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This thesis attempts primarily to present and to eval-uate

the applieation of audio-lingual anci- structuraf methods and

language laboratory technio.u.es to the instruction of eJ_ementary

Latin, a subject which, like most modern la.nguagesn has very

recently fei-t the inipaet of scientific ringuistic research"

secondly, this study entail-.s the preparation and recording of
tventy-seven taped units for use in the la:rguage laboratory r¡hich

endeavour, through the use of pattern d.ri]ls, struetural questions,

and other oral- exercises, to apply the findings of structuraj_

linguistics to the Learning of Latin, Thi-rclly, this stucly

demonstrates the very definite advantages of the audio-lingual

approach to lenguage learning over traditional grarnrnar-translation

nethods but it never goes so far as to deny the useful_ness of
many elenents of conventiona-l- teachr-ing method.ology -- elements,

such as the traditional techniques for summa¡izing and eategorizing

declensions and eonjugations, r,'hich have r¿ithstood the test of
time as effective teaching d.evices. From linguistic science there

is an emphasi-s on the hearing of the l-anguage as spoken by

trained speakers and on the constant practice of the patterns



of ï,atin strueture but the faTni.'liar nomencf.ature of a

tradj-tional- granma:'-book such as L4tLn {o-r llangdian Schoolq

has been retained to introduce and to explain these patterns

before they are drilled. In the final analysis, the auôio-

lingual application of the principles of siructural. linguistics

by means of the taped units directs the studeni toward that one

goal- of reaúing and r,rriting Latin with facility and understa¡d-

ing it as it is read"

Chapter ï, rrThe Aims and Advantages of the Strue.bu.::aL

and Auùio-lingual Approachesrt deseribes strqqLure., the very

foundaii on of this ne-v¡ a!Ðproae!: to language learning, and points

out, hor+ the siructural- approach differs from the traditional-

granmar-translaiion method.s" This compari-son necessarily involves

an analysis of the place of translatioir or rtdecodingrr in the

teaciring progranme and an appraisal of the tr.¿o methods - the

audio-lingua1 and the traditional - from the point of view of

effici-ency in developing the abilit}' 'uo read Latin as Latin.

Chapter II describes the naiu:.e and organizaiion of the

structural exercises which appear on the taped units, the precise

make-up of the four-phase drill, that mechanism best suited to

language laborato::y learning and testing, and the construetion

of the particular labor.atory installa'tion where the units may

be used to best adrrantage.

Chapter III deseribes the numerous benefits to be derived

from language laboratory facilities and exçlains r.rþ and holv the

classroom and the laboratory forin complementary parts of an



efficient instructional systen" This ehapter. al-so offers sorne

suggestions for exercises r.¡h-ich do not, j_ike the exercises of

the grarnmar-book, rely on translation alone as a test of the

studenirs proficiency in the ar-r*iinportani graphic slcius.

chapter rv lÍsts the tape-scripts which r.¡iIl make up the

studentls roanual to be used during the mandatory session in
the l-aboratory,

Two appendices are included: tÀt to shor,¡ the relationship

between each ehapter of the text and. eaeh taped. uilit and nBit

to provide a convenient summary of question words (of which

only a srnal-l- number are to be found on the tapes) for the

instructort s use in the classroomo
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CHAPIER I

II'i"IRODUCTIOIV

THE AIMS AllD ADVå1,{'I¡'iGES 0F THE STRüCTURAI åND
AUDIO-I,IÌ']GUAI APPROACHES

The strong influence of the study of li-nguistic sci.enee

upon the preseniation of teaching materials j-n modern-language

textbooks cannot be denied. And., as uas to be expected, the

study of the classicaL languages, particularly Latln¡ has fert
the inpact of linguistic research. Teachers and. students shourd

no longer be surprised at the changes that have come about in
the naterials they find in the more recent Latin texts (and

1

tapes)'for the study of linguisties has created a new approach

and a ner¿ terninoJ"ogy to deal- with the problems of acqui_ring a

second language. These problems are sometimes insurmountable for
the student. lJhatever similarities there nay be betr¿een tr¿o

languages¡ êach language has its own un-ique gra-nmar. Because,

for instance, the order of sentence el-ements is not part of the

r,atin signalling system and because Latin is a, language in r+h-ich

inflection is a key grammatical device, it is possible to r,¡rite
or say!

. Hom_ine¡i:[e¡$1,¡qalGlde:1. o Vfde_t femina hominem".l*i"eÀoT+"?r¡ . o ffi:. Ho¡q!'em rai¿eL&lqlnc. c @.
Ðach of the sentences above is acceptable in La.tin but only the
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last is in English r¿ord order. Si-nce &rglish is a language in i¡hích

word order j-s tbe key gramnaticaL device, one caïr. produce the same

rneaning only r,rith:

. The lromaJl sees the mafi.

a change in this word order produees either a_ different meaning:

. The nan sees the i.rona.ri.

or no meaning at all:
, Woman man sees the the.
. Man the woroan the sees.
. Sees the woman the nan.

Order of sentenee el_ements is, for ühe most partn

linguistically without significance in Latin, as r,,Ialdo sr,¡eet has

made abundantly clear in his Lati4i A StructuJ:al 4ppraiçbr2 nbut

is a feature controlled by the stylistic situationr and so mean-

ingful on the stylisti-c lever. ,,3 rf the student hunts for English

order signars in Latin (as his knovrledge of mqjor grammatical

concepts and definitions j.n his mother tongue has predisposed. h:im

to do), h" i,¡il-l never be at home with the Latin language. rt is
not, obviously, suffj-cient simply to tpll the student that v¡ord

order in Latin is structuratly insignificant. He will soon diseover

this for himself but will probably eontinue to read a Latin sen-

tence as if it were eomposed in English word. ord.er, translating it
word for word, and then, after this struggrer attenipting to piece

it together so that it r¡j-ll nake sone sense (in English), He nqy

adopt another pran and proceed to hunt for the verb, then the

modifiers of the verb, then the subject, tben the modi.fiers of
the subject, then the object - on and on until a relatively
sinple Latin stateraent has becorne a conplex problem in algebra.

rt seens wi-ser, rather, to try and bring the student to that
point r.¡here he r,¡ill trtake the language for grantedrl a¡d use its
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conplex strlretures autonatically as need arises, r¡ithout even

giving them a second thought"

This thesis does not represent an attempt to progrer*u4

a Latin courser si-nce we have been conpelled to work r,rithin the

restrictive forrnat of Latin for Ceaadian Échaqlêr5 whieh is a

tttoroughly rrtraditionalrr granrnar book. rt is rather a stud¡r and

an eva.l-uation of eurrent auùio-lingual and structural nethods

and language laboratory techniques r¿1th respect to the teaching

of Latin at the elementary leveI.

with the twenty-seven taped units, r,¡hich have been designed.

to accompany the texi;book Latin for ca¡aúian sehoors, ue have

endeavoured, through the use of patterned practiee dri11sr6

structural questlons rT *d other oral exerci"esnS to apply the

findings of structural linguistics to the leanring of Latin,

rn combining the basic methods of applied lingulstics with the

useful elements of traditional teaching nethodol-ogyr9 thu author

has attempted to join the best princi-ples of both. Llnguistic

science has inclined us to place a greater enphasis on the patteTns

of Latin structure rather than on the ôissection of sentences for
points of gramme.r, although the far¡riliar nomenclature of traditional
grammar has been retained to explain these patterns. $ny borrow-

ings from the ner,i technicar vocabulary of applied structural

linguistics have been carefr.rlly eu-minated; the use of even a

simplified terminology wourd probabty put the study beyond the

pati.ence of nany 1ay readers.

From linguistic science and the auùio-l-inguaÌ approach

the author has taken the principle of ernphasis on the hearine of
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the J-anguage as spoken by trai.ned speakers rather than on the

rote learning of decrensi-on and conjugation that has, over the

years, taken awqy the joy of learning from many students,fo

This latter is one of the more unfortunate results of the gra¡nmar-

transration method which is in aetual fact a 'd.egeneration of
successfu-l- roediaeval practi.ees in teach_ing Latin by abandoaing

the speaking and reading praetice and keepi-ng onry the rote

nemorization of grarunar rules a¡d. the anarytical translation of
serected texts.ttlf Nevertheress, the approach to the instruction
of Latin of mar¡y of those who r^¡ill make use of this introduetion

has most likely been strongly influenced by the traùitional
rnetbod.s and materials of grammaticaÌ stu{y. For this reason, lre

have retained a eonventj-onar grammar-tra¡sLation text such as

s. i'lost teaehers are seeningly not yet
reaqy to dispease with a traditionar approach to language teaching

in favour of one whieh is nore or l-ess rstructuraf-rr.

Before we continue, it is perhaps in order to e4plain what

ÏIe mean when we use that word wh-ich is, in the final analysis, the

very foundation of this whole new approaeh to language learning -
structure. r cannot hope to make this conpretely cl-ear at thi-s

point although eertairrly ar-l the tapes make use of this prineipre.
Ho'ntever, some observations may now be made about it in very general

terms. "A,bove all, the reader nust not concl-ude that the approach

enployed here is sinply or primari-ry a new set of terms for the

same o1d. granmatÍcal materi"lr.12 The difference betr¿een this
approach a¡d the oJder one l-ies mueh deeper than a nere matter

of terninology; i-t rests primarily upon a fundamentally ùifferent
vier.¡ of the nature of gramrnar.
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lfhen the student r¡ho is beginning the stud.y of Latin hears

the initial tapel3 in the series - that one designed to aceomparÐr

Chapter 2 of tbe text Latin lor Çanadian Schools - he r,¡ilL hear a

long Latin prose passage entitled Reeina Boudicca cun Ro¡anis pugqat.I4

since he wil-l at that point have no t<nowledge of the structure or

vocaburary of Latinn he r"rill probably get the impression of a

torrent of dÍsorganized noises camying no sense whatever. To the

inforned readero of course, it, is quite otherwise. He r^rill pay

very little attention to the sounds as he follows the reading

closely in his ma¡ual but l¡ilL concern hinself instead trwith sone

situation which lies behind the act of speech and isn for hin,

somehor¿ refl-ected in it.u15 H* uil1, however, probably be quite

unable to describe the nature of the phenomenon, since he is nore

interested in the message or the neaa-ing" The tinguist, on the other

handn concentrates on its deseri-ption - he is concernedn not r^rith the

sounds per se but r¿ith speech as rtan orderly sequence of speeific kinds

of sounds and of sequences of sounds. It j-s orderly in terms of a very

complex set of patterns r"ihj-ch repeatedly recur and whj.ch are at least
partially predictablu. t'16 Thus, speech - and tbe prineipre is accepted

that' language is essentially speech - is sonething quite different from

the jrr:able of sound apparent to the student r,¡e mentioned above but an

organized systetn or structure, and it is this structure that lies rvithin

the field of linguistic".lT

Eaeh language is a strueturally d.ifferent ,y"t"*"18 perhaps

because l.re sense the eomrnon basis of language r^rithin the ùiversity

of languages, we tend to assrüre erroneously that the differences

are nerely a natter of essentially ùifferent uords for the sarne
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¡nea¡ingsr and a few formal variations for the same grammatical units.
But ruithin the conmon characteristies and striking comespondences

aJnong languagesr each language is a unique systen of corunun:ica,tion,

self-contained lvithin its or¿n structureo sounds, r+ords, sentences

are nea¡ringful only within this frame of each language structure and

system.

trrle nqy descri-be the function of structural- linguistics, then,

as the analysis of rrthe ordered or patterned set of eontrasts or

opposj-tions whieh are presur¡ed. to be diseoverabl_e in a language,

r¿hether in the u¡rits of sound, tbe granmatic¿l- inflecti_ons, the

syntacticel arrangements, or even the meanings of linguisti" fo"r"'119

The objectives of tea,ching Latin renain stilr to be clearly

deternined.. i,,rith rnodern la¡quaqe l_earrline, we have the choice of

tr,ro goals:

lle may, on the one hand, seek to establish in the rearner,
within the linrits of his experience, a coordinate systen áf
tr"ro languages in lihi-ch, not only the overt patterns of
behaviour that charaeterize the ner^¡ J-anguagè, but also the
mental- processes that accornpany i-t, shar-l have equal status
with the mother tongue, yet be entirely separate from it"
0r i¡e nqy, on the other hand, be content to establish in the
learner a eonpound systern, in which some features of the new
langua.ge are learned, yet for the most partr and especially
r,rith respect to the internalized procesies, the notËer
tongue is not relinquished but continues to aceonpany - andof course to doninate - the whole complex fabric of ienguage
behaviour" 20

Are t"¡e to coneede with Nelson Brooks that .the study of the

¡nother tongue, the study of a contemporary language that may teke

its placer arrd the study of a classical language are in fact three

separate d:isciplines?ttã One thlng at l-east is clear - speakinE

i¿tiq is not our goal, as it is for the study of modern languages.

-L11 we knor.r of the central or aud.io-r-ingual band of Latin we
must sur¡rise from ruhat remains to us through the mediation of
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the graphic material band. Th:is in no Lrqy dirninishes the
value of Latin for the present world but, in contrast r^¡ith
a living language, it crearly indicates a raðiear- difference
both in its present nature and in the disciprine of its ^^acquisition as a second language by the student of today"ø

ïet surely a moderate use of spoken Latin is a very reLiable tool

for arrivj-ng at an automatie reaetion to given language situations,

situations which the student nust face whenever he comes to read or

write the language with any facility. All of the pattern drills to

be used ora-lly in the J.anguage laboratory are construeted primarily

to direct the student tor¿ard that one goar of reading Latin and

understanùing it as Latin" Reading Latin d.oes not, of cou¡se, mean

that very specialized skill of simulta-rleous translation which is
the province of the j-nterpreter but rather an ability to understa¡d

d:irectly fron_the Latin and. in tatig what is being said" Accordingly,

in pursrrit of this goalr the dril-l-s on the tapes strive prinarj.ly

to bring the student to an [nderstand:ing of the structures of Latin
qnd an ability to use theia automatically as need, arises" Thj_s is
the auùio-linguaJ- application of the structr¡ral approach which

is based on the view that language is a set of learned behavior¡r
habits¡ - a code involvi-ng signal uaits in certain permitted
patterns. To use language easily and effectively, these basie
patterns nust be grooved in until they beco¡ne trâUitual responsesn
Native command of a language is the ability to make these
responses autonetieêl-l-v .and correctk, to given sti¡nuli! i,€.¡
"gt þ h4ge to 'rwork outrr every eonstnretiòn like a piece of
a_Lgebra. -/

rn any case, regardless of i,¡hat the teacher may personarly

consider to be the most effective urethod. of foreign language in-
struction ,'4 ,, is fel-t that sone famil-iarity lrith an approaeh to

larrguage based to sone degree on principres of appried linguistics
shouLd be part of the liberal- education of a rnan of todqy particularly
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since it is presuned that ma4y of the students who begin with

Lat'in will afterwards pursue the study of other langua.ges"

certainly it nay legitiurately be expected that the study of a

second language, r¡hether classical or modern, shor.r-ld prepare the

student for conparabre work in yet other languages.25 Trr" student,

r,rhen he approaehes his seeond foreign language, shor:l-d have sone

knowredge of the nature of langue.ge itself; he should be prepared

to ask the right questions and to nake intelligent use of the

newer

of the

language textbooks and laboratory facilities. rndeed, one

conplaints of the Rapport d.e la Commission Ro.yal_e

! with

respect to the i.nstruction of Latin is that the conventional

grammar-translation nethod rrprohibe ou retarde l_a didacti.que des

la¡Eues vj--vergtes"r26 und therefore the student must not start
Latin until he has conpreted the el-ementary stages in his learn-

ing of a mod.ern language,Z7 tt is hoped that the structuraL

approaeh and. the audio-lingual application of it to the diseÍpline

of tatin wi.l] provide an excellent preparatj-on for that student

who is contenplating beginning the study of a second or thÍrd
foreign language"

rf this approaeh is to be used to the best advantagen the

teaeher shorrl-d spend a ¡ninimum of time taLkine about the language,

tbat is, defining íts eategories a¡d reciting its gramnatieel

rules, a:rd give the student naxinum opportunity to hear¡ speak,

read and write the language"

wherever possible, the instructor should avoid translation.

rt has been bad\r nisused i.n foreign language testing as an
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exanj-nation of everything connected with profieiency in the

language. Because of its excessive use for pur;ooses other than

neasuring translation itsel-fr the attitude of this writer has

been to discourage it ivhen other near.s exist to test language

r^rithout it. It is not a substitute for language practice but a

highly conplex skiLl of its or,'n which will- usually introduce

problens as well as solve then in testing linguistic skiLls"

Furthennore, good transLation cannot be achieved without

complete mastery of the second language, lle therefore teach

the language first and then l¡Ie rnqy teach translation as a

separate ski}l, if that is considered d-esirable. In aqy event,

there should rarely be any need to enploy it to eonvey the mean-

ing of r¡hat is taught or as a means to eheck comprehension on the

elenentary level. All the r^rritten exercises in Latin -lcËlgaAadigæ

sc-hoqlg which cal-l- for translation as a test of a studentl s lsrorv-

ledge of some particular point of language ean be easily replaeed

by a stimulus-response systern similar to that used on the taped.

2Bun-itsr - whieh can test with nuch greater efficiency and r¡ithout

such heavy relia¡ce on tho mother tongue.

Because translating is so inextricably bound up with the

grammar-tra¡slation methods that have been used for so &any years,

it Lrill be very difficult for the teacher of Latin on the eremen-

tary level to appreeiate the varue of this new structural approach.

But as early as 1933 linguistic scientists sueh as Leonard

Bloomfi.eld denounced the conventional methods, Bl-oornfÍeLd himself

writes as fo]-Lov¡s¡
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The large part of tbe r¿ork ln high schools and colleges that
has been devoted to foreign-language stu{y, includes an
appalling waste of effort; not one pupil in a hundred learns
to speak and understand, or even to read a forej.gn language.
The mere disciplinary or rttransfertt value of learning the
arbitrary glossemes of a foreign language can be safely
estimated at almost ail. The realization of all th:is has l-ed
to mueh di.spute, partieularly as to the methods of forej_gn-
laaguage tea.ching. The vari-ous rrnethodsrt which have been elab-
orated differ greatly in the mere exposition, but far less in
actual class roon [-Êi.g.l practice. The result depends very
littl-e upon the theoretical_ basis of presentation, and very
much upon the conôitions of teaching and on the eompetence of
the teacher; it is only necessary to avoid certai-n errors to
wh-ich our tradition inclines . . n The pupil who takes up
his first foreign language at Lrigh school or later, is Iikely
to substj-tute an analysis for nere repetition, and thus to
neet halfway the incornpetent teacher, who talks about the
foreign language instead of using it. Betr,¡een the two, they
have kept alive the eighteenth-century scherae of psepçlo-
graronaticaL doetrine and puzzle-solving translati ofl.áY

More recently, Nelson Brooks has remarked:

Undoubtedly the r¡eakest point in the language teacherr s
u¡dersianding of his task is the reasoning that leads hi-m to
sqys rrBut if r do not have my students tra¡slate into English
what they hear and read, hor¡ can I be sure they have graiped
every meaning?il This most naive of al-I statements reveeJs a
serious misunderstand:ing of both the nature of language and. the
nature of neaning. rt seens to say that meaning is a prerogative
of the mother tongue, and to deny that every language has a
uniqueness and a self-sufficiency that malce it absol-utely inde-
pendent of any other. Yet the language under study has a right
to be knor¡:o and eva-l-uated on its or^¡n merits, r¡ithout being
constantlv coupled r^rith and compared i"Éth and overshadowed by
another.30

If stating ideas and observations in the mother tongue could assure

the instructor of an i.mmediate and complete grasp of meaning on the

part of all listeners, the proposal- to translate night indeed have

some appeal-. But the mere act of maklng clear statements in the

¡lother tongue is in itself no assurance that a-l-I stud.ents r"ri]]

understand, a fact attested to by teacirers of English and History.Sl

rn any event, nost students d.o not tranglalg, in the siriet sense
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of the word, but are capable only of fldecodingrt a forej.gn

language in nuch the same way as i.s the Ph.D" ca¡didate r¡ho

takes a rrcramrr course in order to pass his language exarnination,

and who knows a certain nunber of lexicar and gra.uraticaf-

equÍ.valents in the tr^¡o languages which wÍll enable hin to co¡n-

prehend (:-n tne mother tongue) a text r¿ritten in the second.

language, but l¡ho is quite lacking in any hror+ledge of its
phonology, and any sensitivity to the subtleties of its
expressions. For such a student, of course, a course in deeoding

is legitimate and, from the point of view of efficiencf¡ desirabre"

He siraply does not have the ti.rne required. for a nore thorough

course in language study"

Translation certainly does have its place in the scherne of

things, but that place is not at the early revels of language

learning" rt is at once too d.iffieutt a task and. tpo harmfrrl to

the learner to be a part of his activities until h,e has reached a

high leveI of achievement in the second language. rrNoth-ing uil1
short-circuit the language learning process rnore quickly and n . o

nore effectively than premature attempts at roatching one 1anguage
aa

with another.'t)'

0f coi:rse, there are levels of language difficultyn and the

restatement of ideas in nodified form often results in an improved.

grasp of meaning" The mistake is to think that this must be done

in the mother tongue. Thus, we should strongry recommend. rfaldo E.
2a

Sweett s A Structural__lLBpteêeLto lhe Aeneid. Books I and II"
with its ratin interpretation and sel-ected notes fro¡r seryius
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(in latin) which has been d.esigned tto help the student obtain

greater familiarity with the Latin text, tha¡ has been eustornary"t,34

¿lnother unfortunate result of the granmar-translation method

is t'hat the student j-s frequently lul]ed into a false security, at

least during the earry stages of language learningr bx a somewhat

nisleading grarmratical- description whieh over-erophasizes the

sinilarities between languages" rt is true tbat alj- languages have

phonenes, morphemes, words, sentences and. certain sentence types,

specific parts of speechr sequences, rneanings, etc,, but there is
no un-iversal gra.nmar r¿hich can apply to atr languages and it is
incorrect to state that, in terns of this urriversal grammar,

laaguage x is deficient in sone certain respect or that language

ï has en extra iten or two in its grarnmaticar make-up. rf the

student is led to believe that alr languages are but variations

of one af-l-e¡nbracing uníversal grarnmar he witl be understandably

confused when shortly afterwards he runs head-on into the real

linguistic and crrltural differences to r¿hich frequently he has

not been alerted and which he is not e:ipecting to neet. 0n1y

gradually wil-] he begin to realize that the seeond language

stubborr:ly refuses to be forced into the norrld of the one he

}no¡¡s. At that critieal time, he either gives up conpletely or

at best nakes oaly a partial adjustnent, and that often at
great cost, to the rear probl-en of acquiring a seeond. 1uogu.g".35

ït urill- probabì-y be a very great surprise to nost teachers

that so exbensi-ve a use has been made of taped oral drÍLls and. the

techniques of language laboratory learning"36 sirr"" the language
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laboratory stresses the audio-J.inguar skii-ls of hearing and

gpeakingr the teachers of Latin vieur the sudden enthusiasm over

audio-visual devices with some misgivings. They are ready t,o

accept the visual- devices, and these for the enrichment of the

cultural phase of classical studies, but a¡e not attracted by

the purery audj-al techn:iques. yet, it shourd be re¡oembered that
oral drills constj.tute the nost eeonourical and efficient approa.ch

to language nastery and the language laboratory itself has been

specifically designed to instruct the learner hor¡ to rtmechanizerl

tkre structures of the language, Even if one desi.res a rea.ding

rather than a speaking knowledge of La.tin, orar drill_ is still
the ¡nost effjeien! a¡d econonical nethod tn achieve this goal

during the ele¡nentary and intermediate stages of learning a

language. Repelit-io ¡natg_ s'LÈdig¡lu¡.

since any language is basicalry a spoken med-ium, even though
our chief ain in Latin is to teach to read, we are naling
use of orar techn:iques for nastery of essential forms anã
usage, supplemented by sone of the more usual types ofwritten work " . " lrþ¡ç, rather than Less 'rgrammãrlr igactually learned, learned correctly - fo¡ the student does
not practice his oL'n emors but naterial r¿hich is correct -and learned in^a meaningful context . . n Here, thenn is a
med:ium l¡hieh offers a reaj- challenge to the cróativily of
the Latin teacher - to select and õrganize naterial, using
groupi-ngs big enough to nerit this type of treatneni, eitËerin anticipation of or revier¡ of materÍal as presented. in thetext - to prepare exercises r¡Íth n:inimu¡r changes of vocaburary
so as to concentrate on"çtructure and r"¡ith abãoIute granmatical-
and idio¡ratic aceur acy.J' I

As a¡ example of tbe effici-ency possible, let us exani_ne Drill No. 3

of unit No. 13. rt consists of a short paragraph eontaíning eleven

sentences. l[otice tbe number of times the student is compelled. to

restate those eleven sentences. This repetiti_on tales place on tu¡o

levels, one the nore passj-ve reeogn-ition or ¡eading level, the ogrer



1/+"

the nore aetive production level.

TABTE 1

EFFICIENCY
OF Â TAPÐ DRTLLA

Text Sentences heard produced üime

Gontinuous reaùing
reading by sentences

11
1L

I
I

nin. 30 seeonds
mÌtl" .o....oc.ô

Quaesita

Questions
Ansr^lers

9
9 18

... ¡.. 30 seconds
2 nrin" ce ....o.e.

Totals 5 min" ô...oar..o

aAdapted fron the Quantity of Dril1 Analysis in:
Richard J" 0rBrien and lrleil J. Twonbly, A Basic Course ln-l,atin (Chicago:
Ioyola Uni.versity Pressn 196A), p. rrvi;

Thusr by neans of structural quesüions the original reaòing

selection of eleven sentences is developed within 5 ninutes into
a totaL of forty sentences heard or read passively a¡d a total of
eighteen sentences actively produced. 0f eoursen this partj_cular

drill shor¡ld be done at least three tirnes by the student thus

tripling the nunber of sentences heard or read passivery or actj_vely

produced" rn additionn the student is encouraged to risten to the

continuous reading of the paragraph until he understands it connpletely.

