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A STUDY OF DROP-OUTS 1IN 37. JAMES, 1962-03
ABSTRACT OF THESIS

Early withdrawal from séhsal is a well recogniged
problem, but compsratively little research has been done,
in Canada, to relate dropping out of school to its causes.
The City of 5t. James has its share of drop-outs in spite
of its many soclsl, economic and educational advantages.
Therefore, the purpose of the study Qas te identify salienb
factérs related to early school withdrawal in this typical
urban %a%it@ﬁa community.

The hypotheslis was proposed that home factors are more
eritical in the decision to withdraw from scheol than are
gchool factors,

The method of investigation consisted first of a pilot
study to determine the feasibility of an investigation of
drop~outs in 8t, James, then of interviewing one-third of
the 3t. James drop-out gapﬁlati@n, ¢hosen by random selec~-
tion, for the school year September 2, 1962 to September 3,
1963. EKach interviewee provided personal statistical infor-
- mation as well as personal views on a wide range of factors
which might be relateﬁ to drop-out, and he completed Bell
Adjustment Inventory and Schoel Inventory forms. School
records supplied additional information.

When summarized in tables and analyged, these data



pointed to salient factors in drop-out in both the home and
the school. Children living in the oldest séctiaﬁ of 3t.
James and in the poorest houses were most prone to drop out.
Parents with less education and in unékille& occupations

were more likely to have drop-out offspring than parents in
more skilled jobs. The most critical period in drop-ocut is
at age sixteen and seventeen, or grades aine and ten; and

the middle children in large families are more likely to with-
draw than others. Male drop-outs were usually smokers, had
been truant and had had trouble with the police. Both male
and female drop-outs enjoyed part-time employment while
students, and most expected to take further training but

were ill prepared for it. They were mainly of low normal or
dull normal innelliganca, and had reading difficulties.
Excessive ahénging of schoo¢ls, serious failuré_reeeréa, gaar
attendance, limited homework efforts, a difficulty with study
and a reluctance to asik for help or seek extra tuition are
related to drop-out, but the actg&l prospect of f&ilara'is
not re&&ted. Fear of failuré is an iamportant factor,

The school was g,consisneatly poor area of adjustment
but the high incidence of maladjustment in one or another
home adjustment area indicates interaction and, when consid-
ered with additional personal eobservations of home probless,

tended to affirm the validity of the hypothesis.



Some possible methods of treating the problem of
drop~-out lay in the direction éf improvement in course
offerings and guidance in the school, but most important
of all, in the development of educational programs in
industry which would encourage the growth of these young

persons in a more meaningful setting.
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CHAPTER 1
THE DROP-OUT PROBLEM

Early withdrawal from school is & fact of human be-
havior which is of concern to administrators, parents, and
employers and for some decades it has been regarded as one
of the outstanding problems in the field of education.
However, although the problem is widely discussed in news-
papers, magazines and educational publications, very little
formal research has been done in Canada to establish accur-
ately why a sta&ent leaves school before completing his
course of study. Aes a basis for action in Canada there is
very heavy éepandence upon data gathered in the United
States. These data are of unquestionable usefulness but it
is conceivable that dropping out of schocl may have differ-

ent motivation in Canada or a particular part of Canada.
Purpose of the Study

What factors cause young people to drop out of school
in a typical Manitoba ¢ommnnity%, The type of life which a
local child leads is influenced by the nature and extent of
his formal education. Discarding the opportunity to accept
education seriously limits the cholices open to him when he
tries to select & vocation.

Several factors must be at work in influencing a
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child to drop out of school, If properly identified, these
forces may be harnessed or at least held in check by those
interested in the child's development and future. It is the
purpcse of thies study to identify the sslient factors related
to early withdrawal from school by students in an urban en-

vironment in Manitoba.
Significance of the Study

Investigations in the United States show thet the per-
son who leaves school before graduation usually finds himself
on the "less wanted” list of the labor market, He has less
aﬁaﬁaﬁi&aa& background to recommend him to an employer. He
has no ssleable skill and very often insufficlent education
to enable him to quelify for skilled training, The outcome
is well 1llustrated in the results of a followsup study of
drop-outs conducted in Loulsgville, Kentucky, where it was
found that the youngest workers {under 18 years) were least

wanted by employers, had the poorest jobs and least job satige
1

favtion,
Canada's Department of Labour has outlined the problenm

as follows:

i |
| J. Dan Hull and Howard Cummings, "Discovering the
Extent to Which Youth's Needs are Being Met," Report on
arly School Lesvers, Flfty-second Yearbook of The e, 5eBe,
Pa » '




Puring the last few years s revolution has
been taking place in Canada--a revolution in
employment which is almost certain to affect
the future of your children.

The introduction of more and better machines
and improved methods of doilng things, have been
gradually wiping out thousands of jobs which
require little education or training, sc that
ungkilled and semi-skilled jobs now represent
only 30 per cent of all employment in Canada.

At the same time, employment opportunities coan-
tinue to increise proportionately for graduates
of apprenticeship programs, institutes of tech-

- nology, high schools, vocational schools, trads
schools and universities. , o

What this means to the future of the young
people in your family is obvious. EHarly drop-

- out from school could mean being cut off from

70 per eent of the jobs in Canada, being lim-
‘ited in their earnings for life, a closed door
-~ to the better training opportunities in indus~

try, often being restricted to dead-end jobs,
and possibly a lifetime gf\inseeurity'aad long

- periods of unemployment. | o

This appraisal is well based in fact:

- Unemployment is most serious among the
poorly educated. A survey made in February,
1960, by the Department of Labor, disclosed
the fact that 4k per cent of the unemployed
had not reached Grade 8, 26 per cent had left
school at Grade &, and 8 per cent had left .
secondary school after only one or two yeara.3

There seems to be a direct relatienéhip between inadegquate

education and being out of work, and this creates problems

2 Dominion of canadaé Department of iabéur, Bducation,

- Iraining and Esmployment. (Ottawa: The (ueen's Printer,

' 3 Deminion of’eanada, ﬁéﬁartmaat of Labour, "Drop-
Outs,” The Bulletin, 41: 219. Uctober, 1961.



for society in general as well as for the individual.
Today's drop-outs will be citizens tomorrow. Non-producing
members of society dependent on their fellows constitute
a serious drain upon the nation's resources. Furthermore,
into their hands will be placed a measure of the responsib-
ility for the conduct of civic and federal affairs. Some
of them may be electad ta'@uhlie office; their support will
likely be sought in programs of civic betterment; they will
also raise ehiidreﬂ who may be étrangly inclined to follow
their examples; and, perhaps most shocking of all, as Top-
ping has indicated, froam their ranks are drawn the habivual
delinquents that plague our séciety.“
in Canada, 1ittle formal &esaarch has been done on
the subject of drop-outs and therefore little has been pub-
lished. Royal commissions on education in Alberta and
3ritish'8alumbia produced some inf@rmatioa,5 and the School
Division gg‘winmigag Self-Survey of 1948 dealt with drop-outs
briefly.é Dr. Lewis S. Beattie ekglared ;ha matter very

extensively in his report to the Gana&iah eanfereneé on

b C. W, Topping, "Some Factors in Juvenile Delinguency,”
The HManitoba Schoel Journal, 17:17, December, 1955.

5 .. , L 3 pea :

Report of the Hoyal Commigsion on Education in
Alberta, 1;‘5, {Edmonton: The guaen'a'?ginter,’l§§9)éiand
hoyal Commission on Education, Report ritish Columbia]
{Victoria: The wueen's ?rinteé, 1960 : ’

6 | . , X , o
Committee on Field Services, Heport of the Uirected
Self-Survey Winnipeg Public Schaels,?('apartmant of Educa~
gégné77n verﬁity‘af“ﬁﬁicago; Eeptemb$r, 1948) pp. 205235,




Education in 1962.? But up until June, 1962, only four
graﬂuatevthesea dealt with the problem of drop-outs with

a view to determining why people leave school before grad-
uatian,s The Canadian Education Association gave the matter
some attention in 1950 and 1@51,9 but between July, 1950,
and June, 1962, only one research article in this field in

Canada was reported in the Bducation Index, and that was

from Gntaria.lg No mention of the drop-out problem in

Canada was noted in the 1960 edition of the Encyclopaedia

of Educational Ress&rehll although England and Australia
were mentioned as well as the United 3tates. There seems to

be a lack of enthusiam to explore the problem in Canada.

7 Lewis 8, Beattie, Ihe Development of Student Poten-
tial, (Ottawa: The Canadian Conference on kducation, 1961).

8 Metro Gushaty, {unpublished Haster's thesis, Univ-
ersity of Alberta); Gordon James Kancier, (unpublished Mas~
ter's thesis, University of Alberta); Gobin Sawh, (unpub-
lished Master's thesis, University of Hew Brunswick); and
Jacqueline D. Boucher, {(unpublished Master's thesis, Univer-
sity of New Brunswick), see Bibliography.

9 Canadian Research Committee on Practical Education,
Your Child Leaves 3chool, (Toronto: Canadian Education
Agsocistion, %@50 s and Better Schooling for Cansdian Youth,
(Toronto: Canadian Education Association, 1951).

1Q‘§. G. Fleming, "Study of High School Plans Among
Grade V11l Pupils in Oxford County,™ paper, Untario College
of Edueation.

i1

C. W, Harris (ed.), Encyclopaedia of Educational
Research, 1960, pp. 8-11 and ii?%»?.
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A research project proposal of the Canadian Asscelation of
School Superintendents and Inspectors, which was to inves~
tigate the comparative agttitudes of drop-outs and non-drop-
outs across Canada, was shelved because of lack of funda.lz
Tet the need for informgtion was obvious, The Socisl Plan-
ning Council of Metropolitan Toronto strongly emphasized the
need for resesrch in its report on school drap»auﬁs.l3 A
random sample of 1,%0 students who wrote Grade IX Departe
mental examinations in Manitoba in 1958 revealed thaﬁ 352
students, or twenty-three per cent, dropped out of school
before completing an additional two years of wahaal.lh

The problem called for axamiﬁatian at cloze range

gnd a determined effort to answer the %u@éﬁian, "why do they

withdraw from school?®
Locale and Subject Population

The city of 5t. James was selected as the area in

32 vy National ﬂtady of the Attitudes Affecting Students
Leaving School Compared with Those Affecting Students of Like
Ability Remaining in Sehool.™ A Research Project Proposal of
the Canadian Assoclation of Sehool Superintendents end Ingpec~
tors, (Toronto: 1961, Mimeographed).

13 A Report on Drop-cuts, (Toronto: The Social Planning
Council of Hetropolitan Toronto, October, 1961, Mimeographed).

1% 4, J. MacDonald, "Who Should Attempt the Hatricula-
Eégﬁ.ﬁeuraa?”',igg Janitoba School Journal, 22: 17, March,
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which the investigation for this thesis would be conducted.

8t. James is an urban community of 33,898 people located
immediately west of Winnipeg on the north bank of the
Assiniboine Hiver. It is mainly residential but has a
large new industrial area in the northern part of the city.
There are twelve schools with a student populatien of 8,338
as of September, 1962. The investigation was designed to
center upon all students in grades one %o eleven in St.
James schools who drop out of school between September &4,
1962 and September 3, 1963.

‘Method of Investigation and Sources of Data

On the basis of a pilot study conducted during the
school year 1961-62, a prognosis of drop-outs for 1962-63
was developed and one-third were salaétad for:atady, by
random numbers. As the year progressed, students who dropped
put were to be entered in the year's list of drop-outs.
Those whose names fell in the rando@«sélected spaces were
to be interviewed personally and individual sta&enﬁ'recarda
were to be examined. Facts, epiﬁions and Bell inventory

results thus obtained would then be summarized and analyzed.
Assumptions

Whatever factors were at the root of the drop-out

problem, it was assumed that they would fall into two



possible categories:

a) home factors which included influences derived
from the home and its surroundings, the child's heredit-
ary background, his habits, attitudes and beliefs, finan-
¢ial and social status, and personal adjustment.

b) school factors, which included native ability,
success in school, courses of study, attitude and adjust-
ment to school, student-teacher relations, schools attended,
“study habits, attendance and other items directly related
to school progress which the school ¢an control, influence
or accommodate.

it was not the purpose of this study to evaluate
the school system, its efficiency, facilities, the curricu-
lum, the quality of instruction, or the aims and attitudes
of the elected board, its administrators or teachers. No
school system is without faults, but the pilot study indica-
ted that drop~outs constituted only a small percentage of
the total school population and, taken as a whole, the
School Division of 8t. James was generally successful in
educating the great mass of students presented to it each
year. Therefore these factors are not included in the list
of school factors, and inquiry is directed at the student
and his adjustment within the present system.



Hypothesis

The hypothesis was proposed that home factors are
more critical in the decision to withdraw from school than

are school factors.
Limitations of the Study

The study was li&iteé tc'the extent that it}dealt
only with urban children who constituted a somewhat select
segment of the general population. The results would not
necessarily be relevant in all of Canada nor even in all of
%anitaba. Bducational opportunities, economic situations
and value systems vary from one area to another within the
Province. Therefore the reasons for dropping out of school
will likely vary from one area to another and she results
of the study will be directly significant only in St. James.
They may, however, have useful implications for similar
areas elsewhere in the Province or in the rest of Canada.

A further limitation is that this investigation does not
propose to study retarded children. Their educational prob-
lems are already evident and more clearly defined. Only
children with established I.Q.'s'af-aighty_@r better will~5e
included in the study. Finally, this investigation is
limited to the extent that it deeé not prepése to treat
drop-outs, but does propose to find éus why &hey.drby out.
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it is possible, however, that some suggestions for treat-
ment, and directions which treatment may take, will arise

put of the study.
Definition of Terms

For the purpose of ﬁhis.iaveétigatien a drop-out
shall be defined as any student with an 1.{. rating of 80
or better who leaves school before completing the course
laf study in which he is enrolled,

, Students who dropped out while repeating grade eleven
wers excluded from the study becauvse of the uncertainty of
status 8t this point. A student whe fails French may lack
Junior matriéulatiaa ststus but has, for the purpose of
entry to some technical courses, grade eleven standing.
Furthermore, it is very difficult to draw a distinetion beé
tween the student who fails two gubjects in his grade eleven
finale and ventures to clear them at night school, and the
student who returns to repeat the grade. Any student who
completed one full year of study at the grade eleven level

was thereafter excluded from the study.
Orgenization of the Thesis

In order that this drop-out study be seen in its

proper perspective, it appears expedient to explore the
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scene of the study at closer range and, as well, to examine
in detail drop-out studies conducted elsewhere in Canada
and in other countries., Therefore, Chapter Two will be &
eloge-up view of the City of 8%, James, its growth, devel-
opment, characteristies, problems and its school system.
Chapter Three will be a review of relevant literature
originating both here in Canada and abroad.

In Gh&pﬁ@r'ﬁaur'aﬁa design of the study will be
recorded in detail; bub‘é&ta gathered during the period of
the investigation will be located in Chapter Five, along
with asppropriate figures and tables which will facilitate
the interpretation of the data. Conclusions and implica-
tions which may srise out of this study will be found in
Chapter Six, Pertinent recommendations for action or for

further study will alse be found in this final chapter,

In summary, the early withdrawal of students from

school is & problem of serious proportions in Canada. Only

limited formal research has been done to discover the resw

sons for wﬁich_%aaaﬁianﬁ drop out of school, and it is there~
fore the purpose of this study to investigate the problem as
it is manifested in a typical Manitoba community, with a view

to determining why children leave school before compl eting
the courses of study in which they are enrolled, Personal
interviews and school records will consitute the main
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sources of information, and it is hypothesized that home

factors are more critical in the decision to drop out than
are school factors.

The setting of the study is explored in the follow-
ing chapter.




CHAPTER 11
THE 3CENE OF THE STUbY

The Bchool Division of $t. James and the City of
3t. James are essentially coterminous and sre examined in
limited detail in this chapter. This review of the seene
of the study serves the purpose of revealing something of
the nature of 3t. James that has s bearing on the problem
of school drop-out in so far as environmental influences
are involved. To this end, historical, economic and
phyaiéal.featura$ of the City of 3t. James are reviewed
briefly, and the School Division of S5t. James is explored
with similar brevity from the point of view of growth,
facilities, organization and administration, in order to
clarify the image of the school system which was rejected

by the drop-outs under invaatigmtian.l

1 Btatistical information on the City of 3t. James
was obtained from Mr. A. Held, City Clerk, City of St.
James, and historical information was obtained from Mr. J.
3. Hanna, City Sollicitor, City of 3t. James.

Stetistical information on the School Division of
3t. James was obtained from Nr. T. C. Macgregor, Secrstary-
Treasurer, School Division of St. James, and information on
organisation and administration was obtained from Mr. K. T.
g. Tﬁempsan, Superintendent of Schools, School Division of

| AN Smes. : ) :
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The City of S8t., James

The City of 3¢, James is located immediately west
of Winnipeg, along the Assiniboine Hiver. The area aﬁ“the
city is 5,075 acres or approximately eight square miles,
‘of which one~third is taken up by the Winnipeg International
" irport locsted on théaﬁéfth side of St. James. This gives
| the’cammevei&1~inéustri§1-résidenﬁiél portion of ‘the ¢§ty'a
U=-shaped 1&&aﬁt; Iuﬁn&@ryviﬁ lée$t§ﬁ mﬁin1y in'uﬁﬁfeégiérn
upper arm of the "U" where both the Canadian National and
:Ganadian Pacifie railways provide service. Kesidential aéd
commereial areas take up the southern and western parts or
the bmttamvaf the *U", The Trans-Canada Highway cuts
across the southern portion of the city (the bottom of the
 ®jt) and it is here that commercial enterprises have clus-
tered. Hesidential lots are no longer available fram the
city, because all land designated for such aévalopment has
been sold. Urbanization has progressed to such an extent
in St. Jamé& that agriculture is no longer carried on within
its limits. 7The R@y&l Canadian Air Faﬁea station is located
on the southern and western part of the air field, or west
of the center of 8t. James. it is one of the two largest
in Canada and a substantial blaek of proparty adjacent to
the station proper is taken up with dwellings erected for

station personnel and their families.
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Historieally, St. James was once part of the much
larger municipality of Assiniboda, but in 1921 3t, James
was incorporated as a separate municipalisy. A financial
loss in land development led St. James into bankruptey in
1924, and in 1925 ita administration was taken over by a
manicipal board appointed by the provincial government.
In 1927 a council was~&gain elected, and its activities
wara'ﬁmyﬁrwiaad.by & g&var&m&aﬁlapgaint@ag Mp, ¥, G, MHeKin-
nell, who continued in this capacity until 1940, when his
duties were taken over by the Municipal and Publiec Utilit-
iles Baarﬁ, This body continued its supervision of expend-
itures, including those concerning schools, until 1961,
although all debts connected with the ﬁﬁaﬁa of bankruptey
had been paid off by 1956. 3t. James was ine¢r§®$&te§ as
a eity in 1958,

. The population of 5t. James at the time of its incor-
porstion as a municipality was 10,467 and it remained a 'ff """
small suburb of Winnipeg for many yaara;'.ln 1942 its pop- Ft
ulation was only 13,2445 but within ten years it began to
expand, and within twenty years (by 1962) it had reached
33,898, or 254 per cent of the 1942 figure. Many factors
contiibuted to the growth spurt: low taxes, conventi ent
-location adjacent to Winnipeg aslong the Trans-0anada High-

way, city encouragement of land developers, and freedom
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from flooding. The last point is perhaps particularly
significant because St. James's higher ground level kept
it almost completely dry during the great flood of 1950
in Manitoba, and many people seeking flood-free reasl es-
tate found 3t. James to their liking.

Quite apart from such matters of good fortune how-
ever, some deliberate efforts were made to encourage growth.
In 1950 the number of industrial concerns in St. James was
very small although it included such major firms as Ford,
Bristol Aircraft, and Midwest Aviation; but following the
1956 installation of sewers and hard surfaced roads in the
area to which the city hoped to attract industry, the total
number climbed to 24k. Most were light industries with
some manufacturing, but all were allowed to erect only m&s~
onry buildings, thereby insuring higher degrees of guality
and permanence. |

The great expansion in St. James which began a few
years after World War 11 was matched by a corresponding
rise in the value of the city. In 19&2 the city's assess~
ment was §,,121,185. In 1962 the taxéhle assessment was
465,051,000, of which 42 per cent was commercial-industrial
and 58 per cent was residential. OUne aspect of this tax
ratio is that industry, through taxes, helps to pay for
education but does not help fill the schools. The huge De-

partment of National Defence installation on the west side
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of the airport is valued at $17,798,740 but is non-taxable.
Instead, the federal government provides grants to cover
the cost of services, such &s education, water and sewer
facilities to personnel living on the basé. |

Land vslues alsc reflect an expanding economy. la
1950 %h@-?ﬁfd Company purchased land for its pa#ts 5&@31?
center at £800 per acre., Recently, in 1962, Gaklamdfﬁaﬁeh~
eries Limited purchased land at a cost of 5,000 pér acré.
In 1940, St. James' assessment stood at §3,801,615 and its
debt at $3,117,000, In 1962 its assessment totalled l
- §82,850,230 and its debt a mere §1,461,000. The siump
which seemed to envelop 5t. James when it went into baak;l
ruptey faded into the background.

In the midst of these vicissitudes some promising
developments occurred., JIn 1929 5t. James set up the first
town planning scheme in HManitoba. It was compogsed of two
gouncillors and four citizens who worked on the committee
voluntarily. One example of the outcome of their delibera-
tions is that there are no billboards allowed in 5t. James.
Deserving of mention is the development of $t. Jamea's re-
volving fund which wag begun in 1955. Money from sale of
public land was not used immediately to reduce taxes but
was placed in 2 fund which, by 1962, had grown to $5,000,000.

The fund was used to finance large public expenditures and,
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as monies borrowed were paid back with interest, the fund
continued te grow even though land sales began to decline
a8 all available land was scld, Thie fund has actuslly
gaved 3t, James a great deal of money in interest because
borrowings paid back with ilnterest are actually just going
into another civic wallet and are available for further use
immeéiansly. Another development worthy of mention is some
evidence of community spirit. It is probably best illus-
trated by the pablie_at large.

Service Clubs. Kiwanis, Lions and Optimists had
groups centered in 3t, James. All were sctive and working
for the benefit of tha community and had produced tangible
evidence of their efforts. The Lions Club was the gulding
light in the opening of a public library in 1956, The
Optimists established a recreation park in 1959, The Kiwan-
is Club opened a half-million dollar housing project for |
elderly people in 1953.‘ Pasaing reference may also be made
to continual development of smaller projects such as play
lots, cadet corps, health clinies, eareér—nighta for young

people, and many other community service projects.

Community Clubs. There were altogether seven com-
munity clubs operating in the city in 1962, and each was

autonomous in raising money and directing its own activities.
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interested citizens developed and effected policy without
direction or control from the city council. Sports,
square dancing, soclial evenings and all manner of recrsation

ware offered by the community clubs.

- Churchea. There were twenty-one religious centers in
St. James, including Anglican, Jehovah's Witnesses, Lutheran,
Presbyterian, Roman Catholic, Salvation Army, and United

Church centers. All were self-supporting.

Chamber of Commerce. The 3%5-member St. James Cham~
ber of Commerce was actively supported by business and pro-
fessional men in the district. Many of their efforts were
in their own interests, such as improved mail service for
8t. James industry, but a good deal of their work benefit-
ted the city generally. They conducted "Town Hall" meetings
prior to civic elections each year, although they supported
no payticular candidate. Their Traffic and Safety Commit~
tee made recommendations to Council regarding improved
- traffic control. Their Transpertation Committee surveyed

bus services and made recommendations for lmprovement.

I, 8, C, A. The 8t., James Family "I" was an organ~-

ization directed and supported by 3t. James citizens in co-
operation with the Greater Winnipeg Y.®.C.A. it bhad an

indoor pool and complete recreational facilities.
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In summary, the City of 35t. James had grown from a
poverty stricken suburb in the 1930's to what appeared to
be an economically healthy city in the early 1960's. The
state of the city's coffers and the high assessment, as
well as the appearance of the city, gave statistical as
well as visual évidence of living conditions well above
, ﬁhose of a slum., The activity refleéted in publiely oper-
ated faeiligkes indicated thét 3tQ James was not prone to
social lethérgy. Why then should its ehiidran drop out sf_
school? An examination of the school system was necessary

before this question was investigated in detail.
The 8chool Divigion of 3t. Jamesa

The school system in St. James seemed to reflect the
development of the district as a whole. The population ex-
plosion of the city was promptly matched by school enrol-
ments which rose from 2,584 in 1950 to &,338 in September
of 1962. ™The city's building boom waa_patalleled by the
building of seven new schools betwaea 1950 and 1962, as well
as additions made to three of the five old achools and add-
iniéns to five of the new schéo;a. Thefcity's improved
financial status &ade possible the spending program of the
school system which grew from §204,071 in 1950 to §2,550,990

in 1962, The interest in community affairs noted earlier
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appeared in the school system in the form of home and school
associations in three of the elementary schools, in regular,
well~attended parents' nighte at all schools, and in the
various scholarships offered by business concerns and service
organizations, Worthy of special note in this connection is
the St. James Scholarship Foundation, an organisstion of
interested citizens dedicated to the accumulation of a capital
fund for the finaneing of scholarships for worthy St. James
¢hildraen,
| The schools themselves were, in size and location and
oprganization, the produet of growth pressures, rather than of
a particular plan. They varﬁaﬁ‘in size from small eight-room
elemsentary schosls $o thirty-room ﬁlemantarﬁ schools and
forty-room senior high g@hm@is. There were various conbing=-
tiong of grades., Some had elementary plus junior high grades,
some were purely elementary or junior high, snd there wers
juniar’and senlor grades in the ﬁigk 3¢haﬁ1$»

Streaming within the schools sought to accommodste a
wide range of student abilities; but since there was no

kindergarten in St, James publie schools, streaming was

delayed until the first grade was completed. Thereafter, a
child was placed in the two~, three~ or four-year stream,
aceording to his needs or abilities, This meant that bright

or gifted students were allowed to cover grades two, three



23
and four in two years, normsl students took three years,
while slow students continued with grade one studies beyond
the first year and were given four years to complete grades
one, two and three. Selections for major work and ungraded
classes took place at the end of grade fours It should be
noted that students of drop-out age at the time of this
study had not had the benefit of this twow, three~ and four-
year plan.

in grades five and six, streaming was conbinued.
There were ungraded classes, regular tlasses and major work
classes.

In the Junlor high school, ungraded ¢lasses wers
carried on for students with I.4»'s below 80; & new strean
was opensd up for etudents meeting Qith gerious retardation
and whose L.Q+'s were in the 81-95 range; the regular stream
was continued; and mejor work students were blended with
other high schievers to form top level two-language classes.
There was generally fres movement, from year to year, into
and out of these streams aceording to the child's needs.

At age sixtesn, ungraded students were allowed to
enter the second-level course at grade seven level, or were
released from school, ascording vo their capacities.

In the two aceredited ssnlor high schools, secondw
level students wers channelled into the high school leaving
course, while the regular and top-level students hsad a
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choice of the university entrance course, the non-language

general course, the new general course recently developed
by the teachers of Manitoba, and the commercial course.
3ubject matter taught in each course was that laid
down by the Department of Education in its programs of
apuﬁies for Manitoba schools. Specific textbooks were pre-
scribed and provided free of charge by the Department of
Education. '

The responsibility for the operation of the 3chool
Division of St. James lay in the hands of the elected
Board. The Board in turn delegated some of its responsib-
ility to the superintendent of schools, the secretary~
treasurer and the maintenance supervisor in charge of
buildings. The superintendent was assisted in conducting
the education program by a director of physical education,
a high\seh@ml co-ordinator, an elementary supervisor, two
elementary comsultants, and the principal, vice-principal
and teachers in each school.

Certain auxiliary services were alsc available.
The St. James Health Unit conducted regular health checks
and immunigzation programs in the schools and maintained
health records. The 3t. Jémes Child Guidance Clinic,
staffed with two social workers, a psychologist, a speech

therapist and a secretarial assistant, dealt with serious
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cases of child maladjustment referred to them. However,
guldancse, as a part of the curriculum, received only spor-
adic attention, being left largely in the hands of class-
room teachers, and was often ignored entirely. Some
eounselling had been tried for brief periods, but opposi-~
tion by the school division board prevented its blossoming
into an established continuous program.

The picture gresenbed, therefore, by the School Div-
ision of St. James was one of a small, poor, suburban school
system unable to spend money without approval of its govern~
ment supervisors, which had, in a short time, grown into a
substantial, wealthy one. 1t had actually become the second
largest in Maﬁibobaf Ite school buildings were adequate and
were, for the most part, new within the previous twelve
years. There was evidence of community intereét as well as
gupport for the schools and, with classes ranging in size
from fifteen or sixteen in ungraded rooms to thirty-five or
six in regular classroocms, accommodation seemed adequate.
Individual differences in aims and ability were taken into
consideration in the provisinn of a variety of courses or
streams; and there was evidence of a healthy concern for
scholarship, as shown by compunity interest in the matter
end the school board's award program which sought to recog-

nize goed effort at all levels of achieveuent. Further,
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gertain auxiliary services had been established.

Why, indeed, do children drop out of this system,
thereby turning their backs on opportunity? The direction
in which & solution might be sought was determined by re-
viewing svailable litersture on similar situstions in
Horth America and Great Britain. A summary of this review

appears in Chapter III.



CHAPTEK 11X
REVIEW OF THE LITERATURE

The problem of school drop-outs was neither new in
education nor unique to 5t. James. As sarly as 1870, sur-
veys of the holding power of schools in North America gave
evidence of interest in drap~eubs,1 and‘aiace that time a
great deal of material dealing with the topic has been
published. Considerable refinement was made in methods of
investigating the problem, and drop-outs in many different
school systems were studied. 1t was therefore desirable
that available literature on early school leavers be re- ;
viewed in order to devise the most effective instruments
and methods for the investigation of the St. James problem.
Furthermore, it appeared possible that somewhere in the
English-speaking world there would be areas somewhat sime

ilar to St. James, in which drop~-out studies had yielded

implications of significance to this city. ﬁalevanﬁlinfor~
mation gathered in the review of the literature has been
summarized in this chapter, beginaing with material orig-
inating in Manitoba, then in Canada generélly. Thereafter,
drop-out literature originating in the'ﬁnite&-ﬁﬁates is

of Educational Research,

e, w. Harris, Encyclopaedia
# y p » »

(Bew York: The Macmillan Co., .
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extensively explored and, finally, a brief account of the

drop-out situation in Great Britain is given.
Brop~-out 3tudies in Canada

Manitoba

Drop-out studies in Manitoba, up to 1962, had been
eonfined largely to brief statistical treatments as found
in yearly reports of school superintendents and MacDonald's
1961 report on matriculstion dropneuns.g The one exception
to this state of affairs was the 1948 Winnipeg schools sur-
vey which delved into the matter in some detail, although
the drop-out material constituted only a small part of a
comprehensive report on the Winnipeg school syatem.B

The serious nature of the drop-out situation at that
time is reflected in a stated retention rate of only 56.7
per cent.* This figure was based on the faet that, of all
sixth grade students in Winnipeg schools in 1942, only 56,7
per cent were in the Grade Xl graduating class in 1947, a

figure far below the 72.3 per cent quoted in the survey as

2
K, J. MacDonald, "Who Should Attempt the Hatricu-
lagian Course?” The Manitoba Sghool Journal, 22: 17-18, Mar.,
1961. ' ' ' '

1r Committee on Fielg girvigas, Report of the ﬁirgcn
ted Self Survey, Wimnipep Public Schools, (Department o
ﬁduc&ticn,‘ nivérsity of Chicago, §e§tew$er, 1948), pp.
205-235, 261-277.

