
ANGER MANAGE'IMENT GROUPS 
FOR ADOLESCENTS 

A PRACTICUM REPORT 
SITBMI'ïTED TO THE FACULTY OF GRADUATE 

STUDIES IN PAR- FULFILMENT OF TEE 
REQWIREMENTS FOR THE DEGREE OF 

MASTERS OF SOCIAL WORK 

FACULTY 
OF 

SOCIAL WORK 

UNIVERSITY OF MANlTOBA 
WMMPEG, MANITOBA 

(C) SEPT11997 



National Library 1+1 .,,da 
Bibiiïthèque nationale 
du Canada 

Acquisitions and Acquisitions et 
Bibliographie Services seivicas bibliographiques 

395 Wdlingtm Street 395, rue W d l i n w  
Ottawa ON K1A O N 4  W O N  K 1 A W  
Canada Canada 

The author has granted a non- 
exclusive licence dowing the 
National Library of Canada to 
reproduce, loan, distn'bute or sell 
copies of this thesis in microform, 
paper or electronic formats. 

The author retains ownership of the 
copyright in this thesis. Neither the 
thesis nor substantial extracts fiom t 
may be printed or othemise 
reproduced without the author's 
permission. 

L'auteur a accordé une licence non 
exclusive mettant a la 
Bibliothèque nationale du Canada de 
reproduire, prêter, distribuer ou 
vendre des copies de cette thèse sous 
la forme de microfiche/film, de 
reproduction sur papier ou sur format 
élecîronique. 

L'auteur conserve la propriété du 
droit d'auteur qui protège cette thèse. 
Ni la thèse ni des extraits substantiels 
de celle-ci ne doivent être imprimés 
ou autrement reproduits sans son 
autorisation. 



COPYRICEï PERLMXSSION PAGE 

A ThesWPracticam sabmitted to the ~ a c d f y  of Gradunte Studia of The Univenity 

of &hnitoba in partiai fiiIhllmtat of thc rquiremenlr of the degret 

Permission has b e n  gmnttd to the Library of The Univcoity of Manitoba to lend or seil 
copies of thb thairlpracticum, to the National Libnry of Canada to microfilm thtr thesir 

and to lend or sel1 copia of the Wm, and to Dlucrtatioer Absh~cts International to publbh 
an abstnct of th& thesis/pr?cticum. 

The author r u e r v u  other publication rights, and neither this thcur/practicum wr 
exteusive estracts from it may be printed or otherwise reproduced without the author's 

written permission. 



ABSTRACT 

The report revïews theones, tre8tment apptoaches and measurrs reIating to anga 

manage- and asgrrssion with partiailot imaat  in adolescence. The pracai~ll~tl 

involves the use of two types of a n g a  contml trainhg program for teen aged clients of a 

child weifare agency in Winnipeg, Usnitoba The Anger ContmI Training as deveiopcd by 

Eva Feindler (1986) and Psychologid Skiiî Stnaming based on Arnokl Goldstein's 

(1 980) work saved as the modek usai in the two ange mamgunent groups ptesented to 

the adolescents. 

The Stait-Trait Anger Expression Iiiventory (STAXI) was utiiized as a pic and 

post test rnuwre to assist in the evaluation of the efftctivmess of the programs offered. 

The scores fiom the measwe are highlighted dong with an interpdon of the redts. 

The treaunent group utilizing Feindler's Anger Comol Training showed positive changes 

as refiected in the pre and post test scores on the S T M .  

A review of the implementation of the program is presented and inciudes 

recommendations for future use of the modcls for anger management pro- for teens. 
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INTRODUCTION 

GIM OF 'l'HE INTERVENTION 

It has long b e n  my aim to imervae at a levd that wiü have some influence on the 

members of the conimunity with whom 1 intcract in a professional cqacity. 1 have 

recognized that many ofthe adolescents and theu parents &bit interise anger when 

attempting to problem sobe as a famiy unit. This project was developed in a response to 

an identined need to help adolescents control their anger and to help pan- understand 

how inappropriate responses to anger can impact upon evay one in the family- 

LXARNING GOALS STATEMENT 

1 want to acquire a deeper understanding ofanger, how this emotion seems to 

over ride other emotions, and why this emotion is so easiiy dispiayed in ternis of 

aggressive behaviour-1 want to apply this knowledge in a structurecl fuiion to assist 

adolescents and theù f d e s  with controhg their anger and reducùig their aggressive 

behaviours. I hope to gain more skilis Wtating groups in order to successnilly nin 

groups in the fiinire. I aiso wish to transfi the knowledge and sidis acquired nom this 

practicum to others who wish leam and deveiop their skills to ficiiitate anger management 

groups. 



Macdonaid (1992) d e s c n i  adolescence as a period of psychosis and of grait 

irnponance during this traasition is that the individual most needs the aabiliq offamily as 

he or she evolves through a contiisiag h e  of interna1 instabiIity- Even though this pcriod 

is temporary, maay fàmilies find thtmseives unable to rnanage their troubled teenagers and 

seek institutionaikation or management by a chüd-we&e agency- Chiid w e h  

pracationen have been concemed about the increase of the d e r  ofchilàren utiiizing 

out of home placement and the effms that this bas on chüdrcn in long tam placements. 

Family-centred services, coupled with new theoreticai perspectives have brought fonh 

viable alternatives to placement optiom. 

1 have been empioyed with WLlULipeg's Chiid & Family Savices Agency fot the 

past 10 years. 1 have worked primdy a the chiid protection end of the social work 

spectnun up until the summer of 1995. Th- was a di@ sbitt in the Agency's thinkùig 

which placed more emphasis on the famüy in crisis and ways in which altemative 

intervention programs may be more &-et ïhe volume of chifdren coming into the 

Agency's case has been increasing steadily ova recent yean. The projection o f  the vast 

number of children th would corne into the care ofthe agaicy in the near finue p o d  a 

growing concem. Aitemative/Diver&nary Prognuns were proposed as aitaaative~ to 

bringing children into are.  The programs took on two shapes, one being to expand the 

s e ~ c e s  offered to permanent wu& (Le. adoption services) and the second being M y  

focusseci services. The incentive was coineci the Volume Management Initiative 0 

and was embraced by the entire agency. The budget for the program was over a million 



dollars. The primary focus of the VMI is to d u c e  the mimber of children coming imo 

care, d u c e  the numba of days that chiidrea remah in care, and to uxomplish this 

without placing children at risk My involvement is cemeci in the M y  focusseci services 

pro-- 

The VMI had a huge task before it. In the area ofnimily focussed savices, each 

area in Winnipeg CMd & FarniIy Services i d d e d  the needs of the hnilïes ofwhich they 

service and programs were developed to meet these a d s .  ïhe programs situated in the 

Agency's four catchment areas were as foilows: 

1) In-Home Crisis Res01ution Program (Northwest) 

2) Parent/Teen Mediation Program & Family Based Treat & 

Intervention Rognim (Southwest) 

3) Parenfleen Response Team & Solution Focussed Brief Family 

Therapy (E-) 

4) Family Centred Reunifiication Program & Alternative Care/Kinship 

Worker Program (Central) 

The pro- were hplemented in Aprü of 1995 and were desi@ to nin for 

three years with an evaluation component built in. Workers were hired to î i l l  the positions 

of the new programs created by the VMI. Many of these positions were filleci by workers 

aiready employed by the agency. This created a process o f b a c ~ g  positiom for those 

vacated by the VMI staE The advantages w a e  that maay ofthe nmly created positions 

were med with experienced a i a l  workers with an exteasive Child Welfare background. 

The disadvantage was that the agency undement a @or transition period. 1 assumed a 



Parenfleen Response Team position for the Winnipeg CMd & Famiiy SeMces, East 

Area -Agency. 

Wthin each new position there was the need for a fidamentai shiA in the role of 

the worker. Aithough chiid protection remaias fjrst and foremost in our dealings with the 

family, we a i s 0  have to rernind ouselves ofthe goais of the VML It became very 

important to explain what my new role was to the W y  and how I hoped to help them. 

This seemed to be the easiest part for me as most fàmüies were despefateiy aeeding 

someone to intervene in any fashior My experiences with the families in the program, 

however, quickly took on a new twist. Previousiy 1 migbt assess a nMily's problems and 

possibly bnng a chiid into the agency's care and attempt ta figure out ways to reunite the 

farnily later. The primary reason being that the sheer number of cases prevented me âom 

giving the familes the time needed to problem d v e  nnt. The Parent/Teen Program is 

allowed the Iwniry of having each worker carry ideally 10 cases with the hope that case 

turnover wifl be within 2 to 3 months. With this amount oftirne to spend on each case, I 

am able to make a more thorough f d y  assessment. Meeting the f d e s  ui crisis does 

ailow me the oppomrnity to intervene when they are moa d e r a b l e  to the change 

process but I aiso met them when thqr are moa angry. This led me to ponder the nature 

of anger and the aggression which sometimes accompaaies this. 

Families undergoing parendteen codict have a number of issues present. Each 

f a d y  member has a need to express their feelings and opinions. Durùig parendteen 

conflict, anger is one feeling expressed most frequently and easily. Parents appear angry 

with their teenager's attitude and bebaviour The teenagers are angry with either one or 



both parents. At varying lwek the parents may be mgry with one another or the teenager 

may be angy with theu sibhgs. 

Workhg with f-es and their teens for the past year has prompted me to explore 

a variety of approaches to deai with the expression ofanger withti M y  sessions. It 

became clear that the anger issues had to be deait with early in M y  meetings before we 

could proceed much fùrther into probIem solviug and conflict resolution. ïnitially my role 

became that of a detective of sorts, needing to unrave1 the mystery surrounding the 

asgression presented to me as a result ofthese angry faiings. 1 needed to find out more 

about anger and what factors idluenceci the acting out of anger imo aggressioa I aiso 

wanted to become effective as a change agent to become more e f f i v e  when dealing with 

angry and aggressive teenagers and theu families. 

I was given the opportunity to attend an Anger Management Training Program in 

the fa11 of 1996. The program was mn through Manitoba Corrections and was facilitated 

by Brent Apter. The knowledge obtained tiom the program was weii received and has 

iduenced a large portion of my pracbcum proposai. 

This paper rwiews relevant theories regardhg the nature and reason for anger and 

what factors rnay determine aggressive behaviour. Contained w i t h  this literature review 

1 have explored various measures of anger and aggression and d i s w s  a varïety of 

ireatment programs designed and implemented for aggressive adolescents. I present a 

treatment design using a group model dong with the advantages and disadvantages of 

using this model with rny target populatioa The focus of my intenemion was to help the 

group members idente their angry féelïngs, discuss the intemai cognitive processes 

associated with these feelings, and to change the responses to their mgxy feeiings. It was 



hoped that the htervention wodd reduce aggressive behavioun resuiting fiom the feehgs 

of anger of the goup members within and outside ofthe program 

Section 1 DEFINITION OF WGER AND AGGRESSION 

The literature review inchides the ofanger and aggressior The two need 

not mean the same as anger is definecl by Novaco (1995, 1979) as an affiaive stress 

reaaion to provocation events. Whereas -sion according to behaviod theocy, is a 

pattern of lea~~led responses to both internai and extemat fmors. It is maintaineci by 

consequences as sociai reinforcement, relief fkom aversive stimulation, and acquisition of 

concrete rewards (Variey, 1984). 

NATURE AND FUNCTlON OF ANGER 

The iimbic system of our brain is prunarily concenied with emotional responses 

(Moyer 1968, 1971). Anger is a strong emotional response to provocation 

(experience/situation) that has ideminable aritonomic nervous system compoaents as weil 

as cognitive components (Novaco, 1975). It is describeci as a secondary emotion. This 

simply means that there is another feeiing experienced before one becomes angq. The 

role of anger has many facets. Anger dows us to express or cornniunkate negative 

feehgs to othen as weii as to induce impulsivity. It also d i e s  us to ready ounelves to 

protect our existence. 

Novaco (1975) disnisses the defernive fùnction of mget. Under conditions of 

physical threat, anger wiii energire the attack response. The physiologid response to a 

dangerous situation stems âom a chernical feaction triggered by the brain 



(Catecholamines; LE., adrenaline and no radrenafine) ( Ax, 1953; Funkenstein, Greenblatt 

& Soiomon 1 962; and Schacter, 19 57). Cardiovascular changes foiiowing experimentai 

induction of fear and anger have tended to show an adrenaline pattern for fear and a 

noradrenahe one for anger. This chemical reaction heightens or lowers either our systolic 

or diastoiic blood pressure or both. Along with an increase in hart rate, we experience an 

increase in physicai strength along with other aitered physiological functioas. The body 

has prepared itseif to act, however our cognitive processes detemine how we act. 

Bandura (1973) concluded that the studies just cited by Ax, Funkennein, and Schacter 

were inconsistent, in that fear and anger had sunilar physiologicai correlates and that the 

emotions experienced were dependent upon identifiable external influences stemrning fkom 

a comrnon &se emotional arousai. 

NATURE AND FUNCTTON OF AGGRESSION 

Aggression is the physical acting out of angry feeiings with the intent to cause 

harm to a person or object. It is believed to be a primitive behaviour datins back to the 

ancient development of the human brain The hypothalamus portion of the brah controls 

the autonomic processes regulating our respiration, body temperature, and heartbeat. The 

hypothalamus ais0 has a role to play in regulating hormones which affects Our emotions 

and motivation The hypothalamus along with the amygdda are part of the limbic system 

and work in unison in the mediation of aggression (Scherer, Abeles, & Fischer, 1975). 

h o n g  the varieties of the definitions of aggression, those which involve the 

attributes of the behaviour assumptions about the instïgators, emotional aspects, and 

"intent to injure" are the mon muent (Bandura, 1973, p. 2). The concept of "intent to 



injure" has been considered an unnecessary concept in aggression due to the dBicuiq in 

measuring it. Geen (1976) argues that the concept of intent may be unavoidabie despite 

its inherent problerns because there are many examples of situations where pain is caused 

to one person by another without any intent to inflict injwy- ICdimm (1970) argues that 

any definition of aggression mua aiso incorporate the notion that there is a chance of harm 

being done to a victirn. [n other words, there is an expectaucy that injury will result fiom 

an action which indicates a cognitive intemenhg condition 

Lochman, Burch, Curry and Lampron (1984) use a cognitive behavioural 

fiamework to conceptualize aggressioa as a behavioural reaction due in part to distoned 

and inadequate cognitive processing of perceived provocations and hstrations. 

Behavioural theones of anger and aggressiou, beginning with Bandura (1973) and 

followed by Novaco (1979), emphasized the role of cognitive appraisai mechanimis- It 

has been demonstrated that the appraisai of provocation stimuli (dirediindirect threats, 

aversive stimuli, etc.) influences the magnitude of aggressive behaviour. 

MGER VS AGGRESSION 

The relationship between anger and aggression has been studied and debated for a 

great deai of tirne. Rule and Nesdale ( 1976) reviewed evidence consistent with the view 

that when a person's arousal state is anger then the anger acts as a determinant of 

aggression, which was directed toward the goal ofinjuring the perceived source of anger. 

Research suggests that a person's anger and subsequent aggression can be increased or 

decreased dependent upon that person's causai attribution ofthe physioiogica arousal 

expenenced. One of the major theoretical contentions conceming aggression is whether 



anger is a necessary concomitant. The relationship between anger and aggression is 

unciear. 

[NSTRUMENTAL A N D  REACTIVE AGGRESSION 

Buss (1961. 1971) distinguïshed between two forms ofaggressioa One fonn of 

aggression is reinforced by pain ofthe victun and the other form is reinforced by some 

extrinsic rewards in which anger is not involved. It has not been shown that injury 

reinforced aggression must be coupled with anger or any other emotioa It has aiso not 

been shown that aggression reinforced by extrinsic reward must occur in the absence of 

anger. Feindler and Ecton discuss diffierent types of aggression such as instrumental 

aggression (learned behaviour) and reaaive aggression (stimulus-bound). Inmument ai 

aggression is a response performed in order to obtah specific rewards whereas reacrive 

aggression is a defensive response to real or perceived provocation. Bandura (1973 ) made 

note that both types of aggression are goal specific and both types could be Iabeiled 

instrumentai asgression. 

Berkowitz (1962) considers that anger refers to  an emotional state, presumably 

resulting from hstration, which when consistent with compatible cues, instigates 

aggressive responses. He has shown that anger does not always lead to aggression but 

requires the presence of appropriate cues (Berkowitz, 1964, 1965). Scott and Buss 

( 197 1 ) demonstrated aggression in the absence of anger. Kaufman (1965a) presumes 

q e r  to be neither a sufficient nor a necessary condition for the production of aggressive 

be haviour. 



STNT TRAïï 

The relationship between anger and aggression makes one wonder why some 

individuais becorne aggressive when angered and why some people do not. An 

individuai's personality may pre-dispose them to experience and express anger in cenain 

ways. 1 will briefly touch on the Stait versus Trait issue as discussed by Leonard 

Berkowitz (1993). 

The world wouid be an easier place to iive in ifwe could categorize peopIe based 

on personality traits and could predict how an individual will behave in each and every 

situation. Unfominately, we are unable to predict with certainty how an individual wiii 

behave according to their personality traits. Walter Mischel (1968) questioned whether 

most people had stable personality traits, that being, definite and abidhg inner mental 

structures that produced the same behaviour regardes of the situationai context. He 

found that behavioural stability is usually limiteci. îhe behavioural coosiaency that does 

exin penains only to relatively similar contexts. Some people will behave in certain ways 

in cenain situations dependhg upon the meaning the situation has for the individual, such 

as when they perceive themselves as being thrateneci or criticized. Mischel's midy did 

not deal with aggressive behaviour specificaüy and we are stiii lefk to wonder whether 

aggressive conduct is as variable across situations as are the other types of behaviour in 

Mischel' s research- 

Berkowitz (1993) maintains that some people will act the same way whenever an 

aggressive oppominity arises, if they are &ee to do what they want in a given situation. 

He argues that people will try to hm someone if they have an underlying aggressive 

disposition, or they will not attack a target if they have a non-aggressive personality. He 



feels that these people are at the exneme ends of one another and are either highiy 

aggressive or highiy non-aggressive. Average persons are not strongly incliwd one way 

or the other, making our behaviour more variable across situations. 

Berkowitz (1993) cites a study by Degénbacher, Demm, and Brandon (1986) in 

which a group of univenity midents were given a pemnality measure and were 

questioned about their anger experiences. ïhey were asked to keep a log for one week 

and asked to keep notes of their anger experiences. It was found that those individuais 

who scored highest on the anger scaie, reported having the most fiequent and moa intense 

anger experiences. 

The study suggests that individuals with a predisposition to become angy quickly 

and expenence anger more intensely, wili, in fact, experience intense anger more oflen 

than individuals who do not possess this trait. 

In summary, it has been demonstrateci that individuals do possess personaiity traits 

w hich predispose them to exhibit certain types of behaviours (Mischel L 968). Whether 

these behavioun occur or not depends upon how the individual perceives a given situation 

with regard to their personal safety or cnticism. Aggressiveness was not specific to the 

study and we could draw no conclusion concerning aggressive behaviour. Berkowitz 

( 1993) maintained that aggressive individuals will behave aggressively if there are no 

extemal limitations placed on their behaviour and non-aggressive individuais will not 

aggress under the same cucumstances. He categorked extremely aggressive and 

non-aggressive individuals as operating on this premise while the average person wiiî 

exhibit a wide range of behaviours across situations. 



A study by Deffenbacher, Denmi_ and Brandon (1986) found that individuais 

scoring hi@ on anger expression scaies reported having very nequent and intense anger 

experiences. The snidy suggens that an individuai may have a predisposition (trait) to 

become quickiy angered and experience intense anger. 

At this point 1 would like to caution the reader not to jump to conchisious. An 

individuai possessing certain penonaiity traits to aggress or to experience anger ofkn and 

intensiveiy may not act upon their urges. 

I feei that personaiity characteristics determine who we are and fkom whence we 

came. We cannot change what heredity has given us outside of injury, eelected nugery, or 

illness. We can, howwer, change o u  perceptions toward a situaaon, a penon, or an 

event. The interventions as descnied later in this report are based on this asnimption TO 

fùrther explore the nature of aggression, it is important to review the theoretical 

developrnent of tbis concept. 

SECTION 3 TEEORETICAL CONCEPTS OF AGGRESSION 

Prior to the 1970's there were three major groups of psychotherapy to help change 

or alter aggressive, disturbed, ineffectve, and unhappy pasons. These groups were 

separated as psychodynamidpsychoanalytic, humaaistic/cliem centred, and behaviour 

modification. I wiii briefly touch on the theories providing the impehis for behaviour 

change. 



PSYCHOANALYTIC/PSYCHODYNAMIC 

There can be no discussion about psychoanalytic theory without making reference 

to Freud (1946) who associated aggressiveness with Sexuality. The sexual and aggressive 

drives were beiïeved to be the primary motivating drives for people to behave as they do. 

He felt that individuals held within them the desire or the unconscious wish to die and that 

this self demctive energy had to be d i v d  f?om it's original purpose. This diversion 

would manifest itselfin outwardly destructive fkshions which wouid reduce teasion and 

restore a balance withh the individual, 

Lorenz (1970) held sirnïlar beliefs concerning the bdd up ofaggressive energy and 

the need for this energ to be dissipated in a regular fashion to prevent overly aggressive 

acts in the envimunent when deemed inappropriate. Lorenz studied animai behaviom 

and postdated that hurnans have made attempts to d u c e  our innate aggressive 

tendencies through education and the eüminaîion of hstrations but that this was not good 

enou*. He felt that aggressive energy could be dissipated through involvement in sports 

and cornpetition (Megargee & Hokansoa, 1970). 

Freud's theories concerning aggression were chaiienged in later years as other 

schools of thought observeci individual behavioun with contradicting plausibilities for theù 

occurrences. He did not take into account the cognitive processes of individuals and the 

ability that we have to make choices towards whom aggressive acts are duected dong 

with the intensity and the intent for the aggression- As with aU psychoanaiytic theories of 

behaviour, the extent to which empincal analysis can be appüed is severeiy limitai. 

Lorenz was cnticized for his anempt to extrapolate fkom his extensive work with 

animais and extrapoiating to human behaviour, for fading to take h o  account individual 



differences (Megargee & Hokanson, 1 WO), and for not considering idtemative 

explanations to theu observations. 

Attempts were made by Hassenstein (198 1) to add cndiiiity to Ethologka1 

Aggressive Drive Theory by distinguishing other biological causes for aggressive anùnal 

behaviours. These causes were sexual motivation, group defense aggression, agressive 

reactions caused by fear, ppecking order aggression, and fhstration aggression He also 

considered the inherent difficulty of extrapolating from the r d t s  of animal studies and 

applying them to human behaviour. 

Empirical mearchers in the area of aggrestion rehed Freud's earlier theories on 

Our h a t e  drives which create energy that in oome form has to be released. This theory 

was IabeUed Frustration-Aggression Theory and was imroduced by DoUard in 1939. In 

terms of behavior, the theory postulates that if individuals are unable to release the build 

up of agressive energy passively then they will behave aggressively (Glaser, 1978). The 

theory holds that fiusration is the singular antecedent to aggression (Buss, 1969). This 

shift in thinking provided a vast area for exploration in the field of aggression research. 

