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ABSTRACT

}]

Tnformation was obtained by a questionnaire on the educational

and occupational aspivation and expectation levels (depende variables)
end various family, personal, educational, and community factors

These students ranged in age from thirteen years to twenty vears and
from grade eight to grade twelve. The family factors inclvded were
socio-economic status, cthnic and religious background, paryental educa-

fional and occupational levels, parental encouragement, and
tion. The personal factors were intelligence quotient, 1eadership self-

concept and religious practice. The various factors of the sducational

milieu were course preferences and dislikes, Failure rcecord,

from school, method of transportation to school, teacher's encouragement,
and extracurricular participation. The only communi iy factoy exgminad

was the size of the community of residence,

The dependent variables were related to the independent variables
by means of contingency tables for both boys and girls and enalayzed by
means of the Chi Square test.

The results indicated that educational and occupational aspira-

fions and expectations for both boys and girls were related to their

ntelligence scores and parental encouragement. The boys' educational
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and occupational expectations were also related to their fajlure recerd

ions were related to thelr leadership
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and their occupational

eif-concept. The girls' cc aspirations were related to their

course preferences and thelx ons were related to




relationships, typical of similar

Canada and the United States

‘ional factors in the Yukon environment,

due . te unusual situa
An additiornal analysis o

among the independent variables,

f the data indicated that rela

however, followed the patterns estab~
1ished by previous studies. The conclusion reached, therefore, was that

fect the vocaticnal

a unigue situation in the Yuken appears to af
processes of high school students. There is strong support for the

contention that the socio-economic factor has lest much of its

e

on the students' vocational choices, As a result, within the constraints
imposed by intelligence and parental encouragement, students fvom low
socio-economic backgrounds can aspire and expect to achieve high level
vocations., In terms of aspirations and expectations, these occupations

no longer appear to be the sole preserve of students from high socio-

eccnomic backgrounds,
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CHAT

THE PROBLEMS OF VOCATIONAL ASPIRATIONS AND EXPECTATIONS

I. INTRODUCTION

Considerable research has been-carried out o determine the
influence that aspirations and expectations of high school students

will have on their occupational and educational artainmsnts in later

[N
o«

life. While an effective theory has wyet to be produced, it is thought
that occupational and educational aspirations, ewxpectaiions and inter-

ests formed in adolescence are particularly cwitical to eventual

attainments in both fields {(Kuvlesky and Pelham, 1966)., Anv identifi-
cation of factors, therefore, which influence the formwation of these
agpiraﬁions and expectations would prove invaluable in an atitack on
the disadvantaged pesition of an indigenous group auch as the Indians
of the Yukon

The Yukon Territory offers a rather unique opportunity to
examine the educational and occupational aspirations and expectations
of a wide range of societal groups in close proximity. The spectrum
contains a dep?essed minority group, the complete range of the s0cio-
economic statuses, urban-rural contrasts, the conditions of a frontier
community and numerous contrasts of mobile and non-mobile families,

No previous study has been carried out on educational and occupa-
tional aspirations and expectations of students in the Yukon. Indeed

there appears to be very little literature available on these factors

for any region with a similar geographic, economic and social background,




They have, however, been examined in a number of studies in the United
States, and to a lesser degree in Canada. Trom these studies a number
of relationships have been identified,

P

these factors

There is no assuvance that the relationshiyps of
will hold true for the Yukon. Tt might conceivably bhe that yarious
forces, which do not exist or which do not produce as great an impact
in communities elsewhere, are causing a different set of factors to
influence educational and occﬁpational aspirations and expectations in
the Yukon,

An obvious example of an extraordinary ferce operating on the
students of the Yukon is the excellent program of financial assistance:-
made available by the Yukon Territorial Government and the Indian
Affairs Branch of the Dominion Government., This financial aid provides
non-Tndian students successfully completing high school with an average
of sixty-five per cent in English and three other subjects in Grade XTI
with $1,100.00 per year for each successful year of university or
technical training, provided the average is maintained. There is no
competition for this financial assistance. The parents of the student
need only reside in the Yukon and the student meet the minimum academic
‘achievement required, In addition, the location of the Yukon Technical
Vocational School in Whitehorse with its accompanying dormitories and
its tuition free entrance for students from outside of Whitehorse makes
it readily available to students (The University Women's Club of
Whitehorse, 1968)., 1Indian students are required only to achieve a

passing average in academic or vocational courses in order that the




total cost of their education is met,

The impact of this financial aid on the educational and occupa-
tional plans of Yukon students is extremely influential. Is it suffi-
cient, however, to offset or sufficiently wezken the tremendous inertia
of familiar enviromnent and activities acting upon many cf the students
to vemain and work in the North? Does it overcome t%e natural shyness
of the Indian student or the offspring of a resident of some remote
settlement and encourage them to head ”outside”¢ for Ffurther education?
Does financial assistance generate a new set of faciors influencing
educational and occupational aspirations and expectations? These are
Guestions of vital importance to residents of the Yukon, This study

might contribute some information about these guestions and result in a

ugeful increase in knowledge of the relationships involved,
II. THE PROBLEM

The purpose of this study, then, was to examine the relationships
of certain factors to the educational and occupational aspirations and
expectations of high school students in the Yukon. The factors selected
have been examined~in'previous studies in other areas of Canada and in

the United States and retained or rejected as predictors for that parti-

cular geographical area, Most of these factors have been significantly
related to vocational aspirations and expectations,

An attempt was made to determine, on the basis of the signifi-

cance of the prediction of these factors, if a unique situation existed

~te

"outside," a northern colloquialism dencting areas outside of
the Yukon,
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in the Yukon, and if so, to draw some possible conclusions from this

5
unusual situation.

The study did not attempt to examine, in detail, the causal
factors of any unusual forces acting on the aspirations and expect-
ations of the students. Instead the concern was to determine if
unusual forces did exist and, if so, how these forces may ha;e‘influ"
enced the wvocational choices of Yukon high school students.

Some reference was made to a group which presents fairly obvious
characteristics as being disadvantaged in the cconomic milieu of the
Territory. These are the students of Indian background, whose depressed
economic state relegates them to the position of a disadvantaged minority.
This group was selected because any unusual forces acting on the aspir-
ations and expectations of Yukon high schocl students should be quite
obvious in the effects produced on it. It also typifies the disadvan-
taged groups whose betterment motivates much of the research in the

field of vocational education.
ITI. THE IMPORTANCE OF THE PROBLEM

Research about the vocational aspirations and expectations of
high school students in the Yukon is essential. The frontier community
life and the apparent unusual situation existing in many of the areas
may be producingAstudents who have unique problems, These students may
be affected by entirely new factors. Resesrch must provide an outline
of those factors which are predictive in the Yukon context., Once this

has been completed, further work could be carried ocut on the identification



of any unusual pressures, and strategies planned for remedial activities
among the disadvantaged groups.

One may assume that low level aspirations and expectations

=

explain, in part, the disadvantaged poszition of indigenocus groups in

our societal structure. Tt may also be assumed that the identification
of the factors producing low level aspirations and expectations would be
one of the pre—requisites for any attempt to improve this disadvantaged
positicn., At the same time, if the motivators of high level aspirations
and expectations for the lower societal levels are known, then these
could become the basis for possible action to create higher educational
and occupational goals in these groups. This would assume that pressures,
especially those involving changed life chances, acting on aspirations
and expectations are able to mofify them.

One cannot assume that the students from Indian backgrounds or
from remote settlements in the Yukon have low level aspirations and
expectations until it has been verified by research. This point is
especially relevant in view of attempts by the two governments to ensure
that lack of financial resources and lack of opportunity do not limit
the choices of the students,

These two factors are frequently believed to be crucial in the
problem of low level vocational aspirations and expectations. Research
must authenticate continued low level goals in these lower socio-
economic groups before this assumption can be made (Kuvlesky and Pelham,
1966) .

in North America, it has been an accepted fact that a definite




employment advantage is enjoyved by those who hold a high school gradu-

ation diploma or a univ

™

rsity degree, The statistice of the National
Employment Office of the Canada Department of Labour make this fact
quite evident when they show that over two thirds of the unemployed
males in Canada possess an elementary.education only (Unemployment
Insurance Commission of Canada, 1960, p. 5). The fact that employers
are willing to reward employees according to the amount of educational
capital they are able to apply to their jobs is evidenced in the past
by the differences in annual income between those with elementary,
secondary and university educations, One would tend to think that

this fact would be sufficient motivation for the majority of our ycuth
to orient themselves toward higher occupational goals with the eventual
dispersement of attainment levels based on such factors as ability and
opportunities to pursue higher education. 7In reality this is not always
the situation. Bell states:

One study indicates that while native ability is the important
factor in regard to success during the first few years of school,
that social class and related value systems soon take over and
strongly influence the school work of the student. Studies also
indicate that those students that succeed in school despite nega-
tive educational wvalues in their social envirvonment usually. have
strong motivations or important encouragement (Bell, 1962, p. 80).

The examinatién and identification of these "strong motivations"

and "important encouragements' which operate on the high school student
of the:Yukon to determine, in part, educational aspirations and expect-
ations are important prevequisites to the study of the preblem of dis-~
advantaged groups. if some of the factors which lead to the formation
it will then

of these aspirations and expectations can be determined,




be possible to compare these factors with those which have been isolated
in other parts of Canada and the United States. The determination of

similar factors in these studies may eventually lead to the formation

ished, strategies can
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of a viable theory. If a theory can b
then be planned for methods to modify aspirations and expectations so

that the important aims of self realization and maximization of human

potential can be attained to a higher degree.

D

Schultz argues that important increadses in national income ar
a consequence to educational investment in man. He says that:

It became clear to me that in the United States, many people are
investing heavily in themselves as human agents, that these invest-
ments in man are having a pervasive influence upon cconomic growth,
and that the key investment in human capital is education (Schultz,
1863, p. viii).

Wernette, who presents an interesting analysis of the factors

that have contributed to productive gains in the United States concludes:

The present writer has long been of the opinion that education--

good education~--has been a vital factor in this development. If the

several factors discussed above are the proximate causes of produc-
tive gains, education may well be described as the cause behind the
cause (Wernette, 1964, p. 167),

The Hall-Dennis report states:

A principle which has dominated our thinking is that money spent
on education is money and effort well spent, an investment in human
resources that will pay handsome dividends not only in terms of
economics but in human happiness and well-being. It is an invest-
ment in which all young people of Ontario must have an opportunity
to participate (Ontario Department of Education, 1968, p. 9).

Ragan calls attention fo:

. . . millions of young people without adequate education who
are without hope of steady employment any time in their lives; to
millions of young Negroes who have discovered that the only jcbs
they are qualified to f£ill no longer exist; to millions of older




workers thrown out of work by techmological advances. The creation
of a substratum of people without the education or training needed
to admit them to the mainstream of life and work is clearly a threat
to American ideals of equality of opportunity and the worth of the
individual (Ragan, 1966, p. 87),

These publications and many others decry the waste of talent in
cur society and the failure of our institutions o motivate the youth
of our continent to seek further education., Their total views are aptly
summed up by Siemens who says:

Tt would appear that capital invested into related research
would bear a high rate of dividend for individuals as well as for
‘the national economy, and should consequently receive a high invest-
ment priority (Siemens, 1967, p. 5).

The need is to motivate our youth to aim for ithe highest educa-
tional level appropriate te their abilities so that they might present
the best skills and education necessary for adjustment in their occupa-
tional environment, The realization of this aim will be dependent cn
a number of life chance factors such as ecbnomic conditions, but hope-
fully, there are possibilities for some control of these.

The immediate problem is to gain an insight into the factors

which motivate our youth towards educational and occupational goals,

TV, DEFINITIONS, ASSUMPTIONS AND LIMITATIONS v R

Definitions
The following definitions were utilized in the study:

Status COrientations. The projections of people when, in orient-

ting themselves to potential or probable future roles, they visualize

themselves as filling locational positions in a number of status areas



areas are called status orientations. Considered in this study were
the educational and occupational areas,

Aspiration. An aspiration is a desire to hold a particular
status. - It is possible to have educational aspirations and occupational
aspirations. An educational aspiratién would be the desire to attain
a given educational level, while an occupational aspiration would be
the desire to reach a given occupational level,

Expectation. An expectation is a projection in terms of antici-
pation of attaimment and may be educational or occupational, This
anticipation may be desired or not but it is the expected attainment.

Vocational Choice, This term signifies both educational and

occupational choice, Choosing a vocation involves selecting educational
requirements as a prerequisite for choosing an occupation and as a

1A

result both are involved in the Vvocation' process,

Vocational Dimensions. Vocational dimensions are the various

measurements of the elements of vocational choice. The vocational
dimensions in this study were educational aspirations, educational

expectations, occupational aspirations and occupational expectations,

Assumptions

The assumption was made that the answers to the questionnaire
were forthright and based on the true motives of the student completing
it, 1Itrwas also assumed that these students were capable and willing

to express their opinions.
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Limitations

The study was limited to a portion of the high school population
~of the Yukon., All generalizations applied only to those students
actually in attendance on the day of administration of the guestionnaire
and who satisfactorily completed it. Fifty nine per cent of the respond-
ents to the questiomnaire were from the grade eight and grade nine
levels. Since comparisons are to be made with similar studies dealing

with respondents from grade ten to grade twelve scme degree of caution

must be observed in the treatment of the results,
V. PLAN OF THE THESIS

In the next chapter, the implications of vocational choice as
revealed in a study of pertinent literature will be reviewed and an
attempt will be made to provide a framework for the study undertaken,
The specific hypotheses to be tested as a result of some broad general-
izations derived from the review of literature will be stated.

An outline of the specific procedures employed in examining
vocational factors in the Yukon will be presented in Chapter TITI. T¢
will show in some detail the sample used and will explain the various
sections of the questionnaire. The type of data obtained will also
be described.

The effects the factors have on vocational choice will be pre-
sented in Chapter IV and the findings on the specific hypotheses tested
will be stated.

The conclusicns to be drawn from the study and the summary of

the findings obtained will be included in the final chapter,




CHAPTER TI
VOCATIONAL CHOICE AND ITS IMPLICATLONS

This chapter is divided into three sectioms. The first includes
the development of vocational theory and the general thecries of educa-
tional and occupational choice. The second covers the influence of
various factors on educational and occupational aspirations and expect-
ations. Specific studies of the factors examined are described. The
third portion is a statement of the broad generalizations resulting
from this examination and a2 listing of the hypotheses to be tested by
the data.

The factors studied here have been examined extensively in the
United States and in some areas of Canada and a wide régge of them
have been found to be significantly related to educational and occupa-
tional aspirations. The main effort of this thesis is to determine if
the same generalizations established in these other geographical areas

can be applied to the high school population of the Yukon.
I. VOCATIONAL CHOICE

The Development of Vocational Theory

The functions of wvocational guidancevwhich serve problems of
personal choice, vocational problems, interpersonal relations and
aspiration levels have been performed in various ways by various agents
since earliest times (Beck, 1964, p, 8). FEvery known group, past or
present, has attempted to further its way of life, aid its young to

become full members of society, and to eliminate some of the pressures




of living. The methods employed ranged from superstitious practices,
edicts of tribal authorities, religiocus beliefs, reacon, opinions of
the group, tc science and others.

The literature of Greece is filled with man’s speculation on
the great problems of living (Beck, 1964, p, 9) while Plato's views on
man and society are of particular intercst. He propésed a system in
which vocational guidance became synonymous with the teacher's consi-
dered opinion based on academic performance in a pre-established
curriculum, The task of society, through the educational system, was
to select leaders, and to choose men of "x' abilities to hold a job
which demanded men with "x" abilities.

In the time of Charlemagne the function of academic and voca-

tional guidance was served by the parish priesc (Beck, 1964, p. 15).

&

He selected those of higher calibre who had the potential for bes
serving the Impire. 1In the early colonial days of the New World the
church and the family provided the spiritual and moral guidance based
on religious doctrine which included the work a man would follow., On
the American frontier a man or boy just tried has hand at various
occupations until he found his niche. There were many well meaning
advice-givers but the decision was an individual thing and as a result
of the trial and error attempts there were many misspent and uvnproductive
lives.

Many guidance writers trace the beginning bf formal vocational
theory in North America to a wodest book by a Boston social worker,

Frank Parsons (Beck, 1964, p. 24), He proposed a three step method of




counselling with regard to vocational choice which had far-reaching
jimplications for this field., He advocated that the counsellor must
know the student, know the field of work, and match the man with the
job, - This made necessary the development cof trait psychology and
associated tests o facilitate the objective examination of these
traits. The dominant features of this new psychology, which was to
affect . and influencé the development of theories of vocational choice,
were & correspondence theory of truth, a reliance on actuarial predic-
tions and the eventual realization, at a much later time, that man

reacts as a whele organism (Beck, 1964, p. 25). Cuidance was moving

-
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from the informal, theologically influenced, intuitive type of fo
ﬁedicine in choice making to an objective, test centred, formal analysis
of problems dealing with interpersonal difficulties (Beck, 1964, p. 24),
Paterson vreported that the need to remedy the social problems caused by
the industrial turnover rate, the causal factors behind quitting,
sporadic employment and misemployment, did much to further the study

of vocational choice factors (Beck, 1964, p. 24). Parson and his coll-
eagues (Beck, 1964, p. 24) had begun the development of the '‘know the
world of work' phase by producing many books, monographs aﬂd pamphlets
dealing with the requirements of various occupations. They did not
contribute extensively to the "know the man'" phase, however, and the
weakness.of this approach persisted for many years, The mechanistic
matching of men and jobs on the basis of intelligence tests and aéhieve—

ment tests still exists in certain segments of private iundustry. This

development was accompanied by the belief that after due deliberation




and study an individual méde a rational decision to follow a certain
vocation,

The danger inherent in this type of appreach is outlined by Beck
(1964, p. 24). Since most of the attitude and preference inventories
were standardized by giving a group of items to successful p@rformers
in a given field, it was assumed that the successful performer had the
same interest patterns when he was the age of the person taking the
test, There is nothing to say that this is so. Beck also warns against
the threat imposed on the self by forced congruence with test results.

The other difficulty raised in this approach is the tendency
for vocational choice to be thought of as an occurrence at a particular
point in the individual's life. This over-simplification led guidance
people to think that if an individual was made aware of his intellectusl
ability and particular aptitudes he would normally decide on an educa-
tional and occupational career which would be acceptable to these two
determinants. If he did not choose correctly it was the duty of the
guidance person to point out to him his error and suggest a better
choice, Adherents to this approach neglected the value system of the
individual and attempted to force middle class values and goals on all
and sundry because of the middle class values held by the majority of
the teachers, They also did not appreciate that individuals might not
exercise the privilege of choosing a vocation because only certain ways
of earning their living might be available (Hewer, 19632 pp. 118~125).

Two other theories which were prevalent are perhaps worthy of

note, These were the "accident" and "impulse'" theories- (Shertzer and
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, p. 307), The accident theory held that accident of birth

Stone, 1966
which estsablishes Family, race, nationality, and social class forced

an individual to make choices about the future accidently and therefore
it is not possible to evaluate decisive {factors in this choice. The
impulse theory held that behaviour and choice occur as a result of

unconscious forces, Both theories assumed that the individual was

passive and impotent with respect to choice processes,

Modern Theories of Vocational Cheice

The recent view of vocational choice as scomething more than an
intellectual decision at some point in life infers that this is a
developmental process and that preference of an occupation . is influencad
by various factors at different periods in the individual's iife (Pexrone,
1964) .

This tendency to concentrate on developmen?al approaches to voca-
tional choices is shared by a number of leading authorities in the field,
such as Super (1953), Ginzberg (1956), Tiedeman (1963), Ree (1956), and
Holland (1959). Concentration on this approach has led to the discarding
of the "accident'" and "'impulse' theories of occupational choice,

Ginzberg and his associates (1956, p. 271) felt that each indivi-
dual selects a partiéular.occupation, not through chance, but through
developing patterns of activities taking place throughout the formative
years, They identified three phases in this decision making; the peried
of fantaéy choice; the period of tentative choice; and the period of
realistic choice, Tﬁese phases cover roughly the pre-adolescent period,

the adolescent period and the early adult period, The iwmportant factors




in the theory are that the process is developmental, it is practically
irreversible, and it is usually the result of & series of compromises
between the limitations of reality and aspirations.

Hoppock (1963, pp. 74~75) believes that occupations are chosen

to meet emotional needs., These needs may be capable of verbalization

hie occupation chosen is

I

or sub-consciously feli by the individual but
the one he feels will best meet his needs at that particular moment.
He may change his mind as a result of mew experiences but he has his
own enhancement in mind with any decision he makes., This theory appears
to make a contribution to the conceptual framework of this thesis.

Roe (1957, 4: 212-217) employed a hierarchical classification
of needs to predict the broad vocational orientation that develops in
an individual, She felt that unconscious needs which are not satisfied
at an early level become important motivators, 1If these unsatisfied
needs are of a low order they will prevent the emergence of high order
needs. 1If her premises are fully accepted then one must accept that
the whole pattern of vocational development is determined to a great
extent by an individual's early experiences with parents and the need
satisfactions which result from parental attitudes and methods of hand-
ling. This is difficult to accept completely as it tends to exclude
the pogsibility of an individual having any responsibility for his own
development and at the same time negates the influence.of such things
as understanding and empathy from other individuals during the various
developmental stages. However, she does effectively point out that the

over-riding motivator in vocational development would appear to be




individval self enhancement, or in her terms, the satisfaction of
important needs,

An individual's way of coping with stress and frustratvion and
his way of utilizing his abilities so that his self concept would be
promoted lead him to search for a stereotyped occupation which will
allow these methods to operate (Holland, 1959)., 1If the role he is
able to play, or thinks he will be able to play in a particular occupa-
tion, is attractive, he will aspire to it. Hiz degree of satisfaction
with it will be determined by his ability to actualize his self concept
role,

The self concept theory of vocational development has bheen dealt
with most thoroughly by Super and his associates (Super, 1953). They
see vocational choice as a developmental process which is continuous
and synthesizing. The synthesizing combines the personal needs and
resources of the individual with the social and economic demands of his
culture, The whole process involves learning as a result of role-playing
and role-taking. What is learned are the interests, values, attitudes
and behaviour patterns which are valued and rewarded by his peers and
adult identification models and which, as a result, will pfovide’him
with self enhancement,

Super contends that vocational development implies interaction
within the individual as a result of envirommental stimulation and inter-
action between the individual and the environment, He believes this
interaction is not always at the level of consciousness so lack of

verbalization does mot imply that it is not occurring. The career




patitern is determined by the parental

dual's mental ability and personality characteristic
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socio-economic level, the indivi-
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and by the
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opportunities to which the individual is exposed., 1lis vocational theory

is summarized

N

~

10,

by the following ten propositions:
People differ in abilities, interests and personalities,
Because of these differences they are qualified for many
occupations.
Each occupation requires a characteristic pattern with toler-
ances wide enough to allow some varviety of individuals in each
occupation.
Vocarional preferences change with time and experience although
self concepts are generally fairly stable from late adolescence
until late maturity.
The process is a series of life stages:

(a) growth

{(b) exploration

(¢) establishment

(d) maintenance

(e) decline
The career pattern is determined by the individual's parental
socio-economic level, his mental ability, personality and
opportunity.
Development is guided by maturation of ability, interest reality
testing and self concept,. .
The process of vocational development is essentially that of
developing and implementing a self-concept, The process is
essentially a compromise whereby the self concept is a product
of the interaction of inherited aptitudes, neural and endocrine
make~up, opportunity to play various roles, and evaluation of
the extent to which results of role playing meet with approval
of superiors and peers,
The process of compromise between individual and sccial factors,
between self concept and reality, is one of role playing,
whether the role is played in fantasy, in the counseling inter-
view, or in real life activities.
Work satisfactions and life satisfactions depend upon the extent
to which the individual finds adequate ocutlets for his abilities,
interests personality traits and values (Super, 1953, pp. 185-190),

The basic elements then, in the self concept approach to vocational

development, are concept formation, exploration, self differentiation,

identification, role playing, reality testing, translation of self con-

cepts into occupaticnal terms, and implementation of the sell concepts,




Super has developed a definition of the term vocaticnal self-concept
which is extremely useful in formulating and testing hypotheses, Self-
concept evolves by observation and impressions of oneself, called self-
percepts which are inter-related, organized and meaningfully interpreted
by the individual. When these are considered in the occupational con-
text or made relevanl to occupational choice they are réferred to as

the vocational self-concept (Super, 1953, P. 19). Ixploration provides
a source of information for ﬁhe formation and modification of self
concepts.

Tiedeman and O'Hara (1963, p. 108) explored the relationszhip of
personality to career development, They felt Super had not dealt with
this point adequately and introduced the idea of career development as.
the differentiation and integration of the personality as one confronts
the problem of work in living. From his experiences, the individual
separates those parts which deal with vocational development and then
integrates ﬁhem into an appropriate context. This process can be
repeated many times and it can be said to be the evolving conception
of self-in-situation. The individual is establishing an identity in
attaining a career,

From the study of the literature one can say that certain factors
are generally accepted as being influential in vocational choice.
Whether one subscribes to the accident theory or the self concept theory
of vocational development, factors such as intellectual ability, apti-

tudes (inherent or otherwise), personality traits, interests, reality

(opportunities to choose), sex differeuces, socio~cconomic inheritance,
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and éultural milieu appear to have a major effect on the vecational
attainments of an individual. Whether the process is pre-ordained or
accidental, subconscious or conscious, developmental or instantancous,
seems to be the main controversy. The evidence presented tends to
indicate a developmental process influenced by a number of envirommental
and inherent factorg. The aim of this study is to consider the relation-
ships between those factors which may be influential in the Yukon con-

text and the educational and occupational aspiraticns and expectations

of its high school students,
I1. SOME CHOICE FACTORS AND THEIR IMPLICATIONS

Vocational Choice Factors

The modern theories outlined in the previous section have indi-
cated a wide variety of factors as possible influencers of vocational
choice. The possible role played by these factors bears some scrutiny.

Although a wide range of intelligence is represented in nearly
every occupation and the distribution of intelligence scores in one
occupation overlaps that in another to some extent, intellectual ability
remains‘a significant factor in vocational choice. There is consider-
able evidence to support the thecry that there is an occupational
hierarchy with respect to intelligence scores. Certain occupations
have a requirement for people with high intelligencg {e.g. doctors),
while others do not have such an obvious requirement {e.g. bricklayers).
There is also evidence that occupations are not equally spaced in this

hierarchy and that there is a tendency for entrance into certain
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ocecupations to be contingent on the possession of some minimum ability
(Shertzer and Stene, 1966, p. 292). Therefore, an individuallentering
an occupation in which the majority of the workers have a higher
intellectual ahility than he possesses will find himself at 3 severe
disadvantage‘ If he enters one where his mental ability is far above
the majority he may find that neither his work nor his assoc&ations are
satisfying,

The importance attached to aptitudes as a vocational choijce
factor has already been mentioned., Aptitudes refer broadly to that
combination of physical and mental characteristics, motivational factors,
ana conceivably other characteristics, which is conducive to acquiring
proficiency in a certain fieid, Aptitude, then, could be termed as the
ability to learn (Shertzer and Stone, 1966, p. 200). An individual's
knowledge of the aptitudes he possesses will consciously or subconsciously
affect the vocational choices he makes., If his vocational experiences
are to be happy ones, they will occur in the fields where he shows the
most aptitude. The quality of the aptitudes the individual develops can
be equally as important and, in some avreas, more so than the guantity or
variety of aptitudes he develops., A variety of aptitudes opens more
fields for opportunity of success but if the right field is chosen, the
quality of a particular aptitude can bring extreme satisfaction to the
individual. An employer can be equally as satisfied with the worker
who brings a variety of job skills as with the worker who brings a
highly developed skill in one specialized area, No voc;tional choice
would be valid if aptitudes were ignored,

Personality traite are illustrated by such characteristics as




emotional adjustment, social relations and the motivational aspects of
behaviour., An individual's persconality depends on his development of
personal quélities and adjustment, This development and adjustment
occurs when the individual changes his response patterns as dimensions
of his envirvonment change, Personality traits may determine whether an
individuval is suited to a particular type of occupation. Inwfactﬁ Glanz
and Walston (18958, p. 145) suggest that an individuzl's choice of
occupation may be definitely related to his basic personality needs,
When confronted with an issue he will either attack, withdraw or do
nothing, The demands of a particular vocation will determine in part
whether he will feel comfortable in it, 1If he is interested in z sales
position but is shy, and uncertain with people he will soon have to
solve his problem either by changing his response pattern, quitting his
job or simply waiting to be fired. Combs and Snygg (1942) view this
decision making as a further attempt on the part of the individual to
enhance or defend his self concept,

Interests have been described as one of the main factors in the
learning situation and as being the motivators of learning. Without
interest; little learning takes place., Interests are usually defined-
.as the likes and dislikes of an individual or the feeling of intentness,
concern or curiosity about some object. They are a by-product of person-
ality and are subject to change whenever the self concept changes or when
there is a change in knowledge of an occupational stereotype.. Interests
have importance for vocational choice because it has beeg found that.
individuals in particular cccupations have characteristic sets of likes

and dislikes which differentiate them from men in other occupations and




from men in general (Shertzer and Stone, 1966, p. 296). Therefore, the
interest of students can be the expressions and explorations of desired
occupational fields and as such are examples of possible vocations. As
long as interests are coupled with abilities or aptitudes, vocational
choice development will occur with little frustration. Reality has to
come into the picture so that interests coincide with expectations rather
than aspirations.

The socic~economic status of the family not only provides the
individual with a realistic measure for his vocational selection but
also provides a certain environment in which to develop vocational
ambitions, Noit only does the doctor's son know he will have the
finances to get a university education but he has considerable contacts
through his parents with a class of people who also have a university
education, As well, he enjoys an experiential background which is
cértainly conducive to higher learning. The socic-economic status of
his family will help to determine his cultural milieu and will influence

the enviromment in which he makes his vocational choice,

Some Research Findings

Perrone (1964) studied ﬁhe relationship of cognitive perféfmance
to high school seniors’ occupational preference, His findings were
that boys with a similar cognitive score indicated a preference for
similar occupational groups. The same was true for some of the choices
for girls. He conciuded thét, in view of the wide range of cognitive

abilities found in any one occupation, students needed to be given a

wider knowledge of various occupations and a greater knowledge of aspects




cf themselves,

Using Holland's theory concerning the relationship of cccupa-
tional choices and personality types, Osipow, Ashby and Wall (1967)
conducted a study by choosing a different sample which included ail
ranges of abilities and commitments to an occupation, Their findings
supported Holland's contention that gtudents choose éccupations con-~
sistent with their personality type. They tentatively suggest that
the theory.could have some predictive value in determining vocational
behaviour but caution that a good deal more evidence is needed before
the degree of predictive value can be determined.

