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ABSTRACT

The purpose of this study rüas to lnvestigate the

effeets of an extensive novel reading programe upon a

Grade l-O elassrs attitude towards readiag novels. Over a

ten-week period students had access to a classroom collec-
tlon of llL titles. By the end of the programme, each

student was required to have read a minintrm of seven novels,

and to have submitted a eompJ-eted proJect--drav¡n frsm a

List of thirty-five written, vÍsuaI, and oral, and dranatic

activitÍês--fop si-¡c of these v¡orks.

The sanple eonsLsted of a elass of Grade 1O student,s

enroÌIed in elther a Buslness Education or an Industrial-

high school prograntse. A total of twenty-two students--

nineteen girls and ühree boys--were Lnvolved. Abillty
ranged from below to above average for students in a class

of this nature

Attitude change vJas measr¡red using a twenty-flve
Iten ,c.oded.laventory adninÍstered at the progranmets coü-

meRcement and again at its conclusioa. Inveutory Ítens

lnvestigated subjeet attitude to reading in quantity, to
diseussion of reading, and to readlng in terßs of self and,

others, with coasLderable overlap between these headings.

When inventory results for the saraple víere analyzed

using tf¡ä ifiitcoxon signed-rank method., the progranune was



found to be bighly significant fn lts effects on student

attitude towards novel read.ing, to the .01 leveI. Findi,ngs

also showed a narked growth in positive feeLings by the

sample towards reading large quantities of fictton, towards

dlscr¡ssion of readÍng done, towards other peopJ-e as nreadersn

and tovrards seLf-Ímage as |treaders.n

Ancillary findings revealed that when drawíng from

the provided list of thirty-five activities, students

explored fewer oraL and dramatic projects than e:lther !üritteu
or visual kinds; but one oral and, dramatic activity was the

most popular sÍng1e aetÍvity of all thirty-five offered.
The sample showed simil-ar seLf-restriction in choiee of
reading matter, with al¡nost JO percent of the avaiLable

tLtLes J.efÈ unread by anyone, and two tltles read, by one

half of the sa¡rF1e. More than three quarters of al-l read-

ing seleetions rsere d,rawn fron works of less than two hun-

dred pages, and nine of the tweLve most frequently read

titles had duplÍeate or triplieate eopies availabLe.
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Chapter I

ÏNTRODUCTION

The problem

Statement g.ll çhe Prøblen

, Traditionally, the study of the novel has held a
prominent posftlon in the higb school Englfsh curricu.Lum.
One major objective of sr¡eh strrdy has been devel,opment of
the studentfs interest and understanding of the novel form.
Desplte this faet, surveys indicate that student and adurt
attitudes to the readíng of fietion remain Largely negatíve,
in terms of amount read and. time devoted to it.r This
inquiry sought to establish the effects on student attftude,
as neasured by a questionnaire, of an extensfve novel read.lng
progranme. This progrenme differed from the intensive in
naterfals and meühod.s.

ï¡nportance of ¡;he Problem

ConslderabLe investigation has

leisure reading habits of high school

dents and adults in the Unlted States.

even among the more educated, sections

been conducted into the

students, college stu-
Findings indicate that

of the populatíon, read-

,^\ lerock"" (tg6zl; McElroy (rg68); Garlup poII (1g5g-69).
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ing has a linited appeal.

lirtlretü (1919)2 
""po"ted thar, of high school students

surveyed,, one third read, no literature; Donohue (lgh7) placed

the figure at l8 pereent; and. in Lg6T, L5 percent of high
school students surveyed said they Rever read J_iterature, and

75 percent had, read five novels or less 1n the previous school
year (Crocker, L9671.

at the college level, a L95o study found that l¡o per-
cent of the gteR could not remember a títle read in the pre-
vious slx monühs (Jones , Lg|;A). Clark (tg/¡6) reported that
J6 percent of freshmen and 6o pereent of senior students süF-
veyed were ntos busyn for leisure reading. HaLf of the col-
J-ege stud,ents 

",r".r"y"d by Logan devoted Less than six hours
per week to leisure readíng (Logan, Lylll.

Adurt readlng surveys reveal a simirar pattern. Twenty

pereent of alL the read,ers account for ZO pereent of books

read (ttnk and Hope, Lgh6). MeElroy (L969) found thar haLf
of the adul-ts sampled had not read a book in the previous
six-month períod. A L96j Nationar oplnion Research Oenter

survey reported t-]nat, 23 percent of those interviewed read
neíther magazines nor books regular1y.3 l, tg6,S o.tfo".f su.r-

2
ALL research studíes wÍrr be referred to in thismanner throughour rhe tnäãlã. 

--nãtãil;ã-informarion 
for eachcan be located in the BÍbl.iography section ( p. 1Il).

3Quoted by PhÍlip H.
A Prelírnin¡r.

Enn1s,

â8or Pt. r P.
Re



vey reported that the average American spends about 20

minr¡tes a day with books and nàgazines and 30 ruinutes with
his newspaper; and that J0 percent sf alr readiág is done

while doing sonething else.4
EqualJ-y detafred flgures are Rot avairable for Oanada,

but pubite f.ibrary menbershlp figures seem to indicate a sÍm-
ilar trend. rn L?TL, for exanpre, the forlowing percentages

of the population were library members Ín the areas indi-
cated: Saskatoon--50 percent; Ontario--33 percent; St. Bon_

iface, trrlinnipeg--lZ percent ; Metropol-itan Toronto--Z5 per-
cent.5 There are no figures to indicate how many of these
registered members do in fact use the libraries regurarlyr
or what percentage sf those who use them do so for purposes

of nover readlng. rt seems reasonable to assume that the
figure is consÍderably smal1er.

Predfctions regarding the future of books and book-
reading--especiarly those e¡nbodied in the nover forn ltserf--
offer l-ittle hope that the cument trend wilr be reversed.6

This study almed to present the student with a pro-

4nHo¡r peopÌe
ti.n No. 2 (New Yórk:
7-ffir-uary.1968), p.

Leisure,t Neuls Research Bu1le-Newspapér@
IIse Theif
. American

5

2.

on Pu tcLLi
u

ecember L97Lì;
; Metronolitán

(London: Chatüo & Win-
glk ;_Ilargourc, Braee &(London: córei, - lgi+)

due;
CO. rSlr
The

6^

L9t+9); Ray Bradbu
Herbert Reâd, Vol. fi
wortd in le8[r,ed. Niier. caräer iÈüii;";î";äiå,îöå¡t.
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granme of fiction reading desígned

ing of and j.nterest in the novel.

deepen hls understand-

a result of reading

to
As

pleasure experienced during the progranme, it was hoped that
students would deveJ-op more positive attÍtudes towards novel
reading and in consequenee more permanent readÍng habits.

Theoreüica1 Framework

DEtineulshinF, El-enents gf the Intensive proeranne

The intensÍie stud¡ir of the novel in hÍgh schooL ls
easil¡r identtfiable by four major characterístics: the type
of nover serected for study, the number of such noveLs süud-

ied, the teachíng nethod adopted, and, the obJectives receiv-
ing major emphasis.

The novel chosen for study tends to be a crassic or
one of estabrished literary vaLue. rt is selected on the
basis of its artistic worth and concern wíth mature adult
problems and themes, rather than any inherent appeal it nay

hold for young people.

Typically, between two and four novers are deelt Ìvíth
in the course of a school year. this is a dfrect consequence

of the teaching nethod, employed..

Novels are studied in an intensive fashion. Alr mem-

bers of the cl-ass study the same titre at the same time, and,

maJor attention is paid to the workts artlstic cornplexity and

balanee. connections between life as presented Ín the novel
and the studentrs experience of life receive less attention,
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focus being on the world of arb rather than the world of life.
The obJective of such study Ís a deepening of the stu-

dentrs appreclation of the artistic sktrIl and beauty found

within the pqges of the work under scrutiny. Familiarizatíon

of the stud.ent with a broad range of fiction or the promotion

of independent reading habits are viewed as peripheral eon-

cerns.

The I\¡nction of Llterature

Critical eommentaries on the function of líüerat,ure

repeatedly hfghlight two elements that the intensive novel

study progranme de-emphasizes: the reeder should discover i.n

Iíterature a source of enjoyment; and from it he shouLd derive

increased understanding of his own life.
In the sirbeenth centrrry, Sir PhiLip SÍdney declared

Literature to be a moral and aeshhetÍc instrument, the func-

tioa of which was rtto teach and delight, n7 present5.ng nso

sÌveete a prospect i.nÈo the wayr âs will intice any man t,o

enter into lt.n8
T¡vo centurÍes later Samuel

best literature can ainstruct by

Johnson argued that the

pleaslngrt9 providing the

7st" Philip sidney, ïAn Apologie for Poetrie,n The
Greet--9rilies. ed^3. J. n.'smitrr änd E. Tf . Parks (Neíc Iãã:
ffi[ co.¡ Lg|,Ll , p. l.76.

8&S1., p. 206.

9s.ro"1 Johnson, nPreface t,o Shakespeare,n The Great
Critiês, eds. J. U. SmítU and E. V'I. Parks lttew forE:-Fffi
M-r't,on & Co., L95l), p. 4h5.
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reader vrlth oJust representations of generaL naturêrrr1o--

Í.mages of l.ife Ln.which he can see the lives of all- men,

lncluding,his otìln.

Nineteenth cenüury critics stressed the importance of
increased understaading. sheLley saw literature as nthe very

inrage of Llfe expressed Ín lts eternal tnrthrnll whlLe

Matthew Arnold belÍeved that the writer nougþt to kno¡c lffe
and the world before dealing with tr¡srnl2 so that he migþt

present hts read,ers wlth a crear and, honest picture of exis-
tence.

Iï{any tvJentieth century comentators Lay simÍlar stress
on the role sf literature as an lLluminator of the readerts

ltfe. r. A. RÍchards viewed literature as an artr.stie and

neanLngful organization of experience drawn from the flux of
life;I3 wtrite T. s. Eliot showed sinÍrar concern wfth the
connectfon between literature .and Lifer pointÍng out that it
is ttthe lLterature that we read, for lamusement, r or ?purely

for pleasuret that nay have the greatest, and, least suspeeted

toE.
Èh"""y Bysshe Shelley, ttA Defence

Great Critics, edé. J. H. SnÍth.and, E. trü.
W. ü1. Norton & Co., J-95l), F. 56L

L2
Me

of Poetry.r The
Parks (Näw"TõFË:

of CrÍticism.rr The
W. Parks (New-IFf :

The GreatffiFr¡.

tthew Arnold, nThe Functior:
ês, eds,. J.'H.".Seith and E.

nÎhe Function
Êreat Crltlês¡ eds,. J.

"13I. A. ni"na"O", nscience and poetry,n
CrÍtics, eds. J.'H, Smiúh and E. lrl. Parks (ilew
n'o:'tonZ Co.¡ J|5J-), p.757.



7

ínfLuence upon us.n14

Modern criticar commentarr contlnues this eoncern

wiËh enjo¡ment and increased understanding of Life, and fre-
quently points to the ínaportance of natchíag reading mate-
ri.als with the young personts present state of deveropment

in ord,er to achieve these goaLs.

Northrop Frye warns against enforced aduLt taste. The

student, he contends, must trfeer varues for himselfrn and

danger lLes in trying þo by-pass an Ímportant süage in this
evolutionary process,l5

ThÍs view is shared by Rober¡þ carrsen, who polnts or¡t
thatr âs in clothlng, what is suitabre for the adurt is
rarely sulüable for the teen-ag"".16

Aecording to &vtght Burton, the teen-age novel serves
a duaL roLe--as a source of insight,s for the adoLeseenür..:.and

as a bridge to more mature readLng.lT

14T. s. E1Íot, rrRêLlgfon
critics, eds. J..H. smith aãd E.
Norton & Co., L95L), _p. T2T.

and Literature.n The Great
üt. parks (New' ToFETWIE

A. Meade ãnd _Roberú^

Pleasr¡re in
um

,, 
'edo. Richard

io: CharlesE. n-fierrill Puþlíshlng Cq., t9[ll ,
I6Rob""t G. Carisen.

sonrrt lop gf ,thp .NeEs, VoJ-l

The Teac}erts Stakern
ard A. Meade and RoËerffi
E. Memill Publlshing Co, , IgZ3

P, 223.
t:'lo" Everything There is a Sea-
2L, No. 2 (January, J..96jl , p. lIO.

- - j'-nThe BoIe of the Juníor Novel i
r ede. Rich-

Nelms, nReading for

, dr. tuo , 0hlo: Charles
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Burtonrs argument is echoed by Art,hur Daigon, who

stresses the need for increased breadth in studenü reading

so that young people nay better appreciate the wlde-ranging
province of the novelrr8 whlLe Robert Frost ls concerned

that students enJoy what they read, rather than anaryze it.

Research FlndiTreF

severar studÍ:es have been cond,ueted Ínto the compara-

tlve effects of the lntensfve study of llterature and wider
or more indtviduallzed progranmes. Flndlngs point to con-

siderabre advantages when the more extensLve nethod is
employed.

rt has been found, that extensive reading of tradf-
tional literature increases sùudent aetfvf,ty and dlscussion,
thet dLscussion l-s more often of questions consfdered of
high value, and that bobh teachers and students experience

an :l,ncreased sense of satlsfaction and achievemenü (coryerr,
Lgzgl .

Free reading programmes invol-ving student self-
serectfon of nateriars ean result in an inerease fn the
amount, variety and sophistication of student readlng, and

these gains can be nalntalned Ín adurt rlfe (LaBrant and

Ileller, L93g; LaBrantr 1961). sueh g"og""må" also show

gains in reading comprehensfon (NorveLr , Lg|,o; saurs , Lgl]]) .

- 
t84qaþur Ð¿igs¡, nl,lterature and the Bchoof-s.n Liter-

Êturg for Adglgscgnts, _èds. Richard A. I{eade anã 6o¿"¡F
Ëä?ltigiii ,,,;:täTl:" 

ohfo: oharres E. Merrirl Fubrlshrng
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Both students end teachers express an enthusiasm for thls
approach to llterature (Norvell , L95A; Fi.sk, 1961; Fink and

Bogart , L9651; and its itpt"*"otation ls reported as havlng

a posltive effect on student attitude to lÍterature (McNe1l,

Lg66; Appleby, Lg67; Sauls , LfiTL).

timitations of the Studv

kept in nLnd when lnterpretlng the ftndings of this süudy.

The resuLts pertaf.n only to one group of Grade l0 Generar

students, of whom the vast maJority were girrs, ât st. Johnts

High school, Iüinnipeg, A,pril-June, LgTl. The preponderanee

of,girrs Ln the group ls not representative of Grade 10

elasses in the sehooL, but lt was felt that this was counter-
balanced by a representative range in ablrtty and attitude to
Iiterature.

there are arso linitations to the questLonnalre form
of testing enployed. whire more amenable to obJeetlve Bêâ-

surement, it does not provlde the student with the opportun-
ity for the kfnd of more deveLoped response possible in a¡r

interview situation. The investigator is llkewLse J.inited,
having no opportunity to assess attitude from tone of voice,
gesture and other pararinguistic indieators. The amount of
tLne availabre, combLned with the investÍgatorfs rimlted
skius Ín interviewing teehnique, made impossible thts more

detailed consideratlon of response.
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Another linitation of the study arises from the

reasons ior student response to the questionnaire. Despite

all efforts to avoid such an oecurrence, some students may

have responded tn terms of their fee3-lugs towards the investi-
gator, rather than towards novel reading, and nay have used

the questionnaire as an indireet nethod of expressing these

feelings, whether posltive or negative. Itùhtle regrett,able fn
terms of accurate programße essessnent, thls danger was seen

as unavoi.dable.