4 1vid., p. 206.
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characteristic of selected urban centers in the United
States.s The survey further showed that the wmost gerious
losses ceeurreé between grades ten and eleven, and brought
forth the conclusion that, "It seems that the concept of
mass education in Winnipeg weakens somewhat after Grade
X.“é The reeamm@nﬁatian was made that consideration be
given to revamping of courses to accommodate students
whasé needs lay in other than the university entrance
course, At that time this course was followed by 68 per
cent of the senior high enrolment, but was carried to ful-
fillment in university by only 18.5 per cent.’ In add-
ition to comments concerning subject changes, facilities,
and increaged enrolments, a further recommendation was
that greater émphaaia*be given to well integrated;guidénca
programs designed to orient the student in terms of his
owh needs and avallable courses, and to interview students
.drapping out of school as a means of determining the effec-
tiveness of the school program. By 1960, figures reported
by the Winnipeg Iribune indicated considerable improvement
in the holding power of Winnipeg schools. Almost 68 per
cent of the age group due to graduate in 1960 had actually
completed high school, but close to one-third had been lost

5 Lbid. | 6 ibid., p. 207.
7 Ipid., p. 208. 8 1pid., p. 266,
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along the way.g Qubviously the matter was far from solved
even in the province's largest urban center where educa-
tional opportunity was at a very high level. In spite of
this, no mention whatever of the drop-out problem was &ade
in the report of the 1959 Manitoba Royal Commission on

Eﬁucatien.lﬁ

British Columbia

To the west of Manitoba, however, royal commissions
gave the matter somewhat more attention even though there
were indications that the holding power of schools improved
as one proceeded further west. In fact, Eritisﬁ Columbiats
Report of the hoyal Commission on Education in 1960 claimed
that "the retention rates for British Columbia schools are
higher than those for all Canada and, as far as can be &eter~
mined, higher than those for any other praviﬁee.“ll British
Columbia quoted Dominion Bureau of Statistics figures which
ecredited that province with a 66 per cent retention rate for
grade eleven students in British Columbia, while the rate

given for all Canada was a mere 37 per eant.lz it was noted

9
1GZRe rt of the Manitoba Hoyal Commission on Educa-
tion, 1959, (winnipeg: ueen's rrinter, 1959).

1l . , ‘ . .
: oyal Commission on Education, Heport (British
Columbis] (Victoria: wueen's rinter,’l Q) §.»h9.

12 1vid., P. 48.

Article in The Winnipeg Tribume, July 30, 1960, p.l.
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that the retention rate was far higher in urban centers
in the west coast province than in its rural areas, and
the recommendation of the Commission was that a study be
made of the faetors contributing to this higher drop-out
rate, with a view to improving the situation in rural
areas.l’

Alberta

In 1960, the Dominion Bureau of Statistics publi-
cation Student Progress IThrough the Schools, by Grade,1960,
provided the information in Table 1,34 Presumably, the
difference between the second grade enrolment in 1947-8
and the eleventh grade enrolment ten years later will be
an indication of the numbers of students who have dropped
out of school during the interval, These data are subject
- to some eriticism inasmuch 28 they take no account of
student retardation or population movement, but they do
indicate, roughly, the holding power of a province's
schools. It will be noted that Alberta appears to run a
cloge second to British Columbia in retention of ﬁapils at

the grade eleven level; but if systems‘are compared it is

13 1vid., p. 49.

B ¥ aa Thyot _ : .
Student Progress Thr0u§§ the Schools, by Grade

1960, Dominion bureau of Statistics, Edaeatian’ﬁivisiﬂn,'

Egaearch Section (Uttawa: iueen's Printer, 1960}, pp. 23~
25.
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TABLE I
HOLDING POWER OF SCHOOLS BY PROVINGESE

/o vt At i e AT AP P L T i L

Province Enrolment Enrolment Pear cent
Grade II, Grade XII, Holding
184748 l?5ﬁ~§? Power

Heowfoundland - 8,907 2,423 27.2
 Prince Edward Is, 1,976 704 35,6
Nova Seotia 14,201 5,200 36.6
Hew Brunswick 12,468 3,867 21,0
Province of Quebee g5 205 18,611 23,0
Ontarie 75,213 365,614 48,7
Hanitoba 14,504 6,906 W76
Saskatchewan 18,877 7,720 K0.%
Alberts 16,775 10,120 60,3
British Columbia 16,574 11,748 70,9

oy & m.y_.;ﬁr§; @mmimﬁénuﬁﬁrwau'04"ﬁ%aﬁiaﬁi&s,:; tior
s Hesearch Section, {Ottawa: The Oueen's Printer,
19“}’ }323# 23-28,
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possible to consider Alberta's retentlion rate highest of
all, since its grade eleven course gives entrance to
first year university, while the British Columbia student
must complete yet another year to achieve the same status.
Retention in this pre-university year is much lower in
British Columbia. |

The high retention rate in Alberta is noteworthy
because it appears to be the product of extensive interest
and investigation. The Report of the Koyal Commigsion on
Education in Alberts noted that, in 1956, the following
were not in school: 3,522 (22 per cent) of the lb-year~
olds, 6,962 (44 per cent) of the 17-year-olds, 11,192 (71
per cent) of the l&»ye&r-eids.ls The Report commented
that "the startling decline in the enrolments of these
age groups...confirms the large numbers of students drift-
ing into soclety without adequate adueatian."lb

Professor D. B. Black of the University of Alberta
e@ndgeted'Studies’cn drop~outs which were given consider-
able étt&ntiea in the ggggzg.lv He found that approximately
63 per cent of the students who wrote grade nine examina-

tions in 1955 achieved more than one year of high school

15 eport of the Hoyal Commission én fducation in
Alberta, (Edmonton: 1The Lueen's Printer, 1959), P. 38.

. 16 ;biﬁ' '1? ibido, P hﬂ-
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and it wag further estimated that this represented about
half of the original group enrolled in grade one. Black's
investigation also pointed up higher drop-out rates in non-

matriculation programs and lower holding power in smaller

18

The Heport coneluded:

Huch more evidence must be sought, but on
the basis of the facts available certain con-
clusions are beyond dispute. The overwhelm~
ing majority of pupils who require basic
education and occupational and semi~gkilled
training are being dumped into society as
semi~literate adolescents. Two-thirds of the
pupils who could accomplish technical snd
‘other advanced programs never complete high
scnool. One~third of those students who have
the highest educational potential and who
might accomplish almost anything they might
get out to master do not finish high school.

The seriousness of the situation urges
inquiry into curriculum, of provisions for
education, and garticularlylgf community
attitudes toward education.*

The Report further notes that "Ho small part of a

disineclination towards education may be traced to out-of-
school influences--the home and society at large."20 [t
leveled strong criticism at this age of technical advance-

ment which seems to be characterized by self-interest; an

18 1pid., p. 4l. 19 ibid., p. &2.
20 1bid., p. 42.
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age in which huge defence budgets consume one-third of all
national revenues but in which ane—£airtiath for education
is begrudged; an age in which entertainers and athletes
and unskilled labor earn more than teachers, The Report
noted finally that "...the future of youth and the level
of education which they will achieve rely substantially on
forces without the achaal.”zl

‘The Report dealt briefly with educational wastage
and récﬂmmeadaé that the cause of drop-outs among gifted
aﬁu&anﬁa be studied more intensively and that remedies be
sought to reduce them. %2

Additional material on drop-outs originating in
Alberta includéd two masters theses, the first by Hetro
Gusghaty in 1§52,23 and the second by G. J. Rancier in
1962.2“ Gushaty's thesis had been completed and was availe
able prior to the commencement of this study. His investi-
gation was a follow-up study and sought to isolate causes
of drop~-outs in Southern Alberta. The wmethod of investi-
gation consisted of mailing a questionnaire to 503 forumer

students, analyszing the 105 replies and comparing the

21 %2 ipid., p. 228.

23 Metro Gushaty, An Analysis of Causes of High
School Drop-outs in Southern Alberta, 1947-1951, (unpub-
lished Master's thesis, University of Alberta, 1952).

2k Gordon James Rancier, High 3chool brop-outa:

Ten Case Studies of Drop-outs in the Acadia School Division,

(unpublished Master's thesis, University of Alberts, 1962).
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results with twenty personally coenducted interviews of
vdrep-euts. The mailing list did not constitute & com-
plete list of the drop-outs for the stated four-year
period in the area Gushaty dealt with. He attested to a
high degree of correspondence between the interview and
questionnaire wethods of gathering information.

The questionnaire which Gushaty used called for
factual information such as age, school angd grade last
attended, present earning power, occupation of parents,
as well as opinions such as favorite subjects, reasons
for leaving school, attitudes to education and advice,
end suggestions for curriculum improvement. Wherever
opinions were required questions tended to be so con-
structed as to give variety of choice in the answer, as
well as to rendeé the information returned subject to

easy anslysis. The following sample taken from Gushaty's

- guastiennair@ points up these gualities:

18. How valuable do you consider High School
education to be? Check (V) one.

(a) Very useful and valuable

{b) Useful and valuable

{c) Has no particular use or value

{d) Has certain disadvantages 25
{e) 1Is a distinct waste of time and mouey.

Gushaty's findings pointed out elements of strength

25 Gushaty, op. git., Appendix.
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in larger schools, compulsory attendance and guidance,
Course offerings, as they existed at that time, were good
preparation for university but were almost wholly academic
and were therefore rather inadeguate to the needs of the
farming district in which the investigation was conducted.
Weaknesses detected in the school system included sarcastic
teachers, lack of homework checking, lack of sex education,
lack of flexibility, overcrowding, lack of vocational train-
ing. 1t was inﬁicétad that improvement should be in the
‘direction of mére counselling, more debating and speech
training, wmore teaching of how to study, more variety in

course affaringa.zé

'gaatgra Canada |

. ?rém 1930 to 1962, according to Brehaut®/ and the
_éanadiaﬁ Education Association Hegistry of Cansdian iheses
in Education 1955«1962,23 only two other masters’ theses

dealt with the problem of drop-outs in Canada. The first,

26 1ni4., p. 120.

27 willard Brehaut A guarter Century of Educational
Research in Canadas, 1930-1955, (Toronto: niversity of .
oronto, . 587, ~
28 Canadian Education Association, Hegistry of Can-
adian Theses in Edugstion 1955-62, (Toronto: Canadian
;ggg?nian ggsseiatien, Kesearch and Information Division,
s Pe 204 _ ,
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by Gobin 8awh,29 listed various reasons for pupils leaving
public school, while the second, by Jacqueline L, Boucher,
dealt with numbers of drop-outs in New Brunswick high
schools and related reasons to age, grade, sex, and type of
achaal.3s Both originated in New Brunswick and neither was
. available for review prior to the commencement of this
study. Other Canadian literature on the topic caume out of

Ontario.

ihe Beattie Study

Although the 1950 Heport of the Hoyal Commission on
Education in Untario made no mention of the problem of drop-~
auts,Bl the Canadian Research Committee on Fractical Educa-
tion preduced two reports which dealt with the problem,
Your Child Leaves 3chool, and Better Schooling for Canadian

Youth, in 1950 and 1951 rasgactively.32 in 1961, Lewis 8.

29 Gobin Sawh, The Destination of Students Leaving
the Public School System in the Halifax Dartmouth Area,
1959~60, (unpublished Master's thesis, University of New
Brunswick, 1961).

; 30 Jacqueline D, Boucher, A 8tudy of Drope-outs in
New Brunswick High Schools, (unpublished HMaster's thesis,
University of New Brunswick, 1962).

31 Report of the s i A
rt, of the Hoyal Commission on Education in
Ontario, (Toronto: The Ring's Printer, 1950).

32 Canadian Hesearch Committee on Practical Educa-
tion, Your Child Leaves School, {(Toronto: Canadian Educa-
tion Association, 1950); and Better Schooling for (enadian
Youth, {Toronto: Canadian Education asscciation, 1951).
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Beattie, former Superintendent of Secondary Education in

Ontario, prepared a study, fhe Develupment of Jtudent
Potential, in which the reports of the Canadian Hesearch
Committee were reviewed, along with otber relevant drop-
out material.SB This fact, coupled with its currency,
rendered Beattie's study more significant for the purposes
of this investigation.

| Beattie's study was one of a series prepared primar-
ily as documentation for the 1962 Canadian Conference on
Bducation. His study covered the broader topic of student
potential and its development, and was not confined strictly
to causes and treatment of drop-out. The plan of the study
consisted of a review of research findings mainly in Canada,
although some from abroad were included, together with an
analysis and conclusions reached in consultation with twenty
‘prominent Canadian educators. The strong Canadian flavor
made Beattie's study particularly relevant to the investiga-
tion of 5t. James drop-outs, although the logical develop-
ment of the topic of student potential brought in some
material not directly related to this investigation.

The foreword set a tone of rational appraisal of the

drop-out situation; it noted that all who drop out should

33 Lewis 5. Beattie, The Development of Student
Potential, (Uttawa: The Génaéi&n‘ﬁon?eranee”%ﬁ Eaucatian,
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not necessarily have been kept in the stream until they
completed high school and therefore are not wasted poten-
ti&l.B“ Some have the capacity for further schooling and
would profit by staying longer, but many drop out for
excellent reasons and are better ocut than in. There are
other ways of obtaining formal training and of adding
informally to the development of skill and knowledge through-
out one's life.

However, it was made clear that the general importance
and value of education was becoming more and more a#idant in
that occupations in skilled and semi~skilled categories in
the early sixtiesz accounted for about one-third of all jobs;
but two-thirds of students in schools left before obtaining
enough education to train for skilled or professional work.
Therefore, two-thirds of the labor force were anﬁp&ﬁiag for
one~third of the j&bs.35 A natewarﬁhy‘limitatiau on the
jmprovement of this situation is that the extent of a stu~
dent's education will depend upon his personal capabilities
as well as the ﬂiversityiqf opperﬁunity aff&red.Bé Hever-
theless, the situation seemed to be more acute than necess-
ary because "two-thirds of all individuals and probably

about half of those who ¢ould do so, fail te~caﬁp1&te a

3‘} &E@_., Pe 3.. 3‘5 lbi&n,?a 9 v 36 I_t?__i_éc, P l‘ba
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regular high school coarse.“37

One bright note was sounded. HMany Canadian drop-
outs do enrol in other courses. Over 20,000 students were
enrolled in secondary school correspondence courses; an
equal number were articled in apprenticeship courses; and
thousands more were attending private trade and business
sehaals.33

Beattie's study also explored the causes and methods
of treatument af'&rap«eat. He éuated Cork:

In most cases school withdrawal results

from a multiplicity of factors, which when

operating together pregent the individual

student seemingly insoluble problems which

he can most easily meet by withdrawing from

school.

Beattie added:

Whatever the external causes appear Lo

be, the real cause lies in the pupil's re-

action to them. They may reduce his morale

to the point where he has to change his

enviromment to retain his own self-respect.

Our objective should be to prevent this

subjective reaction by ramaz&ng the exter-~

nal causes which create it.

Beattie further quoted Canadian Research Committee
on Practical Education data on causes of drop~out as listed
by teachers and later by the smployed drop-outs. Agreemenl

between teachers and pupils on reasons was very close.

37 jeid., p. 21. 38 1pid., p. 24, °7 ibid., P. 27.
40 1pig.
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The main reasons given were those related to school, such
as subjects, teachers, lack of interest, and economic rea-
gons such as parental attitude and sickness.“l

Beattie's study then marshalled thinking for an
attack on the external forces wﬁieh cause drop-out by breake
ing causes down intec four categories, He 1ab§lled these .
forces adverse factors and saw them as forces which ten&éd
to act upon young people at a time when they wers reachigg
for independence and sometimes caused them to take premature
action. The adverse factors were:

1, Lack of effective guidance. 4 1959 survey in
Maryland indiecated that parents still play the most imysf-
tant role in helping students choose life courses.“z The
student may rebel against parental chaiees or he may place
8 low value on education. Both situations lead to drop-out.
Furthermore, sgociety's example is often faulty. 1t is |
widely accepted practice to seek the easy way. Fimally, if
his peers place a low value on schooling, a student may be
guided out of school.

2. Lack of motivation. Poor choices of ea&rses,
lack of aptitude, lack of interest, lack of self discipline,

are variations of this ferae.“3 Deliberate laggards are

4l ypid., p. 28. ¥ 1pid. 43 1pid., p. 29.
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probably best accommodated by firm treatment such as that
meted out by the Calgary School Board. There they are
expelled.

3. Lack of opportunity. Limited course selections
and lack of diversified grouping in smaller schools is a
noted cause of withﬁrawal.ah Compulsory attendance to age
fifteen years keeps children in school, but after that
point rural enrolments drop off severely compared with that
of larger urban schools. In effect, a program sufficiently
varied to meet the needs of individuals is essential to a
high level of holding power.

4. Lack of means. Continuance of formal education
is dependent on sufficient funds.“s The Association 4'Edu-
cation du Quebec found, in its survey of grade seven stu-
dents, that over half the drop-~outs at this level were from
the two lowest of nine income brackets. The percentage of
drop~outs also increased rapidly with the sigze of tbe'family.
it is also probable that availability of jobs may be a lure
to leave school. Some sort of financial assistance appears
necessary to retain low income families in school. Guebec
gave payments of ten dollars per month to each family with

a sixteen~ te'eighteen~yaar~alﬁ in school,

Mzbiﬂn' ?a 33. I&S l_b_é;g;', P- 33"
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Beattie's study proposed solutions which included

mainly increased guidance, in the broadest sense, diver-
sity of opportunity, and increased financlal aid to stu-
dsnts.“é Parents should participate more intensively in
establishing good habits, attitudes and in facilitating
gtudy at home. They must alsc know where to turn for ad-
vice in these matters. Home and School Associations,
better raparting, personal interviews, fuller information
on courses, more favorable recognition given to scholar--
ship, expanded guidance and counselling in the schools,
and inereased co-operation between industry and the educa~

tional systems were all facets of a program intended to

 improve the general attitude to scholarship and to increase

the holding power of schools. The aim, of course, was to
motivate people to want to achieve well in school, and
required reinforcement in the form of a wide range of op-
portunity for education. Accommodating the talents of
individuals by streaming, flexibility within the classroom,
diversification of courses in aecca&ary échaals with con-
current maintenance of standards, represent opportunity at
its best.“’ Finally, to make fullest use of proposed
imprévements, financial aid from the federai government,

designed to equalige educational opportunity, as well as

b6 1pid., p. 40. 7 1pid., p. 46.
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increased bursaries and direct student aid, were seen as
48

necessary adjuncts to the entire scheme.
It is to be noted that Beattie's study was intended
as 8 ﬁtaéhiﬂg point for discussion at the 1962 Canadian
Conference on Bducation. It drew upon reliable factual
information to support its philosophy but, as evidenced by
the breadth of its proposals, Beattie's study ventured to
stimulate discussion on long range iwpraveman2$~énd not to

provide an immediate panacesa.

ihe Toronto Study

1In 1961, in Toronto, the Social Planning Council of
Metropolitan Toronto set up a committee to study the problem
_of drop-outs. The report of this committee's work was pro-
;duead{in {Jctober, 1961, and is the outgrowth of study and
discussion, ﬁut not formal resesrch conducted in Toronto,
gince resources for thia purpdse werﬁ'ﬁat a?ailable,“g in
their»diseuasians they relied heavily upon research eman-
ating from the United States, although some Toronto statis~

tics were used to substantiate their~finding3.

48 ibid., p. S5k
A Report on School Drop-outs, (Toronto: The Social
Planning Council of Metropolitan faranée, 1961}, p. 1.
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The committee was composed of representatives of
education, industry and social agencies. Their work fell
into the four categories of Guldance and Counselling,
Flexibility of the 3chaal System, Work Study Programs, and
Retraining and ﬁpgraéing.5ﬁ The committee defined a drop-
put as a pupil who leaves school without cempleting an
educational plan or course, and emphasized the seriousness
of the situation by gquoting Toronto statistics which showed
a'retéstian rate af.saiy 30 per cent between grades nine and
thirteen.”t The Committee referred to & confusion of values
" which lent too much emphasis to academic type education and
listed causes of voluntary withdrawal as ars fraﬁ&ently
found in the literature on the topie, aamely; éiaﬁatiafacbian
- with school, poor academic achievement, home status, personal
deficisncias.52 The Committee also drew attention to recent
advances in dealing with the problem, such as greater diver-
sification in the school curriculum, establishment of voca-
tional guidance depértmanta, a child adjgaﬁmen& center, and
increases in voestional training.sg The committee made
special mention of reading éiffie&ltiaa among boys.

The sub-comuittee on gaidanca‘asd counselling surveyed

52 Ibid., p. 5. 53 ibid., p. 6.
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the availability of qualified guidance services in Untario
schools and, in the light of the Kew York Evard of Education
experiment,sk recommended early identification and treatment
of potential drop-outs, extension of guldance services to
elementary school, increased remedial teaching staff, in-
creased guldance staff including social workers and psychol-
ogists, more contact with parents, and more child psychology
in teacher training'55

The committee on flexibility in the school system
recommended more opportunity for parents to meel with
teachers, availability of schools f{or study after hours, less
rigidity in the grade system to sccommodate individual needs
including both the bright and the dull, improved selection

56 Worthy of special note was ref-

and training of teachers.
erence to &n article by W. H. Worth in which he concluded

that non-promotion neither improved performance nor helped
57

maintain standards.
The committee on work study programs recommended the
establishﬁent of courses combining formal schooling with on-
the-job training, the courses belng deslgned to meet job
reqairementa;58 This was intended primarily as an improve=

ment on exiasting terminal courses for slow studenta.

54 Ipid., p. 8. 55 Ipid., p. 15.  °© ibid., p. 13.
57 ibid., p. 14. % Ibid., p. 19.



L8

The committee on retraining and upgrading dealt with
methods of assisting people who had already dropped out of
gschool, and urged provision of oppeortunities for guidance
and refinement of some skills, similar to the Detroit job
upgrading pragram.59

The work of the Toronto Social Planning Council's
Committee on 3chool Drop-outs terminated with the forward-
ing éf recommendations to federal, pr@vincial‘ané local
governments,

- To summarize the drop-out picture in Canada, & sub-
‘stantial amount of concern had been directed toward the
problem, but formal research in Canada tended to be spotty
and most frequently took the form of statistical treatments.
Un the other hand, educational authorities in the United
States, as well as gathering data, actually tried many

different solutions to the problem.
Early 8School Leavers in the United States

United States drop-out studies have been mainly of
the follow-up variety and produced basically three categor-
ies of information: 1) facts on drop-outs, such as their

1.G.'s and numerical relationship to the general population,

59 1bid., p. 21.
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2) opinions regarding reasons for dropping out, and
3} philesophical sa&eulatiaﬁs on drop-outs and what can be
done about them. UJenerally, studlies contained two or all
three of these categories of information., JSome studies,
however, were not follow-up studies at all, byt instead
endeavored to identify potentiasl &r@pwauﬁa and to treat
them before they withdrew. Thess studies form a logical
sequel to the proposals for solving the problem and will

be reviewed with thea.

?aetua 1afe-

Aa early as 1907, ika:nﬁike drew atteation to the
high rate of elimination of students who first enter&ﬁ
achool betwesn 190& and 1904. A total of 31'7 per cent
failed to get beyond the ninth grade.®9 Ayres also indic-
ateé a similar trend when in 1909 he pointed ocut ﬁhat schools
taadad to take all studeats tu the fifth grade, half of them
to the eighth grade and one~tenth to the final year of high
achﬁal-él 3ince that time there has been a steady rise in
éka h@lding pawer'af schools in tﬁa ﬁnitad States. The
United States Office of Educatian’ralease& figures covering

(the entire nation during the twenty~Iive year period

60 As qn@ta& in C, W. Harris, Euncyclopaedias of Educa-~
tional Research, (New York: The Macmillan Company, 196

Pe 8. ¢
1 1big.
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between 1924-25 and 1948-49, and bagsed on fifth grade enrol-
ments beczuse compulsory attendsnce laws are effective until
that time.éz The percentage of students entering the ninth
grade rose from 61.2 per cent to 86.3 per cent, and the per-
centage of students graduating from high school rose from
30.2 per cent to 58.1 per cent. Furt&erm&re,_ﬂarris repor-
ted a helding power increase of twenty-five per cent between
1945 and 195&'63 Essentially the trend was to retain more

students in high school although there was considerable
.‘variatien from school to school and from state to state.

In Lambert's report of a West Virginia study it was
noted that in one ares sixty~five per cent completed the
high school course while in another only nineteen per cent
graéaa@aé.ék In 1954 the state of Georgia had a holding
power of only thirty-four per cent, while Wisconsin retained
' seventy~three per cent of its young people through gradua-

tion from high,schaal.65 One readily asks why such

62 wgchool Retention kate Rises,” School Life, 42:20,
January, 1960.

63 Harris, loe. git.

é“/ﬁamuel ¥. Lambert, "lIncreasing Bducation's Holding
Power," N. E. 4. Journal, 39: 6@5, Lecember, 1%50.
65 Harris, lec. git.

\‘
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variation occurred, whether improvement could be wrought,
and whether the cost made iﬁ%ra#ements worthwhile.

indesd, it seems inevitable that, at some time
during one's investigaﬁiaa éﬁd consideration of the drop-
out problem, the question comes to mind as to why we bother
with drspéﬁgﬁs ét all. If,tﬁey don't want to attend school,
why not iaa€efthem aiena? Beny were just misfits and
ﬁro&ble—makerﬁ anyway. ﬂfhe anaﬁaf givan by wost authorities
had either a m¢ral base, or more fraquently a practical,
mat&rmaliatic one. The ideals of;egucati@n'ineite-hhe,maral
" gbligation not to allow a child to leave scheol before his
- fullest eayaéiniaﬁvars realized. School has onre of the
greatest influences on children and one cannot discard this
influence lightly. On & more practical le?%l,-nﬁe school
can save sociely a great desl of expense by keepling young
people in school where the eaviromment is ﬁera conducive to
good citigenship than the gang haﬁgeuts to which dArop-outs
might gravitate. The H.E.A. Kesearch bulletin®® pointed out
that jévanile delinquency occurred ten ti&es piore frequently_
among drop-outs and, according to Monrcs, forty per cent of
the criminals committed to federal and state prisons and

reformatories in 1933 were between fifteen and twenty-four

66 ”hlgh ﬁehﬁsl Brap~auts,“ N. E. A. &eseareh Ball~
ebin, 38: 12, February, 1960




52
years of aga.é7 Furthermore, the average high school grade
uate earned £50,000 more in his lifetime than the person
with only eighth grade standiagég and, while Byrne described
this approach as "crass materlalism,“ég it was one taken by
many authors, and with some foundation. Projections of
laborer versus technician and professional requirements in »
1975 in the N.E.A. Hesearch Bulletin showed that the un- |

skilled laborer would have a much more difficult time find-

ing employment as a result of the trend to automation and

70 'In 1950, twenty-nine

the alimiaatien of unskilled Jobs.
- per cent of the labor force was unskilled. By 1975 this
 figure was expected to drop to twenty-two per cent. Tesg-
eneer pointed out that a good basic education was necessary
to learning a skill and the drop-out lacked this,’® %hy,

then, did they leave school?

/ 67_%alher Scott Monroe (ed.), Engyclopaedia of Edu-
cational Research, 1952, p. 1516. '

_ 48 H.E.A. Hesearch Bulletin, log¢. git.
69 fichard Hill Byrne, "Beware the Stay in School
%gggwagan,“ Personnel and Guidence Journal, 36: 494, Harch,
70 N.5.A. Besearch Bulletin, loc. cit.

7 R. A. Tesseneer and L. M. Tesseneer, "4 Heview
of the Literature on School Drop-outs," H.A.8.5.F. Bulletin,
427 142, May, 1958. .
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The answer to this question is without doubt the
heart of the entire matter; for with this knowledge some-
thing can be done to effect & remedy. 1t was to this end
that extensive investigations were carried on in various
sections of the United States., Although the findings of
these research projects did not entirely agrée with each
@bber,:aad'in fact some were in direét conflict, some
variatlon in motives for leaving school was to be expected,
since local traditions as well as needs daubtléasly influ-
ence the decision of the youth about to make up his mind
about school. In any case, certain characteristics of thé
drop-out gituation recurred time after time and these have
formed the basis for much of the ra@aﬁial work undertaken.

The charascteriastics ﬁareafb&r listed represented
the cumulative findings of many investigators with certain
"autatanding ﬁpécific instances cited, but they were not to
be interpreted as ehéractariatie'af all drop-outs all over
the United States. .

l. Drop-outs were generally rata:ﬁed at least ons
grade. Livingston's study showed that eighty-four per cent

of the group he dealt with were retarded two gr&d&s.72

72 4, Hugh Livingston, "Key to the Drop-out Problem:
The Elementary School," Elementary School Journal, 59: 268,
Febrmry; lgs@* ) ' ' - " .
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2. Drop-outs were inclined to participate very
little in extra-curricular asctivities. Livingston sub-

gstantiated this by contacts with former teachers as well

as the dr@p-outs.73

3. In a lower l.y. range, Murk found that pixty-
thrae per cent had 1.Q.'s above ninaty,7k but Tesseneer
reported a number of surveys in which drop-out I.4Q.'s
were notably lower than those of graduates.'”? Unguestion-

ably, some drop-outa had good i1.4.'s and Wolfbein reported

that one in sixteen had college level ability.76

k. Drop-outs tended to come from & weak home or
one broken by divorce or death. 3nepp found seventy per
cent of drop-~outs in thisvaatagary,77

5, bDrop-outs were generally children of parents
who worked at unskilled jobs. Livingston's study of eleme

entary drop-outs showed that eighty-two per cent had

73 1vi4.

7h Virgil Murk, ®"A Follow-up Study on 3tudents Who
ﬁrag Out of School," H.A.3.5.P. Bulletin, 4i: 74, February,
1960,

75 Tesseneer, op. git., p. 1k5.

76 Seymour L. Wolfbein, "Transition from 3chool to

Work: A Study of the School Leaver," Personnel and Guidance

dournal, 38: 100, October, 1959.

77 As quoted in Tesseneer, op. git., p. 149.
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unskilled parenta.78 Monroe reported a similar trend.79
6. Drop-outs were children with poor attendance
records in elementary eehaal.sg
7. DBrop-outs tended tv be lower in ﬁeading level.
Penty found that three times as &ﬂny poor readers drop out
as da good rs&ders.gl ,
8. Braguauts tended to come from an unlnapirzng
| home.
9. Drop-outs tended to come from low income fawm-
‘iliéa. Hand's study in Chicago showed that seventy-two per
cent of drop-outs were from low income families. 82
10. Drop-outs were generally children with personal-
_ihy defects which led to tension in relations with teachers
and other students. Hoberts and belUeever described him as
rﬁ#entfal, rude, sullen, defisnt, inclined to tell 118@.83
Bowman and Matthews' Eight Year Lungiﬁ&dinal Btudy revealed

that students saw their potential drop-out class mates as

78 Livingston, log. git.

79 Monroe, loc. gcit.

86-$nepp, as quoted in Tesseneer, op. git., p. 148.
81 As quoted in Harris, op. git., p. 1273.

82 hs quated in Tessenser, op. cit., p. 145,
83 Richard O. Roberts and John F, ﬁc&aevar A

Junior Occupational Program,” ﬁ.& S.8.F. Bulletin, gh. k5,
November, 1957. .
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lacking in friendship qu&lities.sh

11. Drop-outs tended to be people who transflerred
from school to school a good deal. Bledsoe reported an
incidence of transfers among drop-outs four times that of
those who continued through high aeh@al.gs

12. Drop-outs were predominantly people who left
school at age gixteen or seventeen yeara.sé Compulsory
attendance laws were genat&lly in effect until that time.
- ,135 Brop-outs are more likely to be boys. HMack's
| saﬁvey of 255 Massachusettes high schools substantiated
this poiat.av
ther drop-out factors such as race had been inves-

tigated but seemed to yield little general a@r@&m&nt.

Opinionsg of Drop-outs as o _Why They Leave School
Various surveys revealed slightly varying percent-
ages of drop-out apiaieas'@n leaving school. Harris criti-

cized the surveys as being too limited in design and for

8l Paul Bowman and Charles V. Matthews, Abstract of
Motivations of Youth for Leaving School, (Guincy, 1llinois:
?ggg?raity of Chicago, wuincy louth Development Project,

360}, Pe 4.

35 Joseph C. Bledsoe, "An Investigation of 3ix
Correlates of Student Withdrawal from High School," Journal
of Educational Hesearch, 53: 4, September, 1959.

86 Bowman ana'%atthgws, op. git., p. 3.
| 87 A. Russell Mack, “A Study of Drop-outs," N.4.5.3.F |
Bulletin, 38: 49, February, 1954. | \
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sccepting student opinions without allowing for rational-
izatian.gg The most common reasons stated by drop-ouls
included: 1) dissstisfaction with teaching and curricu-
1&&;39 2) feeling of not belonging, not well adjusted;
3) sconomic need;g@ L) lure of a job; 5) wmarriage and

pregnancy; 6) not interested im school.

Propoged ﬁa;utigag'aqg Philoso hiea 3%@&&1&‘1an

Philasophically, educators in the United States were
generally inclined toward the ideal that a high school edu-
cation was good for everyome. A great willingness to
strive to achieve this end, with considerable success,
akarae%arized their bandling of the drop-out problem. Some
saw it, however, not entirely as & achool problem.

