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ABSTRACT

The purpose of this study was to ascertain if the
ratio of capitalized and punctuated modified T-units to the
total number of modified T-units (capitalized, punétuated,
or_otherwiée),.found in the narrations of grade two students,
would differ between an experimental and control groﬁp as a
fesult of teaching specific punctuated and caﬁitalized noun-
verb sentence patterns,

v Two matched groups of nineteen students were formed,
basea 6n the analysis of modified T-units in the pre-experi-
mental narrative‘writings of an open area classroom. The

- experimental group was taught combinations of the noun-verb
pattern for six weeks. At the end of that time the narrative
writings of the two groups wéfe COmpared. :

The results, analysed by means of a sign test,rled to
the conclusion that the teaching of punctuatéd and capita-
112edAnoun-verb sentence patterns did not seem to have a. |

significant effect on children's narrative writings.
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CHAPTER I
INTRODUCTION

- It has been well documented that school age children
are competent in the use of oral language. "By the age of
_thirtj-six_months some children_are so advanced in the con-
struction process as fo produce all of the major varieties of
English sentences up to a length of ten or eleven words, "%

However, these same school age children have not been
shown to be as proficient as writers of the language.
Although they are drally competent upon arrival at school,
-most must be taught how to express the English 1anguage in
written form, It is the’task of the school to help the.child
‘transfer his thoughts from the oral sphere to the written
fdrm. The majority of children require instruction in this

- task, - In general, children need help'in learning how to |
write sentences and this study explored one way of trying to
facilitate thevtask fby utilizing a sentence pattern which'
has been found to be in a high frequency paradigm in both the

IRoger Brown and Ursula Bellugi, "Three Processes in o
the Child's Acquisition of Syntax," in Language and Learning:

Investigations and Interpretations, ed., Dolores Burton
(CaMbridge: Harvard Educational Review, 1972), p.39.
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oral and written syntactical patterns of grade two children.

Significance of the Study

A great majority of primary children have been shown
to have problems writing complete capitalized‘and‘punctuated
sentences,'as evidenced by Harris3, Huntu and Mazur®. The
"Back to basics" movement which has surfaced in educational
circles seems To be a reflectionvof a felt need that there
muSt be a balance between viewing a discipline as art (a
creative act) and as skill (mechanics and knowledge).

Because of the sentence-writing problem mentioned
~above, this study attempted to.experiment with'a method of
teaching a speoific capitalized and punctuated sentence
pattern, Other studies, such as those by thts and Loban7,

- have experimented with maturity of sentence constructs; but

2Roy C. O'Donnell, William J. Griffin and Raymond C.
Norris, Syntax of Kindergarten and Elementary School Children:
A Transformational AnalysIs (Champaign: National Council of

. Teachers of English, 1957); P.T4.

| 3Richard Braddock, Richard Lloyd-Jones and Lowell
Schoer, Research in Written Composition (Champaign: National
Council of Teachers of English, 1963), P. 37. o

o uKellogg W, Hunt, Grammatical Structures Written at
Three Grade levels, (Champaign' National Council oI Teachers

nglish, s P.52,

: 5Chet Mazur, Young Wrilter's Error Tendency (-:ERIC
‘Document Reproduction Service, ED 134 997, 1976]).

6Hunt, Grammatical Structures Written at Three Grade
Levels,

7Wa1ter Loban, Language Development Kindergarten_
Through Grade Twelve, (Urbana: National Council of Teachers'
oI English, 19706, ' ' ' v




none have dealt with the surface structure correctness of
sentences nor with narrative writing, It is these two

features that made the present study different from others.

Statement of the Problem
The purpose ef this study was to ascertain if the
teaching and'practicing of sentence building, by means of
teaching specific capitalized and punctuated noun-verb sen-
- tence patterné, weuld result in the lncrease of these sen-
tence patterns ih the written harrative compositions of a

sample of second grade children.

Statement of the Hypothesis

The‘study was designed to answer the folldwing question:

Will the ratio of the capitaliZed and punctuated
modified ‘I‘-units8 to the total number of modified T-unlts
(1nc1uding those lacking capitalization or punctuation),
found in the narrative writings of grade two students, differ
| significantly between the control and experimentalvgroups as
a result of teaching specific punctuated and capitalized‘

sentence patterns?

Statement of Theoretical Framework
The study was based on four main premises, The first
awas that the noun-verb sentence patters used for instruc-

tional purposes would account for much of children's

, 8Hunt Grammatlcal Structures Written at Three Grade
Levels, p.21.




writing. Evertts9 found that the most frequently used
patterns in written syntax at all grade levels from grades
two to six were the subject-verb-object pattern and the

subject-verb pattern, O'Donnelllo, in a study of both oral

and written syntax of children from grades kindergarten to
seven, found that most of the main clauses in language pro-
duction conform to the subject-verb to subject-verb-object

patterns, 1In fact, these two patterns accounted for approx-

imately eighty percent of all T-units of the three younger
\ groups of children, '

The second premise was that two of the most common

‘errors found in children's writing (grades one through eight)
" were the omission of initial capital letters and the omission
- ’pf terminal punctuation in their sentences.11

 The third premise held that simple sentences are most
} 06ﬁmon~in harrétion. This premise was based on;a study done
S with third grade children.12 Therefore, narrative writing
&fifi was the preferred mode of writing used for examining the use

" of simple sentence structures,

© 9Eldonna Evertts, The Nebraska Study of the Syntax of
Children's Writingu(-:ERIC'Document Reproduction service, ED
’ 3pooo -

- 10Roy C. O'Donnell, William J, Griffin and Raymond C,
Norris, Syntax of Kindergarten and Elementary School Children:
A Transformational Analysis (Champalgn: National Council of
Teachers of English, 1907), P.T4.

- 1lchet Mazur, Young Writers' Error Tendency.

1210uis V. Johnson, "Children's Writing in Three Forms
of Composition," Elementary English 44 (March 1967), p.26T7.




The fourth premise was the belief that the teaching
of, and practice in using, particular sentence patterns would
result in a greater production of these patterns in the
children's narrative writings. This assumption was based on.
the studlies done in sentence combining. Miller and Ney's
study13_with grade four students resulted in a greater use
of the structures practiced in their writing, Mellonlu and
O'Hare15 showed how the procedures practiced by their
students were utilized in their written sentences., It was
hoped that the patterns taught in the present study could be
meaningfully tabulatéd by the means of a modified T—unit16

ratio count,

Limitations of the Study
The study was limited to a very small sample (N=38)

rof grade two students, chosen'from a second grade open area

‘classroom, The sessions were short (twenty minutes) and

13Barbara D. Miller and James W. Ney, "The Effect of

' Systematic Oral Exercises on the Writings of Fourth-Grade

Stgd?nts,“'Research in the Teaching of English 2 (Spring

14John C. Mellon, Transformational Sentence-Combining:.
A Method for Enhancing the Development oI’ Syntactic Fluency

- iIn kEnglis omposition, ampaign: ational Counc o

Teachers of English, 1969).

15Frank O'Hare, Sentence.Combining:' Improving Student
Writing Without Formal Grammar Instruction, (Champaign:
National Council of Teachers of English, 1973).

~ 0unt, Grammatical Structures Written at Three Grade
Levels, p.21. : — . ——— -
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lasted for a minimal period of time (six weeks). The results,
. therefore, were able only to suggest possible directions of
exploration in the teaching of correctly punctuated and

capitalized sentence structures.

No measurement of ability or achievement level was
taken in the belief that the average classroom contains a

wide variety of levels of achievement. If a method was to

be viable, the author felt it should be applicable to the

"average class",

Two matched groups were formed by pre-testing their
narrative writings and analysing them for ratios of modified
T-units, The experiment was also limited to a ceftain type
| of writing, the narrative mode, This restriction waé placed
on the experiment because nafrative writings of primary aged
» children have béen shown to contain the greatest number of
simple sentences when compared to descriptive and expository
writings.l? Most other related experimenté in syntax were not

controlled for a specific mode of writing, or were expository.

The sentence pattern involved was the simple noun-verb

pattern and its expansions. It was chosen first of all be.
cause Paul Roberts begins his programmes with this pattern,18
Secondly, it is a pattern shown to be frequently

l7Johnson,'"Ch1:Ldren's Writing in Three Forms of
‘Compositions", Elementary English, p.267.

f18Pau1 Roberts, Understanding English, (New York:

Harper and Row, Publishers, 1958), p.l182.




used by young children.l9

As a result of this, for the
purposes of evaluation, the structures involved were limited
to a very definite pattern, as defined by the study.

The scope of the study did not allow for the evalua-

tion of rhetorical effectiveness, As pointed out by Smith,

", . .there is a part of language that can neither be directly
observed nor measured, and that is meaning. 1In contraSt to
surface Structure, the mééning'df 1anguage . « . €an be

referred to as deep structure,"go .~ The design of the study

limited measurement to the physical surface structures of the

patterns. The study was concerned with the correctness of
- syntax and mechanics, as one of the many steps in the compos-

ition process, as opposed to syntactical maturity and meaning.

Delimitations of the Study
v The experiment was designed within the bounds of
certain delimitations., First, due to timetabling of the
classroom involved, the number of lessons and length of |
‘lessons was kept éhort. Second, a heterogeneous open area

classroom was chosen to facilitate the choosing of two com-

parable groups. Third, only one sentence pattern, the noun-
‘verb (subJectfpredicate) paradignm, was utilized in the study,

necessitating an age group which most commonly used such a

19O'Donnel, Syntax of Kindergarten and Elementary
School Children: A Transformational-Analysis, P. 4.

20ppank Smith, Understandjng Reading, 2nd ed. (U.s.A."
Holt, Rinehart and Winston, 1978), p‘71




- pattern in its writings. The primary area provided an
appropriate age level, This particular pattern was chosen

because it had been shown to account for much of young

2l

children's writing. Pilot work on the study also substan-

tiated such a claim,
To facilitate the optimal use of the above sentence
~pattern a written mode which would encourage usage of the

noun-verb pattern was employéd;‘ Lois Johnson's study of

third grade children?@2 suggested that narration would be a -

suitable mode., Therefore, narration was the mode of writing
utilized by the children in the experiment. - ‘

| A fifth delimitation was that variables such as I.Q.,
vreading ability, sex and socioeconomic status were not ,
controlled, The grouping of the sample was based solely on
scores derived from pre-test written samples.
_ " Sixth, afvery simple analysis of the data, a sign
- test, was applied, which Indicated if a sighificant differ-
- ence existed between the control and experimentél groups,

Because this study was considered as being only a

- first Stepvin learning to write correctly written sentence
structures complete with capitalization and punctuation,

two more delimitatlions were applied. One was conéerned with

the act of composing. The author recognized that sentences

210?Donne11, Syntax of Kindergarten and Elementary
School Children: A Transformational Analysis, P. 4.

. 22Johnson; "Children's Writing in Three Forms of
Composition", p.267. : : , ‘ ~
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are not composed in a vacuun, However, for purposes of the
study, evaluation had to beyconfined to.the performance of
- the children in producing a mechanically correct structure.

The rhetorical aspect and processes involved in composing

were ignored. According to Roulet, "For the same reason you

cannot hope to extract an atom from a piece of wood by cutting
23 '

it into ever smaller pieces." so you cannot get deep struc-

tures by ever analysing a surface structure entity.' Therefore,

the study was limited to an analysis of surface structure. -

Definition of Terms

1. Modified T-units. The term T-unit or "minimal

terminable unit" was used by Hunt as an index of the level
of maturity in children's writing. He used it to refer to
sentence-type units, having only one main clause, which ", .
. would be minimal as to length, and each would be grammati-
cally capable of being terminated with a capital letter and
a p.eriod"?LL For purposes of the foliowing étudy, thé term
T-unit, és defined by Hunt, has been limited to exclude all

but those unitskhaving a noun-verb pattern, in a subject-
predicate order. It may or may not have a subordinate clause

attached to it. Because of these restrictions, the T-units

have been referred to as modified T-units,

23Eddy Roulet, Linguiétic Theory, Linguistic Descrip-
tion and Language Teaching, Trans, C,N, CandIIn {London:
- Tongman Group Ltd., 1975, p.41.

kzuHunt,‘Grammatical Structures Written at Three Grade
- Levels, p.21, 1 ’
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As this is one of the more common patterns used at
this age level, the modified T-unit should account for a
large majority of the children's written sentences. The
studies of Evertts25 and O'Donne1126 provided reason to
believe that this would be true.

2, T; unit, For the purposes of this study, this
vterm referred to modified T-units which were complete with
initial capitaiization and end punctuation, ,

3; T2 unit., This term referred to modified T-units

which were either not oapitalized, not punctuated with end
punctuation, or were missingvboth capitalization and
punctuation. | )

4, Tounit ratio scores, This term referred to the

ratio of capitalized and punctuated modified T-units (Ty) to
the total of all the modified T-units, whether capitalized

{}and punctuated, or otherwise (Tl + Té)

, Tl
T-unit ratio scores

Tl +T2

5. Sentence pattern. This referred to a modified

T—unit~pattern, contalning at least a noun and verb, in a
fsubJect-predioate order,
6. Fragments., This referred to incomplete sentences,

" with either the noun or verb left out,

25Evertts, The Nebraska Study of the Syntax of
Children's Writing, p.Z40,

260'Donnell, Syntax of Kindergarten and Elementary
School Children: A Transformational Analysis, LR
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T. Other sentence patterns, This term was used to

refer to the other types of sentence structures in the
children's written samples, such as exclamations and

questions,

8. Teaching. In the context of fhis study this term
referred to the whole method used in teaching the experimen-
tal group. It included both oral and written practice on
the part of the students, plus some direct teaching on the

part of the instructor,




CHAPTER II

REVIEW OF RELATED LITERATURE AND RESEARCH
Introduction
This study was an attempt to experiment with the
' teaehing'of written sentence patterns and the concept of

"correctness" of surface level structures, Therefore, a-

discussion of sentence patterning, differences between'oral
and written 1anguage, and modes of teaching grammar becomes
relevant, | Research into grammatical competency, pattern
usage, modes of writing and common syntactic errors is con-
sidered. Also, some studies into sentence combining and
syntactic measurement are examined, A concluding statement
suggests that the fieid is bereft of research specifically
related to the present study but that various elements of many

experiments combined to formulate the present study.

