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EDUCATION

This thesis 1gs an atbtempt to develop the story of
Mennonite education in Manitoba and to show how in spite
of problems a religious philosophy heas been maintained
in the new land.

The MWanitobas Mennonites had a Russian background.
In 1786 large numbers of Mennonites of Prussia settled
in the provinces of Taurien in the Ukraline in southern
Russia. TUntil 1870 the lMennonites of Russia enjoyed
freedom of religion and complete school autonomy. REdu=-
cation was entirely within the control of the local
KMennonite communities., The school reform movement star-
ted by Johann Cornies produced schools of a relatively

1

high order, much higher than those of thelr Russian or
non-Russisn neighbers. The prospect of losing control

over their schools was g strong contributing factor to

the emlgration movement of the Mennonites in the sarly
1870¢%s,

Cver 7000 of the Russian Mennonites migrated %o
gouthern Manitoba. They were promised the fullest free-

to exerclse theilr religion and educate their chil-
dren. Hight townships of land were reserved for the
Mennonites east of the Red River and, several years late
seventeen townships west of 1it.

tthen the Mennonites came to lanitoba they retained

..

°

the religious aims in education they had held in Russia,
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Théy were determined that in the new land thelr children
should be taught the fundamentals in religion and German,
Between 187l and 1883 the Manitoba ifennonites had com-

plete school autonomy. In those first ten years of pion-

i
!

eer life the government of lManitoba left the Mennonites
completely to themselves in matters of education. But
then, as time went on, the government tried to persuade
them to come out of thelr isolation and to seek closer
cooperation with the provincial school authorities.
Some of the Mennonites realized the dangers of isolation
and did seek closer cooperation with the provincial auth-
orities. As this idea spread, group conflicts brought
to an end the peaceful period of Mennonite school autonomy.
Mennonite education passed I1nto a second stage when
the public schools were organized. A period of religious
and language conflicts followed. The rise in Canada of
a national ideal of cultural uniformity and a policy of
systematic cultural aséimilation caused the conilict with
the Manitoba Mennonites. With the emigration of 7000
Mennonites to Mexico and 3outh America in the 1920's,

the controversy over the private schools guickly subsided.

e

Religious and language conflicts graduelly dropped into
the background and a very difficult and unpleasant period
in the history of Mennonite education came to an end.

A third stage, if 1t may so be called, for it weas

present all the time, was that of the struggle for better
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education. The main weskness of the early ifennonite
schools lay not in their narrow curriculum or in poor
methods of instruction but rather in their complete
separation from higher centers of learning. H.H. Ewert
established o school at Gretna which very definitely
raised the standards of Mennonite education.

Striking changes have occurred in recent years in
the field of education, mainly under the influence of
thé Russlaender immigrants of the 1920's, Many of these
immigrants were well educated and were desirous of con-
tinuing their education. By obtaining the cooperation
of the Canadian Mennonites they have built high schools,
Bible schools and Bible colleges. There has been much
duplication of effort because the iennonites who are
vitally interested in education are divided into two
factions, the Conference of WMennonites and the Mennonite
Brethren Conference. In the last decade there has devel-
oped a profound interest in secular education. The need
now seems to be for both secular and theological train-
ing.,

The Mennonites in Manitoba were not opnosed to
education. They believed and =till believe that educa-
tion is a smecial function of the church. The educa-

tional institutions thev have built are there to main-

tain and »romote their cherished way of life.
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CHAPTER I

INTRODUCTION

This thesis is an attempt to develop the story of
Mennonite education in Manitoba and to show how, 1in spite
of problems, a religious philosophy has been maintained
in the new land.

During the time of the "Manitoba School Controversy"
much was said about the Mennonite schools. When parents
were fined and jailed for not sending their children to
school and when the great exodus of Mennonites to Mexico
and South America followed, many persons believed that
Mennonites were opposed to education.

History shows that the early Mennonite leaders were
well-trained. Even the common people were not illiterate.
Nevertheless, Mennonites of o0ld disagreed with the purpose
for which education was used. Catholic and Protestant
scholars and theologians used their education to perse-
cute Mennonites. This persecution resulted in the with-
drawal of Mennonites from centers of civilization and
sometimes they were slow 1in overcoming their suspicion
of learning and to acquire the facilities for higher
education.

In Manitoba, Mennonite education has a live and
interesting history. It is the conviction and desire
of the writer that this rich history should be preserved

for future generations. A, Willows in his history of
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the Mennonites, which refers especially to the Mennonites
in Manitoba and Ontario, touched only briefly upon the
elementary Mennonite private schools in Manitoba but
stressed more the public schools in the Mennonite districts
during the time when he was inspector of schools from 1910
to 1916,

E.K. Francis has given a thorough treatment of the

Mennonite school problem in his book, In Search of Utopia.

 ﬁf15 He does not, however, touch upon Mennonite education in
modern times or give the detailed development of the
important Mennonite educational institutions. Other
writers have touched only briefly upon Mennonite educa-
tion. Therefore, the writer felt the need for a compre-
hensive story of Mennonite education in Manitoba.

An understanding of the development and nature of
Mennonite education in Manitoba can not be achieved with-
out a distinct knowledge of the complex history of the
Mennonites. For this reason the writer has provided in
chapter II an adequate outline of Mennonite history.

The general subject of the thesis, the history of Menno-
nite education in Manitoba, lends itself well to chrono-
logical treatment. No effort has been made to draw ela-
borate conclusions since the study is not of an experi-
mental nature. Nevertheless, the writer has sought to
point out present trends in Mennonite education.

Information regarding the early history of the
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Mennonites was obtained primarily from a book compiled

by H.S. Bender, Mennonites and Their Heritage. The sec-

tion dealing with the settlement of the Mennonites in
Manitoba was compiled almost entirely from C.H. Smith's

book, The Coming of the Russian Mennonites.

Valuable information for the chapter on early Menn-

onite education was obtained from the book Woher? Wohin?

Mennoniten? by P.J. Schaefer. First hand information

wag obtained from Mrs, C.B. Sawatzky, who attended the
early private schools and later became a private school
teacher. PFurther information was gleaned from the book

by Schmiedehaus: Eine Feste Burg Ist Unser Gott.

In the preparation of the chapter on the period of
religious and language conflicts in Mennonite education,
the writer has leaned heavily upon E.K. Francis' article,

The Mennonite School Problem In Manitoba. In addition,

all volumes of the Reports of the Department of Education
from 1871 to 1916 were scanned.

For information regarding the work, contributions
and influence of H.H. Ewert to Mennonite education, the
writer is indebted to P.J. Schaefer for the loan of

H.,H., Ewert, Lehrer, Erzieher Und Prediger Der Mennoniten.

The writer is also indebted to Elder Benjamin Ewert for
correspondence and historical documents dealing with
immigration of the Mennonites to Manitoba and to the
opposition of the Mennonites'to the school policy of the

Government.
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I trust that the author's attendance and teaching
experience at the Mennonite Collegiste Institute at
Gretna, his contacts with pi&neers and former students
and teachers of elementary private schools, and his part-
icipation in Mennonite teachers conventions and his dis-
cussions of educational problems with present day leaders
in Mennonite education, will have given the study added
validity. The writer believes that he has succeeded in
presenting a true picture of the development, aim ana
scope of Mennonite education in Manitoba.

The writer wishes to express his appreciation to
all those who through their kindness have helped make
this study possible. He is especially indebted and grate-
ful to Dr. J.M. Brown, Professor at the University of
Manitoba, for his direction, assistance and enthusiastic
interest in the development of the study. It is also
the wish of the writer to make public recognition of the
help given by each of the following: Dean N.V. Scarfe for
advise and assistance during the early phases of the pro-
ject; Victor Penner for reading the manuscript: Reverend
P.J. Schaefer, Mrs. C.B. Sawatzky, Miss Helena Wall, the

late Miss Helena Siemens, Abram Janzen, T.E. Friesen,

Jacob Rempel and Jacob Redekop.



CHAPTER II

MENNONITE ORIGINS

Founding of the Mennonite Church

The Mennonite Church had its origin in Switzerland.
It was founded by the followers of Ulrich Zwingli, but
they were unable to accept the compromise which he and
Luther made in setting up a Protestant state church sys-
tem, Although Conrad Grebel (1&9841526) was the leader
of the group, and may truly be called the founder of the
Mennonite church, other men such as George Blaurock,
Felix Manz and Michael Sattler played a very important
role. In spite of persecution from the Zurich governmental
authorities, the movement grew. The message of the Menno-
nites travelled far and wide., Travelling missionaries
brought their gospel to northwest Germany and finally to
Holland., The first name of the church in Switzerland
was simply "Brethren". Their enemies called them "Anabap-
tists" because they refused to accept infant baptism as
a valid baptism and insisted upon adults being baptized
upon confession of their faith, |

Out of Holland, from the little Frisian village of
Witmarsum, came Menno Simons. Menno studied the New
Testament, read Luther's and Bucer's writings and became
convinced that in the matter of baptism their views were
contrary to the teaching of the New Testament.

In 1536 he openly renounced the Roman Catholic
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Church and, at the urgent request of the "Brethren",
cast his lot with them. Menno immediately entered upon
an active campaign on behalf of the new faith., The re-
mainder of his life was spent in preaching, organizing
new churches, and writing in defence of his position.
Since Menno Simons was the outstanding leader of the
group, people began naming the group after him.

The Mennonites from the first distinguished them-
selves from the followers of Luther and Zwingli. The
Mennonites held that the church was to be composed of
believers only, who voluntarily assumed the Christian
faith. Grebel, Blaurock, Manz, Menno and their brethren
believed in a complete separation of Church and State,
held to the doctrine that religion is an individual ex-
perience of the heart, that each individual is therefore
personally responsible to God alone for his spiritual
standing, and that the Bible alone should be taken as
his rule of life, to be accepted without question and
faithfully obeyed regardless of what might be the atti-
tude or requirement of the State. Another important
fundamental concept was the principle of peace, love and
nonresistance as applied to all human relationships.
Conrad Grebel said:

True Christians use neither the worldly sword

nor engage in war since among them taking

human life has ceased entirely, for we are
no longer under the 0ld Covenant ..... The
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gospel and those who accept it are not to

be protected with the sword, neither should

they protect themselves.” 1

The Mennonites also held to the concept of non-
conformity of the church to the world and consequently
excluded themselves from the rest of the world. On the
other hand, the Protestant movement was a united effort
on the part of ecclesiastical and political leaders to
correct the abuses of Romanism, and to support this con-
tention, if need be, by force of arms. This committed
them to a policy of State-Churéhism. It made Protestants
as well as Catholics the persecutors of nonresistant
people Who could not support their program. While times
are changed and circumstances different, yet the funda-
mental difference between these two schools of thought
and classes of people remains substantially the same.
It must be added here that some of these fundamental
religious principles brought not only grievous persecu-
tions but were the source of many of the peculiar educa-
tional problems experienced by the Mennonites during
their sojourn in Russia and in their early years in Canada.

The Mennonites in Russia

Since the Manitoba Mennonites (with whom we are

primarily concerned) had a Russian background, the Russ-

ian story must be examined.

1

Bender, H.S., "Mennonite Origins in Burope™ as given
in Mennonites and Their Heritage edited by H.S. Bender,
Akron Pennsylvania: The Mennonite Central Committee,

192, p.»lu°
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About the year 1786, Catherine the Great of Russia
extended an invitation to the Mennonites of Prussia and
other countries, where they were being persecuted for
their faith, to settle in some part of southern Russia.
She promised them exemption from military service, freedom
‘to worship God according to the dictates of their own
conscience, self-government within their settlements and
complete freedom of language and schools. Large numbers
of German Mennonites accepted the invitation and settled
in the province of Taurien in the Ukraine. Two large
settlements were formed -~ The Chortitza settlement,2
which lay along the Dnieper River, and the lMolotschna
settlement, which followed the Molotschna River.

Economically the Mennonite colonies were eminently
successful and were the pride of the Russian government.
In cleanliness, order, culture and prosperity their
villages far surpassed the Russian villages. Since the
Mennonites had been given so many privileges, the colon-
ies actually formed a state within the Empire. The col-
onies had self-government, theilr own civil administration,
their own agricultural society and their own schools,

Because the Mennonites who migrated to Manitoba in
the early 1870's set up nearly the same school system
which they had had in Russia, and because those who

migrated after World War I brought with them, and strongly

2
Often called the "01d Colony".
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propagated, the educational 1deas of Johann Cornles, one
must take a close look at the Mennonite school system in
Russia in order fully to understand Mennonite education

in the new land.

Education was entirely within the control of the
local Mennonite communities, Compulsory public school
attendance was not yet required in Russia nor anywhere
@lse in Europe. Nevertheless, the Mennonites built an
elementary school in each of their villages. These
schools were very primitive to be sure, but certainly
better than those of the Russians, and they probably
compared favorably with those of many of the enlightened
countries of Rurope.

Teachers, at first, had little or no preparation
for their work, O0ften the village herdsman served as
teacher during the winter. At times craftmen functioned
as teachers. By changing part of his workshop into a
classroom, 1t was very convenient for him to earn a little
extra money as a teacher. Since they were very poorly
pald, few teachers could earn enough to make a decent
livelihood.

The methods of teaching were the same as those used
in many European schools. The rod was the main incentive
to learning. For many, the school period was completed
when they had mastered the elements of the alphabet and

the art of writing. The primary aim of the school was
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"to perpetuate the German language and to save the chil-

dren for the faith of the fathers".3

The main aim of
education was centered in the propagation of their faith,
However, the Mennonites in Russia were also concerned
with fostering the German church language which they had
acquired during their sojourn in Prussia and which they
were determined to keep in Russia. For some Mennonites
the German language became an integral part of their
religion and, as will be pointed out in a later chapter,
caused great difficulties. for the Mennonites in Manitoba,

The curriculum consisted of the four R's -- reading,
writing, arithmetic and religion. Religious instruction
always held a prominent place in all Mennpnite schools.
Some attentipn was given to singing. Although at first
the medium of instruction was "Plattdeutsch" it was soon
changed to high German and in later periods the Russian
language was used in some classes.

At first the schools kept the cultural standards
brought from Prussia, but during the second generation
deterioration was inevitable both in general culture and
in spiritual ideals,

There were many far sighted men, nonetheless, who
were aware of what was happening. In 1822 a school asso-
cilation under the leadership of Johann Cornies started

a teachers' training school at Orloff on the Molotschna.

3
Smith, C.H, The Story of the Mennonites. Berne,
Indiana: The Mennonite Book Concern, 1945. p. Lll.
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An institution for this purpose, as well as for general
education, was also established at Chortitza, (01d Colony)
under the name of Central School in 1840, and another in
1858 at Gnadenfeld (Molotschna). This resulted in a grad-
ual improvement of the village schools. In the Molotschna
colony, Johann Cornies succeeded in introducing many re-
forms such as "erection of model school houses, compul-
sory attendance, the licensing of competent teachers, un-
iform text books, and well planned courses of s’cudy”,LL

To inform the people of the prevailing conditions
in their village schools, Cornies prepared and distributed
to all the mayors and churches a pamphlet entitled, "In
School X", 1In realistic manner a typical school as it
existed in the villages at that time was described in
minute detail. "School X" had nothing praiseworthy in
the quality of teaching, classroom discipline, physical
environment, curriculum, or in the progress of the pupils.
The following is a short extract from the pamphlet.

In a room of a miserable looking house which is

the dwelling of a schoolmaster, his wife and

children, sits the teacher dressed in a linen

gown; he wears a cap on his head, and the ever-

present pipe is in his mouth. He is surrounded

by dirty books, paper and instruments of all

kinds of punishment., Around a table a group of

Pupils are seated in no recognizable order. On

the walls of the dark room hang saws, planes,

shoemaker's knee-straps, and other household tools.

The stove is hung with old stockings, trousers,

and other articles of clothing. A little baby
1s crying in a cradle which one of the school

Ibid, Smith, C.H. p. L17.
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girls has been asked to rock. A hen with her

chicks and some pigeons are roaming about

among the feet of the children." 5

A month later Cornies distributed another paper
entitled, "In School A". In it a model school was de-
scribed, the kind of school Cornies desired in each
Mennonite village. The following typical lines are
taken from the document.

"If a child errs in School A, the teacher

reprimands him in a fatherly, kindly manner,

pointing out the consequences of such errors.

Only the child that persists to err is finally

punished; no punishment injures the child

physically or mentally. Through such kind treat-
ment and because of interesting recitations, the
teacher wins the respect and love of his children.

The relationship between teacher and pupil is like

that between friends."

In order to prepare the way for a systematic course
of study, Cornies made a list of the subjects to be taught
in all the schools of the colony and published it. The
list was called "General Instruction As to How All Child-
ren in the Village School Shall be Instructed and Super-
vised™., According to it all schools should have three
divisions. The suggested curriculum was as follows:

1. A,B.C.

. Pronunciation of Syllables and spelling.

2
3. Reading, Bible reading with proper pronunciation.
L

. Writing (penmanship).,

5
As quoted in "A Pioneer Educator -- Johann Cornieg®
Zy M,S, Harder in Mennonite Life, October 1948, pp 6-7.

Ibid, bp. 7.
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5. Arithmetic
6. Mental Arithmetic
7. Singing from the church hymn book (using number
system)
8. German
9. Memory-work; Bible verses, prayers and songs.
10. Letter-writing.
11, Elementary geography.
12, Bible story, church history, dictation and nature
studyo7
A fourth document, entitled "General School Regulations",
was designed to bring about harmonious relstions between
teachers and their constituencies. "General Rules Concer-
ning Instruction and Treatment of School Children" was
probably the most significant work by Cornies.
0f these rules M.S. Harder writes:
"In eighty-eight rules Cornies presented the
philosophical and psychological principles
underlying teaching and disciplinary procedures.
An analysis of these rules reveals, again, a pro-
found insight into the most basic, fundamental
principles of education.®
The following are some of the more important rules from
Cornies!' document:
1. The early training given to a child is of great
importance for his future. An educational procedure
which is in harmony with the natural and undisturbed
process of maturation is to be supported. (Purposive

activity, mental discipline, and opportunity for
expression. )

7
Goerz, H. Die WMolotschnaer Ansiedlung. Steinbach,
%anitoba; Derksen Printers Ltd., 1950. p. 99.

Op. cit., Mennonite Life, p. 7.
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6. WMistreated children develop adverse behaviour
and become unresponsive. They become lazy, cold,
irritable, taciturn, malicious, tricky. The
exercise of harshness is unnecessary in the train-
ing process. No beating is necessary where a
child with self-respect responds to encouraging
words.

16. Subject matter must be presented so that all
the senses are stimulated. Such a presentation
promotes learning even 1in the most retarded child,
41, If a beacher wants to awaken in the children
a love for lesrning, he must prove that teaching
is a joye.

Bli. The physical body needs as much and the same
care as the mind. This does not call for two
separate educational institutions, for the two
together constitute man. A human body perpetually
at rest 1s like a lake without an outlet.

67. Every teacher should strive toward the goal
where rewards and punishments are superfluous.

He should direct not by authority of his office
but by the power of his personality. Rewards
should bring out the fine feeling of worth;
punishments should produce the feeling of un-
worthiness. 9

Although Johann Cornies had not had much formal edu-

cation, he must have read much. Theeducational ideas he

expressed are as progressive and revolutionary as those

of John Dewey and showed him to be far beyond his time.

He remained true, however, to that religious aim in edu-

cation which the Mennonites had always tried to foster,

revealed in his rule No. 37 in "General Rules Concerning

Instruction and Treatment of School Children®:

"Religious instructions and religious impressions
must furnish strength and meaning to all other
instructions and impressions. Never will a person
achieve a true character if he doesn't express
respect, love, and faith in a Supreme being whom
he accepts as master of his destiny. All educa-
tional procedures must be religious in their
emphasis." 10

10

Ibid, p. 7-8,

Ibid, Dback cover.
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As chairman of the educational association, Cornies
continued his struggle to raise the level of Mennonite
education by organizing teachers conferences at which
problems of education were discussed. By this time
Mennonite schools were of a relatively high order, much
higher than those of their Russian or non-Russian neigh-
bors.,

Of the two colonies, the Molotschna Colony made by
far the greater progress in raising the standards of the
schools. 1In the 0ld Colony, particularly among the Fuer-
stenland people, the schools were not allowed to become
"progressive".ll The people particularly frowned upon
those educators who wished to introduce instruction of
the Russian language. Later, when the Russian government
insisted on the instruction of the Russian language, these
people rebelled. The school issue finally became one
of the major reasons for the emigration of a large number
of the Fuerstenland people. As will be seen in a later
chapter the school issue was also the main reason for the
Fuerstenland and Sommerfeld people leaving Manitoba.

In 1870 a proclamation was sent out by the Russian
government that a new law was about to be enacted making
military service compulsory for all. A Mennonite delega-
tion was sent to St. Petersburg in February of the same

year to petition the government for the continuance of

11
Fuerstenland was a daughter colony of the Chortitza

settlement,
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military exemption in accordance with the promises made

by the Empress Catherine and succeeding Czars. The Menno-
nites were given little hope, and returned home, greatly
disappointed with the results of their mission.

Emigration soon became the answer for many. Dele=
gates were sent to the United States and Canada to select
sites for settlement. The trip of inspection was highly
successful, and it resulted in the migration of at least
eighteen thousand Mennonites to America in the years 187)-
1880. Approximately one-third of these went to Manitoba,
the remainder to the United States.

The Russian government had evidently not considered
the possibility of Mennonite emigration and now became
thoroughly alarmed. To lose its best agriculturists
would be a great shock to the country's economic prosper-
ity. In fear of losing the entire Mennonite population,
the government once more promised full military exemp-
tion. Instead of military service the young men of mili-
tary age were to serve the state in forestry work. Thus
the principle of nonresistance was maintained and most

of the remaining Mennonites decided to stay in Russia.

Settlement in Manitoba

Twelve delegates were dispatched by the Russian
Mennonites to "spy out" the promised land. In America

these delegates were accompanied by William Hespler, the
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representative of the Canadian government, Jacob Y.
Schantz, representative of the Ontario Mennonites,
John F. Funk of Elkhart, Indiana, and the representa-
tives of several railroad companiesol2
Manitoba at this time was still almost a prairie
wilderness. 1In 1870 the Csnadian government had made
it a province, buying out the rights of the Hudson's
Bay Company. The white population was scattered around
a few trading posts along the Red and Assiniboine Rivers
and Lake Winnipeg. Wihnipeg had a population of 1less
than five hundred people,l3
The Mennonites made their first -tour of inspection
southeast of Winnipeg. They encountered large stretches
of swampy land with which they were not favorably im-
pressed. Three of the delegates decided to leave Manitoba
and tour the Dakotas instead. Hespler and Schantz, together
with the remainder of the delegation, then started on a
western tour. They travelled west as far as Portage la
Prairie and some of the delegates went north to the Riding
Mountain region. Only the delegates of the Bergthal and
Klein Gemeinde groups decided that their people should

settle in Manitoba.uL The other delegates all chose the

12
Smith, C.H., The Coming of the Russian Mennonites,
Berne, Indiana: Mennonite Book Concern, p. 5o.

13

14

The Bergthal settlement was a daughter colony of the
original Chortitza settlement. The Klein Gemeinde was a
group which had broken away from the main branch of the
Mennonite Church,

Ibid, pp. 56-57.
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United States.

Before returning to Russia, the delegates secured
a charter of freedom from the federal authorities. They
were promised complete exemption from military duty, and
the fullest freedom to exercise their religion, and edu-
cate their children.15 Eight townships of land were re-
served for the Mennonites east of the Red River and,
several years later, seventeen townships west of it.

In Russia the most conservative groups, those from
Chortitz, and her two daughter colonies, Bergthal and
Fuerstenland, together with the Klein Gemeinde, chose
Manitoba as their home. They chose Manitoba because
here they were definitely promised military exemption
and large compact areas of land. Thus they could live
as they had done in Russia, could build their own schools
and could live under the jurisdiction of the Queen of
England.

The first to leave Russia were the Klein and Bergthal
Gemeinde in June 187L. They settled in the FEast Reserve
in what is now the municipality of Hanover. The Fuersten-
land colony did not leave till the spring of the following
year, 1875, and then began the new settlement west of the
Red River which became known as the West Reserve, now the
greater part of Rhineland and Stanley municipalities.

While by far the greater number of Mennonites in Russia

15

See Appendix C.
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emigrated to the United States, still by August, 1879,
it was estimated that there were over seven thousand
in Manitoba.

The settlers encountered great hardships in the
early pioneer years. Some of the dwellings were built
partly underground, and partly above ground, with sod
roofs. Others were made from pine or poplar trees lined
on the outside with manure. Grasshoppers completely de-
stroyed the first crop. The second crop was somewhat
better. 1In the East Reserve many fields suffered from
excessive rains each year. Still, each succeeding year
was a little better.

