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THE EDUCATTON OF THE TNDIAN IMN CANADA,

Higstorical Resume.

In the earliest days of Indian edueation in Canada, we
find the missionary as teacher: and the first organized effort
to establish schools wasg made by the nmission=z=ries among the
Tndiang of Orend River, where an industrial school wag estahlished
in 1820, A number of day schools were also conducted, and in &
revort dated 1837, we are told that wmany of the W?éndot Indiang
in Upper Ganada/were akle to read, write and keev accounts.

In the West, the Roman Catholic Church, as early as 1817,

gsent its first misegionary into thig extensive region, and its

worlk hag been extended to far within the Aretie Circle. Co-inéi»
deht with ite work hegs heen that of the Chureh of “neland, whosge
missionaries, locating near gsome Hudson's Bay Cgﬁpany'a trading
post, have covered, through the ageney of the Church Migsionary
Society, the entire North West to Tort MePherson and the Yukon.

The Tirst funds availehle for Indian education arose from
the commutation by certain bands of Indians in Ontario of their
annual digtribution of ammunition, Thig contritution began in
1848 2nd ended in 1862. The “iret gorant by Perliament, amounting
to 52474.47, was made in 1874.75, for British Columbia, and in
1875-76, $2000,00 wag voted forlaay schools in Ontario and the
Bagtern Provinces.

It wag not until 1%79;80 that the first &ppropriétion
for education in Manitoba and the Nowth West Territories was made,
The first school egtablished by the Indian Department in the
Wegt was at Battleford in 1887. At that time there were 134
day schﬂols in operation throughout Canada, and four indusirisl
gchools in Ontario.

At the rresent time, the returns show that during the
year 1910-11, there were in oyefaﬁion 251 day, 54 Yoarding and
19 industrial schools, with & ftotal enrolment of 11, 190 purils,
and an averapre attendance of 6,763, bThese gchools are situaﬁed

throunghout the country, from Prince Edward Island to the far

away Yukon and Mackenzie River distriect. The total Government
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expenditure for Indian edueation in 1910-11 wasg %559,145.5%.

The Aim of Indian Zducation.

(a) "The prime purpose of Indian eduestion is to
asgist in solving what may be ealled the Indisn problem, to
elevate the Indisn from his condifion df gavagery, bto make him
a self-suprorting member of the state, and evenbtually a citizen
of good standing."(l)

(v) "It was ne§er the policy, or the end and aim of
the endeavour, to transform the Indian into a white man. Speak-
ing in the widest terms, the provision of edueation for the
Tndisn is the attempt To develop the greal natural intelligence
s tne vaee and o Fi! the Indien for civilized life in hie own

£
ﬂﬂvirOﬂment*"(m)

Me Realization of the Aif,

The roalization of this 2im has teen sought through the
ageney of the day, boarding aﬁd industrial schoolg. During the
pagt three years a vigorous poliey of improvement in toth day and
rogidential schools, and by the introduction of a mew type of
gehool - the improved daysehool - has been pursued. »But asAthe
value of Indisn education has_beenvjudged by the results accom-
plished, we are okliged to consider our gubject largely in the
light of the system pursued up to the year 1908 arart from the

improvements made gince.

T™he Day School. This type was the esrlies? experiment

in the education of the Indian. A simple building was planted in
ag central & 1ocatibn as vrossihle on & reserve, and gave tuition

to tﬁe ehildren who chqse to come to sehool for five or gix

hours per ﬁaacﬁing days while the teacher wae empowered to help
and éﬁéaurége the rupils by the igsue of two hard-tack biscuite

te each. Owing, however, to the peculiar conditions of most
Y, \ .

i
’ ,/ :"' [
L (1)  Deputy Superintendent Genoral, Nar 21st, 1008,
A S " Reply to "Winnipeg Raegolutions™, 1907.
. / - {(2) guperintendent of Indian Taucation, Blue Book, 1910
..}\ “/
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of the Indisn reserves and the characteristics of the peorle,
the insufficiency of the average day school bhecame sprarent at the
outset. The following are the chief diffieulties met with in
connection with Indian day schools and which militate against
their suecess;?

1. The nomadic habite o? the Indian which take him away
for lomg periods at a time from the reserve in pursuit of his
livlihood, rrevent regularity of attendance.

2. Moo often there is apathy =and a lack 6f desire for
advancement in hoth parent and child, and the advantages of the

school are nsglected or used only spasmodieanlly.

3
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T me severa deterrent of vpoverty, too, is often present,

¥any children have insulficient clothing during the winter, and the

provision 6f food for a mid-day meal is, in many cases, mneglected.
4. When the child comes to an sge between 12 and 14

yeafs, his love of wild unrestraint overcomes his fondness for

the gchool: or, he is then reguired to helyp at home. S0 that

ok

he school ase of the average child is from 6 to 13, and the limit
of education ig the 2nd or Zrd Reader,

5. The gupnly of fuel for the winter months is left to

the management of Indians and too often they have nob gufficient
intarest in the school to induce them to fulfil thie duty, and in

conseguence the gchool ig frecuently closed,

6. It is exceedingly difficult to get efficient teachers.
The iﬁ%?%icieney of the éovcrnmenﬁ grant, the laek of proper
accomodation, the enforced residsnce on the reserve, the isolation,
often in the remote parts of the eountry,'the discounrsgements
due to the apathy of the people for any efforts made for their
advancement, the lack of all incentivas,'exgept, perhaps; that of
doing good, and the absence of any hope of aﬁvancemant»~'these
are enough to daunt and discourage all but the,mosf devoted =and

gself-gsacrificing.

7 The teaching and influence of even our best teachers
is ghﬁly hindered by had surroundings. The old Persian'myﬁh of
the struggele between light and darkness ~ good and evil - finds

ASS

ite sad counterpart, alas, too real in the 1life 6f many an
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Indian child.
1=
8, Lagtly, there is the drawback of ignorance of kbe
fnglish language, and the unsatisfactory nature of the texte

-

kooks and ecourse of gtudy. The text hooks deal mostly with matiers
reguiring previous knowledge of the world - of the manners,
cugtoms and ways of thinking of a different race, if not of a
Adifferent country: while the courge of study is that of the
Tuklie school, And when we consider that most of the ehildren

ar2 learning to read in a foreign tongue, we must admit the

amount of work required of them is very great,

It ig only fair to remark that these facte hecome

modified in proportion ag the Indians hecoms civilirzed, Under
the most favouratrle circumstances, the Indian day school
approximates closely to the Publie school, and in some cages
becomes me?ged with it, =nd ite evolution is thme complete.
Thege circumstances, however, are rare, snd on the whole, the day
school of the past generation, is & failure, This ig acknowledged
both by the Depariment snd the Churches,

(a) "The Indian day school of the lowest type is a hurden
to the fteacher and an inexplicable punighment to the sceholsr, almost
naelesg in its reswlts.”(l)

{r) It has been the practice of the Romsn Catholic Church,
whoge wigdom and foresight no one doubts, to do awsy with day
gahools in the Vesgt, and sstablish boarding schools in their’@lace.
In thgg-connection we may quote one of their Bishops:- "As to
trying sgain the system of day schools in place of the boarding
gschools, it is, to anybne who is 2ven glightly acquaintea with the
conditions of our Indian reserveg, at leasﬁ,’in the West, a perfect
delugion and a_farce - This eystem hasg been tried and faun@

wanting."(2)

(1)  Superintendent of Indian Educabtion, Blue Pook,
1910, p. 274, :

(2)  Bishop Legal, in the Manitoha Free Press, May 13,
1909, :



The Industrisl School. This type was established

owing to the manifest failure of the day schocls to solve the
Indian prchblen. The original idea seems to have been $o have
them as near as possible to the railway, and yet at points about
which there would be a group of reserves. The peculiar aﬁvéntages
of the industrial over the day schocl are sas follows:=

1. "The remcval of the Indisn children drom hoﬂé ine
fluence, and consecuently the mere speedy snd thorough inculeation

: (1)
of the habits, customs and mcdes of thought of the white man™,

2 The utmost regularity of attendance possible is secur-

ed, and consecuently vrogress in studies unattainable in the day
school,

3e The children are bro&ghﬁ under constant good ine
fluence and discipline, and thus the inculcation of the principles

of good character becomes possidble, without which all teaching is

vain,

4. A prectiecal industrial training, wieh is essential for

future gelf-support 1s impsrted,

5 The pupils come into contaet with the civilization
to which 1% is the aim of Indian education to bring ﬁhem,’and with
which they must sooner or later become assimilated.