Anderson and Olsen (1965) examined the relationship of high

school students’ self and ideal self congruence to choice of occupa-
tions. They concluded that s greater number of students choose occupa-
tional goals beyond their abilities rather than choosing those below
their abilities. They felt the choice patterns might be due to
inaccurate self concepts or the prestige effect of certain occupations,
Sufficient evidence was not avgilable to indicate that greater congruence
produced more realistic choices,

In his review of literature, Holden (1964), lists the factors
which point up the existence of a multi-~dimensional picture‘of vocational
choice. He includes values such as security, career satisfaction,
prestige, money, and social rewards, as well as physiological maturation,
sex differences, parental roles, aptitudes, percéption of self, father's
occupation, social class and socio-economic level, and activity experi-

ences, After measuring intelligence with a stsndard intelligence test
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he concluded that students who scored high when compared with students
who scorad low made much more realistic choices. e also pointed out
that the occupational choices of ninth grade students do not correspond
at all with the labour force distribution. He concluded that the
choices graduslly become more realistic as the student proceeds through
school, He attributes this change especially to the studenéﬁ rated
with low intelligence in grade nine becoming more cognizant of their
limitations, as they proceed‘through school, and factors such as oppor-
tunity for further education becoming more apparent to all concerned,
Although boys and girls may prefer different vocatione than those
suggested by their parents, Krippner (1963) found that these preferences

prebably will reflect the family's occupational level and, therefore,

the pupil's socio-economic milieu. Sexual identification appeared to

o

play an important part in determining the level of the pupil's preferred
occupation even if the pupil is rebelling against parental career achieve-
ments and desires,

Forty-four per cent of the students in a study by Day (1966) were

vocationally influenced by their teacher., Only six per cent, however,

chose the teacher as a vocational model. The other interesting point

‘was the fact that the influence exerted by the teacher was generally
proportional to the amcunt of formal training required for the occupa-

tion, Teacher influence may be a result of the middle class orientation

of the teacher acting on the vocational attitudes presented to the
pupils,

Lipsett (1902) believes that the most significant factor affecting
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human behavicur is class identification. He cites Ginzberg to suggest
that one of the major limitations facing the children of the lower
income group is their modest level of aspiration, FEducation, to many
of this group, is alien and hostile or at best not important because
its goals are not achievable. As a result the individual chooses the
type of education which will give him access to the type of society
and the type of job~in which he will be comfortable. Educational
motivation is also related to ethnicity and religion through their
social class aspect. Lipsett also feels that parents do a great deal
to determine whether a child will be work oriented or a sluggard,
Through the example cf his parents the child first learns his values
or goals., He accepts or rejects those of his parents and the value
pattern thus established determines the type of society in which he
will be comfortable. The success of older children in school ofien
provide incentives to younger members of the family. The school and
community are contributing factors in that they must provide essential
experiences and opportunities as well as adequate climate., Pressure
groups, by use of advertising, can also be important. Lastly, he feels
that the role perception of the individual will be very im?ortant.
Whether the individual feels he has leadership qualities or not will
determine the occupational outlet he will choose for himself if he is
given a choice.

Schoenfeldt (1968), found that socio-economic and ability fac-

¥

ors are very important as predictors of educationa! and occupational

choice. Asbury (1968) concluded that these -contributed directly to the
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self concept by providing feeling of adequacy and selfFénhancement.
Locascio (1967) states that low socio-economic status may cause dis-
continuity in the vocational development process. A complete lack of
realism resulis in no correlation between educational and cccupational
aspirations and no developing pattern‘towards vocational choice. Caplan
end his associates (1963) believe the schools should encourage a more
realistic self concept, especially in transitional communities or dis-
advantaged neighbourhoods where the children have neither the social
nor psychological tools to contemplate so serious & choice, To do this
the schools must be provided with detailed information on the factors
which affect vocational choice in that particular community and segment
of society. Schultz and Blocher (1961) suggested that, on the basis of
their study, support was lent to Holland's theory that a person's level
of occupational choice and asp;ration reflects his evaluation of himself,
his feelings about his personal worth, and his satisfaction with himself.
Considerable work in the vocational choice field in Manitoba was
completed by Siemens (1965). He isolated a number of selected family
factors which affect vocational aspirations and expectations, He con-
cluded that the results from United States research into aspirations of
youth may be generalized to certain segments of the youth population of
Manitoba. More specifically he found that aspirations were positively
related to socio-economic status, parental encouragement, and intelli-
gence., His work is of particular importance because it is one of the
few to examine these factors in a Canadian context.

Several other Canadian studiee make some reference to aspirations.,
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Hodgkins and Parr (1965) found socio-eccnomic status related to educa-
tional aspirations of male students in an area of Alberta, TForcese
and Siemens (1965) noted that urban students had higher aspirations
than rural students as did Boyie (1966), in Western Canada,

Ruvlesky and Pelham (1966) point out a difficulty associated
with the previous studies in vocational choice, They state that past
research has clearly demonstrated thét many youths can, and do, differ-
entiate between aspirations and expectations and that it has been
empirically demonstrated that these phenomena are related in different
ways to other important social and psychological variables., They found,
however, that many of the research projects did not maintain this dis-
tinction clearly and consistently. 1In an attempt to clavify the situ-
ation Kuvlesky and Pelham defined aspirations as projections of desire
of attainment and expectations as projections in teims of anticipation
of attainment and referred to incongruency between these twe projections
as anticipatory goal deflection, No system was offered to measure this
goal deflection.

“ Peach (1970) investigatéd relationships between differences in
student and teachef expectations for achievement‘éﬁd student attitudes
about certain aspects of education, their associates and the world of
work, One important conclusion reached was that Manitoba students
appearad to hold values similar to students studied elsewhere in Canada,
The study also indicated that teachers exerted little influence cn the
opinions and attitudes of students and that student responses to items

on the world of work showed unrealistic perceptions of future rewards,




satisfactions and successés.

In a study of selected single enterprise, relatively isolated
communities in Manitoba and Ontario, Krecsy (1570) found that certain
variables appeared to be of some importance as predictors of a level
of occupational aspirations for both sexes. Intelligence level, socio-
economic status and participation in extra-curricular activities
appeared to be most important,

Strong inter~relationéhips exist between many of the factors
which have been isolated as affecting vocational choice, Kristjanson
(1967) found a strong relationship between sccio-economic statug and
intelligence as measured by I.Q. scores and concluded that occupational
aspiration levels were more closely related to socio-economic status
than to I.Q. scores, The result is that conclusions about the relation~
ships between student aspirations and expectationg and the various
factors isolated may be spurious due to strong inter-relationships
between the factors, This may also mean thet if the effects of one or
more of the key factors influencing aspirations and expectations coculd
be lessened or removed then a major change in the set of variables
relating to these aspirations and expectations might occur,

A summary of the factors identified in this review of literature
as having some effect on vocational choice is shown in Table 1, These
can be identified as certain family, personal, educational and community
factors which influence the vocational choice process, ‘The hypotheses

of this study, therefore, have Dbeen outlined on the basis of this

organization,
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A SUMMARY OF MAJOR FACTORS AFFECTING VOCATIONAL CHOICE AS
INDICATED IN THE REVIEW OF LITERATURE
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Anderson X
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Krippner X |1 XX
Day X
Hodgkins X
" Lipsett X X1 X | X X X X
Locascio X
Krescy X1 X X X X X
Caplan X
Peach X X X X
Siemens XXX X | X X X




The summary reveals considerable information on studies in
specific areas of the United Stsates., (A number of factors have been
’so]ated as affecting vocational choice. Many of these factors are
common in the various geographic aveas,) The preliminary studies in
certain areas of Canada appear to support many of these factors.
However, there has still not been sufficient research to generaljze
these factors for ail youth of Canada. There is a disturbing note
creeping into the literature which seems to indicate the factors that
are being isolated apply mainly to those students in the higher sccio-
economic level rather than the disadvantaged low level group. Certainly
it is the lower group whose vocational process must be understcod by
those involved in vocational counselling in order that its lot might be
improved, It may be necessary for vocational researchers fo refocus

their attempts primarily to the lower group in order to meet this need,
IIT. GENERALIZATIONS AND HYPOTHESES

Generalizations

From the foregoing studies the following broad generaiizations
would appear to emerge:

(1) There is a need to develop our knowledge and understanding
of the vocaticnal development process in order that all those involved
in ény way with the vocational development of an individual may help
him realize his potential,

(2) Research findings tend to-indicate that, by a multi-

disciplinary approach to the difficulties of understanding vocational
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development, adequate procedures may be outlined and applied to certain
segments of our population so that significant changes in the disadvan-
taged positions cof these segments might result,

(3) The factors which affect the self concept of an individual
appear to be of major importance in determining his vocational develop-
ment, Many of these have been isolated and validated for certain areas,
especially in the United States, but they must be examined for their

application in Canadian settings il they are to be the basis for future

policy and action,

Hypotheses

The general hypothesis was that levels of aspiraticn and expect-
ation of Yukon high school students for education and occupation
(dependent variables) are influenced and related to certain factors
(independent variables),

The specific hypotheses are as follows:

1.0 The educational and occupational aspirations and expectations
of Yukon high school boys and girls are related to certain family vari-
ables, E

1.1 .The educational and occupational. aspirations and expect-
ations of Yukon high school boys and girls will vary
directly with the socio~economic status of tne family.

1.2 The educational and occupational aspirations and expect-
ations of Yukon high school boys and girls will vary
~with the ethmnic background of the family,

1.3 The educational and occupational aspirations and expect-~
ations of Yuken high school boys and girls will b
related to the religicus background of the family,

e

1.4 The educational and occupational aspirations and expect-
ations of Yukon high school boys and girls will vary
irectly with the educational level of the parents,
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The educational and cccupational aspirations and
expectations of Yukon high school boys and girls
vary directly with the occupational level of the
father,
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1.6 The educational and occupational aspirations and
expectations of Yukon high school boys and girls will
vary directly with the encouragement of the parents
for continuing education,

1.7 The educational and occupational aspirations and
expectations of Yukon high schocl hoys and girls will
be higher in a normal home than in a broken home.

2,0 The educational and occupztional aspirations and expe
tions of Yukon high school students are related to certain perso
variablee,

2.1 The educational and occupational aspirations and
expectations of Yukon high school boys and girls will
vary directly with the intelligence quotient of the
student,

2.2 The educational and cccupational aspiraticns and
expectations of Yukon high school boys and girls will
vary directly with the leadership self-concept of the
student,

2.3 The educational and occupational aspirations and
expectations of Yukon high school boys and girls will
be related to the religious practice of the student,

3.0 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls are related to certain vari-
ables of their educational milieu,

3.1 The educaticnal and occupational aspirations and
expectations of Yukon high schooil boys and girls are
related to course preferences and dislikes,

3.2 The educational and occupational aspirations and
expectations of Yukon high school boys and girls will
vary inversely with the failure wrecord of the student.

3.3 The educational and occupational aspirations and
expectations of Yukon high school boys and girls wilil
vary inversely with the distance of their residence
from school,
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4,0 The

The educational and occupational aspiraticns and
expectations of Yukon gh school boys and girls are

Bid
related to the method of transportation to school,

The educational and occupationzl aspirations and
expectations of Yukon high school boys and girls will
vary inversely with the number of schools attended,

O O

The educational and occupational aspirations and
expectations of Yukon high school boys and girls are
related to their residence while attending school,

The educational and occupational aspirations and
expectations of Yukon high school boys and girls will
vary directly with the teacher's encouragement to
continue school,

The educaticnal and occupational aspirations and
expectations of Yukon high school boys and girls will
vary directly with the degree of extra-curricuiler
participation,

educational and occupational aspirations and expecta-

tions of Yukon high school boyvs and girls are related to certain
variables of the community,

4.1

The educational and occupational aspiraticns and
expectations of Yukon high school boys and girls will
vary directly with the size of the community of
residence.

These hypotheses have outlined four sets of variables which

have had some influence on vocaticnal choice in various areas of Canada

and the United States. The next chapter contains a description of the

procedures which were used to test the validity of these hypotheses,




CRAPTER TII

PROCEDURES FOR EXAMINING VOCATIONAL CHOICE IN THE YUKCH

T. INTRODUCTION S

The Yukon previded an excellent opportunity te examine educa-
tional and occupational aspirations and expectations under the influence
of a wide range of economic and social conditions., These socio-economic
conditions ranged from low income, disadvantaged ethnic groups, and depressed
area residents to upper class, cosmopolitan urban dwellers,

The methode and procedures which were used to examine the voca-
tional choice factors which might be influential in this particular
setting will be outlined in this chapter. The questionnaire used, the
sample of the Yukon population examined, the collection of the data and

the method of analyzing these data will be described.
IT. THE QUESTIONNAIRE

The questionnaire was a slightly modified version of the Haller
scale used in several previous Canadian studies. Siemens used a version
in 1965, as did Peach in 1970 and Krecsy in 1970, Since one of the
functions of this study was to compare the factors which are identified
in the Yukon as influencing educational and occupational aspirations
and expectations with those in other parts of Canada aﬂd the United
States of Amevica, it was important that the instrument be similar to
the previous instruments employed. Therefore only two questions were

restructured in an attempt to make them more applicable to the Yukon
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context, These changes will be dealt with in the following discussion.
A complete copy of the gquestionnaire is shown in Appendix A,

tionmnaire in other

65}

In view of the previous use of this que
parts of Canada mo pre-testing was performed. Sinqe the comparison
with these areas depended on the comparison of the results of déta
obtained by this questionnaire there appeared to be little value to be
gained by pre-testiﬁg.

The questionnaire contained two parts, Part I contained items
relating to the independent variables which were the factors presumed
to affect aspirations and expectations. Tt also contained two of the
dependent variables--educational aspirations and educational expeéta—
tions. Part II contained the other two dependent variables--occupational

aspirations and occupational expectations. 1In all, the questionnaire

contained twenty pages, The various methods of eliciting the information

on the variables are cutlined in the next section,

Fducational Aspiration Level (EAL) was elicited by the questions,

“"Now suppose I were free to choose, my plans for education would be:

followed by the items
1., University
2, Technical-Vocational School
3. Teachers' College
4, Business College
5. ©Nursesg Training
6. Other (Specify)

7. ©No further education



Educational Expectation Level (EFL) was cbtained by asking the

question "After high school, my plans for education are:" followed by
the same list of alternatives,

This procedure follows a pattern established by Sewell (1843,
p. 161-170) and used in the Canadian studies mentioned previously.
Siemens (1965, p. 46), in his use of the scale, states that the scale
discriminates between plans and aspifations with the two types of
questions used and it is on this basis that the scale was used to
measure both aspirations and expectations (plans).

Those students with no further plans for education were consid-
ered as low in educational aspiration level. Theose selecting university
were considered as having a high educational aspiration level., The
remainder who selected items 2 to 6 were considered as having medium
aspiration levels. This group for the girls was further divided into
a medium high and a medium low group. Those choosing items 3 and 5
(teachers' college and nursing) were given a medium high rating and
those choosing items 2, 4 and 6 were given a medium low rating. There
were not sufficient boys choosing teaching as a profession and so this
subdivision was not followed for the boys. This bfocedure is similar
to the one employed by Siemens (1965).

Qccupational Aspiration Level (OAL) was measured by 'a portion

of Hallers Occupational Aspiration Scale (Haller, 1963) and represents
a departure from the usual way of using this instrument. Normally the
entire scale is employed to measure occupational aspiration. However

it includes indicators of both aspiration and expectation., Although
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Haller preferred to callithe entire scale an "“occupational aspiraticn
scale'" he realized that it contained equal sections on what he termed
realistic and idealistic items. Each of these groups was divided into
long renge and short range sections. His definitions of these sections
as "realistic" and "idealistic" compare very closely with Kuvlesky's
(1966) definitions which term "aspirations' as projections of desire

and "“expectations" as projections of anticipation of attainment,

Haller had used his definitiéns as a basis to divide his scale., e
states "If the OAS items were divided by the odd-even technique, one
half of the test would consist of all the realistic items and the other
half would consist of all the idealistic items" (Haller, 1963, p. 73).
Therefore, questions 2, 4, 6 and 8 were measures of occupational desires
or idealistic aspirations and questions 1, 3, 5 and 7 were measures of
occupational reality or expectations in terms of possible attainment.

To test the reliability of his instrument Haller used a split-half
reliability test., He combined questions 1, 2, 5 and 6 to compare with
questions 3, 4, 7 and 8 and got a reliability of .80, He did not test
to determine the bhalance between the two realistic sections nor the

two idealistic sections, However, if each of the items was not balanced

~one would expect to find a lower reliability score when they were tested

in this study. The scores obtained from the boys were r = .67 for QAL
and v = .75 for OEL.- The girls' scores were slightly lower and showed
r = ,50 for the OAL and r = 54 for the OEL but this may have been the

result of other factors,

Haller's scale was developed for male students but he indicated
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that it appeared to have some validity for girls (Haller, 1963, p.105).

Peach (1970) reconstructed the scale to make it more applicable
te girls. The reconstructed scale was used in this study. The girls
were given a separate set of cccupations to choose from which would
have more meaning to them. The occupations chosen were selected from
the NORC ratings to ensure a similar prestige level fo that of the
males,

Krecsy (1970) in investigating the reliability of the Peach and
Haller scales found them not particularly reliable for girls. He found
that the Peach-modified scale showed an overall reliability coefficient
of .56. The two reliability scores for the girls in this study were
.50 and .54, The splitting of the scale has, therefore, produced little
change in the reliability. Also, Ferguson (1966, p. 385) states that
reliability coefficients of less than .50 are not uncommon and that this
low reliability does not necessarily invalidate a.technique as a device
for drawing valid inferences., He states that reliability may be com-
pensated for by an increase in samp1e size, In view of the number of
girls in the study (315) it would appear that cerpain trends can be
shown,  ~Some caution must be exercized in comparing the results from
the split scale in this study with the results of other studies using
a similar scale in its entirety. The splitting of the scale may not
allow as firm comparisons to be made as might have been made had the
whole scale been used,

The Haller and Peach scales were administered in the same ‘form

as they were originally used. They were not divided for administration
y o
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but were given as complete units. The separation into aspirations and
expectations was only done as the data were recorded,

The OAL was based on the answers provided to the two questions
used:

1. Of the jobs listed in this question which ONE would you

choose if you were FREE TC CHOOSE ANY c¢f them you wished when your

FORMAL EDUCATION IS CVER?
2, Of the jobs listed in this question which ONE would you

choose to have when you are 30 YEARS OLD, if you were FREE TO HAVE ANY

of them you wished?

Occupational Expectation Level (OEL) was measured by the other

half of the Haller Scale as mentioned previously, The two questions
used to elicit long range and short range expectations were:
1. Of the jobs listed in this question which is the BEST ONE

you are REALLY SURE YOU CAN GET when your formal education is over?

2. Of the jobs listed in this question which is the BEST ONE

you are REALLY SURE YOU CAN HAVE by the time you are 30 YEARS OLD?

The scores achieved by the students on both of these scales were
rated as High, Medium or Low in the case of the boys and High, Medium
.High, Medium Low and Low in the case of the girls, The combined range
of the Medium High and Medium Low scale for the girls, however, was
similar to the Medium range for the boys., The bovs' group had tc be
combined because of insufficient numbers for statistical treatment in
some of the cells., The actual range of scores for each of the areas was

as follows: 0 - 17 Low, 18 - 28 Medium and 29 - 36 High., For the girls
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Medium High was 25 -~ 28 and Medium Low was 18 - 24. These values are
in the same ratio to their total as those on Haller's scale,

Socio-Economic Status (SES) was measured by a modified version

of Sewell's "Short Form of the Farm Family Socio-Fconomic Scale! (Sewell,
1943, pp. 161-170). The scale originally consisted of fourteen items
but Siemens (1965) had modified it by the deletion of some of the items
and the substitution of certain others. The two social participation
items were vemoved entirely by Siemens because he felt that the father's
and mother's attendance at Church or Sunday School was no longer a valid
example of social participation. In view of the limited availability
of churches in many areas of the Yukon it was decided to adopt these
revisions for this study as well, 1In addition four other important
ﬁaterial possessions were returned to the scale, bElectricity, a tele-
vision, a record player and a radioc were assumed to be important indi-
cations of socio~economic status in the Yukon. Béth of these items
were on the original Sewell scale and their inclusion in this study
should not have destroyed its validity. The main purpose of the scale
was to indicate the relative position of families on a graded group of
socio-economic. items. As long as the items included covered a wide
range of attainments then an effective comparicson could be made,

Sewell's original scale had fourteen items: construction of
house, room-person ratio, lighting facilities, running water, power
washer, refrigerator, radio, telephone, automobiie, daily newspaper,

!

wife's education, husband's education, husband's attendance at Church

and wife's attendance at Church, This study left thirteen items each
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of which was scored one if a positive answer was received,

While the scale bears a close similarity to the scale employed
in other Canadian studies, the lack of proper social participation
items may have a biasing effect, However, it should provide a fairly
sound instrument for comparison as the previous Canadian studies were
also lacking in social participation items., Krecsy (1970), Boyle (1966),
Hodgkins and Parr (1965), and Forcese and Siemens (1965) employed ver-
sions of the Sewell scale in‘their studies,

Intelligence scores were obtained from the Department of Education

in Whitehorse, These scores were based on an QOtis Quick Scoring Mental
Ability Test, previously administered to the students. The Department
administered this test to all students enteving high school., The year
of administration was different with each grade level and as a result
gsome had been administered as much as five years before the date of

this study. Unfortunately, a number of students did not have records

of a score énd as such were omitted from the comparisons, A total of
419 scores were obtained out of a possible 612. The other 195 students
were not considered in the statistical treatment, This lack of ccmplete
information and the time lag involved would obviously bLias the effect,
Hewever, by grouping the scores into three areas the effect of the bias
is reduced somewhat. Certainly there should be enough to indicate a
relationship existing between the vocational dimensions and intelligence.

Data for other factors (independent variables) were also obtained

by questionnaire, The type of questions asked were concerned with ethnic
origin, religion, home situation, size of home community, course prefer-

ences and extra-curricular participation,




ITTI. POPULATION

While only three centres--Whitehorse, Watson Lake and Mayo--are
shown in the study, the students who attend these schools are drawn
from the entire Yukon., F. H. Collins Senior Secondary School, in
Whitehorse, is the only fully comprehénsive school in the territory
and with its accompanying dormitories accommodates students from as
far away as 0ld Crow (see Figure 1),

The city of Whitehorse with a population of approximately 8,000
is the administrative capital of the Territory. Tt has twe high schools,
a large comprehensive type senior schocl, F, H. Collins Senior Secondary
School, and a smaller Catholic Separate School, Christ The King High
School, These two schools enrol over two thirds of the high scheol
population of the Territory. This school population is drawn from a
wide range of socio-economic groups as well as from a wide geographical
area, Many Indian students as well as other students from remoie areas
where there are no high schools reside in one of the four dormitories
in the city to attend school,

An elementary school with classes up to grade nine operates in
Watson Lake which has a population of about a thousand people. The
students above grade'nine'must go elsewhere for their education. Most
of them go to Whitehorse., The other high scheool is located at Mayo.

It offers>courses to the end of grade eleven with the main emphasis on
academic programs. Students wanting non-academic programs and students
in grade twelve usuélly gobto one of the Whitehorse schools,

The questionnaire was administered to students from grade eight
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to grade twelve in the four high scheools, A total of 612 students out

of a possible 946 answered the questionnaire which represents 65.8 per
cent of the total. Actually a total of 704 students were given the
questionnaire but 92 forms were invalidated becausc of incomplete
information or obvious attempts to present ridiculous answers, Without
exception the rejected forms came f;om the two schools in the city of
Whitehorse and this may have a biassing effect, The remaining 612
respondenté were comprised of 297 males and 315 females, Those answer-
ing the questicnnaire therefore were a portion of the students from the
Yukon., The group was not structured but is representative of all settiled

areas of the Yukon,
IV, COLLECTION COF THE DATA

The questionnaires were administered during a sixty-minute period
by the classroom teécher in each case on June 15, 1970, The principals
of each of the schools had been previously briefed by the Assistant
Superintendent of Schools for the Yukon Territory and they had in turn
briefed the classroom teachers involved., The format of the questionnaire
was quite straightfoerward and no difficulty was reported by the super-
vising teachers,

The students were previously advised of the form of the question-
naire and were informed that their names were not required on the form
‘alth0ugh they could furnish them if they had no ijection. They were
also given the privilege of not completing the questionnaire if they

did not wish to do so. As menticned previously, no returns were received




from 0ld Crow which had closed for the summer. Also ne returns were

received from Dawson City where the test was not administered,

TABLE 2

NUMBER AND PERCENTAGE OF COMPLETION OF QUESTIONNAIRES
BY SCHOOL AND GRADE - -

Questionnaires Completed By Grade

School 8 9 10 11 12 Total
F. H, Collins (Whitehorse) 153 116 112 87 38 506
Christ The King 27 27 18 - - 72
Mayo-Elsa 14 - - - - 14
Watson Lake 20 - - - - 20
TOTALS 214 143 130 87 28 612

*Total Enrolment in Yukon
(including Dawscu City 247 267 213 148 /1 946
and 0ld Crow)

Per cent Coverage 86.5 53,6 61,0 58,7 53.
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The results of the questionnaire were punched on data carés
during the summer of 1970 and processed on the computer at the Univer-
sity of Manitoba. The statistical treatment applied to the results
involved the calculation of Chi-square and split-halves reliability,
The Chi-square results were corrected for continuity by Yate's factor,

The statistical information supplied with sach of the hypotheses deals
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with degrees of freedom (df), Chi-square (X7), and probability values in

respect to significant associations. Only those relationships with a
confidence level exceeding one per cent were considered as highly signi-
ficant in the discussion, Those with a confidence level exceeding five

per cent and less than one per cent were considered as weakly significant.
VI. SUMMARY

In this chapter the discussion haé focussed on the methods and
procedures used in developing the questionnaire, obtaining the popula-
tion, collecting the data and analyzing the data. 1In the next chapter
the discussion will focus on the significant aspects of the Yukon

situation as shown by the statistical treatment of the data,




CHAPTER IV
STGNIFICANT ASPECTS OF THE STUDY
I. INTRODUCTION

4 brief picture of the respondents and an analysis of the Find-
ings cbtained from the statistical treatment of the data will be pre—'
sented in this chapter, The findings are presented ip the order of
the hypotheses. Each hypothesis contains four sections for the boys
and four for the girls, These sections will deal with the relationships
of various factors to educational aspiration, educational expectation,
occupational aspiration and occupational expectation. The statistical
tables will not be presented in their entirety in this chapter but a
complete summary is found in Appendix B.

The split-halves reliability test of the OAL and OEL scores
indicated good reliability for the boys scores. The scores for the
girls were not as reliable and caution must be exercised in any con-
clusions drawn from the girls' scores, However, the reliability is
sufficiently high to indicate definite trends in the resulis,.