Many of the earlier settlers of Manitoba had thought
it hardly possible, extremely unpractical, and certainly
unwise for snyone to settle on the treeless prairie. The
Mennonites, however, using the experience they had gained
from cultivating the steppes of southern Russia, were now
turning the wild Manitoba prairie into valuable farm land.
One of the first to give the Mennonites full credit for
this marvelous feat was Lord Dufferin, the Governor-Gen-
eral of Cénada, who visited the East Reserve on August 21,

6

187701 The Free Press in 1876 said of the Mennonites:
"The Mennonites no doubt are the best settlers

that have thus far come into the Province. No

man could believe what these people have done in

so short a time. From 10 to 20 miles away from

the timber, they are already putting up substantial

10
Schaefer, P.J., Woher? Wohin? Mennoniten! 3 Teil
Die Mennoniten in Canada. Altona, #an. p. LO.
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homes. Many of them already speak 'a good English?,
They seem contented and happy. In my three weeks
travel over the Province I have seen nothing as
regards industry equal to the Mennonites." 17
At present the West and East Reserves are flourish-
ing districts. In the northeast portion of the Zast
Reserve 1is found one important center, Steinbach. In
the West Reserve are found, on the north, important
towns such as Winkler, Plum Coulee, and Rosenfeld, and
on the eastern edge, Altona and Gretna. Of these, Winkler
and Altona are the most prosperous towns. The West Reserve
is the most densely populated rural area in Manitoba. The
Mennonite population has expanded to the north beyond the
original confines of the Reserve but to the south it has
never crossed the international boundary line,
In 1950 a monument to commemorate the outstanding
efforts of the pioneer Mennonites was erected near Gretna
Just seventy-five years after the first settlers arrived.

The inscription of the monument reads:

"In all thy ways acknowledge him, and he shall
direct they paths. Proverbs 3:6

"Gedenke an ihn in allen deinen Wegen, so wird
er dich recht fuehren. Sprueche 3:6 18

This monument was erected on the seventy-fifth
anniversary of the arrival of the Mennonite settlers
west of the Red River. It commemorates the faith
and sacrifices of the early gsettlers who braved the
wild treeless plains shunned by earlier immigrants;
the peace and prosperity that these pioneers and

17

Op. cit., Smith, C.H. Coming of the Russian Menno-
ngtes p. 139.
1

Inscribed both in English and German.
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descendents have enjoyed here; and the post road
which, marked by stakes, started at Emerson,
passed this site, at that time a stopping place,
and ran westward through the settlement."



CHAPTER TIIT
MENNONITE EDUCATION DURING THE TIME OF COMPLETE SCHOOL

AUTONOMY IN MANITOBA (1874-1883)

Privileges

As stated in the preceding chapter, the Mennonites
in Russia had enjoyed complete school autonomy. There
was practically no interference from the Government and
the Mennonites were able to maintain their "religion-
centered education®. The Bible and German were important
subjects of study. The Russian language, however, received
scant attention particularly amongst the Fuerstenland
Mennonites. Word came to them in 1870 that the Goverm-
ment planned to enforce new laws in education making the
Russian language the official school language for all,

The prospect of losing control over their schools was one
of the strong contributing factors to the emigration move-
ment in the early 1870's.

When the Mennonites came to Manitoba they retained
the same reiigious aims in education they had held in
Russia. They were determined that in the new land their
children should be taught the fundamentals in religion and
German, They believed that what the school was, the church
would some day be. Therefore, education was a special
function of the church,

Between 187l and 1883 the Manitoba Mennonites had

complete school autonomy. This was promised them in the
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agreement which their delegates had reached with the
Dominion authorities as a condition of their immigration.,
The following concession was made in clause 10 of Mr. John
Lowes! letter of July 23, 1873:

The fullest privilege of exercising their reli-

gious principles is by law, afforded to the Menno-

nites, without any kind of molestation or restri-
ction whatever; and the same privilege extends to

the education of their children in schools. 2
Accordingly, upon their arrival the Mennonites set up
their own school system on the pattern which had existed
in Russia,

In spite of the difficulties of homesteading, the
Mennonite settlers early provided for the educational
needs of their children. During the first winter in Man-
itoba, some of the Mennonites in the East Reserve grouped
their children together in houses and one of the farmers
taught them the fundamentals in reading, writing, arith-
metic and religion. 1In time each village built its own
schoolhouse.,

A school decree was published for the Mennonite
private schools in the Sommerfeld district. This decree

throws much light on the aims and objectives of all the

schools, not just on those in the Sommerfeld district.

1
Francis, E.K. The Mennonite School Problem in
Manitoba 187/-1919,

2

Wichtige Dokumente betreffs der Wehrfreiheit der
Mennoniten in Canada, p. 11.
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Although the decree was published only in 1903, the reli-
gious philosophy of education which it brings forth is the
same as that which governed the Mennonite educational sys-
tem in Russia., The following is the writer's translation
of the school decree.

“"In 2 Timothy, chapter 3, verse 15, Paul, an apostle
of our Lord Jesus Christ, says: "And that from a child
thou hast known the holy scriptures, which are able to
make thee wise unto salvation through faith which is in
Christ Jesus". This is the main aim of life and the most
necessary task to fulfill, Very worthy of imitation is
the wonderful testimony which God gave Abraham, founder
of the Jewish people, when He says of him in Genesis 18:19:
"Por I know him, that he will command his children and
his household after him, and they shall keep the way of
the Lord, to do justice and judgment." In order for us
to instil this more and more into our children and our
children's children, instruction in school 1is absolutely
necessary since the school is the first nursery of Christ-
ianity where Christ's lambs are to be brought to good
pastures. Our wish and prayer to God 1s that we might
indeed be such people as we proclaim to be, namely non-
resistant Christians who live as the pious of the land.

"In name we immigrated as a christian people from
Europe. The endeavors of the teachers of the Church in

Russia had always been, to point out that the "Seeking
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of the Kingdom of God" 1s the most necessary and best
thing for us. And the Word of God, as well as our own
experiences, teaches us that in America we cannot neglect
to bring our children to Jesus, the Redeemer who still
calls out to us "Suffer little children, snd forbid them
not to come unto me; for of such is the kingdom of heaven'.
Matth. 19:1L. Therefore we find it quite necessary to sow
early the seeds of a living Christianity by good and true
biblieal school-instruction. Our government has given
us a free hand in education if we support our own schools
and 1f we raise our children in a christian way of life.
Therefore we are thankful to God and to our government
for the freedom which has been granted us enabling us
to instruct our children in school according to the prin-
ciples of our Faith so that a people might be formed
which is in practice what it claims to be in name.

"Therefore we as teachers of the church and as members
of the school committee have thought it necessary and have
decided to set up a school-decree according to which the
fundamental principles of the schools shall be formed.

1. Each teacher who takes on a school must be known
as a peaceful and obedient church-member, as one who
loves order and who will be acﬁive in his work, since
without the aforementioned he will not be able to be a good
example to his pupils. In general 1t is the special duty

of the teacher that, when he meets his pupils outside of
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the school, he shall not have frivilous, silly and idle
conversation in their presence, for thereby he so easily
can destroy that which he has sown while teaching. There-
fore the teacher's deportment at all times shall be such
that his students will meet him with esteem, respect and
love,

"2. School shall be begun and closed with song and

prayer. The prayer shall be said aloud and in unison with
the students so that they too will learn how to pray.
The songs shall be chosen from the church hymn-book, In
addition the teacher shall take time, as he sees fit, to
give special instruction in singing. All singing shall
be done in as simple a manner as possible.

"Singing according to several voices or several
parts is definitely forbidden since this would soon lead
us away from simplicity end humbleness. That we people
tend very easily to create for ourselves a visible God
and Christ just as Israel did in making the golden calf,
we see in the christmas tree which 1s rapidly finding
its way into our own circles and for many has become a
god. Since God does not wish to give his honor to any-
one else or his glory to idols he says in the second comm-
andment: "Thou shalt not make unto thee any graven image,
or any likeness of anything." Therefore the teacher shall
not be allowed under any circumstances to set up a christ-

mas Ttree in school.
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"3, When school has been opened with prayer and
song the teacher shall begin instruction with reading
and writing in the morning and arithmetic and reading
in the afternoon. During the reading lesson the teacher
shall see to it that the reading is done correctly, that
is, with proper emphasis and pronunciation,

"Instruction in writing shall be given in German
and Latin script. In order to arouse greater enthusiasm
for reading and writing, the teacher shall give periodic
tests in reading and writing every Friday morning and
whoever rates best shall be able to sit at the front of
the class.,

"Every month the teacher may gather test-samples
in writing which shall include the date and the name of
the pupil. When the‘church—inspectors arrive the teacher
shall display these test-samples. Instruction in arithme-
tic must be given by the teacher according to the capabil-
ities of the individual student with respect to age and
capabilities of grasping and understanding since it is
self-evident that a mature mind, which reveals itself
only in the later school yvears, is necessary for diffi-
cult calculations,

"l. It is the main duty of the teacher to give the
children instruction in religion. This instruction may
be given according to our Bible, Bible stories and cate-

chism. As much as the children can grasp shall be explained
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to them, such things as the fall of man and how we have
obtained salvation again through the sufferings, death
and resurrection of our Lord Jesus Christ. For every
teacher according to Acts 8 has the mission of Philip

who was commissioned by the Spirit of God. "Go near,

and join thyself to his chariot. And Philip ran thither
to him, and heard him read the prophet Esaias, and said,
Understandest thou what thou readest? And he said, How
can I, except some man should guide me?" Similarly it is
the duty of the teacher to render the Scriptures intelli-
gible to the pupils in order that they can comprehend

and rightly understand what they read.

"Since it is necessary that students shall also be
able to read written material well, the teacher shall
practice this on Friday afternoon. The teacher shall in
advance have obtained a variety of written material which
he shall then give to the pupils to read. Thus Friday
afternoon can be used for reading letters, writing para-
graphs correctly on the blackboard, mental arithmetic,
catechism and singing. Since the natural duty of a child
is obedience, it is important that the attention of the
pupils be drawn to the fact that they must in all things
be obedient to the teacher in school and to the parents
at home, in order that they from thelr childhood on, are
aroused and directed towards that which they later shall

be, namely god-fearing and peace-loving Christians.
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"S. It is requested that, if circumstances permit,
teachers visit each other now and then in their class-
rooms. The purpose of such visitations shall be that
teachers can discuss common problems arising in the
different subjects whereby the less capable teachers
would acquire much information and a more uniform school
system would be formed for the betterment of school ad-
ministration.

"6, All teachers shall keep a school register mark-
ing the attendance of the pupils. It shall be shown to
the pertaining school committee when its members visit
the school (which shall happen twice each winter). Those
parents who do not send their children to school for in-
struction without an acceptable reason (or even because
of disobedience keep them at home) shall become responsible
to the church,.

7. As far as possible, the children shall come to
school clean, orderly and on time and shall be obedient
to the teacher as they are at home to their parents. WNo
other reading books are allowed in our schools but the
Bible, Testament, catechism and 'Fibel!.

"8, The teacher shall st all times conduct himself
in a fatherly manner with respect to his pupils and shall
give each child the same privileges. The teacher is also
allowed to apply, according to his judgment, punishments

for misdemeanors or for laziness in studies but above all
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should not be too strict or to punish out of revenge or
envy. If, however, quarrels or contentions arise between
children, it is the teachers obligation to carefully in-
guire who the offender and the offended is and after
having discovered this, pass judgment and point out re-
quired mutual love to both parties concerned and by ad-
monition help them to reconcile. If the teacher fails

in any of these things he will be held responsible accor-
ding to clause 6.

"9, Lastly, to the school-decree the following is
added. As was stated, our government has given us com-
plete freedom In our school-system, to plan everything as
we wish and thus have the control of our schools completely
in our own hands. We should therefore support and main-
tain our private schools as much as possible since we
all know and to a large extent already witness that what
the school is, the church will be. For if we will turn
from the right way of truth and life (which Jesus himself
is) in school, and turn to fables, the foundation of our
church will be undermined and its downfall near. In or-
der not to hinder or disturb the rise of our private
gschools all parents as well as unmarried persons who own
property and belong to our private school district and to
our church are required to take part in all school ex-
penses as agreed upon by the particular school district.

Elther all expenses are to be calculated on each quarter
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section of land in the school district, (which would be
a great advantage for those poor parents who have many
children and no land) or compute a fraction of the teacher's
wages on each child. This will be left up to the church
in each school district, but every church member should
feel the obligation and the necessity to go along in
everything and to do everything possible in support of the
school so that we do not ourselves bring about the down-
fall of our schools through disobedience or strife. The
salary of the teacher shall be collected by the school
committee and be paid the teacher regularly.

Children are of school age from 6 to 12 and 1l years.
The school term extends from October 1 to April 1, and
from May 1 to June 1, that is, there are seven months
for instruction in school, ™3

The decree shows clearly that the Mennonites very
definitely regarded education as the special function of
the church., The purpose of the school was to prepare the
child for church membership and the simple duties of farm
life. The children were to be brought up as devout Christ-
ians, humble and sincere in what they professed to be,
obedient to parents and church and as quiet and peace-
loving citizens of the land. The school was concerned
more with changing the behaviour of the individuals than

with giving useful information and understanding. The

3

Allgemeine Schulverordnung in den Privatschulen der
Gemeinde zu Sommerfeld in Manitoba, Canada.
Volkerzeitung Publishing House, Winkler, Man.
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emphasis was on attitudes and habits rather than on skills
and understandings. "Ethical character" and "Worthy Home
Membership" formed the core of their general aim in
education,

Curriculum

The curriculum consisted of reading, writing, arith-
metic, Bible study, catechism and singing. Although not
mentioned in the decree, nature study was taken incident-
ally. Excursions into the open fields helped arouse in-
terest in the wild life about them but beyond learning
thé names of a few common plants and animals there was no
formal study. The only history that the children studied
was that of the Bible and it too was taught only incident-
ally. There were no mans and globes in the classroom and
consequently the children as well as the teachers had little
knowledge of geography. The belief that the earth was
flat was quite prevalent in the schools.

In the éarly years arithmetic was taught from a book
of which only the teacher had a copy. The first stages
of arithmetic consisted of addition, subtraction, multi-
plication and division. The following are examples of
the more difficult types of problems which accompanied
these fundamental processes of arithmetic.

1. Someone bought L barrels of wine. The first bar-
rel held 296 quarts, the second, 39 quarts more than the

first; the third held }1 quarts more than the second and
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the fourth 27 quarts more than the third. How many
quarts did all four barrels hold?

2. At a stockyard were 279 oxen, ;26 cows, 337 sheep
and 250 pigs. Of these the following were sold: 188 oxen,
296 cows, 179 sheep, and 98 pigs. How many animals were
there? How many were sold? How many were left of each
kind? How many animals remained?

3. A horse-buyer bought 135 horses at 180 dollars
each. Of these he first of all sold 48 at 195 dollars
each, then 57 at 200 dollars each and the remainder at
185 dollars each. How much had he paid? How much did
he receive? What was his profit?

i, With the money which I need to guy 72 horses at
132 dollars each I can buy 216 cows. How much less does
a cow cost than a horse?

5. A merchant bought 180 1bs. of coffee at 35 cents
a lb. He sells L2 1bs., at 10 cents, 62 1lbs. at Lj2 cents
and the remainder at L5 cents. How much was his profit?

6. 3 dollars and L cents added to half of my money
gives 28 dollars and 16 cents. How much money did I have‘?LL

After having had practice in these fundamental pro-
cesses of arithmetic, the pupils started working with
fractions and decimal fractions. Considerable emphasis

was also placed on problems of weights and measures.

I

These problems were taken from the school books of

Mrs. C.B. Sawatzky, Gretna, who attended the early vrivate
schools and later became private school teacher.
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They did interest problems, and the last section in arith-
metic dealt with the squaring and cubing of numbers, as
well as taking the square and cube roots of the smaller
numbers, but for the larger numbers they were given de-
tailed notes on finding them. The method of finding the
square root was the same as we find in our present arith-
metic texts, but the method of finding the cube root, the
writer has never seen before.

The perfect cubes less than one thousand, 1, 8, 27,
6l, 125, 216, 3443, 512 and 729 were memorized. The cube
roots of these numbers range from one to nine. For per-
fect cubes larger than one thousand the following method
to find the cube root was used. To illustrate the method
the cube root of 91125 will be calculated.

Starting at the decimal divide the number 91125 into
three digit parts. Take the closest cube less than
ninety-one, It is sixty-four. The cube root of sixty-
four is four. Place the number four to the left of 91125,
Subtract sixty-four from ninety-one. The difference is
twenty-seven. Take down the second part, 125, of the num-
ber 91125 and write it beside the number twenty-seven.
Next multiply the number four (which was placed to the
left of 91125) by three which gives a product of twelve
and write it under the four as shown. Then take three
times the square of four. The product 1s forty-eight.
Add two zeros to it. Place U800 to the left of 27125.

Divide 27125 by L800. The lowest whole number quotient
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is five., Write five to the right of twelve. Multiply
125 by five. The product is 625. Add 625 to 4800, The
sum is 5425. Next multiply 5425 by five. The product
is placed under the number 27125 and subtracted. There
is no remainder. Therefore the cube root of 91125 is

forty-five.

L gi,l25

125 1800 27 125
#_625
ches

x5 27 125

The pupils were divided into four classes. The
first class was called "Fiebla", the second class "Kate-
chismd", the third, "Testamenta® and the fourth, "Bibla™.
The pupils spent one school-year in each of the first
three classes and remained from three to five years in
the fourth class.

In the first class children were taught their 4 B C's,
and to read and write from a small book called "A-B-C
buchstabier - und Lesebuch", or in general, "Fibel". The
first page contained the alphabet, the second and third
rages phonetics, the fourth the Lord's Prayer, the fifth
the Confession of Faith, the sixth the Ten Commandments
and so on., It contained short morning and evening prayers,
prayers of thanks and prayers for grace at table. The
whole book contained fourteen pages. On the last page
there was a picture of a red rooster together with a

verse about rising early to go to school. The following
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is an abstract of pages two and three showing the

phonetic system.

Ab eb ib ob ub
Ba be bi bo bu
Ca ce ci co cu
Da de di do du
Fa fe ri fo fu
Ga ge gi go gu
ia Xe xi X0 xu
Za ze zi Z0 zZu

They had to learn to pronounce these syllables and to
run through them very quickly. What was in this book
was the only material the children read during their
first year at school.

In the second class the pupills learned to read the
catechism, In addition they had to memorize many little
verses and short prayers.

In the third class the children were taught reading
from the New Testament. They also had to memorize the
whole catechism.

In the fourth, or Bible class, the pupils practiced
reading from the entire Bible, beginning from Genesis.
They had to learn the contents of fifty-two 0ld and fifty-
two New Testament stories. Of these stories they committed

large sections to memory. In fact, most of the stories
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were memorized.

Much emphasis was lald on writing, particularly on
beautiful script. The period in the day set aside for
this was called "Schoenschreiben or penmanship. In
appendix A are samples of writing in German and Latin
scripts taken from Helena Wall's writing book done in
her third year at school in 189u,5 The writing samples
of Johann Wall illiustrate, too, how well boys wrote. Mrs,.
C.B. Sawatzky, a former Mennonite private school teacher,
claims that children in all schools always enjoyed "Schoen-
schreiben" and tried to excel in it.

Art was not taught formally as were reading and
Awriting, but the pupils were allowed to draw and paint
in their spare time. That strong emphasis was placed
on drawing can be seen from the way in which some words
have been written or printed in the samples. The samples
of art by Helena Wall indicate the effort that was made
to do good Work.6
Methods

Some of the teachers were falrly well equipped for
their simple tasks, having been trained for their work
in Russia. It must be remembered however that the most
conservative Mennonite groups emmigrated from Russia and
5
_ Most of the samples included are the work of Miss
Helena Wall, Gretna. The writer was unable to obtain
any material previous to this but it can be safely said

that the work done ten to fifteen years earlier was
every bilt as good or better.

See Appendix A
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that their schools had not been at as high a level as
those of the more liberal minded groups. The curricu-
lum was very limited as has been noted but most of the
teachers had received some training and did a fairly
thorough job of teaching.

There 1s little doubt that in general, teachers héd
good classroom discipline. For example, a teacher would
send his class home if the children did not settle down
to work after the third warning knock on his desk. Woe
unto the children if they came home early. If a child
were strapped in school. he would automatically receive
the same from his father at home. Often the older bro-
thers and sisters would bribe the younger members of the
family not to report them at home, and parents therefore
did not always know what had happened in school. Although
the strap was used frequently (and not on the hand) other
methods of disciplining the child were often tried before
strapping. If a pupil did not pay attention while reading,
he might have to stand and hold the Bible above his head.
Children who did not do their assigned work were also pun-
ished. One teacher is reported to have drawn a picture
of a donkey on a piece of paper and had the pupil stand
on a desk and hold the paper for long periods of time
so everyone could see 1t. Under the plcture was written
"I am a lazy donkey". If two pupils were involved, then

the second person had to take a stick and steadily point
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. w b i opa s
at the picture. ~IBRAR

s e e

As crude as these methods seem, the children did
learn to obey the teacher. They came quietly and politely
into school and at four ofclock did not rush out of school
as present day children are want to do. They walked home
along the village street just as quietly as they had come.

In order to learn to read, the children first had
to memorize the A.B.C.'s. Next phonics were practiced
as outlined for them in the "Fibel". The pupil would
first sound out the letters and then pronounce the syll-
able. For example: b-a- ba; b-e~ be; After having comm-
itted these to memory, the pupils would begin to read
words. Obviously, the children learned to read very
sloﬁly°

In all the classes, the children had to read material
which was much too difficult for them and which they fre-
guently did not understand. The teachers seldom explained
what was read. But as one person remarked, "As we got
older we understood that which we had memorized so well
in school. All those difficult passages from the Bible
which we had memorized became meaningful and real to us
later and helped us to live as Christians®,

A very poor method, which seemed to be gquite common
in all the échools, was used in spelling(Diktat). The
teacher would dictate a sentence to the pupils and write
it on the blackboard. He would purposely make many err-

ors. The children were to write the sentence correctly.
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Frequently the slower writers or the ones who could not
spell well would copy all the words down incorrectly and
learn them that way. For example, the teacher would write
out a sentence like this: "dER Jullge KNaBe giT ZUr sHuLLE"
(That young boy goes to school). Apparently the teachers
were very proud of this pedagogical method. Many errors
in spelling were also caused through the use of the Low
German dialect., In school German was used,’while out of
school, children, parents and teacher all spoke Low German.,

Every Friday the older pupils had to practice letter
writing. Invariably the letters would begin like this:

"ell good-day dear teacher, what shall I write."
Then the pupils would continue in this manner:

"T like school we have four horses three cows
three calves ten pigs thirty hens thirty chickens."

They might vary the letter somewhat by saying how many
brothers and sisters they had or how old they were. Their
ability to express themselves was very limited.7

That ?ery little attention was placed on understand-
ing can be seen from Helena Wall's samples of writing.
The first sample ends in "and". The teachers would often
dictate words which would fill one line, regardless of
whether or not the thought was complete and then the
pupil was required to write 1t out eight times in both

German and Latin script.

7

Much of the aforementioned information was obtained
from Mr., Abram Jangzen, Gretna. Mr. Janzen first attended
school in 1880,
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For work that was well done, pupils would receive
acknowledgments and often rewards. The children all
sat in home-made desks - usually four to a desk. If a
pupil had done well in his work he would be allowed to
sit in position number one in his desk, closest to the
teacher. What seems peculiar here is that the older
pupils sat at the front of the classroom and those in
the first grade near the back. O0ften, too, the teacher
would reward a pupil by giving him a beautifully decorated
little booklet filled with many illustrated Scripture
verses. If the beginners read well, the teacher would
Place a penny beside the red rooster in the ABC book and
the children would believe that the rooster had deposited
it there.

Most of the written work was done on slates and, nec-
essarily, always erased. Only a small portion of the
work was written out in small notebooks.

The school decree indicated that the teacher should
open £he school day with song and prayer. The teacher
would 1In most cases also close the morning and reopen
and close the afternoon classes with song and prayer.

The Lord's Prayer, as well as most other prayers, was
recited in a monotonous sing-song. Similarly, at the
end of each day, sometimes before the closing prayer and
sometimes after, the multiplication table was recited.

This, too, was done in a sing-song fashion,
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The school building, identical to the dwellings in
the village, was large and well ventilated with one end
of the building forming the teacher's dwelling. No pic-
tures hung on the walls,

The teacher's salary was very meager - anywhere
from forty to a hundred dollars a year. But, the teacher
had free residence and sometimes free board. On the school-
yard was a barn and the teacher was able to obtain free
pasture for his cows and chickens.

