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ABS1NACT

'::t. '-j:.

The purpose of thls study was to ascertain 1f the 1::::.:::1

ratlo of capltallzed and punctuated modlfled T-un1ts to the

total number of modlfled T-un1ts (capttatlzed, punctuated,

or" otherwlse), found 1n the naruatlons of gnade two students, lj1tt.,i,
1 . : .'

would dlffer between an experlmental and control group as a r,.j., .,:
::. ..:... :..

result of teachlng speclflc punctuated and capltaltzed noun- i::'i::i':

verb sentence Patterns.
Tr¡o matched groups of nlneteen students were formed,

based on the analysls of modlfled T-unlts 1n the pre-experl-

mental narratlve wrltlngs of an open area classroom. The

expenlmental group was taught comblnatlons of the noun-verb

pattern fon sfx weeks. At the end of that time the narratlve

wrltlngs of the two groups rlere compared o

The results, analysed by means of a slgn test, led to ,.

i:' ¡:;r1; r': ;r I

the concluslon that the teachlng of punctuated and caplta- 'i '.''.
,,...,: . .,,

l1zed noun-verb sentence patterns d1d not seem to have a ,'l,r"i.',''

slgnlflcant effect on chlldrents narratlve wr1t1ngs. :

1l_



TABLE OF COI,¡IIENTS

ABSÏRACT .......... ............. .. ...... . ... ........... 1i

LIST OF TABITES ..... .......... ..................... o... V

ACIO,IOI^IITEDGEMEIIIIS .......... ....... 
:.. 

.................. v11

CHAPTER

f. INÏRODUCTION ........"""t "tt"""tt""ttt" 1

Slgnlflcance of the Study ............... ..... ?
Statement of thg Problem ... ...'.'.'.'.'.'.'.'.'.'.'r'r'.. . 3
Statemenb of the Hypothesls ..........ocooooi. 3
Statement of Theonetfcal ¡þamework ........... 3

ELlmitatlons of the Study ..................... 2
Dellmltatlons of the Study ............. o..... T
Deflnltlon of Terms .............." """ "" ' 9

IJ. RE\trTEIÙ OF RELA1SD LTTffi.ATI'RE AND RESEARCH ....... 12

ir.rij r:'ìij ll_ l_ l-



IVETHOD .....................'...............
Tirne and Setting ................".. " "" "'
TeaChing P¡rOCedUfe ...........................
Ireafnlng StageS ............"" ''"' """ ""
I€Sson Plan ................" t"" ""'t""'
IreSSOn COntent ..... ... " " "" t " """ " " "

IV. RESULTS AÌ,[D DISCUSSION ............... ...........

Introductlon .......... o... "" t' " " tt" " t "
Sample ...... a.. o. .... . a....... ' t ' t t t t " t " t "
Content .................... . " ' t t ' ' t t ' ' t t ' " '
Method . . . . . . . . . . . . . . . . . ' t t ' t ' .t t ' t t t ' t t ' t t t ' ' '
Ratlonale ................... t " t ttt"" to" t ' '
Data .. a a.. a....... 4 .. a a.. t t t " " t" t "' t t t t t'

Slgn Test ...................... t ' t t ' o t ' '.t ' ' ' '
Results .......... .............' ' t t" t' ""t ' ' '
Other Qualltatlve Data o.... ........." .. " .. '
SUmmafy . . . . . . o . . . . . . . ., . . . .. . .' . t''''' t' t' t''

coNcLUSION AI{D IMPLICATIOI{S ........ .. ...........

Introductlon ...oo ............... .. "" " " "'
Llm1taü1ons of the Study ......... ..... . ..... .

Discusslon of Flndlngs ..... " c """' " " " "
Impllcatlons and Ï\rrther Conslderatlons . . . . . .
Surnrnary and Concluslons ............... .......

APPEIIDICES ........... t." t"ttttttt t " " ""t "t"" t '

Appendlx A .......... ..... .. .... .... ... t t " " '
Appendlx B ................... o...... " t t " ' ' '
Appendlx C ..... .................. " t " tt"'."
Appendlx D . o........ ....... t....... t t t " " t t "
Appendljc E ............."t"'t' ett" t""t"'

41

4r
4z
4z
43
43

45

45
45
46
46
4T
47
4B
49
5t
6¡

66

66
67
70
72
78

8r

v.