Sentence Patterns"t

The idea of teaching sentence structure, by means of
sentence patterns, has been practiced in the past. The use

of patterns began with structural grammar and has continued

“into the present transformational generative grammar, Paul
‘Roberts prepared many grammar books based on sentence

',patterning;1 Many other books hQVe also been prepared,

. lPaul Roberts, Understanding Envlish (New York:
- Harper and Row, Publishers, 138505,) p. 152




N T A TN 7y

,13
using common sentence patterns and practice exercises.2 Why
weré sentence patterns used? Because:

...they constitute the backbone and central nervous
system of the language. There are not very many of
‘them, Moreover, they are the same in speech and in
writing., The important point here is that all native
speakers already know these basic patterns and use

~ them automatically in speaking. Logically and
psychologically, then, this is the best place to
begin to improve student writing.3

Ruth Strickland gave further weight to this point of

view:

The best starting point may be a sentence a child
used (after, of course, it has been reacted to in
terms of its purpose). The sentence, cut down to its
basic subject and predicate, forms an irreducible
minimﬁm which can be called the Kernel, nucleus or
core, ,

Strickland}found that the simplest, but not necessarily
the most common pattern, is the noun-verb pattern, The second
éimplesf pattern, and the mostvcommon, was the noun-verb-noun

’ 'pattern.5< Two other common patterns found by her were the

noun-verb-noun-noun pattern and the noun-linking verb-noun

3 ' Helen E. Lefevre and Carl A, Lefevre, Writing Patterns
(New York: Alfred A, Knopf, Inc., 1967). ‘ 4 _

: v3Wa11ace L. Anderson, "Stﬁuctural'Linguistics: Some
Implications and Applications.” English Journal 46 (October

1957) :414.,

YRuth G. Strickland, The Contribution of Structural
Linguistics to the Teachling of Reading, Writing, and Grammar
n e emencary cnoo - cumen eproauc ion
- Service, ED 003 375, 1964), p.18.

5Ruth G. Strickland, "The Language of Elementary
School Children: Its Relationship to the Language of Reading
Textbooks and the Quality of Reading of Selected Children,"
Bulletin of the School of Education Indiana University 38

(July,1962):30}__
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pattern., Most of the literature reviewed categorized sen-

tence patterns into the above mentioned four basic patterns.
The basic sentence pattern seemed to be the suggested ideal
starting point for teaching syntax to children and provided

the base for this study.

Oral and Written Language

There is a difference between oral and written langu-

- age. One 1s produced within a social context, while the
other is brought forth in relative isolation. ~ Terry
Radcliffe has synthesized the results of many studies which
support-the idea that speech produces more ideas,‘elaboration
of ideas, relevant ideas, and more total words, phrases and
sentencés per unit of time than written 1anguage.' Also,

oral language is richer, less abstract and fuller than the
written word.® "The discrepancy is caused by the child's
proficiency in spontaneous, unconscious activié& and his

lack of skill in abstract, deliberate activity."l

Oral language and written 1anguagé differ in form,.

According to Vygotsky:

Written speeéh is a separate linguistic function,
differing from oral speech in both structure and

6Rerry Radcliffe, "Talk-Write Composition: A theoré-
“tical model proposing the use of speech to improve writing,"
Research in the Teaching of Envlish 6 (Fall 1972):191.

71,83, Vygotsky, Thought and Language, trans E;
Hanfmann and G, Vakar (Cambrldge The M, I.T. Press, 1969)
p.100, ' - ,
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mode of functioning. Even its minimal development
requires a high level of abstraction. It is speech
in thought and image only, lacking the musical, 8
expressive, intonational qualities of oral speech,

From the above point of view, the problem of teaching
sentence writing becomes one of providing children with a
base so that the conventions of writing, which differ from
speech, may be employed. John Carroll emphasized that:

Apparently the problem in teaching the child to write
grammatically is one of teaching him that the conven-
tions of . , . writing demand more stringent obser-
vance of grammatical rules than ordinary speech, Thus
we do not literally teach grammar, for the pupil
already knows this; rather, we teach the special con-
ventions and standards of written expression.9

By researching differences in oral and written syntax
of second graders, Harris also concluded that ". . . children
may acquire the syntax of writing as a dialect somewhat |
- separate from the one they speak.";o N
| The views'stated by these authors are crucial because

the present study was based on the belief that differences
- between wriltten and oral language are manifest and that‘the

conventions of the written word must indeed be téught_to

' ‘overcome the differences.

81bid., p.98s.

97ohn B, Carroll, "Psycholinguistics and the Elementary
Language Arts," in Language and Reading, ed. James Walden '
(Champaign: National Council of Teachers of English, 1969),
p.10,

: 10Mary McDonnell Harris, "Oral and Written Syntax
- attainment of Second Graders," Research In The Teaching of
English 11 (Fall 1977):131, .
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_ Teaching Grammar
Teaching of "grammar" for the express purpose of

achieving correctness has not been favourably received in
the past yeare.v Most of the research has shown that the
instruction in formal grammar had little effect on the
correctness of student composition.11 However, most of those
studies were based on the teaching of grammatical terminology,
‘rather than 2ctual practice in usage. |

| Many recent studies, which have relied heavily on
“practice and "doing", rather then on learning terminology of
sentence building, have had much different results in terms

iz Some people have

of Improvement on quality of output.
informally experimented with teaching sentence patterns in
which capitalization and punctuation was included, as a way
of dealing with run-ons and fragments. Ruth Bertschl3 tried
this with high school students., She taught them seven basic
sentence patterns and had them analyze their writings

 for these patterns. One informal study by T. Hilfmanl¥
experimented with senftence expansion techhiQues in grade two

written work, Some of the experimenters found that the use

1lRichard Braddock, Richard Lloyd-Jones and Lowell
Schoer, Research in Written Composition (Champaign: National
Council of Teachers ol EnglIsh, 19637, p.37.

;eFrank ClHare, Sentence Combining: Improving Student
Writing Without Formal Grammar Instruction, (Champaign:
National Council of Teachers of English, 1973). ‘

~ 13Ruth E. Bertsch, "Linguistic Birds and Sentence
Structure," The English Journal 51 (January 1962):46-49,

4pi111e Hilfman, "Can Second_Grade Children Write More
Complex Sentences?" Elementary English 47 (Feb., 1970) :209-214,
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"...a simple framework within which

of patterns have provided
to develop a complete thought."15 The present study was
inspired by the above-mentioned works which involved practice,
capitalization and punctuation‘and uée of sentence patterné,
for both high school and primary age children.

However; people who have tried teaching by means of
patterns, have usually included in their methods the visual
and auditory aSpects of sentence pattefning. ”That is,
patterning is presented in a manner that provides for much
oral practice in the same patterns. The two following studies
gave the author the idea for using COiour as én added input
item used in the methodology. Barbara Graves, in "A Kines-
thetic Approach to Building'Langﬁage Power"16 described how
Robert B, Ruddell used not only 1istening, plus’the oral
aspect, but he also introduced the kinesthetic element, He
| had the children mahipulate‘coloured cubes‘whidh represented
~ the various form classes, ‘

Robert Scott17 also tried_teaching grade'ones how to
understand English sentences by means of colour-coded word

 blocks. He hoped to encourage the idea of the importance of

 rackie Mallis, "An Experiment with the New Grammar,"
English Journal 46 (October 1957):427.

16Barbara W. Graves, "A Kinesthetic Approach to
Building Language Power," Elementary English 49 (October
1972) :818-822, '

17Robert Tan Scott, "Teaching Elementary Engliéh
“Grammar with Color-coded Word-Blocks, " Elementary English 45
(November 1968):972-981, »
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word order, and the need to end every sentence with

punctuation,.

Oral Competency

Because the oral aspect of language is so important
it must be attended to if iearning is to take place. "When-
ever usage learning occurs, the learning should be based upon
oral methods, . . . The pupil must hear and say the standard
form, . . .”18 This emphasis on the oral aspeet is due in
‘part to the idea that children are already equipped (syntac-
tically) to speak our 1anguage. Therefore, an oral base is
a convenient and viable starting point from which to begin.
The present study employed this very starting point.
| The research was clear in showing that the majority
of children come to school competent in the abilityvto use
most sentence structures of the English languege erally.} A
few structufes are still in the process of being acquired.
Paula Menyuklg examined the syntactic rules used by children
- from preschool through first grade. She used a‘transforma-
tional model of grammar to describe their grammar from under
three years of age to over seven, as used,orally. It was
foﬁnd that almost all the basic structures used by adults to

- generate their sentences (orally) are in the grammar of the

18Wa1ter Loban, "Oral Language and ILearning," in Oral

Language and Reading, ed. James Walden (Champalon National

Council of’Teachers of Englﬁsh 1969), p.108-109,

19paula Menyuk "Syntactic Rules Used by Children from
Preschool Through First Grade," Child Development 35 (1964):

533-546.
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below three year old child. She showed clearly how early
language is eategorized and used in terms of grammatical
rules, |

Carol Chomsky20, in studying the acquisition of syntax
in children five to ten, concluded that some syntactic struc-
 tures are still being learned at the ages of seVen and eight.
- She interviewed forty children, kindergarten to grade four.
She was interested 1n the,child's'ability to comprehend
certain structures. Some structures, from the point of view
of understanding,'which are more complex, are aequired Jater.
Active syntactic acquisition is taking place'upvto age nine,
Also, there is the primacy of the active sentence being
understood before the passive. These two stﬁdies clearly
uphold the claim of the‘present study that children are not
in need of instruction in oral sentence structure (syntax)'

as the oral syntactic structures are already present.

Pattern Frequency
The types of sentences that-children'use, both orally
and in their written work, has been researched. It has been
_found that the frequency of various patterns differ, depending

d21

on whether oracy or writing is involved. Stricklan found

that 1n oral speech, the most commonly used sentence pattern

20carol Chomsky, The Acquisition of Syntax in Children
from 5 to 10, (Cambridge® The M.I,T. Press, 1969).

. 218trickland, The Contribution of Structural Linguis-
tics to the Teaching of Reading, Writing and Grammar in the
Elementary School, p,30-31. - , T ' '
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was the subject-verb-direct object pattern. Next in frequency
was the subjecﬁ-linking verb-predicate, and last the subject-
vefb pattern. This sequence of pattern frequency was also
supported by Strang and Hocker22. However, as these studies
examined oral patterns, they were not directly rélated to
the present study, evenvthough they were done with an appro-
priate age group,

.Another study, by Eldonna Evertts and others, expiored'
the written syntax of chilldren in a sample of five hundred
'children,'from grades two to six. The results of the research
showed that the following patterns were heavily rélied upon,
in their written work, at all grade 1eve1523: most frequently
used was the subject-verb-object pattern, followed in fre-
quency by the subject-verb pattern. The next in order of
frequency were the linking verb patterns. ‘It was intefeéting
to note that‘the linking verdb 1s used more frequently in
oral speech, rather than wriltten speooh. Also, in this
study, the grade two pupils used the subject-verb-object
pattern, without adverbial modifiers, most often,

- O0'Donnell, in studying both oral and written syntax
of one hundred.eighty children (XK, 1, 2, 3, 5, 7), found

that most of the main clauses in language production conform

; 22h,th Strang and Mary Hocker, "Fipgt-Grade Children's
Language Patterns," Elementary English 42 (January 1965):

38-41,

23Eldonna Evertts, The Nebraska Study of the Syntax
of Children's Writing (-:ERIC Document Reproduction Serv1ce,f

Ty s> P.40.
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to the subject-verb or subject-verb-object patterns.24 They
accounted for about eighty percent of all T-units of the
three younger groups of children, The same patterns accounted
for about eighty-five percent of those used in both speech
and writing in grades three, five and seven, Only about ten
percent of the T-units used linking verb patterns., There |
was a signifieant increase in tne oral use of subject-verb
patterns from grade one to two, Also, the subject-verb
pattern was lower in frequency in writing than in speech,

- | Not until grade three'were there overall increases in
the three major types of constructions used in sentence ex-
‘panding énd combining. It appears that the subject-verb and
- the subject-verb-object patterns, as_a:basic unit of syntax,
ydare 1nportant in both speech and writing, and should be
attended to by the teacher. _ |

;~~ These two studies were relevant to the present study
| 1n ‘that they aided the author in ascertaining that the noun-
verb or noun-verb derivitive sentence}pattern would be most
._appropriate, in terms of frequency of usage by grade two

"children, to the present study.