In certain cases students omitted an answer on the question-
naire, The complete questionnaire was not discarded, The rest of the
information was usad and only when a relationship involved the omitted
answer was the respondent omitted. This accounts for tﬁe varying
totals in the tables. 1In one case the total might be 612 and in

ancther 609, depending on the number of answers given by the respond-

ents.
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The Respondents

The respondents to the questionnaire ranged in age from thirteen
to twenty plus. Sixty six per cent of them were in the 14, 15 and 16
with only 1 per cent in the 20 plus range as shown in

year range,

Table 3.
TABLE 3
NUMBEER AND PERCENTAGE Of RESPONDENTS RY AGE
AGE

13. 14 15 16 17 18 19 20 Total
Boys 35 72 77 51 40 11 10 1 29

12% 247, 26% 18% 13% 3% 3% 1% 1007%
Girls 46 73 80 52 37 o 22 1 4 315

15% 23% 25% 167 12% 7% 1% 1% 100%
Total 81 145 157 103 77 33 . 11 5 612

13% 247, 26% 16% 137 5% 2% 1% 100%

The grade level distribution reported in Table 4 shows the largest
percentage (33).in the grade eight level, The percentage in each'grade
decreases as the grade level gets higher., The apparent high drop-out
rate can partially be accounted for by the fact that a number of grade
twelve students did not complete the questionnaire. (See Table 1,

Chapter TII for a complete outline of the number of students completing

the questionnaire,)
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TABLE &4

NUMBER ARD PERCENTACE OF RESPONDENIS BY GRADE

GRADE
8 9 10 11 12 Total
‘No. % No. % No. % Ro. % TNo. % TNo. %
Boys 97 (33) 82 (28) 63 (21) 42 (14) 13 (&) 297  (100)

Girls 102 (32) 77 (25) 66 (21) 45 (i4) 25 (3) 315 (100)

Total 199 (33) 159 (26) 129 (21) 87 (14) 38 (6) 612 (100)

The data on programs being followed by the students are ghown
in Table 5 and indicate a large number in the academic pregram as com-

pared to the nom~academic programs,

TABLE 5

NUMBER AND PERCENTAGE OF RESPONDENTS BY PROGRAMS

PROGRAM

Academic Industrial Commercial Home FEc. Total

No. yA No, % No. % No. pA No. %
Boys 221 (74) 73 (25) 3 (1) 0 (0) 297  (100)
Girls 247 (79) 0 (0) 39 (13) 26 (8) 312 (i00)

Total 468 (77) 73 (12) 42 (7) 26 (4) 609  (100)
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IT. FAMILY CHARACTERISTICS

Hypothesis 1,0 THE EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND EXPECT~

ATIONS OF YUKON HIGH SCHOOL BOYS AND GIRLS ARE RELATED TGO CERTAIN TAMILY
VARTAKLE
1.1 The educational and occupational a spirations and expectations
of Yukon high school boys and girls will vary directly wit
the socio-economic status of the family,
A modified version of the Sewell scale was empioyed to determine
the socio-economic status of the family. As previously mentioned this
ale had only thirteen items instead of the fourteen used by Sewell,
However, -the three categories used in this study were set on a similar
basis. Those scoring twelve and thirteen were ass signed to a High cate-
gory; those scoring eight to eleven were considered to be in the Medium
category; and those scoring seven or below were classified in the Low
category. This classification resulted in a distribution as shown in
Table 6 with 43 per cent of the studenfs in the High SES category, 48

per cent in the Medium category and only 9 per cent in the Low category,

TABLE 6

THE DISTRIBUTION OF YUKON HIGH SCHOOL STUDENTS ACCORDING TO THEIR
SOCIOECONOMIC STATUS

SOCIO-ECONOMIC STATUS

High Medium Low Total
No., % No. % ' Ne. % No. %
Boys 121 (43) 135 (48) 23 (9) 279 (100)
Girls 127 (42) 148 (49) 24 (9) 225 (100)

CTotal | 248 (43) 283 (48) 47 (9) 578 (100)
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These cut-off points, altﬁough similar to other studies, were
set arbitrarily. The resulting distribution has an unusually small
number in the Low category when compared to the other studies, Siemens
(1965, p. 153) showed 21 per cent in the Low category in his study of
Manitoba students. An explanation might be that there is a swmall per-
centage of low socio-economic families resgident in the Yukonﬁ— These
families coming to the Yukon from other areas of Canada are usually
enticed by high wages and supplied living accommodations or living
allowances and as a result would show as having medium or high socio-
economic status on the scale. This should tend to decrease the per-
centage of students in the low category. The data in Table 7 showed
that students from the low socio-economic category did not necessarily

~

have low aspirations or expectations., For instance, of those boys

TABLE 7

THE PERCENTAGE DISTRIBUTION OF YUKON HIGH SCHOOL STUDENTS ACCORDING TO
THEIR EDUCATIONAL ASPIRATIONS AND SOCIO~ECONOMIC STATUS

EDUCATIONAL ASPIRATIONS

High Medium Low.
~_Boys Girls Boys Girls Boys Girls
No. % No. % No., % No. 7% No. % No. %
High 66 (55) 43 (34) 59 (44) 55 (37) 4 (17) 4 {37)
Medium 42 (35) 71 (56) 58 (43) 69 (47) 14 (61) 15 (63)
Low 13 (10) 13 (10) 18 (13) 24 (16) 5 (22) 5 (20)

Total 121 (100) 127 (100) 135 (100) 148 (100) 23 (100) 24 (100)
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baving low socio~economic status, 17 per cent had high educational
aspiration 1eyels, 61 per cent had medium educational aspiration levels
and 20 per cent had low, In the same category for girls the respective
percentages were 17 per cent, 63 per cent and 22 per cent. Much the
same pattern exists for EEL, OAL and OEL for both boys and girls,

The data in Table 8 showed a wide variation befween the educe-
tional aspirations and expectations and the occupational aspirations
and expectétions_ For instance, of the low SES group, 17 per cent of
the boys had high educational expectations but 73 per cent had high
occupational expectations, For the same category of the girls, 8 per
cent had high educational expectations but 71 per cent had high occupa-
tional expectations., This distribution could mean that the type of
environment in the Yukon still presents the idea thét the main requisite
for high prestige occupaticns is hard work and that the level of educa-
tion is not all that important, Another reason fof this wvariation
might be considerable vocational immaturity on the part of the respond-
ents either because of age or lqck of factual information, In view of
the number of grade eight students involved in the.study, the most
plausible explanation would seem to be the vocational immaturity of the
students and this will bear further investigation later in this study,

The lack of highly significant relationships in Table 9 indicates
the hypothesis that the educational aﬁd occupational aspirations and
expectations of high school boys and girls in the Yukon vary directly
with the socio-econonic status of the family must be rejected,

The only significant relationship indicated by the data is at the




A PERCENTAGE COMPARISON OF YUKON STUDENTS AT FACH LEVEL OF EDUCATIONAL

TABLE

8

AND OCCUPATIONAL ASPTRATIONS AND EDUCATIONAL AND OCCUPATIONAL
EXPECTATIONS FOR EACH OF THE SES LEVELS

Aspirations ixpectations
Ed Oce Ed  Occ Ed  Occ Ed  Occ
High SES Level
High 55 36 34 36 50 49 31 60
Medium 35 34 56 46 37 35 56 37
Low 10 30 10 18 13 26 13 3
Medium 8ES Level
High 44 34 37 38 44 54 34 57
Medium 43 45 47 43 42 30 49 38
Low 13 21 16 19 14 16 27 5
Low SES Level
High 17 66 17 39 17 73 8 71
Medium 61 26 63 41 65 23 75 29
Low 22 8 20 19 18 4 17 0
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five per cent level between the occupational aspiration level of the

boys and their socio-economic status, Since a similar relationship is

be

not shown with their occupational expectations, some factor must
influencing the effect of socic-economic status as a determining factor
for their cccupational expectations, Once again this could be an indi-
caticn of veccational immaturity. Another possible explanatién could be
extremely high motivation, The data in Table 8 indicated a very high
percentage of students from low socio-economic backgrounds with very
high occupational aspirations and expectations, Perhaps those students
from low socio-economic backgrounds who have reached high school can sece
all sorts of high level occupations to which they can aspire but thesge
aspirations may be limited by expectations of an occupation which will
not remove them from the northern environment. Students from the high
socio~economic group may aspire to high level jobs but may not see
possibilities of attaining these in the Yukon and may then modify their
expectations,

TABLE 9

STATISTICAL SUMMARY FOR THE ASSOCIATION BETWEEN THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATICNS OF YUKON HIGH SCHOOL
BOYS AND GIRLS AND SES OF FAMILY h

SOCTIO-ECONOMIC STATUS

boys Girls
df x2 P df x2 p
EAL 4 9.24 N.5. 6 4 .85 N.S.
EEL 4 6.84  N.S. 6 7.06 - W.S.
OAL 6 15,67 <.05 6 1.55 N.S.
OEL 4 4,28 N.S. 6 2,02 N.S.
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The data on this hypothesis indicated there has been little
stratification of aspirations and expectations for education and occupa=
tion on the basis of the socio-economic status of the family, If any
trend has been indicated it has been for many of the low level socio-
economic students to have medium and high occupational aspirations and
expectations, or ipn general terms, a trend towards reducing of the
effects of socio~ecoﬁomic status on the four vocational dimensions.

1.2 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will wvary with
the ethnic background of the family.

The ethnic background of the student was based on the ethnicity
of the male parent. This method for determining ethnicity follews the
same pattern as the previous studies mentioned in the review of liter-
ature. TFor this reason a number of students who had Indian mothers hut
not Indian fathers were assigned to a different category. However, the
percentage of students of Indian background (10 per cent) is only
slightly lower than the total percentage of Indians in the population
of the Yukon (12 per cent).*

The data of Table 10 showed that, of the low SES group, 37 out
of the total of 58 students (64 per cent) are of Iﬁdian background; it
would appear that these students, in spite of a disadvantaged background,
are aspiring and expecting to reach educational and occupaticnal goals
in a manner very similar to their fellow students. The strong relation-

ship between ethnic origin and socio-economic status has had little or

no effect on their aspirations and expectations,

L . . . 1. . i .
“Statistics from "Teaching in the Yukon," published by Yukon
Department of Education, 1969,




(%)
~3

TABLE 10

THE RELATIONSHIP OF ETHNIC BACKGROUND TO THE S.E.S.
OF HIGH SCHOOI, STUDENTS OF THE YUKON

ETINIC BACKGROUND

5e8S Americen Indian British French German Slavic Other Total
High 14 9 131 24 29 5 49 261
Medium 18 18 156G 22 25 1% 3¢ 289
Low 3 37 | 9 5 0 2 2 56
Total 35 64 290 51 52 26 90 | 5608

it
Ju
N>

af x% = 201,00, p < .01

s
A trend indicated in the data of Table 11 is that a small per-

centage of Indian students had high educational aspirations and expecta-

tions., Yet an amazing number indicated high occupational aspirations

and expectations. One explanation could be an insufficient understand-

ing of the educational requirements for high level occupations,

TABLE 11

A PERCENTAGE COMPARISON OF THE ASPIRATIONS AND EXPECTATIONS
' OF INDIAN STUDENTS

Aspirations Expectations
Boys Girls Boys Girls
Ed Occ Ed Occ Ed Occe Ed Occ
High 19 67 31 34 15 17 ' 17 54
Medium 48 30 52 43 52 24 72 46

)
<

Low 33 3 17 23 33 4 1]
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A STATISTICAL SUMMARY OF THE RELATIONSHIP BETWEEN THE EDUCATIONAL

AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKOW

BIGH SCHOOL BOYS AND GIRLS AND FTHNIC ORIGIN

ETHNIC ORTIGIN OF PAMILY
Boys Girls
a 52 af x2 P
EAL 12 16.33 N.S. 12 8.24  N.S.
EEL 12 16.98  N.S. 12 11,46  N.S
OAL 12 19.36  N.S. 18 6.39 N.S.
CEL 12 6.68 N.S. 12 20.76 N.S.

Since no significant

between the four vocational

thesis that

educational and

relationship was indicated in Table 12

dimensions and ethnic background, the hypo-

occupational aspirations and expectations

will vary with the ethnic background of the family must be rejected,

In spite of a highly significant relationship between ethnic

background and socio-economic status this has had no obvious effect on

the vocational aspirations and expectations of the students,

Even the

Indian students who tended to occupy the lower levels of the socio-

economic scale showed no relationship between their educational or

occupational aspirations and expectations and their ethnic background.’

1.3

The educational and occupational aspirations and expecta-

tions of Yukon high schocl boys and girls will be related
to the religious background of the family.
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The data for this factor outlined in Table 13 showed that the
three main religions in the Yukon are Anglicans, vepresenting 33 per
cent; the Roman Catholics, 21 per cent; and the United Church members
or adherents, 19 per cent of the parents of the students sampled, Only

9 per cent showed parents with no religious affiliation,

TABLE 13

RELIGICUS BACKGROUND OF YUKCN STUDENTS

Boys Girls Total
No, % No, % No, %
Anglican %9 (36) 95 (32) 194 (33)
Roman Catholic 52 (1% 69 (22) 121 (21)
United 44 (15) 65 (21) 109 (19)
Other 56 (20) 45 (15) 101 (17)
None 27 (10) 22 (10) 49 (9)

Total 278  (100) 296 (100) 5374 (100)

The data in Table 14 indicated no significant relationships with
any of the vocational dimensions being examined and therefore the hypo-

thesis that the educational and occupational aspirations and expecta-

tions of Yukon high school boys and girls will vary with the religious

background of the family was rejected.
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TABLE 14

A STATISTICAL SUMMARY OF THE RELATIONSHIP BETWEEN THE EDUCATIONAL
AND OCCUPATIONAL ASPTRATIONS AND EXPECTATIONS OF YUKON
HIGH SCHOOL BOYS AND GIRLS AND THE RELIGIOUS
BACKGROUND OF THE FAMILY

RELIGIOUS BACKGROUND OF THE FAMILY

Boys Girls
df xz P af x2 p
EAL 8 2.58 N.S 12 5.16 N.5.
EEL 8 2.89 N.S. 12 6.22 N.S5.
OAL 12 10.67 N.S. 12 11.04 N.S.
OEL 8 3.01 N.S. 12 13.94 N.S

1.4 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will vary
directly with the education level of the parents.

The data in Table 15 show 9 per cent of the fathers had less
than Grade V, 25 .per cent had Grade V to Grade VIII, 33 per»ceﬁt had
some higg school, 20 per cent had graduated from high school and 13 per
cent had some education beyond high school, The data also show 11 per
cent of the mothers had less than Grade V, 15 per cent had Grade V to
Grade VITI, 34 per cent had scme high school, 27 per cent had a high

school graduation and 12 per cent had some education beyond high

school,
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TABLE 15

THE DISTRIBUTION OF FATHERS AND MOTHERS ON
THE EDUCATIONAL SCALE

Education Fathers Mothers
Below Crade V 55 67
Grade V ~ VIII ) 150 91
Some high school 193 203
High school graduate 118 160
Beyond high school 75 71
Total 501 592

.

The education level of the father appeared to have little effect
on the percentage of students aspiring or expecting to have high educa-
tional or occupational levels as shown by the data in Table 16. Only
the educational expectation of boys showed a weak relationship with
the father's level of education, The educational aspirations and
expectations of both boys and girls did show a slightly smailer‘percent~~
age of students whose fathers had low education levels showing high
educational aspiration and expectation levels than those whose fathers
had high education levels, However, in the occupational aspirations
and expectations the students whose fathers had low education levels
tended to have higher aspiraitions and expectations than those whose

fathers had high education levels.
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TABLE 16
A STATISTICAL SUMMARY FOR THE RELATIONSHIPS BETWEEN THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH SCHOOL
BOYS AND GIRLS AND THE EDUCATION LEVEL OF THEIR PARENTS

EDUCATIONAL LEVEL OF PARENTS

Boys Girls ‘
df x2 p . ar x? p

Father

EAL 8 14,42  N.S. 12 17.72  N.S,

EEL 8 17.31 <.05 12 14,93 N.S.

OAL 12 11.74 N.S. | 12 106.9¢ N.S.

CEL 8 3_77 N.S. 12 17.00 N.S,
Mother

EAL 8 11.96 N.S 12 11,93 N.S

EEL 8 16.35 <.05 12 6.00 N.S

OAL 12 24,26 <.05 12 11,74 N.S.

QEL 8 5.58 N.S. 12 15,08 N.S

The same'trends are indicated in the relétionships with thé

mother's education levels. 1In fact, they become a little more obvious

and some weak relationships at the ,05 level are shown for the boys for
both educational expectation level and occupational aspiration level,
(See Appendix B, Tables 47 and 48 for complete data,)

The lack of any highly significant relationships, however, means
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that the hypothesiec that the educational and occupational aspirvations
and expectations of Yukon high schocl beoys and girls will vary directly
with the educational level of the parents was rejected.

1.5 The educational and occupational aspirations and expect-
ations of Yukon high school boys and girls will vary
directly with the occupational level of the father,

The sfudents were asked to indicate their father's occupation.

This occupation was then classified according to the NORC ratings

used by Haller and assigned a rank of one to nine. Those falling in
Group 9 were given a value of 72, (In order to relate to the-Haller
scale the score of 9 was multiplied by 8 as there were eight questions
on- the Haller scale., The same relationship could have been obtained
by dividing the Haller scale range by 8). Those failing in the 0-35
range were classified as Low, those in the 36-49 range as Medium Low,
those in the 50-57 range as Medium High and those in the 58-72 range
as High. 1In this way the father's occupational level was established
on a comparable scale to the one on which aspirations and expectations
of the students were established. (See Appendix B, Table 49 for more
complete cutline,)

The data in Table 17 show no significant relationships were
indicated for either the boys or the girls. he hypothesis that the
educational and occupational aspirations and expectations of Yukon
high school boys and girls will vary directly with the 6ccupationa1

level of their fathers was rejected.
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TABLE 17
A STATISTICAL SUMMARY OF THF RELATIONSHIP BETWEEH THE EDUCATIONAL AND
OCCUPATLIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH SCHOOL

BOYS AND GIRLS AND TilE OCCUPATION LEVEL OF THEIR FATHERS

FATHER'S OCCUPATION LEVEL

Boys _ Girls

df x2 P df %2 P
EAL 6 4.59 N.s. 9 10,51 N.S.
EEL 6 7.88 N.S. 9 10.27 N.S.
OAL ° 11.21 N.S. : 9 10.64 N.S.
OEL 6 7.20 N.S. 9 8.37 N.S,

1.6 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will vary directly
with the encouragement of the parents for continuing educa-
tion,

The respondents' answers were grouped to indicate if their
mothers or fathers gave them strong, some, or no encouragement to con-
tinue their education, The original question had asked:

Concerning my education, my father (my mother) has:
strongly encouraged me to continue
given me some encouragement to continue
encouraged me to work after graduating from high school

encouraged me to quit high school and work
never said much about it

(S I SR UUR O

Responses 3, 4 and 5 were scored as no encouragement to continue,

Tt is interesting to note in Table 18 that in every case, over
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fifty per cent of the.students indicated strong parental encouragement.
in the éase of both.the boys and the girls for both father and mother
the majority felt they were strongly encouraged to continue their
education, Mother's influence appeared to be equal for boys and girls
but the father's influence was very strong on the girls but not quite

as strong on the boys,

TABLE 18

A SUMMARY OF THE INFLUENCE OF PARENTAL ENCOURAGEMENT ON THE
EDUCATTONAL ASPIRATIONS OF YUKON HIGH SCHOOL STUDENTS

STRENGTH OF ENCOURAGEMENT

Strong Some None Total
No. % No. % No. % No. %
Father's Encouragement
Boys | 172 (62) 49 (17) 57 (21) 278 (100)
Girls 159 (53) 58 (19) 78 (28) 295 (100)
Mother's Encouragement
Boys 188 (68) 50 (18) 37 (14) 275 (100)

Girls 171 (58) 72 (24) 52 (18) . 295 (100)

Of all the family factors examined, this factor showed the
strongest relationship to educational and occupational aspirations and
expectations, The data in Table 19 indicate that the student's per-

ception of father's encouragement showed significance -at the one per
P !



cent level for the educational aspirations of both boys and giris and
for the educational expectations of girls. It showed significance at
the five per cent level for the‘educational aspirations of boys as well.
However, fathexr's encouragement exhibited no relationship to the occupa-
tional aspirations and expectations of boys, Father's enccuragement

showed strong relationship with the occupational aspiraticns of girls.

TABLE 19

A STATISTICAL SUMMARY CF THE RELATIONSHIPS BETWEEN THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH SCHOOL
BOYS AND GIRLS AND THE STRENGTH OF PARENTAL ENCOURAGEMENT
FOR CONTINUING EDUCATION

PARENTAL ENCOURAGEMENT

Boys Girls

df x2 P df %2 P

Father: EAL 4 17 .48 <,01 ‘ 6 21.01 <.01
EEL 4 11,51 <.05 6 21.54  <.01

OAL 6 7.33 N.S, 6 18,39 <, 01

OEL 4 6.64 N.S. .6 7.1z N.s.

Mother: - EAL 4 11,56 <.05 _ 6‘ 10.22' N.S;
EEL 4 15.56  <.01 6 12,68 <.05

OAL 6 14.39  <.05 6 ~ 20.21 <.01

CEL 4 5.77 N.S. 6 14,74 <.05

The student's perception of mother's encouragement also appears

to be very important. This perception of mother's encouragement showed
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strong relationship with boys' educational expectation levels and girls'

occupational aspiration level. Weak relationships were exhibited with

educational expectations and occupational expectations.

The data indicate that the hypothesis that the Qducational aspir~
ations of boys and the educational aspirations and expectations and
occcupational aspivations of girls increase with the strength of the
father's encouragement for continuing education must be accepted. The
data also indicate the acceptance of the relationship between the boys'
educational expectations and.girls' occupational aspirations, and the
mother's encouragement for continuing education., However, a number of
weak relationships at the five per cent level were also indicated.

These relationships involved boys' educatiomnal expectation level with
father's encouragement and the boys' educational aspiration level and
occupational aspiration level and the girls' education expectation level
and occupational expectation level with the mother's encouragement for
continuing education,

1.7 The educational and occupational aspirations and expecta-

tions of Yukon high school boys and girls will be higher
in a normal home than in a broken home.

A normal home was considered to be one in‘which the student lived
with both parents. All other respomnses were taken to indicate a broken
home. A weak relationship was shown in Table 20 betweén home situation
and boys' educational expectations., Otherwise, no significant relation-
ships were indicated and the sub-hypothesis thatneducational and occupa-
tional aspirations and expectations of Yukon high schocl boys and girls

will be higher in normal homes than in broken homes must be rejected,




TABLE 20

A STATISTICAL SUMMARY OF THE RELATIONSHIPS BETIWEEN TUE EDUCATIONAL AND

OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH SCHOO

ROYS AND GIRLS AND THEIR HOME SITUATION

HOME SITUATION

df x? p daf x2
FAL 3 7.53  N.S. 3 1.43  N.S.
EEL 3 9,09 <.,05 3 0.94 N.S.
OAL 3 5.68 N.S 3 5,23 N.S.
OFL 3 3.30 N.S 3 1.61 N.S.
Summary

The hypothesis that the educational and occupational aspirations

and expectations of Yukon high school boys and girls are related to

certain family variables must be rejected as shown by the data of
Table 21,
significant relationship with any of the vocational dimensions,

seems to be the only aspect of the family factors studied to have

Parental encouragement is the only factor to show a highly

This

considerable effect on the vocational choice process of these students,
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TABLE 21
A STATISTICAIL SUMMARY OF THE RELATIONSHIPS BETWEEN THE EDUCATIONAL
AND OCCUPATICOWAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH
SCHOOL BOYS AND GIRLS AND SELECTED FAMILY VARTIAPBLES

Boys Cirls

EAL EEL 0AL OEL EAL EEL OAL OEL

Ethnic Background NS NS NS NS NS NS NS NS
Religious Background NS NS NS NS | NS NS NS NS
Father's Educ. Level NS <,05 NS NS NS NS NS NS
Mother's Educ. Level NS  <,05 .05 NS NS NS NS NS
Father's Occ. Level NS NS NS NS NS NS NS NS

Father's Encouragement 01 <.05 NS NS <.01 <.01 <., 01 =®sS

Mother's Encouragement ,05 <.01 .05 NS NS <.05 <.01 <.05
Home Situation NS <.05 NS NS NS NS NS NS
Socio~economic Status NS NS <.,05 NS NS NS NS NS

III. PERSONAL FACTORS

"Hypothesis 2.0 THE EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND

EXPECTATIONS OF YUKON HIGH SCHOOL BOYS AND GIRLS ARE RELATED TO CERTAIN
PERSONAL VARIABLES.
2.1 The educational and occupational aspirations and expecta-
tions of Yukon high scheol boys and girls will vary

directly with the intelligence quotient of the student.

The intelligence quotients obtained were grouped into three



classes. An I.Q. of 95 or below was termed Low. The range 96-115
wa s termed Average and those over 115 were termed as High, In view
of the small numbexr of I,Q. scores available, the boys and girls were
grouped together f£or fthe statistical treatment, The hypothesis applies
only to those students for whom 1.Q. scoves were available,

The Indian students made up 35 per cent of the low I.Q. group, and
6 per cent of the average group as shown in Table 22, They are the

only ethnic group to indicate this pattern,

TABLE 22

THE RELATIONSUIP BETWEEN ETHNIC BACKGROUND AND INTELLIGENCE QUOTIENT

I. Q.
iiwzgd 96-115 éighi?d Total

No. % No, % No. % No, %
American 5 ( 9 13 ( 6) 8 { 6) 26 ( 5)
Indian 20 (35) 13 ( 6) 1 (1D 34 ( 8)
Britich 19 (33) 118 (52) 74 (57) 211 (50)
French - 2 (3) 20 (9) 8. .(6) 30 ( 7)
German 4 () 18 (7) 15 (11) 37 ( 9)
Slavic 2 f 3y 10 (&) 4 {3) 16 ( 4)
Other 5 (10) 36 (16) 22 (16) 63 (16)
Total 57 (100) 228 (100) 132 (100) 417 (100)

1l
et
N

df
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‘According to Siemens (1965, p. 86&) an unresolved controversy
still exists over the meaning of 1.Q. Because of the fairly widespread
use of the scores, however, this study has examined them for possible
relationships with vocational choice., The results of the data shown
in Table 23 indicate that the I.Q.~scdres related significantly to the
educational expectations and occupational expectatioﬁs and aspirations
and weakly, at the 5 per cent level, to the educational aspirations of
Yukon high school students. One can only conclude that, at present,
abilities as measured by I.Q. scores, are important influencers of
vocational aspirations and expectations, Tt is difficult to say whether
the 1abelling of a student with an I.,Q., score affects his vocational
aspirations and expectations or whether his actual intellectual ability

affects the choice.

TABLE 23
A STATISTICAL SUMMARY OF THE RELATIONSHIPS BETWEEN THE EDUCATIONAL AND

OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKCON HIGH SCHOOL

STUDENTS AND THEIR INTELLIGENCE SCORES

Boys/Girlé.

9

df x“ )
EAL 6 17.75 <.01
EEL 6 20.28 <,01
OAL 6 33.02. <01

OEL . 6 15.13 <.05




- On the basis of the results obtained we must accept the hypcthesis
that educational and occupational aspirations and expectations of Yukon
high school students will vary with the intelligence quoctient of the
student. |

2.2 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls wiil vary dirvectly
with the leadership self-concept of the student,

The leadership self-concept waé measured by the student answering

a question which rated his own leadership ability as below average,
average or above average, Most of the students rated themselves as
average (80 per cent). The percentage in the above average group was
8 per cent and the below average group had 12 per cent as shown in
Table 24, Twice as mény boys rated themselves as high as compared to
the girls. The boys' group related significantly to occupational
expectation and the girls showed a weak relationship with educational
aspirations and expectations,.

TABLE 24

DISTRIBUTION OF SELF RATED LEADERSHIP SELF-CONCEPT AMONG
YUKON HIGH SCHOOL STUDENTS

Boys Girls Total
No. % No. % No. %
Above Average 31 (11) 15  (5) 46 ( 8)
Average 225 (77) 254 (82) 479 (80)
Below Average 37 (12) 42 (13) - 79 (12)

Total - 293 (100) 311 (100} 604 (100)
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~ On the basis of the datz from Table 25 the hypothesis that the
occupational expectations of Yukon high school boys increase with
their leadership self-concept has been accepted,
The other sections of the hypothesis in regard to boys' educa-
tional aspirations and expectations and occupational aspirations and
girls' educational and occupational aspirations and expectations are

rejected in view of the lack of significant relationships.

TABLE 25
A STATISTICAL SUMMARY OF THE RELATIONSHIP BETWEEN THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATTONS AND EXPECTATIONS OF YUKON HIGH SCHOOL

BOYS AND GIRLS AND THEIR LIADERSHIP SELF-CONCEPT

LEADERSHIP SELF-CONCEPT

Boys Girls
df 2 b s x2 p
EAL 4 8.06  N.S. 6 15,95 <.05
EEL 4 591 N.S. 4 9.78  <.05
OAL 6 445 NS, 6 3,70  N.s.
OFL s 20.47  <.01 6  7.66  N.S.

2.3 The educztional and occupational aspirations and expecta-
tions of Yuken high school boys and girls will be related
to the religious practice of the student.

According to the data of Table 26 only 16 per cent of the boys

and 34 per cent of the girls indicated they practiced the religion of

their family., While this might be indicative of a strong feeling of
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TABLE 26

THE DISTRIBUTION OF RELIGIOUS PRACTICE AMONG
YUKON HIGH SCHOOL STUDENTS

RELTIGIOUS FPRACTICE

Practicing Non-Practicing Total

No. % No. % No. %
Boys 48 (16) 232 (84) 280 (100)
Girls 103 (34) 196 {66) 299 (100)
Tetal 151 (26) 428 (74) 579 (100)

disillusionment on the pari of the students towards their religion,
it does not relate significantly to the vocational choice dimensions
under study. The data of Table 27 show no significant relationships
between religious practice and aspirations and expectations in either
group. As a result the hypothesis that the educational and occupa-
tional aspirations and expectations of Yukon high school boys and

girls will vary with their religious practice was rejected,.

Summary
The hypothesis that the educational and occupational aspirations
and expectations of Yukon high school boys and girls are related to
certain personal variables is accepted for the intelligence scores of
'

the students, It is also accepted that boys' occcupational aspirations

are related to their leadership self~concept. The relationship of the
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TARLE 27
A STATISTICAL SUMMARY OF THE RELATICHSHIPS BEIWEEN THE EDUCATIONAL AND
QOCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH SCHOOL

BOYS AWD GIRLS AND THREIR RELIGICUS PRACTICE

RELIGIOUS PRACTILICE _
Boys Girls

daf x? P af x? P
EAL 3 0.70 N.S 3 5.04 N.S
EEL 3 0.47 N.S. 3 5.9 N.S.
OAL 3 6.66 N.S. 3 3.77 N.S.
OEL 3 1,33 N.S5. 3 5.42 N.S.

leadership self-concept and the other vocational dimensions is not
significant, however, and no relationship was established between tlie
vocational dimensions and the religious practice of the students. A
summary of the relationships is shown in Table 28,

TABLE 28

A STATISTICAL SUMMARY OF THE RELATIONSHIPS BETWEEN THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON HIGH SCHOOL
BOYS AND GIRLS AND CERTAIN PERSONAL VARIABLES

Roys Girls

EAL EEL OAL OEL EAL EEL OAL OEL

Intelligence Quotient <. 05 <01 <, 01 <01 <. 05 <, 01 <«.01 «.01
Leadership Self-Concept N.S. N.S. N.S. <.01 <05 .05 N.5. N.S.
Religious Practice N.S. N.S. N.S. N.S N,S N.S. N.S. N.S




IV, FACTORS OF THE EDUCATIONAL MILIEU

Hypothesis 3.0 THE EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND

EXPECTATIONS OF YUKON HIGH SCHOOL BOYS AND GIRLS ARE RELATED TO CERTAIN
VARIABLES OF THEIR EDUCATIONAL MILIEU.

3.1 The educational and occupational aspirations and expecta-
tions of Yukou high schoel boys and girls are related to
course preferences and dislikes,

The subjects selected by the students were classified as
Humanities, Social Sciences, Sciences and Applied Subjects. There was
also a category for nc dislikes or preferences.