8z
B4
9B

100
114 ,. t,a.t .

BIBLIOGRAPIIY .......... ..........oo¡o¡ ................. 116,1.a,'
.:,.,i:,

r:-f]:

1v



LIST OF TABI,ES

3.O1 Matched T-üB1t ratlo scores of pre-test r,rltten ' ' '
samples of both experlmental and control groups ... 39

3.O2 Post experlment T-un1t ratio scores for each of
the matched pafrs ..,......., ....................... 4O

.:j. ,

3.O3 Comparison of pre- and post-test T-un1t ratlo '.,,,'
scores of both the control and experlmental : :'-: ¡¡

gfOUpS . .... . c............. . .......... ... o. a....... . 4f
'.:' ::: -.: - t'

4.01 Post-experlment T-unlt ratlo scores and '"'l'ì 
"'accompanylng slgn test values for each of the

matehed palrs ...... o... .......... ............... e . 50

4,O2 Pre-test ralr scores of the ratlo of T.., ts to the
comblngd numbgrs of Tlrs and Tzt" ...1............. 52

4.03 Post-test raw scores of the ratlo of Tltr to the
combined numbers of Tlts and T2ts ..... ............ 52

4.O4 Relatlonshlp of readlng group pLaeement of ,

experlmental students to thefr performance on
T-unit ratlo scores ..... ........................... 54

4.05 Relatlonshlp of readlng group placement of
control students to thel-r performance on T-unlt
ratlo scores . .... .......... o o o.o ò........ o......... 55

' tr't'., :. :- :.

4.06 Relatlonshlp of readlng group placement to plus :i::r'.''i:"'!-- ;;-;ñs value or t-unit-rã[io-"ãão"" .............56 '., .,.t,,
1t''¡tlìttt''t-'t-'

4.OT Number of Tlts found 1n experlmental groupts
pre- âDd post-tests .......... ..................... 57

4.O8 Number of T1 ts found ln control gouprs pre-
and post-teSts ................................. .. . . 58 

i.,,:...,,:.::::,.

4.O9 Number of T2ts found fn the experlmental gnoupts : "fpre- and post-tests ............................... 59

4.10 Number of T2rs found 1n the control grouprs
pre- and post-tests . ...............;.... .......... 60

v



4.1L

4.tz

4.13

l4ean number of TI t 
" and TZ t s per student ..... 6t

Data shcwi.ng whether studentst T1 and Teunlts have lncreased or decreaseö durln-g
the experlmental period ................ .... 6f
Percent of Tlts for both the groupsr numberof Trs befonë and after the experlment ..... ....... 6Z

4.14 Comparison of pre- and post-test T-unlt ratio
scores for the experlmental gfoup based on the
sex of the student ................................ 63

4.15 Comparlson of pre- and post-test T-unlt natlo
scores for the control group based on the sexof the studgnt ..... ................. r.............. 64

4.16 Total number of fragmented sentenees found 1npre- arrd post-test samples of experlmental and
cOntrol gfoups ..... ..o.....e..............., ... e., 64

4.17 Total number of other sentence pattenns found
ln pre- and post-test rmcltlng samples of both
experlmental and control groups .................. . 6S

ltr:j-.

i:::':::

v1



ACKNOIdLEDGEIqENTS

I wlsh to thank the members of my commlttee,
Dr. H. Mây, Dr. r. Mcrntlre, and Dr. B. Klassen, for thelr
asslstance, and Dr. v. rboese for h1s tlme and guldance.

Thanks are extended to the lþanscona-spr1ngfleld
school Dlvlslon Number Twelve for allowlng me to do thls
study; to Joy l{lnchell and Llnda Hlll for allowlng me tnto
thelr classroom; and to the students of lrlayoata school who

co-openated so we1l. A speclal thanks 1s expressed to
Princlpal, Edna Perry, fon her graclousness.

r am lndebted to rfr. and lbs. stock who acted as

babysltters. The patlence and encouragement of rny husband

Ron and daughter Cynthla was greatly appreelated.

