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Families with schooLaged chüdren fise a range of difllcuhies. Tb% practicum 

n p o ~ d c s c r i k s a m o d e l o f ~ â n ~ ~ ~ e d w i i h e c o ~ n i m i l y  

tberapytoaddrrssthosedifll6cuhies. T c c I m @ e s a i d c o n # p t s ~ m ~ a a d  

solution-kused "brieî' thaspies are wown h o  the strategic mode1 used m this -ri. 

The historical conta of e t & r a p y a s  well as key ~ssumptions and emphasis of 

strate&, stmctud, soluiiotl-fOcused and ecosmictural modeIs of tbaapy provide a 

knowbdge base. The ecostnrniral mode1 pays special mention ta unique aspects of 

wotkkg wiih a population of "the new poor," wbere udemrgddon is chtonic- 

Therapy, of necessity in these situations, mves k y o d  the bo* of trratmat "in 

ofnce" into the ecoiogy ofthe family. 

One case exampie illustratcs the use of "in o f k n  CW strategies. Two other 

cases, exempliljkg muttipk stressors with a minority poputatian, show both the idüay of 

work on persanal issues, anâ a methoci of ndeadiilg iato the kger systems thiat 

withthefamity. 

Pmctke is evahiatcd through a variety of rrc#mye~. C m  self-sealhg scores, 

school reports of behaviour d school grades, the FAM G e d  Scak, and Pmblem 

Checküst were used. Rtsults suggest that the ekmmts ofkiefmodels can be e&ctively 

~loyedbytherapistsmçomsiniations,andthat~itderveationsarecffcctivem 

others. 



To H;ervy Frankel, Bernie EElippmtcm, Don LuBi& whose aclisiniy and 



INTRODUCTION 

ecosystem - and its impact, particuiariy on b i k s  of 'the poor,' keeps our view on the 

the c W e  of tûe 1990 must &lu& a comrmit on o u t c o ~  This cbapter of 

introduction and ovewiew concludes wiîh details of rrsearch on the efsfftiveness of h d y  



but which adds an additional dhmsbn. The ecosmihnal midel of Himy Aponte 

(1994), with its focus on the unique aspects of the poor of today, ties a cclncai v&n of 

social action mto fhdy therapy. No reality or school of thought is 'ri&'. The complex 

problems brought to therapy repuire divnse strategies and techniques. Chapter pter a h  

hi<rhli&ts the concepts, strate- and techniques identi6'Eed with the fuamework usecl most 

fiequentiy in the particulat schools. 

Chapter Four explains the elements ~lated to the o r g h t i o n  of the practicum. 

This mcludes supavision, setthg, duratiori and evahiation procedures. 

Three cases, spa- various states of orgsnizaion, class, and socio-ecommic 

background, serve to test practice against theory m Cbapter Five. 

Chapter Six concludes the report wïth co- on the value of the models and 

the pracficum itseIf. 



In pct ice  as a climcal socid worker in micr city schoois for the past 

sewn years, I felt gaps in my knowbdge o f h d y  tkragy anci a strong desire to rehe 

my slnll?r. 1 chose a practicum m nmiüy therapy whkh would o f k  

S u p e M s i o n a n d c o ~ n ~ m ~ ~ .  

Learning and slan developat of practical re- for my work situatia11 

P~and~&ct9 ig~nJr indiv idua l~toopt ia iue leamiPgandsaVre .  

This ôecomes mon possibie as a limaed number of cases aze taken hîo a 

p d c u m .  Supavigon in the spechkd  area of famùly thrrapy was mon 

available. 

riiiproved skiils m evaluation of outcoms, primarily tbrough the use of single 

system design nmmres, but slPo k u g h  gaining îbdh ï ty  with more formai 

rxwSu=s. 

D i r e c t e d ~ t o ~ r m a n d g u i d e m y p i r t i c e ~  

Slrin deveiopment as a strategic thaepgt 



Family stnictincs began to be de- P m b b  were seen as accming in the 

social contact of a hn@r with problem membas rather tban the individual. BehaMorn 

was viewed as adeptive to stmctmd pbiairp of the orgmidon wahm which the 

individual was fbctioning. Schools of thought enierged whkh fôcused on the fàmiiy to 

help these problems. F a d y  thcragy evolved (Hdey m Madanes, 1981). Childrea's 

emotionai and psycbbgicai pmblems were Mder~food as rooted in k i r  telatiodips 

withfamilymembets. 

Systemic thkkbg marhd a paredigm shift at the the. Sociai workers have 

always made the fii113y and its eaviro- the bus of isterveation. Concepts of 

circularity and nlationship patterns rire mw widespread V i i  Satir; Car1 Whittaker; 

Murray Bowm; John W u  Paui W d w i c k  and Richard Finch of the Mental 

Research Institute., Stevc De ShiiPr, Sahdor Mgulchin; Jay HaleJr, Müen school with 

Maria Selvini Palarÿoli wae key pioneers m fiimily therapy Wb0 bave been successfûi m 

utiWng this conaptual shift (Minuchin, 1996). T e s  pmdhm bas much to leam 

and incorporate hm- dinnre teachas. 

Just as human bebaviour aeeds to k ex& in its social context, so does the 



theHmtsmthewo&ofothasciinaitmtheiraociilfieldofthcdsp. AglePceatthese 

rooîs~~cnnîoüionrinattmetaiiilmCbsptasTwodThree. 

Gregory Bateson 

Sime the 19309 Bateson, acuiturai~pologist, searchicd f9r ways to desaibe 

eaderrpiamsocialsystenisa9~0~m~~the~oftbcPperts(Gimnand 

Kniskem, 1991). A grant h m  the R o c k e ~ k  Foimdation enabiecl Bateson to coduct 

exteasive d e s  mhumancoIrnaiinicatina Jay Haley, Don Jackson, WilliamFry and 

John Weakland w r e  ariployed to work with hmL As tk work of these m n  progressecl, 

they f o u i  that systemic tbking provided a powerfiil tool for explainmg khavior m a 

way thaO deemphsized the i n t d  wodongs of miid or inotma. 

Milton Erickson 

Bateson msraduced manbers of the pject to MiIton Erkkson It was Haley's 

wntmgs, ai ker years, wfnch playcd a large rok m brmgisg Erickson's work to the public 

(Haley, 1973). Erickson was "tbe prototypical Brkf Tbaapjst". He tailored treatment to 

eachpatierit, broke niles constraining mst treditiod thnipists and quickly rrsohed the 

patient's pnseaSing complamt 

Am 

Don Jackson, John WeaLIaPd and Jay Haley with othas inc1uding V i i  Satir 

went on to foimd the Mental W h  Instihde in the lete 1950s. Ten yecirs later smral 

ofthe8~~0~iateshedbeco~disillusioIlCdwiih~thcrapy. Iweasmginterestmthe 

brief hypm,tic therapy of Miiton Erickson led Jackson to d ü s b  thc Brief lhnapy 



directionofRrbadFisch- OiiginaimmbclsinciudeâJsyHaLy,PaulW~wickd 

John w* 

SttuctwaI 

Durhg the t h e  period ofthe Batesonpzojoct. Sahgdor Mmuchiu was devtbping 

conceptsofsüuctud~thaapy. Minuchinhedkai~mArgentmahcorditions 

not repijcated m today's North Ameticaa society. He He desctibcshias coming h m  a 

fàmily wfiich lived in a t o m  of 4WOO people %rty auDts and uncles and a p p t o ~ e i y  

200 cousins" (Minuchin, 1996). Miauchin's way of descri- the h d y  system, bis 

techniques and way of approachirig work provide a soiid base fit und- the 

fiimily. Hiscoaceptsareco~aiyusedtoday. 

Strategîc 

Haly left the Brief nierapy Centre to job Miauchin m 1967. He and Minuchin - 

commuted ta work together and "shared hous of daily iafornial semimus'' (Minuchin, 

1974). In 1975 W y  and Madanes o p d  the Family Tkapy IastiMe of Washington, 

D.C. Ahbough strate* tberapy m its sniplest ter- maris that btmmtkns are 

planned, Haky and Madanes are idedkd most cbsely wïth the mode1 called 'strategic 

-Y'* 

Itwasanexcitbgaa ThediscoveriesofsystemicdcybaneticwaysofvEe~ 

hunian bebaviour wae new end ditnrm. This schema viewed people as bWPg the 

resources to rrsobe th& own probiens, once they = reieased h m  ckular 

seKdef&hg methods of- to 5 d  S O ~ ~ ~ O I S .  HHU~~PBD pot& w a ~  

s e e n a ! 3 h a v m g ~ ~ , g r e a t e r ~ t h e m l e s p e 0 p l e g a # a l l y j n b a b i t e d  





Extra FamiliriI Factors - ECOLOGY and SOCIAL SUPPORT 

I t i s h l O ~ l l t b s O t b e ~ s t ~ f i i c t o r ~ t i t i i t m m t o ~ m e s i 9 t h c  

extrafamüialsystemdtbeinaiaicesonthetimiüyoutsidetbetbaapyroom@Mcan, 

Hubbie, Miller, 1997; Roy & FrankcI, 1995 ). Wbüt cbiciails ey0M iiunüy and 

absorùeda~lefesearch, ~~immimaypsychob~dmearcberscontinuod to study 

the enéct of kger systems on fiamiües. 

M u i t i p l e p e r s o n e l d e r w i n , n m e n t a l s t r e s s o r s ~ b y p a r e i d s a r r ~  

to sucecssful trraniient (Dumas & W h ,  1983; McMidmn & Forehami, 1984; 

Pattenon, 1982 in Chamberfain, Rosiclry, Giniert, 1995). WiJùa and wkagues 

conducteci studies thst nrsmMd the relasionsbip ôetween nmiities with soch-economic 

disadvantage and social isolation, and treahnmt outwmes (Dumas & Wahkr, 1980; 

Wabler & Dumas, 1987 m Cbamberhin et al, 1995). The ptobabiiay o f  treatmeat fiiihae 

iacrrased s t a d i l y  as a amction of bw socio-economic Jtatus. social isolation, or both 

(Webster-Statton 1985 m Cbaniberiam a al., 1995). 

Inclusion of compormts to eahence social support appea~ to Errease the 

efktkeness of hnily @adds, Saidm. Behniis, & James in press, D e  

Schwartz & Samiers, 1987; Griest et al, 1982; Milla & Riia, 1990 m chamberlaHi et. aL 

1995). The impact of stms is ameliorated ifthe parent bas a relative or cbse aicnd h m  

whom they can seek social support. A shidy of singïe parents wah conduct..disotdered 

youngsters fouad that metaiiel pacepion of social support was the best pndrtor of 

treatmcm responsivtness (Dadds end McHi@m 1992 m chamberlain et ai., 1995). 



Soeielsupportcankdehvdasthcpn,visionof~~~~~~onrtks Social 

support mcdietcs tk dk t s  of siress. It am come b tbe fixmofclfy)tionai fèedback, 

materiel resoumes, ot companioiisbq>. It may fbw over f i d o t  r m O d  km. Social 

support pro* a crucial mgr#iicnt lot good heaW Social support ansis& of positive 

social infadons tbaî vaMate a pason's khgs, k i r s  and thoughts (Hobfaa 1988). 

Social support is ~vcesssry %r people beause it provides hdbck, vaadation ami a sense 

ofmasfery ofone's emhnumt. As weii as material rzsources which may be lacking, it 

provides hfbrmation about king bved, erdamed, and valued (Cobb, 1976 in Hoûfâîl, 

1988). 

SNdYs in the 19809 recogiiaed that inthaîe, sochlly supportive rehtiaIiJhips 

f r o m ~ a n d a Y n d s a t e a a u c i e l m g r r d Y n t E ~  . o .  mentai and plrysical hahh 

(Lazams & Foücman, 19W, Cohm & S m ,  1985). Thc pnsa ia  of evni oœ or two 

mtmisteiadiMdualscanmalretbe~~eenhealtbystressnsisiaireand 

breakdown (Laams & Follaneq 1984). 

People with a saise of comrmmity beiieve tbEy have some infiueme in the gmup 

to which they belong, a d  klieve thein lwds m behg met. 'Lhey are heppin and have a 

sense of weii king tbat kads to grceta hcatth @adson & Cotter, 1981). Having a 

scnse of CO- xxmtbates and empowers people to cope liCtEVCfy with a range of 

setbacks. 

Warren (1978) fiund that co- difBrr m tbe aumunt of social support 

adable. Certain n e ~ u s h o o d s  are less likeiy to provide mtimete ad socisny 

supportive ~tiaîionships. Social isolation and k k  of extemal support cbmcte&k in 

tbweneighboiirhoodsphcing~athighriPL~rchüdnieltnetmera Suchan 

9 





Roy and Frankel suggest, "tbt task of tbe na6 garntPn of rrsearcbcn and 

Sauta-Barbara and asmhtes 1979 on academic endl or bebaviourai problems 

feahuc outcomc studies showing that 7% of h n i b  resiptered moderate or great 

~~. One of the beaa nieth6dological stmdies, tbis study left little doubt 

about the bene& of trratm$ the whole family whm demic ,  and or khavioural 

p b -  mVohted (Santa-- J.,Woodwd, C., Levm, S., Goodman. 

J., et ai. in Roy dé Fraakei, 1995). 

Ratamen in 1978 on hypaactMty hunâ a mMàceted approach most eik tke-  

Family tbffapy appus to have a key place m the tnatmiit, although on its own, 

i t s v a h i e w a s n ~ t f o d t o b c ~  Medicadiononitsownhad~less 

4ue. Familythaapymwmbinationwithritslinhedbestresuhs. SheconcMed 

tbat "cornplex medical probhn* raquirrd a m&keted approach 

W e l l s d E g ~ i n 1 9 8 8 o n o p p o ~ n a l c b ü d r r n ~ d t h s t ~ ~ ~  





Outcornt shdYs o n d e m e n  m ~ e  rigomus aad more conchisivt 

abouîtkeffictnfencssofnmiilythenpy. 

A l e ~ a n d P 8 f ~ 0 1 1 ~ m 1 9 7 3 , s b o w e d t h s t t b m w a s ~ k s s r r c ~  

(~ - s iOtpe rcen î )  mnaiiiocs r d . v h g  f . i m c t i 6 n a i ~ ~ .  FUIlCfiOnal 

fiiinüy tkmpy works to impfove conaniaiU.atian sLüb with a goal of cbariging 

pxiuüty - the disiaire and cbsmss Bi relationships (Akader, 1973). Again in 

1977, Kleiï AlacendadParsons fOundfbctionai~therapywas 

associated wah bwer rates of sibiing hmhiemznt @alfas much) as with non 

treated hdies. They mted specific interactionai qualitYs 8ssociated with 

ùeiinquency must be tatgeted. An eclectic version of famüy therapy was mt foumi 

to be useîui. 

B ~ a n d 8 ~ ~ 0 ~ i a t e s i n 1 9 9 1 ,  tabledastudyiddngthataithoughfiamüy 

therapy produced posaive mu&, parent traioirig programs for certain sihiations 

ptoducedresults~hwaeasgwdasfiimüytherapy. Paredtrainiagprograms 

actuany showed nsuâs more rapidly (Bank, Matiowe, Reid, Patterson, Weinrott, 

1991). 

Henggeier, Meiton, Smith m 1992 report on iniltisysmic tberapy. This is also 

t d  "famity-ecobgical treatri~nt" and besed onthe same concept as an 

e c o ~ a p p r o a c h  d it relates to fbctbIlEtl niminytherapy. This d l  

inchidesprob~f9cusedintervent ionswiih~ peers, scschoolq andother 

systems. It emp- chiid deveiojmmt miabIes, Immmtbns are 

ibdiMduaoÿod, bascd oncompreheasive ap9~snmae andtbcyofteninchde 

13 



-le, anci Rodick, 1984). Peer a b  dccreesed in the 

WUP- 

In genefai tcrms, tbwe sadies b&Mgk that whencomplexprobiems are invoived, 

t é e e ~ o f n i m i l y t h c r a p y ~ b e m i p r O v e d w a h a m u l t i ~ e d a p p r o ~ h o r e n  

ecological approach This research on eflkcthe iotervdons with scbool, acaâemiG ard 

behavioural pmbîems, hyperactinty and delpwlucncy mIr,rms tbe choice of f h d y  therapy 

asanmterventionwiththtthrrccase~peseatad 



CHAPTER 2: BRIEF THERAPY 

INTRODUCTION 

As research accuimilaied h o  the exploration of huinen ôehaviour, drawïng thaeads 

h m  the o h  art ofhypnotkapy, tk tbeus mved h m  the mdMdual to tk social 

conta  aad social organization wahmiwbkhthe individuai hctions. ïnàiviâh became 

viewed mt as social Wlates, but as acting ami nacting mmkff of social groups @e 

S b ,  1985; Wey, 1980,1986; Madaiies, 1981; Minucbin, 1974). This is connaon 

ground w i h  some conmnuiity psychoiogists and social researchers. 

Wtiüc clinicians âomthese ~choals reached iato the family, extendeci h d y ,  and 

important aspects of the systern outside the nimily, thcy refïned a clinical expertise m 

peMnal change. For want of a bettet name, 'brief therapy' as it is used m this report, 

r e h  to thaepies whkh come h m  this unclerstaadmg of social wntext d interaction 

with the exniromnent / 

UndataLingthispraaicum,Isetouttodeveh,prrqnrtiseinf8aiüytbaapy- In 

panicdar, my objectm was to gain a better Mdefftaidmg of the kmwiedge base and 

assumptions of strate* 'brief therapy. In the proces, 1 discovered it iiaessary to 

becomemorefaniiüsrwithstnihrraltherapy. Myearüermterrstbadbeenin 

soiution-&useci thaapy- It becamc c h  to me that the mots of this d l  were 

intertvvined wiih thc fi,- two. Seeking ciadhthn of %ut works, how it woiks, 

wbyitworksnledmetoe~lomallda#bmondegtà 



strate*, stnictiiraland sohrtio~fixxsedtherapywhichare refeired to as "Brief 

Thaapies". In ~ n h  of these modeis, the d of analyoiP is the reIatioaPhip of two or 

more, regdess of the number of people prrseatiiig h r  an intwrYw @&dams, 1982). 

They are present hused and expect change to occm rapidly. The thaepists recognke 

themselves as part of the systemof interaction Concepts of nsktance a d  cbange corne 

h m  a cykmetic d e i .  Clients are mt iabeled "resistand". The term reiéts to those 

seIf,prottective mhanians which becom activated whcnthc tbcnipist has mt CO- 

ide- the client's world view or goals. Naturai &stance to change is used 

deii'betateiy by the tkrapist to fiscilitate tk change desrrd by tbc client, often m 

parmiorcical directives., Thempiists assume respoosibÿay fot estabiishing a coopaatM 

relationShip. To do so, a therapii dces responsibility fot u b î d h g  tbt cüait's 

world view, witbin the mntext of th petson's ecobgy. This inchidts ushg the c w s  

own ianguage, tonai quaairs, pachg, internai replesenratiod stnicnÿt in the mn verbal 



KNOWLEDGE Br PRESUPPOSITIONS 

GNai the derJtaDdmg than an Phdividuai mtaacts with th& social system, a 

view of pathobgy resthg m the mdividual is mt m i e  (Brossi, 1986; De S b  

1986; Heky, 1987; Madaius, 1982; Minuchin, 1974). Wbst the iadividuai e m  as 

real depends on both intanal and ndanal coarponents. The view of the mdiMdual can be 

recogniaxi, while, %ce a technician wo- with a zoom lensn the focus can move out 

for a broader focus (Minuchin, 1974). 

People have a view of the world wfiich is based on thD history, expaiemes and 

personality fàctots- They QIpawace the worid besed on the= periceptions. 

"People exprieme the d d  bmed on the categoriioh'on of abjects of pwcetion 

in& clases. Tisese ckses on mental comtmcfs und t h f o r e  of a total& djflerent 

order of reuliv than the ohms themelves. C'Jases me fomed not on& on the b i s  

of the pliysicolp~pernës of objects, but especiall) on the strength of theV mearting 

anù value for the person " (Watzkwick, W u  Fisch & 1974, p. 98) 



calW its ( W ~ w i c k  et d, 1974). This conCCphiaimition, reEcmd to as a 

h,awoddvYw,orapaecptionkicalityfirtbtpnonwbDholdstbisMew. 

CauPaotywithinsystennisnwliiriit. C ~ p r o c e r r s e s ~ h r e ~ t h e  

ncipocity of social hcrachn through thne are at work. The behaviar of an mdividuai 

carmot k &uMù& isoîated h m  tbe social context that gMs it meaniiig (De S b ,  

1986; Haiey, 1987; Madgits, 1982; Miaucbia, 1974). Characteristics of the whok 

system carmot k deduced by b w b g  the cneraacristics of the smgle parts to the system. 

TbeyarequalitafiYeiy- 

Phenonmut m systems are explainecl m tenas ofthe stable patterns of iuteraction 

whkh evolve among Wir compoxmt parts. Therapeutic mtemntiOn is "daected at the 

banc organkational stnictirre. As that cbanges si, do otbn fàcto~" (Haley, 1980, p. 29). 

Behavior keeps npeatins and so h m  an o r g ~ n a l  structure of habituai tesponses. 

Behaviors which cause p r o b h  h r  the client are brought about by the client's 

worid view that the behavior they chose was the right, bgicaZ best or ody choice (De 

Shazer, 1985). Probkms are mamtamcd - .  by the client's idea t h  wbat they decided to do 

about the original âifhuity was the O* righî and bgid tbing to do. Therehre, they 

behave as if- into dohg more of thc same (W&tzh.iE, BeavE and J w h n  in De 

Shazer, 1985). A d change in OIE part of the system can €nkg about change in 

anothcr part. S d  changes ampîiikd canM to sienificant change (De Shazn 1985; De 

Sbapr, 1988; Haley, 1986). 

Much of tbe mtivation which causes kliavior, and much of the petceptual aamt 

which leads to the-se kha.rs, is outside ofa m n ' s  a-. People orient 

thexnseives m ternis of visual and d o r y  cues. A sbift m tbwe cues can change a 

18 



person's orienraion m, 1986). T h e  is moce emphasis mfllctapbors of 

commmbion&@- 

Peopkarcvicweda9capbkofsohmgtkicownpmblenis. Thaeanpositive 

Ierces m the person's ullconschus. People have mitapped potential The poteaiai can be 

need fbr thci deveiopment by h a .  people behave 9 mw ways @dey, 1986; Miuuchin, 

19961- 

The thRep&'s expecmhns iduemx outw~iie* The therapist's expeathns of 

chaagearenianaéstmthtwayinfo~nise~andPitbewaythethaapistspeaks 

and acts. As th thrapist's vkws afhct outcorne, prohsionais who iabel people with 

deviant behaviot are believeà to acate probiems* Tecbniqges wül not replace geauine 

respect for the c h  and a w i h g m s  to dastand their world view, but a nurnber of 

techniqyes can apsist in establisbiiip this ''pinmg" proas. Use of the client's own 

language, awames and matchmg of the client's patterns, and devefophg a fit of 

mtenmtions wiîh the client's worid view are basic categories of these techdqes. Setting 

goals which are on track with the cm's  goais is cnrial to e&ect change. Setting goals 

wbrh~mton~kwiththeclieat'sgoalsniayactivsteresistanceand~etbt 

problem wome. 

