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ABSTRACT

Thesis Communicative Language Teaching Methodology and the Teaching of
Ukrainian provides an overview of those features of the Ukrainian language, which
represent particular difficulties and interest when Ukrainian is taught as a foreign or
second language. It describes the Communicative Language Teaching Methodology
and those features which can be employed in teaching Ukrainian. The sample of
activities described in this thesis has been suggested for different levels of learners
with a focus on language teaching as a means to help learners develop skills for
expressing' different communicative meanings. Inclusion of CLT techniques into
four-skills Ukrainian language acquisition is viewed as an important factor in making
learning effective and enjoyable. Interactive techniques, such as drama, poetry, role
games, dialogues, discussions, simulations, language games, problem solving
activities are described as integral part of the methodology and are suggested for

teaching Ukrainian as a foreign or second language.
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Introduction

This thesis begins by providing an overview of those features of the Ukrainian language,
which represent particular difficulties when Ukrainian is taught as a foreign language,
and then describes Communicative Language Teaching (CLT), a successful and widely
recognised methodology in foreign language acquisition, and examines its usefulness in
teaching Ukrainian as a foreign and/or second language. The focus is on practical
approaches to language acquisition, those aspects which enhance language learning and
make it more effective and enjoyable. The sample of activities described in this thesis is
based both on research and on my personal teaching experiences. Most of the latter were
gained in teaching Introductory Ukrainian and Ukrainian II at the University of
Manitoba, although, I have also taught in Ukraine at the Kyiv University of Civil
Aviation (three levels of English as a Second Language, English for Special Purposes

and Russian for Foreign Students).

One important difficulty frequently encountered by teachers of the language is the
absence of supporting teaching/learning resources which employ modern methodologies
and approaches to language acquisition. The lack of modern textbooks for learning
Ukrainian and supporting language lab materials hinders effective language acquisition
and in many cases discourages students from choosing Ukrainian as a foreign/second

language at the university level. Accordingly, an additional goal of this thesis is to



suggest teaching/learning activities and materials, including a curriculum that might

enhance the use of this methodology.

This research is based on the research of the communicative and interactive language
teaching as described, in particular, in Brown, 1994; Lozanov, 1979; Littlewood, 1981;
Nunan, 1988, 1991 & 1999; Omaggio, 1986; Rivers, 1981, 1987, and a thorough review
of the latest Ukrainian periodicals, textbooks and learning resources. Similar studies
have been done in the area of teaching English as a second language, French and Spanish
as foreign and/or second languages. However, there is no research on teaching and
learning Ukrainian as a second or foreign language through a communicative approach to
language acquisition. This study integrates the main features of a communicative
approach into teaching Ukrainian and proposes practical ways to include CLT into four-
skills language acquisition. Special problems occur with the teaching of a language that
belongs to a more distant language group (Slavic) and employs a different alphabet
(Cyrillic). These can be summarized under the headings: phonology, morphology, and
vocabulary. The Library of Congress system of transliteration for Slavic languages is

used in this thesis (see attached).



Chapter I
Linguistic Features of the Ukrainian Language that Represent

Difficulties in Teaching the Language to North American Students

The rapid development over the last years of international business and cultural contacts
with Ukraine has made the acquisition of Ukrainian as a foreign language highly
desirable. The study of Ukrainian as a foreign or second language can be both an
enlightening experience and the acquisition of a useful skill. The study of Ukrainian,
skillfully taught under proper conditions, can provide a new experience, progressively
enlarging the learners' horizons through introduction to a new medium of communication
and a new culture pattern, adding the feeling of pleasurable achievement. It can allow
learners to get into the mind of the Ukrainians, share their thoughts, feelings and
expressions, and develop an understanding of another cultural heritage. Learning
Ukrainian can help students to grasp the contemporary values and behaviour of
Ukrainians and expand their knowledge of Ukraine - its history, geography, economy,
social organization, literature and culture and, by providing a comparison, gain a better
perspective on their own Canadian culture. At the same time, learning something new
about Ukrainian language and culture can be an important experience in preparing a
career: it sensitizes a student to the problems that any foreigner or newcomer experiences
in trying to speak another language or in preparing to live in another country. Access to
another country and its language encourages learners to know more about their own

language and simply to enjoy the whole process of language learning.



Phonology

The Ukrainian alphabet (see Appendix 1, Table 1) is based on the Cyrillic alphabet
devised in the ninth century by Cyril the Philosopher. Several other Slavic peoples also
use this alphabet: Russians, Belarusans, Bulgarians, Macedonians and Serbs. Some of the
letters in the alphabet are pronounced like the corresponding letters in English, but there
are also letters, which look like English but are pronounced quite differently. There are
also some letters, which have no counterparts in English. For example, the letter
(shch) stands for the combination of two sounds w+u (sh+ch), i (i) for &+ (i).
Conversely there are some combinations of two letters that actually stand for one sound:
Ooic (dzh) for the j sound in jam, as in: s xo0oicy [ia khodzhu] or 03 for the dz as in
dsepxano [dzerkalo]. Several of the letters have exactly the same shape in both capital
and small forms: 8, x, , H, m in contrast to the letters in the English alphabet which look
like them: b, k, m, n, t. This similarity is preserved in some of the handwritten forms as
well. Apart from the letters listed above, there is a special sign () called the apostrophe.
This sign and the letter » represent no sounds themselves, but are used to indicate the
pronunciation of the sound denoted by the preceding letter. Ukrainian spelling reflects
the pronunciation of words more or less exactly, but occasionally it deviates from it. The
modern standard Ukrainian sound system has six vowels, four unrounded and two-
rounded (see Appendix 1, Table 2). The sound system does not have phonemically
relevant length and pitch in vowels. It preserves free dynamic stress which can fall on
any syllable and which can shift within a paradigm. The consonant system of Ukrainian
is set out in Appendix 1, Table 3. One of the most distinctive features in the Ukrainian

consonant system is the presence of a large number of palatal and palatalized consonants.



Many consonants form pairs of palatalized (soft) and non-palatalized (hard) consonants.
The basic differences between the Ukrainian and English sound systems include the

following:

1. The English [d,t,n,1] are alveolar while the Ukrainian [n,1,1,1] are dental.

2. The sounds [0,y] in Ukrainian require much more lip articulation than do their
English counterparts.

3. Ukrainian consonants may be hard or soft.

4. Ukrainian vowels are not diphthongized except when printed as two letters, like in
ay, ya, etc.

5. Ukrainian vowels are usually medium in length while English vowels may be
long or short.

6. Unstressed syllables in Ukrainian are pronounced distinctly with hardly any
change of sounds.

7. The Ukrainian unvoiced consonants [#,m,x] are never aspirated, unlike the

English [p,t.k].

A phonemic analysis of Ukrainian and English simplifies the language task and
systematizes the language. It shows us quite clearly, which of the Ukrainian phonemes
will be difficult to learn for speakers of English and must therefore be emphasized in
teaching (see Appendix 2). The sound system and intonation is learnt best through active
participation in the learning process, imitation of the teacher, through a tape or in the

computer language lab. The language laboratory becomes a useful tool in the teaching of



pronunciation and an adjunct to any teaching approach, especially CLT. Communicative
Language Teaching places a greater emphasis on achieving understanding and less on
eliminating a foreign accent, a result that is impossible without a tremendous expenditure
of time and efforts, which might better be given to acquiring greater fluency and more

habitual control of structure.

Morphology and Syntax

Teaching morphology is naturally one of the main problems for the instructor. The entire
concept of gender, case and endings is difficult enough for the speaker of English. The
irregular patterns within the basic system add greatly to the complication. The
morphology of Ukrainian has certain characteristics which include similarities with
English, as well as differences. Similarities include the presence of ten parts of speech,
namely the noun, the adjective, the verb, the pronoun, the numeral, the adverb, the
participle, the preposition, the conjunction, the particle, and the interjection. The nominal
parts of speech (the noun and the pronoun) in both languages have the grammatical
categories of gender, number and case. The verb in both languages has the categories of
person, tense, voice, mood, and aspect. There are two numbers in English and Ukrainian
— singular and plural, and three genders — masculine, feminine, and neuter. Major

differences of Ukrainian morphology and syntax from English include:

e two forms of the address pronoun you: formal and informal (German, French,

Spanish, Russian and other languages also have this feature)

e the absence of articles in Ukrainian



e arelatively loose word order in sentences in Ukrainian

e three genders of nouns, adjectives, ordinal numerals, pronouns and verbs in the Past

Tense

e nouns that change their endings (cases) depending on their functions in the sentence.
Ukrainian has seven cases. Compare this with German (four cases) or Russian (six

cases)

o grammatical tenses (present, past, future), forms of verbs that express the idea of

completed or progressive action.

Sentence construction of Ukrainian is characterized by frequent inversion of sentence
order, i.e., verb first and subject later. Owing to the inflexions, the word order is much
more elastic and variable than in English that represent some challenge in teaching the

language.

Vocabulary and Problems of Teaching Modern Ukrainian

When people think of a language, they tend to think almost inevitably of words:
vocabulary. When they think of language development, they also tend to think of
vocabulary enlargement. There always is the question: what vocabulary to teach and in
what sequence? Which words are the most frequent and most necessary? Ukrainian poses
some special problems for instructors: not only what vocabulary to teach, but also the
entire issue of how the language is evolving, what is the status of borrowings and

neologisms, and how they should be reflected in teaching? These are special problems



because of the recently instituted orthographical changes that followed independence of
Ukraine in 1991. In a situation of a rapid change the instructor has to make adjustment

what vocabulary to use in teaching.

Ukrainian is a Slavic language, that shares quite a few linguistic features with its closest
neighbours, Belarusan, Russian, and Polish; it also has its own unique vocabulary, rules
of grammar and syntax. As any other language, Ukrainian has dialects that are spoken in
different parts of the country. A most commonly recognised distinction is between the
language of Western Ukraine, which is closer to Polish, and that of Eastern Ukraine,
which is more influenced by Russian. Another important difference is between popular
Ukrainian and standard Ukrainian. Popular Ukrainian significantly deviates from the
standard norms described in grammar books and dictionaries and may in fact be a
mixture of Russian and Ukrainian or diluted with many Polish borrowings. This is, of
course, a natural process found in any language. Standard Ukrainian does not exclude

colloquial forms, but generally adheres to language norms.

The long-lasting division of Ukrainian territory among various states at different times
(the territories of present-day Ukraine were ruled by Poland, Russia, Austro-Hungary,
Czechoslovakia, Romania and others) has left its trace in the history of both the standard
and the spoken languages. The nineteenth and twentieth centuries in particular left some
significant differences in language habits and norms. The history of the modern literary

language begins with Ivan Kotlarevsky’s Aeneid (1798), which is generally recognized as

the first successful literary work, and writings of the Ukrainian novelist Hryhorii Kvitka



(1778-1843). In literature the reputation of Ukrainian was established by the poetry of

Taras Shevchenko whose Kobzar (1840) was an epochal event. After Shevchenko there

followed a steady stream of distinctively national writers, such as Marko Vovchok,

Leonid Hlibov, Ivan Nechui-Levytsky, Stepan Rudansky, and Panteleimon Kulish.

Speaking about current ethno-linguistic processes in Ukraine, V. Naulko and S. Rapavy

have argued that, in general, contemporary social and linguistic trends
reflect the further consolidation of the Ukrainian people, their increasing
national awareness and social mobility, as well as the formation of their
common cultural characteristics and customs based on the best national
traditions and current achievements of humanity. '

Over the last eleven years, the following tendencies can be observed: the merging of

regional differences, the narrowing of dialects, and increased use of the standard literary

language in everyday speech.

However, Ukrainian remains a very dynamic, evolving language, when media and
technology have global reach and Ukraine’s economy is at the stage of rapid
transformation. Language usage evolves and changes so rapidly that we often fail to
realize that what in the past took centuries, now happens in a matter of years, months or
even days. The latest innovations and new technology lead to neologisms, borrowings,
the rapid aging of words and the re-evaluation of meaning in all languages. Similar
linguistic processes were observed in Ukrainian in the past as well. For example, in the

Kyivan-Rus period (X-XIIIth century), the main source of borrowings was from Church

! Naulko,Vsevolod, Rapavy Stephen “Nationality and Linguistic Change in Ukraine”. The Ukrainian
Quarterly, Vol. LV, issue 2, 1999. pp. 148-149.
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Slavonic, Greek and Turkic languages. Examples of Church Slavonic are dyx,
Gnascencmeo; Greek: anzen, epamoma;, Turkic: 6ozamup, moeap. Borrowings from Old
Scandinavian were limited to military and commercial activities: eapse, woana. The
crucial influence in the Middle Ukrainian period was played by Polish, due to its political
and cultural domination. It shaped much of the administrative language of the time,
reflecting the expansion of the Western word-stock in culture, technology, and the arts. A
large part of the innumerable Polonisms adopted in the Middle Ukrainian period (about
50%) were lost, but Modern Ukrainian still remains closer in its word-stock to Polish

than to any other Slavic language.

Borrowings have become so common in the language that we are often not even aware of
their foreign origin. For example: miys, yixasuil, Yinkom, 6eH3enb, 2acl0, NEPeuKooq,
HeQony2ull, QOUyeHmy, KOHamu, 00iyamu, KOORo, N0, OmpuMamuy came from Polish;
6pama, ozuda, napkan from Czech; xnoneye from Serbian; xpam, 2nasa, enaduxa,
comeopumu from Bulgarian; mosapu, mop6a, k03ax, 2ap6ys, wmany, yobomu were
borrowed from Turkic; mopkea, panox, Opyk, Hyis, Gymepbpoo came from German;
eeanzenic, nanaxuda were borrowed from Greek; vepewns, euno, pycanxa, xons0a came
from Latin; kyxypyosza was borrowed from Romanian; cobaka, matioar, bazap from
Tranian, etc. Due to Ukraine’s geographical location and considerable trade with Russia
the Ukrainian language will always have Russian borrowings. Even borrowings from
Western languages are made most often through Russian mediation. The universal

bilingualism of Ukraine caused frequent mixing of the two languages and numerous
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calques. Such words as npomucnogicme, KOmen, KOMIOBAH, COIO3, BUCTY2Q, BOCHKOMAM

are good examples of the rapid adaptation of Russian words in the language.

Similar processes of borrowing are observed in other languages, particularly Slavic. For
example, Ukrainian words can be found in Belarusan: m030x, coxupa, oxoponamu, no3ao,
pAcHull, mimka, npoxamu, 36onikamu, oonix; Russian: 6y6nux, cmaney, noscmanypl,
nacexa, 6opuy, 3Haxapb, 60HOAPL, NOONOIKOBHUK, YYMAK, 6APEHUK, Kopaic, adic; Polish:

hreczka, hodowac, hlak, hospodar, braha, hukac, chory, etc.

Today, in the era of globalization, when Ukraine’s international business and cultural
contacts have been rapidly growing, most borrowings have come from the English
language and have been called internationalisms. The number of internationalisms is
growing and replacing Russian borrowings. Here are few examples of international
words: mapxemune, oghic, bpoxep, bpugine, opym, Lizune, Cnixep, IHICUHUPIHE,
KOHCANmIN2, Mep, éayuep, Komn tomep, Paxc, mooem, Kapmpiodic, MiKpOPOH, OUCK,
duckema, kanvkynamop, 2enoep, etc. In modern standard Ukrainian the general rule is to
adopt foreign words to the morphological system of the language. Foreign nouns ending
in a consonant or in — a decline like native nouns with such endings independent of their
gender in the original language. For example: mepaca declines like npuxpaca, gnom like
pom. Bxceptions like adpeca are extremely rare. Adjectives borrowed from other
languages as a rule are adapted by taking the nominative singular masculine the ending —
yi with its set of gender, number and case endings usually preceded by a native suffix as

in cynoeuii, Oocemosuil, etc. Foreign verbs take a native suffix, most typically —uva (ty):
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- ui (u) and are conjugated as native verbs, such as Monmyeamu, MOHmMYIO, KOMAHOYEaMU,
xomanoyio. They enter Ukrainian without aspect differentiation. However, when they
are naturalized they tend to mark perfective aspect by adding a prefix. For instance,

apewmogyeamu — 3aapeumosyeamu, etc.

Borrowings in their assimilated form can, of course, be found in many languages, and the
assimilation of new borrowings continues. It might be explained by the fact that our busy
society has no time to look for appropriate language equivalents; it simply transfers and
adapts the borrowed words’ forms. The language might be desperate to find the
appropriate native form but lack of time and the need to use a word as quickly as possible
often impedes search for the correct native equivalent. Many observers note that the
language of the media is one of the main sources of innovations. The media influences
public tastes, views and interests. Larysa Kozlovska, speaking of the language of
periodicals, suggests that
the language of periodicals, to a lesser degree than that of the newspapers
and radio, is marked by selectivity in the way new word-concepts are
introduced or rejected. It abounds in neologisms peculiar to our time thus
leading to enrichment and widening of stylistic and expressive
possibilities of the literary language.”
However, [ agree with A. Humesky that in many cases the style of the media is highly

emotional, often coloured with irony, and many neologisms are simplified calques from

foreign borrowings®. At the same time, we have to remember that there is no such a thing

2 Kozlovska, Laryssa. "Movne Ocinne Slovo v Zhurnalnykh Publikaciakh 90-h rokiv". Cultura Slova, 1997.
p- 42.

* Humesky, Assya. “State and Status of the Ukrainian Language Today and Tomorrow”. The Ukrainian
Quarterly, Vol LVI, issue 4, 2000. p. 395. ,
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as absolute purity in language. We have to accept the fact that certain “Russian”,
“English” or “international” words have become “Ukrainian” and will continue to widen
its vocabulary through common, popular usage in Ukraine, which in large part determines
what a language is and will be. However, most linguists are in agreement on the need to

be vigilant and combat any attempts to assimilate the language into another.

The Ukrainian government is itself concerned with this issue and since independence in
1991 has started to review the language, purge some of the Russianisms and establish
new official standards for what constitutes the official Ukrainian language. Nowadays, it
is quite common to observe the return of words that went out of fashion years ago, as
well as the introduction of slang and dialectisms. For example, words like: y yapuni,
Mana, nomsez, CeIMIUHA, CYXA8Ka, CRIbHOMA, Yaconuc, GyHOyeamu, GUUIKIN,
nomapanyosuil, etc., are used a great deal by the media and official documents. In
addition, the terminological boom within the last ten years in many disciplines has led to
neologisms and the semantic re-evaluation of meaning, for example: coyianvruii
npayieHuk, 2enoep, nionpuemeys, GILACHUK, NPUBAmMHUL, akyis, onooea bipaica,
pparyis, forms of address nan, nani, etc. Some of the words which used to carry
negative meaning have now acquired positive or neutral one. Some of the new
formations have led to neologisms, which reflect certain socio-political meanings, which
might disappear with time, like: xpasuyuka, kpaguykiscmeo, npuxeamusayis, Ky4mism,
kyumozeiim, etc. Words which used to have a very narrow, specific meaning have begun
to be used in different contexts, like: po36yoosa, epomada, norimuxa, npoexm,

crninbHoOma, UK, etc.
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“Literaturna Ukraina”, Ukraine, January 11, 2001, one of the leading literary periodicals
published a list of changes to the Ukrainian orthography proposed by leading Ukrainian
linguists. Most of these correspond to the historical norms of development of the
Ukrainian language, which was limited and confined by Soviet language policy. Some of
the suggestions have already become part of standard orthography. For example, the
letter z, has expanded its geography. Now it can be found in first and last names,
geographic names, etc: dsura, rasa, tyns, pemuramuy, [ydsv, Ianaran, Tonma, Tenux,
Toicuyoruti, Tura, Ipewyx, Ipur, Tymxoscoruti, [opranu, Toponoda, Ianudi.