Modes of Writing
Studies on styles of writing proved informative, Two

were done with grade three children, an age level which made

%R0y C. 0'Donnell, William J. Griffin and Raymond C.
Norris, Syntax of Kindergarten and Elementary School Children

A Transformational Analysis. (Champaign. National Council of
‘Teachers of’English 19877, bp. T4, L .
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ﬁhe studies relevant to the present study and pointed out
the value of employing narrative writing in the experiment,
John Perron25, in a study of one hundred fifty-three child-
ren at three ability ranges, in grades three, four and five,
found that syntactic complexity differed according to the
different modes of writing employed. The level of syntectic
matufity was greatest for argumentation and least for des-
eription, In between these two was exposition, in that
order, | | _

Tois V.,J’ohnson26 explored third grade writings of
"narration, description and explanation. The conclusion was
that simple sentences were most commen in narration while
most complex sentences were nsed in explanations, To measure
the use of simple sentences, narratien appeared to be the_
~written mode that should be evaluated, as most simple
sentences occur in this type of writing. The present study
1ncerporated this finding by using children's narrative

writing as the means of obtaining data,

Common Syntactic Errors
A review of the research on common errors in elemen-
tary aged'children's written syntax also brought to surface

some interesting observations. The three most common errors

25John D, Perron, Written Syntactic Complexity and
the Modes of Discourse (==E cument Reproduction
Service, ED 139 009, 1967). . A e

26Lois V. Johnson, "Children' s Writing in Three Forms
‘of Comp051tion,ﬁ Elementary English 44 (March 1967) :265-269,
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in children's writing seemed to be the use of run-on
sentences, and the omission of terminal punctuation and
initial capitalization.

The Harris study described in Braddock's book27, was

done wilth twelve to fourteen year olds and listed many common
errors in their writing. One of the errors was that of

failure to provide for full stops in punctuation; another

was the failure to use capital letters; and a third was the

misuse of variousvparts of speech,

Hunt28, in comparing fourth and twelfth graders,
found that7fourth‘graders used three times as many co-ordin-
aﬁe conjunctions and almost five times as many "ands", |
| In a third'study, Chet Mazur2d took six pupils from
‘each grade, grades one to elght, and analysed their composi-
tions for errors. The three most frequent errors of the
younger writers were, in order of greatest frequency:
omission of capital letters, no terminal punctuation at the

end of sentences, and the use of run-on sentences. The idea

of teaching'a basic noun-verb sentence form, with special
attention being paid to the elimination of some of the most
frequent areas of writing'errors, laid the foundation for

the present study.

27Braddock, et al., Research in Written Composition,

p.73.

28Kello°‘g W, Hunt, Grammatlcal Structures written at :
- Three Grade ILevels, (Champalon National Council of Teachers
of English, (19b5)," p 52,

' 29Chet Mazur, Young Writers' Error Tendency ( :ERIC-
Document Reproductlon Sérv1ce, ED ljh 987, 10767 ‘




24

The types of errors children make in their writing
reflect a need for instruction in the use of basic sentence

forms., Strickland indicated that, "The run-on sentences

characteristic of many young children and the choppy or incom-
pPlete sentences of others are evidence of need for help in
putting ideas together into well-knit and logical sentence

schemes."30

‘Value of Formal Grammar

Braddock3t explained how Harris inquiréd into the
function and value of formal grammar (traditional grammar)
to children twelve to fourteen years old, over a‘two year
period. One group studied-and'applied terms of formal
1,grammar while the "direct method" group had direct practice
| in writing. They corrected errors by eiample and imitation,
He concluded that the‘study of gfammatical terminology had
little effect upon the "correctness" of the writings as
based upon‘a set of criteria he established. |

Bateman and Zidonis32 attempted to ascertain if

children could apply the transformational rules (not tradi-

tional) of a generative grammar in their writing, They.

3ORuth G, Strickland, "Implication of Research in
~ Linguistics for Elementary Teaching, " Elementary English 40
(February 1963):170, o

31Braddock, et al,, Research in Written Composition,

p.70.

32ponald R. Bateman and Frank 7. Zidonis, The Effect
of a Study of Transformational Grammar on the Writing of
Ninth and Tenth Graders {Champaign: National Council of
Teachers of EngIish, 1966). T ‘ :
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wished to see if those taught transformational rules would
increase their ability to use a variety of sentence struc-
tures. The study involved grades nine and ten over a two

year period. The study showed that the experimental group

did increase the proportion of well-formed sentences they
wrote, ahd they wrote more complex sentences whiie not
sacrificing grammaticality. They concluded that the study

of a systematic grammar, which is a theoretical model of

the process of'sentence~production, 1s the logical way to
modify the process 1tse1f. The problem, they contended,
had been that previously ﬁhere had been no adequate thebry
of language. .

By these studies, 1t.appeared that practicevin using
grammétical rules was much more effective than simply learn-
‘;1ng rules, Although these studies weré carried out on older
'childfen, the principle 1nvolvéd could be applied to younger

" children, on a simpler level.

Sentence Combining

~ Miller and Néy33, in a year”long study of fourth
graders, studied the effect of oral practice in combining

sentences, Structures were written on the board, read

orally, then the sentences were combined and read orally and

in unison. The same type of structure was then practiced in

~ 33Barbara D. Miller and James W, Ney, "The Effect of
Systematic Oral Exercises on the Writings of Fourth-Grade
Students,"” Research in the Teaching of English 2 (Spring
1969) s 44-617 T T L
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writing and orally. The experimental group seemed to be
Superior in using more of the structures practiced in their
writing, The methodology involved in the present study also
utilized oral practice,

Two studies have been done recently on "sentence-
combining” in which supposedly greater sentence complexity
and maturity resulted from practicing expansion of sentences,
with dlsregard for the grammatical rules involved, The
investlgators' had maintained that a transfer of complex
sentences to the student's own writing would result Although
the studles 1nvolved chlldren much older than second graders,
the underlying principle of practicing the generatlng of
'sentences could be applied to younger children,

The following two studies concentrated on the promo-
"~ tion of syntactlc fluency by means of practicing the com-
bining of separate kernel sentenCes into single, more complex
structures, Miellon34 tried this type of experiment with two
nundred forty-seven seventh graders' He examined three
groups: "no grammar", traditional parsing and sentence
combining, He contended that practice alone, disregarding
thevlearning of grammatical terms, accounted for the
"sentence- comblning group having grown in syntactic maturity.
Some researchers, such as O'Hare, felt that his presentation

of "notions" of base rules, kernels and simple transformations

34John C. Mellon, Transformational Sentence-Combining:
A Method for Enhancing the Development of Syntactic Fluency
in English Comp051tlon, (Champalvn Natlonal Council of"
Teachers of English, 1969) ‘ ' - : '
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amounted to "grammar" being taught., The important result
was, however, that the experimental group did show growth on
all twelve factors of syntactic fluency.

 Frank O'Hare>” modified the above study by controlling
for the factor of formal grammatical instruction., He also.
used sentence-combining practice, controlling for grémmatical
terminology and found results similar to Mellon's.

The key‘to the present study was fbund in a quote

from Mellon: ",,.the general notion that the language
practice facilitated by the grammar, rather than the learning
of grammatical formulations themselves, is the factor which
-assumedly influences maturity of sentence structure;"36_ The
.difference is that this study concentrated on correctness
rather than sentence maturity. At this p61nt, the author
'was not so concerned withymaturity or‘compiexity, as correct-
ness. Rather, as a first step, the beginning simple (kernel)
sentences should'be correct, before being expanded into more

mature, and hopefully, "correctly" combined sentences.

Syntactic Measurement
In the following definitive studies by Hunt and Loban,

punctuation and capitalization were ignored as a means of

35Frank O'Hafe, Sentence Combining: Improving Student
Writing Without Formal OGrammar Instruction, (Champaign:
National CouncIIl of Teachers of English, 1973).

36

Melldn, Transformational Sentence-Combining, p.10.
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identifying the "sentence". Rather, they used such devices
as "T-unit" or communication unit to divide the child's
written thoughts into meaningful units for purposes of
evaluation,

Hunt3' used the T-unit (minimal terminal unit), which
contained one main clause plus subordinate clauses attached
or embedded, Hunt, in a study to explore syntactic struc-
'tures, used the T-unit‘length as an index of maturity., He
studied nine boys and nine girls each, from grades four, ‘
eight and twelve, He used a sample of one théusand words of
writing from each of them. He felt that the T-unit length
was the best index of grade level; that}the clause length
was next best; and that the punctuated sentence length was
the 1east‘adequate. He found that the short T-unit is
éharacterisﬁic of young writers and thét,the number of
subordinate clauses per T-unit increased with higher grades.

| Walter Loban38 did a longtitudinal study of children,
from which he chose a sample of three sub-groups, based on
‘social, economic, intellectual, ethnic and sexual factors,
He analysed both their written and oral language for many
variables, He used the "ecommunication unit" for measuring
sentences, It was, in effect, a group of words not further

divided without loss of essential meaning. It was the

37Hunt, Grammatical Structures Written at Three Grade

','Levels, p.21,

38Walter Loban, Language Development: Kindergarten
Through Grade Twelve, (Urbana: National Council ol Teachers
of English, 1976) ’
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Independent clause and its modifiers,
Because the sentence structures that Loban and Hunt
were measuring were quite complex, it was necessary for them

to devise an adequate syntactic measurement device,
39

Evertts desligned and explored the use of an objec-
tive measure to describe children's use of syntax in written

communication She stated that no distinction was made

between surface and deep structure for purposes of measure-

ment. Evertts recognized, as well as the present author
does, that "...meaning lies beyond the mere sounds or printed
marks of language, and cannot be derived from surface struc-
‘ture by any simple or mechanistic process."uo The syntactic
component of a grammar has both a deep structure (semantic
interpretation) and a surface structure (phonetic interpre-
tation). However, .for purposes of the'present study,
measurement was limited to surface structures and not deep
structure, or transformations. |

The present authér employed a modified T-uhit, which

contained only a noun-verb (subject-predicate) pattern, as a

basic measure. The author was aware that "the art of writing

’ 39Eldonna L, Evertts, "An Instrument for the Syntac-
- tical Analysis of Children's Compositions," edited by

Kenneth S, Goodman, in The Psycholinguistic Nature of the
Reading Process, pp 201~ s € ¥y Kenne oodman
(DetrolT: Wayne State Unlversity Press, 1968) .

40ppank Smith, Understanding Reading, 2nd ed. (U.S.A.:
Hblt Rinehart and Winston, 197a), p 71 _ .
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involves more than skill in syntactic control. To stop with
measuring syntax alone would leave other important areas of
evaluation untouched., The T-unit needs to be complemented

with qualitative measures. , "+t

It was not within the scope
of the study to evaluate the other important areas mentioned
above, such as meaning and the composing process, That

limitation was recognized and accepted and no other qualita-

tive measures were used, Rather, "correctness of form" was

the sole measurement.

- Concluding Statement
A review of the literature and research revealed
limited sources of studies similar to the present one, because
the present one concentrated mainly on form and cofrectness,
“rather than maturity of senténce structure, Also, studies ' ;
after 1977, which would have been relevant tb the present |
: study, were'few. The fact that related material was lacking,
proved to be a reason in itself for carrying out the present

'study. The purpose of this section was_to,provide an over-

- view of studies that were available and explain how particu-

'vlar elements of the various studies provided a basis‘for the

present study.

41Sara W. Lundsteen, ed. Help for the Teacher of
Written Composition: New Directions in Research (lllinois:
NatIonal Council on Research In English, 1976), p.54.




CHAPTER ITT

RESEARCH PROCEDURES
Introduction ;

The purpose of this study was to ascertain if the
teaching and practicing of sentence building by means éf
teaching,specific sentence patterns with accompaﬁying capi-
talization and punctuation would result in the increase of
the use of these senfenée patterns to the written narrative
compositions of a sample of second grade-childreh. This
vchaptér describes the sample used and how the‘datavwas
collected and analySed. The statistical procedure which was
used 1is described along with a description of the beaching

method.,

Statement of the Hypothesis

-The hypothesis to be tested'ﬁas stated in the Null-
hypothesis form, The‘ratios of the capitalized and
modified T-units.(Tl) to the total number of modified
.T-units‘(including those noﬁ capitalized or punctuated -
T) + Tp) found in the narrative writings of grade two
students will not differ significantly. The comparison was
made between the control group and a matched group receiv-

ing experimental treatment.
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Sources for Data
The group of children for this study was drawn from a
heterogeneous second grade, open area classroom at Wayoata
»School, in Transconé, Manitoba, The presiding teachers had
the class divided into three groups for purposes of reading:
a top, a middle, and a low group., Three reading series were

employed. The top readers used the Ginn Integrated Language

Programl. The middle group used the Ginn and Company

Starting Points in LanguageVArtsg, and the low'group used -

the New Open Highway Series3,

Not all of these series taught sentence structure

as part of their integral program. The New Open Highways

Series was quite phonics-oriented and dealt negligibly with
sentence structure. This reading series was used by the low

group, The Starting Points program was an integrated program

involving four interdependent functions of language, listen-
‘1ng, speaking and writing, which were to be taught simultan-

.eously. The program definitely provided for work in sentence

1Martha Kambeitz, Guideboek for the Ievel Three
Program Rockets Away, (Toronto: Ginn and Company, T969).

2Martha Kambeitz and Carol Roth, Teacher's Guldebook
for Starting Points in Language Arts Levél Three (Toronto:

Ginn and Company, 197/().

31da Mae Johnson et al, The New Open Highways Teacher's
Edition: A Manual for Use with "Seeking Adventures, (Toronto'
Gage Educational Publishers, Ltd., 197%) . .
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awareness by utilizing such elementsvas punctuation, sentence
word order, descriptive words and discrimination between
finished and unfinished sentences. Awareness of subject and
predicate was begun in level four with "name" words and
"doing" words. |

The Ginn Integrated Program is an updated version of

the Starting Points program and also involved the simultaneous

téaching of listening, speaking, reading and writing. It was
meant to be a‘complete language arts program. It contained
lessons to develop the sentence concept, awareness of‘sentence
patterning, punctuation and parts of speech such as "descrip-
tive" words; | |
Therefore, some of the students, at 1east, were being
‘taught, or being made aware of, some aspects of'sentence'
structure by means of their reading series. The "low"
gfoup!s reading series seemed to place much iess emphasis on
- this aspect. For the sample, thirty-eight children were
‘chosen, on the basis of their pre-test scores, for a total.
'df hineteen children each in both the experimental and the
control groups, |
Some pilot work was done ahead of time to assure that
grade two children's writings would be appropriate to the
jpresent‘study. Written'narratives from grade two students
in three'different schools were obtained. One of the schools
was located in a high socioeconomic area of‘the city. The |
writings coﬁtained the‘type of structures appropriate for

the experiment. Most of the sentences were of the noun-verb
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pattern and the lack of initial capitalization and end
punctuation was evident. The author was satisfied that

grade two students would be appropriate for the experiment.