6o The period of training is lenthened to the extent

of about five years.

The latent possibilities of these s%hools have not in
the past received due development, and their failure to accomplish
greater results has been due to the niggardly poliecy of the Indian
Department and the lack of provisieﬁ and oversight for discharged
pupils,

Pormerly, the entire supvort of most of them fell to‘
the Government, but in 1892, at o time when the schocls might have
begun to enter into their‘true sphere of usefuiness, the Department
introduced the per capita system, on the ground that "the rate per
capita, it was thought, wss higher than it would be if a forced

(1) Superintendent General of Indian Affairs, Blue
Book, 1897,



system of economy were exercised, and that the best way to effect
the desired decrease would be to place the schools under a per
capita grant,” )

Taking as an example an industrial schoocl in Ontario, the
Wcrth Jevﬁ and British Columbia res spectively, the system prowed as

tollows;- (Blue Book, 1907, )

Fercentage
Total ver capita of grant
prenditure yrant repairs, ete. to expen&it»
Mohawk Ingtitute $11. 091,94 pé,SOO.uO 40,5 ure.
Battleford I.School  9,429.96 6,1536,46 65
Clayoguot I. School 9,49C.00 4,793.75 5CeBH

Such a systen of forced eeonomy‘ean cnly tend %o erlpple
the usefulness of a schocl; salaries are reduced, ang consequently
the best talent cannct be secured or long retainedy the industrial
training, one of the most - vv+a1 elements of such an institution
is mlmlmlvod t0 the smallest geh degree: can¥sssing of pupils is
Giscouraged, while, to the nunerous cares and worries of the Frineipal
of the industrial school is =ddeg this burden, that he mmst seck
and find the wherewithal to meet the annusl d~fieit,

When we cowmpare in this connection the annusl grant of
the United States Government to the average industrial schodl of
$167, per capita, which wjﬁhloﬁh@r gran?s}for repairs, irprovenents,
ete., cones to $200., or more por pupil, ? and when we take into

further consideration the fact that transportstion facilities, low
cost of living, ete., are all in the favour of the U, §S. schools, we
nust conclude that the average per capita srant to an industrial
school in Canada of $125. is far tooc low, and does net give mueh
scope for unqualified success to our industrial scheols.

Again, it is admitted by all that a kuowledge ol &
comnon and practieal industry and means of self-support is essentail
in the.civiliﬁaxion of the Indian. But the best industrial school

can only inaugurate the industrial idea and give a smattering of

{1) "Order-in~Council™, Oct. 22, 18%g,

(2) Francis H. ﬂeupp "The Indian and His Problem”,
Pe 148,
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industrial uséTulness. The "bone and sinew“'of real industrisl
Wcrthicaﬁ come only by actual practice or through actual competi-
tion wiﬁh.the real industrial bread-winner; and when we farther
remember thé% fact tﬁg/many Tpdian lads at 18 years of age are still
comparatively children as far as the formation of their character
is econcerned, it becomes auite evident that on the day of his’
discharge, when the active oversisght of the school ceases, comes the
crisis in the pupil's 1life, which will decide his ultimate success
or failure. It is =lsc evident that a 1little judicious help,
guidance and encoursgement %o the pupil from the Department alb

this. time 1is 2ll important. It is only in recent years that this
truth has been recognized by the Governmento ﬁy its tentative
policy in connection with ex~pupils at the File Hills Colony,
ostsblished in 1901, the Department demonstrated the wisdom of
supervision and assistance of pupils on their discharge fyomschool;
and by its adopbion in 191C of‘a vizorous policy slong these lines,
nanmely, o follow the pupils to reserves and elsewhere, and to
encournge the inter-marrisge of ex-pupils, the Department will a2t
length, place the key-stone to the success of the residential
schools, and romove an undeserved stigma which had fallen upon them.

The Boarding School, In its origin the bearding school

Fad

was due entidrely to missicnary efTort without help fvem the
Government, though in its later history it has received & per eapita
grant of from £60. to 472, it hag prown up as it were between
the %Wo'original types, of school, fo meet the needs arigsing from
the ngmadie habits of the Indians, though it soon outgrew its
first purpose, By its vitality it has forced itself into’recagnit;
ion, and has proved its right to exist with the other schools.
In 1886, scarcely a boarding schocl existed in the West, while
today their number is 50 and in Ontariec 4. Thigr popularity
nay be accounted for by their peculiar fentures, viz;; '

L. Théér location on, or in immediste proximity,te, some

Indian reserve,

(1) See Cirecular re ex=-pupils, Blue Book, 1910.P. 373
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Ze That tlhey have appropristed the industrial element of the
larger schools, in so far as simple agriculture and household work
is concerneds _

5. That their principals or some wembers of their establishe
ment, being usually missionaries, are more or less congtantly and
clesely in touch with the parents, whose children should become
pupils of the school, and who can constantly ecultivate an interest
in, and sympathy for, the school amongst the members of the band.

4a That the influsnce of = good master follows the pupil to
the reserve, where he is encouraged and dirscted in establishing
himself in his fubure oe~upation on the reserve.

5 That being smaller and less complex than the industrial
schools, they possess wmore of the elements of the family life of

a home, and the influence of personality touches the pupil wmore

closelys

Being on or near & reserve, the boarding school besrs in.
g slight degree some of the defects of the day schools There is
the ever present retarding influence of reserve life; the periodical
withdrawal of pupils by their parents, whdle the & educstive in-
fluence of surrounding civilization is far less, and consequently
the outlook seldom extends beyond the confines of the regerVe. But
being industrial schools in miniature, they pessess many of their
features, and as feeders of the larger schools, which is ore of
their important funciions, are peculisrly adapted to prepare pupils
for further training. When we consider the peculiar conditions
of our reserves, especially those mecre remote, the value of these
schools, owing to the simplicity af}their organization, becomes
apparent, and the signs of.ﬁhe vast are, thst they are bound to

increase as educaticn widens its sphere.

The industrisl snd the boar&inghﬁchool are not antagonistic,

the one cannot displace the 6ther without grest injury to the
cause of Indian education; they are, in fact, complementary, and
should be developed as such. The greater number of the Indian
children who enter the residentisl schools will noi go beyond the

training that the boarding school can give, but others, and their
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number will incresse more and more, will need the higher training

that is obtainable in the larger schoolse

Comparisons from Statisties,

The following statistiecs from the Blue Book, 191C-11l, may
throw a little further light on the merits of the day and residential

schoolg y=

Yo. of Fupils Average lo. Average Percen

schocls enrollied of pupils Attendance age of

per school attends

e
Day School 251 7,548 29 3,381 46.C1
Boarding School 54 ©,269 a2 1,979 87.22
Industrial School 19 1,573 83 1,403 89,19

Approximate percentage of gtending in class room work;e

Standard 1. 11. 111, 1v, v Vi.
Day school . 5648 20,9 15,6 7 2.1 05
Boarding School - B4 1845 18.6 1645 8.4 2.3
Industrial School 2645 15,5 19.2 18, 12.7 8.1

These figures show that though the day schoocls ouﬁ;number
the residential by more than 7 {to 1, yet the propertion of pupils
enrolled in the respective schools ig less than 2 to 1: the
average attendance in the day échodls is 8,381, wnile that in the
regsidential schools is 3,382, but the percentage of atbendance in
the latter is nesyly Tour times that of the former, About 91% of
day pupils are in the lower grades (1-111) and 9% in the hipgher
(1V-V1), compared with 61% and 397 of the industriasl, or with
71% and 29% of the boarding school pupils. And while the cost
of residential schools, viz. 5572,862,34 may be alittle more than
2% times that of the day schools, vize. $146,535,81, it is a
auestion,_CVQn f#om the above $acts alone, whoether the disparity
of cost may not be wmore than counterbaddnced by the resulbs accomp;
lished. And when, %o such testimonies as thab, e,g,y of Mr. Logan,
Indian Agent for Minitowapsh,'Children esn roceive mors benefit in

one year at boarding schools than they would probably receive in

4
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their wha%i)chi1¢haﬁ& ip their irrvegular sttendsnce at the day

aehooly" we add guch f@*tﬁvﬁq as the industrial treining reneived

in the vesidentisl school, the in@&l@&tiﬁn of the prineiples of

a ?éﬁé Chrietian cherneter, f@miliariﬁ&%iﬁn in o more oy less
goproe with cl¥ilis atmgn, ctce, the wre&ﬁ guperiority of the f?ﬁi”
aontial over the day school, end i%s great possibilities for the

#3

givilization of the Indinn, become apparents Thece facts are

4mportent in view of the puot thet there are found todey come men

Cwho REYC &%9 the elosing of residential q&haala and reftsining

only %he day school on tho reserved.

