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ABSTRACT

This study examined the ideological perspec-
tives of a group of teachers in rural Manitoba to
determine the philosophical consistency of their views

on education. The study also examined the behaviour
of a group of eight teachers to determine whether an

individual's ideological perspective is apparent in

behaviour. Survey responses from 60 teachers, and
interviews with 24 colleagues and 24 students provided
data which illustrates that a generally consistent
ideological perspective is held by most of the
teachers studied. However, the study reveals signifi-

cant inconsistencies on some important educational

questions. Data reveals that behaviour reflects a
teacher's ideology, and suggests a need for teachers,
administrators, and teacher-educators to consider more
closely the importance of philosophy. The study's
conclusions indicate potential social and economic
restraints upon teachers, but also describe teachers'
“reliance upon methods which have proven successful in
the the past rather than consider ideology in

educational practice.
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Educational Ideology and Teacher Behaviour:
Observations of Educational Practice

from Teachers and Students.

I. THE NATURE OF THE STUDY; ITS CONCEPTUAL FRAMEWORK

Introduction.

In general, do we think about what we do? Is
philosophy more than an 'armchair science' for
teachers? It is perhaps obvious that we do not always
act consciously, but it is equally obvious that it is
often assumed, both by others and by ourselves, that
we 'know what we are doing'. By this it is meant that
we have considered our actions and their context, and
are aware of the consequences of those actions. This
description should be particularly relevant to
teachers, because of the nature of their work. 1In
fact, behind this study are two basic assumptions:
firstly, that a philosophical perspective which is
logical and justifiable is important to all teachers,
and secondly, that a philosophical perspective is
especially important for teachers in public schools

because here teachers have a dual role which is
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vulnerable to pressure from society at large. The
first assumption is important because philosophy is
concerned with discovery; for example, it asks what is
meant by the terms used in a particular situation, or
what the intention is behind a particular practice.
Teachers should be very much concerned with these
kinds of questions, for the very nature of the
teacher's daily tasks involve a complex multiplicity
of demands. The second assumption is significant
because these demands are placed upon the public
school system by society at large, and because
teachers are trained and licenced by a publicly funded
system. It is difficult of course to define 'society
at large', but the plethora of sociology and
psychology texts dealing with role conflict and the
teacher are sufficient evidence of the notion that
social pressures exist. The pressures are created by
an awareness among teachers that they are viewed as
the servants of many: business, universities, and the
undefinable 'general public' who call for literacy and
basics, and many other emphases in the school.

All teachers should be aware of the pressures
exerted upon schools which may result in a conflict
between the teacher's dual responsibility for develop-
ing an educated mind in individuals on the one hand,

and promoting social conformity on the other. It
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could be argued that 'social conformity' is not an
appropriate term for the task of promoting 'social
responsibility', 'social awareness', and 'social
expectations'. The point being made here is that
these aims are more appropriately termed social
conformity, if there is no questioning by the teacher
of the philosophical assumptions behind
'responsibility', 'awareness' and 'expectations'.
Thus, all teachers must be prepared to consider
carefully their practices in the classroom to ensure
that underlying perceptions of the nature and purpose
of knowledge are based upon philosophical examination,
rather than a reaction to what the teacher sees as
society's expectations of the teacher.

Even if there were no conflict between social and
individual emphases in education, it is desirable that
teachers articulate an objective for their educational
practices which recognizes at least a general perspec-
tive of the purposes of knowledge. This is especially
important if the teacher is viewed as something more
than a mere 'technician', working on behalf of society
at large to ensure that the educational ‘'machine' is
working. Such individuals are more likely to continue
teaching students particular skills or practices
simply on the basis of habit or assumed inherent

worth. Such practices have potential long-term
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effects on students. Many of those scientists who
worked on the Manhattan Project for example, now wish
that they had given more thought to the moral implica-
tions of their particular tasks. In other words, they
now wish they had thought about why they were doing
their research, rather than just concentrating on
solving the immediate problem in hand. Perhaps there
is a similar need to consider axiological imperatives
in public school laboratories.

It is also important for school boards and
administrators to recognize that it is not appropriate
for teachers in the public school system to abrogate
their philosophical responsibility to a curriculum
committee or to a particular school system--there
should be an obligation upon all teachers to come to
terms with the philosophical assumptions behind
educational practices.

Teachers must also recognize the necessity for
developing a critical perspective on their work, or
they may unwittingly perpetuate an uncritical
acceptance among students, affecting the way students
react to social problems. This is something regarded
by Shermis and Barth (1982) as an alarming problem
among social studies teachers. The latter study cites
passivity among both teachers and students, fostered

in a self-perpetuating cycle of schooling which seeks
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only to promote "discipline and the training of future
citizens to become passive spectators." (p. 33)

Thus, teachers should become critical not only of
their own practices but of the pressures and
assumptions intrinsic in these practices. This is
important because of the social context of the
teacher's work. As teaching is a social act, the
pressures and assumptions inherent within the school
setting reflect the morality and norms of the existing
social order.

In this study therefore, the term 'ideological
perspective' is used in preference to 'philosophical
perspective' because the former allows a more direct
application to educational problems than the more
general philosophical systems might. Thus, O'Neill's
(1981) 'educational ideologies' are used as the
theoretical template for this study because:

The educational ideologies ... are related

to philosophical systems, but they differ

from the usual systems of philosophy in four

basic respects:

1. They are more specific systems of

general ideas than most philosophies tend to

be.

2. They are immediately rooted in social

ethics (that is, in moral and political
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philosophy) and only distantly rooted in the

more abstract systems of philosophy, like

realism, idealism and pragmatism.

3. They are intended primarily to direct

social action and not merely to clarify or

order knowledge.

4. They are both a cause and an effect of

fundamental social change. (p. 2)
Basically, O'Neill has divided educational philosophy
into six ideological stances which reflect either
'General Conservatism' or 'General Liberalism'. There
are three Conservafive ideological positions:
Conservatism, Intellectualism, and Fundamentalism, and
three Liberal positions: Liberalism, Liberationism,
and Anarchism. According to 0'Neill, teachers'
fundamental assumptions about education can be
determined, and can be categorized in accordance with
these six ideological positions. This position is
treated as being 'discovered' in each individual,
rather than 'declared'; thus an individual will not
necessarily be regarded as being conscious of his

ideological perspective.

Significance of the study.
The questions posed by this study hold

theoretical and practical significance for teacher-
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educators, for teachers, and for administrators.

There are many reasons why ideological
perspectives could be significant to teacher-
educators. Perhaps most significant are those raised
by studies which have revealed concern for the
potential influence of ontological perspective in
educational practice. There is little doubt that
ontological perspective is regarded as a significant
factor in educational practice; it has been suggested
that ontology "... functions as a kind of logical
rudder for epistemological thought" (Zais. (1976)

p. 111). For educators of teachers, this is an
especially important point, for it indicates that the
decisions made by individual teachers during their
daily work are based upon the logic the teacher uses
in making those decisions. Further, Zais implies that
the teacher's perception of the nature of reality will
determine what kinds of logic are used, in that the
kind of thinking which will be employed by the teacher
will be directed by a foundational picture of reality
held by the teacher. A consideration of ontology
during a teacher's training would thus appear
appropriate.

Teachers need to consider their educational
practices,; because the presence of inconsistency in

teacher behaviour could result in confusion for
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students. For example, if teachers hold inconsistent
ideological perspectives their behaviour with relation
to discipline or morality might leave students without
a sense of value on some important questions. Thus,
in choosing to react in a particular way to a
situation such as minor vandalism or swearing, the
teacher fails to clarify the 'appropriate' behaviour
if he treats similar incidents in different ways.
Unless the teacher has a clear commitment to an
educational ideology, his reaction to such incidents
may be different even where the circumstances for
these 'offences' are similar. Students are left with
vague impressions of 'appropriate' values if damage to
property or swearing is ignored sometimes but reacted
to at other times. Similarly, if students were to ask
questions about ethical and aesthetical aspects of
life, for example, teachers holding inconsistent
ideological perspectives would not have a clear
personal axiological framework and might well pass on
to students a sense of ambivalence on these important
questions, with obviously negative results. Thus it
would seem fair to assume that teachers should be
clear in their own mind regarding the purposes of
education and have some rationale for subscribing to
any particular purpose.

Administrators should share this concern, and be

8
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aware of the possibility of differing perspectives
among teachers under their supervision. At the very
least, discussion of educational matters might be
clarified by such awareness. Also, as teachers in
public schools have the responsibility of educating
the vast majority of citizens, society should be
concerned about the relationship between ideology and
educational practice. School boards and administra-
tors should be asking: Should teachers be consistent
in their understanding of the nature of reality and
their treatment of knowledge? Should teachers'
educational practices reflect the ideological stance
of the teacher or of the institution in which a
teacher works? Do educational institutions have an
ideological commitment which can be separated from the

ideological commitments of individual staff members?

The Purpose of The Study.

The general purpose of this study is to determine
whether a teacher's educational ideology is reflected
in general day-to-day actions of such teachers in the
school. The study attempts to establish a profile of
teachers' ideological perspectives so that the
following may be determined:

a) Do individual teachers hold consistent educational

ideologies?
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b) Are these ideologies reflected in a teacher's

actions in the school?

Organization of Thesis.

Chapter 2 reviews the literature and the work of
O'Neill on this topic and explains the educational
ideologies' relationship to the consistency of
philosophical perspectives in practicing teachers.

The difficulties involved in examining the reflection
of such perspectives in educational practice are also
summarized.

Chapter 3 outlines the methodology of this study,
describing the procedures used and the selection of
instruments, interview questions, and subjects.

Chapter 4 describes the data for each of the
eight selected teachers and their respective col-
leagues and students. Data from an initial survey is
summarized, followed by the teacher's interview. This
is followed by descriptions of interviews with col-
leagues and students.

Chapter 5 analyzes the data, examining the
profiles of the eight selected teachers, prepared from
all four sources. Here, the findings are related to
the two main objectives of this study; to determine
whether the teachers show evidence of consistent

ideological perspectives, and to determine whether
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such perspectives are evident to others through the
behaviour of these teachers.

Chapter 6 contains the main observations and
conclusions from the study, and describes the possible
implications for teachers, administrators and school
boards, as well as for society at large, and ‘discusses

further research possibilities.
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I1. LITERATURE REVIEW AND THEORETICAL FRAMEWORK.
Introduction.

In terms of behaviour, an ontological perspective
often proves an unconscious foundation to action:
"Implicit and irrational as it may be ... the
philosophy represents a deeply felt commitment and is
a powerful determinant in the decision-making proces-
ses of every individual, as well as of society as a
whole." (Zais. p. 105). Thus, even when a teacher
is unaware of his or her ontological perspective,
educational practice is still affected by that view of
the nature of reality. An earlier proponent of
research into philosophical perspective, Brown (1968)
observed that a sense of direction may be given to a
teacher's practices in the classroom by the teacher's
philosophy of life. He further posits a
"beliefs-practices dilemma" which results when a
teacher cannot base his educational practices on a
particular philosophical perspective:

Teachers who are unable to relate their

practices to beliefs are lost, adrift, and

forced to snatch at passing straws, which

may account for the rapid succession of fads

in American education. {(pp. 26-27)
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In general, studies into the possible signifi-
cance of philosophical perspective in educational
practice can be classified in two ways: those which
examine the presence of consistent/inconsistent
philosophical perspectives, and those which explore

the reflection of such perspectives in behaviour.

Studies in Consistency of Philosophical Perspective.
Those who hold consistency of philosophical
perspective as a self-evident need in teaching, think

that it is important for teachers to show a sense of
purpose in their teaching. This sense of purpose must
be at least internally articulated by the individual
teacher, or the teacher is viewed as lacking direction
and of running the risk of leaving students with an
unclear impression of the value of education. Further,
the lack of consistency in terms of the teacher's view
of the purpose of education is viewed as compelling
students to flounder in a sea of diverse, half-
hearted, lukewarm commitments leaving them
disillusioned, puzzled, and uncommitted. On a
slightly less severe note, those who value consistency
of philosophical commitment do so because they suggest
that, of all groups, teachers should recognize the
value, if not necessity, of a logically conceived

basis to the education process.
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In 1973, Alice Clark, of the University of North
Dakota department of psychology, conducted a study of
elementary teacher trainees using an 80 question
inventory which was developed by Ross (1970), and
which was designed to test for 'idealism', ‘'realism',
'pragmatism' and existentialism. The study indicates
a typical emphasis upon the importance of a consistent
philosophical perspective: "(The teacher) may not be
consciously aware of (his) philosophy in a formal
sense, but if his beliefs and values are too inconsis-
tent, his behaviour is going to be seen by others as
confusing and unpredictable." Clark goes on to
suggest that:

"In fact, a teacher's philosophical pers-

pective permits relatively valid predictions

about his behaviour in the classroom. A

teacher's efficiency is enhanced when his

philosophy of education is in harmony with

his theory of learning and both are con-

sistent with his practices of teaching.

Only then is he consistently able to make

spontaneous decisions in unique situations."

(p. 54)
The study generally agreed with the findings of
earlier work conducted by Ross (1970), stating that

particular teachers would suit particular types of
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schools. For example, those who have a philosophical
preference for existentialism would be happier and
perhaps more effective teachers if they worked in a
structure which is open and less constrained by
curricular objectives. In other words, they would be
most effective in a school such as Summerhill.
However, Clark concluded that her study "raised more
guestions than it answered", and stated that teachers
appeared to hold generally neutral philosophical
positions. (pages 63-64)

In 1974, Weinstock, Starr, and Fazarro, again
using inventory instruments, attempted to relate
philosophical perspective to educational practice,
testing a group of secondary teachers for flexibi-
lity" and "logical consistency" in terms of 'empir-
icism' or 'rationalism'. The study concluded that
there was no difference between two sub-groups in
terms of 'superior' or ‘'inferior' classrooms but also
found that there was an evident "... lack of logically
consistent, rationalistic framework in educational
ideas .." in the group studied (p. 120) A somewhat
different finding emerges from a study by Butzow and
Ryan (1975) which showed that teachers tended to
favour a combined "role preference of realism and
pragmatism ... (teachers saw theselves) as being very

much in charge." (p. 79)
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An implied, but eclectic, consistency of
philosophical perspective is also supported by Dobson,
Dobson, and Kessinger (1980). Their study in the
United States declared that people in general (not
just teachers):

tend to maintain a consonance of their

opinions, ideas, and attitudes. There-

fore individuals attempt to eliminate or

minimize surprize by composing a subjective

consistency upon their environments. (p. 96)
Although Dobson, Dobson, and Kessinger do not suggest
that a consistent philosophical perspective exists in
all individuals as such, they do imply that indivi-
duals hold congruity between behaviour and ontology as
being somehow important. Unfortunately, a Canadian
perspective offered by Miller of the University of
Alberta (1981) appears to contradict the notion that
individuals show concern for matching their behaviour
with their philosophical perspectives. His study
supports conclusions reached in earlier research,
where teachers are described as holding no consistent
philosophical orientation. However, Miller's study
also finds 51% of teachers favour a "control
orientation, now called the behaviourist approach to
educational opinion and practice ..." (p. 189) Again,

this would indicate a perceived need on the part of
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teachers for order in their world, implying of course
some sort of agreement between what they believe the
world to be and their actions.

Finally, Dobson and Dobson (1983) summarize many
other studies from the period 1968 to 1980 and
conclude that such studies revealed few teachers with
consistent philosophies of education: "teachers
proceed with an eclectic approach composed of bits of
data from diverse psychological and philosophical
camps." (p. 21) Generally, the studies cited by
Dobson and Dobson tend to support the idea that the
philosophical perspective held by individual teachers
should be consistent rather than eclectic, because
teacher practices are more likely to be effective when
there is a consistent philosophical foundation to such
practices. However, for the large part, these studies
have not clarified why consistency in philosophical
perspective is necessary, nor why effectiveness in the
classroom is related to consistent philosophical

foundations to educational practice.

Studies of the Reflection of Philosophical Perspective
in Behaviour.

The significance of any inconsistency in a teach-
er's philosophical perspective would most obviously be

measured in terms of the effect on students. Studies
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have largely ignored such effects however, and have
mainly concentrated upon the degree to which behaviour
can be said to reflect adherence to one particular
educational theory or another.

However, some studies have also investigated the
larger question of philosophical perspectives. Brown,
(1970) for example, states that the major question to
be asked is that dealing with " ... the congruity of
the relationship between beliefs and behaviour. Does
the teacher do what he believes and believes what he
does?" (p. 273) This need is supported by Dearden's
British position paper which discusses the dilemma
posed by practices which are not supported by theory:

Still worse is the ideological

rationalization of an existing practice,

thus mystifying reality with spurious

justifications rather than providing a

deeper understanding of it." (pages 24-25)

Initially, research into philosophical perspective
and its relaéionship to behaviour tended to find no
relationship between teacher attitudes and teacher
practices. For example, Woog (1972. p. 29) supports
Brown's (1970) study in that there appeared to be no
relationship between teacher attitudes and teacher

practices. This conclusion came from a study of the
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relationship between a group of 26 elementary
teachers' priorities in terms of their 'behavioural
objectives of instruction and their practice in the
classroom'. Woog also observed that although " ... in

general (teachers) believe that the category
affective-personal is the most important ... (p. 3)
... (teachers) do not seem to translate this priority
into their verbal classroom practice." (p. 28) Thus,
despite choosing a particular kind of teaching style
which they saw as most appropriate to promote
learning, the teachers did not use it in their
classrooms. Similarly, a study conducted by Dobson,
Goldenberg and Elsom in 1972 found no difference
between two groups tested for the reflection of
"custodial, humanistic, or control" ideologies in
their classroom behaviour. (p. 79) But, the study
appears to indicate that in specific items of a survey
scale, 'humanistic'! teachers revealed more verbal
emphasis than 'custodial' teachers. (p. 80)

Implicit in this last point is the possibility of
finding a relationship between belief and behaviour if
the more general survey instruments were replaced with
something more specific. 1In 1975, this need was
supported by Butzow & Ryan. They found that no
relationship existed between a student teacher's

philosophical position and "teaching preference", but
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they also suggest that consistency may be present but
be masked by the 'public' posture teachers feel
obliged to present, due to the nature of their work.
"Personal philosophy may not correlate with
professional behaviour because that behaviour is
constantly on public view." (p. 80)

Then, in 1977, Roweton declared that "... the
only viable test for humanistic worth in teaching
unfolds conspicuously through daily performance." (p.
175). This raised the interesting possibility that it
is only behaviour which 'counts' when considering
educational practice, and that research should take a
detailed look at behaviour, including a teacher's
statements, actions, and feelings. This is further
supported by Dearden's (1980) observation that a
teacher's personality affects educational practice:

" ... since (the teacher's) temperaments, values, and
abilities may importantly condition the application of
a particular piece of theory." (p. 25) Phillips'
(1981) Australian study also concludes that "... a
person's action is often influenced not only by the
intentions that are held, but also by the beliefs and
chain of reasoning that are entertained." His study
concluded that "What is needed is a study of teacher
actions, and this requires that intentions beliefs,

and reasonings be taken into account." (p. 101).
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In a study which analyses clinical teaching
styles, Tibbles (198l1) asserts that an understanding
of

different clinical teaching styles, (which)

are logical extensions of epistemological

viewpoints, enables one ... to ascertain an

individual's, a department's, or a school's

basic philosophy." (p. 446),
thus adding to the growing conviction that there is a
relationship between teacher behaviour and philosoph-
ical perspective. Also, in a study using observers
and a survey instrument, Dobson, Hopkins, and Elsom
(1973) found a relationship existed between "teachers'
philosophy of human nature and nonverbal behaviour
used by teachers in the classroom." (p. 100) They
further suggested that their survey instrument could
be used to "describe and investigate the performance
of student teachers." (p. 101)

Thus, in general, while it is apparent that there
should be some relationship between behaviour and
philosophical perspective, it is equally apparent that
there is need for clarification of the nature of the
problem, and a need to define more closely what it is
about philosophical perspective that is important when
studying teachers. 1In this regard there would also

appear to be a need to consider students' perceptions
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of teacher behaviour.

