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ABSTRACT

The major purpose of this study was to examine how

elementary school- teachers perceived. the role of their
principal as a supervisor and- to d.iscover what they expected

of the supervisory program. Further, the investigator wished

to identify areas of supervision where a d.íscrepancy existed.

between teacher perceptions and, teacher ex.pectations of the
qr¡norr¡i e^rr¡ hr ì,rogram.

A modified form of the Opinion Inventory of Supervision

was used in the d-ata coflection" The instrrumenr contained

thirty-slx items, four items in each of níne categories of
qrrnarr¡'i q ^21¡ +aSkS OUtl_ined bv Harri s I i q63 ) -J uurllu vuurlrlçu tfs!rru \LJv) | è

A rand-om sampling of one hund"red. elementary teachers

from the St " James-Assiniboi-a S chool_ Division No. 2 were

sel-ected. S ixty-nine sub j ects respond ed and the data they
nrov-ì deri v¡êrê used. in the statistical_ gomnritatinns.t,* " ' u us uru urvØr 9vu}Ju uq ulvflD è

the measurement procedure fol_l_owed three basic steps"

The first was the testing of the goodness of fit of the

observed frequency distribution by using Chi square. The

second step was the tabulations of the d"ifferences between

the individual perception and expectation scores into
frequency tables for each of the thirty-six questionnaire

items. The third, step was the calculation of the mean

expectation score from the d.ata.

The major find.ings of this study ind j_cated that there



were significant differences between teacher perceptions and

teacher expectations in thirty-two of the thirty-si-x question-

naire items" The findings also indicated that elementary

teachers perceived themselves to be receivj_ng very l_ittl_e

sllnag¡i qi nn from thci r n¡i r.a j nn-l - ^n.r +1^ thor¡Ðut1.lc:r v -LÞ-LL.,rr I¿ v'¡ j/r ¿rlUJpalS aIIU- UIi-e SUpefvl_Sl_On

were receiving was relatively ineffective" Orientatj_on of
new staff , development of school-commi;nity relations, and

evaluation appeared to be three supervisory task areas in
which the teachers held high expectations.
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CHAPTER I

A STATEIV-ÆNT OF TTTE PROBIE}{

I " INTROÐUCTION

The question of educatj-onal- supervision is of primary
i m-nnr*cnna rDJ¡a rôcñ^nai hilitV Of eVe1' rr cnlr¡nl crrc*g1¡1 iS tO!!¿v J uvrfvu¿ 

",, " "

provid.e proper instruction to its stud-ents: what is to be

taught, how the material is to be iaught, cannot be left to

rand-om chance. Direction must be sousht and it must be

sought intelligently and- vigorously. Supervision is the

instrument used to provid"e this necessary direction.
A review of the l-iterature has ind-icated a substantial-

amount of confusion about the nature of supervision" I'riiles

(L967, þ"3) states:

Supervision has many different meanings" Each
person who reads or hears the word interprets it
in terms of his past experiences, his needs, and
his purposes. A supervisor may consid-er it a
positive force for program improvement; a teacher
may see it as a threat to his ind-ividuality;
another teacher may think of it as a source of
assistance and su'o'oort "

Furthermore, there is d.isagreement amoTlg professional

ed-ucators and. the public as to what the supervisor is today.

One group may see the supervisor as a strictly professÍonal

official, highly trained" to do a major administrative job.

Another group will- take the extreme opposite view,

visualízing the supervis or as one who is compl-etely d.ir¡orced



¿

from administrative duties and responsibil-ities and whose

main responsibility is to help teachers meei their problems"

A thircL group may see the supervisor as a teacher of teach-

ers, improving instruction through prograros of inservice

education" A fourth group centers the emphasis around

human relatj-ons where the supervisor wirl have to make effec-
+i -"^ ^+urve use or group processes with both teachers and pupils,
and a fifth group may see the supervisorts task as one which

includes both supervisj-on and curriculum r.or¡i qi orr ( {^:-r^ryrnn,

L964) .

Classroom teachers are often confused about the
ñ^^-'ì .^- ^¡ ^"nerr|i si on her:allse ther¡ ¡ro oxnnqad tn mrlllud.lJ-Ji-rÈ; \-r-L bLL¡;vr v rÐlvr¿ uçvqspv __ ,**nY

d-ifferent methods in the supervisors they encoi..mter" It
has been trad-itional for teachers to look upon supervisors

as natural enemies because of their rating role which

affected the teacher with regard to promotion, demotion,

and dismissal (Stoops and Johnson, f967). Supervision is
often dictatorial, prescriptive, or i_mposed., even in the

I97O's. Many teachers find it difficul-t to accept the

d-emocratic supervisor whose goal is to improve the teacher's
instru-ctional- technique s 

"

There is al-so confusion over the use of the term
qr¡nat.rr-ì q^-r, qc ' ' I çpq.trv¿ v¿Ðv¿ c.Ð to vrrro a supervisor in the school setting
actu-a]ly is" some educators wou-ld include superintendents,

o]ivisional supervisors, ano] principals. Others woulcl



rnclu.de vice-principals, department heads, and school inspec-
tors. Further confusion arises when one con.sid.ers whether

these people are i-n a posítion of line srrthnr.i t¡¡ ^1- staff
authority (Harris, f9ú) 

"

Despite an obvj-ous amount of confusion over the exact
r¡etrr'o nf o,.lervision most authorities ân-nê,2a'J:n 2çîyaf,suurv v¿ Ëu!ur vrÐ-LUll lllu¡itr Ò"uúuQL' l-trJ-es *j,1,'*- *tr-'ee on

two points: (1) that the basic function of supervísion Ís
to improve the learning situation for child-ren, and- (z)
that supervision can be seen rear-istically onry as a part
of the total educational operation.

Harris (f961) ind.icates that there are five func-
tional areas of the ed.ucationa-l ônê12ti,on:

(1) Management

/ ¡\\2) Special services

(3) General administration
(+) Teaching

(5) Supervision

All of these functions are interrelated. and one cannot

determine precisely where one function ceases and. another

begins" However, the teaching function is centrar to the
primary purposes of the school's existence, whe-reas the

other four areas are suppÌementary 
"

The management function area is cLtayacterízed by

behaviors that are i-ndirectly rerated to instruction and

remotely related- to the pupi1. Activities carried out by
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q]tnh 11êônl F: 2a ^..-^-i *-l-^*,r ^'^-l-^ ^..^-l-^,r ì ^ns :nd sr:hnnl,>L¿U-Ll pYUfUJç d,Þ ÒU¿rUU-L rrr Uç1lUUf,l UÐ , UL¿'> UL/UrC1lf Ð, C.rlU ÈVff\JU-

board members vrould fal-l into this category.

The special services function is characterized by

behaviors that are hj-ghly pupil-related but only indirectly

instruction-related. The school- nurse, social worker,

psychol-ogist, and team coaches woul-d fal-l into this fr-inction"

General administration is characterized by those

activities whj-ch are neither remotely nor directly related

to pupils or instruction but which tend to give unity to the

other four fi-.rnctional areas. Superintendents and principals

carry out this fr.mction with their policy-making, coordinat-
'i -^ ^*^ ^^*-'.mication activities.JlrË, d..LrLL \J\J]IU]]l

The teaching fl;nction rs characterízed by those

behavíors that are directl-v related to instruction and- also

djrectlv relaf.od tn tho niroif . This function invol-ves-y*.F

school personnel such as teachers and librarians working

with pupils toward instructional goals.

The supervisional fi..mction is characterized by

behaviors that are highly instruction-related- but not direct-

lv involvins tho nrrnil s- T-L ; ^ ^'i ^+-i'^-''iShed from the
-J 

UIJU pL,rp-LIÐ o I t/ -LÈ L¿JÞ L/JLI|!t¿

i-aonl¡i nn frrn¡*i nn hr¡ ì te j ¡d i ran# i mno¡-i- ô?l nllni I I oe-ueau.rrr-rÌg l u-Ílu -.ruri'ec u lulpaL: L --* *'-*rnl-ng.

Rfnnnq qnd .Tnlrnqnn (-^'- - / \,L9A(, pp. L)-L+/ Cr_fe rnar:

Supervision -is a cooperative, continuous process
involving all certified- personnel and- directed toward

, the improvement of cl-assroom instruction. Supervision
involves an und-erstanding of child-ren, stimulation of
nrnfossi nn¡l crrôrn¡f.h .anci r^i orral nnmont ^4 -F^^^l^^-^
jJrvIçÐÐ!vt-*- o- -,,--- ---l 

LtUVUJ(JpIII9IILi \J-L UÇd.VIIUf ù9

formulatíon of educational objective, material-s of
instruction, methods of teaching, control of physical
pnrii nmont ^*.r ^--^'r.'^r-;-ol-j of instructíon.ç\lL/-Jpt.U.gt_LU, d.rru EVd,l(ld. uJ



There are three major areas of concern regard.ing

supervision: (1) the teacher's behavior and. its impact on

the pupilts behavior, (2) the event or activity occurring

in the classroom, and (3) the supplies and resources avail-

able and the ways in which they are used. Since the teacher

is at the focus of all- three areas of concern, it can be

stated that the principal objective of supervision is to

i mnrnrre te¡r:her effectiveness.

Harris (L963) states that supervision involves ten

fqi nlr¡ Äi ol-ìnnl- rnçi'¡r- f qqlrc"Jd,Jf Jy u¿È urf rv u !l!a(J vr uqÐ¿!Ð o

(1) Developing curriculum

(2) Organizing for instruction

G) staffing
(4 ) Provioing facilities
/-\(5) Províding materials

(6) Arranging for inservice education
t'z\ ^-'ì entins new staff members\ / ,/ Vf ! urr u¿r¿õ r¡ç vv

(B) Relating special services

lq) Tlerrel oninrr nr:b1ic relations\J,I

/- ^ \( ru / Evarua-El-ng

These ten tasks would incl-ude designing or redesign-

ing that which is to be taught, bY whom, when, where, and

in what pattern; making organizational arrangements to

implement the curricul-um oesign; selecting and assigning

the appropriate instructional staff members to appropriate
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activiti es in the organization; designing and equipping

appropriate facilities for effective use by instructional-

st:f f memhers: 'i denti fr¡i nr"- ^--^-r "^+i -^ -^'r ^^-r-'i .^- ^*'1!uurr urrJ 1116 t ç V d.JL¿d. tJJllÈ; t ùt;It;\- UrljE; 9 d.j.IL

securing materials for instruction that make for efficient

and effective instruction; arranging for activities which

r^¡.i -ì I nnnmnl-o f1.'^ ææn-^'r-lr ^f instfggtional Staff membef S tOwIJI }-/f, Wrrr\J UV uf f,ç 6r V VV ulr vr

make ihem more effective; providing new staff members with
; -+?rmati-on and understandins" to maximi-ze theirlJ.u\/uÞùd.-L J Jffr\JI rlrc. uJUff, c.fJu k-*-- - -*-------o

chances of inÍtial success with a minimum of difficulties;
re-l at.i nø the a*^^.; ^-r ^^É-.i ^^ ^ +^ the ma jor instruc-r u¿q u¿¿r6 utru ÐPçUJd,r ùUJ V f \/Ç .[:ll \Jóf C-IlrÐ UU ¡rlqU vr

+ì ^É^-r ñ^ô'r ^ -rf th,- schnnl : der¡el oni nrr r^ì ^-l--; ^-^Lì *- .vith
U-LUIld.I BUdIÞ (JJ ulf,rv= ÐuffuuJ, uç v vrvlJlrró r U-Ld- uJ\JJIùffapÈ v

the public concerning instructional matters; and, planning,

organiz:.ng, and i-mplementing activities for the evaluation

of al-l- facets of the educational process directly related

to instruction. The supervisor rel-ies on certain processes

and skills to achieve these tasks while working with

teachers either in groups or individually" Thus the effec-

tiveness of the supervisory program is dependent to a large

Cj egree On the qiinorr¡i qnrt q ôl^i-l j+" +^ jm^-1 ^*^*+ +1^^^^ taSkS.ÐLrI-/Yf V rÞUr Þ d.u-L-L-L t/y ULJ rlllPrYllrçrr u ulf,ÇÈu

A preliminary survey of the l-iterature on the super-

vision of teaching showed that the teachersl opinions had

sel-dom been considered in this process. The present study

attempted to discover how certain teachers perceived their

supervisors and what expectations they had of their super-

visors.
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II. DEFINITION OF TI-IE PROBLEM

The mainr nirrnôsê of thi s, stttdrr inr¿g tO examine hOW¿ffv rrlqLrvr vv

teachers perceived the role of the supervisors and what

they expected of the supervisory program. The hypothesis

tested was stated in the form of the null hvpothesis:

There will be no significant differences between
tho ownor-+^*.i ^*^ ^- .l *¡paanl-i nnc nf -{-^^^t^^-^ "^-^Td_urr.v ç^}JçL, ucl uJ\JJ.rÞ d.rfLr PEf \,EP urLJrrù LJJ uYd.\,Lr-Yr Þ f u6d-l
ing the role of their supervisors.

In addition, this study attempted to identify areas

of supervision where a discrepancy existed between teacher

narnon-J-'innc onj te.qc-her exneCtatiOnS and a]_SO tO eXaminev v qvrrv 4

J_l¡a i m¡nnJ-onn¿ n"ì o¡arl ^h r¡- e^rr¡ frrnnti nnc ?rr¡uile JiripoJ'LaiLue plaueu oir. va]r]-OUS SUpefvl---,J ---..-j uy

the fol-l-owing teacher subgroups: sexe âB€, teachi-ng

experience, tenure status, and educational backgror.md.

]II. ]MPORTANCB OF T}IE STUDY

It was assuned that effectj-ve supervisory programs

are founded on cooperative efforts between the teacher and

supervisor. That is, the supervisor and teacher must have

a mutual understanding about what the other is doing"

The teacher shoul-d be aware of what his supervisor ís doing

as he carries out the supervisory program. In return the

supervisor should be aware of how he is perceived by the

teachers and what is expected of him by the teachers. If

there is l-ittle congruence between the perceptions and

expectations held by the teachers, then for all intents



B

and purposes there has been mj-nimal- effective su-pervision.

First and foremost, the school- principal must take

the l-ead with his own staff in the improvement of instruc-

tion" The skil-ls and processes he uses to achieve this end

will vary from principal to principal because of a variety

of factors such as his own personality, his expertise, his

.ìr^rn nêrs,ô?'ì21 nhi I nsnnhrr ar,ð, nnnr¡i ¡f i nn" and the SChOO]-vvvrr jrvf Ðvtfq! ìrr¡¿¿vuvy¡rJ qfrv- ¿v vlv¿¡u,

rì'ir¡ision nolie.r¡- Hov¡ct¡er- 'i f tho imnrnr¡ement of instruc-gr v !pJvf ¿ jJvllvJ o rrv vvu v 9r , !¿

tion requires teachers to change their behavior, then it

fol-l-ows that all principals, ifi their roles as supervisors,

must do something to effect this change" If ihe teacher is

not aware of what the principal is doing, then: âs far as

the teacher is concerned, there is no effective supervisory

Ðroøram. If this awareness were to be measured, then the

principal can at l-east have an index of the i-mpact of his

supervisory program upon his teachers" Also, if the princ-

ipal knows what the teacher expects of him, he can adjust

his srlnerrrision Ðrogram acc^ø^-in--i-,-if r,1 e feels it is,*-*Jn program accof'urilEry rr rl

irrc-f i f i od

IV. DEFINITION OF TERMS

For the purposes of this study the following defin-

i-tions were hel-d:

Expectations: How a teacher wou-ld prefer to have a par-

ticular task carcied out.

Perceptions: How a teacher sees a particular task being



carrleo ou-E.

P-E score: The difference between a respond.ent's perception

score and his corresponding expectation score on any specific
or:esti onn¡ i re item.

Supervision: A major fi.inction of the school_ operation

which seeks to facilitate the major instructional goals

of the schoor in direct ways, but without direct influence
'rrrrayr,r nrrni I q

V. SETTING OF TI-TE STUDY

The study was carri-ed out in the st" James-Assiniboia

school Division No. 2 in the city of winnipeg, Manitoba" The

school d-ivision was suburban, consisting of thirty-six
schools, twenty-three of which contained kíndergarten to
grade six" several of the schools had been established. for
e nrrml'ror- nf r¡ogl-q T^¡hê?-ôâ. Othefs We1.e felatiVelV neiq rrw¡¡uçr v¿ J uqr p, vvrrur Ec.Ð, U Ullel'S WeI'e _-_ /f OWI-ng

to the rapid population growth in the area. The school

divj-sion employed 997 teachers and had a student enrollment

of 20,1OO pupils.

VI. DES]GN OF TTE STUDY

A random sample of one hr;ndred teachers was drawn

from the l-ist of elementary school teachers employed full-
time by the St, James-Assiniboia School Division No. 2"

Two questiorrnaires, one dealing with perceptions

and the other with expectations, were mailed to the



r-0

teachers a-t a three-week interval-. The quesiiorrnaires

were id.entical except for necessary word changes that
nar-{-oi nari +^ nêrr'ênt'i nns ¡nd awnor-.tat'i onq rosnor:ti rrel rr.uUl' t/dJlleLl UU trJUf UÇP uIvI¿È GIfu u/\yvv uq v¿v¡¡u ¿ v u vv

Each questionnaire contained thirty-six test items, four

items in each of the níne categories of the tasks of

c,rnanr¡-i ei nn Si -¡tr¡-ni ne nai rq nf nriesf.'i Onnaifes WefeÞLlrUUJ VIùJ(JIIo U!^vJ-I¿rrlç yqrr u

returned and were used in the study.

Upon return of the data, the results were analyzed

to test the nul_l hypothesis using the chi square test of

significance, Further analysis l^/as made to discover any

cl'ì screnancies between teachersi perceptions and expec-

tati-ons.

VII. DELIMITATIONS OF THE STUDY

The first d.elimitation was that the study was con-

d-ucted in one school- d-ivision, namely St. James-Assiniboia

School Division No. 2" This was a typical Manitoba suburban

school division from which the findings of this study could

be rel-atecl to other suburban or city school divisions; how-

ever, reservations woul-d. have to be made if one Were to

=ttemnt to rel-ate the findings to rural- school- divisions.

Another d_el_imitation was that the study pertained

to elementary school- teachers onl-y. There was no attempt

mad.e to relate any of the findings to the secondary school-

level.

For the pu-rposes of this study the supervisors ì-n



1l_

.jrrêqtiôrr r^rêrê r'he nr.i'r.lninals of the Various SchoolS invol-v1 uv u yr rr¡v 4lJ\¡

ved-" No attempt was made in thj-s study to examine the

supervisory rofes of centraf office su-pervisors, directors

or consul-tants , or the supervis ory role of superintend-ents

.rr. r¡i no-nr^i r¡ ai ne I q

A further d.elimitation was in the questionnaire in

which thirty-six specific su.pervisory activities were used.

It \,ùas realized that this number of supervisory activities

represented arr incomplete picture of the total supervisory

function.

VIII. L]M]TATIONS OF THE STUÐY

As in any stud.y involving questionnaires, the total-

number of returns would have an effect on the valid-ity of

the study. Because of the anonymity invofved there was no

vraV to 'jrjerrt'ìfv the sixtv-nino nernent of the teachers whovvsJ

had ren-l i eri - and rrô7rsê.n)enrr '- '- -L^ assess their reasonsorru u vrf,ù ç !1uvrr U IJ IIU WéJ U U

for doing so. Sirnilarly there was no way to assess the

thirtv-o¡e nercent of the teachers who had- not replied..

A second l-imitation arose from the nature of the

nrroqti nnn,a i ro itself " The f act that there were two al-mostY4v u

'jdont-i nal nrrest-i nnzraircs - administered. at three-week

intervals, might have led to a less discriminatory response

when the ieachers answered the second questionnaire.
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TX" ORGANIZATION OF THE STUDY

The nrlrnÕ.qê nf thi s ^]-.'r-- r^^ ^ 1^^^n cielineatecl .JfaÇ }Jur j,\JÞY \JJ ulJrÐ Þ t/L,LLry lJ-d.È LJUU-

Chapter II oeal-s with a brief history of supervi-sion, thc

need for effective supervision, the conceptual framework

f nn l-Ìra ctrrrlr¡ onrì J-lra ral -¡-i:i nnqh j ¡ þ¡f¡¡¡aan ì-l¡o al amar1f.2¡1¡
_L UJ. Ullc: Þ ULTLIJ , d-l-tLf Ull-g J- tiId. UJL,,J.IÞiLJp L-/U UWUSIJ Uf f U çIçrlrsf r vu¿ J

school principal and the supervision program. The latter

h:lf nf Chanl.er TT nresr.nts a review of the related research"J¿q!J- VJ VrrqlJ evr rt y¿

Chapter III contains a description of the sample, the

instrumentation used in the study, the procedures used

for coll-eciing the data, and the statistical design employed

in thc 'ìnctrirr' Â nroconfnlign Of the reSU-ltS Of the¿lf ulf,v !¡rYura J o Õ _y-

analysis is conta'ined in Chapter IV. The final chapter

nz.aqonlq q qllpmôF\r nf i-l¡o m.q ior f i na'j nøs nf tho qtllrlt¡ ronñerspJ- çÞULl UÐ Õ, Ðul.lllld.l J Uf, uf f,Ç ll¡uU v¡ v¿ vf,f,ç u uuuJ 9 ¿ v¡¡svr u

some conclusions, offers some implications, and makes some

recornmendations for further research.



CHAPTBR II

A REVIE\,V OF TFM RELATED LITERATURE

I" A BRIEF HISTORY OF SUPERVISION

Variations in organizational structures, prevailing

social and economic conditions, and differing val-ue systems

have contributed to the evol-ution of various supervisory

concepts and practices throughout North America. However,

.iñ ^^i+^ ^-Ê ^ifferins rates of diffusion and considerableJIJ. ÐPa UÇ Ur U--- - - ---o

nr¡orl rnni ncr ôf ^-l-^^^ri ^- P:rson s, ( lqZZ \ ^.' --^ ^1- ^ f i --r caregorrese \-/,-/ suggesrs frve

rather distinct phases of supervision that can be identified.
(f) Institutional control
/^\
\¿ ) yrogram del-anttl-on

3) Scientific management

(4) Human relations and group dynamics

(5) Institutional- growth processes

The institutional- control- phase of supervision began

in North American schools around 1800 with the visits of

school committees or board members for inspection purposes

lNeaslev and Evans, L97O), It is questionabl-e if much

assistance in the improvement of instruction resulted from

the visits of these lay persons as they were maJ-nly

concerned with val-ue judgements about the teacher and

whether or not the various subjects were being taught
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accordj-ng to their stand-ard-s" This type of supervision

concerned itself with dec'i sion-making at the top, and the
omnlrcci q r^rãc ^n r-aorrl al-i ¡nS and_ Whethef Of nOt the teaChef

was followins them nronerlv, When the task became too'''''.]
extensive for the layman, it was assigned to an ed-u-cator

v,¡ho became known as the inspector. The inspectorls role

v¡as -üo make comparisons of the j-ndivj-dual teacher to

establ-íshed standards .

In the latter half of the nineteenth centurv the

program definition phase arose. This phase d.ealt with the

establishment and enforcement of the first minimum stand_-

ards, and a general manipu-lation of the physical environ-

ment and financia]- resources in a deliberate effort to

professionalize the schools (Wil-son et al " L969). During

the first two decades of the twentieth century, the super-

ViSOf WaS nfím¡r'i I r¡ r-.ônr-.êrned wi th cri:el i *rr nnn*nnl r^ri f,þ\auq¿¿vJ vv¡rvrv¿ vv!

roqnonf tn -i ha faonl¡ino nr¡rr.oqc LT'i q nrrFnôqô rÀ¡Dq in il afina-,,-- ueauiÌJ-fl8 IJI'L---- " .,-- j,*fpOSe WaS -tO u_crrrre

the objectives, substance, and methods consj-d-ered by those

in authority as most appropriate for learning (MacKenzie

1961). The program definition phase of supervision moved

from curriculum d-esign to development of teaching materials

and- then to testing and- evaluation (Wilson et al " L969) 
"

About 19l-5 the scientific management phase began to

appear and- school leaders were proposing the application of

organizationa] principles to school supervj-sion (Lucio and
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- ^-^ \McNeil )L969). Scientific management was a business phil-

osophy which stressed the achievement of the highest

possible rate of production at the lowest possible cost.

The impact of bu-siness practices and ethics upon education

\^râs \rerv stronct and 'infli:ennod tho nror¡i oils tinrn nheseg Ofvvqu v vr J u v¿ vrfõ qr¡u ¿¿rr4 lvuu vvvv yrrqpu¡

supervision. However, although efficiency principles
cnrrld lrp:nn1 igfl With SOme effeCt in indrisf.rrr- the môVe-uyy4¿es

ment when applied to education was not totally fruitful"
During the 1920rs a reaction against scientific

management took place in the form of a human rel-ations

theory which stressed feelj-ngs, motives, and wants of the

ind.ividual (Lucío and McNeil,1969). Supervision became

associated with the encouragement of participatory for-
mulation of policy through staff, committee, and general

frfolln meetinss Tìar¡alnnmar¡f Of eaCh Staff memhefl,q ¡¡-t-anór vqy lr¡vv u¿I!6È ë Uç V gIVp¡rlÇrr v VJ çAUII ù vO,!J Irç¡¡rvç¡ J -t/U UçIl-

tial was encouraged through the processes of group dynamics.

