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A-BSTR.â.CT

The attitudes of 40 parents in the Republic of
Trinidad and Tobago towards the integration of special

needs students in public schools are reported in this
study. this descriptive study also focused on the

willingness of parents to become active participants in
the mainstreaming process. Most parents supported the

idea of mainstreaming special needs students and

expressed a willingness to join parental involvement

programs. The research f indinçJs may prove to be

valuable to all those involved in the improvement of
pr'ogramming for speclal needs students in Trinidad and

Tobago" This study may also be significant if it is
used as a reference tool when future policies are

developed with reference to parental involvement in
Trinidad and Tobago.
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I}TTRODUCTION

In recent times, educators have begun to recognize

parents as equal and valuable partners in the education

of children. Such a partnership can be an important

factor in children's acad,emic successes. Parents can

assist children fn more effective learning by

complementing and reinforcing the work of the school "

fn factr rânt children may not reach their full
potential unless there is co-operation between home and

school. A,s.Walberg (1984) has noted, the most

effectlve schools are those in whtch everyone works

together to achleve clear and speciflc goals.

l{ith the advent of the thrust to mainstream

speclal needs students, parents'have become less Iikely
to be exclud,ed from the decision-making process related

to their children's education: often, they are very

much a part of the educational tea¡r" Parents have

recognlzed thelr responslbilltles and the majority want

to be involved in their children's educat,lon (Karnes

and Esry, 1981).This fact ls very evldent in Canada and
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in other economically developed countries (Freeze,

Bravi and Rampaul, 1989).

Similar changes in the education of special needs

children are taking place in Trinidad and Tobago as a
result of the University of I'fanitoba Trinidad and

Tobago Special Education Project, Ig87-1990 (Freeze and

Rampaul, 1989). Educators and parents are beginning

to re-examine their roles in education. This

descriptive study, which is qualitative in nature, witl
focus, on parental attitudes towards mainstreaming

special needs students in Trinidad and Tobago, âDd

their willingness to become active participants in
parental involvement programs"

Reasons for Research

This study was conducted as part of a three-year
(1987 - 1990) collaborative effort funded by the

t'finistry of Education of the Republic of Trinidad and

Tobago, the Canadian International Development Agency

(CIDA), and the University of Manitoba to improve

special education in Trinidad and Tobago (Rampaul,

L987 ) .
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The purposes of this study hrere to determine:

1. The attÍtudes of parents in the Republic of
Trinidad and Tobago towards the

mainstreaming of special needs children.
2. I{hether parents of the Republic of Trinidad

and Tobago urere willing to become actively
involved in parental involvement programs 

"

Educat ional Sisni f icance

The study may enhance our understanding of (a)

parental attitudes towards mainstreaming special needs

students in Trinidad and Tobago, and may determine (b)

the nature and degree of parents' wi I I ingness to become

actlve participants in parental involvement programs.

In addition, the study may provide information which

will be useful for establishing government policy and

setting up effective programming for special needs

children and their parents in mainstream classrooms.

Research Ouestions

In keeping with the descriptive nature of this
study, there v¡ere no experimental hypotheses. Rather,

research questions concerning parental attitudes
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towards mainstreaming and parents' willingness or

resistance to become actively involved in parental

involvement programs were used to structure the study.

The research questions $rere based on notions and

concepts discussed in the Iiterature review. A

questionnaire hras designed to answer the f ol lowing

quest ions :

1. Should special needs children be educated in
public schools or in special schools?

2. To what extent should special needs children

be integrated into the public school system?

3" Would the parents of the Republic of Trinidad

and Tobago be willing to participate in
parental involvement programs?

Rationale for the Studv

Since the passage of the Education of alI
Handicapped Children's Act by the AmerÍcan Congress in
1975 (Pt 94 L42), many parents in the United States,

Canada, and Trinidad and Tobago, have become more and

more vocal in expressing their views with regard to
parental rights (Freeze, Bravi and Rampaul, 1989).
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Vlith Public Law PL 94 -L42, parent participation in
decision-making about their children was assured. It
is interesting to note that the Legislature recently
passed a law in Manitoba which gives parents the right
to see any information on their children which is kept

in school or school board files (Public School Act,

1990). This legislation allows parents to be part of

the decision-making process regardlng their children's
education. This process has far reaching implications

for educators, who must now begin to restructure
educational programs fot special needs children so as

to include parental involvement.

This study, hrhich was undertaken to ascertain

parents' attitudes to mainstreaming special needs

children, is certainly appropriate in light of the

proposed changes which are being undertaken in Trinidad

and Tobago to integrate special needs children.
A steadi ly growing mass of both anecdotal and

research evidence shows that segregated or sepaiate

programs frequently do not work well for special needs

students" I{ang and Birch (1984) have stated that it is
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feasible and desirable for most special needs students

to be educated with other chlldren and that there are

benefits to be derived by both.

One conclusion that can be drawn from the

literature is that, urith the advent of mainstreaming,

parental involvement is necessary. fn the past,

parents often were not regarded as useful contributors
to the educational process, sometimes to the extent of
being considered part of their children's problems, and

their participation was largely restricted to beyond

the classroom (Leyser and CoIe, 1984). Currently, more

extensive parental input into the daily activities of
school is viewed as essential (Kelly, L973; paul and

Warnock, 1980; Reynolds and Birch, Lg77). This change

in parental role expectations is especially pronounced

in the field of special education. The research base

supports the idea that there is a significant impact on

children's academic and social skills (D'Alonza, LSBZ¡

Yoshida, Fenton, Kaufman and I'faxwel l " LgTg ) that result
from parental behaviour"

Educators recognize the impact of parent groups'
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successes in lobbying for changes in special education

service delivery (Cartwright, Cartwright, & Ward, 1981).

The parents of special needs chi idren have been among

the most active and insistent of alI parents, usualty

stressing both access and quality in school proqrrams

(Abramson, T{i 1]' iams, Yoshida & Hagerty, 1983 ) .

In light of the foregoing findihgs, the researcher

embarked on an investigation to determine whether the

parents of Trinidad and Tobago view mainstreaming of

special needs children as something that is desirable

and feasible. This is particularly important in view

of the changes that are taking place with regard to
educating special needs children in Trinidad and Tobago

at the present time.

This study can be justified both on practical and

theoretical grounds. In practice, it will be useful to
the development of the Trinidad and Tobago Special

Education Project; especially with respect to the

improvement of current procedures and policies for
formulating and implementing new programs for the

inclusion of special needs children in the regular
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school system. fn theory, the study will be ot

interest to educators by helping them to assimilate and

to understand parents' attitudes with regard to

mainstreaming special needs children.
Definition of Terms

I'lainstreaming may be def ined as the placement of

handicapped and non-handicapped children in the same

educational setting (Yesseldyke & Algozzine, L982).

Active Parental Involvement Programs may be

defined as programs in which parents play an actÍve

role in the decision-making process with respect to
teacher co-ordinated school programs. They may also

play an active role as support personnel with respect

to the teacher"

Special Needs Students may be defined as students

who have sensory or physical disabilities (Lewis and

Doorlag, 1983 ) .

Handicapped Students may be defined as students

who have special learning needs due to mental,

physicalr sênsor!, Ianguage or emotional disabilities
(Lewis and Doorlag, 1983).
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Slow Learners may be defined as students who

experience difficulty in most academic subjects and are

characterized as having a slower rate of learning.

In this study, the terms participants, sübjects and

respondents are used interchangeably.

Orqanization of the Thesis

The thesis is organized into four parts. Chapter One

contains the introduction, the reasons for the

research, the educational significance of the study,

the research questions, a rationale for the study, and

a section defining specific terms. The organization of
the thesis is also explained in Chapter One.

A review of the related literature is presented in
Chapter Two.

Chapter Three is a discusslon of the methodology,

instrumentation, data collection procedures and data

collection techniques used.

Chapter Four contains a summary of the findings
and .a discussion of the results. Conclusions and

recommendations for future research are also included

in Chapter Four.
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CHAPTER 2

REVTET{ OF THE LITERÂ,TURE

Perspectives on Mainstreaminq and Parental fnvolvement

In recent years, the mainstreaming of special

needs students has gained prominence. The regular
classroom placement of special needs students evolved

after researchers confirmed that miIdIy handÍcapped

chiidren did not appreciabty benefit from placement in

self-contained special education classes (Dunn, 1968;

Johnson, L962).

fn contrast to the literature review on parental

involvement, which included twenty studies relating to

this topic, there $rere f ew empirical studies deal ing

with parental attitudes towards mainstreaming.