Subjects such as English, French, German, Music and Art were
trezted as Humanities. Geography, History and Economics were treated
as Social Sciences. The Sciences were Mathematics, Chemistry, Fhysics,
Biology and Science. The Applied Subjecis were those with a vocationai
aspect such as Home Economics, Woodworking or Automotive,

As shown in Table 29, almost 50 per cent of the boys expressed
a dislike for the Humanities while the girls showed an equal dislike
for the Sciences. The girls showed a strong preference for the
Humanities while the boys strongly favoured the Applied Subjects and
the Sciénces. Very few students had no dislikes or preferernces,

The data for Table 30 indicate nc significant relationships for
either course dislikes or preferences for the four vocational dimen-
sions. The data for the girls showed no relationship bétween course
dislikes and the vocational dimensions but showed a significant rela-

tionship between occupational aspirations and course preferences and



A SUMMARY OF THE COURSE PREFERENCES

TABLE

29

YUKON STUDENTS

AND DISLIKES OF

77

Prefercences Dislikes

Boys Girls Boys _Girls

No. % No. % No. % No. %
Humanities 59 (20) 140 (45) 143 (48) 59 (19)
Social Sciences 38 (13) 41 (13) 35 (12) 51 (16)
Sciences 83 (28) 43 (14) 81 (27) 164 (52)
Applied Courses 109 (37) 84 (26) 16 ( 5) 25 ( 8)
None 6 ( 2) 6 ( 2) 20 ( 8) L (5)
Total 295 (100) 314 (100) 285 (100) 313 (1608)

a weak relationship with educational aspiration and course prefer-

ences, Course preferences appear to be significantly affecting the

occupational aspirations of girls,

As a result, the hypothesis that the educational and occupa-

tional aspirations and expectations of Yukon high school boys and

girls are related to course preferences and dislikes was rejected.
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TABLE 30
A STATISTICAL SUMMARY OF THE RELATIONSHIPS BETWEEN THE EDUCATIORAL AND
OCCUPATICNAL ASPIRATIONS AND EXPECTATIGCNS OF YURON BOYS AND

GIRLS AND COURSE PREFERENCES AND DISLIKES

Boys Girls
daf x2 P df x2 P

Dislikes:

EAL 12 8.76 N.S. 8 8.78 N.S.

EEL 12 7.22 N.S. 8 5.43 N.S.

QAL 12 4.67 N.S. i2 9.59 N.S.

OEL 12 5.32 N.S. 8 8.16 N.S.
Preferences:

EAL 8 12.13 N.S. 12 23,59 <.05

EEL 8 11.26 N.S. 12 19.06 N.S.

OAL 12 16.31 N.S. 12 28.14 <,01

OEL 8 8.52 N.S. 12 9.49 N.S.

3.2 The educational and occupational aspirations and expect-
ations of Yukon high school boys and girls will wvary
inversely with the failure record of the student.

The respondents had been classified as those having no failures,

one failure, two failures, or three or more failures, The boys con-
sistently showed a higher failure rate than the girls as indicated

in Table 31. However, the general pattern of distribution of each

was very similar,
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TABLE 31

THE DISTRIBUTICHN OF FAILURES AMONG YUKON HIGH SCHOOL STUDENTS

Failures
Total
_;_None___ One L Two Respondents
No % No., % Ne., % No. %
Boys 171 (44) 77 (55) 32 (67) 280 (48)
Girls 221 (56) 62 (45) 16 (33) 299 (52
Total ‘ 392 (100) 139 (100) 48 (100) 579 (100)

The failure record of the boys sghowed a highly significant rela-
tionship with their expectations of education and cccupation and a
weak relationship with their educational aspirations as illustrated
in Table 32. The girls' failure record showed only weak relaticnships

with their occupational aspirations, The boys aﬁpear to be quite
realistic in their expectations of education and occupation in rela-
tion to their ability as indicgted by their failure record. The girls
do not appear to place as much importance upon failure record in their
eventual attaimment of an education or an occupation, Seventy-four .
per cent of the femdle respondents indicated no failures in their
course work, while only 61 per cent of the boys indicated no failure,

On the basis of the data the hypothesis that the educational and
occupational expectations of boys are related to their failure record
was accepted. However, the hypothesis that the educational and occupa-

tional aspirations and expectations of girls are related to their failure



record was rejected, These findings are taken as very slight support

for the general hypothesis,

TABLE 32
A STATISTICAL SUMMARY OF THE RELATICONSHIPS BETWEEN THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON

STUDENTS AND THEIR FAILURE RECCRD

Boys Girls
df x? P df %2 P
EAL 6 14,06 <.05 6 3.21 N.S,
EEL 6 . 21.05 <.01 6 7.45 N.S.
OAL ’9 . 14,24 N.S. 6 13.39 <.05
OFL 6 23.33 <.01 6 7.71 N.S

3.3 The educational and occupational aspirations and expecta-
tions of Yukon high scheool boys and girls will vary
inversely with the distance of their residence from school,

3.4 The educational and occupational aspirations and expecta-
tions of Yukon high schocl boys and girls are related to
the method of transportation to school, ‘

3.5 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will vary
inversely with the number of schools attended.

3.6 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls are related to
their residence while attending school,

These four physical factors of the educational milieu of the

students have been treated together because of their similarity. The

statistical tables have also been combined in Table 33,



TABLE 33

e

A STATISTICAL SUMMARY OF THE RELATIONSHIP BETWEEN THE EDUCATIONAL

AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON

HIGH SCHOOL BOYS AND GIRLS AND CERTAIN PHYSTICAL

VARIABLES OF THEIR EDUCATIONAL MILIEU

ot

Boys Girls
daf .x2 P af x2 P

Residence

EAL 4 5.10 N.S. 6 4 .89 .S,

EEL 4 7.10 N.S. 4 5,95 .S,

OAL 6 5.79 N.S. 6 -0.71 N.S.

OEL 4 3.00 N.S. 6 2,36 N.S.
Distance

EAL 6 6.12 N.S. 9 7.76 N.S.

EEL 6 4,35 N.S. 9 9.85 N.S.

OAL 9 11,94 N.S. 9 5.00 N.S.

OEL 6 2.59 N.S. 9 3.58 N.S.
Transportation

EAL 4 3.85 N.S. 6 2.90 N.S.

EEL 4 2,65 N.S. 6 2,46 N.S.

OAL 6 4,51  N.S. 6 1.17 N.S.

OEL 4 9.07 N.S. 6 1.06 N.S.
Number of Schools

EFAL 8 8.05 N.S. 15 7.93 N.S.

EEL 8 2,93 N.S. 15 10.49 N.S.

OAL 8 6.58 N.S. 15 12.04 N.S.

OFEL 8 1.32 N.S. 15 5.¢1 N.S
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The student's residence while attending school, the distance
from school, the method of transportation, and the number of schools
attended show no significant relationships to the educational and
occupational aspirations and expectations of Yukon high school boys
and girls. Of interest is the indication of mobility of Yukon fami-
lies with 19 per cent of the students having attended five or more
schools in their school career. Thié appears to have little effect

on their aspirations and expectations, The rejection of these hypo-

theses was indicated.

3.7 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will vary
directly with the teachers' encouragement to continue
school,

The respondents were given the same altermatives to answer as
they were under parental encouragement, The data from Table 34 show
over fifty per cent of them indicated no encouragement from their
teachers to continue schocl., Only 19 per cent felt they were given
strong encouragement to continue, This feeling of little teacher
encouragement appears to say that the teachers either are not involved
in the vocational choice process or do not agree with the philosophy
of keeping students in school as long as possible. 1In either case
it is not a hedlthy'sign‘for the vocational development programs of
the schools,

No.significant relationships are shown by Fhe data in Table 35
with any of the four vocational dimensions., The hypothesis that the
educational and occﬁpational aspirations and expectations of Yukon

high school boys and girls are related to their teachers’ encourage-

ment for continuing education was rejected.




TABLE 34

THE DISTRIBUTION OF TEACHER ENCOURAGEMENT FOR YUKON STUDENTS

Teacher's Encouragement

Strong Some None Total
No. % No. % No. %4 No. %
Boys 56 (49) 66 (56) 157 ° (46) 279 (48)
Girls 59 (51) 52 '(@4) 186 (54) 297 (52)
Total 115  (100) 118 (160) 343 {100) 576 (100)

TABLE 35

A STATISTICAL SUMMARY OF THE RELATIONSHIPS BETWEEN THE EDUCATIONAL
AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON
HIGH SCHOOL BOYS AND GIRLS AND THEIR TEACHERS'
ENCOURAGEMENT FOR CONTINUING EDUCATION

Bovys B Girle
df x2 P df x2 P
EAL 4 6.41 N.S. 6 3.82 N.S.
EEL ‘ 4 5.97 N.S. 6 6.23 N.S.
OAL 6 ©2.75 N.S. 6 10.15 N.S.
OEL 4 3.07 N.S. 6 10.80 N.S,

3.8 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will vary directly
with the degree of extracurricular participation,

The respondents were asked to indicate the extracurricular



activities in which they participated. They were then arbitrarily
classified as None, Low (one activity), Average (two activities) and
Above Average (three or more activities).

A large number of‘students (37 per cent) showed no extracurricular
activities as shown in Table 36. While this might not be unusual in
other areés, it appears large for the Yukon especially in view of the
isolation of the area, the need for activities to alleviate winter
boredom and the availability of extracurricular facilities. In gemeral,
the girls' group indicated a larger number not involved in extracurricu-
iar activities. At the same time, the girls' group had more whec were

above average in participation,.

TABLE 36

THE DISTRIBUTION OF EXTRACURRICULAR PARTICIPATION OF YUKON
HIGH SCHOOL STUDENTS

Extracurricular Participation

None Low Average Above Av. Total

No. % No. % No. % No. % No. %
Boys 94 (44) 156 (54) 19 (35) 9 (45) 278  (48)
Girls 121 (56) 131 (46) 35 (65) 11 (55) 298  (52)
“Total 215 (100) 287 (100) 54 (100) 20 (100) 576 (100)

on the basis of the data in Table 37, the hypothegis that the
educational and occupational aspirations and expectations of Yukon high
school boys and girls will increase with their extracurricular partici-
pation was rejected with the one exception being girls' educational

expectations.
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TABLE 37

A STATISTICAL SUMMARY OF THE RELATIONSHIP BETWEEN THE EDUCATIONAL
AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON
"BOYS AND GIRLS AND THEIR EXTRACURRICULAR PARTICIPATION

Boys Girle
df _ %2 P daf x2 P
EAL 6 6.89 N.S. 9 12.80 N.S.
EEL 6 8.44 N.S. S 21.89 <,01
OAL ' | 9 12.43 N.S 9 9.50 N.S
OEL 6 3.13 N.S. S 4 .95 N.,S.

TABLE 38
A STATISTICAL SUMMARY OF THE RELATICNSHIPS BETWEEN THE EDUCATIONAL
AND OCCUPATTONAL ASPIRATIONS AND EXPECTATIONS OF YUKON
HIGH SCHOOL BOYS AND GIRLS AND CERTAIN VARIABLES
‘"<OF THEIR EDUCATIONAL MILIEU

Boys Girls

EAL EEL OAL OEL EAL EEL OAL OFL
Course Dislikes NS NS NS NS NS NS NS NS
Course Preferences NS NS NS NS <.05 NS <01 NS
Failure Record <,05 <«.01 NS <.01 NS NS  <.05 NS
Distance from School NS NS NS NS NS NS N3 NS
Transportation NS NS NS NS NS NS NS NS
Residence NS s NS NS NS NS NS NS
Number of Schools NS NS NS NS NS NS NS NS
1‘33‘;’? Encourage-  we Ng NS NS NS NS NS NS
Extracurricular e pg §yg ys - NS NS NS NS

Participation
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Summary

The hypothesis that the educational and occupational aspirations
and expectations of Yukon high school boys and girls are related to
cerfain variables of their educational milieu was rejected. Only the
failure record of the boys affected their expectations, Course pre-
ferences éffected the girls' occupational aspirations_apd extracurricu-

lar participation affected their educational expectation level.
V. FACTORS OF THE COMMUNITY

Hypothesis 4.0 THE EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND

EXPECTATIONS OF YUKON HIGH SCHOOL BOYS AND GIRLS ARE RELATED TC CERTAIN
VARIABLES OF THEIR COMMUNITY OF RESIDENCE.

4.1 The educational and occupational aspirations and expecta-
tions of Yukon high school boys and girls will vary directly
with the size of their community of residence,

The data in Table 39 indicated that 6 per cent of the students

came from a rural area, 3 per cent from a village of less than 100,
11 per cent from a village of 100 to 500, 15 per cent from a town of
1500 to 2500, and 54 per cent from the city of Whitehorse, (See
Table , Appendix B.)

The distribution of the students from each of the various tyﬁes
of communities in each of the vocational dimensions was very similar.
Tn view of the extra effort required from students from smaller centres
iﬁ order to attend a high school one might expect to find a smaller
percéntage of these students enrolled in high school. This is not the

case, Statistics from a publication of the Department of Education of

the Yukon CGovermment entitled Y"Teaching in the Yukon" (1968, p. 18) show



TABLE 39
NUMBER AND PERCENTAGE OF STUDENTS FROM VARIOUS SIZES OF

COMMUNITIES IN THL YUKON

Size of Community . Number Percentage
Rural 36 6
Community of less than 100 17 3
Community of 100 to 499 63 11
Community of 500 to 1499 89 15
Community of 1500 to 2500 . 64 11
City of Whitehorse 320 54
Total : 591 100

that the total high school population of the Yukoﬁ is composed of 54
per cent from Whitehorse and 46 per cent from the other centres. The
same publication indicates that 48 per cent of the adult population
lives in Whitehorse and 52 per cent lives in the ppher areas. There-
fore the size ofvthe community has not appeared to affect the enrolment
in the high schools to any great extent. A possible explanation might
be that the smaller communities cannot offer sufficient jobs locally
and therefore the children must be sent out to school in order that
they might secure training for a reasonable 1iveiihood,

No significant relationships were found in the data for Table 40

and the hypothesis that the educational and occupational aspirations
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TABLE 40

A STATISTICAL SUMMARY OF THE RELATIONSHIPS BETWEEN THE EDUCATIOCNAL
AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF YUKON
BOYS AND GIRLS AND THE SIZE OF THEIR
COMMUNTITY OF RESIDENCE

Boys Girls
df x2 P df x? P
EAL 6 5.77 N;S 9 6.78 N.S
EEL 6 2.54 N.S. 6 2.92 N.S.
OAL 9 91.32 N.S. 6 7.69 N.S.
OEL 6 8.96 N.S 9 4.69 N.S

and expectations of Yukon high school students will vary with the size
of their community of residence was rejected,

The lack of significant relationships with size of community is
taken as important evidence that an unusual situation exists in regard
to vocational choice processes of students of the Yukon

For students from small isolated communities not to be strongly

~influenced in their vocational choice by the size and isolation of
their town or village means that something is motivating them to lcok
beyond their community for education and occupation, An apparent
reason would be the availability of financial resources for further
education and training. Along with this there could be the determin-
ation of the students from the north to carry out a decision made at

an earlier age. Once the student decided he was going to get an
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educétion then considerable effort and energy would be devoted to
achieving this end, Those students not wishing to proceed to a higher
level of education and occupation may have discontinued school before
reaching high school,

In view of the findings indicating an unusual situation further
examination of the data appeared warranted. These further consider-

ations are outlined in the following section.
VI. FURTHER CONSIDERATION OF THE DATA

Reality of Vocaticnal Choice

In an effort to test the educational expectations of the students
for reality of choice they were asked to indicate the specific occupa-
tion they thought they were going to attain, For each occupation
stated, it was determined whether it required a University, Teachers'
College, Nursing Training, Technical-Vocational, Business or no further
training. These categories were the same ones used to determine the
educational aspiration and expectation levels of the student. TIf the
educational expectation of the student was valid it would correspond
to the educational level required for the occupation chosen, - There-
fore the assumption was made that a significant relationship would
exist between the educational expectation level of the student and the
educational level required for the expected occupation; The results
were subjected to a Chi-square test and the findings indicated a strong
significant relationship (See Table 41).

This significant relationship was taken as an indication that

the students of the Yukon have a realistic idea of the level of education



TABLE 41

THE RELATIONSHIP BETWEEN THE ACTUAL LEVEIL OF CHOSEN OCCUPATION
AND THE EDUCATIONAL EXPECTATICNS OF HICGH SCHOCOL STUDENTS

df . %2 D
Boys : 9 249 .6 RGN 0 §
Girls 9 283 .88 < .01

required for the jobs they aspire or expect to attain,

As a further consideration the relationships among the four
vocational dimensions were examined., The assumption was made that a
high level in one of the dimensions would also indicate a high level
in each of the other dimensions., If this were proved to be true, it
could be taken as further proof of the reality of.the vocational
choice of the students. When the various relationships among the
four dimensions were examined by means of a Chi-square test it was
found that in every case a significant relationship at the one per
cent level was indicated (See Table 42).

These findingslére'taken as important evidence in support of
the theoretical basis of this study. High level aspirations do have
a relationship to high level expectations and low level expectations

are related to low level aspirations for Yukon students. As well,

the students are exhibiting considerable vocational maturity by gener-

ally relating their aspirations to their expectations. These significant
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TABLE 42

A STATISTICAL SUMMARY OF THE RELATIONSHIPS AMONG
THE FOUR VOCATIONAL DIMENSIONS UNDER STUDY

EEL TAL CEL OAL
EEL Sk < .01 < .01 < .01
EAL < .01 ke < .01 < .01
ORL - < .01 < .01 Sk < .01
OAT, < .01 < .01 < 01 Sk

relationships, then, are the types of relationships oné wculd expect
to find if the theory is true that the higher the aspirations, the
higher the expectations for education and occupation, The factors
producing high level vocational aspirations and expectations then

become the concern,

Relationships Among Various Important Factors Influencing Vocational

Choice

As evidepced by the results shown earlieriiﬁ.this chapter;vthere
appear to be very few significant relationships between the various
factors and the educational and occupational aspirations and expecta-
tions of Yukon high school students, Since many of these factors had
been shown to have strong influence on vocational choice in other parts
of Canada and the United States, an attempt was made to determine if a
similar lack of relationships existed among the various factors them-

selves., 1In this way it might be possible to determine if a unique



situation existed which extended further than the relationships with
the four vocational dimensions under study. It had been mentioned
earlier that the generous financial aid for all Yukon high school
students might be precducing exceptional results, Therefore pessible
agssociations among soclo-economic status, intelligence, parental
educational level, parental occupational level, and 1eadersgip self~
concept were tested by means of Chi-square (See Appendix B for complete

results), A summary of the relationships is shown in Table 43,

1, Socio~economic Status showed no significant relationship to

the four vocational dimensions but, when examined in regard to the
other factors, the results pointed out a relationship pattern which
would be quite natural in other parts of Canada and the United States.
It related significantly at the one per cent level with intelligence,
ethnic background, size of community, use of motorized vehicles,
father's education level, and mother's education level,

The strong relationship of SES to ethmnicity is probably the
result of the presence of the depressed Indian group. A weak relation-
ship at the five per cent level is indicated with the leadership self-
concept.of the student as well,

These relationships would tend tc support the idea that some-
thing has lessened the impact of the socio-economic factor on the
vocational choice process of the Yukon students., Perhaps the low SES

families can now realistically encourage their children to have high

o]

spirations and expectations because they know money is available for

training and education and the chances of high level occupations are




TABLE 453

£ STATISTICAL SUMMARY OF VARIOUS RELATIONSHIPS
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AMONG THE FACTORS STUDIED
Father's Mother's Father's Fail Ethnic
SES I1.Q. Ed.Level Ed.Level Occ, Rec, Origin
Intelligence <.01 <.01 )
Leadership
Self-concept <,05 <.05
Ethnic Origin <.01 <«.01 <.01 <.01 <,01
Failure Record <,01 <,01 <, 01
Extracurricular
Participation <.01 <.05 <.01 N.S.
Size of Community <,01 <. 01 N.S. <.01
Use of Vehicle <,01 N.S. N.S N.S
Father's .
Encouragement N.S N.S
Mother's
Encouragement N,S,
Father's Educ,
Level <. 01
Mother's Educ.
Level <.01
No. of Schools N.S. N.S.

now real, Perhaps the involvement with other levels of SES has lessened

the reluctance of low level families to have their children move into

other levels,
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2. Intelligence Quotients showed a strong relationship with

SES. The lack of an experience background in the low SES families
would certainly account for a poor showing on intelligence tests,.
This is further indicated by the strong relationship between intelli-
gence and. ethnic background. Those with a Native Indian background
are located at the lower end of the intelligence spectrum. (See
Appendix B, Table 70 T ). Just as pertinent is the relationship bet-
ween intelligence and the siée of the community. This points again
to the experience background of the student,

The fact that the rated intelligence is relating in a usual
manner to the other factors leads to the conclusion that the apparent
unique situation does not extend beyond the vocational checice dimen-
sions,

3, ©Parental Education Level, ©Not only did parental education

levels relate to SES as previously mentioned, they also showed signi-
ficant relétionships to ethnic origin, failure record, and extra-
curricular participation. Again this seems to follow much the same
pattern as in other areas and it must be concluded that the parental
educational levels relate to the various factors in a usual manner,

1

4., Parental Occupational Level, Father's occupational level

was the only one examined. It showed strong relationship with the
student's I1.Q., ethnic backgrcund, failure record, extracurricular
participation, and the size of the home community. Aga?n this is not
an unuéual pattern,

5., Conclusion, The results of this examination cf the relation-

ships among the various factors do mot point to an unusual situation,




el
[

1

The socio-economic status of the students related significantly to

factoré such as their intelligence quotient, parental education levels
and size of community, Their parental education levels related to
their ethnic origin;, failure record and extracurricular participation,
Their father's occupation levels related significantly to their
intelligence quotients, ethnic origin, failure record, extracurricular
participation and size of community, Mowever, no significant relation-
ship was indicated between their sccio-economic status aund their
parental encouragement. The conclusicns drawn from this information
indicate no unusual relationships among the various factors, An
unusual lack of relationships occurs only between the various factors

and the four vocational dimensions,
VII. SUMMARY

The findings have shown that, of the factors examined, intelli-
gence scores, and parental encouragement have the strongest influence
on the educational and occupational aspirations and expectations of
Yukon high school boys and girls, As well, the leadership self-concept
affects the occupational expectation 1evellof boyé and the.failqre
record affects their educational and occupational expectation 1e§els.
The girls' educational expectation level is affected by their extra-
curricular participation and their occupational aspirations are
affected by their course preferences. On the basis of these few signi~-
ficanﬁ relationships, the general hypothesis that the educational and

occupational aspirations and expectations of Yukon high school students




are influenced by certain selected factors in a manner similar to other
areas of Canada and the United States has bcen rejected,

Further considerations oﬁ the data have indicated that the
relationships among the factors studied are similar to those of other
areas. These considerations also present evidence that the students
of the Yukon are displaying considerable vocational ﬁaturity in their
development,

A cémplete summary of the findings on the individual hypotheses
will be presented in the final chapter along with a summary statement

of the study.




CHAPTER V
SUMMARY, CONCLUSIONS, AND TMPLICATIONS

I. SUMMARY

‘

Theoretical Framework

The concept that the vocational choice process is developmental
and continucus has been utilized as the basis for this study. The
individual's vocational deveiopment begins at birth and continues
through a number of phases which can be identified, He progresses
from one phase to another on the basis of envirommental and inherent
factors which influence his daily life., These phases are defined as
the growth or fantasy period of childhood, the exploration or tenta-
tive period of adolescence, and the realistic pericd in which the
establishment, maintenance and decline of a vocation occur. The focus
of attention in this study was on the possible influencers of the
individual's educational and occupational aspirations and expectations
during the tentative or exploration stage of adolescence,

As an individual matures, he begins to formulate a concept of
self.which he tests in a number of ways. This concept has to do with

“the role he sees himself fulfilling and is influenced by the role
models he selects. He may test his concept by adopting certain
behavicur patterns and his success with these will determine whether
or not he proceeds any further. If the results are unsgtisfying the
role will be rejected and his seilf-concept modified, Those roles
which Have vocational relevance will influence his vocafional develop~

ment according to liis enviromment and personal resources. These have




98

particular importancé at the period of time when the adolescent begins
to consider his fufure seriously, The acceptance or rejection éf them
will help determine a pattern or tendency toward a life style which
will be reflected in the vocational aspirations and expectations he
develops.

The personal resources and the environment of the adolescent will
be crucial to the dévelopment process. They will influence the kinds
of roles he is going to find acceptable and therefore will be important
in his formulation of a consistent self-concept. The factors which
appear to be most important are personal factors such as intelligence,
attitudés, interests and values; family factors such as socio-economic
status, ethnicity, religion, parental educaticn level, parental encour-
agement, and parental occupation level; factors of the educational
milieu such as teacher encouragement and school environmentj and
community factors such as size, These factors do not affect the indi-
vidual in a uniform manner., Indeed, they may not only vary in their
total effect on the individual but their relative importance will vary
from area to area,.

The vocational process is affected by the vé1ues, nééds, étti—
tudes and goals that the individual develops as a result of his role-
playing and personal experiences, His role-model will lead him to
adopt certain behaviour patterns in appropriate situations and in this
way his self-concept will become clearer. Social forces and the
expectations of others will also play a part in causing differential

aspirations and expectations between various .individuals,
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This study attempted to identify facters which had significant
influence on the woceational process of Yukon students, It had been
theorized that the personal resouirces and environment of the adoles-
cent are crucial to the vocational development process but that the
factors influencing the personal resources and environment may vary
in their effect from area to area. If this is true what factors are
influential in the Yukon? Do the pecularities of the area produce a
new set of factors? These are some of the practical aspects of this

theory of vocational development which motivated this study,

The Problem

The purpose of this study was to examine the influence of certain
factors on the educational and occupational aspirations and expectations
of high school boys and girls in the Yukon, These factors had been
chosen with the idea that most of them had shown ;ignificant relation-
ships to educational and occupational aspirations and expectations in
other parts of Canada and the United States. An attempt was to be made,
on the basis of the significant relationships discovered, tc determine
if an unusual situation existed in the Yukon., The excellent financial
aid program for further study and training was listed as a factor which
could possibly be cgeatiﬁg a good deal of distortion in the usual voca-
tional development process, as was the forced intimacy of different

socio-economic levels in the small frontier communities.,

Methodology

As a result of the review of litevature, the important predictors
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of wvocational aspirations'and expectations had beern outlined as socio-
economic status, intalligence, self-concept, parental cccupational and
educational status; parental and school encouragement, and the size of
the home community. Other variables which showed predictive ability
in certain areas under certain conditions were also included, These
were ethnic background, religicus enviromment, and school environment,
The questionnaire employed was similar to those employed by a
number of previous studies iﬁ Canada. It contained two sections., One
consisted of Haller's Occupational Aspiration Scale. The other section
allowed the collection of information on the varicus factors deemad

important influencers of vocational choice and a variation of Sewell's

method for determining educational aspirations and expectations,

I1. FINDINGS AND CONCLUSIONS

Hypotheses

1.0 Hypothesis 1.0 predicted the existence of relationships
between educational and occupational aspirations and expectations and
certain family variables. Only one of the family variables selected
showed a significant relationship. Family factors as a whole are
therefore not a major determining factor in the vocational aspirations
and expectations of Yukon high school students. Such family factors
as ethnic background, religious background, parental education level,
parental occupation level, home situation and family socio-economic
level are not major predictors, Only parental encouragement showed

significant relationships with the vocational dimensions under study,
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2.0 Hypothesis.Q.O stated that relationships existed between
educational and occcupational aspiratiocns and expectations and certain
personal variables, A strong relationship was indicated with the
intelligence scores of the students, The leadership self-concept
related to boys' occupational expectations,

- 3.0 Hypothesis 3.0 predicted a relationship between educationsal
and occupational asﬁirations and expectaticns and certain variables
of the educational milieu. The only relationships indicated by the
statistics were between the boys' failure record and their educationszl
and occupational expectations, the girls' course preferences and their
'occupational aspirations and the girls' extra-curricular participation
and their éducational expectations, No relationships were shown with
teacher encouragement, number of schools attended, residence while
attending school, transportation to school, distance from school, and
course dislikes, The conclusion reached is that factors of the educa-
tional milieu do not generally affect vocational aspirations and expect-
ations of Yukon high school students.

4,0 Hypothesis 4,0 predicted a relationship between educational
and occupational aspirations and expectations and.certain éommunity
variables. The one variable examined, community size, showed no signi-

ficant relationship.

Conclusions
As a result of the statistical treatment of the data it was
concluded that intelligence and parental encouragement were the major

influencers of educational and cccupational aspirations and expectations
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of Yukon high school students., The failure record was also indicated
as a féctor affectiﬁg boys' educational and occupational expectations,
while their leadership self-concept related to their occupational
expectations, Course preferences and extracurricular participation
related to the girls' occupational aspirations and educational expect-
ations respectively, This was concluded to be an unusual situation
because of the absence of such majer predictors as socio-economic
status, parental occupational and educational levels, size of home
community and school encouragement.

Further tests applied to the results to determine if an unusual
pattern of associations existed among the factors used in the study

Lo

were negative, On the basis of the significant relationships shown
among a number of the major variables such as socio-economic status,
intelligence, parental educational and occupational levels and parental
encouragement it was éoncluded that a situetion exists in these relation-
ships which is similar to that typified by the studies in the review of
literature,

A further conclusion deals with the Indian students attending
high schocl in the Yukon. 1In spite of strong sigﬁificant relationships
between ethnic background and the variables such as socio-economic
status, intelligence, and parental educational and occupational levels
in which the Indian student tended to occupy the lower levels, no
significant relationships were discovered with regard to the four
vocational dimemsions, The cecnclusion has been made that most of the

nfiuence of the various factors on the vocational choice of the Indian

et
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students has been dissipdted by some unusual force or forces. The
study str«= - suggests that the financial aid supplied by the Iandian
Affairs b .. .n has considerable impact in this regard.

"The general hypothesis that levels of aspiration and expectstion
for education and sccupation of high school students in the Yukon are
influenced and affected by certain factors in a manner similar to
students éf other areas of Canada and the United States is rejected.
The conclusion has been reacﬁed that an unusual force or forces acts
on the vocational choice process to produce a unique situation in the
Yukon, There is strong support for the idea that the socio-economic
factor has lost much of its impact on the vocaticnal dimensions and
that this is one of the reasons for the unique situation, The contri-
bution of other factors such as isolation aﬁd pioneer spirit to the

“uniqueness of the Yukon are yet to be comsidered. Further study is

required before definite conclusions can be reached.
III. IMPLICATIONS

For The Yukon

The findings that the student assistance policies of the Yukon

. Territorial Govermment and the Federal Government are producing unique
and important results implies that they should be continued and expanded
where possible, If further research authenticates that the low ievel
socio-economic status background of the students does not necessarily
mean low level aspirations and expectations, an important avenue of
“attack.on the problems of disadvantaged groups in the Yukon would be

opened,



The indications that within the bounds imposed by intelligence,
the parental encouragement a student receives is the major influencing
factor on vocational aspirations and expectations is valuable inform-
ation which should be made known to the parents of the area., At the
same time the knowledge that students are influenced very little by
the present encouragement of their teachers might motivéte a concerted
examination of the vocational guidance programs presently in effect
with a2 view to increasing the effectiveness of the role of the school
in the vocational choice process.