R. S.

v11



CITAPTER I

I¡ITRODUCTÏON ' 
-ti_..t. ;.:.-.:_

ït has been well documented that school age children
are competent ln the use of onal language. "By the age of : :.:: :

.-Lt- - i,."i';,i,'.l...thirty-slx months some chlldnen are so advanced 1n the con- , ,r,.;,:'

stnuctlon process as to pnoduce all of the maJon varletles of ;¡,,;;,1¡.,

Engllsh sentences up to a length of ten on eleven wonds.tr1

Honever, these same school age chlldnen have not been

shown to be as proflclent as ïrltens of the language.

Although they are onally conpetent upon a¡:nlvar at school,
most rn¡st be taught how to express the Engllsh language ln
wrltten form. rt ls the task of the schoor to help the chlld 

'transfer his thoughts from the orar sphene to the w¡rltten I l

form. Ttre naJonlty of chlldnen nequlne lnstnuctlon ln thls
task. rn general, chlLdren need help ln learnlng how to 

¡:i,.r,,,,:,;,:;,

wrlte sentences and thls study explor.ed one tray of trylng to ,:,",,..,,.;'.t

facllltate the task by utiltztng a sentence pattern whlch 
:;:::i::::::

':

has been found to be ln a hlgh frequency paradlgm ln both the

¿Roger Þown and Ursula Bellugl, ttÎhree Processes 1n i:,:i','-,¡..the chlldts Acqulsltlon of syntarcr'r Ín r,angEage and r.earning: ,,-
fnvestlgatlons and Interpretatlons, ed.fnvestlgatlon , €d.m

év1ew,-fgft\: ã.göl
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oral and rßltten syntactlcal patterns of grade two chll-dren.2

Slgnlflcance of ühe Study

A great rnaJorlty of prlmary chlldren have been shown

to have problems wrftlng complete capltallzed and punctuated

sentences, as evldenced by Itramls3, Hunt4 and Mazur5. The

ttBack to baslcs" movement whlch has sr¡rfaced ln educatlonal

clrcles seems to be a reflectlon of a felt need that there

must be a balance between vlewlng a dlsclpllne as art (a

creatlve act) and as ek1Il (nechantcs and knowledge).

Because of the sentence-r'rltlng problem mentloned

above, thls study attempted to expenlment wlth a method of

teachlng a speclflc capltallzed and punctuated sentence

pattern. Other studles, such as those by Hunt6 anA lobanT,

have expenlmented wlth maturlty of sentence constructs; but

Norrls,
Afp

zRoy C. OrDonnell, W1l1lam J. Grlffln and Raymond C.
Syntalr of Klnderga:rtgn and Elementary School Chlldren:

f

i:t,

7 i .74.
hf"fr*O haddock, Rlchard Lloyd-Jones and Iowell

Schoer, Research 1n l,Inltfen Composltlón (Charnpalgn: Natlonal
Councll .lf .

\<ettogg W. Hgnt, lfg@etlcaL Structr,rres l{nltten at
Grade leveJs, (Cham rsThree

I p.52.
5Cfr"t Mazur, Young lf¡rlterts Ernor Tendency (-:ERIC

Document Reproductlo
l-ì::!i

6Hunt, Grammatlcal Stnuctures Wrltten at Three Gnade
Iævels.

7¡lalter Loban,
Through Gnade Twelve,

La.nguage Development: Klnder.garten
rs
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none have dealt with the surface structure correctness of
sentences nor wlth narratl-ve wrlting. It is these two

features that made the present study dlfferent frorn others.

Statement of the problem

The purpose of this study was to ascertain 1f the

teachlng and practlclng of sentence bul1d1ng, by means of
l teaching speclfle capltallzed and punctuated noun-verb sen-

tence patterns 1n the wrltten narratlve composltlons of a

sample of second grade ch11dren.