"Ideological" Perspective.

Obviously, there is much discussion prevalent
which indicates the difficulty of separating, for
example, psychological aspects from the philosophical
in such debates over teacher behaviour. Such
discussion is also important in terms of the
'political' nature of teachers' roles and their
somewhat ambivalent obligations to society at large
and to individuals in particular. This problem must
also be addressed when defining terms which outline
the parameters of the problem being studied. Thus, as
teachers operate largely in public schools,
institutions which are basically agencies of society,
W.F. O'Neill (1981) feels that the term 'ideological’
be used when discussing philosophical perpectives of
teachers.

While much of the research cited above is not
directly related to the notion of educational
ideologies as such, it does provide a general pers-
pective of concern about educational practice and
teachers' philosophical perspectives. This concern is
evident in a variety of fields as diverse as communi-
cations research and medical lecturing styles. For

example, in a discussion of the political implications
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of "contradictory classroom behaviours", Marshall
(1984) observed that:
When verbal messages contradict non-verbal
ones, we tend to believe the non-verbal;
that is, if we see the contradictions, we
will judge people by their actions rather
than words." (p. 13).
Marshall makes an important observation here. There
have been erroneous evaluations in the past of
particular educational theories; faulty because a
practice was assumed to reflect the theory: "The
error can be tragic. One might cite here the
rejection of Dewey's theories that resulted from
assessment of faulty implementations of his ideas."
(Rosenauer, 1983) Clearly, there is a need to clarify
the nature of philosophical perspectives and their

relationship to educational practices.

Literature Indicating a Need for Further Research.

To date, much research into philosophy and
behaviour has involved the use of questionnaires and
trained observers. Childress & Dobson (1973)
speculate that these research techniques put people on
the 'defensive' and mask true relationships which may
exist. (pages 157 - 159) Additionally, Dearden (1980)

concludes that teachers could be "self-deceived" into
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believing that their practice related to a theory of
educational practice, or that teachers may be
constrained by "external" factors into behaving in a
particular way. (p. 26).

Thus, despite much study, there still appears to
be considerable doubt over the relationship between
ideology and behaviour. Miller (1981) concludes in
his study at the University of Alberta:

... it should be noted that, as is always

the case in attitude and opinion studies,

one must be especially cautious about

suggesting any direct relationship between

stated beliefs and actual behaviours. We

still know little if anything of the

relationship between category membership and

classroom performance, and nothing of that
between a teacher's perception of an educa-
tional system and the actual theory and

practice in operation within the system.

(p. 190)

However, much of the above research into teacher
perceptions has involved the use of survey instruments
and trained observers. It is also necessary for
adequate research to include a more detailed look at
self-reports in conjunction with such methods. Harre

& Secord (1972) have called for a closer look at "...
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reports, feelings, plans, intentions, beliefs,
reasons, and so on..." in research. (p. 7).

Also, none of the above studies have involved
perceptions of behaviour from significant others, such
as students and fellow-teachers. Nor have any
attempted to relate specifically such perspectives of
a teacher's behaviour to that teacher's ideological
perspective.

Finally, there appears to have been no attempt in
a Canadian school system to explore ideological pers-—
pectives among teachers or to relate ideological
perspective to educational objectives by testing the
relationship between ideology and educational

practice.

THEORETICAL FRAMEWORK

It is generally accepted that teachers should
have a firm understanding of objectives in education
and that they should understand the goals of the
public education system. This position is made clear
by P.J. Miller (1981):

Among the several important population

groups whose opinions, as it were, lie be-

hind and affect educational practice, that

of prospective and practising teachers must

be considered of special significance. Not
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only does this particular population control
the day to day practice of education;
equally important, in view of its training
and experience, we might resonably (sic)
expect that its knowledge of the contem-
porary educational process would be more
intimate and reliable than any other group,
its understanding of the theory underlying
the ptactice more sophisticated, and its
opinions better informed. 1Indeed, as a
source of insight into the present character
of public education, the educational
opinions of teachers, both prospective and
practicing, must be considered primary data.

(p. 186)

It is evident then, that teachers' perspectives
on educational practice are viewed by Miller as being
significant to educational research.v However, such
perspectives may be influenced by a personal system of
values, based on the individual's view of the nature
of reality. This view is sometimes termed 'ontological
perspective'. The importance of ontology is
illustrated by figure 1 below. As the figure shows,
if a teacher has a particular perspective of the

nature of reality, then educational practice may
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ultimately be affected through that teacher's
foundational assumptions about the purpose of
education:

Figure 1.
THE RELATIONSHIP BETWEEN PHILOSOPHY AND
PHILOSOPHY OF EDUCATION
ONTOLOGY (What is ultimately knowable
and how can we know it?)
(encompasses)
AXIOLOGY (What is ultimately good?)
(which includes)
MORAL THEORY (What is good interpersonal
behaviour?)
(which is implemented in)
POLITICAL PHILOSOPHY (What is good social
organization?)
(which is partially expressed as)
EDUCATIONAL PHILOSOPHY (What knowledge is necessary
and how should it be imple-

mented?)

Note. From Educational Ideologies (p. 25) by W.F.

O'Neill, 1981, Santa Monica, Goodyear Publishing Com-
pany. Copyright 1981 by the Goodyear Publishing Com-

pany. Reprinted by permission.

If a teacher holds a particular view of the

nature of reality, subordinate values related to this
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view may affect this teacher's role in the school and
may, through the actions of the teacher, affect the
very character of the school itself. Ideas about
ultimate good and moral theory are obviously key
components of the social order; thus a teacher's
ontological assumptions, influencing axiology and
moral theory, appear to be potentially significant in
terms of the operation of the bublic schéol system,
This view is supported by Miller (1981) who states
that the ideas held by individual teachers about
educational practice become "... an ideology within
which an educator is forced to think and act." (p.
182)

There are many aspects to the study of ideology
and behaviour, one of which is the degree of free
choice enjoyed by individuals in their actions.
However, even if the behaviourist perspective of
belief structure were accepted as valid and all
individuals were regarded as being bound by pre-
determined genetically-based tendencies reinforced by
environmental influences, it would probably still be
true to state that individuals, whether consciously or
unconsciously, eventually adopt an ideological
perspective (see figure 2 below). The element of
choice is a contentious issue in the behaviourist

world, and the significance of choice in the
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development of ideological perspective complicates
matters further. However, if indeed an individual's
knowledge becomes significant in determining
behaviour, then it would appear that a teacher's
treatment of knowledge, fundamental assumptions about
right and wrong, and inherent assumptions regarding
the purpose of public education may well originate
from the teacher's ideological perspective, whether it
is developed consciously or unconsciously.
Figure 2.
BEHAVIOUR AND KNOWLEDGE
BEHAVIOUR (gives rise to)
EXPERIENCE (which leads to)
LEARNING (which makes possible)
KNOWLEDGE (which becomes primary in determining)
BEHAVIOUR

Note. From Educational Ideologies (p. 31) by W.F.

O'Neill, 1981, Santa Monica, Goodyear Publishing Com-
pany. Copyright 1981 by the Goodyear Publishing Com-

pany. Reprinted by permission.

W.F. O'Neill's Educational Ideologies.

Dr. W.F. O'Neill, of the University of Southern
California, has written two texts which examine

various philosophical positions. He has ocutlined

their general characteristics and shown their under-
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lying points of departure from one another. From this
quite detailed summary of philosophical positions,
O'Neill has developed six perspectives which he has
termed the 'Educational Ideologies'. These ideologies
have become the framework for a survey instrument
which O'Neill (1981) has developed into an inventory
which tests for an individual's ideological perspec-
tive. The inventory makes it possible to develop a
'profile' of individual teachers, indicating where the
teacher's perspective lies with respect to six 'points
of departure', or philosophical stances:

1. adherence to intuitive and/or revealed

standards of belief and behavior;

2. philosophical and/or religious
enlightenment based on speculative reason
and metaphysical wisdom;

3. adherence to established standards of
belief and behavior;

4. practical intelligence (that is,
effective problem-solving);

5. development of new and more humanistic
social institutions; or

6. elimination of institutional restraints
and the fullest realization of personal

freedom. (p. 361)

Respectively, these stances are translated by O'Neill
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into six basic educational ideologies which he calls
Fundamentalism, Intellectualism, Conservatism,
Liberalism, Liberationism, and Anarchy. These six
ideologies fit into one of two general philosophical
categories: General Conservatism, (which embraces
Fundamentalism, Intellectualism, and Conservatism),
and General Liberalism, (containing Liberalism,
Liberationism, and Anarchism.) Thus, under either
General Conservatism or General Liberalism, there are
three specific groupings which identify certain
assumptions about the overall goal of education. A
teacher's responses to the 104 item questionnaire (see
Appendix A), reveal the degree of agreement or
disagreement with the ideological positions. From
these responses a profile is developed showing the
teacher's general and more specific ideological
beliefs. Thus the teacher's philosophical assumptions
about educational practice are revealed.

The inventory seeks to address the following
important questions about education:

1. What is the overall goal of education?

2. What are the more immediate objectives

of the school as a specific social

institution?

3. What are the general characteristics of

the teaching-learning situation?
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4. What is the general nature of the child
as learner?
5. How should education be controlled,

organized, and administered?

6. What should be the general nature of the
curriculum?

7. What special subject matter should be
taught?

8. What instructional methods and
evaluation procedures should be employed?

9. How should discipline be maintained?

(p. 366)

The teacher reveals his beliefs about these questions
when responding to the inventory and enables the
development of a 'picture' of the teacher's
foundational assumptions behind educational practice.
These foundational assumptions reveal the teacher's
position on the ideological scale, and show whether he
is generally Conservative or Liberal, or more
specifically, whether there is consistent agreement

with any of the more specific scales.

Thus, O'Neill's (1981l) text summarizes major
philosophical assumptions about the nature of reality,
relating these ontologies to the field of education.

The educational ideologies are not merely a re-
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labelling of philosophical positions, but are a
serious attempt to clarify philosophical perspectives
with specific relationship to teachers and to to
teaching. O'Neill's contribution to research in this
area is thus important, for he has attempted to show
how the opinions of teachers about educational
practice can be related to philosophical positions.
Further than this, he has developed a framework for
research by compiling his ideologies from a
consideration of the complex nature of the teacher's
position in society.

O'Neill also makes an interesting speculation of
the relationship between ideology and educational
practice. Regarding the behaviour of teachers in the
classroom, a major assumption behind 0'Neill's
instrument is that ... "It is better to act on the
basis of intellectual conviction than unreflectively"”
... and that ..."A good portion of the behavior that
occurs in schools is based upon such convictions and
is not merely predicated on the unreflective 'practice
of practice.'" (p. 26) Applying what many would see
as common sense reasoning, O'Neill assumes that
considered actions, especially in schools, are
preferable to actions which are the result of routine
or unquestioned habit.

However, this position is somewhat modified by
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the behaviourist perspective of educational practice
where it is considered that "... most practice is not
based upon ‘'theory' ... (but is) merely an extension
of prior practice." (0'Neill, p. 27) Thus, behaviour
is seen as both a determining factor in future actions
and a result of reflective thought. A major question
to be asked however, is whether "habit, custom, or
impulse" are more significant than ideology in terms
of the relationship between philosophy and practice in
education. The answer to such questions could reveal
significant implications for the public school system,
particularly for students.

This concern also appears to be partly reflected
in an initial survey conducted for the current study,
using O'Neill's Ideologies Inventory instrument. The
results show that 90% of respondents agreed with the
statement that an individual is defined, both to
himself and to others, through his ACTIONS. (Inventory
item 16 - Appendix A - refers.) The survey thus
appears to support O'Neill's (1981) claim:

In the final analysis ... BEHAVIOR VERIFIES
BELIEF: a person is what he does and not
what he says he does. This is true for
three basic reasons.

a) Belief 1is ultimately a facet of beha-

vior. Behavior is a far broader category
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which encompasses belief as but one of its
aspects. Only a small part of behavior is
directed by conscious awareness, let alone
by explicit ideas and theories. 1In short,
belief is a subset of behavior, which is
used to explain and direct additional types
of behavior.
b) All belief is a product of behavior.
Belief evolves out of behavior. At basis,
our beliefs describe the meaning inherent
within the experience generated by our past
behavior.
¢) The purpose of belief is to direct

behavior. (p. 29)

What O'Neill suggests here is twofold: firstly,
he suggests that we are, to a large extent, defined to
others and to ourselves by our actions. Secondly, he
suggests that behaviour is not a question of EITHER
conscious action OR what the behaviourist would call a
'response to environmental stimulation', but is BOTH
considered and responsive behaviour. In other words,
we behave as we do both as a result of past learning
via responses to environmental stimulation, and as a
result of the use of reason. Belief is not some

separate theoretical function, but is actually a



Ideology & Educational Practice
36

product of experience and reason combined.

This study attempts to put such ideas to the test
and explore teacher behaviour in the school situation
to see if there is a relationship between declared
ideological perspective and observed educational
practice. It does so on the basis that "self-reports
(are to be taken) seriously in arriving at adequate
explanations of behaviour", (Harre & Secord p. 107),
and thus uses interviews as the basic research instru-
ment. In doing so, the study also accepts that all
individuals have a 'philosophy of life', even if it is
adopted "by osmosis" and further, that this
philosophical outlook on life is an important aspect
of the decision-making process of all teachers:

Implicit and irrational as it may be ... the

philosophy represents a deeply felt

commitment and is a powerful determinant in

the decision-making processes of every

individual, as well as of the society as a

whole." (Zais, p.105)
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IIT. METHODOLOGY.

In the development of this study there were five
stages which began with an initial survey used for the
selection of a population, using O'Neill's Ideologies
Inventory instrument. This was followed by the
selection and interview of a study group of eight
teachers. Then, selection and interview of three
colleagues for each of the eight teachers took place.
The selection and interview of three students for each
of the eight teachers was then made. Finally, content
analysis of interviews was made to ascertain the ideo-
logical perspective of the eight selected teachers,
and also to see if that ideological perspective is

evident in behaviour.

Initial Survey, 1984/85.

In the 1984/1985 school year, O'Neill's 104 item
survey instrument (See Appendix A) was administered to
a group of 90 teachers in a typical rural school
division in Manitoba. Responses were received from 60
teachers, and involved two high schools, and five com-
bined elementary/junior high schools. The instrument
provided responses from teachers to a series of philo-

sophical statements about education. The teachers
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were asked to rate their response to these statements
as strongly agreeing, agreeing, neutral, disagreeing,
or strongly disagreeing. A picture or 'profile' was
pPrepared of each teacher's degree of agreement with
six specific educational ideologies: Fundamentalism,
Intellectualism, Conservatism, Liberalism, Liberation-
ism, and Anarchism. Data was also analysed to
determine agreement or disagreement with the broader

philosophical categories of General Conservatism and

General Liberalism.

Teacher Interviews.

A case-study was then made involving eight full-
time teachers selected from the 60 respondents to this
initial survey. Those teachers who responded were
asked if they would be willing to be interviewed for a
study of behaviour and ideological perspective.
Fifteen of the 60 respondents indicated their
willingness to become more fully involved, some after
further explanation of the study by the researcher.
From these fifteen teachers, a simple random draw of
eight names took place to provide the selected
teachers for the study. The objective was to study
this small group of teachers and to determine whether
a teacher's views on the objectives of education

revealed a consistent ideological perspective. Then,
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to interview both colleagues and students of those
teachers, to find out whether the behaviour of those
teachers reflected the teacher's ideological
perspective.
Structured interviews (see Appendix B) provided
data on the selected teachers' perspective of the
goals of education. This data was used to determine a
profile of the individual's ideological perspective.
The eight teachers who were selected for the case
study were asked to describe their beliefs or to
describe their behaviour with respect to eight major
areas of education: the aim of education, the goal of
schools as social institutions, the control, organi-
zation and administration of schools, the overall
description of the teaching-learning situation, the
nature of children as learners, the nature of the

curriculum, appropriate teaching methodology, and

methods of discipline. Responses to these questions
were used to create a profile of the teacher. The
profile describes where the teacher's description of
behaviour or statement of belief lies with respect to
the educational ideologies, that is, Fundamentalism,
Intellectualism, Conservatism, Liberalism, Liberation-
ism, or Anarchism. If the response to a particular
item could not be matched with one of these six

specific ideological stances, then an attempt was made
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to relate it to the broader categories of either

General Conservatism or General Liberalism.

Colleague Interviews.

Selection of colleagues took place in the
following manner. After they were interviewed, each
of the eight teachers were asked to list those
colleagues, including principals, who had worked in
the same school for the past two years.
A group emerged which ranged in teaching experience
from under 5 years to more than 25 years. The
researcher then informally approached these colleagues
(after a simple random draw), one by one, until three
colleagues for each of the eight teachers had agreed
to be interviewed. This process was carried out until
three colleages had been interviewed for each of the
eight teachers. With some obvious rewording, the same
basic questions were used as for the teachers. (See

Appendix C)

Student Interviews.

The process used for the selection of colleagues
was repeated for student selection. However, in the
case of students under age 18 years, verbal approval
was sought from parents first. Then a letter, listing

the questions to be asked, was sent for their
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approval. In all cases, interviews with students took
place only if the student felt at ease. If a
particular question appeared to cause discomfort, the
researcher would attempt to reword it or would
immediately move on to the next item. Students
ranged in age from grade five to grade twelve
inclusive. Again, apart from obvious rewording, the
gquestions used were the same as those for teachers.
As there were many ages included, two basic
instruments were constructed, one worded more simply
than the other. Also, the questions were asked in a
different order than those in the teacher interview

instruments. (See Appendix D)

Content Analysis.

