A STUDY. OF THE EFFECTS OF AN EXTENSIVE APPROACH
TO THE TEACHING OF THE NOVEL ON THE ATTITUDES
OF GRADE 10 STUDENTS TO FICTION -

by‘
JUDE COLLINS

A dissertation submitted to the 'Faculty of Graduate Studics of
the University of Manitoba in partial fulfiliment of the requirements

of the degree of

MASTER OF EDUCATION

© 1975

Permission has been granted to the LIBRARY OF THE UNIVER-
SITY OF MANITOBA to lend or sell copies of this dissertutiou, toi
the NATIONAL LIBRARY OF CANADA to microfilm this
dissertation and to lend or sell copies of the film, and UNIVERSITY
MlCROFlLMS to publish an abstract of this dissertation.

The author reserves other publication rights, and neither the
dissertation nor extensive extracts from it may be printed or other-

wise reproduced without the author’s written permission.

UNIVERSS M

.

OF MANITOBA




ABSTRACT

The purpose of this study was to investigate the
effects of an extensive novel reading programme upon a
Grade 10 class's attitude towards’reading novels. Over a
ten-week period students had access to a classroom collec-
tion of 1ll titles. By the end of the programme, each
student was required o have read a minimum of seven novels,
and to have submitted a completed project-~drawn from a
list of thirty-five written, visual, and oral and dramatic
activities--for six of these works.

The sample consisted of a class of Grade 10 students
en:olled”in either a Business Education or an Industrial
high school pfogramme; A total of twenty-two students—-
nineteen girls and three boys--were involved. Ability |
ranged from below to above average for students in a class
of this nature. o »

Attitude change was measured using a twenty-five
item coded inventory administered at the programme's com-
mencement and again‘at its conclusion. Inventory items
investigated subject attitude to reading'in guantity, to
discussion of reading, and to reading in terms of self and
others, with considerable overlap between these headings.

When inventory results for the sample were analyzed

using the Wilcoxon signed~rank methdd; the programme was



found to be highly significant in its effects on student
attitude towards novel reading, to the .0l level. Findings
also showed a marked growth in positive feelings by the
sample towards reading large quantities of fiction, towards
discussion of reading done, towards other people as "readers"
and towards self-image as "readers." ‘
Ancillary findings”revealed-that when drawing from
the provided list of thirty-five aetivities; students
explored fewer oral and dramatic projects than either written
or visual kinds; but one oral and dramatic activity was the
most popular single activity of all thirty-five offered.
The sample showed similar self-restriction in choice of
feading matter, with almost 50 percent of the available
titles left unread by anyone, and two titles read by one
half of the sample. More than three quarters of all read-
ing selections were drawn from works of leSSIthan two hun-
dred pages, and nine of the twelve most frequently read

titles had duplicate or triplicate copies available.
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Chapter I
INTRODUCTION

The Problem

Statement of the Problem

. Traditionally, the study of the novel has held a
promine@t position in the high school English curriculum.

One major objective of such study has been development of

the student's interest and understanding of the novel form.
Despite thié fact, surveys indicate that student and adult
éttitudes to the reading of fiction remain largely negative,
in terms of amount read and time devoted to it.l This
inquiry sought to establish the effects on student attitude,
as measured by a questionnaire, of an extensive novel reading
programme. This programme differed from the intensive in

materials and methods.

Importance of the Problem ;

‘ Considgrablé investigation has been conducted into the
leisure-reading habits of high school students, college stu;
dents and adults in the United States. Findings indicate that

even among the more educated sections of the population, read-

69) lCfocker (1967); McElroy (1968); Gallup Poll (1958~



ing has a limited.appeal.

Willett (1919)2 reported that, of high school students
surveyed, one third read no literapure; Donohue (1947) placed
the figure at 38 percent; and in 1967, 15 percenﬁ of high
school students surveyed said they never read literature, and
75 percent had read five novels or less in the previous school
year (Crocker, 1967).

At the college level, a 1950 study found that 40 per-
cent of the men could not remember a title read in the pre-
vious six months (Jones, 1950). Clark (1956) reported that
36 percent of freshmen and 60 percent of senior students sur-
veyed were "too busy" for leisure reading. Half of the col-
lege studenﬁs surveyed by Logan devoted lessAthan six hours
per week to leisure reading (Logan, 1972).

_Adult'reading surveys reveal a similar pattern. Twenty
percent of all the readers account for 70 percent of books
read (Link and Hope, 1946). McElroy (1968) found that half
of the adults sempled hae net'read a book in the previous
six-month period. A 1963 National Opinion Research Center
survey reported that 23 percent of those interviewed read

neither magazines nor books regularly.3 A 1965 rAational sur-

2

All research studies will be referred to in this
manner throughout the thesis. Detailed informaticﬁ for each
can be located in the Bibliography section ( p. 111).

 Quoted by Philip H. Ennis, Adult Book Reading in the
United States: A Preliminary Report (Chicago: NORC, 5niv. of
Chicago, Sept. 19697, p. 47. : S



vey reported that the average American spends about 20
minutes a davaith books and mégazines and 30 minutes with
his newspaper; and that 30 percent of all reading is done
while doing something else.”

- Equally detailed figures are not available for Canada,
but public library membership figures seem to indicate a sim-
ilar trend. In 1971, for example, the following percentages
of the popglaﬁion were library members in the areas indi-
cated: Saskatoon--50 percent; Ontario--33 percent; St. Bon-
iface, Winnipeg-;37.percent; Metropolitan Torohto--ZS per;
cent,5 ‘There are no figures to indicate how many of these
registered members do in fact use the libraries regularly,
or what percentage of those who use them do so for purposes
of novel reading. It seems reasonable to assume that the
figure is considerably smaller. |

Predictions regarding the future of books and book-
reading;-especially those embodied in the novel form itself--
offer little hope that the current trend will be reversed.6

This study aimed to present the student with a pro-

bnyow People Use Their Leisure," News Research Bulle-
tin No., 2 (New York: American Newspaper Publishers Assn.,
7 February 1968), p. 2. N , .

>Saskatoon Public Library Annual Report, 1971; Ontario

Libra ieview, .Vol, "55, No. 4 (December 1971); St. Boniface
Public Library Annual Report, 1971; Metropolitan Toronto
Library Beard, 1971. o 4

;‘;;6A;deu5~Hﬁxley;-Brave New World (London: Chatto & Win-
dus,; . 1932) ;. George Orwell, 1984 (New York: Harcourt, Brace &
Co., 1949); Ray Bradbury, Fahrenheit 451 (London: Corgi, 1954);
Sir Herbert Read, Vol. II,”"Atrophied Muscles and Empty Art,"

The World in 1984, ed. Nigel Calder (Baltimore: Penguin, 1965).




gramme of fiction reading designed to deepen his understand-
ing of and interest in the novel. As a result of reading

pleasure experienced during the programme, it was hoped that
students would develop more positive attitudes towards novel

reading and in consequence more permanent reading habits.

Theoretical Framework

Distinggishing Elements of the Intensive Programme

The intensi&e‘study of the novel in high school is

easily identifiable by four major characteristics: +the type
of novel selected for study, the number of such novels stud-
ied, the teaching method adopted, and the objectives receiv-
ing major emphasis. .

The novel chosen for study tends to be a classic or
one of established literary value. It is selected on the
basis of its artistic worth and concern with mature adult
problems and themes, rather than any inherent appeal it may
hdld for young people.

Typically, between two and four novels are dealt with
in the course of a school year. This is a direct consequence
of the teaching method employed. |

Novels are studied in an intensive fashion. All mem-
bers of the class study the same title at the same time, and
major attention is paid to the work's artistic complexity and
balance. Connections between life és presented in the novel

and the student's experience of life receive less attention,



focus being on the world of art rather than the world of life.
The objective of such study is a deepening of the stu-
dent's éppreciation of the artistic skill and beauty found
within the pages of the work under scrutiny. Familiarization
of the student with a broad range of fiction or the promotion
of independent reading habits are viewed as peripheral con-

cerns.

The Function of Literature
| A Critical commentaries on the function of literature
repeatedly highlight two elements that the intensive novel
study programme de-emphasizes: ‘the reader should discover in
literature a source of enjoyment; and from it he should derive
increased understanding of his own life.

In the sixteenth century, Sir Philip Sidney declared
literature to be a moral and aesbhetic instrument, the func-
tion of which was "to teach and delight,"7 presenting "so
sweete a prospect into the way, as will intice any man“to
enter into it."8

Two centuries later Samuel Johnson argued that the

best literature can "instruct by pieasing,"9 providing the

: 7Sir Philip Sidney, "An Apologie for Poetrie," The
Great Critics, eds. J. H. Smith and E. W. Parks (New.York:
W. W. Norton & Co., 1951), p. 196. o |

SIbid., p. 206. | |
© 9Samuel Johnson,b"Préface to Shakespeare," The Great

Critics, eds. J. H. Smith and E. W. Parks (New York: W. W.
Norton & Co., 1951), p. A4L5. . , o



reader with "just representations of general nature,"lof-

images of life in which he can see the lives of all ﬁen,
including his own. |
Nineteenth century critics stressed the importance of

increased understanding. OShelley saw literature as "the very
image of life expressed in its eternal truth,"l1 while
Matthew Arnold believed that the writer “ough£ to know life
énd1the ﬁgrld.before dealing with them"12 so that he might
- present his readers with a clear and hénest picture of exis-
tenge.

| Many twentieth century commentators lay similar stress
on the role of literature as an illuminator of the reader's
life. I. A. Richards viewed literature as an artistic an&
meaningful organization of experience drawn from the flux of
1ife;13 while T. S. Eliot showed similar concern with the |
connection between literature and life, pointing out that it
is "the literature that we read for 'amusement,' or 'purely

forhpleasure' that may have the greatest, and least suspected

“Ibid.

' 1Percy Bysshe Shelley "A Defence of Poetry," The
Great Critics, eds. J. H. Smith-and E. W. Parks (New York:
. Norton & Co., 1951) P 561.

‘ Matthew Arnold, "The Function of Crlticism " The
Great Critics, eds. J. H,.Smith and E. W. Parks (New York:
orton_& Co., 1951), p. 614, S

’ 131 A, Rlchards, "Seience and Poetry,“ The Great
Critics, eds. J.'H, Smith.and E. W. Parks (New York: W. W.
Nerton & Co., 1951), p. 757. U L



influence upon us. ik 7

Modern critical commentary continues this concern
with enﬁoyment and increased understanding of life, and fre-
quently points to the importance of matching reading mate-
rials with the young person's present state of development
in order to achieve these géals.

| Northrop Frye warns against enforced adult taste. The

student, he contends, must "feel values for himself," and |
danger lies in trying to by;pass an important stage in this
evolutionary process.l5

This view is shared by Robert Carlsen, who points out
that, as in clothing, what is suitable for the adult is
rarely suitable for the teen—ager.16 B

According to Dwight Burton, the teen-age novel serves
a dua}.iole--as a soﬁrce.ofﬂinsights for the adolescent,=and

as a bridge to more mature reading.l7

by, S, Elios, "Religion and Literature."
. S. _ gion and Literature," The Great
Crities, eds. J. H. Smith and E. W. Parks (New York: W. W.

Norton & Co., 1951), p. 727.

L5Quoted by Ben F. Nelms, "Reading for Pleasure in
Junior High Scheol," Literature for Adolescents, eds. Richard
A, Meade and Robert.C, Small, Jr. (Columbus hio: Charles

E. Merrill Publishing Co., 1973), p. 223.

~ Lépokers G. Carlsen, "For Everything There is a Sea-
son," Top of the News, Vol. 21, No, 2 (January, 1965), p. 110.

) ”17DWight"L: Burtan, "The Role ofnthé Jﬁnior Nével:
The Teacher's Stake," Literature for Adolescents, eds. Rich-
ard A. Meade and Robert C. Small, Jr. (Columbus, Ohio: Charles

E. Merrill Publishing Co., 1973), p. 213.



Burton's argument is echoed by Arthur Daigon, who
stresses the néed for increased breadth in stu&ent reading
so that young people may better appreciate the wide;ranging
province of the nevel,18 while Robert Frost is concerned

that students enjoy what they read, rather than analyze it.