The study also indicates that students with Indian backgrounds
are aspiring o high school education in a manner similar to students
of other ethnic backgrounds. In spite of the fact that they occupy
the lower ranks of the socio-economic and intelligence scales, they
still have similar aspirations and expectations. At the same time,
students from smaller centres appear to have similar aspirations and
expectations to those of their counterparts from Whitehorse,.

A major implication of fhe study for educators of the Yukon would
be the indication that a unique situation exists for vVocational choice.
This could imply that further aspects of the education proceés are
"unique as well and a good deal of caution should be exercised when

applying conventional remedies to problems which exist,

For Research

The main implication for further research would appear to be that
the factors commonly believed to affect vocational choice can be strongly

distorted and their influence ercded by certain pressures, The existence
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of this unique situation would imply that a good deal of research
should be directed toward the study of the effects of financial incen-
tives on vocational aspirations and expectations., The existence of a
situation where low socio—econémic groups do have high aspirations

and expectations on a similar basis to other socicv-economic groups
should certainly warrant a good deal of examination.

Séveral other questions present themselves for further consider-
ation, The forced intimacy of the various soccio-econcmic groups of
the frontier communities may alsoc be reducing the effects of socio-’
economic status, Those of low level socio~economic standing may not
find the higher level so forbidding because of their close association
with its members., Also the apparent low secondsry enrolment might
mean that only those studenits from low socio-economic levels who have
considerable motivation are actually proceeding with secondary educa-
tion,

A word of caution must be repeated with regard to the aspirations
and expectations of girls. Considerable work is required to authenti-
cate and validate an instrument which will yield a higher reliability
in measuring these vocational dimensions for girls.

Finally, the unique situation existing in the high schools for
the Yukon pfovides an amazing opportunity for further solutions to the
multi-faceted problem of low level aspirations and expectations of
students from low socio-economic groups, This study has shown that
the tendency for low level socio—eponomic groups to have low aspirations
and expectations can be strongly influenced and changed, The suggestion

has been made that within the comnstraints of intelligence and parental
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encouragement, the réduction of the impact of the sccjo-economic

factor by provisicn of economic assistance for educational and occupa-
tional training can result in low socioc-economic students aspiring

and expecting to obtain high level vocations on the same basis as

high socic-economic students. This is an obvious topic for further
study, Whether or not the forced intimacy of the various socio-econocmic
groups is relevant Eo the situation is also a matter for further
research, Perhaps it is sufficient to say, at this point, that a
situation exists where low 1ével educational and occupational aspira-
tions and expectations do not presuppose the high probability of a low
level socio-economic background. The task is now to identify in detail
the pressures or forces which have resulted in this extraordinary facet

of living in the Yukon,
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Hoe

Naie

tiome Addross
{(PLease show address waerec

vou norwally live vhen

with your parents)

DenoolL

urade Date

Course « '

(dcademic, Industrial,

fome sgonomics op

voilsereiall .

Directions
1. this questionnaire deals with your faally background

and your attitudes to verious ococupations and eduvcation.
Please ansuer each queshion as besth vou cane

2, If you do not understand any itew, please have the
person glving you this forw explaln it to you.
bo Solect only ONE responge to eaeh question unless the

irections witih the guestion spocify btherwise;

4, A1l information supplied by you is strietly confidendial
but it wmay be very useful in establishing an overall piloture
of the attitudes of Yukon students o occcupations and education. -

5. -  Yopur co=operation in completing thls questionnaire is
- greatly appreciateds
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iftoen
sixteen
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e¢lghteen
ninctecn
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_btventy or over

) 1. lale

) 2, Fema le

3o iy ethnic backyground, that isy the race or
people from which my fa ther or his male
anccestor came from iss
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American
Ieelandic
Native Indian
oritish

French

German
Scottish
Russian
Ukrainian _
Other (specify)

relizion into which I vas born is:
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2.

@

Anglican

Ukrainlan Catholic

Greek Orthodox

Jewish '

Iutheran

Lennonite

Rowman Cathelic
Unitiarian :
United Church of Canada
Presbyterian

Other (specify)
None

actively practising a relizlon

I do
I do not
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make my rezular home with:

my own parents
onc parent only
step parents
grandparents
other reclatives
independently
Otheor (speeify)

7. While I am attending school 1 make my howme

with wy parents
at & hostel-

at a private home where I pay board
Other (specify)

in open country away from a town or
villagze

in a villagze under 1Q0 population

in a village of 100 to 500 populatinr-
in a village of 500 to 1500 population
in a town of 15Q0 tq 2500 pgpu;aticn
in a town of more than 2500 population

9, 4bout c.r, motorbike, skidoo use

6@, I
() 1.
() 2
() 3.
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() 1.
() 2
<) 3
() Yy
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() 2
() 3
()

I own a car, motorbike or skidoo (under-
line which ones)

I regularly use parents - @ar
-~ motorbike
-~ skidoo

I sometimes use pargnts -~ car
= motorbike
= skidoo

I have no access to a = car
= motorbike
= skidoo
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() 1,
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3o
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repeated a‘Complete grade (check more
than onc if nocessa ry..

never

in primary school (grades 1 to 3)
in intermediate school (gradcs 4-6)
in junior high school (s rades 7-8)
in senior hijh school (;rades 9-12)

had a
grade
grade
gradc

zrade

I have never driven a car

vass
one
two -
three
four
five
six

one
tiro
three
four
five

distance I live from school is:
under one mile

one to three miles

four to ten milesg

eleven to twenty miles

morce than twenty miles

driver's licecnce sinces

cd Juaring gradng
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16,

170

18,
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Eo reach school dailj L generally
() 1o walk

( ) 2, take a school bus

e« blcycle

have regular car rides

()3
()
() Other (specify)
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At school uy three favourite couroos, 1n order
of preference arcsi

L. o
26 :
30 - —

At school the threc courses L dislike most, ir
order are:
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2 O st s o oo bk - 4 At 10

30

I take part RiéuULasLY in the following extras
curricular activities (check more than one if
applicable)s

( ) 1. student government

) 2, school paper

) 3¢ sports

) 4% L=H club

) 5., other (specify)
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() 6, ilonc

Compared -with most others in my class, nmy
lcadership ability iss

( ) 1. greater than avcrage

( ) 2. average

( ) 3. less than average
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As to workinz outside of school:
(check more than one if applicable)

() 1¢ I sometimes work at hoas

( ) 2. I have regular work duties at home
( ) 3. I sometimes work away from home

( ) 4 I resularly work away frow home

( ) 5¢ I have no vork duties except school

#s to swumer caployment for which I am paids

() 1. I work full-tiue cvery suimer .

(() 2o I work part-tiue every swler

( ) 3., I work souc SUlMers ,
(') %, I have never been euployed during sumaers

Most of my friends now:

() 1. Are also attending high school
() 2, Have graduated . from high school
( ) 3. dave quit school

vy BT FRISHD is noue

( ) 1. Attending high school

( ) 2, Attending technical-vocational school

( ) 3. Attending university '

( ) Y%, Graduate of high school and vorking
full-tiuwe

( ) 5. draduate of high school and working
part-tiuac

6. wuit high school and working fill-time

7. <uit high school and woriking puort=tise

8, Graduate of high school but out of work

9. uit high school but out of work

NN SN N
v . A

Ly best friend's gresent occupation is: (e»ge.
student, wechanic




25, After high school, way plans for gducation are:
(eheck wore than one if applicable)

( ) 1. University specify course.wawﬁw,“w«»mma)

( ) 2, Technical-vocational school (specify
coursc

. lTeachers college
psusiness collge

k<]

Nurscs ITraining
. other (SPSCIFY) .. ...

-3

TN TN TN N N

) 3
) N
)9
) 6
) 7. no further cducation

26, low, suppose L yere_free fo chopse, my plans
for education would be: (check nore than one if
applicable) _

( ) 1. University (speeify course )

( ) 2. Technical~-vocational school (specify
corrse

3., Teachers College

L, susiness College

5. urscs Training

6, other (SPuCIlEY) e
7., no further cducation ‘

TN N N NN
L S N =

27 . In regard to iny choice of occupations
( ) 1. I have given 1t uuch thought
( ) 2. I have given it some thought
( ) 3, I have given it little thought
( ) %, I have ziven it no thought - |

[

exes

28, I expeet my lifetime occupation will bes




296

30.

31,

32,

TN TN S TN TN N e

-8 -

Concerning my education, my teachers at school
generally haves

()1,
() 2.
() 3

() ks
()5

strongly encouraged me to continue
given me some encouragement to continue

encouraged me to work after graduating
from hizh school

encouraged me to qult hizh school and work
never said much about it

Conecerning my education, my father has:

()l&
()2
() 3

() b

)5,

strongly encouraged me to continue
given me some encouragement to continue

encouraged me to work after graduating
from high school

encourazged me to guit high school and work
never saild much about it

Concerning my education, my mother has:

() L,
() 2
() 3

) b
)

¢
()5

strongly encoura ged me to continue
given me some encouragement to continue

encouraged me to work after graduating
from high school

encouraged me to guit high school and worl
never said much about it

iy father's education was:

) 1.
) 2,
) 3.
) k.

@

N e e
~3 O\
®

[+

less than grade 5

grades 5 to 8

some high school

graduate of high school
some university

graduate of university
postgrad university studies

118



@ 9 =

33 iy mother's cducation was:

1, less than grade 5

2. grades 9 to 8

'3, somc high school |
4, graduate of hizgh school
5, some university

6. graduate of university

7. postgrad university studies

34, iy father's job is:

35, I believe that my father's Jjob is:
() 1. a very good job
() 2. a fairly good job
() 3., not a good job

- 36, The number of older brothers and sisters I have is:
0. none | o ‘
l. one

2, Two

3, three
4, four
5, five

6. above five (specify)

i

PN TN SN TN N N N
S N SN SN N N SN

37, The number of younzer brothers and sisters I have is:
0. nonec ' ' .

1. one

2o two

3. three

. four

five

. above five (specify)

o

PN TN TN N N N N
L . " SV N

N
5
6




38,

39

404

41,

w10 =

119
The number of my brothers and sisters who
graduated fron hl”h school iss
) O, nonc
L. one
20 two
3¢ Ghree
4, four
5 five

-

6o, abave five (specify) ___ .

(
(
(
(
(
(
(

N N " A W W

The number of my brothers and sisters vho quit
high school before graduating is:

( ) 0. nonec
') 1. one

) 2, tuo

) 3, thrce
) 4. Tour
) 5. five

) 6, above five (speeifly) .

- e s T

The nuaber of wmy brothers and sisters who have
attended or arc now attending university iss

( ) 0, none

() 1. onc

() 2. tuo

( ) 3. three

( ) Y% four

()5, five

() 6. above five (specify) ___

‘The nuwaber of umy brothers and sisters who have

attended or arc novw attending technicale=vocational
school iss

( ) 0, none

1. one

2 two

3ovthree

Lo four

5. five

5. above five (specify)

NN N N N N
S N N N N N




L2,

43,

45,

46,

-

- 11 -

The nuaber of glder brothers and sisters who have
attended or are nov attending other cducational
ipnstitutions.

(Specify which Institutions) oo

s = s . e . (SR e B i s o i e

) 0. nonec

1. one

2s two

3. thrce

4, four

5, Tfive

6. above five (specify)

NN N AN N

SUPREN . -

The nuiber of wmy brothers and sisters who are living
with wmy parcnts 1353 ' ’

( ) 0, none
l. one
2, two
3. thrcc
b, four

) 5. five

TN TN SN TN N N
R R T S

) 6. above Tive (specify)

The total nuwber of persons who llve at my parents’
home, including wy parents, iss (sPucIiY)

riy parents' home iss
( ) 1, ouncd by thea
( )2, rented by thea

ot including bascments, bathrooms, porches, closets,
and halls, the nuiboer of roo.as in @y parents' house is:

() 1. three

( ) 2, four

( ) 3, five

( ) 4, six

( ) 5, above six (specify)




)_‘."7 o

48,

- 12 =
120

The construction of my parents! housc i3
() 1. brick

2., stucco

3. painted fyame'

L, unpainted frane .

5o other (8pecify) e oo S

TN NN N
S N N S

kind of refrigerator uy parcnts' haye is:
1. gas
2, clectric

—
P
o

3. ice

Y. none

:;%905uy‘parents have running water in thein houses

o so,

() 1. yes
() 2, no

1ﬂyvparcnts take a daily ngwspapers:

() 1. yes

51:

() 2, no

| "y parents have elgetricity in their house
() 1. yes
()2, no

Hy parents have_é radio

() 1. yes
() 2. no |

vy parents have a power washing pachine:
()1, yes : ' )

( )2, no

Iy parcnts have a record playcr:

() 1. yes |

()2, no

hy parents have a televisian:

() 1. yes
()2, no




56,

57,

58

594

60,

- 13 =

ry parents have a telephones

() 1. yes

() 2. no

viy parents have d car (other than a truck):
() 1., yes, one L

() 2, yes, two

(() 3. no, nonec

(IE parents own a car)

~The model, that is, the year of the car is:

( ) 0., 1968-1969 -

() 1. 1962-1965

()2, 1959-1961

() 3. 19956~1953

() % 1953-1955

() 5. Dbefore 1953

(;g parcnts own other motor vehicles, such as a
pickup truck)

SPACIFY

LR P s < s e dreme

In my opinion, the threc most comuon reasons for
guitting high school before graduation are:

1.

2.

L e R U A e o

3, -
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To the teacher: Practice questions & and i are to be
: read aloud.

Praetice Question 4.

Practice QYuestion 3.:

Of the jobs listed in this question
which is the pfsl OWit you are RLALLQ
SUnd YUU Csd Gal when your FOiral;
2ol 10 15 OV

AL tlatehmaker
A2 Senator
A3 Public relations man
Ak Diteh digger
A5 News-stand operator
Aeb Seautielan
A7 Fireman
A,3 soxer
A0 Secretary
- A10 ripvie Star

Of the jobs listed in this que%tion
whieh ONE would you choose to have

[Rie=ree)

“when Zou are 30 _Yfags OLL, if you

were EFgfa L0 HAVE ANX of then you
w1sned)

B.1 Iile Clerk

B.2 . Steeple Jjack

Be3 e loor walker in a store

Bol ambassador to a foreign
country

Be5 ﬁrocery clerk

3.6 Wrestler

B.7 ___iursc

Be8 T.V. sports announcer

569 Forest rangor

810 rusic teacher

PLBASE NOTH TUERE IS A SEPARATE COLUMN FO& BOVS AND GIRLS
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No,

WAL - .
( Pleasc Print)

5CL00L ~

GRAD A ' Divga

PARY 11
L8 TRUCTIONS
l. Be sure to wrilte your name and today's date in the
spacecs above,
2, This set of eight questions concerns jobs.

3¢ Read BaCH QUeslIOl carefully. They are not always
the same, : ~

bk, YOU AR TO CHECL CHE JOB IN BACH UosTIUN, wAKE SURE
IP IS IHd BESLT AUSWER YOU CAL GLVit 10 TS Uis FION,

5. Answer cvery question. Do not omit any.

6, If you not know what one of the jobs 1is, just
ignorc ite

7. On the next paze there arc two practice qﬁestioné which
we shall now try. '

(furn to page 2)
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. 3w

uestion 1. Of the jobs listed in this question, which is
' th‘QH&&H.aM you are idalLiy sUdd iUU Cagi Gl
when your rOm.al, soLUnTIO0 15 OVE7™
GIRLS BOYS
Commercial artist _ Yol . Helfarc worker for a Territorial
' dovernaent ~

viember of Parliement_ 1.2 e eei@ibor of Parliasent

Supreme Court Judge____ 1.3 . Supremse Court Judge
Dietitian S e Yo . _Sociologist _

Dressmaker_ 1.5 - 11ling station attendant
dousehold maid _ 1.6 e Vi ght watehuan

Photographer e l 7 mmm__ﬂﬂn;_wPoliceman

Telephone operator ___ 1.8 .__ ... .. Corporal in the Aruy
Sténographar e la9 — acsricultural Reprcesentative
Lawyer L 1.0 o . Lauyer

yucstion 2. Of the jobs listed in this question, which
Yu would you choose if you were bi““ EKS)
C:i0Uby a:% of then you wished when your
) . .ﬁO.LLL..A.LI a.xUlJbl.L.LIU.L .l_k) OVJ..I[{H
- GIRLS . 40Y9
Bakeshop worker 20l o S1inger in a night club

Chemist 2.2 enber of the board of derC{OLu

B ke e s

A 2 s o S S A 20

of a largc corporation

Cashier in a store____ 2.3 . Hailroad conductor

Typist e 20 dailroad cnsineer

Office elerk ____ 209 . Undertaker

Physician (Doctor)_ 2.6 _____ . . _ Physician (doctor)

Cloths presser 267 e Llothes presser in a laundry
Journalist _ 2.8 _ sanker h

Librarian 209 ... _.Accountant for a large busincss
Hilliner (Hatmakor) 2,10 __ —w-lachine operator in a factory




Question 3.

‘ GIRLS
Bagketemakoer

Jeweller
Newspaper editor

Kindergarten teacher _

Scientist
Bookbinder

S TR

Of the jobs listed in this question which is
the uéol OMi you are gfuaLLY sUisd YOU Gl Gl
when your IOginl @oUCarTon Is OVig?

: BOYS

Playground director _.
Fish Canner
Actress

Chiropractor o .

Question M.

3.1 Dock worker

3¢2 oo Ouncr-operator of a lunch stand

3.3 Public school teacher

3.k Trained machinist

365 o .Sclentist

3.6 . Tuberjack

3.7 Playzround director

3.8 shocshiner

39 o Ouner of a factory that cuploys
about 100 pcople

3610 o _Dentist

Of the jobs listed in this question, which
Qi would you choose if you were Huusd L0
CHUus L WY of them you wished when your
FORLAL SDUCATION TS OVal?

GIRLS BOYS
Restuarant waitress__ M.l Restaurant waiter
Forewoman in a factory4.2 ... _flectrician
Canvasser 4.3 Truck driver
Physieiash Lok Chemlst
Glove meker “.5 . .. ._Street sweepocr
Metallurgist .6 . College profossor
Elevator operator . Y7 __..Local official of a labor union
Graduate nurse 4.8 Building contractor’

| 4.9 ______Tpavelling salesuan for 4

Window decorator

Artist

wholesalc concern

4,10 ________aArtist who paints picturcs that
are exhibited in galleries




-5 -
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Juestion 5. Of the jobs listed in this question, which is
' the sl Ond you are fdaliy Sunsd YOU Cin idaV.s

by the tiac you arc 30 _Yoho 0u07

) GIRLS BOYS

dotel maid . o 50 e __idner

Post.iistress, 9602 _sail curricer

County Court Judge_ __ Je3 o ... .. ‘tounity Court Jud_c

Biologist 5ol e i0londst

Practical nurse_____ 5.5 ___ ... _darber

Dental assistant 566 i Official of an intcrnational

[

Labor union

P P W)

Janitor 567 Pruy Store clerk

wchool teacher neporter for a daily nowspaper

s
o e o G AL o oot N, i it

e APOVincial Preaicer

b
Provineial Ire.aier e
Statlistlceion 5

T b e,

7
010 . ... _wuclear physicist

Question 6, Of the jobs listed in this quescion, which QOundg
would you .choose to have vien you are 30
lJ—uli\O ULJU _J,L ]O'Ll rerao J_.L\.Lu_l ..L\, ipd ¥ oay -LLH_L Of
them ) you w1shed’

GIRLS 30¥S
Cleaning woman 6.1 o Janitor
Directeor of adult 02 _..ead ol a department in
cducation provincial :jovernuent

University professor_ 6.3 ________ __Cabinet weuber in the federal
Jovernnent

Amsician in a symaphony orchestra

LY
o
-

smsiclian

A v—— .

°
A2

Packer in a factory__ Carsenter

A A . D e § . 8 I

Optician__ o 64C . {lork in o store
Scamtress o uiner
Psycholosist B Psycholozist

oy O O ON O ON
&
~J

sanager of a small store in
a city
Laboratory techniclan_6.10 ________ Radioc announcer

Comptometer operator_

o
N

At s et % o by ke




o

yuestion 7. Of the jobs

is the B34 0
Card uaVa hy the tiwe you

6 -

1isted in this question, which

i you arc Realny sue YOU
arce 0 Y.ladS QLD?

-y
1%

; R R ST
Hayor GLALS 7.1 . Mayor of a large city L0
Textile finisher 762 i1k routc man
tmsic teacher 763 2 baptaln in thce aray
‘Baby sitter 7N . tarbage collector
Worker in hat factory_7.5 Sgara e mechanic
Tailoress 9.6 .. Insurancc agent
Interior decorator —. 7¢7 mm.—am-ssavchitect
Quner=publisher of a 7.9 Mm“m_w?m”wOwnormoporator of a printing
weelkly newspaper * shop «
Airline stewardess .. 7.9 o FBirline pilot
Cook 7,10 . _.___oad malntenance CIeV

Juestion 8

GIRLS
Soclal welfare workerd.l

Of the jobs Iisted 1n
Qi would you choose

20 Yo Ql;l)cl
of them you wished?

this question, which
to have when you are

if you were FRAS PO :inVe BNY

BOYS
Civil cngineer

Ayuthor of novels ___

at United Nations
Taxi driver

8.k

Be2
Canadian representati®ed e

_suthor of novels

Diplomat in the Canadian
foreign Scrvice

Taxi driver

s

Newspaper colwmist _8ed i e

806

Nurse in training

lewspaper coluunist
Share cropper (one who owns

viorker in a factory._8.7

no livestock or farm machinery,
and docs not anasc the far:)

Pluiber

Bookkeeper 8.8

Booixkeeper

City bus driver or school

Photo shop cuployce 8.9

Inspector in a factorP.l0 .. ____minister or Priest

bus driver
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THE RELATICONSHIP CF SOCIO-2COM

TABLE 44

EDUCATTONAL AND OCCUPATIONAL ASPIRATIORS AND
TGH SCHOCL STUDENTS

EXPECTATIONS OF

126

OMIC STATUS OF THE FAMILY TO

SCCI0-ECOROMIC STATUS

BOYS
1 2 3
No. % No. % No. % Total
EAL
High 66 (55) 59 (44) 4 (17) 129 (47)
Medium 42 (35) 58 (43) 14 {61) 114 (40)
Low 13 (10) 18 (13) 5 (22) 36 (13)
Total 121 (100) 135  (100) 23 (100) 279 (100)
df = 4, x2 = 9.24, p is N.S.
EEL
High 61 (50) 60 (4L) Lo (17) 125 (4t)
Medium 46 (37) 57 {42) 15 (65) 118 (42)
Low 16 (13) 19 (14) L (18) 39 (14)
Total 123 (100) 136  (100) 23 (100) 282 (100)
df = 4, x> = 6.84, p is N.5.
OAL
High 46 (36) 47 (34) 18 (66) 111 (38)
Medium High 15 (12) 31 (22) 4 (15) 50 (17)
Medium Low 29 (22) 33 (23) 3 (11) 65 (22)
Low 39 (30) 29 (21) 2 (8) 70 (23)
Total 129 (100) 140 (100) 27 (100) 296  (100)
df = 6, x> = 15.67, p < .05
OEL
High 63 (49) 76 (54) 19 (73) 158 (54)
Medium 45 (35) 42 (30) 6 (23) 93 (32)
Low 21 (26) 22 (16) 1 (&) W (14)
Total 29 (100) 140  (100) 26 (100) 295 {100)
df = 4, x? = 4,28, p is N.S.

. CONTINUED...




127

TABLE 44

(CONTINUED)

GIRLS SOCTO-LECONOMIC STATUS
1 2 |
No. % No, % No, % Total
EAL )
High 43 (34) 55 (37) 4 (17) 102 (34)
Medium High 23 (18) 23 (16) 5 (21) 51 (17)
Medium Low 48 (38) . 46 (31> 10 (42) 104 (35)
Low 13 (10) 24 (16) 5 (20) 42 (14)
Total 127 (100) 148 (100) 24 (100) 299 © (100)
df = 6, x?=4.85, p is N.S.
EEL
High 39 (31) . 50 (34) 2 ( 8) 91 (31)
Medium High 20 (16) 27 (18) 6 (25) 53 (18)
ledium Low 51 (40) 45 {31) 12 (50) 1G8 (36)
Low 17 (13) 25 (27) 4o {17) 46 (15)
Total 127 (100) 147 (106) 24 {100) 298 (100)
df = 6, x> =7.06, p is N.5.
CAL
High 48 (36) 58 (38) 12 (39) 118 (37)
Medium High 30 (22) 30 (20) 7 (22) 67 (21)
Medium Low 32 (24) 35 (23) 6 (19) 7 (23)
Low - 24 {18) 27 (19) 6 (19) 57 (19)
Total 134 (100) 150 (100) 31 (100) 315 (100)
df = 6, x2 = 1,55, p is N.S.
- QEL
High 81  (60) 86 (57) 22 (71) 189  (60)
Medium High 33 (25) 43 (29) 7 (23) 3 (26)
Medium Low 16 (12) 14 (9 2 ( 6) 32 (10)
Low 4 ( 3) 7 (5) 0 (0 11 ( 4)
Total 134 (100) 150  (100) 31 (100) 315 (100)
af = 0, x2 = 2.02, p is N.S




TABLE 45
THE RELATIONSHIP OF ETHNIC BACKGROUND TO EDUCATIONAL AND OCCUPATIONAL
ASPIRATIONS OF EHIGH SCHOOL STUDENTS

ETHNIC BACKGROUND

BOYS American Indian British French German Slavic Other
No. % No. % No, PA No. 7 No, A No. % No. A Total
EAL
High 10 (63) 5 (19) 74 (51) 12 (52) 13 (50) 5 (42) 11 (37) 130 (47)
Medium L (25) 13 (48) 56 (39) 8 (35) 10 (38) 7 (58} 15 (48) 113 (&40)
Low 2 (12) 9 (33) 14 (20) 3 (13) 3 (13y 0 (0) 5 (25) 36 (13)
Total 16 (100) 27 (100) 144 (100) 23 (100) 26 (100) 12 (100) 31 (100) 279 (100)
df = 12, x% = 16.33, p is N.S. '
EEL )
High 9 (56) 4 (15) 76 (52) 11 (48) il (42) 5 (38) 10 (31) 126 (44)
Medium 5 (31) 14 (52) 54 (37) 9 (39) 11 (42) 7 (54) 17 (53) 117 (&1)
Low 2 (13) 9 (33) 15 (11) 3 {(13) 4 (16) 1 (& 5 (16) 39 (15)
Total 16 (100) 27 (100) 145 (100) 23 (100) 26 (100) 13 (100) 32 (100) 282 (100)
df = 12, x? = 16.98, p is N.S.
CAL
High 8 (47) 20 (67) 48 (31) 7 (30) 8 (29) 5 (38) 15 (45) 1il (37)
Medium 7 (41) 9 (30) 58 (38) 10 (43) 13 (48) 7 (54) 11 (33) 105 (35)
Low Z2 (1i2) 1 ( 3) 47 (33) 6 (27} 6 (33) 1 (8) 7 (22) 70 (28)
Total 17 (100) 30 (100) 153 (100) 23 (100) 27 (100) 13 (100) 33 (100) 296 (100)
df = 12, =x% = 19.36, p is N.S.
OEL
High 9 (53) 20 (72) 74 (48) 12 (52) 15 (56) 7 (54) 20 (61) 157 (53)
Medium 5 (29) 7 (2) 58 (38) 6 (26) 6 (22) 4 (31) 8 (24) 94 (32)
Low 3(28) 2 (&) 21 (&) 5 (22) 6 (22) 2 (15) 6 (15) 44 (15)
Total 17 (100) 29 (100) 153 (100) 23 (100) 27 (100) 13 (100 33 (100) 295 (100)
df = 12, %% = 6.68, p is N.S. .

... CONTINUED...




TABLE 45

(CONTINUED)
T 3 J
GIRLS ETHNIC BACKGROUND — -
Anmerican Indian British French German Slavic Other
No, % No. % No. % No, % No. % No. % No. A Total
EAL ‘
High 3 (19) 9 (31) 47 (35) 12 (44) 6 (28) 5 (38) 20 (35) 102 (34)
Medium 10 (62 15 (52) 70 (52 13 (48) 10 (47) 6 (46) 3¢ (53) 154 (52)
Low 3 (19) 5 (17) 18 (13) 2 (8 5 (25) 2 (16) 7 (12) 42 (14
Total 16 (100) 29 (100) 135 (100) 27 (100) 21 (100) 13 (100) 57 (100) 298 (100)
af = 12, x% =8.24, p is N.S.
EEL
High 4 (25) 5 (17) 44 (33) 11 (41 6 (27) 4 (31) 17 (30) 21 (3L
Medium 9 (56) 21 (72) 70 (52) 11 (40 11 (50) 5 (46) 32 (56 160 (54)
Low 2 {(19) 3 (11) 20 (15) 5 (18) 5 (23) 3 (23) 7 (145 46 {155
Total 16 (100) 29 (100) 134 (100) 27 (100) 22 (100) 13 (100) 56 (100) 297 (100)
df = 12, x% = 11.46, p is N.S.
OAL
High 9 (50) 12 (34) 47  (34) 10 (36) 12 (48) 6 (46) 20 (35) 116 (37)
Medium High 4 (22) 9 (26) 28 (20) 6 (21) 5 (20) 2 (15) 13 (23) 67 (21)
Medium Low 3 (17) 6 (17) 40 (29) 6 (21) 5 (20) 1 ( 3) 12 (21) 73 (23)
Low 2 (11 8 (z3) 22 (17) 6 (22) 3 (12) 4 (31) 12 (21 57 (19)
Total 18 (100) 35 (100) 137 (100) 28 (100) 25 (100) 13 (100) 37 (100) 313 (100)
df = 18, x2 = 6,39, p is N.S,
OEL -
High 1 (55) 19 (54) 87 (64) 17 (61) 18 (72) 4 (31) 32 (56) 187 (60)
Medium 7 (39 16 (46) &L (32) 9 -(32) 6 (24) 9 (69) 23 {40) 115 (37)
Low 1 (6) 0O (.0 6 (&) 2 (7)) 1 (&) 0 (0 1 (&) 11 (3
Total 18 (100) 35 (100) 137 (100} 28 (100) 25 {1C9) 13 (100) 57 (100) 3213 (100)
df = 12, x% = 20.76, p is N.S.




