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A
bstract

T
he current practicum

 sought to determ
ine w

hether it w
ould be feasible to im

plem
ent a

peer support program
 for the disaster services volunteers at the R

ed C
ross, M

anitoba

R
egion. T

o accom
plish this, a feasibility study, w

hich included a needs analysis, risk

analysis, and cost-effectiveness analysis, w
ere com

pleted. S
everal R

ed C
ross disaster

volunteers w
ere interview

ed in order to gain their perspective on the needs and w
ants

relating to a support program
, and on their attitudes about having such a program

. T
he

data w
ere qualitatively analyzed and the findings aided in the developm

ent of the peer

support program
. A

lso discussed are the docum
ents generated from

 the practicum
 that

w
ere left w

ith the R
ed C

ross, i.e., program
 guidelines, job descriptions, training m

anuals,

and a W
orker C

are W
orkshop agenda. F

inally, the practicum
 evaluation is discussion.
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'W
hen providing either short- or long-term

 help in the afterm
ath of traum

atic

events such as violent crim
e, school shootings, the S

eptem
ber l lth terrorist attacks, the

S
w

iss A
ir plane crash in H

alifax, and natural disasters such as the A
sian tsunam

i, helpers

m
ay find som

e gratification even though the w
ork is m

entally, and often physically,

exhausting. A
lthough disaster volunteers m

ay enjoy w
hat they do, there m

ay com
e a

point for som
e w

hen the w
ork becom

es too stressful to continue. W
orking w

ith

traum
atized clients or victim

s of disasters can be a stressful and potentially dam
aging

endeavour. T
rute and K

uypers (1981) w
rite, 'othe w

orker is not a disconnected

observer. ..but becom
es enm

eshed in the crisis. .." (p. 43).

A
lthough volunteering has been identified as an excellent m

eans of reducing

stress and increasing one's social supports (R
ietschlin, 

1998; T
hoits &

 H
ew

itt, 2001),

volunteers w
ho assist in disasters m

ay also be negatively affected by the tragic events

they w
itness. H

ow
ever, w

hereas individual staff m
em

bers often have the opportunity to

share their experiences w
ith co-w

orkers, volunteers m
ay often leave the experience

w
ithout having had m

uch tim
e or opportunity to process the events w

ith others. T
he

A
m

erican R
ed C

ross (Lyons, 2001) is clear in its philosophy that the w
ell-being of its

staff (and by extension, their volunteers) m
ust be their prim

ary concem
 if it is to

effectively care for the greater com
m

unity. B
ecause of m

y ow
n interest in large-scale

crises (either natural or hum
an-caused), and because of the lack of resources and supportsI



that appear to be available to volunteers involved in such events, specific consideration

has been given to the needs of those volunteers w
ho assist in disasters.

P
racticum

 R
ationale

T
he C

anadian R
ed C

ross S
ociety (C

R
C

S
) has been involved in disaster assistance

around the w
orld for over one hundred years (C

R
C

S
, 1997). T

hroughout that tim
e and

still today, they rely on the volunteer efforts of countless m
en and w

om
en to perform

tasks that, in som
e cases, m

ay leave them
 psychologically distressed. T

he nature of

volunteer organizations is such that the skill level and training of the individuals w
ishing

to volunteer can never be assum
ed (P

hipps &
 B

yrne, 2003). F
or exam

ple, just because a

potential volunteer has an interest in disaster w
ork does not m

ean he or she has ever had

any training in this field. T
his increases the need for the organizatíon to provide

education and training for volunteers w
ho assist in disasters, on the potential effects of

doing this type of w
ork. W

hile the R
ed C

ross has the ability to activate their E
m

ployee

A
ssistance P

rogram
 (E

A
P

) to accom
m

odate 
the needs of the volunteers after m

ajor

disasters (D
. S

igurdson, personal com
m

unication, M
arch 4,2004), this option is only

offered after specific and lim
ited criteria have been m

et. F
ollow

ing lengthy or

particularly devastating events, volunteers m
ay go through debriefing and/or exit

interview
s and if appropriate, a form

al critical incident stress debriefing (C
IS

D
) to assess

the need for follow
-up counselling, w

hich m
ay include a referral to the E

A
P

 program
 or

other com
m

unity resources (D
. S

igurdson, personal com
m

unication, July 22,2004).

W
hile not referring directly to any specific organization, M

aslanka (1996) states that

m
ost of the support provided is often too little, too late. In m

ost cases, volunteers are left

w
ith no form

al m
eans of processing their experiences, w

hich has been associated w
ith

2



volunteers feeling unsupported, volunteer bum
out, and attrition from

 the organization

(M
aslanka, 1996).

In m
y ow

n experience in the field of social w
ork and through discussions w

ith m
y

cohort, I have becom
e aw

are of a w
ide range of approaches to help w

orkers deal w
ith the

traum
a to w

hich they bear w
itness. T

hese approaches range from
 im

m
ediate debriefing

opportunities w
ith co-w

orkers to rare opportunities for inform
al discussion several days

after the event. It is m
y opinion that this latter system

 is not sufficient for preventing or

reducing the effects of traum
a responses in helpers, particularly in volunteers w

ho m
ay

not have the benefit of discussing the events w
ith peers. W

hile recognizing the fact that:

(a) not all agencies deal w
ith the sam

e level of traum
a; (b) different types of traum

atic

experiences m
ay have different effects on volunteers; (c) agencies vary in the am

ount of

tim
e that can be allocated tow

ards debriefing sessions; and (d) not all volunteers w
ill feel

the need to participate in such sessions as they m
ay be able to cope w

ith traum
a responses

in other w
ays, I feel it is im

portant to ensure that all helpers have access to som
e m

eans

of "de-traum
atization" 

should they need it. T
his traum

a support should be m
ade available

w
ithin the organization.

P
racticum

 O
biectives and Learniqg G

oals

T
he prim

ary objective for the first phase of the practicum
 w

as to conduct a study

on the feasibility of having a peer support program
 for the volunteers of the disaster

services division of the R
ed C

ross, M
anitoba region. B

ecause not all agencies and

orgarÅ
zations m

ay define peer support in the sam
e w

ay, I have defined it as a m
eans of

providing support for the em
otional w

ell-being of its volunteers. B
asically, a feasibility

J



study is concerned w
ith determ

ining w
hether the costs of running a program

 are w
orth

the outcom
es associated w

ith that program
 (S

tevens &
 S

herw
ood,1982).

T
he m

ain objective for the second phase of the practicum
 w

as to create a m
odel of

the peer support program
, including guidelines, procedures, m

inim
um

 standards, job

descriptions, training recom
m

endations, and plans for the sustainability of the program
.

B
y participating in the objectives, I hoped to m

eet the follow
ing learning goals: to

learn and practice the processes involved in (a) conducting a feasibility study; (b)

conducting qualitative interview
s and data analysis; (c) developing 

a program
 for a

specific population; (d) developing 
a m

anual for the specific needs of an organization; (e)

evaluating this type of project; and (f) functioning in a teaching role.

4



C
H

A
P

T
E

R
 T

\ryO

LIT
E

R
A

T
U

R
E

 R
E

V
IE

W

In this chapter, the literature relevant to the current practicum
 is review

ed. T
opics

such as traum
a, its m

itigation, and the effect of ignoring traum
a responses in disaster

w
ork are discussed.

T
raum

a R
esponses

T
erm

s such as "counter-transference," 
"com

passion fatigue," "post-traum
atic

stress," oovicarious traum
a," and "secondary traum

atic stress disorder," are com
m

on in

social w
ork discourse. A

lthough som
e authors are careful to distinguish these term

s from

one another (Jackson, 1999; F
igley,1995; G

reen, 1996), for the sake of clanty,I w
ill use

the phrase "traum
a responses." A

ll of these term
s refer in som

e rw
ay to interference in the

helpers' ability to function as they norm
ally w

ould, either in their personal or

professional lives, or both. S
exton (1999) sum

m
arizes 

the phenom
enon of vicarious

traum
a, w

hich can easily be applied to traum
a responses.than can potentially affect

disaster volunteers:

Increasingly, therapists are being called upon to assist survivors of violent crim
e,

natural disasters, childhood abuse, torture, and acts of genocide, as w
ell as

refugees and w
ar-traum

a victim
s. P

rofessionals w
ho listen to reports of traum

a,

horror, hum
an cruelty and extrem

e loss can be overw
helm

ed. T
hey m

ay begin to

experience feelings of fear, pain and suffering sim
ilar to those of their clients, and

to experience sim
ilar traum

a sym
ptom

s, such as intrusive thoughts, nightm
ares

5



and avoidance, as w
ell as changes in their relationships w

ith the w
ider

com
m

unity, their colleagues, and their fam
ilies. (p. 393)

T
he construct identified 

as "bum
out" is one that is related to traum

a responses,

but is seen as a result of cum
ulative environm

ental factors. C
t-g and E

addy (1999) report

that em
ergency m

edical personnel are w
lnerable to burnout due to "chronic dem

ands

placed on them
, for exam

ple, erratic hours, unpredictable w
ork loads, daily exposure to

the pain, suffering, qnd death of others" fitalics added] (p.31). O
ther authors found that

em
otional depletion w

as a significant factor in volunteer burnout (C
hau-w

ai Y
an &

 S
o-

kum
 T

ang, 2003). A
lthough burnout w

as not a focus of m
y practicum

, it has been defined

as em
otional exhaustion and decreased w

ork m
otivation som

etim
es experienced by

hum
an service professionals (F

reudenberger as cited in S
hapiro, D

orm
an, B

urkey, &

'W
elker, 1999), and has been identified as a potential effect of untreated traum

a responses

(G
reen, 1996; N

eum
ann &

 G
am

ble, 1995). M
y hope is that a result of this practicum

 w
ill

be to help disaster volunteers by addressing traum
a responses before burnout occurs.

Ignoring the E
ffects of T

raum
a R

esponses in D
isaster V

/ork

V
ictim

s of large-scale crises often seek help because of the stressors they

experienced, such as evacuation from
 hom

es,loss of loved ones, destruction of property,

and disruption of routines. V
olunteers w

ho w
ork w

ith the victim
s and are repeatedly

exposed to such destruction can also experience psychological effects sim
ilar to those of

the victim
s (W

ee &
 M

yers, 2002).

T
raum

a responses in volunteers can result in bum
out and subsequent resignation

from
 the organization. A

lthough volunteers are not paid for their services, organizations

6



m
ust consider the tim

e and financial resources that m
ust go into recruiting, training, and

supervising new
 volunteers (N

eum
ann &

 G
am

ble, 1995; P
earlm

an &
 M

aclan as cited in

S
exton, 1999; Y

iu, T
ung A

u, &
 S

o-kum
 T

ang,200l).

M
inim

izine the E
ffects of T

raum
a R

esponses in D
isaster W

ork

A
lthough steps m

ay be taken to reduce the risk of traum
a responses, som

e authors

say they are cum
ulative and unavoidable (P

earlm
an &

 S
aakvitne, 1995a) and helpers

m
ust develop w

ays of coping w
ith the stress as it com

es.

O
ther authors believe the prevention of traum

a responses is possible (M
itchell &

E
verly, 2000). O

ne of the aim
s of critical incident stress debriefing (C

IS
D

) is to help

individuals w
ho have w

itnessed or otherw
ise experienced som

e form
 of traum

a from

developing psychological distress. A
 critical incident stress m

anagem
ent (C

IS
M

) m
odel

has been identified to be appropriate to accom
m

odate 
the phases of disaster w

ork

(M
itchell &

 E
verly, 2000), w

hich include preparedness, response, and recovery.

C
IS

M
 includes stress m

anagem
ent training and m

ental preparedness during the

preparedness phase in an effort to prevent traum
a responses. V

alent (2002) identifies the

need for preparation during the preparedness stage ofdisaster, including education and

training, and planning for forthcom
ing disasters in term

s of identifying tasks and

resources, and in term
s of the potential effects of the w

ork on volunteers. B
riefing and

orientation about w
hat helpers m

ight be exposed to before being sent out on disaster

assignm
ents m

ay help prepare them
 psychologically (M

yers &
 'W

ee, 2002; M
itchell &

E
verly, 2000) and reduce the shock and hence, the traum

a.

D
em

obilizations and defusings are held during the response phase to assist in the

m
anagem

ent of traum
a responses that m

ay have developed (M
itchell &

 E
verly, 2000).

7



D
em

obilization is a process used in groups im
m

ediately follow
ing w

orkers' shifts on the

scene of a disaster. M
itchell and E

verly (2000) describe this process as a "transitional

intervention that allow
s for psychological and psycho-physiological decom

pression

follow
ing disengagem

ent from
 a large-scale crisis operation" (p. 75). It includes a l0-

m
inute inform

ation 
session related to the events of the day, follow

ed by 20 m
inutes of

food and drink. D
efusing is a sm

all group intervention designed to allow
 w

orkers to

discuss the events surrounding the traum
atic incident. M

itchell and E
verly (2000) suggest

defusing should occur betw
een 8 and l0 hours after the incident. T

he first phase of a

defusing is a brief introduction to the process, including inform
ation on confidentiality.

S
econd is the exploration phase, in w

hich participants 
are asked to broadly describe the

event. F
inally is the inform

ation phase, in w
hich facilitators educate participants on the

potential effects of w
itnessing a traum

atic event. O
ne of the m

ain purposes of a

debriefing session is to allow
 facilitators to assess w

hether a C
IS

D
 is required.

C
IS

D
 and individual follow

-up is provided during the recovery phase, and further

referrals are provided if professional traum
a support is w

arranted (M
itchell &

 E
verly,

2000).'W
ithin a C

IS
M

 m
odel, a seven-step program

 has been discussed for providing

C
IS

D
 (M

itchell &
 E

verly, 1995;2000). O
ccurring betw

een 24 and 72 hours after the

critical incident, the process includes the follow
ing phases: introduction, fact, thought,

reaction, sym
ptom

s, teaching, and re-entry. C
IS

D
 w

as provided for helpers after the

O
klahom

a C
ity bom

bing in 1995 (W
ee &

 M
yers, 2002). T

his kind of professional

support can allow
 volunteers to clearly articulate and process experiences related to a

traum
atic event. B

ecause C
IS

M
 and C

IS
D

 are not a focus of this practicum
, please refer

to the authors' w
ritings for m

ore detailed inform
ation about this m

odel.

8



H
ow

ever there has been som
e debate in the literature regarding C

IS
D

 and its

usefulness im
m

ediately follow
ing a traum

atic event (M
yers &

 W
ee, 2002). C

IS
D

 is not

recom
m

ended as an interventionw
hile recovery efforts are ongoing as it forces helpers to

delve too deep into their ow
n experiences. T

his leaves them
 vulnerable for their return to

the scene. T
herefore, C

IS
D

 is generally reserved for the end of the recovery effort, once it

is safer for helpers to deal w
ith their experiences. A

uthors have referred back to the

defusing as a m
ore appropriate intervention in day-to-day recovery operations (M

yers &

W
ee,2002; F

E
M

A
, 2003; D

em
bert &

 S
im

m
er,2000).

G
entry, B

aranow
sky, &

 D
unning(2002) note that even if helpers are diligent in

their self-care practices, som
e w

ill fall victim
 to traum

a responses. It is therefore

im
portant that helpers find the help they need to recover. It m

ay be difficult for people

w
ho have experienced traum

a, either directly or vicariously, to begin traum
a therapy. If

their fundam
ental coping strategy included escape and avoidance, traum

a responses m
ay

get w
orse as they are forced to face them

 directly, before they begin to see im
provem

ent

(H
egem

an &
 W

ohl,2000).

A
s already stated, the recovery phase of disaster w

ork includes m
aking referrals

to professionals if volunteers continue to show
 signs of traum

a. A
s discussed earlier,

training volunteers to recognize signs and sym
ptom

s of traum
a in them

selves and in

others can help them
 recognize w

hen they need professional help. A
ssessm

ent of

volunteers by an individual w
ho is know

ledgeable about traum
a responses should be

available to provide these referrals. B
ecause professional support for severe traum

a

responses falls outside of the scope of this practicum
, and because there is an abundance

of literature on this topic elsew
here, I have not included it here.

9



O
ther S

trateeies for R
educine the R

isk of D
evelopine T

raum
a R

esponses

A
side from

 follow
ing the C

IS
M

 m
odel to m

inim
ize traum

a responses, other

suggestions have been m
ade regarding im

portant coping m
echanism

s that have been

useful in reducing stress. A
ll of these are useful strategies regardless of phase of disaster

w
ork or level of distress. Y

assen (1995) indicates that traum
a responses are a norm

al

reaction to an abnorm
al event, and therefore carurot be prevented. S

he states that

traum
atic stress can be dealt w

ith in order to prevent it from
 turning into a clinical

disorder.Individual strategies. B
eing prepared for an event m

ay help to curtail the level of

stress that w
ill inevitably occur. M

yers and'W
ee (2002) suggest that helpers should be

aw
are of potential disasters relevant to their com

m
unity, for instance flooding in

W
innipeg, and design a safety plan w

ith their fam
ily. T

he rationale here is that if disaster

strikes, the w
orker can feel som

ew
hat relieved that fam

ily m
em

bers are taken care of and

w
ill be in a better position to attend to the larger crisis.

B
ut aw

areness and pre-planning are not enough for the prevention of traum
a

responses. P
re-existing coping strategies are w

idely discussed w
ith regard to preventing

traum
a responses (M

acnab, R
ussell, Low

e, &
 G

agnon, 1998; S
hapiro et al., 1999; C

lark

&
 G

ioro, l99S
). S

hapiro et al. (1999) found that people w
ho w

ere able to m
ake positive

reappraisals of situations they realized w
ere unchangeable, often had higher job

satisfaction and low
er risk of burnout. T

his m
ay be especially effective in disaster w

ork.

S
om

e authors encourage traum
a w

orkers to m
aintain a healthy balance of activities

outside of w
ork, such as dance, hobbies, art, m

usic, and recreational activities (S
exton,

1999; C
lark &

 G
ioro, 1998; Y

assen, 1995). A
ctivities such as m

editation and journalling10



are im
portant for self-exploration and have a significant selÊ

healing aspect to them

(S
exton, 1999;Z

iegler &
 M

cE
voy,2000; Y

assen, 1995).

H
ow

ever, probably the m
ost im

portant step volunteers can take to prevent traum
a

fesponses is to m
aintain a strong social support netw

ork, both personally and

professionally (S
hapiro et al., 1999; S

exton, 1999; M
acnab et al., 1998; C

lark &
 G

ioro,

1998; D
anieli, 1994; P

earlm
an &

 S
aakvitne,1995b; Y

assen, 1995). D
unning (1994)

points out that w
hether or not organizations have form

al m
ental health support for its

w
orkers, peers and supervisors are essentially the first line of defense against the

developm
ent of traum

a responses. B
eing able to share disaster related experiences w

ith

peers and supervisors could diffuse stress before it becom
es a problem

.

S
tress m

anagem
ent techniques such as breathing and stretching exercises,

cognitive refram
ing, m

editation, hum
our, and relaxation have been covered in training

sessions for disaster w
orkers to help them

 cope w
ith the dernands of their profession

(M
yers &

 W
ee, 2002). C

orrelations 
have been show

n betw
een certain types of coping

patterns and higher levels of burnout (S
hapiro et a1.,1999). 'W

hen professionals engaged

in escape/avoidance 
coping strategies, such as fantasizing about unrealistic solutions or

w
ithdraw

ing attention from
 the problem

, they had low
er job satisfaction and higher levels

ofburnout. C
onversely, professionals w

ho engaged in proactive coping strategies, such as

planful problem
 solving and refram

ing, w
ere less likely to experience sym

ptom
s of

burnout. S
im

ilarly, therapists w
ho accepted too m

uch responsibility for their clients'

w
ell-being w

ere m
ore likely to experience burnout.

S
elf-care, m

aking tim
e for oneself, and m

aking an effort to do som
ething

enjoyable that is unrelated to w
ork cannot be stressed enough w

hen attem
pting to m

anagell



traum
a responses (S

exton, 1999).Iliffe (2000) found that people w
ere able to m

anage

sym
ptom

s of burnout if they engaged in self-care activities. S
om

e authors discuss the

im
portance of caring for one's spiritual life (S

exton,1999; C
lark &

 G
ioro, 1998).

P
articularly w

hen traum
a can change the helper's perception of how

 they view
 the w

orld,

and of how
 they see them

selves (G
reen, 1996; Jackson, 1999), being able to find m

eaning

in life through spirituality, for exam
ple, can help disaster w

orkers face som
e of the m

ore

challenging points of the w
ork.