Upon completion of all interviews, the 'ideological
perspective' of each of the eight teachers was
defined. This was done by carefully analyzing the
content of the teacher's interview, and determining
the ideological perspective inherent within either the
teacher's expressed beliefs regarding the goals of
education, or his described behaviour. In all cases,
the ideological perspective was determined by using
O'Neill's summary of the educational ideologies.
(1981. pages 296-309). Thus, each interview was

analyzed and each item response was labelled according
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to the educational ideologies summarized in the
Comparative Overview: Fundamentalism, Intellectualism,
Conservatism, Liberalism, Liberationism, or Anarchism.

Then, content analysis of interview data from
colleagues took place- the interview item
responses were analyzed to see where they would most
appropriately appear in the educational ideologies
summary. Thus the researcher attempted to develop a
'profile' of the teacher based on the observations of
the teacher's colleagues, firstly on an individual
basis, then using the three interviews together. The
same process was then followed with student
interviews.

Thus, teacher interview data were used to
determine, in accordance with O0'Neill's (1981)
ideological framework, whether the selected teachers
held consistent ideological perspectives. The
interview data from colleagues and from students were
used to determine whether those ideological
perspectives were reflected in a teacher's actions in
the school.

From the teacher interview responses, general
orientation scores were used to develop a profile
indicating individual orientation in terms of ideo-
logical consistency, using the following questions

underlying O'Neill's ideologies summary:
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1. Does a person have a clear-cut educa-
tional ideology or ideologies? Does he have
a decided tendency in any given ideological
direction or directions? ...
2. Is his Educational Ideologies Profile
consistent? ... Do his inclinations in any
particular ideological direction tend to be
inconsistent in terms of his (behaviour)?
3. Does he tend to be highly suggestible,
agreeing rather uncritically with virtually
all positions regardless of consistency or
self-contradiction?
4. Does he tend to be negativistic? Does
he tend to disagree with, or to be hyper-
critical of, virtually all of the ideolo-
gical positions, without exception?

(p. 377)

Colleague interviews were then used to obtain a
description of each teacher's behaviour from those
working in the same basic area (grade level and
school) as the teacher, allowing a more complete
description to emerge. The profile developed from
these descriptions was then compared with the profile
developed from the description provided by the

teacher. This comparison served two purposes: it
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allowed speculation as to whether ideological
perspective is revealed in behaviour, and it served as
a means of checking the consistency of a teacher's
ideological perspective.

Finally, student interviews provided a further
perception of the selected teachers, allowing a quite
detailed description of each teacher, and gaining a
perspective from those who are potentially most
affected by the behaviour of teachers in the school
situation. The use of students also brings into
closer perspective the nature of the problem as the
student's perspective of a teacher's behaviour was
compared to the teacher's ideological perspective,

revealed through both teacher and colleague profiles.

Thus, Including those with the teachers, a total
of 56 interviews resulted, involving staff and
students of two Elementary/Junior High schools, and
one Collegiate. Interviews were recorded on cassette
tapes to enable more detailed analysis. Confidential-
ity of all interviews was maintained throughout the
process of the study.

Basically, the study was a short term examination
of a group of rural teachers conducted over a period
of two years. The Ideologies Inventory instrument was

applied in the first school year, followed by the
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interviews in the second year. Three colleagues, all
teaching in the same school as the teacher, and three
students each of whom had been taught by the teacher
for two years, were interviewed to see whether an
ideological profile could be determined from the
behaviour of the teacher. The theoretical template
for the study was provided by O'Neill's (1981) text on
the Educational Ideologies, and the selection of
interview items was related directly to the underlying
philosophical questions posed by O'Neill's inventory
instrument.

(O'Neill, 1981. p. 366)

Through the process of using colleagues, those
fellow-teachers who had been exposed to the actions of
the teacher in the daily process of the work-place
over a long period (more than 18 months in most
cases), the researcher hoped to gain a clearer
impression of the ideological perspective of the
teacher than might have been possible if external
observers were brought in for the purpose of the
study. Thus students and colleagues were considered to
be a potentially more frank and informative source of
information than would be provided by visiting
observers, who would be more limited in terms of their

duration of exposure to the speech and actions of the
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teacher. At the same time, Brown's (1968) call for a
recognition of subjectivity in research, both on the
part of the researcher and his subjects, (p. 240-241),
has some relevance to studies into ideology and
behaviour. Thus, interviews were chosen as the chief
means of data collection for the study.

Finally, Dobson, Dobson, & Kessinger (1980)
observed that "Since teachers expose their values in
interaction with others and since value collisions are
inherent in a pluralistic society, then the time has
come to provide means for challenging teachers towards
values/behaviour congruency." (p. 83) It was hoped
that, using interviews with the teacher and referring
to colleagues' and students' observationé of these
teachers, the researcher and those involved in the
study would be mutually challenged by this exploration
of the complex nature of behaviour and its relation to

ideology.

Limitations.

This is a small-scale study limited to one school
division in a rural area of Manitoba and the results
are not therefore generalizable to other populations.
There were no trained observers and the study relies
upon structured interviews. The interviews are

related to a theoretical template which is itself a
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summary of philosophical positions resulting in some
degree of simplification. These considerations place
obvious constraints upon the depth of the study and

the significance of the findings.
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IV DATA DESCRIPTIONS: THE EIGHT TEACHERS AND THEIR

IDEOLOGICAL PROFILES.

The descriptions which follow are summaries of
the Ideologies Inventory responses, and item by item
summaries of interview responses for each of the eight
teachers. Also included are item by item summaries of
the interview responses from colleagues and students
of those eight teachers. The interview data are
listed in the same order as the interview instrument
(Appendix B), but item numbers are not given.

As well as giving the item response summary, each
response has been related to O'Neill's Educational
Ideologies, so that there is a continuously emerging
profile of the teacher's ideological perspective.
Thus, the teacher's declared ideological perspective,
revealed by responses to O'Neill's Ideologies Inven-
tory instrument, is listed first. This is followed by
the teacher's interview responses. Colleague
interview responses appear next, listed as a summary
of the three colleagues' responses on an item by item
basis. This procedure is also applied to student
interview responses, which are listed next. Again,
both colleague and student interview data have been

related to O'Neill's Educational Ideologies in the
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same way as the teacher interviews. The overall
result is an emerging profile of how the teacher
describes himself, and how the teacher is described by
his colleagues and by his students.

There are eight sources of data for each of the
eight teachers selected for study. Two are from the
teacher, three from colleagues of that teacher, and
three from students of the teacher. Data are listed
here in four sections, the first describes a teacher's
Ideologies Inventory instrument responses and the
second lists that teacher's interview responses. The
third section lists the interview responses of that
teacher's colleagues, on an item by item basis.
Finally, the fourth section lists the interview
responses of that teacher's students, again on an item
by item basis.

A letter of the alphabet is used to identify each
teacher and that letter is used for the colleagues and
students of that teacher. Thus, all data relating to
the first teacher appears under the section "Teacher
A", and all data relating to the second teacher,
"Teacher B", and so on.

The first section of each teacher's data
description describes the ideological perspective of
the teacher by summarizing the teacher's responses to

the Ideologies Inventory instrument. This summary
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results in a graphic representation and is given at
the start of each teacher's data desc¢ription. It
should be noted that the Educational Ideologies
Inventory Profile indicates a score for each of the
six educational ideologies. There is also a score for
the teacher's responses to General Conservatism and
General Liberalism. For clarity, the latter have been
labelled to show the degree of emphasis by the teacher
on these broad ideological perspectives.

As the graph shows, each teacher's responses to
the 104 item instrument have been assessed to
determine how much agreement or disagreement the
teacher shows with respect to statements which
describe a particular educational aim. Each of these
statements is appropriate to the philosophical
position inherent within one of the educational
ideologies, or in general to educational Conservatism
or Liberalism. It is thus possible to see whether the
teacher's ideological perspective is consistently
Conservative or Liberal. It is also possible to see
specifically where the teacher agrees with that
ideological perspective. Conversely, it is also
possible to see whether a teacher's educational
ideology is inconsistent, and in what way it is
inconsistent.

The second profile is developed from the
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teacher's interview, where the teacher describes his
or her educational practices. The remaining two
profiles afe developed from descriptions‘of the
teacher by the three colleagues, and by the three
students. An ovefall summary then follows, comparing
colleagues' and students' déscriptions to the
information provided by the teacher.
Finally, all teachers, colleagues, and students

are referred to in male gender, regardless of sex.

)
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Ideologies Inventory Profile.

Analysis of this teacher's responses to the
Ideologies Inventory instrument (Figure 3) reveals
that Teacher A shows strong agreement with General
Conservatism and strong disagreement with General
Liberalism. On the six specific scales there is
agreement with Fundamentalism, neutrality with respect
to Intellectualism, strong agreement with
Conservatism, disagreement with both Liberalism and
Liberationism, and very strong disagreement with
Anarchism. Thus, this profile reveals a consistent

ideological preference for Conservatism.

Teacher Interview Profile.

This teacher describes the major aim of education
as one in which young people are trained to fit into
society, and the goals of schools as the provision of
basic skills and the creation of "responsible
citizens." This generally Conservative ideological
perspective is not reflected in more specific
descriptions the teacher provides of his behaviour
however. For example, despite seeing the general
characteristics of the teaching-learning situation as
mainly as involving teachers imparting knowledge, a

Conservative view, this teacher qualifies his views
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with statements which imply both Liberal and
Conservative perspectives. For example: "Students
discover truths on their own but with guidance and
direction of the professional". This view could indi-
cate a preference for a Liberal perspective, if empha-
sis is on individual discovery and teacher guidance
rather than direction.

Even further at variance with the Conservative
goal of education declared at the beginning of the in-
terview, Teacher A's perception of the nature of
children as learners revealed a perspective which
agrees with Liberalism, and is in many respects in
sympathy with Liberationism. For example,'great
concern was in evidence for the difficulties exper-
ienced by students resulting from environmental
(social) factors and peer pressure. It was suggested
that more able students learn in spite of the teacher,
and that the influence of schools is much more pro-
nounced on those from poorer backgrounds. Comments
regarding other impediments to learning included ref-
erences to the degree of ability of educators as being
a potential bar to learning on the part of the more
able students. Implying that students are more able
than many teachers perceive them to be was quite an
unexpected response from such an experienced teacher.

In terms of methodology, this teacher appears
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verbally to stress organization and preparation, but
in practice, admits that no formal lesson plans are
used: "I do a lot of things off the cuff." To some
extent this practice relies upon the teacher's
superior knowledge and experience, but there is
certainly a preference for such an approach too.
There is thus an implied preference for a methodology
which embraces a less formal approach, allowing
students, to some extent, to determine what will be
learned.

This view is also reflected in the teacher's des-.
cription of a definite willingness to discuss openly
special subject matter and show alternatives and "let
kids form their own opinion, not lead them." However,
there is ambivalence too, because of the additional
statement that teachers have "carte blanche to per-
petuate society's moral structure etc. on behalf of
society", a view which could indicate a decidedly Fun-
damentalist ideological stance.

The latter view may indicate that contradictory
ideological perspectives are evident, as the teacher
also describes himself as being in sympathy with Lib-
eralism when he states that very free discussion often
takes place in his classes: "I will spend the whole
period if necessary to discuss student questions ...

or (the students) would develop a negative attitude
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(towards education, and would) regard the educational
system as 'pail filling' ..." This is a revealing
statement, for it indicates a willingness to abandon
curricular constraints and shows that the teacher
adopts a Liberalist stance in advancing education
through student-oriented explorations of the nature of
reality. The teacher clearly states that students
should not be regarded as mere receptacles for know-
ledge, and he implies a sense of empathy towards them
in this regard.

The teacher's behaviour with respect to disci-
pline reflects a similar sense of empathy with
students. Rather than stress order and use students
as examples to others by 'bawling them out' in front
of their peers, the teacher would rather "Talk
one-to-one ... because peers will take advantage and
'rib' the student further" if publicly taken to task.
However, the teacher also declares himself as a 'firm
believer in corporal punishment', but this is
qualified by the admission that he has never actually

used it.

Thus, Teacher A's description of his behaviour
would indicate an inconsistent ideological perspective

which includes both Conservative and Liberal stances,

and describes tendencies as diverse as Fundamentalism



Ideology & Educational Practice
56

and Liberationism.

Colleagues' Interview Profile.

Teacher A is described by colleagues' responses
as holding a generally Conservative goal for educa-
tion, teaching "respect for authority and (concentra-
ting upon) subject matter" as well as adhering to a
conventional view of society and the fostering of
"manners and courtesy". Although one teacher thought
Liberalism was more likely because of a perceived
broader view of the goal of education, the general
description from colleagues' indicates that this
teacher holds generally Conservative views of the goal
of education.

In some respects, there is also an implied pref-
erence for Intellectualism in colleagues' descriptions
of the teacher's behaviour, as the teacher is shown as
emphasizing knowledge, "certainly not ... morals or
social values". However, the description borders on
Fundamentalist ideology according to one colleague:
"(The teacher) sees school as a place to transmit
knowledge ... with no critical or analytical empha-
sis."

There is agreement among all three colleagues
however with respect to this teacher's relationship

with students, as they perceive an emphasis on
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teacher-controlled activity, despite good rapport with
students. 1In fact, Teacher A, despite exhibiting
traits of behaviour appropriate to Intellectualism, is
described by colleagues as behaving in a manner appro-
priate to the Conservative ideology, as the latter
sees "the child as requiring firm guidance and sound
instruction before he becomes effectively socialized
as a responsible citizen" (0'Neill. 1981, p.301) Such
a view is in keeping with colleagues' descriptions of
Teacher A, particularly as the Conservative
perspective regards teachers as a source of knowledge,
but without a focus on reason and speculative wisdom
found in Intellectual ideology.

A Conservative perspective is also épparent with
respect to the teacher's organization and admini-
stration of classes and extra-curricular activities,
as all three colleagues describe an emphasis firmly
placed upon the model of teacher-in-control and the
teacher as source of superior knowledge. There is
however, agreement that discussion would be restricted
to facts rather than guestions of value, which could
indicate a Fundamentalist tendency to minimize
intellectual aspects of study.

Strong Conservatism is evident from colleagues'’
descriptions of methodology, as they reveal practices

such as largely formal lessons with notes and lectures
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predominating, and with emphasis on facts. As the
teacher is described as revealing a preference for
rule-governed behaviour, this would also indicate
practices appropriate to a Conservative ideological
stance on discipline. There might be a more emphatic
emphasis on discipline however, as one colleague
states thét the teacher's method of maintaining disci-
pline can be summarized as "Fright, used responsibly",
which could imply "conformity to duly constituted
authority" cited by 0'Neill as indicative of Fundamen-

talism.

Colleagues descriptions of Teacher A would thus
appear to indicate a consistently Conservative profile
of behaviour for this teacher, but with a tendency

towards Fundamentalism in some areas.

Students' Interview Profile.

Teacher A is described by students as using an
academic emphasis in day-to-day class activity and not
relating such matters to educational goals or objec-
tives as such. This might indicate a Conservative
emphasis on established patterns of social behaviour,
especially as students indicate no attempt on the
teacher's part to put class work into a larger context

than the more immediate task of fulfilling classroom



Ideology & Educational Practice
59
objectives. There is thus an implied acceptance by
the teacher of inherent worth in subject matter.
However, ambivalence is evident too, for students
reported the frequent practice of informal discussion
within the regular classroom situation, despite a pre-
ponderance of text and workbook material and an empha-
sis on factual rather than evaluative material. All
students considered such discussion as potentially
more stimulating and 'educational' than the rather
strictly enforced formal text and workbook assignments
which took up the majority of class time.}

It is interesting to note that students' descrip-
tions of Teacher A indicate a sense of frustration on
their part with the strong emphasis on formal text and
workbook routines. Students expressed the view that
they learned more when the teacher used less formal
methods, because the teacher's vast experience and
knowledge made even 'informal' talk a learning
experience for them. There was a general sense from
student interviews that the teacher almost felt
compelled to assume the largely formal Conservative
approach.

Student descriptions of the teacher's adherence
to the curriculum also rated the teacher as Conserva-
tive, as the teacher keeps to a formal class structure

and restricts material to a factual basis in general,
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indicating a likely Conservative emphasis. However,
one student describes a more emphatic view: "(The
teacher) would likely remove French and have more
(work on) computers" if he was in a position of
control over the curriculum. This might indicate both
a Fundamentalist (minimizing intellectual aspects) and
a Liberal (emphasizing practical over academic)
stance. Hence, a somewhat unclear picture, but
largely, in context, a Conservative one.

Students describe all classes as highly teacher-
dominated even to the extent of having teacher
demonstrations of experiments which students might be
expected to experience first-hand. Methodology is
described as largely Conservative by descriptions of
an emphasis on formal classroom procedures, (actually
tending toward the Fundamentalist practice of highly
structured lecture, recitation, and supervized study).

Finally, students' descriptions of the teacher's
methods of maintaining discipline reveal a standard
Conservative emphasis on the teacher as authority
figure and describe a strict control of student beha-
viour by the teacher. As the general emphasis is on
order for the sake of order, it would seem appropriate
to categorize these descriptions as Fundamentalist, as
O'Neill's ideological summary describes this ideologi-

cal perspective on discipline as "Generally nonpermis-
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sive ... (and) features conformity to duly constituted
authority." (1981, p. 309) Despite being described
as having a more relaxed, easy rapport with some
students, the teacher appears to have impressed the
students with the fact that he sees order as necessary
and that he will enforce it. "(The teacher) will
yvell, loudly, or slam a hand on the desk. If all the
class is noisy he has used a wooden hammer on the

desk. (The teacher has also used) a ruler on the

head."

Thus the general picture emerging from students
is one which reveals the teacher as Conservative,
perhaps tending towards Fundamentalism on some aspects

of behaviour.

General Summary: Teacher A.

Both colleagues' and students' observations of
Teacher A are similar. However, it would appear that
in general both colleague and student perceptions of
the teacher are more firmly Conservative than is
apparent from the responses of the latter. This is
particularly apparent with items 4 and 7, where the
teacher responded to these questions from a decidedly
Liberal stance. It was significant that the teacher's

perceptions of his methodology being practiced in the
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classroom did not agree with observations from
colleagues or from students. It is interesting to
note that students and colleagues observe a Liberal
potential in the teacher regarding both the teacher's
attitude towards children as learners (item 4) and
methodology employed (Item 7). There was also
agreement between both student and colleague
descriptions of a general vacillation between limited
periods of a more open classroom style and the formal
textbook and note-giving commonly employed. It was
implied by both groups that there is some element of
compulsion on the teacher to assume a largely
Conservative approach to teaching. One colleague
thought that the teacher was a "fascinating source of
knowledge" but that the wealth of knowledge was "not
used fully", while a student reports an impression
that the teacher would, if in charge of schools, say
that students should be taught in a variety of ways,
"Not just from books".