TABLE

46

THE RELATIONSHIP OF RELIGIOUS BACKGROUND TO EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF

HIGH SCHOOL STUDENTS

RELIGIOUS BACKGROUND

BOYS _ Roman
Anglican Catholic  United Other None -
No. % No. yA No, % No . YA No A Total
FAL
High 41 (41y 28 (54) 22 (50) 25 (45) 13 (48) 129 (46)
Medium G4 (44) 26 (38) 15 (34) 23 (41) 11 (41) 113 (41)
Low 14 (15) 4 (8) 7 (16) 8 (14) 3 (1l) 36 (13)
Total 99 (100) 52 (100) 44 (100) 56 (100) 27 (1060) 278 (100)
df = 8, =x%= 2,58, p is N.S.
EEL
High 40 (40) 25 (47) 23 (51) 23 (42) 14 (50) 125 (44)
Medium 44 (44) 23 (43) 14 (31) 25 (45) 11 (39) 117 (42)
Low 16 (16) 5 (10) 8 (18) 7 (13) 3 (11y 3% (14)
Total 100 (100) 53 (L00) 45 (100) 55 (100) 28 {100) 281 (i00)
df =8, x%=2.89, p is N.S.
OAL
High 37 (36) 19 (34) 14 (28) 23 (40) 18 (63) 11l (38)
Medium High 17 (16) 10 (18) 8 (16) 10 (17 5 (17) 50 (17)
Medium Low 26 (25) 10 (18) 12 (24) 14 (24) 3 (10) 65  (22)
Low 23 (23) 17 (30) 15 (32) 11 (19) 3 (10) 69 (33)
Total 103 (100) 56 (100) 49 (100) 58 (100) 29 (100) 295 (100)
df = 12, x% = 10.67, p is N.S.
OEL , ,
High 59 (58) 29 (52) 19 (39) 32 (55) 18 (62) 157 ({53)
Medium 27 (26) 20 (36) 18 (37) 19 (33) 10 (34) 94 (32)
Low 16 (16) 7 (12) 12 (24) 7 (12) 1 (4) 43 (15)
Total 102 (100) 56 (100) 49 (100) 58 (100) 29 (100) 294 (100)
df = 8, x° =3.01, p is N.S.

...CONTINUED..,.




TABLE 40

(CONTINUED)

RELIGIOUS BACKGROUND

GIRLS Roman
Anglican Cathelic United Other None
Ne. % No. % No, % No, No Total
EAL .

High 31 (33) 24 (35) 27 (42) 1l 6 107
Medium High 18 (19) 11 (16) 10 (15) 10 2 51
Medium Low 31 (33) 26 (38) 22 (34) 14 8 104

Low 15 (15) 8 (11) 6 (9) 7 6 42

Total 95 (100) 69 (100) 65 (100) 45 22 299

df = 12, x2 = 5,16, p is N.S,
EEL

High 29 (31) 22 (32) 23 (36) 12 5 91
Medium High 19 (20) 11 (1€) 10 (16) 11 2 53
Medium Low 28 (29) 25 (37) 26 (41) 18 11 108

Low 19 (20) 10 (15) 5 (7) 8 4 46

Total 95 (160) 68 (100) 64 (100) 49 22 298

df = 12, x% = 6.22, p is N.S.
OAL

High 37 (37) 27  (37) 21 '(32) 25 7 117
Medium High 20 (20) 19 (26) 11 (17) 13 4 67
Medium Low 27 (27) 11 (15) 19 (29) 7 9 73

Low 17 (16) 15 (22) 15 (22) 6 4 57

Total 101 (100) 72 (100) 66 (100) 51 24 314

df = 12, x? = 11.04 , p is N.S.
OEL

High 65 (64) 46 (64) 33 (50) 32 12 188

Medium High 24 (24) 18  (25) 17 (26) 13 11 83

- Medium Low 7 (7) 8 (11) 13 (20) 4 0 32

Low 5 (5) 0 (0) 3 (4) 2 1 11

Total 101 (100) 72 (100) 66 (100) 51 (100) 24 314
df = 12, x% = 13.94, p is N.S.
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TABLE 47
THE RELATIONSHIP OF FATHERS EDUCATIONAL LEVEL 70 THE EDUCATICNAL
AND OCCUPATIONAI ASPIRATIONS AND EXPECTATIONS OF HIGH
SCHCOL STUDENTS

FATBER'S EDUCATIONAL LEVE

BOYS Grade 4 Some Beyond
& less Gr .5-8 H, Sch. H, Sch. H. Sch,
No. % No, % No. % Noe. % No., % Total
EAL ‘
High 6 (24) 25 (35) 48 (49) 30 (60) 20 (61) 129 (47)
Medium 13 (52) 37 (52) 34 (35) 17 (34) 10 (30) 111 (40)
Low 6 (24) 9 (13) 15 (16) 3 (6) 3 ( 9y 36 (13)
Total 25 (100} 71 (100) S7 (100) 50 (100) 33 (100) 276 (100)
df = 8, x? = 14.42, p is N.S.
EEL
High 4 (16) 25  (34) 48  (49) 28 (55) 20 (63) 125 (45)
Medium 14 (56) 36 (49) 35 (36) 20 (39) 10 (31) 115 (&41)
Low 7 (28) 12 (17) 15 (15) 3 ( 6) 2 (6) 39 (14)
Total 25 (100) 73 (100) 98 (100) 51 (100) 32 (100) 279 (100)
df = 8, x%=17.31, p < .05
OAL

High 14 (52) 37 (47) 33 (33) 14 (27) 9 (26) 107 (37)
Medium High 3 (11) 11 (14) 20 (20) 9 (17) 7 (21) 50 (17)
Medium Low 8 (30) 13 (17) 20 (20) 15 (29) 8 (243 G4 (22)

Low 2 (7) 17 (22) 27 (27) i4 (27) 10 (29) 70 (24)

Total 27 (100) 78 (100) 100 (100) 52 (100) 34 (100) 291 (100)

df = 12, x% = 11,74, p is N.S.

OEL :
High 15 (58) 48 (62) 52 (52) 24 (46) 15 (4&) 154 (53)
Medium 8 (31) 20 (26) 31 (31) 20 (38) 13 (38) 92 (32)
Low 3 (11) 10 (12) 17 (17) 8 (16) 6 (18) 44 (15)
Total 26 (100) 78 (100) 100 (100) 52 (100) 34 (100) 290 (100)

df = 8, =% =3.77, p is N.S.

. CONTINUED...



TARLE 47
( CONTINUED)

FATHER'S FDUCATIONAL LEVEL

GIRLS Grade 4 _ Some Bevond
& less Gr. 5-8 H, Sch, K. Sch. H, Sch,
No. % No. % No, % No. % No, % Total
EAL
High 8 (333 15 (22) 28 (31) 29 (47) 19 (46) 99 (34)
Medium High 3 (12) 15 (22) 14 (15) 8 (13) 8 (19) 48 (179
Medium Low 7 (29) 23 (33) - 36 (40) 21 (34) 12 (29) 99 (34)
Low 6 (25) 16 (23) 13 (34) 4 (6) 2 (6 41 (15)
Total 24 (100) 69 (100) 91 (100) 62 (100) 41 (100) 287 (100)
df = 12, %% = 17.72, p is N.S.
EEL
High 7 0(29) 14 (20) 23 (25) 28 (46) 18 (45) 90 (31)
Medium High 3 (13) 14 (20) 18 (20) 6 (10) 7 (17) 48 (17)
Medium Low 9 (37) 27 (38) 34 (37) 21 (34) 12 (12) 103 (35)
Low 5 (21) 15 (22) 16 (i8) 6 (i0) 3 ( 3) 45 (16)
Total 24 (100) 70 (100) 91 (100) 61 (100) 40 (100) 286 (100)
df = 12, x° = 14,93, p is N.S.
0AL
High 14 (48) 29 (40) 39 (42) 14 (21) 14 (34) 110 (36)
Medium High 4 (14) 15 (21) 18 (19) 17 (26) 10 (32) 64 (21)
Medium Low 7 (24) 18 (25) 23 (25) 17 (26) 7 (17) 72 (24)
Low 4 (14) 11 (14) 13 (14) 18 (27) 10 (27) 56 (19)
Total 29 (100) 73 (100) 93 (100) 66 (100) 41 (100) 302 (100)
Cdf = 12, x% = 10.99, p is N.S.
OEL
High 18 (62) 44 (60) 67 (72) 34 (52) 18 (44) 181 (60)
Medium High 10 (34) 20 (27) 19 (20) 18 (27) 11 (27) 78 (26)
Medium Low 1 (3) 6 (8 5 (5) 12 (18) 8 (19) 32 (10
Low 0 (0) 3 (5 2 (3) 2 (37) 4 (100 11 (&)
Total 29 (100) 73 (100) 93 (100) 66 (l00) 41 (100) 302 (100)
df = 12, x° = 17.00, p is N.S.




134

TABLE 48
THE RELATIONSHIP OF MOTHERS EDUCATIONAIL LEVEL TO THE EDUCATIONAL
AND OCCUPATIONAL ASPIRATIONS AND EXPECTATICONS OF HIGH
SCHOOL STUDENTS

MOTHER'S EDUCATIONAL LEVEL

BOYS Grade 4 Some Beyond -
& less Gr. 5-8 H. Sch. H. Sch, H. Sch.
No. % No. % No, % No, 7 No, % Total
EAL
High 8 (35) 13 (34) 43 (41) 45 (60) 18 (58) 127 (47)
Medium 12 (52) 16 (42) 48  (46) 24 (32) il (35 il (41)
TLow 3 (13) 9 (24) 14 (13) 6 ( 8) 2 (7 34 (12)
Total 23 (100) 38 (100) 105 (100) 75 (100) 31 (100) 272 (1i00)

af = 8, x% = 11.96, p is N.S.

EEL
High 7 (30) 12 (31) 42 (40) &1 (53) 19 (63) 121 (&4)
Medium 14 (60) 15 (39) 48 (45) 30 (39) 8 (27) 115 (42)
Low 2 (10) 11 (30) 16 (15) 6 (8) 2 (10) 38 (i2)
Total 23 (100) 38 (100) 106 (100) 77 (100) 30 (100) 274 (100)
df = 8, x2 = 16.35, p < .05

CAL

High 10 (40) 24 (61) 40 (37) 26 (31) 6 (19) 106 (37)

Medium High 4 (16) 6 (15) 26 (24) 10 (12) 5 (16) 51 (18)
Medium Low 7 (28) 3 (8) 21 (20) 24 (29) 7 (22) 62 (22)

Low L (16) 6 (i6)y 20 (19) 23 (28) 14 (43) 67 (23)
Total 25 (100) 39 (100) 107 (100) 83 (100) 32 (100) 286 (100)
| af = 12, x% = 24,26, p < .05
CEL

High 12 (48) 26 (68) 58 (54) 43 (52) 12 (37) 151 (53)
Medium 10 (403 9 (24) 33 (31) 26 (31) 13 (41) 91 (32)
Low 3 (12) 3 (8) 16 (I5) 14 (17) 7 {22) 43 (15)
Toral 25 (100) 38 (100) 107 (100) 83 (i00) 32 (100) 285 (100)

2

df = 8, x%=5.58, p is N.S,

. CONTINUED ...



TABLE 48
(CONTINUED)

MOTHER'S EDUCATIONAL LEVEL

GIRLS Grade 4 Some Beyond
& less Gr, 5-8 H. Sch. H. Sch, H. Sch,
No. % Ne. % No. % No. % No. % Total
EAL .

High 5 (14) 19 (38) 34 (37) 26  (35) 15 (41) 99 (34)
Medium High 6 (16) 6 (12) 16 (17) 13 (18) 7 (19) 48 (17)
Medium Low 15 (41} 18 (36) 32 (35) 27 (36) 10 (27) 102 (35)

Low 11 (29) 7 (14) 16 (1) 8 (11) 5 (13) 41 (14)

Total 37 (100) 50 (100) 92 (100) 74 (100) 37 (100) 290 (100)

df = 12, =% = 11.93, p is N.S.
EEL

High 7 (19) 13 (26) 30 (33) 25 (33) 14 (38) 89 (31)
Medium High 6 (16) 8 (16) 16 (17) 12 (16) 6 (16) 48 (17)
Medium Low 14 (38) 23 (46) 31 (34) 26 (34) 12 (32) 106 (37)

Low 16 (27 6 (12) 13 (16) 12 (17) 5 (14) 46 (15)

Total 37 (100) 50 (100) 90 (100) 75 (100) 37 (100) 289 (100)

df = 12, x2 = 6,00, p is N.S.
OAL

High 18  (43) 21 (406) 37 (38) 25 (32) 13 (33) 114 (37)
Medium High 10 (24) 8 (15) 15 (16) 23 (30) 8 (21} 64 (21)
Medium Low 7 (16) 14 (27) - 28 (29) 11 (14) 13 (33) 73 (24)

Low 7 (17) 9 (18) 16 (17) 18 (24) 5 (13) 55 (18)

Total 42 (100) . 52 (100) 96 (100) 77 (108) 39 (100) 306 (100)

df = 12, xz = 11.74, p is N.S,
OEL

High 25 (60) 32 (61) 60 (63) 43 (56) 23 (59) 183 (60)
Medium High 13 (31) 18 (35) 23 (24) 17 (2z) 10 (286) 81 (26)
Medium Low & ( 9) 1 (2 11 (1D 9 (12) 6 (i5) 31 (10)

Low 0 (0) 1 (2 2 (2 8 (10) 0 (0) 11 (&)

Total 42 (100) 52 (100) 96 (100) 77 (100) 39 (100) 306 (100)

df = 12, x° = 15.08, p is N.S.

2




' TABLE 49
THE RELATIONSHIP OF FATHER'S OCCUPATIONAL STATUS TO EDUCATIONAL

AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF
HIGH SCHOOL STUDENTS

FATHER'S OCCUPATTONAL STATUS

BOYS Low Med ,Low Med .High High
No, % No, % No % No, % rota
EAL
High 39 (ak) 54 (42) 19 (51) 11 (73) 123 (46)
Medium 35 (40) 58  (46) 14 (38) 3 (20) 110  (41)
Low 4 (16) 15 (12) 4 (11) 1 (7)) 3% (13)
Total 88 (100) 127 (100) 37  (100) 15 (160) 267 (100)
df = 6, x%=4.59, p is N.S.
EEL v
High 32 (36) 59 (46) 16 (42) 11 (73) 118 (44)
Medium 39 (44) 53 (41 19 (50) 4 (27) 115 (43)
Low 17 (20) 17 (13) 3 (8 0 (0) 36 (13)
Total 88 (100) 129 (100) 38 (100) 15 (100) 270  (100;
df = 6, x% = 7.88, p is N.S.
OAL
High 3 (20) 13 (33) 46 (35) 42 (45) 104 (37)
Medium High 3 (20) 5 (12) 24 (18) 18 (19) 50 (18)
Medium Tow 1 (7)) 12 (30) 29 (22) 19 (20) 61 (23)
Low 8 (53) 10 (25) 34 (25) 15 (16) 67 (22)
Total 15 (100) 40 (100) 133 (100) = 94 (100) 282 (100)
df = 9, x2 = 11,21, p is N.S,
OEL
High 7 (46) 19 (47) 67  (50) 59 (63) 152  (54)
Medium 3 (20) 16  (40) 46 (35) 22 (24) 87 (31)
Low 5 (34) 5 (13) 20 (15) 12 (13) 42 (15)
Total 15 (100) 40 (160) 133 (100) 93 (100) 281 (109)
df = 6, x° =7.20, p is N.S.

. CONTINUED ...
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E 49
(CONTINUED)
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FATHER'S OCCUPATIONAL STATUS

GIRLS Low Med . Low Med . High High
No. % No, % No. % No, % Total
EAL
High 27 (29) 48  (34) 18  (45) 8 57y 101 (33)
Medium High 18 (19) 22 (16) 6  (i5) 1 (7 47 (16)
Medium Low 29  (31) 55 (40) 13 (33) 3 (21) 100 (35)
Low 20 (21) 14 (10) 3 (7) 2 (15) 39 (24)
Total 94 (100) 139 (100} 40 (100) 14 (100) 287 (100)
af = 9, x% = 10.51, p is N.S
EEL
High 21 (22) 43 (31) 18  (46) g8 (57) 90  (31)
Medium High 20 (21) 24 (17) 4 (10) 17 49 (17)
Medium Low 35 (37) 53  (38) 13 (33) 3 (21) 104 (36)
Low 18 (20) 19 (14) 4 (1) 2 (15) 43 (16)
Total 94 (100) 139 (100) 39 (100) 14 (100) 286 (100)
af = 9, x%=10.27, p is N.S
OAL
High 46 (46) 52 (35) 12 (30) 3 (21) 113 (36)
Medium High 21 (21) 31 (21) 6 (15) 4 (28) 62 (21)
Medium Low 21 (21) 37 (25) 8  (20) 4 (28) 70 (24)
Low 12 (12) 27  (19) 14 (35) 3 (23) 56 (19)
Total 100 (100) 147 (100) 40 (100) 14 (100) 301 (100)
af = 9, x> =10.64, p is N.S.
OEL .
High 69 (69) 86 (58) 20  (50) 6 (43) 181  (60)
Medium High 22 (22) 40 (27) 12 (30) 5  (36) 79 (26)
Medium Low 6 (6) 17 (12) 4 (10) 3 (2L) 30 (10)
Low 3 (3 & (13) 4 (10) 0 (0) 11 (4)
Total 100 (106) 147 (100) 40 (100) . 14 (100) 301 (100)
atc = 9, X2 = 8.37, p is H.S.
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THE RELATIONSHIP OF STRENGTH OF FATHER'S ENCOURAGEMENT TO CONTINUE

EDUCATION TO EDUCATIONAL AND OCCUPATICONAT, ASPIRATIONS AND
EXPECTATIONS OF HIGH SCHOOL STULENTS

STRENGTH OF FATHER'S ENCOURAGEMENT

BOYS Strong Some None -
No. % No, % No, % Total
EAL _
High 96  (56) 20 (41) 4 (25) 130 (47)
Medium 55  (32) 23 (47) 35  (61) 113 (41)
Low 21 (12) 6  (12) 8  (14) 35 (12)
Total 172 (100) 49 (100) 57 (100) 278 (100)
df = 4, x% = 17.48, p < .01
EEL
High 93 {53) 18 (35) 15 (28) 126 (45)
Medium 61  (35) 27 (52) 29 (54) 117 (42)
Low 21 (12) 7 (13) 10 (18) 38 (13)
Total 175  (100) 52 (100) 54 (100) 281 (100)
af = 4, <2 = 11.51, p < .05
OAL
High 57  (31) 22 (43) 30 (50) 109 (37)
Medium High 32 (17) 9  (18) 9  (15) 50  (17)
Medium Low b (24) 9 (18) 12 (20) 65  (22)
Low 50  (28) 11 (21) 9  (15) 70 (29)
Total 183  (100) 51 (100) 60 (100) 294 (100)
df = 6, x%=7.33, p is N.S.
OFL
High 88  (48) 31 (61) 37 (63) 156  (53)
Medium 60  (33) 15 (29) 18 (31) 93 (32)
Low 35 (19) 5  (10) 4 ( 6) 44 (15)
Total 183  (100) 51  (100) 59  (100) 293 (100)
df = 4, x% = 6.64, p is N.S.

. CONTINUED ..
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TABLE 50

( CONTINUED)

STRENGTH OF FATHER'S ENCOURAGEMENT

GIRLS  Strong Some None
' No. % No, % No, % Total
EAL
High | 20 (44) 15 (26) 17 (22) 102 (35)
Medium High 29  (18) 8  (14) 14 (18) 59 (20)
Medium Low 43 (27) 29 (50) 28 (36) 100 (34)
Low | 17 (11) 6 (10) 19 (24) 42 (11)

Total - 159 (100) 58 (100) 78 (100) 295 (100)

df = 6, x%= 21,01, p < .01

EEL
High 63 (40) 13 (19) 15 (22) 91 (31)
Medium High 32 (20) 10 (14) 16 (16) 53 (18)
Medium Low 44 (28) 38 (54) 34 (34) 105  (36)
Low 18 (12) 9 (13) 18 (28) 47  (15)
Total 157  (100) 70 (100) 67 (100) 294 (100)
af = 6, x2 = 21.54, p < .01
OAL
High 44 (27) 26 (42) 44 (52) 114 (37)
Medium High 40  (24) 11 (18) 16 (19) 67 (22)
Medium Low 42 {25) 13 (21) 18 (21) 73 (23)
Low 39 (24) 12 (19) 6 (8) 57 (18)
Total 165 (100) 62 (100) 84 (100) 311 (190)
df = 6, x> = 18,39, p < .01

OEL '

High 91 (55) 40 (65) 55 (65) 186 (60)
Medium High 45 (27) 15 (24) 22  (26) 82 (26)
Medium Low 20 (12) 7 {(11) 5 (6) 32 (10)
Low . 9  (16) 0 (0) 2 {3 11 (4
Total 165 (100) 62 (100) 84 (100) 311 (100)
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TABLE 51

THE RELATIONSHIP OF STRENGTH OF MOTHER'S ENCOURAGEMENT TO
CONTINUE EDUCATION TO EDUCATIONAL AND OCCUPATIONAL
ASPIRATIONS AND EXPECTATIONS CF HIGH SCHOOL

STUDENTS

STRENGTH OF MOTHER'S ENCOURAGEMENT

BOYS
Strong Some None
No. % No. % No., % Total
EAT
High 101 (54) 16 (32) il (30) 128 (46)
Medium 68 (36) 26 (52) 18 (48) 112 (415
Low 19 (10) 8 (15) 8 (22) 35 {13)
Total 188 (100) 50 (100) 37 (100) 275  (100)
df = 4, x% = 11,56, p < .05
EEL
High 101 (52) 14 (27) 9 (25) 124 (45)
Medium 69  (35) 28 (54) 19 (52) 116 (42)
Low 20 (13) 10 (19) 8 (23) 38 (13)
Total 190 (100) 52 (100) 36 (100 278  (100)
df = 4, x° = 15.56, p < .01
OAL
High 61 (30) 25  (48) 19 (51) 105 (36)
Medium High 35 (17) 10 (19) 6 (16) 51 (17)
Medium Low 45 (22) 9 (17) 10 (27) 64 (22)
Low 60  (31) 8  (16) 2 (6) 70 (25)
Total 201 (100) 52 (100) 37 (1060) 290 (1OQ)
af = 6, x% = 14,39, p < .05
OEL
High 93 (49) 31 (61) 25 (67) 154 (53)
Medium 67 (33) 15 (29) 10 (27) 92 (32)
Low 36 (18) 5 (10) 2 { 6) 43 (15)
Total 201 (100) 51 (100) 37 (100) ) 289 (100)

df = 4, x° =5.77, p is N.S.

. CONTINUED..
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TABLE 51
{CONTINUED)

STRENGTH OF MOTHER'S ENCOURAGEMENT

GIRLS Strong Some None
No. % No. % No. % Total
EAL
High 67  (39) 23 (32) 10 (19) 100 (34)
Medium High 347 (20) 8  (11) 9 (18) 51 (17)
Medium Low 50 (29) 29 (40) 23 (44) 102 (35)
Low 20 (12) 12 (17} 10 (19) 42 (14)
Total 171 (100) 72 (100) 52 (100) 295  (100)
df = 6, x> =10.22, p is N.S.
EEL
High 62 (36) 15 (23) 11 (21) 89 (30)
Medium High 36 (21) 3 (13) 8  (15) 3 (18)
Medium Low 52 (30) 34 (48) 20 (38) 106 (23>
Low 22 (13) 18 (16) 13 (26) 46 (29)
Total 172 (100) 70 (100) 52 (100) 294 (100)
df = 6, x%=12.68, p < .05
OAL
High 48  (27) 39 (50) 30 (54) 117 (38)
Medium High 39 (22) 18 (23) 9 (16) 66 (21)
Medium Low 50 (28) 14 (18) 9 (16) 73 (23)
Low 40 (23) 7 (9 8 (14) 55 (18)
Total 177  (100) 78  (100) 56 (100) 311 (100)
df = 6, x> = 20.21, p < .01
OEL
High ' 93 (53) 50 (64) 44 (78) 187 (60)
Medium High 50 (28) 23 (29) 9 (16) 82  (26)
Medium Low 2% (14) 5 (7)) 2 (&) 31 (10)
Low 10 (5) 0 (0) 1 (2 11 (&)
Total 177 (100) 78 (100) 56 (100) 311 (100)
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RELATIONSHIP OF BROKEN AS COMPARED TO NORMAL HOME SITUATION AND

EDUCATIONAT AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS

OF HIGH SC

HOOL STUDENTS

BOYS

HOME SITUATION

Normal Broken
No. % No., % Total
EAL
High 116 (50) 14 (30) 130 (46)
Medium - 92 (39) 22 (47) 114 (41)
Low 24 (11) 11 (23) 35 (13)
Total 232 (100) 47 (100) 279 (100)
df = 3, x> =7.53, p is N.S.
EEL _
High 113 (48) i3 (28) 126 (45)
Medium High 6 ( 3) 0 (0) 5 (2)
Medium Low 90 (38) 22 (46) 112 (40)
Low 26 (29) 12 (26) 38 (13)
Total 235  (100) 47  (100) 282 (100)
af =3, x%=9.09, p< .05
OAL
High 86  (35) 24 (49) 110 (37)
Medium High 42 (17) 9 (18) 51 (17)
Medium Low 54 (22) 11 (22) 65 (22}
Low 65 (26) 5 (11) 70 (24)
Total 247  (100) 49  (100) 296  (100)
df = 3, x°=5.68, p is N.S,
CEL
High 127 (51) 31 (63) 158 (53)
Medium High 37 (15) 9 (18) 46 (15)
Medium Low 44 (18) 4 ( 8) 48 (16)
Low 39 (163 5 (11) 44 (16)
Total 247 (100) 49 (100) 296  (100)
af = 3, x2 = 3,30, p is N.S,.

. CONTINUED .,
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{CONTINUED)

HOME SITUATION

GIRL? Normal Rroken
No, % No, % Total
EAL
High 85  (35) 17 (30) 102 (34)
Medium High 44 (18) 7 (135 51 (17)
Medium Low 81 (33) 22 (39) 103 (35)
Low 3z (14) 10 (18) 42 (14)
Total 242 (100) 56 (100) 298 (100)
df = 3, x° = 1.43, p is N.5.
EEL
High 76 (31) 15 (27) 91 (31)
Medium High 45 (19) 8  (15) 53 (18)
Medium Low 86 (35) 21 (38) 107 {(36)
Low 35 (15) 1 (20) 46 (15)
Total 242 (100) 55  (100) 297  (100)
df = 3, x2 = 0,24, p is N.S,
OAL
High 87  (34) 30 (50) 117 (37)
Medium High 54 (21) 13 (22) 67 (215
Medium Low C 64 (25) 9 (15) 73 (23)
Low 49 (20) 8 (13) 57 (9
Total 254 (100) 60 (100) 314 (100)
df = 3, x2 = 5,23, p is W.S.
OEL
High 147 (58) 41 (68) 188 (60)
Medium High 69 (19) 14 (23) 83 (26)
Medium Low 28 (1) 4 (7) 32 (10)
Low 10 (12) 1 (2 11 (45
Total 254 (100) 60 (100)- 314 (10G)
Cdf =3, x> =1.61, p is N.S,
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THE RELATIONSHIP OF INTELLIGENCE SCORE TO EDUCATIONAL AND

OCCUPATIONAL ASPTRATIONS AND EXPECTATIONS OF
HIGH SCHOOL STUDENTS

OFL Low Med .Low Med.High High
No. % No. % No. % No., % Total
1.Q. 95- 41 (18) 12 (14) Lo 6) 0 ¢0) 57 (14)
96-115 131 (57). 47 (52) 32 (52) 19 (50) 229 (55)
115+ 57 (25) 31 (34) 26 (42) 19 (50) 133 (31)
Total 229 (100) 90 (100) 62 (100) 38 (100) 419 (100)
df = 6, x° =17.75, p < .0l
- High Med .High Med.Low Low
EEL No., % No. % No. % No. % Total
1.Q. 95- 10 (7) 7 (16) 25 (17) 8 (15) 50 (13)
96-115 75 (49) 27 (63) 90  (60) 31 (57) 223 (56)
115+ 68  (44) 9 (21) 34 (23) 15 (28) 126 (31)
Total 153 (100) 43 (100) 149 (100) 54 (100) 399 (100)
af = 6, x% = 20,28, p < .0l
A Low Med .Low Med .High High
OAL No. % No. % No. % No, yA Total
1.Q. 95~ 38 (25) g (12) 6 ( 6) 4 (4) 57 (145
96-115 83 (54) 47  (61) 52 (53) 47 (523 229 (55)
115+ 33 (21) 21 (27) 40  (41) 39 (44) 133 (31)
Total 154 (100) 77 (100) 98 (100) 90 (100) 419 (100)
df = 6, x2 =33.02, p< .01
High Med .High Med.Low Low
EAL No. % No. % No., % No. % Total
1.Q. 95- 15 (10) 7 (16) 21 (15) 7 (13) 50 (13)
96-115 76 (51) 30 (68) 87 (61) 27 (52) 220 (55)
1154 57 (39) 7 (16) 35 (24) 18  (35) 127  (32)
Total 148 (1060) 44 (100) 143 (100) 52 (100) 397 (100)
df = 6, x%=15.13, p < .05




TABLE 54
THE RELATIONSHIP OF LEADERSHIP SELF-CONCEPT TO EDUCATIONAL AND'

HIGH SCHOOL STUDENTS

OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF

145

LEADERSHIP SELF-CONCEPT

BOYS Above Below
Average Average Average
No. No. % No. % Total
EAL
High 20 (71) 93 (43) 15 (44) 128 (46)
Medium 5 (18) 86 (40) 12 (35) 113 (41)
Low 3 (11 25 (17} 7 (21) 35 (13)
Total 28 (100} 214 (100) 34 (100) 276  (100)
df = 4, x? =806, p is N.S.
EEL
High 19 (68) 90 (42) 15 (43) 124 (44)
Medium 6 (21) 96 (44) 15 (43) 117 (42)
Low 3 (11) 30 (14) 5 (14) 3 (14)
Total 28  (100) 216  (100) 35 (100) 279  (100)
df = 4, x2 = 5,91, p is N.S,
OAL
High 8 (26) 87 (37) 13 (35) 108 (37)
Medium High 6 (19) 40 (18) 5 (14) 51 (17)
Medium Low 5 (16) 48 (2L) 11 (30) 64 (22)
Low 12 (39) 50 (24) 8 (21) 70 (24)
Total 31 (100) 225  (100) 37 (100} 293 (100)
df = 6, x° = 4.49, p is N.S,
OEL
High 6 (19) 126 (56) 24 (65) 156 (53)
Medium 13 (42) 72 (32) S (24) 94 (32)
Low 12 (3%9) 26 (12) 4 (11) 42 (15)
Total 31 (100) 224 (100) 37  (100) 292  (100)
df = 4, x% = 20,47, p < .01

.. CONTINUED ...




