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ABSTRACT

To gain insight into the phenomena under study and to focus
clearly the research problem, four general hypotheses were derived
from stratification and socialization theor&: -selected social fa¢-
tors are related to the educational and occupational aspirational

levels of Franco-Manitoban senior high school students, 1) when no

statistical cont;ols are applied; 2) when éocio-economicvstatus of
family is statistically cqntrolled; 3) when academic achievement of_
the students is statisfically controlledg andzé) when both socio-
economicbstatus of the family and the academic achievement of the
students are statistically controlled, |

A review of existing literature énd'research,réveéled that
v the direction of the relationships stated in the'géneral hypotheseé
“could be predicted, The resultaﬁt fesearch hypotheses were tésted;

In essence, it was hypothesized that the higher the socio-economic

status of the family; and the higher the academic achievement of
student; and the larger the student's community of residence; and - l j_ffﬁ
the strongef.the parental encouragemeﬁt for post-high school educa-

tion; and the greater the student's identification with his/her

french-Canadian background; and the higher the prestige-fat{ng of

the father's occupation; and the stronger the teacher encouragement

- for post-high school education, and the gfeater the number of.extraf

curricular activities in which the student»participates, the greater

the educatioﬁal aépiratiohal level and the greater the occupational

aspirational level,



The data were gathered by means of questionnaires administered
to all senior ﬁigh school students in the largest high school in each
of the five bilingual school divisions of Manitoba. Questionnaireg
were coﬁpleted by 541 Franco-Manitoban students, |

Generally, the correlational analysis revealed findings sup- ’

portive of the specific hypotheses which postulated}a positive re-
lationship between each of the selected independent variables and the
educational and occupational aspirational levels of the students,

More specifically, the results indicate that the socio-economic status -

of tﬁe family, the academic achievement of the student, his/her degree
of ethnic identification and the extent to which he/shé ﬁarticipates
in extra-curricular activities are the best predictoés Qf the students'
levels of educational and occupational aspiratipns. The size of the

student's community of residence and the strength of his parents' , i

encouragement for post-secondary education are seen as moderately
important predictors, whereas strength of teacher encouragement for
post-high school education cannot be used to predict the aspirational

levels of students, o o ,///' ' é e

The anticipated sex differences in educational and occupa-

-

tional aspirational levels which had been reported in paét research

were nof evident in this study,

ii
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CHAPTER I
INTRODUCTION

Statement of the Problem

In contemporary, relatively open-class societies, ideology
and social organization help in the choosing of oécupations by
individuals. On the other hand, many of the structures of occupa-
tions internally tend to negate the individual's opportunity to
choosé freely.  In addition, the sheer multiplicity of occupations
tend to make for rather ineffective aspiring and choosing of occupa-
tions due to the absence of societal or occupatioﬂal mechanisms for
communicating to the potential aspirants the wide range of occupa-
tions that are consiséent with the individuai interests and abili-
ties,

One of the most definitive and wide-spread characteristics
of the occupational nature of contemporary society is the conspicuous
absence of appropriate mechanisms for communicating "occupationél
knowledge" and equating occupations with interests aﬁd abilities,
Therefore, one does not aspire systematically to 20,006 or more
occupations but perhaps to a dozen or less, Lee‘Taylor (1968, p. 86)
puts it in these terms:

"...Freedom to choose in a structure of ignorance
'is considerably less than real freedom."

Hypothetically, one can aspire to any OCcupation and theore-

tically one can choose any occupation for which one has the interest




2
and ability. But, given the very concrete limitations mentioned above
and using the abundant literature available, it becomes plear that a
certain number of social, psychological and other factors are highly_
influential in determining one's aspirational level. (Super ét ai.,
1957). |

Ginzberg (1951) suggésts that there tends to be great wastage
of both individual and social resources in the ways individuals reach
decisions regarding occupations. Personal capacities and available
~ educational opportunities, for example, are often misused or not used
at all;\ Until thé factors influencing occupational.choice and their
relative importance are known, one cannot really understahd why it
occurs or the means by which it can be reduced, |

The éresent,study was undertaken to invéstigate which of a
number of different social and psychological factors are most strongly
related to the educational and occupationallaspirations of high school
students,

Past studies concerned with educational and occupational as-
ﬁirationsvhaﬁe concentrated primarily on an examination of thqse
factors thought‘to be relevant for youth living in urban and rural
areas of the United States and Canada, In general,.these variéus
investigations reveal that, for both fural and urban respondents, a
number of the same factors, such as sex, IQ séores, scholastic ability,
parental Qalues, family socio-economicbstatus, sizé of community of
residence and educational attainment of pafents, cénsistently appear
to be related to the educational and occupational aSpiratioﬁal levels

of youth. | ’ S




The present study was concerned basically with many of the

same factors researched in the past, but differs notably from earlier

studies with respect to the type of youth which constitutes the sample,

More concretely, this study examined the relationships between certain
social, personal and family-related factors and the gdubational and
occupational aspirational levels of FrancoAManitoBan senior high school

students, -

Definition and Significance of the Problém

The basic purpose of the present study ‘was to determine which
of a large number of variables researched in past studies and found
related to educational and occupational aspirational levels of American
and Canadian (especially Manitoban) youth were also relafed to the
aspirational levels of Franco-Manitoban youth,

It will then>be possible to determine fhe relative strength of
each relationship by applying certain stringent controls by statis-
tically keeping selected variables constant. A third logical step
would be to draw up a list of the most reliéble predictqrs—-variab-
les strongly related to the educational and occupational aspirational
levels of Franco-Manitéban students even under strictnvéfiable control,

Concretely, it is am attempt to establish a hierarchy of
importance among the independent variables by discovering'as'precisely
as possible wﬁat portion of the total variation is explained b& each
independent variable, |

'A number of studies concerned with the aspirations of Manitoba
high school students and the factors related to those aépirations have

been completed (e.g, Forcese and Siemens, 1965; Krescy, 1970;
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Kristjanson, 1967; Peach, 1970; Sieméns, 1965 and Smith, 1972), Since
the previous studies fogused on the Interlake region of Manitoﬁa, a
small, selected suburban Winnipeg samﬁle, centrél and western Manitoba,
and selected single enterprise communities of Manitoba and northern
Ontario, this study was an attempt to expand the present limited.know-'
ledge regarding the educational and occupational aspirations of Manitoba
youth by studying moré closely selected Franco-Manitoban éenior high
school students,

The earlier Manitoba studies generally concurred with research
completed in the pasf two decades in the United States and Canada with
respect to the relationship of various factors with the aspiration
levels of high school students. The present study initially assumed
that factors which correlated with students' aspiration levels else-i
where would also be related to French Manitoba's high school students,’
albeit the relative strengths of the felatibnships might be different,

As previously noted, past research indicates that certain
variables tend to be felated to tﬁe aspirations of high school students,
If the variables related to students' aspirational levels elsewhere‘aré
related also in French Manitoba, as this study aSSuﬁed ﬁhéy might be,
then the programmes that would aid in faising the aspirations'of youth'.
and of increasing their awaréness of avéilable occupations and skills
might be implemented and pursued in this Franco-Manitoban segment in
the same way as they may be in the population of Manitoba in general.
However, if thevrelationships between various factors and the aspira- |
tional level tend to disappear in this selected segment of Manitobéns,
conventional occupational information programmés and educational

facilities may need to be altered and special prograﬁmes implemented,




Thus, if certain variables appear to be reasonably strong predictors

'of aspirational levels, primary consideration should be given such

variables when change is contemplated in any area which directly or

indirectly affects youth,

The high schools concerned in this study were jointly selec-

ted by members of the Department of Sociology and ‘the Department of
Curriculum: Humanities and Social Sciences, Faculty of Education for
the purpose of examining the relationships'of ce;tain independent

variables and the aspiratio;al levels of Franco-Manitoban students, -

One high school ﬁas selected from each of the five so-called bi-

5

lingual school divisions in Manitoba, These five selected bilingual'

divisions (English and French) thus represent the five French-speaking

areas of the province, The population may thus be defined as all

registered full-time students in grades ten to twelve.inclusively in

the five selected high schools,

Earlier studies have examined aspects of the vocational

devélopment of youth representative of a number of environmental

origins and ethnic background; however, Franco-Manitoban youth have

not hitherto been studied in terms of their aspirations, In general, .

past studies found significant relationships between a number of
social and psychological variables and the occupational and educa-

tional aspirations of youth, Since the students under study are

~ apparently different in some respects from other students studied,

the variables selected for analysis include some variables earlier
found significantly related to occupational and educational aspira-
tions, some variables which were not and some others thought par-

ticularly relevant for the youth studied,




CHAPTER II

REVIEW OF THE LITERATURE

1. Introduction

In the past, researcﬁers, in examining a host of variables
have provided abundant data. For‘some of these factors, or variables,
there is substantial agreement that a strong relationship with aspifa-
tional level exists; for certain ofher variébles there is general
agreement that no significant.relationship exists; and for still
others the results are contradictory. The purpose of this chapter
is to examine in somé detail many of these variaﬁles actually selec-
tea in this study to determine to which of the above categories they
belong and thereby formulate‘meaningful hypotheses. . | |

Before presenting concretely the‘review of the literature,.a
specific point should be made clear. Whether educétional or occupa- -
tional aspirationé take chronological precedehce is conjéctural.

Some may aspire occupationally first and then pursue the education
requisité for achieving their occﬁpational objective§ some may simply.
aspire educationally and select an occupation later. But, quite apart
from the chronological element and indeed much more important is that
a number of writers have noted the close relationship petWeenvdccupa-
tional aspirations and educational aspirations. vManffresearchers,
Asbury (1968), Slocum (1958) and Kahl (1953) have:suggested‘thatbvv
students appear to use education not in pursuit of a specific occupa-

tional objective but rather as a means of securing an occupational




level and its concomitants, Then, if educational and occupational
aspirations are closely related, it is probable that both may also
- be related to many of the same personal and family-related factors

(e.g., Forcese and Siemens, 1965; Siemens, 1965).

2, Empirical Reséarch

An examination of the whole question of aspirational levels
of youth reveals that an extensive amount of empirical research has

been done in the area.

W. H, Sewell's Educational and Occupational Perépectives of

Rural Youth (1963) and Career Choices of Youth in a Changing Society

by L. C. Burchinél review the larger body of socielogical literature
relating to educational and occupational aspitations ofﬁ&outh. Both
réviews_consider the relationships'between such-variables as size of ‘
community of residence, socio-ecomomic status of family, father's |
occupation and education, mother;s education, ethnicity and the )
educational and occupational aspiratibn'levels of adolescents.

In the United States, the. study undeftaken by/Séwell (1957)
investigated the reiationship between a great numbér of Variables .
and the educational and occupational aspirations of a statewide
(Wisconsin) sample of high school youth. He found positive relation-
ships between both the educational and occupational aspirational
levels of youth and family SES, father's occupation and education,
‘mother's education, and size of community of résidence.

On the other hand, researchers such as Schwarzweller (1960),

Shah (1968) and Kohn (1969) report no relationship between size of

community of residence and gspirational level of youth,
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A vast émouht of empirical work has been donebrelating paren-
tal and peer.influences on educational»ahd océupational aspirational
levels of youth by Kandel.and LesSer (1969), Regbe;g and Westby (1967),
Duncan, Haller and Portes (1968) and others,

In sharp contrast with the reseérch from the United States,
Canadian étudies’related to the educational and occupational aspira-
tions of youth are few in number and limited in scope.

Nevertheless, a few Canadian studies deal with influence of =
family and personal‘factors upon the educational and occupational
experiences or plans of youth and warrant mention, Perhaps the most
comprehensive work in this area has béen one by Porter,‘Blishen and
Porter (1973). These thfee well-known Canadian socigiogists sampled
9,000 Ontario high school students and 3,000 of their parents, Thél
students examined were in Grades 8, 10 and 12; these being considered
critical stages in the decision-makiﬁg process encountered by all
students, Overall, the results are fairly consistent with both
American and other Canadian research in the séme general theoretical
area, |

In this Ontario high school study the proportions of students
who expected to go to university were 36 percent in Grade 8, 29 per-
cent in Grade 10 and 34 percent in Grade 12. .Of tﬁe students with
high mental ability, almost half expected to go (45 percent in
Grade 8, 42 percent in Grade 10 and 45 percent'in Grade 12), »Of the
high mental ability students who were in the five-year program and
thus eligible to go td university, 54 percent in Grade 10:and 58'per-
cent in Grade 12 had these expectations, The proportions of those
students in the five-year program who reported that their grades

2
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were over 75 percent who expected to go to university was still higher -
(67 percent in Grade 10 and 71 percent in Grade 12), The authors

State:

"These are the students who would be most likely

to be motivated to go to university; they are

prepared to work hard and they have a high self-

concept of ability".

(Porter, Blishen and Porter, 1973, p. 197).
In a follow-u§ study, conducted by the same authérs‘in the
Spring of'1973, of the Grade 12 students in the 1971 sample it was
found that many students had not been realistic in their expec—
tations when.they answered the questiognaire in 1971, Specifically,
at that time, only 19 percent wanted to go ditectly to work after
leaving high school and 23 percent expected té. In fact, 48 percent
actually did, Thirty-seven percent wanted to go to qniveréity and |
34 percent expected to, but only 27 percent:did. In short, almost
half the students went to work immediétely after high séhool, and of
those studénts, more than half had aspired to continue to university.
Finally, wit# respect to social class and student educational

aspirations, the proportion of students in Grade 12 who expegted to
go to university ranged from 60 percent of the higgest ciass to only
24 percent of the lowest., Extremely révealing is the fact that when
controlliné for IQ scores,the number qf high social glass students
actually doubled the number of low social class étudents who expected
to go to universit; even with the greater absolute number of students
ranked és low social class, Among the students who would be eligiblev
ahd would be most likely to benefit from university--the high achievihg
students in the five-year program--the propoftions ﬁho expected to go

on to university ranged from 79 percent of the higher classes to only

57 percent of the lower classes,
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Another important study in Onﬁario was conducted by

W. é. Fleming of the Ontario Department of Educational Research,
author of the "Atkinson Study Reports'" on Grade 13 students enrolled
in public and private schools in Ontario in 1955-56., Report I (1957)
stated that of the. Grade 13 students enrolled in universities thé - S
following year, a disproportionately high number were found to rep-
resent.smalier-sized families, families with both parents alive, '
where the father occupied a high status job, where pafents were more
‘highly educgted and families that lived in a medium- to large-sized
city.

Another significant study was conducted by Hall and MacFarlane
(1962). They noted a close relationship between educatio£a1 behavior,
as measured by imcidence of high school drqpbut-and the occupationai
status levels of father. Their findings also'suggest that girls
adapt considerably better to the school system and‘had a much greatér
likelihood of climbing above their parents tﬁan was found Eo be the
case for boys..

Finally, it is interesting to note that in Manitoba, during

the last five to ten years a rather impressive number of research

projects pertainiﬁg to the area of youth aspirations and plans have
been completed: Forcese and Seimens (1965); Krescy (1970);
Kristjanson (1967); Peach (1970); Prystupa (1969); Seimens (1965);
Smith‘(1972). These studies focused on the Interlake‘Region of
Manitoba, a small, selected suburban'Winnipég sample, central and
western Manitoba and fivé geographically relatively isolated single

enterpriée»communities.
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In summary, it appears that certain characteristiqsfpf the
family are reiated to the total development of the qpild. Itvhas been
seen that the child may inherit the father's occupétion or otherwise
be the recipient of the projected ambitions or interests of the parents.
Parents, in their individuél and collective roles, may mould the atti-
tudes, motivations and goals of the children. Parental interest im -
and expectations of the child's ability and development provides
' impetus'to thé child's gspirations and his desire to achieve,

In general, empirical research suggests that the variable
found to be most’ influential on educational and occupational asplra—'
tions of youth in the United States are also the most important in
Canada.

With the general relationships iﬁ pasf studies noted, the
literature @ay be reviewed according to specific variables foﬁnd to

be most conspicuous in other studies.

3, The Specific Variables

Sex

While most researchers have centered their attention on
aspirational levels and vocational choices of males, a number have
examined both sexes and found important éspirational differences
between the sexes. Edlefson and Crowe (1960) suggested that as they
grow older and pass from one school grade level to the next, girls
increasingly prefer the occupation of housewife and fewer prefer
high and middle class jobs. Boys, meahwhile, appeared'to pfefer
higher status jobs with an increase in grade, Also Dipboye and

Anderson (1959) concluded that the aspirétional levels of boys and
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girls were different because.of differential values held by each‘Sex.
Similarly, Slocum and Bowles (1968) fouﬁd that a considerably higher
percentagé of boys thar girls aspired to professional and technical

occupations. In his study of selected family variables and their

relatiohship'with the level of occupational aspirations of males and

females, Siemens (1965) found that some variables significantly re-
lated to the level of occupational aspirations of males but:were not
so related to that of females. _

Herriott (1963) suggested that boys do>not”é;§ire higher than
girls simply because they are boys. Rather, social forces, the
individual's self-assessment and the expectations others have for
the person‘s behavior function as "intervening variables" resulting
in differential aspirationé between the sexes, On the other hand,
in their Canadian study, Hall and MacFarlane (1962) suggest from
their findings that girls adapt considerably better to the schodl
system and had a much greater likelihood of climbing aséve thgir
parents than was found to be the case for boyag

Father's Occupational Level

A number of studies have found strbng_ posiéive relationships
between youth's occupational aspirations and their fathers' occﬁpa-
tional prestige 1e§e1, In separate studies, Krippﬁer (1963) and
Mowsesian and his associates (1966) found that the cﬁildren's
occupational aspiration levels or preferences were a direct reflec-
tion of the occupational'prestige level of the fathers' occupatioms.

Similarly,:Edlefson and Crowe (1960), in their sample of neérly three

| thousand Washington state jﬁnior and senior high school students,

found that those from middle and high occupational status families
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wantgd at least the same occupational levels'és their fathers.
Youmans (1956) hypothesized that position in the social
,sfructure as determined by the father's occupational status was,mére»
important iﬁ predicting the aspirational level of youth than'any other.
homé, school or personal work experiences, The parental.occupatioﬂs o T

of the sample of 6,789 males were trichotemized into: white collar

workers, manual workers and farmers. Nearly 31 percent of the sons

of white collar workers actually(expected to be professionals while

only 21 percent and 12 perhent respectively of the sons from the

latter two strata expected to be professionals,

Stephanson (1955) studied the’qdestion differently, making a

H
i
i
; B
i
i
t

distinctidn between student plans or expectations and aspirationms,
He studied a sample of 443 junior high students and concluded that
all students tended to aspire high rggardless of their fathers' ' E
occupational level,. 'However, large differencés were noted between
aspirations and actuél expectations, With this distinction in mind,
and grouping the stu@ents according to the fathers' occqpati@nal
levels, plans or expectations wgré more closely'rg}atéé‘to fathers'

occupational levels than aspirations.

Seimens (1965) and Peach (1970) examined, respectively, 1,844
and 3,378 high school students from selected areas of Manitoba. é

Seimens found that students' derived levels of oécupational aspira-

tions (LOA) and fathers' occupational levels were statistically
significant at the .01 level, Similarly, using ordered means, Peach
found that students' occupational aspirational levels were reflected

by family social status as expressed by the father's occupational
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level, .Both Seimens and Peach utilized a modified version of Haller
and Miller s 0ccupat10na1 Aspiration Scale (OAS)

. However, it is important to note that the relationship be-
tween student aspirations and social status, particularly as measured
by father's occupational level, may be spurious since both social
status and aspirations are linked to intelligence (e.g. Sewell, Haller
and Strauss, 1957). Thus, the social status effects upon individual
aspirations may be partly attributed to the relation of intelligence
with both social status and aspirations.

Cognizent of the strong relationship of IQ scores and socio-
economic status with occupational aspirations revealed in earlier

studies, and noting different aSpirational patterns between the sexes,

Kristjanson (1967), using the same raw data available to Seimens (1965),

examined the relationship between fathers' occupational prestige levels
and student aspirations, When controlling for sex and intelligernce
levels, a chi-square relationship between the two variables was sig-
nificant at the ,01 1eve1.v.But when holding constant sex and socio-
economic status no significant.relationship between fathers' occupa-
tional level and aSpirations'appeared thereby suggesting a close.
relationship between socioc-economic status and the prestige level of
fathers' accupatione, However, when all three variables (sex, intel-
ligence and socio;economic status) were held constant:simultaneously
a significant relationship at the ;02 level was found. As a result,

| Kristjaneon suggested that occupational aspiration levels appeared

more closely related. to socio-economic¢ status than to IQ scores,
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Opinion of Father's Occupation

Results of past research generally éupport the hypothesis
that the higher the socially-ascribed occupational status of the
father the higher the student's level of aspiration, Bqt again, if
methodological precautions are not met, it may well be that the
vapparent relationship is affected by the child's opinion of his
father's occupation since a child may ascribe a status to his
father's job which is different from the social agtriptiqn.

Indeed, Kristjanson (1967),'ana1§zing his data by chi-
square and applying controls of sex and intelligence level, sex and
socio-economic lével'and the three combined,lnoted no statistically
significant difference at the .05 level between students' subjectivev-
evaluations of their fathers' occupations and the hspiratioﬁal levels
of those students. A disproportionate number of the studeﬁts who
were classified as high aspirers in the‘stﬁdy rated their fathers}

occupations low,

Socio-economic Status SES

Family social status is largely aséribéﬂ on the basis of the
prestige level of the fatﬁer's oécupatibn andihis annual income.-v
Most studies have concurred in their results that a strong positive-'
relationship exists between SES and student aspiratioms,

Seimens (1965), for example, found significant chi-équare
relationships bétween occupational aspiratiéns of his Manitoba high
schoolvsample and the SES of ﬁheir parents, Sewell and his associates
(1957) found a similar significant relationship in their United States
study even with inteiligence'controlled. This statewide Wisconsin

study found that 56 percent of the students whose family's socio-
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"economic status ranks in the top one-third of the sample plan on

college while only 21 percent of those whose family's socio-economic

status is in the bottom two-thirds heve such plane. Two other state-
wide samples, Schwarzeller (1960) in Kentucky and Slocum (1956) in
Washington have reported similar results,

In Canada, Blishen and associates‘(1960) state that in almost
any aspect of education the children of high social class parents : : ;
enjoy superiority over those from the lower class even when intel-

lectual capacity is equal. More specifically, the students from high

social class background stay in school longer, achieve higher academic
.standing, attain higher levels of education, participate more in extra-
curricular activities and occupy the prestige positions in such acti-
vities, Also, Porter's discussions (1961 end 1965) convey the im-
pression that stratification of educational Opportunity is still a

dominant feature of the Canadian system and that the effects of social

or1g1ns on academic achievement remain exceedingly difficult to eradi-

cate. The results of the 1971 Ontario study conducted by himself and

associates statistlcally substantiate these conclusions,

Fleming (1957) shows that a family's position in the class o | |
structure is capable of exerting considerable direct and iudirect
influence on a child's chances of completing high school and cone
tinuing on to higher 1eve1e of education, Directly; family socio-

economic status dictates the availability of financial support; and

indirectly it determines whether the child's contribution to the
family's welfare is required immediately ot could be postponed
indefinitely. Besides influencing the amount of education attained,

class position also influences the quality of the education available.
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In addition, familial socio-economic status tends to determine whether

the children will have access to the educational and occupatiénal
information deemed mandatory for mobility opportupities. Lipset and
his associates (1955) suggest that one of tHe advantages possessed
by students (especially boys) in the ﬁigher sociai classes is the
access to superior advice aﬁout the labor mgrket. Their analysis
showed that children bf families in the higher status océupations
were more likely to receive realistic advice from many sources.