These changes have now been adopted by leading journals and newspapers, and are being

introduced into school textbooks. Other changes that have been suggested by leading

Ukrainian linguists include the following:

(1)  Taking into account language usage among the majority of Ukrainians, as
reflected in the Atlas of the Ukrainian language4, as well as usage by the classical
authors of Ukrainian literature, such as I. Kotliarevsky, the founder of the literary
Ukrainian (U conet KXpBIMKBL ¥ GaXMYTKEI, PO3AYTh Bb HBIXB Xpabpocmul OTOHB), T.
Shevchenko (ITomwmm To6u Matep-60xa Tin 61az00amu Beero Toro, 4oro MaThl He
3ymie aatsl), and contemporary usage in the media, it is proposed to rehabilitate the
ending -u in nouns in the genitive case, singular, 3-rd group: sicmu, 310cmu,
paoocmuy, oceny, cony, kposy, nobosu. In 1945 the inflection —u was replaced by -i
in nouns of genitive case, singular, 4 group. Leading Ukrainian linguists have also

suggested to renew the inflexion —u-: imenu, niemenuy, cimenu. This would be in

4 Literaturna Ukraina, January 11, 2001, Atlas of the Ukrainian language, volume I, map 190, volume II,
maps 174-175.
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accord with the historical language tradition. In addition, these words will join the

common language paradigm: oumsamu, kozenamu, Kypuamu, etc.

2 It has also been suggested that the vocative case be used in addressing people:
Isane! leane Isanosuuy! Ilane Isane, nane npoghecope, namne senepane, nawe

IIpesudenme, nane npogecope Ilununuyxy!

3) The new orthography also indicates that there is to be no return to the palatalized
1, the so-called “manpomokanns”. The usage of the hard or soft 7 depends on the
linguistic tradition: 6an, monexyna, k1ac, niaH, KONOHIs, Grom, 61y3a, aneismus,
gakyons, uiiazep, 20nog, Kvou, 6nromine, etc. The palatalization of new borrowings

with 7 is defined by the type of consonant in the source language.

4) Church words, which in many cases are borrowings from Greek have # between
the consonants instead of i : eganzenucm, enuckon, MUMpoOROIUM, APXUMAHOPUM,
ENUMPAaXUb, KUEOM, NpoKumeH, anunys, etc. It is also suggested to standardize the
spelling of names in church and religious literature: Jxos, FO0a, which corresponds

to the Ukrainian historic tradition and spirit of the language.

(5)  Under the influence of the Galician or Western Ukrainian tradition in
orthography, the rule was adopted in 1928 that i and not u should always come at the
beginning of a word. However, many Ukrainian words traditionally had  at the

beginning of words as a separate Ukrainian phoneme and not as a positional variant
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of i. Therefore, it is suggested to write « in the beginning of natives before
consonants x, p. uHwut, unil, upil, upoica, uHOux, upaxcamu, etc. Currently, this rule

is under discussion.

(6)  Ukrainian has an indeclinable word nie “nonoeuna: nie na wiocmy, o nis na
opyey. According to the Russian spelling of non which has a similar meaning, the
Ukrainian spelling of miB was traditionally similar to its Russian counterparts:
nisapxywia, nie s6nyxa, nie-Kuesa. It is suggested to write nie separately if it denotes
half of something: nie 200unu, nie nimpa, nie abnyxa, nie Kuesa. If nie does not

denote half, it becomes a prefix: nigxono, nigdens, nisniu, nienimpa.

@) It has also been suggested that the apostrophe be placed after labials, which are

preceded not only by p but also by x: non6 anud, but not norbsnuil.

®) A return to the orthography of 1919-1921 is recommended and 2 be written in
common foreign words with g and h: zepbapiil, zinomesa, 2a3, 2azema, 2apaoic, eon,
zonkinep, epoe. Some words mainly due to their borrowing from English via Russian

have x: xasbex, xoxet, HOY-xay.

(9)  According to the language tradition it is recommended to avoid 2 in the beginning
of words borrowed from Greek: apga, icmopis, omonim, ocanna, etc. However, new
borrowings which came to Ukraine via Western languages require 2 in the beginning:
2emo2nobin, 2onozpais, 2omozennuii, etc. However, proper names should be spelled

close to their pronunciation in the source language, for example: Gor as I op.
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(10)  The Greek 6 (Latin th) is denoted by m in Ukrainian: acmma, 6ibniomexa, emuxa,
Memod, namemuka, pumm, meamp, mpon; and to a lesser degree by ¢: anagpema,
dugpipamb, eqhip, migh, etc. In proper names with th, particularly names of people we
have two parallel forms: Azagpanzen — Azamanzen, Agpina — Amena, Mapgpa —
Mapma, @exna (Bexna)— Texns, Deoodociti—Teodociil, Todocw, etc. Due to this it is
suggested to have two parallel standard forms: epip — emep, xageopa — Kameopa,

mapagon — mapamon, I'epcumancoruii — I'emcumancorut, etc.

(11) Reduplication of consonants is minimized in foreign words: mowa (instead of

monua), mupa (instead of mippa), but eanna, 6yina, etc.

(12)  The present orthography includes the rule, that foreign words after consonants
require apostrophe before s, 10, €,1: 6 e, komn’lomep, inmepg o, efc. Similar

spelling is proposed for words like 6 todoicem.

(13)  The foreign io, jo are denoted by io: ion, ioniticoKum, Ioniune mope, etc and by

jio: tiod, tioma, Hopoan, Hopoanis.

(14)  The word npoexm reflects the Russian orphoepics, and it is suggested that it be
replaced by €: npoexm. 1t is also recommended to remove i in words: napanos,

cexeos, eepeepxk, QPoe, etc.

(15) Modern orthography suggests unifying au in Greek and Latin borrowings like:
aemop, 1asp, aszyp, etc; and ay: aymexonozis, raypeam, payna, inayeypayis, etc and

replace them by —as: asoum, asoumopiz, etc.
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(16) Foreign nouns ending in o tended to be treated like native neuter nouns in —o: xino
—xina. In 1934 this treatment under pressure from russificatory political and
linguistic developments, was declared non-standard and eliminated from the standard
language. Kino was supposed to be retained in all cases. However, the recent review
of the orthography suggests that borrowings, which end on -o decline like neuter
natives: nansma, cumpa, Kina, etc.

Some of the suggested changes: (1), (2), (3), (4), (8), (9), (10), (13) have already been

introduced into standard usage, the others are still under discussion.

Although language purists sometimes express concern about foreign borrowings, change
and evolution should not be feared in a language. Certain Russian or international words
will become assimilated into Ukrainian through common popular usage, and this will

enrich and broaden the language. The Ukrainian state now sets standards for the official
Ukrainian language. It influences the direction the language takes but must take account

of popular usage.

The teacher of modern Ukrainian must be aware of these recent changes and the direction
in which the language is evolving. I have used the latest Ukrainian periodicals, including

Literaturna Ukraina and the Holovachuk’s Ukrainian Orthographic Dictionary,1994,

Kyiv, published by Dovira as the latest authority.
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Chapter 11

Communicative Language Teaching and its Features

Linguistic, social and cultural tendencies in modern Ukrainian need to be reflected in
language teaching. The CLT methodology that was initiated in the 1970s had a profound
effect on foreign and/or second language teaching. Many researchers at that time felt that
students were not learning enough realistic and meaningful language within audiolingual
and grammar-translation methods and did not know how to communicate using
appropriate social language, gestures, or expressions; in brief, students were at a loss to
communicate in the culture of the language studied. The Notional-Functional Syllabus
(NFS) first developed by Van Ek and Alexander in 1975 and followed by numerous
interpretations of Wilkins in 1976 was based on previous practices but took with it some
of the positive aspects of language acquisition’. The distinguishing characteristics of the
NFS were its attention to functions as the organising elements of the language curriculum
and its contrast with a structural syllabus in which the focus is on grammatical forms.
Being specifically focused on curricular structure, it organised language materials around
such functions as identifying, reporting, denying, accepting, declining, asking
permissions, apologising, etc. The NFS quickly provided common ground for the
development of communicative textbooks and materials. Many of them were organised
around a sequence of functional topics such as:

e Introductions and greetings

% Described in Berns, Margie. “Functional Approaches to Language and Language Teaching: Another

Look”. 1984, Initiatives in Communicative Language Teaching. A Book of Readings. Ed. Sandra Savignon
and Margie S. Berns. Massachusetts: Addison-Wesley Publishing Company, 1984. pp. 4-21.
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e Invitations and apologies

e Gratitude, compliments and congratulations
o Requests and directions

e Offers

e Advice and intentions

e Pleasure and displeasure

e Expressing opinion

e Interrupting

e Changing the topic of conversation

A typical unit in an NFS textbook included presentation of dialogues, conversation
practice with a classmate, situations in which the student figures out what to say, role
plays, chart work, multiple choice exercises, one-sided dialogues, non-verbal
considerations, discussions and extra-class practice. However, NFS was not a method.
First of all, it did not specify how to teach. Secondly, it did not provide any learning
strategies for getting messages and negotiating the meaning as interactive participants do
in spoken or written discourse. NFS was a syllabus. However, by focusing on functional
purposes of language, and by providing contextual (notional) settings for realisation of
those purposes, NFS provided a link between different methods and set the stage for a
bigger and better methodology, which became known under a variety of names, including
notional-functional, teaching for proficiency, proficiency-based instruction, and

communicative language teaching (CLT).
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Researchers who helped to develop the theory and practice of the communicative
language teaching (Brown, 1991; Brumfit, 1984; Littlewood, 1981; Nunan, 1988 &
1999; Rivers, 1981, 1987) described CLT as a methodology that opens
up a wide perspective to language learning, enriching foreign language acquisition,
engaging students in activities in which they must think critically, and providing
opportunities to use the target language in meaningful contexts. W. Littlewood suggests
that
the most efficient communicator in a foreign language is not always the
person who is best at manipulating its structures. It is often the person who
is most skilled at processing the complete situation involving himself and
his hearer, taking into account of what knowledge is already shared
between them.®

The learner needs to acquire not only a set of linguistic items, but also strategies for using

them in specific situations.

The goal of the communicative language teaching is to make use of real-life situations
that necessitate communication. It proposes ways for learners to internalize a second
language and to experiment in a classroom context by teaching students how to react in a
real world situation. The instructor sets up a situation that learners are likely to encounter
in real life. Unlike the audiolingual method of language teaching, which relies on
repetition and drills, the communicative approach can leave learners in anticipation as to
the outcome of a class exercise, which will vary according to their reactions and

responses. The focus in CLT is not on single words out of context, but on the use of these

¢ Littlewood, William. Communicative Language Teaching: An Introduction. Cambridge University Press,
1981.p 4.
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words, and the ability to recognize and make questions, answers and statements as part of
a dialogue, as and when appropriate. A learner's motivation to learn comes from his/her
desire to communicate in meaningful ways about meaningful topics. Margie S. Berns
(1984), an expert in the field of communicative language teaching, writes that “it is
context that gives meaning to form and function and makes it possible for us to make

sense of any instance of language” (p.19).

David Nunan (1991) suggests five features to characterize CLT:

1. An emphasis on learning to communicate through interaction in the target language
2. The introduction of authentic texts into the learning situation

3. The provision of opportunities for learners to focus not only on language, but also on
the learning process itself

4. An enhancement of the learner's own personal experience as important contributing
elements to classroom learning

5. An attempt to link classroom language learning with language activation outside the

classroom (p.279).
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The Centrality of Interaction
At the center of current theories of communicative competence lies the interactive nature
of communication.

Through interaction, students can increase their language store as they

listen to or read authentic linguistic material, or even the output of their

fellow students.”
Therefore, the communicative purpose of language encourages us to create opportunities
for genuine interaction in the classroom. Without interaction language learning might be
a boring, frustrating and sometimes even a threatening experience. Boring, because the
lesson may have no relation to the students and their world. Frustrating, since the students
often find it difficult to live up to their own expectations of themselves and those of the
teacher. Threatening, because they are measuring their progress against that of their
classmates. Many language teachers have come to believe that it is not only the
particular teaching approach that turns students off language learning, but the failure of
the teacher to be aware of and apply certain underlying principles, which make language
learning more relevant and rewarding. Basically, these principles suggest that students
perform best and retain a foreign language more successfully when they involve
themselves in the learning process by choosing what to say, write and read in a secure,
supportive environment. They are using the language naturally as they would in real
situations and are encouraged to work together cooperatively. They are not just parroting

the teacher’s sentences or doing controlled dialogues from a textbook but are working in

pairs or small groups on their own without constant supervision from the teacher. Part of

7 Rivers, Wilga. “Interaction as the Key to Teaching the Language for Communication”. 1987. Interactive
Language Teaching. Ed. Wilga Rivers. Cambridge, New York: Cambridge University Press, 1987.

p4.
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the teacher’s art is to create, or stimulate student creation of the types of situations in
which interaction naturally blossoms and in which students can use for actual
communication what they have been learning in a more formal fashion. In this way, they
are already engaging in the central activity for which language is used in human relations.
Through interactive communicative activities students can increase their vocabulary, as
they listen to or read authentic linguistic materials, or even their fellow students’
discussions, joint problem-solving tasks or dialogues. In interaction students can use all
they have learnt or absorbed expressing the real meaning which is important to them.
Even at elementary stage they learn to experiment with the language, to make the little
they know go a long way. In a second-language situation, interaction becomes essential
to survival in the new language and culture. A relaxed and enthusiastic atmosphere
stimulates and promotes interaction. The interaction may be quiet; it may be noisy; it
may be dynamic; it can take place in a large or small group, or in pairs; but it will be
there with students deeply involved in tasks and activities that draw on their creativity
and stimulate that of the teacher. Rivers (1987) suggests that in an interactive classroom

there will be, first of all:

1. Much listening to authentic materials. The listening will be purposeful as
students prepare to use what they have heard in some way. Authentic material
include teacher talk, audio and videotapes, newspapers, magazines, cartoon
books, letters, instructions, menus, maps, etc. Authentic materials shouldn’t be
difficult materials. With careful selection and preparation they will be fine-tuned

to a level accessible for a group.
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Students from the beginning listen and speak in reacting to pictures and objects, in
role-plays, through acting-out and in discussion; they create radio talk shows,
simulate cocktail parties, or job interviews, argue about events and position taken
and share points of view, etc.

Students are involved in joint tasks: purposeful activity where they work together
doing or making things, making arrangements, entertaining others, preparing
materials for festivals and presentations — all the time using the language as they
concentrate on the task.

Students watch films and videotapes of native speakers interacting. They observe
nonverbal behavior and the types of exclamations and filling expressions that are
used, how people initiate and sustain the conversation, how they negotiate
meaning, terminate the episode, etc. Audio taping and videotaping are useful.
Varieties of language, stress and intonation can also be acquired and practiced in
this type of activity.

Pronunciation may be improved interactively not only while listening and
speaking but also in poetry reading and creation or while preparing dialogues,
plays, or skits where reading the material over and over with each other is the
learning procedure.

If reading is the activity, there should be lively interaction of reader and text —
interpretation, expansion, discussing alternative possibilities or other conclusions.
Often reading leads to creative production in speech or writing, as students are
inspired to write stories, poems, plays, radio programs, or film scenarios, or their

own plots for stories and plays.
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What is written should be something that will be read by somebody. Dialogues,
letters or journals are excellent examples of interactive writing. Students write to
the teacher or to each other, and the reader responds with a further message,
combining reading and writing in a purposeful activity. Instead of correcting, the
teacher might rephrase awkward expressions while commenting on the content.
Interaction takes place when students correspond with a native speaker of their
own age or a stranger selected from a telephone book or Internet.

Interaction does not preclude the learning of the grammatical system of the
language. We communicate better if we understand and express the nuances of
meaning. However, learning grammar is not simple exposure to the rules but
rather inductive development of rules from living language materials and then
performing rules. Many activities can be developed in which students use
particular structures without feeling they are learning grammar.

Testing should be interactive and proficiency-oriented. It should replicate normal
use of language as much as possible. As soon the test becomes an interesting and
absorbing activity, the student is mentally interacting with the test writer and the
test becomes an organic process of construction of meaning in comprehension and
expression.

Interacting with the community is extremely important. Students can use
community resources to work on a project, or help with the project, joinin a

festival (see 10-15).
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Authenticity of Language

As learners are to be prepared for communication in the real world, authentic materials
should be used in the classroom. Students achieve fluency in using a language when their
attention is focused on conveying and receiving authentic messages. In fact, it has been
proven that the use of authentic materials motivates learners more and enables them to
see the relevance of classroom activity to their long-term communicative goals. Through
natural language rather than artificial material students will be more motivated to be

engaged in any classroom activity.

David Nunan defines authentic language as a “sample of spoken and written language
that has not been specifically written for the purposes of teaching language™®. It has been
argued that authenticity is a relative matter, and that as soon as one extracts a piece of
language from the communicative context in which it occurred and takes it into the
classroom, one is de-authenticating it to a degree. In other words, it is not possible to
have absolute authenticity in the classroom. Non-authentic language should not be
completely banned from the classroom; written texts and dialogues have an important
place there. Such materials provide security and comfort, and helps learners to see the
various patterns and systems that make up the language. However, leamers should also
receive authentic language as much as possible, because, ultimately, if they only
encounter specially written dialogues and listening texts, the language learning process

will be more difficult.

8 Nunan, David. Second Language Teaching & Learning. Heinle & Heinle Publishers ITP An International
Thomson Publishing Company, 1999. p. 196.
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Exposing learners to authentic texts is important for two reasons. Firstly, non-authentic
listening texts differ in certain ways from authentic texts. They usually contain linguistic
features more usually found in written rather than spoken language. There are few of the
overlaps, hesitations and false starts found in authentic texts, and there is very little
negotiation of meaning. These differences do not always adequately prepare learners for
dealing with genuine communication either inside or outside the classroom because,
some of the features of authentic communication that rarely appear in non-authentic texts
(such as repetition, requests of clarification and so on) facilitate comprehension. The
advantage of using authentic language is that learners deal with target language items in
the kinds of contexts that they naturally occur, rather than in a written context. Use of
authentic language in the classroom will assist learners because they will experience the
language item in interaction with other related grammatical and speech elements. It takes
energy and creativity to employ authentic context and meaningful interaction but even
drills can be structured to provide a sense of authenticity. Beginners can practice simple
greetings and introductions. Even at the initial stage of learning the authentic materials
should not be simplified to the extent that the language is no longer authentic. Instead,
learners should be taught strategies of how to deal with authentic texts and understanding
the main idea of such texts, e.g. by understanding the meaning of unknown words using
the context or knowledge of their mother tongue (if the words are similar). At a more
advanced stage learners deal with invitations, letters, newspaper articles, etc. Therefore,
the choice of learning resources is of extreme importance to ensure that learners do not
learn using texts that are outdated and no longer of relevance in today’s world. Among

several resources for teaching/learning Ukrainian as a second or foreign language only
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few textbooks, such as Ukrainian - A Complete Course for Beginners by Olena Bekh and

James Dingley (1997), and Ukrainian Language Development Series Nova being

developed under the guidance of Olenka Bilash (2000), which was designed within the
age context of kindergarten to Grade 12, represent a good example of usage of authentic

texts for teaching/learning purposes.