This nqy mearl as rnanJr as five or six replays i.n seven or eigbt

r¡-inutes" This is a massi.ve attack" To write out such a quantity is
impossible for a student. Tet b.e needs such massive drill if he is
to naster the language and tfnake it a habitr.

18/+O
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As a¡ example of the economics of the use of time in the

language laboratory, let us exarnine the foJ-lorving statistic5, I,Ie

must assume that the aequisi-tion of any skil-r requires long,

reguJ-ar, systematic, active (not passive, spectator-type) partiei-
pation through physical a¡d mentaL praetiee. A elassroom reeitation
of tr+enty-five studen'bs would afford each stucieni only two rn-inutes

of active participation during a fifty ¡nlnute period" only during

these tr¡o núnutes, his share of the time, woul-d the student be abl-e

to engage in individual practice of the language. 0n the other hand,

thiri,y rn-lnutes in the language laboratoz.y afford at least twenty

¡rinutes of intensive, ineessant, active, ind:ividu.:r practj-ce; this
is ten tj-nes the arnount of individual practice possible in the

cl-assroom.3B Thuru are, of course, r.rays i.n whieh classroorn practice

m4y be slightly im,oroved fron the viewpoint of ind:ividual partici_
?opationn'/ but, none of them equals the saturation of dril-J_ing time

afforded by the laboratory.

The visual back-tracking which is possible in siqBle readi4g

seemsr it is true, to speed up the learn-1ng processô But in reality
it wilL never produce, but only impeden the developrnent of an ability
to read Latin as Latin, carefully planned oral- drilts nake this
back-tracking impossible and eompel the student to comprehend the

T,atin i.n the Latin ordern@ Trr" stucent simply r,¡ilL not have time

to find the verb, then the mod:ifiers of the verb, then the subjectn

then the modifiers of the subjeet, etco, and juggle them a-l_l_ into
a Latin sentence in Erglish word order" secondly, (and this factor

shoul-d now be obvious), oraJ- drirl is the only practical- method of
giving the student the amount of practice in pronunciation a:rd in



16,

the rurrphotogy and syntax (or the granmatical strueture) which is
necessa-ry for a real- mastery of Latin" Thirdl_y, professional opinion

at the present time unanimously asserts that r¿ithout sorne active oraj-

domina¡ce of the structure of a seeond language it is practicarly
/.1impossible to develop any facility in the more passive reaåing ability"+

å'ccordingly, during the elementary and intermediate stages of learning

Latin, oraj- drill-s are used to ensure dorn-inance of the structureo

If the student is to learn the language he must kno,or and use aLl of
i-ts structuresn

ltrhat gives a Ìanguage j-ts unique i-d.entity is, after a1l, not just
a dlfferent get of words, but a structural nechanism al-i its ovrn,
- not quite like that of any other languageo rn the structural_
approach, the student luastes l-ess time than under the ùirect
method, and l-earns to hanrll-e the meehanisms deftly and correctly.
rn short, he rrlearns the grafimarrr in the truest sense of the
word, as contrasted iuith trlearn-ing abou'b the granrmarrt, a goal
often reegdving greater emphasis und.er ã more conventional
approac]r,.4
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FOOTi'[OTES

CHIIPTER, T

1, huo" exa¡nined five of
hlal-do E" S\øeet¡ Ruth Swan Craigr
¿-å@(rev. ed.!
hess, t966).

these more modern textbooks:
and Gerda I.f, Seligson, Latåqå
å.nn Arbor: University of lväcliigan

P_auL F" Di-stler, Latj,n_I¡ BeEinning Reading (Chicago: Loyo1a
Uni.versity Press, 1962).

I4ary Ann T, Burns, Carl J. l"fedi.cus, and Riehard Sherburne,
The Bruce fublíshinghimns (Mi}uaukee:

Conparty, 196/ç

Richard J' OlBrien and ]rleil J, Twombly, a Basic-c_qgssejn Latin
(Chicago: Loyola University Press, fg62);

lfn¡iry Towey pt,+. Li4eua Latina Iiva I (St. l,ouis: McGrar,r-Hi]l-
Book Company, 1966).

)*Ann Arbor: Uni-versity of Ùîichigan press, 1966.

3

,.t Archibal-d ¿.. Hill, rntroduc-LioJr _to Lingrnistic struetqres
(Itle'^' York: Harcourt, Braee anA

/*
The series of tapes is sequential and each unit is a

cerefully planned- or Itprogrammedrr part of the series. Nevertheless,
the series as such is not progranmed since the taped units merely
aceompany the l-essons of the grarnmar book. A programmed courseis essentially one in v¡hich the subject matter to be learned has been
amanged into a series of sequential steps leading from fa¡riliar
concepts to new materials and is nornally one cerefully constr.ucted.for use with a rrteaclring machinet of the type described in chap. iii,p. 37" See also Lttendell I. Smith, J. l,tril1ia¡n Ftoore, (eds.) -

(Princeton:- D. Va:r Nostrand
Co., Inc.r 1962) a¡rd B.Fn sLl*"", Cuqul"tiv" e""_o-rd (New york:
Appleton-Century-Crofts, Ine ", Ig1ITTJÏ6Ã. Z Z"

5.Þy uavLd
fubl-ishing Coo e

Breslove and Arthur Gn Hooper, (Toronto: Copp ClarkLtd"r Lg5g)"
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6
Edr,¡ard l,io Staekr The I.aqguage Laþoratory_ and Ì4odgrn

I,a+fl+aEe TeachiTlg (revu ed.: Ner¿ iori<: Oxfora UniversrtyEess,
1966) r p, 1ld prorrides a convenient d.efinition:

'rA pattern drill consists of a series of s-t-L¡qu¿i (problems)
and re-spq¡lÞ,ee (ansr+ers), in vrhieh tjeere is a eonsistent rèlation-
shi-p between stimulus and response over a series of about eight
items. The r,¡ord pa-t:Lern implies that there '¡i11 be several items
a.11 of the same type, rn the laboratory pattern dri]l, the stud.ent
can solve each problem by analogy r,¡ith the solution to the
preceding one v¡ithin a pattern group (=ee.gment)"tt

See cha.oo ii, pp" 25-3I of this thesis for further diseussion,

q

'A S!-qfett:fal_[¿uestio4, introduced by a question word or
phrase (seffi), evokes " 

p-oti"ular pari of a
sentenee. The answer to a structural question is part of the
sentenee, not neeessarily inforniation. The tape-seripts provide
nrlmerous examples:

Fil"ius- Ro4ani oppidum superat.
Quis oppidum su.oerat? E¿liuC_eomani oppidun superat"
cuius filius oppidran superat? É@-fffi oppiautn suþerat,
Quid filius Romani superat? Op-pi4qrE filius Romani superato
Quid agit filius Romani.? Superat qpp:klm filius Romani.

(Ifnit i$oo 8, Drill- ñõ" 3; Sentence t{o" 1).

I
See chap. ii¡ Fp: 37-32, and John D. Turner, Irltloduction to

the L?gEt¡.age LaÞorator.v (London: Universit¡' e¡ l,onaon-@Tþdf
pp" /$-52"

See chap. iii, p. /n3.

10
The traditional summary of forms and syntax is, of course,

a very necessary adjunct for acquiring ttre overall vier,¡ of the
ì-anguage a¡d its orgarúzation. there is a eertain minimun of
learning by rote required for the mastery of arqy language - it is
best to get this out of the raay at as early ar age aÀ possible,
The niistake is to think that the elementary studðnt¡s àlitity
to recite a paradigm is necessaríly indicative of his ability
to use the language r.rith facj-lity.

11
Rob e r t tgd g r L a¡l zu æe _Te ac h_i n åi _{ .1$_c ren.[![Lq--Ap pro qc_h

(New York: IutcGrar¿-Hili,
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12
lbid,r PP. 3'45.
,See a]-so Robert Lado¡ Lanårlaee Testins: the CoÞtruction

an{ Use of Foreig' Laqzuage Testq (Xondont m

13"hup, ív, p. 52.

1EL)rs 
nI1ô¿to

rev. ed. ; I'[er,r

16ru*lore 
and Hooper, oþ-o-*cj!o , p, 56.

91 ".u" 
o-l r _ 

An I +trg duc ti-o¡r to ! e s c ri p.tlv.S_Åipgg¿S ti e.Þ.York: HoIt¡ R:inehart and tr{inston, -19-6Ð; p" i"*-

16_. ..--J_bid. ¡ p. .3"

lTsuu I'Iil], op! qi!., tThe d.efining characteristics of
language"r pp. 3-9.

al-so ÂLan Shapiro, Edward Ouehi, and EVelyn Foote,
çel--i¿4Êuist-ics: An Introduction for Teachers ancltruc

(I'ler,r York : ltetropo:-it

1S
Lado, Laneuaee Testingr Fp. 6-10.

l9Joh'B, Ca*ollr The-Ë. judLpf LaneuaEe (canbridge:
Harr¡ard Un:iversity hess, 196l), p.- f¿- 

-
20

tar .l'Ielson Brooks, LanEu.aqe qnd lanEu?ge LeanÉnE
f l\erù york¡ Harcourt, Brace and llorld, 1964), p" /+9.

2L_. .Iolqo r PÞ. 1X-Xc



2/,þ'see chap. iii, p. 43"

t4,*'O¡Brj-en 
and Tt¡onbly, op. cit.¡ p. vii"

26
C "II"',rleJ.ls, t'Norr Vija.e_s_ed ScÀoJæ_.Dj.Egllqr¿e ?rr,

, X (January, 1966), i.+, ðiting the
Report of the Parent Comússion on eclucation in ürebec. 

-

22-. . "-*s!d., P" 2I.

^a*'C. 
Douglas EIJ-is,

Slersåea.l Ner,¡s and Views.

rbid.

I'fil-ites ducibus p¡{:ebant.

Three stnreiural questions can be
to recognize Latin morphology:

Qui ducibus gareba¡rt?
Quíbus milites pgr.gÀe4_t?

Quid aEekr¡rt n:-iIi!gç3

0r - various transformation drills
(1) Restate thj-s sentence r.¡ith al-I
i'äles duci parebat.
GT R"state-ffi; s"ntenc
l"lili te s _dqc üuç_ pgreqþ,

rrThe S_tructur3l AIpr.oach -to lati-nrrt
X (April¡ 1966), I4.

2Q.

used to test a studentt s ability

Mil-ites ducibus parebant.
Ducibu€ m:ilj-tes parebant.
Pa¡eþ an!¡lucibus ¡riIi tes,

can be used:

its nouns in the singular:

<I

1d
aC)

a.s an exa;nple of the adaptation possible, let us take an
exanple fron Exercise cr page 76 or the textbook - sentence ldo. 2:

e changing its verb frorn imperfeet to present, etcn
p_aIebunt, parueru:r!, paruera4t, ete.

For other rnore inaginative possibilities, see chap" iii, pn {6.
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29- Leonard Bloomfietdn Lanzuage
Co., 1933)¡ pp" 5W, 5A5"

(iriew York; Henry HoIt
and

3oB"ookr, çIr" citu 2 p, Z)"

3I
Ibid..

"roig", p. 110.

33(Or* Arbor: Un-iversity of i,räehigan hess, 1962) "

3/+
Ibid, ¡ pe vc

35OoB"i"o and Twonbley, op. ci.t", p" viio

36
I'ÍcGiIl university i-s the onJy institution in canad.a thatr kno¡^¡ of where taped ora-l- drill-s ancl mandatory sessions in the

language laboratory are part of the B"á.. eurriôulum for all who
ent'er the programme without matrieul-ation in a classieal_ language,

3TÎhuodo"e Huebener, Àudio-Visual Techniqì¡es-Àn Te
Foreien LanzuaEe€ (ltew yorkr p, 95-99.

38Edror"d 
M" Stack, pp.Jit", po g4,
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39 .lorr.r D" Turner, op. cit..r pp. 65-66.

4OOrB"i"r, and Tt¡omblÍr op. qit.¡ po iii,

&C, ,oi'Lglas El-l-is, l-oc. cj-j.
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CHAPTER II
THE NATURE OF THE TAPED UNITS Ai\jD THE DRILTS

Each taped urdt is constructed to correspond to one or
more chapters of the textbookf and to provide a suffieient number

of exarnples of the linguistic feature presented in the gramrnar

seeti-on of each lessono rt will at once appear nan-ifest that the

vocaburary used in each pattern practice or drill has, for the nost
part¡ been severely restricted. The student, then, i.s free to
concentrate al-l h.is efforts on nasterj_ng the relatively complex

norphology and syntax of Latin and on developing pïþgressively

greater sensitivity to structural- stimuli. onry words which are to
be found in each Lesson - words whi-ch the str¡dent is expected to

know by heart É arie used in the taped drills"t rnur" are, however,

a r"¡hole series of possible interrogative word.s v¡hich are essential

to the fornation of structurar questions but whieh have not been

introduced systematically in the vocabuÌary rists of Latin for
canadian schools"3 ,h" student will have no diffi.cr:l-ties in rearn-

ing these -- the teacher wil present then to him before he begins

the taped laboratory drills -- andr to be doubly sure that he wilL

be f¡rnillar l¡ith them, tbey are Listed unit by unit in the student! s

nanuaJ. 0n1y those question words whieh suited the fornat of the

textbook Lati.n for ca¡ad;lan $ebooLs (lessons L þo 3Ð have been used.
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These tapes ca¡ be used to best advantage only in
Ithe Audio-Aetive-compare-Library system of Laboratory Operati.on.

This is the most versatile a¡d effeetive type of installation.
ït is also the nost expensive beeause of the arnount of equip-

nent required" The student using the library systen has access

to any taped unit ¿¡d. ca¡. use it at arqr tine.5 H" hu.u his own

tape recorder j.n adðition to a headsetn he eontrors the starti.ng

and stopping of the tape pnd ean¡ ideally, regulate hi-s own speed.

of progress through ttre lessons" The tern audio-aetive-compare

(Â-A-c) applies to a¡y library systen laboratory in whieh üre

student has a tape recorder r"¡Lricb he can stopr backtrackr and

replay at r¿ilL at any given mo¡nent. IIe also enjoys the very

inportant feature of being abl-e to hear his own record.ed answer

along with that of the naster voice. This type of raboratory

provides instruction whieh is said. to be self-pacing, and is the

opposite of lock-step instrucùi.on, when alr students hear and

respond at the sane time. A-A-c equipment gives opportunity for
the rnost suecessful participation a¡d. is therefore the nost

effici ent laboratory installation.

0n the gralrunar and vocabr:fary as presented in each

lesson of Latin for canadian schoors are based exereises of
two fundarnentaL types¡ structural questionsn so¡netirnes calred

guaes'¿ta6 (controlled to elicit specific responses in r,atin)

and structura.L drills, usuatJ-y referred to as exercitationes.T

Tbe structural questions have been franed with several purposes

in nind. Most obviously they supply a neans of testing the

ability of a student to recosnize as nueh of the Latin



25'

morphology a¡d structure as possible. They do not necessarily

demand any h:owledge of lexical Deani ¡gs. The student shor¡Id be

abl-e to identify the stero and the gender of a given noun by

noùing its contrasted forn in statementn questÍ-on, and replyo

and the gender of a qualifying adjective.

Parelle1 to the structuraf- questions or quaesita is a set

of structural or pattern drills" sometj.nes the taped un:it nakes

use of both the fundamental types of exercise, but nore often

it uses then independently of each other. rn a-qy event, the

exercj-tationes are designed to provide nassive quantÌ-tative

drilt and repetition of the structure and vocabulary of each

lesson and to insure the auto¡ratic and habitual nastery and

control of precisely those morphological and syntactic language

patterns r.¡Ìrich are such a problen to the student of elementary

Latin.

The fact that the student is supplied. r¿ith the ansr¿ers in
his manuar to the structural questions and programmed dril_ls does

not ¡oean that he i,s not learning - for arl the ansurers are in
Latin" rt neans simply that he nust read three times as much

Lat'inn He may ¡neroorize all the ansr¡rers to the questions and.

drills, if he so wishes, for they are listed urrit by rrni t in his

manuaL. Butr hopefu-lly, if the student keeps on remembering the

right reply to one particular questionn he wiLr soon be able to

give a era¡Lmaùicallv coxrect reply to any question. rn any case,

the questi-ons are so numerous and so simir-ar to one another

that only with the greatest difficulty will tt¡e student be able
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to get by lrith mere rote meaory, rf he can mani-pulate the

questions and ansuers, even r.rithout frrlr knor,rledge of the

lexica-l- neanings, he r,¡iLl have mastered the structureo

Each patterned u*"r"i"u8 has employed the coruron

device of the four-phase drill". After the pause r¡hich follows

the ori-ginal stimulus, the mod.el voiee aJ-uays gives the correct
response. ThÍs obviates the formation of bad habi.ts, allor¿s

the student to comect hi¡nsetf at once, and reassures hi¡n when

he has given a correct arrsr¡rer. There are inportant psychological

studies i,¡hich show that the shorter the tinie betr¡een the student¡ s

ansurer and the eorrec.r,ion of a nlstake or the reward of discover_

ing that he was eorueet, the d.eeper the inpression made upon

the student" '.Ihat is ealLed reinfgxceroent takes plaee, which is
something rnore tl¡an merely another repeüition of the same act.

A critical- feature of the machine [the teaciring nactrine]is that it provides i-mmediate reinforcement for eorrect-
arrsr'¡ers. Being correct is known to be a reinforcer for
humans. rn machine teaching, rei.nforcennent is immediate"
\,{e lcrow fron Laboratnry work (perínrL943) that a aefay úe-
tl¡een a response and its reinforeernent of a fer¡ 

""conäswill greatry reduce the effeeüveness of the reinforeement.Adult hr¡nan subjects can sustain at least smalt delays; r¡nevertheless, a-qr delay nakes reinforcenent less effêeiive.7
The mechanicaL linitation of the four-phase drill is usually

accepted quickly by the student as a necessary convention in
the practical task of learning a language in a laboratory.

As has already been nentioned, the laboratory pattern

driLl requires repeti-tive practice of a specific polnt of
language. This neans that a nunber of sirnilar examples must

be collected for dríll on a particular granmaticaL structure.
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The traditionar gramnar-book conta-ins sone excel_l_ent examples,

but there are not nearly enough of then. rn the pattern dril],
one nust sup.oly enough examples to nake a perceptible pattern

in whieh the grammatical- principle always operates in tl¡e sane

tqy in successive exanples. rf the dril has been properly
rrpatternedtr the student ean solve eaeh proÌrlem by analory with
the solution to the preceding one within a pattern group or
segnent.

Before lre proceed to consider the various types of
pattern drills enployed on the taped. units Let us examine the

nake-up of the foqr:phase drij.I, the nechanism best suited. to
language laboratory learning and testing. rn nachine-teachi.ng

terroinology, eaeh four-phase stinulus-response iten constitutes
a frane. Phase I of a frame is the sti-rouJus, spoken by the

modeL or master voice on üre tape; phase 2 ís a blank (pause)

long enough for the student¡s initi.al a¡rswer; phase 3 is the

couecb response, spoken by the naster voice; phase d is another

pause identieal in length to phase 2 during r¡hich the student

repeats the right ansrñrer, eorrecting any error he may have

nade in phase 2" The pauses are eal-curated to be just long

enough for a trained speaker to reply unhurriedly (plus one or
tl¡o second.s)" The tined pause of the four-phase drilJ sets a

standard of perfornance for the student, rf he cannot ansÞ¡er

within that time, he knows that he nust continue to r¡ork on

that frane until h" "*ofO
Phases 2 and,4, (pauses) uru period.s of activity on the
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part of the student. He must first pay attention to the

problen and during these phases articul-ate the response,

using the correet pronunciation, intonation, rhythn¡ æd stress.

Pkrases l and 3 are, respeetively, the stiraulus and the response

spoken by a trained trnativett speaJcer on the naster tape" These

are the only parts of a driLl r,¡ritten on the tape-script"

The four-phase drill has marly advantages, It requires

creative thinJcing on the part of the studento rather tåan

ordinary nimicryn because the stinulus (phase 1) cannot merely

be repeated; it al-so requires action. This puts the exchange

on the basis of conversational styre in some 
"u.u"""tt 

The drill
is al-so self-eorrecting; that i-se the student is enabled to

compare his initial response in phase 2 rdth the correct

response of the nodel- voice in phase 3. Any error r^rilr resr:-Lt

in a striking eontrastn Because the stud.ent repeats the comect

an.fl,rer in phase d in any case, he receives further practice in
coruect pronunciation and graJnmaro

rt is axiomatic in nnachine teaching that the stud.ent must

repeat ar¡y frame in r¿hich he errs before going on to the next

frame. A-A-c laboratories, having individually controrl-ed tape

decks, perrnii; this inportant activity" rf your laboratory pernits

indj.vidual- tape controln train the si:udent to repeat d.eficient

frames. Fra¡nes shoul-d always be repeated if (a) tue answer is
not appropriate, (¡) tit" accent or stress is ineorect, (c)

there is ary pronunciation error, (O) tne response is not

conrpleted r.¡ithin the pause al.lowed, (e) no an$üer is given

during the pause. During monitoring, the teacher must observe
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v¡hether proper frame-repetition is being eamied. on,

Self-evaLuation is an inportant part of the four-phase

dril-l. The student must determine whether he has answered.

correctly by cornparing hi-s answer (phase 2) r+ittr the a¡sr¿er

on the tape (phase 3). If he is proeeeòing through the structural

questions or drill-s and answers ineorrectly, it is usually in-
effieient for the norritor to stop h-in and exprain the ¡nistake"

Rather he should permi-t the student to go on and. be correeted

by the response of the nodel voice on the tape. The sinple in-
structional nrle in the language laboratory is ItDrill - Dontt

erplainSrt If the student seems to be having partieular

diffieulty r,¡ith a drilrr the teacher sho¡rld make note of tjris
fact and provide further practice in the same strueture" If there

is sufficient repetition and reinforcement, the ¡ristakes r¡ilr
generally work themselves out. This is especialry tnre when the

coruect ansrter is alrvays supplied. In the case of gramnatj-cal

místakes, the student lrilL nost likel.:y ree'ti se that he has used

the r^rrong structure as soon as he hears the correet answero

Often he r¿ill realize as soon as he has spoken that he has used

an incorrect" form, and this realization will be confirned by the

naster" sometimes, however, the reason for using the form given

by the master rather than the forn he used. in phase 2 r.¡ill not

be apparent to him and no anount of repetition can convinee him

that he is wrong" Fortrrnatery, students are not reft to then-

selves in the language laboratory, but are und.er tJre supervision

of their teacherrs nonitoring; that this ¡nonitoring should. be
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L2
done conscientj-ously 5-s obviously of the greatest irnportanee.

Let us nor^r glance briefly at the different types of

structurai- exercises that can be undertaken in -the J-anguage

laboratory, attenpting to classify them roughly accorùing to

the activity invoIv.d.l3 The exanrples given belov¡ are taken from

the drili-s actual-ly found in the taped u¡ritso

(r) Tra¡sformation or nnutation drills: This t¡rye of

exercise requ-ires a structural change to be effected

u.oon the stimulus to produce the responseo This nay

entail a¡ addition or replacement, often aceompanled by

a change in word order or i-n verb form.

Instructionsi Produce the Imperfeet Ind'icative Active
fro¡r the Present in the following sentences, using the
adverb OIIM to introduce your transformation"

Stimul-us: Aedificia pulehra oppiôi laudamus.
ResponËe_: 01Ím aed:ificia pulchra oppidi laudabamus.

(rri-u i{o. 5r unit No" 12)

(Z) Analoey Drills: llhe analogr drill uses a statenent

plus a tag question to form the stinuLus. The tag

question indicates which forru is to be used in ttre

response.

Instq¿ctionsi Apply the affective used in the first
haJ-f of each sentence to the noun suggested in the
second half.

Stim¿lus: FiLiae sunt bonag¡..o.n...êt nauta?
Respons.ei Nauta est bonus.