Limitations of the Sample

Because the study was limited to one group of grade
two students, the sampie was not representative of the total
population but limited to this group only. The number in
each group was small (N¥19). The variables of socioeconomic
status, 1ntelligénce and sex were not controlled, The con-
trol group contained twelve males aﬁd seven females; the
experimental group contained’ele#en males and eight femalés.
v ‘Because of these'restrictipns, any,genefalizations or con-

- clusions drawn must be confined only to this particular |
group of studehts.
| | Collecting the Data

All forty-eight chiidren in the open aréa, as a group,
were asked to write three separaté stories of at least four
" lines 1in length for each story. Narratidn, or storytelling,
was used as it is 1nvthat particular mode that mos£ simple
senﬁences .arecommonly'used.4 The samples'were obtained at
one week intervals,

The first story was about ghosts, the second story
was about a Stormy,day and the third_about a child finding_

a wish bag., The motivation for the first story was

» “Lois V. Johnson, "Children's Writing in Three Forms
of Composition," Eleméntary English 44 (March 1967), p.269.
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provided by playing a record of scary, haunted house sound
- effects. The children were asked to write a story about
being in a haunted house. Motivation for the second story
was pfovided for by the classroom teachers, on the’occasion
of ‘a snow blizzard. The teachers' directions were the Same
as the investigator's., The teachers knew that the stories
were to,be narrative in nature,

The motivation for the last story was provided by the
investigator., A handsomely decorated velvet drawétring bag
was presented to the class as being magic. It waé suggested
that a child found the bag and could have his wish gfanted.
They were then asked to write a story about a child finding
the bag; The only directions were that the stories be at
‘least four lines in length and that they did not have to
concern themsel#es with spelling.' These three samples'acted |
as a pre-test, in the‘sense that the experimental and control
groups were formed on the basis of the data from these
samples, ‘ . | A |

At the end of the experiment, all the children in the
open area were again asked to w:bi'ce three separate narrations,
at three different times, The directions were the same. The
topics were about the lightbulb that never turned off ,
'bringing a baby home , and .the day all the snow melted .
The author provided motivation'for the first story with a
picture of a light bulb, asking what might happen if there

was a lightbulb that would never turn off, The motivation
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for the second and third stories were provided by the class-
room teachers, This was-necessitated by the fact that the
investigator was giving birth to a child at‘that point in
time and was not able to be in the classroom. Obviously,
this incident provided the motivation for the second story.
The third story, about the snow melting, was motivated by a
wishlto have an exceptionally long winter end. The teachers
followed'thevsame procedures as for the first set of‘stories.
The first twenty-five words of each story (including
the words up to the end of the last T-unit in the'group,
even if it exceeded twenty-five words) were analysed.
;Therefore, each child provided three seventy—five word

- written samples both before and after the study. -

Analysis of the Data
The first twenty-five words of each’ story provided a
| sample of an average of seventy-five written words for each
v.‘student, both before and after the study, for the control
and experimental groups. | |
| The first set of samples served as a pre-test to form
two matched groups, Then the writings of the children in
the two groups were analysed from the post-test sampling,
The samples of writing were analysed with respect to the
numbers of modified T-units contained in each. As previously
stated, modified T-units, for purposes of this study, referred
to minimal terminable syntactic units (main clause) which con-
tained a noun—verb pattern, in a subject-predicate order, and

may or may not have had a subordinate clause attached to it.
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The total numbers of two types of modified T-units
were being recorded: those which had both initial cepitali-
zation and end punctuation (Tl) and those which were missing
either initial capitalization, end punctuation, or both (T).
See Appendix A for examples of analysis of student writing.
From those scores, a ratio of the modified Ty units to the
combined totals of the modified Ty and To units for each
student was formed: |

Ty

—_— = Tauni at
Tl +_T2‘ t ratio score

The results were then converted to decimal scores and referred

to as T-unit ratio scores,

Treatment of the Data
: The scores cf the seventy-five word samples, obtained
before the study took place, were used to form two comparable
groups, A control group and an experimental groﬁp were
formed on the basis of the pre-test T-unit ratio scores:
5
Ty + T2

Matched pairs were formed. Each pair had one experimental

= T-unit ratio score

group member (y) and one control group member (x) who had
:1dentical scores, When there ﬁere‘more than two members

- with identical scores, the pairs were randomly selected. A
total of nineteen pairs were selected. The others were
rejected as not hav1ng scores which could be matched Tﬁe

nineteen sets of scores are shown on Table 3 01,
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The seventy-five word samples of the two groups,
obtained at the end of the experiment, were analysed for
their T-units ratios., See Table 3.02 for the post-experiment

T-unit ratio scores, The results were submitted to a sign

test to determinevif the differences between the two groups
were significant in nature., Table 3.03 shows the comparison
of the pre-test and post-test T-unit ratio scores within the

eontrol and experimental groups.

" The Sign Test

The method of analysis ﬁsed in the study was a sign
test, used to determine if the differences between pairs of
. observations are significant in nature. The basic rationale

involved is that "...if two groups of related subjects are

. contrasted when the Null-hypothesis holds true, there should

~ one group 1s favored, the sign test detects the existence of

be approximately half of one group judged better or greater
than the other group. If a markedly greater proportion of

a significant difference." =

A sign test 1s a procedure by which matched pairs are
contrasted so that one member of each pair can be identified
as superior (by a2 plus or minus value) to the other. However,

there 1s no decision as to the degree of superiority, ‘When

the Null-hypothesis holds true, there should be approximately

5W James Popham and Kenneth A, Sirotnik, Educational
Statistics: Use and Interpretation, 2nd ed, (Néw York:
Harper and Row, Publishers, 1973). p.275.
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TABLE 3,01

MATCHED T-UNIT RATIO SCORES OF PRE-TEST WRITTEN
SAMPLES OF BOTH EXPERIMENTAL AND CONTROL GROUPS

e e ———— . -
Student Number Experimental Control
- -
1 0 0
2 -0 0
3 0 0
I 0 0
5 0 0
6 0 0
7 .1 .1
8 .1 .1
9 .1 .1
10 11 .11
11 .13 .13
12 .18 .18
13 .2 .2
14 .23 .22
15 03 -3
16 .5 .5
17 ) .5
18 .8 .8
19 1, 1,
Total | 4,25 4,24
Mean | .22 .22
-S.D, ' 1.30 1.30

one-half of. one group Judged‘better or greater than the other
- group. On the basis of chance there should be an equal num-
ber of plus and minus differences., If one group is greater
, 1n'proportion‘than the'other, the sign test will detect the
existence of a statistically significant difference.

Further qualitative analysis was done in five areas:

on the relationship between reading group placementAand'post
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TABLE 3,02

POST EXPERIMENT T-UNIT RATIO SCORES
FOR EACH OF THE MATCHED PAIRS

. e ———t
e — —— e

Student Number Experimental Control
y X
1 .29 0
2 .09 .2
3 0 0
| .33 0
5 .73 0
6 .25 0
T .13 0]
8 o 0
9 AT .5
10 .8 .38
11 17 .2
12 .09 .2
13 .58 2
14 .09 .67
15 .22 27
16 .22 .82
17 ol 0
18 to 1. 07
19 , .36 , .8
Total . 6.82 4, o4
~ Mean .36 .26
- 8.D, | 3.79 2.58

- T-unit ratio scores; on the difference in number of T{'s and

To's between the experimental and control groups pre- and

post-experiment scores; on the comparison 6f‘pre-test and
post-test T-unit ratio scores for boys and girls; on the
,percentage of Tl's found in the total number of T's both
before and aftef the ekperiﬁent;_and an aﬁalysis of the

number of sentence fragments and other séntence patterns
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TABLE 3,03

COMPARISON OF PRE-TEST AND POST-TEST T-UNIT RATIO
SCORES OF BOTH THE CONTROL AND EXPERIMENTAL GROUPS

e e——

Control Group Experimental Group
Student Pre-test Post-test Pre-test Post-test
1 0 0 0 .29 .
2 0 2 0 .09
3 0 0 o} o :
i 0 0 0 .33
5 0 0 0 .73
6 0o 0 0 .25
Vé .1 0o o1 .13
g .% 0 .1 0
. '5 .1 .

10 .11 .38 .11 .57

11 .13 .2 .13 .17

12 .18 .2 .18 .09

13 “02 c2 02 ) 058

14 .22 67 .23 .09

15 .3 27 .3 .22

16 .5 .82 .5 .22

17 .5 0 .5 o7

18 .8 7 .8 1.

19 1. .8 1. .36
Total b 24 b.ok4 4,25 6.82
Mean , .22 .26 ] .22 .3589
S,D. 1.30 2.58 1,30 3.79

used in the samples by the children.

| ‘Method
Time and Setting

The experiment took place over a period of six weeks.,

During the time of experimental inétruction the control group
was allowed to work on other schoolwork not related to sen-
_ tence combositiqn.’ The expefiméntal group was removed to a
séparate room each tiﬁé'fdr~in$truction- There'was_nothing

unusual in this because
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the children were accustomed to going to different rooms for
different subjects. The group met three times during a six’
day cycle for a total of six weeks, They met on days one,

four and six for a period of twenty minutes each time. The

experiment covered a total of fifteen lessons, As was
stated, written Samples of writing were obtained both before
and after the experiment. -

‘Teaching Procedure

The teaching method was one of moving from the con-

crete and experiential understanding to the more abstract
process of writing, As many devices as possible were employed
to help in classifying the various parts of the sentence
pattern being taught. '

Learning Stages

Each new part of the pattern being learnt was developed
'through three stage3° oral, visual and written. In the oral
‘stage, the part of the pattern being learnt was dramatized by
the children, After that, oral practice was provided The

next stage was the visual stage, in which the various parts

of the patterns were assigned'colour_values (for the sake of
facilitating classification), Also, the children were
encouraged'tovdepict their view of the patterns through

pictures or were provided With,pictorial representations. In
the third stage, the written stage,‘the children produced and
wrote their own samples. The order of these three Stages

were always followed for each new'part.of the sentenee pattern

introduced.
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Lesson Plan

There were fifteen lessons, Each lesson adhered to

" the following format:

1.
2.

3.

b,

Review of the previous work, if any.

Introduction and preparation for presenting the
new material,

Development of the Idea by moving from the
~concrete to the abstract,

Reinforcement or practice to fix the new idea,

" Lesson Content

The sehtence pattern taught was the noun-verb, subject-

predicate pattern, The various parts were taught in the

following order:

Initial capitalization and end punctuation was stressed at

‘all times, To assist in classification, the various parts

.adjective

nouns
verbs

noun-verb

article

article-noun-verb

article-~ad jective-noun-verb
adverb |

article-adJective-noun-verb-adverb

~wWere assigned colours. The parts and their colours were

represented on a S1mple wall chart which was developed as’

the lessons progressed, The parts of speech were represented
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by the following colours: (See Appendix C)

noun - green
~verb - red
article - yellow
adjective - blue
adverb - orange

There were a total of fifteen lessons, each one

fdllowing'the format of four elements: Review, Ihtroduction,

Development of Idea and Reinforcement The fifteen lessons.

are presented in Appendix B,




CHAPTER IV

RESULTS AND DISCUSSION
Introduction

This study attempted to ascertain if the teaching and
practicing of sentence building by means of teaching specific
patterns,’complete with accompanying initial capitalization
and end punctuation,.would result in the increase of the
use of tﬁese complete sentehce patterns in the written
narratives of a sample of second gfade ehildren.

The hypofhesis to be tested was stated in the Null-
' hypothesis form. The ratios of the capitalized and modified
T-units (T1) to the total number of modified T-units (includ-
ing’those not capitalized or punctuated - Tl + Tz) found in
the narrative writings of grade two Studehts will not differ
significantly. The comparison was made between the_control
 group‘and a matched group receiving experimental treatment.

The results of the study are presented in thils chapter.

‘ Sample
A total of thirty-eight grade two students from a
heterogeneously grouped opeh area classroom were used for
the study., Half became the control group and the other half

~the experimental group. The two groups were formed into
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matdhed pairs on the basis of their pre-test T-unit ratio
scores., The experimental group was taught three days out of
a six day cycle for approximately six weeks. Each lesson

was twenty minutes in length., The experimental group was

taken to a separate room each time while the control group
remained in the classroom to work on school work unrelated

to language arts,

Content

- The experlmental group was taught the parts of a
specific séntence battern, the noun-verb (subJect-predicate)
pattern, The pattern was always taught as being a complete
unit, in conjunction with correct capitalization and end
punctuétibn. This pattern was chosen because it is one of
- the most frequently used syntaétic patterns at this agé
level, The lessons dealt with nouns, verbs, articles,
adJectivés, adﬁerbs and how these elements combined into
various noun-verb patterns., At all times, initial capitali-

zation and end punctuation were stressed as elements of a

complete sentence,

Method
The method involved the development of the content by

stages., Each aspect was first developed orally by drématiza;
tion and oral practice. The items were then visualized with
the aid of colour codes and actual pictorial representations.