Frustration was viewed as crucial in categorizing the variable which determined the 

intensity of the aggressive behaviour. The stronger the hstration experienced by the 

individual, then the aggression wodd be more intense (Buss, 1969). Fortunately the 

socialkation process has forced individuals to suppress the urges to act out asgressively, 

even though the fhstration stiii exists. The theory maintains that the energy created from 

minration can be temporarily suppressed or displaced but carmot be destroyed. Takhg 

the concept one step funher, Doiiard (1970) adds that aggression is not dways acted out 

physically but may manifest itseifin fantasies, dreams, or plans of revenge. The direction 



of the aggression is not afways towards the stimuli to be the cause ofthe harat ion The 

term dîsplaced anger or w o n  patains to the ability of an individual to veut f b t d o n  

towards themselves ( i-e., kickhg the dog), or to no ondthing in partiarln+ and Irsliing out 

verbaiiy (Le., mearing a f k  stubbing one's toe). 

In summary, the work of Doliard (1939) and his foiiowers hdped to explain some 

questions conceming the energy we feel when we become hstrated. It is tnit that we do become .. 
aroused bath physically and emotiody when fbtrated but the theory does not explain why 

. .- 

some individuals behave aggressively when othen do not Law snidies showed that aggression 

was not always displayed in hstration situations indicating M e  vaîidity in the FNSfrafion 

Aggression Theory (Apter 1995). 

HUMANISTIC/CtlE:NT CENTRED 

The HumanistidClient Centred psychotherapist's approach viewed feelings as a dued  

aspect of human expenence and not to be expelied or dischargeci but used as orienthg 

information (Thomas, 1993). Emotion is regarded as the organism's direct evaluafive, hunediate 

expenence of the organism/environment field, fùmishing the basis ofawareness of what is 

important to the organism and organizing action (Greenbecg & S m  1989). 

The objective of this approach is to increase the awareness ofexnotion. Outcornes of 

heightened awareness are betieved to be growth-producing motivation to change and subsequent 

constructive actions. Cari Rogers (1959) e~hasized the iàdhation of client awaceness of 

emotions that had been distorted or denieci in the past. Rogerian theorists beiieved that the 

potential to change resides within the dent and change agents attempted to dease the client's 

potentiai by providing a warm, ernpathetic, maiàmally accepting helpiag emriromnent (Rogers, 

1959). 



BEHAVIOUR LMODIFICATION 

Behaviour modification refiects the systematic use of contîngency management, 

contracting, and the trainhg of teachers and parents as behaMour change managers. The 

theory maintains that desirable behaviou or approximations when appropriately 

reinforced wiii increase the probability that these behaviours will occw again (Skinner, 

193 9) 

This approach to behaviour change was very effective and the basic principles (Le., 

rewarding desirable behaviours to reinforce these behaviours) fonn the foundation for 

leamhg in both animals and humans (Pattema, 1973; Novaco, 1976). 

SUMMARY 

Semai and aggressive drives were believed to be the prirnary motivating drives for 

people to behave as they do. Both Freud and Lorenz feit that aggressive energy is created 

from ~ i t h  and has to be released. if the aggressive energy was not reieased in a 

constructive fashion, then destrucrive betiaviour would result. 

Freud's theories conceming aggression were chaiienged in Iater years as opposing 

explmations for aggressive behaviour emersed. He failed to take into account the 

cognitive processes of the individuai. Lorenz was criticized for his attempts to draw 

conciusions from animal studies and compare them to humans. 

Dollard (1939) introduced the hstration-aggression theory in 1939. He refhed 

Freud's earlier theones, and postulated that ifindividuals are unable to release the build up 

of aggressive energy passively then they will behave aggressiveIy. The theory holds that 

hstration is the singuiar antecedent to aggressioa 



B w  ( 1969) and GIasser ( i978) heiped to fûrther research this area. Individuais 

couid now be held accoumable for their behaviour as socialization has forced individuals 

to suppress the urge to act out aggressively. 

The theory makes certain assumptions whidi are: 

- energy created fkom haration can be temporarily suppressed or displaced 

and c a ~ o t  be demoyed. 

- aggression is not always acted upon but rnay &est itselfin fantasies, 

drearns, or plans of revenge. 

- the direction of the aggression is not aiways toward the stimuli believed to be 

the cause of the hstration 

- the stronger the fnistration experienced by the individuai, the more intense 

the aggressive behaviour rnay be. 

Humanistic/CIien t Centred 

Proponents of  the humanistic approach view feelings as a valued aspect of the 

human expenence (Rogers, 1959; Greenberg & Safian, 1989; and Thomas, 1993). 

Emotions are a way for us to experience and interpret the worid around us as weil as 

helping us to understand what is important. Emotions also heip us to organize our 

behaviours. 

The objective of this approach is to increase our awareness of emotions. In so 

doing, we become more motivated to change and behave positiveiy. Rogers ernphasized 

the need for the therapist to facilitate the release of emotions that have been previously 



distoned or denied. It is beiieved that this process can occur within a wam, empathetic. 

accepthg and helpîùi environment. 

Behaviour Modification 

This approac h incorpo rxes r he systemaric use of contingency management, 

uonrracting and rhe training oiteachers and parents as behaviour change managers. The 

theop-. jirnply put. maintains that desirable behavioun or approximations wiU occur again 

if appropriately reinforced i Siire:. ! 935 ) Co-gitive behaviourai theorias have 

borrowed from rhis approach due to i<s overail effectiveness. 

.b theories for change ail three concepts are concemed with pro-social behaviours 

and dl have been incorporated in many other approaches to behaviour change. The 

psycho-anaiytic approach has sofiened to give more potential for the individual to make 

choices in how he or she behaves The humanisic approach was popuiar in the 60's and 

70's and set the stage for baby boomers in Amenca to express themselves. The 

fiee-spirited behaviour of a large goup of individuals in the USA was also met with 

agession fiom authoriues (government). The notion of becoming "in touch with your 

feelings" cornes to mind when witing this summary. 1 feel that for individuals to begh 

making changes, there has to be an exploration of the feelings around the behaviour to be 

changed. The intementions discussed later wiU make use of ernotional states in given 

situations. 

The contribution 6om the Behavioural Modification Mode1 will be drawn upon as 

weu. 1 strongiy feei that the aggressive behaviours of individuais has been leamed thus 

implying that these behaviours have been reinforced in sorne way in order for it to be 





Intemal consistency was high for the total scale and in the eight item AXIIN and 

AWWT anger scaies when evaluated by computing alpha CO-efficients and item 

remainder comelations. The deveiopment of the d e  came about through rigorous 

methodology and has been widely used in clinicai researcb studies on anger and health, 

Feindler ( 199 1) recommends the use of this sale with adolescent populations due to its 

ease in administation, scoring, and the hctional adaptabitity of the redts. 

Seleetin? the STAXI 

1 was interested in s a t h e ~ g  i n f o d o n  about the participants' feeling state and 

their propensity to express anger. State anger is an emotional aate indicated by subjective 

feelings that may range in intensity f?om mild annoyance to fury and rage. Trait anger is 

described as the disposition to view many situations as armoying or f k s u a ~ g  leadiig to 

more fiequent elevations in state anger based on the individuai's perceptions. Therefore, 

trait anger leveis duence aate anger. individuals high in trait anger experience more 

frequent and intense state anger than do individuals who are low in trait anger. 

The STAXI provides a meanire that can detect the direction that anger may be 

expresse4 either inward (Ax In) or outward (Ax Out) or both- The measure can also 

indicate an individual's attempt to control thek anger (Ax Con). One scaie ( M x )  takes 

into account the interrelationsbip ofanger expression inward (Ax In), outward (AX Out), 

and the individual's attempt to controi their anger (Ax Con). 

The STAXI is a paper and pend test which utilizes a Cpoht Liken scale. The 

measure is easily adrniniaered, takes iittie tirne (10-15 minutes), and is eady scored. 1 

found the administration of the measure to be non-inmisive in the goup setting and the 



participants required minimal assistance in c o m p l e ~ g  the test. The participants of both 

groups were given the masure during the fka session attendeci and during the last session 

of the p r o g m  

More About the Measue 

The measure corisists of 44 items that fonn s u  scaies and two subscdes. These 

scaies are descriied in the STAXI Professional Manuai containeci in the package with the 

measure. received corn Psychological Assessrnent Resources, hc. (PAR). I rnight add 

that P.= granted permission for me to use the measure. 

The manuai descnies the scaies as follows: 

State h g e r  (S-Anger): A 10 item scaie that measures the intensiq of 

aow feelings at a panicular time. 

Trait h g e r  (T-hger): A 10 item scale that measures individual 

differences in the disposition to experience anger. 

The Trait Anger Scale has two subscaies, Anger Temperament and Anger 

Reactio n: 

Anger Temperament (T-Anger/T): A 4 item scale which measures general 

propensity to experience and to express anger with specific 

provocation. 

.user Reaction (T-Aqerl'R): A 4 item d e  that m u e s  individual 

differences in the disposition to express anger when cnticized or 

treat ed URfairly b y O ther. 



hger  In (Ax in): An 8 item anger expression ~cale that meanires the 

Erequency with which angry feelings are heid or suppiessed. 

Anger Out (Ax Out): Is an 8 item anger expression scaie that meanues 

how often an individual expresses anger toward other people or 

objects in theù environment. 

Anger Controi (Ax Con): An 8 item scaie which masures the frequency 

with which an individual attempts to control the expression of 

anger. 

Anger Expression (AxlEx): This scale is based on the responses to the 24 

items of the -k In, Ax Out, and the Ax Con Scaies, which provides 

a generai index of the frequency with which anger is expresse4 

regardless or the direction of the expression. 

The STrtXI Professional Manuai contains information to assist in the 

administration, scoring and the interpretatioo of the data. It also provides percentiles and 

their linear transformation (T Scores) derived from normative simples against which 

individual scores can be ranked. 

The nomal sample represents addts, college midents, and adolescents separated 

dong sender hes .  The addt sample is divided by age groups 18-30,3 140, and 41 and 

older. Percentiie rankings are also avaiiable for populations of special interest (i-e., 

medicai and surgical patients, prison inmates, and military recruits). 

1 compared the groups participating in this practicum to the adolescent normative 

sample as weU as making cornparisons between individual group members and between 



the two ueatment groups in my intervention 1 will d i x u s  the S f A x  r d t s  later in this 

report. 

SECTION 4 ADOLESCEXCE .LW -%SGEW.%GCRESSIVENESS 

Adolescence has been defined as a tirne oisonilicr and turmoii instigated by the 

process and adaptation to pube- (Blos. 1979) This penod has k e n  dexrïbed by 

Enckson (1968) as a normative &sis and a time of grain beween the indibidual and 

society during which one's identity is fonned. Adoiescence can kc 3 tirne of si-gificanr 

psychologicai, physical, and social change and development. ...dolescence begins inirially 

with rapid physical growth and sexuai rnaturiry. The physicd uansforrnation during t his 

period can only be exceeded by the fetal and neonatal nages of human development 

(Kendall & Wüliamson, 1986). 

The transition to adulthood is usually a dicu l t  one for moa teenasen. 

Developmentdy, adoIescents are attempting to establish their independence from their 

family or ongin, makùig significant connections within their peer poup and muggling ro 

find their own identity. Theu sexuaiity has been t h s t  into the Sielight and can becorne a 

central focd point for many adolescents. The overactive homonai surges are iinked to 

the severe mood swings that many parents acperience with theu teens (White & Speisman, 

1977). 

Cognitive abüities of the adolescent are aiso undergohg rraasfonnations. 

Adolescents are abie to c o m a  systems and theones, they are able to t h i .  about 

thought. They can reason un the basis of the hypothetid. The hdamental 

transfomtion during adolescence is the change f?om concrete to formd operations 



(Piaget, 1969). Their time perspective is broadened and they can begin to think beyond 

the present. Aiso inherent in the intelieaual development of the adolescent û 

egocentricity (Le., a failure to distinguish beoveen seif and others). hrring the t h e  that 

teens are able to hypothesize about the world, they aiso fiel that their thoughts are al i  

powerful and meaningful. The world as they see it shouid be as they t W  it to be no 

matter what is real (Piaget, 1968). 

Piaget (1968) c a s  overcoming egocentricism as a decentering process. The shift 

fiom a lirnited perspective to a more differentiated outlook takes place s~ultaneously in 

thought processes and in social relationships. Closely knit peer groups are forrned not 

ody as a result of group pressure to conform but is viewed as valuable in the decentering 

process. He feeis that discussion is the key to this process and is the goal of adolescent 

sociai interaction. 

Erickson ( 1968) and Piaget (1969) both agree that there is a positive component 

to adoiescent deviance, ernotionaiity, and ideaiism. E ~ C ~ S O U  (1968) feels that successful 

emotional deveiopment during adolescence promotes a positive identity which is largely 

dependent upon the nippon @en to the teen by the collective significant social groups to 

which they i d e n e  (e-g., class, nation, culture). Both Enckson and Piaget feet that ''what 

individu J s  become depends not only on their human potential but also on the beneficence 

of their societies (as cited by S peisman, 1977, p. 24). 

-As previously noted socialkation plays a key role in setting parameters around 

behavioun within that social context. The development of the adolescent to a large 

degee can be considered a by-product of the environment in which he or she live. The 

extent to which teenagers will expenence anger and display aggressiveness will reflect the 



models who are closes and mon ngnificant to them This arggests a leamed behaviour 

sequence that may have begun at a point much eariier than the onset of adolescence 

(White & Speisman, 1977) and a brief review o f  childhood deveioprnent in relation to 

aggressiveness follows. 

ADOLESCENT IN CONTEXT OF FAMlLY DEVELOPMENT 

Consideration of the Ange Youth in Context of  the Famihr 

Families influence the development of  aggressiveness (Berkowitz, 1993). McCord 

& McCord (1979) conducteci a midy to detennine ifthe iduence of the f d y  was 

related to how individuais faired in their adulu Lives. They identifieci 230 children between 

the ages of 5 to 13 years who were counseiled by social workers between 1939 and 1945 

in an attempt to reduce juvenile dehquency. The counselling seemed to have no impact 

in the orÏginai project. 

McCord and McCord, with the use of the social worker's records, traced the 

participants between 1975 and 1979 to h d  out what happened to them. They felt that by 

using the social worker's description of the home lives of the children, that they could 

predia the chances of the children becoming highiy aggressive and d-social by the time 

they were adults. 

They found that their parents' behaviour toward their sons had influenceci the 

likelihood that the boys would be emotiody reactive aggressors. It appears that a child's 

early home life had a major impact on how ready and how ofien an individual may 

becorne assaultive when they perceived themselves threatened or chaüenged. McCord 

( 1  979, 1986) analysed the parent's charactenstics, their behaviour toward their children 



and whether or not the men acquired a crùninal record She was able to correctiy idente 

seventy-five percent of the cases where the boys grew up to be crimwls. She concluded 

that child rearing often has a long-term impact upon the development of anti-sociai 

aggessiveness. 

Berkowitz (1 993) descnies parental rejection and harsh parental treatment as risk 

factors in parental behaviours which may lead to anti-socid (aggressive) tendencies. The 

evïdence is fairly consistent that highly aggressïve boys have had wld and indifferent 

parents. ,McCord (1983) found that haifofthe subjects in her study who became criminals 

had been rejected by un&&onate parents. 

Harsh and punitive parents are îikely to produce higbiy aggressive and anti-social 

boys (Berkowiy 1993). A longitudinal study by Famington (1989r~b) reportai those 

abjects convicted of violence in adulthood with records of assaultive crimes were more 

likely to have had parents who had cruel attitudes and employed b h ,  punitive discipline. 

According to researchers' interviews in a national survey of violence in American 

homes. the more children were hit by theu parents, the more fiequently the. assaulted 

their siblings and their parents (Straus, Gelles & Steinmetz, 1980). 

John Reid at the Oregon Social Leaming Centre observed significant correlations 

beween family interaction and aggression. He found that one out of seven normal 

children would respond with aggression to their parent's punitive action For children 

with a history of anti-social behaviour, the probabiiity was grrat (thirty-five percent) that 

they would respond to their parents aggressively. The probabüity was fifty percent for 

highly anti-social children (who were severely abused by their parents) to respond 

aggressively to their parents (Pattersoa, Dishion & Bank, 1984). 



1 w d  not enter a debate conceming the use or non-use of corpord punishment by 

parents. ïhe review of the Iiterature reveals no consensus on this subject. it is important 

to note, however, that some parents spank their chitdren Berkowitz draws a distrinction 

beween wide ranghg and emotional parental aggrrssiveness and more selective and 

weil-controlled use of physicd punishrnent. He suggests that no one parental behaviour is 

the cause for aggressiveness in their chiidren. 

Sears, Maccoby and Levin (1957) also found that mothen and fathers of 

aggressive boys were ineffective disciplinmians rather than only punitive. These parents 

were not selective and consistent when choosing behaviours of their cMdren to be 

rewarded or punished. They also tended to mg, scold, and threaten ïndiscrimiiiately. 

The question ofwhether spanking should or shouid not occur excluding situations 

of abuse. can best be answered by not considering the punishment in isolation One mua 

also consider if the punishment is consistent, specific to the behaviour, not extreme, and 

reasonable then a clear structured pattern of interaction is fomed making the punishment 

more effective. 

Children react to their parents' reactions and vice versa. This represents a family 

interactionai pattern. Each family member is influenceci by another family rnember 

(Minuchin, 1 98 1 ) . Patterson ( 1 984) makes the assurnption that children are basicaily 

trained to becorne aggressive through their interactions with other farnily rnembers. He 

maintains that if a chiid becomes aggressively inclineci because of the interactions with 

family members, then they WU tend to act in socidy hadequate ways outside of the 

f d y .  Parents of aggressivdanti-sociai children are viewed as poor managers, deficient 

in the following 4 areas: 



1) monitoring the adVities of their children bot& inside and outside of 

the home 

2) discipiinhg aggressive/anti-social behaviour adequately 

3) rewardins pro-social behaviour SUsEiciently 

4) probIem solving abïiity. 

These deficiences usually occur together and span through the chiid's life cycle 

tiom early childhood to adolescence. The consequences of poor parental management 

produces an aggressive child prepared to be threatening and assaultive. 

Family disharmony can also be labeiied as a conmiuting factor to aggressiveness 

in children (Farington, 1978). There was no evidence to support the notion that 

aggressive children come corn '0roken homes". Farrington reviewed the family 

background of aggressive youths and foud  that a large number of boys reported that their 

mothers and fathers- had quarreled and fought with each other during the child's eariy 

adolescence. It appears that the parents' disharmony preceeded the adolescent's 

aggressive disposition. Family tension was identifiecf as heightening the youth's inclination 

to be aggressive. Loeber and Dishion (1984) hi@& other studies descniing parental 

disharmony as generating aggressiveness in children, 

McCord (1986) found no higher incidence of delinquencies of boys that come Eom 

broken homes than boys who come tiom intact homes. She maintains that single parent 

homes in of themselves are not a factor in contncbuting to aggressiveness. The remn for 

the break up of the famiy is of greater importance. Homes which are broken by the death 

of a parent are less likely to produce aggressive chüdren as are homes that are broken due 

to separation and divorce. if the separation or divorce was non-conflictual and relatively 



civil, then the children were less prone to exhibit aggressive behaviour. MaW 

Heatherington (1979) reported that when marital codiict is svere enough to cause the 

marriage to end, the chiidren are ofien very upset thus provokins them to behave 

aggessiveiy . 

The impact of parental interaction upon the behaviod tendencies of their 

children cannot be  overstated. in !wmmq, 1 have discussed ways in which parental 

behaviours toward their chiidren can influence how they may behave in their adulthood. 

By looking at the parental characteristics in relation to how they hteracted with theu 

children., McCord (1979) was able to predict with seventy-five percent accuracy which 

children would g o w  to be assaultive aduits. 

Berkowitz (1993) descnbes parental rejection and harsh parental treatment as 

behaviours Ieading to the development of aggressiveness in their children Corporal 

punishment in isoiation may not contribute to aggressiveness, however, in combination 

with rejection and harsh ueatment, generally resulted in chiidren behaving aggessively 

(Patterson, Dishion & Bank, 1984). Parental inconsistence coupled with indiscriminant 

permissiveness and punitiveness produced aggressive boys (Sean, Maccoby Br Levin, 

1957) and (Panerson, 1984). 

Family interactionai patterns affect al1 members of the family (Minuchin, 198 1 ). 

C hildren are trained to become aggressive by other family rnembers. Parents of aggressive 

c hildren are seen as poor managers or deficient in theu abilities to monitor their activities, 

apply appropriate discipline, reward pro-social behaviour dc ient ly  and problem solve 

(Patterson, 1984). 



The disharmony in a famiy c m  have a negative impact on the children Chiidren 

fiom broken homes do not out to be aggressive as a r d t  of cocning £kom a sinde 

parent f d y .  The imponant factor is how confîictuai the parental break-up was and the 

effeas it had on the chi ld Highly conflictual f d y  breakdowns generally resulted in 

aggressive behavioun of the children. 

Parents have remallied as the primary teachers for chiidren and their infiuence 

continues though adolescence and into adulthood. Who better shouid be uicluded in a 

psycho-educationai program aimed at a i t e ~ g  the behaviours of children, than their 

parents'? The literature is rich with references to the role of parents in producing 

aggressiveness in children. 1 thuik it is Mie for parents to become more invoived in the 

process of unleamhg aggressive tendencies of their children 

Sociaiization merences between males and females is well documented in the 

literature with males being more inclinai to be aggressive than fendes (S peisman, 1977). 

Srrbia O'Leary Kent and Tonick, (1973) found that parents were more harsh in their 

disciplining of boys than of girls. Maccoby and Jacklin (1974) reported that boys receive 

more physical punishrnent than @S. They went on to say that it does not look as though 

boys were reinforced for aggression more than girls but felt that there was a tendency for 

boys to behave more aggressively as a result of their modehg themselves on behaviours 

of aduits. 

Recent findings reveal an uicrease in the amount of aggression being displayed by 

females. Based upon speculation, explanations for this increase rnay be that the traditionai 

roles of females bas expanded to include role models with whom they identify, who are 

e-xhibiting aggressive behaviour. Another possible explanation rnay be that females are 



experiencing increased hstration due to the ciramatic changes in the roles of women and 

have not been exposed to appropriate modeis to leam e f f i e  ways of expressing their 

frustration- Whatever the reasons mi@t be, the notion that leanied behaviour may be 

unleamed or replaced with more effective metho& of expressing anger and hstration is 

the subject of the following pages. 

SECTION 5 

EMERGENCE OF PSYCB[OLOGICU SKlLLS TRAINING 

.Models o f  Chan~e 

In the early 1970's there was a push for deinstitutionalisation in the mental health 

field. Community Mental Health evolved in a response to the discharge of rnany 

(100,000) persons nom public mental health hospitals in the USA The vast majority of 

these people were sigdicantly deficient in important daiiy fhctioning skilis. The mental 

heaith field was not equipped to handle the needs of these clients. It seerns that the 

operant approaches to behaviour change was iii suited to meet this challenge. Researchers 

felt that a new intervention approach was needed that was responsive to the deficiencies of 

existing interventions. Psychologicd Skilis Training (PSQ emerged as one new approach 

to this problem (Feindler, 1984). 

Inherent in this approach is the assumption thar the client is lacking, deficient, or 

weak in certain skill areas necessary for s a t i w g  and interpersonal functioning ïhe 

roots of this approach lie in psychology and education with the goal being to teach 

desirable skilis. The mon direct conmbution from the psychological field that 

strengthened the growth of PST came f?om the Socid Leaming Theory in particular âom 



the work of Albert Bandura (1973) with emphasis placed on 3 major components; 

modeliing, guided practice, and successtti experiences. 