(nrilt No" 1¡ unit No. 9)

Fix%l Inerement Dtills: A fixed incrernent is a standard
phrase to be used by the stu<Ìent in every response,
applying it in combination with each proble¡n stimr¡Lus
in turn"

0)
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Ins-bruc_tiens: Cornbine the CUM clause: cum Bolqa4 selrqre,
with eách of the folloving-õort senteãces,

Stinulgsj Victori am nrilitr¡n nunti_aboo
ResP-on-sej Cum Romani venero, victoria¡r nilitu¡n nu¡rüiabou

(tril No" 4¡ unit No, 22)

A great margr varÍations have been played upon these laboratory

drills but, generally, the mqjority are of the transfor¡ration

or mutation t¡pe,

During the course of the laboratory sessÍon, the stud,ent

t¡il-I use his manual, but only to check the problem stinuli or

the questions of the model or master ooi""nI4-l¡l"hen the model j-s

giving the correct response a¡d the student i.s about to repeat

in confirmatlon r-rhat the nodel has said - thenr and onry then,

shouJ-d the student look at the pri-nted aJrsr,rer to the stimulus or

question in his nanua.l. Once the student has gone through a

particular drill several times, he should be abl_e to do so r¡ith-
out feeling ary need to eheck the appropriateness of hls responses

in the manual key. the constant re*drilling wilt gradually rengthen

his nemory span for Latin sentences a¡d ensure a more active

doni-nance of the linguisüic feature being drj_lled..

r,et us consi<ier one more irnportant faet about language

learaing. rt is a simpre enough task t¡ point out, describe, or

explain to a student some new point of structure i-n the gra¡nmar

of the language he is learnj.ng. But to help the student acquire

ar¡ autonatic and habituar control of the ner"r point of strueture,

a control r.¡hieh will- enable hi-m to uranipu.late the new stlustuï.s

with such reacliness a¡rd accuracy that he wirr be able to readn
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!¡rite, and, nost importan'r, of al.l, to th:ink in Latin - thai,

is the real language teaching problen"

It is obvious that a student, acquiring a ner¿r linguistie

habit, goes through tr+o fairly clearly definerl stages of develop-
1E

mento-'/ Each of these necessitates a different t¡rpe of drill"
rn the first stage, once the new point of gra:amatical struct'¡re

has been poinied out and- ill-ustrated in the classroon, the

student, very slowIy at first, deliberateJ_y, and with conscious

choice, learns to manipulate it as the response to a given

language stimuluso I'ihen he is learning to perforn this operation

fo:: the first time, r¿e have atiempted,, with the driL] mate::ia],

to concentrate his attention solelJr upon the new point of grammar

to be learnedo The spged is forced and he is dri]led. until,
r,¡henever he focuses his attention on this single point, he

should be able to perform the narr-Ì"pulation caLl_ed for rapidly,

aceuratelyr arld with great ease. But this is no indication that

he has actualÌy m4stere4 that, point of strueture,

He is like the Little boy who with kn_itted bror,¡ and fierce
attention has just learned to tie his ov¡n shoeso He ean
perforn the operation correctly, and even i¡ith a certain
speed if he pqys attentj.on to i¿hat he is doing, But he is
still- far fro¡n the autcmatic mastery of his father l¡ho
performs the same operation effortlessly while camying on
an absoz'bing discussion r¿ith a friend.le

In order to help the siudent advence fron conscloqs

control to autg-4qEie_co_nt_rql of the new point of structure,

we have cornposetl a seeond type of drill material which del-ib-

eratel-y distracts the studentl s atten'i;ion to some other point

in the driLl sentenee. Although the studentts attention is
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thus ùistractedr the instrucior is, of couîse, closery watehing

(or the nonitor is listening) to see whether, under an increasing

loaci of trùistrac'oorsrr, the student is gradualry rearning to main-

tain arr aecurate, automatic¡ arld continuallÍ more efforü-ess

control of that point of structure previously taught and. driLled,

rn other worcls, the instrucior, r.¡ith the ner.r type of drirr naterial,

is trying to help the student reduce to a ner.¡ ringr:uistic habit

the operation r¡Ìrieh he eould. previously perform only by deJ_iberate

conscious choiee, For examplen Drill lrt-o" 2 of unit No" 11 tests

the studentts knowledge of the inflection of third decrension

noutlso Ho'"rever, it al-so tests his lanoruledge of the agreenent of

a verb r¿ith its subject in person and. number (an ope:.ation taught

in unit i{o. 3) and the agreement of an adjective r¿ith the noun it
modifies in nurnber, gender and case (an operation dril-led. in unit
No. 9)"

In other r,rord.s, in this partieular exercise (No. 2 of Un:it

I{o" 11), the instructor is d¡itling for conscious eontrol of the

inflec',,ion of third decl ension nouns and at tlre same time i.s

interested. in seeing whether the student has red.uced to automatj-c

control- the previously taught agreement of a verb witùr its subjeet

and of an ad.jective r^¡ith the noun it modifies, of course, the

r¡hole pattern or structuraL frame of the sentence is aJ-so being

drilled simul-taneously"
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1"u" App"ndix trA[, pp. 109-110.

2
There are three exceptions to

4t and 5 of Unit I,üo" 2 introciuce verbs
conjuga-tions since the transformations
fol-lor,¡ Iogica11y in all conjugations.

3/u.

th:is rule: Drill-s no" 2,
of the third a¡d fourth
eaJ-l-ed for by these drills

3ru* Appunciix rtB',r pF. lll-112,

L'For the various types of l-aboratory insta]-l-ations¡ seêStackr.cþ.-cit., Chapter i 
"n¿ 

Chapter flr pp" 3-23. A1só Turner,
opt etþ" r pp, I2-!7 

"

5A student r.lho may r,¡ish to revier"¡ a particuler l_esson or dril1
-þ" *u language) has rccess to the tape riËrary in the l-aboratory.
ldhen another studeni uses the same library tape later on, the responsesof the first studeni, are removed l,¡hil-e the ner¿ studentr s work is
recorded.

6
This is the expression used by orBrien and Tlvonrbly, olr, g-it.,

po viii.

tJþid"¡ pc x"
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a!0
Supra, p. 18,

9
James G, HollandrrtTeaching loachines: An a-oplication of

principles frorn the l-aboratoryr rt control _o_Í-F.Iunan B_eþa,u_io:, ecl.
Roger Ulrich, Thomas Stachnik, "n Ítlinois:
Scott, Foresma¡ and Conpany, 1966) ¡ þ. 76.

10Fo" rrpsychologicalrr reasons, some authorities suggest
five-phase drills. The¡- s¿rtre that the correct ansv¡er shoul¿ again
be repeated. after the studentt s corrected response (phase /¡) so ttrat
the last impression left in the student¡s roind is that of the eorreet
native erisvrer. some authorities propose that pairs be read on tape
without pausesr so that the student may adjust the rength of the
pause to his. ol¡n ind"ividual needs by means of a pause sr"¡itch (possibly
a foot pedaL)" slow--r,hinking studenis couLc, prolãng the pause'ãs rong
as necessary; faste¡ students woul-d need only a short pauseÒ Timed
pauses bullt into the tape may not be the right length for al-l- stræakersu

llrrt
one to give
ttto for the
voices give,

¿,
l^iith respect

monitoring¡ see Stack,
to the exireme irnpor-r,ance of conscientious
oÞ. ci!.r pp, 185-f90.

the piroduction of these tapes, three voices have been used;
the directions in English for each drill ancl the remaining
structural- ez,ercises ancl questions in latin" These tr,¡o
we hope, the impression of dialogue.

l3^.- the names used are those suggesteo by Stack r,¡ho lists (1) replacernent
or,substitu.-r,ion, (Z) transformation, (j) _T"Io-ry, (4) fixeA incràmentr-
(5) paired sentences, (6) question and (?) equivalence or translation
as the principal types of patterned exercisesn I have included transformation
and replaeement drills under the single head,ing: transformation.

I/+'see chapi;er iv, p. 51.

150,E,riun 
and T\^¡ombly, op. cilc2 po xo

T6 Ibid"r pp. x-xi.
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OHAPTER III
THE I,AI{GIIAGE I,ÀBORATORT AND THE CLASSROOM

rt is nost i.nportant that the instructor realize tbat the

cl-assroon and the language laboratory are conoplenentary parts of
a¡l efficient lnstructional progranae" They shorrld. never be used

i-ndependently of each otber, The language laboratory is more

economical of the student¡s tine in the presentation of patterned

structuraL driJ-ls; tbe teacher i.s relieved of endless repetitdons

irhile not being depri-ved of the ability to nonitor inùividual

students; and all students r.¡ork actively d.uring an entire labor-
atory period" classroom time is nor¿ freed for prepet:irlg_glu(þnts

, andn afterwards, for naking

use of the studentts neuly acquired fanjl.iarity with a specifi.c

point of language through meani¡¡gfr¡l exercises a¡rd ctútural

studies in Latin" The purpose of this chapter is to point out

the rnany advantages of the language laboratory and to demonstrate

how the student! s tine botb in the laboratory and in the elassroon

can be used to best advantage.

First a warningi One shor¡r^d never e:rpect language labora.tory

facilities, or a¡y other teaching aid, to be a kind of panacea

for instructional problems or to do the whole job of teaching.
rfA well-quatified teacher with adequate nateria.Ls ean achieve good.

resuLts without t'he aid of equipment, although even the best qualified
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teachern ¡¡ith the best prepared nateri-als, can use his energies

to better advantage if the machine ta-kes over the purely repetitive

types of driIIs" "1 hofessor sweet has strongly recomnend.ed the use

of such lrmachinesrr ' rrThe econonical saving of . o o rlecha]Llcal aids

shoul-d. not be overlooked, As a elassroom teacher, r would. prefer to

teach a class of 5O r¡ith access to mechan1cal eqrripment than a class

of 25 r,rithout it",,2

The use of a mach:iÞe as a labour-saving device to bring one

progranner (the person who eonposed the material which the machine

presents) into contaet with an ind.efinite nunber of students may

suggest nass production, but the effect upon each student is sur-

prisingly like that of a private tutor. This comparison hold.s in
several respeets" The psychologist B"F" skinner d¡ar¡s out the

pararrel between the teaching machine and the priva.te tutor in
sone detail and much of wt¡at he asserts i-s true arso of language

laboratory learning:

(i) ttrere is a constant interchange between progran and student"
unlike lectures, textbooksr æd the usua.r- audio-visuar aids, the
machine induces sustained activity. The student is a-rways aiert
and. busy' (ii) r,ite a good tutor, the nachine insists tJrat a
gi-ven point be thoroughly understood, either freme by frane or
set by set, before the student moves onnl,ecturesn textbooks,
and tbeir ftech¡n'i ssd equivalents, on the other hand, proceed
r¿ithout makiag sure that tlre student understands and easily
leave him behind" (iii) Li.ke a good tutor, the machine presentsjust that naterial- for r¡hich the student is ready. rt asks hin
to take only that step which he is at the nonent best equipped
a¡d most likely to take" (iv) r,ite a skilful tutoro the naetrine
helps the student to come up r+ith t}¡e right ajnsr¡¡er. rt does
tbis in part through the orderly construction of the program ar¡din part r^rith techniques of hintíng, prompting, suggesiing, and
so on, derj.ved from an analysis of verbaL behaviour" (v) Lastrye
of course, the machine, like the private tutor, reinforces the
student for every correct response, using the im¡cediate feedback
not only to shape his behaviour most effieiently but to rnaintain
it in strength in a manner whieh lhe layaan wourd describe astlholding the student! s interest.rrJ
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The follov¡ing are things ranguage laboratory facillti.es
can dos (1) fuovid.e for active simrrJ-ta¡eous participation of
aLl students in a class i.n ristening a¡rd listening-speaking

practiee. (2) Provide a varÍety of trained. voices as eonsistent

and reliable moders for student initation and. praetice" (3) provide

for individuaL differences through guided practice in individual_

study-situations tritl¡ faeil-ities for student self-instruction and

serf;evaluation at his or¡n 1earn-ing rateu (4) r'ree the teaeher from

the tedious task of presenting repeùitive dril-l materiaj-" (5) â,frord

the teaeher an opportunity and convenient facil-ities for evaluatlng

and correeting the performarce of individual students without

ínterrupting the uork of others. (6) hovide i-nti¡nate contact with

the language, equal hearing conôitions for alL students, and

facil-ities for sj-nr¡ltaneous grouping of different aetivities through

the use of headphorêso The students are able to listen and repeat

for the whole of the laboratory peri-od, not having to wait for
others to answer, not hearing the mistakes of their classnratesn and

not inhibited by stressn or for other reasons, from mal<ing an attempt

to respond to Èhe stlmr¡li or problems. (z) provide a reassuring

sense of privacyo reduee distractions, and encourage concentration

through the use of head.phones and partiti-ons, This privacy of the

Índividual in the laboratory is one of the most inportant features

of this nethod of teaehing" Every Learner can remember his own

reluctance to becone the butt of the class or of the teaeher ia
attempting to work with some new point of gramnar" Adults and

children alike find the illusion of privacy in the language

laboratory to be a real aid to reæning; indeed. sone teaehers are
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so inpressed by the vaLue of this privacy that they plaee the

teacher¡s desk or monitorrs console at the back of the room so

that the students are unar,Iare of the teacher or monitor r,¡hile in
practiee, or even turn each booth into a completely separate room

with its own door and ceiling. (g) provide faeilities for group

testing. (9) Provid.e for specÍal- co-orùlnation of audio and visual_

naterials in sequentia-l learning series or in isoLated presentationso

a little reflection wi]-[ show eountless other opportuniti.es for
efficient learning i¡hich are provided by the language laboratory
and r,¡hich ca¡not be provided as effectively in any other ww.4

rt is because of the seemi.ng complexity of the organization

of a taped unit that stud.ents should be prepared in class before

attenpting each new raboratory dril-l, The instructor should make

clear to the student, before the mandatory session in the laboratory
begins, the purpose of and directions for each pattern driLl of the
rtnit. This preparati-on i-s an essentia-l- part of the programme a¡¡d

shoutrd last approxirnatery ten to fifteen ninutes,

The instructor should explain what response the student is
expected to gi-ve, provj-de an example of the type of four-phase

drill used on the tapen a¡d then select severa-L frames fron the

drills themserves (or fron the tape-scripts). He shourd then give

the stinulus a-l-oud and pause for the stud.entrs response. rf the

student hesi tates or dela,ysr the i-nsiructor will supply the

answer and repeat the question. After the stuclent¡s response the

i-nstructor should ali+qys give the eomect ans*er bimsel_f. Thi.s

reinforces the studentrs knorvledge if he has ansr¡ered correctJ-y

or coffecfs him if he has ansr+ered incorreeily, rn this process,
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all students praetice every fraine and individuals recj-t_e i¡ tu¡4.

0r, individual responses can be alternated \rrith choral- r*"porr""u"5

l,'lhen performing serections from the drills oraj-ly in ttris

wqy i-n the classroon - as a preparation for the very thorough over-

learning in the laboratory * the student shoulC keep his manual

closed. He nust not look at the qrlaqs¿þ or exeJ'-citationgs for the

unit until he arives at the language laboratory"6

The teacher ma,y also use in cl-ass a tape record.er instead

of providing the stinuri hi¡rsel-f. There is no point in pretending

that the situa.tion in this case is closely similar to the laboratory

situation and the instructor should not imagine that he can dispense

with the language laboratory nerely by naking use of the taped

units and a tape recorder at the front of a classroo¡n, The elass

has to be taught as a groì.rp the whole time, the pupils hear the

sound trans¡uitted through a tape recorder loudspeaker (often of

doubtful- quality) through the air, a¡d are not able to ¡nake indi-vidual

recordings nor listen through activated headsets to their own

attempts as they speak. rt is best, therefore, never to attempt to

emurate laboratory proeedure, but to use the tape recorder simpry

as a sound source"

It will- soon be apparent during the cl_assroon preparation

r¡hether the students have grasped the nel¡ point of structure

presented in the l-essono At that point the instructor should repeat

the explanation of structure (perhaps restating it in the form of

a rrrllert) ana give the student the assignment of mastering the

pattern drills and structural o.uestions in the language laboratory

r¡hich is then ready to provioe the facil-ities for that solid¡
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concentrated, systematic practice needed. to establish the

required linguistie habits" The student shourd be warned. that
his knowl-edge of that particula¡ unit will be tested at the next

regular cl-ass following the period in the laboratory.

shourd no language laboratory be available in the school

to help the student prepare for this 'rfollov-up'r test, he can use

hi-s manuar" covering the list of Tesponses r¡ith a card, he ean

attempt to pnoduce the correct response to the stimulus given

either by hinself or by someone else. '¡Jhen the student j-s satisfied
t¿itb his performaace, that is, when he can ansr¡rer accurately, r,rith-

out hesitationn and with a certain ease, he is prepared for recitation
in class"

co.nplete responses (complete sentences as ansr.¡ers to

struetural questions) shou]d alwqys be insi_sted. on¡ because very

frequently other points of norphology or sya.tax are being indirectly
presented and. drilled in the same utteranceo? Dori.rg the recj-tation

ín elass rollowing the session either with the nanual or, pr.eferably,

in the laboratoryo the teacher should be nerci.ress in demanding

aceurate and instantaneous responsesn One means to secure ilris ís
to play in cLass an edited version of the saroe tape whieh was used

in the laboratory and credit the stud.ent for a correct response

onJ-y r,rhen he readily anticipates the an$,rer of the master voice on

the tape. The pause (or blank) betr,¡een the sti¡n¡-lus a¡d the response

is just long enough for the student to give the correct ansr^rer on

the supposition, of course, that he has mastered the struetureo

rf the instructor is also a eonpetent nonitorn he r,rilt be able to

decide during the laboratory session itself ruhich of tris students



/4"

have mastered 'the l-esson, rt r,rilr be the work of but a fer.r

ninutes to run through ihe cl-ass in the raboratory and, as each

student ansì¡rers in turn, to note in a grade book r¿hether he 1s

replying rraecurately, without hesitai;ion, and r.¡ith a certain êaserr

or rvhether it would be wise for him to return i,o the laboratory

and repeat the exercises until he has l-earned hoi,r to perform the

man:ipul-ations required r¡ith facility.

T4e Grapþic_ Skillg

Reading and writing are tv¡o skiil-s of special inportance to

the student of Latin" The Pattern dril-l-s and. structural- quest'ìons

for aurai- a¡d oral use r+hich we have described in chapter rr have

been designed to make the student so familiar r,¡ith t;he basie structures

of el-ementary Latin that his need for f'ormal- anaJytieal grammar wil1

be fairly smal-l- and he '¡il-I be able to read ancl r¿riie simple Latin

r^rithout recouïse to iranslation into EnglÍsh. Translation, as has

been mentioned previouslyr8 ruy be used as a special- exercise for
advanced siudents of Latin l-i-iera'r,ure but may be an impediment to

the use of the seeond language as a ser-f-sufficient means of

communication at the beginnerl s Ievel. There are, hollever, many

and varied techniques which may be used to teaeh the all-important
graphic skill-s"

The authors of Latin -Lor canadian sghqols have prepared

their grammar book v¡ith a¡ aim at deveroping 'rthe ability to

read a¡d. comprehend Lati nrr and. rrthe ability 'r,o r¿rite Latin,,o9

As a test of the studenir s proficiency in these skill-s the

au-uhors have used principally the technique of transl_a.r,ion from
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Lai,in to Engrish and from English to Latin,l0 th" authors of

more recent textbooks, r,rho advoeate the structurat approaeho

have dj-scredited translation as a teaching tool and replaced it

'¡ith classroom and v¡ritten exercises sueh as structural questiorr"rll
.12metaphraslngn- - earefully progra:nmed substitution, transforrnational,

and repl ac ement drill s, 
13 

Eceg-na, 
14 pe-qÊr4, 15 

"ol--l-oquiun, 
16

1r,
s-qriptar* r eten

Hor.rever, no single method of teaching a second language has

been proven to be completely satisfaetory. As every experieneed.

teacher knorvs, the best resul-ts are obtained by a fl-e>d-ble combination

of teaching d.evices borro'n¡ed froni various methodologi-es for a

speci-fie and defin-ite objectiveo The teacher should be free to
experiment uith the techniques of the ùirect, the struetural, the

audio-l-ingual and the traditional- approaches in the elassroomo He

shoul-d never feer that translation is his onJ-y neans to test the

proficiency of h-is students and, above al-l, he shoul-d not set an

examination ruhich expects the elementary stud.ent only to tr.anslate"

Instead he should maJ<e use of any or al.l of the exercises mentioned

above r¡hich are, for the most partr excellent replaeements for the

usual rrdecodingrr process whicir passes for translation at the

elernentary levelo

Here are some additional- suggestions for helping the s.budent

achieve mastery of the graphic skills"f8 when the time comes to

assign longer reaûing passages for homework in late first-year

or early second-year elasses in hi-gh school, stud.ents nust be told

i¡hat technique to use to devel-op the skill of effective,
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rapid silent-reaùing" This abil-ity is to be acquired onry after
the student ca¡ read aroud with excell-ent pronunciation, speed,

and fl-uency. He must r.earn to see an entire sense-nalcing group at
a time rather tha¡ i.nd.:ividuaL retters, words, or nisgrouped words.

l'Ihen he begins to read conneeted passages in the reaòing exercises

of his text, Ïris eyes should stop onry three or so times per linen
and should not do any rretakesr or backtracki.ng. comprehension

should be imraediate.

Rapid silent-reading proficiency is the resurt of speci.aJ.

preparati-on and training, and cannot be left to ciranee" To d.evelop

this shill, readings should be assigned which ale, at first rather
short - perhaps orúy one or tr,¡o pages. Later they may be graduaJ-ly

inereased in length" students might then be required to subnit a
written rásurndn prácisn or s.ilnmary of the important fac.bs and

ideas eontained in the assigned pagesè This résr¡ne'wir.r be strietly
linited to one or tr¡o paragraphs (possibly a page) in length and

the reading will be done entirely in the foreign language and.

never by translation.

First the student shoul-d read. the whole section rapidly
in Latin to get a very general idea of the setting, characters,

and fra¡ne of referenee. He will probably not get all the details,
but will at least have a general idea of where the action is
taki.ng place and what is going on, He should then re-read the

first paragraph very rapidly. Ttris tine more details Írilr faLl
5-nto place on the framework gained from the first readings" The

student shoul-d then repeat steps 2 and 3 for each of the other
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Paragraphs in the assj-gnnent. Then, using the notes he has made

for eacir paragräph, he must '"rrite a concise su&nag¡¿ of the

important facts and ideas contained. in the entire assignment.

This will- involve a eriticar choiee, for not everything can be

mentioned. No ùlreet quotations from the assigrunent can be

"L9usect"

The requirenent that the student r+rite a résu¡ri foz.ces hin

tc organize his ideas - or to corne face to face r^rith a realizatíon

that his infor¡nation Ís very meagre, The final- r.ísumd must be neat,

r,le11-organized, and carefuJ-ly presented. The puT'pose of the limi-
ta'bion of space is to force the stuctent to sel-ect onJ-y the realry

important info:rnation for incLusion, trHe must develop a eoncept of

the genu-lnely significar¡t rnovement of thought and. fit m:inor details

into the main floiu of ideas",,20

Students may be informed of the recommend.ed read.i_ng time

for eaeh assigrunent of thj-s type. The instructor should begin with

a generous al-lowance of tj.me for the dou'ole reading of paragraphs;

the ti¡re shoul-d be gradually reduced so that near the end of the

course the t'ine suggested to the students is nor¡¿al rapid reading

tj-me for one reading only.

The beginuing student should al_so be able to wri-te anything

in Lat'in i¿h:ich he can read. and eomprehend, The language must serve

the student as a vehicle for ideas" First these ideas are expressed

orally in the language laboratory a¡d then passively in reading

materia"lo i\J-ow the student is asked to express them in writing"

A traùitiona-1 method has been to controL and sta¡rdardize the
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studentts work by giving the ideas in English. Thisn of course,

mereþ nakes tbe student a prisoner of his native languageo rf
he is to e:press himserf ùirectly in tbe foreign language, he nust

be aided to free himsel-f fron English rather than be shackled to j.t.

A thought perhaps may be presented in viquel_g9xm: a sinple

ideas, such as is represented by three pictures (n¿lileirn iaeepùuntr

urbem)n is disprayed ar¡d the teacher ind.icates tj:at it is to be

written l¿'i.tkr no elaboration: MiLites ruse¡q i-ncelrlmt" rf the teacher

wants nore details, he may say: ,Express this ideas, ind:ieating

colours" rl or 'l¡:rFress this idea, indlcaüing tine, size, or frequehcf,.rr

or rrExpress this ideas using the passive construetion"rr

The use of photographs and professionally prepared. filmstrips
and slides is aLso j-raportant in developing the skill of writing the

foreign language r¡j.th ease. Most textbooks har¡e pÍctures or photographs

or drar.ri.ngs that can be assigned as the subject for a very elementary

composition" The student can do this as homer.rorko For reading

practicer some of the cornpositions nay be read a]_oud in class"

Advanced students nay detaonstrate their skill by selecting tbeir ovrn

topÍcs and developing theÍr oi,¡n ideas without the restrÍcLions

imposed by the foregoing methods.

In the teaching of Latin, the d.esired student ttterminal behaviourn

is comprete control of the graphie skills and sone positive

control of the audioringual skilrs. The student should be

able to read materials of the conplexj-ty a¡rd vocabula¡y range of
h:ls Ievel; he must understand v¡hat he reads, and do so within tine
limits" rn writing he should be able to prod_uce on paper the

expressions he has learned through his read.ings, shor*ring control
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of vocabul-ary, and strueture, as uel-l as the nieeti-es of writing

including style" He should be able to read Latin poetry in metre

and Latin prose with expression a¡d neaning. He should be abl-e to

understa¡d Latin of h:is vocabulary rarge r^rhen it is read to hirn

at nornal speed; he should be abLe to converse in simple Latin - æd¡

r¿hat is certainly nost importantn he nust be abre to perforrn all of

these activities r,¡ithout having to rely so heavily on tris mother

tongue as a vebicl-e of translation.
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I
Joseph C. I{utchinson, I.fodern.F_oreiry Langua4es il

Hieþ isc_hool; The La¡suaEe J,aboga-tefJ (l.,,iashington: U,S.
Governmeni; Printing Office, 1962)¡ po 8.

FOOTIIOTES

CILfj.FTER TTI

Sweet, Craig¡ and Seligson, op. c-il, ¡ p. vi.

a

'B"Fo Skinner, Cumì¿lativs -Bçcpr_d ( enlarged eùition;
lrler"¡ York: Appleion-Century-Crofts, Inc.¡ L96l)r pp. 162-/,,.

refer to chap. ii, pp. 32-33"

/r,_'Huichj-nson, op"_,qij. ¡ pg. 8-9 (with certain slight
changes and additions)"

5
So¡ne usefur cl-assroom signals and. symbors are to be found- in

Donrinique G. Cote, Sylvia l'{arins Le.;y, and Patricia OlConnor,
Eeou_ler et 8_a¡Ler (teacherts edition; irler^r York: Holt, Ilinehart
and Winston, inc., J-)62) t pp. 1-5.

6"uf"" to chap. ii, po 31.

17
t

refer to chapo ir pp" B-12.
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'Bresl-ove and Hooper, op.--ci-þ., p" iii.

L9"

the first 33 chapters of
the translation type"

100f l-09 r+ritten exercises i_n
Latin for Ca¡¿rdian Schog_l-s, 83 are of

refer to footnote 7 t p" 18.
11

l2Fot a definition of metaphrasing, see Sweet, Craig, and
Seligson, opr_çit., po 8o

13"ufu" to pp. !z-I3,

I/r'̂å. sçeeng is an ill-ustrated read-ing selection which gradually
and syste*uffiy introduces nelr vocabulaiy items and syntai patterns.
Cyprian Tol.rey glel-,, o.o-.-_g,!.!n¡ po ii-i.