Henderson's examination (1966) of SES relative to reai and
ideal aspirations revealed that 82 percent of the middle class stu-
dents and 78 percent of the lower class aspired to professional and
managerial positiomns, However, of the middle ciass students aspiring
to such positions, 88 percent actually believed_they would reach théir
goal, bu; only 12 éercent of the lower class studenté realistically"-
believed they could attain such'lofty éositioﬁs, This shows the
existence of a large discrepancy between the hopés and actual expec-
tations‘of the lower'SES group, The présence'of such differences
may be explained by éifferent values or different membership behavior
among the social classes, '

Therefore, the family, being the main sécialization-agent9
shapes the orientation of its members toward an existing opportunity
structure (Perrucci, 1967), It is poésible that"thé pre-conceived
attitudes and stereotyped responses of some people prevent_theﬁ from
taking advantage of opportunities that are really available, Several
authors havé suggested that soéio-economic status conditions percép-
tion of opportunity (Hyman, 1953; Mizruchi,’1964; Rosen, 1969). For .

example, from analyzing data from national surveys, Hyman indicates
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that the lower classes believe that economic opportunities are limited
for them in comparison to opportunities for higher classes, "Mizruchi
endeavored to examine the extent to which members of the various
classes believe that opportunities for getting ahead are available
and found that class differential - indeed existed ih the réspondents'
perceptions of their own chances of getting ahead., In general, lower
class respoﬁdents were much more apt than middle or upper class res-
pondents to perceive the‘opportunity structure as being closed to them,

More succinctly, tbe 1iteraturé suggests that students’ sub-
jective imprésSiOns of their life situations vary with their socio-
economic status. Indeed, anxieties are more prevalent among ﬁembers
of the lower class, Therefore, if a student's aspirations aré a
reflection of his perception of mobility and the épportﬁnity struc-'
ture, then almost invariably this level of aspiration will also be
reflected by his (or his family's) social class position.

A number of relatively recent gmpirical investigations have
discovered class differentials in levels of‘educational and occupa-
tional asPifations, Rosen (1956) , for example, noted that the social
straté differed decidedly with respect t0'educationa1 aspiration
level, which was-found to be considerably higher for adolescents in
the upper and middle strata than for those in the lower strata., The
author attributed the observed variation to the propensity of middle
class parents to focus their demands and expectations, as well as
rewards and punishment, on their child's academic pefformance.

Rosen states that "from.the beginning of his school career the middle-
class child is more likely thén his lower class counterpart to have
étgndards of excellenée in scholastic behavior set fér him by his

parents?. (Roseﬁ, 1956, p..211)} Various studies cited by
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Bronfenbrenner (1958 and 1963) also show that middle class parents
make greater demands for school achievement and 1engthﬁ;f attendance,

In a study conducted in rural Wisconsin,‘Séwell and his
associates (1957) found a positive association between éocio-ecoﬁomic
status and attitude toward high'schoolieducation; each of the succes-
sively higher socio-economic statusrgroups was significantly more
favorable to high school educafion than the ones below them in status,
' Information obtained by Youmans (1959) revealed that one-
quarter of the youth in 480 Kentucky familieé planned on college.
When the families involved were divided according to SES level, three
SES groups of approximately equal size resulted. The division revealed
that one-half of the youth who plannéd on éollege came from thé high
SES group. _

Kraussfs‘(1964) &ata on 387 working class and 267 middle class

high school seniors in four San Francisco Bay area high schools in- '

dicate that students having a father in a high status occupaﬁion and

having family members or friends of the family with éollege experience
are more likely to have college asPirations.: Studies conducted by‘ o
Bordua (1960) and Sewell (1964) show that students from higher socio-
economic backgrounds are more likeiy to.plgn on attending coliege

than those from lower socio-economic levels, In addition, Bordua
reported that middle class parents place more emphasis on their chil-
dren entering college than their lower class counterparts, Similarly,
Slocum's (1967) analysis of data obtained>froﬁ a random sample of
Washington public high schools revealed that edUcational aspirationsii
and expectations.of st?dents were positivgly related tb the economic

and social status of their parents, Bowles and Slocum (1968) found
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that the sons of blue-collar workers and farmers were more likely to
plan for vocational training then the sons of white-collar workers,
Alﬁost identically, the daughters of blue-collar and clerical workers
were more likely than the daughters of men in higher status occupa-
tions to plan vocational or business training. Generally, these
business and vocational oriented students (male and female) were less
likely than those planning on college to perceive their family's
income as above average.

In their study of 10,318 WiScbnsin'high school seniors;
Sewell and Shaw (1968) found that students' college plans are sub-
stantially positively related to the socio-economic status ofAthe
family, the intelligence level of the student and their parents’
encouragement, Their analyses show, also, that social class'differ;
ences in coliege plans were not completely accounted for either by
the student's level of intelligence 6r’by his perceived.pareﬁtal
encouragement, or even both taken together, Therefore, it is seen
that social class background plays'an independené role in determining
a student's aspirational lével; |

Pavalko and Bishop (1966) ﬁoint out that there appears to be
.little systematic research published of the relationship of socio-
economic status to the educational and occupational aspirations of
Canadian youth, However, a few investigations have eﬁdeavored to
remedy’this situation, Porter (1965), for example,.summarized
Canadian census data and concluded that there is a considerable
émount of evidence indicating that a student's desire to stay in

~school and continue to university is related largely to his family's
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pbsition.in the social structure. Fleming's (1957) findings from a
study of the post high school plaﬁs of 9;404 Ontario Grade 13 studénés,
which suggest that education at the university level is to a consider-
able extent the pfivilege of a numerically small occupational class,
concur with Porter's subsequent conclusion. More recently, Pofter,
Blishen and Porter (1973), using a sample of 9,600'0htario high school
students, and Breton (1970) examining a large national (Canadian) |
sample reported very similar results, especially the strong positive
relationships between the.aspiratiOnal level (educational and occupa-
tional) of students and their families' social class poéition.

Another study conducted in the Province of Ontario in the
cities of Port Arthur and Fort William (now Thunder Bay) by Pavalko
and Bishop (1966) also examined the effect of socio-economic status
on the college plans of 889 twelfth grade students;. The reseérch
report points to a direct relationshib between the students; college , -
plans and the socio-economic status of their fémilies even when sex
and intelligence ﬁerg controlled simultaneously,

Considerable evidence also indicates that parental socio-
economic status, however méaéured, ig closely rela;gd to the occupa-
tional aspirations and plans of their children, Hollingshead (1949),
for example, found that tée occupational patterns‘of each class in
the adult world were almost»identically reflected by the pattern of _
vocational choices among high-school-agéd_adolescentsa Ginzberg (1951)
found that generally all boys progressed through essentially the same
étages of vocational developﬁent but differences in occupational
choices were detected. Boys, in the high income gfoup, even at an

early age, tended to assume that they would go to college and later
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"realistic stage' enter the érofessions., On the other hand, boys
from low inéome families réstricted theif selection to the skilled
work category and generally were satisfied with a job in which a
salary just exceeded tﬁat of their fathers', On the basis of his data,A
Ginzberg contends that the 1ower income group'é modest level of occupa-
tionél aspiration is probably their major limiting factor.
| ‘Séwell? Haller and Strauss (1957) suggest from their findings
that values specific to the social class milieu in which a student
is socialized constitute imﬁortaﬁt influences on his subsequent aspira-
tional level. Tﬁe analysis reveals that, even with intelligence con-
trolled, the aspirational levelvof adolescents of bqth”ééxes ﬁére
determined by the social status of their families.ﬁ Their results,_,
again, show the independent contribution of thg‘social class variable
as a predictor of an adolescent's ocgupational aspirational level,
Data obtained from 1,844 students attending high schools in
selected areas §f Manitoba support Siemens®’ (1965) ﬁypothesis that
the educational and 'occupational aspirétion levels of high school
boys and girls increase with increasing socio-economic status of'
"family of orientation"”, Similar results have been found with refer-.
ence to Manitoba high school students by Siemens and Driedger (1965);
Kristjanson (1967); Prystupa (1969); Krecsy (1970) and Smith (1972).
Others, however, have argued that there is little difference
between classes as to aspiration level., Bronfenbrenner (1958; for
example, assumes that the levels of aspiration are identical for
working class and middle class students, Scanzoni's (1967) data and
Bender és;gla (1967) show in their studies that the éspirations of

boys in a low-income area compare favorably with those of boys in
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higher-income areas.

In general, however, the literature reviewed overwhelmingly:
shows-that the initial position of an adolescent in the stratifi-
cation system is not dependentvupon his personal achievemenfs, but
is ascribed on the basis of his parentsi status, By definition,
students from lower socio-economic families are faced with social
and finannial disadvantages which could affect the amount and quality
.of.education availabie to them and thereby restrict their occupa-
tional alternatives, It has become clear also, that the family
proﬁides a frameﬁork for.therformulation of values and assessment
of the opportunity structure and thus its socio-economic level could
influence a youth's orientation toward society, in partiqular. Again,
in the broad areas of stratification and socialization,‘it can be
argued--and indeed the literature is supportive of such--that a
family's position in the social structure could affect its ability

to provide vocatlonally relevant expe:ience and,informatlon for its

- adolescent members, .

" Educational Levels of Parents

Porter (1961, p. 113) states, ''the level.of education of
those who are‘or will become parents is an important factor in the
transmission of values about edncation". Bertrand (1962) agrees,
declaring that it is logical to assume that, in the family, eduna-
tional values are transmitted to children in prnportion to the
education of the parents, Indeed, fhere appear to be fairly con;-
sistent findings to the effect that parents 1eve1 of éducational
attainment are positively related to the educational and occupational

aspirations and expectations of their children,
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Data from Siocum's (1956) Washington State saﬁple of 2,000
students shoﬁed that 70 percent of thosebwith college graduate fathers
also planned on college, On the ofher hand, studepts planning,oﬂ
seeking direct employment rather than additional education after high
school had fathers of less educational échievement. Also, Youmans'
(1956) stﬁdy revealed that the occupational expectations of twelfth
grade Michigan boys increased as the educational 1§vels of their
fathers increased, Bowles and Slocum (1968) had similar results,
They found that parents’' education is associated with the educational
plans of their children in that those planning vscational or business
education had parents with less education than those whp'plahned to
attend college. They concluded,that the intellectuaiﬂtradition
(operationally defined as level of parental educational attainment)'
of a family has a substantial influence on the level of aspirations
of its members, |

Christiansen EE_El; (1962), in a study of Utah higﬁ school
‘seniors noted significant relationships between plans to attend
college and parents' education, parents’' attitude toward college
education and parents' attitudes toward prospective occﬁpations for
their children.

Sewell (1963) empirically substantiatéd his statement that
the variables related to the socic-economic and educétional level
of student’s family are among the most powerful determinants of
educational perspectives, His Wiséonsiﬁ study of high school seniors
showed that 51 percent of students whose pafeﬁts ranked high in
education achievement had college plans as compared with 22 percent

whose parents ranked low, Similarly, 56 percent of students whose
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"parents ranked high had high occupational aspirations as‘compared with
28 percené of students wifh parents ranking low in educationalvatfain-
ment, Sewell and Shah (1968) reported almost identical results in
their study of a randomly selected samplé of Wisconsin seniors who
were followed for a seven-year period (1957-1964) after graduation
from high school, |

In the Canadian setting, Belanger (1961), in an extensive
study of dropouts in Quebec, reporfs that the educational 1eve1 of
parents influences greatly the child's staying in school, From his
data on school dropouts and the relationship revealed, he points to
~a rather alarming case of inter-generational continuity of educational
level, | |

An Alberta study of a similar nature conducted by Larsen (1958)
showed that 55 percent of students coming from homes where one or both
parents had some college education successfully completea high school;
in comparison to 35 percent of students coming from homes where
neither parent attained any level of college educatibn.

Porter (19615 has reported Ehat Dominion Bureau of Statistics
Survey on a sample of 11,858 Canadian university students revéaled
,thatAfor Arts and Science students 29,6 pércent had uniyersity gradu-
ates as fathers as compared to 4.6 pércent of all family heads between
thirty-five and_sixty-five. |

Essentially similar,findiﬁgs have been reported in Manitoba
studies, Siemens (1965), for example, noted that the educational
and ogcupationallaspiration lévels of high school boys and girls
increased along with level of fathersf'educational achievement,

Similarly, the educational and occupational aspirations of boys and
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the educational aspirations of girls increased with the levgl of
mothers' educational achievement, o |

In regards to educationaliaspirations, Sieméﬁé and Driedger
(1965) reported that their tests indicated that the higher the edu¢a-
tional aspirations of the students, the higher the.level of the father's
and mother ‘s education, | |

Sharp and Kristjanéon (1966)‘also found significant relation-
ships between both educational and occupational aspirations of males
and females and father's educational attainment., The general pattern
was that the proportion of students with high aspirational levels
increased with each higher educationvachiévement category of the
father. The relationship repbrted was similar between mother's
education and the aspirational levels of students, :Such positive
correlations between parents' educational levels and students' occupa-
tional aspirations have also been found by Krecsy (19705 and Smith
(1972).

However, on the contrary, Kristjanson (1967), whose inves-
tigations controlled'for sex and measured intelligence, sex and socio-
economic status and these three variables,simultaneously; fbund no
significant relationship befween student occupational aspirations
and eifher parent's level of educational achievement., On this basis,
it was suggestéd that the relationship normally found between educa-
 tional achievement of parents and the students' level of occupationai
aspirations reflects something beyond education pef se,

Thus, with very few exceptions, it seems that'tﬁe empirical
studies reviewed concur with reépeot to the suggestion of Herriott
(1963) that children of well educated parents have higher aspirationg

than children of poorly educated parents. It may be that the
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educational example set by the parents affects the educational aspi-
" ration and plan of their children, Parental education also probably
reflects both the student's kﬁowledge of'occupations alternatives

1
and the manner in which he evaluates them,

Parental Encouragement for Educatipn

Seﬁeral research investigations have found relationship‘
between perceived parental encouragement andvthe students' levels
of aspiration. |

From 3,971 respondents to questionﬁaires distributed to male
sophomore aﬁd'juﬁior high school students from the Boston area, -
Kahl (1953) selected twenty-four boys from middle class families for
interview, These boys were chosen because of their similar IQ scores
and social backgrouﬁds, Although all the boys were sﬁfficiently
intelligent to undertake college level work, only twelve aspired to
attend college. 1In inveséigating fhe possible social'determinants
of the differential aspiratioﬁs, Kahl noted that nine of the twelve
college aspirapts wére strongly encouraéed by one or both parents
to continué oﬁ to college, Also, these parents who believed in the
value of ''getting ahead' rewarded good school performange and punishe&
poor performance and stressed that higher education was necessary for 
occupational success,

Burchinal (1961) found that youth in urban areas generally
aspired higher than youth in small towns and farming areas, He
hypothesized, however, that an inferveniné vériable'éfgbably partly
contributed to this apparent situation., His methodd!ogiqal'manipul-
ations indéed, showed that parents from rural areas generally were

neither as frequently involved in their occupational planning nor
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gave as much encouragement for continued education.

In their study of a randomly selected sample of 10,318
Wisconsin high school seniors, Sewell and Shah (1968) found-that
parental encouragement was a powerful intervening variable between
socio-economic class background and intelligence ‘of the child and
his educational aspiratioms.

In their separate analyses of the éame raw data, Siemens

(1965), Sharp and Kristjanson (1966) and Kristjanson (1967) all

found support for their hypotheses thaf the educationéi and occﬁpa-
tional aspirational levels of Manitoba high school students are
positively related to the amount of perceived parental encouragement
for higher education, |

The studies reviewed in this section reyeal not only the con-
siderable attention by researchers to the question of parental encour-
agement or even préssuré, but, also, show the positive relationship
between such perceived pressure or encouragement aﬁd the students’
level of educational andvoccupationalfaSpiration,-'Furthermore, most

researchers have suggested that student perception of paremtal inter-

est has provided the necessary spark for the development of a child's

motivation to achieve,

Rural-Urban Residence

Differences in the occupational aspirations of rural and urban

youth have also been extensively documented, A good deal of support
(Lipset, 1955) has developed for the notion that rural and urban
environments represents different opportunity structures in that urban

youth have a greater opportunity to become acquainted with a broader .
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range of occupationél possibilities than do those reafed in small
towns and rufal enyironments. Presumabiy; this greater awareness
stimulates urban youth to.aSpire fo higher‘Statué pcéupatioﬁs.

While it is possible that the intrusion of the mass media into previ-
oqsly iséiated and remote rural.areas will diminish the iﬁportanée

of these differerices in the future, there is substantial evidence
that the size of the community in which one is reared hasvoperated

as a major-influence on one's ocCupatibnal asbirations.

Sewell's anq Orenstein's (1965) survey of Wisconsin high
school seniors provides extensive décumentation of the impact of
community size on occupational;aspiratioﬁs, The occupgtionai-choices ‘
of the seniors were dichotomized.into "high" and "16@“ with "high"
defined as aspiration to préfessional and managérial occupations, .
All other.choices were characterized as v-'low'l'. With students who
selected farming as theif océupafionél choice gxcluded from their.
analysié, Sewell'aﬁd Orenéﬁein reéort that the proportion with‘high_
occupational aﬁpirafioms ipcreases'as cqmmunity size ;ncreasés. |
Fof‘example, 29.8 percent of the students residing on farms have
"high'" occupational aspirations, bgt this increases to 33.3 percent
for those from Qillages under 2,500 to 41.7lpercent for those from
small cities.(2,500-25,0002,to 48;6 percent fér thése from large
cities (over 100,000y, -

| This pattern also emerges when the occupational aspirations
of males and females are examined separately. Whilé 32,9 percent_of
the males residing qh farms have high occupational aspiratioqs, thg_

percentage for males residing in large cities is 57.2 percent,
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‘Similarly, 27.6 percent of the females residing on farms have high
occupational aspirations compared to 41.7'pércent of ;hose residing
in large cities, |

Sewell and Haller (1965) present data on the relationship
of rural-urban residence and oqcupational aspiration by occupatiénal
categories including farming. The proportion of boys aspiring to
prpfessional‘and executive occupations increases consistently aé-the‘
size of the community in which they reside increases, At the other end
of the occupation aspiration vériable,‘the propprtion of boys aspiring
to semi-skilled and unskilled manual occupations increaseslas com-
munity size decreases, except for the last communityAsiée category,
"farm”, These data also illustrate the étrong tendency for boys
residing on farms to select. farming as their occupational choice,

Similar findings on the relationship of rural-urban residence
to occupational aspirations have béeﬁ feported in a number of other
studies, A study of Iowa high school senior boys ﬁy Burchinal (1961)
indicated that occupational aspiraéions'were-lowest fof farm boys.,
Similar findings were reported by Grigg and Middleton (1960) in their
-s;udy of ninth grade boys in Florida. The-coﬁmunity sizg.categories"
used in this study ranged from under 2,500 to over 250,000, The perg 
centage of boys aspiring to professional occupations increased consis-
tently as community size increased, For example, while only 37.4 per-
cent of the boys from the most rural communities aspired to profes-
sional occupations, 65,2 percent of those from the‘mosf/urban communi -
ties did so, A study of Michigén boys by Haller "'("v1957) indi:cated :
that differences in the occupational aspirations of farm.and non-fafm
boys were due to the previouély noted tendency of farm;feared boys

+ to enter farming,
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Lipset sums it up by stating thét youth from larger urban

areas:

", .. are more likely to be acquainted with the
occupational possibilities which exist in such
communities than will those who are raised in
the occupationally less heterogeneous smaller
communities" .

and hence have higher occupational aspirations (Lipset, 1955, p. 226).
Similar relationships have been found in the majority of the
studies conducted in Manitoba. Siemens and Driedger, employing a
three-way classification (farm, rural non-farm and urban), reporfed
that: | ' 9;V
"Two-thirds of the suburban youth held high
educational aspirations hoping to go to uni=-
versity. Very few did not plan to continue
their education beyond high school. About"
one-third, or half as many farm youth aspired
to university education, but more aspired to
enter vocational training such as teachers'
college or nurses' training.... The same trend
was evident in occupational aspirations, al-
though the relationship was not as strong'.
(Siemens and Driedger, 1965, p. 30),
Sharp and Kristjanson's (1966) analysié also showed that
students in the suburban areas indicated the highest levels of eduéa-
- tional and occupational aspirations for both'males and females with
farm-residing students indicating the lowest level, Forcese and
Siemens (1965), when examining the same data and applying various
controls reported that the urban students tended to have higher
educational aspiration than rurai students,
In contrast, Kristjanson (1967), cognizant of the fact that

earlier studies frequently failed to control certain apparently .

important factors associated with place of residence, included in
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his anélysis controls for sex, intelligence and socio-economic status,

and sex, intelligence and socio-econoﬁic status simultaneousl&; With

these various combinations of constants, a statistically significant

relationship between size of place of residence and level of occupa- ' /
tional aspiration was not found, On the basis of this counter-trend

finding, he suggested that this variable be included in. future studies,

Intelligence Level

On the basis of available research it has become an accepted

generalization that the student's intelligence level is related to

aspects of child'development, including vocational aspirations and
attainmentf Super and 0§erstreet (1960), for example, suggested
that intelligence was an important factor in vocationai maturity, ip )
selecting an occupation and in eventual occupational success,

In general, it appears that the level of the child's intel- ‘
ligence is positively related to aspirations and expectations, In
their Boston studyl Gribbons and Lohnes (1965) reported from their

findings that the predicted positive relationship between student -

intelligence and aspirational level may be truly revealed only after

the students reach high school. They noted that it was the students
below an IQ score of 114 who changed their aspirations most notice-
‘ably between grades eight and twelve, These students had originally

aspired unrealistically in terms of their IQ scores,

Haller (1960) found that farm boys planning to farm had lower
intelligence scores than farm boys planning not to farm, Sewell

(1963, p. 58) says: -
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", .. numerous studies have shown‘;hat measured

intelligence is highly related to aspirations

and is an excellent predictor of future success

in educational and occupational endeavor",
This generalization is supported by Sharp and Kristjanson (1966) in
their Manitoba study which found a significant relationship between
generaliintelligence and both levels of occupational and educational
aspirations, The relationship was true for both sexes,

Similarly, in the New York City study of eighty-five males

Crowley (1959) found that high and low intelligence groups differed
considerably in their goals, in fhe perceived obstaéies and aids to
goal fulfillment, In his Ohio study of male students in grades nine
and twelve, Riccio (1965) attempted to determine whether students
recently migrated from the Appalachian south apd long-time residents
had differential occupatioﬁal-aSpirations. Using Haller's Occupa- '
tional Aspiration Scale (OAS), Riccio noted a positive correlation
between intelligence and performance'on the OAS, His two gréups of
students did not diffef significantly in intelligence nor waé_theré

a significant difference in their occupational aspirationms, regard- -

less of their differential backgrounds,

Academic Achievement

Another méasure 6f general ability of high school youth is
academic achievement measﬁred in various forms. Sewell (1957) showed
that those students who ranked in the top half of their class are
much more likely to plan to attend college than those in the lower
- half, Attending college is ﬁidely viewed as a necessary means to
obtaining a high prestige occupation, éharp and Kristjanson (1966)

also showed a significant relationship between mean high school
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examinatidn scores and both educational and occupational aspirations
for both boys and girls, Seimens and Forcese (1965) analyéed the
same data and obtained the same results even with SES controlled.
However, all studies have not supported such relationships.
Strauss (1956) found no difference befween high school boys who
planned on farming and thoée who did not with respect to schooi grades;
participation in school activities or the proportion who considered.
themselves as leaders. Also Haller (1960) in his study of farm boys
in Michigan reported no relationship between scholasticvachievement 'l
and plans to farm or not to farﬁ. To the extent that farming reﬁre-

sents a low occupatibnal level these studies fail to support Sewell's

generalization quoted on the previous page.