Research Findings

Several studtes have been conducted into the compara;
tive effects of the intensive study of literature and wider
or more individualized programmes. Findings point to con-
siderable advantages when the more extensive method is
employed.

| It has been found that extensive reading of tradi;
tional literature increases student activity and discussion,
that discussion is more often of questions considered of
high value, and thaﬁ both teachers and students experience
an-increased sense of satisfaction and achievement (Coryell,
1929).

Free reading programmes involving student self-
selection of materials can result in an increase in the
amount, variety and sophistication of student reading, and
these gains can be maintained in adult life (LaBrant and
Heller, 1939; LaBrant, 1961). Such programméé élso_show
gaihs in readiﬁg'cemprehension (Norvell, 1950; Sauls, 1971).

18Arthur‘Daigon, "Literature and the Schools," Liter-
ature for Adolescents, eds. Richard A. Meade and Robert.C.
Small, Jr, (Columbus, Ohio: Charles E. Merrill Publishing
Co., 1973), p. 213. o o .



Both students and teachers express an enthusiasm for this
épproach to literature (Norvell, 1950; Fisk, 1961; Fink and
Bogart, 1965); and its ihplementation is reported as having
a positive effect on student attitude to literature (McNeil,
1966; Appleby, 1967; Sauls, 1971). o

Limitations of the Study

' - There are a number of limitations which should be
kept in mind when interpreting the findings of this study.
The results pertain only to one group of Qrade 10 General
Stgﬁents,‘of whom the vast majority were girls, at St. John's
High School, Winnipeg, April;June, 1974. The preponderénce'
6f:girls in the group is not'fepresentatiqe of Grade 10
classes in the school, but it was felt that this was counter-
balanced by a representative range in ability and attitude to
literature.

There are also limitations to the questionnaire form
of testihg employed. While more amenable to objective mea-
surement, it does netrbrovide the studgnt with the opportun-
ity for the kind of more developed response possible in an
interview situation. The investigator is likewise limited,
having no opportunity to assess attitude from tone of voice,
gesture and other paralinguistic indicators. The amount of
time available, combined with the investigator‘s limited
skills in interviewing technique, made impossiﬁle this more

detailed consideration of response.
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Another limitation. of the study arises from the
reasons for student response to the questionnaire. Despite
all efforts to aveid such an occurrence, some studenﬁs may
have responded in terms of their feelings towards the investi-
gator, rather than towards novel reading, and may have used
the questionnaire as an indireet method of expressing these
feelings, whether positive or negative. While regrettable in
terms of accurate programme assessment, this danger was seen
as unavoidable.

'The sustained nature of the programme, extending
uninterrﬁpted.over ten weeks, is seen as holding the possibil-
ity of surfeit for normally reluctant readers. A more inter-
mittent programme of extensive novel reading, occupying fewer
days per week and extending over a longer time period, might
have avoided this danger, but would in turn have increased
the possibility that extraneous factors were responsible for
recorded attitude change.

Finally, change in attitude caﬁnot be attributed to
any one éingle factor. As mentioned, the fact that the sample
was composed of nineteen girls and three boys played a part.

A different ratio of girls to boys might have produced dif-
ferent findings. Likewise,:the particular titles available
to students--and tﬁe number of duplicate or triplicate copies
of individual works--influenced sample attitude. A similar
but different range of titles might have changed the findings

considerably. The related activities which students engaged
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in formed a third possible source of attitude change. _These
activities, however, were seen as important aids to reflec-
tion on novels read by the students, and for this reason
formed an important part of the programme. Thus three var-
iables--the sample composition, the materials and the related
activities~~-are involved in the shaping of attitude change

and its interpretation.
Definitions

The following terms are defined in order to clarify

their use in this study:

Attitude. "The predisposition or tendency to react
specifically towards an object, situation or value; usually

accompanied by feelings and emotions."19

Extensive reading. "(1) Wide reading covering much
material. (2) Rapid reading for main thought rather than

for detail or mechanics of expression."20

Free reading. Wide reading with no restrictions on

-choice of reading materials.

Grade 10 General clags. A tenth grade class composed

19

‘ C. V. Good, ed., Dictionary of Education (2nd ed.;
New York: McGraw-Hill, 19597, p. 49. ) o

20’ o B B .
Ibid., p. 47h.
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of students enrolled in a Business Education or Industrial
high school programme, andlthus differentiated from those

students intent on attending university after high school.

Intensive novel study programme. Study of a single

adult er\classic novel by all members of a high school class
over a given period of time, with detailed attention paid to
the novel's aesthetic qualities and with student work pre-

dominantly written and of a literary critical nature.

Teen-age novel. A novel which, by subject matter

and/or tfeatment, appears to hold a ready appeal for teen-
agers. For this study, the term will be used to include

several biographical works with a narrative structure.

Organization of Remainder of Thesis

The rest of the thesis has been organized in the fol;
lowing way: Chapter II reviews the literature related to
the problem. Chapter_IIIMprevides information about the
sample, the method of ﬁfécedure and evaluative instruments
employed. Chapter IV presents the data and data analysis.
Chapter V outlines ﬁhe findings and conclusions.



Chapter II
REVIEW OF LITERATURE
Gritical Theory

Since the time of Plato, crities have sought to estab;
lish the value of literature, what benefits it can confer,
and what place it has in the affairs of men. The following
- review consideré briefly the opinions of five prominent
commentators in the twentieth century. From these some
implications regarding desirable objeetiﬁes for the teach-
ing of literature may be gathered.

For I. A. Richards, a literary experience is to be
judged Ey the same criteria as any other experience. This
involves assessing "the degree to which the mind, through
;his_experienee,“attains a complete equilibrium"l--an equil-
ibrium in which as much as possible of the person is engaged.
Literature is the record of such moments, "full of life and
free from cqnflict."z The reader, throughfcontact with the

work in question, can share the writer's dynamie, ordered

. 11, A Richards, "Science and Poetry," The Great
Critics (3rd ed., eds. J. H. Smith and E. W..Parks; New
York: W. W. Norton & Co., 1951), p. 7h6. = .

Ibid., p. 748.

13
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experience. ,

In addition, since no experience is isolated, a "good
experieﬁcg“ may be one that is conducive to worthwhile éxper-
iences, théugh "less full of life and more restricted than it
might be in order to ensure these results."> In short,
‘Richards sees the ideal literary experiencé as being totally
absorbing, totally free of conflict between the engaged
interests, and highly conducive to futiure similar experiences.

| T. 5. Eliot sees the reading of fiction as a valuable
method of extending, not the reader's knowledge of life-~this
is only possible through experiencelef life itself-;but the
reader's experience of "the world as seen by a particular
mind."h The reader can place the image of life as presented
by the author alongside his own picture of existence, and in
this way ras Richards pointed out. refine and modify the way
in which he sees the world.

‘ ~ But this éffect of reading, according teo Eliot, holds
dangers, insofar as all literature, good and bad, can affect
the reader, aﬁd "it is the literature which we read with the
least effort thai_can have the easiest and most insidious .
influence uponfus.“5 Clearly, a developed eritical faculty,

capable of weighiné and judging the worth of a given author's

3Ibid., p. 7#9

) I"T".’"S. Eliet, "Religlon and’ Literature," Smith and
Parks.(eds.), op. cit., p. 727. : A

5Ibid.
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view, is essential. This Eliot regards as the product of a
gradual evolution. As experience with literature increases,
the reader learns to consider the qualities of one author in
terms of others he has met, and establishes a hierarchy of
value.

The good critic--and we should all try to be
eritics, and not leave criticism to the fellows who
write reviews in the papers--is the man who, to a
keen and abiding sensibility, joins wide and in-
creasingly discriminating reading. Wide reading
is not valuable as a kind of hoarding, an accumu-
lation of knowledge, or what sometimes is meant by
the term "a well-stocked mind." It is valuable
because in the process of being affected by one
powerful personality after another, we cease go be
dominated by any one, or by any small number.

Fiction, then, is valuable in that it can extend the
reader's kpowledge of how the world is seen; and through
wide reading he can learn to assign relative value to the
different views encountered.

According to Northrop Frye, literature is a source
of education for the imagination. "Art begins as soon as
'I don't like this' turms into "this is not the way I could
imagine it!'"7 The writer presents a picture of life as it
might be, or as it always is--"he gives you the typical,

recurring, or what Aristotle calls universal event."8 Thus

6Ibid., p. 726.
7Northrép Frye, ThéiEducated Imagination (Toronto:
Canadian Broadcasting Corporation, 1963), p. 9. ‘

g
Ibid., p. 24.
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the writer's task is two-fold: he orders and brings into
focus what‘is loose and.disorganized in life; and in so
doing he presents his readers with an imaginative vision of
life which acts on their imaginations in turn, enlarging
and refining their sensibilities.

Frye further stresses that the reader must place him;
self--and be allowed to place himself--in a properly recep-
tive mood, if he is to benefit from what he reads. He must
accept the imaginative world that the author presents.

The art of listening to stories is a basic traine-
ing for the imagination. You den't start arguing
with the writer: you accept his postulates, even if
he tells you that the cow jumped over the moon, and
you don't rgact until you've taken in all of what he
has to say. :

This properly receptive state is possible only .
where the materials are in harmony with the reader's current
level of development.

It does a student little good to be told that A
is better than B, especially if he prefers B at the
time. He has to feel values for himself, and should
follow his individual rhythm in doing so. In the -
meantime, he can read almost anything in any order,
just as he can eat mixtures of food that would have
his elders reaching for the baking soda. A sensible
teacher or librarian can soon learn how to give
guidance to a youth's reading that allows for unde-
veloped taste and still doesn't turiahim into a gour-
met or a dyspeptic before his time.

?Ibid., p. 49.

10rpid., p. 48.
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It is this refined imagination--developed to a large
extent‘ﬁhrough experience with literature-~that enables the
responsible citizen to combat the cliches, the jargon and
the harmful myths of society, and to strive for his vision
of a better society.

Thus literature for Frye is a source of enrichment
and refinement, the benefits of which the reader can bring
back to the world of affairs and men--if he has been able to
experience thié source of enrichment in the proper way.

G. Robert Carlsen sees the function of literature as
two-fold: it provides the reader with pleasure, and with
deepened understanding of life.

That literature can be a source of pleasure is evi-
dent from 6bservation: the child's delight in fairy tales,
the young person's absorption in Tom Swift or Nancy Drew
series, the ageléss fascination with ghost stories, the rel-
ish of the teen;ager for the "hot" book, the adult's inter-
est in the mature novel. | |

. Through this pleasurable experience, the reader can
arrive at a fuller understanding of his own life and the
world in which he lives. N ‘

Reéding expands life. The reader comes to know
life in other parts of the world and in other periods
of history. He knows something of the range of human
existence from childhood to old age, from poverty to
wealth, from joy to sorrow, from normalcy to insanity,
from male to female. He has lived in ghettos and
battled the thin air of mountain peaks. A character
in a poem by Tennyson says, "I am a part of all that

I have met." The reader says, "I am a part of all
that I have -read." He develops-a world view that

-3
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gives him a perspective beyond the life he actualiy
lives. He has some measure of himself and of other
people. - He sees his own life against the backdrop
of history and his own triETphs and frustrations
against those of humanity.

As Carlsen sees it, the reader must derive enjoyment
from his reading. Failing to find enjoyment, the student
will cease to read when given a choice. Accordingly, Carlsen
believes it vital that reading materials match the current
interests and stage of development of the reader. If they do
not, the reading experience itself will be meaningless and
interest in further reading correspondingly diminished.