Focus on how to learn skills

In recent years language teaching methodology has seen a dramatic increase in attention
to the language learning process itself. There is a Chinese saying: “It is better to teach
someone how to fish than to give them the fish.” Having invested time and efforts into
developing their own set of learning strategies, learners can take responsibility for a good
deal of their learning. In accordance with the principle of process orientation, learners
should be consciously taught language learning strategies. There are strategies available
for improving listening and reading comprehension, learning and remembering grammar,
understanding and memorizing lexical items etc. Some learners with experience in
foreign language learning will already have a repertoire of strategies. For instance, the
use of a dictionary, the most important reference tool available to learners, should be
stressed. Many learners do not make maximum use of their dictionaries simply because
they are unaware of what these may offer them. Learning orientation will make learners
more autonomous, and they will be able to engage in independent learning even outside

of the classroom or after the course.
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In an era of interactive, intrinsically motivated, learner-centered teaching, learner strategy
skills promote a greater awareness of what learners are doing and make the learning
process more effective. One of the principal goals in communicative language teaching

is to help learners develop their own unique individual ways to successful learning. Very
often successful learners achieve their goals through conscious, systemic application of
learning strategies. First of all, the learning of any skill involves a certain investment of
time and efforts. A complex set of skills such as those required in learning to speak
another language, for example Ukrainian, is acquired through an investment of
considerable time in observing, focusing, practicing, monitoring, correcting, etc. Rubin

and Thompson (1982) generalized good language learners as those, who:

1. find their own way, taking charge of their learning

2. organize information about language

3. are creative, developing a feel for the language by experimenting with its
grammar and words

4. make their own opportunities for practice in using the language inside and outside
the classroom

5. learn to live with uncertainty, continuing to talk or listen without understanding
every word

6. use different memory strategies to recall what has been learnt

7. make errors work for them and not against them

8. use linguistic knowledge, including knowledge of their native language and other

learnt languages
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use contextual cues to help with comprehension

10. learn to make intelligent guesses

11. learn to manipulate learning style levels

12. learn different styles of speech and writing and learn to vary language according

to the situation (see 49-91).

Rebecca Oxford in her book Language Learning Strategies: What every Teacher

QOught to Know (1990) recommends many different techniques to improve the

language learning process and shows which strategies they encourage:

1.

To lower inhibitions: play guessing games and communication games; do role
plays and skits; use plenty of group work; laugh with your students

To encourage risk-taking: praise students for making sincere efforts to try out
language; use fluency exercises where errors are not corrected at that time; give
assignments to try out language

To build students’ self-confidence: tell students explicitly or implicitly (verbally
or not verbally) that you do indeed believe in them; list their strengths and what
they have accomplished in the course

To help them develop intrinsic motivation: remind them explicitly about the
rewards for learning languages; remind of job opportunities for them if they speak
for example Ukrainian; help them to see rewards beyond the final exam

To promote cooperative learning: encourage students to share their knowledge; do
a considerable amount of small group work; play down competitions among

students
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To encourage them to use right-brain processing: use movies and tapes in class;
do skimming exercises; do oral fluency exercises where the object is to get
students to talk (or write) without being corrected

To promote ambiguity tolerance: encourage students to ask you and each other
questions when they do not understand something; keep theoretical explanations
very simple and brief; deal with few rules at a time

To help them use intuition: praise students for good guesses; do not always use
explanations of errors; correct preferably just those that interfere with learning
To get students to make their mistakes work for them: tape record students’ oral
production and get them to identify errors; let students catch and correct each
other’s errors; encourage students to make lists of their common errors and to
work on them on their own

To get students to set their own goals: explicitly encourage students to go beyond

the classroom goals; give extra-credit work (see 165-168).

Oxford also draws a distinction between direct strategies and indirect strategies. Direct

strategies include such things as memorizing, analyzing, and reasoning, and guessing

intelligently. Indirect strategies, on the other hand, include things such as evaluating

one's learning, dealing with anxiety and cooperating with others. Perhaps, the most

powerful technique among these strategies is help to develop intrinsic motivation.

Edward Deci defined intrinsically motivated activities as

ones for which there is no apparent reward except the activity itself.
People seem to engage in the activities for their own sake and not because
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they lead to an extrinsic reward. ...Intrinsically motivated behaviors are
aimed to bringing about certain internally rewarding consequences,
namely, feelings of competence and self-determination.’

According to E. Deci (1975) every technique in the classroom can be intrinsically

motivating if it:

e Appeals to the genuine interests of students and is relevant to their lives

e Provides some choices in choosing some aspects of the technique and determining
how the learners go about fulfilling of the technique

e Encourages students to discover for themselves certain principles or rules rather
than simply being told

o Contributes to students' independence and autonomy

e Foster cooperative negotiation with other students in the class

e Promotes interaction and is conducted in a positive and enthusiastic manner

e Presents a reasonable challenge

e Provides sufficient feedback on learners' performance (see 210-219)

When all these factors are duly considered the learners' long-term goals, their level of
thinking and feeling and their global assessment of their potential is much better served
by promoting intrinsic motives. The instructor's task is to maintain these intrinsically
motivating orientations in the process of teaching. Few Ukrainian teaching/learning
resources are focused on how to learn skills and facilitate intrinsic motivation of learners.

Olena Bekh and James Dingley in their textbook Ukrainian A Complete Course for

® Deci, Edward. Intrinsic Motivation, Plenum Press, 1975. p.23.




34

Beginners (1997) try to meet needs of students and create a supportive climate of risk
taking and choice, providing an environment in which Ukrainian language is used for the

purposes of communication and learning of culture. Ukrainian Language Development

Series Nova (2000) developed under the guidance of Olenka Bilash is a versatile
children's program for learning Ukrainian as a foreign language that accommodates the
diversity of learning styles, facilitates the use of target language, and provides exposure
to a wide range of excellent authentic language models. In both textbooks students are
provided with the opportunity to explore new ideas and experiences, construct meaning

and practice communication that is an intrinsically motivating experience.

Focus on learners’ needs

In language learning, some students may have quite a good idea about where they are and
what exactly they want to learn. Others may only have the vague idea that they want to

learn the language but may not know what is involved in this learning process.

The factors which should be considered in meeting the individual needs of students
include prior knowledge of learners, experiences of learning languages, motivation,
language and cultural background, etc. In a number of teaching situations, what to teach
and in which order is determined by the teaching institution, or the textbook. Some kind
of needs analysis may nevertheless be useful in order to find out what students want to
learn and what they need to do with the language (the wants and needs may not
necessarily be identical). This analysis can take the form of an informal conversation with

students either before or at the very beginning of the course - covering such questions as:
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o what skills to concentrate on (speaking, listening, reading, writing). If
concentration is on speaking/listening: who would students be talking to, in what
situations - and what would they want and need to communicate? If emphasis is to

be put on reading/ writing, what exactly do students want and need to read/ write;

o in what contexts or situations the learners may want to and/or have to use the

target language.

A short questionnaire to discover why students are enrolling/have enrolled on a course in
Ukrainian might be useful (see Appendix 3). The completed questionnaire will then serve

as background information in answering the following questions:

e Isthere a prevailing motive evident in the class?

o Are most students extrinsically or intrinsically motivated?

e Do the results of the questionnaire tell anything about students' needs?

In situations where the teacher is responsible for the course design, a needs analysis will
help to decide and choose what to teach and what materials to use. Topics and activities
selected for the courses should be based on learners’ interest as well as their practical
value for real life communication. This could mean that some deviations from prescribed
curriculum, textbooks or materials may be necessary. At the same time, it also means that
the initial choice of textbooks should be made carefully. Wherever possible, textbooks

and other materials used should offer up-to-date information on Ukraine and its culture.



36

Language activation outside the classroom

Krashen and Terrell (1983) have argued that the purpose of language instruction is to
allow the learner to communicate outside the classroom. Exposing students to pieces of
the outside world has an important function in respect of providing realistic language
input, establishing a dynamic and meaningful context for learning, and increasing student
motivation. By doing so a bridge between the classroom and the world is constructed.
However, in addition to bringing fragments of the world into the classroom an extension
of the classroom can be effectively utilized as well. Outside-world tasks are perhaps more
obvious activities for intermediate or advanced students, but there are compelling reasons
for introducing such activities from a very early stage in the language learning process.
Communicative methodology makes use of materials and resources, which help to bring
the outside world into the classroom. These may range from non-linguistic items, such as
simple visuals or realia, through to authentic texts including newspaper articles, audio
recordings of conversations or videos of recent TV programs, documentaries, CDs,
Internet, etc. The earlier students begin to engage in outside-world activities, the better.
Clearly, at lower levels extensive preparation is required so that learners have the
necessary linguistic resources and confidence to undertake the tasks set and accomplish
them to a satisfactory degree, without losing the motivation. It is perhaps best to begin
with activities based more on reading, such as following signs and directions or finding
places, where the majority of the talking will be discussion between learners rather than
with native speakers. At the same time, the necessary language for asking questions of

native speakers can be pre-taught, so that more students or groups can make use of.
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Building bridges between the classroom and the outside world, and facilitating students'
entry into that world, has many benefits, not only for lower-level students, including:

e whatever language students encounter in the outside world is always authentic
language

e when well-prepared, students can gain a lot of fruitful listening practice and
vocabulary reinforcement from television shows, films, lectures, documentaries,
etc.

o aknowledge of how to behave in everyday linguistic environment has obvious
survival value for students newly arrived in a country where they may not speak
or understand very much of the language, which can be a disorienting and even
frightening experience

e students may also gain practical information, such as how to find their way
around, where to purchase certain products or even how much it costs

e students may gain a great deal of cultural knowledge and insight

e once initiated into the Internet community, whether through net surfing, e-
mailing, chat or webpage building, they will be able to participate in it long after
having finished their studies, and continue to refresh and develop their language
skills in this way

o the early development of a degree of competence in dealing with everyday
linguistic transactions is intrinsically motivating, partly because of their necessity,
but also because students rapidly see their own progress as they extend their
ability to deal with one area after another, and thus develop the confidence to

begin to explore on their own
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¢ this puts them on track to becoming independent learners, who can make use of

the target language speaking environment to learn in their own time.

The following list details some of the successful activities, which facilitate language use
outside the classroom. The suggested activities can be used at any level of language

proficiency.

Activity 1: Internet

Students can be requested to find out information about current events, famous people
and places, culture and pop music. The numerous fortune-telling sites on the www are
often very popular with students, and an activity centered around them can be an
interesting adjunct to a study of future forms. At higher levels students could be involved
in more analysis (e.g. of the value of websites) or synthesis (e.g. of the reports of a
particular event from different newspapers across the political spectrum). The Internet
can also be used for group work, and projects, such as planning trips and holidays, where
they have to find out all the information regarding flights, hotels, tours, etc, from the net,
and produce an itinerary and costing for their trip. Of course, not only does the Internet
enjoy great popularity among many students, but also www activities can be conducted

from anywhere in the world, with virtually no modifications. Few examples of sites that

provide information about Ukraine and can be utilized in teaching: www.brama.com;

www.personal.ceu.hu/students/97/RomanZaharii/ukrainian. htm:

www.cheemo.conv/babalang html: www.geocities.com/CollegePark/4747 /ukrlang.html;
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www.unazone.net/Ukraine.html; www.infoukes.com; www.ukemonde.com;

www.ukraine.org; www.yourdictionary.com/nguages/slavic.html;

hitp://ukrspell.virtualave.net/;

www.history/ukraine.html; www.rootsweb.com/~uwgw/index2.html;

www.infoplease.com; etc.

Activity 2: E-mailing

Students can be encouraged to link up with native speaker from Ukraine. It works
especially well if the pen friend is learning English. Chat sessions are another possibility
(www.kuszta.freeserve.co.uk/Lhtm). Students can also be given assignments where they
are asked to correspond with site editors of, for example, fan club pages, while higher
level students can be asked to write emails to online newspapers. Very often, in my
experience, students do receive replies, which is very motivating and sometimes leads
them into an exchange of emails, providing extra language practice in a communicative
setting. There are also a number of scientific and other websites, which invite net surfers
to send in questions, to which the answers may be published online, for example

http://ukrspell.virtualave.net

Activity 3: Setting Up Webpages

Students can be given support in setting up their own individual or group webpages on
subjects of their own choice, or as part of class projects. As well as obtaining valuable

writing practice, students usually receive e-mail feedback from each other and not
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infrequently from other net surfers who just happen to be passing by. This kind of activity
will require the use of the Ukrainian font, which for Windows 2000 version can be
installed through a keyboard function (Control panel- Input locales- Add-Input Locales-
Select Ukrainian (might prompt for Windows CD)-click OK-Apply-OK)). However,
setting up webpages might be time consuming and require computer knowledge of web-

design both from the instructor and the learner.

Activity 4: Television & Radio

Students can be asked to watch TV programs, for example Kontakt Ukrainian TV

Network, http://www.infoukes.com/kontakt/ or listen to radio broadcasts, CKJS 810 AM

— a multilingual radio station in Manitoba, serving more than 20 different ethnic groups,
on particular subjects, bearing in mind that the latter are more difficult because of the
lack of visual support. While short excerpts are probably more appropriate if used during
class, students can also be asked to make use of these media in their own time. One
activity that works well at higher levels is to assign one student each day to report on and
summarize the previous day's/that day's main news stories, sports stories and/or weather.
Students are then able to make use of any media -- TV, radio, newspapers, Internet to

construct their class presentations.

Activity 5: Visiting Travel Agents

Students can be asked to plan imaginary holidays to various destinations in Ukraine. It

can be integrated with surfing the net, where students can find out details and prices of
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tours/trips and then report back to the class. The following sites might be helpful for this

kind of activity: www.Ukraine-About.com.Geography;

www.Ukraine/Recreation and Sports/Travel/; www.ukraine.org/tourism.html, etc.

Activity 6: Visiting Museums, Churches, Historical Sites

Students might be asked to find items, names or dates, or to respond to art in a simple
way, for example, by ranking paintings in order of age or personal preference, or even
just identifying the subject of paintings listed on a worksheet. Such visits can also give
rise to follow-up class discussions or report writing. It can also be done on-line. For
example, students can be asked to research what is currently exhibited in Kyiv Golden

Gates Art Gallery, wwww.ukraine.org/art.html

Activity 7: Following Maps & Directions

Students can be asked to follow simple directions on the map and identify places they
find along the way; advanced students can be sent to find things without a map, so that
they have to ask for directions. An extension of this kind of activity is a treasure hunt,
where students follow directions to find further information leading them to a certain
goal; the information could be in the form of signs put in place earlier by the teacher, or
at a more advanced level might involve students finding certain people and asking them
for directions. Again, such an activity is likely to be very popular with students, but

involves quite a large amount of organization and co-ordination on the part of the teacher.
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Activity 8: Attending Talks, Lectures and Debates

If the topics are of interest to the majority of students, talks and lectures can provide ideal
opportunities for listening to native speakers. Advanced students often enjoy attending
debates, both for the subject matter and to hear the patterns of interaction between
speakers. In some situations students may even be able to ask questions, though they need
to be well prepared for this. Alternatively, speakers can be invited into the classroom for

a more informal talk.

Activity 9: Attending the Movie

After some preparatory work, ranging from a general study of vocabulary or themes
through to reading the script of the play or film in class, such a visit provides excellent
listening skills practice, and can be followed up with worksheets, class discussions and
debates, or report-writing. The options for using the outside world in inventive ways
become far more extensive at higher levels, it can be seen that there are also many
possibilities at lower levels. There is no reason not to begin early, so that by the time
students arrive at higher levels, they are get used to linking classroom practice with

communicative possibilities in the outside world.

A number of potential problems, largely connected with preparation or practical details,
must be kept in mind when using the outside world as a resource:
e sometimes it is too easy to design enjoyable activities from which the students

learn little or nothing
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o if not properly prepared, learners may be frightened by the activity and fail in the
set task, which would be very demotivating

e some activities like treasure hunts require considerable preparation, while others -
- such as surveys composed and conducted by students, or student websites
require extensive teacher support while the activities are running

o ideally, because of the cost of living as a student, free activities should be
conducted, but if there is a small cost involved (say, entry fees to a an art gallery)
this should be cleared with all students, or alternatively other financial resources
can be attracted

e activities involving the Internet or e-mail can only be conducted at an institution
with sufficient resources, and the teacher must be computer-literate; many
students are relatively familiar with computers nowadays, but some others may

require additional help.

Visuals, realia and authentic texts have long been used as aids in the foreign language
classroom, and can have great value as an integral part of lessons. If teaching in a target
language, it is possible to go further, and make use of the outside world so that it
becomes an extension of the classroom, where students are able to put into practice what
they have learned, and are taught how to make use of their surroundings as a source of
comprehensible input. The bridges built between the classroom and the outside world,
and the more gradual transition to outside classroom experience will not only make
language study more meaningful and motivating, but will help learners to go forth as

completely independent learners.
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Chapter II1

Communicative Language Teaching and the Four Skills of Language Acquisition
Real communication involves fluency in listening, speaking, reading and writing. In
CLT a focus on communication and interaction in all uses of the language is essential.
Learners need to be able to interpret the language, express themselves in the language
and negotiate meaning. Some may wish to argue that the integration of the four skills
diminishes the importance of the rules of listening, speaking, reading, and writing that are
unique as a separate skill. However, integration of the four skills adds richness to the
learning process, facilitates learners' motivation and provides a chance to diversify
learners' efforts in more meaningful tasks. Such integration can, of course, still utilize
separate approach to unique characteristics of each separate skill, but it is the approach,
which is taken within a communicative, interactive framework. The following
observations made by H. Douglas Brown (1994) support this approach:

1. Production and reception are two sides of the same coin: one cannot split the coin
to two.

2. Interaction means sending and receiving messages.

3. Written and spoken language often bear a relationship to each other; to ignore this
relationship is to ignore the richness of language.

4. For literate learners the interrelationship of written and spoken language is an
intrinsically motivating reflection of language, culture and society.

5. By appealing to what learners can do with language we invite any of the four

skills that are relevant into the classroom.
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6. Often one skill will reinforce the other; we learn to speak, for example, by

modeling what we hear, and we learn to write by examining what we can read

(p.219).