Deterioration

Until the early 1880's there were only private schools
in the Mennonite settlements of Manitoba. In those first
ten years of pioneer life the government of Manitoba left
the Mennonites completely to themselves in matters of
education. But then, as time went on, the government
tried to persuade them to come out of their isolation and

to seek a closer cooperation with the provincial school

authorities. Some of the Mennonites realized the dangers

of isolation and did seek closer cooperation with the
provincial school authorities. As this idea spread,
group conflicts brought to an end the peaceful period
of Mennonite school autonomy.

With regard to the Mennonite educational system Dr.
Francis says:

"Considering time and circumstances, the Mennonite

educational system seems tohave been falr enough.

1t was an essential part of their Protestant cul-
ture and democratic institutions, which require
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literacy and a rather high educational standard 8

from every member of church and secular community.®
Many of the teachers had obtained high school education
and teacher training in Russia and had been under the
influence of Johann Cornies. That the teacher as well as
the elders of the church was interested in good teaching
can be seen from the fact that teachers tried to benefit
from the experience of others, and that as early as 1879
a teachers convention was held at Chortitz in the East
Reserve. Yet the Mennonite schools began to deteriorate.
They had never reached as high a standard as those in
Russia, partly because the more liberal-minded teachers
did not emigrate and partly because there were not en-
ough trained teachers for all the schools. But these
were not the chief reasons why the Mennonite private
"schools deteriorated. Very aptly Dr. Francis states the
real weakness of the Mennonite private schools:

"The real weakness of the Mennonite private

school should not be sought in its limited curri-

culum and conservative teaching methods, or in its

autonomous church-controlled administration. Gen-

erally speaking, school and education do not thrive

in a vacuum but require the intellectual stimulus

which only inter-action with a rather large area of

high civilization can provide. Manitoba's English

school could easily have met the same fate as the

Mennonite German school, had it not remained in

constant living contact with the old civilization

of Great Britain and the new civilization which

was arizing, on a broad foundation, in the United

States. Even in Russia, Mennonite intellectual life

and culture had been somewhat isolated; in Canada
it was completely cut off from intercourse with

any congenial area of high civilization.® 9
8

Francis, E.K. Op. cit., p. 210
9 .

Ibid, p. 210,



CHAPTER IV

THE PERIOD OF RELIGIOUS AND LANGUAGE CONFLICTS

Public Schools

As was mentioned, the malin reason for the deterior-
ation of the Mennonite private schools lay in the fact
that there was no intercourse between them and higher
centers of learning. Some of the Mennonites, particularly
those of the Klein Gemeinde and Bergthal groups, saw the
dangers of isolation and sought closer cooperation with
the provincial school authorities,

At a Mennonite teachers convention held at Chortitz,
East Reserve, in March of 1879, the Manitoba government
suggested to the teachers as well as to the taxpayers,
that they change their private schools into public schools.
Their financial worries would be over and the government
would inspect the schools.1 Those present, however,
feared that if the government took over the inspection
of the schools, the Mennonites would be in danger of los-
ing their right to teach religion and German. Only a few
districts, particularly those of the Klein Gemeinde chose
to change to the public school. In the early 1880's the
following district schools (public schools) were formed:

2

Steinbach, Blumenort, Gruenfeld, Blumenfeld and Hochstadt.

The organization of public schools, however, did not

Schaefer, P.J., Woher? Wohin? Memnoniten? 3 Teil.
p. 68.

Ibid, p. 68.
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mean that the Mennonites in these districts had to give

up their religion or the German language. On the contrary,
these schools upheld the Mennonite religious aims of edu-
cation and in addition tried to build up their academic
standards in school. For the time being instruction re-
mained much as it was. For a number of years the inspec-
tors even omitted inspection of the newly formed district
schools,

The following is a portion of a report of the Menno-
nite district schools given by Jacob Friesen in March
1882 to the Department of Education. It shows what type
of work was done as seen by a Mennonite inspector.

To the Superintendent of Education:

Sir, - I have the honor to report that I have in-
spected the following schools during last month.

I. Steinbach - Here I found 22 daily scholars in
attendance, the school well conducted, the teacher
very efficient, and the scholars well advanced in

their studies. Reading, writing, arithmetic and
geography.

IT. Blumenhof - Here I found 10 scholars in atten-

dance in a very good and well ventilated building,

kept clean and warm, the teacher very capable, and

the scholars well advanced in all subjects. 3

Mr. Friesen reported similerly for the schools of
Biumenort, Hochstadt, Rosenhoff and Rosenort.

Four years later Inspector Wilhelm Rempel gave a

detailed report of the Mennonite district schools to the

Department of Education. In this report Rempel wrote:

3

Report Department of Education 1871-1883
Winnipeg: Coldwell and Cunningham 1872. p. 23,
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It is with pleasure that I say there are several
of the teachers employed who try hard to fill
their positions honestly, and indeed they have
succeeded considerably. This principally applies
to the teachers on the Eastern Reserve, but at the
game time I am glad to state there are some five or
six of those on the Western Reserve and at Morris
who are going to rival their colleagues. The rest
of them form a mixed class of men, doing thelr work
in ways of their own, some bearing in deep earnest,
while others are indifferent, some having a little
knowledge and trying to make the best of 1t, while
others lack knowledge and are just dragging along
slowly.

But it is not only the teachers whom I would hold
responsible for the defects in conducting their
schools, for there is a great deal of indifference
amongst the farmers as to properly educating theilr
children, and even oppositlion to several of the
sub jects being taught, and it seems to me as if we
will have to wait for years to come till our wrongly
informed people surmount that aversion prevailing
amongst them regarding the better education of our
rising generation. L

The condition of these schools is also fully stated
in the report of a committee of the Board of Education
in 1888. This report, however, shows the Anglo-Saxon
view of the Mennonite schools.

The Mennonite people have during the last few
years kept a number of schools, varying from twelve
to twenty, under the control of this Board. This
number of schools, however, is not more than one-
half the number sufficlent to accommodate the
Mennonite children: and a number of other schools
under the control of the Mennonite religious bodies,
have also been kept in operation.

In the Mennonite schools under the control of this
Board the character of the teaching has never been
satisfactory, and your committee has reason to think
that in the other Mennonite schools it has at least
been no better. But the Board has continued to
accept and aid such schools as have been placed under
its control in the hope that gradually the people

Report Department of Education 188)-1888
Winnipeg: Queens Printer 1885 pp. 54~55.
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and teachers would aim at the sccomplishment
of better results. 5

The report goes on to state that in February 1887, WNr,

Thiem White was appointed inspector. Mr. White had given

the following report:

The teachers are illiterate snd without ambition
toward improvement, their work in the schoolroom
is useless or nearly so; and the course of study -
if it may be so called consists in many cases almost
wholly of religious exercises. The teachers are in
some instances paid only the amount of the legisla-
tive grant received by the school and in no case is
the salary offered a teacher sufficient to induce
any qualified person to accept it,.

Grants of one hundred and fifty dollars had been given

annually to schools and only if conditions were fulfilled,7

Inspector H.H. Ewert, principal of the Gretna Normal

School gave a somewhat brighter picture of the Mennonite

schools in his report to the Department of Education in

1893,

He

He wrote:

Parallel with the increase of the number of Dis-
trict Schools goes a growing desire of the people
to improve their schools. It is gratifying to observe
that after the people have once adopted the Public
School System, they soon begin to drop their old-
time prejudices against the use of text-books, the
introduction of studies like geography, and the
employment of modern methods of teaching. Some
schools have made good progress in English, others
would have done more in this line had the ability
of the teacher been equal to his willingness. 8

Bwert reported that a teachers! convention was held

5
6
7
8

Ibid, pp. 10-11,
Tbid, p. 10.
Ibid, p. 10.

Report Department of Education 1890-1897
Winnipeg: David Philip, Queens Printer, p. 37.
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at Gretna. It was well attended and it aroused great
enthusiasm. The result was that two local teacher's
agssoclations with monthly or bi-monthly meetings were
organized. H.H. Ewert wrote:

"These meetings are conducted in the following
manner: The teachers meet at some school in the
district, and the teacher in charge of the same
teaches a few of his regular classes during the
forenoon. In the afternoon his work and methods
are criticized by the visiting teachers, and the
programme is finished by the discussion of a
paper on some educational topic, presented by a
member of the assoclation. These meetings tend
to create an "esprit de cdorps" among the teachers
and will no doubt be a most potent factor in im-

proving the status of education in this division."?

In all schools except one, the German language was
the medium of instruction with English also being taught.
Where the teacher had sufficient command of English, the
most important branches on the programme were taught in
English. The Plum Coulee school was the only one that
taught in English exclusively.lo

There is evidence that some of the Mennonites actu-
ally wished to fulfill the requirements of the Department
of Education. They asked that the school law be trans-
lated into German. H!H.Bwsri reported to the Department
of Education:

"T am convinced too, that a considerable amount

of the trouble that has existed in some of the

districts has arisen to a . gre=st extent from the

people's ignorance of the law., I would, therefore,

recommend that the Government igssue a German trans-
lation of those sections of the school law which

Tbid, p. 37
10
Ibid, pp. LO-L2.



pertain to rural schools. "1

The Mennonite schools gradually improved. In 1899
there were thirty-four district schools with forty-one
teachers. 1In twenty-three districts the children all
were (German and in the others there was a sprinkling of
English. The English parents seemingly appreciated the
opportunity their children had of acquiring some know-
ledge of German. About half of all the district schools
now instructed in English and the others all taught some
English. Some schools taught grades as high as seven and
eight, but others only grade four. The reasons for this
difference in schools were varied. There were of course,
differences in teachers and some districts were more pro-
gressive than others. Most schools were painted inside
and out. A new four-room school had been built in Altona.12
All in a1l the schools were operating at a much higher
standard than a decade ago. Ewert said of the schools:

"Comparing the state of education among the

Mennonites to-day with that of about eight

vears ago, when special steps were taken to in-

duce them to adopt the Public School system

and improve their schools, 1t is gratifying

to observe that great progress has been made.

The number of schools that have come under

Government control has more than trebled;

the standard of teachers has been immensely

raised; the schools are much farther advanced;

very much of the prejudice against the English

language has dissppeared, and a large number

of people entertain much more liberal views
in regard to education. With these gains,

11
Ibid, pp. L1-L2.
12
Report Department of Education 1898-1901

Winnipeg: pp. LL-L5.



-52-

which mean so much of an increase of the forces

making for progess, it may be reasonably expected

that the movement will continue to spread, and
progress in the future be even more rapid and

satisfactory.” 13

In 1902 there were forty-one districts. By 1907
there were nevertheless still sixty private schools with
an enrollment of 1500, whereas the public schools had an
enrollment of 11,06, Some schools taught grade nine. In
1911 Inspector Weidenhammer reported that since 1910 all
the subjects of the public school curriculum had been
taught in the English lénguage. Teachers encouraged the
children to use English on the playground three days of
the week and High German on the other two. Children
evidently spoke both languages qulte fluently. Grammar,
geography and history were now given their proper place
on the curriculum.

Ingpector Weidenhammer also visited a number of
private schools by special request of the teachers. Eng-
lish was taught in twelve out of sixteen schools visited,
A1l of those visited a second time had introduced English,
Thus a forward movement had begun. A large number of
private school teachers had been present at a convention
held in Plum Coulee in November, 1910, indicating that

they too wished to improve thelr educaticnal standard.lu

The teachers! conventions which Professor H.H., Ewert

13

Ibid, p. L5.
1L

Manitoba Department of Education Annual Report.
Winnipeg: Kings Printers, 1911. pp. 115-12j.
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organized in the West Reserve were held each year. Al-
though one might say that the teacher-training courses
offered in summer at Gretna, Altona and Morden helped
most of all to raise the educational status of the tea-
chers, yet the annual teachers' conventions also helped
much. These conventions were of two-day duration. The
first day the proceedings were in German and the second
in English or visa versa. To these conventions all pub-
lic and private school teachers and all preachers and
school trustees were invited. Anyone interested in edu-
cation was welcome.

The writer studied the convention programs from
1611 to 1920 and found them all very similar in structure.
The following is a copy of the convention program for
1915. It gives considerable insight into the type of
work done.

Programm
fuer die fuenfzehnte deutsch-englische Lehrer-

konferenz, welche Donnerstag und Freitag, den
11 und 12 November, 1915 in Altona tagen soll.

Donnerstag.

10:00 Einleitung und Begruessung vom Vorsitzer.
(Opening remarks by chairman) 15

10:15 Die Behandlung der Kleinen - Helena Warkentine
(Treatment of the primers)

Besprechung (discussion)

11:15 Das Verhaeltnis der Mennonitischen Schul-

15

The English statements are the writer's translations.
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kommission zu den Schulen. (The relationship
between the Mennonite School Commission and
the schools) - Johann D. Klassen

Besprechung (discussion)
12:00 Mittagspause. (lunch hour)
1:30 Pestalozzi - H.H. Ewert

Besprechung (discussion)
2:15 Der Standtpunkt des Lehrers von Seiten der

Trustees - Gerhard Wiebe

(The position of the teacher as seen by

the trustees)

Besprechung (discussion)
3:00  Fragekasten (questionbox)
4:00  Sitzung der Schulbehoerde (trustee meeting)

Abends 7:30
Vortrag in Englischer Sprache von Herrn C.K. New-
combe, Superintendent des Ersiehungswesens in Man-
itoba. Auch wird Dr. R.S. Thornton, Unterrichts-
minister von Manlitoba erwartet gegenwaertig zu sein.
(A talk in English by Mr. C.K. Newcombe, Superinten-

dent of Schools. Dr. R.S. Thornton, Minister of
Bducation, is also expected to be present.

Freitag

9:00 The Teaching of Music in Elementary Schools
- J.S. Schultz.
Discussion

10:00 The Teacher's Favorite Pupils
- Miss Amelia C. Winger
Discussion

11:00 Reading - 0,A. Wurster
Discussion

12:00 Noon Intermission
1:30 Molding the Destinies of Youth

- J.BE. Linscheid
Discussion
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2:15 Advantage of the Public School over
the Private School - J.J. Jost
Discussion

3:00 Question Drawer

3:30 Business Meeting.

Abends 7:30

Zehn Minuten Ansprachen von folgenden Herren:

(ten minute talks by the following)

P.H, Siemens, D. MacLeod, G.B. Wolkof, J. McLennan,
A. Weldenhammer, H.H. Ewert and J.S. Schultz.

Intragroup Conflict

The formation of public schools resulted in serious
conflicts among different Mennonite groups. In several
places, particularly in the Municipality of Douglas,
exlsting private schools were converted into public
schools without any controversy. Similarly many private
schools were retained without conflict., But serious
trouble arose in those localities of the West Reserve
where Bergthal people demanded that a school district
be formed while the Fuerstenland (Altkolonier) people
- opposed 1it.

The Bergthal people were first of all motivated by
economic considerations to create district schools. The
pioneer years were difficult years and the provincial
grant for schools was a great help. The Mennonite sys-
tem weighed heavily upon the poorer and larger families
since in many schools the greater part of the school

tax was assessed according to the number of children of
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school age. The Bergthal people, too, were more liberal
minded and were inclined to take on the customs of the
Anglo-Saxons,l6 Many of the business men from Winkler,
Altona and Gretna realized the need for an adequate edu-
cation and the necessity of knowing the English language.
They became leaders in the movement for district schools,
However, the Fuerstenland people were very conser-
vative. They were definitely an agrarian people and did
not intend to change. The church leaders insisted upon
withdrawal from the "world". To them the English language
was a dangerous channel whereby foreign and undesirable
ideas would gain entrance into the religious and social
life of the people. Had they not emiigrated from Russia
because they were asked to teach the Russian language
and to use different text-books in school? What was now
most difficult for them to understand was not that the
government wished them to organize public schools, but
that their own brethren insisted upon their formation.
The PFuerstenland people desired only the knowledge
needed for participation in religious functions and local
community life plus the little that was needed for simple
farming, The chlldren, they believed, should be able to
read the Bible and understand it. But that was all they
should read. Anything beyond this was "of the world" and

therefore sinful. A member of the 0ld Colony church men-

16
Francis, E.K. Op. cit. p. 213.
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tioned to the writer that in his opinion the church had
not been consistent. If they had not wished to learn
anything of the world, then arithmetic should not have
been taught either. However, the church leaders evidently
did not see simple arithmetic as a threat to their reli-
gious and social 1life. They felt though that a know-
ledge of English would enable the young people to leave
home and seek employment outside their established circles.
There would then be the added danger of intermarriage

with other denominations or even other races. Instruction
in English would inevitably also lead to a decline in the
knowledge of German, which had almost become a part of
their religion. Thus the Fuerstenland people clung to
tradition and refused to give up their parochial schools,
They considered the organization of district schools a
direct violation of the Mennonite principle of church
control over schools‘and of the privileges granted to

them by the Dominion authorities. The Fuerstenland church
leaders therefore, put a ban on any parents who allowed
thelr children to go to a public school,

Since the right of the municipality to collect the
school tax had been established, the Fuerstenland people
had to pay, whenever in some district a Bergthal majority
petitioned for a public school, even though the Fuersten-
land people continued to send their children to their

own church-school. It can easily be understood that this
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situation, wherever it existed, caused much resentment
between the two WMennonite groups. What made matters
even more difficult was the fact that members of the two
groups were often related.

Whether private or district school, what was most
needed was competent Mennonite teachers. In view of
this a group of members of the Bergthal church in the West
Reserve, including Elder Johann Funk, stressed better
teacher-training as the first step toward better schools.
They formed the Mennonite Educational Association, which
opened a Mennonite normal school in Gretna in the fall of
1889. Wilhelm Rempel, a former inspector of schools, was
asked to teach. The enrollment reached almost sixty,
ranging from first-graders to candidates for the teaching
profession. Rempel soon realized that this work was too
difficult for him and he resigned at the end of the ses-
gsion. The school was closed for a year.

The Department of Education was interested in this
latest progressive movement amongst the Mennonites and
decided to give their support to the new venture. The
Association, in conjunction with the Department of Educa-
tion, was able to obtain the services of H.H. BEwert,
principal of the Mennonite normal school at Halstead,
Kansas. Ewert's role was a difficult one. He was to
teach the upper grades of public school, offer a teacher-

training course, inspect the schools and try to persuade
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the people to give up their parochial schools and form
disfrict schools,

The Fuerstenland people violently opposed the work
of the Mennonite Educational Association. Education,
they believed, should be solely in the hands of their
church; but this group of Mennonites had hired a teacher
who received a salary from the Department of Education.
H.H., Ewert would be working in the interests of the De-
partment of Education and not in the interests of the
church. A member of the Fuerstenland Mennonites told the
wrilter that since the Mennonites had the privileges of
parochial schools, Ewert should, in his opinion, have put
his efforts not into influencing the Mennonites to form
public schools, but into raising the standards of the
private schools. Had this been the aim of the education
association and of H.H. Ewert, the Fuerstenland people in
time would have given their support to it. Members of the
Bergthal Mennonites, however, say that in general the
Fuerstenland people were not interested in raising the
standards of the private schools; that the Fuerstenland
people were in the majority and would not allow school
reforms. The Fuerstenland Mennonites were suspicious of
the normal school and of Ewert in his dual role as prin-
cipal and government inspector, and considered this man
from Kansas to be working for the forces of evil,

Not only did the Fuerstenland Mennonites take this
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attitude but likewise did the majority of Elder Johann
Funk's Bergthal congregation. This was the worst blow
of all to the Mennonite Educational Association. Elder
Funk had felt certain that his own congregation would
support him. Of };76 families of his church, L15 broke
away and founded the Sommerfeld church with Abraham
Doerksen as elected elder.l’ Only sixty-one families
decided to stay with Elder Funk and support the school
reform movement. In the East Reserve the struggle was
much less intense. The Bergthal people here were also
quite conservative. It had been the more liberal-minded
Bergthal people who had left the East Reserve and settled
on the better land in the West Reserve. When the school
controversy reached its height and the split in Elder
Funk's congregation occurred, the Bergthal church in the
Bast Reserve also demonstrated its disapproval by chang-
ing its name to Chortitz church.

When H.H. Ewert opened the Gretna school in the fall
of 1891 there were only eight students. But from where
should students come? Only a few families had stayed
with Elder Funk and some of these evidently were not too
decisive in their position.

The conflict oontinued, The progressive element
did not cease in their struggle to form public schools.
Wiherever they could persuade the majority of ratepayers

in any one locality to petition for a public school, the

17
Schaefer, P,J,, Heinrich Ewert, Op. cit., p. 50
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municipality would provide the funds out of taxes paid

by 211 residents. In such a village the conservative
minority was compelled to pay twice; for their own private
school and the public school. Bitter resentment arose
since the enemies of the public school realized that this
double taxation was imposed upon them not by the govern-
ment, but by their own brethren.

As was related earlier in this chapter, the number
of public schools gradually increased in spite of the
conflict until in 1903 there were forty-one district
schools, most of which were staffed by teachers who had
received some training in Gretna. Since Ewert no doubt
did most to influence the formation of these schools, he
was hated most. In the election campaign of 1903, the con-
servative Mennonites promised the Conservative candidates
their votes, if, in return, the Conservatives, when in
power, would dismiss Ewert as inspector of public schools.
It was hoped that, once his salary was suspended, the ed-
ucation association would be unable to retain his ser-
vices. Ewert was dismigsed as inspector but he continued
as principal even though the education association could
pay him only a small sslary. Consequently, the Gretna
school no longer functioned as a normal school but oper-
ated only as a private high school. Ewert's aim, however,
to traiﬁ young people for the teaching profession in or-

der to raise the standards of the Mennonite schools, never
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changed.

Bwertt's dismissal as 1lnspector was a serious blow
to the Mennonite ZEducational Association and when it
split into two groups over petty differences of opinion
in 1905, the school reform movement almost ceased. Two
Mennonite private high schools resulted, one at Gretna and
the other in Altona. Since this issue will be discussed
in greater detail in thé following chapter, it sufficeé
to say here that thougﬁ both schools had identical aims
and were supported by the same progressive element, they
caused another major controversy in this period of reli-
gious and language conflicts,.

Intergroup Conflicts

The school conflict thus far was largely confined
-to the Mennonites themselves. Until this time there was
little interference by the government in the local man-
agement of Mennonite education.

The Manitoba Public Schools Act of 1890 had not had
any serious effects. It stated that; (1) all public
schools in the province should be non-sectarian, state-
controlled, and supported by all taxpayers. (2) school
attendance was not compulsory, and (3) religion could be
taught before or after school hours in the public school

itself.18 Since attendance was not compulsory, the Menn-

15
The Mennonite Quarterly Review. Published by the
Mennonite Historical Society, Goshen College,
Goshen, Indiana. Oct. 1950,
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onites could send their children to the private schools.
Thus the law did not affect the Fuerstenland and Sommer-
feld people. However, the public schools were to give
instruction in Bnglish, which some Mennonite teachers
could not do.

In 1896 the famous Laurier-Greenway compromise was
reached. It permitted the teaching of religion and made
possible a bilingual system of instruction in schools
attended by at least ten pupils whose mother tongue was
not English.t9

In 1907 the Roblin government made a small attempt
at assimlilating the smaller ethnic groups into an Anglo-
Saxon Canadian pattern. The provincial government asked
that the Union Jack be flown over every public school
building. Premier Roblin said that the decree was inten-
ded to "inculcate feelings of patriotism and materially
assist in blending together the various nationalities in
the province into one common citizenship irrespective of
race snd creed".20 Mr., Roblin also declared that "what
we need is to get the youth filled with the traditions
of the British flag and when they are men, they will be
able to defend it".ZT

Roblin's "flag-flying poliey" was ill received by
the Mennonites. The Mennonites looked on the flag as a

military emblem. The flying of the flag might ultimately

19

Francis, E.K., Op. cit., p. 216.
20

Ibid, p. 220
21 .

Ibid, p. 220.
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result in abrogation of the privilege of exemption of
military service. One of the major reasons why the Menn-
onites had emigrated from Russla was because thelr privi-
lege of exemption from military service was being taken
away from them. The Union Jack proclamation caused much
anxiety., If their children were lured IiInto strong pat-
riotism, it would be difficult for the parents to rear
the children in the doctrine of non-resistance.

The first reaction to the new law came from the
Klein Gemeinde, Holdemann and Sommerfeld groups. To
them it was reason enough to change back to the private
school and the number of public schools decreased. Some
public schools even returned the provincial grants, since
they had not been flying the Union Jack. In a few years,
however, most of the Mennonites who had public schools
became accustomed to the idea of a flag and the contro-
versy subsided.

The Roblin administration soon realized that if it
wished to rebuild the Mennonite public school system it
would have to engage an inspector who knew the German
rlanguage, and they succeeded in obtaining A. Weidenhammer
from Ontario.<2 Weidenhammer became inspector January 1,
1910, By 1916 most of the schools that had reverted to
private were again public and new districts were formed.