Ali human behaviour is cotrnnunjcrdiaa It is impossible mt to cornmimicete. 

Mu& of behaviour is not coascious. Therepists use a veriety of techniques to tap into the 

poteniial of tbc mconscious, Mewukg it as a resowce. It is koMd that it is mt possible 

to bemndkectkmthctbaapeutic~lationsbip. D ÿ c c t i v c s a r r ~ m t h e  

therapeautic relationship, for example, not mddhg senâs a message- Tkefbre dirrctivej 

are usedconsciousiy. Briefthnapists deiiœtbctypes o f ~ w h i c h t b c y ~  under 
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theàcoIlSCiDuscoibrol: 1. C o m p ~ ~ o t s a a i g h t d D ~ d r r c t i v t s w h E h a r r  

uscdwiihanarp~nastowhytheynt;2. Iadrrctdircainsarcthoseemkddedin 

s u c h ~ ~ v o i c e t o ~ l t ~ , ~ o r p ~ o f t b t l a i g u r g e e . g .  Wouidywraiha 

changepUrklyorsbwiy?"; 3. Metaphorhi ardpamüoxicaïdirectives~usedwahout 

anexp~nprovidcdtothcclied 

Co~dprovidmgiirpigtis~obwthtthaapistscestbeintaactionis 

so mtmw considered to be oountaproductive. When Whaik does ocna, f is o h  

nemd or reâamcd in a benevolenî niama which captures a respect fot whatever the 

client is doing WU. 

Goals are gcnedy stated m very ancrete, behavioral îanguage, akhough the 

thenapeutic alliance is formed by arrivhg at more btoaâly defineci goals. It is the 

therap'rst's rrsponsibiliiy to heip a cîient elaborate and cl* a goal. People are viewed as 

ha* rrsources to sok theiir omiprobiems. The thaepist's responsibiüty is seenas 

k i n g  the person h m  the bbcks &h pmmt them h m  sccessing theh own 







CaAPTER 3: 

BRlEF & ECOSTRUCRJRAL CLINICAL MODELS OF 

INTERVENTION 

BrYf thaapists touch on my own b a c k j p d  whkh is m part m hypnohapy, 

visualization, and ~wurohgubtk progmmmbg. Probabiy fbr this reason L am htrigwd by 

the qukk and en2ctive approaches takn by strate& therapists, Jay Haley and Cbe 

Madaries and the so iut io~~t fhd appmach develaped by Steve De S h a n  and his 

coueagues. 

REor to begmDmg an expration of clirrical skills, I gravitatecl to innn city 

wmrmdk, Qing a variety of commmity otganamg and conimrmay âevebpment 

adv&ies. This work was excitisg and empowering for both m and the people m whose 





Therapy Center m WIisbiqgton, D.C. bhdam ofn?rs tkse to clhiciam who receive 



Secret M e a m i r p o f M o a c v  FBmds m Love. Emy. Cocon or 

Amer (1994); Madanes audio tepe Metabhors d Pamdoxes nie StratePic Tberru,~ of 

Cloe Madaas, and Haley's books PtobbSohr9in Tbaapv Second Editio~, (1987), 

L e a d  Home The Tberaby of Dishakd Y o m  Peo~h( 1980), Unconmon TheraP~ 

the Psychiaîrk TecimiPues of Milton Erickson (1973); exposure to Haley's ideas through 

n-ous trammg semmsff with psychobgist Micbaei Vakntine; a paper by Tm K& 

Pawrama des M r e s  FamiiMes (1995). 

Variables Seleeted in Thenpist View 

Love /Protection 

Strate* thinküg idciisines bonds of bve as tk primary motivator m fàmüies. 

MuchofwhatoocuftbÊamüicscenbeurdercadhughthiothem. "Thinkabouta 

child's lia: h m  W'' Madairs suggests, "SurvRral depends upon its parents (Madenes 

in Momw, 19%). nit eifants' rmchsnism9 of intetaicti6n are cosmecteci to an awarnwss 

of what b occ- to those p p i e  on whom its isurvivsl dcpends. Awereness of love as 

a ptiiiiay motivator linLs to ideas about protection and contriinment. Ideas about 







of hierarchàcal structure. A networking di, t h  liiiLs ciusters of people, has evolved 

in many fidies. Networks suggest egahrhrelationships. Networks are about 

children as the caregivers for the puent. Tbis an&& of power is useful in all social 

organiratians. 

LiZe Cyck 

Certaai human p r o b h  are inevitable besed on the way a f8niily develops o m  

t h e  (Ha@, 1973). ûo& of tkrapy are ohm rriated to bclpiaig ciients move h m  one 

stage of E to a m t k  (Miauchin, 1974). $endMy to the lia cycle of a f h ï i y  is 

important. This Eiis q@nmvts away hmboking at pedaoiogy inthe iadividual Meny 

Haley (1987) mtcd tbst a p a r t h k  concem is thc period of tb wtm a young person ïs 
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Ieaviugbome. SvcccssnSykumchhgayomgpcisonmioanmdcpeadeatIiééisatask 

whrh niay be saôotaged by a hnniacs iwd fbr homeostasis. A knüy with young c&n 

w ü l b e m a v e r y ~ p l a c e t h a n a ~ w i i h c b i l d n a w h o  haveIcAhonr. 

Seqrenœ 

T o ~ ~ d d a t a a n d k ~ i P m & m p b h - e . g . w h o  

plays whicb mie in the hienuchicai or œtwodc stnichirr of tk bdy ,  anâ to p h  

intervention - rg. how the love themcs may be instoduced, thc tberapist obsaves the 

sapence of interadon. Who spealrs to whom, who mahirrs h m ,  who sets the des, 

who looks at whom are the type ofsequences of coirimunication that di be mted A 

mother who says sbe c d t  get ha son to ecoept her nurturbg, iIEdicates that sbe does not 

hold dc ient  power m the hwrarchy. 

Metap hor 

A fBh variable which can be selected to derstand the sttategic tberepist's way of 

thhkbg is metaphor. 1 f b d  this usefiil at b, ahbbugh mt with the sam consistency 

and Mifymg hîures of the otha  V8ti8bles. Actions d a mssage. So -the 

action is consistent with the mussage. Somaimes a niessage can be a mtephot for 

another message. An interaction b e t w a  two people cm be a maaphor fbr another 

action (Madanes, 1990). A goal oftherapy may be to itiitroduce more wmplex 

aitemathes into rrpetaM seq-, or, in otba WO&, to change the conrmtllljratNe 

behavior of the pason. There are several interactional hctkns of metaphors. They may 

be to commmicate, to displace, or to prornote cbscaws. Wbai c o m n  is 

metaphoricaJ, pmbkms are difkult to solve because m e s  do mt r e k  to what they 

ostciisibiy do. Tbae nisy be iacosgniitics in the cornumidom For exampie, a wife 
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Techniques and Pniass 

Strategic therapy began with the exposure of Haley to the strate& therapy of 

Milton EricLson Haley incorporated Erickson's work wah knowlcdge of human 

communrntinn and learning (parado% rœtaphor, homoostatic fimction of symptoms) 

gaineci in the Bateson Project mim, 19%). Imemolmeeted with Minuchin for many 

yearsatthePhilnttelphiaChüdGuidanceClimc, HaieyaidUadairsare mtimatewiththe 

concephial aameWork of stmctud tbbkbg- S t r a t e  thaapy ip rich in diverse 

strate* many desigwd kDr specinc types of probiems- Cwentiy, Cot example, the 

FamilyTherapyIasliMeinW~on,Mdathe~nofCbeMadaires,has 



dombationand control m &ndy bmctionare miniinest in behaviors aichas deoaqiiepicy, 

vioience, somc 6- of drug abuse and b b r e  bcbaviot. S k  tlnaincc tbaepeutie 

strate* fbr this pmblem of h i i y  intcnctionas conectmg the hiaaichy, œgotiation, 

changing bclrfits and mttaducislg &uakandotdeafs. 

h t h e s e e o n d d i m e a s i o n ~ i s t e t a c t i o ~ ~ ~ a e n i o ~ b y a d c s i r c t o  kbved. 

Thesehtemctbnsarec~byacespivedemandsanddic ism Typicai 

probkms are psychosonnitic symptot~l~, acpnssion, anxiety, phobii eating disorders and 

self-in0icted violace. Straîegks fbr this t h u n k i u d e  cbanging the waypannis are 

mvolved with WP childrm, prrsgibmg the symptom, ptcsaiaog a symboüc act and 

pffscriitheprrieDdmg0ftbc symptorn. 

A third dimemion evidem is whcn people motivated by the desire to love and 

protect O-, act with minuiveness, posseskmes, dommation and violence. Typical 

probkms are suicide threats and atternpts, abuse aiid ncgkct, obsessions, temper tamnum, 

and thought disorders. Strategies Madanes identifies are reumtiig h d y  members, 

changhg who is heipfùi to h m ,  empoweripg CW to be appropriately heipfùl to kir 

parents, and orienthg people towad the future and deeds of qmratha 

In the fburth diumshn the main issue between fsmüy mmbers is to repent and to 

forgive. Typical jmblcms arc incest, sexualabuse, ami disth acts. Commmbthn is 

spame and centers =und secrrcy. People kbavc iike viainis and prrdators. The 

therapist introduces mefaphors of spirinialiiy d innty, emphesiziqg symbois of 

compassion and higher emotions, to elevate the pcrson to gain mity wah tbe rest of 

humanity* F ipmtectors f9rthev iCt in i smtk~ ,ande~npemariceare  



S~attçlaionisgiveototbetccbPquaofpn,vidiPgdircctivcs. Itispcàiaps 

theimusualnsiprroftaskswtiich~somethrs~wb0chbceughttbt 

attentbn ofc-iaris, and kad to tbe scbool king dcsaikd as umrtbodox (KcSn. 1996). 

DirrctivesareanimportantpartofîheMservention. Tkyaredesigœdtogdclicntsto 

~ a x l a d a p t t ~ ~ w a y s ~ f ~ .  

. . Dirramscomeinseveraifi~l~~~ T k ~ ~ d i r r c t m i s o n e ~ n n .  

I n d i r r c t a n c i p a r a â o ~ ~ i r r o t h e r 6 ~ w h r h a r e u s c d t o k t a L ~ u g h  

impesses m cbengiiig probiem behaviot. For Eistance a person expahcing extfexœ, 

debihtingamaetyre8ctions, maykdirectedto havethesymptommacertahbcation 

and tim. The symptom is boiimtary. Pre&bhg w b  or where to have the symptom 

piacesitundervohmtarycomniL Wkntbtdnativcisfolbwed,tksymptomcomes 

d e r  control ofthe person. A psredox, or seemingty contdictory siniation, is created. 

The symptom can mt be both voluraiuy and mvohmtary at the ssme th. Piacing an 

involuntey symptom d e r  vohmtary control prompts a change m behaMor. 

MadanCs states tbe tbeyondtec~ ,  the wm&vee>rpaima ofthempyoccurs 

tbrough estab- of the "brrmen bond" (MadanCs in Momw, 1996 p. 6). The tone 

of therapy is wmm snd nspctfuL Tht thenipist star& with thc view that the clwts are 

competent, or cepabk ofbeing competed Ztbe socielcontext wiiiabw it. It is t&e 

abüay to get id0 t& worId vUw. or the e c o l o ~  âanr of the O*, wbich m essaice 

estabhhestheconnecüonto~. I n h a ~ ~ M a d e i u s t e l l s s t o r i w o f  

ha colkague, RD. Laing. Lsmg excmplifics a ctininan wbo moMs bcyond tecbnical 

elrpcrtise to a psychic c o h n  with tk dmicnsion ofthe humnn spint whkh is not 

subject to scient& ady& @himes in Momrw, 1996). 
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STRUCTURAL 

MmucWs wdhg provides the most thomugh d e n t a d h g  oftbe tiimüy unit as 

a system These concepts of b ü y  systems are embedded in socid work lariguage. This 

section will pro* a short miew of tbese ideas as tbcy are desaikd, fïrst, m 1974 m 

Fai i l iaesandFa~@~~andwithconsistencyto Miaiuchin'slastpublistwibookof 



Concepts sekcted in stmctural view 





subsystem) and also an older sister (sibhg subsystern). 

subBysieInsare~urdcdbybindaricswithvaryingdegreesofpeImeabÜay~ 

Boundaries are the des  de- wbo and how. The fimctiDn of boudaries 

to dow contact. The fûnctions are not as sig&amt as the clarity of the boudaries. The 

üner of authority and responsibüay necd to be c h &  & a m  Miauchin (1974) descriks 

two extremes of bounc&y fûnctioning. 

Enmuhment is one extrezm in whkh fjanlicp tum upon tbeniselves to devebp 

thW own microcosan. The dinaentistion of the h d y  system is diûùse. Tbc sysîem may 

becorne ovcrbaded and lack the nsources ncctssery to adapt and change under s t m d d  



Pracesses and Techniques of Structural Famüy Tbirpy 







A varhion of tk mirack question, as a tool to dcnne the picbirr of tbe sohnion, 

htures mmost nrst scspioninteNjCWS oftbe soi&*- appoach (Sa Appcndor 

B for a Sohitions Focusd Work Sket Fikt Session). S o h i S i o e M  therapists h m  

foundthatthararrahnostahivays~tmwsmthtclimt'stiFewlvnthtprobLmi9mt 

ocam&. Detaib of* areeptionthirs arc ekitedtiaougha~ofqUCSfiOnhg 

techniques. Questions which higMght -session change "Sb h hciw you m~ll~lged to 

cut d m  on wur &nking since p u  ~4lIedfit or0 oppointw~ent "; or wbich mliance 

exkting and past succnras through @ns such as "so on the &ryJyou are not 

&inking tiow do you do it ?" are t y p a  types of q 6 1 1 s .  

Mataial presemd bebw is h m  hm: A week tmining seniiaec at the Brief 

TherapyIaPtiMem~wahSte~DcShaza,IiuooKmiBer&SoottMilleiaad 

Larry Hopwood; two foUowup wohhops eid smali group Rmiaaff WahMiller a d  

Hopwood in Wiiinipeg; two &y rraming workshops with Yvom Dolin and later with 

MickIle WeiaaDaviS., De Sbazer's books (1985) and Ches (1988); a joint 

pubocation of liisoo K9n Berg and Scott Mük caUed with the h b i e m  Drinker 

a Sohitio11-Focused APrroacb (1992); and articles m nY Fan& Netwotker by 

Scott Miller m collaboration with othas, and an Bitnview wilh Y V O ~  D o b  by hrvall 

and RoclansYi (1996). 

Concepts sekted in solution-focmed 





Messages andtasks rrpkce dirrctivco msolutio~fOcued terminoiogy. Messages 

andtasks are anivedat throughfoamilaowhich~thestnrtureoftbeclicnt 

isteractionorciïentdescriptionoftheptoblem@eShaocr, 1988): 1. Whenexceptions 

"just happen" *ut an idea of how, symptomprrscription and te- are usefui. 

2. WhAi spontaneous awptions are fiund, assïphg the task of mting the diffiérare 

betwcen exceptions and the compIriint would be heipfui. 3. When a person is compiaining 

about their own behavior they might be assigd a task of "Pq mention to whoryou do 

when you overcome the urge to...." 4. When cümt's descnk somahiiig as bappdng to 

them that they do mt oontmi, a tasic which &&utes a more beneficial symptom might 

be assigned e. g. "Behiiren nmu and next time w meet, m wmrld like y m  to observe, so 

thotytnî cm describe to us next time, what whafpem in yoio flmily, lve, rnorrùge, 

relationship) thatyvu wnt to hove continue to have hopPen" @e S b ,  1984, M o k  

anci De Shazer, 1987). 5. Or when client's have a p b k m  m which they an osc- 

ktweea yes and no, the f o d  would be to d e k  a double bhd ot coimta double 

mssageumykwd. ABotblArdcoasauctionis substituttd fit andEi/ûr 

oonstrucüon. ?bir intenmtbn m e  minors thc iumge of the problem, yet the 

therapistaeatesaliaiiativemep~to thedoubkbnidnmpswiththissubstitutio~~ 
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6. In~~wbatachnibs,mihpleprobSeaisdis~iet~fPnisonagodora 

WC, thttbaepistcouldsuggesf,"M&aI*tof~gaswolllnyourljCetrlurtyac 

wwld like to see k q p n  ag& i d  ag& betwen now d the nart time wp see you. " 

7. Whenthecoeatisamavabd,a~tthiitissp~twoortbneways~~)~beuse~ 

e. g-part of the team thmktW...dpmrof the team thi&that ... " 8. W k n  msroducing 

a pndiaiDn n.rmie P desirabk a coin toss mi@ be uscd. "m hea& petend the miiacle 

hm happene4 fits to i l speted  everything is nomal...pqy close attention to d u ~ t  

difference it mokes. " Techniques ofpreaictions sccm to work ttased on an essuniption 

t h a t t b e i d e a y o u ~ t o ~ i p m o n k i y t o h a p p c a  The-nthattbings 

canget betteris thecentialpnsuppositionkhiddtherapy~ OmetheprocessLadingup 

tothis~onismmtionitcaakadtohaviagabetterday. Noxmtterwhatguess 

the pdictor puts dowu, the idea that be might have a good day is bouud to cross his 

minci. Having a good day is what he rrally waiiis and M r e  a seWdfibg pmphecy 

might devtkp and îhis mi@ prompt %etter day bchavior" the and day @e S h a n ,  

1988, pp. 129). 

Techniques and Processes 

Estabiisbinggoalswhicharedasthepmencerathatniintheabserreof 

sonddugandwbicharesmaüenoughto kachievedisa~partoftheprocessof  

solutio~f9cuscd tbcrcipy @erg & M9a, 1992). Wbm thae are multiple cüents, the 

negotiation of tmümat goals becomes mon compk Berg a d  Müla (1992) use the 

exampie of mgotiatmg a god whcn the hisberd wants to stop his wibc's drinkhg and the 





Scssio11~arefL,rty-fivembtes,withabreakfÔr5to 10mhutes. Duringthe 

~tbetherapistgoes~~,coiaukwiihtheteam(otonkorkown) and 

coastnicts the tbenpeutk m g i y .  This break creates Vesponsc -.* The 

client boLs to tk thersp'i tbr drrctiDn. This poduas rhe" moment to grnoduce a 

tbersprdic suggestion or a r e h .  Tk tecan behinâ tbe oac way niirror o h  the 

weight of are". in delivay of tk m e  the thempist speslcs in a sbw and delikrate 

mariner. Compo~ans of the m e  geœdyinchmde: 

Complimests wfiich iuclude statements about the difkdty ofacbievhg the chosen 

goai. Some of these wiii be b d  on the exceptbns d be about the progres 

t o d  the goal and the geœrai viabitay of th goaL In ker sessions, the main 

focus of he compiirœnts tends to k on the pragress t o w d  the goai. 

As much as possible the CWS own words and p r o b h  coir9tnrton arr used. 

This b abinhg tecm aod bailds a ÿes set". 

Agreement with the client's goai pbraseà in a positive way "we agree thatyour 

burning de- of ... is diflcaîlt but wiorthy of m n g  eflo ort... ". 

many things and to be " h g i n g  in t h  " w k n  it would have been easier to just 

give UP- 

A rasionde or acplanation fit suggesting homtwotk which makes sense h m  the 

c h  hmmok "Iagree thal p u  w r k d  k d  tu. ..d because you hove d3ed 

things which ... l muid like p u  to corne b k  nexj ueek". 





Apoae (1994) Wntes of 7he mu poor". 'Ihc poor of North Amata today are 

dishcsscdmortbywantofspint~wantofbrrad,Apo~esayse Attbtcore,they 

di h m  a povaty of despair thet robs thcmof puspose, and hop. 

Conditions o f e x t n m e s o c i o e c a m m i c ~ . e d ~  . * n ~ r n o r e  

than'ïnojES"'. Aponteo~conceptualmapstodahrcatiaiewhcnsinp~ 

ba*~hy~linicalSIEÜLPisnOtenough. W o d O i i g W i t h t o d a y ' s ~  

memôers of sockty, tbe "iuw poor", cbïchns ired to also have the msigM of the social 

scientist and tht drive of tbe wnmamity EiCfiViSt. 

This section provides a short teview of Aponte's concepts and appn,ach as it is 

descri'bed m Bread & Sbmt TbetaPv with tbe New P . . oor DNersav of Race* Cuhurc* and 

Values(i994). While encountering the writingofHarry Aponte rrcaitly, myatperiencP 

at Neighborhood Services Ceiitet m th 1970s and Broadway Action Community Coumi1 

in the 1980s iend his theory personal experience. 

Concepts sebcted in tbe ecoatructural view 

Therapy only works whcn it joins with the indigenoos forces of cuiture and faah 

in peopk's b. Forces in sockty bave led to tht bieabip of thc commun& &acting 

on the nimüy. The emotiod a d  relation&@ pr0blu.m of îhe 'kw poot" r e q h  

understandmgwithinthek~ioeconomicdpotiticalco~~. Aponteartrulateshee 

BSSUlllPtjOnsimderlyingtbaapywahthcpoor: 





with much beyonci economic deprivasion. 'Ibeir client's emotionil stnagglcr interhrine 

with low seIf+steem, anga, and suspiciousiess. Tbei liKs show the enects of hctuced 

family and coamnmity In the nrt of the depmgtion of Ws materhi nece&b, they 

have iittie else to sustam and nmtivate them. Spirihiany, they bave litile reason to try k i r  

harde& to endure the sadice of discipline, and to trust themselves to end& 

Underorynintbn in difnrriit degr#s chamcteriEls the coiaiinities - 



but h m  bai& and wmmanîties tbat did mt mirtme, teach or Bonn in thcm tbe 

extent of the daaiage caused by po-• 

tryto makeitoutsidehwubuthomc is not there to give themastarîinlearningand 

coping. The world outside, m the neighborbood ad the school is âiScuit and daiigerous. 

Sod.1 destitution m the absence of a strong sense of seifand whesive faniioal 

and social aetwork can injure the bndamentd structure of thC individuai's 

thein mcmbas. People may mt ieam to IM in con- where they h m  to depend on 

one amthers La kcomcs diSc& pamâil and even -. 
For the therapist, it iP Vaal to dhgnme the estent to WfiiCh poverty'r injutit~ 

bave ?md&qed the poot pemn or famüy seekhg beip. Poverty attacks peopk's sense 

of selfand tbeir & d i a i  stnstme and social nebmdt. T h e  tbeù emotionai and social 

imtmmobgical âefinncs. ûnce poverty kaches these people are nînembk to 

aii sorts ofpersonaipblcnrr 
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Techniques and StCItegies 





inadwrtedy su- its policies 6ot a f8mity's and commmay's values. 

Aposte (1994) provides some ddaüed desaiption of th hnilybchml intemiew 

as part of au ewstnrchnal spptaach. A Session U conducîed to discover the exact nature 

of the p r r c i p ' i  problern, the rekionshîp emong ail h h m i  with the problem, and 

what is ILeeded to achieve change. Comanon goals of f9müy and school are identikd to 

bdd  the positive assets of both school and fàdy  to create a s o W n s .  The ami is for 

practical outcomes. 