B
eing able to clearly identiff and m

aintain boundaries betw
een one's volunteer

efforts and personal life is extrem
ely im

portant for m
aintaining a healthy perspective on

traum
a w

ork (S
exton,1999; 

R
oss, G

reenfield, &
 B

ennett,1999). P
ersonal characteristics

such as optim
ism

, hopefulness, and a sense of hum
our have been identified as essential

for effective traum
a w

orkers (M
cC

ann &
 P

earlm
an as cited in S

exton, 1999). A
ccording

to M
oran (2002), hum

our in traum
a w

ork is associated w
ith physical w

ell-being,

cognitive refram
ing, and com

m
unication. Iliffe (2000) reported that w

orkers in the field

of dom
estic violence experienced s¡m

ptom
s of burnout, but that these sym

ptom
s w

ere

m
anageable w

hen they took a proactive approach, including m
onitoring client caseloads,

debriefing, peer support, self care, and political involvem
ent. D

anieli (1994) indicates

that if traum
a w

orkers are aw
are that traum

a reactions are norm
al responses to traum

atic

m
aterial, they should be able to understand that the reactions are tem

porary and w
ill

dim
inish, rather than becom

ing overw
helm

ing.

O
reanizational strategies. S

everal authors (Iliffe,2000; S
exton, 1999;V

alent,

2002) speak to the im
portance of m

onitoring w
orkloads, both by individuals and by the

organization. V
olunteers should be able to identify their ow

n tolerance regarding tim
e,

t2



pressure, and intensity of events, and should adjust their efforts accordingly.

O
rganizations should be careful not to overw

helm
 their volunteers by dem

anding they

take on unreasonable w
orkloads, as this can only lead to undesirable consequences.

O
n an organizational level, agencies should be assessing their volunteers for signs

of personal or event-related stress prior to assigning traum
a w

ork (M
yers &

 W
ee, 2002;

H
arris, 1995; P

earlm
an &

 S
aakvitne, 1995a). M

yers and W
ee (2002) stress that by

providing an atm
osphere in w

hich w
orkers accept traum

a responses as natural for the

type of w
ork they do, detection and intervention w

ill be m
ade easier and w

ill rem
ove the

stigm
a attached to disaster-related stress. A

gencies can also assist in reducing the risk of

traum
a by assigning w

orkers a balance of traum
a w

ork and other responsibilities (M
yers

&
 W

ee, 2002). F
inally, organizations should take responsibility for seeking out those

w
orkers w

ho have been personally affected by the large-scale event and m
ake job

assignm
ents accordingly.

O
rganizatrons can support their volunteers by offering debriefing, counselling,

and support groups for those w
ho w

ere personally affected as survivors of the tragedy

(M
yers as cited in M

yers &
 V

/ee; H
arris, 1995). D

unning (1994) indicates that access to a

form
al system

 of debriefing varies depending on the nature of the setting. H
igh-risk

m
ilieus (police, fire, am

bulance, etc.) m
ay have traum

a specialists on staff w
hereas low

-

risk environm
ents m

ay offer E
A

P
, w

hich m
ay not be specifically accustom

ed to dealing

w
ith traum

a.

Iliffe's (2000) finding that debriefing and peer support helped w
orkers m

anage

the s¡rm
ptom

s of burnout substantiates the need for traum
a supervision. M

yers and W
ee

(2002) suggest that disaster w
orkers w

ould benefit from
 having their ow

n support groups.t3



P
eer support (S

exton, 1999; V
alent, 2002; M

yers &
 W

ee, 2002), and having a buddy

system
 (M

yers &
 W

ee) w
hich pairs up w

orkers perm
itting each helper to act as a m

onitor

for the other, assists w
orkers in im

m
ediate debriefing and prevents them

 from
 feeling as

though they are going through the experience alone. S
im

ilarly, M
unroe et al. (1995)

suggest that a team
 m

odel should be em
ployed. T

hey propose that stress from
 w

orking

w
ith traum

atized individuals can be diffused am
ong m

any rather than absorbed by one

w
orker, thus reducing the risk of vicarious traum

atization. T
hey further point out that the

higher the intensity of traum
a w

ork, the greater the need for a team
 approach.

T
here are m

any coping strategies that individuals have that w
ill assist in

com
bating traum

a responses. It is equally im
portant for organizations to take

responsibility for the w
ell-being of their staff and volunteers. A

lthough it m
ay not w

ard

off traum
a responses, a final task that an organization can perform

 is to show
 recognition

for the hard w
ork and dedication of its volunteers.

F
easibility S

tudies and M
odel D

evelopm
ent

A
 feasibility study starts w

ith an idea and ends w
ith the im

plem
entation and

evaluation of the program
 that w

as generated as a result of that idea. H
ow

ever, there are

several very im
portant tasks to be done before these last steps. A

 feasibility analysis asks

"w
ill the returns from

 the operation be sufficient to justify the investm
ent of funds needed

to carry out the operation?...F
or the non-profit organization this m

eans at least covering

costs" (S
tevens &

 S
herw

ood, p. 3, 1982).In m
y ow

n interpretation of this statem
ent, and

to relate it to the current practicum
, dollars, tim

e, and energy expended to run the

program
 (i.e., costs) are a justified investm

ent to ensure the w
ell-being of volunteers andt4



hence the potential for decreased attrition from
 the organization (i.e., return on

investm
ent).

A
s part of the feasibility study, a needs assessm

ent is com
pleted, w

hich questions

ifpeople need or w
ant such a program

, w
hø

t they need or w
ant from

 the program
, and

their attitudes about the program
 (A

bbey-Livingston &
 A

bbey, 1982). T
he results of a

needs assessm
ent becom

e the starting point for developing various m
odel ideas that w

ill

be considered for a new
 program

 (H
iebert, C

ollins, &
 R

obinson, 2001).

A
 second part of the feasibility analysis is the risk analysis, w

hich w
eighs the pros

and cons of each altem
ative m

odel proposed (K
elly, 1996), including the alternative of

nothavingthe program
. T

he risk analysis helps to identify potential hazards of the

program
 and determ

ines the significance of risk. F
actors to consider during the risk

analysis include capacity andvulnerability, w
hich respectively refer to all the factors that

w
ould contribute to the success of the program

, and the deficiencies in capacities that

m
ay increase the likelihood ofhazards developing (K

uban &
 M

acK
enzie-C

arey,2001).

A
 hazard in this context is som

ething that could go w
rong w

ith the program
 that

increases the likelihood that the program
 w

ill not succeed. A
 risk assessm

ent, w
hich is

part of the risk analysis, is defined as a w
ay of m

easuring the expected degree and nature

of loss (or ofhazards occurring), w
hich is based on a relationship betw

een the probability

(how
 likely) and consequences (how

 bad) of that loss (or hazard) (K
uban &

 M
acK

enzie-

C
arey, 2001). F

or exam
ple, high probability plus m

ajor negative consequences equals

high-risk rating.

15



A
 third and final step in the feasibility analysis is the cost-effectiveness, or cost-

benefit analysis. T
his step in the process is w

here the costs of the program
 are w

eighed

against the benefits of running the program
 (C

oburn, S
spence, &

 P
om

onis, 1994).

E
ach of these steps should be com

pleted prior to selecting a final m
odel to

im
plem

ent. T
hey are all im

portant in determ
ining gaps in existing services and the needs

of the people directly involved, as w
ell as identifying and attem

pting to m
inim

ize

potential problem
s or hazards before they occur. O

nce the planning stages of the

feasibility study are com
plete and a final m

odel is selected, the m
odel is fully developed,

identifuing clear objectives, m
inim

um
 standards, and guidelines. T

his fully developed

m
odel is then taken into the pilot project stage w

here the m
odel is tested and any kinks

are w
orked out. F

inally, the program
 is im

plem
ented and evaluated.

It is im
portant to note that m

ost of the literature I found about feasibility studies,

risk analyses, and cost-effectiveness analyses w
as based on concepts such as disaster

m
anagem

ent and architecture and city planning. I w
as unable to find m

uch of this

literature in the context of social w
ork and/or social program

m
ing. F

or this reason, I had

to adapt w
hat I did find for m

y ow
n purpose. P

lease see F
igure I for a visual

representation of a feasibility study, based on m
y ow

n interpretation of the literature.
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A
s I have already show

n, traum
a responses are bound to affect individuals w

ho

w
ork in disaster response. B

ecause of the nature of this type of w
ork, it is extrem

ely

im
portant for disaster volunteers and the organizations to w

hich they belong to take

m
easures to address traum

a responses, preferably before they becom
e an issue. T

his is

especially true for organizations that rely heavily on volunteerism
 for their continued

existence.

P
racticum

 S
ite

M
y practicum

 took place at the office of the C
anadian R

ed C
ross S

ociety (C
R

S
C

),

M
anitoba R

egion (located in W
innipeg). T

he R
ed C

ross is a w
ell-know

n w
orldw

ide

agency that provides a num
ber of em

ergency and non-em
ergency services to people in

need. T
heir services range from

 disaster assistance i.e., providing food, lodging, social

services, fund developm
ent, and registration and inquiry of evacuees, the latter being the

R
ed C

ross' m
andate in this province, to providing education in first aid, w

ater safety, and

violence prevention (R
ed C

ross,2006a). T
he R

ed C
ross w

orldw
ide follow

s a set of

values that includes hum
anity, im

partiality, neutrality, independence, voluntary service,

unity, and universality (R
ed C

ross,2006b).

It m
ay be useful to think of the practicum

 as having occurred in tw
o phases. T

he

first phase included the research and planningthat w
as required to com

plete phase tw
o,

w
hich w

as the design and developm
ent phase of the peer support program

.
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P
hase I of the P

racticum

P
hase I began by studying the policies of the organization and by orienting m

yself

to their various program
s, w

ith a specific focus on their disaster program
. O

nce I w
as

fam
iliar w

ith the structure of the C
R

C
S

 disaster services and the specific m
andate of the

R
ed C

ross, M
anitoba R

egion, I began the task of com
pleting the feasibility study (see

F
igure I for a visual of the com

ponents of the feasibility study). T
his research and

planning phase of program
 developm

ent includes conducting a needs analysis, risk

analysis, and cost-effectiveness analysis as a w
ay of gathering inform

ation and ideas

about how
 to create an effective and efficient m

odel for the program
.

N
eeds A

nalysis

A
 needs analysis questions fpeople need or w

ant such a program
, w

hat they need

or w
ant from

 the program
, and their attitutdes about the progtam

 (A
bbey-Livingston &

A
bbey, 1982). O

ne of the m
ethods I used to gather inform

ation that w
ould answ

er som
e

of these questions w
as to review

 internal R
ed C

ross docum
ents such as m

em
os, statistics,

and other literature. O
f greatest benefit w

ere the N
ational R

ed C
ross' prelim

inary plans

for creating its ow
n peer support system

, w
hich they refer to as'W

orker C
are.

Incidentally, w
orker care is also the term

 R
ed C

ross uses to refer to the fam
iliar term

 self-

care com
m

only heard in social w
ork discourse. A

lthough I purposely refrained from

looking at their m
odel of peer support so that it w

ould not influence the design of m
y

ow
n m

odel, I w
as m

ostly interested in the fact that they saw
 a need to provide such a

service to their volunteers. T
his gave m

e a clear indication that som
e type of support

program
 w

as w
affanted. A

t the tim
e that I started m

y practicum
, the national office had

l9



put the planning of its ow
n program

 on hold, allow
ing m

e the opportunity to go forw
ard

w
ith a peer support program

 for the M
anitoba R

egion office.

F
or the needs analysis to be com

prehensive, I had planned to interview
 volunteers

and other stakeholders w
ithin the R

ed C
ross, as w

ell as outside agencies w
ho m

ay

already have peer support program
s in place to collect inform

ation on the needs, benefits,

and risks of having such a progrcm
. U

nfortunately, despite sending several letters of

invitation tô outside agencies to participate in the study, I received only one response. A
s

for internal R
ed C

ross stakeholders (m
anagem

ent and supervisory positions), I w
as

unable to secure interview
s from

 that group. H
ow

ever, I received a w
ealth of feedback

about the proposed peer support program
 throughout m

y practicum
 from

 the tw
o R

ed

C
ross staff m

em
bers w

ho w
ere acting as m

y prim
ary supervisors for this project. A

s both

of these staff m
em

bers played an integral role in disaster services, their know
ledge and

experience w
ere a great resource during this research and planning phase.

T
he m

ajority of the inform
ation I gathered for the needs analysis cam

e from
 the

interview
s I conducted w

ith seven R
ed C

ross disaster volunteers from
 the W

innipeg

office.

Interview
s. T

he purpose of the interview
s w

as to obtain inform
ation about (a)

w
hether the volunteers in the disaster program

 w
ould see a need for a peer support

program
, (b) w

hether they w
ould access it, (c) w

hat they felt w
ould be required from

such a program
, and (d) w

hat risks they felt m
ight be associated w

ith a program
 of this

nafure. T
hese interview

s w
ere conducted in person and w

ere recorded for reference

during analysis (see A
ppendix A

 for the consent form
 that w

as used). M
ost of the

interview
s w

ith the volunteers w
ere conducted at the R

ed C
ross office, and som

e w
ere

20



conducted at the volunteers' place of business. A
ll seven volunteers interview

ed w
ere

fem
ale, and the num

ber of years of experience as disaster volunteers ranged from
 tw

o to

tw
enty. Interview

ees shared w
ith m

e their experiences from
 several on-site disaster

responses, such as hurricanes, tornados, and floods in areas such as A
labam

a, F
lorida,

P
uerto R

ico, E
dm

onton, and W
innipeg.

I had developed a list of standard questions that I asked of each participant (see

A
ppendix B

 for the list of questions), but did not hesitate to explore topics if responses

w
arranted probing. A

fter the first few
 interview

s, it becam
e evident that there w

ould not

be a huge discrepancy in responses, and I am
 confident that seven interview

s w
ere

enough to provide an accurate picture ofdisaster services volunteers experiences, needs,

w
ants, and attitudes about the proposed peer support program

.

I found it difficult to store interview
 data at the R

ed C
ross office because I did

m
ost of m

y w
ork from

 hom
e. In order to m

aintain the confidentiality of the respondents, I

kept the inform
ation securely locked in a draw

er at hom
e, to w

hich I w
as the only one

w
ith a key. C

om
puter files w

ith interview
 inform

ation w
ere stored on C

D
 or floppy disk

and w
ere also secured in the locked draw

er.

D
ata A

nalysis

Inform
ation from

 the interview
s w

ere qualitatively analyzedusing 
a constant

com
parative m

ethod to code them
es relating to the needs and risks involved w

ith having

a peer support program
, and by using narrative analysis to flesh out the experiences of the

volunteers. A
fter all the interview

s w
ere transcribed, I w

orked through a num
ber of steps

to analyzethe data. M
ost researchers w

ho are new
 to qualitative data analysis generally

start w
ith line-by-line coding and gradually progress to m

ore abstract concepts, such as2l



categories and then them
es (P

adgett, 1998). I found I had great difficulty w
ith the process

of line-by-line coding. In this process, one literally takes the transcript line by line and

gives each line a code, then once the transcripts have all been coded in this w
ay, m

oves

on to looking at the m
eaning of the sentence or dialogue. T

he m
eaning of w

hat the

interview
ee w

as saying in the larger portion of text (m
eaning sentence or dialogue)

seem
ed rather apparent to m

e, and line by line coding seem
ed like an unreasonable place

to start w
ith the analysis. I w

as m
uch m

ore com
fortable w

ith the m
ethod described by

Q
uirur P

atton (2002), explained below
.

F
irst, I carefully read through all the transcripts. I began to notice patterns and

started labelling these pattem
s as different categories for m

y data. P
hrases, sentences, or

sections of dialogue w
ere grouped into m

eaning units such as "recognizing stress,"

"coping w
ith stress," and "barriers to coping w

ith stress".

S
econd, once tw

o or three of the transcripts w
ere labelled in this m

anner, I created

a list of these categories in a separate docum
ent. I copied and pasted passages from

 the

original transcripts that supported these categories into this docum
ent beneath the

appropriate category heading, and added and m
odified categories as needed as I

continued to label other transcripts. T
hese passages w

ere then reduced into m
eaning

units, or codes. F
or exam

ple, under the category'barriers to coping w
ith stress," I found

passages from
 several transcripts that discussed exam

ples of this: "...you feel like you

can't leave, there's alw
ays m

ore to do and you don't w
ant to leave your team

 short, so

you stay longer;" and 'o...even if I w
anted to talk to a peer, I w

ouldn't have been able to

because you can't w
alk aw

ay w
hen it's too busy." T

hese passages w
ere coded as "no

tim
e/too busy." M

y m
otivation for copying and pasting into this separate docum

ent w
as22



to take as m
uch care as possible not to lose the m

eaning of the code by taking it out of its

context. I believe that by keeping the original text in tact, I w
as able to retain the m

eaning

behind w
hat w

as said. B
y this point, I w

ould have had tw
o levels of codes. U

sing the

above exam
ple, I w

ould have category called "barriers to coping w
ith stress" and a code

called "no tim
e/too busy."

T
hird, w

hen all transcripts w
ere categonzed and coded, I grouped all the

categories that seem
ed to relate to each other into them

es. F
or exam

ple, "barriers to

coping w
ith stress," "coping w

ith stress," and "reco gnizing stress," becam
e part of a

them
e called "dealing w

ith stress." I w
ent back to each transcript to confirm

 the codes,

categories, and them
es from

 the original text w
ere congruent w

ith one another. F
or

instance, if a code did not seem
 to fit w

ell w
ithin a category, I either put it in another

category that seem
ed to be m

ore relevant, or created a separate category for it. If a

category did not seem
 to fit w

ell w
ithin a them

e, I m
oved it to another them

e or created a

new
 them

e. F
inally, by the tim

e I finished this process I w
as left w

ith four them
es and22

categories:

A
. V

olunteer experiences in disaster services

1. D
isaster volunteer experience

2. R
ole/function

3. R
ed C

ross processes

4. S
tress contributors

5. S
tress pattern

6. E
xperiences

7. R
ed C

ross norrns
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8. W
hy volunteer in D

isaster S
ervices

B
. E

ffects of disaster volunteering

1. E
m

otional responses experienced w
hile volunteering

2. S
tress responses

3. E
ffects of disaster volunteering

C
. D

ealing w
ith stress

l. 
R

ecognizing 
stress

2. P
erception of ability to handle stress

3. M
inim

izing risk of stress, or coping w
ith stress

4. B
arriers to coping

D
. F

eelings about the peer support program

l. 
P

ros

2. C
ons

3. W
illingness to participate

4. N
eed for building peer support into R

ed C
ross.culture

5. W
hat helps about talking to others

(see A
ppendix C

 for a com
plete list of data codes, categories, and them

es). T
he latter

three them
es w

ere the m
ost useful for the developm

ent of early m
odel ideas.

E
arl)¡ M

odel ldeas. R
isk A

nalysis. and C
ost-B

enefit A
nallzsis

W
ith the data analysis com

pleted, I w
as able to create a num

ber of m
odel ideas

based on suggestions from
 the literature, from

 ideas proposed by m
y prim

ary supervisors,

and from
 the volunteers them

selves. I designed ten rudim
entary m

odels, som
e of w

hich
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w
ere com

binations of others, and began the process of doing a risk analysis for each (see

A
ppendix D

 for an overview
 of these early m

odel ideas and identification of risks).

A
s previously stated, m

ost of the literature I found about how
 to do a risk analysis

centred on determ
ining risks involved w

ith industrial or environm
ental hazards, disaster

m
anagem

ent, or city planning. B
ecause there did not seem

 to be any literature related to

doing a risk analysis in a situation better suited to m
y practicum

, I adapted the concepts

and processes to suit m
y ow

n project. F
or exam

ple, rather than estim
ating the potential

num
ber of lives lost or potential for injury if a nuclear facility w

ere built near an urban

site, I instead had to consider issues such as the potential for the sustainability of the

program
, fears around confidentiality 

breaches, com
plexity, and ease of im

plem
entation

for each m
odel.

R
esponses from

 the interview
 questions dealing w

ith perceived risks of having

the program
 w

ere analyzed and provided a good starting point from
 w

hich to explore

other potential risks and determ
ine w

hat the m
inim

um
 standards w

ould need to be. F
or

exam
ple, respondents identified that a risk of having the program

 w
ould be that they

could end up talking to a person w
ho is not w

ell-suited to provide ernotional support to

others and that they could end up feeling w
orse than if they had not sought support. In

this case, one m
inim

um
 standard identified w

as that volunteers w
ho show

ed an interest in

becom
ing a peer supporter w

ould have to have a dem
onstrated aptitude and personality

suited for this type of w
ork. A

nother m
inim

um
 standard w

as that support skills w
ould

have to be integrated into the peer support training curriculum
.

A
nother key point to explore during the risk analysis w

as the potential for the

sustainability of each alternative m
odel. M

ost of the suggestions about sustainability
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cam
e from

 m
y prim

ary supervisors w
ho agreed that the peer support program

 w
ould have

to be built into the existing structure of the R
ed C

ross. T
his m

eant that it w
ould have to

be designed in such aw
ay that it could easily fit into the organization w

ithout too m
uch

effort. It w
as also im

portant to consider w
hat interview

ees had to say in this regard: that

supervisors and staff already had too m
any responsibilities during a response, and that

they w
ould not w

ant them
 to be concerned w

ith providing em
otional support as w

ell.