Statement of the Hypothesls

Ttre study was deslgned to answer the followlng questlon:

I,rI111 the ratlo of the capltallzed and punctuated 
l

modlfled r-un1ts8 to the total number of modlfled r-units
n), i''' '

: :. ..

found ln the narratlve wrltlngs of g:ade two students, dlffer 
,, ,

s1gn1f1cantly between the control and experlmentaL groups as i|r,L¡.,¡,.: :_'1 r_':--

a nesult of teachlng speclflc punctuated and capltallzed ¡,.,,..',,,',:,.
,' ''.,', ,::-'.,t, ,1

sentence patterns?

, Statement of Theoretical Framework

The study was based on four maln premlses. Tt¡e flrst 
;-._.-,i--,r,

ïras that the noun-verb sentence patters used for lnstruc 
: '" ::

t1onaI purposes would account for much of childrenrs

BHunt, Grammatical structures l¡Irltten at Three Grade
Levels, p.21.
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wrltlng. Evertts9 found that the most frequently used

patterns 1n rrltten syntax at all grade levels from grades

two to slx were the subJect-verb-obJect pattern and the

subJect-verb pattern. O¡DonnelllO, 1n a study of both onal

and v¡'rltten syntax of chlldren from gnades klndergarten to

seven, found that most of the main clauses ln language pro-

ductlon confonn to the subJect-venb to subJect-verb-obJect

patterns. fn fact, these two patterns accounted for approx-

lmateLy elghty percent of all T-unlts of the three youngen

groups of chlldren.
Ttre second premlse was that two of ühe most cormon

errors found ln chlldrents wrltlng (grades one ttrrough elght)

rere the omlsslon of lnIülal capltal lettens and the omlsslon

of termlnal punctuatlon ln thefr sentencer,ll
¡ .,, :' The thlrd premlse held that sirtple sentences are most

conmon ln narnatlon. This premlse was baeed on a study done

ïlth thlrd grade ch11dren.12 Ttrerefore, narratlve wnltlng

ras the p¡referred mode of wrltlng used fon examlnlng the use

of slmple sentence structureE.

'.::;:i::

I .tt 1,

t.-'., 1ì:, . .:l

%tAott" Evertts, [tre Nebraska Study of the Synta:c of
Chlldren¡ s l{rltlng (-:mffio.

thoy c. orDonneJ.l, lfl111am l. Grlffln and Ra¡¡mond C.
of Klnd n and Element School Chlldnenl

s gn3
I p.74.

,.'j
:: _t

Nonrls,
AT?

12rorr1" v.
of Composltlon,tt

I Error Tendency.

Johnsonr ttchlldnent s Tlnltlng
Elemegtâry, Fnsllsh 44 (tuarcñ

ln Three Forms
t96T) r p.267.
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The fourth premise was the bellef that the teachlng
of, and practlce 1n uslng, particular sentence patterns would

result in a greater productlon of these patterns ln the
chlldrenrs namatlve wrltlngs. Thls assumption was based on

the studles done ln sentence comblnlng. Mll1en and Neyrs

studyl3 wlth gnade foun students nesulted ln a greater use

of the stnuctures pnactlced ln theln wnltlng. t[e1ron14 and

orHarel5 showed how the pnoeedures practlced by theln
students r¡ene utlLlzed 1n thelr ryrltten sentences. rt was

hoped that the patterns taught ln the present study could be

meanlngfully tabulated by the means of a mocHfled t-untt16
ratlo count.

Llmltatlons of the Study

Ttre study was llmlted to a very smarl sample (tt=38)

of grade two students, chosen from a second grade open area

c1assnoom. Tt¡e sesslons were short (twenty mlnutes) and

lfRar,¡4â D. t¡[lIler and James n. *"r, r,nre Effect ofsystematlc oral Exènclses on irne wrrtitres of Fourth-Grade
students. r.Research ln the reacr¡rns oi_ Ënsiish-ã (sp"rne
tg6g) .

l4John c. Mellon, Tþansformatlonal Sentence-Comb
Method for Enhanclne thë

¿vr¡, \ \r¡t

;Te6e).cners
15¡þ"rrL orllane, sentence comblnlng: ïmprovlne student

f6Hrrnt, Gne!.r4qt1cal structures lÍrltten at rt¡ree Grade
LevelS, p.21.
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lasted for a minimal perlod of time (six weeks). The results,
therefcre, were abLe only tc suggest posslble directions cf
exploraticn 1n Ëhe teachÍng of correctly punctuated and

capital lzed sentence structures .