School persatmel sbould remah in coatrol of their rok in the partnership and must 

take the scbool's educa3iod aims mto account. 

in other areas tmms of c m  c o u  specialists, anâ agency 

. . admmumtors organize fîexibiy to wntd with tbe compk nimity and social 





love ami contahum& liâ cyck aid metaphor, which simplifjr a hypothesis about the 

cause of problmis. Strasegk tkmpy pescats a rich range of iasenmthns in a van*y of 

problem areas. Stnichiral tbnapy jmvides a way of m b t a d h g  the fàmiiy as a system 

a a d p r 0 v i d e s 0 p ~ ~ ~ ~ t r a n s f o ~ p a t t e n i ~ ~ o ~ t b e g d i v i d ~ & w l t b i a f 8 n i ü i t s  

realiIe their p o t e  Sohitio~~fimued thempypn)vîâes usefùi types of questions which 

Lead to fi- solution prturrs ard uncoverjng Qasting so1rnBons wiibin the client's 

repertoin. It suggests formihs Eot ta& as@mm& to eDhence the soluhn-cmtbn 

process- Chicians practrhg ecostnicnnal tkapy draw h m  d e i s  such as these and 

also hold a sensMty to the socioccommic fiadors in the tiimüy ecobgy. Thq. are 

cornfortable wah a team apptoac4 recopk the neeâ for twentyfOur hour types of 

Servicewbaipssible,ard~withthe~ersystemswhaethcyim~withthe 

fiimily9wbenevettbweappeartobethcmwtstrategicpointsofmterventia~ In 

theoreticalbase d mplscticaluse, the t e c m  and strategies ofeachare compritibk- 

For example, soiutio1~focUSBd types of questions desigiiod to ampofy ad compIimenb 

wbat the client is Qing d can comfortabiy used wiîhin a sûuctuA hnmmrk. 

Strategic ways ofhypohkbg can hi a pure sohttio~~-fôcused Iint of questioning ekiîs 

themos tcoo~re ia t i o~ardmayuse theseques i i on îng tec~ .  When 

dealing with the p r ,  an ecostmctud appmach can be addeci to any of the o k  

approacbes. 
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CHAPTER 4: DESCRIPTION OF PRACTICUM 

M y A d . r y C o ~ w a s ~ m S p o ~ p a r t o f m y p r s c t i c i i m p m c e s a  Tbey 

met with mt at the kemning, nnddle a d  end of the proeess, O- gmup c o d n  

aadfkedbacktoguidemydinction. Thn,ugboutthepocnr~theyindividUanyprovided 

consdtaüon, supavision, ir&mation or whstmr form of support requesfed, 

Dr. Haryr Friankel of the Fanitiy of Sociai Wo& Uikrsity of Manitoba, was my 

programadvisor, and served as m y p r a c b m c o ~ e e  CU. He guided me mcome 

s e l e c f i O n , ~ c b o i c e s o f e o i ÿ s e s ~ h n i b c s t w a h t h e L a r n m g I ~ ~ e d  

my~actinty,~guidiigh~inyofftwoselectedrradiagscoursesaodthe 

practicum; identined and arrangecl the mst appropriate placmimt fbr my purposes undet 

the dmct superviPion of Mr. Bernie -eh Mr. Ellippcnsteb, ptovided the kiid of 

B e ~ i a y d a v a ü e b ü a y c o ~ w a h ~ d e x p a i i s e w h i c h w a s m v a h i a b l e f o r  

thistypeofpmcticum. I n a d d a i o n t o ~ # k l y c o ~ n a n d ~ n t i m e b c h n d t h c  

one-way'mirror, hc was on d b h g  a d  a f k  ofnce holin as œede!d. Probsor Don 

Lugtig, the tbird mmber ofmy animatee, providcd tekphoœ comdtatbnonrequest 

andwasniyHistnictotforacoursemsociasuppart. Thiscoinieklpedco~l~~ladatethe 

strands of laLowbagt m the rcport, ksdiiig to a recognition tbat -lward emotioaal 

ands0~îalsupport~asheatpig8sslillfipltbaapeutictecbmpucs- 



SETTING and DURATION 

This ptactiEum was fompieted at New Diredons fix FaniilYs, Children and 

Youth October, 1996 to lune, 1997. New DinctiDns wes my p- of choice 

for several reasons. Whüt it serves a range of c W q  it speciaiizes m tbe client 

population at -est socioeconomic disadmatage. It has a long history ofdeveioping 

irmovativesaviceresponses. ThgcisanabilitytodealwÏthextrerœsocialpmblemP 

whiL mabtah@ an informaland friedy, "hnüy &e" atmosphere. 

1 continueci on a 516 position at the tbc Guidance Cbïc. 1 was hopeful that 

someceseshmmyschoolplacticecouldbereMtoNew~~~~. Ihopedto 

access the supervision of a proféssional h ü y  thaapist wbiL acasJin$ a more catrolled 

enviromiemi. niis~~malrcinypracticummo~~lcvaiittomydayto~ywodr 

situation. M y  tentative hopes hniied out to be a cotœrstoœ of the pfacticum. A 

biinauaatic tangiecouldhavepteve~tedthisa0rnoccunhg~ Whatdidocciircentend 

around clicnt n d s  and my n d s  a>t i e d u g .  The pragaietinn of Mr. Klippeastein cut 

thmugb potentjai difncuiües. Accepting c h  hmooe system to amthet pmceeded 

smoothly. 







nfinalsourccsalo~lt, wasa~whosechtltiiicnrmeadcdascbOalIsemd 'Iheyeer 

prior,ortr~Cliaicimbadattcmptsdtobavethe~~hoolrrâerthecascto~~boal 

socialwtk. Tbt f fmüg~tothcre~buthaâbœnssc ingahi iy tberapis thm 

theHeenIiSciaicesCentrratthetiaie. Thci#d~f~mysm~awasiniclearaQdthe 

scbool did mt agre!e to tbe resrrril to their cbician (myseit) r tbip tirm. 

rnthtChild~clàlic~ases.thefeareautomaticanynailtipleclients.The 

r e f d s o u r c e i s ~ t h e s c h o o L  ~ughtkscrVr+isvohmtaryandpamtal 

consent must be obtamcd, the rrisnAate is to d e k  aavices to tk schooL The  school" 

may consist of indivrduais w h h  a team of teachers, - . rs, and school 

counseiors, each of whom have goals and an interest in the outcoare m addition to the 

chüd and pmts. In a scbool system, it is @e possible fot di&reiit players to becom 

aaMmacaseansetdifhmitgo&tDrintervedon. Becausetheclinicianismpart 

accomtable to the schooi, s c h l  staff such as counselors, teachem or arbianent . . 
ors, =y 

attempt to set the tbrrepeutic agenda Eor the clinician, RecogniPDs the social wntext, 

Haay(1987)talkPaboiitthc~fotthttberspisttobcmchatgeofthethcrapeuiicgoals 

when thae are multiple sys&ems mvoived. Kerl Tomm writes abouî one of his worst 

féihires, a suiode, rrwilting h m  tk difkent goals of clie6Crrnt players outside of the 

famüy (Tomm m Coleman, 1985). ûdy siituaSions whffe I fèiî reasonable coinrol over 

tberapcot i cgo&cou ldbe~~sc l cc ted~oUrprac t i c imr  

The challeage m such a systcm i9 how to cstablish a c o o ~  %am appn,achn 

usingtheutiiddmchasasmo~~tbanMocks(BagandMiUer, 1992). Whea 

goals are not those sekted by the client, the e h m t  of social control cxists. A 

no~cooperativerelatioIipaipcandomL SLinmustbeuscdtonegotiritcgoalsaid~the 
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EVALUATION PROCEDURES 

NewDirectio11~forChildten,YouthadFamik usestheFamüyAsasmmt 

Measure HI (FAM 1 1 1) (Skinner, Steiahauer & Santa-Barbara, 1983) as the prOnary 

outcorn measure (See $ample of Items h m  FAM III Ap- D). When possible, this 

. * ~ w a s a d m i m p t n e d t o c i i e n t ~ a s a p r e - a t x l p o s t t c s t -  TheFAMlIiisa 

ASctiw IrivoPvcmcirt, Coirtrol and Vahsw and N o m  are also masurd FAM III bas 



d e f h h ~ ~ ~  I f roc i i l~scor t~ard@h, tbtscoicsmpybeeTtvrr td  if 

defieasiveaess iflow, the scores mayaetrianybe bwm, kcause peopietad to be self 

aiiical nieoveraiinlisbüityofthtGcncçalScaltiiscdis.93 n>taduitsand.94fùr 

cbiîdten As a wbok, FAM Ut hes excelient vaodity and mliebility (Tmîe, et et, in 

Balchan, 1994). IthassbDwnto~betwecnclinicaldmbclipicalfsmilies 

(Skinur a aL, 1983). 

A second masure, the P r o b h  Ckckiist (ApperdDr E), was coqleteci by the 

family at tbe kg- and end of tkapy. The R ~ b h  ~hccklist provided a seKreport 

nom d fimiily mmàff about thca ieveis of seti9niction with V8Cibus dimenskans of 

tkdyiitè. TbePn,bEemChecklistwhilemthighmrrliebilitydvalidaypn,Mdeda 

mechanisrn for s u p p l m  the results of FAM III. It loob at the subjective level of 

sarisniction mdividuals have about various aspects of family expekwe. There is no 

guarantee that positive changes in the various &tasla of the Gemal Scaie in FAM III 

will lead to a concomitant incmse m the ievel of dsfacthn individuals have about their 

ôimüy e q e r b œ .  Implovemenîs m the evezyday fbnctï~ning of tbe nmiüy is a bped for 

by-ptoduct of pontNF changes in the subtasks of the Gavral Scale. Tb Probkm 

Checkiist provided a ciient's peffpective on the impact of the intavention. 

Otba~moreidiosyncratictotheindnrid~caseswereusedhmy 

evaiiirrtianprocess. Selfscaiingmcaaires, as desnikd intbe solution-fiocused 

techniques, are tbaapartic as well as a sArlitinnal mcesirrs. They bok to evaiuate the 

client's i n e d  kiings about success t o d  th& god They as& the CM in 

breaLing into nieri_cu+rible qumtith, these suaeses School hzdback on behavior ad 

scboolmarks are additionai mccwnw to check vaWty. 
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INTRODUCTION 

CASE STUDIES 

Family Tbaepy hshte of W-on, D.C. is used to pnsclib the siaiatiow A titie 

identiSring an essential pomt m the hypoîhesis, and a brkf d m n  of the fiaaav are 

provided. A SinplSecl statemmt of the prrseatmg ptobIem, overall goals, anâ a s~atcmmt 

of the hypothesis f i r  the causd mahkmme of pmblem f o h  Some expIruistinn is 

givenastohowthehypothesiswasseiected. 

'Ihc essentisls of straîegic thaspy are th it mvolns forming a hypothesis about 

the niapitaninccl cause of the premtbg p m b h  and a plan fot b t d n .  The 

therapist taLes rrspoiisibility for the direction of the tbxapy and f9t the out con^ 

(Madeirs in Morrow, 19%). It does mt nistta that 0th hypothese are possible. As 

long as the hypotficsis is beaevokaa, what mers is that tk one chosen is manageable 

enough to focus an intemention useu m soivjng the pmmtbg p r o b h  (Keim, 1995). h 

the proces of thcragy, C O ~ U O U S  monitoring of v d d  and non vabal k h c k  occurs to 

ensuretiiidthehypo~isusefiil. Attcnt ionisg ivmtoes&bl irhingand~ . o .  a 

oooperstivc relatioirphip with tk cücn5 @dey, 1987). Tbt coopaadivr rekioaibip is 





The Wardtn Fa* 

Blocking intrusion of the Extra Faaiiial System 



Brief Descripthm of the W i l y  

TheWardeiis.StevedAm,metsho~aftngraâuating~mU~,dating 

s e 4  years Mre mdage. Both are h m  an Irish, Gamao, Sconish beckground of 

second and tbird g d n  praait Canadians. Five yecus d e r  mamSge, their &st son, 

Alex was bom. Three yeam lata son MEchael arrived Parents of both spouses are liviqg 

and maintah regular cuntact. Steve hm a white coliarjob m the cornputer industry and 

Ann woiks three q-er t b  in a retaü business. Their boys are cmentiy aged ekven 

and fourteen. 

Preseating Pmbkm 

Michael had been idediecl by t&e school as a bebavior pmbiem. His parcilts 

shareà concenu about theu boy's academic and social futm. His motk ,  was conccfied 

about Micbael's "intense, impulsive, eady  püyked mDods." She ait that Alex took 

pkasrirr m provoking Michel, and this was a concern to ha. 

Ann stateà an ndditiad probkm surroundhg an inciident ofpossiblt %exual 

intanrriice" whai Micbael was fbur and a halfyeaft old. This h o h d  a suspicion tbat 

his then seven and a halfyear old brothm, bad gotten bim to put his peds in his muth 

&ugh an mveJti$&n cu11chtded thc incident bad no? hiippcaed, the description of this 

incident~largelyonthehtakeform Motkrcpotedtheworkerassayiqg'fcd 

fiags" bad been raisecl by Micki's dtawings usd m the nlms&&epracess. ' 
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Tbe nmtbcr was ambiguous m k r  q a t a t b n s  ofher son a d  did mt have the 

confidawneassuytoriucacdm~rcingso~~bcha~raLcxpectiitionsof 

herboy.Theparrmalsystemwasnothctioningto shengtbcnherandto supportthese 

cxpectations. 

T h i s w a s a t n n i s e d ~ b m m t i , ~ n ~ o n m t s k e .  OntbcinEalce 

form the mother's kmguage was cioudeci wi!h psychobgicaljargon, not shaightfonivard 

cornmon sense. Mother descrvbect a œed to leam better how to %oax him out of his dark 

moods" when he hit his brother, s h m e d  doozs, and Icft tbe schwl grounds mid ciass. In 

regards to the siblings, Stu desaibed Mrchael as "eady pmvoked" by his o k  brother, 

aad she was concemeci M B c b I  "saw himseifas a victhin. There was an amb@ity abut 

the emotionaiiy cbarged incident m d  scmial iptanrracC whichderrnined ha 

conficience* She bad "questioned" the boys about "the indent" m the past mnths aad 

mvokedansponse â o m M i c b a e l t h e t ' S t w a s b a r d t o ~  but k was"tryms to 

temember." To Alar, sbe suggested he could k "angrf' about the incadent. This semis an 

implica message that the school vkwed the probiem as a psycbbgicai concern. The 

schoolhadrramdtnc~totheChilddAdolescaitTrrahnaisCenterwhich 

speciali7ed in nrnial b l t h  cancans. CCATS cchmd back to NW Directions as th 

more appropriate savice. 

Ovemii gmh 

My goal was to sûagth the parents' abiiity to work togethet end to define the 

probiemmonprccisely,mt&irowntanri. Tby~towrrcctthehicratchy,d 
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Siace 1 bad mt doiw the intdre, 1 began the session by mriewiqg inti,rmafiOn on 

the fomi wîth them. The styk was comrctsatiod ard the matent led to a sbenig of o u  

roots - the bistorical d ctlnPc backgmlilid of our grandparcniS. 

W o r i n g  the school bues - hypohesis tesrirg 

AsIglaiiccdthmughthtreasonforte~Iasked, "Areyor,comingh,m 

good part in response to co- scbool about the boys, and you are khg resp~nsibk 

parents?" 

Tes. This year the teacbier iP hahg a heck of a tgrre,'' Ann amvend 









SbeanirstnieBIPgwahbeiiigc~intbtmiddleofkmiis' @us, tyiiig to 

r e ~ h m k o i d r a w n i i b o a ~ n .  Iofljanedkwoh Shtlnidmovedhm 

siding with Micbati to a t t q $ &  to take a neutmi position. Tou must be &hg a good 

job, ifyoucangetbothsidcsnxiatyou." I e l È i t e d ~ d e x o e p t i o n s t o  the 

fightmg- 

The phone rang 

'Youaregobgtofast. Skisdoiagallthetalking." Cba@d,Ibccemeaware 

ofmypachg. The~werebebgcba l l engedwah~spa& Thetiimityspokeina 

slow, carrful speed. 1 tried to rrtociis, sbwing my pace, and drawing Steve m more. 

His concem was niiscomrmmidon with the schooi, and his son's attitde to 

homework. Michael didn't lke doing bomewotk, and he didn't care ifhe was succesJniI 

or mt. We iooked at sohrtlo~~s. A m  said that as oftoday, the teache$ bad agreed to use 

an agenda book each day. The t eack  had refiiscd ber Grst reqiiest, arguing tbaî it was 

inappropriate because the teacher keh tbat a grade fbe a student shouid k more 

indepedent. I pointed out thaî ahhaugh it bad talrai fi= monibs, the teacher bad corn 

to the plan Ann bad b w n  wouki wodr in the begimiiie. 

Secondphone cal1 

Wou me going too f à s ~  Remmber, tbis bas ôeen gohg on f9r a bng the." The 

session had been an hour at this point. We negotiaîed amthet fbrty minutes and took a 

break. DinPigtbtbrralr~sugeffted,~~u~bwthepblemcamctobethis 

way." Schooiissurraretetntorywhichwastoo6aniüiatformc. H h c o m h e l p e d  

shiftmy~toCocusonnlationship. IaitmdthcsessionwithaplantofÏtthe 

mother's hius of ZMderiying psychobgical pmblems by exphring history, and look fOr 
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Telling the s t o ~  

~tliinL~Inadtohiowalittltmoteabouthowitcametokthisway. When 

did you star& kkg that tbne wae thiags mt going tht way p u  neeâed them to?" 1 

asked, m a slow, baiting manner. 

The d o n  took on the quaiity De Sbam desaibes as -tic rapport in. Therr 

is '%cused aitetdiOn" and ail the participants pay cbse attemtion to what the others are 

sa- @e S b ,  1988, pp. 12). In this state spontaneous metaphors might develop 

which l e a .  a nsive observer pw&g about what is gohg on ôecause the tans of the 

metaphor remain defineci but agreed upon. In this Bisteiice, the -hors whkh 

developed was mt used rmtü w b q m t  sessions. 

They began recountirig thek story ...baitmg...with Ana providing mst of the detail 

and Steve adding worda 

'~~waswithAiexact ingupinschooL IguessthenRtwithMichaelws..J 

guess about five*.. the Day Cam calW. He and airotha Iink boy were playhg with a 

maie do11 and be bad put its penis in his mo pih...wbm the Day Care asked Michael 

he haâ dont this, I gucss bc said sometbing about...his brothr had shown him to do &...or 

made him do L t h e y  told us they bad bcen obiiged to report...So~llieone h m  Cbild and 

F ~ S m i c e s '  mtavYwcd Micheel. He said he couldn't corne to any dehite 



c~achisions,but tbaewnrsomturrdflsgs.nAm'stcarswntiaiirrito80wcissheWed 

tbrough tht story. 

'T think tbrrt Micbael bas a good wcabiky. He cornes aaoss as phüosopbical 

He bas SI, much knowiedge beyorri his yeats...tbk put tbe febw otE..He inteNjewed 

Alat at schoot..took him out of c h .  ...the anis a report was iiiade biar about Micbael 

end this is in bis schaol bard filt...tky put a report on Alex's school board mC...tbere 

wasnoeYidencetosupporttbetanytbinghsdbappcncdto~baeL.~tItmintbcSchl 

Board file. It is i n M s  &...Beyonci that Mer thet is ont& fiie with the School B o 4  

CFS didn't get bsdr to the day care to ten thanwhat baà becorne of the h . a t i o n .  He 

saidtbatistbeendofit. ItwouldkonAlat'snlemcaseairylllliigmr~upagaHL" 

'We always had tbaî do&" tbcy moved into the prrsent. "Màchael says Akx and 

his W n â  do temile things to bïn~..Wnamr he docg thst possi'biy comes up. 1 am 

convinced ever heppened to bim, but he said mmethisg WÛ that to his tcachet. 

She didn't know the story, we don't think, but Micbael said Alar doesn't treat him weD. 

ShewasnmrPdisteiycodandhtbt~peniittear:hetmt&wwehad,she 

brought tbis up and asked, was tbat siy kind of pmblem at horœ - any abuse? Any t h e  

Michael does act up tbae is a concan h m  the Resource teacher-..the oiu: k likes to talk 

to. 1 don? know ..." 
Steve addeâ, "Wliat was said to the tcacher you could take m many ways. I'm 

not sute Twe didn't take it automath@ tk wning way because of the Day Care 

hident. Iamnot~whenthe~CarrcalLdEwegottbeco1~b~tationngbt,or8we 

were putting a connotation on it. Out fiamiEy was in turmoil. We were taikiag to Aiex and 

Michael and getting upset ovcr thhgs. I'm not sure ifwe wae putting tk m n g  
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Complimentmy Roles -fiefhg the faher 's potentriid 

T o A a n I s a i d , " S o , d o g o u ~ k L ~ t o b e a f f t h e r m f l  Ihadpiclredup 

somc underlying bekk To question Steve's e 5 a c y  dirrctly min,liied tbat is was possiiMc 

he was functioning adequateiy. 

" H ~ . . Y e s . "  sbt fhketed. We doesn't spcndemughtk withthc kids,"sbe 

said,&uJathgtkiuiAercunenfthatseemcdimplicitmtheireatlictceninientc- 

'YoutbmLshe'sBgMabo~thas,"IhaacdtoSteve. 

"Yes. 1 keep working on it. 1 don't speid enough üxœ with them. 1 spid tmu at 

home. I'd like to get out of the house with theaL" He was 'tvorking on a" and the kids 

wcrenearlygrown. Vœ~wïnghirnseIfasnotquitemakingitliaiaedwhatheoouldo&- 1 

wanted to unbalance this. 

"Maybeit'sjustmyidea,"Amsaid, pickinguponthe~ücationsthatacceptance 

ofthisviewwamot agMi1. 

Ta, I've got to admiî, tbaî Û k idea," Steve said. 

"Maybeitsmyidea. Iiiketogetout. Helikestostayhonicandbeonthe 

cornputer," she said. 'I tbkk it's miportast to ga out of the buse and do as, 

ph* th@, dincrrnt tbmgs He like to stay in the buse d be on the cornputer, ad, 

1 forget wbat e k  he Iikes to do." 

Y ammt~edmwhetyoutbinl,andwIiatyouandoiqgmw, thiitiswhatyou 

h l  a fMer should be doing," 1 said Fot Steve to k able to support A m  at this timc, 

they would have to see bim as a capable W. As- direct questions would savr to 

bring out mipikit m e s  which had trapped tbem. Words CM corne befon actions. 

S o b  making a c k r  stlitemcot will p o c d  acting upon h Madaacs says (Madimes 
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m Momw, 1996). O-iiiniqg a c h  about bis apaldkk as Mm muid km$ 

theSequaoiies0utiIlstrong~aWa 

P m  ai borne, on the cornpita wdh tbem, pïay tk guitar...Akx plays Ur guit8r 

d we jam togetha, klp h9n pkk up a Bcw tunes...but 1  rrmmiba my Dad useci to take 

men9bmg. I ~ g o t g ~ m c m ~ r i e s a b o ~ n r b m g w i i h m y D e d . . s o I ~ I ~ u l d b e  

t a k h g t h c m ~ m o r e , . " h e ~ t o  Mc. 

Tes ,  that is a nice tbing to do m'' 1 agreed, with a soft emphasis on the last 

w o d  It's Itiid o f  nice to bave nxxmries of- with your ciad," 1 nnliPPA. 