The Improved Day School, This is the 1asdest venture in the Ligld

and one which is ?enﬁi&§ﬂ*1v erpooted will selwe the problem of
Indian @ﬁnca%i@n, ’ with the help of the ordinayy ds aohoole
The inporbent festvres of this gchool 1o the building
pf » scheol houso &nﬁ a reaidence to provide &ﬁaamp&aﬁian for a
teseher ond his wife, anfl o nurse, and alno, providing for an
4nfirmary Tor sick children and. for the serving & » warnm nid~day
meale The duties of the techer aro limited to educetional work
and the ewltivetion of & ﬁmall gardenge and it is th swight to nake
the woman's influsnce o lurge paetor in instructing the Indian
women on the reserve, by precept and example, in the siumplesd
domestie wrts, in clemnliness of nouses, stes, while the nurse
hy honse to house visitation, #4131 endenvor %o inculeante senitery
principals, dispense f ginnle medicines, ins truet the Indian wonen
in the sinplest methods of nursing, snd 4o care Tor such cases a8
reruire professional trentmont. Gpecisl care is te be exercised
in the selection of the teacher, and s an sncourzgement Lo the
pupils, emall rewnrds w111 be given for rogular attondance and

ropress, and Toche-weanr snd olothing  issuved to poor deverving :

*:5

pupils, while the monotony of studieg is 0 be veried by simple

vames and ealigthenies, ond lastly, vhere necsssary, the pupils

e
1

will be transported to and from schoole

(1) Blue Book, 1910, p. 108

(2) Depuby Buperintendent General, Reply to Hemo. of
Cohnt Cormithee 1O0R.

(3) S, H, Blake, "Call of the Red Man", p. 23,
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The advantage of this 8éh001 is that it %ill do away with
the defects in connection with the crdinary day school as previoﬁsly
stated in sub-sections 3 and 6, and in nmodifying more or less
the other defects, according to the nature of the reserve in which
it is situated. But it is in the rocognition of two vitel prin-
ciples of Indian education that render this school worthy of notice;-

(a) The more we can mulbiply the forces of good Christian
influence on a reserve both amnodg children snd parents, the greater
and cuicker is the good accomplished .

(b} That the success of a school depends almost entirely
upon the charscter and ability of the teacher, and that, therefore,A
endesvouré should be made to secure the best talent available.
"Eﬁuoaﬁiongl work is an integral part of all succegsful missionary
enterprise,"(l) and it is also refognized that educational work
without the inculcation of Christian ideals of conduct and morals
ig dooned to failure. It is a happy augury that in the reserves
where thig scheme is first'being tried, (Mistawasis and John Smith
Reserves, Sask.) the services of an ordained and a lay migsionary
bath first class men, have becn secured, For it 18 essentisl for
his success that the missionary among the Indians should come into
vital contact with the fubure generation even wore than with their
elders. As teachsr, the miséionary acquires an influence over hisg
young charges which will be lasting and stronger than that over
the generntion already passing away, and the latbter is conditioned
by the former rather than the reverse,.

White there can bhe no doubt that this new type will
sccomplish much in certain localities,  and thet in the future it will
play an important part in the education of the Indisn, at present
especially in the Wesﬁ; its sbhere will be narrow, limited to the
reserves wherc the Indians are permanently settled, In a great
meny reserves where the Indisns are still nomadic or widely
scattered, it could not be applicakle. The children educated in

these schools can progress oﬁly slowly, as the benefid received

(1) The'keylnoteA*Church work amongst the aborigines of
Christi@ndon”, Pan-Anglican Congress, 1908, and
Edinburgh Conference.



during six hours in the day is counterbalanced by the 18 hours
gpent in the home environment, and in crder to elevate the one, the
other must necessarily bhe carried along. True, this is one
purpose for the existance of the gchocl, but it is evident that
the citizenship of the Indians will necesserily be distant, while
the tribal systenm will be unduly prolonged,

It die a sgignificant fact that "the new ﬁe%e?e)has
received no encouragement from the Roman Catholics." . But it
may be equally significant thgt there are now five Improved day
schools in Uaskatchewan, the field of trial, and it is hoped %o

have one oy *two more huilt in 1912,

In regard to the ordinary day school, ss improved,

in the new scheme, it is exeeedingly doubtful whether the increased
grant to $500 for qualified teschers, will be an inducement. Mr.
Hollies,alndian Agent at Griswold reports, "... it was decided to
re;oyen tﬁis day school (at Oak River)e.... The Department offered
8500 a year f?r a teaeher‘having & certificate, but there were no
applicants.” g)The same difficulty is found eben in Ontario; e.g.
Mr. Gordon J. Smith, Indian Superintendent, says "We wid still
experience great difficulty in securing qualified teaégers,..¢..
The surrounding white gschool sections, which pay much higher
salaii@s than the Six Nationg, cannot £111 their vacancies, therefore,
it can hardly be expected that onr School bhosrd, with the two great
handicaps of lower salasries and enforced residence on an Indian
reserve, can secure cualified white teschers. Our cnly hope

for the future is the sducation of Indians at the Iiormal Sehool
until they se?%§@ quiéifications. The cost of this is almost

prohibitive." In our newspapers we see every day advertisements®

for teachers with salaries renging from $6C0 Tor

(1) Duncan Ca Scott, Superintendent of Indisn Education, in
interview with Adv1mory Board, Memorandum, p., 19, Peb 8th,
1909,

(2) Blue Book, 1911 p. 342,

(3) Blue Book, 1911 p. 327.
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3prd Class certificates to $150C for higher certificates. A% any

rate these show that the problem is not yvet sclved.

Theorieg of Indian Hdueaticne.

There is o tendency that at all times to run to extremes in
the theory of educabion. In the Blue Book for 1897, the Deputy
Superintendent General utters the note of warning:= "It secnms
suestionable whether the recognition of the undoubted sdvantages
of boarding snd industrial schools has not tonded to an undervaluat-
ion of day schools on the reserves, which in the older Provinces
especinlly have done and are doing & work by no means to be despised.”

As one extreme we nay cilte the view repres ented by the
Deputy Superintendent Genoral. (Blue Book, 1895);- "To turn to
the most imporitant subject of education, incereased opy nities
for observabion strengthens the copvnc,:on gs to the soundnessbof
the policy of recent yesrs adopted by the Devartment; to do away
as far as Tunds and circumstances will permit with day schools on
the}reserves, and substitute industrial and boarding schools at a
diétance from them.”

