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ABSTRACT

The purpose of this study r.tlas to investigate the relationship between

several personal, background, and situational variables and the degree

of burnout experienced by school counsellors. The Maslach Burnout

Inventory (u¡l) and a self-developed questionnaire asking for personal,

background and situational ínformation were maíled out to i75 school

counsellors. 0ne hundred and thirty questionnaires were returned.

For Lhis study the variables of age¡ sex, past teaching and/or

counselling experience, type of training, marital status, number of

children, size of school, number of co-counse1lors, average hours spent

at work and weekly tasks (individual counselling, teaching classes,

meeting with parents, group guidance, meeting with school personnel, and

completing paperwork) served as the predictor variables. The variables

of frequency of emotional exhaustion, intensity of emotional exhaustion,

frequency of depersonalization, intensity of depersonalization,

frequency of personaÌ accomplishment, and intensity of personal

accomplishment served as the criterion variables.

Using six stepwise multiple linear regressions, it was found that the

variables of teaching classes, meeting with parents, number of children,

number of co-counsellors and hours spent doing individual counsel).ing

were significantly related to one or more of.the criterion variables.

Specificall-y, the findings of the study l¡ere¡

- lV -



( 1 ) The more hours that school counsellors spend teaching classes the

higher the frequency and intensity of emotional exhauslion and the lower

the frequency of personal accomplishment experienced.

Q) The less time that school counsellors spend meeting with parents

the more intense were their feelings of emotional exhaustion and

f requency of depersonalization.

(3) School counsellors who reported having their own children

exhibited less frequency and intensity of depersonalization.

(4) The greater the number of co-counsellors in a

the intensity of depersonalization measured.

school the greater

(5) The more time that a school counsellor spent doing individual

counselling the more intense the feeling of personal accomplishment.

v
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Chapter I

INTRODUCTION

School counsellors play a key role in the personal, social,

vocational, and emotional development of their students. Guidance is

concerned with helping individuals develop into ful1y functioning

adults. Às guidance and instruction are viewed as two complementary

functions in the process of education, it is imperative lhat school

counsellors be able to enhance and promote the psychological and

cognitive development of the students (Pietrofsa, Berstein, Minor &

Stanford, '1980). Counsellors can lose their enthusiasm for their job and

this can effect the quality of their work. Professional burnout is

often held responsible for this deterioration in job performance.

RESEARCH PROBLEM

The purpose of t.his study !¡as to investigate the relationship among

certain personal, background, and situational variables and the degree

of burnout experienced by school counsellors. The intensity and

frequency of burnout was correlaled with age, sex, past teaching and/or

counselling experiencer level of training, mariLal status, number of

children, si.ze of school, number of co-counsel1ors, average hours spent

at work, and weekly tasks (individual counselling, Leaching classes,

meeting with parenls, group guidance, meeting with school personnel, and

completing paperwork) of school counsellors. The main concern of this
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study was to identify some of the predictor variables of burnout in

school counsellors.

The remainder of this chapter will focus on several areas: the role

of the school counsellor in the educational system, stress and its

effect on the body, definilions of burnout, the stages and symptoms of

burnout, along r¡ith the significance of the study followed by a brief

summary of the chapler. An overview of the remaining chapters in the

study is provided at the end of this chapter.

SCHOOL COUNSELLORS

Às an integral component of the education process, school counsellors

have multiple expectations demanded of them from school personnel,

parents, students, and community contacts. Many teachers and parents

request that the counsellor evaluate and understand a child's classroom

and home behavior (worden, 198.1). Another role of the school counsellor

is in consulting with teachers, administraLors, parents and various

outside agencies about a child's wel-fare. They are actively involved in

the education process and expected Lo interact in a positive manner with

the students of the school. Not only must counsellors be available for

personaJ. counselling, but vocational and educational counselling as

weIl. Counsellors do not work solely on a one to one basis w'ith

students, as their ski1ls are also required in working wilh groups,

classes, and families.

According to Hannaford (1979), school counsel-1ing is one of the most

vital areas in basic education. She believes that school counsellors
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are insLrumental in program planning, individual counselling, group

facilitation, in-service training, consulting, 1egal and ethical

concerns and skill development. Counsellors are ín a position to work

in a preventive manner with students and reduce potential problems

before they arise (schreiber, 1981). Due to their unique role and

influence on others lives, school counsellors need to maintain a

positive image. By fulfilling their duties through quarity work, the

counsellor's reputation and services are greatly enhanced (pietrofesa et

al. 1980). A respected and well liked school counsellor can be viewed

as less lhreatening and more approachable than an unliked school

counsellor hence students wilL be more likety lo utilize the services

that the counsellor has to offer them.

This inlense involvement with people on a continual basis can create

a lot of pressures for the school counsellor. As demands from various

people begin to accumulate, the need to reorganize personal and

professional priorities arises (Hassard, 1 981 ) . Soon counsellors begin

to realize that each day can produce unpredictable crises and situations

which force changes in Lheir plans and schedules (Mercer, l981). Most

often this constant flourish of events can be perceived as stressful
(¡rdeI, 1981)" À prolonged period of stress can have a devastating

effect on the school counsellor's work performance.
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STRESS

stress is defined as "the nonspecific response of the body to any

demand whether it is caused by or results in, pleasant or unpleasant

conditions" (Shank, 1983, p. S4). Selye f97A) stated that there are

two kinds of stress that exist: (1) eustress is the motivating and

enhancing influence that stress can have on our production and

satisfaction and Q) distress is the negative slress that can have

harmful, physical consequences on our functioning. However, stress is

not something to be avoided as complete freedom from stress is death.

Moracco (1981) ¿etined counsellor stress as

"an adverse response that is often associated with pathogenic
physical and biochemical changes as a conseguence ol aspects
of the counselor's work, and mediated by the appraisal lhat
demands made upon the counsellor present a threat Lo hi s/her
self-worth ahd that current coping mechanisms are inadequate
to diminish the perceived threat" (p. 2-3),

I,lhile striving to enhance the students' growth and development, many

counsellors suffer a great deal of emotional stress (Maslach, 1978).

Barrow & Prosen (1981) tist three conditions known to produce emotional

stress¡ (1) threat - when an individual perceives their self-esteem to

be threatened; Q) frustration - when an individual's desired goal is

blocked; and (3) conflict - when an individuar is faced with a

decision-making dilemma. School counsellors can become emotionally

slressed when one or more of these conditions is frequently experienced.

Many school counsellors who experience this type of stress can begin

to exhibit several physicaL changes. These series of biological changes

have been termed the General Adaptation syndrome (c.¡.s) or the

biological stress syndrome (selye, 1gi4). The body reponds to these
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stressors in three distinct stages. In the fírst stage, entitled the

alarm stage, the body recognizes the stressors and mobilizes forces to

defend itself against the stressors by secreting more hormones. This

increased tension results in the fight or flight response and the

individual's energy level rises rapidly (Barrow & Prosen, '1981; Bramhall

& Eze11, 1981; Farber, 1983). naley (1979a) stated that job rerated

stress is functionaL in its earlier stages because it represents a

challenge to workers by increasing their motivation and this results in

increased productivi.ty.

If the stressful situation continues, then the body goes into the

second phase of the General Adaptation Syndrome entitled the stage of

resistance or adaptation. PhysicaLly, there is a greater change in

heart rate and more hormone secretion (Lewis, 1983). A person is able

to function in what appears to be a normal fashion (r'arber, 1983). The

individual's energy l-evel remains elevated to provide the mental and

physical strength necessary to work the problem through (Bramhall a

Ezell' 1981) as this is the stage where the body is best adapted to cope

vlith the condition at hand (Lewis, '1983).

The third and final phase that the body goes through in the G.A.s. is

the exhaustion stage where the body is no longer able to cope with the

existing stress. All the cumulative effects of stress on the body have

become too severe resulting in a break down in the individual's adaptive

capabilities. when a person reaches this stage a long period of

recovery time is often necessary (Lewis,1983). However, this stage can

be omitted if the stress is reduced in the adaptation phase allowing for

the mind and the body to return to normal. Lewis (1983) stated that the
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raLe at which an individual progresses through these changes differs.

Some may go through all Lhe stages in one day or continually experience

the same slage several times a day. It is not known why some people

cope better wiLh stress while others go to pieces (Schreiber, 1981).

BURNOUT

The concept of burnout has been an important issue in the helping

professions ever since Freudenberg coined the term in 1974 (Farber,

1983). Over the last decade, burnout has come to be used in a wide

variety of contexts and seems to have become a catch word of the 80's.

The term has been associated with job stress, boredom, and depression

leading to a vague and often ubiquitious usage in the term (Farber,

1983). To date, no universal definition of burnout has surfaced. Over

the last decade a need for a common definition of burnout has been

proposed (Gota, 1985; Perlman & Hartman, 1982) yet researchers have

failed to elicit a universal description of this stress-related Lerm.

Burnout has been defined as the feeling experienced by an individual

who is emotionally exhausted as a result of excessive job and/or

personal stress (Truch, 1981). MatLingly f977) viewed burnout as a

painful and personally destructive response to excessive stress. Da1ey

(1979b) believed burnoul is a reaction to job related stress Lhat varies

in nature with the intensity and duration of the stress itself. It
becomes evident fron the above definitions that burnout is a

debilitating emotional process tied up with job stress.



7

Maslach & Jackson (1981b) break down the concept of burnout further

by defining it as a syndrome involving three factors: increased

feelings of emotional exhaustion, the development of negative, cynical

attitudes and feelings about clients and others and a tendency to

evaluate one's own performance negatively. According to Maslach (1982)

burnout is characterized by emotional exhaustion, depersonalization and

reduced personal accomplishment and occurs among individuals who do

'people work' of some kind. Maslach's definition of burnout is widely

used by researchers (Anderson & Iwanicki, 1984; Gold, 1985; Meadow,

1981), and it is has been the one selected for this sLudy.

Burnout can be regarded as the final step in a progression of

unsuccessful attempts to cope with a variety of negative stress

conditions (parber, .1983). The symptoms observed in the last stage of

the G.A.S. are similar to those found in burnoul. À11 jobs have

potential stressors that can lead to burnout (nalker, 1984) and almost

anyLhing can be a stressor providing it is of sufficient duration,

frequency, or intensity (Barrow & Prosen, 198'1 ). Burnout is a response

to circuit overload, the result of unchecked stress (Hendrickson, 1979).

Many environmental stressors interact with an individual's personality

to produce internaL tension (oaley , 1979a),

It is necessary to distinguish burnout from stress as burnout is not

a synonym for stress. The primary cause of burnout among the helping

professions is stress (f'ritn & Mims, 1985). Individuals can be stressed

at work yet able to leave lhe stressors behind when lhey leave the

office. 0n the other hand, burnout not only effects an individuals'

work performance, but their social and personal relationships as weLl.
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It effects one's personality and is not easily left behind when the

individual leaves for home (watkins, 1983). Maslach (1982) views

burnout as "a response to chronic, everyday stress" (p. 11). An

individual's Lolerance level for stress begins to change.

No one in the helping professions is immune Lo burnout (Merino,

1981). Burnout does not single out victims by race, culture, or creed.

It is a process so gradual that individuals are unaware that it is

happening and may even refuse to believe thal anything is wrong (naIey,

1979a). À primary warning sign of burnout occurs when people excert

more effort yet accomplish less (Reiner & Hartshorne, 1982). Often

workers are not sure when it starts; it just happens. Farber (1983)

feels that burnout should be viewed as a process and not an event,

Truch (1981 ) identifies three stages in which burnout develops.

Phase one is characterized by vague feelings of personal dístress often

solved by a vacation or a rest period. The second phase involves

withdrawal from professionals, close friends and family which isolates

the individual from essential social support. A worker begins to

minimize hi s/her involvement with clients by keeping a physical distance

and lessening of sessions (Schrieber, 1982), In the third phase of

burnout detrimental effects of the process begin to manifest themselves

through stress related illnesses such as ulcers, chronic back pain,

alcohol and drug abuse, depression and family problems (Truch, 198'1).

One begins to treat clients as cases rather than as people (Schrieber,

1982) .
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SYMPTOMS OF BURNOUT

Àn individual's overall functioning is effected by the burnout

syndrome. Several physicat, emotional, cognitive and behavioral changes

have been noted by researchers (Barrow & Prosen, 1981; Ka1ker, .1984;

Watkins, 1983). Physically, an individual exhibils little energy and

complains of fatigue. Sleeplessness is not uncommon which becomes a

factor in those who are chronically tired. Those individuals

experiencing burnout are more susceptible to illness and minor physical.

maladies such as colds, headaches, and f1ues. These minor physical

signs can lead to more serious physical consequences such as ulcers,

asthma, gastrointestinal disturbances and skin disorders (Freudenberger,

1974i Hendrickson, 1979; Kalker, 1984; I^iatkins, 1983).

Affectively, the individual displays conflicting emotions.

Consistently being plagued by physical symptons, many individuals become

depressed. There is an overall feeling of helplessness and lack of

control (nalker, 1984; Watkins, 1983). Feeling discouraged and confused

many people have little emotional energy }eft to give to clients

(gutcke, Moracco & McBwen, 1984). An individual also feels guilty as

they begin to avoid clients as a result of the emotional strain. Many

find it loo difficult to hold in their feelings and are quick to express

their anger (Freudenberger 1974).

Cognitively, people become more rigid in their self-esteem and

develop a negative self-concept (Barrow & Prosen, 1981). ¡n increasing

sense of less personal accomplishment accompanies this decline. These

people adopt defense-maintaining functions as a survival method which is
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accompanied by attitudes of detachment and pessimism. Those more

seriously afflicted by the syndrome can manifest paranoid and suicidal

ideations.

Behaviorly, burned out individuals begin to withdraw from co-workers

and clients. Increased absenteeism and less efficient, low quaLity work

occurs as a result (watkins, 1983). Minimizing involvement with clients

through physical distanting, shortening of interviews and treating

clients like cases and not people is a visible behavioral sign of

burnout (naley , 1979a). There is a lack of openness to new ideas and

the burned out individual experiences problems concentrating. Another

common symptom is over or under eating and losing one's sense of humor

(BramhaIl & Ezel1, 1981).

Àn individual displays a vâriety of these symptoms and not just one

or two (Shank, 1983). Burnout is idiosyncratic and not everyone goes

through each stage or has each symptom. These symptoms appear gradually,

first affecting the individual's personal functioning, then spreading to

the work situation and then finally to their relationships outside of

work. Àlthough individuaLs vary in their sympLoms of burnoub, the

following trends can be found in most individuals; (1) concept of

extrernes - stop caring or care too much about çlients ì Q) symptoms shor{

personaJ-ity and behavioral changes; and (3) symptons are both physical

and psychological.
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SIGNIFICÀNCE OF PROBLEM

Having noted the debilitating effect that burnout can have on an

individual, it becomes clear thal burnout cannot be ignored. A

counsellor experiencing these cumulative tensions cannot be expected lo

effectively foster growth and enhance the development of the students.

When an individual becomes overwhelmed with their own overall

functioning, ít decreases their effectiveness on the job. À1so, it
becomes difficult to rely on a school counsellor who displays 1ittle

enthusiasm for his or her work.

When a student's needs are not met due to the inadequacies of the

school personnel, it becomes evident that the educational system has

failed the child. Children need to have access to a trustworthy

individual so that any personal, vocational and educalional concerns can

be addressed. If the school counsellor fails to communicate

empathically to the student then serious consequences can arise due to

inadequate guidance by the counsellor in these serious problems. School

counsellors have the ability to influence so many young people as a

positive role model. Burnout can seriously hamper lhis important image

of the counsellor.

When the school counsellor is not doing their job to the best of

their ability then the rest of the school personnel are affected.

there is a lack of cooperation from the school counsellor then

resentment can develop amongst the staff. If the school counsellor

not meet with concerned parents and students then often the teacher

have to step in and do it themselves. This type of interplay does

When

can

wi 11
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little to strengthen the morale of the school personnel. Frequent

absenteeism and tardiness costs the school in terms of personnel and

funding. If students are to benefit from the school counsellor's

services then the counsellors who are unable to work in the best

interests of their clients must be recognized and helped to overcome

their dilemma.