15_
fensu¡n: This is a series of exercises designed to diseover if

the student ltt" understood the purpose of the drj-ll material and. has
reaJly grasped the neu points of roorpholory and synta:r"
Ibiçl!, pp. iii-iv.

16
Col-log]L-ir:m: A question and ans!¡er section d.esigned to exploit the

content of the Scaena for conprehensj-on" This is aJ-I done in Latin, using
vocabu.lary arid structures previously learned. During the colloqu.ium¡
diagrans are introduced as a techn-ique to assist students inrtsorting ou'r,tf
complex sentence constructions" Ibid", p, iii.

T7
Sc+Þta.: .4. series of writien exercises designed to reinforee

and test material. presented. in the Scaena, taught in the Supplenda¡ andidentified in the Pensum. IÞ¿g,r p" iv,
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18refer to Stack, 9p-:_gi!"r pp. 169-183.

lq*'&¿g"r 
Þp. 176-177.

to.Iþig. , p, rTZ "
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C}IAFTER IV

THE T¿.M-SCR]FTS

The pages of this chapter contain the tape-scripts for the

twenty-seven taped units of the series. Each seript as presented.

here contains every state¡neni, prose reading, structural- questÍon,

reply, and patterned practice of a unit but does not record the

instructions regularly given on the tape to introduce each

successive d.rill-" There i"s really no need to inclucle tkr-is infor-
mation whj-ch is meant to be merely preparatory" The exemp].um

provided for the najority of drills is sufficient indication of

the type of student manipulation, substitution, or tra¡sforniation

ca-tled. for by uï, "*urci"uul
Although the instructions are onritted here from the scripts,

the instructor realizes that they are never omj-tted on the taped

units. The student is not left to his oi,rn derrices, He r^rill learn

the purpose of and directions for each drill both in the class-

room a¡d in the language laboratory.

.4,11 the scripts are listed in nuneriea]- order i,¡ith eaeh nerv

uni-t beginrÉng on a separate page. The instructor r^¡iIl decide hor¡

each script is to be duprieated and the material presented to the

student. rdealIy, it shourd be so reproduced as to enable hi¡n to

cover eonveniently aJl the responses to struc'r,ura1 questions and

patterned practice driIls r¿ith a smaf-l- card i¿hen he is naking use

of his manual in the cl-assroorn a::d in the laboratoryu
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Latin for Canadian Schoqls

Uni_t-No"_ 1: lhe Pronu¡ciation of Latin

Dril=], -I{o"_ _1: Initation

Exeqp_I_r¡q: It{odel Voiee: Reglpe Bo_qdi_e_qa
Stud.ent (in ini.ta i.çc,a
Model Voice (in confirmation)¡ @eudrqq,g
Student (correcting any erroxs and i¡ûprovfng

his pronuneiation) : Regine Bò_uqi_cp_á

I
)

3

/"

5

6

7

alo

9

10

11

T2

rn :.nsúä Britan¡riã // nriu,,,ï, // a,uai{aaerrt.// sritan; ercnt //
et agricorae // et nautae.// a,grj'.olae // rg*ã, aràuarrtr// et tîlji //
filiaeque agricolarum // in.gris // Uaõraaartt.// Nau'r,ae // i" fluqiTs

Britanrúae // l"v:.,{auant. //
Boudicca erat // "ãgio. 

BritannãrvÃ"// nãgio. erat bona r// et patrÍ.ara

Britannian // uñu"t;// g""tannl // B'od,.eart rõgîn*, // a¡åaarrt.//

hopter iniurias Ronarrorum // noud:,cca Romanos non anabat.//

s"a niräã" nãr, þ,'net;// Brita:rnãs // conþr-a a;r;;" // exeltat"//

nãgînr // nriu,ol,s inperat ¡// sritrrrr;, "I*ir,"" pZr"nt"// cãpiae

Britannãrur,, // fort:iter // "* nã*äï" // pue{"aant,// castra oppldaque

nã,näãrm // oppugrÃaant"// se¿ nãnrãni // posr nulta proelia // n*tanÃs
superabarit'"// Post victorj.an Ronanoru"m // Bouca.cca venenun surysit,,/

Dqi-fI_N_o_"_?: Antieipation

Eæfu: Student (in anticipation): Regina Boudicca
ModeL Voice (in reþetitioo)@
stud.ent (in confirmation) : neãfãä..@-
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],atin for Canadian Schools

Unit S_o_g _?: The Present Indicative Active of the First
Conjugation

Dri_l_L No_o-_l: Transfornation

ExeBl,_Llrq_: Mod.el voice s a¡qan!
Student: anat
Model voiees anat
Student: a¡nat

(1)
(2)
ß)
(+)
(¡)
(6)
(t)
(s)
(s)
(10)
(n¡
(12)

a¡nant'. . .. ............ c.... n o .. o Éllllât
pafant.o...côo....ee.o.......o.pâ.P8,t
laudarrt. o o o ó e.e o.o oe o o.ô ô?. ô. "rlaudatdarrt. o.. c o. o o... o... o.. o... n .. .dat
rnOnStfati So c r o . e o . . e . e o o ô . è . . n n lûOnstfas
habitatÍso. r. o..... o o o o ooo'. o..habitas
poftatiS"o.. o o.... o e ô. ? ô cro oe" opOftas
VOeatiSo. o o o. o c o o o... o o ô.. e. o o oVOCâS
laudarnus... o.. o o e...... I o o.. e.nlaudo
VaSta.nUS" ô oo co o c.o..o o ceo o e ê. e oVâStO
damus. o rc...... ô.o eo o. o.o oo o.."do
på.fffIlBsoococ.. oo.!.....ccoo..ocpâIO

Dsill-Nqe- a: Transformation

(r)
(2)
(3)
(+)
$)
(6)
0)
(8)
(ç)
(ro)
(11)
(tz)
(13)

fespondentt... ô c o o e. oc..o ec ê o..fespondet
tenent". o. o. o.. o o c. o o o. r ô o or 

" t rtenet
vidgnt.. o. e o.. óo.o o o. oo... .... ovidet
habent. o o c o. e o.. o o o o o o c... e n..ohabet
¡OOVetiS.c. o.. r...oco ô. oû. o e o r qeIIlOVgS
videtis. e. cc.. o. o o... oo. e o r o 

" 
r tVides

ducitis. ".. o o. e o. e e e.. o. o o ô.., "ducisCapi-tiS" e.. ô ô co.. ¡ e o. o ô. e e e o.. rCâpiS
aUditiS.. c c o o o c ô a o.. o o e oo ô å o.. o âtlùLS
do¡uitis. o.. o e... o o e...e.......dornis
tgfrgmüS. oco o..o..oooor e oo.. r orteffeo
üimgmus.. o.. o. o ¡ o.. o o o.. ó o.... otineo
eapS-mUS". ooo. a.o co.. o e co.e o.."oC&piO
iacimus.... o o o e o c c c. o o o o o o.. " ".iacio(14)

DriIL No"- 3: lransfornation
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(1)
(z)
(¡)
(+)
$)
(6)
(z)
(s)

Atrla,fe... c o o c o e e o e. o. o e o o o. c.. o oaUant
mOnefeo c o o. o o e ó o a. o o o c e.. c... " olllODellt
monstfafgc o o. o o c e o. c. o e. oc. oo 

" rmOnstfaJtt
tenefe". t. e o.. e. o e q ie o.. o.. n. o otenent
ùimgrgo c o ô oô o. c o. o o oe.. o... ". ".tinent
VOCA.f,go Þ r c... c o o.. o o c. e oo i. ".. cVOCåIIt
pA.falf,er o e o e o o.. o o e e o o c o c o o o " t " opâ.fâ.Tlt
dare. D o. e o o öo o c o c. ô o. o. o o. c o. ordant

Drill No" _¿ii Transfornation

(r)
(2)
ß)
(+)
$)
(6)
0)
(s)

.Ama'Pe. o. e. o ô c.... o o o. o. o o r. !o rôa¡natåS
DODêf€o . o Ò o o e . . o . o o c e . . o o r e o . o ettlOll€t*i-S
alldife" o à. o o. ô o. o o. o e o o. c. ô n.."âlldi-tiS
Venifeo. . o o r. Ò. e c o . o c c . c r e o.. . "VgilitiShabere"r..o o.oÒ o reoooeoo. eo.. n.habgtis
¡nOnStfafeo o o a.. o o.. c e o o o oo a o ô.nl0onstfatis
poftafe. r . o o o o e e Þ . . r o . e o o o o . r . . pOftatis
habitare" e e. o o c o e e c o o . . e o o. . o ".habitatis

Dril=l No. J: Transforroation

(1)
(z)
ß)
(+)
ß)
(6)
0)
(s)

anAfe. e. o. o o oo o. o a co o. a c.o r o c c.AIìanUS
¡ûOVefee . . o o o c o D . e e . . o . . c o . . o o o oIIIOV€EII.1S

alldife. o o oø r ó e ô o ô o o ôo o o c.. ô.. o. allûl]IlllË
Venifg.. o ô c. oo o e o o ô. ao oc ôo o.. r.VêÍLi[llS
mOnefeô ! c e o o e . o o . o o o e . . o . e o " o c oIiOnêIIX[S
habitare"e o. o ô.. o o o oo o ôc c o o o c ".habitanus
laudare"o oo. ô e.. è o ¡oooe o. o e....laudamus
VOCâll€e o c. ô o. e o o o o o e . . o o o ô . c c o oVOCâJllllS
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Latin for Canadian _Schools

Uqit I[q" 3: The Present Indicative
ar¡d the NominatÍve and
Decl-ension

Active of the Seeond Conjugation
Accusative Cases of the First

Dfil] ltio" 1:_ Transforrnatlon

(1)
(2)
0)
(t-)
$)
(6)
0)
(s)
(ç)
(ro)

habemus. o.e.oora o ooecoo eôooô oothabeo
¡nOVemUSo.. o o o. o oo. o o c c. c c o o c c r oIIIOV€O
videmUs.. o. o c.....o o o o. e Ò. ô o ..n1trid.eo
tgffemus"ô eec oo..... oo. o.. e. o ".terreopâJPeBüSo.... c c.crc. o. c... o.. ocopâfêO
tinent. r.6 o.. o o o.. o. e o.... o....t-imet
habentrooo ô. oooo.. oo. orco.. nn o"habet
mOvent"ooê.è.oeoe.c¡ oo ôo.ôo o oo oIIIOV€t
mOnetis"co crô ô. o. o oeeoceo..e o ooIIlOTl€S
debgtis" c o c e o o o. o oeo oo oo o. o o " " odebes

!gü Nqr--zr Tra¡rsfornation

Exenplun,i ModeL voices
Student:
Model voiee¡
Student:

Aer!çala-pueil_an vqg a!,
å.Erico_Iee pqella¡!_Vec €n!.
Aeri q olae_llì¿ql¿aL v,o,c_an t.
AeE!. cotaqllue]-l_ap vo q_an t"

(1)
(z)
(:)
(+)
(5)
(6)
Q)
(s)

Agricola puellan vocat....... ".Agricolae puellan voca.nt"
ftrelIa paret. c.. o o.. o.. o.......h¡e]-lae parent.
Nauta fe¡ainas vi.rlet"ô c c, e e... o.Nautae feminas vident"
Est insulâ.o. e e o..... o o o o. o. eo.,Sunt insulae"
Fenina properato.. o o ô c. c.. o.. ooFeninae properantu
Filía habet"..c.. o. o o.e.. e.""..Filiae habento
Agricola puellam terret,. a o o o.. "Agricolae puellan tement.
Non est 1rj-a..o.eoo.o.o........nNon sunt viae,

DriÀI_-Itlo" _3: Analogy

Exemplu¡n: I¡todel voices:
Student:
lufod.el voiee:
Student:

Fenina portat.. ""et puella?
Fenina et puella Lo_Lta¿t.
Fe¡lina et puella- portarrt.

F e ¡ni n a_e t_pqej-LaLlor t agb,



Fe¡rina portat - et puella?
Regina via¡c videt - et nautae?
Britannia est insula - et Corsiea?
Þrella ad insul,an properat - et fem:ina?

(5) Agricola filias habet - et nautae?

)õr

Fennina et puella portant,
Regina et nautae via¡n vident.
Britannia et Corsica sunt insulae"
fuel-J-a et fe¡iina ad insrrlam

properant"
Agrieola et nautae filias habent,

(1)
(z)
ß)
Q)

DriLl_ No" é: Transformation

(1) Agricola puellam vocato
(z) fuel1a nautan ]-audat"
(3) f'enina puellan vocat.
(4) Incola reginarn non a.mat"
(5) Àlauta ad insulam navj-gat.

Agricolae puellas vocant"
Rrellae nautas laudant"
Feminae puellas vocart"
Incolae reginas non arnant,
Nautae ad insul-as navigant.

Dri.ll lrlo" 5 ¡ Structural Qrestions (Quaesita)

QuesLion Words: Qtris? lliIl signal that
of tl¡e sentenceo
Quem? will signal that
of the verb, and that
Qqid asit? will signal
verb of the sentenee.

the answer is the subjeet

the a¡swer desired is the object
this object is a persone
that the desired a.ilshrer is the

Seqþef¿c_g {o" " 
1_:

NaUba_i Ac o 1 An-.Li rngÞ.
Quis incolam tirnet?
Quem nauta tinet?
Quid agit nauta?

Se_ntence I'Io. 2:

.A,eric ola_p-qellan temet"
Quis puelLain terret3
Quem agri-cola terret?
Quid agit agricola?

Sentence ItJo. ?:

E euiaaJCeiaetL l- audat"
Que¡o femina laudat?
Quis reginan laudat?
Quid agit femina?

Sentence.No" Á.:

&elIa nartam vgsa'L"
[iuis nautam vocat?
Quem puella vocat?
Quid agit pueIla?

Nauta ineolam timet.
Ineolan nauta timet,
linet ineolam rratrta.r

Agricola puellan terret,
fuell-an agrieola temet.
Temet puellarn agrieola"

Reginam fernina laud.at.
Fenina reginan laudat"
Laudat regina.n ferúnau

Puella nautan voeat"
itlauta¡n puella vocat,
Vocat nauta.m puella,
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l,afu for. C aaqd¿an_ _Sphools

UniLNo_"_ Lj. The Genltive Case E>çressing Possession

Drill No. J: Recognition and Transfornation

Eãenplun: lvlodel Voi.ee:
Student:
Model Voiee:
Student:

FilÍ ae_ aer:Lqol al:um pq¿-ta¡I,
F i 1 i_ae esrþolee ¡lg rþ q!!:þ 

"Fi ljl----ae a e'ric o l-ee_ pAXt a¡ú 
"Filiae gsricolae pof_Þ_ent"

(1)
(2)
(:)
(t)
(¡)
(6)
0)
(8)
(s)
(ro)

Filiae agricolarun portant"
Habeo pecuniam puellarurn"
Quis videt filia.s feminae?
Copiae reginarum properant.
Timemusne copias incolarun.
Victoriam nautae laudatis,
Quis habet pecunian puelÌae?
Non sumus filiae nautarr¡¡n,
fncola.e vias agrieole.e tenento
Aquan nautarum portas"

FilÍae agri-colae portant,
Habeo peerrní am puellaen
Quis videt filias feminarunS
Copiae reginae properant,
limenusne copias incolae"
Victoríam nautaru¡ laudatis.
Quis habet pecuniam puellarum.
Non sumus filiae nautae.
fncolae vias agricolarum tenent.
Aquan nautae portas.

nrrfl¡q"_ ã Structural Questions (Q.uaeqije)

Quest_ip![ i,Jord: fu[us: will signal- that the a¡swer v¡anted is a noun in
the Genitive.

(1)
(2)
ß)
(+)
(5)
(6)

Est filia agricolae. - cuius fil-je- est? Agricolae fj-lia est.
Pecuniam puellae h.b"r :- Þ¡e1lae pecuniarn habent.
Aquan nautu-e portat. - cuiuffilrautae .q*"*- portat.
Ill,rf* reginae tenenus. - ÇU¿Us i¡tt¿.r t*"" ? Reginae insulan tenemus"Si1vasincó1aevastaJau's.-@Inõo1aesi1vasvastamu'so
sunt firiae reginae. - cuiuffi Reginae filiae sunt"

Drill No" 3z Structural Questions (Quaesita)

Qqestion llogd.s:- Quo¡q$? will signal that a
required in the ansr.¡er a¡d
is involved"
Quarurn? will signal that a
required in the ansv¡er ald
is involved.

noun in the gen-itive case is
that nore than one male person

noun i-n the genitive case is
that more tba¡ one female person



58"

(1)
(2)
ß)
(+)

(5)
(6)
0)

Sunt filiae nautartlrrlo - Quofr¡¡n fili_ae sunt? Nautaru¡n filiae sunt.Filias fenrinarum oia"n t@*,æ? Femi-narum fil-ias vidernus.Copiasinco1ar¡:mmonstra.to-@?Inco1a¡r::ncopiasmonstrat'
vi c tori am nautarurs 1 audamus o - Quoiug--vic toni an, :, auagnué r

Nautarurn victoria¡i
laudanus.

Su¡nus filiae agricolaruln" - Quo¡uufiff_aç__sr¡qlrs? Agricolarum filiae sumuso
1"9*i* puellarum tenet. - ffi@t? niellarum pecunia¡n tenet"Filias nJutan¡¡n a.nant. - Quo@ Nautaru¡r firias amantn
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Laùin for CanacJÍa¡ School,s

Unit No" 5: The Datj-ve Case and the Indirect Object

Drill Nb" 1: Recognition

Exe¡tp]_r¡p; Model Voiee: fugl1ee__pesunien -dêt,Student: -puell_ae-
Model Voice: -puelJ-ae-Student: -puellae-

(r)
(2)
ß)
(¿)
(s)
(6)
0)
(a)

Rrellae pecunlan dat.
Agri-co1a feninis respondent.
Nauta reginae victoriam nuntiat.
fueIla feminae viam monstratn
Filiae nautarum agricolis respondent,
Fenina puellis si-lva¡r monstrat"
Filiae agricolarum femj.nae aquan da¡t,
hrellae nantis vian nonstran{"

-puelÌae-
-femirri-s-
-reginae-
-feminae-
-agricolis-
-puellis-
-fenrinae-
-nautis-

Drill No" 2: Transforruation

Exemplum: It{rcdel Voice:
Student:
Model Voiee¡
Student:

Fenina incolae hastas dat"
Fenj.na j-ncolis hastas dato
Femina ineolfs hastas dat.
Fenrina Íncolis hastas dat"

(r)
(z)
ß)
(¿)
$)
(6,)

0)
(s)

Fem:ina incolae hastas dat"
fuella agricolae non paret"
Filiae nautarum incolae respondent"
Erorrincj- ae imp era.nus.
Qui-d nar¡.tae respondemus ?
Monstrasne puellae insrrlas?
Fen:ina nautae aqnaln non dat.
Filia agricolae pecunian monstrato

Femina iq_co1iq hastas dato
fuelIa aer":Lc_o_Iié non paretn
Filiae nautarum ineql:lg respondent"
Rfgvi. n{ri¿ s _i np €r aJRl s o

Quid neIuELs- respondemus?
Monstrasne puell;is insulasS
Fem:ina nautis. aquan non dat,
Fil-ia aEricoli-s pecunlan nonstrato

Drill No" izæ Transfornation

(1)
(2)
G)
(tr)
(¡)
(6)
0)

Fenina incolis hastas d.at,
Nautae regirris victorias nuntj.a¡tu
Quis fenrinis respondet?
R¡ellae agricolÍs aquan¡ dantn
M¡¡nstratisne femini.s silvan?
Nautae reginis non parent"
hovinciis victorian patriae nuntiato

Fenina incoJ-ee hastas dat"
Nautae resi_nae victorias nuntiant.
Quis feqiaaq respondet?
fuellae aErie_olag aquan dant.
Monstratisne femålrac silvan?
Nautae reeiaag non parento
Projr:i4qiqe victoria¡r patriae nuntiat.
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DrilÌ_ _liloo 4 ¡ Structr¡ral Qr.l.e stions ( Quae sita)

Question Words: Cui? r,¡ill signal that the answer is a singular
the Dative Case.
Quibt¿pj will signal that the ansr¡er i.s a plural
the Dative Case"

noun in

noun in

(r)

(2)

ß)
(+)

ß)

Incolis hastas dat.
Quibus hastas dat?
Cop5-is sagittas do"
Quibus sagittas do?
Agricolae vias monstrat.
Gui vias monstrat?
Reginae victorian nunüia¡rus,
Cui. vietoria¡r nuntiamus?
Filiae agricolartrn pecunian da.mus,
Cui pecunia¡n danus?

(6) feninis silvas Brita¡niae nonstrato
Quibus sil-vas Britanniae nonstrat?

(?) Nauta reginae paret"
Cui nauta paret?'

(8) Incolae copiis inperalt,
Quibus j-ncolae imperant?

(ç) nreffae pecun:iarr non dat"
Cui pecurriam non dat?

Incolis hastas dat.

Copiis sagÍttas do"

.A,gricolae çlas nonstrat"

RegÍnae vÍctorian nuntiamus.

Filiae agrieolarrrn pecuniam danuso

Feminis silva.s Britanniae nonstrat"

Reginae nauta paret.

Copiis incolae inperant"

R¡ellae peeuniam non dat"
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latin for Canaòlan Schools

Unit No. 6¡ The Ablative Case

DrilL l{o" 1: Transfornation

(1)
(2)
ß)
(+)
$)
(6)
(?)
(8)

E provinciis properåJnLlso
Incol-a hasta pugnat,
Nautam sagittis neeaso
fn canera a¡rbulatis.
Copias in ins¡rlis colloeamus.
Agricola puelJ-as hastis terret.
Filia reginae a silvis properat.
Incolae insularu¡n nauta¡r sagittis necant.

E provincia propers.rmlso
IncoLa hastis pugnatn
Nautarn sagitta necas.
In cameris a.mbulatl-s.
Copias in insul-a eollocamus.
.A,gri.cola puellas hasta teuetu
Filia reginae a silva properat,
Incolae insr¡l-arum nautan sagitta

necant,

Drill No" 2: Structural Questions lQpepsita)

Q_qejition !üord: Quo auxilio? r¡ilI
a nonpersonal noun

signal that the ans!¡er required is
in the ablative cå.sêc

(1) Hastis pugnat"
Quo auxilio pugnat?

(Z) nossas aqua conpJ-emus,
Quo auxilio fossas complemus?

(3) Nautas sagittis necantl
Quo auxil-io nautas necant?

(U*) Pueffam hasta terremusn
Quo auxilio puellarn terremus?(¡) ruouineias cðpiís tenent.
Quo auxilio provincias tenent?

(6) feminas sagitta terret"
Quo auxilio feninas terret?

(7) nossam aqua eompleoo
Quo auxil-io fossaro compleo?

(8) Silvas copi-i-s tenemus.
Quo ar¡xilio silvas tenenus?

Hastis pugnat,

Aqug fossas eomplernus.

Saeittis nautas necant"

Hasta puella¡r terrêfiLrsc

Copiis provincias tenent.

Saeitta feminas terret,

Aqua fossam compleo,

Qqpiis silvas tene¡nuso

DrilL No. 3: Structural Questions (Quae sita)

Question Words:- Qui? will signal that the subject of the sentence is
ruanted in the anslrer and that this subject involves rnore
tha¡ one male ¡rerson.
Quae? r,riIl signaL that the subject of the sentence is
wanted in the ar.sr,rer and that this subject involves more
than one female personc



62"

Quos? will signal that the object of the verb is v¡anted.
in the ans!¡er and that this object invo]ves more tha¡r
one nale personô
Quas? r.rilI signal that the object of the verb i_s wanted
in the answer and that thi-s object involves ¡nore than
one female persone
Quid asunt? will signal that the verb of the sentenee is
wanted in the ar.swer and that the subject of this verb
involves more than one person or thing.
ubi? will signal t'Ìrat an expression of place (prepositional
phrase) is r^ranted in the ansr¿er"

(1) t-ncolqe copias Ín insula colloeant.
Qui copias in insula colloeant?
Suas incolae in i.nsula colloeant?
Quid agunt incoLae?
IIbi incol-ae copias eol_locant?

( 2 ) 4.sric-o.lge tqssaq aqUa =c_o_EpIqE:[.
Qui fossas aqua conplent?
Quas agricolae aqua complent?
Quo ar¡ril-io agricolae fossas cornplent?
Quid agunt agricolae?

( 3 ) Naut-ae_ j,aqo_l=as s_eeittis*nçcant"
Qui incolas sagittS.s necant?
Quos nautae sagittis neca¡t?
Quid agunt nautae?
Quo auxiLio nautae incoLas necant?

( 4) geminaq pråe_llas hag_t-a_te.rrent"
Quae puellas hasta terrent?
Quas feninae hasta terrent?
Quid agunt fenrinae?
Quo au:rilj-o ferainae puellas terrent?

Incolae copias in insul_a collocant.
Copias incolae in insr¡Ia eolloeant.
CoLl-oeant copias in insula incolaeu
In insula incol-ae copias coll_ocant.

Agricolae fossas aqua cotnplentn
Fossas agricolae aqua conplent.
Àqua agrieolae fossas complent"
Complent fossas aqua agricolae.