I do not think it was necessary to buy her [his
daughter] a gold lamé sheath at fifteen so that she
would know they exist. I do not think she needed
to read King Lear or The Return of the Native at fif-
teen so that she would know theylsxist, when at thirty
she might be ready to read them.-—*

In Carlsen's opinion, then, reading can be a source
of pleasure and deepened understanding--but only when care
is taken that the materials read correspond with the read-
er's current stage of development. N

Most of Robert Frost's critical comments tend to
focus on poetry, but mﬁch of what he says can be applied to
literature in genéral., Like Carlsen, Frost's concern is

with the pleasure and the insight that literature can pro-

11 -~ | - A
G. Robert Carlsen, Books and the Teen-age Reader

(rev. ed., New York: Bantam Books, 1971), pp. I-2.

12 : -
" 1 G. Robert Carlsen, "For Everything There is a Sea-
son," Top of the News, Vol. 21, No. 2 (Jan., 1965), p. 110.
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vide.

The poem begins in delight and ends in wisdom.
The figure is the same as for love. No one can
really hold that the ecstasy should be static and
stand still in one place. It begins in delight,
it inclines to the impulse,. it assumes direction
with the first line laid down, it runs a course of
lucky events, and ends in a clarification of life
--not necessarily a great clarification, such as
sects and cults are foufged on, but in a momentary
stay against confusion.

- And again like Carlsen, Frost sees "delight" as
embracing a wide range of emotions. ﬂ

It is the most important of all to reach the
heart of the reader. . . . By the arrangement and
choice of words on the part of the poet, the
effects of humor, pathes, hysteria, anger, and 14
in fact, all effects, can be indicated or obtained.

Given this foundation of emotion, which involves the
reader, insight can follow:

Each poem clarifies something. But then you've
got to do it again. You can't get clarified to
stay so: let you not think that. In a way, it's
like nothing more than blowing smoke rings. Making
little poems encourages a man to see that there is
shapelineii in the world. A poem is an arrest of
disorder.

This clarification, Frost feels, should not be seen

as a detached revelation, ahgift handed from the informed

';BRobert Frost, "The Figure a Poem Makes," Complete
Poems of Robert Frost (New York: Holt, Rinehart and Winston,
1949), p.ﬁfﬁij.’.i - . . - .

theWspaper interview, quoted in Robert Newdick, "Robert
Frost and the Sound of Sense," American Literature, -9 (Nov.,
1937), p. 298. - ., a

1SRObert Frost, Quoted'in\an interview by John Ciardi,
Saturday Review, Vol. 42 (March 21, 1959), p. 20..
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writer to the ignorant reader. It is an ordering by the
writer which the reader recognizes rather than discovers.
Insight_is meaning which is drawn to the reader's attention.
"The artist's objeet is to tell people what the§ haven't as
&et realize& they were about to say themselves."l6

Without the initial emotional involvement of the
reader, however, Frost (like Carlsen) believes that 1iter;
ature cannot hqpeJto pefform its funétion. The young reader
especially must have come to trust literature as a source of

enjoyment before it can yield him enlightenment.

I don't want to analyze authors. I want to enjoy
them. I want the boys in class to enjoy their books
because.of what's in them. . . . Youth, I believe,
should not analyze its enjoyments. It should live.
Criticism is the province of age, not youth. They'll
get to that soon enough. Let theT7build up a friend-
ship with the written word first.

Summary

All five commentators attach éonsiderable impor;
tance to the faet that literature has, or should have, an
emotional impact on the reader. Given this, they claim,

two desirable outcomes are possible: the student or reader

will gain insight into.the meaning of life, or at least into
how other men see life; and he will be encouraged to engage
in further reading which will develop and refine his under-

standing, and enable him to develop standards of comparison

’ léLouis Untermeyer, ed.; The Letters of Robert Frost

to Louis Untermeyer (New York: Holt,. Rinehart and Winston,
19637, p..256. e S

17Robert Newdick, "Robert Frost as Teacher of  Litera--
ture and Composition," English Journal, 25 (Oet., 1936), p.632.
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for judgment of literary worth.

The intensive novel study programme does not cen;
trally concern itself with either of these outcomes. Focus,
as earlier pointed out, is on the work itself, rather than
on the .establishment of art-life connections or the cultiva-
tion of wider reading habits. Emotion is a major concern of
the traditional approach, in that it seeks to develop appre-
ciation of the particular work's artistry; but Frye, Carlsen
and Frost would argue that botﬁ materials and methods mili-
tate“against the growth of such feelings.

» Mbre extensive novel-reading programmes such as that
offered in this study do concern themselves with all three
elements. Materials and methods employed aim directly at
providing the student with pleasurable and absorbing exper-
iences. Materials are selected with a view to increasing the
possibility of student insight, and methods with a view to

establishing wider reading patterns.
Related Research

A considerable number of studies have investigated
the reading interests of both adults and students, and the
response (particularly of students) to different reading mate-
ria}s,andfmeghods. The following feview considers a small
sampling of these,sufveys, with emphasis on the sources of
reading interest and the effects of more extensive reading

programmes.
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_ In his study of adult motives for reading, Ennis (1965)
used a series of eighteen in-depth interviews with regular
and non-regular readers. His findings indicated that people
read books that fitted intb their personal lives in terms of
opinions and beliefs. Readers' interests followed strands
moving from one book tohanothef by the same author or dealing
with the same topic. Featured prominently among reasons for
reading were escape, personal meaning and a desire to keep up
with book;talk among friends.

Factors influepcing student reading were surveyed by
Gallom(l§68).> The sample involved 262 New York high school
students, rénging in ability from slow to honers. Reporting
through a questionnaire, 62 percent said they read for enjoy-
ment, and another 19 percent because books helped them under-
stand life. Reading ﬁastes varied widely, suggesting the
need for flexibility in required and suggested reading; but
79 percent of students were unitgd in distaste for tradi-
tional book reports. The majority of students consulted
friends most often for suggestions of good books to read, and
discussion of reading likewise occurred most often with
friends. v

Student response to reading was investigated by
Squire (1956). Fifty-two fifteen-year-olds were presented
with four shért étories,rand responded orally to each story.
Squire found that readers responded to fiction in unique
ways that those who became deeply involved in a story were

more likely to concern themselves with its literary value,
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and that adolescents often had difficulty in relating fiction
to their lives.

The use of literature caleulated to match the stu-
dent's stage of development was found to have a positive
effeét on commitment to reading by Fink and Bogart (1965). These
investigators used observation and Questionnéires to estab-
lish the effects of classroom collections of paperback books
on the reading habits of students in ten elementary and forty
gecoﬁdary schools in New Jerse&. Students expressed enthu-
siasm for the one-year préject, and 62 percent reported an
increase in the amount of reading done. Teacher attitude
was likewise favourable, with 55 percent reporting that the
programme had brought about moderate or considerable change
in their teaching strategy.

‘ An interesting study by Blount (1965) tested the come
parative effects of teen-age materials and adult materials
on student understanding of the "ideal" novel. The sample
consisted of 159 ninth and tenth“grade“students, eighty-six
of whom read and discussed three adolescent novels, and
seventy-three of whom read and discussed three adult novels.
The programme for both extended over a six-week period.
Blount concluded that the study of the teen-age novels
brought student perception of the ideal novel into closer
agreement with the perception of experts--thus supporting
Northrop Frye's contention that all novels have charaéter-

isties in common, and that the adolescent novel can be used
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to teach students about the more classic type.

One of the earliest studies comparing the extensive
and intensive methods of studying literature was carried out
by Coryell (1927). Nine classes of grade eleven students
were broken}intoysevén groups--one control and six experi-
mental, according to whether the teaching was extensive or
intensive, and the students of superior, average or low abil-
ity. Over a one-year period the extensive group studied six
times as many literary selections as the intensive group.

Both groups scored equally on commonly taught works,
on. word knewledge and on appreciation of poetry. In reading
ability, the low-ability extensive group showed”thfee times
the normal gain over a one-year period. The extensive group
in general discussed more, and were more actively involved in
their programme than the intensive group. Students in the
extensive programme expressed a preference for this method,
and professed to finding literature a more fulfilling exper-
ience. It should be noted that while the method of study
was exteﬁsive, the materials involved were traditional lit-
erary selections.

Several studies of free reading programs were con-
ducted during the 1930s. Outstanding among these was that
of LaBrant (1939). This iﬁvestigation involved two classes
over fhe same thfee-year period--one class through grades

seven, eight and nine, and the other through grades ten,
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eleven and twelve. _Students in both classes selected books
on the basis of interest and need.

Findings included an increase in the amount, vari-
ety and sophistication of reading by the grades seven to
nine group, with decreased interest in "series" books and
increased interest in adult fictien. The gradés ten to twelve
group read more drama, poetry and contemporary non-fiction
wWriters. _

A follow-up study in 1955 of the grades seven to
nine group found that they read considerably more than the
average adult, and that their reading choices were more
sophisticated than that of the general public. The women
among the group, it was noted, read three times as many books
as the men. |

The most wide-ranging survey of teen-age reading
interesté was conducted by Norvell (1950) and involved fifty
thousand students from grades seveﬁkto tﬁelve. He found that
intelligence, reading ability and divergence in éges among
students of the same grade were not significant factors in
reading preference, but that sex was. Both boys and girls
cited the novel as their favorite literéry type, with boys
preferring stories about adventure, sports and animals, and
girls placing greater emphasis on the elements of sentiment
and love. Comparison of twelve free reading classes with
twelve intensive-study classes showed significant gains

in reading comprehension for the free reading approach, and
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overwhelming preference for the free reading approach on
the part of both teachers and students.

Norvell concluded that student enjoyment should be
a vital factor in the choice of selections for study; that
opportunity for wide reading should be provided, to cater
to individual preferencés; and that "to increase reading
skill, promote the reading habit, and produce a generation
of book-lovers, there is no other factor so powerful as
interes‘c.."l8

In a more recent study, McNeil (1966) tested the com-
bined effects of free reading and free writing on a group of
sixty disadvantaged adolescent boys in training schools.
Using a control group of thirty-one and an experimental
group of sixty, tests were administered over a period of
two years. The éxperimental group showed significant gains
in terms of self-worth, behaviour, attitude to literature,
attitude to class'and verbal proficiency. _

Appleby (1967) investigated the effects of an individ-
ualized reading programme at the high school level. Students
were given total freedom of choice as to what they read, and
each book read was discussed with the teacher in an individ-
ual conference.

A total of 195 high school senior students were divided

o lgGeorge W. Norvell, "Some Results of a Twelve-Year
Study of 'Children's Readlng Interests,“ Engllsh Journal 35
(DQCO, 19&'1!-)’ p’ 5360 :
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into three groups of 65, with one experimental group, one
control group which had requested but was not granted the
individualized programme, and a second control group regis-
tered in a traditional English programme. The study extended
over one semester, and students were tested for ability to
interpret literature and for satisfaction found in reading
fiction. -
| Advantages for the individualized brogramme included
increased awareness of the satisfaction to be derived from
literature in terms of information about personal relations

~ and philosophy of life; increased satisfaction in reading
fiction for style, characterization and technique; increased
awareneés of the role of literature in broadening fields of
interest and in developing self-understanding; and fewer dis-

likes of fiction.

Summary _ )
' | Several studies indicate the primacy of enjoyment

and better understanding of life as motives for reading.
Student selection of reading materials invariably appeared

to have a marked effect on the amount of reading done and

the satisfaction derived frem reading. Friends were réported
as important sources for both advice andmdiscussion.

| - Coryell's findings indicate that extensive study is
advantageous evén when used with adult selections more com-
monly employed for intensive study; while Blount's suggests

that the study of teen~age novels can be béneficial, even
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when approached intensively.

Other studies point to the advantages of free read-
ing in terms of comprehension, understanding of the novel
form, understanding of self and attitude to fiction.

- This study differed from those listed above in two
respects; Firstly, it did not consist of a free reading
programme, in that student choice was confined to the class-
room selection of teen-age novels. Secondly, considerable

class time was devoted to work selected from a list of related

activities. Change in attitude was thus attributable to these

related activities as well as to the wide but limited choice

in reading materials.