Thus both colleagues and students describe a gen-
erally Conservative ideology with respect to Teacher
A, but suggest a sense of compulsion on the teacher's
part to confine his educational practices to this

ideology.
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EDUCATIONAL IDEOLOGIES PROFILE
FUNDAMENTALISM INTELLECTUALISM CONSERVATISM LIBERALISM LIBERATIONISM ANARCHISM
(M . (0 (LL) (LB) (A)
w seore -6 7 -5 4 11 -6
"ftan seare -8 -1 —(;_ F 7 —4—
ndard Deviation 8 T —8— T [ T
GENERAL CONSERVATISM GENERAL LIBERALISM
¥ ) c ' '
----------- .. IEEE R RN EEN NN YR lL LB
SA{ 12 12 Rt R 28 ccecevans veasens byt RARRRERE R R RN A 19 r100%
< B rrereveans I ey rpceegenase BgocresserroncnceciBlurerioncannnas vere Fesenresinrarieiinen - :
daenenn 8 f. 21 16 14 96
......... .. Peecrgesevecsnsraans [ R R R c I R R R Y T T, - 89C;.
A{ 0. .J ............ G recessrneane saene Jo e vese T RLLEERTE PR RS 9 - 779,
N o Threeessseioens ”:l.-::.-.-.-'-. Ll o JOLLIITITTITIvES <y |, RSURP <IN . n :“50’32
----- cvefresseressesticnneraspe Pyreveeene FoevsavssefuerveseRgposcssnanne o
D{ I b P et T T o PESee et irrennes ,.;‘;qt
B NS Y, WP
' 10 10 - 1%
SD L2 1 X TRTTERRRTRRTTD SN S Y PO, 4%
Ui BB, - 09%
GENERAL IDEOLOGICAL ORIENTATIONS
General Conservatism (GC) Genern) Liberalism (GL)
Raw score 7 (agree) Raw score -2 (strongly disagree)
Mueun score 0 Mean score 1
Stundird Dvviation —h- ‘ Standurd Ixeviation ]

Ideologies Iﬁvéntory Profile.

Figufe 4 shows that Teacher B reveals agreement
with Genefal Conservatism and strong disagreement with
General Liberalism. On specific scales, this teacher
is neutral on Fundamentalism, shows strong agreement
on Intellectualism, disagrees with Conservatism, and
strongly disagrees with both Liberalism and Anarchy.
It is_interesting to note however, that agreement with

Liberationism is almost as pronounced as that revealed
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for Intellectualism. Thus there is agreement with two
specific ideologies, but they are on opposite sides of
the general ideological scale; one being Conservative;

the other Liberal.

Teacher Interview Profile.

As one of the characteristics of Intellectualism
is the view that truth is an intrinsic value of know-
ledge, and that knowledge is an end in itself,
(O'Neill. p. 298), Teacher B holds views on the goal
of education which are in agreement with Intellectual-
ism, as learning is seen as holding inherent value,
and the fostering of a love of learning is the per-
ceived goal of education. At the same time, there is a
desire to "Create a sense of awareness, an understand-
ing of the need for authority, responsibility and
co~operation."

There is ambivalence however in some respects, as
there is an evident Conservative emphasis on teacher
directiveness when discussing the general characteris-
tics of the teaching situation, but there is also a
desire to promote effective personal behaviour, indic-
ating a Liberal perspective. (O'Neill, p. 297) There
is a similar ambivalence in this teacher's view of the
nature of children as learners; a need for guidance (a

Conservative stance) on the one hand, but a recogni-
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tion on the other hand that most students are keen to
learn and interested in understanding, not just learn-
ing, (a Liberal, perhaps even Liberationist perspec-
tive.) (O0'Neill, p. 30l) There is a typically
Conservative stance with respect to the control and
organization of classes, as the teacher describes
behaviour which is teacher controlled and teacher-
centered, with strong emphasis on teacher-organized
activities.

In discussing the curriculum however, Teacher B
reveals a willingness to respond to student questions
on such matters as religion, politics, morality, and
philosophy. The teacher expresses the view that it is
not right to respond with what this teacher sees as a
standard teacher response: "Well, there are two sides
to every question ..." This willingness to deal with
the moral implications of decision-making shows that
this teacher is quite concerned about philosophical
and moral concerns. The teacher expresses the view
that students must be encouraged to understand
different posiﬁions even if they disagree with a
particular stance. This practice would indicate an
ideological perspective in agreement with the
Liberationist emphasis on individual differences.

Despite the response above, there is a standard

Conservative emphasis to methodology in general, as
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classroom practices, despite being varied, are largely
teacher-directed. "Kids want and need direction in
class and in extra-curricular activities. They like
smooth operations. (I use) organized activities,
(which are) teacher-centered...”

This is also reflected in the teacher's practices
with respect to discipline, where definite Conserva-
tive perspectives are evident with emphasis on
teacher-directed behaviour and attention to the task
in hand: "I won't speak if they are rowdy, I write on
the board a list of things to do, and when asked a
question I simply point to the board. As they get

louder I get quieter."

Thus Teacher B would appear to espouse views
which are consistent with the ideological perspective
of General Conservatism. However, there is some
evidence of Liberalism in some aspects of methodology.
This tendency towards Liberalism is potentially
Liberationist if the teacher's attitude towards
special subject matter and the nature of the

curriculum are taken into account.

Colleagues' Interview Profile.
With respect to the overall goal of education, all

three colleagues describe an Intellectual stance from
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this teacher, with emphasis on teaching the use of
reason and the inherent value of knowledge. As well,
colleagues describe a preparation for life through
study, implying the "use of knowledge for its social
utility" (O'Neill, p. 298), a Conservative emphasis.
There is some ambivalence in the perspectives
developed from colleagues' descriptions regarding
Teacher B's view of teaching; colleagues describe the
teacher as nurturing students rather than regarding
them as 'vessels to be filled'. They also see the
teacher as having high expectations of students, and
as generally holding positive views of their capacity
to contribute to the learning process: "(The teacher)
sees each student as having creative forces and
statements to make." Yet this is qualified by a some-
what strict control which is exercised by the teacher
who stresses punctuality and expects co-operative
behaviour from students. "(The teacher) is firm ...
will insist on punctuality (and) teaches
responsibility. (There is a definite) teacher
separation from students." Thus there are some aspects
of behaviour which are appropriate to Liberalism, and
others more appropriate to Conservatism.
In fact, Colleagues describe the teacher in a
somewhat ambivalent manner, as they stress the impor-

tance placed upon order, but also state that "Control
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is not the right word really, organized (might be more
appropriate)" This view is echoed by another
colleague: "I think (the teacher) would like a strict
school with definite guidelines. My impression is
that (the teacher) is very well organized, well
planned. Not rigid, but organized." This might
suggest a typically Conservative stance on the control
and organization of schools, with teacher-dominated
rule-governed behaviour being emphasized, but there is
certainly a feeling among colleagues that the teacher
is not entirely comfortable with such a stance.

This teacher's treatment of special subject
matter such as politics, religion, philosophy and
morality, is described by all three colleagues as
stressing the philosophical, interpreting questions
and events. Such practices suggest behaviour
appropriate to the Intellectualist ideology. An
Intellectualist emphasis was also evident in the
teacher's methodology. In evaluating student work for
example, the teacher is described as stressing the
value of deductive reasoning by looking for evidence
of formal reasoning in student written work. How-
ever, in general matters of discipline, the teacher is
described as following generally Conservative emphases
on teacher-directed, rule-governed behaviour

expectations.
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Thus the profile of Teacher B which emerges from
colleagues' descriptions is one which describes the
teacher as Generally Conservative, and, more
specifically, with Intellectualism. There are some
aspects of behaviour which suggest a leaning towards

Liberationism, but only in the broadest terms.

Student's Interview Profile.

Again reflecting a dual emphasis on the Conserva-
tive and the Intellectual, the description of this
teacher's view of the main goal of education reveals
both preparation for life in a social context (employ-
ability), and a quest for the truth. One student for
example states that the teacher advises students to
prepare themselves directly for a place in society by
taking high school courses such as Accounting, and not
simply by taking university entrance courses: "Do
something you can use later on. There is more to
life than the merely academic." Yet another
description constrasts sharply with this: "(The
teacher) tells you that education is not there to make
you into a doctor or a lawyer, but is to help you get
something out of life rather than just existing. To
help you cope with things better."

It is apparent from these descriptions that
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students perceive two objectives to education from the
behaviour of Teacher B. However, all students agree
that there is a decided emphasis by this teacher on
the importance of being critically aware of "the world
and how people think and all that sort of thing."
There is thus an apparent emphasis on rational think-
ing in many respects appropriate to the Intellectual-
ist ideology, in which is stressed decision-making on
the basis of intellectual reflection. However, in the
absence of an overtly stated philosophical position,
such reflection may actually be more closely related
to Liberalism, as the latter stresses rational problem
solving by developing the individual's critical aware-
ness of problems encountered in life. (O'Neill (1981)
pages 300 and 301 refers)

There is much ambivalence evident in responses to
questions on Teacher B's view of children as learners
and the nature of teaching. There is an apparent
stress on teacher-directives and control, and yet a
definite encouragement of individual critical thinking
on the part of students. Generally, responses from
students imply aspects of both Conservative and
Liberal ideological stances.

General control and administration of classes
reveals some interesting contrasts, for students

describe a definite emphasis on teacher-control and a
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high degree of organization, but report a mixture of
teacher-directives and encouraging of individual
thought. When asked how the teacher would be likely
to control schools if in charge, one student said
there would be "More control--like the Communist
system (this teacher) likes everything in order!"™ But

the same student said that there would be religion in
classes too. Yet another student thought that the
teacher would like to see less pressure on teachers,
implying more freedom and hence less stress on
curricular objectives: "There would be less pressure
on teachers likely from school boards (if this teacher
were in charge of schools). However, this teacher's
behaviour reveals a personal emphasis on control of
students, as described by all students.

The teacher also reveals Conservative practices
with respect to emphasis on the curriculum and
avoidance of special subject matter, as students
state: "(The teacher) always relates discussion to
the (topic) ... will answer student questions, but not
much. Probably feels sensitive to differences in the
school, so doesn't give ideas or (the teacher) does
not want to push (his) own ideas." There is also
standard Conservative behaviour with respect to

methodology and discipline.
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Thus the picture emerging from students is of a
somewhat ambivalent ideological perspective. The
teacher appears to espouse generally Conservative
methodology, but with some aspects more related to
Intellectualism. In some areas there are aspects of

behaviour which reflect a Liberalist ideological

stance.

General Summary: Teacher B.

It is interesting to note here that ambivalence,
an apparent tension between Conservatism and Liberal-
ism, is reflected not only in data from the teacher,
but also from colleagues and students. There is thus
consistency between the data sources, but general

inconsistency in terms of ideological perspective for

this teacher.

What is perhaps most interesting of all is the
difference between the three groups of data relating
to Item 6: a somewhat surprising perspective is
especially apparent in student descriptions of this
teacher's discussion of special subject matter. The
teacher expressed a Liberationist ideological stance
with respect to special subject matter, but the
students description of the teacher's behaviour can

only be rated as Conservative. Obviously, the
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students perceive the teacher as more restrained in
discussian than the teacherlwould like to thinkvis the
case. In fact, in general, student perceptions of the
teacher's behaviour in methodo;ogy and discipline is
moré emphatically.Conservativé'than the description
emerging from either teacher or colleagues. Students’
perceptions are less Conéervative than colleagues'
perceptions, but both of these groups rate the teacher
as more Conservative than would be expected from the

- Ideologies Inventory and this teacher's interview
response, Qhere the teacher declared a Liberationist
emphasis. |

Figure 5 Teacher C
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Ideologies Inventory Profile.
As figure 5 reveals, this teacher shows no
agreement with any of the six specific scales;

disagreeing with Fundamentalism, only bordering on

neutral for Intellectualism and Conservatism, and
almost bordering on agreement with Liberalism.

However, disagreement with both Liberationism and

Anarchism is revealed. In the general scales there is
agreement with Conservatism and neutrality with
Liberalism. Thus, there éppears to be no consistent
ideological orientation. All that can be said is that
the teacher disagrees with the more pronounced degrees

of both Conservative and Liberal ideologies,

Fundamentalism and Anarchy. With disagreement also
evident on Liberationism, perhaps there is a greater

degree of disagreement on the Liberal scales, implying

at least a slight tendency towards Conservatism, thus
a generally Conservative tendency might be expected in

this teacher's behaviour.

Teacher Interview Profile.

Teacher C shows a commitment to Conservative
goals in education but with ambiguity respecting the
terms used when describing those goals: "To prepare

individuals for a productive, beneficial, useful life;

to (prepare for) work. To prepare for living on
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(their) own, how to socialize, how to think for them-
selves, to problem solve ..." Generally, the overall
response 1is a mixXture of Conservative and Liberal per-
spectives.

The teacher reveals a concern for students as
individuals, recognizing the need for patience and
understanding for example, and expressing the need for
co-operation between student and teacher. Taken in
context of the interview responses as a whole, it
would appear that he shows no clear commitment to
either a generally Liberal or a generally Conservative
perspective of children as learners. However, within

the confines of a commitment to conformity and a

pattern of behaviour which generally seeks to maintain
appropriate control, the teacher would appear to be
following generally Conservative procedures. This is
evident from his description of children as learners.
The teacher describes a need to be cautious and be
aware of the social pressures on teachers: "Children
are impressionable and as such the teacher must be
very careful as to what is said and done in class, for
(much of what goes on in the class) will be reported
home."

Similarly, although students are seen by Teacher

C as naturally predisposed towards good behaviour and

as eager learners with teachers "feeding" the
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students, he also describes a necessity for teachers
to "set down standards which have to be met." The
latter perspective is also reflected in the teacher's
stress upon the curriculum, maintaining progress
through units of work, and in his classroom structure,
reflecting rule-governed classroom activity and
in-class streaming of students. These emphases
suggest a Conservative ideological preference, which
views "Individual similarities as more important than
individual differences and properly determinative in
establishing appropriate educational programs."
(O'Neill, 1981. p. 301)

As the teacher tends to show a concern for avoid-
ing controversial discussion and attempts to maintain
curricular goals, his caution and concern for beha-
viour appropriate to rules set down by the teacher,
reflect generally Conservative ideological prefer-
ences.

In discussing evaluation however, the teacher
implies a Liberal ideological perspective. This is
apparent from a declaration by the teacher that
evaluation is seen as an administrative necessity. The
marks kept for students' work is, in effect, perceived
as protecting the teacher by serving as an illustra-
tion of effective teaching, rather than having any

real purpose for the student. This indicates a
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Liberal perspective, implying stress upon problem-
solving based on issues seen as important by the
students themselves., Liberalism attaches educational
importance to individual student learning, and tends
to reduce the importance or desirability of objective
evaluation. This teacher describes his evaluation
procedures as "ongoing, but I need concrete marks for
the sake of records. I prefer an ongoing, interactive
type of evaluation."

Finally, in terms of discipline, this teacher
sets down class rules in addition to school rules, and
insists that students work without disturbing others.
However, in dealing with problems, he tries to avoid
publicly remonstrating: "I try to find out about the
problem before I deal with it. I try to be fair, but
try to be immediate." Of course, this could imply
that the teacher is thinking more of the student than
the organization--in other words he will not stress
the infraction publicly to ensure that students rec-
ognize the need to keep order, a Conservative emphasis
on control. 1Instead, he will follow the Liberal
stance and will make sure that he is "Generally demo-
cratic and objective in determining standards of con-
duct." (O'Neill, p. 309) However, without consulting
with students in the establishement of rules, the

teacher is actually using aspects of both Conservative
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and Liberal ideologies.
A recognition that even in the more minor aspects
of classroom management, such as "the way students

open their books", the teacher is involved in 'disci-

pline' again serves to illustrate the ambiguity behind
this teacher's descriptions of his educational prac-
tices: "It depends on individual kids, with some you
can reason, with others you can't deal with them as
effectively in the same way. Anything the teacher
does is discipline... even the way kids open their
books can be controlled." However, while it may be
possible to interpret the attempt to reason individu-

ally with students as a Liberal practice, overall,

there is a generally Conservative emphasis on disci-
pline. Thus the teacher describes himself as a

mixture of Conservative and Liberal practices, with no

really firm emphasis on either.

Colleagues' Interview Profile.

Teachers C is decribed by colleagues as stressing
two goals of education, preparation for taking one's
place in the work-force, and the development of
effective personal behaviour. The latter is somewhat
related to the necessity of coping individually once
the student enters society on his own. Generally,

colleagues indicate that the teacher subscribes to
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aspects of both Conservative and Liberal ideological
perspectives.

Colleagues agree however that this teacher views
the teaching situation as one which sees the teacher
as firmly in charge. "The teacher is the authority,
kids should sit and listen. The kids are at their
desks, and he is at the front, in control." Their
descriptions rate the teacher as consistently Conser-
vative. This is illustrated by behaviour of the
teacher which emphasizes respect for rules and respect
for one another, and a teacher-centered description of
the teaching/learning situation.

In describing the teacher's attitude toward the
curriculum and the likelihood of his introducing
special subject matter into his classes, colleagues
described a teacher-centered emphasis on formal
classroom procedures. All colleagues said that
special subject matter would be avoided because this
teacher would closely follow the curricular objectives
and would be likely to avoid discussion which might
stray from the curriculum or might be seen as
controversial. Such practices are reflective of the
Conservative ideology.

The teacher's evaluation procedure also revealed
a Conservative emphasis, as colleagues describe the

teacher as using highly structured formal lessons. Two
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colleagues thought that there would be a heavy
emphasis on testing by this teacher. Thus, from what
the colleagues know of this teacher, their description

would suggest that he holds a Conservative ideological

perspective.
As all colleagues agree that rule-governed behav-

iour expectations would predominate, despite a genuine

approachability and good-humoured willingness to join
in with student playground activity, the teacher's
ideological preference in disciplinary practices are
clearly Conservative. Thus, colleagues describe
Teacher C as consistently Conservative, despite some

ambiguity over the main goal of education.

Students' Interview Profile.

As there is agreement from all students that the
teacher would stress general class work, and not rel-
ate this to any short term social goals or long term
goal, there is an implied emphasis on the inherent
value of subject matter. In fact, with emphasis on
social conformity and behaviour in school coupled with
this stress on class-work, the teacher appears to
conform to Conservative ideological perspectives of
the goal of education.

In fact, students describe a generally Conservative

emphasis. For example, students would rate the teach-
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er's stance on the nature of the teaching-learning
situation as Conservative or tending towards the
Intellectual, as there is careful emphasis on know-

ledge, valued for its own sake, and an attempt to deal

with knowledge step by step, so as to allow under-
standing. Hence, an Intellectual view of knowledge,

with a Conservative emphasis on guidance and sound

instruction.

When asked what the teacher would do if he were
in charge of all schools, students agreed that this
teacher would likely emphasize the same things as
presently stressed by the school, and hence an implied

reference to the past, and to time-honoured practices,

would rate the teacher as Conservative. This is only
implied however, because the teacher does not reveal
in his interaction with students any feelings of
frustration with the current structure, which is
generally Conservative, taking all interviews into

context.