Stnrctured learning had been used Ui public mental health hospitals with long term, 

highly skiil deficien?, chronic patients. Skiii enhancement e f f i s  were shown to be 

successfùl with great regulanty (Ooldaeîn, 198 1). Focus shifted utilizing skül training to 

include aggressive individuais and researchers worked with spouses engaged in family 

disputes where violence was enough to warrant police involvement (Goldstein, Monti, 

Sardino & Green, 1977; Goldstein & Rosenbaum, 1982), chüd abusing parents (Goldstein, 

Keller, & Erne, 1985; Solomon, 1 977; Smm, 1 !%O), and overtiy aggressive adolescents 

(Goldstein, Sherman, Gershaw, Spra&in & Glick, 1978; Goldstein, Spr& Gershaw & 

Klein, 1980). 

In particuiar to adolescents, it was fouud that asgressive teenagers display 

widespread interpersonal planning, aggression management, and other psycholo@cal skills 

deficiencies. Sisruficant distinctions were found between juven.de delinquents when 

cornpared ro nondelinquent youths in skiU competence (Conger, Miller & Wdsmith, 

1965). Panerson, Reid, Hone & Conger (1975) noted that the sociaiîzation process is 

severel y im peded for many aggressive yout hs. Aggressive teenagers appeared immature 

and were ofien rejected by their peer group. They did not l e m  the key social skills that 

are important for initiating and maintainhg positive social relationship with others. The 

exclusion from their peer groups prevented them firom ha- positive learning 

experiences. It became clear that aggressive youths needed to leam how to behave in 

pro-social ways. 



Skiil Streaming 

S M  streaming (Goldstein, Sprafkïn, Gershaw & Klein, 1980) is designed to teach 

50 skiils that are believed to be deficient in aggressive youths. The essential parts ofthe 

program involving modelling, role playins, performance feedback, and transfer training. 

~Modelling involves showin3 the adolescent examples of expert use of the behaviours 

indicative of the skiils of which they are weak or lacking. Role playing involves severai 

O ppominities for participants to practice and rehearse competent interpersonal behaviours. 

P erfomance feedback d o w  s participants to hear praise, re-instruction, and reIat ed 

messages of how weli their role playing matched that of the expert model's behaviour. 

Transfer training sirnply refers to the ability ofthe participants to carry over what they 

have learned in the progam into the? daily routines. 

Positive effects have been found for adolescent abjects in the areas of empathy, 

negotiation asseniveness, following instructions, self-control, conflict resolution and 

perspective taking (Goldaein, 1987). Ski11 acquisition for aggressive adolescents was 

shown to be ninety percent effiive. The tranderabiIity of the su acquisition from the 

therapeutic setting to the general cornmunity was reported to be between forty-five to 

persent (Goldstein. 1979). The maintenance of the acquired skills following treatment 

suggests that the mode1 does not address the need for c o n h e d  reinforcement of the 

desired behaviours. 

The mode1 is somewhat lacking in addressing the mdti-faceted process of 

understanding why these skills should be valued. The next step folows that once an 

individual acquires a skiii that has value to them then intemal thought processes di serve 

to help maintain the pro-social behaviours. Individuais will appreciate social rewards for 



non-aggressive behaviour thus reinforcing to some degree the maintenance of pro-social 

behaviours. Goidstein recognized the weaknesses in this mode1 and some years later 

revised it to help d u c e  anger for adolescents in the Agression Replacement Training 

Program 

He was able to mod@ his Psychological Skül Streamùig Mode1 by focussing on 

the mord reasoning ability as weii as the cognitive processes of the individual in relation 

to aggressive behaviour. I wili touch on his revised mode1 later in this section 

AVGER CONTROL TRUNiNG 

The program Anger Control Training (ACT) was developed by Feindier, Marriot 

and Iwata (1984). The mode1 was partially based on the earlier anger control and stress 

inoculation research of Novaco (1975) and Meichenbaum (1977). ACT facilitates 

indirectly. by teaching means for inhibithg anger and loss ofcontrol. Adolescents are 

tau& how to respond to provocation to anger by: 

- identifjing their internai and extenial triggers 

- i den twg  their own physiologicavkinesthe~c cues which signe anger 

- using reminder (self statements designed to fùnction opposite to triggers) 

to lower one's arousal level 

- using reducers to funher lower one's anger (Le., deep breathing, counting 

backwards, imagining a peacefiil scene, or contemplating 

consequences for their actions) 

- selfevaluation, where one judges how well their anger control worked 

and rewards themselves when it worked welt, 



This mode1 addresses the cognitive, physiologicd and behaviourai aspects of anger 

and aggression- The sessions serve as building blocks toward the goal of teduchg anger 

and controhg angry responses. What one thinks and fiels about a provocation situation 

is expiored dong with discussions about the long-range implications of both aggressive 

and non-aggressive behaviours. 

Participants are gven the oppomullty to express their feelings and are subject to 

the support or cnticism of the group as they vaiidate or negate the participants' thought 

processes involved in fonering these feelings. The program helps to build self-esteem and 

idem* individuai rights. Assertiveness techniques are taught and practised within the 

group sening. As in PST, modeiiing, role play, pefiormance feedback and transfer 

trainin2 are included in the ACT. 

The program does not inciude a method for the enhancement of moral reasoning. 

Values are important to our make-up and help to fonn a code by which we iive. There 

should be a monger emphasis placed on the exploration of beiief systems and values 

within the program. Parental involvement is aiso a necessary cornponent to assin in the 

t rans ferability of non-aggressive behaviours. 

*MORAL EDUCATION 

This program consias of a set of procedures designed to raise a young person's 

level of faimess, justice and concem with the needs and the rights of other- Kolberg's 

( 1969, 1973) work in this area added greatly to our knowledge of moral education. Three 

basic principles emerged as enhancing moral reasoning that form the basis for the specific 

procedures used in dilemma discussion group which are: 



- exposure to the next higher stage of moral reasoning 

- inducement of confusion over genuine moral dilemmas 

- the opportunity to take on the role of another person. 

In bis studies he was able to demonstrate that exposing youth to a series or moral 

dilemmas arouses an experience of cognitive conflict. Youth will attempt to resolve the 

cognitive conflict withh discussion group made up of pers with varying levels of 

morality. It was found that through the resolution of the cognitive conflict within this 

settins that the youths' levels of mord reasoning was advanced to match that of their 

peen who were at higher levels (Goldstein, 1987). 

AGGRESSION REPLACEMENT TRAMLNG (ART) 

The program was originaliy developed by Goldstein, Glick, Reher, ZUnmerman, 

and Coultry ( 1987). it is a muititudinal mode1 that utiiizes a psycho educationai approach 

to intervene with aggressive adolescents. This program combines Psychologicd SMls, 

(modified training SUS acquisition from 50 to IO), Anger Convoi Training, and Moral 

Education of which we have already discussed. 

Goldstein. et al (1994) had been developing and evaluating the ART for the past 

1 O years and their findings strongly encourage the continued use of this program. The 

progam promotes ski11 acquisition and performance, improved anger control a decrease 

in the number of acting out behaviours, and increase in the nPquency of constructive, pro 

social behaviours. The transferability effects fiom the treatment program to w i t h  the 

institutional cornmunity is signifïcant although not as drarnatic as when the groups were 

foilowed up in the regular community setting (Goldstein & Glick, 1994). The ART 



program wiih a focus on 4n community based" intervention niggested some usefihess 

with my target population. in this approach, thought was given to the impact that the 

communiry and the family has on the overall fùnctioning ofadolescents. Goldstein ( 1994) 

found that when parents participateci in art ART group at the Ume that their cfüldren were 

involved in the progam, the youths had Iower recidivism rates than did adolescents whose 

parents were nos involveci in the program. It was niggested that youths responded more 

favourably in an environment which encouraged pro-social behaviours especialiy when 

sigdicant persons in theu Iives were supportive and who reinforceci pro-social skills. 

N G E R  ,MANAGELMENT YOUTE PROGRMM 

1 also reviewed a youth offender anger management program compiled by Brent 

Apter ( 1995). Apter developed an anger management training manuai to be used by 

Probation Senices in the Province of Manitoba The manual was based on the procedures 

used in Stress I~oculation Training and fiom the results of his practicum at the Universi- 

of Manitoba. He reponed statistically significant changes between pre and pon tening 

using the Problem Soliing Inventory and the Stait-Trait Anger Expression Inventory. 

Client satisfaction with the anger management program also ranked hi&. 

Upon review of his training manu& 1 found it to be comprehensive and potentially 

etfective for my target population. I found that the tirne necessary to utilize the program 

would not fit into the tirne frame set aside to complete my intervention. 

I decided to use Feindler's (1986) Anger Control Training. I found the model to 

be comprehensive, reliable and specific to my target population. This model combines 

emotional and cognitive aspects in relation to the experience and expression of anger. 1 



feIt that the mode1 could be offered within the time fiame dotted for cornpietion of my 

pracàcai experience. 

I also chose Goldstein's (1981) stregmjiIled SWs Trainiag Model (Le., teach 10 

skills) cou pied with parental involvement to help maimain any desirable changes stemminp 

h m  the intemention. 1 believed that the skills couid be tau@ within a reasonable time 

fiame. The skilis or the Iack thereoc a m e d  directly related to the behavioural difnculties 

thar my target goup exhibited. 

SECTION 6 

INTERVEXTXON METHOD AND RATTONALE 

An- is seen as a necessary component of individuation as independence and 

integration are very important developmentai processes that ocnir during adolescence- 

Feindler i 1984) fiels that the maintenance and -fer of behavioural changes are criticai 

considerations in t reatment designs as they view adolescent aggression as a non-situation 

specific phenornenon LeCroy (1988) emphasizes two (2) aspects of anger managemenr 

strategies; leaming about the consequences of anger and lezrnUn3 new ways of behaving, 

assenively as opposed to aggressively. Farmet-Corder (1994) describes group work as 

the treatment of choice as either basic or an adjunct intervention, for the majority of 

adolescenrs. It is highly effective in providing oppominities to ded with the basic tasks of 

adolescence. Hurst and Giadieux ( 1980) and Weisberg (1979) agree that group therapy is 

a preferred modality of treatment in working with adolescence. 

Group therapy is a cornmon form of treamient for adolescents experiencing 

difnculties. There is no consensus that it is the best fom of treatment but many authon 

feel that peer influences and the formation of relationships are invaluable cornponents 



w i r b  group work for adolescents. Groups are microcosms of real Iife situations. ïhey 

provide arenas for support, the introduction of new ideas and development of effective 

strategies For dealin% with different situations, the formation of different seifconcepts, and 

exposure to new role rnodels. Adolescents fiels les isolateci and are able to change 

separate from their parents. The forum for the intervention d occur within a g o u p  

fo m a t  - 

-My intemion was to intemene with adolescents who were expenencing difficulties 

controlling their anger. The population was drawu eom the Wuinipeg Child & Family 

Services. East Area catchment where the adolescents were active with case managers. 

The reens could be at home or in the Agency's care. The adolescents were selecred for 

screening by their case managers (social worken), who felt that an anger management 

course would be usefui for them. The teens were in te~ewed  by the group facilirator(s) 

for their appropriateness in group intervention. The purpose of the intervention was 

explained to them dong with a strong message for their cornmitment if selected for the 

progrm. This process continued until an optimal number of teens was gathered. 

The number of teens wanted for each gmup was between eight (8) and ten ( 10) 

members and ranged in age f?om 14 to 16 years. The teens were screened and assigned to 

one of nvo group accord@ to the time that they were moa  avaiiable to meet, the 

participation of the parents, and consideration for homogeneity. The two Q~OUPS 

cornpleted pre and poa measures of aggressiveness. Group $1 received a brief version of 

Psychologicai S N  Streaming (10 sMls based on Goldstein's work, 1994) and involved 

the parents of the teens in separate groups, involving eight sessions for the teen goup and 

2 sessions with their parents. Group #2 received Anger Control Training as developed by 



Eva FeindIer ( 1986) involving twelve ( 12) sessions. The State-Trait Expression of -Anger 

lnventoly ( S T m  deveioped by Spefiberger ( 199 1) was used. 

Pre and Post -Measure of Anner 

The resdts were examineci by cornparhg scores obtained on the State-Trait Anger 

Expression inventory withiD and between the groupe. Self performance evaluations of 

group memben d u ~ g  the course of the intervention for groups SI and #2 were also 

utilized. 

I beiieved that the group of adolescents receiving psycho-educational exposure 

dong with their families' involvement would show an initiai reduction in aggressive 

episodes during the course ofthe intervention, when compared to the h g e r  Control 

Group (#2) and the Control Group ($3). 

I would like to inform the reader at this point that I did not utilize a controi group 

in my intervention. I did not wish to deny a potentially helpfùi s e ~ c e  to a group of 

clients who may benetit tiom an anger management program. 1 accepted ai i  possible 

refends and offered the program to them. 1 address this decision later in the repon. 

i felt that the impact of the f d y  involvement at this level would have a large 

influence on the behaviour of the adolescents while neatment was provided. Although 

there seemed to be impetus for larger successes in Group #2 due to the number of sessions 

and the mode1 used the greater changes may not occur as rapidy as the effects may be 

more long term 

Personal joumals (Hassle Logs) were shared within the group ifmembers wished. 

The results of the joumals were not used in the &ML analysis of the intewention for 



aatisticai purposes due to its subjective nature. Its primary use was to provide members 

with a concrete chronical of their performance and to promote seifesteern âom pomive 

accomplishments and positive reinforcement nom the group. Verbal feedback was elicited 

at the end of the program aliowing me the oppocninity to gain i&omtion to make the 

necessary chanses for fùme group interventiom 

AGEN- APPROVAL 

-4s an employee of the Whpeg Chiid & F d y  Services, East &Ara Agency, 1 

needed to obtain permission to begin my p-CUIII, 1 approached the Executive Director, 

W. Dave Waters to obtain permission to implement the anger management groups for the 

clients of the agency. I forwarded my request to him dong with a copy ofmy practicum 

proposal. He suggested that 1 meet with the ana managers/supervison during one of the 

weekly management meetings to discuss my proposal. I met with the area manager on 

January 28. 1997 and presented my plan to them 1 ciradateci outlines of the anger 

management models that 1 would foilow during the program offered to their clients. 1 

answered some generai questions penaining to issues ofconûdentiality, age range, sex of 

the participants, where the groups would be offered, the dwation of the programs, and 

who would facilitate the groups. 

The managers welcomed the proposai and agreed to speak with their respective 

teams consisrhg of unit case managers about the programs and would encourage them to 

refer appropriate clients for interviews. 1 was given permission to proceed with the 

program within the qency. 



ETHICS COMMITTEE MPROVAL 

Through discussions with my Faculty Advisor, Hamy FraakeI, and my Practictun 

Cornmittee members, Brent Apter and Diane Hiebert-Mwphy, it was decided that my 

proposai shodd be submitted to the Uuiversi~/'s Ethics Committee ior approvai My 

cornmittee suggested that 1 made some changes in the Monneci Consent Form (see 

Appendix A) that I would ask the participants and their pardians to sign. 

The changes had to do with chacrging the wording to item #5 with reference to my 

practicum cornmittee as opposai to my research couunittee and making the issues of 

confidentiaiity more user fiiendly. This involved re-wording Item #7 which explains 

securing participant infonnation untii such t h e  as necessary for supe~sion requuements, 

feedback to participants, or required for extraordinary circumstances as it relates to 

criminal investigations as requued by law. I also included an example ofa situation 

whereby knowledge of a crime or crvninal activity may be contained on an exiting 

audio/visual tape then the faciiitator may be required to surrender the tape as evidence in 

court. Samples of the Informed Consent can be found in Appendix A 

Ttie necessary changes were made and L submitted my proposal to the Ethics 

Cornmittee on February 28, 1997. I received a Research Ethics ComMttee Approval 

Cenifïcate from Dr. Grant Reid (see Appendix A) on March 4, 1997. 1 was also informed 

that 1 may be asked to provide progress reports, should report to the cornmittee any 

significant changes in protocol, and that I delete the phrase "Research Evaluation" &om 

item #5 of the consent form and substitute the work cTracticum". This direction was 

followed. 



CLIENT REFERRALS 

1 fonuardeci two mernoranduns to each of the seven area units in East Ar- Child 

& F d y  Services. I attached two Client Referral €omis dong with the memos. One 

form was for adolescent r e f eds  and the other was for family referrals (Le- parents who 

chose to be part of the program through attending parent group sessions). This process 

was to follow up the discussions that each unit managedsupe~sor would have with their 

unit case managers. I sent one memo on January 28, 1997 and another on Febniary 14, 

1997. I wanted to get a good picnire of the number of client referrals to determine how 

many groups could be created. 

1 received a total of 23 r e f e d s  f?om the East Area Catchment Area- The number 

of refends was very encouraging. 1 feit that there was a need for this type of resource 

and the response seemed to support my feelings. There were 23 referrals returned, there 

were seventeen males and six femaies, dong with 5 f h i y  referraIs. I feit that I had the 

numbers to go ahead with the project but 1 was concemed about the number of f a d y  

referrais. I discussed my concems with my CO-faciiitator and we decided to continue on 

with the selection process and son out the difnculties with the parent sessions at a later 

date. The selection process included setting up the in te~ews ,  assessing the clients for 

appropriateness for group work, and assip.hg them to the group. Samples of the referral 

memorandums and the client referral fonns can be found in Appendix B. 



INTERVIEW AND SELECTION PROCESS 

Scheduling 

Inteniew s were scheduled during the 6rst and second week of Mach, 1997 with 

r he vie\\ of heginning the groups during the third week of March, 1997. Ideaiiy, both 

faciiircitors lk anted to be present during each interview session. However, due to tune 

ctxsrranrs surrounding r he availability of the facilitators, re-scheduled or missed 

appcii?irrne?rrs. and the need to begin the groups in order to have them end ptior to the 

sumnier months. we w r e  unable ro conduct each interview jointly. 

\ l u c h  0th ana 7th were set aside for scheduiing appointment for interviews. My 

CO-facii irator joined me whenever possible. The referring workers were contacted and 

arrangements were made to meet the potentid participants in the Elmwood Unit of 

U'innqxg Chiid and Family Services. East Area. 

The scheduling was relatively easy but the foiiow-up was not. Out of the 14 

schedulrd appointrnents. five teens actually appeared for the interview. One missed the 

appointment due to a worker mlx up. four worken contacted me to re-schedule, and there 

were four no shows. Follow-up appointments were made with the worken who contacted 
C 

me and 1 was able to scatter appointments throughout the foilowing week for the 

remaining referrals. My CO-facilitator agreed to meet with two of the referrais as they 

were her clients. 



Interview Format 

We smictured the inte~ews  by meeting with the adolescent, giving hem the 

option of havins their leçal "gurdian present. We used the completed case manager 

referral l o m  as a guideJine and checked each behavioud category with the teen's 

self-perception. We untrd  to know if the case manager's and the teui's perceptions of 

his or her behaviour matched Man- of the case mana_oers had completed the refed 

forrns with the adolescent and we found rhat the :ems tended to apee with the 

information on the fonn. 

We explained who we were and Save a description of the program being offered. 

We discussed the types of goups. the format. the expected duratioa and the probable 

location of where the groups would be mn 

During our description of the program goals and objectives to the teens- we 

attempted to elicit a list of five tngers from them. The tnggers were descnbed as five 

sure fire behaviours of someone toward them which would cause them to lose it. We 

recorded this information on the interview data sheet. I felt that this Iist may be usefiil in 

later sessions. 1 explained to the teens that as a facilitator, if 1 have prior knowledge of a 

~articipant's trigger, then 1 may be able to de-escaiate a situation within the group if 

another mernber is p u h g  too tightiy on their trigger and e n t e ~ g  a sensitive area for the 

member. 

Basic rules were discussed with each teenager, those Win& no p ~ c i p a n t  wdi be 

aiiowed hto a session if he or she was dnink or high and that no illegal activity should 

occur during the group or anywhere on the property 



We ended the i n t e ~ e w  by teIlUr8 the teens that we wodd Iet his or her case 

manager know of our seiections for the groups, which group he or she codd attend, and 

the tintes, dates and location of the groups. Samples of the inteniiew Data Sheet and 

Interview Format can be found in Appendk C. 

SELECTTON AND GROUP ASSIGiYMENT 

We made selections for the goups by basing our decisions on the foiiowing 

criteria: 

Age: 

Between 14 and 16 yean of age. 

We did not utiiize a formai diagnostic tool for this criteria We 

reiied on case manager's information and our assessrnent of the 

teen to mie out the inclusion of members with obvious mentai 

health issues (Le., psychosis, schizophrenia or depression) that 

would interfere with his or her abüïty to participate in and benefit 

from the group. 

Attitude Toward Change: 

We were weU aware that the refemais were directed to us by 

relevant persons in the lives of the adolescent, therefore, the 

resentment of the teen toward the group was understandable. We 

wanted to h d  out, if in an ideal worid the adolescent would U e  to 

see things in their iïves as being different for themselves. The 



questions was posed to the teens and we anempted to elicit from 

them a positive naternent about change. 

Expticit Recognition of the Need for Anger Management 

Even though the teens were referred by others we wanted them to 

vehalize their awareness that anger management was an issue for 

them, 

Information concemin3 the outcome of the interviews was recorded on the 

interview sheet and my CO-facilitator and 1 met to determine who could participate in the 

groups. 

There was only one referral that aood out as questionable. I had pnor knowledge 

of the child's histoiy while he was in the agency's care at a younger age. He had been 

placed for a t h e  with a former permanent ward who was on my child protection caseload. 

He was nearing his 17th birthday and continues to take Ritalin to help his concentration 

and attention span. L M ~  concem were around his uiteiiecniai hctioning as well as his 

behavioun in a s o u p  setting. 

I discussed the referral with my CO-facilitator and it was decided that we would 

include him in the program and withdraw hUn ifwe felt that he was not able to gain 

anything nom the group or was too disruptive to the group process. 

GROUP ASSIGNMENT 

At this juncture, a decision was made to do away with the notion of having a 

control group. I felt uncomfonable offering the program to some clients and not to 

others. This decision was also iduenced by the knowledge that the resources for anger 



management programs within the agency were sorely needed and that sigdicam 

differences between the groups may not have been found and a group of clients may not 

have received a senrice- 

We decided to have an afternoon group and an evenins group in order to 

maximize attendance accordkg to the avaüability of the participants. We asked the teens 

for their preference in attending an aftemoon group or an w&g group during the 

screening inte~ews. 

Other factors which influenced our decisions were: 

Participant's availability (Le., missing schooVwork and transportatioa as some referees [ive 

in rural areas of Manitoba) 

We aiso wanted to have a baiance of females to d e s .  There were 6 femaies 

referred compared to 17 males. Of the 23 referrals received, 17 were deemed appropriate 

to attend and of these, 5 were female. We aiso attempted to balance the ages in each 

group. The end resuits of this process were as foiiows: 

Wednesday Mernoon Group (Group #1) 

Consisted of 9 rnembers: 7 males and 2 femaies. The mean age for the group was 15.2 

years with a median age of 15 years. 

Thursday Evening Group (Group #2) 

Consiaed of 8 rnembers: 5 males and 3 females. The mean age of the group was also 

15.1 with a median age of 16 years. 



NOlTFIC~~TION TO REFERRING WORKERS 

NotiGcation Ietters (see Appenix D) were forwafded to the referring worken 

indicating the date their clients were inte~ewed and the outcorne. If the referral was 

successfùl. we indicated a Mie, date, d d o n ,  and location of the group. Consent Forms 

were attached to the notification Letters with instructions for the pardians and the 

participants io acknowledge. si& and r e m  to me. 