CHAPTER III
DESIGN OF THE STUDY

The purpose of the study was to determine the effects
of .an “extensive" novel;reading programme on the attitudes to
fiction of a Grade 10 General class. Both the list of novels
and the series of related activities wére organized towards
this end. The research findings of Elton McNeil in Hooked on
Books indicate that, given the proper atmosphere and book
évailability, "non;reading“ teen-agers can develop much more
p;sip;ye attitﬁﬂes to literature.l Aidan Chambers, in The
Reluctant Reader, ciﬁing the enormous weekly sales figures
for British teen magazines, argues convincingly that the "non-
reading" teen;éger in fact reads a great deal, and that, given
worthwhile books with comparable immediacy and appeal, the
"non-reader's" attitude can undergo significant change.2
| By ﬁréviding students with a wide-ranging classroom
collectibn of teenéage novels, coupled with meaningful and
enjoyable activities based on individual reading choice, it
was postulated that attitudes toward fiction reading can be

changed.

Daniel N. Fader and Elton B. McNeil, Hooked on Books
(New York: Berkley Publishing,Corpgration, l?6§),-pp. 178-226.

2Aidan Chambers The.Réluctant Reader (iondon: Per-
gamon Press, Ltd., 1969).. )
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The Sample

The sample involved in this study constituted one of
seven Gréde,lo General classes at St. John's High School in
the Winnipeg School Divisiog. Therrogramﬁe ﬁas conducted
from April 1 to June-7; 1974. At that time the population
of St. John's High‘Sehool was approximately seventeen hundred,
with some oﬁe thogsand students in senior high school and
seven hundred in junior high. ’

The sample was composed of 19 girls and 3 boys, and
ranged ih_age between fifteen and seventeen years (14 fifteen;
year;olds; 6 sixteen-year-olds; and 2 seventeen-yeér-olds).
Ability range as assessed by marks in English durihg the pre-
vious school year was representative of non-academic classes
in the schoql (3 students below average; 15 average; and 4
~above average); For most students, part-time work did not
encroach unduly on extra-classroom reading time. Four stu-
dents held part-time jobs during the week and on week-ends;
two held part-time jobs on week-ends only; and the remainder
had no regular part-time employment. All came from homes in

a lower-middle socio-economic area.

Procedures

Belection of Materials
K The ba51c materials for this programme consisted of
111 paperback-boeks--for the large part novels, with an

admixture of biographical works with a narrative pattern.




31

The school library provided a small number of titles--some

15 percent of the collectien, Of the remaining 85 percent,
approximately 40 percent were purchased from funds provided
by the school and 45 percent from the investigator's own
resources. In some 25 percent of cases, there were duplicate
and triplieate copies of books, All were chosen with the
interests and abilities of the teen-age students in mind.
Individual titles and types of novels were selected on the

bases of G. W. Norvell's findings in The Reading Interests of

Young Peggle, and G. R. Carlsen's in Books and the Teen-@g_

Reader._ These were supplemented by the investigator's own
gnowledge'ef the reading preferences of Grade 10 students in
generel and the experimental group in particular, acquired
through informal discussion and "the kind of book I like to
read" reports. ) H

. To aid students in book selection, the instructor
developed annotatlons for the novel cellection. Students also
had access to a card-catalogue containing the title of each
work, its author's name, and a brief outline of the book's
theme and narrative line. To launch the programme, a boek-
talk was delivered by the school librarian. This talk focused
on the breadth of reading choice available and the interesting
characters awaiting discovery through reading.

In the course of the ten-week programme, each student

was requlred to read seven novels of 100-200 pages in length,

or an equivalent amount. Thus, for example, a student might
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choose to read instead four books of 350 pages, or five
books of 250 pages plus one of 150 pages. In-class read-
ing time was made available for all studenté, with extra
time provided for those choosing to read longer works.
| Following each reading except one, students were asked
to select, prepare and present an activity based on the novel
fecently completed. Activities were drawn from a provided
list of thirty-five (see Appendix C) and class time was also
made available for their preparation. In the case of the
novel ggg requiring a related activity,hno class time was
provided for reading, and students were required only to satQ
isfy the instructor through oral report that they had read
the book.

At a mid-point in the programme, thirty books were
added to the colleétion; This aimed at minimizing any sense
of choice-limitation and adding freshness at a stage where

student interest might show signs of flagging.

Reading and Activities”Schgdule

The ten-week programme was divided into cycles of
eight da&s each. ' The typical eight-day cycle consisted of
silent in-class reéding,‘Days 1-4; preparation of selected
activity based qn,reading; Days 5-7; and presentation/view-
ing of completed activities-plus fresh selection of novels,
Day 8.

At a mid-point in the programme, and again at its
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conclusion, two days were set aside during which students
who had fallen behind could make up lost work. Those who
had been working on schedule were permitted to use this time
for extra reading and bonus marks, improving previously sub-
mitted assignments with which they were dissatisfied, and
for securing help and advice from the teacher.
_ During Days 1-4 of each cycle, the teacher typically
devoted his’time to reading, or sometimes skimming, selected
titles, so that he might increase his familiarity with the
novel collection and thus make more meaningful his advice
and assistance when students were working on their selected
activities. In addition, since research indicates that stu-
dents tend to model their behaviour on that eof the teacher,
with the teacher's praétice exerting more influence than his
words, the Sight‘of the teacher engaged in'reading promised
to serve as encouragement for the students to do likewise.3

| The typical student cycle followed the pattern out-
lined in Figure 1. The term "typical" is used to desecribe
the time schedule obtaining when the étudent selected a novel
100-200 pages in length--the majority of the titles listed.
This allowed the student one period of in-class reading for
rapproximately every fifty pages of the novel.

Where a student chose to read a longer work, he was

3Thomas L. Good and Jere E. Brophy, Looking in Class-
rooms (New York:. Harper and Row, 1973), pp. 116-11%.
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Activity
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given an extra period of in;class reading time, up to a max-
imum of three periods, for every fifty pages beyond two hun;
dred in the selected work. On completion of his novel he was
given the three periods immediately following in which to
prepare his project. Where he chose to prepare a written or
visual assignment, he submitted it immediately after the three
periods of preparation; where he chose to prepare an oral or
dramatic assignment in conjunction with other students who

had read the same book, presentation was held over until a
suitable Day 8.

Thus students reading longer works followed a time
schedulevfrom Figure 2, Figure 3 or Figure 4. On the first
occasion that é student selected a novel of over two hundred
pages in length, he submitted to the teacher one of the time-
table charts shown on the previous page, along with his name
and the title chosen. This procedure was followed by the
student for‘every subsequent novel read, as at this stage he
had sometimes permanently moved from the typical timetable
pattern to an individual one. By keeping this cumulative
record, both teacher and studen£ could see at a glance what
type of activity the student had scheduled for any given
period. | |

Thus some students were working on project preparaé
tions during Days 1-4 of some cycles. Where necessary--for
example, if students were preparing an oral or dramatic group

project--the teacher provided Separate facilities for prepar-
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ation. Part of his own reading time during these Days 1-4
was then devoted to assisting such students with advice and
suggestions.

Despite possible problems of organization, this flex=-
ibility 6f time-tabling was seen as essential. In this way
students who selected longer works were providedAwith extra
reading time, and individual timetables helped reinforce the

concept of novel reading as an individual activity.

Rélatéd Activities* and Their Rationale
‘ ~ Activities in most cases follewed immediately after
the reading of the novel on which they were based. These
activities had two purposes: first, they served as an aid
to reflection on and interpretation of what had been read;
second, they reduced the likelihood of reading saturation
for students unaccustomed to novels in such quantities as
this programme offered. 'The cycle of silent reading, activ-
ity preparation and presehtation was repeated throughout the
tenéweek period. The breadth of book choice and variety of
activitiesvhvailable helped reduce any sense of routine.
Activities were selected from the series below,
grouped under three broad and in many cases overlapping

headings. The teacher remained open to student suggestion

‘kA complete list of all written, visual, and oral and
dramatic activities, along with a step-by-step student guide
for each activity, constitute Appendix C (pp. 147-194).
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regarding modification of any particular activity.

Written activities. Written activities such as listed
in Appendix C have value in that they require deliberation by
the student on what he has just read and translation of the
results into written form. In addition, these activities aimed
to reduce the sense of drudgery and associated distaste for
reading which the more common written assignment can provoke.

All of the written activities focus on important ele-
ments in any novel. For example, Activity l;;a letter written
by a character from the novel--aimed to lead the student to an
awareness of significant events, the importance of writing in
character, and the maintenance of a consistent tone. Activity
5;Qan original blurb for the book--encouraged focus on the
novel's essential conflicts as well as clear statement of
what ﬁas most central to its enjoyment, with writing style
compressed and lively. Activity 7--a re-writing of the novel's
final pages--forced the student to become aware of the novel'é
unity, where no part can be disturbed without doing violencev
to the work as a whole; while Activity 9--composition of an
original poem based on the novel--involved sensitivity tov
theme, and aided understanding of the different forms that

theme can assume in fiction.

Visual activities. The listed visual activities,

like the written, encouraged discrimination, and asked for

translation of the written word into a different medium.
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What was aimed at here--as in the other activities--was
interpretation by recreation, and recreation by
interpretation. The pupils must ask themselves
questions qf in?erpygtation begore they can bring
their new creation into being.

Activity 2, for example,--a wall-chart illustrating conflict,

story=-line or character grouping--required the student to

ask himself, "What is the conflict, character grouping
involved in this novel?" and, "How, judging by direct clues
of description and indifect clﬁes of action, do I see this
character?” Activity 4--original chapter titles with accom-
panying iiiustrations--required that the student decide what
was essential in a given chapter, in terms of action, char-
acter deveIOpmeﬁt, mood, before going on to put these in
drawing and chapter-title form. Activity 8--illustration of
significant objects from the novel--asked the student to
consider and evaluate the relative importance of objects

appearing in the novele~theif place in the narrative fabric

and/or their symbolic worth.

Oral and dramatic activities. Again, the activities
under this heading required translation. Activity l--a
staged trial of the novel'!s central character--asked for

understanding of the protagonist, his relationship to other

5L. Stratta, J. Dixon and A. Wilkinson, Patterns of
Language (London: Heinemann Educational Books, Ltd., 19737,
' '57, . . , |
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characters, sensitivi;y to tone and point of viéw of each
character. Activity 5--reading of a passage from the novel,
with appropriate background musicé-asked for careful selec-
‘tion of an importantiypassage, sensitivity to its mood and @~ =
tone in the reading and selected background music. Activity
11;;paredy of a portion of the novel-;required humorous
exaggeration of central actions and relationships in the
novel. To do so, the actions and relationships had first

to be established. Work of this kind finds support from

C. S. Lewis, who points out that "a clever schoolboy's reac-
tion to his reading is most naturélly expressed by pérody or
imit.ation."6 ThHe final activity from this section;;a portion
-of the novél presented in news coverage form;awas a type of

parody also--this time of news coverage format. The exercise

required a changed point of view, with the story told now by
reporters; understanding of character and tone, for "on the
spot" interviews; and the translation of symbols on a page

into image form.

Completed projects in all three categories could vary
- in length, depending on the activity chosen and the student
approach to that activity. In general, however, students

‘were asked to aim for quality rather than quantity, with

written projects between four hundred and six hundred words

N 60. S. Lewis, An Experiment in Criticism.-(Cambridge:
English University Press, 1961}, p. 93. o
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in length, and oral or dramatic activities lasting between
five and ten minutes. In this way, it was possible for the
teacher to deal satisfaétorily with the evaluation of written
work, and for all scheduled oral and dramatic projects to be

presented on the pre-arranged Day 8.

Explanation of Activities

- All students, within three days of the programme's
commencement, were issued with a list of alternative activi-
ties from which they might choose. In addition, students
were supplied with more detailed information on each activ-
ity, including step;byéstep suggestions for its preparation.