The sustaÍned nature of the prograntse, extending

uninterrupted over tbn weeks, is seen as holding the possibil-
ity of surfelt for normaLly reluctant readers. .4. more inÈer-
nittent progranme of extensive novel reading, occupying fewer

days per week and extending over a longer tine period, night
have avoided thls danger, but would 1n turn have inereased

the possibÍlity that extraneous factors vrere responsf.ble for
recorded attitude change.

Finally, change in attftr¡de eannot be attrlbuted to
any one single factor. as mentioned, the fact thaü the sanple

was composed of nineteen girls and three boys played a part.
a different ratio of girls to boys night have produced dif-
ferent findings. Líkewise, the particurar titres avairabre

to students--and the number of duplicate or tripLieate copies

of individual works--influenced sample attitr¡de. A similar
but differient range of titles might have changed the findings
eonslderably. The reLated activities whfch students engaged



1I

in formed, a third posslble source of attitude change. These

actívitles, however, were seen as inportant aids to reflec-
tion on novels read by the students, and for this reasoR

formed an important part of the progranme. Thus three var-
iabLes=-the sanple composition, the nateríals and the rerated

activltles--årê involved in the shaping of attitude change

and its interpretatf.on.

Definitions

The folLowing terms are deflned in order to clarify
theLr r¡se in thûs study:

êttitq$e. nThe predlsposltion or tendency to react
specifieally towards an object, situation or value; usually
aceompanied by feelings and emoüions.nI9

Extensive readfnE. H (r) lrride reading coverlng much

materiar. (z) Rapj.d reading for main thought rather than
for detait or mechanics of expression.nZO

F¡:ee readine. Wide reading wÍth no restrictions on

choi.ce of reading materials.

Grade LO General cLass. A tenth grad.e class composed

19a. v. Good. ed ...
New York: Þ1e€iraw-Iiili, Lgi

'olþs., o. t+\t+-

(zn¿ ed.;
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of students enrolled in a Br¡siness F¡lueation or Industrial

high schooL progrannne, and thus differentlated fro¡n those

students iatent on attendlng university after hlgh school.

InteFsi.ve novel stud.v proEranme. Study of a single

adult or cl-assic novel by aL1 membèrs of a hígh school class

over a given períod of tlne, wlth detailed attention paid üo

the novelts aesthetic qualities and wlth stud,ent work pre-

donÍnantly wriüten and of a literary critLcal nature.

, Teqn:ase novel. A noveL whl.ch, by subjeet natter
and,/oq treatment, appears to hoLd a ready appeal for teen-
agers. For this study, the term will be used üo includ,e

several biographical works with a narratLve structure.

OIeaaization of Renainder of ThesLs

The rest of the tt¡esis has been organlzed i¡¡ ühe for-
lowÍng !üay: chapter rr reviews the Literature related to
the. problem' chapter rrr provides fnformatl.on about the

sanple, the method of proeedr¡re and evah¡ative instnrnents
enployed. chapter rv presents the data and data aaalysis.
Chapter V outlines the ffndlngs and conclusions.



Ohapter II

BETIE!Í OF TITEBATI'RE

GrLtical Theorv

SLnce the time of PIaüo, erLtles have sought to estab-

Ilsh the value of Iiüerature, what benefits iü can eonfer,

and what place 1t has in the affafrs of men. The following

revie¡r considers brLefly the opinLons of fl,ve prominent

conmentators in the twentieth centur¡. From these some

funplicatfons regardi.ng desirabl-e obJeetives for the teaeh-

tng of llterature maY be gathered

For I. A. Richards, a líterary experf.eaae is to be

Judged by the same crÍterÍa as any other experlenee. Thts

invoLves agsesslng ttthe {êgree to whfch the nindr througþ

this experience, attaLns a ooraplete equil-lbrir¡nn1--âxl equ5.I-

ibrium 1n vshlch as much as possibLe of ühe person is engaged.

Literature Ls the reeord of sueh momentsr lfull of life and

i""" from confllct.o2 The reader, througþ contaet with the

work ln questf.on, can share the wrlterts dynamie, ordered

' '1I. A. RiehardÉ, nsclence and Foetry,
orltLcs (¡ra ed..- eds. 

- J. H- Snith.and -8. lü.
IËË?-F. :it, 

- 
Norrón & co. , L95Ll , p. 7h6.

2"r'Þ14" P'7h8'
L3

n@.
. Parks ; I{ew
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experience.

In addition, since no experienee is lsolated, a ngood

experiencen nay be one that is conducive to wofühvrhile exper-

iences, thor.lgh nless full of life and more restrlcted than Ít
might be ir¿ orrler to ensure these resul-ts.o3 In short,

Richards sees the ideaL literaqf experience as being totalty
absorbing, totally free of eonflict between the engaged,

interests, and. hfghfy coaducive to futúre similar experlenGês.

T. S. Eliot sees the readlng of fiction as a valuable

nethod of extending, not ühe readerrs knowledge of Life--this

is only possible through experience of life ltself--but the

readerls experLenee of nthe world. as seen by a partfcular
I

mind.n+ The reader can pJ-ace the inage of Llfe as presented

by the author alongside his own picture of existence, and in

this way .'as Richards pointed ot¡t refine and modify the way

Ín whieh he sees the world.

But thte effect of readíng, according to ELlotr trolds

dangers, lnsofar ag aIL lÍterature, good and bad, cau affect

the reader, *áA nft is the Literature whieh we read, with the

leasÈ effort that can have the easLest and most insidious

influene" opnrrt"s.n5 Olear1y, a developed eritical faculÈy,

eapable of weighing and judging the worth of a given authorrö

Parks r

2

&r.-9. Eliot, nReligion and Liüeratur€rtt
(eds. ), 9&-gþ. r p. 727.

E./Ibid.

Snlth and
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view, is essential. fhis E1iot regard.s as the product of e

grad.ual evolution. As experience with literature increases,

the reader learns to consLder the qualities of one Autbor in

terms of others he has met, and establishes a hierarehy of

value

The good critÍc--and we should aIJ- try_to be
erfties, -and not leavê critieism to the felloYrs who
write reviews in the PâPêrs--is the uan who, to a
keen and abldf.ng seusibflttyr Joins wide and in-
ereasÍngly disciLninatlng reáding. WÍde neading
is not valu,abLe as a klnd of hoard,lngr 8D âGeüfill-
lation of knowledger or what ssmetimes is neant by
the term Ea well-stoeked, mind.ü It is valuabl-e
because in the proeess of belng affeeted by one
powerful personality after another, _Ee aeg,se fo be
ðonlnated-by aay oner or by any snalL number."

Fietion, then, is valuable 1n that it can extend the

readerts knowLedge of hsw the world is seen; and througft

wide readfng he ean learn to assf.gn reLatlve value to the

different views eneountered,.

Acesrding to l{orthrop Frye, llterature is a source

of education for the inagtnatÍon' nArt begins as Sooll as

rI d,ontt like thisr tum,s into tthfs Ís not the way I could

l.magine lt!tn? The wrlter presents a picture of life as it
mf.ght be, or as lt always Ls--nhe gives you the typieaL'

recurrlng, or what ÀristotLe calls universaL event.trS Thus

uru,', p. 726.

TNorthrop Frye,
0anadian Broadcasting

IEL., P. 2l+.

(Toronto:
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the writerts task fs two-fold: he orders and brings into
focus what is Loose and disorganized, in life; and Ln so

doing he presents hLs readers with an imaginative vision of
life which acts on their inagÍnations in üurn, enlarging
and refÍning their sensibilLties.

Frye fi¡rther stresses that the reader must place him-

self--and be alloryed to place hÍnself--in a properJ-y recep-

tive moodr if he is to benefit fron what he reads. I{e must

aceept the inaginative worLd that the author presents.

The ar-t of listening to storLes is a basio train-ilg for the inaginatÍon. Tou dontt start arguingwith the writer: y_ou accept hls postulatesr-eveñ if
he tells you that the covr Junped óver the móon, and
you d,ontt r6aet until youtve taken in all, of wÍrat he
has to say,7

Thts properly receptive state is poseible only

where the materiaLs are in harmony wi.th the readerrs cument

LeveL of deveLopment.

It does a student little good to be told that Als better Èhan B, especiall¡r lf he prefers B at thetime. I{ê has to-feel, values for hÍnself, and shor¡Ld
follow hls individual rhythn in doing so. In the
meantime-, he can read almost anythlng 1n any ord,er,just as he can eat mixtures of food that woirld havehis elders reaehing for the bakÍng soda. A sensible
teaeher or Librarfan can soon learn how to glve
guidance to a youthts reading that alLows for unde-
veloped taste and still doesnrt turnrhfn lnto a gour-
net õr a dyspeptic before his .time.r

9@., p. t+g-

tnæ,., p. 48'
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It is this refined inagination--developed, to a large

extent through experience with l-iterature--that enabLes the

responsible citizen to combat the cl-íches, the Jargon and

the harmful nybhs of soclety, and to strive for hfs vision
of a better socfety.

Thus Literature for Frye is a souree of enrichnent

and reflnement, the benefits of whieh the reader can bring

back to the world of affairs and men--if he has been able Ès

experíence thLs source of enrichment ín the proper ïray.

G, Robert CarLsen sees the function of IÍteratune as

two-fold: it provides the reader with pleasure, and with

d,eepened understandÍng of life.
That Llterature can be a source of pleasure is evi-

dent from öbservation: the ehildfs delight in fairy tales,
the young personts absorption in Ton $wift or Nancy Ðrew

serj.es, the ageLess fascÍnation with ghost storÍes, the rel-
ish of the teen-ager for the rhoüü book, the adult?s Lnter-

est 1n the nature novel.

Through this pJ-easurabl-e experience, the reader can

arrive at a fulLer understanding of his ovrn life and the

worLd in which he lives
Beading expand,s Life. The reader cones to know

l-ífe in other parts of the world and in other periods
of history. He kno¡vs something of the range of human
existence from chf.ldhood to old age, fnom poverty to
wealth, from Joy to sorrour, from normalcy to insanÍty,
from nale to female. He has Lived in gþettos and
battLed the thin air of, mountain peaks.' A charaoter
in a poen by Tennyson says, nI aq a parb qf all- that
I have met.r the reader says, nI am a pafü of all
that I have.read,.n I{e develops.a worLd view that
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gives hin a perspective beyond the J-ife he actually
lives. He has some measure of hinself and of other
pgople. .I{e sees his own lÍfe against the backdrop
of history and his own trignphs and fnrstrations
against those of humanlty.u

As Carlsen sees it, the reader must derive enjoynent

from his reading. FalJ.ing to find enjoyment, the student

wil-l eease t,o read when given a choice. Accorrllngly, 0arLsen

beLleves lt vital that reading materials match the current
lnterests and stage of development of the read,er. rf they do

not, the read.fng experience ltself will be neaningless and

interest in further reading coruespondingly dlminished.

I do_not think it-.was necessary to buy frer fhisdaught,erl a gold lamá'sheath at fliteen àä irtãr"ãte
would know they exist. I do not thfr¡k she need,ed.
to read. EåBgjg, or ar ftf-
Èeen so that she w at thirty
she night be ready to read, them.rl

In Carlsents opinion, then, read.lng ean be a source

of pleasure and, deepened und^erstanding--but only when care

is taken that the naterials read corespor¡d with the r"ead-

erts eurrent stage of developaent

Most of Robert Frosürs critieaL connents tend, t,o

focus on poetry, but much of ¡rhat he says can be appJ.ied to
literature tn general. ttke OarLsen, Frostts eoncern Ls

with the pleasure and the instght that llterature ean pro-

( rev.

s o!1, It

tIo. Robert carLsen,
ed., New ïork: Bantan

1'G. Robert carlsenr
Top of the News. VoI.

Eoqks and the Teen-aee Reader

nFor Everything There is a Sea-
21, No. 2 (Jan. , L96jl , p. l1O.

N
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The poen begfns tn dellgbt and ends in wÍsdom.
The fÍgure is the same as fsr love. No one can
rea11y hold that the ecstasy should be statie and
stand qtÍ1L in one p1ace. It begins in deLígþt,
lt inclines to the Í.mpulse, .it assunes direetion
with the first line l-aid d,own, it runs a counse of
lucþ events, and ends in a claríficatlon of life
--not necesaarily a great clarification, such as
seets and cults are foupfled on, br¡t in a momenüary
stay against confusion.rJ

And agaín Like Garlsen, Frost sees üdelightn as

embracing a wLde range of emotfoas.

It is the most inportant of all to reach the
heart of the read,er. . . . By the arrangement and
ehoice of word,s on the part of the poet, tfre
effects of-þumor, pathos, hysteria, angèr, andin-ià;r, -ärï-äil'å"ðä,-à"á 

uä indieáted.-or' obrained.l&

Gíven this fsundation of emotion, whlch involves the

reader, lnsS.ght can follow:
Eaeh poen clarifi.es something. Br¡.t then yourve

got to do it agaln. lou eantt get clarifÍed to
_$tay so: Let you aot think that. In a Ìùay, itts
like nothing more than blowing smoke rings.' Ehking
líttl-e poens eneourages a man to see that there is
shapeline¡g ln the world.. A poem is an arrest of
di.sorder.'

This cLarifieation, Frost fee1s, should not be seen

as a detached, nevelation, a gift handed fron the inforued,

I3Bob""t Frost, ttThe Fieure a Po,em ll,lakes.n Complete
(New YorË: HoIt, Binehart'and,ffin,

19

p.

14nt

Frost and
Lg3?1, p.

ewspaper interview, quoted in Robert Newdick, ttRobert
the Sound. of Sensern American titerature, 9- (Nov.,
298.

158"b"*t Rrost, guoted, in- an intervlew by
Saturday Review, VoL."'Irà (lHareh Þ1, }gjgl , p. Z:O.

John Giardi,
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writer to the lgaoranü reader. It 1s an orderlng by the
wrLter which the reader recognLzes rather than dLscovers.,,.,.

Insight is meaning whieh ls dravrn to the readerrs attention.
nfn" artistrs obJect is to tell people what they haventt as

yet realized they were about to say thenselvss.nl6
trfithout the lnltial enotional involvement of the

reader, however, Frost (tt*e carlsen) beLleves thaÈ liter-
ature cannot hope to perform Lts functton. The young reader

espeeialLy must have come to tnrst llterature as a souree of
enJoyment before it ean yteld ht¡a enllghtenment.

