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Abstract 
 

 Students are learning more than provincially-mandated curriculum in school. They are 

learning about the world around them, and about their role in that world. Some roles students 

acquire at school can be seen as valued (such as “hard worker” or “athlete”), while others may be 

considered devalued (such as “slacker” or “trouble maker”). Social Role Theory (Wolfensberger, 

1983) notes that being associated with valued social roles lead to what Wolfensberger referred to 

as “the good things in life” (1983). The purpose of this research study was to examine what 

valued social roles former high school students acquired from having participated in a travel 

program I developed. 10 former students participated in this qualitative research study and a 

phenomenological approach was used to gain insight into the participants’ lived experience of 

traveling with this program. The data were analysed using Social Role Valorization 

(Wolfensberger, 1983) as a theoretical framework in an effort to examine the potential for valued 

social role acquisition through travel. The findings of this study demonstrate that travel for these 

former students was seen as a valuable experience and allowed them to, not only acquire valued 

social roles, but also gave them the opportunity to develop valued social skills, such as problem 

solving and independence, which may one day lead to valued social roles.   

 

Key words: Social Role Valorization, travel, high school, phenomenology 
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Chapter 1: Introduction 
 

I started writing this thesis over a year ago, but I have been leading up to this point in my 

life for well over a decade. Here is my story.  

My Journey 
 
 This research study is the combination of my three passions; advocating for inclusion, 

travel, particularly to Churchill, and education. In the following section, I will explain how each 

of these passions have led me to where I am today.  

 My connection to inclusion. In January 2004, I was in my first year of university, 

struggling to find my place in the world. I was in an introductory Psychology course that was 

scheduled for 8:30 in the morning. I rarely made it right at 8:30 and often walked in late and 

missed the first few minutes of the lecture. On one particular day, I happened to get to class early 

and noticed a flyer outside the room advertising a volunteer opportunity to work with children 

with autism and at after school gym club. I had worked with children for years, but never worked 

with children with special needs before, so  I thought I would give it a try. I started at the gym 

club a few weeks later and after my first shift I felt completely overwhelmed by, and absolutely 

in love with, the work. I continued volunteering, and learning as much as I could from everyone 

around me. That volunteer assignment lead to opportunities to work in a variety of support roles 

all through my university career. I did respite work, private tutoring, social skills support and 

even volunteered in a high school working in a special education classroom. Initially, I was 

planning to continue my university studies in Speech and Language Pathology, but when I did 

not get into graduate school, I took a job as an educational assistant (EA) at a middle school in 

Winnipeg and decided to upgrade some courses over the year and apply again the following year. 
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While working in a classroom, I realized that education, and teaching in particular, was where I 

belonged.  

My connection to education. I came to realize I wanted pursue education approximately 

a decade ago, but my grandma had been telling me that I belonged in this field much earlier than 

that. She was also a teacher and saw how much I loved working with children. When I was old 

enough to get a summer job as a high school student, I worked for a school division in Winnipeg 

running pre-kindergarten literacy and numeracy programs. I was in university, as I mentioned, 

when I first found my love of working with children with special needs.  

I completed an Advanced Arts degree with a major in Linguistics and a minor in 

Psychology with the intention of continuing on to graduate work in Speech Language Pathology. 

I did not get into graduate school because travel got in the way, as you will read in the next 

section. I returned to university to upgrade, and simultaneously took a job as an Educational 

Assistant supporting a couple of students in middle school. I realized very quickly that I was 

meant to be in Education, not Speech Pathology. I continued to attend university in order to get a 

teachable major, Français, and was hired to teach high school French as soon as a graduated. I 

love my job, and I look forward to going to work every day. Ultimately, though, I would like to 

someday return to working with children with special needs or move into a position where I can 

apply my love of inclusive education practices on a larger scale. My experience of working 

through a Master of Education degree in Inclusive Education puts me one step closer to that goal.  

 My connection to travel. I was born in Algeria. My mother is from Canada and my 

father is from Algeria. My parents spent six years in the 1980s living in Algeria before moving 

permanently to Winnipeg when I was three years old. I feel unique in that I do not have a mother 

tongue (my first language was Arabic, but I lost all of it within 6 months of being in Canada), 
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nor do I have a home country or any real relationship with the Algerian side of my family. When 

I was a child, my family did not travel much. We did not have the money to go on elaborate 

trips, but I do remember going on road trips to British Columbia (BC) to visit my mother’s 

family. I think my earliest memory of travelling was when I was about six or seven years old. 

We went to Whistler, B.C.to visit my uncle and his young family, and this is when I met his 

children, my cousins, for the first time. I have other memories from trips to BC, like getting 

caught in a rainstorm on the highway, being in a river rafting accident with my brother and 

cousin, hiking in Squamish, and taking the ferry to Vancouver Island. It seems my memories 

from these road trips are far more vivid than memories spent at home during the summer.  The 

first major trip I did without my family was when I was 17 years old and I went to Switzerland 

on an exchange program for the summer. My high school offered Japanese Language classes and 

an opportunity for students who took these language courses to spend a summer in Leysin, 

Switzerland at the Kumon Leysin Academy of Switzerland (KLAS), a private English boarding 

school for Japanese high school students.  I went with a dozen of my friends, and we spent six 

weeks travelling around Switzerland and neighbouring countries. I remember missing the trip 

while I was still on the trip – crying when we left any place that we would not visit again. I also 

had the opportunity to host a Japanese exchange student, and I still keep in touch with her after 

all these years. This was certainly the highlight of my high school career, and in fact, I chose to 

go to that particular high school because of this opportunity to travel to Switzerland. I have never 

regretted that choice. 

After high school, I went straight into university. Though I lived at home and had very 

few bills, I spent the summers working to save up money for the school year, so traveling was 

not really an option for me. In my fourth year of university, I went with a group of students to 
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New Orleans, Louisiana for a week to help with the rebuild after Hurricane Katrina. I remember 

this trip vividly, as I was in the middle of applying to graduate programs for Speech Language 

Pathology. I returned from that trip with a completely new perspective. For the first time in my 

life, I was beginning to think that maybe I did not need to start a graduate program right away. I 

was thinking about travelling and seeing the world. As I mentioned, I did not end up pursuing 

Speech Language Pathology and ended up completing my bachelor’s degree in education four 

years after the trip to New Orleans, in June of 2011.  

 My best friend, C.S., was also a teacher and was working in Thailand at the time that I 

graduated from the Bachelor of Education program. At that time, she and I talked, mainly 

through Facebook and Skype, about the possibility of me coming to visit her at Christmas in 

2011. We talked about how fun it would be to spend Christmas together in Thailand and about 

other friends who might be able to join our travels during that time. After weeks, if not months, 

of conversations on this topic, I decided ultimately not to go to Thailand at Christmas because of 

the financial strain. Instead, we planned for me to go the following summer, in July or August of 

2012, when I thought I would have more money and more time.  

 On January 28 of 2012, C.S. was killed in a car accident in Thailand.  

 The rest of that school year was kind of a blur. I really struggled with that loss and 

decided the best way to cope would be to fulfill some kind of travel plans. I could not bring 

myself to go to Thailand, but I knew I wanted to do a memorable trip. Initially, I thought I would 

go to Churchill, since it was the number one place I had always wanted to go, but I came to find 

out that trips cost thousands of dollars and I did not have nearly enough money saved. I ended up 

spending the summer doing a bit of city-hopping across Canada and the U.S. and reconnecting 

with family and friends who I do not get to see very often. I spent some time in Yellowknife with 
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a high school friend who was not able to make it to C.S.’s funeral. I then travelled to Vancouver 

Island to visit my cousin, and we took a road trip down to Portland, Oregon to visit a friend of 

mine from my first university degree. It was such an incredible summer, and I remember feeling 

so guilty that I was having fun. I felt guilty because C.S. loved to travel and would have loved to 

do all the things I was doing. One night I was speaking with someone and said something about 

wanting a sign that it was OK to be having fun. The very next day, my cousin and I did a 

beautiful hike up Mount Washington, swam in an ice-cold lake made from glacier run off, and 

went for ice cream at the cutest little ice cream shop in the middle of nowhere. When we arrived 

at the ice cream shop, I saw this sign: 

 

 

 

 

 

 

 

 

 

 
Bara, M. (2012). A sign on the whiteboard of the ice cream shop [Photograph].  

Retrieved from personal archives.  
 

A literal sign that it was OK to be happy. “Thanks, C.S.”  

Figure 1. 1 Photograph 
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 I have always enjoyed travelling, and since my friend’s passing, I make a point of 

thinking of C.S. on every trip I have taken. She was adventurous, and I know she would have 

loved to have taken all the trips I have done up to this point.    

 I cannot tell you exactly what it is about travelling that I love. Travel is not an “escape 

from reality”, because I love my reality, but perhaps it is an enhancement to it. I have done some 

amazing expeditions over the last few years . I have been to several major cities across Canada 

and the United States, I learned to SCUBA dive in Barbados and in Belize, I taught in Haiti, and 

I fell in love with my ex partner’s hometown of Anchovy, Jamaica. I have also been on safari in 

Kenya and up to the Arctic Circle on an icebreaker ship. It has been an amazing half a decade. I 

have learned something about each community I have visited, and I have  also learned a lot about 

myself.  I am not as shy as I think I am, I am fiercely independent, and I am capable of problem 

solving in foreign lands. I feel empowered and capable when I travel, and I feel so connected to 

the lands that I have visited.  

My Connection to Churchill. As I mentioned, I have always wanted to visit Churchill, 

but once I found out how expensive trips can be, I thought I would never get the chance to visit. 

September 23, 2014 was a day that absolutely changed my life. On September 22, 2014, I was 

sitting in a science department general meeting at work having just barely started my third year 

of teaching. The last item on the agenda was a brief mention that another school division in the 

province was looking to partner with our school on a science-based teleconference to be held in 

Churchill in a few weeks, and the division was looking for one or two teachers from my school 

to attend the conference. It felt like my heart stopped. As I listened to some of my coworkers 

joke about how much they did not want to be chosen for this task, I was already crafting a 

packing list in my head. As soon as the meeting ended, I spoke to my department head as calmly 
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as I could in that moment and told him I was very much interested in going. He told me he would 

need to wait to see if there were other teachers who were also interested and that it would not be 

based on a first come, first served basis. I knew what that meant. Only one third of my teaching 

load was Science courses, so I figured if someone who was a full time Science teacher wanted to 

go, that person would bump me from the program and I simply did not want that to happen. I 

went back to my classroom and wrote an email explaining how, for as long as I could remember, 

I had wanted to visit Churchill. I wrote about how when I landed my first teaching job, I was 

thrilled that I would finally have enough disposable income to be able to travel to Churchill and 

that I had intended to go there the very first summer of my teaching career, but that I found out 

how incredibly expensive chaperoned trips are up north and did not think I would ever get the 

chance to go. I went on and on about how this trip would help me in my classroom and how I 

would be happy to share the experience with others upon my return. I sent the email and waited 

by my computer all day. With a few minutes to spare at the end of the day, I got an email back 

saying simply, “We’ll see.” The next day I happened to run into my department head in the 

office and, in passing, he said, “It’s a go. Come see me later.” I could not believe that my school 

was sending me on a trip I had been dreaming of my whole life. What an incredible moment.  

 I left for Churchill on October 7 and spent four full days up north. The aim of the 

teleconference was to connect the world with experts of northern research and lifestyle. The idea 

was to hold a panel discussion with people who live and study the north, and though I do not fit 

into either of these two groups, I was asked to sit on the panel as a first-time visitor to the north 

and speak to that experience. In addition to speaking on the panel, we had the opportunity to tour 

the entire town and see many historically significant sites in the area. We hiked and learned 

about the incredible flora that grows so close to the tree line. We learned how life in Churchill 
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has changed over the years from people who have lived in the area their entire lives. We saw 

arctic fox, ptarmigan, arctic hare and, of course, we saw polar bears. It was an incredible 

experience. Throughout our four days in Churchill, I met so many incredible people and left the 

town having fallen more deeply in love with the region than when I started. The following 

Tuesday morning (as Monday was Thanksgiving), I immediately made my way to the front 

office and spoke (very loudly and very quickly) with my administration about the trip and asked 

about putting together a trip for students. My principal, an amazing administrator who has been 

principal at the school for many years, chuckled and said, “Let’s see what you can do,” and 

asked me to put together an outline of what the trip would look like. That is the moment when 

this program, called Wanderlust, started. That week I spent hours figuring out transportation, 

accommodations, and activities to do while in Churchill. I crunched numbers, and I recruited 

another teacher to chaperone with me. I presented my plan the following week and got approval 

from my administration to pitch the idea to students. Eight months later, in June of 2015, I 

boarded a train headed to Churchill with my school’s first-ever northern travel program with 16 

eager urban high school students - a trip that I had planned start to finish on my own. Sixteen 

months after that, in October of 2016, I was in Churchill again, this time with 25 students during 

polar bear season. Two weeks after that, I was in Churchill for another science-focused 

conference and 10 months after that, I was back in Churchill with an international student group 

as a guest chaperone on their annual research trip to Wapusk National Park close to town. I have 

always been clear with my goal for the program; to help any student who wants to be connected 

with Churchill achieve that goal. I work to break down financial, social, and academic barriers 

and create a trip that has a little bit for everyone. I have intentionally avoided “specializing” the 

program to be focused on any one particular area, be that science, history, outdoor education, or 
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any other school subject. I have always wanted this program to be holistic and the intention has 

been to leave it open for interpretation, rather than focussing on one aspect, and in this way the 

program should theoretically be more appealing to all kinds of students.  

Wanderlust 
 
 Wanderlust is an extra-curricular northern travel studies program that aims to connect 

high school students with one of Canada’s most unique regions. Students spend a week traveling 

to and living in Churchill, Manitoba learning about the science, history, and lifestyle of the area. 

The program is open to any and all students at the school and, as previously mentioned, 

intentionally offers a holistic experience in the North as a way to attract as many students as 

possible. The groups I have taken up north represent a wide range of students. Past participants 

include students in grades 9-12, from many socio-economic backgrounds, cognitive abilities, 

sexual orientations, gender identities, and cultural backgrounds. Some students join because they 

want to know about the North, others want to feel more connected to their Indigenous 

background, and some join because they are looking for an adventure. The trips I have 

completed so far cost the students $900.00 CDN and that includes all transportation, activities, 

meals, and incidentals. The typical trip looks like this: 

Day 1 Leave for Churchill (by train) 

Day 2 Travel day 

Day 3 
Arrive in Churchill in the morning, activities morning, afternoon, 

evening 

Day 4 Activities morning, afternoon, evening 

Day 5 Activities morning, afternoon, evening, depart Churchill after dinner 

Day 6 Travel day 

Day 7 Arrive back in Winnipeg in the evening 

Table 1. 1: Wanderlust itinerary 
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In the table below, I have identified the scheduled activities in which students 

participated while in Churchill. Activities are listed in alphabetical order. Additionally, students 

ate all meals together and had time to socialize with their roommates in their assigned dorm-style 

rooms after curfew.  

Activities in June 2015 Activities in October 2016 

Beluga whale watching Churchill ecology presentation and hike 

Bird research workshop Marine science program with intertidal hike 
along the coast 

Birding hike Northern Lights sky watch 

Twilight sky watch Tundra buggy excursion 

Cultural talk with musher 
Dene Elder presentation and cultural games 

Dogsledding/Dog carting 
Tour of Churchill and historical sites (please note: the list of historical sites is listed in Table 2.2) 

Tour of Churchill Northern Studies Centre (CNSC) 
Trivia games with CNSC staff 

Table 1. 2: Wanderlust activities 

One noticeable aspect of this trip is that travel to and from the town of Churchill takes up 

much of the week. This was an intentional decision on my part while building this program. 

Travelling from Winnipeg by train (as opposed to, for example, driving to Thompson and then 

taking the train from there, or flying) is the cheapest option and the train, as I learned through 

interviewing participants, is a significant part of the experience. The train ride is over 40 hours in 

length, and it stops in several towns along the way. Passengers can get out of the train, stretch 

their legs, and in some cases, can venture away from the train station to explore. Because we 

travel on a budget, we purchase tickets for the regular car, so we are sleeping in a train seat, not 

in the sleeper car. Students spend every minute together on the train.  

 Another important piece to note is that, while the trip itself is only a week-long, I have 

taken steps to promote a sense of belonging in the group well before departure. First, I have 



PERSPECTIVES ON TRAVEL   
 

 

20 

clothing made that sports the name of the program. Like a sports jersey, having a t-shirt or 

hoodie that connects students to this program allows them to feel connected as a group well 

before the trip. Additionally, I have group photos taken (students are wearing their Wanderlust 

clothing in the photo) as a way to unify the group. These photos are published in the school’s 

yearbook and are given out as tokens of appreciation throughout the trip. We give these photos to 

the staff on the train, the tour guides, the Dene Elder, and anyone else who supports our program.  

I also hold monthly meetings throughout the school year to bring the students together in 

preparation for the trip. These meetings are held at lunch or after school and cover a wide range 

of topics. Each month we would discuss the logistics of the trip (e.g., payments owing and what 

activities have been booked so far), and several times throughout the year I would bring in guest 

speakers to talk to the students about how they are connected to Churchill. Some of the guest 

speakers included scientists and researchers who study in Churchill, as well as staff from the 

Churchill Northern Studies Centre, which is where we stay while in Churchill, and staff from 

Parks Canada who can speak to the students about some of the natural and historic sites to be 

seen in the town. I would also hold evening meetings for parents/guardians three to four times 

during the school year as a way of keeping everyone up to date on the developments of the trip. 

This is all to say that although the students are only on the trip for one week, they are informed 

about the planning process throughout the entire school year.  

 Churchill has become my home away from home and, even today, I stop and think about 

how lucky I am to have been in that brief department meeting all those years ago and to be part 

of this incredible movement to connect youth with the North.  

 Why Churchill? A travel studies program could go anywhere in the world, so why in the 

world would I pick Churchill of all places? The long and short of it is I chose Churchill because 
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it is the place I wanted to visit most in the world. I had heard about its unique ecosystems and 

wanted to see it for myself. As a teacher, I am always thinking about how to incorporate my 

experiences into my classroom. When I was in Churchill, all I could think about was how much I 

wanted the students to see what I was seeing.  

The other motivation for me was accessibility. Trips to northern Canada are not 

financially accessible to most working-class people. According to Calm Air, the only 

commercial airline that currently flies to Churchill, a return flight originating in Winnipeg will 

cost approximately $1400.00, which is about what I spent to fly to Africa two summers ago. 

Once you are in the north, accommodations and tours are astronomically more expensive. Most 

Canadians will never get to see these remote areas, which is a real shame because there is so 

much to learn from the North’s history and lifestyle. I believe in inclusion and making the world 

as accessible as possible. Using group and student rates and travelling modestly, I have been able 

to offer students the opportunity to travel to Churchill for a fraction of the typical tour cost. 

There are other programs that aim to connect high school students with Canada’s north, 

namely ArcticNet and Students on Ice (SOI). ArcticNet is a network that aims to, “study the 

impacts of climate change and modernization in the coastal Canadian Arctic” (University of 

Manitoba, n.d.) through programs like Schools on Board, which brings high school students 

aboard an icebreaker in Canada’s arctic, or Schools on Tundra, which brings high school 

students up to Churchill to focus on the science or and research around climate change. Students 

on Ice is a is an initiative that focuses on arctic research aboard an icebreaker in Canada’s high 

arctic. Students on Ice (SOI) Foundation states in its mandate that its focus is to, “educate the 

world’s youth about the importance of the Polar Regions, support them in their continued 

personal and professional growth and inspire initiatives that contribute to global sustainability” 
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(Students on Ice, n.d.). The foundation takes youth from around the world to the polar regions 

every year with five educational pillars in mind: sustainability, change, creativity and innovation, 

Indigenous ways of knowing, and youth engagement (SOI website). These appear to be excellent 

opportunities for students of high school age to become connected with the north, but like with 

any program, there are barriers. In an attempt to learn more about the Schools on Board and 

Schools on Tundra programs, I found that these programs are no longer being offered, as the 

funding for the programs has expired and the programs are in a funding renewal phase. I was 

unable to connect with anyone at the University of Manitoba about the programs, as the contact 

people listed on the website, I am told, no longer work at the university. I spoke, via email, with 

Louis Fortier, Science Director of ArcticNet at the University of Laval, who advised that Schools 

on Board and Schools on Tundra have both been terminated. The Students on Ice program, 

however, is currently running and is gearing up for an arctic expedition this summer. The likely 

barrier in this program is a financial one; without a scholarship, this program costs students $13 

500 CDN plus a flight to Ottawa, which is where the expedition begins (Students on Ice, n.d.). 

The SOI website indicates that 80% of the approximately 100 participants typically receive 

either partial or full scholarships for the program (SOI).  