Integration of four-skills models is the real-life integration of language skills that
encourages learners to perceive the relationship among several skills, and provides the
language instructor with a great deal of flexibility in creating interesting, motivating
lessons. Few Ukrainian textbooks are focused on integration of the four-skill areas, such

as: Ukrainian. A Complete Course for Beginners by Olena Bekh and Jim Dingley (1997)

and Ukrainian Language Development Series Nova (2000) developed under the guidance

of Olenka Bilash. Selected context of these resources allows developing language skills
in a wide range of purposes through a variety of speaking, reading, listening and writing
activities which contribute to the development of effective communication. At the same
time, teachers of Ukrainian experience lack of resources for different levels of students,
which would incorporate listening, speaking, reading and writing. Even the latest

textbooks developed in Ukraine, for example Ukrainska Mova. Praktychny Kurs

Hramatyky by V. Vinnytska and N. Plusch (1997) are designed specifically to develop
one skill area. However, language resources designed to meet current requirements of
global markets should be targeted at incorporation of the four skills in language

acquisition for effective interaction of learners.
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Speaking and Listening: Interactive Activities for Ukrainian
Communicative activities to develop speaking and listening skills vary widely in theme
and organization. However, according to Sadow (1987) they share a number of features:

1. Students work from the known to the unknown

2. The problem is thoughtfully unclear

3. Any logical response to the problem is acceptable

4. Role play is commonly used

5. Listening skills are crucial at several points in the activity

6. The teacher sets up the activity and then withdraws

7. There is a summing up following student discussion (33-34).
Communicative activities work best when they are an integral part of the course and are
regularly employed in the classroom. They can be used at all levels. Often the difficulty
of the activity can be adjusted by changing vocabulary and sequence of grammar. At all
stages listening skills are very important. If learners do not understand the task they
cannot perform it. The understanding or decoding of any message or stream of speech
depends on the learner's familiarity with phonemic sounds, sequences of sounds,
inflexions, sound changes, structural groupings, word-order clues, meaning of words
depending on the context or situation, formulas, introductory words, hesitation words,
which occur in speech and the cultural meaning of the message. Listening skills are
developed over a long period of time in logical, progressive steps. It is necessary to start
with short phrases or sentences in one situation which learners can retain easily
proceeding to longer sentences, then to combination of sentences first in the same, later in

different situations. In developing the learners' listening skills, it is essential not to slow
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down or distort speech in any way in the mistaken notion that it will help the learner to

understand. Anything heard by students should contain the rhythm, intonation, pauses,

contractions and elisions, which are authentic and normal in the target language. Several

decades of research and practice in teaching listening comprehension provided some

practical principles for designing techniques to enhance comprehension. Most of them

can be applied not just to listening but to any technique. These principles include the

activities, which are:

1. Intrinsically motivating and appeal to listener's personal interests.

2. Utilize authentic language and contexts to enable students to see the relevance of

classroom activity to their long-term communicative goals.

3. Consider the form of listeners' responses. Lund (1990) offers nine different ways to

check listener's comprehension:

doing - the listener responds physically to a command

choosing - the listener selects from alternatives such as pictures, objects,
texts

transferring - the listener draws a picture of what is heard

answering - the listener answers questions about the message

condensing - the listener outlines or takes notes on a lecture

extending - the listener provides an ending to a story heard

duplicating - the listener translates the message into the native language
modeling - the listener orders a meal, for example after listening to a model

order



48

e conversing - the listener engages in a conversation that indicates appropriate
processing of information (see 105-115).
4. Encourage the development of listening strategies. Most language learners are simply
not aware of how to listen. They need help with such strategies as:
5. Look for keywords
6. Guess for meaning
7. Seek clarification
8. Listen to the general gist
9. Predict speaker's purpose by the context
10. Include bottom-up and top-down listening techniques. Bottom-up processing
proceeds from sounds to words and then to lexical meanings, etc. Top-down processing
proceeds from a background information. It is important for learners to operate from

both directions because both help with comprehension.

Techniques for teaching listening can vary considerably depending on the proficiency

level. The following activities suggested by D. Brown (1994) for different levels to

improve listening comprehension:

a) presentation of sounds, sound sequences, intonation patterns, and utterances with
contrasting stress and pauses (see Appendix 2)

b) directions related to classroom routines (assigning homework or other projects)

c) model sentences based on grammatical or lexical feature of the target language

d) cues or questions to stimulate appropriate responses

e) telling a story



g)
h)

)

k)

Y
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reading a passage or a poem

modeling a dialogue

telling about an incident that happened to you or someone else

creating a situation for a dialogue, film, a radio broadcast, etc

dictation (gradually increasing the number of syllables the students should retain
before they write

listening comprehension exercise

greeting visitors and engaging them in conversation

m) listening to other students giving directions, asking questions, giving summaries, etc.

n)
0)

p)

dialogue dramatization

telephone conversations

interviewing people

attending lectures, conferences, etc.

going to movies, plays, etc in the target language

participating in a spontaneous, unprepared role-playing activity in which learners are
forced to listen attentively to one another in order to make an appropriate response,

etc. (see 247-250).

The importance of listening comprehension in language learning is quite apparent.

However, even focusing from time to time on the specifics of one skill area it is

important to remember the relationship among all four skills and the necessity in

authentic, interactive classes to integrate these skills.
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Since two or more people are always involved in communication it brings us to the
consideration that listening and speaking are interdependent to a great extent. Generally,
not necessarily, improvement of listening comprehension may improve the ability to
speak. Speaking is a more complex skill than listening. In addition to knowing the sound,
structure and vocabulary systems of the language, the speaker must think of the idea to be
expressed, he must change the position of the tongue and a jaw in order to articulate the
appropriate sounds, and be consciously aware of the grammatical, lexical and cultural
features needed to express his idea. All of these interrelated acts must take place
simultaneously. In order to create interest and encourage communication in the
classroom, interactive communicative activities should be introduced from the very first
day. In CLT pair and group work are introduced from the very beginning, encouraging
interaction within the structure. A simple way to accomplish this is to practice with two-
line question-answer exchanges, dialogues, meaningful substitution drills, checking
written work with each other, etc. In question-answer exchanges students fill in the
missing sections in any way that makes sense. As an example, students may discuss their
names or food (or anything else that comes to mind). Most of the examples of activities
in Ukrainian were designed utilizing experience of teaching English as a second language
on the basis of CLT.

1)

- Yu mu Ilempo (Oxcana, lean, Bacune, I'anuna, Poman)?

- Tax s ... or

- Hia..
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2)

- Yu mu mobuw (8apenuxu, 2onybyi, komnemu, 6opwy, i m.o0.)?

- Tax s nobnwo or

Hi, 1 ue nwobnio

Pair work, particularly dialogues, enable the instructor to involve students in

communication for a short period of time with a minimum of logistical problems.

Dialogues represent the most common form of oral communication. Learners listen to a
speaker and react, either by speaking themselves or by performing some action. Dialogue
may be effectively used as an introduction to the learning of grammar, vocabulary or
pronunciation. For example, fill-in-the blank dialogues offer an ingenious method for
transforming a traditional grammar exercise into the interactive one. Students who work
in pairs are asked to fill in the blanks, practice the dialogue, and then perform it for the

class. Example: fill in the blanks with the verb #mu/imu in the correct form of the Present

Tense:
- Yu muy ——----mmmmmm e 00 KpamHuyi 3 Hamu?
- Tak, g ------------—-- 00 KpamHuyi.
- A kyou mu --------- nomim?
- A oymaro My -------------- 0o bibniomexu.
- [lsxyio 3a ingpopmayiro. A eonce -------------- 00 kpamuuyi. [lo nobayenus.

The use of dialogues with visual cues represents another useful approach to

communicative interaction. For example, students can be asked to look at the model and
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make up and/or write three dialogues based on the illustration, then practice the dialogue
aloud working in pairs. At a more advanced level students can practice directed
dialogues. In a directed dialogue students are asked to make up their own dialogues
based on a definite situation. They encourage creativity and lead to lively class
performances. For example,
Musxaiino mae 3a6mpa suxionuii denw. Bin ue 3uae wo siomy pobumu. Homy
menegonye AnOpiti i nponoHye pisHi peyi, AK HANPUKAAOD, NOIXAMYU HA PUBAKY, 2pamu
y pymbon abo eonetibon, nimu Ha piuxy i m.0. Muxaiiny nooobaromuca yi idei i in

8ecw uac kaoice. ,, Axa ye 00bpa ides!”

In a dialogue students can effectively work together on a grammar or vocabulary
problem. For example, they might be told that males and females will switch gender, age
and status and working in pairs they have to rewrite the material and make the necessary
adjustments of gender, forms of address, etc. The students might be given several
variations, which allow for more creativity. For example, in a dialogue format they might

be given short cues for testing verbs and verbal forms:

1)
Vasimo cobi, wo s 6auuna sac y maxux micysx, ax... Lllo eu mam pobunu?
(0bidamu, niasamu, 6i0NOYUBAMY, KYNYBAMU)
1. y pecmopani
2. y baceiini

3. yaici



4.y kpamuuyi

2
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Vasimo co6i, wo eu Gydeme y maxux micysx nacmynnozo muscnsa. Lo su

mam 6yoeme pobumu?

(c080pumu 3 nixapem, cuidamu, 2060pumu 3 poduyamy, CLyXamu My3uKy)

1.y nixapui

2.y Max/Jonanvoc

3. yceni

4. na xonyepmi

The instructor can take advantage of the current interests and natural inventiveness of

students by asking them to make their own cues, preferably pairs, and present them to the

class.

In CLT, activities appropriate for pair work can be also used for many group work tasks.

Douglas Brown (1994) suggests the following group tasks that can be successfully

employed in teaching Ukrainian:

1.

2.

Role-plays and simulations
Interviews

Games

Drama

Brainstorming

Projects
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7. Information gap
8. Jigsaw
9. Problem-solving and decision making

10. Opinion exchange (p.179)

Role-play is commonly part of the communicative classroom. They minimally involve (a)
giving a role to one or more members of a group and (b) assigning an objective that
participants must accomplish. Students practice language that is close to what they might
actually use. For example, one student is an employer and the other student is a
prospective employee; the objective is for the employer to interview the prospective
employee or employees. These activities can lead naturally to discussions of forms of
address and politeness or ways of managing a discussion. In advanced classes students
can recreate scenes from history. These scenes may be selected from world culture, but
are more effective when they come from the target culture. At more advanced level
students might also be involved in a discussion of some kind of political or cultural issue

with each person assigned to represent a particular point of view.

Simulations usually involve the entire group that is working through an imaginary
situation as a social unit, the object of which is to solve some specific problem. For
example, all learners are assigned a new identity, occupation and perhaps some other
mitigating characteristics (a physical disability, an ex-convict, etc.). They might be sent
to Ukraine with limited financial resources trying to survive for two weeks. Simulations

usually involve a more complex structure and focus on a problem-solving activity.
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Interview is a very popular activity for pair work, but also appropriate for group work.
Interviews are useful at all levels of proficiency. At the lower levels, interviews can be
very structured, both in terms of the information that is sought and the grammatical
difficulty and variety. At this level interviews can be limited to learning vocabulary for
expressing personal data, producing questions, etc. Students might ask each other
questions like:

- Ak eawe im'a?

- Ak eawe npizeuwye?

- 3gioku eu?
Interviewing also emphasizes group discussion. Teams of from two to five students meet
to develop a series of questions that can be used to interview a number of candidates for a
specific purpose, for example a job in Ukraine. After the interview the class selects the
persons who are considered the most suitable for the job. In a unit dealing with food, for
example, waiters and waitresses may be interviewed for a job in a Ukrainian restaurant.
Other candidates may be doctors, models, cloth designers, athletes, business people,

artists, etc.

Games are integral part of CLT. They are used in order to activate the information.
Games can be used to apply the newly acquired vocabulary, expressions and grammatical
structure. The aim of games is to reduce anxiety in learning and in the acquisition of the
foreign language, especially for adult learners. Through games learning becomes child-

like, and anxiety, which may prevent learning, can be reduced. Learners become more
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receptive, and learning is fun in a playful and non-stressful environment. Games facilitate
communication, motivation and spontaneity, reinforcing learning, improving intonation
and building confidence. In many cases they involve guessing activities to guess a
person’s name or occupation or even what the person is thinking about. Students may be
asked to choose a rather well-known person and describe his or her physical attributes
and accomplishments in front of the class, which then tries to identify the person. This

exercise is particularly useful for working with adjectives.

Drama techniques are considered one of the richest vehicles for encouraging students to
play with language in a personal way. They give the students an opportunity to use their
personality, involve their natural ability to imitate, mimic and express themselves through
gesture, releasing the imagination and memory, bringing to life past experiences that
might never otherwise emerge. In this way, an opportunity is provided to focus on skills
most required when speaking a language: adaptability, speed of reaction, sensitivity to
tone, insight, etc. The effective use of drama activities also helps to solve the problem of
retaining student's interest. Drama activities described in Maley and Duff’s (1978) Drama
Techniques in Language [Learning remind us that drama is a useful tool that can be a part
of any language program. A full semester’s work can be built around a drama project, or
it can fill five or ten minutes at the beginning or end of the lesson. It encourages students
to view the language as a tool of communication rather than an academic subject. It can
bring life and vitality to the classroom and release the teacher from the trap of routine.
Within CLT drama is used in many activities with students, like playing charades, doing

dialogue work and role plays, but they use drama only if students are conveying the
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intended meaning, as opposed to reciting the lines. To take a simple example of drama
techniques, let us take the first word to be taught, which is Jo6puii oenn! We may be
satisfied if students can pronounce it correctly. However, if we accept the idea that words
can and should express feelings, than Jo6puii 0ensv! becomes more than a symbol of
greeting and begins to express the inner feelings of the speaker. We may think of saying
Hobpuii dens! to an unfriendly colleague, child, older person or a close friend who has
been away for a year. In this case the greeting becomes more than JJo6puii oens!, it
becomes a welcome. Students can experiment with different ways to say Jo6puii oens!
by making slight changes in intonation, pitch of the voice, or adding body language,
which might help to communicate the true feelings of the speaker. At a more advanced
level, when students have already acquired the vocabulary and grammar, they may be
asked how they would say the lines if they were for example in the following situation:
Bu monoouti wonosix. Bu edice n’amyv pokie 3ycmpivaemecs 3 Oisuunor. ¥ eac 0obpa
npays, Ay eu oyoice nrobume. Bu maecme ceoto enacry xeapmupy, komn romep,
asemomo0ine. Bu edice 0agHo Oymanu npo me, wob o0pydcumucs, mamu cim 1o i dime,
ma Hagimv NAAHYBANYU 3aNPOCUMY 8auLy OIBYUHY 00 PeCMOPAHy i 3anponoHyeamu i pyxy
i cepye. Ane 306cim HeCcnoOiBAHO, HA MUHYLOMY MudicHi 6u 3ycmpinu O0apky i
3akoxanucs 3 nepuiozo no2naoy. Tenep eu e 3nacme, wo pobumu, K came CKA3AMu

sawiii Oiguuni npo Ooapky.

Students can be asked to add some of the appropriate gestures to the scene. When
students engage in drama activities, we should allow them time to create in their minds

the total décor of the setting, and body language they will be using. If, for example, the
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dialogue takes place in the restaurant, it might be helpful for them to think of a specific
restaurant they know, which actually exists in Ukraine (they might use the Internet to find
one). In addition, actors and language learners alike need an atmosphere that is
non-threatening during the learning and rehearsal stages — a place where mistakes are

considered normal and where they receive support all around them.

In drama we can effectively employ poetry and songs. Fragments of poems and songs
stick in our minds. They might remain in the pool of memory long after communicative
competence has drained away. Poems and songs are highly rhythmical. Patterns of
sound and stress are repeated in regular sequences, and this facilitates their acquisition. In
addition, there are very few occasions when the written word can be spoken naturally,
especially in choral form. Poetry and songs offer a ready-made opportunity for such
participation. Unlike drills, which are often boring, the learners can read poems aloud,
recite them or sing songs as a group without feeling that it is an unnatural process. And
the fact that the group performance masks individual error adds to self-confidence.
Poetry and songs are excellent tools in learning a foreign language which must be utilized
in teaching pronunciation, grammar and simply to boost learners' motivation and make

language learning interesting and fun.

Brainstorming is a technique to initiate some sort of thinking process and creativity. It
can be employed to prepare students to read a text, discuss a complex issue, or write on a
topic. Learners can freely express their ideas, concepts, facts, feelings relevant to some

topic or context. All ideas are legitimate and students have no obligation to defend their
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concept. For example, you are planning to discuss means of transportation in Ukraine.
Students in small groups can be asked to brainstorm different forms of transportation,
past and present in Canada and make a list of everything they can think of related to the

transportation system in Ukraine.

Projects are very beneficial as a hands-on approach to the language. In general, projects
are very rewarding. At the beginners' level projects can be targeted to develop general
awareness about Ukraine, its geography, history and culture. As students get more
fluency they can work in groups on some kind of a meaningful task, like developing a

skit, or fact sheets, or designing greetings and letters.

Information gap covers a wide variety of techniques which focus primarily on
information and not on language forms and is targeted on the necessity of communicative
interaction in order to reach the objective. The information that learners seek can range
from very simple to complex. At the beginning level each student for example could be
given a task to find out from the others their birthday, address, favorite food, etc. and fill
out an application form. An intermediate level can be asked to collectively pool

information about different occupations: their qualifications, salary, etc.

Jigsaw techniques are special form of information gap in which each member of a group
is given some specific information and the goal is to pool all information to achieve some
objective. For example, students work with maps in small groups, each students receiving

different sets of information (where the restaurant is, where the park is, etc.). The goal for
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beginners might be simply to locate everything correctly, and for intermediate learners to
give directions on how to get from one place on the map to another, requiring an
exchange of information in order to provide complete directions. A very popular jigsaw
technique can be used in larger groups is known as a "strip story". A short story is
selected and the text is out into little strips of sentences. The instructor shuffles the strips
and gives each student a strip. The goal is for studentsOto determine where each of their
sentences belongs in the whole context of the story. Students enjoy the activity and find it

challenging.

Problem solving and decision making activities focus on group's solution of a specific
problem. They might or might not involve jigsaw characteristics and the problem itself
might be simple (such as giving directions on a map) or more complex (working out an
itinerary). Problem solving techniques focus students' attention on meaningful tasks and
not so much on grammatical or phonological forms. Decision making techniques are
simply one kind of problem solving where the goal is for students to make a decision. For
example, students might be given several resumes for a job and asked to decide who they
would hire. With intermediate and advanced students, intellectually challenging
communicative problem-solving activities can be used on a regular basis to promote
interaction and divergent thinking. Communicative imaginative activities based on
problem solving can be built around almost any theme. Students can dream up new pets, |
design new money, create a name, develop logo and slogan for a new organization, plan

trips, itinerary and a vacation. In Discussions that Work, Ur (1981) suggests a variety of

problem-solving exercises. In one, the teacher tells the class that they are extraterrestrial
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who, for the first time, are coming to contact with earthly objects, such as toothbrushes,
watches, light bulbs, and keys. Without reference to human civilization, the participants
must draw conclusions about the objects’ functions. Problem-solving activities lead to
follow-up. First, the activity may be repeated in the same or slightly changed form.
Second, a sequence of activities can be developed, like a competition for the best
invention. Third, the activities can lead to writing assignments, such as making up laws

for a new country, composing newspaper ads, etc.

Opinion exchange might be difficult to employ at the beginning levels of proficiency,
but they can be effectively used by the intermediate and advanced levels. Socio-cultural,
environmental, economic issues might be discussed in the classroom. Many of the
opinion exchange activities can incorporate learners' beliefs, feelings and emotions.
However, learners might be sensitive to certain issues and it is easy for a student to be
offended by what another student says. Therefore, topics for opinion exchange activities

should be carefully selected taking into account students' interests and preferences.

In CLT interactive activities to encourage communication in the classroom should

incorporate the following principles described by Douglas Brown (94):

1) They should be communicative and give learners opportunities to initiate oral
communication. Interactive activities including exercises focused on grammar should
be integrated into group activities, such as interviews, group games, dialogues,
pantomimes, and other forms of role plays to encourage communication between

students or between the instructor and the student.
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2) They should be intrinsically motivating and appeal to learner’s interests and
needs.

3 They should encourage the use of authentic language. Even drills can be
structures to provide a sense of authenticity.

4) They should be meaningful. Interactive exercises should fully engage the
students’ minds and imaginations. Ideally, students should become absorbed in the
meaningful activity.