Une may well reflect on the fact that one
of every five Americans presently lives in
one or another of our great citles. Approx-
imately a fifth of our total national elem-
entary- and secondary-school population
attends & school in one of these same cltles.

' Of this f£ifth, approximately one-fifth belongs
~ to & eulturally differentiated, educatiocnally
retarded minority group and, characteristic-
ally, they live in the poorest housing, suffer

the greatest congestion, dre exposed to the

48 Harris, op. git., p. 99.

89 $h&ebxer'a midwest survey attributed seventy per
cent of drop-outs %o this csuse. As quoted in Tesseneer,
op. git., p. 147..

9 Beriman attributed twenty per cent of drop-outs
to this cause, As quoted in Harris, gp. eit., p. 9.
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highest adult crime, produce the highest
level of youth delinguenecy, and face the
lowest level of economic upgrading and
mobility. To say that these problems, as
they relate to and induce drop-outs, are
uniguely the problems of our schools or
of the cities themselves is utter failure
to see the problem. 'The problems are
educational and gultural snd soclal and
economic and political. They must be 91
dealt with concurrently on all fronts,

Nevertheless, it fell to educationzl suthorities to
try various remedies in the school situation. These
attempts included curriculum impravameﬁts, changes in pro-
motion policies, changes in ﬁablie,ralatians, improvements
in guidance, part-time employment programs and job upgrading
programs. |

Curriculum improvements. Many authors advocated

differentiated courses of study and more realistic curricula
ineluding such subjects as those indicated in Henderson's
survey of Illinois parents, teachers, students and iaymen:
understanding civic affairs; homemaking; and courses whith
led to earning a living;gz Some caution was expressed,
however, by such authors as Byrne who pointed out that our

future doctors would not come from the ranks of the drop-

puts, and stay-ineschool campaigns, though useful in rousing

91 L. w. Nelson, P. K. Hunt and E. &, Cohen, "The
Drop-out Problem: A Orowing Educstional Concern Today,"
N.A.85.8.P. Bulletin 43: 277, April, 1901.

92 43 gquoted in Harris, op. git., p. 1270.
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interest, may be misieading.gB Host United States high
schools had enrolments below 175 students. They could not
be expected to do everything. Therefore, the aurriculam
should be made wmore [lexible, where practical, after cool
appraisal. lLarger schools definitely had the advantage inl
this regard. ,

Promotion policies. B5ince peer relations were such
a problem to the retarded student who saw all his age mates
advancing'thraagh school ahead of him, Bivingstan recomnen-
ded that promotion policies be aafgﬁinizaﬁ very carefully
with & view to raviaica,gk On the eth@f hand, Fine expressed
the opinion that “blanket policies of promotions have fos~
tered an attitude of irresponsibility &waﬁg BanY students,®9?
He found special guidance more satisfactory, especially for

bright low achlevers.

‘ | Low incowe families and poorly
educated families are characterized by disorganigation and
& tendency %0 place low value on education. Considerable

public relaticns could be done in this area in an effort

93 Byrne, op. ait-, p. 495
P Livingston, op. cit., ?. 27&

95 7, w. Fine, "Student Hetention in the Junior High
School," H. ﬁ.a.a.?. ﬁulletin, 453 84, ﬁ@vambar, 1961.
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to improve attitudes to the school and to education in
general. Following his Pine Hill High S5choeol experiment,
Boggan concluded that informed interested parents were
the most important factor in retaining papils.gé

lmproved guidance. Donald Davis experimented with
two matched groups of potential drop-outs in the graduat-
ing ninth grade of a high school.?’ They exhibited the
common characteristics of ratardati@ﬁ,'advarse school ex«
periences, pﬁbr r$a¢iag,'family problems. Davis accepted
the findings of previous studies which indicated that drop-
outs have a lack of self-esteem and a f@alingvef not being
wanted, and further that most reasons for withdrawal from
school are school centered. Therefore, the aim of the
preject was to determine the effect of a deliberate attempt
to inculcate feelings of worth in pﬁuwntigl dropmouts. ‘The
experimental group wae the subject @f consultations with
‘teachers, and all its members were made known to teachers;
the students were counselled and their problems discussed;
they were taken on field trips. The control group received

none of this attention. it was found that students in the

96 Barl J. Boggan, "Causes of Jtudent Drop-outs:
?glgﬁzan at Pine Hill," %.a.s.s P. Bulletin, 39: 85, April,
5

97 Eanald g. Davis, "An &x?ggimemgal utidy of sagen~
tiagl Drop-outs," Pergounel aad Guidance Journsl, LO: 799-
802, Hay, 1962. e



6l
experimental group had fewer failures, fewer disciplinary
raferrals to the office and no drop-ocuts after a year. in
the control group, fourteen per cent dropped out. IJpecial
attention seemed to resgult in greater holding power,.

Possibly the moat interesting support for the improve~
ment of guldance programs was the conclusion offered by the
New York City Board of Education following an investigation
of two methods of condueting guidance programs, one stan-
dard control group and one intensive guldance test graup.93
There was little difference in the rate of gradustion in
the two groups and resesarchers concluded that intensive
’wa?k done with the teachers, who taught both control and
experimental groups, had led to a carry-over into work with
the control group, which therefore beneflitted also,

An outstanding example of the effect of improved
guidance was that offered by the Scholarship and Guidance
Association of Chicago. They conducted a study in depth
and, using inéividual casework, sought to investigate the
relationship between poor school behavior and achievement

and home prﬁble&s.?g The aim was to determine whether

98 nintensive Guidance Given Potential High School
ﬂggg-au@a,“ Personnel and Guidance Janraal 35: 564, May,
1

99 Bolomon OU. Lichter et al., The
. . Drop-outs (New
York: The Free Press of Glencoe, 1962), p. V. !
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intensive individuzmliged treatment could effect better
gocial, educational and emotional adjustment for the drop-
out or pasential drop-out. “Harely &a children who are
successful in school leave prior to graduatian.“lga There~
fore selection criteriahiﬁeluded academle underfunctioning
-&a'well as truanﬁing,'bad behavior and an i.4. of ninety or
better. High schools referred the sixty b@ysAan& forty~
five girla used in the study. For each referral a three-
fold description was developed: 1) “ﬁhe predominant observe
able complaint such as learning difficulties, social com~
' plainﬁa, anxieties, depression; 2] the major psyclbedynamic
issue such as neurosis or character disturbance; 3) the
character formation or essentially the charascter disorder
such as schigzoid, depressive, magoehistie, eempulsiva.lgl

The program was initiated in 1954, terminated in
ﬁavembef, 1958, and included interviews with the student
~ and the parents, detailed study snd aasesaﬁeut, financial
assistance for certain children, vecational counselling,
psychiatrie consultation, medical and dental care where
n@easaary.laz

It was speculated that many drop-outs simply use

school to work out conflicts not connected éelely with

| 100 ibid., p. 2. 101 ibid., pp. 12, 13.
102 1pid., p. &
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education., In such cases the school did not create the

problem and remedial measures would be ineffective as long
as the conflict is untreated.9?
Findings included the follawing'paints:

1. For almost two~thirds of the boys, but only one-
third of the girls, mslfunctioning began in elementary
school. 0% | |

2. 3eventy-two per cent of the study group had

problems in more than one school area, such as achievement,

- misbehavior, truaaey.las

3. Girls tended not to become troublemakers until

adolescences, possibly because a favorable response to social

pressures to be good brought the gratification of accept-
| anea.lﬁé

L. FPinasneial stress was not a significaant factor.
in only f@ar‘af the seveﬁﬁy treatment cases was financial

agsistance necessary. Capable students somehow overcome

finaneial obstacles.l®?

5. Forty-eight per ceant of the boys and thirty-one

103 1pig., p. 40. 1% gpig., p. 0. 195 ipig., p.61.

106 ibiﬁ- s P 63! 167 mibld‘ y Pe 66'
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per cent of the girls had [.¢.'s of 110 or over, but
counselling was no more successful with them than with
those in the normal ranga;lgs

6. Girls appear better able to take the stresses
oceurring in a poor‘environmeﬁtaleg
| 7. Forty-nine per cent of the girls were draining
off thelr tensions in overt behaviar’aﬁeh 88 restlessness,
lying, drinking. Earlier defenses of conformity had been
broken down by adaleacenee. By'coatraét, forty-nine per
cent of the boys were ”unmasculina,ﬁ lacking independence
‘aﬁd aggressiveness. Because tnay,éctivaly rebelled, the
girls were “healthier® than the boya.llg

8. Host problems in the group studied stemmed from
character malformation and not neuroses. Problems did not
arise out of laziness, poor study habics, faulty discipline,
pear curricala.lll

9. Thg entire group was difficult to treat. Thirty-
three per dent dropped out before tha fourth interview and
seventy-one per cent of the remaining seventy left too
saan.llz

10. Pifty-two per cent of the girls and forty-six

per cent of the boys improved in personslity functioning.

108 | is., pp. 66, 65, 199 Ibid., p. 68.
MO ypia., pp. 71, 77, P ibia., p. 7.

112 1pid., p. €3.
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There was a high correlation between improvement and length
of tra&tmsnt.lls

1l. Personality improvement led to improved school
functioning; but boys and girls who showed no personality
improvement, did not show improvement in school. *14
12. Of the treatment group of seventy, fifty-six
' were old enough to la&vé gchool at the end of the treatment
?erimd. Of these almost fifty per cent had remained in
school or had gr&da&ﬁaﬁ.ilﬁ

13. Investigators found no special school dynamic,
paraénaliuy problem, or external factor that could be con-
sidered primarily or uniquely related to dropping out of
school. They were, however, able to suggest danger signals
the school should watch for, such as sharp diserépancies
between intellectual ability and academic functioning,
sudden ebanges for the worse in high Behaal functioning,
®odd ball® behavior, always blaming others for troubles,
“and belligerency.116
The Chicago study concluded that drop~outs were not
“geting constructively but were running away from a disagree-

able situation. PFurthermore, emotional problems in the

31pia., pp. 85, 87. ‘Y% 1via., pp. 89, 258.
115 pia., p. 90. ¢ 1big., pp. 94, 188, 253.



youngsters and their parents were the major cause of

school difficulties and resultant school leaving; but since

no typical emotional disturbance cnaracterised the group,
treatment had to be individualized and ahauld b@ begun
early in order to insure success. ?1nally,-itlwaa noted
that emotional problems are more affectivelfﬂ&éait ﬁith
while the child is in school, than. after drap-éuﬁ when he

is at large in the community and a prablam ta society. 117

Part-time employment. Many rasaarchera csnai&ere&

part-time employment an impertant factar in ingreaaxng

holding power. HRoberts and %cﬁeeveraraperted‘a well devele

118

oped pregram of this kind. Potential drop-outs were

referred to a special orientation class in which, among

other treatment, if it was found that part-time employment
would benefit the student, he was assisted in obtaining the

job, and a counsellor kept in touch with the empléyer.
,Jcb\uggggding.gregrgmﬁ. In the slums of large
cities were to be found thousands of youth both out of
school and unemployed. This condition was labelled by
Secretary of Labor Arthur J. Goldberg, "potentially the

most dangerous social condition in America today;“llg He

117 1vig., pp. 248, 253, 268,
118 Roberts and McGeever, op. git., pp. 43~7.

119 As quoted in €. 3, Capp, "Diverting our Social
ﬁ%ﬁamite,“ Journal of aamg Economics, 53: 756, ﬁavamber,
1961.
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recommended: 1) provision of some kind of job training to
gualify young people for employment; 2) devising some means
of locating employment opportunities; 3) vigorous enforce-
ment of anti-crime laws; 4) acceleration of efforts to elim-
inate prejudicial practises in business and labor unlons.

The eity of Detroit developed a program to accommo-~
date these unemployed non-graduated youth, age sixteen to
twenty yeara;lzg In the belief that drop-outs are uncom-
fortable in themselves and that they feel they have failed,

" the Detroit pragram'was’daﬁigﬁaﬁ to give them time to look
‘at themselves, reorganize and move in a positive direction.
Rooms for the training were well equipped, guldance services
were available, some on-the-job training took place, and
there was prolonged contact with stable adults. Improvements
in the appearance of the drop-out were noted; they developed
better work habits, were better able to present themselves
for employment and had a more realistic concept of the kind
of work they should seek.

These solutions, however, were not without some
eritics, nor were they considered, by their proponeunts, as
complete remedies. Dunkel suggested that not all of youth's
needs could be met in school and that holding power should

120 Nelson, Hunt and Cohen, gp. git., p. 278.
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, 121
not be used as a criterion of the school's effectiveness.

In faet, holding in gchool could become a pallistive or a
method of sweeping our social ills under the school rug,
thereby avoiding proper treatment. Further criticism was
jevelled at the inability to discover significant combin-
ations of factors responsible for causing withdrawal from
school, and he ealled for much more intensive research,
including longitudinal studies in order to discover the
interplay of factors involved in this multifactor preblem.‘v
This implied continuous study of school children from the
time of enrolment in the first grade through high school.
Potentisl drop-outs, identified by ability and achieve-~
ment tests a8 well as personal interviews, could then be
given special attention, whether it be course adjustment,
ecounselling or remedial work, to assist their staying in
school.

In coneclugion, it appeared that the climste and
philosophy of the particular school or school district were
the most outstanding factors in improvimg retention. It
seemed probable that there would always be early school
leavers; but the school that was aware of the problem and

attempted to solve it materially reduced the incidence of

1?1 Harold B. Dunkel, "Holding Power," The School
Keview, 65: 236,June, 1957. | |
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drop-outs. The best example of this was shown in Boggan's
report of Pine Hill High School where holding power was
increased by a program reflecting interest and a desire to
grapple with the preblam.laz Expanded courses including
auto mechanics and welding, expanded guidance including
counselling and home visits, and part-time work programs
raised holding power from fifty~four per cent to ninety

per cent.
Early School Leavers in Great Britain

The only other country in which publiished research
of any magnitude had been done was Great Britain., With a
much higher population eéneentratian; fewer areas for ex-
panaion of the ecanamy and, because of the greater supply
of manpower and much greater competition for jobs, a diff-
erent philosophy of education persisted. The Iimes repor-
ted that, with automation and introduction of new technol-
ogies, as well as the cessation of compulsory national
service in the armed forces, such crowding in Glasgow's
educational institutions developed that a system of part-
time education was instituted for 2,197 secondary school

students and 1,174 primary school staﬁanﬁs,123 in England

122 Boggan, op. git., p. 84.

123 w5chool Leavers in Glasgow," The Times Education
Supplement, 2343: 765, April 15, 1960,
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particularly, the belief that all children should complste
high school at public expense was not widely held. in-
stead, public high schools or their equivalent wsre inten-
ded to accommodate about one-third of the childrsn of
secondary school age. This privileged third received the
Grammar School education which prepared them for entrance
to university and was generally ueasi&&r&a'taa doerway to
opportunity. The other two-thirds of the school population
received the Technical Schocl or Secondary Fodern School
education. Both had very flexible programs but lacked the
prestige and desirability of the Grammar School. Erabably
the most devastating feature @f the whole picture was that.
selection for these schools occurred just after the child
turned eleven years of age. On the basis of a testing
program conducted each year for the current crop of eleven~
year-olds, a child's entire future was determined. The
result was widespread anxiety. Parents whose children were
about to write the Secondary School Seleetion examination
of'ten became overwrought, and there was evidence of anxiety
among good studentsg in Technical and Zecondary Modern
Schools who had "failed” the examination, it appesred
that some had failed because they were late developers,
but were capable of handling the Grammar Scheol courses

and found the courses they were forced to take uninspiring
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and unpradactive.lz#

Lack of confidence in the Technical én& Secondary

Modern school courses was evidenced in a marked drop~out
rate from these schools after the student had passed the
compulsory school asttendance age. The Bristol Bducation
Committee noted that in 1956 only two per cent of the
students in the age gfeup Just past fifteen years of age
| remained in school and, of these, half withﬁ#ew before
completing the fifth year in secondary sch@&l%zs Head~-
masters generally felt that these young ?@aple eéalﬁ
benefit from an additional year of school both for aca-
demic as well as social and psychological reasons, but
someé incentive for remaining in school was required.

The solution seemed to lie in providing some tangible
evidence of training and, wﬁth this in mind, a program of
examination and certification was developed which had tﬁe
raespect and support of employers and labor unions aﬁé the

community in general. This program was duplicated in

many centers throughout England and was later supplemented

122 ghelmaiVangsﬁ; #GazlJSémtiag‘§e§aviar,_Anxiety
and School Streaming," British Journal of Bducational
Psychology, 30: 22, February, 1960. '

125 "Staying at School," iggj?imﬁﬁ Lducation Supp-
lement, 2205: 1133, August, 1957. '
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by the establishment of Comprehensive Schools in which
the segregation or streesming of students waas less marked
and less final.

in the morass of the problem as it existed across
the ocean, Edelston's study strikes a familiar chard.lzé
In his study of British twelve- and thirtaan—year*aléa of
high intelligence, who were failing, he distinguished the
following categories clinically: diaturbing ha&a condi-
tiana, reaction character formations, infantile neuroses,
psychopathic states, and early psychoses. He made clear
‘that limitations to learning imposed by such emotional

states are more rigid than commonly believed.
Implications

It seemed of special significance that in the three
countries mentimn@ﬁ, in spite of slight variations in pre-
vailing conditions and philasaphy, similarities did exist
in both the nature of the drop-out problem and possible
soclutions to it. Causes centered around dissatisfaction
with sechool courses and a need for a feeling of accomplishe
127

ment, although Lichter's Chicago study emphasiged

126 Harry Edelston, as quoted in C. W. Harris,
op. git., p. 1279,

127 pichter, log. git.
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128 Selutions gener-

emotionzl problems as did Edelston.
ally fell into the categories of improvements in curricula
or more extensive guidance.

These were valuasble guide-posts in the investi-
gation of St. Jaumes drop-outs and gave both direction and
technical inspiration in the development of the St. James

study, the method of which is outlined in Chapter IV.

128 ;jelston, loc. git.



CHAPTER 1V
THE DESIGH OF THE 8TUDY

The review of the literature on the topic of early
withdrawal from school brought to light some interesting
features of the drop-cut problaem and soume techniqaeswfor
exploring the matter. There were indications as to why
- people leave school before complsting & course of study,
and some solutions had been tried and found productive.
Howaver, there appeared to be no indication of the actual
causes of drop-out on the Hanitoba scene. In its publica-
tion Student Progress Through the Schools, by Grade, 1960,
the Dominion Bureau of Statistice listed information on

cauges and destinations of drop-outs, such as employment,
death or disabilivy, marriaga.l tiewfoundland, Frince hd-
ward Island, Hova Scotia, Saskatchewan and Alberta were

treated; but there was nothing on Manitoba, presumably be-
cause no guch information was available. This thesis was

desizned to help fill the gap on Manitoba.

The Pilot Study
Ubtaining and campiling th¢ neeasaary information

1960 egtggﬁn Progress Through the Sehaals by Grade,
la Y * *
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on drop-outs required the development of a suitable tech-
nique including interview skille as well as appropriate
instruments. Therefore, a pilot study was developed for
the 1961-62 school year. Students leaving school before
graduation from grade eleven were reported to the inves-
tigateor, who intérviewad selected drop-cuts for the pur~
pose of ascertaining the reasons for withdrawal., It was
at this time that the inierviQW'teehnique was developed
and refined. |
Interview guide. Data cbllectaﬁ included: per- |

sonal atatiaﬁical information such as address, age, number
of schools attended; information about the parents, such
as occupations, educational level and country of birth;
attitudes to school, subjects liked and disliked, grades
failed; vocational plans and study habits; extra-curricular
activities and personal habits; and finally, the individ-
ual's own stated reasons for leaving school.

~ Explorstion of each information group required ask-
ing a number of detailed questions; and since proper
evaluation would require comparable information on sach
drop-out, it was necessary to have some method of insuring
that the same queatiaﬁs were asked of each Araywaut. An .
interview guide {Appendix "A") was developed t¢ serve this

purpose. It further served to reduce bias, to bring
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consistency into the interview process and, when completed

at the end of each interview, served as a record of infor-
matien'gatharad. Additional information on l.y. and read-
ing level was to be obtained from school records and entered
in prescribed places in the guide. _

. Results of the pilot study. By the end of the 1961~

62 school year a total of seventy-five boys and forty-seven
girls had dropped out of school in the St. James school
gystem, Of thess, fifteen had been interviewed. The

totals included summer losses which were determined by checke
ing school guldance files and office files of students who
failed t¢ return to school in September, 1962. Summer drop-
outs were contacted by telephone or personal call to deter-
mine whether they had enrolled in schools elsewhere and, in
all but a few cases, each student's status was clearly
established by direct contact. The few cases where this was
not practical were children of K. C. A. F. personnel who,
being subject to transfer from one base to another at fre-
quent intervals, had disappeared before contact was made.

In such cases, where a check with the personnel department
revealed that the family had moved ﬁa another R. C. A. F.
station, it seemed ressonable to assume that the student
¢0ncer3e§ was not actually a drop-out.

Feasibility of a drop-out study. Although the pilot
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study had proved to be a useful exercise which provided
opportunities for the development of suitable techniques
and instruments, the valid data it produced was restricted
to the foregoing statistics on the entire drop-out popula-
tion. The number of drop~outs was so large that interview-
ing all of them would have been a task of prohibitive
preportions, and since no proper sampling procedure had been
used, any summary of the pilot study data would be inade-
guate. However, the pilot study did point out the feasi-
biiity of a study of drop-outs in 5t. James, provided
suitable sampling techniques were employed and provided the
interviek procedure was farthsr refined. ﬁdditional infor-
mation on personal adjustment was necessary. The method of
obtaining information from the schools at the time of with-
drawal had proved inadequate and would have to be impréved.
Furthermore, some drop-outs, or their parents, absolutely
refused to have anything to do with such & survey; but
their numbers were small and it appeared possible to compen~
sate for these non-respondents by taking a sufficiently
large sample of the drop-out pogal&;&on, although proper
sampling technique would prahiﬁit replacing them with more
‘camaparativ& subjects., In éummaty, impravam&nts-iﬁ'the
method of studying St. James drop-outs were essential, but

the study appeared to be quite feasible and held out the
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possibility of providing useful insights into the nature

and causes of drop-out.

Plan of procedure. JIdentification of salient fac-.

tors in drop~out and the validation or refutation of the

hypothesis required the definition of the subject popula-

tion, selection of a suitable sample of drop-outs and the

collection of relevant information on home factors and

school factors by a clearly defined téehniqne witieh would

provide a consistent framework on which the study might be

eonducted. Subseguently the data must be analysed to

determine which individual factors appear most critical,

as well as which group of factors bore the greater respon-

sibility in the decision to withdraw from school.

Subject Population
Frame of Keference
The frame of reference comprised all students en-
rolled in grades one to eleven in the School Division of
3v. James, during the 1962-63 school year. In September,
1962, the total number of such students in 5t. James
schools was 8,338,

Students Exclu

from the Stud

The pilot study pointed up the need for clarifica-
tion and possible exclusion of students in a varisty of

categories.
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Grade twelve students. Students enrolled in grade

twelve were deliberately excluded from the study because

of the avallability of equivalent study pragrams in first
year uﬁiveraiby. Many Manitobans elected to attend univer-
sity, occasionally outside of Manitoba, instead of taking
grade twelve. OSuch peopls are obviocusly not drop-outs, yet
it is often difficult to establish where they are ané why
they choose to leave the system. Therefore they were ex-
cluded from the St. James investigstion.

Grade eleven repeaters. ls & student a drop-out if
he completes grade eleven withvenly one supplemental, but
does not return to school to clear it? He may choose to
take private tuition or he may decide to attend night
school. He might even continue his education in some tech-
nical school, particularly if the subject in which he lacks
standing 1s not ilmportant to his further treining. In any
case, such people appear not to be drepwouta in the truasﬁ
sense of the word, and such instances led to the decision
to eieluﬁe from the St. James investigation any student
who ﬁinh&raw'aftar completing a full year of grade eleven
work. This decision was subject to question on the grounds
that a drop-out haakalready been &afined,'far purposes of
this study, as any student who leaves school before com-~

pleting the course of study in which he is enrolled. A
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student lacking standing in one grade eleven subject has
not, strictly speaking, completed his course. However, in
a democratic system a child may elect any course provided
he meets the prereguisites, although he may not be equipped
to complete the course in the normal way. He is, of course,
entitled to try, but the school cannot guarantee success.
~ If he experiences difficulties early in the course he may
be guided into a more au@t&ble one; but if the student has
been taken, successfully, as far as the final examinations
in the course, the school has served its purpose well, and
because of the involvements of suﬁylameatals-éné private
tuition, withdrawals after one year of study in grade eleven
were excluded from this study.

Withdrawals to correction institutions. Another ex-

clusion category was made up af students who might be withe
drawn £rem-s¢haal for placement iﬁ institutions of correc-
tion. 1t was known, from the pilot study, that such with-
drawals arose out of serious personal aﬁjustmeﬁn problens,
and since machinery was already iu effect to deal with them,
{the Juvenile and Family Court af'wanitsba), investigating
them at the time of the 3t. James study a?peared to serve
 no purpose. in addition, they would actually not be out of-
schoel at all.

Hon-residents. Non-residents were similarly excluded
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from the St. James study. Large school districts sometimes

attract students from less privileged raral areas. 3uch
students bring along with them built-in problems including
financial problems, homesickness, inadeguate éeaﬁol back~-
ground, and the difficulty of adjuatihg to a strange schaél
system without the stabiliaing influence of a regular home.
Horeover they would Be difficult to inveatigaﬁe once with-
drawn;’sinea they would tend to return to their homes.
FPinally, it is not fundamentally an aim of the S5t. James
school system to accommodate people whose parents aée not
residents and taxpayers. Therefore non-residents were ex-
claﬁed'frem the study.

School transfers and overage students. Students who

“dropped out following a move to another school district
were to be excluded as were students who had re-enrolled in
school after passing the ﬁge of twenty-one years. in thesge
cases it was felt that St, James' educational responsibile
ity must terminate at the city limits and at age twenty-one
88 prescribed &y the Provincial %overament.2 Iransfers to
privéte schools, however, were excluded for different rea-

sons, Although thay would be leaving the 5t, James public

2 The Public Schopls hct., (The Department of Educa-
tion, Province of Manitoba: Gueen's Printer, 1954), Part
X1l, Section 237, Subsection 2.
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school system, they were not actually dropping out of

school, and since the reasons for leaving could include
religious factors as well as financial-social status it
was deemed wise to exclude them. Conversely, drop-outs
who enrolled in business colleges or who later returned
to school were actually included in the subject popula-
tion on the grounds that the factors which cause the

. initial surrender, the decision, even though teaporary,
to relinquish opportunities for free public education,
bear investigation.

Medical reasons. Withdrawals for confirmed med-

ical reasons, aside from pregnancy which may have social-
emotional implications, were not to be considered as
drop-outs for purposes of this study. The inability ef
medical science to control disease to the point of perfec-
tion is not the point of the St. James investigation,
gtarded children. Children with I.(.'s of less

than eighty were excluded from this study. Their problems
are entirely unique and must be treated quite apart from

those whose capabilities are normal or better.

Subject Population

With the exception of the various categories of
students marked for exclusion, the frame of reference ir-

cluded all students in grades one to sleven in St. James
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schools. The subject population included all drop-outs

from this frame of reference, but not all were to be
interviewed. The method of selecting certain drop-ocuts

for interview is referred to as sampling procedure.

Bampling Procedure

~ The period extending from September 4, 1962, to
September 3, 1963; had been selected as the data-gathering
period in the investigation of 5t. James drop-outs. Since
‘the number of drop-outs from 5t. James schools in the
1961-62 school year totalled 122 boys and girls, it was
assumed, in the light of increasing enrclments, that at
least a similar number would drop-out in the succeeding
year., 1t wasg f&r&&er decided that one-third of these would
eongtitute an aée@u&ta sample for the purposes of the in-
vestigation and an elaborate plan was devised for inaaring
that all selectious werg_ﬁadﬁ by chance and without bias.

All drop-outs ééring the 1961«62 pilot study were

listed according to sex and month of drop-out. There were
seventy~five boys and forty-seven girls. 1t was noted
that there was a peak of drop-out activity in late January
and early February, shortly after Christmas examination
results ha& been released. This was followed by a lull
which gave way to another pesk in May, fcliawing the Easter

examinations.
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it was intended to use random numbers in the
selection of interviewees during the 1962-63 school year
and, in order to avoid chance bias or the possibility of
a run of numbers falling upon one particular sex or upon,
say, Christmas drop-outs to the exclusion of Easter drop-
outs, the drop-outs for 1962-63, who were actually as yet
unknown, were to be listed in two groups each of which was
subdivided into boys and giris:

1. Boys and girls who dropped out between September
L, 1962 and February 28, 1963.

2. Boys and girls who dropped out between Harch 1,
1963 and September 3, 1963.

The number of drop-outs in each subdivision such as
Group One boys, was based on the number recorded for the
same period in the previous year's pilot study, but the
actual number listed was slightly less than that for the

1961-62 period. This was done in order to insure a satis-

factory quota of interviews, inasmuch as & slight decline L

in the number of drop-outs for a given period could result =
in the loss of a significant number of interviews, if the

last five spaces on the list had been selected for inter-

views but were not filled. Therefore, as of September i,

1962, each subdivision list consisted of a series of num-

bered blank spaces, slightly fewer in number than for the

same period of the previous year, into which names would be
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entered as the students dropped out of school.

The actual quantity and the particular individuals
selected for interview from each list is best illustrated
by the following example. The total number to be inter-
viewed was one-third ef 122, or approximately forty-one drop-
outs. Therefore, since the actual number of Group Une male
drop-outs in the pilot study totalled thirty-two boys, the
number required for interview during the formal data period
was one-third of thirty-twe, or eleven boys. The number of
Group One male drop-ocuts for 1962-63 was deliberately under-
estimated at not less than thirty. Therefore the @roup One
Boys list consisted of thirty blank spaces numbered from'
one to thirty. Then, from Fisher and Yanas3»tables of ran-
dom numbers, Table XXX1ll was selected arbitrarily and with-
out prior exsmination of the numbers. RNumbers were read in
column one from the top left corner of the page, down. Any
number between one and thirty which appeared in the column
was checked off on the Group One Boys list until eleven such
pumbers had been marked. The drop-outs whose names were
entered i@aiﬁe these checked numbers as the year progressed
would be contacted for interview. Students whose names

were enterad beside unchecked numbers were not interviewed.

o 3 A. Fisher and Frank Yates, Jtatistical Tables,
(New York: Hafner, 1948), p. 105. ‘ '
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Drop-out lists for Group One girls, CGroup Two boys
and Uroup Two girls were developed in a similar manner.
The Group One Girls list consisted of girls dropping out
between September 4, 1962 and February 28, 1963. The pilot
study total for this subdivision was thirteen. The estim-
ated total for the data period was ten. The guantity of
interviews required from this group was one-third of thir-
teen, or four. The specific numbers selected for interview
were deternined by reading down f{rom the top of column six
in Table XXXIll of the Fisher and Yates tables. 3imilariy,
the Group Two Boys list, male drop-outs from March 1, 1963
to September 3, 1963, was estimated at thirﬁynsix, or seven
less than the pilot study total. The quantity of interviews
réﬁuireé was one-third of forty-taree, or fourteen, and
these numbers were selected by reading down column eleven
of the random number tables, and checking off numbers be~
tween ané and thirty-six, as they appeared, until fourteen
were checked. Finally, the Group Two Cirls list, female
drop-outs from March 1, 1963 to September 3, 1963, was
estimated at twenty-elight, or six less than the pilot study
total. The quantity of interviews required was one-third
of thirty-four, or eleven, and these numbers were selected
by reading down column sixteen in thg random numbers tables

and checking off numbers between one and twenty-eight, as
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they appeared, until eleven such numbers were checked.
This completed the drop-out lists for the formal data
period and it remained only to enter the names as the
students dropped out.

This concluding step of entering names on the blank
lists was done aceerding to date of last attendance‘as re-
ported by the school on thé official monthly achael report
“to the Department of Education. An inﬁerént advantage of
this plah.waé that it satisfactafiiyvqmixed.drop-oata from
'allnschaals concerned and prevented the possibility of a
series of students, reported at one time from @ne‘achoél,
falling on a run of intarview nusbers, thereby introducing
a type of bias in the direction of that school. This pat-
tern was to ba,rigiély adhered to and, in the event that
‘two students withdrew on the same day, it was determined
that numerical precedence would be decided by the flip of
a coin, In the case of summer drop-outs, who éould not be
iﬁemtified until 3eptember and who would virtually'have the
same date of last attendance, June 30, the order of listing
their names was to be determined by drawing the names from
2 hat.