However, i-n the late l95Ots educational expectations were on

the upswing: student enrol-l-ments, the acknowl-edgement of

varying student abilities, and program diversification were

rapidly increasing" Supervisors \^/ere faced with more and

more changes, and to meet these demands they reverted to

the earlier phases of supervision (Parsons rL972) "

During the 19501s a theory of supervision was conspi-

uously absent. This was a period which saw three kinds of

supervision: (1) autocratic supervisj-on in which the super-
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visor assu-med responsibility for al-l d-ecisions which were to

be mad-e, (2) taissez-fai_re supervision where a reliance was

nl qnorl ^h J-1¡o autonomous characteri-stics of the Erolrn touq vvf¿v¡¡rvuu vfrq¿ qv vvJ rÐ u¿vÐ vfru õf vu!/

such an ertent that the supervisor did not intervenee and

G) democratic supervision which was a process of helping

others to hel-p themselves in the aims which had_ become

intrinsic to them. The si-xties finally fourrd edu-cators look-
ing for conceptual mod-els which developed into the instit-
utional- growth phase of supervision (i,,üil-son et al " L969) 

"

The chÍef aim of the institutional- growth phase of su_per-

vision was the planning of an environment suitable for teach-
'; -- ^-r -l ^^-^'^inS bV eXami ni -^ -r^-ì -'- j -^ and nlr^n--i ø¿¡ ltrn¡hstrrfõ cr.f,ru rc;clr !t__-o _--*.,.*__*rtö, Ò.!rÒ.-Ly zLrrg 9 d.JJU uIIaItE_Lll¿,

islr to îlwhat ought to be'Î" This phase differed. from the

prevÍous four in that the process of determining purposes,

planning programs, and restructuring rol-es required that the

needs of pupils, teachers, and adrninistrators be contj_nuously

examj-ned. In such an emergent role for supervision, the

responsibility of developing and implementing educatj_onal

r:hanøe for the imnnnr¡amanJ- Of inStfUCtiOn rlenended fn a larrrerffu u¿ qv urvrr uçjrçJtuçq uv q ¿qr 6v

degree on the supervisor.

II. T}IE NEED FOR EFFECTIVB SUPERVISION

The North American society in the 1970's is making

excessive demands upon the pu-blic school-s. The vast amount

of knowledge available to man forces j-ncreasing intellectual-
and vocationa] specializati-on in a highly complex society"



L7

Man must be able to coordj-nate his various experiences j-nto

something meaningful if he is to leao a productive l-ife
(Neagley and. Evans, f970). Ideally the school curriculum

represents a significant portion of man?s important

erperiences, ideals, attitudes, and hopes. Because of the

above, the educational institution demands more careful-

^-r-..r-- ^.^¡ r^^.j si on_makjns t^^^,. +1^^- ^,.^r before" There isò trtlu-y d.II(¿ L¿t,rJrprvrr Irq¡!¿r¡õ uL./ud.y ULJ.c1l-L ç V U

a pressing need in every school system to deci-de what to

teach and how to teach it (Neagtey and Evans, l97O).
r}lrllc \ôfrõ ¡ìaci-inaÁ 'i-n ^-ì ôr¡ ñh ^c¡, SUpefVlSl-On Seeitrö u-ubu-Llleu IO play an essen-

tial role in deciding the nature and content of the

¡¡tnnå ¡rr-lrrm in c¡l an{-'i¡æ l-1r¡ cnJrnnl 
^Fñôh'i 

rol-i nno-ì nol-*arnqL/(lt J_ _LUrl-LLrtI 9 rrr Ðç-Lç\/ uJirÈ; uJ'ru ù\'frL/LJJ \Jf, È;d.rJrz'd. u¿uJrc,J Pa u uçr ¿f ù t

and learning material-s to facj-litate teachinge and in

evaluatj-ng the entire educational process" Nationally,

supervisory positions were reported to be increasing in

number at a rate well- beyond increases in pupil populations

and teaching staffs during the period L965-1968 with some

-l ar¡a-l -l i no nf f i n na¡an* r¡ô- /-- ' - ^È^ \r-il- l'euefrr years (flarr].sçLY (¿) .

fn summarizing supervisory practices in Canada,

MacKay (L969) arrived at several- conclusions, namely:

(1) there is no theory of supervi-sion as such, (2) teachers

tend. to be ambival-ent about supervision, (3) supervision

exists because of a number of essential orsanizational- and-

social need-s, (4) modern writers have tended. to emphasize

õ^ñ^ nf J-1¡^n^ ?1 oon s nnl r¡ and I f ) mOdefn ^vnaaJ-oi-'i nn c fOfÞ(JlLtu \-rr ull.vùu ij-EYtLò urrrJ t a--* \ / / -- g.^.pçL, ud. uf LJfr'Þ
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supervision are diverse and compl-ex.

Sare (1972) stated that a survey of el-ementary school

teachers across the United States showed that most of them

received no supervision at al-l- and repor-bs by their princi-
pals invariably showed that they actually spent l-ittle time

on supervision even though they felt that they shoul-d devote

more time to this task. Sare felt that the present type of

supervision being carried out in the schools was constrain-
j -^ -^+1^^- +r^^ñ r j r^^3^+ j ñ^, He also believed that changesrrf6 f d- ulluf urlclJJ JJ uc'J c1 uJll6 I

i n taonJ¡'i øæ l-4¡þni nilAa I¡rêyaê nnt kAOn-j nc¡ rrn ¡^¡'i i-l¡ nlronar-il ueau-rr_L-ru8 L,------a*-- up wJ r,-rJ urratlges ]-n

society and that this was the responsibitity of the super-

visors.

Three inferior types of supervi-sion that are comlnonly

carried out in the schools are mentj-oned by Saxe: (1) the

teacher who prepares the rrset fessonri in ad.vance, (Z) the
rrMerry Pop Inrsrrwhere the principal drops in for a few

minutes on the pretense of d-el-ivering supplies or messages,

cnrl f Z\ c*off maal-'inæ crrnanl¡j Si On - in r^¡hi r:h tho nr,ìnnin¡-ld-J.LL¿ \)) ÞUd.J-.L .ll1ççt/JJlÈ! ÞtrpçrV¿l)¿\Jflt fff vVl.IIU.tl UrlU pl-IlL\,rjrq¿

gives out information while the staff l-istens passi-vely.

Saxe fel-t supervision to date has been ineffective for
tJrr-aa .'.êeq.'Ì,.qo (1) because of supervision programs su_ch as

those l-isted above, (Z) because supervision is a threat-
^-ì-^ ^i+",^+-;^^ +^ +^^^ì^^ø^ ^-^ I7\ r^^^sr¿rraó Òruuc.'-otl to teachers, and (3) because supervj-sion is
misr-rnderstood by the su-pervisors themselves. However, he

firmly believes that good supervision is needed to improve
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ñFôcôh+ l-^-ah j i¡¡r f a¡l¡ni nllo..[Jf Çùc;ll U Uç'd.\,ilafr6 uuvrtftJquçÐ ô

Murrnelly (WfO ) supported Sa;<e' s reasons for the

ineffectiveness of supervisory practices to date by citing
two areas of confl-ict on supervisj-on issues: (1) supervisors

are committed to changing what teachers are doing, and (2)

teachers view the supervisorr s activities as questioning

i.hci r nrnf oss'i onal i nierrr'ì ir¡ - Mrlnnpl I rr r:i ton r ronnr-i hr¡v uu¿vrrq! ¿jf uu5r ¿ eJ ô r't(4jf f çf aJ v! vve s r vyvr U UJ

Nevil-le which concl-uded, after an extensive review of
research on teacher attituoes toward supervisors, that:
(f) teachers do not see supervisors as focusing on improve-

ment of instruction, (Z) teachers do not see supervisors as

having a strong rrhuman rel-ationsit l¡ase, and (3) teachers

do not see supervisors as being prepared to help them in
l-lro ql-rrrl¡¡ nf l-o-¡J¡i næuJrç Ð uuuy uJ ugd-\/J-J-J1f6 c

MacKay (L969), referrj-ng to a Nova Scotia study

indicated that school principals felt they should be devot-

ì-ng more time to supervisory activities. Assistance to

teachers and a set of activiti-es l-abell-ed as instructional_

leadershi-p were seen as the areas of greatest need.

MacKay (L969), citing an Ontario study on the needs

of beginning teachers, formd that classroom and teaching

problems were seen by teachers as the most serious j_tems

of concern. A need was seen for increased supervisory

assistance in i-mprovj-ng teaching methods, i-rncLerstanding

adolescents, and gaining knowledge of pupilst backgror..irrds.
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Krecsy ano Brayne (tgZZ) reporteo that one of ihe

primary frmctions of the supervisor is to effect changes

in ieacher behaviors. Such changes wil-l result, hopefully,

in improved instructional skills. Unfortu:raiely the

supervisors may have some urintended but rather negative

effects upon teacher attitudes and behaviors. The problems

arisi-ns from such effects can harm the relat'i onshin b^+'''^^-
-- -.----e 

ùuvMJ¿çv uÐ vaff flQr lll 9fIç ¿ vrq u!vJrurarlJ vç uvvuEff

the teacher and supervj-sor and can imped-e the supervisory

goal of improved instruction, They stated- three problems

rel-ated- to supervi-sÍon: (f ) a shortage of time for super-

vÍsion, (Z) effective utj-tization of speci fic supervisory

techniqu-es or tools, and (3) interpersonal r-elat'ions.

Krecsy and Brayne included, under the term lrinterpersonal

relationsrr, the ideas that the specific purpose of super-

vision Ís to improve instruction; that teachers too often

perceive the supervisor not as a helper but as an evaluator

and-, perhaps, a threat to personal and professional security;

and that there must be mutual trust in the teacher-
er rna-nrri q nr no-l - ì_ i nn e1¡ i nÐU]Jçf V f ,J\-/a I çrC. UJUaf ùIIIP c

As evidenced- in the above studies, there are appar-

ently many problems associaterj- iv:i- b¡-\ bl:e existing methods of

supervision in the schools today. FIowever, there appears

to be unanimous support for a need for effectj-ve super-

rri snrr¡ for:hni nlles 'i n nrrler -l-^ i m¡nnr¡a ì -StfUCtiOn in thev !uv! J "vvfurrYuvu 
!1r v¿ uv¿ vv ¿r¡rjJf v v u lrr

cl-assroom"
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I]I. CONCBPTUAL FRAMEWORK

In the historical devel_opment of supervision, the

weight of evidence appears to be in favor of supervisors

helninE school nersonnel tn i mnr¡r¡o fho to=nh i ncr-l oarrrçr1uraró Ðv¡f,vv¿ yv¿ Ðvruru¿ vrJ _LiltpJ UVtJ r/J-lU -,*-n-]_ng

situation creatively. This must be achieved. within the

framework of the current understanding of supervision by

both schoof people and the lay public (Cwynn 11964). The

supervisor will_ have to concern himsel_f primarilv with
the task of helping teachers and other school personnel to

solve problems that arise or are concerned with a desirabl-e

si-tuation for children.

The present study is based- on nine of Harrist (f9Ø)
ten tasks of supervision" Harrisr classification was

chosen for this study because of its general acceptance by

most authorities. The following list of tasks and authors

indicate the amount of agreement with Harrist ten tasks as

evidenced in the literature.
Curricul-um development: MacKay (L969), Mr.urnelly (tgTO),

and stewart (wfo) risted curriculum devel-opment as a major

area of supervisionr âs did most writers in the fietd of
supervision"

Organization for instructj-on: Lucio and McNeil_ (L969) ,

Stewart Ggfo), and Marks, Stoops and King-Stoops (LgTz)

listed this task as an aspect of supervision

Staffine: MacKay (f969) was emphatic about the need. for
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supervision in this area. Wiles (L967) also tisted staffing
as a supervisory responsibility¡ âs oid Neagley and Evans

lrozn\
\LJ t v ) .

Providing materials: Mimnelly (tgZO) and. Bradfietd. (1970)

specifically incl-uded providing materials as an aspect of
supervisory work. Jarvis and Pounds (L969), and Marks et

.g1. QSZZ) also l-isted provision of materials as a super-

visory function"

Providing facil-ities: This task is not commonl_v j-ncl-uded

in lists of supervisory tasks" It was very briefly
mentioned by Bowl-es (1968) and by Marks et at_. (L972).

Thus this task is not used in this study as it was fett that
ì+ ,.,^^ -^-l-r u wd.ò 1.r\., t, ayplicabl-e to the supervi"o"U tasks of the school-

division invol-ved in the samole.

fnservice educati-on: This is a second area r^rh i nh mrì11¡

authors such as MacKay (L969), Babin (tgTO), and. Munnelly

(tgZO) seemed unanimous in identifvins as the responsibility
of the educational- su'pervisor.

Oríentatíon of ney staff : Neagley and Bvans (WfO) included

this area¡ âs did MacKay (1969), Bradfield. (tgZO) and

Nelson (L97f) " This aspect of supervision was also mentioned.

by Jarvis and Por.:rrds (f969) and Marks et at " (Wf Z),

Relating s"pecial services: As in the case of provid_inE

facilities, this area of supervision was not commonly

listed as such in the li-terature. There was brief mention

of this task by Marks et at " (L7TZ), Bowtes (1968), Jarvis
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. /- ^-^\ /1^a^\

ano_ -Pounds \19o9), ano- lviacKay (ryoyl

Publ-ic rel-ations: Neagley and Evans (L97O), Bov'¡les (f968),

and Marks et a}. (Wf Z) included public rel-ations as a
+^^r' ^'î ^"-^-vision" In most instances in wh'ìch nr:blicUd.ùÃ (JJ ÒL¿PUf Vf ÐI\Jllo IIr ]llvù U lflÐ VAJ¿VçÐ lfl vvrrrv¡I ].JqUI-

rel-ations was mentioned, emphasis was gi-ven to the i-nter-
nnnJ-¡È-inr nf l-Ìro qn?rnn-l nìâa\trFôm tn i-ha 

^^ñm1rniJ_r¡ 
ñc ô

uI C Ud- UJ-UIJ- U.L uf,rç ÐvrJv\rr Pr u6J d.lll LrU uJ.ru r:\./1r!llLrllr uy d-ù d.

srìêrìi f i r: tr¡ne nf nrr'lrl 'i r: rel ati ons nertinent f n tho slrÐef-p}/vv¿¿¿v vJ}/u v¿ yuv¿¿v r vlq u*l

visorts role.

Eval-uation: Evaluation constitutes the third area in which

most authors are in agreement as a task of the supervisor.

MacKay (1969) , Mr..innelly (tgfo) , and Stewart (tgfo) all
l-isted evaluation as a supervisory function.

\,rlil-son et al- . (tgZZ) Oiscussed Harris' ten supervis-

ory tasks and although they appeared to agree with them,

f.hor¡ niiesf.i nned ltfelatinE c*^^'; ^r ^^---i ^ealr anj ttnllhl iCurJsJ quçÐ u¿uflL -- - --* ----o J}JuuId.-L Ðçr vruÇÐ atru puu!-

rel-ationsrr as thev felt that these two tasks are more

administrative-orientated than supervisory-orientated.

IV. T}TE ELEIVENTARY SCHOOL PRINCIPAL AND SUPERVISTON

In general, the elementary school principal is

responsible for supervisj-on in his school. A research

studye sponsored by the Department of Elementary School-

Principals of the National Education Association in L958,

showed that at that time some 71 percent of the principals

^-h+ì ^i ^-+ì hfr i n tho .qtllr^l rr r^¡ôr.o ?aêqr-\..rl.t.i b]_e fOf inSt1"UCtiOnallJd.J U!UJ]\Jd- UJfr6 rfr Urlç Ð uUuJ VV9r ç J çÐj/vÅrÐr
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improvement in their schools (Bradfield,,1964). Snyder
/a 

^a^\ 
|(1968) stated that the el-ementary principalship is not only

the oldest but one of the most essential- administrative and

supervisory positions in our pu-blic schools. According to

Jarvis and Por;nd-s (1969), one of the most important changes

in the elementary school has been the change in the princi-

palts duties from those of a mere managing head teacher to

those of an instructj-onal leader" In this capacity the

princÍpal is placed in the responsible posi-tion of Ì:ei-ng

the prime supervj-sor of instruction in the school"

The principal is in a more advantageous position
+l^^* ^-l-l^^f nêfsôyl f¡ ¡pnfnnm J-l¡a crrnp¡1¡'j sôf\¡ fllnf-.tiOn.ul-td,l.i d.rf,y L/ ulJ.gJ I_Jçl ùLJrr uv }JEI_ J\Jl- ]]1 ullv ùL¿j_/sa vJÐuf, J rwrv

Jarvis and Pounds (L969) feft that the principal should be

able to devote a major portion of his time to this function

and that he should be wel-l- qualified by both experience and

training to execute such duties. They felt that he should

?ra ty\ o-¿nor-f .\1.¡ iho qnl,rnnl i.ì-c ci--ff i-?ro nor-onf q cfli¡or¡iqUç GII ç^pÇ¿ U VIJ Uf,lg ÐUll\J\JJ 9 f, Uù Ð Ud,I-L , UIIÇ PC.¿ çrf UÐ, Ð UUUçff UÐ t

and the communitv.

Petrescu (1968) concluded that supervision of instruc-

tion is a leading problem area and presents the greatest

acimini-strative challenge to school- principals " Bradf ield
(L964) noted that in L962 Brackett found that elementary

school principals Ín Colorado recognized instructional-
l¿orlanol¡i-a ôo theif nf'jmpfI¡ rêqnaìns'ìh'jlil-rr Tn ¡nn*h,Jeauel'srrrp as r - u ---* ry " l_fr a-(ro r,.(]er

study cited by Bradfiel-d (L964), in the state of Connecticut,
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it was found that the principals assumed and executed the

responsibility for all supervisory practices" However, as

nnl-arl nnor¡i nrr, - ^ /- ^n) \ cl---l-oÄ il',ot ñÕhr7 l-¿nnl¡ar
--*SJ-y e öaxe \19 | ¿- / Þ trd. truLl urrc. L many UeaO.rÌe-Í" S

received no supervÍsion at aII, and principals admitted that

they actually did very little supervision, although most

agreed that this was one of their tasks.

Coleman (tgfZ) ¿isagreed with Jarvis' and Poundsr

(L969) netief that the pri-ncipalts role is changing from

ilâ mere mânâEj-^ r^^^^ +^^^her to that of an instructional- ------orJJ6 rrEd.u uscLvr.

leaderrr. Col-eman stated that as teachers become more

^^ñ-^+^h+ -n^ môrê nrofessi_onal_ízed the notion of the\/LJrtrPU uElf u d,ffu lrrvf Ç jJJ u!çDÐt

principal as instructional leader becomes less and less

viabl-e" He claimed that as more and more principals are

trained as admi-nj-strators, the notion of instructional-

I eariersh'i n wi I I ho ron-l ¡narr -rrr¡ l-Ì¡o nnì-i ^n Of administfatiVe!vqquJ Ð!¡JI, vvr¿r vç f ujJlqvçu pJ ur¡u ¿fv vJv

leadership. It is interesting to note that he also stated

that the strongly expressed preference of Manitoba prin-

cipals is towards the rol-e of educational l-eaders and

that senior school board members agree.

Coleman (tgZZ) stated that members of the school- system

who have aspirations to leadership are l-ess than enthusiastic

about their work, are prímarily motivated by salary, are

relatively untrained for their positions, and j-n many

cases would prefer an entirely different role within the

school-. He cited a study on the rol-e of the elementary
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school principal- which concl-uded- that amongst the behaviors

rarely exhibited by principals were control, staff improve-

ment, delegation, and- coordination. Cofeman bel-ieves that
the supervisory role is becoming more difficul-t for the

principal because more and more teachers are obtaining

i;niversity degrees and that rrteachers lr¡ith a r.rniversity degree

coll ectively exhibit more professi-onah-sm than those without

d-egreesrr. In his opinion increased competence i-s associated

with increased professionalism and specializatio:n, which are

characteristics rmrel-ated to the acceptance of l-ine authority"

Coleman also cited a recent empirical study (Gorton,

L97L) of expertj-se in instructional leadership which

c.onr:lrrcled: (1) nerr:e'i r¡ed exnorti s,c i s the main variable\!,/ yv¿vv!vvv vrlyv¿ vruv !u

determininp" whether or not a teacher will seek heln from

another individ-ual, (Z) given four sources of assistance--
rìon¡r.tmoni holÁ - n¡i nni n-l q -f oqnl¡or- nn-l "l ¿oærrac onÄuç}Jc.f ullrsfr u ffvclurì, j-/r frl\/J}Jd-rÐ I vçavJf,çf vvI_LYd.ËL¿uù 9 d.IÌt-l

central office staff--the principal is perceived as having
l-l¡o -l ao ol- avna¡J-i oa ¡n¡l ( Z\ +1,ì^ .l ^^-¡]-*^n-{- L^^Ä i -Lrre l-eas u expel.'ulse , arru \ ) ) Lfte u.epal'u]lÌetr u rreau rs per-

noi rrori 2 q, nôqq.oqq,i ncr q'j crn i f i r.sntl \/ m^rê nvnaøti o^ +1^^'vvlvvu qu yvuþvuu+_¿Õ experrl_se Inan any

other source of instructi-onal- assistance identified- in the

stud-y.
1 /- 

^a^\ 
| / - ^/^\ -Eash (1969) and Foster (19b9) both reported findings

similar to Col-emanls but both felt that there is still a

strong need for supervision" Foster felt that although

supervision to d-ate has generally been ineffective, there is
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a need for supervision to improve instru-ctional techniques,

and that the responsibility for implementing the necessary

srrnon¡i sôr\¡ nfaCtiCeS feStS With the gçþnnl nrì nr:'i n:ljrr !¡fvryq!.

/- ¡aa\Crosby (L969) stated- that there is a strong need for

supervision in our schools today. However, she fel-t that
the principals themselves must first define their rol-e as

a supervisor relevant to the present curriculum. Ryan

/-an-\ t(f973) stated that principals must remember that change is

an on-going process and that the principal must be change-

orientated if he is to improve the learni-ng situation in
his school. Staff morale is hiehest when the teachers

bel-ieve that their program and methodology have been

ni ^"'^"1 -" -^-ì ^^+^^ +^ +l^^ ^^h+'ì ^"1 ^ø *'.*i I ^ +1conscrousl-y sereuueu uu 5e1've Lfre paf'Lr_uulai' puprls triey

encounter each dav"

A REVIE],\I OF THE FELATED RESEARCH

Bradfield (L964) reported a study conducted by

Bail ín L947 which sought to fínd answers to two questions:
/ì \(1) I.t/hat types of supervision do teachers desire? and

(2\ What tvnes of sunenrisi.on do teachers receive? The\../

resul-ts showed that teachers most frequently desired

supervision which provided constructive criticism, new

techniques , and methods , d-emonstration teaching, ar:.d

suggested material-s. The study also pointed out that
teachers did not receive the services thev desired from
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their principals. Three years l-ater, ifi another stuciy

concerning what hetp teachers wanted from their super-

r¡i sors - Renl osl e f or-:¡d simil-ar results "v ¿uv! p t

Donald (L963) carrieci out a study to determine the

^nc.ì l-..i nn nf *j r ol emon1,.=rlr Ìl..ì -^.ì *^-l ^ ^fposr],rort oa Lne supervl-sl-ng l-l'l-rrtilpa-Ls oJ

lVinnipeg with respect to the standard reconmended by

recognized authorities in educational administration. His

findings showed that lfinnipeg principals had accepted super-

vision as a maior responsibility, had acknowledged their

oblierations to nerform thi¡: rlrrfrr qnd htd ShOWn familiarityv vl¿óq ulvrrÐ uv yv¿

with the most respected methods of implementing a super-

rli sorv nriooram. He indicated that there was ample evj-dence
J .L--'Õ* -'

to indicate that they were fu1ly ar,vare of and deeply

committecl to their responsi-bility for the quality and the

j-mprovement of the instructional programs of their schools.

However, Donald did state that improvement was needed in

this area as the majority of supervisors suffered from a

lack of training. Although the philosophy hel-d by the

pri-ncipals encompassed the responsibility for supervlsion,

the performance of the duties in this area was not generally

-.,^^nriarl l.rr¡ adcallate knowl erjse Or SkiflS in handlinE theÞL¿}Jj:,Ua UçU pJ GuçYUq vV ru¿vvv!vuõu vr pr!!!4u

mechanics of the procedures.