TAELE 54

(CONTINUED)
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LEADERSHIP SELF-CONCEPT

GIRLS .
Above Below
Average Average Average
Ne. % No. %. No, % Total
EAL
High 11 (79) 82 (34) 9 (22) 102 (34)
Medium High 0 ') 46 (19) 3 ( 8 49 (16)
Medium Low 2 (14) 83 (34) 19 (48) 104 (35)
Low 1 (7) 32 (13) 9 (223 42 (15)
Total 14 (100) 243 (100) 40 (100) 297 (100)
af = 6, x2=15.95, p < .05
EEL
High 9 (64) 76 (31)- 6 (15) 91 (31
Medium 3 (21) 131 (54) 25 (64) 159 (54)
Low 2 (15) 36 (15) 8 (21) 46 {(15)
Total 14 (100) 243  (100) 39 (100) 296 (100)
df = 4, 2. 9.78, p < .05
OAL
High 3 (20) 95 (37) 18 (43) 116 (37)
Medium High 3 (20) 53 (21) 10 (24) 66 (21)
Medium Low 6 (40) 57 (22) 10 (24) 73 (23)
Low 3 (20) 49 (20) 4 (9) 56 (19)
Total 15 (100) 254 (100) 42 (100) 311 (100)
df = 6, x%= 3,70, p is N.S,
OEL .
High 7 47) 146 (57) 34 (81) 187 (60)
Medium High 6 (41) 70 (28) 5 (12) 81 (26)
Medium Low 1 ( 6) 28 (11) 3 (7) 32 (10)
Low 1 (6) 10 ( 4) 0 ( 0) 11 (&)
Total 15 (100) 254 (100) 47 (100) 311 (100)
df = 6, ¥ = 7.64, p. is N.8.




TABLE

55

147

THE RELATIONSHIP OF RELIGIOUS PRACTICE TO EDUCATIONAL AND

OCCUPATIONAL ASPIRATIONS AND LXPECTATIONS OF

HIGH SCHOOL STUDENTS

RELIGIOUS PRACTICE

BOYS - '
Practising Non-Practising Total
No, yA No, % No, A
EAL )
High 23 (48) 107 (46) 130 (46)
Medium High 0 (0 8 (¢ 3) 8 (¢ 3)
Medium Low 18 (37) 88 (38) 106 (38)
Low 7 (15) 29 (13) 36 (12)
Total 48  (100) 232 (100) 280 (100)
df = 3, x°=0.70, p is N.S,
EEL .
High 19 (40) 107 (45) 126 (45)
Medium High 2 (&) 4 (2) 6  (2)
Medium Low 20 (43) 92 (39) 112 (40)
Low 6 (13) 33 (14) 39 (13)
Total 47 (100) 236 (100) 283 (160)
df = 3, x° = 0.47, p is N.S.
OAL
High 19 (38) 92 (37) 111 (37)
Medium High 15 (30) 36 (15) 51 (17)
Medium Low 8 (16) 57 (23) 65 (223
Low 8  (16) 62 (25) 70 (24)
Total 50 (100) 247 (100) 297 (100)
af = 3, x%=6.66, p is N.S.
OEL
High 31 (62) 127 (52) 158 (53)
Medium High 7 (14) 39 (16) 46 (16)
Medium Low 7 (14) 41 (17) 48 (16)
Low 5 (10) 39 (15) 44 (15)
Total 50  (100) 266 (100) 296 (100)
df = 3, x%=1.33, p is N.S. '

CON

TINUED ..
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RELIGIOUS FPRACTICE

GIRLS
Practising Nen~Practising Total
Vo. % No., % No. %
EAL -
High 30 (29) 72 (37) 102 (34)
Medium High 24 (23) 27 (14) 51 (17)
Medium Low 38 (37) 66 (34) 104 (35)
Tow 11 (11) 31 (15) 42 (14)
Total 103 (100) 196 (100) 299  (100)
df =3, x° =504, op is N.S.
"EEL
High 31 (30) 60 (31) 91 (31)
Medium High 25 (24) 28 (14) 53 (18)
Medium Low 38 (37) 70 (36) 108 (36)
Low 10 &) 36 (19) 46 (15)
Total 104 (100) 194  (100) 298 (100)
df = 3, x%=5.95, p is N.S.
OAL
High 49 (45) 68 (33) 117 (37)
Medium High 19 (17) 48 (23) 67 (21)
Medium Low 22 (20) 51 (25) 73 (23)
Low 19 (18) 38 (19) 57 (19)
Total 109 (100) 205 (100} 314 (100)
df =3, x°=3.77, p is N.S.
OEL
High 73 (67) 115 (56) 188 (60)
Medium High 22 (20) 61 (30) 83 (26)
Medium Low 8 (7) 24, (12) 32 {10)
Low 6 ( 6) 5 ( 2) 11 { 4)
Total 109 (100) 205 (100 314 (100)
df = 3, x2 = 5,42, p is N.S.




TABLE 56

THE RELATIONSHIP OF COURSE PREFERENCES AND THE EDUCATIONAL AND OCCUPATIONAL

ASPIRATIONS AND EXPECTATIONS OF HIGH SCHOOL STUDENTS

df

8

2

x% = 8,52, p is N.S.

' Humanities S?cial Sciences Applied None | Total
BOYS Sciences Courses
No. % No. % No. % No. % No. % No, %
EAL
High 28 (52) 20 (59) 45 (56) 34 (32) 2 (50) 129 (46)
Medium 21 (39) 11 (32) 26 (32) 53 (50) 2 (59) 113 (41)
Low 5 o)) 3 {9 10 (12) 18 (18) 0 ( 0) 36 (13)
Total 54 (100) 34 (100) 81 (100) 105 (100) 4 (100) 278  (100)
df = 8, x> =12.13, p is N.S.
EEL
High . 27 (50) 18 (52) 45 (55) 33 (3L) 2 (40) 125 (44)
Medium 21 (39) 12 (34) 26 (32) 55 (52) 3 (60) 117 (423
Low 6 (11) 5 (14) 13 (13) 17 (17) 0 ( 0) 39 (145
Total 54 (100) 35 (100) 82 (10C) 105 (100) 5 {(100) 281 (100}
df = 8, x> =11.26, p is N.S.
OAL
High 18 (31) 10 (26) 26 (31) 53 (49) 3 (49) 110 (37)
Medium High 14 (24) . 4 (11) 17 (21) 15 (14} 1 (17) 51 (17)
Medium Low 13 (22) 11 (29) 14 (17) 25 (23) 1 (17) 64 (22)
Low 14 (24) i3 (34) 26 (31) 16 (14) 1 (17) 70 (24)
Total 59 (100) 38 (100) 83 (100) 109 (100) 6 (100) 295 (100)
df = 12, x*=16.31, p is N.S.
OEL ’
High 33 (56) 20 (54) 38 (46) 64 (59) 2 (33 157 (53)
Medium 20 (34) 7 (195 31 {37) 33 (30) 3 (50) 94 (32)
Low 6 (16) 10 (27) 14 (i7) 12 (11) 1 (17) 43 (15)
Total 59 (100) 37 (100) 83 {(100) 109 (160) 6 (100) 294 (100}

.. CONTINUED ..

691




TABLE 56

(CONTINUED)
Social Applied
CIRLS Humanities Sciences Sciences Courses None Total
No. % No. % No. % No. % No. % No. %
EAL : : ‘
High 59 (44) 12 (30) 16 (43) 15 (18) 0 (0) 102 (34)
Medium High 18 (14) 9 (23) 4 (11) 19 (23) 0 ¢ 0) 50 (17)
Medium Low 37 (28) 13 (33) 12 (32) 29 (48) 3 (50) 104 (35)
Low 19 (14) 6  (15) 5 (14) 9  (1l) 3 (50) 42 (14)
Total 133 - (100) 40 (100) 37 (100) 82 (100) € {100) 2328  (100)
af = 12, x2 = 23.59, p < .05
EEL
ligh 52 (39) 9 (23) 14 (39) 14 (17) 2 (33) 91 (315
Medium High 16 (12) 12 (30) 5 (14) 18 (22) 1 (17) 52 (18)
Medium Low 4 (33) 11 (28) 13 (36) 39 (43) TGN 108 (36)
Low 21 (16) 8 (20) 4 (11) 11 (13) 2 (33) 46 (15)
Total 133 (100) 40 (100) 36 (100) 82  (100) 6  (100) 297  (100)
df = 12, x> = 19.06, p is N.S. '
OAL
High 38 (27) 13 (32) 18 (42) 45 (54) 3 (50) 117 (37)
Medium High 26 (19) 11 (27) 9 (21) i8 (21) 3 (50) 67  (21)
Medium Low 46 (33) 9 (21) 4L (9) 14 (17) 0 ( 0) 30(23)
Low 30 (21) 8 (20) 12 (28) 7 ( 8) 0 ( 0 57 (18)
Total 140 (100) 41 (100) 43 (100) . 84 (109) 6 {100) 314 (1003
- af = 12, %% = 28,14, p < .0l
OEL
High 79 (56) 22 (54) 26 (56) 59 (70) 4L (66) 188 (60)
Medium High 39 (28) 15 (36) 10 (23) 18 (21) 1 (17) 83 (26)
Medium Low 18 (13) Z (5) 5 (12) 6 (7 1 (17) 32 {10)
Low L (3) 2 (5) 4 (9) 1 ( 2) 0 ¢ 0) 11 (4)
Total 140 (100) L1 (100) 43 (100) 84  (100) 6 (100) 314 (100)
2 5

df = 12, x

It

9.49, p is N.S. o




TABLE 57

CCUPATIONAL

THE RELATIONSHIP BETWEEN COURSE DISLIKES AND THE EDUCATIONAL AND
ASPTIRATIONS AND EXPECTATIONS OF HIGH SCHOOL STUDENTS
COURSE DISLIKES
BOYS Social Applied .
Humanities Sciences Sciences Courses None Total
No. % No, YA No. % No. % No. % No. %
EAL _ :
High 53 (40) 14 (41) 39 (51) 12 (75) i1 (61) 129 (46)
Medium 62 (46) 14 (41) 29 (38) 4 (25) 4 (22> 113 (41)
Low 19 . (14) 6 (18) 8 (1) 0 ) 3 (17) 36 {13)
Total 134 (100) 34 (100) 76 (100) 16 (100) 18 (100) 278 (100)
df = 8, x%=28.,78, p is N.S.
EEL
High 54 (40) 14 (41) 37 (49) 10 (63) 10 (53) 125 (44
Medium 61 (45) 13 (38) 33 (43) 4 (25) 6 (32) - 117 (42)
Low ' 21 (15) 7 (21) 6 ( 8) 2 {(12) 3 (15) 39 (14)
Total 136 (100) 34 (100} 76 (100) 16 {100) 19 (100) 281 (100>
df = 8, x*=5,43, p is N.S
OAL
High 64 (45) 10 (29) 28 (35) 3 (18) 5 (25) 110 (37)
Medium High 22 (15) 7 (20) 15 (19) 4 (25) 3 (15) 51 (17)
Medium Low 29 (20) 11 (31 17 (21) 2 (13) 5 (25) 64 (225
Low 28 (20). 7 {20) 21 (263 7 (&4) 7 (35) 70 (24)
Total 143 (100)- 35 (100): 81  (100) 16 (100) 20 (100) 295 (100)
df = 12, x*=9.59, p is N.S.
OEL
High 78 (55) 20 (57) 47 (58) 5 (31) 7 (35) 157 (53)
Medium 45 (32) 12 (34) 19 (23) 9 (56) 9 (45) 24 (32)
Low 19 (13) 3 (2 15 (19) 2 (13) 4 {20) 43 {15)
Total 142 (100) - 35 (100) 81 (100) 16 (100) 20 (100) 294 (100)
df = 8, x% = 8,16, p is N.S.

. CONTINUED ..

wn
foent




TABLE 57
(CONTINUED)
COURSE DISLIKES
GIRLS Social Applied
Humanities Sciences Sciences Courses None Total
No. % No, % No. YA No. YA No. % No. YA
EAL
High 13 (25) 19 (37) 57 (37) 7 (30) 5 (36) 101 (34)
Medium High 13 (25) 9 (18) 26 (17) 1 ( &) 1 7 590 (17)
Medium Low 19 (36) 17 {33) 55 (35) 8 {36) 5 (36) 104 (353
Low 8 (14) 6 (12} 18 (11) 7 (30) 3 - {21) 472 (145
Total 53 (100) 51 (100) 156 (100) 23 (100) 14 (100) 297  (100)
df = 12, x> =8.76, p is N.S.
EEL .
High 10 (195 18 (36) 49 (31) 7 (30) ) (433 90 (30)
Medium 32 (62) 25 (50) 87 (55) 10 (43) 6 (43) 160 (54
Low 10 (19) 7 (14) 21 (14) 6 (27) 2 (14) 46 {16)
Total 52 (100) 50 (100) 157 (100) 23 (100) 14 (100) 296  (100)
df = 12, %% = 7.22, p is N.S.
OAL
High 25 (42) 19 (37) 58 (35) 10 (40) 5 (365 117 (37)
Medium High 10 (17) 9 (18) 40 (25) 3 (12) 5 (36) 56 (22)
Medium Low 11 (19) 14 (27) 39 (24) 6 (24) 3 (21 73 (23)
Low 13 (22) 9 (18) 27 (16) 6 (24) 1 { 7) 56 (18)
Total 59 (100) 51 (100) . 164 {100) 25 (100) 14 (100) 313 (100)
' df = 12, x% = 4.67, p is N.S.
OEL
High 30 (51) 32 (63) 100 (60) 16 (64) 10 (72) 188 (60)
Medium 19 (32) 15 (29) 42 (26) 5 {20) 2 (14) 3 (27)
Low 8 (14) 2 (4) 19 (12) 2 ( 8) 1 (7 32 (10)
Total 59 (100) 51 {(100) 164 (160) 25 {(1C0) 14 (100) 313 {100)
df = 12, x% =5.32, p is N.S. | -
(A




TABLE 58

THE RELATIONSHIP OF FAILURE RECORD TO EDUCATIONAL AND
OCCUPATIONAL ASPIRATICNS AND EXPECTATIONS
OF "HIGH SCHOOL STUDENTS

et
Ut
{0

FATLURE RECOR

df = 6, x° = 23.33, p < .01

BOYS One Twe Three or
’ None Failure Failure More Total
No. % No. % No, % No. % No. %
EAL
High 94 (55) 26 (34) -6 (26) 4 (44 130 (46)
Medium 61 (36) 35  (45) 13 (57) 5 (56) 114 {(41)
Low 16 (19) 16 (21) 4 (17) 0 ( 0) 36 (13)
Total 171 (100) 77 (100) 23 (100) 8 (100) 28C (100)
df = 6, x> = 14,06, p < .05
EEL
High 95  (55) 24 (31) 3 (14) 4 (40) 126 (45)
Medium 61 (35) 40 (51) 12 (55) 5 (50) 118 (42)
Low 17 (10} 14 (18) 7 (3L) 1 (10) 39 (13
Total 173 (100) 78 (100) 22 (100) 10 (100) 283 (100)
df = 6, x° = 21.05, p <. 0l
OAL
High 53 (30) 36 (43) 15  (65) 7 (58) 111 (37)
Medium High 35 (20) 12 (14) 3 (13) 1 ( 8) 51 (17)
Medium Low 42 (24) 21 (25) 1 (4) 1 ( 8) 65 (22)
Low . 48 (26) 15 (18) 4 (18) 3 (26) 70 (24)
Total 178 (100) 84 (100) 23 (100) 12 (100) 297 (100)
df = 9, x” = 14.24, p is N.S.
OEL
" High 76 (43) 54 (65) 20 (87) 8 (67) 158 {53)
Medium 66 (37) 23 (28) 1 (4) 4 (33) 94 (32)
Low 36 (20) 6 (7) 2 (9) 0 ( 0) 44 (15)
Total 178 (100) 83 (100) 23 (160) 12 (100) 296 (100)

. CONTINUED...
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( CONTINUED)
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FATLURE RECORD

One

Two or

GIRLS
. None Failure More Total
No, % No, % No. % No. %
EAL
High 79 - (36) 21 (34) 2 (12) 102 (34)
Medium High 38  (17) 11 (18) 2 (12) 51 (17)
Medium Low 74 (29) 22 (35) 3 (56) 104 (35)
Low 36 (8) 8 (13) Lo (26) 42 (14)
Total 221 (100) 62 (100) 16 (100) 299 (100)
df = 0, x2 = 3,21, p is N.S
EEL
High 77 (35) 13 (21) 1 (6) 91 (31)
Medium High 38 (17) 12 (19) 3 (19) 53 (18)
Medium Low 173 (79) 27 (44) R (50), 108  (36)
Low 32 (15) 10 (16) 4 (25) 56 (15)
Total 320 (100) 62 (100) 16 (100) 298 (100)
df = 6, xz = 7,45, p is N.S,
OAL
High 74 (32) 33 (51) 11 (61) 118 (37)
Medium High 48 (21) 15 (23) & (22) 67 (21)
Medium Low 63 (27) 9 (14) 1 ( 6) 73 (23)
Low 47 (20) - 8 (12) 2 (11) 57 (19)
Total 232 (100) 65 (100) 18 (100) 315 (1G0)
aF = 6, x° = 13.39, p < .05
OEL
High 128 (55) 48 (74) 13 (72) 18%  (60)
Medium High 66 (28) 13 (20) 4 (22) 83 (26)
Medium Low 29 (12) 2 ( 3) 1 ( 6) 32 (10)
Low 9 (5) 2 (3) 0 (0) 11 ( 4)
Total 232 (100) 65 (100) 18 (100) 315 (100)
df « 6, X2 = 7,71, p is N.S,




TABLE

59

THE RELATIONSHIP OF THE DISTANCE FROM SCHOOYL, AND THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF HIGH SCHOOL STUDENTS

DISTANCE FROM SCHOOL

BOYS Underxr Cne to I'our to Fleven
One Three Ten or More
No. % No. % No, % No. % Total
EAL
High 52 (53) 41 (48) 35  (44) 2 (13) 130 (46)
Medium 36 (36) 35 (41) 33 (41) 10 (67) 114 (41)
Low 11 (11) 10 (1D) 12 (15) 3 (20) 36 (133
Total 99 (100) 86 (100) 80 (100) 15 (100) 280 (100)
df = 6, x°=6,12, p is N.S.
EEL
High 49  (49) 39 (44) 35  (44) 3 (20) 126 (45)
Medium 38 (38) 40 (45) 32 (40) 8 . (53) 118 (41)
Low 13 (13) 9 (1) 13 (16) 4 (27) 39 (i4)
Total 100 (100) 88 (100) 80 (100) 15 (100) 283 (100)
df = 6, x2 = 4.35, p is N.S.
OAL
High 37  (34) 28 (315 35 (41) 11 (73) 111 (37>
Medium High 19 (18) 17 (19) 13 (15) 2 (13) 51 (17)
Medium Low 25  (24) 17 (19) 22 (26) 1 (7) 65 (22)
Low 25  (24) 29  (31) 15 (18) 1 (7)) 70 (24)
Total 106 (100) 91 (100) 85 (100) 15 (100) 297  (100)
df = 9, x> =11.94, p is N.S. |
OEL
High 52 (50) 46  (51) 49 (58) 11 (73) 158 (53)
Medium 35 (33) 32 (35) 24 (28) 3 (20) 94 (32)
Low 18 (17) 13 (14) 12 (145 1 (7 4ty (15)
Total 105 (100) 91 (100) 85 (100) 15 (100) 296  (100)
df = 6, %% = 2.59, p is N.S.

. CONTINUED ...
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TABLE 59

(CONTINUED)

. DISTANCE ¥FROM SCHOOL

GIRLS Under One to Four to Eleven
One Three Ten or More
No, % No, % No, % No. A Total
EAL
High 41  (35) 33 (33) 25 (35) 3 (27) 102 (34)
Medium High 23 (20) 13 (13) 14 (20) 1 (9 51 (17)
Medium Low 40 (34) 42 (41) 19 (27) 3 (27) 104 (353
Low 12 (10) 13 (13) 13 (18) 4 {(37) 42 (14)
Total 116 (100) 101 (100) 71 (100) 11 (100) 299 (100}
af = 9, x°=7.76, p is N.S.
EEL
High 40 (34) 30 (30) 1 (24) 4 (37) 91 (31)
Medium High 25 (21) 15 {(15) 12 (17) 1 (9) 53 (18)
Medium Low 39  (33) 43 (43) 23 (33} 3 (27) 108 (363
Low 13 (12) 12 (12) 18  (26) 3 (27) 46 (15)
Total 117 (1C0) 100 (100) 70 (100) 11 (100) 298 (100)
df = 9, x°=9.85, p is N.S.
OAL
High 43 (34) 38 (37) 32 (43) 4 (31) 118 (37)
Medium High 26 (22) 22 (21) 17  (23) 2 (15) 67 (21)
Medium Low 33 (26) 25 (24) 10 (14) 5 (38) 73 (24)
Low 23 (18) 18 (18) 15 (20) 1 (8) 57 (18)
Total 125 (100) 103 (100) 74 (100) 13 (100) 315 (100)
df = 9, x> =5.00, p is N.S.
OEL .
High 74 (59) 63 (61) 45  (61) 7 (54) 189 (60)
Medium High 35 (28) 22 (21) 20 (27) 6 (46) 83 (26)
Medium Low 13 (10) 13 (13) 6 ( 8) 0 (0~ 32 {10)
Low 3 (13) 5 (5) 3 (&) 0 (0) i1 ( &)
Total 125 (100) 103 (100) 74 (100) 13 (100) 315 (100)
2

df = 9, x° = 3.58, p is N.S.




THE RELATIONSHIP OF TRANSPORTATION METHODS TO EDUCATIONAL AND OCCUPATIONAL

TARLE 60

ASPIRATIONS AND LEXPECTATIONS OF HIGH SCHOCL STUDENTS

TRANSPORTATION METHOD

Car &

BOYS 3 : o
Walk Bus Other Total
No, % No, % Mo, % No. %
EAL |
High 51 (53) 59  (41) 19 (51) 129 (46)
Medium 33 (34) 66 (46) 14 (38) 113 (41)
Low’ 13 (13) 19 (13) 4 (11) 36 (13)
Total 97  (100) 144 (100) 37 (100) 278  (100)
df = 4, x2=3.85, p is N.S.
EEL
High 49 (50) 57 (39) 19 (50) 125  (4&)
Medium 36 (37) 67  (46) 14 (37) 117 (42)
Low 13 (14) 21 (15) 5 (13) 39 (14)
Total 98  (100) 145 (100) 38 (100) 281  (100)
af = 4, x2 = 2.65, p is N.S.
 OAL
High 39 (38) 61  (41) 10 (25) 110 (37)
Medium High 15 (14) 26 (17) 10 (25) 51 (17)
Medium Low 25 (24) 32 (21) 7 (183 64 (22)
Low 25 (24) 32 (21) 13 (32) 70 (24)
Total 104 (100) 151 (100) 40 (100) 295 (100)
4 = 6, x> =4.51, pis N.8
OEL
High 51 (50) 91  (60) 15 (38) 157 (53)
Medium 35 (34) 45 (30) 14 (34) 94 (32)
Low 17 (16) 15 (10) 11 (28) 43 (15)
Total 103 (100) 151 (100) 5 (100) 294 (100)
af = x* = 9,07, p is N.S.

. CONTINUED ..



TABLE 60

(CONTINUED)

TRANSFORTATION METHOD

GIRLS Walk Bus Car & Total
v Other
No. % No., % No, % No, %
EAL
High 35 (36) 61 - (36) 6 (21) 102 (34)
Medium High 18 (18) 26 (15) 6 (21) 50 (17)
Medium Low 34 (35) 57 (33) 13 (45) 104 (35)
Low 11 (11) 27 (16) 4 (13) 42 (14)
Total 98 (100) 171 (100) 29 (100) 298 (100)
df = 6, x> = 2.90, p is N.S.
EEL
High 34 (34) 51 (30) 6 (21) 91 (31)
Medium High 19 (19) 26 (15) 7 (24) 52 (18)
Mediun Low 33 (33) 63 (37) 12 (41) 108  (36)
Low 13 (14) 20 (18) 4 (14) 46 (15)
Total 99 (100) 169 (100) 29 (100) 297 (1C0)
df = 6, x° = 2.46, p is N.S.
OAL
High 35 (33) 69 (39) 13 (43) 117 (37)
Medium High 25 (23) 36 (20) 6  (20) 67 (21)
Medium Low 26 (24) 40 (23) 7 (23) 73 (25)
Low 21 (20 - 32 (18) 4 (14) 57 (19)
Total 107 (100) 177 (100) 30 (100) 314 (100)
af = 6, x> =1.17, p is N.S.
OEL L
High 64 (60) 105 (59) 19 (63) 188  (60)
Medium High 31 (29) 45 (25) 7 (23) 82 (26)
Medium Low 9 (8) 19 (11) 4 (14) 32 (10)
Low ' 3 (3 & (5 o (0 11 (4
Total 107 (100) 177 (100) 30 (106) 314 (100)

df = 6, x“ = 1.06, p is N.S.




TABLE 61

THE RELATIONSHIP OF THE NUMBER OF SCHOOLS ATTENDED TGO THE EDUCATIONAL AND
OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF HIGH SCHOOL STUDENTS

NUMBER OF SCHOOLS ATTENDED

BOYS One Two Three Four Five or Total
More
No, YA No. 7 No. % No. % No. 7 No 7
EAL
High 19 (45) 35 (47) 34 (41) 21 (62) Z1 (443 130 (46)
Medium 17 (40) 32 (43) 32 (39) 13 (38) 20 (42) 114 (41)
Low 6 (15) 7 (10) 16 (20) 0 ( 0) 7 (14) 36 (13)
Total 42 (100) 74 (100) 82 (100) 34 (100) 48 (100) 280 (100)
df = 8, x2 = 8.05, p is N.S
EEL
High 19 (45) 32 (43) 34 (41) 19 (53) 22 (46) 126 (45)
Medium 15 (36) 36 (48) 35 {43) 13 (36) 19 (40) 118 (42)
Low 8 (1%9) 7 ( 9 13 (16) 4 (1) 7 (14) 3% (133
Total 42 (100) 75  (100) 82 (100) 36  (100) 48 (100) 283 (100;
df = 8, x2 = 2.93, p is N.S.
OAL
High 19 (44) 27 (35) 35 {40) 19 {26) 2 (40) 111 (37)
Medium High 5 (12) 14 (18) 3 (14) il (28) 8 (16) 51 (17)
Medium Low 7 (16) 21 (27) 20 (23) 7 (18) 10 (20) 65  (22)
Low 12 (28) 15 (20) 20 (23) 11 (28) 12 (245 70 (24)
Total 43 (100} 77  (100) 88 (100) 39 (100> 50 (100) 297 (100)
df = 8, x2 = 6,58, p is N.S.
OEL
High 23 (53) 42 (55) 47 (53) 21 (54) 25 (51) 158 (53)
Medium 14 (33) 27 (35) 26 (30) i1 (28) 16 (33) 94  (32)
Low 6 (14) 8 {105 15 (17) 7 (18) 3 (16) 44 (15)
Total 43 (100) 77 (100) 88 (100) 3% {100) 49 (100) 2956 (100}
df = &, x2 = 1.32, p is N,S.

. CONTINUED .
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TABLE

61

(CONTINUED)

NUMBER OF SCHOOLS ATTENDED

GIRLS One Two Three Four Five Sléogz Total
No. % No. % No. % No. % No. % No. % No. %

FAL ﬂ
High 12 (29) 26 (33) 21 (31) 19 (41) 16 (43) 8 (29) 102 (34)
Medium High 9 (22) 14 (18) 12 (18) 10 (22) 2 (5) 4 (14) 51 (17)
Medium Low 13 (32) 25 (31) 27 (40) 12 (26) 15 (&41) 12 (43) 104 (35)
Low 7 (17) 14 (18) 8 (11) 5 (11) 4 (11) 4 (14) 42 (14)
Total 41 (100) 79 (100) 68 (100) 46 (100) 37 (100) 28 (100) 299 (100)

df = 15, x° = 7.93, p is N.S.

EEL |
High 9 (21) 23 (29) 19 (28) 18 (39) 14 (38) 8 (29) 91 (31)
Medium High 8 (200 14 (18) 13 (19) 9 (20) 4. (1D) 5 (18) 53 (18)
Medium Low 16 (39) 26 (31) 27 (40) 13 (28) 18 (49) 10 (36) 108 (36)
Low 8 (20) 17 (22) 9 (13) 6 (13) 1 2) 5 (17) 46 (15)
Total 41 (100) 78 (100) 68 (100) 46 (100) 37 (10C) 28 (100) 298 (100)

df = 15, x% = 10.49, p is N.S.