Nautae ineolas sagittis neeantu
IncoLas nautae sagittis necantn
Necant incolas sagittis nautaeo
Saglttls nautae incolas neeanto

Fenlnae puellas hasta terrent"
P¡¡el1as feminae hasta terrent.
Terrent puellas hasta fernlnae"
Hasta fer¿inae puellas terrent"
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Latin. Íor Cana4iaq _Sc,hoo1s

UnlL-Sgr_:i. The Imperfect Indicative Active

Drill- ltio-o_ 1: Tra¡rsformation

(r)
(2)
3)
(+)
$)
(6)
Q)
(s)
(s)
(ro)
(u)
(12)
(13)

compoftabant",. o o. ro. c Þ o &c o o ô o rcompoftabat.
manebanto ! r... ¡. r. e ô c c. D D.., o ".rnA.nebatnducebant. è e. r. o. o. o. D. ¡ c o r r o r nodueebat.
eapiebarrt. o.. c... e.. c o o o o. o o e ".capiebat.pafebatiso o oo c o. o. !... e ¡.. D o o, upafebasn
videbatiso r e. o Þ oo. ô o o o oo. o ô. o " "trid.ebas.feVO0abat^lSo o ¡ o c o o e o o o Þ r r. o o.. "feVOCabASoCOgebatiso Ð. oo. !r o. ooù ó ¡ o. ô.ô roCO$ebas.
ti¡nebarnus. . . ô o c . o . . . o o e o o . o . r ., timeban.
VOCabamUSo o e... â. c. ¡. à oà o Ò o.. o oVOCâ,bâm.
dorrnieba¡nuso o ¡ r . o o c o r o c o, o o. . ô.dorrnieban.
pOnebanUSo o e r.o. o ro.. o t' o o o c o opOneban"
VeniebarnUso r o o o, è ¡.. o.... ô... r.Veniebam.

Drill _No" _2: Transformation

(1)
(2)
ß)
(+)
$)
(6)
0)
(s)
(g)
(10)
(u)
(rz)

habenus" e o.. c..e..o c. I e 0.. o r "..habebatnus.nuntiarnus. D. .. e c ¡.. o.., c ! o.. !..nunti.abanus.
videtis..... c... E o o....... o c.. "vid.ebat^isooppugnatiSe o o ¡ o. e,.... e o..o.. r.oppUgnabatiS.
videntr c r....... o. .. o c . c. ó.... nvid.ebantu
cOmpOrtant"".... o o o o.. ¡....... "eOnpOrtabant"VOCOo o r. ô. e D o. o. c . o. c o. ... D. . ! .VOCabAn!
mOneO. ô . c c . o o . . o ô o o o, . . o o ¡ . " ¡ . o IIIOII@bâ.IIÌ.
terresn. e o o. ô.. ¡ ... o. . o.... o.. 

" 
terrebas.

SJIlâ,Sc ! o.. !c.o...o. oo D. o.¡.o ô.c"anabAS.
poftat". r.ô r o r.............. n. npoftabat,
nOvet. r r ooe.c e.. ô. o co. o. o.. ¡ee cülOVgbâtr

Drill- No" iz Trar¡sformation

(r)
(2)
ß)
(+)
(s)
(6)
0)
(s)

efatis. r. ô. o... o o r. o o... o o o.... oestiS.
nunüiamuso r !.... o !.. e. , c. c......nuntiabanüso
IlêCâSo o o ¡. o........ o..... o. o. o. oneeAbaS.
eollocabatiso n r..... c o. ô...... o ncol]-ocatis.
vidgor ! r ro o...c.c o.o?o.ooro o.. r.vid.gbam,
tgrrebanto o8. e.. o.. ó........... "teffent.
€Soroo.. Ë aa oo. ro.a. e..oc oô..ô ¡o.gTâS.
mOVebafn. !. ô r.... e r. o.. o o o a o. o o c olIlOVgO"
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Drill- I'Jb' /,: Transforrnation

(1)
(2)
ß)
(+)
G)
(6)
0)
(s)
(s)

Hodi.e aquaJn portamus.
Hod.ie praed.am comporto"
Hod:le puellas terrent"
Hod'ie per insulas navigo.
Hodie incolas ti¡netis.
Hodj-e patrianr anat"
Hodie agrieola sum.
Hod:ie reginae paresê
Hodle per silvas a¡nbul-ant,

Olim aquam portabamus,
01írn praedam comportabarnn
01im puellas terrebanto
01im per insulas navigabarn"
01im incolas timebatis"
01in patriam a.mabat.
01in agricola erain"
01im reginae parebas.
01im per silvas anbulabarit.

Drill No" 5¡ Reeognition

(1)
(2)
3)
(tr)
$)
(6)
(z)
(s)

Per sil-vam a¡nbr¡-labant"
Hastis pugnant,
Copi-as revocabamus"
Fe¡dnis pecuniarn daban"
Nautas ad portam convocaso
Provinci.as copiis tenent,
Ad SiciLiaro navigabat"
Fossas aqua compleLis"

01im per siLvam a¡nbulabant"
liodie hastis pugnant.
01in eopias revoeabâEüso
01im fenr-inÍs pecun:lam dabam,
Hodie nautas ad portan eonvoeaso
Hodie provincias copiis tenento
01im ad Siciliarn navigabat,
Hod.ie fossas aqua compl_etis,
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Latin foT- Canadj-an Schools

Urui! _i{q" _8i The Second Deelension

Dril-l llor_1: Transformation

Exepp_}u¡a¡_ Model Voice: Britannus GalLos superat"
Student¡ Britann:i GaLlos superant,n
lulodel Voice: Britanni Gal.los superant.
Student: BritanrÉ Gallos superant"

(r)
(z)
ß)
(+)
(5)
(6)
0)
(8)

Britannus Gallos superat,
Amiei sunt Romani.
Serrri parebantn
haesid:iur¿ insrrlan tenet,
Germanus ar¡-icum voe abat"
Filií agrieolae pugnanto
h"oelium puellas terrebat,
Ga] i1 j.ncolas timent"

Brita¡rni Gaf-] os superantn
Amicus est Romanus.
Servus parebatn
kaesidia insulan tenent,
Germani aricurn vocabant,
Filius agricolae pugnatn
hoelia puellas terrebant"
Gallus incolas t"imet,

Drill- No" 2: Transfornation

(1)
(2)
ß)
(+)
$)
(6)
ft)
(8)

Se::vos tereba¡uus,
0ppidum oppugnabam"
Vídesne muru¡¿?
01im bella anabanus.
Ad vallu¡o anbulat.
Contra praesidia pugnatis,
Fluvia tenebant,
Filiurn nautae vocabat.

Servurn terrebamus"
Oppida oppugnaban,
Videsne muros?
01im bellum amaba¡nuso
Ad valLa anbulat"
Cont¡ra praesidium pugnatis.
FLuvium tenebant,
Filios nautae vocabat,

Drill No. 3¡ Structural Questions (QuaesilC)

Qugstion _woqdg: Quid? r^rill signal that the object of
in the answer and that this objeet is
singular in number"
sis".,¡u: (cum-qulbus) will
abl-ative case with the pre,oo
answer, (without di stinetion

the verb is wanted
a nonpersonal noun

at a ruord in the
is r,ranted in the

signal th
siti-on eum
of gendäS

(1) {!lius_ Ro¡uanr_ pppidu¡n sqp_eæ!"
Quis oppidum superat?
Cuius fil-ius oppidum superat?
Quid filius Romarrt superat?
Qutd agit filius Roman:i ?

(2) 
"Quis praesiùio frunentu¡n dabat,?

Cui Germanus frunentum dabat?
Quid Gerraa.nus praesidio dabat?

Filius Roman:i oppidwa superat,
Romani filius oppidum superat"
0ppidun fiLius Romani superat"
Superat oppidr::n filius Romani.

Germarrus praesidio frumentum dabat,
Praesidio Gerr¿anus frumenturo dabat"
Frumentum Gernanus praesidio dabat.
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(3) Fopqni lqasllgja pro_elio GalLos_ vlllnerant,
Qui hastis in proelio Gallos vufnéfant? Romarri hastis in proelio Gallos

vulnerant,
Quo auxilio Ronani in proelio Gallos vulnerant?

Hastis Romani in proeli6 Ç¡]'lsg
vulnerant,

Ubi Romarri hastis Gallos vu-l-nerant? In proelio Roma:ri hastis Gallos
vul-nerant"

(4) 4E{LcoLa-eun-liliis trans fluviun a¡qbulat.
Qui eu¡n filiis tæans fluvium a¡nbulat? 

- 
Agricola curn filiis trans fluviun

ambulat,
Quibuscu¡u agricola trans fluvium ambulat? Cwn filiis agrieola trans fluvj-un

anbulat,
Ubi agricola cun filiis ambuLat? Trans fluviurn agricola cum fil-iis

ambuJ-at.

(5) ÇopiaL&omênqqqpragËLdiis oppldum tenent"
Quae praesidiis oppidurn ténffiopiae Romanon¡n praesidiis

oppidum tenent.
Quo auxilio eopiae Romanorr¡n oppidu.m tenent?

Praesidiis eopiae Ronanorum
oppidum tenent,

Quid copiae Romanorum praesidiis tenent? Oppidum ããpiae Romanorum
praesÍdii.s tenent,
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Latin for Canadian Schools

Unit iilo. 9: Adjee.bives of i;he First and. Second Declensions

Drill l'ùo" 1: Analogy

(1)
(z)
{t)
(tr)
$)
(6)
(?)
(s)
(s)
(ro)

Agricola est mj-ser - et feninae?
fueLIa est ¡rala - et puer?
Vir est liber - et fernina?
Magister est Ronanus - et liberi?
Oppirlu:n est magnua - et ager?
Rona est magna - et castra?
Liber est pulcher - et pictura?
Britannus est li-ber - et Gerna¡j.?
Fossa est parva - et vallt¡n?
Populus est Romanus - et agricolae?

Fenrlnae sunt miserae.
fuer est malus"
Fenina est libera.
Libeni sunt Romani.
Ager est Dâ.gtrìtso
Castra sunt rnagna.
Pictura est pulchra,
Germarri sunt liberi.
Vallum est pannrn.
Agricolae sunt Ronani"

Drill r\o" 2: Transformation

(1)
{2)
G)
(¿)
ß)
(6)
0)
(s)
(s)
(10)
(11)
(],2)
(13)
(r¿)

Ad oppidum ambulamus"
Agros arabat"
fuerum terreba,¡nuso
Trans fluvi-r¡n erant castra.
Fn¡nentu¡n comporto"
Nautas necant.
Sagittas habebas,
Portam videt,
Castra oppugnant,
Liberos laudo.
Ti¡netisne Romanos?
R¡ellas vocaJnuso
I'fagistrum non anabas.
Per insrrlas navigant.

Ad parvr:m oppidran ambu.Lamusn
Latos agros arabat,.
fuenrm ¡T iserura terreba¡nus,
Trans altum fluvir:m erant eastrao
Mrltum frunentum comporton
Nautas rniseros neeant.
Longas sagittas habebas,
Latam portam videtu
Þ.nra castra oppugnantn
Liberos bonos laudoo
Timetisne paueos Romanos?
fueLl-as pulctrras vocamusc
Magistrrln malum non amabaso
Per parvas insul_as navigant"

-pa.rirus-
-Latus-
-rn:i ser-
-altus-
-nultus-
-niser-
-longus-
-latus-
-par1nrs-
-bonus-
-pauci-
-pulcher-
-nalus-
-par1/Ls-

Drill i'io" 3: Transformation

(1)
(z)
ß)

f*tqti h+stii pugnant'- (]g¡euÊ) Britann-i. lonsis hastis pugnant"
Fþ"Ii ?um leeig.tro a¡nburabant".lþ,ogç) riiueri "@ ãmbu]aburrt"Libri viroruq pictrrras habento (li6"rl Libri viqgJ:ffiEõãñ-picturas

(+) O Regine, anasne ,oopulum Ronanu¡n? (¡naenus)
habent.

0 magna Reginq, alnasne popu}.lrn
Romanum?

a¡nbul-abat, (pulehet)
fuella, filia puLchra nautae, per

sil-vas a¡rbulabat"
Agîico_las lulÊe_ros nautasque voea-

bamus"

$) Puella, rug nautae, per silvas

(6) AericglaË nautasque vocabamus, (,4¿er)
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ft) hopter ij:,líIii.urias Gallorraa, no*"t+ bellum parabant. (multus)
Propter multas iniuriãã-Gtlorum, Romani

(g) r.ericorae frumentum ex aeri-g comportabantu (retus) 
bell-un parabant'

Agrieolae frumenlum ex latis agris
(g) Provinciae populo parent" (Romanus-) comportabant"

(lo) lncolis inBrrlac vj.crorian ,*rrfüll"iËffiiu1o Romano parent'

(il¡ fuerÍ in oppido stabant, (pËçhrrliolis 
rnagnae insu-Iae vietoria¡r nuntiamus'

(re) ¡,euinae pecuniaro dabatn (miser) 
fueri in oppido pulchro staba¡t"

Ferninae niserae pecuniarn d.abat.

Drill ltlo. å: Structural Questions (Quaesita)

Question words: Qr+a1is3 Qqale? Quat-es? ùue]._ia? will signal that anadjective is wanted in the answer"

(f) r¿¡"i virorum sunt rnagnin
Quales sunt l_ibri virõrum?

(e) ¡'ossa est parva.
Qua1is est fossa?(¡) vir est l-iber,
Qualis est vir?

(4u) neminae sunt miseraeo
Quales sunt feminae?

(5) zuuffa est pulchra"
Qu¿lis est pueÌla?

(6) Ager est Iatus.
Qualis est ager?

(Z) M"eistri sun{ boni,
Quales sunt magistri?

l"lagni sunt libri viroru¡n.

Pa:va est fossa"

Liber est vir"

Miserae sunt feminae"

fulchra est puellao

Latus est ager"

Boni sunt magistri"

Drill No. 5t Structural Questions ( Quaesita)

(1) OppiAa sunt puÌchra.
Qua-Lia sunt oppid.a?

(z) nrurnentum est- Èonuro.
Quale est fru¡nentum?

(3) valla sunt longan
Qual-ia sunt va].la?

(4) neffun est rnlserum"
QuaLe est bel-l_um?

(5) Castra sunt parvac
Qualia sunt castra?

(6) Proefia sunt misera"
QuaLia sunt proelia?

R¡l-chra sunt oppida"

Bonum est frumentuno

Longa sunt va]l-a.

Iuäserum est bellum,

Parva sunt castra.

Itlisera sunt proelia"
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U¡rit No" 10¡ The Present rndieative Active of the Forr conjugations

Drill No. 1: Transformation

(r)
(2)
ß)
Q)
$)
(6)
ft)
(8)
(s)
(10)
(11)
(tz¡
(13)
(t4)
(ts)
(ro)
(r7)
(ls)
(le)
(zo)

cogüntr ó. o... o...Co$it
dueuntt ô. e . o o .. o ôducit
audiunt. ó ô o o. .. n . ê.llùit
portanto c o c o... c "poTtatretinent, ô. . o Õ n ..retinet
nittimus" e. c o o ". omitto
fugimus..... c n n. nfugio
venim[S, o. o o ó 

" ". .Velaio
interficifltuso o . . 

" 
interficio

COgimUSn â. o. o. o oCO$O
ducimusn ¡ .. . .. n.du.co
capitis" o o . .. . 

" ocâpis
faeitis" o o. o... ofaeis
Ven:itiSr o' o ó ô n. .V€fliS
iaei-tis" o c c o o o n uiacis
nOVetiS. o o o e o o o oIIIOVOS
mUnitisr.. o. c n o.ÌllllrljiS
u¡:ittunt" . . . o . . .,m:ittit
capiunt. o. . ô. . n 

" 
ca.pit

fugitis. o. o ¡. . ..fugis

DriB-lls'-?¿ Transformation

(1)
(z)
3)
(¿)
$)
(6)
ft)
(s)
(ç)
(ro¡
(11)
(12)
(13)
(r¿)
(15)

Capefeó. o. ¡ e. n n rCapinU.S
fugere" c.. o. n ". nfugimus
facere" o. o c c o n n nfecimus
ducergo o ç o a Õ, " n.C.ucimus
raittereo. e e o.. u "nittirousmünife. o.. q .. 

" " nllllllliüìls
audire" a G o ç o. c e, âtldlfills
Venife. . c o . o e n o cVêILillillS
complere. o a . o r . o eomplemls
fenOVefec o . o o . e oIeITIOVêfillS
nunti-are. r. e. o ".nuntiamuscolloeareo c o . o o . eollocanus
COgefe... o... . o cCOgimüS
interficerêo t c . . interficimus
iacgreo. o . o ç .. " oiacimus
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Drill_No.3_: Transformation

(1)
(2)
(3)
(+)
(¡)
(6)
0)
(s)
(s)
(to)
(n)
(re)
(13)
(r¿)
(ts)

interficerÊe . " . . interficiunt
iacere.. e., G o u o ni-aciunt,
facere. q o c o o " u " ofeciunt
Câpelêe..'. .. . n oeApiünt
Ven-ifg". . . o ? n. " nV€Ilj.üIlt
mll:rife. o . . . . " . n .lllUJLiìl.D.t
auùire. .. . G o 

" n . o etldiünt
d.ucergr o. ê. o " " " oducunt
COgefe... o G. " c. eCO$üilt
mittere" o o o. . n n "mittunt
VOCAfeo r o . e r . n o cVOCå"Ilt
vid.erer ô o ô ç. . ". .Vident
fugere... e. c. o " "fugiuntüOIì€fec r . . q o c o " etllOÏì€nlt
IllOV€Xêo o . c. e . o e olllOVêIIt

Drill llo_. 4-¡ Transfornration

(r)
(z)
e)
(+)
(s)
(6)
Q)
(8)
(s)
(10)
(11)
(rz¡
(13)
(u,)
(15)

audis. o.. c o r. c e o aUditis
m[nis. o. o. o.. n n.IllllÏIiti-S
fugis. o . . . e , . . o ¡ fugitis
ducis... o o.. c...Cucitis
verriso. . . . o 

" n n o rV€llitis
mOngs. o.. . o o n.. .ülOflêtiS
faeis. o.. . ... ...facitis
CapiS. ?. . ...... oeapitiS
pervenisn ., . . . . .pervenitis
vides.. . o c o. n " 

o.videtis
Cogis" ô e. o. . e. c oeogitis
nittis. o. o ¡ e.. ..r¡ritti-tis
portas". o'. . n 

" e opoïtatis
interficisr o . o . .interficitis
tirneso.. .. . e....timgtis

Drill No" q: Transformation

Q)
(s)
(g)
(ro¡
(11)
(12)
(13)
(&)
(r¡)

(1)
(2)
0)
(+)
(s)
(6)

CO$O" o .. o... .....COgimUS
audim[s" o o . o . o n . c âìJ.dio
rnUn-iUnt... e .. o n. nllll-Lrrit
fugitis. e. o o o . o " o fugis
nunti-anuso o c . o n n onuntio
iacio". .. o. . o o. o "i.acimus

capio". r.. o. ô. . c..eapimus
Ven-itiS.. . o. c . n n . cVeflis
monentuç.. o. e e.. 6.¡nonet
ducuntr.... o o o . o o rd.ucit
facis. o o c. c o o o € e " "fa-citisnittunt..... . o . o. .tdttit
mUnit.... . e e. 3. e..mün-iU.nt
audiunt.. o. . . . . . o. audit
VeniO"e c. .. . o .. e ".Veni-mU.s
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Iatin fgr Canadian Schools

U4iJ, ltTo, ]l-_¡ Iilouns of the Third Declension

Drill-L'lo" lj Transformation

(1)
(z)
(¡)
(¿)
(i)
(6)
ft)
(s)
(ç)

Custos oppidum nunit,
Legio praesidium capito
Ililes hasta consulem necat"
Dux tuorem pulehrarn habet.
Consul e pericu-lo fugit.
Dux legioni victoria¡n nuntiat.
Custos e munitione fugit.
Dux militen regis vocato
Miles duei sed non consuli. parebat.

Custodes oppida rnuniuntn
Iægiones praesidia eapiunt.
Mil-ites hastis consules necant.
Duces uxores pulchras habent.
Consules e periculis fugiunt.
Duees legionibus victorias nuntiant.
Custodes e munition-i-bus fugiunt.
Duces milites regum vocant"
Milites ducibus sed non consulibus

parebant.

Dri]l Noo 2-: Transformation

(r)
(z)
(¡)
(a)
(¡)

(6)
0)

Miles consul-i pareba.t"
Custos ¡runitionem servatn
Dux legioni.s fortiter pugnat.
Uxor milítis ex oÞpido fugit.
Custos mun:itionis cum legione Romana

pugnabat.
Consul uxorem pulehram habet"
Legio circum vaÌlum munitionis dormit"

Ililites consuLibus parebant"
Custodes munitiones servant"
Duees legionum fortiter pugnant.
Uxores nLilitum ex oppidis fugiunt"
Custodes munitionum cum legionibus

Romanis pugnabant,
Consul-es uxores pulchras habent"
l.egiones ej-rcum val-la nunitionum

dorniunt,
Milites regun per silvas properabant.
Hastis sagittísque mitites necanto
Consules legiones 1ìberas ad arces

d.ucuntn
Duces consulibus victorias nuntia-

bant"

(8) I'tiles regis per silvam properabat.
(9).Hasta sagittaque nilitem nácat.
(10) Consul legionem libera¡r ad arcem d.ucit,

(ff) lux consul-i victoriam nuntiabato

Drill- No" 3z Structura]- Questions ( Quaesita)

Ques!!-on Wor.d¡ Quocum? (fite Quibuscum?) wil1 signal
abl-ative case wi.th the preposition cum
ansr,Ier, without distinction of gendero

that a word in the
is r,¡anted in the

(1)leeiqrres-Àas-tf å-@-to-s-qræ-t-.gq€_@Lqra+t,
Quae hastis multos custodeJ vurnerålt: Legiones hastis

Quos legiones hastis vulnerant? lYr¡ltos eustodes

Quo auxil-io legiones multos custodes vulnerant?
Hastis legiones

multos custodes
vu.l-nerant.
legiones hastis
vulnera¡t"

mu-l-tos custodes
vuJ-nerant.

Vulnerant multos eustodes hastis
legiones.

Quid agunt hastis legiones?



72.

(2) h"Ss-_¡"Eis lusioniboq-$¡¡I¿ e"_ rþarll,
Qui legionibus mun-itiones monstrant? Duces regis legionibus munitiones

monstranto
Quibus duces regis munitiones monstra¡t? Legion-ibus duces regis munitiones

monstrantn
Cuius duces legionibus munitiones monstrant?

P.egis d.uces legionibus munitj.ones
monstrant.

l'{onstrant munitiones legionibus
duces regis,

Miles reginae cum uxore ambuJ.atu
Curn uxore miles reginae ambu-l_at"
Reginae miles eun uxore ambulat.
Àmbul-at cum uxore ruiles reginaeo

D¡¡r consuli victoriam nuntiatn
Nuntiat victoriam consuli duxn
Consuli dux victoria¡n nuntiato

Qu-i-d agunt duces regis?

(3) I'filcq reginegs_ìtm_ u+ore arbul-_a-U.
Quis cu¡n uxore a:nbulat?
Quocum nril-es reginae ambulat?
Cuius m:iles cum uxore ambulat?
Quid agit miles reginae?

(4) Dqx spssufl vigloraan nurrtie.t,
Quis consuli victoriam nuntiat?
Quid agit dux?
Cui dux victoriam nuntiat?
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Latin for Canadian Schools

Uqüþ ltlo¡_ 12: The Imperfeet Indicative Active of the Four Conjugations

Drill No. 1: Tra¡sformation

(1)
(2)
ß)
(+)
$)
(6)
0)
(8)
(g)
(10)
(u¡
(tz)
(13)
(u,)
(15)

ducunt. o o . c . . ...ducebant
raittunt" o o.,... "rn-ittebant
COgUnto o....... neogebant
audiunt. o . . . ., . n e.udiebant
veniunt" o. o .. n. .veniebant
fugiunto o .. . .. . .fugiebant
dorrniunt. . . . . . . . dormiebant
ponunt. o. o o o . . . "ponebantcapiunt. o o . c. . . . eapi-ebant
gerunt.. . â o c o . ". gefebant
iaciunt. o .. . . .. .iaciebant
muniunt. o . . o ... .muniebant
nrlttunt.. . . . . ... rnittebe¡t
mongnt.... o.....monebant
vOCant. e e o c o. . n.Vocabant

Drill No" 2-i Tra¡sformation

(1)
(2)
ß)(t)
$)
(6)
0)
(s)
(s)
(ro)

aüdio" e o e o 6 o o o c. audiebant
dorrnio" c o. . o n. .. dorntiebam
munioo c o . . o n . . . ollllllliebam
capion o o . i . a e o c oeapi-ebam
POnOo o.. o o o ô o o o opOnebaft
nitto. . o o o o . .. o.mitteban
fugior.. o... n. . nfugieban
VgniO" o.... o. " " nVêfliêbafll
nOneOo . o o . .. . " o.[l-OIIêbâJl
laudo"... .. n n n . "laudabarn

Ðrill Nq,_å Transformation

(1) capieba¡rt.. o.. o..eapiunt
(2) fugiebant".... o..fuþiunt
(3) veniebant. o.. o o, ov€tliüDt
(Zu) ducebant. o. . o . o n "Cucunt(5) ponebarrt. n. c. o.. oponunt
(6) capieba.n,... o o...eapio
(7) fugieba.noo.. oo e ".fug'io(8) veniebam..... . o. ovenio
(9) ducebâIno ø o o. o. c u.ciuco
(10)ponebâIlr¡ o. o.., c. opoflo
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Dril1 iþ, /,: Tra¡sforrnation

(1) venieba.r¡us.6. o ô ô"venimus
(2) ponebatis.. o. o c ""ponitis(:) fugiebaso, o o o ô o.,fugÍ-s
(Zo) time¡âlnuse o o ô e €. "timemus(5) au¿iebat" o o o so o. oarldit
(6) dormieba¡nus" e o o . o dorminus
(?) ¿ucetarlrsc oe co c ".d-ucinus(8) iaciebat"o o. o o c..iacit
(9) capiebatis" o o o oo.capitis
(10)monebatis. . o . . . " .morretis

Dril-f-_lùo_.- 5: Transfor¡oation

(f) Cfa*iatores in castris conveniuntn

(e) Re¿ifì-eia pulchra oppidi lauda¡¡us"

(¡) Captivi sunt liberi eonsulun"

(¿) fn insula east:ra poninus"

(5) Propter periculum aedificium munis,

(6) ¿¿ arcem copias mittitis.
(Z) nornnes glad:li-s leones interficiunt.

gladiatores in castris
conveniebant.

aedi.fici.a pulchra oppí<fi
laudabanus.

captivi era¡t liberi
consulum,

in insula castra ¡:onebanus.

propter periculum aedificiun
muniebas"

ad areen eopias mittebaüis"

homines gladiis leones
interficiebant.