Card.enas (1966) presented a dÍssertation dealing

with the role expectations for instructional supervJ-si-on

:¡ q êt ïìr.êssêd hr¡ sol onf.ed sllnor.rri sôrs - Thê rìtlrnñ.qê nf hiSC.Ð ç^}J¿ çÐÐçu UJ ¡)YIYV þgu Ðsyçr V ¿pvr u o rrrv yer
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stu-dy was to provid-e more concrete evidence of the cÌisparity

of viewpoints on the role of the su-pervisor, on the tasks

i,'¡hi r:h a sl jnerr¡i snr shnllld nerform- ¡nd nn the mafÌne1" OfvvfJrvfr q

performing those tasks" He al-so wanted to provide evidence

that a significant l-ack of agreement existed between super-

visors, administrators, and teachers as to the role expec-

tations for the supervisor. Cardenas baseo- his study on

Harris' (L963) ten supervisory tasks. His findings showed

consensus in role expectations within the three groups

al though he pointed out that supervisors showed- a l-esser

amormt of wíthin group disagreement than did administrators

and teachers" Between gror.rpse the study showed- general

agreement between supervisors and administrators and between

administrators and teachers; however, there was a lack of

agreement between supervisors and teachers. For example,

teachers rated rrcurriculum developmentrt high as a super-

--; ^^--' 1-^^f in¡hereas sllner\¡isors rated the Same task low"V f ÐL/f J Ud-'Jl!9 VvllvI vqU Ðuyvr v

ml^^' -^--^-^^ t^el-d true for rrrelatinc' snecial servicesrr andJIIU I ç V UJ- Èg J.IçJU Ua (lY a \.¡f ¿ vrq vr!r6 p}Jv v

rrevaluationrr 
"

/- ^a- \ -Geis (L967) completed a study dealing with five

rnajor problem areas of the teacher-supervisor relationship.

The five problem areas she studied were: (1) classroom

observations, (Z) teacher-supervisor conferences, (l) eval-

uation, (4) teacher j-ntervÍsitations, and (5) the begirrning

teacher. ïrith regard to classroom observations, Geis
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statedL that the su-pervisor must be competent, responsible,

and famil-iar with teaching, su-bject matter, child behavior,

and human relations. She also stated that success depends

upon a cooperative enterprise with the u-ltimate aim to
imnrorrc instr¡¡çf,iOn. TO heln ¡llor¡i¡to nør¡ ^rnrrr^-^r¡ur:r vv ç lrrÐ ur UC l-IOlL. l-O llL-1v q¿!v v !q ue afly lJf 'OU-LeltlS aï"f Sl-ng

from the teacher-supervisor conferences, Geis suggested

that ihe supervisor must be highly adept in courrseling and

guidance" Her findings with regard to supervisory eval-

uation of instruction indicated the need for the establ_ish-

ment of more suitabl-e criteria for eval-uating j-nstruction"

She also questioned the effectiveness of self-eval-uation"

She felt that teacher visitations are a valu-able devi-ce

for improving instruction provided that they are carefully
planned by the supervisor and that the new or inexperienced

teachers will benefit most from this experJ-ence. First,
some cl-ose supervision and assistance are needed to give

beginning teachers the assurance and sense of bel-onging,

?.1 êcêss:rr¡ in ôì ^.^^"ì ^---^l^^ñ^i-.^ñ^-^ ther¡ m¡rr h:rre1rçvEÐÈc.f, J u\'/ LLrÐ}-/uJ dJ.Ly c,-yIJJ_ urrçrrÞJ v ultuòò ____ r _--*r

Second, a comprehensive orientation period for beginning

teachers is a necessitv"

Marquit (fg6e) presented- a paper to the Annuaf

Meeting of the American Educational Research Associatron

dealing with'perceptions of the supervisory behavior of

secondary school- principals. The major objective of his
study was to examine how teachers and secondary school_
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n-r¡iT1 a.inrl q nÕrarrêir¡od <rrnot-r¡i q^?ar¡ qf imlll i rTn æ-ì--l¡an rloi-oPf r¿fvlyé!ù psf vçr v çu ùu}/sr v rÈur J D ufJrrulr . f,\J 6d. uflgr ud, ud.,

he clesigned an instrument based on the various supervisory

tasks outlined by Harris (1961). That questionnaire was

titl-ed the Opinion Inventory of Supervision (O"f"S") and is
the one used in the present study. AnalysJ-s of his data

shnrnrorl th:t l-l-; -^; ^^r - ^^^-^À -t-r^^*^^'r __^^ si rrn.j f .i r..=nt-l r¡ :nrl
'JlI\JWUU Uf,fd. U .I:,f Jff,UrjJC-a'f, 'Þ\/\JJ Ell UIJ-UllIÐU-L V U'J *-O---*- - *-- --J

consistently higher than did- teachers on effectiveness j-n

supervision. The findings also pointed out that older

teachers tended to regard principals as more effective
srrnerrri sôrs than vorrnFrer teachers did and that teachers in
larEer schools and with more traininp" re-^-¡^r *-'ì-^'Ðals

- --*- --J C.rru w¿ urf ]lrL/f - * -6d.f, lruLL pJ f,II\/J_

as more effective supervisors. The study also showed that
nninnìnol a rÀrârê rateri hip"h€'- r^-- *^1 ^ +L^n bv female teaChefSjJJ rrlu¿PC.f Ð VVçr u a q vvu iaró¡r!;J py lrrcl-Lc: UIId-¿f vJ f vfuqre

as far as providing supervisory stj-muli was concerned.

Several- Canadian studies rel-ated to the field of

supervision have been conducted" Morin (L964), in an Alberta
qfrirlr¡ nf nr-i nr''i ^--l - t õ^-l f nannon*i nn c nf f?rai ¡ qllnôF\r'j,* *-.Jrpars ' serr-I.-- " rsory
ro'l o. fnllnd tl^^+ ^-j -^.; *^-r ^ *r ^^^¡ ^ L^^rrw emnhasi .s lrÐonI \J-LÇ, J\JLufu UJid-U Pf -LJJ(/ryd,Iù }J-rc],Uç\¿ d- I.|Ud.vJ v¡¡rj/rrqDrp ul

their role 1n curricul-um development at the school l-evel.

These same pri-ncipals also stressed their own involvement in

activities concerned with staff selection and placement.

Supervision activities considered l-east desirable included

classroom visitations, demonstration teaching, and eval-uation

of teacher performance. I.{etter (L965) , in a similar study
i * 

^-r 
r^^-4-^ ^.lnnorterl Mori n I s fi nrìincrs -l.f,a lÌJ.Ì.Jçl- ud,, ÈL¿jJvu¡ uçu r'tvr ¿r-
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Uhl-man (f966) in a Nova Scotia study founo that
-"'^^ñ""i -ìññ ^-incinal s r¡rê1-ê sêen hr¡ snhnol bOafd membefS ASùLr}.,/Ur V lÐriló j-/a rfrvryc,ID vvsJ ç Ðççff wJ Dvfrv

nlavinp" an imoortant role as advisorv instructional- leaders"

In a British Columbia stud.y Mcloughlin (L966) for.md that

persons engaged in supervisory activities i-n el-ementary

schools showecì that they were expected to provide assistance

to teachers, which in turn would help meet the individual

needs of their oupils. He also indicated that i-nter-

visitation amonq teachers and the use of demonstration

lessons were highly favored,

Stewart (tgZO) reported ihat there have been attempts

to define the fi-inctions of supervJ-sion in terms of expected

behaviors, skills, and- competencies" Studies have emphas-

i sorl tho norr-.É-*+i ^- ^ ^+ +^^-chers and have revealed evioence-Lùç\r urrv }JUJ \/u}J ur\-/f,1ù (JJ uÇd

which suggests that teachers do not perceive supervisors as

performing effectively in certain dimensions of supervisory

responsibility. Stewartrs findings showed that there was

'hoci 
^ ôæF^ômo'tf. ¡mnncr rês,Tlaì1'ìs,o netterns nf to:r:har"s - sì j-nêf-l-rcl.ò.!\J c1,6.L cic;fflc'J¡ u q¡rrvrró r vuj/vr¿Jç jrq v uef, rru vr vçGvtfsr Ð, Ðuj/çr -

,,Å -^n- ^-^ ^rincinals aS thpr¡ rosnnnder,l tO the relatiVeV Jù\JJ- ù 9 d.IIL¿ P-L JllsJ I ÇÐ}Jvlruçu

importance of items describing supervisory behavior, and

fl¡qf qrrnor-r¡i qr\Fo onÄ nn'i nni ^--l - ^^hôi c'i-n11fl r¡ r-oon¡jod hì crhofvrrc- u Ðu}JçJ v !ÐUl Ò d.lJLr Yl- JllL/-Lpd'-rÈ \J(Jl.rùrù uçrt UIJ I \=v\-/f uçu ---o----

perception levels of actual- use of supervisory practices

than did teachers. He pointed out that the major difference

in the perception of the supervisory role is in the degree of

effectiveness in the 'oerformance of tasks rather than in
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tho tr¡nos nf r^-r-.i --j +; ^^ *^:formed.r/r-LU r/y jJU ù \JJ d.v ur v -! LJJY ù }JVr

An interesti-ng study was reported by Parson (1971).

His study was designed to determine teacher perception of

the styles and behavior of supervisors which contrj-bute to

the effectiveness of the variou-s supervisory posi-ti-ons in

school- systems" To gather his data he used 556 elementary

school teachers in West Central Ontario. His findings

showed that the principal was rated the most influential

in affecting the behavior of teachers wj-th respect to the

content, processes, and outcomes of their teaching, and

ì-l¡ol- flra nni nr-i nrl rÂ¡âq ql qn r-=taI qi crn j f ì noni-1 r¡ l¡i ælra'Lfra u urre pt'J--(r'-*l-** -*()*-**ruall LJy lrl-8fler on

effectiveness than any other supervi-sory position" The

study recoÍImended that supervisors should provide pro-
F^^^.i ^-^'r 'r ^^cershin and sc^* ^'r ^..--*^-+ and ínvolve staff¿uÞÞ-Lvtrd.J JUd.L--- *---r - J\/rd.J ùujJ}Jva u,

members in areas wj-thÍn their prof essional- competence "

Harris and Hartgraves (tgZZ) in a research resume

rcnori.e¡ z (l ) sunerrri sors are hishl-v valueO- when teachers\-/ueyv¿

have cl-ose contact with them i-n project or other task-

oriented" situations, (2) changes in teacher behavj-or seem

to result under skillful superv.i-sory plarrning of inservice

activities closely associ-ated with working situations, and

G) supervisors are effective in ímproving instruction

when they serve in a counseling or consultative capacity

to individual- teachers if these consul-tations are task-

oriented and are part of a larger program of actlvity for
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change.

The revi-ew of the rel-ated research aÐÐears to

emphasize several areas of concern with regard to the

supervision program. Teachers, especially beginning teachers,

have felt a need for supervisory help but perceive them-

selves not receiving the type of supervision they desire"

Principals, who, teachers agree, are the key to a good

supervision program, are aware of the need for supervision

but do not appear to be carrying out their supervisory role

effectively. It appears to be general.ly felt that any

good su-pervisi-on program requj-res cooperation from both

teachers and su-pervisors if the program is to be a success.



C}IAPTBR III

RESEARCH PROCEDURES

I" PURPOSE OF THE STUDY

The study was undertaken to examine elementary

teachersr perceptions and expectations of the supervisory

rol-e of their principals" The hypothesis was stated in

the null- form:

There will be no sígnificant differences
between the expectations and perceptions of
teachers regarding the role of their supervisors'

Further, the writer attempted- to establish areas of
qrrnanrri ci nn rr¡horro n rli qr-'r-arlâ?1 ê1r e:¿i sf.er] lrotrn¡oon ihc tp=r:hers I
ÞL¿-LJUI VIÞJ(Jtl VV.LIça V Cl, u¿ÈvJ çi/qttvJ ç^¿u evu

nere.enti ons ar^ ^{-^r-ì nz¡q nf thei r nri nr-.i nal I s sl lner-
}JE¿ vçy e¿vtrÈ qrlLl U^}JUU Ud, Uf \.rlIù uJ vrtçJf }/J ¿rf,v¿yqr p Ðu}/\

visory fi--;nction.

II. THE SAMPLE

A random sampling of one hundred elementary teachers

from the St. James-Assiniboia School Divísion No" 2 was

selected to be used to collect data for the study. Sixty-

nine responses were received and were used in the statis-

tical computations. Tabte I presents a description of the

resÐondents.

II]" INSTRUMENTAT]ON

A modified- form of the Opinion fnventory of Super-
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vision (O.f"S.), developed by Marquit (1968), was used in

the data coll-ection. The items on the instrument were

based on the various supervisory tasks outlined by Harris

(L9Ø) . The 0.I " S. contains thirty-six i-tems, four j-tems

j-n each of the fol-l-owing nine categories of supervi-sory tasks.
/ì \(1) Curricu.]um d-evelopment
/ ^\(2) Instructional organization
l¡'l staffincr\)/ uvq¿¿rtrõ

(4) Providing instructional aids
/r\ ^rientation of new instructional staff\) ) v.

l6) Providins inservice education and\"/
professional growth

/-\(7 ) Coordinating special services

(B) Developing school-community relations
/a\(y i $va-Luarl-ng

Marquit (fg6a) conducted. a pilot study to refine the

O,I.S. A reliability test of internal consistency revealed

an r of .BB. A panel of nine educators rated the content

-.^-ì -ì .r.ì +.. ^+ +he 0.I. s. as ilhighil " Marquit used thisv d.¿Jur uJ v¿ ul

instrument to study principal and teacher perceptions of
the qrrnarr¡i srìr1¡ heharri or of ser'.nnd¡rr¡ sr-.hnnl nri nni n:lS inur¡u pslrvr v ruvr uvvv¿rsq!

the state of lllinois.

In the present study, six educators were asked to

validate the assignment of four questionnaire items to

each of the nine task areas. Five of these people agreed

with the arrangement i-n Tabl-e II, while the sixth, the
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TABLE II

QUESTTONNAIRE ITEMS RELATED TO
SUPERVISORY TASK AREAS

Task Number rTr^ -lr ^-^^JúÐA Hf Ud Questionnaire ltems

I
2

5

4

5

^

Curriculum development

Instructional- organization

St=ffinrr

Providins instructional aids-*-**Õ

Orientation of new staff

ProvicJ inE inservice education
and nrofos's,i nn:l cr"¡-ñr¡rih

î^^Tr1 i ñ-+'i ñ- -^^^'i ^-l ^^þ-.; -uoor'(1r_narr-ng speurat sef'vl_ues

Tìar¡a "i n- i n æ c ¡la n n'l '¡ 
-i l-"'uç v u ¿ vP rf f, ó ù \21I(J \-,¡ J- \' trl.l]llL u]-t-tJ- t/y

relations

Err¡l rrati nct

r0 L2

t5 24

a tn
/' iaOIO

511
79

L. L4

1 14

29 32x

2R 7V

22 J5

lg aLl

17 2a

20 27

30

16

a1

7

B

¿o

2L

825

xThe four questionnaire
supervisory activities related
areas of supervision"

i +^*- ^-,^*--1 ^ ^
to each of Harri-sr

nf enêñì fi n

nine task



19

sêrìô7'rrìarr¡ nrinninal rer¡arqed tho nTano¡¡gnf, of items SeVenÐevvflusrJ ly! t -u

and thirty-two" the six people invol-ved- were a school-

nsr¡cho"l orti st ^ pn el empr¡tarrr nrinni nal p,rj pl empntarv vice-uuJ urrvrvõ¿v u I

nrina-i nel n ^--Ä..-+^ ^r-.,ìê1.¡ + â qênnr¡rigr rr nrirrni nal a¡d!rlllur}Jø!t a Ërd,LlL,to,tru Þut/\,LUlItJ, a ÐuuutruqrJ yrrfluryaf I q!!v

a s cho 01 su.perintend ent .

It was necessary to change some wording in the

0 " I "S . in ord-er to adapt it to the Canad ian scene. These

changes were minimal and. shoul-d. have no significant effect

on the reliabilíty or validity of the instrument.

Other than the minor changes mentioned, Form P

was identical to the orieinal Form I of the 0.I.S. this

qu.estionnaire was used. to examine the perceptions the

teachers had of their principalsr supervisory behavlors.

Form E required. further changes " This form was

used to stud.y teacher expectations of the supervisory

functíon. It was necessary to alter the introduction and-

the d j-rections with wording rel-ated- to expectations

nn*lno-r. fJ,r.qr¡ nar.nanì:-ì nr¡q S -i mi l:r. I r¡ tho l¡ndr¡ nf tho nllêst'i on-!ø uIlç! uLløff, }/9r vu}J u!uflu o L) IllllLaL LJ ufiu vvuJ vr Y4vv

nai-re had- to be al-tered for the sante reasons"

TV" PROCEDURES FOR COILECTING DATA

Data for this study were provided- by sixty-nine

elementary teachers in the St. James-Assiniboia School-

Division No. 2. The information was obtained from their

responses to the two different f orms of -bhe 0.LS. The

two f orms, Form P and. Form E, consisted- of thirty-six .items
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each: four items for each of the nine tasks of supervision.

R esnonri ents rnrere asked_ to zr"re e or d i sasree wíth the items on

a f i r¡e-nni nt Scale " ValueS from one to f ive were aSSi gnerl

to the f ive poi-nts on the scal-e to facilitate scoring.
iì^- - rr ll ^, tl"Always t or almost always", was scored as 5; "often" was

worth 4; "someti-mes" was 3; l'rarefy or seld-om" was scored.2;

a.nd "nê\¡er^ ôr almost never "- 1^/ås rtirrpin a value of 1"

Form P was mail-ed to the rand-omly selected. teachers

early i-n L971. The teachers were asked to complete the

form and return it within a truo-week period. Approximately

three weeks after maíIing Form P, Form E was maífed request-

ing a reply within two weeks. A follow-up letter was sent

out about two weeks after the mailing of Form E" Copies

of Form P and" Form E, v¡Íth the introd.uctory letters and

f ollow-up letter, can be f ound in Append-ix A 
"

V. STATISTICAI DESIGN

The measurement procedure foll-owed three basic steps.

The first was the testing of the goodness of fit of the

nhsorr¡ed fronlloyr.¡f¡ |-i striþrrl-i nn h¡¡ r.cirpr ('lhi SO¡2.z.e _ Invvuu! v vq !! uYøuff,vJ q¿u u! 4u4rrõ vr¿r

order to cavry out this step, the raw d.ata received- from

the sixty-nine respond-ents were tabulated into a frequ,ency

distribution as presented- in Appendix B. The number of

respond-ents who scored a specific questionnaire item as

either -l 2. 7 L ô-r'5 nn l,he five noirrt sn¡le- vrêreL' /9 a' / vtt
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tallied" This procedure l^/as used for all thirty-six

nrost'innnaire items found in both Form P and Form E of thevuvu

questionnaire, The Chi square test was then applied on the

respective frequ-ency distributions between each correspond-

ì¡æ i-l-am ^n *he trn¡o cirrestioffnaifeS, The CfltiCal- Valçe atrl.16 J uçIlrut Ufrç VVVV YUçp u¿V

the one percent level was required to either accept or

reject the nul-l hypothesis that there is no si-gnificant

differences between the expectations and perceptions of
-l-^^nlrara ramorrf -incr tho qrrnorr¡i qôrr¡ rnl o of iheì r nrinc j.^^ì
LeaUJleI'S l'e8a] r ---- p**--v-Lyd'-Lo

The second major step in the statistical design was

the tabulations of the differences between the individual

perception (p) and expectation (E) scores into frequency

tables for each of the thirty-si-x questionnaire items'
rTì'l¡aoa fraarranni ^- ÕÉ^ øafar¡gd fg aS P-E Va]-UeS and fallJtlgÞg JJ- çqL¿UJ'rUrgÈ c-f Y a çJsr

into nl.rlnerical- catesories of -4 to +4" The tables were

then inspected in order to establ-ish any discrepancies

hotrn¡ocn norr:pntions and exnectationsuv vyvvv¿r j/v¿ vvì,

The third step was the calculation of the mean

^-^¡¡to{-i nr eaôres. ôn the fi r¡a nni nf cn¡l e - frnm the façUr\jJçU L,d- UI\Jf,f, r)UL/r UÈ, vll UIIç J! V ç j/v¿¡r v Ðvqlu, ¿r v¡¡r

data obtained from Form E, These means were computed for

each of the thirty-six items for the total sample and also

for the sr.lbgroupings of sexe âBe, experience, tenure status,

and educa-tional- background. The means v¡ere Ínspected to

establish items i,rhere the total sample and each of ihe

-rrlrærnrrnc laa-l .l lri c¡kr nr I n¡n¡ ^+^+i ^h õ i¡r'i th fefraffl tO iheÞ1,¿UË-t'UL,|pÞ IIU-LLI tlJöIl (Jl- -LUW 9-{yçU t/d- u-L\rrl'J vvr vtr r vóq¡ s u\

supervisory pro8ram.



CHAPTER IV

A PRESENTATION OF T}IE RESULTS

OF THE ANALYSIS

Prior to presenting the results of the analysis,

a resume of the purpose of this study is presented below.

The study was undertaken to exami-ne how el-ementary

-l-aonl¡^Éõ ñ^É^oi r¡aI il.ro qrrnopr¡i q^.1-¡r¡ r'nl a nf j-l.roi r nri nni no-l cuud.UIIU.Lù Ps-L\/ç!vEu v¿rç Ðu}JçrvrÈL/f y rLJ-LÇ \JI L/IrçrJ_ !/r_LI]L/JIJd-_LÞ

and to examine thej-r expectati-ons of the supervisory program.

The hypothesis was stated in the nul-l form:

There will be no significant differences
between the expectations and perceptions of
teachers regarding the role of their supervisors.

In addition, the study attempted to identify areas

nf ¡l i c¡nanqn^-- L ^ r- -^ ^-- ll^ - j1o.anha¡q I r¡opnanJ-i nn o orri êvnên-Ul LrJ-ÞçI'ejJd.IIUy UU LWeUII UIle uud.vlrEt- Ð }Jvr Uep UIUIIÈI d.llL,t (--,l.- -

tations of their principal-rs supervisory frrnction. The study

al-so attempted to establish the importance placed on various

sr-rpervisory activities by the following teacher subgroups:

sex, âBe, teaching experience, tenure status, and educational-

background.

Nine of Harrisr (L965) ten tasks of supervision

were used as the theoretical- framework for the studv:
/- \(1) Developing curriculum

(2) Organizing for instruction
/-\\t ) öraïrl-ng
// \{ L+ | Providins material_s\'./



a,/

f 5 ) A nønn -i -n æ f n-n Ingg1.viçe edUCatiOn\)) Jlf rc.rr6rir6 rv¿

(6) Orienting new staff members

( z\ Rel ati nrr snecial_ services\ f ./ rlulq vlrrõ uyv v

(B) Developing public rel-ations
/^\
( y / -uvaluatl-ng

The questionnaire, appearing in Appendix A, was made up of

thirtv-six items. forrr if.ems assocíated with each of the nineurr!J vJ u!/! ¿ ev¡¡¡u,

tasks of supervj-sion"

The analysis is presented in sì-x parts: Chi square

¡n¡l r¡qi q e¡21rrc.i c nf l-i.ra .l i sr:renanf-.\¡ hêirn¡oan iha norr-on-i:i nnsq¿¡Gf J ÐrÐ, qrfq-Ly ÞIÞ UJ Ullç UIÈVI çyqrfvJ uu uvvvvrl UIIU irvr vvy

and expectations, ranked questioruLaire item analysis based on

the magnitude of the discrepancy between the perceptions and

expectations, ranked task area analysis based on the magnj-tude

nf l-ho ¡i cnr^anqr¡nr¡ hotrn¡oon tho nofConti O-o onrl avnan'l--¡f i nnS.U_L Ul_Iy L.tIÞU-L ci!,d.tl\/J uÇ uvvçç¿r tJltg jJtjr U('p UJLJIIÐ d.ffu g^yçu ucl urur¿D 9

mean expectation score analysis for the total sampl-e, and

mean expectation score analysis for sex' â8e, teaching

experience, tenure status, and educational background"

The Chi Square Analysis" The purpose of the first

analysis r¡.ras to test the main hypothesis that there were no

significant differences between teacher expectations and

teacher perceptions on each of the thirty-six questionnaire

i-tems " A Chi square Value vras computed between the expect-

atj-on and perception scores for each item of the questionnaire.

The results of the Chi square analysis are j-llustrated in

Tabte III. The di-screpancy between the perceptions and
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TABLE I]I

CHI SOUARE VALUES SIGNIFICANT
AT Trm 1% LE\rEL

ftem
Number

Item-x (1L.; a^,.^-^
\/Jf,J U \¿L¿d-f, E

Value

1 emphasises the role of teachers when LL.Lj
cliscussing the instructional program with
members of the communitv"

2 succeeds in eval-uating my teaching 15 " 11
^^^,,-^+^-l ",C.UUUJ C. Uç¿ Y ô

t has a l-ot of infl-uence in híring new 30.59
teachers.

4- encou-rages me to incl-ude the special L9.I7
services personnel of the divisj-on in my
lessons or instructional program.

5 plays a major role in orienting new 40.96
teachers with the commuriity.

6 arranges for my requisitions for z"B:'xx
instructional materials that f use, such
as film strips, records, charts, etc"

7 gives d-emonstration lessons " 72"7L

B observes my teaching in the classroom. 37 "2L

9 provid.es me with opportr-rnities for 11"69
ínservice conferences and workshops,

tO works with me to improve the scope 47 "38
and- sequence of my curriculum.

11 shows new teachers how,to operate the 4L"76
audio-visual equipment and/or famil-iar-
izes them with the li-brary and other
instructional facilities of the school"



/ t. .\

l-A_uLE rrl (conrl-nueo-)

Item
Number

Item a'h'i Ç,¡rrql-o

Value

LZ gives me special time to plan and 62"46
develop curriculum revisj-ons.

13 encourages me to join commimity organ- L9 "I5j-zations ( Sðouts, Service Clubs, etc. ) .