All students indicated no discussion of special
subject matter, and described an adherence to
curricular objectives in classes. This would suggest
a Conservative ideology, because the teacher's
behaviour suggests compliance with political

socialization (avoidance of potential controversy in

the school).
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The teacher's methodology is consistent with the
Conservative emphasis on formal structure and emphasis

on the academic approach to learning with textbook and

notes: "Well, we sit down and do it... Sometimes from

the overhead and sometimes from the board. Questions,
and tests, and sometimes practice tests."

Student descriptions of Teacher C's practices
related to discipline are typically Conservative.
"He'll yell at us, or talk to us all separately, more
often though he talks to you on one side." "Either
(the teacher) will scold them or make them put their
heads down (on the desk)=--not for long though, about

like five minutes. Sometimes he tells you off in

front of the whole class, sometimes he takes you out
into the hall, or brings you to his desk and talks

qguietly to you." Thus, a Conservative emphasis on

discipline is apparent, an expectation of good citi-
zenship in terms of proper behaviour in accordance
with the dominant cultural perspective. Thus, students

describe Teacher C's behaviour as consistently

Conservative.

General Summary: Teacher C.
Perhaps the most significant aspect of data for

this teacher is revealed by responses to Item 4. The

ambivalence revealed by interviews with the teacher
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and with colleagues indicates no clear preference in
terms of ideological perspective on a clearly impor-
tant question (the nature of children as learners).

In addition, despite a general adherence to Conserva-
tive educational practices, the intrusion of Liberal
perspectives in three places (items 1, 4, and 7)
revealed in the interview with the teacher, indicate a
lack of consistency in terms of specific ideological
perspective.

Another interesting feature of the data collected
from students is that there is no evidence of
behaviour which could be interpreted as Liberal.

Thus, in terms of educational practices, this teacher
is rated as overwhelmingly Conservative by student
observations of teacher behaviour. Finally, the
teacher's evaluation procedure also proved interesting
because colleagues revealed a significantly more
Conservative emphasis than was described by the

teacher.
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Figure 6 Teacher D
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Ideologies Inventory Profile.
The Educational Ideologies Profile for this
teacher (Figure 6) shows disagreement with General .

Conservatism and strong disagreement with General

Liberalism. Thus, there is disagreement with both
major ideological emphases. In the specific

Conservative ideologies, the teacher reveals

neutrality in Fundamentalism, slight agreement with.
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Intellectualism, and slight disagreement with
Conservatism. In the specific Liberal ideologies,
there is strong disagreement with Liberalism,

disagreement with Liberationism, and strong

disagreement with Anarchy. The only area where
potential agreement exists with any of the educational
ideologies thus appears to be Intellectualism, but

even here agreement is barely evident.

Teacher Interview Profile.

Teacher D reveals a definite Conservative pers-
pective with respect to the major goal of education
when he states that it is: "Indoctrination. For the
protection of society, schools exist to perpetuate the
values of society. Even being punctual teaches what
society expects from individuals. (The main goal of)
education is to teach the ethics of society, the work
ethic, social mores and so on."™

A similar perspective emerges from the teacher's
practices which describe a teacher-centered emphasis
on basic literacy, stressing of obedience to the
teacher, and a development of a willingness to conform
to rules, and a general fostering of social conform-
mity. However, in describing the general nature of
the child as learner, (Item 4) the teacher is less

emphatic about the Conservative stance, indicating
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that there is an expectation from society that
teachers will adopt the more formal, Conservative
emphasis on firm guidance, but expresses unhappiness
with this expectation. Also, the comment from this
teacher that students are constantly learning without
necessarily needing guidance from teachers implies a
view consistent with the Liberal ideology. "(Children
are) constantly learning ... they learn lots just
watching others' behaviour ... even watching
television they are constantly learning."

Despite emphasising structured objectives and
insisting that students learn to follow standards of
respect for teachers, and for peers, this teacher
becomes less emphatic in describing his views on
educational practice. Although he describes his own
behaviour as Conservative, the teacher indicates an
element of compulsion to follow practices which are
beyond his immediate control. He states that the way
he controls, organizes, and administers his classes
is: "...all decided for me. I am strictly limited by
the curriculum and the law, by the public education
system. Only the classroom ethos is under my
control."

Of course, it could be argued that such statements

declare the teacher as consistently Conservative,

because holding such a view is in itself a conserva-
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tive position. However, in the context of the inter-
view as a whole, it would appear that this teacher
believes he is compelled to follow practices which

might not necessarily agree with his own ideology.

Similarly, the teacher describes a reluctance to
discuss moral, political, or philosophical matters,
(Item 6) because of social constraints and an
expectation placed upon the teacher to exercise
caution in such matters. Thus the teacher reveals
Conservative practices but sees them as being required
rather than being chosen.

In general, the teacher describes his methodology

as largely Conservative; compliance with curricular

objectives is strongly evident, and the teacher fol-
lows largely Conservative practices with respect to

discipline. Thus there is an overall Conservative

emphasis on firmness and teacher control.

The teacher thus describes himself as typically
Conservative in his educational practices, but quali-
fies this description with opinions which indicate a
compulsion to follow a prevailing ideology which is

not necessarily in keeping with his own.

Colleagues' Interview Profile.

Colleagues' describe Teacher D's perception of
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the major goal of education as a Conservative one.
The teacher sees the aim of education and the goals of
the school as "Indoctrination (into) a way of life, a
type of life (emphasizing) obedience of authority, the
Police, Church, School .... (to ensure) the perpetua-
tion of society." Emphasis on career preparation is

also noted.

They describe this teacher as generally being in
charge, and seeing the necessity of teacher-directed
activity, but also being defensive of weaker students.
He is described as viewing the nature of teaching as
one in which "Children discover and the teacher helps
in this discovery, a kind of sharing."

However, colleagues describe a definite Liberal
perspective on the nature of children as learners. In
fact, two colleagues gave descriptions which imply
Liberationist perspectives, as both described the
teacher as holding the view that children have a
unique understanding of the world about them. The
teacher is described as expressing the view that
children have an "intuitive feeling or knowledge about
(reality)". 1In the context of this teacher's concern
for emphasis on individualism within the confines of
"membership in a particular society at a particular

time" (0O'Neill, 1981. p. 302), such views reflect

beliefs appropriate to the Liberationist ideology.



Ideology & Educational Practice
89

There is a generally Conservative emphasis on the
general control, organization, and administration of
classes, despite colleagues' descriptions of the

teacher's empathy for students exhibited in general

interaction with students: "(The teacher) recognizes
their sense of humour ... ignores minor transgressions
... on field trips he gets involved and has fun. He
sees extra-curricular activities as a time to get to
know about kids in a non-threatening way." Despite
this, "(The Teacher) lays down rules on day one. He
spells out consequences and gives students responsi-
bilities. In class (the teacher) is very well
organized." The teacher is thus described generally
as following a Conservative emphasis on the teacher as
demonstrator and authority figure, but also as having
a need to empathize with the students' individual
differences.

All colleagues agree that Teacher D would exer-
cise constraint and would be unlikely to discuss
special subject matter outside the curriculum, which
would imply a Conservative emphasis on the task in
hand. However, this is qualified somewhat by collea-
gues' comments: "Social constraints would make (the
teacher) most reluctant (to discuss morality, philo-
sophy, politics, religion) as in this area mores and

taboos of different cultures ... preclude raising
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matters which would get back to the parents ... and
confuse the kids." (Because of their background, the
students would not understand the aims of the teach-

er.) One colleague stated that this teacher, even if

free to discuss such matters, would not "push his own
views on others ... He respects their views as much as
his own." Such descriptions lead to some ambivalence
for they illustrate that the teacher would follow
Conservative educational practices, but implicit
within such practices is an element of compulsion. 1In
addition, colleagues descriptions reveal tendencies in
the teacher's behaviour which might indicate an

underlying ideological Liberal perspective.

Similarly, a generally Liberal ideology 1is
reflected in behaviour with respect to evaluation, as
colleagues describe a stress upon daily objectives and
individual progress, and a methodology which shows a
child~-centered approach which stresses individualism.

However, in describing the teacher's behaviour

related to discipline, colleagues reveal a standard
Conservative emphasis on good citizenship and proper

behaviour. "There is no questioning the authority of

the teacher." "(The teacher) makes expectations clear
and simply expects adherence (to the rules as

stated)."
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Thus, colleagues perceive Teacher D as following
practices generally appropriate to Conservative ideo-
logy. However, this is somewhat qualified by
descriptions of pressure on the school to follow such
practices, and the teacher's Liberal perspective on

the nature of children.

Students' Interview Profile.

Students describe a generally Conservative view
of the goal of education held by Teacher D: "(The
teacher stresses) Reading, Writing, Math, and things
like that ... because when we go out in the world we
have to know how to do things like that to get a job."

There is, however, no clear picture emerging
regarding the teacher's general view of students as

learners, or his view of the nature of the teaching-

learning situation. The practices of the teacher
indicate behaviour appropriate to many educational
ideologies. For example, one student reports frequent
note—-giving: "(The teacher) dictates notes because
this keeps order." But they also see the teacher as
recognizing the need to allow children to discover
things on their own, and to 'clown around'. Children
are regarded as talkative: "a bit clownish at our age
(junior high)," and Teacher D would say that all

teachers have to learn to accept and tolerate this
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because "kids are all different." However, another
describes the teacher as stressing the academic
requirements of school as necessary for survival in
society. As all these responses come from an attempt
on the part of the interviewer to obtain the most
general picture possible from each student, it would
appear that it is not possible to determine a
consistent educational ideology here from student
descriptions of this teacher's behaviour.

Two students agree that, if the teacher were in a
position of influence on the way schools are organized
and administered, the teacher would be likely to
continue practices which would indicate Conservatism.
However, one student thought there would be more
emphasis on things which hold a personal interest for
this teacher, such as wildlife and nature. In general
however, all students describe Conservative practices,
in that the teacher does not stray from the curriculum
and avoids discussion of matters other than those on
topic.

However, one student thought the teacher would
create more interest, if in a position of control over
the curriculum, by utilizing television programs and
using computers more. Such a desire on the part of the
teacher might indicate a Liberal ideology, if the

student is correct in observing a sense of constraint
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on the part of the teacher with respect to the
curriculum.

Descriptions of methodology and evaluation

indicate generally Conservative practices. There is

some leaning towards Liberalism, as the teacher does
not evaluate merely on a factual basis, but stresses
understanding on an individual basis and is more aware
of individual differences. However, in the absence of
practices which are open and experimental, it would
appear that the teacher is largely following a
Conservative practice of adapting whatever methods
which might be most effective, without departing much
from traditional classroom practices. Thus, the
behaviour might be described as generally Conser-
vative.

Finally, students describe behaviour depicting
the teacher as following standard Conservative prac-
tices with relation to discipline that is, authority
supplemented by reason. Students thus present a
picture of a teacher who is generally Conservative,
despite some lack of clear perspective on the
teacher's views of students and the nature of the

teaching-learning situation.

General Summary: Teacher D,

In the Ideologies Inventory, the teacher declares
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disagreement with all educational ideologies, showing
only slight agreement with Intellectualism. However,
the teacher largely describes himself as Conservative
in the interview. vColleagues do not always agree,
particularly with respect to items 4 and 7, where
there is a degree of Liberalism evident. Student
interviews show disagreement with the teacher data on
items 3, 6, and 7. Thus it appears from this data
that colleagues' and students' observations of beha-
viour would rate the teacher as more Liberal in some
respects than would be evident from the teacher's

interview. However, there is some indication of an

overriding sense of compulsion on the part of this
teacher to follow Conservative practices, both dec-

lared by the teacher and described by colleagues.

94
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Figure 7 Teacher E
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Ideologies Inventory Profile.

Téacher E shows agreement with General Conservatism
and disagreement with General Liberalism. As figuré 7
.shows however, on the six specific scales this teacher
is neutral in both Fundamentalism and Intellectualism,
borders on disagreement with ConéerVatism, disagrees
with both Liberalism and Liberationism, and borders on

strong disagreement with Anarchy. There is thus no

agreement on any of the six specific ideologies.
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Teacher Interview Profile.
Response to the questions on the aim of education

and the goals of the school (Items 1 and 2) would

indicate a leaning towards Intellectualism, as there
is a stress upon knowledge both for its own value and
for its utility value in serving as a tool for entry
into further education at the university level. As
well, there is an expressed belief that respect must
be fostered for traditions and processes in school.
The teacher's descriptions of the general charac-
teristics of the teaching-learning situation and the

nature of children indicate a belief in the teacher as

an authority figure in terms of social position and
superior knowledge, and present a view of the learner
as being in need of guidance, views which are consist-
ent with Conservatism. "(There is an assumption of
knowledge on the part of the teacher, an assumption of
interest on the part of the learner. The teacher is
the source of knowledge, but also the sparker of
enthusiasm. Students come to learn, and, even if

reluctantly, they expect to learn."

The teacher's description of a teacher-centered
administration of classes, and an emphasis on teacher-
directed assignments for students confirm a typically

Conservative ideology.
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In fact there is a consistently Conservative aca-
demic emphasis on the curriculum, as well as a desire
by the teacher not to reveal personal views on special

subject matter. However, the teacher states "I will

intercede to impose what I see as appropriate stand-
ards." The practice of imposing what the teacher sees

as "appropriate moral standards" in class reveals a

tendency to subscribe to the Fundamentalist emphasis
on proper moral character.

In methodology and evaluation, and in matters of
discipline, this teacher reveals behaviour which is
consistently Conservative as there is emphasis on the

traditional formal methodology and on standard com-

pliance with rules and proper behaviour in the school.

Thus, the description provided by this teacher is
consistently Conservative, both in professed beliefs,
and educational practices, but there is some under-

lying emphasis on the Intellectualist ideology, with a

leaning towards the Fundamentalist perspective with

respect to moral standards.

Colleagues' Interview Profile.
Descriptions from colleagues regarding Teacher

E's perspective of the goal of education show that

emphasis is placed on the promotion of effective
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personal behaviour: "(There is) an academic emphasis,
but interaction and behaviour (are stressed) too.

(The teacher seeks to) socialize, to make good

citizens .." Overall, the teachers' behaviour

reveals Conservative practices, as colleagues describe
a stress on the importance of a knowledge base and on
responsible behaviour in terms of socialization
skills.

Conservatism is also evident in terms of the
teacher's perspective of the nature of children as
learners, as colleagues describe a teacher-centered
(source of knowledge and authority) stance. Colleagues
also indicate a view which considers children more
individualistically, as willing learners, but with
impediments to learning caused by parental influence.
If this implies a view which sees children as natura-
1ly good when raised in appropriate circumstances,
then this would appear to be a Liberationist stance,
but if the teacher simply holds the view that indivi-
dual differences are more important than similarities,
then the teacher would appear to hold a Liberal view.
Taken in perspective with colleague's descriptions
from elsewhere in the the interviews, particularly
item 5, it would appear likely that the teacher holds
views consistent with Conservatism, but with Liberal

tendencies.
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There is a clear emphasis on structure and order,
and on rule—governed behaviour, as well as standard
Conservative classroom practices such as lecture and
testing in the descriptions of Teacher E's methodology
and evaluation. Conservatism is also reflected in the
teacher's emphasis on the curriculum and descriptions

of the teacher's unwillingness to discuss special

subject matter where controversy might be evident.
In disciplinary matters (Item 8), colleagues
describe behaviour appropriate to Conservative ideo-
logy: teacher-dominated, rule governed control. "A
rule is a rule." Thus, descriptions of Teacher E's

behaviour indicate a consistently Conservative

ideological profile.

Students' Interview Profile.

Descriptions from students of an academic empha-
sis and discussion of goals restricted to class-work
or the way in which class-work is perceived as a tool
for entry into society via an occupation such as

medical doctor or accountant, reveal a Conservative

emphasis by Teacher E.

This ideological perspective is also evident with
respect to the teacher's view of the nature of child-

ren as learners, where the teacher is described as

viewing children as in need of supervision in terms of
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learning: " (The teacher) would say that you would
have to keep an eye on them." The nature of the
teaching-learning situation is one in which the teach-

er is in charge. This does not preclude some empathy

towards students: "If you were a new teacher, kids
would push you to see how far they could go. (This
teacher) would say they want their own way and you
should never give in to them! But after a certain
amount of pushing you could kind of give a little bit
their way."

In fact, the general profile developed from stu-
dents descriptions of Teacher E is one which shows a

Conservative ideology. The teacher reportedly never

introduces special subject matter, and concentrates
firmly upon the task in hand, thus stressing the
importance of the mandated curriculum. The teacher
also uses predominantly Conservative teaching methods,
such as teacher-directed written assignments and
dictation of notes. There is also a reliance upon a
use of formal seating plans, as well as teacher-
dominated rule-governed expectations in relation to
discipline. Students thus describe a consistently

Conservative ideological profile for Teacher E.

General Summary: Teacher E.

It is evident that there is much agreement
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between all three interview data sources, indicating a
general, and in most cases, specific ideological
preference for practices reflecting Conservatism by
this teacher. It is interesting however that the
Ideologies Inventory profile revéals only general
agreement with Conservatism, and a rather reticent
commitment (if indeed commitmerit is the appropriate

term for pervasive neutrality) on specific ideological

scales.

Teacher F
EDUCATIONAL IDEOLOGIES PROFILE

Figure 8
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Ideologies Inventory Profile.

Teacher F shows disagreement with General Con-
servatism and agreement with General Liberalism. As
figure 8 shows, on the six specific Educational
Ideologies, the teacher disagrees with Fundamentalism,
strongly agrees with Intellectualism, disagrees with
Conservatism and Liberalism, agrees with Liberation-
ism, and disagrees with Anarchy. This is somewhat
contradictory in that the teacher expresses agreement
with two specific ideological perspectives which hold
conflicting views of the nature of reality. One

stresses the objective value of knowledge and

recognizes a need for the individual to pursue the
Truth revealed by knowledge. The other stresses the
value of human endeavour, and recognizes a need for
the promotion of fulfilment through the recognition of
human individuality - a much more 'open' perspective

than would be held by one subscribing to the

Intellectual ideology. Thus, despite a commitment to
General Liberalism, there is an apparent inconsistency

in this teacher's ideological profile.

Teacher Interview Profile.
Teacher F describes a desire to create: "Func-

tional, thinking students, who are literate and
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knowledgeable and who are able to communicate and
understand others." Despite describing a somewhat
broad goal, the teacher would appear to indicate a
stance appropriate in many respects to Intellectual-
ism,

The teacher's description of the more immediate
goals of schools as social institutions (Item 25
reflects a concern by this teacher for the promotion
by schools of 'appropriate moral standards' and the
production of 'moral citizens', who "uphold the values
of society". The teacher displays an overriding sense
of defeat in that schools are perceived as being
unable to succeed in achieving this goal: "We don't
create moral citizens, we cannot produce conscience."
Although there is of course an overriding Conservative
stance in this response from the teacher, a feeling
that things are not quite what they should be, reflec-
ted in other responses by the teacher (item 4 in par-
ticular), suggest a Fundamentalist ideology.