And last, the more abstfact process of writing sentences was
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obtained through actual writing and creating on the part of

the child.

Rationale
Children at this age group use an excessive amount of

run-on sentences and connectives, such as "and", in their
sentence writing., They also frequently omit initial capita-
lization and end punctuationl. The purpose of this study was
to determine if these error tendencies could be minimized 1in
their narrative writings by the teaching of a common syntac-
tic pattern, the noun-verb pattern, complete with initial
cépitalization and end punctuation, as one complete unit;

Tﬁe narrative mode of writing'was chosen to encourage the
| greatest number of simple sentencesz.J The noun-verb pattern
 was chésen because 1t has been shown to be a high frequency
paradigm of young children3. Also, as evaluation was limited
| to surface structures, simple pétﬁerns facilitated the

measurements involved,

Data
Seventy-five word samples of narrative writings of the

whole open area classroom were obtalned prior to the beginning

lchet Mazur, Young Writers' Error Tendency (-:ERIC
Document Reproduction lJerv ce, s . C
2

Lois V, Johnson, "Children's Writing in Three Forms
of Composition," Elementary English 44 (March 1967), p.267.

_ 3Roy C. O'Donnell, William J. Griffin and Raymond C,
Norris, Syntax of Kindergarten and Elementary School Children:
A Transformational Analysis (Champaign: National Council of
Teachers of English, 1967), p.T.L. o
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of the experiment. Written samples were'again obtained at
the end of the experiment. Both pre- and post-narratives
were analysed for the number of modified T-units they con-

tained. A ratio of the number of capitalized and punctuated

T-units (Tl) to the combined number of uncapitalized or
non-punctuated (or both) T-unitsv(TQ) plus the capitalized
and puhctuated T-units (Tl) was found and converted to a

decimal score:

capitalized and punctuated T-units (Tl) o
= T-unit ratio score

capitalized and uncapitalized

punctuated T- + and/or non-

units (T,) punctuated T-
units (T,)

From the first set of scores, nineteen matched pairs were
formulatedvto form the basis of the experimental and control
group. The second set of scores, for both the control and_

the experimental groups, were submitted to a sign test

Sign Test

The dependent samples sign test is a test for matched

pairs in which one is ldentified as superior to the other by
"~ a plus value. It is based on the hypothesis that there are,
on the basis of chance, an equal number of plus and minus

' differences Therefore, if one group of values is greater

in proportion than the other, the sign test should reveal if
the difference is significant,

n = number of pairs in theAsample.
S4 = number of times the less frequent sign is observed
oc =_1eve1'of significance -
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S; must be less than or equal to the critical value which is
~significant at the given o level. 1In the sample given (see
Table-h.Ol) there were nineteén pairs. The scores represen-
_ ted the students' post-experiment T-unit ratio scores. Two
sCores were ignored (numbers three and eight) as they had né
plus or minus values; That left seventeen scdres. Of the
seventeen, ten had a plus value and seven hadva minus value.
S; (the number of times the less frequent sign is observed)
must be less thah or equal to the critical value which ié
significant aﬁ_the given oc level, From a table of critical
.values of 814 the critical value which is significant was
looked up. Foﬁ an "n" of seventeen, the minuses, at the five
vpérCent level, for the one-tailed»hypothesis, would have had

to be less than or equal to the number four.

Results
The S; was seven, not 1ess‘than‘or equal to the

critical value_of four (see Table 4,01). Therefore, the
Obtaihéd value of seven resulted in a failure to reject the
Null-hypothesis that the»distribﬁtion of plus and minﬁs signs
vdiffer significantly from equality. The one-tailed probabi-
1lity reached a level of only .315, The Null-hypothesis stated
that the ratios of the capitalized énd modified T-units (Tl)

to the total number of modified T-units (including those not

o 4Robert Fried, Introduction to Statistics, revised -
ed. (New York: ' Gardner Press, Inc., I976), p.251.
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capitalized or punctuated - Ty + T,) found in the narrative

writings of grade two students will not differ significantly.

The comparison was made betweén the control group and a

matched group receiving experimental treatment.

TABLE 4,01

POST EXPERIMENT T-UNIT RATTIO SCORES AND ACCOMPANYING
SIGN TEST VALUES FOR EACH OF THE MATCHED PAIRS

Experimental Control Difference Value

y b'q
1 .29 0 .29 +
2 .09 .2 -ell -
3 0 0 o 0]
4 .33 0 .33 +
5 .73 0 .13 +
6 .25 0 .25 +
7 013 0 -13 +
8 0] ' 0 o 0 0
9 ST .5 : 27 +
10 .8 .38 A2 +
11 .17 .2 -.03 -
12 .09 .2 -.11 -
13 .58 2 .38 +
14 .09 BT -.58 -
15 » v -22 -27 -005 -
16 .22 .82 -6 -
17 T 0 ol +
18 ) 1. . -7 03 +
19 036 .8 . -044 -
Mean .36 .26
S.D, 3.79 ' 2.58
n =17 Sy =T v
@ = ,05 Critical value = &

" Teaching and having children practice a specific noun- -

verb sentence pattern, complete with initial Capitalization
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and end punctuation, did not result in a statistically
significant increase in the use of the same pattern in
children's narrative writing. Therefore, the alternate
research hypothesis could not be accepted. The ratios of
the capitalized and punctuated modified T-units (Tl) to the
total number of modified T-units (including those not

capitalized or punctuated - T; + To) found in the narrative

writings of grade two students will not differ sigﬁificantly.

- The comparison was made between the control group and a

matched group receiving experimental treatment. Tables
4,02 and 4.03 present the pre- and post-test raw scores for

the T-unit ratios.

Other Qualitative Data
Other data was qualitatively analysed. Five areas
were examined: the relationship of reading group placement‘
to T-unit ratio scores; the number of Tl's and Tg's in pre-
and post-test samples; relationships of the number of T-units
before ehd after the experiment; a comparison of pre- and

post-test ratio scores with the sex of the students; and the

number of sentence fragments and other sentence patterns in
pre- and post-test samples of both experimental and control

students.

1) Relationship of reading group placement to T-unit ratio
scores

F‘An analysis of the data of the experimental group

revealed that improvement of T-unit ratio scores were not




TABLE 4,02

PRE-TEST RAW SCORES OF THE RATIO OF Tq'S TO THE
COMBINED NUMBERS OF T;'S AND Ty'S

. , o |

1 2 3 4' 5 6 T 8 9 10 11 12 13 14 15 16 17 18 19 |
Experimental 0 ©0 0 ©0 0 0 1 1 1 1 1 2 2 3 2 4 5 10 9
y : 12 10_‘11 12 12 13 15 12 10 9 8 11 10 13 T 8 11 12 10
Control 0 0 0 0 0 0 1 1 1 1 1 2 2 2 3 6 3 6 16

X 5 10 11 12 12 13 11 11 10 9 8 11 9 9 10 12 6 8 16 <

TABLE 4,03 é

POST-TEST RAW SCORES OF THE RATIO OF Ty 'S TO THE |

COMBINED NUMEERS OF Ty 'S AND To'S ‘
: : S 2 3 4 5 6 7 8 9 10 11 12 13 _14 15 16 17 18 19
Experimental 5 1 0 3 8 4 2 0 7 8 2 1 7 1 2 2 7 12 4
y ’ 17 11 12 9 11 12 15 12 9 10 12 11 12 11 9 9 10 12 11
Control 0 2.0 0 0 0.0 0 5 3 2 2 2 6 3 9 o0 7 8
X 11 10 8 8 10 10 10 13 10 8 10 10 10 9 11 11 7 10 10

cS
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dependent on reading group placement (see Table 4,04). oOf
the two low group placements, one improved and one remained
the same, in T-unit ratio scores, Of the twelve middle
reading group placements, six improved, one remained the
same and five showed a reduction in size of T-unit ratio
scores, Five students were from the high reading group. Of
these, two improved and three did not do as well, For each
of the three levels of reading groups, the number of students

who improVed their T-unit ratio scores was approximately

equal to the numbér of students who did not improve.

Similar findings were found for the control group,(see
Table 4,05). The low group student's T-unit ratio score
stayed the same, Of the fourteen in the middle group, five
improved their scores, six stayed the same and three
decreased their scores. Four students were from the top ' é
group placement, Cf these, two increased their scores and |
two decreased fheir scores. Reading grOup_placement did not
seem to effect any difference in resulting T-unif ratiov

scores, Table 4,06 shows a breakdown of the above data, A

breakdown of the sex of the students is included in Tables
4,04 and 4,05,

2) Number of T,'s and To's in pre- and post-test samples

The number of pre- and post-test Ty units, that is,
the capitalized and punctuaﬁed npun-verb patterns, were
tabulated for both groups. The mean number of T7 units per
;student_wés.alsovcaldulated. Tables 4.07_énd 4,08 show this.

information, Almbst'twice as many experiméntal'students,

B R
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TABLE 4,04

RELATIONSHIP OF READING GROUP PLACEMENT OF EXPERIMENTAL
STUDENTS TO THEIR PERFORMANCE ON T-UNIT RATIO SCORES

Reading Pre-test Value of
Experimental Group Ratio Post-test Ratio
Students Sex Placement Scores Score Scores
1 M middle 0 .29 +
2 M middle 0 .09 +
3 M middle 0 0 0
L M middle o) .33 +
5 F low 0 W73 +
6 F middle 0 .25 +
T M low o .13 0
8 M middle i 0 -
9 F middle .1 ST -
10 F middle .11 .8 -
11 M middle . g A7 +
12 F middle .1 .09 -
13 M high .2 .58 +
14 M high .23 .09 -
15 F middle .3 .22 - :
16 F high .5 .22 - :
17 M middle .5 , T + |
18 F high .83 1, + |
19 M high - 1, .36 - 3
M= 11
F= 8

A(twel#e) as control students (seven) increased their T
'units. The mean Ty for the experimentalfgroup changed from
2.21 to 4, while the mean T, for the”contﬁol group virtually
stayed the same, moving from 2,36 to 2.57. This was impor-

tant to the experiment as an increase or decrease in T1 units

was being measured. The results suggest that the use of le
units was indeed being exhibited. Especially as the mean
- To's for both groups remained almost the same. |

Tables 4.09 and 4,10 show the number of To's found in the
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TABLE 4,05

RELATIONSHIP OF READING GROUP PLACEMENT OF CONTROL
STUDENTS TO THEIR PERFORMANCE OF T-UNIT
RATIO SCORES

Reading ‘??é-test Value of S

Control Group Ratio Post-test Ratio
Students Sex Placement Scores Score Scores
1 M middle 0] 0 0
2 M middle 0 .2 +
3 B middle 0 0 0
4 M middle 0 0 0
5 M middle 0 0 0
6 M middle o 0 0
7 F middle 1 0 -
8 F middle .1 o . -
9 M middle i .5 +
10 M middle 11 .38 +
11 M middle w13 2 +
12 F middle .18 2 +
13 M low .22 2 0
L o high S22 R <Y o+
15 M high 30 . 27 -
16 F high ) .82 +
17 P middle .5 0 - ;
18 ‘M high .8 LT - o o
19 -F middle 1. .8 - o
M= 12
F - 7

pre- and post-tests of both the experimental and control

groups, The To units referréd'tq the modified T-units which
were not capitalized or not punctuated, or missing both items.
The pre;test’mean (8.63) and the poét-test mean (8,16) for
the experimental_group,.and‘the pre~-test mean (9.05) and

post-test mean (8,94) for the control group showed very
little difference respectively, Both groups were producing
the same number of To's before andAafter the experiment.

However, the mean number of T;'s for the experimental group




TABIE 4,06

RELATIONSHIP OF READING GROUP PLACEMENT TO PLUS OR .
MINUS VALUE OF T-UNIT RATIO SCORES

T-unit T-unit T-unit
Ratio Score Ratio Score Ratio Score
Increase Decrease No Change
Low |
Experimental 1 - ' 1
Control - - 1
Middle v
Experimental 6 : 5 1
Control 5 : '3 ‘ 6
High
Experimental 2 3 | e
g Control 2 o 3 -
16 14 9

 doubled by the end of the experiment,

' ' Table 4,11 summarizes the preceeding data, The mean
| number of Tl 8 for the experiment doubled at the end of the

experiment, suggesting that the eXperimental group was

indeed using more’ Ty units than the control group, as a

result of the instruction given,
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TABLE 4,07

NUMBER OF T, 'S FOUND IN EXPERIMENTAL
GROUP'S PRE- AND POST-TESTS

Student Pre-test Post-test - Value of
Number T;'s Ty's Difference

++++0++

\O 00~ OV £ 1O
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(00]
[

= ‘
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[

O
\OQU‘I-P‘I’\)‘WI\)I\)I—‘I—‘HI—'HOOOOOO
L+ 4+ 1001 +1 +4++1

Mean 2.21

3) Relationship of the T-units to pre- and post-test results
Table 4.12 shows the number of students who either

ihcreaséd, decreased or remained constant in their use of

Athe Ti and Tpo units, More experimental students increased
their use of T; units (twelve students) than the control

group did (seven students)., At the same time, more control

students (eight) remained unchanged in their use of Tq units
than the experimental students (two), 4n analysis of the Ts

units pointed out that the control students increased their

use of Tp units (ten students) more so than the experimental
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TABLE 4,08

NUMBER OF T4'S FOUND IN CONTROL GROUP'S
PRE- AND POST-TESTS

Student Pre-test Post-test Value of
Number _ Tl's Tl's Difference

\O O~ OV 50 O

1~

O
GNO\U)C\WI\)NI\)I—'HP—‘HHOOOOOO-
PN OVW AN N NWUIOO 000N O
Il +1 +0O+00+++110000+0

)
O
=

Mean 2.36

n
Ul
g

students (seven students). The data'ﬁefinitely suggests that

the experimental group was utilizing the Ty unit more often

‘than the control group was. Table 4,13 also points this out.
The experimental group increased its use of the Ty unit from

20% to 52% of the total T-units as compared to a percentage

- increase of only 1.54% for the control group.