Number of School Grades Failed

According to Ginzberg, Super and others, during'adoléscence
 the child generally begins to think éériously about a future occﬁpa-
tion, It is at this particular period in life that the concept of
self may become particularly occupationally relevant. Many different

experiences contribute to this self cohcept,\one of which may be the

number of school grades failed, (whichicén'élso bg‘anothervmeasure

of scholastic achievement). ' ‘ ’ ;"”*"

Crowley (1959) noted that generally students considered their

. lack of ability as demonstrated by grade failures or poor marks as

real obstacles in the attainment of their limited goals. Slocum's i
(1958) Washington state study of two.thousand boys and girls revealed
that generally students with failures or bad grades would not plan on

college, Herriott (1963) points out that knowledge of .the achievement

-

of others whose ability can be assessed relative toﬂpﬁé‘s own helps C é.:
. . s e ) R

.//
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i

to determine a student's aspirational level,

Self-Assessed lLeadership Ability : : A ' _ ) %
Social-psychological4litefature suggests generally that the

individual can assess his leadership ability by his perceived imp#ct

on his peers, An individual can also assess his group ;esponsibility

and influence, Self-confidence usually characterizes individuals

endowed with a strong measure of responsibiiity and influence. In the

realm of occupations, occupational prestige is partially assessed by

the associated responsibility and power. Prestigious occupations

connote responsibility for and influence with others, It is logical
to assume, therefore, that students ranking themselvés high in leader-
ship ability will seek occupations permitting them to use ‘such 1eadef-
ship qualities. Since such 6ccupations are generally ranked high iﬂ
the occupational status hierarchy, such studenfs will likely aspire
high 6ccupationa11y.

Slocum (1958) found that students rating themselves.high on
leadership ability generally aspired to college, Fofcese and Seimens

(1965) found in their Manitoba sample of self-assessed leadership

ability of high school youth was positively felate& to both their
educational and occupétional aspirations., Also, Kristjanson.(1967),
controlling for sex, IQ and SES in differeﬁt combinations found stati-
stically significant relationships between‘tﬁe level of o¢¢upational
aspirations and the self-rated leadership abiiity of Manitoba high

school studehtsa
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Participation in Extra-Curricular Activities

Extra-curricular activities have been found to be important

in many areas of vocational development. Participétion in such school-

related.activities correlated with vocatiénal maturity in Super and
Overstreet's study (1960). Slocum (1968) concludes on this matter
that regardless of the type of activity, the most active students in
extra-curricular activities tend to plan oﬁ college. Kristjanson .
(1967) reported a sfrong positive correlation between the level of
occupational aspiration and the amount of participation .in extra-
curricular activities even with sex, IQ and SES controlled in various

combinations,

The foregoing review of literature-attempted not only to
present the main foci of recent research interest in areés relevant
to the present st;dy but also to give some indication of the type of
generally accepted results of such research., It is evident that a
considerable amount of research has been done in the area of édolescent
vaspirationé and expectations especially in the United States, and a
number of Canadian projects are certainly very worthy, In these -
studies a large number of variables have been examined in relation
to the educational and occupational.aspirationérand plans of high
school'students. Of special interest for purposes of comparison are
the studies concerned with the factors related to the aspirations of
high school students from Manitoba--central and western Manitoba,
the Interlake, varibus single enterpfise communities qf‘northern and
eastern Manitoba and suburban Winnipeg.,

Throughout the review of literature an attempt was made to
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note any discrepancies or apparent contradictions in the results or
even any methodological flaws in previous research projects, On the |
whole, the findings -and conclusions of past studies were sufficiently

consistent to permit the organization of all this specific empirical

material into a broad conceptual and theoretical fran;ewbrko

e
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Theoretical Framework

(a) Stratificatidn Model

A number of theoretical models could have been used to gain
insight into the phéhomena under study. For example, the theory of
occupational choice posited by Ginzberg and his assqciates (1951,
PP. 185-198);(1952, PP. 491-494),’the theory of vocational develop-
ment advanced by Super (1953, pp. 185-190). and the conceptualization

of occupational choice provided by Blau and his associates- (1956,

pP. 531-543) appeared to be of some value for this purpose, However,

an in-depth study of the specific propositions comprising these
theories, coupled with cognizance of a number of coéent criticisms
recently levelled at these particulér perépectives, especially by
Taylor (1968, pp. 190-193), made clear very basic limitations of
these érientations. 'Although these theories recognize.limiting
-effects that sécial and occupational structures have on the choice
process, they tend to be individual oriented and,,as suéh, constitute
somewhat inadequate bases from which'to‘formulate specificlhypotheses
pertaining to the educatioﬁal and occupétional aspirations and'e#pec—
tations of a particular cohort of high school stﬁdeﬁts.

| Instead, it is thought that a closehlookvat the theories of
étratification and socialization and their intricéte relationship

with education and occupations is more conducive to the construction

of a more complete and pertinent theoretical orientation from which E

specific hypotheses may be drawn,
The Canadian stratification system is governed by an open

class ideology. Individuals are expected and encouraged to aspire

beyohd their original position in life, Group differencés in power,
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prestige and wealth are not denied by the ideology, but are viewed
as rewards to be earned by using opportuﬁities for social mobility
which are alleged available to all, There are, however, some. con-
tradictions between the ideal of equal opportunity and the existence
of established differences in power, prestige and ﬁealth. The exis-
\tence of such differences can limit the chances for thése with abi;
lity, but not advantage, to attainbsocially valued goals, These are
important concerns for a society such as outs that places its faith
in the openness of the opportunity structure, There is a history of
economic expansioh and limitless opportunities in Canada that serves
to reinforce such faith and to maintain high expectations concerning
the availability of opportunity for those with talent and inclination
to use their talent, When such expectations are met the stability ;nd
vitality of a society is reinforced; when they are not met, collective .~
‘dissatisfaction and political instability are possiblé.

A fundamental issue of vefyvcentral point when appiying the
theory of social stratification to the area of values and aSpirations
is to delineate whétherjsociety is based primarily on a "common value-
system” or a "élass-differentiated value-system",'

Three prominent researchers in the area of class-value link-
ages, Empey, Rodman and Stephanson, have all concluded that there is
evidence in society of Both the ""common-value systeﬁ" and the class-
differentiated system", For exgmple, Empey has identified two impor-
tant schools of thought on the occupatiénal aspirations of lower cléss
youth:

1) "that lower-class youth have limited their pcdupa-
tional aspirations to the class horizon, or

2) that lower-class youth have the same iofty occupa-
tional aspirations as those from upper strata',
(Empey, 1956, p. 709)
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Later, Rodman restated, essentially, the same central issue in more

general terms:

"There are sharp disagreements about the nature of
values held by members of the lower class, and
correspondingly, about whether a society 1s based
on a common value system, or a class- differentiated
value system., Some writers assert that the basic
values of society are common to all social classes
within that society while others assert that the
values differ from class to class',

(Rodman, 1963, p. 205)

Similarly, two alternative interpretations of mobility orien-
tations in society have been noted by Stephanson:

",.,., one assumes that mobility orientation roughly -

follows class lines, so that the middle and upper

classes are the strivers while the lower classes

set a level of aspiration that is largely satisfied

within the limits of their own stratum,... The

other assumes that there is a somewhat similar

mobility throughout the stratification system,

and that regardless of one's position in it, the

orientation is toward commonly perceived and

desired goals,...". (Stephanson, 1957, p. 204)

All three (Empey, Rodman and Stephanson) exemplify the con-
trasting position taken on the question of class-value linkages by
using Merton and the "common values" school of thought and Hyman as
the supporter of the position suggesting that a "class-differentiated"
value system underlies a stratified society, . .

Given only these two broadvand, indeed, contrasting classifi- -
cations with regard to the relationship between social stratification
and values and aspirations, it is impossible to formulate specific
hypotheses regarding the problem at hand, It is, therefore, mandatory
to study directly the works of Merton, Hyman, Sewell, Haller and
others to either accept or reject the general categorizatlons presen-

ted by Empey, Rodman and Stephanson regarding these works, In turn,

it will be possible to formulate specific hypotheses for the data at
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hand and thereby build on either of the above geheral theories of
social stratification, It seems, to the writer, that it is only when
the circle is completed (starting from theories, formulating hypo-
theses, testing of these, analysis of results, adding on or conétruc-
ting of theory) that a true contribution has been made to the field!-

The following is a brief review of the literature on social
stratification with particular emphasis on its relationship (if any)
to aSpirations and values, 1In short, by analyzing closely the theories
and empirical data in the-area, hopefully, it will be possible to take
a definite gtand-regarding the contrasting positions discussed above
(common value system Vs, class-differentiated value system),

Social mobility can be viewea as a result of.abcomplex-pattern
of relationships between thé’objective opportunity‘structure of a
society, individual values, beliefs and aspirations coﬁcerning elements
of the opportunity structure, and the structural settings within whicﬁ
his/her»personal views are reinforced, modifiea or challenged,

.The importance of studying the values systems of social
classes was underscored in an influential paper by Hyman in 1953:

"His efforts in the area of class values, aspira-
tions and mobility can be taken as a crucial point
in the development of a large body of systematic'
theoretical and empirical work",

(Perrucci, 1967, p. 119)

Hyman examined data coilected in nationwide surveys concerning
class differences in educational values, in motivations for economic
advancement, and in perceptions of the opportunity structure, Using

a variety of measures of stratification, Hyman finds that the lower

socio-economic groups place less emphasis upon college education as
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necessary for advancement, and are less likely to desire a college
education for their children. He also finds that when adult and yqung
respondents are asked to indicate the most important thing to be con-
sidered when choosing a life's work, the lower class emphasized

ﬁf direct economic considerations such as security and wages, whefeaS'
the upper classes stressed the congeniality of the career pattern to
the individual's personality interests and qualifications. Concerning
these differences, Hyman (1953) states:

"It is our belief that this difference in what

would be sought in a career would lead the lower

class individuals into occupations that would be

less likely to enhance their position",’

(Perrucci, 1967, p. 121)

Pursuing this line of analysis further, Hyman finds that lower class

individuals are more likely to prefer a low income but secure job

and to have lower aspirationms.

Hyman's results concerning claSS_diffenenées in values and
aspirations have alsoc been found in a number of other studies con-
ducted in such varied settings as an industrial plant, rural communi-

ties, small cities and urban areas.

In a study of high-school-aged adoles¢eﬁ§s iq the mid-west
in 1941, Hollingshead (1949) found a pattern of vocatiqﬁal choices
that roughly correspond with the job patterns of each élass in the |
adult work world, Sewell, Haller and Strauss (1957) studied the -
educational and occupational aspirations of allarge random sample
of public and private non-farm»high school seniors in Wisconsin in
1947. They found a significant association between level of educa-
tional and éccﬁpatidnal aspirations and social status, with measured

inteliigence controlled, Chinoy's (1955) findings indicate that the
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auto workers‘tend to confine their aims to those limited alternatives
which seem possible for men with tﬁeir skills and resources,

Thus, on the basis of these findingé Hyman and others con-
cluded that society is based on a class-differentiated value system,

As noted above, it is important to remember that Empey;

Rodman and Stephanson used Merton's work in support qf'what'they
referred to as the "common value' schooi of thought, A close analyéis
of Merton's "Social Structure and Anomie" will reveal if indeed Merton
viewed the different social classes as having common values and aspira-
tions,

The aboveQmentioned paper by Merton, Nriﬁteﬁ in 1938, revised
in 1949 aﬁd further extended in 1957, is regarded by some as "his
greatest single_contribu;ion to contemporary sociological theory"
(Mizruchi, 1964, p. 10), In this particular work, when referring to
.an individual's social ehvironment, Merton suggests an iméortant
dichotomy: the cultural struétu;e ("that organized set of normative
values governing behavior which isbcommon.to members of a‘designated
society or group")'énd:the social structure ("that organized set of
social relationships in which members of a society or group are
variously implicated") (Merton, 1968,.p. 216), The state of "anomie"’
in society consists then of the malintegration of the cuitural and
social structures--one preventing what the other encourages. In fact,
one of Merton's major points is that differential access to legitimate .
means for attaining succesé goéls results in greater propensity for
anomie among those persons'with the 1east_opportunity'to achieve

success, the lower class,
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A number of researchers have suggested that Merton assumes
that success values and aspirations are held in "eommon' by all
classes and equally appreciated in all segments of society., Empey
concluded that Merton suggested, either explicitly or implicitiy,
that the lower classes have internalized the tradition of wanting“
to get ahead (Empey, 1956, p. 703). Hyman also stated: '"it is
clear that Merton's analysis assumes that the cultural goal of suc-
cess is actually internalized by lower class individuals" (Hyman,
1953, p. 426). However,,Mizruchi, with respect to Merton's views
on aspirations, writes: '.,. the assumption of uniform aspifations
as a factor has yet to be established..." (Mizruchi, 1964, p. 50).
Nevertheless, in looking more deeply in Merton's work thé
writer tends to agree with Smith (1972) when she writes:
", .. one must approach the many interpretations
(of Merton) with caution,... Those authors
confining their criticism to Merton's so-called
“eommon' values assumption have neglected to
note Merton's shift in perspective from the
plane of patterns of cultural values to the
plane of types of adaptation to these values
among those occupying different positions in
the social structure", (Smith, 1972, p. 22).
_ Merton purports that success is a proper aspiration for everyone
“jrrespective of his initial lot or station in life" (Mertonm, 1957,
p. 167). However, more specifically, Merton postuléted that there
are culturally defined goals which compriée "a frame of aspirational
reference" (Merton, 1968, p. 186). Smith (1972) goes on:
"Merton did assume that culturally defined -
success goals are legitimate objectives for
all to strive for, but he has also asserted
that the acceptance of these culturally

. acclaimed ends involves various degrees of .
sentiment and significance" (Smith, 1972, p. 23).
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It seems, therefore, quite evident that despite tﬁe inferen-
ces that may be drawn, Merton did not etate that members of the lower
class internalize the general values of the society. Culturally
defined goals constitute idealized goals»and thereby the same propor-
tion of persons in all social classes does not internalize them.

Merton has acknowledged.that all persons do not aesimilate
the central values of a culture to the same degree, Turner reiter-:
ates this very point in his value-relevancy hypothesis which states
that social classes differ not so much in the values which they en-
dorse in generallés in the context to which they regard these values _
as applicable to themselves as goals fpr their own striving (Turner,
1964, p. 80). More Specifically; it logically follows that, if two
or more strata adopt the same values but assign dlfferent degrees
of 31gnif1cance to them (i.e., have dlfferent aSplratlonal levels),
their value systems are, in effect, differentiated.'

Finally, Merton, when discussing the issue as to whether or
not all ﬁembers of society share the same system of valuee and have
similar aspirations, writes: ";;.'it does not follow that all
Americans in all groups, regions, and class strata have uniformiy
_assimilated this set of values", (Merton, 1968, p. 224),

In summary, from the review of the literature of the relation-
ship between values and aspirations and social class, it seems that
both the class-differentiated approach (as represepted in Hyman's
statements) and the culture-variation approach (as discussed by |
Merton) can be used . in this study, to predict differentials in the
distribution of educational and occupational aspirations among selec-

ted high school students.
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(b) Sécialization Model
A short presentation of the theory of socialization will not
only make clearer the relationship between social class position and
aspirational level but may also be used generally to show the impor-
tance of the family and the school,'and\specificaliy to predict
relationships between the aspirational levels of high school students
and such factors as parental and teacher encouragement and home
situation, , ‘ : - %é i
In general terms, "socialization" refers to '"the process by N
which the indivi&ual is originally inducted into the_sécial organi-
zation", (Gottlieb and Ramsay, 1964, p. 155).
More specifically, Merton designates socializatidn as:
"the processes by which people selectively
acquire the values and attitudes, the inter-
ests, skills and knowledge--in short the
culture--current in the groups of whlch they
are, or seek to become a member".
(Merton, 1957, p.'287).
Elkin (1960) emphasizes that a child is born in an ongoing
society that has syﬁbols, recognized positions and established
patterns of behavior and that it is through others tHat a child
1éarns what is necessary to become a functioning meﬁber of society. . N
He states, further, that it is through interaction wifh_othér people
thaf 'he learns to recognize status positions, to know and-ipter-
nalize their expectations and accompanying values".j (Elkin, 1960,
p. 20).
It is very conceivable and readily.acknowlédged in the liter-

ature that the family forms the matrix of social experiences in which

the basic socialization of the child takes place., Giﬁzberg writes:
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"The family continues to exercise an important
influence on the occupational choices of the
younger generation, For it is as a member of
a family that the child first learns about the
jobs that exist in the adult world..,. even if
only indirectly through his absorption of
familial attitudes and values",

(Ginzberg, 1951, p. 234)

In short, socialization is considered to be the process by
which culture is transmitted from generation to generation, More
specifically, it is the process whereby a child learns values,
attitudes, aspirations and appropriate role behavior in interaction
with significant others.

The two main purposes of the foregoing brief and very selec-
tive discussion of the theories of stratification and socialization
were to show, firstly, the very intricate connection between these -
two perspectives, especially with regard to high school students'
aspirations and, secondly, the broad. and general framework provided
by these two sets of propositions which can be used as fairly reliable

models to formulate specific hypotheses and even predict the possible

direction of the outcomes,
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CHAPTER IIT

' METHODOLOGY . |

One of the goals of this study was to obtain quantifiable'data
on the respondents' educational and occupational aspirations and to
relate_thése to a number of selected personal and family féptors.

This chapter presents information on the construction and adminis-
tration of the résearch instrument, the respondenté, the operation-
ialization and measurement of the independent and dependent variables

involved, the hypotheses and a comment on the method of analysis used.

I. The Questionnaire

The data necessary for this study were obtained by means of

questionnaires, This method of inquiry was used in previous studies
of similar nature and proved both satisfactory and expeditious. It

made it possible to collect the desired information from a classroom

of students within forty minutes.

The questionnaire employed is a modification of that used by
Siemens (1965) in his study of the educational and occupational aspira- | ;'
tions of high school youth in three-Manitobé areas. It is also very
similar to that used by other Manitéba studies in the same gengral
area such as Prystupa (1969), Krescy (1970) and Smith (1972). . Because
essentially the same questionnaire had been used in earlier studies
no problems weré evident during the adﬁinistration and coding of the

questionnaire and no pre-testing was deemed necessary.

N
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II. Questionnaire Administration

Prior to the actual administration of the questionnaire during
May, 1972, the school division superintendeﬁts and school principals
co-operated by preparing a time-table for the administration of the
questioﬁnaire to each class in the senior grades of his/her school,

The questionnaires were administered during regular class
periods of forty minutes., A brief time was generally taken to achieve
some rapport with the students, outline the purpose of,thé qﬁéstionnaire
and to give necessary directions. Students wefe.askéd to work quickly
and independently, Emphasis was placed on the importance of answéring
every question és accurately as possible,

III. The Respondents

There are five so-called Franco-Manitoban school divisions df

which four are rural and one is urban, They are:

St. Boniface School Division #4

Red River School Division #17

White Horse School Division #20

Mountain School Division #28

The largest 'high school of each division was selected and the

questionnaire was administered to all senior high school students
(grades 10, 11 and 12) who had "Frangais' included in their course
of study. (It is to be noted that "Frangais' is the French course
" taught- to students whose mother tongue is French), The population
may thus be defined as all registered full-time students in grades
ten to twelve inclusively, in the five selected high schools who

were taking 'Frangais" as one of their courses and who were in atten-

dance at school on the day the questionnaireiwas administered in

early May, 1972,
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‘The five high schools selected and the number of students from

each reépectively is as follows:

Colldge de St. Boniface 145 students

Ste. Anne 95 "
St. Pierre 171 "
Elie 36 "
Notre-Dame de Lourdes 94 "

Thus a total of 541 students completed the questionnaire, In the °
académic year 1971-72 a total of 1,759 students were taking "Frangais'
in the high sch§ols of Manitoba and 1,577 of those students were regis-
tered in one of the above-mentiqned five bilingual school divisions,
Therefore, only 182 students weré taking "Frangais'" in a high school
outside of these five school divisions in Manitoba.

It is to be noted that the Collége de St. Bonifaée is an urban
school whereas the other four are in rural centres, The four rural
schools, howeVer, are all within commuting'distance of Winnipeg.

Another point of importance is that students-attending these
high schools come not necessarily from one particular town or village
but from anywhere within a geographicél circle around a barticular
town or village, The diameter of aﬁy of thefe circles can be as
great as fifty miles, Thus,:it can be éeen that students attending:

.g) Collége de St. Boniface come mainly from St, Boniface But
also from all over Winn;?eg and even rural Manitéba;
b) Ste. Anne come also from Richer, Ste. Genevieve, Réss or
quresne; .
c) St. Pierre may live also iﬁ Otterburne, St, Malo and Dufrost;
d) Elie may come from St, Eustache or Fannystelle;

e) Notre-Dame de Lourdes may be living in Cardinal or Bruxelles.