If educators can identify certain variables that predispose an

individual to be at high risk to burnout then preventative measures may

be initiated to combat this stress related syndrome (Reiner &

Hartshorne, 1982). By alerting school counsellors and other personnel

to the signs and symptoms of the process perhaps individuals can take

control and change what they can before burnout becomes severe. Those

in the third stage of burnout become easy to recognize. It is those who

are gradually going through the first and second stages and whose

symptoms are not as obvious that present the most problems. The quality

of their work decreases gradually and often goes unnoticed for a lengthy

period. It is here that prevention strategies can pinpoint the problem

and proper steps to alleviate the syndrome can be initiated. Changes

made by the individual and Lhe school can reduce or lessen job

absenteeism, low producLivity, low morale and the reputation of the

school (Bundy, 1981). Early detection of burnout is the best way to keep

it from occuring in the first p1ace. The key to prevention is early

action.

The educational significance of this issue becomes obvious after

considering the damaging effect that burnout can have on the counsellor

and those people in contact l¡ith the school counsellor. it is imporlant



13

to study this phenomenon and identify the factors that can help

educators to prevent this detrimental event and ensure the delivery of

quality services. There have been no easily identifiable factors to

help school personnel judge people who are at a high risk for burnout.

If certain personal, background, and situational variables lhat are

associated with a greater degree of burnout are brought to the school

counsellor's attention then the school counsellor can be alerted to any

changes in his or her functioning and adopt proper coping techniques.

SUMMARY

There is no doubt that school counsellors are an ínvaluable part of

the educational system. Their role in enhancing the overall development

of the student body is highly regarded. Due to the nature of their

position, school counsellors must be flexible and adaptive to a wide

range of tasks and events. 0ften counsellors begin to suffer from the

stresses inherent in their jobs. Physically the body will progress

through the three stages of the General Adaptation Syndrome if no

alleviating mechanisms are adapated. Accompaning these stages will be

various affective transformations culminating in severe emotional

overload.

Burnout is the result of this unmediated stress. It is defined as a

syndrome involving Lhe following three factors: emotional exhaustion,

depersonalization, and personal accomplishment. It has an effect on an

individual's physical, affective, cognitive and behavioral functioning.

The sad part of burnout is that it occurs so gradually that it is not

usually identified until it has incurred damages on unsuspecting people.
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Burnout is a multifaceted concept and plays a major role in the poor

delivery of health and welfare services to people in need of them

(l¡aslach , 19]. 6) ,

There is a need to examine burnout and identify those school

counsellors who are more susceptible to this syndrome so that preventive

measures can operate to insure that the devasting effects of this

syndrome are stopped before it is too late. Àn attempt was made in this

study to see if any of the following variables: age¡ sex, past teaching

and/or counselling experience, leveI of training, marital status, number

of children, size of school, number of co-counsellors, average hours

spent at work, and weekly tasks (individual counselling, teaching

classes, meeting with parents, group guidance, meeting with school

personnel, and completing paperwork) in school counsellors $¡ere

predictive of burnout.

OVERVIEW OF THE STUDY

ChapLer 2 reviews the literature relevant

studies concerning stress and burnout in the

summarized.

to this study. Reseach

educational profession are

Chapter 3 is concerned with the methodology of the study.

Descriptions of the sample, instruments, research design, procedure and

datã analysis are included.

The findings of the study are presented in Chapter 4. These results

include a description of the study sample and the statistical analysis

of lhe daLa.



15

In Chapter 5, a discussion of the results, conclusions and

recommendations are presented.



Chapter II
REVIEW OF THE LITERÀTURE

Professional burnout is a serious problem in the helping professions

(nundy, 1981). Burnout has achÍeved a prominent position in the

literature (}lise, 1985) as evidenced by Lhe rapid increase in the number

of articles about worker burnout (oa1ey, 1979b), I^iise (1985) comments

that it is difficult to find any recent publication in the helping

professions Lhat does not make at least one reference to stress and its
ramifications.

BURNOUT

A psychologist by the name of Freudenberger ilas the first person to

coin the term burnout in 1974 (0ffermann, 1985). Prior to this date,

research was nonexistent on this subject. From a clinical perspective,

Freudenberger was interested in determining what causes an individual to

fail, wear out and become exhausted by excessive demands placed on one's

energy. Freudenberger was intrigued by this phenomeneon in free clinic

workers and had experienced many of Lhe symptoms himself. Much of his

work concentrated on ways Lo alleviate the symptoms and was largely

based on personal reports (Fredenberger , 1974),

Until the'1980's most of the work on burnoul was descriptive in

nature (Bundy, 1981; Perlman & HarLman, .1982). In a complete review of

burnout literature for the years 1974 lo 1980, Perlman and Hartman

16-
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(1982) concluded that the writings done on this issue could be

classified into three categories: (1 ) descriptive, based only on

personal experiencesì Q) narrative, based on systematicalLy collected

data; or (3) statistical presentations, based on systematically

collected data. The majority of the articles fe11 into the first two

categories. Noteworthy was the fact that only two of the studies found

explored underlying dimensions of burnout or provided data beyond the

descriptive 1eve1.

More recenlly, Hiebert and Farber (1984), reviewed 71 articles on

teacher stress and discovered that only 30 per cent of the articles

surveyed listed some type of empirical support for their conclusions.

The remaining 70 per cent of the articles were descriptive and contained

statements of personal opini.ons and little data support. 0f the

statistical studies most used psychometric data and utilized homemade

questionnaires. 0f these newly established questionnaires very few

listed the procedures of how they were developed and most neglected to

mention reliability and validity information. Many researchers failed

to include their newly developed questionnaires in their research.

Although Hiebert and Farber concluded that teachers perceive their job

to be stressful, Lhey felt that more empirical work needed to be done in

order to support this c1aim.
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STRESS ÀND THE SCHOOT COUNSELLOR

Teachers are not the only ones who perceive their job as stressful.

Tegtmeyer (1980) developed an instrument entitled the "SchooI Counsellor

Stress Inventory" and sampled 101 school counsellors to assess their

stress perceptions. i,iith a 98 per cent response rate, the findings

indicated that more than half of the respondents reported that 50 per

cent or more of their total life stress resulted from Lheir work.

Seventy-six per cent of the subjects reported that their work was at

least moderately stressful. 0n1y 1 per cent reported experiencing no

stress in relationship to their job. The majority of the counsellors,

regardless of Lheir level of experience, reported having had varying

degrees of frustration, fatigue and pressures at one time or another on

their job.

The need for research in the area of school counselling and its

various stresses was further addressed empirically by Sears and Navin

(1983). Two hundred and forty school counsellors were asked to complete

a questionnaire developed by the researchers. An important query into

the research was whether biographic variables of school counsellors

showed a relationship to perceived stress. The researchers discovered

that at least 50 per cent of the counsellors felt moderately stressed.

However, no support was reported for a relationship between perceived

stress and the.biographic variables of age, sex, marital status,

assigned grade leveI, and years of counseling experience. However,

caution must be taken in interpreting these results as the study was

limited to school counsellors attending a convention and the measure

utilized had no reported reliability or validity indices.



19

In another attempt. to empirically measure school counsellors stress

levels, Butcke, Moracco, and McEwen (1984) developed the Counselor

Occupational Stress Inventory (COSI). The inventory was validated on a

national random sample of school counsellors. in addition to validating

this new measure, the researchers attempted to examine r¡hether a

relationship existed between scores on this inventory and seven

demographic variables. The following four demographic variables were not

found to be significantly related to counsellor stress: sex, school

setting, school type and years experience. The remaining three

variables of career choice evaluation, â9ê, and school enrollment were

significantly related to COSI scores. The researchers concluded that

the COSi r+as a reliable instrument and suggested that the next step in

the process of developing Lhis measure should be an additional

cross-validation study.

A fourth study dealing with school counsellors and stress was

conducted by Wiggins (1984). The purpose of this study rvas to look at

the relationship of personality and demographic variables to the job

satisfaction of school counsellors. Two instruments were used in this

study: the Task-Hygiene Job Satisfaction Blank (THJSS) and the

Vocational Preference Inventory (vpt ). Wiggins reported significant

relationships between the biographic factors of age, number of years in

education, number of years as a counsellor and years in present position

for school counsellors and job satisfaction. However, as only moderate

reliability and validity indices vlere associaLed with the job

satisfaction measure, these results should be viewed with some caution.
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The recent interest in the area of school counsellors and stress is

evident from the foregoing studies. However, all of the above mentioned

studies utilized different instruments for measuring perceived stress in

school counsellors. Moreover, these instruments have questionable

reliability and validity. These two limitations make (1 ) comparisons

across studies difficult and Q) any conclusions drawn from these

studies tentative in nature.

THE MASTACH BURNOUT ]NVENTORY

In 1975, Maslach published a descriptive article on stress and the

newly developed concept of burnout. Maslach (1982) was overwhelmed with

the public response the article received. Due to the widespread

interest and popuì.arity of burnout, Maslach set out Lo examine the issue

more specifically. In 19'77, Maslach and Pines published studies on

daycare and mental health staff in relation to burnout. Subsequent

studies of helping professionals led these researchers to conclude that

many of these people were experiencing burnout. These professionals

tvere l/ithdrawing from work because of excessive and accumulated stress

(t"laslach & Jackson, 1981b). 'People workers' vrere reporting a lack of

positive feelings, support and respect for their clienls (Maslach ç

Pines , 1977).

Due to the need for enpirical research in the area of burnout,

Maslach & Jackson (1981a) developed the Maslach Burnout Inventory (t{gl)

as a standarized scale to measure this phenomenon. The MBI measures

three aspects of burnout - emotional exhaustion, depersonalization, and

personal accomplishment. Each one of these aspects is measured with
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respect to intensity and frequency resulting in the six separate scores

of (1) frequency of emotional exhaustion, Q) intensity of emotional

exhaustion, (3) frequency of depersonalization, (4) intensity of

depersonalization, (5) frequency of personal accomplishment, and (6)

inLensity of personal accomplishment. Further details of the MBI along

with reliabilty and validity information can be found in the instrument

section in Chapter 3.

In the next section of this chapter, many of the articles which use

the Maslach Burnout Inventory in the field of educatíon are discussed.

All of these articles used the MBI in conjuncLion with a survey of

personaì., demographic and/or situational variables. Às was noted

earlier, a valid measure of stress is lacking in the education

profession. This concern is also prevalent in Lhe area of burnout. In

Chapter One of this study it was mentioned that stress is one of the

underlying causes of burnout (nrith & Mims, 1985). Yet, it is still
unclear why certain people experience burnout while others do not

(Schreiber,19B1). Many researchers suggest that certain personal,

background, and situational variables may predispose an individual to

burnout (t"teadow, 198.1 ; Schwab & Iwanicki, 1982i Zabel, Dettmer, & Zabel,

1984). These beliefs were examined in the following studies.

THE MASTACH BURNOUT INVENTORY ÀND TEÀCHERS

Using the MBI, Meadow (1981) surveyed 240 teachers who were working

in Lhe field of deaf education. Interestingly, Meadow found that the

teachers in the age bracket of 27-30 reported the highest degree of

emotional exhaustion. The least stressful group vras comprised of the
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oldest age of 36-61 years. Another finding in this study was that

teachers who had been teaching between 7 and.10 years reported the most

emotional exhaustion while those teachers who had been in deaf education

for only 1-2 years expressed the least emotional exhaustion.0n the

remaining two components of the MBI, depersonalization and personal

accomplishment, no significant results were found. Meadow did not use

the intensity dimension in her study and relied soley on the frequency

dimension. Had the intensity score been included more findings may have

been obtained.

In a more recent study of teachers of the gifLed and the MBI, Zabel,

Dettmer, and Zabel (1984),1ike Meadow (1981), used only the frequency

dimension of the MBI instrument. The researchers surveyed 601 teachers

of the gifted and reported a high response rate of 78.6 per cent.

Results indicated that the following variables were related to burnout¡

level of the students, exceptionality taught, and the service of

delivery model. Although the teachers did not report very high leve1s

of emotional exhaustion and depersonalization the researchers concluded

that the uniqueness of the profession created certain job specific

stresses. Further, working with gifted students appears to be highly

rewarding as the teachers reported high personal accomplishment scores.

In concluding, Lhe researchers recommended that to minimize and prevent

burnout, more of the factors that lead to this phenomenon need to be

identified. When Farber (1984) did a similar sludy on classroom

teachers, it was aLso concluded that teachers were experiencing stresses

that were unique to their particular job. When social support is

lacking and teachers are working in isolation higher amounts of stress
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and burnout âre reported. Farber concluded that teachers who were

burned out were not as dedicated to teaching as those who showed a lower

degree of burnout. This has serious implications for the students.

The frequently cited study of Schwab and Iwanicki (1982) examined the

relationship between certain teacher background variables and burnout as

measured by the MBI. Sex, â9ê, level of education, grade level taught,

number of years in teaching, type of community in which teaching occured

and marital status l¡ere selected as factors that may affect a teacher's

degree of burnout. Four hundred and sixty-nine teachers were randomJ-y

selected for Lhe study. 0n the basis of a series of mulLiple

regressions carried out on the three subscales of the MBI the

researchers concluded that the only significant predictor variables of

burnout r.¡ere age, sex, and grade level. The f ollowing results were

reported: (1) on the emotional exhaustion subscale, â9ê accounted for a

significant amount of variance on the intensity dimension; (2) for the

depersonalization subscale, sex, grade level taught and age accounted

for a significant amount of the variance in bot.h the frequency and

intensity dimensions; and (3) on the personal accomplishment subscale,

grade level taught accounted for a significant amount of variance in

both the frequency and intensity dimensions. The researchers concluded

that although this exploratory study provided some insights concerning

the relationship between cert,ain background variables and the level of

teacher burnout, a more thorough analysis of this Lopic is necessary.

Further systematic studies of burnout are warranted in order to identify

the unique factors lhat can lead to burnout.
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Ànderson and Iwanicki (1984) ¿ia a study similar to Schwab and

iwanicki (1982). Both studies examined the relationship between

perceived teacher burnou+" and the background variables of age¡ sêx¡

level of teaching, and years of teaching experience. However, in their

study, Ànderson and Iwanicki added the variable of teacher motivation

along with the variables of age, sex, level of teaching, and years of

teaching experience. Results indicated that teachers exhibited the

highest scores on the emotional exhaustion scale and the lowest scores

on the depersonalization scale. In total, moderate burnout scores were

reported on the MBI. Teachers aged 20-34 showed the highest frequency

of emotional exhaustion as compared to teachers over 45 years of age.

Teachers who had 13-24 years of teaching experience showed a Lower

frequency of personal accomplishment than teachers with 5-12 years of

experience and a lower i.ntensity of personal accomplishment than

teachers r+ith 25 or more years of experience. Male teachers had higher

frequency and intensity levels of burnout than female teachers. It was

concluded that teachers displayed higher leveIs of emotional exhaustion

than any other helping professions.

In another sturiy dealing with teachers, Gold (1985) examined the

relationship between the variables of sex, âge, marital status, total

number of years in the same school, grade level taught and perceived

degree of control of sLudents and the frequency and intensity of burnout

of. 462 teachers. The following results vrere reported: Lhe variable of

sex r.las related to both the frequency and intensity of

depersonalizaLion, and to the frequency of personal accomplishment. The

variable of age was significantly related to all six subscales of the
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MBI. Grade level taught vlas significantly related to the frequency and

intensily of emotional exhaustion and the degree of perceived difficulty
in control of students was significantly relaled to the frequency and

intensity of depersonalization. Marital status and total number of

years at a school were not found to be significantly related to scores

on the MBI. Gold concluded Lhat the personal and life hisLory variables

utilized in the study had 1ow, but statisically significant

relationships with one or more of the six measures of burnout.

