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CHAFTER I

IHTRODUCTION

Bdueation is egnﬁidaréd +to be egsential for living in an
urban, industrial democratic soclety so that one may ultimé%ely
provide Tor himself and ﬁlS femily & comfortable life and
contribute to the soclety of which he is s pert. There 1s a
great deasl of falth in the goodness of education, compulsory
attendance st elementery and secondary schools, and the pptimistie
belief that education is the remedy for the most varied social
problems suek as corime, divoree, illegitimecy and racial dise
exrinination,.

Over the pest two decades it has become ineressingly spparent
thet there does not exist squsl opportunity for aschisvenent owx

suecess in the present sehaai systems, Recent wriltings sugsest

that present educaitionel modes are highly ineffectusl for sub-
stantial gegments of our population; it hes become more end more
evident thai:

gmong ehildren who c¢ome from lower-¢laess soclelly

impoverished circumsitences, there is & high

proportion of schosl failures, &chael dropputs,

reading end lesrning disebilities, as we l? 85 1life

ad justment problems.

Parme which have besn uged Lo deseribe these ahildren include:

Iyartin Deutsch, “The Disadvantaged Child end the
lLeerning rrocess®, wéuenbwoﬁ in Dearesseé Areas, ed. f.
Harry ¥assow, New York: ”@aehﬁrs Colleg e Hecord, 1963, p. 16d.




i

fihe under privileged®, "the children of the poor®, Yihe
culturslly deprived®, "the intellectuslly handicapped”, and

“goeially disadventeged®. The most eommonly used bterm, “ihe
culturaily deprived”, might be eriticized op the basig that it
implies that the cohild is deprived of culture. Every individual
hag “eultuve® and while one's culture mgy indesd be unsuitsble

for achlievement in the educstlional systen, it is nonetheless his

=y

learnsed way of adaptlng %o or attempiting bo deal with the hsrs
realities of 1ife., The ehild's culture may aiffer in kind from
middle-class culbture and he mev therefore be “éepr1V@é“ only
sccording to middle~class standsrds.

2 12

Culturally disadvantaged cehildresn do not have sccess o

x-n-a

[

Lhe smygriar resources ol the nmiddle=class sogiety such as
sduceted parents, books, Tormel lapsguege, and social skills,
which are factors relsted tp success in schools

Given thet opportunities for suscessful educsitlonal
experiences for the low income group are leeking, its ssriouse
ness a8 8 problem is resdily anparent: a8
There are slx end one~helf millison pesople in Casneds who
live on, or belaw, vhe borderline of poverty. Ohee-

third of the nation is now ?iV1ﬁﬂ below e decent sube
sistance level (Ontarin Federation of Labour, 1964).t

Harrington estimates thet the poverty group in the United States
consiste of approximetely 50,000,000 people.

Inora L. Skene, "The Culturally Deprived® in School

and Socliety: S@l@aﬁed ﬁ?wraaehe Whegeareh Qervieﬁ“, {issued
by the Heseareh garzﬁapt, The ﬁmavd pf Zducation for the
Gi%w of *arawns), ps 105
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Statistics reveal sn incressing proportion of culturally

sadvantaged children in the succeeding generations,

In 1950, spproximately one child out of evafy‘%eﬁ

in the ;aart@e larzest eiﬁias in the United States

was "eulburally depyrived®. Ty 18060, this f&gsre had

rigen to one in bthrees, This ever iwe reaging trend

is dus %o their rapid migrstion to urban ceantres,

By 1970, it is estimested that there may be one

deprived child for every two enrplled in these large

cities

In the larger urban areas, the disadventaged group is

frequently composed of immigrants and fanilies who move from
the rural areas to the c¢lty where prospects look better, and
who live in "the inner city” of any metropolis. This is often
an area conteining older, multiple~family dwellingss which often
are in dirve need of repair, heve poor sanitary conditions, snd
offer 1ittle privacy. The families live thers because of lower
rents and to be with thelr friends and relstivess In comparison
to other areas of the ¢ity, there asre few churches, play-grounds,
libraries and schoolse Within thils sree thers will be a mixture

-

of ethnic, racisl and veligiousz gro
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different langusges, customs, stenderds and velues, This srea

is also chervecteriged by extended families ss well as broken homes,

LY

that is, e high proportion of female-hesded Temilies because of

children born oubt of wedlogk, desertion and diverce. The presence

%

of soclal disorganizetion is reflected by the high rstes of crime,

=

delinguency, diverce, aleoholism snd suleide. Harringiton sugpests

e

ssnern, The Culbtureily Deprived Chlld, Wew Yorik:
oliﬁ&urs 1862, pe La

1??&@& Rie
Harper and Row Iu



bthiat poverty is en institution or way of 1life =nd everyithing
about toe poor 18 permested by the fact of their poverty.

There is, 1in short, s langusge of the poow,

& psychology of the poor, & world view of the

poor, To he impeverished is to be an internal

alien, o grow up in a culture thet is radically

different from the one thsat dominates society.l

Pactors that severely handiesp the sehnoling of the

culturally dlsadvanteged ¢hild ere located in the home, pesr group
and the nelghborhood. Obviously, the roote of the problem can be
traged baeck to the child's howe environment where there was &
Tfailure to transmit those eultural and behaviorsl patterns that
are necessary for the type of lesrning characteristic of the
schipols ond the larger soclety, IEmphasizing the influence of the
home environment is justified because:

Begloning with the family, the esrly rre-schonl

years present the child from a disedvanteged home

with few of the experiences which wroduce resdiness

for academlc lesrning elither intellectually or

attitudinally.?

It has been proven thet lesrning et school is very much

influenced by the lesrning that took place ot home:

The ways in which perents spend time with their children

st mesals, in pley, and et other times during the day have
been found o be central factors in developing skills

whieh prepare children for sehool. The objeets ih the home

lyiehael Herripgten, The Other smerlcs: Poverty in ,
the United States, Beltimore, Maryiand, rehguil POOKS, 1882,
Pe 23

Buiriem L. Golberg, "Factors Affecting Rducstional
Attaelmment 1ln Depressed Areas, "Lducastion in Depressed Areas,
ed. A, Harry FPassow,; ps &7.
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atarest in lesening

t GE gﬁL gnoourgeenment the
child 1s gi n eonversstion and cengral
lesrning heve been faaﬂw to be sigpificant
i 4]

i

8

and

%3

nees on langusge and cognitive develop~
development of 1ﬂ?evvvt in lbewhz%w,
ptilon spen, and motivation of the ohild. 1

1,

Howsver, there

fiete

s common sgreement among eritice thet there

5

exiets s wmiddle class biss throughout the sehool systenm which
contributes to the learning problems of the disadvantaged by

«ee under-valuing the culiture of the deprived, by
amnlajiﬁ teschers who disllike itesching these children
by using veaders whose themes and svmbols are TG“&lgﬁ
to the shildren, and 8o on.

The culturally disadventaged c¢hild Tages frusiration and
fallure beceuse he comes Lo sechool with an experientisl backe
ground far different from the average, middle-class cehlld,
learning problems emerge beceuse there are incongruities between
the culture of poversy to which the c¢hild belongs and the culbure

yiich prevails in the schools.

lgen njexin @, Bloom, Allison Daves, Hobert Hees,
Compengatory Iduestion fs? Cultural ] eprlvaﬁzana Chicagn:
Holt, Rinehart and Winston Inc., 19&3, De 69

x4

“Frank Riessman, 0p. cit., p. 167,



CHAPIER II

THE FRE-ZCHOOL AND BLEMENTARY SCHOOL CHILD

General Intvoduction

The culturslly dissdvantaged child®s gocial environment
lacks those opportunitles which are conduecive %o the develops
ment of capacities which are necessary to suceessfully meet the
senoolts demends,

The family of the culturally disadvanbtaged child, including
its physicel and emotional meke~up, 1ts values and 1life thernes,
the enthuslasm or lack of same thet it imparts to the child, is
an importent factor in determining how much suceess the child will
have in the school system. liost of the writings on the subject
indicete that while the low income family has its positive
aspects, these are outwelghed by other factors whieh predispose
the c¢hild to e camreer of fallure in school. The typicsl low=
income family is seen as being extended, with meny children and
perheps two or three generstions living under the same roof. Thile
this may provide seeurlty snd protestion for the ohild against the
harsh realities of his environwment, it also may wean overerowding,
and less individusl attention.

There 1s also s hizh proportion of broken homes among the
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low income group, which meene asdded stresses on the head to keep
the family golng, less finmneiasl securlty, the loss of a sexual
identirication figure for the ehildren, Hollingshead, in one
survey of low=income families found thet 41% of ehildérven under
seventeen live in homes that had been dlisrupted by death,
desertion, seperation and divoree .t
The educational level of low income parents tends to be low,
which suggests that they are poor sources of informetion for
their children, are poor success models, and may conmunicate
negative feelings about school to their children, Hallk, in his
study of femillies on public assistance, Tound thet in his sample
of Tamilies drawn from a low~income area, Bl% of parehts in the
experimental group and 89% of parents in the control group left
schopl before the age of sixtecn yeers.® Eneller Tound that
"about six out of ten heads of families in the poverty group
(33000 per year or less) have had eight years of school or less,nS
There QVQiﬁsg out of life in depressed urbsn aress & system
of values and & 1ife style peculiar to lowe~income fawilies, These

values and way of life are compunicated by the parents to the

l&; B, Hollingshead, Socisl Clegs snd lental Illnegs.

Hew York: John ¥Wiley snd Hohs, 1958, p, 111,

| 2, 4. Balik, "School Ferformance of Children in Familics
Heceiving Fublic Assistence in Caneda™, Cansdian vwelfare
Council, 19866, p. lé,

SGeorge F. Eneller, Zdugstional Anthropolozy: An
introduction, New York: John wWiley and Song, 1965, p. 126,
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children., The values conseliously and unconseliously internaslized

by the ¢hild help to shape his perception end behavior. “hile

this outlook on life and behavior may be seen as natursl and
appropriste within his own family end neighbourhood, difficuliies
nevertheless arise when the cehild ettempts to adapt his life

style to that of the school, Riessman describes the meajor

themes of the low-lncome family 8s being a desire for security
rather than for status; pragmatism rather then intellectualism; s
fatalistic sutlook on life; & sense of allienstion or of being

the underdoz in soclety; the necessity for co-operstion and sharing

and of havinz a sense of humer;

i)

high regard for authoriiy snd
mageulinity end yet at the same tiwme a sense of informality) an
outlook basged on traditionalism and prejudice; the love of
exelibtenent and asction and the tendeney to look o "luek® as an
explanation Tor success or fallurs; the low income femily is also
typically "nen-Jolning®, Riessman also sugpests thet smong the.
low-income families there is much strese plaeed on obedience to
pasrental suthority, and honesty ils also hizhly velued,

The aspiretions snd hopes that the pesrents impart to the
.a‘ }j &

Fuot

child are shaped by thelr values, the reallties of 1ife and their
own life experience, Clonard and Jones found that there is a

direet correlation between ”asrlratinm“ ané social class; that the

i, Riessman, J. Cohen and A, Yearl, Lentsl Health of
the Poor, London: The Free Fress of Glencoe, Collier~iachillan
Lﬁ{ia, 196 Ly De Lllé,




lower classes and working classes tend to essspeiste sducstisn
with the ®good life" just as muchk as the middle classes.t On
the other hand, Frank E. Jones states:
4 yeview of public opinion surveys indicates that
in the Unlted States there is less striving for
success, an awareness of the lack of apporﬁumi%y,g
and & leck of education among lower class adulbs.
Malik seems to sum up this questions
The genersl orientstion of low-inecome femilies towards
education is formally the same as thet of middle class
people in the sense thet it is velued, Trenslation of .
their aspirations into reality is beyond their abilitv.S

The culturslly disedvantasged child es he begins school has
had his capselties, velues, aspirstions snd outlook on 1life
shaped and molded by his fanily and environment. Sexton states:

1t ecannot be denled thet children tend to be emet in
the image of thelr parents. They lesrn thelr manners,
their morels, their sttitudes, thelr values - and much
more - from thelr parents and familieg; They also
learn how %o maeke & living from then,.%

Begloning school is & big step for any child., He is
separating from his mother and family to spend glmost one third
of his waking dsy, five days e week with someopne new ocalled va
teacher®. He will elso have the opportusnity %o relate to new

o

friends of his own age. Beginning school algo marks the division

Iniehard 4. Clonara and dJanmesg A, Jones, “"Social Class:
Bducational Attitudes and Farticipation®, Zducation in Depressed
Arees, 4. Herry Passow {ed.}, ps 202,

‘} Y ) o Rod e o8 2 “
“Frapk . Jones, "Social Bases of Education®, Cansdian
Sonference on Children, 1965, pe. 29,

“Hie Ao Mallk, ODs Cibae, De %7

vo Jexton, Zducation and Income, ¥ew Vork:
‘3{3{3, 5;‘. 109 :

Spatricis Ca
The Viking Fress, 1
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between play and work. o longer will he be able to do as he
plessss, when he pleases. Now the child will hsve to lé&fﬁ %o
conform Lo the expectations of the sehool and others, Thus
begine the process of formal education.
Ag the child begins school, & complex of intervelsted internal

and extvernal factors influence whether or not the particulsr child

¥

will schieve success in the educstionsl system, The child reflects
the velues, 5taﬁﬁérés, soclal sbtatus end aspirvations of his fanily
and the neighbourhood from which he comes. Internal fsetors thet
in pert influence the degyee of the ehild's achievement include
zeneral phyelcal heslth, zenersl intelligence, language develope
ment, cognitive &av%le*memt, motivation and ego development, ALl
of these factors reflect what the child hae inherited &t birth
and the nature of the socializetlon process he has experisnced
so fer in his short life. The ohild enters s school which is at
onoe unlque and simliler to every other school in terms of its
physleal conditions, eurriculum, its teschers snd sdministrative
board members, each with their own velues, needs, and expectations
of the séﬁaal’s student s,

Throughout the fearg, students have accepted the challengs
of education and heve schieved theilr goasls with varying degrees
of succsss, 4% the present time, the odds are aszeinst the culturs
ally disadventeged child aéhLaviﬂ@ successfully even before he

starts Lo schonl, Rioux stabes:
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The eondition in which young disadvantaged children
srrive Tor their first dsy of school ig charscterized
by *aol encugh' = not enough informstion, and not
snough food, not ennugh heslth care, not enough good
- housing agd aot enough time with people who are nnt
harassged,

The home of the eulturally dissdventeged ckild does nobd
transmit the values of sther eulbtursl ﬁé@t@rns thet sre necessary
for the tvpe of lesrning cheracteristic of the sechools, Writers
commonly refer o the lack of opporbunities necessary for preparing
a ¢hild for school ss Yexperientisl poverty*, Unlike the middle
claps c¢hild, the culturslly disadvantaged ehild is not bombarded
with messive doees of stimulli. Characteristices found in his home
include:; missing fethers; lack of opportunity to talk to parents;
no books, msgezines or gicturag arpund; crowded living conditions;
and 8 high incidence of disease. These are important ceﬁsi&ér«
ations which need %o be taken into sccount when sttempiting to
understand the lesrning problems of the culturally &isa@vantageﬁ
child, Fartin Deutsch wakes the observation that:

the more new things a ¢hild has seen and the mors he

has heard, the more he ls interested in seeing znd
hearings Ioreover, bthe more varietion in reslity with

&

whieh be hes eoped, the greatsr is his capacity for
coping.®

Therefore, the nature of the home envivonment is instrumentsal in

both motiveting & child %o lesarn as well es preparing the ehild to

13, willlewm Ripux, "The Dissdventeged Child in School®,
Digadventesed Children, Jerpme Hellmuth (ed.)., Straub &
Hellmuth co-publishers, 1967 Specisl Child Fub. of the Seattle

Sequin School Inc., Seatble, VWeshingboin, pe E8a

fusrtin Deutseh, "The Disedvantaged Child aund the Learning
Frocess", Zdugation in Depresged Argas, pe 168,




cope with the demands of the sehool gvstem which includes
the middle-class world of conversations, books and neng, desks
and time clocks.

The culturally disadvantsged ehild who suffers from
"grperientlal poverty" develops those charscteristics which
underlie inferior academic perforumsnce,

+ss Ghose charecteristics, whieh follow patterns
of both cpgnltive and effective deflels - 8t least
from the middle-class point of view - include poor
language facllity, constriction in desling with
symbolic and sbstract ideas, narrowness of outlook
begause of the narrowpess of femiliar envirvenment,

passivlity and the lack of curiosity, low selfw=
esteen and lack of motivetion schievement,.l

d

Thia esrly socisligation process then, medisted through

§

howe and ﬂéighh&uyhnaé enviremments snd through the nmass wmedis,
requires responges diffsrent from those necessary for school
lesrning and subject mastery, The digsecontinuity betweaspn the
lower olass ehild's bDseckground andé the sehool impsirs his
successiul regponses in the new gituatlion,

The eunlturally dissdvanteged ehild in school 1g elso
subjected to a variety of internal factors which influence his
level of acﬁievamaﬁtg Physically, the ehild from She lower incopme

evel 1ls relatively worse off than children from upper ineoms lsvels,
There is general sgreement that certaln
poxious influences found in seeocistion with

poverty, such as poor putrition, overerowdlng,
inadequsts hesting snd plumbing faellities

iglay V. Brittaein, "Freschool Programs for Culiurally

1 1n
Deprived Children™, Chil

1
3 EA v - ", ) &

: Children, Volume B, lumber 4, July,
Aagust 18656, p. 150,

¥%
AT TS D A
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ané 1little or no medical atitention, play a

siznificant rale in the higher morbidity and
@raaliﬁ among this groups

Fhvgical Needs

It ig importent to scknowlsdge the relevance of a ghild's
physical needs as this relates to lesrning in the school:

For chkildren of low-income families, publlie health
statistics generelly confirm the 13@*@&3@& ineidence
of gross orzan deficienciess (for example, dental
problems, defective vision, impaired hearing) as well
a8 disegse cozmonly associated with gldverse “economic
circumstences, such es tuberculosis.”

Irelen found thet the low-income group delay loager in
geeking health care and perticipsie less in cmmuniity health
programmes because of lack of infoymstion and low income, She
also suggests & high correlstion between loweincome snd rete of
cardiovasculer disorders, rheumatic fever, heari diseasss, disbetes
mellitus, ell forms of caneer, and dental decsy.” Hexton, in a
survey of elewmentary school ehildren, Tound the rate for rheumatie
fever to be 7.9 per 10,000 students for the lowest income group
compared to 2,6 for the highest income group; the rate of diptheria
eases wes 18.1 per 10,000 students in the lowest income group, O
for the highest income group tuberculosis rate was 6.8 for the

1

lowest income group, O for the highest, It was sglso found in the

o

Lrphn Beck apd Richard Zace, Teachine the Culburally
Digadvanbtered Fupll, 3pfi ngfield, I11inois, Gherics G. Laomas,
Fublisher, 1965, Ds 63. : :

“Benjemin Bloom, et ale, 90s Cib.s De B

SLola b irelan, "Heslth Iractices of the Toor", Low-Income
Life Ztyles, irelen and Besmer, U, I, Government Frinting OfTlice,
1966, p. D4.




particular survey bthet 48,.5% of the low~income children ensered
school without receliving s medicsl exemination, while only 7.0%
of the highest ipcome group did not have a medicel @zam.l

The studies sesm to indicate that the low-income child 1&
more prone to diseese and is less likely to S%@K preventative
services or medieal helpr until it is absolutely necessary. This
implies ebessnce from school because of fr@gaéat sicknegs and
also élfflcﬂiﬁv in concentrating on school work becsuse of

reduced ensrgzieg brousht sboubt by poor physical heslih. Fsycho-

‘{—3!

chyslolozieally, the elementary 3@30@1 child is st the stsge of

*M

o

ife wherehe is moving out from his perents, he is eazer and

fu—f

gurious sbout the world around him.

Heecognizing thet the howms environment mey be sueh that the
gulturally disedventaged ohlld wey possess ovne or mors of these
rhyeicel deficlencies, it could be expected thet the child’s

tention would be direected to his immediste

wfore he would be lsas eble to astitend 4o his

]

learcing btasks which take second priority to his stete of health.

=

By scknowledg t these physicel defliciencies bsgln to

41"‘
M
I
e
e
by
&33

develeorn even prior %o ths c¢hild's entrance into school, hopefully
the enild will not be expected to learn under guch handicaps.
The ehild's physicel nseds must be nmebt, 10 not ab home then at

school, so thst they do not nullify the efforts of the tescher

¥




W the sehosl,
Although physicsl nseds affeet leerning, meeting these
rhysical nseds does not, by itsel?, lead Lo betier &é@r*iﬁg

o

vut merely provides the predisposition necessary if lesming is

3 *F

Lo take nplace,

Inkellectusl Develooment

Until recently, differences in I.0. among ehildren of
the seme chronologzicsl age were attributed lergely to nstive

endowment. However, theres has been ineressing recoznition thab

2

envirommental eonditions influence intellectual developmente
There 1is evidence whieh illustrates thabs

The meterial eﬂ?iraﬁmeut in the home hasg an effect
on pupil perform 18RG6E thaet a varied enviromment and
a variety of @@iﬁu¢¢ during sarly development ;qv&y
grester use of the child's intellectual gateﬁtial.

o

L8 g s
Zinse

[-qdc

ntellectual capacity influences the success or failure
of learning in the sehool system, it is nece essary to examine the
extent to whlch the howe environment influsnces inteliectusl

functioning,

There have been meny reseerch studles underteken that susgest

a link bvetween low generasl intelligence and low Tamily income,
aﬁml@ I.Gs tests have been used extensively to measure general

intelligence o form homogeneonus gr&ﬂpiﬁga on the basis of test

k»

Harris L. Tarow, "How Voluniteers Can ! flelp Disadvsntvaged
Children®, ghildren, ?&lume,&é, Humber 4, JuugwﬁaLu%@g 1967

De 153
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Scores and to in effect help a teacher form an opinion of &
particular student, there is evidence which suggesis that
these tests in effsct are not Yeulture feir' snd ip effect
measure the experience thet e perticular ehild hes hed rather
than bis pative ability. Davis sugpests that the basie flaw
in the present I.4. tests is thet they have made an arbitrary
choice of verbal skill (or skill in seeinz the relationship of
abstruse geometrical figures) as the most importent index of high
mental ebility, without teking into sceount the oreative talents
of the ehild, He states that:

The culture of the sehool selscths only mentel problens

which sre highly valued in rl@@lewclash li ézc whieh
appear to provide adapidive rﬁiﬂlﬂp for En&%b w% 1§b

to learn the skills end values of the adult cul

A "stimulus deprivation thesis" sccounts for low I.0. on
the basis of fome lack of stimuletion over a long reriod of time
and early in life, Unfortunstely, the culsturally disadvantaged
ehild suffers from what we previoualy referred to as "experw
lential poverty". Therefore, the low I.(. Scores ol culturally
disadventsged children cannot be interpreted as actually reflecthw
ing their true ability or ceilins level of leerning ability, In
addition, in measuring I.Q., many of the test items do not take
cultural varlations into account end words are used which are not

in the experience repertoire of these children.