I d,ontt want to analyze_authsrs. I want to enJoythem. I want the boys La elass to enJoy thelr booÉs-
because.of whatts in them. . . . Toutñ, I bel_ieve,
shouLd not analyze Lts enJo¡ments. It,'should, LLve.eritieism is the provlnce 9f age, not youth. Theytll
g_e! to tþat sooa enougþ. tet thèç,'bu1J-d up e frfänd-
shtp with the wrltüen word first.¿/

Sr¡nnarv

ALl five eo¡nmentators atüaeh eonsi.derable inpor-
Ëanee to the faet that llterature hasr or should have, an

emotlonal Lmpact on the reader. Given this, they cLaim,

tvlo desLrable outeomes ere posslble: the süud,ent or reader

wil.L gain lnsigþt fnto the meani.ng of LLfe t aî 'at Least Lnto

hotiv other men see Llfe; and he will be encouraged to engage

in further reading which wÍll develop and reflne hfs unden-

standing, and enabLe h1¡¡ to develop stand,ards of comparfson

16lo111" taterneyer, ed.. TJre Lettêrs of Robert Frost
tô J,or¡ie Untemever (Néw iork:'H
Wi

l7nobert, Newdiek, nBoberü Frost as'Teaêher of.Litera-.
trrreandConposltl.on,nE@,25(oet.¡L936l,p.632.
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for Judgnent of llterary worth.

The intensive novel study programne does not cen-

tral-J.y concern ltself wtth either of these outcomes. Foeus,

as earlier pointed out, is on the work itself, rather than

on the estabLishment of art-I1-fe eonneetlons or the oultiva-
tl.on of wider reading habits. Emotion is a naJor concern of
the traditional approachr-ln that it seeks to deveLop appre-

ciaËion'of the particular workts artlstrT; but Frye, Oarlsen

and Frost would argue that both naterfals and nethods nirl--
tate against the growth of such feelings.

More extensive novel-reading progra¡Ftses such as that
offered in tl¡1s study do coneern themselves with all three
elements' fllaterlars and methods employed ain direetly at
provldÍr,rg the student with pS.easurable and absorbing exper-

ienees. Materials are seleeted wlth a vLew to f.ncreasíng the
possibilliy of stud,ent insight, arrd methods with a view to
establishing wider readl.ng patterns.

Bela$ed Research

A consLderable number of str¡dies have Lnvestigated

the read,ing Ínterests of botb adults and strirdents, and the

response (partieularly of stud,ents) to different readfng nate-
riars and rnethods. The forlswlng review considers a small
sarapJ-ing of these surveys, with enphasis on the sources of
readlng interest and the effects of more extensi.ve reading
progranmes.
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In his study of adult motfves for readlng, Ennis í965) 
:1"""''

used a serÍes of eighteen in-depth fntervfews with regular
and non-regular readers. His flndlngs fndicated that people
read, books that fltted i.nto their personal rives in terms of
opinions and beriefs. Readersr interests followed strands .,,;,,,,

rnoving from one book to another by the same author or deallng
wÍth the same topic. F-eatured prominentry among reasons for
reading vrere escape, personar meaning and a desire to keep up 1.;::;,::

with book-talk among friends ""'::;:,'

Factors inffu¡enclng student reading were srrrveyed by ,,,,;t,:,i;',',.,',

Garro (1968). The sanpre fnvolved 262 New ïsrk high sehool
students,ranginginabt1it,yfroms1owtohonors.Bepontiag
through a questionnafre, 62 percent saíd they read for enJoy_
ment, and another 19 pereenÈ beeause books helped the¡n und.er_

stand, life. Read,ing Èastes varled wideLy, suggesting the 
:

:

need'forfIexibi1it,yinrequiredandsuggestedread1ng;br¡ü

79 percent of students vûere united, in distaste for tradf-
tionaL book reports. The majoríty sf sttrdents consult,ed 

1,,,,,,,frÍends most often for suggestions of good books to read, and ¡;.;,i,,,

diseussfon of readf.ng likewlse occurred most often with 1,,f ,,,

friends

student response to reading vras investf.gated by
'J

squtre (L956') . Fifty-two fifteen-year-olds were presented 
,,',,.,,, .,;,wlth four short stories, and responded orarly to each story.

squire found that readers responded, to fletion in unique
TÍays, that those who becane d,eepty involved in a story r{ere
more l-lkery üo concern themselves wlth its riterary varue,
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and that adolescents often had diffículty in reLaüing ficÈÍon
to thefr Lives.

The use of literature oaLeulated to rnateh the stu-
dentts stage of development was for¡ud to have a posltive
effect on conmitment to readÍng by Fink and Bogart ftg65il. These

ÍnvestigaÈors used observation and questionnaires to estab-
lish the effeets of elassroom aorreetions of paperback booke

on the readtng habits of stud,ents in ten elenentary and forty
secondary sehools in New Jersey. Students expressed enthu_
siasn for the ejs-y€â? proJect, and 62 pereent reported, an

inerease in the amount of reading done. Teaeher attitude
was Likewise favourable, with 55 percerùt reporttng that ttre
progrenme had brought about moderate or consÍderable change

ín theÍr teachÍng strategy.
An interesting study by BJ-ount Oges) tested the com-

parative effects of teen-age materiars and ad,ult uaterials
on student understanding of the ridealfr nover. The sample

consisted of 159 nlnth and tenth grade students, elghty-six
of whom read and díseussed three adolescent novels, and

seventy-three of whom read and d,iseussed three adurt novels.
The programne for both extended over a six-week períod.
Blount conclud,ed that the study of the teen-ågê novers
brought student perception of the ideal novel into ersser
agreement wfth the pereeption of experts--thus suppofüing
Northrop Fryers coatention that arl novers have aharacter-
isties in cornnron, and that the adoLescent novel can be used
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to teach students about the :msre elassic type.

One of the earLiest studies conparlng the extensive

and lntenslve nethod,s of süudying llterature rùas carried out
by CoryeII (t9Z7l. Nine classes of grade eleven students 

,,..,,.,
-:. t:.:..werè broken into seven groups--oae control- and six experi- ":

mental, accoriding to whether the teaching was extensive or
intensive, and the students of superíor, average or 1ow ablr- 

,,,,,,.:l

iÈl¡. Over a one-lear period the exüensÍve group studied six ¡,',;,.,,

tines as many literary sereetions as the intensive gror¡p. 
1i,,,,,

Both groups scored equarly on eonuonly taugþt works,
sn"word knowledge and on appreoLation of poetry. In reading
ab1lf.ty, the low-abllity extenslve group showed three tines 

:

the normar gain over a one-year períod,. The exÈensive group

in geneaal discussed more, and urere more aetÍvely involved in
their prograa¡me than the lntensive group. Students in the
extensive progran¡me expressed a preference for this method,

and professed to finding riterature a more fuLfÍlling exper- 
i

ience. rt shourd be noted that rshire the ¡aethod of study 
,,,.,,,i

!Ías extensive, the materials involved were tradltionaL lit- , ..,i,

erary selections. ::1': ::

severar studLes of free reading programs rirere con-
ducted during the 193os. outstaading among these was that 

,:;.,;.:.of LaBrant (L939). This investígatÍon involved t¡ryo classes ,'.'.,,'.,t

over the same tbree-year period--one erass througþ grades

seven, eÍght and nine, and the other through grades tea,



ereven and twelve. students in both classes selected books

on the basis of Lnterest and need.

Findings LncLuded an increase in the amount, vari.-
ety and sophistication of readlng by the grades seven to
nine group, with deereased lnterest in nseriesn books and

inereased fnterest in adult fLction. TL¡e grades ten to tweLve

group read more drana, poetry and contemporary non-flction
writers.

A follow-'p study in Lg{i,5 of the grades seven to
nine group found that they read considerably more than the
average adult, and that theLr readi.ng chofces were more

sophistieated than that of the genenar publie. The women

anong the group, it was noted, read three tfmes as nany books

as the men.

The nost wide-ranging survey of teen-age reading
interests was eonducted by !{orvelli (1950) and invslved flfty
thousand students from grades seven to twerve. Ile found that
intelrigence, reading abillty and divergence in ages anong

students of tt¡e sene grade vrere not sígniflcant faetors in
readÍng prefereRce, but that sex was. Both boys and glrrs
cited the novel as their favorite llterary type, wÍth boys
preferring stories about adveature, sports and aninals, and

girls pracing greater emphasf.s on the erements of sentiment
and love. comparison of twelve free readíng ãrasses with
twerve lntensive-study classes sl¡owed signlflcant gains
ln reading eomprehension for the free readLng approaoh, and

25
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...-,t'

overmhel¡ning preference for the free reading approach on

the part of both teachers and stud.ents.

Norverr concluded that student enjoyment shourd be

a vital factor in the choice of selections for study; that 
,,,opportunity for wide readlng shourd be provlded, to cater :,:,-:

to 1nd1ù.Ídual preferences; and that nto increase reading

skiIl, pronote the read.ing hablt, and produce a generatlon 
t,. ,

of book-lovers, there is no other faetor so powerful as i,,.r,,

Lnterest.nl8 
i 

'

-, ' 
,_,t'

In a more recent stud,y, McNeÍl (L966) tested the com- ::':::l

bined effects of free reading and, free wríüing oR a group of
sixtydisad.vantagedad,o1escentboysintraÍníngschooIs.
using a control. group of thirtr-one and. an experínental 

l

group of sÍxty, tests r{ere adninistered, over a period of
twoyears.Theexperimenta1groupshowedsignfficantga1ns

:

in terms of self-worth, behaviour, âttitude to literature,
attitude to cLass and, verbal proficlency.

Appleby Q96? ) investlgated lhe effects of an individ- 
,,,,,,,

uaLiøed reading progranme at the high school leveL. Students ,., 1.

:':,:.:.:-:

were gfven total freedom of choice as to what they read,, and ;i'¡,,r,,

each bsok read. was. discussed wlth the teacher i.n an individ-
ual conference

A totel of 195 hÍgh school senior stud,enüs were divûded ,, ,,',.,

ISG"orge Vü. NorveLl, nsome Results of a Truelve-year
Þtudy of 'ChiLdren'rs Reading Intereqtsrü Enelish Journal- JJ(Dec., 19I+4) , p. 536. '
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into three groups of 65, with one experi.nental group, one

qgntrol group which had requested but was not granted ühe

indlvidualÍzed progranme, and a second, control group regis-
tered Ln a traditional English progranme. The study extended,

over one semester, and students were tested for abiLity to
interpret literature and for satisfaetion found in reading
fiction.

Advantages for the indlvidualized þrogr¿nnê incLuded

i.nereased avrareness of the satisfaetlon to be d,erived from
Lfterature in terns of informatLon about personal reLations
and phtlosophy of l1fe; increased satisfaetj.on in reading
ffeüion for style, characterLøatÍon and technique; inereased

awareness of the role of llterature in broadening fields of
interest and 1n developing self-understand,ing; and fewer dis-
likes sf fl.etlon.

Summarv

severar studies indicaüe the prlnacy of enJoyment

and better understandLng of life as motives for reading.
st'udent sel-ection of readfng materials invariabry appeared

to have a narked effect on the amount of reading d,one and

the satisfaction derived frnn readlag. Friends were reported
as lmportanÈ sources for both advLce and df.scussion.

coryellts findings indieate that extensive study is
advantageous even when used. wiüh adult selections nore com-

monly enployed for intensíve study; whire Blountrs suggests
that the study of teen-age novels can be bereeficial, even



when approached intenslvely.

Other studles point to the advantages of free read-

iag in tárns of comprehension, understandiag of the novel

form, understanding of self and attftude to fÍctÍ.on. 
:

This study dtffered from those listed above j.n two

respects. Firstly, it did not eonsist of a free read,ing

programnle, ln that student choice was confined to the class- 
,

room seleetLon of üeen-age noveLs. Seeondly, consÍderabLe :

class time was devoted, to work sel-ected from a l-ist of related. 
,

activfties. Ghange in attftrlde was thr¡s attributable to these

reLated actlvLties as well as to the wide but l-lmlted cholee

in reading materials.
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CHAPTEB IIT

ÐESTGN OF THE STUDY

the purpose of the study was to deternine the effects
of 'an lrextensiven novel-reading progranne on the attitr¡des to
fiction of a Grade l-o General crass. Both the list of novers
and the serfes of related. activities were organized towards
thfs end. The research findf.ngs of ELüon McNeir ia Hgoked sn

ry lndfcate that, glven the protr)er atnosphere and book
avalrability, trnon-readlngn teen-agers can develop rnueh more
positLve attitudes to lit,eratu"".1 Aidan ehambers, tn I&.
Reluctant-Eeader, eiting the enormous weekly sares figures
for Brltish teen magazlnes, argues convincingly that the nnon-

readingn teen-ager in faet reads a great deal, and, that, gf.ven
¡rorthwhlLe books wlth comparable fnnedlacy and appear, the
Pnon-readertsn attitude can und,ergo stgnlflcant change.2

By providlng stud,ents wlth a wid,e-ranging classroora
coÌlecti.àn or teen-age nover.s, coupred with meanÍngfuL and
enJoyable actlvities based on indivi.dr¡al readíng choice, it
was postulated thaü attitudes toward flction read,ing can be

changed,

,-- lEallel N. Fader ând Eltoti B. McNeil- Ilooked(Newyn"rî.ïiäil.r"l.nüurlsñingCorpn""t,ruÏ|'loffi.
enra.f Qrramþeee, (r;";;",-;"":--'

gamon Press, Ltd. , J.g6gJ .-
2g
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The Sanp1e

The sa.nple invol-ved in this study eonstituted one of
seven Grade 1o Generar crasses at st. Johnrs Hlgþ schoor in
the winrltpeg school Dlvlsion. The progranne was cond,r¡cted

from ApriJ. I to June 7, Lg?t+. At that tLrne the population
of St. Jshnts Higþ School was approxl-matet-y seventeen hundred,
wlth sone one ühousand str¡dents Ín senior htgþ sehoor and

seven hundred in junior high
the sanple was conposed, of 19 gir1s and I boys, and

ranged, f.n age beüween fffteen and seventeen years (r4 firtê€R-
year-ords; 6 si:rteer-fear-o1ds; and 2 seventeeþ-]êâx-ords).
Ability range as assessed by marks in English during ühe pre-
vious sehool year vra€ repre$entative of non-acadenic elasses
in the school (3 students below averagei 15 average; aad 4
above average). For most students, part-tÍme work dld not
encroach unduJ-y "o "*t"r-classroom read,ing tine. Four stu-
dents held part-time jobs durlng the week and on week-ends;
t¡ro herd part-tlne Jobs on week-end,s only; and the renalnder
had no regular part-tlne enploynent. Arr cane from homes in
a lower-niddle soeio-eeonomic area.

Procedures

-
' The basic naÈerials fsr this programme consisted of

LJ-1 paperbaak-books--for the large part novers, with an

admixture of biographical worke wtth a narrative pattern.



The sehool library provlded a sna1l nr¡nber of tr.tres--somê
L5 pereent of the corleetLon. of the renal.nin g g;5 pereent,
approxirnately I¡0 pereent were purchased from funds provlded
by the sehool and 45 percent fron the investfgator?s oüfn

resources. rn sone 25 percent of cases, there were duplf.cate
and trlplieaüe eopfes of books, ALl vrere chosen with the
Lnterests and abilitfes of the teen-age students i.n mind.
rndivídual titles and types of novels were selected. on the
bases of G. trrl. NorveLlrs findl.ngs fn
Ygpne Eeoete, and G. R. Carlsenfs in
Reqd,er. These were suppJ.enented by the investigatorrs own

þnowledge of the reading preferences of Grade LO students Ln
general and the experinentar group in particular, acqutred.
through infornar. dr.scussion and nthe kind of book r r.ike to
readn reports.