Wh. I d i d n ' t d ~ t h a t w i t h m y d a d , ~ h e r r p l i # l ~ o m e t i c a l l y , T ~ ~ ~  

bim." 

InspealriiigsoautometEcally,hehadacconiplisbedthcbrraLIhopedfor. 

sepadngthathewasdifkentbmhisdad Theplacehehadgivenhisfathcrwas 

mverted, with him at the top. 

"Probably you d i u t  do amputer with your dad," and m a softer voice, %O that's 

a m r y  yout son's wiû have of you. It's probabiy nice to have nmnories of pleying on 

the cornputer with yout d d "  

"Sowhet~ofaDaddoyou~yoioare?"Icisked 

"Weg I'm kind of pîeaseû with the way it's go&" Steve SBid This famc sbwly, 

1- rote diet tk nrSt statemnts about "huld be dohg more". 

'Tell me about som of the thbgs your are pieased with," 1 ssid 

rgaabsg~iihthmvt?ry=b~hcseid 

"Eurim," L said, utbat's special to get abrilong with tbem in M u  teen years. So you 

taDrwithtbcmaboutthmgsT 



30, do p u  agrre wah Steve's dehithn of himseW I askal A m  It wouid be bard not 

to give vabal egrremcnt. Sa- it wouîd king ha fèeüogs to the siirhre. 

cTmtymuch,n shesaidhcsitrintty,YguessIbavetothinkabout..Jguess~~nietmies 

w h  deakg wah the schooL.. J k l  Wre*..I h l  like I'm on my own a lot. But he's right ..J am 

do& it on my own. But he's ri@ he does help the kids out ...." Geader issues ktwan them 

appeared to have ailocated Am a mle wfiich sbe Mt ett biad It was an assurW, ratha 

than a negotiated siniation. 

'%O wbet do you tbink about this busMsp of Ann dealing with the school?'" 1 asked Steve, 

us înglaneuagetbat~~uld~~~~t~extQl ls l jz t theschool~ .  

Questioningthcroiesandrrspo~mthisnismurrlentinedthemasadcraelto the 

person, and o p e d  tkm up to œgotigtian. 

Y t r u s t h e r w a y o f ~ t b i n g s d s a y i n g ~ .  Iljrcôeïngmontheteacher 

meetingsmthMÎhaeL IwiugowfmitimrohrcdMicbaei,"bessid Itwaswm&trtabletohave 

noawarencsstbatthi06tnist'wasa~bkmn>rhiswik 

"Whatdoyoumean,youtnisthcR"Ipbed. 

80 



'Tdon'tknowifI~~ulddoaswen;"hcssid OthcrmtssagesmustbemvOM Wbat 

m s s a g e w a s ~ s e n t ~ p M h O m m t h t k s s t h s i i ~ w m p e t ~ m l e ?  

T s s h c a n c l q m t T I a s h d . ~ m h i s h P g u a g e b t ~ ~ e d t h e ~ o f  

anexpextaboutpamhg. 'IsshtmoreexpertthanyouT 

Tes," k said. 

"And are you bolcing for an eqmt to do this?" 1 quaicd T o u  also lmow tke are no 

experts." This thhking required the compkity of bis wifè to conthe. She must à sending 

messages at one leveltbaî kept ha m charge, keepiag bersefftmpped manarrangement tbet was 

not workhg for ba. The tom was very attentive. Am's cry& had stoppecl. The's s a .  tbat 

she k i s  dom m that," 1 said, "Sb boks k h i  of - how do you tbink sht is looiosg when sbt 

talks about her interacîion with the school?' To Ami 1 asked, "How is thai, when you wmî help 

h m  him - how does he b w  that you want beip?" 

Y don't Imow. Cause 1 don't say when 1 need help." 

"Why is tbaî?" 1 asked. 

Y don't h w , "  sbe hesitated 

'Ts he aV8i18ble to you iîyou teli him you need it?" 1 wcmted to fird out ifthis was her 

double b ' i  or ifthere were some responses of Steve's which W ha to adopt this mk. 

'Wyou told him you couidn't handlt deaiing with the school nghi mw, what do you think 

he would do?" Opexhg tb door to a a p o s s 1 i .  

'I don? know. 1'm.J tbhk maybe it's a question of 1 don't trust his abiüty,'' she was abie 

to articulate, s q w h h g  both of them. 

Tes,  I'm picking up on tbat," I said A mtk so pro- of her son wiü take on this 

extrarespoiiJibJay. S h e w a s o ~ n i o g d t b c d i t b g w a ~ ~ s b u t o u t .  Mother 
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~kimgalogstnigglinewahtbtscbooldthek~of~andmcOmpctencetiw 

t e a c h e r s t i m d u p m b a . d ~ t h e h t h r o i i g b a l a r P o f ~  Thesystcmneededto 

create some room fbr tbe fàhx to m n  bt ter  fit k and fir MichatL 

'%O now 1 know whae 1 get that kiiiig,'' S t m  said. 

We'd say, 'Oh yes..." sk starteci to eiaborate* 

'We'd bandle it his way, wouldn't btT I said 'His way' impW difnrra2 not idèrior* 

"Are you nady to negotiate that?" Looking at roies and openhg up bekik, the tberapist &es 

direction through the Liids of questions asked. 

The phone rang 

At thispoint theteammrït IieverraüzcdIwascoasid~moving mto put closure on 

the emerghg paspectives- The àas ban that way h r  a bng tiare- S k  is not ready to shat so 

fiut." It was th to conchde the session 'T get the kiing we shouldn't be here* We don't 

have realiy serious problems," A m  said My eflbrts to give them another view ofthenseives as 

quite ht iona l  and capable were working, but this wamed mt that the pa&g muid stiil be too 

fkt to adapt to her htemsl structurr. 

1 provideci a message was a staûnmt of ophhm, with a recognition oftheir c m  

cüEdty. NotasLwes~~~igncdkcsuseI6ehwcwcrejustcomip~thterrploratiOnp~at 

thispoint. "Therrispainke. YouhaveoomeveygoodsLülstobsDdle~. Y o i a b @ i s  

intact, provides stmctwe and an orgenaation tbat can work for f. Work with you goes 6ist and 1 

thmk we will be suocessfiü, CnteSily, it is a ppl#isurr fDr mc to work with a fbdy tbat bas good 

strengths and oecds only a s m d  anmmt of help." 

A m  asked ifthe boys h d d  comc in to thc œxt session. We agreed. I mark& a 

bounàaryyWe~taRcingabouteduhtbings~mw~ 
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Obscwations of Sopueice of Iiteircfioa~ 

A m  was m a bmd over t k  task of meeting with tbc school aboui k son. She kit 

isolateci and &ne. She Mt Steve was mt rrspondsig aâequtely to tht boy's o#Q yet she did 

not trust that k could bandk the school as wen as sbe could. Tberefore, she fi& compeiîed to 

hade the s c h l  difkuities. This weelrencd thc pmenîal support to each other and weakened 

the hieratchy- 

The situstionwhichwas umesohndaroundthe incident ofpossiibk d touch iug  

created another biad On the one hand, sbe did mt waat Micbael to se himseIfas a vrt9n. In 

regardtothehidergshe&ksrntno~hsdbappmd ûntbcothethad,shefehar#dto 

exercise extra caution m her protection of Mïchael m case (C~mabmg had Iisppenedn. Michael 

eliciîed protective responses h m  mother amund his older bmther and h m  both parents mimd 

the school Wbile Arm no langer so quickly responded by siding wiîh him during the sibling 

coonicts, he expected it was his due, and becorne angry with her wbm she didn't intemene to 

punishAlex. ïheResourceteac~s~wwithMicbaelmadethisneritralitymrhmore 

difiicuh. Michael was fke to be kss responsible éor his behaviot - biggirig his o k  kother and 

then receRring support fot tk conscqueaces of W. 



bebavior probhir9 d thc schooL At tk tirne, sk view;rd him as bmpctem and wuid 

not aliow him to mke this mie. This maimûrd ba sliperior positiba 

MicblbadauelcvrtedphctÏnthehicraic~. WhücpcirentawisbcdtosupporLthe 

school teacher, divisionbetween teacher and parent Mt Miche1 wiîhmore power t b h e  was 

capabie of haidaqg. Tht teaicher wouId not qree to the nmtber's behavior p h  for mst  ofthe 

school year to support ha, sayhg k was too old 6 r  it. He contmucd to bebave m a way that 

shomd he needed this support, He was m charge of; wbaha or mt he did homwork, whether 

or no; he reina9led in the classroom, and what kiad of bebavior he wuld do when his moods 

ahered. 

In temis of systems hierarchy, it could be atgued that the teacher netded to show mm 

respect to the parents Eor theic knowiedge of thcir son's d. The parents were placed on an 

bfkrior level in the hierarchical orgdzatio11. Collataal sinictiae muid fimction best in the 

phnnmg for MichaeL 

Stmtegy for Change: 

1. Brbg to a cbsm the mesolved bistory mund the possible s e d  molesiaiion Revjdbg 



Semioa Two 

To resoïve the bistory, 1 broright tbc story fimaid, ushg metaphor, and steckhg 

paradoxes. 1 di9aisscd thtO expe&&bs ofsexuaî devebpnmt of k i r  childnn, edocating and 

Snorming t h e m a b o u ~ t & m  ofsexuaiahuseandsquippirigthemwahappopristc 

tesponses. Iaskadthcmto~~rtworstâeaRd~~~thetthC~~rsttbcyftarrdmigM 

have happened, reaIly bad heppmed, removing the message tbat nothhg had hepipensd, and 

&hg their common sense to deal with it. The mtaphot ofa swdstorm causing d m the 

gears was chosen. 

To dàress the relationship b9d, which appead to be set up by Am, 1 useà a metaphor 

which drew on their sexudty d ntality as niaa anci woman. She had spoken of Iiis not "getting 

out of the house" enough with the boys. Yet her husbeid ad dr boys apparrnlly did mt fée1 

dissatisfsction with this arrangement. It was likeiy a mef8~hot fot her own cravimg. nie 

metaph of a wonian trepped in a town s e a d  to B. 

1 began the interview with sa* there werr two things 1 wanted to a d h .  

Sand in the gems 

The first one is a bit of history I'd R e  to ciear up. If you go out in a sandstorm wiîh a 

newmachine,itmightget dhtbcgears. Andthissiindcmmusedamegeifïtisn't~laiud 

out ThenRttbingIwantedtodo wastockanupthesaudmthegears. Ithinkitmightbea 

good idea to take tbe macbine apart, piece by piece d c h  it up. So, the Erident spoken about 

iast week was a bng time ago, and I Qn't thidr things bave bcen clearrd up. I kcep g- two 

messages...this caught you off gPard as a young and VUILICtBibk couple. It was a aushmg, 

beyoad depress@ e-. I think it hm taken a liîtie of your stnagth away. So to clear it 

85 



up, let'ss~artwithwhstarcyousiinimrdidmtbrippen. I~mtsprrwlmttheitkthstwer 

happened. ûntbeone~yousaid, Werresure~~)thisgnmrhiipperisd,~batontheodwr 

you are not sure tbat m* nmr did mt happen. You said, 'krr have ahmys baâ that Qubt". 

This wasdonesbwipithamildtraireüductio~t~ 

Nad,Iasksdwhirtthcythorigh~bem~~bioaplirgwithboys~thytiira#l 

~eaadeigM,andwhatmighsmtbcaccepCsbk,bitmightocciira~lyw~y~ Ispokeatmtthc 

sexuaUy chraged society of today, finmücs and vahies. 1 talLcd about the sociaI hysteria of the 

198OYs, inwhkhthe penduhmswung aOmrrprrssionofdaaise to anexaggerafed 

emphasis on searching éDr it, m some profidonal fields peters, 1996). 1 aslred them to assume 

that Alex really had asked his younger brather M i c k l  to put bis @ in his muth. 1 asked thcm 

to consider "What woukî they do then?" and provided analogies with other behaviors wbich 

were mt so emotiody cbarged to activate practical respo~lses to cbildrcn's behavior. I asked 

what they thoughî sexd abuse was, thcn deCaiLd the d-s of power and powetlessiiess, 

secrecy, de* &as an abject, and provided e x ~ m p k  on the continuum of semai abuse, 

tehg thcm stories about the most extrem situations of people 1 Imw, poiiltmg out thaî evem in 

t h e m s t e  situatiaos survivorscango ont0 do quitewek 

Then,bwing&omthewordstbcybadpfovided,Iteacaedtbtanotio11~Iwas 

experknciug. 'This shiaaion bas the feel of an akisivc d p d c .  A pung fiun@ is vukrabie to 

that cnishing sauation, poweriess...It takes a Wk of your sneiigth away.,.. It is vay mky.. .  It is 

unclearo niis &eIs lilrc the dynamics of abuse. I'm not siae w h t  didn't bappen-" 

S t m  said, T e  never got answcss that way." 





Session 3 

Inings me smoother 

"Inmgs seanto be smoothcrat~~hoolandthatcamWtbm~athome,~Aimopmdthe 

converdon by repo-. The a&ct of thc couple was W. Ann spoke mre ckarly. Ann did 

notcryatallhmthisscssionon. EierÊactwsskighterdshesp&emtb8ssertjveriesso 

Homwork was gettiog &ne. Tbe agenda book ideq wfiich 1 again poîiûed out tbat A m  

hadaskedformtheawrismo@ndwaseadiftirrnçe. Thingsmthchomeklt 

brigbter. &ugh this lait itselfto a chsic "Wha's kna solutbt l -W session, 1 chose to 
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m o r e o n s t e p s t o a c î i o n c o ~ t b t f i l e ' s ~ .  Tbecoriplt~onwhetto&about 

the61c .andma&~suggestDns ,bokhgtomeforDtn IImtwisâtohxome 

caugbtmapmbknil~lvbga<acgc~tMdtbktypeofissue. Ibcybidtkmso~~~t~mdeai  

with the sihiation and th& decision about whst to Q would k best comaig h m  wabm tbeir 