L4 coordinates the special services of my L5.51
building, âs by arranging guídance or
audio-visual schedules to make them avail-
able to me.

L5 consults me before organizing the L5"26
students into different classes or
sectj-ons for the corring Year"

L6 helps me to evaluate the instructional 5I"32
aj-ds which f use in mY cfassroom"

17 rrspells outrt the duties and responsib- 22"9I
ilities to new teachers, even though this
information j-s availabl-e from the faculty
handbook or other sources.

l-B capitalizes on my special abilities, 25"82
especially when deciding committee
assignments '

Lg encourages me to select necessary 27 '41
audio-visual- and other instructional-
materials with his advice"

20 advises me to read a particul-ar book 55 "56
or take a certain course if he feel-s that
f have a lack j-n an area of professional
knowledge "

2L d.evotes a suffi-cient amount of time 7.2:-x-x
to the development of school-community
relations.



T^RT.I' TTT I ¡nn-f i nrrnd '\
¿ru!! !r¿ \ vv¿f u¿¡Iuuu /f

ftem
Number

Item ^t^i 
a^,,^-^vrr! uL1ud.f E

VaIue

22 provides me with an opporturnity to 20"66
meet new professi-onal candidates who seek
a position in this school"

23 plays a major role in orienting new 32.94
teachers with the existine school staff"

24 organizes my schedul-e in such a vüay 35"36
that things like team instruction and
team plarrning or ind_ividual_ plannÍng are
facil-itated "

25 discusses his evaluations of my 45.L3
instruction with me"

26 helps me to use the special services L3"34.
of our divi-sion as by arranging for field
trip transportation or arranging stu-dent
referrals to the appropriate staff
(psychologiste nurse, reading teachers,
etc" ) "

27 makes it easy for me to get out of my 2B.Bz
class to vi-sit another class in action"

28 helps me organize my instructional- L5"I9
program as by suggesting how much time to
spend in each content area of the
curriculum"

29 comments or remarks to me about my 52"L9
l-esson plans meeti-ng the goals of the
curriculum"

30 emphasises the contributions which 20"69
the special services personnel can make
in my instructÍonal program"



47

/ | ' -\'l'ABLll III ( COn-Cl-nuec-/

Item
Number

Item nhi S,¡rrgr-e
Value

3I sends me a prompt report of his 38.25
eval-uations of my teaching.

32 helps me in establishing curriculum 35.26
goals and academic standards for my class"

33 helps me organize special class groups, 48.63
committees, and other areas of instruction*
al organization.

34 permi-ts me to accumulate classroom O " 20*{-
materials and supplies (tapes, boxes of
chalk, pencils, papers, etc. ) in my room.

35 emphasized the advantages of working 7 "76x'x
here when I was interviewed" or before I
was hired"

36 explai-ns our instructional program to L5 "L5
parents and other members of the community"

xTo read each item correctly, each statement shoul-d
he nrer-.cded hrr ltMw nri ncinalrl""J

**Not s.ienificant.



êlrnêr-.tât'i ons was found- to be significant at the one percent

l-evel- for thirty-two of the thirty-six items. The null

hypothesis that there was no significant difference between

teacher expectations and teacher perceptions was rejected

for these thirty-two items. Only four items, "... arranges

for my requi-sitions for instructional- materials that I use,

such as fj-lm strips, records, charts, etc. rr ; tr . . " devotes

a sufficient amount of time to the development of school--

r'^mmrlr.r i tr¡ ro-ì ol.i nn e tt ' lt nermi ts me to aCCUmU]-ate CIaSS-uuIlulILLIJ Uy l- çJé- UMIÈ , " o o yuf rrr¿ uÐ r[v vv

room materiafs and supplies (tapes, boxes of cha1k, pencifs'

ñÕñôFc afn \ in mr¡ rnarmtl: ^.^^ ?r annL.aSiZed the adVan-papel'Ð t e vç " ) rrr -tlly -L \-/(Jlll 9 d.11\r ç1]ryrr

tases of workins here when f was interviewedr or before I

was hired.tt , were found to be not significant.

P-E Analysis. This analysis l^Ias carried out to

establish discrepancies between teacherst perceptions and

teacherst expectations of the supervisory functi-ons of their

principal. Each respondentts expectation (E) score for each

nf tho f.hirtrr õ.iv ^lrac{-i^-nai1.e items WaS SUbtfaCted frOmL,,-L UllY uIlJ-l UJ-ÞL{- qL¿çù urul!

his respective perception (p) score" These scores are

referred to in the study as P-E values and have a nulnerical-

val-ue of -4 to +4 depend-ing on the perception and expectation

Score5 recorded." The frequency counts of these P-E values

for each of the thirty-six questionnaire items vrere calculated

f or all P-E frequency counts and pl-aced into three col-umns:

(1) the total- frequency counts to the left or negative side
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of the zero col-umn, (Z) the frequency counts in the zero

column, and (l) the total frequency coi-ints to the right or
-nnci l-i r¡a ci rla Of the ZefO COlUmn. TheSe nercentaF ês Wefeyvu¿vrvv LvLv vvri4¡[r. frruuu yv¿vv¡¿vqõvu

calculated for each of the thirtv-six ouestior:naire items

and are presented as Table IV.

In this study thirty-two of the thirty-sÍx questj-on-

naire items had a high percentage of P-E values in the

negative col-umn, three items: rr. 
" " arranges for my requis-

iti-ons for instructi-onal- materials that f use. such as

film strips, records, charts, etc. rf , rr . o . devotes a

sufficient amor.:nt of time to the d-evelopment of school-

fÌñmmtln'i trr ¡pl -l-i nnoll ^nÀ lt amrrl¡¡qi zo.l tl¡¿ nrlrron{-^¡16q nfU\JllxlrLLlJ-L t/y I vJd. L,-L\JIIè , d.IJ.LL Utltl:,Ilo"Ð¿z,ULr Uf¿U d.LtVd.Il Ud.6vp vf,

working here when I was interviewed, or before I was hiredlt,

had fairly even dÍstributions of P-E values and one item,

rn:mber J4, rr".. permits me to accumulate classroom materials

and supplies (tapes, boxes of chalk, pencils, etc") i-n my

roomfr, had a high percentage of P-E values falling in the

zero column" F'\-r.rther analysis showed that item number J4

l^¡âs f.he onlrr item that had a hisher nercentarre of P-E ValUeS

in tho nos'itive Value cOlUmn than in the nesative valuev qlsv v¿rq¿r ¿rr urrv frvõq e¿ v v v q¿l

column" However, it shoul-d be noted that 60"9% of the

teachers had P-E values fall-ine in the zero column for item

ntsmber 34.

Ranked Questj-onnaire Item Anal-ysis. Since thirty-
two of the thirty-six questionnaire items had high percentages
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TABLE ]V

NEGATIVE, ZERO, AND POSITIVE PERCENTAGE
VALUES FOR P-E FREQUENCIES

Itemx
Number

T\Tocr=ti r¡a
Þar-r'ontq cro
r v¿ vv¡À vsõv

Values

Zero
Por,¡ on-l-r crc

Values

Positive
Þarnont¡ cro

Values

I
¿
3
4
5

7
B
g

t_0
l_1
t2
1V
L4
'l 5
IO
L7
1B
tq
20
2L
22
23
24
25
ZO
27
28
29
30
a1
1//

31
14
35
,o

49 "3
66 I
ot. Õ

'7^ /'
zl' a
.74 -7

^^o46"4
7)5
-77 0
BI "2
44 "g

/t'7 Q.

'78 I'
Á,ô o
ou. y
65.2
-7R 7
zot
6>.2
o_), c)

oy. o
oy. o

62"3
46 "4
72"5
56.5
63 "B
or. Õ

7L.O
t5 0
46"4

71 q
71 0
¿+ "ozl, a
ILL "ì

7,4 7
L3.O
¿o"L
)o"¿
18. B
23"2

R'7
L^ 1

4Y "V
L^ lJ
1.7 /,

¿O. L
7^ /,

18. B
1'7 /,

4lt a
l C, Ê,

¿o"L
18. B
27 "5
29.O
¿+ "ozl' a
IR R

¿O"L
¿+ "o
¿+ "o2Õ7

^Õo
71 0

17 n

1n 1

a¡-7 E.-1")
7t

lz n
f '7 /'

Õ.o
2"8

lal I

f lt 7
q'7

7.2
14 n

r6 R

¿o "ut6 R

10.0
tt 6
)a

1'7 4
1Z 

^
IH H

ÈJ.O
17 LL

tth

l_l_ " o

2V -1
2L "7
L+.2

)eFor a description of the items see Table IfI, p.44"
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of P-B values fatling in the negatì-ve column, the fourth

analysis was carried out to rank order the thirty-sj-x items

on the basis of these percentage values. The thirty-six

items were ranked from the highest percentage values to the

lnrnras,t nprr:cniâse values in the neEative coh.unn. I¡Vhen two¿vvvvu v vv¿

or more items had the same percentage value in the negative

column the zero column was then inspected. A higher zero

value percentage was considered to indicate greater accep-

tance of the null hypothesis, and therefore that item was

^l^^^^ in ^ Lisher rankins order. Thirteen items were]-/-Ld.UEL¿ IJf d. 1l¿órru¿ ¿ q¿r¡lrr¡b

ranked i:si ng +1^; - nrrrrra Ï/'flron tho nerCentages i^refer @r¡!uq uu¿r¿ó UIJ.Jù }Jl VUÇUUf Ç e VV¡tErr Uf¡ç yVr Vçrl uq6VJ VVçr

identical in al-l three columïls. the rank order of the items

involved remained at a tie" Nine items were tÍed in ranking

because of this situation. The rank order for the thirty-
qi v nrraefi nnn2j¡g items Can be fOUnd in Table V"

The lowest ranked item was rr. . " gives me special time

to plan and develop curriculum revisionsrt, and the highest

ranked item was rr. . . permits me to accumulate classroom

materials and supplies (tapes, boxes of chal-k, pencils,

papers, etc.) in my roomtr. Three of the four non-si-gnifj-cant

items, "... devotes a sufficient amount of time to the

development of school--community relationsrr, rr. . . arranges

fnr- mr¡ Ìâônrìri.itiOnS f6r inStruCtiOnal materi-alS that I USe,4v\49+U-

such as film strips, records, charts, etc. rt , and tr . . . permits

me to accumul-ate cl-assroom materials and supplies (tapes,
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TABLE V

RANKED OUESTIONNAIRE ITEMS

Tteml()l \TesratiVe Zero Positive Task
Rankx Number Percentage Percentage Percentage Area

v d.r L.tg Ð Val-ues

I
6
ñ

5
4
5

)J
l1
\I

2
¿
9

TLT
¿
t,
¡1
{o
lJ
\9

a

o
laì

L9
3
7
7
9
7
B
7
B
Z

3

L2
7

20
5

JO
11

{lal
., --
\2e

33
24
25

irg
122
¡7

13r\12
-z/l

27
r,R
u7

1B
30
L+

2
10
)o

4
I

tã
35*rfx-

1
¿-\
Z.

3
4
a

7

9
10
11

L2

1/'

L7
18

tq
2L
22
¿)
¿_+
)q
¿o
27
2A
/2 9,

70

BL.2
79.7
-79, 4
'/^ L
.78 /,

740

72.5
7L.O
oy. o
69 "6
65.2

6l.a

or. Õ

o¿. )
Áno

^^o

66 I

)).o
53.6
49.3
/tn Q.

46.4

17 n
1 -7 l-L

I IL øI

17 /'

23 "2
18. B

20.3
18. B
27 "5
t8"B

z+ "o

¿o"L
¿+ "o
¿o"L

30 "4
¿o"L
29.o
71 0
29 "o71 0
7/, a
71 0

46 "471 0

10.1
-.)I "¿-
4"3

10.l_
7.2
2.4

LL "5
2"9

th H

tr"o

r0"0
1Z n
-.IZ ô

1n L

al' 7

L3.O
17 7
11, Ã

lt 6

18"B
tr''7

2r.7



53

/ t. r\'JA-bL.U V ( COn-Ur-nUeCti

Rank
Item

Number
NTacreti rro

Þa'nnonf q cro

Values

Zero
Par-nonf-¡ cre

Values

Positive Task
ÞoTnorrtaCra 11 raor çJ vvrr uq6v fj.l- çd,

Values

a1
a/
77

34
va
1n

2B
q

1V
21)çì+x

6*àÊ)ç

34-xxx

46 "4
46.4
l-LlJ O

zo -l

34"8
rq o

7l' a

36"2

71, a
777
Áôo

18. B
I'/ TT

1l Ã

¿o "v
27 "5
23 "r

B
B
4
4

xThe thirty-six questionnaire iterns are ranked from
the larprest neøat'i rre nercer+^-^ -'^1"^ +^ the small-est nes"ativevrfç ¿qr6çpe Jrv6qurvv l.JU¿ve¿Lt/d,óY Vd.I(lç U\J UIIU È111d-IfçùU **-af,*-*' -
percentage value.

)+)+For a description of the questi-onnaire items see
l-abl-e lII, p"44.

)ex.xlfef, significant.
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boxes of chalk, pencils, etc") in my roomrr, were ranked

J-l-'i øl--' f^"øÈl¡ ì-lr-i r#r¡ f i f+1,ì qnÄ 1-1¡i nfr¡-ci vl-l¡ nao¡anl-i r¡o-ì r¡UII-Il'Uy- | ULlI-Uflr tIIII't/y-JII tJIl , d.Illl t/IlrL uy-ùI^ull r sÐ}Jsu u!ve¿J o

The fourth non-significant item, " " . ' emphasized the advan-

tases of workjncr hcro r¡rhen I was interviewed, of before I

was hiredrr ranked thirtieth.

Ranked Task Area Analysis. This anal-ysis vras carried

out to determine how Harris' (1963) nine task areas ranked

v¡i th rcsner-:-i, tn f.ho nor.r-:ont^-^ --^r..^^ .ì - .r-r^^ -^-^-r--i..^ P-Evvf urr J çÐ}JEv v UU t/.l-LU pçf L/çllud.Ë!g Vd-IL¿YÞ rr-L UIIU rfÇÉd.u¿vç

value col-Lunn" The aggregate P-E frequency values for the

four questionnaire items related to each task area, âs

outlj-ned in Table II, p.3B e were calculated to give a P-E

frequency table of numbers ranging from -4 to +4 for each

of the níne supervisory tasks. Percentages were then cal-

culated¡ âs in the P-E analysis, for the negative column, the

7ê7añ r:nlrimn- and tkLe nositive colunln. The nine task areasau¿ v , ur¿u yvv¿ vr

were then ranked from the highest percentage values in the

negative col-unuíl to the l-owest percentage values foimd in

the same column. The rank order of the nine supervisory

task areas can be foirnd in Table VI.

The l-owest ranked task area vras curriculum development,

in which 72"5 percent of the negative P-E values fel-l"

Orientation of new staff, providing inservice education,

^..^-ì".^+; ^- -+-ffihæ i¡--{-trr¡l-i nno-l 
^Fdôñi 

rol--i ¡n o¡rl
e)VaILlA UJUllr Þ l,d.l-l-II.tË 9 JllÞ UI'LLU UIUlLclI tJr È;d.rlr¿d' urL,IJ2 d'f,f\-r

nnnrdinr¡f incr --^ni --ì ca¡rri n^^ -i-l^^* fanked fesneCtir¡plr¡uuuf u-lrra v¿r¡ó ùPeU-Ld.-L ÐCa VJ-99Þ WUf Y ulJ.uif ! urr¿lvu ur v çrJ

with negative value percentages ranging from 68.5% to 55.L%.
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TABLE VI

RÁNI{ED SUPERVISORY TASK AREAS

Task Negative Zeto Positive
Rankx Number Task Area Percentage Percentage Percentage

Values Val-ues Values

1 1 curricurum 72"5 rT .7 9.8
development

2 5 Orientation of 68"5 22"4 9"0
new staff

3 6 
xiå:"T3ïË:ii:r",- 

65"6 23'2 Lr"z

growth

4 9 Evaluating 62"3 27 .5 10 " I

5 3 Staffing 59.o z6 "5 l-4"5

6 2 Instructional 58 "7 30 .I LL " 2
organization

7 7 ï::iåi"låirr""* 55 "L 2e '7 15 "2

B 4 Providing in- 47 .B 31.7 18.5
structional ai-ds

9 B Developing 46 "7 35 .5 LT "7
school--commr.mity
relations

*The nine supervisory task areas are ranked from the
largest negative percentage value to the smallest negative
nornont¡crr. r¡:lue.



Providins instructional materials and der¡el on-irg sr:hool-

¡om'"rr.ni trr i-oT ¿{i ons were ranked ei ghth and. ninth resnêct-i vpl vvvululv.r¿rvJ lv¿s !vu!!

with negative value percentages of 41 "S% and- 46.7/",

Mean Expectation Score Anal-ysis for the Total Sample.

The purpose of this analysis was to ascertain the importance

that the teachers placed on the various supervisory activities
d of i npd hr¡ the thi rtv-s-i x oirest'i nri¡a-i ro items . The mean

êr.nênt:tinn scores in lable V11 Were uSed. in this anâlvsis-

Mean scores greater than 4 "5 were used to ind.icate those

items that teachers f eIt their "orincinafs shoufd I'almost

always" be doing. J{ean expectatlon scores between 3"9 and

+ "6 ind.icated that teachers f elt that their principals shou-l-d

ttof ten " ca.rv Out these Sunê1.vi sorv a nt j ¡¡ j *-ì aa ôrragf,ionnairevr vçtl vu!!J UUtf UIJUùU Ðuyu! vIrurJ av vIVIUIUÐo WuÇ

items with means falling between 7"4. and 4"0 ind-icated that

teachers felt these activities should be carried. out

" occasionally't or more regularly than I'sometimesrr but slightly
. lt ^, il 

^less than "often"" Anv item which had- a mean below 2.0 was

consid-ered. to fal1 into the "rarely'l category.

The data f or this analysis are prlesented in Table VfII"

Two items had expectation means in the highest range, eleven

one sti nrnair.e items fell- into the 'l often" ra.ïìse ^ a.ncl nine

items had. means between 7"4 and +.0. The "rarely" caiegory

contained- only one item.

Experience, Tenure Status, and Educational- Background. the
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TABLE VII

MEAN PERCEPTION AND EXPECTATfON SCORESX

f tem+rle Mean
i\Tr rmhor- Porr:entiOnI\qltlu9! ! vr vey,

Score

Mean
l-vnonf ql-i nn

Score

Item Mean
T\Tr rmJror Perr'.entiOnI\'aUVVJ ! v¿ vvy'

Score

Mean
l-vnon*qf i rrn

Score

tq
20
2I
22
23
24
25
¿O
27
28
29
30
v1
12
33
t+
35
36

1
a
3
4
5
6
7
B
9

10
11
I2
14
f4
t5
IO
17
t_B

45
76
¿"o

2.2
a.a

z_"+
)"+
¿"v
2"8
IR
L"4
2"4
77
1/'I.O
2.9
2Q

77

7t
ZN
3.2
Zq

+.)
an
t,q
7'7

2.9
LLI

Itl

2.O
1'7
v7
2.2
71
¿"o
2"7
1!_

2"7
¿"o
l a,

¿"o
¿ø)
2.2
l a,

7ã

2.9
3"2
),o
77
lJ lJ
ltl

4.6

)"o
72

4.4
47
1.2

ZR
4..3

)€Means are based on
1 - never. or almost never,

-K++For a description
Tabl-e III, p"44"

o f 'ì r¡o-nni n* q,r::l e ranrri no ffOmd- IJ V g- |,Vrf ! u Ðvq¿v r q¡rõ+¡¡t-

to 5 - always, or al-most always"

of the questionnaire items see
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TABLE VIII

QUESTIONNAIRE ITEMS FALLING IN MEAI\ BXPECTATION
SCORE RANGES FOR THE TOTAL SAMPLE

Exnectation Mean Expectation ltemsx
Ranse

Â I mn qt q -l rn¡qr¡q
n!¡!v p v

0ften

4.6 - 5"o
l-4"O 4,)

L5, 25

l, 2, ll, 77 ,
18, 21, 24, 26,
3r, 34, 36

4 lt h
)9 a9 )t

9, L2, 14,
2L, 27, 35

fìn¡lq'innqllr¡vv vuu4v¿¡q+¿J 5.5 3"9

Rarely 1"0 - 2"O 13

*For a d.escription of the questionnaire items see
rTnlr-l a TTT n ltLL-Ld-Uf ç LLLt yoTT.



59

purpose of this final analysis was to discover the import-
*r ^^^r the thi rtv-S'i r¿ arrosti nnn:i re i tem,s bv eaChd-LlvÇ l-,lJd.\/ç\t \JIr vrrv vr¡lr uJ Ðr^ YUgÐ Uf L/iUlC,lr v r vv¡¡¡p uJ (

of the fol-lowing teacher subgroups: sex, âBe, teaching

experience, tenure status, and educational background" As

in the previous mean expectation score analysis for the total

sample, scores of 4"6+ indicated which items the teachers

felt their principals shoul-d I'afmost alwaysrr be doing"

Scores falli¡6r ì'rofr^raan z o and 4"6 indicated items that theuvvJ vu ¿qr!+f¿õ pv wuuvvLL J o J

teachers felt their principals should rroftenrr be doing.

Scores fattinr]^^+Ì.'^^n 7 / and 4.0 indicated that thoseUvvI vÐ Iq!¿rrró Uç UVVçglf -,i o I

activities should be carried out rroccasional-Ivrr or more

reEularlv than rrsometimesrr but l-ess than rroftenrr. The mean

^+^+'ì^- ^?ores for al-l si:hrrrol:ns âre nrês,ontad in Table IX.ç^Pç\/ Ud, U-L(Jlf ùU\JJ UÈ f,lJf d,al uqu6r vuyp qr v }JI U')UIf UYU IaJ

(") Sex. Both the male and female teachers rated- one

cornmon item, number twenty-five, a mean expectation of 4"6;

five items were incl-uded in the 4"5 range; and five items in

the 3"5 to 3"9 range. In addition, the mal-e teachers had six

items in the 4.6+ expectation range, four items in the 4.0 -
/' tr' ^-C two items in the 3"5 3.9 range, The female-o) rd.flóÇ, d-rr\

teachers did not rate any items above 4.5; they rated seven

items in the 4.0 - 4.5 range, and four items in the 1"5

3,9 range" The questionnaire items falling in these three

^-.-^a-l-^-l-irrr'c.rr ç^¡,çv'o'ion score ranges are presented in Table X, 0f

the total thirty-six questionnaire items, the female teachers

^^^ø^rilr^i ^r^^- meâns on onlv six of the items.ÈUVf YU .L.LJÈ;IIEf rr¡vq¿¿u vrr v¡¡!J
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TABLE X

QUESTIONNAIRE ITEMS FALL]NG IN MEAN
EXPECTATION SCORE RANGES BY SEX

Que sti or.Lnaire ltems*-
Sex Occasj-onally Often Al-most Always

3.5 3.9 4.0 - Lr"5 4.6 - 5"o

Males and females 4, 9, L2, l-, fB, 24, 25
14, 27 26, 36

Mal-es only 2, 10 3, 5 , 2L, 11, 15 , 17 ,

15 23, 3r, 34

!'om=los, nn"l rr 3, 5, 2I , 2, ff, L5,35 !7" 25, 3L,
)+

-x-For a description of the questionnaire items see
Table III, p.44.
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(b) Age. All age subgroups had six common items in

the 4.O - 4"5 range of means, and one j-tem, in the 3.5 3"9

range. Those teachers i-mder thirty years of age had addítional

items in the 4.6+ range, seven items in the 4.0 - 4.5 range,

and six items in the 3.5 3"9 range; as outlined in Table XI.

The teachers in the 5O - 39 year age range rated five items

above 4"5, four items in the 4.0 - 4,5 range, and fifteen items

in the lower mean range. Those teachers over thirty-nine years

nf . o æa 1¡ orl ^nô i *om i f om ol ar¡otn 'i n tho /t f-, Fãn Õô ncl.acnrr¡UI'd.Ëe flAU- UItt vIUVUflg JII ullÇ ao\J-1- f d.rl6ç uc].uçóvf J,

five items in the 4"0 - 4.5 range, and three items in the

3"5 5"9 range" 0f the thirty-six items, the middle age group

scored twenty-seven items as high or higher than the expected

means of the other two groups. The ol-dest age group scored

lower expectation means than the other two subgroups in twenty-

sl_x l_rems.

(c) Teachj-ng Experience" The four subgroups involved+

had- common agreement on only four items: two in the 4.0 -
4"5 range, and two in the 1.5 - 3.9 range" Those teachers

with less than three years experience had means of 4"6+ on

two itemse means of 4.0 - 4,5 on nine items, and means of

3.5 3,9 on nine items. The teachers with J to 6 years of

teechins exneiîience al-so had two items with means of 4.6+.