To aid students Ín book serectfon, the lnstr:uctor
developed anr¡otatiotls for the novel eellection. Students aLso
had access to a card-catalogue containtng the tltLe of eaeh
work, its authorts nEme, and a brief outl_ine of the bookrs
thene and narrative line. To launeh the prograrune, a book-
talk was dellvered by the schooL librarian. This üa1k focused
on the breadth of readLng choiee avallabre and the lnterestlng
charaeters awaitlng df.scovery through readfng.

rn the course of the ten-week progranme, eaeh student
was required to read seven novels of r0o-g00 pages in length,
or an equivalent amount. Thus, for exanple, a student night

3I
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choose to read instead four books of j5A pagesr or five
books of 25Q pages plus one of 150 pages. rn-cr-ass read-
ing tiare was made avaíLable for alL students, wÍth extra
time provided for those choosing to read longer works.

Following eaeh read,ing except one, students were askbd

to select, prepare and present an actlvity based on the novel
reeently completed. actívit,les were drawn from a provi.ded,

list of thlrty-flve (see Appendix 0) and class time was also
made available for their preparation. rn ühe ease of the
novel not requLring a reLated activity, no erass tine was

provided for reading, and students Ì{ere required only to sat-
isfy, the Lnstnrctor thnougþ orar report that they had read
the book.

at a nid.-point in the progranme, thirty books were

added to the colLection. ThÍs afmed at minlmizing any sense

of choice-rinLtati.on and addlng freshness at a stage where

student iateresü night show signs of flagging.

The ten-week progranme was divided into eyeles of
eight days each. The typlcal elght-day cycre conslsted of
sllent in-el-aEs reading, Days 1-4; preparation of selected
aetivfty based on reading, Ðays 5-7, and presentatlon /vkew-
ing of compLeted activities prus fresh serectlon of novels,
Day 8.

ities

At a mid-polnt tn the programme, and agaln at its
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conclusion, two days ïrere set aside during whieh students

who had fallen behLnd could nake up trost work. Those who

had been workíag on sehedule were permÍtted to use this time
for extra reading and bonus marks, Ínproving previously sub_ 

,,;,,,;:,;r¡,nitted assignrnents with whieh they ríere dlssatisfied, and

for securing help aad advice from the teacher.
Durlng Days 1-Ir of each eycJ-e, the teaeher typieally 

;:;,.:..::
devoted his tiue to readingr of sometl¡nes skinnlng, selected ij,,,,i,,,,,,

titles r so that he night increase his faailiarity wfth the :, 
,,.,1,

'.1'.- :'.: .:

nover col-lection and tt¡r¡s make more meaningfut his ad,vlce

and assLstance when students Ìrere working on their serected
activities. rn addi.tion, slnee researeh indicates that stu-
denüs tend to noder their behavior¡r on that of the teacher, 

',,with the teaeherrs pt"ttlo" exerting more Ínfl¡rence than his 
ivronis, the stght of the teaeher engaged in read,Íng proraised 
i

to serve as eneouragement for the students to do l-íkewise.3
Tþe typicar student cye3-e folrowed the pattern out-

llaed 1n Figure 1. The tern ntypfearn is used to describe 
,,,,,,,., ,:

the tine schedule obtaining when the åtudent seLected a novel 
:,,t,,',,.,.,

100-200 pages in length--the naJoriüy of the titl_es ltsted . ,: " ':

This allowed the student one peri.od of in-class readtng for
approxinately eveqi¡ fífty pages of the noveL. 

,i,,,,,,,,,,,,,,t¡Jhereastudentchosetoreada1ongerwork,hewas

. 3rnurr" t, Good and, Jere E. Bror
roons (New ïork: Harper and Row, Lgï¡)r''Ïf: +ffi
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SiLent reading
Act,ivity
preparation

¿:-Pno jeet submtssion/\ Selection of new title
Flgure I

Pattern for Reading:
Novel length IO0-ã00p.

Project submiqsion/
Selectlon of new title

ù

W
Figure Z

Pattern for ReadÍng:
Nove1 length 25Op.
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titLe

Silent reading

Sj_þnt reading

SLLent reading

Actlvlty
preparation

Figure 3

Pattern for ReadinE:
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Actfvity
preparation

Aetfvity

<- åffiJiBl/"BEî"u-
tfon of new title

Flgure te.

Pattern for Readine:
Novel length: 3JOp7+
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given an extra period of in-class readíng tiner Bp to a ¡nâx_

imum of three perÍods, for every fifty pages beyond two hun_
dred in the seleoted work. 0n conpreti.on of hís nover he was
given the three periods innedÍateJ-y forrowÍng i.n which to
prepare his project. Vühere he chose to prepare a written sr
visual assignment, he submítted Ít inmediatery after the three
periods of preparatLon; where he chose to prepare an oral or
dramatic assignment in conJ'nction with other students who
had read the sane book, presentatíon was held over untir a
suitable Ðay 8.

Thus students reading longer works foLlo¡red a time
schedul-e fron FÍgure 2, Ftgure J or Figure Il. 0n the flrst
oceasion that a student selected, a novel 0f over two hundred
pages f.n leagth, he subnitted to the teaeher sne of the time_
tabLe charts shown on the previous page, a]-ong with his name

and the title chosen. Thls proeedure was folLowed by the
student for every subsequent novel readr âs at this stage he
had ssnetimes perrÞnently moved fron the typicar timetable
pattern to an indÍvldual one. By keepireg thls cunurative
record, both teacher and stud,ent could see at a granee what
type of actfvity the student had sehedured for any given
period.

?hus some students r{ere workf.ng on proJect prepara-
ti-ons during Days r-i of sone cyeres. Tùhere Reeessary--for
exanpl-e, if, stud,ents were preparing an oraL or dramatj.e gfoup
project--the teacher provlded separate facir.tties for prepar-
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ation. Part of his own readÍng tine during these Days I-4
was then devoted to assisting sueh students v¡ith advice and

suggestions.

Ðespite possible problens of organÍzation, thls fLex-
tbtlity of tlme-tabling was seen as essential. rn this way

students who seleeted longer works Ìvere provided witb extra
reading tinae, and lndivlduar timetabLes helped reÍnforce the
concept of noveL read,lng as an lndividuaL activity.

Aetivitíes in most cases forr"owed innediately after
the reading of the nover on whÍch they were based, These

actlvlties had trûo purposes: first, they served as an al.d

to reflection on and interpretation of what had been read;
second, they redueed the LikeLihood of readlng saturatÍon
for students unaecusËomed to novels in such quantities as

this prograrme offered. The cyele of sLrent read,ing, activ-
tty preparation and, presentation vùas repeated throughouü the
ten-week peniod. The breadth of book ehsLce and variety of
activLties hvaiLabLe helped reduce any sense of routf.ne.

Activities were seleated from the series berow,
grouped. under three broad and in nany cases overlappÍng
headings. The teacher renained open to studeat su,ggestion

&A .urprete líst of $] written, visuar, and orar anddranatic actívities, along with a step-úy-sten étudent eufdefor each activiry, óonsrÍ.tute Appendii C" (pp:- LIT_1lhi.o----
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regarding nodification of any parbicular activity.

ÏdrLtten aetivitles. ltlrltten actÍvities such as Lfsted

in Appendix c have varue in that they require deriberatlon by

the student on what he tras Just read and translation of the
results into written form. In additlon, these activities aimed

to reduce the sense of drudgery and associated distaste for
reading whích the more conmon wrfüten asslgnnent can provoke.

All of the written activi.tLes focus on importanü ere-
ments in any novel. For exanpre, Aetivity J.--a letter written
by a character from the novel--aL¡ned to lead the student to an

awareness of slgnifteant events, the Lmportance of wrlting in
character, and the nal.ntenanee of a consistent tone. Act,f.vity

5--an original blurb for the book--eneouraged focus on the
novelts essentíal confllets as well as clear statement of
what was most central to its enJo¡rment, with writing style
eompressed and lively. Activity 7--a re-writing of the novêIts
final pâges--forced the student to become aürare of the noveLrs

uníty, ¡chere no part can be dlsturbed wLùhout dolng viorence
to the work as a whole; while Aet,lvlty 9--conpositÍon of an

original poem based on the novel--involved sensitLvity to
theme, and afded understanding of the dÍfferent forms that
theme can assume in fÍctl.on.

Visual activities. The listed visual activities,
rike the written, eneouraged dÍscrimination, and asked for
translation of the written word Lnto a different medium.
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Ïfhat was aimed at here--as ln the other actlvitLês--wês
interpretatfon by_-reereation, and reereation byinterpreraríon. - The pupils ,ä""t .ãt-¿ù;;;i;"åquesrions_ of inrerpreiàöiõ ¡ããõ"ffi*thelr neyr creation-into being. 5-- -

Actlvlty 2, for examprer--¿ warl-chart Ílrustrating confrict,
story-Iine or character grouping--r€güired the student to
ask hinself, nwhat is the eonflict, charaeter grouping
lnvolved in this novel?n and, nllow, judging by dlreet clues
of descriptLon and indtrect clues of action, do r see Èhis
character?n Act,ivity lr--original ehapter titlee with accom_
panying illustratfons--requlred that the student decid,e what
was essentr-ar- in a glven chapter, r.n üer^ms of aetion, ehar-
acter development, mood, before goÍng on to put these Ín
drawing and chapter-titl-e form. Aetivity 6--illustraËion of
signiflcant obJects from the novel--asked the student to
consider and evarr¡ate the relative importance of obJects
appearing 1n the nover--their place ín the narrative fabrLc
and/ar their syrnbolie worth.

, Agaf.n, the actlvlties
under this heading requlred transLation. Aetivlty l--a
staged trlal of the novelrs central_ character--asked for
understanding of the protagonist, hfs reratlonshlp üo other

- '+t strattgr.J. Dixo! a¡ld A. tr[rlkfnsonr Latterns ofLannrase (tondon: HéÍnenann Edüããtlõ"äi-ilä;i'riäfiö7f
P. 87.
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eharaeters, sensitivity to tone and point of viévr of eaeh

character. Act,Lvity 5--readlng of a passage from the nover,

with approprf.ate background nusic--asked for careful selec-
tion of an importantppassage, sensitÍv1üy to its nosd and

tone 1n the readlng and seleoted background nuslc. Activf.ty
IJ---parody of a portLon.of the noveJ.--required hunorous

exaggeration of eentrar aations and relatlonships lu the
novel. 10 do so, Ëhe aeüions and reratlonships had first,
to be established,. I{ork of thl.s kind flnds support from

C. S. Lewls, who pof.nts out thaü na clever sehoolboyts rêae-

tLon to hís readf-ng is most naturalLy expressed by parody or
a

Lnitatlon."o !ßËe flnar aetfvity fron this section--a portion
.-of the nover presented in nens eoverage form--was a type of
parody also--this tlme of news coverage fornat. The exercLse

required a changed point of vLew, wlth Èhe story told now by

reporters; understandlag of aharaeter and tone, for ron the
spoün inüerviews; and Ëhe translation of synbols on a page

lnto inage form.

Oonpreted proJects 1n all three categories courd vary
fn lengËh, dependfag on the activlty ehosen and Ëhe student

approach to that aetivlty. In general-, however, students

¡rtere asked to aim for quarity rather than quantlty, ?rl.th

writtenj proJects beü!úeen four hundred and, six hundred words

6, . s. tewis, An
Engltsh Universf.ty Press,

(Ganbridge:
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in length, and oral or dramati.c activities rastíng between

five and ten minutes. rn this wârr it was possÍbre for the
teacher to deal satisfactoril.y with the evaluation of wrÍüten
work, and for all seheduled oral- and dranoatic projeets to be

presented on the prê-ârrânged Day 8.

Explanation of Activities

all students, withln three days of the programmers

c@!0mencement, were iseued with a list of alternative actfvi-
ties fron whieh they, nigþt choose. rn additlon, students
weæe suppJ-ied wlth more detailed information on each actlv-
1ty, iacluding step-by-step suggestisns for Lts preparation.
(See Appeudix G. )

At al-I times during Days j, 6 and z the teaeher was

availabLe for advice and coasultation. By harf-way through
Èhe period of Day 5, the typical stud,ent--that is, a student
who had just read a work of under two hundred pâges--wâs

asked to submit his choiee of activÍty. Ðuring the latter
harf of the períod, the teacher checked with those students
who encountered starËíng difficultlesr op who were weaker,

and helped, them get launched on their project.
ïn the first half of the period on Day (, the teacher

checked that all activities were under way. Ðurlng the
renaínder of ühe period he was avairabre as a generar source
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of suggestions for improvement or developuent.

where students were engaged in writteR or visual
actÍvities, work Ín most cases proceed.ed in the regurar
classroom. Where a nvisualtr student found, it more convenient
to work ersewhere--for example, in the arË roon--this was

permitted. rn such cases, the teacher cheeked with the stu-
dent at least once during each of Ð¿ys j, 6 and l,

Irlhere stud.ents were engaged, in oral sr dramaüic prep-
aration, they ürere assfgned to work in a vacant classroon, to
avoid disturbing other stud,ents who were worklng indf.vtdualJ.y.
Again, the teacher consulted with these students at least
once duríng every D.y 5, 6 and J, providlng advlce and sup_
port. I[here severar groups of students were involved in
dranatÍc preparation at once, the entLne class transferred to
the rectr¡re theatre, with those workÍng indtviduarty assigned
to one or more tutorlar eonference roons, and, the rest util_
lzing the remaíning areas for co-operatfve preparation,

Those- students who, thnougþ individr¡aL timetabling,
were schedured for readÍng during paru or all of D¿ys j, 6

and 7 Trere assl-gned to do their reading in the sane area as

those students workf.ng or,r indlvidual proJects.

By the concrusion'of the programrne, each stud,ent was

requ,ired to have read seven novels of two hundred pages, or
lessr or their equivarer¡t--for exampre, four books or 35o
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pagesr or five books of 25O pages plus one of I5O pages. For

each novel except one--typicarry, then, six novels--the str¡-
de¡rt was given at leasü four read,ing periods, and was asked

to prepare and present a selected. activfty. observatLon of
readf.ng in el-ass as welL as the chosen presentation were

usually consÍdered suffleient indication that the si.x novels

had in faet been read completely. Ìrlhere doubts existed,, a
brlef orar dlscussLon with the str¡dent eould be arranged to
estabLish the facts rËif the matter, The seventh novel the
student read in fuII duríng his leisure tiue, and through oral
report at a chosen and suitable pof.nt in the ten-week period
satisfied the Ëeacher that he had read lt and understood it,
No preseutation vÍas required Ín thÍs case.

Thir:t,y-five percent of marks for the progra¡nme y{as

avEarded to those students who eonpleted the reading quota of
seven novels or their equivalent--5 pereent for each two hun-
dred pages. A bonus of 2 percent nas awarded for each two

hundred pages of reading beyond the basíc requirement of seven

books. No maximum LLmÍt was placed on the anount of extra
reading that could be done

The renainlng 65 percent waE d,ivided between prepara-

tionr-of aetfvitfes and their presentation.

Þrany of these activltles were new to students. partly
for thls reason, but more partieularry because the value of
rnany of these exercises lay in the insights gained during
their preparation, h.2 percent of narks was a¡uarded, for work
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put into preparatfons--typicatly, T percent for each. The
remaLnLng 23 percenü ltas awarded for the presentati.ons ühem-
selves--1n praetiee 4 pereent for each.