The teacher's view of the teaching-learning situa-
tion also reveals a Fundamentalist perspective: "Even
in the USSR they can't produce functionally literate,
politically literate citizens." Such views are
indicative of the Fundamentalist concern for moral
regeneration. In describing the general character-

istics of the teaching-learning situation, the teacher
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stated that controls do not seem to be working and
that merely giving students responsibility would not
create responsible citizens. "There are even

(teachers) 30 years and older who don't act respons-

ibly." These perspectives would indicate a Funda-
mentalist stance, although the teacher makes no
reference to a prior model of moral excellence to be
followed, something which is central to the Funda-
mentalist ideology. As the emphasis here seems to be
on moral regeneration however, the view being
expressed is appropriate to Fundamentalism.

The teacher also declares that there is no real

way to generalize adequately about the nature of

children as learners. Some students are described as
"wallowing in ignorance" while others are seen as
striving to achieve "simply to respond to the competi-
tive environment and outdo others, not to learn." It
is possible to ascribe a Conservative perspective to
these views, although their orientation is not really
clear, other than that implied by the general tone of
disillusionment.

Classroom control and organization reveals stand-
ard Conservative emphasis on the teacher as authority
figure in terms of control and knowledge. There is a
stress upon curricular objectives, and an insistence

upon maintaining pace with a rigid plan of progress.
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Discussion of special subject matter (Item 6) is seen
by this teacher as a responsibility of all teachers,
but this is qualified with the comment that such
discussion must relate to what is covered by the
curriculum and that discussion must not interfere with
progress through curricular objectives. Such a view
would reflect a Conservative stance.

The teacher describes a teacher-dominated
methodology, employing lectures and dication of notes,
thus revealing practices consistent with Conservative
ideology.

Similarly, with respect to discipline, the teacher

describes practices which show the teacher in charge,

and behaviour consistent with teacher-dominated

‘expectations reflected in Conservatism.

There is thus a generally Conservative ideological
profile emerging from this teacher's description of
his educational practices. However, there are also
areas of behaviour which indicate an agreement with
Intellectualism, and some attitudes which reflect

definite Fundamentalist tendencies.

Colleagues' Interview Profile.
One colleague stated that it was difficult to

state what the teacher would see as the main objective
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of education. However, from descriptions of the
teacher's emphasis on a knowledge base, and a desire
to "get kids through", it would appear that there is

an emphasis on an academic approach to education, in-

corporating aspects of both Intellectual and Conserva-
tive ideology.
In terms of the goals of schools as social insti-

tutions, colleagues described behaviour which shows a
Conservative perspective. They describe a concern of

the teacher for developing emphasis on citizenship in
a practical way, as well as discussing this need with
other staff. However, one colleague felt the teacher

would stress the development of reason and the impor-

tance of a knowledge-~base more, an Intellectual
ideological perspective.

Colleagues describe Teacher F's view of the gen-
eral characteristics of teaching as an ambivalent one.
There is no firm commitment on the part of the teach-
er to any particular ideology, although two described
a stance generally appropriate to the Conservative
perspective. One colleague thought that the teacher

would stress the need for interaction and sharing

between teachers and students, which might imply a
Liberal tendency, but only if this meant that students

would explore the nature of reality through a more

individualistic perspective. Thus, generally a
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Conservative perspective is evident.

There is definite agreement between colleagues
however, when describing this teacher's views on the
nature of the child as learner. All colleagues report
a negative view. One stated that the teacher sees
most students as being in school to socialize rather

than to learn, and that the teacher often compares the

present student body unfavourably with past student
bodies. This would indicate a Fundamentalist
perspective.

Colleagues' descriptions of the teacher's control
and organization of classes would indicate practices

consistent with the Conservative ideology, largely

teacher dominated. "(The teacher organizes and admin-
isters his classes) strictly. He expects compliance,
students are to do as they are told. Dogmatic. Will go
after students almost to the end of the earth to en-
sure the student gets the work done or receives pun-

ishment." As the colleague making the latter state-

ment expressed his own view that students should have
"some room to make up their own mind to work etc." it
would appear that Teacher F certainly stresses a
teacher-dominated methodology which is appropriate to
Conservatism.

In sharp contrast however, colleagues describe

the teacher's willingness to discuss special subject
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matter as likely to depart from curricular objectives,

and definitely so with politics. As there is an
apparent emphasis on socio-economic reform, there is a
definite Liberationist view in evidence. However, it
is not always apparent that emphasis is upon ‘'identi-
fication and analysis of underlying values and assum-

ptions', despite a stress upon controversial problems:

"The teacher gives the impression that he gives his
own views in class. I'm sure he gets involved in
political arguments in class ..." Another colleague
states: "(The teacher) gives political views as
facts, not as a matter of opinion." A third suggests
that the teacher is not aware of his bias or of the
need to consider underlying philosophical perspectives
in such discussion: "He says he never moralizes but
in actions (the teacher) is doing that--(the teacher)

says our job is not to teach morality--but we all have
to teach this, it is the nature of our job. All
teachers reveal views on morality even when they don't
teach it (directly)." Thus, a Liberationist stress
upon controversial issues is evident, but not neces-
sarily appropriate emphasis upon exploration of those
issues. This teachers treatment of special subject
matter is thus indicative of an ambivalent ideological
perspective.

Apart from the above, all colleagues agree that
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methodology is generally quite formal with lecture and
dictation of notes as standard practice. jhis would
indicate behaviour appropriate to Conservative
ideology. Discipline is also described as rule-
oriented, with the teacher serving as an authority
figure, thus behaviour would be consistent again with

Conservatism.

Thus colleagues describe Teacher F with generally
inconsistent examples of ideological commitment, as
they show practices which are appropriate to Funda-
mentalism, Intellectualism, Conservatism, and in one

case potential Liberationism.

Students' Interview Profile.

Descriptions from students show this teacher as
largely holding Conservative views on the objectives
of education. The students describe an emphasis on

school work or on job-preparation via an academic

emphasis, that is, on subjects which will prepare the
student for entry into an occupation.

However, in describing the teacher's behaviour

with respect to his view on the general nature of
learners there is no clear ideological stance. For

example, one student describes an emphasis on ex-

ploration by the student to enable learning: "(There
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has to be) a natural environment, with lots of ques-—
tions for students to work out the answers." Another
states that the teacher holds the view that there is

an inherent ability level which cannot be altered in

each individual, and thus "Some students will never
pass (a particular course) no matter how many times
they repeat it."

Similarly, students describe a propensity on the
part of the teacher to readily discuss political and
other matters, although one student stated that this
was only done in context with class work. In con-
junction with a question on curriculum (Item 6, App-
endix D) this teacher's stance is less clear still, as
one student's description reveals that the teacher
encourages individual expression of political protest,
an obviously Liberationist, potentially Anarchist
ideological perspective. "(The teacher tells us to)
state your own mind, say what you think, bring it out,
don't keep it in your head if you want to protest
about something, don't keep it in the back of your
head and ignore it."

In addition, despite the statement made by one
student to the effect that discussion of special
subject matter was related to class-work, there is
confirmation of the Liberationist description coming

from another student in an unrelated interview.
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(Whilst discussing a different teacher, a student made
reference to the fact that he wished the question (on
special subject matter) had been made with respect to
Teacher F, whom he considered "very political" and
thus an easier person to discuss in terms of this
question.) As the latter student was a senior, and
the student making the Conservative observation a
junior, it might be that younger students feel more
cautious in expressing things which might be somehow
interpreted as criticizing the teacher. Discounting
such speculation, as there was not agreement among all
students on this question, it would appear that there
is a mixture of Conservative, Liberal, and Libera-
tionist perspectives in evidence. Generally speaking
however, students describe the methodology of the
teacher as largely Conservative in that there is much
note dictation and largely formal lectures, inter-
spersed with teacher-dominated discussion on the notes
and on other material.

Discipline is described as being important to the
teacher and as emphasis appears to be on the teacher
as 'a duly constituted authority figure', this would
rate the teacher's behaviour as Fundamentalist,
particularly as there is no indication of 'authority

supplemented by reason' appropriate with Conservatism.
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Students thus present a generally inconsistent
picture of a mixture of ideological perspectives
evident from the behaviour of Teacher F. They see the

teacher as espousing perspectives appropriate to sev-

eral ideologies including Conservatism, Fundamental-

ism, and Liberationism.

General Summary: Teacher F.

It is interesting to note that there is agreement
from all data sources where ambiguity is evident in
the teacher's ideological profile. In other words,
ambivalence in the teacher's ideology, revealed in

data coming directly from the teacher, is also reveal-

ed in data coming from observations of that teacher by
colleagues and students.

What is also striking about data for Teacher F is
the perception of the teacher that special subject
matter is dealt with in a manner which would be rated

Conservative, whilst colleagues and students reveal a

definite Liberationist stance. This is something
which is also reflected in the Ideologies Profile,
where the teacher shows a decided agreement with the
Liberationist specific scale, despite showing strong
agreement with Intellectualism too. It would appear

from the data collected that the ambivalent stance on

Intellectualism and Liberationism is also evident in
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the behaviour of this teacher.

Figure 9 : ~ Teacher G
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As figure 9 shows, Teacher G agrees with General
Conservatism, and disagrees with General Liberalism.
On the six specific ideological scales, there is
agreement on all three Conservative scales, with the
teacher bordering on_stfong agreement with
Fundamentalism and with Conservétism, and showing
agreement with Intellectualism. Disagreemént is

revealed with respect to Liberalism, and the teacher

borders on neutrality with Liberationism, and on
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strong disagreement with Anarchy. Thus, the teacher
would appear from this data to hold a generally
consistent Conservative ideological perspective of the

nature of reality.

Teacher Interview Profile.

The description of the main goal of education
given by this teacher is not entirely clear in that
the teacher states the goal in somewhat general terms
as obtaining "The best out of students ... to give the
best education possible to the student while in
school." It would appear that the teacher is imply-

ing a traditional emphasis on both reason and the

traditional Conservative or Intellectual concerns for
an academic education. However, in describing the
more immediate goals of schools, he implies a desire
to return to older, and better ways: "We don't just
teach academics any more ... we used to be academic.
(We are) taking on the part of parents now; a lot of
social aspects (are expected to be developed in school
rather than at home) such as manners and the work
ethic."” This is an attitude more appropriate to the
Fundamentalist ideology.

Even in his perspective of teaching and the
nature of children as learners, the teacher describes

himself as an authority figure in terms of imparting
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knowledge to students, but with a Fundamentalist
concern for the revival and reaffirmation of 'older
and better' ways. The teacher expresses concern that

students are not the passive recipients he remembers
in earlier days: "But now kids question what they
learn." Thus a Fundamentalist perspective is evident,
or a Conservative stance with Fundamentalist leanings.

In general however, the teacher describes his
control, organization and administration of classes as
largely Conservative: "I'm a lecture-type person,
using the blackboard and the overhead projector, but I
give lots of individual attention too." Thus, as the
major method of control and organization would follow
standard Conservative emphasis on teacher-control and
lecturing in class, a Conservative ideological
position is apparent.

However, this is somewhat ambiguous because of a
relaxed attitude admitted by the teacher with respect
to classroom discipline practices, for the teacher
admits that the strict exterior exhibited is rightly
perceived as merely a veneer by the students: "I have
a strict face but the kids know I don't mean it."
There 1is, in fact, an implicit recognition of the
moral equality of all people, and an implicit respect

for individual intrinsic worth of students, evident

from descriptions of behaviour, views appropriate to
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the Liberal ideology.
However, there is a generally Conservative per-
spective evident from the teacher's description of the

treatment of special subject matter in class. The

teacher states that he deals with none, but he
includes a view that, indirectly, all teachers deal
with such matters as morality by their reaction to

things done or said in school. Generally, because of
a stress upon basic learning skills, and adherence to
the curriculum, the teacher follows Conservative
ideology with respect to his emphasis on the
curriculum.

Overall, methodology and evaluation reveal stan-

dard Conservative emphasis on lecture and drill, but
with much individual attention for students, and a
somewhat less clear stance on discipline. Also, the
teacher's general profile is qualified by the
following statement: "Sometimes I think the longer we
are in education the less we look at why we do things
... that we have done things so often we don't think
about what we do any more. We just do what has worked

for us in the past.”

Teacher G thus describes himself as generally sub-

scribing to Conservative practices, but also describes

Fundamentalist views regarding the aim of education.
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There is some ambiguity in terms of discipline
however, with some questioning by the teacher of his
own practices, perhaps indicative of a Liberal pers-

pective on the necessity for students to be account-

able for their own actions, without any established
absolute moral standard. In the context of the in-

terview as a whole however, this teacher reveals

standard Conservative practices, with some degree of

leniency in matters affecting discipline.

Colleagues' Interview Profile.
Colleagues describe Teacher G as favouring an

academic emphasis to learning, but also seeing the

goal of schools as promoting appropriate social
behaviour, hence a generally Conservative perspective.
In fact, the teacher's behaviour is described as gen-
erally favouring a Conservative emphasis, for the
attitude to children as learners and the nature of the

teaching task indicates an academic emphasis on know-

ledge combined with a social purpose (socialization to
the established system). However, with the teacher
being described as exercising an authoritarian stance
while at the same time recognizing a need for emphasis
on individual differences in class, as well as a wide
margin of tolerance regarding student behaviour, there

is a somewhat ambivalent stand with respect to the
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control, organization, and administration of classes,
indicating aspects of both Conservatism and Liberal-
ism.

Colleagues' descriptions of the teacher's attit-
ude towards the curriculum however indicate a standard
emphasis on curricular objectives, implying a belief
in the inherent value of material covered, and an
unwillingness on the part of the teacher to touch upon
controversial material or to introduce open or criti-
cal exploration of such questions as politics, relig-
ion, philosophy, or morality. Thus, the stress of the
teacher upon an academic approach to knowledge would
suggest a generally Conservative stance with respect
to methodology.

Again however, there is an apparent ambivalence
in the teacher's behaviour related to discipline, in
that the teacher will sometimes adopt an authoritar-
ian, rule-governed stance, and at other times reveal a
toleration of disciplinary infractions and allow
students to make decisions affecting the administra-
tion of classes, which suggests a Liberationist view
(Liberationism recognizes the need to have students
determine their own standards of conduct, democrati-
cally.) Thus, from the descriptions of the teacher by
colleagues, there is an ambivalent stance which ref-

lects both Conservative and Liberationist perspectives
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with respect to discipline.

Teacher G is thus shown as generally inconsistent
in terms of ideological perspective. There is evidence
of a general tendency towards Conservative educational

practices, but also indications of Liberalism.

Students' Interview Profile.

Students describe Teacher G as emphasizing know-
ledge acquisition and the importance of responsibil-
ity and respect", with stress on punctuality and
effective personal behaviour. There is thus a mixture

of Liberal and Conservative perspectives on the aim of

education and the social goal of schools, as respect
for traditional patterns of behaviour would indicate a
Conservative outlook, and the development of effective
personal behaviour, a Liberal approach.

Ambiguity is evident from student descriptions
relating to the view held by the teacher of the nature
of students as learners, and the general characteris-
tics of the teaching-learning situation, as students
perceive two contrasting stances on the part of this
teacher. One stresses drill techniques to foster
learning, implying an emphasis reflective of Conserva-
tive concerns for basic skills and practical knowledge

in the curriculum, tied to a very real need for teach-
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er control. The other stresses a recognition of indi-
vidual differences and the need to account for them,
and a treatment of students more as friends than sub-
ordinates-—a view appropriate to Liberalism. These
are obviously quite opposite perceptions of the
teaching~learning situation, and the nature of child-
ren as learners, and are thus reflective of ambivalent
ideological commitments.

Student descriptions are quite frank in relation
to the control, organization and administration of
classes by Teacher G. They once again reflect
ambivalent ideological stances on the part of this
teacher. The general description which emerges is one
which shows the teacher as vacillating between the
authoritarian teacher-dominated stance reflective of a
Conservative ideology, and the emphasis on human
rights and freedom extolled by Anarchism. For
example, one student commented upon this teacher's
behaviour, describing it as "OK (but only) because
there is (someone else) in charge if (things get out
of hand)". This surprising comment was of interest
because it could reflect an observation even from the
students' perspective that somehow a Conservative
emphasis on order is important to education.

This importance would also appear to be at the

back of the teacher's mind in going about daily tasks,
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because the teacher is described as tending to 'run
hot and cold', changing from one stance to another,
firmly stressing discipline in a Conservative manner,
then adopting a far more tolerant and open stance.
This behaviour may be attributable to an underlying
awareness on the teacher's part that he apparently
acts in accordance with an ideological perspective
which conflicts with the prevailing Conservative
perception of appropriate control and administration.
This conflict (between the teacher's preferred actions
and the prevailing contrary expectations of society,
and of, perhaps, peers, may thus lead the teacher to
bring his actions back into a Conservative focus,
albeit temporarily.

However, students reveal that the teacher never
becomes involved in discussing special subject matter,
such as religion, politics, philosophy, or morality,
either in or out of class. There is a generally Con-
servative emphasis on the curriculum. In fact, stu-
dent descriptions of the teacher's methodology and
evaluation indicate a largely Conservative emphasis on
skill training and an academic emphasis to learning,
despite a report from one student of leniency in class
control.

There is however a definite ambivalence with res-

pect to discipline, as all students report behaviour
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which would reflect both the Conservative emphasis on
conformity and rules, and also the fostering of a
sense of accountability for individual actions consis-

tent with Liberalism. The teacher is regarded by

students as 'putting on a show' of concern for disci-
pline (in the traditional Conservative sense) but as
really being much more patient and understanding of

the nature of children than this pose would suggest.

Thus students portray a generally inconsistent
ideological perspective with relation to Teacher G's
behaviour in matters of general discipline and
classroom control, revealing both Liberal and Conser-
vative practices. However, there is a generally Con-

servative description of methodology.

General Summary: Teacher G.

Perhaps the most significant aspect of data relat-
relating to Teacher G is that ambivalence in the
teacher's profiles developed from the inventory and
teacher interview is also reflected in observations of
the teacher's behaviour as reported by both colleagues
and students. This would suggest that behaviour can
indeed reflect ideological perspective. The ambival-
ence between Liberalism and Conservatism is quite

apparent to students, as the interview responses
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In addition, the ideological preferences of the

teacher revealed in the Ideologies Inventory for Con-

servatism and Fundamentalism are also reflected in the

behaviqur of the teacher as reported by the teacher

himself, and by both the teacher's colleagues, and

students.
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Ideologies Inventory Profile.