SECTlON 7 STRUCTURE OF "îEE GROUPS 

The Wednesday aAemoon group (Group #1) commenced on March 19, 1997 and 

ended on May 7, 1997. The !en@ of the group was one and a half houn long beghhg 

at 2: 00 p. rn and ending at 3 : 30 p-m Ali eight sessions were held in the Elrnwood Family 

Resource Centre of the Winnipeg Child & Farnily Services, East Area, located at 125 Watt 

Street in room "C". 

The goal of the program was ro teach skiils that would lead to a reduction in 

physical altercations stemming from conflictuai situations in the iives of the participants. 

We followed the methods described by Arnold Goldstein ( 1980, 1984, 1994). In 

panicular. we used the PsychologicaI Skiil Training to teach skills which we felt would be 

beneficial to the participants in connoiling their anger. 

The participation received a pre-test (STAX) du+ the first 10-15 minutes of the 

first session. Those remahhg at the end of the program received a poa test ( S T W  

prior to the group wind up. The purpose of the S T M  was expiahed during the initial 

interiiew and a@ just prior to receiving the pre and post test. Homework sheets 

contained in individuai folden were given to each participant with ùismictions on how 

they would be used. 



The Thursday Evening Group (Group R) commenced on March 20,1997 and 

ended on June 5, 1997. The length of the group was one and a Mhours and began at 

6:00 p.m. and ended at 7:30 p-rn The 12 sessions were aiso held in the EImwood Famdy 

resource Llnit of the Wlnnipeg Child & Famiiy Senices Agency, East Area at 225 Watt 

Street in room T". The goal of the program was to teach ways of Uihibiting anger and 

loss of control. We foUowed the procedures as outiined by Feindler, Marriot & Iwata 

( 1984) in their Anger Control Training Program. 

The participants also received pre and post tats at the b e g h h g  and the end of 

the program. The pre test was administered during the 6rt 10-15 minutes of the £ira 

session and the poa test was given during the las session jus  prior to the wind up. The 

purpose was explained to the participants individually during the interview process and 

again just prior to being &en the test. 

The group members were given individual folders containins Hassle logs and were 

instructed on how they would be used during the program. 

It is at this point that the groups became separate in ternis of program content. 

The rwo goups received dBerent idormation, expianations and instructions. The 

similarities were the use of role plays, feedback, and facilitating positive p u p  dynamics. 

The goals for the groups remained the same with that being to help the participants reduce 

their a~gressiveness due to anger. 

FORMAT OF THE SESSIONS 

Grou? #1 

My CO-facilitator and 1 met prior to and following sessions. Pnor to the sessions, 

we reviewed the information that we would present to the goup during that session. We 



checked our notes w k h  were kept Eorn the previous sessions in order to make any 

necessary adjuaments to the current session content. Attendance was taken for evexy 

session and record4 on the attendance s k t -  

The fist two sessions were outlined point by point. The second session format set 

the stage for ail of the remairing sessions excluding the hd session The formats for the 

sessions including the h a 1  session, 10 Skiils Outhe, attendance sheet and homework 

assigrnent are contained in Appendix E. 

Individual sessions were divided into segments. 1 presented intonnation 

concerning the skiIl to be taught and provided models for the desired behaviour. For an 

example, I would present a scenario and talk about how 1 wouid handle the conflictual 

situation in terms of what 1 might Say, my mannerisms, and my behaviour. At other times, 

my CO-facilitator and I would roIe play our own scenario or use an example from the 

members of the group. 

As the group advanced my CO-faciiitator or I would roIe play with a participant to 

mode1 desirable behaviours. This process contuiued throughout the program. During the 

role plays, we foiiowed the steps outlined for the particular skill being taught. 

Panicipants began role playing with each other as the goup progressed. 

Discussion foiiowed the role piays and we were able to obtain feedback from the group 

about the role play. We asked for specific feedback conceming the steps to follow to 

attain the goal (Le., aaying out of a Bght). We rehearsed and practiced repeatedly over 

the course of the program, in hopes that the skills would be used outside of the program- 

From the 10 skiil streaming goals, we concentrated on 'Responding to h g e r "  and 



"Staying Out of fights". They seemed moa relevant for the time fiame of the program of 

S sessions. Please refer to Appendix E for details of the sessions. 

We aiso Mewed a film by the National Film Board entitleci Wednesday's Chiidren 

- Vicki". For details, please refer to Appendioc E. 

gr ou^ #2 

The process for preparation and debriefing was simiiar for the Thursday evening 

group. The &er hours meeting time posed socne Werences in our preparation. For 

example, it was important that we had an idea of which participants wodd not be present 

at the session. 

.My CO-facilitator and I shared information if messages had been lefi during the day 

about the ability of participants to attend or who may be late in arriving. This information 

was shared with the group. 

Reviewins the progess of  the group was important as each session was a building 

block for the next. There was some overlap and emphasis placed on certain aspecrs of 

pretious sessions to help the group make connections in this building process. We made 

the necessary adjustment for the cunent sessions and took regular attendance. -4 

description of each session fonnat is provided in Appendix F and includes a sample of the 

Attendance Record and the Hassle Log. 

The individual sessions were carefuily laid out pnor to each of them. There were 

12 sessions which covered the following topics: 

- relauation techniques (Le., deep breathing, backward couming, visual imagery) 

- the concept of ABC'S (Le., antecedent, behaviour, and the consequences) 



- physicai reaction to stress and anger 

- role playing actual confia situations 

- the concept of triggers that provoke anger (Le., direct and indirect) 

- progressive relaxation techniques 

- asserting adolescent rights 

- distkguïshing between passivity, assertion, and aggression 

- peer pressure and coercion 

- assertion techniques (Le., "Broken Record", Tmpathetic Assertion7', "Escalating 

Assertion'' and C'Fog@ng'' 

- reminden: self instruction training 

- thinking ahead technique 

- self evaluation 

Throughout the program we utilized modelliog, role plays, performance feedback 

and emphasised using what has been Iearned outside of the group. 

We made use of films nom the National Film Board (Le., 'Wednesday's Children - 
Vicki", '-Wednesday's Children - Alex", "Right From the Start - Date ViolenceRape, and 

Family Crisis". We also used an audio tape, The Healing WaterW" in our relaxation 

sessions. For detaïis please refer to the Appendix F. 

PARENT SESSIONS 

Ori@naUy, 1 had hoped to have parent sessions to reinforce the changes in 

behaviour of the participants in the Skiiis Acquisition Group (Group #1). Upon 

re-thinking my rationale about the purpose of my intervention, 1 decided not to 



concentrate on the ciifferences between the two groups without having potential 

representation of the parents of the adolescents in both of the groups. This decision was 

based on the following: 

1. There was no control group established upon which to compare the 

treatment group established upon which to compare the treatment 

goups in an attempt to obtain signincant merences. 

2. did not f-1 cornfortable with the idea of havhg a group of teens 

(a controi group) who could benefit fiom an anger management 

program and not receive a service. 

3. During the group process, we were snuck by the issues that the 

teens were struggling with and the involvement of parents of aii of  

the group participants made sense. 

4. 1 also did not wish to exclude a group of parents who were 

interested in the program in which their teenagers were involveci 

who may also benefit fiorn this oppomullty. 

Following discussions with my CO-faciiitator, I proceeded to note  parents that 

there would be two evenings set aside for them to l e m  more about the programs in which 

their teens were involved. 1 scheduled the tirne and date for the fkst session and advised 

the parents that the foiiowing sessions could be detennicLed by the consensus of the 

parents who were in attendance. 

The initial session was scheduled for the evening of April23, L997 for two hours 

at the Winnipeg Child & Family SeMces, East Area Unit at 225 Watt Street in room 'C". 



The second session was scheduled by the attendhg parents and occurred on the evening of 

iMay 6, 1997 for the same time duration and location. 

The format of the sessions was as follows: 

1. Introductions 

2. Presentation of the Rationaie of the Programs. 

3. Review of the Individual Groups 

a) Goals 

b) Paper and Pend Exercises 

C) Experiential Components 

d) Relaxation Techniques 

e) Educational Components 

1. Discussion about h g e r  

5.  Parent Roie Plays 

6. Discussions Concedg Parenfleen Interaction (alm presented) 

SUPERYISION 

The time connraints surroundhg preparing, conducting the goups and workh_s 

within the agency prevented me firom ~tiiizing my practicum cornmittee members to the 

fullest extent. I was able to videotape eight sessions (four of each group). These tapes 

were submiaed to my faculty advisor for feedback on improvements for fùnire group 

work. I met with my advisor prior to the start of the groups and spoke with Brent Apter 

about anaiyzins the data obtained fiom the S T M .  

M y  CO-facilitator and 1 spent long hours discussing group dynamics and making 

srnaii adjustments during the course of the program Pamela has a d w e e  in Social Work 



obtained fkom the University of Manitoba in 1988 and has been an employee of WiI1Ripeg 

Chiid and F a d y  Services, East . h a  Agency for over eight years. She bas previous 

experience facilitating anger management groups and has attendeci anger management 

workshops to better her sküls. She provided me with critical and positive feedback and 

offered suggestions throughout the program 

GROUP PROFILE 

A total of 12 adolescents participateci in the intervention program A summary of 

demographic data is included in Tables l A and 1B. 

The participants were given a code number in order for me to iden* thern when 

writing about their individual profiles, discussions around group dynarnics, and presenting 

information concerning their STAM pre and post test scores, percemile rankings, and T 

scores, while preserving t heir co&dentiality. The code numben for participants in Group 

$1 are fiom 1 to 7 and code numbers for Group #2 are &om 8 to 12. An asterick (*) by a 

number denotes a female participant. 

Group #I  

Initidy there were eight members assigned to this group, six males and two 

fernales. One of the males decided not to attend and one female was detained in custody 

by the courts and was unable to attend. At commencement ofthe group, there were five 

males and one female. A switch was made and one femaie was re-assigned fkom Group #2 

to Group $1 at her and her worker's request. The number at the beginning of the group 

was seven. There was another femaie assigned to Group #2 because the duration of that 



Participants have been given nurnbers to protect their anonymity and ?O d o w  me to 
identQ them when discussing their involvement in the program. 

irischoolYes/No 
1 

grade last anended 

intact two parent 

single parent 

mergedhlended 

at home 

in care 

entered care 

returned home 

adoptive home 

fostedgroup home 

ernergency home 

h asterisk (*) by a number denotes a female participant 

Y 

8 

X 

X 

independent living 

N 

9 

X 

X 

X 
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TABLE 1B 

Il Participant Code # 
Chiid Information 1112i; 

present issues of 
aicohoVdni~ abuse 

pastlp resent issues of 

1 previous group experience 1 1 x I 
verbdy aggressive x x x  

destructive to property x x 

p hysicaiiy aggressive to x x x 
others 

physicdy hams self 

tantmm behaviour x x 

Mng X X 

stealing behaviour x 

behaviour difficulties at x x x  
school 

behaviour dSculties at x x x  
home 

behaviorai difkulties in x x 
cornmunity 

chiid ever charged with 
violent crime 

b 

1 court ordered attendance 



group was longer than Group R I .  She was to be reieased within a week or two and 

wouid probably be court ordered to attend. 

Five members were enroiied in school. One female was taking home schoohg. 

The other two were not in school. The average grade level was nine. Five participants 

were living at home. Three panicipants lived in two parent homes and two Lived in single 

parent homes- Two participants were in the care of the agency. One lived in a group 

home and one lived in a male-headed single parent foster home. 

Eighty-five percent of the members had issues with alcohoi/dmg use, lying, 

behavioural difficulties at home, school or the comrnUIiltytY AU of the participants were 

verbally and physicdy aggressive to others. Fortythree percent of the group had p s t  or 

present issues with physical abuse, displayed tanuurning behaviour, and were destructive 

to property. Twenty-eight percent of this group had previous group experience or were 

previously charged with a violent crime. There were two members who were court 

ordered to attend the program. 

G ~ O U D  SZ 

There were seven members assigned to this group iaitiaily, two femaies and five 

males. One male and one fernale decided that the group would not suit theû needs and 

they never attended. As mentioned eariier, one female was switched to Group #1 and a 

spot was held temporaniy for her during her detention by the courts. She did not attend 

the progam. I began working with a f d y  with parentlteen conflict and issues of verbal 

and physicai a~gressiveness. The sixteen year old daughter of this family attended the 

program. This provided some balance within the group as another male participant did 



not rerurn after the fis sessioa The goup membership rernained at four for the 

remainder of the program 

Four memben of the group were enrokd in school. The average grade level was 

nine. At the group's beghning, there were two memben in the agency's are. One child 

entered care during the course of the program Two of the children in care were in an 

independent living situation and one was in a long-tenn foster home. The member who 

entered the agency's care was temporarily piaced in an emergency placement. One 

member tived at home with tiis mother. 

One hundred percent of the group were verbdy and physicaüy aggressive to 

others, and had behavioural difnculties at home. Eighty percent of the members were 

destructive to property and si- percent of the participants had past or present issues of 

physical abuse, Iying behaviour, or had previous group experience. Forty percent of the 

goup reponed behavioural difnculties at home, at school, displayed tantnuns, had 

physicaiiy harmed themselves, and had been charged with a violent crime. Two members 

were court ordered to attend wMe ody one member was reponed to have behavioural 

difficulties in the community. 

CROUP DYNAMICS 

r\s facilitators, our main focus was to create an enviromnent within the group 

which was conducive to promoting dialogue, acceptance, and cohesiveness. We wanted 

to leam fairly quickly if the group members' goals differed significantiy from rhat of the 

facilitaton. Heap (1977) descnbes tbree separate elements of group cohesiveness, those 



being the relationship benveen members, the shared hvestment of aims, and the 

acceptance of goup nom.  

Due to the nature ofthe program, it was Unportant that the group work together in 

a supporfke way to promote a safe environment for taking persod risks (i-e., s h a ~ g  

personal information) thus leawig themselves vulnerable for personal attacks by other 

group members. The psycholo@caVeducational components of the program dictated the 

content of sessions. The nature of the program posed diculties for us by not allowing 

much fledility in deciding what had to be presented in the sessions. The model as 

presented by Fehdler (1986) was highly structureci. W e  found that slight variations took 

us off topic and, at times, made it difncuit to get the members back on uack. The group 

had control in regulating how well this information was received, interpreted, and utilized. 

The activities of the group were directed toward the goal of reducing agpssive responses 

to anger thus limiting other activities which may have irnproved group processes. 

Sherif and Sherif(196.l) as cited by Heap (1977, p. 57) speak of the latitude of 

acceptance. The range of acceptable behaviours within the group is widened or nmowed 

dependent upon the significmce of the group's activities to anah the desired goal. The 

leaders' ranse of acceptable behaviours is most affected by the importance of the 

activities. 

In facilitating Group #2 each session outlined the role of the facilitator and 

the information that was to be presented. We needed to run a tighter ship for this group 

as opposed to Group #1. I viewed the prescribed activities for the goup as being crucial 

for the members and to reach s h e d  and individuai goals. I feei that the activities in 

Group $2 were such that they hindered the formation of closer relationships fomùng 



between the members. There was less t h e  for discussion about concerm or other matters 

important to individuai mernbers. 

There was a great deal more time to talk about off topic maners in Group # 1 

because there was greater flexibiiity in teaching the seps toward acquiring each skiil. AS a 

result, the group membea fek closer to one another as they learned more about each 

other- 

The organizational phase of the group began to separate leadership/membership 

categories. 1 was looking for certain characteristics of the members who could influence 

or impact upon the group processes in negative or positive ways within each group. 1 

wanted to know as quickly as possible who would assume which roles. 1 wanted to know 

which participants wouid initiate activities and readily volunteer for role plays. 1 wanted 

to h o w  who I could rely on to assis in mediation among other members. Hanfiord 

(197 1)  descnbes rotes that may be assumed within a group and the facilitator shouid make 

use of these rotes in an effon to maximize the opportunities for the goup to reach its 

goal. Harrford ( 197 1) tins such rotes as synthesizer, hitiator, mediator, antagonist, 

supponer. attacker, cloww'jester, teacher and heiper to name a few. 

The beginning session of Group $1 was nerve racking. fhe participants were very 

non verbal and I found it diicult to elicit responses from them. My CO-facilitator was not 

present during this session as she was anending a b e r a l  1 spent most of the fira haif of 

the session talking about myself and outlined the format of the program for the remainine 

hdf 1 had decided ahead of t h e  to use an exercise that would ailow me to observe how 

the group memben would interact around an activity with little instruction on how to 

cary out the task. 



At the break, 1 placed a $10.00 biii on the middle table and infomed the 

participants that there was a aore at the corner near the otnce. I let them know that they 

were allowed to buy what they wanted with the stipulation that 1 expected sorne chanse 

returned to me. I gave them the t h e  that we wouid resume the group following the 

break. 

Two mernbers imrnediately grabbed the biil from the table and lefi the room, the 

other members followed- Foiîowing the break, we discussed the manner in which they had 

reached decisions concemïng their purchases. Each member seemed happy with results of 

the group exercise. The specifics around the decision making process could not be 

verbalized by any of the members but somehow weryone received what they wanted. 1 

received a dollar and sorne change back. One of the memben (#2) who initiaily gabbed 

the money frorn the table emerged as a leader in the group. The other member (fi)  

remained quiet and reserved throughout the remainder of the program. 

1 repeated the same exercise during the firn session of Group #2. The task was 

canied out in a very different manner. Two of the participants chose to smoke durinp the 

break and did not go to the aore. One of these participants gave instructions to the 

member with the money to brins him a ci* fiom the store. The participant who grabbed 

the money did not emerge as a leader. The participant who gave instructions to the 

member with the money turned out to be the moa ùinuential member in the group. 

I felt that this activity would force wiiiing participants to interact with one another 

to reach a desired goal. 1 was cunous to find out who wouid imtiate certain behaviours 

(who took the money), who made the decisions, and whether the participants could 

identie the steps in the decision making process. 



Both qroups responded positiveiy to the exer*. It eased some tension withùi the 

goup, they were able to interact effectively dving the first session and they exhibiteci 

honest behavioun, I got some change back. 

Participant St assumed the role of mediator of Gcoup #1. She was able to have a 

cdming effect on the other members by helping them to look at dïerent perspectives ofa 

situation. She was highiy verbal and able to convey her ideas and feelings quite 

effectively. The femde participant who was switched fkom the other group emerged as a 

leader within this group although her impact was both positive and negative on the 

atmosphere of the sessions. She, too, was vexy verbal and her previous experiences 

qualied her as the "voice of experience". She would also challenge other members in the 

eroup if she believed that their comments were egocenuic in nature or simply too petty. 
Y 

The majority of the personalities of Group #1 were strong excluding participants 

+ 1 and fi. They assumed a very low profüe and had to be drawn out to participate in 

discussions and rote plays. The competing penonalities of the other members may have 

contributed to these two members feeling codonable in their obsewing roles. 

The personalities in Group $2 manageci to blend weil even thou* there were 

fewer members in the group and there were extreme merences between some of the 

members. Participant iH was the leader of this group. He was strongly opiniooated 

(displaying a great deai of egocentricity), charhatic, and stmggluig with his identity. 

This was the ody member of either group who entered the agency's care d u ~ g  the 

course of the progarn. He continued to attend the sessions foliowing his placement in an 

ernergency placement. 



Participants 10 and #I 1 had similar pemnalities. ïhey  were very laid back and 

easy going- Participant #10 had to think about what he wanted to say before he said it. 

He was insighniil and had a cairning effect on the group. Participant if 1 1 aiso thought 

about what she wanted to say before speakïng. Her as.grrssiveness stemrned from 

conflicts with her rnother. She had feu? dificulties in other interactions out side of t he 

group. Both of these participants were employd while Participant = 1 1 atrended d o 0 1  

fiil1 time as wel. 

Participant #8 was impulsive and hctioned at the lowest l e 4  in the group He 

had anended other bebaviour management programs and was in a specid program at 

school. The group initially categorized him as a member who could otfer rhem nothing of 

value. He was at times ridiculeci to the point of being quite upset during one session. The 

group members feit secure in their new roles and theu i m e ~ o n s  became more intense. 

Fortunately we were far enough dong in the progam that we were able to dif i se  the 

situation by using techniques that the participants had lemed thus far. 

Positive feelings between goups memben was observed followin~ the rnid-point 

of the program (6th session). Genuine concem and empathy for other group memben 

was verbalized by the group. Participant #8 was accepted by the group in spite of his 

antagonistic behaviours. 

Both groups reached high levels ofcohesiveness. They formed helpfùi alliances to 

persuade other members to think differently and they also challenged each other's world 

beliefs usuaily in a supportive &hion The rnembers in Group #1 did not want the 

sessions to end and wanted to extend the length of the program. 1 was very pieased with 

my experiences with both groups and I expressed my feehgs to the members. 



THE PARENT CROUP 

Five parentslguardians attended the nrst session. The mother and father or 

participant #3, the mother of participants $1 and #IO, and the proctor (paid employee who 

assists teens when living on their own) for panicipant #8. This group was an equal 

representation from Group f 1 and Group #2. The tirne and date of the next session was 

set by those present at the fist session 

Five parents attended the second session 1 did not expect ni1l participation of all 

of the family members. Following the first session, 1 atternpted to contact the parents 

personaiiy to connect with them and express the importance of theu involvement. 

Messages were lefi for Participants fi, #5,36 and #7. They did not retum my calls. 1 

spoke to the mother of Pdcipant #3 who told me that she had her dates nked up, but 

wouid attend the ne.- session. She did follow throu@ and attended. The Iegai guardian 

of Participant $8 attended the est session but explained that he could not attend the next 

session due to his employment. The parents of Participant $1 1 declined the invitation and 

felt that since their daughter was no longer living in their home that they did not want to 

corne. Participant $2 was dso in the care of the agency and his parents could not be 

reac hed. 

i also asked the participants to speak with their parent(s) about the notification 

letter and to encourage them to attend. Participant #7 was visibly upset because her 

mother refused to attend. The interaction between the participant and her mother involves 

intense verbal and physical aggression. Her mother did not return my telephone calls. 



1 cannot accurately explain the absence of some of the parents. 1 can speculate 

that in most cases, the absences reflect the dysbction in the family system Parental 

non-involvement in the Iives of their chüdren can be perceived by the child as a form of 

rejection. Panicipant #7 was angry with her mother and they argued about mother's 

refùsai to attend the sessions. 

M y  CO-facilitator was out of town for the tim session but was able to attend the 

second session. 1 introduced myselfand explained the reason for the program and why 1 

had asked them to corne. We discussed the option to videotape and the purposes for it. 

HaE of the group was for it and the other haifwere undecided. I decided not to push the 

issue at that time and proceeded with the session. 

The group Iiaened intently to what 1 presented and I drew their attention to sorne 

of the handouts that i had given them. I told them that the second halfof the session 

would be less formal and 1 explained that 1 needed to Jive them a good foundation for the 

work that lay ahead for them. 

The parents of participant $3 were very verbal. They were able to tell nories 

about their interactions with the community concerning their son. There was more 

communication among the group members foflowing the break. 1 encouraged and 

challenged them around some of the scenarios which they presented about theù teenagers. 

IUI of the participants seems genuinely concerned about how theu teens were doing at 

home and in the community. It was encouragins to hear them talk about their 

observations of subtle changes in theu ctiildren. The two hours went by very quickly and 

the parents were warned that during the next session, they would experience some of what 

their teens were going through in the program by doing role plays. 



The second session was not fond .  I showed the movie, 'Wednesday-s Children: 

Vicki", kom the National Film Board. This mmulated a great deal ofdiscussion 

conceming the issues arising in the film. One rnember was late in coming but she wished 

to Mew the tape and did so over the break. 