T
aking these tw

o m
ain points into consideration, it becam

e clear that new
 positions

w
ould have to be created for the peer support program

 and that the people w
ho held these

positions w
ould have to be responsible for the program

's sustainability.

F
igurel show

s the m
ethod by w

hich I com
pared each m

odel according to the

factors that w
ould contribute to or take aw

ay from
 the success of the program

. A
lthough

this m
ethod is by no m

eans m
athem

atical proof that one m
odel is better than another, it

helped m
e to visualize each m

odel, place a significance value on factors I felt w
ere m

ore

im
portant than others, and system

atically com
pare m

odels against one another. P
lease

note that aside from
 the 10 original m

odels I presented to m
y supervisors at R

ed C
ross as

alternatives, the figure also presents the risk assessm
ent for an I lth m

odel (K
). T

his

m
odel w

as created during the m
eeting and is described in detail in the section called

o'chosen m
odel of peer support."

T
he first factor on the chart, "likelihood of getting no, or poor support" refers to

any deficiencies in the m
odels that w

ould cause volunteers to go unsupported, or to

receive poor quality support. "S
uitability of supporters" has to do w

ith the supporter's

personality, aptitude, training or qualifications, or w
illingness to act in that kind of role.

Interview
ees w

ere concerned that if staff had to take on this role, they m
ight feel forced
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into it, or m
ight not otherw

ise have been suitable to this role, and thus m
ight not provide

the best support. T
he w

ay the m
odel is designed w

ill have a huge im
pact on the

sustainability of the program
, so "responsibility for sustainability" w

as considered in the

risk analysis. "P
ro-activity" refers to w

hether the onus is put on the disaster services

volunteers to seek support, or if peer support volunteers actively m
onitor them

 for signs

of stress. Interview
ees identified afear that confidentiality m

ight be broken as a reason

for not seeking support, so "confidentiality/privacy" refers to the m
odels' safeguards

against confidentiality 
breaches. I felt it w

as also very im
portant to consider how

 the

activities of the peer support volunteers w
ould be m

onitored andlor evaluated. "A
bility to

m
onitor support activities" w

as a factor identified 
as having an im

pact on the success of

the program
. "Likelihood of seeking support" w

as added to the list because m
any

interview
ees 

stated m
any reasons w

hy they w
ould not seek support, including having

other people to talk to about their stress, fearing the stigm
a associated w

ith seeking

support, their com
fort level talking to peers versus staff, or feeling they are able to

adequately m
anage their stress. "V

isibility" w
as identified as separate from

 "pro-activity''

because I felt pro-activity w
as only one part of m

aking the program
 visible. T

here are

other w
ays that the program

 could increase its visibility, and this varies by m
odel.

F
inally, "perception of w

aste" w
as another im

portant factor in the success of the

program
. T

his refers to the perception by disaster volunteers or anyone else not involved

in the peer support program
 that peer support volunteers are a w

asted resource. S
everal

interview
ees discussed the possibility that peer support volunteers m

ight be seen as "not

doing anlhing im
portant," or that they could be doing som

ething m
ore useful such as

pitching in w
here other departm

ents m
ight be short-staffed.
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A
 risk assessm

ent, as previously discussed, has to do w
ith the likelihood of a

hazard occurring, and how
 bad the consequence. H

igh risk im
plies that the hazard is

likely to occur and that the consequence of that is a negative one. A
 low

 risk im
plies that

the probability of that hazard occurring is low
, and even if it did occur, the consequence

m
ay not be detrim

ental. F
or exam

ple, a possible hazard in m
odel A

 is that no specific

individuals are charged w
ith the responsibility of m

onitoring the w
ell-being of disaster

volunteers. A
 possible highly negative consequence of this is that signs of stress and

traum
a m

ay be m
issed and the volunteer m

ay go unsupported. I w
ould rate this as a high

risk factor, and because this particular consequence defies the purpose ofcreating a peer

support program
, I w

ould also rate it as a high risk m
odel (for overall m

odel risk ratings,

see F
igure 3).

F
igure 2. R

isk assessm
ent of all m

odels based on the factors affecting the

program
' s effectiveness and success.

F
actors affecting

effectiveness of peer
support program

R
isk assessm

ent by m
odel:

H
: H

igh risk 
M

: M
edium

 risk
L: Low

 risk

A
B

C
D

E
F

G
H

I
J

K
l.Likelihood of getting no, or
poor support

H
H

M
M

M
M

H
M

H
H

L

2. S
uitability of supporters

H
H

L
L

L
L

M
L

H
H

L
3.R

esponsibility for
sustainability

H
H

L
L

H
H

H
L

H
H

L

4.P
ro-activity

H
M

M
M

L
L

H
M

H
H

L
S

.C
onfidentiality, privacy

H
M

L
L

L
L

H
M

H
H

M
6.A

bility to m
onitor support

activities
M

L
M

M
M

M
M

M
M

H
L

T
.Likelihood of seeking

support
M

L
L

L
H

H
M

L
H

H
L

S
.V

isibility
L

L
H

H
H

H
L

H
L

L
H

9.P
erception 

of w
aste

L
L

H
H

H
H

L
H

L
L

H
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O
nce the factors for each m

odel w
ere assessed for risk, I w

anted to differentiate

am
ongst those factors I considered to be critical to the success of the program

 versus

those that w
ere less so. F

or exam
ple, nothing is m

ore im
portant in this case than giving

volunteers 
a m

eans of getting adequate support. If a program
 m

odel show
s that it is a

good option in every w
ay except that it is not likely that volunteers w

ill get support, then

the m
odel is not w

orth im
plem

enting. T
he significance of this risk factor is rated higher

than other factors. In this analysis, significance of risk is a m
ultiplier. I first gave a base

score for each level of risk (H
 : 3, M

: 2, and L : 
1). T

hen, factors w
ere given a

significance rating of 1,2, or 3 (low
est to highest significance), 

based on im
portance to

the success of the program
. F

or exam
ple, an original risk rating of 3 becom

es a 9 if it is

essential for the program
 to succeed (significance factor 3), w

hereas an original risk

rating of I becom
es a 3. T

he low
er the risk score, the better the chances of the program

succeeding 
(see F

igure 3 for these risk assessm
ent scores).

T
he cost-benefit analysis w

as done in the sam
e w

ay as the risk assessm
ent. A

gain,

this type of analysis is concerned w
ith determ

ining w
hether the costs of having the

program
 are justified (C

oburn et a1.,1994). O
nce again, because the literature I had to

base m
y understanding of this process w

as unrelated to social program
m

ing, I im
provised

using the inform
ation I had. B

ecause the concepts I w
as w

orking w
ith w

ere abstract, i.e.,

sustainability, ease of im
plem

entation, perceived confidentiality breach, etc., I had to get

creative in calculating costs versus benefits. T
his process allow

ed m
e to naffow

 dow
n the

options and m
ake recom

m
endations to m

y prim
ary supervisors about w

hich m
odels they

should consider im
plem

enting. A
t the bottom

 of this chart is the factor m
ost closely

associated w
ith the cost-benefit analysis. In this case, the program

's com
plexity, and the29



tim
e and effort needed to run the program

 are considered costs. If the costs are too high,

the program
 w

ill not likely succeed; therefore this factor w
as given a significance rating

of3.

P
lease note that this m

ethod of calculating risk w
as only an attem

pt to com
pare

each m
odel and to see if it w

ould be possible to produce a m
ore concrete rating system

.

T
he scores and the significance factors are com

pletely arbitrary, as are the overall risk

ratings (I associated a low
 risk rating to m

odels w
ith final scores w

ithin the 30s, m
edium

w
ithin the 40s, and high w

ithin the 50s).

F
actors affecting

effectiveness of peer
support program
(significance factors in
brackets)

R
isk assessm

ent scores:
H

 :3 x significance factor
M

=
2 x signifïcance factor

L : I x significance factor
A

B
C

D
E

F
G

H
I

J
K

l.Likelihood 
of getting no,

or poor support (x3)
9

9
6

6
6

6
9

6
6

9
6

2.S
uitability of supporters

(x2\
6

6
4

4
4

4
6

4
6

6
2

3.R
esponsibility for

sustainability (x2)
6

6
2

2
2

2
4

2
6

2
2

4.P
ro-activity 

(x2)
6

6
2

2
6

6
6

2
6

6
2

5. C
onfidentiality, privacy

(x2\
6

4
4

4
2

2
6

4
6

6
2

6.A
bility to m

onitor support
activities (x2)

6
4

2
2

2
2

6
4

6
6

4

T
.Likelihood of seeking

support (xl)
2

1
2

2
2

2
2

2
2

J
I

S
.V

isibility (xl)
2

1
I

I
aJ

J
2

I
J

J
I

9.P
erception 

of w
aste (xl)

I
I

J
J

J
J

I
J

I
I

J

S
core

44
37

26
26

30
30

42
28

42
42

23

C
osts

T
im

e &
 effort, com

plexity

O
verall R

isk

6H

6

ffiäw
M

9L

6L

6L

6L

3M

9L

6H

JM

9L

F
izure 3. R

isk assessm
ent scores and overall risk ratings for each m

odel
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N
arrow

ing D
ow

n the O
ptions

A
ny m

odel that had a high risk of allow
ing volunteers to go unsupported w

as

im
m

ediately elim
inated regardless of its score. T

his left m
e w

ith options C
, D

, E
, F

, H
, I,

K
. O

ne w
ay to naffow

 it dow
n further w

ould be to elim
inate those m

odels that w
ould

require the m
ost effort to sustain. U

nfortunately, going by that, C
 and H

 w
ould be

elim
inated - the tw

o m
ost favoured m

odels by the people at R
ed C

ross (K
 is a

com
bination of C

 and H
, w

hich, as already m
entioned w

as m
odel created during a

m
eeting w

ith m
y prim

ary supervisors). H
ow

ever, upon closer exam
ination of the m

odels,

D
 appears to be quite lim

ited in term
s of w

hat kind of support is offered, E
 is a very

passive approach to providing support, and potentially 
a w

aste of hum
an resources, and F

w
ould require setting up a hotline, w

hich w
as not a favoured option. O

f all the options, C
,

H
, I, and K

 w
ere the m

ost preferred options, and probably the best for providing support

to the volunteers. B
ecause K

 is a com
bination of C

 and H
, those tw

o w
ere elim

inated,

leaving only I and K
. F

inally, because m
odel I w

as less pro-active, less visible, and relied

too heavily on volunteers to take the initiative to access support com
pared to m

odel K
, it

w
as elim

inated, leaving m
odel K

 as the preferred program
 m

odel. A
ccording to the

overall risk scores, M
odel K

 w
as one of tw

o w
ith the low

est overall risk score, providing

som
e degree of confirm

ation that this m
odel is a good choice.

M
y final analysis of m

odel K
 is that the potential for a successful program

 is high,

and because the overall risks associated w
ith this m

odel are low
 and the benefits are so

#aú, it is the best m
odel to im

plem
ent at this tim

e.
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P
hase II of the P

ractrcum

U
sing the inform

ation 
gathered during the feasibility analysis, recom

m
endations

from
 the literature and in collaboration w

ith m
y tw

o prim
ary supervisors at R

ed C
ross, I

began the process of developing the chosen m
odel of peer support in gteater detail.

C
hosen M

odel
ofP

eer S
uonort

T
he final m

odel had to fit certain criteria for w
hat w

e considered w
ould be a

successful program
. A

 successful program
 w

ould be one w
here the follow

ing goals

w
ould be m

et: volunteers feel w
illing and com

fortable accessing peer support; peer

support is available w
hen volunteers need it, or w

ithin a reasonable am
ount of tim

e after

they have identified that they need it; volunteers describe the experience as positive and

w
ould use it again if needed; volunteers and staff are m

ore aw
are of the hazards

associated w
ith disaster w

ork; and the program
 is sustainable w

ithout putting

unreasonable am
ount of added strain on the existing structure.

B
asic guidelines for the program

 w
ere created using the m

inim
um

 standards

identified during the needs analysis and risk analysis. T
hese included criteria for

recruiting peer support volunteers and m
anagers, the determ

ination that peers w
ould not

function as counsellors but instead w
ould provide basic em

otional support, and job

descriptions outlining tasks and responsibilities for volunteers and m
anagers.

Interview
ees w

ere consistent w
ith the types of qualities they said they w

ould like to see

in those w
ho take on a peer support role, as w

ell as their backgrounds in term
s of having

had experience or training in counselling and in supporting others. P
rocedures 

and basic

protocols w
ere created from

 the job descriptions (and vice versa) and w
ith the goals and

functions of the m
odel in m

ind.

32



T
he peer support program

 w
as designed w

ith tw
o positions in m

ind - peer support

m
anagers (at least three people are required to fill these positions in order to be able to

provide full coverage during a disaster response), and ideally l5 to 18 peer support

volunteers. E
ach role is assigned various responsibilities appropriate to each phase of

disaster. P
eer support m

anagers, as the nam
e im

plies, m
anage the program

, ensure that

peer support volunteers are recruited and receive appropriate training and supervision,

and give additional higher-level support to disaster volunteers 
as needed (see A

ppendix E

for com
plete peer support m

anager job description and responsibilities). T
he prim

ary

concern for peer support volunteers is to encourage disaster volunteers to practice w
orker

care, m
onitor them

 for signs of stress, and provide em
otional support as needed.

S
ustainability w

as built into the m
odel in part by creating the role of peer support

m
anager. B

y doing this, the program
 does not create additional responsibilities for other

staff, and allow
s the peer support m

anagers to focus all of their attention on m
aking the

program
 w

ork (including ensuring new
 volunteers 

are recruited as attrition occurs). T
here

w
as a concern that, because of the nature of disasters, peer support volunteers m

ight lose

interest if they had nothing to do for m
onths or years at a tim

e. T
o this end, sustainability

w
ill also com

e from
 keeping the volunteers engaged throughout the year, w

hether or not

disasters occur. V
olunteers w

ill take part in ongoing training sessions and w
ill be asked

to facilitate at least one W
orker C

are W
orkshop per year for the rest of R

ed C
ross

personnel. T
hey w

ill also have the opportunity to participate in the organization's

w
ellness com

m
ittee (see A

ppendix F
 for com

plete peer support volunteer job description

and responsibilities).
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M
any of the features of this m

odel w
ere included based on recom

m
endations

from
 the literature. M

itchell and E
verly (2000) discuss m

easures to reduce traum
a

responses that are appropriate to each phase of disaster. M
ental preparedness and som

e

stress m
anagem

ent w
ill be discussed w

ith the peer support volunteers during the training.

'W
orker C

are'W
orkshops w

ill be facilitated throughout the year to R
ed C

ross personnel in

non-response tim
es. T

his w
ill hopefully increase aw

areness of the em
otional dangers of

disaster w
ork throughout the entire disaster services departm

ent so that they can be better

prepared to recognize signs of stress during responses. I borrow
ed M

itchell and E
verly's

(2000) concept of dem
obilization and recom

m
ended that peer support volunteers

facilitate innovative de-stress activities at the end of disaster volunteer shifts. T
his w

ill

provide peers w
ith an opportunity to interact w

ith disaster volunteers, 
assess w

hether or

not individuals have a desire to talk about stress they have experienced during their shift,

and provide support andlor referrals if needed. T
he best-case scenario is that no one w

as

stressed or traum
atized during their shift and volunteers can just relax and have a bit of

food and drink before leaving to go hom
e. A

t the very least this should help them
 sw

itch

from
 disaster m

ode before going back to "norm
al life." Individual follow

-up is planned

during the response to check on the w
ell-being of volunteers w

ho have had shifts during

the w
eek, as w

ell as a few
 w

eeks follow
ing the response. P

eer support volunteers w
ill be

able to assess how
 the disaster volunteer is doing and if there are aÍry residual effects

from
 the response. A

t this point, support andlor referrals can be provided if needed.

A
s suggested by M

yers and'W
ee (2002), disaster w

orkers should be aw
are of

potential disasters relevant to their com
m

unity and design a safety plan w
ith their

fam
ilies. T

he training curriculum
 for peer support volunteers devotes an entire session to34



this topic. It is hoped that they w
ill be able to m

ake appropriate plans w
ith their ow

n

fam
ilies in case of disaster, as w

ell as be better equipped to support disaster volunteers

w
ho m

ay end up in the sam
e situation.

S
everal authors (M

yers &
 W

ee, 2002; H
arris, 1995; P

earlm
an &

 S
aakvitne,

1995a) advise organizations to provide an atm
osphere in w

hich w
orkers accept traum

a

responses as natural for the type of w
ork they do, thus reducing the stigm

a associated

w
ith disaster-related stress. C

reating a culture w
here it is accepted and expected that

people w
ill be affected by disaster w

ork and that it is their responsibility to seek help is a

very big part of this m
odel (henceforth referred to as the culture of acceptance).T

he

biggest im
pact of the m

odel to help create this culture is by m
aking w

orker care apriority

and by creating aw
areness of the topic in num

erous w
ays, including having W

orker C
are

'W
orkshops, having a peer support program

, having peer support volunteers participate in

the w
ellness com

m
ittee, etc.

M
unroe et al. (1995) suggest ateam

m
odel should be em

ployed. T
hey propose

that stress from
 w

orking w
ith traum

atized individuals 
can be diffused am

ong m
any rather

than absorbed by one w
orker, thus reducing the risk of vicarious traum

atization. 
T

he peer

support program
 is m

ade up of a dozen or so peer support volunteers and at least three

peer support m
anagers. A

s w
ell as helping to diffuse stress am

ongst m
any, this team

m
odel w

as created in part to be able to accom
m

odate the various w
ork shifts in disaster

response (in m
any cases, responses are operational 16 hours per day, up to three w

eeks at

a tim
e per individual). F

urther, the m
odel em

phasizes briefing/debriefing, 
and other

m
eetings for the peer support team

. T
his w

ill ensure that any em
otional w

ear and tear can

be dealt w
ith quickly and appropriately.
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It has also been suggested in the literature that self-care, m
aintaining boundaries

betw
een volunteer and personal life, and m

aintaining hum
our are all associated w

ith

keeping a healthier perspective of the disaster and being able to better care for oneself

(S
exton, 1999; Iliffe,2000; R

oss et a1.,1999; M
oran, 2002). A

ll of these topics are

addressed in the peer support training.

S
o how

 does m
odel K

 perform
 in relation to the goals of the program

, and

according to m
y definition of a successful peer support system

? T
he first criterion for a

successful program
 w

as that volunteers w
ould feel w

illing and com
fortable accessing

peer support. O
bviously, this kind of com

fort w
ill not occur overnight. O

nce the program

is established and has gained the respect of disaster volunteers I believe there is a good

chance that they w
ill feel com

fortable seeking support. T
he second m

arker is that peer

support is available w
hen volunteers need it, or w

ithin a reasonable am
ount of tim

e after

they have identified that they need it. T
his m

odel does depend on the volunteers to play a

role in accessing or accepting support. If volunteers choose not to do so, for w
hatever

reason, the program
 w

ill not succeed. H
ow

ever, because m
odel K

 is pro-active in term
s

of identifuing and offering support to potentially stressed or traum
atized volunteers, I

believe this w
ill increase the success potential of the program

. T
hird, a successful

program
 w

ill be m
ore likely if volunteers describe the experience as positive and w

ould

use it again if needed. U
nfortunately, until the program

 is im
plem

ented 
and has had at

least one disaster volunteer w
ho has received support, I am

 unable to determ
ine w

hether

this criterion has been achieved. A
 fourth indicator of a successful program

 is that

volunteers and staff are m
ore aw

are of the hazards associated w
ith disaster w

ork. T
he

m
ere creation of the peer support program

 w
ill increase aw

areness of the im
portance R

ed36



C
ross as an organizationis placing on w

orker care. B
esides that, peer support volunteers

w
ill be facilitating w

orkshops for R
ed C

ross personnel not involved in the peer support

program
 to increase aw

areness of w
orker care. T

his should definitely raise aw
areness to a

level m
uch higher than the current level. A

 final criterion is that the program
 is

sustainable w
ithout putting unreasonable am

ount of added strain on existing structure. In

this m
odel, none of the existing R

ed C
ross staff are being asked to take any responsibility

for the sustainability of the program
. A

n increased dem
and on volunteer recruitm

ent w
ill

place som
e pressure on the H

um
an R

esources departm
ent, particularly the V

olunteer

C
oordinator, how

ever I do not believe this w
ill be an unreasonable am

ount of added

strain. T
here m

ay also be som
e resistance by R

ed C
ross personnel regarding attending the

W
orker C

are W
orkshops, how

ever these are planned as a one-session, once-a-year event,

w
hich I do not feel is unreasonable.

T
raining com

ponent. R
ecom

m
endations for the training cam

e partly from
 the

interview
ees. T

hey all said that the m
ost im

portant thing w
as to have people w

ho w
ould

be able to listen w
ithout judging, and w

ould have som
e ability to provide support.