An uncertain future for Churchill. In Spring of 2017 the rail line to Churchill was 

severely damaged by flooding. CBC news reported in June of last year that some assessments 

indicated damage in 19 locations along the track (CBC, 2017). For 18 months, the fate of 

Churchill was in peril. Because the town relies so heavily on the rail line to transport tourists and 

basic living necessities, the community had taken a significant hit after the catastrophe. Reports 

on the status of the line had been, at best, unpredictable, as the political complications of 

negotiating who will pay for the repairs of the line seem to change day to day. Several deals have 
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been reported over the last year or so, but each one has ultimately fallen through. Barghout 

(2018) reports to CBC news that, ultimately, in the Fall of 2018, a company called Arctic 

Gateway Group purchased the line from Omnitrax and contacted a company called Paradox 

Access Solutions and another company, which is not named in the article, to repair the line. In 

this article, a representative from Paradox Access Solutions states that the technology they are 

using to repair the line has been used in other parts of world, but has never been used in Canada 

and, further to this, the tracks will need to be upgraded in the future. This research comes at a 

crucial point in time, as it is possible that this program will cease to exist if the rail line is 

damaged again. The research is interesting and is of value to me, but it is also a way for me to 

show my appreciation for a community that has had an impact on the lives of so many students 

and has been an avenue for me to connect students with the world around them. I am hopeful that 

this program can continue in the future, and my hope is that contributing to the movement to 

save Churchill by documenting its impact through formal academically reviewed research will 

lead to further opportunities to connect urban youth with the North.  

 Wanderlust and Social Role Valorization. I started in the Master of Education (MEd) 

program in January of 2015. The very first course I took introduced me to Social Role 

Valorization (SRV), a framework developed by Wolf Wolfensberger as a way for understanding 

how the social roles one fills, whether valued or devalued, contribute ultimately to that person’s 

ability to access what Wolfensberger refers to as “the good things in life”. These good things 

include meaningful relationships, financial stability in order to live independently, meaningful 

work, and a general sense of happiness (Wolfensberger, 1983). I will discuss and describe this 

framework in more detail in Chapter 2.  
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 I had not heard of this framework before beginning my MEd, and it was very much an 

“aha” moment for me. It validated what I had been striving to do in my work with individuals 

with special needs, which was to empower and support success. Learning about SRV gave me 

the language to be able to express what I always knew to be true and to tie these three incredibly 

important pieces of my life together: inclusion, travel, and education. When it came time to pick 

a thesis topic, I knew that this was it. I knew I wanted to share with the world how I had 

unknowingly been practicing SRV for the last 15 years in both my personal life and in my 

professional life. In hindsight, I realized that the travel studies program also uses SRV. I 

personally experienced the opportunities that students have to develop skills through travel and 

built a program that is accessible to all students in order to be as inclusive as possible. The 

Manitoba Education and Training website provides a detailed history of the evolution of 

inclusive education in Manitoba schools, and while this history is interesting, it is not pertinent to 

this study, as I am focussing on a travel experience that occurred within the last five years. It is 

for this reason that I am using a current interpretation of inclusive education. In a document 

published by the province of Manitoba in 2014 entitled Supporting Inclusive Schools; A 

handbook for resource teachers in Manitoba schools, an inclusive classroom or learning 

environment recognizes and values diversity. According to this document, “the dimensions of 

diversity in classrooms include, but are not limited to, physical and intellectual abilities, culture, 

religion, socio-economic status, sexual orientation, race, and language.” (Manitoba Education 

and Advanced Learning, 2014). This is how I justify the program to onlookers (for example: 

administration and parents/guardians). I have great insight into the logistics of how this program 

runs, as I have built it from the ground up, but where I am lacking is insight from the students, 

and that realization was the impetus for my thesis.  
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Where is the Gap? Canada is the second largest country, geographically, in the world. 

Knowing one part of Canada does not mean one knows Canada in its entirety. A country as big 

as ours is prone to regionalism, which is the idea that people who all reside in the same country 

do not really know and understand each other because the lifestyle in the various regions is 

incredibly diverse. While study abroad programs are very popular and serve the purpose of 

connecting young people to the larger global community, the program I have designed aims to 

connect students with their own backyard, so to speak, in an attempt to close the regional gap 

that exists in our own province.  

Closing the regional gap is one thing but closing the research gap is something else. 

There is no research being done presently that looks at the valued roles that students acquire 

from travelling. I am curious about the lasting effects of travel and how travel might influence 

one’s plans for the future. More specifically, I am interested in documenting and analysing the 

perceived social roles gained from travelling to northern Manitoba on this particular school trip. 

Though several parties are involved in executing a program like this one, and could each 

contribute their own perceptions, I am particularly curious about the participants’ experience 

from their perspective.  

When I started this program in 2014, the goal was simply to physically bring students to 

the north. That was all I was hoping to do. Over the years, I have come to realize that travel is so 

much more than physically visiting an unfamiliar place. I did not connect my own love of travel 

to my teenage years until I started this thesis. Now I see that that trip to Switzerland is what 

catapulted me to where I am now. In 2014, I was not thinking about social role valorization and 

the added valued social roles students would be acquiring through travel. I wasn’t thinking about 

all the curricular outcomes this program was addressing, and I certainly was not thinking about 
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what the research said about the benefits of travel; all I knew was I loved Churchill and I wanted 

the students to love it, too.  

Overview of Study 
 
 My intention for this study was to learn more about the impact of travel on high school 

students using SRV as a theoretical framework. In preparation, I learned more about the 

evolution of SRV from normalization theory, and became aware of the benefits of student travel 

that are documented in the published research. Lastly, though my travel program is not a course-

based program, it is run through a school during the academic school year, so I was curious 

about what provincially-mandated curricular outcomes are met through this excursion. I am not 

suggesting that travel should, or even could, replace actually taking these academic courses, but I 

am suggesting that, because this is traveling with a purpose, students are exposed to several 

curricular outcomes. I will explain this further in Chapter 2. I used this information as a 

foundation for my research, which was to interview students who participated in the program to 

better understand their perspectives of the program and, more specifically, how they see this 

particular program affecting their lives currently. I observed them in Churchill, but what I 

wanted to know now was what I could not observe; how they felt in the moment and their 

personal experience since their time in the North.  

 Importance of this work. This work is important to the following parties (in no 

particular order): the students, my school and my school division, the program, the University of 

Manitoba, and myself.  

 The students. This was an opportunity for the students to share their stories. I wanted to 

give them the space to talk about their experiences and to relive them through storytelling. 

Students who chose to participate in this study likely made that choice because they had 
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something to say, and I wanted to give them a platform to be heard. As I mentioned previously, 

this program is inclusive, and any student at the school is welcome to join. I am so proud of the 

vast representation this program has attracted so far. I have really focused on eliminating 

financial barriers as much as possible in order to make this program as financially accessible as I 

can. A recent Student Impact Survey conducted about Education First (EF) tours, which is a 

popular education-based tour company, reports that 43% of students who travel with EF tours in 

the United States come from homes where the median household income is 60 000 U.S. dollars 

(as cited in Olson, 2016). According to the most recent census of the city of Winnipeg, 

conducted in 2011 and reporting on 2010 information, the median household income for the 

catchment area of my school is far below this. There is information available for 6 of the 7 

neighbourhoods in my school’s catchment area. The median household incomes for those 

neighbourhoods were: 

Neighbourhood Median Income American Currency Equivalent 

1 $40, 664 CAD approximately 32 000 USD 
 

2 $41, 209 CAD approximately 32 000 USD 
 

3 $47,261 CAD approximately 37 000 USD 
 

4 $47, 624 CAD approximately 37 000 USD 
 

5 $76, 192 CAD approximately 59 000 USD 
 

6 $77, 859 CAD approximately 61 000 USD 
 

Table 1. 3: Median household income by catchment neighbourhood 

This census also reports that the median household income for the city of Winnipeg in 

2010 was $57,925 CAD, which is equal to approximately $45, 000 USD (Winnipeg census, 

2011).  
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 It can be difficult to “fit in” in high school. Financial barriers are one thing that I could 

report on based on information that was available to me prior to conducting the study, but one 

can assume that the students at my school, like those at any school, are facing other barriers that 

the people around them may or may not know about. Though this is not always the case; 

historically, most extracurricular programs have been geared towards a particular grade level, a 

particular skillset, or a particular gender. These barriers are changing, and I am determined to be 

part of this change. I have intentionally created a program that appeals to a wide range of 

students, regardless of cognitive functioning, physical ability, socio-economic status, academic 

standing, gender, or any other potential barrier the student might face.  I have set absolutely no 

academic standards, no age limits, and no other physical or social barriers, Selection criteria 

include the cost of the trip, which I try to keep as low as possible, a time commitment of being 

available for one week to travel, and the understanding that administration reserves the right to 

remove a student from the trip should she or he be seen as a threat to herself/himself or others. I 

have never had to exercise this latter criterion. The demographic of students who have travelled 

with this program has been diverse, which suggests that travel to Churchill appeals to a large 

group of students.  

 My school/school division. To document the program from the perspective of students 

can help administration and others at the school and throughout the division to better understand 

what students are getting from such travel and may help to determine further programming like 

this moving forward. I can only say so much about the program, so having insight into the 

participants’ perspectives may influence further decision making.  

 The program. My goal has always been to make this program the best that it can be. This 

research is not about the program; it is about the student experience. That being said, I am 
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curious to know how the program affected that experience and, moving forward, what changes 

can and should be made to improve that experience. 

 The University of Manitoba. This research is contributing to the larger research 

community at the University of Manitoba. Furthermore, this is local research using students from 

the province of Manitoba who are reporting on their experiences in their own province. Travel 

abroad absolutely has value, but there is also real value in keeping things local and promoting 

what we have in our own backyard.  

 Myself. For years I have wanted to sit down and formally document this whole Churchill 

journey. This thesis has given me a platform to begin that process, and I am forever grateful that 

my passion and interest in travel, as they relate to inclusion, are being validated in this way. This 

program is so near and dear to my heart, and I cannot think of a better way to honour its value 

than by doing this project.  

Research Question 
 
 Through this study, I want to explore the overall experiences of students who participated 

in a high school travel program to Churchill, Manitoba. From their accounts, I want to be able to 

better understand the impact this travel program has had on the students’ lives, and more 

specifically, what social roles they have been able to develop from this experience. My research 

questions are as follows: 

1. What are the perceived experiences of the students who participated in the high school 

travel  program to Churchill, Manitoba? 

2. What are the social roles that students can acquire through travel? 
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Chapter 2: Literature Review 
 

In planning this study, I wanted  to gain insight into the impact of travel on high school 

people, specifically the impact of travel to Churchill, Manitoba. I intended to use Social Role 

Valorization as a theoretical framework for analysing students’ perspectives. Thus, I examined 

three bodies of literature: (a) Social Role Valorization (SRV) and its development, (b) the 

benefits of travel, and (c) the Manitoba high school curriculum. These three categories were used 

as the foundation for my study, and each informs a particular aspect of my research. I chose SRV 

as the conceptual framework for this research owing to its applicability to all demographics, and 

because it promotes connecting individuals with roles intended to bring forward opportunities for 

the good things in life, a broad concept that includes experiences like meaningful relationships, 

employment, income, and a sense of happiness (Wolfensberger, 1983). Wolfensberger (1983) 

intentionally defines “the good things in life” in a broad way because these “things” may differ 

for each individual or in different cultures.  I researched travel and its benefits, as this program, 

at its very core, celebrates and offers an opportunity to travel. Lastly, this travel studies program 

was not developed with any particular curricular goals in mind, but rather with the assumption 

that there would be “learning” to be done in Churchill. In hindsight, I was able to identify a 

plethora of curricular outcomes that students experience first-hand through this program. I will 

explain why this component is important as well. I end the chapter outlining the gaps in the 

current research and how my study contributes to lessening those gaps.  

Social Role Valorization 
 
 Social Role Valorization (SRV) is “the application of what science has to tell us about the 

defense or upgrading of the socially-perceived value of people’s roles,” (Wolfensberger, 1983, p. 

81). In another words, SRV is a way of understanding the value placed on people’s roles, “so that 
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they are more likely to have access to the good life, or the good things of life. Any action that 

accords with role-defence or role-upgrading can be said to be role valorizing.” (Wolfensberger, 

1983, p. 81). SRV theory posits that the more valued roles a person holds, the more of the good 

things in life will come her/his way. While this applies to everyone, the impact of this is greater 

on individuals who are societally devalued. This framework has its roots in normalization theory, 

and I provide an overview of this evolution in the next section. I then explain the implications of 

SRV for this research, and how I used SRV as the theoretical framework in this study. 

History of normalization. Normalization Theory was first brought forward by Bengt 

Nirje in Sweden in the late 1950s and early 1960s. Nirje is quoted as defining normalization as 

making available to all "patterns and conditions of everyday life which are as close as possible to 

the norms and patterns of the mainstream of society" (Perrin[The original "Scandinavian" 

Normalization principle and its continuing relevance for the 1990s]as cited, 1999 p. 182 in Flynn 

& Lemay, 1999, p. 182). Nirje initially started developing the idea of normalization after 

observing Austrian refugees during the Hungarian revolution in 1956 ([How I came to formulate 

the Normalization principle] 1999).  Nirje worked as the social welfare officer of the refugee 

camp and was employed to maintain morale in the camp. He described his responsibilities as 

essentially validating the refugees’ concerns and connecting them with others who had similar 

concerns. Nirje described this approach as successful, and he was able to put in place several 

educational and extra-curricular activities in the refugee camp by empowering those in the camps 

to build the programs themselves (Nirje ,1999). In fact, historically, this idea of creating 

normalcy in the face of adversity, was first observed during World War ll when prisoners would 

meet daily for tea, despite having no tea, no cups, no milk and no sugar (Nirje,1999). Nirje 

wrote, “Doing normal things in groups in adverse circumstances fortifies the individual.” (Nirje, 
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1999, p. 19). For prisoners of war, this idea of normalcy becomes that much more important 

because the life they knew pre-war is gone, and their futures are unknown. Living in a normal 

way in the present is all they can control, and that is what takes precedence (Nirje, 1999).  

Returning to Sweden after his work at the refugee camp, Nirje began working with the 

Red Cross to implement more “home-like” conditions for young men aged 19-25 living with 

cerebral palsy (CP) in institutions. Nirje equated the experience of the individual living with CP 

to that of the refugee in that the future was unknown and the idea of focusing on creating 

normalcy in the present would benefit and add value to the life of the individual (Nirje, 1999). 

Nirje recognized that dependence, lack of independence, caused these men to feel humiliation 

(Nirje, 1999). Nirje initially looked to seek out ways to create normalcy through providing 

typical home-like conditions for these individuals, as he was beginning to realize the importance 

of independence and self-determination as tools for becoming, feeling, and being recognized as 

an adult (Nirje, 1999).  

Another key player in the development and advocacy for normalization as a principle was 

Niels Erik Bank-Mikkelsen (Wolfensberger, 1972) who pushed to have these principles 

formalized in Danish law in 1959 (Wolfensberger, 1972). At the International Association for the 

Scientific Study of Mental Deficiency in Copenhagen in 1964, Bank-Mikkelsen spoke about 

normalization theory in a “common sense way”, stating that, before anything else, people are 

people and, thus, should be treated as such, regardless of the abilities they bring to the table. 

Wolfensberger recounts the key points of this speech in Flynn’s (1999, p. 61) Quarter Century of 

Normalization: 

In this speech, he made a big point that the mentally retarded individual was "first 

of all a fellow-being" and therefore must have "full rights as a fellow-citizen" (p. 
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3). This led him to state that "the aim is to give the mentally retarded a normal 

existence, that is to say to assist with treatment of any kind and ensure living-

quarters and work in the ordinary community for as many as possible" (p. 3). (By 

the way, this was the only use of the word root "normal" in his talk.) He also said 

that the mentally retarded ". . . do not need pity . . . they need to be respected as 

human-beings—with their particular handicaps" ((Bank-Mikkelsen, 1964, p. 6-7). 

As previously mentioned, the principle of normalization started in Scandinavia. Nirje’s 

initial definition of normalization was, “Making available to the mentally retarded patterns and 

conditions of everyday life which are as close as possible to the norms and patterns of the 

mainstream of society” (Nirje, as cited in Perrin [The original "Scandinavian" Normalization 

principle and its continuing relevance for the 1990s], p. 182). In Wolfensberger’s work, The 

Principle of Normalization (1972), he further refines the initial definition of normalization as 

follows: “Utilization of means that are as culturally normative as possible in order to establish 

and/or maintain personal behaviours and characteristics which are as culturally normative as 

possible” (Wolfensberger, 1972). The two major changes Wolfensberger made to the definition 

of normalization account for the fact that norms are, by their very nature, culture-specific and 

therefore what is “normal” in Scandinavian society is likely not what would be considered 

“normal” in every single community in the world (Wolfensberger,1972). Further to this point, 

Wolfensberger (1972) states that, because deviancy is, “in the eyes of the beholder,” (p. 28), 

before service providers begin to determine a person’s limitations, it is important to consider 

what society might perceive as a person’s limitations (Wolfensberger, 1972). The second change 

Wolfensberger makes is the addition of the phrase, establish and or maintain personal 

behaviours. This adjustment is important in that it suggests that while providing conditions that 
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are culturally normative is a step in the right direction, one must account for the fact that the 

individual may need supports to directly teach desired behaviours. Additionally, by including the 

need for establishment as well as maintenance, Wolfensberger is acknowledging that “quick 

fixes” are not always the best solution because the goal is longevity of skill retention 

(Wolfensberger, 1972, p. 28).  

Critiques of normalization. In 1983, Wolfensberger published an article titled Social 

Role Valorization: A Proposed New Term for the Principle of Normalization where he reflects 

on peeling away the very essence of normalization and moves to rename this principle as Social 

Role Valorization. One of the major critiques Wolfensberger had with the term normalization 

was that the word was ultimately too familiar to people and often people assumed they 

understood the concept because they already had some preconceived notions of the root word 

“normal” and the root verb “normalize” (Wolfensberger, 1983). Wolfensberger (1983) also 

critiqued the term normalization: “in part because of its name, people have failed to take the 

principle of normalization seriously as a tightly-built, intellectually demanding, and empirically 

well-anchored megatheory of human service” (p. 435).  The year before publishing this article, 

Wolfensberger and Tullman (1982) reached a consensus that, “Social role enhancement is the 

ultimate goal” (p. 135) and in 1983, Wolfensberger built on this idea, writing, “the most explicit 

and highest goal of normalization must be the creation, support, and defense of valued social 

roles for people who are at risk of social devaluation” (p. 435). Shortly after this realization, 

Wolfensberger learned that modern French human services had been implementing 

normalization under the term “valorisation” and, in fact, that in Canada, the term “valorisation 

sociale” had been used since 1980 when teaching about normalization (Wolfensberger, 1983). 
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From this point, Wolfensberger explored the linguistic roots of the French word valorisation and 

found the following: 

 A bit of research disclosed that a French encyclopedic dictionary (Larousse) definition of 

valorisation is ‘‘giving value (‘valeur’) to an object or mental representation. Valeur, and 

the root in valorisation, come from the same Latin root and have various English 

equivalents. ‘‘Valeur’’ exists in English usage only as an imported French word and is 

not found in many smaller dictionaries. However, the word ‘‘valor’’ (sometimes spelled 

valour, at least in British usage) is a venerable English word that goes back at least to 

Norman English. Webster’s Dictionary gives three meanings to it, the first of which is 

value or worth. ‘‘Valorous’’ is also defined first as having value or worth, and only 

secondly as meaning brave.” (Wolfensberger, 1983, p. 437) 

With the framework renamed, Wolfensberger was able to better encompass the existence 

and importance of social roles.  

“Social role” defined.  A social role, Wolfensberger explains, is “a combination of 

behaviours, functions, relationships, privileges, duties, and responsibilities that is socially 

defined, is widely understood and recognized within a society, and is characteristic or expected 

of a person who occupies a particular position within a social system” (1983, p. 45). Not all 

social roles are created equally, and the connotations associated with these roles determine 

whether the roles are valued or devalued. A valued role is one that carries positive connotations 

and a devalued role is one that carries with it negative connotations. A table, created by 

Wolfensberger, of examples of roles that a person might hold that are, categorized as valued 

(positive role examples) and devalued (negative role examples), is shown in Table 2.1. 
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Table has been intentionally removed to comply with copyright laws. 

Table 2. 1: Examples of valued and devalued roles 

Source: Wolfensberger, W. (2013). A brief introduction to social role valorization: A high-order  
concept for addressing the plight of societally devalued people, and for structuring  
human services. Plantagenet, Ontario: Valor Press, p. 51 
 
Every role comes with expectancies from those viewing the person in a particular role 

and the person occupying that role (Wolfensberger, 1983). For example, as a teacher, society, 

including my students, their guardians, and my colleagues, has particular expectations for how I 

should carry out that role. These expectations contribute to why one might have memories of 

their “favourite teacher” as being someone who went beyond the expectancies of this role, or one 

might be able to identify their “worst teacher” as someone who did not fill the role expectancies 

of teacher. People typically have many roles, some that are daily roles (e.g., ex worker, parent, 

homeowner) and some that are temporary and specific to a particular environment (e.g., concert-

goer, visitor, guest), and Wolfensberger says that the more valued social roles a person holds, the 

more that person will have access to the good things in life (1983).  
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Wolfensberger’s Ten themes for SRV. Further to the name change, Wolfensberger 

identified 10 themes as parameters for SRV. In the human services evaluation tool 

entitled Program Analysis of Service Systems’ Implementation of Normalization Goals 

(PASSING), seven core themes are identified to conceptualize normalization. When 

Wolfensberger proposed renaming the framework SRV, he reconfigured those seven themes for 

normalization into the 10 underlying themes for SRV. These themes represent the theory behind 

SRV rather than the practical application of that theory (Wolfensberger and Tullman, 1982; 

Wolfensberger and Thomas, 1983,). They are the aspects of the theory that need to be understood 

in order to create space for SRV as a framework. In the early 1990s, SRV was based on seven 

themes (Race, 1999),) but in 1995 Wolfensberger made a presentation of SRV using 10 themes, 

namely: the role and reality of the unconscious; conservatism corollary; interpersonal 

identification between people; relevance, potency and model coherency; social imagery and 

social imagery transfer; mind sets, expectancies and the developmental model, communicators of 

role expectancies; personal competency enhancement; imitation and modeling; and valued social 

participation and personal social integration (Race, 1999). Some questioned whether 

Wolfensberger had developed or uncovered three new themes or reframed the original seven. 