Evaruation of written and vísual work was based on
sinÍlar crfterÍa to the intensLve progranme: critical appre_
ciation, clarlty, organlzationrtechnLcar correctRess. oraL
and dranatÍc work was rikewise Judged Ín üerns of apprecla_
tLon, organlzatfon, cr-arlty of ideas and technr.cal accomprlsh-
ment' The teacher briefry explained to the students invoLved--
and, in the case of orar and dramatic group work, to the
audience as welr--the strengths and weaknesses of eaeh proJect
before awarding the aark.

The nore important part of the work--1ts preparation__
was aLso the more dlfficurt to assess. rn all activfties,
the teacher used observation and dÍscussion with students as
aids 1n Judglng effort expended. ïn addition, for visual and
wrltten work, students were asked to subnit alr notes__plans,
rough drafts, lay-outs, etc.--a1ong with the finallzed piece.
These helped refrect the serlousness of the students r approach.
rn oral and dranatic work, students were asked to submit any
plans, scripts, ete. Each group lras asked to coment briefry,
at the eonclusion of its presentation, on the difficurties
encountered, Ln devíslng and fnprovÍ.ng the seLected acüivf.ty.
rn thls way the teacher was able to forr¡n a reasonably âGGür_
ate inpression of the effort put forth by those lnvolved.
For group work, each student in the group received the sa¡ne
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percentage mark. whire this ran the rlsk of penal_izing the
more tarented and hard.-working student and flattering the
less abre and razier student, it did encourage eare in ühe
selection of group members, and herped underline the rore
of co-operation, team-planning and effort in sr¡ch undertak-
ings.

ïn the case of stud,ents who chose to read fewer but
ll'onger works, the nunber of presentations required. was pro_
porttonately decrEased and the number of narks avairabre for
each reading and presentation inereased. For exampre, where
a student read four novels of three hundred and ftfty pages
each, he made four presentations. For each reading, he was
awarded 9 pereent; for each preparation, a maxÍmum of to per_
eent; and for eaeh presentatlon, a possible 6 percent.

An inventory was composed in consultation with Dr.
carl- Braun, eurrently professor, Reading Department, Faeurty
of Education, Unl-versity of AJ.berta, Oalgaryr Alberba, In
general, it seeks to estabrish stud.ent attltude to read,ing
novels by questioning the student on novel-readr_ng itself and
on other arees wlth a direct bearing on the stud,entrs concep-
tion of novel-reading and r.ts worth. rtems falr into loose
and frequently overlapping categories. rn thls vraïr it was
hoped to acbieve an accurate picture of the studentrs atti-
tude to novel-readlng.
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1. rIn school, we study too many/too few novels.n
This item attempted to assess student aütitude to

novels as part sf the English cumicurum. rn the normal

intensive programme, no more than three novels are cÌrstonar- ,:,:,

ily studled Ín the course of a school year. Thus scores for
this item 1n the pre-test inventory shouLd tend to be hígh,
unless the student has developed strongly negati.ve feeLings .,1,,,,,,'

towards the study of novels. Since the experimental progranme 'i:i'::

i r'- r.::.::.-required the consecutive reading of seven novels over a ten- .,,r,,,,,

week period, resurts for thÍs item in the post-test lnventory
should tend to be low, unress student attltude to novel read- 

.ing is very positive. Any increase in post-test figures over 
i

pre-test figures ¡rourd indicate a narked developnent fn pos- 
i

itive attLtudes towards novel study in the crassroom. i

I

2. nout,side cl-assr-r never/_vgty often tark with ny frlendsabout sto:rles llve read.tt 
iThis item sought to measure the degree to whLeh dis- ; , ,

cussion of novels--and the subject of such diseu.ssion, novels li.-.,1:''i.,

l','1,'''.'.'themselvss--plays a part fn the lives of the students outside ., i',:.,,1

the cLassroom. since students, rike everyone erse, tend to
talk about those things whlch interest them, any increase Ín
post-test scores over pre-test scores would lndicate lnereased :,r.,,.,, ,,ij..i::..'. -;. .._

interest 1n novels and novel-reading.

3. ttr thiTk peoplg who read novers tend to be very borfng/very interesting.ft

this ite¡n is lneruded ln an effort to assess what iraage
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students have of ttnovel-readers.n rf the image is negative,
it eould be reasonably assumed that the students themselves
wourd wish to avoid sueh a títre, and have a negative atti-
tude towards novel-readùng. rf the image of such people f.s

positive, then this nlght seem to indlcate that students see

novel-reading as a potentlally enrfchíng actlvlty, with rele-
vance and meaning for them.

l+. ËThis sunmer, r will probably read no novers/nany novels.rt
. Traditionally, students see sunmer holJ.days as a
period of release from the worl-d of the eLassroon and books.
Iligh scores on this item wourd thus indicate considerabre
eommitment to novel-reading on the part of the student--tn
other words, a highly positÍve attitude.

1

5. nReading a novel is never/arways the best form of enter- ,-talnnent that can be obtâined-cheapJ.y.n 
l

This iten seeks prinaril-y to discovår Íf students see

novel-reading as a souree of pleasure or entefüalnment. As 
,,,,;:.t:r-,¡,

novels are Ín fact an Ínexpensive source of enjoyment, when 
,l ,,,.,,

eompared with other teen-age pastlmes such as filns or dances, :::',:,

low scores on this item would indÍcate a strongly negative
attitude towards novel-readf.ng as a potentialJ-y fnteresting
activity ,,','

r:-- -:,:'

6. nGiven the choice, I-wou1d neverr/always J.ook through afriend ts reeord, óor-lecrion befoiè rõätins-rh"äügh-rrrs :colleetion of noveLs.n ------e

This item seeks to measure student interest in books
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and thus reading Ln a totaLry ínformal soei.al situation. By

askíng the student to choose between interest in books and

interest in a conmon and soci.ally aeceptable teen-age pastÍme,

the iten encourages a positive response from only those stu-
dents genuinely comnitted to novel-readlng.

7 . nff I had ten dollars., f wouLd neverr/always spend, partof it buyfng a paperback novel.lt
whiLe factors such as library membership or home

finaneLal situation may tend üo produce low scores for this
item, a balance is provided by t,he fact that paperback novers
are widery available to students in drr.lgstores and, shopping
centres¡ so that the opportunity for purehase is frequentJ-y
avall-able. rn addition, whire the item d,oes test interest
in novel-reading by requirlng cash expeaditure, it asks onry
for partial conmitnent of the given sum.

ttBeadíng novels is never/arways a totar waste of time.'
This item aims to measure the val-ue--whether in terms

of enjoyment and/or increased understanding--students attach
to nover reading. a Low score on thi.s iter¡ would indicate an

attÍtude verging on the hostire, whire a high score would

lndícate at least some awareRess of the worth of novel-reading.

9. nltltren someone star-ts talking about a no_vel he or she has-read recently, r tm usually-very borea/veiv lniãrested.rt
This item attempts to establish at once stud,ent inter_

est in noveLs themselves, and the f.mage they carrrr of others

8.
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who have such an interest. rf attltude to novel-reading is
posltive, it is likely that the student w111 be interested
in book-tark by others, especiaS.Ly as research reveaLs that
such talk Ís a frequent source of titles for future readf.ng.

r,íkewise, if the student expresses a sense of boredom when

faced with such tark, his inage of nover-readers and novel-
reading itself is presunably poor.

10. nPeople who buv novels are rrastlng their money/spending
wisälY. t ---e

such industries as pop muslc attest to the fact that
teen-agers are prepared to expend money where some return in
terms of preasure is expected. Thus this item attenpts to
discover to what extent students see nover-reading as a
potential source of enjoyment. Unl_ike item /, this iten
does not face the stud,ent with the prospect of spendÍng money

himserf, but rather seeks to estabLish hfs feerings Èowards

others who do so. A low score on this iten would indicate
very llttle faith in the posstbilit,y Èhat readlng can be an

enJoyable experience üo the point where it is worth the out-
lay of cash by anyone.

11. nPgirg a member of the public ribrary is a waste oftime/a very good idea.n

This item explores student âttitude to books in gen-

eral. since library membership clearly is worthwhiLe for
those lnterested, Í.n read.ing, a low score here wourd, indlcate
a very negative attitude to books of aLl kinds.
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L2. rtrf a person can do somethi.ng else and. chooses to read.a noveI, he is probably very stupid/very lnterligent.rt
rlhlle lnterest in nover-readlng is not necessariJ.y an

indicatlon of intelllgence, avid readers are generarry con-
sldered to be more acadernically oriented and successful than
oorr-readers. A Low score on this Ítem wouLd ind,fcate con-
siderable hostility towards novels and novel--readers,

13. ttrf all the novels in the wo.rld were burned. oeoole-vrouLd get along far better/suffer a greàt Íoäs:ä--
This ltem exprores student attitude to noveLs Ín gen- ..: : ::::

erar. rf the stud,ent sees novels as totalLy lacking in value ,
ef.ther in terms of enjolment or tnsigtrt--in factr âs being
üotalLy;unpleasant and nisleading--he w111 register a low score.
Thus onry those students wiüh a narkedly negative attitude to :

fiction will reeord a low score hereo

].I{.."Yh"lI,e"t,aj9b,-Ihopeithasnothingtodowith
books/a great deal to do with books.n

Thls Ítem seeks to establish whether the student would. 
¡,,,,.,.,,,.,,.,.,ltke to make books a eentral- part of his post-school life. A .,,,',1;,,

high score here wouLd Índieate a strongly posltive attltude """"","',',
towards books in general, to the point where he wouLd be ,n$i

interested Ín maklng them a part of his working as werr as

hfs leisure life. .''.","':',',,'.,
l.r' . r_i ' :.:: :: :

L5. nPeople who read a lot are usualry very childish/
- very mature.ll

This item seeks to establish the studentrs image of



the reader: whether he sees such a person as insulated. from
life or possessing greater insÍght and, understand,ing of life
by virtue of his reading. scores should herp establish the
exbent to which t,he student associates books wlth a worrd of
chlldish escapisrn or with an ad,ult, real world.

L6- 'Mgst peropre who spend leisure tinae read.ing novels.always/never do so beeause they are tryúã'tó showoff .11

This item assesses whether the student sees readers
as peoprä who deri.ve genuine preasure from novels, or as
nphoniestt intent on impressing others. Besurts should help
establlsh the studentts belief in the possibirity that people.
ggg find pJ-easure fn reading novels.

!7, rcompared to, most-novels, most shows on Tv make a rot-more sense/much less sense.tt

Thts iten measures the studentrs interest in reading
when set agai.nst one of the nost popular forms of entertain-
ment for têen-agers of this age. sinee many TV progranmes

are highry unrearistic, the stud.ent who sees them as more

neanÍngful than most nover plots is J.lkety to have a negative
attÍtude to novels in general. The pre-test results wiLl help
measure the e:rtent to whieh the novels studied in the intensive
fashlon mad,e seRse for the student; and the post-test resuLts
the extent to whÍch meanÍng was found in the extensive pro-
graume materlals.

5o
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18. rtReading novels can benefÍt nobody/everybody.n

Thls item explores the degree to which students see

reading as having a lasting benefit and some kind of rore to
pray in elarifying the meaning of their Lives. where the .ir.
student berieves that reading novels can enrich his own Llfe
and,/or soneone ersets, he ls like]-y to register a hlgher
score for this item, ,,,..,,,.:,,

,,r',i l,l:,l

L9. orf f had never read a nove_l^ln ny life, I would ::.,ì,.probably be a Iot better off /a lót, worËe oü.ñ- ,; : .:

Ilerer ân attempt is made to measure the erctent to
whieh students see the reading of novers as affectíng thelr
1ives,andwhethertheyseethe1ong-terrneffectsofnove1-
readÍ.ng as benefieial or simply wasted time and effort.

l

20. nl:orpl" who read a Lot of novels are usually aIr rnixed
- up/very elear thinking.tl

This item explores how the student sees novel readers,
as thÍs is refLeeted Ln theÍr speech and attitudes and school 

.t;;.;,.,
performance. Results should also indicate íf the studentrs ,'.,,.¡',',''

ovfn experience of reading has mad,e lt possible for him to 1,,,:,,',..,',.t

conceive of t'he potential int,ellectual benefits to be derived.
fron reading.

2L. rtrf r Ì¡ere a parent and, saw my chil,d interested in ,-,.. .

-reading novels. r would be väry disappoÍ"iããl"""y
pleaseõ[. t?

Parental pleasure in seeLng a child reading conmonly
has its souree in a beLief that such readlng is eonnected,

with academie succesÍ¡. This item thus expLores the studentrs ,',:, ,,,
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abilit,y to see and value such a connection.

22. "*f_.I..F:r a novel for my.birllday or ar chrfstmâsrr r¡ourd be very disappôint,ed/vei.y plðased: r- --
This iten exprores to what extent students see book

ownership as desirabre. A positive attltude t,o book owner_
ship would indicate an aurareRess of tÌ¡e pleasure to be derived
from books. Further, slnce the average nover ís not a very
expensive present, student preasure in receÍving a book as a
gift would indieate strongJ-y positlve attltudes to novel
reading.

23. nr think public rÍbraries are always/r.rever a waste oftaxpayerst money.f,

Thfs item seeks to establish the studentrs attitude
to pubJ.ic expenditure on books. rf the student sees books
as holdíng value, he wi1l presumably believe that ribraries
are vüorthwhile investments and deservÍng of support,. rf
his attitude to books and thus libnaries is negative, he
wilL register a eorrespondingly low score.

2l+. rtrühen they talk about the enjoynrent to. be had from^reading, reachers usuarry eiaþg""ãt,é/"ãã""ririå."
This item seeks to measure the degree of student

enjo¡rnent of reading when compared, wlth adurt enjo¡rment,
whieh in this case is presumably positive, sinee the adult
is a teacher. In addit,iol¡r such teacher corn¡ns¡¿ is usually
directed ât novels studied in crass--the most probable source
of common readÍng materiar for both süudent and teacher.
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This Ítem also serves to measure to what extent students

enjoy the reading of material offered 1n the elassroom.

25. nff my parents told some visitors that I read, a 1ot.of books, I r'¡ould feel lnsuLted/complimented. , ,;.,
This final ften aims to d,Íseover the degree to which

the student ls pleased or dÍspleased with a seLf-image as a
reader. Ïf he sees novel-readi.ng as a tôrorthwhile pursuit¡ ,,,,i,,,

l ì r l . ,.,,,,,,..he will presumabS-y be pJ-eased to have others view him as a ' ,,

reader. The contrary also holdso .'r'..:
i, 

,t,, ;t,,t,tt.

ïtems l-, b, LSt 20 and 25 seek to assess student

attitude to noveL-reading in quantity, whether by other peopte

or the student himseLf. I¡{hile interest in reading large
quantities of fietion is not an essential ingredient of a 

ipositive attitude towards novels and. nover-reading, its l

presence is a rel-iabLe indicator that sr¡ch a positive atti-
tude exists. A ]-ow opÍnion of others who read a great deal
would indicate a markedly negative attitude, sinee the faet 

;.,,..,,.,

that peopre read a large nu¡aber of novels has fnfLuenced ' ,'''

adversely the student ts judgment of their personalities and, .''¡'"':,"""

abilities.
Items 2, 9 and 24 seek to explore student atüitudes

towards diseussÍon of novels. the d,esire to discr¡ss what one ,.,.,1:,:',

has rêad and hear the opinions of others frequently accompanies

a l-ove of read,ing. without sueh an opportunity for d,iseussion,
interest 1n reading is like1y to wÍther and die. without aR :

interest in such discussion, interest in reading itself is i,,,,,,,
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unLikely to exist. since most people enjoy talking and hear_
íng about those things which eoncern them, these Ítems were
deemed worthy of inerusion in assesslng stud.ent attitude to
novel reading.