Cne final problem reigteé to sample selection
‘remained to be ¢leared. In the svent of an excess of drop-
6uta appearing in a given period, it was decided that they

would simply be added to the drop-out list for the period,
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in chronological order of the date of last attendance,
and every third such student would be selected for

interview.
Hature of the Data

Some of the items used in the pilot study, such as
"Preparation for home and family living" were rejected
because inspection of respunses received, and a review of
their possible contribution, confirmed their irrelevance;
but most of the items withstood re-examination and some
new ones were added.

The following points wers considered significant in
the exploration of home factors: address, age, birthdate,
country of birth, sex, father's birthplace, father's age
- of entry to Canada if applicable, mother's birthplace,
mother's age of entry to Canada if applicasble, father's
ogeupation, mother's occupation, father's level of educa-
tion, mother's level of education, condition of home, per-
sonal appearance, close friends, siblings, domicile with
parents or not, persistence of pareants' marriage, bed time,
rising time, total slaeping time, team sports, use of late
ta;e#isian, ability to take orders, perseverance, addiction
to smoking and age started, part-time employment and type
of work as well as working times, usefulness of part-time

work, plans for furthertvaining and type of work sought,
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- use of family car, contacts with police, out-of-school
ergénisatians, physical handicaps.

The following points were considered significant in
the exploration of school factors: mental ability, reading
level, grade at time of drop-out, number of schools atten-
ded, school last attended, date of last attendance, ccursé,
favorite subjects, disliked subjects, course weaknesses as
seen by the drop-out, age started school, attendance at
kindergarten, acceleration, grades failed, difficulty in
study, sensitivity to failure, am@ﬁnt of homework, atten-
dance at summer school, availability of study place, stu-
dent's opinion of frequenecy of school trouble, tru&ney,
school attendance, readiness to seek help, interference of
school work with social life, imminence of failure, nervous
effect of testing, participation in extras curricular sctiv-
ities and desire for more or less of these, reason for
leaving, time of first urge to leave, reason for persistence
in school to time of drop-out, acquaintance with Child
Guidance Clinic, availability of advice on further education
and job selection, usefulness of school training, desire to
reﬁarn to school, ree@m@an&atisha for changes in the school,
opinions why others drop-out.

it is stressed that the purpose of the study did

not, at any stage, include an evaluation of the School
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Division of 5t. James, its schools, its administration,
its teachers or the quality of instruction offered.
Therefore, no material related to such an evaluation was

included in the list of data to be gathered.
Dats Gathering Frocedures

Data related to the various factors under consider-
ation was obtained from school records and personal inter-
views. A substantial amount of the material obtained in
personal interviews was statistical information, at least
gome of which was available from other sources such as
‘sehool records. However, there appeared to be merit in
obtaining it at first hand; it furﬁhar served to introduce
the interview process; and it was noted in the pilot study
that useful information regarding attituﬁ&a,’as well as

facts, were revesled along with the statistics.

Access ta all individual gersanal iecarﬁs of drop-
outs was requibed, 80 permission to use and to extract
information from these records was obtained from school
principals. It was a rule of the School Division of 5t.
James that all éuah records be kept uﬁ»toééaﬁa by elé&s-y

room teachers, so that information obtained from this source
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wag reliable., The shortcomings of these records were,
egsentially, that there was some variation in form as a
result of a changeover in the format of 5t, James schools
record folders, and that records of students who had
transferred in from other districts were often unavoldably
incomplete. In any case, vital statistices, school history,
general progress, attendance and teachers' opinions made up
the main body of materiasl available from this source and it
was to be used to verify interview statistics and to throw
additional light on the home ai@ua%&én as well as school

‘matbers.

Since this was to be a major source of information
in the drep-out study, speclal care was devoted %o improv-
iug‘aha interview guide and refining interview techniques.

need to expand all items in the interview guide to full
questions, so as Ea»r@auea blas and guggestivenessz in the
gathering of responses from drop-outs. It was recognized
that it would be impossible to eliminate bias entirely,
but in the event that assistance in conducting interviews
became necessary, fully prepared questions offered loss
epportunity for the interviewer to influence the kind of
answer given by the drope-out. In addition, all materisl,
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from personal statisties, through schoel progress, to
attitudes to the home and the school, was conceived as
falling under the two major headings, home factors and
school factors. For purposes of analysis, it appeared
feaaibla to number these items on the ilnterview gulde so
that items numbered ome to thirty-nine would be home fac-
' tors, while items numbered forty to eighty-one would be
school factors, Furthermore, both home factors and school
factors fell into logical groups of inférmaticn within
which ﬁhe drop-out's responses would have particularly
close relationship. To be able to see them summarized
side by side would lead to more effective interpretation.
Therefore, items desaling with howme factors were grouped
into personal faets, attitudes, family factors, habits and
behavior, and work experience and plans. ltems within
each graup were numbered consecutively. Similarly, items
dealing with schoul factors were grouped into personal
aeh@ai fécts, epinions and attitudes, habits and behavior,
and guidance factors, and items within sach of these

groups were numbered consecutively. At the same time the

actual arrangement of items in the interview guide was not

required to be in numerical order, but éaulé be so arranged

as to facilitate the conduct of the interview. Thus,

simple qaestians and waighﬁy.guastiﬁﬁs,‘aehaakuqueatians and
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home questions could be interspersed and 8¢ arranged that

one guestion led easily to the next without conjuring up
any conscious comparison of the home and the school.
Furthermore, questions requiring answers available only in
school records could be grouped st the end, but numbered
80 as to permit easy compsrison with related items when

- the analysis was finally made. &8 a result, all interview
guide items were expanded to full sentences and were loca-

ted in convenlent interview 9:&@?, not numerical order

{Appendix “E”l. A casual inspection reveals no obvious
grouping of material.

The interview guide was printed in sulficlent guan-
tities to provide a fresh copy for each anticipated
interview.

During the summer of 1962 |

a review of the interviews of the pilet study lent empha-
sls to certain points of technique:

1. Interviews are best conducted if at all possible
in the absence of third parties such as parents. lnevit-
ably the third party influences answers, as shown by con-
gcious glances of the interviewee. Many parents simply
gannot bear the answers that their offspring give when
opinions are required. They feel bound to interject, much

to the detriment of the interview.
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2. lInterviewa are best conducted, if at all
possible, on neutral ground. 1f they are conducted in
the school, the aura of authority pervades, especially
sinee the investigator was principal of a school. if
interviews are conducted in the home, family interference
and distracting influences upset rapport, The most satis-
faectory situation was found in the use of an office in the
local civie building where both interviewer &n&vintef-
viewee were strangers., This, however, could natvba made
~ an absolute rule of the interview because protective
parents and reluctant subiae%s sometimes forced the interw
view into the home, Under such circumstances every effort
was made to locate the interview in a room offering some
isolation. |

3. In the original conception of the study of 3¢.
James drop~outs, it was intended to interview drop-outs
virtually as they walked out of the door of the school
after meking the decision to withdraw. However, this
proved to be close to iapaasihle.k The declsion to with-
draw was seldom made suddenly and was frequently preceded
by absences ranging from a few'dayg Lo two Or more weeks.
After such an absence the drop-out, or a parﬁﬁ%,~aamatimés
merely telephoned the school to say that he would not be

back. Furthermore, since the investigstor had no authority
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in the reporting schools, there was considerable dependence
upon the generosity of the principals and the school secre-
taries for notice of a given student's withdrawal., Very
often the pressure of business delayed the relay of drop-

out notices. As a result, it wes found that the most reli-

able method of cbtaining information on withdrawals was to

‘obtain, from the superintendent, copies of each school's
‘&@athly report to the Department of EZducation. Here, vital
statistics on drop-outs as well as ﬁata of last sttendance
was given, and although it had the dissdvantage that notice
of drop-ocut wasg sometimes delayed as much as a‘full.méath,

since a student withdrawing on the firat day of a month

would not be reported until the end of the month, the relis-

bility and accuracy of the method made the disadvantage
tolerable. An even greate% interview delay occurred in
the case of summer drop-outs, who ¢ould not be identified
until September, long after the decision to withdraw had
been made.

L. The interview system brought forth useful faem
tual information as well ag valuable opinions of drop-outs
but it gave little reliable igdieatién of the drop-out's
own personal adjustment or the nature of his aéjustmant to
school. The investigator was not gualified to probe or to

evaluate personalities. Therefore, assistance in
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exploring these phases of the drop-out situation was
sbtained by adding to the interview procedure the com-
pletion, by the drop-out being interviewed, of The
hdjustment Inventory and The Behool lnventory farma.&
it was believed that, because of the impartial nature of
these forms, uninfluenced by any bias on the part of the
jnverviewer, they would contribute effectively to the
wvalidation or refutation of the hypothesis on which this

‘investigation was founded. These forms were ordered in

 advance of the data period. They were to be scored at

the end of the period and the results used in the anal-
ysig of the study.

5, An effort was made %o structure the entire
jinterview 80 as to put the interviewee at ease, if this
could be done at all, and to make him feel that nis com~
ments were significant and would be helpful in evaluating
school courses and other facets of the education. program.
it was planned that each drop-cut interviewed would be
told that his comments would be kept private and that,
although the interviewer was connected with the school
system, the intent was not to géthar ineriminating evi-

dence against the student or the school or the teachers,

b Hugh ®. Bell, Ihe Ad justment investory, (Pale
Alto, Califernia: Consulting Psychologists Press, 1961},
and The School lnventory, (Stanford: Stanford University

S——

Press, 1930]).
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but simply to find out how well the school system had
helped him fill his needs. The pilot study had shown
that light conversation, sometimes with parents, prior
to commencing the interview tended to lighten the burden
of apprehension that seemed to weigh down upon inter-
viewaes, and developed better rapport. ?urhhermare, set-
ting up the ihnarviaw in such a way as to call first for
simple facts which would not provoke any negativism, pre-
pared the way for mef@_impartant a?iniens and feelings.
However, no attesmpt was made to be clever or to trap
peepla‘with leading questions or éavioés probes.

Bingham's Technigue. The interviews were struc-
tured 80 as to try to bring out the salient-faatara in
dropping out of school. Awareness of certain pitfalls of
the interview process as well as ﬁesirabl& skills was
further insurance of accurate data gathering. Binghem

gave many useful points of technigque and errors to avoid:

1. Many respondents will give what they ﬁhiak the

interviewer wants to haar.s

i
g5

2. The participants in an interview react upon one

another and even the fact that the interviewer says

5 ¥Walter Van Dyke Bingbam and Bruce Victor MHoore,
gggsgg_gggggzigg,.(ﬁaw York: Harper and Brothers, 195?5,
pt 29 ' .



g8
*yh-huh," produces noticeable dhangas.é
3. The interviewer must be seansitive to what the
interviewese says and what lies behind what he says.7 :

L. "There is & growing consensus of opinion that
the interview depends on the ability to establish sound
-aacial relationships of warmth and trast.“g

5. "4 substantial amount of empathic ability is
esgential for successful interviewing. Within limits it
can be agquired or at least iaere&é&ﬂ."g The interviewer
- pmust really be interested.

6. "There is probably no such thing as a truly
open mind, one totally unencumbered by preconceptions,
totally receptive to new ideas." Therefore these precon-
‘céptiens rust be faced and either eliminated or dis-
counted. Y

7. The in%arviewar ast avold dominating the inter-
»viaw. There must bs a warm permissive atma&phere.ll

8. Listen. 1t is the interviewee's opinions that

ibid., p. 56. ' Ibid. 8 1bid., p. 57.
9 ibid., p. 65. 20 Ibid., 1} 1pig., p. 67.

6 7
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a&re required. Do not argue with him. 1%
9. Fifty minutes is the optinmum interview time.
Hushing may spoil rapport but dawdling may arouse resent-
ment in the interviewea.lB
10. Keep the interview on the sabjaen.la
11. "Do not ask questions directly until you think
the interviewee is ready to give the desired information
and to give it aecarately.“ls
12. Do not harangue or moralize but let the inter-
viewee criticlisze or moralize as much as he ehﬁas@s.&é
13. Phrase guestione so that they are easily under-
stood, but aveid implying the answer to your q&eatian.l7
| 14. Give the interviewee opportunity to qualify his
an&w&ra.lg |
15. The interview is most effective when the person
interviewed hasz confidence that what he says will not be

used to his &iaaév&nﬁag@.lg

Summary of Data Gathering Procedures
Data gatbering procedures were to consist of an

interview and a review of each drop-out's personal school

32 1p44., p. 172, 3 Ivid., p. 68. % 1pid., p. 73,
15 ibid., p. 72. 10 ivid., p. 73. 17 ibig.
18 1p5q., p. 75. 19 ibid., p. 172.
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records. Hach interview would be made up of an introduc-
tion in which rapport was developed, a questioning period
in which opinions and facts were gathered, and in inven-
tory period in which the student would be asked to complete
 Ee11 inventory forms covering school adjuatﬁeﬁt and person-
ality adjusﬁwent,za The school records were to provide
 information on school progress snd confirmation of factual
data gathered in the intervzaw._;?iﬁally, it waﬁvhope&
‘that Bell inventory forms would pravidé infaf@éiiam'mn-the

individual's personal and school adjustment.
Analysis of ﬁhé Date

| The data gathering period was to extend {rom Septem~
'Bmv'&, 1962 to September 3, 1963. At the conclusion of
 this period, all material gethered in interviews, all wmater-
jal gathered from school records and the results, after
scoring, of Bell inventory forms, were to be collated on a
:llarga ehart.zl‘ The large number of ltems and item responses
would make this a sizeable task, but being able to view all
the dats in concentrated form offered many &anafits includ~-

ing easier summation of responses, more certain perception

20
Bell, log._ git.

2ipid.
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of trends in the facts, .attitudes, and opinions of drop-
outs and, as well, & clearer analysis and interpretation
of the responses. It was further intended that a space
for personal impressions and observations of the inter-
viewer be included in the chart, as well as a space for
extra noteworthy information on the student avallasble from

school records, such as teachers' epinions of the student.

Uge of Tables

it was expected, however, that this chart would be

much too large to enter in the thesis and, becsuse of the

amount of detail on it, would not lend itself to photo-
graphic reduction for entry in the thesis. Therefore it
was planned nhat'tablas'be used to record the summaries of
the data taken from the chart. Hach table would encompass
one of the information groups desceribed under interview
Guide lmprovements. The r&aulting nine tables included a
table covering personsl facts, a table covering family
fa¢tors, a table covering attitudes, one for habits and
behavior, one for work experience and plans, another for
personal school facts, another ef opinions and attitudes
to school, another for school habits and behavior, and
finally a table ef'@aiéanc@ factors. it was further inten-
ded that Bell inventory forms be summarized in a separate

t&blﬁtzz

ibid.
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Other Statistical Procedures
Tables of figures are, themselves, inconclusive

and it appeared desirable to include other statistical
procedures to assist in interpretation of the data. How-
ever, the stated aim of this investigation was to uncover
salient factors related to sarly withdrawal from school.
I£7éne éf the facts, habits or attitudes under investiga-
tion is exhibited by over half of the sample, it might
reasonably be concluded to be more generally important in
" the decision to withdraw from school than other character~
viatics sxhibiteﬁ bygan;y small segments of the sample.
Salient factors will be made obvious by a simple summation
Aaf responses. Therefore no intensive statiatical treat-
went'waa glanneé, although it was expected that computation
of ﬁareanuages of rﬁ&panses would be useful in the inter-
pratatien‘ef certain items and would bé used as required.
Personal aéjastmant'&na school adjustment as revealed by

the Bell inventory forms were to be accorded similar

treatment,

The diversity of the factors under investigation
and the detail eﬁanaﬁiag therefrom, required that responses
to each item 5@ summarized and presented in some aimple

form which would make obvious immediately the ocutcome of
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the point under investigation in a given item. $pecific
item treatments for both tables and item commentaries
are given below in the same groups by which they were to
be reported in the tables.

Personal facts. A statement of the totals of each

sex would adequately summarize item one, but in item two,
u&e.impartann question is whether any particular neighbor-
“hood seems to be especially related to early withdrawal.
The newer and older portions of St. James are roughly sep-
arated by the boundary observed by eagt-end and west-end
schools, and it was ﬂeeided that this baundary, the lane
immediately west ai Sharpe Boulevard, would be used to
separate the sast-end or "old city™ drop-outs from west-
end or Ynew city" drop-outs. East-enders and west-enders
would be summariged as such in the tables. Any clustering
in any particular area was to be noted on a map of the
¢ity and entered in Gh&pbar V, and addresses of the entire
~ drop-out population were to be noted to g:aviﬁe‘a check on
‘the general valiéity.ef'the-sample; Fbr itam_thraa;.sges
were to be recorded aa;tntala'fsr'eaaﬁ year of age béyand
the compulsory school age up to twenty yaars. ?ér-item .
 four, birthdate, the imgortant point is wheﬁhar ar not

the drop-out was mature enough when,he.eammemeed aahesl
and was therefore reaé? to learn. This might be determined

reughlyfb? separating those whe.weré,a full‘aix_yéara.of |
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age'when enrolling in the first grade, from those who
were less than six. September first was selected as the
date which would separate "mature” beginners from "imma-
ture®” beginners and drop-outs were to be summarized as
mature beginners and imma;ura beginners. For item five,
the possible influence of another culture, on drop-out,
was to be shown by totals of drop-outs born outside of
Canada and those bﬁrn»in‘ﬁanaaa. Finally, in itam 8ix,
physical handicaps, the prevalence of such éff}ietions
among drop-cuts is the point under investigation, snd is
beét expressed as numbers with handicaps and numbers with-
anﬂ them. Eyesight problems correctible with spectacles
are fairly common and were not considered as physical
bandicaps.

Attitudes. The items dealing with attitudes were
expected to provide some indication of the general outlook
of drop-outs and to give some indication of the possible
prevalence of unhealthy attitudes and emotional distur-
bance. Indications were all that were sought and thﬁée
would be best expressed by simple totals of those expreas-
ing certain attitudes as explored in items seven, elght,
nine and ten.

y_factors. The items dealing with family

factors were intended to reveal influences, emanating
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from the home, which function in drop-out. 4s an example,
& parent born outside of Canada brings with him a set of
mores which may be in conflict with Canadian morves. This
might more likely be true if the parent did not attend
Canadian schools himself. Therefure, to uncover any poss-
ible relation to early school leaving, tables must indicate
for items eleven, twelve, thirteen and fourteen, the totals
of parents born inside and outgide of G&naﬁa,vaa well as
totals who enﬁeraﬁ Canada beyond eighteen years of age,
this being an age beyond which an immigrant would not
‘likely enrcl in school., Similarly, parental occupations
not only influence the amount of money which comes into
the home, but also the sﬁabilﬁ&y of the home, the care it
receives and the behavior of the family. Therefore, to
ancover any paasiﬁle relation %a\@arly withdrawal of chile-
dren, both mothers and fathers were to bé categorized in
items fifteen and sixteen, ia broad aeeup&ﬁimaal groups.
Yhaaa weret housewife, which rafers to women eariaa for
the home full time; unskilled, this beﬁng any Jjob, such as
laborer, porter, waitress, taxi driver, store clerk, which
involves no previous training and reguires 1imite& skill’
skilled, this being aay Jjob such as painter, earpenhar.
draughtsman, inspector, senior X.C.0U.'s in the armed for-

ces, which require previous training and may involve
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limited responsibility and management of others; man-
agerial~professional, these being people such as engineers,
clergymen, nurses, school teachers, department managers,
who are either highly trained professionals or who devote
#l11 their time to management. Another possible factor in
the drop-out's decision to withdraw is limited education
on the part of parents and, in order to bring out any such
relationship, educational levels, given in items seventeen
and eighteen, were to be categoriszed as: elementary, wean-
ing grade eight or less education; some high school,
meaning the parent's education ended in grade eight or
nine; high school, meaniag the parent completed a high
- school course; university, meaning the parent graduated
from university. The tone of the home is further influ-
enced by the cemyanibiliby of parents, the presence of ace-
 tusl parents, the presence of other children and the general
 condition of the home. The former two of these, items nine-
teen and twenty, are adequately axﬁl&rad with simple totals
of affirmative an&‘aegative answers, but the presence of
siblings, item twaatyuéﬁe, raﬁaireﬁ analysis into those
with three or morse brothers aad\sisters;’thuse,with two,
one, and those who were only children. ﬁcﬁaalllaéatian
within the distribution of siblings should be'natéd;\though
not, for simplicity, in the table. Finally, in order to
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unecover sny possible relation of the condition of the
nome to early schoel withdrawal, homes were te be categor-
ized, in iteam twepty-twe, as: poor, which describes homes
both cheaply constructed and badly kept or dirty; fair,
which describes homes of probably low cost but clean and
tidy; middle clasa, which describes homes of good con-
struction, without opulence and usually well kept. JSome
of the middle class homes in 3t., James, because of location
and furnishings, verge on being categorized as upper c¢lass
homes.

Habits and behavior. ltems twenty-three to thirty-

two were intended Lo bring to ligbt any possible relation-
ships between the drop-out's habits and behavior and his
decision to leave school before completing his course.

The practical aspects of interpreting results reguired that
replies be summarised as simply as possible. ?herafare,‘
perasonal appearance, even though subject to wide interpre-
tation, was to be summariszed as simply acceptable, which
implied at least ﬁleamné$$ and neatness, and offensive,
which included dirtiness, sloppiness, lack of grmaﬁing,
serious affectations in dress or any combination of these
traits, Hed time was to be sumnmarized as normal, meaning
any time up to 10:30 p.m.; and late, meaning any time after

10:30 p.m. Kising times were to be summarized as normal,
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meaning any time up to 8:00 a.m., or late, meaning after
8:00 a.m., with a special notation on unusually early
risers. ‘otal sleeping time was intended as a check on
the validity of bed times and rising times ang, wbilé
the responses are sultably summarized as adeqguate, mean-
ing eight hours or more, and inadeguate, meaning less
than eight hours, special mention was to be maéé of disg-
crepancies with bed time and rising time. Addiction to
late television or other late pnrguitﬁ on school nights
wag to be summarized as affirmative and negative respon-
ses, as was addiction to smoking. Age of starting
smoking required summary into age ranges of six to twelve
years, thirteen to sixteen years, and @ver«éixteen. Use
of the family car, police contacts and connections with
eut~a£~seh§®1 organizations werse each to be summarized
as affirmative and negative answers.

ltems thirty~three to

thirty-eight were intended to uncover any possible rela-
tionship between the drop-out's interest in employment
outside of the school and his dropping out of school.
Therefore, for item thirty-four, a summary of thoae'wha
engaged in 9artétima employment while iu*ﬁéhé@l and those
who did not was required. 38ince the types of work availe-

able to such paé@la are limited, summary inﬁaﬁthe three
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categories of delivery, sales clerk and "others"” was
deemed sufficient for item thirty-five. The time spent
on such jobs was to be evaluated in terms of the St.
James regulation regarding satisfactory working hours:

That principals be authorized to sign

Juvenile work permits st their diseretion

for Monday through Thursday, to work not

later than 6:00 p.m., also Friday even-

ings (4:00 p.m. and on) and Saturdays.

Hondsy 5o Thareday sever Giog oo g§ent
Juveniles and other students, who worked at part-time
Jobs within these limits were to be categorized "satis-
faetary,” while those warking'b@?aad the stated times
were to haléaaaidared in the excessive category. The
future value of this experience as seen by the drop-out
was 10 be expressed as totals of those seeing value and
those seeing no future value coming out of the part-time
emglaymanﬁQ Plans for further training were to be sim-
ilarly summarized, in this case as totals of drop-outs
expecting to take further training and those expecting
to take no further training. Finally, types of werk
sought by the drop-out were to be susmmarized as skilled
or unskilled, since their éﬁueatiana} levels would pre-~
clude employment above the skilled level at least for the

present.

23 Tne St. James School Divisgioen Ko. 7, Bulletin
to Principale and Teachers, 5t. James, December 14, 1962.
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Specific Item Treatments: School Factors

Again, the diversity and detall of the responses
‘to be gathered called for simplicity in the summary tables
in order to facilitate interpretation. Specific item
trestments {or school factors are given below im their
table groups.

Pergonal sehool facts. FPersonal factors wers cove
ered in items thirty-nine to fifty-one, and tables were
Yo be so arranged as to reveal trends in the personal
schoel facts of &rwp-maﬁﬁ. ihe point under investigation
in item thirty-nine, 1.Q., iswiether drop-outs tend to be
dull, snormal or bright and what the general degree of
learning ability might be. Therefore i1.4.'s were to be
e&tegariﬁed ag BO to 90, 91 to 100, and over 100, with
special mention of bright normals or better. 3Similarly,
general reading capability ie best ﬁaﬁabliaﬁea with the
following categories: low, meaning a year or more below
normal; average, or normal for the age and grade of the
student; and high, meaning a year or more ahead of the
normal., o

As fnr numbers of schools attended, the normal num-

ber of schools attanéed by a student completing high

school would include at most an elementary school, & janier

_high, and a high school. Any more. than this number would
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represent some dislocation of routine which could affect
the student'!s work and feeling for school. Therefore,
while some students might attend fewer than three schools,
beczuse of age or saheolAurganization, it was decided to
geparate drop-outs into two groups, those who attended
one to three schools during their school careers and those
who attended more than three. A similar simplification of
data would be necessary for recording schools last atten-
ded. HNot all schools would have drop-outs, aspeeiélly
eiemenﬂary'achaols where drop-out is practically unknown
:Vbeeauae of aa&pulaﬁry‘att&ndamee laws, g0 elementary
schools were to be grouped together ia the table under one
eategary,vwhiah weélé include even the few grade seven and
eight classes found in some of 3t. James' elementary
schools; and junior and senior high schools were Lo be
entered individually in the table as required, with special'
men%icniin the commentary of sche&ls'havinggn@ drop-outs.

| By contrast, grade of drop-out, item forty-three,
falls readily without manipulation into four categories:
grade eight or under, this being likely a limited group
becauss of compulsery attendance laws in operation to age
fourteen; grade ﬁine;sgra&a ten; éad grade eleven., Howw
ever, it was expected that data produced by the next item,

date of last attendance, would feqﬁiretcar@ful examination
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for eclustering of withdrawsls at a particular time of
year and adjustment of the tables might become necessary
in order %o bring out any clustering; bubt the anticipsted
arrangement on the table wes to be: those dropping ous
before Christmas; those dropping out in Jenuary and Febe
ruary, after Christmas examinations; those dropping out
batween %&r«h,ané.ﬁuaa iﬁﬁlﬁ&ﬁ?@;v&nﬁ, finally, summer
drop-outs. |

The course of study fﬁﬁm.Wﬁiﬁﬁ these dropecuts with~
drew, item forty-five, is susmarized in the tables uhder
‘the four broad groups into wileh courses logically f@l&z
'tha Lenguage Course, or Matriculation, which is fairly
rigid and inflexible {yvom grade &éﬁ@a through eleven; the
Hon~language Gourse which embodies a few move options in
senlor high school; the Comme

reial Course, pursued almost
exclusively by girls; the High School Leaving Course,
followed by students of more limited levarning eapacivy.

| Three of the remaining personel school facts,
attendance av kindergsrten, acceleration through the
grades, and possession of study facilities, are summarised
as positive and negetive responses. Age of commencing
school is summarized as thoge starting st flve years of
age, those at 8ix, and those 4% seven or évar; in this way
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giving some further insight into the drop-out's readiness
to learn at the time of enrolling in grade one. Crades
failed, however, item forty-nine, required some extra care
in grouping in order to reveal the existence and degree of
retardation among drop-outs. Therefore, it was intended
that the tables record the numbers who were not retarded
in school progreéa at all, those retarded one year, those
retarded two years or who had failed twice, and those who
were retarded three or more years were to be arbitrerily
- pategorized as suffering excessive retardation and grouped
together. Similarly, attendance records were to be
grouped and summariged in the tables as poor for many yesrs,
poor only recently and not poor av all, in order Lo uncover
any'r&latianﬁhip between attendance habits and early school
withdrawal. Attendance records were to be judged according
to the minimum requirements for the grade, those close to
or below the minimum being labelled poor.

School habits and behavior. Iltems fifty-two to
sixty were contrived 80 as to bring to light any relatione
ship between school behavior patterns or habits and early
withdrawal from school. 76 achieve this end, it would be
necessary to categorize the responses to cert&invquastienﬁ
in order to facilitate summarizing them., Therefore respon-

ses to item fifty-two, amount of homework, were Lo be
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susmarized as: little, meaning less than one-half hour
gach night; average, meaning one hour to one and anthalf

“hours; much, meaning arcund two hours or more each night.
VSimilarly in item fifty-seven, which called for reasons
f?% failing to ask for explanations or help with difficul-
ﬁiéa in school work, responses were to be summarized in

“tﬁrea categories: unflavorsble teacher response, which

would include undue teacher annoyance, fear of the teacher

ﬁn& personality clashes) embarrassment which would involve
feelings of inferiority induced by the other students, or
»'tha_drapuaat'a guilt; other, which was a broad grouping
designed to catch miscellaneous responses, although it is
to be noted that it could become necessary to break this
last group into two or more divisions if responses 88w
signed to it'ah-tha time of analysis prove to be numerous.
One other item in this graup required the development of

suitable summary categories. This wae item fiftyenine,

kinds of extra-curricular activities and, in the light of

observed popular activities in 5t. James schools, four
groups including athla%ies; student gavernﬁeut,‘ﬁusis, and
a catchall, "other" were considered adequate for summary
purposes. Each drop-out was to be allowed to report either
one or two such asctivitiea. ltems fifty-three, fifty-four,

fifry-five, fifty-six and fifty-eight were to be summarized
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in each case as affirmative or hegallive answers while
item sixty, desire for more or less activities, was to
be summarised as those wishing @ore, those wishing less,

and those preferring no change.
Opinions and attitudes to school. The varied

nature of ﬁhé responses likaly to be given in reply to
items sixty-one to seventy-four, opinionsg and attitudes

- %0 sehool, éraated & special need for careful summariz-
ing %0 a8 to show up any trends in the thinking of drop-
outs. To this is added the further complication that the
age range of the people concerned would bring forth very
diverse responses. Therefore each category developed for
item summaries in the tables actually represented a

group of slightly varied responses. In items slxty-one
and sixt§~twm~it was cbviously iwmpractical to list all
favorite subjects, so biology, chemistry, physics and
general science were grouped under the heading sclence.
Inglish was to include literature, composition, drama,
pée&nr&nd spelling. 3oclal studies was to include geog~
raphy and history. Mathematics was to inelude arithmetic,
' problems, algebra and geometry. Fiaally,,art, music, in-
dustrial arts and home ecvﬁamicg were to be imeiuﬁed‘

- under the one heading "praectical,” but French Was axéluded

entirely because it is an option and may be dropped if
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disliked. HReasons given for leaving school, items sixty-
seven and sixty-elght, were to be similarly grouped, al-
though it was angicip&ted that groups set up in advance
might not encompass all reasons given and addicional
groups might have to be introduced. FProbable groups were
to be: reasons related to seeking & job and need of
money; reasons related to marriage or pregnancy, reasons

related to lack of progress; reasons related to school-

student eonflict, including poor relations with teachars;'

dislike of school, including work and behavior require-
meﬁta; reagons for leaving related directly to disciplin-
ary aciien, specifically expulsion; and home problems.
For item sixty-nine the important point is whether the
decision to leave tends to be & sudden one or one of long
- standing, and the three categories to be used to bring
forth the anawer were: current year, including all in-
itial urges to leave which arose during the current school
year; & year ago, which was to include urges to leave
initiated in the previous school year; and urges to leave
entertained for two or more years. Heasons for remaining
in school as long as the respondents did would likely
fall into three or four categories including parental in-
sistence, recognition of the usefulness of education,

influence of other students and the minimum compulsory
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education age; and for those whé said they would return
to school under different éaméiﬁiﬁas, %h& changes they
recommended, item seveuty»iﬁe, wefe*axéaéﬁeﬁ to be cove
ered by four categories: cauraefekang@s including part
work and ?ﬁtﬁ study prograus as wé&i}aé\apacific subject
adjustments; changes in teaehara;'a\cataﬁyall category
Yother changes;" and, @n'ﬁhe p@éaibiﬁ@%yxéﬁat the drop-
out does not know what eh&ﬁgﬁsiaa'wenlﬁ'lﬁkél£a see, a
category "none" was to be used if necesgsary. in this
connection it 1s to be noted that whil&;éhe eaﬁégsries
for all items were considered the most i&ké@yldhes to be
used, the possibility that some pr&aeriﬁsé é&&egeries
" would prove valueless while other new enés might have to
be introduced, was not forgotten. The remaining items
in ﬁh&s grbug, sixty-three, sixty-four, sixty-six and
seventy~-one, were to be summarized as positive and nega-
tive responses, and responses Lo gensitivity to failure,
item gixty-five, were to be summarized as much sengitive
ity, and little. |

actors. The last five items on

School guidance
the drop-out survey dealt with areas which might normally
be considered té fall within the limits af]the échéai;-

guidance program. Serious maladjustment warrants outside

help. The extent to which sehealﬁ'usa.tﬁis.halp is
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investigated in item éeveaﬁy~three. The amount of drop-
out which does anot inelude the prospect of failure and
therefore is the result of wnh$i reasons such as adjust-
ment, is clearly the domain of the guidance department,
as are information on further education and information
on job selection. hLesponses to each of these four items
are adequately susmarized as affirmatives and negatives.
The last item, which investigates from whom the drop=-out
@refar$ to receive advice, seeks to uncover what direc-
tion preventive counselling measures should take, and is
best summariged under the categories parent, or anyone
in the home, including ateyufatﬁ@fs and siblings; friend,

meaning peers or adult friends; and teachers,

Personal and School Adjustment ina

The creator of the Adjustment Inventory and the
Sehool Envenﬂaryzk prescribed the methods of scoring aand
evaluating scores on these tests. For each subdivision
of the personal adjastﬁanb, including total adju&twent,
and for school adjustment, five categories of replies are
required. These include excellent adjustment, good, ave
erage, unsatisfactory, and very unsatisfactory adjustment.
Une minor variation from this plan is necessary in the
matter of goclal adjustment, where categories were des-

cribed as very aggressive, aggressive, average, retiring,

2h Bell, loe. git.