01im

01im

01im

0l-im

01ir¡

01in

01im
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Latilr for Canadian Scllools

Uni_t_ No" 1?: Third Declension Nouns

DriU. [o*_ l: Transformation

(1)
(2)
G)

Ubi sunt corpora?
Sunt munitiones prope fhrmi¡¿n
Uxores vulnera in corporibus monstrant,

(/*) Corpora Romanorum in flumina iacieba¡t"

(5) nqui i-nperatorum erant nigri"

(6) Duces nil-ites custodesque in rounitiones convocanto

(?) Consrrles gladi-atoribus gladlos danto

(8) Nonina deorun erant sêcrâo

IIbi est corpus?
Est muniüio prope flunen.
Uxor vulnus in corpore

monstratn
Corpus Ron¿ni in flurnen

iaciebant,
Equus inperatoris erat

niger,

Dwc niliten eustodenque in
muni-tionem convocat.

Consul glaðiatori gladium dat,

Àlomen dei erat sacrumo

Drill Io. 2: Transformati-on

(1)
(z)
ß)
(+)
(5)
(6)

Q)
(s)

Flu¡ren est altum,
Iter non est longum.
Incola insulae non est anicus"

Caput equi erat nigrum"
Unde verrlt virgo pulchra?
Ittiles vr¡Inus in corpore nonstrabat.

Nomen dei erat sa,crurue
Legi-o cum corpore consulis ad munitionem

Flnmina sunt alta,
Itinera non sunt longa"
Incolae insularum non sunt

AmleLo
Capita equorum erant uÍgra"
Unde veniunt virgines pulchrae.
Milites vuf.nera in eorporibus

monstrabant.
Nomina deorum erant sacrao

properabatu
Legiones cum corporibus eonsulum
ad munitiones properabant.

D_rill Nq" 3j hose Reading and Structural Questions (Quaçsita)

Pluto et Proserp.i{ra

Ceres erat dea frunenti" Ceres filiarn, virginem pulchram habebat. Nomen virginis
erat Proserpina" Ceres curn fi-Lia Proserpina Ín Sicj-lia habitabat" Quod CereÁ erat
a.nriea agricolÍsn incolae Siciliae magnan copia.ur frumenti habeba¡rt.
Olilo per agros Siciliae Proserpina cu¡n virginibus a.mbulabat" Proserpina a puel-Iis
errabat" Hluto, magnus deus et rex Orci, ProserpS-na¡n yidebat, Venus cum filio,
Cupi-ùiner Hlutonem et Proserpinarn spectabat" Cupido Veneri paret et in corzus
Plutonis sagittam mittit" hopter vtrlnus, Pluto statim vi-rginen lroserpinan anat,

Cur? meaning Why? or For what reason?
elause beginning with the word. QUOD or
beginn:lng ruith tJre word PROPIER (+ acc.

expects a subordinate
a prepositional phrase
noun) ån the srrswer"

QqqgL_ion i¿ordi
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(1)

( 2) No¡ne.¿_r¿jeg¿xåÞ__exat Prosc¡Ellle"
Quid erat nomen filiae Cere-ris?x hoserpina erat nomen filiae Cereris"

llbi Ceres cu.¡n filia hoserpina Ea¡itabat?
In Sicilia Ceres cum filia proserpina habÍtabat"

0)

Quis erat dea fru^menti-?
Ceres erat dea frunenti.

(/-) Ceres erat anica aqricolis. incolae SiciÌi
cur incolae siciliae magna¡n eopian frunenti habebant?
Quod Ceres erat a¡niea agricolii, incolae Siciliae magnari

habeÞe¡Iþg

copiaro fru¡renti
habebant"

v4

ß)
Quibuscun per
Cum uirgin:ibus

agros
per

cum
Siciliae Proserpina anbr¡labat?

agros Siciliae Proserpina anbulabat.

0)

( 6 ) f,l@ çl-¡ex-Qrql- Pro serpi4eq nideÞet,
Quis Proserpinam videbat?
flLutoo ¡nagnus deus et rex Orci, proserpinarn videbat"

fiU.o, Cupidine. Plutonem e
Quos Venus cum filio Cupid_ine spe-ctabat?
Plutone¡n et hoserpinam venus cum firio, cupitjineo speetabat.

(s) .
Quid agit Cupido?lr l'íittit sagittam in corpus plutonis Cupido,

(9) Foples,urllu?,Pluþ ptati pinam e¡!at,Cur Hluto statim v:.rginèm@* hopter rmlnus Hluto staùrm viþinen hoserpina.m amat"
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Latin for Canad:iq$ Sgit_ools

Unit ltlo" 1å: The Perfect Indicative Active

Drill ltlo" 1¡ Transfornation

(1)
(2)
e)
(¿r)
(¡)
(6)
Q)
(s)
(ç)
(ro)
(11)
(Lz)

laboro" e o e o o o o " olaboravi
VOCOo c o o o c o e o o o oVOCâ,Vi
clamor ô ê o o o. n o n rcla.navi.
landatr o o . o o " o " olaudavit
a¡natn ô o o o o ô e o o o. a¡naVit
parat" o o a o o. o. r oparaVit
monstra¡urso o o o, u nonstltavinus
vastanuso o. o @ o' ovastavimus
portanuso ô ê o o o " "port,avimushabitant" 6 o o ô @ o .habitavenrnt
amalft" o o e o o o @ oo o amaVefUnt
VOeafftr e o o o o o e e oVOCêVgfUnt

Drill- No" 2: Transfornation

(1)
(z)
ß)
(+)
(5)
(6)
(z)
(s)
(g)
(ro¡
(u)
(12)

€fâJllllSo o o o o o r " n "fUinUSvident" o o o ø ó'. 
" "viderunt

monebatu c o @ o o " " rllìontli-t
stas" o o o o e q ô o o o" stetisti
dabasr o ô o o o o n o u.dedisti
IIlâßeSo o € o o o o. r r'l[âIlSiStii
re spondebârlus o . o re spond.inus
cla¡nat" e. o o o " . n ocla.mavit
retinesu e c o o o " " .retinuist"i
stant" o o o e o o o ô o o stgtgrunt
est"". ø o o. c. o s ôrf&it
eomplebatiso e o e.complevistis

Drill {o" 3_: Transfornation

(l) Rex nilites laudat.
NuIrco o G o o e o e r o ô . uNunc
Heri"ô o o ô o se ô o o " rHerÍ
Olin"o o e o o o e e o o. "0l"in

( z ) r+fit¿E_ rerr_ti Ê _pere!.
01im"e o o e o e o c o ô o.01im
Nuneo o o o o o o o o o c o 

"NulocHerin e. o Þ o o o o e è r"Heri

rex ni]ites laudat.
rex ni.lites J-audavit.
rex uÉlites laudabat,

fii-ius nautis
filius nautis
filius nautis

parebat,
paret.
paruit"
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(3) Cust<¡s egþ solus"
ItJuncroocooe oèôo.oNunc custos est sol_us"
01im"o6 eceeeooo.oOlin custos erat so1us,
Herircooeo6 oc oo""Heri custos erat solus"

({) Leo virun vr.rlnerayil,
01in.c o c s co c eo.. "01-im l_eo vi-rum vulnerabat"
Heriro co ? óo. o. o n "Heri leo virum vulneravitu
Nuncoeo c c o o oo o. uuliJunc leo virum vulnerat"

(5) Serri sunt boni,
Nune"ôE o ô. . ooo errNunc servi sunt bon:io
Herirôoo ooo. ooeooHeri servi fuerunt boni,
Olinneea ooEø6oo"o01im servi erant boni,

(6) Incolae reEinan tement.
NuncuE o o o 6 c â ø o o..itlune incolae reginan terrent.
01im,e àc oô. oo ooo,01i¡n incolae reginarn terrebant.
Heri"6 o@ ø 6 o o o o o " "Heri j-ncolae reginam terruenrnt.

(7) Consul popr¡Iun nonet"
Heri"o o o Éo o o oo oo "Heri consul populum monuit"
0l-imro o o e o. o o oo ".01im consul populunr monebatu
Nuncrø c ô c o oa o oo uoNunc consul populum monet,

(8) Fenina pictura¡n Laudat.
Oli¡r" 6 o o o ø o o @ e o, "01in femina picturam laudabat,
Nunco ó c ô c o o o @ o o o.lrlune fenina pi-cturan laDdat.
Heri'o o s o c eo o o o. "Heri fer¿ina picturaro laudavito

Drill itlo, 4.: Transformation

(1)
(z)
ß)
(+)
(r)
(6)
0)
(s)
(s)
(10)
(11)
(r¿)

Legiones oppugnant.
Filia respondet.
l,fagistro pecunian d.amu.s"
Custcdes munitionem servant"
Consul- victorian nuntiat,
fuelIan temenuso
Regina vocato
Provinci.arn superase
Imperator copias revoeato
ïn agris laboramuso
Leonen spectatis,
Virun vulnerat"

Legiones oppugnaverunt.
FiLia respondit.
Magistro pecunian dedimusu
Ct¡stodes murritionen servaverunün
Consul víctoria¡n nuntiavit"
fuellam terruimns,
Regina vocavitu
hovinei a¡r superavi sti,
Imperator copias revocavi-to
In agris laboravimus"
Leone¡n speetavistis"
Virum vulneravit"

Drill No" Ã: Transfornation



(r)
(z)

ß)
(+)

(5)
(6)
(t)

(s)

Consules imperatorem monuerunt"
Vidistisne gladiatores in colosseo ?

Fossas circurn munitiones aqua cornpleui.

Milites ducibus vu]-nera monstraverunt"

Britanni agros noctu vast,averunt,.
l{rJ.ierern gladio terrruisti"
Agricolis miseris frumentu.ut dedit"

Rex incolis ducibusque vi.etorias nuntiavit,

no

ConsuLes imperatoren monentu
Videtisne gJ-adiatores in

col-osseo ?

Fossas circum ¡ounitÍones aqua
compleo,

I4iliÈes ducibus vulnera
monstranto

Britanni agros noctu vastant.
Mulierer¡ gladio terres"
Agricolis niseris fn¡¡oentu¡n

dat"
Rex incolis ducibusque victorias

nuntiat"
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Latin for _C_anadi an ücilo_el s-

Unlt i'(o. 15: The Persona-l- Pronouns

ÐriLl- Ido" 1: Recogn:iti-on

Exepp}¡n: Mo_dql_ Voi._ce-:
Student:
l'{odel Voíee:
-@Student:

pecr-rnj afl deùi.
Ego pecunlam dedi,
Ego peeurrlam deùi-o
Ego pecun:iarn dedi"

(1)
(2)
3)
(+)
$)
(6)
0)
(s)
(s)
(10)
(u)
(rz)
(13)

Peeuniam ded:in
l"Írlieres spectanuso
Copias ducebat,
Si-ne custodíbus a¡nbulo,
lúrni t¡ione s ser'\Fas ô

Filiam agrj.colae temuistis.
Consul-ibus parebamus.
Fossam aqua conplentn
Vi-as monstravit,
Imperatoren monuimuso
Super insuLas volavio
Sub muris habitabatis,
Pieturam J-audavistio

Ego pecuniam dedi_.
Nos mulieres speetartìts.
Is copias ducebat,
Ego sine custodibus arnbulo,
îr mun-1tiohês s€rvâsc
Vos filiam agricolae temu-istis,
I{os consulibus parebamus,
Ei fossam aqua complent.
Is vias monstravit.
l{os imperatorem nonui.mus.
Ego super insulas volarri.
Vos sub muris habitabatis.
Tu picturanr laudavisti,

Drill l{o" 2: Transforma.tion

(t) Tu jgeå teuda,Ê.
I[osro oo o. o o o o... nNos deos ]-audanuso
Egoo. o o o ooo o o. o.nEgo deos laudo.
Ison.ec o ooco oo o"ofs deos ]audat,
Tu.. ". oo. ô.., oo o.Tu deos laudasn
ÊL'o oô. oo o o eo...rEi deos Laudant"
Vos". ôc.o c.,e o..oVos deos laudatis.

(Z) Ei fueieban!,
Nos... o Ò ô o..... n.i{os fugiebamus.
Tìfu o. o o o. o o o. o o. "Tu fugi-ebasn
Voson.. o oo o o ôo c.,Vos fugiebatis.
fs..oo oo oô o. e.o".Is fugiebat"
Egon '. e o o c o c c â o. "Ego fugiebam,
Eio. o o o o, o. o o o o..Ei fugiebant.

(J) Is_¡ne_ aud!9"
Vosn. a oo r oo. o o,".Vos me au.ditis,
Til" o'eo o o ooe o oô.rTu me aueis.
ftir' o. o. oo ocoôoo rEi. me audiunto
fsr. n o oo.coaooa.rls me aì.rdit"
Nbsn 

" o eo êoocc oo..ltlos ne auùimuso
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(/*) Is gcp-UJ.rfq _¡rqgui__ü"
l\ios" r o o o o o o o o o c o n " oNos populum moruimus"
Egoro o E o o o c o o o o " n n.Ego po.ìlul-um nonui"
îl"uo.ooo.e côoe ron.Tll poplllum nonuisti"
Isr"røoeoÐo c!oó. un.Is populuf[ monuit,
Voso. e o o oo ô ô.. o" u" "Vos poplllur0 monllistis"
Eio. r o c o o e o c o ø o " o..EiL populun monuerunt.

Dril]-l'lq'-3; Transformation

(1)
(2)
3)
(tr)
ß)
(6)
(z)
(s)

Mecurn ambulatis.
Is te rogat"
Itfihi pecunia¡n dant"
Tibi victoria¡n nunti arnuso
Pater te spectat.
Legiones mlhi parent"
Fenina ne timet"
Sorores tibi respondento

Itlobi scun arnbulavi sti s.
Ei vos rogaverunt"
Nobis pecuniam dederunt"
Vobis victoriam nuntiavimus,
Pater vos spectavit.
Iægiones nobis paruerunt"
Femina nos tinuit"
Sorores vobis responderunt,

Drill No" Å: Transformati.on

(r)
(2)
(3)
(+)
$)
(6)
ft)
(s)

Dux nobis proelirrn nuntiarito
Prope nos stetistis"
Sine vobis properavimus,
Ei pro nobis pugnaverunt"
lnfonuinusne vos?
Circun nos a¡¿br¿lavitu
Nonne nos rogavisti?
Imperator vobis imperavit"

Dux mihi proelium nuntÍat"
Prope me statiso
Sine te properaüruso
Is pro ne pugnat"
lufonemusne te?
Gircun me arnbulat.
lVonne me rogas?
Imperator tibi inperat.
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la-tåa for Caaadåaa ËgLq_of,q

Ihå!-Àþg-Já.t The Pluperfect Indicative Active

Dril-Lt_{q,* f : Transformation

(1)
(2)
3)
(+)
ß)
(6)
(z)
(8)
(ç)
(10)
(11)
(12)
(13)
(14)
(15)
(16)
(1?)
(Is)

VOCalfi. . ó 6 . o o o o o o e o ô â c o "VOCâVe3€[IIlo
COegi. r o o o e o o o o. c o o ê. o e oCOg$êfâIIto
duxio 6 c o ô. c ¡ o o ô ô o ø c a 

" 
r o.duxeran.

nOnUio c c c ó o c' c o o. o o o ô o ø oltlOflll€fâ,m"
Cepir c oô.. o o qo co o o. o o " o eCepef8ll,
audivi" o o e o 6 c. o o o. ô. o o.. audiveran.
petivit". ... ô o c o.. o o. c o.petlverat.
nunlvit" ' c ô c .6 ô o. ! o o.. o.mun-i-Verat"
audivit" ? o o o. o.. o o. 6 o o..audivgrat.
duxistir o ô o a o o c ô . o e e. o c oduxeras"
fapUiStir e e q o o e o ô . c o o ô r o fapüefaso
fugimus". o o c. .. o ô o o. o o o.fugeramus.
tinuirtus" o ô ô o ô ô è o o .. o o c ê tímueranus.
pOSUiStiSo. o. õ ô. o o. " o o o opOSllefatiS.
VeniStiS" . e . e ô e c e o o c " o o oVêD.efAti-S"
rnisefUntr o . o o o o o c o o n u, 

" 
r[Liserant.

feceruntr o o ô o o o o 6 o c o o o o rfecerant"
COnvengfll'nto . ". c o . o' o. ".COIXV€nefant.

Dqll-l _ttlo._ 2i Transformation

E4e_¡qBlum¡ Mbdel Voj.ce: tu.e opon€r€
Student: tu posuisti
i'rodef Voj.ce: tu posuisti
Student: tu posuisti

(1)
(2)
ß)
(+)
$)
(6)
(7)
(s)

tu" . o ponere
êgo. c dueere
nosô.eogere
vos" "faeereis" . uinterficere
Ei. 

" " 
auùire

tu.. oveilire
iSe o o g€3€Tê

tu posuisti
ego duxi
nos eoeginus
vos fecistis
Is i-nterfecit
Ei audiverunt
tu venisti
is gessit

Drill IIo" 3t Transformation

(1)
(z)
3)
(/.)
$)
(6)
Q)
(s)

ego@ eponere
Ei" , o ducere
voso o cogere
is" " "iaeerettt. " o velllre
Voso ôConvenife
ogoo . narigare
iSo E olllOllgT€

ego posueran
Ei duxerant
vos coegeratis
is iecerat
tu veneras
vos conveneratis
ego navigaveran
is monuerat
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Dril-r lto_q_ ¿i Transfornation

(1) Is-ep! serole.
Hoûie + tu Hodie tu es servus"
01Ím + ego 01im ego erâJrr s€TVllso
Antea + is Antea is fuerat serv-tlso
Heri + tu Heri tu fuisti servr;rso

(2) fs vjcLorian nuatiavi!"
Heri + nos
Antea + vos
01in + ego
Hodie + is

( 3) Is ¡ifites_t!¡qeþet"
01im + tu
Heri + ei
Hodie + nos
Antea + ego

Hodie + ei
Ileri + tu
Antea + vos
01im + is

(J) Ei leon_gm ceperunt"
Antea + ego
Hodie * nos
Herí + tu
01in + ís

Heri nos victorian nuntiavimus"
Antea vos victorian nuntiaveratis"
01im ego victoriam nuatiaba¡n,
Hod:ie is victoria.n nunLlat"

01im tu milites ti-nebas"
Heri ei nrilites tinuerunt"
Hodie nos mil-ites timemusn
Antea ego nilites tirnuera.m,

Hod.ie ei oppidum nuniunt"
Heri tu oppidun munivisti,
Antea vos oppid.un muniveratis.
01im is oppidurn nunlebat"

Antea ego leonen eeperanó
Hoùie nos leonem capimus"
Heri tu leonem cepisti,
01im is leonen capiebat"
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Latin for Canadia¡ Schools

Unit i{9, 17: The hesent Infini-tive Active

Drill- l''l-o 1: Fixed Increment and Transformation

EæptIumj., li{o:tel Yo_ice¡S!uMi.
l'¿o_dsf,_l&Lce:
Student:

Irnperator oppidurn
fmperator oppidum
Imperator oppidum
Imperator oppidum

occupavÍt.
occupare constituit"
occupare constituit.
occupa-Te constituit.

(1)
(2)
3)
(1")

(1)
(2)
(3)
(+)

(1)
(z)
(¡)
(+)

Imperator oppi-dum oceupavit.
Consul- castra reliquit.
Regina eopi.as revocavj-t.
Agricola aravit.

Consul-es populum ¡nonuerun'b.
A.gricol ae laboraveru¡t"
Ineolae regem expuleruntn
Romani bel-l-un gesserunt"

Consul munitionem reliquit.
Gl-ad:iator leonern neeavit.
In agrÍs laboravit.
Dux vallum oppugnavit,

Itlos pugnavimus"
Pastor dormivit.
I'fecurn ambulavisti.
Ei. reginae parueruntn

Imperator oppid.um oceu.paf.e constitr:_it"
Consul eastra relinquere constituÍt.
Regina copias revocare consütuit.
A.gricola ara.T'e constituit,

Consules populum nonere properaverunt.
Agricol-ae laborare properaverunt.
Incol-ae regea expellere properaverunt.
Romarú bel-l-urn gerere properaverunt"

Consul munitj-onem relinquere paravit.
G.ladj-ator feonen necare paravit.
fn agris l-aborare paravit.
Dux val-lum oppugnare pa::avit,

i'ios pugnare dubitavímuso
Pastor dormire dubitavit,.
l¿lecum ambul-are dubitavisti.
Ei reginae parere dubj.taverunt.

(1)
(z)
(3)
Q.)

lnill ltlo*_ ?: Structural Que stions ( Queesi_tg)

(r)
(2)
(3)
Q)
(5)
(6)

Patrian anare debemus.
Venire debet"
I'fun-itiones oceupare debent.
Consuli païere debemus.
I'fj.lites laudare debent.
Victorian nuntiare debet.

Qui.d agere
Quid agere
Quid agere
Quid agere
Quid agere
Quid agere

debemus?
debet?
debent?
debenus?
debent?
debet?

Amare patriam debemuso
Venire debet.
Occupare munitiones debent.
Parere eonsuli debemusn
Laudare rdlites debent.
Nuntiare victorian debet.

!r:=lÀ tl$_j,!_ Fi-xed. Increment a¡rd Tra¡sformation

(1)
(z)
(3)
Q)
(¡)
(6)
ft)
(s)

Pastor venit.
Custos ven-it,
ConsuJ- populurn monet,
lvälites pugnant.
ÞfuJ.ier puellarn vocat,
Nos anrici sumus.
Îu Í.mperatorem laudas.
Copiae oppidum oppugnant.

Iubet pastorem. venire.
Iubet custodem venire.
Iubet consulen populum ilorierêo
Iubet niilites pugnarec
Iubet mulierem puellanr voGâreo
fubet nos arnicos €sseo
Iubet te imperatorem lauclare.
Iubet copias oppidurn oppugnarec
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DrilÌ iilo" å: Fixed ïnerement and Transfornati.on

(1)
(2)
3)
(¿)
ß)
(6)
(z)
(s)

Legio agros va-stat,
Copiae oppidum oppugnant,
Ronani captivos necantu
Nos virginem rapimus,
Vos puellan relino,uitis"
Ego leones j.nterficio"
Tu bell-um geris.
Rex regnum occupato

legionen agros va.stare erat iniquurn,
Copias oppidurn oppugnare erat irrio¡rurn.
Ror¿arros captivos necare erat iniquum,
Nos virginem rapere erat iniquum"
Vos puell am relino.uere erat in:iquun,
lvfe leones interficere erat in-iquum"
Te bell-u¡n gerere erat inÍquun"
Regem regnum occupare erat in5.quum.
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Latin for Cangjian S_cbo.qJs

Unit Ì'ior*]8i Masculine and Femin-ine r-stems of the Third Declension

Drill l{o. 1¡ Tra¡sfor¡nation

(r)
(z)

civem bonurn non timemus, cives bonos non tinemus"
Adu-l-escens prope coll_em cum hoste pugnaverato

Adu-l-escentes prope col1es cum hostibus

0) Post victoriarn pueri, urbs laeta erat.post
navigabant"

victorias puerorum, urbes laetae
erant.

Erant ignes in partibus urbium.
Classes novas e civitatibus reduxit"

ç) iitos turrim et ponten racimus. Nos rurre" "toiåiiå3*ffliror.llì Pater aclulescentis civeui terret. patres adulescentiun cives teruento
trl ,{eq: in arce classem monu:i.to rjnes in arcibus classes monuerunto(o/ Hostis j-n nave circum urbem navigabat"Hostes in navibus eircum urbes

(8) ilrat ignis in par.i;e urbís.
e) Cl-assem novam è civitate reduxit"

Dr_ill- No. 2: StructuraL Questions (Quaesita)

Aues.!¿o{._l^lolds t QuaT rem? rvill signal
in the accusative case
Aq.a.ç-ges:. r+ill signal
in the accusative case

tltat a singutar nonpersonal- noun
is e:rpected in the answern

that a plural nonpersonaJ_ noun
is er<peeted in the answer.

( I ) Eo¡lqf,+p gr.- &S¿þs__pqgpet.
Quis eum hostibus pugna{f-
Quibuscun Romul_us pugnat?
Quid agit Romul_us?

(2) lr:laEnum ienen in co1Åq lacjqgþ.
Quam rem in eol1e faciun-tf
Qualem ignem in eotle faciunt?
Qu-id in eoll_e agunt?
IIbi magnurn ignem faciunt?

(3) .
Qui agros hostium igni- vastant?-
Quorum agros Roma¡i igni vastant?

(4) 
"Quj- turrim al_tam uiUilocffi,r:t:-

Quam'.rem hostes occupant?
Sualem turrim urbis hostes occupant?

Romulus eum hostibus pugnatn
Cunr hostibus Romulus pugnat"
fugnat cum hostibus RomuJus.

l','tagnum ignem in coLle faeiunt.
I'fagnunr ignem i-n colle faciunt"
Faciunt magnum ignem in eol_l-e,
fn colIe magnum ignem faciunt"

Roman:i
Hostium

agros hostiurn igrr-i vastant.
agros Romani igni vastant.