owavahiles. 

~~~ed,usingtbetwowayspliL,tbatafter~itwithmytcsm,oirvitwwss 

thaî the letter on the file meant mthmg. The otk r  part Belt it was d l y  awfÙl, and a legai issue 

which should be addnssd That ït caused the parents mt to h l  as confident m deaihg with the 

school because of the possibüay they might bave read what was on the file, tbat they were entitied 

to fed cornfortable, ad thsi if go& to a l a .  muid bclp this, thy staould do so. 

A m  had talked to Michael in tk past week, suggeshg that pa- tbe incident was 

n o d  developmd exploration His aaepthg, "Oh" mrprkd her. She stiX filt coaqnll#l to 

talk to Alex to "see how be tek" and ifhe was rrsartful it wodd hdp her k mtivated to p m  

the file issue with a îawyer. 1 did more pro- mto ba tbk@ about this. The hhrchical 

blurring concerned m. We disEussed tbe school CO- w i t h  Ami tevie* how the 

school had mede it an issue by mis@ ïmpWns about 3 mry t h  tkre was a behavioral 

conam with the boys. Tkn we went back to refloctiDg on how the problem got solved. Atm 

thought, " M a .  it started out b d y  at the be$nmmg of tht year because she (tk teacher) had 

tbis âeling, she bad the excuse anâ was m m  commeci about this than w k t  he was Qing at 

school." 

I added, Wcr coaccm b î e à  on &tik grouml because you weredt rril cicar beb ."  

*** 



You've had a bt of e>rpeneace wiîh pro-- 1 comamted. 

"Unfortunateiy," h m  replied Tt left us more confûsed. 

T o u  cam m saying things wen better. I'm not sure ifwe should havc talked about this. 

1s it d e d o &  andenwereadyto moveon?" 

Tes,  1 think we can deal with f in a mon comhrtabk and confident way. Yes 1 can 

move on" 

Steve asked a specinc question about an action he plsmred to take about coiitactiilg Chilcl 

and Famüy Senices in regards to the traubIesoltbe file. 1 asked Ann ifthey kit Akx needed to k 

involved. "I don't think so." she repiied. Am had concluded by herselfthat she no Longer rweded 

to turn to Alex f9r input about resohhg ha concemi about tbe Sauation. 

*+* 



"Oneoftbcwrysyoiowianiight~yoe.lQn'tthiiiLabebssaoyideaofhowsbt 

beM& you bccaust shc is a wonrslll S b  expects yoii to hw. She is lila a pïiocess m a 

towa. ~ofhertrappedmatowcf .  Shtbssamoat~t~)UI1iSftbsttowadsheistbrowhg 

arrowsat~ouwhenyoutrytogettiiroughit. Itisnoteasy. Shcisnotgoingtoktitbeeasy~ 

You have to break b u g h  d capture her. Get ba out of the house. Homc her hinine self" 

Amiwas*and~bythistirnc. 

'Youdon'tLnowwhmsheisthn,~outmmpIriints,shei9sayepSsbenecdsso~ 

nom you Beceuse sbe is aot conditiad to ask, Y need to get out of tbe buse and do 

somethg d i f i b a î .  Buy me hwers, pe&d'  Sht can't say that. Because of her condaBonhg 

she won't. She ir pasive. Nite. She expects you to hiow these things* And ifyou don't, she'il 

make you pay for it" 

Tt's tbe poor me se& 1 bate," h m  mkd in. 

"She kis trappod , isolateci, You can't fbmbIe amund. T b  wiii make her very angry- 

You are strong and she needs you mng and aggressive. Sbe picked you because of these vay 

qualities she wamîed Don't kt kt fwl you with her disguk3. She chose you fbr tbat. Rish 

righî past aii of the excuses she tbrows at you Just take ha out o f  k house. Get her to do 

something*" 

'"Me her to tk home show, or somethisg," Steve's transMon into his version of what 

might be SO- ditscrrrd and excitjng fit wàh theit %style. 

Aoncontmiudtobeay,smüingtboughthetears~ 

That is thc excitemnt a d  vitiility. TM'S the way you lmow she is a w o m  She cries. 

She can't teii you whü s k  Ileeds. S b  would dw W" 



Session Four 

Due to externai Mors d tb fbelisg of the Eamüy they wae no longer stresd, thm 

was a gap of nearly a month b e k  out mxt moctmg. Conîact ovcr the phone indicated that the 

situation was contiming to be muJi smoother at school a d  at hom. They decided they didn't 

need to king the boys m for our fobw up session. hit a variety of mors, there was a long 

space between session thne and four, and then each of the otbers. Each Session was plaMod to 

beoinlast,butmotearpcdscameupmtbcirrelationshipdwetooktmieonthose. We 

focused on aspects of the couple's rdatbnship a d  w m n  Ann was usigned the ta& of 

t e h g  Steve wbat she wauted. Steve's task was to do someihmg exciting with A m  

Scssioa Five 

"We were just dkudng  this on the wee- X w e  hed donc our homeworkJ have triod 

to express thipes tbat bave m œ  up. Steve bas beeri quite reaptnrc." 

YUnôeknoWSf to me," Steve seid 

"Hc 53 listerimg. He docsdtjust imdiatelytumto theoompufer." 

et* 



m i o n  Su- Termination 

The boys concems at school moved bto the background. A s c b l  psychobgist assessecl 

Michael and found mthjng to be coiicaned about, frPthn vaadatmg the ciarant dPectioa. At our 

temimation meeting, Ann conmmted, "Now ifl cuuldjust get thexn to do housework." 

1 said that the job of thaapy was to m v e  thaa to a place w k e  "tbey have no more 

problexm than the thcrap'i." We discussed mamSge eacollstei. pgrains, d m g i e s  for 

getting equaliEstion oftadrs to occm without m&g. 



dn>ppednOmitsbotdetliiiiiepsiiiontobwer,asdidrifhdivcrxprrssion(kAppcaPDrF, 

Posttest Scons). Coatn,l and dues a d  nnna remai& the sam. Role perhrmance, usualiy 

tied to task a c c o m p ~  rose &O t& poblan range. 

S t m ' s  pretest was widim tk aMage range îbr alI scores. Posttest be mowâ to a 

position closer t o  stnngth on a&&e expïession and mvoivement. 

T a s k a c c o m p W  improvedaOmAmi'spointofview. Thipcould be m m  to the 

presentirig concem of the schoo1 issues and shsriqg réspoirpibitay for these, which was the goal 

we worked on togek. The pcsentiag pmblexn haci beai primarily h m  an extemai system. We 

were focuseâ on addmsïq îhese issues a d  the couple's way of hanAlinp them. As these 

remiveci and mved away h m  strrssnil emtiod entanglmms wbich had been sapping the 

energy, it is likeiy Arm becam more able to bok at a s p t s  of househoki fhctioning. Tb men in 

the household were mt iutezested in the same standatds of bousekeeping as Ehe was. She was 

beghbg to fwus mre atterition on ber personal wetEkhg in this regard. The 6ict tbt 

c o ~ o n ,  afEkctk exprrssion and imrohnment were weîi wabm the average range by the 

end, could mean tbat tbis p r o b h  would k rrsohrsd by the coupk theniselves 

Ontheptob~~hecklist,AmmovcdaOrn~"~~scomtotwo. RcmainBig 

m ~IC-~SCOL~~S wac6sberingof-- d S - e a g a e n d e d .  

'Sbaring of respoIISibilitieS' had mt ban mtad by hcr on WC. 'Sharing hiiugs', 'sk@ 

problems', a d  'making sensible des' and 'shtion at work or school' wne no longer areas of 

66 dmatdh&nn as tbey had becn on intsike. 



The Manh Famm 

Containment, Boandarks aid Ecology 

Mhdanes (1990) idemifics that tk main issue fbr himiso beings is whether to love, 

protect, and klp each O*, or to inüude, domhate, and c o m r ~ L  The problrm is 

compoWlCIeâ, because bve imrohns htrusion, domination, contra1 and violence She 

suggests that di&érrm kinds ofemotioaal aid spiritual deveiopmeat comspond to specific 

types of problems brought to thcrepy. For each dntien'tian, then are strategies of choice 

to solve the problem. Reunitjng Budy mmks is a strategy she qges ts  when the 

motivation bebind pmblem behaviors coms h m  a desire to bve and proteet. This is 

partjcularly miportant m famüYs of the pot, where seKksteem of the parents is an issue. 

Parents niay want to expel a cbild because they do aot 6x1 they can be good parents. 

Efforts mut be directed to contaimzient. 

'fhis dimension and a revïew of some key concepts m the ecostnrtural mode1 

(Aponte, 1994), are klpfbi in undemtadq thir case. Aponte notes tbat when  the^ is 

chronic deprivation of soci0ecow)mic tesources and cuhrral supports, the t b e c t m e  

of its comimities, fbmik, and personal psychology are imdermined In such situations 

families lose their cohesiveness. Their mmbers fail to develop roies and relatioaships that 

work, or heaithy internai stnrctutes- Aponte reférs to this as u n d e r o r g ~ n .  F a d y  

~ILembers fèel incompetent and lack self  CO^^ The p h m e n o n  of 

Ullcierorganization is not so much an impoper or chaotic orgaiiization as a structure that 

never Wly denloped. 



Underorganbed fiimioes appear cbaotic. Peopie talkover oœ another. R o b  are 

Mthn clearfy defbd, mr CO- asigmd. Rem- k k  a mastani, cohrrcni, 

andfler9blestrucme. W i t h c o ~ , ~ m m i k r s t N s t w b a t t o a < p c c t h m o n e  

another- Ina~thabUundaoqg&d,slfgmwtspowctandboimdanesniaybe 

unreliabie or p r l y  de- The spirit tbaî mtivates a nMüy's trarisactions may be more 

demoraozSig than bpiririg (Aponte, 1994). 

nii9uwlerorg~nispintoftbe6MüyemRoma~mPiwbichchildten~w 

up. Undemganidon m diffiremt d e p e s  cbaracterizes the CO- destitute and 

dangerous, h which these chüdren and fsmilies live and d m b p .  "Childrrn h m  these 

relationships long to attach but nat to trust" (Aponte, 1994, p. 20). 

in the foliowing situation, the 1110th- gave ha son up, when she felt incapable of 

correctmg behavior problems. ûur goals were ditected to establishiag ber position as 

mother - a fom of con3agiment for the boy. Their fàmily lüè was marked with d e s  whrh 

were not consistent or cl- de- ami relatioiisbips which were neither constant or 

cohenznt. Part of the strategy wss to establish boudaries. 

Lyle Longclaws (Longclaws 19% in Longclaws, 1997), proposes an additional 

lem to sharpen the focus of assasment of this family. He proposes a mode1 specftic to 

Aborigmal people, wbich considers the extent of the fimiüy's mvohnmm with thw 

spgltual and cultiiral traditions: Tditioaal fiimilies have kept kir laquage and 

maintained tbeù spiritual end cuhnal traditions; New Traditionaiist faaiüies have gone 

through a peMd of lost vahics and braditions, but who have f o d  and now practice 

traditional ways; Universaiist nimüws practicc tredaions hmtheii cuthin and aiso h m  

the dominant cultute., AssimiMeû fhmiks do mt bave their traditions anci bave absorbeci 
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those of tbe domimit cuhue; while the AnomDc nimay ha9 oeaher aadEtion nor vahv 

fkomeahercuittm. 

Alice Man:b, a yomg woman of tweaSy-eight, bad taka herseIfeoff the strretg 

h m  dmg eddrtDn and prostitution. W h  aged sixken, hÿncd to Chiki and Famüy 

Savicestoplacehercmdathekguatdiiimbq,~ Sàebadbccnintherapyfôrtwoyeanto 

assist betselfintecovery nomthe efiècts of a nmiily oforjginhistory whkh inchideci 

alcobolism. and sexuai abuse. She was ciarrntly emolled m a  job traming program for 

Aborigmal wlomea Aüce had rrccmly teirnited with ha son, der ha* LA hmi six 

years earlier, at the age of six, with his nrihet whom she thought wouid be the better 

parent* 

Our work together built on her xuany stmgths. We wen able to address the 

personal stnicturrs of het faniily and &eir convergence with the school system as a focal 

point of intervention. This son, her oldest, was the i d e  patient. 

Alice and 1 met for seven sessions at an office in New Directions, over a period 

fiom Deceniber to June. The secud 1st of these sessions pichided k two sons, her 

daughter, and her sister. She and 1 mt wiih the oldest boy and his teachers at school 

three times. The case overlapped with my role as a scbool social worker. Attendance at 

school team meetings, school support teem msetin$s and consulilrtion with bis teachers 

occurred regulariy. 1 met tlnee tPnes individually with the boy at schooL As out year's 

work progres& to difkmt goais at the end of the scbooL year, she 8ccompanied me to 

a concert in a park with s e d  s c h l  teacbers. We arrangecl a home vmt to meet with 

anotherparent* 



Brief Description of the Fani@ 

Atthetmitofiniake, twen5ycigbtyearoldAtitewas bhgwithherthnc 

children, Elijah, aged 12, Rose aged 9, a d  Jadr aged 6; hcr meen year old pngnea 

sister, Jane; her boyawnd Mark, ami his bmther M L  

Geneogmm: 

Luke 

Ali 
w 

Fig. l 

Hm nlationship with Mark was two years old. Elijah refkred to him as Dad. 

Alice's mother was Treaty Indian, and her fàther was Hungarh Alice was takjng legal 

steps to adopt her sister, Jane, so thaî she would be ptected b m  the difnculties Aüce 

had nicod lane mantaiil9 a relatianship with the fkther of ba h m  cbüd These two 

hop  to IM together evcnhia0y. 

Pnscntiag Pmbkm: 

Eliiah's teacher identSed serious acadame ad social cuncems. Eliejh was 

receÎving Speciai Education Supports, but was taking no risLs academically and rem 



to do work Reading and maîh ieveis wete thee grades bebw kveL His teacher beüeved 

Elijah was capable of much more. She &lt thet Elgiih qpemed to k 'emotionaUy 

withdra. 6 his peers. He I e t  &open up", and Wt trust. 

Elijah'smotbn~saidthethcdidnotopenupdtnst. Shewasconcemeà 

becau~ehtdidn'tpleywiihâiends.wa9dcstnrtivewhcnhegotnisddhemtcdionally 

hurtothers. She~~élthehadtodeelwahconcerimig~nithci,whomhtdidnot 

wish to see. She n?lt he needed "bcaiirig". 

Elijah had been prescn'bed ritalni by the psychistRst since grade one. Aüce did not 

want him on the medkatioa, but was unsure about this diagnosis, and wanted to detemine 

Elijah's needs in this regard. 

The pmcess of c e b a i  was school initiatd On fht contact by myselfas school 

cliniciao, Alice reported that tbings were going fine with Elijah. She said Elijah's 

rektionship with Uark was positive, that Uerk hefped wïth bis schoohvork homework, 

and tbat the school was giving no negative reports. At this t h e  of fkst contact Aiice said 

she had too much on her bands to k able to be bolved with Elijab, Her youngest was 

showing bebavioral difliculties, and sbe sbe fidl fiül in school 

The teach requesting my involvement was i a f o d  of thh contact. She met 

with Alice and spoke m strong terms about hcr concaiis, nconimendmg Alice cal1 me for 

assistance with EIijah. The phone dl camc the next day. Aiice was up-, felt guüty aad 

was ready to contract for service. 



HrpoUcrir for Caue of the Ptobïem 

Themdicrkkedconodeaccinhersetfadmkraalitytopennt Thcrewas 

chmnic u t d e M w n  m t k  Eamüysystem, extend@ hmprevious g d n s .  

There were mishg pieces to ber picturrs of king a mother, and of bebg in bealihy, 

nurturhgrelatioiisbips. 

Elijab had many vaüd tessons for acting withdrawn end fbr not kinig  

secure. The chilcl was in an unstable sauaiion evea mw. Trust was wt possible for hnn 

until he felt seciinty. This could best, and prhaps O*, be provided by his mothec 

Duriag M e ,  Alice reporteci that thiogs at home were 'bot rraily stablen. She 

felt "cnished" because Elijah told her that he wanted to iive with his stepfàther when she 

fought with stepfathet. Alice téougbt Elijah bad a lot to deal with concemhg bis tather 

whom sbe said, used to make him keep secrets and physicaUy prmish him. 

Ovemil goab: 

A stable fbdy pattern was in the beginning stages of emerghg- To incrrase the 

cohesion in the nimüy, mother aaded to take a centrai rok. Alice needed the cl- of 

confidence and respect for herseifto be able to mgnize clcar roks and boundaries m ber 

faiilily relrrtionships. Elijah wdcd to feel ha comimtmeni to him to feel secure. 

School goals for Elijah - homework conpletion, closbg the diffhensial in grade 

level t'iinctioaiiip, wcomf od p e m  and social acânhes 0 .  of school - couid corne next, 

after the relationship with his mother gave wntaimaciit fot Elÿah. The process of 

improvhg ther school goals would serve to streDgthen theii bond 



Session One 

Jaaiuy 

tbreaâs which could serve to fbcw the dirrction of o m  relatioaship. Alice talked rapidly, 

f i h g  m bmmxabie detaüs about ber îifk sihlation. She mved h m  oœ topic to the 

next, sharing dctaik ofthe pst in a vezy conpiete and detached fiidion. L i s t e  aad 

to draw focus on her role as mother; and afnnninn ber importance in this were techniques 

used in thk session and kughout the fbbwing sessions to work to the overail goals. 

In this session, the corwrns of the mmnt focused on her sister Jane, and her 

bo@end. Mark Currentiy she was tryitig to gain legai custody of Jane. Her dad was not 

willing to give up guardiaaship. Accordmg to Aiîce, this Dad was alcoholic and provided 

no d e s  and no structure. It Wascuit to ~ U O W  whkh 'Da& was beiag descnibed Her 

fear was that this sister would e>rperience the life she had expe&nd fobwing the b i i  

of her Elijah. W e e n  the aga of meen and eighteea, Alice was a ward of Cbdd and 

Family Senices. Aiice was detammed to do everythiag in her power to protect her sister 

h m  the lifé she had experbcd 

Her ciifikuit relationship wah Mark and the m y  nuances of this took the test of 

energy. The communication betwm Alice Mark a d  Elijeh was problematic. Mark 

would deal with Elijah m one nuuiner. She would deai with Eiijah m another. Yet, she feh 

'Elijah wili do that Mark says...M&c talces more n s p o n s i i  than he is d e d  

to. He Wt want it, but he takes it. Now he is attached to the boys." 
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1 chose mt to blbw the Uilcads of the working out of ha relationship with 

Mark, ma;iarimafocusonAliteandberzoa Sksaidtbatshcbsdkaiworried, 

los& d confuscd about whetba or mt she was ready to take E l i i  back. She fkit guihy 

forwbatsbcsawasbcrfaikaetobdwithh8ninhiseailyyears. Tofbmthis 

coiicI~r~sbcQewâomhapaceptiontbstsbehadmt~aMetophysicallyhughim 

~ o n a t e l y  sina he was littlt, and she bad used physîcai discipline. She had spanked 

him "tül it no longer hm". Child and F a d y  Srnice mtervaiiion had been accesssry for 

her to leam to use 'tirne out'. 

When EIijah had entered schooi, he was diagnoseci as Attention Deficit Disorder. 

The school pbned often about his p b h  behaviot. 'What was 1 supposed to do?" she 

said. She hgd two small kids, was a single patent, her lin was in airmoil, and she decided 

the ody solution was to give him to his Gither. Ovet the course of tirne, she began to fêel 

that the fàtk's care was not good. She desrribed it as "abusive, emotionaUy and 

physidy'. During a dramatic scene m the psychiatrist's office last year, she took ELijah 

and said he was never rehrrniag to his tkther. Elijah's fhther and curent stepfhhr came 

to blows during this scene a d  poîice were d e d ,  

Nice temieci to use phrases iike %e needs lots of healjng,'' when demi@ Elijah 

Sbe said she woulâ become more mvohed with his dm01 work T h e  woperated". In 

the pnnws of worbiig to formulaie goah wab her, a number of concenis surhmk 

Being clean h m  cacabe was a nrst pdority. It was her "One Year Birthday" of 

being clean. 

She did not wanted to book again. Knowbg that sbe was m a  busines training 

program.end~todrawâomtb i shmtrod~aaewm*aphor , I  
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suggestedtbatthismight~shewantedtog~bc#erco~lovabct~. 

The activay of hooking becme Lss kœanhg, and more a choice offiriruichg. 

Ithniaslcd,'krssbeiagmwiitrolofhetnriarresthcdiriectiansbtwllhadto 

head?". Bekg m conho1 ofhames ïs an acthïty of tht organi&. Be@ able to 

statekgoalmthtsetermskoughtkootstepcbserto enterjngthatplaçeof 

the 'organhi'. 

There was a theme of seifprotection. I used tbis as an opportun@ to discuss the 

difhmce between her now and "theri". I suspectexi she was stiii vuhaable to 

remaïning m an abusive situaîion, She needed shonger markers to a 5 m  her 

piesent state. W e  discussed the ways sbt knew when abuse was o c c ~ ;  the 

thhgs she hed to1emed before tbaî she wodd no longet tolerate; and atnrmed the 

eemendous growth she had attaiaed, so that pmtectïng herselfwas now automatic 

to her, 

As the interview progressed, she stated a goal for herseIfas "leaming that 1 am at 

the centre of myseE" 1 was siirmising the extent of diffuse boutlciaries in her 

system She was a big sister, ,wbo was tryiilg to be a motbet to her nfteen year old 

sister, who was about to becorne a motha. and was challeagmg the girl's fàther to 

do so. Sbe was very aMmd to Madr, what Mark thought, whether or mt Mark 

WasféeliIlgsheWassupportiveeno~ Allthisconcernwhenshe~Ifwas 

trying to d e  it in a new environtnent, fÙU-tirne in school with tbne young 

chüdrrn to parent. 1 provided metaphors of puttmg herselfat the centre of her 

unherse, bebg sbong and at centre. 



SheEaDEedaboutthesenseofanmtdcritic. Wbatshedidwasnevernghsor 

good emugh. 1 toîd her about "Aunt N i  the imier-wice of selfcondenmation We 

kgan to work wah techniques to alter this and move toward a state of iniiet-confiâence. 

M y  focus througbout was to s- the anst of beiselfm the situation, to de* 

cl- boudaries. Towanis the d of  the interview, she said, 'Tt's up to me how 1 

chose to iive my E." 

Ahhough ît took efbrt to direct the conversation toward Elijah's mais, 1 did not 

want to end the session without raiskg the topic of Eiijah again, to obtain her sense of 

goals for him. She said, "ht b i s  very unsafè," and chose a goal of hwmg hitn feel safe. 

1 pointed out that her confuience as a mother was gohg to be vey  much tied up with 

Elijah's feelings of security and sam. 

Using the scaling technique, 1 asked her to tell me on the d e  of 1 to lOjust how 

safe Eiijah kis and drew a "Elijah Feels Sate" SC&. At the bottom of the sale was 

"vulnerable, imcertain of his fimne, not tnistmg". Then 1 did the same for her Tee l  sure 

and Confident of selfas a Mother." At the bottom of ber d e  was "selfdoubt, 

questionhg ewrytbiiipn (Aunt Ni). 



Elyah Feels 
Safè 

L 

So so Medium 

future, no trust 

Alice Feels Sue and 
Confident of Herself as a 
Malher 

Aunt Ninny 

Fig. 2 

She piaced Elijah at a two on that scale. She said, when she came in to the 

session, she was about a two, but mw, as the enâ of the session, she said she felt at a fie. 

Observations of Sequence of Interaction: 

When called initially by a school personnel, 11mth.r presented a positive picture. 

Mer meeting with the teacher, a very negative pichue was ptesetlted. On the one hand, 

AIice descn'bed her situation as one of b e i i  "too busy" to help Elijah m schooI, and felt 

more cornfortable ifher bowend were left in charge of helphg Elÿah. On the other hanci, 

she felt guüty and insecure about her relationship with her son, feeling quite badly tbat he 

said he would like to üve with Miuk if- sqarated. Ahhough the boy was seriously at 

risk academicatry d she le& Mark in charge of this ara,  she had taken smog action 

when she felt Elijah was at risk emotioaally and physicaUy. She idenaed her niain 

concern as Elijah's blings of security. Confidence m het role as mother, poor 



c o m n  with tbc s cb l  sysian ami a kck of awarriwss about wimt was needed in 

her mIe would coutriïe to t h e  uucIear sapemes. 

Obremaois cm bkrirchy: 

Aiiœ k the boy's mother. M d  is a new boy&& who has nmr been a fàther. 

She attriied ail lOnds of aôility and power to hnn A b  d Mark were not in a pmiie1 

positions in regards to decisions about discipline of kr newly nhimed son. Yet fiomha 

description, "Eie does t h g s  his way, and 1 do it ditoffeatly,'' and T h e  kids Men to him 

better t h  they do to me," she piaced herseif bwer plaa ia the hierarchy. 

When her six year old son misbebaved she féb she was d e  to do riiiythiag 

except give hmi to his nriha. She was not sure ifElijah %mts to do his school.ork" and 

ifhe didn't, fklt t h  was nothing she cian do about it. She pursued a theme of ''Elijah 

needs heaiing," ianguage which tended to distance herseifhm the soiution. 

She gamed custody of her sixteen year old sister to protect her h m  her stepflithr. 

She was attempting to be a parent to this sister. This is further complicated by the fàct the 

younger siiiing is about to becom a parent. Tbae is some confusMn about hierarchy and 

boundaries. 

Sttategy for Change: 

1. Aiiceneededtotnistberselfto beaiesstban~parentandncognktbe 

skiil of being herselfto her son. ThiP was what he most needed h m  ha. 1 would see 

Alice irrdividuali~ until ha sense of herselfwas nu>n solid Direct teaching, guidance, 

atFrmstion d reframhg techniques wouM k part of this ptocess. Her nlatioiiship with 
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Uarkvergedonabusk. Shtwoubddcedecishmabouttbiorelationshipassbcwas 

ready. It wotiId be mst CO- to stay huseâ on Aooe's personal needs. 

2. M&@s wah the teackr woiild fÔcus on problem sohhg Eiijah's behavior 

concem. These met@ wouià be colladeralin style. The teachers mVoM would 

provide practral information Alice o#ded to lmow how to belp. Over tirne, a series of 

meetings would build rehniooships which would s c ~  as a network of support to Elÿah 

and his motha in this aspect of their iives. Recognizhg herseIfas a respected member of 

the team with a group of profèssionals, wouLl serve a b  to address her cadence IeveL 

1 would act as the nrst link to this pmcess. 

Second sessioa 

Januay 

Aponte (1994) reminds us tbat with the UILderorgaaized, the world outside, i~ tbe 

school as well as the neighborhood, is difikdt and dangerou. 1 àgan preparation for 

Alice to meet with parts of this outside world as a fulî participant. Throughout this 

process, ber concepts of kselfwould be ad- 1 used solution-foc& techniques 

and some k t  guidance. 

AücecamemtothissessEonneednigto~abouthernithetdmotha. 'Tnill 

carry a lot of anger," she said She descri i  parents who gave five year oM Aüce the 

respomaiiity of deci- which parent she would live with, an alcoholic mother, a fàther 