Race pointed out that the themes themselves are aspects or smaller parts of the overall theme of 

SRV and so Wolfersberger’s choice to identify 10 themes is not a significant change as the 

whole of SRV remains the same (Race, 1999). In fact, Race (1999) suggested that this change 

from seven to 10 themes went unnoticed in some circles, because, regardless of the way the 

themes are divided, the total continued to fully explain SRV. Race emphasized that SRV is a 

combination of all the themes, be there seven or 10 or more, and that choosing to focus on one or 

two themes does not mean a system is practicing or implementing SRV. Race (1999) also 
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mentioned that aspects of themes may seem to overlap, but this overlapping may help to solidify 

the foundation of SRV and could contribute to a better understanding of why it is not possible to 

pick and choose certain themes while ignoring others in a true SRV model. Wolfersberger’s ten 

themes are briefly described below. 

The role and reality of the unconscious. Starting with the very basics, one must 

understand that not all choices to see and treat people in devalued ways are conscious ones 

(Wolfensberger, 2013a). In order to employ SRV in a meaningful way, one is challenged to 

become aware of who is devalued and why. Only then can SRV be implemented in a meaningful 

way. The following themes bring to light several parts that contribute to success in SRV 

implementation. Race (1999) explained that implementing SRV does not mean trying to 

eliminate the reality of the unconscious, but rather to identify its role so as to be able to better 

understand its power and how it contributes to an individual’s, a group’s, or an entire system’s 

interpretation of reality.  

Conservatism corollary. This theme addresses the reality that people in devalued groups, 

compared to people in valued groups, are much more vulnerable to bad things in life 

(Wolfensberger, 2013b). The aim, then, becomes to avoid adding to that person’s or group’s 

vulnerability, but also to lessen and compensate for what devaluations already exist 

(Wolfensberger, 2013) to provide those in devalued groups access to the good things in life. This 

means that people who are supporting those in devalued groups may need to go above and 

beyond what they would typically do for someone in a valued group in order to obtain the same 

results (Wolfensberger, 2013). For example, to support a child who struggles with note taking in 

class, a teacher may go above and beyond to provide skeleton notes to that student or do some 
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pre-teaching with that student in order for said individual to participate in a meaningful way in 

class.  

Interpersonal identification between people. This theme aims to emphasize the human 

tendency to feel connected to people with whom one shares commonalities (Wolfensberger, 

2013). The aim, then, becomes making similarities among parties apparent to all parties 

(Wolfensberger, 2013). This approach reduces the divide between individuals and groups and 

works on the premise that, the more people know about others, the more they want good things 

for that individual or that group. In other words, we want good things for those people who seem 

like us. Think of the experience of the privately sponsored refugees – members of the private 

sponsoring group may begin to identify with ‘their family’ and provide far more, in terms of 

social and material resources, than a government sponsored refugee family might receive. That is 

the power of interpersonal identification. 

Relevance, potency and model coherency. This theme speaks to the efficacy and 

efficiency of services. The idea is to prioritize services that address urgent needs of the devalued 

person, as well as services that are as powerful as possible. Power, in this context, refers to 

services that, “effectively and efficiently address the need at issue.” (Wolfensberger, 2013). 

Model coherency refers to the relevance and potency of the service. A model is coherent when it 

prioritizes efficacy and efficiency. Model coherency is important, as it is possible that the 

devalued group for whom services are being developed are facing a wide range of forms of 

devaluation. Rather than becoming overwhelmed with trying to address every need, a coherent 

model aims to address the most important needs in the most efficient way.  

Social imagery and social imagery transfer. Wolfensberger (2013) explains that images and 

symbols carry with them meaning, whether the person receiving those messages is aware of them 
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or not. This means that it is important to create opportunities to connect those in devalued roles 

with positive social images as a way to transfer those positive connotations to members of that 

devalued group. Examples of social imagery carrying negative connotations occurs often in 

movies.   

Mind sets and expectancies. This is where the idea of a self-fulfilling prophecy develops. 

Wolfensberger (2013) explains that, because peoples’ beliefs often affect how they treat and 

perceive others, people who hold devalued perceptions about a devalued group will then treat 

that group in a way that will reinforce or validate their devalued perceptions of that group. For 

example, the mindset that a person with cognitive delays cannot learn may dictate that the person 

who is employed to teach the individual with special needs may not put in as much effort or as 

much enthusiasm into her or his teaching. When the individual with special needs is not 

successful after this type of instruction, the teacher’s belief that this person is incapable of 

learning are confirmed.  

The developmental model. The developmental model refers to the understanding that any 

human service model is a combination of assumptions, contents and processes. Some of the very 

basic assumptions, or underlying beliefs on which the model is based (Wolfensberger, 2013), are 

that, “all people have the potential for positive responsiveness at all stages in their lives, no 

matter how old or impaired they are; that there exists a vast array of means to help people move 

closer to actualizing their potential; that no human service ever employs all of these, nor even 

employs those that it does use to the fullest and that therefore every service could be dramatically 

improved.” (Wolfensberger, 2013, p. 138). Content refers to what the program actually delivers, 

and process refers to how said content is delivered (Wolfensberger, 2013).  
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Communicators of role expectancies. Role expectancies coincides with the previous 

theme, and the idea that people typically live up to what others expect of them (Wolfensberger, 

2013). In other words, people generally play the role they are expected to play. The parameters 

of role expectancy can come from a wide range of indicators (Wolfensberger, 2013). Setting and 

language communicate role expectancies, as do the roles of others in the group. For example, the 

role expected of a student in a typical mainstream classroom learning among her/his peers is 

different from the role of a student learning in a segregated special education classroom with a 

teacher and several support staff.  

Personal competency enhancement. The focus of this theme is two-fold. The first is to 

reduce obstacles that stand in the way of the individual developing positive abilities, and the 

second is to increase the individual’s current abilities (Wolfensberger, 2013). One without the 

other is likely not to be as successful as when both goals are considered simultaneously. For 

example, eliminating obstacles serves no purpose if the person does not have the chance to 

develop skills, and developing skills serves no purpose if obstacles continue to impede success.  

Imitation and modeling. “Imitation is one of the most powerful learning mechanisms” 

(Wolfensberger, 2013, p. 147).  If imitation is universal, then the references that devalued people 

use as models should be “as positively valued and competent as possible.” (Thomas et al, [An 

Overview of Social Role Valorization], 1999 p. 154). In this way, people in devalued groups 

learn by modeling those in valued groups and, in order for this to happen, those in devalued 

groups must have access to positively valued and competent people. As one example, from an 

educational standpoint, placing students with behavioural challenges among their same aged 

peers who do not have these challenges provides those in the devalued groups with positive role 

models. Conversely, placing all students with behavioural challenges in one classroom with no 
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behaviourally appropriate peers is likely to lead to students learning a variety of socially 

undesirable behaviour from each other. In certain cases, the modeling can take a direct approach, 

but the idea ultimately is to encourage imitation in a more natural fashion.  

Valued social participation and personal social integration. The final theme of SRV 

theory states the understanding that “the more people participate in valued society, the more they 

will learn what is valued by society, the more competent they are apt to become in it and the 

more they are likely to be able to fill valued roles” (Thomas et al.,1999, p. 155). This theme is, in 

its own way, along the same lines as a self-fulfilling prophecy, but in this case, it offers a 

positive outcome.  

SRV and education. Normalization stemmed from creating a sense of normalcy in the 

environment and circumstances first with refugees and prisoners of war, then with people living 

with cerebral palsy. Later, it was applied to all people with disabilities living in institutions and 

the community. Beginning in the 1970s through today, normalization and SRV have largely been 

identified with people with disabilities. In 1983 the shift Wolfensberger made towards 

demonstrating that SRV is applicable to everyone experiencing social devaluation set the 

standard for the framework to be used universally.  

Normalization was first developed as a way to address the treatment of individuals placed 

in institutions in the 1960s. The applicability of SRV theory is what makes it an ideal lens 

through which to structure the present-day education system. School, particularly high school, is 

an important social shaping environment, because it is an environment in which students spend a 

large portion of their time during the formative adolescent years there. Common roles that a 

student might fill or come to inherit during this time are those of student, learner, athlete, 

teacher’s pet, skipper, failure, weakest in the class, misfit, or trouble maker. If we look beyond 
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the classroom and the curriculum, students who are provided the opportunity to travel at this age 

also have the opportunity to adopt and fill a number of roles that come with such an experience.  

The travel studies program I have developed is inclusive and open to any and all students 

at the school who are interested. Not many programs in school are set up in this way. Often there 

are prerequisites to participate, whether they are academic requirements, athletic requirements, or 

something else. My school serves a wide demographic of students who face a number of barriers. 

Financial barriers are common in the school’s catchment, where the typical household earns on 

average 12,000 dollars less than households in other areas of Winnipeg (Census Winnipeg, 2011) 

This may not seem like much, but one must also consider that the average household in the 

school’s neighbourhood is composed of 6 people, whereas households in the rest of Winnipeg 

are occupied by 4 people (Census Winnipeg, 20112012).  My question is what other social roles 

could a high school student fill at this age if given the opportunity. Further to that, do these social 

roles continue after graduation? What roles might a student adopt when given the opportunity to 

travel as a teen?  

In the following section, I discuss what current research has to say about the social roles 

participants report adopting from engaging in travel as a young person.  

Travel  
 For this body of research, I looked at research about travel in general and then further 

refined my search to focus on travel for young people. Because this is a travel program for 

educational purposes rather than for, say, relaxation and general holiday, I have focused my 

search to the former.  

Travel for the general population. Because my research focuses on a school travel 

program, I wanted to know what research has already been done around travel. I used the 

following search terms to inform this question: 
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benefits of travel, 

benefits of small group travel, 

small vs. large group travel, 

low cost travel, 

reasons people travel, 

travel experience, 

motivation to travel, 

preferred travel, 

why people don’t travel, 

drawbacks to travel, and 

disadvantages to travel. 

I was able to find several articles and surveys around the benefits of travel but could not 

find any research around the disadvantages of travelling. The studies derived from the above 

searches report mainly on university students completing their first degree or younger students 

who are in middle school and travelling as part of a particular school course. I was unable to find 

any substantial research that looked specifically at high school students travelling as part of an 

extra-curricular program.  

Research suggests that there are several variables that contribute to the impact travel will 

have on one’s life. These include destination, length of trip, size of group, activities during 

travel, group dynamics and satisfaction with life prior to travel. Interestingly, personality type 

does not seem to have an effect on the impact of travel (Bakir and Wickens, 2010). Each of these 

factors is explored in more detail below. I have also linked each factor to this travel studies 

program.  
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Destination. According to Alexander, Bakir and Wickens (2010), people tend to get 

more out of exploring regions in the world that are different from their local environment and/or 

experiences. In a study of 172 individuals conducted in England, most participants reported 

having gained more from travelling to places like Africa and Asia rather than locations in Europe 

and North and South America. Themes that emerged from participants’ answers suggest that 

travellers were more impacted by seeing a different history, extreme poverty and unique 

architecture in Africa and Asia, whereas these factors were not as prominent in other parts of the 

world (Bakir and Wickens, 2010). It is important here to not make sweeping generalizations 

about large parts of the world. One cannot deny that other parts of the world have history, 

extreme poverty and unique architecture, but these are the findings reported from this particular 

study. Interestingly,  Dewald, Jimenez, & Self (2016) found the opposite in their work around 

the motivation for students choosing study-abroad programs. Students from American 

universities participated in this study and reported being more interested in study abroad 

programs located in Western Europe (65%) or Central America (46%), whereas Africa and Asia 

were less popular destinations (26%).  

Connection to the travel studies program. Churchill is a semi-isolated sub-arctic 

community. Financially and geographically, it is not a commonly visited travel destination. 

Further to this, the lifestyle, landscape, history, and ecosystems in the region are quite different 

than the local environment for the participants in this study.  

Length of trip. Research suggests that shorter trips have a higher impact on the traveller 

(Alexander, Bakir, & Wickens, 2010). Alexander et al. (2010) found that participants reported 

being most affected by trips that were between 1 to 7 days in length. Trips between 8 to14 days 

in length were found to have the second greatest impact, and trips longer than 14 days had the 
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least impact on those who travelled. Respondents explained in interviews that shorter trips are 

typically intense and energetic, with daily adventures and excursions (Alexander et al., 2010). 

These findings support research done by (Dewald et al., (2016), who looked at American study 

abroad students’ experiences with a travel studies program to Italy. Participants in this study 

reported their 4-week program to be enough time to get through course work, but reported that 

they did not have much time for sightseeing or excursions.  

 Connection to the travel studies program.  The travel studies program in question is a 

week in length, which suggests it has the potential to have a significant impact on the 

participants.  

Group size and makeup. Research suggests that travelling in smaller groups has more of 

an impact than travelling in large cohorts (Gmelch, 1997; (Alexander et al., 2010). Gmelch 

(1997) collected data from 51 American study abroad students through travel logs and journals, 

as well as semi-structured interviews. Gmelch found that as students became more familiar with 

their surroundings, the group sizes in which they travelled diminished by approximately a third. 

One participant explained that travelling in a larger group, “isolates us from absorbing and trying 

to fit in to the cultures that we are visiting” (Gmelch, 1997, p. 480). Other benefits to smaller 

group sizes were also identified. These benefits included being able to explore more freely, not 

having to worry about pleasing more people, and ease of finding accommodations (Gmelch, 

1997). Other studies found similar results, with participants reporting less of a feeling of being 

one of the herd and more of a feeling of being special (Alexander et al., 2010). (Alexander et al., 

(2010) also found that respondents reported the most meaningful travel happened when 

travelling solo or with friends, as opposed to with family or for work. Wolfensberger and 

Thomas (2007) referred to this phenomenon as ‘congregation assimilation potential.’ If a group 
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is too large, members look inwards. Too small, members always look outwards for contacts and 

connections. A medium sized group allows members to do a bit of both. However, the 

implication of this insight, for Wolfensberger, relates to the size of a program setting.  

Connection to the travel studies program. Anecdotally, this is something I have 

observed while travelling with this group; I have found the smaller group of 16 students to be 

more cohesive than the group of 25. In the group of 25, it seemed that, while all the students met 

new people on the trip, the group didn’t travel as a whole. This is my own interpretation of what 

I observed as chaperone, and I am interested to learn the participants’ views on this matter.  

Activities during travel. Travellers report getting more out of travel when it involves 

exploration rather than relaxation. Participants in research conducted by Road Scholar, a not-for-

profit organization that offers educational travel opportunities for older adults, reported doing 

physical activity while travelling increased opportunities for social interaction, improved mental 

stimulation and promoted successful aging (Elderhostel, 2007). Alexander et al. (2010) found 

that engaging in cultural activities while travelling was more meaningful than self-care activities 

such as spas and sun bathing. This research is supported by findings from (Williams & Soutar, 

2009).  Williams & Soutar (2009) also found that the novelty of the activities offered while 

travelling also contributed to the perceived value of the experience.  

Connection to the travel studies program. This program accounts for nearly every 

minute of the excursion, which is to say there is very little downtime for participants. Further to 

this, the activities and experiences offered on this trip are not ones that are possible in the 

participants’ everyday lives. I am curious to know what they remember about things like dog 

sledding, being on the water with beluga whales, walking on the tundra, speaking with an Elder, 

travelling on the train, or seeing polar bears. 
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Satisfaction with life prior to travel.  Alexander et. Al. (2010) found that participants in 

their study who were generally satisfied with their lives were less impacted by the travel than 

participants who were not satisfied with their lives. Gilbert and Abdullah  (2004), however, took 

into consideration the idea that a holiday is a break from one’s routine and that this break in 

routine can have an impact on the perceived feelings towards travel.  

Connection to this travel studies program: One could argue that the participants in this 

proposed study may have been generally satisfied with other aspects of their life prior to travel, 

but that the break from routine (that is to say, experiencing something out of the ordinary) was, 

in fact, lacking in their lives and so this part of their lives could have been unsatisfactory without 

them even being cognisant of it.  

Research suggests that there are several factors that contribute to lasting effects of a 

travel experience. I am curious to know how these factors may have contributed to the students’ 

experience in the north.  

SRV and travel. I used the following search terms in an attempt to conceptualize how 

SRV could be used as a framework to interpret current findings around travel as a young person: 

Travelling with friends  

Common experiences high school friendships 

Secondary schools, friendship choices 

How friend groups are made in high school 

Relationship building in high school 

How high school students see themselves 

Valued roles in high school 

High school friend groups 
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High school students sense of self 

Developing community in high school 

School trips abroad benefits 

School trips abroad 

Learning off the land 

Real world problems high school 

Community building in high school 

Travelling in high school 

Travelling overseas in high school 

Travelling overseas 

School trips benefits 

High school trips 

High school travel 

Hands on learning science 

Swedish institutes 1960s 

Friendship formation 

Most research focused on travel by teens relates to students who are in university. 

Despite the slight age difference, the themes that come from the literature are likely to be 

applicable to high school students as well. In completing this literature review and looking at the 

research from an SRV lens, I have identified three major themes that contribute to valued roles. 

These themes are having a role of being confident, of being knowledgeable, and of being 

connected. Each of these themes is discussed in further detail below. It is important to note that 

this research is not directly related to SRV, that is to say, the researchers conducting these studies 
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were not explicitly looking for valued social role obtained through travel. However, as 

previously mentioned, A social role is socially defined and accepted by society as either being 

valued or not valued. One can assume that the participants in these studies and the researchers 

conducting the studies likely interpreted these themes as valued and, further to this, that many 

societies would also see these themes as valued as well. A valued role is associated with positive 

connotations and it is likely that developing confidence, knowledge, and connection would be 

interpreted positively in many societies.  

Confidence. This theme appears in several research papers and in several different 

contexts. For the purposes of this literature review, confidence is used as an umbrella statement 

to describe feeling independent, capable of depending on oneself in unfamiliar settings, and 

being able to advocate for one’s needs, whether they be for clarification, directions, or other 

general supports.  

 Several studies have explored the increase in confidence in students post-travel. 

Generally speaking, there is evidence that being away from family on an exploratory-focused 

travel experience may result in increased confidence (Alexander et al., 2010; Coryell, 2011; 

Inkson & Myers, 2003; Kuh, 1995; Pearce & Foster, 2007). Pearce and Foster (2007) found that 

Australian backpackers reported an increase in confidence, independence, and comfort around 

different groups of people as a direct result of having travelled.  

Knowledge. “The experiences and knowledge gained through travel represent a kind of 

parallel to formal education in school or at university” (Pearce & Foster, 2007, p. 1286). If 

students are going to travel as part of a school program, it is important to be able to justify that 

travel as a way to improve or support classroom learning. Several studies in recent years have 

indicated that students report that one of the benefits to travelling is that the experience supports 
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their course-based learning (Coryell, 2011; Elderhostel, 2007; Gmelch, 1997; Paul & 

Mukhopadhyay, 2003). Pearce and Foster (2007) analysed questionnaire responses of 372 

backpackers in Australia: 291 participants reported an increase in knowledge acquisition after 

having travelled. Beyond curricular outcomes, the same study identifies an increase in general 

knowledge and skills including improvements in stress management (238 participants), 

management of financial resources (250 participants), and planning skills (254 participants). 

Similarly, Coryell (2011) conducted a study involving open-ended questions posed to 22 

undergraduate and 2 graduate student participants in an Italian travel studies program whose goal 

was to improve students’ understanding of Italian culture. Coryell reported that students did, in 

fact, gain more insight into Italian culture. Beyond that, the respondents felt that travel gave them 

general knowledge that they could use when interacting with any novel community or culture 

(Coryell, 2011). A final interesting piece of research comes from Paul and Mukhopadhyay 

(2003). Their study was conducted using American executive MBA students with ages of 

approximately 40 years. The study aimed to isolate knowledge acquired directly because of 

international travel, which is a component of most EMBA programs (Paul & Mukhopadhyay, 

2003). The researchers in this study identified which knowledge was acquired because of travel 

by conducting a pre-and post-trip test about the locations in Asia that students visited. The results 

of the study indicate that, though students had some knowledge of the countries they would visit 

prior to travel, their knowledge of these places increased post-travel. The study does not indicate 

whether students could have acquired this knowledge as efficiently from home.  