Literature about other peer support program
s and literature created to assist helpers deal

w
ith the effects of w

orking w
ith traum

atized individuals also provided ideas for training,

(A
rm

strong, Lund, T
ow

nsend M
c'W

right, &
 T

ichenot,1995; C
athrall, 1995; C

entre for

M
ental H

ealth &
 N

S
V

/ Institute of P
sychiatry,2000; 

E
hrenreich &

 M
cQ

uaide,200l;

F
rance &

 M
cC

orm
ick,lggT

; F
reem

an &
 W

hite, 1989; K
linic, 2000; M

en's R
esource

C
entre, 2003; M

ental H
ealth P

rom
otion U

nit &
 O

ffice of E
m

ergency S
ervices, H

ealth

C
anada,2002;M

unroe 
et al., 1995; O

ntario Z
one D

isaster S
ervices,2002a; O

ntario zone

D
isaster S

ervices, 2002b; S
aakvitne &

 P
earlm

an, 1996; Y
assen, 1995). F

inally, I had
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personally received peer counsellor training in the past through another agency) and w
ith

their perm
ission I w

as able to include parts from
 that training into the current peer

support curriculum
 (T

. W
all, personal com

m
unication, M

ay 31,2006).

T
raining for peer support volunteers 

as w
ell as peer support m

anagers starts on

the sam
e path. A

nyone involved in the program
 m

ust take the basic tw
o-day peer support

training. T
his basic training includes an orientation to the peer support program

 and

focuses on topics such as confidentiality, com
m

unication, basic listening and support

skills, and understanding the boundaries and lim
its of the peer support program

. F
urther

to the basic training is a series of m
onthly follow

-up training sessions. T
he purpose of

these sessions is to m
aintain and build upon the skills learned during the initial training,

and to keep volunteers involved in the program
 in betw

een critical events so that (a) they

w
ill be ready in the event of a disaster, and (b) the risk of attrition due to boredom

 or

inactivity is decreased. T
hese sessions are intended to occur over a tw

o to three hour

period one evening per m
onth and include topics such as "T

eam
 building," "M

aintaining

hum
our in traum

a w
ork," and o'W

hen disaster strikes close to hom
e" (see A

ppendix G
 for

the table of contents from
 the peer support volunteer training m

anual).

M
onthly follow

-up sessions w
ere purposely not scheduled over w

inter holidays,

or during sum
m

er m
onths. I also purposely left the m

ajority of follow
-up sessions

w
ithout topics or agendas to allow

 the facilitator of these sessions som
e leew

ay in

deciding w
hat w

ould be m
ost appropriate to cover. M

y hope is that the trainees w
ill also

w
ant to have som

e input in the topics to be covered and that they can be included in the

process.

38



T
hose volunteers w

ho have an interest in continuing w
ith the training to becom

e

peer support m
anagers m

ust take the R
ed C

ross supervisor training. W
hile I did not

create a separate curriculum
 for peer support m

anager training, I did put together an

orientation package that they can refer to during their supervisor training as a w
ay of

putting their training in the context in w
hich it w

ill be used. T
he orientation m

anual w
ill

also serve as an im
portant reference post-training (see A

ppendix H
 for the table of

contents from
 the peer support m

anager orientation m
anual).

A
lthough I had originally planned to do a pilot project during the practicum

, I did

not have enough practicum
 hours left to do this. T

hat is, I w
as unable to recruit and train

volunteers, or m
ake m

odifications based on feedback from
 participants. H

ow
ever,

everything is in place for w
hen the organization 

decides to im
plem

ent the program
.

R
ecruitm

ent guidelines have been developed in term
s of criteria that should be present in

those volunteers w
ho are looking to be a part of the program

. A
t the tim

e of w
riting, I am

aw
are of at least tw

o volunteers w
ho have expressed an interest in taking the peer support

volunteer training.

D
issem

ination of F
indines

T
he practicum

 supervisors at the R
ed C

ross w
ere very involved w

ith the entire

process and w
ere given copies of m

y w
ork throughout the duration of the practicum

.

Interview
ees w

ere given the opportunity to see the conclusions of the practicum
 if they so

w
ished. I provided those w

ho expressed an interest in hearing about the conclusions of

the project w
ith a w

ritten sum
m

ary of the process of the practicum
 (see A

ppendix I) and

included a brief description of the final program
 m

odel and training curriculum
. A

nyone39



w
ishing to receive this inform

ation w
as asked to provide his or her nam

e and m
ailing or

e-m
ail addresses (see A

ppendix J).
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Ironically, I begin this section by discussing one of m
y learning goals - to learn

exactly how
 to evaluate this type of a project. S

ince I am
 able to identify how

 I evaluated

m
y practicum

, I obviously achieved this first learning goal. F
irst, m

y w
ork w

as evaluated,

and second,m
y learning w

as evaluated. E
ach is discussed in greater detail below

.

E
valuation of S

ubm
itted W

ork

T
he finished products that I subm

itted to the R
ed C

ross included the program

m
anual, guidelines, job descriptions, the'W

orker C
are W

orkshop agenda, the peer

support training m
anual and facilitator's guide, the first three of the m

onthly follow
-up

training session agendas, and the peer support m
anager orientation m

anual. I sought

feedback from
 m

y prim
ary R

ed C
ross supervisors, plus a third w

ho recently joined the

team
. B

ecause I did not have tim
e to run a pilot of the program

, but to ensure that disaster

volunteers w
ould still have the opportunity to provide feedback, I contacted a sm

all

reference group of the original interview
ees to evaluate the program

 and the training

curriculum
. O

f the four volunteers contacted, only tw
o w

ere available to provide

feedback. I requested that volunteers and supervisors com
m

ent on their perceptions of the

usefulness and practicality of the program
, and if they w

ould likely adopt it as an ongoing

support system
.

F
eedback F

rom
 R

ed C
ross S

upervisors

F
eedback from

 this group w
as extrem

ely positive. T
hey w

ere quite pleased w
ith

the am
ount of research and preparation that w

ent into the developm
ent of the program

,

4t



and by the applicability of the final product into the R
ed C

ross structure. T
hey

com
m

ented that the training m
anual w

as w
ritten in a w

ay that m
ade com

plex topics

easily understandable and w
ould be a valuable tool in the training process. In term

s of

likelihood of im
plem

enting the program
, they identified som

e aspects that could be

im
plem

ented im
m

ediately, and others that w
ould depend on the final \ù/orker C

are

program
 being developed by the N

ational office. F
or instance, som

e features of the

training that focus on the preparedness phase of disaster w
ill be borrow

ed from
 the peer

support training curriculum
 and im

plem
ented im

m
ediately w

ithin the H
um

an R
esources

team
 training. T

hey intend to use the peer support training in conjunction w
ith the

N
ational R

ed C
ross'W

orker C
are guidelines currently in developm

ent to initiate and

continue the developm
ent of their peer support team

. T
he extent that the peer support

program
 w

ill be used w
ill depend on the leew

ay given to the M
anitoba R

egion by the

N
ational office. H

aving said that, m
y supervisors w

ere also planning to share our peer

support program
 w

ith N
ational in the hopes that they m

ight be able to use som
e of the

concepts w
ithin their ow

n W
orker C

are program
. S

ee A
ppendix K

 for the offrcial

evaluation w
ritten by m

y R
ed C

ross supervisors.

F
eedback F

rom
 V

olunteers

I received a surprising am
ount of feedback from

 the volunteers about the program

and about the m
anual. F

irst, they m
ade general com

m
ents about how

 oogood" the program

w
ould be to have in place but there w

ere a few
 concerns noted. O

ne of the volunteers

seem
ed sceptical about w

here the peer support program
 w

ould fit into the organization

and felt that this factor alone m
ight cause the program

 not to succeed. T
he other felt there

m
ay be difficulty establishing 

a w
orking relationship betw

een the peer support program
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and the other functions. S
he seem

ed fairly confident that people not directly involved

w
ith the peer support program

 w
ill resist the program

, and that this w
ill likely m

anifest

itself by feeling resentful that peer support w
orkers are "doing nothing," and m

aking

attem
pts to borrow

 them
 for a m

ore useful purpose during a response. S
im

ilarly, she

w
ondered if the program

 w
ould cause added resentm

ent if disaster volunteers w
ere

continually encouraged to take breaks, causing a disruption in the flow
 of w

ork. A
nother

fear w
as that supervisors from

 various disaster functions m
ight com

pletely absolve

them
selves of the responsibility to w

atch out for the w
ell-being of their staff and unfairly

place all of this responsibility on the peer support volunteers.

A
nother concern com

m
on to both volunteers w

as the guidelines relating to the

qualifications needed of the peer support m
anagers and volunteers, and som

e of their

assigned tasks. T
he current guidelines call for the peer support m

anagers to preferably

have disaster response experience. O
ne volunteer felt this qualification should be

m
andatory, and both volunteers felt the peer support m

anager needs to have prior training

or "dem
onstrated com

petency" in the counselling or m
ental health field. E

ven though

peer support m
anagers w

ould not be providing counselling, it w
as m

entioned that they

should have this know
ledge in order to be able to adequately provide supervision to the

peer support volunteers, particularly if a difficult situation w
ere to arise. A

side from

w
anting peor support m

anagers to have a background in counselling, it w
as also felt that

peer support volunteers should have at least som
e of this background 

as w
ell. F

urther,

one of the volunteers believed that som
e of the tasks assigned to peer support volunteers

are unnecessary 
and excessive, such as m

aking w
eekly phone calls to disaster volunteers

to check on their w
ell-being.
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In term
s of the training and m

anual, the feedback w
as quite positive. O

ne

volunteer stated that the m
anual w

as "w
ell-designed" 

and that the group discussions

"seem
 particularly w

ell thought out." S
he felt how

ever that additional inform
ation or role

plays m
ight be needed to practice certain aspects of the peer support volunteers' roles:

initiating de-stress activities for volunteers; dealing w
ith different personalities or stress-

responses; tips for com
pleting paperw

ork w
ithout interfering w

ith the peer support

process; w
ays to get advice or input from

 the peer support m
anager or team

 w
hile

adequately protecting confidentiality; filling out required docum
entation and discussions

about follow
-up care.

I feel all of this feedback is extrem
ely valuable and that these points should be

considered during the im
plem

entation process.

E
valuation

of Learnins

Learnine A
chieved by A

ccom
plishing Leam

ine G
oals

I had six official learning goals that I w
anted to achieve from

 doing m
y

practicum
. E

ssentially, 
a positive evaluation w

ould m
ean that I have m

et m
y leam

ing

objectives. E
ach of these w

ill be review
ed individually, follow

ed by a discussion of

additional leam
ing that w

as not necessarily anticipated.

M
y first official learning goal w

as to learn and practice the processes involved in

conducting a feasibility study. A
lthough I have learned that there are m

any w
ays of doing

a feasibility study, I believe I leam
ed how

 to do it in the m
ost appropriate w

ay given the

task at hand. A
n im

portant part of this w
as also learning how

 to adapt and re-

conceptualize existing know
ledge for a new

 purpose. T
he obvious exam

ple here is w
ith
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regard to doing a risk analysis and cost-effectiveness analysis w
hen I had no exam

ples

from
 the social services dom

ain to guide m
e.

M
y second learning goal w

as to learn how
 to ccinduct qualitative interview

s and

qualitatively analyze the data. I gained interview
 skills and learned valuable lessons about

ethical recruiting for research interview
s. I also learned there are several w

ays to analyze

qualitative data, but becam
e m

ore skillful in using one of these m
ethods, particularly in

the area of coding, creating categories and them
es, and m

ost im
portantly, on how

 to

apply this inform
ation for a practical purpose.

T
hird, I w

anted to learn how
 to develop a program

, and fourth, an accom
panying

m
anual, to suit the specific needs of a population. O

ne of the m
ost im

portant lessons I

learned from
 this w

as that in creating som
ething for a specific population, I needed to

learn to think like that population. F
or exam

ple, I had to im
agine w

hat it m
ight be like to

be a disaster volunteer. W
hat m

ight I need and w
hat m

ight I not appreciate? I also had to

think like a new
 peer support volunteer w

ho had never done this type of w
ork before.

W
hat w

ould be im
portant for m

e to leam
 to do m

y job effectively, and w
hat w

ould be

beyond m
y capabilities? T

his w
as especially im

portant w
hen w

riting the training m
anual.

S
pecifically, it had to be easy to read, and hopefully fun, in order to keep the peers

interested. It had to flow
 w

ell in order for the training to m
ake sense. It had to be

inexpensive to reproduce because of the non-profit nature of the organization i.e., no

colours, concise to save on paper, etc. I also learned that the program
 I envisioned is not

necessarily w
hat the organization envisioned. E

ssentially, m
y role w

as to do the research,

m
ake recom

m
endations 

and listen to the needs and w
ishes of the organization. T

hey

know
 w

hat w
ould w

ork best in their ow
n environm

ent.
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F
inally, I had hoped to learn how

 to function in a teaching role. O
bviously I have

not achieved this because there w
as not enough tim

e left in m
y practicum

 hours to recruit

volunteers and start the training process. H
ow

ever, w
hile designing and planning the

curriculum
 and the training m

anual, I found I did have to think like a teacher. S
om

e

learning did com
e from

 this exercise. H
ow

 do I m
ake the m

anual interesting for the

volunteers? H
ow

 can I inject group participation into the training so as to include

everyone and keep things dynam
ic? H

ow
 long should I m

ake each section? W
here should

the em
phasis be? H

ow
 m

uch tim
e do I devote to each m

odule? H
ow

 m
uch tim

e do I

devote to each exercise? I believe som
e of m

y past experiences facilitating presentations

that included group discussions, peer teaching, and co-facilitating 
a support group w

ere

very helpful in this regard.

Learnins A
chieved

the P
rocess E

valuation

A
side from

 the official leam
ing goals, there w

ere a num
ber of things I leam

ed by

going through the processes involved in this practicum
 that w

ere not necessarily

expected. A
 process evaluation allow

ed m
e to track m

y progress. K
eeping and analyzing

the contents of a joum
al about m

y day-to-day activities, the highs and low
s of learning

the tasks involved in this type of project, and w
hether or not I feel I have m

et m
y goals,

w
as an im

portant tool in evaluating m
y practicum

. I gave special attention to the

processes involved in the activities I perform
ed during the practicum

; insights into, and

learning that occurred resulting from
 those activities; and constant analysis of m

y

progress throughout.

W
hat I have leam

ed
the research D

rocess. W
hen I first started

researching

feasibility studies, I becam
e overw

helm
ed w

ith the am
ount of inform

ation there w
as
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about the topic. \W
hat w

as m
ost frightening w

as the num
ber of different w

ays one could

approach doing a feasibility study. I found it difficult to clarify term
s and definitions,

having to struggle w
ith seeing how

 these m
ight fit into m

y project, and w
rapping m

y

head around various concepts and m
odels. B

ecause I w
as unable to find anything in the

literature about doing this in the context of social program
m

ing, 
the inform

ation overload

w
as even m

ore intim
idating. I found it m

ost useful to take inventory of the inform
ation I

had, took w
hat w

as m
ost relevant to w

hat I w
as doing and adapted it for m

y ow
n purpose.

A
s a result of this process, I have learned the im

portance of keeping all of m
y research as

organized as possible, and if possible, in one location.

I confirm
ed that I truly dislike the research process. W

hat I do like about research

is being able to apply the results to som
ething tangible.

W
hat I have learned about recruiting and interview

ine. I have learned not to

expect a good response rate from
 people or groups you invite to participate in research.

N
one of the outside agencies I invited for interview

s even responded to m
y requests.

P
erhaps I should have been m

ore assertive and m
ade follow

-up calls. E
ven w

hen I w
as

able to m
ake appointm

ents w
ith people to conduct and interview

, it w
as still not certain

they w
ould show

 up. T
his frustration applies not only to conducting interview

s in person,

but I had three volunteers w
ho agreed to be interview

ed by e-m
ail and none of them

replied. I also tried to m
ake contact w

ith the person w
ho w

as w
orking on the national

W
orker C

are program
, and she never responded.

I've learned that just because the recruiting is not going w
ell for interview

s, you

cannot m
ake up your ow

n rules about w
hom

 to interview
 just to increase your num

bers.

F
or instance, it is not w

orth recruiting your friends/co-w
orkers, even if they w

ould have4l



been good candidates. In the end, I did not need to use any of the inform
ation from

 these

interview
s because it w

as less insightful than I had hoped. If I had w
anted to use the

inform
ation, and because this w

as not considered an ethical recruiting practice, I w
ould

have had to declare how
 I had recruited these people in m

y report, and this w
ould have

decreased the validity of m
y research. R

egardless of the fact that I did not use the

inform
ation from

 these interview
s, the lesson w

as w
ell learned.

I've learned that all interview
ees are not alike. T

he quality of m
y first interview

definitely set the bar for the rest of the interview
s. M

y fìrst interview
ee w

as very

know
ledgeable 

and experienced and this m
ade a big difference w

hen it cam
e tim

e for m
e

start developing the peer support program
. O

ther interview
ees w

ho had experience but

w
ere less insightful, or w

ho sim
ply answ

ered questions as opposed to really thinking

about the im
plications of the program

 w
ere m

uch less useful in term
s of program

developm
ent, though still very useful w

ith respect to data collection for the needs

analysis.S
om

etim
es, you find inform

ation that is contradictory 
to w

hat you thought you

w
ould find. In m

y case, I found that volunteers are generally not as em
otionally stressed

by w
hat they see or hear during a response as I had assum

ed. I have to adm
it this w

as

som
ew

hat disappointing because I believed that the m
ore stressed volunteers said they

w
ere, the m

ore justified m
y program

 w
as going to be. I have learned that as a researcher,

I have to keep an open m
ind about w

hat I m
ight find.

W
hat I have leam

ed
about data analvsis. I learned that

defining term
s used ln

interview
s w

ould have been quite helpful, rather than letting interview
ees respond based

on their ow
n interpretations. 

F
or exam

ple, the term
s debriefing and traum

a do not m
ean48



the sam
e to everyone. B

ecause these term
s w

ere not defined during the interview
, I had to

decipher the m
eanings that interview

ees 
gave to these w

ords during data analysis, and

had to be extra careful about how
 I coded them

. I had to code according to w
hat they

w
ere describing, rather than according to m

y ow
n definition of the w

ords.

I've learned that there are m
any w

ays of doing data analysis, and that in order to

get any m
eaning out of it, I had to do w

hat I w
as com

fortable w
ith. I needed to feel like I

w
as m

aking useful progress and organizing m
y data in a w

ay that w
ould m

ake sense

w
hen I w

ent back to it. In order to be able to explain how
 I did m

y analysis later on, I am

very grateful that I took the tim
e to docum

ent exactly how
 I did it. I w

ould not have been

able to rem
em

ber all the different steps I took otherw
ise.

I have learned that it is too easy to inject one's ow
n values into the analysis. I

realized that I w
as using valueladen codes, such as "negative coping strategies," or

"traum
a responses" w

hen I should have been using m
ore observational codes such as

"coping strategies" and "reactions to stress." I am
 grateful that I realized this early on so

that I could be m
ore careful for the rest of the process.

I learned that the m
ore you play w

ith your data, the better acquainted you becom
e

w
ith it, the m

ore confident you are w
ith the choices you m

ake w
hen analyzing it, coding

it, categorizingit, etc. I am
 confident w

ith the outcom
e of m

y analysis because I feel I

becam
e quite fam

iliar w
ith m

y data.

W
hat I have leam

ed about procrastination. I learned that it w
as m

uch easier to

com
e up w

ith reasons w
hy I did not have tim

e to w
ork on school than it w

as to m
otivate

m
yself to get anything done. Lack of m

otivation and avoidance w
ere tw

o of the m
ost

pervasive them
es throughout m

y practicum
. T

hese are exceptional tools for the
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professional procrastinator. H
aving m

uch less supervision and accountability than w
hat I

w
as used to having, the shear size of the project, w

orking on it alone, and the fact that

there did not seem
 to be any negative consequences if I m

issed m
y deadlines gave m

e

plenty of latitude in term
s of w

orking w
hen lfeltllke w

orking. A
voidance w

as probably

the coping m
echanism

 I used m
ost often in the past tw

o years.

'W
hat I have learned about qettine past procrastination. I leam

ed that w
hen things

looked so overw
helm

ing that I did not know
 w

here to start, I needed to start by getting

organized and breaking up the job into sm
aller tasks. I learned that in order to feel like I

w
as m

aking progress in a big project like this, I needed to look for reasons to think I w
as

m
aking progress. O

therw
ise I got trapped in an "I'm

 not going anyw
here, this is taking

forever" m
entality, and it becam

e a dow
nw

ard spiral from
 there. I learned that several

tw
o or three hour chunks of tim

e can get you farther than w
aiting for the opportunity to

get a full day's w
orth of w

ork done.

W
hat I have learned about m

otivation-
I am

 quite happy to report that there have

been a few
 shining m

om
ents on this path. T

hese shining m
om

ents alw
ays led to an

increase in m
otivation and a belief that I could continue, and that w

hat I w
as doing w

as

w
orthw

hile. T
he first one \ryas during the m

eeting w
here I presented the prelim

inary peer

support m
odels to m

y com
m

ittee and supervisors. T
he enthusiasm

 show
n by those

present about m
y w

ork thus far m
ade it seern like the project w

as beginning to have a life

of its ow
n. H

ow
ever it also m

ade m
e appreciate how

 m
uch m

y supervisors w
ere excited

about this project, and how
 they could see the potential for a really useful support system

.