Further studies have been done using the MBI and other occupations in

Lhe educational profession. Gold and Michael (1985) surveyed 109

graduating teachers to see if certain personal and demographic variables

could predict teacher burnout. The only significanl relationship

reported was belweem marital status and the intensity of personal

accomplishment. No other variables were found to be significant

prediclors of burnout. Kottkamp and Mansfield (1985) replicated Schwab

and Iwanicki's (1982) study using high school supervisors instead of

teachers.0f the five personal variables used only age vras significantly

and negatively related to depersonalization. Thus, younger supervisors

exhibited a higher degree of depersonalization than older supervisors.

THE MASLACH BURNOUT INVENTORY AND SCHOOL COUNSETLORS

Pierson-Hubeny and Àrchambault (1985) examined the relationship

between role stress, demographic variables and burnout as measured by

the Maslach Burnout Inventory for reading specialists. Àn attempt rvas

also made in Lhe study to compare the reading specialists' scores wilh

the scores of teachers, guidance counsellors, school psychologists, and
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school social r+orkers. 0n the emoLional exhaustion and

depersonalization scales the teachers obtained the highest scores.

Following closeJ.y afler the teachers were the reading specialists, then

school guidance counsellors and school psychologists. For the scale of

personal accomplishment, reading specialists and teachers had the

highest scores. No other scores were found to be significant.

Nusbaum (1982) found no significant relationships between burnout and

sex, hours working per week and caseload in a study of school

counsellors. However, Nusbaum did find that hours of direct contact

spent with students r+as significantJ.y related to the personal

accomplishment scale. Nusbaum concluded that demographic variables

could not be used to predict stess and burnout. In contrast to this

study, Burchette l9B2) concluded that from a toLal sample of 1664

school counsellors sex differences, rnarital status, and age were related

Lo burnout. Educational attainment levels were not found to be

significant in this study. In addition, Thompson (1982) in a study vrith

school counsellors and role conflict and role ambiquity, concluded thaL

there were a number of personal, background and organizational factors

that predispose school counsellors to role stress on the job.

In invesLigating schooL counsellors, burnout, and situational,

demographic, and personal factors, Conway (1984) found that emotional

exhaustion scores obtained did not differ from the norms stated by

Maslach and Jackson (1981) although the scores were lower on the

depersonalization and higher on the personal accomplishment scales.

Situational variables appeared to be the best predictors of burnout

followed by overload, role conflict, job satisfaction, job stress,
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support and clarity of client expectations and personality traits of

timidity and anxiety. Conway recommended further research into

additional situational factors and into effectiveness of programs and

organizational changes to prevent burnout.

Mead (1984) looked at burnout in school counsellors and demographic

factors for a one year period. Sex, ô98 and length of time as a school

counsellor were found to be significantly related to burnout.

Specifically, males, individuals less than 35 years of age and school

counsellcrs over 10 years in the profession and those under 3 years were

more prone to burnout. Over the space of a year, burnout scores for the

school counsellors on all the scales changed significantly. Mead

concluded that those individuals whose burnout scores increased were

most aware of changes in the school environment while those who scores

decreased were more aware of changes in personal/ family circumstances,

professional growth activities or changes in assignment.

Maslach (1982) has found that co-workers can contribute to burnout if
there is a lot of conflict between Lhe workers. Not having co-workers

that are supportive can enhance the development of emotional exhaustion

and negative feelings about people. if the environment consists of

angry feelings and rivalry then workers will begin to distance and

distrust those around them. Talking to others for help and support is

one of the best ways to alleviate stress. Talking to other workers who

understand the problem inherent in the job can be extremely helpful and

can allow for the worker to feel less adequate and to know that they are

not alone and that others may have similar problems.
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In reference to the variable of sex, MasLach has found thal both men

and women tend to experience burnout to a similar degree. She notes

that women score higher on the emotional exhaustion scale and men tend

to score higher on the depersonalization measure. Àlso noted ín her

studies is that burnout is greatest for peopl"e workers who are young and

lower for workers that are older. Teachers aged 20-39 years have more

intense emotional exhaustion than those aged 50 and older.

Those workers who are single have higher scores of burnout than those

who are married. Às well workers with children report a lower degree of

burnout than those who are childless. It appears that workers with

families are usually older, more stable and mature and have more

experience dealing with personal and emotional conflicts. The family

can be seen as an emotional resource and as a vray to alleviate the

stresses experienced on the job.

SUMMARY

In summary, it is evident that empirical studies in the area of

burnout are a fairly new addition to the literature. A variety of

instruments purporting to measure stress have been developed. The most

popular instrument for assessing the degree of burnouL is the Maslach

Burnout Inventory. AIl the studies that used the MBI reported LhaL the

instrumênt is a reliable and valid measure of burnout in the educational

profession. The studies done with school counsellors provided

inconclusive and often inconsistent results as to what variables may be

used as predictors of burnout. Many of the researchers reported that

each occupation within the educational field needs to be studíed
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separately to single out the unique stresses inherent in each

profession. It becomes apparent from the extent of research in this area

that more studies need to be conducLed with the variables used in past

studies and with variables unique to the school counselling profession

in order to identify the factors contributing to burnout.

This study examined the predictor variables of age, sex, past

teaching and/or counselling experience, leve1 of training, marital

status, number of children, size of school, number of co-counsellors,

average hours spent at work, and weekly tasks (individual counselling,

teaching classes, meeting with parents, group guidance, meeting with

school personnel, and completing paperwork) and the criterion variables

of frequency of emotional exhaustion, intensity of emotional exhaustion,

frequency of depersonalization, intensity of depersonalization,

frequency of personal accomplishment, and intensity of personal

accomplishment for school counsellors.



Chapter IIi
METHOD

SUBJECTS

All school counsellors listed in the 1986 Directory of School

Counsellors for ¡'lanitoba and working in I^iinnipeg school divisions one

through ten were selected for the study.0f the 175 school counsellors

who were mailed questionnaires, 130 complete and usuable returns were

received, constituting a 74 per cent relurn rate. Seven incomplete

returns were received and discarded. The sample consisted of school

counsellors who were employed either p¿irt or fuLl time and working

either at the elenentary, junior or senior high 1eve1.

The following ten schoot divisions participated in the study:

Winnipeg School Division #1, St. James-Assiniboia School Division #2,

Àssiniboine South School Division #3, St. Boniface School Division #4,

Fort Garry School Division #5, St. Vital Schoo1 Division #6, Norwood

School Division #8, River East School Division #9, and Seven Oaks School

Division #10. À11 of these school divisions are located within the city

of Winnipeg.

-30
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INSTRUMENTS

Two questionnaires were utilized in this study: (1) a self-developed

questionnaire asking for personal, background, and situational

information and (2) the Maslach Burnout Inventory (Mst ). The first
questionnaire reguested the following pieces of information: âg€, sex,

years as a teacher and/or counsellor, level of education, marital

status, number of children, size of school, number of co-counsel1ors,

average hours of work week, and a number of counsellor functions

(individual counselling, teaching cLasses, meeting with school

personnel, group guidance, meeting with parents, and completing

paperwork). For each question, subjecLs were given a list of ansrvers

and were instructed Lo circle the one answer that was the most

applicable to them (see Appendix À).

The second questionnaire was the Maslach Burnout Inventory (Mst) (see

Àppendex B) developed by Maslach and Jackson (1981a) as a research tool

to measure burnout affecting workers in the helping professions. Às

mentioned previously, the MBI consists of three subscales: emotional

exhaustion, depersonalization and personal accomplishment. The

inventory consists of twenty-two statements: nine statements associated

with the emotional exhaustion subscale, five with the depersonalization

subscale and eight with the personal accomplishment subscale. Each

statement is scored on two dimensions, intensity and frequency,

resulting ín intensity and frequency rating for each scaIe. Thus, for

each subject six burnout scores are derived¡ (1) frequency of emotional

exhaustion; Q) intensity of emotional exhaustion; (3) frequency of

depersonalization; (4) intensity of depersonalization; (5) frequency of
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personal accomplishment; and (6) intensity of personal accomplishment.

Individuals answer each question twice: once for intensity and once for

frequency. Intensity ratings range from 1 (very mild, barely noticeable)

to 7(major, very strong). Frequency ratings range from 1(a few times a

year) to 6(everyday). One slot for never is also provided for all
questions.

Each of these scores can be cateogized into Iow, moderate, or high

categories to assess Lhe degree of burnout measured by each subscale.

1t is recommended that individual scores be used in the statistical

analysis and ihat the categories be used only for individual feedback if
the need arises (Maslach & Jackson, '1981a). The scoring of the

instrument does not culminate in an overall burnout score, but rather

inLo six nonadditive separate scores. Às the level of burnout

increases¡ scores on the Emotional Exhaustion and Depersonalization

subscales increase and Lhe scores on the Personal Accomplishment

subscale decrease.

Maslach and Jackson ('1981a) designed the inventory to be used with

groups of people and not for individual diagnostic purposes. The MBI

takes only twenty to thirty minutes to complete and is easy to

administer and score. Considering the hectic schedules of the school

counsellor, this test would not keep them away from their duties too

long. In order to prevent biased responses the test was entitted'Human

Services Survey'and did not allude to the fact that it was a test

measuring burnout.
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Many studies have been conducted with the t't¡l in the field of

education. The Maslach Burnout Inventory has been correlated with

various variables such as sex and age with teachers (cotd, 1985;

Mcintyre, 1984; Schwab & Iwanicki, 1982) and school counsellors (Conway,

1984; Nusbaum, 1982¡ Pierson-Hubeny & Archambault, 1985). Each of these

studies has found the MBI to be a useful and fairly accurate measure of

teacher and school counsellor burnout. However, aIl of these

researchers emphasized the need for further research in these specific

occupational areas and for replication of the aforementioned studies.

Maslach and Jackson (1981a) reported internal consistency reliability

estimated by Cronbach's alpha at .90(frequency) and.87(intensity) for

the emotional exhaustion scaIe, ,79(frequency) and .i6(intensíty) for

the depersonalization scale, and .7.1 (frequency) and .73(intensity) for

the personal accomplishment scaIe. Frequency and intensity dimensions

across individual items on the MBI subscales correlate between .35 and

,73 ..rith a mean correlation of .56. Correlations between the two

dimensions of each subscale are much higher z ,82 for emotional

exhaustion, .86 for depersonalization and .67 f.or personal

accompl-ishment (Offermann, 1985).

In five studies done from 1981 Lo'1984, Offerman (1985) found

significant correlations between frequency and intensity dimensions for

one or more of the subscales. The average intercorrelation was.81 for

emotional exhaustion, .90 for depersonalization and .72 tor personal

accomplishment. The toLal mean intercorrelation was .81. Correlational

matrices underlying the frequency and intensity structures of the MBI

shared about 96 per cent variance in common for both pattern and

magn i tude .
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Champion and Westbrook (1984), in assessing the MBI's discriminant

validity, found that burnout is not just a synonym for job satisfaction.

Ninety-one social service and mental health workers were given the

Maslach Burnout Inventory and the Job Diagnostic Survey. The results

indicated a low correlation between the trvo measures: -,23, -.22, and

.17. À similar type of study done by Meir (1984), in comparing the MBI

with the Meir Burnout Assessment and simple self-ratings of burnout,

found significant correlations of ,61 and .65.

Ln a 2-4 week tesL-retest reliability, Maslach & Jackson (1981a)

found correlations of .82(trequency) and .53(intensity) for emotional

exhaustion, .60(frequency) and .69(intensity) for personalization, and

.80(frequency) and .68(inLensity) for personal accomplishment. These

reliability measures r+ere assessed rvith 53 graduate students in social

welfare and administrators in a health agency. Champion and Westbrook

(1984) commented that it is not clear if such a sample would be exposed

to emotionally charged situations that induce feelings that the

instrument is designed to measure.

Offermann (1985) reported on the convergent validity of the MBI,

obtained from a study done with coworkers and spouses who rated the

worker's burnout based on their own perceptions. Essentially, the MBI

scores were correlated with ratings from co-workers on the counsellors

behavior at work and with ratings by spouses on a counsellor's behavior

at home. Correlations were 1ow, ranging from.'14 to.57. AJ-so reported

by 0ffermann (1985) was that MBI scores were nol subject to distortion

by a social desirability reponse set. Forty graduate students in social

welfare completed the Crown Marlowe Social Desirability ScaIe and the
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MBI. No positive correlations were found, allowing the researcher to

conclude thaL the MBI was free from this type of bias.

The Maslach Burnout Inventory is sti11 a relatívely new instrument.

It is useful for understanding the relationships between specific

individual and organizational factors and the degree of burnout. It can

further be used in determining patterns of burnout as well as possible

phases of burnout (0ffermann, 1985). rne MBI Manual (Maslach & Jackson,

'1981a) provides norms for the six subscales which were derived from

various occupations in the helping professions. More norms are needed

for specific occuptions so that comparison studies can be attempted. The

instrument is continually being refíned as more research is conducted in

this area.

RESEARCH DESIGN

This study r+as a correlational sLudy which attempted to esLablish a

predictive relationship between trlo sets of variables. For this study

the vari.abtes of age, sex, past teaching and/or counselling experience,

type of trainingr marital status, number of children, size of school,

number of co-counsellors, average hours spent at work and weekly tasks

(individual counselling, teaching classes, meeting with parents, group

guidance, meeting with school personnel, and completing paperwork)

served as the predictor variables and the intensity and frequency of

emotional exhaustion, depersonalization, and personal accomplishment

served as the criterion variables.
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PROCEDURE

A pilot study was conducted one week prior to the actual study. The

main purpose of the pilot study was to assess the clarity and formal of

the self-developed questionnaire entitled'Personal, Background, and

Situational Characteristics' and to see if the directions on the

covering l-etter (see Àppendix C) were understandable and

straightforward. As the Maslach Burnout Inventory is the best known and

most widely used questionnaire for assessing occupational burnout

(offermann, 1985) it was not subject for revisions. Five university

counsellors employed at the University of Manitoba Counselling Service

were selected on the basis that they had had prior school counselling

experience and were available during the week selected by the

researcher. Each counsellor vras asked on an individual basis to read the

covering J.etter, do the questionnaire, and then comment on it. Àfter

these tasks v¡ere completed the purpose of the research was given and any

questions that arose from the discussion v¡ere answered. À11 people

involved in the pilot study concluded that both the covering letter and

the questionnaire were clearly worded and understandable. Thus, no

changes were made to either instrument.

Due to circumstances beyond the researcher's control, the study was

carried out in two parts. Every effort was made Lo insure that the two

parts were carried out as similarly as possible. The Maslach Burnout

Inventory was ordered seven weeks prior to the first part of the study.

Às only half of the requested inventories were available from the

publisher and the researcher undersLood that the remaining inventories

would be available shortly, il was decided to start the study on that
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condition. 0n Àpril 23, '1986, 74 envelopes containing the covering

letter, the Maslach Burnout Inventory, the self-developed questionnaire,

and a returnable stamped addressed envelope were mailed to the first 74

school counsellors listed in the 1986 Directory of School Counsellors.

Each envelope was addressed directly to the school counsellor.

0n April 30, one week after the envelopes had been mailed, the

researcher phoned each school counsellor to remind them to complete and

return the questionnaire if they had not already done so. Since the

school counsellors were not required to put their name on the returned

questionnaires, it was impossible to know who had returned the requested

information and who had not. If, when reminded, the school counsellor

had already returned their forms, they were thanked for their time and

participation in the study. If, on the first telephone call a school

counsellor r{'as not available, a message vlas then given to the school

secretary to remind the school counsellor(s) to complete and return

their questionnaires and to disregard the notice if they had already

done so.

The second part of the study was carried out in the saÍne manner. The

only difference was the appearance of the Maslach Burnout Inventory.

Since the MBI had not been received from the publisher 12 weeks after

lhe initial ordering, the researcher obtained written permission from

the publisher to photocopy the required number of inventories. Instead

of a single paged inventory v¡ith writing on both sides, the photocopied

MBI was writlen on two pages with writing on only one side of the page.