After reviewing the literature, it became evident

that while there is much research regarding the opinion

of school administrators on malnstreaming (cf. Gickiing
and Theobold, L975¡ Harasymiw and Horne, L976¡ I'toore

and Fine, L978; Shotal, Iano and McGettigan, !972),

there is a scarcity of literature on parental attitudes
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towards mainstreaming. The majority of the literature
consists of parents' anecdotal experiences in their
attempts at obtaining a mainstream education for their
handicapped children. Some of the parents have

reported positive effects (cf. Burke, L978¡ Kean, L975¡

Pukeh, !972), while others have expressed negative

viewpoints (Hayes and Gunn, 1988; Moore & Fine,1g78) "

Overal l, the wi I I ingness of parents to support

mainstreaming has focused on parent.s of learning

disabled children whose preference for mainstreaming

was dependent upon the availability of special needs

supports. In terms of lack of support for
mainstreaming, pàrents who have not had much experience

with special needs supports have been reluctant to

support mainstreaming proposals (Mlynek, Hannah &

Hamlin, 1982). Accordlng to these researchers, these

parents had previously worked hard to obtain special

needs services in speclal schools for their mentally

retarded and emotionally disturbed children, and may

have been reluctant to support a ne$r educational
placement.



PARENTAL INVOLVEMENT
L2

One useful empirical lnvestigation into parents'

attitudes towards mainstreaming, r¡ras reported by

I'tlynek, Hannah, and Hamlin (!982)" In this study,

conducted in the mid-western United States, 330 parents

of the learning disabled, mentally retarded and

emot ional ly impaired chi Idren urere randomly selected

from a mailing list to determine their attitudes
towards mainstreaming. The results indicated that
parental attitudes towards mainstreaming varied
according to the degree of the handicap displayed by

their children. Parents of learning disabled children
brere more supportive of the educational practice of
mainstreaming than $rere parents of those children who

urere emotionally disturbed or mentally retarded. These

researchers indicated that 63.5 percent of the parents

of the learninq disabled, 0 percent of the parents of
the mentally retarded, and Zl"9 percent of the parents

of the emotionally disturbed supported mainstreaming.

The researchers stated that this difference in reaction
may be attributed to the fact that the parents of the

learning disabled had more experience with
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mainstreaming programs and felt more comfortable

supporting this practice.

In another study reported by Abramsoo, VIilliam,
Yoshida and Hagerty (1983), 60 parents of learning

disabled children brere surveyed to ascertain the

following: (a) their relationship with school

personnel, (b) their child's academic and social
process, and (c) whether they thought integrated
educational programs h¡ere having a beneficial effect on

thelr children. The parents, in this sample, were

taken from 2 sub-urban schoot districts in a major

community in south T{estern united states" The results
indicated that when parents r^rere more involved in their
children's education, they perceived that teachers and

principals were more receptive to their input, and

conf irmed that their chlldren benef itt,ed both

academically and socialty. In addition, parents showed

a better understanding of their children's educatlonal
goals, placement, and social development.

.å,nother study conducted in 1983, to determine

parents' willingness to mainstream special needs



PARENTAT, INVOLVE}4ENT
t4

children was reported by Brantlinger (1987). In this
study, personal interviews hrere conducted to ascertain
information from 35 low-income parents in a l{estern

United States city. The resuJts of this study urere

very positive, âs parents hrere supportive of ful l-time
mainstreaming. These parents indicated that their
support of mainstreaming was based uBon the

implementation of mainstreaming supports.

Recognizing the fact that the most effective
schools are those in which everyone works together for
clear specific goals, educators have embarked upon

projects to improve special education support services
(Walberg, L984) " These include providing more in-
service training to teachers and sensitizing parents to
the whole mainstreaming process. The Ministry of
Education of Trinidad and Tobago is also aware of
changes which have to be made in education to
accommodate students with learning difficulties. This

fact is more evident in light of the 1984 report of a

study by the Organization of American States. This

study revealed that 16t (or 27 ,L82) of the L69,gA6



PARENTAT INVOLVEMENT
15

children enrolled in government and assisted schools,

and another 24t (or 40,773) brere low achieving children
experiencing diff iculties (ùiarge, Lgg4).

In 1984, the Trinidad and Tobago Government,

having conìmi tted i tsel f to improving educat ion, began

to undertake more practical and more realistic
upgrad.ing programs to assist low achieving children who

r^rere experiencing learning dif f iculties. This

opportunity was made possible by the L9BT 1990

Trinidad and Tobago-University of Ì,fanitoba Special

Education Project (RampauI, 1987). The University of
Manitoba provided the personnel, instructors, and

expertise for the training of teachers in the

assessment and programming of students with special
needs" The main objectives of this project vrere to
assist educators in Trinidad and Tobago to become

sensitized to the characterist,ics of special needs

chi ldren, ârid to enable them to acquire ski I I s wi th
respect to modifying instructions and providing

differentiated curriculum in the regular classroom. To

this effect, 2L teachers were selected from a number of
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Trinidad and Tobago nationals. These trained teachers,

called co-tutors, became an important part of this
project, as they $Iere required to use their leadership

ski I I s in del ivering f oI Iohr-up workshops in curriculum-

based assessment and programming throughout Trinidad &

Tobago (Rampau1, 1989) .

The need for parental involvement sras recognized,

as the success of mainstreaming depended upon the co-

operation of all participants who have a vested

interest in the school system. As paul, Turnbul I and

Cruickshank (1977) have stated: students, parents, and

the community are vital elements of the school's total
social context, and educators should share with them

the responsibility for planning, imptementing, and

moni toring mainstreaming.

. Parents, especially, are vital members of the

school's social context. parents know their chitdren
better than teachers and other educational personner

(PauI et aI, L9771, and it is beneficial to include

them in special education programs.

In 1987, the Trinidad and Tobago Government,

recognizing the need for parental support, âDd the
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benefits to be derived from parental involvement in
education, embarked upon a public ahrareness campaign to

sensitize the public to the needs of special needs

chiidren. This was done by means of television, radio,
and featured nehrspaper articles (Rampaul, 1989).

1o date, several of the programs proposed by the

director of the special Education Trinidad and Tobago

Project, have been implemented. The co-tutors are very

involved in the Project and are continuing to assist in
the delivery of the special education support services.

The success of the workshops del ivered in Trinidad and

Tobago, oVêr the past three years, is evident by the

comments of some of the co-tutors.
The following comments were voiced by some of the

co-tutors after the May, 1990 workshop (Rampaul, 1990:

Appendix A) .

" Practicising mainstreaming will help both the

student and the teacher. "

" Sometimes, it is necessary to stream for a

period of time (of varying duration) and then

mainstream. "
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" I've enlisted the help of some parents who are

willing to help to remedy concerns regarding

their chi ldren. "

SchooI Supervi sor I'furray ( 1990 ) , recogn Lzinq the

importance of the special educational programs, re-
affirmed his confidence in the project. He stated that
the success.of mainstreaming in Trinidad and Tobago

would require supports in the implementation of various
programs.

Parents: A Valuable Resource

Several rationales support parental involvement.

Some of the major reasons stem from the idea that
education is seen as a parental responsibility (Karnes

& Esry, 1981; Turnbull & Turnbull , Lg78). Compelling

evidence supports the idea that a warm, nurturing and

stimulating environment should be provided in early
childhood (white, L977). The need for this nurturance

is especially important as parents establish a bond

between themselves and their children. This can be

done in several r^rays; for example, parents can

informally teach pre-school children about reading and
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writing (Anderson, Heibert, Scott & Wilkinson, 1985).

As children approach the age for formal schooling,
parents may choose the schools that they want their
children to attend. Parents also are responsible for
sending their children to school. TheÍr genuine

interest, or the lack of it, in their children's
learning of values about education and its relative
worth, profoundly affect their children's attitude
towards the educational process (Abramson, t{i I I iams,

Yoshida & Hagerty, 1983). This statement is a very
profound one and reinforces the importance of parents'

responsibilities in their children's education.

Educators perceive parental involvement as a

necessary feature of special education programming

(Becker & Epstein, L982¡ Henderson, 19BB; Ost, 198B).