In addition this subgroup had ten items falling into the

3"5 3.9 range. Those teachers with 7 to l0 years of

o-¿no7.i êrìnê i nd i ^^+^^ ôi -¡ ^ltestionnaire items with means inu,\pul- ¿gt.LUv Jtr.L¿Jçd. uçLl Èr^ L1u
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TABLE XI

QUESTIONNAIRE TTEMS FALLING IN }/EAN
EXPECTATION SCORE RANGES BY AGE

Questionnaire ltems*
Age Occasionally Often Almost Always

3.5 - 3.9 4.0 - 4.5 4"6 - 5"o

All groups 5 L, 2, 17,
lB, 23, 36

Under J0 3, 4, L2, 9, 11, 24, 15, 25
L4, 22, 27 26, 3L, 34u

35

io - 39 3, 4, 6, 11, L2, L4, L5, 24, 25,
B, g, 10, 14. 26u 3L

20, 2L, 27 ,
28, 29, 50,
32, 33, 35

Over 59 9, 24, 34 3, 15, 25, ll
26, 3r

xFor a description of the questionnaire items see
Tabl-e IfI, p.44"
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the 4"6 - 5"O range, nine items in the middle range, and nj-ne

items in the mean range of 3.5 3"9. The over-ten years of

experience subgroup placed two i-tems in the 4"6+ range, nÍne

items in the middle range, and five items in the lower mean

t.-trìÕÕ rFl.ra nlqnomonJ- nf ^'testi6nftaife items Can be fOffnd in

Table XII" The 7 to 10 years of teaching experience subgroup

scored means as high as or higher than the other three sub-

groups on nineteen items, while the more experj-enced teachers,

those in the over ten years subgroup, scored means as low as

or lower than the other subgroups on eighteen items.

(d) Tenure Status. Both the probationary teachers anc

the tenured teachers had common agreement on one item, number

twenty-five, with a mean score in the 4"6+ range" The two

subgroups had seven i-tems in the 4.0 - 4.5 category and six
items in the 3.5 - 3.9 range. The probationary teachers had

two items with means in the 4.0 - 4.5 range and four items i-n
the lower mean range. Those teachers who had tenure had one

item, number fifteen, in the 4"6+ range, four items in the

4"O - 4"5 range, and three items in the 3.5 - 3.9 range. The

-i-^-,,-^l ^,,ì^^-¡11¡ nf i-ao ¡lnan^ L^l ^ ^arro-l ì-^ n¡ Jr-i crlror nnuçrr(¿r çLL ÒL¿uÉJ. LrL¿}J \JJ r/ud.urrçr Ð rld.Ll lrred.IIÞ ugLrd._L t/u ul.' IIIb___

trn¡ontr¡-f i rro i tems " Table XIII ill_ustrates the ptacement of
the various questionnaire j-tems in the three mean expectation

(e) Ed.ucational- Background. As displayed by Table XIV

al-l- five subgroups had cornmon agreement on only two items
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TABLE XII

QUEST]ONNAIRE ITEMS FALLING
IN MEAN EXPECTATION SCORE

RANGBS BY EXPERIENCE

Questionnaire ltemsx
Experience Occasionally Often Al-most Always

3"5 - 3.9 4"o - 4"5 4.6 - 5.o

^t 
-l

¡IJI 6J (JLtP,) F'21t9 -aZ)s )O

Under J years 2, 10, L2, L, 3, 4, 25, 1Lr

LL, L7, 18, g, 11, L5,
24., 27, i3 26, 5L, 35

i * 6 years 3, Lr, L2, f , 2, 9, L5, 25
22, 27, 55 11, 17, lB,

^1. ^a 21/r4s /os )Ls
-l)4-

7 - 10 years l, 3, 4, 6, 10, 11, 2, L5, 24,
7, 9, 27, 12, L4, L7, 25, 26, 3L

29, 30, 34 18, 32, 55

ôrror lO r¡o=rs 3, 6, 9, I, 2, L5, ff, 26v v v¿ r vu¿ " 
Li', Lu' LT , lB; 24',

25, 3L, 54

*For a description of the questioTlnaire items see
Iable I1I, p.++"
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TABLE XIII

OUBSTIONNA]RE ITEMS FALL]NG IN
YEAN EXPECTATION SCORE

RANGES BY TENURE

Questionnaire ltems)e
Tenure Occasionally Often Almost Always

7^ zo {-LÕ-lrF, Lr6,- ãn
)./ )oJ tøl /.v

Both groups 3, A-, 9, 11, 18, 23, 25
12, 14 , 2L 26 , 3L, 34. ,

36

Probationary l-, 2, h., L5 , 35
teachers 7

Tenured
1-^^^1^^-^

6 )7 7q t ) 1',7 t5/ t ¿t g J/ Lt ¿, LI 9 L/

2lj

*For a description of the questionrraire items see
Tabl-e If I, p.44,
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TABLB XIV

QUESTIONNAIRE ITEMS FALLING IN
MEAN EXPECTAT]ON SCOR-E

RANGES BY EDUCATION

Questionnaire ltemsx
Ed-ucation Occasionally Often Almost Always

3"5 3"9 4.0 4"5 4"6-5.o

All grou-ps l, 24

Teacher 3, 4, 5, 6, L5,31 2, 1I, 23,
trainins 9, L4, L7, 25, 26

1é; 34" 36'

1 year 4, 5, lo, 2, 3, 9, ff, 25, 3I,
university 22r 27r 28, L2, L5, L7, 34,35

29, 30 18, 23, 26,
36

2 years 3, 4, L2, 2, 9, fl, 15,25,36
university 20, 2L, 27, L4, L7, 18,

2g , 30, 34, 23, 26, 3L
35

l- degree 3, 4, 5, 2, 11, L7, L5, 25
9, lo, 14, 23, 26, 3r,

18, 2L, 35 34, 36

2 or more 12, L4, L7, 2, 3, 4, 23, 34
degrees 2L, 22, 27, 5, 9, 11,

zÃ t5 lR )qr) 
;:6', ;l', Zá'

-KFor a description of the quesiionnaire items see
Tabl-e f II, p "44 "
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which fel_l_ in the 4"O - 4.5 mean expectation range. The

teachers who had teacher training onty had means of 4.6+ on

five items¡ âs did those teachers with one year r.iniversity

backgrourrd" The former subgroup placed three items in the

4.O - 4.5 range, while the latter placed. ten items i-n that
same mean range" The teacher-training group had nine items

in the 3.5 J"9 range, and those teachers with one year

university placed eight items in the lower category. Those

teachers with two years i.rniversity training placed three items

in the 4.6+ category, nine items in the 4.O - 4.5 category,

and ten items in the 3"5 3"9 category. All teachers with
one or more degrees placed two items each in the mean range

of 4.6+" The teachers with one degree had eight items fa1l
into the 4.0 - 4"5 range, and nine items fal_l into the j"5

3"9 range. Those teachers with two or more degrees had

means in the 4"O - 4"5 range on twel-ve items and means in
the 3"5 3"9 range on seven items" Those teachers with one

year university training had eighteen items with means as

high as or higher than the other four subgroups, The teachers

with one degree rated el-even of the thirty-six j-tems as row

as or lower than the other subgroups.



CHAPTER V

SUMMARY AND CONCLUSIONS

I. T}IE PROBLEM R_ESTATED

The ¡¡p<ont strrdr¡ ü¡as urrdertaken for the purpose ofJfrv y¿ v uv¿!

rì o-¡or-m.i n-i no lrnrnr e-l ementartr f.ear:herS nefCoi r¡p the sl lner-¡¿¡-+++¿-Õ +-v vú UçqvIfçI Ð i/ur vv¿ v v

rri cnr.rr r,nl o ¡f l-laoi n nninni¡21S and Of di sr-.ô\¡erinrr what
v I Ðv¿ J t vlu vJ UIIçJJ pf rf tvr}Jq¿Ð qaru vr v v¿ 4r¿b

these same teachers expect of the supervisory program.

F\,r"fhar- tho writer wished to establish whether significant! g¿ vrlv ! 9 vrrv

d-ifferences existed. between the teachersl expectations and

nor-nar¡f i nnq. nf fhoi r nri nr-.i n:-l I s sl:nerrri .tr'"ønl-i nn
-J- UIIYIJ lJlr.trvfyd.-L Ð ÐUyÇr V!')\/¿J rwrvvrvf,f c

The sampl-e in the study was drawn from the elemen-

tarv teachers of St. James-Assiniboia School Division No"2.

II. SUMMARY OF PROCEDUFE

In the review of the literature most authoriti-es

agreed that supervision involves ten fairly distinct maior

tasks as outljned by Harri s (f9Ø) " The theoretj-cal frame-

work employed- in this investJ-gation was based on nine of

these tasks of sj-rpervision. The nine tasks used werel

/- \ -¡r¡a-l nnino nrrrr-jgllf¡Jfl{.r/ ueve-LUpJ-ll8 çL¿I'r

/ ¡ \ ^rsartíz.inE for instruction\1) v- Ò*--*----o

/ -\lt ) ötalf l-ng

lL\ Prorri cji np" materials\T,,/ trvv

lq) [nronoinr fav- i_nSefViCe edUCatiOn\ ) ) -fl.r I c-rr6!f 16 I v¿ I
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(6) 0rienting new staff members

( 7 \ Rel ati i.r s snee -i al- services\ r/

(8) Developing public relations
/ ^\( 9) Evaluating

A modification of the 0pinion Inventory of Supervisíon

(o.f "S"), d-er¡eloped by Marquit (1968), was used". This

questionnaire contained. thirty-srx items, four items in each

of the nine tasks of supervision. The d"ata from the mod.ified.

f orms of the O.I.S ", one d-ealing with perceptions and the

nthor^ doaIirrr rn¡ith êxnêr:tatinns vrer.' ny1àIrrzed fnr statisticafV U!lU! qVq¿lrtó VV! Ur¿ Ç4}Jçç uø urvtIU t vvvr v ett\¡¿J !vq

significance.

The Chi square test was used to establ-ish the good.ness

of fit between ind-ivid-ual items on the two quest-ìonnaj-res.

The d-ifferences between pelception and expectation scores,

P-E values, were examined to Íd-eniify areas of supervision

where a discrepancy existed between teacher perceptions and

teacher expectations. The mean expectation scores fot the

thirty-six items were used. to establish the importance

placed- on each of the items by the teachers as a whole as

wel-l as by the f o1l owing teacher subgroups: sex, a9et

tosnhiz.rc, êLnêriorr¡o. tpirrrro st¡tris- and ed-ucational back-u9øu!¿!lfó u^yç!rçrivu,

grouncl.

III " SUMMARY OF FINDINGS

Ihe null hypothesis tihat there would. be no significant
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differences between the expectations and perceptions of
teachers regardi-ng the role of their supervisors on thirty-
two of the thirty-sÍx questionnaire items was rejected on

the basis of the chi square test. The differences between

teacher perceptions and teacher expectations on these items

were foi.ind to be significant at the one percent l-evel. The

thirty-six questionnaire items were then ranked accor',ding

to the P-E values.

The nine supervisory task areas were ranked as folrows,
according to the percentage values of the P-E values, begin-

nins wi th the L'ì ^1^^-+ *^-^rntaçte rr¡l rle i n tho nacrrti rroalrrrõ vv¿ urt er¿u falÈ;ffçrJ U PUJ U9-- -*(]-

col-umn to the l-owest percentage value in the same column:
/. \(f ) Cumiculum development
/o\l2) Orientation of new staff
I z\ Ðrorri cJi ne' i nservice ed.ucation nnd nrofossional\2,1 !IvvT_*-.t6 llfDE¿ VJvç gUUVd-UI\Jrr C¡fu jJf,UJg,)r)_

growtn
lt \
( 4 / ¡.;Val-Ua-tr_ng

/c\ eJ-nffiø^
\) / LJ ud-l-JJlJ.Ë

/.\(b) Instructional organization

0) Coordinating specj-al services

(B) ProvÍding instructional aid-s
/n\(9) Developing school-*commi.inity relations
The total sample identified severa] questionnaire items

which should be further examined" The following two super-

visory activities were identified as items which should
rralmost alwaysrt be conducted by the principal:
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(1) consult me before organízrng the students
ínto different cl-asses or sections for the coming year'

(2) discuss his evaluations of my instruction
with me.

The foll-owing eleven supervisory activities were

identified as j-tems which shoul-d rtoftenrr be carried out by

the principal:
(f) emphasize the rol-e of teachers when discussing

the instructional- program with members of the community,
(2) succeed in evaluating my teaching accurately,
3) show new teachers how to operate the audio-

vísual- equipment and/or familiarize them with the library
and other instructional facilities of the school,

(4) rrspell outrr the duties and responsibilities
to new teachers, even though this information is avail-
able from the faculty handbook or other sources,

lql ¡oniJ-o-ì iza.\?1 mlr qnoninl ôhilj+i^õ o-norì'i :llr¡\) / ud.pr uÕ.J-J-¿e ull rrrJ Ð}JEUad.r d.LJrJl- u-LçÞ, Yù]Jçvra¿¿J
when deciding committee assignments,

(6) play a major role in orienting new teachers
with the existing school- staff,

Q) organize my schedule in such a way that things
l-ike team instruction and team planning or individual-
plaruring are facilitated,

(A) help me to use the special services of our
divj-sion as by aruanging student referral-s to the
^*^-^^a-i ^'l-^ õ+ôff (nn-.¡l¡^'l næi -J- nrrÉõ^ raorlinil-a-n]¡¿peiauuJ.'upJ'-Ld.t,fJ Þ tJd.-LI \PÞy\.IIuruórÞ t/' LrL{-L Þue r Yd.\-rrrf$ uud.urfçr Ðe

'\
e) send me a prompt report of his evaluations of

--. +^^^1^.i,my ueaorÌrng,
llOl - narmit mc t¡ accumulate cl-assroom material-s\¿vloo. }/vr¡r¡rv lrrv

-øÄ crrnn-lìa< l*qnoq l-rn-^c nf nÌ¡o-ll¡ nonnilq Ìì21-ìÉanO SUppf-- -JxsÞ ur \,rLd.rr\ j.*ì,-=f t
t\e-tc. / r_n my room,

(11). ". explain our lnstructional program to parents
and other members of the commmity.

There appeared to be high supervisory expectations in

three task areas:

(f) Orientation of new staff,
( 2\ Tlorro-l nnir^^ cnJ¡nn"l ^^mmìlni tr¡ rel ¡ti Or\-/ ..- . -*----18 scnoof-oofillll*-* -J -*-f,s ¡

/ -\\t ) Evaruaïl-n8.
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The questionnaire item, ,,... encourages me to join
community organizations (Scouts, Service Clubs, etc.)", was

identified as an activity which should rarely be carried. out
lrr¡ tlro nr-innìn¡l

In general, the subgroupings by sex, âg€, teaching

experì-ence, tenure status, and educational background supported

the results obtained from the sample as a whole. However,

i n {-laa on-l -r- j q qor¡ar-cl i ni-a¡aeti ¡æ nni_Lf] urre arrary s-- , uv v vr qr -,1 Lel.es tl.rtg pot-nïs arose :

/r \(1) Male teachers had higher mean expectation scores

than female teachers.

(2) The thirty to thirty-nine year old age group had

the highest mean expectation scores in the age classification,
r¡¡hereas the forty and over age group had the lowest mean

^-,^^^+^+i ^-expeu La uro-n- scores.
/ -\l3) In the teaching experience category, those teachers

with seven to ten years experience had the highest mean

expectation scores, whÍle the teachers with more than ren

years experience had the l-owest.

(4) The tenured teachers had higher mean expectation

scores than those teachers still on probation.

O) fn the educational background category, the teachers
..'i +l^ llni r¡ersi ir¡ ir-i ni næ l¡oÁ i-l-'c hi crhosf_ morrw-L t/Il ullu yed.].' wrrvuf, ùr_ uy tr'äJ-IJ_J-IÌ$ -1.ì.âQ UlL_ _ _ ..._*.1 expeC-

tatj-on scores, whereas those with one degree had the l-owest
qa\a\ìâôe
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IV. CONCLUSIONS

The assumption was made that effective supervisory

programs are founded on cooperati-ve efforts between the

teacher and his supervisor. That is, the supervisor and

teacher must have a mutual- understandine about what the

other is doing. The teacher should be aware of what his

supervisor is doing as he carries out the supervisory pro-

^*.r -r-1^^ te:r.:horf s nêr^^*-r-; ^-^ ^f r-r,.^ ^":uld beÈil d.Iti, d.Ill¿ UIJ-ç uUd.vJ-lUI Ð .[:,cr UçP uf Utlù (JJ urrs PJ tJÈ;r d.rll ')IL\

congruent with his expectations"

The findings of this study indj-cate that there were

-.i -.^;4; ^^*+ ,lì ff^-^*^^^ r^^+,.,^^* +^^^r^^- Tlêïîtìênti nns ¡ndÞJ611IIIL/d.J-.r L, L-¡-IIIUI_ UIIL,UÒ L_,'U t/WUUIL L/UClL,LJ-UJ IJYr L/Yp UJ\r11È d,I

teacher expectations in thirty-two of the thirty-six super-

visory activities contained in the questiorrnaire. Since

there was little congruence between the perceptions and

expectations held by the teachers on these items, it is
postulated that there has been minimal effective supervísi-on

occurring in these areas. However, Stewart (tgfO) foimd-

that the degree of effectiveness in the supervi-sorsr per-

formance of supervisory tasks was the teachersl major concern

rather than the type of supervisory activities performed

per se. If this is the case, then Stewartts findings lessen

the delimitation that the thirty-six questionnaire items

used in this study may represent an incomplete picture of
-l-l^ ^ +^;-^r ^'.-orrli son¡ frrnr:ti nn Thê r-ìrêSelft reSultS wOul_dutl-c, uLJ ud.J ùLrPçr v r Ðvr J r ulv uf,vrr o _LIIÇ jJr Ç

then suggest that there has been minimal effective supervision
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in the elementary schools of St. James-Assiniboi_a School

Division No" 2"

F\,irthermore, the findings of this study support those

of Bradfietd (L964), Munnetty (tg7o), Stewart (tgZo), and

Saxe (tgZZ) in that el-ementary teachers receive very little
s.rlnorr¡i qi nn fr-nm il¡oi Yl ny-i nnì nq-l Tn +hì ^ ^-t-,,^-. ì -l- ..Ðulvç¿ v¿Ð¿urr r¿v¡u -..1 S SILlO.y l_I WaS

concl-uded that P-E val-ues falling to the l-eft or negative

side of zero indi-cated that the teachers felt that their
nfinf-.inq-l In¡9q nn* nonør¡ìnæ nrl* qrrnorrri e^Frz o¡'l-ir¡i+i^-,,*- no r carryrng , *--.r,y aclJ_vl_rJ_es to

the extent that they felt he should be doing them. p-E

vatru-es falling in the zero column indicated that teacher

perceptions and expectations were congruent and that teachers

were satisfied with the amor.int of supervision taking place"

Those P-E values falling to the rÍght of zero, on the

positive side of the table, showed that the principal was

doing more supervisory work than was required of him. The

results presented by Table V, p"52, indicated that teachers

i¡/efe bej ng lind ^---'i ^^r i n a f arcrê m2 inpi *rr nf l-1ra *1ri n-l-r¡-vvu¿ v vvrrró tn¿uUl- ùL¿P(!J- V-LÞçLl ___ _ ___ o_ ---_JUJ.'f Uy UI l;IIe UllIf'Uy-

six question.naire supervisory items. It is even. more signif-
icant that the results presented by Table VI, p"55, showed

that teachers were not receiving enough supervision from

their principals in all nine supervisory task areas. Thus

it is concluded, within the limj-tations and delimitations of
this study, that elementary school teachers perceive there is
\/erv l'i ttl e stlnorrri si nn lroinø c.nndrrntod hr¡ thai r rrr-ír¡ni¡ol auujrv¿ v ¿Ð¿v¡¡ vv¿rrõ vv¡ruuv uEu pJ urlçf r jJt laru-L!,d.IÞ,
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ancÌ that the supervision that is being carried out is
relatively ineffective.

The review of the related literature and research

presented in Chapter II indicated that elementary school

nrincjnals view their role âs chanrrinpr from that of a mere

manâsins head teacher to that of an instructional l-eader.

However, Coleman (L972) was opposed to this poj-nt of view.

He felt that the role of the princi-pal shoul-d be moving in
the opposite direction, from an educational- leadership

position toward a managerial- or administrative leadership
/a 

^.^ 
\ - 

^ 
/ - a-^\positi-on. MacKay (1969) and Saxe (L972) both felt that the

principal shoul-d be an educational- leader; yet they both

r.i io| finIincr- +1.ì-+ l-l-r^ nninnino'l oai-rr-l l¡¡ <nonrlq r¡êai\r I i ftl ov¿ uvu r¿rru!¿¡óÈ UIICI U UJ.r(; Yr IJ-I\/Iyd.J- d.L, UUtd--LJJ ÞyYl.r\rÞ V çl. J JJ L/ UIY

of his time in a supervisory role. The present study

orrnna¡l-c {-}rai ¡ f i nÄ i næc l-}¡ot a-l aman-l--nrr qn?rnnl nr-i r¡ni ncl c
'lujJjJ\Jl uÈ uJ.lsJJ. I-LJ.ILtJIJ-È;Ò Ullcl Lr ç-Lç-tllsLL Lrd.-L y ùuII\JL,,I },,L l-IiUJ}/q.rÐ

provide minimal effectj-ve supervision as an instructional

leader. It is interesting to note that two of the question-

naire items where the teachersf perceptÍons and expectations

were congruent, rr... arranges for my requisitions for instruc-
tj-onal materials that I use, such as fil-m strips, records,

ch¡rts - etr: ^ rr ¡nrl " net.mits me to accumulate classroom9 vvv. t

materials and supplies (tapes, boxes of chalk, pencils,

nânel.s- etr:-) in mr¡ roomrr- tend. to be manâEerjal jn nature.l,syv¿p9 v¿4q!

It may be that the elementary school principals of St. James-

Assiniboia are assr-irni-ng a managerial role, whereas the
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*aanl¡arq avna¡f the'jr nrirni nql *n f i I l. the f Ole Of ATIyrrr¿v uv ra¿f

i nstructional l-ead er .

It has previously been stated in Chapter I that the

el ementzrsr s¡1,rnal nrirni no,l mUSt take the l-ead With hiS OWn},! ¿]]v Ilg

staff in the improvement of instruction. Brad"field (1964),

Jarvis and Pounds (1969), and. Parsons (fgZf) support this
nremiso in their findinç,s- Thê nr.êsent strldr¡ ânnêârS to. I r¿v

"ìnd-icate that this i-s not the case in the elementary schools

today 
"

Both Geis (f967) and- MacKay (1969) found that new

teachers need special supervisory attention" In this stud.y

teacher expectations \,vere found to be very high in the task

area of orientation of new staf f members, yet the f ind-ings

also showed. that this particular task area ranked extremely

low with respect to the amount of supervision being carried
nrrt hr¡ tho nr.-i'noinal rlhis task 2Tên " thp nrientii¡rr Of newvu v y! ¿flv o lrf ru UøulL sI vs 9 u¡¿v v¿ IvIf

staff members, appears to be a very critical area in the

^-.; ^+.i--Ç^rÐu¿*ó o*ycfvisoff program and one which requires immed.iate

attention "

Only one questionnaíre item, " o. . encourages me to

join community organi.zations (Scouts, Service Clubs, etc,)",

fel-1 into the category with which teachers 'l rarely" expected

their princípal to become involved-. This expectation was

hel d hrr thc tntal nonrl at-i on samn-l ê .as well_ aS the f ive sub-

groups. It could- be that this particular supervisory

activity would, be more rel-evarÌt in a vural- setting"
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V" IMPLICATIONS

The findÍngs of the present study suggest the

folln¡n¡inr¡ imnlications for the sllnerr¡isôr\¡ rn-lo nf ih*¿r¡y_LJUd- UrutL¡t _L Ut' _".e

elementary school principal"
(1) There is very littl-e congruence between the per-

¡^*4-i ^- - ^--r ^-r-^-r-; ^* ^ hel d l¡r¡ ihc teachers rec.nrrf i ncr f.hovÇjJ urvaaù d.J.JL¿ ç.^l,Y\- Ud. t -L\JIJ.Þ IIUIU uy uilv UC--_--*

role of their supervisor. 0n the basis of this fact it is
nOs-1ill:f.oI th-+ ..t-ì^^ -,,.^^---i s,i nn hai nc, r.^nrìrr¡l_aÁ 1r¡¡ l_l-,1:vÐ uurcl uuu ur.t.cl t, l,IIe bUueI'V*-_-*- -JII(IUO UeO_ Oy Ine

elementary principals in the elementary school_s of St"

James-Assiniboia i-s i-neffective as far as thirtv-two of the

thirty-sir questionnaire items are concerned. rt appears

obvious that the elementary principal needs to place more

emphasis on almost all supervisory areas in his school in
an attempt to rectify this sj-tuation"

/ o \ ña\z) ¡rementary principals should be aware of the areas

of high expectations held by their teachers. The principal
must be fully aware of the supervi-sory activities the teachers

expect of him in order that he can either make effective
adjustments in his supervision program or educate the teachers

on the rol-e of a supervisor.