 Being connected. It seems that regardless of where, why or when one travels, feeling 

connected to that foreign place is inevitable. There are numerous studies to support the notion 

that feeling a sense of connectedness to the location visited is one beneficial outcome to travel 
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(Pearce & Foster, 2007; Janes, 2008; Paul & Mukhopadhyay, 2003). Janes (2008) found that 

American university students’ perceptions of Britain became much more positive after having 

spent a semester abroad. Participants in this study reported feeling more connected to the cultural 

diversity of the country that they did not know existed prior to their travel (Janes, 2008). 

Students who participated in this program had voluntarily decided to study in Britain, and so it 

comes as no surprise that the discourse they used to describe the country pre-travel was relatively 

positive. What Janes noticed, though, is that after travel, many pre-existing notions of the British 

being “blunt” and other negative descriptors had been reduced (2008). Citing once again the 

work of Pearce and Foster (2007), participants report being more open-minded (313 of 372 

participants), being more understanding (283 of 372) and having more interpersonal 

understanding (236 of 372). These are all gains that, one could argue, might not be acquired in 

any other way than through the experience of travel. Lastly, an interesting finding is brought 

forward by Paul and Mukhopadhyay (2003). Their research they aimed to measure participants' 

impressions by exploring their cognition and affect towards international business before and 

after international travel. The findings suggested that participants identified connecting with the 

culture as beneficial to business development. One of the questions participants were asked was 

whether they believed that understanding the culture of the foreign country is important in doing 

business with that country. Regardless of the country in which participants travelled, their level 

of agreement with this statement increased after having travelled. Further to this point, 

participants reported, after having travelled, that it is beneficial to connect with locals to better 

understand the way that the business world works in foreign countries.  

Conclusion. High school is a significant period in a student’s life. They are learning 

about the world around them, and as they explore that world, they are identifying and developing 
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interests and building friendships, some of which may last the rest of their lives. This can be an 

overwhelming experience for some, especially if they have been identified as a member of a 

devalued group. Travel is a powerful tool to give students valued roles among their peers. These 

valued roles contribute to their developing sense of self. It is evident that travelling comes with 

many benefits. As the research suggests, there are gains to be made through travel. One 

participant from Pearce and Foster’s study (2007), eloquently sums up her experience by saying 

this: 

Whoever said ‘University is the Best Years of Life’ was lying!! There’s much 

more to learning than a diploma or degree. I learnt to be me overseas. You may 

wince at this cliché´ but I have to say ‘tis true!! I often wonder what I would be 

like as a person now if I hadn’t travelled for so long on my own and learnt to live 

and work in different countries and experience different cultures’ (Beth, 2007) 

Looking at Beth’s response, it appears she has gained several valued social roles through 

travel. She has gained the role of confident person and perhaps that of cultured person, connected 

person, and even independent person. One can assume that Beth sees these gains as valued 

because she is suggesting that the time she spent traveling was the best time of her life. Further 

to this, these valued social roles seem to be working well for Beth, as it sounds like she certainly 

has accessed happiness through travel, which is something that Wolfensberger would consider to 

be “a good thing in life”. Although Beth has not explicitly identified valued social roles, one 

could make the argument that what she is describing does, in fact, coincide with Wolfensberger’s 

framework. 

In view of the aforementioned research and the study I was planning, my questions were: 

Is this the same for the students in this current study? What are the perceived valued social roles 
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students in this travel studies program develop? Do they see themselves as having changed after 

travelling?  

Gaps in the Research. A major gap in the research is looking specifically at high school 

students’ experiences of travel. My research aims to focus specifically on this group that has not 

been explored.  

The research identifies many benefits to travel beyond academic curricula, but I was also 

interested in what curricular outcomes this program was fulfilling. This is an important aspect to 

consider for two reasons; first, because this is a school program, it is important to consider the 

academic component of school, and second; because there is a potential that acquiring curricular 

knowledge could lead to valued social roles. I have outlined the curricular connections in the 

following section.  

Manitoba Curriculum 
 

Curriculum is prescribed, but daily schedules are not. Some high schools have 7 period 

days, while others are structured to offer just four periods in a day. This means that, over the 

course of their high school career, students may have as few as 32 slots to earn the 30 credits 

necessary to graduate. Fewer classes during the day means that students can concentrate more 

intently on specific material, but it also means that there are fewer opportunities to take optional 

courses that might be of interest to them. While this program is not intended to support any 

particular course or program, it does coincide with the outcomes across a multitude of subjects, 

namely Science, Social Studies, Indigenous Studies, and Sustainable Tourism. My intention is 

not to suggest that students are able to learn all the curriculum content in a way that is equivalent 

to taking the entire course, but rather to suggest that there are aspects of this program that 

address prescribed curricular outcomes in several subject areas. I should also mention that when 
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I set out to build this program, I was not looking specifically to address any academic 

components of school. I have come to realize over the years that, while I wanted the students to 

“learn something”, much of what they are actually exposed to does, in fact, support the 

curriculum. I have focused my search on grade 11 and 12 courses that are not compulsory for 

graduation, as not all students will have the grades and the time in their schedules to enroll in 

these courses. I also make mention of the grade 10 Science curriculum, as several outcomes from 

the grade 10 year are supported through this program and, because grade 10 Science is the 

highest level of Science that students need to graduate. 

All Manitoba curriculum documents are available online. The Manitoba Education and 

Training website provides overview of all subject areas taught in Manitoba schools, as well as all 

the curriculum documents mandated by the province. Though each course curriculum is 

organized a bit differently, the recurring components of curriculum are general learning 

outcomes (GLOs) and specific learning outcomes (SLOs). As the names suggest, a GLO is a 

broader goal that is more open to interpretation, whereas an SLO is more precise.  Appendix 1 

provides figures and tables from Science, Social Studies, Indigenous Studies, and Sustainable 

Tourism, and in the following section, I will explain the general goals and expectations of each 

of these subject areas. 

Science. Science is mandatory until Grade 10 in Manitoba. The curriculum from 

Kindergarten through Grade 10 is geared towards general knowledge of four major science 

topics: chemistry, physics, biology and Earth and space science. Grade 11 and 12 courses 

specialize in the first three of these areas. There are also courses that specialize even further, for 

example, zoology or ecology courses would fall under the umbrella of biology but are 
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specifically focused on wildlife. The following explanation comes directly from the Manitoba 

Education and Training (MET) website: 

The Manitoba Science curriculum aims to help students develop scientific literacy (MET 

website). To be scientifically literate means developing skills, “such as effectively 

interpreting technical information, participation in the solution of problems that appeal to 

new scientific understandings, making informed decisions in relation to issues and trends 

in a technological society, better adapting to and accommodating rapid change, and 

welcoming the creation of new knowledge” (MET). In Manitoba, grade 10 Science is the 

minimum requirement to graduate. This means that students could potentially take their 

last Science class at as young as 15 years of age. (MET, n.d.)  

Connection to the travel studies program. Students have the opportunity to connect with 

scientists and researchers while on this trip. In the past, we have met with researchers studying 

animals, plants, and weather in the north. We stay at the Churchill Northern Studies Centre, 

which is a hub for arctic research and hosts researchers from all over the world who come to 

study the north. Students are exposed to and interact with professionals who have pursued 

careers in science and so they are coming in contact with northern science that could potentially 

be connected to the courses they have taken in school.  

Social studies. The social studies curriculum is vast, and students are exposed to a 

variety of topics during their elementary and secondary education careers. Social Studies is 

required through Grade 11, and the Grade 12 Social Studies course is optional. The following is 

taken directly from the Manitoba Education and Training website: 

Social Studies is the study of people in relation to each other and to the world in which 

they live. In Manitoba, social studies comprise the disciplines of history and geography, 
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draws upon the social sciences, and integrates relevant content from the humanities. As a 

study of human beings in their physical, social, and cultural environments, social studies 

examine the past and present, and looks toward the future. Social studies help students 

acquire the skills, knowledge, and values necessary to become active democratic citizens 

and contributing members of their communities, locally, nationally, and globally. 

https://www.edu.gov.mb.ca/k12/cur/socstud/index.html  

Connection to the travel studies program. Churchill is a town steeped in rich history. 

Students tour historic sites like the Cape Merry Battery, Miss Piggy, The Churchill Rocket 

Research Range, York Factory, MV Ithaca, the Parks Canada Visitor Reception Centre, and the 

Eskimo Museum. The importance of each of these sites is outlined in Table 2.2: 
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Site Historical significance 

Cape Merry Battery 

This cape, named after Captain John Merry, is a historic site located at 

the mouth of Hudson Bay and the Churchill River that has ties to the fur 

trade (Manitoba Historical Society, n.d.) 

Miss Piggy 

The Churchill website (Everything Churchill, n.d.) explains that Miss 

Piggy is the nickname given to a large cargo plane that crashed just 

outside of Churchill in 1979 that remains intact today. The crash had no 

casualties.  

The Churchill Rocket 

Research Range 

According to the Government of Canada website (n.d.), this research 

site was established in the 1950s by the United States to launch and 

track rockets. The location was chosen intentionally because of 

Churchill’s proximity to the magnetic pole and it was eventually given 

the National Historic Site of Canada designation. 

York Factory 

Another designated National Historic Site, York Factory dates back to 

the fur trade and is the oldest wooden structure still standing on 

permafrost (Everything Churchill, n.d.) 

MV Ithaca 

According to the Manitoba Historical Society (n.d.), this shipwreck, 

located approximately 12 miles outside of Churchill, is a ship that was 

ran aground on a trip bound for Rankin Inlet in 1960.  

Parks Canada Visitor 

Reception Centre 

This modest visitor’s centre displays exhibits that showcase the human 

and natural history of Churchill and the surrounding area (Everything 

Churchill, n.d.) 

Eskimo Museum 

This museum located right in the town of Churchill houses a collection 

of artifacts from Pre-Dorset, Dorset, and modern Inuit people who once 

lived off this land (Everything Churchill, n.d.) 

Table 2. 2: Historical landmarks in Churchill 

Indigenous education. In 2003, Manitoba Education and Youth published a document 

with the title Integrating Aboriginal Perspectives into Curricula. Some of the goals outlined in 

the document are to correct biased history, and by doing so, improve the self-image of 

Aboriginal students, while developing understanding and respect for traditional knowledge, 
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culture, and traditions in non-Aboriginal students (Manitoba Education and Youth, 2003). In 

2011, this same group published the curricular document for Indigenous Education, explaining: 

Manitoba and Winnipeg have been identified as having the greatest concentration of 

Aboriginal people in Canada. Awareness and recognition of the rapidly expanding 

Aboriginal population in provincial schools in 1995 prompted Manitoba Education to 

request that all schools in Manitoba incorporate Aboriginal Perspectives into all curricula. 

To support the incorporation of Aboriginal Perspectives, the Aboriginal Education 

Directorate, through the Aboriginal Education and Training Framework has established 

goals that are based on the premise that school environments inclusive of Aboriginal 

knowledge and perspectives will improve student success and completion rates, increase 

employability skills and reduce transiency. 

Manitoba Education and Training Cataloguing in Publication Data (2011). Grade 12 current 

topics in First nations, Métis, and Inuit studies [electronic resource]: a foundation for 

implementation. Winnipeg, MB: Government of Manitoba, represented by the Minister of 

Education and Training. 

Connection to the travel program. Indigenous people have lived off the land in Churchill 

for many years. The treatment and settlement of the Dene people in Churchill had catastrophic 

consequences, and students on this trip have the opportunity to learn about this history from a 

primary source; an Elder comes to speak with the students about her lived experience growing up 

in and around Churchill in the 1950s and the 1960s. This is an invaluable lesson that only people 

who lived it can explain.  

Sustainable tourism. This is a new subject area, and the curriculum document was 

published in 2016 (MET). All the courses offered in this area are considered options courses. 
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The following explanation is taken directly from the grades 11 and 12 Sustainable Tourism 

curriculum document: 

 The curriculum focuses on tourism that is sustainable and minimizes negative impacts on 

the environment and people, while maximizing benefits. Sustainable tourism includes 

ecotourism, heritage or cultural tourism, study tourism, volunteer tourism, etc. 

This curriculum allows students to understand the important and growing tourism 

industry, and gives them the opportunity to envision themselves as part of it. The 

curriculum is designed to allow schools to focus on the local ecology, incorporate local 

history and culture, and meet the specific needs of local communities. The curriculum 

also provides the opportunity for students to earn certification from the Canadian 

Academy of Travel and Tourism (CATT), in addition to two high school credits. 

The curriculum has been developed as part of Manitoba’s commitment to be a world 

leader in Education for Sustainable Development (ESD) and will help students 

understand the relationships between tourism activity and conservation issues, 

considering the local context, natural environment, and social considerations. Students 

will learn to contribute to and become leaders in implementing sustainable principles in 

tourism, including some of the knowledge and skills required to manage sustainable 

tourism organizations. 

Connection to the travel program. In 2016, tourists spent $1.28 billion dollars in 

Manitoba (Travel Manitoba, 2018). This kind of spending is undoubtedly good for the economy, 

but it is important to understand that the tourist attractions in Manitoba, particularly those in 

Manitoba’s north, are particularly fragile, and exploiting them could have adverse effects. 
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Learning to tour, visit, and connect with these regions in a sustainable way is absolutely 

imperative, and this program is designed to do just that.  

              Curricular Gap. As an educator, my focus is typically on competency enhancement for 

my students. Though I may want to teach my students everything about everything, time 

restrictions, lack of resources, and lack of expert knowledge on my end make this impossible. A 

program that supports curricula from both the sciences and the humanities allows students who 

are otherwise specializing in one of these two areas to acquire a breadth of knowledge that they 

would otherwise not get in their high school career.  

Conclusion 
 

The history and development of Social Role Valorization is well documented. There is 

also research to outline the potential benefits of travel in a variety of different contexts, and the 

curricular outcomes mandated by the province of Manitoba for both core (required) and options 

courses are readily available. My research question is related to these three topics, and extends 

that literature by providing an opportunity to amalgamate them in a way that has not been done 

before. There is a lack of research around how high school students might acquire valued social 

roles through travel, and this is precisely what my research informed. In the following section, I 

will outline how I carried out this study.   
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Chapter 3: Study Design 
 

In this study, I sought to explore and better understand the perceived social roles high 

school students acquire from travelling to Churchill, Manitoba with a group of peers on a school 

trip. My research contributes to the general body of knowledge around SRV and travel. It also 

informs my own program delivery and my teaching in general, as I strive to continue to develop 

a travel studies program that is unique, engaging to students and accessible to the entire student 

body. In this chapter, I briefly reiterate who I am as a researcher, teacher, and traveler, as well as 

provide information about how participants will be selected to take part in the study, the study 

setting, data collection methods and data analysis methods. I end this chapter with an explanation 

of the trustworthiness of this research.  

Position of the Researcher 
 
 I am a 34-year-old teacher raised in Winnipeg, Manitoba. I have been teaching for eight 

years and am proud of the success I have had in my career. Among my career highlights is 

having established Wanderlust at the school and having built this program from the grassroots 

level. As I mentioned in Chapter 1, I got my first major travelling experience when I was in high 

school, and so starting a travel program as a teacher has been a full-circle  experience for me.  

Method Explained 
 

What I wanted to know drove the method. I was interested in gaining perspective into the 

essence of the travel experience for students. It is for this reason that a phenomenological 

research study was most appropriate.  

Phenomenology. Phenomenological research, a mode influenced by philosophers 

Edmund Husserl and Alfred Shutz (Bodgan and Biklen, 2007) is designed not to report on fact, 

but rather to, “gain entry into the conceptual world of [the] informants” (Bodgan et. al., 2007, 
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26) and uncover the subjective experience of the participants (Bodgan et. al., 2007). Creswell 

(2013), explains that, “a phenomenological study describes the common meaning for several 

individuals of their lived experience of a concept or a phenomenon.” (p. 76).  Moustakas (1994) 

identifies several examples of what could be considered a phenomenon, such as insomnia, anger, 

or feeling left out, and further explains that phenomenological description explains both what the 

participants experienced and how they experienced it.  

Defining features of phenomenology. Creswell (2013) identifies seven key defining 

features of phenomenology. Among these features, he says that the emphasis in a 

phenomenological study must be on a phenomenon, something that can be reduced to a single 

concept or idea (Creswell, 2013). In this case, the phenomenon studied is travel. Another feature 

is that data should be collected from a heterogeneous group (Creswell, 2013). The group of 

participants in this study represent a diverse group of Wanderlust alumni. Another feature, as 

Creswell describes it, is a focus on, “the lived experiences of individuals and how they have both 

subjective experiences of the phenomenon and objective experiences of something in common 

with other people.” (p. 78). Participants reported subjectively on their personal experience, and 

common themes are identified in the findings. Further to this, the hope is that these common 

experiences may translate to other high school travel programs.   

Hermeneutic phenomenology. Phenomenological research has several sub-groups and 

the sub-group I used in my research is hermeneutical phenomenology, in which the researcher 

interprets the phenomenon without the use of bracketing, “in which the investigators set aside the 

experiences, as much as possible to take a fresh perspective toward the phenomenon under 

examination.” (Creswell, 2018, p. 78). Because I, too, lived the travel experience with the 

students, albeit as an adult, it was unrealistic to expect that my connection to the program would 
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not influence my interpretation. That being said, it was my intention to develop an interview 

guide (see Appendix 2) that would create space for participants to share their thoughts, feelings, 

and own interpretations of the experience, which were aspects of the program that I could not 

observe with any concrete certainty. Furthermore, Creswell (2018, page 78) references a study 

done by Asgeirsdottir et al. (2013) that used a hermeneutical approach to examine the role of 

spirituality for ten individuals in palliative care. While the phenomenon studied does not relate to 

this research, the important piece is that the essence of the experience was gathered by collecting 

data from ten participants. I had access to a total of 20 eligible participants, and it was my 

intention to conduct interviews with any and all individuals who wanted to participate. Because 

SRV, as previously mentioned, is a conceptual framework that applies universally, I intentionally 

broadly recruited participants, rather than limiting my focus on participants who identify as being 

part of a devalued group. Further to this, Wanderlust is an inclusive travel program, and so I 

wanted to include everyone who wanted to be included.  

Study Participants 
 

I collected data from a total of 10 participants. I also received interest from another 3 

potential participants who ultimately decided not to continue with the interview.  The names of 

the participants have been coded and in alphabetical order, they are referred to as Aemy, Alaina, 

Ava, Eavie, Edith, Everly, Harlie, Hope, Islah, and Nevin. Each participant met the three 

participation requirements for this study. All participants were at least 18 years of age and able to 

give their own informed consent. Participants were no longer, in any way, connected to the 

school division for which I work, and they each participated, at some point in their high school 

career, in the Wanderlust travel program to Churchill, Manitoba. In an effort to maintain 

confidentiality, further and specific details about each participant will not be disclosed, however 
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it is important to note that the participant pool had representation from both trips and ranged in 

age from 18 to 22. Three participants were from the June 2015 trip, four were from the October 

2016 trip, and three had participated in both trips. Two participants graduated in 2015, one 

graduated in 2016, four graduated in 2017 and three graduated in 2018. This information is in 

Table 5 below I began to recruit participants after I obtained ethics approval from the University 

of Manitoba Education and Nursing Review Ethics Board (ENREB). 

Characteristic Number of participants 

Participated in the June 2015 trip 3 

Participated in the October 2016 trip 4 

Participated in both the June 2015 trip and the October 2016 trip 3 

Graduated in June 2015 2 

Graduated in June 2016  1 

Graduated in June 2017 4 

Graduated in June  2018  3 

Travelled while in grade 9 1 

Travelled while in grade 10 3 

Travelled while in grade 11 2 

Travelled while in grade 12 7 

Table 3. 1: Characteristics of Participants  

 Recruitment took place via social media platform Instagram. I personally run this social 

media account for the travel studies program and most former participants of the program follow 

the account. I posted recruitment information on the platform and invited graduates who took 

part in the trip to Churchill to contact me if they wanted to participate. I also invited followers to 
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share the information and recruitment post with alumni who did not follow the account. In order 

to be eligible to participate, individual had to be 18 or older, they had to have taken part in the 

school study trip to Churchill and they had to have graduated from the school where I work, 

meaning they were required to not have any connection to the school at the time of the interview. 

Another eligibility requirement was that the participant demonstrate the understanding that their 

participation would, in no way, affect the continuation of this program. I made this clear by 

letting participants know that I intend to continue the program regardless of the findings of this 

research, and by inviting them to be as honest as possible, as their contributions would not be the 

deciding factor into whether or not this program continued. The reason for this eligibility 

criterion was to create space for participants to recount their authentic experience and to ideally 

report on students’ true perceptions of the program.  

Trustworthiness 
 

I presented findings through this study that were trustworthy, that is to say, findings that 

were credible, transferrable, confirmable and dependable. According to Statistics Solutions 

(Statistics Solutions, n.d.) these four criteria are necessary in order to establish trustworthiness in 

qualitative research.  

Credibility. Credibility refers to the confidence the researcher is in the truth and 

accuracy of the findings (Statistics Solutions, n.d.). Triangulation can be used to establish 

credibility (Statistics Solutions, n.d.), I established credibility by asking open-ended questions 

and by providing the questions ahead of time. This allowed participants the time before the 

interview to reflect on the questions, and the opportunity during the interview to answer the 

question how they see fit. Additionally, I used member checking to ensure that participants could 

clarify, expand, or reword any part of their initial interviews that they saw fit.  
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Transferability. Transferability, or applicability, refers to the researcher being able to 

demonstrate that the findings of the work can be applied in other contexts (Statistics Solutions, 

n.d.). Though I used one specific travel program as the focus of this research, I demonstrated that 

travel, in general, as a high school student, may lead said students to acquire a variety of valued 

social roles. I accomplished this by asking by finding themes across the participants’ responses 

and reviewing these themes with my advisor to ensure I had interpreted the information 

appropriately.  