This was then stapled to the covering lelter and the second

quest i onna i re .
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0n May 30 1986, 101 envelopes were mailed to the renaining school

counsellors in the school divisions as earlier indicated.0n June 9 and

10, the researcher once again telephoned each school counsellor as a

reminder. June 20 was established as the last date for questionnaires to

be received and included in the study. After this date the data was

analyzed. As the data was not completely analyzed until the end of June,

it was decided to send out the conclusions of the study as promised to

the school counsellors at lhe start of the new school year in September,

1986. This researcher recommends that in any replications of a study

similar in nature that school counsellors who would like the results

identify themselves to the researcher so that only those requesting the

results and who completed the study wiIl receive them. In this case all
school counsellors who were sent out the surveys will obtain a copy of

the results since it is too difficult to ascertain who actually

participated and r+ho did not.

DATA ANÀIYSIS

Six multiple linear regressions (Ufn) rvere carried out on the

follor+ing six criterion variables: frequency of emotional exhaustion,

intensity of emotional exhaustion, frequency of depersonalization,

intensity of depersonalization, frequency of personal accomplishment,

and intensity of personaL accomplishment. In each MLR, the predictor

variables v¡ere: â9€, sex, past teaching and/or counsel-ling experience,

type of training, marilal status, number of children, size of school,

number of co-counsellors, average hours spent at work and weekly tasks

(individual counselling, teaching classes, meeting with parents, group

guidance, meeting with school .personnel, and paperwork).



39

LIMITATiONS OF THE STUDY

Several limitations of the study need to be identified:

(1) Both of the questionnaires utilized in the study are self-report

measures and due to the subjective nature of the responses some caution

is advised in interpreting the results.

(2) The study is limited to school counsellors in school divisions #1

to 10 in the city of l^iinnipeg.

(3) This study is limited to school counsellors and their at work

tasks. No inquiry is made on how school counsellors spend their time

away from work and what other kinds of interests they may have.

(4) This study concentrated on personal, background, and situational

variables and did not examine other variables such as personality and

organizational factors that could possibly affect the subject's

responses.

(5) This study fails to address the counsellor's relationships with

Leachers and other staff in the school environment.



Chapter 1V

RESULTS

This chapter will report the results of this study in two parts: (1)

a description of the sample and Q) the statistical analysis of the

data.

DESCRIPTION OF THE SAMPLE

This study rlas comprised of 130 subjects of which 68 were males and

62 were females. Às shown in Table 1,87 per cent of the sample fell

into the 31-50 years of age range (see Table'1). Table 2 displays the

number of years that men and women have spent doing counselling.

Forty-six per cent of the sample had been counselling for 4 to 7 years

and 39 per cent had counselled 12 years or more (see Table 2), Às shown

in Table 3, 77 per cent of the subjects had taught for at least 10 years

or more. All the school counsellors reported having taught for at least

one year or more (see Table 3).

In terms of the sample's education qualifications, 42 per cent

reported that a B.ED. was their highest educational level,54 per cent

had a M.ED. and 3 per cent had Ph.D's. In total, 80 per cent of the

subjects were married and 20 per cent indicated that they were not

married at the time the survey was taken. The majority of the men, 91

per cent, indicated that they were married while 68 per cent of Lhe

rr'omen reported being married" Nine per cent of the men were not married

-40
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Table I

Age Dlstrfbution of SarnpJ-e

Sex Under 30

Age

3t To 40 41 To 50 51 And Over TotaL

Male
Frequency

Percent

Female
Frequency

Percent

I

0.77

3

2.3L

3l

23.85

30

23.08

3C

23.08

-¿

L6.92

6 6B

4.62 52.3L

62

s.38 47.69

7

Total
Frequency

Percent

4

3.08

61

46.92

52

40.00

13

10.00

130

10c. c0

UN¡VERSITY OF IûANITOBA LItsRARIËS
THE
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Tabl-e 2

Years of Counsellíng ExperÍence for Males and Females

Years of Counselline Experience

Sex 0 T0 3 4 To 7 I To 1I 12 Or lfore Total

lfale
Frequency

Percent

Fernale
Frequency

Percent

11

8.46 18.46 s.38

L7 22 10

13.08 t6.92 7 .69

26 6B

20.00 52.3L

13 62

10.00 47 .69

724

TotaL
Frequency

Percent

2B 46 L7

2r.54 35. 38 13.08

39

30. 00

130

100. 00
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Sex

Table 3

Years of Teaching Experience for llales and FemaLes

Years of Teaching Experience

0 Years 1 To 5 6 To 10 10 And Over ToÈa1

Male
Frequency

Percent

Female
Frequency

Percent

0.00 1.54

LI

0. 00 3.46

I20

B0

6. r5

6. 15

5B 6B

44.62 s2.31

13 62

33.08 47.69

ToÈa1
Frequency

Percent

13 16

0. 00 10.00 12.3I

0 100

76.92

130

100.00
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compared to 32 per cent of the women. The number of children that the

subject.s had is shown in Table 4. Twenty per cent of the rlomen did not

have children while 6 per cent of the men did not have children.

Thirty-eight per cent of the sample had two children and less than 3 per

cent had 5 or more (see Table 4).

In regards to the size of the school, the distribution of males and

females across schools of different sizes rvas approximately equa1. Às

shown in Table 5, approximately 67 per cent of the school counsellors

were in schools with ]ess than 800 students (see Table 5). Table 6,

shows the number of counsellors employed in the schools. Sixty-nine per

cent of the school counsellors were employed at schools with only 1 or 2

counsellors (see Table 6). with repect to hours worked a week, 63 per

cent spent 26 to 40 hours a week at work and 32 per cent reported

working over 40 hours a week.

With repect to how the school counsellors spend their time and their

weekly tasks it was found that counsellors vary in terms of the amount

of individual counselling they do. Às shown in TabLe 7, about 58 per

cent of all counsellors reported spending at least 11 or more hours of

their time counselling a week (see Table 7). The number of hours that

male and female counsellors spend teaching classes is shown in Table 8.

As can be seen from Lhis table 65 per cent of the sample spent under

five hours a week teaching and 13 per cent spent 11 hours or more at

this task (see Table 8).

The majority of the males and females (gl per cent and 77 per cent,

respectively) meL wiLh parents from 0 to 5 hours a week. Eighty per



Tabl-e 4

Breakdown of the Number of Chlldren for l'Lal-es and Females

I'lurnber of Chll-dren

45

5 Or More Total-Sex 0 I 2 3 4

Ifale
Frequency

Female
Frequency

10 32 11

Percent 6.15 7.69 24.62 8.46 3.8s

25B

26

6B

1 .54 52.3r

1 62

o.77 47 .69

I L7 7 3

Percent 20.00 6.15 13.08 5.38 2.3I

Total
Frequency 34 1B 49 18 I

Percent 26.15 13.85 37.69 13.85 6.15

3 130

2.3L 100.00
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Table 5

The l{ur¡ber of l"lale and Female Counsellors ín DÍfferent Slzed Schools

l{r:mber of Students

Sex Under 500 501 To 800 801 To 1100 1101 0r More Total

Male
Frequency

Percent

Female
Frequency

Percent

23

17 .69

22

L6.92

23

L7.69

19

L4.62

6. 15

10

7 .69

B t4 6B

r0.77 52.3r

1t 62

8.46 47.69

Total-
Frequency

Percent 34

45

62

42

32.3I

1B

13. 85

25 130

19.23 100.00
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Sex

Tabl-e 6

Male and Female SchooL Counsellors
and the Number of Co-Counsellors

ì{umber of Counsellors

I 2 3 4 0r More Total

Mal-e
Frequency

Female
Frequency 22 22 5

22 24 T2

Percent L6.92 18.46 9.23

10

7.69

13

10. 00

6B

52.31

62

47 .69Percent L6.92 16.92 3.85

Total
Frequency 44 46 L7 23

17 .69

130

100.0cPercent 33. 85 35. 38 13.08
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Table 7

The Nr:mber of Hours thaÈ lfal"e and Female
Counsellors Spend Doing Individual- Counsellíng

i{umber of Hours

Sex 0To5 6 To 10 11 To 15 t6 To 20 21 Or More Total

Male
Frequency

PercenÈ

Female
Frequency

Percent

IB 20 L7 68

3. 85 13.85 15.38 6. 15 13 . 0B 52.3L

9 1B 13 13 62

6.92 6.92 13. 85 10.00 10.00 47 .69

I5

9

Total
Frequency

Percent

L4 27 Jc, 2T 30

L0.77 20.77 29.23 16.15 23.08

130

100.00
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Table B

The llunber of Hours that Mal-e and Femal-e
Counsellors Spend Teaching Classes

Sex

Number of llours

0 To 5 6 To 10 11 To 15 16 To 20 21 Or Ìfore Total

Male
Frequency

Percent

Femal-e
Freguency

Percent

43 13

33.08 10.00 6.92

4t 15 3

31.54 11.54 2.3r

29 I 68

o.77 52.3r

2 62

1.54 47 .69

L.54

0.77

I

Total
Frequency

PercenÈ

B4 2B

64.62 2L.54

L2

9.23

3

2.31

3 130

2.31 100.00
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cent of the counsellors spent approximately 0 to 5 hours in group

guidance. In repect to meeting with school personnel, 60 per cent

replied that they spent 0 to 5 hours at this task and 35 per cent

reported spending 6 to .1 0 hours al t.hi s task. The last school

counsellor task surveyed found that on the average, T5 per cent said

that they spent 0 to 5 hours a week compleling paperwork while 22 pet

cent spent on the average 6 t0.10 hours a week doing paperwork.

STATI STI CÀL ANALYSI S

The data was analyzed through the use of six stepwise multiple 1ínear

regression analyses. In the stepwise method, variables were added one

by one to the model. Variables were included if the F statistic for

entry of Lhe variable was significant at the 0.05 leveI. Àny variable

Lhat did not produce a F statistic at this significance level was not

included in the equation. After the entry of a new variable into the

regression equation, all variables in the equation are assessed for

their predictive contribution. At this point, añY variable deemed

nonsignificant at the .05 level is deleted from the equation.

The predictor variables were age, sex, past teaching and/or

counselling experience, leve1 of training, marital slatus, number of

children, size of school, number of co-counsellors' average hours spent

at work, and weekly tasks (individual counselling, teaching classes,

meeting with parents, group guidance, meeting with school personneJ., and

conrpleting paperwork). The criterion variables were frequency of

emotional exhaustion (nnr), intensity of emotional exhaustion (nnI ),

frequency of depersonalization (npr'), intensity of depersonalization
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(npt), frequency of personal accomplishment (p¡r), and intensity of

personal accomplishment (P¡i ).

The personal, background, and situational predictor variables were

categorized and assigned values in the following manner. l,Iith the

exception of two variables, J-eveI of training and marital status, all

the remaining variables were labeled in the same manner as they appeared

on the questionnaire (see Àppendix A). For example, the predictor

variable of sex was coded 1 for male and 2 f.or female. The variable of

age received the value of'1 if under 30 years of age,2 lf belween the

ages of 3.1 and 40, 3 if between 41 and 50 and the value of 4 if 51 years

of age and over as llas indicated on the questionnaire.

One of the exceptions to lhis method was the variable level of

training. A coding of 1 was given if the subject had selected B.ED, 2

for a M.ED and 3 for a PH.D. Those school counsellors who responded to

the categories of teaching certificate, B.4., and other were not

included in the analyses because there vrere not enough reponses

indicated to warranl inclusion. The second exception Lo the general

method of coding was the predictor variable marital status. A code of 1

was given to the category of married and a code of 0 if the subject

indicated that he or she was not married at the presenL time. For

example if never married, divorced, separated, widowed or living as

married were selected then they were coded as 0.
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FREQUENCY OF EMOTIONAL EXHAUSTION

The correlation matrix of the predictor r¡ariables and the criterion

variable EEF is shown in Table 9. Às can be seen in Table 9, as sex,

âg€, years counselling, education 1eve1, marital status, number of

children, size of the school, number of counsellors, hours worked, hours

spent meeting with parents and hours spent in group guidance decrease

the frequency of emotional exhaustion increases. Às the variables of

years teaching, hours in individual counselling, hours teaching classes

and hours completing paperwork increase so does the frequency of

emotíonal exhaustion. The correlations for this criterion variable

ranged from -0,17 Lo +0.19. Several high intercorrelations were found:

(1) a high positive correlation of +0.82 indicating that the Iarger the

school the greater Lhe number of co-counsellors and Ql a negalive

correl-ation of -0,67 was found for the smaller the schooL size the less

time a school counsellor spends doing individual counselling (see Tab1e

e).

A summary of the stepwise regression for the Frequency of Emotional

Exhaustion and a summary of the nonsignificant predictor variables of

EEF are shown in Table'10. One predictor variable, hours spent teaching

classes accounted for 6 per cent of the total variance. The more hours

that a school counsellor spends teaching classes the higher the

frequency of emotional exhaustion. No other variables were signifícant

al lhe 0.05 level for entry into the regression equation (see Table 10).



Table 9

Correlatlon Matrix for the Predlctor V

Ytea Educ Chtld Sl-ze

arlables and the Crlterlon Variable: EEF

EEF

1.00

Age

-o.L2

I .00

Sex

-0. 05

-0.05

1.00

Ycoun

-0. 0l

+0.40

-0. l8

1.00

l!s

-o.c7

+0.10

-o.29

+0.09

+0.02

+0.06

1 .00

Coun

-0. c2

+0.08

0. 00

+0.19

+0.09

+0.02

+0.14

+0.03

+0. B2

1.00

Teach

+0. 19

-0.09

-0. 03

-o.25

+0.03

-0. 0B

+0.07

*0. 07

-0.13

-0.10

+0.13

-0. 30

I .00

Par

-0.07

-0.01

+0.20

-0. 05

+0.05

-o.22

-0.07

-o.o2

+0.04

+0.07

+0.21

+0.17

-0. 04

I .00

Group

-0.10

-0. 07

-0. 03

-0. 05

+0.14

-0. 07

-0.04

0. 00

-0. 08

-0.10

+0.04

0. 00

+0. 15

+0.15

I .00

Fers

+c.06

+o.06

+0.05

+o.09

+o.07

-0. 12

-0. 07

-0.06

+0.10

+0.20

+0.27

+0.17

-0.11

+0.28

+0.05

I .00

Paper

+0. 15

+0.05

-0. 06

+0.12

+0.07

0.00

+o.02

-0.08

+c.2L

+0.18

+c. t6

+0.03

-0. 03

+0.02

+o.07

+0.43

1.00

llours lnd

EEF

Age

Sex

Ycoun

Ytea

Educ

Hs

chtld

Size

Coun

I{ours

Ind

Teach

?ar

Group

Pers

Faper

+0.04

{{.25

-0.22

+0.16

1.00

-0.17

+0.06

+0.08

-0.05

-0. 16

1.00

-0.03

+0.40

-0.28

+0.19

+0.09

+0. 02

+o.42

1.00

-c. cl

+0.13

-0.01

+0.25

0. 00

+0.08

+0.13

+0.05

1.00

-0. 01

+0.21

-0. 06

+0.06

+0.08

+0.04

+o.03

-0.04

+0.09

+0.05

1.00

+0.04

+o.08

0.00

+o.25

+0.19

-0.07

-0. 04

+0.02

-o.67

+0.13

+0.2 I

I .00

EEF=Frequency of emotlonal exhaustLon; Ycoun=Years counselllng; Ytea=Years teaching; lfs=lfarltal Status; child=l{r¡¡nber of chlldren; Hours=Hours worked;rnd=rndlvidual counselllng; Teach=Teachlng classes; Par=Meettng r{rlth parents; Grouo-rìroup guldance; pers=school personnel; paper=paperwork.
(¡¡(,



Table 10

Summary of Stepwíse Regression for CrÍterion Varíable: EEF

54

Prob)F

0.0131't

VariabLe
Entered Removed

Number
In

PartÍal-
ft:t:kf

Model
ft:!*l!t"P

I I 0.06i8 0.0618

c(P) F

6.24440 6.3939Hours
Teaching
Classes

Surmnary of Nonsígnificant ?redl-ctor Variabl-es of ùþ

Criterion Variable: Frecl uencv of Emotional Exhaustion

Tolerance
Model
Rtr*2Variable

Sex

Age

Years CounsellÍng

Years Teaching

Education

liarítal Status

ìtrumber of Children

Size of School

llo. of Counsellors

Ilours tr{orked

IndivÍdual Counselling

Meeting Parents

Group Guidance

School Personnel

Paperworlc

0.999245

0.997 034

0.9L2723

0.992963

0.993257

0.98689

0. 9991 19

0.992349

0.99349

o.97 6906

0. 9055 1 3

0.999887

0.931403

0.99643

0.997 621

0.0642

0. 0965

0.0620

0 . 0619

0. 0334

0. 0701

0.0652

0. 0639

0. 0679

0.0653

0.0779

0.0755

0.077 L

0. 0618

0.0921

F

0.2443

3.6870

0.0114

0.0037

2.2604

0. 8516

0.3450

0.2132

o.623L

0.3545

L .67 05

r.4194

1 .5856

0.0004

3.2046

Prob F

0.6222

0. 0578

0. 915 1

0.9517

0.1360

0.3584

0. 5583

0.6453

0.4318

0. 5s30

0. I 993

0.2364

0. 2110

0. 9833

0. 0766

*g(.05

R)k?t2=the square of the multíple correl-atíon coefficient
c(P)=a measure of Èotal squared error
Tolerance=I-squared multiple correlaÈion of variable with the other

variables already in the model
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INTENSITY OF EMOTiONÀt EXHÀUSTION

The correlation matrix of the predictor variables and the criterion

variable intensity of emotional exhaustion is shown in Table'11. Eight

of the predictor variables vrere negatively correlated with this

criterion variable: as sex, â9êr educalion 1eve1, marital status,

number of children, hours spent at work, hours meeting with parents, and

hours spent in group guidance decrease the higher the intensity of

emotional exhaustion. The remaining eight of the predictor variables

were positively correlated with nnl: as the years of experience in

counselling and teaching, the size of Lhe school, number of counsellors

at a school, hours spent ín individual counselling and teaching classes,

hours meeting with school personnel and completing paperwork increase,

the higher the intensity of emotional exhaustion. The correlations for

the criterion variable and the predictor variables were moderate ranging

from -0.14 to +0.16 (see Tab1e 11).