Nc measurement of ab1l1ty or achlevement lever was

taken 1n the bellef that the average classroom contalns a

wlde varlety of levels of achlevement. rf a method was to
be v1ab1e, the author felt lt should be appllcable to the
ttaverage class tt 

.

Tv¡o matched groups u¡ere formed by pre-testlng their
nanratlve wrltlngs and analyslng them for ratlos of modlfled
T-unlts. The experlment was also l1m1ted to a certaln type
of wrltlng, the narrative mode. Ttrls restrlctlon was placed
on the experlment because narratlve r,rrttlngs of prlmary aged

chlldren have been shown to contaln the greatest numben of
s1mp1e sentences when compared to descnlptlve and exposltory
vrrltlngs.17 Most othen related expenlments in syntax were not
controlled for a speclflc mode or rrritlng, or were exposltory.

The sentence pattenn lnvolved was the slmple noun_verb
pattern and lts expanslons. rt was chosen flrst of atl be-
cause Paul Roberts beglns hls programmes wlth thls pattern.lB
Second1y, lt 1s a pattern shown to be frequently

lTJohnson, "chlldnenrs lrlrltlng 1n Three Forms ofComposltlonsrr, Elementàry Engllsh, i".z6i .

l8Pa,rt Roberts, Understandl¡g Eqg11sh, (Wew ycrk:
Harper anci Row, puUffÉf,
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used by young ch11dren.19 As a result of this, for the

purposes of evaluation, the structures l.nvolved were I1mlted

to a very definlte pattern, as deflned by the study.

The scope of the study did not aLlow for the evalua-

tlon of rhetorlcal effectiveness. As polnted out by Sm1th,

tt. . .there 1s a part of language that can nelther be dlnectly

observed nor measured, and that 1s meanlng. fn contrast to

surface structure, the meanlng of language . . . can be

referred to as deep strgcture,u2o The deslgn of the study

Llmlted measurement to the physlcal surface structures of the

patterns. Tl¡e study was eoneerned wlth the correctness of

syntax and mechanlcs, as one of the many steps 1n the eompos-

It1on, process, as opposed to syntactlcal maturlty and meaning.

Dellmltatlons of the Study

centaln dellmltatlons. Flrst, due to tlmetabllng of the

classroom lnvolved, the numben of lessons and length of

lessons was kept short. Second, a heterogeneous open area

classroom was chosen to facllltate the chooslng of two com-

parable groups. Thlrd, only one sentence pattern, the noun-

verb (subJect-predlcate) paradlgm, was utlI7zed 1n the study,

necessltatlng an age gtroup whlch most commonly used such a

l9otDonnel, Syntax of Klndergarten and Elementary
School Chlldren: A@

20Frank Smlth, Understandi.ng Reading, 2nd ed. (u.S. A. 'l
Ho1t, Rlnehart and t,IlnF€õÎf,T , p:77
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B

pattern 1n 1ts u'r1t1ngs. The prlmary area provlded an

approprlate age level. Thls pantlcular pattern was chosen

because 1t had been shown to account for much of young

chlldrents rrn"1t1ng.21 pl1ot work on the study also substan-
tlated such a cIalm.

To facllltate the optlmal use of the above sentence
pattern a wrltten mode whlch would encourage usage of the
noun-venb pattern Ífas empl0yed. rpls Johnsonrs study of
thlrd gnade chlLdren22 suggested that narratlon ¡vould be a
sultabLe mode. Therefore, na¡rratlon was the mode of rnrltlng
utlllzed by the chlldren ln the experlment.

A flfth dellmltatlon was that varlables such as r.e.r
readlng ablllty, sex anl socloeconomlc status wene not
contnolled. Ttre grouplng of the sample was based soIely on

scores derlved fnom pre-test wrltten samples.

S1xth, a veny slrnpJ.e analysis of the data, a slgn
test, was appJ.led, whlch lr¡dlcated lf. " slgnlflcant dlffen-
ence exlsted between the contnol and experlmentar groups.