Confirmability. Confirmability describes the neutrality of the study findings (Statistics 

Solutions, n.d.). This means that I needed to demonstrate that my interpretation of the findings is 

not biased. I omitted as much bias as possible by preparing balanced interview questions that did 

not lead the participant to answer in any particular way. I also kept a journal of my own thoughts 

and interpretations and reviewed the content of this journal with my thesis advisor during the 

data analysis process.  

Dependability. Dependability refers to the extent to which another research study could 

garner consistent results by replicating the study. Though I could not predict what the findings of 

a similar study would be, as the findings would be based on different participants’ interpretation 

of their own experience, I accounted for dependability by keeping an inquiry audit and having 

my thesis advisor review the interview questions, samples of transcripts, and examine and review 

my data analysis in order to ensure my interpretation of the responses would be consistent with 

another researcher’s interpretation of similar responses.   

Setting 
 
 Because the data for this research were collected between two to four years after the trip 

and because the participants no longer attend the school, the setting in which to conduct the 



PERSPECTIVES ON TRAVEL   
 

 

68 

interviews became that much more important. It was imperative that the interviews were carried 

out in a location that was comfortable and convenient for the participant. For this reason, 

participants determined the location of the interview. One participant was unavailable to meet in 

person, and so she submitted her interview responses via email, but the remaining nine 

participants chose to meet at the school outside of regular school hours. I obtained permission 

from my administration to have these participants in the building.  

Sample Size Justification  
 
 I used purposeful sampling in this study. Purposeful sampling is the practice whereby the 

researcher intentionally chooses participants based on a particular trait that the participants share 

(Creswell, 2002). Purposeful sampling encompasses several different grouping options, and the 

specific grouping I used was homogeneous sampling. In homogeneous sampling, participants are 

chosen because they all belong to a cohesive homogenous group (Creswell, 2002), and in this 

case, the group was homogenous because each of the participants share three unique traits; each 

participant in the study had travelled to Churchill as a high school student with my specific travel 

program, each participant was over the age of 18 and therefore able to consent to participate on 

her/his own, and each participant had graduated from the school. I deliberately chose to include 

the two latter criteria for several reasons. First, interviewing former students who are 18 years of 

age and no longer enrolled at the school eliminates the need to seek parental permission and 

permission from the school division respectively for their participation. Second, I assumed that 

graduated alumni who were no longer eligible to participate in the program would provide me 

with honest answers regarding their experience, as opposed to alumni who were still eligible to 

travel with the program again. I assumed that students who were still eligible to participate may 

have responded to interview questions only in a positive way given their interest in wanting the 
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program to continue. Third, graduated alumni offered a unique perspective, as they were now on 

their own in the “real world” where they were free to make their own choices with regards to 

their future. Some could be pursuing post-secondary education, others could be travelling, or 

they may have chosen to join the workforce right after high school. I had an idea about what 

some of the graduated alumni are doing, but there are others with whom I had no contact.   

Data Collection 
 
 In total, 10 participants contributed to this study out of the possible 20 who were eligible. 

Because the participant pool is small, I will speak generally of the participants in the interest of 

confidentiality, all participants graduated from the school between June 2015 and June 2018. The 

majority of the participants identify as female. In total, I conducted 9 in-person interviews and 

received a 5 page written response from one participant. The in-person interviews ranged in 

length from 20 minutes to 1 hour and 10 minutes. The average length of the interview was 

approximately 40 minutes. I gathered 153 pages of transcribed interviews. Following my 

transcribing of the interviews, participants were given two weeks to complete member checking. 

Three participants ultimately did make edits to their interviews, another two responded to say 

that they were content with their interviews and did not want to make any changes, and the other 

four did not respond.  

Data was obtained in the form of qualitative semi-structured interviews. I also collected 

photographs from two participants based on their answers to one of the interview questions. 

Participants were asked a series of questions pertaining to their experiences travelling with this 

program and how the experience has affected them and their life’s journey. Interviews took place 

in a public place that was convenient for the participant. Some participants have moved away 

since graduation, and for one of those participants, she submitted her responses via email. 
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Another participant who lived out of province happened to be in Winnipeg at the time when I 

was conducting interviews and was available to meet in person.   

Member Checking Process 
 
 Once interviews were completed and transcribed, I sent each participant the transcript of 

their interview. I sent the transcripts in the form of electronic and editable Word attachments. 

Participants only received their particular transcript and did not have access to other participants’ 

contributions both as a way of ensuring anonymity and to ensure that participants were not 

influenced by other contributors’ responses. I asked participants to review their transcripts and to 

make any adjustments or clarifications to their responses that they wish. I anticipated this process 

to take approximately one hour of participants’ time, and indicated this in the email I sent with 

the transcript. Participants had two weeks to review the transcript and to add or change any 

discussion points that they deem necessary. The data that was coded and used for analysis was 

this final copy of transcript plus participants’ edits.  

Data Analysis 
 
 Once participants completed the member checking process, I analyzed the data by coding 

the interviews and looking for themes across the participants’ experiences. Analyses included 

direct citations, but no unnecessary identifiers were included in these citations. I further 

strengthened my interpretation of the data by having my thesis advisor, Dr. Zana Lutfiyya, read 

portions of the data and comment on my ongoing analysis. In Chapter four, I have included a 

minimum of five examples or citations from each participant and a maximum of 24. The average 

number of examples or citations is 14 and the median is 13. It is important to note that the 

participant from whom I incorporated the fewest examples was the participant who submitted her 

responses in written form rather than an interview and the participant from whom I incorporated 
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the most examples had the longest interview and also added to the transcription during the 

member checking process.  
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Chapter 4: Findings 
 

I used SRV as a theoretical framework to inform my analysis of the data. As mentioned 

in Chapter 2, SRV is the belief that the more socially valued roles a person has, then more of the 

good things in life (e.g., positive relationships, positive opportunities for employment/housing), 

will be available to that person, even if the individual is devalued in other aspects of her/his life. 

The data indicate that the study participants acquired valued social roles from participating in 

this trip to Churchill, but the data are also rich in other gains beyond valued social roles, which 

will be discussed as well.  

 I have gone through the data in full five times (i.e., during the interview, during the 

transcription, during my initial attempt to find themes, and then again twice after meetings with 

my advisor). While my initial intent was to focus solely on valued social roles that participants 

developed after having traveled with Wanderlust, I soon realized that there were a number of 

items to discuss that did not fit perfectly into the SRV framework. It is important to explore all 

findings and not just those that “fit”. As a result, I have organized this chapter in the following 

way: the findings are sorted into (a) participants’ thoughts before and during the trip, including 

their reasons for wanting to join, their feelings before the trip, and the curricular connections 

they made, and (b) participants’ thoughts after the trip, including the lessons they reported 

learning after having travelled, the valued skills they developed as a result of this experience, and 

the valued social roles they acquired from this travel experience. Each finding in this chapter is 

supported by findings in the data in the form of themes that emerged among more than one 

participant, anecdotes from specific participants, or direct quotes. Please note that direct quotes 

have been edited to facilitate readability. This means that fillers and hesitation markers, such as 
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“like” and “you know” have been removed in the longer quotes. Every effort has been made to 

strike a balance between preserving participant voice and ensuring readability.  

Thoughts Before and During the Trip 
 
 The trip itself is only a week long, but preparation for the trip began approximately 

months before that. For all participants, the trip preparation was a part of the experience itself. In 

their interviews, each talked about the reasons for wanting to join the trip in the first place and 

about their feelings leading up to the trip.  

Reasons for wanting to join. Going back to the very beginning, participants reported 

wanting to join the trip in the first place for a number of reasons. For some it was exploration 

that drove them to participate, for others it was a desire to travel with friends or to escape their 

families, and for two it was about challenging their own feelings and overcoming fears. There 

were a few participants who identified with several of these reasons.  

Exploration. For Amy, Eavie, and Edith, one of the main reasons they reported wanting 

to participate in Wanderlust is because they remembered learning about Churchill when they 

were in elementary school. Edith also mentioned that she wanted to join because she was 

interested in exploring her Indigenous background and was hoping to feel more connected to her 

roots.  

Travel with friends. For Nevin, Hope and Ava, the opportunity to travel with friends was 

appealing. In fact, Ava remembers not participating in the first Wanderlust trip, but choosing to 

join the second trip because her friends who had gone the first time spoke so fondly of their 

experience.  

Escape from family. Four participants mentioned one reason for wanting to join the trip 

was to be without their families. For Alaina, who was in grade 9 when she travelled, the idea of 
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being without her family was both challenging and exciting. Everly had friends going on the trip 

with her, but she reports being interested in the trip because she wanted to be “alone” and “travel 

by myself.” By this, she meant she would not have her parents making all the daily decisions for 

her, which is what had typically happened on family trips in her experience. For Aemy and 

Nevin though, this wanting to be without family was more intense. Nevin said that, even though 

he had friends going on the trip, one major factor that attracted him to the program was the 

opportunity to get away. He says: 

I don’t know how it was announced to us, but [my friends and I] caught wind of 

the trip and so because my friends were going, that was an awesome incentive to 

want to go, but I also had lots of issues going on at home with family stuff that 

was nice to escape from. 

Similarly, Aemy had several reasons for wanting to go, but one major factor was a much needed 

mental wellness break. She says: 

At the time, I was dealing with some family issues that were just taking a toll on 

me. I was feeling like there wasn’t a part for me in the world and the thought of 

that scared the living daylights out of me, every day. […] It was a time where it 

was really stressful in life and a lot of responsibilities and things that you can’t 

really escape from when you’re actually still involved in them; […] it was huge 

weight lifted off my shoulders not having to worry about tests and other things 

about life. 

Overcoming fear. Two participants, Edith and Harlie, shared that they live with, among 

other diagnoses, varying levels of anxiety. Harlie reported that she missed out on the trip in June 

of 2015 because she could not find a friend to join her and she did not feel capable of travelling 
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on her own. Edith did end up joining us on the June 2015 trip, however, and came on the trip as a 

way to challenge her anxiety. She had wanted to go, could not find a friend to join, but did not 

want to miss out on the opportunity. So, she worked with the school’s social worker to work 

through some of her anxieties before the trip. Harlie reported that she made it a goal of hers, that 

if the trip were to present itself again, she would join. Luckily, in her grade 11 year, there was 

another trip. She says, “Grade 11 is when I sort of found myself, I guess you could say. That was 

the year I was making more friends, and I was able to talk to people.”  

She went on to share that missing out on the June 2015 trip served, in part, as a 

motivation for her to work on her anxiety so that she would be ready to travel the next time.  

Aemy also reported feeling anxious about the trip. She shared that she was excited to go 

because she had heard about Churchill since she was a young child, but the idea of travelling 

alone was also anxiety-inducing. She said: 

I was also really anxious because I didn't have any friends going on the trip, and I 

didn't know anybody other than my teachers and some acquaintances from 

classes. I was scared that no one would like me, or that I would be alone. … So it 

was a great mixture of a little bit of stress about the trip, but I think it was a good 

kind of stress because I was really excited … at the same time. 

Again, the sample size for this study is relatively small, but among the ten participants 

emerged several reasons for wanting to participate.  

Feelings Pre-Trip. Leading up to the trip, I held monthly meetings either over the lunch 

hour (for students only) or in the evenings (for guardians to attend as well). Some meetings 

strictly addressed the logistics of the trip: staying up to date on the payment plan, getting waivers 

signed, reviewing packing lists and itinerary changes. Other meetings hosted guest speakers who 
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were connected with Churchill in some way. I invited guest speakers mainly to break up the 

monotony of the check-in meetings, and to provide the students with face-to-face contact with 

Churchill experts and Churchill locals. I had travelled to Churchill, but I would not consider 

myself an expert on the town. Bringing in folks who could speak to different aspects of the town 

seemed appropriate.  

Most participants reported remembering very few details from these meetings, but they 

did remember how the meetings made them feel. Six participants reported feeling more excited 

about the trip during the meetings because they got to meet others who would be travelling with 

them and they got to learn more about the town. As Hope put it, “I felt a lot more excited and a 

lot safer about the trip because you got to know people before we went, and it just gets people 

excited about the trip beforehand, so it makes it [the excitement] last longer.” Both students who 

live with anxiety reported that the monthly meetings that addressed logistics helped to put their 

minds at ease. In fact, one participant reported that her mom also appreciated the meetings for 

this very same reason. 

 Curricular Connections. As mentioned in Chapter 1, one of the main ways I was able to 

pitch this program to my administration was by identifying the connections between what the 

students would be learning in Churchill and provincially-mandated curricula. The focus of this 

study, however, was to better understand the value of travel to youth and to explore more 

specifically how the experience of travelling while in high school affected the participants in 

terms of who they are today. It is for this reason that the majority of the questions posed in the 

interview focussed on reflecting on the travel experience, rather than on curricula. Nonetheless, 

participants did mention particular moments that were related to academics. Nevin, for example, 

spoke about how impressive it was to see the polar bears up close. He talked about seeing them 
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in their natural habitat, as opposed to the zoo, put into perspective not only their physiology, but 

the size of habitat they need. Several participants remembered speaking to researchers at the 

Churchill Northern Study Center about species of birds in the north and learning the bird’s calls. 

Others spoke about learning about a particular species of frog that hibernates by essentially 

freezing itself in the permafrost throughout the winter, which is connected to the Grade 12 

Biology curriculum around defining “fittest” and discussing the idea of “survival of the fittest.” 

Some remembered learning about lichens and being fascinated by the number of plants that grow 

in the north. While the Manitoba science curricula for senior years do not have outcomes specific 

to lichens and northern plant species, there are outcomes in Grade 12 Biology that address 

biodiversity. The majority of participants spoke about the impact the presentation from the 

Indigenous Elder had. This was a presentation that addressed many of the learning outcomes 

from Grade 12 Current Topics in First Nations, Métis, and Inuit Studies course. For several, the 

presentation was interesting because they enjoyed looking at the artifacts the guest speaker 

brought.  Others learned to better appreciate the impact on Indigenous people of residential 

schooling, and the impact on Dene people of their resettlement. These specific memories shared 

by the participants do not necessarily address specific learning outcomes mandated in the 

curriculum of a particular courses, but there is no denying that these were valuable lessons that 

have stayed with these young people years after the trip.  

Curricular connections may not turn out to be memories that last a lifetime, but in this 

moment, a few years after the trip, the information shared about northern plants and animals and 

the Indigenous people of Churchill remain robust recollections.   
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Post-Trip 
 

Participants offered insight into their experiences that took place after the trip. These can 

be categorized into three sub-sections: lessons learned, valued skills acquired, and potential for 

valued social roles. 

Lessons learned. There are three lessons learned that participants referenced throughout 

the interview process. Participants learned to live in the moment, they learned the value of things 

that do not cost money, and they learned that there are disadvantages to travelling. 

 Living in the moment. One of the main life lessons for Aemy and for others was the 

reminder to slow down. In her interview, she talked about feeling overwhelmed at times with 

school, family, and the unknowns of the future, and that being in Churchill allowed her to slow 

down and appreciate the moment. She said: 

It was really overwhelming, but in a really good way because I was able to just 

live in the moment as much as possible […] When you're out in Churchill, not 

having to worry about and tests and exams and other like things about life, it was 

like a huge weight lifted off my shoulders and I got super emotional about it 

because it felt like I haven't been able to feel that in so long. 

Islah and Hope also spoke about a desire in Churchill to live in the moment. Islah talked 

about learning to, as she put it, “step back” and take note of where she is and what she is doing. 

Hope remembered being out on the zodiacs with the beluga whales and encouraging her 

classmates to put their phones away and just enjoy the moment with the whales. Interestingly, 

Aemy mentioned that she intentionally did not take many photos. She said that she would rather 

have the images in her memory and believes that her memories are more vivid because of that.  
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Figure 4.  1: Whale watching photograph 

Figure 4.  2: Group photograph 

 

 

 

 

 

  

Source: Bara, M. (2015). Whale watching in Churchill [Photograph]. Retrieved from  

personal archives.  

Invaluable souvenirs. The souvenir industry generates billions of dollars in revenue 

every year, but for the participants in this study, their favourite souvenirs have little or no 

monetary value. These souvenirs are photos, videos, ticket stubs, inside jokes, and the 

opportunity to bond with others.  

Photos and videos. Alaina did not bring photos with her to her interview, but she 

referenced the photo below as her favourite memory. 

 

 

 

 

 

 

 

  

Source: Bara, M. (2015). Group photograph in Churchill [Photograph]. Retrieved from  
personal archives.  
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She had this to say about it: 

Everybody just kind of wrapped their arms around each other as if you were kind 

of like one big family. So what I liked about that is that it summed up the trip. At 

the beginning, everybody was still staying in their groups, kind of isolated. … 

Throughout the trip everybody was opening up and getting comfortable with each 

other. 

From Alaina’s description of the importance of the photo, it is clear that she cherishes not 

only the photo, but perhaps more importantly what the photo represents: a sense of belonging 

and connections amongst the group of travellers.  

For Ava, a student who studied film in high school, the video she created of the trip was 

her favourite souvenir.  I used Ava’s video as promotion for the program, and she added to her 

portfolio after graduating. She made a video of our first trip as well, but reported not being as 

connected to that video for the following reason: 

I really enjoyed editing it [the video of the trip] because I saw myself in the 

footage.  The video I did before I wasn’t in, so getting to see myself in the footage 

is pretty cool. To this day, I still show it. 

For Harlie, it was similar. She mentioned that her favourite souvenir was  

Definitely the pictures that I took. Because I’ve been really into photography. My 

mom got me a camera for Christmas.  So I took that with me on the trip, and I 

took a lot of pictures … because you never know if you’ll be able to go back to 

Churchill, because it’s so hard to get there. I took pictures of all the surroundings 

and everything. So I think that’s my favourite thing. And also, I think I got some 

rocks from Hudson Bay that I brought back. So that’s pretty cool.  
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Ticket stubs. Islah and Aemy identified their ticket stubs from the train as their favourite 

souvenirs. Islah said it’s “cool” to have something that says Churchill on it. Aemy decided to 

display it on her bulletin board at home along with a keychain she purchased but keeps in the 

plastic,. She brought these two items with her to the interview and said: 

I keep them [the train ticket and keychain] pinned to my corkboard next to my 

desk and the reason why I don’t use the keychain is because I don’t want to wear 

it out. I like that it’s still new – and that’s not something I always do. But I keep it 

in the plastic because I just like having it pristine. It helps ground me when I’m 

really stressed, and when I see that on my corkboard, it brings me back to the way 

I felt and things I remember and it helps me to smile a little bit …The Churchill 

trip made me realize, ‘You have to appreciate things like this and learn to look 

forward to other times of your life,’ and now I don’t think it’s hard to make me 

happy. My point is that, since being in Churchill, when I feel proud of myself, I 

have a short moment where I think, ‘Ok, I hope I’m wrong about this, but right 

now this thing right here is as good as it gets, and I just have to let myself bask in 

this experience.’ 

While the keychain is technically an item Aemy purchased, she uses it not only as a 

memento, but as a symbol rather than its intended purpose.  

Inside jokes. The inside joke that was most memorable for Hope, Eavie, Everly and 

Nevin, was me yelling, “Bye baby, I love you!” Here is that story.  

 On the June 2015 trip, we saw what we believed to be a grizzly and polar bear hybrid. 

Hope was one of the students who first spotted the animal outside, and remembers it like this: 
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So what happened was Rhia and I were in our …  room and we looked out of our 

window then we looked at the bear and we looked at each other and then we 

looked at the bear and then we screamed and then we didn’t know what to do.  So 

we were shaking and running around our room and then we decided to go to Bara 

and tell her that there was a bear that she could see from her room too. So we ran 

to Bara’s room, and we knocked quickly but we didn’t really wait for Mme to 

answer the door. We basically just ran in and said, “Stop what you’re doing 

there’s a bear outside.” Then we ran around the building screaming that there was 

a bear, and everyone ended up going to the observation deck. And it’s super 

special. Even locals had never seen a barren ground grizzly.  We were very lucky 

to see that. So I think that made that memory even more fond.  

I should clarify here that when Hope says, “we went outside,” what they actually did was 

go out on to the observation balcony that is only accessible from inside the Churchill Northern 

Studies Centre (i.e., there are no stairs connecting the balcony to the ground outside) and there 

was no way the bear could get onto the observation balcony, so everyone on the balcony was 

completely safe.  

I, too, remember this moment vividly. I had very little battery left on my phone, but I 

wanted to capture it, and the video I took I shared with the Study Centre staff who put it on their 

YouTube page. One staff member told me they were reluctant to post it because of, what the 

Winnipeg Free Press called, my, “own endearing dialogue to the audio”  (Paul, A. 2015). 