(5) If the activities are focused on grammar they should provide a limited choice.
Interactive oral grammar exercises should provide students with a limited choice of
possible answers in order to allow them to focus on their full attention on the meaning
of the activity. In most cases this means making a choice between only two forms, for
example xmo? or wo?

(6)  They should be expressive. Students should be encouraged to adopt the
intonation, accent, and pronunciation of native speakers as completely as possible.
The quality of expression of interactive exercises should be highly inflected, even
exaggerated and represent the full set of emotions in order to encourage full
dramatization of the language. However, attention shouldn’t be focused mainly at
pronunciation or intonation errors.

(7)  They should be integrated with other kinds of exercises. Interactive exercises
should complement the traditional exercises. Repetition, substitution and pattern-
practice exercises are effective tools for language learning at the manipulative level
and they can often be used in conjunction with interactive exercises for the sake of

variety.
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®) They should put emphasis on using the material in unexpected ways. At the
beginning level the activities are more tied to the material presented in the course or a
textbook. For example, a unit on housing can prompt an exercise in which students
must complete half-built house or an apartment. Once students begin to handle
structures, pair and group work with some confidence, they are ready to solve more
complex communicative activities using their imagination. With slightly more
fluency they can furnish the house, or buy/sell it. A unit about jobs can lead students
to invent the job interviewer they would meet and predict the list of questions (see

268-270).

CLT employs different techniques to enhance listening and speaking skills. However,
listening and speaking can not be separated from reading and writing because they are
essential for reinforcement of them. All four skills are integrated in the actual
communication of literate native speakers and therefore, need to be integrated in the

process of second language acquisition.

Reading and Writing: an Interactive Experience

Anthony Papalia in Learner-Centered Language Teaching (1976) defines reading from a
psycholinguistic viewpoint as behaviour that involves the reader in the problem solving
process. Readers decode printed information in two ways: semantically to identify the
lexical meaning of words, creating a broader meaning for these words within the context
of the phrase, sentence, and discourse, and syntactically to recognise structural

relationships within the sentence. Students employ different strategies in reading, some
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being more efficient than others. Observations helped to identify the strategies employed
by efficient readers as they extract meaning from texts. To discover what strategies the
students use in deriving the meaning from a text few students of Introductory Ukrainian
were asked to read half page text in Ukrainian and answer the questions how they
managed to grasp the meaning. This technique gave the opportunity to observe what
students actually did when they were reading and to discover the strategies they used in
deriving the meaning. The responses indicated that they were employing some useful

and efficient meaning-extracting strategies, which helped them with comprehension:

know the topic of the text

- recognise the known words

- guess the words you don’t know from the context

- take risk and predict meaning

- keep in mind that all words in the text are not of equal importance

- skip unfamiliar words that are not essential for the meaning of the whole phrase,
sentence or paragraph

- do not make constant translations

- if you are not sure of the meaning of the word, find it in the dictionary.

An analysis of these strategies supports the view that the teacher should recreate in the
classroom situations in which the students might find themselves and which are

meaningful to them. Anthony Papalia in her Interaction of Reader and Text (1987)

recommends that the instructor:
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- provides a meaningful context by discussing in the classroom related topics to
help with inference from the text;

- encourages students to learn words for the things they want to know about;

- uses the message of the text as a point of departure for discussion rather than the
syntactic features;

- develops meaning for the text co-operatively by using a problem-solving
approach whereby students are offered a variety of answers that require a great
deal of inference;

- creates a learning climate where students feel comfortable about making mistakes

and are therefore willing to venture interpretations (p.74).

Reading comprehension is more than knowledge of the vocabulary and syntax. It
sometimes requires the ability to understand what is said between the lines. Students
should learn how to detect mood and intentions as well as factual detail. Simply
translating into the native language can sometimes create problems, unless students have
been shown how to interrelate words in context and translate entire meaning, not
successive words. If translation is to be used as a technique for elaborating meaning,
students must practice using dictionaries. Too often in the past, reading materials have
been selected on the basis of their status as “masterpieces” rather than intrinsic interest
for a specific group of students of a particular age or background. If students are to
acquire fluency in reading, they need to read materials for the same natural purposes as
they read in their native language: for following instructions or recipes, for understanding

menus, for enjoying greeting cards, letters and jokes, for understanding headlines, news
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items, and so on. Reading from a text known to the students can also lead to interactive
activities. For example, students can look for unexplained but potentially significant
details, like nesauuneni Oeepi, nesioomutl, nucm na cmoni y gimaneni, etc. In groups
students explain the real meaning of these details and then they can make dialogues,
prologues, epilogues, and sequels of the stories being studied. They can illustrate scenes

from the stories or design book covers or advertising flyers.

Narrative forms, like mysteries, children’s stories, fairy tales, folktales, legends used
mostly at the intermediate and advanced levels can all be recreated by language students.
This type of activity works best when the class has just read a story or listened to a story.
The instructor may ask, “How does a fairy tale usually begin?” The versions are then
compared. Students might begin developing a story or fairy tale in class in small groups
and then complete it individually outside the class. At the next class the students compare
their endings. The stories will have several beginnings and conclusions and members of
the group will be curious to find out how their stories diverged. In another variation of
this activity, students add to incomplete portions of stories, simple plays or newspaper
articles. Students can also be given the end of the story and asked to compose the story

that would lead to this end.

Students should be given the opportunity to relate their own lives, activities, and interests
to the second language and to what is being read in the second language. To provide

greater interaction with the text students might be asked to perform one of the following
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activities. They are arranged roughly from beginners through intermediate and advanced

level.

1.

Students draw a picture to illustrate what was just read or some aspect of it, such
as the room where the action took place

Students look for a specific information, such as selecting a meal from a menu or
identifying times of arrival and departure in airline or railway schedules
Students read a passage and then list three important facts, ideas or events
contained in it

Students read a specially constructed passage and correct sentences that contain
wrong information (students learn to pay careful attention as they read)

Students read a story with the ending deleted trying to make up an ending
consistent with the story

Students assign a new title to the text

They complete true/false or multiple choice exercise

Develop a dialogue related to the reading selection.

Advanced students may identify main and subordinate ideas, summarise or retell parts of

the text, discuss viewpoints represented by persons in the text and the cultural

significance of these viewpoints, discuss the character of persons in the text and devices

by which the author reveals these to the reader, discuss aspects of the content from the

viewpoint of different persons in the text, conduct group discussions on the participants’

awareness of the action and why the author chose to develop the content as he or she did,

etc. In drawing together reader and text, we must continually keep in mind individual
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interests if we expect the learners to continue reading. Reading should be always linked
with purposeful communication. Only students who have acquired confidence in reading
through materials accessible to them in terms of content and structure may be expected to

move on with enthusiasm.

Writing is an exciting, challenging experience that allows students to use their fantasy,
humor, fiction and experiment with the new language drawing on their inner resources of
imagination and self-expression. It can be intensely interactive, involving the instructor,
students and individuals outside the formal classroom setting. Writing skills can be
developed through class writing, group writing, and individual writing. Each contributes
to the perfecting of the skill. However, we need to keep in mind that the goal of the
creative writing in the second language should never been overshadowed by demands for

grammatical perfection.

In CLT meaningful writing is used at any level of language learning. It consists simply
of students writing on the blackboard a group task (practising the Ukrainian alphabet,
numbers, making up a story, etc). It is easier and less intimidating for each student to
compose an interesting sentence, logically connected to its predecessors, than to write an
entire essay, no matter how brief the letter may be. Success builds confidence and the
beginners can gradually pass from group work to independent production. After
completion of the story, for instance, the instructor may underline all errors inviting
students to correct them. Alternatively, a general invitation may be issued for students to

go directly to the board to correct the errors, the instructor may assign one or two
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students to each sentence to judge whether or not it is grammatically accurate. The same
techniques as in class writing may be used in small groups, producing brief compositions
and dialogues. The compositions can be read aloud and the dialogues can be acted in the
class. Dialogues and compositions can also be exchanged for grammar evaluation and
adjustments. The students can select the story or the dialogue they find the most
humorous, interesting, colourful, exciting or the best written. Efforts of each group
should be complimented. The initial assignment for an individual creative writing should
be brief — a short paragraph, fairly well structured by the teacher in order to avoid panic
among less confident students. Community writing is very helpful with all language
levels. It includes filling out application forms, developing questions for an interview,
writing invitations and letters, an exchange of letters between students, etc. In this
process, the teacher’s role is simply to provide assistance in expression of complicated
ideas at the level of expression the students have reached. Another very simple approach
is to offer the students a list of vocabulary words carefully selected for the theme, and
invite students to use half of these words in a paragraph. Having ten words loosely linked
to one another by some common thread, they may each use any five and create something
autonomous and original. For example, the words: nozxe, xosax, iide, cnisae, nece, mopba,
0ymae, po3moenae, bavums, Oiscums, 3Mili-2opunuy, diguuna, pamye, 00noMazae,
66usae, nepemazac, 6u3gonse, ioe oani are linked by the idea of a Cossack’s trip of some
kind. Students can select individually any five-ten words and create a story around
them. The possibilities are multiple; the basic structure is there, but the instructor’s

contribution is not limiting. As the students’ confidence and ability grow, so can the
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length and complexity of both the composition and the vocabulary list. The instructor
may also suggest the title with or without the vocabulary lists, such as:

B noni

Ilopamynox

I'pim cepeo scnozo neba

Ak xo3ax 3ycmpis ce01o 0o
Students remain quite free to develop the basic idea and topic according to their
individual abilities. In my teaching experience I have noticed that community writing has
been very successful at the initial stage. Students enjoy filling out application forms,
developing questions for an interview, writing simple letters, invitations and greetings.
More interest arises to correspondence through e-mail and chat lines. At the intermediate
and more advanced stage students enjoy story creation activities on cultural and historic

theme, particularly about Cossacks.

Poems are very useful for individual writing. They allow for a freedom in word order
and choice that even a beginner may produce very attractive verses. Since the result is
intended to be poetic and poets sometimes do not follow the rules in their native

language, students’ unusual expression may be praised as imaginative and creative.

However, evaluation of individual student writing can pose some problems. A sensitive
point is the question of grammar and style. In my opinion, the creativity and effort should
be always rewarded. A separate grade for content and grammar, which will count for the

final evaluation, might be a solution. Under no circumstances should grammar be the sole



71

criterion by which a student’s writing effort is judged. Another correction method allows
students to exchange their work and correct each other’s errors, or at least indicate them.
Such an interchange may well serve as an intermediary step between, or even preceding,
the instructor’s double correction. Throughout the error-correction stage the emphasis

should be always on students’ active participation.

However, developing one skill we need to remember about the relationship and
interdependence among all four skills and the necessity to develop all of them in the
process of language teaching/learning. The attached curriculum provides a model of CLT
integration into listening, speaking, reading and writing and sample of activities for

beginners (See Appendix 4).

The Use of Information Technology and Internet in CLT

Development of four language skills can be significantly enhanced by broader use of
information technology and Internet in addition to traditional tools. Communicative
methodology makes use of materials and resources which help to bring the outside world
into the classroom. These may range from non-linguistic items, such as simple visuals or
realia, through to authentic texts including newspaper articles, audio recordings of
conversations or videos of recent TV programs, etc. A variety of new technologies
assumed a natural place in language teaching since language use is itself a multisensory
experience. Some technologies allow us to see and hear language in a cultural context as
well as observe the impact on language meaning of things like real time, word stress, and

gestures. Traditional technology, such as tape recorders, slide projectors, overhead
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projectors, TV and VCR, videotape recorders, as well as drawings, pictures, etc. make it
possible for the language instructor to present language in more forms than just speech
and print. The effective use of those mediums in language teaching depends on the role of
the message that the medium plays in the language-learning situation, the content of the
materials, and how these interact with each student’s language-learning experience.
Instructors can use traditional technologies in many ways depending on the aims of the
program and the learning preferences of the students. Today, due to the impact and
influence of information technology on society and education, computer-assisted
language learning and the Internet are becoming an integral part of CLT. Regular use of
computers for various purposes realizes that computer is essentially an interactive device
and an appropriate aid for language learning which has interaction as its goal. Different
types of computer-assisted language learning programs have evolved and continue to
evolve now. Today computer-assisted language learning is used to improve
pronunciation, grammar, vocabulary knowledge, reading comprehension, writing skills
and provides valuable awareness information about the target country. These programs
may be used in many ways to supplement the traditional classroom activities and enrich
the learning situation in general. They allow students to test the results of learning
without the risk of being punished for any mistake. Learning becomes more relaxed and
enjoyable. The anxiety of students can be reduced and learning becomes a positive
experience. At the same time, such learning helps the instructor to focus on learners'
experiences, talents, and interests, motivate learning and achievement promoting creative

and critical thinking.
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Nowadays the Internet provides unlimited opportunities for language learners. Students
can access and download a wide range of informative, educational, and entertaining
information about Ukraine and its language. They can also establish contact with
Ukrainian speakers in Ukraine and around the world through chat lines and pen pal links.
Opportunity to e-mail back and force becomes not only a valuable tool in increasing
learners' intercultural awareness and sensitivities but it provides them with opportunities
for genuine meaningful communication beyond the classroom. At the same time, it is a
possibility for learners to submit their assignments through e-mail that saves class time
and increases the amount of time that they devote to working on their Ukrainian out of
class. Rapidly information technology becomes part of our everyday life, necessary
means of communication, and educational tool, which is becoming more traditional than
any other traditional tool in language learning. Although several studies suggest that the
CLT approach is not as successful as was expected by some in the setting of computer-
assisted learning, I believe that application of information technology in language
learning is a promising and irreversible trend, which perfectly fits into five features of

CLT because:

It provides constant interaction in the target language

e Itintroduces authentic language into the learning situation

o It helps learners to develop lifelong language learning along with linguistic

fluency

e It utilises learners' personal experiences and encourages risk taking and

experimenting in the target language
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It links classroom language learning with language activation beyond the

classroom.

However, dealing with computer-assisted learning and Internet we need to remember that

the instructor-student, student-student and student-computer communication is relatively

new to students and teachers. Sometimes language instructors face such problems as:

Students and language instructor have to learn how to communicate with the
computer so that they know what move they should make next. Students
have to become familiar with the manipulation of the computer software so
that they can begin to make use of the software. Teachers should be aware of
the possible frustration resulting from the unfamiliarity of computer
software. The student's difficulty in the manipulation of the software usually
undermines the students' interest in the class. Consequently, negative
interactions between students and the computer proved to be very frustrating

for most students

Computer-assisted learning is technically demanding. Teachers should be
prepared for the use of modern computer technology in order to answer

students' technical questions.

Also, the communicative activities are different. In a traditional classroom,
the teacher provides the topic-specific situation for students to make use of
language as much as they can. In computer-assisted learning students are
given the opportunity to visualise the situation. The computer software

creates a virtual world that is very similar to the real world.
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e The choice of appropriate computer software that fits into the setting is one

of the keys to success. It should be fun and interactive.

¢ Students should elevate their learning motivation and independence on
learning through various computer-assisted programs. Their higher

motivation should be reflected by the interest of participation.

Application of information technology and Internet in teaching Ukrainian as a second or
foreign language becomes a powerful tool to provide interaction and meaningful
communication using three mediums. Opportunities to employ these mediums in teaching
Ukrainian are unlimited. It can be actively employed both in a classroom setting and
beyond the classroom, for designing distance education courses and simply as a tool to

supplement and enrich any level of a language program.

Teacher's Role in CLT

The teacher's role in CLT, especially since technology has become a part of language
learning is rapidly changing. Teachers move on from simply teaching a knowledge of
rules or the structure of a language to a competent use of language in response to a real

need to understand and be understood. In Teaching by Principles (1994) Douglas Brown

describes CLT language teachers and techniques focusing on helping language learners to
recognize the need to negotiate the meaning of what is heard or read. They encourage
language learners to communicate more easily and successfully, moving beyond doing all
the teaching, talking and always being the center of attention. The teacher remains in

control of organizing the class and managing the learning, while the lesson can
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sometimes be more learner-centered with learners practicing what they have been taught.

In CLT language teachers help learners to become more independent from the teacher,

and become more active learners, thinking for themselves, through helping and learning

from other learners that will help them in situations where there is no teacher. The teacher

becomes more of a facilitator of learning whose job is to create environment for learning,

to turn students to their own abilities and help them to develop autonomy and utilize the

learning strategies. CLT emphasizes learner-centered and cooperative teaching, which

proved to be more intrinsically motivating. In learner-centered and cooperative

instruction the teacher employs the following techniques:

Techniques that focus on learners' needs, styles, and goals. They provide
opportunities for students to make choices in the activities, topics,
discussions, etc. Sometimes a simple either/or choice helps students to
develop intrinsic motives. They become more involved in various aspects of
looking at their needs and self-evaluation to some extent.

Techniques to emphasize on collaborative efforts of students and teachers
working together to pursue goals and objectives. Collaboration may be
strictly among students, realized through pair and group work. Or it may
involve student-teacher collaboration in choosing and carrying out
techniques and in evaluating progress.

Techniques that give some control to the students, for example, pair and
group work. They are effective for taking students' focus of the teacher as the

center of attention and for getting them into interactive frame of mind even at
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the most beginning level. In my experience, having students work co-
operatively in groups or pairs has a very positive influence on the learning
environment. Being able to share ideas, brainstorm thoughts, pool
information intensifies the learning experience, makes the experience more
memorable and far more meaningful.

o Techniques that allow for student creativity and innovation. The ultimate
goal of learning a language is to be able to comprehend and produce it in
unrehearsed situations.

¢ Techniques that enhance students' sense of competence and self-worth. At
the heart of all learning is the condition that a person believes in his or her
own ability to accomplish the task. The eventual success of learners depends
on their belief that they are fully capable of accomplishing the task (see 425-
429).

All of these efforts help to give students a sense of ownership of their learning and add to
their intrinsic motivation. At the same time they make teaching more effective and

enjoyable.

Recommendations

To simplify the teaching of Ukrainian and make it more effective and enjoyable it is
recommended that CLT methodology be employed as successful and widely recognized
methodology in foreign language acquisition. CLT should be incorporated into listening,
speaking, reading and writing activities through interaction, use of authentic language,

focus on a learner and learner's needs and language activation outside the classroom. It is
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also recommended that CLT be employed in curriculum development and design of

activities for different levels of learners.

Conclusion

This paper has provided an overview of features of the Ukrainian language that represent
particular difficulties and interest in teaching it as a second/foreign language. Acquisition
of difficult linguistic features of Ukrainian can be simplified and enhanced through the
use of CLT, a methodology that provides perspective on the language learner, the teacher
and the relationship between them. The thesis has described the main features of CLT
and its practical application in teaching Ukrainian as a foreign/second language and has
suggested teaching/learning activities, including features of a curriculum that can
enhance the use of this methodology. The sample of activities described in this paper has
been suggested for different levels of learners with a focus on language teaching as a
means to help learners develop skills for expressing different communicative meanings.
Interactive techniques described in the paper, such as dialogues, role-playing,
simulations, discussions, debates, language games, jigsaws, problem-solving activities,
opinion exchanges, elements of poetry and drama are all integral part of the methodology
and should be reflected in teaching. Inclusion of CLT techniques into four-skills
language teaching has been viewed as an important factor in making learning effective
and enjoyable. Communicative activities in listening, speaking, reading and writing

suggest that application of CLT techniques helps the students to:

(1) quickly achieve the first level of understanding of a language
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maintain a consistent pace of acquisition.

simplify language acquisition

acquire immediately useable material through a sequential approach
think and therefore communicate better in the foreign language

develop how to learn a language skills, which give the learner the confidence to

aim at more advanced levels and succeed

Teaching Ukrainian as a foreign/second language employing the CLT methodology

would encourage and maintain the students' interest in language acquisition, reinforce

learners' self-confidence and motivation, and make the task of language learning a

rewarding challenge.