We began the second haif of the session by stnrcnuing a role play around the 

issues presented in the film The father of participant #3 and the mother of participant %9 

volunteered to do the role play. Father found it diflicuft to be the recipient of the verbal 

abuse and defiance during the rok play. He felt that this scenario would not occur in his 

home because his chitdren showed him respect. Foiiowing the role play, 1 used the father 

as an expert and asked him ro taik to the other members conceming how he was able to 

cornand respect in his home. As he was the only male participant in the room, the other 

members bornbarded hun with questions and what ifs. He was able to handle the 

questions fairiy well with help from the facilitaton. 

The group was curious and wanted to know how they could chanse their responses to 

their teens. They could identify their anger and admitted that they lose controL most of 

the time. We shifled our focus and became more specific. We talked about techniques 

that could be used to  reduce anger and ways to avoid codicts. By the end of the session 

it was clear to the facilitaton that any type of anger management program of teenagers 

should involve their parent/gurdian at some level. A hands-on approach with the parents 

seems to be the most ideal method in m;ucimiPng leamkg and providhg positive 

reinforcement for desùed changes. 



SECTION 8 

Interpretation of the Data 

It is important to note at this poht that scores fUng wïwirhui the 25th to the 75th 

percents are considered in the no& range. The STAXI Professional Manuai supoens 

that individuais with higher scores rnay be more prone to expenence. ounvardly express. 

or suppress mger than individuais with Iower scores. The differences sithin :Fis range Ire 

not nitncient to detect anger problems of aa individuai that rnay predispose them ro 

devefopins physicai or psychologicd disorden. 

Scores above the 75th percentile suggest that an individual rnay experience md 

express angg feelings to a degree that may imerfere with optimal tlncrioning. -4 separare 

guidehe can be used to address these extreme high scores. 

I began my anaiysis of the data by looking at individuai raw scores obtained on the 

pre and pon tests to determine if there were extreme scores. I wanted to know, to what 

degee the group mean wouid be affectecl by these hi& scores. The raw scores h m  the 

S T M  pre test for group #1 and in are presented in Table L and the post test raw scores 

are presented in Table 2. 

I was able to detect a number of high and low scores on the pre test. In Group $1, 

ihere was one dispropoItionate score (30) on the S-Anger Scale. There were two low 

scores on the T-Anger Scale and one very low score (7) on the Ax In and the Ax Out 

Scale (1 1). ïhere were two very high scores on the LWEX Scale with one exneme score 

(46)- 

in Group #2 there were no disproportionate scores on the S-Anger, T-.Anger, or 

the T--hgerîT Scaies. One participant scured low on both the T-Anger/R and the &c In 

Scale. Two participants scored highly on the Ax Out Scale but these scores were 



TABLE 1 

* denotes female group panicipant 

- 

Group S tait Trait Trait Trait Anger Ansa Angcr 1 

Member Anger h g e r  Anger / AngerI Exprssn Expnsn Expnsn AX/EX 
Code f# -T- 4- -IN- .OUT- : CON- 

4 

Pmicipant's $0 1 - $07 represents Group n 1 

I 

Participant's SOS - $12 represents Group S 

Participant %O2 was not avaiiable to cornpiete the Post Test 

# 01 
1 

# 02 

# 03 

# 04 

ff O5 

#06* 

i#  07 * 

Participant $1 2 dropped out of the program &er the first session 

14 

1 I 

30 

13 

21 

19 

21 

15 

24 

27 

16 

29 

27 

26 

5 

8 

10 

7 

13 

7 

10 

6 

10 

9 

5 

11 

13 

8 

16 

13 

21 

7 

18 

13 

13 

20 

17 

26 

1 I 

21 

25 

23 

21 

15 

17 

10 

15 

18 

21 

31 

31 

46 

24 

40 

36 

3 1 
i 



TABLE 2 

- - - - - - - - - - - - - -  

denotes a fernale group participant 

Participant's B 01- #7 represents Group f l 

Participant's # 08 - R I 2  represents Group $2 

Participant t 02 was not available to cornpiete the Post Test 

Participant $12 dropped out of the program foilowing the fh session. 



baianced by two lower scores on the same scale by other participants. On the Ac Controt 

Scale, there were two [ower scores that wiii tend to lower the scaie mean score. There 

were two scores on the AxEx Scde which were fairly hi& thus e l e v a ~ g  the scale's mean 

score somewhat- 

I could detect no major concem, other than the exvemely hi& scores on the 

. k . x  Scaie for Group #1 that wodd prevent me fkom accepthg the group means as a 

Euly reasonabte reflection of the group's scoring. 1 made a note of the extreme scores on 

the -WEx Scde for Group $1 and will address this issue when rnaking my final anaiysis. 

Upon review of the post test scoring for Group #1, there were two low scores on 

the T-.Anger Scale and one very high score on the T-.Anger/T Scaie. One participant 

scored extremely low on the T-Anger/R scde which WU lower the mean score. .Ali 

participants scored under 10 on the -An In Scaie with scores ranghg between 10 to 20. 

.-UI of the scores were hi& on the M x  Scaie with scores ranging from 29 to 13. 

The post test scores for Group $2 sshowed that participant 39 scored hi@y on the 

T-.hger, T-Anger/T, .& In. r2x Out and the W E x  Scde. He also scored low on the Ax 

Control Scale. hteresting enough, this participant was experiencing major diaculties at 

home (chiid came into the agency's care) duhg the las  stages of the program. His scores 

likely reflecr his feeiiis and behavioural situation. His pre test score on the JLu Control 

Scale was 10 while his score on the post test for the same scale had gone up to 21. This 

change may suggea that he was making more of an effort to control his anser. 

In general terms, Group #1 had higher scores on the AxEx Scdes than did Group 

$2 on both the pre and poa test. The mean scores should be a good reflection of the 

group's scoring when making between group comparisons. 



I went on to compare raw scores of both groups in order to discuss the individuid 

differences between the scores obtained I recorded individuai cornparisons for the pre 

and poa test scores for Group #i  on Table 3 and the pre and poa test scores for Group 

ff3 on Tabie 4. 

Speïiberger (1988) has indicated that the Ax Scales (Ax La. Ax Out, and Ax/Ex) 

reflect angry feelings being expressed inwarcüy or outwardiy, tempeied by the individuai's 

attempts to control their feelings and the outward expression of these feehgs- 1 examined 

the individual scores for ail o f  the d e s ,  with particdar interest to the Ax scaies and 

noted the differences in the scores on the pre and the poa test. 1 was anticipa~g the 

scores to go d o m  on the Ax ui and Ax Out Scale and for the scores to go up on the h 

Control Scaie. 

Group #1 

Fifty percent of the participants went down on the S-Anger Scale while one 

member scored the same. Al1 but one participant went down on the T-.Anger Scale. 

Scores were relatively the same for the T-AngerfT Scale. Skty-seven percent of the 

group went down in their scores on the T-Anger/R Scaie. 

On the Ax Scales, the group was sptit, with halfof the group scoring higher and 

the other half scoring lower on the Ax In Scale and on the Ax Out Scaie. Ody two 

participants scored lower on the M x  Scale. Participant #4 scored dramatically higher 

on the Ax Control Scale while the other members' scores remained vimially the same or 

went d o m  on this scale. 



TABLE 3 

Post 10 17 5 7 10 16 15 37 

Pre I I  24 8 10 13 17 15 3 1  

Post X X X X X X X X 

Post 18 16 10 4 9 21 17 29 

Pre 13 16 7 5 7 I l  10 24 

Post 21 25 7 9 13 17 16 30 

Pre 21 29 13 11 18 21 15 40 

Pos t 21 27 14 8 17 24 14 43 

Pre 19 27 7 13 13 25 18 36 

Post 10 17 5 8 15 21 19 33 

Pre 21 26 10 8 13 23 21 3 1 



TABLE 4 

GROUP #2 COMPAREON OF INDIVIDUAL PRE & POST -. SCORES 

Pre 10 21 8 1 I 20 27 21 42 

Pre 10 16 7 5 8 14 10 28 

Post 10 27 14 8 18 26 21 39 

Pre 10 21 8 9 13 16 

Post 10 15 5 7 10 17 30 13 

Pre 10 18 5 8 17 16 22 27 

Pre 10 25 8 9 15 26 9 38 

Post X X X X X X X X 



Participant $3 scored the same on the f-Anger/'ï and Ax Control Scale, but went 

down on ai i  of the other scaies. This participant bought into the program quickly and had 

the nippon of his parents. Both parents attended the two parent sessions and were quite 

active participants in their group. 

Participant % also went down on aii scaies with the exception ofa slightly higher 

score on the Ax In and the Ax Control Scales. This may suggest that she was at temp~g  

to control the outward expression ofher anger. fhis member was one of the leaders of 

the goup with a very violent history. She had recentiy been reieased &er a 7 month 

confinement in the Manitoba Youth Centre. She made comments during the program 

conceming how she presently handles disputes with her mother. She reporteci that she 

d o w s  her mother to vent and does not take her opinions or actions personally as she once 

had. The participant may be suppresshg or intemaking her anger to conform or to avoid 

aggressive reactions that would put her back into the custody of the youth correctional 

system. Sixty-seven percent of the group scored higher on the M x  Scale upon post 

testing. 

Groua #2 

Individual cornparisons for Group #2 reflected a gened trend more in lhe with the 

program's aim. AU participants scored the same on the S-Anger Scaie. As previously 

note4 participant iC9 scored higher on aii scales excludins the S-Anger Scale. 

For the remainder of the group, the scores on the T-Anger, T-AngedT, 

T-Anger/R, Ax In, and the AxEx Scales went d o m  Two participants7 scores were 

similar at pre and poa test. The increase in scores on the post test for the Ax Control 



Scale suggests that the entire group was making attempts to control the outward 

expression of their anger including participant #9. 

Participant $8 scored lower on every sale except the Ar Control Scaie. This is 

the padcipant that 1 was hesitant to aiiow into the program due to my betiefthat he rnay 

not be capable of benefiting from the group. His scores suggest that the program may 

have had an impact on his feelugs and behaviourai situation. 

Raw Score  mea an Com~arison 

To review the raw score pre and post test mean score for Group #1 and #2, please 

refer to Table 5. The cornparison of the pre and post test means for Group $1 provided 

linle optimism for finding signincant differences. The cornparison of the pre and post test 

for Group #2 suggeas that the dserences between the scores may be si@cant. There 

was no difference on the S-Anger Scaie and linle difference on the T-AngerTï Scde. 

Laser differences were seen on the f-Anger, T-Angerm Ax In, Ax Out, Ax Control and 

the _4.dEx Scaie. A dramatic dflerence can be seen on the Ax Control Scale and on the 

..Lu/E.u Scaie. This trend was present during my review of the individual scores. 

Mean scores on the pre and post tests for both groups are similar with the 

exception of scores obtained on the S-Anger Scale. On the S - h ~ e r  Scde, Group #1 

scored 8.42 points higher than Group #2. This may suggest that Group #l  tended to be 

jenerally angrier during the testing situation, or simply did not understand the nature of 

the questions on the scaie. Group #1 also scored somewhat higher on the T-Anger Scale 



TABLE 5 

ME&VS FROM PRE L POST TEST RAW SCORES OF GRP'S #1& #2 

Post 17.16 20-08 8.16 7.3 3 14.00 20.50 16.33 3 5-83 

Post 10 16-50 7.00 6.00 12-50 17.00 26.00 20-75 



which sugsens that memben were more prone to experience anger, therefore, being 

more aware of angy feelings which is reflected in theu responses on the S-Anger Sc& 

There were decreased scores on thc S-AngerTt Scale nom pre test to post test for 

Group # 1. This downward trend may indicate a shift in the participants' angy feelings 

during sessions or they were experiencing less anger outside of the group. 1 hesitate to 

draw conclusions at this point due to the high LWEX scores obtained for this group. 

zUbeit that Gmup $2 scored somewhat higher on the pre test M x  Scale. the 

dramatic decrease would make one believe that the groups were in some way 'üiffetent". 

By using the term 'different", 1 mean that the groups were either not homogeneous or that 

there was a change in Group if2 during the course of the progaxn 

Cornparison to the Yormative Samoles 

1 compared the goups to the normative sample for adolescents. I began by 

ranking individuals and obtained percentiles and T scores for both group fiom their raw 

scores on the pre and post tests. The pre test rankings for Groups W and if2 appear on 

Table 6 and the post test rankings appear on Table 7. 

Scale scores between the 25th and the 75th percentile fail within the nomal range. 

Four participants in Group $1 ranked about the 75th percentile on the S-hger Scale. The 

STAXI Professional Manual presents a guidelïne for interprethg high scores. Individual 

with hi& S- Anger scores are expenencing relatively intense angsr feelings. III relation to 

the other scales, if T-Anger is also high then the individual's angry feelings are tikely to be 

situationally determined. The guideline aiso notes that i f f - b g e r  and Ax In scores are 

relative- hi@ then elevations in S-.-\nger are more iikeiy to be chronic. The high scores 



TABLE 6 

II PERCEN'ïlU?S & T SCORES OF S T '  PRE TEST FOR CROUPS #I & #2 1 

-- 
Code 
# For 
Grp- 
Mem. 

L 

I I  

ff O1 

# 02 . 
ff 03 

# 04 
L 

# 05 

#O6 * 
#07*, 

'denotes fernale group participant. 

Pamicipant's $0 1 - :O7 represents Group W 1. 

Participant's $08 - $12 represents Group X2. 

Participant $02 was not available to complexe the Post Test. 

Panicipant $12 dropped out of the program following the first session. 



TABLE 7 

I o  T I %  T 1 O !  T 1 %  T 1 aln T 1 % t 11 
$01 35 46 14 39 23 42 12 38 3 30 54 51 19 41 79 58 

1 1 

I 
$02 X X X X X X X X X X X X X X X X ,  I 

* denotes a fernale panicipanr. 

Panicipant's #O 1- *O7 represents Group ;5 1. 

Participants' 308 - $12 represents Group $2. 

Participant $02 was not available to complete the Post Test. 

Participant # l t  dropped out of the prosram following the tirst session- 

Code 
3 For 
Grp. 

 mem m. 

Anger 
Exprssn 
Control 

-2 

AXnX -S- 
Anger 

-T- 
Anger 

-Tg 
Angeri 
-T- 

-T- 
Anged 
-R- 

Anga 
Expnsn 
IN 

Anger 
Expnsn 
OUT 



on the S- Anger Scaie for the four participants mentioned earlier, ais scored hi@ on the 

T-.Anser Scale- However, their scores on the Ax h Scaies were low. This would suggest 

that their hi& scores on the S-Anger and T-.Anser Scales are a reflection ofsituationaiiy 

d e t e d e d  anger and not chronic anger. 

Participants $3 and $5 scored over the 75th percentile on the T--Anger Scaie. They 

also scored tUg.My on the post test LAnger Scale. fhis suggeas that they frequently 

experience anger and feel that they are treated Ullfair1y. Participant #3 scored extremely 

hi$ on the -Ax Out Scaie, on both the pre and post test, as weU as having low scores on 

the -1. Out Scale. He would be prone to express his anger aggressively and direct his 

aegession towards others or objects in his environment. 

There were seven ememe scores on the Ax Out Scale. This is not a surprise due 

to the nature of the program and the rarget population. Three of these participants scored 

lower on the post test. 

Group $2 had fewer numbers of extreme scores (over the 75th percentile) than did 

Group $1. On the post test Ax Control Scale, for Group #2, there were two extreme 

scores. suggesàng that they were making attempts to control theù anger to a point of 

possible over control. The guidelines point out that participants with exsrerne scores on 

the -1- Control Scale tend to invea a geat deal of energy in monitoring and preventing 

the experience and expression of anger. Caution is needed with individuais who over 

control theu anser relative to elevated T-Anger scores and low Ax Out scores. When 

these conditions exist, the results may be passivity, withdrawal, and depression. This was 

not the case for these two participants as they had low scores on the T-Anger Scale- 



Participant * had extreme scores at the 95th percentile on the poa test T-.Angr 

Scaie and the 97th percede on the Ax Out Scde. Persons with high T-hger scores may 

be quick tempered and readily express their angry feelings with h ie  provocation Persons 

high on the .e< Out ScSe are prone to experiew anger fiequently and express theü anger 

in aggressive behaviour. This participant was havkg eMeme difEicuity in his personal life 

which was beyond the parameters of this program to M y  address and his scores are 

indicative of his stmggies. 

Group $2 faireci better in the cornparison than did Group #1 when uskg individual 

scores. To get a clearer picnire of the cornparison, 1 looked at individuai differences from 

the T-Score .Mean (50) for the normative sample. 1 have ptesented the results of these 

differences in Table 8 (pre test) and Tabb 9 (post test). 

Group f 1 had a much wider range ofdifferences fiom the normative sample mean 

than did Group *2. Participam if4 in Group fC1 and Participant #9 in Group $2 had 

consistently large ciifferences on the majority of the scales. There were scattereci extreme 

differences from mean for Group $2 with the exception of the scores for participant S. 

Group $1, with the exception of the scores of participant #4, had a much greater number 

of extreme differences f?om the normative sample mean 

Initially, 1 tended to believe that there were danning ciifferences between the two 

groups. However, upon cornparhg the differences from the normative sample means as 

presented on the poa test, I noticed that Group #2 had a similar range of diierences âom 

the normative mean even though the trend was in a aegative (below the mean) direction 

Participant tr 1 1 had drarnatically larger differences âom the normative sample mean on the 

post test scores. 



TABLE 8 
-- - - - -- -- 

DIFFERENCE OF INDIMDUAL T SCORES FROM THE 
NORLWTWE SAiMPLE iMEAN FOR GROUPS #1& #2 

ON THE PRE TEST 

Code # Stait Trait Trait Trait Anger Anga Anger 
For h g e r  h g e r  Anged Anged Expnsn Exptssn Canuol AX/EX 

* denotes a female participant. 

The Nomative Sarnple for the STAX has a mean of 50 with a standard deviation of 10. 
Participant # 02 compieted the prosram but was unavailable for the poa test resulting in no post 
test score. 
Participant 312 dropped out of the program followins the first session. 



TABLE 9 

DKF'FERENCE OF iNDNIDUAL T SCORES FROM THE 

ON THE POST TEST * - œ 

GROUP $1 

Code 
# For 
Mem- 

* denotes a fernale panicipant. 

Stait 
h g e r  

GROUP $2 

The Normative Sampie for the STAXI has a mean of 50 and a standard deviation of 10. 

. 

Participant +O2 completed the program but was unavailable for the post test resulting in no post 
test score.. 

Trait 
Anpr 

Panicipanr f 11 dropped out of the program foilowing session number one. 

-T- 

Trait 
Angerf 

-1 1 

9 

-19 

-2 1 

X 

-R- 

9 

4 

17 

22 

X 

Trait 
Anger/ 

$08 

$09 
, 

#IO 

IN 

4 

4 

4 

Anger 
Expnsn 

-29 

19 

4 

-19 

7 

-14 

OUT 

-1 1 

X 

$1 l*  

Anger 
Exprrsn 

- -  - 

4 1 -23 

-15 

3 

-21 

-8 

16 

-8 

Anger 
Control 

-19 

-6 

-10 

AX/EX 

-L4 1 - 2 5  

312 I X 

-15 

X X X X 



I took the matter one sep  tùrther and wanted to undersand differences between 

the normative same and the groups in my pmcticum. 1 caicdated the T score means for 

each Group for the pre and post test and recorded them in Table 10. 

On the pre and post test, Group #t scored higher than the normative sarnple on the 

S-hger, T-Angern, hx Out, and the M x  Scaie. Participants in this group scored 

lower on the T-AngerfR, Ax In, and the Ax Control scale on both the pre and the post 

test. The group was close to the normative sample mean on the T-hger Scale. ~ i t h  a 

lower score on the poa test. 

Group #2 was slightly higher than Group #1 on the pre test on the Ax in, .lx Out. 

and the -4.. Control Scales. These differences disappeared as represented by the post tesr 

scores. Group #2 was lower on al scales that relateci to anger experience and the 

expression of anger. They scored higher on only one scale i\x Control which relates to 

how well an individuai control his or her anger. 

Group #2 scored very near the normative sample rnean at pre test and lower than 

the normative sample mean at post test with the exception of higher scores on the .%K 

C ontro l scaie. 

,. Group #l  also scored very near the normative sample mean, remaining within one 

standard deviation from the sample mean with the exception of the Ac In Scale. This 

g o u p  tended not to internaike their anger. 

Effects of Parental lavolvement 

I mentioned earlier in this report that 1 did not have parent sessions for participants 

of only one treatment group. I made a decision to include aii of the parentsflegal 



TABLE 10 

GROUP MXANS FROM T SCORES OF THE PRE & POST TESTS OF 
CROUPS #1& #2 WEIEN COMPARED TO THE NORMATIVE 

Stait 
Anger 

Trait 
Anger 

Trait 
Angerf'ï 

Trait 
Angerm 

;tY In 

iLY Out 

Ax 
Control 

I t W Y  

CROUP # 1 GROWP #2 
PRE POST PRE POST 

m a n  / diK mean / diff. mean / diff. mean / diff. 

The nonnative sampie T score transformation has a mean of 50 and a standard 
deviation of IO. 

The dinerence f?om the normative simple T score mean fiom the group mean fds 
under the heading *diE 



gardians of the participants in the pro- In so doing I was unable to make a 

between group cornparison for the group whose parents anended and the group whose 

parents did not atrend. The intervention for Group l and +2 were different thus 

preventing me from cornparhg the group of adolescents whose parems attended the 

session against those whose parents did not attend. 

What I chose to do as a consolation was to idenw the participants in both groups 

whose parentsflegai guardians attended the sessions and compared their pre and post test 

raw scores. PLease refer to Table 1 1 pre and poa test scores for those paniapmts whose 

parentdlegal lardians attended at Ieast one of the two sessions. 

There were five participants whose parentdegal guardians attended at leas one of 

the parent sessions. Participant $93 mother attended the second session d e r  her son 

entered the agency7s care. 1 discussed this participant's situation earlier and will not make 

intèrences from his scores at this point other than he seerned to make attempts to control 

his anger as indicated on the post test .bc Control Scale. 

The other participants scored the same or Iower on the S-.hger post test. Three 

participants scored lower on T-.Anger Scale while one member scored relatively the same. 

Two participants scored the same on the T-Angerfl Scaie with two members sconng 

lower. On the T-A.nger/R Sc* three participants scored lower on the post test and one 

member scored one point hi@er. .U members (excluding participant $9) scored lower on 

the Anger in Scale. Scores were iower for three of the participants on the Ax Out Scale 

and one rnember scored one point higher. Participant $3 scored the same on the Ax 

Control Scale whiie aLi of the other participants scored higher (including Participant #9). 



TABLE 11 
-- -- 

PRE & POST RAW SCORES FOR PARTICIPANTS WHOSE 
PARENTS ATTENDED PARENT SESSIONS 

Pre 14 15 5 6 16 20 21 3 1  

Scale 

Post IO 17 5 7 10 16 15 37 

Pre 30 27 10 9 21 26 17 46 

9 - 

Stait 
Anger 

Pre IO 21 8 11 20 27 21 42 

Post 10 13 5 5 11 8 25 20 

Trait 
Anger 

- - -  

Pre 10 16 7 5 8 14 10 28 
- - 

Post 10 27 14 8 18 26 21 39 

Tmit T d t  
Anged An@ 

Pre 10 21 8 9 13 16 23 

Post 10 15 5 7 10 17 30 13 

h g e r  
Iii 

Anger 
Out 

Anger 
Control AX/EX 



Only nvo participants scored lower on the Ax/Ex Scaie as the others scored somewhat 

higher. 