119

and very retiring. Uropeout scores on the adjustment
inventories were to be summarized in these categories

and recorded as totals for each category.

Ireatment of Additionsl Persenal Usta

The personal observations of the interviewer and
- further infarmation.cbtainabla from school folders would
not lend themselves to easy analysis in tabular form, al-
though space on the master chart had already be@a‘preparad
for them. Therefore it was decided that the final step

in recording data arising from the survey would be a

brief statement of observations of the interviewer, and

school comments for each drop-out in the sample.

#ith these §reparaﬁiﬁns and plans completed, the
- stage was get for the gathering of data which was to begin
as ao0n as paasihla after ﬁépzember, 1962, and is recorded

in Chapter V.



CHAPTER V
ASSEMBLY AND ANALYSIS OF DATA

The steps to be taken in the collection of data
on 3t. James drop-outs, a&s prescribed in Chapter iV, were
followed without exception. Names were entered on the
prepared lists in order of date of last attendance, as
reported by the schools, and interviews were carried out
a8 soon as eeéld be arranged after notice of drop-out
was received. School records on drop-outs were also ‘
checked. This chapter constitutes a summary and analysis

- of the data gathered.

During the period extending from September 4, 1962
to September 3, 1963, the number of 3t. James students
identified by definition as drop-outs totalled 125 boys
and girlse. For purposes of analysis, as described in
Chapter 1V, these drop-outs were separated into two
groups: Group Une, which comprised those who dropped out
between September 4, 1962, and Pebruary 28, 1963, inelu-
sive; and Group Two, which comprised those who dropped
out of school between Harch 1, 1963, and September 2,
1963, inclusive. There were twenty-two Group Une boys,

twenty-one Group One girls, forty-one Group Two boys, and
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forty-one Group Two girls. Group Une boys actually fell
below the nawbér estimated for that period, in the pro-
cedure described in Chapter IV, but Group Une girls and
2ll of Group Two exceeded the anticipated totals for their
periods. All drop-outs far the 1962-63 school year are
listed, with birthdate, address, and date of last attend-

ance, in Appendix “C.%

Selections for Interview

Underlined names in the list of drop-outs in ipp-
endix "C" were the ones selected for interview by the ran-
dom number procedure described in Chapter IV. Of the 125
students who dropped out during the 1962-63 school year,
twenty-{ive boys and twenty-two girls were selected for
interview, Of these, four boys and one girl were élasaed
as partial or non-respondents., in each of these latter
cages some infafmaﬁiaﬁ was available through the saheals,
but some people refused to be interviewed or would angwer
only certain guestions; asnd one boy moved out of the Prov-
ince before he could be contacted. In three other cases
the proximity of parents during the interview may have
resulted in some stilted responses but, in general, inter-
views were conducted without external interference. The
first interview was conducted in September, 1962, and the

last interview was conducted in December, 1963,
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S

interview Problems

Some notable complications arose as a result of
late reporting of drop-outs by schools. David D. had
moved to British Columbia before it was known that he
was a drop-out due for interview., In this case only
limited statistical data obtained from the school was
available for this analysis. In another instance of late
reporting, Leonard H., a spring drop-out selected for in-
terview, had taken summer work at an isolated camp, but
-~ the interview was brought to a successful conclusion by
travelling 125 miles by automobile and motorbost to meet
him. However, by dint of sheer numbers, sunmer drop-
outs were the most serious complication of all., 1t was
impossible to ascertain correctly who they we?& until
September, 1963. At this'peiﬁt, lists of students who
had failed to appeayr at school for re-earolment were ob-
tained from the schools, then a total of 103 taleyhaae
calls and personal house calls, as well as contacts with
neighheurs and the Personnel Department of the R.C.A.F.
station were made, in order to ascertain which students
had left school entirely and whigh\sﬁes had merely wmoved
to other areas and were taking sehédling there., The list
of summer losses, completed in aariy écteber, contained

the names of thirty-eight drop-outs, of which twenty-five
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were girls. The final order in which names appeared
on the drop~out list was determined by drawing the names
from a hat. 3ince interviews of summer drop-outs could
not be conducted until this step was completed, consider-
able effort was made t0 complete interviews as guickly as
possible theraaftef‘. Unfortunately, however, one summer
‘drop-out, Wayne M., had joined the army, and although the
random selection procedure called for an iﬁuarview\with
him, he was in training on the West Coast and was not

available for interview until December, 1963.

Following completion of the last interview, the
interview forms were reviewed, Bell lnventory forms were
scored, personal records were obtained from the various
schools and all pertinent data were collated on & large
chért, twenty-elght inches wide by seVenty~sevgn inches

-long. The ﬁama of each student selected for interview
was located on an individusl line running horisentally
the length of che chart, and vertical lines éiyiﬁéd the
horizontal lines into segments or columns into which the
data from the interview forams, from the Bell inventory
forms, and from the aehaal»recerds ware‘eatereé,-‘ﬁn the

extreme right-hand side of the chart, extensions of the

horigontal lines left spaces in wﬁieh garaanal impressions
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of each interview could be recorded, and in yet
another extension an additional space was reserved
for teschers' comments gleaned from individual stu-
dent records obtained at the schools. The final re-
sult was a very large chart with over four thousand,
three hundred individual entries, including names and
totals, The interviewer's impressions and teachers!
tomments. on the extreme right contained an additional
ninety-one entries, each of which was, in effect, a
concentrated paragraph. This large chart ﬁ&f?é& the
purpose of summariging ﬁaia gathersd &uringrﬁh& survey

and faecilitated the iuteryr&tatiﬁa of the dats.

items ana‘ta.ﬁﬁirﬁywaight dealt with home factors
or influences derived from the home and its surround-
ings, inecluding h&radiﬁary background, habits, atti-

tudes, beliefs, finanecial and social status and personal

adjustment. The responses to those items as collated on

the large master chart were summariged by item groups in .

Tables 11 to V, and individual item commentary is given
in the same item groups.

Personal facts. items one Lo six dealt with factual
information about the drop-outs, snd the responses to

these items are summariged in Table 1I. Some additional
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SUMMARY OF PERSONAL IKFORMATION AND ATTITUDES
OF ST. JAMES DROP-OUT SAMPLE, 1962-63

Group 1 Group 11
Item
Boys Girls Boys Girls
1. 3Bex 10 7 15 15
2. Address East-end = 7 7 9 11
‘West-end 3 . O 6 4
3. Age (years) 15 1 O 2 1
' 16 o 5 2 6
17 1 1 7 7
18 3 1 1 0
19 ¢ 0 1 1
20 1 0 2 )
4. Birthdate |
Before Sept. 1 6 6 10 g
On or after Sept. 1 4 1 5 6
5. Birthplace Canada 10 7 15 1
Other &) # 0 1
6. Physical Handicaps 6] 1 0 6]
7. Close Friends Yes 5 k 11 15
No 1 1 1 O
8, Like Team Yes 8 5 13 12 e
: égtivities - Ho O 2 1 3
9., Like Taking Yes 6 b 5 8
Orders No 2 3 9 7
10. Always Yes 7 5 12 12
Complete Job No 1l 2 2 3




126

points worthy of note are recorded below by items.

item 1: B8ex. Ten Group Une boys, seven
Group One girls, fifteen Group Iwo boys and
fifteen Group Two girls were selected for
interview. Although the numbers selected
for interview imply a noticeable excess of
boys over girls in Group One, in actual fact
there were altogether twenty-two male drop-
Guts and twenty-~one female dropeouts in
LUroup Une. In Group Two there were forty-
one boys and forty-one girls. :

item 2: Address. ln total there were
thirty-four east-end drop-outs, against
thirteen west~end drop-outs. These figures
compare with addresses of the entire list
of 125 drop-outs in which it is noted that,
of sixty-three male drop-outs, forty-one
lived on or east of Sharpe Boulevard, while
twenty~two lived west of Sharpe Boulevard;
and of sixty-two female drop-cuts, forty-
eight lived on or east of Sharpe Boulevard,
while fourteen lived west of Sharpe Boule-
vard. 1t may further be of significance
that twenty-three, or slightly better than
one~-third of all male drop-outs lived in a
swall area of St., James east of Ferry Hoad
and north of Portage Avenue. It may be of
greater aslgnificance that thirty-one, or
half of all female drop-outs during the
year, lived in this same area.

lvem 3: Age. In total, four of the drop-
outs were age fifteen, seventeen were age
sixteen, sixtesn were age seventeen, five
were age elighteen, two were nineteen and
three were twenty. 1t may be of signifi-
gance that, among the seventeen drop-outs in
the September to February period, over half
were sixteen-year~olds, while in the Harch
to August period, sixteen-year-olds, mainly
girls, constitute twenty-seven per ceant of
the drop~-outs, and seventesn-year-clds make
up forty-seven per cent, or almost half of
the drop-outs. .

Eteﬁ.a:‘ Birthdate. Of the forty-seven
drop~outs, thirty-one would be a full 8ix
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years of age when eligible to enrol in
grade one. Sixteen would be under six.
The only noteworthy clustering of birth-
days occurred in January, with six drop-
out birthdays, February with five, five
in September and six in December.

Item 5: Birthplace. Forty-five of the
drop-outs were born in Canada; one was
born elsewhere and one's %irtﬁ?laca was
unknown.

Item 61 Phyéxcal ﬁanaiaa#s. Only one

drop-out wag found ta have a phy51cal

handicap. '

Attivudes. Items seven to tea’é&alﬁ with attitudes
of the drop-outs and the reayﬁnaaa to these items are
aummariae& in Table Il, Honme a&d&tiaa&l points possibly
wérhhy of note are réa&rﬁeﬁ b@laa, by items.

item 7: <Cloge friends. Only three of the

thirty-eight drop-outs, from whom replies

were availlable, indicated lack of close
friends.,

- Item 8: Like team activities. Unly one
boy and five girle expreaaeﬁ a dislike for
team activities..

Item 9: Like taking orders. Fifty-two
per cent of the érapwaat$ in the sample
liked taking orders. Bixty-four per cent
of Group Two boys were against taking ore
ders, while most other boys and girls were
in favor of being told what to do.

Item 10: Always complete a& Job, Eighty-
two per cent of the drop-cuts claimed that
they always eampl@te a Job they start.
Family ?actara. itema'aleven to tweaﬁyutwo dealt
with family influences and tha responses to these items

are summarized in Tabla iXi. Some points worthy of
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TABLE 111

DRUP-OUT 3ANPLE, 1962-63
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Group 1L Group Il
lvem

Boys Uirls Boys Girls
Father's Gaaada‘ 5 5 13 12
Birthplace Uther 4 2 P4 3
- 12. Father's Age, Under 18 b O 1 1
Entry to Can. 18 or over O 2 1 2
13. Hother's Canada 5 5 14 13
Birthplace  Uther b 2 1 2
14, Hother's Age, Under 18 3 2 0 1
 Entry to Can, 18 or over 1 ¥ 1 1
15. FPather's Unskilled 5 4 g 11
Qceupation Skilled 5 Z 6 3
| Man.~Frof., O 1 1 1
16. BMother's Housewife &4 & 10 6
Uecupation Ungkilled © 1 &4 G
. Froféss'l © v 1 ¢
17. Father's Gr.8 or less 3 I 6 7
. Ed. Level Some High 8. & 2 3 7
H, 5. Grad. 1 1 b 0
{niv. Grad. ¢ 0 0 1
18. JMother's Gr.8 or less 3 5 3 6
Ed. Level ‘Some High 3, . 1 1 6 6
H, 8. Grad. 3 1 4 3
Univ. Grad. O 0 o 0

~ {Table continued)
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TABLE 1I1 (Continued)

Group 1 Greup 11

item ‘ _

Boys Girls Boys Girls
19. Parents Live Yes 8 5 14 1z
- Together o 2 2 i 3
20, Live with Parents Yes 10 7 L 15
Ho ) 4] 1 O
21, Siblings 3 or More 7 5 8 6
2 1 Z 5 5
1 1 o 1 3
none G 0 U 1
22. Class of Home - Poor 2 3 & k
' Fair 5 1 5 9
Middle or 3 3 6 4

Better

iy
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special note are recorded below, by items.

item 11l: Father's birthplace. ileven
fathers of drop-outs were born outside of
Canada.

ltem 12: Father's age of eatry. Six
foreign-born fathers of drop-outs entered
Canada under eighteen years of age and
five were eighteen or over on entry.

ltem 13: Hother's birthplace. Hine
mothers of drop-outs were born outside of
Canada.

item l4: Mother's age of emtry. 8ix
foreign-born mothers of drop-outs came to
Canada before eighteen years of age and
three entered at eighteen years of age or

ltem 15: Father's occupation. Twenty-
elght fathers of drop-outs were in unskilled
jobs; sixteen worked at skilled jobs and
three were in the professional-managerial
category. It may be of significance that
sixty per cent of the fathers worked in
unskilled ocecupations. It may be of further
significance that sixty-eight per cent of
the girls' fathers worked at unskilled
occupations. 1t should be noted that these
atatistics include jobs previously held by
three fathers who were deceased st the time
of the study. o

ltem 16: Mother's occupation. Twenty-
8ix mothers of drop~outs were engaged, full
time, in caring for the home. Twenty worked
outside the home at unskilled cccupations
and oné was & nurse. Uroup One boys!
mothers and Group Two girls' mothers wers
predominantly engaged in work outside the
home. Mothers of (roup Une girls and Group
Two boys reversed this trend. It should be
noted that & more accurate count of the
numbers of mothers classified as house-
wives might be twenty-four, inasmuch as



two of the mothers in this group had
baen deceaged for many years. oince
this means that the mother's influence
in the home had been lost, the number
of mothers of drop-outs in the house-
wife category might be more accurately
taken as twenty-four, or fifty-one

per gent.

Item 17: Father's educational level,
Twenty of the forty-seven fathers of
drop-outs, or forty-tiree per ceanl, had
only elementary school education, while
sixteen or thirty-four per cent had some
high school education. Taken together,
these two categories of fathers with
less than grade eleven education con~
stitute seventy-two per cent of the
entire group. ‘

ltem 18: Hother's educational level.
Seventeen of the forty-seven mothers of
drop~outs, or thirty-six per cent, had
only elementary school eaucation, while
fourteen mothers, or thirty per cent,
had some high school education. Taken
together, those mothers with less than
grade eleven education constituted
sixty-six per cent of the total of forty-
geven mothers. ’

item 19: Parents live together. There
were eight instances of parents of drop-
outs being separated. Five of thess were
caused by the death of one parent.

Item 20: Live with parents. Unly one
drop-out did not live with his parents,
3even other drop-outs lived with only one
parent, as a result of separation of
parents by death or law, in five of these
ae#&uye&sfs.ﬁ&e drop-out lived with the
motheyr oniy. L

Item 21: Siblings. Twenty-six of the
drop-outs selected for interview, or [ifty-
five per cent, lived in families in which
there were four or more children, that is

132
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to say, the drop-out plus three siblings,
while thirteen, or twenty-eight per cent,
lived in families in which there were
three children. 9Yaken together, the drop-
outs who lived in families in which there
were three or more children constituted
eighty~three per cent of the sample. Une
wag an only child., It may be of signifi-
¢ance to note that twenty-sight, or sixty
per cent, of these drop-cuts were neither
the oldest member of the family nor the
youngest but were located, agewise, in
the middle of the children of the family.
81z ef the drop-outs were the youngest
members of their families and ten were
the oldest members of the f{amilieg of
ghildren from which they came.

ltem 22: Class of home. Thirteen drop-
outs lived in poor homes; twenty lived in
fair howmes and fourteen lived in middle-
- ¢lgss homes. it may be significant that
geventy per cent of the druop-outs lived in
poor or fair homes.

- Habits and behavior. ltems twenty-three to thirty-
two dealt with babits and behavior of the drop-outs, and the
responses to these items are summarigzed in Table IV, Some
points worthy of speclal note are recorded below, by items.

item 23: Fersonal appesrance. Thirty-six , N
drope-outs exhibited a clean, neat, present- S
able appearance. Hone of the drop-outs were B
overdressed or flashy in appearance or wore
LoD much1maka~up,'alth@ugh five of the boys
appeared rough, sloppy and unkempt, while
three girls were somewhat dirty and unkempt,
and two of these were stout and dowdy.

Item 24: Bed time. Thirty-four, or
seventy-nine per cent of the respondents
went to bed at reasonable times.



SUMBARY OF HABLTS AND BEHAVIOH
OF 3T. JAMES DROP-OUT SAMPLE, 1962-63

TABLE 1

v
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Group 1 Group 11
Item B ‘

Boys Girls Boys Girls
23. Personal Offensive 3 1 2 2
- Appearance Aeceptable o 6 11l 3
2h. Bed Time Normal . 7 6 10 11
Late 1 1 3 4
25, Hhising Time Rormal & 7 11 5
Late 2 O 2 G
26, 7Total Sleep- Adequate 5 5 7 10
ing Time Inadequate 3 2 6 5
27. Late 1.V, Yes 3 1 2 1l
. {8un.~-Thars.) Heo 5 6 12 14
28, Smoker feos & 3 iz 11
Ho 3 L 1 I
29. Age Started 6-12 Irs., 1 ) 1 1
Smoking ’ 13-16 Irs. 5 3 10 9
Over 16 o Q 1 1
30, Use of Car Yes 1 0 5 1
No 7 7 9 14
31. Contacts, Yes 6 1 8 3
Folice Ho 3 6 5 1z
32, Out~-of«school Yes 6 5 12 10
Urganigations No 4 2 2 5




135

ltem 25: Hising time, Thirty-nine, or
ninety per cent, of the dropeouts arose at
8:00 a.m. or earlier. OUnly four were late
rigers. &ll of these were boys. &ix girls
indicated that they rose at 7:00 a.m. or
earlier. - No boys arose sc early.

ltem 26: Total sleeping time. Bixty-one
per cent of the drop-outs indicated that they
had at least eight hours of sleep each night,
with girls achieving this quota more consis-
tently than boys. However, it may be note-
worthy that there were twenty cases in which
an individual's bed time and rising time did
not agree with his total sleeping time by more
than an hour. OSome of these discrepancies
could be caused by inability to sleep upon
going to bed, or they could be an indication
of the inaccurate nature of some of the data
gathered in the interview.

item 27: Late television. Eighty-four per
cent of the respondents indicated that they
did not often watch late television or pursue
gther late activities on nights before school
ays.

ltem 28: Smoker. Seventy-three per cent
of the respondents were smokers, with slightly
more girls abstaining than boys.

Item 29: Age started. Eighty-four per cent
ol the smoking drop-outs began smoking between
the ages of thirteen years and sixteen years.

item 30: Use of family car. LEighty-four
per cent of the respondents indicated that they
did not have the use of the family car., Of the
seven who did have the privilege, six were boys.

item 31l: Contacts with police. Forty-one
per cent of the respondents indicated that they
had had some disciplinary contacts with the
police. Slightly more than three-quarters of
these were boys. Of possible significance is
the fact that sixty-four per cent of the male
respondents had had contact with the police,



136

while only eighteen per cent of the female
respondents had had such contacts.

Item 32: OQut-of-school organigations.
Beventy~{ive per cent of the respondents
belonged to some organizations other than
those related to school.

Work experience and plans. Items thirty-three to
thirty-eight dealt with part-time employment of the drop-
outs and their hopes for employment in the future. The
responses 6 these items are summarized In Table V, and
points worthy of épecial note are recorded below, by items.

Item 33: Part-time job. Seventy-seven
per cent of the boys had had part-time jobs
when in school. Forty-five per cent of the
girls had held part-time jobs while in
gsehool. S8ixty-one per cent of all respond-
ents had had part-time employment.

item 34: Type of work. Of those who had
part-time employment, the mogt common type
of job among the boys was delivery work.
Forty-seven per cent of them did this type

- of work. Among girls who had part-time jobs,

eighty per cent did sales clerk type of work.

Item 35: Vorking times. Seventy-four per
cent of those who worked at part-time jobs '
observed satisfactory working times and were R
not overworked. : S

Item 36: Assist with permanent employment.
Seventy per cent of the boys felt their part-
time work would be of no value in finding
permanent employment. Eighty per cent of the
girls believed it would help. .

item 37: Plan further training. Seventy-
two per cent of the respondents indicated
that they planned to take further training.

Item 38: Type of work seeking. '3ixty~£ive
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TABLE V

SUMMAKY OF WORK EXPERLENCE AND PLANS
OF 8T. JAMES DROP-OUT BAMPLE, 1962-63

Group 1 Group 1Ll

item
Boys Girls Boys Girls
33. Part-time Job Yes 7 5 10 5
{While student) No 1 2 L 10 i,
3k, Type of Work Daelivery 3 o 5 ¢
(Part~time) Bales Cl. 1 4 2 &
“ Uther 3 1 3 1
35. Working Times  Satis. 5 5 5 I
{Part~time) Excessive 2 5 5 1
36. Assiat with Yes 2 & 3 &
Perm. Emplog't Ho 5 1 7 1
37. Plan Further Tes k ' 13 i1
Training Ho 4 3 0 [
38. Type of Work Skilled 5 & g 10
3 2 5 5

 Seeking Unskilled
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per cent of the respondents hoped to find

skilled employment; thirty-five per cent
sought unskilled work.

item Summaries and Tables: School Factors

iltems thirty-nine to seventy-seven dealt with school
factors or influences which function on the school scene,
such as native ability, success in school, courses of study,
attitude and adjustment to school, student-teacher relations,
gchools atten&e&, study habits, attendance, and other fac-
tors related to aschool progress which the school aaﬁ coatrol .
influence or accommodate. The responses to these items as
collated on the master chart were summarized by item groups
in Tables VI to 1X, and individual iten commentary is given
in the same item groups.

Personal school facts. Facts concerning vhe drop-
outs' school careers sre dealt with in items thirty-nine to
fifty~one, and responses to thess items are summarized in
Table V1. Points worthy of special note are mentioned
below, by items. |

Item 39: 1.4. One-third of the sample of

St. James drop-outs had abilities in the lower

half of the normal range, and when taken with

the dull normals, 1t is noted that sixty per cent

of the drep-outs had l.u.'s of 100 or less. Unly

in Group Two boys did the number of drop-ocuts

with l.4.'s over 100 exceed those with less. It

may be of significance that three boys and two

girls had i.G.'s exceeding 110, the upper limit
of the normal range. 5
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OF 5T. JAEES DEOP-UUT SAMPLE, 1962-63

Group 11

Group 1
ltem ‘
Boys Girls Boys Girls

39, 1. Q. 80~90 3 3 i 3
91-100 5 2 4 &
~ Over 100 1 2 10 5
4O. Heading Low 8 4 7 7
Level Average 2 2 7 5
High (4 1 (& 2
4l. Wo, of Schools 13 2 ' 6 8
' Attended 4 or more 7 3 7 7
k2. School Last  Elementary 1 0 & 1
‘ Attended Deer Lodge 2 2 1l 1
St. James 5 5 7 8
Silver Hts., 2 o 3 5
43. Orade of & or under 2 2 L 3
Brop-out Gr. 9 I 2 3 7
Gr. 10 2 1 7 4
| Gr. 11 2 2 1 1

4i. Date of Last Before Imas 6 5

- Attendance dan.~Feb. I 2
Mar.-Jate 8 5
Sunmer 7 10
45. Course Hatric, 1 1 2 5
Hon-lang. 3 2 7 &
Commercial O 1 1 1
46, Age Started 5 years 9 0 0 1
{irade 1 6 years 8 7 12 1y
' 7 yrs. or 1 o 1 ¢

nore

{Table continued)
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TABLE VI {Continued)

Group 1 Group 11
iltem :
‘Boys Girls Boys (irls
47. Attended YTes 2 2 6 6
Kindergarten No 7 5 7 9
48. Acceleration Yes 1 0 0 ¢
Ko 8 7 14 15
4. Grades Failed  lone 0 o o 3
One 2 3 5 b
Two 2 1 5 3
Three 3 3 4 5
or more '
50. Attendance Poor many yrs & 3 4 0
Poor only ' )
recently ¥ 2 6
Hot poor at
all 5 2 L
51. Place to 3tudy TYes 6 6 7 11
Ho 2 1 6 b
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Item 40: Heading level. Sixty-three per
cent of the boys had low reading levels indie-
ating retardation of one or more years below
the grade at which they were tested. Fifty-two
per cent of the girls had similarly low reading
levels. 1t may be of significance that foure
teen per cent of the girls had high reading
levels, which is to say notably advanced, for
the grade at which they were tested. Ko boys
had high reading levels.

item L41l: Number of schools. Fifty-five
per cent of the sample of drop-outs had atten-
ded more than the normel number of three
schools. 1t may be of significance that an
additional nine students who dropped out at
grade nine level or lower had, at time of
drop-out, already attended three schools be-
fore ever reaching high school. This might
be considered as raising the total number of
drop~outs who suffered school changing above
what is normal to thirty-three drop-outs, or
seventy-five per cent. Also of possible sig-
nificance is the faet that nine of the drop-
outs had attended six or more different
schools each, and two of these had actually
attended nine different schools each.

Ltem 42: 3chool last attended. The eight
elementary schools in 8t. James, some of
which had a few grade seven and eight classes,
were grouped together under one heading in
Table VI. Golden Gate School, which had a
large junior high section had one drop-out
during the 1962-63 school year and, since he
was not selected for interview, Golden Gate
does not appear in the table. Of the remain-
ing three schools in 3t. James, Ueer Lodge
Junior High, Silver Heights (ollegiate and
8t. James Colleglate, the last named had the
greatest number of drop-outs, in fact, fifty-
seven per cent of the sampls.

Item 43: Grade of drop-sut, 3Sixty-four
per cent of the sample dropped out of grades
nine and ten. This compares generally with
the grade of drop-out for the entire subject
population of 125 students. UOf these, seventy-
8ix drop-cuts, or sixty per cent, were from
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grades nine and ten. Jit may be of signifi-
cance that there appeared to be no relstion-
ship between 1.4. and grade of drop-out, since
snough swudents of low ability did not drop
put untll senior high school years, and enough
students of upper average l.¢. dropped out in
Junior grades to offget any identification of
early drop-out with low abilivy. ,

Item 44: Date of last attendance. The
forty~-seven drop-outs making up the sample
give evidence of clustering only during the
summer., A review of the entire subject popu-~
lation's dates of drop-out (Appendix "CP)
points up that the rate of drop-out runs fairly
steadily at between eight and ten each month,
although September, December, and June are
somewhat lighter, possibly because of methods
of reporting sttendance to the Department of
Bducation, However, Lhere was a notliceable
pile-~up of male drop-outs during April and HMay
when the rate doubled to ten and twelve boys
respectively; and during the sumser, fourteen
boys and twenty~five girls withdrew from
school. April, Hay, and summer drop-outs
constituted well over half of the drop-out
population. ' :

Item 45: Course of study. Courses suffer-
ing the heaviest losses were the Non-~language
gourse and the High Schoel Leaving course
which together made up seventy-four per cent
of the sample. It may be of significance that
High School Leaving students made up forty per
cent of the drop-~cut sample bubt the classes
from which they ceme constituted less than ten
per cent of the secondary school population.

item 46: Age started first grade. Hinety-
three per cent of the respondents turned six
in the calendar year in which: they commenced
the first grade. ,

item 47: Attendance at kindergarten. 3ixty~
four per cent of the respondents did not attend
kKindergarten.

item 48: Acceleration. Unly one drop-out
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had experienced sccelersiion and the
purpose in this csse was o make up for
time lost because of a late start in
sechool.

ltem 49: Grades failed. Thirty-eight
per cent of the respondents were retarded
three or more grades; sixty-two per cent
- were retarded two or more grades; and
ninety-three per cent had failed at least
one grade.

Item 50: Attendance., Thirty-five per
cent of the boys had exhiblited poor atten-
dance records for wmany years, but only
fourteen per cent of the girls fell in
this category. Forty-five per cent of the
respondents in the drop-out sample nad not
exhibited poor attendance at all.

Item 51: Place to study. BSeventy per
cent of the respondents indicated that they
had adequate study facllities ineluding a
room with a desk or table, although in
gome cases this room was shared with a
sibling. : :

Sehool habits and behavior. Items fifty-~two to

sixty dealt with the drop-outs' habits and behavior as they
relate to school matters, and responses Lo these items are
summarized in Table VilI. Points worthy of special note
ara‘&aatianed below, by itens.

ltem 5231 Awmount of homework. Sixty-
four per cent of the respondents in the
drop-out sample indicated that they did
little homework. Only seven per cent felt
that they did much homework.

Item 53: Attendance at summer school.
Thirty per cent of the respondents had
sought extra help with school work via sum-
mer school or private tuition or Saturday
morning classes as offered by 3t. James.
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TABLE VIl

SUMMAKY OF SCHOOL HABITS AKD BEHAVIOR
OF ST. JAMES DKOP-OUT SAMPLE, 1962-63

S s EmTI———

Group 1 Group 1i
item

Boys Girls Boys Girls

52. Amount of

Little & 3 13 6
Homework Average 2 3 1 7
Buch ] i ¥ 2
53, Attend Summer Tes O 2 L 7
School No 8 5 9 8
54, Often in fes 4 1 8 3
Trouble No & b 6 12
5. Truancy Tes g 3 7 5
| Neo 0 3 6 10
56, Ask About Yes k 1 6 10
Bifficulties o & 6 8 5
57. If Hot, Why Unfav.

Teacher
nesponse O 1 5 2
Embarrassment 4 5 2 3
Uther Q O 0 0
58. Extra Curric- Tes 8 2 10 11
ular Activities HNo 9 5 b iy
59. Kinds of Athletics 7 1 8 g
Activities 3tudent Gov't 5 i 6 3
¥usie Q 2 g 1
Uther 9 Q 0 2
60. Wish More More 5 2 6 6
or Less Less U g 2 O
Ko Change 3 4 é g
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Item 54: Often in trouble. Sixty-four
per cent of the respondents in the sample
were of the opinion that they were not often
in trouble at school.

item 55: Truancy. 3eventy-three per cent
of the boys admitted having been truant at
one time or another, but caly thirty-eight
per cent of the giris had been puilty of this
misdemeanor.

ltem 56: Ask about difficulties. Fifty-
o per cent of the respondents in the drop-
out sample indicated reluctance to ask Les-
chers for help with difficulties they wers
experiencing. Group Une girls exhibited most
reluctance but were balanced off by more
aggressive qualities in Group fwu girls,

Item 57: Why not ask. Unfavorable teacher
response and embarrassment were the only rea-
sons given for failing to ask for help with
diffieulties. Sixty-seven per cent of those
who indicated reluctance to ask for help said
they failed to ask because of embarrassment.

Item 58: Extra-curricular setivities.
Seventy per cent of the respondeats in the
gsample participated in extra-curricular activ-
ities.

Item 59: Kinds of activities. f the
seventy per cent who participated in extra-
curricular activities, three-guarters par-
ticipated in athletics and almost half had
participated in student government at one
time or another in their school careers.
Husic and other activities were mentioned
by only ten per cent of the sample. Thir-
teen respondents reported participation in
tWo groups of extra~-curricular activities.