The next éreap set-back for the Mennonites came

with the outbreak of World War I. The Liberal party

22
Mr. Weidenhammer changed his name to Willows.
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advocated assimilation of minority groups in their elec-
tion campaign. They demanded national schools, obliga-
tory teaching of English in all public schools, and com-
pulsory school attendance.23 In 1916 the Liberal party
was swept into power. The war placed the Mennonites at

a disadvantage which most of the other minority ethnic
groups did not experience. The Mennonites were a German-
speaking minority and conscientious objectors. Professor
C.B. Sissons of Victoria College, Toronto referred to it
in this manner; "when the use of the German language was
an offence added to conscientious objection to war, the
Mennonites, who had remained true to their faith, found
themselves in a very uncomfortable pom‘.tion".eur

At the turn of the century large groups of European
emigrants had settled in Manitoba so that by 1916 no more
than 58 percent of Manitoba's population were of British
origin.25 The government became alarmed and launched a
policy ofassimilation., However, the bilingual schools
actually prevented assimilation.

In the bilingual schools outside‘the Mennonite dis-
tricts, administration became very difficult. In some
districts two or three ethnic groups existed, each with
about the same population. Which was now the langusge

other than English to be taught? Sometimes Polish child-

23

Francis, E.K. On. cit., p. 226.
2l

Ibid, p. 227.
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Ibid, p. 228.
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ren were forced to attend Ruthenian or Finnish schools
_op vice versa. Sometimes, if one or two families of one
group moved away, a different group was in the majority.
In many bilingual schools the teaching of English
was very poor. Professor Sissons in his book "Bilingual
Schools ih Canada™ refers to the reports of special in-
spectors sent out by the Department of Education in 1915,
to investigate the condition of bilingual schools and
says, "Those in the French Bi-Lingual schools, are gener-
ally unfavorable, and the same is true of the Polish and
Ruthenian Bi-Lingual schools, while the words "Very well",
“Very well indeed", "Fluently" appear quite frequently in

n26

the description of those among the Germans. In another
paragraph Professor Sissons says: "As a matter of fact,
among the progressive Germans of Southern Manitoba in
1912, were found real Bi-Lingual schools, that is schools
in which the pupils learned to read, write and speak two
languages. "

The Mennonites, sensing that the Liberal government
would carry out their policy ofassimilation and do away
with bilingual schools, formed a Mennonite School Comm-
ission which set up a petition on January 7, 1916, to be

presented to the Manitoba Legislature. The following is

a copy of this pétition.

20

Willows, A, Op. cit., pp. 67-68.
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"Some points relating to bilingual teaching
in our schools, put before our representative
in the Manitoba Legislature, Hon. Valentine
Winkler, by the Mennonite School Gommission,
and discussion of same at a meeting at the
home of Mr. John D. Klassen, Rosenfeld, on
Friday, January 7, 1916.

1. The majority of the Mennonites have so far
put their confidence in the Liberal party and
have uninteruptedly sent a Liberal representa-
tive to the legislature. They would not like
to be betrayed by the Liberal party.

2. If they were betrayed, they would feel so
offended that they would cease tosupport the
Liberal givernment.

3. The Liberal party has no mandate {rom the
people to abolish bilingual schools. They said
in their platform only that they would see to
the efficient teaching of the English language.
The question of bilingual schools was not the
issue of the last election, but honest govern-
ment,

lio If the teaching of the German language in

the public schools of this province should be
prohibited or curtailed very much, it would
surely Jjeopardize the interests for public
schools in our midst; and what has been achieved
during the course of the last twenty-five years,
would thereby be set back very much.

5. We want no special privileges through admin-
istrative channels. Because this would

a. Arouse the jealousy of other nationalities
and denominations.

b. It would msake us dependent on the feeling

and opinion of .officers of the Department of
Bducation and to the whim of the inspector.

¢c. It would be whip in the hands of the politi-
cians at election times.

6. We wish and demand that the present act in
regard to the bilingual system remains in force.
Probably with one change, namely that the major-
ity of the ratepayers of a district may make
application for the teaching of also in another
language other than the English, instead of

that the watepayers of ten children may demand
this, as stated in the present act, so ag to make
it easler to carry it out.




-68-

7. We wish to have the right to teach in our
schools besides the English also the German,
and to give religious instruction to our child-
ren. The educating and obtaining of the qual-
ified teachers for our schools will be tended
to by ourselves, so that the government need
not have any trouble or expense in this conn-
ection, as far as the Mennonites are concerned.

8. We do not see any reason why people should
begrudge us the opportunity we are seeking to
give our children a broader education than they
would get if taught only in one language.

9. We further wish to have a school inspector
who is conversant in the German language, so
as to be also able to inspect our schools re-
garding to the teaching of German, and to be
better able to converse with the trustees and
with the people of our districts., If possible,
- we would prefer to have a school inspector be-
longing to our denomination.

10. Some reasons why we want to have instruc-
tion in German:

a. Not out of national interests.

b. Not out of ecclesiastical interests. But

¢c. Because German 1s our mother tongue, and
all our Preligious and devotional books and
other valuable documents are published in the
German language. These would be useless to
our children in the course of time, if they
were taught only in English.

d. So as to enable our children, when away
from home, they may be able to write in correct
German to their German parents snd also be able
to read the letters, which they receive from
their German parents and friends.

e. S0 as to enable our children to worship in-
telligently together with their psarents and
other relatives.

f. To enable our children to understand the
English language more thoroughly than they are
able otherwise.

g. If others go to much trouble and expense to
obtain a knowledge of the German language, we,
who are in possession of the same, do not want

to give it up.

11. At the time when the Mennonites emigrated
to Canada, they received a written declaration
from the Dominion Government, stating that they
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would have perfect freedom as to school and

church affairs. Upon this declaration they

decided to settle in Manitoba, and have always

put much weight on it. They would be very

much disappointed and worried, if this would

be taken from them.

12, In case the government should intend to

change the law in regard to the bilingual

schools, the Mennonite School Commission would

be very much obliged to be informed, when such

a law would be in preparation, so as to then

send a delegation to Winnipeg to speak for our

wishes and our interests., 20

Notwithstanding, a large number of bilingual schools
did unsatisfactory work and caused many difficult problems
of administration. Then too, bilingual schools prevented
assimilation with Anglo-Saxon ways of life. Therefore,
the Liberal government adopted the new school policy which
the party had advocated prior to its election and passed
the School Attendance Act on March 10, 1916, First: All
children between the ages of seven and fourteen were com-
pelled to attend public schools unless private education
was provided for them in a manner acceptable to the school
authorities. Second: English was made in practice the
sole language of instruction in all public schools of
the province.29

Since the Mennonites had hoped that the bilingual

system of schools would remain and because of the legal

loophole that had been included in the Public School

Attendance Act, the Mennonites did the expected thing;

28 '
The copy was obtained from historical documents
kept by Mr. Benjamin Ewert.
29

Francis, E.K. Op. cit., p. 23U,
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they declared their schools once more as private. There
was opposition now not only from the conservatives but also
from the progressives who had been most favorable to the
extension of the public school system.

There was one more factor which, as Willows states,
was largely responsible for having created the Mennonite
school problem.30

The various Mennonite churches had appointed an
advisory committee (Fuerstenland people excepted) to
consult with the inspector, whenever necessary, on matters
of importance to the schools. This committee had no
official standing with the Department. In the fall of
1915, this committee and a number of Mennonite preachers
held a meeting at a farm house. The minister of agricul-
ture, who was the repressntative of the Mennonites in the
Legislature, was present. At this meeting the school ques-
tion was discussed. The Mennonites said: "A man, higher
in authority than Inspector Willows, had told them that
their schools would not be affected by the new legisla-
tion 1f they operated them privately".3l Willows discour-
aged this backward step but it was of no avail. When the
School Attendance Act was passed, many of the public
schools were declared private.

Tt would seem than that for the majority of the
Mennonites the new act wguld not be a great hindrance.

30
31

Willows, A. Op. cit., p. 96.

Ibid, pp. 74-75.
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Anxiety grew amongst the Mennonites because of the clause
in the compulsory school act which read: "That any child
attending a private school, may be examined by the offi-
cer of the government at any time, and upon finding that
the same has not got satisfactory knowledge, impose a fine
on the parents of that child." The Mennonites were afraid
that this clause could be a legal loophole for an inspec-
tor to cause private schools to be closed and command
children to go to a public school. The inspector would
decide whether a child had sufficient knowlege or not and
it would be an easy matter for him to declare all the
children in the private schools as having insufficient
knowledge. Consequently the Mennonites sent delegates
to the Manitoba government to present their views. The
following is what they presented:
A presentation of views to the ministers of

the Manitoba government by delegates of Menno-

nites, in regard to the private schools, which

are in existance in their midst.

Honorable gentlemen: -

We appreciate it very much to have the
opportunity to appear before you today in the
interest of education and hope you will give
our wishes kind consideration.

The preceding speaker, Mr. H.H. Ewert,
had mentioned among other things, that origin-
ally all the schools among the Mennonites of
southern Manitoba were private schools, and
although in the course of time a number of pub-
lic schools have been adopted, the majority of
the schools among our people are still private
schools, - there must be reasons for this. The

main reasons have already been mentioned by
the precéeding speaker.
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At the time when the Mennonites emigrated
to Canada, it was not only good land and hesal-
thy climate that they were looking for; most
of all it was freedom to live and worship their
God and Saviour according to the dictates of
their conscience and according to their inter-
pretation of the Holy Scriptures, and also free-
dom to be permitted to bring up and educate
their children in a way, which would be in
accordance with their ideas and belief,

As stated in that written declaration re-
ceived from the Dominion government at the time
of their immigration, which has been mentioned
by the preceding speaker, our people still want
to be unmolested and unrestricted in the teach-
ing of religious branches and also in the tea-
ching of their mother tongue in the daily schools.

We consider the education of our children
entirely insufficient if they receive no instruc-
tion in the principles of the Christian religion
in the daily school, and if the education is
not carried on in the Christian spirit. And
we further also consider the education of our
children insufficient, if they do not also re-
ceive instruction in the mother tongue.

The majority of our people have refrained
from adopting public schools, because they
feared, that they would thereby compromise
their position with the privilege of educating
their children according to their faith.

For the above reasons the majority of our
people prefer private schools to public schools,
so as to be "unmolested and unrestricted” in
the education of their children. - They do not
want the Bible and religious teaching barred
from the school.

This is such a serious matter with them,
that they would rather leave the country, than
to give up their rights, which had been promised
them by the Dominion government. They would
however regret very much to leave this country,
as they have always been treated satisfactorily
and have had no cause to be discontented. They
are very thankful to the government - both pro-
vincial and dominion - for the protection and
good will extended to them.

Regarding the private schools in our midst,
we can assure you, that great progress has been
made during the last few years. At several
places new and better school buildings have been
erected, better educated teachers are now em-
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ployed in most of the schools, and the teach-
ing of the English language is receiving more
attention every year. And it is without doubt
that progress will be much faster in the future
than what it has been in the past.

We are very glad and thankful to note that
the compulsory school act, recently passed by
this legislature, contains the statement, that
the child must not necessarily attend a public
school, but that it may receive its education
at home or in a private school, and we sincersly
hope that this provision will not be changed.,

But this compulsory school act also con-
tains a statement, which has worried our people
quite a bit, namely the statement: "That any
child attending a private school may be exam-
ined by the officer of the government at any
time, and upon finding that the same has not
got satisfactory knowledge, impose a fine on
the parents of that child".

Our people fear that this clause might be
made use of by the officers of the government
in such a way, whereby trouble could be given
to the people prefering and conducting private
schools.,

We sincerely hope and pray, that the govern-
ment of Manitoba will be considerate of the
Mennonites of southern Manitoba, when changing
or making new laws in regard to education, so
that they may not be "molested or restricted"
in the fulfillment of their religious convic-
tions and in the way of educating their children.

Benj. Ewert. 3

For several years the government followed a watch-
ful waiting policy, and the law was not rigorously en-
forced. German was still retained as a subject for an
hour or more each day among the progressive groups which
had already adopted the English langusge as the princi-
pal medium of instruction. The inspectors did not inquire
too closely into the small amount of German that was still
retalined, so long as the schools measured up to the re-

quired standards of instruction, and English was well

32

Obtained from the documents of Benj. Ewert.
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taught. The private schools were given time toadapt
themselves also to the new conditions,

Two yeers later, however, in the fall of 1918, the
authorities began strictly to enforce the laws. The
school administration had full power to condemn any pri-
vate school by simply finding fault with it. The building
might be inadequate, or the school could be classed as
having poor equipment, ill-trained teachers or low stand-
ards. In each case the children attending it would not
then be fulfilling the requirements of the Act and could
be forced to go to a public school. Soon the Mennonite
private schools were all condemned. What the Mennonites
had feared would happen, had happened.

Most of the groups after many petitions to the Leg~
islature and appeals to the courts, finally gave in and
conformed to the provincial laws. The Fuerstenland
people to whom the German school seemed an integral part
of their religiocus system nonetheless preferred persecu=
tion. They felt that without their German school and
without religious instruction, the maintenance of their
religious faith would be seriously threatened. They
strongly believed also that what the Manitoba government
was now doing was a violation of the promises of 1873,
in particular the promise "that the Mennonites will have
the fullest privilege of exercising their religious prin-

ciples and educating their children in schools, as pro-
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vided by law, without any kind of molestation or res-
triction Whatever".33 The Fuerstenland people inter-
preted this ag meaning they had the privilege of con-
ducting whatever schools they wished, prescribing their
own course of studies, and that the provincial school
law did not concern them. They felt that they could not
be compelled to educate their children in schools estab-
lished by law in the province.

In a petition of October 1y, 1921, the Mennonites
emphasized:

"That they were unable to delegate to others

the all-important responsibility of educating

their children, convinced as they are, that

instruction in other than religious schools

would result in the weakening and even loss of

faith, and would be generally detrimental to 3l

the moral and spiritual welfare of the children™.
They declared that they would be willing to:

"provide for adequate instruction in English,

strive for as high a standard as possible, in-

tensify .the training of teachers, facilitate 5

the inspection by the Department of Education!,
They said that they wished to place their schools beyond
Just criticism.

The government, however, was determined to carry
out its program of assimilation and decided that the par-

ochial schools must go., J.F, Greenway was appointed

official school trustee for all districts without public

schools. Schools were built and funds obtained from the

33
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34
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district or village by the levying of taxes. English
teachers from outside were sent in. Few children came.
To enforce attendance, the ‘government fined and jailed
the parents. Sometimes Mennonites from whole villages
had to appear in court.

This was too much for many of the Fuerstenland and
Sommerfeld people and they started talking of leaving
Canada. Delegates were sent to various South American
countries, WMexico, and even to the United States. 1In
the South American countries and in Mexico they were prom-
ised their demands, - religious liberty, complete control
over their schools, with permission to teach in German.

In 1922-2l; about 5000 Mennonites, mostly of the
Fuerstenland group but some of the Sommerfeld church,
emigrated to Mexico and settled in the state of Chihuahua.
In 1926=27 another 1700 settled in the Chaco of Paraguay
in South America.

In writing about the outcome of the issue over the
Mennonite private schools, Dr. Henry C. Smith writes:

"Narrow minded, undoubtedly the 0ld Colonists

were, and mistaken in their contention that the

kernel of Mennonitism can be preserved only in

German shell, ©Nevertheless they were pious,

honest and sincere. 1In all Canada there was not

a more industrious and law abiding people than

they, nor with a firmer conviction to do the

right as they saw it. Their going was a distinct

loss to the moral as wellBgs economic development

of the western Provinces; and could have been
prevented by a wiser administration of affairs

30

Similar emmigrations took place in Saskatchewan.
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on the part of the school authorities.”37

With the emigration of these 7000 Mennonites, the
controversy over the private schools quickly subsided.
Religious and language conflicts gradually dropped into
the background and a very difficult and unpleasant per-

iod in the history of Mennonite education came to an end.

37
Smith, C. Henry, The Coming of the Russian Menno-
nites. p. 237.



CHAPTER V

THE STRUGGLE FOR BETTER EDUCATION AMONG THE MENNONITES

Progressive WMovement in Education

Pioneer conditions were especially difficult in
the East Reserve and as a result a large number of Berg-
thal Mennonites left their homesteads and settled in the
West Reserve in the district south and east of Rosenfeld.
Since they had no effective means of transportation by
way of which they could keep in contact with their church
in the East Reserve they formed their own church organi-
zation and elected Johann Funk as their bishop. It was
out of this group of Mennonites that the movement for
better schools was born.

Many members of the Bergthaler Gemeinde were disa-
tisfied with existing conditions in the church. They
thought that too much emphasis was placed on customs and
traditions and that there was a need for a more pietistic
way of life. They felt that the church was not fulfilling
its purpose and if its spiritual standards were to be
ralised, this must be done through the medium of education.
Sunday-schools should be organized, church choirs started,
and most of all the schools should be improved.

The followers of this new movement energetically
set about to convince the Mennonites of southern Manitoba
of the necesgsity of an educational institute. The Fuer-

stenland people however kept themselves aloof from this
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movement. For the young people, more education would
just open the door into the "world of sin", they believed.
The desire for knowledge beyond that needed for partici-
pation in religious functions, local community life, and
the occupation of a simple farmer, was an occasion for
sin.

Having lost hope that he would gain any support from
the Fuerstenland Mennonites or "Altkoloniers" as they
were called, Elder Funk made a motion in his own church
to the effect that a normal school should be built some-
where in the middle of the settlement. But even his own
members did not all support him and the motion was defeated.

The struggle for better education nevertheless did
not cease. In February 1889 an educational association
was formed, including Elder Johann Funk and four preach-
ers. Better teacher-training was stressed as the first
step toward better schools. In the fall of 1889 they op-
ened a Mennonite normal school in Gretna. A building 30!
x 50' had been erected and with Wilhelm Rempel of Rhine-
land as teacher, classes were begun in September.

The story of the ensuing struggle over the Gretna
school has been described in the preceding chapter.

Blder Funk's congregation felt relieved when they saw
the normal school close i1ts doors after only one year of
existence. When the Association gained the services of

H.H. Ewert, an American whom they fully distrusted, the
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conflict took on new proportions. H.H, Ewert was not
only teacher for the Mennonites but inspector of district
schools for the government. They feared, and with some
Justification, that Ewert would discourage the common
parochial schools and encourage the formation of district
schools under the auspices of municipal councils. As has
already been stated the outcome of the conflict was a
church-split in Elder Funk's congregation. Only a few
families declared their willingness to continue to support
the progressive movement in education. Another blow was
struck the Mennonite Educational Association when the
Conservatives came into power and dismissed Ewert as in-
spector of public schools. The enemies of the normal
school now felt certain that the school would have to
close its doors once more. Ewert no longer was paid by
the government and the Mennonite Educational Association
did not have sufficient funds to pay him his full salary.
The opponents of the school, however, had made themselves
extremely unpopular with their tactics, and new enthusi-
asm for the Mennonite normal school was born. Within a
year's time a $ 25,000 fund to assure the continued op-
eration of the school had been reised. Nevertheless,
what followed in the ensuing years almost stopped the
school reform movement.

Since the time of Ewert's dismissal as inspector of

schools, the school at Gretna operated primarily as a
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high school and plans were made to construct a new
building. Although Gretna had, in the pioneer yvears
of the Mennonite settlement in the West Reserve, been
the main business center, Altona and Winkler had in the
meantime developed into promising towns. When the ques-
tion of where to build the new school arocse, business
men in each of the three aforementioned places set about
to convince the people that their town offered the most
appropriate site.
The directors of the Wennonite Educational Associa-
tion invited all the members of the association to a
mesting in Altona on May 5, 1905. At the meeting all
the members ssem to have been in favor of erecting a
new building, but a bitter controversy resulted over the
problem of where the school should be situated. Accor-
ding to the statutes of the Association, the school could
only be transferred to a new location by a two-thirds
majority vote cast by the members at an authorized meet-
ing.l
Realizing that the votes would be cast for three
different places, many of the members asked that they all
vote twice. One vote sgshould decide which two towns would
have the majority votes. Then everyone should vote again
and thus give one town at least a two-thirds majority.
The majority of people present were not in favor of this

procedure and by a show of hands it was decided that

1
Schaefer, P.,J., Heinrich Bwert, Op. cit., p. 66.
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everyone would vote only once. The ballots were cast

and the outcome was as follows:2 Winkler 117
Altona 179
Gretna 151

Altona did not have the two-thirds majority which was
required. Since the members however had decided to vote
only once, Altona was regarded as the site for the new
school. Since Gretna was losing the school, it was the
people of Gretna who insisted on another vote., Ill feel-
ing towards one another grew very quickly and when I.H.
Ewert saw what was happening he suggested that everyone
should show by rising to their feet whether they would
support the school if built at Altona. Evidently every-
one rose from their seats and pledged their support for
the sohool.3

The school directors bought ten acres of land just
west of Altona, but did not have sufficient funds to begin
construction of the new building. At a directors meet-
ing on September 1, 1906 H.H.Ewert was assigned the task
of working out the details of construction with an archi-
tect°LL In the summer of 1907 the new school building was
erecteds In the mesntime classes continued in the school

at Gretna.

)

z

3

Ibid, p. 606,

Wiebe, Gerhard, An Die Schulfreunde der Mennoniti-
schen Bildungs-Anstalt in Sued Manitoba Ein Geschicht-
liches.,

Ibid, Dokument. 1908 p. 1.
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The sentiment of the Gretna people had not changed.
A petition which asked for a re-vote and signed by sixty-
five members was rejected by the directors. A second pe-
tition signed by nearly 100 members was also rejected.5
Moreover the directors no longer agreed and a number of
them resigned. The result was that complete control fell
into the hands of Altona people. In Altona members of
~the Association began to question whether Ewert should
stay on as teacher. 1In the summer of 1908 the directors
ordered the school at Gretna torn down and rebuilt as a
teacherage in Altona. This last act brought the conflict
to a climax. The dissatisfied members of the Association
met and elected their own directors. Immediately they
decided to build a school in Gretna. In September of the
same year both schools opened their doors for instruction.
The school in Altona under the direction of another Menno-
nite from the United States, J.J. Balzer, was called the
Mennonite Educational Institute and the one in Gretna,
the Mennonite Collegiate Institute, under the direction
of H.H. Ewert.,

As can readily be understood, the conflict did not
cease. Hach school competed with the other in gaining
moral support, acquiring students and strengthening their
'financial conditions. Both schools, with almost identi-

cal aims and supported by the same group of progressives,

"Beleuchtungen und Berichtungen einiger Angshen, die
im ersten Katslog der Mennonitischen Bildungsanstalt von
Altona ueber gewisse Schulverhaeltnisse gemacht werden. "
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continued to function till 1926 when the school in Altona
burned down. Insufficient funds prevented it from being
rebuilt. Nevertheless, the students from Altona did not
now seek admittance in Gretna. Instead, they entered the
public school at Altona and continued their education
there. Even to the present day the results of the Altona-
Gretna conflict can be felt. Parents from Altona still
hesitate to send their children to the Mennonite Colle-
giate Institute.

The school at Gretna experienced great financial
difficulties in the years following the episode of 1908,
By 1912 the enrollment reached eighty-eight. The school
did not have sufficient accommodation for the boys in the
two storey dormitory above the school classrooms. Girls
had always had to acquire board and room in private homes.
in town. In the Mennonite monthly paper, "Der Mitarbeiter",
Ewert wrote that even more encouraging than the increased
enrolliment was the fact that they would be able to offer
courses leading to a first class teaching certificate,
Fifty-two students took teacher-training courses whereas
the remainder of the eighty-eight took preparatory cour-
ses,6 The teaching staff was increased from three to
four,

In succeeding years the enrollment dropped again,

which can in part be attributed to uncertain conditions

Ewert, H,H. Der Mitarbeiter Feb. 1916. p. 5.
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following World War I. In the early 1920's Mennonites
from Russia began to emigrate to Canada once more. By
1930 approximately 8000 Mennonite refugees had arrived

in Manitoba. These Mennonite refugees generally called
"Russlaender', had a high regard for education. Many of
them had been teachers in Russia and on settling in Mani-
toba took advantage of the teacher-training courses offer-
ed in Gretna. Financially these people could do very
1little for the school, but the enrollment went up to
gsixty-four in 1927 as compared to a low of thirty-two

in 1923,

The school appeared to have a bright future. In
1930, however, the great depression started. Very few
could earn enough to pay tuition at a private school.