Because thls study waa consldered as belng onLy a
flrst step ln leannlng to rrrlte connectLy wnltten sentence

stnuctures complete rlth capltallzatlon and punctuation,

two more dellrnltatlons were app11ed. one was concerned wlth
the act of composlng. The author recognlzed that sentences

21otDonnerl, s tax of Kl ten and Elemen
School Chlldren: Affi S1S, p.'(+.

I i,' ;j; :

i:ìl: : ,.

i.ll..;:

22Johrrronr 
-"chlldrenrs lfrltlng ln T,hree Forms of

Composltlontt, p.267 .
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are not composed in a vacu.um. However, ,for purpcses of the

study, eval-uation had to be confined to the performance of

the chlldren 1n produclng a mechanÍcaIly correct structure.
The rhetorleal aspect and processes lnvolved in composlng

ïrere lgnored. Accordlng to Roulet, "For the same reason you

cannot hope to extract an atom from a plece of wood by cuttlng
o21t lnto ever smaller pleces.rrsJ so you cannot get deep struc-

tures by ever analysing a surface structure entlty. Therefore,

the study was I1m1ted to an analysls of surface structure.

Deflnltlon of Terms

1. Modlfled T-un1ts. TFre term T-unlt or ltmin1mal

termlnable unlt",was used by Hunt as an tndex of the 1evel

of maturlty 1n chlldrents wrlt1ng. He used 1t to refer to

sentence-type unlts, havlng only one maln elause, whlch ". .

. would be m1n1mal as to length, and each would be grammatl-

ca1ly capable of belng termlnated wlth a capltal letter and

a per1od"24 For purposes of the followlng study, the term

T-un1t, as deflned by Hunt, has been l1m1ted to exclude all
but those unlts havlng a noun-verb pattern, ln a subject-
predlcate order. It may or may not have a subordlnate clause

attaehed to lt. Because of these restrlctlons, the T-unlts

have been referred to as modlfted T-units.

23BOOy Roulet, Llngulstlc Theory, Llnguistie Descrlp-
tlon and Language Teac

Fñã'-ffiffip.41.
24Hurrt, Grammattcal Structures hlrltten at Three Grade

Levels, p.2f.
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As thls 1s one of the mone common patterns used at
thls age 1eve1, the modlfled r-unlt should aecount for a

large maJonlty of the chlldnenrs wrltten sentences. The

studles of Evertts25 and orDonnel126 provlded reason to
belleve that thls would be tnue.

2. T1 un1t. For the punposes of üh1s study, thls
fenred to modlfled r-unlts whlch were complete wlth
capltall zatlon and end punctuatlon.

3. T2 un1t. TÏ¡ls te¡rm nefemed to modlfled r-unlts
whlch were elther not caplüallzed, not punctuated wlth end
punctuatlon, on were mlsslng both capltallzatlon and

punctuatlon.

4. T-unlt na,tlo s.cores. Thls tenm refenned to the
natlo of capltallzed and punctuated modlfled r-un1ts (tr) to
fhe total of alL the rnodlfled r-un1ts, whethen capltallzed
and punctuated, on otherwlse (Tf + Te).

T1

' q .¡-iq = T-unlt ratlô scores

5. sentence patte¡rn, Thls neferued to a modlfled
T-unlt pattern, contalnlng at reast a noun and verb, ln a

subJect-predlcate order.

6. trþagnentg. Thls refe*ed to lncomplete sentences,
wlth elthen the noun or verb left out.

z%vergys, Ttre Nebraska Study of the Syntax ofchlldren ¡ s trlr 1t lnei-ãJ[F
260,Dorrnell, s

term re

1n1t1al

arc of Ki ten and ElemenSchool Chlldren: A ormatlona s1s, P.-l¿*.
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7. Othen sentence patterns. Thls tenm was used to

refer to the other types of sentence structures ln the

chlldrenrs wrltten samples, such as exclamatlons and

questlons.

8. Teach.lng. In the context of thls study thls term

referred to the whole method used 1n teaching the experimen-

taI group. It lncluded both oral and ¡rrltten practlce on

the part of the students, plus some dlrect teachlng on the

part of the lnstructor.