Quo auxilio Romani agros hostium vastant?
ïgni Romani agros hostium vastantn

Hostes tumim alta¡n urbis occupantu
Turrim al,tam urbis hostes occupant"
Altan turrim urbis hostes occuþant.
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(5) ,
Qui arcem urbis relinquuntt
Cuius arcen multi eives relino.uunt?
Quid agunt multi cives?

l'úrlti cives arcem urbis relinquunt"
Ilrbis arcem mu-l_ti cives relinquunt,
Relinquunt arcem urbis muÌti 

"ives"

Drill itlo. j: Structural- Que stions ( Qqaçsj_té)

(1) Eostes ¡æntes pcggpeuveregt.
Quas res hostes occupa-verarrt?

(2) 
$lt+LeSçc+s e_Åi¡¿b:rs hostiu¡q properat,
Unde adulescens properat?

( 3 ) 91+ç s+ioqÞil-ilp_ sgogrra__q ec rorun pe_t¡!É.
Quid eives petunt?

l'{ontes hostes oceupaveranto

E finibus hostir:.m adul-eseens properat.

ConsiLium deorum sacrorum eives
petunt.

Civitaten Eomanam

habent.

Romulus condi.dit,

nultitudo clvium oppugnavit? Ronanoru¡n areem nultitudo civium
opprgnavit"

( 4 ) 91 ?sÞis=-cira.-tetif , 
pul tæ.s-p4ge s 1 onsas h ab ent.Cuiusc1assismu1tasnáneliffitatisc1assisnru]-tasnaveS1ongas

(5) .
Quam rem Romulus con¿i¿ttt '

(6)
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Latr_n fqr Gaqadåjm Scfu)oIS

Unit_N_o*,Joj The Present Imperative

DriU No. lj Transfornation

Exemplum: I4olleå V_oic-e : Vocas rne.
StU4_en'þ: Voca met
I4odel Voj¡:e¡- Voca mel
Stgde¡Jþ: Voea met

(1)
(z)
(s)
(/r)
$)
(6)
0)
(s)
(s)
(ro)
(11)
(],2)
(ti)

Vocatis ne.
Patri-an âDâso
Patriarn amatis.
Picturam laudas"
Pictura¡r laudatis.
Consu-Les ûonêso
Feminas monetis.
Milites rnittis,
ì'fi-lites mittitis.
Vallum murrisn
Vall-um mwriti.so
fuerum auùi.so
fuerum auùiûis.

Vocate mel
Ama patria:nl
Anrate patria.nrl
Lauda picturanE
Laudate pieturanå
lulone consul-eså
Ifonete fenúnaså
Mitte ¡rilitesl
I"fittite milites8
Munl valluml
Iûrnite vaLl-u¡iå
Audi puerumt
Audite puerumå

D.rj.Ã] N_o" 2; Tra¡sformation

(1)
(2)
e)
(+)
(¡)
(6)
0)
(s)
(g)

Iubeo vos seruare ariimal-ia.
Iubeo te nihi pecun:iam dare.
ïubeo vos in urbe manereo
Iubeo te castra ûoveree
Iubeo vos bellun gêr€rêc
Iubeo te ex urbe fugere.
Iubeo vos portas cLaudereo
Iubeo te Ronam verLire"
Iubeo vos Ronam venire"

Sen¡ate an:inaLiaå
Da nd.hi pecuníaml
ì4¿nete in urbeå
Move castral
Gerite belluml
Fuge ex urbel
Claudite portaså
VenÍ Roma¡nt
Venite Romamt

DJil-i- N9._1: Transfornati-on

(1)
(2)
(3)
(+)
(5)
(6)
ft)
(8)

Venite Roma¡nu
Porta fru¡nentum.
Portate frumentum,
Tinete deos"
l'titte copiasu
Mittite copias.
Expelle regeme
Expellite regemo

Nolite venire Romano
Noli portare frunentum,
I'lblite portare frumentumo
Nolite tinere deoso
Nol-ir ;rittere copiaso
Nolite mittere copiasu
Noli ercpel-lere regemo
Nol-ite expellere regemc
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D4L.No, /r.: Transforrnat-ion

Exemplun-: $odg1 Voice: MiLites
-&dep!; Milites,
Molþl Voice: Iviilitese
Student: Mi-lites,

urbem defendunto
defenèite urbemt
defend:ite urbe¡nt
defend:ite urbemå

(1)
(2)
3)
(+)
$)
(6)
{t)
(s)

Milites urbem defendunt"
Pastor a¡dmalia servat"
Etrusci non sunt soci-io
l'{arcus mu]ierem non neeat"
Custodes portas urbis claudunt.
Imperator consiliu¡n non audito
Agricolae agros ara.rrtn
Equites castris hosti.um appropinquanto

ÞliIites, defendite urbemå
Pastor¡ serua aruimaliat
Etrusci, nol-ite esse sociiå
llarce¡ noli necare mu-l-ieremå
Custodes, claudite portas urbíså
Imperator, noli audj-re consil-iumå
Agricolae, atabe agroså
Equites, appropinquate castris hostiun.
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IE¡þin for Canadian Schools

Un:lt No"-?O: Adjectives of the Third DeclensÍon

Drill Àlo' 1: Ana1ory

(1)
(2)
e)
(t.)
$)
(6)
0)
(8)
(ç)
(10)

Mi-l-es est acer, : et nautae?
Consu-Les sunt forteso - et fenina?
Reges sunt potenteso - et dux?
Bellun est graveø * et vul"nera?
Inperator est audaxo - €t cives?
Classis est utiliso - et consilium?
Animalia sunt fortiaa - et Leones?
Copiae sunt acreso - et rex?
Urbs est potenso - et oppida?
Copiae sunt equestres" et praesidía?

Nautae sunt acres"
Femina est fortis.
Dux est potenso
Vul-nera sunt gravia,
Cives sunt audaces"
Consil-íum est utile"
Leones sunt fortes"
Rex est âcefo
Oppida sunt potenüia.
kaesidia sunt equestria"

Drill lt]o. 2: Transformation

(1) l'fuIt¿ltuùinerT nilitu¡r ducebato (acer)

(2) Cum copiis salutem peto, (pedesteq)

3) Consilir¡n civitaË utile est" (potens)

(¿r) Omnes pedites vulqgra habebant. (ggggip)

(5) Consrrl prqel,,þ, urbern oceupavit" (-CgggÊ!g)

(6) Auxilium ab impe-:relqËg petuntu (fqr-tiq)

(Z) Cùadios cus,tqdu4 sustinuimus" (nuqe4)

(S) Ducem J.n puE4a necavitn (æ)
(ç) Animalis in silva anbulabant. (omniq)

(fo) ¡,rifes fortis -cq4é!j-¡.a habet. (audax)

I,l¡¡l-üituùinem rnilitun acfium
ducebat"

Cum copi:Lgl¡edestribus sal:
uten peto"

Consil-ium civitati *Wtpg[!utile est"
Omnes pedites vul¡C{g gravj-ê

habeba¡t"
consulM

urbem occupauit"
A,uxilium ab igpgqalqre_ _te_r!i

¡ætunt.
Gl-a*io s cusþ_dgB audaciq¡r

sustinuimuso
Ducem in pumg_pgli neeavit"

0!'ûúa arli*qal-ia in silva
a.mbu-Labant"

Miles fortis consilie_e.uqecia
habet.

ori}l_Nee._:i. Structural Questions (Quaesita)

( 1 ) Hostes_ .pq_Lqa-cs-u{þ_eq qas_!qÐL.
Qui urbe¡¿ vastant?
Qua1es hostes urbem vastant?
Quid agunt hostes potentes?

Hostes potentes urbem vastant"
Potentes hostes urbem vastant,
Vastant urbem hostes potentes,



(2) Viri,fe¡ .Lna.s 
_audaees l-aì¡.dant"

Quales feminas viri laudant?
Quid agunt viri?
Quas vi-ri laudant?

( 3 ) A.mqaÞ a*qti l=iejs_aeri ç--anþ'¿l-ant"
Quae in agris a¡nbulant?
Qua'lì.a a¡:-imalia in agris a¡nbulant?
Ubi an-imal.ia utilia anbulant?

( z* ) Servi -f ortpq pupjeuni _d-e'tenùnt"
Qui puerum defendunt?
Quales servi puerum defendunt?
Quem servi fortes defendunt?

(5) fuellae orul-pue-rls. -o,E+ibus amþ-ulant,
Quibuscum puellae anbuLant?
Quid agunt puellae?
Quae curn pueris omnibus anrbulant?
Cum quot pueris puelÌae anbulant?

Qni cu¡a fra'bribus in beLlo gravi pugnant?

Cur hostes aurlaces fugiunt?

In quali bello fratres cum fratribus

ft)
Quorurn vires sunt magnae
Qua-liu¡n corporum vires sunt magnae?
Quae sunt magnae?

(s) Itt&¿ta-aaiioafia-bêþ%t cqLoo¡a- r 
"

Quae habent cor.oora fori;ia?
Qualia corpora habent multa arrimal-ia?
Quot animalia habent corpora fortia?

( 9 ) -bopt er..-uuf-tiü+di qg¡L -rqilltr¡n ho É !e_ s_aqd aee s. f eslt€L,
Qui propter multitudinem militr¡n fugiunt?

9I"

A.udaces fe¡ninas viri lauda¡t,,
Laudant feninas audaees viri,
Fenrinas audaees viri lauda¡t"

Animalia util-ia in agris ambuJant,
UtiLía a¡:imalia i-n agris ambulant"
In agris an:imal-ia utilia ambulant.

Senri fortes puerum defendnnt,
Fortes servi puerun defendunto
fuerum servi fortes defenduntu

Curn pueris omnibus puellae ambulant"
AmbuLant cun pueris omn-ibus puellae"
fueIlae cum pueris ornnÍbus aribrrJ-a¡t"
Curn omni-bus pueris puellae a¡nbulant,

Fratres cun fratribus i-n bel1o gravi
pugnant"

pugnant?
In gravi be1lo fratres cum fratribus

pugnant,

Corporum fortium vires sunt magnaeo
Fortiu-m corporum vires sunt magnaen
Vires corporum fortiu¡n sunt magnae.

IÍrlta a¡:Ímalia habent corpora fortiao
Fortia eorpora habent rnul"ta a¡-imalia,
lr¡r1ta animalì.a habent corpora forti-a,

Hostes audaces propter multitudinem
militum fugiunt"

hopter muLtitud:inem militum hostes
audaces fugiunt,

(6)
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Latin _foq_ Canqdiaq Sgþoo1s

UÌuil_Ì{o-.- 2_lAs_ The Future Indicative Active"

DriJl- Aq" I: Transformation

(1)
(2)
3)
(+)
G)
(6)
(z)
(s)

(s)
(10)
(11)
(re¡
(13)
(u)
(r5)
(16)

vocant,.. o. o n. ".vocabunt
arnant.' o o e o o' o. ô a¡nabUnt
vident".. r ô o. "'.videbunt
mongnt" o o o' ô n n n .lltoil€bü'l1t
VOcat. 6 .. .. r. " o oVoCâ.bit
amat" e. ô o . o . ô o ., anabit,
videt" ¡ o o o o o n . o ovidebit
monetn o o o o o " " " . "llloDêbit

due¡:,nt" ô o o . o . " ". dueent
agunt.' . ô o r c ô o e.agent
auC,iunt" e Þ ô s o n. oâüdient
capiunt". e . c .. u ocapient
ducit" ô e e o a. o o o ?dueet
agit"o'...crôooraget
aud.itr ! e e c o e o o o oaudiet
capit. c.. ô o... o oCåpiet

Ðril] No" 2 ¡ Tra¡sformation

(1) laudo"o oo. on.u.,laudabo
(2) habito..... c.. n.habj.tabo
(3) teneo. e c o. o. o o o otenebo
(+) t^lmeo. ô ô o c.. o. o.timebo

dueo" o oo o r ! o. 6 o.Cucam
ponOo ¡ o. ¡ ! c D.. o opOIlãû
CapiO" a o o o r o n o o nCâ.pi8[l
nüftiO" o . . . o " 

. . n ollllÏli8Jll

ß)
(6)
Q)
(e)

DriL_L ltlq" 3:_ Transforma'r,ion

(1)
(2)
(3)
(¿)
(5)
(6)
Q)
(s)
(s)
(10)
(11)

pA.ÎA.?e.. o ô o. o 
" n 'PA-Pabi-llltlSspectare" o . . o ¡ . 

" 
speetabimus

habere" o c e o c. o o nhabgbimus
tercere". o r ó o . o . terrebimus
mittere" q o . ô . "',rLitternus
CO$êf€e ø 6 o o Þ o o a oCO$OîûllS
d.ucergn ô o . o D o o . ndueelîì¡s
dormire, o ¡ e & o "'.dorniemtls
VgILife" e o â o e o 

" a oV€Di.êl]lllS
TapêX€o o o . o â r. r ofapieflüS
facerer o o o c ô " n n.faciemus
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DriÅl Nq_ç_ 4! Transformaticn

(f) convenis. ô. c o o ",convenies(2) munis. û c.e o. o o u "mìlrliês
G) ducis. o o. o oo o o o nduces
(1.) clanas. r. ô. ô 

" "..elamabis
ß) DorÌ€so. ... c n u. o onoilêbis
(6) spectatiso. o oo,,spectabitis
0) m:ittitis.ô.c c Ò " "nittetis(S) capitis" a o e ô o " " "eapieti,s(g) rapiti.s. e. c oe o,,rapietis
(tO) venitis,.. c e !c 

" "venietis

O+ff-lio"-äi Transformation

( I ) Sew_i_ ;[qrgqe¡_ j¿qlJ_oÐþept.
Heri -
Ol-im -
Cras -
Hodie -

( 2 ) Cinqe- *c-1aç-s-qu-Eq!¡e¡reln v_igg+!.
Hod'ie -
Cras -
01im -
Heri -

(3) palc 
"Cras -

01ím -
Hodie -
Heri -

( ¿*) s-g-"¿'¡p- -rselråÆ&L!"
01im -
Heri -
Hodie -
Cras -

( 5 ) I'U1i-eqes -ei-li!e€ -eudr4"Cras -
01im -
Heri -
Hod.ie -

( 6 ) N-o,å-pppr¿Ltiq BonejBUÊ"
Hodi-e -
Cras -
01im -
Heri -

Heri servi frumentum portaverrrnt"
Ol-im servi frunentu¡n portabant"
Cras servi frumentum portabunt"
Hodie servi frumentu¿ portant,

Hodie cives classem Romanam vid.ent"
Cras cives classem Ronanam videbunt.
01in cives cfassem Ronana¡l videbanto
Heri cives classer¿ Romanam viderunt,.

Cras pater fitian suarn domum duceto
01im pater filiarn suam domum ducebat,
Hod.ie pater filia¡n suara domum ducj.tn
Heri pater fil-iam suam domu¡n drrxit"

01im socius meus veni-ebatn
Heri socius neus venit,n
Hodie soci-us meus venito
Cras socius meus venietn

Cras mu.Lieres núlites audient.
01im mul-ieres milites audiebanto
Heri mulieres ¡riLites audivenlnto
Hodie mulieres m:ilites audiunt,

Hodie nos populum monemuso
Cras nos populuur monebimus,
01im nos populìm monobanus,
Heri nos populurn monuimus.



ol/ 1+C

(Z) tr¿,host"_s_ ftrAis"
Cras -
Hodie -
Ol-im -
Heri -

( 8) Eeo _opp_i_dr¡q¡unio "HerÍ -
Cras -
Hodie -
01in -

Cras tu hostes fugies,
Hodie tu hostes fugis.
Ol-im tu hostes fugiebas"
Heri tu hostes fugisti.

Heri ego oppiclum mutrivi-o
Cras ego oppidun muiriam"
Hodie ego oppidr:.m rnunj.o,
01im ego oppidum muniebarn.
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Latin for Canadia8 Sehgols_

Uni-t -t[o* ?18: The Demonstrative Pronoun Is

DnlLl- No. _1_; Transformation

( I ) nt- flrr¡¡reatun-partad"
Cras - tu -
Hodie - nos -
01in - is -
Heri - vos -

( 2 ) No q_c_laqseq._vlq.enuÊ 
"Heri - vos -

Hodie - ei. -
Cras - ego -
01im - ei -

(3) Is sen¡q¡u_d,o_qum duqi!,
Cras - ego -
Hod:ie - vos -
Oi-in - nos -
Heri - ei -

(/*) Eeo &¡¡aqv_eltlq,
HerÍ - tu -
01im - is -
Hodie - tu -
Cras - ei -

(5) No-s- -¡uiti.þes -a.ir4i¡r¿s-"
Hodie - ego -
Cras - is -
01im - ei -
Heri- - vos -

Cras tu frumentwn portabisn
Hodi.e nos frumentum portåfluso
01im is fnl.mentum portabat,
Heri vos frumentum portavistis"

Heri vos classem vidistis,
Hodie ei classem vident.
Cras ego cLassem videbo"
01im ei cfassern videbant"

Cras ego servum domum ducarn.
Hodie vos servun domun ducitis"
01im nos ser'vwlt domum ducebamus"
Heri ei seryu¡Jrr domun duxerunt"

Heri tu Bornam venisti.
01im is Ronam veiriebat.
Hodie tu Ro¡r¡an venisn
Cras ei Ronarn venient,

Hod:ie ego nilites audio.
Cras is milites aud:iet,
Olim ei rúl-ites aud.iebant"
Heri vos nilites audivistiso

DL{11_ ÀIo" 2:. Structural Questions (Quae-sita)

( 1 ) Pac-erl-c-uu -e-!s- !ç€g,xarì!,
Quibuscum pacem feeerant? Cr:n eis pacern fecerant.

Eis consiliurn eius notum erat,

pater canem dedit"

Patrian suan non anato

( 2 ) c-o-rr-ç-i.ljup eir¿s e,i.-s-$otqu--eret,
Quibus consiliu¡n eius notum erat?

(J) Pê!e{ ei cqren dedit"
Cu:i pater canem deùit? Ei

(4) Anim.al eius vulneratil"
Cuius arrimal vulneravit? Eius animal rnrlneravit,

(5) Caesex ù¡q-eu_eoren vidlt.
Quorum dueem Caesar viillt? Eorum dueem Caesar viùit"

(6) Patuþq _ryq$ ågn._ama!"
Qua¡n rem non anat?

(7) .tEr!-el iniuli_as eo_fup. .:gives consulesJlesqverun!.
Cur cives consules necaverunt? Propter iniurias eorum, cives consules

necaverunt"
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(8) I'0lites eis parebant,
Quibus milites parebant? Eis n-ilites parebant"

Drill- itio" 3: Replacement (Transformation)

(t) wautae fi],iae non amant. i\iautae eaq non ama.nt.

(2) Ab pestqæ de pugna ardimus. Ab eo de pugna audimus"

(l) t{os ggi"å peeuniam dedinus. Nos eis pecuniaro ded.i.rnus.

(4) t'nfites r_e_lli parebunt, Milites ei- parebunt.

(5) Ouces n¿tierqn sel:vavet:unt" Duces ealn servave:annt"

(6) I'le¿iam in silva¡n cum servig anbulabatn luledlan in silvam eum eis ambuLabat.
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Un:it ltlo" 22e

Latín for Ca¡adia¡ Schools

The Future Perfect Indicative Active

Dr!11. I[q" ]=¿ Transformation

(r)
(2)
ß)
(+)
(5)
(6)
0)
(s)
(e)
(10)
(11)
(72)
(13)
(14)
\J-)/
\¿o/
(L7)
(18)
(Le)
( zo)

portaveruflt" ", . " portaverin'b
duxerunt. @ o é ø o . 

" 
duxerint

monueruata ø ô ø e " rmonuerint
auôiverunt, ., . ", auùiverint
ceperunt, E o o s o . rceperint
l-audavi" o @ ø e @ .' "lalldavero
Veni" o ø @ ø ô o ø o ø øuVêIIêT'O
tímuf 

" 
ø o 6 o ø n " " "tÍmuero

munivinus@ o s e ø, omuniverimus
vocavimus@ o ô o o @ evoc averil4us
d.orrn-ivimuso o " o. udormiverimus
terruj-t' e ô @ E e " u terruerit
coegit. s ø ø ô o u " . "coegerit
duraitr e o o o ø' " . "duxeritincendÍstio 6 € o ø, incenderis
Liberavisti", 

" " "liberaverisnaffavisti, ", " o . nâf,îâv€fis
d:imisistiso E " o . 

" 
dimiseritis

venlstiso ø o ô o ø' "Veneritisstetistise o o 6 o, " steteritis

ÐJqill Ìtio_" -2 ¡ Transformation

(1)
\<l
/ al
(+)
lq\
(6)
(?)
(8)
(e)
(10)
(11)
\L4l
{u)
(u,)
(15)
(16)
(1?)
(18)
l/'ro'ì

\<u )
\4Ll

fuer veniebat"
fuer venito
fuer veniet,
Nautae clamant,
Itlautae cLarnabunt"
itlautae cl-anabant"
Oppidum vastamus"
Oppidum vastabamus"
Oppidu:n vastabimus,
Tu dormis,
Tu dorrui-es"
Tu dorrn-iebas,
Vos virum timetis,
Vos virum timebatis,
Vos virum timebi-tis.
Nos urben incenùimus"
i'[os urbem ineendebanus"
i{os urben ineendemus.
Bonu¡n est"
Bonum eratu
Bonun erit.

F¿er venerat,
Rrer verri-t.
Puer venerit,
ldautae efarnaverunt.
Nautae clanaverint"
Nautae elarnaverant.
Oppidum vastavimus,
Oppidum vastaveramus,
Oppidun vastaverimus"
Tu dorn:ivisti,
Tu dormiverisu
Tu dormivêraso
Vos virum timuistis,
Vos virum timuerai;is"
Vos virum timueriti-s"
Nos urbem incend.imus"
Nos urbem incenderamus,
Nos urbein incenderimus"
Bonum fuit,
Bonun fueratn
Bonum fuerit.
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Drill 1'[gr 3i Transformation

(1) Si nrih-i. pecun:ian dabit, laetus ero. Postquarn rnihi- peeuniam dederit,
laetus ero"

(Z) Si copias ab urbe removebis, laetus eriso
Postquam copias ab urbe removeris,

Laetus eriso
(;) Si Roma diseedam, l-aetus ero" Postquam Roma discessero, laetus ero"

(¿) Si paeem facient, laeti erint" Postquarn paeem fecerint, laeti erint,

(¡) Si consu-Libus parebimus, laeti- eri-muso Postquam consuLibus paruerinusn
laeti erimusn

(6) Si nrilites tæbem defendent, laeti erunt,
Postquan nr-ilites urbem defenderínt,

laeti erunto
(Z) Si Romam venietisn laeti eritis, Postquarn Ronam veneritis, laeti eritis" : :

(S) Sj- nobiscr.u eris, laetus eris. Postquan nobiscum fueris, l-aetus eris,

(g) Si magister nos laudabit, laeti eri-musn
Postquam magister nos laudaverit¡

laeti eri¡nuso
(fO) si matrem sì.ran audiet, laetus erit, Postqua:n matre¡n suam audiverit,

laetus erit,

D_q$f Nq" 4: Fixed Increment

(1) Consilium narrabo. Crm Romam venero, consiliunr namabo"

(Z) Pacem cum populo faciann Cum Ronam venero, paeem cum populo facia¡n,

(3) Victoriam mil-itum nuntiabo. Cum Roman venero, vietoriam ¡n:ilitum nuntiabo"

(4-) ¿"*u d.eponamu Cum Romam venero, arrna deponamo

(5) arLicus regi erou Cu¡n Romam venero, anicus regí eron

(6) Copias meas d.ucan. Cum Romam venero, copias meas d.ucamo
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Latin for Cgnadian fuhools

Unj.l 1l1.o" 23& The i{ine lrreguJar Adjectives of the First and Second
Decl-ensions

Ðrii-I No."_ål Transforrnation

\ -L./
ì3

(c\
äq

/a\
r-._

\¿ç )
;¡

(5)

\o/
-\¿

l rl\

\ È51

-Y

\YI

\-LV/

(11)

Imperator est dux eJassiÞ-" (teü¿Ê)
Imperator est du-x totius classis.
Itlater puellag in urbe est" ( solqÊ)
lviater soJ-ius puellae in urbe est.
Romani þçJl_r¡g contra. hostes gesserunt" (nullgg)
Romani nullum belLu¡l contra hostes gesseru.nte
Pater puêr,o pecuniam rleclit" (Sgl*tæ)
Pater soli puero pecur:-i-an dedi.i;"
l4iles a pugna fugit"(alter)
/l r!--- ..--.ì¿r.rue¿' ¡¡rl¿çs a puglra r.ugJ-'t,ô
Populus legionem qonsuli cledit, (al-ter)
Populus legionem alteri consuli declit"
Consiliurn duciq eeperunt, (un"!fq)
Consilirun unius d.ucis ceperuntu
Dux ad urbem incolunii-s pervenit, (neuter)
itleuter dux ad urbem incol-umis pervenit"
Postea sine pegicgl.o RonT am pervenimus" ( uILÆ)
Postea sine u-l-l-o perieuJo F.omam pervenimus"
fn.colae nullun ite_l: habent" ( aliUs)
Incolae nul]um ¿-liu-d. iter habent.
Reginae gi__q¡r monstrare poterat" (nu].lUs)
Reginae nulIam viam ¡nonstrare poterat,

Drilf No 2t Trarrsfoz'mation

¡/"1 \

(2)

Q)
(5)

fuella ad matrem properavit"
l'þter puellae in oppido est,
Ilater puellae pecunî-an dat.
luiater pueLl-am vocabit,
I'later cum puella a¡rbui-abat"

Sole_pUiçL_le ad matrem properavit,
It{ater ço_liUrs pqe]}_ee in oppi-d,o est"
l4ater Soli puel]gg pecurúarn dat,,
l'{ater sgle¿} pqsf]a& vocabit,
I4ater scla cum puelle ambulabat,

Drill- - lilo,*Jå Transformati<ln

(1) Miles a pugna fugit,
\2) Hasta militis in castris estu
3) Dux núlj.tem vocabit,,
(l) Incolae militi frumentum