Item 60: Wish more or less such activity.
Just over half of the respondents indicated
that they felt their participation ia extra-
curricular activities was satisfactory.
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Upinions and attitudes to school. ltems sixty~one

to sevenly-two sought to uncover trends in ﬁra?—outs'
opinions and attitudes to school which might be related to
early withdrawal. The responses to these iltems sre summar-
ized in Ysble VIII, 2nd points worthy of special note are
mentioned, by items, below.

item 6l: Favorite subjects. of the thirty-
seven statements of favorite subject given by
twenty~two boys, twenty-seven per cent of the
replies favored mathematics, twenty-seven per
cent favored scisnce, and thirty per cent fave
ored social studies. Uf the thirvy-two state-
ments of fevorite subjects given by twenty-two
girla, soclal studies was mentioned in thirty-
four per cent of the replies and practical in
twenty-two per cent of the replies. Uther
favorites were held by much smaller percentages
of drop-outs,

- Lltem 62: Subjects disliked. OUf the twenty-
five statements of subjects disliked given by
twenty-two boys, thirty-six per cent of the
replies decried English and twenty-elight per
cent decried social studies., Uf the twenty
statements of subjects disliked received from
the twenty~twoe girls in the sample, forty-five
per cent decried mathematies. Yhere were no
other outstanding dislikes recorded.

ltem 63: Find study difficult. Eighty-two
per cent of the drop-out sample said they found
study difficult.

Item 64: Tests invoke nervousness. Sixty-
gix per cent of the drop-outs were not made
nervous by classrcom tests.

item 65: Fallure bother. Fifty-anine per
cent of the drop-out respondents indicated
that failure bothered them much. There may
be some significance in the fact that Group
Two boys, taken slone, exactly reversed this
trend of thought. Sixty~four per cent of
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TABLE V1L
SUMMARY OF OPLNLIOHS AND ATTITUDES TO SCHOOL
OF 3T. JAKES DROP-OUT SAMPLE, 1962-63
Group 1 Group 11

item
Boys Girls Boys Girls

61. Favorite Math.

5 2 5 2
Subjects Secience 4 1 6 L
English 1 2 1 3
Soc. St. 2 2 9 9
Practical 1 3 3 4
62. 3ubjects Math. 2 2 3 7
Disliked Seience 2 1 1 1
English 2 3 7 1
Soc. Bt. 3 3 I g
Practical 0 ¥ 1l 2
63. Study Yes g 5 13 10
pifficult Ko 0 2 1 5
64, Tests invoke Yes 3 3 3 &
Hervousness Ko 5 & 11 9
65. Failure Much 6 4 5 11
Bothers Little 2 3 9 4
66, Time for Uther Yes 8 7 14 15
“Activities No 0 O 0 4]
67. Why lLeave Job-Money 2 1 2 2
S¢chool ﬁarria%e~Prag. 0 3 0 2
Lack of Prog. 3 (¢] g 8
Teachers-3ch. 2 2 2 o
Home Problems 1 1 g 3
68, Why Others Job-Money 1 1 3 5
Leave Marriage~Freg. 0 1 C 0
Lack of Prog. 2 -0 5 5
Dislike School 4 5 3 5
Discipline 1 0 1 g

| {Table continued)
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TABLE VIIl (Continued)

Group 1 Group Il
item
Boys Girls Boys Girls

69. First Urge Current year 3 1 9 10
to Leave 1 year ago 2 L 2 3
2 or more
years agoe 3 é 2 Fd
70. Why Go This Parents
Far in insist 1 3 3 3
School Educ. Useful 6 k4 g 10
Gthers Do 1 O 2 2
71. EKeturn to Yes 5 2 11 8
School Reo 3 5 2 7
72. Changes Gourse and
Recommended Administ. 2 1l G I
Administ. and
Teaching 1 0 0 1
Other 1 O i 3
Kone 1 1 4 0
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them said they were not bothered much by
failure.

ltem ©6: Time for other activities.
All respondents replied in the affirmative.

ltem €7: Why leave schoosl. rorty-seven
par cent of the respondents indicated that
lack of progress in school was the main
reason for withdrawal. The next most common
reason given was the deaire for a job and
money. JSixteen per cent of the respondents
gave this reason. Unly twelve per cent
related their leaving school to home problems.

ltem 68: Why others leave. Forty per cent
of the respondents believed others left be-
cause of a dislike for school. Twenty-eight
per cent related drop-out by other studeats to
lack of progress.

item 69: First urge to leave., Fifvy-five
per cent of the respondents sald that the
urge Lo leave developed within the current
year., Just over one-fifth of the respondesnts
sald this was an urge of long standing, which
they had harbored for two or more years.

item 70: Why go this far in school. Sixty-
six per cent of the respondents said that they
remained in school as long as they did because
they considered education useful.

Item 71: Heturn to school. Sixty per cent
of the respondents indicated that they would
return to school if things were different, it
may be of gignificaence that seventy-six per
cent of the boys iadicated willingness to re-
turn to school but only forty-five per cent
of the girls were willing.

ltem 72: Changee recommended. Uf the
twenty-six drop-outs who said they would be
willing to return to school if things were
different, f{ifty per cent indicated that they
would like to see some changes in courses and
course arrvangements in so far as they them-
selves are concerned. Almost twenty-five per
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cent were unable to state what kinds of
changes they would like to see.

School guidance facters. ltems seventy-three to

seventy-seven dealt with factors related to guidance and
counselling of students in their decisions regarding
school work and future occupations. The responses to
these items are susmarised in Tsble 1X, and points worthy
of special note are mentioned, by items, below.

ltem 73: Contacts with Child Guidance
Clinic. Only eighteen per cent of the res-
pondents had had contacts with the Child
Guidance Clinie.,

ltem 74: Faced with failure. Only forty-
five per cent of the sample on whom information
was available were actually faced with failure
and the bleak necessity of repeating a school
year. The remainder could have salvaged the
year before final examinations, or were elig-
ible to proceed with the next year's work or,
by course changes open to them, could have
continued with their schooling without having
to repeat.

ltem 75: Information on further education.
Fifty-nine per cent of the drop-outs indicated
that they had received information on further
education.

Item 76: Information on job selection.
Sixty-one per cent of the respondents in the
sample indicated that they had received infor-
mation on job selection.

ltem 77: Best advice. Forty-five per cent
of the drop-out sample respondents indicated
that the best advice on job selection comes
from parents, whilie twenty-nine per cent fav-
ored teacners. It may be of significance that
boys tended to sccept parental advice more
often (fifty-seven per cent of them) than
girls {only thirty-three per cent.)
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SUMMARY OF SCHUOL GUIDANCE FACTOKS
FUR ST. JAMES DBROP-OUT SAMPLE, 1962-63

Group 1 Group 1i
item

bBoys Girls Boys Girls

73. Contacts C.G.C. Yes 2 2 2 2
: Ko 7 5 1z 13

7. Faced with Yes 4 1 7 8
Failure Ko 5 6 6 7

75, Information Yes 5 4 ] 8
Further Eduecation No 3 3 5 7

76. Information Yes 4 I 9 10
Job Belection Ro 4 3 5 5

77. Best Advice Pareat 5 3 7 b
Friend 2 3 2 2

Teacher 1 1l A &
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Summaries and Tables of Personal and School Adjustment

Forty-three of the forty-seven drop-outs in the
sample completed forms of the Bell Adjustment inventory
and the School Knventary.l The forms were scored, results
were collated on the master chart, and are summarized in
Table X. It may be of significance that Group One boys
produced only three instances of adjustment ratings, in
any categery, which were above average. Group One girls
and all of Group Two produced many such instances of
better-than-average ratings. Other points worthy of
special note are mentioned below, under adjustment area
headings.

Home adjustwent. Of the forty-three members of the
&roé—ouﬁ sample who completed inventory forms, gixty~{ive
per cent appeared to have average or better home adjustment.
1t may be of significance that, while less than a quarter
of the girls showed poor home adjustment, almost half of
the boys exhibited this trait and most of these were Group
One boys. |

Health adjustment. Kighty-one per cent of the sample
respondents appeared to have average or better health

adjustment.

Hugh #. Bell, The Adjustment lnventory, (Fale Altc
California: Gansultiég'Fsye.alogista_Fr&ss, IQél}, and zgg'
School lnventory, (Stanford: &Stanford University Fress,
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TABLE X

BELL ADJUSTMERT LNVENTUNY AWD SCHOOL LRVENTORY™
HESULTS OF 3%7. JAMES DROP-VUT SAMPLE, 1962-63

Group 1 Group i1

Drop-outs Sept.4 Drop-outs Mar.l
Adjustment Area to Feb. 28 to Jept. &

Boys Qirls Boys Girls

Excellent 0 3 2 3

Good 1 3 L 2

Home Average 1 1 3 5
- Unsatisfactory 3 O 3 0

Very Unsatis. 3 &) 1 5

Excellent O 0 Fd 1l

Good 1l 2 2 5

Health Average L 5 7 6
Unsatisfactory 1 0 2 3

Yery Unsatis. 2 o 0 g

Very Aggress. 4 g 2 0
Aggressive 1 2 2 4

docial Average 4 3 6 7
Hetiring 3 2 3 b4

Very Retiring 3] G 0 0

Excellent 0 1 4 1

Good O 1 3 3

Emotional Average 3 5 2 5
Unsatisfactory 3 O 3 5

Very Unsatis. 2 0 1 1

Excellent O O 2 o

Good 4] 1 & 3

Total Average 3 5 3 6
Unsatisfactory 3 1 3 5

Very Unsatis. 2 0 1 1

Excellent U 0 0 0

. Good 0 1 2 2
School Average 2 2 5 b
~ Unsatisfactory 3 3 1 3

Very Unsatis., 3 1 5 5

£

‘Hell, op. git.
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Social adjustment. Seventy-two per cent of the
sample respondents appesred to have average or better
social adjustment.

Emotional adjustment. Sixty-five per cent of the

sample respondents appeared to have average or better
emotional adjustment.

Sixty~three per ceant of the sam-~

ple respondents appesred Lo have average or better total
personal adjustment.

Sehool adjustment. Forty~four per cent of the sam-
ple respondents appeared to have average or better adjust-
ment to school, Fifty-six per cent had unsatisfactory or
very ungatisfactory adjustment. It may be of significance
that when adjustment &reaé, other than school, are tatail&ﬂ,
the number of individuals who show poor adjustment in one
or more of these areas equals the number who show poor
school sdjustment. 1t may further be of significance that
'aev&nty—five per cent of those with poor school adjustment

also showed poor adjustment in some other area.

Additional Fergonal Dat

During the collection of data via interviews and
school records, additional information came to light, con-
cerning the drop-outs and their behavior. This-inf&fmaﬁian,

for each individual drop-out, was summarizéd and matched
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with a brief summary of his adjustment scores. These

data and conclusions drawa from them are located in

Appendix “D.»




CHAPTER V1
CUNCLUS10HS

The Problem and the Purpose

Early withdrawal from school is a well recogniged
problem, but comparatively little research has been done
in Canada to relate dropping out of school to its causes.
The problem was no less pressing in a favored community
such as 5t. James which, in spite of its many social,
economic and educational advantages, 8till had school
drop-outs. Therefore, the purpose of the study was to
identify salient facturs related to early school with-
drawal in this typical HManitobs urban community. 7The re~-
sults of the study would have direct significance only in
8t. Jemes; but it might heve useful implications for other
-similar communities in Ganada; it might provide & clearer
understanding of the problem generally and it could posg-
ibly lead to methods of treating the problem of early

withdrawal from school.

Hypothesis

The hypothesis was proposed that home factors are
more critical in the decision to withdraw from school than

are school factors.
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Investigation Procedure

The method of investigating the problem consisted
first of determining, from a pilot atudy, the extent of
drop-out in St. James, and the feasibility of a larger
study, then of interviewing selected drop-outs. This sel~
ected group consisted of one~third of the drop-out populs-
tion during the year 3eptember 2, 1962 to September 3,
1963. Before September 1962, lists of numbered spaces
were prepared and certain numbers were selected and
marked for interview, using a table of random aumbers.
As names of dr@pnouts were entered in the list in order
of date of last attendance, those students whose names
fell on spaces msrked for interview were contacted for
that purpose. A guestion guide was prepared for u@e dure
ing interviews; interviewees completed Adjustment Inven-
tory and 3chool Inventory farms;l and school records were
examined for useful information. The data obtained in
this way were collated on a large chart and subsequently

summarised in Tables 1I to X.

Interpretation of the Dat

S5ince the purpose of the study was to identify

1 N .
Hugh M. Bell, The Adjustment inventory, (Pale
Alto, California: Goﬁsﬁfﬁing sychologists vreéa, 1961},
and The School Inventory, (Stanford: Stanford University
Press, 1936j.
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salient factors related to drop-out, it was not intended
that every nuance of behavior of drop~outs be statistic-
ally evaluated for significance. Salient is interpreted
a8 meaning prominent, conspicuous or, in this case,
characteristic of the majority. OUn this basis, items
were evaluated and conclusions drawn. It is, of course,
possible that in individual cases the actual reasons for
withdrawal from school may have been related to factors
other than those which seemed to characterige the group;
but individuals, for the purpose of this study, were im~
portant only in so far as they contributed to the general

pleture. Salient factors were sought; individual causes

were left for other studies.

1. Place of residence had a direct relationship
to drop-out, in that the great majority of drop-outs lived
in the older portion of 3t. James and were most highly
concentrated in the very oldest, poorest portion. (This
has economic implications which will be dealt with fur-
ther.in the summary.)

2. The eritical age of drop-out was the sixteen-
and seventeen-year-old period.

3. The sex of the drop-out, birthdate, country of

birth; and physical handicaps were not of conspicuous
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importance in the act of dropping out of school in 8t.

James.

Gonclusions Related to Attitudes

Ro unusual attitudes characterized 3t. James drop-
outs. They did not lask c¢lose friends; they liked to act
with others on a team; a slight ma jority staﬁed & prefer-
ence for being told what to doj a&d they considered them-

selves reliable in completing work,

Conclusions Helated to Family Factors

1. The father's occupstion had & direct relation-
ship to the child's tendency to leave school before come
pleting his course. Fathers in unskilled Jjobs were more
likely to have drop-out offspring than those in skilled
occupations; and both of these were more likely to have
drop-out offspring than professionals or managers. The
lower the occupation level, the greater was the likeli~
hood of having drop-out offspring.

/ 2. Fathers with less than high school education
were more likely to have drop-out offspring than were high
school graduates.

3. Mothers with less than high school education
were more likely to have drop-out offspring than were

high school graduates.
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4. Children in large families were nore likely
to drop out of school than children from families having
twoe children or less, particularly if the child was, age~
wige, in the middle of the siblings.

5. Children who lived in poor or fair homes were
more likely to drop-cut of school than those who lived in
middle clags or better homes. |

6. Factors such as the father's and mother's
birthplace and age of entry to Canada, the mother's occu-
pation, broken homes and displacement from the home were
not important factors in the majorivy of drop-out cases

in 3t. James,

Coneclusions Helated to Habits end Behavior

1. HMost St. James drop~outs were smokers and
started smoking before it was legal to do so.

Z. A prelude to drop-out by boys was misbehavior
outside of scheol, involving trouble with the police.

3. Personal appearance, rising time, bed time,
total sleeping time, late television, use of the family
¢ar, serious misbehavior out of school by girls, and lack
of outside activities were not major factors in drop-out
in:5t. James, although the discrepancies in responses
d@aling'with amount of sleep indicated that a better method
of investigating some of these personal factors is desir-

able.
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Conclusions Kelated to Work Experience and Plans

l. HMost drop-outs, particularly boys, have had
part-time employment while attending school.

2. Their working times were within the prescribed
legal limits; and there is no clear foundation for the
suspicion that excessive evening work affected school
work, since many of the jabé‘list&ﬂ were newspaper deliv-
ery or summer work.

3. Boys worked for the money, while girls worked
with the idea, ss well, that this part-time work could
lead to future employment.

h. B5v. James drop-outs did ﬁat consider their
training completed upon leaving school.

5. MWost of the drop-outs were seeking skilled em-
ployment.

6. Drop-outs were unrealistic about work because
they wanted skilled em?laymeut, yet limited their chances
for employment and training, which they also wanted, by

leaving school too early.

1. In inﬁellectaal'capabilities, drop-outs in 5t.
James were maiﬁly from the lower half of the population.
2. BHost of 5t. James' drop-outs had a serious

reading difficulty.
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3. Excessive changing of schools characterized
5t. James drop-outs.

L. The greatest proportion of drop-outs left
achéal_while attending the senior high school which
serves the eastern end of St.. James.

5. Most drop-out occurred in grades nine and ten.

6. Most drop-outs were enrolled in the High School
Leav;ng Course or the Non-language Course.

7. Host drop-outs had serious failure records.

8. Poor attendance records of long standing or
newly developed poor attendance records signalled the
possibility of withdrawal.

9. There was no predeminaﬁﬁ time of year at which
drop-out occurred; and age of starting school, accelera-
tion, and availability of study facilities were of no sig-
nificance in dropping out of school in 3t. Jamés. Lack
of atvendance at kindergarten was not considered signifi-
cant either, because there were no publicly operated
kindergartens in St. James and, in fact, over a third of

the drop-outs actually did attend kindergarten.

Conclusions Related to School Habits and Behavior

1. 38t., James ér$p~auts did little homework.
2, Host drop-outs did not take pains to make up

shortcomings in their education by attending extra classes.
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3. Host drop-outs did not consider themselves
frequent trouble-makers at school.

L. BHost msle drop-outs had been truants.

5. Drop-~outg tended to be reluctant to ask for
help with difficulties with school work; their reluctance
stesmed from embarrassment.

6. Drop-outs participated in extra-curricular
activities, mainly athletics and student government, and
were satisfied witﬁ their participation. This, however,

was interpreted as a positive, rewarding facet of school

life, not likely %o contribute to withdrawal.

1. DBrop-outs in 8t. James found study difficult.

Z. Drop-outs were sensitive to failure.

3. Translating the urge tv leave achool into ace
tion took less than & year for most drop-outs.

4. There was no noteworthy consistency among drope
outs regarding favorite subjects or subjects disliked; and
it was not considered significant that, generally, drop-
outs were not made nervous by classroom tests, although
this might indicate lack of comcern. Furthermore, there
appeared to be no lsck of time for recreatiocnal activities.

There was no general agreement among drop-outs as to why
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they left school or why others left. In fact, most cone

sidered education useful and would return t¢ school,

particularly the boys, if certain changes, mainly course

changes, were effected.

1. 1In spite of serious problems at home and at
school, drop-outs had received inadequate professional
guidance, inasmuch zs lesa than oaéwfifth had been referred
to the Child Guidance Clinic.

2. While the fear of failure may have influenced
withdrawal, the reality of failure was not a salient factor
in drop-out.

3. Lack of information on further education and
lack of vocational information were not iméartant factors
in drop-out in 3t. James and, while drop-oute tend to
favor parents when seeking advice, especially the boys,
this was significant only in giving direction to course
information campaigns., It is not enough to talk to stu-
dents about the value of schooling and selection of

courses; parents must be told, too.

Conclusions Based on Personal and School Adjustment

in so far as the drop-out!s state of adjustment was

revealed by Ihe Adjustment inVentagz and The 3School lonven-
tory, the only consistently poor area of adjustment was
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that invelving the school.? Kevertheless, the prevalence

of people with poor school adjustment who alss suffered .
poor adjustment in other areas indicated a clouse relatiéa-
ship between school adjustment and personal adjustment,
with a strong likelihood of interaction, or of one caus-

ing the other.

Conclusions Based on Additvional Personsl Data

On the basis of personal observations and additional
background information taken from school records (Appendix
rpr}, the number of students who dropped out because of
home factors outweigh: both those who dropped out because
of school factors and those who dropped out for undeter-
mined reasons. In fact, drop-outs because of home factors

constituted fifty-eight per cent of the sample.

Taken in review, the investigation of B5t. James
drop~outs has many short-comings, not the least of which
iz the lack of a control group which would serve to pro-
vide a set of characteristics of Y"stay-ins"™ or people who
do complete thelr courses. These characteristics could

then be compared with the characteristics of drop~outs

ibid.
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and would serve admirably in validating the picture of the
typical 3t. James drop-out and the causes for his with-
drawal. The lack of this additional criterion, however,
did not entirely impair the investigation, and a fairly

clear image of the 5t. James drop-out emerged.

i _typical St. Jawes drop-out. It cannot be over-
. emphasiged that not all 8t. James drop-outs fit the follow-
ing description; some might fit only part of it and a few
might conceivably fit none of it, |
Generally, the typical 8t. James drop-cut lives in
the older portion of 3t. James, in a belm@ average home;
his father's work classification is "unskilled,” and his
parents have less than a high school eduestion. In terws
of ability he is in the lower half of the population of
Qaﬁaﬁa, not just of 5t. James) he hes a sericus reading
difficulty and h&é changed schools often. 1t ig almost
gertain that there are at least two or more siblings and
that the drop-out ls somewhere in the middle of the dis~
tribution of children. 1In his habits, the drop-out amokes
and commenced smoking before it was legal for him to do so;
and if the drop-out is male, he has had diseiplinary con-
tacts with the police. He has also had some part-tigse
| work experience ana hopes to find skilla& employment.

In his school work the typical drop-out is in the High
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Scheool Leaving Course or Hon-language Course, is in
Grade Nine or Ten, has changed schools often and is six-
teen or seventeen years of age. As this age-grade record
indicates, he has a serious record of failure, but is not
necessarily faced with failure and the need to repeat the
grade at the time of drop-ocut. However, he is sensitive.
to failure, finds study difficult but does little home~
work, and has made little or no effort to make up educa-
tional short-comings by attendance at summer school or
by similar means. He is embarrassed about seeking help
with difficulties. Finally, as one might readily deduce
from all these points, the typical 8t. James drop-out is
paerly adjusted to school, has a poor attendance record;
if a boy, he has been truant; and the declsion to with~-
draw exploded within him suddenly when the pressures in
snd out of school became too great.

The causes of drop-out in 3t. James. The descrip-
tion of the typical drop-eﬁt indieates.with some clarity
the basic causes of drop-out in 3t. James, They are
rooted in heredity, in socio-economic influences, and in
serious deficiencies in the schools. The glory in educa-
tion is showered, by both teachers and the community at
large, upen the students in the upper ability portions of
the population, particularly the bright and glfted. Con-

sequently, the child who inkerits low normal or dull
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normal ability, whose parents have limited education,
who finde himself Just another face at the table, who
sees little in his surroundings to inspire him, and who
finds school geared to accommodate a different range of
talent from his own, has little incentive or ingenuity
to face the long hard cliwb out of the educational de-
pression in which he finds himself. Instead, he seeks
some gratification in doing things which are easy to do
but which invelve saﬁe rigk in the form of :apriman&s
or punishment from those in authority, He émakaa, he
plays truant, and he may get into trouble with the police.
He will probably alse seek gratification in comstructive
waya; a8 in part-time employment. The money thus earned
is tangible evidence of success which is more than school
has given him, Difficulty with the work, failure, avoid-
ance of schoolwork and the embarrassment it can bring,
terminate in withdrawal in the hope that the world of
euployment which brought some success, money, can bring
more,

Validity of the hypothesis. This hypothetical
cage illustration of the causes of drop-out, however,
does not gain;_eut which group of f&ctérs is more critical
in the decision to leave school, whether home factors or
school facters, and the answer must be sought through re-

examination of the data and concomitant conclusions.
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Table X is particularly useful in this regard, and the

conclusion arising from it, that the only area of adjust-
ment that is consistently poor is the school, is strong
evidence in support of the converse of the hypothesis,

Un this basis one is forced to conclude that school fac-
tors are more critical in the decision to withdraw from
school. HNevertheless, there is a lurking suspicion that
the school is simply the battleground on which home-based
emotional conflicts are fought out. It is admitted that
the additional personal data and the investigator's eval-
uation of it is highly subjective in nature, but there are
enough glaring instances of serious home problems that
the conclusion, that fifty-eight per cent of the drop-cuts
left school because of problems ariginating in the home,
must surely serve to render the original hypothesis open

to further investigation, if not to support it entirely.

hesearch method weaknesses. Certain deficiencies

in the research methods make further investigation of the

hypothesis highly desirable in any case. For example,
the interview plan gought to cover a great deal of mater-
isl in just one interview period. 6pyartunibies‘far
developing the confidence of the drop-out and rapport
with him were very limited., 48 a resuit, it is quite

possible that interviewees were defensive or reluctant
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to give information to a strangsr concerning intimate
feeling about parents or other personal matters. Some
may have decided to give the “right" answer to such
gquestions as "o you think there has been & lack of real
love and affection in your hame?”B On the other hand,
there could be a greater readiness to rail agsinst some-
thing as imperﬁanal as school. 1t was fair gasme and
there was nothing to lose. The connection with school
was severed anyway. lIn fact, it is even possible that
gome distortion was introduced into the entire investi-
gation by the supplying of inaccurate facts or opinions
by the drop~outs interviewed. Kevertheless, rapport,
which was guite good in most cases, has & greater oppor-
tunity to fuaction in a verbal interview than in a
written questionnaire and for this reason, as well as
for the fact that guestions posed tended to be less intim-

ate than those on the adjustment and schooel ilnventory
forms, there seems to be grounds for considerable confi-
dence in the verbal interview portion of the investiga-
tion. PFurthermore, there were no instances of informa-
tion given by the drop-out being contradicted by later
checks of school records, although it is admitted that

3 Bell, leoc. git.

G W
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the opportunities for this type of checking f@r e@nfir~n

mation were limited to & few iltems.

Possible data distorticns. There are, however,,

other areas in which esome misrepresentation of the drop-
_out gieture may have oceurred. Thus, the predominance

‘of economically poorer families in the drop-out statis-.

‘tics may be an outgrowth of the fact that families with
‘more money simply send scholastically unsuccessful off-

 $§¢£3§ to private schools in the hope that additional
,‘apéartanitieg under e¢loser surveillance will bring dca~

demic success, Such action would obviocusly distort any
estimates of the effect of economics on aérly withdrawal
from school because the unsuccessful students from
wgalthier families would not sppear in the drop-out
statistics. UBven if they dropped out of the private
échmal they would not appesr in the 3t. James étatisuiea
under the limitations preseribed for this inv&s;igatian.
Hevertheless, such limizﬁtians are a necsssary ?&rt of
sny investigation and the distortion of data mentiaﬁed
is merely speculation without actual evidence to support
it at this time. The salient factors in drop-out in 3t.
James remain fairly clearly delineated. What can be
done about them? |
School imgrévemeuts‘ An immediately obvious ares

in which to attack the problem of early withdfaw&l from
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school is in the school itself., It is also the area in
which the earliest reasults are most lik&ly to be realized
and a review of school factors in drop-out readily gives
direction to efforts to reform snd improve. %The unuaualiy
high proportion of drop-outs in the High School Leaving
Course clearly labelled it as a course of study which
- lacked the confidence of the people for whom it was in-
“tended. It Qas obsessively academic in nature ané
?eqaired revision in the direction of greater flexibiiity
in order to accommodate the varied needs of the slow
students enrolled in it. Similarly, the Non-language
Gadtaa, which ventured to offer the same opportunities
as the Matriculation Course, less French, neither pre-
pared studente for the world of employment nor for further
studies at University; it, therefore, tended to decline in
acceptability and was already being considered for revis-
ion., Manifestly, neither of these courses, nor any course,
could hope to achieve its ends if it lacked the full
support and understanding of the staff administering it.
The number of repetitions of grades required of students
already in courses for slow learners polnted to a need
for improvement in this area. But what about the student
himself? Does he feel he counts? There was no direct

evidence to resvlve this question one way or the other,
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but there was reason to believg that many students had
both school problems and home problems of which the
8chool was eithar unaware or to which it was unable to
give attention. Such a situation derives from excess-
ive bigness of schools and lack of appropriate counsel-
ling. The former implies that the school has sc many
 students and teachers that neither gets to know and to
unﬁer&t@nﬁ:ﬁﬁé&ath&r well, and the welfare of the indiv-
iéaal,{his‘%f&ér&ss and the solution of his scademic and
social praﬁxéma=;s submerged in administrative proced-
ures designed to facilitate the flow of raw material
through the educational mill.

Appropriate counselling and, of course, group guid-
ance is a partial compensation for the fault of bigness,
inasmuch as it can create in the student the feeling that
someone cares about him, but the counsellor is also an
essential part of any school, though at the time of this
study was virtually non-existent in 3t. James. 3Students
and their parents need advice, sometimes personal advice,
eameeraingAadueatianal opportunities, employment possib~
ilities, gﬁd the ihdividual gtﬁéent's future potential.
Uccasionally, as in the cases of some of the sample of
drop-outs, the student's problems are so overwhelming
that preofessional psyehalegical asgegament and paychlatric

treatment sust be enlisted. 1In such instances there is
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no substitute for the trained, interested guidance
counsellor with adequate time to gather and supply this
information and to assess the need for outside professiosal
assistance. These services will not likely wipe out the
problem of school drop-outs, but they can serve to hold
the line or to compensate for unforeseen school éituatians
which may encourage dfapneat, |

‘Eésanﬁial social changes. School improvements not-
withstanding, the basically social nature of so many as-
p@qgéiéfft&e dr@pnaat’prdblam ﬁraks attention to situations
invéﬁéie£§ §t large that must be confronted openly if the
drop-out problem is to be controlled. Soume accepted social
practices even seem tO sncourage drop-out. For example,
the great flood of material from radio, press and tele~
vision urging pecple to go to university may eagily do
more harm than good. It may sow the seeds of failure in
the mind of the youth f&e&ﬂ with years of study if he is
to achieve the stateé aimg of society. He is told that
if he does not stay in school and obtain Matriculation
gtanding his future income will be cut by hundreds of dole
lars yearly. What a bleak future for the person whose
talents do not lie in the direction of bookwork! Indeed,
it appears desirable that the furious agsault of educa~»‘

tional propaganda, often put out by well meaning but
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ill-informed non-educators, be discontinued in the
interests of peace of mind for psrents and rational
self~determination for students. The frantic scramb-
ling for matriculation standing and the hopeless dis-
couragement and frustration which leads to dropping out
of school by norwsal students who are not bookwork ori-
ented, may easily be the outgrowth of stay-in-school
publicity that so closely relates Matriculation and
university with money that students and parents have no
confidence in any other courses and, rather than suffer
such "inferior” education, simply give it up altcgéth@r.
in summary, mass education programs, government direc-
tives, and the empty words of employers who want matric-
ulants to drive their trucks énﬁ universgity gradustes to

sell their soap, are comparable to the act of treating

snakebite with iodine. True, the antiseptic is an essen-

tial part of the total treatment, but it doesn't pene~
trate sufficiently deep. WNeither does the national cry

of "MHore education™ go deep enocugh for, while educational

"antiseptic® ig desirable and even essential, it will not

cure all the nation's ills. it won't cure laziness or

indifference; it can’t cure low ability; and it shouldn't

try to cure psychological aberrations. Instead, medica-

tion of & far more expansive Lype must be employed.
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Family disintegration. There must be a conscious
interest in the sbrengthening of the family which, as the
basie compact unit of our society, is sericusly threat-
ened by increasing numbers of "working” mothers and the
almost complete ﬁéparatisn’@f the father and his bread-~
_ wipning function from the family scene. Kany children do
ﬁ@taavaa know exactly what jobe their fathers hold. Al-
most a third of their waking hours is spent in school and,
Qith reeraatiaﬁal time spent more and more frequently
away from héme,fchilérea see little of dad, or mother
either. Thig rupture of some of the family ties has led
to the development of new bonds in other directions., 4
teenage soclety has evolved, with fads in clothes, music,
gars, and occasionally a bias towards irresponsible be~
havior and a prejudice agsinst adults. Lacking any long
range purpose, such people are difficult to guide and will
gravitate away from anything which is demanding of them
and which may not bring suc¢cess easily. School, the most
demanding of all facets of the teenage life, is the first
thing to be rejected. What can be done about it?