Towards the end of the video, as the bear is walking away, I could not help but call out to it and 

say, “Bye baby, I love you!”  
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Bonding time. For Nevin, Everly, and Edith, a valuable souvenir was the time they got to 

spend with others in the group. Nevin and Everly both came on the trip with friends, and enjoyed 

spending time with them, but also enjoyed getting to know others. For Edith, who came on the 

trip not knowing anyone, this bonding time was particularly meaningful. She said: 

I think my favourite things about the trip would be just bonding with everyone. 

There was this one night we all went into the cafeteria, and we're eating food late 

night. Everyone was just chatting, and we had a really good time … and you're 

just talking to people from all different grades that you don't think you would ever 

talk to … and you were just forced to communicate, which was really cool. 

These souvenirs have no monetary value but, sentimentally, they are invaluable.  

Indigenous knowledge. Several participants spoke about lessons learned that were 

specific to Churchill and, across several interviews, the idea of Indigenous knowledge came up. 

One participant shared that, since going to Churchill, she has felt more connected to her 

Indigenous roots. She mentioned that she felt connected to the Dene Elder who came to speak to 

the group.  Although not Dene herself, listening to the Elder brought back memories of her 

childhood. In addition, she shared that she had begun smudging. Hope shared how refreshing it 

was to hear positive stories about Indigenous people because, as she put it: 

That was the first time I had learned about Indigenous culture – in any capacity. 

We had never really touched on Indigenous culture [in school] unless it was 

something bad. We talked about residential schools and stuff, but we had never 

learned anything good or seen [the Indigenous] perspective. We had heard the 

whole story, but we hadn’t heard the individual stories. So I know talking to 
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Carolyn, that made me feel connected with different kinds of people that I 

wouldn’t normally: people with indigenous roots, people with roots in the north. 

Disadvantages to travel. I asked participants about what they thought they had missed 

out on because of travel. Five of the ten participants reported not having missed out on anything 

because of Wanderlust, and five reported having missed out on classes, graduation preparation, 

and their home life.  

Classes. Seven participants in this study were on the Fall trip, and three of them (Harlie, 

Edith and Aemy) reported that, though they missed out on a week of classes, they didn’t see this 

as a significant loss. They reported being able to get caught up in their courses and mentioned 

that the time on the train was helpful because they were able to do school work to and from 

Churchill.  

Graduation preparation. Nevin and Everly were in grade 12 when they travelled with 

Wanderlust in June of 2015. Both participants reported having missed out on graduation 

preparation. The trip was scheduled for the week following final examinations and was to return 

the day before graduation. Owing to train delays, Wanderlust travellers returned to Winnipeg in 

the early morning of graduation day.  Nevin remembered missing out on the excitement before 

graduation, including the awards ceremonies, but said that the trip was worth it.  Although he 

was tired from being on the train for two days and then graduating immediately after returning, 

his graduation was not affected by his fatigue. In contrast, Everly had always been a part of the 

school’s choir and missed out on the opportunity to be a part of the graduation choir as the trip 

took place during several rehearsals. She remembers having to choose between participating in 

Grad Choir and travelling with Wanderlust, and talked about being happy with her decision.  
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Home Life. When asked about what she may have missed being a Wanderlust traveller, 

Edith mentioned missing out on the comforts of her home life, but suggested that the benefits of 

travelling outweighed this loss. Hope responded to this questions by talking about having 

travelled after the Wanderlust trips and missing out on things at home like her brother’s driver 

test. She also mentioned seeing her friends making big purchases like cars and apartments , and 

not having the money herself for such things because of the expense of travelling. She spoke 

philosophically about this, saying:  

I definitely did miss out on little things like my brother’s road test, and other 

milestones in people’s lives in Winnipeg. So I guess I missed out on other 

people’s lives. I also missed out on having a lot of money, because I spend my 

money on travelling – so I don’t have any savings. Whereas I talk to other people 

my age who haven’t really travelled who have had full time and part time jobs, 

[have] gone to school, so lots of people have degrees, savings, maybe a pet, 

maybe a house or an apartment, things like that. So I guess I might have missed 

out on that, depending on how you look at it. In my eyes, I didn’t miss out on 

anything, but from other people’s perspective maybe they think I missed out on 

those things, but I’m confident that other people are missing out (laughs) from not 

having travelled. Not me. I don’t think I missed out on anything.  

The consensus seems to be that, though half the participants identified experiences or 

items they may have missed out on because they chose to travel, they generally agree that the 

opportunity to travel was worth the sacrifice.  

Valued skills that may lead to valued roles. One theme that came through in the 

interviews was the development of valued skills. Factoring in that this trip was only a week long, 
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it is understandable that participants may not have fully and completely acquired a valued social 

role from the experience, but many reported developing valued social skills that may, in time, 

lead to valued social roles. In this section, I will elaborate on the following valued skills that 

come through in the data: independence, advocacy and agency.  

Independence. Several participants reported feeling a sense of independence before, 

during, or after the trip. Two participants were tasked to pack for themselves for the first time on 

this trip. Everly remembered the experience fondly, sharing that she was proud to be able to pack 

enough clothing into one small bag, while Alaina recalled forgetting several items necessary for 

the trip; her toothbrush, a hair brush, shorts, socks, and a mosquito net. Despite having forgotten 

so many items, Alaina enjoyed herself on the trip. When she returned, her parents allowed her to 

travel to Edmonton on her own, because they saw her as being more independent.  

Other participants reported feeling independent because they didn’t have the comfort of 

family with them on this trip. Edith, who lives with anxiety, reported that her typical reaction to 

problem solving before the trip would have been to “freak out” and seek help from her parents. 

Because that wasn’t an option on this trip, she remembers having to find other ways to cope with 

the stress of the trip. When I asked her for an example of this, Edith shared a memory about 

having to introduce herself to the students with whom she would be sharing a room. She 

mentioned how her typical reaction to a stressful situation like that would be to hyperventilate, 

but in that moment, she chose to take a deep breath, recognized that it didn’t have to be 

awkward, and decided to introduce herself and push herself out of her shell.  

Advocacy. One of the 10 themes of SRV, according to Wolfensberger (2013) is 

interpersonal identification between people, and the belief that people are more likely to feel 

connected to people with whom they can identify. This kind of connection could lead to wanting 
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to advocate for those in devalued groups. An interesting theme that came out of the participant 

interviews was that of advocacy. The desire to advocate for different groups stems directly from 

feeling connected to that group. In the context of Wanderlust , the groups were not always 

groups of people; some participants felt a desire to advocate for the sled dogs, the town of 

Churchill, the people of Churchill, their career choices, and one participant advocated for himself 

in coming out as gay to his parents.  

Advocating for the sled dogs. I was so glad that Nevin opted to participate in this study, 

as I vividly remember his reaction to seeing a group of sled dogs that he felt were not being 

cared for properly. During the tour of the town in the June 2015 trip, the guide brought us to a 

group of sled dogs that were tied up on very short chains, and appeared to be not very well cared 

for. I had met these dogs on a prior trip, and while it was difficult to see, I convinced myself that 

what I was looking at was some kind of cultural difference that I didn’t understand. I told myself 

I that being upset at the way these dogs were living was ethnocentric: I was used to seeing dogs 

cared for only through one lens. When our group arrived to see the dogs, some students had the 

same view I had had. They didn’t like what they saw, but they didn’t feel like they understood 

the situation well enough to be upset about it. Nevin, however, was very vocal about his 

concerns for the dogs. He shared his story like this: 

It seemed like the dogs were clearly starved from social attention and maybe 

nutritionally as well, and they were really aggressive when we were encouraged 

to go and pet them, which was a red flag. I ended up asking the driver, who is 

obviously a resident of Churchill, what the deal was with these dogs and he said 

they’re there to attract the bears, which is obviously terrible. So I went back to the 

bus and sat on the bus and waited for the class to be done. And after that, I 
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contacted the vet. I don’t remember how I got her number, but I spoke to her. I 

ended up leaving it … Regardless of whether she was responsible for these dogs, 

it was her responsibility to care for all animals equally. I don’t know if she did 

anything with that information, but I did my due diligence to talk to her. And then 

actually, I got some kind of auto-forwarded email two years later, and it said that 

the dog place there is being questioned. …, I don’t know if it’s still open, but it 

was saying I guess that someone finally sued Churchill ,and I think she [the vet] 

was brought into question for it. 

Advocacy for the environment. Several participants, including Islah, Hope and Everly, 

spoke about becoming more environmentally conscious after having visited Churchill. The topic 

of climate change comes up regularly in the north, as the effects of climate change are clearly 

evident. Michael Spence, the mayor of Churchill, spoke at the University of Manitoba Climate 

Change Symposium on November 23 of 2017 about the unpredictable weather patterns the town 

of Churchill has been experiencing in recent years, including lightning storms and even tornado 

watches, which I personally experienced while in Churchill in a separate trip. Participants on 

both trips experienced potential examples of climate change. The June 2015 trip saw warmer 

than usual temperatures, which resulted in no ice floes on Hudson Bay. It is not unusual to have 

ice floes on the water well into June in Churchill, but when we arrived the third week of the 

month, there were none left. For the October 2016 trip, I had intentionally planned a trip for what 

has historically been a prime time to see polar bears in the area, as the bears at that time are 

typically close to shore waiting for the bay to freeze over so they can spend the winter on the ice.  

I had travelled to Churchill around this time two years prior, in 2014, and see dozens of bears 

around Churchill, but when we went in 2016, we did not see any bears. I ended up going to 
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Churchill two weeks after the student trip and saw several bears in the area. According to Polar 

Bears International (n.d.) and the International Union for the conservation of Nature Polar Bear 

Specialist Group (IUCNPBSG) (n.d.), there are several threats to polar bear habitat including 

pollution and disease, but the biggest threat to polar bear habitat is climate change. Participants 

did not spend enough time in Churchill to be able to make definitive statements about whether 

what they experienced is proof of climate change, but these were certainly discussions they had 

while in Churchill, particularly around being surprised that they did not see any bears in 

Churchill in October.  Participants spoke about having always known that protecting the 

environment was important, but seeing it first-hand propelled them to take action. Following 

their time in Churchill, Hope, Aemy and Ava attended the Arctic Climate Change Youth Forum 

2016 put on by another high school in Winnipeg, Eavie, Aemy, Hope and Ava participated in a 

teleconference in 2016 with teens across the globe about climate change in the north, Aemy and 

another alumnus attended the Climate Change Symposium at the University of Manitoba in 

2017. Several participants have also participated in other programs that support taking action to 

address climate change, including Science Odyssey, an annual national week-long science-

focused festival. During Science Odyssey, participants have gone to the Assiniboine Zoo in 

Winnipeg to learn about different techniques used to study the north, including how to gather 

data about polar bears, arctic fox, and seals. Participants have also gone on to participate in 

Envirothon, an annual hands-on competition with a focus on environmental issues. Seeing how 

actions around the world affect the north motivated several participants to want to learn about 

protect the land, and these are some of the ways they fostered this interest . Reading about 

climate change is one thing, but seeing it first-hand made it that much more real for these 

students.  
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Advocacy for the people. Hope mentioned feeling more connected to the people of the 

north after having been to Churchill herself. This was a common experience expressed in the ten  

interviews. Several participants spoke about the impact speaking with the Elder had on them. 

Edith felt more connected to her Indigenous roots, Aemy Hope and Harlie felt upset that they 

had gone through high school without having known about the resettlement of Indigenous people 

in the north, and Ava felt thankful for the opportunity to touch and see all the traditional 

Indigenous tools and toys that our guest speaker brought.  

 In August 2016, the Port of Churchill was shut down, which meant a lot of local residents 

lost their jobs. When we visited in October of that year, the discussion about reopening the Port 

was everywhere, and participants reported remembering all the picket signs they saw around 

town that said, “Save the Port.” In the Spring of 2017, the railway from Gillam to Churchill 

flooded and, as a result, goods had to be flown in to Churchill, which skyrocketed the price of 

basic food and necessities. Several participants spoke about reading about the Port closing and 

about the railway flooding and following these stories in the news, and how these would not 

have been topics of interest to them had they not been to Churchill themselves. Alaina 

remembers challenging family members who suggested that the solution for locals was to leave 

Churchill and move to a city where life was not so difficult. She recalls advocating for the people 

of Churchill by telling her family members that it is not fair that the people in Churchill have to 

leave their homes and the lives they built in Churchill because of decisions that third parties were 

making about the area. Some shared that they were worried about the locals that they had met 

and were concerned about job and food security in the north because they now have a face to put 

to the story. Hope recalls signing a petition to save the Port, which is something she never would 

have done had she not visited Churchill, because she didn’t know about the Port nor its 
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significance until she travelled to the town. Aemy said that she donated food to be sent up to 

Churchill and she said that, of all the connections she made in Churchill, the connection to the 

people is the strongest for her, and she admires the strength and resilience of the people, to live 

in a community with such harsh environmental conditions and upsetting history. 

Agency. Agency is the ability to make choices freely or to act independently, and this is 

something that several participants spoke about. Two ways the idea of agency came through in 

the data are agency as it relates to career choice and agency in the realm of sexual orientation.  

Agency in career development. Career development was a pertinent theme for several 

participants. For many, seeing professionals in Churchill doing interesting jobs that they didn’t 

even know existed was motivation to think about what they wanted for their lives. For some, like 

Alaina and Eavie spending time with the sled dogs was validation that they would like to 

continue on with veterinary sciences. Alaina remembers hearing that there is a veterinarian who 

flies up north to service the sled dog community and how it made her realize that she could 

practice as a vet and also travel through the north. Everly has always been interested in medicine 

and recalls coming to the realization that there are plenty of medicine-related jobs that she could 

do in the north. She had always seen herself setting down roots in Winnipeg, but after having 

gone to Churchill, she says she is open to the idea of travelling for work. Ava’s love of 

photography and film came through on this trip, and she appreciated being able to create 

promotional videos for the trip that she went on to use in her professional portfolio. She reports 

also having a special place in her heart for the videos she created about the trips, because she 

enjoys seeing herself in the footage.  

The Wanderlust trip to Churchill helped  Aemy to think about professionalism and her 

future career. She spoke about wanting to make a good impression on every researcher and staff 
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member of the Churchill Northern Studies Centre, because she was constantly thinking about 

how she might be able to use those connections in the future. She recalled intentionally trying to 

meet the staff with the same level of professionalism as they used, and how it was a good 

opportunity to practice all the skills necessary to be seen as a professional. She recalled wanting 

to squeal and jump up and down from excitement, but containing that excitement so as not to 

appear immature and young. Aemy also remembered the guide on one of the hikes stopping to 

admire his surroundings. She said: 

I still remember vividly one of our walking guides was outside the Study Center 

and he saw this Arctic hare and then he saw this bird flying over and he had to 

take a second from continuing our tour because he said, ‘This bird hasn’t come 

here in a few months and I have to write it down.’ And then he brought out his 

field notebook then he was just writing in it and he was just so marvelled over 

what happened, and I thought ‘that’s a feeling that I would love to experience’. 

Watching the guide become excited about his surroundings validated for Aemy that her 

keen interest in nature and the environment was worth exploring. It was on this trip that she 

reported developing the courage to share her passion for science with her family. She said: 

It’s very cool to know that people are experiencing a life like this. I know it’s not 

the most practical career choice, but I think that was the first time I felt confident 

about it, that ‘Ya, I can do this, and ya it’s possible to make a living.’ Part of my 

concern was that with my goal to find a career working as a wildlife biologist, 

there aren’t any convenient end points. For example, if I were to study medicine, 

my end goal would be to become a surgeon or a nurse, or something that has a 

definite title.  
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She goes on to say that seeing scientists commit to doing research for their career, which 

is not as predictable in terms of employment as some other careers choices, gave her the 

confidence to express interest in a similar future. Coming from an immigrant family, this wasn’t 

an easy conversation to have, but seeing others be successful going down this kind of path 

showed Aemy that she can do it, too.  

Agency for sexual orientation. One of the most powerful experiences comes from 

Nevin’s interview. Nevin shared that he gained confidence from the trip to come out as gay to his 

family. Initially, I didn’t see the connection between travel and sexual orientation, as I could not 

recall any specific discussions about 2SLGBTQQ issues, but Nevin explained that it was subtler 

than that. He said: 

I feel like I found myself in Churchill. When I came back, I felt more comfortable 

in my own skin, which lead me to come out with my family, which was a big 

deal. I don’t know if it was because I was just ready to do it, or if travelling 

provoked it, because seeing so many people that were so comfortable in their own 

skin, but I feel like the impact was more on me than the science aspect or the 

animal aspect of things.  

I asked Nevin to explain this further. He clarified by saying this: 

[The researchers] didn’t care what everybody else thought. They could be 

studying one tiny little enzyme in a plant that’s only available in Churchill so it’s 

not necessarily relevant to a global context, but they didn’t care that nobody cared 

what they were doing. I guess my thing was that these people were devoting their 

lives; they’re leaving their families, moving to Churchill, and just doing what they 

want because they’re passionate about it. I knew myself before going to Churchill, 
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but I think I knew myself more and I felt more confident and comfortable with 

myself afterwards, and, again, I don’t know if that would have come without 

travel, but I can’t separate the two experiences now. 

As I mentioned, one week is perhaps not enough time to fully develop a social role, but 

participants did report having developed certain valued skills, like independence, advocacy and 

agency that could potentially lead to valued social roles in the future.  

SRV Roles. A social role is “a combination of behaviours, privileges, duties and 

responsibilities that is socially defined, is widely understood and recognized within a society, 

and is characteristic or expected of a person occupying a particular position within a social 

system, or who performs certain functions within it” (Wolfensberger & Thomas, 2007, p. 39).  

Roles have competency requirements (what you have to be able to do in order to hold the role) 

and image requirements (you have to be perceived by others as being competent when you are 

performing the role). As previously mentioned, being that the students were in Churchill for a 

week, the data suggest that this was likely insufficient time to develop social roles. However, the 

experience in Churchill was the beginning of several participants’ journeys to valued roles. At 

the very least, the experience was validation that they were on the correct path to valued roles 

that they wanted for themselves in the future. This was evident for several participants who 

spoke about the experience confirming the career paths they would like to pursue in the future. 

While they obviously cannot become professionals in a week, the time they spent with 

professionals in the north helped them to envision similar roles for their future selves.  

 Five valued social roles that participants did report developing over the course of the 

week in Churchill were that of hiker, expert, mentor/guide, traveller, and friend.  
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Hiker. Several participants spoke about the time they got to spend outdoors. For Everly, 

this experience was unlike anything she had done before. In her interview, she shared that she 

now considers herself a hiker, something with which she had never identified prior to her time in 

Churchill. Aemy also spoke about identifying more as an outdoors person. During the interview 

she mentioned that she has since gone on hikes in Thompson and Pinawa, and suggested that this 

was not something she would have tried had it not been for the positive experience she had 

hiking in Churchill.  

Expert. It is clear from the data that participants developed a sense of expertise about the 

north after having visited Churchill. Granted, one cannot become an expert of a region in just a 

week, but the experience seeing the north first-hand gave participants knowledge they did not 

have before. This was certainly the case for Harlie, Edith, and Islah. Harlie and Edith, as I have 

mentioned before, both live with anxiety. Since the trip to Churchill, each has made great strides 

in speaking publicly. Harlie, for example, interviewed for a position on the school division 

newspaper Edith, after her first visit to Churchill, spoke in front of 500 students at an assembly 

about her time in the north. Later, she introduced a photojournalist who had come to the school 

to speak to students about his work, and it was an incredible moment for her that surprised 

everyone. I asked her about speaking to 500 students in the interview, and this is what she said: 

It was actually [the other teacher chaperone] who asked me if I wanted to speak at [the 

assembly]. I was very nervous because I was like ‘oh my gosh, this is so many people.’ It 

was my second time in front of a lot of people – my first time like it was my grade 6 

graduation but it had been so long ago that it just felt like my first time again so I was 

super nervous and my legs were shaking and I thought I was going to have like a heart 

attack, but I just did it. I even remember after the assembly [the other teacher chaperone] 
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said to me, ‘Oh my gosh! I didn't even realize you had social anxiety. I'm so sorry I asked 

you to do this’, but I said, ‘No, like I'm, I'm glad you asked me to do it. 

Islah, and Hope have been able to use their memories of Churchill to connect with 

customers at their work. Islah spoke about meeting customers from Churchill through her current 

work and being able to empathize with them when they talk about how expensive food is in the 

north. Hope worked in Churchill after she graduated from high school, and recalls being able to 

share with visitors what it was like to travel on the train. She mentioned that even her boss at the 

Churchill Northern Studies Centre had never been on the train. So it was nice to be the one that 

people came to when they had questions about the train.  

Mentor/Guide. Two of the three participants who travelled with both Wanderlust trips, 

Hope and Edith, saw themselves as mentors or guides on second trip. Edith had friends join her 

on the second trip, and she made sure to share with them what to expect. She recalled being 

excited to share with them what she had experienced during her first Wanderlust trip. Hope had 

friends with her on the second trip, but remembered focussing on the younger travellers during 

that trip and trying to make sure that everyone was included and enjoying themselves.  