A summary of the stepwise regression procedure for the criterion

variable EEI is shown in Table 12. Two predictor variables met the 0.05

significance level for entry into the model. In step one, hours spent

meeting with parents acounted for 5 per cent of Lhe variance and in step

two, hours teaching classes accounted for 4 per cent of the total

variance. Together, these two predictor variables comprised 9 per cent

of the variance for the íntensity of emotional exhaustion sca1e. The

less time that school counsellors spend meeting with parents the higher

their intensity of emotional exhaustion and the more lime that school

counsellors spend teaching classes the higher their intensity of

emotional exhaustion. The remaining fourteen variables did not meet the



CorrelaEion Matrlx for the

Table I 1

Varlables and the CriÈerlon Variable: EEI

EEI

1. 00

Predlctor

chrld q1¿e-

+0.10

+0. t3

-0.01

+0. 25

0.00

+0.0s

+0.13

+0. 05

1.00

Ind

0.00

+0.08

0. 00

+0.25

+0. l9

-0. 07

-0. 04

+0.02

-o.67

+0.13

+0.2 I

I .00

Group

-0.10

-0. 07

-0. 03

-o. 05

+0. 14

-0. 07

-0.04

0.00

-0. 08

-0. l0

+0.04

0.00

+0. l5

+0.15

1 .00

Fers

+0.04

-+o.06

+0.05

+0.09

-Ð.07

-0.12

-0.07

-0.06

+0.10

+0.20

+o.27

+0. 17

-0.11

+0. 28

+0.05

I .00

PaÞe¡

+0.10

+0.05

-0. 06

+0.12

+0.07

0.00

+o.02

-0.08

+i).2L

+0.13

+0. l6

+0.03

-0. 03

+0.02

+0.07

+0.43

1.00

Age

-o.L2

1.00

Sex

-0.01

-0.05

1.00

Ycoun

+0.05

+0.40

-0.18

1.00

Ytea

-c. 05

+0. 25

-o.22

+0.16

I .00

Educ

-0. 05

+0.06

+0.08

-0.05

-0. l6

1.00

!1s-

-0.11

+0.10

-0.29

+0.09

+0.02

+0.06

I .00

_C!gn

+0. 08

+0.08

0. 00

+0.19

+0.09

+0.02

+0. t4

+0.03

+0.82

I .00

llours

-0.06

+0.21

-0. 06

+0.06

+0.08

+0.04

+0.03

-0. 04

+0.09

+0.05

I .00

Teach

+0.16

-0.09

-0.03

-o.25

+0.03

-0. 08

+0.07

-0. 07

-0. l3

-0.10

+0.13

-0. 30

I .00

Par

-0. t4

-0.01

+0.20

-0.05

+0.05

-o.22

-0.07

-0. 02

+0.04

+0.07

+o.21

+0.17

-0.04

I .00

EEI

Age

Sex

Ycoun

Ytea

Educ

lls

chl1d

Slze

Coun

Houra

Ind

Teach

Par

Group

Pers

Paper

-0. 06

+0.40

-0. 28

+0. 19

+0.09

+0.02

+o.42

1 .00

Bll=Intenslry of Enotional Exhaustiori ycoun-years counselllng; Ytea=Years teachln[; Ìfs=]l,ariÈal Status; Child=lit¡¡¡ber of chlldren; llours=Hours l'lorked;

Ind=Indlvldual couaselllng; Teach=Teachlng classes; Par=Ueetlng r.¡lth parents; Group-4roup guldance; Pers=school personnel; paper=Paperwork.
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established significance level and were subsequently removed from the

model (see Table 12).



Table 12

Summary of Stepwíse Regression for Criteríon VarÍable:

5B

EEI

Varíable
Entered Removed

lfeeting
Parents

Teachíng
Classes

Number
In

Partial
R*?t2

ì{odel-
Rrtir2Step

I 1 0.0472 0.0472

c(P) F Prob)F

1.44232 4.3091 0.0307r,

2 2 0.0423 0.0896 -0.84241 4.4634 0.C372

Sunrnarv of l{onsienÍficant PredÍctor Variables of the

Cri.teri,on Varíable: Intensi ty of Emotional Exhaustion

Tolerance
Model-

R*?t2Variable

Sex

Age

Years Counsellíng

Years Teaching

Educati-on

Marítal Status

Number of Cirildren

Size of School

No. of Counsellors

llours I,Iorlced

Individual Counsellíng

Group GuÍdance

School Personnel

Paperwork

0.948195

0.9867 32

0.912097

0.97 4394

0.943126

0.986485

0. 998303

0.988339

0.993008

0. 894939

0.857108

0.9197 36

0.83212

0.997 614

0.0942

0. 1 109

0. 0896

0.0904

0.0968

0.1119

0.1026

0.0999

0. 0923

0. 0906

0.0934

0.0962

0.0927

0.10s6

F

0. /r833

2,2786

0. 0000

0. 0855

0.7s93

2.3923

I .3790

I .0946

0.2855

0. 105 7

0. 4004

0.7008

0.3284

1.7064

Prob F

0. 4886

0. 1345

0.9957

0.7706

0. 3B5B

0.1253

0.2432

0.2981

0.s944

0.7 458

o.5284

O.ty046

0. s6B0

0.1946

*r¿(.05
ft/r:ll=¡þs square of the multiple correlation coefflcÍent
C(t¡=r measure of total squared error
Tolerance=l-squared multíple correlatíon of variable r¿ith the other

varlabl-es already ln the model
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FREQUENCY OF DEPERSONATI ZÀTION

In Table'13, the correlation matrix for the predictor variables and

the criterion variable DPF is sholln. The matrix indicates that eleven

of the predictor variables v¡ere negative).y correlated with the criterion

variable. These variables r¡ere: as sex, â9ê, years of teaching

experience, educational ]evel, marital status, number of children, hours

spent at work, hours spent at individual counselling, hours meeting with

parents and school personnel, and hours spent doing group guidance

decrease the higher the frequency of depersonalization. The foJ.lowing

five predictor variables were positively correlated to the DPF variable:

as years of counselli.ng experience, the size of the school, number of

counsellors, hours spent teaching classes and time spent completing

paperwork increase the higher the frequency of depersonalization.

Correlations for the criterion variable were moderate ranging from -0.23

to +0.15 (see Tab1e 13).

A summary of the stepwise linear regression procedure for the

criterion variable DPF is shown in Tab1e.14. In step one, number of

children comprised I per cent of the total vari.ance and in step two,

meeting with parents accounted for 4 per cent of the variance. These

two variables produced a total of 12 per cent of the variance for this

subscale. School counsellors who report having their own children

exhibit less frequency of depersonalization and the less time that a

school counsellor spends meeting with parents the higher the freguency

of depersonalization. The remaining fourteen predictor variables did

not meet the established significance level and were subsequently

removed from the model (see Table 14).



Table 13

Correlation llatrix for the Predictor Varlables and the Criterl.on Varlable: DPf

DPF

Age

Sex

Ycoun

Ytea

Educ

He

chtld

Slae

Coun

lloura

Ind

leach

Par

Group

Pers

Paper

DJL Age Sex

1.00 -0.15 -0.03

1.00 -0.05

1.00

Ycoun

+0.02

+o.40

-0.18

1.00

Ytea

-0.06

+o.25

-o.22

+0. l6

1.00

Educ

-0.03

+0.06

+0.08

-0.05

-0.16

1.00

Iq

-o.12

+0.10

-0.29

+0.09

{{).02

+0.06

1.00

_Ctr1ld

-o.23

+0.40

-0. 28

+0.19

+0.09

+0.02

+0.42

I .00

gl¿e-

+o.08

+0. l3

-0.01

+o.25

0.00

+0.08

+0. l3

+0.05

I .00

-crgt

+0. 04

+c.08

0.00

+o.19

+0.09

+0.02

+0.14

+0.03

+0. 82

1.00

Ìlours

-0.10

+o.21

-0.06

+0.06

+0.08

+0.04

+0.03

-0. 04

+0.09

+0.05

1.00

Ind

-0.05

+0.08

0. 00

+o.25

+0. l9

-0. 07

-0. 04

+0.02

-0.67

+0. 13

+0.2 1

1.00

Teach

+0. l5

-0.09

-0. 03

-o.25

+0.03

-0.08

+0.07

-0. 07

-0. l3

-0. l0

+o.13

-0. 30

I .00

Par

-0.13

-0. 0l

+0.20

-0.05

+0.05

-0.22

-0.07

-0.02

+0.04

+0.07

+0.21

+0.17

-0.04

I .00

Group

-0. 07

-0.07

-0.09

-0. 05

+0.14

-0.07

-0.04

0.00

-0. 08

-0. l0

+0.04

0.00

+0. l5

+0. l5

I .00

Fers

-0.01
+0.06

+0.05

+0.09

+0.07

-o.12

-0.07

-0. 06

+0.10

+0.20

+o.27

+0. l7

-0.11

+0.28

+0.05

I .00

Paper

+o.o7

+0.05

-0.06

+0.12

Ð.07

0.00

+0.02

-0.08

+3.21

+0.13

. 
+0.16

+{).03

-0.03

+0.02

+0.07

+o.43

1.00

DPF=Frequency of depersonalizatlon; Ycoun-Years counselll-ng; Ytea=Years teachln¡'; lls=ltarital Stetus; Chlld=llu¡nber of chlldren; llours=Hours Worked;
lnd-Indlvldual counselling; Teach=Teachlng classes; Par=Meetlng with parenÈs; Group-Croup guldance; Pers=School personnel; paper=Paperwork.

ol



Table 14

Summary of Stepwise Regression for Criterion Variable: DPF
61

Varlable
Entered Removed

Number
In

Partíal-
f,:l*l

Model
R*?t2 c (P)

-2.69582

SÈep

I ìtrumber of
Children

Meeting
Parents

F Prob)F

8.0146 0.0056*

2

I 0.0763 0.0763

2 0.0417 0.1180 -4.85849 4.53380.03s8

Summary of NonsÍgnifícant Predictor Varíables of the

Criterion Variable: Frequency of 'Depersonalization

Tolerance
Model

Rt(*2Variable

Sex

Age

Years Counsellíng

Years Teachíng

Education

Marital Status

Size of School-

No. of Counsellors

llours tr{orlied

Indivídual Counselling

Teaching Classes

Group Guídance

School Personnel

Paperwork

0.843628

0.90342r

0.979412

0. 98 i 379

0.94967 2

0.86638

0.993165

0.996924

0.904239

0.949182

0.999023

0.983501

0.817865

0.997777

0. I 180

0.1227

0. 1 181

0. I 184

o. 1235

0. 1207

0.1193

0. 1180

0. 1211

0. 1 i91

0.1418

0.1181

0.1184

0.1186

F

0. 0020

0. 5 152

0.0155

0.04ls

0. s939

0.2959

0.1438

0. 0028

0. 3403

0.L227

2.6427

0.01 19

0. 044 1

0.0658

Prob F

0.9644

0.47 46

0.9013

0.8390

0.4428

0.5877

0.7 054

0.9581

0. 5611

0.7 269

0. i073

0.9134

o.8342

0.7981

'tg(.05
Rtktk2=the square of the rnultÍple correlation coeffícienÈ
C(P)=a measure of total squared error
Tolerance=l-squared mulÈíple correl-atíon of varíable with the other

varÍables already 1n the model
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i NTENSI TY OF DEPERSONÀLI ZATION

The correlation malrix of the predictor variables and Lhe criterion

variable intensity of depersonalization is shown in Table 15. Seven of

the predictor variables vrere negatively correlated with the criterion

variable: as sex, â9ê, education 1eve1, mariLal status, number of

children, hours spent meeting with parents, and hours in group guidance

decrease the higher the intensity of emotiona] exhaustion. Nine

prediclor variables were positively correlated with intensity of

depersonalization: as years of counselling and teaching experience,

size of the school, number of counsellors, hours worked, hours spent

doing individual counselling and teaching classes, hours meeting with

school personnel and paperwork increase the higher the intensity of

emotional exhaustion. The correlations for the criterion variable and

the predictor variables were moderate ranging from -0.19 to +0,23 (see

Table 1 5) .

À summary of the stepwise linear regression procedure for the

criterion variable DPI is shown in Table 16. Two predictor variables

met the criteria for entry into this model. First, the number of

children a counsellor had accounted for I per cent of the variance and

secondly, the number of co-counsellors also accounted for B per cent of

the variance. Together these variable comprised 16 per cent of the

variance for the intensity of depersonalization scaIe. School

counsellors who report having their own children exhibit less intensity

of depersonalization. The grealer the number of co-counsellors in a

school the greater the intensity of depersonalization measures. The

remaining fourteen variables did not meet the established significance



Table 15

Correlatlon Hatrl-x for the Predlctor Varlables and the Criterion VarLable: np1

Ycoun Ytea Educ lls Chl1d Slze Coun

DPI

Age

Sex

Ycoun

Ytea

Educ

lle

chrld

Slze

Coun

Houre

Ind

Teach

Par

Group

Pere

Paper

DP¿ Age

1.00 -0.08

1.00

Sex

-0.09

-0.05

1.00

+0. t3

+0.40

-0. l8

1.00

+0.06

{{.25

-o.22

+0. l6

1.00

-0.03

+0.06

+0.08

-0.05

-0.16

1.00

-0.12

+0.10

-0.29

+0.09

+0.02

+0.06

1.00

-0.19

+0.40

-0. 28

+0.19

+0.09

+0.02

+o.42

1.00

+0.20

+0.13

-0. 0l

+0.25

0. 00

+0.08

+0.13

+0.05

1.00

+o.23

+0.08

0. 00

+0. l9

+0.09

+0.02

+0.14

+0.03

+o.82

I .00

llours

+0.03

+o.21

-0.06

+0.06

+0.08

+0.04

+0.03

-0.04

+0.09

+0.05

I .00

Ind

+0. 0l

{o.08

0. 00

+o.25

+0. 19

-0. 07

-0.04

+0.02

-o.67

+0. 13

+o.21

I .00

+{. 07

-0.09

-0. 03

-o.25

+0.03

-0.08

+0.07

-0.07

-0. 13

-0.10

+0. 13

-0. 30

1.00

-0.07

-0.01

+0.20

-0. 05

+0.05

-o.22

-0.07

-0.02

+0.04

+0.07

+o.21

+0. l7

-0.04

I .00

Group

-0. l0

-0.07

-0.09

-0.05

+0.14

-0.07

-0.04

0.00

-0.08

-0. l0

+0.04

0.00

+0. l5

+0.15

I .00

Paper

+o.0¿

+0.05

-0.06

+0.12

+0.07

0.00

+o.02

-0.08

+).2t

+0. l3

+0. 16

+0.03

-0. 03

+0.02

+0.07

.m.43

1.00

Teach Par Fere

+0.13

+o.06

+0.05

+0.09

+0.07

-0.12

-0. 07

-0.06

+0.10

+0.20

+o.27

+0. l7

-0.1 1

J{.28

+0.05

1.00

DPI=fntensity of DepersonallzaElon: Ycoun-Years counselling; Ytea=Years teachln¡; lls=ltartÈal Status; Child=l{umber of children; Ilours=Hours Worked;
Ind-Indivldual counselllng; Teach=Teachlng classes; Par=Meetlng wlth parents; Crou¡-4roup gutdance; Pers=School personnel; paper=Paperwork.
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and were subsequently removed from the regression equation (see Table

16).