Parental responsibilities. Of course parents them-

selves are not blameless in the matter of school drop-out.
in the 8t. James study there was no direct investigation

of the attitudes to school which early school leavers
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picked up from their parents, although there was one
instance of two drop~outs from one famlly, Charles C.
and Shirley €., in which the father had only extremely
eritical comments to make about the school. Heverthe-
less, it is self-evident that the chnild, who enters
school with predetermined notions that school is an upe
pleagant "prison' run by uareasonable é&ild~haters, wili
be seriougly inhibited in the learning processges, where-
8s another child, who enters school with a sense of
purpose and an attitude of co-vperation instilled by
parents, will reaspond to the demands of school and the
demands of parents, in so far as tﬁay falat& to school,
much wmore favorsbly. Parents must be prepared o develop
in their children good attitudes to scheol, to support
the demands of school in terms of b@&&viar effort angd
home study, and to give reasonable congiderstion to the
school's reports and recommendations concerning school
progress and future courses. . The often repeated state-
ment, "My child is notstupid!™ may well be unfounded in
fact, and the pasrent who refuses to face up to his
child's limitations invokes unhappiness and invites
early withdrawal. There is no substitute for realistic

goals.
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The goals of society

at large must also be based on the realities of ocur age.
Changes wrought by advancing technology and improved
goncepbe of human behavior have lmposed stresses which
will threaten the gsecurity of our ﬁameerae& unless underw
gtood and properly c@n&rmll@d‘ There was a day when
individual survival was the consummation of life's goal.
4 man sought, by his own hand, %o malntain 1ife and to
achieve his own ends. Tﬁﬁﬁ?; howsver, our industrial
soclety is so interdependent that individuals and even
groups of individusls cannot ae¢t in lsolation, nor can
they be treated in isolation., The Western Canadian far-
mer raising wheat on the pralries is assured of survival
only if Bastern Canadian manufzoturing concerns are able
to maintsin g;gaad level of employment rﬁé&lﬁing.in4¢@n»
sumption of the farmer's wheat, Eastern auto manufae-
turers feel the benefit of foreign sales of Western Can-
ada's surplus wheat. A strike of transportation workers
, ties economic knots in the entire country. In effect,
ne segment of the population can be troated in isolation,
not even the maturing segment. Parents, teachers, ser-
vice elubs, industry, government, sccial agencles, unions
must participate together in bresking down the barriers

which have effectively isolated the upcoming guneration
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in schools. The teenager is told that he wust remain in
school until he completes grade twel%a. This, of course,
is sasier than allowing him to step out inte the world
where many groups must participate in hig maturing into

a responsible citizen. But is it realistic?

Industrial absorption of drop-outs. Why not let
them drop out if thay do not wigh to remsin in school?
is anyone really credulous enough to believe that a grade
twelve education ig reguired to drive a trugk, or is this
Jjust another instance of empleoyers, employees and unions
overstating their case for tﬁe sake of prestige or to
simplify selection procedures? it is acknowledged that
technological changes in business and iﬂdasnfy entail
much reviaion and study at the professicnal-managerial
level, but does it necessarily mean that educational
requirements must rise all down the employee heirarchy?
There is a great range of routine taske that may change
with the introduction of new styles, teehniquaa'and new
products, but the jsolated phases of the new operation
need simply be taught, as they are required, to those wno
will use them. The automobile industry undertakes muss-
ive changes of this typé gvery year.' in effect, there
is a change in the t@ahnélsgy, not in the basic educa-

tional requirements. Why then should employers
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continually revise upwards the educational requirements
for all new employees? It must be recognized that the
native capabilities of the popuiatian &8 a whole are
unlikely to change substantially. It is equally unlikely
a8 well as undesirable that, by some dictatorial meddling,
the homes of potential drop-outs will be invaded by social
repair-men who will eliminate the home-based factors which
contribute to drep-aﬁt. Some changes in schools can be.
wrought which will reduce but not eliminate drop~out, and
the problem geems likely to persist. Would it not be
@ore realistic to allow the misfit to lsave school and
t%én to have society at large, particularly busineas,
industry, and unions, play a greater role in the nurture
and preparation of our future citizens? Is a boy really
less of a plumber because he never studied Huclidian
geameiry? Or is he less able te fill out a bill of lading
or repair a television set because he did not study
Julius Caesar? Adwmittedly, he might be a better person
for having done these things, but 1if they are thrust upon
him against his will they could make him worse.

Jeen atiwn,l‘edueatian. A great deal of talk, some

of it bandwagonning and some ill-considered, is heard
about the loss of student potentisl and loss of human

resources in the form of school drop-outs. Apparently
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they should be kept in school at all costs because

everycne needs a high school education. However, oo
little thought seems to be given to the fact that some
personalities, whatever the cause, Jjust do not take to
bookwork in school. For them it is unreal, meaningless,
and leads to nothing. %o force it down thelr throats is
not only expensive and often wasteful, it is unimsgin-

" itive and smacks of pedantry. HNevertheless, some would
re~vamp the school wystem; which is so successful with
the majority of students, and others urge government to
erect new technical bulldings to train academic aisfits
for industry. Why can't industry do this? In the inter-
ests of the general welfare of the esonomy, on which
their future depends, it appears to be quite feasible

for industries to take people with limited education and
to try them out, giving additional education, if necess-
ary. The Canadian Army doss this very thing in its
Soldier Apprentice Plan. True, there is a cost factor to
consider, but balanced against th@4wastelfaetar which
appears when téehaical schools are built at gréat expenge,
only to be rendered obsolescent by new deveiepmeats iﬁ'
teehnalag?, the cost does not seem prohibitive. The real
advantage lies in the fact that the drop-out at last

experiences purposeful learning, and his development
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into an independent, responsible citigen is {ar more
certain than if he is forced to languish in school,
persuaded, threatened, cajoled, urged, and possibly at
last beaten into doing the work, but mentally slipping
into indolence or rebellion.
| Selection snd seif-improvement. The guestion
 inevitably arises, "What if an industry finds a given
drop-out unsatisfactory?® The answer is fraught with
many legal technigalities, not the least of which is
geniority and the union's view of an employee's right
to amplaymagt; but no well-founded program would ever
intend that an employee become a millstone arocund the
employer's neck. Frobation periods of apﬁrapriéta size
could be nagﬁtiaﬁad, and the threat »f dismissal for
inadequate effort might serve to replace indifference
and indolence with urgeney, realism and purpose. It
is even possible that gsome drop-outs, given s chance to
work and to earn, might be inspired to return to school
to take up regular academic studies again, in order to
improve thelr job performance or opportunities for pro-
motion. Free sdult academic schools which would make
this possible would be a better investment of the edu-
cational dollar than government operated technical

schools.
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Values in education. 4 surface view of this

proposal, Lo accept drop-outs into industry and train
them on the job, would lead to the c¢onclusion that drop-
ping out of school is an unimportant act sasily compen-
sated by industrial programs. Such a conclusion, however,
takes no account of the social purposes which can be
accomplished in public schools. It is not enough to
learn to read and write and count, nor is it anaagh
add to this a knowledge of electricity and rockets and
ancient battles. Any school or course, at any level,
 which does nat‘tea¢h the moral principles on which this
democracy functions, fails dismally in its job. There
must be opportunitiecs for group thiﬁging and co-operative
action; the system of values on which this society oper-
ates must be taught; and new values must be taught to
meet the pressures of the ahanging world., There must be
opportunities for the growth of knowledge, not just the
amassing of facts, and to the extent that he willingly
continues to improve his knowledge, any student is well
adviged to remain in 3@%@91. However, when the breaking
point is reached; when, because of internal or external
pressures, a student is unable to answer the call of
education; when public school education no longer holds

weaning for him, it should be possible for the student
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to leave school and seek more immediately practical
types of education and employment. There can be no
doubt that the drop-out losges something when he leaves
school. The fact that must be faced is that foreing him
to remain in school may be worse, and holding over his
head the threat of economic failure if he does not conm-
plete high school ia novhing short of unconscionable
materialism, far removed from the real purposes of
education. Let him go, and let soclety at large partic-
ipate more intimately in his growth to citizenship. To

force him to stay in school is simply to conceal social

ills in the school closet!

As a result of the investigation of drop-guts in
8t. James, a comprehensive description of drop-outs in
that area emerged. Salient factors related to the act of
leaving school were delineated with some clarity and
there were at least some indications that home factors
were more critieal im the act of withdrawing from school
than were school factors. ﬁevertheless,_semﬁ portions
of the drop-out's image would be br@aghtfinto»sharger
focus if fafthef'investigatian were undertaken., The
following areas are most likéiy to be fruitfual:

1. 4 comparison of drop-outs and atay~ins. This
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would involve a study of random aelecﬁe& drop-outs and
an equally matched group of students who remain in
school. From such a study it would be possible to deter-
mine whether the drop-out factors as sutlined in the
present study are actually drop-out factors, and not
characteristic of the entire population,

2. Intensive treatment of s smaller number. This
would involve a study of a smaller group of random
selected drop-outs, Each &?@pngut would be interviewed
a number of times, thereby encouraging the ﬁevalapméﬁt
of rapport. Of special value in such a study would be
& personality svaluation by a profeasional ﬁsychmlogist.
This could be of outstanding significance in the resolu-
tion of the hypéthasia of the present investigation.

3. Lighter treatment of a larger number., This
would involve more limited interviews with perhaps the
eﬂtire subject population. iuestions in the present
study which were clearly inconclusive could be eliminated
and only those which contributed to the image of the
typical drop-out would be used. 3Such a study would serve
to confirm or to reject the present list of drop-out
fagtors.

L. Longitudinal study. This would involve ident-

ifieation of a number of potential drop-outs early in
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their school careers. Carefully congeived interviews
&t predetermined intervals might reveal personality and
attitude changes which precede withdrawal f{rom school.
Ubjections to such a study would be first, that it would
take too long, since many years would be required, and
secondly, that the observation interviews might serve a
therapeutic garpése and result in the potential drop-out
remaining in school. |

These recommendations for further study are in
effect extensions of the present study. Of more utili-
tarian value would be studies of methods of treatment
of the problem of early school withdrawal. This would
involve the development of two or three experimental
groups and, over a period of five to ten years, evalua-
tion of three basic methuds of treatment, including a
school centered attack, a home centered attack, and a
post drop-out attack. The latter treatmeht would bé,
essentially, to allow the drop-out to leave school and
Lo arrange certain measures designed to encourage his
development to responsible citigenship. All methods
would entail some counselling; thqrafare the entire in-
vestigation would undoubtedly raqaira a substantial
team of researchers, some of whom ﬁaald have to be
trained in counselling techniques. The resultant cost

factor, as well as the time factor, may be probibitive



187
barriers to the pursuit of this particular study.
Nevertheless, the pressure for educational
progress and improvement surely sust not arise only
from the victims who have suffered. T&ara must be
intelligent inguiry into sueh matters, and money to
finance it. It may be part of the price this

democracy must pay for survival.
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APPENDIX "am

SCHOOL DIVIS1ON OF ST. JAMES
PILOT STUDY OH DHOP-QUTS

gate.vtl.ﬁlaﬂt0.ltot
AL eIrVieWer . i v rvnevnevenns
INTERVIEWEE:

ﬁam& * HE N AS N R SE P E NS AN R ES LRSS 8N 3ex LN K BN BN A B )
{ Surname)

&dﬁr&aa""lt“i"ﬁ.hiﬁ!‘..ﬁ.‘ﬂitwcl‘DU-O'UA‘)"UH&!&R
Age ........ Date of Birth ...........Country of Birth.,..
3@&”915 &ttanaed‘ﬂﬁﬁdi&Otvhlﬁ#‘t!‘!b.’&bl&I'OOOOOOOQQI“DQQQ.O
Total number schools attended ....... Grade last attended..
« {Repeating?)
9&1’16 last &ttﬁﬂdaﬂ PR U AP S AN YA e
Ability (I.G.) +...v..... Reading level: Superior, Av., Low.
Poorest sSubjeet .ciievevceonvonnven
Attendance last WO YEAFS seveve.e
PAREHRTS:
A. Province or country of birth:
Father LK BB 20 B BN 3R SN B N BE BE BE NN BN B Y 3 ﬁother LI B B IR N O BY BN AE BN N BN N YA AP B
B, Highest level of school attained by parents:
(Didn't attend, Public, Some High School, Grad High Sch.,
Some College, U. degree.)

E‘atﬁer !.Q.DQ;.'OQ.QQI..D &iath@r ‘.:.QQ."Q'.OCCQ‘Q‘Q‘$Q
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C. Parents' Occupations:
Father ccovviroiinnvinnconess HOLRBY tivvenvnvennnsnnnas
B. Attitude to School:

bducation iz very useful; useful; no use; disadvantages;
wasteful.

INTERVIEWEE: SCHOOLWORK

A, et Work

(Course, Maj.wk., Reg., 2nd level, ungr., Matric.,
General, Commerce, H.3.L.)

Favorite subDJeCtS! ouviurcrenornonncasonnsactconnonesns
lQ‘ﬂ‘ﬁ‘O‘l#'lﬁSltl'ﬁ'..‘..ii.‘.‘l.".lO‘.‘Q"’.QDIOGQ'QQI
Subjects disliked MOBL v.uveevanecenesesaronnnsnanennns
'l_r_\.‘t,-ﬁlltolt..“-l..'(l!&t-‘&tl»'b#t‘.i‘ciit!!’ﬂ'van".ﬁ‘.lﬁ!.
Values of progras of studies as is Seaserernartsntannsa
“’Q’l"..lit'&'."%‘ﬁtibqﬂﬂtitibbdittbﬁlO'O*DGOQ'QUQU'.
ﬁ&ﬁknea&es, f&ultﬁ .ii’lh'l&t"!@&000*&!@91*‘0‘&‘("""

Q'.Q.‘Q.It"‘"'ﬂ‘.0!'.lH.I‘..D'."O.’.Q.‘.‘QQ&""Q.QQ..

Courses you would like to see added:

eg.: Spec. Arith.? Hemedial Reading? Vocational--
(Trades, 4gric.)? Courses in family living,
Citizenship? .

gv@r 5kipagrade? LR R B B R S B N B W Whieh? L IO I BN N BN BN I B Y

Ever fail & grade? .......e000e. Which? ...v.evirnurne

B. JYocational Flang
Job plans at age l4, or when entered grade 1X.

Job plans now at time of drop-out.

.Q..'#'Q'Q‘.Qlﬁ&l.i"l.&‘ﬁlU‘Ql-'.lDlH'G",OIQ"Qﬂ.’OCI'O‘
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Working at all now? ...cvnvvrvevne
At what? «.......... P Type ef work will seek .......
Expect to take training in .c.vhivnniiiiniiniennenanen,
Study Habits
Found study difficult, average, easy

Pid (not) take advantage of Saturday clagses or summer
school......

Studied little, regularly {1 hr. or more per night),
a great deal (2 or more hours per night) :

Homework seldom done, usually done, always done

gtaff’g pinioa .AH‘!i"ltHlivtitii‘*Q'lt.'."'*'.ll..'.!'

Have (not) adequate place to Study &b HOBE vevvveeosnon

€.8.: oOwn room and desk.

Self discipline: seldome, sometimes, frequently in
trouble at sahaal

Staff opinion ..vvveuvvevaq, nature of misdemeanor
QQ‘GUD3&.’."‘.0.&.‘1..""!.‘Q.‘U‘.".‘l‘.‘*""v"'l..

Did you ask the teacher about parts you didn't under-
stand? always, usually, seldom

Did you have time for other activities when you did all

your school work? always, usually, seldom

Does classroom work, tests make you nervous?
very much, a little, never

E.%ra surricular Activities

Athletics, Glee Club, E&ﬁd, S¢hool papef Or year-
book, Drama, Debating, Art, BHobby group,
’$§ugent government, 3c¢ience club, Current event
clu

Regret lack or excess of extra curricular activities?
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F,

G.
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Part-time Job? ...iuivecericves WHHEL? tereninnnncbovnns
When WOTK wusvenreecervnnenees |

Uld enough to drive? ......... Have use of family caf?
PPN # 7 o 1 - '

heasons for Leaving dchool

e.g.: Look for job, needed at home, low marks (failures?
Eo. of .....), courses unrelated to job plans, courses
unsuitable, marriage, financial problems, illness, parw
ents not interested in your carrying on, poor teachers,
no friends there, family crisis (e.g, death), adverse
social climate (e.g., students unfriendly or school too
restrictive), others.

EX?alle’ Why? UQUOOOQQOQt90.‘...0?0#0!..tﬁv.y.“ﬁ.ﬁ‘.'l«.
fould have left earlier if possible? ........covveuian.

Reasons for Going as Far as Uid Go

Training useful (for job?), parental pressure (law?)
liked atudy, friends went, for sports, natural thing
t& dgl Qgﬁerscil,#'t"Q‘!O‘.Qﬂvwﬁﬁlll"'it""!...ﬂ‘!ﬁ'b'
Did you receive: (Mark H.3., highly satisfactory,
G.3., generally satisfactory
U.3., unsatisfactory)
Information on further education ......c...
Guidance in Job $election ssvvesssevesannan
Training for participation in community life.........
Vocational training cevceevrevoncarcsnsance
Preparation for home and family living ...ovenevennne
Developed ability to meet people @aASBLLY cveercereenss
Help in Determining Future Given by:
School staff member...... Counsellor?

Parents seseswsee Brother Or Si8LEY seeecerccnsossos
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4 friend ....... Guidance course ...... Books .....

H. QUwn Attitude to Sechool

(Very useful, useful, wasteful ) in training for
work and getting job.

Would (not) return to school if ?oésible.

J. Personal Habits

Time to bed on school night: 8:00, 9:00, 10:00,
11:00, 12:00.

Total sleeping time €ach BAZHL v.euvuvneeerveronnnn.

bo you attend movies, partiss, meetings on school
nights? frequently, ogcasionally, seldom

Were you often, oceasionally, seldom, late?

Do you like playing or acting on a ﬁeam? i.e, work-
ing with others. o

Can you teke orders from a leader or person in chargs,
or do you prefer to act alone?

Boes losing a game orvfailing & grade bethaf you?
Much, somewhat, not at all

Do you complete a job once you start?
always, usually, seldom :

Do you do what you say you will do?
(eg., clean walk, or do homework, etec.)
Always, ugually, seldom

Bo you like assisting others? ,
Uften go out of way to assist, sometimes, seldom.
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1N THE
SCHOOL DIVISION OF 4T. JAMES, MANITOBA
1962-63
Interview guide Date
lnterviswér

Rame of Drop-out

1.
2.
3.
be
3.
i1.
1z.
i3.
14,
17.
18.
15.

Sex

What is your address?

What is your age at present?

#hen were you born?

in what country were you born?

Was your father born in Canada?

1f not, at about what age did he enter Canada?
Was your mother born in Canada?

if aét, at about what age did she enter Canada?
At what grade did your father leave school? .
At what grade did your mother leave school?
What is your father's occupation?

What is your niother's océupatian?

Do you live with your own parents?

o your gatenté live together?

How many brothers and sisters do you have and what are

their ages?



2l

25.
4l.
L2,
43,
L5.

61.
62.
55.
5k

9.

28,
29,
L7 .
L6,

L8,

49.
65.
63.
56.

57.
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At what time do you go to bed on nights preceding
school days?

At what time do you rise in the morning?

What are the names of all the schools you haée attended?
What school did you last asttend?

In what grade were you enrolled?

What course were you studying? (Matric. or language
course, non-language, commercial, high school leaving.)

What were your favorite subjects?

What subjects did you dislike most?
Have you ever been truant from school?
Were you often in trouble at school? -

Do you prefer to be shown what to do by a leader or de
you prefer to act alone?

Do you always complete a job once you start?
Do you smoke?

1f yes: 4t what age did you start?

Did you go to kindergarten?

Did you turn six years of age during the year you
started grade one? '

pPid you ever take an accelerated course? (ie,, skip
a grade or take two years in one.)

Did yéu ever fail a grade? Waich ones?
Does failing a grade bother you? (Much or little)
Did you find study difficult?

Did you ask the teacher about parts of your work with
which you had difficulties?

if not, why not?



51.

52.

53.
66.

27.

8.

73.

31.

6k

58.
59.

60.
67.

69.

203

Do you have an adequate Tlace to study at home?
(eg., own room and desk. ,

How much homework did you do each night including
home ?tudy? (little, average: 1 hr.+, much: 2
hra.+ .

Did you ever attend extra classes such as summer
school or have private tuition?

Did you have time for other activities when all
your school work was done? ’

Do you ever attend movies or parties or watch late
television on nights preceding school days?

Do you have any trouble seeing or hearing clearly,
or have you any physical handicaps? "

Do you like playing or acting on a team?
{ie., Do you like working with obhers?)

Have you had any contacts with the Child Guidance
Clinic? (Confirm, school record.) .

Have you had any contacts with the police?
(Explain only if wish.)

Po you have any close friends?

Do classroom tests make you nervous?

bid you participate in extra~curricular activities?

1f yes, which ones? {athletics; Glee Club; school
paper or yearbook; drama elub; science club; hobby
group; student government,)

Do you wish you had done more of this or less?

Why did you leave school? (To look for job; needed
at home; courses unsuitable; marriage; finaneisl prob-
lems; illness; poor teachers; parents wanted student
to leave; family cerisis, eg., death; school too
restrictive or no f{riends, ie., adverse social climate;
any other reason.)

#hen did you first have the urge to leave school?



70.

33.
34.
35.
36.
38.
75+
76.
77,

26.
30.
37.
71.
72.

68.
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Why did you go as far in school as you did? (To be
with friends; liked school; parents insisted; train-
ing useful.)
Did you have a part-time job while you were in school?
1f so, what type of work?

What times did you work? (Nights preceding school
days?) ,

Do you think that this part-time work will help you
get a full time job? |

¥hat type of work do you plan to seek?

id yo& receive, at schoel, any information on further
education? :

Did you receive any guidance on Jjob selection at school?

When discussing future employment, whose advice éo you
feel is most useful? (Parent, friend, teacher.)

To what out-of-school orgenizations have you belonged
in the past three years? (Church groups, scouts, etc.)

dhat 1s your total sleeping time each night?

Do you have the use of the family car?

Do you plan to take any further training?

Would you return to school if things were different?

If' so0, what changes weuld-yeu'waﬁt to see made? (Diff-
nggf ggzé?cts, attend only balf days and work other

For what reason do you think other people drop out of
school?
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Commentary and School Data

22,

23.
39.
40.
50.
L.
T

in what class of home does this drop-out live?
{Poor, fair, middle, above middle.)

Describe the drop-out's personal appearance.
What is this drop-out's 1.4.? |
¥What is this drop-out's reading level?

What is this student's attendance pattern?

On what date did this student last attend school?

Is this student immediately faced with the prospect
of failing the grade and having to repeat?

Additional ahsarv&tians arising out of interview:

Additional information from school records:
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JAMES, SEPT. &, 1962 TO FEB. 28, 1963

Birthdate

1s
R
5.
s
7.
8.
9
10,
1l
12+
13+
Lhe
15+
ibe
i7»
18,

Adlastaly

Albert

Alden
Alex
Alfred
Andre
Angus
Arden

Arno

Attended
18/9/62
L/10/62
3/1p/62
26/10/62
2671062
294106762

14/11/62

19711762
21713/62
28/11/62
T/1/63
I6/1763
21/1/63
22/1/63
2871763
26/1/63
1/2/63
1/R/63

Rogeberry
Farry
#iva
Ferry
Heividere
Sueen
Whytewold
Bing bdward
FPalliser
Albany
Parkview
Ladywood
?ar&ag@
Fortage
Albany
Rita
Gollegiate
RCAF, PHU

15/11/46

8/9/ b6
12/87 k4
L/ 274k
R5/10/45
19/10/45
1L/32/k5
b/ 5/ 5
16/10/46
25/ 5/ k2
15/11/43
2273/ bk
3/28/45
/1743
22/12/43
17/8/kdy
T/ 11/43
6/6/ 16
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Name ggzznézgt Birthdate
19. Asa 21/2/63 Brooklyn 20/2/47
20, Ashley R27/2/63 Kensington 24,/10/ b4
21. Alvin 27/2/63 Roseberry 23/5/46
Axel 28/2/63 Hadison 3/5/k7

2.
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9% /ot/et
/5 /o1
shiglit
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sh/ee/v
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o /€/0zg
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squtieTron
MBTANITY
sdxsug
Lxxog
uean®
Lazxegssoy
gTrIEY
TremuIen
uaonh
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ueqSuteuey

to/z/gz
£0/e/2
fo/z/2
£o/1/62
€0/1/8
£o/1/¢
zo/zr/ie
gofE/Te
29/11/92
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Date laat
Attended

Addrass
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Birthdste

Bailey
Barclay
Basil
Baxter

Benjamin

Bertram
Blaine
Blake
Boris

Burgess

Brent
Burl
Byron
Ehester
Carson
Casey

8/3/63

12/3/63
18/3/63
21/4/63
22/k/63
23/ b/ 63
23/ 4/63

23/ /63

2/ /63
26/4/63
26/k/63
30/4/63
30/4/63
1/5/63

9/5/63

9/5/63

10/5/63
13/5/63
17/5/63
21/ 5,63

Berry

Eing Bdward

FPortage
Conway
Ferry
Rutland
Harjorie
Brooklyn
Berry
Rutland

Beaverbend

Whytewold

%ﬂ&rda Ghe Ald

Harjorie
Guildford
Hoorgate
Ainslie
Qﬁ@éﬁ
Amherst
Ferry

- R/ bf b6

b/ 7/ 46
R3/12/47
6/2/45

- 16/3;7 46

21/9/46

AT/ hi b5

23/2/16
24/10/45
13/3/b7
14/10/43
16/2/45
23/12/43
22/6/ 146
1/2/k6
6/8/45
17/8745
2/5/47
18/2/46
5/ b/ 47
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Date last

Attended

21,

22s
23
pa
25,

Conrad
Cass
Geell

37
38.

bls

Address
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Birthdate

22/5/63
23/5/63
24/5/63
25/5/63
31/5/63
3/6/63
8/6/63

Summeyr D-0

L

)

#

%

¥

B

%

#

L

¥

2

ﬁarnwéll
Whytewold
Inglewood
Ferry
Harris
Harjorie
Gld Mill Rd.
Winchester
%ﬁéﬁharry
Vakdean

b/ 5/ 46
23/b/ 47
29/7/46
17/9/45
1/5/46
19/7/47
25/10/46
16712/ 47
23/9/43
23/1/43

Handeville Apt.6/3/45

Sunnyslde
Parkview
inglewood
Madison

Hampton

Woodlawn
ﬁ@arkewéa&
Wallasey
ladywood
RCAF, PG

17/3/47
23/10/45
12/2/46
8/2/46
24L/9/46

9/3/46
10/9/46
1/1/48
28/12/46
15/12/45



FEMALE DROP-OUTS IN ST. JAMES, MAR. 1, 1963 TO SEPT. 3,1963

GROUP II GIRLS

Underlining indicates interview required.

Rame

Date 1&&%'
Attended

Bernice
Beryl
Beassie
Batty
Beverley
Beulah
Blanche
Belinda

Canmille
Garmen

Cassandrs

Cecelia
Glara
Claudette

Address

211

Birthdate

1/3/63
8/3/63
15/3/63
18/3/63
22/3/63
R5/4L/63
25/b/63
26/4/63
1/5/63
3/5/63
8/5/63
10/5/63
31/5/63
1/6/63
11/6/63
11/6/63

Summer -0

Kensington
#adison
River Usks
Linweod
Parkview
Inglewood
Albany
Lelcester
Sherpe
Backville
Harjorie
Eensington
Fervy
Linwood
Inglewood
Armour
Rensington
Ladywood
Roseberry

23/10/46
1/2/48
16/7/45
20/2/46
29/12/47
T/ {45
9/ b/ b6
26/12/46
16/5/48
1L/9/47
13/1/ 46
13/5/47
il/28/46
L4/ 1/ 16
25/7/ 46
21/9/46
8/6/47

28/12/45

5/6/ 46

Strathmillan 7/10/46
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Birthdate

&inwsaﬁ Crte. 9/9/45

2/6/ bk

6/ 5/ 47

3L/12/45
2/ 12/ by
2373787
26/ b/ 46
13/6/ 47

Douglas Pk«Ed. 7/1/47

Name Dase last Address
Attended

21i. Leolligen Sumassr D0
22+ Coletie " " Hampton
23« GLathy " # Gueen
2&? Connie " # Hayrjorie
25. Gynthia o o Inglewood
Zé; Cora " " ferry
E?Q Clementine " # Assiniboine
28. Gobina @ o Hadison
29» Debbie u i
30, Daphne " ¥ Gueen
31. QRoris " # Vermont Apts.
32, Lenise " » Ring Edward
33, bians " " " "
34+ Dolly " # Aldine
35« Dawn " #  Linwood
36« Dinah u " Farkview
37, Ballas " " King Bdward
38, Delilsh # " Bita
39, Donna " " Strathmillan
40s Darlene # ¥ Kensington
41+ LDalsy " i King Bdward

1/ 3/ 46
16/3/46
29/3/ L5
1271/ 47
1374/ 46
1/9/47
5/11/48
1071747
3/6/46
7/12/ 47
29/k/ 46
7/9/45
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APPERDIX wD©

ADBITIONAL PERSOKAL DATA ARD COMMENTARY

Aargn. This boy gave the appearance of being jeth-
argliec and withdrawn. He sald he often had no breakfast and
had stomach trouble, According to school records, he had
satisfactory attendance and attitude in elementary school,
His mother died while he was in the fourth grade. Stomach
illnesses and poor attendance developed in grade six. lowme
adjustment and school adjustment scored unsstisfactory.

Health, social, emotional and total adjustment were average,

~Abner. This boy impressed the interviewer as belng
dull, likeable and requiring direction., He lost a year in
school when he burned his leg badly with firecrackers.
Teachers found him likeable, with generally good attitude
but unable to do satisfactory work. His mother supports
the family, Abner's adjustment was unsatiasfactory in all
phases except social adjustment which was average,

Abram. This boy exhibited a burning interest in
cars and, although he said he disliked all study, he
seemed to have no obvious personality problems. He simply
lost interest in school., School comments substantiate

this, His effort, attitude, and courtesy were goed in
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elementary, but declined in secondary school. A drop in
motivation was noted, Abram's health adjustment was
good. Home, soeiazl, emotional, total and school adjust-
ment were average.

Alan. This boy answered questions with candor,
was pleasant, co-operative, cut-going and seemed %o get
along well with people., However, he indicated that he
cannot talk to his father, that they cannot get along,
The school records describe Alan as lackadaisical, lack-
ing in respect, insolent, troublesome, often truant and
even in elementary school he was described as lazy,
cocky and bellicose. In May, 1962, he was told to leave
home. Alan's home, health and school adjustment were
very poor, social adjustment was aggressive, and a&atianal
and total adjustment were poor,

Asos. This boy impressed the interviewer as being
- shy, decent, but faﬁnué with school. His twin brother
dropped out of school sbout two years earlier and Amos
indicated that this influenced him a little. Sehool
records described Anos as courteous, dependable, co-opaerative,
of average efficiency, but one who found school work diffi-
cult, He was further described as weak and lacking leader-
ship qualities. Amos's home adju&tm@mﬁ was good; health,

emotional and total adjustment were average; soclal adjustment
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was retiring, and school adjustment was poor.

Albert. The home problem, in this case, was such
that Albert bullt a shack out of old lumber, in the back
yard of his parents' home and he lived there, Hes said
he doesg not get along with his parents, Albert gives the
appearance of being a "loner" and may have strong feelings
of ingecurity. A4lbert sald he was nervous during the
interview, He is large and rough in appearance, but is
courtecus, and school records asttest to this. The school
records further describe him as dour, lacking in confide
ence, but obedient and dependable, He was suspended once
in senior high school, A4 sister committed sulcide,
Health, emotional and school adjustment were poor; social
adjustment was retiring; home and total adjustment were
very poor,

wr. This boy was not available for interview

because of g move to British Columbia very scon after
withdrawal. Furthermore, his limited residence in St.
James allowed only limited statistical information, already
noted, in his personal record.

Aghley. This boy created the impression of being
cheerful, honest, straightforward and with no cbvious
Personality problens. He appears to have left schaol
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because he was faced with fallure in a class for slow
learners, Considering his limited ability, he may have
reached his limit of schooling, although it might also
be possible that the course was not flexible enough to
help him avold the embarrassment he says he felt when
asked to read aiaad,'and to help him achieve, at his
level, within it. Schoel records described Ashley as
lika&ble, Q&w@ﬁéﬁ@tiva, and one who works as well as he
can, Homs adjustment, total adjustment and school
adjustment were poor; health adjustment was average;
and social adjustment was retiring,

Alvin, This boy gave the impression that he felt
the world was against him; he tended to be a fault finder,
There was also evidence of this in other members of the
family. A brother ren away from howme. The father took an
army discharge before he was due for retirement and put
all his money into s business which subsequently failed,
Both parents now work full-time cutside the home; both
leave the house before the boye rise for school, and are
away all day until evening, both being employed in jobs
which reguire long hours. Avcording to school records,
Alvin would have been better in a course fop slow learners

but some deception on his part and slow reporting from his
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previous school led to his enrolment in the regular course
which proved to be too much for him, He had changed
schools more than any other drop-cut interviewed., Home,
smotional and total adjustment were poor; health, sociel
‘and gchool adjustment were aversge.