Several teachers who were interviewed in a study by

Becker and Epstein (1982) indicated that their job of
teaching could not be accomplished without programs

that involved parents. This is definitety an

affirmation of the notion that teachers rely on parents

for support and help. This collaborative effort means
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that t.eachers must share responsibility with parents,

as they begin to work with them to try to fulfill their
shared goals and aspirations for children.
Researchers have presented evidence of specific
parental involvement programs undertaken in schools
(Epstein & Becker, L982¡ Fehrmann, Keith & Reimers,

L987; Tizard, Schofield & Hewison, LggZ). These

progra¡ns have proven to be so successful that some

educators consider parents to be indispensable partners

in the education of young children (criscuolo, 19gz)"

Parents have been utilized as tutors to assist
students who were experiencing difficutty in language

arts, especially in the area of reading. Criscuolo
(L982) stated that this reading program Ínvolving
parents as tutors, $râs piloted in L2 schools during the

1979-80 school year, and it proved to be very

successful at the K-8 grade levels.
Over the past two decades, researchers conducting

several studies involving parents in education have

been almost unanimous in their conclusions: parentar

involvement is associated with greater academic student



PARENTAT, INVOLVEMENT
2T

achievement (Epstein, 1984; Epstein & Becker, L982¡

Henderson, 1988; Lamm 1986; Tizard, Schofield &

Hewison, L982; Walberg, BoIe & Waxman, 1980). Against

this backdrop of research, individual schools and

school districts in Canada and in the United States are

Íncreasing their efforts to involve parents in the

academic process. For many years, parents have

contributed their time and effort in fund-raising
activities and have served as active participants on

advisory councils and school boards. Realizing the

success to be derived from the above ventures,

educators are exploring creative ways of involving
parents directly in the teaching-iearning process.

lwenty studies from L972 to 1988 relating
specÍfically to parental involvement were identified
through a survey of the literature. These studies ¡rere

mostly undertaken in the United States. Twelve studies

focused on the importance of parental involvement to

successful student åchievement. Although the studies

stressed the lmportance of parental involvement in
student achievement, Írân]r variables such as â.gêr sex,
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and socio-economic status have to be taken into
consideration when analyzing the results. Karnes &

Esry (1981) acknowledge that special educators today

can no longer excuse themselves from working with
parents and that it is evident that schools must take

the necessary steps to promote more active parental

involvement. These two researchers even specify that
schools should provide in-service training for their
staff and make budgetary arrangements to incorporate
parental involvement programs.

Educators can attribute special educators'

increased interest in working effectively vrith parents

of handicapped children to three related factors: (a)

parental involvement has become a right¡ (b) educators

have recognized that their effectiveness as teachers

has increased with parental assistance and support; and

(c) many parents want to be involved in their
children's education. As Hewison (L}AZ) confirms:
most parents are not only capable and willing to
assist, but they are also effective helpers of their
children. Í{hen parents show an interest in their
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children's education and support teachers in helping to
maintain high standards and expectations for their
children, they are promoting attitudes that are

critical to student achievement. Henderson (1989)

confirmed from her research on parental involvement,

that parental involvement, (whether based at home or

at school or begun before or after a chitd starts
school) has significant and long lasting effects.

!{hiIe the term -parental involvement' is used to

encompass a broad spectrum of activitiesr ot'Ìê conìmon

theme that permeates the Iiterature is that they alt
seek to bring together in some r^ray the separate domains

of home and school. The rationale for developing this
contract may range from the desire to involve parents

in the decision-making process with regard to
programming for their children, to that of passing on

to them strategies for dealing more effectively with
their oþrn chi ldren.

Educators are beginning to recognize the impact of
parental groups' successes in lobbying for changes in
education. As a result of parent advocacy groups, The
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Education for all Handicapped Children's Act (pubtic

Law 94-142) hras passed by the United States Congress in
Ig75. This land.mark legislation requires the States

to provide a free, appropriate public education to alI
handicapped children, in an environment that is the

least restrictive as possible" similar Iegislation has

been enacted in many canadian provinces; providing for
appropriate placements for all handicapped children.

PubI ic Law 94-L42 mandates parental involvement as

a guaranteed right, rather than as a privilege
(TurnbulI & Turnbult, L978). Parents must, therefore,
be invited to be a part of the multidisciplinary team

in developing their children's rndividualized Education

Plan ( IEP) .

The rationale for this type of parental

involvement in shared decision-making is in
systematical ty planning for appropriate student

Iearning outcomes. As Wiegerink, posante-Loro &

Bristol (1978) have suggested, parental involvement

would not only assist parents indirect,ly by providing

emotional and informational support for them, but would
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also provide opportunities for parents to participate
in management decisions within specified projects.

The importance of continued parental involvement

is further supported by Bronfenbrenner (L974) foltowing
a study of the effects of early intervention programs.

Bronfenbrenner describes a study called the

Supplementary Kindergarten Intervention program known

as SKIP. This program, done in L969 1970, involved

two components. One was a Piagetian curriculum

emphasizing cognitive development. The second

component entaiIed "intense parental involvement" in
the educative process. This phase of the program was

implemented by a "home counsellor" who, in a series of

visits, planned activities with the mother which

paralleled those being carried out by the child at

school. At a1l times, effort was made to have the

mother see herself as a resource person capable of
helping her chitd to learn.

This study involved 36 Kindergartens who were

matched on sex, race and the Binet fe Test. These

students were divided into three groups of LZ. They
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urere also found to be roughly comparable in number of

children in the family (between four and five) and age

of mother (early thirties). Group one received the

full program. These students attended a supplementary

SKIP class four half-days per week when the regular

Kindergarten was not in session; in addition, their
mothers received bi-weekly visits from a counsellor.

Group two attended SKIP classes but their mothers were

not visited" Group three, the control sample, uJas

offered no program beyond their regutar half-day

Kindergarten cIass.

The largest gain in IQ (16 points) was made by the

students in group one who had also been involved in a

parental intervention program during their pre-school

years. Students in group two showed a gain of 11

points, while the students in group three showed a gain

of 10 points. In general, the findings of this study

suggest that a parent education comBonent is important

if the child is to continue to benefit academically

from a compensatory pre-school program as higher IQ

scores predict later school success" This study
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indicates that the involvement of parents as partners

provides a transference from school to home which can

reinforce the effects of the school's program while it
is in operation, and held to sustain them after the

program is no longer operational.

Educators' Attitude Toward Parental Involvement

Educators play a major role in promoting or in

inhibiting the successful implementation of parental

involvement programs. They set the tone for others to

follow in terms of relating to the needs of parents and

chi ldren.

Teachers, for instance, have always held mixed

views with regard to parental involvement. Epstein &

Becker (L982) conducted a survey to ascertain how

elementary school teachers felt about parental

involvement in home learning as a teaching strategy.
The survey which was done in the Spring of 1980

involved 37,000 public elementary school teachers in
over 600 schools in the state of Maryland. About Zg

percent hrere f irst-grade teachers, 30 percent hrere
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third-grade teachers, 29 percent were fifth-qrade
teachers, and 13 percent hrere either reading or math

specialists. Over 90 percent of the respondents

reported that they communicated to parents by sending

notices home, by the use of the telephone, and by

interacting with the parents on open-school nights.
The teachers clearly supported this standard

interactions with parents. Most of the teachers fett
that this type of contact helped to support Lhe work

initiated at the school Ievel. The teachers' comments

revealed their contrasting opinions on the benefits
expected from parent assistance at home. Some teachers

brere very positive about parent involvement; others

have been discouraged by their attempts to conìmunicate

and to work with parents.

To work effectively with parents, educators must

be prepared to formulate plans, and to conduct training
sessions for parents (Karnes & Zehrbach, t97Z).

Parents, in turn, should be prepared to devote some

time on a regular basis to the program so that ttre

results could be measured for its effectiveness within
a specified time frame.
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Educators should also be aware that the schools

exist as a family support, rather than the family
existing to support the school. They should,

therefore, try to work with the parents and to support

their efforts to become productively involved with the

school, even though the parental involvement might be

very minimal (Karnes & Zehrbach, t972). When the home

and school put forward a co-operative effort, wê can

expect the home and school to have the maximum effect
on Iearning success, student achievement, and school

involvement.

l'lethods of Parental Involvement

Parents can be participants in parental

involvement programs in both formal and informal ways.

Formal involvement occurs when parents function as

paraprofessionals in response to an entire school

division's planned parental activities progran.

Informal involvements are generally confined to
parental activities in their ourn children,s classrooms

in response to an individual teacher's or school's

invitation.
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I'fany schools encourage parent volunteers who

assist teachers in and out of classroom settings.
Parent volunteers receive pre-service and ongoing in-
service training intended to help them gain skills to

use at home as well as in the schools.

Classroom activities performed by the volunteers

include tutoring pupi ls, assist,ing teachers in making

charts and ga¡nes, checking papers, and assisting in
reading centres" Parent volunteers may also carry out

certain specific activitÍes in a home setting.
Becker & Epstein (L982), who conducted a research

on practical uses by teachers for involving parents,

have listed five groups of activities that may involve
parents in a home setting. These five groups of

activities are as follohrs:
(a) techniques that involve reading and the use

of books,

(b) techniques that encourage discussion between

Barent and child,
(c) techniques that specify certain informal

activities in a home setting to stimulate

learning.



PARENTÃJ, INVOLVEI'IENT
31

(d) mutual contacts between teacher and parents

that specify a particular role for parents in
connection with their children's school

lessons or activities, and

(e) techniques that develop parents' tutoring,
helping or evaluating ski I Is (p.90 ) .