’

/ .

e
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Stﬁdents attending the Colldge de St. Boniface take all of
their courses in French except English, of course, whereas students
'attending the other four high schools generally take only "Francais"
and one of two other courses in French,
The folloﬁing two tables further describe the respondénts by

giving the number and percentage by age and sex and by grade and sex,

TABLE 1

NUMBER AND PERCENTAGE OF RESPONDENTS BY AGE AND SEX

Age ‘ ' Sex .
Male % Female %
14 _ 3 1.2 10 3.5
15 51 1 20.2 49 17.0
16 ' © 88 34,9 96 33.2
17 71 28,2 103 - 35,6
18 30 11.9 29 10.0
19 8 3.2 2 0.7
20 1 0.4 0] 0.0
Total - 252 100.,0 289 100.0
TABLE 2
NUMBER AND PERCENTAGE OF RESPONDENTS BY GRADE AND SEX
Grade _ ' ‘ . . Sex
’ Male % Female %
10 94 37.3 97 33,6
11 98 38.9 - 113 39.1
12 : 60 23,8 79 . B 27.3

Total “ 252 100.0 289 100.0
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1v. Operatioﬁal Definitions of Kay Variables
(a) Dependent Variabies
1, Level of Occupational Aspirations: The occupational
aspirational level is defined as the area (a poiﬁt or
;;L' limited range of pointsj of the occupatiénai prestige
hierarchy which an individual views as a goal (Miller

and Haller, 1964).

The occupational aspiration scale is an eight-item

forced-choice instrument, It is comprised of items

eliciting responses at two expression- levels, realistic (R)
and idealistic (I), each at two goal-periods{\referred to
asAcareer periods in this context, short-range (8- end of
schooling) and long range (L- at age'30). These yield ’
four combinations: RS, IS, RL, and IL, whicﬁ are incor-

porated into four wordings for questions, Each of these

four questions in presented twice, thus giving a total of.
eight items, These questionm wordings are presented in

Figure 1,

Each of the eight stimulus questibns of the scale is

followed by a set of ten occupational titles, which con- '
stitute its résponse alternatives. The occupational
titles were selected_ffom among the ninety occupations
ranked by the National.dpinion Research Center's study of
the préstige of occupations (NORC, 1947). 1In all, eighty
occupations are used (eight stimulus questions by ten

"alternatives by question). Each occupation is presented

15
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FIGURE 1

OAS FORMAT: COMBINATION OF EXPRESSION LEVELS AND GOAL-PERIODS

FOR EACH OF THE FOUR QUESTION-WORDINGS*

Expression Goal-Periods
levels
Short-fange (s) Long-range (L)

Idealistic (I) Of the jobs listed in this Of the jobs listed in this
question, which ONE would question, which ONE would
you choose if you were FREE you choose to have when you
TO CHOOSE ANY of them you . are 30 YEARS OLD, if you were
wished when your SCHOOLING FREE TO HAVE ANY of them you
IS OVER? (2 and 4) ' wished? (6 and 8)

Realistic (R) Of the jobs listed in this 0f the jobs listed in this

question, which is the BEST question, which is the BEST

ONE you are REALLY SURE YOU "ONE you are REALLY. SURE YQOU

CAN GET when your SCHOOLING CAN. HAVE by the time you are
- IS OVER? (1 and 3) 30 YEARS OLD?. (5 and 7)

* Haller and Miller, 1967, p. 45.

FIGURE 2
DISTRIBUTION OF PRESTIGE SCORES OF OCCUPATIONAL TITLES FOR EACH

OAS TTEM*

Order of Presentation Score

OWOONOAULI S WN =
HUWONOWNO® P

| o

*Haller and Miller, 1967, p. 47,
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as a possible response only once among‘the eight items,
It was neceséary to make minor adjustments in the occupa-
tions used in the scale because all of the original are
not applicable in Canada. In four cases comparable
Canadian positions were substituted; for example,
"Provincial ﬁremier" was used in place of "State Governor'",

Each of the eight items is scored in the same way.
There are ten alternatives for each question, and oﬁlyv
one alternative may be cﬁecked. On the OAS form, Haller
and Miller placed the prestige ranks for each set 6fvten
altérnatives in a non-hierarchical distribution to insure
that the order of presentation would not correspoqd to
the order of prestige, The same order of presentation is
used for each set of resﬁonse alternatiyes; Figure 2
gshows the re-arrangemené of prestige scores and the.corres-
ponding scores for each of the ten response élternatives.
'Each set of ten occupational alternatives spans the entiré'
range of occupgtional.préétige and is scored from zero to
nine, Operationally, an item score of nine means that thé
respondent has chosen the highest prestigé occupation in
the item, while an item score of zero indicateé that he
has chosen the lowest prestige occupation, The sum of
all eight item scores is taken as the individual's level .
of occupational aspiration as measured by the OAS, The
‘total aéore, which may range from zero tb seventy-two,
may be interpretéd simply as a relative indicator of the

L

pd
-
e
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prestige level on the occupational hierarchy which an
individual views as a goal (Miller and Haller, 1964),

It is necessary to note that the OAS has been vali-
dated only for males, vThe relatively extensive results
of previous research endea#ors conducted in the United
States suggest that the scale may be classified as one
of the most thoroughly vaiidated instruments for measur-
ing the levels of occupational aspiration ovamerican
male adolescents, Haller and Miller concluded that

‘the OAS appear to be a practical, reliable;

and evidently valid instrument for measuring

differential levels of occupational aspira-

tion, It is probably the best available

single combination of practicability, reli-

ability and validity (Haller and Miller, 1967).
Siemens (1965), Kristjanson (1967), and Krescy (1970)

each selected the OAS as the best available measure of

level of occupational-aspiratidn. Siemens (1965) and
Kristjanson (1967) both poiﬁt out that a.detailed analysis

has not been made to determine the validity of the scale

for a Manitoba popﬁlation. Preliminary resqlts, according
to Siemens, iﬁdicate that the scale is an approériate
instrument (Siemens, 1965). Haller and Miller offer the .
following opinion in reference to the scale's suitability
for females:

It is the belief of the wfiters that it may

work well with females as well as with males,

at this or younger age, but this belief has
yet to be demonstrated (Haller and Miller, 1967).
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However, Siemens (1965) noted a high degree of frustra-
tion gmongst the females in his sample who responded to
the scale, Peach (1970) indicated that certain occupa-
tional alternatives in OAS, if only because of wording,
were closed to females., Other occupations may also be
closed to females because many females traditibnally
reject certain occupations identifie& with males.

Because of the apparentvinadequacies of OAS with

fegard to female respondents, a modified form was cons-
tructed and used to obtain the occupational aspirational
level of feméle students'. The scale consists of the same
format described earlier, but the occupatibnal éhoices_
differ, The choices which were deémed-all-male or pre-
dominantly male were substituted by an equal index-score
female occupation (e.g. égricultural represéntative in |
the boys' scale was substituted by home economist in the
girls' scale).
2. Level of Educational Aspirations: The’educaqional
aspirations of students were classified as high, medium
or low according to thei: response to the following
question: ‘"Suppose you were free to choose, your plans
for education after high school would be..."? " A univer-
;ity aspiration was classified as "high" whereas'any
other ﬁype'of education such as technical-vocational or
nurses’' training was classified as "medium", A "no
further education" response was equated to a "low"

aspiration.
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(b) Independent Variables

1. Socio-economic status: The SES of families was meas-
ured‘by a scale modified from Sewell's "Short Form of
the Farm Family Socioeconomic Status Scale' (1943),
(A detailed description of Sewell's scale is presented
in the Appendix). Sewell's short scale used fourteen of
the most readily obtainable and discriminatory items in-
‘cluded in an earlier, more comprehensivg,séale. Use of

the scale with Kansas, Oklahoma, and Louisiana samples

indicated the items suitably differentiated the three |
samples, The scale appeared to be valid for varying
populations, A corrélation between the original scale .
ratings and the short form was over ,90, The split-half

reliability was over ,80, Because of the diversity of

the different samples used by Sewell, it is not uﬁreasonable .
to employ a similar scale with a Manitoba population.‘

; Sewell's short form was originally intended for farm
families, Siemens (1965) and Krecsy (1970) Bothvaitered
the scale’to include items thought to be appropriate for
their combined rural-urban samples and to ekcludevitems

‘rendered noﬁ-discriminatory by:changing social conditioms,
On the basis of changing social cﬁnditions the present
scale is a further modification of the two above-mentioned
adaptations, Furthermore, the educational attainment of
the parents is included in the scale because of its empiri-
cally demonstrated stréngth as a social class predictor.

The items included in the assessment, of SES and the scor-
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ing is presented in>Téb1e 4,

For the most part ;he items included in the present
scale would indicage the position of each respondent's-
family relative to other families according to material
consumption and such cultural involvement which appears
to be based-on material possessions, With the improving
standard of living, many material possessions'which
. earlier may have differentiated between the socio-
economic status of families have disappeared, Dependent
upon the population or sample studied, the possession of
so-called luxury items, the ability to purchase services,
cultural possessions and involvement, and the educational.
attainment of parents presentl& may serve to discriminate
better between the socio-economic status of familieé.

Thé validity and réliability of the present scale
was not established, However, the assumption that it
would tend to discriminate between social classes was
geherally supported by the results, For egample, there |
exists a strong positive correlation (r = ,43) between
SES as measured by the sééle used in fhe present study
and father's oﬁcupation which is often used as a measure
of socio-economic level, | |

Some of the items appeared in similar scales.,
Refined weighting procedures as suggested by Sewell for
his scale were n§t émp1oyed. There is precedence, howe#er,

for the simplified scoring pfocedures employed in this




TABLE 3

THE SCORING OF THE MODIFIED VERSION OF SEWELL'S SOCIO-ECONOMIC SCALE

Item

Scoring (range 2 - 35)

0 1 2 3
1, Parents' home _ Rented Owned
2. Home construction ( Shingles, ( Stucco, Brick,
' ( Trailer, ( Painted Frame
- ( Unpainted Frame
3. Room-person ratio Below 1.3 1 3 or above
4, Indoor bathroom facilities No ~ Yes 7
5. Electric range No Yes
6. Refrigerator No Yes
7. Freezer No Yes
8. Record player No Yes
9, Washer No Yes
- 10, Dryer No Yes
11, Color Television No Yes
12, Snowmobile No Yes
13, Daily newspaper No Yes
14, Number of cars None One Two _ .
15, Number of trucks None One Two
16, Year of family car 1966 or older 1966-68 1969-70 1971-72
-17. Garage or carport No Yes
18. Writing desk at home No Yes
19, Encyclopedia No Yes
- 20, One hundred hard-cover books No Yes
21, Library books borrowed by parents No "Yes
gg. Eitg:i,: :gﬁﬁ:i;gz §1=5 corresponding to alternatives on questionnaire (#23-24)

65
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study (e.g;‘Siemens, 1965; Krescy, 1970). As evident in Table 4, the.
poséible range of the scale is 2 to 35.

2, Ethnic Identification: It is to be noted that "ethnic iden-
tification" ié the respondent's valuagion of his/her Franco-
Manitdban background, eSpeciallyvﬁith regard to his/her occupa-
tional opportunity,' ‘

The scale consisté of sixteen statements, half of which
are favorable or tend to valuate ﬁighly one's ethnicity (e.g.

"French radio or television programming should be expanded");

The other half are worded so as to place little or no value on
one's Franco-Manitoban ethnic background (e.g. "Everything else
being equal, my French-Canadian background will reduce my chan-
ces of obtaining a viable occupation'), |
The sixteen items are presented in an arbitrary ofder and
a Lickert-type system of.séoriﬁg is used, vThe/¥e3pondents
indicate whether they strongly agree, agree, are undeéided,‘.
disagree, or strongly disagree with each statement of the scalq.

A score ranging from 1 to 5 is used to code each statement. A

strong agreement to a pro statement would score 5 whereas a
strong agreement to a con statement would score 1. The score
of the scale, therefore, ranged from 16 to 80.

3, Level of Father's Occupation: Thé’rating of fathers' oécupa-
tions was gased upon Blishen's Occupational Class Scale (Blishen
et al, 19612. Basing the development of his scale on the 1951
Canadian censﬁs, Blishen ranked 343 occupatioﬁs.by combinihg‘
the standard scores for years of schooling and income., The “

occupations were then grouped into seven'classifications
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ranging from one with the highest combined score to seven with
the lowest., Blishen's ratings of occﬁpational prestige and
those of the National Opinion Research Center in the United
States had a rank order correlation of ,94, This latter
correlation is significant in that the Haller OAS, also utiliééd i??g
in this study, was based upon the National Opinion Research
Cenfer ratings,

In this study, fathers' occupations'were classified as
high, medium or low, The v"high"'ca‘t:egory i#cluded occupétidns | , ;:ﬁ?
found in Blishen's two highest glassifications, the "medium" | o
category corre3ponding to the next three claésifications and

the "low" corresponding to Blishén}s two lowest occupational

groups., |

4, Size of community of résidence: The student respondents
were presented on the questionﬁaire with the following alter-
natives with regard tovthe.population_of their community of
residence: "farm", "under 100", "100-17500"9'"1y500-10,006", '

or "over 10,000%,.-  The alternatives were coded from 1 for

nfarm® to 5 for "over 10,000 population."

V. Other Key Variables

For this study certain other coding;proceduréﬁ are note~-
worthy, For example, the extra-curricular activities in which each
student participated represented the score on the variable, The
variable 'academic achieveﬁent" consists of the studgnt's average
finalvgrade for the previous school year.

A single question was used in the questionnaire to elicit
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data for eéch of the.remaining variébles used in the analysis, Each
question was structured such that each student could be assigned a
score identical to the number beside tﬁe alternative selected,

VI, The Hypotheses

The following is a presentation of the hypotheses‘that are
formulated in accordance with the review of.literatufe and the theor-
etical framework presented in the previous chapter. These hypothe;
tical statements predict not only a relationship between an indepen-
dent and a dependent variable but also the direction (positive or
negative) of this relationship., The selection of the independént
variables was bésed upon the literature in general but particularly
the Manitoba studies in the same generalxarea. Aftef having statis-
tically tested the specific hypotheses, it will be possiblé to com-
pare the results of this study with the reported findings of previous
similar studies,

Thus, the focus of this study is the testing of the following
general hypotheses:

(a) a number of independent‘variébles are:positively rélatéd.to
ghe educational and occupational aspirational levels of
gtudents;

(b) a number of independent variables are positively related to
the educational and occupational aspirational levels of studentsv
even when SES of family is contrblled;

{c) a number of independent variables are positivelyffelated to
the educational and occuﬁational aspirgtibhél levels of stu-

dents even when academic achieﬁement of students is controlléd;
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(d) a nﬁmber of independent vériables are positively related to
the educétionalvandvoccupational aspirational levels of stu-
dents even when both SES of family and academic achievement
of students are controlled,
The nine selected independent variables are:
1, SES of family
2, académic achievement of student
3, size of coﬁmunity of residence
4, perceived father encouragemenf
5. perceived mother encouragément
6. identification with ethnic background
7. prestige of féther's occupation
. 8. perceived teacher encouragement.

9, number of extra-curricular activities

VII. Statistical Procedure

i. Introduction: After allotting the necessary identification
numbers to the students' questionnaires and assigning the appropriate
code scores for the various scales and'categbries; the respondents’

answers were transferred to IBM cards, The computer in the University

of Manitoba Computer Center was utilized for the correlational amalysie.

(The data were processed through a»corfelation program describéd in
SPSS, Statistical Package fér the Social Sciencés),

Essentially, a correlation coefficient describes the QEEEEE
(or strength) and direction of relationship between twa.variables‘
(Blalock, 1960; Freeman, 1965)., It is denoted by the letter r,

ranges from 0 to + 1.0 and can be interpreted in a number of wayé.
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Some statiSticians (Anastasi, 1968; Mueller et al,, 197) advance that
r can be expressed and interpreted as a kind of Méaﬁ. It can also be
used to express a rate of change ;nd a probability (Freeman, 1965).
An interpretation frequently advanced is based upon r2 rather than r
(Blalock, 1960; Freeman,‘1965). The square of the correlation éo-
efficient can be interpreted as the proportion of the total variation
"accounted for"'or "explained by" its relation to the other. Further-
more; percent variation explained can be calculated by considering .
r2 x 100, For example, if r = ,5 then r2_= .25 and indicatés that
25 percent of the variation in either variable is accounted for by
the other, However, most studies simply present r, the magnitude of
which gives the strength of the relationship between the two variables
involved. A perfect relationship exists bétweep two variables when
r=+1.0, Ifr is close to zero the rel&tionship Eetween the vari-
ables is considéreé to be weak, The sign indicates whether the vari-
ables are related, directly (plus sign) or inversely (minus sign).

ii, Desériptidn and Uses of Partial Correlation: . Partial cor-
relation provides tﬂe researcher with a single measure of association
describing the relationship between two variables while adjusting for
the effects of one or more additioﬁal variables, In essence, partia1'
‘correlation enables the researcher to remove the effect of the cont?ol
variable from the relationship between the independent!and dependent
variables without physically manipulaﬁing the data.becausé the control
is statistical., That is, in partial correlation the efféct of the con;

trol variable(s) is assumed to be -linear throughout the range of the

control variable,
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" Once the linear relationships are known among the indepen-
dent, dependent and control variables, the partial correlation co-
efficient can be calculated by statistically constructing new in-
dependent and dependent variables with the effect of the control
variable removed., This is done by making a predictiop based on the
gsimple correlation coefficients éf both the indepen&;nt and dependent
variables from the knowledge of the effect that’the control variaBlé
has on them. Thus, the basic formula for the computation of partial-

correlation coefficient is:

¥12,3 £ T12 - (*13 *23)
p] 2
\/1'.1‘13 \ﬁ'rzs

where 1 and 2 are the independent and dependent variables and 3 is

the control variable.

To distinguish between partials with differing numberé.of
contrpl variables, we refer to the nﬁmber-of controls as the SEQEE
of the correlation, Thus, a first-order partial will have one con-
trol, a second-orde; two'controlé, and so on, A correlation with
no controls is often referred to as a zero-of&er correlation or a
~ total correlation (Blalock, 1960). Therefore, the above basic
computational formula will yield a partial r of the first-order
(one variable is controlled) based upon three zero-ordep rfé
(variables 1 and 2, 1 and 3,and 2 and 3)¢

The extension of the above formula to more than one control
variable (that is n + 1) is made by replacing the simple correlation
caefficients (or zero-order-éartials) on the righgfhand side of the
equation with the nth order partial coefficients, ‘
Partial correlation can be used in a wide variety of ways to

aid the researcher in understanding and clarifying variables.
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| When propefly employed, partial correlation becomes an excellent
techniQue for uncovering spurious relationships, locating inter-
vening variables and can even be used to help the researcher make
certain types of causal inferences (Blaloék, 1964),

Firstly, a spurious correlation is defined as a rélationShip
between two variables (A and B, for example) in which A's correlation
with B is solel& the result of fhe fact that A varies along with some
other variable (C, for example) which is indeed the true predictor |
of B, In such a case, when the effects of C are controlled or hél&
constant B no longer varies with A, As an illustration, it ma& be
that in the présent sfudy the correlation between the occupational
aspirational levels of the students and their_fathef's occupatioh
disappears when SES of family and/or academic achievement of the
student are controlled. If this were the case there would be con-
siderable evidence that the relationship is a spurious one,

Another important feature éf partial correlationllies in its
ability to aid the researcher in a search for intervening linking
variables, There i; no stgtistical difference between the comﬁuta-

tion of partials employed to locate spurious relationships and those

to determine intervening variables. One sometimes encounters situ-

ations where theory or intuitive judgment leads one to believe that
there should be a relationship bétween two variables, but the data
simply do not indicate any relationship. When this is the case,
there is the possibility that some other variable or variables are
écting to hide or sﬁppresg the felationship, As'a; 111ustration,

it might be that variable A ang variable B are not related - .
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because variable A is negatively reiat.ed to variable G
which, in turn, is positively related to variable B, Partial cor-
relation is a useful statistical techniqué which helps to undércover
such intervening variables (Blalock,-1964).'
J
More succinctly, in the present study'partial correlational
analysis is used to determine firstly the‘st;engtﬁ,(if any) and
direction of the relationship between each of the nine independent
variables and each of the two dependent variables, Secondly, by
applying cértain statistical controls the zero-order relatioﬁships
will be tested fbr possible spuriousness, Specifically, each
relationship between an independent variable and a dependent vari-
able will be tested for spuriousness by controlling simultaneously
for SES of fqyily and academic achievement'of ;he student. Then
both SES of family and academic achievement of studént will be con--
trolled for each relationship, This’second-order(partial should
reveal the existenée of spuriousness, if any. Thirdly, partial
correlétion is used to analyse the data in this study because of
‘its ability to help‘uncover a relationship where none appeared to.
exist and thereby determine.thé importance of a pértiéuiar inter-
vening va;iablee
iii, Separate Analysis by Sex:“ Research has consistently
revealed sex differences in educational and occupational aspira-
tions (Haller and Sewell, 1957; Sewell, Hall and Sfrauss,‘1957;
Herriott, 1963; Siemens, 1965; Smith; 1972). In general, it has.
been obserﬁed that boys tend to stress the extrinsic rewards

derived from work, whereas girls consider the chance to help peo-

ple and serve society to be of prime importance; that boys temnd to

i
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be more opfimistic in their outlook on the opportunity strucfuré
than girls; and that, in both the educational and occupational
spheres, boys aspire to and expect to attain higher 1e§els of
achievement than girls,

Because of these differences inieducational ahd occupational
aspirational levels between boys and girls reported in previous
studies, it was considered mandatory to analyse the boys' and girls'
data separately, The seﬁarate analysis made for males and females
provides an opportunity to observe whether or not simiiar rélationf

ships hold for both sexes,

i




CHAPTER IV

PRESENTATION OF THE RESULTS

I, General
This chapter presents findings pertinent to the reiationships

between the nine selected social factors (independent variables) and
the two dependent variables for 541 Franco-Manitoban senior high
school students in this stﬁdy. Before the presentation of the results
of the statistical testing of the specific hypotﬁeses, a general over-
vieﬁ of relationships between all variables is presented. Table
presents a zero-order correlation matrix of all_indepeﬁdent and depén-
dent variables for the boys' data.

As indicated in the matrix there is a strong positive relétion-
ship between the two dependent variables, educationél aspirationél

level and the occupational aspirational level of the students (r = ,62),

This is consistent with past research and suggests strongly that a stu- -

dent with a high level of occupational aspiration recognizes the need
for continuing his education beyond high school. This is further
confirmed by the relationship between the educational attainment of
the fathers and the prestige ranking of their occupation (f = ,53).
It appears that high school students have internalized this intimate
relationship between education énd occupation in the stratification
éystem of Canadian society, |

Table 4 also shows that father's and mothéf's educational

attainment are strongly related to the socio#economic-statug of the
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CORRELATION MATRIX OF ALL VARIABLES (MALES)
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family (r = .49). These three relationshipé and their magnitude
confirms past research that has consistently used occupation and
educafion as indicatoré of the socio-economic status of the fémily.