It is a matter of doubt whethér, under present condiftiong,
this view is not the more moderzte and nesver the ideal than that
other extreme which came into suddsn prowminence in 1907, and
which advocated the establishment of day and improved day achools
on reserves and the abolition to = large extent of residential
schoolse

Against this estreme view is

(a) The practice of the past generation after due experiments;

(v} ?g? united voice of the Anglican, Presbyterian and lethodist
Churches, " which were deeply concerned in Indian education;

{e) the practice and voice of the Roman Catholie Church, which
steadily has been closing day schools and opening bosrding schools, and

(d) the testimony ofDeputy Superintendent Genersls of the paste

\TZauyl¢nz;:;

g (1) 1. ¥innipeg Resolutions, 1906 ,1907,1908,
; ; ﬁeqoluﬁlon 1908¢
Se Calgary g sppeal, 1608,
4, Bighop of Algoma.
5. Canon Burman, Memo Lo M.5.C.C.
6. Diocese . of huportu Land, Canon Murray,"The Case
for the Indisn ueﬁOOisn"

7. Yew Zngland Compgny; Conference on Indian E&ueation 190Q
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of Inspectors, Indian Agents, Principals of bosrding and #tndustrial
schools, in the past and present, as expressed in Blue Books
and elsewhere in favour of rebtaining residential schools,

But as this latter extreme wss the laXtest phase of this
great guestion, and = definite policy aleng its lines has thus—"
been adopted since 1809, it is, unfortunately, necessary, before we
can cémplete our subject, to consider the Toreces that have brought
it about and to enguire whether so sudden and radical a change
of sentiment was legitimetbe and founded on vital Tocts,

One of these forces, and the one which precipitated
matters, was undowbitedly, the Report in June 19%h, 1907, of Dr.
Bryce on "The Health of Indian Schools in Manitoba and the North
Vest merritoriesm in which it wes made to appear that the resident-
ial gchools were inssnitary and the mortality ax?e?sive. But
as this report has been rofuted by eminent men, . it is not
negessary to state the arguments here, and we need only voint out
thet the fact that residence in the residential schools is no detri-
ment but a great adventage to the children's health, as the death rate
in the schools is only one and three-fifths per ceat, while in
sorie reserves 1t reaches the totel of 8,64 and wes in none of
thbsé‘investigatea lower than 2.19. Bﬁiﬁhe propor HRevort served  the
purpose of the extremists, |

A 1ittle before ﬁﬁleryce's report came that of
Commisgioner of Indian Affairs for the United States, Francis E.
Leupp, the great factor and mo?ing cause of the change of programme
on the part of the Department. The miews, at lezst, some of them
expres&ed in this report gained an enthusiastic champion in the
pé}son of Hon. &. H, Blake,‘ﬁ.C. who, as Chalrmen of the Adviscry
Board; with the help of the Superintendent General, has brought
about, in the Tace of the wholg Western Church, a policy "Praught”

it is thought, "with incsleulable benefits to the Depariment's wards,

(1) [a) Bishop of Algoma.
(b) Cannon kurray, "The Case for the Irdian Schools™;
(¢} Rev. T. Ferrier, Principal of " Brardon Industrial
School, 4n ﬁinnipeg Telegram, Dec. 11th, 1907
() Calgary's Appeal, otc.
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| In his pamphlet addressed to the Primate of Canada,
entitled "The Call of the Red Van", Mr, Blake guotes extracts from
the 7. S. Indian Commissioner's report, and after acknowledzing
these ag the authority for the new rolicy, he adds, "I am aware
that the legend of the Wegt in regard to the Rast, in connection with
Indian wmatters ie that the people of the fast are unable to com-
prehend them .... I believe that a very large majoritv of those in
the Yeegt, in these matters, see“éye to eye with their brethren iﬁ

the Zast, and ag to the emall residuum who are still in darknese

on thies guestion, let ug roverently join in the prayer of the

prorvhet wit» whieh I havs commenced this letter:-
]
"Tord, open the eyes of these wen that they mey see.

al(1)

3

e have mx;ﬁommissioner Tenpr's eomplete book,"The Indian and His
Problem“,(g) snd are, thercfore, in a position to interpret the
extractg in the "Call of the Red Nan”,

1. On p. 5 of his pawmphlet, M¥r. Blake gays, "I there
any reason why, lboking at the great progress that has heen made
in the Provinces in regard to the Public Schools, at all events,
go far ag higher education isg conecerned, advantage should not e
taken of them®" Thg/follnwing remark opens up this consideration
which has been more or lesg discussed in Cansda:- "I may add that,
in course of time, the Indian day schools are exrected to merge
into the local cormon school gystem, and the golution of the
so-called "Indisn Prohlem™ as far asg these warticular Indians
are concerned, will te complete, Tor they will have been absorbed
into the general Ttody politic and hecome as all other Americans
exeapt ag to origin and ancestry.'” ,

No one can objlect tovthis, as it is the ideal which
ig looked for hy Indian workers in Canada. The conditions preQ

gnprosed, however, are regerves surrounded hy white communities, as

(1} 7., 23,

(2) TNew York, Charles Scribner's Sons, 1910.
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in the States,where public gchools are accessible for the Indian
children., Except, however, iﬁlfhe Bastern Provinces, (where 1in

a few places thig ideal has been attained,) where in the West do

we find sueh conditions? A liﬁtlé corner of Bt., Peter's regerve,

in recent years, came within the town limits o" Selkirk , and the few
children thus ineluded, took' advantage of the publie schoole with
very excellent resulte. There are a few other similsr cages,

but the majority of our reserves are remote from civilization and
puﬁlic schools, and clearly, the ideal cannot be realized in tﬁese.
fven in Zastern Canada there are many reserves where the Imdiaﬁ@

are gtill nomadie, =snd where th

(1)

@

day schools are gtill in the

most primitive condition.
2., '"Boarding Schoolsigjas condZcted on thé basié on which

the Government condiicts those established for the benefit of the

Indians, ars an anomaly in our Amgfican gcheme of popular instfuctien.

They furnish gratuitously hot only tﬁition?~ the prime ohtject

of their existence = but’food, clothing and permanent shelter

during the whole period of a rupil's attendance, In plain EZnglish,

they are simply adneational almghouses, with the unfortunate

feature, from the point of view of our ostensi%le purnose of

enltivating a spirit o? independance inﬁthe Tndiansg, that the charitF

akle phage ig ohtrusively pushed forward as an attraction ......

This tends steaﬁiiy:tb foeter in the Indian an ignotle willingness

to sccevt unearned privileges: méy, more, frd;‘learniﬁg to accépt

them he presently comes, by a perfectly natural_evolutionéry

procegg to demggd them as rights, and to heap demand upon demahd.’“(5)=
This is a cage of putting the cart befofe the horge: and

though this may be all true of the U. 3¢ Indian, the same does not

necesgsarily apply in Cansada. :Eﬁ'the first place the pauvperizing

process had heen in progress for some genergtions. The giving of

(1) Superintendent of Indian Education, Blue Book, 1910
T. 288, Note
PRSEE .
(2) “hie term ie migleading., By boarding school in
“r. Blake's pamphlet and Mr., TLeupp's took, are meant
what in Canada we understand as the industrisl gchool,
only on & much iarger sesle,

{3) Blake, pe 7.
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rations in the shape of "meat, heans, flour, gugar and other editles:

of blankets and clothing; toole and fencing;"(1J nf"gratuiti@s",
"ryoceeds of labour emd migcellaneous,” ete., in ghort, "rather

than gee him co—hgngry, the (U.3.]) zovernment iz willing to

1icenge the Indian ag 2 nerpebual panpe r."(g) "Hence came it that

a psople once vigorous, ﬁtrongwwilled, gntiring on the irail of
anything they wented, tecame Aebmuched Ty & compulsory 1ife of
gloth."(g) The Indiang had already been pauperized long before

they ceme to the sehoolg, and generally raturned to the pauperizing
achine. Then, why hlmme the dchoole” T¢ there ware any force

in the argument, it would be that the Qchoolé had failed to eradicate

a mischief g0 deebly rlanted, of; that the old influence was too

gtrong even for the tvaining'cf the schools. 4econdly, "the
charitable vhase isg obtrusivaely rnshed forward asg an ettraction,”
for "Wheot matter if the Indiang ao not eare to send their children

£o (the industrial echool)?  Then the thing to do is to qégi,

urge, teg, till they give way ....organiz” a hragse band, and 2

foothall eleven for the btoys ....Yay, it wae the custom, when all

mere matarial devices frailed, to give one of the moet wide-awske

G

employees &,long laave-of-absence on full pay, in eongideration of
hig going to this or that resgervstion, and pring back twen

point was to getb

@

children. Never mind how he got them -~ the om
them,vgood or tad, sound or wealkly, anything that would pass a
vary perfunctory gerutiny and add one name to the school rToll,

And when “wo or thrse such canvassers, repreéenting rival schools
came into collision on the «ame reservation, resorted to every
tvrick to-outwit each other, and competed with bigger and bigger
hidg for the favour of parents of eligible children, what was the
Tndien to think? Ia 1t wcnd arful that a cer téin old-fashioned
3ioux ngked a Missionary: "ow much will youn give me if T let

my toy go to your school? mhat other tea her says he will give me

an overcoat!”(4) gain, "The uOV“TﬁWPﬂt munteg up the parents

(1) Léuppfs “The Tndisn and his Droblem”, p. 26.
(2) Teurt, P.. L78. |

{z)  Teupp, P. 27.