The Ideoclogies Inventory Profile for Teacher H
(figure 10) reveals agreement with General Conser-
vatism and disagreement with General Liberalism.
However, there is no agreement on any of the six
specific Ideological scales; the teacher is neutral on
the three Conservative scales of Fundamentalism,
Intellectualism and Conservatism, and on the three
Liberal scales disagrees with Liberalism and Anar-
chism, but borders on nuetrality on Liberationism.

The most noteworthy aspect of this profile is the lack

of commitment to any specific ideological perspective,

but with a general agreement towards Conservatism.

Teacher Interview Profile.

As Teacher H stresses a humanistic perspective of
the main goal of education with an emphasis on

development of effective learning for the individual

(despite the confines of a Conservative curriculum and
school setting), it is apparent that this teacher's
behaviour would indicate a Liberal or Liberationist
stance. This is supported by the following statement
-made during the interview: " (There is a) pressure

felt by the schools to conform to the type of indi-

viduals the community wants to see. Society doesn't
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want radical graduates! Society is conservative and
schools have to cater to what Society (parents) want.
Teachers have (their) own objective though ... the
(goals listed above) are concentrated upon without
thinking about (the objectives of schools as social
institutions)”

The teacher's concern for individual differences
in students: "vVaried abilities demand varied appr-
oaches to teaching" exhibit a view of the general
characteristics of teaching which is consistent with
the Liberal ideology. Students are viewed under this
ideology as unique personalities, and stress is placed
upon individual differences in teaching, rather than
similarities.

This ideology is also reflected in the teacher's
description of the nature of children as learners
where it is evident that the teacher concurs with the
Liberal perspective, that is, seeing children as
generally disposed towards good behaviour and being
aware of the consequences of actions: "(Children) are
inquisitive, curious, ask questions such as 'Why?' or
'"Why not?' ... They have a great sense of justice
among themselves ..."

In terms of organization of classes, and the

control and administration of daily routine however,

the teacher declares typically Conservative proced-
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ures, including the establishment of rules, organi-
zation of time-frame, and so on. This constrasts with
the teacher's treatment of special subject matter as

he describes definite Liberationist approaches to a

more open discussion of social problems and an attempt
to analyze the underlying values and assumptions

behind those problems. As the teacher states a

readiness to discuss such matters and stresses this
readiness as a necessity for all teachers there is
certainly a Liberationist perspective in evidence
here. However, the statement that "(All teachers)
have to develop responsiblity in kids, telling them
what they should and should not do" would indicate
perhaps a more Conservative leaning towards
teacher-determined and teacher-directed learning,
which obviously would conflict with Liberationist
ideology as the latter would stress student
exploration with teacher guidance. Hence, the teach-
er's stance is ambivalent and indicates no clear
commitment to any specific educational ideology.

The teacher's description of methodology reveals
practices which are largely Conservative (teacher
directed), but with a leaning towards individual
learning coming as a side effect of meaningful
activity (avoidance of drill and emphasis in evalu-

ation upon daily observation and individual progress),
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a Liberal perspective.

However, the teacher's behaviour with respect to
discipline would indicate a typically Conservative
(rule—-governed) stance, perhaps weakened somewhat by
the tendency on the part of the teacher to make it
appear from his descriptions that this is more a
perceived obligation, rather than something chosen
freely by the teacher: "I TRY to talk to kids to TRY
and see things from my point of view. I TRY to make
them feel responsible for actions ... I TRY to be
consistent ... I TRY to fit the punishment to the
crime." Such statements suggest that the teacher is
not really comfortable when having to discipline

students.

The description emerging from the teacher would
thus appear to be a generally Liberal one, as prac-
tices consistent with Liberalist ideology occur fre-
quently. There are however examples of Conservative
methodology, but with some element of doubt over the
degree of commitment here, as well as examples of

ambivalence on the nature of the curriculum.

Colleagues' Interview Profile.
Colleagues' descriptions of Teacher H's behaviour

indicate a general framework of Conservative ideology,
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(the preservation of established social behaviour),
but also indicate a preference for the promotion of
effective personal behaviour, a Liberal perspective.

"Generally (the teacher) has liberal views and allows

kids a lot of freedom. This is maybe how he views
society--we have rules but lots of flexibility and

freedom within these rules." However, there is

agreement between all three colleagues regarding their
description of Teacher H's perception of the obect-
ives of schools (Item 2). Fostering independence in
students and attempting to give skills helping them to
develop the ability to learn effectively for them-
selves is described, thus implying a generally Liberal
ideological commitment.

Also, in terms of describing the nature of the

teaching learning situation, behaviour consistent with

Liberalism emerges: "(The teacher) would initiate a
lot of student ideas, not operate a 'one man show'..."
"The teacher is not domineering. Kids have to work
with the teacher ... a (kind of) partnership ..." One
colleague thought that the teacher was finding "a
growing need for strictness and the need for "a sep-
aration between teachers and students" but stated that
this approach was not one the teacher preferred.

A question on how the teacher would describe the

general nature of children as learners reveals a
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generally optimistic picture of children being
naturally motivated and keen to learn. This is a
perspective which would imply an ideological
preference consistent with Liberalism, as the latter
does not stress a need for firm guidance as practiced
in Conservatism. It is interesting to note here that

two of the colleagues thought this stance was attrib-

utable to the younger age group of the teacher's
students, a comment which might indicate their unwil-
lingness to accept Liberalism as an appropriate ideo-
logy, as their comments elsewhere seemed to indicate
disapproval of the teacher's generally lenient atti-
tude towards students.

The teacher's control, organization and administ-
ration of classes would indicate a generally Liberal
perspective, as the teacher is again described as non-
authoritarian, not concerned for order, and stressing
a more humanistic system of interaction with students.
The teacher also uses "projects and student initiated
activities rather than just talking to them." Taken
strictly in context, this stance could be said to have
leanings towards Anarchism, but in the larger context
of the interview, would be rated as espousing
Liberalism.

However, despite descriptions of possibly Liberal-

ist preferences in general, colleagues describe a more
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Conservative attitude by Teacher H towards the curric-
ulum and the introduction of special subject matter.
"The teacher would talk about things not in the curri-
culum, but I think he would avoid anything students
would find sensitive, especially religion for
example." "(The teacher) would be very hesitant in
this area (local pressures perhaps). I think he would
like to discuss things but feels constrained by the
pressures of this area ..."

Descriptions of the teacher's methodology indicate
practices consistent with both Liberal and Conservat-
ive ideology, implied by a general emphasis on evalu-
ation of daily activity and individual progress, but
with some testing too. However, testing is seen by
Teacher H as being less important than student activi-
ties and individual work. With respect to discipline
in general, colleagues' descriptions reveals a
generally Liberal perspective as the teacher is
described as preferring discussion to action, and as
being reticent in dealing with first offences,
indicating to some extent a tolerance for individual
differences, consistent with Liberalism. Thus
colleagues descriptions of Teacher H reveal a
generally Liberal ideological pattern of educational

practices, but with some Conservatism evident too.
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Students' Interview Profile.

Responses from students with regard to the teach-
er's main goal of education and the more immediate
goals of schools were somewhat vague. However, with
descriptions of an individual emphasis to student
work, and a picture of the teacher as helper not dir-
ector, there is an implicit Liberalism evident. One
student sfated that the teacher would like to include
more freedom into daily routine and introduce liberal-
izing influences such as more physical activity and
not so much emphasis on "work work work!" Generally,
students report an attempt by the teacher to make
learning "interesting and funny" and indicate a lack
of emphasis on classroom control (eg in terms of noise
level), implying a toleration for individual

differences appropriate to Liberalism.

Student descriptions of the teachers' attitude
towards control, organization, and administration of
schools are somewhat vague, (Item 4 Appendix D -
younger students: "If Teacher H were controlling all
schools, what would schools be like?") One student
stated that things would likely be the same as
presently existing (thus largely conservative),
another had no response for the question (did not know
how the teacher would behave) and the third said:

"Rotten! If (the teacher) had his own way we'd be
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writing spelling words (sometimes used as a disci-
plinary tool) for a thousand years!" This might of
course imply a strictly Conservative perspective on
the part of this teacher. However, the student's

response may simply indicate that the student believes
that a change in character accompanies an assumption
of power.

Responses to a gquestion on how the teacher
stresses the curriculum indicate that the teacher does
not talk about moral matters, religion, politics or
philosophy, except to discuss behaviour occasionally.
However, the students' description of the teacher's

view of the curriculum; "If (the teacher) were in

charge of all schools, what kinds of things would
schools teach?" (Item 6 Appendix D, younger students),
indicate a Liberal perspective. Students state that
the teacher would likely include more physical
education, and introduce Industrial Arts and Home
Economics for younger students, not just junior-high
grades. This may reflect insight into the teacher's
current attitude to the existing curriculum, and may
reveal a liberalizing desire, somehow passed on to the
students by the teacher's actions.

Students describe a methodology which reflects a
generally Liberal ideology. They describe an emphasis

by the teacher on individual learning, and a lack of
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formal classroom structure or practices. Also,
practices with respect to discipline describe a
tolerant, perhaps permissive attitude which, taken in
context of interview data as a whole, would indicate a
generally Liberal perspective. The students thus
describe Teacher H as consistently Liberal, but much
of their description relates more to permissiveness

than to any particular ideological perspective.

General Summary: Teacher H.

Despite the emphasis on General Conservatism in
the Ideologies Profile, this teacher evidently reveals
himself in the interview as much more leaning towards
a Liberal ideology in his educational practices. This
would appear to be confirmed in both colleague and
student interviews, as both groups describe behaviour

which is generally consistent with Liberalism.
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V. DATA ANALYSIS: RELATING IDEOLOGICAL PERSPECTIVE TO

EDUCATIONAL PRACTICE.

Introduction.
This chapter relates data to the two main objec-

tives of the study. Each group of data is examined

for insight into the general consistency or inconsis-
‘tency of teachers' ideological perspectives. Data is
then examined to see if such perspectives are reflec-

ted in teachers' behaviour.

Ideologies Inventory Profiles.
The initial survey of teachers resulted in 60
responses from the 90 teachers and administrators

approached, and included data from 7 principals and 53

teachers. As figure 11 shows, it is clear from these
responses that there were some individuals who showed
no clear Ideological profile: for example, four agreed
with both Conservatism and Liberalism, indicating an
uncritical acceptance of conflicting ideological
stances. Another four disagreed with both Conservatism
and Liberalism, revealing a lack of commitment to
either of the two general philosophical perspectives.
This lack of commitment was also revealed by another

individual who disagreed with Conservatism, but
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revealed only a neutral stand on Liberalism. A similar
lack of agreement with either general ideologies was
revealed by four teachers who disagreed with

Liberalism, but revealed only a neutral stance on

Conservatism. There were also five others who were
ﬂeutral on both(Conservatism and Liberalism. Thus,
eighteen of the group were generally.inconsistent in
terms of ideological perspective, showing no logical
commitment to an ideological perspective even on the
most general scales Qf Conservatism and Liberalism.

Figure 11

i Inconsistent (Disagrees Conservatism, Neutral Liber?lism)
3 Consistent (Agrees Liberalism, Disagrees Conservatism)
4 Inconsistent (Agrees both idéologies)
4 ~ Inconsistent (Disagrees 3233 ideo}ogies)
4 Inconsistent (Disagrees Liberalism, Neutral Conservatism)
5 Inconsistent (Neutra} both ideologies)
39 Consistent (Agrees Conservatism
disagrees Liberalism)

Analysis of Responses to 0'Neill's Ideologies Inventory Instrument
used in Initial Survey 1984/1985 School Year (60 Responses)
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It is obvious however from these results that the
majority of the group of 60 responses reveal con-
sistent general Ideological perspectives (39 generally
Conservative, and 3 generally Liberal). About three
in ten teachers would thus have inconsistent ideo-
logical preferences if the sample taken here were
valid (A ratio of 3 Inconsistent teachers to 7
Consistent).

As a point of interest, the teachers selected for
interview responded to the questionnaire administered
in the initial survey as follows: five were generally
Conservative; one generally Liberal; one generally
Conservative but remaining neutral on the general Lib-
eral scale; and one disagreeing with both scales.
Thus, as far as data shows from the Ideologies Invent-
ory, teachers in this study reflect a similar degree
of consistency experienced in the wider initial
sample.

Although the Ideologies Inventory Instrument is
not designed to examine the reflection of ideological
perspective in behaviour, it does reveal the philo-.
sophical assumptions inherent within a teacheéer's
opinions about educational objectives. Implicit
within such assumptions are the 'most appropriate’
means of achieving such aims. For example, a teacher

who reveals a Liberalist ideological perspective would
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be expected to use educational practices appropriate
to the Liberalist ideology, such as an emphasis upon
'responding to student interests', or student-directed
learning. Conversely, a teacher revealing a
Conservative ideological perspective would be expected
to use educational practices which are appropriate to

the Conservative ideology. Such practices include an

emphasis on the mandated curriculum, or 'teacher-
directed learning'. Thus, the Ideologies Inventory
Instrument was useful in presenting a concise picture
of the consistency or inconsistency of a teacher's
ideological perspectives. It can also be used, to
some extent, to predict probable educational practices
of that teacher.

However, on its own the inventory is limited by

the constraints of its structure. For example, the

wording of some items led to a neutral response
because the teacher did not fully comprehend the
wording. Many of those surveyed felt the need to
clarify their responses or to put some items into
context. This is clearly not possible using inventor-
ies. The teacher interviews served to compensate for
these difficulties by allowing the teacher to ask for
clarification of questions and, conversely, allowing
the researcher to obtain a more detailed description

of the teacher's opinions about educational
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objectives. The resulting profile of the teacher's
educational ideclogy is thus more reflective of the
context of the teacher's responses. In other words,

the reasons for the teacher's opinions or practices

are also considered.

Teacher Interview Profiles.

There is a picture of a generally consistent
Conservative ideology evident in much of the data from
teacher interviews as there is only one example of a
predominantly Liberal emphasis in the eight teachers
studied. However, there are also three examples of

generally inconsistent profiles, where the teachers

show no clear degree of agreement with either general
Conservatism or general Liberalism.

The way teachers see themselves is complicated

yet further when behaviour and attitudes are subjected
to closer examination. Then, educational behaviour

reveals a more eclectic picture of ideological pers-

pectives, embracing aspects of Conservatism and Lib-
eralism, and often including Intellectualism. There
are some individuals who show Fundamentalist tenden-
cies, and some who reveal Liberationist views in their
educational practice, and there are some who do both.

It would appear that there is a general framework

of Conservatism for the majority of the teachers stud-
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ied, but no definite consistency when their opinions

or practices are analyzed in detail.

Colleagues' Interview Profiles.

Colleagues' descriptions of the teachers revealed
a general agreement with the descriptions provided by
teachers themselves. Thus, the ideological profiles
developed from colleagues' observations of behaviour
and teachers' declared ideological perspectives were
generally in agreement. This was the case even where
ambivalent perspectives existed. There was however, a
slight tendency on the part of colleagues to rate

teachers more emphatically on specific scales: for

example if a teacher revealed a Conservative rating on
an interview item, colleagues' descriptions often

rated the teacher as Intellectual, a greater emphasis

on the Conservative scale. There was also a
noteworthy disparity between the rating on some
specific items developed from teacher data and the
rating developed from colleagues' data: in one case a
teacher's interview response to a question (Item 4,
Appendix B) relating to the nature of children as
learners was rated as Liberationist, tending towards
the Anarchy scale, but analysis of colleagues'

observations of that teacher's behaviour overwhelm-

ingly rated this teacher as Conservative. This may be
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an example of ideological perspective suppressed by an
overriding social pressure for conservatism in the
school, as the teacher was expressing an ideological
preference which was not reflected in behaviour.
However, what is most significant about colleagues'
observations is that there was predominant agreement

among them as to the general ideological perspective

of the teachers, and that these perceptions generally
reflected the teacher's own descriptions of his/her

philosophical perspective.

Students' Interview Profiles.
When student data are compared to data provided

by colleagues, it is apparent that to a large extent
agreement exists between these two groups. It is also
apparent that a teacher's declared ideological per-
spective, and observations of that teacher's behaviour
by students, largely agree with one another. This
appears to be the case even where the teacher's
perspective is vague, inconsistent, or contradictory.
In other words, analysis of colleagues' and students'’
observations of a particular teacher's behaviour also

reveals such ambivalence. Thus, student interviews
revealed that general consistency exists between col-

league and student observations of teacher behaviour,

even where ambivalence exists within a particular beh-
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avioural trait.
These findings may require verification through
more detailed interviews, within a similar public

school setting, to map ideological perspectives more

closely. However, O'Neill's (198l) observation of
American schools, that such schools are "predominantly
conservative with a strong secondary commitment (per-
haps largely rhetorical) in the direction of liberal-
ism" (p. 297) could well apply to Canadian schools.

To illustrate the above point, one teacher in
this study, who has more than twenty years of experi-
ience including administrative positions, appears to
feel obliged to confine his potential for educating
students to a narrowly defined Conservative emphasis
on order and quantifiable (factual) knowledge, giving
visible results for grade purposes. Yet this
individual reveals Liberal perspectives in terms of
his view of the nature of children as learners, a

perspective which is also apparent in colleagues' and

in students' descriptions of that teacher's behaviour.

Summary: Consistency of Ideological Perspective.
Generally speaking, there would appear to be
agreement between the ideological perspective declared

by a particular teacher and the ideological perspec-

tive developed from observations by colleagues and
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students of that teacher. However, this is true only
in terms of general overall Conservatism or Liberal-
ism. When colleague and student observations are
related to specific items in teacher profiles, it is
clear that these observations of behaviour do not
always agree with the teacher's declared ideological
stance with respect to that specific item in the
profile.

Interestingly enough, ambivalence in particular
items of teacher responses is reflected in profiles
developed from both colleagues and student interview
descriptions. If a teacher profile indicates
ambivalence such as both Liberal and Conservative
perspectives on a particular question, this
ambivalence is reflected in the interview profiles
developed from observations of that teacher's
behaviour.

It would appear to be the case that teachers
largely hold consistent general ideological
perspectives--that is general Conservatism or general
Liberalism. Most teachers in this study tended to be
either consistently Conservative or Liberal in terms
of general ideological perspective, whether viewed
from the initial survey of teachers, the responses to

teacher interviews, or from the perspective of col-

leagues and students. However, there were significant
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exceptions when specific aspects of educational
practice were investigated, particularly ideological
perspectives of children as learners. There were also

three teachers who revealed eclectic ideological

perspectives, as specific aspects of behaviour were so
varied in ideological emphasis that, when the whole

profile was summarized, inconsistent general profiles

resulted.

Reflection of Ideological Perspective in Behaviour.
It would appear that a particular teacher's
behaviour can reveal the inherent ideological perspec-

tives of that teacher. This is clear from the

analysis of colleagues' and students' observations,
despite a possible trend among teachers to give a more
conservative or a more restrained estimate of their
ideological preferences in surveys or interviews than
would be evident from an analysis of teacher actions.