3) ff administrators wish to improve their supervis-

ory programs, they can make use of the ranking of the nine

supervisory tasks as a model. Areas such as curricuh.m

development and orientation of new teachers appear to hotd

a high priority for immediate attentj-on"
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(4) The findings and conclusions of this study are

derived from elementary teachers' perceptions and expectations

nf ihoi r- nr-i¡¡¡.'ino1 I o orrnnnrri <rìrrr r.nl o Tl¡o nn<ci hi l'ì ir¡ ovi ql-q\JJ L/rlYJr r\Jf, J11\,-Lyd.r ù ùL¿pçJ V -LùrJr y r L.r_rç c J_J-r-Y jJUÈÞr U_L_Lr uJ y^JÞ UÞ

that the teacherst perceptions and/or expectations are

actually unrealj-stic. If this is the case it is paramount

that the teachers be educated on the role of their supervisor

for effective suÐervision to occur.
/ Ã\ Â afrrrl¡r nf -Flaa rr-n'i n.ro crrhærnrrni næ nf l-aonl\r,/ n sLuuy or_ uiÌe varfous suogroupJfrg o-L Leau.ners

will give principals some insight as to how different groups

of teachers on their staffs might generall-y feel and/or

react toward various aspects of supervisi-on. In this study,

fnr. or¿:mn] o m=l o tarnl¡or-q lrer¡a h i crhê1. êvñ^^l-^l-i nr - È1., ¡'q!e vuqv¿f,vr Ð ,-g - -XpeCIAIf OnS I.ffan

female teachers. It also appears evident that older and more

experienced teachers are more conservati-ve in their out]ook

towarris sllner\¡ision inrherea.g teacherS in their thirties and

with seven to ten years teaching experience appear to be

môrê rìom=ndino nf tho .qrrrrêr'-*-------*---Õ -*r-,*'vr_sory program.

VI. RECOMMENDATTONS FOR FURTHER RESEARCH

This thesis provides a foundation for further study

in the field of supervision. The resul-ts of this investÍga-

tion point towards a number of possible ínqui-ries.

(1) Research to d.etermj-ne the elementary school

principalsr expectations and perceptions of their owr. role

in the supervisory program. In this study it has been assumed

that the most effecti-ve supervisory programs occur when both
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l-aenhan qnd n-n-jnai nrl lrar¡o a hea-l thr¡- m¿tUal V¿OfkinS f elatl-O1l-

al¡i n rìl¡i c -ituati on caTr ônôrrr nì,ll r¡ i f hnth J:ho nri nr-i na Io ¿r¿¿u u:vJr vur¿ vLUø! vff,¿J JJ vv utt utlç yr ¿flça}/a!

and teacher agree on what the role of a supervisor is. The

present investigation suggests that elementary school- prin-

cípals may be assuming a managerial- role, whereas the

teachers expect their principal to f ill the rol-e of an ínst::uc-

tionaf leader" A study of principalsô perceptions and.

ÊLnêntati ons anrrl Ä l-¡o-l n l-n n-l ar"i fr¡ fllrthef hOW theV them-v¿u! ¿r J r 4! urrv! urruJ

selves view the role of a supervisor.
( 2\ aosearch aS to *ho omnhqq-i q which should. be placed.\L/vruyllgutu

on supervisory activities. There is evidence from the related.

literature and research that the principafs are und-ecided

about this emphasis. The research indicates that supervisors

should invol-ve a large portion of their duties toward. sllper-

vision, yet the study suggests the opposite to be the practice.

The question arises as to whether this ineffective super-

vision is d-ue to a lack of training of the principals in this
area or a matter of priority in their everyday workload.

/-\(3) Research of a sirnilar design to this stu.dy, which

would .investigate the role of the supervisor at the second.ary

level would- help to give a more complete picture f or the

public school system"

(4) Research of teachers' perceptions and expectations

of their supervisors and of the sÌrperv'isory program in a

TûraI setiins,
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VII. IMPIICATIONS FOR AÐMINISTRATIVE INSERVTCE

There appears to be a great d.eal of room f o-r admin.i s-

trative inservice in the area of supervision. This stud-y

suggests, within the limitations of the theoretical frame-

r¡¡ô'Fli rrsod that the element¡rr¡ teanhpi^s rre¡eral-l v feel both,ulr(]gtJJ

und"er-supervised and ineffectively supervised by their
nrirtr:inal Tho ne nnl ê rêeh^nei'Ì¡-l a P¡n the nlnnnirrr¡ and.o ¿!¿u }Ju v}J!v r v uyvrlu ¿ u¿v r vÀ u!lv }/lsiIir¿faó

i mnl ementi n.q of administratlve inservi_ce sessions can make

use of the ranking of the nine supervisory tasks as a list
nf n-ì nri ti os i l¡ nl pnni nc' thei r nr'ogrâ.ms . Th o î,'r1 r"p,r"izers canyr võr ! lre v! õqrr

also make use of the supervisory expectations helcL by the

ieachers in this study" By makÍng principals aware of what

the teache:rs expect of them, they can ad,just their super-

visnr-v 'nr.or"tam ar:r:ordi"nrrlv -if ihev feel the teachers'J t'*

êr.nôn*q-ì:-i nnq 2Tâ ilrqÈ-i f i oÄ
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St. James-Assiniboia,Manitoba
R

March 14, L973.

uear

Enclosed please find. envelopes addressed to teachers on
your staff. These envelopes contain a questionnaire
concerning the su_pervision practices of the elementary
onlrnn1 nri nni nql Tho m= inr- -nllrnôse of fh'j s, stlldr¡ rn¡'j 11bU!J.UUJ p1'IIlL,Ipd.J . If f u luoJ ur yur }/vÐv v! u vqsJ

be to examine how ieachers perceive the supervisory role
of their principal- and what they expect of the su-pervisory
program.

This stud.y is conducted rflor a masterts thesis at the
University of Manitoba. The source of alf information
will be kept in strict confidence" No teacher, prinçipal-,
or school- will be id-entified in the results of the study.

I would be grateful to you if you would pass these
onr¡e-1 ôïìês ollt +^ rr^1 ,F +^-n\g¡g 1¡¡þ6 are involved and if youUIlV üI\JyÇr) uu u t/(J J UL¿f uYd.vIJ

Wou-ld- encourage them to compl-ete them and return them to
me"

a qor:onri cuestionnaire wil-l be sent to the same teachersnuv

about three iueeks from now"

Qi r¡nar.o-l rr

Gordon Tovell
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I{innipeg, llanito)ra
i{¿rrch l4 , L97 3

Dear Teâcirer 
"

This letter :¡-s ã requesL. for your participation
ãs an eJ-ernentary teacher in a consensus studv concerningi
t.he supe::vi-sicn practiccs of your principal. The major
purpose of this stud¡' ruil_l be ,co examíne hor^r teachers
pe.rceåve the supervisory role of ilreir principal ancl v¡hatthey expect of thc supervisory program" Hopefully, resultsfrom this stu<iy lr¡itr give Lhe principal an in¿ex ãr the
impact. of his si-ipervisory program u¡rõn his teachers andprovide information on areas r¿hich can be improvecl.

This s È'udy is conduct.ed for a ma.steru s tiresi_s at theuniversi-ty of lranitoba. Ã ccpy of the thesis a]:st.ract.
'ø¿il-l l:e sent 'ro each. elementary schoor princípal in thed.åvisÍon and lvílt be ava:_Iable to 1,6u through him" Thesource of all j-nformal-ion will I:e kept in sirict. conficlence.lüa teacheru p:i::i-ncilJalu or schoor lvij-l be identifiecj ín
"rhe resul-Ls of the study" Do not sig:r your name"

Tf you can spare ai:out fifteen minutes in your busyschedulep yoLrr cooperat.ion i.¡írr be grat.efutly aþpreciated.
You will- receive two guestionnaires, one is- enciosecl
sr'i-th t.hås l-eLter arrd the other ivill follorv in about three
i.n¡eeks tåme " Pl-ease { r) v-eacl t}re instructions for theenslosed questionnaire very carefully o (z) compi-etethe guestj-onna.i-re, ancl (3) reLurn Íl in the self*acldressed,
envelope 

"

ï reEre'h. ímposing.n you at thís Ïrusy time of they€är" floivevero in arder that tlre study Jre as meaningfulas petssål:le t-'c ís very irnportant ,rhaL y,rur respônse Ëo thequestíeinnarre be incl-ucLecl in this survey" Therefore,ï shali- ]:e very grat.eful 'eo you íf you r,virt reLurn thís
cÕmpreted qu"estionnaire before Mareh zgo Lg?3" you
wåå1 reeeive t.he second ques'Lionnaire aJ¡out a vzee]<. Iater"

Si"ncer:ely 
u

üorilon e,. Tovel"i-
Maeter of Educat,iun St,udent
r,Jniversíty of Manito]:a
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TIIE OPTNIO}J TNVENTORY OF SUPERVISTON

FOR}{ P

Introduction

we al-1 know t.hat the duties and responsibirities
of school principals can vary greatry from one schoor_

division to another" we also know that no tr+o principals
behave exactly arike even in the same school division"
we do not know, hov¿evero precisery how much difference
there is ín these behavíor. rt is the purpose of this
study to find out just how much varíance there is among

princípals as they perform their supervisory cluties"
ïn the accompanying questionnaire you will find

several- statements whi-ch ask you to express your opinion
as to how much supervision your principal provid.es 

"

since we are interest.ecl onry in opinions there naturarry
can be no right or wrong answers" So please react to
each statement. in terms of how ygq feer about it,

You may rest assured that no one but this reseacher
will see your ans\^/er sheet" Itie are interested in grouped
data only and therefore do not v¡ish you to prace your
name on the ansh/er sheet"

Thank you for your cooperat,ion" your assistance
j-s most. appreciated"
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Directions
Please put you-r ansv/ers on the ansvTer sheets onlv"
Please read each .item carefully.
Do not put your name on this Inventory.
rdentification rnarks of any kin<l rvirl not be found onthis Tnventory"

You may use pen or pencil.
Please ansv¿er al-l guestions--incomplete rnventories
cannot l¡e used"

After reading each statementu determine r.¿hetrrer vou fee.r_:
The staternent clescribes an event or instance
whicho as far as you knorv, is:
l- never ¡ or al_most never, the case

2- rarely or sel_clom. the case

3- sometimes the case

4- often the case

5- always ¡ oï almost always, the case
v{hen 1'ou have deci-ded on your response, prace a chec,<
or an X in the appropriate space g]_ygå_Eil*.S¡tgo*_l_,street"

Please Èurn page
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Key: i-neveru or almost tìever 2*rarely 3-somctimes

4-often S-alvrays o or almost alvrays

P1ease precede each statement lvith "I1y princi¡aI"

l- emphasises the role of teachers v¡hen d.iscussinq

the instructional- proqram rvith members of the community.

2 " " " succeecls in eval-uatíng rny teaching accuraLely"

3 ".. has a lot of influence in hiring new teachers.

4 . " " encourages me to include t,he special ser:vices

personnel of the divísion ín my lessons or instructional
program.

5 . ". plays a major role ín orienting new Leachers

wit.h the community.

6 " .. arranges for my reguisitions for instructional
materials that I use, such as film strips, records,
charts etc"

7 """ gives demonstratíons lessons"

B " " " observes mrl t.eaching in the classroom.

I ".. provides me rvith opportunities for Ín-service
conferences and v¡orkshops

l0 " , . rvorks wíth me to improve the scope ancl, secluence

of my curriculum,.

11" ' ' shows new teachers horv to operat,e t,rrc auciio visual
eguÍnment anð./or familíarizes them v¡ith the l.ibrarv
and ot,her instructional facilities of the school.
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Key: l-nevern Õy almost never Z-rarell' 3-sometimes
4-often 5-a-l-rva\¡s, olî almost alwalzg

Please precede each statement. v¡ith "My principal,,

i2 " " . gives me spccial time to plan and develop curriculum

revísions.

1-3... encourages me to ioin communit.,¡ organizations
(Scout.s, Service Clubs, eLc. )

14. . " coordinat.es the special services of m1z building
as by arranging guidance or audio-visual schedules to make

t.hem available to me

15.. " consult.s rne before organízi.ng the students into
different. classes or sections fo:: the coninq )/ear"

.

16. " " i:elps me to evalu,atc thc instruction'.,1 aids wrl.icr",

I use ín my classroom"

17.u " 
unspells out'' the dut.ies and responsíbiliÈies to

new t,eachers a even t.houqh thís ínformation is avail*
abl-e f rom the f acutt.y handbook or other sources.

f.8"., capital-ízes on my special_ abílítíes, esoeeíaJ_3-y

when deeidinq commÍttee assíqnment,s,

1.9, ", eneouraqes rne tet select necessal:y audio-vísualu

and other ínstruetíonai- :rrateríals with his advÍee"

20"", advises me to reacl a partíeular hook or take a

eert,ain eourse ir he feeJ.s that T have a l"aek ín an area

of prefessåonaj" knowj.edrre"



vn

Kar¡: j*nel¡er -'lh^^r- h^!,êr 2-rare'l v 3-SOnetimeS-!rvy c ,*-- p(Jf a-l-ltt\JÐL lIgVç¿ â !q!u!r

4*of ten 5*always,or almost. ah.n/ays

PLease precede each sLatement v\¡íth "My principal"

?1"" " devot.es ä. sufficient. amount of time to the develop-

nrent of school-community felations.

22. " " provídes me with an opportunity Lo meet new

professíonal- candidates who seek a position ín this school

23. " " plays a major role in orienting new teachers with

the existing school staff "

2&""" organizes nìy schedule ín such a way that things

like team instrucLíon and team planníng or individual
planníng are facilitated"

25."" discusses his evaluations,ot *y instructíon with, me"

26".. helps me to use the special service of our division

as by arranging for field trip transportation or arranging

student referrals to t.he appropriate staff (psychologist,

nurse u readíng teachers, etc. )

27 " " " makes it easy for me to get out of my class to visiÈ,

anot,her class in actíc¡n"

28 ", , helps me organize my instructíonaL program as by

suggest,ing how much time to spend in each content ä.rea

of €he eurriculm.

29 , ., comments or remarks to me abou€ my lesson pl-ans

meeti"ngi the goals of t,he eurr*eulm,
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Key: l-neven s tr al_rnost. never 2*rarel_y 3-sometimes

4*oft.en S-a3-vrays v or almost always

Pl-ease preced.e each statement with unMy principaluu

30,". emphasises the contributíons which the specia]-

services persÕnnel can make in my instructional program"

3lo. " sends me a prompt report of his evaluations of
my teaching"

32... hel-ps me in establishing curriculm goals and

acad.emic standards for my cJ-ass"

33"". helps me organíze speeiaJ- class groupsu commiteesp

and other areas of instructional orgranization"

34. " " permits me to accumul-ate cl-assroom materials and

supplíes (tapes, boxes of chalk, pencílsu paperu etc.)
Ín my room.

35.. " emphasized the aclvantages of working here when I
was intervíewedo or ]:efore r was I'ríred. (rf present
princÍpal was not here rvhen you rvere híreci o to what. ext,ent,
do you feet that the present principar wourcr clo Èhis?)
36.." explains our inst.ruetional program ro parents
and other members of the community"

Please be sure to see your Second Ã-nsv¡er Sheet
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TiiE OPÏi{TON INVENTORY OF SUPERVTSION
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T}18 CIPÍ}ITO}J TT']VENTORY OF SUPERVTSION

FORM P

SECOND ANShIER SHEET

3? " Please indicaLe Your sex: Male

38. Please inCicate Your aae grouo:

(r) under 30 Q) 30-39 

- 

(3) 40-49 

-(4) so-se (s) 60+

39, Pl-ease indicate vour birth date: Day 
-_ 

Month -.- Year 

-40, Please indicate vour vears of teachincr expelience
(ínctude this Year as one) ¡

(r) under 3 -- Q) 3*6 (3) 7*10 (4) 10+

41. Pl-ease índicate \¡our tenure status ín thís school:

(1) Not on tenure (Probatíonary)

42. Please indicate vÕur educatíonal backqround to date:

0-Teachertraininqonlyl-_lyearUníversitv
2 _ 2 Vears tlniversitV 3 *_ Bachelor's Degree (B"A' BSc et'c')

A _ Rachelor of Eclucatíon 5 Mastel:'s (M"4. ,F{Sc 'n{Ed, etc " )

6 Doctorate

FemaIe

Thanlc vou verv nuch for r¡ou:: cooperatÍon
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St. James-Assiniboia, Manitoba
R

April Lt, L973 .

uear

As mentioned in my letter of March 14 you wil-l find the
second set of questionnaires encl-osed" This questiorrnaire
pertains to the teacherrs expectations of the princípaI's
supervisory role whereas the first pertained to their
perceptions of that role.

^-^^ ^^^i '^ - Wi I I be Or2te-1]r,l l-n rrnrti f y6¡1 Will ÐaSS these\Jffuu d-6d.¿fJ. I o_---JL,LJ U(J yLrL2 rJ J _-_

envelopes out to your teachers who are invol-ved and if you
will- encourage them to complete and retu-rn the forms to me.

^+ fho r^¡r-itin- nf r-l¡i- r^+ter I have neceiVed 67/fOO Of theJl u ulrÇ vvJ r uJJ-r6 \JJ- L/jIJÞ -LY L, I

f i ncl- ¡rracf i nnnoi naq n¡mnl otp..J . ]¡lnlll I rrOU mind femindinSu e!v¿urq!¿ vu vv¡l¡ylv uvu ê v9vuru J vq ¡]¿!ffs r 9r¡rlrfu¿¿Jtf

those teachers sel-ected on your staff to complete their
fincl- ¡rracl--i ^nnaife if theV haVe nOt al_feadr¡ done sô- ASainvrrvJ rfqvU r¿Vv q¿rVquJ qvrtv JVô

I reassure you that no teachers, principal or school will
be identified in the results of the stud-y. Finally, in
about two weeks time a follow-up letter will be sent to the-r-^^^ì^^-^ A^^in r '.'J11 be indebted to you if you wil_l,)d.lllU UUd-L/t1çJ Èo fIód.rtl I WJ-l

di-stribute these.

If you have any questions pertaining to this study please
feel free to contact me" If you woul-d be interested in
having a copy of the questionnaj-re, f have a l-imited supply
of extra copies on hai^rd which I will- be pleased to send you
ullon reouest.

S'i nr:or-ol r¡

Gordon Tovell-
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î¡Iånnineq u Mani-toh'a
AnriL 4, 1973

"l:,ea-y' Teache:: u

Ai:out 'Ll'ry:ee x^/ûeks agr I sent you a uuestíonnaíre
ön t1-:Le srir:ervísÕuy pract.rces of principals. At. i:hat,time T Índieated i:o veru {:hat vou woulcl receåve a seeondrues{:iei¡rnaj-reu vrh$.chr r¡ou w.ì l_l- fincl enc}osed urith thisl-etter, ï thanÌ< you for taJçinu tåme out tci cornplet.e thefårsi: cyuestj-onnai::e and for mailincr j-t back t.o rne. Ifyeru have nelb done sûu could vou nJease conprete {t before
ansv¡eri-nei'c]-ie secetnd nuestíeinnaire.

ûnce agaån ï ani askina you to sr,äre another fifteen
rnj-nutes in your bï=y schedu-re" T{oul-d you kindlv (1fl readtfue ínstrucLåons €cr the enciersed- nuestionnaire earefullyu
{,2þ eompl-ete the cruesti.onnatreu ancl (3) return it Ínt'he seSf*adressed envelone befo::e Ã.nríl lg o Lg73. AqaínT assure \/ou tha{: strÍct anonvmi-t,r¿ will }re noaintaíned"

Tirani< vou acrnín fny j:he nssj.stanee Vor have alread.y
Çi\rsv1 ¿vt6 for vour ant-"ï.ei.naj:ecl Í:e$rronËe to t.hÍs eruesi:ionnaire.

Si.ncerels¡,

Gnrclon e " ToveÏl-
ï'laster er€ Hducat.Íern Student.
ilniversj-t.v mf in6rri¡çt5*
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TÏiE CIPiNTÛT,] INVENTORY OF SUPERVTS]ON

FORM E

r}JTRODUCTTON

we all ,rnow that the duties and responsibilities of

"çehool princåpals can vary greatly from one school division
to anoLher" we also know that no two princi-pals behave

exactly ali-ke even in the same school division" trde

do not knowu hos,rever, precisei-y how much dif ference there
ís in Lhís behavior" rt is the purpose of this study

to find out just how much variance there is among principals
as t.hey preform their supervisory duties"

ïn the accompanying questíonnaire you will fínd
several statements which ask you to express your opinion
as to how much supervísion you would rike to see your
princípal provi-de. since we are only int.erested in opinions
there naturally can be no right or çrrong answers " so

please reaci: 'c.ö each st.atement, in terms of how vou feel
about ie"

you may rest assured t.hat no one but this reseacher

wii-l see your änswer sheet." I{e are interested in grouped

dat'a onJ-y and therefore dei not wish you to place yÕur

name 0n t.he answer sheet"

Thank you for your: eooperatíon" your assist,ance is
most, åppreciat.ed 

"



LO3

Di rec-tions

Please put lroi:r ånsî$eÍ:s oi"r t.he ans\,ver sheet only"

Please read each åtem carefull-y"

Do not put. lrour name on this Inventory"

fdentification marks of any kínd wil-l not be found
on t.his Tnventory "

You may use pen or pencil.

Pl-ease answer all guestions--incomplete Inventories
cannot be used.

Ã,fter readínE each sLatemento determine whether you feel:

The statement describes an event or ínstance
which as far as you are concernedo should:

1- nevere or almost never, be the case

2* rareÏ-y cr seldom be the case

3- sometimes be the case

4* often be fhe case

5- always or almostu be the case

When you Ìrave decided on your respense¡ plaee a check

or an X ín the approprj.nt.e space on your first answer sheet"

Please Ì:urn t,he Paqe



104

Key: L-never p oy almost never 2-rarely 3-sornetimes

4*often 5-always u or almost always

Flease precede each statement with "My principal should."

L emphasise t.he role of teachers when discussing the

ånst,ruct.ional program with members of the communit,y.

2 "". succeed in evaluaticrg my teaching accurat.ely.

3 n " , have a lot of influence ín hiríng new teachers,

4 " " " encourage me Lo include the specíar services personnel

of t,he division ín my lessons or instructional program"

5 "", play a major role in orientíng nelv teachers with
the community.

6 . "" arrange for my requisit,ions for inst,ructíonal
mat,eríals that I use, such as f ilm strÍps u records,

chart,s et,c.

7 "," gíve demonstratíon lessons.

I u o o observe my teaching in t.he classroom.

I u. . provide me wíth opport,unit,ies for in-service
conferences and workshops"

10" " " work wit,h me t,o ímprove t,he scope and sequence of
my currícu1um"

11o " " show new t.eachers how to operat,e the au<lio vísual
eguípment, and/or familiarize t,hem wit,h t,he library and

other instructional facílities of t,he school"



LO5

Key: I*never, ot aImosL never 2-rarely 3-sometimes

4-of ten 5-alrvays, oE almost always

PleaseprecedeeachstaLementwith''Myprincipalshould.'

12 " " " give special time to plan ar:cl develop curriculm

revisions.

13... encourage me to join community organizations

(Scoutso Service Clubs etc")

14.,. coordinate the special services of my building as

byarrangingguidanceoraudio-visualschedulestomake
them available to me.

15".. consult me before organizíng the students int'o

different classes or sect'ions for the coming Year"

16...he}pmetoevalutet'heínstructionalaidsw}rich

I use in mY classroom.

L7 , . . o'speII otlt'' the dut'ies and responsibilities to ne\47

teachers, even though this information is available from

the facult'y ha¡¡d book or ot'her sources"

IB". " caplt,atize on my specíal abilit,íes, especially when

decíclíng committ'ee assignments "

}g"."encouragemetoselectnecessaryauclío-visual,and
ot'herínstruct,íonalmaterialswíthhisadvise"

20.".advisemet,oreaclapartícularbookort.akeacertain

courseifhefeelst'hatThavealackinanareã{ofpro-
fessional knowledge.
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Key: l--neverp oE armost never 2-rarely 3-sometimes

4-often 5-elways t oy almost always

PLease precede each statement. with',My principal should"

2L. '. devote a sufficient amount of t,ime to the deverop-
ment, of school-community relations.
22.". provide me with an opport,unit,y to meet new

professional canidates who seek a position in this schoor.
23" " " play a major role in orientíng new Leachers v¡ith
the eNisting school staff.
24" " " organize my schedure ín such a way that things Like
Èeam ínstrucÈíons and team planning or índividuar pran-
íng are facilitated,
25. ". discuss his evaLuat.ions of my ínstruction with me.

26""" help me to use the special servíce of our division
as by arrangÍng for fíeld tríp transportat,ion or arranging
st'udent referrals to the appropriate staff (psychologísto
nurse, reading t.eachers ect. )

27 " ,, make it easy for me to get out of my cLass to
visit, another cLass ín act,ion"

28". " help me organíze my inst,ructÍonal program ês by
suggesÈíng how much t,íme Lo spend in each cont,ent area
of the curriculm.
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Key: l-never t Õy almost never 2-rarely 3-sometimes

4-often 5-alrvays, oF almost always

Frease precede each statement with "My principar should,"

29.. " comment or remark to me about my lesson plans

meet,ing the goals of the curriculum.

30. . . emphasise the cont.ributions which the special
services personnel can make in m1t instructional- program"

31" ". send me a prompt reporÈ of hís evaluat,ions of my

t,eachíng.

32".. help me in establíshing curriculum goals and academic

standards for my class.

33... help me to organize special class groups, commít.tees,

and other areas of insbrucLional organizatíon"

34. . " permít me to accumulate classroom materials and

supplies ( t,apes o boxes of chalk, pencils, paper, etc " )

in my room.