In 1932 the enrollment had decreased to twenty-two, of
which twelve were 1in grade twelveu7 The number of tea-
chers was reduced to two. When suggestions from members
of the directorate were put forth to close the school,
Bwert donated half his salary and insisted that the school
carry on. In 193)i conditions were somewhat improved and
three teachers were placed on the staff once more.,

In the spring of 193l Ewert became ill, but during
the summer holidays he recovered sufficiently to take on
his responsibilities as principal again. When the stu-

dents left school for their Christmas holidays H.:H.Ewert

I
Op. cit., Schaefer, P.J. ©p. 93,
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seemed quite healthy, but he suffered a relapse on Decem-
ber 2l and died five days 1ater,8

Funeral services were held in the Mennonite Collegiate
Institute chapel. Despite blizzard conditions many peo-
ple came to pay their last respects. Those present real-
ized that a great educator, to whom the Mennonites of
Manitoba would be indebted for generations to come, had

passed away.

The Work, Influence and Contribution of H.H., Ewert

to Mennonite Hducation

H.H. Ewert had been ordained as minister of the Menno-
nite church in Kansas. Although he had many invitations
to speak at church festivities and Sunday.morning services,
he believed his first responsibilities were to his students
at the Mennonite Collegiate Institute. All students from
grades nine to twelve attended Sunday school and church
service.

The great contribution of Ewert was the establishing
in Manitoba of a center of learning for the Mennonite
people. The main weakness of the early Mennonite schools
lay not in their narrow curriculum or in poor methods of
instruction but rather in their complete separation from
higher centers of learning. Had the English schools in
Manitoba separated themselves from intercourse with

schools of England, Scotland, the United States or even
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from the schools of eastern Canada, they too would have
met the fate of many of the Mennonite private schools.
Ewert tried to establish a school which would very def-
initely raise the standards of iennonite education. Had
the majority of the people accepted the Mennonite Colle-
giate Institute, the Mennonite private schools would have
fared better. 1In all probability the great exodus of
Mennonites from Manitoba to Mexico and to South America
would not have taken place.

H.H. Ewert had very definite principles of education.
In an article called "Our Responsibilities in the Field
of Education®, he states his aims and methods. Education
is the harmonious development of all the faculties of the
child. The ultimate end of education is for man to be-
come Christ—like.9 Ewert believed that to achieve any-
thing less was a sin against the objectives of education.
The public schools of Canada were trying to make good
citizens, people who would be useful to society. The
state, however, omitted the highest, best and most impor-
tant part of education - religious instruction. Ewert
felt too that the state was not responsible for this and
that Christian parents must realize that the state can-
not provide for a well~rounded education. Many churches
give religious instruction in Sunday school, but this is
only a small part of what should be done.

9
Ewert H.H., Der Mitarbeiter, Unsere Aufgabe auf
dem Gebiete der Erziehung. Maerz 1917, p. 1.
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For Ewert, religious education should serve a
three-fold function. First, it was to influence the
pupil to become a "Child of God". Second, it was to
develop the character of the individual in order to ren-
der him as much as possible like Christ. Third, reli-
gious instruction was to provide the individual with
the necessary tools for effective work in the church.

In his program of religious instruction Ewert in-
cluded the following: Bible story, hymns, fundamentals
of faith, church history and Mennonite history. The pup-
ils shall know the Bible to the extent that they can ver-
ify their faith, and know what to look for and where to
find it,10

He believed that religious instruction should be
given in the home, in school and in the church. To the
child the home 1s the first and most important educational
institution. ©No one can influence and mould the child as
well as the parents. 0Out of relations with father and
mother, with sister and brother, moral obligations such
as obedience, truthfulness, honesty, kindness, courtesy,
love, eté, can grow. The home can also furnish religious
nurture for the child. The parents are the child's ear-
liest objects of worship. BEwert beliéved that by and large
parents were neglecting their duties in giving religious

training to their children. Fathers who are away from

10
Ibid, pp. 1-L.
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their children most of the day come home, read the paper
and find very little time for their children. Religious
training is then left to the mother. Mothers often feel
that they, too, have too much work td do and anxiously
send them out or quickly put them to bed. Ewert suggested
that parents should meet and discuss common problems of
child training. Parents should acquire books on how to
bring up children. They should sing a great deal with
their children from song books suited to the age of the
child.ll

For H.H. Ewert, the most important factor in reli-
gious instruction in school was the teacher himself. The
example of a noble, Chrigtian teacher, one whose heart
is in his work, one who sees in every child the image of
God is going to have a good and important influence on
the child. Although such a teacher's direct religious
influence in the classroom is necessarily limited, his
personal 1life in the school and his witness in the comm-
unity are deeply felt.

Ewert stated that the schools should make use of the
last half hour of the school day for religious instruction.
Although much is accomplished in Sunday school yet no one
should believe that one-half hour of religious instruc-
tion per week is sufficient. So much more could be done

if one-half hour of instruction were given each day.12

11

Ibid, April issue bpp. 1-3.
12

Ibid, May issue pp. 1-3.
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The church, too, must play an important part in the
religious education of the children. The church must
provide for Sunday schools, young people's work, choirs,
etc. But Bwert was convinced that the church must do
more. I1f the membership of a church is large enough,
then church schools should be built which would be satis-
factory to both the state and the church. If this was
not financially possible then the church should seek other
ways in which to provide religious education for the young
people. The church, for example, could lengthen the
school year. After the school term had been completed
as prescribed by the Department of Education the church
could continue for a month or more. This plan had been
adopted in some states in the United States. Another plan
which Ewert suggested was to have a half a day of school
on Saturday. If this would be continued for a number of
years the child would receive a considerable amount of
knowledge in religion. A third plan would be to use the
last half hour of each school day for religious instruc-
tion, as was described in the preceding paragraph. The
church also should encourage students to enter the teach-
ing profession. Not only should all the Mehnonite schools
have Mennonite teachers but Mennonite teachers should go
out with missionary zeal into the schoolsof the other
people in the province.

Ewert expected much of a teacher and especially of
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those teachers who graduated from his school. It was his
belief that only the best, the most consclentious and the
most Intelligent students should enter the teaching pro-
fession. Teachers must have a thorough and well rounded
education and must be able to instruct in religion. Ewert
believed that the teacher must have a personality that
would evoke respect and admiration in children. In the
eyes of the children the teacher should be the ideal per-
son, representing that which is noble and good. A teacher
must put himself whole-heartedly into the profession.
Teaching must become his life work. He must constantly
seek to improve his methods of presentation. He must con-
tinue his education, studying especially the works of fam-
ous educators but also keeping pace with new trends in
education., A teacher nevertheless must seek to be orig-
-inal and avold at all costs the error of becoming pedantic,
The teacher must feel that during the school-day he is
largely taking the place of the parent. He must not only
love teaching but also love children. He must love each
individually and not only the group as such. Parents
expect a teacher to be interested in each child and help
wherever possible. A teacher must never be gloomy, ner-
vous or irritable but jovial and friendly. If children
misbehave the teacher must not scold but instruct and
admonish in a loving manner. Ewert also expected of a

teacher that he be an active member of society, adjusting
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himself as much as possible to the people and showing
interest in social activities. He must above all be
active, in the work of the church and Sunday school.

If the parents expect the teacher to gilve extra classes
in religion and German, he must do it willingly. Above
all Ewert expected the teachers to do their very best
since the parents entrusted to them that which was most
valusble to them -- their children,l3

Not enough time has elapsed since H.H. Ewert's days
to ascertain how great his influence was upon his people,
nor will it probably ever be fully known. His objective
was to raise the educational level of the Mennonite
schools in Manitoba. His main influence was through the
school at Gretna.

Ewert had a very difficult task as inspector of
schools. His appointment to the position in Manitoba
coincided with the enactment of the Public Schools Act.
It primarily sought to establish a system of free, nation-
al schools which all ratepayers were obliged to support.
The denominational system of public education was abol-
ished. The controversy which followed raged with great
violence particularly between the years 1890 and 1897.
Among conservative Mennonites the new school act caused
a considerable stir. They opposed the efforts of H.H.

Ewert to organize district schools and looked with sus-

13
Op. ¢it., Schaefer, P.J. pp. 137-139.
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picion upon his double capacity as principal of a private
normal school and inspector of public schools. .But as
inspector of schools he was able to remain in close con-
tact with many of his former students and encourage then
in their efforts to raise the standards of the public
schools and in gaining public support.

Ewert was dominant in many other fields of service.
He organized the first Mennonite Sunday school, "Jugend-
verein",lu and church choirlS in Manitoba. He was instru-
mental in organizing Mennonite teachers conventions and
local teachers' associations.

In the fall of 193l the Mennonite teachers at their
convention in Altona presented H.H. Ewert, in acknowledg-
ment of the service rendered to them, a Bible, canecand
a bronze plate with an inscription on it. The following
was written inside the Bible:

Professor H.H., Ewert
Gretna, Manitoba.

In kindest recognition of a life of sacrifice,
devotion and service to the Menmnonite people
of Manitoba.
Principal of the M.C.I., 1891-1935
Inspector of Public Schools, 1891-1903
Organizer of Public Schools
Organizer of Teachers' Institutes and Conventions
Pioneer Leader of the People
Religious Leader in the Community
Staunch Friend and Benefactor of the German Cause

1l
15

Young People's Endeavor,

Op. cit., Schaefer, P,J. p. 155.
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Truly a 1life that has not been lived in vain.

Yours sincerely,
The Teachers.

iManitoba, Canada, July 193h,16

H.H. Ewert wrote many articles. As editor of the
church paper, "Der Mitarbeiter" he contributed a grest
deal to educational and spiritual thought not only for
the Mennonites in Manitoba, but throughout Csnada. He
often wrote articles for the"™Winnipeg Free Press". 1In
1932 he was asked by"The Historical Society of Winnipeg"
to write a paper on "The Mennonite! On another occasion
Ewert 1s reported to have said that he was not interested
in writing history but in msking history. That Ewert made
history 1s beyond a doubt. Upon his death the "Winnipeg
Free Press" wrote:

"The death of Mr. H.H. Ewert bereaves Gretna
of a beloved teacher and Manitoba of a distin-
quished citizen. It is not only his length of
service, nearly fifty years in one community;
it is not only the leadership he gave among
the people of his own faith, the Mennonites;
it was the quality of the man himself, his de-
votion to scholarship that made him outstanding.
"Gretna Gollegiate had become under him a
high school giving the same facilities of edu-
cation as the many other high schools in the
province. It has been that and more. It has
been an institution to which young people of
the Mennonite faith have looked, snd not in
vain, for inspiration and guidance along the
cultural way. Mr. Ewert in all the long years
of his service never lost his enthusiasm. Fach
morning was a new day to him, and each boy and
girl a new opportunity to start on the delight-
ful adventure of learning. He had travelled to
some extent but his kingdom was the kingdom of the

16
Op. cit., Schaefer, P.J., pp. 156-157.
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mind and that opened windows on all the world.
It was this sense of horizons that he tried to
impart to his pupils, that indeed he imparted
to whom soever came his way and saluted his
ship in passing.

"The easy comradship of books was his, so too
the wings of music, so too the fellowship of
his friends. Mr. Ewert planted his garden and
tended it in a small Manitoba town, but the
perfumes of it are carried forth through many,
meny lives." 17

In the February 1935 igssue of "The Western School

Journal™, Dr. W.A. McIntyre, principal of the normal

school in Winnipeg, wrote of the influence that Ewert

had had upon his people.

“There has been no one in the province actively
interested in education that has exercised a
wiser and more gracious influence. Of him as

of the great Pestalozzi might be written the
words: 'Everything for others; nothing for him-
self; blessed be his name'. He was scholarly,
broad in his sympathies, progressive in his
attitudes, capable in every way of directing
work that engrossed his life. And his task was
not an easy one. Coming here over forty-three
years ago at the request of the Government and
the Mennonite people, he had to meet the needs

of a community that had yet to learn the customs
and the language of the country of their adoption.
How well he has succeeded will be apprecilated by
anybody who visits the great districts in which
the Mennonite people have settled. Away back

in 1877, Lord Dufferin made reference to the
Mennonite people in a eulogistic address deliv-
ered in ¥Winnipeg. That his dreams have been
realized is largely owing to the patient, far-
seeing effort of this teacher of teachers - the
true missionary. It 1s few men who can serve so
long and retain the whole-hearted respect and
esteem of his students and also the good-will and
confidence of the general public. His people at g

17

Ibid, p. 158-159,
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great demonstration have shown their gratitude.
The least we can do is to join with them in
silent sympathy. The work he has done will
last forever, for in those who have learned
from him "the dead yet speaketh®. 18

18
Tbid, p. 159,



CHAPTER VI

MENNONITE EDUCATION IN MODERN TIMES

Striking changes have occurred in recent years in
the field of education, mainly under the influence of
the Russlaender immigrants,l At the end of the first
World War, the schools in the Mennonite colonies had
been "nationalized" with the purpose of assimilation
with Anglo-Saxon ways of life, Since then a whole gen-
eration has grown up which has never attended a paro-
chial Mennonite grade school. Year after year, the
secular public school has taught Mennonite children the
Anglo-Saxon language and culture. The public school
has been accepted as a matter of fact and the majority
of Mennonites are taking a keen and active interest in
educational affairs.

High school and university attendance by Mennonites
has been on the increase since 1932 and particularly so
in the last ten years. Many young Mennonites have been
preparing for the teaching and nursing professions whereas
others have graduated as missionaries, agriculturists,
vrofessors, social workers, lawyers and physicians.

Public schools in the Mennonite colonies have ab-
sorbed most of the Mennonite high school students. Stein-

bach, Winkler, Plum Coulee and Altona public schools have

1
] The Mennonites who immigrated to Canada from Russia
in the twenties were termed Russlaender.
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played a very important role in Mennonite secondary edu-
cation., Three private secondary schools have been main-
tained under the auspices of the Mennonite church. The
earlier story of the Mennonite Collegiate Institute at
Gretna has already been told. The Steinbach Bible Insti-
tute opened its doors in 1931 and the Mennonite Brethren
Collegiate Insitute in Winnipeg in 19L45.

Progress in general education did not solve the
particular educational problems of the church. Advanced
training had to be given to those who became ministers,
deacons, Sunday school teachers and choir leaders. For
this purpose the Winkler Bible School and the Elim Bible
School were founded in 1925 and 1929 respectively. To
give a more advanced theological and secular education
the Mennonite Brethern Bible College was opened in 194l
in Elmwood and the Canadian Mennonite Bible College in
1917 in ‘:;'ﬁ!:‘Lnnipeg.,‘x~

Thus it appears that in recent times Mennonite edu-
cation has acquired an increasingly complex structure.
Public schools, private high schools, Bible schools and
Bible colleges form the main framework. In addition to
that the kindergarten and teachers and trustees associa-
tions have formed intrinsic parts of the expanding edu-
cational structure.

Starting then with the public schools, the writer

The latter is now located in Tuxedo.
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shall trace briefly the development of each of the insti-
tutions mentioned and the contribution that each has made

to Mennonite education.

Public Schools

The reader will recall that the eventual outcome of
the unresolved issue over the private Mennonite elemen-
tary schools in Manitoba was the withdrawal of the Fuer-
stenland group and some of the Sommerfelder congregations
from the unequal struggle with the government and their
emigration to other lands where they could continue their
own schools., Yet, the Mennonites who arrived at this
time from Russia had no objection to learning the English
language and were not opposed to the public schools. Thus
it was that the private Mennonite elementary schools closed
their doors.

Of necessity the public schools began to flourish.,
School agttendance in Mennonite school districts was ex-
cellent. Soon scholastic achievements in these schools
were superior to the provincial average. Because the
Mennonites continued to live in compact settlements, and
many of them in villages, the public school became an in-
tegral part of their own community &tructure rather than
the foreign body it had been in the earlier years. It
was run by their own trustees and manned by their own
teachers, mainly men of the Russlaender group, many of

whom had recelved at least a part of their education in
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the Mennonite Collegiate Institute at Gretna.

It did not take long until there were fewer one-
room and more two-room schools in rural areas with a
Mennonite majority than anywhere else in the province.
High school attendance was soon to be on the increase.

Since 1945 the high school enrollment has increased
tremendously. Out of a total enrollment of 752, the Win-
kler public school had 24j6 in the secondary division in
the 1956-1957 school-year. For the 1957-1958 school year
the high school will have ten teachers on its staff, an
increase of two over the past year. The town erected a
new school with a large auditorium in 1953 at a cost of
$200,000. Steinbach has a high school enrollment of 190
with eight teachers on the staff. In 1955 Altona erected
a new school with asccompanying gsuditorium at a cost of
$150,00, and in the past year the high school had 105
students in regular attendance.

At the end of the first World War the inspectors
of public schools felt that many of the Mennonite teach-
ers were insufficiently prepared to teach even in elemen-
tary schools. A quarter of a century later Manitoba has
experienced a great influx of Mennonites into the teaching
profession. As many as one out of every five students
at the Provincial Normal School have been Mennonites.

Dr. D.S., Woods, former Dean of the Faculty of Education

2
Francis, E.XK. In Search of Utopia, D.W. Friesen %
Sons Ltd., Altona, Manitoba. 1955. p. 26l.
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at the University of Manitoba, went so far as to say, 'the
teachers in Manitoba are Mennonites".

Secondary schools, too, have experienced an increase
in academically qualified teachers., Winkler has ten
teachers with university degrees, Steinbach seven and
Altona four,3 Many, if not most, of the male elementary
teachers are also continuing their education in summer
school at the University of Manitoba., N

As is required of all public schools in Manitoba,
the Mennonite schools follow the program of studies
issued by the Department of Education of the Province.
Most of the elementary schools teach German and an in-
creasing number are avalling themselves of the one-halfl
hour daily which can be set aside for religious instruc-
tion. Wherever the German language is taught the school
day is lengthened by one-half hour. Some schools start
at eight-thirty; others shorten their lunch hour. In
most high schools only the German course prescribed by
the Department is taught. The Morden high school, however,
has changed to the study of the French language. Reli-
gious education in high school in most cases takes the
form of religious exercises in the morning. Winkler has
a special Christian emphasis week when a guest speaker ///

holds evangelical services in the evenings at the colle-

3
The writer was unable to obtain the required infor-
mation from the Morden public school.
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giate. Attendance is optional. Steinbach has a reli-
glous period on Rridays for all high school students.
Furthermore the Inter School Christian Fellowship plays
an important role in the religious lives of the students
in most of the Mennonite high schools.,

Music and singing have always come to the forefront
in Mennonite schools. Winkler has a school choir and
orchestra, Plum Coulee a school band, Altona and Stein-
bach both have school choirs. Participation in the South-
eastern and Southern Manitoba Musical Festivals indicates
that music and singing is becoming increasingly more im-
portant in the schools. The Southern Manitoba Musical
Festival was started primarily through the efforts of K.H,
Neufeld and the first festival was held in 1933 with one
session., Since that time it has developed into the second
largest rural festival in the Province with three adju-
dicators and over twenty sessions. In 1952 about 2,000
competitors took part. Entries totalled 1,98 - 179 in
speech arts and 319 in music.l'L Sessions are held in Mor-
den, Winkler and Altona. The South-Eastern Manitoba
Musical Festival Society has been in operation since 1936
(prior to 1945 it was called the Hanover Festival) and
has held annual festivals in Steinbach,

It

Condensed Report of the Thilird Annual Conference of
the Manitoba and North-Western Ontario Area Council of
Music Féstivals, 1952. pp. 7-8.

ibid, pp. L4-5.
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Kindergarten

The kindergarten idea was brought to the Manitoba
Mennonites by the Russlaender Mennonites in the early
twenties., Miss Anna Vogt, generally known in Mennonite
circles as "Tante Anna" did more than any other person
to make the kindergarten idea known in Manitoba.

Born in the Chortitza settlement in the Ukraine
in 1883, Anna Vogt received her early education in Schoen-
wiese. Since she was greatly interested in the welfare
of small children, her father decided to have her trained
as a kindergarten teacher. In 1912 at the age of 29 she
began her studies at the Pestallozzi-Fr8bel Seminar for
kindergarten teachers in Berlin. Two years later she
went back to her home to expound Froebelian ideas to the
Mennonite communities.

Anna Vogt was given a cordial reception. In her
first kindergarten class the enrollment rose to 95 and
her work proved to be a success. The idea took root and
more teachers sought training at the Pestallozzi-Froebel
school. Considering the importance of the work, the Menn-
onites asked Anna Vogt to give a kindergarten course to
young teachers at the Central school in Chortitza. At
one time five kindergartens were operating in the Menno-
nite settlements. But World War I and the revolution in
Russia were not conducive to German kindergartens and they

were closed.
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In 1923 Anna Vogt emigrated to Canada. She was in
Manitoba for only a month before she started a German
kindergarten in Steinbach. Undoubtedly it was the Russ-
laender Mennonites who, being familiar with the kinder-
garten, sent their children. Untiringly and with mission-
ary zeal Anna Vogt continued her work. Rach year's kin-
dergarten started in May and ended at Christmas. Classes
were from nine o'clock to twelve., Most children started
at the age of four but some at three. Some children
attended as many as three years. After fourteen years
of continuous teaching she decided to leave Steinbach
to try to start a kindergarten movement in Winnipeg.

Anna Vogt soon realized that the Mennonites were
much too widely scattered in the city to make a kinder-
garten feasible. Therefore the following year in April
of 1938, she started a kindergarten in the Mennonite
district of North Kildonan. Over thirty children atten-
ded regularly that first year. The kindergarten idea
grew. In 1955 a seeond kindergarten class was introduced
in North Kildonan and despite this and the fact that she
is seventy-four years of age, Anna Vogt still has sixty-
five to seventy children in her classes.

In the kindergarten, the children recite children's
poetry, act in children's plays and learn to use the
German language correctly. Exercises consist of light

gymnastics, games and singing. Yet, not all Froebelian
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activities are introduced since the classes are too
crowded.

The kindergarten idea has not spread to other
Mennonite communities to any great extent. Parents
show interest in kindergartens but it seems that they
are not willing to pay sufficiently high wages to induce
teachers to enter such work. In Steinbach the kinder-
garten class was discontinued after some years. In 1950,
however, the public school introduced two English kinder-
garten classes which have been in operation ever since,
Winkler took the initiative in 1952 and introduced a
class in the public school. Altona, too, had a kinder-
garten for two years but it has been discontinued.

Teachers! Association

It has been ﬁointed out in an earlier chapter that
H.,H. Ewert was instrumental in organizing Mennonite
teachers conventions and local teachers associations.
The conventions played a vital part in raising the edu-
cational standards of the Mennonite schools. Because
great stress was placed by the Mennonite Teachers Asso-
ciation on the teaching of German, the conventions were
discontinued at the beginning of World War II. |

After the war a teachers association sponsored by
the Manitoba Teachers Soclety was organized. Although
this society was desirous of raising educational stand-

ards, it did not stress the teaching of German and reli-
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gion. Being aware that the Mennonite teachers would
soon lose sight of the need of teaching German and reli-
gion in the public schools, P.J. Schaefer arranged an
organizational meeting which was held in the Elim Bible
school in the spring of 1954. Schaefer still had the
minutes of the meetings of the teachers conventions held
prior toc World War II.

Approximately fifty teachers took part in the meet-
ing in Altona. Present were public school, high school,
private high school, Bible school and Bible college tea-
chers. F.F, Enns chaired the meeting. A committee was
elected with John Dick as president.

Since that time annual meetings of the Mennonite
Teachers Association have been held. Not nearly all
Mennonite teachers attend, but nevertheless it is felt
that the assoclation is at least partially successful in
awakening a new interest in the teaching of German and
religion in the Mennonite public schools of southern
Manitoba.

At the convention held on October 3, 1955, at Grun-
thal a committee was set up to investigate the possibil-
ity of setting up a program of studles for the teaching
of German and religion. Until this time each teacher
more or less decided what he would teach. This made it
extremely difficult for the teachers who came directly

out of Normal school and seldom knew what to teach in
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German and religion. Furthermore, a teacher on taking a
position in a different school seldom knew what the pre-
ceding teacher had taught in each grade,

The curriculum committee did not accomplish much
during its first year of existence, Therefore at the
convention held in October of 1956 at Lowe Farm it was
enlarged. The following members were elected: John Janzen,
Plum Coulee; D. Wiebe, Rosengart; Dave Friesen, Winkler;
P.J. Rempel, Rosenhoff; H.G. Ens, Gnadenthal; J. Peters,
Steinbach; Paul Neustaedter, Grunthal,

At the time of the annual Manitoba Trustees conven-
tion held in Winnipeg the Mennonite trustees held a meet-
ing of their own in the Marlbourough Hotel. At this
time John Janzen, chairman of the curriculum committee,
reported to the trustees of the work that teachers were
doing in setting up a program of studies for German and
religion. The trustees under the chairmanship of A,J,
Thiessen supported the endeavour whole-heartedly. On
February 18, 1957, the school house at Rosenhoff became
the scene of a significant meeting in the history of
Mennonite educational efforts in southern Manitoba. &
quarter-century old dream of H,H, Ewert was realized when
representatives of the teaching profession, the Mennonite
Trustees Association, and leaders of various church groups
met to discuss problemsg in education,

The main item for discussion was the new coordinasted
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curriculum for instruction of the German language and
religion in Mennonite public schools prepared by the
committee of the Mennonite Teachers Conference. Great
enthusiasm was shown by all. Chairman of the meeting
was H,G. Ens, teacher in Gnadenthal. Secretary was P.dJ.
Rempel, teacher at Rosenhoff.