Each of the five groups of techniques merit some

consideration to see how applicable they are in a home

setting and to discuss the benefits that may be derived

from following such activities.
I'fost parents provide books and print material for

their children. Some parents enjoy reading to or
listening to their children's oral reading. Here

interest in books and in oral reading is being

stimulated. rnformal parent-chitd interaction could be

developed through the foltowing methods:

(a) having the chitd read the ingredients for a

recipe as the parent prepares samer

(b) allowing the child to follow the instructions
for the buitding of various home projects,
and
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(c) word game quizzes, süch as naming objects in
the kitchen that begin with a certain Ietter
of the atphabet.

In aIl these activities oral language is being fostered

and developed.

I'lutual contracts between students, teachers and

parents could help to shape the behaviour of the chiId"
An example of such a contrast could be, "John witt
Iearn his ten spelling words before he watches

television. "

Finally, the questioning and evaluating technique

could lend itself to higher levels of thinking skiIIs,
as children are taught to look for specific information

before beginning to read a comprehension passage. This

particular technique should only be suggested to
parents who have the aptitude and interest in such an

act ivi ty "

One area of importance which should not be

overlooked in setting up parental involvement programs

is the fact that a1l parents will not be able to
participate in all the activities or be committ.ed to
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programs in the home. It is also very important that
parents receÍve the necessary training to conduct any

form of parental involvement activity. fn addition,
providing feedback to the parents as to how effectively
they are working with their children is also important

as parents need the assurance that what they are doing

really makes a difference.

Benefits of Parental Involvement

Research results verify that everyone benefits
when parents are involved in their children's
education. Henderson (1988) confirmed that some of the

major benefits of parental involvement programs include
, better test scores, improved grades, better longterm

academic achievementr positive attitudes and behaviour,

more successful programs, and more effective schools.

Several kinds of parental involvement including home

tutoring, providing feedback and correction on student

homework, monitoring and supporting student skills at

home, parent-student discussion periods concerning

homework, and parent assisted learning within the

school setting are supported in the research, For
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example, Henderson (1988) and lverson, Brownlee &

T{alberg ( 1981) support such f indings (Appendix D) .

Regardless of the form the parent supported instruction
might take, achievement increases urere noted in nearly

al I cases. Students exceeded their previous

performance in academic subjects and outperformed
-contr.ol students' whose parents were not involved in
instructing them. This is evidenced by researchers

fverson et âI, ( 1981 ) .

The effect of parental involvement on elementary

students' reading achievement is well documented.

Epstein (1984) described a study on the effect of
teacher practices of parental involvement on student

achievement. She confirmed that there were gains in
the area of reading. This longitudinal study involved

293 Grades three and five students in Baltimore,

Maryland, who took the California Achievement Test in
the FaII and Spring of the 1980 1941 school year.

When the results urere analyzed, there was a clear
indication that students whose teachers were Ieaders in
the use of parental involvement programs made greater
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gains in reading achievement than did other students

whose teachers did not employ parental involvement

activities. In determining the validity and

reliability of the results, certain variables, for
example students' homework practices and the students'

initial (FaIt) scores were taken into consideration.

Iverson, Brownlee and Walberg (1981) reported on a
study conducted to determine the effects of teacher-

parent contacts on the reading achievement of 398

underachievers in Grades four through eight. The

students !.rere mostly from economically disadvantaged

homes who were reading one to tr¡ro years below Grade

Level. The effects of the gains made by the students

$rere measured using the California Achievement Test

which was administered first in October and then in May

of the sa¡ne year. In this study, the independent

variables that urere considered $rere grader Eâcêr sêx

and number of parent-school contacts. parental

contacts resulted in gains in the reading performance

of the younger students, whereas they had a diminishing

effect in the performance of the older students.
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fn general, the literature reveals a positive
relationship between parental involvement and student

gains, although the nature of the involvement

significantly influences its impact on student

achievement. A good example of parental influence and

student achievement is cited in a report by Fehrmann,

Keith and Reimers (1987) which documented that parental

involvement has an important direct positive effect on

high school grades. This study incorporated parental

participation, with the parents being called upon to

exercise their infiuence of controlling students'

television viewing time, so that the students could

dedicate more time to their homework assignments.

The long term benefits of this longitudinal study

involving 28,051 hiqh school students seniors drawn

from 1,016 hiqh schools in the Unlted States showed

that when parents helped high school students to focus

on their school work and homework assignments, there

was a positive effect on student grades. In other

words, building a strong learning environment at home

included holding high expectations of success and
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encouraging students to have positive attitudes towards

education. This in turn, powerfully affects student

achievement. Henderson ( 1988 ) concludes ¡ chi Idren

whose parents keep in close contact with the school,

obtain scores which are higher than children of similar
aptitudes and family background whose parents are not

involved in similar situations. Parents who assist
their children in the learning experience at home

nurture in them attitudes that are crucial to student

achievement.

fn su¡nmary, the research takes the whole movement

for parental involvement into a nehr and welcome

dimension. Research conclusions support the concept of

parental involvement. In additionr rêsêâEchers provide

additional input on the perceptions of parents

regarding mainstreaming special needs students. It
seems evident that with the advent of mainstreaming,

resources are needed to implement new programs.

Educators are beginning to be aware that parents are a

valuable resource in the implementation of programs for
special needs st,udents.
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The support for mainstreaming and the interest in
parental involvement is clear, strong and specific from

both parents and school personnel. The results of the

literature revieu, are informative in explaining the

positive effects of parental involvementr âs weII as

recognizing the nature of resistance to mainstreaming.

In addition, the review of the literature has helped to
pinpoint directions for future research and practices

with respect to students with special needs.
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CHAPTER 3

METHOD

Research Desiqn

A survey questionnaire (Appendix A) uras employed

to collect descriptive information about (a) parental

attitudes towards mainstreaming special needs students

in the public school system of Trinidad and lobago, and

(b) to determine the nature of parental involvement in
the education of their children. In keeping with the

descriptive nature of this study, there were no.

experimental hypotheses. This researcher relied upon

qualitative information supplied by the subjects in the

sample to generate their perceptions of mainstreaming

special needs children (Gay, 1987).

Population and Sample

Subjects hrere selected using a multi-step
procedure. The co-tutors who were selected to be

teacher trainees in the Special Education Project in
Trinidad and Tobago provided the researcher with a Iist
of names of 100 parents with children attending
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public schools from different geographic areas in
Trinidad and Tobago. From this list of names, 40

parents hrere selected by the researcher. Stratified
random sampl ing was used to ensure that both sexes, âs

well as parents of various socio-economic backgrounds

and geographic locales had fair chances of being

represented in the sample.

Instrumentat ion

To collect the data needed to ansbrer the research

questions in this study, a survey instrument (Appendix

A) was constructed. This Parent Survey euestionnaire,
which was made up of 14 items, âs well as demographic

or descriptive information (Appendix C) was intended

to:

a) assess parental attitudes towards

mainstreaming, and

b) ascertain whether parent respondents would be

willing to participate in parental involvement

programs.

The L4 questions included multiple response and

dichotomous (yes/no) items. space was provided for
comments.
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Expert View

To establish face and content validity of the

research instrument used for this study, (Gay, tgeT),

the instrument was appraised by a two member panel of
experts from the Faculty of Education, University of
l'lanitoba. This panel reviewed the questionnaire in
terms of content, structüÍBr and length, and made

suggestions with respect to the deletion of extraneous

i tems.

Data Col lection Procedures

In July 1989, the researcher conducted face to
face interviews with 40 parents of children attending
public schools in Trinidad and Tobago. Ten (10) were

from north lrinidad, ten (10) from central Trinidad,
ten (10) from south Trlnidad and ten (10) from Tobago.

Since the study involved personal intervieurs,

confidentiality and concern for the respondents'

welfare and integrity were given uttermost

consideration. To this effect, the participants hrere

assured of confidentiality (Appendix B) "

The researcher used structured interviews and
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parents $rere asked the sane questions on the

questionnaire. The decision to employ structured
interviews for the collection of data, $Iâs to enhance

the gathering of material that is specific, and based

upon parents' responses to the same questions. In a

structured interview, the interviehrer asks preci se

questions from a prepared questionnaire. The

interviewer has virtually no freedom to do anything

except nod and make neutral noises. He,/She is, in
fact, a reader and a recorder of a questionnaire.

fnterviews took place between the hours of 5¡00 to 7:00

on weekdays and 9:00 to t2200 on Saturdays. The

interviews took place in the homes of the subjects.

ïntervlews lasted f.rom 15 to 20 minutes. The

intervier¡rer posed questions to the participants and

recorded their responses.