Axel., Bo Interview was held with thig boy. He was
a drop-out from the lnvestigator's school and some fear
undoubtedly prompted his unwillingness, but efforts by the
school social worker were similarly unsuccessful, However,
school records from the first grade on deseribe him as
irresponzible, irritable, erratie, unmanageable, and a
paychiatrist’'s report labelled Axel zs lonely, with a “ehip
on his shoulder." It was further noted that Axel had a
negative attitude to school, that he had poor peer relations,
that is mother had lied to cover up his bruancy and on other
occasions claimed she could not get him out of bed.

Adels. There appeared to be some evidence of overw
protection in the case of this drop-out. Both parents were
present throughout the interview and undoubtedly, by their
Presence, influenced responses somewhat. Adsele read aloud
to herself when answering the inventory questions asnd
appeared to be somewhat immature in her behavior and under-

standing., According to school resords, this family had gone
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te California on speculation but had subsequently returned
to Canada. It was further noted that Adele did not mix
readily with other students, but was pleasant, guiet, neat.
Following her return from California Adele was iliw
prepared for the school course she entered and had to
repeat the grade. During the third year following her
return, she dropped out of school. Home and emotional
ad justment were excellent; social adjustment was aggress-
ive; health and sthool adjustment were average; ém& total
ad justument was good.

Agnes. This girl was plessant in her demeanor Euﬂ
lethargic and unkempt in h%r~&gyﬁaran¢a; Agnes exhibits
little drive and she is obviously not a worrier, which is
probably to her advantage becsuse her sister has fits and
is quite wild. The home is very p&ar; the ra@her\is
deceased and there is a stroag possibility they need any
money Agnes can sarne According to school reeords, Agnes
is friendiy, quiet, and did her best, although following
her father's death her $eh§@1 work declined. She failed
the course for slow learners. Agnes's home adjustment
was excellent; emotional and school adjustment were good;

and her health, social snd total adjustment were average.



Aleta. & very powsrful bond with her church
seemed to characterizse this girl's life. Un Tuesdays,
Wednesdays, Fridays, Saturdays and Sundays, she partook
in chureh activities. The home nay be a strict one.

She appeared to be unduly self-conscious, and under some
tension, but a nice person to meet. It appears possible
that pressure at home and at school have become too much
for her. According to school records, Aleta had z menw
tally defective brother and parents msy be expecting

her to achieve above her capabilities, to compensate.

It was noted by teachers that Aleta always did her best,
although this type of effort &éeiin@d_&%mawhaﬁ in junior
high school, and that she was pleasant, nervous, and
needed encouragement. Aleta's home, health and smotional
ad justment were average; her soclal adjustment was re-
tiring; her total adjustment and school adjustment were
POOT. .
Alice. Considerable difficulty was experienced

in arranging to sev¢ this drop-out, who left school rather

suddenly, was married, and went to live with her husband's

parentss Her husband continued with his schooling.
Alice's father was instrumental in making the inverview
possible and wes quite rational in all contacts. The

father~in~lsw and his wife were very guarded during any
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gontacts, as was Allce, during the interview. She gave
the impression of being bright, oritical, uncertaisn,
impulsive, possibly given to prevarication, and lacking
in convietion. Alice's parental home seemed to be very
peralssives School regopds describe Alice as inatten-
tive, nervous, not well adjusted, entagonistic in elewm-
entary school, undependsble and low in effort. Alice's
home and healtbh adjustment were good; her sceial, emo~
tional and total adjustment scored average; her school
ad justment was poor.

Audrey. This girl exhibited a desire for
learning although it seemed to be matched by an equally
strong desire %0 earn money wilch, perhaps, compensabed
for the puverty in which her family lives. Her strong,
sometimes ille~founded opinions sesmed consistent with
the family habit of rising early te sttend chureh without
fall on Sunday, but then to change churches with some
frequency. The father was openly eritical of the schools,
having bad trouble with other members of the family in
thelr attendance and achievement. Audrey expressed é
great deal of admiration for the baker who recently
employed her on a part-time basis. School records des-
eribe her as shy, & good worker; but & slow learner, and

as having an excellent attitude. BShe bad difficulty
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eamgl@%ing grade eight in the second year. Audrey's
home and health adjustment were goodj her social adjust-
ment was retiring; her emotional and total adjustment
were average; her school adjustamsnt was very poors

Annette« This giri gomes from an unsetiled howme
where the mother must do ¢leaning and baby-sivting to
provide for vhe family, her husband having died some yesrs
agos Annette left sechool to be married, possibly to get
auwsy from home and, during the interview, was slightly
guarded in her anewsrs. She has a limp wﬁi&h derives
from a congenital malformation of the ﬁi#, but she has
obtained employment and, although very young for marriage,
keeps her home neat. Aceording to school records, Annette
lacked personality, was backward, negative, withdrawn,
possibly because she was older than her classmates even
though she was enrolled in & second level class. Annette
was unable to enter iato many physical activities because
of her hip trouble. She worked hard, but low ability and
poor attendance, &3 in the case of two sisters, restricted
progress. Jhe tended %o wear too much makeup and to dress
insppropriately for school. Annette's home adjustment was
£09d; her social adjustment was aggressive; her health,

emotional, total and school adjustuent were average.
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Abigaii. This girl left school and was married
because of preznsacy. Her mother was very sensitive
about this matter and, when contacted concerning an inter-
view with ber dsughter, at first ssid she would visit the
interviewer, but did not appear on appointment. Later
contacts merely aggravated the sensitivity and, for the
gake of obbalning some information, forms were mailed to
Abigail and she snswered ss much as she chose. For this
reason they may be invalid. According to %%ﬁﬁ&l recopds,
the pleasing shy girl who lacked confidence but had good
attitudes in elementary se¢hool, changed bo an indifferent,
iistless, bored girl in secondayy school, who exhibited
some feelings of inferiority. Her mother expressed con-
gern,; to the school, about Abigail's writing to 2 boy in
Jeils ©Bhe once was truant from school in order to visit
bilms According to the imventory forms which were returned
by mail, Abligeil's home adjustment was good; health, soelsl,
smobional and totsl adjustment were average; school adjuste
et WaS poors

Barry. This boy's father described him as lacking
persistencs in his work snd the abilivy to do what he is
told. At the same time, Barry seemed to require direction
and stated that he disliked junior high school because

students ars regquired to act more independently. According
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to school records, Barry was friendly and pleasant with
good attitudes, although a daydreamer, in elementary school
but became irresponsible in secondary school. There was
evidence of financial problems at home. In this case a
second interview was required for the completion of adjust-
ment inventory forms but the student was not avallable,
his place of residence being uncertain.

Bradiey. The interview with this boy took place at
a seoul camp in the Whiteshell Forest Reserves« Bradley
was there assisting the scout master prepare the camp for
summer. He seemed to be & decent boy, unsebtled and dull,
but well-meaning and quite at home in the isolated scout
camps School records describe Bradley, at first, as
‘likeable and well-mannered but later, as his school career

foundered, as bossy, quarreison

e, lacking in seif-control,
mndépané&hl@ and st one point he was suspended from school.
Bradley has a retarded sister. His home, health and smo-
lhiaaal ad justment were average; his social adjustment was

retiring; nis total adjustment wes poor and his school
adjustment very poor. |

Brian. This boy's fsther was in the . C. A, F.,
and was therefors subjeet to congiderable moving from

station to stations Both of Brian's psrents work cutside
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the home. A8 for Brisn himself, he exhibited & sort of
restiess urge overlaid on a foundation of stubbornness,
but was nevertheless polite. Frior o enroliing in
Silver Heights School, Brian attended school in Churchilili,
Hanitoba. He was unco-operstive in gradé ten and did
inadequate homeworks Brian's home adjustment was poor;
health, emotional and total adjustment waré good; his
soclal adjustment was aggréﬁaiv&; and his school adjust-

ment was average.

Bruce. 4 kind of fidgetiness cheracterized this

boy and actuslly runs through the family. The father
and two older brothers, who also dropped out of school,
exhibited the same trait. Bruce wanted to get along in
sehool but would not spply himselif in any difficult
situations. He comes from & good home and has consider
ate parents. School records describe Bruce &8 plessant,
good natured, courteous asnd respectiul, but a day-dreamer
who did not exert enocugh effort. He was strapped once
for smoking around the school. Sy senior high schecl he
had become rude, was a distracting influence, did poor
work and was advised to withdraw under the school div-
ision's *laggard" poliecy. Bruce's home, health and total

adjustument were average; his social adjustment was
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rauiriag; his emotvionsl adjustment was poor; and his
school adjustment very poors

ghester. This boy presented an inoffensive
demeanor, seemed mild mannered and nervous. He had worked
on his uncle's farm during the summer and was very enthusie-
astlic sbout it. His sister, Audrey, also dropped out of
gschool this year and was also selected for interview. The
father, a5 has been mentioned, was openly eritical of the
schoolss Teachers described Chester as sly, troublesome,
argumentative, insolent, given to little effort including
avolidance of homework, snd often late. Chester's honme
and emotional adjustment were excellent; his health snd
botal adjustment were good; and his soelal and sehool
ad justment were average

Gonrad. This boy made two school changes during
the current year, from Sasskabehewan %o Winnipeg to 8%.
Jamess His preparation in Saskatchewan forced him into a
compromise commercial course in Silver Heights, in whieh
he was the only boys Poasibly as a result, teachers
ﬁ&aarﬁ%&é.ﬁim as lost, lacking foresight, but good at
 basketball and high jump. Conrad impressed the intere
viewer a5 being wild mannered, plessant and seemingly well
adjusted. However, adjustment inventory scores indicate

that his home, emotional and total adjustment were poor,
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while social, health and school adjustment were average.

Clayton. This boy appeared to be docile, ¢o-
pperative, lasy, harmless, friendly and somewhat like a
pupe He lacked drive. School records described Clay se
friendly, having good attitudes, and he was a gchool
patrol in elementary school. In secondary school his
attitudes deteriorated somewhat. He hurried over his
work and showed notable evidence of over-sating. Clay's
home, emotional, and tobal adjustuent were good; his
a@@i&i aﬁjuanmﬁnﬁ was gzgressive; bils health and school
adjustaent were averaze.

Llare. The mother in this family left for work
each day at 6:30 s.n. The father left at 7:30 aeums
{lare was reauired to rise on hig own, go to school, then,
at noon, 4o make lunch for younger members of the fawmily.
Clare appeared to be capable but neglected, even forlorn.
Sehool records ﬁ&sarﬁ%&é Olare as pleasant, cheerful,
helpful, sometimes mischievous and given to daydreaming.
It was noted that his m@%hﬁr belittles hime By grade
six he had developsd a reputation for not doing his work.
In grade seven he failed snd his mother hed him trans-
ferred to another school, then back agaiﬁ a year later.

While in secondary school he was often truant, threw




27

away his school notes and was suspended from school.
He frequently complalined of not feeling well and his
mother wrote many notes covering absences she Was never
around to supervise or cheek one Clave's home, emotional,
total and school adjusiment were very poor: his health
adjustment was average and his soelal adjustment was
retirving.

Glaude. The famlly from which Claude came tended

toward affluence and indulgence. Three television sets
were soted during the interview, and a younger brother had
# horse of his own. The atmosphere did not gseem to bhe a
studious one. Claude wag respectful and mann@#lya Aegord~
ing %o school records he was good at sports but low on
-eongentratvion. He was likeasble, friendly, had goed leader-
ship qualivies, was popular and did his work, but aféaa

did not understand it. Claude's home, health, soelal,
emotional, and total adjustament were average; his school
adjustment was gﬁmﬁ?

’ Llive. A very unrealistic attitude characterized
this boy's personality. He seemed to be introverted,
'gaﬁh@ﬁie; lacking drive, p@rﬁayg even masochistic. He
seemed o have ability but lacked the character to use it.

At one point péi@r to the guestioning portion of the
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interview, he lsunched into a btirede against big cars and
said that if he were learning %o be a mechanic he wouldn't
work on big cars. School records indicate that Clive was
a serious probvlem and would not work in school, was unde-
pendable, often late, disobedient and sullen. His mother
made excuses for him and seemed unsble to get biw uwp in
the morning. He was sentenced t0 a term in the Fortage
Home for E&y&, for breaking and entering. Clive's houwe,
health, emotional and total adjustment were poor; his
goeial adjustment was average; and his school adjusiment
WS Very poor.

Colin. When the home was contacted for the pure
pose of arranging an interview, the luvestigator was
inforaed that Colin had been committed %0 a mentsl hoapitsel
for & brief period. This turn of events was not confirmed
by any other scuree, bubt it was deemed wise to discontinue
any further pursult of the matier, lest the drop-out be
unduly disturbed as s result. School records describe him
as being extroverted, uninhibited, His home Q&a unsetbled.
Prior to the year in whﬁ@h he dropped oub, he had been
employed, out of Eﬂhﬁ@lg for {ourteen months.

Carli. This hay'axhihize& a goud deal of &@if*

esteem and at one point in the inberview he said that
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bosses don't know much. An interesting facet of his
family's life is that they took an entire year's holiday
and went to live in Mexico. The ¢hildren dld not attend
school and therelore Carl was retarded en additional
year. OSc¢hool records point out that Carl failed grade
seven btwice, that he was an unhappy woy and became
difficult to haﬁﬁl@ when he discovered he was adopted.
He had changed schools ofteny could be moody, charming

or obnoxious and was & disturbance in the class. Carl's
home adjustment was good; his health, emotional and total
adjustment were excellent; his soclal sdjustment was very
aggressive; and bis school adjustment was poors

Gradpzs This boy smokes & good deal, is nervous
and probably tisdd. He ha&_w%yk&d on twe cars in his
back yerd but has had no license for either, although
he is old enough to obtain one. He was a ready talker
and went to great lengths to explain his comments, and
tended to rationalize statements or opinions which weye
rather weak. He participsted in no outside activities.
Teagchers described him as quiéﬁ, shy, & dear little
¢hap, 28 having a good attitude bub poor reading ability.
He received much help and worked well but by grads
seven he had graviﬁata& to &aé compsnions and school

work begen to deciine. Craig said his choice of
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companions stemmed from fear of them. Craig's home
ad Justment was good; his health adjustment was poor)
his soglal, total and school adjustment were aversge; and
his emotional adjustment was excellent.

Eyril. Puring the interview this boy gave the
impression of being obliging, inoffensive and very approache
ables He lives with his father and grandmother, his mother
having died before he started school. His brother served a
gentence in the Portsge Home for Boys and abt present his
whereabouts is unknown. CGyril's cheery attitude may be
agsoeiated with the rapid transition from school to work.
His part-time Job expanded into fulletime employment at a
service station and one senses that he is enjoying working
toward fulfillment of his purpose which is to be s mechanic.
Ageording o sechool records, Cyril was pleasant, happy, and
had good attitudes but eraved atbention, did messy work and
did not apply himeelf to his worke In junior aigh school
he became quite troublesome in class. He was not bellicose
or deflant, but was something of a leader in dodging work,
ecreating disturbances, being nolay and talkative. He was
gullty of smoking arovund the school} he was suspended in
grade eight and in graéﬁ ten; he always asccepted punishment
without complaint. School records also indicated that the

father was given to erratic action varving between brubal
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punishment aad indifference. The grandmother had little
or no comtrol over the boys in vhe family. ¢€yril's home,
health, emotional and total adjustment were excellent;
his social adjustiment wase aggressive; his school adjust-
ment was very poors

Dorian. This boy came from a poor home; the family
was supported by the leocal welfare department because the
father could not work oa account of back trouble. Dorian
was scheduled to enter the High School Leaving Course, bubt
was involved in & serious accident in which he was thrown
through the window of the car and was badly hurt. Dorian
did not know the driver of the ecar he was riding in,
although they had been in the same home. The driver was
intoxlcated. Dorian was vapgue about his fubure, appesrsd
dull and harmless. The only ﬁhiag‘ha seemed certain of
wes that he liked to play hockey. School records on
Dorian were very sparse beceuse the family had moved
around & great deals It was noted that Dorian did poor
written work and had poor study habits. Doriants hone,
emotional, total adjustment and school adjustment were

good; nis health and social adjustment were averags.

Barbara. This girl comes from & broken howme in
which the mother supports the family. The mother works

from 11:00 pems Lo Siae.ms each night, so that she can care
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for the baby through the day. Barbara and her sister
care for the thild a2t night. Apparently because of
erowding in the High School Leaving Course, Barbare had
0 go about three miles to Silver Heights School instead
of 8t James Colleglate whiech was nearby. During the
interview, E&vhara.apya@rwé to have surrendered vo clir-
cunstances, waeg golorless, lethargle, harmless, unin-
spiréé; Sehool records describe her as sweet, shy, hard-
working, friendly, quiet, reserved, neat in her work but
requiring regular pressure. ALl adjustment areas scored
average.

Bertha. This girl withdrew from grade sight
because of pregnaney. At the time of the interview she
was quite advanced in her preznancy, having delayed with-
drawal until the principal of the school asdvised the
parents that it would be unwise for her to eontinue. The
mother was present throughout the interview and it is
probable that some answers sre stilted, but there were no
recriminations and Bertha's pregnancy cut of wedlock was
apparently sceepted without sensitivity or roncors
. Other members of the family were cheery although the
house was a shambles. The mother looked deerepit and
the father wandered in and out of the kitechen, having
stayed home from work because he "didn't feel too good

today.* ESechool regords were virtually anon~existent
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because the family had moved to 8tu. James only a feow
months previously and the school from whieh Bertha came
had lest track of her records. Bertha's home ad Justment
and her school adjustment wers very poori her health
and total adjustment were poor; her social and emotional
ad justment were average.

- Bounie. This girl appears to be 2 slow learner.
Her home is clean and nest and seems to be a happy home
with parentel interest in the children. The father
spent quite a bit of time during the interview, playing
some game in the kitchen with the young son in the fam- ‘
ily. Bonnie had a pleasant manner and it was interesting
to note that her father remarked about the considerzble
personslity improvement that occurred after she dropped
out of schools The drop-out occurred very late in the
year and, although there was a sure prospect of moving
into the High School Leaving stream, the following year,
80 that there was little likelihood of retardation,
Bonnie chose to leave. It appears that the school may
havé been simply a place of frustration for her. Aecord-
ing to sehool vecords, the father re-married when Bonnie
was ten years of age and there was some friction at home.
Bonunie was described as frieandly, sutgeling, ﬁ&@i&g-g@@ﬁ
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attitudes but weak in many subjects, especially English
in junlor high, and telkstive. Bonnie's home a2d justment
and her sehool adjustment scored very poor; her health
and social adjustment were average) and her emotional
and total adjustment were poor.

This girl seems to suffer nervous depres—

sions She did not want any extras-curricular activities,
was very negative, dJdoes not like Canada, bites her nails,
and felt vhat nobody gave her any good advice. She wakes
up during the night a good desl and it sppears possible
that she may be mentally disturbed. Brenda said that

- boys tesse her a great desl, yet one sets the impression
that she encourages them in some masochistic ways Brende
aleo remarked that she knew she was assoclating with a

bad crowd and had already been apprehended by the police
st a drinking party, but she won't stop. In connection
with her leaving sechool, Brenda sald that she had harped
on the topic so long that her father finally ordered hep
to withdraw, though she was not convinced that she wanted
to leasve. School records @eaﬁfi@@ Brenda as bold, untidy,
impulsive, sggressive, bossy, erratic, snarly, net popular,
end one who had to be forced to work. Lrenda's home,
emotional, total and sehool adjustment were very poor; her

health adjustment was poor; and her soclal ad justment was
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retiring.

Larelyn. This girl was tall, attractive, unsophis-
ticated, possibly immsture, and answered openly. 38he said
she lacks mathematics in the current grade and would have
to repeat 1t anyway. BShe seems to have a natural diffie
culty here. Carolyn likes ¢hildren, does much babysitting
and wants to be a nurge. Jchool records eonfirued the
mathematics problem, in that Carolyn did not psss mathewaw
tics from grade five through to grade elevesn. teachers
deseribed Carolyn as dramatic, friendly, one who reads and
speaks well, and who is determined to have her own WaY
Courtesy and effort were good. UCarolyn's home, emobional,
total and school adjustment were average; her heslth adjust-
ment was good; and her social adjustment was retiring.

herrys This girl created the lmpression of beling
forgeful in her opiniovns, was forward, blunt but sttractive
in appearance. Some of the asuswers may be contrived becsuvse
there were some interruptions during the interview and
Cherry observed at one point that she 4id not like men teaw
chers. This remark may have been subtly directed at the
interviewer, but 1t could also have been an unconseious
refiection of s stromg dislike which she later expressed,
ebiiquely, for her father, who is a warrant officer in the
armed services and 1s very authoritarias in his treatment
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of nis family. Cherry seemed to have some compulsion to
drive herself along and, at the time of the interview,
was in the throes of preparing for marrizge to a guiet
servicenan whom she would also likely drive along. School
records indicated that Cherry seesed to have a serious
gonflict with her father and was referred to the Child
Guidance Clinie for hitting boys and for an expressed
desire to better boys. Amid tears during an interview
with the prineipal of the school, Cherry said that she
hated her father and that her brotuer received ail the
attention at home. There seemed Lo be evidence of low

emptional control, if not emotional disturbance, incon-

sistent effort, and irresponsible behaviors It was nobted

that s brother was in the Selkirk Hental Hospital.
Cherry's home adjustment was very poor; her emotional and
total adjustment were poorj her social adjustment was
aggressive; and her health and school adjustment were
average.
;0llear
her clessmates, Colleen felt isclated from them, although

*

Because she was three years older thsn

it is possible that some of her isclation derived from
ner own personallby factors and fvﬂmvﬁar hama situabion.
Her parents were ssparated and Colleen lived with hep

mothars There seemed to be some svidente of finaneial
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need in the family, end there was evidence of incompat~
ibility, in that an unmsrried sister lives and works in
Winnipeg but has little or no contaet with her mother.

- Colleen may have been allowed to Languish in the wrong
course. Ohe was three years retarded, yet was still in
the regular course taking Frenche scoording to school
vraeéré& she was friendly, pleasant, @ai&ﬁ; had good
‘&%ﬁiﬁﬁﬁ$$; was polite, likes school, but showed @ﬂiﬁ@ﬁﬁ&
of having serious trouble with school work as early as
grade three. Colleen’s home, social, emotional and total
ad justaent were éﬁ&w&g&;'h&r,h&a&%& and sehool adjustment
| were good.
Cath
ensive, not ftrﬁ@fﬂl, and left the impression that she

This girl was quiet, ﬁ&liﬁ&ﬁﬁ, shy, incff-

*

might be essily upset. It alse appears possible that she
did not exert herself; for example, she says she did her
homework on her beds School records deseribed Cathy as
quiet, pleasant, sericus about school work but slow and
inclined %o éiaa much sehools It is even possible that
some encouragement to return %o school would have met with
successs Cathy's home adjustment was exeellent; her

health and total ad justiment were average; her soecial ad justw
‘&Qna was rebiring; and her emotional and school ad Justmant

wers poors



238

Connie. There sesmed to be considerable teasion
in this family, not in the sense of ille-fee¢ling but,
rather, nervous disposition. The father, particularly,
seemgd nervous and, in spite of the faet that Connie
likes school and wanted to return in order to enter the
High Behool Leaving Gourse in grade ten, he decided to
withdraew her and send her t¢ a commercial college. He
may have done this as a result of lack of knowledge of
what the High School Lsaving Course ecan do and the faet
that Connle had met with poor sugcess, in the past year,
in the regular stresms School records describe Connie
a8 qulet, withdrawn, pleasant, slow st grasping werk
but always with her work done, and poor at language.
There was some evidence of 11l health in elementary
schovls Connie's home adjustment was excsllent; her
health, emotionsl and total adjustment were good; and
her social and sechool adjustment Were aVerage. '

%

F@var%y seemed to be a strong factor in

Gy&tk&a'& iife because her father aiaé while she was a
babys Cynthia is dull but industrious and well behaved.
The home was irregularly ﬁaa%eﬁ and draughtys - Under the
circumstances it appeared remarkable that Cynthia had
gone as far in school as she dids School records des-

eribe her as high strung, excitable, having low retention
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rate, aggressive, with good initiative. The last teacher
remarked that Cynthia had probably reached her academic
limit. Cynthia's home, health, emotional and school
ad justment were go0d; her soclal and botal adjustument were
aversge.

Gobina. A serious home problem seemed to interfere
with this girl's schooling. Her father was given to heavy
drinking and Coblna expressed the feeling that he had
forced her out of school and would foree her out of the
hom
evidence that Cobina may have picked the wrong course and

e« The mother confirmed this point. There is some

lacked counsellings It is also noteworthy that she had
not falled a grade prior to this time, although she seemed
to move in a fast ¢rowd snd was recently in an sceident in
A ear, the driver of which she had met just prior to the
ride. School records deseribe Cobins as excitable, sasily
perturbed, inclined to work too fast, but having good
attitudes and being anxious to please. In Junior high
school she became restless, talkative, and umable to
getile down or to concentrate. Cobina's home adjustment
was very poor; her health, esmotional, total and school

ad justment were pooy; and h@r social adjustment wes

aggressive.

¥.
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Loris. This drop-out scemed to be an active girl
who may have been steered iasto the wrong course at
school and suffersd considerable frustration as & result.
Doris wanted to take the Commercial Course but ended up
in Matriculation because commarcial ¢ourses were dispar-
aged. DUoris appeared to be eager, oubgodng, entersd many
achool activities, appesred to be good at meeting people
and has had considersbie experience at working im retail
food stores. 3She may have done too much of this, su that
the influence en her school work was a negative one.
School records describe Doris as self~reliant, likeable,
having good at@inuﬁeé,'éa% not a top scholar. At the
bime of the interview Doris had cleared her supplementals
in grade ten and gould have continued in grade eleven.
Doria's home, health, soeial, emotional and total 2d Just -

ment were average and her school adjustment was poor.

1y« Throughout the interview this girl appeared

to be plessant, co-operative, and the faet that she ¢ould

obtain and hold a job a8 @ waitress impled responsibility.
Dolly was a slow learner and probably had difficulty
keeping up with her school work. When excessive denands
were put on her, she would revelt. 4t the time of drap-
oub, she was to be forced to bake fligh School Leaving
grade nine for the third time. School records deseribe
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Bolly as poor at sehool work bub as one who liked to
help around the classroom} sbe was friendly, did neat
written work but it was badly organized, amsssed a con-
sistently poor school record and, in grade nine, was
suspended for polishing her nails in the classrocm.

There was some evidence of dishonesty and lying, as well

a8 an unhy

at & loss b0 know whaet o do with her. Dolly's home and

ppy relationship with & sister. Parents were

health adjustment were aversge, her social adjustment
was retiring; her emotional asnd total adjustment were
poor; and her school adjustment was very poor.

Dallss. Tbis girl was reluctant to be interviewed,
possibly because of some gulity feslings about dropping
out of school and, &% & result, may have had some compule
sion to Jjustify her sctions and gave answers which, in
some cases, were conbtradictory. She said that the
Gommercial Course was not challenging, yet she had gone
sidersble difficulty with geography and shorthand. 3She
said study was not difficult, yet she did litsle of its
This girl may react adversely Lo the pressure of a heavy
learning programs Ohe said she was happy with hair-
dressings According to sehool records, Dallas attended
& parochial aschool until the end of grade eight, then
entered the publie¢ schools for grade nine. Teachers
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described her as pleasant, qulet, one who makes the most
of her abillities, reserved. Dalliss's home and total
ad justment were gzood; her health and emotional adjustment
wers excellent, her social adjustment was aggressive; and
her school adjustment wag very poor,

fhroughout thils ingserview Darlene scemed

o want to give the "right" answers. She seemed to sense
hér:ahartaamiﬁga and endeavored to cover them ups She
failed grade nine and received the notice from the Daparte
ment of %&ua&ﬁi@n, yet she cleimed she did not know
whether she failed wrlpa$@§ﬁ» For all that, Darlens
appeared to be & decent girl, eager Lo work, aggressive,
but who has the suspicion that she is at her limit. School
resords describe Darlene as happy, friendly, with good
attitudes and eager Lo learn, but one who finds the work
difficult. The basis for her prometion in zrades seven

and eight may be somewhst questionable, considering the
awaber of failures involved and the possibility that transe
fer to the High School Leaving Course at that time eould
have resulted in retention in school through grade eleven.
Darlene's home adjustment was excellentj her health,
emotional and total adjustment were good; her soeial

ad justuent was asggressive and ber school adjustment was

average.
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¥hile the iafarmatién grouped under the hesding of
Addivional Persunal Deta is open to some erivieclism becsuse
of its subjeetive nature, it ﬁrﬁ?iﬁ%§ some useful and
relevant data whieh are &ignifiaaﬂt in the drop-out pic-
ture. The investigator was not professionally trained

in Iinterviewing nor in evaluating é@eia& or personality
problems; the following conclusions are, therefore, more
aceurately called opinions. |

Ao Twan@ywﬁéV@m of the drop-outs in the sample
left scheool begause of problems which originated in the
hom
individually:

Aaron left school because of a personality defect

ey, O over wihich the school had no ¢ontroel. Taken

which develeped after the death of his mother.
“Abner left school beceuse of a lack of direction,
stemming from a broken hoeme.
Alan left school because of home confliects, partic-
ularly with his father, |
Albert left school because of a serious confliet
with his parents whieh impaired progress.
Alvin left school because the instability of his

home discouraged successy at school. He had attended nine
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different schools by the time he had reached grade nine.

Azel withdrew from school because of & personslity
defect which developed from laek of direcilicn at home.

Agnes left school beesuse of the need to contribute
t¢ the home's upkeep.

Aletas left school becsuse of overly strict PreBsuYe
&t h&ma; in the direction of high standards of behavior
and performances

Alice left school because of personality factors,
including impulsiveness and an unduly critical attitude
which probably flourished in the permissive aﬁmaay&ér& of
her home. | |

Audrey leit school because of some degree of finanw
cial need in the home, bub more because of attitudes o
sehool bullt up in the homes

‘k&bigaii left school because she was pregnant.

Brian left school becsuse of pressures arising
from the instability of the home.

Qru@@ lef's g@ﬁ@@lvbeeaaﬁavaf & family personality
faetor which inhibited attentiveness and suitable direection
of effors. ‘

Chester left school because of unsatisfactory
attitudea to school developed in the home.
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Clare left school becsuse of personality defects
arising out of negleet =t home.

Clive left school because serious personality
deficiencics of undahﬁrmiﬁaé origin inhibited his fitting
inte the school program.

Garl lelt school butause of instability in the
- home and his attachment to it, as well as a low family
regard for school,

Cralg left school becsuss of a personalivy defect
invelving insecurity.

Cyril left school because of sttitudes developed
88 & result of lack of maternal direction (mother deceased)
and lack of patermal interest.

borien left school because his home life lacked pur-
pose and direction.

Barbara left school becsuse of pressures deriving
from a broken home.

Bertha left school because she was pregnant.

Brenda left school because of sericus pergonalicy
problems inmvolving depression, and impulsive parental
behavior.

Cherry left sehool becsuse of a serious sonflict
with her father.
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Gonnde left school because of parental pressure
to leave. he parents lacked confidence in the course
available.
Cynthia left school becsuse of financial need.
Gobina left school because of home problems involve

ing an sleoholie father.

Be Seven of the drop~outs in the sample left school
because of factors over which the school had econtrol and
should have been able to offset. Taken individually:

Abram left school because the school falled to
provide motivation or understanding of its own worth.

Ashley left school because of the inflexibilivy of
8 course lnadequately designed fopr slow lsarners and unable
to adapt to children of low ability.

Gonrad left school because the school failed to
provide an adequate program for this boy who was the
victim of inter~provinecial migration.

Carolyn left school becsuss the school failed to
take action to compensate for poor mathematical performence
and allowed her to proceed from grade to grade for six
years without passing mathematics. Ac¢tion early enough
could have improved her performance and her persistence
in school.
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Cathy left school begause %h@ sehool failed to
provide the necessary encouragement to carry on
Doris left school because of faulty course direc-
tion in the schools
Darlene left school because of faulty course

evaluation prior to drop-out.

Ce  Thirteen of the drop~outs in the sample left
sehool for reasons which were not entirely clear to the
interviewer, either because both home and school factors
played apparently equivalent parts, or because the drope
out was not available for interview. Their names are:
Amps, Arthur, Adele, Annette, Barry, Bradley, Clayton,
Claude, Colin, Sonnie, Colleen, Dolly, Dallas.