35,.. ephasise the advant,ages of workíng here when T am

int,ervrewed, or trefore I am hirecl,

36, " " explaín our ínst,ructíonal program to parents and

ot,her members of the communítv"

Please be sure to See your Second Answer Sheet,"
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THE OPINION INVENTORY OF SUPERVISTON

FÏRST ANSWER SHEET

FORIU E

lo 'l

)^ 'l

2I" 1

22" t
23. 1

24. I
25" 1

26. 1

27" 1

L" 1

t. I

ì" I

t" 1

'1

;. I

'o 1

i" I
r. 1

rìl

,1. I

.2 "I
3"1

.4 "L

:5"1

6"1

7"L

a1

28. I
29" I
30 " 1

31" 1

32" I

33" I
a/l 'l
JAô A

3s " l-

36. 1
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THE OPTNÏON ÏNVENTORY OF SUPERVTSTON

FOR}Í E

SECOND ANSIÙER STIEET

37 . Please indicate vour sex: Mal-e Fema1e

38. Please indicate your age group:

(1) Under 30 (2) 30-39 (3) 40-49

(4) 50-s9 ( s) 60+

39. Pl-ease indicate your birth date: Dav Month Year

40" Please indicate your years of. teachíng experience
(include this year as one) :

(r) under 3 _ (2) 3-6 (3) 7-10 (4) 10+ 
-*4I. P1ease indicate your tenure status in t.his school:

(I) Not on tenure (probationary) (2) 0n tenu::e

42. Ple.r-ee indicate your educatíonal backqround to date:

0 Teacher training only 1 1 year Univer:sit.y

2 _ 2 years University 3 _ Bachelor's Degree (B"A",RSc, eÈc")

4 _ Bachelor of Education 5 Master's (M"4. ,MSc. ol,4ed, etc " )

6 _ Doctorat.e

Thank you very much for your cooperation"
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Winnipeg u I'fanitoba
April 18u L973

Deår Teachero

This l-ett.er comes as a friendly reminder, About
five weeks agø ï sent ycu a questionnaire followed by a
seccnd questionnaine about two weeks ago" If you have
a}ready mailed the questionnaires, T thank you" Îf you
have not done so, I urEe you to t.ake Líme ouL to complete
fuhem at tl"ris t.íme"

T am sure yÕu äre inÌ:e::ested in part.icipat.ing in
'hhe sìirvey äs the findings of the study should prove
siEnS,f icant to both you and your princípai- 

"

To make the result,s val-id it, is very import.ant,
Efuat every questinnnaj-re be returned on t.ime t,o be in*
el-uded in i:he study. If T reeeive yours lrithÍn a few
&avs, I shali" sti-Il- be able to include your ä.ns\^rers"

T f l"iank you øine ærely f rsw 1¿øur anbicipafed respÕnse 
"

Íïine ærely o

Gcrdmn e , Tervell
Master of Edueat.ien Sf,udent,
Universi-Ly øf" Maniboba
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APPENDIX C

P_E VALUES



IL7

TABLE XVI

DIFFEFENCES BET\^TEEN PERCEPTION AND
EXPECTATION SCORBS: P_E VALUES

Qu-estion #L - My principal (shoul-d emphasise) emphasises the
r"ole of teachers urhen discussing the instructional program
with members of the communitY.+f

-L -3 -2 -1 O +l- +2 +3 +4

Þnnrrl qti nn "! vye¿q IB 11 t0 69

9
60

I4111
2 zLLt 10 2L 9 2

e^-, "Ug1: !

Mal-e
Female

IZ
'l -l

B1B4 1
1212
223

< tn
5
1

Age:
Under tO
to -3940-59

l---,nan-i ô1.¡ôa ô

Und-er 3 years
3 - 6 years
7 - 10 years
10+ years

1136
r8510
13 1

63i
l_ l_

1l_
5

L5
-n

9
18

-LO
53

226411
2 316 9 L6 6 I

Tenure:
Probation
On tenure

Educaiion:
Teacher training
I r¡o¡r. r1?'ì'i rrersitr¡J Jvqr l4r¿vv¿urvJ

2 r¡o:rs ltrri r¡orqi tr¡L Jvqr vvruleJ

Bachelor
B. Ed.+

1l
I

t1
¿_

22
al
52
555t

4t
lt7T)

72
2l

9
1V
IB
20

9



118

Qu"estion #2 -
^--^-t..^+i ñç V d-J L/-d, l,JJ.l6 lllJ

TABLE XVI (continued-)

TVIV nfj nCinal / ^t^^..-t s ^^¡ ) srlr:r-.eerl s i n5- *--- \ ùrr\JrlrLl ÒL¿vvuuu // ùLf,uuuÇu,J !
ì-ao¡Ìri næ o¡nrrl-ciol r¡ i(UUú-UI1I1f6 C.UUUI C. uçrJ o "

-4 -) -2 -1 ,7T_)+2+1 +4

Þnnrrl ql-i rrr¡ " 22 6922

9
60.)

L

l_22
15720

4
1B

a^¡'.UçA ô

Male
I' UII]dJ ç

4a
17
-t 'lrrI

L4 LLr 5
651t-
2aI\

10
39
59

õõv o

Under
7^

40-

L5

9
1B

1561
1 1+ ll 7 2

231-21
125712

l-vnani ôn-a ô
u1!j/vr ¿vrfvv o

Tïnder - veâr:St

3 - 6 years
7 - 10 vears
"t 

^,l-\r1- J ud.r ù

IO
53

1r-a621
158L71651

Tenure:
Probation
0n tenure

Education:
Teacher training
I rrear rlnirrerqiir¡J vq¿

2 trear= r ln i rrors i ir¡v v¿ u4 vJ

Bachelor
B. Ed"+

9
14
1B
20

9

314
12432
21753
31672

243



t'r g

Question #3 -
influence in

TABLE XVI (continued)

Mr¡ nr-ir¡ninql / - ' \,.r \ snoul-o_ n ave /
hiring new teachers. +c'

ì^^^ - -1 
^+II.dù d, J\J U of

+1-2-11 -3 -1 N,7T)+2 +4

Þnnrrl nf i nn. 69B 18 -1 7 17

9
60I

J1221
27L611L67

e^-,.UUA ô

Mal-e
Female

a)

17
t-l

I7L43
223
4lr_

2 a 11
12V
2l-2

30
39
59

J:t6s ô

Under
z^
40-

T5

9
1B

I
26322

227410 I
ttavt

a2t2b21

F vnor-i ôït ra ô .

IInder 5 vears/ J\/*_

5 - 6 years
7 - 10 vears
I O-r \¡êâ i.q

Tenure:
Probation
On tenure

IO
53I

2
,

251
56L3tO

4
1V

9
1a
1B
20

9

a2vt
15142

1i4442
27aa42
21312

Educati-on:
Teacher training
I rrear rinir¡ci'siir¡J vqr

2 trønr,ç: l rn i r¡ors'i tr¡L Jeqru '.Ar!vv¿u!eJ

Bachelor
Þ!l^Ðø !V-67



L20

Question /f4 -to include the
mr¡ -lêqqônq Õr

TABLE XVI (continued.)

'l\4r¡ -a¡in¡ina]| ( q]r'nrr'id ônô^rrt-o-oìI"Iy pJ -L1l\--LtrJd-I \ ùll(Juru uf,1vuuf, Ú-6Y )
sncr-.'i e-l serrri r-.ês rìêrsnnnel. ofujJU vrq+ uu¿ v ¿vv

instructional program. )r

encourages me
the division in

-4 +4,7T)+2+1-I-2-)

Þnnrr'l ql-i nn.r vlJqlu IO 1V 24 69

9
6o

21222
2i141r22341

Sor¡ "

Male
Female

-)-t?
-l -l

L39181
214r2
132121

30
39
59

ð6v o

Und-er
7^

LrO -

L5

9
1B

-l

a
,/')l

2525
2]7512
1124
11343

l-vnani Õnnô our:yva ¿vr¡vv Ê

IIncJer 3 vears/ J 
vl4-

1 - 6 years
7 -'lO r¡o¡rs

ll
I O¿ r/êerq

l_o
51

t+511
q tq 2 4 1

l 4
L2

Tenure:
Probation
On tenure

Education:
Teacher training
r ,.^- i-,âT-qifl¡f J UC,J ufJ V U¿ pa vJ

2 trezrg, i rn'ì r¡ors i fr¡L Jvu¿

Bachelor
Þll^Dø !UáT

l_231
5J4

r237
142r1
1321-

t-
I
2

9
1V
1B
20

9



TABLE XVI (continueo)

Mr¡ nri n¿-i n:l I shnll-l 6 nl err\ nt o¡¡c o mo i--J -r*- ,-*"') pJays a maJor
new teachers with the commilni-tv"x

t2r

roleflr ro cf i nn #4ql4vu v!v¿t ll /

i n nri enti nø----o

-1-2-4 7 +1 +Lrt7T,)+2

Pnnrrl:f i nn. T7 101B 69

a^a,"UU1. â

Male
Femal-e

3i
6 5L7

3
T5 10

9
60

1Z
-l 'l

71
¡tt.l

21
I2

1
3

5BL2
22
2j

Age:
Under jO
30-39
40-59

l--¿nonj Õn^Õ o!vrfvv ã

TInder l vears/ J v.4-

5 - 6 years
7--l Orro:rsI¿V

I O-r r¡ê2 r s

táL^ ttr
f^n-o¿l(
1414
tã6 tt

4
7. ll)

L5
27

9
1B

1aIO
53

tfi44. -L
- - - | 1 l. a 

^ 
ô ¿)

õ -l ILL IL O ¿ 1 ¿

Tenure:
Probation
0n tenure

EoLucation:
Teacher training
-l xraor rrnirrancifrrJ y sd.J- L[f,J V sJ ùf uy

2 trearç: i rn'i r¡oi^s i fr¡vvru4vJ

Bachelor
D" ÚU-"7

31
371
21,,2
,4, 7\ 6t/

112

.)
¿-

1"'

12
a2

122
1

9
1V
1B
20

9



Questi-on l/6 - My
m\¡ rêrìrli si f.'i ons

4.;1* -+-i --d-Þ lrJlil ù uf rpù t

TABLB XVI (continueo)

nn'i nn'i nrl / ehnlrl d =rr:ncto )yf ¿lrvryqr

for instructional material-s
r-onnrr] s r-.hart,S etc. Y.t vvv¿ su,

L22

2 ri^2n Érê q f or
that T rrse- sr-rchguv,

-11- -7 -2 -1 O +1 +2 +-i +4

LJ^nlr | â-T1 
^11 

0r vyslq l1 ^a 1^¿O IU 69

9
1460

1111''2
614102284

Sex:
Male
Female

l_1+,
r t3
2 l-l-

fa 7
f1OI
7'̂) //

t0a13
L¡T

I

Age:
Und-er 30
to-39
1r0 - 59

1L5
227
1g
T ]-B

353
5l-14
24
lbt

111
2l
t1
42

l-vnor-i ôr,rr'ê ô

TTnder 3 r¡earS/ J-*'

1 - 6 years
7 - 10 years
10+ years

1al-O
al
I LI 2)

383
5BlBTt-,,

2
6t

Tenure:
Probation
0n tenure

Bd-ucation:
Teacher traini-ng
I r¡o¡ r 1111 'j 1¡4r c ì i-rr
J Jvqf, l4¿rvÜIùf uJ

2 trears lrn'i r¡crsitr¡
Bachelor
U Ú'AD" LLL¡r

-ì

)
'ìl

t_

I
1
t
1

I
I
2
6
t_

L¡

)
11 9
jr2L3
41 118
1120
1r1 9

5
11

1



TABLE XVI (continued)

ôrraciinn 17 - Mr¡ nr-inoin=l lshnrrld ctir¡o)vv-vuvLvtt il I JJJ

fessons. *

124

g'i rre s ciemon stration

-2-Lt +1-1 +4+2 +) N

Þnnrr'l q-|i nr¡. 1V30oU 9 69

9
60

LIai1
372710922

e^--.
UU1! I

Male
Female

--)
17

l'l

272097
1151r_2
151112

Age:
Under jO
io-¡q
40 59

l5
27

9
IB

1553
aL1 5 4 1
LL7 1TJ

9.221

t
I
I
t-

l-vi-.,'-nì anaâ ô

TTnr'l r.r 3 vears/ Jv.¿-

3 - 6 years
7 - 10 v-oarsJ "*-'
I ô¿ r¡ô2 rq

Jvq+u

to
51

1ra/-IIbb2
i7247712

Tenure:
Probation
On tenu-re

Education:
Teacher training
I r¡oq ¡.. r rn'i r¡or-q i f r¡
2 tree rs r r1-l i r¡ors i .l:r¡

Bachelor
B. Ed.+

t-233
1fô_LOZ
294

1 21t 2
2112

21
1l
4
2I

9
1V
1B
20

9



L¿+

Question
to¡nhinct

t+a
7Te

in

TABLE XVI ( continu-ed )

_ Mr¡ nr^inr-in=-l lqhni¡-lrl ôhqênr¡al ^?.caF\rac--r l-**++v*l--^r \ur¿vu¿ç ---.ii've/ ousel'ves my
the c]-assroom.x

- 11. z -1 +4+2 Nt7T,)+10-2

Þnnrrl c-l-ì nn "r vyu¿u IO 2I 1B 69

9
60

aal
l-11 11 18 1763

e^-, "UçA ô

Mal-e
Female

lt ç\
AJ

l¡
1t

1
22

210ra14
11442

r222
Ãar

i9
59

Age:
Under
30'
40-

Ë--'.noni 
^n1Õ 

o

ilncier 3 vears/Jv.-^'

3 6 years
7 - 

-l (l r¡o=rs
I ll¿ rrê 1rî q

167
-avî^t/

251-
454

I5
27

9
1B

I
t_

1

I
-j

-LO

5i
1=l/'ô_L)+OZ

L t¡ 17 12 1-t. a

Tenure:
Probation
0n tenure

9
1V
t_B

20
9

11421
12aL¡21
1644. 12

l-l-Lv842
42lJt

Education:
Teacher training
-l ¡¡nor rrn-i r¡anqi'j-t¡J y çd.J L¿IJ-J V UI ùJ L/J

2 \rê2rs irni r¡ers'i i.r¡
Bachelor
B. Ed. +



L25

TABLE XVI (continued)

f)rrest'inn #A - T\4v nrincinaf lshorild nrorli r'l e) nror¡idcs nrevu-çÐ vLvtt ll ) r-LJ \ urrvurs Lsv /

with opportu-nities for in-service conferences and workshops.x

-) -1-2 N+1 +4t7T-)+2

Ðnnrrl qf i n'n.r vyulu 2L 25 69B

9
60

15i
2I7L622811

a^r'.ug^ ô

Male
Female

A5
t3
11

17L5161
t_54i

152

Age:
Under jO
30-i9
Lî\ - 6Ott

L5
27

9
1B

1l-
21

1156
l5fOB

l-11,,3
12B

Fvnor-ì ôn^Õ o

TTnder 7i rreargt Jvq¿

3 - 6 years
t7 -l rì| - r\J yud-J ù
I fl¿ ¡roqrq

Jvqru

Tenure:
Probation
On tenure

I6
53

¿'\ ¡7
at

2 I 6L4
5

20
I
7

1
j

Ed-u-cation:
Teacher training
I r¡nn -¡ r ìh i ¡zaraq i Èr¡r J ud.J_ Lr_rr_L v çr ù_L r,y
2 traç-r.e lr11 irror-crifr¡L Jvqr vv¿u¿vJ

Bachelor
B. Ed.+

1V
14
l1

9
1a
IB
20

9

211
tL.a
/'ÔÕZ
70)
IJ

a4/t

1
l-



L¿O

Question #10 - My
'imnnnr¡a fl¡o e1_JOpe

TABLE XVI (continued)

principal- ( should work) works uiith
^-^ ^ñ^^ .rf mrr nirrri r-.lll Ufn.X-d.I-t\l ')UU,Ugaavg UJ ¡rrJ vuI f rvu!

me to

l, -t a
-+-)-a -t +l- +2 +4,7

f)

Pnnrrl ¡ti nn. L5201l 1Z 69

9
60

2
t_1

124
39l_6L5

Sex:
Mafe
Femal e

a')

1Z
I-t

¡ q 1L q q I
'Jrraa2l

rrv231
ZO
60

Age:
Under
30-
40-

l-vnor-i êrì/aô ê

Under 3 years
3 - 6 years
7 - 10 years
I0+ years

L5
27

9
t_B

1a
2l
11
62

rã2
2 310
124

ilt4-

IO
5t

12724
z Q 17 l¡ q 5 I
t / 1¿

Tenure:
Probation
On tenure

Education:
Teacher training
I year r;niversi-ty
2 .,razrs r rn i r¡ers i ir¡ 2

Bachelor 2
B. Ed. +

l-

I/)+
-114//
I-
T-/-/
- l, 'l
/+l

al
43
41r-
2

9
L3
1B
20

9



L27

TABLE XVI (coniinued.)

Question #II - My principal (should show) shows new teachers
how to operate the audio-visual equipment and/or famil-iarizes
them with the l-ibrary and other instructional- facilities of
the school. +ê

-4
-z-) -2 -1 +l- +2 t7 +4

Þnnirl eti nn. l1 IO L7 69IO

Qov.

Male
Female

9
160

1
1/'

v1
B6

I
t5

I
t5

t-l

o 5 R O 14 -l
J / J LT

11451
11442

Age:
Und-er 30
71' - ZO
JV 

'J40-59

ltvrror'.-i ô-a ô Â o

Ilncler 3 vearsJ J-*_

3 - 6 years
17 't rl -.^^ø-t - J\J Jçd.rù
10+ years

2
a

2
2

4
9

^1//41
z l, Ã.
Jt/

121
1aa_LOO

L5
27

9
]B

L6
t- 53

32425
B 5L2L5 11 l-

Tenure:
ProbatÍon
0n tenure

Ed-ucation:
Teacher training 2-l r¡o: r r ¡n i r¡orq i i.r¡ 2

J vur v¿ u¿ vJ

2 r¡orr-q rlrrir¡or-qiir¡ 2vv;U;vJ

Bachelor 3
B. Ed.+ 2

9
l4

118
20

9

27)2
211 5

a515r
1565
J-ILI 1



L28

/ | r\'I'AIJL-Ej ÅVI ( Contrnueo/

Question #L2 - My principal (should gi-ve) gives me special
time to plan and d.evelop curriculum revisÍons.x

-1 ,zT)+2+l- +4-27-4

Pnnrrl qf i nn. t5 112I 69

9
6o

2321 l-
7L2L910651

Q.or'.

Male
Lr^ø^ I 

^I' U]IIAJ E

17

t1

l¡ 11+ q 4 2
lal21-
flr-ll¡l

4
5

30
39
59

.ß6ç.
Under
7^

40-

l-"znoni ôn^ô o

TInder ã vears/ J v'4'

3 - 6 years
7 - 10 years
10+ years

t5

o
t.Q

I
2at

2
4

av2
797
24
152

Tenure:
Probatíon
On tenure

IO
53

212
9541

3
6

Lt4
11 L7

Edu-cation:
Teacher training 1
I r¡o.q r '¡ rn i r¡ers i tr¡ 2! Jvu¿
I rracnq rrnirrar-qi fr¡ la Jvur vv¡urvJ

Bachelor i
B. Ed.+ 2

24
2414
6t61
2831
v21

t-

3
I

9
13
1B
20

9



12c

TABLE XVI (continuecl)

Question #li - My principal (should encourage) encourages me

tn inin r-.ôrnmrrni tv orsa¡-izaf i nne lscnrrtq SefViCe Cl-UbS, etC. )xt/\J JUJ-Ll UlJllllJrUfrr uJ v¿ õurrrâs v¿vr¿u \ vvve vu,

-4. -a -2 -1 0+l+2+i+4

Þnnrr-l r*i nn " 22 30 69

9
60

13'
1 7 tg 2a 4 I

l\/l^ | 
^I'taru

Er^mô-l ^I' ElIlAJ ç

4.,
14
tl

I
I

T1

BL6182
1=.71_f,)t

v71t¿

Age:
Under i0vo ¡q
/r0 - 59

L5
27

9
t_B

546
2B14 I
l42l-1

16821

F--nonì ônnô ou1\yvr rvrrvv o

TTnc'l er ã I/earSJ

3 - 6 years
7 - 10 years
l0+ years

1aIO
53

TVql
15r92Lj13

Tenure:
Probation
0n tenure

Education:
m^^^l^ ^- *-n:
-L eauJtel' ut'd.Inlng
-ì r¡o=r- rrn'i r¡orsi tr¡L Jvq¿

2 troarg I tn i r¡orq i tr¡L Jeq¿ vv¿u!vJ

Bachelor
Do !ucT

1V2
315
2j11

99
^l¿4.)

2l_
t-I

2
1

9
14
1B
20

9



]-30

TABLE XVI (continued)

Question #L4 - My principal (should coordinate) coordinaies
the sneci al serrri r:es of mr¡ r^"ì I r 'i *- r^ ridanceuurrrL¿r1r6 dÞ uJr â.IÏâfigfng gt
or audio-visual- schedules to make them avail-able to me"ì(

-Ly -1-2z +1 +2 ,7T) +4

Ðnnrrl ql-i nn. 69201VL5

29
18711160

21
h a 12

2
ll_

e^--.Uçr\- ô

Male
Femal-e

3 5 t-l L2 I 5 1 45
t_21171 L3

i51l 111

7^

39
59

-H,óE c

Under
2,^

LrO -

l--¡nan-ì ônaô ôu1!j/ v r

TTnrl er ã \reâ r:St J v.¿+

3 - 6 years
7 - 10 years
10+ years

12631
13477
rr1v3
1r4g

2
J

tã
-ry

t_B

l_o

5i
2744r-2
2Lrtqt_9ar1l_

Tenure:
Probation
0n tenure

3211 9
2221 lILt
2461 IB
55Bl-20
a221 9

t
.1
¿-

t_

Education:
Teacher training
I r¡e¡r rrnirrersiir¡
) traqp< rrnir¡or-qi i:r¡

Bachelor
B. Ecl. +

4
I
t_



t3l

Question #f5 - Irly
]^ ^ €^-^ ^--^- ì .ue_L of 'e of 'gaflf zang
sections for the

. -\'l'/\Rl H Y\/ | I 
^^nf 

tnltô.1 Irru!! ll v I \ vvf,f urf rqçu //

tlr-'\principal (should consuft) consu-lts me
the students into di-fferent classes or

n ¡m'i n cr r¡o¡ r- *

-4 7 -1 ,7T) +4+l--2 +2

Pnnrrl qti nn. 693214

9
60

22122
347a230 1r-

UÇJ! â

Male
E^*^.,] ^I Utlldf, u

't -l

255922
21145
1215

Acro.
Under JO
10-39
40-59

Evnoz-i ôn.Õ o

Under 5 years
i 6 year"s
7 - 10 years
10+ years I

1 /' Ã

-l

1 /t /tITT

128

//l

12
t5
27

9
IB

l_o

53
lL,rl-37
h 2 7 tt 2a 4 1

Tenure:
Probation
0n tenure

Education:
Teacher training-ì r¡e:ra ìrrr'i r¡arqi tr¡
2 vaarç. r rn i r¡orq. i ir¡LJ9q¿vv¿UlvJ

Bachelor
Þ LlrlDõ !uoT

1aJ-O
17
410
6B
2l_

I
a1
2I

2
2

I
I

9
1V
}B
20

9

1
4
.)
¿-



Question
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TABLE XVI (continued)

- My principal (shou-lct help) helps me -bo

instructional- aids which I use in my cfassroom.x-

-l- -3 -2 -l- 0 +l +2 +3 +4 N

Þnnrrl q-f i nn " l- 5 28 18 L2 4 l- 69

9
60

2l
L61141

I
-1 4

5
2i

a^r..
Jgr! ô

Mal e
FemaIe

-tt
15r7L291

7a12
4vztl

30
19
59

ë6so
Under

|-tO -

T5
¿'\ Ì-7

9
IB

i74f
11r0681

taSIl_
8a221

l-r'nani Õn^ô.!/'-.Lr9r !v¡rvv o

Under 5 years
3 - 6 years
7 - lO years
10+ years

IO
53

^a-^-¿o)¿r
1322Li1051

Tenure:
Probation
On tenure

Edu-cation:
Teacher training
I r¡e¡r llni r¡ers'i tv
2 r¡oar^q rrni r¡or-qi tr¡a Jçq!Ð l¿¿!vvru¿vJ

Bachelor
B. Ed"+

aa
aaIO)
1nLJla

284
-1l_4¿

1
21
1¿
4
tl

9
t¡
1B
20

9
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J-) )

/ t. -\

fABL.b.; )tvI (contl-nu-ecI/

Question #LT - My principal (should "spell outr') ttspells
outrr the d.uties and- responsibilities to new teachers, even
though this information is availabl-e from the faculty hand-
book or other sources.lç

-l+ -3 -2 -1 0+t+2+i+4

Þnnrrl qti ni¡ "r vys¿u 10 1B1VI2 69

9
60

41112
66r1L2L6441

e^--"U çr'- ê

Male
Female

a)
-tz

l-l

I7 
^ 

1lL 2
lv!lL

7ã11JJ

2231
75
21
t1

Age:
Under JOjo-39
40-59

L5
27

9
1B

I
¿,

23225
64393

ìaôlrrrL ttra721

I-vno-ni al,l ar ô .