All inventory Ltems can be crassifÍed, under one of
two headings: items expl-oring novel-reading in terns of seIf,
and items expLorÍng novel-reading in terms of others. some

effort has been made to achieve a reasonable balance between
these. two categorÍes, wÍth items 1, Z, tt, 6, T, g, Lbt L9, Zz
and 25 eonstÍtuting the former, and, itens 3, 5r g, 1O, Il, !2,
L3, L5, L6, L7 , 18, 2o, 2!, 23 and, zh constituting the ratter.
Ït is possûble that a student might respond differentry if al_l
items were aimed, at him dfrectly as a reader. coneern wlth
his own seLf-irnage might lead hln to assign seores that most
flattered his own self-conception. Gonversery, if r.nventory
items examined only his attitude to novels in terms of other
peopler personal bias or other extraneous factors related to
particular novel-readèns he has knorun misht donínate resurts.
A ni:rture of both serf-rerated and others-rerated items were
thus Judged advlsabre in composing the ínventory.

rm¿edr.atery prior ts and again at the programme f s
conclusion, students were asked, to complete the:.attitude
inventory related to fictÍon and flction_reading (see Appendlx
A). The Ínventory contained, twenty-five items, all carrying
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equar welght in scale value, with possible response ranglng

from I (very negatj.vel to ? (very positive). Items were not
formal.ly categorized,, but examined, subject attitude to read-
lng novers in quantitr, discussion of novel reading, and novel
reading Ln terms of seLf and others. There was considerable
overrap between these headfngs, with the same item appearing
under more than one heading in the measurement of results.
!{hile perrnitting only limlt,ed response, the anonJmous inven-
tory was seen as the best single method for seeuring objective
results regarding subject attitude to novel reading.

rnventories were eoded for both pre-test and post-
testr so that indlvidual score ehange as well as crass score
change nÍght be examined. The resul-ts for the sample were

analyzed using t,he WilcoxoR sigaed-rank method.5

Sumnarv

The sample lnvolved in the study consisÈed of one

Ãi)The füilcoxon method is a Bank Metihod: that is, anethod in whieh serial numbers L-z-?-n are substituted ior trr"actual expelimintal data, these num6ers-comeapondinE to themagnitude of the experímóntal figures. unlike'the mãre Gom-plicated Analysis of Variance method, thts method doìs notrequire lhe assumption of normality óf the data.ïn this eáse, each studeqtis pre-test ànd post-test
ínventory- resultg arg paired, and the-algebraie dilference
between the results in each þair obtaineä. Rank numbers are
!!gq assigned to the differeñces, regardless or wnèirrer thesedifferenees are positive or negaÉive] rhe rank n"muã"" arethen given_the sape sigl as thð differences to whieh they-óo"-respold. _The rank totars of positive and negative ranks'arecalculated separatery, and t,hê smaLler of thãJe-totáÍè referre¿to a master table to obtain the rever of significance.
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Grade 10 General class at St. Johnrs Hígh School. Reading

¡naterials consÍsted of l1r teen-age novels, serected on the
bases of Norvellts and carlsenrs findings, and the investi-
gatorfs own knowledge of student interests. crass time was

divided between sirent reading and, actlvity preparation,
wlth all-owance made for students choosi.ng longer works. süu-
dents were supplied wlth a llst of thlrty-five dÍfferent
activities from which to choose, as werr as a step-by-step
gutde sheet for each actfvity. The teacher was at all tines
avai-lable for he3-p and ad,vÍce, and evaruation of stud,ent work
luas on the basis of reading done, involvement in preparation
of activities, and caribre of conpreted project. change was

measured by a coded atüitude Ínventory adninistered príor to
the programme and. again at its concLusLon.



0hapter IV

ANATTSTS OF DATA
: l. . r-:

,,-,,-r,,,,,The purpose of this study was to investigate the
effects of a teen-age fiction progranme on the attitr¡de to
fiction of a Grade LO General cLasso :.:: ;

::.: :.-.:Students were provided with a cLassroom collection of ':,:,.,,

111 titles- By the end of the ten-week progranme, they were ,,,.,

required to have read a r¡inimum of seven novels, and to have
submitted a completed projeet (drawn from a selection of
th1rty-fiveactivities)forsixofthesewgrks

using these materials and thisr.rmethod, it was postu-
lated thát ettLtudes to¡uanir fietfon readsng can be changed. 

;

Attitude change was measured using a tvrenty_five item 
l

ínventorywhlehsubJectscomp1etedattheprogrannetscom-

mencement and agaf-n at its conclusÍon. Inventories were coded
to allow for measurement of individual seore change. Final ,,,,.,,,.,

':..:
resuLts were measured using t,he Wtlcoxon signed,-rank nethod. i.,,,:r,,.,,

TabLe L indLeates the number and pereentage of tiüre 
:

selections accordLng to length.
Findings indfcat,e Èhat subJeets linited their choice

of titre" t9 62,of lrl works available. Thus arl readÍng was ',",; ,':,

drawn from 5i.8j percent of the classroom collect&on, leaving
49 titles or lrl+.11r percent of the available novers unread.
Novers of less than two hundrÉd pages--61.26 percent of the

57 ,,,.,,., .,



NoveI
Lensth

Cate[ory

NUMBER AND

rN

L00-200

2OA-250

25O-3Oø

3OO45A

3 50-400

400-l+50
l-

l+5O' pp.

TABLE I

PEBCENTAOE OF TTTLE SETECTTONS

TERMS OF NOVET IENGTH

Total novel
Collectlon

Number

pp.

PP.

pp.

pp.

pP.

PÞ'

Percent-
age

68

2A

L2

2

5l
3l
1l

| 6L.26
Ii 18.01_

10.81

&.80

4.54

2.70

.90

Total-

Itumber

Titles read

Cat,egory
Percent-

age

l+9

7

h

t

I
0

LLl

lotal
NoveI

Collectlon
Percentage

79.43

LL.2g

6.1+5

1.61

r.6L

o

o

100

Tftles not read

i.l

\1

l+l+.Lh

6.30

3.60

.90

.94

0

0o

Nunber
Category
Percent,-

age

62

I9

L3

I
L

l+

3

I

r.00

TotaI
Novel

0olLection
Percentage

38.77

26.53

]-.6.32

2.Ol+

8.16

6.L2

2.OIt

55,85

17.11-

11.71

7 .20

.90

3.60

2.70

.90

h9 100 l+l+.Ll+ \lt
@
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collection--ytere chosen on 49 occasions, represent ]'ng, ?9.oj
percent of alL reading done. Works of more than three hundred
pages--9.po percent of the t,otär correction--ïrêrê chosen on

-only 
two occasions, and works of nore than four hundred pages--

3 ¿'6o pereent of the colrectlotr--w€rê avoided by all subjects.
Tabre 2 presents readlng done by the sampLe Ín terms

of noveL length and nr¡mber of readers per tf.tle.
TABIE 2

TITLE SETECTION IN TERMS OF NOVEr tENeTI{'AND NII¡IBER OF ngÆsns Þun-rrrm

NoveL
Length

Nunber of Readers

I 2 3 l+ 5 6 7 I 9 10 11

100-2OO pp.

200-250 pp.

2JO-IOO pp.

JOO-IJO pp.

35O-I¡O0 pp,

I+00-l¡JO pp.

I+50+ pp.

t5

5

t

I
I
o

0

14

2

t
o

o

0

0

9

o

o

o

0

0

0

3

0

I
0

o

0

o

2

0

o

0

o

0

0

2

0

o

0

o

0

0

2

0

0

0

0

o

o

0

0

0

o

0

o

o

o

0

0

o

0

0

0

o

o

o

o

o

o

0

Q:

o

iiO

o

0

o

o

Titles
Total 2l+ L7 9 l+ , 2 2 o o 0 2

Findfngs indieate that the majority of titles read by

more t'han one subject falL within the 100-zoo pp;i eategory.
Beyond two hundred, pages, only four titles were read by more
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than one subJect. A total of thtrty-eight üitres were read,

by nore than one subject, but onry eight titres by more than
four subJects. Trnlenty-four titles received, a single reading
each.

Table 3 indicates those üitLes receiving the highest
frequency of selection by the sample.

Ei{BtE

FREQUENOY AND PEBCENTAGE NOVEL SETECTTON

3

OF

Number of Pereentage
Readfngs,r,Srrbjects-

(t) ¡¿r EARLTNG, t[r HAMBITBGER (tzz pp.)
(D) THE ouTsIDERs (L|,6 pp.)
(D) THE PIGMA,N (L5g pP.)

(D) eo AsK ArrcE (reg pp.)
(T ) TuNED ouT (tz,S pp. )

(D) tIsA BRIGITT AND DARK (Irll+ pp.)
i m¿vnh r"oveD youn r{r}ro ttsf pp, )

(D) EDcAR Áu,pñ (ug pp. )

(r) DROP-ouT (rzg pp.)

SOIINDER (il6 pp. )

.lolrÀr¡rÁtt l,rvruesione sEAcuLL
0zT p'p: ) 

.

(Ð ) ¡[Rs. ¡IIKE (zgh pp. )

11

11

7

"i7

6

6

5

5

h

I+

l+

l+

50

5A

3L.81

3L.81

27 .27

27 .27

22.72

22.72

18.18

18.18

18.18

18.18

(DI - ÐupLicate copies available(f) : Trlpllcate cäpi.es avaílab1e
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Flndings indÍaate rhat MT DARITNG, I{y HAII{BuBGER and

THE OursrDERs úrere both read by exactly half of the sampre.
Three titLes by Paul zindel (¡rr oanr,rNc, Mr HAMBIIRGER, THE

PIGIvIAN and I NE1¡ER IOVEE YOUR lnltp) feature ín the top seven
most frequently read novels. For nj.ne of the twelve titles
listed, duplicate or trr.prÍcate copÈes were avairabLe. Eight
of the twerve tltles risted feature å, tê€rr-érge protagonJ.st,
and only one of the twelve fuorks is more than two hundred pages
in length.

Table lr presents the pereentage and number of activÍties
from each category which subjects chose to work wlth.

TABTE l}

AOTTVITTES SETECTION

Activities Tota1 Number 1

availabl-e 
""Ëääã" 

rn Pereentage

WRTTTEN LO g go

vIsUAt to T To
onAt ANE DBAIVTATIC t5 5 33.33

Ffndings indi.eate that oral and, dramatie activlties were ,,..'
not nearly so widely sampled as the nore indlvídual written and
visual actlvities.
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Table 5 presents the frequency and percentage

written activities with which subJeets chose to work.

TABTE 5

ÏTRITTEN ACTTViTTES SELECTION

No. Frequency
Percentage of

written activities
undertaken

Percentage of
total activities

undertaken

I
7

6

9

6

0

3

6

I
0

1

2

3

4

5

6

7

I
9

Lo

L5 rO9

L3.2O

LL.32

16.98

LL.32

0

5.66

]..1.32

:J-5.og

o

6.11

5.3h

b.58

6.87

h.58

o

2.29

l+.58

6.11

o

Findings indicate that Vfritten Aetivity l+--a IIüANTED

poster for the novelts hero or villaín--lvas the most frequently
sel-ected of written activitles, whiLe Aatívltfes 6 and lo--an
advertisement for the book, and part of the nover toLd from an

aLtered viewpoint--were avolded by all subjects. All other
aetivlties except Aetivity 7--a re-writing of the bookts final
pages--nere ehosen on more than five occasions.
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Table ó

aetívities with

presents the frequency and percentage

which subJects ehose to work.

TABTE 6

VÏSUAI ACTTVTTTES SELECTTON

of visuaL

No. Frequency
Pereentage of

vlsual actívltÍes
undertaken

Percentage of
total actlvitles

undertaken

I
2

3

l+

5

6

7

I
9

10

7

2

o

L

10

3

o

5

4

0

2L.87

.6.25

o

3.L3

3L.25

g.3g

l-5.62

L2.5O

0

5.31+

L.53

0

.76

7.63

2.29

3.85

3.O5

0

Findings indÍcate that Activlty 5__an ortginal cover
for the book--was most frequentl-y chosen by subjects as a
visual actlvity, being chosen at least twice as often as any
other vLsual actlvity wÍth the exception of Actlvity L__a

poster advertising the book. Aetlvities 3, 7 and IO__a comic_
strip version of a chapter o¡r the entire bookr, a poster
íllustrating settings, and ilLustrations of grouped. charaetgrs
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from different novels respectÍvely--y¡sre attempted by no one.

Table 7 presents the frequency and percentage of oral
and dramatic activities with which subjects chose to work.

rABtE 7
ORAI AND DRAMATTC ACTTVTTIES SETECTION

percentage^of oral percentagê ofNo. Frequency and dranätru-.õãii'- rorar aetivitiesíties undertaken underbaken

10

?7
30
LO
50
6o
7g
8zj
90

107
11 3

t2h
L3o
140
J.50

L5,21

0

0

0

o

5h.3h

o

L5.2L

6. jz
g.69

o

o

0

5.34

19.08

5.3t+

2.29

3.05
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Findings lndlcate rhat Activity 8--a thirty/sixty
second radío/TY advertisement for the nover--was highly popu-

Lar as a ehoiee. Not onJ-y was it the most frequently chosen

of oral and dramatic aetivftfes, but it was also the most ,,,',

frequently chosen activity of any kind. rt should be rernem-

bered, however, that this item, as werl as the other oral
and dramatic activities, encouragedl group work; thus a single ,,,,.

presentationfrequentIyfnvoJ.vedmu1tipIecho1ceoftheactiv-
....-. .':ity.

Table I presents ltenized resr¡rts ín pre-test and

post-test inventories for each member of the sanple, and ühe

recorded ehange.

FindÍngs ind,icate considerable diversity in seores

from item io ttern, not only by the sample as a whole, but by ,

individual subJects. change in score betaeen pre-Èest and

post-test returns shovrs a simiLar variety.

Chanees Ln Samp1e Score

Response to Pre-test and Post-test Inventorv

Tab1e 9 shows pre-test and post-test results for the
complete sarople, ranked, according to score and change in score.
The findlngs indicate positive change in. all but tt¡ree itens.
rtem L shors the rowest score of aLr items, with a totar ug -l+,

while Item 2 shows the highest score wíth +25.
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TABLE 8

PRE-TEST AND POST-TEST INVENTOBY RESULTS
BT TNDIVIDUAL SUBJECT AND I?EM

Sub-
ject

ïtem I Item 2 ïtem
Pre-test Post-test Change Pre-test Posü-test Change Pre-fest Post-test Change

A

B

c

D

E

F

G

H

ï

J

K

L

M

N

o

P

a

R

s

T

u

v

0

+1

+l_

0

;-l

-3
+1

0

-1

-2

-1
+1

o

o

+1

+h

0

0

-2

-2

-1
+1

t't'
4

6

l+

2

2

2

4.