Tabl-e 16

Summary of SÈepwl-se Regression for Crfterion Varíable: DPI

65

VarÍable
Entered Removed

Number of
Children

Ik¡mber of
Counsellors

1 0.0812 0.0812

c(P) F

3.62967 8.57L4

Itrumber
In

Partial
R)t:k2

Model
R?t?t2Step

1

2

Prob)F

0. 0043*

2 0.0759 0.1571 -2.51659 8.6429 0.0041

Summary of Nonsígnifícant Predíctor VarÍables of the

Criterion Variable: InÈensity of Depersonalization

Tolerance
Model

Rrt*2Varíable

Sex

Age

Years CounselJ-ing

Years Teachíng

Educatíon

Marital Status

Size of School

Hours Inlorked

Indívidual Counsellíng

Teaching Classes

Meetíng Parents

Group Guidance

School Personnel

Paperwork

0.899079

0.909724

0.902436

0.98533s

0.999232

0.818431

0.346409

o.97 0321

0.957 r07

0.992833

0.9986s6

0.97505

0. 9391 15

0.97 4463

0.1718

0.1650

o.157 2

0.1576

0. 1578

0.1789

0.1s9s

0.1583

0. 1575

0. 16r I

0.1733

0.157i

0.1578

0.1s71

F

I .68s6

0. 8965

0.0107

0.0636

0.077 4

2.5202

0.2776

0.1330

0.o472

0.4583

1 .8654

0. 0002

0.0828

0. 0012

Prob F

0 .197 3

0.346r

0.9r77

0.8014

0. 7B 1s

0.1157

0. 5995

0.7L62

0. B2B5

0.5001

0. L7 52

0.987 4

0.77 4r

0.97 2s

*P(.0s
R?ttr2=the square of the rnultiple correlatlon coeffl-cient
C(P)=a measure of total squared error
Tolerance=1-squared multipte correlatÍon of varíabl-e with the other

variables already Ín the model
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FREOUENCY OF PERSONAL ÀCCOMPLI SHMENT

The correlation matrix of the predictor variables and the criterion

variable frequency of emotional exhaustion is shown in Table 17. Ten of

the predictor variables rlere negatively correlated with p¡¡': as sex,

years of teaching experience, educalion level, size of school, number of

counsellors, hours worked, hours spent teaching classes, hours in group

guidance, hours meeting with school personnel, and paperwork decrease

the higher the frequency of personal accomplishment. Síx variables were

positively correlated v¡ith PÀF: as age, years of counselling experience,

marital status, number of children, hours doing individual counselling

and meeting with parents increase the higher the frequency of personal

accomplishment. The correlations for this criterion variable and the

predictor variables were moderate ranging from -0.24 Lo +0.20 (see Table

tl).

À summary of the stepwise linear regression procedure for the

criterion variable PÀF is shown in Table '18. One predictor variable,

teaching classes, met the esLablished significance level for inclusion

into this model. Teaching classes accounted for 11 per cent of the

total variance for this criterion variable. The more hours that school

counsellors spend teaching classes the less reported frequency of

personal accomplishment. No other variables met the criteria level (see

TabIe 18).



Table 17

Correlatlon tletrlx for the Predlctor Varlables and the Criterlon Varlable: PAF

Ycoun Ytee Educ Chl1d Slze Coun llours Ind Teach Par

PA-F

Age

Sex

Ycoua

Ytea

Educ

lls

chlld

Slze

Coun

Houre

Ind

leach

Par

Group

Pers

Paper

PÄT

1.00

Àge

+0.04

I .00

Sex

-0.05

-0.05

1.00

+0.10

+o.40

-0.18

1.00

-0.02

+o.25

-o.22

+0. t6

1 .00

-0.05

+0.06

+0.08

-0.05

-0.16

1.00

Es_

0.00

+0.10

-0.29

+0.09

+0.02

+0.06

1.00

+0. 09

+0.40

-0. 28

+0.19

+0.09

+0.02

+o.42

I .00

-0. l0

+0.13

-0.01

+o.25

0. 00

+o.08

+0.13

+0.05

r.00

-0.03

+0.08

0.00

+0. l9

+0.09

+0.02

+0. 14

+0.03

+0. 82

I .00

-0. 06

+0.21

-0. 06

+0.06

+0.08

+0.04

+0.03

-0.04

+0.09

+o.05

I .00

+D.20

+0.08

0. 00

+0.25

+0.19

-0. 07

-0. 04

+0.02

-o.67

+0. t3

+o.2L

I .00

-0.24

-0.09

-0.03

-o.25

+0.03

-0.08

+0.07

-0. 07

-0. l3

-0.10

+0.13

-0.30

I .00

GrouÞ

-0.04

-0.07

-0.0s

-0.05

+0.14

-0.07

-0. 04

0.00

-0. 08

-0.10

+0.04

0. 00

+0.15

+0. l5

I .00

Fers

-0. 08

{{.06

+o.05

+{.09

+o.07

-0.L2

-0. 07

-0.06

+0. l0

+0.20

+o.27

+0. 17

-0.11

+0.28

+0.05

I .00

Paper

-0. 09

+0.05

-0.06

+0. 12

+o.07

0.00

+o.o2

-0.08

+c.2L

+0.18

+0.16

+0.03

-0.03

+0.02

+0.07

+0.43

I .00

+0.06

-0.01

+0.20

-0.05

+0.05

-o.22

-0. 07

-0. 02

+0.04

+0.07

{{).21

+0. l7

-0. 04

I .00

PAF=Frequency of Personal Accourpllsturent; ycoun-years counselling; ytea=yeers teachln¡; lfs=llarltal Status; Child=l¡.unber of chlldren; llours=Hours Worked;
Ind-Indivldual counselling; Teach=Teachlng classee; Par=MeeÈlng wlth parent.s; Croup-Croup guidance; Pers=School personnel; paper=Paperwork.

Or
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Table 18

Summary of Stepwise Regressíon for Criterion Varíable: PAF

6B

Variable
Entered Removed

Teaching
Classes

I 0.1074 0.L074

C(P) F Prob)F

1.288s6 rr.6669 0.0009*

erNumb
In

Partíal
R?ktt2

Model
Rrltt2Step

I

Summary of ttronsignificanÈ PredÍctor Variables of the

Criterion Variable: Frequencv of Personal Accomplíshment

Tolerance
Ìfodel

R¡ttt2Variable

Sex

Age

Years Counsellíng

Years Teachíng

Education

lfarital Status

Number of ChÍldren

Size of School

No. of Counsellors

Hours l^lorked

Individual Counselling

Meeting Parents

Group Guidance

School Personnel

Paperwork

0.99924s

0.997034

0.912723

0.992963

0.9932s7

0.98689

0.999119

0.992349

0.99349

0.97 6906

0.90ss13

0.999887

0.931408

0.99643

0.997 62r

0. 1401

0.1120

0.1,172

0.1101

o. LL27

0.1094

0.1123

0.1407

0.1208

0.1087

0. 1 109

0.1079

0.1100

0. I 196

o. t226

F

3.6583

0.4995

1. 0690

0.296t

0. s786

0.2161

0.5293

3.7226

L .4687

0.1413

0. 3783

0.0542

0.2832

1. 3346

1.6679

Prob F

0. 05BB

0. 4814

0. 3038

0. 5876

0.4487

0. 643 1

0.4687

0.0566

0.2285

0.7078

0.5400

0. Bi65

0. 5959

0. 2509

0.1996

*g(.05
ft*:!l=¡þs square of the rnultiple correlation coeffÍcient
C(P)=a measure of total squared error
Tolerance=l-squared nultiple correlation of variable wlth the other

varlabl-es already in Èhe model
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INTENSITY OF PERSONAT ÀCCOMPTISHMENT

The correlation matrix of the predictor variables and the criterion

variable intensity of personal accomplishment is shown in Table 19.

Three of lhe predictor variables ï¡ere negatively correlated with p¡I: as

sex, âg€r and teaching classes decrease the higher the intensity of

personal accomplishment. The remaining thirteen varibles were

positively correlated vlith this criterion variable: as years counselling

and teaching, education 1eve1, marital status, number of children, size

of school, number of counsellors, hours worked, hours spent. doing

individual counselling, meeting parents, group guidance meeting school

personnel and completing paperwork increase the higher the intensity of

personal accomplishment. The correlations for the criterion variable and

the predictor variabtes ranged from -0.15 to +0.22 (see Table 19).

À summary of the stepwise linear regression procedure for the

criterion variable PAI is shown in Table 20. One predictor variable met

the 0.05 significance leveI for entry into the regression equation.

Hours spent doing individual counselling comprised 4 per cent of the

total variance. The more tine that a school counsellor spends doing

individual counselling the more intense the feelings of personal

accomplishment. The remaining fifteen predictor variables did not meet

the established significance level and were subsequently removed fron

the model (see Table 20).



Table 19

CorrelatLon HaÈrlx for the Predlctor Varlables and the Crlterlon Varlal¡le: pAT

PAI

1.00

Age

-0. 01

I .00

Sex

-0.08

-0.05

1.00

Ycoun

+0.07

+o.40

-0. 18

1.00

Ytea

+0.09

+4.25

-o.22

+0. 16

1.00

Educ

+0.07

+0.06

+0.08

-0.05

-0.16

I .00

!!s-

+0.03

+0. l0

-o.29

+0.09

+0.02

+0.06

1.00

ch1t4

+0. 09

+0.40

-0.28

+0. 19

+0.09

+0.02

+Ð.42

1.00

Þ!".-

+0.04

+0.13

-0.01

+0.25

0. 00

+0.08

+0.13

+0.05

1.00

Ind

+o.22

+0.08

0. 00

+0.25

+0. l9

-0.07

-0.04

+0.02

-o.67

+0.13

+o.2L

I .00

Group

+0.04

-0. 07

-0. 03

-0. 05

+0.14

-0. 07

-0. 04

0.00

-0.08

-0. l0

+0.04

0.00

+0. 15

+0.15

I .00

Pers

+0.04

+0.06

+o.05

+0.09

+o.07

-0.12

-0. 07

-0.06

+0. l0

+0.20

+0.27

+0. 17

-0.11

{{).28

+o.05

I .00

Paper

+0.02

+0.05

-0.06

+0. t2

+0.07

0.00

+{).02

-0.08

+c.21

+0. l3

+0. 16

+0.03

-0.03

+0.02

+o.07

+0.43

I .00

Coun llours Teach Par

PAI

Age

Sex

Ycoun

Ytea

Educ

l{s

chlld

Slze

Coun

llours

Ind

Teach

Par

Group

Perg

Paper

+0. 07

+0.08

0. 00

+o.19

+0.09

+0.02

+0.14

+0.03

+0. 82

I .00

+0. c8

+0.21

-0. 06

+0.06

+0.08

+0.04

+0.03

-0.04

+0.09

+o.05

I .00

-c. 15

-0.09

-0.03

-o.25

+0.03

-0.08

+0.07

-0.07

-0. 13

-0. l0

+0. t3

-0. 30

I .00

+0. l0

-0.01

+0.20

-0.05

+0.05

-o.22

-0. 07

-0.02

+0.04

+0.07

+0.21

+0.17

-0.04

1.00

P¡,I=Intensl-ty of.Personal Accoraplishnent; Ycoun-Yeare counselling; YÈea=Years teachln¡; lls=ltarftal Status; Chfld=llu¡nber of children; Hours=Hours Worked;
Ind-Indivldual counselllng; Teach=Teachlng classes; Par=Meetlng lrlth parents; Group-4roup guldance; Pers=School personnel; paper=Paperwork.

!
O



Table 20

Surunary of St se Regression for Crlteríon Varlable: PAI

7T

Step

1

Variable
Entered Removed

Indl-vfdual
Counsellíng

I 0.0403 0.0403

F Prob)F

4.0779 0.0462*

Number
In

Partial
R*'t2

Model
R*tr2 gE)

-2.64787

Surnmary of Nonsígnificant Predictor Variables of the

Criterion Variabl-e: Intensity of Personal Accomplishment

Tolerance
Model

R?k?k2Variable

Sex

Age

Years Counsell-íng

Years Teaching

Education

MariÈal Status

Number of Children

Size of School-

No. of Counsrl-lors

Hours l^lorked

Teachl-ng Classes

Ifeetíng Parents

Group Guidance

School Personnel

Paperwork

0.990329

0.994594

0. 95 I 302

0.962152

0.99ss5

o.999735

0.998s89

0.977 5r

0.957846

0.950316

0.905513

0.95015

0.990448

0.961531

0.9997 39

o .067 7

0.0437

0.0473

0.0444

0.047 1

0.0407

0.0497

0.0409

0. 0409

0. 0494

0.0494

0.0404

0.0415

0.0413

0. 0419

2.8L26

0.3324

0.7039

0.4035

0.6783

0.0374

0.9442

0.9575

0. 0518

0.9129

0.9126

0.0060

0. I 133

0.0977

0.1510

Prob F

0.0968

0.5656

0.4036

0.s268

0.4L22

0.8470

0. 3336

0. B 109

0. 82 0s

0.3417

0. 34rB

0. 9382

0.7 37 |

0. 7553

0. 6985

*g(.05
ftrrzl!=¿þg sguare of the mul-tip]-e correlation coefficient
C(P)=a measure of Èotal squared error
Tolerance=1-squared multiple correl-atlon of varíable wlth the other

variables a3-ready in the model
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MEAN ÀND STANDARD DEVIATIONS

The means and standard deviations tor the six MBI subscales are shown

in Table 2.1. According to the MBI scoring key given in the table, the

means of the frequency of depersonalization and personal accomplishment

scales showed a low level of burnout, while the frequency of the

emotional exhaustion mean r+as in the middle of the low and moderate

Ievel of burnout. The mean measures of the inlensity of

depersonalization and personal accomplishment scales displayed a

moderate leve1 of burnout and the mean measure of the intensity of

emotional exhaustion showed a low to moderate level of burnout (see

Table 21 ).



73

Tabl-e 21

Means and Standard Deviations for the ìfBI Subscales

Frequeney (n=130)

M

SD

Intensity (¡=130)

ì{

SD

Emotional
Exhaustion

t7 .7

9.6

2s.2

12.6

Deperson-
a1ízation

4.4

3.6

7.s

6.7

Personal Ac-
compll-shment

40.7

5.3

42.3

6.4

MBI Scoring Key i

Frequency

High

Moderate

Low

Intensíty

IlÍgh

ModeraÈe

Lov¡

Emotional
Exhaustion

30 or over

TB_29

0-1 7

40 or over

Deperson-
alizaÈion

12 or over

6-1 I

0-5

15 or over

7 -L4

0-6

Personal- Ac-
complishment

0-33*

34-39

40 or over

0-36

37 -4326-39

0-2s 44 or over

*scored ln opposite directíbn from Emotional Exhaustion and Depersonalízation



Chapter V

SUMMARY

This chapter will begin with a discussion of the

conclusion of the study.foLlowed by recommendations

will be presented.

results. Next a

for future research

DI SCUSSI ON

The results of the multiple linear regressions indicate that five of

the predictor variables vrere significant at the.C5 level, on one or

more of the six criterion variables. These significant variables will

be discussed first followed by an explanation of the variables reported

to be nonsignificant.