(See Appendix C.)
Teacher~Student Interaction

At all times during Days 5, 6 and 7 the teacher was
available for advice and consultation. By half;ﬁay through
the period of Day 5, the typical student--that is, a student
who had just read a work of under two hundred pages--was
asked to submit his choice of activity. During the latter
half of the period, the teacher checked with those students
who encountered starting difficulties, or who were weaker,
and helped them get launched on their project.

- In the first half of the period on Day 6, the teacher
checked that all activities were under way. During the

remainder of the period he was available as a general source
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of suggestions for improvement or development.

Where students were engaged in written or visual
activities, work in most cases proceeded in the regular
classroom. Where a "visual" student found it more convenient
to work elsewhere—-for examble, in the art room--this was
permitted. In such cases, the teacher checked with the stu-
dent at least once during each of Days 5, 6 and 7.

Where students were engaged in oral or dramatic prep-
aration, they were assigned to work in a vacant classroom, to
avoid disturbing other students whorwere working individually.
Again, the teacher consulted with these students at least
once during every Day 5, 6 and 7, providing advice and sup-
port. Where several groups of students were involved in
_dramatié preparation at once, the entire class transferred to
the lecture theatre, with those working individually assigned
to one or more tutorial conference rooms, and the rest utile
izing the remaining areas for co-operative preparation.

Those students who, through individual timetabling,
were scheduled for reading during part or all of Days 5, 6
and 7 were assigned to do their reading in the same area as

those students working on individual pro jects.
Evaluation of Student Work

By the conclusion:of the programme, each student was
required to have read seven novels of two hundred pages or

less, or their equlvalent--for example, four books of 350
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pages, or five books of 250 pages plus one of 150 pages. For
each novel except one--typically, then, six novels--~the stu-
dent was given at least four reading periods, and was asked
to prepare and present a selected activity. Observation of
reading in class as well as the chosén presentation were
usually considered sufficient indication that the six novels
had in fact been read completely. Where doubts existed, a
brief oral discussion with the student could be arranged to
establish the facts 6f the matter. The seventh novel the
student read in full during his leisure time, and through oral
report at a chosen and suitable point in the ten-week period
satisfied the teacher that he had read it and understood it.
No presentation was required in this case.
' Thirty-five percent of marks for the programme was
awarded to those students who completed the reading quota of
seven novels or their equivalent--S»percent for each two hun-
dred pages. A bonus of 2 percent was awarded for each two
hundred pages of reading beyond the basic requirement of seven
books. No maximum limit was placed on the amount of extra
reading that could be done.

The remaining 65 percent was divided between prepara-
tion-of activities and their presentation.

Many of these activities were new to students. Partly
for this"reason, but more particularly because the value of
many of these exercises lay in the insights gained during

their preparation, 42 percent of marks was awarded for work
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put into preparations;-typically, 7 percent for each. The
remaining 23 percent was awarded for the presentations them-
selves--in practice 4 percent for each.

Evaluation of written and visual work was based on
similar criteria to the intensive programme: critical appre-
ciation, clarity, organization, technical correctness. Oral
and dramatic work was likewise Judged in terms of apprecia-
tion, organization, clarity of ideas and technical accomplish-
ment. The teacher briefly explained to the students involved--
and, in the case of oral and dramatic group work, to the
audience as well--the strengths and weaknesses of each pro ject
before awarding the mark. |

The more important part of the work--its preparation--
was also the more difficult to assess. In all activities,
the teacher used observation and discussion with students as
aids in judging effort expended. In éddition, for visual and
written work, students were asked to submit all notes--plans,
rough drafts, lay-ogts, etc.--along with the finalized piece.
These helped reflect the seriousness of the students"approach.
In oral and dramatic work, students were asked to submlt any
plans, scripts, etc. Each group was asked to comment briefly,
at the conclusion of its presentation, on the difficulties
encountered in devising and improving the selected activity.
In this way the teacher was able to form a reasonably accur-
éte impression of the effort put forth by those involved.

For group work, each student in the group received the same
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percentage mark. While_this ran the risk of penalizing the
more talented and hard-working student and flattering the
less able and lazier student, it did encourage care in the
selectipn of group members, and helped underline the role
of co-operation, team-planning and effort in such undertak-
ings.

In the case of students who chose to read fewer but
longer works, the number of presentations required was pro-
portionately decreased and the number of marks available for
each reading and presentation increased. For example, where
a student read four novels of three hundred and fifty pages
each, he made four presentations. For each reading, he was
awarded 9 percent; for each_preparation, a maximum of 10 per-

cent; and for each presentation, a possible 6 percent.

Attitude Inventogz Rationale

An inventory was composed in consultation with Dr.
CarlvBraﬁn; currently Professop, Reading Department, Faculty
of Edﬁcation, University of Albe?pa, Calgary, Alberta. In
‘general, it seeks to establish student attitude to reading
novels by questioning the student on novel;reading itself and
on other areas with a direct bearing 6n the student's concep-
tion of novel-reading and its worth. Items fall inﬁo loose
and frequently overlapping categories.' In this way, it was
hoped to achieve an accurate picture of the student S atti-

tude to novel-reading.
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1. "In school, we study too many/too few novels."
| This item attempted to assess student attitude to

novels as part of the English curriculum. In the normal

intensive programme, no more than three novels are customar-
ily studied in the course of a school year. Thus scores for
this item in the pre-test inventory should tend to be high,
unless the student has developed strongly negative feelings

towards the study of novels. Since the experimental programme

required the consecutive reading of seven novels over a ten-

‘week period, results for this item in the post-test inventory
should tend to be low, unless student attitude to novel read-
ing is very positive. Any increase in post-test figures over

pre~-test figures would indicate a marked development in pos-

itive attitudes towards novel study in the classroom.
2. "Outside class, I never/very often talk with my friends
-about steries I've read."
This item sbught to méasure the degree to which dis-

cussion of novels--and the subject of such discussion, novels

themselves--plays a part in the lives of the students outside
the classroom. Since students, like everyone else, tend to
talk about those things which interest them, any increase in

post-test scores over pre-test scores would indicate inereased

interest in novels and novel-reading.

3. "I think people who read novels tend to be very boring/
-very interesting." _

This item is included in an effort to assess what image
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students have of "novel-readers." If the image is negative,
it could be reasonably assumed that the students themselves
would wish to avoid such a title, and have a negative atti-

tude towards novel-reading. If the image of such people is

positive, then this might seem to indicate that students see
novel-reading as a potentially enriching activity, with rele-

vance and meaning for them.

L, M"This summer, I will probably read no novels/many novels."

Traditionaily, students see summer holidays as a
period of release from the world of the classroom and books.
High scores on this item would thus indicate considerable
éommitment to novel-reading on the part of the student--in
other words, a highly positive attitude.

5. T"Reading a novel is never/always the best form of enter-
-tainment that can be obtained cheaply."

This item seeks primarily to discover if students see

novel-rgéding as a source of pleasure or entertainment. As

novels are in fact an inexpensive source of enjoyment, when

compared with other teen-age pastimes such as films or dances,
low scores on this item would indicate a strongly negative

attitude towards novel-reading as a potentially interesting

activity.

6. "Given the choice, I would never/always look through a
-friend's record collection before looking through his
collection of novels."

This item seeks to measure student interest in books
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and thus reading in a totally informal social situation. By
asking the student to choose between interest in books and
interest in a common and socially acceptable teen-age pastime,
the item encourages a positive response from only those stu-
dents genuinely committed to novel-reading.
7. "If I had ten dollars, I would never/always spend part

-of it buying a paperback novel."

While factors sﬁch as librar& membership or home
financial situation may tend to produce low scores for this
item, a balance is provided by the fact that paperback novels
are widely available to students in drugstores and shopping
centres, so that the opportunity for purchase is frequently
available. In addition, while the item does test interest
in novel-reading by requiring cash expenditure, it asks only

for partial commitment of the given sum.

8. "Reading novels is never/always a total waste of time."

” This_item aims to measure the value--whether in terms
of enjoyment and/or increased understanding--students attach
to novel reading. A low score on this item would indicate an

attitude verging on the hostile, while a high score would

indicate at least some awareness of the worth of novel-reading.

9. ™"When someone starts talking about a novel he or she has
-read recently, I'm usually very bored/very interested."

This item attempts to establish at once student inter-

est in novels themselves, and the image they carry of others
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who have such an interest. If attitude to novel-reading is
positive, it is likely that ﬁhe student will be interested
in book-talk by others, especially as research reveals that

such talk is a frequent source of titles for future reading.

Likewise, if the student expresses a sense of boredom when
faced with such talk, his image of novel-readers and novel-

reading itself is presumably poor.

10. "People who buy novels are wasting their money/spending
-Wisely." '

- Such industries as pop music attest to the fact that
teen-agers are prepared to expend money where some return in
terms of pleasure is expected. Thus this item attempts to
discover to what extent students see novel;reading as a
potential source of enjoyment. Unlike item 7, this item
does not face the student with the prospect of spending money
himself, but rather seeks to establish his feelings towards
others who do so. A low score on this item would indicate

very little faith in the possibility that reading can be an

enjoyable experience to the point where it is worth the out-

lay of cash by anyone;

11. "Being a member of the public library is a waste of
-timeﬁa very good idea."

This item explores sﬁudent attitude to books in gen-
eral. Since library membership clearly is worthwhile for
those interested in reading, a low score here would indicate

a very negative attitude to books of all kinds.
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12. "If a person can do something else and chooses to read
-a novel, he is probably very stupid/very intelligent."

While interest in novel-reading is not necessarily an

indication of intelligence, avid readers are generally con-

sidered to be more academically oriented and successful than
non-readers. A low score on this item would indicate con-
siderable hostility towards novels and novel-readers.

13. "If all the novels in the world were burned, people
-would get along far better/suffer a great loss."

This item explores student attitude to novels”in gen-
eral. If the student sees ndvels as totally lacking in value,
either in terms of enjoyment or insight--in fact, as being
totally mnpleasant and misleading--he will register a low score.
Thus only those students with a markedly négative attitude to
fiction will record a low score here.

14. "When I get a job, I hope it has nothing to do with
-books/a great deal to do with books."
This item seeks to establish whethér the student would

like to make books a central part of his post-school life. A

high score here would indicate a strongly positive attitude
towards books in general, to the point where he would be e

interested in making them a part of his working as well as

his leisure life.

15. "People who read a lot are usually very childish/
-very mature."

This item seeks to establish the student's image of
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the reader: whether he sees such a person as insulated from

life or possessing greater insight and understanding of life

by virtue of his reading. Scores should help establish the

extent to which the student associates books with a world of

childish escapism or with an adult, real world.

16. "Most people who spend leisure time reading novels
»g%g?xs/never do so because they are trying to show

This item assesses whether the student sees readers
as peoplé who derive genuine pleasure from novels, or as
"phonies" intent on impressing others. Results should help
éstablisﬁrthe student's belief in the possibility that people .
can find pleasure in feading novels.

17. ™"Compared to most novels, most shows on TV make a lot
-more sense/much less sense."

This item measures the stﬁdent's interest in reading
when set against one of the most populér forms of entertain-
ment for teen;agers of this age. Since many TV programmes
are highly unrealistic, the student who sees them as more
meaningful than most novel plots is likely to have a negative
attitude to novels in general. The pre-test results will help
measure the extent to which the novels studied in the intensive
fashion made sense for the student; and the post-test results
the extent to which meaning was found in the extensive pro-

gramme materials.
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18. M"Reading novels can benefit nobody/everybody."

‘ | This item explores the degree to which students see
reading as having a lasting benefit and some kind of role to
play in clarifying the meaning of their lives. Where the
student believes that reading novels can enrich his own life
and/or someone else's, he is likely to register a higher
score for this item;

19. "If I had never read a novel in my life, I would

| -probably be a lot better off/a lot worse off."

v Here, an attempt is made to measure the extént to
which students see the reading of novels as affecting their
lives, and whether they see the long-term effects of novel-
reading as beneficial or simply wasted time and effort.

20. "People who read a lot of novels are usually all mixed
-up/very clear thinking."