The magnitudes of the zero-order correlations in the above
correlation matrix indicate that the strongest pfedictors of educa-
tional aspirational levels of boys are théir occupational aspira- |
tional levels, their academic achievement, the number of extra-
curricular activities in which they take part,’the prestige ranking
of their fafher's occupation, the socio-economic status of tﬁeirl
family, the size of their community of residence and the degree of
idenfification with their French-Canadian ethnicity,

Thg most reliable predictors of the boys' occupational
aspirational levels are their educational éspirational level, the
number of extra-curricular activities they engage iﬁ, the size of
their cbmmunity of residence, the sétio-eéénomic status of their
family, their academic achievement, their degree of identification
vwith tﬁeir own ethﬁié background, and the prestige ranking of their
father's occupétion;

Table 5 presents a zero-order correlation matrix of all
independent and dependent variables for the giflsi-data. .As was
the case for the boys, there is a strohg positive correlation
(r = ,52) between the girls' educatioﬁal aspirationél level and
their 6ccupationa1 aspirational level, This seeﬁsbto point out
that the girls also are aware of the necessity of'higher éducation

for the acquisition of a prestigious occupation, The magnitude of

r (.51) for the correlation between father's educational attainment

and the prestige ranking of his occupation substantiates the int-

g e e
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ricate relationship between education and occupation.

The correlation matrix p;esented in Table 5 9136 sh&ﬁs that
the educational attainment of the girls' fatherS"éﬁd‘mothers are
highly correlated with the socio-economic status of the family |
(r = .65 and v = .66 respectively);- The socio-economic status of
the girls' families is also strongly related (r = ,43) to the pres-
tige ranking of their father's occupations. The magnitude of these
three correlation coefficients again confirm past researéh that has
consistently used educatioﬁland occupation as measures of socio-

economic status.

The size of the girls' communify'of residence is rather
strongly positively related (r = ,31) to the socio-economic status
of the family, again confirming the usual rural-urbén differences
in life-styles, Also, the academic achievement of the girls is
strongly related (r = .44) to the number of extra-curricular activi-
tieé in which they take paft, showing that time spent in such school-
related activities as sports, school newspaper§ and drama clubs is
indeed beneficial t; thL girls' acagemic éerfofmance.

In genefal, the magnitudes of the zero-order correlations
as presented in Table indicate that the best predictors of the
girls’ educational\aspirational levels are their occupational aspiré-
tional level, their academié achievement, their father's occupation,
the socio-economic status of their family, their.degree of identifi-
cation with their French-Canadian background and the perceived
strength of their moth;r's encouragement,’ .

Similarly, the‘strongest-correiates of the girls' occupa=-

tional aspirational levels as indicated by the magnitudes Qf the
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The levels of statistical significance are indicated as follows:
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.001

¥ = ,01

*k% = ,05
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zero-order partials of Table 5 are their educational aspirational
level, the socio-economic status of their family, their academic’
achieﬁement, the number of extra-curriculur activities in which
they participate, their degree of identification with their own
ethnic background, the perceived encouragement of thgir parents

and the size of their community of residence,

II. Testing.of the Specific Hypotheses

Throughout this chapter tﬂe sa;e format will beAused for
_the presentation of the findings. Findings relating to the hypo-
theses being exéminéd are presented in.the order in ﬁhich the in;
debendent vafiables were stated in Chapter III. Aléo,va brief dis-
cussion comprised of speéﬁlationsAon, and possible\explanations of, )
specific findings will be présented éfter the testing of each hyﬁé- o 5
‘thesis, Whenever possible and/or approbriate the findings of this |
study will be compared to those of previous research in the same
genefal area and any consistencykwith, or divergence from these

will be noted,

Each of the hypotheses will be tested separately for boYs

and girls, As indicated in the previous chapter, since research

has consistently revealed sex differences in educational and occupa-
tional aspirations, it was considered mandatory tO'éﬁglyse the boys'
and girls' data separateiy. Furthermore, this éeparate analysis
provides an opportunity to observe whether the same social factors
are related to the educational and occupaﬁional aspirational levels

of both sexes,
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Specifically, each.table will present:

1, the zero-order partial (relationship between one iﬁdependent |
variable and one depehdent variable with no statistical
controls, |

2, a first-order partial (relationship between the gamelindepen-
dent variable and the same depepdent variable with one variable
controlled-~SES. of family).

3. a first-order partiai (relationship between the same indepen- .
dent variable and the same dependent variable with one variable
controlled--academic achievement of Student).-

4, a second-ofder partial (relationship between‘the same indepen-
dent variable and the same dependent'variable with two vari-_
ables controlled--SES of'family and academic achievement of
student),

The variables, SES and academic achievement, are used as
controls bec#ﬁse past research has-consisténfly reported thége two
variables among the,best independent predictors of (or being most
strongiy associated wifh) student asﬁirational levels (Kristjanson,
1967; Sieﬁens, 1965; Sewell, 1957).

Socio-economic Status

The first independent variable éonsidered is the socio-
economic status of the student's family, The relationship between
familial socio-economic status and the educational aspirational level
pf the studénts is presented in Table 6,

Hypotﬁesis 1: The higher the socierconomic status of the family the
| higher the educationai aspirational levels of the -

students,
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TABLE 6
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN SOCIO-
' ECONOMIC STATUS OF FAMILY AND THE EDUCATIONAL

ASPIRATIONAL LEVEL OF THE STUDENTS

- Socio-economic status Controlling for... Boys Girls
of fami}y-with... : r r
Educl. aspirl. level . 36% . «31%

~ Educl, aspirl, level =  Academic achievement | .30% o 24%

*denotes the significance level at ,00l,

As indicated in Table 6, a strong positive relationship
between socio-economic status of family and the educational aspira-
tional level of the students was found for both boys (.36) an&
girls (.31). This relationship holds true even when statistically
controlling for academic achievement (boys, .30; girls, .24),

These four correlations are statistiﬁally significanf at the ,001
" level, As anticipated, these findings suggest that the higher their o |
family's socio-ecoﬁgmic status, the higher the.studénts* educational

aspirational levels, These findings are in agreement with the over-

whelming majority of research reporting a strong positive relation--
ship between socic-economic status of fémily and the educational
aspirations of students, However, Smith (1972) in her Manitoba and
north-western Ontario sample did not find any relationship between
the boys' educational aspirations and their family's socio-economic
status,
| Thus, on the basis of the results<ﬁresénted in Table 6,

hypothesis 1 is accepted,
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The second hypothesis states the expected relationship be-

tween socio-economic status of family and the student's occupational

aspirational level. Both the zero-order partials and the first-order

partials (academic achievemgnt is controlled) are presented for both

boys and girls in Table 7,

Hypothesis 2: The higher the socio-economic status of the family

~ the higher the occupational aspirational level bf

the student,

TABLE 7

CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN SOCIO-

ECONOMIC STATUS OF FAMILY AND THE OCCUPATIONAL

ASPIRATIONAL.LEVEL OF THE STUDENTS

Socio-economic status " Controlling for... ‘Boys © Girls

of family with... : r r

Occupl.iaSpirl, ievel | .33% . 36%
: Occupl. aspirl, level Academic achievement .29*- -+ 30%

*denotes the significance level at ,001,

The occupational aspirational levels of both boys

are alsc strongly related to the socio-economic status of

and girls

their

family (boys, .33; girls, .36)., Both these zero-ordgr“?artials are

‘1

statistically significant at the ,001 level, Theée-results_comparg

well with that of Smith (1972) who reported an r value of .19 and

.22 for boys and girls respectively, The results also suggest that

socio-economic status of the family is related to the occupational

aspirations of the students even when their academic achievement is

‘kept constant, These first-order partial correlations are still

1
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statistically significant at .001,

These results ére in accordance with past Manitoba rsearch
which has consistently reported strong positive relationships,betWeen
both the educational and occupational aspirations of the students aﬁd_
their family's socio-economic status (Krescy, 1970;'Kriétjanson, 1967;
Siemens, 1965; Smith, 1972). On the basis of these findings the
second hypothesis is accepted as stated,

Academic Achievement

Let us now look at ;he relationships between academic achieve-
ment of students and their level of educational asbirations. The .
findings are reported in Table 8. |
Hypothesié 3: The higher the academic achievement of the‘student

the higher his/her educational aspirational level,

-As indicated in Table 8, there exists a strong positive
relationship bétweén the academic achievement of the students and
their level of educétional aspirations. The correlation coefficient
for the boys is remarkably high’(r = ,46) and hardly reduced by statise
tically controllinglfor SES (r = ,43), The correlatiaﬁ coefficient
for the data on giris 5; similarly high (r = .385 and againlremains
significaﬁt éven when keeping their SES level constant (r-f .33). |
It is also important to note that both zero-order partials and both
first-order partials are statistically significant at the ,001 level.

These positive‘relationships between boys' and girls' academic
achievement and educatioﬁai aspirations are in agreement with the

results of the majority of other studies that have tested similar

hypotheses on different samples,

~
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TABLE 8
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN_ACADEMIC
' ACHIEVEMENT OF THE STUDENT AND HIS/HEk

. EDUCATIONAL ASPIRATIONAL LEVEL

ﬂ

Academic achievement with ... ' Boys -  Girls

Controlling for,., r T
Educ, Aspirl., level ' _ ".46* . 38%
Educ, Aspirl. level SES _ : A3k #33%

*denotes the éignificance level at ,001.

Hypothesis 3 is, thefefore, accepted as stated for both
sexes, It can be concluded that for tﬁe students of -the present
sample, their academic achievement level certainly seems to play
an independent role (independehﬁ of their SES level) in determining
their educational aspirational lévels;

- The following hypothesié‘sta£es the expected relationship
between student's academic achievement and their level of occupa~
tional aspirations,, The results of the statistical tgsting 6f this
hypothesis is presented in Table'9. | / /
Hypothesis 4: The higher the academic achievement of the studentv,

the higher his/her occupational aspirational level,

Table 9 presents the correlation coefficients for the
relationships between the ﬁoys' academic achievement level and their
occupational aspirations (r = ,30, and the girls' academic achieve-
ment and their occupational aspirations (r = ,35). These strong
positive relationships are not greatly reduced by-having SES statis-

tically controlled, For the boys the r value is reduced by .05 and
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TABLE 9
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN ACADEMIC
ACHIEVEMENT OF THE STUDENT AND HIS/HER

OCCUPATIONAL ASPIRATIONAI LEVEL

Academic achievement with... _ : ‘ Boys = Girls

Controlling for,., . | r |
Occup. aspirl. level ) | .30% - ,35%
Occup. aspirl. level  SES  L26% 2w

*dendtes the significance level at ,001
and the girls’ r'value is reduced by ,07. Indeed, th; magnitude of
the firét-order partials (r = .26 for boys and r-=,28 for girls), ”

coupled with the fact that both'these coefficients are significant.
at the .001 level suggest that the academic achievement levgl of
both Franco-Manitoban boys and girlg in the sample appeaés-té be a
strong predictor ;f their level of occupationalfaééiration, This'
prediction potential becomes even more usefui beﬁause of its demons-

trated independent contributions (that is, independent of the SES

contribution and, therefore, hypothesis 4 is accepted as worded),

Size of Community of Residence

The following is a presentation of the partial correlation
coefficients between size of commnity of residence of the student
and his/her educational aspirational level, '

Hypothesis 5: The larger the community of rééidenée the higher

the educational aspirational level of the student,
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TABLE 10
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN THE SIZE
OF THE COMMUNITY OF RESIDENCE AND THE EDUCATIONAL

ASPIRATIONAL LEVEL OF THE STUDENT

Size of community Boys Girls
of residence with... Controlling for... r - r
Educ, aspirl, level : ‘ 0 23% .16
Educ, aspirl. level SES : g . J15% .06
Educ, aspirl. level | Academic achievement . 19%% .14*** 
Educ, aspirl, level SES and acad, achieve, ,12%¥% 07

‘*denotes the significance level of .001
**denotes the significance level of ,01
“%k%denotes the significance level of ,05

As demonstrated in Table 10, the size éf fhe community of
residence and the educational aspirational level of the students
{(both boys and girls) are positively correlated, However, the
magnitude of the corrélation is greater for boys than for girls,
(the two valuesloflr being .23 for boys and .16 fog/gifis). ‘Even
more significanf, however, is the fact thét whénxéontrolling for
SES the first-order partial correlation coeffiéient fér'the girls'
is reduced to ,06, and the sécond-brder partial to .07 when statis-
tically controlling for botﬁ SES and academic achievement., The
correlation coefficient for the boys is reduced when dﬁntrolling
for -SES but still remains significantiy high (r = .15), The r
‘value for boys is only reduced by .04 wheﬁ academic achievement

~

is kept ponstant;
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These findings confirm the'hypothesis that there exists a
pbsitive relationship between the size of the community of residence
and the educational aspirational levels of Franco-Manitoban boys'
but tend to suggest that an apparent similar relationship for the
girls might be spurious. Indeed, the results show no relationship
(r = ,06) between the size of the community and girls' educatioﬁal
aspirations when SES or SES and academic achievement are controlled,

Siemens (1965) reported that 72% of the students with "high
educational aspirations” came from large communities (over 2,500),
Sewell (1957) reported a similar positive relatioﬁship for his
Wisconsin sample, Smith (1972) found only very minuté relationship
(r = .02) between size of ¢ompunity and_the educational aspirations
‘for boys and no relationship at all for girls (r = ,00).

- Let us now look at the relationship between size of com-
munity of residence and occupational aspirational levels of students,
Again, a positive correlation is hypothesizgd based on past research,
.Hypotheéis 6: Ihe larger the community of residence the greater

the‘Bccupational aspirational leVel,ofﬁlhe student.
Table 11 shows that the size of community of lesldence and occupa-
tional aspirational levels are strongly positively relaﬁed for bojs
(r ='.36) and moderately positively related for girls (r.= ,19),
Both these zero-order*partiéls‘are statlstically significant at the
" .001 level,

.However, the most significant aspect of the following table
is the fact that the correlation coefficient for the boys remains

relatiﬁely strong even~wheq SES, academic achievement and SES and

N

i1y v e g e
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academic achievement are controlled simultaneously. The second-
order partial correlation coefficient is ,29 and s;ill'statisti-
cally significant at the .001 level (SES and academic achievgmeﬁt
are held constant), On the other hand, the girls' correlation
coefficient is drastically reduced from .19 to .09 when the above
controls are applied, again indicating the possibility of spurious-
ness,

Siemens (1965) reported larger percentage of»ﬁoth boys and
girls from larger communities aé having higher occupational aspira-
tion than from farms or small communities, Smith (1972) found very
small negative relationships between these variables (r = -.03 for

boys and r = -,01 for girls). _

TABLE 11
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN/IHE SIZE
OF THE COMMUNITY OF RESIDENCE AND THE OCCUPATiONAL

ASPIRATIONAL LEVEL OF THE STUDENT

Size of community ‘ : ) : ‘Boys | - Girls
of residence with,.. Controlling for... r b-_ r

Occup. aspirl, level .36% .19%
Occup, aspirl. level | SES .31% o 17%
Occup, aspirl, level Academic achievement ';34* ,.17*
Occup. aspirl, level SES and acad, achieve, ,29% ;09*

*denotes the significance level at ,001
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Therefore, on the basis of the results of Table 11, hypo-
thesis 6 is readily accepted for boys, but only cautiously accep-
ted for girls, The application of controls (SES and academic

achievement) tend to weaken drastically the correlation,

Father's Encouragement

Past reéearch has shown that father's encouragément'for
‘post-secondary education is not always positively correlated with
studenfs" educational aspiratiohal level, _The results of the presQ
ent study are preéented in Table 12,

Hypothesis 7: The stronger the father's encouragement for post-
secondary education the higher the edgcationéi
aspirational level of.the student, |

Table 12 reveals a positive correlation betweenlfather‘s‘\
encourageﬁeﬁt for post high school education and the educational

aspirational levels of the students (r = ,15 for boys and r = ,16

for girls). On the basis of these results one would tend to accept Y

hypothesis 7 as stated,

"However, further statistical manipulations show that these
positive relationships are significantly reduced. Indeed, for the
'boys the second-order partial (SES and academic achievement ére
‘statistically controlled) is only ,09 and the girls’ second-ofdef
partial becomes ,07, This indicates some degiee of spuriousness
and certainly calls for further research in this particular area,

Smith (1972) reported r values of_¢15 for males and ,03
for femaleé for the relationship between strength of father's

encouragement for continuing education and the educational
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TABLE 12
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN
FATHER'S ENCOURAGEMENT AND THE EDUCATIONAL

- ASPIRATIONAL LEVEL OF THE STUDENTS

Strength of father's A‘ o -Boys Girls
encouragement with.., Controlling for,.. S r r
Educ, aspirl. level _ | ) L 15%k% | 16%k
Educ, aspirl, level  SES a0 .00,
Educ. aspirl, level Academic achievement JLb%dk 11
Educ, aspirl. level SES and academic achieve, .09 .07

*%denotes the significaﬁce level at .01
*%%denotes the significance level at .05

aspirations of the stﬁdents. Siemens {1965) foupd thg strength of
father's encouragement as a "strong influence" on the student's fur-
ther educational plans, |

The results of the preseﬁt study confirm the'majority of other
studies which have reported positive felatioﬁships betweeh the students’
perceived strength of father's encouragement an@ their own educational
aspirations, However, for the Franco;Manitobans in this sampie this_
relationship is reduced when SES and acadeﬁicsachievement are controlled
statistically,

The following hypothesis positing a positive correlation between
perceived father encouragement for post-secondary education and the
occupational aspirational levels of the students when statistically
tésted yields somewhat different results frém the previous one between
father's encouragement and the educational aspirational 1e§els_of'the

students, \
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Hypothesis 8: The stronger the father's encouragement for post-
high school education, the higher the occupational

aspirational level of the students,

TABLE 13
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN
FATHER‘S‘ENCOURAGEMENT AND THE OCCUPATIONAL

ASPIRATIONAL‘LEVEL OF THE STUDENTS

Strength of father's . Boys Girls
encouragement with... - Controlling for... R 5 T
Occup, aspirl. level B J19%%26%
Occup, aspirl., level SES , | : ;14*** J21%
Occup. aspirl., level " Academic achievement S aigwk L 22%
Occup, aspirl; level SES and academic achieve, ,14***, . 18%%

*denotes the significance level at ,001
*%denotes the significance level at ,01
*%%denotes the significance level at .05
The above results 1ndicate a positive relationshin between the
students’ perception of their father's encouragement and their occupa-
tion aspirations, The zero-order partials are ,19 for boys and ,26
for girls, These results are in agreement with mosi recent research
in the same general area, Siemens (1965) similarly reported a positive
relationship between*the same variables and Smith (1972) found r values
of .28 and .17 for boys and girls respectively,

Perhaps even more meaningful is the fact that the second-order

partial correlation coefficients remain fairly important for both boys

(.14) and girls (,18) when both SES and academic achievement are stati-

stically controlled, It seems, therefore, that the perceived strength
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-of father'S'éncouragement for post-high school education plays an
independent role (independent of both SES and academic achievement)
in determining a student's occupational aspirational level, On fhat

basis, hypothesis 8 ‘is accepted for both sexes.

!

Mother's Encouragement

Next is presented the correlation between the‘perceived‘
strength of mother's encouragement and ;he educational aspirationai
1evéls of_the,students.

Hypothesis 9: The stronger the mother's encouragement for post-
high school education, the higher the educational
aspirational levelef the student,

Table 14 indicates that both boys' and girls' educational
~aspirations are positively related to their mother's encouragement
for post-secondary education. Another reievant result/is’thﬁt‘the
zero-order partial correlation coefficient for ihe"éifls' data is
significantly higher than that for the boys' (r = ,20 for the girié

and r = ,12 for the boys). It would appear that in terms of their

educational aspirations the girls are more influenced by'tﬁeir ‘ .
mothers than the boys., Smith (19?2) reported the opposite showing
r values of ,19 for the boys and .12 for the girls,
It is to be moted that most studies in the area pf student
aspirations have reported similar positive relationships between
mother's encouragement'for post-high school education and their chil-
Adren's educational aspirations, Also important is the fact that the B é
second-order partial correlation coefficient for both-sexes is ﬁét

drastically reduced (.04 for boys and‘.07 for girls) when the statis- » {
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TABLE 14
COﬁRELATION.COEFFICIENTS FOR THE RELATIONSHIP BETWEEN
MOTHER'S ENCOURAGEMENT AND THE OCCUPATIONAL

ASPIRATIONAL LEVEL OF THE STUDENTS

Strength of ﬁother's ' _ Boys Girls
encouragement with... Controlling for... . : r r‘

Educ, .aspirl. level | Jd2%%% . 20%
Educ, aspirl, level SES ‘ A1 17
Educ, aspirl., level Academic achievement .09 - o 15%%
Educ, aspirl. level SES and academic achieve, .08 3%k

*denotes the significaﬁce level at ,.001
**denotes the significance level at ,01

#%*denotes the significance level at ,05
tical controls are apﬁlied. Therefore, hypothesis 9 is accepted as
stated, |

The relationship between fhe.students' éercépfion of the
strength qf their mothers' encburagement for post~high schqbl educétion
and their level of occupational aSpiratéon is presented in Table 15
which follows. |
Hypothesis 10: The strongér the'mother'sbenc?uragemént for post-

high school education,the higher the student's -
occupational aspirational level,

The following results show that perceived mothers® encourage-
ment for post-high schéol education is positivgly related to the
occupational aspirations of both Franco-Manitoban boys (r = .14) and
girls (r = ,18), Aéain, the girls' aspirational levél appears t§ be

more influenced by their mothers'’ encouragement than were the boys' -
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TABLE 15
dORRELATION COEFFICIENTS FOR THE RELATIGNSHIP BETWEEN
MOTHER'S ENCOURAGEMENT AND THE OGCUfATIONAL

_ ASPIRATIONAL LEVEL OF THE STUDENTS

:;; Strength of mother's L Boys Girls
encouragement with,., - Controlling for... - o r
Occup. aspirl..ievel ) JdbkEE 18%%
Occup. aspirl, level SES o | L 13%kk | 15%%
Occup. aspirl. level Academic achievement w12 o L4k%%
Occup. aspirl, level 'SES and academic achieve; | .il o 12%%%

*%*denotes the significance level at .01
~%%%denotes the significance level at .05

levels. However, both Siemens (1965) and Smith (1972) reported that
the encouragement of the mothers for continuing.educationlseemed to
influence tﬂe boys to a greater extent thanlthevgirlpg//Smith's (1972)
r vaiues were ,20 for boys and ;16 for girls, *

As was the case for the relationship between mothers’ encour-

agement and the educational asPirations”of fhe,students, again Table
’EQ? 15 shows no drastic reduction in the magnitudé of the correlation
coefficient when the statistical controls are applied (SES, academic
achievement and both SES and academic échievement).