(4)  Teupp, p. 130-1.
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and hegeg for the children ag a favour."(l) "30, ag it ig eagier
and gafer to use z lur~ than s weapon, & custom once grew up

among the Government's servants, of actually psying Indiang, on

ﬁ
£

one or another respectable qrouex$, 1o gend their c¢children to &

i,

boarding {industrial) school,” Hacdleee to gay, such methods

were nevar vractiged in Canads,.

"

That the reesidential ~¢oole do not neeegsarily tend fo
pauperize, may be illustrated from the case of the great boarding
gschoolsg in Pngland, the whife industrial schools in Arerica, etac,,

and by the Tact the when a ~arent wishes, at hi

521
]
o]
{
b
O
a3}
=k
<&

rut a son through a college or a uwniversity, he is mnot deterred by

the thought that the gon will come out a vpauper ag the finished

e

product,  When tharefore, the Canatian Govermment, which has

entared into marental relation to tha Indian until such time se he

can be come a citizen, and hags entered, moreover, into a contraet
to edueate ite ward, puts such ward through a regidential school,
wherein does thig paternal provision differ from that of a father

putting his son through s eollegé or univorsity? Way, 1if there
were any forece in the argument, %e Yr. Blake wcould lead ns.ﬁo
beliéve, then it shonld deter us from Xiving a mid-day mesl,
clothing, foot-wear and m@dﬂcinms“ﬁnder the new scheme which ig
to ﬁo_gway with ranperizing schaols.

Jome of our India nsvof the old ge2neration, expect a great
déal to ge dome for them by(the Government, simply beeaunse they
raaliz . tha ?rna1n@s of the heritage which they have surrenhered
to their Sovereign in exchange fTor their treaty rights, and becanse
those who made the treaties with them, pictured in glowing ~ords

what they would do for the Indisns. The yovnger generation of

. 4”
Indians have not the same exwec%ations ag their fathers, =and no
: k<]

one wno hag had know 1eige of ru51aenuial gchool ex~-rupils in Csnada,
can aver call them paupers, ag they ars among the moet indevendent

and energetic,

(1) Teuprn, Pei2, ;
(2)  TLesurp, p. 73.



S "'Por the eontinuatiog of our 25 non-regervation schoolg:

there is no longer any exeuse,'"(1)
Whyé

(a) Because they =re in pléces - the far fagt and near or
in towng = where fhare are no reserves near ab hand, =nd it is
mecessary’to'dfaft yupils'hundxéﬁs and sowebtimes thousands of
mileg, even go far awasy as from Alesshkay

{(r)  Partly for ressoms treated under 1

(e} Partly becaucs edncation on the reserves had Tbeen com-
varatively neglected: and

{a) Becanse the multiplicaﬁiom ef industrial schoolg had
tecome a crying =vil, for, a- Fr; Leurr exvlains,{g) TA few of
these gchools were undoubtedly ectahlished, as Carlisle wag, in
regponge to Wwhat their suthors %elieveﬁ to he a rasl demand of

the canse of Tndian eivilization: bhut in course of time, the

c
egtablishment of new non~regervation eXhools became & mere meaning-

less habit, Some Semstor or Representative in Congress would

take a fancy to adorn hiibhome town with a Government institution
and ..... he would stir shout to secure votes for an Indian school
ers.That matter if the Indians do not care to send their children

to it, etc."(g)

If we had‘inﬁméﬁrial gchools in the Provinces

of Yova Scotia, New Brunswick, ete., and had to draft rupils for

them from Ssaskatchewan, Albarita, British Columhia, ete, by‘héok

or by crook, we wonld have a warallel to the conditions in t@e»U.S.
The following are the ﬁnmh@r of Government schools in

the 7. 5.(4) ana Cansda for 1911:-

Indnetrial . Boarding Day
Sehools 3chools Schools
Tnited States 102 > e 219
Canadsa 19 84 261

N

In addition to the above, there are in the V.S, 61 Mission

sehools, i.e,, Church To=rding schools, receiving no grants from

{1) Blake, r. 9.

,\
i
e

p. 130.
. 130.

—
(o]
g

(4) World's Almanac and fneckyclopaedia, 19182, p.$ﬁ56.
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the Government. There are, therafore, 163 residential schools
in the U. 8. compared with 7% in Canada, Prom the ahove it 1s
avpar@nﬁ that we are in no 1mwﬂdlﬂte danger of over-wmultiplying
our residential schools.

4, "'The game money “pent for the same number of years,
on expanding and sbrength@n1ng the Indisng' home schools would have
accom~lished one hundrad;folﬁ more goo0d, unaccormpanied bty any of
the harmful effects upon the character of the race,”

This 1s germane 10 & aﬁd refers to
{a)  the money expended on.ths 25 non-reservation ‘se¢hools
whieh ex-Commigsioner Leupr thi nkq are no longor naces sary;
(b) the evils that arise in canvaeging for such schools
(see vnder 2):
(¢} the great need for 1mpfov‘ment on reserves in education
and conditions geherally, (thies fact is evident when we f£ind that
there is one day gghool to every 1400 Indians in the U, 8., while
in Canada, there ig one day school o every 341 Indians): |
(4) lasgtly, it refers to¥the feilure of meny gradustes of
thegse great ingtitutions - lawyersg, preachars, musicisnsg, etc.(l)
And why?‘ Because the7 mre cast 2drift on gpradustion far away
from home to shift for themaelve$~among other professional men in
towns and cities.(g) }And ag it is the aim of these schoolé
to turn the Indiarn into a white man, and 1o unfit him for reserve
lifeAt%) it ie not to te wonﬁerﬁﬂ at that they fail when they
dri £t back to the resaerves,
;;'5.. "thhe cost of maintaining one of these establishments,
F .

q{%ﬁ ite army of emvloye%, =111 hrrdly be apprecirfed till the
? 7 ‘ / .

hqulrer rvnq his eye over the roster of an aversge non-regarvation

schoél'"(éi The various items of expense are given us by “r.

Lmump immedirtely after the above quotation, viz:- A list of 65
i , J
7
ey : (1) Teeupp, Do 116
!;// . i /,J E .
’ / (2)  TLeupp, p. 129.

(%)  Teupp, v. 129,
(4) Blake, p. 10.



employnes under galary; "a grant of 2167 ver wvear for each rupnil;

Superintendent's salary of %2500: Ffor the cost of trangporting
the punils “rom and to their homes: For sundry additions fto the

A

ar hounge, or a worz mofern

?...-l‘

plant lite a larger well, or & mew hol
‘stesm~engine: 04,000 to 210,000 for 'sonersl rerairs and <mprove-

. A . L% o,
mente,? and the like, hringing the total ehsrge ur to 7200 or wmore

per vuril, Tet theee figures are what remain sfter the Indis
0f?ice hag trimmed down, wit» what loo¥g like a merciless hand,
the egtimates turned in by the ?uyuri tendent in his erl,"(i)
Fow taling Cﬁrlisle 7ith ite 800 pupile, (in some years the nurber
hag hesn mearer the 900 mark), as an example, the cost of guch an
institnution would be %160,000 "or ﬁgre“ par anmum, i.e., nearly
twelve times more than the average cogt to the Government of an
ndustrial gchool in Eﬁﬁitoha, and forty times than that for
the average Torrding school, . ?0% 1910-11, the 102 industrisl
achools in the U. 3. ecopt fthat chérnment the sum of @5,685,290,(2)

in comparison with wbic% the sum of B772,862 expended by the

Canadish Government on its 77 residential schools seems a modest

figure..
G "We cnn glilve school privileges tp four or five young

Tndiang for what one costs us at a boarding(industriall school."(o)

Vatnrally in view of %he above,
o Me ™We wmet bear in mind that the most important part of
education 1 2 thing of the home, anl any school which bresks up
the fﬂm11y by taking the childrenja egpecially young children }
ou?’o? it, ean neger do this needful work,'" (4)
;/f; This ie a natural revolt against the conditions found
//ig tba U. 5., and strikees at f
f | “5(a) the almos?t comwulsorv‘rnmoval of children to industrial
,Sé%bbols, thue breaking uwp the home, and *tendinz %o the nealect

home gechool:

(1) teupp, p. 142.