who did not maintain contact anà pmtect ha after he lefl and a stepfiither who sexually 

ab& her. 



Taking an idea h m  a book she had confionted &th parnits smral months ago 

as a step to resohhg ha anger. She bad speM to them ha fr#1Bigs about UieP fithe to 

ptestba. Shcsaw~asawaytofkherseIf~afàntasy. Inherhmsy,she 

waaied parents who wae bettcr. 1 reinfl,rced thc ides of her 'ho bnger lookjng tDr the 

fântasy paren&,'' and added that she did mt have to be the pe&t parent. 1 added, Wer 

parents were not p e r k t  and sbt tumed out sorneone they could k prouci of" I worked 

to have her thrmF h m  diffkrent Viewpahts, askmg, Wbat do you want h m  the 

granâfàther of your cbihiren?" 1 wondered at hi9 age, he wouid be able to rrspond to 

his daughter in the maima she was rquestjng. 'Wmt do you want h m  him?"' 1 a s k d  

Y want my Dad to h w  1 appiated bïm," was an answer that surprifed me. She 

had begun her speaking of co~ntat ion  Wbat she rralIy wanted was to express her love. 

'1 haven't seen him for six years...He never woukl tak about £èehgs...I still have a 

f'antasy that we wiU have a relationship..l sent him a letter that said in one month ïfhe 

didn't respond 1 wouid cut him O&" 

Ahhough th= were thrrads 1 couid have picked up, it Mt to me more Eke 1 was 

being told a story that only needed to be listened to. When she tumed the bcus on her 

sister. 1 asked " What does a big sister do?" "How is this différrnt h m  a mother?"' I 

looked for opportmity to Qiiow the theme of 'Wow was she dohg so well?" Tbe k u s  

of the session was ~ ~ t c i n g  the niany strrngths she demrinstratted She was able to sey 

that she was a good mother. We extamaliPd her self* refèrring agak to 'Aunt N m y '  

as she said, Y question evaytbiiig 1 am doing. How do my kids fiel about me. I am fidl 

of guilt. I h l  it is too late. Elijeh is uncornfortable with praisc, doesn't play with 

f&nds.* 



The~ussbifted~pathobgyd"hcalnig"topragniatictaskswhichwere 

hiradering Eiijah's àeveiopmmt-bis schaolperfbrnmance~ H a .  used the firstpaa of 

the session to establish rapport d brrild tmst, 1 was mw abk to be àhctive. 

1 W8118fed to use anecostnicturalspproachto bothaâdress EîijdCs cianm 

bebavioral neecis and build an antmce with mther and teachers to stnagtbcn her mle as 

pmtector and caregMr fOr son. I Mt codent of the range of supports provided by 

these teachers. Be& in a position of* to raise c h b  without posaM supports is 

high ri& The teachers luid a Eot of expdse to sbare about her boy's needs- This was an 

exjsting commumty support system for her son. 

1 introducedthecoacept that because shewasb parrntsbecouidexpecthimto 

do his schoolwork, whaber or mt he was motivated. 1 said tbat St& issue in 1earning 

was attitude, it was her responsiiility as much as the teacbers- 1 suggested tht  both 

parent and teacben must be workiiig on this and she would Deed to kcome infonned 

about his school situation. This was said over tirne, payhg carefid attention to her cues. 

Iaskeâ, cWouLIsheiiketomcet wïthhisteacbers tonndoutwhat hiskammgneedsare, 

and what she could do at home that wouid make a difbemx? 1 saki this could not be lefi 

to Mark, but must come h m  her. She was wmfbrtable with our idiatkg a meeting 

about Elijah at the school 

FUst meeting with Teachen 

1 met with each teacher to get a sense of wbaî they kit needed to bappen with 

Elijah. The Speciai EdUC8fiOn teacher Wb0 bad initiateci the referral was very dedicated to 

her s t u b t s ,  would serve as the nrSt IiaL to Eiijah's other teacbets- She was close to 
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Aüced~Emage,dphicedhaco~cenr~aboutE~jehattbtceatcrofwhat~  

wanted to achieve, 

I ~ e d t o h a v t u s m ~ a m t h e s t s n m m , a n d ~ v e r y ~ m i a n y .  Aîiœbad 

e x p h z d  the school as a bIsmip% and t m f b d y  place, a strr,nghobd of d â l e  class 

values agaimt whkh she judged herseIfand cam up with a Ming grade. 

Thefimpartoftbcm#19i$wasspclitonmclalénig. DiffémtofElgah's 

teachers dmpped by to add tbeit bits of Snrwtintl. Elijah had ban dohg 'no work,' 

mtil very reœntïy, his teachers reportcd He was gettjng 0's. But he was taking gmat 

pride m filliug an agenda book. He did use it as an orpmher, but its centrai purpose was 

to show his mother what he had donc m school He would only let the people he kww 

wouM d e  positive tbmgs sign it. He had dmbped a pracîke of gohg ta the 

Vice-Prmcipai because he knew sbe would say somethiug about him. Tbe school saw 

this as a nrst step, and eriçouraged its use even m this way. Elijah was part of the process. 

He was surprised to be inviteci to the staffroom, surprised to find his mother ha* tea 

with his teacher, surprised to find thw getting dong. Tt created a difIérrnt aîmosphere 

for him to have his various teachers drop by to chat with bis mother. 

Once the climete was cornfortable, 1 L them to u n t o c  goals. A very 

moderate piau was put in place to get Eüjah to work on task. The plan was made in 

coasultation with Elijah. He was ushg his agenda book as an orgenizer alrrady. He was 

to keep that up and when he did his work, he couM get the teder  to wnte a corrunent so 

that k wuld show his mother. The khaviorai plan was simple. Elÿah now Laew that bis 

mother spoke to &is teacbers, and what he did et school would eveaniany get badc to her. 



Session th- 

J.nra y 

Aiiœsrild,"Ibt&ationbaskcomcabusive~ Hehitmeagainlastweek. W h  

he is amund 1 ammt as oqphd." She said, "He is vayjeaious. He bas beenusing 

manjuaDaan>undtbthouse-" Alicehad~kedupherboysandmoved,outfoflo~ 

this incident. 

FoUowing my appoach as bcfom, 1 kept the f0ciis on her and her bouiulan'es and 

on her son. The turmoii in her iifè couid serve as a surfafie distraction. She was 

resourcehi m dealing with tbcse situatio~~~. 1 wanted to do something fhcused on the 

UIlCierIying stnictine of ber thrmong about herseIf 

She taIked about her diîiïcuhies with Elijah. "Elijah tends to take on more 

responsi'biiay for his brothets. He tries to parent them. Tbey di CO- bicker. 

SometÏmes Elijah breaks their top," she said 

Whea 1 drew out Wmt wao better," she i d e n M  that she aow knew where her 

son was. She féit things were stable for hmi, She said she was talkmg to him. In her view 

he felt de. On the Teeh SaFe" d e ,  Alice placed Elijah at a seven or an eight this &y. 



Eiijah Feels 1 Sa. 

Fig. 3 

Keeping focused on this goai, by the close of the session, she said "Eiiher way 1 

am going to make sure he is secure. 1 want to nassute hEn tbat 1 am here. Even if1 

separate fiom Mark. 1 w w i i i  kt hmi know 1 need him too. It is slowiy wmbg to me 

because 1 am seeing it. 1 am startmg to take more respons'biüty for nry We." 

I used a mecütation, picking tiaee of the stroagest staternents about her goals and 

herseIf. The tasic was to repeat these three i h e s  each, tbree tjmes a &y. 

"l am Alice Mmsh. " "1 am wîmn und gentle with rny chil&enn " 

" I love ntyself; and I mn h p p y  and ot perrce. '" 

Alice began talkmg about the spirituai dimension ofher üfé. She hsd discovered 

her native mots. 'T want to be a more spirituai person." This was a very important 

mngih. 

Marijuana was used continuousiy m the home. She had discussed its use with 

Elijah. Shc said she was 'addicteà' to it but, T m  gohg to get d e r  wntrol" She didn't 



Eke the k t  that Merk and bis bcather, or hic aiad9 did it m the house. They suggested 

she was a hypocrite ifsk didn't want ït used in tbc house. 1 a f b d ,  atnmrd, her right 

to set her own standards. It was OK fit ha to have a problem with grass and stiil totbid 

othastooometo~houseaadsmoLeup. Iemp~tbismseveralwaysasitwasa 

major shü€ m taking eoniroL It wowould muire her to centre on ber own bouda& and 

enable her to be in charge of ha own home to protect ha childrra. Her goal became one 

of king aMe to have control of who came m to her home. W e  worked with 

Msualizations to create a pictue of the Lmd of eavironrnent she wmted for her soa 

Consultation with scbool team 

Jania y 

By the end of January, Elijah's Speciai EdUC8tion teacher was using words like 

'ecstatic' to descn'be ber fkelings. Elijah had gotten 65% on both Math and LA exams, up 

nom 0%. She and otber teachem reporteci his 'attitude' bad chsnged. They said he was 

working hard and interacthg more with people at schooL 



Session 4 

Febraary 

Steps to ktting Go of Th- Not h Recovery 

A l i E e h c l d a b o o L m k ~ " D a i l y ~ 1 1 ~ ~ r T b o s e m R i e c o v c r y " .  Iasked 

hertoshanwhatshebadbeenrradmg. Shtreadapa~sageaboutdarknessonthesideof 

thebndge"whmtberrwenthostmtprradyto~ethestep~ and -and 

wansthn on the other side of the bridge. The passage caphned a fmm for ber eansition. 

We read it several times and 1 worked with the metaphors kughout this session. 

She had decided to leave Mark. He continued not or@ to use marijuana, but use it 

m the house. In the past week she Mt he had fmm vei'beny d e  and abusive. Comments 

iuch as, 'Why didn't you get my cot?ée, a- é-T stuck m ha memory. One day he 

harassed bcr, demmding, "Wherr's my f- moaey" He bad gone to her office, 

dernonstrated aagq, jedous b e h a . ,  then told her that he 'iiearly spit on' the secretary. 

She d e m i  his jealousy and her fiar of h i .  as an ongoing part of their dynamic. She 

disclosecl that Madr used her money to buy drugs. That did not leave her enough for the 

boys. On the otber hand, she had spest a lovely day on Sunday, gohg to chrirch with her 

sons and a îkiend, then swianmDg in the a&mooa 1 amplSecl and elicited more details 

about this. nie co~trest of a day of agM and wamiih highügirted the darkaess in aspects of 

her lifé. 

As before, 1 I not commnt directiy on the direction she chose to take in thip 

relationship. I fOcUSBd instead on V h a t  win t k Wre for her when she is on the other 

side of the bridge," buildiag ad crresirig a picture of this. 



"More m wntrol of my homc. Who coms irdo my home- How 1 discipline thcm 

HowIspadtixœwiththem..Tbaewillbe ~aOmschool,positivepeople. Wewül 

talLaboutbooks,wbnewearrgo~iiisidethingsabaiathtir~~andpmup,nal 

talk, mt bullshà,'' sbt JsLl Thoughtnilly, she stniggbd to buüd ha worki as it will be 'on 

the otha side,' W w  mud.. quiet... by myseK.. productive with homewok.mt 

ahid ..relieved... good.. happy... dé-.. constently growiag*" 

IdirectedherattentbntothedeEailsastheywouldconcernthec~ 

"Discipüne... I'mwtas~withthekidsaskis .  HeyeUs. Hepimiohesthemmore-" 

Her ideas of what discipline and bringhg up chikkn is wem exemplihi by Uark even 

though her naturai -11s were against this. "When I'm aione they don? Men to m," 

she said, exposing her fear and hsecudy about herseK She did not beiieve in her right 

and her abiiity to k in charge. 

As a way to address this, 1 chose to look at her téers of king done, 'Do you have 

any women fiends who are alone and who do a good job of rais'% their ctiiIdretlW 

Installiag a model of the worid was important. 1 searchecl for an existing model h m  

which to &W. 

"Not nxdy," she said, T am better than any of niy fiends." The d e l  from 

which 1 muid b w  would be that intanal structure of what she wanted thgs to be like. 

1 drew back on the S h y  and elrited details of the lrinds of activites she had done with 

her boys m the past. 

V e g o  ~ , d o p ~ a & v i t y , l i k e w a i k i n g , " s h e s a i d .  

She kdthe conmsationbackto Mdc, 'TthinkEli~wilichoose to live with 

Mark. He seeks Mark's approvai. 1 don't hiow Elijah weL" She did not yet se herseif 
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ascapbie. Addressmgthesemisgesby~~11~fkorndinaiemvuWpOmis 

invokmg the stren@h ofthe coles, I conth&, "Wbat does Elijah thiril is right to do? 

How does he fée1 about the way Mark treats his mk." 

Weco~a:iudedwithaniPditsitinnd visualizatiion of her &me, crrated by the 

words she f i , d  imst p o w d  1 iaduced a trance ushg the words we created. 

'T am pmud of who I am? 

W e  p r a .  The abnosphere was very peacefûi- 1 asked ber to score where Elijah 

was today. Elijah was an 8 out of 10 51 Êebg sefé and secme, m her peroeption, despite 

the turmoil of the past week 

Elijah Feels 
sak 

Feels secu 
tnisting 

Fig. 4 

She could see herse& on her own, very successfiü. Meditahm were part of her 

operathg style h m  the exposure she had m therapy and m her AA group. 1 assi@ her 

adailyafnniiation. 



Session with Eüjah - Initiated at Lis request 

'On 1 talk to yo~," Elÿah asked, waanig by my office. This was a surprise. Elijah 

had never initiated contact. Once M e  my office, he began, Teacbers have been 

phoning my parents and saying I'm bangÎng out with gang W.". His parents were not 

happy about tbat. "It's not true," he said 

1 told him that 1 bed spoken with his motk ,  aad passed on information given me 

by Iiis teacher, that he was spendîng tirœ with a particular student. This student was a 

declared rnember of the Indian Pose  &net gang. He was young mough tbat he was 

periphed, but baâ bsgged to me about his ability to remit girls mto prodtdon Elÿah 

and 1 discussed the individual, Yes, Elijah b w  of the boy's involvement. '%il& girls. 

He calls tbem bitches." 

1 duded to how kids Be these boys could benietït by a l i i e d  who understooâ 

them. Elijah became excitecl telling me the story about how he bad dismadeci a fiend 
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h m  behg imroîved with* gang". 1 commîed on how imprrssM Eliijah.s help bad 

been to the sadent, He told me tbe stoy twice. 

Second Meethg at Seho01 

Februarg 

At this meeting, Elijah's home roomteacher repoaed how good he was. Two 

other teachers talked about teceilt misbehavior, A k e  was able to teil them about the 

home disruptioa She was in the process of moving as she was following through on her 

planstoendthecumntIivirigatraagement. 

This t h e  Alice feit relaxeci. What she could do was clear. E l i i  saw a positive 

interaction between his mther and teacbers- She requested reports h m  the teachers of 

how he was doing on a regukir b i s -  

Session 5 

March 

Pin gMng up on dealiag with him 

Three weeks had elapd smCe our meeting at the schooL DBcuhies at home, 

Elijah's fi&- with his hothers, and etpddly his Amt Jane were fiYstratiag Alice. 

Changes baâ taken place, but they were nagüe. They needed O& support to maintah 

and stre-n them 

T m  letting MarL deal with him (Elijah). I'm gïving up on dealirig with hh," were 

her openiug words. She fih she could mt Gare for h a  son on ha own. 9 don't want him 

to have owneffhip over me," she saki, renring to W. 
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Thethetapistroie~pragmetic. Irefkrredbecktothesuc~esses~ Iasked 

what was happeiimg* M e r  expiorhg k hstmthns of the rnoaxnt, she said, 

'%O metimes 1 torget myselfbeceuse 1 have so many roles." 

She restated e a r k  goals, %ttbg niles m our home- 1 contml my own hozœ.'' 

Y am behg more myseifmw." The reiapse h d  oocinrrd, but the repid speed of retumsig 

to a posaion of stren$ui indicated changes were becoming more soiid. W e  rehmd back 

to the selfscale on her codïdence in herself as a m o k -  This, she said, was now seven 

out of ten. 

Alite hels Sure and 
Confident of Henelf as a 
Mother 

Fig. 5 

She was the on& one who would provide the role of mother for her son. M y  goal 

was to foster in her the confidence to recognize this. Elijah would act out in more serious 

ways if she did mt iavest time on this responsiiiiity MW. 



Session 6 

Marcb 

Who is in o i t  hmily? 

The tension between ba sister, Jhe and Eîijah cuireaily beahned as a major 

stressor. Binigingthewhokfadymdappropriateatthistime. Thesessionwas 

reveabg. Aüce was pilled m nislliy directions. Jane wanted W s  a t t d n .  She was 

jealous of attention &en to Elijah by Aace, yet she darilmded Eiijab treat her with the 

respect of a petson higher m the hîerarchy and cal1 her 'Ad.' The link ones were 

drowneâ out ôy Jane. 

We cceated a h d y  q, detailing who was who to whom m the fiuni&. 1 played 

guide and arbieator, workirïg to give a voice to the chiîdren when Jane tried to silence 

them, d e  providmg an opporhmity to her to say wbat she M. The stnictiùe was filied 

with confusiag messages to the cbiidrea Providing them a cbance to articulate what k i r  

fàmiiy looked Wre a f k n e d  their sense of belonging to a fàmiiy stnwhm. 

1 appreciated the respo~l~l'biüty Aiice bad taken on herseIf, It was more than the 

average person muid have taken 1 ofExed her a fiame of herseIfas the maaierch of the 

household to help bahure the denminds her sister placed on her a d  commenteci on the 

hmngruity of the demands - fkst to treat ber as an ad& and second to treat her as one of 

her children. 



!!Md Y u r  Endhg Activitkr 

Juüsn Rappaport -rt, 1987) conmieiits tbt anpowamcnt is mst 

wmplete wben the hem kcow the heipa. Alice's eqmhce  k conimon to o h  in 

h e r m i g h b o ~  Lsawhcras~esoiacetohaschwlcomimmay. 

Elgah's pro- sociaiyandaaotionaily wasonîrack Teschers wae hepWwïth 

bis progres in this wayi He kcamc more open, asked to go on field trips anâ speciai 

events at the end of the year. Teacher reports of his work habas and attaude in class 

fluctuated- Towsrds the end of the year, again the amount of work he was producmg was 

minh i .  His final grades reflected this - they stayed in the D to F tangge. With a special 

needs student such as Elijab, miprovement wiII be irieawaed in years Close connections 

w i n b e n e e d e d ~ h i s ~ a n d h i s t e 8 ~ h e r s f o r s o m e t m i e t o c o m e .  Issuesaround 

suitable progninniimg are often concerns. 

The munice of building these connections began with an mtK,duction to the 

schooi, tben as famüianty maeased, it was time for the more challenge. Oin next school 

meeting included a teacher who was quite negative. 1 cowhed Aliœ m how to work with 

the situation. The meeting went well. Working togetheq AlEce and 1 pomted out Elijah's 

successes and worked toward reatistic goals. 

Alice's last viPa m the scbool desaMs special merraion. We met in the classroom 

of his Special Education teacher. Elijeh bad to prepre R>r a test fit the next day. He 

demonstrateci the study habits that wouM ensure tkhre- He didn't have the notes he 

d e d  to study h m ,  and he had idea of what would k iavohnd m studying. 



The teack and Alice worked as a team. Alice srmlPA a d  saki, T e 1 1  w k e  are 

the notes? ï he  teack o W  the bard they nceded to be copieci hm. Aüce said, 

"OKLascopythem." 

Sesrtbd, Elïjah said, "Hae? Now!" 

Tes," Aüce took charge, Pll do a page and you do a page*'' And sat down at a 

desk besEde him. He grimvd as they œgotiated which page each woulâ do. The teacher 

smiid The teehg of nirrhae was tangible. 

Conclusion 

ReviewÏng the FAM scores, it can be noted tbat Aüce's score in defènsbeness are 

low at the outset of therapy (See FAM III Pretest Scores - Marsh, AppeDdix O). This 

might tend to pull ha other scores down. Def-iverzess relates to internai thmkiiig or self 

talk thet suggests she is dohg a bad job (Aunt Ninny). A number of tmies 1 found myseif 

wondering just how "bad" Alice had been. Feeiings could jirmp quite rapidly, h m  'Tm 

givmg up on him" to "thiugs are reaily an 8 out of 10" when just a srnall amount of 

support was pmvided 

Nonetheless, certain events in ha Hk were deniabie- The FAM mdicated 

significant chmges (See Posttest Marsb, Appeiidix F). Ta& aocomplisbmm, afkzthe 

expression, coatrol and vahies and noms made the biggest change, dropping h m  

problem range to well within the m d  posttest. 

One Gictor which may aceoumi for the significaat shitt m the values and mrms 

sale had to do with the removal ofMark h m  the bm. His persistent use of dmgs 

whiletheboysweremtbchousedbmrough~ewaemtwithmAlice'svahus. 
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Overafl the FAM scores conhntbe seKscaIes and the scbool comrœnts on 

behavior. Tbae was agnincsnt mipovenient mted m afftnive expmsion and coatml 

0 n t h e P K ) b l e m c h e C ~ p r r t e s t t h a e w a t e i g n a n a s o f ~ n m t h e  

f à d y -  Thcsewere: S~pmblemswahtht~beingabletodiscusswbat i9r ight  

attd wiong; i l a d h g  engaand f ,hsmhn; relatiambip betwœnparemts; relationship 

between parents and childien; tim findy mcmbas speid tognhn; h d y  fhmces and 

the bousing sïtuatioa 

At posttest time f i e  areas have becorne new areas of Satisf'action. These wen: 

Showhg good feelings; sharsig féeiings WEe anger, sadiuss, hurt; making rules; 

and proper use of aicohol and drugs. Two items moved to king areas of 'Very 

Satisfied". These were "be'bg a& to discuss what is right and wrong" which moved 

three coluams h m  ''Dissatkfkd" to uVey SaMed". The second item was the use of 

physid force which mved h m  "satisfied" to ÿery saüs6ed". On the pst test, only 

fkmily tmanCes mnahd in the problem range. 

7 ' '  w e k  into the fa12 tenn, Alice munged a meering af the school wirh nyself 

and Elijah 's teacher Mer receiving aphone calt fiom the teacher about several lote 

&aZs to clms. EIvah haà not been conring home direct& Mer schod. Teuchers 

reported seeing him withflends who were connected to gmg activities. Elgah said he 

was iate because of trying to huny his fnend up, und that he no longer spent time wWi 

fiiends who were à d e d  with "the gmg ". The teacher arncred A k e  thor there waî a 
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signijlcant change m Eÿ4A 3 atti& to people and to his wonk this yew. His phone cal1 

had on& k e n  to ùeep her infiormed He f m d  EliJ'uh motivate& taking fiskr, and 

complethg his wrk Alice and I discussed the fact thaî EI&ah w a ~  sfül many grades 

below level- We decided to imdve the scim2psychoIogifor a reerresment of his 

leaming strenghs cnd waknesses. 

This haF opened up a bigger challenge. mile the fiie&)n'ps and khavior 

concems are king positive& addiessd at home, ~unry of the ckrrwoom situations me 

not is mited to EZgah 's nee&. me psychology assesment s k d  E@ah 's profile to 

have sign$kant defays mical of numy chilben of similm background in the school. 

Lmge mmrbers of children me at risk AZice ispoviding leadership tu mobilize myself; 

the psychologist md the reading cIinician to meet wilh her and eoch of her son's 

teuchers to, as she purs it, ennue that 'his right to an education ' is firifilled This hm 

led us es chiciam to involvement rn-th administration md teachers, sscrn'nizing more 

close& and asking wh<rt changes need to be made in the overall sysfem. 



The MomSette Family 

Diversity 

Som minanty bw-incorne âiiniües cripplec by raàicai damage to their ancestd 

culturai and spiritual mots, and to tk cuitml mots of thek commaimty? in poverty for 

generations, bave not absorbed the dominant Society's values (Aponte, 1994). They 

challenge the profissàonal's ab* to mainra8i respect and opthhm and chslleage us to 

examine our own values. 

These poor brhg resources with them. It is for us to recognize their streogtbs. We 

cannot do this while vie* the sihietion h m  out own cuhural d vahie context. Our 

own views M e r  or heip us. Wben chiklren are mvolved, the compkxity of values is 

magnined.. Respect for diversity dwells alongside absolute values. 

The folbwing case exemplines effkcts of a f h ü y  impactai by severe damage to its 

minority cuhure. Tbe case prrsenis this challenge to the pmksional. Ofthe seven fidi 

sessions, three were scheduied visits to New Directions. Four either impromptu or in the 

home and of an unpianneci nature. Thae were niimerous "home visits" to make contact 

with the famüy who had m telephone. There were seva rnissed or camxled 

appoktments, visits to the c]assroom, end O= short session with the oIdest boy, Manuel 

and some school condtation. 



Description of the Fmnüg 

8) SLipe 

At the t h e  of mtaLe hto my practicm at New Directions, Uary was îïving with 

George, a whae man she met two yeam p h ,  and her four childrea, ten year oM Manuel 

nine year old IrisiiM, sOr year old Arthur, and f ie  year old Lucas. 

Mamiel had been sssessed as conàuct disorderd Smce grade three. JasmM's 

cognitive assesment piaced ber m the mendly dekient range of htioning. 

Consideration was gimi to FAS ktors. Arthur had a physical disabiÜty with an am that 

did not W o n .  

b) Bistory of Prior Contact 

This section is an altemative view to devebpment. My involvement with 

Ms. M o d e  prior to this intake csptiira pieces to aide m undentaading the family 

t ' u n ~ t i o ~ ~  The picture suggested was one of chmnic Mdaorganhtion, in the sense 

meci by Harry Apode (1994)- 

1 bad fmit attempted to meet Mary Moniscne nVe years eark when Manuel was 

having difoculty m his grade one par. Several vis& to the address revealed an extremely 

substadd dwebg, but no one home. 1 traa9îemd h m  tbat school the foilowkg year. 

Two years afta th& anâ two years pior this htake, Momsette traasferred 

to another school which 1 smed. Manuel was a very farge boy for grade three. He was 
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kiiowntobevioIentandhiiahiL KÈ~puiy.hisgand~pUnmgwneinvoh.ed He 

wasunabletomdorwrite. ArrnralwasmedetoaLcemingAssisCanceCmier,f& 

cbildten who present a rislt to the safity of o t k  childrm 

This 1 uscd an outteach appmach, bithg Uary to jom a parent group. She 

never did attend the p u p ,  but a relathilph9, was e s t a b W  over the course of fOur 