Data CoI Iection Techniques

Bearing in mind the research goals, the researcher

adopted the foltowing strategy:

1" Survey parents of children attending pubtic

schools in Trinidad and Tobago.



PARENTAJ, INVOLVEMENT
43

2" Obtain information from parents to determine

their willingness to participate in parental

involvement programs in Trinidad and Tobago.

3. Describe the general responses of parents of

Trinidad and Tobago.

4. Prepare a comparative analysis of parents'

. responses to set questions in the

questionnaire"

Limitations of the Research

Although interviews are a popular method for data

collection in descriptive studies, they have some

issues which cannot be controlled by the researcher.

There were at least five limitations recognized by the

researcher:

1" The desire to please the researcher on the part

of the respondents. This might have occurred

if the parents felt that their positive

responses would Iead to improved services

for special needs children"

2. The method of selection. Even though the

researcher used stratified random selection, it
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must be borne in mind that the co-tutors

supplied a list of names of parents to

the researcher. There is, therefore, a

possibility that these parents were

knowledgeable about the Project and would

provide positive responses with regard to
improved services for special needs children.

3. The previous knowledge which the respondents

brought to the intervieh, as a result
of public a$rareness campaigns done by the

organizers of the Trinidad and Tobago project.

Any knowledge of the benefits of mainstreaming

and of parental involvement which the

respondents were aware of could have inftuenced

their responses with regard to the

quest ionnaire presented.

4. The generalization of the results. The results
can be generalized only to other parents with
children attending public schools in Trinidad
and Tobago, and not to parents who do not have

children withÍn the public school system"
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Parents who do not have children within the

school system may not be as committed as

parents who have to advocate for their
chi ldren.

5. The interpretation of the questionnaire. Even

though the researcher constructed a

questionnaire which was piloted by 3 parents

for any form of ambiguity, it is possible

that the participants interpreted the

questionnaire differentiy and this would have

produced differences with regard to responses

grven.

Delimitations of the Research

The sample (N=40) selected, obtained by stratified
sampling, btâs meant to ensure that both sexes as weII

as parents of different geographic areas, different
age-groups, different incomes and different professions

urere represented in the sample. However, the sample

may not be representative of Trinidad and Tobago

parents over-al I due to the method of parents being

nominated for inclusion and the small sample size of
the study.
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Reliabilitv
Reliability is concerned with whether or not the

same results will emerge if two or more researchers

conduct the same study and whether or not the results
of the measurement are true (KerIinger, L9731. The

survey questionnaire might well be criticized in terms

of reliability. The questions were devised solely for
the study without reference to a standardized model.

There may have been ambiguity with respect to the

wording of the questionnaire. To help counteract

threats to the validity of the questionnaire, it was

critiqued by a 2 member team of experts from the

University of Manitoba.

Although these criticisms are hrarranted, there is
a reasonable I ikel ihood that the data obtained from the

questionnaire present a clear indicator of how the

participants feel about mainstreaming and parental

involvement.

VaI idi tv

Validity ls the degree to which an instrument

measures what it is supposed to measure (Borg, L9BT) .
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To establish validity, the questionnaire was piloted by

3 parents who were also co-tutors in the Trinidad and

Tobago Project before it was administered to the 40

participants in the sample. They found the

questionnaire readable and unambiguous. They felt
parents would respond positively to the questionnaire.

In addition, the term "mainstreaming" hras def ined on

the questionnaire to enhance content validity"
Assumpt ions

According to Gay (1981), "an assumption is any

important fact presumed to be true, but not actually
verified" (p.7I).

In Iiqht of this definition, the researcher made

the foltowing assumptions :

(a) Description of the data obtained from the

respondents are absolutely free from the

researcher's bias.
(b) The study provides knowledge which may be of

value and interest for future studies dealing

with other aspects of special education in

TrinÍdad and Tobago.
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(c) The knowledge and findings derived from this

study could be applicable for helping to

formulate educational policies in Trinidad and

Tobago, in particular, and possibly in other

developing countries.
(d) The knowledge and findings obtained in this

study could be replicated by another

researcher, using the same data and

information this researcher utilized in this
study.
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CH.A,PTER 4

RESULTS

Introduction of the Results

The results of the study are presented in four
sections:

First, the demographic information about the

respondents is reported.

second, general information on the number of parents

with children attending public schools, as well as the

age groups of the children, the children's attitudes
towards certain school subjects, the ability of the

children in terms of average, above average, and below

average ability, whether the chitdren were receiving
remedial he]p, and the reasons for receiving such help

is reported.

Third, pârêDts' responses with respect to their
knowledge of mainstreaming, whether it was operational

in the schools their children attended, and whether

mainstreaming would be helpful to their children are

included in this section.

Fourth, parents' responses with regard to their
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vriliingness to be participants in parental involvement

programs are also reported.

Fifth, âttitude scores on specific questions are

reported to determine parents' attitudes towards

mainstreaming special needs children in the public

schools of Trinidad and Tobago.

Frequency counts $rere used to determine parents'

attitudes, and their preference for placement of (a)

slow Iearners, (b) the slightly handicapped, and (c)

the severely handicapped in a public school setting.
Responses to the questions on mainstreaming of

special needs children were considered in Iight of the

variables, (a) age group, (b) income, (c) geographic

area, ând (d) occupation. The researcher examined the

responses given by the male and female respondents to

determine if gender was a factor in the particular
choices given for mainstreaming the different levels of
students, namely, the slow learners, the stightly
handicapped and the severety handicapped. The parents'

responses hrere fairly consistent and illustrative of
their support for mainstreaming special needs children.
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Gender was not a determining factor in the particular
choices given by the respondents.

Report of the Results

TabIes t-4 show the demographic information
obtained from the 40 parents in the study. The total
male and female subjects urerer rnorê or less evenly

distributed; N=40 ( 19 Male; ZL Female) . There hrere

exceptions in the following groups where the sample

sizes vrere small: (a) the 20 ?,9 age group (n=3), (b)

the 50 -59 age group (n=2), (c) the business sector
(n=3) and, (d) the ($TT) $40,000 - $60,000 income group

(n=4 ) .

Ouest ionnaire

AII the 40 parents who r^rere interviewed, in the

sample, had children attending public schools in
Trinidad and Tobago. Of the 40 parents, 13 had

children in the 5-10 age group, 10 parents had children
in the 11-16 age group, and 17 parents had chitdren in
both age groups

The majority of the parents (34 out of 40)
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reported that their children had positive attitudes
toward school . Only 4 parents had chi ldren who had

negative attitudes toward school, and 2 parents

reported that their children were indifferent toward

school.

the majority of the parents reported that their
children had positive attitudes toward Reading, I,fath,

and Physical Education. Thirty-three out of the 40

parents had children who had positive attitudes towards

Reading, 6 parents had children who had negative

attitudes towards Reading, âDd 1 parent said that his
child was indifferent to this subject. Twenty-seven

out of the 40 parents had children with positive
attitudes towards I'lath, whi le 13 parents had chl ldren

with negative attitudes. Thirty-two out of the 40

parents reported that theÍr children had positive
attitudes towards Physical Education, while I out of

the 40 parents had children who had negative attitudes
towards this subject.

Twenty-six out of the 40 parents reported that
their children were of average ability. Seven parents
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reported that their chi ldren $rere above average in

ability, while another 7 parents reported that their
children u¡ere below average in ability.

Twenty-seven out of the 40 parents reported that
t'heir children $rere either receiving remedial help, ât

the school level or home tutoring services, while 13

out of the 40 parents reported that their chi ldren were

not receiving any form of remedial help. Four of the

parents reported that their chi ldren were receiving

help through tutoring services because they hrere above

average in ability. Three parents stated that their
children urere receiving remedial help because they $rere

below average in ability, while twenty parents reported

that their children urere receiving help because they

were of averag:e abl I i ty.
Of the 40 parents in the sample, 7 were familiar

with the term mainstreaming, twenty-four were not

familiar with the term mainstreaming, and t had a vague

knowledge of the t,erm mainstreaming.

Twenty-eight out of the 40 parents said that
mainstreaming was not operational in the public schools
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that their children attended. Seven parents said that

it was operational in the public schools that their
children attended, and 5 were undecided as to whether

mainstreaming was operational in the public schools

that their children attended.

An explanation of the term "mainstreaming" hras

provided on the questionnaire, and this may account for
the positive response received regarding question No.

11. Thirty-four out of the 40 parents said that

mainstreaming hrould be helpf ul to their chi ldren, whi Ie

only 3 parents said that it would not be helpful, and 3

urere undecided as to whether mainstreaming would be

helpful or not

Parents' Responses Reqardinc Parental Involvement

The data in Table 5 indicate that the parents in
the four age groups were unanimous in their responses

with regard to willingness to be participants in
parent,al involvement programs.