4) Comparison of pre- and post-test ratio scores to the sex
of the students

In the experimental. group the mean score for the males

remained almost unchanged (from .21 to v25). The females for
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TABLE 4,09

NUMBER OF To'S FOUND IN THE EXPERIMENTAL
GROUP'S PRE- AND POST-TESTS

Student Pre-test Post-test Value of
Number To's To's Difference
1 12 12 0]
2 10 10 0]
3 11 12 +
4 12 : ' 6 -
5 12 ' 3 -
6 13 | 12 -
T 14 R 13 -
8 11 ' 12 +
9 9 2 -
10 8 2 -
11 T 10 +
12 Q 10 +
13 8 5 -
14 10 10 0
15 7 +
16 g 7 +
17 6 3 -
18 2 1 -
19 1l 7 +
Mean - 8,63 8.16

the experimental group more thanldoubied_their mean score

_(from .24 to .51), This data could lead to suppositions

about the female student's greater ability to grasp and use
the concept of séntence patterning, This is especially

possible in view of the fact that the males and females both

had similar pre-test mean ratios (males = ,21, females = ,24),
See Table 4,14, A comparison of the control group's scores
did not reveal any great differences due to sex (see Table

%.15).
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TABLE 4,10

NUMBER OF To'S FOUND IN THE CONTROL GROUP'S
RE- AND POST-TESTS

Student Pre-test Post-test Value of
Number To's To's Difference
1 5 , 11 -
2 10 8 -
3 11 8 -
4 12 8 -
5 12 10 -
6 12 10 -
7 10 -10 0
8 10 13 +
9 9 5 -
10 8 8 0
11 7 8 +
12 9 8 -
13 7 8 +
14 7 9 +
15 4 8 +
16 6 11 +
17 - 6 7 +
18 8 10 + |
19 16 10 + |
9.05 8.94 |

Mean

5) Sentence fragments and other sentence patterns

The pre- and post-test samples were also analyzed for

total number of fragments, "Fragment" was used to mean an
1ncemp1ete sentence in terms of missihg a‘noun or verb, The
samples were also analyzed for total number of other types

of sentence patterns such as exclamations and questions,

Because there were so few other types, they were all lumped
together under the heading of "other patterns'", The number
of fragments is shown in Table 4,16, The fragments of the

expefimental group were halved'by the end of the experiment,
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MEAN NUMBER OF T,'S AND T,'S PER STUDENT

===

———

Experimental Control

Pre-test Tp 2.21 2.36

Post-test Tq 4 2.57

Pre-test Tp 8.63 9.05

Post-test Tp 8.16 8.94
v TABLE 4,12

DATA SHOWING WHETHER STUDENTS'VTl AND To UNITS
HAVE INCREASED OR DECREASED DURING THE
EXPERIMENTAL PERIOD

Students  Students  Students
\ Showing Showing Showing
o T-unit T-unit T-unit Total
: T-unit Increase  Decrease Constant Students
Ty | |
experimental 12 5 2 19
students
control T 4 8 19
students ’
To .
experimental 7 9 3 19
students '
"~ control
students - 10 7 2 19
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PERCENT OF Tq'S, FOR BOTH GROUPS, IN THE TOTAL
NUMBER OF T'S BEFORE AND AFTER THE EXPERIMENT

—
—

T-unit Pre-test Post-test
Experimental
Group T, Lo 76
To 164 146
Total of :
T, & To 206 220
% of T1's in
total number 20% 52%
Control
Group T1 45 L9
Ts 172 171
Total of o
Ty &Tp 217 220
% of T,'s 1in |
total number 20.73% 22.27%
The number decreased from eight to four. The number of

fragments of the control group decreased, but not as much as

for the experimental group,

The data from Table 4.16 would seem to suggest that

the instruction given during the eXperime‘nt aided the exper-

imental group in completing sentences by including both a

noun and verb.

Some examples of the fragmented type of

sentence follows:




TABLE 4,14

COMPARISON OF PRE- AND POST-TEST T-UNIT RATIO SCORES FOR
THE EXPERIMENTAL GROUP, BASED ON SEX OF THE STUDENT

o——. -
e —

Maie Male Female Female
Pre-test Post-test Pre-test Post-test
Ratio Scores Ratio Scores Ratio Scores Ratio Scores

0 .29 0 .73
0 .09 (0] .25
0o -0 .l AT
0 .33 .11 .8
.1 .13 .18 .09
ol 0] .3 .22
-13 017 65 022
.2 058 .83 10,
023 .09 ) .
.5 of
1, .36
Total 2.26 2,74 Total 1,93 4,08
Mean .21 .25 Mean .24 .51

(1) "And at night were the little baby sleeped,"
(2) "and showed my mom" | ‘

(3) "you have to a bottle"

Table 4,17 shows the change in the number of other

| patterns from the pre- to post~test samples. 'It is important
to note that in the experimental group the amount of other
patterns was almost eliminated at the end of the experiment,

decreasing from fifteen»patterns to two. The difference in

}numbers was suggestive of the possibility that the experiment
did have'somé'effect'upon_the types of patterns written.
Some examples of the "other types" of sentences are:

(1) ‘“what a scary sight"
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TABLE 4,15
‘

COMPARISON OF PRE AND POST TEST T UNIT RATIO SCORES FOR
THE CONTROL GROUP, BASED ON SEX OF THE STUDENT

———————

Male Male ' Female ' Female

Pre-test Post-test Pre-test Post-test
Ratio Scores Ratio Scores Ratio Scores Ratio Scores
0 L2 .1 0
e 5 o1 0
S i | .38 .18 ' .2
.13 2 .5 .82
.22 2 _ .5 0
.22 67 1, ' .8
.30 : .27 v
8 7 |
- Total 1,88 3.12 Total 2.38 1.82
Mean .16 .26 Mean .34 .26
TABLE 4,16

TOTAL NUMBER OF FRAGMENTED SENTENCES FOUND IN
PRE- AND POST-TEST SAMPLES OF EXPERIMENTAL
AND CONTROL GROUPS

b  __— — — — - — — —
Pre-test Post-test
Experimental 8 4
Control : 7 ' 5
(2) "oh no"

(3) "off you go"
(4) “opeh 1"
(5) "So do I"

~ (6) "who said that"
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TABLE 4,17

TOTAL NUMBER OF OTHER SENTENCE PATTERNS FOUND
IN PRE- AND POST-TEST WRITING SAMPLES OF BOTH
EXPERIMENTAL AND CONTROL GROUPS '

— e ———

———

Pre-test Post-test
Experimental 15 2
Control 11 8
Summary

The purpose of the investigation was to devise a way‘"
to enable children to increase the number of correctly punc-
tuated and capitalized noun-verb sentences in their narrative
: writings, Although more children improved than did not
| 1mpr0ve, the number was not large enough to be of statistical
~significance, - |

However, that does not mean that the results of the
study were not educationally relevant to the classroom The
‘average Tl unit (correctly,capitalized and punctuated noun-
verb pattern) couht doubled for each experimental student.
Usage of other patterns in the sample writings were almost
eliminated in the post-test scoring, Also, almost twice as
many experimental students increased their}number_of Ty's as
compared to the contrel students, The above data suggests
that certain things wefe happening in the classroom and that
perhaps the students were learnlng something, although not

of a statistlcally signlficant amount,




CHAPTER V

CONCLUSIONS AND IMPLICATIONS
Introduction

This study was an examination into the possibility of
reducing the error tendency of young gfade two children to
omlt initiallcapitalization and end punctuation in their
written work by means of teaching them andvhaving them
practice correctly pungtuated and capitalized noun-verb
patterns,

The hypothesis to be tested was stated in the Null-
hypothesis form. The ratios of the capitalized and modified
T-units (Tl)kto the total number of modified T-units
"(1ncluding those not capitalized or punctuated - Ty + To)
found in the narrativé writings of grade two students will
not’differ significantly. The comparison was made.between
the control group and a matched group receiving experimental
treatment, | |

Two matchedbgroups were chosen from an open area
classrobm of forty-eight students from Wayoata School, in
Transcona, Manitoba., Nineteen matched pairs were formed on
the basis of T-unit ratio scores which were derived from
samples of their written narratives. Further gualitative

analysis was done on the relationships of reading groupiﬁgs‘
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to T-uﬁit ratio scores; on differences in pre- and post-test
T-units (both the capitalized and punctuated T; unit and the
T» unit which has part or all of the capitalization and |
punctuation missing); rélationships of the numbers of T-units
before and after the éxperiment; a comparison of pre- and
post-test ratio scores for boys and girls; and the amount of
other sentence patterns in pre- and post-test writings.

For a period of six weeks thevexperimental group was
taught certain specific noun-veﬁb patterns and how_to cor-
reétly capitaiize and punctuate them., At the end of the
testing time new written samples of the children's narratives
were obtained and again analysed for their T-unit ratio
scores, The results weré subjected to a sign test to deter-.
mine if the existence of a statiéticaliy'significant |
difference could be found. | |

The purpose of this chapter is to state the limita-
tions of thevstudy, discuss findings and to interpret the
results. Implications of this stud& are presented and
considerations for further research are bffered. The chapter

ends with a summary and conclusion.

Limitations of the Study
The results from this study shouldAbé generalized to
only thié one particular ekpefimental group of grade two
children. The length of time for the'study was short (six

- weeks) and the children were seen only three times during a
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six day cycle fdr a total of fifteen lessons. However, other
studies have been shorter., Tillie Hilfman1 practiced sen-
tence expansion techniques with grade two children for only
four weeks with two twenty-minute sessions per week and
obtained sentence and clause length increases. Of course,
the children involved were bright children, The

children in the present study were not screened for
variables such as reading ability or sex.

The study was limited by its analysis of only one

sentence pattern, the noun-verb pattern, It has>beén shown
to be one of the most frequently used patterns in the written
work of young élemehtary school children. This has been
substantiated in studies done by Evertts® and 0'Donnelll,

The study concentrated on only one particuiar mode of
writing, the narrative mode; This was chosen as a means of
procuring a maximum number of noun-verb sentences. Narrative
writing seems to be the type of writing which produces the |

‘required sentence patternsn. The author found only one

174111e Hilfman, "Can Second Grade Children Write
More Complex Sentences?" Elementary English 47 (February
1970) :209-214, .

®Eldonna Evertts, The Nebraska Study of the Syntax
~of Children's Writing (-:ERIC Document Reproduction Service,

3Roy C. O'Donnell, William J, Griffin and Raymond C.
"Norris, Syntax of Kindergarten and Elementary School Children:
- A Transformational Analysis (Champalgn: National Councll of
Teachers of English, 1967), p.Tk. . , :

_ ‘ Fois V. Johnson, "Children's Writing in Three Forms
of Composition," Elementary English 44 (March 1967) :265-269,




- 9 {Spring 1975):219-227.
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other study focusing on the narration mode and that involved

speech.5
| Another limitation was the smallnéss of the sample
(N=19)., Most studies on syntax included a large number of
students., The type of statistical analysis, a sign test, did
not allow for the measuring of any degree of difference. Also,
such a test could only suggest directions that the research
might lead to; In this way, generalizations from the results
of the study were limited by the statistical procedure neces-
sitated by the design of the study. Chomsky'stéted that:
", . . the syntactic component of a grammar must for
each sentence, a deep structure that determines its

semantic interpretation and a surface structure that:
determines its phonetic interpretation,’®

The author of the present study recognized the exis-

'tence of these structures but the scope of the study, as an

inguiry into the correctness of form, limlted analysié'to

- surface structure only. Other authors have‘deVeloped instru-

ments for measurement of syntax in which no dlstinction is
made between deep and surface structure, Eldonna Evertts
instrument of "Syntactical Analysis of Children's Composition"7'

is an example of such an instrument.

SMike Pope, "The Syntax of Fourth Graders' Narrative
and Explanatory Speech," Research in the teaching of English

6Noam Chomsky, "Methodological Preliminaries,"” in

Readings in the Psychology of Language, ed. Leon A, Jakobovits
and Murray S, Miron (New Jersey~ Frentice-Hall, Tne. .s 1967),

p.95.

7Eldonna L. Evertts,'"ﬁn Instrument for the Syntactical
Analysis of Children's Comp031t10ns," in The Psycholinguistic
Nature of the Reading Process, ed, Kenneth S, Goodman (Detront

“Wayne State University Press, 1968), p.205.
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Discussion of Findings

As the Null-hypothesis had to be accepted, the
alternate research hypothesis was not accepted. Contrary to
the investigator's hypothesis that there would be a statis-
tically significant difference between the writings of the.
control group and the experimental group, there wWas none,
True, theré was a difference, but not‘at the .05 level of
significance. Only ten of the nineteen children showed an
'1mprovement on the number of modified T-units in their
writings,
| Analysis of other qualitative data revealed'some

interesting trends:

1. Relation of T-unit ratios to reading placement

| The T-unit ratios seemed to function independently
of réading group placement. Although the variable of
reading ability had not been controlled, the two groups
were fairly evenly distributed as to low, middle and high
reading group‘plaéement (as deSignaﬁéd by‘their teachers).
In both the experimental and coﬁtrol groups, approximately
half improved their scores and half did not.