1r11ison Davis Social Class Influences Upon Learning,
Cambridge Hesrvard gniversiﬁ Press, 1958, pb» G0-Bb,
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The culturelly disalvantaged child does betber in performence

tests or Yeulbture falr” tests. Having recognized the drsw-backs

o

of I.4. tests, 1t would be useful to diseover & way of measuring
the #hidden I.4." of the disadvanteged chilé so that realistic
goals mey be esbablished in yegerd to his Ifuture lesrning. The

argument which suggests that the esrly environnent of the culbur-
w3

et

ally disedvantaged ohild causes depresslon of intelleetusl funebion~

n,n

ing gains edditional support from studies which demonstrate that
“the provision of @ wors sdeguete environment through pre~school
and other experiences resulbs in considereble irncrease (10 to 15
points) in I.¢. end ih nors suecessful lesrning®,. 1

Deutsch relates the reletively low I.G. seores of ths
culturally disaedvantsged cohilé So family bome conditions which
provids only a nminimel range of visusl, taetile and auditory
stimuli. He found thast low-income homes hed few if any pictures
on the wall; that objects in the home - toye, furniture, ete, tend
te be sperse and repetitions lacking in form and color variations;
that the sparsity of menipulable mhjaeﬁsygrmbahly hampers develop
mend of functions in the teetile areas.®

P s s

Bexton, in e study of fourth, sixth, and eighth grade

Lo

students taking the lowa Achievement test, found thet in genswal,

1mengam;a Bloow, et 8le; OpRs 8i%s; pe 72

Zyertin Deutseh, "The Disadvantaged Ghild and the
Lesrning Frocess©, Mazta Health of the Poor, Riessman,
Cohen and Fsarl, pe L70 ‘
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scores tend to go up 88 income levels go ups. Che found that
asmong fourth grede studente,; the lowest income group was
achieving slmost one whole year below grade level, while the
bighest income group wes schieving et 8 level two whole years
above the lowest income group. Similerly, in the eighth grade

she Tound thet the lowest inecome situdents were almost two vears

On the diveet basies of I.4. scores end on the ind
of family income level, childresn ere arranged into homogensous
groupingse The grouping arrvengement conveys both conscipusly and
unconsciously the schoolls estimste of childrens® worth. 2ince
ehildren learn from esch other, Peelings of inferiority isevitably
peeur, and the teschers confronted with the homogeneous groups arve
inelined to sssume false simileritiez.

- Writers suggest & general dilsillusionment in the dlsade
vantaged ohild end a genersl decline in intelligence from grade one
to grade slxz, Toby states:

Sehool subjeets ere cumulative, within a few years,
the child from a deprived background is retarded in
basle skille, such es reading, sbsolutely necessery
for successful performance in the hizher grades.
This nmekes sehool still more uninteresting, if not

unplessant, and he negleets his work further,
Aventually he reelizes he can never cateh up.ﬁ

lratricia Sexton, Op. Glbss pp. 2728,

“yackson Toby, "Orientation to Iducation as a Factor
in the Behonl %aiaégustmﬁﬁﬁ of Lower Clage Children,®
Socigl Forces, Vol. 35, Upne. 3, fareh 1987,
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This is unfortunste, as Reissmen esvimetes that over B60% of

o

the underprivileged children with I.0.%'s of better then 110,

o
c.t«

n
never get to college.*

in general, the various reasdinss suggest s corrsiation
betwesn low income and low general intelligence, slthouzb, as

e

indicated earlier, the I.J. tests are unfeir o the ecultursily

™

G¢isadvanteged child becauss of the heavy emphesis on verbeal and

reeding ablility and the gensrsl middle~class orientation of the
teste., Siller, for example, found thet when Verbsl Tests were

ussd the difference in scores between middle class and lower class
gixth graders was greater then when noneverbal tests were used,.2
Deutsch and Brows found that children who were exposed to more

*

verbal stimulstion through etbendsnee at pre-schosl nurseries or

2

kindergarten programres, scored highe n I.4s tests than thoszse

S

who did not attend such PROSTRIIC S,
It iz obvious then, thet if the home envirermmenhs does nob

provide the chlld with stimuleting experiences, the ehild will

oy

not develop nor atteln his potentisl intellectual capascity and
therefore snter school with a hendicap which is direetly relsted

o succese or fallure in leasrning

lprank Riessman, op. ¢its, pe 18,

ZJerome Siller, "Soclo-cconomic Status and Gonceptua
Thinkirg®, Journal of baerﬁai hﬁ@ ascza& Faveholoay, Tols aé
1957, pp. S565<371,

73 5 e B 2 » e " 4
: STphn Beck and Richard oS¢ %3, Teaching the Culturally
Disadvantaged }S&rilg De ‘%},}. ,
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Languace Development

The style an& acquisition of language skills of the child
of low income families igs hanéicapying compared Lo that of his
middle-class peers. Teachers tend to evaluasie the child on the
basis of speech aﬁ& language patterns, sc that since the teacher
and culturelly disadvantagzed ehild often do ﬁat‘sgeak the "sane
languege®, there is exea%eé an effective barrier to cpommunication
and to learning,

The home environment 1s an lmportant influence on &
ﬁhilﬁ*s language development because the pre-school ehild's sotive
verbal @ngagem@nﬁ is meinly with his parents. In the case of the
culturally disedvanteged child, the parents? linguistic patterns
the schools he must attend, Their language tends to contain
limited content end the size of the voesbulary Wéulé be relatively
smalls Oftentimes the languasze uséﬁ is pot grammaticslly corrset,
The lack of & developed formal language is also related to sheir
use of gestures and other none-verbal means of ecommunication to a
grester exbtent than in the middle-clsss home,.

The eulturally disedvantaged child then, comes {rom a home
that is less verbally oriented &ﬁé therefore less conducive %o
good languege development, Hevighurst suggests that low-inconme
parents tend to diseoursge effective ﬁaﬁmuﬂicatieﬁ in their e¢hildren
because they are less verbasl themselves, they don't explain the

'why' of the children's questions with the result that they sopan



give up asking., He algo suggests thet the warent's authority
& & £ e iy 7

o

Jout

pushes back the asturel curiosity of the ehild, The dissdvantaged
cehild then develops defective lansuage patterns, because his
barents are less verbal, becsuse they often answer with shoXi,
simple, often unfinished sentences, because his parents are often
poor sources of inforumetion, end because the languaze style
learned in the home is reinforsed through pear=group interactions,
Bernsteln sees the low income child as using a *publiev
lenguege rether than the “formal®type of languege used in the
sehooles Hurray sees the child's languege as being rieh in simile
and analogy as illustrsted throush slang and cursing. “eylor seses
deprived individuels es tending to permit languese to contein more
nop-verbal means of communication suech as segtures and picﬁur@sga
Riegsnen suggests that the culturally dissdvanteged child uses a
language in which words are used in relstion to sction vather Lhan
being a word-bound orientation (bop-tal k},é
Because of a different life style and beosuse of the lack of
practice ln suditory diserimination or feedback from adults
correeting his enunciation, pronuncistion and grammar, the child
from the low-income Tenily develops a style of lenguege that is

different from the stylc of langusge used snd thet is expected to

lnobers Jo Havighurst, "Who are the Socially Disadvantaged?®
Ihe Dissdvantesed Child, ed. J. L. Fross, &, Re Mawkes, Bostons
“auyz%ah Bufflin Cos, 1967, pe. 15.

“rrenk Rlessmen, The Culturelly Deprived Child, ppe 74-76.

JFrank Riessmen, §. Cohen, A. Pearl, jental lealth of
the Foor, ppe. 113«118,
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be used in the schonl system. DHecause he is not used to and
is not comforteble with the style of langusge expected to be used
in sehool, the child tends to "tune out™ on what is being taught
and tends not to involve himself in the learning process. The
importance of this communieation breakdown is highlighted by the
estimate that only 6C - 80% of any sustained communication is
usually besrd.* Wilt found that elementary level pupile spend
more than 50% of the sehool day listening to someone .2 If the
child apd the teascher do not "spesk the same language®™, the
ehild cannot learn. The ehild is unaccustomed to both attending
to and being the object of what are for him long, orderly, focused
verbal experiences, and yet these are the primery tesching and
diseipline methods. Underlining the importance of language was a
study done by John and Goldstein in which they found thet the
erucisl difference between lower clsss and middle class Tirst
grade chlldren was that lower cless children demonstrated a
consistent lack of langusge utllity as compared to a sinmilar sample
from the middle class,®
The low income c¢hild then develops his own unigue style of

language which for him, his family, and peers is highly meaningful,

lyrank Riessmen, J. Cohen, A. Pearl, Ibid., p. 182,

Byalter J, Foley, "Teaching Disadvantaged Pupils®,
feaching the Culturally Disadvantased Pupil, Beck and Saxe, p. 1ll.

SVera F. John and Leo S, Goldetein, "The Secilal Context
of Language Acquisition®, The Merrill-Falmer guarterly, Vol.
10, Ho. 3, July 1964, pp. 2602754 '




comfortable and useful, but for use in school ls ¢ detriment.
As the ehild progresses in school, languesge deficlepcies beeone
aumulative and lesrning is sericusly affected.

To reiterate, although the culiturelly disedvantaged child
lacks formel language competence, he does develop an informal
linguistic "eode® which is chavacteristie of hls subguliure but
which is different from and therefore insdequate in the middle=-
class orisnted school system. He seems to develop his own Jargon
or slang expressions whiech have literally no zeaning outside of
his particulsr sub~culiure.

These factors would therefore tend to retard or haendicap
the lesrning process becsuse the scguisition of knowledge in

.oy

our schoole requires competence with formal langusge. The
informal languasge developed or learned by the oulbturselly

disadvantaged child is less sulted to lesrning in school than to

o

n less Dormal s5bLlngs.

the verbal intercourse sumpioyed

Sogunitive Developument

The handicaps that the eulturally disgsdvantaged child
brings to school do not exist in isolstionn but unforiurately
reinforce each other, Therefore, as a result of weakness in
langusgze and linmited range of experiense the ¢hlld has probless
in eognitive development, that is, diffieunlties in developing
concepts of an abstraet nature and in generallizing.

The cognitive development of the culturslly disadvantaged

ehild which includes perceptive cspecities, councept formebion, and




1

o Bd
problemegolving capeseities, lsg insdequate in terms of the school's
expectations of the c¢hild. Low perentsl sspirztions and the
nature sf early senscry training and experience produce in the

1

child defleient lensuege snd perceptuel development and litihle
gt L} ko

3}

ability to think sbstractly about the world avpund him. The

%

apparent discontinuity between the low inecome c¢hild's background
and the school serves to impselr the success of his responses in
the new gituation,
Bloom, et alﬁ,l suggest bhat all later leerning is likely
ts be influenced by the very basic learning which has teken place
7 the age of five or sixz. Ferceptual development is stimulsted
by envirenments which gre rich in the range of experisnces asvaellable,
4% the beglinning of the first grede there are differences between
culturally dicadvantaged and culturslly aesdvantaegsd children in the
amount and variety of experiences they have had in their pereesptusl
developments By the end of the sixth yeer of schopl there is &
cunelative deficit in the school schievement of the culturally
disadvanteged ehild whieh shows up most clearly in the tool subjects  ‘1
of reading and aerithmetic. Deutsch states:
It ie in the first grede theit we usually see the
smallest differences between goclio-economic or
raclal groups in intellectusl, languege and sonme
gongepbual measures and in the later grades thatb

we £ind the grestest differ@naes?ia favor of the
more soeially privileged groups.”

lﬁeﬂjam n Bloom, % aley 0ps 01l%e; pe 88.

Syartin Deutgeh, "The Dissdvantaged Child and the
learning Frocess™, Mentel Health of the Peor, Riessman, Gohen
and Fearl (eds.), De 1744
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The life style of the low income child gives hinm s
characteristic cognitive style that is inconsistent with the
expectations of the school and ‘teaching methods, and which will
‘ultimately leed to frustration and disinterest in the task of
lesrning. Riessman suggests thset the cognitive style of the low
insome child is:

1. physical and visusl rather than aursl
2« contentegcentered rathey than Torm-centerad
Ss externally oriented rether than introspective
4o ﬂrablam«ewn%@ra@ rather than abstract
Se iﬂductive rather than deductive
s spatiel rather than bemporsl
7. slow, careful, patient and persevering in
aress of importance rather then
gulck, elever and facile
B8« games and sotlon-oriented rather than
©  testeoriented,

0

Black has found that the low income child is mors conerete
and physical in his responses, He is unacoustomed to winsight
buildling® and is "“symbollically deprived™ in that lower inaome
parents tend to discourage the use of imagination and *pratending®,
viewing it as "lying".2

The response to learning by the dissdvantaged ehild is one
of oonerebeness, physical involvement and is characterized by
slowness. This ehild is slow at veading, problem~solving, teking

tests and in geltting down to work hecause of lsngueze limitations

“Prank Risssman, pp. elt., pe 118,

2yillerd H.
Disadvsnitaged bhild
internationsl Readl

1@0&, "Charscteristics of the Culturally
‘s Ihe Readine Teacher, pub, by The
ﬁﬂ Agsopeletion, kerch, 1965,
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and unfemilisrity with school "methodsY., He requires nore
examplés pefore sseing a point, arriving et a conclusion, or
forming e concept, He is urwilling to Jump to eonclusions or
to generelize gulckly.
Bisenberz says:
The cognitive style of ipner elty children tends
o be slow, ecareful and patient as opposed io
clever snd facile., & eanclusian that the cehild
Lg moupld Is easily drawn by sb exeminer who will
net walt to let e ehi&a arrive at the goel towerd
w&l h ke maey bs slowly progressing.
The essumption, in cur socleby, which velues efficiensy

& thet & slow learner is & poor leernsr, The

;f.h (

apd spoed, !

disadvantaged child typleslly WJ“hb on seedenic ovoblems in @
{) u".;. o

glow menner elthough in other areas of life he may be remevkably
guick. Beesauss the nature of the childts enviromment wes such
that thevs was Llttle opporbunity for sdequste cognitive develop=

ent, the ehlld will be unsble to rmest the expectstiocns of the

5

ing problems emerge.

w3

alddle~class oriented school system, and lear

The culturslly disadvantaged child coming to sehool with eognitive
dericite is:
ess leSS &b3e§ for exemple; of making perceptual

digerimi ﬁ*ia arong ph“wicei pbjects in the

@ﬁviranmenp, l&ﬂﬁ able to deal with the plotorisl
representations of opbjects end sctlone, end more
&zxi»aﬁ in the gbility to eaneeygua7i ze in even

rinitive Wayggg

“lrec Ligenberg, “Sirsaogtie of the Inner ity Childw,
Zduecation of the Dis advannﬁw@ﬁ A Book of m@aéwn%u, e, ﬁ,
E‘i&i’f} }:L“Nﬁ’"” e% Bisy s &5,

2Besil Bernsteln, "Honisgl Structure, &a wguage, and
Learning®, Education of the Disadvanteged: A Book of

Reamdings, ed, A. Harry LesSsow,; €V 8le,; De 85.



w B2
Decause the sochool systenm ecumphasizes absirsed thinking
inslght~building end because 1t rewards speed, "ohysical

- . p % & - ) a e A - ey
~garnsyrsY are discpuraged and do noid develop.

Yotivation

People usually become motivated in sreas where they are
able to achieve @ relative smount of success, Thersfore, in
order to motivete e ¢hild to learn, it would be necessary to

allow for success in learning and to seknowledge it when it

DoCUTS,
Kany lower clsss pzrenﬁs act &g though they subseribe
S0 Tthe visw thait 17 the child dees not zive the
cerrcet answer o a problem, the best way to get it
out of him is to thveaten or use physioenl Qaafaian,l
From this kind of {ralning where failures rather than sucnsasas

o ayrin wn T g L., o = prr. . Fa g N 5 ey 8, o
arse eaphssized, the child could be expected Lo fear sclool since

it must be cengeded st the putset thet eulburslly
deprived children typleslly manifest little
intrinsic wotivation to learn, They come from
family end culbursl environments in which the
raneration of Lea?nigm Tor ite own sake is not

8 conspleuous valus,.”

Tie culvural background ths disadventaged child comes

Trom obviously does not egquip hinm in terus of incentive and

ld 7 Beilin and Lassan U. Sotkin, "Psyehologleal
Issues in g’ e Development of ﬁatﬁemaaics Curriculs for
Boclally Dissdvantaged Youtn®, Zducation of the Disedvantazed:
A Book of Headings, 8d, A, Harry }ﬁﬁtang et gley, Do 289,

£
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Zpevid P. Ausubsl, “How Reversible arve the Cognitive
and Eotivational Effects of Culturel Deprivstion? Implications
for Teaching the Cult arallv denrived uhild“, Zduestiopn of

the Disgdvantaszed: A Hook of Readings, ed. A. Harry Fassow,

et al.sy; po S22,
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motivation %o aus&aaafully achleve in the school system.
S2imilarily, the school itself has besn doing little %o atbtempt
to instill more motivetion and hope into this ehild, Stone and
Chureb point out that any c¢hild in early elementary school years
“wants not only knowledge but knowshow: he wanis %o eateh on to
the skills and tricks and competences apd procedures that are the
merks of the initiate". Thet, further, "when lef:t to their own
devices or placed in schools which encourage instesd of deaden
curiosity, ehildren of this sge ere gluttonous learners®,t

Low income parents, because of their values snd life
experiences, do not instil in their children the hope of something
better through education, Riessmen stetes that the typleal low
income family is present rather than future oriented and places
more emphasis on “getiting by" rather than Ygebtting shead®, There
is also & tendency in this femily to feel that life is a better
teacher than books, and talk, reading snd intellectualism in
general sre viewsd as unmeseuline. School is often imegined as
a "prissy" place dominated by women and by femsle values.®

The c¢hild from the low income family then is braught up

in an atmosphere of anti-intellectuslism and as a result is

| 1L. Joseph Stone and Joseph Church, Childhood and
Adolescence, New York: Randem House, 19357, DD. £00wB40,.

Bprank Rlessman, The Culturally Deprived Child, p. 30,




reeive the long=term bensfits of 2 good sducstion.

&

unable o p
The atititude of his parents, peers asnd schopl officials lead

him to velisve that he does not have 2 zood chence of gebiing
much education snd this feeling forees his educstionel aspir-
ations to remasin st the wish »r fantesy level, The machanics of
obtaining & higher educatiocn are vegue too, ag the ¢hild and his
family lack information about the various procedures involved,

Dora L. Skene supports this view as she exsmines values
that serve to motivate pecple. She says:

A c¢hlld from a lowe-income home is not motivated
by the longe-range elusive vision of "passing®.
A bottle of pop, movie ticket, c¢te. are his
"Bird in the hand®, Lower-Class children learn
more quickly when givesn materisl incentive than
when given a non-materisl one.

When tﬁé culturally disadventaged child enters school there
is a tendency on the part of the sechool to "pigeonhole® him on
the basls of his I.4. performance and soclio-economic background,
Segregation into homogeneous grouplngs are discourasging to the
¢hild as it limits contacts with other children, and the ehild's
inadequaey, his bleask and limited Tuture, are relentlessly
emphagized, In terms of motivation, Bloom et al., feel that
the first three years of elementsry school sre critical, If
learning is not successful and satisfying in these years, the
entire educationsl career of the child is seriously jeopardized.

The child's interest in school learning, the probsbility of

Ipore L. Skene, 0D. Cites ps Be
» BDs G170
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dropwout from school and the edusationsl and vocestional carser
of the individual are largely determined by whait btakcs place in

the first few years of public sahsal@l What natursl curiosity

and motivation the c¢hild does bring with hirm to schosl is soon
toned down as he moves through the grades. Wegativism,; cynieism
and resistance to leserning efforts begin to take over. Rioux
states that in such & sonbtext, by the third grade the child is
approximately one yesr behlnd acedemically, by the sixth grade
approximately two years behind, and by the eighth grade two and
one~iall to threec years retarded acsdemically.?

Learaning and motivation in 1ife asnd in school is based on

£7

a system of rewards and punishmsnis, HSexton sbtates tha perhaps

schools

o

the bilggest prize and most coveted reward offered by th
in the possibility of a eollege education, that going to college
usually means getting e better job than average, with higher pay,
better working conditions and greaster gseurity. Host lower
ineoms chlldren cannot see or velue this as & reward. Under
present conditions they would be more likely o regpond to more
conerete or tangible rewards rather than the intangible benefits
of & college education.?

Since most low income children sre not motivated towards

lBenjemin Bloom, et ale, Dpe Gite, Do 22.

2y, willism Rioux, "The Disadvantaged Child in Sehool",
Dlsadventaged Children, Hellmuth (Ed.), p. 92.

SPetricla Sexton, EZducation and Inecome, p. Bl.
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sbrabemson in which he found in s#ix ecormun

good report cavds, prizes, scelel asceptsnce, elected studens

3

effices, extrs-curricular club mewberships, and teachers? favorites

went to "uppsr-class® studen®s, whils a disproportionate share of
the punishment went to "lowsy elsss” students.w
While the culturslly disadvanisged ohild mev snter schonl

th neturel curiosiity and motivation to succeed, his intere

neliged values, lack of lsnformetion and Kaowehow shout the sohonl,

She lack of encoursgement from fanily snd teacher, all combine
Lo eventuglly reduce mobtlvation and to bring about abtiitudes of

pesainmisn gnd defest,.

Personaslity Develpnment

It is apparent that there is s link between personality
characteristics, perticulsrly in the areas of independence,
inner-controls and self coneept, and successful schievement in
the school system. In order %o achieve, 2 child rust be sble to
8¥xpresz some measuve of independence and exhibit confidenes in

his abilities o succeed,

lratricis Sexton, Ibid., s B4.



- 32 -
Lesrning problems often emersze from a child's inability
Yo meet the demends and pressures which exist ir the glagsroomn,
The evallsble evidence seems to indicete that the culturally
disadvantaged child's personality is characterized by a lack of
salf~coﬁfideﬂce or self-esteen snd a negative self-image, These
characteristics of the child can be traced back %o the home
environment where the parents themselves have little selfe
eonfidence, do not provide pﬁysical and emotional security, and
are unable to provide the supports necessary for the development
of & healihy personality. Lacking these personslity charactere
istics, the culturally disadvanteged child does not have the
hecessary predisposition to successful learning.
The gehool system expects the students o possess a fair
degree of selfw-discipline or internalized control.
A ohild who comes from an enviromment where noise
and physical expression are the mode, will
experience mental and physicel strain in meeting
the classroom's demands for quietness, restraint
of verbal response and body mavemant.i
They do not have internalized controls that are necessary to
attend to a task for a long period of time or to atitend to what
the teacher is saying and doing, Therefore, this child is more
likely to be essily distrected. While self-diseipline is necessary
for learning in the present school settings, 1t is slien to the
experience of the culturally dissdvantaged child. The schools

expect self-discipline Trom the students and operate on the basis

IDora L. Skene, op. oit., p» 24.



of this mssumption,

The seheol system, based on middle class values, slso
expects the students to show independent asetivity and individuale
istic competition. There is the expectation that the student
wlll postpone many immedliste gretificetions to schieve rewards
latars

The life style of the low income c¢hild has teught him to
do just the opposite. Instead of competing there is s tendency
toward being @ey@ﬁ&&ﬁt_upom the soeiety of his peers, = group
loyelty. 7o obtsaln high marks or to be lsbeled s tvtescher's patn
are ln meny instences a very real soecisl fear. For the low iaéame
child there is alse 2 tendency towsrds immediaste rather than
postponed gratification. This is reflected both in the sense of
Tatalism that pervedes the life of the low income family and in
the desire to live for the day. The disadvantaged child has
difficulty in seeing the relevance of much of sehool learning

sinee he is unable to eomprehend fully or accept the deferred and

gymbolic gratification thet the niddle class ehild hes internalized.