The data in Table 6 indicate that the parents in
the three income groups urere unanimous in their
responses with regard to willingness to be participants
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in parental involvement programs.

The data in Table 7 indicate that the parents from

the different geographic areas in Trinidad and Tobago

hrere unanimous in their responses with regard to

willingness to be participants in parental involvement

programs.

The data in Table I indicate that parents with

different occupations brere unanimous in their responses

with regard to willingness to be participants in
parental involvement programs.

Placement Preference for Special Needs Students

Table 9 indicates that the majority of the male

and female respondents in age groups 20 29¡ 30 39¡

and 40 49 years chose a regular class placement for
slow learners. The male respondents in the 50 59

age group, were divided with respect to a decision for
placement either in a regular classroom or in a regular
classroom with a special teacher. Only 1 of the

respondents indicated the need for special school

placement for slow Iearners.

Table 10 indicates that the majority of the male
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and female respondents in the various age groups

selected a regular class placement with a special

teacher for the slightly handicapped. OnIy 1 female

out of the I in the 30-39 age group chose a special

school placement.

Interestingly enough, there was a split decision

among the 2 male respondents in ttre 50-59 age group,

for either a reqrular class placement, or a regular
class ¡rlacement with a special teacher, for the

sI ightly handicapped.

In Table 11, thirty-three of the respondents in
the various age groups indicated a preference for
regular class placement with a special teacher for the

severely handicapped

It is interesting to note that there was tittle
preference for placement of the severely handicapped in
special schools.

Table t2 indicates that the maJority of the male

and female respondents in the 3 income groups nannely,

the ç20,000, $40,000 and the $60,000, felt that slow

learners should be placed in regular classrooms.
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The data presented in Table 13 indicate that the

majority of the male and female respondents preferred a

regular class placement wÍth a special teacher for the

slightly handicapped. The only noticeable difference
can be seen in the $20,000 $40,000 income group,

where 5 out of the thirteen female respondents selected

a regular class placement for the slightly handicapped.

Table t4 indicates that the majority of the male

and female respondents preferred a regular class

placement with a special teacher for the severely

handi capped .

There was very Iittle support for placement of the

severely handicapped in special schools. Only 7 male

and female respondents made this selection.

Table 15 indicates that the majority of the male

and female respondents from north, central, and south

Trinidad and Tobago chose a regular class placement for
slow learners.

On the other hand, respondents from north

Trinidad, south Trinidad, and Tobago, as seen in Tabte

L6, indicated a preference for placing the slightty
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handicapped in a regular classroom with a special

teácher.

With regard to the placement of the severely

handicapped, the male and female respondents from

north, central, south TrÍnidad, âDd Tobagor âs seen in

Table 17, indicated a clear preference for regular
class placement with a special teacher, âs opposed to

placement in special schools. In the data presented in
Table 18, there is a clear indication that the

professionals, the business sector, the government

employed, the self-employed and the home makers

preferred a regular class placement for slow Iearners.

In the business sector, however, there was a split
decision (50-50) among the 2 male respondents for
either a regular class placement or a regular class

placement with a special teacher for slow learners. It
is interesting to note that 1 out of the 5 female

respondents who was self-employed selected a special

school placement for slow learners"

Table 19 shows that the majority of the male and

female respondents uJere in favour of a regular class
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placement for the slightly handicapped. Among the

self-employed, 1 out of the 5 female respondents

selected a special school placement for the slightly
handicapped.

Among the professionals, 4 out of the 7 male

respondents selected a regular class placement for the

slightly handicapped. There was a split decision among

the homemakers for placement in either a regular
classroom or in a regular classroom with a special

teacher for placement of the slightly handicapped.

In Table ZO, there is a clear indication that the

majority of the male and female respondents among the

professionals, the business sector, the government

employees, the self-employed and the homemakers prefer

a regular class placement with a special teacher for
the severelv handicapped as opposed to placement in
special schools.
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Table 1

Demoqraphi c fnformat ion

Aqe Group Total

20 29

30 39

40 49

50 59

3

15

20

2

2

I
11

0

1

7

9

2

TotaI ?,11g40

Table 2

Demosraphi c Informat ion

Geographi c

å,rea

Total .tM

North Trinidad

Central Trinidad

South Trinidad

Tobago

10

10

10

10

5

4

5

7

5

6

5

3

Total 40

Note: l'1 = Male; t' = Female

19 2t
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Table 3

Demoqraphic fnformat ion

Occuoat ion Total

Professional s

Business

Gov-t Employed

L2

3

L2

5

1

6

5

4

7

2

6

4

0

Self Employed 9

Homemakers 4

Total 211940

Table 4

Demoqraohi c Informat ion

Income ($Tf) TotaI

$0 $20,000

$20,000 $40,000

$40,000 $60,000

LZ

24

'4

4

11

4

I
13

0

TotaI 40

Note:M=Male;F=Female
19 27
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Table 5

Parent Regponses re: Parental Involvement

Number

Aae Group For Aqainst

20 29

30 39

40 49

50 59

3

15

20

2

Total 040

Table 6

Parent Responses re: Parental Involvement

fncome ($TT)

Nu¡nber

For Arra i ncf

$20,000

$20,000 $40,000

$40,000 $60,000

L2

24

4
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Table 7

Parent Responses re: Parental Involvement

Geographi c Number

Area For Aqainst

North Trinidad

Central Trinidad

South Trinidad

Tobago

10

10

10

10

Total 40
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Table I
Parent Responses re: Parental Involvement

Occupat i on

Number

For Aaainst

Professionals

Bus i ness

Gov't. Employed

Self Employed

Home I'takers

L2

3

L2

9

4

TotaI 40
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Table 9

Placement of Slow Learners

P I acement Aqe Group

Preference (G) Total 20-29 30-39 40-49 50-59

Regular Class (l'f)

(F)

Regular Class (M)

and a

L6 1591
I42660
30201

Spec. Teacher

Special SchooI

(F)

(M)

(F)

6

0

1

0

0

0

1

0

1

5

0

0

0

0

0

TotaI (l'f=19 ¡ F=2!) 201540

Note: M = I'talei F = Female; Ç = Gender



PARENT.A.T INVOLVEMENT
66

Table 10

Placement of the Sliqhtlv Handicapped

P I acement

Preference

Aae Groun

(c) Total 20-29 30-39 40-49 50-59

Regular Class

Regular Class

and a

Spec. Teacher

Special SchooI

(M)

(F)

(Ir)

(F)

(ì'f)

(F)

13

0

1

7

7

L2

1

0

1

3

1

6

3

4

4

0

2

1

0

0

0

3

0

1

0

0

0

10

0

0

Total (M=19 ¡ F=21) 40 2015

Note; M = llalei F = Female¡ G = Gender
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Table 11

Placement of the Severelv Handicapped

P I acemen t Aqe Group

Preference (G) Total 20-29 30-3 I 40-49 50-59

Regular Class (M)

Regular Class

and a

Spec. Teacher

Special School

(r)

(M)

(F)

(l,f)

(r)

0

L7

0

0

2

0

0

I

t6

2

5

)

0

0

6

)

2

I
0

3

0

0

0

: l.'=

Note: M Þlalei F = Female; Ç = Gender
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Table 12

Placement of SIow Learners

P I acement Income

Preference (G) Total 0-$20,000 $20,000-40,000 $40,000-60,000

Regular

Class (M) L6 3

(F) L4 s

(M) 3 1

10

9

3

0

0

0

0

Regular

Class

and a Spec"

Ieacher (F) 6 2

Special (M) 0 0

School (F) 1 1

4

0

0

Total (M=19; F=Zt) 40 L2 24

Note: I'f =Malei F=Female; G=Gender



PARENTAL INVOLVEI4ENT
69

Table 13

Placement of the Sliqhtlv Handicapped

P I acement Income

Preference (G) Totat 0-$20,000 $20,000-$40,000 $40,000-$60,000

Regular

Class (M)

(F)

ReguI ar

CIass

and a Spec.

Teacher

Special

School

(!r )

(F)

04)

(F)

1

2

0

I

7

7

t2

13

0

1

4

5

0

0

2

0

0

0

a1 . L'=

Note: M I'falei F = Female; G = Gender
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Table L4

Placement of the Severelv Handicapped

' Placement fncome

Preference (c) Total 0-$20,000 $20,000-$40,000 $40,000-$60, oo0

ReguI ar

Class (1,1) 0

(F) 0

Regular

CI ass (14 ) L7

and a Spec.