Under 5 years
3 - 6 years
7 - 10 years
10+ years

aaIO
55

31324111
7 6 9 t-l L4 3 5

Tenure:
Probation
0n tenure

Ed-ucation:
Teacher training l-
-l r¡arr. irni r¡ors,'i tr¡ IL JUqr (4¿¿vv¡

2 years universj-ty 4 2
Bachelor 2 5
PI-drllDè lvoT )

2a2
3441
21612
h.7422
122

9
ta
1B
20

9
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TABLE XVI (continued)

Questj-on #LB - My principal (should capitatize) capitalizes
^n m\¡ qnani ¡l =hi I i ti os - êsrlêci ¡l I w when '{ ^^; ''i'i ñ- ^^-r'i -¡--+-^ ^vr: :::J Lruu-Lu.Lrr6 l.-lJllllllr t uuu

assigrunents. )(

l=ôa
-r-L -a -./ - | 0 +l- +2 +3 +4

Þnnrr-l qti nrr . 171a 2L 69

9
60

3r_221
7 5 13 15 lQ lr It/Lr

e ^a.- .UçA6

Mal-e
Female

-ft
1Z
l-l

7 L o f7 t¡ 7
)tJL2¿/t

-) -r /, 1 z 1 I/t4t)tl

t-r 4al

Age:
Under 30
7.ô 

- Zqtv //

40-59

L5
27

9
1B

-/'^1ñ//
671_
411t4711

t2r
427
t_2

23

l-vnan'i ÕnôÂ ¿
ullyur !efrvv o

Under - years
a - 6 years
7 - 10 years
10+ years

16
53

12vt+42t

5L', 1OI3 17t1
Tenure:

Probation
On tenure

Education:
Teacher training
I r¡e¡i. lrnir¡ers,itr¡
2 tree rs r rn i r¡ars i ir¡v vr u¿ vJ

Bachelor
B" Bd,.+

2
v1

ltZ-)1225
l^4///f

144
1112

)
3
a

7
Lç

9
1a
1B
20

9
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TABLE XVI (continued)

eu_estion #L9 - My principal (shou-ld" encou-rage) encourages me

ì;o select necessâry audiò-visual, and other instructional
materials with hÍs advice.x

-L¡ -3 -Z -1 O +l- +2 +3 +4 N

LJ^ñì1 lâì-l 
^L 

ê
! vyq¿s 81124 T3 69

9
60

252
26tlL9L35t1

e^\z "UçA O

Male
Femal-e

+)
14
11

5 t-o L7 9 4

131511 l-
12J23

Age:
Under JO
zn_¡q
tv tJ

40-59

L5
27

9
1B

1274-l-
64952
1 /, ) 1 -l
IT]

l-IO+))

Experience:
Und-er J years
) - o years
7 - 10 years
l0+ years

IO
53

21645
2 610 18 9 L¡ 3 I

Tenure:
Probation
0n tenure

Education:
Teacher training
I year universitY
2 years r.iniversitY
Bachelor
B. Ed. +

9
1a
IB
20

9

aa
t_
.-rl
¿.Jf,

22

rl¿
IT

)

vla
172

-ât1-)//
- t-? ¡,/tT

261
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TABLE XVI (continued)

Qu-estion #2O - My principal (should advj-se) advÍses me to
read a particular book or take a certain course if he feels
that I have a lack in an area of professional- knowledge.x

-l-2-)-4 +1o +2 t7 +4

Þanrrl ql-i nn. I22L T9 a 69

9
60

r43
5BT7L6

I
11

a ^rz .

Male
Lr^m^l ¡I Utllú¿ ç

a)

t-t

2 6 LL¡ Lj 10
21611
1151i

1Cl

i9
59

Age:
Under
to-
40-

Lr-znari ônnô eu1!j/v¿ ¿vfrvv o

Ilncler 3 vearsr J v.+-

3 - 6 years
7 - 10 years
10+ years

I
27

662
747
l. - ^41//

4.613

T5
27

9
1B

ia
J-O

51
1L¡81
L a 17 tt q 1

Tenure:
Probation
On tenure

Ed-ucation:
Teacher training
I rroe?a r1?1 ir¡or-q'i i.r¡¿ JUq¡

2 ¡ronr.q i rzr i rror-q.'i ir¡L JVqf Ð lÄr!vvturvJ

Bachelor
Uâ !UoT

2
2

9
1a
TB
20

9

l-t
r)

a251
3624
2576
111 21
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TABLE XVI (continued)

Questj-on #Zt - My principal (shoul-d devote)
su-ffj-cient amoi-rnt of time to the clevelopment
community relations.x

d-evotes a
of school-

-L¡ -i -Z -1 O +l +2 +3 +4' N

Population: rlvL4- 24 L2

9
60

3
2LL2 5 I

2
L2

f4
)o

a^r-"UÇAâ
Male
Female

1')
17
t-jIT

tã R 2LJ

l'7,T)

6rtl

IO
a..]z,r
12

t¡
I

¡róu o

Under 30
qn_ÃQ
)v /J

40-59

Experience:
Under J years
3 - 6 years
7 - 10 years
10+ years

2344
1795144
373

L5
27

9
l_8

JO
53

124342
37r02L831

Tenure:
Probation
On ienure

Educa-bion:
Teacher training
1 year r-iniversitY
2 years universitY
Bachel-or
B" Ed.+

2
2a
5
5

I
t
¡.\
¿_

133
42

I)
211
=-1,') //

9
1 1a

1B
20

9
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TABLE XVI (continued.)

euestion #ZZ - My principal (should provide) provid-es me
r^¡i *h ay:' nnnorfrrn'i tr¡ tn moet nêr¡¡ 'nr"ôfessi onal candidates WhovvJ ull alf vfJ]Jvr vwr! vJ vv ¡rf v v

seek a position in this school-"++

-4 -1 -2 -l- O +1 +2 +3 +4 N

Dnnrrl rf i nn "r vyers tq tñ I') 69

o)
_L OU

2313
351615107t2

Sex:
Mal-e
Female

jlILr5
22Lj
211

35L5107
2331

135
10

i9
59

êóu.
Und-er

40-

t5
27

9
18

21
2Il

I
1.4a1
22856-r¡;1

IJ-/

1455

l-vnari ônrrô.u1!}/v¿

Under 3 years
1 - 6 years
7 - 10 years
lO+ years

Il.Ib
11 5t

115113
2 6r4L3 L2 4

Tenure:
Probation
0n tenure

Edu-cation:
Teacher training
I ¡¡oqr- rrnì ¡ror-qi ir¡¿ Jçqr l¿r!vuru¿vJ
) ¡raq14q t ì?1 -j .r^rc'i Èrr¿- J Ud-J Ð 4tr vYI ùJ uJ

Bachelor
Do !U¿T

I
2

3
z¿
17
14
33

9
t¡

118
20

9

5t
lt4
l-J

25r
Lraztl
I2



1Vc'

Question #2i
'i n nr-i ant'i n ø

TABLE XVI (continued)

- My principal- (shou.ld play) ptays a major role
new teachers with the existing school staff'x

-4 -3 -2 -l 0 +l- +2 +j +4 N

Dnnrr-l ¡-|'i nn.! vyerq
1V11 t4 1B ^a

9
60

21312
51010L216511

a^¡-.
Uç1! o

Male
Femal-e

17
"l 'l

9B5l
31,, I
_LO

ãQRtt

212
l_1

Age:
Under 30
¡n_¡q
)V JJ

40-59

L5
27

9
1B

14341-t
64634
3112 I
r-439

I
4
I
I

l----noni ônr.4.!/!yvr

Under J years
7 - Á r¡o¡rqt

7 - 10 years
l-0+ years

t-o
53

-14tttt-

t5 L I
224t
5 9 910

I Uf,IUI E O

Probation
ôn -l- onr r r-ovr¡ vvrrq¿ v

Education:
Teachertraining 1 3 3
1 year tmiversitY 225
2yearsurÌiversity 3 2 I 2
Bachelor225l:.
B. Ed. + 1222

aL

1l

6vl
ãtl

9
1a
1B
20

9
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TABLE

Question #24 - My principal
schedule in such a way that
team ol-annins" or individual-

/ ,. -\ÅvI \ contr_nued )

I qhnrrl rj 
^1.a¡1.Dvi 

'ì -o \ anæ¡øi or-_Þ*Jfzel organrzes my
thinEs like team instruction and
nlannins Are facilitated.+

-4 -3 -2 -1 +2 +3 +4+1

Pnnrrl ¡*i nn. t5 q t5 691V

9
60

321-21
6L18131271

Sex:
Mal-e
Femal-e

17.

tt

6 l1 6 A R 6 r
t¿Lrvtl

a2laat
122321

30
39
59

Acro "

Under
?^

LtO -

I5
27

9
1B

14,321
5463
121
25i2

22
36
J1

35

Rvnoz-i ônrrÂ "

IInder 5 vearsr J"s'

3 - 6 years
7 - 10 years
10+ years

Tenure:
Probation
0n tenure

2
7

4
I1

I
B

2
1V

vat
l-O t+

L6
51

Education:
Teacher traini-ng
I r¡o=r rrnir¡orq'ifr¡v¿ u4 vJ

2 tronr-<. rrn'ir¡or"qi tr¡
Bachelor
B" Ed"+

2
2
4

9
1V
TB
20

9

aall
5a122
42352
1311 521

1 l,
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Question #25 My
eval-uations of my

fF^FTl- vrrT ( ¡,.rinrrorl\Jð!!! l! v r

\
p1'JlluIlJd.-L \ ÐI-LL,tl-LLr urÞ\/LrÐÐ /
instruction with me.x

discusses his

l-ôa
-Lf -') -// -¡

-N+4,7T)+2+1

Þnwrlrfinn"¿ vyu+q 19 R 17 L9 69

9
60

31221-
L67116182

a^r¡.ug^.
Mafe
Femal-e

a)
17
-l -l

r0674L71
61321
v1a211t¿

Age:
Under 30

=^ît | 
- 

'lv
tv lJ

40-59
l-vnan-i ônaô.u^yvr

TTndor õ r¡eafSvr¿uv¿ J

1 - 6 years
7 - l0 years
I ô.¡- \¡ê2 rs,

31127
93429
12411-
62432

t5

9-la

t_o

5t
4426

L5896L32
Tenure:

Probation
0n tenure

Education:
Teachertraining t 2 3 2
I year r.rniversity 5 154
2years r-rniversity 6 1 3 2

9
11
1B
20

9
Bachel-or
B. Ed,+

tlt_Ll]-")i")l

-1t4.ìlit/¿_t
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TABLE XVI (continu-ed)

Question #20 - My principal (should hetp) helps me to use the
sner:i al service ôf- our d-ivision as by arranging for field trip
tlansportation or arranging student referrals to tþ" appropriate
^+^-É'-¡ (^^-,^t^^-r ^--i ^+ na¡jincr toe.hefS, etC. )*s ua-Ll \uÐyçlluJU6rÐ ut ll'trf, ÐÇ I ¿ çqu¿rrõ vvqv

-4-3-2-10+1+2+3+4N
n^-"-l ^{-ì ^¿ "I- L)}'|L,LId. L/JUtl . IO 20 69

9
60

2272
4 t+ 6L6 18 9 3

Sex:
Male
Female

a)

tt

aIIO
71
22

4 4 6L2
1112
1122

Age:
Under iO

=^tti îv
tv ¿J

Lo-59

t5
27

q

1B

12411
v ro 7 l_ 2JIJ

ô
'll//

^la2¿+o)

7l
4

t_

21

l-vnar-i â71 r.ê o

Under 5 years
3 - 6 years
7 - l0 years
10+ years

-LO

53
vl
O¿

11123
356L4L7

Tenure:
Probation
On tenure

Edu-cation:
Teacher training
-l r¡aoF rrhi ¡ropqi l-rr -l
J JçC.t Uflvç¿u!vJ !

2 \rê2 rs I ln i r¡orq i trrL JvqJ vvru4vJ

Bachelor 4
B. Ed.+ I

9
1V
IB
20

9

23rt
731-l

322911
222631
13211



TABLE XVI (continued)

My principal (should make) makes it easy for
--, ^1 ^-- r-n rrisit anOther Cl_asS in actiOn.xj.lly uId.È Þ u(J v -

1 /,2

meQuestion #27 -
-f-^ ^^+ ^"+ ^ftu 6vu uuu vr

0+l+2+3+4

Ðnnrr'l rf ì nn "r vye4s 6Lj 2L L7 6 3 69

9
60

1223r
151119L453

a^v.Uç/! ð

Male
Female

1-l

7 lt 7 f4 15 2 I)tl+J

^l-^ô/411¿
rôÔ¿2¿¿

Age:
, Under J0
50*39
40-59

L5
27

9
1B

t-2461
z1^o'7 I
)LVJI

tlt41474

l'vnari ênôâe!1!yvr

Und-er 3 years
3 - 6 years
7 - 10 years
10+ years

IO
53

125521
3 5 11 L6 12 4 2

Tenure:
Probation
0n tenu-re

Education:
Teacher training
I r¡o¡r rlnir¡ersiirr¿ Jvqr

2 years r.iniversity
Bachelor
B, Ed+

1
l-2
21

2

r4
)+
37
25

t2
11
61
61
vl

1
1
I

9
1V
1B
20

9
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TABLE

ôlroc*inn 4)A - Mr¡ nnì¡¡inols¿u-u J urvrr TTLv - r'ry }Jf rf,f,\/J}Jd.a
mrr ì n c-í-nrlnÈi nn-l ñF^æ?ômlIry rirÞ ur- u¿\/ u-LUrJ.d--L }Jr LJóJ- c1.u.1 d-Þ

snencJ in each content area

/ t. r\Åvr_ ( conf rnuecr /

(should help) helps me organize
by suggesting hov¡ much time to

of the curriculum.)+

+107-4 -2 -1 +2 ,zT) +4

Þnnrrl q*i nn " B1B10 2L¡ 69

9
60

l-
7

3J
1 4 7 t5

ô
¿_

22

a^:¡ "UEAC

Male
Female

-J17
tt

1 2 7 q 17 7
1344r

l' /'IT

10
39
59

.Ê16ç.
Under
?^

4.0 -

t5
27

9
1B

2453
34411 41

223r1
28521

l-r'nari annô ôu/!yv¿ Iv¿¿vv ô

ITnder 3 rreaT"S/ JvqJ

3 - 6 years
7 - 

-ll-l r¡oqrq
t!v
-t rl,!\J-r- J Ud.J È

L6
53

63
1854_

21
ttq

4
L4

Tenure:
Probation
0n tenure

Educati-on:
Teacher training
I r¡o:r irnirrorsitr¡
2 \¡ê2 r.s r rn i r¡ers i f.r¡vv¿u¿vJ

Bachelor
D !a^Dø !UoT

124
442_
2211 I
iaal_LO04
2412

I
2

9
1V
1B
20

9
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TABI-E XVI (continued)

Question #29 - My principal (should cotllment) comments or
remarks to me about my lesson plans meeting the goals of
the curriculu-m. x

-) +l +2 t7 rT-l-2-4 o

Dnnrrl afi nn "! vj/s4u 10 t-B 1aIO 1V 69

9
60

11531-
59L5L31251

e^-.-.ug^ ô

Male
Femal-e

17
-ì -t

3810119
22621
1233

Age:
Under j
vo-¡q
40-59

l'--rnoni ônnâ o

llncier 5 vearst J vl4'

3 - 6 years
7 - 10 years
10+ years

32
OZ

ttva
I¿2Õ+

2a1V
1164

L5

9
1B

Probation
rìñ *^rrrø¡ull UEffut g

I
9

642
L2 L2 11

3
21

I6
5t

Ed-ucation:
Teacher training
I r¡o= r- 1111 j 1¡¡rc ì trr¿ J çqf, \Æ¿¿ v \-:J ùf uJ
2 trazrs. i rrr i r¡or^s i ir¡
Bachelor
B. Ed. +

9
L3
1B
20

9

I
5tt
/L

2

rt24
r272
l.=ôñ41////

rôL
ILLI
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TABLE XVI (continu-ed)

Qu-estion #3O - My pri-ncipal (should emphasise) emphasises the
contributions which the special services personnel can make
i n mrli nstrrlr:tional 'oroErarn.llf ra r¡¿J

+2-1 +l- ,7 +4

-^-.,-l ^l-i ^ñ.f U}JUr-Ld- L/J\Jf t o It 18 L21B 69

9
60

22121+t+q15 16L2

e^-,.UÇA ô

Male
FemaIe

-J17

tt

25BL3Lz5
21252j

r-244
7^

39
59

Age:
Under
7ô
40

A-vnanì ônôô.!^yv¿ !v¡fvv o

TTndor ã r¡p¡i:Svfruv¡ t

3 - 6 years
a - 

'lll r¡o¡re| - rv Jvq¿Ð
I O¿ rrêqrq

aal
494
ãl
446

22va
I2

a
¿_

t5

o
1B

Tenure:
Probation
On tenure

24
447

I
L7

l-O

53
81

t0 11

Education:
Teacher training
I r¡o¡r- rrni r¡orsi tr¡ 1 2J vu¡
2 trozr-- irni r¡ersi tr¡ 1 2

Bachel-or 2 I
B, Ed.+ I

9
1a
IB
20

9

1 lt 1 'a-¿)

v2v2
at¿t04

l'7R2--)
16 I
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h^^^ÞJ- ^-Ê L...; ^J çP\JJ U IJI III Þ

TABLE XVI (continu-ed)

- f . ,\I efì^rl | ,'.Ì eôhd I1'1y ]Jf f,Il\,JjJd-l \ ùrrvu¿u ÐÇtlu /
evaluations of my teaching.x

s,anrì q, mê ¡ n-r"nmn-i

-4 -3 -2 -1 +2 +3 +4+l-

Þnnrrl q-f i nn. 22 710 L7 69

9
1r160

211
6O/,
J)-

1
-LO

L¡

1B

Sov.

Male
Femal-e

13451L441145
53212L343rrrr11

30
39
59

Aoo "

Under
7^

40-

22t_8215
925262 127
l,--+¿¿19
7 1 V 2 V -t -r tR

l-vnoni ôn^ô o¿V¿fvV ô

TTnrlor- 4 troq-^\Jrlusf _/ y vd.r_ ù

3 - 6 years
7 -'lô ¡roqr-q
I O-r- \¡êâ rq,

1/'IO
53

511 81
L7695941_11

Tenure:
Probation
On tenure

Ed-ucation:
Teacher training 2
I rro: r- r rn'i rror-q i tr¡ LL

2 tre=re. l rn i r¡ors i ir¡ 6vvru¿vJ v

Bachel-or
Þ ãr/lÐ6 lUôT

111 I
31
OI
4a
3

2

1
-¿_7

3

I
23
2
4t
2Ì

9
t4
I_B

20
9
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llr ro c*'i ¡n J!72vqvu

oetehl i shinø
mr¡ n-l qqq *'

TABLE XVI (continued)

- My principal (should help)
c.rrrri r..rrlrrm crôals and academice¡¡¡ öv!

helps me in
standards for

-4 -a -2 -1 0+1+2+5+4

p^nt1 | q-rl 
^11 

0 2011 L2 L7 69

9
60

1311111
8L911L651

Sex:
Male
Femal-e

45
1V
l1

22
)
2

1 7 12 R f4¿lL¿L/

43al
5tv

Age:
Under 30
70-za
'V 

JJ

40-59

I5

9
1B

147412
56691-avl
17343

l'r.nar-i ôy1¡'ê ê

ITncler ã vearsJ J vl¿¿

3 - 6 years
7 - fO vears
I lì¿ rrêDYrq

J vs& u

t-o
51

1t-5612
r0L5l2115

Tenure:
Probation
0n tenure

Ed-ucation:
Teacher training
I r¡o: ïa r rrr-i r¡ars'ì tr¡
2 tre>rs, r ln i rrors i i.r¡L Jvu¿ vv¿u4vJ

Bachelor
u u^D6 !VoT

1 lt I
I

I h ll

lt77T)J

-a-ha)J

l22l

-7
,)
2l-
a2t
17 -ì

9
1a
18
20

9
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TABLE XVI (continued)

Question #33 - My principat (shoutd help) helps me organize
special class groups, committees, and other areas of instruc-
tional- ors.anization. x

-4 -3 -2 -1 +l- +2 +3 +4

Þnnrrl nf i nn. ¿4 L2 69t4

9
60

1232 I
462L10L44

Qav "

Male
I' CIIIdJ U

Age:
Under 30
Vît - 7Q

40-59
2
1

l/'+OL¿
128

4

T2 +)
t'l

-ì -ìrr

l'vnor-i âr1 r\â o

Ilnder 3 vearst

3 * 6 years
17 -ì fl -.^^ø-I - J\,/ y Ed-r ')
l^,
-LV-Î- y uc.J ù

1+Vl
4tq7
ô ì l, 1¿I+J

2nv

52
7

t5
27

1B

Tenure:
Probation
0n tenure

I6
53

71
11 2

36
Ã Ã -rQ
J)¿V

t-
11

Education:
Teacher training
I r¡aer rr?1 ir¡o'nq,ii:r¡

J uq¿ v¿ u! vJ

2 \¡ê2 rs r rn i rrers i tr¡v vr u+ vJ

Bachel-or
U6 !U.T

3
I

9
1V
1B
20

9

6t-_
2527L
14122
^n^a^lt/()¿ t¿

3222



TABLE XVI (continued.)

Question #l+ - My principal (should permit)
accumulate cl-assroom material-s and supplies
of chal-k, pencils, paper, etc" ) in my room"lt

nonmi l.q ma fn
IJv¿ 4¿¿

l*o-oc ?rn-¡oq
\ vuyvU,

+I-¿z-4 -1 +4,z+2

Þnnr rl r*'i nn . 42 1a 69

9
a^¿.LOU

115
tt2av7

)
11

Sex:
Male
Femal-e

45
1 1V

t_l_

llv2qn
1272
163

30
39
59

Aoo"
Under
7^

40-

E-¿nor-i êrtr\ê o

Under 5 years
3 - 6 years
7 - 10 years
10+ years

2

11
I

9
TB

6

10

4
5

L5
27

9
1B

I
11

I

i -at-Lo
tta4

185
1V/+a4B2tt

Tenure:
Probati-on
0n tenure

62 1g
1]9213
r_1105 118

112L23120
2151 9

Education:
Teacher traini-ng
-l r¡oq ?a ì rh'i rronq i -i-¡¡

v¿ u+ vJ

2 va>r.q rl?1 i r¡or-< i tr¡v vr ur vJ

Bachelor
B, Ed"+
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TABLE XVI (continued)

ôllesti on #4a Mr¡ nri nci n=l I.qholll d omnlro ci oa \ o--}.o ci cac +1..^b¿qçù vLvr! Tr)J --J

advantages of working here when I was inierviewed, or before
I was hired.x-

-4 -z-) -2 -l_ 0 +2 +V +4+l

Þnnrrl qÈi ni¡ " I2 11 22 69B

9
160B

5
t 6 711

4
1B

a ^r." "UE¡- S

Mal-e
Female

l.-

-l tz

tt

- a a -1 -¡)oYOr_o)¿
2225t_
17lt7f)T)

30
39
59

Lc^o,
Under
7^

40-

t5

9
tQ.

I
I

14324
2r55103

lzt )+
t4+1

l--znon'ì ôn^ô ô
¿9¡fvV ô

ïInder 3 vearst J v\4-

J - 6 years
7 - lO rzoqrq
f!v
-ì 
^,av-r J çd.f ù

IO
51

^/'^2bzl_
9L665

122
2 410

Tenure:
Probation
On tenure

9
14

I l_B
20

9

12
3
2

53
2V21
11248

457
14t-I

Education:
Teacher training
I r¡o¡r rrni r¡or-s,'i fr¡
2 vo>t"c:. r rn'i r¡or-q'i f r¡

Bachelor
B. Ed"+
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Question #le -
instructional-
^ ^mmr rn i -l-r¡ ìívvluul¿r¿ vJ 6

/ | r\'t'ABL-t; AV I ( Contl-nueo /

My principal ( shou-ld-
nrocrram to oarents and

explain) explains
other" members of

our
+1^ ^uttg

-L¡ -3 -2 -1 O +1 +2 +3 +4 N

- I 1aL4 IO 22 69Tl^*"-l ^+i ^ñ.,r uP L¿rd. uf uf,f ã

9
60

12312
1311L52082

an-¡.UçA ô

Male
Femal-e

AJ

t¡
11

2 A. 10 L2 L3 4-

12262
22322

Age:
Under jO
30-39
40-59

t5
27

9
l8

)4-
I2

-ì
!

-^| '') /'

251
--l^^^

JJ
1 z /,t)l

77
J¿

l'r-nari ôn a\ ô ou1!yv r
Under 3 years
3 - 6 years
7 - 10 years
lO+ years

iaIO
53

r4.414
2410L21942

Tenure
Probation
0n tenure

Education:
Teacher training
1 year r-rni-versitY
2 years universitY l-
Bachel-or 1
B. Ed. +

)çThe Ðresent iense refers to the perception question-r
naire and. the present subjunctive tense (should ) refers
to the expectation questiorinaire.

9
fv
1B
20

9

al_l-4-¿r
1453

.21,47
L)t//
-1=-fTO)IL
2a17