T
he second one w

as w
hen m

y advisor told m
e that I did not have to do line-by-line

coding anym
ore after I found a new

 w
ay of doing m

y analysis. It w
as such a relief to
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know
 I could m

ove on to som
ething I felt w

as m
ore m

eaningful. T
he third shining

m
om

ent w
as w

hen I heard the new
s that the national offtce w

as doing som
ething very

sim
ilar w

ith their W
orker C

are program
 to w

hat w
e had been w

orking on. It m
ade m

e

realizethat I have the potential to do big things w
ith the know

ledge I have gained from

doing m
y m

aster's degree and doing this practicum
. F

inally, getting such positive

feedback about m
y m

anual seem
ed to m

ake all m
y anxieties and frustrations related to

the practicum
, w

orth it.

A
ccountability is also an excellent m

otivator for m
e. I got very creative and very

efficient w
henever there w

as a m
eeting planned w

ith m
y supervisors or w

ith m
y

com
m

ittee.

W
hat I have

learned
m

vself. I learned that
doing this kind of project

involves m
any, m

any em
otions. I becam

e em
otionally invested in m

y project. I felt abit

like a protective m
other w

henever I felt it w
as threatened. B

eing involved in this kind of

project is really an em
otional roller coaster. O

ne day I could be feeling great about the

project and how
 useful it is going to be, and the next day I could feel like I w

as w
asting

m
y tim

e on som
ething that w

ill never get off the ground.

I also im
pressed m

yself w
ith the cost-effectiveness and risk analysis m

atrix I

created that allow
ed m

e to quantiff and rank the different m
odels. A

gain, I do not know

how
 m

athem
atically valid it is, but it seem

ed to w
ork w

ell for this purpose.

W
hat I have leam

ed about m
y professional developm

ent. I learned that I should

not m
ake assum

ptions about w
hat people should feel in certain situations. In the

beginning, I expected to hear m
any stories from

 volunteers about how
 traum

atic som
e

responses have been for them
. I w

as hoping to hear that volunteers w
ere traum

atized,
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w
hich w

ould justify having the peer support program
, w

hile m
ost of them

 said they could

m
anage quite w

ell on their ow
n or w

ith the support of fam
ily or friends. T

his also m
ade

m
erealizethat I had underestim

ated the ability of individuals to cope w
ith difficult

situations.

I learned that you need to identify boundaries at the beginning, and stick w
ith

them
 lest your project run aw

ay from
 you. T

he key is to keep the project relevant for the

organization. O
ne of the m

ost im
portant things I leam

ed w
as how

 to tailor a m
anual for

the audience it is intended for. I have learned so m
uch over the years about stress, traum

a,

vicarious traum
a, burnout, P

T
S

D
, debriefing, and C

IS
D

, that it w
as difficult at first to

know
 w

here to draw
 the line. A

gain, the trick is to know
 for w

hom
 the m

anual is

intended, and w
hat they w

ill be doing w
ith it. O

nce I understood the boundaries of the

progfam
 I designed the m

anual for, it w
as m

uch easier to understand w
hat to include and

w
hat not to include.

I leam
ed that w

hen people bffer to m
ake things easier for you, take them

 up on it.

T
he best exam

ple of this is w
hen R

ed C
ross said they akeady have supervisor training in

place, so that I w
ould not have to w

orry about com
ing up w

ith a training program
 for the

peer support m
anagers. A

ll I w
ould have to do is provide specifics about the peer support

m
anager role. T

his literally saved m
e m

onths of w
ork.

C
ontinuum

 of T
raum

a R
esponses and T

heir M
itieation

In m
y practicum

 proposal I discussed m
y theory that traum

a responses occur on a

continuum
 and thus the m

eans by w
hich they are dealt w

ith should also occur on a

continuum
 (see F

igures 4 and 5 respectively for a visual illustration of this hypothesis). I

said that I w
ould test this theory using the discussions I had w

ith interview
ees about
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traum
a responses related to disaster volunteering. I have found no evidence to support

this theory. I can identify a couple of reasons w
hy this m

ay be. F
irst, this w

as not the

focus of m
y study and therefore m

y research w
as not specifically designed to test this

theory. N
onetheless, I still m

aintain that traum
a responses occur on a continuum

 and

believe that further testing in this area should be considered in the future. S
econd, after

having interview
ed several volunteers from

 the disaster services at R
ed C

ross, it is m
y

belief that they do not suffer nearly as m
uch em

otional traum
a as I had originally

believed. T
herefore, this group m

ay not have been an appropriate sam
ple on w

hich to test

this theory. If further research in this area w
ere to be conducted, I w

ould recom
m

end

testing groups such as first responders (fire fighters, police, and param
edics), w

ho are

m
ost likely to w

itness traum
atic scenes on a regular basis.
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A
bsence of traum

a responses

m
ildly affected by event

o 
can easily forget event

m
oderately affected by event

o 
volunteer m

ay w
ish to discuss w

ith supervisor or peer at som
e point

. 
recollections or dream

s of event

strongly affected by event
o 

volunteer feels the need to debrief im
m

ediately
. 

sudden re-experiencing ofevent
o 

distress of rem
inders of event

events begin to take toll
. 

begins to find it difficult to cope but continues to function as usual
. 

efforts to avoid thoughts/feelings
. 

diffr.cultyfalling/staying 
asleep

events have taken their toll
o 

volunteer is no longer able to cope w
ith stress

o 
continues to go to w

ork/volunteer, m
ay be attem

pting to hide sym
ptom

s

from
 others

o 
irritability or outbursts of anger

o 
diffi.cultyconcentratíng

o 
hypervigilance/exaggerated startle response

events continue to take their toll
. 

sym
ptom

s have becom
e w

orse
o 

rem
oves self from

 otganization
o 

begins counselling
. 

m
ay need leave of absence from

 w
orþlace

S
evere traum

a responses

F
izure 4. C

ontinuum
 illustrating author's conception of severity of traum

a responses in
disaster volunteers

N
ote: E

xam
ples in italics have been taken directly from

 F
igley (1995, p. 8). F

igley points out that

"sym
ptom

s under one m
onth duration are considered norm

al, acute, crisis-related reactions.

T
hose not m

anifesting sym
ptom

s until six m
onths or m

ore follow
ing the event are delayed P

T
S

D

or S
T

S
D

" (post- or secondary-traum
atic 

stress disorder).
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P
revention / P

reparedness

- 
aw

areness of effects of disaster w
ork

- 
pre-planning for stressful w

ork

- 
existence of coping strategies

- 
strengthening social suP

P
orts

- 
preparation through education and training for traum

a w
ork

- 
staff assessm

ent procedures

safety planning

m
aintaining balance

social support

supervision and debriefing

defu sing and dem
ob ilization

intense individual or group therapy

critical incident stress debriefing

T
raum

a support / R
ecovery

F
izure 5. C

ontinuum
 illustrating author's conception of type of intervention vis a vis

severity of traum
a responses and phases of disaster response

ManasementReSponse
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C
H

A
P

T
E

R
 F

IV
E

S
U

M
M

A
R

Y
 A

N
D

 D
IS

C
U

S
S

IO
N

T
he processes involved in a feasibility study w

ere review
ed and a peer support

program
 w

as created based on the results of the feasibility study. T
he structure of the peer

support program
, w

hich w
as designed around the phases of disaster, w

as described, as

w
ere the roles and responsibilities of the volunteers involved. O

ne of the principal

contributions to the R
ed C

ross as a result of this practicum
 w

as the creation of the peer

support volunteer training m
anual, how

ever other docum
ents that w

ill aid in the

successful im
plem

entation of the program
 w

ere also included, such as the peer support

m
anager orientation m

anual and the W
orker C

are'W
orkshop agenda.

U
nfortunately, I w

ill not know
 w

hether or not the program
 w

as successful at

reducing traum
a responses until the program

 is running and it is actually put to the test.

M
ybelief is that in the long run, disaster volunteers w

ill find it m
ore enjoyable to

volunteer during a response because of the activities planned by the peer support

volunteers. T
his w

ill hopefully lead to an even higher m
orale and an even low

er

incidence ofburnout and attrition. I feel this higher m
orale, m

ore so than dealing w
ith

rare instances of traum
a responses, w

ill be the peer support program
's biggest

contribution to the w
ell-being of the R

ed C
ross disaster volunteers.

S
treneths and Lim

itations of the P
eer S

upport P
roqram

T
he peer support program

 discussed in this report has several strengths, the first

of w
hich is its plan for sustainability. B

y creating a program
 that should easily fit into the

existing structure of the organizatíon thereby not placing undue stress on the existing
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staff and volunteers, and by creating a peer support m
anager position w

hose

responsibility it w
ill be to ensure the program

 continues on, peer support at R
ed C

ross

should persist. S
econd, the portion of the peer support training that deals w

ith providing

em
otional support can occur as soon as enough volunteers have been recruited. T

his

m
eans that peer support volunteers can theoretically be ready to perform

 in this role as

soon as these tw
o days of training have been com

pleted. W
hile follow

-up training

continues throughout the year to keep peer support volunteers active and peer support

fresh in their m
inds, the program

 also allow
s for large gaps betw

een disaster events,

w
hich tends to be the norrn. In other w

ords, the program
 is not dependent on disasters to

calïy on. A
 third strength of this program

 is its em
phasis on creating a culture of

acceptance w
ithin the entire R

ed C
ross office. N

ot only is it im
portant to have a system

 in

place to support disaster volunteers 
as necessary, but also it is equally im

portant for

anyone involved in disasters to be aw
are of understand, and accept that everyone is

vulnerable w
hen it com

es to the em
otional dangers associated w

ith this type of w
ork. A

final strength to be discussed here is the program
's non-aggressive pro-activity. T

he peer

support program
 w

ill be visible, and it is w
ith hope that disaster volunteers w

ill feel

com
fortable accessing this support. P

eer support volunteers w
ill be w

atching for signs of

stress, and w
ill offer support to those w

ho do not com
e forw

ard and seek it, but support

w
ill not be forced on them

.

T
he program

 also has its lim
itations. T

he first lim
itation is the program

's reliance

on a large num
ber of peer support volunteers. O

f course the reason for this is to ensure

that all shifts can be covered during a disaster response w
ithout putting too m

uch

responsibility on a sm
all num

ber of peer support volunteers. H
ow

ever, the possibility
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exists that not enough people w
ill be recruited into this role and that the program

 w
ill

falter during a response. A
 second lim

itation is the risk that during the chaos of a

response, others w
ill feel peer support volunteers could be better utilized in other

functions, particularly w
hen other departm

ents are short-staffed. T
his possibility has been

included in the peer support volunteer training, and discussions on how
 to handle these

situations w
ill be had. I anticipate that once R

ed C
ross personnel see the im

portance the

organization 
is placing on peer support, they w

ill understand the value of the program

and ofthe roles assigned to peer support volunteers.

R
ecom

m
endations for the P

rosram

T
he current process for staffing a response w

ith volunteers, as I understand it, is

that som
eone from

 H
um

an R
esources calls the volunteers and asks if they are w

illing and

available to assist w
ith the current response. In m

ost cases the request is for im
m

ediate

involvem
ent. A

t this point, there is nothing built into the m
odel that allow

s for anyone to

check on the em
otional w

ell-being of disaster volunteers prior to being assigned to

disaster w
ork. T

his w
ould be particularly im

portant if the disaster in question is one that

has the potential to personally affect volunteers. S
uch w

as the case in the flood of 1997.

T
his m

odification of the process could potentially be included in the next evolution of the

m
odel.

A
nother recom

m
endation, if follow

ed, should be im
plem

ented 
as soon as

possible. A
n area I neglected to include in the design is the introduction of the peer

support program
 to the rest of the organization. T

here needs to be som
e com

m
unication

to R
ed C

ross staff and volunteers about the creation, existence, and purpose of the peer
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support program
. Incidentally, this initial introduction could also be an excellent

opportunity to start building the culture of aw
areness into the organization.

In term
s of evaluating the peer support program

 once it has been im
plem

ented,

there are several possibilities. F
irst, the evaluators m

ay consider designing 
a brief

satisfaction questionnaire that could be given to disaster volunteers 
as w

ell as peer

support volunteers follow
ing a response. Q

uestions could address the perceived

usefulness of the program
, problem

s they encountered, positive experiences, and w
hether

or not they w
ould choose to access the progtam

 agunin the future. A
lternatively, there

could be a brief discussion about the program
 during exit interview

s or debriefing of

disaster volunteers follow
ing a response. A

 third option could have the evaluator audit the

docum
ents created by the program

 relating to any em
otional support provided to disaster

volunteers to ensure all appropriate steps w
ere taken. F

or exam
ple, a peer support

volunteer m
ight docum

ent on an intake form
 that they provided em

otional support,

consulted w
ith the peer support m

anager, and provided referrals, if appropriate. F
inally, a

form
al evaluation could be com

pleted w
here pre- and post-intervention (peer support)

m
easures are taken and com

pared to assess w
hether the support m

ade a statistically

significant difference. C
onsidering the unique aspects of disaster w

ork, such as large gaps

betw
een disaster responses, intensity and duration of the response, the varied m

ethods by

w
hich the peer support program

 can be accessed, and the fact that the program
 is

voluntary (m
eaning disaster volunteers are not forced to participate), m

y initial thoughts

about this option are that it w
ould be difficult to plan an effective evaluation strategy.

H
ow

ever, a properly designed evaluation w
ould be extrem

ely beneficial for determ
ining

the clinical usefulness of the program
.
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A
 fìnal recom

m
endation for the program

 w
ould be to place m

ore em
phasis on the

types of stressors disaster volunteers as w
ell as peer support volunteers are likely to

encounter during a response, and to norm
alize the associated stress responses. A

s it

stands, the program
 does discuss the culture of aw

areness, how
ever this m

ay be too vague

or abstract to be useful during a response. F
urther, the culture of aw

areness discusses

issues related to w
orking w

ith victim
s and their fam

ilies m
ore so than the stresses

associated w
ith the interpersonal dynam

ics involved in disaster w
ork. H

igh stress

experienced by a group of people can often create conflict. A
lthough this is perfectly

norm
al, it m

ay increase the stress felt by both the people directly involved and by those

w
ho w

itness the conflict. P
erhaps one of the follow

-up training sessions could focus on

this topic, as w
ell as discuss som

e basic conflict resolution techniques. F
urther, perhaps

the peer support volunteers could incorporate this topic into the W
orker C

are W
orkshops.

I hope that those w
ho becom

e involved w
ith the peer support program

 in the

future, w
ho w

ork w
ith it, in it, and arourid it, can m

ake recom
m

endations of their ow
n.

T
he peer support program

 discussed in this paper is m
eant to be the starting point of a

w
ork in progress.

C
ontribution to S

osial W
ork

O
ne of the m

any areas that social w
orkers are called upon to assist is that of

traum
a and/or reactions to extrem

e stress. W
hether or not the cause of traum

a or stress

reactions is disaster-related, social w
orkers need to be prepared to handle the effects of

w
orking w

ith these types of cases. T
his practicum

 has particular relevance in the areas of

program
 developm

ent and policy planning. P
rogtam

s that are designed to help clients

deal w
ith traum

atic events, such as sexual assault, non-sexualized crim
e, w

itnessing
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horrific accidents, refugee cam
ps, etc., need to consider the effects w

orking w
ith

traum
atized clients w

ill have on their w
orkers. W

hile the peer support program
 discussed

in this paper w
as designed w

ith the specific needs of the organization in m
ind, a sim

ilar

program
 could be useful in other agencies and organizations in providing support to any

w
orkers w

hose jobs put them
 at risk for vicarious traum

a, com
passion fatigue, or burnout.

W
hile these term

s and others w
ere used in this practicum

 because these w
ere the

term
s found in the literature, it m

ay be w
ise to consider how

 these constructs are view
ed

by society. W
hile the literature discusses how

 these traum
a responses are acquired, that

is, follow
ing a sudden acute traum

atic experience or follow
ing years of less intense

experiences, vicarious traum
a, com

passion fatigue, and burnout for exam
ple, are seen as

happening to the persoH
. T

hese term
inologies seem

 som
ew

hat pathological and it m
ay be

tem
pting to conclude that individuals w

ho experience traum
a responses are som

ehow

lacking in som
e protective m

echanism
 that could otherw

ise prevent traum
a responses

from
 occurring. A

s social w
orkers, it is im

portant for us to challenge and critically

analyzethe w
ays in w

hich these constructs tend to focus on the'oproblem
s" of the

individual. A
n altem

ative to this is to look at problem
s located w

ithin the system
 itself.

P
erhaps identifying and fixing system

ic issues can relieve individuals of the blam
e that

tends to be placed on them
. A

nother alternative m
ay be to re-construct our understanding

of these term
s. W

hatever the answ
er, w

e m
ust first begin by asking a sim

ple question: is

there another w
ay of looking at this?

61



R
eferences

A
bbey-Livingston, 

D
., &

 A
bbey, D

. S
. (1932). E

nioying R
esearch? A

 'H
ow

-to' M
anual

on N
eeds A

ssessm
enl. R

ecreation B
ranch of the O

ntario M
inistry of T

ourism
 and

R
ecreation. G

overnm
ent of O

ntario: T
oronto.

A
rm

strong, K
. R

., Lund, P
. 8., T

ow
nsend M

cW
right, L., &

 T
ichenor, V

. (1995). M
ultiple

stressor debriefing and the A
m

erican R
ed C

ross: T
he E

ast B
ay H

ills fire

experience. S
ocial W

ork, 40 (l).

C
atherall, D

.R
. (1995). P

reventing institutional secondary traum
atic stress disorder. In C

.

R
. F

igley (E
d.), C

om
pø

ssionfatigue: C
oping w

ith secondary traum
atic stress

disorder in those w
ho treat the trqum

atized (pp.232 - 247). N
ew

 Y
ork:

B
runner/M

azel.

C
entre for M

ental H
ealth, &

 N
S

W
 Institute of P

sychiatry. (2000). D
isaster m

ental

health response handbook. N
S

W
 H

ealth.

C
anadian R

ed C
ross S

ociety (C
R

S
C

). (A
pril, lgg7). W

hat's love got to do w
ith it? H

ow

to tell ,f you are being qbused in a relationship. [B
rochure]. B

ritish

C
olum

bia/Y
ukon: 

C
anadian R

ed C
ross S

ociety.

C
hau-w

ai Y
an, E

. &
 S

o-kum
 T

ang, C
. (2003). T

he role of individual, interpersonal, and

organizational factors in m
itigating bum

out am
ong elderly C

hinese volunteers.

International Journal of G
eriatric P

sychiatry, 18, 795 - 802.

C
hng, C

.L., &
 E

addy, S
. (1999). S

ensation seeking as it relates to burnout am
ong

em
ergency m

edical personnel: A
 T

exas study. P
rehospital and D

isaster

M
edicine, I4 (4),37 - 40.

C
lark, M

. L., &
 G

ioro, S
. (1998). N

urses, indirect traum
a, and prevention. Journal of

62



N
ursing S

cholarship,30 (l),85 - 87.

C
oburn, 4.W

., S
spence, R

. J. S
., P

om
onis, A

. (1994). V
ulnerability and risk assessm

ent:

D
is aster m

anagem
ent traíning pro gram

m
e. C

am
bridge A

rchitectural R
esearch

Lim
ited, C

am
bridge, U

.K
.

D
anieli, Y

. (1994). C
ountertransference, traum

a, and training. In J. P
. W

ilson &
 J. D

.

Lindy (E
ds), C

ountertransference in the treatm
ent of P

T
S

D
 (pp. 368 - 388).

London: G
uilford.

D
em

bert, M
. L., &

 S
im

m
er, E

. D
. (2000). W

hen traum
a affects a com

m
unity: G

roup

interventions and support after adisaster. In R
. H

. K
lein &

 V
. L. S

cherner (E
ds.),

G
roup psychotherapy for psychological traum

a (pp. 239 - 264). N
ew

 Y
ork:

G
uilford P

ress.

D
unning, C

. (1994). T
raum

a and countertransference in the w
orkplace. In J. P

. W
ilson &

J. D
. Lindy (E

ds.), C
ountertransference in the treatm

ent of P
T

S
D

 (pp. 351 - 365).

N
ew

 Y
ork: G

uilford P
ress.

E
hrenreich, J.H

., M
cQ

uaide, s. (2001). coping w
ith disasters: A

 guidebook to

psychosocial intervention.

F
E

M
A

. (2003). F
ederal E

m
ergency M

anagem
ent A

gency: C
om

m
unity em

ergency

response team
 training m

aterials. U
nit 7 - D

isaster psychology. R
etrieved from

the V
/orld W

ide W
eb on N

ovem
ber 6,2003).

http : I I tr unin g. fem
 a. govi E

M
 IW

eb/C
E

R
T

/m
trl s. asp

F
igley, C

. R
. (1995). C

om
passion fatigue as secondary traum

atic stress disorder: an

63



overview
. In C

. R
. F

igley (E
d.), C

om
passionfatigue: C

opingw
ith secondary

traum
atic stress disorder ín those w

ho treat the traum
atized (pp.1 - l9). N

ew

Y
ork: B

runner/M
azel.