With each year he suffers further frusirstion, failure, snd
becomes aliensted from the school,
Deutsech states:

The self-image le vital %o learning. Sehool experiences
can either reinforce invidious self concepts mequired
from the envirvonment, or help to develop - or even
induce = a negative self c¢oneept. The evidence leads

us to the inescapable conelusicn that by the time they
enter gchool many disadvantaged children have developed



Negetlive smelf«limesges, whioh the sehool dees
little to mitigete.l

The continusd and prolonged punishment for academic
failures tends to discoursge children and to undermine their
gonfidence in themselves and in the world, HMore punishments then
rewards in school tend %o destroy selfwesteenm and lead to anger
and loss of confidenece in oneself,

Sexton quotes a study by J. V. Mitchell, Jr., in which he

tested 44,000 £ifth snd seventh grade students in the American

Midwest to determine whether or not there was a correlation between

“happiness® end femily income level., Mitechell concluded that:
the low status ehild is more likely to feel that
people ln his environment dislike him, sre taking
sdvantage of him, or are itreating bim unfalrly, and
his typieal reaction is resentment and hostility.2
Eruvgmen cleims thet many oultursily disedvantaged children
bave been lnjured by experiences lnside school and out, and as a
- result theys
vee question their own worth, feel inferior, feasr
new situations morve than they fesl their challenge,

cling tenselously to the familisr, have Peelings
of guilt and shame, have limited trust in adults.®

The Zehopl (te srientstion, fseilities, teachers and currieulum)

The schoels are often btargets for mueh of the blame in

wrtin Deutseh, "JSome Psycho-soelel ispeeits of Learning
in the Dissdvantsged®, Teschine the Culturally Disadvanteged
Fupii, Beok and Sexe, p. D4.

Bratricia Sexton, Educstion and Incone, p. 92,

5§a@ith,xyugmaﬂ, *Cultural Deprivetion and Child
Development®, High Points, 38, November, 1956,
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regard to the learning problems of the culturally disadvantased
e¢hlld., They present the ehild with experiences that sre not
only totelly forelgn to his life~style, but pperate in such a
manner that failure and frustretion become inevitable.

Another middle-class value which has been incorporated
into the school setting is that of "living by the elock", “hereas
the middle~class child is familiar with the ¢concept of routines
and the importence of time in structuring the day, the lower-
elass child's life experience is such that time is not as import-
ant in governing routines, The lower-clase c¢hild's life style
necessitates change in order to fulfill the expectations of the
sehool system. If the life-giyle of the culturally disadvantazed
child is ignored and he is punished far‘arrivimg late to school
without sn explenstion regerding the reasons for punctusiity, the
child can be expected to become bewildered and develop negative
attivudes to the school and to learning,.

The sehool itself practices both subtle and overt diserin-
instion against the culturally disadvaptaged child in terms of
facilities provided, teachers - their values, qualifications and
expectations, and the currieculum,

Generally in deprived areas, school buildirgs tend %o be
older, in need of repair and lacking in rmuch up=so-date equipnent
and appesratus for feaching, In en insdequate school building with
substerd erd facilities, the quality of sduestion in all probability

will be inferior and lesrning more 4irfficult and less pleaseant,




Sexton, in her study of schools in Big City, found that school
buildings were on the aversge twice gs old in the low incone
arease than in the higher income aress. It was also found thad
low incope ares schools were move defieisnt in fesilities than
hizh incowme srea &ehaelSyl
Teachers employed ususlly have a widdle class backgreund

so bthat their velues and expectations of students mey result in
s bilss towerds, or & leck of understanding of the culturally
disedvantagzed gtudent. Rioux states:

In an cversimplified sense we stlll, wilth Tew

ezgepblions, produece teachers for work in

depressed areas whese only tools Tor suces

are warmed-pver versions of Soclolopy, ¥sy 3iﬁ10§“

and Child Development I and I1, The meteriels

represent slight adjustments of the view held of

the middle class sveresge child ~ whetever those

viﬁﬂ. i ai‘aﬁ

Becker®, fourd that teschers regerd an assignment to &

school in & lower income dietrict as e less of professional
presbige and tezeit evidence of thelr own failure pr es an interin
agsicnment until there is a 'prromotion' to s betier schools Thelr

main objeetive becowes that of meinteining discipline rather than

they feel thelr students do not value education

@
et

teaching =2inc
anyways He found that teachers wanted to lesve the low ilncome

area schools s sovsn ag oossible because of the negetive valuation

»

£ Py »
f . Willler Rioux, "The Disgadvanteged Chi

X

Disadvaeniteged Child, Hellmuth (ed.), p. 95,

=

lpetriein fexton, Education and Income, ppe 124-120.
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SH. 3. Regker, "The Caresr of the Chleagp Public School
Teacher," Amcricsn Sournal of Spciology, 57 {(1952), ppa. 470«
477, ' :
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placed on teaching in thess schools by veteran tesnchers and

becauss of old bulldings, poor suppert and low pupil moblvations,

b

As teachers coming %o desressed ares schools expeet to

sigounter discipline problams snd low

o
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come o percelive that this i
quote one study of a deprived area sshonl as indieatine that
"as much as 20% of the school day was devnted to diseipline or
prganizationsl detsil, aven with the be st teaghers the figure
never fell below 50%,.%

t The teasher, because of his cultural backzround and

expsetations, may vate a pupll o be a slow learner when thiz is

jnte
Ay

. 2 .
not necesasarily the case. Sehiffman®, in a study of e

ghty=four
slementery school children referrsd for plasement in classes for
"slow learners” because of sgadenie fallure, found that 78% hed
Wecheler performence quotlents in the average or better range
vet only 7% of thelyr teschers identified them =8 sther than dunll
and only 14% of their perents recognized their potential.

In mehy depressed ares schools, then, some teaschers establish
low exzpectatlons, anticipete Pfailure snd therefore Tind an increase

ing vate of Pallure. 25 teschers “diseriminate® unintentionally

o

3

or otherwise esgainet the ohild, so too is there v“diseriminat

wlp

¥

on¥

James Jones and Richard Gloward, "Socisl Class:
Bducetional Attitudes and Partieipation”, Hducetion in
Depressed Avess, Pagsow (ed.), p. 191,

BLoon Bisenbers, "Remding Retardstinn: Fayohlasrie
and Soclologic Aspects™, Disadvantaged Child, Hellmuth {eds),
DPe 42804




- B0 -
sgainst the parents. Thers is & tendency on the part of
teachers to ighore or to patronize them, end their parents, as
is consistent with their 1life style, tend not %o join F.T.A. oF
to vieit the school. Jonesl found that teschers more frequently
consulted parents of disadvantezed ehildren about problems of
discipline rather than sehool worle, even though these children
recaelve the lowest grades,

?iﬁally,‘the school 'discriminates' against the culturally
disadvantaged child in terms of the curriculum. The problsms and
situetions portrayed in the textbooks generally hold 1little
meaning or interest for the disadventaged child. They are
indicative more of life in the middle-cless suburbs rather than
of life in the tenements and streets of the Yinner city?s ‘ioxrds
that be is unfemiliar with are frustrating. The knowledze he is
expected to have and the speed that he is expected to work at are
similarly too demending. The result of the teacher's unrealistic
demends and expectations and an uninspiring curriculum is to
ereste in the disadvanteged child the beginnings of an alienation
from the school,

Therefors, the course of learning disorders in the
culturelly disadvantaged ehild is a multiplicity of interrelated
internsl and external factors, The physical and sccial environ~

ment, his Tamily, peers, the school that he goes to, all combine

iprank 2, Jones, "Soclal Bases of Dduecation®, Cansdian
Conference op Children, p. 52.




motivetlion, cogunitive and linguistic and ego development,
Y

The result is often repeated Teilure, feslings of low gelf-worth,

frustretion, and alienation from the school,
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15 ADOLESCENT IN THE SCHOOL SYSTEN

The situastion of the culturally dissdvantaged chiléd at
agtolescence represents essentially an sccumulation, an
exaggeration of all the dseficlencies he has guffered as a younger
child -~ only now, it l1s compounded by what a number of writers
refer to as the crisis of “id@ntiﬁy”l - an attempt by the

adolescent to arrive at an image of himeelf which is acceptable

internally and in c¢oancert with the expectations of the world
around him, This has many ramified effeects, such as in his
incressed anxieties and self-questiening, a% home, in the growing
importance of his relationship with his equals, and especially at

school.
The growling and developing youths, faced with (the)
physiological revolution within them, and with
tangible adult tasks shesd of them, are now
primarily concerned with what they appear to be
in the eyes of others as compared with what they
feel they are, and with the question of how to
gontect the roles and skills cultiveted earlier
with the occupationsl prototypes of the dav. In
their seasrch for a new sense of continuity and
Sameness, adolescents have to reflszht many of the
battles of earlier vears sees

This section constitutes an attempt o examine the "maburedn

handicapping processes to which the culburally disadvantaged

lzrik H. Erikson, Childhood snd Soeiety, New York:
Hde W. Norton & Company Inc., L9965, pp. 261=63,

2Ibid., pe 261
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reset vy removing himse

writes:

Exaeii&v & 1lg within vesch of all, but excellence
is ez inn r conespt of the s@lfa and 1t is this
excellence whieh is missing in the vast majority

of school urapau te bacaa%@ we heve olienated ﬁne&
Trom usg end we heve belped them to come to believe
that they are s&alﬁ peoplé. They heve not trang-
cended their ewlturs; snd their Pieht sgeinst 1%
seems hopeless because iﬁb‘ have beeowe enculiure
ated and travped by it

The dilemms is elear; the growinge number of
bacome sliensted from our school systems suffer thie rejection

=

sulturel backgrounde which are devalued in %the

i"*«‘

bgoause of
educational systems which purport to be interssted in providing
them with the cpportuniiy o overcome apd esecape thelr "undesire
sble® gulturally disadvsntazed status.

Ag indicated earlier, the postepuberital or sdoleseent
pericd is one in which the individusl sust gope with »
confliets; in the mldst of this, the sdolescent is actively
involved in a seaveh for an “inner identityw:

Only when he can envisage himsel? in a defined
role that is aecceptsble and atitslnsble does the
adolesgent Teel 4&@1% at ong with himself and

fully #identified® in his own mind anc feslings

ae @ personaliity relsted to his sehool environment,S

The "soelel enviromment® of the adolascent of western democracies

19« Za zrbuek?w, #Counselling and Dro
Guidence end the Seheol Drepoub, Den Schrelb
H4

1@ Dropouts™, in
Fieig
Natloned Mdue@axaﬁ Assoclstion, ~au¥iﬁ§ﬁQﬁ

ber, et als,
1964, p. 188,

Eis

Zreon,

pres, IThe Stormy Decade:
Adplegeence,

1958, pe 151.




is in

i

sreat part centered 1
to achieve satisfectory relebtionships snd sebiviiy mgaﬁé in the
school setiing deprives the cdolescent of o rewarding and
gratifylng self-coneept., This point has particular reslevance to
this study, in terms of its foous on the culturslly disadvantaged
ghild. Harassed by these inner conflichts ard intent upon obtaining
@ sense of ldentity for himself in life, apy and severy adolescent
experiences seriocus difficulties in navigating this ses nade stormy

- m L4 -y of b don > - . o ol A o
by the confusions of s stetus whiech is neither thet of 2 ghild

nor of & men., Bui when these inper tensions are gxacerbated by

3

the stralos attendent upen ope who must expend snergy deerving

the lack of nscessary smenities, me ofiten ruet the teenager whose
low soclo-economic status negetes thelr aveilsbility, the stresses
& v ¥

often sesm insurmeountsble snd redoubtsble, and sre reflected

T L —— . T o o S . 5 g $ py - .
erformanse., 10 le therefore not surprising thet:

High sehool students from broken homes do poorer
”chaaldsrk and rete lower on personality sesles
than do those who come from complote agmillﬁ S

Lven when one equates pairs of boys for intellige
@ms@, in esch pailr the a@a?a:&wﬂ* from *““ broken
home hes nore soelsl and emotional %roblam than

the other boy. He 1lg cuisk s cr, more gelfie
gentered Gy less sensitive pprovael, less
eble to control himself, and Wsrc easily discourssed
when thines 20 wrong.t

It is a recegnized fact that the "breken-homeY gyndrome is a

1n, Torrance ’
Adolesesnt Adjustment®
1945, pp. 859-564, as
Adolesecence, lew York:
1965, p. 399,
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prevalent characteristic among the culturally disadvantaged
pcpnlatieﬂ,l

To recaplitulate, the major emotional tesk and zoal of the
average adolescent is to abttein a sense of identity, schieved by
a style of role~performance which will enhsnce self-esteem and
self~respect,

Given that the child's central role outeide the home is that
of’ student, when the individuel adolescent's inner ﬁiffieultias
are inereased by the worries snd pesins of unmet physical and
emotionsl needs, s in the case of the culturally disadvantaged
child, it is obvious thet his performance in the studenterole will
be affected accordingly.

isadvantaged child

fals
o

The home environment of the eulturally
plays, as indicated earlier in this study, sn integral role in
forming his attitude towards and erformance in, the sehool. It
1s also clesr thet the intensities of scholastic demendse multiply
a8 the child moves from the elementary to the higbe-school setting.
The time devoted io studies must therefore necesserily inerease,

But the overcrowded snd nolsy residences to which the
' culturally disedvantaged teenagers return afiter s day in school are
certalnly not condueive 4o the development of aective studving habits;‘

in Teet, many of these children remain in the home only as long as

lsee &, . Strom, "The School Dropout and the Familyw,
Zhe blsadventaged Child, ed. J. Frost and G. R, Hewkes,
EDs o8 I'fs




absslutely neeessary for the consumption of their inadequaie

[

meals and then sseape thelr sordid hovels for the bright lights
of the girest. Studies are thesefore undergbandably nszlscted,

ag they have been in earlier vyears, bubt now the disregard of

these has s more proncunced effect nn the grades received becsuse

£
=
[ o

he greater demands inherent in high~school subject matiters,
It is not surprising thet the vielous eirele of 1itile study,
poor grades, low scholastic self-imege and limited aschievemente
motivetion 1s perpetuated:;

Lower-status youths have additional pressures against
good school performance; thelr parents tend to exerts
less ocontrol end supervision over thelr setivities

in lster childhood than do middle-¢lass parents, The
youths themselves fraquently find schooliwork less
interesting, psrents less interested in their
performance, and sehool sccisl life less sabisfying.
instead, their asctivities with peers seen to @m@ha§iz@
boy-girl relations and independence from the home,™

Also prevalent in the eulturally disadventaged child's
bome ig a perental attitude of anti-intellectualism, whieh is
often transmitted to theilr children:

Lducatlion, for what it does for one in terms of
opportunities may be desirable, but abstract,

intellectuasl speculation, idess that ars not

rooted in the reelities of the present, are not
useful, and indeed may be harmful ... Thers is
practlically no interest in knowlsdge for its own,
sake; a pragmatic antie-intellectualism prevails.®

This certainly tends %o crsate e negative disposition amnng
o

liole M. Irelen, Low Income Life Styles, U,S, Depte.
of Health, Lducetion, and elfars, U, S, GOV'G Printing
- Office, Washington, D.C,

“Frank Riessman, The Qulturelly Deprived Child, pp.
12 snd 2B, '
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the children of culturally disadvanteged adults, and when the

adolescent in tae course of his scholastle endeavors meebs with

v

biie abstract concepts of hisvory and soeial studies, he tends to
be less motivated to sitrive Por an understanding of these
subjects. Furbther, one could reasonsbly conjecturs that the whole
iearning proeess, Iraught as it is with sbstrections, is met with
sullen disinterest; its reletion Lo the harsh material world of
the culturally deprived is minimal, and therefore often reeeived
with a "so what™ atbitude, Iuch of thls anti-intellectual
orientation npurtured by culbturally disadvanteged parents stewms
Tfrom Bhelr own adverse experiences with a rejecting school svstem
end tends %o he transmitied intergenerationally.

Parents who malntain at best a ehapry attitude btowards
education cannot bs expected Lo support, encouraze or stlmulabte
their children in their educational roles, and the flickers of
hope a sumswhet educationally successful disa&vaﬁaaged teenager
may experience internally sre soon squashed by the disheertening
indifrerence afforded them by his parents. The diserspancy
between parental-middie-class views pn educabional proficiency
and those oif the "disadvantaged" classes is blatant:

The oulturally advantaged ehild has been smply
rewarded ifor bhis previous learning, snd he is
iikely to begin school valueing achievement {and
specifically, school achievement) as & good in
its own right ... In contrast the culturally
deprived child hes difficulty in lesrning for its

own sake and ian lesrning for the approval of an
adult, He heg difficuliy in seecing the relevance

a8

of mush of scioolwork and learning since he is
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unable to comprehend fully or asccept the

defipned and s?&balie gratification that the
middle~class child has come to accept.

An oft-pnoted predisposition among the dissdvantaged is
that of e present~orientation end hedonism; this stems From the
faet of heving many basic needs vnmet, which leads to s tendency
to seck satisfaction of immediste goals, snd lack of energy for
thought regarding distant goals or longerange planning, The
of't=expounded future ad#anﬁsges of higher educetion, Ior the
teenager who hebltuslly 1s oriented to the present, thersfore
remains as just so mueh unchallenging and irrelevant verblage.

The relgning guality of the culturally deprived home has
by now bscome clear: an unequivocal pessimism which cannst fail
to be transmitted to 1ts unfortunate progenv. Armed with this
negatlviem about the world and what their future augures, they
entertaln 1little hope of overcoming the shackles of deprivation,
and guestion thenmselves as persaﬁs and thelr meagre chances for
success; motivation decreases accordingly.

#¥hile ithe middle~class child enjoys the amenitiss and
luxuries of a secure economic 1life, his culturally disedvanteged
eounterpart begins to sense what might be called the "Get out and
work to support us now you're old enough' syndrome. Many
parents of low socle-seonomic stabus, beset with debts, and recall-

ing the early age at which they begsn work, tend %o see the ehild

3‘3}.98133’ et ﬁlsg quﬂci#ﬁ‘; Ba 2la
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school=lesving age 88 a8 potentisl earner whose contributions
would greatly lessen the family's economie impasse; this subtle
or overt push to enter the labour market, eoupled with ths

sdelescentts diseoursging educational experiences, prove to be
too much, and school is often sbandoned before or upon his sixteenth
birthday.

A further factor which operates to minimize the possibility
of the cultuprally disedvantaged child's continuance in secondary
end college educeition is his own and his parent's lack of awsre=
ness about scholerships, bursaries, %c.; ih terms of post-highe

schiool educstion, culturally disadvartaged pasrentsg do not share
the fanmiliarity of middle and upper-cless parents with the
procedures and requirements for entrance snd admission, and
conceivebly, & lsrge smount of gifted lower~class children are
deprived of further education because of this ignoranece,
& releted ignorsnce is thet regerding the vast fisld of

secupetional aveilebllities; for ithe sdolescent, who must secure

th3

& role in 1ife which he will find rewsrding emotionally es well as

3

finenelelly, the impending choice of worke-role remsins a erucial

?

ones, The scope of occupations with whish the culturally deprived
c¢hild and his perents may be conversant is generally constricted,
and more often than not includes only thoss which hold little
reward in bterms of personal satisfaction and which offer limited
advancement opporitunities., The upper and middle classes, on the

otvher hend, even when faced with an intellectually limited ehild,
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have e more cxtensive knowlsdge of the employment field, not
to mention the influsnce they may brinz to besr on Priends

.

and acquaintances %o find a “suitaeble” job for junieor. This

tots

nfivence ig also velevant in terms of sunmer employment,
through which middle~class c¢hildren ray work to sgoumulate the
resources nscessary to finance higher education; the culiurally
disadvanteged childrsn who nurture hopes of attending eollsge,
lacking the bensfit of perentel influence in job=finding, ers

generally forced te compete within the highwunenplovrent difficulte~

bade
0
w
G

T their soclo-economic peers.

Related to the erisis of identity for avery adolescent is
his ezperience in the peer group. It is here thst he mey *try
himgel? out® as a persosn ip his relatlonships with sthers of

both sexes, and perhaps finé soeceptsnce, This sontext wrovides
H pid &

O

bim with the opportunity of testing his internalized values,

Py

finding other individuels who share the same or similsy points of

view, and generslly permits him to experience the security that

gteme from the feelings of being like someone else, 411 sdolescents L

come to regoghnize that thsir velues and philosophies are, to a
certeln extent, different from those held by their parents snd
thelr school teschers, spd they thevefore tend to sssoeisbte with
egugls who share their sttitudes:

Outside of its gpeeifiec support in the strugele with

adult authority, the peer group is seen as an

ingulator apesinst the frustrations end anxieties in

the shifts from adoleseent to adulthood, It supports
the adolesgent by offering hinm 8 source of status and
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a tralning ground where he csn experiment with

lﬂb@f@”fSDﬁal relstions, gain heterosexual

expsrience, and develop ssoaal eontacts whieh

will be of future use Lo him
For the culturally disedvantaged adolescent, the peer-group
comes to have yet a greater stitrasction than for the middle-class
ehild, as he notes the very great discrepancy between his views
and those held in his immediste sechool environment:

{The disadvantaged G?Ilﬁ) regognizes that there is

little likelihond thet he will get satisfsction

from his schoolwork and be seeks satisfying

experiences elsewhere, usually turaning ito his peers

for more satisfgzn relatianS‘zhan he has with

adults, For this ag well as for other reesons, the

peer-group becomes more e@ﬂtral in the life of the

lower=clagss children ..sf

The typleal lower~class gang offers s sceisl context much

different from that usually provided isn the gehools; it gensrally
offers rewards and satisfactlons which the eulturslly deprived
ohile ¢ Plready ellsnated from the school beosuse of disappointuents
and rap&ataﬁ feilures, can appreeiste, It also does wuch %o
reipfores the teensger's desire to terminete his sohooling and
enjoy & life which to hiw has mesnipgful zretifications. The
lower-class peer-group or "gepg" has s langusge end syombolism of

its own, unknown to the widdle-class soclety,” shares & hedonistie

13@?l4 Gottlieb, Charles Ramsey, The fmerican

- o T D L T ST T Ay
Aagleseent, Hew York: Darsey fregs Lbd., 1985, p. 196,

“Bloom, et als, Ops Cit., ps 21,

Syilliam Foote wﬁvta, Ztreet-Corner fociety, Chicago:
University of Chicago Press, 1555,
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value-structure, which attracts the concrete and presente
oriented culiturally disadvantaged teenagerl, and provides
activities which, by their very nature, represent the child's
hostility towerds middle-class values of deferred gratification
and respectabllity. Bloowm states:

The school with its emphasis on lsaraing tesks,
deferred gratifications, and adult-coptrolled
soclal activity has a difficulty time in competing
with 2 peer socieby which offers exeiting and
meaningful setivity with immediaste and powerful
rewards quite independent of adult controis,?

Luella Cole indicates further:

The gang has & ceulture of its own. It offers its
members an intimate group essceiaticn with their
peers, a more or less permanent leadership, the
satisfaction of belonging ané = chanece Lo work off
resentuents and frustrations in the company of
obthers who have the seme problems s.e and 1t is
often the only group open toc & boy from a lowsr
clags family.”

The central point ie thip: sdolescents generslly assoelate

in terms of class homogeneity®, middle-class with m éddle=class,
and the culturslly disadventeged with thelr eguals, and this

homogeneity, espeeiszlly among those of lower soclo-econcmic gtatus,

lRiessman, ops_cilte, pp. 74-118.
gBlaom, et al/Q, Ol’z‘-“g‘i‘:}‘g‘g Ds B394

?ﬁp, gi?., be 425 from F,M, Thrasher, "The Gang as a Symptom ¢
Community Disintegration", Journsl of Corrective Work, 1957, pp.b4=E

“August B. Hollingshead, Elmtown's Youth, New Vork:
7 iley & S 1949 ’
ohn Wiley & Sons, £G »
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reinforces their own values, velues which are generally atb
odde with those espoused by the scademic and middle-class
communities., Their hostility towards and rejection of sducaetional
values stems from the ﬁiserepaﬁcyl which exists between the
professed goals of the school community and the mesns rrovided
these children %o attain these goals. With the ever-nearing crisis
of oecupational choice approschlhg, they experience anxiety and
hopelessness, in the knowledge that whet ig seen ag desirahls by
%ﬂé eduestional commupity is well beyond their reaseh.