The more hours that school counsellors teach, the more intense and

frequent is their feeling of emotional exhaustion and the less frequent

their feelings of personal accomplishment. It may be that counsellors

who teach experience more negative stress because they have more

expectations placed on Lhem and less time available to counsel. Many may

feel Lhat they are not utilizing their acquired counselling ski11s.

OLher studies have reported that teaching appears to be very stressful

(Hiebert & Farber, 1984; Zabel, DetLmer, & Zabel, 1984). Maslach (1982)

rated teaching as the most stressful occupation after physicians and air

lraffic controllers. Based on this information and lhe findings of the

study, it appears that school counsellors who also have to teach classes

- 74 -
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perceive the task as negatively slressful. The more they teach, the

more exhausted they fee1.

A second significant variable related to burnout was meeting with

parents. The more time a school counsellor spends meeting with parents,

the less frequency of emotional exhaustion and depersonalization they

experience. A similar f inding l¡as reported by Maslach (1982) who

reported that Lhe more time a counsellor spent with students and their

families, the more Iikely that the counsellor would view the students as

having a broader identity than just students. Counsellors who spend the

majority of their time with only the students and not the sludentsr

families begin to view Lhe students strictly as clients and begin to

treat their clients in a derogatory manner. All the students begin to be

viewed as similar cases and the counsellors faiL to see the uniqueness

of their clients. However, when counsellors work with the students and

their families then they are less emotionally exhausted and less Iikely

to view the student in a depersonalized manner.

A third significant variable found in the study was the number of

children the counsellor had of their own, The less children a school

counsellor reported having the higher hi s/her scores on the frequency

and intensity depersonalization scales. Maslach (1982) reported that

workers with children report a lower degree of burnout than those who

are childless. Possibly, school counsellors withoul children begin to

feel that all students have problems and begin to treat them all as

objects and become callous towards children in general. Those who do

have children of their own are able to separate themselves from their

students and realize that not all children are difficult. They can find

their children to be unique individuals and not as objects.
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The fourth significant relationship found was that the grealer the

number of school counsellors in a school the more intense the feeling of

depersonalization. It appears that the more school counsellors in a

school the higher the degree of depersonalizalion towards students and

staff. There are two possible explanations for this finding. First,

lhis could be exptained by the fact that schools with more students have

more school counsellors employed at them. The number of students per

counsellor may be greater than those counsellors who work in smaller

schools. A second explanation suggested by Maslach (1982) is that

co-counsellors who are nonsupportive of each other and who work in an

area of conflict can result in higher depersonalization scores. Farber

(1984) supported this idea further in reporting that if social support

is lacking and people work in isolation then the more reported stress

and higher the sc'ores of burnout. Burnout is hastened when an

individual works in isolation (Larson, Gilbertson, & Powell, 1978).

The last significant finding vlas that the more hours spent in

individual counselling the more intense the feelings of personal

accomplishment. Àpparently, school counsellors who can spend more time

counselling feel better about their role as a counsellor compared to

those counsellors who can not spend as much time in counselling.

No significant findings were found for age, sex, past teaching and/or

counselling experience, level of training, marital status, size of

school, average hours spent at work, and the weekly tasks of group

guidance, meeLing with school personnel and completing paperwork. Many

researchers support the finding tha+. age is not significantly related to

burnout (Pierson-Hubeny & Archambault, 1985; Sears & Navin, .1983).
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However, Lhese resul-ts were in contrast to numerous other studies on

burnout that found age to be significantly related to burnout (Ànderson

& Iwanicki, 1984; BurcheLte, Kottkamp & Mansfield, 1985; MasLach 1982¡

Mead, '1984 Meadow, 1981; Schwab & Iwanicki, 1982¡ Wiggins, 1984). More

specifically, Meadow (1981) found that deaf educators between the ages

ot 27 and 30 had the highest degree of perceived burnout and those aged

36-61 had the least degree of burnout. Since this study llas comprised

of people mostly in Lhe age cateogory of 3.1 to 50, it is possible that

this sample was not as likely to experience burnout due to the uneven

distribution of age in the sample. Those school counsellors who were

more prone Lo burnout may have dropped out of the profession and those

who could better handle the stress remained.

I^tith repect to the second nonsignificant variable of sex, many

researchers found similar results (¡utcke, Moracco & McEven, 1984;

Nusbaum, 1982¡ Pierson-Hubeny & Archambault, 1985; Sears & Navin, 1983).

¡teither males nor females were more prone to burnout. The results of

this study vrere contradicted by studies done by other researchers who

found that sex differences were significantly related to burnout

(Ànderson & Iwanicki, 1984; Burchette, 1983; GoId, 1985; Masl-ach, 1982¡

Mead, '1984; Schwab & Iwanicki, 1982) .

À third and fourth variable that displayed no significance was past

counselling and/or past teaching experience. Several researchers have

also found that past counselling experience is not related to burnout

(¡utcke, Morocco, & McBwen, 1984; Mead, 1984; Sears & Navin' 1983;

tiiggins, 1984). it is possible that school counsellors that are still

in this profession may be the ones who have learned how to best cope
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v¡ith the inherent stresses while those less able to cope left the

profession. In regards to past teaching experience it appears that lhose

individuals who were teachers and were begínning to experience burnout

may have left the profession or gone on to become a school counsellor.

Since all school counsellors reported that they had had prior teaching

experience, it very well may be that they were more challenged by the

role of being a school counsellor.

Similar findings vrere reported by Gold (1985) and Schwab and Iwanicki

(1982). These researchers did not find that lhe number of years spent

teaching vras a factor in burnout. 0n the other hand, Meadow (1981)

found that teachers with 5 to 12 years of experience had higher personal

accomplishment scores than those who had been teaching 13 Lo 24 years.

By 25 years, teachers once again reported experiencing higher personal

accomplishment then those in the group under them. In this study 85 per

cent of the males and 68 per cent of the females had taughL for'10 or

more years. Since they all became school counsellors it is possible

that it was when they feIl into the 13 to 24 years of work category as

reported by Meadows that they decided to go into a different position.

The next variable that reported no significant results was the level

of education the school counsellors had. Schwab and Iwanicki (1982)

support this finding. Education level does not appear to play a part in

burnout. Marital status rvas not significantly related to burnout.

Comparable results were also reported by several researchers (Gold,

1985; Pierson-Hubeny & Archambault, 1985; Sears & Navin, .1983). these

results failed to coincide with those reported by other researchers

(Burchette, 1983; Gold & Michael, 1985; Maslach,1982),
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The last six nonsiqnificant varables can be explained in this manner.

Àlthough the size of the school was not found to be a factor in burnout

it was found to be significanlly related to school supervisor's burnout

in a study done by Kotlkamp and Mansfield (1985). The next variable,

the number of hours a counsellor worked a week, did not effect the

degree of burnout. This was also found to be the case in a study

carried out with l¡usbaum (1982). Perhaps school counsellors are able to

do their job effectiveì.y in the designated hours that they feel most

comfortable working. The remaining variables of group guidance,

completing paperwork and meeting with school counsellors did not appear

to be related to burnout.

The means and standard deviations reported in this study are lower on

the emotional exhaustion scales and the depersonalization scale, but

higher on the personal accomplishment scale than those norms reported by

Maslach (1982). One possible explanation for this is that Maslach's

norms are derived from a large variety of helping professíons while this

study is only representative of one helping profession.

Two of the freguency ratings for the scores on the MBI in this study

fell into the low category: depersonalization and personal

accomplishnent. The emotional exhaustion score was in the middle of the

low and moderate category. For the intensity rating the emotional

exhaustion score was low and the scores for depersonalization and

personal accomplishment were in the moderate category. From this

observation it appears Lhat school counsellors report experiencing Lhese

degrees of burnout less frequently, but when they do the intensity of

these components is more severe. Moderate scores of burnout was also
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reported by Ànderson and Iwanicki (1984) using the Maslach BurnouL

Invent,ory with teachers. If burnoul is a good predictor of the type of

work that the counsellors are ooing then school counsellors are doing a

fairly effective job as counsellors and their students are receiving

quality assistance.

In concl-udinq this secLion, several possible explanations for the

variables that did not show a significant relationship to burnout are

discussed. First, school counsellors on the whole reported low to

moderate scores of burnout. It is difficult to appraise the predictor

variables when the subjects reported these low scores of burnout. Higher

scores of burnout may have produced more substantial findings of

burnout. In addition the information collected on the personaJ.,

background and situational characterisitics survey showed an uneven

distribution of the predictor variables among the sample. This uneven

distribution of the sample can effect the scores obtained from the

muJ-tipIe regressions that were used in the statistical analysis.

Second, the sample size (130) was small and a lot of predictor

variables (16) were utilized. Third, it is possible that the school

counsellors who were feeling stressed by their job did not complete and

return the survey while lhe school counsellors who did return the survey

were the counsellors least bothered by the stress in their job.

Fourthly, the surveys used in the study were self-report measures and

many of the answers may be biased. A final factor in discussing the

results is lhat the study llas carried out at the end of the school year.

It may be that burnoul scores are different at lhis time of year than at

other times throughout the year.
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This study made an attempt to see if there rvas a relationship between

personal, background, and situational variables on one or more of the

subscales of the Maslach Burnout Inventory that could be used as

indicators of potential school counsellor burnout. 0n the basis of the

statistical data obtained, the following results were found. Five of

the predictor variables afforded weak, but statistically significant

relationships with one or more of the six dimensions of burnout.

Specifically, these findings $¡ere:

('1 ) The more hours that school counsellors spend teaching classes the

higher the frequency and intensity of emotional exhaustion measures of

burnout and the less reported frequency of personal accomplishment.

(2) The less time that school counsellors spend meeting with parents

the higher their intensity of emotional exhaustion and frequency of

depersonalization scores of burnout.

(3) Schoo1 counsellors who report having their own children exhibit

less frequency and intensity of depersonalization burnout scores.

(4) The greater the number of co-cousellors in a school the greater

the intensity of depersonalization measures.

(5) The more time that a school counsellor spends doing individual

counselling the more intense the feelings of personal accomplishment.
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SUMMARY

Based on these findíngs it is difficult to state exactly what

variables play a role in predicting school counsellor burnout. The high

return rate indicated that school counsellors have a substantive

interest to inquiries regarding their work. Many of the subjects

offered comments on the questionnaires apparently viewíng the

questionnaire as an opportunity to express their concerns and offer

suggestions for improvement within their profession. More research is

needed in this area to alert school counsellors to factors that may lead

to burnout.

RECOMMENDATIONS

Clearly, lhis study raises a number of questions for future research

in this area. Further research should focus on identifing what factors

in the personal, background, and situational aspects of the school

counsellor are most strongly associated with burnout. It is difficult

to identify all factors and modify them; however, attempts should be

nrade to uncover additional variables if burnout is to be minimized.

Àdditional investigations are needed of school counsellor burnout and

various personality factors such as self-esteem and motivation. Do

school counsellors with low self-esteem and less motivation experience

higher degrees of burnout than school counsellors with higher

self-esteem and greater motivation?

The organizational structure of the school thal the school counsellor

is employed at needs closer examinations. What is Lhe relationship
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between school counsellors and teachers and supervisory staff? the

characteristics of the school population may also contribute to burnout.

Studies could be done with school counsellors by asking them to

identify what they believe are stressors in their job. Another

recommendation for further research is to examíne the relationship

between perceived and actual school counsellor burnout. As we11, an

examination of counsellor effectiveness and a closer look at the quality

of their work. Àre Lhose who are reporting higher degrees of burnout

really doing a less effective job than their counterparts who report

experiencing lower degrees of burnout?

Further research is needed in examining the relationship between the

counsellors' perceived role and burnout. Do role conflict and ambiquity

play a part in burnout? Is there a relationship between school

counsellors' Ievel of physical fitness, job absenteeism, illness and

burnout ?

Àn in depth look into how school counsellors cope with stress as well

as what they feel they need to combat burnout is needed. Individual

personalities and experiental factors not related to the condition of

lhe job can be critical factors in burnout among school counsellors.

Additional work should be undertaken to examine if the way in which

counsellors spend their time away from work is related to burnout.

These variables should be tested on larger samples of school

counsellors if any type of generalizations are Lo be made. This area is

lacking in replication and longitudinal studies. 0ften attempts are

made to replicate a study, but the replication may use differenl
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subjects or delete or add variables that were not ín the orginial study.

This procedure can lead to greater insíghLs into the area of burnout,

but it is not a true replication of a study. More attempts are necessary

to use the same variables and the same population. In longitudinal

studies, a greater insight into the area of burnout can be obLained when

observing the sample for extended periods of time. Is burnout only

possible at certain times of the year? if so, this can have great

implications for preventive measures.

À final recommendation for future research is that the work of the

counsellor needs to be addressed in a grealer depth. Specifically,

Meyer (1982) has found that counsellors who have unresolved issues

and/or family probLems report higher levels of burnout. The

counsellor's style of counselling should also be addressed to see if it

plays a role in burnout.



Ànderson, M.B.
relationshi
109-132,

Burchette, B.w. (1983). The
factors affecting public

REFERENCES

& Iwanicki, E.F. (1984). Teacher motivation and its
o burnout. Educational Àdministation Ouarterlv, 29,

G.,
pt

ArdeI, D.B. (1981). The dynamics and payoffs of stress management.
School Guidance Worker, Y, 5-12,

Barrow, J.C., & Prosen, S.S. (1981). A model of stress and counseling
interventions. The Personnel and Guidance Journal, Sept., 5-'1Û.

Bramhall, M., & Ezel1, S.
Welfare, 39, 23-27 ,

(1981). How burned out are you? Public

Bundy, O.K. (1981). Everything you always wanted to know about
piofessional burnout but were afraid to ask. Contemporary Education,
51, 9-1 1.

extent of professional burnout and
school counsellors. Dissertation

h burnout inv
DeveIo nme nt

entory.
17,

raphic and personality
e11ors. DissertaLion

child welfare. Child

rela t ed
Abst rac t s

International, 43(B-A) r 2554,

Butcke, P., Moracco, J.C., & McEwen, M.K. (1984). Measuring
occupational stress among counselors: A multidimensional concepl.
Measuremgn'N and Evaluation in Guidance , 17 , 24-31,

Champion, D.F., & Westbrook, B.}l. (1984). Maslac
Measurement and Evaluation in Counsellinq and
1 00-1 02.

Conway, C.S. (1984). ¡ study of situational, demog
factors associated wit.h burnout in school couns
Àbstracts International, 45(6-À),'1640-1641.

DaIey, M.R. (1979a). Preventing worker burnout in
Welfare, 58 , 443-449 ,

Da1ey, M.R. (1979b). Burnout: Smoldering problem in protective services.
Social Work, U, 375-379.

Farber B.À. ( 1 983) . Introduction: À critical perspective on burnout. In
Farber, B.À.(nd.), Stress and Burnout !n the human service
professions. New York: Per gamon Press Inc.

Farber, B.A. (1984). Teacher burnout: Assumptions, myths, and issues.
Teacher's CoIIeqe Record, qg, 321-337,

-85



86

Freudenberqer, H.J. (19'14), Staff burn-out. Journal of Social Issues,
30, 1 59-1 65.

Frith, G.H., & Mims, À. (1985). Burnout among special education
paraprofessionals. Teachinq Exceptional Children, lg, 225-227,

Gold, Y. (1985). The relationship of six personal and life history
variables to standing on three dimensions of the maslach burnout
inventory in a sample of elemenlary and junior high school teachers.
Educational and Psvcholoqical Measurement, 45, 377-387,

GoId, Y., 6, Michael, W.B. (1985). ¡cademic self-concept correlates of
potential burnout in a sample of first-semester elementary-school
practice teachers: A concurrent validity study. Educational and
Psycholoqical Measurement 4!, 909-914.