The immediate resultlcf the meeting was the forma-
tion of a twenty-one member educational council to include
seven teachers, seven trustees, and seven church leaders,
The seven members of the curriculum committee automatic-
ally became members of the council. The seven represen-
ting Mennonite trustees in the council are: Abram Wiebe,
Steinbach; Dave Bueckert, Gnadenthal; H.F, Wiebe, Winkler;
V. Giesbrecht, New Bothwell; Abram Enns, Rheinland; John
Stoesz, Altona; and John Hildebrand, Lorette. The seven
elders and church leaders to represent the various church
groups appolinted at the meeting are: David Reimer,
~Steinbach, Bvangelical Mennonite Church; H. Schellenberg,
Grunthal, Chortitz Church; J.H. Friesen, Altona, Rudner-
weider Church; J.A. Friesen, Lowe Farm, Sommerfelder
Church;.J.F. Penner, Morden, 0ld Colony Church; D.K.
Duerksen, Winnipeg, Mennonite Brethren Church; P.J. Schae-
fer, Gretna, Manitoba Mennonite Conference.

The twenty-one member educational council once more
met at Rosenhoff on March 2. The program of studies for

German and religion, which had now been completed, was
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approved by the council. It is to be printed as soon as
possible in order to be ready for the schools when classes
begin in September, 1957. Two copies of the program of
studies are to be sent to each school, one copy for the
board of trustees and one for the teacher. The trustees
said that they would pay all expenses incurred. Further-
more the council asked the curriculum committee to begin
work immediately on the writing of textbooks for religion
and German., The trustees plan to ask all schools which
will be using the texts to pay fifty dollars per class-
room and thus cover the costs of printing. The program
of studies will be sent free of charge upon request.

Trustees Associations

The reader will recall that a Mennonite school
commission was created in 1916, to set up a petition
to be put Before the Manifoba legislature on matters re-
lating to bilingual teaching in the public schools of
Manitoba. When the commission did not achieve what it
set out to do, it was dissolved. Thereupon, H.H., Ewert
succeeded in interesting the Mennonites in the formation
of a Mennonite trustee association. The association
was gquite active. It sponsored a summer school course
for teachers of German and religion, held each summer
at the Mennonite Collegiate Institute in Gretna, and it
held an annual educational conference. To this conference

teachers, ministers, trustees and anyone interested in



~111-

6

education was invited. Important topics relating to

[t

education were discussed and demonstration lessons wers
given in German and religion,
When the second World War began in 1939 the Menno-

nite Trustee Association was dissolved. After the war,

however, lMennonite trustee conventions were held once

more., The first meeting was held in the 3t. Regls Hotel
in Winnipeg in 1948. Similar meetings were held annually

on one evening of the week of the lManitobs School Trust-
ees Association convention. In 1957 the lennonite Trus-

tees Associstion was formally organized at the meeting
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of German from grades four and up.

The Mennonites have begun to take an active part
not only in their own trustee assoclation but also in
the activities of the Manitoba School Trustees Associa-
tion. The latter association represents the trustees
of all of Manitobe. B.L. Brown and Dr. C.W. Wiebe have
served as directors on it in the past. J.M. Froese is
one of the directors at the present. For the past four
years A.J., Thiessen has been president of the Manitobs
School Trustees Association. Since 1953 the Mennonites
have been represented on all the educational boards of
Manitoba. These boards are: Advisory Board of Education,
Discipline Committee, Collective Agreement Committee,
Teachers Certification and Selections Committee and
Teachers Pension Fund Committee. A.J. Thiessen is the
Mennonite representative on each of these committees.

The Mennonite Collegiate Institute

The founding of the Mennonite Collegiate Institute
and its development up to the death of H.,H. Ewert in 193
have been described in previous chapters. In order to
understand the present status of the school it will be
necessary to relate the historical development of the
institute from the time of H.H. Ewert's death to the
present.

Upon the death of H.H, Ewert, the principalship of

the Mennonite Collegiate Institute was placed in the cap-



~113-

able hands of G.H. Peters, who for seven years had been
a member of the staff. Peters stated as he took over
the duties of principal, that he wished to continue in
the same principles on which Ewert had been working.
Education in the Mennonite Collegiate Institute would, as
in the past, be founded on a fundamental Christian basis
and he would strive against any form of modernism which
was beginning to make 1tself felt in Mennonite circles.
Peters said that he wished to hold high the o0ld and tried
principles of the Mennonite forefathers with religion and
German continuing to have a very important place in the
course of studies, The staff would try to watch over the
life of the students and by reasonable but strict rules
prevent the students from treading wrong paths, and yet
help them become acquainted with an orderly way of life.7
In 1936, because of financial trouble, the educational
assoclation which had been operating the school placed it
in the hands of the Manitoba Mennonite Conference, but
the conference was unable to solve the financial diffi-
culties of the school. Because the Mennonite Brethren
Church was actively interested in the Gretna school but
was not a member of the Conference, and, because some

churches which belonged to the Conference had a very pass-

ive attitude toward the school and gave 1t no support,

7

Peters, G.H., "Der Werdegang der Mennonitischen
Lehranstalt zu Gretna, Manitoba™ in "Wart-Jahrbuch fuer
die Mennonitische Gemeinschaft in Canada. Steinbach
Post, Man. 1943, p. 2L.
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a new educational organization was formed called Assocla-
tion of Manitoba Mennonite Churches.

Churches which annually contributed thirty cents
per church member to the school became members of the
newly formed association and had the right to send one
delegate per twenty church members to the annual school
meetings. In general, churches which annually contributed
money to the school treasury automatically became members
of the school association. Parents who had children at
school and any person who paid an annual fee of two dol-
lars also had the right to vote. The Association elected
twelve directors to take care of the business matters of
the school, with four new members to be elected each year.

The Association of Manitoba Mennonite Churches was
able to gain the support of many of the Mennonite people
and particularly the Russlaender lennonites. By 1938 the
enrollment had increased to eighty-one., With the outbreak
of the war in 1939 the enrollment decreased somewhat but
by 1943 it had risen to 12l Four teachers were now
placed on the staff. Most of the students were the child-
ren of Russlaender Mennonites, approximately equal numbers
from the Mennonite Brethren Church and the so-called "Kir-
chengemeinden",9 Parents were asked to pay their fees in

advance so that enough beds, chairs, tables and other

8

9 .
Most of the so-called "Kirchengemeinden" were mem-
bers of the Manitoba Mennonite Conference.

Tbid, p. 23
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equipment could be acquired to accommodate the large stu-
dent body. A large house was bought a block east of the
school to help accommodate the boys and another house
(which became known as the second G.R.) was rented to
accommodate the girls.lU A large number of girls still
had to find lodgings in private homes.

The prospects that the enrollment would be even
higher the following year caused the teachers and direct-
ors to work on a plan of building a new school. A plan-~
ning committee consisting of C.A. De Fehr, C.F. Klassen,
Elder Benj. Ewert and G.H. Peters was appointed by the
directors. Articles familiarizing the people with the
idea of a new school appeared in the different Mennonite
papers and on November, 1643, the Association of Manitoba
Mennonite Churches decided at an annual meeting to build
a new school. The estimated cost of the school was $60,
000 and the contract was given to Waterman and Waterbury
Co. The money was to be raised by individual contribu-
tions. By the spring of 194l, $25,000 were collected and
$3,000 more was promised. At a special meeting of the
school association it was decided that at least $40,000
must be collected before building operations could begin.
By 1946 this amount of money was raised and the school

consisting of five large classrooms, principalt's office,

10

The Bergthaler Church had allowed the school to use
a former "01ld Folks Home" as a girls residence previously
and it was known as the first G.R.
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staff-room, wash-rooms, chemistry and physics laborator-
ies and a chapel was built,

In the fall of 194l the enrollment had risen to 145
and a fifth teacher had to be placed on the staff. 1In
January 1947 the new school was opened with an encourag-
ing enrollment of 18. The old school was used as boys
dormitory and the house that had been used for some of the
boys now became a girls' residence.

From the time of the death of H.H, Ewert until
his resignation in 1948, G.H. Peters had worked hard to-
wards the development of the Mennonite Collegiate Insti-
tute. From the time when 1t was doubtful whether the
school would remain in existence, to the time when the
Mennonites were enthusiastically giving it their support,
Peters worked untiringly. It was his firm belief that if
the Mennonites did not provide an education on a funda-
mental Christian basis for their children, they would
soon lose thelr Chrigtian faith. As a teacher Peters
was interested in seeing that all his students passed
‘their examinations in June. Graduates of the school often
remarked, "If you failed in Mr. Peters' subjects, then
you must have tried to fail" or "Mr. Peters makes it
difficult for anyone to fail in his subjects". Peters
also was vitally interested in "character building". Grad-
uates admlt that the training received 1in residence meant

just as much to them as the knowledge received in class.
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There were very few graduates who did not deeply respect
G.H. Peters. In the eyes of his former students, the
new school building stands as a monument to him. The
Mennonites owe much to G.H., Peters for the contributions
he made to Mennonite education.

With the resignation of Peters, P.J. Schaefer, who
had been a staff member of the school since 1913, was
asked to take on the principalship of the school.

In 1950 the school celebrated its 60th anniversary.
Festivities took place in a large tent at Gretna on
June 10,

The directors had made a special effort to pay the
debt on the newly built school., Contributions came in
from all parts of the province and when the school inher- °
ited $3,707.85 from Miss Tina Klassen, of Gretna, the
school debts were paid. In 1952 a large auditorium, 5l
feet by 120 feet, was built adjacent to the new school
to fill a need that had been felt for some time (the tent
which was used for the annual "Schulfest"!l and graduation
exercises was beyond repair). For sports activities, too,
the auditorium was invaluable,

In the meantime the boys and girls dormitories had
become outmoded -- some of them beyond repair. Many
parents warned the directors that if new dormitories were

not bullt they would cease sending their children. When

11
School's closing program.
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P.J. Schaefer, B.A.
Teacher 1943-1948, Principal 19,8~
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the directors, at an annual meeting, learned that the
delegates were in favor of selling all the old buildings
and constructing a new dormitory, plans were laid. Some
people strongly argued that Gretna was not central enough
and suggestions were made that the school and auditorium
be moved, preferably to Morden, where a large tract of
land could be acquired and a school campus founded. In
order that another conflict should not arise as had arisen
between Gretna and Altona in 1905, the directors very
carefully and thoroughly aired all sides of the question.
In the spring of 1955 it was finally decided by a large
majority vote that the school should remain in Gretna,
whereupon it was decided to build a new dormitory.

The construction of the new dormitory was given to
Hofmann Construction of Morris, Manitoba. & large one-
story E-shaped building was to be constructed just west
of the school. One wing of the dormitory was to serve
the boys and the other the girls. Between the two wings,
the dining room and kitchen were to be situated. By Oc-
tober 1, 1955, the new dormitory was completed at a cost
of about $130,000. The séhool directors expect that
within ten years the residence will be paid for.

With the erection of the new dormitory the enroll-
ment of the school increased from the previous 13l to
179 for the school year of 1955-56., Many believed that

- the residence had been built much too large, but it was
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filled to its capacity of 152 the first year. Since the
enrollment was high, seven teachers were placed on the
staff.

Although 1t appears that much more progress has been
made since the death of the founder, his were the crucial
years. Today the school appears to have a bright future,
and 1f the economic conditions in the province do not be-
come appreciably worse in the next ten years the school
should again be free of debt.

The Mennonite Collegiate Institute offers the Gen-
eral Course as prescribed by the Department of Education
for Grades nine to twelve. Students of Grades, 9, 11 and
12 write departmental examinations, whereas the grade 10
students write the school inspector's examinations., All
the Grade 9 and 10 boys take a course in woodwork and the
girls a course in sewing and knitting. Prizes are given
for the best work done.

Emphasis is placed on the study of German and relig-
ion, Each grade has seven periods of German a week with
the exception of Grade 12, which has five. German compo-
sitions must be submitted to the teacher just as often as
BEnglish compositions. Grade 11 and 12 students study
German dramas and German poetry. Monetary prizes are
given for highest marks in German in Grades 10, 11 and 12.
Courses in religion are taught in German. Grade 9 takes

Bible story and the 0ld Testament. Grade 10 studies
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Bible story, the 01ld Testament, cathechism and church
history. For Grade 11 the courses are doctrine, Menno-
nite history, and 0ld Testament. Grade 12 has doctrine,
ethics, character study, methods of teaching Sunday school
and Mennonite history. Approximately one-third of each
school day is used for the study of German and religion.

BEvery Thursday afternoon the whole student body
participates in singing. Twice a week after school hours
a selected group of singers practiece. This group often
renders special programs in different churches. Most
years it has participated in the southern Manitoba mus-
ical festival. Boys and girls quartets, trios and choirs
are also organized,

Extra-curricular activities are of a varied nature.
Volleyball, basketball, tennis, curling, hockey, skating
and touch football are the popular sports. Since the
Mennonite Colleglate Institute is primarily a boarding
school most of these activities take place after school
hours. The student body elects a sports commlittee,
which organizes the activities for the year.

Three or four "socials" are organized each year,
taking the form of skating parties, wiener roasts, games
and informal programs. FEach year the graduation banquet,
which is prepared by Grade 11 for the Grade 12's, is the
most important social event of the year.

Other student activities are of a religious nature.
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All students are asked to attend Sunday school and
church service. The students render two literary as
well as two religious programs each month,

During the first week of school the students are
given a sheet of rules and the principal explains reasons
for each rule. Following is a copy of the most important
rules:

Rules of the Mennonite Collegiate Institute
1. Dormitory rules.

Time Schedule

7:00 A.M, - riging bell
7:+30 AM. - breakfast
8:10- 8:40 - study period
8:50 -« 12:00 - classes
12:05 - lunch

1:00 - [1:05 - classes

6:00 - supper

7:00 - 9:00 -study period
9:00 - 9: 20 - recess

11:00 - lights out

Study hours in .the dormitory do not apply on Satur-

day and Sunday evenings. Monday mornings from 9:00 - 12:00

12

is study time again in the dormitory, The teachers

12

The Mennonite Collegiate Institute has classes on
Saturday but not on Monday. This arrangement has been
retained from H,H. Bwert's time when he had classes on
Saturday and inspected schools on Monday.
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alternate as deans of the dormitory once a week.
II. General rules

Deportment

l. Students may not visit each other during study hours.
2. Students are forbidden to smoke, attend movie theaters
or play cards. Any student taking any type of alcoholic
beverage into his room is expelled immediately.
3. Girls are asked to appear in class in blue uniforms.
Boys shall wear jackets, shirts and neckties in class.
i Girls are not allowed to wear slacks except at organ-
ized sports activities.

Since the school does not receive a grant from the
government, the students pay tuition. The schedule is
as follows:

Grade IX Grade X Grade XI Grade XII

Tuition 76,00 96.00 117.00 141.00
Registration 1.00 1.00 1.00 1.00
‘Laboratory fees 3,00 Iy, 00 5.00 8.00
Sports fees 2., 00 2. 00 2.00 2.00
Board and Room 275,00 275,00 275,00 275,00
Total 357,00  378.00 1100, 00 127,00

After considering the program for fthe Mennonite
Collegiate Institute, the reader undoubtedly will already
have formed the conclusion that the institution still
has in its aims the religious basis that H.H. Ewert laid

when he founded the school. The aims of the Mennonite
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Gollegiate Institute correlate very closely with those
that President Samuel Johnson, first president of King's
College, stated for his college.

The chief thing that is aimed at in this

college is to teach and engage the child-

ren to know God in Jesus Christ, and to

love and serve Him in all sobriety, god-

liness, and righteousness of life, with

a perfect heart, and a willing mind: and

to train them up in all virtuous habits,

and all such useful knowledge as may render

them creditable to their families and

friends, ornaments to their country and

useful to the public weal in their generation.” 13

In the Mennonite Collegiate Institute the Bible has
been the effective focus for the curriculum. GCorrelation
of subject matter is a living reality. It means such
things as this: that the study of the Bible holds not a
marginal but a central place in the curriculum; that the
teachers of the so-called secular subjects will be alert
to help students discover the Christian implications of
the subject matter they are considering, and that youth
be made to understand that all honest work, well and
faithfully done, is a service for God and is in that
sense Christian. The essential principle for youth to
grasp is that no aspect of life 1s outside the scope of
the Christian philosophy. Religion shall not become

something apart from life, studied only on Sunday. Thus

only when religion is given its rightful place in the

13

Samuel Johnson, President of King's College, His
Career and Writings, edited by Herbert and Carol Schneider,
V.L.V., D, 223, as quoted in God in Education by H.P. Van
Dusen.
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child's life in school can the school cufriculum be said
to be well rounded. BEducation then is no longer just in-
struction in the three "Rfs" but education for the whole
of 1life,

The Mennonite Collegiate Institute has always encour-
aged its students to choose a vocation in line with their
interests and abilities, but also to consider the aspect
of service to society. From its early Normal school days
to the present the school has encouraged students to
enter the teaching profession., Certainly the teaching
profession affords ample opportunity to serve. The lead-
ers of the progressive movement in education in the early
pioneer years realized that if the Mennonite schools
would not have teachers of their own faith, their people
would soon be assimilated in the new land and lose their
identity. Even though most of the Mennonite public
schools in Manitoba do have their own teachers now, the
Mennonite Collegiate Institute still encourages its stu-
dents to enter the teaching profession and with mission-
ary zeal make their influence felt in as many public
schools as possible. The example of a noble, Christian
teacher, one whose heart is in his work, one who sees in
every child the image of God 1is going to have a good and
important influence on the child. Although such a teach-
er's direct religious influence in the classroom is

necessarily limited, his personal 1life in the school and
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his witness in the community may be deeply felt,

The Mennonite Collegiate Institute has always felt
that by the discipline and routine work of the school,
children can be taught the mechanical virtues of prompt-
ness, regularity, cheerfulness, industry and obedience.
Children should be taught the meaning of "Thou shalt"
and "Thou shalt not", a lesson of the greatest importance
to Canadian as well as Mennonite youth. They can be
taught self-control, self-reliance and perseverance.

The disorderly must be warned and admonished. Children
should be taught to follow the good, to learn to work
and to enjoy it, to be thankful and respectful to par-
ents, teachers agnd thelr elders and to fear God. They
should learn to retain the good and abstain from evil.

The Mennonite Brethren Collegiate Institute

The increasing number of Mennonites seeking work in
Winnipeg in the early 1940's created the circumstances
for the formation of a Mennonite private high school in
that city. Until this time the Mennonite Brethren Church
had supported the Mennonite Collegiate Institute in Gretna,
with approximately half the enrollment being children of
parents who belonged to this denomination. Most of the
Mennonites in Winnipeg were financially unable to send
their children to Gretna, yet many felt that their child-
ren would lose the Mennonite faith if religious training

was not provided. Knowing that their children needed
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high school training, the Mennonites in Winnipeg decided
to build a private high school rather than s Bible school.
Since the Mennonite population in the city was predomin-
antly Memnonite Brethren, it was this faction Which‘star-
ted the new school.

The Mennonite Brethren Collegiate Institute had its
beginning in the sutumn of 195, An association had been
formed after much contemplation and discussion and a
school committee elected with C.C., Warkentine as chairman.
Permission was obtained from the Mennonite Brethren Bible
College, corner of Kelvin Street and Talbot Avenue in
Elmwood, to start a Grade XI class in the administration
building,lh'but parents requested that a Grade X class
also be added.,

In the first year the enrollment in the two grades
reached fifty-six. H, Wall, M,A., was the principal and
full-time instructor. A teacher of English descent was ob=-
tained as part-time instructor for the subjects prescri-
bed by the Department of Education. J.B. Toews and Dr.
A.H. Unruh, of the Bible College, gave instruction in
religion,l5

In the summer of 197 at the provincial conference

1h

+

The Mennonite Brethren Bible College will be described
later in the chapter.

15
Minutes of the Provincial Conference of the Mennonite
Brethren Church of Manitoba, October 1945, pp. 21-22.
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of the Mennonite Brethren Church held in Morden, J.H.
Unruh the newly elected chairman of the school board

of the Mennonite Brethren Collegiate Institute, asked

the conference to give its support to the school. The
conference gave the school board permission to solicit
funds for their school in the respective Mennonite Breth-
ren churches of the province. J.H. Unruh further reported
that the Bible College no longer could spare the class-
rooms for the high school and ag a result the school
board had been forced to move its classes. A large house
at 193 Talbot Avenue, near the college, had been pur-
chased for $10,900 and Grades 10 and 12 had been taught
in it for a year. Grade 11 had remained in the Bible
College building. PFuture plans were to build a large
addition 4O feet by O feet to the house. G.J. Lorenz,
B.A., was now principal and the other teachers on the
staff were H. Regehr, dean and instructor of religion;

J., Toews, B,A., and W. Dueck, B.A.

The enrollment for the 1947-48 school year had risen
to eighty-six. Grade IX had been added. It is interesting
to note that forty-five, or over half the students came
from rural areas. BEvidently parents from outside of
Winnipeg who belonged to the Mennonite Brethren Church
no longer were sending their students to the Mennonite
Collegiate Institute at Gretna, but to Winnipeg. In Dec-

ember of that year the planned addition of two classrooms
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was completed., The total cost of the school was now
$2l,000. Of this sum $10,000 had been paid. In the
years that followed, the school was gradually accepted

by the different Mennonite Brethren churches. The en-
rollment rose to 127 in the 1951-52 school year. OFf

this student body, nineteen came from Mennonite families
which did not belong to the Mennonite Brethren Church.

At the end of this school year the principal, G.d. Lorenz,
and A,J., Dick, a full-time teacher, resigned. W. Neufeld,
of Abbotsford, B.C.,, and H.J. Dick, of Saskatoon, took
their places.

In the summer of 1954 another building program was
begun. The house which was first used as school was
separated from the other newer classrooms and moved onto
an adjacent lot on Talbot Avenue and remodelled into a
dormitory. The dormitory can house twenty students. This
is used for the girls whereas the boys have to find acco-~
modation in private homes. Kitchen and dining room faci-
lities were provided in the basement of the dormitory.

In place of the house, new classrooms were added to the
school., This building program cost approximately $38,000,
Thus the Mennonite Brethren Collegiate Institute now con-
sists of a dormitory and a six-room modern school with
chapel, recreation room and offices. The property of

the school is now valued at 33596,000.00.16

16
Conference Jugendblatt, June 1955. pp. 79-83.
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W, Neufeld remained as principal of the school for
only one year. For the following year D.K. Duerksen,
instructor of German and religion, became acting-prin-
cipal and was succeeded by V. Adrian in September of 1950,
The following year Grades 7 and 8 were added to the
school and J. Enns obtained as teacher for this class.,
The need for such a class was soon verified, for not gll
students who wished to attend could be accepted that
first year for lack of room.

For the 1957-58 school-year the teachers which have
agreed to serve are H.J. Dick, B. Ed., principal; H.
Visch, B.A., vice-principal; H. Regehr, dean of students;
G.H., Peters, B.A.*; H, Letkemann, B.A.; J. Enns, teacher
of Grades 7 and 8; H. Voth, part-time instructor in music,

Enthusiasm for the school has grown to such an ex-
tent that nine Mennonite Brethren churches have pledged
their support of the school. The school is now really
the property of these churches. The churches concerned
are North Kildonan, South End, Elmwood, Niverville, Mor-
den, Manitou, Springstein, Domain and Newton Siding.

Bach church elects a member to the school board with the
exception of the three urban churches which each elect
two members. The chalrmen of the board is elected by all

the churches at the annual meeting. The present chair-

man 1s C.C. Warkentin.

G.H. Peters was principal of the Mennonite Collegiate
Institute at Gretna for many years.
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Having given the reader a brief glimpse into the
historical development of the school, the writer shall
now try to give as clear a picture as possible of what
the school stands for,

The aim and purpose of the Institute is stated as
follows:

It is the desire of the churches, the parents

and the teachers, that our youth acquire a

Christian view of life and of the world, that

they become deeply rooted in a biblical faith

and that they develop into useful men and women

serving God and their fellowmen.

FPor this purpose all the teachers on the staff

are required to be positively Christian. Then

too, all students must take the religious in-

structions offered in their respective class-

rooms. 17

The school curriculum includes all the subjects re-
quired by the government according to the "Program of
Studies for Secondary Schools™. Then, too, the study of
religion and of the German language is particularly em-
phasized. The religious instruction consists of Bible
story, biblical knowledge, church history, Bible doctrine
and Mennonite history. German consists of grammar, 1lit-
erature, poetry, German reading and essay writing. The
attendance of these classes 1is compulsory. BExceptions
are made where students have satisfactorily completed
these courses at a Bible school.