A further consideration which warrants mention in the
exemination of the culturslly disadvantaszed?s eduestiorel
enviromment is that of the physical characteristics of his school.
A good proportion of the group under study resides in the central
or "transitvionsl" zZones of lerge Northe-imerican cities. These
ereas are usually charscterized by rundown, dilapideted and
decrepit tenements and buildings, and the sechecls which the
adolescent residents of the arsa attend generally resemble and
reflect the same architectural mode, Nost of the zctual sechool
bulldings and their fecilities are ancient and outdated and therce
fore 4o 1ittle to relieve or attenuate the sura of depression
which reigns in the innerw-city. The functionsl adequacy of the
schools diminishes accordingly, and this certainly does not

encourage or Ioster a degire to atiend school.

“Merton & Nisbet, Contemporary Sceial Froblems, Kew
York: Harcourtit, Brace & World, 1961, ppe. 7680 ITa
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Studles alesp sugzest thet the teachers who staff the
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Glags areas; they are generslly less welleedusated, snd the

turnover in staff is exeeedingly high, ss most of them consider

a teaching appointment in a slum area as only temporary. This

creates & lack of continuity for-both the schools end the chiléren,

end the message of teachers® anxieties to leave the sehool

oannot feil to be transwitted to the ehildren,

The "middle«class blas™ ol the majority of NortheAmerican

high sechools has been well documented, Hdgar Z. Friedenberg
conveys 1ts essentisl negstiviam:

The self-esteen of adoleseents is threatened in
the school by two intricate and quite unintended
soeial tenslons - there is, fivst, & matter of
invidious c¢lsss distinetions: of teschers and g
smell but dominant group of youngsters of superior
spelal status disparaging the vast majority of
working-class youngsters wiho attend school or who
£ind it intolerable and drop out of it. But of
far greater imporitance sre cerbtain patterns of
velue, attitude, and anxlety whieh are freguently
encountered among teachers and sehool officials
and which seem to be linked to their experience

of 1life at the soclal level from which school
personnsl are recruited, These velues, atiitudes,
and anxieties may not be directed against the
lower~gtatus adelescent, but they are insulting
to the process of adolescence itself.

There are those, of course, who would eontend that the
schools actually do diseriminate sgainst the culturally disade

ventaged by their use of language, phraseslogy snd symbolisms

lﬁfie&enb@rg, The Vanishing Adolescent, New York: Dell
Fublishing Co., Inc., 1959, p. 110,
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whieh are completely foreign to the experisence and understanding
of the nop-middlé-class, and whieh, in this manner, discourags
the children from eontinued attendance in the schools, Children
who frequent the schools and are subjeet to their middle~class
biases and rejection of lower-class standards cannot fail to
note this, and to be aware that thess tesehers hold very low

expectations for theme.

4 study by Davidson end Leng® on the relation of
childrens' perception of their teachers® feelings
Yoward them bear out the effect of low expectations,
One major Tfinding of this study was that 'the more
positive the childrens' perseption of their teschers!?
feelings, the better was their academic aschievement
and the more desirable thsiy classsroom bahavior as
rated by teachers.' ... Thus it appeers the myth
that the teacher should have low expectations for
disadvantaged ehildren may be misleading,

Bloom®, in furthering this contention, would add that to
all intents and purposes, our high school systems have functioned
as selesctive systems, devoiting major attention to those who are
able to complete it suceessfully and supporting primarily those
youths who are registered in eollege preparatory programmes.

One golution to the middle~slass bias which it often

proposed is bo encourage slum schools to be staffed by teschers

lirneld B. Cheyney, "Teachers of the Culturally
Disadvantaged”, Exesptional Children, Cectober, 1966,

ZJournal of Ixperimentel Zducation, 1960,

502# Git‘
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whose origins are similar to thet of their students. Cheypeyl

would sdd the caution that:

The faet thalt e teascher may come from puch the same
elass ag the children he teaches does not imply that
he readily identifies with them or understands them =
almost all teachers, no mabter what their initisl
social status may have been, give allegisnce to the
basic middle-class vaeluss in the area of personal
ambition and morality.

The days of high~school are therefore seen ag s crusisal
time for the adeolescent, for he nuet now choose his adult way of
life, For the culturally disadvantaged teenager, who has

encountersd repeated fallures and diseppointments, it may be a

T

time where he simply folds up and opts for s decision which has
already been made for him by the sehgal’syst@m, Bloom? would
suggest that his inadequate performance in high sehool is a result
of compounded failures snd retardstion which necessarily lead to a
sullen disinterest in anything scademioc:

By the beginning of secondary scehool, the typical
culturally disadvaentaged student is readins et a
level approximately three and one-half vears below
grade level; is consldersbly retarded in srithmetie
and other school subjects. This problem-solving
and abstrasct thinking is at a very low level as
compared with others at this grade or age level,
for thesge gtudents thers is s diseffection with
schionl such thet the student epproaches lesrning
tasks in o most spathetlec mahners

dop. eit.

2 x5 7
Q”Qﬁ eit. 3 Ds O4s
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It would seem therefore, that much of the disenchante
ment of the eulturslly disadvaentaged children in our secondary
schools stems not only Irom & rersonsl feilure on their FETD,
but is slso, in great psyrt, = failure of the bresent sechool
systems in not reasching them, Quite often they sre not oblivious

to the "eounselling out" phennmens by whieh

direet or covert rethods,; discouresze thelr smbitiorps to gériv~,
They recelve suhtle mesazages thet they are not of the Segufpy
nececsary o enter institutions of higher learning end in this
mannher psrpetuaste self«-fulfilling prophecies. It hag beocons

increasingly apparent thet specisl attention should be Girected
¢ &l z

5y

at these children from their sarlisat schonl vears, 8o as not
to allenete them from the learning
‘pereentages of dropouts whieh come Trom their ranks:

There is & geed deal of valid resesrch which

shows that high school &rarauﬁv can be id@nﬁified
very ¢arly ... Thersfore, the dropout is nob
strictly a secondary chaa? problem but also an
elemsntary school nnes Yerhaps different and

better treatment in the @lbﬁ@ﬂta vy sehool might

be one of the most fruliful wavs nf re adueling the
number of youths who lesve school before greduationsl

3~“‘ax‘l C. Zelley, "Seeds of Dropouts” in Frost and
Hewkes, ops €ite, Dpe ﬁl i i



CEAPIER IV

The purpose of this chapter is to discuss, in general,
& set of criteris derived from our review of the literaturse,
which aa believe will facilitate an evaluation of various eduge
ational programmes initiated to help the culturally disadvantaged
child,

Gn‘tha basis of our survey of the literasbure it is our
impression that sny progremme should involve: 1. the ¢hild,
2e his family, 3. the sehool, and 4. the neighbourhood. Further,
8 programme should have as its functions: 1. the prevention of
learning disorders, 2. the detection of learning disorders, and
3. compensatory experiences to alleviate problems encountered in
learning.

Although this study focuses on the educetional systen, it

would be inaccurste to sugegest that this system alone is responsible

for creating learning ¢ifficulities in ¢hildren, and that this svstenm

alone has the responsibility and capaeity to prevent and +o
alleviate these difficulties, Rather, it is suggested that the
various subsystems of the total comrmunity each share, in different
ways, the responsibility for the education of ehildren.

In suggesting eriterie by which to evaluste educational
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programmes for the a&ltuﬁally digadvanteged we believe that
within eseh programme itself there should be definite criteris
to determipne who is &nd who is not eligible for gpecial services,
Recognizing the hizh epst of compengatory education in terms of
both time snd money, it isvaeeessafy thet there be cgntrols,ﬁa
ensure that the chlldren who sre most in need of help obtain it,
while those who come from more privileged circumstances take
advantage of regular sourcees of educatinn.

It is our impression that compensatory programres should
be continuous throughout a ehild's sehool career, that is
beginning at the @fé schiool level end continuing through the
elementary and seeondary levels. The programres should be mesninge
fully integrated as weil as continuous. This would aveid feelings
of anxiety and loss of motivation in ehildren resulting from the
discontinuation of enrichment programmes initiated for only a short
reriod of time,

Sinee the c¢hild reflects the values, attitudes, and life
style of his parents, programmes should be initisted with a view

to Tamiliarizing parents with educational goale and problems snd

to encouraging parental participation in home and school associstions,

Studies indieate that low income parents have very few
contacts with the sehool. when they do it is often for metbters of

diseipline, the parents being rslsted to in a patronizing manneyr

with the result thet there 1s little effective communication between

parents snd the school,
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Schools should therefore assume the responsibility of
actively sseking and elieiting the cooperation of parents for the
purpose of disscussing the needs of the shild, the school's
progreammes and goals, and the opportunities avellable for the ehild.

Parents should be involved where possible in the formulation
of educational pelicy, and in the capacity of volunteer or aide
within the school, the purpose belng to provide the perents with
informaetion and understanding sbout the sehool end the educeational
system, and to instil in them s positive view of educstion.

In terms ol the content and focus of compensatory
programme s, the genersl impression is that they should be
constructed so as to place meximum emphesis on the strengths of
the ehild, and to concurrently work to improve his wesknesses, To
meke maximum use of the child's inherent curiogity shd esgerness
to learn, and to eresate the opportunity for his pwn values and life
style to work for him within the school system.

Fre school programmes would have as thelr purpose the
widening of verbal and social experiences, the development of positive.
attitudes towards school, the giving of information about life at B
school, and in general, the lessening of dissontinuities betwsen
home and schoal,

4% the elementary level, the purpose would be to espitalize
early on the ¢hild's inherent enthusiasm for lesrning, to create

an atmosphere of success which will ensble the ehild to relate
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positively to his school, and to increase his motivation to learn
and to want to gontinue to astitend school. Frogravmre content ab
this level should emphaglze the development of language snd reading
capacities.

Frogremmes at the secondery level should contsin a strong
emphasis on enocouragement, zuidance, and the giving of information
about career opportunities.

Iz generel, then, we sesc the foregoing as the emphesis
thet programmes at each level should iake., Lore speeifieally, in
terms of the childs needs and capaeities, the educationsl programnes
should be attumed to the internal variables which influencs the
learning process at each level,

To allow the ohild the opportunity to work and to develop
o his meximum potentlel, provision should be made Tor phngolng
detection and treatment of physical dissbilities. Further, heslth
programues should be earried out by the sechool, providing heelth
informetion to ehild and family. Finally, where possible schools
should meke availsble wilk and lunches for childrsn whose familics
are unable to provide this,

In terms of the development of intellectual snd cognitive
capacities, sihece the culturally disadvantaged c¢hild is generslly
slower in veeding end problem-solving, he should not be pushed but
allowed to work at bis own rate of speed, Teachers should allow the
ehild more time, should give him more conerets exgmples of problems

and should utilize kis physical orientetion througzh the emplovment
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of rolse-playing teshnigues and the use of sudio-visual aides.
Erphasgis should be given ito performence es well as to verbal
sapacities and concurrently the perents should be educated =g to
the ¢hild¥s need for verbsl experience,

In working to develop langusge capacitles, compensatory
progremmes should foous on overeonming the eifects of the lack of
early verbsl expervience, and on the acceptance of the leasrned
"informal® language patterns of the cehilds Provision should be
made Lor role~playing eetlvities, the use of sudio~visusl aldes,
remedial reading sessions, and reading material thst capturves the
¢hild's intersst, in order to ephance verbal capseities.

Compensatory programmes should atitempt to enhanee and to
sustain motivsiion tp schieve in school in the e¢hild throughous
his school career., To incresse motivation to learﬁ and to allow
the child to see himself as part of the school, rewards which are
immadiate, consistent end tangible should he given for good work,
Rewards such as books, thestre tickets, badges, personal thanke-you
notes would be eppropriate,

etivetion for educatlon snd ite berefits could also be

inereased by the widening of the child's experientisl fleld through

teking trips to points of interest end discussing the trip in class

afterwards. Information and guidance regerding onccupationsl

opportunities should be mede avallsble and employers and professional

should bs brought in to discuss employment opportunities with the

clasgs. At ths secondary level especially, information regerding
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sckolerships, bursaries, work/study programmes, should be made
availeble to stufenits Lo eneourage them to remsin in sehool.
Guidance snd vocatlonal epunselling Facilities should be svallable
and proviesion made for the referrsl o ayﬁraﬁriate resources of
ehlldren congidering dropplpg out for Finsncisl TeasSors.

Finelly, to provide the child with the o opportunity to grow
end develeop to the meximum of his capecities, programmes should
make provision for imwediste referrsl to the helping professions
Tor assistence with problems of selfeimage, lsck of self confidence,
diseipline, and dependency conflicis.

In sddition te reaching sut to invelve end infornm parents,
and working with internal variasblss that influenes the learning
process in the ehild, compensatory educationsl programmes should
include the school itself in terms of feellities, the curriculum
and the teacher,

Ideally, schools should provide e physically atiractive

£

eavironment through bright eslors, zosd
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iighting, comforbable

desks end generally e gond stete of repair. Additionally, there
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rary faellities, a well eguipped gymnssium and

outdoor reeveation eres, complete classroom and laboratory equipment,

In general, the building itself should in pert stimulate the ehild!?

degire Yo sttend sehool and to learn; it should elso be of such an
appearance that young itesschers would be attracihed %o, and stimulated

S0 conbinug %o teach in 8 low-lncome srsa.
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The curricular content of compensatory prograsmes should
%a adopted to the needs and capscities of the 6hild snd should
vefleat ﬁiﬁlﬁivle of 1ife and msthol of lesrpins. Texthssks should
be sulturslly meaningful, should be illustreted and should use
words that asre asctlon-oriented., The child should be encouragzed to
read as often as possibls and should be ensourazed to read what is
meanipgfol and interesting to hims

Zinze veeding is the ksvy o 2ll further learning, this
aspect should be emphasized in the sarly zrades ond the children
with problems referrsd Teor resmediasl exercisse,

Hole playins techniques, audlo visusl aides and visits o
places of woerk snd gultural and historiesl interest should alss
be smployed in order io @i&@n the ehild?s experiential fileld and
%o incresse his motlvation towards education.

In seconiary schools smphesis shouvld be placed on vocational
guldence and informetion about the mechanics of obtaining a hizher
edugatinng,

the spportunlty Tor close, individual

gbsantion, the nupber of children in eny classroom shoulé@ be kept

e g 'L JECNE -G
o 8 ominimuy

"althoush clesses of twenty-five childreh have

leﬁa been tai ken by most pr rofessionals 28 a goal
Por e¢hildren whose home béﬁﬁ“raﬁni is Tavoreble,

it appears that classes of itwsnty - or even fewer -
ars betier for dissdventased i %pzﬁs,ﬁl

sabinnal Poliey Commission, Tducation snd the
aigadvaﬁtagad smerican, Natlonel Education Aggoclation,
Washing t’(}ii’ 1‘3@?‘3; Pe f»zli
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the stiracting end helding af

way disapled, 1% is partioulsrly importens thet young male teaschers
who wouléd gesrve as rele models as well as toachers be sbirascted

o teaching in low-income aveas,  Higher salaries and g2nerous
bursarizs for improving oduscational quelificstions sre some of the
insentives thet enuld bz used,

Provigion should be made for regular group meetings amnng
the tesohing saff to diseuss problems and Lo share insights into
the teaching of the eulturally dlsadvanteged, 7There should slso
bg the opportunity for professionsl consultation to discuss problems,

Teschers should be encoursged to "inow® Lheir students
totally and in thils regard should be snom uraged to visld the child’s
home. The hiring of ipddizencus erssonel and the utilizstion of
volunteers is sugsested as e wey in which the teacher would have
mors time to heach and %o visit in the eomminlty,

The lermger cormwunity alss has a regponsibility to undersiand
and to sontribuse towards edueational goals. The communisy can
become involved in sadusabisn through the previsusly menitioned
hiring of indizenous nersonnel and the uss of valuntears) the
provislon of study facilitlss in shuvehes, libraries and alubs;

s
A ey vy S oy o fdh
asrranging wit

shbourhoold emplovers to give information on

asmployment apportunitias and Carsers) and the provision of part Hime
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Jobs in the neighbourhood which could allow a studenit the
opportunity to continue in school rather then drop out for
finsneial reasons,.

The purpose of this discussion then, had been %o susgest,
on the basis of our review of the literature writings, what the
goals and content iIf compensatory eduecational progremmes should
include, in terms of the child, his parents, his school, and the
neighbourhood. The measure of success of such programees would
likely be reflected in: attendance rates, drop ocut rates, sze-grade
ratios, I.Q. ratings, participation in school sctivities, sttitude
towards sehaal and education, level of reading sbility, diseipline
problems and the degree of perental involvement in school prosrammes,

The subsequent gection will contain a deseription of warious
compensatory pragrammeé for the culturally dissdvantaged e¢hild at
the pre-school, elementary and sacahdary school levels, Our
purpose is not to evaluate the programmes in terms of their Worth,
but to describe and sssess them in terms of the criteria set forth

in this chapter,
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enrichment project was ipitisted in 1964. Itg oblectivag were:

{8

(1) to hely eountersst the effects of an experience~poor backe
ground, {(2) to etimulaite end encoursge in the home & more
positive sttitude toward school snd learning. (8) ©to provide @
new field experience for pre-service eduestion students which may
engourage more of them to tezeh culbturally deprived children,

ki

The program concisted of four weeke instrucetionel time, 33
hours per day, D days per week.

Admission wes on the basis of chronological sge (4 years
4 months to 5 years & months); fanlly’s socio-esonomic sitatus and
the wililinguess ol the parents to be involved in the project,
Obviously the criteris were very flexible as the aim of the project
was to select children from below average soclow-economiec neighbore
hoodsg.

-

The classes were reletively small as the enrsllment was 23
children in each class. The ilnstructional staff in this prosgran
eppears to be qulte unique, A master tescher, seclected on the
basls of experience snd willingness to work with culturally
deprived children, was assigped 2 classes ol children, BREeeh class
was taught by a tesm of teaehing assistants, 3 teaching assistents
per teem. The besching sssistants were seslected from pre~sgervice
educatlion students, who had junior ov zcpier standing and were
attending e stete college in Pennsylvanis. Through such an spprosch

there exists greater opportunity for personalized sttention and for
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forulng relationshlips whieh could enhance the learning process

Glgadvanteged children upon gradustion. There was guple prepar ration
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sclentist, & peycholegist and educators. During the course of the
instructionel phase of the project freguent seminars, 4 the first
week and & for each succeedlng week, were conducted by the collsge

e

o

.imcuss

fad
i

superviscr, The purpsse of these seminars was to
oblems encovunitered by the %Leachirg assistants and to maks
suggestions to glleviate thege problemss At the end of the

nstruetlional phase there wes e wesk of svaluatlon, The intansive
t

orientation, supervision and eveluation was nececsciisted by the
brevity of the program. However, sueh yrocedures could be sdopted

in other prograng in & less intensive menner,

To builld a beitter relationship between the home snd the
sghoel, a pregrem, consisting of 5 graup meetings, was prepared by
and for the parents. The topics discussed were related to Lhe
child's needs and inecluded: (1) ehild behavior {2) ¢hild health
and (3) parentel responsibility Tor the ehild's preparation for
kindergarten. Perental support is negessary to form & cooperative
approach in helping the child cope with the schonl's demands,

The nature and apprsach o the currieulum is interesting,
Zach week of the instructionsl phase had & central focus of concept

and understanding development, with related experiences such as
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Experiences were algo provided in
feeding and caring for pets) and in

8ing

toys, pleying together, wu
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rerry Preschoel Project

The Ferry Freschool Project, initisted in Ypeilanti,
Miehigaen in 1962 is another exampls of en sttempt to deal with
the culturslly disadvantaged et = preachool level. This project
has been supperted through the Copperative Hsseareh Frogram of
the O0ffice of Educetion, U.8. Department of Heslth, Bduestion and
Velfare as well as by the Ypsilanti Board of Rducstion, the
Washtenew County Board of Tducstion, and the Departwent of Publiec
Instruction of the Stste of Miechigan. It was a two~year program
designed Lo compensete for the mental retardation sssociated with
cultural deprivation. The prog 3x.0§erateé five dave a wesk end
three hours per day.

In thisg resesrch, findings were based upsn eomperison of the
experimental and contrel groups. The sdvantage of using a eontrol
group is that it makes possible the eiting of direct bensfits due
to the program itself rather than merely aceonunting for sccldental
resulis.

Regarding edmission requirements, the project asttempted %o

involve three year old Negro children who were considered culturally

5.'.“

sadvantaged but dlegnosed gs mentally retarded. A eulbural
deprivetion (C.D.) rating wes celculsted based on Father's occupation,
average number of yesrs of education completed by the wother and the
father {or the mother only, if no father was in the home )}, and
density in the home (number of rooms / number of people). Such

a rating provided a cut=-off point as the upper limit for accepting
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progrem perticlpents. Only children who were evalusted as being
edueably mentally reterdsd, with no mejor orgenic involvement,
were congldered eligible for the preschosl prosram. Fingliy, the

ehildren had %o be living within the boundery of ‘the Ferry Sehool

Lack ehlld wag involved in the progrem for two years. This
does not sesp Lo be e sufficilent smount of Sime sinse the gains

wileh were made in preschonl diminished within two vears, Thisg

Pa

further supports the contentiosn tha® other mesans are regulred to
maintsin and eztend ihe geing whick ave made in presehool.

The program ineluded contasts with the chlildren's homes.
The teseher made weekly visits to the child's Family. The mother

s B

reetly involved in the ecbusl instruction

%

e
£
o

was engourased Lo beoope
of her child, thersby lneressing her upderstaniing of achoo
teachers, and the educstive procvess. The teasher denonstrated echilde
management technlques to the parent s$o thet the mother eould be
aware of alvernaiive wavs of handling ehildren

Group meetings for the mothers and fathers

of preschnool children provide opporvunities

Tor exchanging problems relating to ehildren,

This group approach serves to reinforee the

changes in Individual parents' views i

concerning the education of children.

Efforts meds to involve the parents represent s positive

aspect ol the project. Farental involvement certainly contributes

) S . _— . . e s -

CrYrellminary hesults Irom a Longitudingl Study of
Disadvantaged Freschool Children, ¥psilentl Public Schools,
ipsalanti, Michigane.
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to the over~all benefits whieh the program ultimately schieves,

This prog sram 414 not appear to be greatly attuned to the
interpel variahles which influence the child's lesrnins process,
The instructionel method seemed Lo focus on what could best be
deseribed as "verbal bombardment”. In this method, the tescher
bombards the child with questions and comments which draw the
¢hild to aespects of his environment., This "bombardmsnt® does nob
necessarily demand a response in terme of an snswer on the part of
the ehild., The complexity of the language ineresses as the child's
verbal &bility develops. Attempts are made ito motivete the ehild
to learn by rewasrding him Tor good performance, Unfortunately, the
types of rewards are not desceribed, Sueh an epproach aprears

guite compatible with the eriterias which suggest that in order to
motivate the chlld o learn, rewsrds should be mede commensurate
with the successful completion of progressively more difficult
learning tesks. Furtﬁarmﬂre, the revards would be most effective
if they were tengible, immediate =nd consistent, Finally, the
physical oventation of the eulturally disadvantaged child is
acknowledged since role playing or dramatic play ig part of the
‘teaehing methodology.

The ocontent taught is made more meaningful to the ehild es
attempts are made to relate discussions to the realities of his
environment. The program is permissive but teacher-structured
used to gulde the child to increased cognitive developrent, Fileld

trips are included ss nart of the sebsal TOgYram,
b
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Thers seems to be limited, if in fa@% any, community
involvement in this project.