months of contact. She rrmaiiied wary, aiways preJcnimg a pleasea a&ct and a tidy 

home. Stories of her dieruity only -ed as eveiits impacted on her. She was m a 

reiatioDsbip with Luke, the tiithet of her last chilcl, despite the fàct she feerod him. She 

depended on him for child me.  Manuel had, on occasion, acted as her pmtector when 

this man attacked ber, clînging to the man's back whiie he bit his mother. In one incident, 

she woke to nnd him in her buse with a straaglehold on her œck. A fiend who was iu 

the home rescued het, 

Mary was âistant to Maauel When he did not choose to corne home, sbe was 

unable to maLe him do so. She had M e  control over bis apgry outbursts and she viewed 

him with some féar because of this. 

Manuei's fàthet, an Abonginai painter, iived in the city with the mother of his four 

step chikiren. Maauel had started visits to tb h d y .  As one intervention, I arrangecl for 

Manuel's thth,  stepmother, motber, Manuel, Manuel's classroom teacher (aa Aboriginal 

woman), to met. With this, and the support of an aide pro- while waitiiig the LAC 

placement, Manuel kgan to frmction satis$ctoriiy- He wanted to leam '%is numbers" 

and begen applymg himsetfto sclmohivork. 

W h  a mmh of this ensuing stabüay fot Manuel, Mary went NoRh for a vis& 

l e a .  the childaen m the city. W u e l ' s  visits to his fàther ended abniptiy for an 
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ualmown m a .  A p- o p e d  in an LAC program. The school ha* seen 

p$ress,~edthephcnwt~mtrapimcd,ThiPbstthanthtaidesuppo~ By 

June, Mimuel @II was mvOlved m a violent ix5demt and was suspeaded h m  school 

OnehomevisitattbiptimtfOllOdmotberaduhssbep'~onthcBoorofthe 

housewithan~psetfive~oidLucas ~cbi ldwasMabktof indshoes togo to 

school or to wake anyom up ior heip. The two younger ones were mattended. A Child 

and Family Services vis& rrsuhmg m a warning. M y  contact endcd at the end of school 

year. The nimily moved and MBnuel was shed fot LAC. Mary agrred to become 

involved with a native nimily support agency. 

Two yeam ber, the stmt of the year again found Uenuel on irry case üst. Now in 

grade fie, he had entered a third dafirent school to which 1 provideci &ce. His LAC 

year haà been U O S U C ~  resuhiilg in continuai Suspeiision. Mary sent him north 

because she did not know what else to do. 

Preseating problem: 

At tbis t9iie, the school found Mamu1 unable to be comr~iled by aduits, when 

angry. He was aggress~e. He threatened to kill teachers when he was aagry. He did not 

have the ab- to read or d e .  He was unable to function in school witbout special aide 

support- 

Uary was concemeà that Manuel hurt his siblings, l i t h g  and bithg them She felt 

very d e p d  a d  did mt kl she had any control over ha son. She tbought Manue1 

needed help to talk out his anger. Uary's cbiefconcem, however, was with the thend 



oIdest, Iawiine. S k  saki thiP cbild was 'lyhg,'sœakhg out of the buse, d using the 

stove m the middie of the rÜght. 

Aponte (1994) d e s  tbat kw-bnie  and poor xninority fiimiües, in p a r b k ,  

mayeomto~wahallkEdsofpersonaliPsucscomrctedwithtbe~~~ialfotces m 

their IRtcs. These social dyasmrS add complex dhmsbns to the -nt, requiring 

consideration of a range of -ors, h m  urgent ecomiilic issues to subtk culhiral ami 

racial fàctors. Tbgap'ists working with the poor must pursue the pmblem m fhnt of 

thWL However, tbey must go beyond the concretenes of s o h g  today's pmblem to 

reach into the depth of tkir exnotional bohrnnent. The inarticulateness of the poor must 

not obscure the apprecîation of the pmfoundness of their emotional pain. The comrete 

and urgent issue of the moment bas dymmîc mots Hi the practical circUrnStaM:es as weil as 

in the spirit. An ecostnictural assesment attempts to take into account the present issue, 

the ecosystemic context of the issw for the client, and innnediete and long-term goals. 

OveraU goals: 

The goal selected was to irmease Uary's seme of herse& 8ssistiu.g her to address 

issues of the moment as they amse, boistering her seme of dignity by ushg techniques 

which would dtaw on her e>cist8ig mrnrces. She was not yet abk to difIétcntiae her 

children's needs anâ her mie m providmg for these needs. This step of buadiDg trust 

between us, and of supporthg het h u g h  mmodiste issues, bad to preœde our work on 

the needs of tbe cbilâren 

It appeared t h e  was a k k  of prosocial supports which piaced her at risk. 

Linking and coimcctnig her to some hm of these supports would feature as one part of 
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this goai. The overail goal in regards to Uanue1 was to d u c e  his aggrrssion and have 

hmi gain the abiliiy to read and d e .  

Hyp~th& for U U K  of P C O ~ ~ :  

ThesauationdEctbg~~edpastthispresentg~niatoher~ 

of origin and the comnnmity situation in whicb she was r a i d .  Cbronic deprivation of 

materhi, emotionai and spitiniel supports lefi her unable to recognize her own needs for 

protection and care, and uaabie to rroognh the emotionai aeeds of ber chikiren. Thre 

was evidence of patterns of violence, chaos and alcohol abuse throughout her family 

system- 

Upon my mitial contact M .  nrrpRsed me by saying she had eied to nnd me when 

she lefi the school where we connecte& but didn't kmw how. The mtake process 

consisted of my listening to the problem h m  Mary's pomt of view. She said she really 

had no aieids, no one she could speak to about ber problems. She had graduated h m  

an outnach traming program in the spring. Since then, she descn'bed herself as becomïng 

isoleted, dep- crying end sicL most of the thm. 

Atthough M&y bad been livjng with George for two years, Luke dl t h r e a t d  to 

hurt her. At times she expahced fkeiiopS of rage and said k a~ga got out of controL 

Sometimes she and George became physicdly vioient. Sbe said she initiated the vioience. 

She showed distnist ofmost outside systems, faulting the schoob for Manuel's anger atxi 



rCeepip%thetoneofoi~coINeffationcollcgislrathathan~ myselfas 

expert, 1 suggested m could e>rpbrr a process together ofmappbg out ha fkhd&@ to 

look at some of het bliags of isolation. I b o k d  to estabüsh hietatchicaî equaüty, 

e~~tbiswasatec~Ihadleemedhmaoo~wbichIthoiightitmuldkof 

wtohertokamiahemahhgprogram, Theprogremftehaedsomebackgmdin 

comunity work. 

The claeiit s c h l  requested she keep an appointment for M;anuel with the Cbild 

Guidance psychiatrist m regards to the ADD diagiiosis, and had asked that 1 transpoa ber 

to this appointment. ïhat trenïportation actMty t u d  out to k our fh t  Session- 

Session One - The Social Network 

The moming of the appomtnieat, I rrceived a cal1 at home nom hilary, s a .  sbe 

would not be able to keep the appomtmeat. She did irot waat anyone to see her. She 

could not take the other chiidren to schooL George had stnick her nice and left it bniised. 

Problem-soh.ing mvolved the principal picking her yo~gest  cbildren up at the doot, while 

I took her and the two oldest to the appoiahneot. 

At the Chic, we juggled our oonvemation ôetween the appomtmeats fot each 

child This session was m the nature of a crisis intervaaion. Reducing the stress, ami 

providing fat safêty end emotional security were foremost goals. The child not with the 

psycbiatrist was in the room with us. At thms 1 would drawi the chWren in. At o h ,  

they smiply playad quietiy while 1 talked with their mothex. My objective with the children 

was to create an atmosphere of safèty, where the recent episode of viol= could be 



brougbtintothtopai. Marywas crduganaûmsphereofsemxysiiaoimdingthe 

incidenî. 

AsMiirytaûedthrough&rcrisisofther.mmiag, she d t h e y h a d  beendrinlciag* 

Shesaidsbchadkmimrohiadmhittingûeorge~ 'Ihcchildrenweresskedabout 

tbeg thidhg on the matter. Thcy tbought thet ûeorge and thea m>m fought too much. 

They said they diân't lJEe tbat. Mary spoke about the rage tliat boilcd up m her. 1 led hcr 

into talking about ha parer&, coimneniing that often in- or hurts that bave 

occumd to us have the powet to gr@ us without our lrnowing where they come fiom 

1 used a visuel mapphg pmcess to begh to separate her emotiod entanglements 

As we explored who was connected to her, themes of enudnnent and coisflict emerged. 

Her strongest memries of k parents was of their fightiag and beating each other- She 

descri'bed her mother as rejectmg her and 'aiways man' to her. She provided a pichue of 

chronk neglect during ha childhood. She d e s c r i i  her hther as someone she had been 

close to. She kit she was still trying to meet her mther's appmvai, without succes. 

The people closest to ha, George, her older sister Martha, and her mother were 

very conflictuai relationships. Sbe had been king wah Martha, and d e s c r i i  this sister 

as creating trouble between herseIf and George. The idea of l e s  engagement 9i the 

confîicted relationships had mt occurred to her. 1 explorrd who else was m her circle. 

Her brothers were dded to the pictute. One niend, Roxaane, was somone sbe n?lt was 

good for her, but she W t  been seeing her o h  Otkr cousins she had mt been in 

contact with, but whom she kit ofIged some riliernories of lrindDcss wm identined 



MGP OF SUPPORTS 

Fig. 6 

Observations on Seqaence of Interaction 

h k y  phoned me, an outside professonal, for help m her crisis. She was reluctant, 

but her sauaton created a request for help tbaî extded to a scéool admmisrra 
. . tor. She 

was lookkg to the psychiatrist for help for her son. At the same time, she was guarded 

about them knowïng fully the aspects of ha situation, *ugh these would have a direct 

impact on the cbildnn for whom she war seekhg bip. This ~liegfed a picture of di9tnist 

and disCamfort for Mary. 

Obsmatioas on Hkrircby 

Mary spoke sottly to the chikiren. niae was an obvious nimnmg bond When 

addressed by their mother, th chikiren complied with k requests. T h q  played qui@. 
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Strrtegy for Change 

Working with Mary at the peisonaî ievel, 1 wouid look to provide support for the 

issues which arose which were critical to her at each point in tmie. There was no clear 

path to fbilow. Het p r o b h  were nisay end complcx. It would take ongohg respectfiil 

üstening and afnimation in relating to May to gain ha trust, establish pab and buiid a 

cooperative relationship that cauld kad to ad&essing the needs of the chiîdren 

The damage to tbis b i i y  was severe. The ciimnt issues which Mary presented 

needed to be viewed in the contes of both inmrdiate a d  long-tenn goals. 



Session Two - November 

mother of MmuePs fàther. It was a month befbte we mtt again. She agreed to corne to 

New Directions fbr this appointment, but refused to be Mdw taped 

W e  began the appoiimnmt with my Biquihg about the fimral and her relationship 

to the deceased. This wonisn had been like a mother-in-law to her and she bad feh close 

to tbû woman. Arrarigements for attendoig the fùneral didn't allow for a grief process 

witb the 0 t h  moumers. The airbus available to her feft the reserve one how d e r  the 

senice. She bad been dkring emot iody in the past weeks. She had been crying, 

hallucinat8ig, couldn't sbep nighîs, d was extremely depressed. 

As 1 led her through a grief process, discoverhg that this was the touth tragic 

death of a close fiend or relative m the past ibe months. She bad tbrown away picttues 

of each dead pason. Theii "ghosts" did not lave ha alone. Images of these dead 

niends, or spi& o f k  suggatbg t k y  wanted to sbare th& prrsmce with her or 

some mernories of each of the 9idividuals, and OIE by 0% she told mc who these people 
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Session th- - December 

This session followed two week later. Uay reported that sbe had M d  an altar, 

set up candies, found a pichm of her fikd and sat t k e  m her pressme. She said sbe 

had sat for hom. She was no longer aûaid, and had even gone down to the basement of 

her house. 

Tt's really nice. 1 feel so good about it now. Before 1 used to Wear a fiown and 

w w  I'm smümg. 1 always bad a headache, stomach problems. 1 was always yellirig at the 

kids. 1 can ciri& sociany. We used to yeli d swear at each other when drinl0ng. AU we 

do mw is laugh," she reco~~lfed. 

This session became a '%bat's Mer" session, with me amplifjing the cbanges. 1 

used selfscaliag her emotions as a thaapeutic tooL She said she had gone h m  a one to a 



Feeling Scale Two weeks ago 
I happy. Iiked. 
ig iiiends & fiai 

sutl 
niiy, 

gain$ along. hoving an, 
things, srniiing and 

Kids aie  still fighting, Nabyek 
still huiting. anger 

1 No smiles. no laughtet in the 
1 house. just pllin& tèeling 

scared. huit & angry, 'a black 
hale', Gayin% at &e. not going 
out. not looking good. SUICIDAI- 

Fig. 7 

The coaiment about the suicidal k i i n g s  was only elicited diiimg this scahg about 

what was better. Not articulateci earlier, it irsdicated the severity of her situation. 

"What did she do that got her feeiing tbD way?" 1 asked- 

She said it was king by berseK. She used to k so a h i d  to be alone. Now, 

George Imw to give ha space when she started to feel mwdy. He even took the kids 

out to leave her tmie done. She had created a space for herseIfin the basement where she 

couldjust go aad Sa. She and George took the kids out with them now when they went 

out. They hsd gone to McDonaid's wah the kids. She was able to SM better. 

"These were very important tbings," 1 cormnettted. 'Wow was she Wing ways to 

heip herseif?" I asked. 

TaDOng was helpii. It helped get rid of tbat beavy fèeiing M e .  Befbre she was 

starthg to cry ail the the. Now she fek bappy- George and she were get- along 



bettci. Befire, sbe got angcy djus t  sPapped out of coatn,L Now she and &orge are 

taking every day. Roxaune, the aicnd idcntifiw in Session One, whom sbc seldom saw, 

wasmwEalLmgwithhernesrtydriity. 

Fig. 8 

She had broken ties with Mar@ who was angry and d c a l ,  and said thmgs that 

weren't me. 

"How had she done that?" 

YnnallyrealMdthesetbingsabouther. Ithoughtaboutit," sbesaid. 

ShethenDemsdhetbmthaandhiswifewhomsbthadmt spoknitoforalong 

thne wbom sb bad reDiitiated contact with. "They started phonîng evey second day." 



precipitate a change. 

Manuel is dohg well m scbooL So were d tbt oda They got a Christniss tree. 

ShebadedQessedfiAy Chrirtmiiscardsandsentthmto~zœmbers. TheyM 

boughtsmailpresenb. Thehousewasc ieanandneatddecoratedfbr~~~ The 

girls room is still messy, but 4 said ifyou don't c h  your mm, no treats' and they did 

a." Y mis queen of the house yesterday. R o m  a d  George took me to the hotel last 

"Who is notichg the cbaages, ad how are you melriiig these changes-." 

"George is aoticing. He says 'You look nice. You look beautifid- Before he used 

George. Then 1 talk to R o ~ a f ~ e  to pdi me out of it." 

This session took en hour. Shariiig with me the gaod thiPgs about her visa home 

was the extent of wbat Mary wished to taik about this time. 

Week of Jkmmy 11-1 7 
Ksîted with Manuel ln cI~~~sroorn. He ~ a r  very imolved with compter. Had been 
r d e d  ut schtwl for good bemtiw. He w recrclng - now a beginning reader. He 
liked math Wm k i n g  success- ~ O T & S  repted by teacher of linle gifr and cmd v e v  
carefiIly selected dpresented ut Christmas rime- Made home visit to invite M i  and 
George to the parent program king stmted ut the school. 

Ja- 22 
Stop by M m ' s  to remind her of ow qppaintment. She said she wrrm 't feeling dl. 
Couldn 't let me conte in because she had Company. H i  pwents poid $600 f i  her air 
fwe. She eqbyed hep nother. Ifiamed it as a firsi. She aded t h  other g d  things 
had happned with her parents. Fher mother wnzp &inking she hi stayed mcuiy. M i  
had a wonderfur rime. 



Week of Feb 3- 7 
Home visif. M i  sick Sk w s  seeing Adartha again - the one she hdsiceh ptoblewts 
wi'Ih- As 1 lcfi l thoughî - maiintename ut this time migk be intpottunt. She is not 
keeping q p o i ~ e n t s .  Not srcre what thut sipls - poblemr or not feeling the need? 

Mimuel n r r ~  "having a bod<Ioy". Hisftrst not so gad<hv in some time. Tho boy ~i r rs  

rocking back andfovrh on his ch&, not dplikateiy, but fidgeting in an annoyrnig 
manner. The teucher p k e  loUmy to him several times, in monnet t h t  conveyed her 
annoyance with him 

Fourth session -Fcbriimy 

It was weeks before out next appointmeni* Heehhpmblems were reoccMHig. 

Mary felt very iil ad was bîeeding intCmany. She thought it rnight be cancer, but hadn't 

been to the doctor. 

She was eaga to taik about her Christmap vacation. Mary did not stay at her 

mother's as kfore. She stayed with the b r o k  with whom she had becorne newly 

reacquainted. She visited her rnother instead of stayhg with her. The bourdaries were 

becoming c h  between herseifand her famüy, a d  she was taking mre control of the 

relatio~~~hips. 

1 foliowed her iead, amplitjhg whet she wanted to tell ma AU eight of her 

siilings were homa Her Mom didsi't drink wbile they were there. It was différrnt. She 

used to kick them ail out. Mary hsd made som decisions mt to go when they were all 

"just drhkk@* She ignoreci bcr older sister Martha and stayed close to Bill and his d e .  

They enjoyed each o k .  Her mother was worried because Mary badn't phoned. Her 

Dad was drial0iig and more distant. Ha Mom toid her Dad tbat he at k i t  should stop 

drmlring when his daughter was hom. Ha Mom Ealked to her a lot. Manuel was 



Manuel bad an aide in phce end mrked erdremeiy weli with this person. He was 

recieving additionai Special Ed&n supports with a teacher pviding one on one 

teaching time. Maauel had a strong desire to become a d e r  and was us& this time 

weiL He bad a d v a d  h m  pre Iitetacy slrüls to reading at a grade three IeveL 

The school had a ciear behaviot plan m place with a system of rewards and 

consequences. Suspension was the last resart. It was used ifhe threatened or hurt 

anyow. Rareiy was this used. The RincipeZ Special Educaîion teacher anà aide were 

delighted with Mimuel His classroom teacher founà it very ditlicuit to bave him m the 

c h ,  but he was able to remain m the mtegrated setting with this s u p p ~ n  

The schml used my time to star? apurent program. George and Mo7y attended 
the second meeting of this, and seemed to enjoy it. I was m a r e  that must of the group 
knew each otherfion outside the progrmn a d  Mmy was the only Aboriginal wman.  

M i e l  now reading wuu at a 3.5 level, severalfiII g r d e  points as he had been a 
non reader on enhy. He was showhg more nice behovior to people. He is stillfighting 
and using hisfists when he gets anm. 

Iitead of sayïng 'Y don 't know ", he is attempting 80 read He is moINared to 
r e d  a d  be at the top ewry &y. He is feeling so sucessful he is claring to take 
dl~cult  book. 



At home he gets Mom to he@ hinr W h  h b  homewwk m e  he did not read m 
home- 
In the lust tm weeks, he b m i g  the next &y daat he leamed the &y kfore- 
He is so poid anà sees himeIfas a learner. 
He ccws wkther or n~ he is in school- Tkrs is a big c h g e  in atttnrde. He 
sîogs &y the oflce to taik to the ~~ or secretary. 
Naw is you say "stop it" he wii l  lisrci. B e j k  he a h y s  became angty. 
nere  WVLF a problem on the pligrgr011IIC1: M i l  w s  the on& g r d e  fiw who 
stayed out of ttouble. 

MW attribrrted al1 M i l ' s  success to the school. 

Füth Session - April 

Four appomhnents were made and mt kept by Mary. S e d  tims 1 went to the 

house at her request. Each time sbc was either out, or had h d y  visiting d couidn't 

meet. At the end of this moatb, 1 made a home vis&. Ha cousin was there and jomed us 

for this impmmphi session. 

Mary commented, T m  drinlaPg again. 1 fèel ndiy hw". 

1 complimenteci her that she had never ken abie to be so honest with m before 

about her drinlriag. 1 asked what causeci this new honesty so tbat the pmblem could now 

be addressed. Reqstkg that full dischsure wss not sometbhg Mary was cornfortable 

wah, and weating to reinforce the gains and keep her cooperation, 1 codnued to adopt a 

solution?focwd approach. 

She and her cousin talked about th& childhood. They couid not identi@ anyone in 

their fiîmily or extendecl fbdy who did not drinL to excess. A pi- of chronic neglect, 

hught withconfkt and violence was slcetched. 



"WbodidsheknowwbomedekdrinLless? Thecorisin.whohehia~bwas 

asked How he kept himselfable to hold down ajob?" HPs nilw wae that he wouid ârink 

orusednigspvided~otbas,butdrrwtheli icat~it .  

"WhatwasmostimportantfbrhertokeephcrseIfripTIasked. 

She seid gettlig out ofthe house, and dohg somdhg. 

We talked about wbat was better btween her and her childtea Befbre she was 

aaaid to tell Manuel wbat to do. She avoided him Now she could tell hmi and he mi i y  

listeneci to k. Sk  d e d b e d  ha reiatiolisbip to him ww as vay close, %'ve been 

tbrough a lot together." Mary wished to reestablisb our regulat visits. She did not wish 

to retum to New Directions and requested that 1 comc to her home. 

Session Su - May 

The following week Uary was at home for our appointment. Uary reporteci 

success in controlliiig her drinlriag again - there bad ken  no drhkkg the last f i e  days. 

On the weekend, after my last vi& she "ody" had eight beer, which she said was much 

les  that usuaL She bad goae out with her younger sister d asked to be taken hom 

instead of going drbking. 

"Howdidshedoit?" Iasked. 

She a d  George eaoouraged each other. George had checked into a trratmm 

center. 1 asked her about the difkmes she noticed between now when she m ' t  

drinkhg, and when she was dridchg. She noted: She was trying to keep mdical 

appohtments; Nothhg was in the pawn shop; The cupbotvds bad food m them; The rent 

was patl; She haâ o m c o m  her feat enough to tak to the landlord to negotiate a 
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diffénnt psymerii date; S k  had attendcd a Parmt Program methg and spoke to people 

h m  the group whom sbe saw et school; A 1110th h m  tbis p u p  invaed h a  youngest 

over to her buse to play wab ha aaiighter; Amther mther h m  the group had iuvited 

her to a volunteet event which nmde her fée1 liLe she kbnged; She cieaned up the wble 

fiont rcud 

Evaluation & Conclusion 

In June, Mary quested more appohtmnts, which were aot kept. Duc the 'crisis' 

nature of eariy contacts, the FAM and Roblnn cbecklist were never wmpleted by Uary. 

This left the subjective reports, the support maps of Mary's changed relatioiiships, 

and the school reports on Manuei's academic p w t h  and behavior as measurements. The 

increase of two to tbree years in readmg bel ,  and the growth firom a non reader to a 

reader was numericaiiy taed and measund by the schooL The changed attitude, the 

improved behavior d the end to serious incidents of hurting, non cornpliarice and anger 

were also documentecl by the school 

My huach is tbat Mary's social desirabüity scores would be high. Only whm 

things were reaîly ktter, woulâ 1 thm be told how bad thmgs rrally "luid been". Her 

defensiveness and distnist of outsiders was well foded, h m  her view. hvolvement of 

chiM protection Savws may have àen required, XI bad been able to know the ILU range 

of difficuhies whai they wete occurring. 

I visited with Manuel one day M e  be was seming a detention h the hall for 

pushing. He reportai tbat he was abk to control his better, end tbat be was now 



ableto wibrolhisp~a~h&kicking,andbsrigmgofhcads. "EvasinceIcamchaeIcan 

conml my anger and temper ard my leaguage." 

A goal was to mmest Mary's social support. Ha isolation and dcprrssion were 

both c a d  and the resuit ofthe serious isohtionnOmposocial supports inwhichsk 

lived. Thae were indicators of some changes in the amount of prosociai supports. Mary 

did attend a session of a parent group. She rrported mcidents of conmnimcation with the 

smail network fonned through the parent program She had a relatiaiishq, with the 

school which she said was very positive. This was a fird nrst. Her attriaution of aü 

Mamiel's success to the school change indicated she was not able to rrcognize the f b d y  

factors and the ljnk to her own behavioc It was a significam step in overcoming the 

serious isolation of the fàinify that she klt very supporteci by this scbooL The school bad 

played a key mk with their focus on, end success with, bis academic achievement. Mary 

made a commitment that sbe would rem for his 1st year of eIementary school to this 

schooi. 

Mary gdicated tbat she fklt very close to her older son, and tbat she felt able to 

taDr to him and have him listen to k now. This sigiiaW a stnagthord position, as did 

her incteas'i cornfia in dealhg wuith the school end her neighbors. 

The school successfiilly lobaed to keep the pmtkular aide w b  was with Manuel 

in place for the comhg year. Housing is diflkult to fiid Mary planned to go mrth for 

summer and nnd a new house wbm she rrtumed 1 thought it do- she would be able 

to keep her plan of retumbg to the saxw school Keephg an op- attitude was mt an 

easy ta& My values were conhnted as 1 saw indicators thss there was a retum to . 

chking patterns. The lack of supports to the fémüy, and the thesocial isolation which began 
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to beboseœd~IbwbgherviPitto tkparcirt~upandkrtmstmthescbooi, leftthe 