The scores for PartÎcipants #3, #8 and #10 seem to reflect that they were 

experiencïne less anger and were better able to control their aggression, both inwardly and 

outwarQ. Participant $1 was the youngest mernber in the program (just tuming 14) and 

his scores seem to suegest that he is at risk of experiencing chronic anger but rnay aUow 

what other people think or Say about hïm to elevate his angry state. He may not be 

controiling his anger as weil but is not intemalizing or aggressively attacking others. The 

higher .WEx score on the poa test may be a result of the decrease in anger control. 

I do not have enou* infiormation to develop notions concerning the impact that 

the parents had on the participants. W~th the exception of extreme scores of one 

panicipant. I can ody Say that for the other participants there were no obvious negative 

impacts to speak of 1 wiIl take this matter Înto consideration for fùture interventions. 

Fernale Particban ts 

The STAXI Professionai W u a i  expiains that minimal dEerences were found 

between male and femaie college students on the S-Anger Scale. The manual points out 

that there may be a potential for gender differences, thetefore, separate n o m  were 

presented. The fernaie participants did weli in both of the treatment groups as reflected in 

their pre and post test scores. There were no obvious merences observed between the 

males and the femaies in the program. 



SUiMMARY 

The STAXI was a practicai and non-inmisive measuring insrniment to gause 

changes on the participants in the area of experiencins and expressing anger. It also 

provided an indexhg to indicate the direction of anger expression (inward/outward) and 

the ability to control anger. Normative samples allowed group rankings in a nomal 

population and a mean score for cornputhg how much an individual or group dSers tiom 

the average adolescent. 

The STAX was admimstered to two treatment groups at the begïnning and at the 

end of the progams. Individual scores were obtained and cornparisons were made 

between individuai pre and poa test scores, between participants within the groups and 

between the goups. 1 also was able to compare the treatrnent groups to the normative 

sample. 

-XI of the raw scores were reviewed to determine how much the p u p  means may 

or may not be a sood reflection of the group's scoring. Wlth the exception of the .WEx 

scale for group dl the group means seemed to be a reasonable representation of the 

zroups- 
Y 

Individuai raw score cornparisons on the pre and poa test suggea that the impact 

of panicipants in Group i?- was consistent with the program's aim to reduce the 

experience and expression of anger and to foster better anger control. 

Some individuals within groups did better in the program than did others. 

Participant %9 was having a very ciifYicuit time near the end of the program and his scores 

reflected this. 



Between goup  cornparisons showed that Group $1 had higher scores on many of 

the Stait and Trait h g e r  and the Anger Expression Scales than did Group #- A dramatic 

difference was depictecl on the . W x  Scaie for Group #1. The scores on the pre test for 

g o u p  $1 seemd to suggest that the groups were not homogeneous. The poa test mean 

scores refiected more homogeneous groupings. 

Cornparisons were made of the treatment groups to the normai adolescent 

popularion Mean scores did not mer dramaticdiy. Group #1 was slightly higher on aIi 

of the anger expenence and expression scaies. The mean scores for Group $2 were 

somewhat below the average. The p u p s  did not M e r  very much from the normal 

sample. 

Individuai pre and pon scores were reviewed for members whose parents attended 

parent sessions during the coune of the anger management prograrns. With the exception 

of Panicipant S, the scores for the participants reflected no iii effects from having their 

parents involved. There were no uiferences made fiom this observation. Further study is 

required in this area. 

No dzerences were observed between rnaie and fernale participants. One f e d e  

members had low scores resulting in a drunatic difference when compared to the 

normative sample. She di4 however, remain within the nomal rawe. 

SECTION 9 PlUCTICUrM EVALllATION 

Ski11 Develo~ment 

1 was formeriy employed by Children's Horne of Wkpeg, now known as New 

Directions. for three years, in a specialized foster parent progarn- One job-related 

responsibiiity 



was to facilitate stxppon groups for foster parents who cared for special needs children in 

the program- 

The children placed in these homes had behaviod difncuities including verbai 

and physical aggression, tantnims and difficuities in peer and addt relationships in the 

community and in school. 1 was able to transfer may Ieaming experieace and acquired 

skills to the anger management program at Wnnipes Child & Farniiy Services, East Ares- 

My case management position in the agency aliowed me to gather a wealth of 

experience working with children and families. 1 entered the anger management program 

with a realistic sketch of the client population to whom 1 would offer the program. 

Even though I had previous expenence with goup and relevant knowledge 

conceming the target popuiation, 1 had doubts about my abfities attendhg to groups 

processes. and the feelings and behaviours which may be elicited in the individual groups. 

The need for a CO-facilitator was cruci& to assist in facilitating the group and to 

provide a check and balance system for me. 1 wanted to ensure, withh the realm of 

reali .  that I would not be outwardly judgementai, biased for or agahst any member in 

the goup. or to appear as an e x p e c  pretending to have d of the answers. 

Case Example #L 

In session R of Group Cf2 we were discussing between session 
experiences of the participants. Participant #9 mentioned that he was 
angry at his mother for ignoring his previous request to purchase a new 
mattress. The oid mattress was causllig him extreme difficulty with 
getting a good night's rest. He informed the group that he dragged his 
old mattress outside of the home and set it on fire as a response to his 
anger. 

My co-facilitator and 1 looked at each other and irnmediately began to discuss with 

the group the negative consequences that may result when ememe behaviours are used in 



response to angry feelings. We e.xplained that lives and homes could be put at risk as weU 

as dramatic reactions nom extemai systems (e-g-, law enforcement, mental heaith, etc.). 

b o n  fûnher discussion with the participant, we were informeci that it was 

perfectiy within reason for people to bum materials outside of the home because he  

in a rural part of Manitoba We apologired to the participant as Iabeiiins his behaviour as 

enreme but qualined the apology by na- that there may have been a better way to get 

his morher's attention and lettùig her know how angry he was. 

We braïnstormed with the group and role played a scenario whereby the 

participant rnay approach his parents about getting a new mamess. In the following 

sessioa the participant informai the group that his father purchased a mamess for him 

WhiIe debriefing the session, Pam and 1 ageed that we would Mew bebaviours 

presented in the goup within the social context in which the behaviour occurred. 

Case Example #2 

In session $2 in Group #1 a participant taked about a phpical 
incident occurrïng between her and her mother. She said that the two 
of them were sitting at the kitchen table and her mother began verbdy 
attacking the panicipant. We asked her how she responded to her 
mother's verbal attack and the associated angry feelings. She Uifomed 
the group that she nood up, walked over to her mother, and punched 
her in the head, 

P m  and 1 Jlanced at each other and pushed the participant to discuss the scewio 

furcher. One ofthe reasons for doing so was to draw out the incident in order to do a 

later role play and the other reason was to help us to understand why anyone would punch 

their rnother because neither of us would ever consider doing such a thing. We were 

cautious not to be judgementai or to fom negative opinions of the participant for her 

behavioun which ran contrary to our value system. 



Participant $8 presented the larges challenge to my paùence and forced me to 

check my biases at the door. This is the participant with whom 1 had a difncult tirne 

determinine if he would be appropriate for the group. As the group progressai, I was 

concemed that he may not benefit nom the process. 

My CO-faciiitator and [ were vev dilisent in validating his contniutions when 

appropriate and to refiame for the group some ofhis convoluted responses to fit the 

theme of the discussion. At times we had to be h g h t  to the point and blunt when bis 

responses were highly inappropriate (e-g., sexuaiïzed in naaire, totally off topic, conwiued 

interruptions, or antagonizing). During one session, 1 asked hirn to leave ifhe was unable 

to control his behaviours. 1 Uifonned him that his behaviour was pamcuiarly annoying to 

me during the session and 1 found myseifbecoming increasingiy fnistrated with him He 

m u a  have sensed that I was becomhg angry and his negative behaviours were greatly 

reduced for the remainder of the session. 

Parn and 1 debriefed foilowing the session. The participant's behaviour was ody 

part of my haration. During the session I was re-thinking the pre-group hinory of the 

participant and angry at myselffor aliowins him entry hto the group. Pam and 1 were 

able to balance the positive and the negative coas of having the participant remain in the 

rroup. The most positive aspects that iduenced our decision to have hirn remain in the - 
aoups were. for the mosr part, he seemed closeiy tied to the group and that the group had 
iC 

corne co accept hirn as a member. We were not sure ofthe impact that the 

psycho-educational components of the program were having on hirn yet we knew that the 

acceptance of the group was very important to him. 



The participant remained in the program tili the end and seemed to make some 

gains. I was able to check my negative biases toward the participant on a session by 

session basis in order to avoid contaminaring the na- group process. 

Durin3 session $5 in Group $2,I conducted a briefrecap of the program to get an 

idea of how much of the inFormation presented thus far was be@ retained by the group 

members- Participant S9 had retained the mon and as previously noteâ, he was the leader 

of the group. He presented an incident occurring in his home which resuited in him 

temporady being placed at his qrandparents' home. We attempted to get him to 

participate in a role play around the presentins scenario. He refised to do so which was 

unc haracteristic. 

i informed him that the film scheduled to be shown may be relevant to his 

situation. It contained issues of tmn, mutuai respect, feellngs of anger, and problem 

resolurion between a singe mother and her teenaged son. FoUowing the viewing of the 

film the participant insisted that it had no relevance to him or his situation. My 

CO-facilitator wanted to role play with the reiuctant participant and managed to get him 

into the roie play position but not into a role. The role play tumed into a d counselling 

session benveen the two of them. I made anempts to refocus Pam without denacting 

from the therapeutic processes but was unable to do so. 

Heap ( 1977) addresses interaction within groups which left unattended may 

crystdlize a pattern of communication hindering the group process. Heap highlighted 

expenmental findings by Bales (1955) who describes a tendency for the productive 

member to become the focal point for the goup. Contributions fiom 0th~ minbers 



lessens as aU communication is directed towards the focal person Baies points out that 

the interactional pattern become rigïd over t h e  and members become stuck in their roles. 

Pm and 1 discussed the problem following the session and she apoloeed for 

allowing this ro occur. We talked krther about ways to cue each other if we notice this 

happening in the funire. We both had mong positive bises toward participant +9 and 

admined that we wanted him to do weii outside of the group but not at the group's 

expense. We reminded ourseives that he had a case manager with the agency who would 

look out for his faniily's bea interest and our focus had to remain on the group process for 

the potenrial benefit for all of the members. 

I was able to irnprove upon skills in the following areas: 

Level o f  Cornfort 

I could allow the Bow of communication to continue as long as the content 

rernained close ro the central soais of the session. uiitidy I felt the urge to cut members 

of quickiy if the topic shifted sli&tly. in later sessions, I was able to direct the 

communication Bow toward the desired end by f ù n d i n g  comments and opinions into a 

common element and drawing close approximations to the program content. [t was 

difficult at times to fhd commonalities and make associations to the numerous t h o u g h  

and ideas coming from the pmicipants. In later sessions I was able to openly state to the 

oroup thar rhey wrre Loshg focus of the central idea that I wanted them to comprehend - 
and put them back on track. 



Reconnùing and lnterveniog to Thwan Obstades and Ditfiails Eindering 

Cohesiveness and a Positive -4tmosnhere 

The information obtained fkom the initiai interview with the participants Save me 

some indication of their interactional styles. I was correct in speculating that Participants 

62 and 5 6 would become the two most powerfùl Muences in Group kil. Depending on 

the mood of each of these mernbers, one could predict the atmosphere of the group as 

being positive or negative if lefi unbdanced. if their mood was positive, then their 

contributions quickiy and noticeably received social reinforcement. If their rnood was 

negative then they were ignored when possible or distracted. 

Participant $5 is femaie, amactive, highiy verbai, and influentid on the behaviours 

of the five male participants. For the majority of the prospim. her impact was positive. 

On days when her contributions were negative, I was able to downplay her position in the 

moup by eiiciting more responses from the quieter memben in the group or by asking the - 
other stronger penonalities in the group what they thought about Participant j 6 ' s  

comrnents. ïhese tactics worked well. 

Panicipant R presented as a %ad boy" during the interview. He was a -%anna be 

gangster" and spoke freeiy about his attraction to criminality. He bragged about the tough - 
people that he knew. 1 was impressed with his views about the system and thought that if 

anyone needed an anger management program then this kid topped the lin. 1 was not fully 

prepared for the total impact that he would have on the group. 

He kept his tough guy imase in the g o u p  even though his facade was beginning to 

crack near the program's end. H e  was able to dimact certain members when he was not 

the focus of attention. He was ipored at times but had to be attended to when his antics 



became too diaracting. He uniaily conformed when he was addressed directly. He 

contributed positive- to the group aibeit he genediy played the devil's advocate. 

Durkg session H, the entire goup  echoed his wgative outiook I had to take a 

sep away Eom the session format to talk about predetetmination and making choices in 

life. I felt the need to ope* challenge the group's world view by presenting a diagram on 

the chaikboard depicting a life Iine with different paths and different goals. Following the 

brief presentation, I felt that some of the members were at Ieast thinking (positive head 

nods) about the possibility that they did have choices to make in their h e s  which could 

influence the quality of their Hie. 

The Importance o f  the Co-facilitator 

The literature addresses this need when workins with groups extensively, yet 1 was 

not thoroughly convinced of the cntical necessity of the role. ifnot for the process with 

Pan  including the session preparation, debriefing, providing checks and balances, giving 

positive and negative feedback. and CO-supervision on techniques then the groups would 

not have faired well. There were too many dynamics at play for one fhcilitator to 

egectively take note and act upon- 

Areas For Development 

In hindsight, 1 reahed that 1 focussed on certain aspects of the group (i.e., 

leadership roles. and cohesiveness) to the exclusion of many other aspects (Le., goup 

developmental phases, and anicnired versus unnnictured groups, etc.). My aim was 

directed toward delivering the interventive models to affect behaviour change. The 



dynamics of the goup were very important in cultivating the atmosphere for the change 

process. In this report, 1 chose to address certain aspects ofgroup dyaamics of which I 

was fadiar. 1 recognked that there were many other aspects of the group dpamics that 

could have been explored. I will buiid upon my knowledge and training in the future to 

enhance my under standing and evaluative techniques. 

CONCLUSION 

1 began this practicurn with the uitent to compare two different interventions to 

reduce anger and aggessiveness for adolescents. 1 planned to mn two treatment goups 

with a control group drawn nom the clientele of WVuupeg Child and Famiiy SeMces, 

East .kea. 1 wanted to compare the results of the Skill Strearning approach (Stnifnired 

Leaming, Gofdaein, 1980) of teaching skiils of which group participants may be deficient 

to reduce anger and aggessivenes~~ to the results of the cognitive behavioural approach to 

anger control (Feindler. 1986), and to the control group's responses on a meanirement of 

anger and anger expression. 

1 was successfùl in offering the interventions to two groups but decided against 

having a control group. It was at this point that 1 becarne more focussed on the 

interventions and their delivery than over which intervention was more effective. 1 felt 

thar the measurement that 1 had selected (STAXï) wodd serve as a useful tool in 

higfdhlightins the differences ifnot the effectiveness of the two imervemions. I felt that the 

CO-@ive behavioural approach would be more effective over tUne than the stmctured 

leamhg approach. 1 aiso felt that having the parents involved for the participants in the 



skdl meamhg group wouid benefit the goup members uiitially but the effects wouid not 

be long lasting. 

I made a decision to offer parent sessions to di of the parents o f  the treatment 

groups as opposed to offering the sessions to the parents of only one ofthe groups. 1 

wanted to maWnize the oppomuiity for di of the panicipaats to do weii in the program 1 

realized that my chances of knowing which treatment approach was more effective in 

reducing anger were quickiy dwindling. 

The treatment prograrns as described by Speilberger (1980) and Feinder (1986), 

were nraight forward and I foiiowed the format as outlined as closely as possible. 

Variations were made oniy when 1 suspected that the group was not absorbing the 

information presented. 

I fond the Skiu StreanUns approach required a longer t h e  frame and more 

frequent sessions ro reinforce the leaming process. 1 realized that the eight week penod of 

the program was not long enough to properiy teach the 10 skiUs as was hoped. I chose 

"Responding to Anse<' and 'Keeping Out of Fights" as the two skills to focus on. 

Concentrating on these two skilis coupled with rnodellhg, role plays, practising and 

reviewing behaviours outside of the group settins to be ample tasks for participants in an 

eight week program. The pre and post test scores on the STAXI for this Group (#1) did 

not suggest that the progam had an impact on reducing the expression of anger- 

The Cognitive-Behaviourai approach made more sense in tenns of a well rounded 

approach to cognitive restmcniring. Participants learned about anger, angry responses, 

physiological changes, individual perceptions, and an understanding of themselves and 

how they relate to the environment. The twelve week course was just long enough to 



cover the necessary information and gave the pdcipants a chance to absorb information., 

rehearse and discuss how they think and feei. I nrongly feei that the ciifferences reflected 

in the S T M  pre and poa t es  scores were iduenced by positive influences during the 

course of the program. I tend to t W  that the group was a positive experience for the 

group members. 

I found that facilitating two groups wtde being employed &il t h e  to be  very 

demanding The agency aiiowed me the oppominity to do both and I gealy  appreciated 

rhis. For future anger management groups I would use Feindler's Cogitive Behavioural 

Approach coupled with a higher number of parent sessions. 

Both groups expressed favourable comments about the program and Group *1 

wanted to exrend the Iength of the goup. To hear teenagers ask to continue in a 

t herapeutic enviro nrnent made this pracàcum an enriched learning and emotional 

experience. 1 would gladiy do it again. 

APPLICATION IN SOCLU, WORK PWCTXCE 

.-\s a change agent my goal is to assist people in real i ig  theu potential to lead 

active and satiseng iives within their social context. Change is the inevitable process by 

which this goal is attained. ~Most social workers fiamically search for the rechnique, the 

model. or the strategy to help theü clients reach theû goals. 1 have found that some forms 

of inrementions are effective and some fonns are not. The effectiveness of the 

intervention relies on numerous factors (Le., knowledge and skiil of the social worker, 

client readiness for change, and the environment's impact on the individual) which are 

readily identifiable or hidden. 



I have outhed in the begiming of this report that 1 wanted to effectively serve the 

ctients in the area of my employaient. I have sensed the need of my client population for 

assiaance in dealing with anger and aggression for a long tirne. When carrying extremely 

hi@ case Ioads, many child protection workers are unable to deliver the kind of service 

that wouid be most beneficid to their clients. 1 felt hstrated and ineffectud most of the 

time which prompted me to search for a miracle intervention I was unable to locate any 

miracles but I happened upon a few intervention models that could address sorne issues 

for the management of anger and aggressiveness. in my zealous state, I offered two 

intervenrion models to aggressive adolescents simultaneously. Reality has now set in and I 

rhought about how either of these intervention models are appiicable in social work 

practice. 

Both models highlight changing negative behaiiour to pro-social behaiiour. They 

encorporate the use of a group format which fosters positive feelings of belonging, 

interdependency, and goal anainment. The group expenence exposes participants to 

appropriate role modelling, positive feedback which promotes higher self-esteen and the 

O pportunity to practice newly acquired skiils in a numiring and safe environment. .Most 

lusial workers wouid agree that the aforementioned characteristics of these interventions 

are compatible with social work values. 

The decision to use either of these models depends upon the time alowed in your 

practice for rhe organization, preparation implementation and follow-up necessary to 

deliver an effective service. There is a heavy t h e  cornmitment involveci in running 

oroups. The clinician has to take this into account early, when thinkins about offerhg a - 



group intervention The flexiibibty of your cfinical practice senins wiii idluence your 

decision- 

In the agency where I am employed, s e ~ c e  delivery is paramount, however, there 

is a sensirivity in decisions conceniing which s e ~ c e s  are detivered. [n most cases. if there 

is a genuine semice need of the clientele to which we serve, the agency is flexiile in 

allowing some t h e  t o  defiver this s e ~ c e  (Le., lower case ioad size, flex tune, 

compensating Ume ofS etc.). 

Group intervention is wideIy used in social work practice. Based on the results of 

this practicum, 1 would encourage the utilization of Eva Feindfer's (1986) m e r  Control 

Training for aggressive adoIescents. The cihician should remember that this mode1 is 

comprehensive but can be offered in a relatively short period of time. Parental 

involvement should be encouraged whenever possible not oniy for their benefit but to 

validate t heir chiidren's efforts. 
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APPENDlX A INFORMED CONSENT 

INFORMED CONSENT 

PURPOSE: This program 5 designcd to teach how to bettœ control anger and the 
participants wiil be aposed to altunative ways to hmdk conflictuai 
situations with others. 

Cognitive behaviourai appmaches to .iyu and aggmssion controb 
wiU be used d u h g  the pmgtrm, This means that skiüs d be taught 
Co hdp ind~duab  v i m  situations d i n ~ d y  whkh shoadd kad to 
chmges in how one behives in those situations. 

The program is king offercd under the appmvai of Wnn@eg Ckild 
d F d y  Senirices, Eàst Alair in conjunetion wïth the FQCUIQ 4 
S& Wu& through the ü ' '  of Mànüoba. 

The goups nill be faditritcd by Arrkvr G9m,  a graduate student 
at the UniverstCty of Mmiiobu in the FM* of S ' h l  Work and CO- 

facilitateci by Pnntcla HizscM. W e  are both Socïai Workers and are 
cmployeà by Wnnbeg Chüd & Fd& Scnirêes. 

The program wüi: 
tcach new sküLc by introducing examples of dinerent ways of 

behaving (obsdoon). 
be educationai @tcsa&ti'oon of informdoon about mget tznd 

fdings, iwd~ of t k e  fdings, rllesctibing 
pkysioioogiec ckanges ass- nidk these feelings, a d  
irl;enaing mes wkiek m0&ger anpy rcspollses). 

Providc ski11 pmctict (rdrpluys by f-m and groip 
members to mRicmse alter- b e ~ o u c s ) .  

We strongiy encourage gmup membcn to attend reguhriy and to 
participate to gain the greatest benefib of the program. 

F'ACIISTATOE M u r  Gwynn 
TEIXPHONE#= 944-4323 
CO FACILITATOR= P d a  Efascliruk 
TELEPHONE#= 944-4335 



Page 

That participation is completdy volonbrJI and dth- f m u b l e  at .nJI 

Some de- o f  parb'cipation may be with sapavMy prmbatkn o n k a  or 

where participants are o r d a  the aurt to ittciid, nnttcn consent wiû be 
obtnined pnor ta the eommuieeiii~t of  the p u p .  

Confidentiiility o f  participation in the program m y  mot appiy to ioformation 
invoIving plnnned actions w&i& mny cause hjwy to the participant o r  fo 
othen Cu, suicidai b&aviow, plamcd u b h d  . m m  ewo&). 

Some sessions wiü be audidvidm ~ p c d .  Tbcre tapes nin be ored for evduadon of 
this p p m  Q ~ I Y  and mucd withia ~ c d ~  o f  the ~~mpi t t ion  of tht 
group. The tapes wül bt uscd by the pmgnun faatatom poup membui, 
and for purposes of suptwisioa 

Quutionrries win be completed. n i e n  ig no obligation ta wtr ruiy question th.t 
the participant fcdr uncomfo~ble about Nama on quedon&es fl aot b t  
s h r d  with myone to maintain c~nfidtlltiali~~ 



Page 3. 