(¡) Hostj-s cu¡n milite pugnat"

Al-teg Eil_eg a pu.gna fugit"
Hasta. altcrigq ¡n+li-tå_q j-n castris est"
Dux al-_tCrq¡L lg]it-em vocabít,

dederurrt"
Ineol-ae alteri militi frumentum ded.erunt,
Hostis cum a]-tero_U¿Ii!_g Þugnat.
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Drill No" 4¿ Transformation

(1)
(z)
e)
(+)
ß)

Oppidum Rornanis pericu-losum erat"
Dux oppidi incol-is notus est.
Consui- oppid.o victoriam nuntiavit.
Romani oppidun incendunt,
Hostes ex oppidq fugeruntn

Un!]In op_p-igrq Romanis periculosum erat,
Dux uniqÊ._pppiéå incol-is notus est.
Consul uni oppido victoria¡T nuntiavit"
Rornani unum oppi-dum incendunt.
Hostes ex u4q_ apli-do fugerunt.
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ta,tin _f qr Qana4 ag*Ëch_oSl"q

f fhr1 t\i^ JlRovrl¿ u ¡!v o Þ/y t The Compound Verb Possu¡n

Dril-l No_, 1: Transformation

(1)
(2)
0)
\4)
iri
(ó)
(t)
(s)
(s)
(10)
(u)
(L2)
(13)

fugnare debeo.
Castra tenere debes,
Urbem d.efendere debet,
Pictura¡r spectare debeba¡i.
Bel1um gerere debemus"
Unun librun capere debetis,
Urbem incendere debebat,
Vietoriam nuntiare dobent.
Regi parere debebunt"
Castra ponere d.ebr:isti"
Onn'ia narrare d.ebebit"
Hostes superare dubuerat"
Copias ducere debuerint"

fugnare possurno
Castra tenere potes.
Urbem defendere potest"
Pictu-ran spectare poterani,
Bel-Ium gerere possrlrmrso
Unum l-ibrum capere potestis"
Urbem incendere poterat"
Victoriam nuni;iarc poo suirt.
Regi parere potorunt*
Castra ponere potuisti"
Onnia narrare poterit,
Hostes superare potuerat"
Copias ducere potuerint,

D-rrl]--tl.o-* ?¿ Transformati.on

/r \\r/(t\
\J)
(t)
(5)

(s)
\Y)

(JIi

Rex populun convocat"
Rex populum convocabatn
Rex populum convocavit,
Rex populun convocaverat"
Rex populum convocaverit.
Imperator copias duxeratu
Imperator copias ducebat"
Imperator copias ducet,

Rex populu.r¡t convocare potest,
Rex populum eonvocare poterat"
Rex populurn convocare potuit.
Rex populum convocare potuerat,
Rex populum convocare potuerit.
Imperator copias ducere potuerat,
Impera-tor copias d.ucere poterat,,
Imperator copi-as ducere poterit,

rmperator copias duxerit" rnperator copias d.ucere potuerit"
iuäIes oppidum parvun muniebat, I'fil-es oppidunr par'n::n munire potera_t.
Populus legionem consui-ibus decli'bo

Populus legionem consulibus dare potuit.(fe) nomani urben incenderant, nomar:-t urbãm incendere potuerant"
(13) tuos Ro¡nen j-ncolumes pe:rrenimus,i,Jos Romam incolurnes pervenire potuimu-s"
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I¿tin_ for.-_Cgnadi an Sch_oo1 å

Unj-t No" 2â: The Fourth Deelension

Drill l'{o. 1: Transformation

(1)
(z)
G)(t)
$)
(6)
(7)
(s)
(ç )
(10)
(u)
(12)
(13)

Legatus ab exercitu ad urbem venit.
.4. lacu ad monten properaveruntu
Impeturn fecisti in ordinem nostnm.
Adventum exercitus exspectat.
Quid tenes in manu tua?
Cornu victoriam nuntíavit.
Impetum susti.nere poteris.
Domum consulis incenderat"
Exercitui imperavi.
Custos do¡nus selar¡it.
Dux exercitus aud-ax est,
Est niagnus facus in ea terra.
Donus portam habet.

Legati ab exercitibus ad urbes venerunto
A l-acibus acl montes properaverunt,
Impetus fecisti j-n ordines nostroso
Adventus exercituum exspeetatn
Quid tenes in nanibus tuis?
Cornua victorias nuntiaverunt"
Inpetus sustinere poteris"
Do¡ius consu-l-um inc enderat"
Exercitibus imperavi.
Custodes dornus servaveruntu
Duces exercituurn audaces sunto
Sunt nagni lacus in eis terris.
Donus portas habent.

hi&.1!9e-?i hose reaùing and Structu¡al Questions (Qqges_i--t_a)

Ðc_-Ellereitq*&o"$_ang

In exercitu Ronano sunt multi mil-itesn Senatus populusque Romanus duci
imperantn Dux exercitus Romani est imperatoro .sub imperatore sunt legati
et sub legatis sunt milites,
Exercitus Romanus habet peditaturn, et in pedi-tatu su¡rt cives Ronanio
Peditattri imperator signa dat et milites in peditatu in valIum impeturn
faciunt"
Ge::na:ri in equitatu sunt. Equitatus multos equos habet et dux eqrritatus
est praefectus. Eo^uitatui signa dat praefectus, et C-ermani equis
cornua ped.ítatus serva.¡:tu
In pugna peùitatus nr¡ltos impetus in hostes facit et tum equitatus
peditatui- auxllium d.at. Mox hostes propter vin magnorum impetuurn in
silva.s et aLtos montes fugiunt.

(1)Iq--eææ¡;þ¡å*þqæ_ç-_Þr¡fi_t__srgl.i_m¿Þ,tss-.
Qui sunt in exercitu Romano?
Quot m:ilites sunt in exerci-tu Roma¡o?

(2) Dux exerc.itus Rona¡j-_est inperator"
Quis est dux exereitus Romani?
Cuius dux est imperator?
Quis est imperator?
Qrris exercitum Romanrim duci-t?

lvful-ti mil-ites sunt in exercitu Romano,
IA¡l-ti mil-ites sunt in exercitu Romano.

Imperator est dux exerci tus Romanj-.
Exercitus Romani dux est imperator"
Dux exercitus Romani est imperatorn
Imperator exercitu¡r Romanum ducito
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( 3 ) Peditatì¡a üûlcretgs siÊna -4-at.
Quis signa dat? Imperator signa dat,
Cui imperator signa dat.? Peditatui imperator signa dat,
Quid agit imperator? Dat signa peditatui imperator"

( 4 ) Mi lilc s j n pedi tatu-i n- v elJum- lmpe t].]Ìi--!egiti-4!"
Quid agunt núlites in peditatu? Faciunt impeturo in va.llurn nilites

in peditatu,
Qui in vall-um impetum faciunt? I'tilites in peditatu in val-l-un impetum

faeiuntn

( 5 ) Lqqllalt¡+_sienê_dat prag&ctgs"
Cui- praefectus signa dat? Equitatul praefectus signa dat.
Quis equitatrri signa dat? Praefectus equitatui signa dat''
Quid agit praefectus? Dat signa equitattri praefectusu

(6) lrpplg-¡am ¡raEnorun irupe unt"
Cur hostes fugiunt? hopter vim magnorum impetuum hostes

fugiunt.
Quo hostes fugiunt? In silvas et al-tos montes hostes

fugiunto

Drill,J,o.*L Structural ûJuestions (Q:¡aeSi!a)

(1) Post d.iscessum exercitus nuntium ad senatum rnisit"
Quem ad senatum ¡nisit post discessun exercitrrs?

x- Nuntiun ad senatum ¡nisit post ùiscessum exercítus.

(2) Consul- dextrunr cornu ducebat.
Qrrid consul ducebat?

x Dextrrrrn cornu consul ducebat"

(3) hoBe lacus pa¡¡ps sunt domrls puJckrrae.
Qua1es sunt lacus et quales sunt domus?

tç Parvi sunt lacus et pulchrae sunt domuso

( 4.) Vie_istpgtUu¡r_ ho ss''g_q-_te, rçe!,
Quarn rem hostes tinient?

)r Vin i-mpetuum hostes timent"

(5) Dictator ad -corgu de "
Quo pervenerat öictator?

* Ad cornu dextn:m pervenerat dictator"

(6) l&gs--duas-Spæ-{-es -el neos qu¿nque fretres t.
Quot sorores et fratres exspectant?

),!r Duas sorores et quinque fratres exspectant'

( ? ) Di sg qs su.n tÉiug-,cxeæ-- tg¡lq-v:iÈntqq"
Quot exercitus vidimus?

x Tres exercit¡¡s vidimus.

(8) Ga.lti -tres leeatop ad senatr:¡r nl+sçrynt.
Quot legaùi Romarn venenrnt?

It Tres legati- Romam venerunt',
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Latin for Qe¡edian Sehogls

Unit l'üo" 2åi The Fifth Declension and Expressions of Time

D¡.iJl lJo.e*'Ij Structural Questions (Quaes-ita)

(1) Primo irnpe_br:r ¡uilitum Rornanor.um hostçs-[qgerunt"
t)ua¡do hostes fugerunt?

* h'inio impetu mil,itum Romanorum hostes fugerunt.

(2) Tertia vieilia-cpnsul---es ad n-os venerunt"
Quo tempore consules ad nos venerunt?

x- Tertia vigilia consules ad nos venerunt.

( 3 ) Tcrti a- leela-ja fepsq-qeÃ-e--çlabgt.
ilbi stabat tertia legio?

àv In longa acie stabat terti-a legio"

( 4.) I'fuLtgs_díes- Iuppiter tri s,qi s--eraL,
Quaro ûiu luppiter tristis erat?

¿r I'fultos dies Iuppiter tristis erat"

(5) Duos annos exercitu$ r.¡rben olgl<þþgþ,
Quanr úiu exercitus urbem obsid-ebat?

à- Duos annos exercitus urbe¡l obsidebat"

( 6 ) PoS!_gau c o s die_s-_ re,llquf, --a€4!ee- n aÊsev,e rqå! "
Quando reliqul nautae navigaverunt?

x Post paucos deÍs reliqui nautae navigaverunt.

(z) ¡¡¡rtlps-:Fngs ei popqlqÆçJs¿gn deåeruIlj.
Quot annos ei- populo pecuni-am dederunt?

x l,ú¡].tos amos ei populo pecuniam dederunto

(8) Secun4a hora castra oppusnaverunt"
Quando castra oppugnaverunt?

)r Secunda hora castra opplgnaverunt,

(9) O.cto ùiçs lege.ti-Bpmae manserun!.
Quot dies legati- Ronae manserunt?

x Octo d.ies legati Ro¡nae mar.serunt,

( 10) Lecin-o- .4ie qui¡J,ìrå-%gcitì¡s Germanos supereyit"
Qua¡rdo quintus exercitus Germanos superauit':'<' Decimo die quintlrs exereit¡.1.s Germanos superavit"

( il ) A scsunùa- ¡era 4r-ej-aå 4elidi-en Jpxlller lg¿snaþenl'
Qua¡n diu fortiter pugnabant?eË A secunda hora d:iei ad meridi-en fortiter pugnabant"

( 12 ) Le. gf.þ 
-,,1i 

súie--qË€ tgqe Ë--clal I o s vi& ruË'
Quando custodes Gallos viderunt?

x- Tertia vigilia custodes Gal-los vid-enrnt"
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(13) Oqlavq 
-dis -Eq4€ul¡ptLea psirenq!,

Qua¡do consul Roma¡i pervenit?
''É Octavo ùte consuL Romam perv'enit'

( I 4. ) ka"gþa_ iLo ra gå-Li_ Æiç!L_i q, -{i g9å è 
q s$_Urq*dpj{1!,

Quo tempore aciem in fines hostium duxit?
:-c Quarta hora d,iei aciem in fines hostiu¡l duxit"

(15) Proximo ilie cepias tedqqqr-e çensrüi¡Lu:Ll,
Quando copias reducere corrstitu:it?

* Proximo ùie copias reducere const¿tuit.

(16) Ante ¡ona¡r hog-an-¿ltperetg-I mifites cesåraltonere iqssit,-
Quando imperator milites castra ponere iussit?

x- Ante nonaa horam imperator mili"tes castra ponere iu-ssit,

(17) 
"Quot res in aeùificÍo relio,uerant?v. l'lultas res in aedificio reliquerarrtu

(t8) ln sgnatu.. sræt q¡.l!ae.*f_ag¿es _fup¡¡g,
Ubi sunt nrul*tae facies deorum?

åc fn senatu sun-r, muliae facies deorum'

( 19 ) HssteË-nu-1-1aa- Ëpem viqto-qi€p-h-abue- ua!,
Qua¡i rem hostes non habuerunt?

l3 Spen vietoriae hostes non habuerunt"

( 20 ) Tcgtio__a+qo_Romani__pacem feq-qqt¡Jl.Þ,
Quando Roma:r-l pacem fecerunt?

x Tertio aruLo Romani pacem fecerunt"

(21) Sep.b:!¿qg-anno urbe,m incenderunt,
Quando urbem incenderu-nt?

'Ã Septimo anno urbem incenderunt.

(22) Ìtpså
Quo tempore collem occupare poterimus?

(23)

Meridie eollem occupare poterimus"

ÉeLt@ -aprueagþå!"
Quanclo oppídum oppugnabit?
Septem &iebus oppidum oppugnabit"

(2/u) DuobuS -iç_libesi_ 
egU$L,

Quando l-i.beri erunt?
tt Duobus ann-is liberi erunt,

( 2 5 ) D-'c "-4å"* _r n _di eg _¡*ap-!ee__qqpi a _ me+li-a_. aeslsel! "
Quan &iu nautae onnia maria navigant?

)+ De dåe in diern nautae omnia maria navigarrt.
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Latijr f o_r _CjtnB¡li a¡_.:$çhool- s

Unit No. 2fu The Perfect, Pluperfect and Future Perfect Indieative
Passive

Drill- i{o. l-: Transformation

(1) t'lagister neeavit.
(Z) I'fagister necaverat"
(:) Magister necaverit,
(l-) I'rragistri neeaveÌ:unt,
(5) Magistri necaverantu
(6) NÍagistri necaverintu
Q) Prrella l-auclavitn
(S) fuel-]ae laudaverunt.
(ç) Fenúnae vocaveranto
(10) Consul vocavit.
(ff) Serwi d.uxeru¡t,n
(12) custos ceperat,
(13) Aerieola amavit,
(f4) i¡autae coegerunto
(15) uxor audiverit"
(16) Incolae audiverant"
(fZ) Ffìfli"eres vufneraverunt.
(fg) Rex viderat"
(fg) Leeio miserito
(zo) Cr.¿iator spectavit"

lriagister necatus esto
itlagister neeatus erato
I'fagister necatus erit.
Ilagistri neca-ti sunt.
Magistri necati era¡t''
ivtãgistri necati erunt.
ftrella Landata est"
fueI]ae laudatae suntn
Fenrinae vocatae erant,
Consul vocatus estn
Serr¡i duct'i- sunto
Custos captus eratn
Agricola a¡natus esto
iilautae coacti sunt"
Uxor audita erit.
fncolae auditi eranto
I'hl-ieres vulneratae sunt"
Rex visus erat.
Legio missa erit,
Gl-adiator speetatus est.

Dril1 ltlo. 2; Structural Questions (û¡aesita) ana Transformation

(f) ¡le hostes ceperunto
A quibus ego captus surn?

(e) Uos dux ¡niserat"
.å. quo nos missi eramus?

(3) i\os amici duxerint,
A quibus nos ducti erimus?

(4) uifites oppiclum obsedenrnt.
Quid a miljtibus obsessum est?

(5) servi portas cl-auserart.
ú)uae a servis clausae erant?

(6) Te cives e>euleru¡t.
A quibus tu expulsus es?
Vos consules exspectaverint.
A quibus vos exspectati eritis?
Euro senatus audi-vit"
A quo is auditus est?

.A.b hostibus ego eaptus sum.

A duce nos missi eråJn¡ir.se

Ab amicis nos dueti erimuso

Oppidun a rnilitibus obsessum est.

Portae a servis clausae erant"

A civibus tu expulstrs êso

A consulibus vos exspeetati eritisu

A senatu Ís auditus est.

(z)

(8)
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Drill lüoe 3: Transformation

(1)
(z)
3)
(+)
$)
(6)
(t)
(s)
(s)
(ro¡
(11)
lrz)
(13)
(u)

Nos urborn cepimus.
Custos ¡ne defenderatu
Ar¿icus consules laudaverit'
Frater ne terruito
Nos consilitln audiveråJlluso
Legatus te vocaverit.
Hostes oppida incenderunto
Castra in colle d.ux l-ocaverat'
Ìvfiles vos donum duxerit"
I'{agister nos laudavit"
Itlos vos vocavimus"
Ga1li tres legatos ¡niserant'
Ego fossam aqua coÍtpl-everoo
Idos saxa iecimus"

Urbs a nobis eapta est"
Ego a custode ¿"¡snsu-s eraln€
Consules ab ar¿ico laudati ert:.nt.
Ego a fratre temitus su-rn'
Consiliu¡n a nobis auditum erato
Tu a legato vocatus eris"
Oppirla ab hostibus incensa sunt,
Castra in coll"e a duce Loeata era.nto
Vos a milite do¡nun ductí eri-tiso
Nos a magistm laudati suurtlso
Vos a nobis vocati estis.
Tres legati a Gallis rnissi erant"
Fossa aqua a me completa erit'
Saxa a nobis iacia sunto

Ariåt*&.e-Éi Transfornati-on

(1)
(2)
3)
Qr)
G)
(6)
(z)
(s)
(ç)

lernplum a pue]la vistut erat.
Vir a femina amatus est.
Rex a populo necattts erito
Urbes a viris aeùlficatae sunt,
Roma a Romulo condita est"
VaL}¡n a puero factun erit.
Insula a principe regnata est"
Arx a mil-itibus occupata erat,
Gal1ía ab eis superata erat.

fuella ternplum viderat.
Fenrina viri¡n amavitu
Populus regem neeaverito
Viri urbes aedificavertmt.
Romulus Roman eondidito
fuer vallum fecerit,
kinceps insula¡n regnavit,
Mili-tes arcem oeeupaverant,n
Ei Galliam superaveranto
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FOOTNOTES

CH.E.PTER IV

I In most cases the student will real.ize r,rhat type of
tra¡sfornation he is being cajled on to perforrn by a particular drill
after he has heard the first tr+o or three frames. An e¿g¡npl,um
is onJ.y provided r.¡here the transfornation might not be so obviouso
Refer to p. 39 ed p. Ð.
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APTEi\]DIX A

RE]3TIOI{Si]IP BEÏ,JEE¡I TIIE TAPED Ui\iIlS AI\ID THE C}TAITERS (T.II)
OF LATIN FOR CJII{ADIAI{ SCHOOLS

Unit lùumber,and i{ame

1: The honunciation of Latin

2z The Present Inùicative Active
of the First Conjugation

3¿ The Present Indi-cative Acfive
of the Second Conjugation and
the liior,rinative and Accusative
Cases of the First Decl-ension

/ar The Genitive Case E><Pressing
Possession

5 ¿ The Datj-ve C ase and the Inùirect
Obj ect

6z The Ablative Case

7 z The Imperfeet lnd:icative Active

8: The Second Declension

Jt Adjectives of the First an<i

Second Decl-ensions

10: The Present Inùicative Active
of the Four Conjugations

11: lrlouns of the Third. DecLensi.on (part f )

3.2z The Imperfect Ind-icative Active
of the Four Conjugations

Nouns of the Third Declension (Part II)

The Perfect Indicative Active

Chapter
Chapter

Chapter

Chapter
Chapter

chaPter( s)

IIn pp, 8-9
XI, pp' 5I-56

If, pp" !-12

IfI, pp, J-3-J.6
IV, pp" I7-2J-

13z

7/+z

Chapter

Chapter

Chapter

Chapter

Chapter
Chapter

Chapter
Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Vr pP, 22-25

VI, pp. 26-29

VII' pp" 32-3/+

VIII, pp" 36-39

IX, pp. /r}"/Q.
X, pp" /+5-50

XII, pp" 574L
XIII, pp, 6247

XIV, pp. 68-7I

ffr ppo 73-77

XVI, pp, 78*83

XVII, pp. 8.4-88

XVIII, pp" 89-95
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tb:

r7l

1S¡

19¿

20z

Z]..ltz

218:

t).

)2^.

Unit Numbgr*qI[Ll!-æ

The Personal honouns

The Plu-perfect Indicative Active

The Present Infinitive Acti-ve

I'fasculine and Femin:ine l-Stems of
the Third Deelension (Part III)

The Preseni; Imperative

Adjectives of the Thircl Declensíon

The Future Inùicative Active.

The Dernonstrative Pronoun Is.

The Future Perfect Indicative Active

The Nine Imegular Adjectives of the
First and Second Decfension

z3B z rheco*poolf,*l"o nouu*

2/u: The Fourth Declension

25:. The Fifth Declension and
Expressions of Time

26t The Perfeet, Eluperfeci and Future
Perfect fndicative FA'SSIVE

ll_0"

chaptsrlÐ

XIX, pp. g8-JA/+

ffr Fp" 105-110

UII, pp" lt6*l-19
r2I-122

ffiIV, pp" I29-I33

Ð[V, ppn 137-I/+3

XXUI, pp" 14-4-151

)O|VI, pp" I/+/t-I51

IXVIT, pp" J-52457

XXVIII, pp" i-59-165

ffiVIII, pp. 159-165

XXIX, pp" I66-L73

)trXI, pp. 180-185

ffJII, pp, 186-l-90
ÐüIII, pp. 1P1-1Çl

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter

Chapter
Chapter
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APPEÌ\IDIX B

SUI-ß,ARY OF qUESTIOI,J I.IOP.DS]

To the follor"'ing QUESTIOIII I^IOR-DS' i,Ihen they appear r'iith a
verb, the ansrver is a nounr a pronounr an adiective \'rith-
out a rloLlll0

QUIS tiHO t t,^*: * -¿: --. \ ?

L¿UID, QUAE R-ES r+U¡'t ll\oml-naflve/ 
?

QUEI-I l,IHOl'f t^-,._^,rj_- \ ?

"url, 
quAl,i REli l'iH.ê.T \AecusataveJ ?

CUIUS WHOI-Í ( Genitive ) :

CUI I,IHOt'f (tative) ?

QUO/QUA RE UIHO}"I/WHAT (Á.blAtiVE) T

To the following QUESTIOI{ I,IORDST the ansr+er is a verb plus
any otJ:er necessary r,¡ord(s):

QUID ÀGIT + i'{ominative Subject ?

QUID PATITUR + llominative Subject ?

Ys¡¡ + -I'lE ?

NOI{NE/NU}'Í + Verb ?

To tkre following QIIIISTION WORÐS, when they appear with a
nou.n, the a¡sr,¡er is a¡ acljective:

qUAI{TUS-A-UM HOI,'I GREAT li ( ) t
Hol^rMrcH() ?

eUArrS-E IdHAT KIi{D 0F ( ) ?

UTER, UTRA, UTRUM WHICH 0F T1,10 ( )-" ?

QUOT HOhr I'fÀt\Y ( )-" ?

The most frequent QUESTIOi\ IilOFDS or PIIRASES to be ansr¿ered
by an adverb or equivalent are the following:

uBr, QUO (riu) læo \^]HERE?

In + abl, noun r¿ith general meaning rrplacerr

2.

3.

/+'

â. P1ace
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ui\TDE, QUO AB (ln, nX) IOCO hTHERE FROi'f?

Àb (de, gX) + Abl. noun viith genera.l meaning
ttplacerI

QUO; QUEt'ri AD (Ii{) L0CU}4 l,JtiERE T0?
Ad (in) + Acc. noun with generaJ_ meaning 'rpl_acerr

b. Time t¿UAl,lDO; r4U0 TE1'4PORE l'IHEI{?

Abl-. noun; adv.; prepositional- phrase;
subordinate elause; abl" a.bsolute

QUAI\Í DIU H01''¡ tOlüG?

Aceo noun; adv.

c. l'lea¡s QUO AUXILIO BY t{H¡'T ]'4EANS?

Ab1" of nonpersona1 noun

d. I'fa¡ner QUO I{ODO IN l"lHAT ivÍANi'{ER?

Adv.; glUn + abl. of abstra"ct noun

eo Reason CUR; QUA RE; r¿UAt'i 0B REIVI I^IHY; FOR I^IHAT

Quia (quo-d¡ au!pi-êm, 4) REASON?

starting a subordinate clause;
abl-" noun; plgJtef, (ob-) + acc. noun

f. turpose QUO COÀ]SIIIO I-OR I^IHAT PU]ìPOSE?

ä fi¿": ä";i:å"H-å::.,Täiå
phrase; gerund or gerundive
phrase + causa

g. I'requency 
l$ftu*t 

HOI'J 0FTEI\i?

h" Degree 
ffiu.."äl:'":t.äll' u. "o*p*orrr"tSltsuperlabive adje or advu

i, Circumstance QUO FACÎ0 UNDER r¡JltAT

Abl-ative .A.bsol-ute CIRCUIÍSTANCE?

j, Condition QUA COÌ{DICIOI{E UNDER I^fILtrT

ii"Íffiiri:î*:i"a subordinab c.r'{DrrroN ?

k' comparison 
3T3r5::ll,,1 "on'n*ative tiffiilr"*v
AbI. noun

1" Extent 
ll*lTlT* u"". r0 

'IHA' 
rxrENIr?

1-Adapted (with certein onissions) from: l,lald-o E" -tteet, Ruth S\¡an
Craig, and. Gerd-a l'{" Seligsonr _Latip: A jtruetgle}_y'.pproach
(rev, ed,; Ann Arbor: Un-i-versity of Mich:igan Press, f966) ¡ pF. /+I}-ZJ,"
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