Library of Congress Cyrillic Transliteration for Slavic Languages

Ukrainian Belarusian Russian
Aa Aa Aa Aa Aa Aa
b6 Bb b6 Bb bo Bb
Bz v Bz w Bz Wy

I'c  Hh It Hh It Gg

IT Gg IT Gg On Dd
oo Dd o Dd Ee Fe

Ee Ee Ee Fe E€ I0io
€e IEie E€ I10io Kx ZH zh
Kx ZH zh KX ZH zh _ 33 Z:

33 Zz 33 Zz Uu I
Hu Yy Ii Ii Hn I

Ii Ii Un I Kk Kk

Ii Ii Kx Kk JdIn L
Un It In L MM Mm
Kk Kk MM  Mm Ha Nn
Jdo L Ha ~Nn Oo 0o
MM  Mm Oo 0o IIm P
Ha Nn IIm  Pp Pp Rr
Oo 0o Pp Rr Cc Ss
IIm Pp Cc Ss TT Tt
Pp Rr TT Tt Yy Uu
Cc  Ss Yy Uu Op Ff
Tr Tt Yy U XX  Khkh
Yy Uu Od  Ff I, Tsts
Dh Ff Xx Kh kh Yy Ch ch
Xx Kh kh o Tsts Ol Shsh
I Tsts Yy Ch ch Iy Skeh sheh
Yu  Chech M Shsh CL Eé
Mo  Shsh Mx  Sheh sheh IOw IUin
M Sheh sheh 99 Eé s IA ia
0w IUiu IO IUiu bl w
s IA ia S 14 ia b »
b ’ blnr Yy bs ’0

I)I) 9
Bb IE ie
Ii Ii

Vv Yy



Appendix I, Table 1

UKRAINIAN ALPHABET

COMPOUND CHARACTERS (TWO VOWELS)
SOFT SIGN

A a bo6 B |[I'r |I'r [Aa |[Ee
(ah) (beh) (veh) (heh) (geh) (deh) (eh)
€ ¢ Kx |33 NUu |Ii Ii 7|
(ieh) (zheh) (zeh) ) (ee) (iee) @
K k Ja [Mm [Ha |[Oo |IIm |[Pp
(kah) (el) (em) (en) (oh) (peh) (err)
Cec Tr Yy | ¢ Xx |Hu |Yu
(ess) (teh) (00) (eff) (khah) (tseh) (cheh)
IHNm |l m [FO 0 |5 = b
(shah) (shchah) (iu) (ia) (soft sign)

CONSONANTS

VOWELS
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Ukrainian Alphabet

1.Aa

The Ukrainian sound a is pronounced like the English sound denoted by the letter a in
father, but not so deep and long as its English counterpart.

2B 0

The Ukrainian 6 resembles the English [b] and is denoted by the letter [be]

3.BB

The Ukrainian B at the beginning of a word or a syllable is almost like the English [v] in
van. However, the Ukrainian B is pronounced with the upper teeth pressed against the
back of the lower lip, but not, as in the case with the English [v] against the front of it.
The Ukrainian B is pronounced with less energy than the English counterpart. At the end
of a word or a syllable after a vowel and the beginning of a word before a consonant the
Ukrainian B sound is pronounced as the English [w] in why, Boma, nesmo.

4. I'r

The sound r is widely used in Ukrainian. It is a pharyngeal consonant, resembles English
[h], but voiced and pronounced with greater energy. While the English [h] occurs only
before vowels, the Ukrainian may be found before the consonants and at the end of a
word as well.

sIr

The Ukrainian sound r denoted by letter is pronounced as the English [g] in good. The
Ukrainian r and r are different sounds but both of them are voiced and hard, they have no
soft counterparts. Slight softening may occur only before the vowel [i].

6. I

The Ukrainian x is similar to the English [d] in do.

7.E e

The Ukrainian [e] is similar to the English sound denoted by e in pen, ten, but the tongue
is not raised so near to the palate and the mouth should be opened wider than when
pronouncing the English sound.
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8.€ ¢

The letter € consists of two sounds [€]. Consonants are pronounced soft before the vowel
u+e=e.

0. 2K &

The Ukrainian » is pronouced like the English [s] in pleasure, but it is considerably
harder: the position of the tongue is lower. JK is hard before vowels and all consonants; it
has no corresponding soft consonants. Only before the vowel [1] it is little bit softened.

10.3 3

The Ukrainian 3 is pronounced like the English [z] in zip. It is voiced consonant.

11.An

There is no English vowel identical to the Ukrainian [u]. Only to a certain degree does
the English sound denoted by i in it, ill or system resembles the Ukrainian [u]. To
pronounce this sound, draw the tongue back and do not raise it as high as when
pronouncing Ukrainian i. The sound [u] is never used at the beginning of a word. It
always follows a hard consonant.

12.1Ti

The Ukrainian [i] is similar to the English sound denoted by ee in see or ea in eat, but it is
shorter than its English counterpart. The sound [i] usually follows a soft consonant.

The Ukrainian [i] and [u] are different sounds. Often the meaning of a word depends on
whether we pronounce the sound [i] or [u]. Compare: 6ix (side) — 6mx (0x), kit (cat) —
kuT (whale), tum (smoke) — nim (house).

13. 11

The letter i always denotes two sounds: i + i . There is no such a sound in English. The
name of this letter is identical with its pronunciation.

14 A i

Pronouncing the i sound , the back of the tongue is brought closer to the roof of the
mouth. The only vowel which may be preceded by ii is o and is pronounced as yo. The
name of the letter is ot (yot).



83

15. Kk

Ukrainian k is pronounced like the English [k] in kin, took, look, but without the slight
aspiration accompanying the articulation of that English sound.

16. JI &1

The hard consonant i1 resembles the English [1] in the words table, full, but somewhat
harder. To articulate the Ukrainian it you should raise the back part of the tongue to the
roof of the mouth as in [y] and place the front part of the tongue againstthe back of the
upper teeth (as in sounds x, T, H). The tip of the tongue points downwards (do not raise it
to the gum, as is done in the articulation of the English [1]. The sound i is a voiced
consonant. The letter 1 is called (el).

The Ukrainian i’ (soft) resembles the English (British) [1] in the words let, clean, but is
even softer. To indicate that the consonant must be pronounced soft, a special letter b is
used.

The sound a1’ is also pronounced soft before the vowels i, 1, 10, €. In general these letters
indicate that the preceding consonant is soft, for example: nito, mix, ok. The meaning
of the word may depend on the correct pronunciation of the hard or soft JI.

17 M m

The Ukrainian m is pronounced like the English [m] in man, moon. The letter m is called
(em).

1. Hu

The Ukrainian u corresponds to the English [n] sound in nine, no, nose. However, to
pronounce the Ukrainian H you must place the tongue against the back of upper teeth
with its tip pointing downwards. Do not raise the tip of the tongue to the alveoli or the
upper gums as is the case with the English [n]. Letter u is pronounced [en].

19.00

The Ukrainian [o] is similar to the English sound denoted by the letter o in sport, moming
but the Ukrainian sound is shorter. To pronounce it, the lips must be rounded and
protruded more than in articulating the English [0:] in the words given above.

The name of the Ukrainian letter o is identical with its pronunciation.
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2011

The Ukrainian r is pronounced like the English [p] in pen, but there is no aspiration in
articulating it. The letter m is called [pe].

21.Pp

For the Ukrainian p there is no corresponding sound in standard English. It resembles
somewhat the rolled [r] of Scotland and Nothern England. The Ukrainian p is formed by
the vibration of the tip of the tongue against the front part of the palate. It is a distinct,
trilled sound. The letter p is called ep (err). It shouldn’t be confused with the English
letter P p.

22.Cc¢

The Ukrainian c is pronounced like the English [s] in seven. The letter ¢ is called ec (es).

23.TT

The Ukrainian T resembles the English [t] in ten. To pronounce Ukrainian T you must
place the tongue against the back of the upper tecth with its tip pointing downwards. Do
not raise the tip of the tongue to the alveoli or the upper gums as in the case with the
English [t]. The name of the letter is Te [te].

24.Yy

The Ukrainian y is pronounced like the English sound denoted by the letters 00, but not
so short as this sound in book, or not so long as it is in school. The Ukrainian sound y is
pronounced with the lips rounded and considerably protruded (in the same way as
pronouncing [o]), the tongue drawn back and its back part raised to the soft palate.

25. @ ¢

The Ukrainian ¢ resembles the English [f] in fact, fine, five. The letter ¢ is called ed
[eff].

26. X x

The Ukrainian x has no counterpart in English. It resembles the Scotish [ch] in loch and
the German ch in lachen. The sound x is formed at the same point of the palate as [k], but
the tongue is not pressed against the palate; as a result of this the passage of the air x is
not stopped, but only narrowed; [K] is an instantaneous sound while may be prolonged: x-
X-X.

The letter X is called xa [khah].
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27. 1 u

The Ukrainian i resembles the English sound combination ts in lots, or tz in quartz. In
Ukrainian the sound T and ¢ are merged together, and produced by a single movement of
the tongue, the first element T being less audible than the second one. It is a voiceless
consonant. The letter n is called (tseh).

28. Uy

The Ukrainian voiceless consonant 4 is pronounced like the English ch in bench, chin,
but is a little harder. The letter 4 is called (cheh).

29. I m

The Ukrainian m is pronounced something like the English sh in shut, bush, but it is
harder: the position of the tongue is lower (farther away from the palate). It is a voiceless
sound. The letter m is called (shah).

30. I o

The Ukrainian letter mx denotes the combination of two sounds [mr+4] sheh. There is no
English counterparts for this Ukrainian sound combination, The letter m is called shchah.

3. O w

The letter 1o represents two sounds. It is pronounced 1o (F#tty) like English you. The
name of the letter 1o is identical with its pronunciation.

3290

The letter s represents two sounds. It is pronounced st (=#i+a) like English yard, ya. The
name of the letter s is identical with its pronunciation.

33.b

b is used after consonants and indicates that the consonant must be pronounced soft. It is
used after the following consonants: a1, 1, 1, u, T, 3, ¢. Consonants 0, o, M, B, ¢, X, K are
usually hard. They are slightly softened only before [i], but they are never followed by .



Appendix I, Table 2

Vowels in Modern Standard Ukrainian

86



Appendix I, Table 3

87

Consonant System of Modern Standard Ukrainian

Plosive

Fricative

Affricate

Nasal

Lateral

Trill

Glide

Labial
p b

f viw

Plain

t d

$ Z

Dental Palatal Velar Laryngeal
Palatalized

t o ¥ 7 k g

s z X h

v
¥

n
I|

r

“J
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PRONUNCIATION WORKBOOK

Part I: Information about Ukrainian Letters and Sounds

The Ukrainian alphabet is based on the Cyrillic alphabet devised in the ninth century by
Cyril the Philosopher. The Ukrainian alphabet has 33 letters. Some of them are
pronounced like the corresponding letters in English; there are also letters, which only
look like English ones, but are pronounced quite differently. Then there are some
Ukrainian letters, which have no counterparts in English. Apart from the letters listed
above, there is a special sign  called apostrophe. This sign and the letter » represent no
sounds themselves, but are used to indicate the pronunciation of the sound denoted by the
preceding letter.

Mei Clip
Aa b6 Bs I'r Ir I n Ee
(@h)  (beh) (veh) (heh) (geh) (deh) (eh)

€e Kx 33 W u Ii i W ii
(ieh) (zheh) (zeh) () (ee)  (iee) ()
K K Jda MM Hm Oo Hn Pp
(kah)  (el) (em)  (en)  (oh)  (peh) (err)
Cc TT Yy ®¢ Xx o Yy

(ess) (teh) (00) (eff) (khah) (tseh) (cheh)

I m HDw Aan b
(shchah) (iu) (ia) (soft sign)

Consonants

Vowels

Compound characters (two vowels)
Soft sign
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Some of the letters in the alphabet are pronounced like the corresponding letters in
English, but there are also letters, which look like English but are pronounced quite
differently. There are also some letters, which have no counterparts in English. For
example, the letter sy (shch) stands for the combination of two sounds wu+y (sh+ch), i (i)
for #+i (y+i). Conversely, there are some combinations of two letters that actually stand
for one sound: ouic (dzh) for the j sound in jam, as in: 2 xodarcy or 03 for the dz as in
osepxano. Several of the letters have exactly the same shape in both capital and small
forms: 6, k, M, 1, m in contrast to the letters in English alphabet which look like them: b,
k, m, n, t. This similarity is preserved in some of the handwritten forms as well.
Ukrainian spelling reflects the pronunciation of words more or less exactly, but
occasionally it deviates from it. The modern standard Ukrainian sound system has six
vowels: a, o, y, e, u, i, which are represented in spelling by ten letters: a ,0, y, e, u, i, 2, 10,
¢, i. The sound system does not have phonemically relevant length and pitch in vowels. It
preserves free dynamic stress which can fall on any syllable and which can shift within a
paradigm.

One of the most distinctive features in the Ukrainian consonant system is the presence of
a large number of palatal and palatalized consonants. Many consonants form pairs of
palatalized (soft) and non-palatalized (hard) consonants. Consonants 9, m, 3, ¢, y, 03, 1, H,
p may be hard or soft (the softening of a consonant may be indicated not only by the
letter », but also by the letters i, 5, 10, €. The consonants 6, #, 6, m, @, orc, 4, wi, 0o, 2, 2,
k, x are always hard. They are only slightly softened before the sound i. The sound 7 is
always soft. In Ukrainian as in English, the voiced and voiceless consonants often go in
pairs:

English Ukrainian
voiced b,v,d, z 0,8,1,3
voiceless p,.ft,s I, ¢, T, C

The voiced consonants u, #, p have no corresponding voiceless counterparts.

The basic differences between the Ukrainian and English sound systems include the
following:

8. The English [d,t,n,I] are alveolar while the Ukrainian [z,t,8,1] are dental.

9. The sounds [o,y] in Ukrainian require much more lip articulation than do their
English counterparts.

10. Ukrainian consonants may be hard or soft, like in neB, mic, He60, KiHb.

11. Ukrainian vowels are not diphthongized except when printed as two letters, like in
ai, ia, etc.

12. Ukrainian vowels are usually medium in length while English vowels may be
long or short.

13. Unstressed syllables in Ukrainian are pronounced distinctly with hardly any
change of sounds.

14. The Ukrainian unvoiced consonants [#,m,x] are never aspirated, unlike the
English [p,t.k].
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A a

The Ukrainian sound a is pronounced like the English sound denoted by the letter a in

father, but not so deep and long as its English counterpart.

a) Read: Ma, 0a, TaM, ITaH, HaM, Ma-I1a

b) Underline the letter a in the following words:

Amnrex, Tato, ¢axc, Mana, Ykpaina, Kanama, Manito6a, paio, mKkoa, anej-CuH

c) Listen to the following words and practice saying them:

@)

Media Clip

Ao, abo, ane, anteka, aBTo, aBTOOycC, ajes, ajepris.

b0

The Ukrainian 6 resembles the English [b] but without the slight aspiration
accompanying the articulation of that English sound. It is denoted by the letter [be].

a) Read: 6a-6a, Oym, 6u-TH
ba-6a 6a-6i xa-3a-na “

b) Underline the letter 6 in the following rhyme:
binko-6inko, ne Oyna?
Ha 6an i3quna

Ilo Tam pobumna?
baiinuku 6una

c) Listen to the following words and practice saying them:

Meda Iip

bab6a, 6ank, 6aHaH, 6ap, 6i3Hec, GankoH, GJIOHMH, GOp.
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BB

The Ukrainian B at the beginning of a word or a syllable is almost like the English [v] in
van. However, the Ukrainian B is pronounced with the upper teeth pressed against the
back of the lower lip, but not, as in the case with the English [v] against the front of it.
The Ukrainian B is pronounced with less energy than the English counterpart. At the end
of a word or a syllable after a vowel and the beginning of a word before a consonant the
Ukrainian B sound is pronounced as the English [w] in why, edoma, nesno.

a) Read: BU-TH, BH-HO, BO-/1a, Ba-3a, Ba-~1a, Ball-HO
b) Underline the letter B in the following thyme:
BenmMenisua BiBLi macia
3apobuna rpyaxy Macna
Bapenukis HaBapuia

Benmennka sanpocua

¢) Listen to the following words and practice saying them:

Media Clip

Bin, BoHa, BOHO, BOHH, BOJIa, BECHA, BUHO, Beyip.

I'r

The sound r is widely used in Ukrainian. It is a pharyngeal consonant, resembles English
[h], but voiced and pronounced with greater energy. While the English [h] occurs only
before vowels, the Ukrainian may be found before the consonants and at the end of a
word as well.

a) Read: ara, yry, Oro, ra#, ras, , ro-pa, Ty-Ji, TH-ps, Ty-Ia, T0-J10-Ba, rap-6y3
b) Underline the letter r in the following rhyme:
Xoauts rap6ys o ropoxy,

ITutaeTbes cBoro pomy:
- Ot yn xuBi, 9K 370pOBi



Bei pomudi rap6y3osi

c) Listen to the following words and practice saying them:

L'onosa, ryci, rap6ys, rait, ras, roguna, ropa.

I'r

The Ukrainian sound r denoted by letter is pronounced as the English [g] in good. The
Ukrainian r and r are different sounds but both of them are voiced and hard, they have no
soft counterparts. Slight softening may occur only before the vowel [i].

a) Read: Iy-Jid, T a-HOK, I' y-J3UK, T pa-TH, I a-Ba, I3U- T a
b) Underline the letter r in the following rhyme:

['ynsux xonuxascs,
I3 HuTOUKH OGipBaBcs,
VnaB na mubymro,
Hab6wug cobi r ymo.
I'Banr!
c¢) Which sound r or r is used in this thyme more:

I'ycax crexxunoI0 rynse
Ta na rapmommi rapuo rpae
IIle i xBaNuTHCA HAII FAPMOHICT:
S —r1e- re- re- re - royOCUCTHIA

d) Listen to the following words and practice saying them:

Media Clip

r aHOK, I'yJI3UK, I'yis, Yikaro.

1

The Ukrainian x is similar to the English [d] in do, but without the slight aspiration

accompanying the articulation of that English sound.
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a) Read: ny6, nax, nyx, IeHb, Ai-TH, Jaii, 1a-Ta
b) Underline the letter x in the following rhyme:

Oit ny6-ny6a, 1y6-my6a,
Jlize naten ua ayGa
Ilo ny6ogitt npabumi,
V 4yepBoHiil manuusi,
J3p000M nyba — 13506!

c) Listen to the following words and practice saying them:

Media Clip

Hin, nom, neHs, ABa, fax, ne, AeKiapallis, JiBUnHa, JECepT, Aid, 106po, AIKyYIO.

Ee

The Ukrainian e is similar to the English sound [e] denoted by in pen, ten, but the tongue
is not raised so near to the palate and the mouth should be opened wider than when
pronouncing the English sound.

a) Read: €X0, He-ce, Be-1¢e, ['e-na, En-na, ce-1no

b) Underline the letter e in the following rhyme:

Enett 6yB napybok MoTOpHUi
I xsomers x04 Kyau Ko3ak

c) Listen to the following words and practice saying them:

Media Clip

Exo, expaH, excnpec, eKCKypcis, EMOLis, eHeprisi, eJIEKTPHKA, EKOHOMIKa.