2. Analysis of number of T-units

The number of To units (units either not punctuated,
not capitalized,or not punctuated and not capitaiised) for
the control group and the experimental group did not differ
when compared to each other and did not differ in pre- and

| post-test results. .waever; the analysis of the numbers of
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T, units shoWed_very different results,

Almost twice as many experimental sfudents (12) as
control students (7) increased their'number of Ty units,
Also, the ﬁean number of ‘I'l units per student doubledvfor
the experimental group, and remained constant for the
control group. This finding suggested that the experimental
students were learning to use the T, sentence pattern

involved (capitalized and punctuated noun-verb paradigm) but

that the information was not reflected in an analysis of the
T-unit ratio scores, ’This is further substantiated by the
fact that the percent of Ty's for the pre- and post-tést
results of the controlvgroup remained unchanged, while‘the
'percentage of the Tl's'of the experimental gfoup increésed
from twénty percent to fifty-two percent,

3. Relationship of mean T3 scores tb the sex of the student

The girls in the experimental group more than doubled

thelr mean Tl Score as compared to the boys in that group.

The control group showed no such similar gain, Other

studies such as Fox'sS and Ciani's? have not been able to
show differences in sYntactical maturity related to sex.
However, this,study was concerned only with learning the

correct form of one particular pattern.

| 8sharon E. Fox, "Syntactic Maturity and Vocabulary
Diversity in the Oral Language of Kindergarten and Primary
School Children," Elementary English 49 (April 1972:495,

- 9Alfred 7T, Ciani, "Syntactic Maturity and Vocabulary
Diversity in the Oral Language of First, Second, and Third
Grade Students," Research in the Teaching of English 10 .
(Fall 1976), pp 150-156. - T
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4. Analysis of other sentence patterns

A fourth interesting observation was that the use of
other sentence patterns was almost eliminated in the post-
test writings of the experimental group (from a total of
five to two) and the total number of sentence fragments
(missino a noun or verb) was halvedv This finding suggested
that the instruction involved in the experiment may have
been instrumental in eliminating patterns other than the
noun-verb pattern and its derivatives,

| Because the results of the study relate to correct-
ness of form, it 15 often difficult to relate the findings
to other'studies, which deal mainly with syntactic maturity.

| The results of the study were not statistically signifi-
cant (P=.315) butan analysis of relevant data sugvested that
the results of the study have some educationally significant

‘relevance to the classroom,

Inplications and Further Considerations
The study showed that teaching a group of grade two

children specific capitalized and punctuated noun-verb sentence
rpatterns made no statistically significant difference in the use
of such punctuated patterned units in their narrative

writings. _
Analysis of other qualitative data, however, had
certain implications, A comparison of the scores of the
experimental group revealed that‘the mean number of Ty

units doubled, Also, almost twice as many experimental
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students as control students increased their number of T1

units; and the percent of T1's for the experimental group
more than doubled. The preceding data suggests that many
of the experimental students were learning the pattern (as
an analysis of Tj; scores show) but that they were not
applying thé pattern to their compositions, as shown by the
fact that the Null-hypothesis was not rejected,

It may well be possible that through direct instruc-
tion the experimental group was lncreasing 1ts sensitivity to
the particular'noun-vérb syntactic structure. . However, the
1n9reased sensitivity did not lead to a parallel use of the
pattern in their communication skills. O'Donnell and Smith%O
in a short four week trial of feaching syntactic structures,
came to a similar,conciusion. |
| The fact that the T, scores of the female students
'yin the experimental group more fhan doubled their mean T;
scores as compared tb their male counterparts was an
interesting outcome of the study. What was the cause? The
investigator can only guess.‘.Perhaps female students learn
'better by this means of instruction than males do, It is
.an interesting aspect of the expériment which leaves many
avenues opeh to furthér'areas of research. |

The use of other sentence patterns had been almost.

eliminated from the experimental group's post-test writings,

%R0y C. 0'Donnell and William L. Smith, "Increasing
Ninth-Grade Students' Awareness of Syntactic Structure
- Through Direct Instruction,” Research in the Teaching of
~ English 9 (Fall 1975), pp 257-262. o
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The children were definitely making more use of the Ty
units in their writings, often to the exclusion of other
Sentence patterns,

However, the fact remains that the Null-hypothesis
was not rejected, and the experiment did not greatly affect'
the use of the structures in the children's written work.
This result may be attributed to one of two reasons. The
study may have failed to show a statistically significant
difference either because of the content used or the method
employed, | | |

Perhaps the content of the experiment, “"grammaticail
usage", is something that cannot be taught. There is much
empirical evidence to show that there is no connection
between instruction in linguistic‘description and the per-

formance of literate skills.11 This present study seemed

4 to have been just one more added piece of evidence.

Andrew Wilkinson, in Foundations of Language,12 points out
that traditional grammar learning does not relate positively

e'to the improvement of composition writing of children,

Smith and Goodman, in Language and Thinking In School, 13

lpeter S. Rosenbaum, "On the Role of Linguisties in
the Teaching of English," in Language and Learning: Inves-
tigations and Interpretations; ed. ores on (Cambridge:
arvar ucational Review, 1972, p.4. .

125 ndrew Wilkinson, Foundations of Language, (London:
Oxford University Press, 197I), pp 32-35, :

13Brooks E. Smith, Kénneth S, Goodman and Robert'

Meredith, Language and Thinking in School (U.S.A.: Holt,

Rinehard and Winston, 1976),‘pp 187-1878,
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show that research suggests that a knowledge of grammar
does not mean it can be applied or transferred to anything,
The ability to cite rules does not improve the gfammar of

written expression,

These findings may be altered by the recent studies
of Miller and Neylu, Mellon15, and O'Hare16 into sentence-

combining:

« « o Writing behavior appeared to be significantly
altered in the direction of more mature syntactic
structures, This was so whether the samples were
assessed by T-unit measures, frequency of use of
specific structures taught, or traditional rating
criteria including punctuation,l '

The other reason why the Null-hypothesis was not
rejected may have been due to the method employed. 1In

‘ Generative Grammar, Structural Linguistics, and Language

Learning the author quotes Fe R. Decanay as saying:

Drills are inherently unnatural, contrived examples
of the use of language., This disadvantage can be
partially overcome if naturalness of expression

14Barbara D, Miller and James W, Ney, "The Effect of
- Systematic Oral Exercises on the Writing of Fourth-Grade
Students," Research in the Teaching of English 2 (Spring
1969), p.25. -

1550hn C. Mellon, Transformational Sentence-Combining:
A Method for Enhancing the DeveIopmenE of Syntactic Fluency
in EninsE.ComposiEion, (Champaign: National Council of
Teachers of English, 1969), p.26, :
o : 16Frank O'Hare, Sentence Combining: Improving Student
Writing Without Formal Grammar InsErucEion, (Champaign: '
N__ET““TT. ational Council of Teachers of EngIish, 1973).

17Sandra L, Stotsky, "Sentence-Combining as a Curri-
cular Activity: Its Effect on Written Language Development

and Reading Comprehension." Research in the Teaching of
English 9 %Spring 1975):5&. _
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sequence, and situation are successfully re-created,
with an attempt to intensify the experience as an
alternative to the vévidness of actual participation
in real situations,l
Perhaps the method of teaching was not sufficient in creating
the experience mentioned above.
Braine experimented with children'aged five to ten
Wwith contextual learning in which he felt, at least for
learning the kernel grammar, the idea of a generalizing
mechanlsm could be applied to learning word drder in gramma-
tical structures: | |
. « o When a subject, who has experienced sentences
in which a segment (morpheme, word, or phrase)
occurs in a certain position and context, later
tends to place this segment in the same position in
other contexts, the context of the segment will be
said to have generalized, and thi subject to have
shown contextual generalization, 9
The author of the present study had felt that a similar

‘"contextual generalization" would have occurred. Obviously,
that did not happen, |
| There is alsé the problem of the composition process,
"Pattern drills require the students to pay attention only

~ to the mechanics of manipulating grammatical structures,"2C

18Kar1 Conrad Diller, Generative Grammar, Structural
Linguistics, and Language Iearning, (Mass,: Newbury House
Publishers, Inc., 1071), p.iS.

| 19Martin D. Braine, "On learning Grammatical Order of
Words," in Readings in the Psychology of Language, ed. Leon
A, Jakobovits and Murray S. Miron {(New Jersey: Prentice-
Hall, Inc., 1967), p.232,

20piller, Generative Grammar, Structural Linguistics,
and Language Learning, p..41, = - :
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However, it is very difficult to separate the mechanics

from the composing aspect. Perhaps Hunt had an answer to

- the problem by using a method of rewriting21 in the analysis
of syntax. 1In this manner, the content of the written
passages were controlled by the investigator,

Another problem with the method might have been the
validity of the‘T-unit ratio score as an appropriate measure,
A Syntactic Complexity F_ormula22 has been developed to
measure the different levels of syntactic complexity,'but it
was not suitable for the present study. Other than Loban's
"communication unit"23 and HUnt;s T-unitzu, no appropriate
measure was found for analysing "correct" sentence patterns,
The T-unit ratio score may have been measuring something
other than the students' ability to learn and use the
sentence patterns in their writings, '

The author felt that perhaps different results might
have been obtained had the design of the study been differ-

ent. Any future research of the hypothesis might consider

\ 21Kellogg W. Hunt, "Early Blooming and Late Blooming
Syntactic Structures,"”" in Evaluating Writing, ed, Charles R.
- Cooper and Lee Odell (Buffdlo: National Council of Teachers

of English, 1977), p.9l. .

22yorton Botelband Alvin Granowsky, "A Formula for
Measuring Syntactic Complexity: A Directional Effort,"
Elementary English 49 (April 1972):51.4, :

23Walter Loban, Language Development: Kindergarten
Through Grade Twelve, (Urbana: National Council of Teachers
of English, 1076}, o . . )

24Kellogg W. Hunt, Grammatical Structures Written at
Three Grade Levels, (Champaign:» National Council of Teachers
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certain recommendations for improvement of the experwmental

design.

One suggested modification of the design would be to
have a larger q'ample selected over a wider population, Also,
certain variables could be controlled so as to equalize the
sample more closely, Such variables as language arts and
reading program backgrounds and writing abilities should be
‘considered,

The design of the studyvmight also have been improved
by controlling the time element more closely, In such a
limited time the instructor has less recourse to dealvwith
the students who require extra help or who are absent.

~ Because the class was removed to a separate room
each.time, the impact of the visual stimuli was reduced to
- the time spent in that room only and could not be referred
'to by the students at any other time,. Perhaps arrangements
should be made to have the visuals on display for a greater
length of time.

And finally, perhaps the hypothesis should be limited
‘to test how well children can generate individual sentences,
rather than how they use the patterns in their broader

writings,

Summary and Conclusions
In summary, the hypothesis to be tested was stated in
the Null-hypothesis forms. The raties nf the capifalized
and modlfied T-units (T1) to the total number of modified
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T-units (including those not capitalized or punctuated - Ty

+ To) found in the narrative writings of grade two students
will not differ significantly. The comparison was made

between the control group and a matched group recelving

experimental treatment.
Selected students from a grade two open area class

at Wayoata School were used and the results of their analysed

narratives were submitted to a sign test. The results of

the sign test failed to reject the Null-hypothesis at the

.05 level of significance. Therefore, the alternate research
hypothesis that a significant difference would exist between
the control and experimental groups could not be accepted.
? Analysis of further qualitative data did, however,
suggest that on an individual basis, the experimental group
did actually increase their usage of the particular sentence
patterns involved. There was some educational,vaiue of this
study for use in the classroom,

The outcome of this study led to the recommendation

that further research be carried out under improved design

conditions, enlarging the sample, limiting the variables,
and narrowing the hypothesis to be tested.
Although the experiment did not result in a signifi-

cant difference between the control group and the experi-
mental group at the .05 level of significance, it was found
that more students improved than did not and in the experi-

mental group the uSage of the experimental patterns increased

. considerably, As a result of these findings; the investigator
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has suggested that the classroom teacher may still find the

experimental procedures useful for instructional purposes,




APPENDIX A

ANALYSIS AND SCORING SAMPLES

Three samples of
analysed writings

81
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APPENDIX A

ANALYSIS AND SCORING SAMPLES
Sample 1

"Once a open a time there was a ‘haunted house ] long long

a go. |¥§ ghost and a which 1ived in a hounted house,

suddley there was a solger

T ‘ 4 |
{"Amy was walking a long the path.| sbinlee a big juble of

wind, |And so Amy ran home as fast as she codds
\y, ) .

: ~ ’ : 2l .
lOnce a open a time They was a little boy|[he had .a wish

bag ',Qe didn't now what to do with it

\;. |
i 2 _ .29
T1+T2 2 + 5
1. A Sample 2

e

One dark and stormy nlght I went for a walk 1It was

ralning very hard. Allfof a sudden I cam upon a cemetery.
Y _
1It, was. dark and spooky. ' .
\\ ¢
-+
One stormy winter nlght I was walking home from a party.

It was a very cold night It . WAS almost a bllzzard I was

: I| : 'l ‘FL_ ’
going to wear a scarf|ibuf I thought it wouldn't be this.