Hypothesis 10 is accepted'for both béyé and girls and this is in agree-

ment with past research testing similar. relationships,

Identification with French-Canadian Background

Siemens (1965), in his report of his study of a Ménitoba'sample

of students, states that there were not enough Franco-Manitobans in his

.
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sample to warrant a sub-class of their own, The following hypéthesié
states that.a Franco-Manitoba student's degree of identification with
his/her background is expected to be positively correlated with his/
her educational aspirational level, The partial correlation coeffici-
ents are presented in Table 16,

Hypothesis 11: The greater the degree'of identificatioﬁvwith one's
own French-danadian background, the higher one's
educational aspirational level,

The results reveal a strong positive correlation between the
degree of identification with one's French-Canadian background and
the student's level of educational aspiration. The strength of the
correlation is remérkable for both males (r = ,38) andvfbr females
(r = ,33) and both zero-order partials are statistically significant
at the lOOl level.,

TABLE 16
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP’BETWEEN DEGREE OF
| IDENTIFICATION WITH ONE'S OWN FRENCH-CANADIAN BACKGROUND

AND ONE'S EDUCATIONAL ASPIRATIONAL LEVEL

Ethnic background : ) \ - Boys  Girls
identification with,.. Controlling for... ' f T
Educ, aspirl. level | - . 38% «33%
Educ. aspirl, level SES , L34% 2%
Educ, aspirl, level . Academic Achievement v .28% -.24*;
Educ, aspirl, level SES and academic achievemeht  W25% ‘ . ¢22%

*denotes the significance level ét » 001



91

When the usual three_sefs of controls are applied the corre-~
lation coefficients are still important both in terms of magnitude
@ = .25 for boys and r = ,22 for girls) and in terms of statistical
significance (,001 level), ‘It appears that the degree of ideﬁfifi;
cation among Franco-Manitoban high school students is an important
factor in determining their level of educational aspirations.

Siemens (1965, p. 73) rejected his hypothesis»thatathe
educational and occupétionai aspiration levels of high school boys
and girls vary with ethmnic background—of family but added that "it
was particularlylunforfunaté that our sample contained an insuffici-
ent number of French-Canadian respondents to enable a distinct cate-
gory of this group"”. It is to be noted that the‘presént‘study does
not compare studeﬁts of different ethnic backgrounds. Hypothesis 11
tested whether the varying degree of identificafion within the Franco-
Canadian group would be an independent factor in determining the
students' educational aspiratiénél level, The StatisticaiAresults
indicatevthat it is an important factor and hypothesis 11 is accepted.

In the next section the student's degree of ;denfific#tion
with his/her French-Canadian background is stétistiéally tegted to see
its relationship to the level of occupational aspirationm,
Hypothesis 12: The greater the degree of identification with one‘'s

own French-Canadian background, the higher one's
occupational aspiratioﬁal lével.

Table 17 indicates that tﬁere is é stropg positive correlation
between the degree of identification with one's French-Caﬁadian back="-
ground and his/her occupation#l aspirations, The zero-ofder partialé

indicate a rather strong correlation for both boys (r = ,36) and
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girls (r = .35)., . \

Another important aspect of the results presented in the
following table is the fact that both sets of first-order partials
are significant at ,001 (that- is, when SES and aca&emic achievemeht
are controlled simultaneously) and that the second-ordér partials
(SES and academic achievement are both controlled at the same time)
indicéte&a strong positive corrglation both by their magnitude
(r = .27 for boys and r = ,25 for_girls) and by_their'statistical
significance at the ,001 level, On the basis of these results it
would appear that»thé positive relationship as stated in hypothesis

12 is true and, therefore, is accepted.

N

" TABLE 17
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN DEGREE OF
IDENTIFICATION WITH ONE'S OWN FRENCH~CANADIAN BACKGROUND

AND ONE"S.OCCUPATIONAL ASPIRATIONAL LEVEL

Ethnic background . Boys Girls
identification with.,. Controlled for,.. r r
Occup, aspirl, 1e§e1 - . 36% \ 0 35%
Occup. ASpirl° level SES ' Ce32% ., 30%
Occup, aspirl, level Academic achievement . 0 29% | 27%
Occup, aspirl, level SES and academic adhieve. 27%  ,25%

*denotes the significance level at ,001

Father's Occupational Prestige

The overwhelming majority of research in the area of aspira-
tions has reported avpositive relationship between father's occupa-
tional prestige and the student's aspirational level, The following

section presents the results of the statistical testing of this state-

ment,

'
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Hypothesis 13: The higher the father's occupational prestige,
the higher the educational aspirational level

of the student,

TABLE 18
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN FATHER'S
OCCUPATIONAL PRESTIGE AND THE EDUCATIONAL

ASPIRATIONAL LEVEL OF THE STUDENT

~

Father's occupational ; ' - " Boys Girls
prestige with..;» Controlling for,.. ‘ r f
Educ. aspirl. level - | - A3k 43%
Educ. aspirl, level SES : : | o 31% 4%
Educ, aspirl, level Academic achievement o . 38% ..38*
Educ. aspirl, level SES and academic achievement o 27% 32% !

*denotes the -significance level at ,001

The results ﬁresented_in Table 18 indicate clearly that there
exists a strong positive'correlation between the prestige of'the
father's éccupation ;nd the child’s educational aspiréfions. Indeéd,'
the zero-order partials (,43 for both boys and‘girls) are higher than
Smith's (1972) results of .05 for boys and ,26 for girls, o

It is to be noted, howeVer, that the correlation coefficient
is reduced in magnitude when SES and academic achievement are systema-
tically controlled. The boys' second-order partial (.27) and the |
girls' (,32) are both statistically significant at the .001 level
when both SES and academic Achievement are kept constant, Siemens
(1965); Sewell (1957); Krescy (1970) and many others have repoftgd

similar strong positive relationships between‘these variables,
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On the basis of the results presented, the hypothesis ;ﬁat
the educational aspirational level of Franco-Manitoban students is
positively related to the prestige ranking bf their fa;her's o;cuba- |
tion is readily accepted,
Let us turn now to thé relationship between presfige-ranking,
of father's occupation and the occupational aspirational level of
the students,
Hypothesis 14: The higher the father's occupational prestige,

the higher the océupational aspirational level

‘of the student,

TABLE 19 : |
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETIWEEN FATHER'S .
OCCUPATIONAL PRESTIGE AND THE OCCUPATIONAL

ASPIRATIONAL LEVEL OF THE STUDENT

Father's occupational . Boys Girls
prestige with... : Contfolling for.,. T T
Occup., aspirl, level ’ o - ._ ///f;39* ‘; «25%
Occup. aspirl. level SES - W27% o 12%%%
Occup. aspirl, level Academic Acﬂievement ' ,34% C,19%
Occup, aspirl. level SES and Acad. Achieves ’ ;24* .09

*denotes the significance level at .001
*%*denotes the significance level at .05

Table 19 reveals again a positive relationship between the
prestige of the father's occupation and the occupational aspirations
of the students., The zero-order partial for-the boys' da;a (r= .39)
is significantly higher than that of the girls' (r = .25), Smith

(1972) reported a slightly greater coefficieﬁf for girls than for
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boys (.22 and ,19 respectively). Sewell (1957).Ha11er and Miller
(1963) and Siemens (1965) also found positive relationships when
statistically testing similar hypotheses,

The statistical controls of SES, academic aéhievemené and
botﬁ SES ané.academic achievement significantly reduce fhe corre-
lation coefficieht for the girls' data but only moderately reduce
that for tﬁe boys' data. When SES and academic achiévemeﬁt are both
controlled in the same procedure the second-order partial for the
girls' data becomes only-}09 whilé the boys® remains fairly high, .24.

Hypothesis 14, positing a direét relationsﬁip between the-
occuPatioﬁal aspirations of the student and their fathers' occupa-
tions prestige is accepted for boys buf cautipusly accepted for. ... .
girls because of the possible presence of spuriousness as indicated:
by the wide difference‘petween the gero-ofder'ﬁartial.and the second-"

order partial.

Teacher's Encouragement

The student's perception of his teéqher's quoutagemeﬁt for
post-secondary education ié also hyppthesized'tQ"Bérpositively related
to his/her educational aspirational level,

Hypothesis 15: The stronger the teacher's encouragement for post-
high school education, the higher the educational
aspirational level of the students,

The findings presented in Table 20 show é weak positive
relationship between the perceived strength of teacher's encouragement
and the educational aspirations of the studénts. The corfelation

coefficients are rather small for boys (r = ~11) and girls (r = ,08).

4_,‘_',,,,,4_4
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TABLE 20
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN TEACHER'S
4ENCOﬁRAGEMENT FOR POST SECONDARY EDUCATION AND THE

EDUCATIONAL ASPTRATIONAL LEVEL OF THE STUDENTS

Teachér's , *  Boys - Girls

encouragement with,.. Controlling for... _ r T

Educ, aspirl, level- o _ S .11 ,08 -

Educ. aSpirl; level =  SES B , - ' ‘;iz*** .07 | i’i;
Educ, aspirl, level Academic Achievement | ) | .07 | .06 3
Educ. aspirl, level SES and Acade Achieves .09 .06

'%**denotes the significance level at ,05

The most'interesting-finding'in this téble is petrhaps thelfact-
that the coefficient of correlation increases when SES is controlled i
for the boys' data (r = ,12).

In general, however, it appe#rs that the high school teacher'
does not play a major role in determining the edﬁcational aspirational
levels of his/her students, The students do.not'éee ;heirvtéachers as

.having a great influence on their aSpirationalileveivtegardless of the -

socio-economic status of the family or their academic achieﬁement._.
Therefore, on the basis of the results, hypothesis 15 is accep-
ted but teacher encouragement is seen as a very weak indicator of stu-

dents' educational aspiratiomal level,

The following table presents the results of the statistical
testing of the o !
the student's occupational aspirationgi"ieﬁgl and his/her-percgp;ion

of the strength of teacher encouragement for post high school "education.
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Hypothesis 16: The stronger the teacher's encouragement for post-
high school education, the higher the occupational

aspirational levels of the students,

TABLE 21
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN TEACHER'S
ENCOURAGEMENT FOR POST SECONDARY EDUCATION AND THE

OCCUPATIONAL ASPIRATIONAL LEVEL OF THE STUDENTS

Teacher's - ‘ : Boys Girls
encouragement with,.. -Controlling for,.. | A..r‘ ‘ r
Occup. aspirl. level , | o ,07, .1
Occup. aspirl, level SES - .08 '.10‘
'Occup. aspirl. level Academic achievement 04 - ,10
AOccup. agpirl.'level SES and academic achieve, .05 .10

As was the éasg for the levels of educational aspiratioms,
Table 21 indicates a-wéak positive rélationship'between teachér
encouragement as perceived by the student and his/hérvoccupatioﬂal
aspirational level., The findings point out that the girls are pfo-'
bably more influenced by their teacher's encouragement than are boys
(r = .11 and r = .07 respectively).

Furthefmore, the application of thekusual statistical con-
trols does hot appreciably reduce the correlation coefficient., It
seems; therefore, that hypothesis 16 should be accepted ;s stated
‘but the findings reveal that pe;ceived teacher encouragemeﬁt plays
a minor role in determining the level of occupational aspirations
§f the students, Teacher encpuragement,is‘not considered a strong

predietor of the high school student's aspirational level,
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Extra-Curricular Activities

The number of extra-curricular activities in which a senior
high school stﬁdent'participates'is expected, because of past research
results, to be positively correlated with the educational aspirational
level of that student,

Hypothesis 17: The greater the number of extrafcurficular
activities of the students, the ﬁigher his/her

educational aspirational level.

TABLE 22
CORRELATION COEFFICIENTS FOR THE RELATIONSHIP BETWEEN THE NUMBER
OF EXTRA-CURRICULAR ACTIVITIES OF THE STUDENT AND

HIS/HER EDUCATIONAL ASPIRATIONAL LEVEL

Number of extra-curr, - ' Boys Girls
activities with,.. Controlling for... v o r r

Educ, aspirl. level . | | - Jh2% . 33%
Educ, aspirl. level SES : ‘ .38% 31%
Educ, aspirl, leﬁel' | Academic achievement ' . 34% . 19%
Educ, aspirl, level SES and academic achieve, | .31% ;20*

*denotes the significance level at .001
As seen in Table 22, there is a strong positive relationship
between the number of extra-curricular activities that a high school

student'engages in and his/her educational aspirational level. The"

zero-order partials (r = .42 for boys and r = ,33 for girls) indicate

that the number of extra-curricular activities is a stronger predictor
of boys' educational aspirations than of girls' aspirations, Both

these coefficients are statisticallf~Sigﬁificant at ,001.
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A further point of intefest is the fact that the second-

order partial correlation coefficients are still important, in terms
of magnitude, r = ,31 for boys and r = ,20 for girls and statistic~
ally significant at the ,001 level, even when both the socio-economic

status of the family and the student's academic achievement are con-

trolled statistically, Therefore, on the basis of the above findings,
hypothesis 17, stating a positive relationship between the number of
extra-curricular activities of the student and his/her level of

educational aspiration is accepted without question.

Finally, Table 23 presenté the relationships between the
number of extra-curricular activities in which a student engages in
and his/her level of occupational aspiration.

Hypothesis 18: The greater the number of extra-curricular
| activities of the student, the ﬁigher his/her

occupational aspiratiomal level,

TABLE 23
CORRELATION COEFEICIENTS‘FOR THE RELATIONSHIP BETWEEN THE NUMBER

OF EXTRA-CURRICULAR'ACTIVITIES OF THE STUDENT AND

HIS/HER OCCUPATIONAL ASPIRATIONAL LEVEL

Number of extra-curr, ﬁr ~ Boys Girls
activities with... Controlling for..,' o r

Occup. aspirl, level | o «50% . 37%

Occup. aspirl. level SES o a3k | e
Occup. aspirl, level Academic achievement LA5* L25%

Occup. aspirl.»level SES and academic achieve, ’.43* » 27%

*denotes the sigﬁificance level at ,001

5
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The results presented in Table 23 indicate a very strong‘
positive relationship between the number of extra-curricular activi-
ties of the high school student and his/her level of occupational
aspirations, As was the case in the relationship between‘the-ﬁumbef'
of extra-curricular activities and the students' educational aspira-
tional level, these findings reveal agaih that the nﬁmber of extfa-
curricular activities is a stronger predictor of boys‘ occupational
aspirations (r = .50) than of girls' occupational aspirational
level (r = .31). |

Equally important is the fact that the stafistical controls
of SES, academic achievement and both SES 'and academic>achievement
do not drastically reduce the correlation coefficiént (r = ,43 for
boys and f = ,27 for girls),

‘These results confirm the hypothesis of a positive corre-
lation between the number of extra-curricular activities of the stu-
dent and his/her level of occupational aspiration. The number of
extra-curricular activities which a Franco-Manitoban high school

student-eﬁgages in éppears to be a reliable predicfgr/af that

student's occupational aspirationms,



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter attempts to place the stﬁdy in perspective,
In the first section the major objectives and overall design of the
study are reviewed., The second sectiow presents a summarization of
the main findings, Concludiﬁg comments, ipdicating possible implic-
ations.the results of the present study have for future research and

relevant action programs, are advanced in the final section,

I. The Research Problem Re-Stated

Firstly, this study endeavoured to determine whether relation-.

ships existed between seleéted soqial and personal factors and the .
educational and occupational aspirational levels of F;anco-Manitoban
senior high school studeqps. To gain ipsight into the phenomena
under study and to focus clearly the problem being investigated,
four general hypdthesés were derived from relevant stratification
and so;ialization theory. These general hypotheses were:
a) a number of independent variables are positively related
to the educational and occupational aspirational levels
of Franco-Manitoban senior high»school students,
b) these same independent variables are positive;jfrelafed
to the edﬁcational and occupational asﬁirati;nal levels
o£ Franco-Manitoban senior high school students even when

socio-economic status of family isfstatistically controlled,
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c) theée‘same independent variables are positively related to |

the educational and occupational aspirational levels §f

Franco-Manitoban senior high-school students even when’

academic achievement of students isvstatistically controlled,
d) these same independent variables are positively related to
the educational and occupational aspirational levels of
Franco-Manitoban senior high school students even when
socio-economic status of family and academic achievement
of‘students are statistically controlled.
A review of existing literature and research reveale& that
further Specificétion and directional refinement of the general
hypotheses was possible, Thus, eighteen specific research hypotheses
were formulated and consequently statistically tested.

The data required to test the hypotheses weré‘gaéhered in
April and May of 1972 by means of quéstionﬁaires. These question-
naires were administered to 541 Franco-Manitobaﬁ senior high school
- students in the publié school system of Manitoba., The largest high
school in each of tﬁe five bilingual school divisions of Manitoba
was selected and all the studénts in gfades 10,‘1f and 12 (having
Francais in their study program) became the sample Studied;

Data were obtained_that providéd measures of family baék;
ground factors (socio-economic status, parentalveduéational attain-
ment, parental encouragement and prestige rgting.of father's océupa--
tion), situational variables (size of community of residence, and
type of hoﬁe), personal factors (age, grade, academic achievement,
degree of identification with one's French-Céﬁadian background,

number of extra-curricular activities, educational aspirational

T
\
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‘level and occupational aspirational level).

The statistical technique employed in testing the hypothesized”‘
relationships was partial correlational analysis., In view of the num-
ber of previous studies documenting sex differences in the puréuit of
higher education and higher status occupations (and hence the possi-
bility of different 1e§els of educational and occupational aspirations’

between boys and girls) separate analyses were made for males and

females,

The relationships found between the selected social and per-
sonal factors (independent variables) and the e@ucational and occupa-
tional aspirational levels of students (dependent variables) have beéq
presented and discussed, whenever possible, with reference to the |
results of past studies kespecially the Manitoba studies, Siemens,

1965; Kristjanson, 1967; Prystupa, 1969; Krecsy; 1970; Smith, 1972).A
: ' "€

II. Summary of the Findings

'

The various associafions revealed in the correlafiopal anal-
yses and the specific coefficients aré summarized in Tables 24 and 25
of this chapter. a | |

Aé indicated in these two tables, the fifst general hypo-
thesis stating a positive correlation between all nine selected in-
dependent variébles and the two dependent variables (educational and
occupational aspirational.levels) was supported, More specifically,
the zero-order partialé (no statistical controls) for each relation- -
ship for both boys and girls were sufficiently high in magnitude and

in level of statistical significance to accept the hypothesis of

positive correlation between the independent vafiables and the two

_dépehdent variables when no statistical controls are applied. The
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only exception being.the perceived teacher encouragement.vériable
which is only very weakly related to the educational aspirational
level (r = .11 for boys and r = .08 for girlsj and to the occupa-
tional aspirational level (r = .07 for boys and r = ,11 for girls),

The second general hypothesis tested stated a positive
correlation between the nine ihdependent.variables and the two .
dependent variables even when socio-economic status of family was
statistically controlled., This set of first-order‘partials indic-
ates, in some cases, the possibility of a spurious relationship.
For examplé, the'pos;tive relationshipslbetween size of girls’
community of residence and’both their levels of educational and
occupational aspirations are draSticaliy reduced in magnitude |
(from .16 to .07 and from .19 to .09 respectively), The same»ié
true for the relationsh;p between preétige~rating of father'§
occupation and the girls"ievel of oécUpational aspiraiion. In
general, however, the magnitudes of thg first-order éartials (SES
controlled) tend to support the'hypotheses‘of a positive corre-

lation between the nine independent variables and the two dependent

variables even when socio-economic status of family is statistically

controlled,
The third general hypothesis stated a positive correlation

" between the nine selected social, situational and personal factors

and the educational and occupational aspirationél lévels of Franco-~

Manitoban senior high school students, A close analysis of the
first-order partials (statistical'control of academic achievement)
reveals that this ﬁarticular statistical manipulation has reduced

the magnitude of the coefficients but not sufficiently to reject
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TABLE 24
SUMMARY OF THE RELATIONSHIPS BETWEEN THE INDEPENDENT VARIABLES AND

THE STUDENTS' EDUCATIONAL ASPIRATIONAL LEVELS

*denotes statistical significance at ,001

**denotes statistical significance at .01

DEP, VAR, IND, VAR, CONTROLLING FOR,,., BOYS GIRLS
r : r
EAL with... SES - : . 36% L31% :

SES. Academic achievement .30% L24% .
Academic achieve, . Jab% .38%

Academic achieve, SES ) - 43% .33% >
Size 23k .16

Size SES . 15%% .07

Size Academic achievement . 19%% . 14%k%k

-Size - 8ES and academic achieve, o 12%%% .07

Fatheren L15%%% . 16%%

~Fatheren SES , . .10 .10 '
Fatheren Academic achievement o 14k .11 :
Fatheren SES and academic achieve, .09 .07 ;
Motheren J12%kk 0% i
Motheren SES 11 . W 17%% 3
Motheren Academic achievement .09 . 15%% ;
Motheren 'SES and academic achieve, . .08 . 13%%% ?
Ethnic .38% .33% |
Ethnic SES W 3b% o 29% g
Ethnic- Academic achievement , © .28% o 24% )
Ethnic SES and academic achieve, L 25% -, 22% !
Fatheroc - JA43% J43% f
Fatheroc SES , ,31% . 34% f
Fatheroc Academic achievement , -.38% . 38% §
Fatheroc SES and academic achieve, 27% ,32% :
Teacher ;11 .08 ’
Teacher SES C W 12%kk 07

Teacher Academic achievement .07 .08

Teacher SES and academic achieve, .09 +06 .
Extra ';42* - .33% :
Extra SES .38% C o 31% o
Extra Academic achievement . 34% .19% K
Extra SES and academic achieve, < 31% . 20% )

*%%denotes statistical significance at .,05



TABLE 25

THE - STUDENTS' OCCUPATIONAL ASPIRATIONAL LEVELS
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SUMMARY OF THE RELATIONSHIPS BEIWEEN THE INDEPENDENT VARTABLES AND

DEP., VAR, IND, VAR, CONTROLLING FOR.,. BOYS ‘GIRLS
| v r

OAL with SES ,33% .36%

SES Academic achievement 2 29% . 30%

Academic achieve, SES . 30% . ,35%

Academic achieve, SES . 26% 28%

" Size T L 36% .19%
Size SES . 31% .09
Size Academic achievement o 34% . 17%%%
Size SES and academic achvt, .29% .09
Fatheren o 19%% T .26%
Fatheren SES o 14%%k LW 21%
Fatheren Academic achievement o 18%% S, 22%
Fatheren SES and academic achvt, o 1akEE - L I8%%
Motheren o 1453k . 18%%
Motheren SES _ 1 3%%% . 15%%
Motheren Academic achievement .12 . 14%%%
Motheren SES and academic achvt, .11 . o 12%%%
Ethnic . 36%. ;35*
Ethnic SES _ 0 32% . 30%*
Ethnic Academic achievement L29% 27%
Ethnic SES and academic achvt, L W 27% L25%
Fatheroc L39% . 25%
Fatheroc SES s 27% o 12%%%
Fatheroc Academic achievement o 34% . 19%
Fatheroc SES and academic achvt, W 24% .09
Teacher .07 .11
Teacher SES .08 .10
Teacher Academic achievement .04 .10
Teacher SES and academic achvt, .06 .10
Extra ' . 50% ©L37%
Extra SES AT .35%
Extra Academic achievement L45% - .25%
Extra SES and academic achvt. W 43% .27%

*denotes statistical significance at ,001
*%*denotes statistical significance at ,01

*%*denotes statistical significance at .05
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the general hypothesis, which was formulated according to relevant ~

literature and research,

Finally; the results (second-ordef partials, whereby SES
and academic achievement were controlled) of the statistical testing
of the fourth»generél hypothesis also generally indicate a posiﬁive
relationship between the independent Variablés and the-educational
aspirétional level of étudents in this study. The most notable
~ exception being the "'teacher encouragement as pefééived by the stu-

dent' variable which was only weakly related to the aspirational

levels of students (r = ,09 and r = ,06 for boys' educational and
occupational aspirational levels respectively and»f-= .06 and

~r = ,10 for girls' educational and occupational aspirational 1evels.
reSpectgvely), ‘Also, the application of SES‘and academic achieve- '
ment as variable controls resulted in a very small second-order |
partial coefficient (f = ,07) for the relationship between girls'
perception qf the stréngth of their father's encourage@ent and
their level of educational aspirations; |

In general,'however, Tables 24 and 25 of this chapter indic-

ate that of the nine selected independent variables, only teacher

encouragement cannot be considered a reliable predictor of level of
educational and occupational aspirations of Franco-Manitoban senior

high school students,

Specifically,‘the eight other independent variables ‘can be

arrénged'in a hierarchy of importance in terms of their prediction
potential of educational and occupafional aspirational'lévels of
. students in this study. The independent variables are trichotemized

in imporfance by the magnitude of the sécond-order partials and by
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the level bf statistical significance:

a) most important predictors:
socio-economic status of family, academic achievement 6f
student, degree of identificatiom with hié/her French;
Canadian ethnicity and the nuﬁber of extra-burricular
activities in whicﬁ he/she participates.

b) moderately important predictors: |
prestige ranking of father's occupation (except for girlé'
occupational aspirational level) and size of community of
residence (for boys’ aséirational levels only).