2

I+

l+

h

3

2

t:
1

2

&

l+

6

3i
hl
l+i

-t
+2

+1

+1

-L
,,'0

0

0

#a

0

o

-1
+2

+2

0

+3

+h

+2

+2

+2

+h

+1

l+

5

l+

l+

6

5

6

l+

b

5

5

li
t;
l;
l6

6

l+

6

0

+2

-1

0

0

0

+2

o

o

0

+1

0

+1

+2

o

0

0

+1

+2

+2

-1

:L
Total 93 89 -l+ 72 97 +2j r05 5 +L0

cont d
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Table I (conttd)

Sub-
ject Item Ir Item 5 Itern 6

Pre-
test

Post-
test Change

Pre-
test

Post-
test Change Pre-

test
Post-
test Ghange

2

7

7

4

I
6

I
6

2

h

1

T

h

l+

2

4

1

3

2

6

ãltl
2l

+2

+1

o

+1

-5
+1

o

o

0

+2

+3

0

0

+l
o

0

+3

+3

+t+

+2

-1
0

+1

+1

o

0

o

o

+1

-1
o

+1

+4

0

+2

+1

+3

0

-L
+4

+2

0

0

0

3

7

7

l*

l_

7

I
6i
5l
:l
),I
6l

tl
:l
:l

iI
ill

6

7

I
6

I
2

I
1

2

7

l+

2

?

3

?

5

5

5

6

l+

6

+l
0

o

0

0

+1

o

o

+3

+2

+b

+I

+2

-1
+5

-1
+J

+1

+2

-¿

o

rotar I 68 I s5 I *rz ll ez f rol I *re il zz I se I *rt
(cont td)
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Table I (conttd)

Sub-
ject

rtem 7 ll rrem g Item 9
Pre-
test

Post-
üest Change Pre-

test
Post-
test Change Pre-

fest
Post-
test Change

+1

+1

o

o

-L

o

o

+1

o

0

+2

-1
+1

+2

t'l
0

0

+2

+2

0

+1

o

6

7l
2l
,:l

tl

5

7

l+

5

3

7

l+

7

6

6

6

6i
7l
:l
7l
:l

tl

-1
o

+2

-2

-3

0

0

+1

0

+1

0

0

+1

+1

+1

o

+1

o

o

+2

0

-2
Total- 72 8rl +L2 L26 t31 +5 L2t+ L26 +2

(cont rd )



Tab1e I (contfd)

Sub-
ject

ïten 10 Item 11 Iten 12
Pre-test Post-test Change Pre-fest Post-test Change Pre-test Post-test Change

A

B

Ð

E

F

T

U

V

r
J

K

t
M

N

0

P

a

n,

s

+1

+1

o

0

0

+2

+1

+1

+1

-2

o

0

o

-1

-1

0

-1
0

0

+2

+2

-1,
TotaL 105 111 +6 1,29 L28 -1 101 106 +5

sont rd
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Table I honft)

Sub-
ject

ft,em 13 ftem Itr Item 15
Pre- Post,- 0hange Pre- Post- Change Pre- Post- Change

ill
Il:
il"

t,ll

tl+

iltlj

I

o

+1

o

-1

o

+1

o

0

+1

o

0

0

-1
+2

0

o

+1

0

+1

o

+2

-1
Total t26 L3t+ +B 86 89 +3 115 121 +6

eont
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Table I (cont td )

Sub-
ject

Item 16 ïtern 17 Iten 18
Pre-
test

Post-
test Change

Pre-
test

Post-
test Change

Prê-
test

Post-
test Change

l+

I
3

4

6

7

7

6

6

6

6

6

h

3

5

5

6

6

7

6

7

7

A

B

c

D

E

F

G

H

ï

J

K

t
M

N

0

P

a

R

ù

T

U

V

7

7

+3

+6

+1

0

+I

-3

o1
+1 i

;îl

.;l.;l

:li

til

4

4

5

4

6

2

I
6

4

l+

I
3

1

h.

5

2

I
6

l+

l+

lt

It.

5

2

4

5

I

+1

-2

-L
+1

0

+1

+1

-3

0l
0l

+3 
1

;l

7

5

I+

6

l+

h

6

?l
:l

tl

-L
+1

+1

-1
+1

-1
CI

+1

o

-1
0

-1

0

+1

0

0

0

0

0

o

0

-L
Total r.18 L32 +14

ll ,, l'o +11 Ljz L3r -1

cont td
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Table I (conttd)

Sub-
Ject

ïten 19 ïtem 20 ïtem 21

Pre-
test Post-test Change Pre-

tesü
Post-test Change Pre-test Post-test Change

A

B

c

D

E

F

G

H

ï
J

K

t
M

N

0

P

a

R

s

T

U

V

3

I
3

6

7

h

3

l+

5

Ib

7

7

2

7

6

7

h

4

7

l+

3

6

7

A.

6

+3

+6

+1

-2

o

0

0

+2

+2

0

-1

0

+1

0

+1

+5

0

0

0

0

o

+1

l+

5

6

4

5

I+

h

5

ll

+1

+2

o

+1

-2

o

+1

+2

-L

-L

-1

o

+1

+2

+1

0

0

0

0

o

o

+1

7

6

6

7

7

7

7

7

7

6

7

6

lï,
t',
I'
l6

6

7

7

7

7

7

7

7

7

6

7

6

-1

0

0

-1
o

0

o

+1

0

o

-l_

+1

+1

0

o

0

o

0

o

0

o

o
Total 108 r27 +rg 110 TLz fl Lt+3 0h3

eont td
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Tab1e I (conttd)

Sub-
ject

Item 22 ftem 23 Itenn 24

Pre-
test

Post-
test Change Pre-

test
Post-
test Change Pre-

test l::l- change

A

B

c

D

E

F

ñ(¡

H

ï

J

K

t
M

N

0

P

a

R

ù

T

U

v

5

7

b

l+

I
7

I
6

6

7

7

7

5

7

5

6

7

6

t;

lï
[::

io
0

0

+1

0

+1

0

0

+2

b

7

l+

I+

l+

2

7

7

6

7

7

6

7

6

7

7

6

7

7

6

7

5

h

7

5

7

l+

5

7

7

6

7

6

7

7

6

7

7

5

7

7

6

7

6

0

0

+I

+3

0

+3

0

0

0

ol
-1 I

+rl

:l
:l
-:l
ol

.ill

3

2

3

h

I+

I+

3

2

l+

5

I
2

lþ

I
l+

5

3

h

l+

4

6

h

ll
ltl
lr

h

2

7

l+

h.

5

I+

l+

I+

2

+2

+Z

0

o

-I
0

+I

+2

o

-I
+3

+2

0

+1

+3

-1
+1

+1

0

0

-2

-2
TotaL 1ltt LL8 I +l 130 L37 +7 76 gl +11

cont rd
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Table I (conttd)

Sub-
ject

Ttem 25

Pre-
test

Post-
test Change

:[:

II :
: I ;
tl I
ïl ;
:l :
l,l ;
,, 

I ;
Total- 109 119 +L0
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PRE-TEST AND POST-TEST SAMPTE RESULTS FOR TNVENTORT TTEMS

Before rr After Rank Rank

1

)

3

h

5

6

7

I
I

10

11

T2

13

Ll+

L5

L6

L7

18

L9

20

2t

22

23

2h

25

21(a)

19

14.

24

L7

18

25

5(a)

'9

L5

7

l_6

3

21(b)

10

4

20

5(b)

I
13

I
12

¿

23

11

_l+

25

10

L7

18

2T

L2

5

¿

6

-1

5

I
3

6

L4

11

-1
19

7

o

h

7

11

10

25

I
Lo(a)

5

,T+

2

7

17(a)

2L

15(a)

23Á)

17(b)

L2

20

Ii:"(6'¡"

6

8(a)

23 $)
3

13(a)

22

19

13 (.U )

I (b)

10(b)

93

72

105

68

87

77

72

L26

L2l+

105

L2g

101

L26

86

115

118

79

L3z

108

110

L43

11l}

130

76

109

L7

23 b)
1¿¡ (a )

25

18

2L

23 bl
5(a)

: t'7

14(b)

4

16

5(b)

1g

9
.l
et

2A

2

L3

LL

I
t_0

3

22

L2

89

97

tL5

85

105

98

8/+

13r

L26

111

L28

106

L3b

89

LzT

t32

90

13r

L27

LL7

r4.3

118

137

8Z

119
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rt shourd be noted that in items such as 11, 1g and
21, the pre-test attitude seore is extremely hlgh. Thus,

while these ítems eontinue to score higr¡ly in post-test
results, they hold a row rank in measurement of score ehange. , l

whiLe arl itenrs sought to measure attitude to novels
and nover reading, resurts indicate that response, both by
the sample as a rryhoLe and by the indívÍduar- subjeet (see Tabre 

.,,r,,
8) varied from iten to Ítem. hrhat follows is a brief cor- "

sideration of possible reasons for score change in each of ,'.'",'

the twenty-five items.

1. rtïn school, we study too many/too few novels.
Pre-þest post-ÞegL ChênEe

93 89 -t+

when compared with pre-test scores, post-test scores
on this it,em show the_ r-argest decrease of aII inventory items.
The fact that the sampre had just conpleted a ten-week pro-
granme based excrusÍvery on novel read,ing seems tikery to 1.. 

..

have played a roLe in the lower post-test returns. rt shourd .',,,,,
be noted, hovrever, that only eíght of the twenty-two sr.r,bjects
repor0ed lower figures for this Ítem.

2. nOutside classr-{ never/very often talk with ny frlends , ...-about stories flve reaâ.n -'*v¡¡sv :r: '

Pre-test post-test Chanee

?2 97 +z,s
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Post-test figures for this iten show the greatest
sample gains of any iten in the inventory. The programme

clearly had a positive inpact on subjects, and this carri.ed
beyond the LinÍts of the crassroom. Desire for peer guidance
in reading choíce, as welr as increased enthusiasm for the
materials themserves, nay welJ. have played a role in this
i.ncrease.

3. 'tÏ thiTk. people who read novers tend, to be 'ery boring/.very ínteresting.rt
Pre:test Post-test Chanpe

105 115

whil-e pre-test scores averaged crose to five on the
seven-pofnt scale, post-test returns for this ítem shovred a
markedly more positÍve attitude toward,s nnovel_-readers. n To

some degree the increase nigþt be explained by the fact that
subjects, after the progranme, saw themselves as nnovel-read-
ersn and were naturarly reluetant to LabeL themselves as
unÍnteresti.ng people. More important, however, is the fact
that they víewed such people, whether themselves or others,
with fnereased interest.

l+. ItThis su¡nmer, f wilL probably read no nsvels/rnany novels. n

PosË-test ChanEe

85 L7

Again, the sample score shows consLderable increase
in post-test results. This is signifícanü, in that the iten

10

Pge-test

68
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assesses ühe extent to whlch subJects see novel-r€adl.ng es a

worthwhlle activity durlng a tradltlonally Don-school-actlvlty
tlne perlod. rt should be noted, however, that while the
increase is seventeen points, the pre-test sanpre score for
this lten::is the r.owest of arr i.'ventory f.tems.

5. nReadlng a novel is neverr/always the best form of enter_tainmenr that aan be obtâineã'õnãäpfy."- ---'{ v

pre_tesü post,_,þest 0hanee

8? 105 18

Post-test figures for thrs item registered one of the
four largest gains in the inventory. onry two subJects seored
less positively in ühe post-test inventory, and one of these
moved fron seveR on the seale in pre-test to six in posü_test.
elearry the progranme herped the sanpre to see that readlng
can be a souree of entertalr,ment or enJo¡ment, and that lt ls
financiaLly accesslbr-e. This r.s particularJ-y noteworthy, la
that this developed pereepti.on of the novel as something to be
enJoyed rather than endured or analysed was one of the major
ains of the progranmeo

6' ttGÍven the choice, I-":ll1-arways/ngver 100k rhrough afriend rs reeo¡d éoil.ect,ion ueiär'e--iootrng through hiseoLLeetLon of novels.n
Pre-test post-test Chanee

77 98 2L

Tbls item sesred the second largest r.ncrease of any
Ltem Ln Èhe f.nventory. slnce subJeets ïrere asked to choose
between Lnterest in noveLs and fnterêst Ln a eon¡mon and socf-
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ally aceeptabre teenage pastÍme--musÍc--the fncrease is al_r the ,,, ,

i more signiffcant.

7 . nlf I had_ren_l:ll*ry,, ï would never/always spend pafü ofit buytng a paperbacÉ noveL.n

Pre-test post-test óh"oo"

72 8lr 12 
":""'-:fnerease for this iten indlcates a small but funportant

positlve shift in sanpr.e attrtude. The iten examr.nes subject
wt*ingness üo spend none¡r on novers, thus asking for practrcar 

.,:,_r,,r:,.proof that subJect f.nterest in novel readlng Ls real-. rt should :'::¡':::':

be noted that of ei.ght subJeets registerlng no ehange ln atti- ,,,',.,,': '.''

tude, one remained constant at a seore of sf_x, and three at a
score of seven on the scale

8.nBeadingr¡ove1s1sa1ways/neveratota1Ìvasteoft:lme.a

Pre-test post:test Ohar-lee

L26 13r 5

A sna1l increase was regietered by the sappre for this
ltem. This was perhaps due in part to the high pre-test sanple
score- The item ranked fifth in both ppê-têst and¡,posü-test 

,. ::::.,:.;
. :,.:.t,-.:..:t..scores for a1l Ltens. SubJeets appear to have been aware to a :,. 

,, ,.,,
e onsld'erabre extent before ühe progranme that novel-readiag has ,,'..'.,'.. ''

worth, with the progranme heightening thfs aürareRess to a very
mlnor extent.

9. nltlhen someone starts tarking about a no,vel he or she hasread recenrÌy, r'm usuarry"vãry uo;"e7;;"y"i"ãå"à"red. n

Prg-test Þost-test Chanee

Lzt+ L26 2
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The very small increase for this ftem woul_d seem to
contradlcü findings for rtem 2, which examined the amount of
subject di.scussion of books outside class, and whlch scored
the greatest sample increase of any inventory LËem. However,

thie nay be explained to some extent by the fact that pre-
test sampre score was once agaín hi&, with fift,een subjects
registeríng a score of six or seven on the scale. Thus ln the
nrajority of cases slgnificant íncrease was dtfficuLt or impos-
sibl-e.

10. riPeopre wþo þuy novers are wasting their money/spend-Íng wlsely.tt

Pre-test Post-test Chanee

105 111 6

The sanpre showed onry a small positive gain for this
ítem, with both pre-test and post-test sarnpre scores ranking
fourteenth. since the pre-test sample score was not markedry
high in this case, it would appear that subjeet attLtude was

largely unaffected by the progranne ln this instance.

l-1. ttPglnq a member of the p-ublic library ls a waste oftíme/a very good Ldea.il

Pre-test Post-test ChanEe

Lzg 128 -1
change for this item was one of the three rowest in

the fnventory. The fact that novers Ìvere readily available
during the progranme may have contributed to the samprers
lnaage of the library as being irrelevanÈ. High pre-test
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seores, however, probably played a &ore inportant ro1e. Four-
teen of the twenty-two subjects scored seven on the scale for
this item in pre-test returns, naking any increase for them
impossible.