(2) WorldBs Almanac & Tneyvclovaedia, 1912, p.256’
(3)  Blake, 1. 10.

(4) Blake, p.f15*
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{p) the aim sought hy the nmon-reservation industrial schools
in the U. S.:~ "The design kept in view by the advoentes of the
non-reservation hoarding(industrial) schools in carrying t
ehildren hundreds of miles from home and trying to teach them to
gever all their domestic Ties and forget or degspise everything
Indian, ig to surround them with white pepple and institutions
for the whole formative rarjod of their lives, and thug induce
them to settle down armong the whites, and carve out careers Tor
ki

(

themgelveg asg the voung pednle of o ther races do.'” ) This

:3

never wsg the gim of eﬁucationvin Cansda (vide Aim, b). In fact,

the Department in Canéda has rather diseouraged, in some schools at
least, the training of Indiane to compete mit% ite men in ftrades

(2)

outeide the reserves, Cand has encouragaed the re%urn of nnpils %o
the reserves, |

8. "'One ofthe very'worst’migﬁakes we have made is trying to
do everybthing for nim with too muen uniformity ....The poorest
thing we gan do with the Indians'ié to pul them into & machine
at one end, and turn a crénk'&nd grind them out af thé other and ,
earefully monlded citizens, all after one patiern .‘"(%)

Thig, ageain, likerall th& other extracts in the pamphlet,

wag gpoken by an American tﬁ Americang and of American conditions,
and aprlies only to the huge orgaﬂihations in the U. 8., governed

(4)

on gemi~military lines. Ag Vr. Lenrp eays, "It followed from

ey

-

the eircumstanees of the case that, in a big school run as part
of n vast pu%lio machine, 21l the Tinstitutional” festurss rmest Te
esrecislly ewphagized. Tife there acgunires 8 more constrained
ﬁﬁﬁ dépendeﬂt character -than 1ife cuteide; its very regularity
emﬁq the 1n1tiaL1ve of the young person subjiected to 1t, and is

liatle to leave him irrotent in the rreosence of any smergency

=@

arising later in his eszreer, which canrot be met by obedisnce to

e

8 buglewcall or the tap of a hell,

(1)  Teupp, p. 129.

(2) Csalpary's Arpeal, 1.7
(3) Blake, p. 21.

(4) p. 32,
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9. "'In regard to compulsory removal of children to non-
<y & 9]’
regervation schoole, that must stopl There must be mo moras force
(1)

ns2d to gend childrsn away, if they ars sent away at all,'™™

hig Takos ng haek to the

@

evils already referrcd to

unler 2. -~ fhe drafting of yupils: but as these evils are unknown
on thig side of the line, why bring it up at a2ll1? IT anything,
the Department in Canada heg erred n the past by standing too much
alool even in its acknowledged dubty of encouraging Indisn children
to sltend the resid-ntial schoolg, and only in 19208, gs=ve its
promige Yo call the attention of Indi-n Agents genereally to the
very important phase of their general sdministrative duties of
giving their active influence in furthering the educational policy.
ind, we mugt note the faect that My, beupp does not forkid canvassing
for pnpile, for "If you knov ch"d*eﬁ whoge talente sand amhitions
will warrant their taking a wigher course than they can get at
home, try to persunade them if vou choose, hut do not bring any

n(%)

preggsure to hear,' Thig, we are pleased to say, hog heen the
courge rurgued in connection w1fh the industrisl gcehoole in Canada
from the beginning of their histo%y; it has been a matterypy not

of compulsion, ftriekery or britery, bubt of free-will, ﬁmd it is
,n+~wbrthy that as the e¢hiliren of ihﬁustrial gchool ex~-pupils

inerease, it is easgier %o zet ehildren for our induetrial schools.(é)

Far from condemning the hoarding gchoole, as we umd%fstamd
the term in Camnadsa, ex-Commissioner Leupp extols them: "In dimension,
in scholastic scope, and in matorial equipment, the Government
gschocl system, as it stands today, is an enormous aivance on the
0ld mission school gystem (the bosrding school of Canada): but in

eal accomplishment, as provortionsd to outlay, it does not hegin

(5

to egual the latter, and in vital energy, it must always be lscking,

{1)  Blake, p. 82

(2)  Reply %o Memorsndum of rssolutions of Joint
Committee, Sec. 5, Mareh 31, 1908,

()  Blake, p. 22.
(4)  Rev. E. Matheson, Blue Book, 1911, p. 540 and others.
(5) p. 30



ind, 4in regard to the industrial achicolag in the U, &., he saye,

"aame asre tetter than others, and several ars as nearly idsal ag
they could he made under the adverse conditions insceparable from

“rublic und-rtekings which have & strictly human side; but in a

4

gennral way, it wust be confeseed thet ihey lack & certain all-

pervading spizit which A4 %inguishes 8o many schools svuprorted

2 (1)

7y nrivote henevolsnee,. thig lotbter carmot be said of our
J A .

copprratively small institutions. Again, "We cunnnt wholly
diepenge with bhonrding ipnfustrial) schoole, hecsuse so many tribes

4

ati1l1l continue the nomsdic or semi-nomadic hatits, which would
raonire the edns@mnt moving of day schools from place to place in
order to keep mesr a sufldcisnt mwgber of families for their
suf*ort.“(g) He nleo advoeshes industrial zchools on regarvations
where it is irpracticatle to ext-nd the da7 school system teyond its
nragent dimengioms; as for exémple, where the Indir-n families

are a0 thinly seattered over a lirgs &red that 1t wounkd ke out of

the guestion for any considerahle rpphar of children to walk

daily to o

=
e
m
2

e lnat two guotgbions degerithe

accurately. the eonditions to be "ound in = great wany of the

b
=
e
o

ta, and, therafors, this great 2 s hority conifirms

the wi. sdom of our system in the past of tullding and raotaining
oo o

rosidantial schools where such conditions exicst.

Tn comparing the conditione of the Indiane raogervations
[ 14 *

Gad

Stetes, as depleted

e&ucétianal snd general policies, in the United 3
by Px-Cormissioner Leupp, %o trhose in Canadas, we are forced to the
conelusion thal in the education of the Inéiaﬁ or in general

poliey, th~ U. 2. Inii-n Nepartment ig o very unsafe guide. Here

2

the conditioneg and histories idantical, we would he jiuetified in
following their lead. Their policy =nd methode, however, Ifrom
the heginning, wers different from thorse of Canada, and the prohlems

raerlhing

<3

re aecordingly nnlike in the respective gountries,

™hair rhlation with the Indian, sfter the firet treatics of Penn, ete.

——
ot
S’
s
*
faand
*

A
4
-
53]
e
h
[%E)

%) Leupp, T, 129
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generally has heen one of war and conguset, of fregunent unris

nge,
of gradusl driving back of the weaker race before the mareh of
eivilization: of forceful geclusion, egpionage and conetant
guarding in reservations, of uninet treatment of differént tribesg -

rich rewards to those difficult to surdue, and bare grants of

resarvations to the weak or reaceshls: of wholesale rationing and

~

offer of all ¥inde of heln, provided the Indians were good by
gataying on their rasarvations. a2nd ir mattzrs of edueation, 2lmost
from the fivet, they committed the fundamental dlunder of Ariving

the wisgion or church hronrding school almogt out of exietence by

deprivation of grantea: the un%ne maltivlication of great
industrial schools far sway {from ressrvalbions the conmrorative
neglsect of day schools , and the greal ovile of their canvassing

foa

vetem: while their general policy wae often characterized 1y
hasty lagislation, sometimes granting citizenship too goomn, at

other times prolonging it unduly; finally there were grafte and

atusee of dishonest men incident to undertakings on such a vast secale.