Also, where general Liberalism exists in data provided

by a particular teacher's interview, both colleague
and student observations of behaviour predict a

Liberal ideclogical perspective for that teacher.

Thus, in general terms, the data from observa-
tions of teacher behaviour by colleagues and students

indicated overall agreement with most ideological

profiles developed from teacher inventory and inter-
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view data and it would appear that teachers' ideolo-
gical perspectives are indeed reflected in behaviour.

The fact that teachers and students verified the
presence of ambivalent perspectives evident in teacher
data further supports the notion that behaviour

verifies belief. That is, ideological perspective is

evident in our behaviour.
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VI. OBSERVATIONS, CONCLUSIONS AND IMPLICATIONS.

Observations

The interviews elicited some interesting observa-
tions from students and teachers. For example, it is
evident that if a teacher dislikes a course then the

teacher will not be effective in teaching it. As the

rural school divisions generally have smaller student
numbers, there is a general need to spread the course-
work over a smaller staff--hence many teachers have
the possibility of teaching at least one course which
is not really to their liking. 1In such circumstances,
there could be a tendency for teachers to adopt the
more traditional, Conservative emphasis on method-
ology, such as dictated notes, textbook and workbook
assignments.

Interview responses raised questions about such
variables as the age of students and their willingness
to respond frankly to questions. A reluctance was
displayed by younger (grade 5) students when asked
about the teacher's discussion of special subject

matter in class, indicating a potential reticence on

the part of some students, possibly related to age.
This is perhaps an appropriate point to introduce

a note on the inherently sensitive nature of this

study. Herein lies a problem for the researcher; how
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far can a researcher go in '‘opening the eyes' of
interviewees to the perceptions others have of their
behaviour? More than one teacher expressed the desire

to know what those perceptions were. It became

obvious that teachers desire feedback on their
performance. Some are well capable of accepting

critical perceptions of their performance and would

welcome opportunities to improve effectiveness.
Equally, there are those who would not. Perhaps all
participants in the complex society of public schools
could benefit from more open research if for no other
reason than opening each other's eyes to the possibil-
ity of inconsistency in philosophical perspective, or
incongruity of behaviour and ideological perspective.
The latter is supported in part by a comment from
one very experienced teacher in the current study when
this teacher indicated a tendency for teachers to use
methods of practice which have worked in the past,
rather than consider such questions as ideological

perspective. This would indicate a need for continued
dialogue between teachers and administrators, to

develop an open approach to the problems posed by the

current lack of concern for the ideological foundat-
ions to educational practice.
There are some apparent constraints upon teachers

which would provide psychological barriers to
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effectively behaving in accordance with teacher-held
philosophical perspectives. One interviewee
particularly noted social and economic restraints:
"Money, marital status, and the availability of other
jobs (mean that) some people can afford to be more
‘open' than others--and risk losing their job." This
teacher goes on to state that these factors stop the
majority of teachers from expressing their 'real'’
views: "We can't afford to think beyond practical
day-to-day matters ... we never discuss philosophical
ideals or objectives as staff."

Such comments from working teachers bring to light
an unexpected and disturbing perspective on teacher
behaviour. When the availability of teachers is good,
as it is currently in Manitoba, then the lack of
teacher vacancies may lead to a deeper entrenchment of
practices which do not reflect an appropriate con-
sideration of educational ideology. This will occur
because teachers have become more aware of the res-
tricted potential for movement in the province: ‘mov-
ing on', one means of resolving ideological differen-
ces between a teacher and the school, has become im-
possible. Thus, the potential exists for two situa-
tions; teachers may express vocally their ideas about

ideology and educational practice so that an appropri-

ate exploration of the importance of such questions
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can take place, or, sadly more likely, teachers can
subjugate such ideals to a more pragmatic stance
whereby they become 'technicians', operators of a sys-

tem, who simply do what is required and keep their

opinions to themselves,

One of the peripheral benefits of this study has
been the challenging of both researcher and teachers
to explore behaviour and its relation to ideology.
Shortly after being interviewed for example, one
teacher was heard asking a more experienced colleague
about evaluation of oral work, quite possibly a
reflection of the question on instructional methods

and evaluation (Item 5, Appendix B). Thus discussion

among colleagues may have been stimulated by the
interviews. This is further supported by another
example; teachers diametrically opposed on the status
of women in education began to exchange ideas on the
philosophical stance behind their respective views.

Whilst neither of these examples may appear

significant in terms of educational research, they
both illustrate the potential of interviews to

stimulate thought on an important aspect of

educational practice: the philosophical foundations
behind much teacher behaviour.

The need for such stimulation is evident when

considering one of the more disturbing revelations of
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this study which came from one of the teacher
interviews. This experienced teacher said that the
longer teachers were in the profession, the less they
would think about the reasons for their actions. It
was felt that, rather than think about their actions,
teachers "... just keep doing the things that have
worked for (them) in the past." It would appear from
this perspective that practical expediency is seen by
the teacher as a significant determining factor in
educational behaviour despite any consistency in
ideological perspective.

Even ‘'new' teachers can benefit from an explor-
ation of their ideological perspectives, as there
appears to be a tendency on the part of less experi-
enced teachers to emphasize a control orientation to
promote order. Younger teachers apparently perceive
such an orientation as a necessary initial step before
enabling learning to take place in accordance with the
teacher's ideological perspective. However, from the
data gathered in this study, it would appear that any
later attempt to reflect in practice what is held
ideologically is replaced by an adaptation of
behaviour based on institutional and social
constraints. Examples of this come from several

references to the need for caution in discussing

anything outside the curriculum, something which was
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stressed repeatedly in the schools studied. Thus,
those teachers who feel constrained by the school
cannot behave as they believe, particularly if their

prevailing ideological perspective is Liberal.

(Presumably, a teacher holding a Conservative
ideological perspective would find a Liberal school
difficult to work in, for different reasons, but with
equal effect in terms of behaviour contrary to
belief.)

Adaptations of behaviour by the teacher to suit
the perceived school ethos may be unnecessary. In one
interview for example, a teacher had expressed a

generally Conservative stance in terms of methodology

but with Liberal tendencies. In both colleague and
student interviews, there was a much stronger Liberal

emphasis on that teacher's methodology. In other

words this teacher was rated, from observations of
behaviour, as overwhelmingly Liberal by colleagues and
students. This might indicate that the teacher was
revealing in the interview a perceived Conservatism
which that teacher not only thought he exhibited but
which was also thought to be expedient in the public
school in which he was employed. However, his
ideological preference for Liberalism was still
apparent to the teacher's colleagues and students. In

a comment made by this particular teacher at the time
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of his interview, the teacher stated that he was
giving the 'ideal' view when completing the
Educational Ideologies Inventory (Appendix A) a year

prior to the current study, but that in the interview,

‘he was "giving it as it has to be". Comments by
colleagues regarding constraints felt by the school
due to the Conservative community in which the school
is located further support the possibility that
teachers feel a compulsion to reflect an ideological
stance appropriate to the school in its social
context.

The implications of political or social con-

straints upon teachers are also revealed by the

interviews with colleagues and students. It is
apparent that teachers reveal far more than they
realize in their general behaviour in the school.
Students may well recognize the more subtle implica-
tions of hypocrisy in teacher behaviour. Thus, to

adapt one's behaviour to avoid potential social or

political repercussions may be more evident than
teachers realize. It is presumably more difficult for

teachers to convince students of the value of, for

example, honesty or ethical behaviour, if the teachers
are not more Willing to discuss the restraints he or

she feels, and allow students to recognize that

teachers cannot always behave as they believe.
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Conclusions

Within the limitations of the interview instru-
ment and its reliance upon one major source as
theoretical template, and despite the difficulty of
eliciting complete details using only one interview
with each interviewee, it is apparent that a fairly
detailed picture of ideological perspective is
possible using interviews. It is evident from data
gained from colleagues and students that observations
of teachers will reveal inherent ideological perspec-
tives in teacher behaviour. From the data gathered
here, colleagues' and students' observations appear to
indicate that teachers hold identifiable ideological
perspectives which are generally consistent, although
the nature of that declared consistency is qualified

by an evident degree of compulsion. At the same time,

it appears that teacher behaviour can reveal ambival-
ent ideological perspective, as well as ambivalence in
some specific ideological stances relating to educat-
ional questions. Also, while there is much to suggest
that ideological perspective is reflected in

behaviour, little is known about the effect of incon-
gsistent ideological perspectives on students.

It is possible that ideological inconsistency

evident in teachers' behaviour in this study is due to

a lack of confidence in expressing liberal views
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because teachers in this particular school division
perceive society as overridingly conservative,
resulting in pressures upon teachers to conform to

social expectations of Conservatism in schools.

Consistency of Philosophical Perspectives.

There is evidence to suggest that teachers in
this study are generally consistent in terms of their
ideological perspective, but that such consistency is
compromised by the influence of social pressures,
particularly if a teacher has a predominantly Liberal
perspective. However, when teachers are subjected to

more specific analysis of educational ideologies rela-

ted to the aims and methodology of public education, a
much less consistent picture emerges, and teachers
appear to embrace a more eclectic range of ideologies.
Despite the generally consistent profiles devel-
oped for teachers subject to this study, it is quite

apparent that there is a considerable degree of incon-

sistency in specific areas, particularly related to
such questions as the most appropriate teacher-student

relationship for effective education, (Item 3, Appen-

dix B), and perspectives of children as learners (Item
4, Appendix B). If there is no clear ideological pers-

pective for these important questions for many teach-

ers, it might be pertinent to ask how such inconsist-
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ent views may bar effectiveness in the classroom. From
what has transpired in the interviews conducted in
this study, students and colleagues do perceive incon-

sistency in some teacher behaviour, that is, behaviour

which does not seem to reflect a consistent preference
in terms of educational practice. Whether this affects
the overall education of students i1s another question,
not currently addressed by this study, but one which
is an obvious potential focus for the future.

There is evidence to suggest that ideological
perspectives are compromised by the teacher's desire
to survive in a less mobile, socially vulnerable, pre-
dominantly Conservative society. Perhaps inevitably,
there are constraints which public schools feel
obliged to adopt in the face of public scrutiny. If
there is a prevailing 'public' perception of the role
of schools, then that perception may affect the
relationship between educational practice and an
individual teacher's educational perspective and thus
may not allow a closer reflection of ideological

perspective in teacher behaviour than currently

exists.

Philosophical Perspective in Behaviour.
It is apparent that a teacher's ideological per-

spective is revealed in behaviour; both colleagues and
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students describe practices which reveal both consis-
tency and ambivalence. There is some evidence too
that teachers and students expect consistency in

teachers, and that teachers, whether they believe so

or not, reveal ethical and aesthetical bias in their
behaviour. It is also apparent that, while there is

evidence to suggest teachers believe it is a responsi-

bility of all teachers to be aware of educational
ideologies, there is evidence to suggest that teachers
are willing to ignore philosophical questions and are

content to become more ‘'technicians' than ‘'educators'.

Implications.

Those concerned with school administration might
wish to consider the implications of educational

ideology in the allocation of teachers to teaching

positions. 1In rural schools particularly there is a
potential for impaired effectiveness when allocating
teachers courses which are inappropriate to the
teacher's skills, interests, and preferences. By
becoming more aware of the teacher's educational

ideology as well as the more obvious aspects such as

the teacher's strengths and experiences, administra-
tors could help teachers become more effective in

their educational practices.

Teacher-educators might wish to undertake their
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own steps to consider more closely the influence of a
teacher's ideological perspective on educational
practice. Certainly, teachers would benefit from an

exploration of their own ideological preferences,

particularly if they teach in a public school.

Suggestions for Further Research.

It is evident that the sensitive nature of
studies involving ideology and behaviour, particularly
bearing in mind the defensive stance possibly taken by
teachers and a possible reticence in some students,
cautions the researcher to adopt as frank and open an
atmosphere as possible in interviews. Without this,
it may not be possible to gain the kinds of insight
necessary to explore the relationship between ideo-
logical perspective and behaviour more fully. Future
research could adopt the structure of 'New Paradigm
Research' and attempt a collaborative inquiry:

" (Where) both the researcher and the respondents grow
in awareness and sensitivity to the issues that emerge
during the study." (Edwards. (1985) p. 3) Using New
Paradigm Research, administrators, teachers, students,
and even parents may be made more aware of the complex
nature of the teaching and learning process, leading
to an awareness of the importance of ideological

perspective in education.
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To clarify further the nature of ideology and its
relationship with behaviour, it would be interesting
to ask teachers to describe their behaviour carefully
and from these descriptions build up a framework of
practices and their underlying assumptions, to see if
a different ideological framework emerges than that
used for the current study. Thus, instead of applying
descriptions of behaviour to a theoretical template, a
template would be produced from the behaviour. It
might also be relevant to conduct a comparative study
between urban and rural teachers to examine educa-
tional ideology and determine any possible similarity

between schools and settings.

Perhaps more pressing however, is the need for
research into the effects on students of inconsistency

in ideological perspectives among teachers.

There is also a need for a comprehensive survey
of teachers to discover what their opinions are of the
pressures experienced in public schools, and on the
difficulty of comprehending the major goal of
education from a public school perspective. Recent
changes in the Canadian Constitution, emphasizing the
rights of all individuals, including those under the
legal age of majority, indicate the possibility of
increasing pressures on teachers, particularly those

in the public school system. As students question the
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values held unquestioningly by many teachers and ad-
ministrators, the latter groups may find it increas-
ingly difficult to respond, unless they have carefully

examined their ideological perspective, and assessed

their actions in the classroom accordingly.

The potential for pressure is obviously more likely
on teachers who espouse Conservative beliefs, as these
teachers are unlikely to welcome a challenge of trad-
itional values and procedures. This is something to
be considered seriously by school boards, and by
school administrators too. More emphasis may have to
be placed upon an examination of the underlying phil-

osophical assumptions of education if public schools

are to meet the challenges posed by changes to the
Canadian Constitution.

Even without the obvious social implications of
changes in society's treatment of young people, teach-
ers need to reconsider their influence on students,
for it is evident that students perceive ambivalent
ideological stances through teachers' behaviour. We
must take account of such ambivalence; administrators
and school boards must recognize a need for a more
frank discussion among staff and students alike of the
various ideological perspectives underlying

educational practice.
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Appendix A
Educational Ideologies Inventory
from
Educational Ideologies
by W.F. O'Neill, 1981, Santa Monica, Goodyear
Publishing Company. Copyright 1981 by Goodyear
Publishing Company.

Reprinted by Permission.

Administered as Initial Survey to 90 teachers and

administrators, with the following instructions:

EDUCATIONAL ORIENTATION INSTRUMENT

INSTRUCTIONS

Please complete the inventory with marks in the
appropriate place (pre-test column only)

Bear in mind the fact that your answers are not
to be considered as statements of what exists, but are
to be philosophical responses—-either describing the
unchanging nature of reality or prescribing changes
which can and should be instituted in order to make

the world a better place.

You should give your immediate response to each
question rather than use a great deal of reflection.
It is your overall response pattern on all of the
questions which is of interest rather than any
specific answers.
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Appendix B

Interview Items

Teachers
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Teacher Interview Categories.

1. What would you say is the overall goal of

education?

2. What do you see as being the more immediate

objectives of schools as social institutions?

3. What are the general characteristics of the

teaching-learning situation?

4, What would you say is the general nature of the

child as learner?

5. How do you

1) control your classes? Your extra-curricular
activities?

2) organize your classes and your extra-curricular
activities?

3) administer your classes and your extra-curricular

activities?

6. Would you say you include special subject matter
(religious, philosophical, political, or moral) in
your classes or during your general interaction with

students?



Ideology & Educational Practice
173

7. What kinds of instructional methods and evaluative

procedures do you use?

8. What methods do you use to maintain discipline?
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Appendix C

Colleague Interview Items
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Colleague Interview Categories

1. If you were to derive the overall goal of
education from (teacher x's) actions, what would that

goal be?

2. What would you say is (teacher x's) viewpoint of
the more immediate goals of schools as social

institutions, taking into account his/her actions?

3. Taking into account the actions of (teacher x),

what would be his/her view of the general

characteristics of the teaching-learning situation?

4, What would you say is the general nature of the
child as learner in the view of (teacher x)? What

aspects of behaviour/speech of (teacher x) make you

think this?

5. How would you say (teacher x) controls students in

class? In School? How would you say he organizes and

administers classes and extra-curricular activities?
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6. Would you say (teacher x) includes special subject

matter (philosophical, political, religious, or moral)

in his classes or during general interaction with

students?

7. How does (teacher x) evaluate? What kinds of

instructional methods does he use?

8. How does (teacher x) maintain discipline?
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Appendix D

Student Interviews

Categories have been reversed in order of general
and specific items, when compared to teacher
interviews, but in all other respects are identical

to the other interview instruments used in this study.
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Student Interview Categories

(*Younger students®)

You have lots of teachers in the school who have

different ways of looking at students and different
ways of teaching, but what I'm interested in doing is

this; I want to find how teachers talk to students and

what they think about schools and students. 1I've
already talked to some teachers and other students and

I would like to ask you some of the same questions.

1. Describe how (teacher x) teaches his/her classes.

How does he/she keeps track of students' progress?

2. Does (teacher x) talk about such things as

political matters in class? Moral matters (right and

wrong)? Religion? Make statements about life in

general?

3. How does (teacher x) go about keeping order

(maintaining discipline) in school?

4. If (teacher x) were controlling all schools, what
would schools be like? (to discover how he/she thinks

schools should be controlled, administered,

organized.)
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5. How does (teacher x) treat kids? What does he

think kids are like? How does he think all kids

should learn?

6. If (teacher x) were in charge of all schools, what
kinds of things would schools have to teach? (to

determine views on curriculum)

7. Other than lessons, what things does (teacher x)
really consider to be important in the normal daily
classes or school activities of all schools? (to

determine role of schools as social institution)

8. What does (teacher x) think is the most important
thing that all schools (education) should be trying to

do?
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Student Interview Categories

(Higher grade students)

1. Describe how (teacher x) teaches his/her classes

and how he/she evaluates students' work.

2. Does (teacher x) discuss such things as political

matters in class? Moral matters? Religion?

Statements about life in general (philosophy)?

3. How does (teacher x) go about keeping order

(maintaining discipline) in school?

4. If (teacher x) were in charge of all schools, how
would schools be:

-controlled?

-organized?

-~administered? (eg financed, run, as now? or

different?)

5. Looking at (teacher x), how would he/she be

likely to answer these questions:

What are learners like? How should learners learn?
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6. If (teacher x) were in charge of all schools, what
kinds of things would schools teach (what would he/she

think should be the curriculum in general?

7. Through his/her actions, what appears to be
(teacher x's) views about the more immediate goals of

all schools in our society?

8. Describe to me the actions or behaviour of
(teacher x), as if we were trying to see what he/she

thinks should be the main objective of education.