The Institute 1s recognized by the Department of

Education as an examination center. During the school

17
Catalogue of the M.B. High School in Winnipeg,

1957-1958, p. 12.
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year the school is under the supervision of the school
inspector. The graduates of this school receive equal
rights and privileges with students from public schools.

The school accepts students of all denominations
for Grades 7 to 12. The school accepts only those stu-
dents who are willing to submit to the school rules.
Students, too, are expected to do some gratis work for
the school. During school hours the girls are expected
to wear a light blouse and a navy Jumper.

The school has graduation exercises for the Grade
12 students at the end of the school year. These stu-
dents may graduate:

1. who write at least four departmental exam-
inations and therewith complete Grade 12.

2. who write two or more departmental examin-
ations, attend all classes in religion and
German and thereby either complete Grade 12
or complete Grade 12 less one subject.

The graduation dresses must be of uniform color,
with sleeves and respectable neckline. 18

Because the Institute is a private school, and re-
ceives no government grants, the students have to pay

school fees. The following table shows the rates.

Grade Tuition Registration Sports Laboratory Total
fee fee
7 % 8 $105. 00 3. 00 1.00 1.00 110,00
9 109.00 3,00 1.00 2,00 115.00
10 128.00 3.00 1.00 3,00 135,00
11 141.00 3,00 1.00 5.00 150,00
12 155,00 3,00 1.00 6,00 165,00
18

Ibid, p. 1k



month (single rooms $10.00),
housekeeping pay $1.00 per month extra.

year is $270.00.
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Students living in the dormitory pay $8.00 per

19

Fach student is given a copy of the school rules.

The following is a copy of these rules.

School Rules ‘
Principle: "Walk as children of 1light" (Eph. 5:8)

I. School and Classroom Attendance

l. The daily morning devotion periods are to

be attended by all students. Late-comers are
required to report to the classroom teachers.
2. Students are not allowed to be absent from
classroom instruction unless they have a worthy
reason for it. If a student appears in school
in the morning he may not leave the school that
day without the permission of the classroom
teacher or the principal. Those who out of
necessity have remained at home are required

to bring their explanation to the classroom
teacher when they return.

3. These regulations apply for every school day.
Regular school and classroom attendance is

of supreme importance and 1is the duty of every
student.

I7. In the School

1. We definitely expect a positive and co-oper-

ative attitude on behalf of the student in

regard to:

(a) Working together with the teachers.

(b) participating in school projects and
activities.

(c) completing the assigned homework.

2. Students are to be respectful and courteous

at all times.

3. It is obligatory for the girls to wear their

uniforms to the classroom. It is expected that

all students are dressed respectfully during

their attendance at school.

Those who engage in light

Board for the

19

Ibid, p. 16.
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ITIT. General Conduct of the Students. We expect:

1. Regular church attendance on Sunday.

2. Participation in the "Young Peoples'" work at
church, if able.,

3. That the evenings are devoted to study, par-
ticularly the evenings during the school week.

li. That under no circumstances our students smoke,
play cards, or visit the theatre, dance halls,

or gimilar places.

5. That boys and girls definitely refrain from
dating,

IV. Notice

Besides developing Christian principles in the
students, this school 1s interested in maintain-
ing a high academic standard, That is why we

are happy to invite students to attend this school.
Here the students will find teachers who are
desirdus in aiding him to achieve high aims. The
school adheres to this basic principle: "The best
of which the student is capable shall be expected."
In instances, where despite repeated interviews
the student reveals both in his attitude and work
that he does not want to study, the principal may
ask him to leave the school. 20

The Winkler Bible School (Pniel)

The Winkler Bible School saw its beginning in Octo-
ber 1925521 A number of earnest Christians felt the
need for a Bible school and under the able leadership of
Dr. A.H. Unruh the school was established.

Since the public schools could not give much in
terms of religious instruction, the leaders of the var-
ious Mennonite churches began to realize the necessity
of doing more in giving the children a religious educa-

tion. Not only should their youth receive a general in-

20

Ibid, pp. 16-17.
21

Konferenz~Jugendblatt der Mennoniten Bruedergemeinden
in Kanada. Dez. 1955, 3. 11,
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struction in religion, but they should be educated as
Sunday school teachers, youth workers, and ministers of
the gospel. Church leaders also realized the necessity
of instilling a missionary spirit in the congregations.
Furthermore, many parents required the services of their
children on the farm during the spring and summer months
and consequently could not send them to the Mennonite
Collegiate Insitute which operated over a ten month per-
iod. Furthermore, the Mennonite Collegiate Institute gave
courses in religion only in addition to the courses pre-
scribed by the Department of Education and consequently
could not specialize in the preparation of ministers for
the churches. Gretna's main aim was to provide christian
teachers for the Mennonite public schools. All these
considerations helped to start a movement for the forma-
tion of Bible schools. Three Bible schools were begun,
the Winkler Bible School (Pniel), the Elim Bible School
and the Steinbach Bible Institute.

The idea of the Bible school seems to have originated
in the Crimea, South Russia, where the first three teach-
ers of the Winkler Bible School, Dr. A.H. Unruh, Rev., J,.
G, Wiens and George J, Reimer, had formerly taught at
the Mennonite Theological Seminary. The Bible school
had been in existance for only six years when, in the
spring of 192l, the Communist government of Russia closed

itg.doors. The teachers were brought before a court but
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22 Thereupon the teachers decided to emi-

were set free.
grate and to start a Bible school in Canada.,

Professor Unruh was the first to arrive at Winkler
and during the winter of 1925-26, the classes were held
in the private home of Cornelius Warkentine on the west
side of Sixth street,23 G+Jd., Reimer assisted Dr. Unruh
as class teacher. The Bible school was a private under-
taking. Since the teachers belonged to the Mennonite
Brethren Church the school involuntarily received its
strongest supporters from the local M,B, Church, Rev,
Johann Warkentin, leader of the church became a strong
proponent of the Bible school. However, Elder Jacob
Hoeppner, of the Winkler Bergthéler Church, was also
kindly disposed to the school and donated some of his
lots for the purpose of having a school building erected
on it. Thus, for its second year of operation the Winkler
Bible School had a building of its own and Rev. J.G. Wiens,
who had now also arrived from Russia, joined the staff’,.aL
Although the enrollment had been nineteen during the first
year, it now increased to thirty-two.

As was mentioned previously the Bible school was
begun as a private undertaking by the teachers, and the

school was financed by voluntary contributions. Programs

22
The Morning Star, Winkler Bible School year book,

1950, p. 9.
23

Frank Brown, "A Short History of the Village of
Winkler" June 1952,

2l
Op. cit., The Morning Star, p. 10,
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were often given by the school in various churches,

which resulted in moral and financial supvort. The tea-
chers asked three men of the Winkler community to become
co-directors. They were J.B. Dyck, J.A. Kroeker and Rev.
A.A, Kroeker,25 These men had possibly made the greatest
financial contributions to the school when it was first
built.

In 1932 the enrollment had reached seventy-nine and
the school was enlarged. By 1938 the enrollment had in-
creased to 100 and again the necessity arose to enlarge
the schoole26 Since that time a girlsf dormitory has
been purchsed on West Street and a large boys' dormitory
on the South Road allowancea27 The latter was for many
yvears the Hooge 01d Folks Home.

In 194l the school was given to the Mennonite Breth-
ren Conference of Manitoba and has been its project since
that time. The Conference elected a board of directors
with an executive to supervise the financial and educa-
tional problems of the sch001,28

The school experienced i1ts highest enrollment (129)
in 1943. Since then the enrollment has steadily decreased

until in 1950 it was 100 and in 1955 it was less then

25
Ibid, p. 19
26
Ibid, p. 32.
27
8 Op. cit., Brown, Frank.
2

Op. cit., Konferenz-Jugendblatt p. 1l.
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29

seventy.

Dr. Unruh remained with the school until 194, at
which time he left the school in the hands of his capable
co-worker Rev. J.G. Wiens to become the founder of the
Mennonite Brethren Bible College in Winnipeg. Upon the
retirement of Rev. J.G. Wiens, who had faithfully served
the Winkler Bible School for twenty-three years, Rev. H.
H. Redekopp became principal.in 1948. In 1956 Rev. Rede-
kopp resigned and Dr. G.D. Huebert, the present principal,
took his place.

The primary aim of the Winkler Bible School is to
encourage the systematic study of God's Word,BO The
school believes that if there i1s to be a revival among
the people of God, it will surely be through the Holy
Scriptures, and that there is a great need for the dis-
semination of Bible knowledge. A second'aim of the school
is to foster an expressional program to help students pass
on to others the "Truth of God". Since the Sunday school
is one of the most potent means of propagating the Word,
émphasls 1s placed upon correct methods of Sunday school
work, A third basic aim of the school is to arouse in-
terest in and prepare young people for any other work in
the "Kingdom of God", especially in personal and mission-

ary work of the church.31

29

Ibid, p. 11.
30

Catalogue, The Winkler Bible School, 1955-57, p. 8
31

Ibid, p. 9.
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The school states its guiding principles of educa-
tion as follows:

1. One of the primary principles is the devel-

opment of a Christian character.

2. Growth in devotional 1life. An atmosphere of

personal fellowship with God 1s created through

meditations of the Word of God.

3. The course of study shzll be Christ-centered

- all subjects taught shall bear a direct re-

lation to the study of Christ in the Bible.

li. The guiding of the emotional 1life into de-

sirable channels of expression. Students

learn what they experience.

5. Improvements through experimentation. A grow-

ing Christian 1s an active Christian. 32

From the foregoing statements one can deduce that
the students are trained in practical work. Those who
are enrolled in the Christian Education and Missionary
course are assigned to one or more of the following:

(1) Hospital visitations

(2) Evangelical services in surrounding districts

(3) Weekly evangelistic services in school

(L) Personal Work

(5) Sunday school teaching

(6) special programs

(7) House visitation 33
The school offers its students four courses:
(1) General Course (2) Christian BEducation Course (3)
Music Course (L) Home and Foreign Missionary Course.

The General Course provides systematic instruction in

Bible, Christian education and music. It is a two-year

32
33

Ibid, p. 9.

Ibid, p. 10.
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course and the subjects enlarged upon are the following:
Bible history, Bible synthesis, Bible geography, biblical
archeology, language, study of prayer, personal evangel-
ism, fundamentals of faith, Bible doctrine I, church his-
tory, 1life of Christ, the Acts of the Apostles, child
study I, rhetoric, history of the Mennonites, music°
Students of the Christian Education Course take the
prescribed subjects of the Evangelical Teacher Training
Association, and are offered special instruction in daily
vacation Bible school work. The students are required to
finish some project in connection with Christian educa-
tion and must demonstrate the same before the faculty.
The time.required to finish this course is three years.

The subjects to be covered in addition to those in the

General Course are as follows: Bible analysis, prophecy,
Bible doctrine II, missions I, pedagogy II, Sunday school
administration, child study II, evangelism II, department
specialization, daily vacation Bible school, homiletics I.
The Music Course has taken a more prominant place
in the curriculum in the past two years. The aim is to
fit young people for the ministry of music in evangelis=
tic services as choir directors, soloists, etc. For
those who desire vocal or piano lessons, special train-
ing is offered.
The Missionary Course has as 1ts aim speclialized

training for men and women to serve in home and foreign
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mission fields, Students enrolled in this course must
complete the Christian Education Course and take the
following subjects; mission II, Bible exegisis, New
Testament, theology, ethics, systematic theology, evan-
gelism III, Christian psychology, homiletics, Christian
evidences.BLL Fach school year is a six-month period.
Classes generally begin in mid-October and end about
mid-April.

In conclusion to the story of the Winkler Bible
School the writer wishes to point out very briefly some
of the major contributions of A.H. Unruh to Mennonite
education in Manitoba.

Not enough time has elapsed to ascertain how great
A H, Unruh's influence has been upon his people. Whereas
H.H. BEwert sought to provide teachers for the Mennonite
public schools, A.H, Unruh sought to provide workers for
the Mennonite churches. The great contribution of A.H.
Unruh lay in that he organized and established at Winkler
the first Mennonite Bible school in Manitoba. Perhaps
no other man has helped shape the philosophy of 1life of
the Mennonites of the Mennonite Brethren church in Mani-
toba as has A.H. Unruh. From the early days of the Wink-
ler Bible School to the present A.H. Unruh has continuously
sought to help voung people see the truth of the philo-

sophy of Christ expressed in the words, "What shall it

3l

Ibid, pp. 11-13.
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profit a man if he shall gain the whole world and lose
his own soul". By and large students of the Winkler
Bible School have realized the importance of religious
training and have fostered it in their own homes. Re-
gardless of the profession chosen the graduates have
largely maintained their christian philosophy of 1life.

The Elim Bible School

Since the Winkler Bible School was sponsored prim-
arily by the Mennonite Brethren churches cof Manitoba,
other Memmonite churches sought to establish their own
Bible schools. Only four years after the opening of the
school in Winkler, the Elim Bible School was started in
Gretna,

The first Bible school classes were held in one of
the spare classrooms in the Mennonite Colleglate Insti-
tute in the autumﬁ of 1929 under the direction of J.H.
Enns,35 The Bergthaler and Blumenorter Mennonlite chur-
ches sponsored the school., Two vears later Enns was
chosen as minister for the Schoenwieser Mennonite Church
in Winnipeg, and since the Bible school could not acquire

the services of another teacher, it was closed for a per-

/e

36

iod of five years.
In 1936 the Bergthaler church asked Rev. P.P. Tschet-

ter of Freeman, South Dakota,to become thelr teacher in

35

Elim Palme,. Das erste Jahrbuch der Elim Bibelschule

1952-53.
Tbhid.
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the Bible school and once more classes were resumed in the
Mennonite Collegiate Institute. Because of ill-health,
Rev, Tschetter was able to remain only for one year and
Rev. D.P. Hsau, a Bible schocl teacher from Saskatchewan
and a member of the Mennonite Brethren Church took his
place the following year. In 1938 Rev. J.P. Loewen as
full time instructor and Rev. Jacob H., Peters as part-
time instructor were added to the staff.

The enthusiasm for the school grew, but the accommo-
dations in the Mennonite Collegiate Institute were very
limited and it was decided that a two storey dwelling
be acquired in Altona. In the autumn of 19,0 Bible school
classes were begun in Altona with Rev. A.A. Teichroeb, who
had been on the staff for several years, as principa1,37
The second floor of the building was used as a dormitory.

In 19L1 three classes were instructed in the sch00138
following the course of studies prescribed by the Evangel-
ical Tescher Training Association. A fourth class was
added in 19L6 and in 1949 a large modern building that
provided ample accommodation was erected.

Although the enrollment was only twenty-five in 1940,
by 1948 it had risen to eighty with the school experien-

cing its highest enrollment in 1952 when it climbed to

37

Rev. D.P. Hsau took on a position as instructor of
religion at the Mennonite Collegiate Institute.
38

Grades I, II and III.
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109, Since then it has suffered a steady decline until
in the 1956-57 school year the enrollment was down %o
seventy-ITive,

The present staff consists of A.A. Teichroeb, prin-
cipal, G.A. Braun, P.A. Rempel, J.A. Wiebe and H.J. Ger-
brandt. The school is administered by a bosard of direc-

tors elected by the following Mennonlite churches co-op-

e

ts operation: Arnaud church, Niverville

e

erating in

church, Bergtheler church, Blumenorter church, Glenlea
church, Rudnerweider church, Springstein church, Stein-
bach church and Whitewater church. The Board organizes
and elects an executive committee out of its own member-
ship, which 1s responsible for carrying out the resolu-"

tions of the Board and to attend to routine administra-

39

tion matters.
The purpose and aims of Elim Bible School are stated
as follows:

1. To help retein and foster evangellical faith
ag far as we can make our influence felt; fur-
ther to create a strong line of defence against
encroaching liberal thought and apostary.

2. To help young people gain a working knowledge
of Godfs Word and to lead them into dseper
spiritual 1life.

3. To train its students for varlous fields

of Christian service in the church and in

home and foreign missions.

li. To create and foster in the students an
appreciation of and affectlion for the Henno-

nite Church and its biblical principles. 1O

39
Catalogue The Elim Bible School, Altona, Manitoba,
19;2—1 53, po 1.

L0

Ibid, p. L.




Elim Bible School offers a general Bible course,
stressing the Bible and related subjects and a Christian
education course. In the third and fourth years further
sub jects are added which help prepare students for the
ministry of the Word. The first year courses include
the subjects prescribed by the Evangelical Teacher Train-
ing Association,hl Each school year 1s of five months
duration with classes generally beginning near the end
of October and stopping in the beginning of April or the
end of March.

Steinbach Bible Institute

The Mennonites in the East Reserve have generally
remained somewhat apart from the Mennonites of the West
Reserve. Consequently the Mennonites of Steinbach and
surrounding districts did not to any great extent make
use of the Bible schools in Winkler and Gretna. In spite

o

of this, they did realize the need for such a school and
were determined to form one of their own,

The Steinbach Bible Institute had its beginning in
the 211 of 1931 as the Steinbach Bible School with
classes both day and evening, conducted by a Mennonite
Brethren minister, Jacob W. Reimer, and a Mennonite Alli-
ance minister, Isasc Ediger. The following vear classes
were continued with an Evangelical Mennonite Brethren
Ll

Since the ccurses of study were given in considerable
detall in the story of the Winkler Bible School, they

will not be given for Zlim Bible school since they are
mich the same,
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minister, Henry P. Fast, taking the place of Rev. Ediger.br2

Thereupon the school had to close its doors for
several years but classes were resumed in the autumn
of 1936 in the local Mennonite Brethren church under a
new staff of two teachers. This venture was sponsored
primarily by seven members of the Mennonite Brethren
Church,

In the fall of 1938 a new development took place.
More of the Mennonites of the local churches were seeing
the need for more Bible instruction and a "Bibelschul-
verein" was organized, composed of members of four Menno-
nite churches of the town of Steinbach and vicinity.
This association elected a board of directors %o operate
the school. This meant that the school was now interde-
nominational in its administration and service. The
following year the Bible school moved to its own property
and classroom building, and by 1942 had some forty-two
students,

In the fall of 1946 a high school curriculum was
introduced. The high school department was continued
for a few years and then dropped to be reinstated in
the fall of 1953, During these transition years, from
1916 to 1953, 2 number of changes took place. The name

of the Steinbach Bible Schocl was at first changed to

h2

The remainder of the history of the Steinbach BRible
Institute i1s drawn heavily from an article written by
Rev. Archie Penner for the Mennonite Encyclopedia,
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Steinbach Bible Academy because of the introduction of

a high school course. In 1953 when a new constitution
was written and the administration changed from the asso-
ciation to a corporation of directors or self-pervetuating
board, the name was again changed, the school became the
Steinbach Bible Institute.

Rev. Archie Penner, a staff member of the school,
writes that a very basic and significant change took
place at this time. While the Bible Institute was at
first a school with the primary purpose of building
Christian character and training Sunday school teachers,
it now has as i1ts express purpose the training of young
people for Christian service with emphasis on missions,
both home and foreign. As a result of this change a large
proportion of students and graduates are entering mission
WOoTrk,

In 1955 the school moved onto a new campus of some
thirteen acres just outside of the town of Steinbach on
highway No. 12. A modern, red tile bullding has been
built and classrooms, laboratory, library, and dormitory
facllities provided.

During ﬁhe school vear of 195l-55 the school had
twelve full-time and part-time teachers, ninety-eight
students were enrolled in the day classes and forty-two
in the evening classes.

The school is now offering a three-year Bible-theol-
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ogy course, a two-year Christian education course, and
Grades 10, 11 and 12 in the high school department.

The Bible Institute keenly felt the loss of J.N.
Wittenberg in June 1956 after serving on its teaching
staff faithfully for eighteen years. B.D. Reimer, who
has been principal of the school for a number of years,
puts the motto of their institute into three words,
"Evangelical, Interdenominational, Missionary'.

Mennonite Brethren Bible College

The Mennonlte Brethren Bible College was founded

n response to the acute problem of obtaining properly

e

gualified teachers for Bible schools. J.A. Toews, Sr.
of Coaldale, Alberta, in 1939 is reported to have stated:

"Advanced theological training and a broad gen-

eral secular educatlon must be required of our

Bible school teachers_ if the schools are to

survive and progress.” The young men of our

churches, who are called to the teaching minis-

try, should be offered an opportunity to attend

an advanced Bible college or seminary.”

Faced with a growing shortage of men prepared to
serve the needs of the church, the Canadian Conference
of the Mennonite Brethren Church which met in Herbert,
Saskatchewan, in July 1943, took steps to rectify this
condition. The Conference asked the Bible school commi-

ttee of the Canadian conference to set up definite plans

for the formation of a "higher Bible school”LLB ~=- possibly

ate
28

Toews referred to all the Mennonite Rible school
across Canadsa.

I3

Year Book of the Northern District Conference of the
Mennonite Brethren Church of North Amerdica. July 1943,
p. 18.
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an extra class could be added to one of the existing
Bible schools, preferably the one in Winkler,

A year later, when the conference was held at Coal-
dale, Alberta, Rev. B.B, Janz of Coaldale, who was
chairman of the Bible school committee brought forth
the findings of the committee., He reported that a
"higher Bible school class" had been opened in the Wink-
ler Bible School in October of 1943. Six students had
taken the courses offered. The committee suggested that
a separate bullding be acquired preferably in Winnipeg
and that two classes be opened for the following vear.
The Conference thereupon created an executive board to
supervise the new venture,uu Rev. H.P. Toews of Arnaud,
Manltoba, became chalirman of the bosrd.

The newly elected board met in August of the same
vear at Herbert, Saskatchewan. C.A. De Fehr, H.P, Toews
and C.F, Klassen believed that the Winnipeg public school
on the corner of Kelvin and Talbot in Elmwood could be
purchased and that it seemed a suitable building for their
"higher Bible school class". At a joint session in Her-
bert, Saskatchewan, of the Canada Inland Mission, the
executive board of the "higher Bible school class® and
the Bible school teachers of western Canada, 1t was de-
¢ided to purchase the building. Later it was approved by

the Mennonite Brethren Conference of Can:ada.,u‘b

LL
L5

Ibid, July 194L, p. 23.

Ibid, p. 86.
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Purchased for $10,000,00, the administration build
ing, now called the Mennonite Brethren Bible College,
was renovated with the help of the three Winnipeg Menno-
nite Brethren churches. An adjoining house, later called
the "White House®, was purchased for approximately $5,000
and used as a residence. On October 19, 194l, the college
opened its doors and classes began. Dr. A.H., Unruh had
been appointed president by the Conference and J.A. Voth,
Chicago, Illinois, U.S.A., was hired as a full time
lecturer.

For the following year A.H. Unruh, J.B. Toews, J.H.
Quiring and Ben Horch were obtained as lecturers. Since
Dr. Unruh felt that the strain of being president was too
great for him, the Conference asked J.B. Toews, originally
from Coaldale, Alberta, to take on this responsibility.
Ben Horch was asked to conduct the college cholr and
teach musio,ub

In thexfirst year of operation only thirteen day
students attended the Bible college. However, the next
vear seventy-five students registered and each succeeding
year the enrollment increased till it reached well over
one hundred. The "White House" no longer could provide
living quarters for all students. When Federal authori-

ties refused permission to build a second storey on the

administration building, plans were laid to erect a resi-

LG

Ibid, June, 1945. pp. 59-03.
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dence on the adjoining lots along Talbot Avenue., Eben-
ezer Hall, 5l ft. by 67 ft., three stories high, with

two floors of living quarters and a basement containing
dining-room, kitchen, store-rooms, laundry, and reception
room was completed in 19,7. Nevertheless, student accom-
modation remained a constant problem. WMcIntosh Hall wsas
purchased in 1950 for $7,500 and Carmen Hall in 1952 for
%lO,OOO.u7 The "White House™ or Bethany Hall, as it was
later called, was used by the music department.