Teacher (F) 16

Special

Schoo1 (M) 2

(F) 5

0

0

0

0

0

0

10

10

0

0

1

3

1

2

Total (M=19 ¡ F=?L) 40 Lz 24

Note: M = Malei F = Female; G = Gender
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Table 15

Placement of Slow f,earners

P I acemen t Geosraphic Area

Preference (G) TotaI North Central South Tobago

T'dad T'dad T'dad

Regular Class (1,1) 16 4 6 4 2

(F) L4 4 3 2 5

RegularClass (M) 3 1 0 1 1

and a Spqc.

Teacher(F)61122
SpecialSchool(I"1) 0 0 0 0 0

(F) 1 0 0 1 0

Total (l'f=19; F=21) 40 10 10 10 10

Note: I'1 = l'falei F = Female; G = Gender
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Table 16

Placement of the Sliqhtlv Handicapped

P I acement Geographic Area

Preference (G) TotaI North Central South Tobago

T'dad T'dad T'dad

RegularClass (M) 7 L 3 2 1

(F)73202
RegularClass (If) n 4 3 3 2

and a Spec.

Teacher(F)132245
SpecialSchool (M) 0 0 0 0 0

(F) 1 0 0 1 0

Total (l'1=L9 ¡F=ZII 40 10 10 10 10

Note¡ M = l'lale; F = Female; G = Gender
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Table 17

Placement of the Severelv Handicapped

P I acement Geocrraohi c Area

Preference (G) Total North central south Tobago

T'dad T'dad T'dad
'RegularClass (M) 0 0 0 0 0

(F) 0 0 0 0 0

Regular Class (14) 17 3 6 5 3

and a Spec.

Teacher(F)164246
Special School (14') 2 2 0 0 0

(F) 5 1 2 L 1

Total (l'f=19; F=21) 40 10 10 10 10

Note: M = I'falei F = Female; G = Gender
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Table 18

Placement of Slow Learners

Placement Occupat ion

Preference (G) Total Prof. Bus. Gov't Self Home

Emnl. Emol. I'lakers

Regular Class (l,t) 16 6 L 6 3 0

(F) L4 4 L 3 2 4

RegularClass (14) 3 1 1 0 1 0

and a Spec"

Teacher (F)6L0320
SpecialSchool(M) 0 0 0 0 0 0

(F) 1 0 0 0 1 0

Total. (M=19; F=21) 40 12 3 12 9 4

Note: M = I'falei F = Female; G = Gender
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Table L9

Placement of the Sliqhtlv Handicapped

P I acement

Preference

Occupat i on

(G) Total Prof. Bus. Gov't SeIf Home

Emnl. Emol. Makers

Regular Class

Regular Class

and a Spec.

Teacher

Special School

(n)

(F)

(M)

(F)

(M)

(F)

7

7

L2

13

0

1

0

2

0

2

0

0

1

1

3

3

0

1

1

1

5

5

0

0

1

1

1

0

0

0

4

2

3

3

0

0

Total (M=19; F=ZI\ 40 L2 t2

Note: I'f =Male; F=Female; G=Gender
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Table 20

Placement of the Severelv Handicapped

P I acement

Preference

Occupat ion

(G) Total Prof. Bus. Gov-t SeIf Home

EmpIy. EmoI . l'lakers

000
000
540

0

0

1

I

1

0

0

0

7

(M) 0

(F) 0

(M) L7

Regular Class

Regular Class

and a Spec.

Teacher

Special schooi

4

0

0

2

0

3

4

I

2

5

0

0

(r)
(M)

(F)

L6

2

5

Tptal (M=19; F=21) 40 L2I2

Note: I'l = Ma1ei F = Female; Ç = Gender
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Data Analvsis and Findinqs

The data collected through the interviews, hrere

analyzed and discussed in the presentation of the

findings of the study. Bogdan and Biklen (1982)

suggest:

Data analysis is the process of systematically

searching and arranging the interview transcripts
and other materials that you accumulate to

increase your understanding of them and to enable

you to present what you have discovered to others
(p.145).

In view of the above perspectives, the formal analysis

of the data collected for this study was carried out

when the collection of all the information was

completed. Specifically, an attempt was made to

ascertain, in the analysis, how the participants
perceived mainstreaming of special needs chi Idren in
the public schools of Trinidad and Tobago"

The researcher analyzed the data collected for
this study applying the descriptive analytical process

(Gay, L987). This analysis was justifiable for this
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study because the variables involved in this study urere

measurement types of operational definitions, that is,
the variables were non-manipulated by the researcher.

the results of the data urere analyzed manually

applying the frequency counting technique where

necessary.

Discussion of the Results

The results vrere discussed in terms of the

variables: (a) age group, (b) income, (c) geographic

area, and (d) occupation. The discussion focused

specifically on the research questions, namely: (1)

I{hat are the attitudes of parents of the Republic of
Trinidad and Tobago towards mainstreaming special needs

children? and (2) I{ould the parents of the Repubric of,

Trinidad and Tobago be willing to become participants
in parental involvement programs?

After comparing the responses supptied by the

respondents, a conclusion uras made, namely, that there

urere no slgnificant differences between the four
variables, mentioned earlier, with regard to the

choices given by the respondents for the placement of
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special needs children in the regular school system of

Trinidad and Tobago. In fact, the data presented

suggested that the majority of the respondents feel
that slow learners should be placed in a regular
classroom, while the sliqhtly handicapped and the

severely handicapped should be placed in a regular
classroom with a special teacher. fn fact, in the

context of the questions asked in the questionnaire

with regard to mainstreaming special needs children,
including the severely handicapped, few of the

respondents recommended segregated programs in special

schools. Instead, the majority made recommendations

designed to increase and improve mainstreaming

opportunities.

OveralI, parents' responses to aIl questions

dealing with mainstreaming were highly optimistic and

presented a positive view of mainstreaming special

needs children.

The parents, in the sample, desired what they

thought best for their children. These parents brere

very ahrare of the Trinidad and Tobago special Education
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Project and of the proposed changes with respect to

education of special needs children. If the parents'

studies are typical, then the majority of parents with

chiidren in the public school system are committed in

obtaining the best educational opportunities for their
children. They also accept the necessity for programs

to be implemented for the education of slow learners,

the sliqhtly handicapped, and the severely handicapped.

The findings of this study support the contention

that parents have a posÍtive expressed opinion with

regard to programming for special needs children and

that they should be an integral part of special

education programs" In addition, this study supports

the findings of Becker's and Epstein's previous

studies in support of parental involvement and adds

another dimension to the mainstreaming of special needs

students.

This study which was proposed to provide an anshrer

to whethèr parents of. lrinidad and Tobago want to be

involved in special education prograns, and whether

they think that special needs children should be
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mainstreamed in the public schools of Trinidad and

Tobago, did provide a positive response in those

respects. Though the previous statement is perhaps

obvious, its implications are many and varied.

Probably the most important conclusion to be set forth
is the notion that the parents of Trinidad and Tobago

have expressed support, trot only for parental

involvement prograns, but for mainstreaming special

needs chi ldren 
. in the regular school system of Trinidad

and Tobago. Though further research is required, the

con"sensus of opinion is in favour of mainstreaming,

instead of segregating special needs children.

ImpI ications for Research

The research implications of this study reflect
past research and the current findings, (Epstein, 1984;

Henderson, 1988). This study has supported and

extended past research in the area of the advantages of

Ínvolving parents in the educational system. In terms

of past research, Henderson (1988) confirmed that some

of the major benefits of parental involvement include

better test scores, improved grades, better long-term
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academic achievement, positive attitudes and behaviour,

more successful programs, and more effective schools.

In terms of this study, parents of Trinidad and

Tobago expressed a willingness to be participants in
parental involvement programs. As such, the I'finistry
of Education of Trinidad and Tobago should begin to
provide support and opportunities for parents to become

more active participants in the education of their
chi ldren.

The results of this study also indicate that the

parents are in favour of mainstreaming special needs

children. Parents of Trlnidad and Tobago feel that

slow learners should be ed.ucated in a regular

classroom, while the slightly handicapped and the

severely handicapped should be educated in a regular

classroom with a special teacher. Results of this
study also indicate that more emphasis is needed on

initiating and developing parental involvement

programs.

Educating special needs students in the regular

school system is only part of the solution to improving
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the educational system in Trinidad and Tobago. It
would be a challenge for administrators and educators

to develop school programs that could include parents.

Such programs would require an adequate amount of

funding. The Government of Trinidad and Tobago must

now begin to reflect on funding for educational

progrems. Specifically, they should consider what

types of financial aid which witl be required for
funding such programs and over what period of time it
should be extended. It is evident that various

adjustments qiII have to be made in setting uB of
parental involvement programs. The Government of

Trinidad and Tobago must begin to focus on creating a

gateway for the mainstreaming of special needs students

in the public schools of Trinidad and Tobago. One

alternative suggestion is to consider a merger of the

special and the regular public schools to facilitate
the gradual integration of special needs students.