Tre intelligence test resulis from the program showed thsat
the experimental group zained mors I.Q. polints than the contrsl
group and the difference was stgtigtieallg significant. THowever,
at the end of the first grade the difference in group means does
not resch statistieal significsnce as the experimentsl group
decreases sevsrel I.G. polnts apnd the control group geins several
more polntss By the end of the second grade, measured intelligsnce
ef both groups is equal,. However, the performance in later grades
shows that the experimental group had beiter asademlic achisvement.
They were able to better utilize the gensral intellestuel ability
they have in a school setting., In regard to soclel bshevior, the
participating chlldren were reported to be "more open® as a result
of thelr experience and they hed hizgher ratings in socisl developnment
which wss measured by various standsrdized ltesits. t wes c¢aopeluded

that even one yser of preschool experience does make a difference

in school bebhavior and "the impact of preschosl seems to be increesim]'if -

easch year instead of becoming less%,.
Looking speeifieslly at the experimental group, it sesmsd %o
be conmposed of two distinet sub~groupse.

When the sube~group that 4id produce acadenic
achieverent is examined, it is apparent

that they obtalned significant I.Q. growth in

the year of preschool and consolideted that growth
over the following three years., Further; they
were able to profit from ecademlic ilnstruction
offered by the elsmentary school, achieving only
slightly below expectation for their intellectusl
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level . Frerhaps even more important, teachers
raved them highest on various soclalebehavior
factors such as academlc motivation, personal
behavior, ete. In short, presehosl therapy, as
an emotiopal therapy, "worked" with about half
of the youngsters.

For the experimental subegroup that did not
respond to preschool, bthe pattern is also clear,
Af%er en initial gein in funchional ability, as
measured by I.Y. tests, this sube-group reverted

to its original level of funetioning during the
three yser follow up period. The group was

unable to profit from regular secademie instruetion,
demonstrating little, if any, acadenic achievement,
Thers were socisl chenges, however, as teachers
tended to rate this sub-group more favorably

Than the control ehildren as & groubs

When the control group is examined, it is elesr
that none of the ehildren is able %o profit

from regular school instruoction snd that teachers
rate their social behavior in less favorable terms
than either of the experimental sub-groups,

The question whioch is posed at the end asks why the
curriculum was effective with only one half of the youngsters,
Other studies have shown thet the most seriously disadvantazed
children derive the most benefit from such projects. On the
basis of these findings, if attempts were made to correlate the
youngsters who suceeeded with their cultural deprivation rating,

one could predict that a strong association would be Found to

exist,




REACH (Raising Educationel Aspirations
of the Culturslly Handicapped)
1664,
Clinton County, New York
Researched by the Stete University College,
Flattsburgh, ¥.Y.

This programme, desizned bo prepare culturally disad-
vantaged pre school children for school, was carried out in the
eoonomically depressed, non urben Clinton County, New York in
1964 « 1965, This parsiculer srvea was decided upon becguse of
the high rate of unemployment, substandard incomes and the high
rave of school dropouts,

Because of costs and the leck of school facilities it was
decided to set up s Home Tesehing program for four vear olds,
The purpose of the research study wasi

{1} to determine whether or not a prescribed progran
of home teaching can improve some of the
understandings, attitudes, and skills for
disadvantaged pre school ehildren which are
essentlsl for success in school.

(2) to determine whieh idess, materiasls, plans and
experiences would be valuable in the production
of television lessons to be used in s follow~up
study.

(3) to assess the practicability of teaching pre
school, rursl disadvantszed children in their

homes and of enlisting the cooperation of parents,
meking the teuehing successful,



to determine whether or not it is possible to
develop among the parents of disadventaged rural
ehlldren She following: (&) higher educational
aspilrations for their children snd (b) increased
knowledge and skill in preparing their ehildren
to demonstrate at least satisfactory achievement
in school.

-
e
—

Referrals of families for the project were secepted from
the state welfare Department and three school nurses working in
the area., A sample group of thirty chlldren were chosen secording
to the following criteris:

(1) The child had to come from & family whose members

haed no serious mental, physicel or emotionsl
131&*3&.

(2) The family had to be ons in which there would
likely be 1litile difficulty in establishing e
working relationships

{3} The family's income was to be not in exeess of
$2000,00 per year, unless there were more than
six c¢hildren in the family,

{4} The ¢hild had %o have an I1.Q. of at least 75,

(8) The ehild's birthdate had to fall hetween
December 1, 1959 and December 1, 1960,

The sample group was broken down into three sub greups of
ten children each; (1} home-teaching group, (2) home-vigitation
group {"placebo”}, (3] control groups

ad to & teacher who hsé

;:5

The home~teaching group was assig
experience teasching primary grede snd mentslly retarded children
in rural schools. She had slso been trained in the fleld of

Speclial Education.
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Volunteers were assigned to the home-vieitation grauﬁ.
These volunteers were unireined aﬂd'iﬂ general were the wives
of college Taculbty members, wives of elr force personnel orp
students. These volunteers aargie&.a&t setivitises desigped to
provide the group with an amount of attention whieh was gomparable
to the attention given the home-teseching group. The main pursnse

-

wes to estimate the impact of the "Hawthorne effeatw,
The meubers of the Conitrol Group were contscied ohly
eoncerning inclusion in the study end for testing purposes.

The programme for the howew-teaching and "nlacebn” zroups

]
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bed of two Torty-five minute sessions with each pupil,
every week for twenity-cns wesks. In the casge of the home-heaching

group the lesrning objectives wers:

{1) to develop communication skills

{2) +to improve the child's ability %o atitend to
auditory and visusl stimuli apd %o sustain attentiohs.

(8) to improve the child'e kuowledge of basic vhysical,
soclal and environmwental concepts. For exanple,
knowledge of such physical conecepts as size,
shape, oolor, munber, space, time and lemperature,
Enowledge of soclal concepts such as grooming,
socilal emenities and perscnal hyglens., Inowledgs
of geneepts such as snimele, plante and weather
as found in the lmmediake environmente.

{4} %to gein knowledge of physical szelf
(8} to develop & posibive self-image
The eurriculum was formulsted by a nursery school teacher,
a kindergarten teacher and the research coordinators prior to the

beginning of instruction. Actlvities consisted of: discussing the
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pupil's experiences; retelling of shories by the children using

pletures

we
fd
fuits
0

igtening %o records; tsking fleld trips; listening
to stories of animals familiar %o the childreny matehing,

eounting, grouplng snd messuring, using blocks, tovs and pictures,

ks

The tezcher wrote delly lesson plans one week in advanee, wrote
en evalustion of escch lesson end encouraged parents to replicate
the lesgsons.

The ehildren in the groups were tested bhefore and sfter
the tweniy-one week projeet by the Stanford-Binet I.Q. Test and

the rFeebedy Ploture Voeabulary. Test Pindings sugzested no

¥

gilgnificent change, hie

s

regearchers pointed out: v"ithe qualitative
Tindings suggest thet valuable lesrning which was not tapped by
the Stenford-Biret or the Peabndy Pleture Vocabulary Tests, had
teken place. ‘?he term “valusble learning® is used to mean the
learning of behevieor whiech Xinaargartém teachers expect children
t0 exhibit when they enter sehool.Y

The Tindings for the home fhesching group indicased:

(1) these children showed an inoreased willihzness
to telk with penple outside of the Tamily. They
demonstrated an incressed ability to verbalize,
to use more degeriptive terms. They also learned
to talk in lopger end mors complete sentences,

{2) The children learned to pay mors attention to visual
detalls in pictures; they showsd an increased
ability %o ses relationships and find meaning in
pletures; they showed an inereased ability to
sustaln interest in listening to stories; and, they
fwmproved in following directions, persisting in
completion of tasks.



(3) The ehildren showed an improved understanding
of basic concepts and consistently demonstrated
courtesy and considsration towards the teschers
{4} TIrogressive inecresses in improved self image
were evidenced as the children displayed a greater
willingness to attenmpt new or difficult tasks,
and grew in thelr gbility to accept their mistakes
or frustrations matter~of~factly,
Changes were also noticed in the total family unit as &
result of the home-tesching project:

{1} The parents were observed to take more of an
interest in their childrens? education.

{2) Parents and siblings developed the habit of
reading stories to the children.

{8) A greater pride in grooming and cleanliness
was nobticed.

{4) Communicstion within the family was noticed
to have improved.

The researchers concluded that even though not demonstrated
bhrough testing, lmprovements in speech, self-image, and perception
were noticeable. They found the children and parents of this
particular ares willing to cooperate in this type of prograuve.,
They also suggest the feasibility of using television as an
instructional medie in the education of disadvantaged pre school

ghildren,



Zonrichument Frogram for Seocially Disadvartased Children

The Eprichment Frogram for Soccially Disadvantaged
Children was first initieted in 1962 in the State of New York;
it was a program organized for early intervention in the
economlcally deprived sreas of that city. The goal of the
program was succinetly stated by the evaluator who reported on it:
the aim of the program is to allay some of
the negative influences srising from living in =
slum enviromment by providing a society of cognitive,
conceptual, speial, and emotional stimulation within
a clessroom context tclyaungsters of low socio-
economic backgroundg.!
The program was organized so as Lo provide this compensatory
experience from pre-kindergarten levels through to the third
grade, after which the children would be =dmitted to the regular
classes. The classes were to be held within a certesin number of
selected public schools in Harlem, the members of the project
being selected according to certain eriteris whieh ensured that
the program's partieipants were actually from deprived spcio-
economic backgrounds. The other stipulstions for admission to
the enrichment program included children whose parents were prepared

to assure responsibility for the child's attendance, children in

lLeo 8. Goldstein, Zvglustion of an Envichment Frogram
for Socially Disadventaged Children, Information Retrieval
Enter On the Disadvantaged, Institute for Departmentsl Studies,
Department of Psychiatry, New York Medical College, June 19865,
Pe Ls .
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good physical condition end not suffering from any geriously
debiliteting emotional disturbances. The children thereby
selected were randomly assigned to experimentel and contrnl groups,

The progrem, to be carried on a 2} hour daily basis four
to five days a week, consisted of a "specisl currieulum® geared

to modlifying the handicapped experiential backerounds which

5

generally characterize culturslly disasdvantaged children:

{

¥Tlhe enriched curriculum administsred to
the experimental subjects was devised to zive
these goelally disadvantaged youngsters varieties
of stimulation whieh are generally lecking in
their home enviromment but whieh are considered
to be part of g middle~eclsss backaround, The
curriculum emphasizes such eress ss language
{both veceptive and exzpresgsive), development of
a positive self-image, socialization, neatness
and orderliness, snd the general ephsncement of
cognitive and coneeptusl sbilities. In presenting
the curriculum, the teascher uses, in addition to
her ingenuity, en assortment of equipment (bloeks,
brucks and other toys, gawss, adult ciothing)
either "standard® or espeseially adapied for use in
these classeg,®

This description suggests how this program is direetly
aimed at the insdequate intellectual snd cognitive development

experiences of children from disadvantaged economic conditions.

=
&

Le teaschers, two of whom were assigned to each 17 student class

of youngsters, received specisl training prior to their ggsuming
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duties within the program; all %he bteachers concerned had
appreciable experience at either nursery or kinderzarten levels,

The results of the progrem, established by s battery of
tests, revealed thatb:

"so» the average scores of the experimental
children who had received the enrished
curriculum were signifieantly higher than
those of the control ehildren who had no
pre~kindergarten experience,vl

The researchers also indieated that the pevents of
experimental group children reported that the overall effect of
the enrlehment program had been positive:

“The echildren have brought into the familial

setting many of the attitudes which have baen

shaped in the cless room, incurring s variety

of behavioral changes in their parents and

siblingg,ws
The teachers of the ehildren suggest in their observations that
these children seem more sctive, outgoing and voluble than pthers
of their asgze and socloeconomic backgroundi. The quest for
inguisitive lesrning had obviously found seed,

Although the program's professed gosl and intent was
limited largely to an enviched curriculunm designed to compensate
for intellestual, cognitive and verbal handicaps prevalent among
disadvantaged children, the program had soume very positive sspects

in that it directed 1ts efforts at the most needy, soclocconomically

11bid,, pe 6.
2Ibid., pps 10~1l,
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deprived groups. Unfortunately, the program failed to be as
whollstic ir its approach as it might have, involving parea@sg‘
making provision for meeting the ehild?s nutritional, physical
and swoblonal disturbance needs, sll areas which conceivably
would have enhanced the success retes of its endesvors. Further,
bhe fagilitles employed, while enhanced by the curriculunm
enrlehment program, remained 1ln Harlem Schools, which by their
coungtruetion and stmosphere were most probably not conducive to
making school attendsnce attractive snd plessant., The program
was alse not conceived as a continuing one, for the children
concerned, and their later admission to regulsr classroom
experiences would tend to ablenuate some of the geins schieved
in their eerlier yesrs as members of the enrichment prograom.
Comrunity visitvation and involvement was also nezlected and tended
to isolate schools from the reel enviromment; experiences in
visiting factories, businesses, eultural eenters, besides being
stimuleting in and of themselves, would have better oriented

children to the realities of city living.



NATIONAL COUNCIL OF JZWISH WOMER'S

FRE~SCHOCL CENTRE

The Netional Council of Jewish Women, London Seetion
established iﬂ Janpuary 1967, a Hesd Start type of Nursery School
as a public service projeet in Londeon, Ontario. The project was
eneouraged by the B@parﬁmsnt of Eéuca%imﬁ angé wés supported by
United Appsal Funds, donations from service clubs snd individuals,
It operated three half days per week., It wes directed at those
who would likely do poorly in sehool due to culdural, financial,
or mild emotional difficulties. Its aim was to pragaé@ the children
for the school system asg it now exlsts with its goals changing as
the public sehools chance,

our program atbempts to provide these ehildren
with experisnces and opportunities that will
éxpand and enrich their soclal environment,
develop thelr physical skills, and strengthen
th@%? em?tigﬁal 8eeuri§y, Lo @ﬁa?l& zhe% to
better understand the world about them,

Several of the children came from broken hémss and more than
half of the perenis were on welfare, Interestingly, these children
were primarily recommended to the progrem by the Public Health
Nurse, the Family Service Bureau, and the Chiléren's Aid. The age
of the children enrolled was four to five years, 4 systémvﬁf
referrel based on clearly defined criteris ensbles the provision of

service to those for whom the program was actually desizned,

lsrief on National Council of Jewlsh Women, London
Chapter, Pre-Zehool Centre, ps. ls
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1 primerily for bhursery sehool
but the chkildran will be Tollowed Sthryough publis school,

The program sthemphed to invslve the perenis by helping
them o mobllize, to dsvelop and to use thelr powers in
conjunetion with othsrs in ths compunity to £ind solutions to

problems. There hag beepn limited sucesass in iavolving the parents

rate in the program although most of the

kS

gs relatively Tew partici
patents are ?avnarablv‘*is§aseé to it. The lack of involvement
might be attributed to the lack of structured rprograms which might
motivate them to parstieclpate.

nlike many other progvems, this projest concsens ltself
with the ohild’s physical needs as a nurse vislits the sehool tn
eheck on the health of the c¢hildren, However, ths program
deseription dpes not mention the manner in whieh eognltive develop-
ment,; language develspusnt, motivation and versenality problems are
handled,

The nursery gchool is housed in s communal gentre which is
Located in the depressed neighborhosd, The fecilities lnelude:
indoor and outdoor play arvess, kitchen and bathroom, various types
of equipment, and bopks.

The eurrviculum is based op the Hursery ZSchopl Standaris for

w

-

the Province of Ontarioe

at

with additionsl emphesis on Community trips,
languasge develeopment, soclsl skills, snd basic concepts regarding
colors, numbers and letiters.

The gtaff includes a certified nursery schosl Leacher who has
the help of ten velunteers. The class hag a limited enrvollment as

it is cowprised of 14 children,
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This program certalnly was eommunit, orienteted. ot
only was it initiated by special groups in the commun ity, but
it 8lso reeeived support from the United Appeal, end donations
from Service Clubs and individusls. In addition, there was an
advisory committee with representation from service elubs, the
sehool principsl, school health director, publiec health suthority,
social agencies, and the locsl minister. This boerd met several
timee a year to provide help to the proz crams Volunteers mede up a
vital respuree in the program. They proved sxtreme 1y wvaluable,
egpecially in light of the lack of trained certified personnel,

This program makes & pertinent sugsestion aboub volunteers,

gl

%

We need a Volunteer Tralning Center end Program

to guide the voluntesrs in 1ﬁ¢ﬁ¢ and &mkla&QQU¢ﬁg
the werk of the pr fuasiaua*sa The voliunteers

with training, supervision, end guidance aould
carry out most of the renﬁiné thus laavzug the

professional fres Lo teagh, plgﬂ and supervise.-
The effects of the progran wers masured by testing the
youngsters within a month of entering school and then six months
later., Heasursments weie made by verbal teats, notor tests, and

b oy 3 k1 sy ode B gy e AR o s b s s G o 4 " -
benavioral retings: S3ince therc was no control groun, Gomparisons

second Yesting. Buch s result hss been gunnoried by other projec

wiish seem Yo indicate thed the shildren nost disadvantaged, accrue
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the greatest benefits fron these prejéeise Another verbal test,
the Illincis Test of Psgyehollnguistic Abilities (ITPA), Showed
that the greatest inerssse in this test ocourred on the Aunditory
Vocal Association test, which requires the ¢hild to complete
sentences with the appropriete word. For example, I si%t on a

ghair, I sleep on s {bed). Such a test requires ability

in verbal fluency, verbal memory and Pamiliarity with the objeets
and behavior of middle class environments. The ITPA: subtest
score which changed least was the Visual-liotor fsspoisbion test
which requires motor movements associsted with common behavior
rather than verbal skills, Thersfore, the nursery school
environment influenced the verbsl behavior of the childven more
than the motor skills. This is compatible with the aveilsble
theory and resesrch which contends that the eulﬁurally disadvantazed
¢hlld ls physically orienteted but lacks ithe verbal developrent
whichk is expescted by the school system.

The children also made a dresmatic change in the Fegboard -
a test which assesses the child's visual motor coordination with
the dominent and non-dominant hands, The chance wag ettribubed
to a chenge in the children's sttitude %o the testing procedure.
Sueh a change in atbitude is significant sinee this approach is
an important espeet of our school systen,

In regerd to changes in behavior, this study supports the

Tindings of other studie that is

{’O«
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childéren seemed %o “open

upt,
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was due to an incressse 1
wore aggressive ﬂ@ﬁiﬂ&f? and an
to follow instructions,

psychologleal development exbensively and diéd not provide

response Lo routimes and time -~ prientsted svstem snd asbtiitudes
toward school and sducations
This project which wes relstively =wall 1n size and costing

veear demonstrated thst positive
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of comparison snd hopefully furnish snswers Tor msny unregselved
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gquestions,.
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CULTURAL STINULATION PROJECT

Barbara Frum initlated what could most asceurately be
deseribed as a cultursl stimulstion progrem in Toronto. This
action was in response to her swarspese that zhere‘wera culturally
disadvantaged ehildren who did not have the expesriences that lead
to the learning resdiness they need to meet or cope with the
school's demands. Since this project represents a limited attack
on the problem, many of the criteris which were enumerated as a
bagis for svaluating exyerimﬁaﬁal projects were not considered,

The projeet involved 15 children who were 3 - 5 years old.
The §r9gram.eaﬁsisted of weekly excursions from 9330 ~ 12:30 on
Saturday mornings. There were 27 visite to verious places such
as: Toronto Island, the Zoo, Hoyal Winter Falr, farms, movies and
librsries,

The program secmed to be sble to at least eontact the
parents and involve them to & limited extent. The parents were
visited by Mrs, Frum and notified of the plans and objeetives,
This was accepted by the parents, Perhaps the fact that ¥rs. Frum
did not% present herself as an authority figure but rather ss an
individual who is interested iﬁ the femily could account for this
receptlon. Continued contact was made with the perents by visits
and phone. In other words, she became a friend of the parsnts by

befriending the ehildren. Through such conbtacts Lrs. Frum heard




many of the problems thet the Pamily was facing snd was able to

refer them Tor counselling or sdviee. Comnon preblems facing
the pearents were deslt with by sessions with the parents, For
example, they were shown filme on child development and had a
discussion about the film with & teacher From the Ingtitute of
Child Btudy.

Certainly the program could be considered as baing
communlty orientaited. There wers Tive high school students who
heiped la the weskly progrems., These lesders werve carsfully
selected on the advice of the puidance teacher. This project
sugzgests that high school students can serve as an imporiant
respurce in. such programs as they were able to function as effective
leaders. Further community involvement is reflecied by the faet
that the Church sllowed the zroup to use its Zunday Seheopl slesszsroom
for rainy days.

The small group experience ensbled the ehildren to develop
special skills such as cooperatisn or working hereeniously on g
commonr task such as a baking session, The tours facilitated &
grest deal ol lesrning - names of snimals in the ZO0, BOW GOWS
were milked, distingulshing texis from other cars, and even learning

Gisvinetions in color, shepe and tzzte of different fr uits. 4n

143]

threough this e risnes the children

3t
talked more freely with thelr lsaders end went home with stories

3

thet increaasd Cﬂ%vmraaﬁiaﬁ‘vzth thelr parents.

X

Sueh a project demonstrates that & Lresst desl of learning
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deseribes the program iz very briel, the task of evaluating it

is diffieculs, {as well = limited to the svailsble information, )
The program was not intended for pariticular classes

within a sehool, but rather, it weg inltlisted within the sehool

as a whole. The sdvaniage of such an esproseh is that it
P .t’}
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tretardetes”s An additionel positive featurs about this program

is that provision was made to extend the program by adding two

The ehlld snters the program st the sge of four and is
invelved during kindergarten and the primary grades,
The prograw claius as part

an attempt to lavslve the »arents s

made Lo chanze the attitude of the parent Soward educstion, btoward
the school and towsrd other suthorities. For sxample, perents
were helped ©o mset the ohild's needs by beooning involved in
"resd-to-lie" and "lei-le-Read~to~You® sxercises., Parents were

introduced to the work of the program gng every elffori wss pade
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Parents are invited %o the schonl frequently
for informsl meetlings to hesr aboub the work
of & certain grade; Lo sse the resulis of
children's work and effort: to be guests ai
ssgembly programpges; to wateh a Pilm with
their ehildren: tnp easist with supervision on trips;
to help repeir books and sssemble reading meterials;
to meke materisls for flapnelgraphs, ete.

Involving the pavents in the prozram contributes to the
creation of a cooperatvive approasch in overcoming the lesrning
problems of the culturally dissdvantageds 1n other words, it
is necessary to have the exigtence of s mubual understanding of
the gosls of boih the besecher and the parent in order that
compatible or cooperative rather than opposing or divergent
activities be undertsken in response to this problenm,

This program, from the informadion sveilable, 4id not
seenm o pay & gresat desl of sitention to the inbernal variasbles
such as physical heslith, cogpitive develcopment, and motivation.
A lask of concentration in these areas refleets g failure to
compensete Ifor factors which seriously handicap the leesrning
process. However, sttempts sre made to inercase the c¢hildta sslife
esteen by communicating to him thet the teascher snd the school
are concernsd sbout him, snd have faith in him. The manper in
which it is done is not deseribed, To strengithen reading and
language skills, all pheses of the language arts program are

emphagized, There are remedial reading clesssss as well a8 an

Juts
ks

extension of library and sudis-visual facilities. Teanchers are

provided btime ior counselling the studenvs spd there 18 Lhe




provision for referral ito speciaslized assistance provided by

the Adjustment Services Depertment of the Ioerd of Education.
&

Bnrollment in classes ig limited, and ip Tonior Vipderw
garten the ci zgses sre limited 1o twenbty ehildren, 4 clesg with

limited enrollmert is s desireble condition so it fseilitetes

more personslized attention. Ag part of the eurriculum there
exists the opportunity for ecowmunity visitstion., The arsss toured

and the purpsses for the visits hsve not heen enunciated, howevar,
its purpose should be Lo widen the ehildvente a¥periential backe
ground asrd %o provide o peslityv bassie fo
class,

Teachers ere auncoursged to visit the homes of these
children both prior to sehnnl entry and during the schenl year,

This enables the teacher to both understand and appreciate the

(21

child's enviropment as well %o solieit the aid of the femily in

evercoming the problem, The prograw stresses the importance of

v

having enthusisstic teschers who are acceprting of these c¢hildren
and veady to atiempi different approaches to make gehpol nore

exciting, mors interesting end wore profitable, nforturately,

these approsches are not menticned in the prograe degeription since

[
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any atitenpts to make school wore exeitin s teresting and profitable

would certainly contribute to allevisting the problems that the

culturally disedvaniaged ehild fasces in the sehonl gyaten,
Recognlzing the heevy demands mede on the stalf, every effort was

made to enrieh the background of the tesehers involved and to renew




their enthusiasn.