Hannaford, M.J. ( 1 979) . Counselors under construction. ERIC/CÀPS Ànn

Arbor, Michigan: Eric CounseLing and Personnel Services Clearing
House.

Hassard, J.H. (1981 ). Stress factors in school counselling. School
Guidance Worker, !, 24-30,

Hendrickson, B. f979). Teacher burnout: How to recognize it; What to
do about it. Learninq: The Maqazine for Creative Teachinq, !-, 36-39.

Hiebert, F., & Farber, I. (1984). Teacher SLress¡ A literature survey
with a few surprises. Canadian Journal of Education, !, 14-21.

Iwanicki, E.F. & Schwab, R.I. (1981). A cross validation study of the
maslach burnout inventory. EducationaL and Psvcholoqical
Measurement 43 , 116'.t -117 4 .

KaIker, P. (1984). Teacher stress and burnout: Causes and coping
strategies. ContemÞorarv Education, E, 16-19.

Kottkamp, R.8., & Mansfield, J.R. (1985). nole conflict, role ambiguily,
powerlessness and burnout among high school supervisors. Journal of
Research and Development in Education, 18, 340-349.

Larson, C.C., Gilbertson, D.L., 6, Powell, J.À. (1978). Therapist
burnout: PerspecLives on a critical issue. Social Casework, 59,
563-565.

Lewis, J. (1983). Burnout: Àn issue among teachers of the hearing
impaired. Revue ACEDA, 9, 115-123,

Maslach, C. (1976). Burned-out. Human Behavior, 5, 16-22,

Maslach, C. (1978). the client role in staff burn-out. Journal of
Soc ial I ssues, 34, 111-123,

Maslach, C. (1982). Burnoq!: The cost of carinq. Englewood Cliffs, New

Jersey: Prentice-Ha11, Inc.



Maslach, C,, & Jackson, S.E. (1981a). Maslach Burnout
Palo AIto, California: Consultíng Psychologists Pr

Abst ract-s
school counsellors.
2398.

Meadow, K.P.
chi ldren .

Maslach, C,, & Jackson, S.E. (1981b). The measurement of experienced
burnout. Journal of Occupational- Behavior, Z, 99-113.

Maslach, C., & Pines, A. (1977), The burnout syndrome in the daycare
setting. Child Care Quarterlv, 6, 100-1 13.

Mattingly, M.A. 11977), Sources of stress and burnout in the
professional care work. Child Care Quarterlv, 6, 127-137.

McIntyre, T.C. (1984). ftre relationship between locus of control and
teãcher burnout. ¡ritish Journal of Educational Psvcholoqv, 9L,
235-238,

Mead, J.M. (l 985). Burnout in public
InternaLional, 45(8-A),

(1981). Burnout in professionals working with deaf
American Annals of the Deaf, 126, 13-22,

Mercer, p. (1981). Stress and the guidance counsellor. School Guidance
Worker, !, 13-17 .

Merino, J. (1981). Coping with counsellor burnout in postsecondary
institutions. SchooI Guidance llorker, Y, 36-40.

Meyer, J.H. (1982). Burnout: Developmental influences. Canadian
Counsellor , 19, 67-73.

Morracco, J.C. (1981 ). Burnoul in counselors and organizations.
ERIC/CAPS Ànn Arbor, Michigan: ERIC Counseling and Personal Services
Clearinghouse.

Nusbaum, L.C. (1982). Perceived s
burnout in school counsellors.
43(1-A) , 79,

Offermann, L,R. (1985). Maslach burnout inventory. In D. Keyser &

Sweetland (nds.), Test Critisues (vo1. 3, pp. 419-426). t"tissour
Test CorporqLion of America.

Perlman, 8., & Hartman, E.A. (1982). Burnout: Summary and future
research. Human Relations, 35, 283-305.

Pierson-Hubeny, D., 6, Archambault, F.X. (1985). Role stress and
perceived intensity of burnout among reading specialists. Readinq
WorId, 2l, 41-52,

Minor , J,, & Stanford, s. (1980).
Boston, MA: Houghton Mifftin Company.

Reiner, H.D. & Hartshorne, T.S. (1982). Job burnout and the school
psychoJ.ogist. Psycholoqv in the Schools, !2, 508-5'12.

87

I nventor v Manual.
ess, Inc.

Di ssertat i on

tress and self-concept as
Ðissertation Abst.racts

related to
I nternat i onal ,

R

i

Pietrofesa,
Gu i danc e

erstein, B. ,
roduction.

J.J. ,B
intAn



88

Schreiber, P. (1981 ). Counseling for stress managemenL. ERIC/CAPS.
Arbor, Michiganl ERIC Counseling and Personel Services
CIear i nghouse .

Schwab, R.L., & lwanicki, E.F. (1982). Who are our burned out teachers?
s-16.Educat i onal Research Ouarterlv, 7,

Sears, S.J., & Navin, S.L. (1983). Stressors in school counselling.
Education, 103, 333-337.

Se]ye, H. (1974), Stress without distress. New York: The New Àmerican
Library of Canada Limited.

Shank, P.À. (1983). Anatomy of burnout. Parks 6t Recreation, l_9., 52*59.

Tegtmeyer, V.L; (1980). Perceptions of stress and coping sLrategies in
the school counselor. ¡iSSe¡leËp¡. Abstracts International , 42(7-A),
3020.

Thcmpson, D.L. (1982). Role ambiguity, rol-e conflict, tension, and job
satisfacLion among Arizona secondary school counsellors.
Dissertation Abstiacts International, 43\4-À), 1051.

Truch, S. (1981). À method to combat counsellor stress and burnout.
Schoo1 Guidance llorker, Y, 3'1-35.

Waikins, C.E. (1983). Burnout in counseling practice: Some potential
professional and personal hazards of becoming a counselor. The
Personnel and Guidance Journal, 9, 304-308.

Wiggins, J.D. (1984). Personality-environmental factors related to job-satisfaction of school counsellors. The Vaçêtiqla1 Guidance
Ouarterlv , 9, 169-177,

Wise, p.S. (1985). School psychologists' ranking of stressful events.
Journal of Schoot Psycholoqv , 23, 31-4i ,

Worden, M. (1981). Classroon behavior as a funcLion of the family
system. The School Counselor , &, 178-188.

Zabel, M"K., Deltmer, P.À. & Zabel, R.H. (1984). Factors of emotional
exhaustion, depersonalization, and sense of accomplishment among
teachers of the gifted. Gifted child ouarterlv, 28, 65-69.

Ànn



89

Appendices



Appendix A

PERSoNAL, BACKGRoUND, AND SITUATIoNAT CHARACTERISTICS

Please indicate the appropriate answer for each of the

following questions:

Q-1 Your sex. (circle number of your answer)

,1 
MAIE

2 FEMÀLE

Q-Z Your present age. (circle number)

1 UNDER 30 YEARS OF ÀGE

2 31 T040

3 41 r050

4 51 AND OVER

Q-3 How many years have you been working as a school

counsellor? (circle number )

'1 0T03yEARS

2 4TO TYEARS

3 8 TO 11 YEARS

4 12 OR MORE

Q-4 How many years of teaching experience do you have?

(circle number)

1 O YEÀRS

90
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Q-5

Q-6

Q-7

21T05
3 6 T0 10

4 10 ÀND OVER

which is the highest level of education that you

have compl-eted? (circle number)

"1 TEACHER CERTIFlCATION

2 B.À.

3 B.ED

4 M.ED

5 PH.D

6 CURRENTTY WORKING ON A DEGREE (specify

Äoaroo \

7 OTHER... (specify)-

Your present marital status. (circle number)

1 NEVER MÀRRIED

2 MARRIED

3 DIVORCED

4 SEPARATED

5 WIDOWED

6 TTVING AS MÀRRIED

Number of children you have. (Circle number)

1 NONE

2 1 CHILD

32
43
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54
6 5 OR MORE

Q-8 Whal is the size of your school? (Circ1e number)

1 UNDER 5OO STUDENTS

2 501 r0 800

3 801 T0 1100

4 1101 0R MoRE

Q-9 How many school counsellors are employed at your school?

(circle number )

1 1 COUNSELTOR

22
33
4 4 OR MORE

Q-10 On the average, how many hours a week do you spend at work?

(circle number )

1 UNDER 25 HOURS

2 26 r040

3 41 OR OVER

Q-1 1 Àpproximately how many hours a week do you spend at the

following tasks? (Circle number)

Individual Counselling

'1 0T05HOuRs

2 6 r0 10
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3 11,T0 15

4 16 T020

5 21 OR MORE

Teaching Classes

,1 OTOSHOURS

2 6 TO 10

3 '11 T0 15

4 16 T020

5 21 OR MORE

Meeting With Parents

1 OTO5HOURS

2 6 r0 10

3 11 ORMORE

Group Guidance

1 OTO5HOURS

2 6ro10

3 11 ORMORE

Consulting With School Personnel

,1 OTOSHOURS

2 6 r0 '10

3 1,1 OR MORE

Completing Paperwork

1 OTOSHOURS
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2 6 T0 10

3 11 OR MORE

Is there anything else you like to tell us about the work you

do? If so, please use this space for that purpose.

Your time and cooperation in ansl¡ering these questions is greatly

appreciated.



Appendix B

SUBSCÀLES OF THE MÀSLÀCH BURNOUT INVENTORY

Subscales of the Maslach Burnout I nventory

À. Emotional Exhaustion

I feel emotionally drained from my work.

I feel used up at the end of the workday.

I feel fatigued when I get up in the morning and have

to face another day on the job.

Working with people all day is really a strain for me.

I feel burned out from my work.

I feel frustrated by my job.

I feel I'm working too hard on my job.

Working directly with people puts too much stress on me.

I feel like I'm at the end of my rope.

2

?

6.

8.

tJ.

14.

tb.

20.

B. Depersonalization

5 I feel I treat some recipients as if Lhey were impersonal

" obj ecLs. "

I've become more callous toward people since I took

this job.

I worry that this job is hardening me emotionally.

I don't realLy care what happens to some recipients.

I feel recipients blame me for some of their problems.

10.

|.
Itr

aa
LL.

C. Personal Àccomplishment

-9s-
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9

4

7

18.

t¿.

11

I can easily understand how my recipients feel about

things.

I deal very effectively with the problems of my recipients.

I feel I'm positively influencing other people's lives

through my work.

I feel very energetic.

I can easily create a relaxed atmosphere wiLh my

rec ipients.

I feel exhilarated after working closely with my

rec ipients.

I have accomplished many worthwhile things in this job.

In my work, I deal with emotional problems very calmly.

19.

21 ,
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FACULTY OF EDUCÂTION
Depertrncnt of Edrr¡tion¡l Psychology

Vinnipcg, M¡nitoba
C¡n¡d¡ RrT 2N2

.-..-.-.ql

il[IFt't 
'l

\\--

-

May 30, 1986

Dear Schooì Counseìlor,

The Department of Educational Psychoìogy at the University of l.lanitoba is
currently conducting research dealing with school counsellors. School coun-
sellors are an invaluable part of a studentrs education and it is important
that this be recognized. It is necessary to ensure the continued deveìopment
of the school counseìlor and see to it that his/her concerns are dealt with.

Attached to this letter you will find two questionnaires which, when
completed and returned, brill provide important information for this study. It
will take onìy twenty to thirty minutes of your time to answer both forms. 0n
the *Human Services Survey", there ôre no right or wrong ans¡{ers.

You may be assured of compìete confidentiality. Your name is optiona'|.

A brief sunrnary of the study wìll be mailed to you when the study is com-
pleted. It wouìd be extremely helpful if you could compìete the forms and
return them in the encìosed addressed, stamped envelope by l{ednesdayr.lune lì,
I 986.

l{e would be happy to answer any questions you might have. The telephone
numben is 474-8784.

Thank you for your assistance.

Si ncereìy,

RC/at
Attach.
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FACULTY OF EDUCATION
Department of Educational Psychology

Vinnipeg, Manitoba
Canada R3T2N2

t=

-l

ilUM"\Þ

-

September 10, 1986

Dear School Counsellor:

Thank you for participating in the study that was conducted last
June through the Department of Educational Psychology. This research
I,üas carried out as part of a thesis requirement for my Master of Educatíon
Degree.

The purpose of this study hras to examine the relationshÍp aurong
personal' background, and sítuational varlables and the degree of burnout
experienced by school counsellors. Burnout can be defined as a s¡mdrome
involvlng three factors: lncreased feellngs of emotlonal exhaustion,
the development of negative, c1-nical attitudes and feellngs about clfents
and others and a tendency to evaluate onets orn¡n performance negatlvely. A
school counsellor who is sufferíng from professional burnout can not be
expected to effectively enhance the personal, socl-al, vocatfonal and
emotional development of theír students. If certaín varlables that predíspose
an individual to be at high rísk to burnout can be ldentified, then
preventatíve measures may be Ínitiated to combat this stress related
syndrome.

This study utílízed trro quesËionnaires: (1) a self-developed
questlonnaire askÍng for personal, b¿ckground and situational inforrnation
and (2) the Maslach Burnout Inventory (iluman Servfces Survey). The }{aslach
Burnout Inventory consísts of three subscales: emotional exhaustion,
depersonalizatíon and personal accomplishnent. Each subscale 1s scorecl
on two dimensions: intensity and frequency. The scoring of the instrunent
does not culmínate in an overall burnout score, but rather lnto six non-
additÍve separate scores.

One hgndred and seventy-fíve school counsellors in school dívi-si-ons
/11 to 10 were surveyed. One hundred and thírty questíonnaires r^rere
returned comprising a 74 percent return rate. Using six multiple lÍnear
regressíons, the intensity and frequency of burnout s/as correlated wÍth
the predictor varíables of age, sex, past teachfng and/or counselling
experience, 1eve1 of traíning, marital status, number of children, size
of school, number of co-counsellors, average hours spent at work, and
weekly tasks (índívidual counselling, teaching classes, meeting with parents,
group guidance, meetíng r,trith school personnel, and completíng paperwork).

On the basis of the statistical data obtained, five of the predictor
varíables showed statlstícally signifícant relatíonshíps wtth one or more
of the six scores of burnout at the .05 level. Specífically, the fíndlngs
I,,lere:
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(1) ttre more hours that school- counsellors spend teachlng classes
the higher the freguency and intenslty of emotlonal exhaustlon measures
of burnout and the l-ess reported frequency of personal accomplislment.

(2) The less time that school- counsel-l-ors spend meetfng with parents
the higher their Íntensity of emotlonal exhaustion and frequeney of
depersonal-fzaÈlon scores of burnout.

(3) School- counsel-lors who report having their own chlldren exhíblt
I-ess frequency and intensíÈy of depersonalizatlon burnout scores.

(4) The greater the nr¡mber of co-counsell-ors in a school- the greater
the intensity of depersonal-fzatfon measures.

(5) The more time thaÈ a school counsell-or spends doing indívfdual-
counselling the more intense the feeLings of personal accompLlshrnent.

Based on these findings, it is difficul-t to Ldentify c1-ear1-y what
variables pLay a key rol-e in predicting school- counsellor burnout¡: There
are many factors such as personality and organlzatfonal characteristícs
that may also pLay a part in burnout. It is difflcul-t to Ldentffy a1-1

the varíables and nodify them, however attempËs should be made to uncover
additionaL varlabl-es if burnouÈ fs to be nínimized. On the whoLe, schooJ-
counseLlors in thfs study reported experlencing Low to moderate scores of
burnouË. Inpl-icJ.t 1n this finding Ls that most school- counsei-l-ors do
not have a serj-ous probJ-em wlth burnout and Èhis rnay have effected the
results.

Thls brief sunmary of the study may leave many questions unanswered.
If you woul-d like further detafls about the sËudy pi,ease feel free to
contact me through the Department of Educational PsychoLogy at 474-8784.

Thank you!

FACULTY OF EDUCATION
Department of Educational Psychology

!Øinnipeg, Manitoba
Canada R3T 2N2
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