While sufficient accommodation had been acquired
for living guarters, the administration building had not
been enlarged at any time. The library room was quite
inadeguate for an enrollment of over 100 students. Faci-
lities for physical recreation were almost nil and over-
crowded classrooms caused poor ventilation. Plans were
laid for the construction of a large library building,
with offices and a large auditorium. The Mennonite
Brethren Conference nevertheless was opposed to any fur-
ther construction unless over half of the estimated $90,
000 had been collected. Not until the spring of 1956
was the college able to start building. In Cctober of
the same year the new library and auditorium building
was completed at a cost of $100,000., The attractive
brick structure provides adequate auditorium and library

facilities as well as two offices and two classrooms. It

L7

Konferenz Jugendblatt, December 195, p. O.
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is situated on Kelvin Street, immediately north of the

e

main bullding. On a plague is the following inscrip-

tion: "For other foundation can no man lav, than that
is laid, which is Jesus Christ'.
Not magnificent buildings, but good teachers are

the most important assets of a school. The Mennonite
Brethren Bible College was able to acquire teachers who
were not only well prepared spilrituslly and academically
but who were also leading figures in the Conference. Dr.
Unruh, who might be termed the "spiritual father" of the
Mennonite Brethren Church of Canada, stayed with the

chool until 1951 when he resigned because of failing
eyesight. Before his resignation, however, he completed
his "History of the Mennonite Brethren Church®. J.B.
Toews, M.Sc., was president of the college from 1945

to 191.8. When he resigned H.H. Janzen, from Ontario,
became president. J.A. Toews, B.D.,B.A,,M.A., the pre-
sent president, joined the staff in 197 and became presi-
dent in 1956, Other members on the staff have been J.H.
quiring, B.A.,B.D.:; Rueben Bsaserg; Ben Horch, B.M; I.W.
Redekop, B.,A., Th., B., M.Sc.; G.D. Huebert, B.A., Th.D.:

d E"Nert, f\’TaAo9 BeDoe

F e

Henry Regehr; Cornelius Wall, and Dav

)

.C. Peters, Ph. D., has joined the staff for the 1957~

958 school vesr. In addition there have been many part-

b

oF

ime teachers such as medical doctors and nurses giving

instruction to out-going missionaries, language teachers
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end music teachers giving instruction to students taking
vocal or Instrument lessons.
The ob jectives of the Wennonite Brethren Bible

College are, as President J.A. Toews states in an article

jto

n the February issue of the Konferenz-Jugendblatt, the
objectives of the Church as formulated in the "Great
Commission™ in Matthew 28: 19-20, In the annual cata-
logue of the Bible college one can find the following
sStatement:
"The Mennonite Brethren Bible College seeks

to provide an opportunity for earnest young

men and women to prepare adequately for the

high calling of Christian service as ministers,

teachers, missionaries, cholr leaders, and

workers in other fields of Christian work." I8

From the very beginning the college has offered a
limited number of courses in the liberal arts field.
Pregident Toews states that the increasing demands for a
broad, general, secular education for Christian workers
has led to a strengthening of the liberal arts division,
Students of the college receive full recognition of their
courses at the various Mennonite colleges in the United
States, as well as in Waterloo College, Waterloo, Ontario,

The College sets certain requirementswhich students
must comply with before they can be admitted. Students
must be at least eighteen years of age and they must

have completed their high school training before entering

college. Only a limited number (5%) of students without

B
Catalogue, Mennonite Brethren Bible College, 1956-
1957, p. 7.
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high school training are admitted. This concession is
evidently made to otherwise acceptable mature applicants
who wish to train for Christian service and is not de-
signed for those of high school age, but for mature stu-
dents who have had some experience in Christian work and
are unable to qualify as regular students. Such students
will be permitted to follow a course of study meeting
their need without receiving any credit toward a degree.
Finally, the college receives Christian men and women of
approved character from all evangelical Christian denom-
inetions.

The college offers four courses: firstly, the Theo-
logical Degree Course, which is primarily a preparation
for ministers; secondly, the Religious Education Course,
which is intended for teachers of Bible schools and
high schools; thirdly, the General Bible Course for stu-
dents who have not the adequate college training, and
fourthly, the Sacred Music Course designed for choir and
orchestra conductors as well as for music teachers. &
missionary course can be included in either the Theolo-
gical Degree Course or in the Religious Education Course.

The degree of Bachelor of Theology is conferred upon
students who have completed second vear University and
the Theology Degree Course and who have met all the re-
quirements for g,raduatimmLlrg The degree of Bachelor of
L9

The second year University courses chosen must be

from the following: Philosophy, Psychology, World History,
English Literature, German Literature, History of Religion.
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Religious Education represents the successful completion
of high school and the three year course as prescribed.
Diplomas are awarded to students who have satisfactorily
completed either the Sacred Music Course or the General
Bible Course. Certificates which show completion of stu-
dies at the Bible college are awarded to students who have
done satisfactory work but are not eligible for any de-
gree or diploma for lack of academic training. The
following are some of the more important requirements
for graduation:

1. The student must give definite evidence of

scholastic ability, Christian character, per-

sonality, soundness of doctrine, and ability

to do that type of Christian service for which

he has trained.

2, He must have satisfactorily completed the

course of studies from which he expects to

graduate,

3. The student's scholastic record must be on

an accepted average basis; that is, he must

maintain a ¢ (70-79%) average during each vear

-at the College.

li. He must demonstrate proficiency in the use
of either the English or the German language. 50

Aé has been mentioned previously the college was
built in Manitoba not only to serve the Mennonites of
this province but to be centrally located for the Menno-
nites of all of Canada. Manitoba at first had the largest
share of students, but British Columbia has now taken the
lead. Forelign students have also come from Holland, Ger-

many, Japsn and South America,

At first the college enrollment was predominantly

50
Ibid, p. 1L
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male but now has leveled oubt to an equal number of both
sexes, With Initial influx of students, largely those
who came out of alternative service, and those who had
not had the opportunity of gaining an education,. the age
level remained high for several years. It has now come
down and levelled out to an average age of twenty-four
and a half years. There 1s an increase in students who
have received their full high school and there has been

a corresponding decrease of those who have had only Bible

school training. The number attending with a professional
training 1s steadily increasing. In 1954, for example,

there were six university graduates, five of whom were
high school teachers. 1In all there were twenty-three
feachers and seven registered nurses,51

The enrollment of the Bible college in the 1955-56
school year was 107. Of these twenty graduated -- three
with a Bachelor of Theology degree, eight with a Bachelor
of Religious Education degree, six in the General Bible
Course and three in the Sacred Music Course.

As previously mentioned,the aim of the college is
to "prepare young men and women for the high calling of
Christian service as ministers, teachers, missionaries,
choir leaders, and workers in other fields of Christian
work™. The following statistics indicate that this ob-

jective has in part been realized. The occupation of the

51

Op. cit., Jugendblatt, Dec. 1954, p. 10.
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graduates (approximately, and based on 116 graduates)
is as follows:
Bible School Teaching 31

Public and High School Teaching 30

Foreign Missions 2l
Home Mission Work 18
Pastorates ' 13
Domestic 9
Nursing 5
Farming 3
M.C.C, 1
Continuing training in other schools L7 52

The Canadian Mennonite Bible College

Sixteen years ago the Conference of Mennonites in
Canada first began discussing the creation of a college.
In July, 1941, at a conference in Laird, Saskatohewém, 2
committee of five was set up to study the problem. In
1942 at the conference in Winkler, Manitoba, it was deci-
ded that a special teacher be hired to start a "higher
Bible school class'" at the Rosthern Bible School in
Rosthern, Saskatchewan., However, the committee was un-

able to find a teacher, and besides, only one student reg-

istered for the class,53
52

Cp. cit., Jugendblatt, Feb. 1957. p. 9.
53

The Tenth Anniversary Yearbook, the Canadian Mennonite
Bible College, 1957, p. 8.
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At the conference held in June, 1945 at Rosthern,
Saskatchewan, the problem of a Bible college was again
discussed. It was decided that the college be added to
the newly formed Rosthern Junior College. Only students
with Grade 12 standing would be allowed to enter, How-
ever, this plan did not materialize either and in the
following year the college committee decided to call
their proposed college "The Canadian Mennonite Bible
College". Plans were made to buy the o0ld Provincial
Normal school on William Avenue in Winnipeg.gu But this
they were unable to do.

At the conference in Coaldale, Alberta, in the sum-
mer of 197 it was decided that classes should begin in
the basement of the Bethel WMission Church at Furby and
Westminster in Winnipeg55 and a girls! dormitory was pur-
chased for $11,000 at 116 Furby Street shortly afterwards.
The school was opened on October 5, 19L7 with a staff con-
sisting of A.J. Regier, B.A., B.D.; I.I. Friesen, B.A.,
v, Ed., B.D., M.Th,, D.D.; H., Wall, M.A.; P.A. Rempel
and John Konrad.

The enrollment increased from year to year and the
church basement in which classes were held soon became
too small. 1In the summer of 1919 the College was able
to purchase a large well-built house on the banks of the

Assiniboine River at 515 Wellington Crescent for the nom-

5

55
Catalogue, The Canadian Mennonite Bible College
1955"19579 pe 10e

Ibid, p. 8.
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inal sum of $25,000. This building, which was part-
ially used as a residence, served the purpose of the
college well for some vears, but it soon became too
small,

On July 6, 1953 the conference held at Drake, Sask-
atchewan, decided to buy a piece of land in Tuxedo, at
600 University Blvd. E., across the street from the
Manitoba Teachers' College. Twenty acres of land were
purchased at $18,000, upon which the future college
building should be built.

In the summer of 1955 the new college building at
a cost of $152,237,00 was erected on the new campus.

The building contains large well-ventilated classrooms,
a large library room, an auditorium, offices and a book-
store. It is anticipated that this new structure will
provide for the needs of the college for many years to
come.,

What the college now needs is a large dormitory
on the campus. The building on 515 Wellington Crescent
was sold in 1956 to G, Richardson, of Winnipeg, for $35,
000, This has left the college with no residence except
the one on 1L6 Furby Street, which is too far away to be
of practical value. Consequently, even though the newly
erected College building has not nearly been paid for as
yet, the board of directors, whose chalirman is Dr. J.J.

Thiessen, of Saskatoon, has drawn up plans for a large
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new residence, Nevertheless, the Conference decided not
to get involved in too large a debt when it met in Wink-
ler in July, 1957, Therefore a new college residence
is something still to be vauired,56

The present members of the staff sre I.7. Friesen,\
B.A.,, ¥,%d., B.D.,, ¥,Th., D.D., president: Henry Wall,
B.A., M.A.,; David Janzen, B.A., M.A.; Gerhard Lorenz,

B.A,: J.D. Adrian; Henry Poetker, B.,A., B.D.; and Wald-

emar Janzen, B.,A., B.D, Part-time lecturers sre G.D. Wiebe,

B. Ch., ®Bd., A.M.M,; E,A. Wiebe, A.R.C.T., A.M.M.: and
Irma Wiens..

The aims and objectives of the college are stated

in the college catalogue as follows:

The Canadian iMennonite Bible College seeks
to provide the opporbtunity for earnest
young men and women to prepare adequately

for Christian service as ministers, mission-
aries, cholr leaders snd workers in other
fields of Christlan endesvours.

1. To create a Christian atmosphere in which
the spiritual 1ife of its students may deepen
and become more firmly established.

2. To cultivate a love and respect for God's
Word as man's authoritative rule in faith

and practice.

3., To give opportunity to students to secure
proficiency in both the HEnglish and German
languages. German needs to be emphasized be-
cause this lsanguage 1z at present belng used
in most of our Conference churches and also
because a knowledge of two langusges glves
access to two world cultures instead of but
one., HEnglish is tsught because the future
needs of our churches in this direction must
also be recognized.

. culcate an underst
cion for the specisl tenets o
a

Fo

tending and apprecia-

our Mennonite

i
r

50

Op., cit., Tenth Anniversary Yesrbock, pp. 8-0.
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5. To eﬁphasize the importance of a fully con-

secrated 1life, revealing 1tsell in a willing-

ness to do God's will in whatever field of ser-

vice He may call us. 57

Before a student can enter the college he must ful-
111 two basic requirements; firstly, he must be eighteen
vears of age or older, and secondly, he must have Grade
12 or the equivalent of first year university standing.
Students entering college with less than this minimum
acadamic standing do not qualily for degrees offered by
the college unless such standing has been completed be-
fore graduation.

The degree of Bachelor of Theology 1is awarded to
students having Grade 12 or the equivalent of Iirst year
university and having satisfactorily completed a four-
vear course. The degree of Bachelor of Christian Educa-
tion is awarded to students having Grade 12 or the equi-
valent of first year university and having satisfactorily
completed a three-year course. A diploma is awarded to
those students who have satisfactorily completed the Sac-
red Music Course.

The courses of instruction are divided in four de-
partments as follows: 1. Bible Department, 2. Christian
Bducation Department, 3. Arts Department, L. Social

Science Denartment. - The senate of the Unilversity of

Manitoba in the winter of 1957 approved an arrangement

57

Op. cit., Catalogue, pp. 1l-12,
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Whereby work done at the Casnadian WMennonite Bible College
will be recognized by the University of Manitoba. Accor-
to this arrangement, students at the Canadian lenno=-
nite Bible College will be given credit for advance stan-
ding at the university on the same basis as students pro-
ceeding from other institutions of higher learning. Such
credit will be given on the basis of equivalents of work

58

in both institutions.
In 1956-57 the school had an enrollment of eighty-
four of which twelve graduated. One student graduated
with a Bachelor of Theology diploma, nine with a Bachelor
of Christian Education degree, one with a Bachelor of
Christian Education diploma and one with a diploma in

Sacred Music.

50

The Canadian Mennonite, Feb. 22, 1957.



CHAPTER VII

CONCLUSION

In the preceding chapters the writer has recorded
the story of Mennonite education in Manitoba. It is not
possible to conclude the story in this final chapter,
since it continues. It is the purpose here to present
the reader with a brief summary of the major periods in
the story and to make certain observations concerning
future trends in Mennonite education,

A study of Mennonite education in Russis revealed
that the Mennonites had almost complete control over their

erference from

ot

own schools. There was practically no in
the government in regsrd to either the subject matter of
the curriculum or the language in which it was presented.
The Bible and German were the most important subjects of
study. The prospects of losing control over their schools
with the exclusive use of the German language was a gtrong
contributing factor to the emigration movement in the early
1370ts. It is to be noted too that the Fuerstenland peoc-
ple had kept themselves fairly well aloof from the school
reform movement started by that great educational refor-
mer Johann Cornies,.

Wihen they came to Manitoba, the Mennonites were prom-
ised complete freedom in the education of their children
in their own schools. At that time the Canedian govern-~
ment believed In a plurality of cultures. The first stage,

therefore, in the history of Mennonite education in Mani-
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toba was that of the private school. Suffering from a
lack of trained teachers and being cut off
course with any congenlal area of high civilization, the
Mennonites experienced serlous consequences of cultural
deterloration. !

Mennonlite education passed into a second stage when
the public schools were organized. The rise in Canada
of a national ideal of cultural uniformity and a policy
of systemstic cultural assimilation caused the conflict
with the Manitoba Mennonites. The Mennonite group sought
to maintain its position against the powerful and persua-
sive pressure of the surrounding culture aided by politi-
cal action. Perhaps the values which the Fuerstenland
and Sommerfeld people sought to maintain were not ade-
quate. H.3. Bender, writing on this issue, said, "Perhaps
the '0ld Colony' people were the victims of their own
history and their isolation, and should have had help to
find their way through to a more wholesome solution',

A third stage, if 1t may be so called for it was
actually present a2ll the time, was that of the struggle
for better education while attempting to msintain a cul-
ture different from the surrounding society. The Menno-
nites of Russia solved this problem through feeding on
the culture of Germany and Switzerland. The Mennoniltes

of Manitoba, outside of those who emigrated to Mexico and

1
Op. cit., PFrancis, B,K, The Mennonite School Prob-
lem In Manitoba. p. 203.
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South America, have solved thelr problem by assimilating
themselves to some extent with the national culture while
retaining most of their distinctive religious and cultur-
al ways.

With the coming of the Russlaender Mennonites in
the early 1920's Mennonite education passed into a fourth
stage of development. Many of these immigrants were well
educated and were desirous of continuing their education.
Furthermore they wanted their children to obtain the type
of education they had received, regardless of the sacrifi-
ces required. The Russlsender Mennonites had a number of
medical doctors, nurses, lawyers, linguists, mathemati-
cians, chemists, engineers and teachers, some of whom had
studied abroad either in Germany or Switzerland. It is
these lennonites who are primarily responsible for the
upsurge in Mennonite education in recent times. Held
back by the depression in the 1930!'s, these people never
gave up their plans of building great educational insti-
tutions as they had had them in Russia prior to the Revo-
lution. ©Not quite reaching the prosperity they had had
in Hussila, the Russlaender Mennonites have not been able
to fulfill all thelir aspirations. By obtaining the co-
operation of the Casnadian Mennonites they have, however,
buillt high schools, Bible schools and Bible colleges.

There has been much duplication of effort because

the Mennonites who are vitally interested in education
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are divided into two factions, the history of which is

a story in itself. The two factions are the Conferences
of Mennonites and the Mennonite Brethren Conference. Thé
result 1s that there are two private high schools, two
Bible schools and two Bible collemes,2 The reader will
also have noticed that the a2ims and objectives set for
each Iinstitution by the two conferences are slmost iden-
tical,

The reader will possibly have wondered what correla-
tion, 1if any, exists between the three types of Mennonlte
institutions. Hugo Jantz, & former Bible school teacher,
has explained the existing correlations

If the Sunday School serves the purnose of
creating a growing awareness of Bilble facts,
truths and principles, with the end in view
that the individual pupil find Christ as Sav-
iour, then the Christian High School moulds
that awareness into a worksble Christian
philosphy that is able to interpret the sec-
ular satisfactorily as the student prepares

to take his place in a worldly society. And
just so the Bible School builds upon the Christ-
centered vhilosophy gained in the atmosphere
of a Christian High School, filling the pre-
pared mould with content thab is DObh inspir-
ing and Bible-centered. And the function of
Lhc Bible polWefm seems to be to take the stu-
dents thus pre pared snd equip them to become
well-balanced workefs and leaders who have no
doubts sbout a Christ-directed calling and
goal in 1life. 3

Menv Mennonite students do not attend any of the

aforementioned institutions. Thev sttend elementary

'

The Steinbach Bible Institute is interdenominstional.

[N

Op. cit., Konferenz-Jugendblatt, Dec. 1955. p. 5.
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and secondary public schools instead. Some parents feel
that the religious educatlon given in the church and in
the home 1s sufficient for their children and consequently
do not give thelr support to the private institutions.

In the last decade there has developed a profound
interest in secular education. Well over one hundred
Mennonite students were registered at the HManitoba Teach-
er's College for the year 1957-563, An increasing number
of Mennonite vouth are attending the University of Mani-
toba each year., On the other hand fewer students attend
the Bible schools in the province. 3Students intending
to enter the ministry or the mission field register at
the Bible colleges. Those who wish to teach at the second-
ary level, or enter some profession, study at the univer-
sity. Some students attend both the Bible college and
the university. The need for both secular and theologi=-
cal training will probsbly give rise to the formation of
a liberal arts college.

The trend to abandon the cause of bilingualism is
becoming increasinglv evident in the Mennonite schools of
ie province. In the mejority of the private institutions
the German language has been replsced as the official
schoollanguage and 1s studied primarily as a second lang-
uage. That the German church language will give way to
English in the not too distaent future seems almost inev-

itable.
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It is to be noted that the HMennonites in HManitoba
were not opposed to education. They believed and still
believe that education is a special function of the
church. Thev cherish and value their own educational
system to the degree that they are willing to give up
all earthly possessions and endure the hardships of pion-
eer life in countries entirely unknown to them. The
Mennonites use education as a means to schieve a certain
goal, which 1s to preserve their way of life. The edu-
cational institutions are there to maintain and promote
that cherished way of 1life and prevent disintegrating

influences from undermining it.
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the Manitoba Government by delegates of lMennonites,
in regard to the privete schools, which are in ex-
istence in their midst", Winnipeg, Feb. 15, 19l0.

Jahrbuch der Konferenz der Mennoniten in Canada, 1952-
1950,

Minutes of the Committee Meetings of the Mennonite
Collegiate Institute, Gretna, Manitoba. 1908-1957.

Minutes of the Provincial Conference of the Mennonite
Brethren Church of Manitoba, 191)-1955.

Minutes of Mennonite Teachers Conferences, 1394-1900.

WMennonitisches Jahrbuch, 1952.

Sixtieth Anniverssry Vearbook of the Mennonite Collegiate
Tnstitute, Gretna, Manitoba, 1950,

Summer School, 1921, at the M.E.I., Altona, Manitoba:
a bulletin put out by Inspector Finn.
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The Mennonite Collegiate Institube Annual, 1927,

Yearbook of the Northern District Conference of the
Mennonite Brethren Church of North America. Re-
ports and resolutions for the years 19,2-1945.

Yearbook of the Canadian Conference of the Mennonite
Brethren Church of North America; 19,0-19L8.
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APPENDIX A

Penmanship: Gothic Script - Helena Wall (1896)
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Latin Script - Helena Wall (1893)
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Art Sample - Helena Wall
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Helena Wall

Art Sample -
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3.
o
5.
6.

(b)) At what cost?
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APPENDIX B
QUESTIONAIRE
Elementary

fihat is the student en-
rollment?

Secondary

How many teachers are
there on the staflf?

How many of the teachers
are Mennonite?

How many teachers have
university degrees?

How manvy classrooms are
there?

(a) When was the last
school erected?

(¢c) Does it have an auditorium?

(a) Do you have any manual
arts classes?

(b) If so what type?

(¢) In which grade?

(a) Is any German taught
outside of that prescribed
by the Department of Education?

(b) If so what does 1t
primarily consist of?

Does your school have a cholr
or an orchestra?

If so on what occasions
does 1t preform?

10. (2) Do you have a kindergarten class(es) in your

11.

- school?
(b) When was it first introduced?

If there is no kindergarten class in your school,

is there one in your community?

If so, who is the teacher?

12, What religious education is given in your school?

(2) Religious exercises

(b) Bible story, cstechism

(c) Interschoocl Christian Fellowship

(d) Any other form




APPENDIX C

Ottawa, 25th July, 1873
1tlemen:
I have the honour, under the instruction of the
Hon. the Winister of Agriculture, to state to you in
Weplv to your letter of tbls day's date the following
facts relating to advantages offered to setulevs, and
to the Wmmuq1t1es ofiered to Mennonites which are es-
tablished by Statute Law and by orders of his Fxcell-
Dncy the Governor-General-in-Council for the informs-
tion of German Mennonites having intention to emigrate
to Canada via Hamburg.

l. An entir re. 'emption from military service is
by law and Order -Councilil granted to the Denomina-
tion of Christians ;allea Mennonites.

2. An Order-in-Council was passed on the 3rd March
last to reserve eight townshi in the Province of Mani-
tobe for free grants on the con dit on of settlement as
n“ovidod in the Dominion Lands Act, that is to say,

"Any person who is head of a fa ily or has obtained the
age of 21 years shall be entitled to be entered for i

section or a less quantity of ogpropriaued Dominion
lands, for the purpose of securing a homestead right in

respect thereof.?

3. The said reserve of eight townships is for the
exclusive use of the Fennoa1tes, and the saild free grants
of £ section to consist of 160 acres each, as deilnoq by
the act.

L. Should the Mennonite Settlement extend beyond
the eight townships set aside by the Order-in-Council
of larch 3rd last, other townships will be in the same
way reserved to meet the full requirements of iennonite
immigration.

S. If next spring the Mennonite settlers on viewir g
the elght townships set aside for their use should decide
to exchange them for any other unoccupied eight townships

such exchange will be allowed.

5




-189-

6. In 2ddition to the free grant of Z sectlion or
160 acres to every person over 21 vears of age
condition of settlement the right to purchase the re-
maining 3/l of the section at $1.00 per ascre 1s granted
by law so as to complete the whole section of 6110 acres
which is the largest guantity of land the Government
will grant a patent for to one person,

7. The settler will recelve a patent for a fre
grant after three vears residence in accordance with
the terms of the Dominion Lands Acth.

8. In event of the death of the settler, the law-
ful helrs can claim the patent for the Tree grant upon
proof that settlement duties for three vears have been
performed.

9. Prom the moment of occupation the settler ac-
qulres a "homestead right" in the land.

%10, The fullest privilege of exercising their reli-
gious principles is by law afforded to the Mennonites
without any kind of molestation or restriction whatever,
and the same privilege extends to the education of their
children in schools.

11. The privilege of affirming instead of making
affidavits 1s afforded by law.

12. The Government of Canada will undertake to fur-
nish passenger warrants from Hamburg to Fort Garry for
Mennonlue fam11les of good characters for the sum of

$30.,00 for adult persons over the age of eight years,
fov persons under eight years half price or $15.00 and
for infants under one year, $3.00

13. The minister sneciallv authorizes me to state
that this arrangement as to price shall not be changed
for the sessons of 1870, 1875, or 1876.

1. I am further to state that if 1t is changed
thereafter the price shall not up to the year 1882
exceed $1,0.00 per adult and children in proportion,
subject to the approval of Parliament.

15, The immigrants will be provided with provisions
on the portion of the journey between Liverpool and
Collingwood but between other portions of the Jjourney




they are to find their

Messrs.
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David Klassen
Jacob Peters
Heinrich Wiebe
Cornelius Toews
Mennonite Delegates

own provisions.

I have the honour to be,
Gentlemen,
Your obedlent servant,
(sgd) John Lowe
Secretary, Department of Agriculture.

from Southern Russia.