€e¢
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The letter € consists of two sounds ii+e=¢. Consonants are pronounced soft before the
vowel.

a) Read: €, JUI€, €HOT, €BIIaH
b) Underline the letter € in the following rhyme:

€HOT i eHOTHXA
XponyTh B €BINaHI CTUXA

c) Listen to the following words and practice saying them:

Media Clip

€, eHot, €Ba, Crurmer.

XK x

The Ukrainian 3 is pronouced like the English [s] in pleasure, but it is considerably
harder: the position of the tongue is lower. 3K is hard before vowels and all consonants; it
has no corresponding soft consonants. Only before the vowel [i] it is little bit softened.
Example: xinka.

a) Read: XKHD, KYK, XKECT, XkKaba, skap, )KypHal, TSK, KOXyX

b) Underline the letter x in the following rhyme:

XKyxk y xoBTOMY XynaHi
birae o mosro

Kyx, xyx, xyx!
¢) Try to say the tongue-twister:

Dk, DX, X — Tam TexuTs HiK
Yox,yx, yx ~ Oiis Bogu Byx

Opx, Opsx,0pxk — MH iMO KOp3x

d) Listen to the following words and practice saying them:
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Media Clip

Kaba, xuro, xapKo, XKaHp, XKax, KHTTH, XypHaJI, )XiHKa, )KOBTHH, )KUTJIO.

33

The Ukrainian 3 is pronounced like the English [z] in zip. It is voiced consonant.
a) Read: 3e0pa, 3uMa, 3HaK, 3MiHa, 30Ha, 3y6, 36yT
b) Underline the letter 3 in the following rhyme:
ITani 3e6po, ne 6yna?
IlaHi 3e6po, mo Hecna?
Hecna 3aifunka manoro
3abomina HiXKa B HHOr0

¢) Try to say the tongue-twister:

3uMa MOpo3Ha HajBOPi
3amern 6ini Ha 3emiti

d) Listen to the following words and practice saying them:

Media Clip

3a, 3y6, 3e0pa, 3110, 3aBTpa, 3ipKa, 3MMa, 30JI0TO, 3BATH, 3€JICHHIL.

Hn

There is no English vowel identical to the Ukrainian [u]. Only to a certain degree does
the English sound denoted by i in it, ill or system resembles the Ukrainian [u]. To
pronounce this sound, draw the tongue back and do not raise it as high as when
pronouncing Ukrainian i. The sound [u] is never used at the beginning of a word. It
always follows a hard consonant.

a) Read: BU, TH, MH, BOHH, BUHO, TUM, MUD, CHP, MUTH, OUTH, PUTH, KUTH

b) Underline the letter u in the following rhyme:
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- I'm-ru-ru! uporn!
- A He nam, a He nam!
- Wy, axuii!

- A Taxuii, a caxuii!

¢) Listen to the following words and practice saying them:

Media Clip

Yu, My, TH, BH, THPOTH, JIUCT, CUP, MUP, MUIIO.

Ii

The Ukrainian [i] is similar to the English sound denoted by ee in see or ea in eat, but it is
shorter than its English counterpart. The sound [i] usually follows a soft consonant.

The Ukrainian [i] and [u] are different sounds. Often the meaning of a word depends on
whether we pronounce the sound [i] or [u]. Compare: 6ix (side) — 6ux (0x), KiT (cat) —
xut (whale), num (smoke) — mim (house).

a) Read: nin, Kinb, Jic, MicT, Hic, Icyc, Ipuna, Irop, x1i6, pik, xita

d) Underline the letter i in the following rhyme:

€ B Hac MiBEeHb-MOJIO/IELD,
Pobotsra i cisens

c) Try to say the tongue-twister:
Ileit ipuc Ha3UBaETHCS “KUC-KUC”
S “kuc-xuc” npocus y 'purts,

A nipubiria Mana Kurs

d) Listen to the following words and practice saying them:

Media Clip

Im’s, ined, ixpa, IBan, ipuc, inBecrop, indexuis, Icnanis, Itanis, icout, IHTEpPB’10.
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Ii

The letter ¥ always denotes two sounds: i + i . There is no such a sound in English. The
name of this letter is identical with its pronunciation.

a) Read: xak, M, icTH, 11, Ix
b) Underline the letter i in the following rhyme:

[xax 3 PragxoM
Inmn xamy 3 Mosoxom

c) Listen to the following words and practice saying them:

Media Clip

i, 1x, Dxa, icTh, TxaTy, inaTBHIL.

M i
Pronouncing the i sound , the back of the tongue is brought closer to the roof of the
mouth. The only vowel which may be preceded by ii is o and is pronounced as yo. The
name of the letter is #ort (yot).
a) Read: Nlai, Kpaif, MiHi, iy, Haem, TBi#, mii, [lyHaii, for
b) Underline the letter it in the following rhyme:

Vor ma piuxy xozus

Cro #opxiB HaIOBUB, 10!

c) Listen to the following words and practice saying them:

Media Clip

Horo, #ox, Mocwur, fopim.
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Kk

Ukrainian k is pronounced like the English [k] in kin, took, look, but without the slight
aspiration accompanying the articulation of that English sound.

a) Read: Kat, KyT, Ky0, KyM, Kyna, TaK, 6yx
b) Underline the letter k in the following rhyme:

ITimma xuns no BoAMIIO
Ta i1 ymana y kpuaHIIIO

¢) Listen to the following words and practice saying them:

Media Clip

Kir, kama, kaBa, ka3ka, Kanenaap, kabiHer, KapTHHa, KapTa, KBiTKa, Kuis.

J a

The hard consonant ;1 resembles the English [1] in the words table, full, but somewhat
harder. To articulate the Ukrainian .1 you should raise the back part of the tongue to the
roof of the mouth as in [y] and place the front part of the tongue against the back of the
upper teeth (as in sounds a, T, 1). The tip of the tongue points downwards (do not raise it
to the gum, as is done in the articulation of the English [1]. The sound 1 is a voiced
consonant. The letter J1 is called (el).

a) Read: JIEB, MOJIOKO, CaJIo, KOJIH, TeILIO, cioBo, OJeHa, miaH, Namma, JIC, TyHa
b) Underline the letter j1 in the following rhyme:
Sl muchuxa, g cecTpuuKa,

He cumxy 6e3 mina:
S rycaTka nacna,
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ITomroBate xomuma

The Ukrainian o1’ (soft) resembles the English (British) [1] in the words let, clean, but is
even softer. To indicate that the consonant must be pronounced soft, a special letter b is
used.

Read: 6inb, Mink, Kopabens, Anbmy, mojieKa, JIsBiB, Bacuis, Ans6om

The sound 1’ is also pronounced soft before the vowels i, 1, 10, €. In general these letters
indicate that the preceding consonant is soft, for example: nimo, 1id, nox. The meaning
of the word may depend on the correct pronunciation of the hard or soft 1.

c) Listen to the following words and practice saying them:

Media Clip

JleB, namma, JTUC, TUCTS, THCT, JTHMOH, Jic, miKap, iy, nitak, monu, JIeBiB.

Mwm

The Ukrainian m is pronounced like the English [m] in man, moon. The letter m is called
(em).

a) Read: MaMa, Maci10, MOJIOKO, MOJIa, METa, MOPKBa, MalllHHa, Mpis
b) Underline the letter m in the following rhyme:

Ine Mumixa nomuuoO
MopxkB’s1HOI0 MaIHHOO

¢) Listen to the following words and practice saying them:

Media Clip

Mawma, matu, Mex, MeTpo, MOBa, M€Ta, MaHepa, MOJIOKO, MaTeMaTHKa, MicTo, Milf,
MIIBHOH.
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H=u
The Ukrainian 1 corresponds to the English [n] sound in nine, no, nose. However, to
pronounce the Ukrainian i you must place the tongue against the back of upper teeth

with its tip pointing downwards. Do not raise the tip of the tongue to the alveoli or the
upper gums as is the case with the English [n]. Letter u is pronounced [en].

a) Read: Hebo, Hiy, Hic, HOTA, HAlll, Ha
b) Underline the letter n in the following rhyme:
Hocopir Hocopory HacTymae Ha HOTY.

¢) Listen to the following words and practice saying them:

Media Clip

Hi, Ha, nic, Hi4, Ha3Ba, He6O, HOTA, HAIl, HAYKA, HAPOJ, HOBHHH, HOMED.

Oo

The Ukrainian [o] is similar to the English sound denoted by the letter o in sport,
morning but the Ukrainian sound is shorter. To pronounce it, the lips must be rounded
and protruded more than in articulating the English [0:] in the words given above.

The name of the Ukrainian letter o is identical with its pronunciation.

a) Read: OH, 0CB, 0K0, Onech, O, OneHa, onepa, omyaao
b) Underline the letter o in the following rhyme:
Ha roponi onymasno

I'opobriiB nepenynumo
@ypp-p! — Ta i nonerino
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c) Listen to the following words and practice saying them:

Media Clip

Oxo, O, onepa, onun, Ofeca, 03epo, omepanis, ocBiTa, OHYK.

IIn

The Ukrainian n is pronounced like the English [p] in pen, but there is no aspiration in
articulating it. The letter i is called [pe].

a) Read: 1ec, nanyra, misess, Iletpo, Iasio, Boactu
b) Underline the letter n in the following rhyme:

JIBa miBHUKY, 1Ba [TIBHUKH
I'opox MonoTuim

c) Listen to the following words and practice saying them:
Media Clip

Ilec, nau, nani, manip, nanka, naneTo, NapIaMeHT, NapTHEp, MACIIOPT, Hacaxup.

Pp

For the Ukrainian p there is no corresponding sound in standard English. It resembles
somewhat the rolled [r] of Scotland and Nothern England. The Ukrainian p is formed by
the vibration of the tip of the tongue against the front part of the palate. It is a distinct,
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trilled sound. The letter p is called ep (err). It shouldn’t be confused with the English
letter P p.

a) Read: pyxa, puba, Mup, CHp, 1Bip, MOpPO3, cecTpa, mapk, Tapac, Ilerpo, 6opi
b) Underline the letter p in the following rhyme:

Jlize pax-HeGopax,
Ak ymunnae — 6yne 3HaK.

c) Listen to the following words and practice saying them:

Media Clip

Pyxa, pyuxa, puba, piy, puc, pak, paHok, paiton, po6ora.

Ce

The Ukrainian ¢ is pronounced like the English [s] in seven. The letter ¢ is called ec (es).
a) Read: CHH, CHD, COHIIE, CiJb, OCa, CJIOH, CTLl, CTLNENb, CTyIEHT

b) Underline the letter ¢ in the following rhyme:

Jlerina oca Ta ciona B yoo Gymi!

¢) Listen to the following words and practice saying them:

Media Clip

Can, cun, cik, cim, celo, ciaiiz, cectpa, cepena, CanaT, CBIT, CBITO, CE30H.
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TT

The Ukrainian T resembles the English [t] in ten, but without the slight aspiration
accompanying the articulation of that English sound. To pronounce Ukrainian T you must
place the tongue against the back of the upper teeth with its tip pointing downwards. Do
not raise the tip of the tongue to the alveoli or the upper gums as in the case with the
English [t]. The name of the letter is Te [te].

a) Read: TYT, TaM, TH, Tato, KyT, TpH, Topda, KiT, Tpu3ys
b) Underline the letter T in the following rhyme:

Kotunacs Top6a 3 Benukoro ropba

B top6i nansauus, BeaMine i macuis

JIucHId NUIMUTE, BEAMi/b BEPEIUTE,

A topba TpimuTh —

Tpics, Tpice, Tpics!

¢) Listen to the following words and practice saying them:

Media Clip

Tn, Taro, Tax, TyT, Tam, Takci, Tenic, TenedoH, Tpasa, Tpu, Tpeba, TyaIeT, TYPHCT.

Yy
The Ukrainian y is pronounced like the English sound denoted by the letters 0o, but not
so short as this sound in book, or not so long as it is in school. The Ukrainian sound y is

pronounced with the lips rounded and considerably protruded (in the same way as
pronouncing [o], the tongue drawn back and its back part raised to the soft palate.

a) Read: TYT, OyX, IyMa, YKpaiHa, yKpalHIi, yKpaiHelb, yKpaiHka
b) Underline the letter y in the following rhyme:

XTO TH JIBYMHKO rapHEHbKA?

-YkpaiHKa s MaJIeHbKa.

Vxpainni 6aTbKO i HEHbKa.

c) Listen to the following words and practice saying them:
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Media Clip

YBara, ycmix, yHiBepcuTet, Ykpaina, YKpaiHens, yKkpaiuka.

© ¢

The Ukrainian ¢ resembles the English [f] in fact, fine, five. The letter ¢ is called ed
[eff].

a) Read: thacan, dasa, daitruii, dokyc, hap6a, byT6o
Basza — ¢asa

b) Underline the letter ¢ in the following rhyme:

Daiianii man Ha npissuie Dabisu
Y KpamHuIIi paHO-paHO Kynus co6i popTer’sHo

¢) Listen to the following words and practice saying them:
Media Clip

®@ax, daxc, paxr, dire, poro, hopma, dpyxTH, dinancy, ¢byroou.

X x

The Ukrainian x has no counterpart in English. The sound x is formed at the same point
of the palate as [k], but the tongue is not pressed against the palate; as a result of this the

passage of the air x is not stopped, but only narrowed; [k] is an instantaneous sound while

may be prolonged: x-x-x. The letter X is called xa [khah].

a) Read: Xara, Xop, xMapa, Xapkis, XoMa, ByX0, MyXa, ax
KOPT — XOPT, Kall — XaIl, KPyK — XpycT

b) Underline the letter x in the following rhyme:
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Ocb BaM rapna xarta
Ock BikHa i ABepLATa

c) Listen to the following words and practice saying them:

Media Clip

Xarta, Xop, Xaii, XMapa, X0JI0J], XBIiCT, XapaKTep, XBHINHA, XJIONELb.

I

The Ukrainian i resembles the English sound combination ts in lots, or tz in quartz. In
Ukrainian the sound 't and ¢ are merged together, and produced by a single movement 'f
the tongue, the first element T being less audible than the second one. It is a voiceless
consonant. The letter i is called (tseh).

a) Read: 11an, UHK, UPK, HEMEHT, Hudpa, IyKop, yKepKa, IBIT

b) Underline the letter iy in the following rhyme:

JIronu 1o UEpKBH CTYMAIOTH
Monstecs, cIIiBaroTh, - Bora nmpociasisioTs.

c) Listen to the following words and practice saying them:

Media Clip

Ie, ne#, ui, uupK, nulyis, NepKBa, ITiHa, IYKOop.

Yy

The Ukrainian voiceless consonant 4 is pronounced like the English ch in bench, chin,
but is a little harder. The letter 4 is called (cheh).

a) Read: yac, 4aii, YoMy, 4acTo, YOJIOBIK, J0UKa, YUTATH
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b) Underline the letter i in the following thyme:

Bin nepxBu BTiKae ojHa JMII ciM’sI
Yopr, yopTuxa, i yopTeHs

¢) Listen to the following words and practice saying them:

Media Clip

Yait, yac, uek, umif, yaika, 9UCIIO, YECHHUM, YOPHUIA, YETREP.

I

The Ukrainian m is pronounced something like the English sh in shut, bush, but it is
harder: the position of the tongue is lower (farther away from the palate). It is a voiceless
sound. The letter m is called (shah).

a) Read: mada, OIicTh, THIIA, FPYINa, MPOII, Halll, Ball

b) Underline the letter m in the following rhyme:

IInax — BixBaXkHU BOSK:
Kymni 3 BusHOrpany, mabis 3 MoKoIay.

c) Listen to the following words and practice saying them:

Media Clip

HlicTe, MuUTH, Maxy, IOPTH, HIanka, mada, malnHkK.

T m

The Ukrainian letter m denotes the combination of two sounds [m+4] shch. There is no
English counterparts for this Ukrainian sound combination. The letter m is called shchah.

a) Read: 1e, yKa, IacTs, Opi3BUIIE, JeJaIo, 60pIl, IIiTKa, [IeIpuii

b) Underline the letter my in the following rhyme:
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Ilyxa 6opimuky 3Bapuna
Jlama mupo monpocuia
- Jlawe, name, xoder me?

c) Listen to the following words and practice saying them:

Media Clip

o, mo6, moxa, 1gyKa, mAacTs, IACIHBHIL, LUPHA.

o

The letter 1o represents two sounds. It is pronounced 1o (=it+y) like English you. The
name of the letter ¥ is identical with its pronunciation.

a) Read: IOHaK, IoHuH, Maro, IOpii, roia, ropba
b) Underline the letter ¥o in the following rhyme:

Caaruii FOpiit 3 neba 3 xmxae,
3MiIOKy CTpalIHyIO Ha CMePTh yOuBac.

¢) Listen to the following words and practice saying them:

Media Clip

FOnax, ropucr, romxka, FOpiit, rosemnip.

Ha

The letter st represents two sounds. It is pronounced s (=ii+a) like English yard, ya. The
name of the letter s is identical with its pronunciation.

a) Read: ABip, MasiK, SkiB, Sua, 304, cos, A3UK
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b) Underline the letter s in the following rhyme:

S manenrka Spunka
B MmeHe rapna sutnka

¢) Listen to the following words and practice saying them:

Media Clip

S, K, axuit, 13Uk, 16:1yKO, gine, aroxa, Sira.

L
b is used after consonants and indicates that the consonant must be pronounced soft. It is
used after the following consonants: a1, B, 1, I, T, 3, ¢. Consonants 0, m, M, B, , X, K are
usually hard. They are slightly softened only before [i], but they are never followed by b.
a) Read: Miflb, MiJIb, PyJIb, 61116, KOpaGennb, AJby, nonbka, Bacunp, JIbBiB.

b) Underline the letter » in the following rhyme:

XKeHpunK-GpeHBYHK HA IIEHLKY
BpeHpKHYB y GaHIYPOHBKY.

c) Listen to the following words and practice saying them:

Media Clip

Bink, MiJib, Cib, TiHb, KiHb, PyIib, JIBBIB.

Sounds that are denoted by combination of two letters

The Ukrainian sound 93 is a voiced counterpart for #. It is a merged sound consisting of
two elements 0 and 3. There is no special letter for this sound in the Ukrainian alphabet
and it is denoted by the combination of letters 3.

a) Read: n3BiH, 130T, A3epKaio, I3BOHUK.

b) Listen to the following words and practice saying them: g3ura, a3Bim, JI3BiHHIA,
J3epKaJIo.
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The voiced consonant dase is similar to the English sound denoted by the letter g in the
words gender, gin, but is little bit harder. There is no special letter for this sound in the
Ukrainian alphabet, but it is always denoted by the combination of two letters I+ K.
Before the vowel i the Ukrainian dorc is softer, almost identical with its English
counterpart.

a) Read: ajxe, mKxa3, JOKMINB, JUKYHIII, Ikepelio.

b) Listen to the following words and practice saying them:

Media Clip

Jxa3, XomxKy, JKUTIT, IIKEPENo, JKyHIII.
L.ong consonants

One of the peculiarities of the language is its long or double consonants. Double
consonants in Ukrainian are pronounced as one long sound either hard or soft:
300poserHT, Cunernuii Ot 3HapAOs, Hcumms, 3ians, yanices. The long consonants may
occur only between vowels. The letter following them shows whether they are hard or
soft. Long consonants are always soft before the letters i, 11, €, ¥0.

a) Listen and practice saying:

Media Clip
YHCIICHHUH, CTOPOHHIH, TOMMHHHUK, COHHUI, KOIOCCS, 3HAHHS, OLIiHIOBAHHS, 3amopixoks,
3a0yTTS, HEHHHH, CTATTH.
Use of the Apostrophe

The apostrophe () as a separation sign is used before the letters 11, 10, €, T in the following
cases:

a) after the letters 6, o, B, M, ¢: 11’716, M’ KU, 6’€, B’ixaTn
b) after the letter which denotes a hard sound: 6yp’sn, xap’epa

¢) after prefixes ending in a hard consonant: Bix’i31, 06’cqHanHs
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In several words the apostrophe is not used in front of s, 10, €, 1 CBATO, IBax, and neither
in those borrowed words where the the letters 1, 10, €, 1 denote softness of the peceding
consonants, for example: 6:0po, GromxeT, and foreign names: I'roro, Mromep.

a) Listen to the following words and practice saying them:

Media Clip

IT’10, 6’10, I’ 517B, I’ cCa, 06’ sBa, 3’1371, 30pOB’S, HOABIp s, Kyp’ep.