- ¢) least important predictors: |

students' perception of father's and mother's enéouragement

for post secondary education.

III; Conclusions and Recommendations

The following conclusions aré based upon the findings of the
present study and because of the situation specific nature of the
sample (Franco-Manitoban) care ghould be’takeﬁ\in making broad
" generalizations ébout theSe.‘ Neveftheiess, certain geﬁeral remarks
are noteworthy.

One conclusion is that it appears that sttength.of teacher
encouragement as perceived by Ffanco-Manitoban senior high school
students~is not an important factor in determining these studentsf'
levels of educational and occupational aspirations, This is in
direct opposition to the majority.of past research in the same
~general area,

A second méjor finding is that the socio-economic,stétus of

the family and the academic achievement of the~stﬁdenf/are the two

7

Ny
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most important predictors of the aspirational 1evéls ovaranco-
‘Manitoban senior high school studenté,vcohfirming the results of
past research, |

Thirdl&, there are other factors (other than SES and‘écad-
emic achievement) which help to determine the educational and occupa-
tional aspirational levels of the students, Indeed, eﬁen when socio-
economic status of family and academic achievement of students are
statistically controlled, the number of extra-curricular activities
and the degree of identification with one's French—Cahadian.ethnigity
are highly and statistically significantly feiated to the aspiratidnal
levels of the étudents. | ' _

Fourthly, the studenf's peréeption of hi; pafents' éncour-
agement for post-secondéry education séems to play only«a relatively
minor role in deterﬁining the level of educatiohal and occupational
aspirations of Franco;Manitoban senior high school students, Most
other studies in this‘areé had reported parental encduragement for
post-high school education as a strong_predictor of students' levels
of éspirétions. Also, it is to be noted that the High positive corre-
lation between the students® degree of identification with their
Freﬁch-Canadian\background and their level of’edpcational and occupa- -
tional ésPirations is préof that these young Fraﬁco-Manitobans per-
ceive bilinggilism as a real value gulturally and oc¢cupationally.

Finally, perhaps the theoretically most important conclusion,
again deviating from past research results, is the vegyfclosé'simi-
larity of the boys' and girls’ data. This phenbmend; can probabiy
be explained by the use of a specially constructed scale-fof deter;
mining the girls' ievel of occupational aspirations} In general,

there is no ﬁajor difference between the sexesvin the relationships

l
‘

~
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between and social and personal factors and the educational and -
~occupational aspirational levels for the Franco-Manitoban studeﬁts
in this study.

Having stated the six major conclusions above, a few fecom-
mentations are in order, Since it is statistically evident from
the data of this study thatithere existg a high positive corre-
lation between educational aspifational levels and occupational
aspirationél levels and aSSuming the existence of a high level df

occupational aspiration as desirable among high school Students,

all possible méqns should be employed to motivate high school youth

to the highest possible educational attainment. Concretely, this

ﬁigh degree of motivation to achieve academically can probably only .

be accomplished by having a lower student-to-teacher ratio,

It' is also recommended that the sénior high school teacher
provide maximum personal attention to his students as he/she is
probébly in the best position of all to guide the students and even-
tually help them equate their pe:soﬁal capacities with the varioué
occﬁpatibnal opportunities available, |

It is fihally recommended that due tb the evidently impor-
tant’role of the family in determining’a‘studentfs aspirational
level, future research attempt té determine alternate types of

educational facilities that would, in some way, compensate for the

low socio-economic status family.




BIBLIOGRAPHY

Alexander, C, Norman, Jr,, and Campbell, Ernest Q., "Peer Influences
on Adolescent Educational Aspirations and Attainments,"
American Sociol, Review, 29 (August, 1964), pp. 568-575.

Anastasi, Anne, "Principles of Psychological Testing," London: v o
Collier-Macmillan Limited. vThird Edition. (1968). MRS

Armer, M. J. and Sewell, "Neighborhood Context and College Plans,'
Amerlcan Sociol, Review, 31 (1966), pp. 159-168.

Asbury, Frank A., "Vocational Development of Rural Disadvantaged
Eighth-Grade Boys," The Vocational Guidance Quarterly, 17
(December, 1968), pp. 109-113. A

Bélanger, Pierre, '"La persévérance scolaire dans la province de
Québec: Essai d'explication sociologique." Unpublished
paper presented at a meeting of L'Association d'Education
du Québec at Laval University. (1961),

Bell, Allen P., "Role Modeling of Fathers in Adolescence and Young
Adulthood," Journal of Counseling Psychology, 16 (January,
1969), pp. 30-35,

Bender, Lloyd D,; Hobbs, Daryl J.; and Golden, James F., "Congru- }
ence Between Aspirations and Capabilities of Youth in a Low-
Income Rural Area,” Rural Sociology, 32 (September 1967), -
pp. 278-289,

Bertran&, Alvin L., "School Attendance and Attainment: Function and
Dysfunction of School and Family Social Systems," Social ;
Forces, 40 (March, 1962), pp. 228- 233 |

Blalock, Hubert M. Jr., Social Statistics. New York: McGraw-Hlll , _ R
(1960). , B e

Blalock, Hubert M., "Causal Inference in Non-Experimental Research," ' y}e;faﬁ
The University of North Carolina Press, Chapel Hill, N. C., P
1964, -

Blau, Peter, et al., "Occupatidnal Choice: A Conceptual Framework,"
Industrial and Labor Relations Review, 9 (July, 1956)
pPpP. 531-543,

Blishen, Bernard R., "The Construction and Use of an Occupational
Class Scale,'" Canadian Journal of Economics and Polltical
Science, 24 (November, 1958), pp. 519-531,

111



112

Blishen, Bernard R,, "A Socio-Economic Index for Occupations in Canada," ;
Canadian Review of Sociology and Anthropology, 4 (February, 1967): «
pp. 41-53,

Blishen, Bernard R., "Social Class and Opportunity in Canada,'" Canadian
Review of Sociology and Anthropology, 7 (February, 1970): (.
pp. L10-127. : -

Bordua, David J., "Educational Aspirations and Parental Stress on
College,'" Social Forces, 38 (March, 1960), pp. 262-269,

Bowles, Roy T. and Slocum, Walter L., "Social Characteristics of High
School Students Planning to Pursue Post High School Vocational
Training, Pullman, Washington: Washington Agricultural Experi-
mental Station Bulletin #702. (1968).

Boyle, Richard P,, "On Neighborhood Context and College Plans (III),"
American Sociol. Review, 31 (April 1966a), pp. 706-707.

Boyle, Richard P., "The Effect of the High School on Students' Aspira-
tions,'" American Journal of Soc1ology, 71 (May, 1966b) -
PP, 628 639,

Boyle, Richard P,, "Community Influence on College Aspirations: An
Empirical Evaluation of Explanatory Factors," Rural Sociology, _
31 (September, 1966¢), pp. 277-292, , - ‘ 1

Breton, Raymond and McDonald, John C., "Occupational Preferences of
Canadian High School:Students," in Bernard R, Blishen et al.,
(ed.), pp. 269-294, Canadian Society. Toronto: Macmillan of

Canada, (1968).

Breton, Raymond, "Academic Stratification in Secondary Schools and the )
Educational Plans of Students," Canadian Review of Sociology
and Anthropology, 7 (February, 1970), pp. 17-34.

Bronfenbrenner, Urie, ""Socialization and Social Class Through Time
and Space," in Eleanor E. Maccoby et al, (eds.), pp. 400-425,

Readings in Social Psychology. New York: Holt Rinehart and
Winston., Third Edition. .(1958). =

Bronfenbrenner, Urie, '"The Changing American Child: A Speculative
Ana1y31s " in Neil J. Smelser and William T, Smelser (eds, ),
pp. 347-356, Personality and Social Systems. New York:

John Wiley and Sons, Inc., (1963),.

Brunkan, Richard L., "Perceived Parental Attitudes and Parental
Identification in Relation to Problems in Vocational Choice,"
Journal of CounseliggAPsychologz, 13 (Winter, 1966), pp. 394-
402,

Burchinal, Lee G., "Differences in Eduéational and Occupational Aspira-
tions of Farm, Small-Town, and City Boys," Rural Sociology, 26
(June, 1961), pp. 107-121,




113

Caplow, Theodore, The Sociology of Work., New York: McGraw-Hill Book
Company (1964). . :

Chinoy, Ely, Automobile Workers and the American Dream. New York:
Doubleday and Company.

Christiansen, John R.; Cowhig, James D.; and Payne, John W.,
"Educational and Occupational Aspirations of High School
Seniors in Three Central Utah Counties," Social Science
Bulletin #1. Provo, Utah: Brigham Young University (1962).

Crockett, Harry J, Jr., "The Achievement Motive and Differential
' Occupational Mobility in the United States,” American Sociol.

Review, 27 (April, 1962), pp. 191-204.

Crowley, Francis J., "The Goals of Male High School Students,"
Personnel and Guidance Journal, 37 (March, 1959), pp. 488-492,

Dipboye, W, J.;and Anderson; W. F., "The Ordering of Occupational
Values by High School Freshmen and Seniors." Personnel and
Guidance Journal, 38 (October, 1959), pp. 121-124,

Duncan, O, D.; Haller, A, O,; and Portes, A., "Peer Influences on
Aspirations: A Reinterpretation,"” American Journal of Sociol.
Review, 30 (October, 1965), pp. 735-746.

Eckland, Bruce, "Academic Ability, Higher Education and Occupational .
Mobility," American Sociol., Review, 30 (October, 1965),

pp. 735-746, : :

Eckland, Bruce; "Social Class and College Graduation: Some Miscon-
ceptions Corrected," American Journal of Sociol, Review,
LXX (July, 1964), pp. 36-50. .

Edlefson, John B,; and Crowe, Martin Jay, "Teenagers' Occupational
Aspirations. Pullman, Washington' Washington Agricultural
Experimental Station Bulletin #618. (1960).

Elder, Glen H, Jr,, "Family Structure and Educational Attainment:
A Cross-National Analysis," American Sociol. Review, 30,
(February, 1965), pp. 81-96.

Elkin, Frederick, "The Child and Society: The Process of Sociali-
' zation," New York: Random House, (1960).

Ellis, Robert A.; and Lane, W, Clayton, "Structural Supports for
Upward Mobility," American Sociol. Review, 38 (October, 1963),

pp. 743-756,

Empey, Lamar T,, "Social Class and Occupational Measurement," American
Sociol, Review, 21 (December, 1956), pp. 703-709,

. Fleming, W. G., "Background and Personality Factors Associated with
Educational and Occupational Plans and Careers of Ontario
'Grade 13 Students.” Toronto: Ontario College of Education,

(1957).




114

Ginzberg, Eli; Ginsburg, S. W.; Axelrad, S.; and Herma, J. L.
"Occupational Choice," New York: Columbia University Press,

(1951).

| Glick, Paul C., "Educational Attainment and Occupational Advancement,"”
in Transactions of the Second World Congress of Sociology, ‘
International Sociological Association, London. (1954). /

Gottlieb, David; and Ramsey, Charles, "The American Adolescent,"
Homewood, Illinois: The Dorsey Press, Inc. (1964),

Gribbons, Warren D;; and Lohnes, Paul R,, "Shifts in Adolescents'
Vocational Values," Personnel and Guidance Journal, 44,

(November, 1965), pp. 248-252. ' o

Grigg, Charles M,; and Middleton, Russell, "Community of Orientation
and Occupational Aspirations of Ninth Grade Students," Social

Forces, 38 (May, 1960), pp. 303-308.

Hall, Oswald; and McFarlane, Bruce, "Transition from School to Work,"
Ottawa, Ontario: Queen's Printer and Controller of Statiomery.

_(1962).

Haller, Archie 0.; and Sewell, William H.,, "Farm Residence and Levels
of Educational and Occupational Aspiration," American Journal-
of Sociology, 62 (January, 1957), pp. 407-411,

Haller, Archie O.; and Butterworth, C. E., "Peer Influences on Levels
of Occupational and Educational Aspirations,' Social Forces, 38
(May, 1960), pp. 289-295,

Haller, Archie I.;and Miller, Irwin W., "The Occupational Aspiration
Scale: Theory, Structure and Correlates." Madison, Wisconsin:
Department of Rural Sociology, University of Wisconsin, (1967).

Haller, Archie I,, "On the Concept of Aspiration," Rural Sociology,.33,
December, 1968), pp. 484-487, :

Hansen, Donald A,; and Gerstl, Joel E,, '"On Education-Sociblogical
Perspectives," John Wiley and Sons, Inc., New York., (1967).

Henderson, George, "Occupational Aspirations of Poverty-Stricken Negro
Students,'" The Vocational Guidance Quarterly, 15, (September, 1966),

pp. 41-45,

Herriott, Robert E,, "Some Social Determinants of Educational Aspiration,"
Harvard Educational Review, 33 (Winter, 1963), pp. 157-177.

Hollingshead, August B,, "Elmtown's Youth," New York: John Wiley and
Sons, Inc., (1949),

Hyman, Herbert H., "The Value Systems of Different Classes: A Social
Psychological Contribution to the Analysis of Stratification,"
in Reinhard Bendix and Seymour M., Lipset (eds,), Class, Status " = ' S
and Power, pp. 426-442, New York: The Free Press, (1953). S




115

Joiner, Lee M,; Erickson, Edsel. L.; and Brookover, Wilbur B.,, "Socio
' Economic Status and Perceived Expectations as Measures of
Family Influence," Personnel and Guldance Journal, 47 (March,
1969), .pp. 655= 659

‘Kahl, J. A,, "Educational and Occupational Aspirations of 'Common Man'
Boys," Harvard Educational Review, 23 (1953), pp. 186-203,

Kandel, Denise B.; and Lesser, Gerald S., 'Parental and Peer Influences‘
on Educational Plans of Adolescents," American Sociological
Review, 34 (April, 1969), pp. 212-222,

Kandel, D,; and lesser, G. S., "School, Family and Peer. Influences on
Educational Plans of Adolescents in the United States and Denmark,"
Sociology -of Education, 43, pp. 270-287, ‘ '

Kohn, Melvin L., "Class and Conformity,”" Homewood, Illinois: The Dorsey
‘Press., (1969). '

Krauss, Irving, ""Sources. of Educational Aspirations Among Working-Class
Youth," American Sociological Review, 29 (December, 1964),
pp. 867-879.

Krecsy, James Patrick, "A Study of Variable Sets and Potential Predictors
of the Occupational Aspirations of High School Students in Five
Selected Single Enterprise Communities, Winnipeg, Manitoba:
University of Manitoba, unpublished M,Ed. thesis, (1970).

Kfippner, Stanley, "Junior High School .Students' Vocational Preferences
and Their Parents' Occupational Levels," Personnel and Guidance
Journal, 41 (March, 1963), pp. 590-595.

KristJanson G. Albert, "An Analysis of Relationships Between Selected
Factors and Level of Occupational Aspirations of Some Manitoba
High School Youth.," Madison: University of Wisconsin, unpub-
lished Ph.D, disseértation, (1967). «

Larson, H, L., "The Five-School Project Dropout Study," Alberta Journal
of Educational Research, 4:4 (1958), pp. 212 215,

Lipset, Seymour M., "Social Mobility and Urbanization,™ Rural Sociology,
20 (September-December, 1955), pp. 220-228,

Lipset, Seymour M,; Bendix, Reinhard; and Malm, Tbeodbre F., "Job Plans
. and Entry Into the Labor Market," Social Forces, 33 (March, 1955),
PP, 224-232,

\Lipsett, Laurence, '"Social Factors in Vocational DeVelopment," Personnel
and Guidance Journal, 40 (January, 1962), pp. 432-437.

Mack, Raymond W,; Murphy, Raymond J,; and Yellin, Seymour, "The Protes-
tant Ethic, Level of Aspiration, and Social Mobility: An Empiri-
cal Test," American Sociological Review; 21 (June, 1956), PP.
295-300,

g



116

McDill, Edward L.; and Coleman, James, "High School Social Status,
College Plans, and Interest in Academic Achievement: A Pamnel
Analysis," American Sociological Review, 38 (December, 1963),

pp. 905-918, .

McDill, Edward L.,; and Coleman, James, "Family and Peer Influences in
College Plans of High School Students,'" Sociol. Education, 38,
(Winter, 1965), pp. 112-126.

Merton, Robert K., '""Social Theory and Social Structure," New York:
The Free Press of Glencoe, Revised Edition, (1957).

Miller, Irwin W.; and Haller, Archibald 0., "A Measure of Level of
Occupational Aspiration," Personnel and Guidance Journal, 42,
(January, 1964), pp. 448-455.

Mizruchi, Ephraim Harold, 'Success and Opportunity," New York: The
Free Press of Glencoe., (1964).

Mowesian, R,; Heath, Brian R. G.; and Rothnew, John N. M., "Superior
Students' Occupational Preferences and Their Fathers' Occupa-
tions," Personnel and Guidance Journal, 45, (November, 1966), =
pp. 238-242,

Mueller, John H.; Schuessler, Karl F.; and Costner, Herbert L., "The .
Statistical Reasoning in Sociology." Boston: Houghton-
Mifflin Company., (1970).

National Opinion Research Center, "Jobs and Occupations: A Popular
Evaluation," Opinion News, 9 (September, 1947), pp. 3-13,

Parker, Seymour; and Kleiner, Robert, "Status Position, Mobility, and
Ethnic Identity of the Negro," Journal of Social Issues, 20,
(April, 1964), pp. 85-102.

Pavalko, Ronald M,, "Sociology of Occupations and Professions,"
F, E. Peacock Publishers Inc,, Itasca, Illinois, (1971).

Pavalko, Ronald M,; and Bishop, David R., 'Socioeconomic Status and
College Plans: A Study of Canadian High School Students,"
Sociology of Education, 39, (Summer, 1966), pp. 288-298,

Peach, J. W., "Predictors of Occupational Aspiration of High School
Students in Single Enterprise Communities," pp. 35-62 in
Aspects of Interdisciplinary Research in Resource Frontier
Communities: Papers presented to the Canadian Council for
Research in Education Conference, Ottawa, March 9-11, 1970,
by Siemens, Peach and Weber, Series 5: Occasional Papers No. 2,
Winnipeg, Manitoba: Center for Settlement Studies, University
of Manitoba.




117

Perucci, Robert, "Education, Stratification and Mobility," in Donald
A, Hansen and Joel E, Gerstl (eds.), On Education - Sociolo-
gical Perspectives, New York: John Wiley and Sons, Inc., (1967).

Pineo, Peter C,; and Porter, John, '"Occupational Prestige in Canada,"

Canadian Review of Sociology and Anthropology, 4 (1967), pp.24-40,

Porter, John, '"Social Class and Education,” in Michael Oliver (ed.,),
Social Purpose for Canada. Toronto: University of Toronto
Press, (1961)., pp. 103-129,

Porter, John, "Social Class and Educational 0pportunit§," in John Porter,
The Vertical Mosaic, An analysis of Social Class and Power in
Canada. Toronto: University of Toronto Press, (1965),

Prystupa, Peter, "A Survey and Analysis of Selected Background Factors
Influencing Students' Decisions to Attend the Manitoba Insti-

tute of Technology." M.Ed. thesis, University of Manitoba, 1969,

Rehberg, R, A.; and Westby, D. L,, "Parental Encouragement, Occupation,
Education and Family Size: Artifactual or Independent Deter-
minants of Adolescent Educational Expectation?" Social Forces,
45, pp.362-374., (1967).

Rhodes, Albert L,, Reissj Albert J.,, Jr.; and Otis D. Duncan, "OccupaQ
tional Segregation in a Metropolitan School System." American
Journal of Sociology, LXX (May, 1965), pp. 682-694,

Riccio, Anthony C., '"Occupational Aspirations of Migrant Adolescents
from the Appalachian South," The Vocational Guidance Quarterly,
(Autumn, 1965), pp. 26-31,

Rodman, Hyman, "The Lower Class Value Stretch.”" Social Forces, 42,
(December, 1963, pp. 2050215, .

Rosen, Bernard C., '"The Achievement Syndrome: A Psychocultural Dimen-
sion of Social Stratification." American Sociological Review,
21, (April, 1956), pp. 203-211.