Two participants spoke about travellers who served as mentors for them. Interestingly, 

Edith, who served as mentor and guide on the second trip, saw some of the older participants as 

mentors and guides for her on the first trip. She remembers feeling nervous about the trip and 

how much she appreciated some of the other participants including her in activities. Ava also 

reported that Eavie’s positive experience on the first trip influenced her to join the second trip. In 

these two situations, the mentors perhaps did not see themselves in the role of mentor, but the 

mentees certainly did.  
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Traveller. Several participants had taken family trips or other school and/or sports trips 

before going to Churchill, but it was their time in the north that made them feel like travellers. 

They spoke about how they had not identified as a traveller before, because the places they 

visited were not as unique as Churchill. There was something about being able to say that they 

had experienced a land that many people will never see that made them identify with the role of 

traveller. It was a case of image enhancement that contributed to students taking on this valued 

role. Islah, for example, talked about how she had travelled to other places, but felt particularly 

proud of having gone to Churchill. She shared: 

I think Churchill was one of the only trips that I was really excited to share. There's just 

some aspect of Churchill that was more exciting to share than other trips. […] I think it’s 

cool that Churchill is in Manitoba and not a lot of people have been.  I went to 

Disneyworld, but I bet you half of the people in [this school] would say they’ve been 

there too. So that’s the cool part; the fact that not a lot of people have actually been to 

Churchill.  

It seems, for several participants, that even though they had experienced travel before, 

this trip was significant, because it was the first time they visited a place that was fairly 

unfamiliar to most people. The experience of others seeing them as having gone to an “exotic” 

place propelled them to see themselves as travellers. Aemy talked about having wanted to go to 

Churchill since she was in elementary school but thought that she would have to wait until she 

was much older because it was not a financially accessible destination. Ava moved out of 

province after high school to pursue post-secondary education. Although she had been on 

basketball trips and a Grade 8 ski trip with all her friends, she had this to say about her 

experience in Churchill: 
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I wasn’t expecting [Churchill] to be so exciting, so when I heard about people wanting to 

go to the North, I thought, ‘Why? What’s the point?’ I didn’t know much about it – it’s 

not a very touristy attraction, so when I went there I was totally blown away. I thought, 

“OK, this is like a whole different experience.” I guess I learned I shouldn’t judge trips.  

[When I would talk to people in my classes] I would go up to them and say, ‘Hey guys, 

look at my sweater, it's a polar bear. I went to Churchill – do you know about Churchill?’ 

and they’d say no. So I guess I saw myself promoting Churchill a little more. 

The data from these interviews suggest that not all travel is created equally, and many of 

the participants valued the opportunity to travel to a fairly exotic location, but also valued the 

way it has enriched their lives. from the perspective of image enhancement, they see themselves 

as travellers because, compared to people in their lives, they have this unique travelling 

experience that they can now share with those around them.  

Friend. During the interview process, I did not define the word friend, so the 

participants’ interpretations of what it means to be a friend and who they consider friends are 

vast. For some, making friends meant spending time with folks on the trip. For others, being 

friends means staying in contact with the other person long after the trip. A precise definition is 

not necessary, as I wanted  to understand the participant experience with other students on the 

trip. I interpreted any mention of terms such as friend, connection, or bond to mean that the 

participant was describing an experience that related to friendship. In this section, I will discuss 

the varying degrees of friendship that participants reported as well as the factors that contributed 

to friendship building.  

The topic of friendship came up in every interview despite having no question in the 

interview guide that was directly related to this topic. Participants spoke about having built 
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friendships of varying degrees. Some spoke about lasting connections and making friends with 

people on the trip that they continue to meet with, while others spoke about feeling a sense of 

friendship because they felt included in the moment but do not see these co-travellers anymore.  

Lasting connections. A couple of participants shared that they developed lasting 

friendships as a consequence of Wanderlust. Aemy shared that she and Ava are still friends after 

all these years, and  Ava named Aemy as a long-lasting friend  Ava also shared that owing to the  

Churchill trip, she became close with a few other students. She said that she had known these 

students for years, but that the experience of travelling with them solidified their bond. She said: 

Before the trip, I was friends with a few people from my class already, but after the trip, 

we were so much tighter. To this day, we will make spontaneous plans and some of them 

still talk to me and ask how I’m doing. During my one year course at [post-secondary 

education], Hope and [another student] were doing a road trip across Canada at that time 

and asked what I was doing on the weekend and I said I was stuck at school and they 

said, “Well we’re coming to Vancouver so let’s hang out!” It was very much out of 

nowhere, but that’s who they are, and I loved it. So I would say I’m much closer to the 

people I was with, like prior to the trip. So there is a stronger bond. 

Several made mention of the role social media has played in staying connected. Though 

they are not very close friends with their travel mates, they follow each other on social media and 

are supportive of each other through virtual platforms like Instagram and Snap Chat. It is 

impossible to know if they would have crossed paths otherwise, but what they do know is that 

the reason they began to follow each other on social media was because of having travelled 

together.  
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Feeling included. Several participants shared that they were concerned going into the trip 

that they would not make any friends. For Aemy and Edith, the fact that they had decided to join 

the program without knowing anyone was something that they had been thinking about at nearly 

every monthly meeting. Aemy remembered even being at the train station the day we were set to 

leave and still feeling worried about saying the wrong thing or making a bad impression on the 

other travellers. Edith was so concerned that she didn’t know anyone that she almost didn’t end 

up going on the trip, and for Harlie, her anxiety around not knowing anyone was the reason she 

decided not to participate in the trip when she was in grade 10.  

Many participants reported having made friends with others while on the train, given 

there was no cell service and so much time on the train. Hope, remembered being one of the 

younger students on the June 2015 trip and recalled how valued she felt when the older students 

engaged her in conversation and in activity. As a result, she made a conscious effort to include 

everyone on the October 2016 trip, and paid particular attention to students who had joined as 

solo travellers. These efforts did not go unnoticed. During the interviews, two participants 

mentioned Hope and talked about how much they appreciated her going out of her way to 

include them in activities.  

Other participants indicated that they were surprised at how quickly they made friends. 

Even for participants like Nevin and Edith, who both joined the trip with several friends, shared 

that, although they started out on the trip spending time with only their friend group, they quickly 

branched out to spend time with others. Interestingly, neither could remember what the 

antecedent was that got them talking to other groups.  
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For the younger participants, being included by the older students was truly memorable. 

Alaina, who was in grade 9 when she travelled, vividly remembered the moment that one of the 

grade 12 students invited her to come sit with them on the train. She shared this: 

There were [two students in grade 12] and I didn’t think I’d ever be friends with them, 

because they were always so close, but then I managed to kind of get in there a little. … 

One of them had a Mac, and we were taking some funny photos on there using a filter, 

and like I never expected to sit that close to them. 

Alaina also had this to say about Everly: 

Another friend I made was Everly. She was nice. I was never really expecting [to make] 

friends: I just thought, ‘Well let's just do this trip for me and we're going to see some 

animals and just gain more knowledge, but … friendship-wise I never thought that I 

would become friends with the older kids. I thought I was just going to be by myself to 

the side, but I managed to gain those friendships.  

For Edith, who almost decided not to come on the trip because she had such bad anxiety about 

the unknowns, the bonds she created ended up being her favourite part: 

I know like when we first started the first trip, I didn't really know anybody, and I was 

kind of alone for a little bit like on the train ride there and I was kind of scared to talk to 

people, so I was feeling like I was left out. But I learned quickly that I wasn’t, and I made 

friends and ended up that I could talk to people. I think my favourite things about the trip 

would be just bonding with everyone. On the first trip, a night that sticks out was the 

night in the cafeteria that I mentioned before. And for the second trip like on the train 

everyone was like playing music and dancing together. That was really fun. I would say 

just the bonding experience was probably the best part. 
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Factors that contributed to friendship building. Participants in this study include 

representatives from two trips; one in June 2015 that included a total of 16 students, and another 

in October of 2016 that included a total of 24 students. Two major factors that seem to have 

contributed to the opportunity to make friends were group size and time of year. Participants in 

the June 2015 trip indicated that it was easy to make friends, perhaps because we were such a 

small group, but because we returned to Winnipeg on June 29, the grade 12s graduated the 

following day and so there was no real opportunity in the school to continue to build those 

friendships once we returned. On the October trip, however, some participants reported they 

were able to maintain the connections they built on the trip because they continued to cross paths 

with their travel mates for the remainder of the school year. That being said, some reported that 

the group of travellers on the second trip were not very cohesive, and a couple of participants 

recalled not connecting with everyone on the trip because there were some travellers who stuck 

with their original friend groups and/or were having, as they put it, “a hard time” with their 

friends. One participant clarified by saying that this meant that a few students who had joined the 

trip as friends were quarrelling.  It is impossible, at this point, to explain why the dynamics in the 

two groups were different. Besides time of year and group size, I also wonder if Hope’s 

interpretation of her experience is different because when she went in 2015, she was in grade 10 

and so she was one of the younger students on the trip, but for the 2016 trip, she was in grade 12, 

and so perhaps she was simply more aware of the different dynamics in the group because she 

had taken on a role of leader and had, as she mentioned in her interview, made a conscious effort 

to connect with everyone, and so because she was in that role, she saw what perhaps was there in 

the first trip also, but that hadn’t affected her, being that she was younger. Again, there is no way 

of knowing this, and because this study is phenomenological in nature, an explanation of the 



PERSPECTIVES ON TRAVEL   
 

 

103 

dynamics is not relevant. What is relevant, however, is that some participants who went in June 

2015 said they made friends easily, but they were not long lasting because we went at the end of 

the year and we returned to Winnipeg right before graduation, so there was no time to continue 

to foster that connection. Some who went in October 2016, however, shared that they were able 

to foster those connections because they continued to cross paths with fellow travellers 

throughout the school year, but others reflecting on that trip mentioned that there were some 

people with whom they were not able to connect.  

From an SRV perspective, some participants now see themselves as having taken on the 

role of friend. These friendships are all different shapes and sizes; some were long-term, some 

short-term, some friendships included spending time together beyond the trip, while others were 

based more so in the virtual world of social media. What is important to note, however, is that 

for these participants, they had taken on the role of friend.  

Conclusion 
 The overarching themes that come from this data set are that there are lessons to be 

learned while travelling, there are opportunities to develop valued skills and there are valued 

social roles to be acquired. In the following and final chapter, I will take a step back to look at 

the bigger picture and discuss the importance and limitations of this study.  
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Chapter 5: Discussion 
 

My intention in this study was to understand the essence of the travel experience of 

Wanderlust alumni and to understand, from their perspectives, the value of that experience. More 

specifically, I was interested in learning about this experience through an SRV lens and learning 

about what valued social roles could be acquired through travel. In this chapter, I will summarize 

the findings of the study, including what this study suggests regarding the value of both travel in 

high school and SRV as an analytical tool, as well as what potentially accounts for the findings. I 

will also discuss the trustworthiness of the findings, the limitations of the study, and 

recommendations for future research.  I close the chapter with a conclusion.  

Summary of Findings 
 
 While I initially set out to uncover more about the value of travel for high school 

students, throughout the process I have also come to see value in SRV as an analytical tool in a 

school setting. I will discuss these two findings in this section.   

The value of travel in high school. It is evident that the travel experience has made a 

lasting impression on the participants in this study. Each took something different away from the 

trip, some have travelled since and some have not, but there is no doubt that in this particular 

case, these participants found the experience valuable. The findings of this study both support 

and add to the existing research literature. Data collected in this study support the notion that 

factors such as destination, length of trip, group size and composition, and activities during travel 

do contribute to the overall impact that the trip will have on the traveller’s life (Alexander, Bakir 

and Wickens, 2010). Another facet that Alexander et al (2010) identify as a factor that 

contributes to the impact of travel is the traveller’s overall satisfaction with life. Analysis of the 

data collected in this study suggest that this experience had the biggest impact when the 
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participant perceived the experience as having helped her/him overcome a barrier. For example, 

for some, the barrier was family dynamics, and the trip helped them spend time away from their 

family. For two, the barrier was anxiety, and the trip helped to challenge how they perceived and 

managed their anxiety. For others, the barrier was coming to terms with their career choice or 

their sexual orientation, and the trip helped to bridge that gap in their lives or helped them to 

overcome that barrier.   Further to these factors, in Chapter 2, I discussed themes that come from 

existing research around travel being a tool to develop confidence, independence, and connection 

(Alexander et al., 2010; Corydell, 2011; Inkson & Myers, 2003; Kuh, 1995; Elderhostel, 2007; 

Gmelch 1997; Paul & Mukhopadhyay, 2003; Pearce & Foster, 2007, Janes, 2007). These three 

themes are present in the data for this study. To my knowledge, there is no existing research that 

looks at travel specifically through an SRV lens, and there is very little research that speaks 

specifically of high school aged students and travel. Thus, the study that I have conducted serves 

to inform these two gaps in the current body of research focused on the value of travel. Data 

analysis indicates that high school students stand to gain from travelling, and that schools should 

continue to offer such opportunities. As I mentioned, the body of research for this particular field 

is very limited, and so further studies would contribute to building the repertoire of what we 

know and may also help us to understand just how extensive the benefits of travel are.  

 Several participants spoke about how they would not have had the opportunity to travel to 

Churchill had it not been for a school trip. The financial barriers and the logistics of getting up to 

a semi-isolated community were overwhelming from their perspective, and so the opportunity to 

travel during high school to a location as interesting as Churchill is something they otherwise 

would not have had. In the same way that some students learn an instrument in high school or 

learn a second language, travelling is one other experience that schools can offer in an accessible 
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way. I was in band in junior high and was only able to learn to play an instrument at school 

because music lessons outside of school would not have been financially possible. Similarly, I 

am a product of French Immersion education and the reason I have a second language is because 

of public education. I also took Japanese language classes in high school, which ultimately led to 

travelling to a Japanese boarding school in Switzerland, and again these would not have been 

feasible experiences for me to have had it not been for school. I mentioned in Chapter 1 that I did 

not travel much as a young person other than a school trip in high school and that experience had 

such a positive impact on me. I share with this study’s participants the common experience of 

travelling as a young person thanks to a travel program put on by the school. For me, it has led to 

a love of travel and a curiosity about the world and a desire to bring similar opportunities to my 

students. At this point, it is impossible to know what role this travel will play in the participants’ 

lives in 20 years, but based on their testimonies, this is something that is sure to remain with 

them as they move forward.  

SRV as an analytical tool. SRV has proven to be an excellent analytical tool for better 

understanding the overall travel experience of the participants in this study, and I will argue that 

SRV can and should be used to better understand the value of extra-curricular programs offered 

in school. As I mentioned in the previous section, from my own personal experience, I developed 

the valued social roles of traveller, band member, and French speaker because of programs 

offered at my high school. My educated guess is that the staff running these programs while I 

was in school were, if not all, teachers. Those who run extracurricular programming at the high 

school level are not necessarily doing so with SRV in mind, but it is an analytical tool that 

certainly helped demonstrate the valued of the travel experience for the participants in this study.  
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Explanation of Findings 
 
 This relatively short trip seems to have been a significant and positive addition to the 

participants’ high school careers.  There are several potential factors that can help to explain this, 

and these factors have to do with elements discussed in Chapter 2, namely the duration of the trip 

and some key SRV themes.  

Duration of trip. As mentioned in chapter 2, Alexander et al. (2010) found that shorter 

trips tend to have a lasting impression on travellers. Respondents in this study report that shorter 

trips tend to high energy and full of daily activities (Alexander et al., 2010). This is certainly the 

case in this particular situation. The three days in Churchill, as previously outlined, are charged 

with activities and excursions each morning, afternoon, and evening. The time on the train is also 

full of opportunities to socialize and visit, and because the train makes a number of stops along 

the way, the students are also able detrain and explore.  

SRV themes. Two of Wolfensberger’s SRV themes in particular offer insight into why 

travelling with Wanderlust was such a positive experience for participants. The first has to do 

with the power of interpersonal identification (Wolfensberger, 2013), which speaks to the human 

tendency to feel connected to others with whom we share commonalities. This theme could help 

to explain why participants reported feeling connected to Churchill, including the people, the 

land, and the problems the region is facing. Because they got to experience Churchill in person, 

it is possible that they feel more connected to it than someone who read about it or heard about it 

from someone else. It is also possible that participants reported being so strongly affected by the 

experience because of what Wolfensberger (2013) identified as communicators of role 

expectancies, another one of the 10 themes that explains that people typically live up to what is 

expected of them. Setting plays a role in this (Wolfensberger, 2013) and so by virtue of being in 
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a setting that was seen as valued (i.e., on a trip, or in an interesting town, with a group of liked 

peers, or among respected members of the Churchill community), participants were able to 

develop a connection to the land and a connection to the valued social roles discussed in Chapter 

4.  

Trustworthiness  
 

I took care to account for trustworthiness and to ensure that my analysis was rooted in the 

data I collected. This care strengthens my findings and the conclusions of this study. My analysis 

is rooted in the data I collected. Trustworthiness is based on four criteria; credibility, 

transferability, confirmability and dependability (Statistics Solutions, n.d.). I will discuss the first 

three criteria here and address dependability in the next section (limitations of the study). 

Credibility. I established credibility by asking open ended questions that I sent to 

participants before the interview so that they had the chance to reflect on their answers prior to 

the interview. During the interviews, I also asked follow up questions to clarify participant 

responses to ensure that their responses were as clear as possible. Further to this, I offered every 

participant the opportunity to review the transcript through a process called member checking.  

Transferability. I reviewed the findings of this research with my advisor numerous times 

in order to ensure that my interpretation of the data was grounded in the data. The findings from 

this study suggest they are transferrable, as many of the findings support current research on this 

topic. Additionally, because the focus is on the experience of travelling and rather than an 

evaluation of this particular program, one could argue that the findings could be applied to other 

travel contexts or other contexts in school. The message here is that, through experiences beyond 

the classroom, students can develop, gain, and maintain valuable skills that may ultimately lead 

to valued social roles. This research does not support the notion that these skills can only be 
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developed, gained, and maintained by travelling to Churchill with Wanderlust, but rather that 

having the opportunity to experience any number of variations of travel while in high school 

could potentially yield similar results. Though several participants made mention of the unique 

nature of this experience and how special it was to be able to travel to a remote location like 

Churchill, I cannot confirm that the high school travel experience must be to an exotic location in 

order to see this type of impact on the travellers. More research is necessary in order to explore 

this further.  

Confirmability. I accounted for confirmability from the very beginning, by inviting only 

graduates to participate, as they are most likely to speak honestly because I am no longer in a 

position of power over them, and further to this, they are ineligible to travel with Wanderlust 

again, so their responses could, in no way, affect the future of the program. In preparing for data 

collection, I accounted for confirmability by developing open-ended balanced questions that, 

where applicable, explored the question from both sides. An example of this is asking about the 

participant’s perception of what she thinks she gained from the travel experience, and then also 

asking about what she thinks she lost or missed out on because of travel. During the data analysis 

process, I accounted for confirmability by reviewing the emerging themes with my advisor and 

sharing my interpretations of the data with my advisor.  

Limitations of the Study 
 

There are many limitations for this study. These include, my dual role as researcher and 

founder of the program, sample size, and the dependability of the findings.  

Dual role of researcher. I have a vested interest in this study, both as the researcher and 

as the founder of Wanderlust. I recognize this as a limitation because, in conducting the study, it 

is possible that I unintentionally focused on and highlighted particular themes and 
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unintentionally missed others. I was aware of this limitation throughout the study, and attempted 

to address by keeping an audit trail, including the original interviews, transcripts, analysis notes 

so that I could justify my interpretations and provide proof of citations and themes should any 

questions arise. I also addressed this limitation by having my advisor read some of my field 

notes, and we discussed the analysis in a critical way.  

Sample size. A total of 40 students have taken part in Wanderlust. Of those 40, 20 met 

the eligibility criteria for this study, which were that the participant had to be over 18 years old 

and had to have not only graduated high school, but also needed to no longer be connected to the 

school, meaning s/he could not be enrolled at the school to upgrade courses. As I have mentioned 

previously, I put these parameters on the participants as a way to ensure the data came from 

individuals who are no longer eligible to participate in Wanderlust and who would then 

hopefully speak as honestly as possible. Of the 20 participants who were eligible, 10 ended up 

following through with interviews. Creswell (2002) confirms that this is an acceptable number of 

participants to qualify for a phenomenological study, but it would have been nice to be able to 

interview all the potential participants to get an even wider range of experiences and a better 

understanding of everyone’s perspectives on travelling as a teen. A limitation of this study is that 

it could be that the data are only representative of the participants who took part in the study and 

not of the overall experience of all Wanderlust alumni.  

Dependability. As previously mentioned, dependability refers to the extent to which 

another researcher could garner consistent results by replicating the study. I chose to study the 

experience of students who all took part in a very specific program that does not exist at other 

schools. So while the data collected is very specific and unique to this experience, the 

participants were a diverse group who represent students one could argue are likely to be found 
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at many public high schools in North America, as the barriers they identified are ones that many 

students face, whether they be financial, academic, social, related to life at home or mental 

health. Also, many high schools do offer students the opportunity to travel, and so although their 

travel destination or program may not be identical to the one studied here, one could argue that it 

is possible that other studies around travel while in high school have the potential to yield similar 

findings.  

Recommendations 
 

High school travel is not a new concept, but as I have mentioned previously, there is 

limited research in this field. This study offers an interesting perspective in that I looked at a 

unique program that is not, but could be, offered at other schools. This is an area of practice and 

study that, in my opinion, needs more attention. I have listed here a number of recommendations 

for educators as well as recommendations for future research.  