F
rance, M

.H
., &

 M
cC

orm
ick, R

. (1997). T
he helping circle: T

heoretical and practical

considerations of using a F
irst N

ations peer support netw
ork. G

uidance &

C
ounseling, I2 (2).

G
entry, J. E

., B
aranow

sky, A
. B

., &
 D

unning,K
. (2002). A

R
P

: T
he A

ccelerated recovery

program
 (A

R
P

) for com
passion fatigue. In C

. R
. F

igley (E
d.), T

reating

com
passionfatigue (pp.l23 - l3S

). N
ew

 Y
ork: B

runner-R
outledge.

G
reen, C

. L. (1996). A
 study of the relationship betw

een a personal traum
a history and

level of vicarious traum
atization. rJnpublished m

aster's thesis, U
niversity of

M
anitoba,'W

innipeg, 
M

anitoba, C
anada.

H
arris, C

. J. (1995). S
ensory-based therapy for crisis counselors. In C

.R
. F

igley (E
d.),

C
om

passionfatigue: C
oping w

ith secondary traum
atic stress disorder in those

w
ho treat the traum

atized (pp.101-130). N
ew

 Y
ork: B

runner/M
azel.

H
egem

an, 8., &
'W

ohl, A
. (2000). M

anagem
ent of traum

a-related affect, defenses, and

dissociative states. In R
. H

. K
lein &

 V
. L. S

cherm
er (E

ds.), G
roup psychotherapy

for psychological traum
a (pp.6a - 89).N

ew
 Y

ork: T
he G

uilford P
ress.

H
iebert, 8., C

ollins, S
., &

 R
obinson, J. (2001). N

eeds assessm
ent for program

 planning

and program
 developm

ent: 
a brief overview

. A
lbertq C

ounsellor, 26 (l),11 - 18.

Iliffe, G
. (2000). E

xploring the counselor's experience of w
orking w

ith perpetrators and

survivors of dom
estic violence. Journal of Interpersonal V

iolence, I5 (4),393 -

413.

64



Jackson, P
. (1999). G

ender dffirences ín im
pact and cognitions am

ong clinicians

providing traum
a therapy. U

npublished m
aster's thesis, U

niversity of M
anitoba,

W
innipeg, M

anitoba, C
anada.

K
elly, G

. (1996). C
om

petence in R
isk A

nalysis. In K
. O

'H
agan (E

d.) C
om

petence in

S
ocial W

ork P
ractice: A

 P
ractical G

uideþr P
rofessionals, pp.l08 - 123.

K
linic. (2000). C

risis volunteer training reading m
anual. W

innipeg, M
anitoba.

K
uban, R

., &
 M

acK
enzie-C

arey,H
. 

(2001). C
om

m
unity-w

idew
lnerability and capacity

assessm
ent (C

V
C

A
). O

ffice of C
ritical Infrastructure P

rotection and E
m

ergency

P
reparedness. O

ttaw
a, O

N
.

Lyons, J. A
. (2001). D

raw
ing on local expertise to m

eet m
ental health needs after a

school shooting. T
exas Journal of R

ural H
ealth, 19 (l),6 - 

13.

M
acnab, A

. J., R
ussell, J. A

., Low
e, J. P

., &
 G

agnon, F
. (1998). C

ritical incident stress

intervention after loss of an air am
bulance: T

w
o-year follow

 up. P
rehospital and

D
isaster M

edicine, 14 (l),8 - 12.

M
aslanka, H

. (1996). B
urnout, social support and A

ID
S

 volunteers. A
ID

S
 C

are, 8 (2),

t9s -206.

M
en's R

esource C
entre. (2003). M

en's R
esource C

entre peer assistance orientation

training m
anual. W

innipeg, M
anitoba.

M
ental H

ealth P
rom

otion U
nit, &

 O
ffice of E

m
ergency S

ervices.

(2002). S
elf careþr caregivers: R

esponding to the stress of terrorism
 and arm

ed

c onfl icts. H
ealth C

anada.

M
itchell, J. T

., &
 E

verly Jr., G
. S

. (1995). C
ritical Incident S

tress D
ebriefing: C

IS
D

 - A
n65



operations m
anual for the prevention of traum

atic stress am
ong em

ergency

service and disaster w
orkers. E

llicott C
ity, M

D
: C

hevron P
ublishing C

orporation.

M
itchell, J. T

., &
 E

verly Jr., G
. S

. (2000). C
IS

M
 and C

IS
D

: E
volutions, effects and

outcom
es. In B

. R
aphael &

 J. P
. W

ilson (E
ds.), P

sychological D
ebriefing:

T
heory, practice and evidence (pp.11 -90). C

am
bridge, U

. K
.: C

am
bridge

U
niversity P

ress.

M
oran, C

. C
. (2002). H

um
or as a m

oderator of com
passion fatigue. In C

. R
. F

igley (E
d.),

T
reating com

passionfatigue (pp. 139 - 154). N
ew

 Y
ork: B

runner-R
outledge.

M
unroe, J. F

., S
hay, J., F

isher, L., M
akary, C

., R
apperport, R

., &
'Z

im
enng, R

. (1995).

P
reventing com

passion fatigue: a team
 treatm

ent m
odel. In C

. R
. F

igley (E
d.),

C
om

passionfatigue: 
C

oping w
ith secondary traum

atic stress disorder in those

w
ho treat the traum

atized (pp.209-231). N
ew

 Y
ork: B

runner/M
azel.

M
yers, D

., &
 W

ee, D
. F

. (2002). S
trategies for m

anaging disaster m
ental health w

orker

stress. In C
. R

. F
igley (E

d.), T
reating com

passion fatigue (pp. I 81 - 212). N
ew

Y
ork: B

runner-R
outledge.

N
eum

ann, D
. 4., &

 G
am

ble, S
. J. (1995). Issues in the professional developm

ent of

psychotherapists: C
ountertransference and vicarious traum

atization in the new

traum
a therapist. P

sychotherapy, 
32 (4),341 - 347.

O
ntario Z

one D
isaster S

ervices. (2002a). C
oping w

ith disaster: E
m

otionql health

issues for disaster w
orkers on assignm

ent. C
anadian R

ed C
ross S

ociety.

A
R

C
#4472.

O
ntario Z

one D
isaster S

ervices. (2002b). C
oping w

ith disqster: R
eturning hom

efrom
 a

disaster assígnm
ent. C

anadian R
ed C

ross S
ociety. A

P
IC

#4473.

66



P
adgett, D

. K
. (199S

). Q
ualitative M

ethods in S
ocial W

ork R
esearch: C

hallenges and

R
ew

ards. S
age P

ublications, T
housand O

aks, C
A

.

P
earlm

an, L. A
., &

 S
aakvitne, K

.'W
. (1995a). T

reating therapists w
ith vicarious

traum
atization 

and secondary traum
atic stress disorders. In C

. R
. F

igley (E
d.),

C
om

passionfatigue: C
oping w

ith secondary traum
atic stress disorder ín those

w
ho treat the traum

atized (150 - t77). N
ew

 Y
ork: B

runner/M
azel.

P
earlm

an, L.A
. &

 S
aakvitne, K

.W
. (1995b). T

raum
a qnd the therapist:

C
ountertransference 

and vicarious traum
atization in psychotherapy w

ith incest

survivors. N
ew

 Y
ork: W

.W
. N

orton &
 C

om
pany.

Q
uinn P

atton, M
. (2002). Q

ualitative R
esearch &

 E
valuation M

ethods. S
age

P
ublications, T

housand O
aks, C

A
.

R
ed C

ross. (2006a).'W
elcom

e to the C
anadian R

ed C
ross. R

etrieved from
 the W

orld

W
ide'W

eb on June 7, 2006.

http ://w
w

w
.redcross. calarticle. asp?id:000005 &

tid:003

R
ed C

ross. (2006b). A
bout the R

ed C
ross. R

etrieved from
 the W

orld W
ide W

eb on June

7, 200 6. http 
: //w

w
w

.redcross. calarti cl e. asp?id:0003 I 8 &
tid=

O
 I 9

R
ietschlin, J. (199S

). V
oluntary association m

em
bership and psychological distress.

Journal of H
ealth and S

ocial B
ehavior, 39 (4),348 - 355.

R
oss, M

.V
/., G

reenfield, S
. 4., &

 B
ennett, L. (1999). P

redictors of dropout and burnout

in A
ID

S
 volunteers: A

 longitudinal 
study. A

ID
S

 C
are, I I (6),723 -731.

S
aakvitne, K

.W
., &

 P
earlm

an, L.A
. (1996). T

ransþrm
ing the pain: A

 w
orkbook on

vicarious traum
atizalion. N

ew
 Y

ork: W
.V

/. N
orton and C

om
pany.

S
exton, L. (1999). V

icarious traum
atisation of counsellors and effects on their

67



w
orkplaces 

. B
ritish Journal of G

uidance &
 C

ounselling, 27 (3),393 - 404.

S
hapiro, J. P

., D
orm

an, R
. L., B

urkey, W
.M

., &
'W

elker, C
. J. (1999). P

redictors ofjob

satisfaction and burnout in child abuse professionals: C
oping, cognition, and

victim
ization history. Journal of C

hild S
exual A

buse, 7 (4),23 - 42.

S
tevens, R

.E
., &

 S
herw

ood, P
. K

. (1982). H
ow

 to P
repare a F

eø
sibility S

tudy: A
 S

tep-

by-S
tep G

uide Including 3 M
odel S

tudies. N
ew

 Jersey: P
rentice-H

all.

T
hoits, P

. 4., &
 H

ew
itt, L. N

. (2001). V
olunteer w

ork and w
ell-being. Journal of H

eø
lth

and S
ocial B

eltavior, 42, ll5 - 
13 I .

T
rute,8., and K

uypeis, J. A
. (1981). W

orker crisis in crisis w
ork. In D

. S
. F

reem
an &

 B
.

T
rute (E

ds.), T
reatingfam

ilies w
ith specíal needs (pp.43 - 57). O

ttaw
a: A

lberta

A
ssociation of S

ocial W
orkers and C

anadian A
ssociation of S

ocial W
orkers.

V
alent, P

. (2002). D
iagnosis and treatm

ent of helper stresses, traum
as, and illnesses. In C

.

R
. F

igley (E
d.), T

reating com
passionfø

tigue (pp. 17 - 38).N
ew

 Y
ork: B

runner-

R
outledge.

W
ee, D

. F
., &

 M
yers, D

. (2002). S
tress response of m

ental health w
orkers follow

ing

disaster: T
he O

klahom
a C

itybom
bing. In C

. R
. F

igley (E
d.), T

reating com
passion

fatigue (pp. 57 - 84).N
ew

 Y
ork: B

runner-R
outledge.

Y
assen, J. (1995). P

reventing secondary traum
atic stress disorder. In C

. R
. F

igley (E
d.),

C
om

passionfatigue: C
opíng w

ith secondary traum
atic stress disorder in those

w
ho treat tlte traum

atized (178 - 208). N
ew

 Y
ork: B

runner/M
azel.

Y
iu, C

., T
ung A

u, V
/., &

 S
o-kum

 T
ang, C

. (2001). B
um

out and duration of service

am
ong C

hinese voluntary w
orkers. A

sian Journal of S
ocial P

sychology, 4,I03 -

l1l.

68



Z
iegler,M

., &
 M

cE
voy, M

. (2000). H
azardous terrain: C

ountertransference reactions in

traum
a groups. In R

. H
. K

lein &
 V

. L. S
cherm

er (E
ds.), G

roup psychotherapyþr

psychological traum
a (pp. I 16 - 137). N

ew
 Y

ork: T
he G

uilford P
ress.

69



R
esearch P

roject T
itle:

A
ppendix A

C
onsent form

 used for interview
s

T
he D

evelopm
ent of a P

eer S
upport P

rogram
: R

educing

T
raum

a R
esponses in V

olunteers W
ho A

ssist in Large-

S
cale D

isasters

R
esearcher:

M
S

W
 practicum

 student

T
his consent form

, a copy of w
hich w

ill be left w
ith you for your records and reference, is only

part of the process of inform
ed consent. It should give you the basic idea of w

hat the research is

about and w
hat your participation w

ill involve. If you w
ould like m

ore detail about som
ething

m
entioned here, or inform

ation not included here, you should feel free to ask. P
lease take the tim

e

to read this carefully and to understand any accom
panying inform

ation.

I am
 a graduate student at the U

niversity of M
anitoba in the S

ocial W
ork

progtam
. A

s part of the requirem
ents for attaining m

y M
aster's degree, I am

 doing m
y

practicum
 at the C

anadian R
ed C

ross, M
anitoba R

egion. T
he purpose of this interview

 is

to gather inform
ation that w

ill help m
e to find out the feasibility of having a peer support

netw
ork for the volunteers in the disaster services arm

 of the organization. T
his practicum

has been approved by the Joint F
aculty R

esearch E
thics B

oard, w
hich regulates all

research involving hum
an participants. If you have any questions or concerns relating to

the research ethics of this practicum
, you can call the num

ber provided at the end of this

form
.

T
he inform

ation gathered during this interview
 w

ill be confidential. N
am

es or any

other identifiers w
ill not be used in the report, and all interview

 m
aterials w

ill be kept

under lock and key at all tim
es. I w

ill be using atape recorder to record the interview
 so

that I can review
 the inform

ation later. A
ll interview

 m
aterials w

ill be destroyed at the

end of the practicum
.

T
he benefit to you as a participant in this study w

ill having the opportunity to

share either som
e of your ow

n experiences in the field of disaster w
ork, or to share and

receive ideas and inform
ation about existing peer support program

s or the one I w
ill

attem
pt to create during this practicum

. A
lso, if you w

ish, you m
ay request a sum

m
ary of

the results of the practicum
 after it is finished by filling out a short request form

.
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H
ow

ever, in discussing personal experiences of disaster w
ork, you m

ay begin to recall

uncom
fortable feelings that you m

ay have experienced in those tim
es. Included at the end

of the consent form
 the num

ber for the
should you w

ish to talk to

som
eone about those feelings or m

em
ories.

T
he interview

 should last betw
een 30 to 60 m

inutes, during w
hich tim

e you w
ill

be asked approxim
ately 20 questions. If at any tim

e you w
ish to w

ithdraw
 from

 the study,

even during the interview
 itself; you m

ay do so sim
ply by indicating that you w

ish to

conclude the interview
. Y

ou m
ay also w

ithdraw
 before, or after the interview

 by

indicating the sam
e. M

y contact inform
ation is listed below

.

practicum
 student

or
practicum

 advisor

E
-m

ail address:
E

-m
ail:

P
hone:I

P
hone:I

Joint F
aculty R

esearch E
thics B

oard

H
um

an E
thics S

ecretariat

E
-m

ail address
P

hone:I

F
or free, confidential telephone counselling:

(24tuslday):I
I hereby give m

y consent to participate in this study by allow
ing m

yself to be interview
ed. I

understand that m
y participation 

is voluntary and that I m
ay w

ithdraw
 at any point w

ithout
penalty. I understand that m

y responses w
ill be kept confidential and secure, and all interview

m
aterials w

ill be destroyed upon com
pletion of the practicum

. I also understand that any
inform

ation 
about child abuse or abuse of other vulnerable persons m

ust be reported to legal
authorities by the interview

er, 
and that this legal responsibility 

supercedes our confidentiality
agreem

ent. ln no w
ay does this w

aive m
y legal rights nor release the researchers, 

sponsors, or
involved institutions from

 their legal and professional responsibilities.

S
ignature of interview

ee
S

ignature of researcher

D
ate

D
ate
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A
ppendix B

List of interview
 questions

1) D
o you think a peer support netw

ork w
ould be helpful for the volunteers?

2) W
hat do you think w

ould be needed from
 such a program

?

3) H
ow

 stressful do you find w
orking during disasters?

4) W
hat do you find stressful during disasters?

5) W
ithout the existence of a support netw

ork, how
 w

ere you able to cope w
ith the stress in the

past?

6) H
ave you ever had form

al debriefings? If yes, w
hat w

as the level of disaster?

7) H
ow

 are you affected by stress as a result of volunteering during a disaster and at

w
hat points during the effort do you feel the least and m

ost stressed?

8) W
hat services w

ere m
ade available to you?

9) D
id you access them

? W
hy or w

hy not?

10) H
ow

 w
ould you feel about having peers that you could go to for support in relation to

your experiences w
ith the disaster?

11)W
hat skills w

ould you feel w
ould be necessary for the peer support w

orker to have?

l2)lf aprogram
 w

ere to be developed, w
ould you be interested in taking the necessary

training?

l3) If a program
 w

ere to be developed, how
 m

uch tim
e w

ould you be w
illing to com

m
it

to the training process and to refresher sessions?

l4)W
hat do you think the risks m

ight be to have peers providing support?

15)A
t the tim

e of previous disasters, did you ever feel that you w
ould like to talk to

som
eone about how

 you w
ere feeling, but felt there w

asn't anyone to talk to?

16) W
hat w

ere the consequences of not having som
eone to talk to?

l7)W
hat kinds of things do you do to de-stress after volunteering during a disaster?

18) H
ave you ever accessed services to help you deal w

ith the stresses associated w
ith

volunteering during a disaster?
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A
ppendix C

List of codes, categories, and them
es resulting from

 data analysis

A
. T

hem
e

l. 
C

ategory
o 

C
ode

o 
S

ub-code

' 
S

ub-sub-code

A
. V

olunteer E
xperiences in D

isaster S
ervices

1. D
isaster V

olunteer E
xP

erience
o 

Length of tim
e w

ith R
ed C

ross

o 
D

isaster responses
2. R

ole/function
o 

R
egistration &

 InquirY
o 

F
am

ily S
ervices

o 
M

ass C
are

oH
R

o 
O

n call
o 

F
undraising

o 
S

upervisory
3. R

ed C
ross P

rocesses
o 

P
reparation

o 
N

eed for proper assessm
ent of disaster volunteers

o 
F

or assessing new
 volunteers

. 
W

orker care
. 

A
dvice to new

 volunteers
o 

D
isaster training

o 
F

or going on assignm
ent

o 
R

esponse
o 

B
riefing

o 
F

or giving assistance
o 

P
roviding support

. 
V

olunteer to volunteer
. 

R
C

 to volunteer
. 

Lacking
o 

R
ecovery

o 
B

efore leaving response
o 

F
or sending people hom

e from
 assignm

ent
o 

support/debriefing w
hen they com

e hom
e/after response

o 
Lacking

4. S
tress contributors

o 
Losses/destruction

o 
D

eath
o 

W
orking conditions
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o 
D

isorganization
o 

Interpersonalconflicts
o 

O
rganizational

o 
H

elplessness
o 

N
egative interactions w

ith victim
s

o 
A

ssigned job/duties
o 

Inner conflict, e.g. self-doubt, conflict bit volunteering and rest of life
5. S

tress pattern
o 

W
ithin disaster response
. 

B
eginning

o 
M

iddle
. 

E
nd

o 
A

cross disasters
6. E

xperiences
o 

Identified as T
raum

atic m
aterial

' w
itnesi*:*r*r#:""

' 
O

ther
. 

S
econdary w

itness
o 

O
ther involvem

ent
o 

N
ot identified as traum

atic, but still difficult to handle
o 

S
tories from

 victim
s

o 
Loss/dam

age
o 

poverty
o 

F
irst hand stories

7. R
ed C

ross noÍns
8. W

hy volunteer in D
isaster S

ervices
o 

C
reating and m

aintaining relationships w
ith other volunteers

o 
A

ttachm
ent to victim

s
o 

B
eing able to help others

o 
P

ride
o 

V
ictim

s thankful for help
o 

P
ersonalsatisfaction

o 
S

ocialresponsibility
o 

T
he people

o 
M

aking a difference
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B
. E

ffects of D
isaster V

olunteering
l. 

E
m

otional R
esponses experienced w

hile volunteering
o 

N
egative

r 
D

ue to traum
atic/sad 

events
o 

D
ue to organizational

o 
D

ue to others' behaviours
¡ 

E
m

otionally difficult to handle
o 

A
ttitudes

. 
H

elplessness
. 

S
adness

o 
A

nger
o 

F
rustration

¡ 
C

onfusion
o 

D
evastation

o 
G

uilt
o 

F
ear

o 
P

ositive
o 

F
elt good to be able to help

¡ 
O

ther's responses
o 

R
elationships

o 
G

ratitude tow
ards others

o 
R

em
oval of stress contributor

2. 
S

tress responses - events or experiences that caused em
otional/behavioural or

physical responses in volunteers
o 

E
m

otional/behavioural
o 

Loss for w
ords

o 
InternalizaÍion

e 
D

id not w
ant to talk

o 
R

eliving experience
o 

C
hange in m

ood/attitude
¡ 

C
atharsis

o 
Lack offocus

o 
O

ver-reacting
o 

C
hange in behaviour

o 
F

ixation of the event
o 

S
trong em

otional response, years after event

o 
P

hysical
o 

S
leep disturbance

o 
P

hysical exhaustion
o 

H
eadaches

' 
A

ppetite disturbance
. 