- Voo -

- eold.|
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LA ]
Once upon a time there was a 1ittle lost wish bag, It“was

very sad and lonely.| |Oneg_day a boy and girl came along.
. U

i _ 10 _ .83
T+ T, 10+2

- : Sample 3

Once upon a time there was a honted house with a2 wich and a

goast and a cat and sime scaree nioses.| fand _one day a little

EY)

girl came to that verry same hduse

There was once a little girl named Angela One day she

asked her mother if she could go out 51de to playi]ler

mother said yes you may

A T

vy A\ ‘
Once there was a girl and a wishing bag.| | Her mother had it,

If you can f£ind what is in this bag you will get what is in| . Lo

| A2
it for Christman present

T 5 .63

T1+T25+3
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APPENDTX B
FIFTEEN LESSON PLANS




- of "Jamie runs,
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ILesson One

Introduction (no review)

The children were told why we were gathered together

as a group. They were told that they would be learning

something about "sentences" for the next five or six weeks,

n n

They were told that a sentence has two main parts: who

or "what" was being talked about, and what that person or

thing was "doing". Two twelvedby eighteen inch cards were

produced. One was green and had "who" and "what" printed

on it. The other was red and had "doing" printed on it,
‘The instructor faced the children, The green card was
placed to the rignt of the instructor énd the red card was
placed to the left, so that they were both visible to the

~class,

,Development of idea .
| The idea to be developed was that "A sentence has two
main parts." The visual aspect was the use of the two '

colour-coded cards and the oral aspect involved the drama-

'tization of sentence examples.. They were‘told, "Let's take
an example," A child was picked from the group and asked
to stand in front of the green card, Then another student

was asked to stand in front of the red cafd. The example

" was used, The child became the "who and
the other student was asked to act out the "runs" of the P
sentence, The next sentence was ellcited from the students

It was, "The dog chases the cat, " "Again the students were

asked to act it out in front of the group.
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The third step was to have two children secretly make
up their own sentences and act out first the "who" part and
they both acted out the "doing" part. ‘They stood in front

of the appropriate card for each acting out, The idea was

then reiterated that when sentences were talked about in
the class, the instructor was referring to "who" or "what",
"doing" something, - They were asked to repeat out loud what

a sentence referred to,

Reinforcement

o They were each given an eight-and-a-half by eleven-
and-a-half sheet of paper, Half the paper had a green
outline of a square drawn on it and the other half had a
red oufline drawn on it., They were asked to draw a "who!
or "what" in the green square, What that person or thing

was doing was to be drawn in the red square.
Lesson Two
Review |

.The two big cards, one green with "who" and "what"

printed on them, and the red one with "doing" printed on it,

 .were placed in front of the students. It was reiterated
that a sentence contains two main parts, the “who" or "what"

~and what they or it was "doing". Then, each student showed

- the picture he or she had done the previous day and told
the class what it deplcted

Introductlon

The instructor said, "let's concentrate on the 'who'
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or ‘what' now." Just the green card was left up. They were
asked if they had ever heard of "noﬁns". Théy were told
that when we talked about the "who" of "what" we were

talking about nouns, and that nouns could be the name of

persons, places or things.

Development of idea

The students were asked to give the instructor an
example of a person, a place, and a thing., Three columns

were placed on the board, The first was headed "persons",

the second was headed "place", and the third was titled
"thing". Then examples were elicited from the group and

written down under the appropriéte headings.

- Reinforcement

.vTﬁe~viSual aspect was attended to in the reinforce-
ment., Three large pieces of paper were placed on the wall,
One had thebword "persons", the next had the WOrd‘"places",
and the third had the word "things"., Each cﬁild waé given
“three circles of paper, three inches in diameter. They

were told to draw a picture of a person on one circle and

to glue it onto the first paper, On the second circle'they
were to draw a picture of a place and put it on the second

large sheet, On the third sheet they weré to put a picture

of a "thing",

lesson Three
Review

The "who" and "what" were reviewed by looking, as a .
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group, at some of the pictures put on the circles, and
glued to the three green sheets from the previous class,

Introduction

The idea of a noun as a person, place or thlng was , R
continued, A few 1ndiv1dua1s were asked, "What can a noun o
be?" Then the whole group was asked to repeat, in unison,
"A noun can be a person, place or thing,"

Development of idea

As a group, worksheet number one (see Appendix D)

was examlned, and talked about, and worked throuoh orally,
>putt1ng in the right words in the rlght places,

Reinforcement

The written aspect was 1ntroduced by hav1ng The
children complete worksheet humber two (see Appendix D) by
filling in the columns of person, place and things themselves,
If they had extra tiﬁe left over, they could colour worksheet
number‘one.

Lesson Four

Review

A test was given, ZEach child was given a small
piece of paper with the following on it: @ "A noun may be a

» s ." After the papers were

. collected, the "who" and "what" sign was put up'again and
the children‘were reminded what a noun is, ;

Introduction

Next, the red "doing" sign was put up. (Both signs

- were now left up for the remainder of the 1eSsohs.) They
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were then told that the instructor would talk about the
"doing" part of a sentence, or the verb. It was repeated
that the "doing" part of the sentence may be called a verb,

vDevelopment of idea (and Reinforcement)

They were asked to close their eyes and think of one
"doing" thing., Then each child in turn was asked to come
to the front of the class and perform their "doing" action.

It was the group's task to guess the action being acted out.

Lesson Five
Review
A correlation was made between "who" and "what" with
nouns, and "doing" with verbs by printing it on the ‘board.

Introduction

The instructor said, "We can make a sentence with a
noun and a verb," A few examples were elicited by asklng
for a noun and then a verb anch time, it was stressed
that 1t should begin with a capital letter and end with a
period, It was'mentioned, by someAstudents, that other
punctuation could”be'used - However, they were 1nstructed
to concern themselves with only. periods right now,

Development of idea

Further examples of noun-verb sentences were drawn
from the students and put on the board, always with initial -

capltal letter and'end-perlod,

,Reinforcement

They were given worksheet number three (see Appendix D).
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At the bottom of the paper were two lines, ending with a
box (in which to put punctuation), They were told to print
one noun-verb sentence complete with capital letter and
period. After the instructor had seen the sentence and
corrected it, they couid draw a'pioture depicting their

sentence,

Lesson Six
Review‘
As a group, the class orally went over the worksheet
number four (see Appendix D), supplying the m1331n0 verbs.

‘Introductlon

The idea of the noun-verb sentence structure, complete
with capitallzation and end punctuation was relntroduced
A few chlldren were asked to come to the board to}prlnt
examples of such sentenoes on the board,

Development of idea

The‘beginning of a coiour;coded wall chart was
,intfoduced-' The word "Jim" was printed on a green card and
the word "jumps" was printed on a red card, This was
followed by a period on a white card. They were placed on
the chart to form a sentence (see Appendlx c).

Reinforcement

Each child was asked to prlnt on a piece of paper,

five noun-verb (two word) sentences,
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Iesson Seven
Review
The instructor went over the noun-verb sentences
the sﬁudents did duriﬁg the previous 1esson. Each child's
paper was quickly reviewed to either reinforce good work or
point out where there might bevimprovement.

-Introduction

It was stated that an article was something that was
used in front of a noun and examples were put on the board.

Development of idea

wcrksheet»number five (see Appendix D)‘was eXamined
and discussed orally as a group. Oral examples were elicited

from the group,

Reinforcement
| Each'child had to correctly complete worksheet
number six (see Appendix D) by providing the correct noun

and adding appropriate drawings.

Lesson Eight
'Review.\

The picture sheet of articles (wo?ksheet number five)
was shown again and a review of what the article was was
reiterated, The picture sheets of articles, nouns, and
verbs (wofksheetslnﬁmber five, one and four) were put up
for display.. | |

Introduction

‘Examples of a noun-verb sentence were asked for, to
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be put on the board. Then, the instructor'presented the
"article-noun-verb" pattern by putting it on the board.

‘Development of idea

The "article-noun-verb" pattern was put on the wall

chart (see Appendix C), It contained: a yellow card with

"the" on it; a green card with "cat" on it; a red card with
"runs" oh it; and a period, They were placed on the chart

in the form of a sentence, The capital'and period were

stressed. Then, every ch11d was asked to print a 31m11ar

type of sentence on the board and to remain at the board
until each was corrected,

Reinforcement

They were asked to do worksheet number seven (see
Appendlx D) The questions were corrected as they d1d them._
The sheets 1nv01ved the students creating and writing noun-

verbrand,article-noun-verb.patterns.

. Lesson Nine
Review

First a noun-verb pattern sentence and then an

- article-noun-verb sentence pattern was elicited from the
: students A few were asked to put them on the board and

the fact that they had both 1n1tia1 capitallzatlon and end

'punctuation was pointed out,

Introduction

They were told that an adjective "deseribes" a noun,

A happy face and a sad face were dfawn on the board‘totpo;nt




this out.

Development of idea

The'students were asked to split into groups of two
and think up a contrasting pair of ad jective~type words,
They-were then asked to act>out their words for the class,
Some of the words thought up and acted out were:

‘happy - sad
frightened - calm
hot - cold
sitting - standing

Reinforcement

Each child was given drawing paper diuided into four
parts. They were asked to—draw four different pictures of
four descriptive nouns and to prlnt the adjectlve and noun
used for each picture (see worksheet number eight Appendix

D).

Iessou Ten
Reﬁiew( |
The instrubtcr allowed the group to look at each of
the drawings dcne'from last time as a means of reviewing
ad jectives. |

"t

Introduction

The whole class looked at worksheet number nine (see
Appendlx D) and orally provided suitable words to complete
the blank spaces accompanylng the pictures

Development of idea

The sentence "The happy baby smiles." was put on the
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wall chart (see Appendix C) and presented as the third
pattern for them to learn, The word "the" was yellow,

"happy" was blue, "baby" was green and the word "smiles"

was red,

Reinforcement

Each child was asked to print one sentence, on the
board; like the one put on the chart, They were hot allowed
to sit down until their partlcular sentence was correct and |

included an 1nitial capital letter and end punctuation.

Lesson Eleven
-‘Review

The wall chart of sentence patterns (see Appendix C)
was put on the wall for all to see,

Introduction and development of idea

This lesson was basically a review lesson in the : t
following sentence patterns' noun-verb;‘artlcle-noun-verbj
and article- adjective noun-verb, | The’students were asked
to go to the board and give examples of these three types of

sentences., Capitalizatlon and punctuation were mentloned

each time. - .

Reinforcement

The children were asked to do worksheet number ten

(see Appendix D) which involved‘writing sentences based on
thevabove-menticned patterns. They did one sentence at a
time. The instructor corrected'each sentence before they

were allowed to do the next one. As the paper was correctly




done the students were individually let back to their home

room,

Lesson Twelve

. Review

Three children were asked to come‘to the board and
~write an example of an article-adjective-noun-verb type
sentence They all correctly d1d so,

:Introductlon

They were told that thev had one 1last thino to 1earn,
_adverbs They were told that adverbs describe the verb and
tell "how" something is done. The word "walk" was put on
the board and they were asked, "How might a person walk?"
Several replies were elicited and the pupil giving each
reply was‘asked to act it out, Some of the answers were:
- slanted; funny; backwards; upside down; sideways, straight.
Then the word "run" was glven and the same procedure
followed. It was mentioned in passing that the "1y" ‘is

often used at the end of an adverb,

-rDevelopment of idea

Worksheet number eleven (see Appendlx D), a picture
sheet of adverbs, was looked at as a group and oral answers

for the blank spaces were elicited.

Relnforcement
| They were given worksheet number twelve (see Appendix
D) It asked for a written response of verb and adverb

,combinatlons These were corrected one answer at a time,
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before the children returned to their class They were

~allowed to leave as they completed the worksheet.

Lesson Thirteen
Review
The class was told that an adverb tells what the
"doing" part of the sentence is., Tt tells "how" the verb
is doing.

Introduction

4 Examples. of the noun-verb, article- noun-verb ~article-~

adjective -noun-verb patterns were elicited and printed on

the board from various students in the group. Then, the

last pattern of article-adjective- noun-verb-adverb was
placed on the wall chart (see Appendix C) The word "the"
was yellow, "small" was blue, boy was green, runs" was
red, and "fast" was coloured orange, to form the sentence V
"The small boy runs fast,k"

Reinforcement

Each child had tovprint one of these sentences, both
.capitalized and punctuated, on a piece of paper and have it

corrected by the 1nstructor

e )
o

| - Lesson Fourteen
Review
The whole lesson was a rev1ew lesson ~The students
were given examples of sentences, on the board, using the
~various patterns of noun-verb article noun-verb, artlcle-

adjectlve noun-verb and artlcle adjectlve ~houn-verb- adverb.
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Then they were asked to think up their own sentences, write

them on the board, and act them out.

ILesson Fifteen

Final Review

All the sentence patterns were reviewed.' Then, they
did worksheet number thirteen (see Appendix D), which

required them to write out examples of the various patterns.
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APPENDIX C
COLOURED WALIL CHART
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Coloured Wall Chart

green red = white
Bhim jumps 1
yellow  green red white
the cat| [runs =
yellow blue ‘ green red white
[Bhe | | happy baby| |smiles| (g
blue green  red = orange  white

yellow

B

small “boy| |runs | rast O
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”0””‘ workshest 1

Nouns are the name
of a person, place,
or thing




102

‘Worksheet 2

persons

el
—
Qs
O
[¢©]
4]

things
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”ERB‘ worksheet 4

Tells what the person or thing
being talked about is doing.
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Worksheet 5 - 105
A ARTICLES
THE | v
AN 'n Frone ors sasays used |

" cow (any cow)

l'”f ’ cow being milked
- : (ong cow)

:0M£ cows

used before a word
beginning with a
vowel sound (aeiou)

4 .

4” artist




=“orkshest 6

An

Some - i

The
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N
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article N Vv

article
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rot
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Yorksheet 9

ADJECT! 'VE.S’.

An  zdjective describes a
noun and often changes its
meaning.

the _ man ‘the man the _

the . man tthe man the lady




N

[
1y

‘IT

v

N

ad jective

article

article

article
article

TJ ‘_

adjective

- - e -
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dorksneet 11

ADVERES

An adverb tells how, when, whese, e
and how much.

She skied

The men sang

- : The car raced




Worksheet 12

Verh idverb

run fest

wrros
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v
article N v
article adjective v

article

article

adjectives

v

adverb
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