This item explores how the student sees novel readers,
as this is reflected in their speech and attitudes and school
performance. Results should also indicate if the student's
own experience of reading has made it possible for him to‘
conceive of the potential intellectual benefits to be derived
from reading.

21. "If I were a parent and saw my child interested inA
-reading novels, I would be very disappointed/very
pleased.” )

Parentél pleasure in seeing a child reading commonly
has its source in a belief that such reading is connected |

with academic success. This item thus explores the student's
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ability to see and value such a connection.
22. "If I got a novel for my birthday or at Christmas,
-I would be very disappointed/very pleased."

- This item explores to what extent students see book
ownership as desirable. A positive attitude to book owner-
ship would indicate an awareness of the pleasure to be derived
from books. Further, since the average novel is not a very
expensive preéent, student pleasure in receiving a book as a
gift would indicate strongly positive attitudes to novel
reading.

23. "I think public libraries are always/never a waste of
-taxpayers' money."

This‘itém seeksNto establish the student's attitude
to publié expenditure on books. If the student éees books
as holding value, he will presumably believe that libraries
are worthwhile investments and deserving of support., If
his attitude to books and thus libraries is negative, he
will register a correspondingly low score.
2Lk, "When they talk about the enjoyment to be had from

-reading, teachers usually exaggerate/under-rate."

This item seeks to measure the degree of student
enjoyment of reading when compared with adult enjoyment,
which in this case is presumably positive, since the adult
is a teacher. In addition, such teacher comment is usually
directed at novéls studied in class--the most probable source

of common reading material for both student and teacher.
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This item also serves to measure to what extent students
enjoy the reading of material offered in the classroomn.
25. "If my parents told some visitors that I read a lot
-of books, 1 would feel insulted/complimented.

This finél item aims to discover the degree to which
the student is pleased or displeased with a self-image as a
reader. If he sees novel-reading as a worthwhile pursuit,
he will pfesumably be pleased to have others view him as a

reader. The contrary also holds.

Items l; Lk, 15, 20 and 25 seek to assess student
attitude to novel-reading in quantity, whether by other people
or the student himself. While interest in reading large
quantities of fiqtion is not an essential ingredient of a
positive attitude towards novels and novel-reading, its
presence is a reliable indicator that such a positive atti-
tude exists. A low opinion of others who read a great deal
would indicate a markedly negative attitude, since the fact
that people read a large number of novels has influenced
adversely the student's judgment of their personalities and
abilities. |

Ttems 2, 9 and 24 seek to explore student attitudes
towards discussion‘of novels. The desire to discuss what one
~ has read and hear the opinions of others frequently accompanies
a love of reading. Without such an opportunity for discussion,
interest in reading is likely to wither and die. Without an

interest in such discussion, interest in reading itself is
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unlikely to exist. Since most people enjoy talking and hear-
ing about those things which concern them, these items were
deemed worthy of ineclusion in assessing student attitude to
novel reading. 7

All inventory items can be classified under one of
two headings: items exploring novel-reading in terms of self,
and items exploring novel-reading in terms of others. Some
effort has been made to achieve a reasonable balance between
these two categories, with items 1,2, 4, 6,7, 9, 14, 19, 22
and 25 constituting the former, and items 3, 5, 8, 10, 11, 12,
13, 15, 16, 17, 18, 20, 21, 23 and 24 constituting the latter.
It is possible that a student might respond differently if all
items were aimed at him directly as a reader. Concern with
his own self-image might lead him to assign scores that most
flattered his own self-conception, Conversely, if inventory
items examined only his attitude to novels in terms of other
people, personal bias or other extraneous factors related to
particular novel-readéps he has knoﬁn might dominate results.
A mixture of both self-related and others-related items were

thus judged advisable in composing the inventory.

Measurement of Change in Attitude
. and Analysis of Results

Immediately prior to and again at the programme's

conclusion, students were asked to complete the attitude
inventory related to fiction and fiction-reading (see Appendix

A). The inventory contained twenty-five items, all carrying
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equal weight in scale value, with possible response ranging
from 1 (very negative) to 7 (very positive). Items were not
formally categorized,'but examined subject attitude to read-
ing novels in quantity, discussion of novel reading, and novel
reading in terms of self and others. There was considerable
overlap between these headings, with the same item appearing
under more than one heading in the measurement of results.
While permitting only limited response, the anonymous iﬁven—
iory was seen as the best single method for securing objéctive
results regarding subject attitude to novel reading.
Inventories were coded for both pre-test and poste
test, so that individual score change as well as class score
change might be examined. The results for the sample were

analyzed using the Wilcoxon signed-rank method.5

Summarx

The sample involved in the study consisted of one

5The Wilcoxon method is a Rank Method: that is, a
method in which serial numbers 1-2-3-n are substituted for the
actual experimental data, these numbers corresponding to the
magnitude of the experimental figures. Unlike the more com-
plicated Analysis of Variance method, this method does not
require the assumption of normality of the data.

‘ In this case, each student's pre-test and post-test
inventory results are paired, and the algebraic difference
between the results in each pair obtained. Rank numbers are
then assigned to the differences, regardless of whether these
differences are positive or negative. The rank numbers are
then given the same sign as the differences to which they cor-
respond. The rank totals of positive and negative ranks are
calculated. separately, and the smaller of these totals referred
to a master table to obtain the level of significance.




56

Grade 10 General class at St. John's High School. Reading

materials consisted of 111 teeh-agé novels, selected on the

bases of Norvell's and Carlsen's findings, and the investi-

gator's own knowiedge of studeﬁt interests. Class time was ;ﬁf
dividéd between silent reading and activity preparation,

with allowance made for students choosing longer works. Stu-

dents were supplied with a list of thirty-five different

activities from which to choose, as well as a step-by-step

guide sheet for each activity. The teacher was at all times S
available for help and advice, and evaluation of student work

was on the basis of reading done,minvolvement in preparation

of activities, and calibre of completed project. Change was

measured by a coded attitude inventory administered prior to

the programme and again at its conclusion.




Chapter IV

ANALYSIS OF DATA

The purpose of this study was to investigate the
effects of a teen-age fiction programme on the attitude to

fiction of a Grgde 10 General class.

Students were provided with a classroom collection of

lll titles. By the end of the ten-week programme, they were

required to have read a minimum of seven novels, and to have
submitted a completed project (drawn from a selection of
thirtnyive activities) for six of these works.

Using these materials and this:method, it was postu-
lated that attitudes toward fiction reading can be changed.

Attitude change was measured using a twenty-five item
inventory which subjects completed at the programme's com-
mencement and again at its conclusion. Inventories-were coded

to allow for measurement of individual score change. Final

results were measured using the Wilcoxon signed-rank method.
Table 1 indicates the number and percentage of title
selections according to length.

Findings indicate that subjects limited their choice

- of titles to 62 of 111 works available. Thus all reading was

drawn from 55.85 percent of the classroom collection, leaving

L9 titles or h&.lh percent of the available novels unread.

Novels of less.than two hundréd pages--61.26 percent of the
57




TABLE 1

NUMBER AND PERCENTAGE OF TITLE SELECTIONS
IN TERMS OF NOVEL LENGTH

Novel ggiitcggggl Titles read Titles not read

Ciggég?y A*’ Categor Total Category|! Total
Number Per:zgt- Number Percgntz - Novel Number|Percent- Novel

age |Collectionl| age Collection

Percentage Percentage
100;200 Pp. 68 61.26 49 | 79.03 L .14 19 | 38.77 17.11
200-250 Pp. 20 18.01 7 11.29 6.30 13 | 26.53 11.71
250-300 Pp. 12 10.81 | 4 6.45 3,60 8 16.32 7.20
300—550 pPp. 2 .I.80~-; 1 1.61 .90 1 2,04 .90
350-400 pp. 5 w50 |1 | nea .90 A R 3.60
400~450 PP, 3 ©2.70 0 0 0 3 6.12 2.70
450" PPp- 1 .90 0 0 0 1 2.04 .90
Total 111 100 62 100 55 .85 49 100 L .1k
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collection-~were chosen on 49 occasions, representing 79.03
percent of all reading done. Works of more than three hundred
pages--9.90 percent of the totél collection--were chosen on
only two occasions, and works of more than four hundred pages--
3.60 percent of the collection--were avoided by all subjects.

Table 2 presents reading done by the sample in terms
of novel length and number of readers per title.

TABLE 2

TITLE SELECTION IN TERMS OF NOVEL LENGTH
'AND NUMBER OF READERS PER TITLE

Novel i Number of Readers
Length

Pl 2131415161718 10 |11

O

100-200 pp. 15 14
200-250 Pp.
250-300 PpP.
300-350 pp.
- 350-400 pp.
400~-450 pp.
450" pp.

©O O N

O O K = N
© © 0 0 F

© O 0O O © O w
© 0 0 6 H O W
©O © © O © o w»
©O © 0 ©o 0 0o w
© © 0O O 0 O ™
©O O 0 o © o o
©O © © 0O 0o o o
©O 0 0o 0o 0o © o
©o o o o

Titles
Total 24 117 9 L 2 2 2 0 0 0] 2

Findings indicate that the majority of titles read by
more thaﬂ one subject fall within the 100-200 pp. category.

Beyond two hundred pages, only four titles were read by more
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than one subject. A total of thirty-eight titles were read
by more than one subject, but only eight titles by more than
four subjects. Twenty-four titles received a single reading
each. 7

Table é indicates those titles receiving the highest

frequency of selection by the sample.

TABLE 3
FREQUENCY AND PERCENTAGE OF NOVEL SELECTION

Number of Percentage
Readings ‘Subjects

(T) MY DARLING, MY HAMBURGER (122 pp. ) 11 50
(D) THE OUTSIDERS (156 op.) 11 50
(D) THE PIGMAN (159 pp.) 7 31.81
(D) GO ASK ALICE (189 pp.) 7 31.81
(T) TUNED OUT (125 pp.) “ 6 27.27
(D) LISA BRIGHT AND DARK (144 pp.) 6 27.27
I NEVER LOVED YOUR MIND (135 pp. ) 5 22,72
(D) EDGAR ALLEN (128 p.) '5 22,72
(T) DROP=OUT (128 pp.) 4 18.18
" SOUNDER (116 pp.) b 18.18
JONATHAN LIVINGSTONE SEAGULL
{7 pp.) . . L 18.18

(D) MRS. MIKE (284 pp.) 4 18.18

(D) = Duplicate copies available
(T) = Triplicate copies available
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Findings indicate that MY DARLING, MY HAMBURGER and
THE OUTSIDERS were both read by exactly half of the sample.
Three tiﬁiés by Paul Zindel (MY DARLING, MY HAMBURGER, THE
PIGMAN and I NEVER LOVED_YOUR'MINDy‘féatufé ithhé'tOp seven
most frequently read novels. For nine of the twelve titles
listed, duplicate or triplicate copies were available. Eight
of the twelve titles listed feature a teen-age protagonist,
and only one of the twelve Wworks is more than two hundred pages
in lengthf

Table 4 presents the percentage and number of activities

from each category which subjects chose to work with.

TABLE 4

AGTIVIT;ES SELECTION

Activities - Total ‘Number

available engaged in Percentage
WRITTEN 10 8 80
VISUAL 10 7 70
ORAL AND DRAMATIC 15 5 33.33

Findings indicate_that oral and dramatic activities were
not nearly so widely sampled as the more individual written and

visual activities.




Table 5 presents the frequency and percentage of

written activities with which subjects chose to work.

TABLE 5 .
WRITTEN ACTIVITIES SELECTION

Percentage of Percentage of

No. Frequency writgggeigzizities tota%dzggizigies
1 8 15,09 6.11

2 7 13.20 5.34

3 6 11.32 L.58

4 9 16.98 6.87

5 6 11.32 L.58

6 0 0 0

7 3 5.66 2.29

8 6 11.32 L.58

9 8 15.09 6.11
10 0 0 0

, Findings indicate that Written Activity L4--a WANTED
poster for the novel's hero or villain--was the most frequently

selected of written activities, while Activities 6 and 10--an

advertisement for the book, and part of the novel told from an
altered viewpoint--were avoided by all subjects. All other
activities except Activity 7--a re-writing of the book's final

pages--were chosen on more than five occasions.
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Table 6 presents the frequency and percentage of visual

activities with which subjects chose to work.