Part 1I: Information about Syllables and Syllable Stress

Every word in Ukrainian has one or more syllables. A syllable always has a vowel sound
and usually contains a consonant sound between it and the next syllable. When you count
syllables, try to listen to for the “break” in the word that separates the syllables. For
example: ma-ma (2), mix (1), xi-zo (2), npo-ge-cop (3), cry-ment (2), ax-top (2), CecT-pa
(2), Tax-ci (2), 6ac-xer-601 (3), Kyp-Ha-mict (3), Bep-Mi-mens (3).

Syllable stress is very important in the pronunciation of Ukrainian. In some words the
stress falls on the first syllable: mema, moda, knusicka. In others it falls on the last
syllable: mema, a6o. There are words with the stress falling on the middle syllable:
Kanaoa, nnanema. You have to learn the stress position of each new word because there
are no rules to help you, and without correct stress, words can be misunderstood.
Dictionaries always show how many syllables a word has and which syllable gets the
strongest stress. When you look up a word in the dictionary, it is important to pay special
attention to this information. To show the strongest (primary) stress, the accent mark is
placed over the vowel that bears the stress. For example: pydka, KHMXXKa, aBTOMOGLIB,
OYIUHOK.

Exercise 1: Dictionary Activity
Look up the following words in the dictionary. How many syllables does the word have?

Write the number of syllables in the parentheses after each word. Which syllable has the
strongest stress? Underline it.

Anpeca (3)
Tenedon
My3zuxka
ITacmopt

ABTO0YC
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Kpenut
Kanskynsarop
Kanennap
Hloxomnan
IapTHep
Aeponopt
HoxymenTt
Komrr’rorep
Misictp
Kommanis
Mooko

Exercise 2: Listen to the following words. Write the number of syllables next to the word
and indicate which syllable has the strongest stress:

Mea Clip
VHiBepcurer (4)
Cryneur
Crynentka
dakc
Pyuxa
OsiBens
3omut
Kuura

Iamip
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Odic

Exercise 3: Listen to the following words. Write an accent mark over the syllable that is
stressed (stronger) in each word:

Media Clip
Jupéxrop Komepris
Kaptka Pecropan
Homep TIapax
ExoHoMika Ines
Jlamma Curapera

Exercise 4: Put an accent mark (“) over the stressed part of the word

Media Clip

Mama Bbaba
Tato Cectpa
Ceino Tenic

Exercise 5: Put an accent mark () over the part of the word that is pronounces as a full
vowel:

Media Clip

Mama Vkpaina
Ilxona Kimnara
Mamuna Cobaka

Jlio6oB Moitoxo

JliBurna Xnomnens
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Exercise 6: Listen to the following names of cities and rivers in Ukraine. Try to find them
on the map of Ukraine. Practice saying them in Ukrainian. Put an accent mark over the

syllable that is stressed in each word:

Media Clip
Kwuis

JIbBiB

ITontasa

YepHiris
XKuromup

Snta

Binnumsg
JHinponerposchk
Yopraobuns
Huinpo

HecHa

XapkiB

Opneca
Mupropon

JIynex
Yepkacu

VYaxropon
Tepromins
IBanO-®pankiscebk
Cepacromons

Byr

Juictep
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Exercise 7: Listen to the following sentences. Focus on the boldface words, Then
practice saying these words paying special attention to the stress.

Media Clip

1.V meHe € cecTpa. Cecrtpa

2. Ile kumKKAa. Knmxkka
3.V 1e6e € komn’1oTep? Komn’rorep
4.V Hac € razera. I'azera

5. Lle manip. Ianip

6. To pyuxa. Pyuxa

7.Y Bac € miapyunnx? Hinpy4guux

Exercise 8: Practice stress by counting from one to ten

Media Clip
1 ogun 6 1icTh
2 nBa 7 cim
3 Tpu 8 BiciM
4 gotupu 9 nep’sTH
S m’aTe 10 necars

As you have noticed before, if a word has more than one syllable, one syllable is strong and the other(s)
weak. All vowels in unstressed syllables are pronounced less distinctly than those in stressed syllables
but the Ukrainian vowels even when unstressed retain their quality. Only the sounds e, u, o occurring in
an unstressed syllable have their own peculiarities in pronunciation. Unstressed e is pronounced
somewhat like u: nepo, eedy. Unstressed m sounds like e: 3uma, 6umosa. Unstressed o preceding a
syllable with stressed y, sounds like y: noxynka.
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Exercise 9: Listen for the unstressed syllable in the following words and underline it

Media Clip

Taro
Mama
Cectpa
Pyuxa
Onisenp
Jomka
SomuT
Bisut
Kagpa
Crineip

Exercise 10: Choose ten words from part I and 11 that are difficult for you and write them
below.

AV I~ US T N6 IS
= \O 00~ O

Part III: Sentence Rhythm and Intonation

SImilarly to a word stress, in phrases and sentences there are usually stronger words and
weaker words. For example:

Media Clip

Miit Tato mpodecop.
Io ne?
Ile itoro xomm’rotep.

This pattern of strong and weak gives the language its thythm. Native speakers expect the
most important words to be emphasized. If you for example, stress the wrong syllable,
your speech will be very difficult to understand. Similarly, if you stress the wrong word,
your speech will again be very difficult to understand. Content words (nouns, main verbs,
adjectives, etc.) are usually stressed, and functional words (prepositions, etc.) are not
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usually stressed. However, the content words in a sentence are not stressed equally.
There is always one content word that receives more stress (emphasis) than the others.

The voice usually goes up on this word. This most-emphasized content word is
sometimes called the information focus.

Exercise 11: Listen to the following sentences. Identify the information focus for each

B
Media Clip

sentence and underline it:

Ie rapua xumxxa.
S crynenr.

VY MeHe nBoe miTei.
Hu y Tebe € cectpa?
3BiKH BU?

S 3 Kanagm.

e most pyux[1?
TBos pyuxa TyT.

PN ALY~

Exercise 12: Pronounce the following sentence in different wayl in order to answer each
question that follows:

Ile mili HOBHIT YepBOHMIT aBTOMOGILIIE.

IIlo ne?

Yuif 1te aBTOMOGLIE?

Uy e HOBHI aBTOMOGINE?
Hu nie yepBoHuMit aBTOMOGIIE?

b o

Media Iip
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Intonation can change the meaning of sentences. Study the following examples:

e A statement of fact — 5 Ycryzenr.

® Request for the information — Jle {JIxpis?

* Echo question, or statement of surprise, disbelief or a desire for repetition and
further explanation — Bona Tnilcap? Le Tnpanzxa? Ilo Bu Txkaxere?
THepenpomon.

Speaker offering a choice — Yu T xouem Teapennxn? Tu Gynem xaBy un Tuaif?
Speaker asking if the person wants something — Tu xouem HOBHUI TKOMH'IOTep?
Speaker is unsure — Yu tu xowenr TicTu?

Speaker expects agreement — Tu Vrononuuit, Tax?

When addressing (talking to) another person and using a name or title, rising
intonation is usually used. Notice that the name has its own information focus and
intonation contour.

Mlani Oxcano, e Bu Oynu BITTKY?
MPomane, un y Tebe Bce rapaszn?
Mpuro, sk i cebe IIo4YyBaem?

If your voice stays flat, the listener may think you are annoyed or angry, as in
Sk cipaBu?
Bce nobpe.

Exercise 13: Pronounce the following sentences (a) you are unsure; (b) you are sure; (c)
ask a question; (d) express your surprise:

Ile mos xara.
Tw xuBenr TyT.

Bu mobure Bapennxy.

Exercise 14: Listen to the following sentences and indicate intonation of each of them

Media Clip

V Mene Benmuka cim’s.
ZBigKu TH?

Yu 8w 3 Kanagu?
Ma6yTs 11 X09erm icTH.
41 1e 3Har0 MO pOOHUTH.
1lle xaBu?

Sk Tebe 3BaTH?
Pomane, ne v sxuemmn?

Exercise 15: Fill in the blanks with the words you hear
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Media Clip

1. Moe Okcauna.

2. Moe Kosanenko.
3.4 B Kanani.

4. Mii CTYZIEHT.

5. V Mmene ciM’s.

6. Miit npyr .

7. Mos mama romyoui.
8. Sk Bamri ?

9. Y MeHee

Exercise 16: Write down eight words that you want to learn to pronounce. They could be
words that you have tried to say but people could not understand you. Find each of your
eight words in the dictionary and put the accent (stress). Copy an example sentence
which uses each of your words. Sentences can come from your dictionary, reading or you
can write them yourself. Practice pronouncing your sentences.

O ~J N W)~

Exercise 17: Write down questions about these topics and practice asking them

Name

Age

Address
Telephone number
Marital status
Hometown

Home country

NN -

Exercise 18: Listen to the dialogue. Circle the questions with rising intonation. Underline
the questions with falling intonation.

Media Clip



119

- Hobpuit nens! S Jlecs. A sk pame iM’g?

- 51 Oxkcana.

- 3BiJKH BU?

- 3 Kanamu. Yu Bu takox 3 Kanamu?

- Tax, s 3 Toponro. Je Bu xuBere B Kanani?
- B MouTpeari.

- 51 6yxy B Motpeari y sxopTsi.

- To o 3ycrpiui.



Appendix ITI

QUESTIONAIRE

Students are asked to indicate their attitude by circling a number according to the

following key:
Key

I don't like this at all

I don't like this very much
This is OK

I quite like this

I like this very much

SR =

L Topics

In my Ukrainian class I would like to study topics:

1. About me: my feelings, opinions, family, housing, etc
2. Topics related to everyday life

2. Culture: music, films, etc.

3. Current affairs and issues

4. Everything mentioned above

II. Methods

In my Ukrainian class, I would like to learn by:

1. Small group discussions and problem-solving

2. Formal language study (for example, studying from a textbook)
3. Listening to the teacher

4. Doing individual work

5. Everything mentioned above

III.  Languages Areas

I want to improve:

Listening

Speaking

Reading

Writing

Grammar

Everything mentioned above

A o ) e

12345
12345
12345
12345
12345

12345
12345
12345
12345
12345

12345
12345
12345
12345
12345
12345
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I\A Out of class

Out of class, I would like to
1. Have conversations with native speakers
2. Talk to my parents and/or grandparents
3. Collect examples of Ukrainian I find interesting
4. Watch Ukrainian TV programs/
listen to the Ukrainian radio/read Ukrainian newspapers
5. Everything mentioned above

12345
12345
12345

12345
12345
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Appendix IV

Program for Beginners, Ukrainian Language
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Topics Grammar Listening & Reading &
Speaking Writing
Meeting Subject pronouns (%, mu, Greeting and Reading
people 6U, 6N, 60HA 1.m.0.) introducing people abbreviations,
Category of gender in Asking for the name names, last names
Ukrainian and last name Spelling the first

Nominative case of nouns Asking how to spell
Asking simple questions, | the name
by changing the Apologizing

intonation

and the last name
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The classroom

Nouns to describe the
classroom.

Adjectives: genuxuti,
ManeHvKul, 2apHul,
yixasui, nozanut, i m.o.
Gender of adjectives
Demonstrative adjectives

and pronouns e, e,

Identifying objects

and describing them

Reading the names
of the objects and
selecting the
description of
them, including the
colors.

Description of the

classroom in

TOM, TaMm, TyT writing
Telephone Numbers Getting and giving Reading the
numbers and | Category of singular and | personal information | telephone numbers

addresses

plural of nouns
Yu — questions

He - questions

and thanking
Identifying the

countries and cities

Filling out the
application forms
Reading business
cards and the map
Designing business

cards
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The family Verb mamu and its Apologizing Completing an
conjugation in Present Asking about application or
Tense relatives and friends | registration form
Accusative case of nouns | Describing family indicating family
Singular and plural of using photographs or | members
adjectives in nominative | pictures Developing a
case Describing and family tree
Possessive pronouns miit, | identifying people
TBiH, 11, iforo i T.71.
Occupations Verb: infinitive and Getting someone’s Completing the
Present Tense of verbs attention I.D. card
Asking someone to Reading
repeat something employment ads
Seasons and Adverbs: Temo, Talking about the Reading the

weather XOJIOJXHO, 3UMHO, 1 T.1. weather and seasons | weather forecast
Preparing the
weather forecast
Months and Prepositions of location Getting and giving Setting up a
dates Locative case someone the date and | calendar

time

Reading the time
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Work and Present tense of verbs Talking about present | Writing a
study Conjugation of verbs: Talking about weekly | description of
Yumamu, RUCamuy, routines and one’s day
2060pumu, X00umu, schedules Making a weekly
3Hamu, npayoeamu, i (monthly) schedule
m.o. of events
Free time Possessive case Talking about movies | Reading
Meni mpeb6a expression and favourite things | entertainment ads
Mewni nooobacmucs Agreeing/disagreeing | Writing a postcard
Meni ne nooobaemocs Making suggestions
Food and Expressions: Giving reasons and Reading a menu
restaurants A xouy... ... opinions Reading a
Cxineku ... ... Asking about pricing | restaurant receipt
A oymaro..... Ordering in the Reading for food
A esaoicaro restaurant ads
Making a shopping
list
Reading and
putting together a
menu
Housing Expression of future tense | Talking about Reading for rent
Hotel in Ukrainian 4 6yoy possessions ads
Talking about Writing a
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renting or buying a

description of a

house or apartment house or apartment
Booking a hotel
room
Shopping and | Dative case Giving directions Making a shopping
money Verbs that end in cx Asking for locations | list
Asking for Counting the
transportation money and
information discussing how to
Talking about clothes | change money

Sample of activities for beginners, which encourage their communicative ability

Meeting people

1) You are in Ukraine. At a reception you are asked what your name is. What are the

words that you are likely to hear? How will you respond?

2) Greet the person you don’t know and introduce yourself,

3) Greet your old friend as you haven’t seen him/her for ages.

4) Greet your Ukrainian friend and introduce your Canadian friend.

5) Your friend is going to Ukraine. Help him make a list of phrases he/she will need to

indroduce himself.
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6) You are talking to the customs officer in Ukraine. He/she needs to know your name
and last name. Reproduce the dialogue and spill your name and last name.
7) Your friend visits you for the first time. Introduce him/her to the members of your
family. Your family consists of yourself, your fatier, mother, brother and sister.
Model:
- 3uatiommecs. Lle Anopiii Kosano. A ye mos mama.
- Ilpuemno. Oxcana Ilempisna.
- Ilpuemno nosnatiomumuce. Anopiii.
8) Fill out the application form (picturel)
9) Prepare the application form
10) Here are some questions for the application form. Arrange them logically as an
application form:
Kpaina
IIpizeuwye
Bix
Aopeca
In’s
Mosa
Ilpogpecis
11) Review the application forms of your colleagues/friends and make a report about the
group
12) Here are some examples of business cards in Ukrainian. Review them and write

down the first and last name of business card holders (picture 2)
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13) In your e-mail to your new Ukrainian friend write as many sentences as you can
about yourself.
14) Listen to a story about a student from Ukraine who currently studies at the University

of Manitoba and introduce him.

The classroom

1) Look around and name as many objects in the classroom as you can.
2) Listen to a description and draw the scene, which is described or referred to, using
the phrase: ¥V xnacie...

3) Write done 3-5 classroom objects in masculine, feminine and neuter. Model:

Bin Bona Bono

Crin pyuxa BIKHO

4) Listen to the description of classroom objects in English and name them in
Ukrainian.

5) Locate classroom objects using mam, mym.

Telephone numbers and addresses

1) Exchange telephone numbers with your Ukrainian friend. Dictate your telephone
number to him/her in Ukrainian.

2) Listen for the following information in the conversation:
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Who is the student calling?

Name

Last name

Is he/she from Ukraine?

What is the phone number being called?

3) Look at the business cards and read the address in Ukrainian.

4) Write down your address in Ukrainian, including your telephone/fax number.

5) Your friend’s relative is from overseas. Ask him about his/her age, name, last name
and where is he/she from (3Binku Bu?)

6) Prepare list of countries (5) and ask your partner to locate them on a map.

Model: - /Je Kanaoa?

- Kanaoa e Iigniuniii Amepuyi.

7) Listen to the country description in English and name it in Ukrainian (could be done
in pairs).

Family

1) Draw your family tree and talk about your family. You can use your family pictures.
Use the phrase: y mene € or s maro.

2) You are showing some photographs to a Ukrainian friend. Your friend asks if one of
the people on the photo is your brother. What does he/she actually say? You can give
a positive or negative answer in Ukrainian.

3) Make a telephone conversation about your Ukrainian friend’s family.

4) Describe your family members using the adjectives (picture 3).
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5) Ask your Ukrainian friend about his family and write a short story about his/her
family.

6) Information on the card can be given in English or Ukrainian whether the students
will be asked to recall or simply recognize the target language vocabulary for family
relationships

Tapac Kosans

Bix: 67

Kinka: Orxcana Kosanw

Micye npoorcusanns: Jlvgis

Ilan Tapac mae 0ouky. Bona oicuse 6 Kucei.

Students are asked to share the information on their cards, they gradually fill in the family

free.

7) Each student gets a role card, which contains a persona and a family tree. Students
have to circulate and find members of their family.

8) Students are given a blank family tree. They are split into three groups, and each
group hears an incomplete description of the family. They work together to fill in
their part of the family tree and then join with members of other groups to complete
the family tree.

9) Completing an application form indicating family members
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Occupations

1) Look at the picture (picture 4). Imagine that you are meeting these people. How
would you ask each of them what their names and professions are, and how might
they reply.

2) Look at the picture and tell as many things about this man/woman as you can. In your
story include his/her name, last name, age, place of residency, occupation, etc.

3) Read the employment ad.

4) You are the employer. You are looking for staff. Prepare two employment ads, using
the verb in Present Tense - [[[yxaro...

5) You’ll hear the description of four people: ctrynenta, npodecopa, 3nakiomoro,
snounHLs. Listen to the description, identify which person is being described and fill

in as much information as possible on the table.

IM’ s T2 ipi3BuIIE Bik 3BinKu BiH/BOHA Anpeca i HoMep

teneony

CryneHt

6) Dictation of sentences in random order. All sentences from a logical paragraph are
rearranged. Students first write the dictated material and then rearranged it.
7) Dictation of a description. Students write the dictated material and then, choose the

picture that matches the description they have written down.
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