L2. Itrf a p-erson can do something else a4d chooses to reada novel, he is probablv v""f "tüpiäzi";;"i;il1iis;;;:'Pre-test post_test ChanEe

101 l_06 5

Despite the fact that the pre-test sanpre score is
not unusuaLly hÍgh, subjects showed very r-ittIe galns for
thÍs itern. subJects may have rear_ized that novel readÍng is
not necessarlly an indication of either Ínterrlgence or stu_
pÍ-dity. rn both pre-t,est and post-test resurts, subjects
scored on average between four and five poinÈs on the scale.

L3.

Post-test ChanEe

-
I

frrf all the novels in the worrd were burned, peopre-would ser arong rar beür""/ã"irä;'; ö;"r loss.H
Pre-test

:t26 L3l+

Here again, sampre seore change was smar-r. To some
degree, thls is attríbutable to the fact that fourteen sub_
jects scored six or seven on the scare in pre-test inventory
returns, thus J-inoÍting the possibilities of marked sampre
change. subjeets, however, do appear to have been aware at
the programmets conmencement that nover-s have considerabr.e
intrinsic value. The progra¡ume itserf appears to have
enhanced this awareness to only a nínor extent.
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'.'1Ir. nlüh"3 4 e"t *. Jgbr-r.hope ir has nothrng ro do wlrhbooksr/a-great"aeåf to äo with-boäk".o
pre_test post_test Chaprre

86893
change tn thls iten ¡{as negltglbJ.e, and sampJ-e scores

'.":.

renained' low in both prê-test and post-test resulte. C1early, 
':': 1'

the programme dld i-fttle to alter subjeat eareer prans to the
pof'nt where they wished to work with books, subJect seore.; 

,,,1'',r,,average for both pre-test and. post-test Lnveatories on this ,,,1 ,¡,,1

iten remained at a neutral four on the scale. ,.,,.
. i.,.. _,.:,,

L5' tff8r*:.who read a lot are usuarlv verv chtldish /verv
Fre-gest posü-test Ghanee

u5uL6
this iten alss shows r-tttle posltive inerease. rrrhile

pre-Ëesü scores are reasonably high, the potential for deveL_ ,

opnent of positÍve attltudes toward,s the maturtty of nreadersrr
dfd not nateriar.ize. The programme did rlt,t,re to change sub_
Jeet vLews whlch renaf.ned eonstanü at aa average between ffve . , ,::

::,: r-::1:::. :and six on the scale . 
,::.. , .j,

ló. ttMgst ne¡ryIe who spend rei.sure tf.ne readlng novers
å*i:rr/nèver do sä because ¿h"t;;" tryiãË iõ'ãn""

Prê-test post_test Chanee
lt g L3Z r4

Desprte a falrly high pre-test sanple score, thls
item registered substantiar positfve change. prior to the
prograrmer subJects eppear to have been ar{are that novels
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can be a source of genulne lnterest for at least some people.
The progranme strengthened this belief to a consi.derabr-e
extentr partly no doubt through the subjecüsr own experlence
with reading during the programme and partry through observa_
tion of their peers. The fact that fourteen subjects regis_
tered a pre-test score of six or seven on the scale makes
the sanple gaÍns for this item even more noteworthy.

L7 . ttcompared to mos.t novels, rnost shows on TV make al-ot nore sense/nuch iess sense.rr

Pre-test Post-t,esg Chanee

79 go 11

subjects registered sone posÍt,ive change for this
item' To some extent, the progranme appears to have helped
convÍnce subjects that novels do rrmake senseft__presunably
when compared with their experience of the real worLd. rt
should be noted, however, that the pre-test sarnpre score was
qulte low, being ranked t!,üentieth. post_test sampJ.e score
for the item, despiüe the ereven points inerease, ranked
fwentieth also,

18' ltR'eading novels can benefit nobody/everybody.rt
Pre-test

tlz
Post.-test

13r

Chanee

-
-1

The sample scored this Ítem one point l0wer in
test than in pre-test, making it one of the three ftens
the inventory whieh register negatÍve change. This was

post-

fron
per-
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haps due in part to the very hlgh pre-test sanple scor€--
the second largest of all Ínventory items. Thirteen subjects
registered a score of sÍx or seven on the scale in the pre_
test inventory, thus heì-ping minimize the possibil.ity of
positive change in post-test returns. subjects elearly
understood t,he merÍts of nover reading prlor to the pro-
granme, and this understanding remained largely unchanged.

19. nÏf I had never read a novel i¡ ny life, f wouldprobably be a Iot better off/a rót worée off.ñ-
Pre-test Post-test Chanr"e

108 t27 L9

Positive change in post-test results for this iten
was third largest for any item in the inventory. subject
appreciation of the vaLue which novel_ reading can bríng to
their lives appears to have been eonsiderably hefghtened in
the course of the progra¡nme. Thfs is significant in that
the emphasis in the itenrs wording is üore on the rasting
effects of nover reading rather than on its sinple entertai.n-
ment va1ue.

20. ItPeople who read a lot_ of novels are usuarly alr-mixed up/vetry clear thinklng.ñ-
Pre-test Post-test ChanEe

110 117 7

Positive sanple change for Èhis
L2 and 15 which examjne a similar aspect

item, as for ftems

of subJect attitude,
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is smaIl. Average subjeet score for the pre-test lnventory
on this item was five on the scale, and it changed little as
a result of the programme. c1ear1y, subjects tended to have
a reasonably favourable view of readers, but refused to see
such people as necessariry outstanding intellectually.

2L. Itrf r arere a parent anq sgw my chÍld interested in
;Îåj:åå.novels, 

r would be värv- aiõ.¡;"1;t;,ili""y

Pre-test Post-test ChanEe

f,l+3 Lb3 0

Findings for this item are interesting in that sanpre
scores are preeisery the sane in both pre_test and post-test
results. rn additlon, the score is the highest of all i_nven_
tory ftems in both pre-test and, post-test results. with an
average subject seore of six on the scale, the sarnple indicated
very strongly that Ëhey were capable of understanding parental
pleasure in the presence of a Irreadingn child. Since this
pleasure might reasonably be assumed, to stem from interest in
the child f s acadenic eareer, subjects appeared to have fait,h
that such a link between interest in nover reading and suecess
in school dld in fact exist. This faith remained unaffected
by the programme.

22. nff I Eot aI woufd be

Pre-test

-

novel-{o" my birthday or at Ohristmas-very ctisappointed/very pleased.n '

Post-test ChanEe

1t_4 118 tt
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sample score showed a smalr increase for this item.
Pre-test scores averaged just over five on the scale, indicat-
ing a reasonably positive attitude towards receiving a novel
as a gift. The relati-vely insigníflcant change in post-test 

,::,: ,:

scores might result from subject realization that a paperback

novel i-s a very inexpensive gift, easiry within the subjectrs
ovün purchasing po!úerr and thus lacking the quality of nspecial- 

,,, ,,
nessrt associated with a birthday or christmas gift. "1,',,

,' 
tl',,23. nï think publ-Íc rlbraries are aLways/never a waste of iì'

taxpayerst money.n

Pre-test Post-test Chanee

130 Ð? 7

sample change for this item is also rerativery nÍnor
IIere again, pre-test scores were high, wlth eleven subjects
scoring seven on the scale and five subjects scoring six,
maklng outstanding positive change virtuaLly impossibre.
This corresponds c]-osely with pre-test results for rtem 11,
which arso examines subJect attitude to l-ibraries. subjeet ,,,.',,,',.

attitude in most cases seems to have been highly positÍve ',.,,.'.
.':'.:.'.:.'

prior to the prograrnme, and to have been reinforced very
slightly by the progranme.

2l+. rtlfhen they tark about tþe enjoyment to be had from ,',,,, ,,',reading, teachers usually eiaþgerater/under-¡¿[!.ri :'i"'

Pre-test Post-teg! ChanEe

76 s? l_r
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Flndfngs indieate that sanpre attitude towards thf.s
iten was rather &ore posftive after the progranme. rt should
be noÈed, however, that the pre-test sanpJ.e seore is one of
the lowest for any iten, ranking trüenty-second, and that it
ranks even lower--at twenty-thlrd.--in post-test returtrs. The
progranme ¡uould appear to have lnfluenced the subjects, falth
in the teaeherts wor*l regardlng reading and enJo¡ment, but not
markedly so.

25. ttrf ry parents told some vlsito.rs that r read a Lot of-'novets, r wourd feer insurt,ed/¿ãBpri;""tããlä *

Pre-test post-test Change

log 11g l_o

change for this sanpre was arso relatr.veJ-y srtghü,
but pre-test sample seore indicates a quite posltl.ve initlal
attftude. To a snall degree, the prograene eppears to have
developed more posltive attitude regarding serf-lmage as a
nread,er.r there is en interesting contrast between thfs rtem
and rtem 21, which also examfaes a ehird-parent rerationship,
but with the subject in the role of parent raüher than ehiLd,
as in thi.s item. Itlhereas response to an iten such as rtem
21' reganling other young peopre and readrng is strongry posi-
tlve, 1t tends to farl when the same kind of questlon is
directed at the subJect hLnself.

Table r0 presents change for the sampre between pre-
test and post-test scores on ltems l, h, L5r ZO and 25 fron



the inventory. These items ínvestigated sample attitude towards
reading of large amounts of fiction.

TABIE 10 
i

FBEQUENCY AND PERCENTAGE OF ATTTTUDE
CHANGE SCORES ON SELECTED TTEMS

(EïTENSTVE FrcTroN READrñci

Nunber of Subjects

Positive Negative

7

11

7

9

1¿¡

31.81

50.O0

31.81

40.90

63.6j

3r.81

40.90

54.5b

40. go

]-3.63

lten
Num-
ber

I
I+

I5

20

25

Percentage of Sample

Positive Unchanged Negative

36.36

9.Og

]-3.63

18.18

22.72

Category . iScore l+6
36 J5 Lg.3g

Findings for rte¡n r indieate that a greater numer of
subJects Íncreased in negative feelings towaïd,s the amount of
fictlon studied in school than rernained unchanged or developed
more positive attitudes. Almost two-thirds, however, urere

either unchanged or more positive in their attitudes towards the
number of novels studied in the classroom.

Ðata for rtem r* show the progranme as having a positive
effeet on exactly half of the samplers intentions regarding the

b3.63
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amount of reading pranned for the summer. Arnost as urany

registered no change, however, with a very snall number shov¡_

f.ng decreased readfng plans.

Aecording to the ftndlngs for ften lJ, the progranme 
,:,t,:,rr,,:,.,:

had no ef,fect on the attftude of a naJority of subJects
towards peopLe who read a great deal. Ratber less than one
third expressed increased respect for the naturíty of such 

.,,;.,,,,,.,,:,,peopLe, wf.th a small minorlty indlcatfng decreased respecto :.'::'::

Iten 20 explores subJeet attitude towards the elear- ,..,,:,,,,1,,,,,

thlnklng abtrity of peopre who read. a great dear of fictf.on,
and flndings fndLcate a sLrnirar trend üo rtem 15. A srnall
number of subJects herd such people in rower esteem after the
progra¡nme than before. The large naJority, however, showed
unchanged or Lncreased respect for the mental powers of stroh
people, with numbers evenly divided between the tlro vlews.

whether subJecüs wourd feer insurted or compJ.imented
tf a parent remarked on the large amount of readLng they dld 

,. , , ,,Ls Ínvestigated in rtem 25. Findings show a er.ear naJorÍty 
':,;:: 

:,',ì::
. :: .:.fee}ing more posLtivery toward,s such remarks at the eompretion ,,,.,.,.,,

of the progranme than at Lts com'encement. Less than one
quarter of subjects Índieated a more negative attltude towards
SUeh pafentaì. COfnment 

i, ,,,,: 
,.,,:,,:Overall ftndings show that nore than lrO pereent of . . :. .

subjects registered more posftLve scores on ftems investi-
gatlng attitude to¡read,ing a large number of novers. over 35
percent, however, showed no ehange, whr.le less than z0 per-
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cent indicated more negative, attitudes.

TabLe rr presents the change between pre_test and post_
test scores for ltems 2, 9 and, Z\. These Ltems sought to
explore the attitude of subJects towards infornaL diseusslon of
ficüion.

TABI,E T1

FBEQUENCT AND PERCENTAEE OF ATTÏTUDE. qHANcE scongs oN sulucino iiÈ¡d-
( rnroiìMAr, oiseu-dsiõñîË- rrcrroN )

The flndings for rten 2 indfcate that a raaJorlty of
subJects dlscussed novers they had read more frequently after the
progranme tha¡l before. Just over one quarter of the sanpre remaLned,
ur'raffected in this regaæd, while Less than one fÍfth reported
decreased book conversatÍon.

Iten
Nun-
ber

Number of SubJects Percentage of Sanple

Fosltive Unchanged Negative PosLtive Unehanged Negative

2

9

2l+

13

I
1o

6

10

6

3

l+

6

59.ag

39.36

l+5.1+5

27 .27

l+5.45

27 .27

L3.63

18.18

27 .27

CategorT
seore 3L 22 L3 h.6.96 33.33 Lg.69
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The effects of the programne on sample Ínterest Ln
listenfng to someoRe erse tatk about a book he has read are
reported in ïtem 9. Flndings indicate that almost harf of
the subJects were o".if"rted by the progranme in thtrs respect.
0f t'he renainder, however, tvrice as rnany expressed increased.
lnterest ln lr.stening to sueh a person as showed deereased
Lnterest.

ïtem 2l+ reports change in the extent to which subJects
aecept the teaeherrs vrord regandS.ng the enJo¡ruoent to be found
in readlng fiction. Findfngs show that armost harf of the
sarnple expressed lncreased faith fn teact¡er estlnation of read-
ing pleasure. The renaÍnder were equally dlvided between those
unchanged 1n thelr views and those wfth decreased trust in the
teacherts word sn this natter.

Ffndtngs indicate that post-test scores for the cate-
gory were more posltive in over /+5 pereent of cases. Exaetly
one third of the sampre remalned, unchanged Ln attftude while
less than 20 percent reported more negative attitudes.

Tabre 12 presents registered, change in sanpre response
to those lnventory itens exploring attitude to reading ln con-
nection ¡ryfth serf, and iüens exproring attitude to reading in
conneetion with others.

Ffndings indicaüe that the programme had l-tttle nega_
tive effect on stud,ent attltr¡de to reading, either r.¡r corunec-
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TABI,E ].2

FNEQUENCY AND PERCENTAGE OF ATTTTI'DE CHANGE SCORES. ON INVENTORY. TTEMS TN TER¡,ÍS OF SET,F AND OTI{ERS

Refer-
ent

Iten
Numbers

Nunber of
Responses

Percentage of
lùesponses

Posi-
üLve

Un-
changed

Nega-
tive

Posí-
tfve

Nega-
tlve

SEtF

OTTTERS

L,2th16r7 rg,
Lh rLg r22 ,25

3 r5 r8r1or1r,
L2 ,L3 ,15 ,L6,
17,18, 2Q,2L,

23,24.

95

115

88

L52

37

eO

,+3.18

)I+.81þ

l+O.OO

46.06

16.81

19. Og

tion wlth self or wi.th others. There was a greaüer growth in
posf.üfve response towards readlng and self than reading and
others, but a subsüantlar pereentage of responseE showed no
change under both headf_ngs.

TabLe 13 shows prê-têst and post-test inventory ff.gures
and their anarysis r¡sÍng the wÍlcoxon signed-rank nethod.

The ffndings indicate that the programme had a hi.ghry
stgnlftcant positlve effeet on the attítude of the sampre to
fictLon.