children very depmdent upon the streDgth of the mtber. Contimiing a paît= ofalcohol 

abuseafIictodthechikenandthckchairestotb&e. Itwasdi&uitto havepatieme 

withtbe~nnnerousmipsedappobtnmts. WhileItookthisasamessqethatshewasnot 

feeling a strong need fbr the t;iir, the setiausness of the situation fot the cbildren. Mary's 

requests a d  my bwieâge of her emotional stlne did not albw me to simply stop 

contact. While I wouid have liLed to have an in honr support in place, her distnist did 

not leave refismi to mther service an option ar this tk. When 1 b k e d  at Aporde's 

work again, the word 'diversity' capturecl my menti-OLL Thiç concept heîped h e  me up 

to recognizp then was much 1 did mt lmow about this nimily, the& struggles and their 

strengths 

EpitDgue 

In the full, the school principcrl s m  MW 'J chif&en outside the schooZ g r o h  

d e r  school wm bock in session. S e  &d me to locate the fmily. They had remai~ed 

in the s m e  houre. M m  tdd me she was now seeing a perso~ipsychologist for her 

counseling needs. Her doctor had referred her to this service for her depression over the 

stîmmer. I hhopod wrp wre  at a stage whete this couldfiee up my role to concenitate 

more on the needr of the chiZ&ett this year. M~my k d  not @ied for the school supply 

subsidy in tirne. She hod not wanted to embatrass the chiliùen by sending them to 

schwl wirhout supplies. S e  willingly accompanied me to the school wtrere the principl 

locuted a store of schml supplies. The pincipl llwnd a smafl amount of money, wwhich 

M i  rep<ridpromptly. Tire chil<lien came to schml the next W. 
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In the Pkst wek M i  a d  George attended a pactice ih u sport t h  the younger 

boy had joined They qmke wili ponntsfiom the perent p u p  who were orgmwng 

program opportunities, S. identried a pogmnr the yorcngest gal. Mary now 

recognùed the need for Màmiel and for each of her chiI&en for more programs und 

c~ctntities. JCIi task w s  to locote an mtpgram for Miauel. On &sequent w'sits to 

M I  ow honesty increased Inap able to rofect back to pattenu I had observed in 

regar& to her depression, her &inking and her chifdkem Afcohol was such an 

entrenched wwy of life trhai she dtd not kfieve her dn'nking was ~ I I ,  but iîs use could 

be addiessed more direct&. 



PUTTING IT ALL TOGETHER: 
ASSESSMENT OF MODE= AND EVALUATiON OF 

LEARNmrG GORCS 

The Models 

Sîrategic 

My objectives in this practicum were to leam and develop skills relevant to my 

work situation. 1 hoped to evolve as a strategic therapist. 1 used the Notes on Procedure 

sheets fiom the Family Therapy Institute m Washington, D.C. in case preparation (See 

Appendix A). These headings sewed to shpli.@ the hypotheses, and inte~ention plaa 1 

found that orgaaizmg data by using "preseming problem" was crisper and cut through 

layers of data in a more focused way than the phrase 'teason for refend" more commonly 

used. In later stages of the practicurn, &er a large amount of data bad accummdated, 1 

found myself losing direction Reviewing the early simple hypothesis and goals proved 

particularly usefui at these times. Strategic therapy is, m essence, about forming a 

hypothesis and then assuming responsMty for the outcome. The practicum used a 

hnework of strategic therapy. 

It is M y  impossible to reject a mode1 which says, 'Vit doesn't work, do 

something dinerent," then prompts the therapist to bonow widely fiom all modeis, with 

the ovemding principle to evaluate feedback and fiid approaches which work for the 

therapist and for each situation. Strategic therapy does these things. It is more than a 

theory about techniques of changing intetaction patterns. 
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UItimately, therapy is about cakmg a person through th& lin dZ6cuities, to a place 

of personal responsiiiity, empoweriag the iadividuai to nad their own strengtb, At the 

same the,  the therapist must acbwkdge wounds created by mjustice and historical 

social conditions. 

Iittegrdon w M  structd, ec&ac#uml end Sd~fr'011-focllsed 

The objectives for this practicum were hoadet than silapiy developing skills as a 

strategic therapist. They focused on my desire to leam and develop skills relevant to my 

work situation - a school clhician m an inner city context. 1 began this work with a 

understanding that social context would be miportant. To be usefid, the mode1 fomd had 

to be both wide ewugh to encompass an diversity of situations, be adaptable to complex 

systern demands, and yet be focused enough to target effective interventions. 1 discovered 

that to understand strategic therapy better, it was usetid to explore a cornpanion model - 
structural therapy. 1 began with the knowledge that social context was miportant. I found 

theoretical links with social network theory and brief therapy which helped integrate my 

own background. interaction and the social context are essential elements to both. The 

diverse socioeconomic situations encountered called for an additional mdel. Aponte's 

(1994) ecostructural mode1 more clearly articulated the st~ctural and Einer difnculties 

faced by the mieority culNe of the lowest socioeconomic status. Longciaw's (1996) 

model shacpened the utility of Aponte's model to make distinctions in the cultural context 

of the Manitoba Abonginai community. 

Low incorne and poor minonty fàrnilies corne to therapy with di kmds of personai 

issues comected with the social forces in their &S. These social dynamics add complex 

dimensions to the assessment, requiring a range of consideratioas, fiom urgent economic 
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issues to subtle cumiral and racial fictors. This extremely stressed population Iooks for 

relief now. Assessrnent and intervention should understand the past m the context of 

today's need, while providing help for today. Aponte (1994) wams tbat strategic and brief 

therapists , ifthey keep a nngular focus on solving only the ptesenting problem, risk 

mkshg the coniplexity and emotiomi depth ofthe problems of the poor. Apcmte (1994) 

challenges the therapist to recognize the spintua and culturai dimensions of healnig. He 

notes that the structure of the fàmiües of the poor is mt just out of order, but never 

exkted, and that this spam generations. He links this devastation to the destruction of 

their culhval and spirituai values. Longclaws (1 996) identifies a cultural and spirituai 

continuum of Aborigÿinl people. This spans traditional famüies, who have a strong sense 

of identify and fully intact cultural and spintual values, to anomic fimilies, who no longer 

have links with a cultural or spirituai identification. 

1 found some q r i z e  in discoverhg that the tools fiom solution-focused therapy 

served me in the most ditncuh of situations. Brief mdek provided me with an attitude to 

the family that allowed me to enter their world in a respectfcul and empowering way. 

Solution-focused niles gave me simple ianguage to commUIUcate and enhance the 

strengihs in the situation. The theme of ''how were you able to do t h ? "  is a building 

communication. In pragmatic te=, was Mary a customer or a visitor? Whose goals 

were we addressing? My goals for her, or hers for herseIf! 

The Continuum 

The Wmden family - mqot9ty a h r e  

A continuum of M e s  and intewentions appeared m my dys i s  of the cases 



presented. In the îïrst case!, the Warden7s were of the dominant culture. There was order 

and continuity in the reiationships of the extended and nuclear fàdy. Lifk cycle 

transitions occrnred at the expected times. There was sufncient emp1opnt to access 

materid resources. Intervention was coniamed neatky in the fhmework of the therapist's 

office. Sessions conducted in the office seemed to satisfy the requitements of the famiry. 

The school system's xnethod of communication resuited m stress and arixiety, but the 

parents were able to handle problem with their children's behaviour and with the schooi 

once support was provided directly to them. There were fbvorable indications that 

problem solving could occur around the next layer of diftculties. Not ail the problem 

were solved. Mother was stU on medication for depression, the oldest boy was in a 

program targeting "at risk" youth, but tbis famiy appears to have the articulation and the 

skilis necessary to identify their needs and to access resources to address these needs when 

they chose to do so. Confidence was an issue. Identity was not. 

The Marsh farnrily- minoriîy culture, uuiversalisl 

Further dong the continuum, the second W y ,  the Marsh h d y ,  presented a 

history of underorganization. In Aponte's (1974) temm this refers to social destitution in 

the absence of a strong sense of self and cohesive famiüal and social wtwork which injures 

the individuai's development and the formation of nunily. Despite this, the famüy had 

spirinial and cultural strengtbs. They were at the 'bkersalist" position on the Longclaws 

(1996) continuum. Through an addiction program which followed spintual concepts, an 

Aboriginal traiaiog program, and attendance at-church, the mother found spiritual and 

cultural values to nourish her. Sessions of therapy in the office were intermingled with 

interventions in the larger systems. Madanes spaks about fiunilies of the poor where 
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selljesteem is an issue (Momw, 1996). Parents fée1 tbq. caanot do as good a job as 

someone ek, and sent th& children away. In the Marsh h d y ,  the scbool system 

impacted on a vulnerable fhdy  situation, overloading it in a way that I d  to expulsion of 

the child by his mother. Containment, with the mother making a cornmitment to the boy, 

better addressed the child's &. Therapy was usefiil to assist ber in reaching this place 

of selSconfidence. On the other haod, the current scbool system, with a combination of 

support to the mother, and suppoa to teachers so they could establish mutual goals with 

the M y ,  was able to have a positive impact. The sensitivay, professional ski11 and caring 

of school staff became a resource to the W y  and assisted the motber's efforts to 

strengthen her teauous hold on stabiiity. 

me Momisete fd i l y -  mniority culture, onomic 

The last situation of the Morrisette fâmily presented generations of 

"un&torg~tion9' as Aponte (1994) uses the term. This is an anomic f- by the 

Longchws (1994) definition. They are not co~ec ted  to their traditionai cultural and 

spirirual traditions. With the Morrisette fiuni&, 1 struggied with my own despair. What 

good are my skilis when confkonted with children who already are physicaly damaged so 

they will not be able to fùnction at  the^ optimal level? Missed appointments, evidence of 

retunis to substance abuse, the cucumStaflces king the chüdren, and the limited resources 

1 could b ~ g  to the situation led me to feel hopeless at &S. 

Whiie not stated as a central focus, Madanes says that it is the human connection 

which provides the corrective experience (Moriow, 1996). Love and compassion are 

higher values elicited through the strategic modeL They serve to elevate the therapist as 

weU as the client in our s h e d  experience. The principles of containment central to 
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strategic therapy give the therapistlclient relationship a deepiy human fàce. Positions of 

power are about responsibiiity. The strategic h p i s t  mognïzes the respomiiiiity held in 

the position of therapist- Those in the bietarchy with positions of power and responsiiiity 

are expected to act as protectors of those under them. The therapist makes a 

CO rnmittment to the client to see them through their diilicuity (Madaws m Morrow, 

1996), providing a sense of containment to the client who is fàcing a difncult situation 

Madanes' reminder of responsi'blity helped prevent me fiom giving up in this most difficult 

of situations. 

Aponte (1994) says that our personai life experiences and personai thoughts and 

emotions are arnong our most miportant resources m our work. Therapists can lend 

importance or însignincance to what gives meanhg and purpose to people's lives. The 

therapist too has a spint which must fïnd meaning and purpose. We do not have to agree 

with our clients' perspectives on Me, yet when we choose to enter their lives, we need to 

work with their values and morais... Our opemess to their spirit dows them to pursue 

m e r  meaning and purpose in their work with us. 

Mary Morrisette dlowed me to enter her world. She needed conversation and 

fkiendship. Mary needed to discover her own goals before she could respond to other 

goals. 1 needed to keep this Hi mhd to maintain my eqequanimity. Mary was a visitor for 

much of our reiationsbip. She never reaiiy took responsibility for the circumstances of her 

children. She observed only that Manuel got better because of the school. She did not 

make a Mc to the home conditions. She didn't h o w  why Maauel acted as he did. What 

she was conscious of was that she &ed companiomhip and a fiiendly listening ear. 

Behaviour serves a purpose. Mary was not comected to her s p w  or cuitund 
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foundation. Wthout her own spiritual and c u b d  supports m place, perhaps this mother 

unconscioudy protected herseIf h m  k ing  the fÙii range of the chaos of her He. The 

unconcsious part of herseIf chose not to address the chaos and despair dgectly. Concepts 

of the brief modeis were an aide to guide me m restoring an optimiste attitude for myself. 

The therapist's attitude and view of the situation &cts outcorne. It was inportant tbat 1 

did wt adopt a negative belief The d e  for workiag with visitoa is to af&m and 

compliment the client on wbat they are doing weU. Mary needed this kind of aflkmation. 

At the same time practical considerations m ternis of the care of the children had to be 

addressed. The school needed to provide supports. Good educatiooal supports and 

skilled staf f  gave the child an opportunity for success. 

Madanes wodd view the M y  as having problems in the fourth dimension. 

Repentance and forgiveness are central issues. Communication is sparse and centered 

around secrecy. Our work is whole when the practical touches the transcendent, the bread 

jobs the spirit (Aponte, 1994, p. 247). I expect Madanes would mstnict me to look for a 

godparent or a protector for the children. At this time as 1 look for the art program for 

Manuei, 1 am making special effort to îïnd resources eorn wahin the Aboriginal 

community to ünk the M y  to their culture* Perhaps a form of Big Brother or mentor 

will emerge. 

Our sessions ended abruptly at the close of the school year, with no process of 

termination or resolution of the concem. This was the pattern of preceding years. The 

movement of the famiy is echoed in the movement of myseif in the professional system of 

the urbaa culture. It was myselfwho changed rhools in the boy's grade two year. To 

enter the behaviour program, foliowing his grade three year, he was required to change 
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schools and thus workers- This was the fkst year m which theïe was continuity of 

relatiomhip between the fbûy and th& support possible. Yet this is a famity CO* 

fkom a relationsbipbasd coimamity with severai generations of extended Lm kaown. 

Time is tl~easuted m geaetations rather than school years. 

The oldest boy, Manuel has progressed. He is reading and wntmg. He &es 

school and he presents as relativeiy happy when he is there. He is able to manage in an 

integrated school sethg with the joint efforts of a committed and specialVad staff. His 

mother, Mary bas longer periods of order in her life, a d  she looking at the needs of her 

children wÏth increased awareness. 

As we move fùrther dong the continuum fiom organkation to underorganizatioa, 

nom traditional to anomic, it is less possible to conclude that it was the social 

worWtherapist intervention wfüch made the dinerence for the M y .  Other concrete 

supports, such as tbat provided by the school, needed to accompany therapy to make a 

difference to the fimily. It is possiie oniy to conclude that this was one component of  a 

treatment team which overali had a positive impact. 

The cooperatbe relationship 

The basic tenant o f  brief thetapy is that the therapist's effectiwness lies in the 

ability to estabüsh a cooperative relationship. Building a cooperative relationship is 

known to be achieved by fhding agreement on goals, and by being sensitive to fme 

nuances of comtnutiication so that responses reflect the client's way of seeing things. As 1 

progressed through integration o f  the models, 1 became clear that the theïapists 1 was 

studying were unaaimous in th& message of this as a foundation of therapy. Client 

perception of therapist empathy is the miportant variable (Orliosky, 1986 in Duncan, 
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Hubble and MilLt, 19%). Empthy mvohes listenbg to the reality of the other penon, 

king able to ide* and accept the perceptions and stnrturrs of the other. No 

techniques can rephce this listehg process, but the multiple techniques of the schools of 

bnef thempy assist m "getting inside" the client's world view of the other. They increased 

sensitMty to issues of communication beyod content. They dert the therapist to the non 

verbal cues, patterns, structures, tones paradoxes and metaphorical aspects of 

communication. 

Sympomatic behavior - ADD 

Strategic therapy is known for its unorthodox challenges. Madanes speaks 

strongly about wb t  she feels is an abusive use of medication with children. She States 

that no one who is not prepared to take the ritaiiu and experience the effects of it on 

tbemselves, should give ritalin to a chüd She believes that the behavior of a cbiid 

diagwsed as Attention Deficit Disorder is a reflection of some form of chaos experienced 

in the home (Madanes in MOITOW~ 1996). These cases, alongside Aponte's (1994) 

observation about the chaos of 'underorganization' bemg found in entire populations, 

give cause for reflection. 

AU three situations presented had boy's identified as ADD or possibly ADD by 

their grade one year. In the first famüy, there was underiying matemal depression, not 

assessed or üeated unta years later. In the second f=amilyy the teacher had found the boy's 

attention not focused in class at the time of ber referral to me. She had been conside~g 

applying pressuse on the mother to put ber son boick on medication so she codd manage 

him better in school. This year, Elijah is no longer presenthg ADD symptoms. His home 

has a stabüity unkown to him before this tgae. He is descn'bed as able to focus and be 
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attentive to his work. It fits wÎth l b h i a c ~  theory of the chikl's bebavior as a metaphor. 

In the third situation of the Modette nimüy, the chüd was taken to the 

psychiatrist to check for a diagisosis of ADD. Given the instabüity of the circumstances, 

(which included anking at the psychiatrist office imrnediatly following an incident of 

assauIt to his mother), the psychiatrist was not prepared to make tbat diagwsis. 

In b e r  city commmities whete situations of chaos and underorganization is 

endemic, perhaps we need to look carefuily at the complex factors afiècting these cMdren 

in planning our mterventioa 

The Practicum 

As a social worker in a system with many Merent bosses, the work we do is 

sometimes undendlied, by ourselves ifnot byothers. We are often cailed into desperate 

situations. Does the time spent make a dinerence? Struggles wiîh t h  and demaods of 

the workload don? provide for reflection md intensive new leaming. The practicum 

provided the to concentrate and follow through with cases, to receive feedback and 

increase SM. This time has helped clarifL the extent of what can be accomplished, an idea 

of sequencing d e r  goals as movement toward larger goals, and realistic tirne fiames for 

the goals to be acbieved The experience of intensive reflection around the development 

of cases is a help to p l d g  and organhtion of ftture cases. The experience of tnicking 

and evaluating select cases gave me confidence that our work can be significant. It aiso 

assisted in tecogaizing the kind of coaditio~~~ we need to work efféctively. 

1 recognized that it is sometimes the traditional work of the social worker - 
reachmg out to somoae in their own home - when they are not in a position to corne in 

to see us that is necessary* This work is ideally guided and Wormed both by theoretical 
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knowledge, research and fïneiy honed skills. Lest 1 becom amgant m tbis quest for 

kwwledge anci sküls, two reminden saved me, h m  the body of collecteci readeigs 

documentai in this text: Fi, that hahg even one &nd can d e  the Merence 

between mentai heaith and breakdown (La- & Follanari, 1984). In other words, social 

support may ody be the connection to a fiend, or a Eeadly iïstener. That is maybe 

eaough to alter misery. Second, that the most signincant k t o r  affecthg outcornes of 

treatment is not the treatment modality but client perception of therapist empathy is the 

important variable (Duncan, Hubble and Milier, 1996). 

As 1 sought the keys to the quick and effective trdonaation tbat appeared to 

occur on the tapes of training sessions and m the textboo k cases, 1 experienced austratioa 

"What would Cloe, or Steve, or lay bave done?" They knew the magic. Mr. Küppenstein 

kept reminàing me that these sessions were condensed versions of what often took a long 

t h e  to accomplish. J i  Keim said that the average strate& therapy with clients is ten 

sessions. Madanes said that to becorne a good therapist is to do the work, reflect and 

leam and work hard There are no short-cuts. This begins to make seose to me as I reach 

the end of this year's work. Only through the eqmience of carefully followhg, evaluating 

and refletmg on the W e s  over time could 1 gain the under~tatlding that, collapsed in 

tirne, change and traasformation appear magicai. While brief interventions reach deep 

places quickly, there may be many sessions, over tirne, to move nom one change to the 

next, and then stiU more tim: to "corne to an agreement about how the problem got 

solved" Qeim, 1995) in the termination stage. The practicuum exceeded my 

expectatioos. The oppomuiity for supeMsion, p M g ,  foiiow through on a iimited 

number of cases, reflection combiaed with inteosive readtig and coLlSUlfation has 
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empowered me to reh~n to my work setting with more kmwledge and experience, and 

the cordidence that these matter. 
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APPENDICES 



. 
Family Namc Session Date Thcrapist 

Overall Goals - 
Goals for Spccific Funily Memben 

Hypolbcsis for ihc Cause of the Problcm 
w 

Obsenarions of Sequcncs of htcnctions 
Observations on Hicnrchy 
~bscrva~ioos on Motiuation o f  cash Famil y Mcm ber 
Stntcgy for Change , 
Techniques ~ s e d ~ l a n n e d  to bc Uscd a - 
Narrative 

Directives 

Goals for this Session 
Was ihis Goat Accomplished? 
Goal for Next  Session 

Darc of Consuhation Rcgarding This Case 
Namc of Peer Date 

Clinical Director 
Directorts) of lnstitutc 



Date: - 
Bfstorf and Cornplaint: (Bo* help? ühat telis you . - - ?  Ph07 Uhen? ühere?) 

* 

Goals! (hov kaov vhen dong t have ta corne back? ) (Hiracle Pues t ion) - 

Ezceptions:(times b i t  like miracle? vhat's happening vhen complafnt i snRt? ) :  

Scaling: 
Pre-session change: 

Task Suggestions: 



Date: - 
Vhat * s bet  ter? No Deco~ttuction/Copinq: 
-Tt: - (ühates happening thatg s bettet? ) 

Am li : (mat do to nake that happent Did you figure that out? H ev or you? When get that idea? Nov that doing that, vhat 
notice ditfetat betveen pou and ... ? or ... at your house?) 

a 

Cheerlead: (Not everyone c m  sayldo that.; So you#re the Und of 
perron vho ... 1 )  

Vhat else is better? 

Related t o  Goals? 

Do More: (mat vil1 i t  take to do i t  again/wte often?) 

~ i a f a c . t . 5 o n  S c a l i n ~ :  
\Er, 

Cusrent satisfaction: 

Next lerel s (Phen move to - vhat vil1 be happening? Qho vil1 
bdLeal Yhrn rlhe notiecs, vhat v i l 1  r/he do d i f f e n n t ?  
/Vhat vould i t  take t o  ptetend a "Sm ha3 happened? 

Teaination: (Eov knov v h m  i t e s  tirne to stop seeing mehs?) 

Compli~en ts/S trokes: 

' Next time: 
1 , .  



APPENDlX D 

Sample of Questions on FAMIII 

Samp1e Questions 

S=@Y Disagtbc 

A m  

We spend too much time arguing about wbat our probiems are. 

Family duties are Iaàly shated. 

We have the same vie- on what is nght and m n g .  

MyntmSyexpects me to do more thanmyfairshare 

W e  teii each other things that bother us. 



APPENDIX E 

Sample of Questions on Problem Checkkt 

Below is a list of nimily concerns Iidicatc how oatisfiW you arc with how your family i 
do& NOW in eacharea 

Showhg good feelings. 

S e g  problems with the h d y .  

Use of disciplm. 

Use of physical force. 

Housïng situation. 





Family 
Strength 

FAM GENERAL SCALE 

Average 
Range 

Family 
Problem 



Pncstest Scores af Fam III 



Appendïx 1 
Posttest Scores of FAM CI 

Marsh Faa 