Rosen, Bernard C,, "Race, Ethnicity, and the Achievement Syndrome.,"
 American Sociological Review, 24, (February, 1959), pp. 47-60.

Rosen, Bernard C,, "Family Structure and Achievement Motivation."
American Sociological Review, 26, (August, 1961), pp. 574-585.

Rosen, Bernard C.; Crockett, Harry J, Jr,; and Nunn, Clyde, "Achieve-
ment in American Society,'" Cambridge, Massachusetts: Schenkman
Publishing Company, Inc,

Scanzoni, John, "Socialization, Achievement and Achievement Values."
American Sociological Review, 32, (June, 1967), pp. 449-456.




%
118 P
| ]

Schwarzweller, Harry K., "Values and Occupational Choice.," Sociél 2
Forces, 39, (December, 1960) pp. 126-135. : o

Sewell, William H,, "A Short Form of the Farm Family Soéidéconomic_ _ ,
Status Scale." Rural Sociology, 8, (June, 1943a), pp. 161-170). Lk

Sewell, William H.; and Fisher, Robert L., "Size of Farm Family in
Relation to Homogeneity of Parental Traits," Rural Sociology,
8, (June, 1943b), pp. 73-76.

Sewell, William H.; Marshall, D. G.; Haller, A, O.; and DeHart, W, A,,
Factors Associated with Attitude Toward High School Education
in Rural Wisconsin." Rural Sociology, 81, (December, 1953),
pp. 67-73. '

Sewell, William H., "The Educational and Occupational Perspectives of
Rural Youth." Washington, D.C.: National Committee for Chil-

dren and Youth Report 23, (1963).

Sewell, William H.; and Orenstein, Alan M., "Community of Residence
and Occupational Choice." American Journal of Sociology, 70,
(March, 1965), pp. 551-563. ‘

Sewell, William H,; and Armer, J. Michael, 'Neighborhood Context and
College Planms." American Sociological Review, 31, (April,
19663), ppo 159-168. -

Sewell, William H,; and Armer, J, Michael, "Reply to Turner, Michael, i
and Doyle." American Sociological Review, 31, -(April, 1966b), '
pp. 707-712, . '

Sewell, William H.; and Shah, V, P., "Socio-economic Status, Intel-
ligence and the Attainment of Higher Education." .Sociology
. of Education, 40, (1967), pp. 1-23,

Sewell, William H,; and Shah, V, P., "Social Class, Parental Encour-
agement, and Educational Aspirations.'” American Journmal of
Sociology, 71, (March, 1968a), pp. 559-572.

‘Sewell, William H.; and Shah, V, P,, "Parents' Education and Chil-
dren's Educational Aspirations and Achievements.' American
Sociological Review, 33, :(April, 1968b), pp. 191-209.

Sewell, William H,; Haller, Archibald 0.; and Portes, Alejandro,
"The Educational and Early Occupational Attainment Process.'
American Sociological Review, 34, (February, 1969), pp. 82-92,

Sharp, Emmit F,; and Kristjanson, G. Albert, "Manitoba High School
Students and Drop-outs,"” Winnipeg, Manitoba: Economics and
Publications Branch, Manitoba Department of Agriculture, (1966).

Siemens, Leonard B,, "The Influence of Selected Family Factors on the
Educational and Occupational Aspiration Levels of High School
Boys and Girls." Winnipeg, Manitoba: Faculty of Agriculture
and Home Economics, University of Manitoba, (1965). =



119

Siemens, Leonard B.,; and Driedger, Leo, '"Some Rural-Urban Differences
Between Manitoba High School Students., Winnipeg, Manitoba
Faculty of Agriculture and Home Economics, University of
Manitoba, . (1965),

Simpson, Richard L., "Parental Influence, Anticipatory Socialization,
and Social Mobility," American Sociological Review, 27,
(August, 1962), pp. 517-522,

Slocum, Walter L., "Occupational and Educational Plans of High School
Seniors from Farm and Non-Farm Homes," Pullman, Washington:
Washington Agricultural Experimental Bulletin #564. (1956).

Slocum, Walter L., "Educational Planning By High School Seniors."
Journal of Educational Research, 51, (April, 1958), pp. 583-590,

Slocum, Walter L., "The Influence of Reference Group Values on Educa- :
tional Aspirations of Rural High School Students." Rural 1
Sociology, 32, (September, 1967), pp. 269-277, ' R

Slocum, Walter L., "Educational Aspirations and Expectations of Stu- )
ents in Rural Washington High Schools." Pullman, Washington:
Washington Agricultural Experimental Station Bulletln #690,

(1968),

Slocum, Walter L.; and Bowles, Roy T,, "Attractiveness of Occupations
to High School Students." Personnel and Guidance Journal, 46,

(April, 1968), pp. 754-761,

Smith, Doreen L., "Educational and Occupational Values, Opportunity
Orientations, Aspirations and Expectatrions of Twelfth Grade.
Students and Their Mothers in Selected Single Enterprise
Communities." Winnipeg, Manitoba: University of Manitoba,
unpublished M.A. thesis.

Stephenson, Richard M., "Occupational Aspirations and Plans of 443 Ninth
Graders," Journal of Educational Research, 49, (September,
1955), pp. 27-35,

Stephenson, Richard M., '"Mobility Orientation and Stratification of
1,000 Ninth Graders,: American Sociological Review, 22,
(April, 1957), pp. 204-212,

Strauss, Murray, A.,, "Personal Characteristics and Functional Needs in
the Choice of Farming as an Occupation,'" Rural Sociology, 21,
September-December, 1956), pp. 257-266,

Strodbeck, Fred L., "Family Interaction, Values and Achievement," in
Dav1d C. McClelland et al,, Talent and Society, D, Van Nostrand

Company, Princeton, N,J. (1958),

Super, Donald E,, "A Theory of Vocational Development.' The American
Psychologist, 8, (May, 1953), pp. 185-190,




120

Super, Donald E,, "The Psychology of Careers." New York: Harper and |
Row, Publishers, (1957).

Super, Donald E, et al.,, "Vocational Development: A Framework for.
Research,”" New York: Columbia University, Teachers College
Press, (1957). '

Super, Donald E.; and Overstreet, Phoebe, '"The Vocational Maturity of
Ninth-Grade Boys,'" WNew York: Bureau of Publications, Teachers
College, Columbia University. (1960).

Sayder, E, E,, "A Longitudinal Analysis of the Relationship Between
High School Student Values, Social Participation and Educa-
tional-Occupational Achievement," Sociology of Education, 42,
pp. 261-270, (1969). ' '

Taylor, Lee, "Oécupational Sociology.'" New York: Oxford University L
Press., (1968). : ' ' : SERS

Turner, Ralph H,, "Upward Mobility and Class Values,” Social Prob-
lems, 11, (Spring, 1964), pp. 359-371.

Turner, Ralph H., "The Social Context of Ambition," San Francisco:
Chandler Publishing Company. (1964).

Wilson, A, B., "Residential Segregation of Social Classes and Aspira-
tions of High School Boys." American Sociological Review, 24,
(1959), pp. 836-845,

e e e s

Youmans, E, Grant, "Occupational.Expectations of Twelfth Grade
Michigan Boys." Journal of Experimental Education, 24,
(June, 1956), pp. 259-271.

Youmans, E. Grant, '"The Educational Attainment and Future Plamns of
Kentucky Rural Youth," Lexington, Kentucky: Kentucky Agri-
cultural Experimental Station Bulletin #644, (1959).




A

APPENDIX A

THE QUESTIONNAIRE



122

This questionnaire is to be answered by Franco-Manitoban senior high

school students,

PART I

Directions

\

Please read each item carefully'éﬁd answer to the best of your

knowledge,

Please be sure to answer EAGH question unless other directions

\

are provided,

Reply to each question by markiﬁg fhe appropriate'éface with a
check or by circlingAthe appropriate word. Select only ONE
fespoﬁse to each question unless the directions with the ques-
tion specify otherwise, - |

If you do not underétand-any item, please ha§e the person giving

you this form explain it to you.




1. What high school are you aftending?

2, What was your age on your last birthday?

3. What is your sex?
male female

4, You are presently in grade 10, 11, 12,

5. You are registered in the:
University Entrance course
____General course
Commercial course

Other (specify)

i 6. Do you make your regular home with:
____your own parents? /v"/ . ' o
one parent only?
one parent and oné step-parent?
step;parents?

other relatives?

independently?

other (specify)

7. Do you live

on a farm?

in.a village (under 100 population)?

in a village (100-1000 population)?

in a town (1000-10,000 population)?

——————

in a city (over 10,000 population)?
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8. Have you ever repeated a complete grade?‘
____never
in elementary school (grades 1-6)
___in junior high (grades 7-9)

in senior high (grades 10-12) . -

9. Have‘you repeated any subject(s) without repeating a grade?

never
in junior high 1, 2, 3 or more
in senior high 1, 2, 3 or more

10, What average level did you attain in your last set of final exami-

nations or final evaluation in June, 19717

__A __¢
B+ ' D , |
— —F
- ) }
C+ |

e

11. Compared with most others in your‘élass, you woﬁia rate your own
leadership ability as: - |
____greater than average

average

less than average

12, In which of the following extra-curricular activities do you

regularly take part?

student government drama club
school paper \ other (specify)
sports )

- none



125
13, What afe most of your friends doing this year?
____completing high school
attending univeréity (
taking some other form of education (business training,
nurses' training, vocational training)
____graduated from high school and
____working full-time
____working part-time
out of work
'___;guit high school before, graduating and
working full-timé
___working part-time
out of work
14, Regarding four choice of occupation, you haye giveﬁ if:
___much thought? |
some. thought?
___1little thought?
____no thought?

15, When your formal education is ovér you expect your oécupation to be:

(Be very specific)

16. What is your father's occupation? (If deceased or retired, what

was his oécupation before he died or tetired?) (Be very specific).
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17, After high school your plans fdr edﬁcation are:

___university?
___;pampus?

St. Boniface?

technical-vocafionélvtraining?
___;pusiness training?

nurses' training?

other (specify)

18, Now suppose you free to choose, your plan for education after
high school would be:
____university?
campus?
____St. Boniface?
____teacher-training? o ’ : ‘ |
_____campus? |

St, Boniface?

technical-vocational training?
business training

nurses' training

other (specify)

no further plans
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19, Concerning your education, your favorite feacher(s) at éghooi
generally has(have):
strongly encouraged you to continue?
__;_given you some encouragement to continue?
encouraged you fo work after graduating from high échool?
____encouraged you to quit high school and work? |
never said much about it? |
20, Concerning your education, your father has:
____strongly encouraged you to coﬁtinue?.
__;_given you some encouragement to continue?
encouraged you to work after graduating from high school?
____encouraged you to quit high gchool‘and work?
____mever said much about it?
21, Concerning your education, your mother has:
strongly encouraged you to contiﬁue?

given you some encouragement to continue?

encouraged you to work after graduating from high sghool?

encouraged you to quit high school ahd,work?

nevef said much about it?-

22, Regarding the guidance or counseling progréﬁ at your school
(including private counseling, career days, field trips to
.universities,.etc.), would you say that:
it has very much helped‘you decide what to do after high school?
_;__it has helped you little decide what to do after high schoql?

: it has not helped you at all decide wha; to do after high

school?



23, The highest level of éducation attained by your father is: |
____grade 8 or less? |
____some high school?

____graduate of high school?
____some training at the post high school level?
- ____graduate of university?

24, The highest level of education attained by your mother is:
___grade 8 or less?
____some high school?
;___gradﬁate of high school? .

____some training at the post high school level?

____graduate of university? ’ |

25, Your parents' (or guardians') home is:
____owned by them? ‘:v . | '_ A !
__;_rented by them? | | |

26, Not including bathrooms, hallways and basement, how many rooms

are there in your parents' home?

27, How many persons live in your ﬁarentsg home? (include your : iﬁ;;ﬂ;;
parents and yourself).

28, What is the construction of your parents’ home?

brick ' | ' unpainted frame

stucco other (specify)

painted frame




29,

30.

31.
32.

33.

34,

35.

36,

For

of
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At home, do you have: (check as many as apply)

indoor bathroom facilities? = ___ dryer?
refrigerator? | . _;__pcldr telévision?
freezer? ___;gnowﬁobile?
____record player? ____daily newspaper?
washer? ~____electric range?

How many automobiles does your family own?

a) car(s) - 0,. 1, 2 or more

b) truck(s) 0, 1, 2 or more

What is the year of the newest family car? !

~

Does your family have a garage or carport?  Yes No
Is there a writing desk in your home? Yes No
Is there an encyclopedié in your home? . Yes No

Does your family have more th#n 100 hard-cover books?
Yes No
Did your parents borrow any bopké from the library last year?

qu No

statements 37 to 52 indicate your response: by checking only one

the five alternatives,

SA - Strongly agree

A - Agree
UN - Undecided
D - Dis;gree
- 8D ; Strongly disagreé




37,

38.

39.

40,

41,

42,

43,

b4,

45,

46,

47,

It is desirable to be fluent in
our two official languages,

To learn and speak French is of
relatively little value.
Everything else being‘equal, my
French-Canadian backgfound will
reduce ﬁy chances of obtaining

a viable occupation,

I want my children to learn French,

French radio and television prog-

-ramming should be expanded,

It is important to have such or-

ganization as S.F.M, (Societé

FrancoJManitobans) to make Sur col-
ective view known to government.‘

Fighting for the French-Canadian
cause is to no avail,

In general, time spent studying
"Francais" in high school is time
lost.

Generally speaking, French-
Canadians are inferior.,

It will be easier to get a better
job in Manitoba if I'speék_French
asvwell as English,

Since it.is impossible to learn

two languages perfectly, one is

‘better off learning English only.

SA

SD
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50,

520

In Manitoba, knowing French is
detrimental to occupational
successe

The French-Canadian cause in
Manitoba is not dead.

I am a better person because I
have access to the French cul-
ture as well as the English onee.
Realistically speaking I see
that knowing the French language
leads nowheres

French books and records should

be more readily accessible.

SA

SD
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PART II

Instructions : v o 5&&

1. This set of eight questions concerns iobs.
2. Read EACH QUESTION carefully.
3., YOU ARE TO CHECK ONE JOB IN EACH QUESTION,

Bozs,ére to check one from each of questions 1 (a) to 8 (a).

(Top question on each page). !

Girls are to check one from each of questions 1 (b) to 8 (b).

(Bottom question on each page).

4, Answer every question, Do not omit any.

5. If you do not know what one job is, juét ignore it. K .

Your co-operation is deeply appreciated!

|
{
i
|
H
i
H

\\
N
e
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To be answered by boys only

1(a). Of the jobs listed in this question, which is the best one

you are really sure you can get when your formal education

is over?

1. ____Welfareworker for a city go.vvernment
2, ___ Member of Parliament

3. ___ Supreme Court Jﬁdge .

4, ___ Sociologist

3, Filling station attendant

6. ____Night,watchman

7. ____Policeman

8. ___ Corporal in the Army

9. ____Agricultural rebresentative
10. ____Laﬁyer

To be answered by girls only

1(b). Of the jobs listed in this question, which is the best one

you are really sure you can get when your formal education

is over?

1. ___ Welfare worker for a city government.
2, ___ Member of Parliament |

3. __;_ﬁup;eme Court Judge

4, ____§Qci016gist

5. Meat cutter, curer, packer

6., ____Clerk in a small store 
7. ____ Secretary-

8. ____Corporal in the Army

9, ___ Home economist

10, Lawyer
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To be answered by boys only

2,(a). Of the jobs listed in..this question, which one would you -

choose if you were free to chooée'any of them you wished

when your formal education is over?

1. ___ Singer in a night club

2, ___ Member of the board“of difectors of a large corporation
3. ___Railroad conductor

4, ___Railroad engineer

5. Undertaker

6. __ Physician (doctor)

7. ____piothes presser: in a laund;y'
8. ____ Banker

9. ____Accountant for a large business

10. -Machine operator in a factory ' : C

To be answered by girls only

2,(b). Of the jobs listed in this question, which one would you

choose if you were free to choose any of them you'wished B} %

when your formal education is over?

1. . Singer in a night club

§

2, Member of the board of directors of a large corporation _
3. Interior decorator

4, Registered nurse - " ' |

5., ____High school teacher

6., ____ Physician (doctor) : | . o
7. ____Clothes presser in é laundry
8. ____ Banker :

9. Accountant for a large business , .

10, __Machine operator in a factory



To be answered by boys only
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»

3,(a). Of the jobs listed in this quéStion,which is the best one you

are really sure you can get when your formal education is over?

1..,

2,
3.
4,
5.
6.

7.

10,

et

Dock worker

Owner -operator of a lunch stand
Grade school teacher
Trained machinist"

Scientist

Lumber jack

Playground director

Shoeshiner

Dentist

To be answered by girls only

3.(b). Of the jobs listed in this question which is the best one you

are really sure you can get when your formal education is over?

10,

Dressmaker of seamstress -

Owner-operator of a lunch stand

Grade school teacher

Medical or dental technician

Scientist

Spinner, twister or weaver

Playground director

Shoeshiner

Dentist

Owner of a factory that employs about 100 people

N

Owner of a factory that employs aBogt/iOO people




136

To be answered by boys only

4,(a). Of the jobs listed in this question, which one would you

choose if you were free to choose any of them you wished

when your formal education is over?

1, _;__Restaurant waiter
2, ___ Electrician
3. ____ Truck driver

, 4, ___ Chemist

5. Street sweeper - r

6. ____College professor

7. ___ Local officiai of a labor union

8. ___ Building contractor

9, ___;Iravelling‘salesman for a wholesale concern
10. ___ _Artist who paints pictures that afe exhibited in galieries ' X

[

To be answered by girls 6n1y

4.(b). Of the jobs listed in this question, which one would you

choose if you were free to choose any of them you wished

when your formal education is over?

1. ___ Restaurant waitreés'

2, ___ Stewardess

3. ;__;Launderer and Dry Cleaner. » -

4, ___ Chemist

5., . Street sweeper 2 : ?iﬁ?
s T

6. ___ College professor

7., __ Local official of a labor union

8. __;_ﬁtenographer |

9. Sales representative

10, Artist who paints pictures that are exhibited in galleries
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To be answered by boys only

5,(a). Of the jobs listed in this question which is the best ome you

are feally sure you can have by the time you are 30 yéars'dld?

1'
2'

3.

10.

Farm hand
Mail carrier

____ County Coﬁrt;Judge

____piologist.

____ Barber
Official of an.international labor union
Soda fountain clerk

____Beéortér fér a daily newspaperl
Provincial Premier

Nuclear physicist

To be answered by girls only

5.(b). Of the jobs listed in this question which is the best one you

are really'sure you can have by the time you are 30 years old?

10.

N

Sewing machine operator
Cashier in a departﬁent store
County Court Judge

Biologist

pd

e

Hair dresser or stylist P ,
Official of an international 1abor/unibn
Soda fountain clerk

Reporter for a daily mewspaper

, Provincial Premier

Nuclear physicist
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To be answered by boys only

6.(a). Of the jobs listed in this question.which one would you choose

to have when you are 30 years old, if you were free to have'ény

of them you wished?

1.

2,
3.
4,

s,
6.

7.

8.

9.

10.

Janitor
Head of a department in provincia; government
Cabinet member in the federal government
Musician in a symphony oréhestra

___ Carpenter

___Clerk in a store

Coal miner
Psychologist
Manager of a small store in a city

Radio announcer

To be answered by girlé only

6.(b), Of the jobé listed in this question which one would you choose

to have when you are 30 years old, if-you were free to have any

of .them you wished?

1.

2,

3.

4, ]

5.

6.

7.

8.

9.

10.

Cleéning lady

Head of a department in provincial government
Cabinet member in the federal governmeng//”'{
Musician in a symphony orchestra.n g

Cook

Clerk in a store

Practical nurse

Psychologist

Manager of a small store in a city

Radio announcer
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To be answered by boys only

7.(a). Of the jobs listed in this question which is the best one you -

are feaily sﬁre you.één have by the time you are 30 yéérs old?

1'
2,

3.

9.

10.

;_;_Mayor of a 1arge city

_;_Jﬂilk route man

____Captain in thevNavy

____Garbage collector

____Qaragé mechanic

___Insurance agent

—__Architect |

____pwhar-operator of a printing shop
Airline pilot

Railroad section hand

To be answered by girls only

7.(b). Of

the jobs listed in this question which is the best one you

are really sure you can have by the time you are 30 years old?

1,

2.

Mayor of a large city . N

-
d
e
~

___Attendant - recreation and amusement

____Captain in the Navy. | |

____Knitter

—__Receptionist or switch-board operator
Insurance agent

__;_Architect |

—__Owner-operator of a printing shop

___Librarian

__Shoemaker or repairer in a factory
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To be answered by boys only

8.(a). Of the jobs listed in this question which one would you choose

to have when you are 304years old, if you were ffeé'fb hé#e any

of them you wished?

1, ;;;_pivil engineer

2, ___ Author of novels

3. ___ Diplomat in the Canadian Foreign Service

4, ___ Taxi driver

5. ____Newspaper columnist

6. _;__Share cropper (one who owns no livestock or farm : ﬁ}
maéhinery, and does not manage the farm)- .

7. ____ Plumber

8. ____poékkeeper

é. ____Streetcar motorman or city bus driver

10. ___ Minister of pr;est.

To be answered by girls only

8.(b). Of the jobs listed in this question which one would you choose

to have when 'you are 30 vyears old, if you\werefffee to have any

e

of them you wished?

1. __ Civil engineer

2, ___ Author of novels

3. ___Diplomat in the Canadian Foreign Service
4, ___ Taxi driver

5. ____ Newspaper colummnist

6. ____ Laborer in textile indgstry

7. ____ Furrier

8. ____ Bookkeeper

9. Filing clerk
10, Nun
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DISCUSSION OF SEWELL'S SES SCALE

a) Selection of items: FromAthe long original}é;ale; 14 items were
selected through item analysis and then constitute the short form,
These items deal mainly with household ‘equipment, housing and
education,
b) Validity: The validity of the shortened form was‘established in
that it produced scores in very close-agreement with the original-
scaie. Using samples from three states, the new score (short form)
was correlated with the original score (iong form) for each of the
families in each of the separate samples, The results were as
followsﬁ‘
* Oklahoma - ,94

Kansas - .95

Louisiana -~ .95 7
c) Reliability: The only test made éf the abiiity"o% the short form
to produce a consistent measurement was the split-half reliability 
test, This was done by correlating the scores obtained by dividing

the scale into two equal halves, one consisting of the odd-numbered

items and the other of the even-numbered items, The resulting
corrected coefficients for the three sample groups were as follows:
Oklahoma - .81

Kansas - .87

‘Louisiana - .81
This compares with the reliability of the original scale which was..80, ?
The adaptation used in this study ignored family income because

it ‘was thought that it might elicit sﬁspicion and hence false results,