Volunteers were recruited to help meet many of the
children's need,
Many volunteers came tp the schools regularly
Tor story telling and discussion with small
groups of children, Others assist in conducting
¢o-curricular aetivities, such as drams groups,
scilence clubs, etc.
It is not possible to evaluste the effects of this projeet
as no (form of results or) eveluations of resuld have been

provided by this program.




ALL - DAY NEIGHBOURHOOD SCHOOLS PROGRAMIE
NEW YORK CITY BOAED OF EDUCATION

This programme for working with disedvantaged children
in New York City Scheols has existed since 1936s The basic
philosophy of the prograrme is "a partnership of home, school,
and community working together for a better society®, The
brogramme emphasizes small group instruetion, team planning and
teaching and an extended school day.,

By September, 1964, the programme was operating in fourteen
elementary schools in "disadvantaged" areas. The length of the
brogramme 1s kindergarten through grade six. The programne
features a regular school day and then “elubs®™ from 3:00 Pells to
5:00 pem. This is for e maximum of 25 students from each grade
and priority is sziven to those whoss parenis would not be at
home after regular school hours, and those that ave having academic
and behavioral difficulties in school.

Parents are involved to a eertain extent in the programme.
No ehild is admitted to one of the elubs without the parents
first having a personsl interview with & school offiecial., A
Community Relations Consultant also tries to educate and involve
parents with regard to the schools!? goals and srranges for and
eacourages parent-school meetings.

ADRS staff in each sehool, consists of seven licensed
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teachers plus s secrebary (in addition %o the regular teaching
staff}. One of the seven serves as an Administrator and the
other six are known as "group teachers®, The progranme features
close cooperation with the Bureau of Child Guidance, to which
children with emotional problems are referred. Continuous
inservice training sessgions are held each week to share information
and techniques about working with the disadvantaged child, and
orientation seminars are srranged each fall for new ADNS teachers.
The group teachers work from 10:40 a.m. to 5:00 p.ms each day

in collaboration with regular teachers until 3:00, and then they
run the "elubsg® from 3:00 to 5:00 pe.n,

The eurriculum is based on the developmental needs of the
child, rather than on a preconceived, logical organization of
subjeet matter., The curriculum emphasis is: a concern thet each
¢child develop a positive self-image; that & sense of self-discipline
and a respect for the rights of others be developed; that
instruetional materials to involve all senses be used.

The curriculum features a Wérkmplay period that is planned,
gulded and purposeful. This activity encourages the child to
learn to get his thoughts and feelings across on a non-verbal
level at first, and hopefully at the same time to develop soclelly
acceptable patterns of behaviour. Activities such as block
building, acting out stories, painting, finger painting, modeling
with clay end handicerafts allows the child physical involvement

and also allows the teacher the opportunity to observe aggression



acted out in play.

To develop language skills stories are read to the childreh.
They are given the opportunity to dramatize stories and through
this they learn to gein in sympathy and understanding for other
people, Fuppels arec used extensively and stimulate the ehild's
imagination. Language skills are also developed through the
opportunity to read what is interesting to the individual ¢hild,
do word gemes and puzzles, write poetry and stories (which are
accepted as the ohild's felt expression) and through recordings
and singing.

An interest in Science is developed through frequent field
trips snd discussion, and through using cormon everyday ineidents
at home and sehool as bthe basis Tor science learnings.

A Hoelgl Studles also Peature frequent field trips to

broaden the child's experiential field and deepen his understanding.
The emphasis is on learning how to get slong in the school, home,
and nelghbourhood,

The after school Yelub®™ brings together ehildren af the
same age group and same grade level, The ae%i?ities are viewed
as being not extra eurrisulsr but coecurricular. The emphasis is
on creative activitles based on the chlld's interests aﬁ&,featur@s
informal, warm, non-eompetitive small groups within wﬁie& ﬁhé
¢hild can experience *suecess®, ‘The maximum number in each club
is twenty-five aﬁﬁ since most ehildren are from homes where one
parent is missiﬁg, they are affardéd the opportunity to be with

an adult who "hes the time® for them.
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The elub is organized znd vet Tlexible as the ehildren

o

are rogtlegs alter a lonz sshool dav. Snack time is a regular
festure as mllk, sandwiches and frult are supplied by the Board
of Zducation, The childrens' nutritionsl needs ave being met,
and through esting togethsr come to lesrn appropriste soeial
behavior,

A periocd of setive play both in and out of doors is
geheduled, The "elubs® allow the children the opportunity to do
homewerk, reed, ask questions, hesr stories, use the library,
Depeing lessons and fielé trips are also asetivities,

Volunteers from the compunity are afforded a change teo
work in the "glubs" whilech agein sllows the ehildren the spportunity
S0 obbaln positive views of sdulits. Volunteers include education
students wﬁa‘ar& required to geln fleld experience in an eageney
working with ehildren; social group work students from Fordhan
also doing their field work; interested parents;
Junkor high school and senior high sehool students; members of
the Junior Red Cross snd the Junior Volunteer Corps,

There is close interaction betwsen the classroom and the
felubs® sg group teachers are sble to pbserve the ehild in both
settings. It has been observed that mewbers of the "elubs" take
back to the classrooms techniques and other laérniﬁga acguired,
the sttitudes of cooperetion and initiative, and influsnce their
fellow students.

During the period Zeptember 1962 and Februery 1965 a research
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project was carried out with ell students entering the third and
fifth grades in 1962 and ecowmpleting the fourth end sixih grades
in June 1964. Control snd experimental sample groups were chosen,
The objectives of the research study were to determine whether op
pot the particular programue:

(1) helped to develop pupll potential ary more
effectively than other progrens existing ir
gomperable seclivols,.

{2) helped tn improve performances on achievement
tests, school grades, scademie tasks,

(2} help to improve pupils? personal and social
development more than other school o ETrans.

{¢) affeetsd pupil performence in junior high
soiool.

(8) affected attitudes and behavior of the teachers
in relation to thelr students snd their work,

(6) 1influenced the stiitude and behavior of parents
in relation to thelr children and to the schosl,

Io summary, the resesrch findines were:

{1} *Buxperimentsl echildren showsd mors
in work habite, less tendancy to work only with
continuing external ineentives or to show negative
attlitudes toward workt,

{2} =a. "analysils of the themes in th
measures revealed thet experi
sgored significantly higher i
of words, total number of 4if
and totsl aumber of ideas™,

¢ verbal skill
nental shildren
nobotal number
ferent words

G
LF

4

b b

bs Texperimental ehildren were meore ilkely o
speak fluentlyve,

(3} @. "imppovement in pupil ®relation to Hesgher”
and “emotional tone” among experimental
children was rated by teachers as being
significantly greater®.
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Pexporimerntel ehiliren were less likely o
seen eggressive or hosbtile and more likely

o o g e B 2 2 sy, y: S
o aser noeglbive and happy.®

experimental chlildren sntering the seventh zrade
iz 1982 were found to have significantly higher

2ney g Ty Lowud Lo O S o e 9 [T - - Sy §
gredes in hyglene than control children,®
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&. "exporimentel sechool teachsrs were slgnificantly
more optimistic about reising the levels of
their puplls to thkose of children found in other
schools."

b "Experimentsl sehool teschers were slgrificantly
move iikely thon centrol sehool teechers to
think thet schools are more rosponsible than
other fuctors (soelety, family background,
heredity} for the child's schievement."

&, "Parents in experimental schools are pore
1ikely to thipk thet their ehild is improving
in his schosl work very much,®

be "They are wmors 1
anG the princips

child,”

¢ feel that the teschers

¥ B
are concerned sboub their

C. "Interviews with pesrept group leader in the
gix sebocels found larser and mese scbive parent
groups in the experimental schools,¥




QUINGY, ILIINOIS

The ldea of an enrichment programme for culturally

deprived children evolved as the result of observetions of the

4

poor schonl performance of shildren from the lowest soeial
groupings

The programme wasg four years long, beginninz in four
gchools in the low income sree in 1960-1961l, Included was a
eontrol group of 227 students and an experimental group of 289,
The students? progress was observed in kindergarten through grade
three, with tesis belng administered st the beginning and end of
the experiment,

The progrsmme had three goals:

{1} %o understand the ¢hild more fully through
informetion obtesined by testing, interviewing
parents and obscrvation.

{2) to provide & rich basckground of intelleciually
stimulating experisnces for the ehild through
betier use of community resources, school
facilities and neterials,

(8} to enlist the interest, support and eooperation
of the parents in helping to motivate the ehilad
to develoy bis interests and abilities,

Parentael interest snd pertleipaetion was actively sought
out by fawmily workers sttasched to the project and by the teschers
themselves, Home visits were made by the teschers, parvents wers

encouraged to atlend end participate in FPA meetings snd to
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agcompany the ehildren on certaln field trips. Family workers
served as s liason bebween the femily and the sehool and
demonstrated to parents how %o help the ehild with howme WOrk;
interpreted school policy; helped pavents understand and deal
with behavier problems. Femily workers on cccagion agted as
substitutes to sllow teachers to visit parents during school
hours. During home visits the teachers tried to stress the
pogitives of the child's school role; babysitters were Found %o
allow perents to stbtend FPA meetings.

For the experimental group, the curriculum wes snriched
in an attempt to meke school & rewsrding, positive place; ta
stimulete and develop the child's natursl inte: ast and curiosity
and to enhanee his sell image.

Children were "prepared® for entering kindergariten by
allowing them to attend sehool for one week during Fune pregeding
their enrolment, so that they could meet the teseher, soms of
their clsssmates and learn of some of the achivitiecs.

The curviculum was built asround the field trips, the aim

of which was “to provide understending through experience®, ITagh

i

clags took eight to ten trips per ysar io zoos, Ffarus, libraries,
buginesses and other points of interssts

Curriculum enrichment wes provided through developing
listening skills (identifying distinetive sounds with visusl
stimuli); puppstry (role playing end discussion); seisnce classes

(simple experiments involving the children); langusze classes
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{Mexican and Freneh wes taught); library visits; films; magazines;
pets {various animals were kept in cages in the elassroom €6 be
observed by the children); after school activities (games and
a garden project); concerts and art exhibite; gix week summer
remedial reading course; and summey day camp in conjunction with
the Girl Scouts,

In terms of faeilities, all four schools had been buili
before 1930 but all were in good repailr, were clesn, well
lighted, uncrowded and painted.

hore than three fourths of the project teashers had taught
in their school for more than four years, and s nuuber for over
twenty-Tive years. The teachers reeceived help in their duties
from the Tamily worksrs, volunteer collegs students, and in some
instances the mothers were used as tescher?s sides to resd stories
to the ohildren, Additionally, some teachers wers given the
opportunity to study progremmes for the disadvantaged in pther
citiess

The Froject also succeeded in actively involving members
of the community. Teensgs and adult volunteers were obtained %o
help with some of the routine duties in the sehool, help the
children with studies, with reading. They also acted as chaperones
on field trips. Community social serviee agencies and service
elubs were also involved, especislly through the provision of
health informetion, the purchase of eye glasses for those who could

not afford them, for example,
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On the basis of post~Iroject tests, it was found that
the Experimental group had significantly improved scorss on the
Vérbal and total intelligence secblions of the WISC Test and slso
showed lmprovement in the Feabody Ficture Vecabulary Test. I%
was also found that both control snd Experimental EToups were
regding at grade level. Improvement was Tound in general gelf-
image of those in the Experimental group, and attendance for
both groups improved with esch successive year, However, at the
end of the Froject there wes in meny children a notieenble "let
down" as the "reguler" curriculum did not hold as much exeitement
for them.

In general, this programme concentrated on “getiling ton
the ehild during the first three vears of school which are hald
‘ by many to be the most crueial as far as future achievement is
 concerned. While spectaculsr geins were not made, the children
did manage to work at grede level for the three years, However,
there was no programme continuity after the four Ve ars,

Efforts were made ©o inveolve parents, the community and
to adapt the eurriculum to the needs of the children. Provision
was also made to give health information, detect disease and refer
to appropriate resources,

The eurriculum served to engage the ¢hild physically through
role-~playing and encouraged his sctive participation in discussion
before and after field trips. Frovision was made for remedial

reading exercises and the parents and volunteers were sneouraged




th hkis readinpg.
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%o help the ehild w
AT the end of the Froject it was Pelt that while the
children in genersl should still be considered "disadventagedn,
they were nevertheless exposed o, and stimulsted by a more
enriched curriculum, the school in itself had become nove positive

in the eyes of the parents, and the community in generesl had been
8 of the disadvantaged ohild.

gomewhet Yeducsted® as te the need



J07A FROJECT « GUIIDREN OF DESSIVATION

This project was undertaken in 1957 by the Child Develope-
ment Clinic in the Department of Pedistries and the College of
Zducation of the State of Iowa in Iowa City. In addition, Tinancial
aséistaﬂce was provided by the Children's Buresu, through the

Divigion oY katernal and Child Heglth, Iowa Btste Department of

skl

o

lealtn; by the Divisien of Family end Children’s Services, Iowa
State Department of Social Welfare; and by a graent from the Hetional
Institute of kental Heslth.

The project concerns itself with ferilial mental retardation,
that is, & type of rebardstion which is thought to have no
neurological basis but o be the result of psychosocial, econonic,
and educstional deprivation. This kind of retardation is usually
Tound throughout a femily group and it is thought to be confined to
the lower soclo~sconomic class.

The project was to continue for 5 years with two major
purposes:

1. To learn as mueh as possible about & group of
children with famillel mental retardation and
thelr families, from umedical, psychological,
social and educstional points of view,

2e To see if, with an intensive program of
environmental envichment, the course of
depressed intellsctual development could be
modified in these children, who would be

between the ages of 3 and 6 when admitted into
the project.
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This prolect does not eoncern itself with a primary emphasis

0

or educational preparation bubt rather attacks the biological and
paychosocial factors which impede social functioning in general
as well as academiec attainment specifically. Also, there is the
concurrent treatment of the child, family and environment,

The program involved the children in the experimental group,
their siblings, and their family. The children attended nursery
school 5 days a week from 8130 a.1. to 2330 P, throughout the
year as well as an 8 week summer session. Unfortunstsly, due to
a lack of funds and personnel, there was no control group which
eould have enebled the controlling of variables.

The stafl who studled and worked with these families included
pedlatricians, dentlsts, educators, psychologists, speech therapists,
scelal workers, publie healih nurses snd a home economist. The
subjects Tor this program were selected on the basis of the following
criteria;

ls Cbronological age of an index child between
% and € when {irst asccepted into the study

2. 14 &s measured on the Stanford-Binet Test
between 50 and &4

“. The ehild's family in the lower socioeconomic
¢lass on the basls of the modified Warner
Index of Status Characteristics

4« OCne or bobth parents regerded as mentelly sube
normal on the basls of & Binet or Wechsler
I3 below 84

5. AL least one other sibling considered mentally
subnormai on the basis of a Binet IQ below 84

6. Iio gross neurclogical finding present o explain
the child's retardaetion
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These eriteris indicate that the subjects selected suffer

from gulle severe retardation. A4As s priority selection, it is
q B s

guite valld sinee gvelleble studies indicate that the mosh
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Crom sueh programs. Also, the

siblings, and the 52 parents were selected from the Iowa Gity
Ares, This botal group of 141 individuals were studied,
In order to guaraniee greater involvement in terms of

including in the program all who are e ligible for service, possible

leians, the Visiting Nurse Assoeclation, the special educabion
congultant for the community school system, and by the families
already parvicipeting in the study. Recomnizing that “reaghing
ouv” to potention ellenis is s desirabie approach, the above
mentioned vesources can be ubilized to help involve all potential

recipients ol service.

The study ren from 1957 o 1968 with the shildren attending

A #

all experimental school for 1 - 3

W

years, This represents a fairly

short period of time and does not allow Tor continued stimulation

and support so that the gains made in the serly years might be

i«.}

maintained gnd exitended, Since the study 414 not inslude & Followe
up, this contention could not be verified.
The famdly as well as the ehild became bargets for intere

ventive efforts. Vigits were mede prior to invelving the child in
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the program to inform the parents of the study and %o splicit
thelr cooperation. Attempts were made 1o aetively involve the
parents in the projesct. However, the families proved very
11fficult %o motivate, The staff thouzht that by offering
complete medical coversge the families ecould be induced to come
into the projeet and to stey with the projeet, This proved not
to be the case since for the most part these people were Found to
be crigis~orientated, that isg, if their cehild had what to them was
a major problem, they would bring him to the hospltal ocutpatient
department for treatment. Also, they sre fearful of individuals
who represent figures of suthority. Therefore, in this project
they were fegrful that the staff would turn out %o be a kind of
soclal welfare or police informer who might recommend thst the ehild
be teken from them. It is important thet the culture of these
people be fully understood to avoid sueccumbing to the agssumpbion
that a reluctant individual is one who does not desire service.

A group was formed in response to an expressed need by ohe
of the mothsrse, Such an spproach is eeritainly valid since it
soon became apparent that the women had a common problem.

They were lonelys They wers isolated from the
community snd its affeire; they hed few close

friends; they did not attend chureh; they 4id
not belonz to & group; and their children wers

ostracized at school, This feeling of loneliness
permeated the entire fabric of family life,.l

11bid., p. 35.
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& group could neet this apparent need and serve =g & vehiele

for importing useful informstion. The most lumportant benefits
vwould avise from the opporiunity féf gpclalizing,

Subjecte for the group meetings varied from meetins to
meeting - demcnstratiocn of food rreparatlon, sewing snd rending
technigues, helr cutting and styling, wvecipe exchenge, uss of a
thermenmeter, toothbrushivg, problems of child tare, decorastion of
guilts for the experiwental school, weisht reduetion, end mapy
otheara, Tﬁ@ asbove mentloned progrems would ensble the women %o
tetter functlion as individuels and as parenits since they would
equip the parent with necessery skills.

A group progrem eould serve meny purroses: to motivate the
wothers Yo toke better ceere of their homes, e give the women a
feeling of belonging end being secepted; to sbtimulate theilyr interest
in investigsting other sspects of the cox mnity; to meke friends
@m@ﬁg themselves; te exchange bebysitiing and clothing; o have a
place to tell good and ved news; and best of ally to give them
gelf-respsct. |

To help the femilies cope with varisus problens which

emerged, soelel workers visited all the families st least onee s
week, This represents a positive approsch since ansther helping

profession ig mede zvallable to work intensively wisth 211 the
families,
Regarding efforts almed at the child, they sesmed to foeus

ezelusively on the chlld's physical needs with little focus being
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mede oo intellectual and cognitive development, language
development, motivation and personality., A partial explanation
agecounting for this emphasis 1s that the project was oriented
towards environmental enrichment ané therefore was not attuned
to the internal variables which influence the lesrning Process.
Alsop, the currieuium was basic and not modified to geet the
speclal needs of disadvanteged children. This program would have
certainly been more improved had it concentrated on these
variables which dir@@tig inflvence the learninz process,

However, unlike most other progrems, there was a tremendous
emphasis placed on meeting the ehild's physiecal needs. This
can be rationslized on the basis that the projeet was housed in
e medical setting with the medical profession being very mueh
involved.

This project amafirmeé the Fact that culturally disadvantaged
ghildren suffTer from & relatively high incidence of physisal
disabilities and/or deficiencies. In this study, meassurements of
the ohildren showed that 84 percent were below the averaze for
North Americen children in height, and 81 rereent were below
average in weight. To meet this need, medicel and dental care
was made avallable tp the ehildren withoubt expense v the parents,
Nutritional and budgetary information was digpersed to the parents,
& home economlst shopped at the stores with these women o teagh
them how to shop. Teschers observed that a8 number of the ehildren
arrived at sehool without heving any breskfast. In regponse Lo the

suspected poor nutritive status of the children, lunch was served
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b0 them at noon and milk was supplied in the morn
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One could legitimetely expect thebd the ohild who has kis phvsical
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needs met would be sble Lo betber stiend to his learnins baske,
The school does not seem to be specielly medified to wmest
she peculisr needs of these childyen, It represented s typlesl

as 1% ineluded equipment such as bulilding biocks,
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paper, crayous, tricyeles, wsgons, phongraphs, tooks and 55 ok,

The baslc tenets and methods ol a reguler nursery school curriculum

the usuel spprosches for the group of disadventaged, retarded
youngsters. Howsver, She evailable reseerch secms o ildendify
verious nendlcaps whieh ihese childven possess which impede

progress iIn the school sysven. although these hendieaps could

be offset in a presehool program, unforstunstely this projest did

smportance of small classes and had a limited enrollment of 20

puplis per clase. 4 wabtic of teachers to pupils whick was 1 to 6
for the younger group, snd for the older group the retic wss 1 50

ife The significance of such s retic is thet esch ehild is

puarantecd more personalized sittention and afforded sreater

and its effeirs, Tew attended churech and none with any ragulsrity,

Tew had friends, and ope belonged to a club or FPi. The parent
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group helped offset some of tﬁé above mentioned characteristics,
Also, citizens became involved with the disadvantaged people
through s homemeker program w:ich is one éeﬁiee for effectively
introducing the desired information and skill. In this way
eitizens do not merely help a disadvantaged group by the giving
of material things, but they donate a much greater serviece by
involving themselves personally with these reople and conveying
thelr warmth and understanding to them,

Although this program did not foous directly on the child
in relation to academic prepsration, through the reans of
cultural stimulation, various gains were made, From the eonstant
exposure to medical services, the families were able to move from
& orisis-orientation to seeing value in preventive medical and
health supervision. By cleosely working with the familiss, a change
in attitude oecourred in other areas such as housekeeping, toward
education, and in regard %o persons who were willing to help
them. Finally, the children showed gains in I.Q. OFf the 35
childrens who attended the experimental sehool and with whom the
total staff worked most vigorously, 32 showed some inerement in
L.4e In this study, the change in I.Q. Seems to be a manifestation
of improved personality development as the resuls of a changed
and presumably improved environment. This leaves us with an
optimistic eontention that greater gains sre possgible with
increasing eﬁ@haéis on the internsl variables of the c¢hild which

direstly influences the learning process,



SCHO0L, TO ERPLOYVINT PROGD AN

The Sehool %o Employment Frogram, (ﬁ?ﬁ?}l was first
coneeived as a work-sbudy demonstratinn progran for potentisl

Py

gropoute, It was organized in cooperstion with severn larger

echopl systems 1n the State of tew York, the State Division for
Youth, the State Department of Labor; and the State education

department. The program éﬁ?ﬁér@d essentislly from a number of
others extant in the U.S, in that ite erphasis wes on individual
development and general preparstion for work and life rather than
on the aequisition of 2 speeific vocational skill,

The program wag simed st medifying the ususl pattern
experienced by schosl dropouts:

“The essential goal ol the STEP program
ig to help pupils 18 years of sge or clder
wiho have been ié@mtiﬁi@d as progpeciive dropouts
due to scholastie f@ilure, t?hamay; and relatsd
behavioral end attltuddinsl prablems, to aehieve
a sueccessful sdjustment to the demands of sdulte-
hood. The progrsm is degigred $o provide these
puplls with eppropriste eduesticonsl and work
experiences thst will ensble them to suecceed in
fulletine smpleyrent, should they deecide to
Jeave school afber the 1agallj @LfL@ﬁSiblﬁ ag

or elub?ﬁatlvwlgg motivate the o return to a
regular sghopl progran m#aﬁinr %ﬁ a hilgh sehool
diploma." s

17, Bienenstok end ¥.0. Ssyres, in Appraisel,
Information Retrievsl Center on the Disadvantaged, The
ﬁﬁi?@f&ity of Yew York, State Hducstiocn Depsriment,

Division of Resesreh, August 1964,

BIbid., Ts la
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The STEP program was therefore geared 4o combloning work
experiences and school study to prepere its recipients both for
work responsibilities and to keep acadenmic paths open. The
prozrsm hes two basie faceis one of reguler academic courses
and voeational instruetion, and one to orient the students to
the world of work - ie. techniques of getting and holding jobs,
proper work hebits, ete. The actual work experiencs provided
bad a number of sttitudinsl gains attached to it:

“The initiation into the world of work tends to
¢reate a more realistic attitude on the pert of
students towerd the voostionsl aspects of life.
Holding @ job forses the student to face the realities
of a work situation end %o take stock of his psrsonsl
short comlivgs and the handicaps of insdequate training
which are 1llkely to prevent him from achieving 2
satisfactory aedult status. His growing swarensss of
the problem can be used as 8 significant educational
lever in an effort to change his outlosk and orient-
ation toward his future employment as well ss his
need for further sehool training,wl

The STEP progran provided for its potentisl-dropout
students s paid, school supervised, pert-time work experience
contiguous with an acedemic involvement which otherwige might
well have been terminated. The work-experisnce portion of the
program emphasized performance of a useful bask in reslistie
Job-situations where the dsmands, pressures, opportunities snd
problems of regular eumployment demended solution. The students

were elther pald by the schools for their work or by the parietime




enmployers of private companles. The uniis of teaching, whieh
were under the supervision of o teacher-coordinator, were
limited to Tifteen pertlielipant students,

%ith regard o

dzission io the program, the report suggests
that STEP éaaﬁi&at@s were referred by guldance personnel, classroom
teachers, school administretors and attendance officers, and their
referral was based on the likdihoed of the student's school
dropout; many of those referred had histories of problems of
truancy, academice fallure, delinguency snd aggressive behavior
in the past. Admission to the progrem was also predicated on the
student’s expressed desire to recelive the training provided, his
willingness to improve, and his potential employsbility, applicants
were elso required ito have a8 miﬁim&m Ig of 78 to be considered
eligible. The program of work @as so constructed that the teachsre
coordinator might malntaln @ close serubtiny of the ehild's
employment, and recelived reguler written or oral reports from
private employers,

The duties of the iteascher-coordinators included the

»

eondueting of the work orientation progrsm, the locating of

1447

employrent opportunities for his students, undertaking s follow-up

of students' progress in jobs, visiting perents, and conferring
with regular classe-room teachers. Although no discussion regerding
the gqualitative or quantitative training of beacher-coordinators
was included in the reportd eoneerned, his personal gualifications

were Lo be outsitanding:
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"the importance of selecting a competent

person for the position of teacher-cosrdinator

is not to be underestimated, No watier how

effeetively the program may be organized in

cther respects, nothing can serve as z substitute

for the persoral ekill and ssnsitivity, the

integrity and the basic common sense of the

teacher coordinator,®l

The evaluation of the progrem revealed both its inherent
difficulties end favorable effects. On the positive side, the
suthors of the report feld that "decidedly sncouraging reporﬁsﬂg
were obtained, with 58% of project vyoungsters being suecessful
in academic subjeets, as comparsd to 28% suesessful in the eontrol
group; further, 27% of the projeet children returned to &8 normsl
sehool program in one yesr., The distriets involved reported
better attendance, fewer diseiplinary problems and higher grades
for STEP students as compsred to the control EroUpe
The program directors and resesrchers Ssugzest that oTEp

should be epordinated with other programs, 1o prevents its being
only a residual and stop-gap reasure, Its inelusion and coordine-
ation with other measures would serve to make thege rore
comprehensive., This contention sugzest one of the questicnable
veriants of the program, its rather short duration, one year,
The program obviously has been successful to en appreciable

extent, but whether only one ysar's experienes within such a

program would adequately compensate for past secademic and attitudinal

1Tbid., e 9.
2Ibids, pe 6.
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hendicaps remains guestionable.
>3

A Turther diffleulty inberent in the program which

Y

23
hl

e
ﬁutﬁarsl of the repert éutliﬁe stems from the program's atbtempss
to Tind employment in private companies; many ol the potentially
availeble employers have, because of the delinguent snd

2

sgpressive predilections of the students, decided ageinst hiring
heme This makes 1t partienlarly ﬁiffieult for teacher-cosrdinators
to find sulteble employment for these students, end the slternative
placements 1n schools snd other ageneies have proved to nake
available relatively limited realistie work-experisnces,

8 - L he R 4 dmd Btad bn Tl : - 8
Wit regexd bto the students sdeitted Lo the prograng,

ceritlelsms heve been levelled against sdmitting the "harde~coren

the other hand, irf promising adoleseents are chosen, it 1s suggested
that these would heve suscesded notwiShstan nding the afforts of

those invelved in SP8P. As concerns ithe girle in the progran it

is sometimes felt that job-itreining is unvealistic snd wasted, as
the majority sre expected io marry end thereby drop out of the

labor markst; the emphasis on training of voung teen-agers then

lacumbent wpon the role of the wife and nother,

iAo

Some eommunity involvement wss ttempted, in that each

district was required %o establish an sdvisory Couneil,

lirenenstoek and ayers
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Fp

consisting of representatives of such groups s organized labor,

business and industrial assoclstions, but these unlortunately

L-

e

tended to be relatively inactive, having therefore 1ittle influesnce
on the development of the program. It would seesm that & solution
to this lack of community involvement might lie in choosing from
these assoclstions not the already overwsrked formal leeders, but
those who profess an interest in programs of this type.

On the whole, the program revealed that organizations of
this nature, wherein pptential dropouts are ebttracted o

pertvicipation by the remunsrative measures, cen be quite success—

ful. Obviocusly the compensatory varianis initisted by the program

falled to be as inclusive as they might, neglecting full parental
participation én@ provisions ior referrsl for trestment of emoitional
disorders, but the premise of worke-study seems to £ind substantiatic
in the suecessful activity of the rparticipents. Community
invelvement, whereln guest lecturers might sequeint studsnts with
the myriad of employment opportunities available to them, would
seent to be & reasonsble neasure which was left urmentioned in the

reports



'z ey 53729
by {v.;' \J:..’.a i’.u.wt}‘.k,.;j

This work®s concern for the eulbturally disadvantaged
adolescent led to o seareh for programs initisted to o

o
che adolescent poor bto drop out of the

ré‘

for tendenclies among
educationsl systewm before completion of high sehool. Among the
e porLs eXenl ﬁed wes ope underitaken by s sociel work ageney in

2

sronbo Eﬁﬁ%ﬁ &8 the Zehool Completion Project. Nesvonsibiiity
3 &

for the Project was assumed by the Central Feishborhood House of

Taronto, ilr cooperation with the Junior Lessue of the same 6i%ve
“hile this Projeet was not unier the aegis of an educstisnsl
organiaen, it 2818 en elternetive plan, & way in which the

prefession of Svelsl Verk wes able to make sn efficient
&

The Project wes Ilrst concelved in late 1960, and arose
eut of a community ccncern over the high rete of school drop-outs

within 1te ares. 1t wag Pinsi

tm

of Toronto which slso provided vaiu&t@ers and service in three
aress ol the progresm, including howme vislting; supervision and
vuboring of "homework sssslons”, end clericel and publicizing
activities.

Of three years' duration, the project's professed goal was

sged ldfﬁ@&g throughk the Junior Lesague
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Central Weighborhood House is losated in the downtown
Torento "inner-clity" ares, adjscent to the cenbral bhusiness
distriet, end has bees in operation since 1929, The population

Y

of thig sreas is highly mobile, end lives in grossly insdegquate
housing; its people are apathetic and depressed, many of them
depend on public welfare Ffor economic support, and their children
attend the gehools in the arsa,

2,

In the course of its providing services to this community,

the stalfl end director of the house developed a concern over the
large numbers of school dropeputs in the immediate area. Staff
pembers who had personel contaet with these dropeouts were also
awers of the fact that most of Lhese young people were unable to
secure stable employment, and when such wss available. it was
largely in occcupetions with low rewards and requiring almost no
skills,

The House, in terms of this awareness, formulated the
purpose of thelr project as their opportunity to plaey an effeective
role in bhelping members to remaln in school until they resched the
meximum educational level of which they were ecapable.® They

concelived of the compensatory educetionsl progrsm to be deseribed

Tos o
“margaret Feuna, Project Divector, A Report on the

Sehool Completion Project, Central Heighborhond lpuse » roronto,
lQ@%;




- 121 -

below as one in which the soeial work methods of casework and
group work would contribute inmenssly.
Since the Froject wes eimed at prevention of sehool

drop-out, the first zosl was %o isolate and identify those

youngsters who evidenced traits of the potesntiaslly carly school-
leavers, They established a set of eriteria including repcated

failures, parental disinterest in educstion, older siblines who

had left school, economic difficulties ete.,l by which these
children were selected. ZHach ¢hild's casse submitted for admittance
to the project was reviewed between the staff menber concerned and

the Froject Director, eir aim was obviously tu seleet a group

of ehildren from "hard-core® multi-problem feamilies., I% should

be noted at this point thet althoush the experimental g group wa
selected in this manner for purposes of research, that the

facilitles and services provided %o the selected group was also
exbended well bevond 1t and included & number of pther children
from the ares nol spscifically designated &8 being members of the
Frojeet, 3Hecognlzing the necessity of involving ell the instite
utions eoncerned with the program, the cooperation of the Board
' Bducation was also elicited, and the prineipals of local
schools attended at the louse for a specially-organized meeting
whers the goals and purpose of the Froject were explained to them.;'7 
Farther, gquestionnaires were formulsted by the directors of the |

Froject to be answersd by the ehildrens' teschers, th@ answers

llbiéa, 8e¢. ppe LU~1ll in rerport.
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to Wﬁian constituted their assessment of the child's potentislity
fer early sechoel leaving. It should be noted also that these
House-teacher relationsbips end communicetions were continued
throughout the Project, ss teschers were raquested, four times

during

g

the school year, to make progrese reporbts to keep the
House in tune with the needs end Pailings of the ehild so their
efforts eould be concendtrated in appropriste areas.

Stall members were assslonsd two of the 29 fenmilies selected
sccording to the criterls, and each of the volunteers in the
Frojeet were assigned to one Tamily. The in-service treining
provided to new sitaff members and volunteers seemed very thorough:

"Sessions were held on the School Completion
Project =nd its methods which included seminars
on bome visiting, interviewing, basic concepts of
behaviour and basic congepts of social work
practice. Nach year @ speeker from the Board of
Fdueation gave information about the School System
and whe veriety of courses open to youngsters of
different learning potential,"l

The Project, as indicated earlier, invelved both staff
members of the liouse and volunteers from the Junior Leasue;
asgisting in these endeavors were also students from the University
of Toronto Sehool of Soeial Work. The volunteers sslected had
varying baekgraaﬁés, including sociel seciences, nursing, child
development and business; many high school and university students
were involved, espeelally in tutoring of children from the areas

and in supervising and assisting during the homewerk sessions

irpia., p. 14.
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whieh were inlitisted (o provide these ehildren with an opportuniby
o study after school in quiet surroundings.

The homework sesslons were organized to meet the varying
needs of the children concerned, with efter-gschool sessisns Tor
the younger children, whieh followed after their regular group
meetings, and evening sessions for older chilldren whose part-tine
work regponsibilities precluded their ability t0 attend after
senhool. In both cases, food was provided to the children, ceookies
and milk for the younger in the afternoon arnd s full-copurse mesl
for the older children in the evening, and the program in this way
gompensated for the usually insdequate repasts these children
consumed in their homes, Although this measure served sg an
attracting device far the children, the costs of the larger meal
soon besame prohibitive and had to be berminated, leading to a
goncomitant decrsase in sttendance rates at the eveninzg homework
sessions,

The homework and tutoring progrem, staffed in zood part by
volunteers, was instituted becasuse many of the childrens' homes
were Loo crowded to provide & quiet place to do homework, and the
parents were usually poorly equipped or too uninterested to give
that help, With the regular contact between the schools and the
Gentral Neighborheod House, steff end volunieers were conversent
with the ebild's abilities end dirfficulties, and could concentrate
on providing essistence in their weak subjects, The staff and
volunteers usged ingenious and rlesssnt rmethods 4o teach the.

children, holding spelling end arithmetiec games with the children,
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The whole procedure, as deseribed in the report showed genuine
understanding and support of the childyens® curiosity snd
eagerness to learn.l It was also felt that the atmpsphere st
homeswork sessions would be outside the suthoritetive tenor
fostered in the schools, and that close personal relationships
would develop betwsen children and volunteers; examples are given
where many children tended to emulate, sometimes successfully,
bthe strivings of homework session supervisors and tutors, meny

of whom were close in age to these ehildren,

¥

iome visiting, & responsibility of voluntesrs, was

regarded as an lntegral peri of the Sechool Completion Project,

and it was felt thet only by providing parents with the impression
that they were involved in the ehild's sehooling would the whole
frojeet prove successful:

#1% was the Pirm ceonviction of the Bchool
ompletion Project that the ¢hild's home
gontaing meny of the factors that lead Lo
sehool drop-out hence visitprs focussed on
detecting and workisng to eliminate or modify
those negative influences as far as pessibls,
The opver-all focus was aiways support of the
ehild in school but it was freguently neecessery
to help the family work through many other
provlems belnre it was possible for the
parents to devoete energy and smoiional support
to thelr children and their school lives.

This assistance provided to the Temily constellastion was
secondary to the work of the visitors, but consiituted =

recognition of the importance of familiel contexts whieh were

11bids, pps 27-40.
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favorable to the children's schonl endeavors., Ffrojeet visitors

eneoursged parents to find out about children's courses, why

they were doing well, how the home could help, and encouraged

apd supporied pervents to stay in conteet with their childrens®
teachers, TFurther, the visitors, in consultetion with the
direetor of the Project, outlined a flexible, longerange plen in
regerd to the family for whieh they wers respons ible, acted as
"goelal brokers" for the families, orienting them to needed
serviees and essentlally ettempied to give them an experience with
a soelel ngency which disposed them positively to obhers. As the
Tamily's confidence in the vigitesrs grew, the house was able to

make sppropriate referrals for public housingz, financial agssistance,

¥

snd sncoursged perents to provide thelr ehildren with regular

nedleal sitentlon. The results were gratliying:

#In strengbhening them es family units, in
~ helpmww them o lzarn to mobilize thoir owa
- strengths snd in teaching them to use outside
resourses when neceassry, the Fropjest®s concerns
reaghad Tar beyond g congern with sa%ual IrOETess
only. The mod 15 isatiga of the familisa? prablgms had
g dlveet effect on the pareass! sttitudes and thus
on their ehildrens? aehaal performances,l

The child®s perticipation in house groups under group workers
also provided greater insights into his family, which were relayed

to the visiters snd project direstors in the course of supervisory

e B
H38B1DNS,

1Ibid., pa 50.
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It is a recognized sociological fact that most parents
in the disadvantaged group do not become invelved in community
activities and tend to view the service-system in a negative
light. The Frroject members recoghnized that childrens'! parents
had to be reached and influenced in such a way that they would
have a beneficisl effect on thelr children in the interest of
sehool eamplatiaﬁ¢1 On the basis of these conflieting premises,
it was felt that s Farents® Group would tend to overcome this
quandary, and by involving perents in the House's programs, they
would come to view thelir contribution s invaluable. 4 serles of
group meetings was therefore sccordingly arranged, the atmosphers
to be relaxed apnd informal, to provide parvents with the opportunity
to share views on the educstional problems of their children, and
to acquaint themselves with both educational and occupational
opportunities. ‘These meetings were staged so as to provids the
perents with occasions in which they felt thelr contributions
were given reccgnition. Films and speskers presented served to
point out the important relstion between home and school, and as
a result many parents began o sxperience growing sbilities to
express themselves and evinced a beginning recognition of the role
they hed to pley in their childrens' edusstion, With higher
aspirations of parents came inereasingly optimistic outlooks ef
ghildren,

On the whole, the progrsm seemed uncannily well-sulted to

1Ibide, pe 5le
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the needs of disadventaged parents and their children., uost of
the varisbles necessary Lo compensabory experiences gesred to
meet the needs of potentlal dropouts were schieved. The
admission requirements ensured that the progrem reached the most
needy, the parents were involved, in direct countersetion of the
usually anti-intellectual etmosphere. The reople were nmade to
feel worthy as their contribution was considered essential, and

parents were agquainted with oecupa%ianal and educational

opportunities. With regerd to the child's necds, physical health,

by the referrel snd encoursgement of parents these were ensured,
the remedisl resding end gpelling-geme experiences provided
both intellectual and cognitive stimulation, vewards (in the
guise of milk end cookies and meals) were provided, not to
mention the preise aff&fd@é.ﬁﬁ@ children upon successes, and the

*

professional counselling available provided assistance with

-‘

personallity-adjustment difficulties, The faseilities for studying,

as deserlibed in the reporit, were bright and cheery, and the
enlisting of higheschool and university volunteers led to a high
level of educational tutoring.

in the words of the Frajact rep@rt:

"The projeet indieested ... that the combined use
of the soeial work methods of easework and groupe
work in conjunetion with & settlement house
program can be extremely effective in combatiting
certain sogial problems, in this case, school
drpp-gub,. -

libide, e 73
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THE OLIS:d PUOJECT

The Froject d'Action Sociale et Seolasire was congelved
g8 an experimental project to be ecarrised ocut in g disadvantaged

area of the ¢ity of Montreal. This project, henceforth %o be

referred $o a8 the P.4.8.5., stemmed from gonsulietive discussions

between the Commissien des Zcoles Catholigues de Konbreal (C.2.C.K.)

the Consell des Oesuvres de Lontreal, the HR.2.U., {(Plan de

x

Keamenagement Sosisl et Urbalin) and the Zervice de Sante de la

Ville de lontreal. The PeD.8,4. was later t@ be referyed to ss the

"Froject Oliert, from the names of the sehool in whieh the study

%,

wag to be esrried oub. Altbough the finsl report concerning

results of the interventive efforts to be deseribed below was nob

gvallable at the time of this writing, it was felt that the
degeription of the progrexr should be included in ocur repori in
view of its progressive and sound theoretical basegl
The preliminery findipngs of the contributing orgenisnms
referred to agbove indicated that %ﬁe high gehool student's
situation 1n Montreal's dissdvanteged areas is often bevond
smeliorstion, and therefore attention should be direeted at

elementary and pre-elementary scholastic levels.

The *Rapport No. 2"° contains a review of the problems

lone deseription of the progremme proferred below was
gulled from the rapport o, 2., ivsgeet d'action Socligle et
scolalire, "Fondements theorigues, Lsquisse du rrogrante b
Zehema ée Recherche™, Liontreesl, 1966,
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whieh prevail in Canadian edu ucation generally and as it relates
to the educstional handicaps extant in dissdventaged areas;
particular reference is mede to the area served by the Olier
Sehool, establishing 1t a8 one whose facets of copulation,

onsbruction and facilities made it repressntative of the type
of "disadvantaged” schools under examination. The second chapter
delves further inte the theoretieal writings which trest of
problems related to scholastic failure, conveying the imﬁrassien
that tLis programme is ﬂsuﬁdlv based theoretiecally, and is one
which sug é eted programme modifiecations attempis to attack the
problem at its heart, The variants exemined+ include, the "inferior"
1.4 of digadvantazed of hildren, the anti-intellectualism prevalent
among the disadvantaged perentepopulations, the Tiypiegly
handicapped goecioceconomic characteristies, (orowded housing,
limited funds, lack of privacy, single-parent famlllas), the lack
of eoﬁﬁitlve, verbal, tactile and intellectual stimalatisn
characteristic of the homes, and, Tipally, %ha factors in the
school which militate ageinst the disadvaﬁta&aﬁ ehilds success,

The professed goal of the P.A.S5.8. or "Project Oliert is

formulated in terms of these handicsps. In transleted form, the
goal would be deseribed as:

“${o provide children living in ﬁlﬁ@&V&ﬁtﬁéCL areas
with en opporiunity to reslize, to the maximum

l1bide, pe G
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éar%eu trelr seholastic aptitudes, so as o
ake Bhe AT esplrations attainable,.?

Two committesswere formed to study methods in which ithase goals
might b@ realized. The First commities, coneernsd with redagony,

aimad at reatructuring teacher training, tesching e thods, and
i

aibility for the sxslioration of sonial varlants, i.0. fomily
1ife, persenality and medlicel problems. Their Tlpat prenise

eonstituted a recogoitlion of the child's need for physieal and

ive health:®

nutrits

*

#31 on setisfszlt les besoins ds nut ition,
de sammajl et de repos chez l'esnfant, ses
ehaue g de rendement mosolaire sdequet augmentent,
Sa Gdﬁ&@it@ e fonctinnnement 2 lv%escole depend
raﬂﬁamwnu de ses couditions de wvie, de 88
sante, de sa possibllite de recours sux goins
medlcaux, et de ses vonditions materielles.”
in concert with this recognit tion, the prograrme instituted
mechanisms wheveby medical services would be readily available;
the services of one doctor and fulletime nurse were ermployed,
regular medleal supervision of all children was made a mabber of
course, and parsats, through contact with the project, were
snoouraged to initiate medicsl consultation when necessary.
In the ares of sechool facilities, curriculum and tescher
erientations, the modifieations whick follow were established,
The ratlo of teacher-student was meintained st one teseler Lo

twenty-four students., Hew methods of teaching ineluded greater

*Ibid., p. 26,
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-employment of audic-visusl and role~playing teehniques, related
%o the conerete orientation of disadvantaged studenss, the
content of courses and reading was to be modernized and again
related to the worlds of the students, With regerd to cognitive
and intellectual stimulabtion, a reading prograrme was initiated,
to begin in the first year of school, geared to the development
of voeabulary and sbstract conceptualization.t The usual
progression from grades one, two, three etc., was abolished, until
seventh grade, to preelude the child's experiencing feilure, and
children were to be allowed to progress at their own rote.
Group~teaching was also o be employed as g matter of gourse,
permitting teachers to devots themselves to courses and subjects
in whieh they had a demonstrated ability. The in-service braining
which the teaching staff encountersd congisted of meetings with
different professionals, ifncludinz social workers, pedagogues,
and speeialists in educstion. This was undertaken to eduecste
the teacher as to the psyehodynamigs of disedvantaged life, to
mobtivate and guide him in his Peaching, and to acquaint him with
advanced educational teehniques, Further, it was considered
essential that all staff mexbers be engaged and convineed of the
project's avowed p§r§88%, to preelude resistence and sebotage of

the programme; since theé teachers were required to undergo this

libid., pe 30,

Elbida s DPe Sle
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tralning outside of their regular work hours, Tinasncial
gompensation was made availsble,

The manusl arts snd library fecilities wsre furnished with
the meterial necessary to expand both the guality and extent of
thelr services,

Regognltion of the disadvantaged shild's socisl needs was
an indegral part of the program from the outset., The school was
kept open beyond the regular school dsy to provide children with
the oppeorvunlty to study in quiet surroundinss, with these reriods
to be supervised by sesondary sehool astudents and, on sccasion,
the parents of the children, Farentsl eontribution and involvement

was consldered an esscntial problem, and to thig end parental

groups were formed, to discuss common interests, to shave
informetion and to deeide on an appropriate contribubive role for
the parents. It should bes noted thet the diffieculties incumbent
upon single parents were teken into account, and home visits and
baby sltting services arranged to ensure the gpportuniiy for
interested parents to partieipste., Community visitation was alse
consldered & necessary part of the childrens? gducation, and in
this rogard fifteen regulsr visits were arranged, in eoordination
with the child's program of study and with the intent of broadening
the ¢hild®s horizons by his personal observation and sxperience,
in the area of the disadvantaged population’s need for
soclal services to compensate for both educational and Familial

difficulties which militate against the child's scholastie suceesss,




involved and thelr services coordinated and made avallsble to
both the students and their families:

"Lfobjectif specificue ds ltaetion s
entreprendre su plsn sociofarilisl sers
1'anelioration des Tacteurs socisux gui
conditvionnent le processus dleducation,

Gertains de ces faeteurs sont plus direchement
lies su fonctionnement scolaire et doivent
recevoir l'attentlion d'un service sceisl secolaire
alors que d'asutres affectent surtout, le fonet-
ionnement de ls famille et interessent plus
particulierement le service sociel femilial. T¥n
unissant leurs competences suspectives, ces
agences soclales pourraient assurer sux enfants
concernes et a leurs parents des services de
diagnostic et de traitement soeisl correspondan
eux besocins qu ils eprouvent”.