In Canada, on the other hand, the relation of the
Government to the Indian has been, on the whole, peaceahle and
healthy. In warg and retelliong the Tndians have generally teen
found on the side of the Bri'isgh, and anv csscs of uprisgings on

the part of the Tnﬁmﬁns have generally teen due to mis 1takes on

the part of the Government. 4 ware handfnl of wen was sll that
wars required to Yeer a vest tract of country in noace. Trestics have

reoen made fror tHtime to time as Canadian civilieation advanced 4into

“the home of the Indians. The Canadian Indisns h=ve mostly heen
gelf-guprorting, &nd only in the case of a few fribe whose mesnsg

of gubeietence ~ the buffalo - wa~ taken away by the white men, was
it found necessary to surply rations in the early stages of
Conadian rule in the West. Cur educational system, too, hos heen

the regult of healthy growth, whieh has had to struggle, as it were,

Por ite existence asaingt adverse conditions. Pinall to nome
22 )

one more comwr-rison, fthough our country may almost, if not gquite,

equal the size of the United States, our population of less than

(1)  TLeupy, p. 29,
,

B
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8,000,000, 1s quite insignificant heside the more than 20,000,000
people in the U. 3. Th”:e'ave, therefore, in matters relating

to the Tndian, few things parallel in the two conntrieg, and we

'y

dars not model our sducztional poliey wuron theirs. If we moat

btorrow, let us cory their zeal and gensrosity.

Apsr' from all partiganship, snd on errefnl reading of

Mr. Leupp's work, it seems evident that he is endeavouying;to [
correct abuses and modify extremes, and we are gafe in clasgifying

him, not ag an extremist, but one of broad'views, who recognizes

the need of tnilding up the improvs3 day school on the raserve, =nd
at the same time retaining and providing the industrisl school
wherever the day schools fail to surmly the need. What he sesks

in the extracts of Vr, Blake, is.the abolition of theIBS non;reservaa
tion schoole out of the tot<l number of 102 industrisl schoole,

simply because they are no longer neceasary and because the

\’I)

rrvation schoolw conld meet the nesds of Indian civilization.
It is equally evident, on the other hand, in re ading Vr.

Blake's "Call of the Red Man”, together with his other productions

“on the subject, in his copacity 28 Chsirman of the Advisory Board,

in hisg corrsspondence with the Joint Cormittee of the Testern
Churches, Hew Tngland Company, the Tndian Department, in hie addresges
before the Borrd of Nenagement of the ¥.3.C.C,, Pan-Anglican
Congrese, ete.,ete., that the whole vamphlet is misle zading and
caleulated to give & wrong immression. With trve forensie partiality
the features salient to the voint in view are sin gled out, while
the real h&qio truths are often overloovad. But anyesystem
founded on such glender foundations cannot gtsnd the test of time.
We may, therefore, diemiss this extreme view ag unjueti~

fied on any real grounds, though we are thankfal that ty this
méans, interest in this greét question hag heen henerally awakened,
and we owe to it the improvement of the day gchool, increased

rante to bosrding schools and their sanitary re-arrgngement, and
lastly, hutvnot least, the improvad day school - =a 1egitiméte
impwﬂtation from the United Stotes.

Thers remain the third or middle view, which hss heen

®
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anﬁicipated by our remarks, viz., that which recognizaé the vneew
fulness of the day, residential and improved day schools in their
several gpherasg, "By all means let day schools te maintained
where they are doing goo0d work, =nd tried wherever there is aven
a fair progrect of success. By all means, let it be recognized
that where a day school is doing as good work, or even almost as
good work, as a residential school mizht he expected to do, it

ghonld ke preferred on the ground of economy."(l) "The regident-

ial echoole properly and systematically worked are =2 true step in
R4 X ,
]

(2)

-
<

the way to solve the 'Inidon Proklem'”. Under this visw there

et

ig a co-rolation hetween the dsy snd residentia gchools, the

et
3]

o

I

mmer serving ag feeders of the latter, and the boarding school,
a feeder of the indust ial, whene er the ahility and amhition of
g rupil warrasnte their taking a higher ceourse, In regard to the
residontial schools, there wmust be some elasiicity, due considera-

tion being given to the requirsments of eaeh locality.

Needg, Hints and Suggegtiong.

")

1, The ideal in the mind of *ndian educationalisgts, apart

from the heade of the Department, is Government suppnort and denomi~

national control, ¥o hove not reached this ideal, which rosts in
the hands of the Government of Canada, It ig felt that the
Government ghould become fesponsihle for the entire cost of schools,
except such proportion as might be fairly chargearle for epiritual

ministration and religious instruction, This follows from the

dietum that "The Indiang ars or onght to he warde of the vaernment."

N

In educating and Christianirzing the Indisns %he Churches are perform-

ing the hishest service for the Itate, and the Government ‘should

racognize thig service and g2ive the decsired aid. R
o ~ By N
: : B
2e The vltimate aim of the Department ig to =levate the v
i \
- s s » . Com» 2w - ‘.‘{\ . Q
Indian into full citizenship. This, howevar, scems to be contra-
' . RS .

\

dicted by two provisgions of the Irniian Acts~

(a) The eitizenshir of the Indiam stops at mere enfréﬁphiseﬁ ?%

n

ment. By the Indian Act, the Indisn cannot get out of treaty -

AN

. . s \ REURRN
relationg, 2o long as he receives his annvity and other trlhaLQS

AN

i

(1) Canon Murray "The Case for the Indisn Sehools&,p@’
(2) Rev. P. Matheson, lue Book, 1911, p. bB4l. |
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monies, though he may he a citizen in eﬁéry other gense of the word,
he is 8till a ward of the Government, for men in general do not make
the fine distinction that i8 drawn hy the Department. An
Indian woman, merrying outside of %reaty, may commute her annvity
at a ten-yesars' purchase, =and thus cease to he an Iﬂdian.(l) An
Indian of a mixed marriszge, can withdraw from treaty and forego
his Lreatyr rights,(g) hut a%éoluﬁely without compensation. Any
other Indian can only be enfranchieed, He ig entitled to so much
lanﬂ teloneging to the band of which he ig a member, which he way

T a A (%) _a s o (%]
hold in fee siwnple, after 2 neriod of nrohation, but wdbhout
vowar to gell, lease or otherwise alienate the land eweept with the

. {h
ganction of the Governor-in-Council, )

He 1g, thre, necessarily
Yound to the reserve, and mmet continue to receive his annuity =nd
ghare in the tribal funds. In days %o come, as the Indians approach

2

the idezal of education, many individuals may not degire to bhe tied

down to the resarve, or to te wards of the Government, hence pro-
vigion should be made To meet thie contingency, and an incen%ive, in

the shape of an equivalent for the rights they wonld f23rofo, offered

to induce them to sever the tie:

D
w

which bind them eiﬁ@gr %@ the tribe
or to the Governmant.

(h) The matter of surrender of reserves. It ig a metter
for dehate whether it is to their best interests to allow Indians,
at their own resunest, to gell or surrander their reserves before the
onward march of civilization: %Put there can never be any quégtion
ag to its iniguity, when the Depsrtmernt on ite own initistive, =t

the recucst of gsome dintersetéd rersong, hringe akout the gurvender

of a raoserve, Granted that the Indisne nesr a town become = aily
(1) TIndi-n Aet, Part I, sec. 14.

(2)  Indirm Act, I, see. 16, 2.
(3} I, scc. 111
(4) I. sec. 112
(5) L. ecc. 118

(&) Intien Act, 1. see, 47-51



addicted to the evils of drunkemmess and kindred vicé$, that it is
a ¥indness to remove them from constent temptation, and that they
will receive pecuniary benefit and 8 new heme, ie not this mere
progcrastination - the putiing off ths evil moment for a little
while longer? Ve way ¥eer on moving them further and further back,
wut there are limite to even ounr vast country, and the march of

S =

eivilization will soon resch the hordsrs What then? The

will then have 4o Tace the old temptations they have been made to
flee from, and pass through them of fall by the wayside. Then,
wouid it not be far better Tor them to fack the fiery trisl as

quickly as possible and get through with it? This is a necessary

process of their evelution, =nd deeply though we may &eplére the
possibility of some or many of them guccumbing undcr the trégi,

yet this should not blind us to our obligation to the race as a
whles The pecuniary benefits they receive is a palpable tempte-
ation thrown in their path, =nd what easily conmes, es 1ly goesg
while as %o the new home, thisseems as if, when the Indian Aas
painfully climhed up towards the top of the ladder to civilization

end independence, we moved him »ack to the lower rungs, that he

wmight rest there awhile, =nd once again begin the painful clinb,.