At,tention will also have to be focused on making the

existing public schools accessible to the physically

handi capped.
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In short, the following recoÍìmendations should be

cons idered:

1. Educators should be made aware that al I

children should be given equal opportunity in

the school system.

2. Since parents are very positive, in their
attitude, towards mainstreaming, they should

be encouraged to assist in special educational

programs.

3. It ls imperative that the Government of

Trinidad and Tobago provide the necessary

supports for the successful integration of

special needs students "

4. To succeed, the regular classroom teachers need

special skills to assist slow learners, âDd

students who are mainstreamed.

5. Special education resource teachers should be

provided with expert skills so that they can

work in a consultative collaborative manner

with the cI'assroom teachers to program for the

slightly and the severely handicapped.
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6. For mainstreaming to be successful ,

administrators, educators, parents, and

students should begin to work in a consultative

coI laborative manner.

7. Educators. who traditionally have not been

trained to work with parents, should be

provided, wit.h the necessary training in pre-

service programs to enable them to work with
parents in parental involvement programs.

8. Educators should take a closer look at the

parent partnership role in the education of

special needs children, and they should begin

to reflect on changes and alternatives
necessary for the implementation of parental

involvement programs.

9. A concerted effort needs to be made to prepare

and train parents for the roles expected of

them"

Alternatives for resolving these issues might

include the following:
(a) The establishment of a task force targeted to
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develop guidelines for establishing and

setting up the parameters and the activities
for the new role of parents of special needs

students in a variety of school settings, and

in diverse types of communities,

(b) The involvement of parents in the initial
phase of the development of guidel ines in
order to have their ideas and their input on

the feasibility and practicabÍtity of some

suggest i ons ,

( c ) The creat ion of ongoing parent.s' advi sory

boards and of open forums, for providing

information, ideas, and monitorlng the

implementation of parent interactions in the

schoo I s ,

(d) The evaluation of parental involvement

programs for the purpose of providing

adjustments and improvements to such

programs,

(e) Embarking on public aurareness campaigns for
the purpose of educating the public on the
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critical role of parents in the educational

process,

(f) fn the public aurareness campaigns, emphasis

should be placed on the fact that the

integration process would be a gradual one in

order to allay fear that the integration of

special needs students wiII be jeopardized if
teachers and parents are inadequately

prepared to meet the special needs of these

students in an integrated setting,
(g) Emphasizing the successes to be derived from

integrating special needs students by

highlighting the benefits that would be

gained by the largest group of children with

special needs, namely, the slow learners or

Iow achievers, and

(h) Providing an information and an awareness

program to prepare teachers, students, and

parents to accept the gradual Íntegration of

severely perceptually impaired and seriously

mentally handicapped students in the

regular school setting.
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Suqqestions for Future Research

In terms of research studies, the researcher

recommends:

(a) Future research on parental involvement

should be carried out to formulate the

conceptual framework for parental involvement

programs, so that they can be workable in the

context of the schools in Trinidad and

Tobago.

(b) Pilot projects should be carried out in
several schools, at different grade levels,
to determine the type of parental involvement

progr¿rms whÍch are appropriate for students

in primary, elementary, and secondary schools

in Trinidad and Tobago.

(c) A longitudinat study of parental involvement

programs should be conducted to ascertaÍn

the success of these programs.

(d) A national survey of parental involvement

programs should be conducted to ascertain the

success of these programs.
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(e) Studies similar to the one carried out by

this researcher should be conducted in other

developing countries, so that the governments

of these countries could pool their resources

together, and so benefit from each other's
findings.

Conclusion

The provision of education for all handicapped

chi ldren can have a profound impact on educators and

parents. The potential exists for a co-operative

effort, âs well as an antagonistic one. This research

paper explored the views of parents of Trinidad and

Tobago towards mainstreaming and parental involvement.

Within the past decade, the perceived relationship
between the home and school has undergone a major

transformation. I{hereas in the past, parents have not

been regarded as useful contributors to the educational

process, educators have noh, recognized that parental

involvement is essential in programming for special

needs chi ldren.

Parents, in turn, want what is best for their
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children. The parents, in the sample, voiced positive

views towards mainstreaming and expressed a desire to
be part of the educational team. I{ith attention to

both their rights, responsibilities and the benefits to
be derived from parental involvement. parents and

school personnel can better provide the best possible

educational experience for all special needs children

and fulfitl the promise of a true partnership.

However, it remains to be seen whether research

and practice can be restructured to achieve the goal of

an educational system which incorporates parents as

partners for the benefits of alI children with special

needs.
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APPENDIX A

NOTE TO PARENTS

The Trinidad and Tobago Government, in conjunction wlth

the Canadian Government, ârê presently embarking on a

Project to assist educators in providing additional
programs to help children with "special needs".

RELEVANT OUESTTONS

1. Do you have children attendlng public schools?

Yes- No-
2, How old are they?

Ages

3. Does he,/she have a positive attitude towards

school ?

Yes _ No Indi fferent
(Note:- he,/she in quest. 3, refers to one child of
a particular age group. )

4. (a) Does he./she like Reading?

Yes_No_Indifferent
(b) Does he./she like Math?

Yes_No_Indifferent



PARENT.ê,L INVOLVEI"IENT
104

( c ) Does he,/she I ike Phy. Ed " ?

Yes_No_Indifferent
5. Is she,/she an above average student , âlr

average student , or a below

average student _7
6" Is he/she receiving remedial help (special help) in

school 

-, 

o[ outside of school (extra

I essons a tutor ) _?
7. Why is he./she being given remedial help? Is it

because he,/she is an above average student _,
an average student _, or a below average

student _?
8. If a remedial program is introduced into ìhe

present school system, urould you be prepared to

assist in seeing that it is successfully conducted?

i.e. a) attend parent-teacher interviêws _,
b) assist in monitoring home programs _,

(seeing that the child does the assigned

work )

9. Are you familiar with the term "ì'lainstreaming"?

Yes _ No _ Vague knowledge

(Give short explanation)
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Mainstreaming refers to the inclusion of special
students in the general educational process. fn
a mainstreaming progrâ[tr special students in
regular classes participate in instructional
and social activities side by side with their
classmates.

10. Do you know whether mainstreaming is operational

in the school that your child attends?

Yes No Undecided

11. Do you think that mainstreaming will help to cater

for the needs of all students?

Yes No Undecided

t2. Do you think that -slow learners' should be placed

in:-
a) a regular classroom _?
b) a regular classroom with a specialist

teacher _?
c) a special. school _?

13. Do you think that 'slightly handicapped childrenr '

with -normal ability' should be placed in:-
a) a regular classroom _ ?

b) a regular classroom with a specialist
teacher ?

c) a special school _?
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L4. Do you think that 'severely handicapped children'

withtnormal ability' should be placed in:-
a) a regular classroom 

-?
b) a regular classroom with a specialist

teacher 

-?

c ) a special schooi 

-?
Additional Information:- (oBtional )
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APPENDIX B

Letter of Consent

ApriL 28, 1989.

Dear Participant,

To help the University of Manitoba-Trinidad and
Tobago Special Education Project (1987 i990)
establish a definitive portrait of Parental fnvolvement
in Trinidad and Tobago, you are invited to take a few
minutes to ans$Jer the questions in this survey. The
ans$rers given by you shall be held in strict
conf i dence .

Please be advised that you are free to withdraw at
any time from participating in this survey. While
there is an opportunity for you to fitl in your name
and address in order that the results of the survey be
forwarded to you, you may, íf. you wish, remain
anonymous.

ff. you have further questions about this study,
please contact me or my student advisor at the address
Iisted below.

Thank You.

Yours sincerely,

Leslie H. Joseph.
(Graduate Student )

Winnipeg, ManitoDa

Dr. Richard Freeze.
(Student Advisor)
Faculty of Education, University of
Manitoba.I{innipeg,Manitoba. R3T 2N2.
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SUBJECT NO.:

1 . GENDER: !ÍALE

2. AGE-GROUP: 20'29

APPENÐIX C

Descript ive fnformat ion

FEI'I.LLE:

40- 49

50-5 9

60+

30-39

3. OCCUPATION: - 4. INCOT'IE: -

5. GEOGR.APHIC AREA: - North Trinidad

Central Trinidad

South Trinidad

Tobago

OUESTIONS TO BE .ASKED DURÏNG THE INTERVIEW.

The questlons to be asked during the interview are so
constructed as to avoid any issue that may be deemed
political in nature or may serve to bring about
confrontation urith educators. The purpose of the
questions is to get those interviewed thinking about
schools and to elicit general feelings about public
education. The questionnaire wilI also serve as a
guide for future studies on parental involvement in the
education process.
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