W
eight disturbance

o 
T

obacco use
o 

M
uscle tension

o 
A

drenaline
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3. E
ffects of D

isaster V
olunteering - O

ther

o 
Let dow

n period
o 

D
ifficulty balancing volunteering w

ith rest of life
o 

"G
etting back to norm

al"
o 

D
ifficulty taking breaks

o 
O

ther
o 

S
tress levels

C
. D

ealing w
ith stress

l. 
R

ecognizing 
stress

o 
S

elf
o 

O
ther volunteers

o 
S

taff
o 

V
ictim

s
2. P

erception of ability to handle stress
o 

C
an handle stress

3. M
inim

izing risk of stress, or coping w
ith stress

o 
P

ersonal attributes

' 
C

oping skills
. 

P
hysical activity

. 
T

alking to others
. 

S
elfcare

. 
H

obbies

' 
T

aking a break
. 

R
efocusing of energY

. 
C

atharsis
. 

D
oing som

ething to fix the problem
. 

S
pirituality

. 
A

voidance
' 

o 
A

ttitude conducive to m
inim

izing risk of stress
o 

A
ttitude conducive to letting stress go

. 
T

endency tow
ards higher stress activities

o 
S

ituational
o 

S
upportive fam

ily/friends/R
C

 staff and volunteers
o 

F
un activities

o 
B

eing part of a group
o 

O
rganizational

o 
N

on-stressful volunteeractivities
o 

P
ersonal distance from

 disaster
o 

H
aving few

 obligations coinciding w
ith volunteering

4. B
arriers to C

oping
o 

M
edia - barrage of im

ages and stories from
 the disaster response, even upon

retum
 hom

e
o 

perceived lim
it to how

 m
uch others w

ant to hear about experience

o 
N

o tim
e/too busY

 to take abreak
o 

M
H

w
debriefing not accessibleþoor quality
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D
. F

eelings about P
S

P
l. 

P
ros

o 
G

aps in services, or inadequate existing services
o 

U
seful idea

o 
P

rogram
 m

odel ideas
o 

R
equirem

ents of the peer, or of the program
2. C

ons
o 

D
uplication of service

o 
D

on't think they w
ould use it

o 
D

ifficult to w
ork out the logistics

o 
R

isks
3. W

illingness to participate
4. N

eed for building peer support into R
C

 culture
5. W

hat helps about talking to others
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A
ppendix D

O
verview

 of early m
odel ideas and identifìcation of risks

A
lternø

tíve A
o 

T
rain all staff and volunteers in recognizing signs of stress in others and in

them
selves.

o 
T

rain all staff and volunteers in basic listening and support skills.
P

ros/capacities
. 

E
asy to sustain - easy to im

plem
ent and m

aintain program
 - little effort andlot

tim
e required

o 
E

veryone w
ould have inform

ation, not just select few
o 

M
ay help w

ith goal to create culture of aw
areness and acceptance

o 
B

ecause interview
ees have said they w

ould likely not access peer support, in this
scenario everyone w

ould have the know
ledge to try to help others, but no bodies

w
ould be "w

asted" in apeer support role if no one accessed them
C

ons/ri skslhazards/vulnerabilities
o 

E
ven if signs of stress are identified in a volunteer, there could be a risk that no

one w
ould act on it, assum

ing that the affected volunteer w
ould be able to handle

it because they also received the training.
o 

N
o single person or group w

ould necessarily be responsible to w
atch for signs of

stress, so no one m
ight take on the responsibility, especially during response w

hen

everyone is busy.
o 

W
ho w

ill take responsibility for facilitating the training?
o 

N
ot everyone is interested or suited to provide support to others, but by default,

everyone w
ould be a potential support provider.

o 
R

isk that talking to som
eone w

ho is not w
ell-suited to this type of role w

ill m
ake

the support-seeker feel w
orse or discourage them

 from
 seeking help in the future.

o 
N

ot a pro-active approach to ensuring the w
ell-being of volunteers, signs of stress

could be m
issed.

o 
P

erceived risks that w
hat support seeker did share m

ight not be kept in
confidence.

o 
H

ow
 to m

onitor the quality of care being provided by peers?

A
lternatíve B

. 
G

ive specialized peer support training to staff and volunteers in supervisor roles
only.

P
ros/capacities

o 
S

taff and supervisors w
ould be identified 

as being responsible for peer support
o 

S
taff and supervisors w

ould be responsible for sustaining the program
o 

S
upporters w

ould be available in that role if sought out by others, no bodies
w

ould be "w
asted" in a peer support role if no one accessed them

C
 on s/ri sks/h azar ds I vulnerabi 

I iti es
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o 
S

taffand supervisors already have enough to do during responses
o 

W
ho w

ould w
ant the responsibility of sustaining the program

?
o 

N
ot everyone is interested or suited to provide support to others, but everyone

w
ho has had the training w

ill be a potential support provider
o 

R
isk that talking to som

eone w
ho is not w

ell-suited to this type of role w
ill m

ake
the support-seeker feel w

orse or discourage them
 from

 seeking help in the future
o 

P
erceived risks of confidentiality breach

o 
N

ot a pro-active approach to ensuring the w
ell-being of volunteers, signs of stress

could be m
issed

o 
H

ow
 to m

onitor the quality of care being provided by peers?
S

uggestions/ideas
o 

S
taff and supervisors could take responsibility for sustainability on a rotating

basis
o 

S
taff and supervisors could take turns being an'oon duty" support person

A
lternatíve C

o 
V

olunteers w
ould be recruited for the peer support program

. T
here w

ould be tw
o

levels of peer support: those w
ho are able to w

atch and support others w
hile

perform
ing other duties and at least one peer support volunteer rem

oved from
 the

others so that people w
ho w

ant to access support can access it in private.
P

ros/capacities
. 

S
pecific people w

ould be identified 
as being responsible for peer support

o 
V

olunteers w
ould be true "peers," w

hich som
e interview

ees identified as a m
ore

com
fortable option

. 
M

ay help w
ith goal to create culture of aw

areness
o 

P
eer supporters on each team

 (e.g. H
R

, receipt w
riting, call centre, etc.)

o 
P

eer support "supervisor?'m
ay have counselling background to provide additional

support
o 

P
ro-active approach to m

onitoring the w
ell-being of volunteers

C
 ons/ri sks/h azar ds I vulnerabi 

I iti e s
. 

C
hance of support "seekers" feeling uncom

fortable w
orking w

ith support
"providers" 

aft er-the-fact
o 

W
ould have to ensure enough peer supporters w

ere scheduled for each team
, each

shift
o 

P
eer supporters could easily get distracted w

ith tasks and lose sight of peer
support responsibilities

o 
P

eer support "supervisors" m
ay have long stretches of tim

e w
here their help is not

sought - attem
pts at'opoachin9" m

ay be likely, or resentm
ent tow

ards peer
supporter if others feel they're not pitching in

o 
P

erceived risks of confidentiality breach
o 

C
ontinual training w

ould be required to m
aintain skills

o 
\W

ho w
ould take responsibility for sustainability?

o 
H

ow
 to m

onitor the quality of care being provided by peers?
S

uggestions/ideas
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o
In recruiting volunteers, m

inim
um

 standards w
ould have to be m

et in screening
individuals w

ho show
 an interest in participating

A
lternatíve D

o 
O

ne level of peer support. P
eer support volunteer w

anders about talking to
disaster volunteers, helping w

ith w
orker care - getting food and drink if

volunteers cannot leave their station, or encouraging them
 to take a break,

advising supervisors of potential trouble, w
atching for signs of stress. P

roviding
support is their only task.

P
ros/capacities

o 
F

ull attention of peer supporter on peer support function
o 

W
ould only need I or 2 peer supporters on each shift

. 
S

pecific people w
ould be identified as being responsible for peer support

o 
V

olunteers w
ould be true "peers", w

hich som
e interview

ees identified as a m
ore

com
fortable option

. 
M

ay help w
ith goal to create culture of aw

areness
o 

P
ro-active approach to m

onitoring the w
ell-being of volunteers

C
ons/ri sks/hazards/vulnerabilities

o 
C

ontinual training w
ould be required to m

aintain skills
o 

W
ho w

ould take responsibility for sustainability?
o 

C
hance of others seeing peer as doing "nothing", m

ay cause resentm
ent

o 
A

ttem
pts at "poaching" m

ay be likely, or resentm
ent tow

ards peer supporter if
others feel they're not helping out w

ith response activities
. 

C
hance of stigm

a if peer seem
s to be giving som

e people "too m
uch attention"

o 
V

olunteers m
ay feel like they're being w

atched w
hich m

ay cause discom
fort

o 
P

eers m
ay feel like they're not being as useful as they could be, especially w

hen
they see others scram

bling to get everything done
o 

P
erceived risks of confidentiality breach

o 
H

ow
 to m

onitor the quality of care being provided by peers?
S

uggestions/ideas
o 

A
s part of creating the "culture of acceptance", and in w

orker care training, it
w

ould have to be ingrained that the peer support person's job is as im
portant as all

othersln recruiting volunteers, m
inim

um
 standards w

ould have to be m
et in

screening individuals w
ho show

 an interest in participatingP
eer 

supporter m
ay

have counselling background to provide additional support

A
lternø

tíve E
o 

O
ne level of peer support. T

he peer support volunteer is available in an area
rem

oved from
 the rest of the disaster volunteers, in case som

eone w
ants to seek

support privately.
P

ros/capacities
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o 
A

dds the elem
ent of privacy and lessens the risk that others w

ill overhear
conversation

. 
S

pecific people w
ould be identified as being responsible for peer support

o 
V

olunteers w
ould be true'opeers", w

hich som
e interview

ees identified as a m
ore

com
fortable option

o 
P

eer support person m
ay have counselling background to provide additional

support
o 

F
ull attention of peer supporter on peer support function

. 
M

ay help w
ith goal to create culture of aw

areness
. 

W
ould only need I peer supporter on each shift

C
ons/ri sks/hazn ds I vulnerabilities

. 
C

hance of others seeing peer as doing "nothing", m
ay cause resentm

ent
o 

P
eers m

ay feel like they're not being as useful as they could be, especially w
hen

they see others scram
bling to get everything done

o 
A

ttem
pts at "poaching" m

ay be likely, or resentm
ent tow

ards peer supporter if
others feel they're not helping out w

ith response activities
o 

C
ontinual training w

ould be required to m
aintain skills

o 
\W

ho w
ould take responsibility for sustainability?

o 
P

erceived risks of confidentiality breach
o 

N
ot a pro-active approach to ensuring the w

ell-being of volunteers, signs of stress
could be m

issed
o 

H
ow

 to m
onitor the quality of care being provided by peers?

S
uggestions/ideas

o 
In recruiting volunteers, m

inim
um

 standards w
ould have to be m

et in screening
individuals w

ho show
 an interest in participatingA

s part of creating the "culture of
acceptance", and in w

orker care training, it w
ould have to be ingrained that the

peer support person's job is as im
portant as all others

A
lternatíve F

o 
C

reate a "hotline" so that volunteers, w
ho go on assignm

ent, either in the city or
aw

ay, can get private support.
P

ros/capacities
. 

S
pecific people w

ould be identified 
as being responsible for peer support

o 
V

olunteers w
ould be true "peers", w

hich som
e interview

ees identified as a m
ore

com
fortable option

o 
P

eer support person m
ay have counselling backglound to provide additional

support
o 

F
ull attention of peer supporter on peer support function

. 
W

ould only need I or 2 peer supporters on each shift
o 

A
dds the elem

ent of privacy
. 

M
ay help w

ith goal to create culture of aw
areness

o 
A

llow
s for anonym

ity and increases confidentiality
C

ons/ri sks/hazards/vulnerabilities
o 

C
hance of others seeing peer as doing "nothing", m

ay cause resentm
ent
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. 
P

eers m
ay feel like they're not being as useful as they could be, especially w

hen

they see others scram
bling to get everlhing done

o 
A

ttem
pts at "poaching" m

ay be likely, or resentm
ent tow

ards peer supporter if
others feel they're not helping out w

ith response activities
o 

C
ontinual training w

ould be required to m
aintain skills

. 
'W

ho w
ould take responsibility for sustainability?

o 
V

olunteers m
ay feel like they're being w

atched w
hich m

ay cause discom
fort (if

they call w
hile on duty)

o 
N

ot a pro-active approach to ensuring the w
ell-being of volunteers, signs of stress

could be m
issed

o 
H

ow
 to m

onitor the quality of care being provided by peers?
S

uggestions/ideas
o 

In recruiting volunteers, m
inim

um
 standards w

ould have to be m
et in screening

individuals w
ho show

 an interest in participatingA
s part of creating the "culture of

acceptance", and in w
orker care training, it w

ould have to be ingrained that the
peer support person's job is as im

portant as all others

A
lternstíve G

o 
C

reate a "buddy system
" w

here volunteers are paired and they can provide
inform

al support to one another.
P

ros/capacities
. 

E
asy to sustain

o 
B

ecause interview
ees have said they w

ould likely not access a peer support
person, in this scenario everyone w

ould have the know
ledge to try to help others,

but no bodies w
ould be "w

asted" in apeer support role if no one accessed them
o 

V
olunteers w

ould be true "peers", w
hich som

e interview
ees identified as a m

ore

com
fortable option

o 
M

ay help w
ith goal to create culture of aw

areness
. 

S
em

i pro-active approach to m
onitoring the w

ell-being of volunteers

C
ons/riskslhazards/vulnerabiliti 

es

o 
N

ot everyone is interested or suited to provide support to others, but by default,
everyone w

ill be a potential support provider
o 

R
isk that talking to som

eone w
ho is not w

ell-suited to this type of role w
ill m

ake

the support-seeker feel w
orse or discourage them

 from
 seeking help in the future

o 
B

uddies could easily get distracted w
ith tasks and lose sight of "buddy''

responsibilities
o 

N
ot all individuals w

ork w
ell together, personalities clashing, etc.

o 
P

robability that buddies w
ould not be available for sam

e shifts
o 

P
erceived risks of confidentiality breach

o 
N

ew
 shift/new

 buddy approach w
ould m

ake it difficult to build rapport, decrease
chances of confiding in buddy

o 
N

ot a reliable approach to ensuring the w
ell-being of volunteers, signs of stress

could be m
issed
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o 
H

ow
 to m

onitor if the system
 is w

orking?
o 

'W
hat if buddy support is not enough?

A
lternatíve H

o 
T

his m
odel is a com

bination of the above.
o 

T
rain all staff and volunteers in recognizing signs of stress in others and in

them
selves.

o 
T

rain all staff and volunteers in basic listening and support skills.
o 

G
ive specialized peer support training to staff and volunteers in supervisor roles

and recruitvolunteers for the peer support program
. T

here w
ould be tw

o levels of
peer support: a peer support volunteer w

anders about talking to people, helping
w

ith w
orker care - getting food and drink if volunteers cannot leave their station,

or encouraging them
 to take a break, advising supervisors of potential trouble,

w
atching for signs of stress. P

roviding support is their only task ø
nd staff or

supervisor is available in an area rem
oved from

 the rest of the w
orkers, in case

som
eone w

ants to seek support privately. T
his staff or supervisor perform

s his or
her regular duties, but stops everything if they are needed in support role - this
responsibility can rotate on a daily basis during response to spread out
responsibility.

o 
C

reate a oohotline" so that volunteers, w
ho go on assignm

ent either in the city or
aw

ay, can get private support.
P

ros/capacities
o 

C
over all bases, gives volunteers options

r 
G

ives peer support volunteers options
C

ons/ri sks/hazards/vulnerabilities
o 

M
uch m

ore com
plicated 

system
, m

ay be m
ore difficult to sustain

o 
W

ould require a lot of training and m
any different levels of training

o 
W

ould require setting up a hotline
o 

N
ot everyone is interested or suited to provide support to others - not all

staff/supervisors m
ay be interested or suitable for being the support person'oon

duty''
o 

P
erceived risks of confidentiality breach

o 
H

ow
 to m

onitor the quality of care being provided by peers?

A
lternstíve I

A
ttem

pt to m
ake changes to existing structure w

ithout creating a separate peer
support program

. R
ecom

m
endations w

ere as follow
s:

o 
C

reate a culture w
here it is acceptable and expected that volunteers and

staff w
ill ask for support if they need it.

o 
E

nhance the w
orker care com

ponent of volunteer training.
o 

A
dd training for em

otional aspects of disaster w
ork in "never-ending

exercise," a training m
odel used by the H

um
an R

esources function of the
disaster services division of R

ed C
ross at the practicum

 site.
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o 
Incorporate em

otional debriefing into operational debriefings, could be
used to assess w

hether follow
-up is required, and

o 
Incorporate "end of shift" debriefings.

P
ros/capacities

o 
N

o separate program
, therefore no risk that people w

on't access it
. 

M
ay be easier to incorporate these changes than to create som

ething com
pletely

new
o 

M
ay help w

ith goal to create culture of aw
areness

C
 ons/ri skslh azar ds I vulnerabi 

I iti es
o 

S
till no concrete avenue for volunteers to access support, still relies on their

w
illingness to access it them

selves

A
lternø

tíve J
o 

M
aintain status quo.

P
ros/capacity

o 
N

o additional w
ork for anyone

C
ons/ri skslhazards/vulnerability

o 
A

lthough interview
ees have said they are able to m

anage w
ithout a peer support

program
, there m

ay com
e a tim

e w
here this is needed and support m

ay not be
provided because it is not available. M

aintaining status quo relies on the
w

illingness of volunteers to approach others for support, or of staff to take tim
e

out to m
onitor volunteers' w

ell-being. N
either of these options m

ay be enough
during a response w

hen everyone is busy. V
olunteers m

ay go unsupported.
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T
his job specification and classification level are review

ed and approved by:

N
ational D

irector, H
um

an R
esources

D
ate

JO
B

 S
U

M
M

A
R

Y

T
he P

eer S
upport M

anager w
ill m

anage and ensure the sustainability of the peer

support program
. H

e or she w
ill provide em

otional support to individual disaster
services volunteers andlor to peer support volunteers as needed during, and follow

ing a
response, w

ithin the lim
its of the program

. H
e or she w

ill provide supervision to peer
support volunteers.

A
ppendix E

P
eer support m

anager job description

R
E

S
P

O
N

S
IB

ILIT
IE

S
 &

 A
C

T
IV

IT
IE

S

R
esponsibility 

1 - P
reparedness

A
ctivities

o 
M

anage and encourage the w
ell-being of peer support volunteers

. 
P

rovide referrals to volunteers w
ho require assistance outside of peer support

pro gram
 m

andate I capab 
i I i ti es

o 
Liaise w

ith volunteer coordinator to ensure volunteers are recruited for peer support
team

o 
P

lan and assist w
ith training of peer support volunteers

o 
B

asic peer support volunteer training
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o 
M

onthly follow
-up training sessions

o 
D

evelop/update training m
aterials for peer support volunteer training, as w

ell as
W

orker C
are W

orkshops
o 

O
rganize'W

orker C
are'W

orkshop dates and attendance of R
ed C

ross personnel

o 
C

reate and m
aintain database of R

ed C
ross personnel attendance to W

orker C
are

'W
orkshops

o 
C

om
m

unicating w
ith other team

 leaders
. 

K
eep docum

entation of support activities, i.e., intake or assessm
ent form

s, secure

o 
M

aintain confidentiality to disaster services volunteers as per confidentiality
agreem

ent

R
esponsibility 

2 - R
esponse

o 
M

anage and encourage the w
ell-being of peer support volunteers

o 
C

om
m

unicating w
ith other team

 leaders
o 

P
rovide em

otional support to disaster services volunteers, as w
ell as to peer support

volunteers 
as needed, and w

ithin the lim
its of the peer support program

o 
P

rovide referrals to volunteers w
ho require assistance outside of peer support

program
 m

andate/capabilities
o 

C
onduct peer support team

 m
eetings/briefingsidebriefings as necessary

o 
P

rovide supervision to peer support volunteers
o 

E
nsure peer support volunteers docum

ent support activities appropriately
o 

Logbook
o 

Intake or assessm
ent form

s
o 

K
eep docum

entation of support activities, i.e., intake or assessm
ent form

s, secure
o 

M
aintain confidentiality to disaster services volunteers as per confidentiality

agreem
ent

R
esponsibility 

3 - R
ecovery

o 
M

anage and encourage the w
ell-being of peer support volunteers

r 
C

om
m

unicating w
ith other team

 leaders
o 

A
ssist w

ith post-response debriefings or exit interview
s

o 
A

ssist w
ith post-response follow

-up of disaster services volunteers
o 

P
rovide em

otional support to disaster services volunteers, as w
ell as to peer support

volunteers 
as needed, and w

ithin the lim
its of the peer support program

. 
P

rovide referrals to volunteers w
ho require assistance outside of peer support

program
 m

andate/capabilities
o 

C
onductpeer support team

 debriefing
o 

P
rovide supervision to peer support volunteers

. 
K

eep docum
entation of support activities, i.e., intake or assessm

ent form
s, secure

o 
M

aintain confidentiality to disaster services volunteers as per confidentiality
agteem

ent
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o
P

rovide statistical inform
ation 

about peer support activities to H
um

an R
esources

M
anager

O
U

A
LIF

'IC
A

T
IO

N
S

. 
U

nderstanding of R
ed C

ross role in em
ergency and disaster response

o 
M

anagem
ent and leadership skills

o 
F

lexibility and ability to w
ork w

ell and m
ake decisions under stress and potentially

adverse conditions; resourceful
. 