But the ovils of such reserves sre generally exagperated. We

never geo, on the return of our voung men to civilization after

some months' absence on the fishing stations, the orgies that

attend the roturn of white ITunbermen to civilization; while the
genersl conditions on such reserves are no worse than those found

in other communities with hirher standards and grester sense of

sharie, And in the =es¥% midst of the nost adverse circunstances -

the almost total absence of cnforcement of the law regarding the

sale of liquor to Indians, there are nany who are learning to over-

come theilr tewptations,.

=z

Zs The signs of the tinmes peint to the faet that it will
becone

3

nore and more &ifficult to get efficient and quslified teach-
ers in spite of the increased gy?nfs because of superior inducement
1

beyond the confines of reserves,  Mr. Gordon J. Smith, Indian

Superintendent, Brantford, voices this truth; "The salaries rapge

(1) Inspsctor W.J.Chisholm, Blue Book Pe 349.

Tndizng
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srom B300 to 2500, Owing to the limited amount of the school
grant, the board has found great difficulty in gsecuring qualified
teachers, and for the same reason, teacheré’ar@ constantly leaving
to accepy bebtter positions amonest the whites «... "he prohlem facing

the board can only he solved by aither paying better salaries or

1153

seuring qualified Indian toschers, the latiter beling the obhject
o L & e

A1)

aimed at a t present. Again, "...our only hope for the future

ig the eduestion of Indianse at the Wormal School until they sscure
£.4 2~ ”(r;)
gunalifications.
4., Oour industrial schools could nerhaps be made more
effective hy eliminating whatever tends to a hlind, random routine.

There i

(6}
161

no graater ohstagle to progress than acquiesence in studies
or 2 trade as a matter of course. mhare 1g a dafinite tavle of

ry

atniies provided by the Dapartment, but let there aleo he a definite
aystem of yearly examinstions and promotiong with suitable rewards.
srecizlization in trades for Indisng is not always neceggary, énd

jn any case should be deferred 111 the hent of each can he ascertain;
ed: sven if in ordesr to speéializa, it becomes necessary to put

them out as apprentices to local tradesmen. Before gpecialization
they could te given a practical and domestic course and, gensrally
endesvour should be made to make them all-round handy-men.

Tlexibility rather than o csst iton system should be the rule of

guch institutions. The half-day eystem , so far as the proper

management of the jnetitution will permit, shonld aprly to as few

ehildren ag possible,'yroviﬂoﬁ the afternoon sesggion be shortened

b

for such ag come to both sessiong. Certain tredes as tin-smithing

shoe-making and kindred trades of s gedentary nature, for whieh the

wi

Tndisnis unfitted by temperament, might gafely be eliminated.

i

Tinally, there ig no rearom why these schools ghonld not Te made the
training swound for Infian tg&chers, and equipped generally as guasi
universities, snd thus meet one of the coming problems of Indian
education. |

are found in the smaller reserves
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(1) Blue Book, 1910, p. 300.

(2)  ®Blue Book, 1911, p. 328.



with sufficient energy and ahility to take onAaﬁﬁiti nal work,

rosaitle, be gecurcd az teachers in the reserve

-

they snould, i
ﬁwv mobool f’ A pewerful lever will thus be put in their hande for
the un?iftnnc of the T-dian in Christisnity and civ1li?at10n which

ig their truz funetion, But irn this, =sg in all things, juctice

L

and equity shonld rrevail, If the neesds of such misgioneg

sguire
their mresence as wigeionarieg, they are worthy of thedr hire: and
1T they take up the double work, they shonld be remvnesrated according

The best missionary finds it heart-hreoaking to labour on under a

douhle load with a stipend of noOO~y/OO upon which are innumerable

6 If a school, for any raasson, ig not doing satisfacltory
work, careful enguiry should te made by fthe denominational authorities
before the Department resorts Ho the drastie messure of eloging the
gchool, Oftentimes a simnle change of teacher or mmnagement ig all

that is 7reguired to hring ahout a hetter state of affiars.

o

7e It would, rerhaps, be of advantage to the cause of
Indian education were all day schoonl teschers not only licensed fo

teach by the Department on the recommendation of the Churches, as at

;...J

ie

r")

en

™

rregent, hut algo that the 2 or apreintypent ba renewshle

every year, ag is the rraelice lof Pubkliec School Bduecation Departments
for uwngqualified teachers, such renewals depending on the datisfaction
given by the fteacher, Thug the Ynowledge that the avroinﬁmant of

an unsabisfactory teacher wonld larse auvtomatically at the end of the
vasr,wonld te an incentive to seek and Tind a hretfer teacher in

the meantimel

8. Tagtly, the need of some gystem of compulsory eduneation

(1)

*

ig felt to te necessary by those interested in Indian eduncation,

and admittsd ty the Depsrtment as far as atfendance at the dav schools

(2)

ig concerned. M™is now takee the form of active influence ~on

the part of the Government officiale to further the edueational poliey

of the Department on reserves, The effectivenessg of this system

#

depends on the zeal and activity of the Agent.

B

Finnipeg Resdlutichas.
) Uaruty ?up?rlntendmnt Reply to Memo. of ﬁesolutlons,
-~ Harch 31, 1908,
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Ganeral Remarts.

"Rome wag not huilt in one day": accordingly we are not

Justi¥fied in expscting that the civilization of the Indian covld he

accomplighed in one generation,. "intirely too much hes been exvecte
ed by a Tew enthusingts, It was vain to hope that a roorle, who
had for ages followed the chare and the war=-path, could in one

generation hecome expert in al)l the arte of peace."(l) Those who
h ve failed to see the,resnlts for the large expenditure of Indian
edncation, are "arm-chsir eritics", who have Judged by th- ahsence
of many conspicuous cases of -uccess, among ex-rupils of residontial
schools esnecially; they have not perceived the leaven that is

.

working quietly and eteadily in 2ll the resc+ves whers gxmpunt

ot

g
are found, and they have not oheerved the fact that many aprarent
failures are mot really failures, as éaverhment officials and
wisgionaries who come in contact with them can testify, "There

is 8 ve 'y marked difference hetwean the tone of the regerves, where

a comnsiderable numher of our ex-niunils are living, and thalt of those
resorves that are withomt them.“(g) "It 18 "reeults' we are looking
for. The "effect of educntion mron reserve 1life" heos Tean the

advancement of onr Indisnse almost heyond comprshension. The

[S

riddte-aged Indians, who wers punile in fthe indnstrial gschools, are
Toramost inall go0d work on the resarves. The older Indianrns look

to them for advice; the young children notice that edveation is

necesgary.’ Fimilor statements may be indefinitely multinlied.
Indeed it should ke a wmatte of surrrige and encouragement that,
#ith the many handicars that the sehoole have had to contend with

in the past, they have heen ahle to accom~lish sn rieh,

Conelusion.

Tlow that the Derartment has given incressed grants to
the toarding schools, and hsg taken up the improvement of the day
gschoolg vigorously in hand, and rurposes to establish improved day

gschools wherever rracticable, and is endeavouring to meet one greatb

{1} Hon. David Laird, Indian Commissioner, 2Blue Book,
1897, p. 187.

(2) Rev, %, Mothason, Blus Book, 1911, p. 541.

(%) %Egk?9%§¥1'19§%@6tﬁgent,'Qu@@n Charlotte_Agency,:Blué
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need of the past, viz., supervision sand help of rupils on their
discharge from the schoolg, and encouragement of marriage hetween
ex-puyileg, we feel, not that we have attsined the ideal, tut that
we have advanced a step towards it and heve heen endued with much
gtrength, and that we may once more press forward, freer From some
shackl@s of the past, and lighter of heart, to work out more

vigorously the problem of Irndisn sducation snd civilization.