Recommendations for educators. It is evident that students gain from travelling while 

in high school. Below are three recommendations for educators looking to build a travel 

program: choose location wisely, encourage inclusion, and consider the purpose of the trip.  

Choose location wisely. Participants in this study indicate that the location of the trip 

matters. A field trip or a multi-day trip to a place that is familiar to them may not have the same 

impact. In this case, participants reported seeing Churchill as an exotic destination, but also as a 

prized local town, and that balance between foreign and familiar was important. One need not 

take students to Churchill, but it is important to choose a destination with intent.  

Encourage inclusion. Travel is a perfect place to practice inclusion. Breaking down 

financial and social barriers increases the likelihood of a diverse group and can also increase the 

likelihood that the participants on the trip can make authentic connections with students they 
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would not normally associate. Whether these be lasting long-term friendships or something 

briefer, there is no doubt that in this study, many participants made connections with their peers 

that were meaningful in the moment or continue to be meaningful several years later.  

Consider the purpose of the trip. In my case, my intention has always been to connect as 

many students as possible with the North, and so I have intentionally left the itinerary full of a 

variety of activities and the participation requirements simple. If the purpose of the trip is to 

refine a skill, for example, data collection or research, perhaps the participation requirements 

would need to be specific, but other factors such as the cost should be inclusive. More than 

anything, I would encourage any educator who is building a travel to program to take a step back 

and think about what s/he is hoping the students get from the program. For me, what I wanted to 

give my students was a unique opportunity to travel to the north, which is something I believe 

would be an unlikely travel destination for them otherwise. This research suggests that there is 

the potential that students are getting much more than simply a unique experience while 

travelling at a young age; they are getting life lessons and skills that may not have been possible 

otherwise.   

Recommendation for Future Research. This body of research currently available on 

this topic is limited. My three main recommendations are that more research needs to be done 

about high school students specifically, through an SRV lens, and at different moments in time.  

More research about high school students. As I mentioned, the literature review looks at 

travel mainly of university students in their first few years of study because that is what is 

available. University is a natural progression for many young people after high school, but the 

social emotional development of a high school student is different than a university student. I 

recommend more research be done around travel specifically in high school, as many schools do 
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offer travel programs, but this does not necessarily mean we understand what students are getting 

from these opportunities.  

More research on travel through an SRV lens. I could not find any research done about 

travel specifically through an SRV lens. The role of traveller, for many, is in and of itself a 

valued social role, and it is surprising that more research has not been done on other roles that 

one acquires through travel. Generally speaking, travel is a valued social activity, and so surely 

there are more valued roles to be acquired from said activity. More research is required to 

support this notion. Another question that comes from the data collected in this study is whether 

it is possible to develop a valued social role in a relatively short period of time. Participants in 

this study do report having developed certain roles in the week in Churchill, but they also 

reported having developed skills that could potentially lead to valued social roles in the future. I 

recommend further research to better understand this argument.  

More research on social role development in high school. In this study I looked at social 

role acquisition using travel as the medium, but there are many other extra-curricular programs 

that schools offer through which students can develop valued social roles. More importantly, one 

of the questions that came from the data of this study is whether the valued skills or social roles 

the participants acquired could have just as readily come from another program, and perhaps one 

that does not involve the cost of travelling. No research has been done to answer this question, 

and so a recommendation would be to conduct a study that looks at other ways students may 

develop these social roles in high school.    

More research at different moments in time. The data in this study are limited in that 

they all come from people who travelled a set number of years ago. The body of research around 

travel in general is left wanting because most studies, like this one, account for the traveller’s 
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perception of the travel experience at one particular moment in time. It would be interesting and 

important to see how one’s perception of the travel experience changes over time. This could 

mean collecting data before the trip, during the trip, and then some time or several times after the 

trip. I asked participants to reflect on and remember these periods (their thoughts and feelings 

before, during, and after the trip), but I cannot confirm that their responses would have been the 

same if I had held interviews at those periods in time. Longitudinal studies of the travel 

experience would be a welcome addition to the current body of travel research.  

Conclusion 
 

The findings of this study speak to the value of this travel experience for these 

participants. Because the aim was to gain a better understanding phenomenologically of the 

participants’ lived experience and their perspectives on travelling in high school, the findings 

suggest that travel could be a powerful tool and an excellent addition to any student’s high 

school program of studies. Further to this, using SRV as a theoretical framework proved to be an 

excellent tool to interpret the data, as it is evident that travel for these participants was an 

opportunity to gain valued social roles. SRV, however, was not enough to interpret all the data, 

as there were valued lessons and skills learned through travel that could potentially lead to 

valued social roles in the future, and these lessons and skills cannot necessarily be captured 

through SRV alone.  

When I first set out to build this travel program, I could never have imagined that I would 

end up here; writing my master’s thesis about it. I am proud of this program, and I thought I 

knew it inside and out, but this experience has opened my eyes to so much more.  This was an 

opportunity for me to reflect on my professional practice. The data collection and analysis gave 

me insight into participants’ perspectives on the experience, which was extremely insightful. I 
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leave with several questions that I did not have before, but as the saying goes, the more you 

know, the more you know you don’t know. I am more motivated than ever, as this exercise has 

undoubtedly validated for me that travel is valuable and providing opportunities for high school 

students to travel can have a lasting impression on their lives. I travelled for the first time when I 

was in high school, and I look forward to continuing to provide these opportunities for my 

students.  
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Appendix 1: Curricula Documents 
Appendix 1.1 Science 
 
1.1.1 Interdisciplinary Topics in Sciences 40S.  
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Manitoba Education, Citizenship, and Youth (2006). Senior 3 Current Topics in 

the Sciences [electronic source]. Retrieved from 

https://www.edu.gov.mb.ca/k12/cur/science/found/c_topics30s/full_doc.pdf 
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Appendix 1.1.2 Outcomes for Grade 11 Current Topics in Science 
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
Source: Manitoba Education, Citizenship, and Youth (2006). Senior 3 current topics in the 

 sciences : a foundation for implementation [electronic source]. Author Unknown (2008).  

Retrieved from 

https://www.edu.gov.mb.ca/k12/cur/science/found/c_topics30s/full_doc.pdf 
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Appendix 1.1.3 Grade 12 Biology 
 
Table 4: Grade 12 Biology Outcomes 
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Source: Manitoba Education and Training Cataloguing in Publication Data (2011). Grade 12  

biology : a foundation for implementation [electronic resource]. Retrieved from  

https://www.edu.gov.mb.ca/k12/cur/science/found/gr12_bio/full_doc.pdf 
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Appendix 1.1.4 Grade 10 Science 
 
Table 5: Grade 10 Science Outcomes 
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Source: Manitoba Education, Training, and Youth (2001). Senior 2 Science Curriculum  

Framework Outcomes [electronic resource|. Retrieved from 

https://www.edu.gov.mb.ca/k12/cur/science/outcomes/s2/sloguide.pdf 
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Appendix 1.2 Social Studies 
 
1.2.1 Grade 12 Current topics in First nations, Métis, and Inuit studies  
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Source: Manitoba Education and Training Cataloguing in Publication Data (2011). Grade 12  

current topics in First nations, Métis, and Inuit studies [electronic resource]: a  

foundation for implementation. Retrieved from  

https://www.edu.gov.mb.ca/k12/abedu/foundation_gr12/full_doc.pdf 
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1.2.2 Grade 12 Global Issues Course 
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
Source: Manitoba Education and Training (2017). Grade 12 Global Issues Citizenship and  

Sustainability [electronic source]. Retrieved from 

https://www.edu.gov.mb.ca/k12/cur/socstud/global_issues/full_doc.pdf 
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Appendix 1.3 Education for Sustainable Development 
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 

 
 

Source: Manitoba Education and Training (n.d.). Education for Sustainable Development (ESD).  

Retrieved from http://www.edu.gov.mb.ca/k12/esd/index.html).  
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Appendix 1.4 Sustainable Tourism 
 
 
 
 
 
 
 

Table redacted to comply with copyright laws. 
Source of table cited below. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Source: Manitoba Education and Training Cataloguing in Publication Data (2016). Grades 11  

and 12 sustainable tourism: Manitoba curriculum framework of outcomes. Retrieved  

from https://www.edu.gov.mb.ca/k12/cur/tourism/docs/full_doc.pdf 



PERSPECTIVES ON TRAVEL   
 

 

125 

 
Appendix 2: ENREB Protocol Approval Form 

  

 

Research Ethics and Compliance is a part of the Office of the Vice-President (Research and International) 
umanitoba.ca/research 

 

 
 

 
 
 
 
 
 

 
 

 
PROTOCOL APPROVAL  

    
 
 
TO:  Myriam Bara     (Advisor:  Zana Lutfiyya)  
  Principal Investigator 
        
FROM: Joseph Gordon, Chair 
  Education/Nursing Research Ethics Board (ENREB) 
 
Re:  Protocol #E2019:010 (HS22632) 

Teens Who Travel:  A Case Study of a High School Travel Program 
Through an SRV Lens    

 
Effective: March 26, 2019      Expiry:  March 26, 2020 
 
Education/Nursing Research Ethics Board (ENREB) has reviewed and approved the above 
research. ENREB is constituted and operates in accordance with the current Tri-Council Policy 
Statement: Ethical Conduct for Research Involving Humans. 
 
This approval is subject to the following conditions: 

1. Approval is granted for the research and purposes described in the application only. 
2. Any modification to the research or research materials must be submitted to ENREB for 

approval before implementation.  
3. Any deviations to the research or adverse events must be submitted to ENREB as soon 

as possible.  
4. This approval is valid for one year only and a Renewal Request must be submitted and 

approved by the above expiry date.  
5. A Study Closure form must be submitted to ENREB when the research is complete or 

terminated.  
6. The University of Manitoba may request to review research documentation from this 

project to demonstrate compliance with this approved protocol and the University of 
Manitoba Ethics of Research Involving Humans. 

Funded Protocols:  
- Please mail/e-mail a copy of this Approval, identifying the related UM Project 

Number, to the Research Grants Officer in ORS. 
 

Signature removed 
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Appendix 3: Social Media posting 
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Appendix 4: Invitation letter 

 
 

March 2019 

Re: Invitation for Potential Participants 

Dear Participant, 

You are receiving this email because you responded to my call for participants that I posted on 

social media.  

I am working on my master’s degree at the University of Manitoba in Inclusive 
Education. I am currently writing my thesis on the value of travel as a young person. More 
specifically, I am looking to learn the perspectives of students regarding travelling with 
[redacted] in their teens. This study has been approved by ENREB (Education/Nursing Research 
Ethics Board). I am currently looking to recruit participants. In particular, I am looking for 
participants 18 years or older, who have graduated from [redacted] who participated in [redacted] 
at some point during their high school career. Being a participant in the study means you will 
take part in an interview that will last about an hour. Once I have transcribed the interview, I will 
send it to you so that you may review it and provide feedback (ex. Add to what you said, take 
away statements if you have changed your mind, reword what you meant or wanted to say). This 
review should take about one hour. I am also inviting you to bring a favourite memory or object 
(such as a photo or souvenir) from the trip to the interview, if you would like to do so. This will 
serve as a conversation starter and is not a requirement for participation in the study. If you 
prefer not to bring an object or specific memory, that is completely acceptable. You can find the 
list of questions I intend you ask you at the end of this email.  

Even if you agree to participate in this study now, you are free to withdraw at any point, 
and any information I have collected from you will not be included in the findings.  

Although I will know your name and other identifiers, such as where you go to school 
and when you went to Churchill with [redacted], all this information will be removed or changed 
to ensure anonymity in the final project. Data collected will be published in my thesis, so code 
names will be assigned, and other identifiers will be removed. Any data collected will be stored 
in a locked filing cabinet in my home. The only identifying information that will be present in 
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this study is that you, at some point during your high school career, travelled with [redacted] and 
that you are no longer a student at the school. Direct quotations from your interview may be 
used. Any identifiers in the direct quotations will be removed to ensure confidentiality and 
maintain your privacy.  

As previously mentioned, I am looking to recruit participants who are over the age of 18, 
who are no longer enrolled at [redacted] and who travelled with [redacted] North while in high 
school.  

There is no formal compensation for your participation; however, you will receive a 5$ 
gift card to a local coffee shop as an honorarium to acknowledge my appreciation for your time. 
You may keep the gift card even if you wish to withdraw from the study. The time and location 
of the interview will be decided based on your availability. 

Please let me know if you are interested in participating in my study. I kindly ask that you 
also share this invitation with other [redacted] alumni who are eligible to participate (i.e. are at 
least 18 years of age and who have graduated from [redacted]. If you are interested, please 
contact me and I will give you more detailed information about exactly what is involved, and 
you can still change your mind at that time. Before you participate in the study, you will be asked 
to sign a consent form. I will keep a copy, another copy will go to my thesis advisor, and you 
will get a copy for your records as well. If you have any questions or concerns, please contact me 
at 204-792-4274 or umbaram@mymanitoba.ca. You are also welcome to contact my thesis 
advisor, Dr. Zana Lutfiyya (University of Manitoba)  by email at zana.lutfiyya@umanitoba.ca or 
by phone at 204-474-8714. 
 
Thanks in advance, 
 
 
Myriam Bara 
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Appendix 5: Consent form 
 

 
 
 
 
 
 
 
 
 
Research Project Title:  Teens who Travel: A Phenomenological Study of an Urban 

High School Travel Program Through a SRV Lens 
Researcher:  Myriam Bara, Master’s Student, University of Manitoba 
     204-792-4274 or umbaram@myumanitoba.ca 
Thesis Advisor:   Dr. Zana Lutfiyya, University of Manitoba 
     204 474 8714, or zana.lutfiyya@umanitoba.ca. 
 
Dear Participant, 

This consent form, a copy of which will be left with you for your records and reference, is 
only part of the process of informed consent. It should give you the basic idea of what the 
research is about and what your participation will involve. If you would like more detail about 
something mentioned here, or information not included here, you should feel free to ask. Please 
take the time to read this carefully and to understand any accompanying information.  

I am a master’s student at the University of Manitoba in the Faculty of Education. I am 
currently writing my thesis and am studying the experience of having participated in the travel 
studies program, [redacted], while enrolled in high school. More specifically, I am interested in 
learning about students’ perceived acquisition of various social roles as a direct result of having 
travelled with [redacted] which in high school.  

Participation in this study will involve spending one hour with me and answering a series 
of semi-structured questions all related to your experiences traveling with [redacted]. This 
interview will be audio recorded on my personal, locked cell phone and transcribed by me at a 
later date. I will also take written notes throughout our time together. The notes I take will be 
observation notes about body language and non-verbal communication that may be relevant 
during the data analysis, or about phrases or questions I would like to follow up about later 
during the interview. Once I have transcribed the interview, I will send it to you so that you may 
review it and provide feedback (e.g. add to what you said, take away statements if you have 
changed your mind, reword what you meant or wanted to say). This review should take about 
one hour. I am also inviting you to bring a favourite memory or object (such as a photo or 
souvenir) from the trip to the interview, if you would like to do so. This will serve as a 
conversation starter should you choose to bring such an item, but please note this is not a 
requirement for participating in the study. If you chose not to bring an object, that is completely 
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acceptable. Although I will be responsible for the transcriptions, data collected will be used and 
analyzed as part of my thesis. This includes sharing the transcriptions with my thesis advisor, as 
well as other members of my thesis review committee. All data collected will be coded and any 
identifying information removed prior to sharing with others. Please note that all voice 
recordings are strictly confidential and will be deleted from my locked cell phone as soon as 
transcriptions are complete. Voice recordings and hard copies of transcripts will be destroyed 
(deleted and shredded) at the completion of my master’s program, which is in October of 2019. 
Coded transcripts will be saved on my personal password-protected computer until October 
2024. The interview will take place at a time and location that is convenient for you.  

Although I will know your name and other identifiers, such as where you went to high 
school and when you graduated, all this information will be removed or changed to ensure 
anonymity in the published study. Furthermore, data collected may be shared as part of the thesis 
writing process, so code names will be assigned, and other identifiers will be removed. While I 
will refer to participants in a general way in my thesis, I may use a direct quotation from your 
interview. I will use pseudonyms for participants, the school, school division and the program. 
Any data collected will be stored in a locked filing cabinet in my home. The only identifying 
information that will be present in this study is that you, at some point in your high school career, 
travelled with [redacted].  

Once the data collection phase of the study is completed, they will have access to a brief, 
non-technical summary of the research results within 4 weeks. The summary will be sent 
electronically or by Canada Post, should you want it. Formal results of this study will be 
disseminated in the form of my master’s thesis. The results may, in the future, be disseminated 
through other venues, such as (but not limited to) journal articles, conference presentations, and 
PhD dissertations.  

Please note: In the unlikely event that any incidence of abuse, whether it be against a 
child or a vulnerable person is disclosed during this study, I am legally obligated to report that 
abuse to legal authorities. For individuals under 18, I will contact Child and Family Services All 
Nations Coordinated Response Network. (ANCR) by telephone. For disclosures of abuse against 
anyone over the age of 18, I will contact Winnipeg Police as a starting point and follow their 
direction, should I need to contact anyone else. Please note that the authorities’ need to obtain 
information precedes the confidentiality agreement of this study.  

Participation in this study is completely voluntary and you are free to discontinue at any 
time without penalty of consequences. You may withdraw from participation via email 
(umbaram@myumanitoba.ca), over the phone (204-792-4274), or in person. Should you decide 
to withdraw from the study, any information I have collected about you will not be used. There is 
no formal compensation for your participation; however, you will receive a 5$ gift card to a local 
coffee shop as an honorarium to acknowledge my appreciation for your time. You may keep the 
gift card even if you wish to withdraw from the study. There are minimal risks to you as a 
participant in this study, such as feeling overwhelmed or pressured to speak only positively of 
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your experience. Please note that your experience is not being evaluated and your answers will 
not affect the outcome of this program. There may be benefits to you in participating, as you 
have the opportunity to share your experiences. 

Your signature on this form indicates that you have understood to your satisfaction the 
information regarding participation in the research project and agree to participate as a subject. 
Your signature does note waive your legal rights nor release me from my legal and professional 
responsibilities. You are free to withdraw from the study at any time, and may refrain from 
answering any questions, without prejudice or consequence. Your continued participation should 
be as informed as your initial consent, so you should feel free to ask for clarification or new 
information throughout your participation.  

If you have any questions or concerns regarding this research study, please contact me, 
Myriam Bara, at 204-792-4274 or via email at umbaram@myumanitoba.ca. Please feel free to 
contact my thesis advisor, Dr. Zana Lutfiyya, should you have any concerns that you do not wish 
to discuss with me personally. Her contact information is 204-474-8714, or 
zana.lutfiyya@umanitoba.ca.  

The University of Manitoba may look at your research records to see that the research is 
being done in a safe and proper way. 

This research has been approved by the Education and Nursing Research Ethics Board. If 
you have any concerns or complaints about this project, you may contact me or the Human 
Ethics Coordinator at 204-474-7122 or humanethics@umanitoba.ca . A copy of this consent 
form has been given to you to keep for your records and reference.  

 
Participant’s Signature    Date _________________________ 
Researcher’s Signature    Date _________________________ 

 
If you would like a summary of the results of this study, please contact me directly, or 

provide me with your contact information below so that I can send the results to you(email or 
mailing address): 

______________________________________________________________ 
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Appendix 6: Interview questions 

Preamble: 
 
Thank you for your participation in this discussion. The purpose of this discussion is for you to 

share your experiences with Wanderlust. I am not evaluating your experience, nor your opinions 

about the program, so please feel free to speak freely, whether it be positive or negative. The 

goal is to gain insight into your experience travelling with a school program. I will not be using 

any names or any other identifying information in my findings (including, but not limited to, 

where you work, where you go to school, when you graduated, when you participated in 

Wanderlust). This interview will take no more than one hour. These notes, along with the voice 

recording, will be destroyed (shredded and deleted) upon completion of my thesis defense. 

Please note that transcriptions of this conversation will be shared with my thesis advisor, but the 

voice recordings will not. Any identifying information will be coded. All of your responses are 

voluntary, and you are free to choose not to respond to any of the following questions. Please 

feel free to ask for clarification at any time. Do you have any questions before we begin? 

 
1. Tell me a bit about who you are, what you’ve been up to since you graduated. 
2. Let’s start at the beginning. You joined Wanderlust in (year). Can you think back about 

what made you want to participate. What do you remember about that time? 
3. Leading up to the trip, we had monthly meetings. What do you remember about those 

meetings? How did they affect (if at all) your thoughts or feelings about the upcoming 
trip? 

4. Was this the first time you traveled without your family? 
a. If yes, how did you feel about that? 
b. If no, how did this experience compare to other times you had travelled without 

family? 
5. What did you learn about yourself through this experience? 
6. How did you see yourself before vs after the trip? 

a. Follow up: some people feel differently after travelling, they may see themselves 
as having changed because of that experience. 

7. What do you think others closest to you noticed about you (ex. Parents)? 
8. What skills do you think you gained from this travel program?  
9. What was your biggest “take away” from the trip? Favourite memory/photo/object? 
10. Do you think the trip contributed to who and where you are now?  
11. Do you have any other comments? 
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