E
xcellent com

m
unication and interpersonal skills-a m

otivator and listener
o 

S
trong organizational skills

o 
S

om
e counselling experience or educational background

o 
E

xperience in disasterresponse is preferred

T
raining required

P
eer support volunteer training

M
onthly follow

-up training sessions
T

rain the trainer training
S

upervisor training/P
eer support m

anager ori entation

W
O

R
IilN

G
 C

O
N

D
IT

IO
N

S

T
he w

ork environm
ent m

ay not be as clean and com
fortable as a standard office

environm
ent. T

he w
ork m

ay require long w
orking hours (10-12 hours, 5-6 days per

w
eek) during the response phase. H

ealth risks are involved, all m
ust review

 the H
ealth

and S
afety C

onsiderations F
orm

 prior to the assignm
ent.
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S
: n/a

T
his job specification and classification level are review

ed and approved by:

N
ational D

irector, H
um

an R
esources

D
ate

JO
B

 S
U

M
M

A
R

Y

T
he P

eer S
upport V

olunteer w
ill provide em

otional support to disaster services
volunteers 

as needed during, and follow
ing 

a response, w
ithin the lim

its of the
program

. H
e or she w

ill participate in a num
ber of activities during non-response tim

es

to increase the visibility of the peer support program
 and increase aw

areness of w
orker

care w
ithin the R

ed C
ross.

A
ppendix F

P
eer support volunteer job description

R
E

S
P

O
N

S
IB

ILIT
IE

S
 

&
 A

C
T

T
V

IT
IE

S

R
esponsibility I - P

reparedness

o 
F

acilitate W
orker C

are W
orkshops to R

C
 personnel during non-response 

phases

o 
P

articipating in other activities that w
ill increase aw

areness of w
orker care, in

conjunction w
ith W

ellness C
om

m
ittee

o 
R

eport all peer support activities to m
anager for statistical purposes by docum

enting
activities in peer support log book
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o
M

aintain confidentiality to disaster services volunteers as per confidentiality
agreem

ent

R
esponsibility 

2 - R
esponse

o 
P

rovide em
otional support to disaster services volunteers as needed during, and

follow
ing a response, w

ithin the lim
its of the peer support program

o 
R

efer volunteers w
ho require additional support to on-site m

anager
o 

F
acilitate and organize innovative de-stress activities at end of volunteer shifts

o 
A

ttend briefings/debriefings w
ith peer support team

 during response phase, as w
ell

as other team
 m

eetings as deem
ed necessary

o 
R

eport all peer support activities to m
anager for statistical purposes by docum

enting

activities in peer support log book
. 

K
eep docum

entation of peer support activities, i.e., intake or assessm
ent form

s,
secure

o 
M

aintain confidentiality to disaster services volunteers as per confidentiality
agteem

ent
o 

A
ssist in other areas as needed

R
esponsibility 3 - R

ecovery

o 
P

rovide em
otional support to disaster services volunteers as needed during, and

follow
ing a response, w

ithin the lim
its of the peer support program

o 
R

efer volunteers w
ho require additional support to on-site m

anager
o 

A
ssist w

ith post-response follow
-up of disaster services volunteers

o 
A

ttend briefings/debriefings w
ith peer support team

 during response phase, as w
ell

as other team
 m

eetings as deem
ed necessary

o 
R

eport all peer support activities to m
anager for statistical purposes by docum

enting
activities in peer support log book

. 
K

eep docum
entation of peer support activities, i.e., intake or assessm

ent form
s,

secure
o 

M
aintain confidentiality to disaster services volunteers as per confidentiality

agteem
ent

O
U

A
LIF

'IC
A

T
IO

N
S

o 
U

nderstanding 
of R

ed C
ross role in em

ergency and disaster response
o 

F
lexibility and ability to w

ork w
ell and m

ake decisions under stress and potentially
adverse conditions; resourceful

o 
E

xcellent com
m

unication and interpersonal skills
o 

S
trong organizational skills

o 
E

xperience in disasterresponse is preferred
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T
raíning required

P
eer support volunteer training

M
onthly follow

-up training sessions
T

rain the trainer training

W
O

R
K

IN
G

 C
O

N
D

IT
IO

N
S

T
he w

ork environm
ent m

ay not be as clean and com
fortable as a standard office

environm
ent. T

he w
ork m

ay require long w
orking hours (10-12 hours, 5-6 days per

w
eek) during the response phase. H

ealth risks are involved, all m
ust review

 the H
ealth

and S
afety C

onsiderations F
orm

 prior to the assignm
ent.
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A
ppendix G

T
able of contents from

 the peer support volunteer training m
anual

T
able of C

ontents

U
se of the sym

bols used in the m
anual

M
odule l: 

Introduction and overview
 of program

 and training..........
1 . I Introduction...............
1.2 T

he peer support program
I. W

hat is peer support?
II. W

hat is the role of a peer support volunteer?.........
III. C

onfidentiality..
IV

. O
verview

 of the peer support program
1.3 O

verview
 of training....

L T
he training cycle............

II. P
eer support training m

odules............
1.4 P

oints to rem
em

ber from
 M

odule I
M

odule 2: 
D

uties and responsibilities during all phases of disaster.....
2.t P

reparation phase ..
2.2 R

esponse phase

2.3 R
ecovery phase ........

2.4 P
oints to rem

em
ber from

 M
odule 2

M
odule 3: 

D
ocum

entation and record-keeping.............
3. 1 C

heck-in assessm
ents .........

3-2lntake assessm
ents

3.3 P
eer support activity log

I. E
xplanation of log book "A

ctivity" headings...'...........
II. E

xam
ples of w

hen and how
 to docum

ent interactions

w
ith D

S
 volunteers (group discussion)

3.4 P
oints to rem

em
ber from

 M
odule 3......

M
odule 4: 

E
m

otional risks associated w
ith traum

a w
ork ....

4.1 S
etting the scene: w

hat to expect during a response.

556667

..............19 T
9

.20
.......20

4.2 N
orm

al responses to stressful situations
L C

om
m

on signs of stress during and follow
ing

II. R
etum

ing hom
e from

 a disaster response......
4.3 S

tress responses that m
ay require further attention '.

4.4 C
opingw

ith 
stress

I. C
om

m
on coping m

echanism
s.......................

...........24

II. S
elf-care .......................

III. S
tress-reduction techniques for during and follow

ing response..............25
4.5 V

icarious traum
a.

.26

4.6 P
oints to rem

em
ber from

 M
odule 4......

M
odule 5: 

P
roviding support to others - helping skills 

.
...............28

5.1 H
ow

 do you develop a positive helping relationship?............
.28

................28

:::::::::::::::::::::::::: : 
3;

.................21.24

.......,...........,.25

......,........,..,.,,27
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II. P
resentation

5.2 C
om

m
unication.

I. P
arts of com

m
unication.....

II. B
 arriers to effective com

m
unication 

...............
5.3 P

roblem
-solving..........

I. P
roblem

-solving paradigm
II. Im

m
ediacy of the problem

III. A
bilities and past experiences....

5.4 A
ctive listening

5.5 A
ssessing suicidality.............

I. Let's get our facts straight....
II. A

ssessing lethality ......
III. T

he contract
IV

. A
dvising the peer support m

anager

5.7 P
oints to rem

em
ber from

 M
odule 5................

M
odule 6: 

P
otential challenges (gro.rp discussion)

A
ppendix A

 - C
onfi dentiality A

greem
ent

A
ppendix B

 - P
eer support m

anager job description
A

ppendix C
 - P

eer support volunteer job description.............
A

ppendix D
 - C

heck-in assessm
ent of D

S
 volunteers during response......

A
ppendix E

 - C
heck-in assessm

ent of D
S

 volunteers after response............
A

ppendix F
 - P

eer support intake assessm
ent form

A
ppendix G

 - S
elf-care C

hecklist
B

ibliography

.....28
.29

......29

..............30
..............30
..............30
..............30

.29

.31

..JJ
..JJ

....34
....35
....35

.36
.37

.....38

.....40
.43 39495l

......46
......47

.............48
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A
ppendix H

T
able of contents from

 the peer support m
anager orientation m

anual

T
able of C

ontents:

I. R
ole of the peer support m

anager
.4

1. P
reparation phase........

2. R
esponse phase

3. R
ecovery phase

II. C
onfidentiality............

III. P
roviding referrals

IV
. A

ssessing suicidality
V

. B
oundaries

A
ppendixes

56789

0
.l

C
onfidentiality agreem

ent.....
C

heck-in assessm
ent of D

S
 volunteers during response.....

C
heck-in assessm

ent of D
S

 volunteers after response........
P

eer support intake assessm
ent form

.........

..1 II2
...13
...14
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A
ppendix I

S
um

m
ary of the process of the practicum

S
um

m
ary R

eport:

T
he D

evelopm
ent of a P

eer S
upport P

rogram
 for D

isaster V
olunteers at the

C
anadian R

ed C
ross, M

anitoba R
egion

A
pproxim

ately a year and a half ago, you participated in an interview
 for a

research project I w
as doing at the R

ed C
ross as part of m

y M
aster of S

ocial W
ork

program
 w

ith the U
niversity of M

anitoba. N
ow

 that I have finally com
pleted this project,

I can provide you w
ith a sum

m
ary, including the finished product w

ith w
hich you played

a big role in creating.
M

y original concern w
as that volunteers w

ho assist in disasters m
ight not receive

enough em
otional support, particularly those w

ho bear w
itness to scenes of destruction

and loss, and in som
e cases even death. In m

any cases, volunteers m
ay not even have to

w
itness these things directly because repeatedly hearing such stories from

 the victim
s

m
ay be enough to cause em

otional distress in the volunteer.
M

y first task w
as to m

eet w
ith volunteers from

 the R
ed C

ross w
ho had disaster

response experience. I m
et w

ith seven volunteers from
 the M

anitoba R
egion office and

asked them
 questions about their experiences on disaster responses, their experiences

w
ith stress and traum

a related to disasters, w
hether or not they felt they received

appropriate support around these events, their feelings about introducing a peer support
program

 for disaster services volunteers at R
ed C

ross, and their ideas about the benefits

and risks of having such a progÍam
. I also interview

ed a few
 people w

ho w
orked or

volunteered in other agencies to see if their organization had anything in place to provide
em

otional support to their w
orkers, and to gather ideas about these program

s.

U
nfortunately, none of these organizations had any form

al m
eans of providing em

otional

support to their w
orkers so these interview

s w
ere not used in the developm

ent of the

program
 at R

ed C
ross.

M
y second m

ajor task w
as to use the inform

ation from
 the interview

s w
ith R

ed

C
ross volunteers to put together several m

odel ideas for peer support program
s. M

any of
the volunteers had several good suggestions about the structure of the program

 that could

be created; they discussed the qualifications and attributes they w
ould like to find in peer

support volunteers, and identified 
a num

ber of potential risks w
ith having this kind of

program
. A

ll of these factors w
ere taken into consideration. T

hese m
odels w

ere each put

through a risk analysis, w
hich m

eans I w
eighed the pros and cons of each alternative and

these w
ere presented to m

y supervisors. A
fter each m

odel w
as discussed, w

e selected the

m
odel w

e felt w
as the best alternative.

T
he m

odel w
e chose to m

ove ahead w
ith w

as a tw
o-tiered peer support program

that includes several peer support volunteers and three peer support m
anagers. T

he

program
 allocates various responsibilities to both roles for each phase of disaster

(preparation, response, and recovery). B
y doing this, volunteers are involved year-round,94



and not just w
hen disasters hit. T

he prim
ary tasks for the peer support volunteers are to

provide em
otional support to disaster services volunteers during and after responses, and

to provide inform
ation about w

orker care to R
ed C

ross personnel during non-response
tim

es. P
eer support m

anagers are prim
arily involved in securing volunteers for the

program
, assisting in training new

 volunteers, m
anaging the day-to-day operations

involved w
ith running the program

, and providing additional support to disaster
volunteers if needed.

T
he last task in the practicum

 w
as to elaborate on the selected m

odel idea by
creating guidelines, job descriptions, roles and responsibilities, m

inim
um

 standards, and a
training curriculum

 and m
anual for the peer support volunteers and m

anagers. T
hese are

the concrete item
s that R

ed C
ross has been left w

ith should they choose to im
plem

ent the
program

. U
nfortunately, due to tim

e lim
itations in the num

ber of practicum
 hours I had to

com
plete m

y project, I w
as unable to recruit, train, or run the pilot project of the program

as I had intended.
I w

ish to thank all of you for having participated in m
y practicum

 project, for
providing insights into w

hat it is like to be a disaster services volunteer w
ith the R

ed

C
ross, and for show

ing interest in the idea of a peer support program
. A

 special thank you
goes out to those of you w

ho agreed to provide feedback on the peer support training
m

anual and other docum
ents created from

 this project.

If
have

relating to this project, please contact m
e via e-m

ail at

T
hanks again!

G
enny
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A
ppendix J

R
equest form

 for sum
m

ary of project

I w
ould like to be sent a sum

m
ary of the practicum

 w
hen everything has been com

pleted.

I can expect this sum
m

ary around M
ay,2005.

_ I prefer to have the sum
m

ary e-m
ailed to m

e

_ I prefer to have the sum
m

ary sent to m
y hom

e address

N
am

e:

P
hone num

ber:

E
-m

ail address:

H
om

e address:
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M
ay 31,2006

A
ppendix K

E
valuation from

 suþervisors at R
ed C

ross

P
repared by

E
valuation for G

enny H
eroux

S
ocial W

ork M
aster's P

racticum
 P

roject - D
isaster S

ervices V
olunteer V

/orker C
are

F
or the C

anadian R
ed C

ross, M
anitoba R

egion

E
valuation incorporates com

m
ents from

:
D

isaster S
ervices

R
espectE

D
 C

oordinator for R
ural M

anitoba and
T

eam
 Leader &

 D
isaster S

ervices H
um

an R
esource O

fficer

G
enny H

eroux has been w
orking on her S

ocial W
ork M

aster's P
racticum

 project for the

C
anadian R

ed C
ross, M

anitoba R
egion since M

ay 2004. D
uring this tim

e she has very

thoroughly com
pleted a num

ber of aspects related to her practicum
 project. G

enny

fam
ilianzed herself w

ith the structure and staff of the C
anadian R

ed C
ross and the

D
isaster S

ervices program
. S

he also fam
ilianzed herself w

ith other disaster services
response organizations in the province. G

enny w
as very successful in quickly learning

the com
plicated 

and detailed structure of the D
isaster S

ervices program
. G

enny w
orked

closely w
ith R

ed C
ross staff to develop her practicum

 proposal for a volunteer w
orker

care program
 w

ithin the M
anitoba R

egion D
isaster S

ervices structure. S
he calried out a

detailed needs assessm
ent and risk analysis for the volunteer w

orker care program
 and

developed a m
easurem

ent 
instrum

ent to gather data. G
enny did in depth interview

s w
ith

a num
ber of M

anitoba R
egion R

ed C
ross D

isaster S
ervices volunteers. T

he interview

surveys w
ere com

piled and analysed w
ith the results used to propose a num

ber of
possible volunteer w

orker care support program
 options.

G
enny w

as extrem
ely thorough in the assessm

ent phase and w
as very successful in

understanding the com
plexity of disaster services w

orker needs. S
he show

ed a great deal

of dedication in the research she carried out regarding different m
odels of w

orker care.

In consultation w
ith R

ed C
ross staff she developed a num

ber of w
orker care program

options that also factored in capacity and sustainability w
ithin the R

ed C
ross

organization. U
pon recom

m
endation from

 the R
ed C

ross, a hybrid m
odel of a volunteer

peer support w
orker care program

 w
as selected and G

enny developed a com
prehensive

peer support volunteer training m
anual and facilitators guide. T

he m
anual and guide

provide an excellent tool for M
anitoba R

egion staff to train volunteer peer support
w

orkers

T
he M

anitoba R
egion D

isaster S
ervices C

oordinator com
m

ents on G
enny's w

ork as
follow

s:"I feel that G
enny took a very thorough approach in her w

ork. T
hrough

connecting w
ith staff and volunteers at various levels and w

ith a w
ide variety of

disaster experience, I feel that she ensured that the m
anual and tools that she

created could be easily utilized and incorporated in our D
isaster S

ervices

program
. S

he conducted a good cross section analysis and ensured that m
aterials97



w
ere developed and presented in term

s that are applicable to the w
ork of R

ed

C
ross."

..I feel that G
enny's w

ork w
ill benefit our D

isaster S
ervices program

 greatly. It

w
ill com

plem
ent our N

ational training and provide us w
ith the resources and tools

to initiatå and continue the developm
ent of our peer support team

 and w
ellness

In
to

environm
ent long

after national training is com
plete. In developing a peer

support team
, it w

ill
be crucial for continued volunteer engagem

ent to occur

G
erury's

m
aterials w

ill allow
 us to incorporate

a never-ending leam
ing com

P
onent

to our team
developm

ent. G
enny's m

anual includes
all the key elem

ents of the

peer support function and is clearly defined to m
eet

our internal needs."

that have been posed as part of the evaluation,

and
have com

m
ented as follow

s:

1. 'W
ere the appropriate people consulted in the research stage of the peer support

m
odel?

yes. G
enny w

as very thorough in her research and developed a very good understanding

of the com
plexity of volunteer w

orker care needs'

2. A
rethe m

odel and m
aterials suitable andlor appropriate for im

plem
entation at R

ed

C
ross?

T
he P

eer S
upport V

olunteer T
raining

m
anual is

user-

explaining
som

e difficult conceP
ts. B

oth

to
this w

ithin the R
ed C

ross M
anitoba

R
egion D

isaster S
ervices S

tructure.

intends to use the m
aterial and processes outlined in the P

eer

S
upport T

raining m
anual w

ith the D
isaster S

ervices H
um

an R
esource T

eam
 in

conjunction w
ith N

ational
R

ed C
ross O

ffice w
orker care guidelines currently in

developm
ent.

3. R
ealistically, how

 w
ell do you think the m

odel w
ill w

ork from
 the perspective of the

D
S

 volunteers, peer volunteers, peer m
anagers, H

R
, other R

ed C
ross personnel during

response, and non-response tim
es?

T
here is a shared responsibility for the w

ellbeing of ourselves and of those w
e w

ork w
ith

in response and non-response ii-"r. It clearly defines processes and param
eters for all

levels. If the w
ork", "ui" support training is incorporated at all levels it is expected that

the m
odel w

ill be very succesrm
 in prom

oting staff and volunteer w
ellness and in

prom
oting an atm

osphere of acceptance in the organization.
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4. R
ealistically, w

ill this m
odel be im

plem
ented?

T
he m

ore latitude the M
anitoba R

egion D
isaster S

ervices team
 has w

ith the national

progtam
, the greater the opportunity w

ill be to use the training proposed' M
any

coriponentr olth" training can be im
m

ediately im
plem

ented w
ithin the current D

isaster

S
ervices V

olunteer H
um

an R
esource team

 especially in m
odules for preparedness

exercises and w
ithin the'onever ending exercise" approach to volunteer engagem

ent.

In conclusion, the staff that have w
orked w

ith G
enny on her project are very pleased w

ith

the results and the applicability of the training for the C
anadian R

ed C
ross M

anitoba

R
egion D

isaster S
ervices program

. G
enny w

as extrem
ely thorough in her w

ork. S
he

w
oiked very w

ell w
ith others and im

plem
ented staff com

m
ents and suggestions as

appropriate throughout the course of her practicum
 experience. G

enny w
as very capable

inìearning about ihe com
plex organization of the C

anadian R
ed C

ross and disaster

services structure and applying her research effectively and realistically'

W
e are very pleased to have w

orked w
ith G

enny on her practicum
 project, to benefit

from
 her w

ôit an¿
 find that her P

eer S
upport V

olunteer T
raining m

anual w
ill be a very

useful tool. W
e w

ish her m
uch future success.

S
incerely,

R
espectE

D
 V

iolence and A
buse

P
revention

P
rogram

 C
oordinator - R

ural M
anitoba

(P
reviously, V

olunteer C
oordinator)

M
anitoba R

egion D
isaster S

ervices P
rogram

C
oordinator

M
anitoba R

egion T
eam

Leader and D
isaster S

ervice H
um

an R
esource O

ffrcer

99