9. Participants wüï bave the opporhinity to mceivt fdbaek about the mtth of the 
pinctienln. 

10. Padcipant has nad and a m  to aii p a p  des. 

1 have read d1 of the abovt and gîve consent for pdcipation- 

DATE: 





Administrative ~ s s i s t a n t  
to the Oresident 

I 

Enclosure 



APPENDrX B WORKER MEMOS AND REEER&U FORM 

TO: 

FROM 

DATE: 

RE: 

WINNIPEG CHILD AND FAMILY 
EAsrAREA 

M E M O R A N D U M  

East Area Social Workers 

Arthur Gwynn 

January 28, 1997 

Teen Anger Management Grwp 

SERVICES 

To fulfill the quirements for the University of Manitoba's Facuity of S d  Work, 
Master's Program, 1 plan to run an Anger MairPgement Rogram Cor Teens. 1 hope to get 
underway in late February or eady March of 1997. My intention is to intervene with adolescents 
who have been experiencing difficuities controllhg theh anger. The popuïation will be drawn 
fkom the East Area Child & Family Services Catchment where the adolescents are active with 
Case Mimgers. The kens may be at home or in the agency's oue. The adoIescents wiU be 
selected for screening by their Case Managers, who feel that an mger m4rltqgement pmgrmn 
would be usefui for them. The teens wili be intewiewed by the group fhc%tator(s) for their 
appropriateness in group intemention. The purpose of the intervention wïi l  be explained to them 
dong with a strong message for their cornmitment if seïected for the program. This p m s  WU 
continue und an optimal number of teens are gathered. 

The number of teem for each group will fall between five (5) and seven (7) members and 
range in ages from 14 to 16 years, male or fernale. nie  teais who are selecîed wiu be mdomly 
assigned to one of three groups and &ve pre & pst  measims of aggnssiveness. Group # 1 wiii 
receive Anger Control Training as developed by Eva Feiadler (1986) Uivolving twelve (12) 
sessions, whiie Group # 2 wili receive a kief M9ai of Psychologicai SLin S t m m b g  (10 skiils 
based on Arnold Coldsteinys work, (1994) & wilï involve the parents of the teens in separate 
groups, involving six (6) sessions for the teens and two (2) sessions for the parents. Group # 3 wiU 
be a control group which will receive only the pre & post tests. 1 pian to use the State-Trait 
Expression of Anger developed by Charles Speilberger, as the h 8 POSt Meosun of Gnger. 

1 have attached referral foms for the child and for the M y .  Feel fke to malce copies 
of the foms as needed and forward the completed referrals to me at the Elmwood Unit, 225 Watt 
St. or fax them to me at 944-4505 no later than Febniary 12, 1997.1 will be in touch with you 
after receiving your referal. If you have any questions then contact me at 944-4327. 



TO: East Grea workers 

W M :  Arthur Gwynn 

DATE: February 14, 1997 

RE: Anger Management Group R e f d  Update 

1 want to thank you for your response to my previous quest for derrals  to the Anger 
Management Groups. 1 will be sorting through the denais that 1 have d v e d  thus f9r and hop 
to contact workers during the next week. 1 just wanted to let you know thaî if thac are clients that 
you wanted to refer but have not done so due to your busy schedules 1 will aeccpt denals up 
u n d  Febmary 2 1, 1997. If you requue additional referrai fonns or information conceming the 
groups ihen pleve contan me at 9443323.1 am looking f o d  to s p e - g  to you about your 
refeds. 



Address: Teiephone W: 

School: Grride iast attendeci: Tdephone #k 
Telephone # wherc diild u n  be reached during the day: 

b the &ad? In At home Otbv (deseribe) 
If chiid ïs in are, indime the Iegd status: TW PW VPA APPREHENSION 

If cbild is at home, indicate the fimily type: 
Merged/BIended Intact (two parent) Single Parent Ad0 ptive 

Worker: Unit: Tde #: 

1 Prescnt issues of aiilcoholldmg abuse 1 1  1 1  
Pdpresent  issues of physidsexud nbuse 

1 
Previous group experience 

1 Lyinglsteding behaviour 1 1  1 1  

1 

Destmctive to property 

- - - - -  - 

Reguhr attendance at schooi 

Behavioural dificuitia at schooi 

1 

Behaviounl difficulties in the eommunity 

1 Chiid ever been chirged with a violent crime? 1 1 1 1  



Children Referred TO The Prognm: 
Worker: Unit: Tele. #k 

cEILmElY 

. 

I 
-- 

Farnily Information Checklist 1 mo&v 1 fithu 1 1 

DOB D M  WaEREABOUTS 
I 

(PIeare Intticate with a Check Mark) [Check (?) If un sure^ 

Parents employed 

Past/present issues o f  nlcohoUdrug abuse 

Pastlpresent issues of physicaVsexua1 abuse 
L 

Previous group experience 

Aggressive behaviour when angered 

Pastlpresent domestic violence issues 

iMnritr1 problems evident 

Has either parent been in the a r e  of CFS ? 
1 

1s there 3 child presently in the agencyys caret 

Are the parents motivated to change? 

\ 

Previous mnritd sepamtion (s) . 
Past family involvement with CFS 

y- 

m 

no 

I 1 

yes no ? 

I 

I 



APPENDIX C INTERVIEW DATA SHEET AND IKïERViEW FORMAT 

IN'ïERVLEW DATA 

Date: Location of Interview: 

Cliea t: Date o f  Birth: 
Ses: Male Femaie 
Accompanied By: Relationship: 

Case Manager: Unit/Tdephoac #: 
Legal Guardi=: 
Current Placement: Tdephone %: 
Ernergency Contact Penoa: Telephone #: 

Is Attendance Court Ordered: Y L  No- 
If Yes indicate Probation Omcer: 

Group Preference: Afternoon Evening 
Family Involvement: No- 

Interviewer: Accepted to Program: Yes NO- 

If Not Accepted Ptease Explain: 

Additional Concerns or Relevant hformation: 



FORMAT FOR TEE INTERVIlsW 

Share re1eMnf information about the obsewatiom that othen havt made about th& 

behaviour (draw fiom information on the n f e d  forni). 

Educate teens around how others view th& behaviow and h d  out what they think are 

possible evems that vigger such mictions. 

Taik about the chin of A (antecedent), B @ehaviow), and C (consequences. 
(A) 
Help them to idente 5 t r i ~ e n  h t  (with out fhü) lead to a Ioss of comrol. 
Help them to eiaborate on these triggers 

(BI 
Discuss with them how they react ta these tn'ggen- 

(Cl 
Ask them what they th- how they f& and how they behave when discussing 

their triggers. Help them to talk about consequences of their actions 
irnmediarely following their reactioo 

Have them rate each consequence & h a  as n-tive or positive and expiah that a 
positive is a home mn for the teen and a negative is a home run for the 
trigser. 

Erase the board and explain that using anger tond skins eB'édve1y will d o w  them to be 
a wimer by having more positive comequenccs and the tnggers will have zero. 

Explain rhat one cannot change the triggefi but they can change their reaction to them. 

GOALS OF THE PROGRAM 

There are two goals to the program. 
1) To increase personal power. 
2) To stay out of the FooI's Ring 

GOAL $1. 
To gain pemnal power you need to incfease and impmve self (have the 

teen fiil in the blanks with some help and prompting). 



Control - how well & how fast YOU CM control your anger and then how 
positively you can express it. 

Confidence -the faith that you have in yow ability to control your ager. 

htegity sontrolling your anger in a way that h o n d y  serves not only 
your b e ~  inter- but ais0 othas who care about you. 

Assessment -your abiIity to stop and look at what you need to do to 
controi your anger. 

Relaxation -your abiIity to c* during anger provoking situations. 

Assenion -your ability to express youneif in a direct, open, and honest way 
during anger provoking situations- 

Insrrucrion -your abiiity to in-ct youneifquietly ta cairn d o m  and then 
to express your anger in a PO- manner. 

Problern Soiving -your abgity to choose the most appropriate anger control 
sklls to use in a given anger provoking situation. 

GOAL 2. 

The second goai of the program is to leams ways to stay out of the %~oPs Ring". 

Ask the teens to imagine ii circle with an "X* in the centre- IThe "X" 

represents the "Fool ln The Ring" (the mgr provoking uigger). Then ask them to imagine that 

there is an "X' outside of the circle with strings attacfied to it. Explain to them that this "X' 

represents the teen. Eiaborate fLnher and inform the adolescent, ifhe dows hifier strings to be 

pulled then the Fool becomes the puppet master and the teen becomes the puppet. Expiain M e r  

that the teen c m  be pulled entirely into the ring until there are two "FOO~S In The Rinq". By 

entering the ring the adolescent has given up th& personal power a d  playing the Fooi's gaine- 



Date: 

Worker: Unit= Telep home: 

Participant: 

was inteMewed for the Anger Management 
Program on ~March . 1997 and appears to be a good candidate for the program. 

We will begin the groups on March 19,1997 for the dtemoon group (8 weeks) and 
on March 20,1997 for the eveniag group. During the interviews we asked for a prefereaee 
for group rtîendrnce as some teens are in day progams and may not wisb to miss tirne 
there. This participant has been selected for the Group. The 
time the group wiil be hdd is from to . For the time being the groups 
will be held at the EIinwood Unit in Room "C". 

If parents have indicated that they wish to be participate then we wiii inform you of 
the times and dates of the parent group which should begin within the next two weeks. 
Consent Forms WU need to be siped by the adolescent as weU as their legal pardim. 1 
have enclosed r copy of the Consent Form. P l w e  fornard the compieted Form ta me 
ASAP or have the adolescent bnng it to the first group session. You can dso fax it to me rt 
944-4505 at the Elmwood Unit. Ifyou have uiy questions, I can be rcached at 944-4323 or 
contact the CO-faditator, Pam Elaschuk at 944-4287. 

1 have rppreciated your help in the coordination pieces for the referraIs and in the 
selection process. 1 wül rsk for your feedback at the end o f  the p g n m  to assist in 
modifying areas which need rdjustments. I hope that this program proves to be r positive 
esperience for your dient. 

S incerely, 

Arthur GwynnfPam Elaschuk 



APPENDM E FORMAT OF GROUP 61- PSYCHOLOGICAL SKILLSTREAMING 
SI-I 
SESSION # 1. 

A Introductions: 

1. Trainers iritroduce thernselves. 

2. Trainers invite trainees to introduce themseives. 

Participants wiii need to relax. You may wish to get the them to tak about 

some non private information (Le-, residentid neighbourhoods, school 

background, spetial interests, hobbies etc.). 

B. Overview of Stnictured Leaniing. 

Presentation and g o u p  discussion of the purposes, procedures, and the potentid benefits 

of S tructured Learning. 

1. Stress the probable remediation of those skill deficits that participants 

are aware oc concerned about, and eager to change. 

2. Explain the procedures that make up the Sîmctured Learning session 

(ModeUing, Role Playkg, Performance Feedback and Transfer 

Training) and discuss this with the group. Remember to use words 

that the participants wiii understand (Le., Show, TV, Discuss, & 

Practice). 

3.  Stress again the potential benefits of their participation in Stmcaired 

Leamllig. Give concrete examples ofthe diverse ways that 

proficient &fils will have on the iives of the participants 



S 1-2- 

C. Group Ruies. 

Discuss and encourage participation ofmemben in @g on d e s  that d GUI iive with. 

Important issues to discuss are: 

1. Attendance 

2. Lateness 

3. Size of the p u p .  

4. Time & Place of the meetings. 

5. Break Times (where breaks can OC=) 

6. Embarrassrnent 

7. Fear of Performing 

8. Taking "Time Outs" 

9. Issues of ~onfidentiaiïty 

D. Introduce the First Ski11 to be taught. 



S2-I 
Session if 2 (foüow the same format for later sessions) 

A Komework Review: 

B. Present overview of the su: 

1. htroduce the skiIl briefiy prior to showing the m o d e h g  display. 

2. Ask questions that wül help traine define the skin in th& own Ianguage. 

3. Postpone lengthier discussions und aainees view the modclling display. 

4. .Make a statement about what wiiI foUow the modelhg display. 

5. Distniute Skill cards, asking a trainee to read the behviourai seps aioud. 

6. .bk participant to follow each step h the modehg display as the step is depicted. 

C. FaciIitator presents MODELLING DISPLAY: 

1. Provide two reiemt examples of the skill in use, foliowing its behavioural aeps. 

D. Faciliraor invites discussion of skiII that has ben modelied. 

1. Invite cornments on how the situation modelled may remind participants of situations 

involving the skiil usage in their own lives. 

2. &k questions that encourage the participants to talk about the ski11 usage and problexns 

involving ski11 usage. 

E. Faciiitator o r g e s  ROLE PLAY: 

1. Ask a participant who bas voiunteered a situation to elaborate on his or her remarks, 

obtaining details on where. when, and with whom the ski1 might be osefil in the 

£hure. 



2. Designate thïs phcipant  as a main acuir, and ask him or h a  to choose a CO-actor 

(someone who teminds them ofthe penon with whom the skin fl be used in 

life situations). 

3. Gct additionai information fiom the main mer, if nec-, and set the stage for the 

role play finciuding props. niminire arrangement, etc-). 

5. Give erch group member some find instructions as to their part just pnor to role 

F. Faciiitator insrructs the role play to be~in:  

1. One Facilitritor stands at the cfialkboard and points to each step as it is enacted and 

provides wha~ever coachins or prompting is needed by the main aaor or CO-actor. 

2. The other Facilitator sits with the obsening participants to heip keep hem attendhg to 

- the unfoiding role play- 

3 .  In the event that the roie play strays markdy fiom the behavioural steps, the 

facilitators stop the scene, provide neetid instruction, and begh again. 

G. Facilitator invites FEEDBACK foliowing the d e  play: 

1. Ask the main acctor to tait uritil he or she bas heard everyone's coments before 

taking. 



2. Ask the CO-actor, " In the roIe of how did Make 

you f i ?  M a t  were your reactions to them? 

3.Ask obsewing participants: Wow well were the bekviourai steps followed?" V h a t  

specifk thinss did you like or dislike?" "Tn what ways did the CO aaor do a good 

job. 

4. Comment on the following of the behavioud seps. provide social rewards, point out 

whar rvas done weU, and comment on what else might be done to make the 

enacrrnent even better, 

5 .  .kk the main actor: 'Wow that you have hexd everyone's comments, how do you 

feel about the job you did?" "How do you think that foIlowing the steps worked 

out. 

H. Facilitator he!ps the rde player to plan hornework. 

1. .4sk the main actor how, whea and with whom he or she mi& attempt the behaviourai 

steps prier to the next meeting. 

2. When appropriate the Hornework Report cm be used to set a written comrnitment 

from the main actor to try out his or her new skiU and repon back to the group at 

the next meeting. 



S2-4 3. Participants who have not had a chance to raie play during a particufar session may also 

be assigned hornework in the fom of 1ook.i~ for situations dernt  to the skin 

that they might mIe play during the next session 



S3-I. 

Session g3. (You WU follow the same format as Ui session #2.) 

Responding to anger is the skiII to be reviewed and practiced. It was fdt that ares would be 

of most importance to the goup initidy ( Refer to flip chart re: Responding to Anger for 

reviewing whar the participant can say). 

Refer to Rip  Chan to revierv the Iisr of skiils SkiU #4 "Responding to Anger" a e r  the homeworii 

Steps in solvinç problems c m  be discussed and the flip chart can be used as a guide for this. 

Some handouts c m  dso be given out d u h g  this session. 

-Anger Management 1s ? 

-Ten Thinos to Know About Anger 

-Ded in~  with rtiother Penon's Anger. 

-DeaIing with Another P erson's Anger, TIP S 

-Positive Seif Taik 

-The Function of h p e r  

- When Your Anger 1s Iust or Unjust 

-Your h g e r  Style Inventory (Can be handed out for Honmmrk Assignment). 



Session #3. (You wül folIow the same format as in s&on B.) 

Responding to anger is the skiU to be reviewed and p w c e d .  It was fdt that this ara would be 

of most importance to the group initidy ( R&r to fEp chut  re: Responding to Anger for 

reviewing what the participant can say). 

Refer to Rip Chart to revieiv the lia of skilis Skill#4 'Xesponding to hger"  &er the homework 

review- 

Steps Ui solving problems can be discussed and the flip chart can be used as a guide for this. 

Some handouts cm also be given out during thÏs session. 

-Anger Management 1s ? 

-Ten Things ro Know About Anger 

-Deding with hother Penon's Anger. 

-Dedino with Another Person's Anger, TIPS 
L 

-Positive Seif Talk 

-The Function of Anger 

- When Your Anger 1s Jus  or Unjust 

-Your Anger Style Inventory (Cari be handed out for Homework Assignment). 



Last Session 

1 .Brief Overview of the key points of the program: 

A) Have flip chart available for a visual aide for the participants. 

2. Show MoMe- Wednesday's Chiidsen: VicE 

A) Discussion fiom issues presented in the film. 

3. Cive out Certificates for program completion. 

4. Pizza and Coke Wind-up. 

5. Verbai Feedback of panicipants about the program and changes that may make the program 

more effective, 

6 .  Facilitaton Jive feedback to the Y s o u p  about feelings toward the goup 



SEOLtf i1  
EXPRESSING A COMPLAINT 

1. Define whrt the probiern is and who Y responsible for it. 
2. Decide how the problem might be solved. 
3. TeU thrt person whnt the pmbiem is and how it migbt 

be solved. 
4. Ask for r response. 
5. Show thrit you understand bMer feeiings. 
6. Corne to agreement on the steps to be hken by mch of you. 

S K U L X Z  
RESPONDNG TO THE FEELINGS OF OTEERS 

(EMpATBpI) 
1. Observe the otlier perron's words and actions. 
2. Decide what the other person might be feeling and how stroag 

the feelings ire 
3. Decide whether it would be helpfui to let the other person 

know you understand hisher fedings. 
4. Tell the other person, in n warm and sincere rnnnner, how p u  

think hdshe is feeling. 

SKlLL ff3. 
PREPARING FOR A STRESSFUL CONVERSATION 

1. Imagine younelf in n stressful situation. 
2. TIiink about how you will feel and why you wiil 

feel thnt wn. 
3. Imagine the other person in the stressful situation. Tliink about 

how thrt person will feel and why. 
4. Imagine younelf telling the other person what you w r n t  to say. 
5. Imagine what hdshe will sg. 
6. Repeat the above steps using as mnny approrches as you c m  

think of. 
7. Choose the best approach. 

SKlLL # 4. 
RESPONDING TO ANGER 

1. Listen openiy to wlirt the otlier penon bas to say. 
2. Show thrt you understand what the otlier person is feeling. 
3. Ask the othtr person to erplnin mything thit you don't undustand. 
4. Show thrt you undentnnd why the other person feels rngry. 
5. If it is appropriate, express your thoughts and feelings about 

the situation. 



SKILL #5 
KEEPING OUT OF FIGHTS 

1. Stop & tûink rbout why you want to fîght, 
2. Decide what you want to hrppen in the long nm. 
3. Think rbout otber ways to bandle the si-tion beside~ fIghb& 
4. Decide on the best wny to haadle the situdon and do it 

SKZL # 6. 
HELPING OTaERS 

1. Decide if the o t h v  person might need and want your hdp. 
2. Think of the wnys thnt p u  could be befpfd 
3. Ask the other pemon ifhdshe needs and wiints your heip. 
4. Eeip the other person- 

sIa4.L f i  7. 
DE.UING W m  AN ACCUSATION 

1. Think nbout w h t  the other person hns accused you of. 
2. Tiiink about why the other person might bave accused you. 
3. Tliink about W ~ Y S  to answer the personYs accusiation~. 
4. Choose the best way and do it. 

SKEL ff  S. 
DULING WITH GROUP PRESSURE 

1. Think nbout whrt the other people wnnt you to do and why. 
2. Decide what you want to do. 
3. Decide how to teII the other people wliat you want to do. 
4. Teil the group what p u  have decided. 

SmLL hl 9. 
E.?URESSNG AFFECTION 

1. Decide if p u  have good feelings about the other pemon. 
2. Decide if the otlier person would Iike to hiow about your fdings. 
3. Decide how you might express your feelings. 
4. Choose the tight time and place to express your feelings. 
5. Express affection in wnrm and aring rnnnnu. 





HOMEWORK REPORT 
NAME: DATE: 
GROUP FACILITATORS: 

Fiii In During The Session 
1. Eome work ~signment: 

a. Skitl: 
b. Use witb whom: 
c. Use wben: 
de Use where: 

2. Steps to be followed: 

Fil1 In Before Next Class 
3. Describe whnt hnppened when you did the homework assignment: 

4.Sreps thnt you actually followed: 

5. Rate yourself on Iiow well you used the skill (check one): 
ErcelIen t Good Fair Poor 

6. Describe whnt you feel should be your nest homework ~signrnent: 



AUDIOMSUAL AIDES USED 

VDEO TAPES: 

Wednesday's Children - Vicky 
National F i  Board of Canada 
Winnipeg, Centennial Library, 3309703527463 5 
Winnipeg, Manitoba 



APPEMIIX F FORMAT OF GROUP #t- ANGER CONTROL TRAINING 
SI-1 
SESSION # 1 

1. Explain the rationde for the program: 

(A) To teach a varïety of techniques that wül asg*st the participant in controihg hider 

behaviour in provocativdconflictual situationsllS 

(B) To increase penonai power and stay out ofthe "Fools Ring". 

Give exmnpZes ofpeople who h e  exceMent se@ontroZ: (ler the group i c i e n ~  

thezr heros and pomt out those amtples who exhibit good self con~ol skiR). 

2. Define the program  les: 

(A) Set up meeting times, length of program, length ofsessions, break îimes, and how to 

participate (no intempting). 

(B) Use behavioural contingencies : In-session checküst for the following instructions, 

stayuig on task cooperation, and doing homework assigments. 

(C) htroduce in-session checklist chart: this chart mges h m  0-5 points per session. 

Reinforcers (sodas and candy bars) are contingent upon in-session behaviours. 

Students m u t  accumulate a minimum of4 points to eam a reinforcer. 

The Checklist includes: coming on tirne, handimg h homework assignments, 

hst 15 minutes of cooperation, second 15 minutes of cooperation, and for the 

third 15 minutes of cooperation. 

@) Institute end-ofiprogram lottery: person(s) with the most checks for each behavio~ 



wiü have the oppomuiity to pkes (something important to the participant cg., 

a sweatshirt or a tape). 

(E) Ask panicipants for a summary of program mies. 

3. Nature of the training program: 

(A) Homework Assignments will be @en. 

(B) Participation in roIe plays using videohdio tape equipment will be rquired. 

(C) Group discussions will be  encouraged. 

4. htroduce brief reinration techniques: 

(A) Deep breaths: Explain to members that taking a few deep slow breaths can heip in 

maintaining a controlled response to anser provocations. Give participants 

exampies of athletes who visibly use a few deep breaths before anempting some 

event ( Le., basketbal1 players at the foui line, fighten in the boxinp Ms or 

bowlers before their approach). Remind the participants about their physioIo@cai 

; cues and discuss how deep breathing would fiinaion to: 

-reduce physiologicd tension 

-refocus their attention away tiom extemai provoking stimuli to internai 

control 

-provide a tirne deiay before making a choice of how to respond 

(B ) B achvard counting and imagery : Present these techniques as additional methods for 



providins tirne deIay and a refocushg of attention 

-Have participants practice tunUns away nom a provok@ stimulus (do 

this by using a spontaneous roIe play) and sdedy, s t h g  with 20, 

count backwards with a slow measured Pace. 

-Present a visuai imase that elicits a caImhg or pleasant state. Use sports 

analogies such as "floating Iike a buttedy", or a cooling down 

image such as "deep fieue". AUow participants to generate thek 

own visuai imases with critenon that the image is a clear, nonverbal 

one. 