Tée services provided in this plen ineluded two socisl workers
Trom the 8.8.8.F. (Soeiete de Service Scelal aux Fowmilles), one
doctor and one nurse from the Service de Sante de le Ville de
Hontresl, one Tulletime spcisl worker whose time would be
completely devoled to the project, from the C,E.C.k. (Commission
des Zcoles Catholiques de Montreal), and one payehologist,
avalleble three days a wesk, from the C.E.C.H, Weekly consultative
sessions were envisioned, in which mewbers of sll the disciplines
involved would evaluste the problems partliculsr to the children
apd initiste the tresstment plans deemed necessary.

The P.£.8,8, thousht it necessary to maiﬁtﬁiﬁ % rgsearch

project concomitant with the actusl compesnsatory messures, to

_ l}?péect DYaetion Sociale et Scolaire, deseriptive
putline end summary, page 1l, 1966,
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evaluate its universal applicaebility and validity. The research
divisien of the project addressed itself to three questions,
which are here in transiated forum
" ls What influences on scadenmic schievement
have speoific curriculum changes had -
what inTluence have new eduesationsl
technicues had?
fe Whel effect doas parental involvement in
group discussions and schosl-related

regponsiblilities have on the acsdenice
achievement of the ehildren eoncerned?®

®

de¢ Do diversge forms of intervention have a
3

varied isfluence on ehildren having

different socloeconomic characterissics,
end why?

This project represents an exeellent example of the
compensatory experiences necessary to provide disadvantaged
children with educationsl opportunities equal to those of their
sccloeconorically more favored eounterperts. It focusssed on an
ares recognized as being socioeconomically handicapped, and the
programme itself was conceived as being of = long ernough duretion:
to be effective. Lfforts were made to involve pavents dirsetly,
to aequaint them with the 8@&561, to ensure the provision of
medical and health services to the ehildren. The currieulum and
teaching re thods were geared to stimulate the ehild's intellectual
and cognitive development, end while it is not clesr whether
tangible rewards will be made availshle to these children, the
project's abolition of grades precludes the dangers of failure
attendant upon o grede system. although plans to modify the

school's appearance and facilities were not clearly designated,
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the provision of sppropriate facilities for menusl sris and
1library services seemed exeellent peasures, The ine-ssrvice
training of teachers, in whieh different disciplines partieipated,
conduced to the ¢hild?s being seen in a wholistic and more
understandable manners Nore amphasis should have been plsced on
reimbursing teachers for thelr devotion Lo & “disadvantagzed®
school, and provision for home visits to inerease communicabion
between teachers and parents might have been a desirable measure.
On the whole, the programme, as steted previously, demonstrstes
an awareness of the partlceular needs of ths culturally disadvantaged
¢hild, and the resulis of iis research activities will be welcomed

by the Cenadian educstlonal svsiems,



CORCLUSION

The essentisl purpese of this work wes centered on an
gzamination of the avsilshble litergbure treating of the culturally
disadvantezed ohilds 1ife experiznee azs 1% relates to the
aéueataa&aﬁ system, From this study; an appropriate theoreticel
formulatisn was derived and organized into discussions m@rtaiﬁing
Lo %ﬁa speelific varianbts congerned. 1T was felt thaet these
repregented a spund understanding of the msjor issues relating to
the education of disadvantaged childyen, from which eriteria sould
be culled to 2id in the evaluation and plapning of compensgatory

progreannes. {(See Appendix A)

*

The seobion immedistely preceding this ope constitutes a

3

t

e

4
deseriptive evalustion of & number of the programmes made

£
r

availsble to us in the

s
£
x}

urge of our study. Appendix B reveals
that studies and research progremmes are belng underieken in

many centres, and testify to the pressing snd gver-growing concern
ever boih eduecstional matters end underprivileged populations.

The resder will pote how the majority of these programues
were premised on theorstiesl Pindings, and h@w, in thesge avowedly
purposefel erdeavers, theory was transleted into successiul
realitv. ¥hile s zood number of the programues diﬁeusseég either
because of economic limitstions or restrieted goals, falled to

take into account the plethors of varisbles which bear on the




educationsl experience of the disadvantaged child, all of them,
in focussing on one or the other asrea, revealed that appregiable
sucdesses were attalnable, This very consideration suzgests that
a truly wholistic apprpoach might in faet result in overeoming

the educatlonal misfortunes and handicaps prevalent amonz lowe
income groups.

The enthusiasm and sense of urgency regardiing necessary
educetionsl revisions which wers shared by the writers of this
report and those invelved in the process ars, we feel, essentisl
to the universal goeal of equal education for all, end the process
of scqualinting edueators with the findings of this study would

hopefully be a cootribublon toward that sim,







APFEIDIX &

8 %o put forth a set of

{e‘ 4

The purypose of this appsndix
criteria bassd on our review of the literature, to facilitate
an avalua“'an of the various educstional progreanmmes initiasted to

help the culturselly disadvantaged ohild schlevs within the school

<7}

systenm,

Alshough

Lotz
42
&
v
[t
35
A
]

Toouses on the educatlional systen,

q

Ml

it would be inscouvste to sBugmest thet this syster is alone
responsible for eresting lesrning difficulties in childven, and
That this system slosne hes the responsibility and capaeity o

CHa

el
e

prevent and to aslleviste these difficul
On the basis of the survey of the literature it iz our

impression that any progremme should involve concurrently:

1. the child, 2, his family, 5. the school, and 4., the neighboure

hood. Further, a progremms should have as its functions:

(i)_preveﬂtiaﬁ of learning disorders, (2) detection of learning

disorders, and (3) compensatory experiences to slleviste problems

encountered in lesrning.

o
cr
o

The following ave oriteris by which we will evalu

&

programues in tuted to help the culturally dissdvanteged child:

various



1) admissinn requirements:

Reeognizing the seareity of resouress which exist to desl
with this problem, it is nesessary that s programme define who
is apd who is not eligible, It iz sugpested that the following
should be eonsidered o5 poesible eriteris for admission:

gy TFTamily ineome

bs family residence

& 4 ehildrmn Trom single~parent families
d. eze of child (three yearg end up)

&y detentinn ¢
{ﬁi{.

=2
*y
b}
4
-dikz'
$ 0y
ZM—J:
O
5—.
,,3
b
ot
bt
o
I3
peid
’.n
ot
&g

fo public informetiecr regzerding the
PPOSTaRDe

The progrsmme should axtend for as long a period as
possible ip order thet esrly gains be maintained snd extended,
pavbicular rrogramue way exiend for a short period
of tiwme, thers should bo opportunities for either followw-up or

refarral Lo other gimiler programmes whers need ig indiested,

3) The Home:
Sinse the c¢hild reflects the velues and attitudes of
his pesrents, programmses must lonclude the parents; to better
feawilisrize them with educstional goals and problems and to

invite their pertieipstion in sehool progremmes. Frogrammes

should therefore include:
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variables which inifliuesnscs
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Lis mehotl's gosls
s . LI - - ~ § e e £ om PR .
tis Lhe ohilats nseds g(&a&vl;}.iuc * heaelih
ipnformatcion, verbal sbtimulation)

iii. vocationsl opportunitiss

ba Yarentsl lInvolvement in school programmes

The Child:

Zducatlional progromses should be atbtuned to the internal

the is

Q:

APALNE PRGOS,

{f»r

8, shysicsl bhsalih

is provision Jopr dental sad medical sbientlon,
L1 B
{detection and treatment), at
admigsiop and throughout the progvrsm

Y
P

« outritlonal oeseds should be med

Pe Intelleotuasl and ¢

e

sgoitive developuent

+ emphasis on pecfornm
verbal gapac ty

’ g‘.g!z

ii. opportunities for the child o work atb
his own gpeed, Emphasis on strengths
rather bhan weaknesses
iils teuchers' use ol role-playing technigues,

gonereve examyles, audio-vigual aides
apa obther methods oi capitalizing on
the ¢hild's physical orientastion.

2o Language Development:

i. a8eceptance ol the ohild's informal language

2

ii. correcilive feedback
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de Motivaiion

oo

ive

Va

ngwards commensurate with successful
completion of progressively more
4ifficult lesynling tasks {rewards
should be immediate, consistent,
and tangible). ‘

guldenes and vovetionsl cocunselling

detection and referrsl of those who would
drop out for financial reasons

a system of scholarships and bursaries

"involvement® of the child to promote positive
feslings towards his scheool.

&y, Fersonality

is

ii,

5} ‘The School:

provision for immediste referrsl to helpins
professions for sssistance with
problemg of self-imapge, lack of
¢onfidence, self-diseipline and
independence

provision for identificetion and Sreatment of
emovional and persoraliiy problems

a., Faeilities

i

attractive physical envivomment {bright
golore, good Lightling, sencral
sood state of repair)

comfortable desks

library feeilities (ineluding a wide
selegtion of sport, adventure
stories and magazines)

gy

wellwequipped and eputdoor repreation ares

full line of clessroom and laboratory equipment
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o
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iv.

Ve

*

rrrileulums

should be culturslly msaningful
enough to stimulate

textbooks
and interssting
further reading
nedlel reeding exerclses

provision for re

smaller clmssesg (ideslly, twenty children

or fewer per class)

curriculum should eonstitute & challenge to
the ehild, but should not be beyond
the chlld’s performance capacity Lo
ensure progresslive successful
experiences,

community visitation to a) widen experiential
fisld snd b)) to allew reletlon of life
situations to chogl gurriculum

¢. The Teacher

ie

P
fnts
L 3

,H‘
Joe
fote
L

w3
fote
fots
-

«
fote
e
0
*

stbenpts should be made to abtract young,
male teschers with zoed educational
backgrounds

higher salaries as an incentive to work in
deprived areas

gere rous bursarles Lo engourage
the teachers?! education L?
for his services

improving
raburn

team beachling

rezular group meetlings ts discuss problens

provision for professional consultation

home wvisgiting by teachers

the hiring of indigenous personnel to help
with ninor duties to allow the
teacher more time to teach



6)

The Community:

Ha

be

da

the reeruitment of volunteers to help with tasks
arpund the sehool and to assisgt ip helping with
homework and supervising study halls

the provision of study faeilities (in churches,
librariss, clubs)

arranging with nelghbourboed employers and
professicnels who work in the neighbourhssd o give
infermation on employment opportunities and carsers.
provision of part time jobs for sdolescents in

Finsncisl nsed



Requests for information relevant to the area of the

study wers sent to the following:

GOV

A0 BATIONAL ORGANIZATIONS:

A1l Provipelal Direetors of Special Education Departments
All Provinecial Directors of Social Welfare Services
ALl Frovineial Deputy Ministers of Health

A1l (63) Welfare Planning Councils in Canade

¥r., Reuben C. Baetz
fzeoutive Dirsctor

The Canedian Velfare Counecil
55 Farkdale Avenue

Ottawa 3, Ontario

Dr. d. D, ks Griffin

Executive Dirscior

Canadian Mental Health Associstion
52 Bt., Clsir avenue Hast

Torenbto 7, Ontario

Ere. W. ¥, Btruthers

Department of lational Health & Welfare
Yelfare Grants Division

Brooke Claxiton Building

Ottawa 3, Ontario

¥r. Andre Ssumier
Deparitment of sgrieuliure
Rural Development Branch
181 Laurier Avenue Vest
Ottawa, Ontario



res . A. Cote

Deputy Minister

Indian Affesirs Branch
400 Lsurisr Avenue West
Ottewa 4, Onterio

kir. Herbert Pottle

Frineipal Officer

Welfare Research

Research and Statistics Directorate
Department of Netienzl Health & Welfare
Ottawas 3; Onteris

BRITISH COLUMBIA

Mr, Charles 0Oxley,
Zxecutive Director
Central City Mission
£33 Abbot Strest
Vancouver 4, B,.C.

ALBERTA

Dr. L. Bs Gue

Chalrman

Intereultursl Education Lragraw
Faculty of Educsibinn

University of Alberta

Edmonton

Dr, Gladvs Holres
Campus Towers
11145 « 87 Avenue
Edmonton

lir. Gordon Butler

Direetor, Northern Region
Medical Services

Department of Heslih & Welfare
500 Chancery Hall

Edmonton



SASHKATCHEWAN

iy, He Des Lauriers
Director

Soeisl Service Division
City of FPrinee Albert
1003 ~ lst Avenue West
Prince Albert

Dra Fa 4. Esher
Department of Psyehlatyy
University Hospital
Saskatoon

Mrs, . Soveran

Indian & Horihern Curriculum Resources Centrs
Department of Special Bducation

University of Saskatchewan

Saskatoon

The Reverend A, P. Renaud, J.F.1s
Agsoclate Professor of Bducstion
College of Bducation

University of Seskatchewsn
Sasketoon

Hre. I, 4« Eshan

Execubive Director

Canadian Mental Health Asspeistion
1300 - 1lith Avenue

Regina, Saskabtchewan




ONTARIO

¥rs Hohald ¥, Luciano
Zxecutive Director
Woodgreen Coummunibty Centre
835 Queen 3treet Hast
Torontn 8

¥r., Dele Shuttleworth

Soeial Yervice Consulbent
FPlemington Road Fublie Sehool
10 Flemington Hoad

Toronts 19

Mearl L. Thomson

Co-prdinator of E,N.0.C. Programee

The Boagrd of Edueation for the City of Hamilton
1C0 dain Street West

Hamilton

Ers D, J. Churehill, President
Canedian Assocletion for Children with Learning Disabilities

Kingston Chapter
£94 bMchwen Drive
Reddendals

r. Valber Sinclair
Vice=Frincipal
Duks of York Zchool
Toronito

Er. Eilton lef?
Director ‘
Fre=Schoolers Centre
849 Valettba Street
London ‘

r. G. Sleighthold

Inspector
The Board of Zducation for the City of London
Box 2873

London
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Drs Hoe Blackwell

Direetor of Psyeholegical Service
HBoard of Eduesiion

The Edusstion Centrs

165 Elmwood Avenue

London

Tre Matthew Suhk

Asslstant Frofessor
Department of Soelsal ¥Yedielne
University of Otteawa

Otteawe

Dr. B. Goldberg

Supsrintendent

Children's Psychletric Research Institute
Box 2460, Terminsl wan

London

Migs Zldred 2dams

Bosrd of Bdugation for the City of Hemiltnn
100 Emin Street West

Hamilton

$t. Christopher's House
87 Wales Avenue
Toronto

University Settlement
23 Urange Hoad
Toronto 2B

Central Neighborhood House
349 Sherbourne Strset
Toronto 2



SZpeuyr Ghisleline Zuindon

Glairse jour

500, rue Clairmont
cuntresl ©

% i iy T g
Me Andye Tozi

Dirsgteur ds 1l'Enfance Insdaptee

Le Coumission Des Teoles Casholigues de Sherbrooke

895 sud,; rue Bowen
Sherbrooks

Mongisur Jean=iacques Faguette

La Comumission des Eeoleg Catholiques de Montresl

3737 est, rue Sherbrooke
Montresl 36

Hr, Paul Boiseclair

Director for Guebec

Repartment of Forestry & RBursl Develspment
85¢ Sherbrocke Street

Montresl

ivs Hugh Fearson

Freaidont

dociety for Imeotionslly Disturbed Children
1010 2t. Catherine Strcet, Wwest

HMontreal 2

Monslsur Gllles CGendresu, directeur
Boseoville

12, 330 sst, Boulevard Gouin
Hortresl 39

Drs L. Kacleod

kedicasl Director

The Lentel Evglene Institube Ine,
3690 Feel Street

iontreal 8, Quebec




HOVA SCOTIA

Dr. Barbara Clarke
Psychology Department
Delhousie University
Halifax

Dr, Huth MacDougall

Director of Msterrnal and Child VWelfare
Child Guidance Clinic

5970 University ivenue

Halifax

INTERNATIORAL

Us Se Ae

Dirsector

I’ RQ CU DD
Yeshiva University
55 Fifth Avenue
Few York

He¥Yse 10003

Children’®s Bureau
Depertment of Health, Educstion and Welfare .
Washington, D.C, Eo

Director -

Ford Foundatlion Inc,
477 Madison Avenue
Hew York, N. Y.

Mr. Devid Pe Velkert
Ypsilanti Publie Schools
300 vest Forest Avenue
Ypsilanti, Michigan, 48197

Office of Zeonomic Opportunity
Washington,
D.C.
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¥re 4. Yevne Wrightstone
Director

Bureau of Bduestionsl Hesearch
Wew York City Bosrd of EZducation
110 Livingston Street

Brooklyn, Hew York, 11201

Mr, Avthur Gegliotti

Representative of U.N.0.3.0.0. to the United Hotions
UpHeBaBala0o ,

United Hations Building

Kew YQZ‘.‘K; ?‘IaY;

Dr. aAdele Franklin

- Frojeet Director
all»“ay‘kelﬁbbarﬁamd Sehools
Hew York Clty Bosrd of Zducetion
130 vest mSt& Street

Hew "rGf}’g e Ye 1901@

¥rs. Barbara Rubenstein

uaxtﬁslﬁe Center for Child Development, Inc.,
3L West 110th Street

Hew York, H.Y. 10026

Dr. Gordon Y, Liddle

Quiney Yputh Development FProject
Board of Zduecation Building
guiney, Illineis, 62301

Dr, asvrthur B, Rivers

Director

State Department of Public Velfare
Pe Oy Box 1108

Columbla, £.C. 28202

Dr. G, He Boyd

Desan

Troy State Collage
Troy, Alabama, 36081
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Dyrs Eenneth B. Clark

The letropolitan Applied Resesrch Center, Inc.
350 West 58th Strees

New York, H.Y., 10018

FRANCE
International Children's Centre
Chateau de Longechamp

Bois de Boulogne
Paris 18, France

REFORTS RICEIVED FROM:

Head Start Type of Nursery School

Wrss As Cohen

Netlonal Counoil of Jewlsh VWomen of Cansda
London Section

152 Blerwood Avenus

London, Ontario

Er. Z. Goldbsrit - Seme report as above
Superintendent
The Children's Fsychistrie Research Institute
Fe Cs Box 2480
Logdon, Ontario

Deserivtion of B.H.0.C. Frocramue

Bre Mearl L. Thomson

Coordinator Of the E,N,0.C., Programme

The Board of Educstion for the City of Hamilton
160 Yein Street vWest

Hamilton, Onterio

A Beport on the School Completion Froject

Helen I. SButeliffe
Executive Director

Qentral Weighbourhood House
349 Sherbourne Strest
Toronte, Ontario
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Deseription of Boscoville's Treatment Approach to
‘ Adolescent Delinguents .

Hrys Bernard Tessier
Coordinator

Boscoville

12330 Zast, Boulevard Covin
Monbreal 39, P.Qe

Preliminery Report of the Conseil des Ocuvres de
Montrealfs *Operation - Soeisl Kenewal™

Mre. Baurice Hiron,
Seeretary, Special FProjectis
The Canedian Welfare Council
55 Ferkdale

Ottews 5; Ontario

A Study of the Effeets of Family Life Zducation Services:
Varistions According to Soelo~Feonomic Status
and Intenslty of Involvement

Ur. 4. Heecleod
kedicel Director
The kentsl Hygiene Institute Ince.

5690 keel 3Streed
Kontreal 2y FP.Q.

La Irevention des Dehlecs Scolaires Dans Les kilieux
Uesfaveorises: vue sous l'angle de la
Fgyenologle scolgire

Dr, Charles Caouebte

Direetor, Fsychological Services

The Hontreel Catholic School Commission
4937 Sherbrooke Streset, Dest

Hoptreal 36, Pele

Urban Soeisl Fedevelopment Project, ontreal, P.d,

{a} Heport of The Investigation and Treatment of
Survey -~ Identified Psyohistric Cases.

aper based upon findings of the project.
A New Community Mental Health Programme
‘or Csntral Montreal?,

Bl o b




The Communitvy School & Hpcisl Reconstruction:

A demonstration project

Dale E. Shuttleworth

Soeial Services Consultant

The Board of Eduecation for The Borough of North York
15 Oskburn Crescsnt

Willowdele, Ontario

Bduecational Improvement for the Disadvantazed in an
Elementary Setting

Whittman School
guiney, Illinois

Perry Freschool TIroject

Fr, David P, Welkhart
Ypsllanti Public Behools
Ypsilanti, kichigan 48197

Evaluation of the Hisher Horlgzons Prosran

¥r. J. Wayne Wrighbtstone

Boerd of Education of the Clty of Hew York
Bureau of Zducationsl Research

11l Livingston Street

Brooklyn, H.Y. 11201

An Assessment of the All-Day Helghborhood School Frograw
for Culturally Deprived Children

Dr. Patricia Sexton
20 West, 40 Street
Hew York, N.Y. 10018

Cultural Znrichment Program

Barbara Frum

Cansdisn Mental Health Associstion
B2 St. Clair avenus East

Torontn 7, Ontario
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Central Felegbborhvod "Extrs FushY Trogranme

Mary bacGregor
349 cSherbourne Strest
Toronto, Ontario

Duke ol ¥prk School Day Tilot Frojeet

lir. Walter Sinelair

Soelal ?lanﬁzng Couneil of Letropolitan Toronto
55 York Street

Toronto 1, Ontario

Zric Informastion Retrieval Center on the Disadvanteged

"A two-year presehaal program for culturally disadvantaged
ghildreny findings of the first three years", by
Constbtance ¥, Mamil, et al.

Willow Hanor School Orasl Language Development Frojeet
Report 19063-064,

Goldstein, Kenneth M.; and Sherwood, B, Cherost, "4
preliminery evaluation of nurgery mchea? expe rieme@ on
the later adjustment of eulﬁuraliv disadvantaged children®,
H.Ys 1966.

Goldstelin, lLeo S., "Evaluetion of an enrichment program
for socially disadvantaged®™, 1965,

Stine, Ray Uk, “Pre-school environmentasl enrichment
demonstration®. 1964.

Schwartz, A.N.j; L.We Fhillips; H.B. Smith, "Reach©,
1868,

Smilansky, Sarah. "Frogress report on & program o
demonstrate ways of using a year of kindergariten to
promote c¢ognitive abilitieg®,

Yeshiva University
5% Fifth avenue
New York, HM.Y, 10003
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