TABLE 6
VISUAL ACTIVITIES SELECTION

M

Percentage of Percentage of
No. Frequency visual activities total activities
undertaken undertaken

1 7 21.87 ‘ 5.34

2 2 6.25 1.53

3 0 0 0

L 1 3.13 .76

5 10 31.25 7.63

6 3 9.38 2.29

7 0 0 0

8 5 15.62 5.85

9 L 12.50 3.05
10 0 0 0

Findings indicate that Activity 5e--an original cover

for the book--was most frequently chosen by subjects as a

visual activity, being chosen at least twice as often as any

other visual activity with the exception of Activity le-a
poster advertising the book. Activities 3, 7 and 10-~a comic-
Strip version of a chapter or the entire book, a poster

illustrating settings, and illustrations of grouped. characters




from different novels respectively--were attempted by no one.
Table 7 presents the frequency and percentage of oral

and dramatic activities with which subjects chose to work.

TABLE 7
ORAL AND DRAMATIC ACTIVITIES SELECTION

e et
t——

Percentage of oral Percentage of
No. Frequency and dramatic activ- total activities
ities undertaken undertaken
1 0 €]
2 7 15.21 5-34
3 6] 0
4 0 0
5 0 0
6 0 0
7 0 0
8 25 54.34 19.08
9 0 0
10 7 15.21 5.54
11 3 6.52 2.29
12 b 8.69 3.05
lé 0 0
14 0 0
15 0 0
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Findings indicate that Activity 8--a thirty/sixty
second radio/TV advertisement for the novel--was highly popu-
lar as a choice. Not only was it the most frequently chosen
of oral and dramatic activities, but it was also the most
frequently chosen activity of any kind. It should be remen-
bered, however, that this item, as well as the other oral
and dramatic activities, encouraged group work; thus a single
presentation frequently involved multiple choice of the activ-
ity. ,

Table 8 presents itemized results in pre-test and
post-test inventories for each member of the sample, and the
recorded change.

Findings indicate considerable diversity in scores
from item to item, not only by the sample as a whole, but by
individual subjects. Change in score between pre-test and

post-test returns shows a similar variety.

Changes in Sample Score

Response to}ng-test and Post-test Iﬁvento;z

Table 9 shows pre-test and post-test results for the
complete sémple, ranked according to score and change in score.
The findings indicate positive change in all but three items.
Item 1 shows the 1owest score of all items, with a total of -4,

ﬁhile Item 2 shows the highest score with +25,.
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TABLE 8 .
PRE~TEST AND POST-TEST INVENTORY RESULTS
BY INDIVIDUAL SUBJECT AND ITEM

Suﬁ- - Item 1 Item 2 ] Item 3
" | Brsc [post| cnange || Prse[Bost [onangel] £25|E22E fonanes

A 51 5 | o Ll o3 -1 NP 0
B Ll o5 +1 51 7 +2 5| 7 +2
c 3| 4 | w 1| 2 +1 7] 6 | -1
D b 4 0 L1 5 +1 A S 0
E 51 3 | -2 3] 2 | 2 Ll s | o
F 51 2 -3 71 7 -0 71 7 0
G 3] 4 +1 1] 1 0 2 | & +2
H Lo o || 2] 2 0 51 5 0
I | o3 -1 21 & | 2 L | & 0
J 6 4 | -2 A 0 6| 6 0
K L1 3 -1 6| 6 0 51 6 +1
L 3 & +1 L | 3 -1 L| 4 0
M 7 7 -0 2 4 +2 5 6 +1
N L 4 0 2 4 +2 L 6 +2
0 30 4 +1 2 | 2 0 | o4 0
P 1 5 +L L 7 +3 6 6 0
Q 4 L 0 2 6 +, 5 5 0
R Loy 0 L | 6 +2 6 | 7 +1
S L | 2 2 || & 6 +2 L | 6 +2
T 6 L -2 L 6 +2 L 6 42 i
U 716 | -1 317 |+ 5 0 4 | -1
v 3] & +1 2 | 3 +1 5 1 & -1

Total 93 | 89 -4 72 197 |+25 [J105 Q15 | +10

(cont 'd)
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Item 6

Pre-| Post-
test| test

nge

Cha

+1
+1
o
0
0
0)
+1
-1
0
+1
+h,
-0
+2
+1
+3
0 _
-1
+h
+2
0
-0
0

Item 5

5
6
b
L
4
L
2
2
2
5
7
1
7
L
7
7
6
6
6
L
7
2

re-~|Post-~
test|test

I

Change

P
4
5
L
v L
L
3
1
3
2
L,F
3
.
>
3
x>
¢ 7
7
2
b
l,
7
5

+2
+1
0
+1
5
+1
0
0
0
+2
+3
0
0
+1
0
0
+3
+3
+
+2
1
0

Item 4

O >~ A O - N H - o~ N . N NN 0 O F O

Pre-}Post-
testltest

Sub-
ject
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TABLE 9
PRE~-TEST AND POST-TEST SAMPLE RESULTS FOR INVENTORY ITEMS

Before Rank ‘||' After Rank Change Rank

1 93 17 89 21(a) -4 25

2 72 23(a) 97 19 25 1

3 105 14(a) 115 1k 10 10(a)
4 68 25 85 24 17 5

5 87 18 105 17 18 4
6 77 21 98 18 21 2

7 72 23(b) 8l 25 12 7
8 126 5(a) 131 5(a) 5 17(a)
9 | 124 7 126 9 2 21
10 105 14(b) 111 15 6 15(a)
11 129 L 128 7 -1 23(a)
12 101 16 106 16 5 17(b)
13 126 5(b) 134 3 8 12
14 86 19 I 89 21(b) 3 20
15 115 9 121 10 6 15(p)"
16 | 118 8 132 4 14 6
17 179 20 90 20 11 g(a)
18 132 2 131 5(b) -1 23 (b)
19 108 13 127 8 19 3
20 110 11 117 13 7 13La)
21 143 1 143 1 0 22 o
22 114 10 118 12 3 19
23 130 3 137 2 7 13(v)
24, 76 22 87 23 11 8(b)
25 109 12 119 11 10 10(b)




It should be noted that in items such as 11, 18 and
21, the pre;test attitude score is extremely high. Thus,
while these items cohtinue t0 score highly in post-test
results, they hold a low rank in measurement of score change.

_ While all items sought to measure attitude to novels
and novel reading, results indicate that response, both by
the sample as a whole and by the individual subject (see Table
8) varied from item to item. What follows is a brief con-
sideration of possible reasons for score change in each of

the twenty-~-five items.

1. "In school, we study too many/too few novels.

Pre~test Post-~test Change

93 89 -4

When compared'with pre-~test scores, post-test scores
on this item show the largest decrease of all inventory items.
The fact that the sample had Just completed a ten?week pPro-
gramme based exclusively on novel reading seems likely to
have played a role in the lower post-test returns. It should
be noted, however, that only eight of the twenty~-two subjects
reported lower figures for this item.

2. "Outside class, I never/very often talk with my friends
-about stories I've read.” :

Pre-test ~Post-test_ Change
72 97 +25




77

Post-test figures for this item show the greatest
sample gains of any item in the inventory. The programme
clearly had a positive impact on subjects, and this carried
beyond the limits of the classroom. Desire for peer guidance =

in reading choice, as well as increased enthusiasm for the
materials themselves, may well have played a role in this

increase.

3. "I think people who read novels tend to be very boring/
-very interesting."

Pre~test Poét-test Change
105 115 10

While pre-test scores averaged close to five on the
seven-point scale, post-test returns for this item showed a
markedly more positive attitude towards "novel-readers." To
some degree the increase might be explaihed by the fact that
subjects, after the programme, saw themselves as "novel-read-
ers" and were naturally reluctant to label themselves as

uninteresting people. More important, however, is the fact

that they viewed such péople, whether themselves or others,

with increased interest.

L, "This summer, I will probably read no novels/many novels."

Pre~test A Post-test Change
- 68 B 17

Again, the sample score shows considerable increase

in post-test results. This is significant, in that the item
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assesses the extent to which subjects see novel-reading as a
worthwhile activity during a traditionally non-school-activity
time period. It should be noted, however, that while the
increase is se#enteen points, the pre-test sample score for

this itemiis the lowest of all inventory items.

5. "Reading a novel is never/always the best form of enter-
-tainment that can be obtained cheaply.”

Pre-test Post-test Change
87 105 18

Post-fest figures for this item registered one of the

four 1argest gains in the inventory. Only two subjects scored
less positively in the post-test inventory, and one of these
moved from seven on the scale in pre-test to six in post-test.
Clearly the programme helped the sample to see that reading
can be a source of entertainment or enjeyment; and that it is
financially accessible. ?his»is particularly noteworthy, in
that this developed perception of the novel as something to be
enjoyed rather thanrendured or analysed was one of the ma jor

aims of the programme.

6. "Given the choice, I would always/never look through a
-friend's record collection before looking through his
collection of novels."

Pre-test Post-tést Change
77 98 21

This item scored the Second largest increase of any
item in the inventory. Since subjects were asked to choose

between interest in novels and interest in a common and soci-
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ally acceptable teenage pastime~-music-~the increase is all the

i more significant.

7. "If I had ten dollars, I would never/always spend part of
-it buying a paperback novel."

Pre-test Post-test éhange
72 8l 12

Increase for this item indicates a small but important
positive-shift in sample attitude. The item examines subject
willingness to spend money on novels, thus asking for practical
proof that subject interest in novel reading is real. It should
be noted that of eight subjects registering no change in atti-
tude, one remained constant at a score of six, and three at a

score of seven on the seale.

8. "Reading novels is always/never a total waste of time."

Pre-test Pestrtest Ghapge
' 126 131 5

_ A small increase was registered by the sample for this
item. This was perhaps due in part to the high pre-test sample
score. The item ranked fifth in both pre-test andrpost-test
scores for all items. Subjects appear to have been aware to a
considerable extent before the programme that novel-reading has
worth, with the programme heightening this awareness to a very

minor extent.

9. "When someone starts talking about a novel he or she has
-read recently, I'm usually very bored/very interested.®
Pre-test ?ést-test Change .

124 126 2
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The very small increése for this item would seem to
contradict findings for Item 2, which examined the amount of
subject discussion of books outside class, and which scored
the greatest sample increase of any inventory item. However, =
this may be explained to some extent by the fact that pre-
test sample score was once again high, with fifteen subjects

registering a score of six or seven on the scale. Thus in the

majority of cases significant increase was difficult or impos-

sible.

10. "People who buy novels are wasting their money/spend-
ing wisely."

Pre-test | Post~test Change
105 111 6

The sample showed only a small positive gain for this
item, with both pre-test and post-test sample scores ranking
fourteenth. Since the pre;test sample score was not markedly
high in this case, it would appear that subject attitude was

largely unaffected by the programme in this instance.

1. "Bein§ a member of the Publlc library is a waste of
a

time/a very good idea.
Pre-test Post-test Change
129 - 128 -1

Change for this item was one of the three lowest in
the inventory. The fact that novels were readily available
during the programme may have contributed to the sample!s

image of the library as being irrelevant. High pre-test
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scores, however, probably played a more important role. Four-
teen of the twenty-two subjects scored seven on the scale for
this item in pre=-test returns, making any increase for them
impossible.

12, "If a person can do something else and chooses to read
‘@ novel, he is probably very stupid/very intelligent."

Pre-test Post-test Change
101 106 5

. Despite.the fact that the pre;test sample score is
not unusuélly high, subjects showed very little gains for
this item. Subjects may have realized that novel reading is
not necessarily an indication of either intelligence or stu-
pidity. In both pre-test and post~test results, subjects
scored on.average between four and five points on the scale.