5. Give out session points and contingent reinforcem. 



S2-1. 
SESSION # 2 

1. Remp- Begin with a review of: 

(A) Program rationaie 

(B) Program niles 

(C) Brief relaxation techniques 

2. Re-Introduce Hassle Logo: 

(A) Hand out hassle logs to participants and ask someone different to read each item. If 

possible procide a large visual example of the &ta ~ k t .  

(B) Run through an exampie of a hypotheticd confiict with group rnembers and 

dernonstrate how to fiIl out the hassle log. 

(C) Give rationde for using the hassie log. It is a seif monitoring device that wiU provide 

each participant with an accurate picture of how they handled conflict situations 

during the week. It is a l e e ~  &Gce for memben regarding what sets them off 

and is an opporninity to repofi situations tfiat were dinerent and t h  were handled 

weil. Finally, it provides scripts for in session rofe plays. Explain to them about the 

contingency: that if they cornpiete a hassIe sheet appropriateiy, then it will be used 

as t script for role plays. Participants completin? the contingency wiii be able to be 

the actors. 

3. Behoviourd interviewhg and initial histoy aking on how the pnrticiprntr bandle 

c o n f l i ~ t ~ / p r ~ ~ o c ~ t i ~ ~ ~ :  



Give self examples. 

Ask them for specific confiicf incidents diM have occumd at outside ofthe settins 

( Le., probe for prior cod'?ontations with authority f i w ~  ftom schoois or 

communities). 

(C) Prompt memben to nurnber their behavioun. (What did you do?"), consequences 

("What happened afkenvards to you? To the other person")' and antecedents 

("What tnggered the problem? What happened nght before?"). 

4. Self- Assessrnent ofonger: Xntroduce the concept of A, B, C, (Le., antecedent, behaviour, 

and the consequences). 

(A) Provoking Stimulus- whar gets them the angiest. Situationai variables are assessed in 

rems of what is goinç on in the environment (overt antecedents) and physiologicai 

stares of fatigue, hunçer, etc. (covert antecedents). 

(B) Actual behaviourlreaction: How do you know when you're angs' Focus on cognitive 

or physioloçicai covert or oven aies that occur: 

-negative statements to seror with intention to ham the other person 

-physiologicd cues: "getting hot" muscle tension, rigid posture, angry 

stare, butterilies in stomach, hands clenche& fàcial muscles tensed, 

etc. 



your anger? Did you get into trouble? 

@) Roie plays: Faciiitator to demonstrate the components and an mdysis of f ~ h p  

(coven & oven) pnoi to provocations. 

- Use stop Sap methods during mie plays to hdp shidents tune into these 

overt & covert nies. 

(A) hassle log requirernents: Present the mechanics of completing hassle Iogs (when 

sheets idi be located, best time to f31 them out, whaf to do with completed data 

sheet). 

(BI Teil participants to nine into both overt & covert anger antecedents. 

(C) Give out session points and conrinsent reinforcen. 



S3-1, 

Session #3 

1. Collect dk review hommvork assignment~. 

2. Recap. Begin with n review o f  A, B, C,'s ru t h y  d a t e  to poor self contd .  

(A) ProMde distinctions beween ovat 8t cowrt cues of anser and aggression, 

asking teens: "How do you know when you are angy? How do you 

know when another person js angry? Have group memben identifjr both 

internai (physioiogicd or copœtive/ser statements) and extemal 

(observable motonc behaviour) cues or antecedents to anper. 

(B) Optional: Use exampies from teen's Hassle Logs and prompt them to 

identify the A B. C's of a given anger-provokins situation. 

3 ,  Inrroduce the concept of trigoers. which is the identification of the anger provoking 

antecedent event. In this discussion, the focus is on the beginning of the 

angedagpssion sequence. Prompt group members to identify things 

tbat trigger an anper cue in them. Define ûnd fonis on: 

(A) Direct Trigsers: (being toid what to do) or non verbal (a kick, pu& 

obscene oesnire, etc.). Help qroup members identifL patterns of provoking 
w 

stimuli by askinz questions sucb as: "Who are the people who trigger an 
u 

anger response, and what do they do?" 



attribution of events such as f i g  blamed or feeling like somcone is 

disapproving of rhem Most of these events involve a b i t y  appr'sal of 

what is going on, nich as: Tt's raining because I'm in a bad moodn, or "He 

put me on restriction b m e  he doesn't like me-" 

(C) Conduct seveni role piays (using members Hassie Logs) in order to aid in the 

identification of triaers. These Mght include: 

-spons anlogies, such as when someone is deliberately tripped-up 

on the coun or is not selected for a team. 

-a peer setring in trouble for somethins they did not do. 

-thinking 3 peer or adult is lying in regard to somethg promised to 

the adoiescent. 

(D) Prompt teens to idenrify the cognitive self-statements made in relation to 

these direct and indirect t~sgers. Model& emphaske how the internai 

didogues can increase q e r  out o f  proportion. Negative sesstatements, 

especiaily misperceptions or mis-attributions, are the most sure-ke way of 

making a "mountain out of a mole Ml." 

4. Introduce progressive relaxation: 

(A) Have participants get as cornfortable as possible. 



tensing a given muscle, the shouid stop inimediateiy. 

(D) Have participants tense muscles for a t h e  period ofnot lon~er  than 10 

seconds and then relax for 10-15 seconds. 

(E) F o h w  the suggested order of muscle groups for reiaxation training nippiied. 

(F) Discuss rationaie for relaxation training 

5. Summarize: 

(A) Triggers: both direcr and indirect provoking stimuli. 

(B) Hand out additional Hassie L o ~ s  if needed. 

(C) Give out session points and contingent reinforces. 



S4- I . 
Session S. 

(A) Tnggen: both direct & indirect provohg stimuli. 

(B) Hassle Lop: Have participants brief'iy nt& thek conflict &dons. Prompt them to 

idenrify antecedent cues and any situationai tnggen. 

2. Assenkg Adolescent Rights: Conduct a discussion about adolescent nghts with regard to 

ruledaws and authorky fiqures in family, school. cornmunity, and residentiai agencies. 

(A) ;\sk goup mernben to generate a list of rights, tliiny to which they fiel they are 

entitled: These might inciude: 

- I have the right to be listened to. 

- I have the risit  to explain my side of the story before anyjudgnent is 

passed. 

- I have the right to my own property. 

(B) Further this discussion by prompring a listing of the righîs of others in their unit, 

school. etc. (Include both peer and adult rights). Stress the importance of aeating 

others like you wvould like to be treated. 

(C) Distinguish benveen passivi~,  assertion, and aggession by providing midents with a 

continuum of responses to these rights (use "fool in the ring" example cited in 

chapter 1). 
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(C) Escaiating assenion: This is a squence of repenses that inaeases h assemvuiess in 

order to obtain a desired outcame. Begin with a Minimal A r s d v e  Response 

(MAR) and escaiate to Finai C0n-t Option (FCO) in which a threat to the 

other person for noncornpliance to onginal demand is presented. For example: 

1st MAR= ''PPlease reeum my radio." 

2nd = "I asked p u  to r e m  my radio." 

3rd = "1 want my radio now." 

4th FCO = "If you don't give back my radio now, 1 will tell staff and they 

will corne and get my radio for me." 

@) Foghg: This is a technique used to short-&cuit an aggressive verbai conflicr by 

confksing the provoker rvith rn a p m e n t .  For example: 

Provoker: You are stupid." 

Tarçet Participant: "You're right, 1 am stupid." 

Exphin to proup memben that such an agreement does not indicate  th, but rather 

a way to tum things into a joke. 

4. Show the Video tape (optional). Facilitaton rnay wish to d e  play. 

5 .  Sumarize: 

(A) Discuss with the participants when to use assertive responses rather uian withdrawd 

or agressive responses. .bsertion is optimal when the adolescent is ceriain ofhk 

or her rights in a situation and when is high pmbability of a non-wessive, 



S M .  
successfùl outcorne to the problem situation. 

(B) Revierv probable rêsponses of othen when the target padcipant uses an assenive 

response- those situations or ocfasions when others increase their aggnssion. 

Suggest to them ways of handlkg this aggression. Cairn penistence is usualiy best, 

especiaily if you are certain of your requests/nghts. 

(C) Give out more hassle l o g  if needed and instruct continueci seIf monitoring of contlia 

situations in which the mger controi techniques taught so fm (e. g., deep 

b reîthins, backvard counting imagery and assertion responses) were used. 

(D) Give out session points and contingency reinforcers and provide rnembers with 

positive feedback concerninç their cooperation and commitment. 



S5-1. 
Session X 5 

1. Recap wirh a review of the four assedon techniqua: 

(A) Broken Record 

(B) Empathetic Assertion 

(C) Escdatinp .Assertion 

@) Foeng 

Pnor to flipping to the chart, a& participants ifthey remember what the 

techniques are and ;isk for an explmation and an exampie of each. The 

panicipants who panicipated 1- session may have a betîer memory of the 

ones thar they read out or role played. 

2. Have the panicipants mie play seved conflict situations nom their Hassie L o g  utilizin~ the 

various assenion techniques. These raie plays shouid be video taped and played back 

for appropriate feedback. 

3. Review wirh the participants when to use =sertive responses rather than wididrawal or 

aggessive responses. 

4. Hand out more HassIe Logs if required and continue encouragng the group rnembers to try 

and resolve conflict situations by using the anger control techniques taught so f'k (e.g., 

reiavation and asenion techniques). 

5.  Give out session points and contingent reinforcers to the participants. 



S6- 1 
Session #6 

1. Review: 
, . 

A) Four Assenion Techniques: Broken Record, Empathctic Assdon, Escafating 

Assertion, and Fogghg. 

(B) Hassle Log: Prompt participants to tell what self-control techniques they used 

dur in^ the week to control th& anger or resolve conflict situations- 

Provide socid reinf?orcement for resolved confiicts using any of the 

techniques tau~ht so fu- 

2. Reminders: Introduction of self-instruction training. 

(A) Define reminders rrs things we Say to ounelves to guide our behaviour or to 

get US to remember cenain things. Ask group members to think of specific 

things they say to remind themseives to bring certain items to dass, etc. 

(B) Give examples of situations where reminders (self-instruction) can be used Ui 

pressure situations, such as at the foui Sie  during a very close basketbd 

game and other spons exampies. 

(C) Descnbe how reminders c m  dso be helpttl in situations in which the 

adolescent has to try hard to keep vefy ah. 

(D) Have group memben generate a k t  of reminden that they use h those 

pressure-type sit&ons. these on a large chart or blackboard for 



to see. Some possible sesinstructions incfude: 

- "Slow dom." 

- "Take it easy." 

- ''Take a deep breath." 

- "Co01 it." 

- "Chi11 out." 

- "Ignore this." 

3. *Optiond: Show the video tape of inappropriatelappropriate versions of using 

reminders. utilking the stop-sap method, which will allow students to idente  the 

various ways reminden cm be used. 

4. Homewvork Assignment: Give each g o u p  member an index tard and instruct them to 

write down three reminders that "fit" for them. Instnict participants to bring these 

cards to the next session, they will be impiemented durins the videotaping of the 

role plays. 

5. Hmd out session points and contiiigency reinforcers to participants. 



S7- 1 
Session $7 
Continuation of Self h t n i a i o n  Training: 

1. Review of the rationde for using reminden: things we Say to ounefves to guide our 

behaviour or to set US to remember cenain things. 

2. Application of reminders procedure: Demonsrne the appropriate use of seif- 

instructions to guide behaviour in conffict or anger-producing situations. 

(A) Oven to Coven: Using group members hassle log as a script, modei the use of oven 

reminders- Roie play a situation in which one participant is cursing out another, 

who is ernitting audible reminden in order to ignore this behaviour. Suggest the 

use of reminders instead of reactin~ to the direct provocation. 

(BI Fuily describe the substitution procedure, whereby a youth has a choice ater 

recogniring the antecedent anoer trisser. Hdshe can either react in an angy or 

aggressive way, which may Iead to receipt of negative consequences or hdshe can 

emit coven reminders to remain cdm and uninvolved in the conflin situation. 

(C) Demonstrate the use of covert reminden, and review rationde for maintainhg this 

levei of seif-control. 

@) Conduct d e  phys for dl parricipants who have compfeted their hass1e logs. Prompt 

participants to use reminden listed on th& index cards duhg the video tapin3 of 

the rote play. 



- Emphasize that rhe of reminden is aiticai. Give examples of 

. someone who uses reminden before any amal provocation (too 

soon) and f i e r  hdshe has received a punishment for explosive 

behaviour (too late). 

- Prompt participants to identify the time that is jus ri@ for ernitting the 

covert seIf-instructions. 

(E) Play back video tape scenes and structure group memben' responses to analyse: 

- Use of reminders. either covert or overt. 

- timing of the reminden. 

- effectiveness of appropriate use of reminden. 

3. Hand out additional Hassf e Iogs and instmct participants to continue to use the various anger 

control techniques taught so far (relaxation, assertion, and reminders) in resolving 

confiict or snger provoking situations. 

4. Give out session points and contingency reinforcers and provide the goup with 

positive feedback concerninç rheir cooperation and commitment. 



S8- f 
Session ii 8 

1. Review anger control techniques taught so fx 

(A) Briefreiaxation techniques: deep breaths, backward counting, and irna~ery/pleasant 

scene. 

(B) Progressive relaxation: tensing and relaxhg antqonistic muscle groupa 

(C) Assenion techniques: broken record, fosçing empathetic (fnendly). and esdating 
assenion. 

0) Self instruction training: reminden (Covert to Oven). 

2. htroduce thinking ahead procedure 3s another self- control technique to use in a conflict or 

anger-provoking situation. Discuss results. 

(A) Define thinking aherid as using problem solving and self instructions to 

estimate ttture negative consequences to cunent ao-gessive response ?O a 

confl ict situation. 

(B) Explain thinking ahead procedure using the foilowing contingency aatement: 

"If 1 (misbehaviour) now, then 1 wdl (future negative consequence)." Stress 

the importance of using &mre negative consequences as a reminder to not 

get involved in acting out behaviour and of appropriate timing in using the 

thinking ahead procedure. 



(A) Have participants identify extemaf and U i t d  consequences for acting out 

behaviour. Prompt idenacation of long & short tenn negative 

wnsequences- 

(B) Have memben brainstorm long & short tenn negative consequences for acting 

out (e-g.. jail, restrictions). List on the blackboard- 

(C) hswer any questions raised. 

4. Give out session points and reinforces. 
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1. Review Thinking Ahead Technique: 

Emphasis shouid be placed on the use of negative consequences as a reminder to 

control anger and a-sive responses. Outhe for the participants a 

method for self raik to highiight the technique. Example: If1 (misbehave) 

now, then 1 will (insen a ftnire negative consequence). Have the 

participants reherirse the contingency statement. 

2. Use Video Recorder: 
Have panicipants roie giay sdftalk and behavioud responses to Covert and Oven 

S tirnuii: 

Coven- People net Iiking you, not tmsting you, losing your fiiends 

etc. 

Overr- Havins prsileçes removed or being ptaced in a more 

restricted environment. 

3. Video Plav Back: 

Have papnicipanrs give feedback about their penonnances with emphasis on the 

use of rerninders. used other techniques to handle their anser. 

4. Summarize the session- 
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Carry over h m  Session fC 9 

1. Prompt parricipants to name & descn'be q e r  control techniques taught thus far (brief 

relaxation assenion mninders, and thinkins ahead). 

A) Lia them on the chaik board and =fer to the flip chart to reinforce wrrecc 

resp onses- 

2. Encourage panicipants to use the anger control technique of their choice or which ever ones 

they can remember when necessq. 

3 .  ïnrroduce Seif Evduation Process: 

A) Eiicit responses fkom the goup about what they think this concept means and list their 

responses on the chaik board or on the flipchart. 

B) Give the formai detinition- providing with feeback on how a codict situation 

was handled, 

4. Seif-Evaiuation responses are reminders that occur foilowins a codict situation to 

provide the individual wirh immediate feedback on behaviour and feeiings during a 

conflict. 

5.  Explore with the participants to help develop a repertoire of self statements for codicts 

handled well and conflicts handled poorfy. 



S12-1. PROGRAM REVXEW 

* Session #11 was cancelled as ody one group member codd attend- 
The A, B, C's: 

(A) Antecedent: What happened in a situation that causeci you to and 'el t b ~ s  that 

brought on your anger? Was the provoking d o n  ovefi ( thin~s that someone did 

to you) or were they ccven (caused by physiologid states nich as hunger or 

fatigue)? 

(B) Behaviour: M a t  did you do after responding to your thoughts and feelings. Ifyou became 

angry, w h t  \vas your behaviour? 

(C) Consequences: M a t  was the outcorne of your behaviour to the siniation. Did you get hun 

or hurt someone (physicdly or emotiondy), have to pay for damages afker 

destroying somethg, or set chqed  for unering threats [negative consequences]? 

Di4 O U  tdk about your differences, corne to an agreement or find a soiurïon to the 

problem [positive consequences]? 

Triggers: The provoking stimulus. 

Direct Triggers : direct aversive pmvocations b y mot her penon (verbahon 

verbal). 

Indirect Tnggers: misinte~retations or misatributions of events. YOU may have 

read into a situation or a - oesture more than was intended. 
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Brief Relaxation: deep breathing, backward counting and imagery switchuig- Remember to read 

cues when your body is preparing itseifto become TV to use this 

technique to reduce tension, and stress. This serves to ltdirect your attention 

elsewhere and helps you to take a t h e  out bdon you =pond- 

Progessive Reiauation: Tense one muscie goup at a time; only tense musdes 70%-80% oftheir 

capacity. Stop if you expenence pain. Hold the tension for no longer than IO 

seconds and relax for IO to 15 seconds before proceeding to the next muscle 

cuoup. - 
The order is: hands Sr toreams, biceps, forehead & scalp, eye muscles & face. 

j a w  & neck shoulders & back chest & stomach, buttock & thighs, legs 

and calf muscies, foot muscles, and end by taking a deep breath. 

Assertion Techniques: broken record. ornpathetic assertion, escdating assenion, and fogging- 

Remember. you have pnctised these techniques, and your rights are importanr, so 

you m q  as Weil assen them. 

Reminders: Things that we say to our seives (outwardly or inwardly) to guide our behaviours or 

to ger us to remember things. 
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consequence). This basically means what will happen to you ifyou respond in one way as 

opposed to another way. It is hoped that you wili thuik about îhe consequences ofyour 

action before you choose to do somethhg. 

Self Evaiuation: Remniders that are used d e r  a conflict situation to provide immediate feedback 

on behaviour and feelings during a conflict- 

Pro blem Solving: 

What is the problem? 

M a t  c m  I do? 

What will happen if ... ? 

What wiU 1 do? 

How did it work? 

Believe Ir or not we have gone throua ail of the &ove dunng our weeks together and 1 feel rhat 

a g e a t  de31 of this idormation is somewhere stored in your brain. Now it is up to you to make 

the most of this knorvtedge. Good Luck and have a good surnmer. 





HASSLE LOG 
Con f lict Situations 

~ h a t  harwenedt 
Sornebody ttastd me. 
Sornebody t ~ a k  something, of mine. 
$ornebody tord me CO do somethina. 
Somabody w u  daim8 somerhiiig I didn't likc, 
Somebodv stattd fiahting with me. 
I did something wrong. 

W ha t did you do! 
h i t b r c k  ~old~upervisingadult,-~ 

fan away . w d k d  iway d m l y  . . ,  
yelled ,-, talked it out .-, 

ctied ,-, tofd geet , . . .  
broke ~omething iwotcd ,-, 

w a s t e a t r a i r r e d  other 

How did you hindle yourself? 
t 2 3 4 

poorfy not so welf okay 8=d 

How rngry were you? 
1 2 3 4 

burning mad t e a h  rnary mode rate^^ miidly angiy 
a n w  but sri11 OK 



AUDIOMSUAL AIDES USED 

A1;1)10 TAPE 
The HeaIing Water Fall: A Guided Musical Jowney 

Music: Max Highstein 
Voice: riil Andre 
Producer: Jin MoeUer 
Serenity 180 W 25th Streef Upland, California, 91786, (800- 869- 1684) 

VIDE0 TAPES 
Wednesday's Children- Vcky 
National film Board of Canada 
Winni pes Centennial Library, 33 09703 527463 5 
Winnipeg, -Manitoba 

Wednesday ' s Chiidren- Aiex 
National F i h  Board of Canada 
Winnipe~ Centennial Library. 3 3 09703 5280244 
Winnipeg, Manitoba 

Right Frorn the Stari: Date ViolencdRape 
National Film Board of Canada 
Winnipeg Centennial Library, 33 097029 1433 6 
Winnipeg Manitoba 

Family C ~ S ~ S  
National Film Board of Canada 
Winnipeg Centennial Library, 33097028698485 
Winnipeg, Manitoba 



Dear Parend Legd G u ~ d i a n  of 

I am very pieased with the progres that is being made in the Anger Mmagement Program 
by your teenager. At this point in the program the participants have b a n  exposed to a variety of 
strategies, techniques, and discussions arowd mger maaagcment In addition to the anger 
management group of which your child is imraIve& we would fike to of f i  YOU the oppo6ty to 
gain information about the program fiom the group fiditators. 

We are planning to nui two sessions for the parents of our poup rnemben in order for us 
to present to you the information that your teenager is hopefiilly absorbing. The sessions will dso 
provide a chance for you to discuss some of the &fidties that you may be expenencing in 
raising your teenager. An effon w i U  be made to dve you assistance h managing situations that 
usualIy result in anav feelings between you and your teenaqer. 

The scheduie for the sessions is as follows: 

DATE: 
Tm=: 
tOC.lTION: 

The second session should occur during the following week. The date and t h e  of the 
second session c m  be detemïned by the parents during the fim session in hopes that the second 
session may be more convenient for you. 

If you have any questions or cancerns about the program or the parent sessions then 
please contact me m 944-1323. I would like ro hem nom you in order for me to get an idea of 
how many parents to expect. Your teenager is working hard in the program and would benefit 
greatly from your involvement in this process. 1 look forward to seeing you at the sessions. 

Sincerel y, 

Anhur G w y  
Social Worker 
Efmwood Famiiy Resource Centre 



April28, 1997 

Dear Parend Legai Guardian oE 

1 would like to extend rny appreciation to those of you who were able to aÉtend the 
session on ApriI 23, 1997. It is aiways encouraging to know that participants in the program have 
support nom the si@cant person's in their lives. For those of you who were unable to attend, I 
am @ad to idorm you that there is another session scheduied I h o w  that we are in die grip ofa 
very destructive act of nature and 1 hope that you are holding up weU in the &ce of the flooàing 
which has ail of us on the den. ~Vany of the participants have talfced about their help in the &y's 
sand bagsng effons. 

The scheduie for the next session is as foiiows: 

DATE: TUESDAY MAY 6.1997 
TIME: 7:00 TO 9:00 P M  
LOCATION: 225 W A T ï  ST. 

CORNER OF WATT ST. & UNION AVE. 

FACILITATORS: ARTHUR GWYNN 
PMMELA ELASCTZU'K 

I f o u  have any questions or concems about the program or the parent sessions pI-e 
contact me at 944- 4222. I would Lke to heu fiom you in order for me to get an idea of how 
many of you to expect. Pleîse do not under estimate the impact that you have on your teenager3 
life. By showing m interesr in your chiid's involvement in this pmgran you may gain a better 
understanding of where anzq feelin~s corne from and be able to manage some future behaviours 
differently. I look fonvard to seeing you at the next session. 

Anhur Gwynn 
Social Worker 
Eimwood Family Resource Centre 