13. "If all the novels in the world were burned, people
-would get along far better/suffer a great loss."

Pre-~test Post-test Change
126 134 8

Here again, sample score change was small. To some
degree, this is attributable to the fact that fourteen sub-
jects scored six or seven on thé scale in pre-test inventory
returns, thus limiting the possibilities of marked sample
change. Subjects, however, do appear to have been aware at
the programme's commencement that novels have considerable
intrinsic valﬁe. The programme itself appears to have

enhanced this awareness to only a minor extent.
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14. "When I get a job, I hope it has nothing to do with
-books/a great deal to do with books."

Pre-test Post-test Change
86 89 3

Change in this item was negligible, and sample scores
remained low in both pre;ﬁest and post-test results. Clearly,
the programme did little to alter subject career plans to the
point where they wished to work with books. Subject score.:
average for both pre-test and post-test inventories on this

item remained at a neutral four on the scale.

15. "People who read a lot are usually very childish/very

mature."
Pre-tést Post-test Change
115 | 121 6

This item also shows little positive increase. While
pre;test‘scores are reasonably high, the potential for devel-~
opment of positive attitudes towards the maturity of "readers"
did not materialize. The programme did little to change sub-
ject views which remained constant at an average between five

and six on the scale.

16. "Most people who spend leisure time reading novels
-always/never do so because they are trying to show

off n
Pré-test Post-test Change
118 132 14

Despite a fairly high pre-test sample score, this
item registered substantial positive change. Prior to the

programme, subjects appear to have been aware that novels
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can be a source of genuine interest for at least some people.
The programme strengthened this belief to a considerable
extent, partly no doubt through the subjects! own experience
with reading during the programme and partlyhthrough Observa-
tion of their peers. The fact that fourteen subjects regis-
tered a pre-test score of six or seven on the scale makes

the sample gains for this item éven more noteworthy.

17. "Compared to most novels, most shows on TV make a
-lot more sense/much less sense,"

Pre-test Post-test Change
79 90 11

Subjects_registered Some’ positive change for this
item. To some extent, the programme appears to have helped
convince subjects that novels do "make sense"--presumably
when compared with their experienée of the real world. It
should be noted, however, that the pre-test sample score was
quite low, being ranked twentieth. Post-test sample score
for the item, despite the eleven points increase, ranked

twentieth also,

18. "Reading novels can benefit nobody/everybody."
' Pre-test Post-test Change |
132 131 -1

The Sample scored this item one point lower in post-
test than in pre~test, making it one of the three items from

the inventory which register negative change. This was per-
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.haps due in part to the very high pre-test sample score--
the second largest of all inventory items. Thirteen subjects
registered a score of six or seven on the scale in the pre-
test inventory, thus helping minimize the possibility of
positive change in post-test returns. Subjects clearly
understood the merits of novel reading prior to the pro-
gramme, and this understanding remained largely unchanged.
19. ™"If I had never read a novel in my life, I would
-probably be a lot better off/a lot worse off."
Pre-test Post-test Change
108 127 19

Positive change in post-test results for this item
was third‘largest for any item in the inventory. Subject
appreciation of the value which novel reading can bring to
their lives appears to have been considerably heightened in
the course of the programme. This is significant in that
the emphasis in the item's wording is more on the lasting
effects of novel reading‘rather than on its simple entertain-
ment value.

20. "People who read a lot of novels are usually all
-mixed up/very clear thinking."

Pre-test Post-test Chénge
110 117 7

Positive sample change for this item, as for Items

12 and 15 which examine a similar aspect of subject attitude,
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is small. Average subject score for the pre-test inventory ‘
on this item was five on the scale, and it changed little as
a result of the programme. Clearly, subjects tended to have
a reasonably favourable view of readers, but refused to see
such people as necessarily outstanding intellectually.

21. "If I were a parent and saw my child interested in

-reading novels, I would be very disappointed/very
pleased.”

Pre-test Post-test Change

143 143 0

Findings for this item are interesting in that sample
Scores are precisely the same in both pre-test and post-test
results. In addition, the score is the highest of all inven-
tory items‘in both pre-test and post-test results. With an
average subject score of six on the scale, the sample indicated
very strongly that they were capable of understanding parental
bPleasure in the presence of a "reading" child. Since this
pleasure might reasonably be aésumed to stem from interest in
the child's academic career, subjects appeared to have faith
that such‘a link between interest in novel reading and success
in school did in fact exist. This faith remained unaffected
by the programme. |

22. "If I got a novel for my birthday or at Christmas,
-1 would be very disappointed/very pleased."”

Pre-test  Post-test Change
114 118 L
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Sample score showed a small increase for this item.
Prthest scores averaged just over five on the scale, indicat~
ing a reasonably positive attitude towards receiving a novel
as a gift. The relatively insignificant change in post-test
scores might result from subject realization that a paperback
novel is a very inexpensive gift, easily within the subject's
own purchasing power, and thus lacking the quality of "special-
‘néss" associated with a birthday or Christmas gift.

23. "I think public libraries are always/never a waste of
-taxpayers' money."

Pre-test Post-test Change
130 137 7

Sample change for this item is also relatively minor.
Here again, pre-test scores were high, with eleven subjects
scoring seven on the scale and five subjects scoring six,
- making outstanding positive change virtually impossible.
This corresponds closely with pre-test results for Item 11,
which also examines subject attitude to libraries. Subject
attitude in most cases seems to have been highlj positive
prior to the programme; and to have been reinforced very
slightly by the programme.
24. "When they talk about the enjoyment to be had from
reading, teachers usually exaggerate/under-rate."
Pre-test Post-test Change

76 87 11
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Findings indicate that sample attitude towards this
item was"rather more positive after the programme. It should
be noted, however, that the pre-test sample score is~one of
the lowest for any item, ranking twenty-second, and that it
ranks even lower--at twenty-third--in post-test returns. The
programme would appear to have influenced the subjects' faith
in the teacher's word regarding reading and enjoyment,.but not

markedly so.

25. "If my parents told some visitors that I read a lot of
-novels, I would feel insulted/complimented."

Pre-teét Post-test Change
109 119 10

Change for this sample was also relatively slight,
but pre;test sample score indicates a quite positive initial
attitude. To a small degree, the programme appears to have
developed more positive attitude regarding self-image as a
"reader." There is an interesting contrast between this item
and Item_2l; which also examines a child-parent relationship,
“but with the subject in the role of parent rather than child,
as in this item. Whereas response to an item such as Item
21 regarding other young people and reading is strongly pesi-
tive, it tends to fall when the same kind of question is

directed at the subject himself.

Response Related to Amount of Reading
h Table 10 presents change for the sample between pre-

test and'post-test scores on Items 1, h; 15, 20 and 25 from
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reading of large amounts of fiction.

TABLE 10

FREQUENCY AND PERCENTAGE OF ATTITUDE

CHANGE SCORES ON SELECTED ITEMS

(EXTENSIVE FICTION READING)

88

These items investigated sample attitude towards

Ttem Number of Subjects Percentage of Sample

Num-

ber positive Unchanged | Negative | Positive | Unchanged |Negative
1 7 7 8 31.81 31.81 36.36
L 11 9 2 50.00 40.90 9.09
15 7 12 3 31.81 5L.54 13.63
20 9 9 4 40,90 40,90 18.18
25 14 3 5 63.63 13.63 22.72

Category : -

Score 48 40 22 43.63 36.35 19.39

Findings for Item 1 indicate that a greater numer of

subjects increased in negative feelings towards the amount of

fiction studied in school than remained unchanged or developed

more positive attitudes.

Almost two-thirds, however, were

either unchanged or more positive in their attitudes towards the

number of novels studied in the classroom.

Data for Item 4 show the programme as having a positive

effect on exactly‘half of the sample's intentions regarding the
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amount of reading planned for the summer. Almost as many
registered no change, however, with a very small number show;
ing decreased reading plans.

According to the findings for Item 15, the programme
had no effect on the attitude of a majorlty of subjects
towards people who read a great deal. Rather less than one
third expressed increased respect for the maturity of such
people, with a small minority indicating decreased respect.

Item 20 explores subject attitude towards the clear-
thinking'ability of people who read a great deal of fiction,
and findings indicate a similar trend to Item 15. A small
number of subjects held such people in loﬁer esteem after the
programme than before. The large majority, however, showed
unchanged or inecreased réspect for the mental powers of such
people, with numbers evenly divided between the two views.

Whether subjects would feel insulted or complimented
if a parent remarked on the large amount of reading they did
is investigated in Item 25. Findings show a clear ma jority
feeling more positiﬁely towards such remarks at the completion
of the programme than at its commencement. Less than one
quarter of subjects indicated a more negative attitude towards
such parental comment. 7

Overall findings show that more than 4O percent of
subjects'registered more positive scores on items investi-
gating attitude torreading a large number of novels. Over 35

percent, however, showed no change, while less than 20 per-
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cent indicated more negative- attitudes.

Response Related to Discussion of Reading

Table 11 preéents the change between pre~test and post-

test scores for Items 2, 9 and 2L4. These items sought to

explore the attitude of subjects towards informsl discussion of

fiction.
TABLE 11
FREQUENCY AND PERCENTAGE OF ATTITUDE
- CHANGE SCORES ON SELECTED ITEMS
(INFORMAL DISCUSSION OF FICTION)
Item Number of Subjects Percentage of Sample
Num- N '
ber - : : .
Positive | Unchanged Negative|| Positive Unchanged |Negative
2 13 6 59.09 27.27 13.63
9 8 10 4 36.36 45.45 18.18
24 10 6 6 45.45 27.27 27.27
Category ) Croe ‘
score 31 22 13 46,96 33.33 19.69

The findings for Item 2 indicate that a majority of

subjects discussed novels they had read more frequently after the

programme than before.

Just over one quarter of the sample remained

unaffected in this regaéd, While less than one fifth reported

decreased book conversation.
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The effects of the programme on sample interest in
listening to someone else talk about a book he has read are
reported in Item 9. Findings indicate that almost half of
the subjectslwere unaffected by the programme in this respect.
Of the remainder, however, twice as many expressed increased
interest in listening to such a person as showed decreased
interest. |

Item 24 reports change in the extent to which subjects
accept the teacher's word regarding the enjoyment to be found
in reading fiction. Findings show that almost half of the
sample expressed incréased faith in teacher estimation of read-
ing pleasure. The remainder were equally divided between those
unchanged in their views and those with decreased trust in the
teacher's word on this matter.

Findings indicate that pest-test scores for the cate-
gory were more positive in over 45 percent of cases. Exactly
one third of the sample remained unchanged in attitude while

less than 20 percent reported more negative attitudes.

Response Related to Reading in Terms
of Self and Others

Table 12 presents registered change in sample reSponse
to those inventory items explorlng attitude to reading in con-
nection with self, and items exploring attitude to reading in
connection with others.

Findings indicate that the programme had little nega-

tive effeét on student attitude to reading, either in connec-




TABLE 12

FREQUENCY AND PERCENTAGE OF ATTITUDE CHANGE SCORES
- ON INVENTORY ITEMS. IN TERMS OF SELF AND OTHERS

Number of Percentage of

Refer# Item , Responses | Responses
ent Numbers —
Pogi~| Un- Nega~|lPosi~ | Une Nega-

tive |changed | tive [jtive changed| tive

SELF | 1,2,4,6,7,9,
S 1a,19,22,25 | 95 88 | 37 Jlu3.18 | 40.00 |16.41

OTHERS 5,5,8,10,11,
12,15,15;16, %
17,18,20,21, | N |
2},2& 115 152 63 34.84 46.06 119,09

tion with self or with others. There was a greater growth in
positive response towards reading and self than reading and

others, but a substantial percenﬁage of responses showed no

change under both headings.

Table 13 shawshpre-test and post-test inventory figures

and their analysis using the Wilcoxon signed-rank method.

The findings indicate that the programme had a highly
significént positive effect on the attitude of the sample to
fiction,