OAL
High 13 (28) 32 (39 30 (42) 17 (35) 12 (32) 14 (47) 118 (37}
Medium High 11 (26) 22 (27) 12 (17) 10 (21) 8 (22) 4 (13) 67 (21)
Medium Low 16 (35) 15 (18) 19 (26) 7 (15) 8 (22) 8 (27) 73 (23)
Low 6 (13) 13 (16) 11 (15) 14 (29 9 (24) 4 (13) 57 (19)
Total 46 (100) 82 (100) 72 (1C0) 48 (100) 37 (100) 30 (100) 315 (1C0)

df = 15, x° = 12.04, p is N.S.
OEL . '
High 25 (54) 51 (62) 47 (65) 27 (56) 21 (57) 8 (60) 189 (50)
Medium High 16 (¢35) 23 (28) 15 (22) 14 (29) 8 (22) 7 (23) 83 (26)
Medium Low L 9) 6 (7) 8 (11 6 (13) 6 (16) 2 (7) 32 (10)
Low 1 ¢ 2) 2 ( 3) 2 {2) 1 ¢ 2) 2 (%) 30¢10) 11 (&)
Total 46 (100) 82 (100) 72 (100) 48 (100) 37 (100) 30 (100) 315 (100)
(2]
daf = 15, x“ = 5,91, p is N.S.
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TABLE 62

161

THE RELATIONSHIP RETWELEN RESIDENCE WHILE ATTENDING SCHOOL AND THE
EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS
OF HIGH SCHOOL STUDENTS

| RESIDENCE
BOYS With Hostel Private Total
Parents Homes
No. % No. % No, % No. %
EAL A
High 121 (50) 5 (26) . 4 (21) 130 (47)
Medium 96 (40) 11 (58) 7 (37) 114 (405
Low 24 (10) 3 (16) 8 (43) 35 (13)
Total 241 (160) 19 (100) 19 (100) 279 (100)
df = 4, x~=5.10, p is N.S.
EEL
High 116 (48) 5 (26) 5 (263 126 (45)
Medium 99 (41) 11 (58) 8 (42) 118 (42)
Low 29 (1) 3 (16) 6 (32) 38 (133
Total 244 (100) 19  {(100) 19  (100) 282  (100)
df = 4, x = 7,10, p is N.S,
OAL
High 87 (34) 14 (61) S (45) 110 (37)
Medium High 43 (17 3 (13) 5 (25) 51 (17
Medium Low 57 (23) 5 (22) 3 (15) 65 (22)
Low 66 (26) 1 ( &) 3 (15) 70 (24)
Total 253  (100) 23 (100) 20  (160) 296 (100)
df = 6, x~=5.79, p is N.S.
'OEL
High 129 51 16 (70) 13 (65) 158 {(53)
Medium 83 (33) 6 (26) 5 (253 94 (32
Low 41 (16) 1 ( &) 2 (10) 44 (15?
Total 253  (100) 23 (100) 20 (100) 296 (100)
af = 4, x® = 3,00, p is N,S.

.. CONTINUED ...
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TABLE 62
(CONTINUED)
RESIDENCE
GIRLS
With . . Private N
Parents Hostel Homes Total
No. % No. yA No. % No. %
EAL
High 85 (36) 1 (7) 6 (30) 102 (34)
Medium High 42 (16) 5 (36) 4 {20) 51 (175
Medium Low 92 (35) 5 (36) 6 (30) 103 (35)
Low 35 (13) 3 (21) 4 (20) 42 (14)
Total 264 (100) 14 (100) 20 (100) 298 (100)
df = 6, x° =4.89, p is N.S.
EEL
High 86 (33) 0 ( 0) 5 (25) 91 3L)
Medium 137 (52) 12 (86) 11 (55) 160 (54)
Low 40 (15) 2 (14) 4 (20) 46 (15)
Total 263 (100) 14 (100) 20 (160) 297 {100)
df = 4, x2 = 5,95, p is N.S,
QAL _
High 101 (36) 7 (44) 9 (43) 117 (37)
Medium High 58 (22) 4 (25) 5 (24) 67 (21)
Medium Low 67 (24) 2 (13) 4 (19) 73 (23)
Low 51 (18) 3 (18) 3 (14 57 (18)
Total 277 (100) 16 (100) 21 (100) 314 (100)
df = 6, x2 = 71, p is N.S8
OEL .
High 163 (58) 10 (63) 16 (76) 188 (60)
Medium High 73 (26) 5 (31) 5 (24) 83 (26)
Medium Low 31 (1) 1 ( 6) 0 ( 0) 32 (10)
Low 11 ( 5) 0 (0 0 (0 11 (&)
Total 277 (3100) i6 (100 21 (3100) 314 (1C0)
2
df = 6, x = 2,36, p is N.S




TABLE 63
THE RELATIONSHIP CF TEACHERS ENCOURAGEMENT TO CCNTINUE EDUCATION
TO THE EDUCATIONAL AND OCCUPATIONAL ASPTRATIONS AWD

EXPECTATIONS OF HIGH SCHOOL STUDENTS

163

TEACHER'S ENCOURAGEMENT

BOYS Strong Some None  Total
No. % No, % No, % No. %
EAL
High 35 (63) 29 (44) 65  (41) 129 (46)
Medium 17 (30) 28 (42) 69 (44) 114 (41)
Low Lo 7) 5 (14) 23 (15) 36 (13)
Total 56 (100) 66 (100) 157  (100) 279  (100)
2
df = 4, x = 6,41, p is N.S.
EEL
High 33 (59) 31 (40) 61 (41) 125 (4d)
Medium 19 (34) 37 (47) 62 (42) 118 (42)
Low 4 (7 10 (13) 25 (17) 39 (14)
Total 56 (100) 78  (100) 148  (100) 282 (100)
afF = 4, x> =5.97, p is N.S.
OAL
High 16 (28) 27 (38) 66 (40) 109 (37)
Medium High 13  (22) 12 (17) 26 (16) 51 (17)
Medium Low 13  (22) 1% (20) 37 (23) 65  (22)
Low 16 (28) 18 (25) 36 (21) 70 (24)
Total 58 «(100) 71 (100) 166 (100) 295 (100)
df = 6, x° = 2.75, p is N.S.
‘OEL
High 27 (47) 38 (54) 93 (57) 158 (54)
Medium 19 (33) 20 (28) 53 (32) 92 (31)
Low 12 (20) 13 (18) 19 (12) 4 (15)
Total 58 (100) 71 (100) 165 (100) 294 (100)
4f = 4, x> =13.07, p is N.S.

. CONTINUED...




TABLE 63
(CONTINUED)
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TEACHER'S ENCOURACGEMENT

GIRLS Strong "~ Some None Total
No, % - No . % No, A No. %
EAL
High 23 (39 19 (37) 59 (32) 101 {(34)
Medium High 12 (20) 8 (15) 30 (16) 50 (17)
Medium Low 14 (245 17 (33) 73 (39) 104 (35)
Low 10 (17) 8 (15) 24 (13) 42 (14)
Total 597 (100) 52  (100) 186 (1003 297  (100)
df = 6, x2 = 3,82, p is N.S.
EEL .
High 24 (40) 21 (33) 46 (275 .91 (39)
Medium High 13 (22) 9 (14) 30 (17) 52 (18)
Medium Low 14 (23) 22 (35) 71 (41) 107 (36)
Low 9 (15) 11 (18) 26 (15) 46 (16)
Total 60 (100) 63 (100) 173 (100) 296  (100)
df = 6, xz = 6,23, p is N.S,
OAL
High 15 (24) 21 (39) 82 (42) 118 (38)
Medjum High 12 (19) 10 (19) 43 (22) 65 (21)
Medium Low 16 (26) 12 (22) 44 (22) 72 (23)
Low 19 (31 11 (20) 27 (14) 57 (18>
Total 62 (100) 54  (100) 196  (100) 312 (100)
df = 6, X2 = 10.15, p is N.S.
OEL
High .30 (48) 35 (65) 123 (63) 188 (60)
Medium High 21 (34) 9 (17) 51 (26) 81 (26)
Medium Low 6 (10) 6 (11) 20 {10) 32 (10)
Low 5 ( 8) 4 7 2 (D 11 ( 4)
Total 62 (100) 54  (100) 196  (100) 312 (100)

df = 6, x~ = 10,80, p is N.S.




TABLE

64

THE RELATIONSHIP OF EXTRACURRICULAR PARTICIPATION AND THE
EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND

EXPECTATIONS OF HICGH SCHOOL STUDENTS
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EXTRACURRICULAR PARTICIPATION

BOYS Above
None Low Average Average Total
Ro. % No. % No. % No., % ~ No. %
EAL
High 33 (35) 79 (51) 12 (63) 5 (56) 129 (46}
Medium 45 (48) 60 (38) 5 (26) 3 (33) 113 (41)
Low 16 (17) 17 (11} 2 (11) 1 (1) 36 (13)
Total 94 (100) 156 (100) 19 (100) 9 (100) 278 (100)
df = 6, x2 = 6,89, p is N.S,
EEL
High 31 (32) 78 (50} 11 (58) 5 (56) 125 (44)
Medium 50 (52) 57 (37) 7 (37) 3 (33) 117 - (42)
Low 16 (16) 21 (13) 1 (5) 1 (1) 39 (14)
Total 97 (100) 156 (100) 19 (100) 9 (100) 281 (100)
2
df = 6, x = 8.44, p is N.S.
OAL
High 41 (405 64 (39) -5 (25) 0. (0 110 (37)
Medium High 15 (15) 29 (18) 6 (30) 1 (11) 51 (17)
Medium Low 18 (18) 39 (24) 5 (25) 2. (22) 64 (22)
Low - 28 (27) 32 (19) 4 (20) 6 (67) 70 {(24)
Total 102 (100) 164 (100) 20 (100) 9 (100) 295 (100)
df = 9, x2 = 12,43, p is N.S.
.OEL
High 58 (58) 88 (545 S (45) 2 (22) 157 (53}
Medium 28  (28) 53 (32) 8 (40) 5 (56) 94  (32)
Low 15 (15) 23 (14) 3 (15) 2 (22) 43 (15)
Total 101 (100) 164 (100) 20 (100) 9 (100) 294 (100)
4f = 6, x° =3.13, p is N.S.

. CONTINUED ..



TABLE 64

(CONTINUED)
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EXTRACURRICULAR PARTICIPATICN

GIRLS Above
‘ None Low Average Average Total
No., % No, % . No. % No, YA No. %
EAL
High 30 (25) 47 (36) 18 (51) 7 (64) 102 (34)
Medium High 20 (17) 25 (19) 4 (11) i (9) 50 (17)
Medium Low 48  (40) 42 (32) i1 (31) 3 (275 104 (35)
Low 23 (18) 17 (13) 2 (7) 0 (0) L2 (14)
Total 121 (100) 131 (100) 35 (100) 11 (100} 298 (100)
df = 9, x2 = 12,80, p is M.S.
EEL .
High 23 (19) 43 (33) 18 (51) 7 (64) o1 (31)
Medium High 19 (16) 28 (21) 4 (11) 1 (9 52 (18)
Medium Low 52 (43) 44 (34) 9 (26) 3 (27) 108 (36)
Low 27 (22) 16 (12) 3 (12) 0 (0) 46 (15)
Total 2
df = 9, x = 21.8%, »p < .01
OAL
High 45 (34) 58 (43) 10 (29) 4 (33) 117 (37)
Medium High 35  (27) 27  (20) 4 (11) 1 (9) 67 (21)
Medium Low 26 (20) 31 (23) 13 (37) 3 (25) 73 (23)
Low 25  (19) 20 (14) 8 (23) 4 (33) 57 (19)
Total 131 (100) 136 (100) 35 (100) 12 (100) 314 (100)
df = 9, x2 = 9,50, p is N.S.
OEL _
High 78 (60) 83 (61) 22 (63) 5 (42) 188 (60)
Medium High 37 (28) 36 (26) 7 (20) 3 (25) 83 (26)
Medium Low 14 (11) 10 (7) 5 (14) 3 (25) 32 (10)
Low 2 (1) 7 ( 6) 1 (3) 1 (8) 11 ( 4)
Total 131 (100) 136 (100) 35 (100) 12 (100) 314 (100)

df =9, x = 4.95, p is N.S.
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TABLE 65
THE RELATIONSHIP OF SIZE OF COMMUNITY OF RESIDENCE UPON
EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND
EXPECTATIONS OF HIGH SCHOOL STUDENTS

SIZE OF COMMUNITY

BOYS SO -
- - 501- 2501 or 57
Rural Lesgoéhan 5500 MoreL _  Total
No. % No. % No. % No. % No, %
FAL . A
High 6 (40) 13 ‘(30) 28  (43) 83 (55) 130 (46)
Medium 8 . (54) 20 (&47) 28  (43) 58 (36) 114 (40)
Low 1 ( 6) 9 - (23) 8 (14) 17 (9) 35 (145
Total 15 (100) 42 (100) 64 (100) 158 (100) 279  (100)
df = o6, X2 = 5,77, p is N.S,
EFL ‘
High 5 (33) 14 (33) 30 (&7) 77 (48) 126 (45)
Medium 8 (53) 21 (50) 26 (40) 63 (39) 118 (42)
Low 2 (14) 7 (12) 9 (13) 20 (13) 3 (13)
Total 15 (100) 42 (100) 65 (100) 160 (100) 282 (100)
df = 6, xz = 2.54, p is N.S.
OAL
High 10 (63) 26 (59) 27 (40) 47 (28) 110 (37)
Medium High 3 (17) 3 (7)) 15 (22) 30 (18) 51 (17)
“Medium Low 2 (13) 9 (20) 11 {16) 43 (26) 65 (22)
Low 1 (7) 6 (14) 15 (22) 48  (28) 7 (24)
Total 16 (100) 44 (100) 68 (100) 168 (100) 296  (100)
df = 9, x°=19.32, p is N.S.
OEL
' High 10 (63) 30 (68) 36 (53) 82 (49) 158 (53)
Medium 4 (25) 11 (25) 23 (34) 56 (33) 94 (32)
Low 2 (12) 3 (7)) 9 (13) 30 (18) 44 (15)
Total 16 (100) 44 (100) 68 (100) 168 (100) 296  (100)

df = 6, x2 = 8.96, p is N.S.

. CONTINUED .,
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TABLE
(CONTINUED)
- STIZE OF COMMUNITY
GIRLS B Less than 501~ 2501 or
Rural 500 2500 More Total
No. % No. % No, % No. % No. %
EAL
High 6 (35) 14 (34) 24 (29) 58 (37) 102  (34)
Medium High 3 (18) 10 (24) 14 (16) 24 (15) 51 (17)
Medium Low 4 (24) 8 (20) 35 (42) 56 {36) 103 (35)
Low 4 (24) 9 (22) 11 (13) 18 (12) 42 (14)
_ Total 17 (100) 41 (100) 84 (100) 156 (100) 298  (100)
df = 9, x2 = 6,78, p is N.S.
EEL .
High 5 (31) 10 (24) 21 (25) 55 (35) 91 (31)
Medium 8 (50) 26 (59) 48 (58) 80 (51) 160 (543
Low 3 (19) 7 (17 14 (17) 22 (14) 46 (15)
Total 16 (100) 41 (100) 83 (100) 157 (100) 297 (1005
df = 6, x> = 2.92, p is N.S.
CAL
High 11 (52) 15 (36) 27 (31) 64  (39) 117 (37)
Medium High 2 ( 9) 13 (32) 18 (20) 34 (21) 67  (21)
Medium Low 4 (19) 5 (12) 23 (26) 40 (25) 73 (23)
Low 4 (19) 8 (20) 20 (23) 25 (15) 57 (i8)
Total 21 (100) 41 (100) 88 (100) 163 (100) 31 (1003
af = 6, x> = 7.69, p is N.S.
OEL .
High 12 (57) .27 (64) 47 (53) 102 (63) 188 (60)
Medium High 9 (43) 10 (24) 27 (31) 37 (23) 83 (26)
Medium Low 0 (0) 4 (10) 11 (13) 17 (10) 32 (10)
Low 0 (0) 1 (2 3 (3) 7 (& 11 (&)
Total 21 (100) 42 (100) 88 (100) 163 (10C) 314 (100)
df = 6, x°=4.69, p is N.S.
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TABLE 66
THE RELATIONSHIP OF THE USE OF MOTORIZED VEHICLE AND THE EDUCATIONAL
AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF HIGH
SCHOOL STUDENTS

USE OF MOTORIZED VEHICLE

BOYS : Self Parents Parents
Owned Regularly  Sometimes None " Total
_No. % No. % No. % No, % No., %
FAL _ -
High 23 (40) 23 (49) 40 (53) 44 (45) 130 47)
Medium 26 (45) 17 (36) 26 (34) 45 (46) 114 (40)
Low 9 (15) 7 (15) 10 (13) 9 {(9) 35 (13)
Total - 58 (100) 47 (100) 76 (100) 98 (100) 279 (100 )
df = 6, x2 = 3.31, p is N.S3.
EEL
High 24 (41) 22 (48) 42 (54) 38 (38) 126 (45)
Medium 27  (46) 16 (35) . 26 (33) 49 (49) 118 (42)
Low 8 (13) 8 (17) 10 (13) 12 (13) 38 (13)
Total 59 (100) 46 (100) 78 (100) 99 (100) 282 (100)
af = 6, x> = 4.40, p is N.S.
OAL
High 28  (44) 15 (31) 29  (37) 38 (36) 110 (37)
Medium High 9 (14) 5 (10) 20 (25) 17  (16) 51 (17)
Medium Low 13 (20) 15 (31) 13 (16) 24 (23) 65 (22)
Low 14 (22) 13 (28) 17 (22) 26 (25) 70 (24)
Total 64 (100) 48 (100) 7% (100) 105 (100) 296 (100)
vdf =9, x2 = 7,21, p is N.S,. "
OEL
High 41 (64) 18 (38) 39 (49) 60 (57) 158 53)
Medium 15 (23) 17 (35) 34 (43) 28  (27) 9%  (32)
Low 8 (133 13 (27) 6 (8 17 (16) 44 (15)

Total 64 (100) 48 (100) 79 (100) 105 (100) 296 (100}

df = 6, x° = 12,71, p < .C5

. CONTINUED,..
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(CONTINUED)
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USE OF MOTORIZED VEHICLE

Self

Parents

Parents

GIRLS v .
Quned Regularly Sometimes Never Total
No. % No. % No. % DNo. % No. %
EAL
High 9 (41) 6 (40) 29 (50) 58 (29) 102 (34)
Medium High 4 (18) 1 (7)) 7 (12) 39 (19) 51 (17)
Medium Low 4 (18) 6 (40) 19 (33) 74 (36) 103 (35)
Low 5 (23) 2 (13) 3 (5) 32 (16) 42 (14)
Total 22 (100) 15 (100) 58 (100) 203 (100) 298 (100)
df = 9, x2 = 12,24, p is N.S.
FEL
High 9 (41) 5 (31) 26 (45) 51 (25) 21 (31)
Medium 7 (32) 8 (50) 22 (43) 120 (60) 160 (54)
Low 6 (27) 3 (19) 7 (12 30 (15) 46 (15)
Total 22 (100) 16 (100) 58 (1060) 201 (100) 297 (100;
df = 6, X2 = 10.84, p is N.S,
OAL
High 7 (32) 5 (31) 18  (30) 87 (40) 117 (37)
Medium High 6 (27) 4 (25) 9 (15) 48 (22) 67 (21}
Medium Low 6 (27) 3 (19) 21 (35) 43 (20) 73 (24)
Low 3 (14) 4 (25) 12 (20) 38 (18) 57 (18)
Total 22 (100) 16 (100) 60 (100) 216 (100) 314 (100)
df = 9, x2 = 6.49, p is N.S.
OEL
High 10 (45) 9 (5%) 34 (57) 135 (63) 188 (60)
Medium High 9 (41) 5 (31) 16 (27) 53 (25) 83 (26)
Medium Low 2 {9 2 (13) 7 (12) 21 (10) 32 (19)
Low 1 (5) 0 (09 3 (4 7 (2) 11 ( 4)
Total 22 (100) 16 (100) 60 (100) 216(100) 314 (100)
af = 9, x° = 2.55, p is N.S.
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TABLE 67

THE RELATIONSHIP OF THE STUDENT'S RATING OF FATHER'S OCCUPATION AND
THE ASPTIRATIONS AND EXPECTATIONS OF HIGH SCHOOL STUDENTS

STUDENT'S RATING OF FATHER'S OCCUPATION

GIRLS Very Good Good Not Good Total
No. % No. % No. % No. %

OAL

High 65 (40) 43 (36) 7 (30) 115 (37)
Medium High 35 (21) 26 (21) 4 (17) 65 {21)
Mediuwn Low 33 (20) 31 (26) 7 (30) 71 (23)
Low 31 (19) 21 (21) 5 (22) 57 (19)
Total 164 (100) 121 (100) 23 (100) 308 (100)

2

df =6, x = 1,46, p is N.S.

OEL

High 99 (60) 73 (60) 13 - (57) 185  (60)

Mediun High 41 (25) 33 (27) 7 (30) 81  (26)

Medium Low 17 (10) 11 (9) 3 (13) 31 (10)

Low 7 (5) 4 (&) 0 (0) 11 ( 4)
3 (100) 308 (100)

Total 164 (100) 121 (100) 2

.. CONTINUED ..,
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TABLE 67
(CONTINUED)

STUDENT'S RATING OF FATHER'S OCCUPATION

BOYS Very Good Good Not Geod Total
No, % No. A No., % No, yA
OAL
High 60 (39) 35 (36) 11 (38) 106 (38)
Medium High 30 (19) 18 (18) 3 (10) 51 (18)
Medium Low 28 (18) 1 (21) 10 (34) 59 (21)
Tow 37 (24) 26 (25) 5 (18) 66 {23)
Total 155  (100) 98  (100) 29 (100) 282 (100)
df = 6, x2 = 3,43, p is N.S.
OEL
High 82 (50) 57 (59) 16 (55) 155 (55)
Medium 60 (36) 25 (26) 11 (38) 86  (31)
Low 23 (145 15 (15) 2 (7 40 (14)
Total 165 (100) 97 (100) 29 (100) 281  (100)

daf 2,04, p is N.S.

L]
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-
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TABLE 68

THE RELATIONSHIP BETWEEN THE ACTUAL EDUCATION LEVEL OF CHOSEN

OCCUPATION TO EDUCATIONAL EXPECYTATIONS OF HIGH

SCHOOL STUDENTS
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ACTUAL EDUCATION LEVEL OF OCCUPATION CHCICE

Teachers Tech.Voc.
University Collgge O  plsiness N? Total
Nursing Further
No. % No. % No., % No. % No. %
GIRLS EEL
High 56 (88) 2 ( &) 8 (9 14 (25) %0 {(31)
Medium High 1 ( 2) 39 {(83) 6 (7) 43 ( 7) 50 (19)
Medium Low 5 ( 8) 5 (11 63 (69) 17 (30) 20 (35)
Low 2 ( 2) 1 ( 2) 14 (15) 22 (38) 39 (15)
Total 64 (100} 47  (100) 91  (100) 57 (100) 259 (100)
df = 9, x° = 283.88, p < .01
BOYS EEL
High 81  (93) 4 (40) 12 (12) 5 (14) 102 (L&)
Medium High 1 (D 4 (40) 1 (L 0 ( 0) 6 ( 3
Medium Low 3 ( 3 2 (20) 79 (80) 9 (26) 93 40)
Low _ 2 ( 3) 0 ( 0) 7 (7) 21 (60) 30 (13)
Total 87 (100) 10 (100) 89 (100) 35 (160) 231  (100)

df = 9, x° = 249.6, p < .01




TABLE 69

THE RELATIONSHIPS AMONG OAL, OEL, EEL and EAL

174

Low Medium Medium High Total
GIRLS Low High
No. % No. % No, yA No, % No, %
OEL
EEL .
High 37 (21) 28 (38) . 15 (47) 10  (91) 91 (31)
Medium High 37 (21) 10 (13) 5 (16) 1 (9 53 (18)
Medium Low 76 - (43) 21 (27) 11 (34) 0 (0) 108 (36)
Low ' 28 (15) 17 (22) 1 (2) 0 (0) 46 (15)
Total 178 (100) 77 (100) 32 (100) 11 (100) 298 (1C0)
df = 9, x2 = 32,82, p < .01
OAL
EEL
High 10 (9) 13 (22) 35 (50) 33 (59) 91 (3L)
Medium High 24 (21) 14 (23) 9 (13) 6 (11) 53 (18)
Medium LOw 56 (50) 21 (35) 23  (33) 8 (15) 108 (36)
Low 23 (20 12 (20) 3 (4) 8 (15) 46 (15)
Total 113 (160) 60 (100) 70 (100) 55 (100) 298 (100)
df = 9, x° = 62.65, p < .0l
EAL
EEL '
High 85  (85) 0  (0) 2 (2 4 (10) 91 (31)
Medium High 2 (2) 46  (90) 3 (3) 2 (5) 53 (18)
Medium Low 10 (10) 3 (6) 90 (87) 4 (10) 107 (36)
Low 3 (3) 2 (&) 9 (8) 32 (73) 46 (15)
Total 100 (100) 51 (100) 104 (100) 42 (100) 297 (100)
af = 9, xZ =537.72, p < .01
FAL
OEL ‘ :
Low G4 (43) 34 (67) 73 (70) 27 (64} 178 (60)
Medium Low 35 (34) 11 (22) 18 (17) 14  (33) 78 (26)
Medium High 15 (15) 5  (10) 12 (12) 0 (0) 32 (11)
High 8 (8) 1 (1) I (1) 1 (3) 11 ( 3)
Total 102 (100) 51 (100) 104 (100) 42 (100) 299 (100)

df = 9, x“=122.45, p< .01

. CONTINUED...
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TABLE 69
(CONTINUED)

Low Medium Meéium High Total
GIRLS : Low High :
No. % No. % No. % No, % No, %
OAL
OEL ‘
Low 99 (84) 37 (55) 35 (48) 18 (32) 189 (60)
Medium Low 14 (12) 23 (34) 25 (34) 21 (37) 83 (26)
Medium High 4 ( 3) 5 (7) 10 (145 13 (23) 32 (10)
High 1 (D 2 ( 2) 3 ( 4) 5 ( 8) 11 ( 4)
Total 118 (100) 67 (100) 73 (100) 57 (100) 315 (100)
df = 9, x2 = 51,55, p < .01
OAL
EAL
High 14 (12) 15 (25) 38 (54) 35 (64) 102 (34)
Medium High 21 (18) 14 (23) 10 (14) 6 (1D) 51 (17)
Medium Low 56 (49) 24 (40) 16 (23) 8 (14) 104 (35)
Low 23 (21) 7 (12) 6 { 9 6 (11) 42 (14)
Total 114 (100) 60 (100) 70  (100) 55 (100) 295 (100)

df = 9, x> =158.78, p < .01

. CONTINUED ...
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TABLE 69
{(CONTINUED)
Low Medl%m ngium High Total
BOYS Low High
No, % No, % No, % No, 7 No, %
OAL
EAL .
High 24 (24) 28 (55) 29 (46) 49 (77) 130 (46)
Medium High 2 (2 2 ( 4) 1 ( 2) 3 {(5) 8 ( 3)
Medium Low 53 (52) 18 (35) 26 (41) S (13) 106 (38)
Low 23 {22) 3 ( 6) 7 (11) 3 ( 5) 36 (13)
Total 102  (100) 51 (100) 63 (100) 64 (100) 280 (1060)
df = 9, x° = 48.88, p < .01
OEL
EEL .
High 36 (24) 24 (55) 34 (72) 32 (74) 126 (45)
Medium High Lo (3) 0 ( 0) 1 ( 2) "1 ( 2) 6 ( 2)
Medium Low 81 (55) 17 (37) & (17) 6 (i4) 112 (40)
Low 27 (18) 3 {7 4 (9 4 (10) 38 (13)
Total 148 (100) 44 (100) 47 (100) 43 (100) 282 (100)
df = 9, x2 = 54,09, p < .01
OATL
EEL _
High 23 (23) 26 (41) 26 (41) 51 {(76) 126 (45)
Medium High 1 (1) 2 (3) 1 (2 -2 (3) 6 ( 2)
Medium Low 54 (53) 19 (30) 29 (46) 10 (15) 112 (40)
Low 24 (23) 4 ( 6) 7 (i) 4 ( 6) 39 (18)
Total 102 (160) 51 (100) 63  (100) 67 (100) 283 (100)

df = 9, x  =50,04, p< .01

.. CONTINUED .



TABLE 69
(CONTINUED)
Low Meglum Meélum High Total
ROYS Low High
No. % No. % No, % No. % No. %
FAL
EEL . .
High 116 (89) 2 (25) 3 ( 3) 3 ( 8) 124 (&4)
Medium High 2 ( 2) 4 (50) 0 ( 03 0 ( O 6 (2)
Medium Low S (7) 1 (12) 97 (92) 3 ( 8) 110 (39
Low 3 ( 2) 1 (13) 5 { 5) 30 (84) 39 (14)
Total 130 (100) 8 (100) 105 (100) 36 (100) 279 (190)

af = 9, x" = 426,51, p < .0l

EAL
OEL
Low 43 (33) 3 (38) 77 (72) 25 (71) 148 (53)
Medium Low 23 (17) 2 (25) 16  (15) 2 (7)) 43 (16)
Medium High 32 (25) 2 (25) g  (8) 4 (11) 46 (16)
High 32 (25) 1 (12) 5 (5) 4 (11) 42 (15)
Total 130  (100) 8 (100) 106 (100) 35 (100) 279 (100)

df = 9, X2 = 44,60, p < .03

OAL
OEL
Low ‘ 89 (81l) 28 (55) 28 (43) 13 (19) 158 - (53)
Medium Low & (7) 14 (27) 15 (23) 9 (12) 46 (16)
Medium High 10 (9) 5 (10) 13 (20) 20  (29) 48 (15)
High 3 (3) 4 (8) 9  (14) 28  (40) 44 (15)
Total 110 (100) 51 (100) 65 (100) 70 (100) 296 (100)

daf

]
o
-

x° = 91.39, p< .01
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TABLE 70
A. THE RELATIONSHIP OF FATHER'S ENCOURAGEMENT FOR CONTINUING EDUCATION
TO S.E.S. OF HIGH SCHOOL STUDENTS

ENCOURAGEMENT

Strong Some None Total
No. % No., % No, A No. %
SES
High 159 (48) 48 (42) 56 (39) 263 (445
Medium 166 (48) 53 (47) 66 (46) 285 (47)
Low : 22 ( 6) 12 (i1) 22 (15) 56 ( 9)
Total 347 (100) 113 (100) 144 (100) 604 (100)

df = &, x2 = 9,01, p is N.S.

B. THE RELATIONSHIP OF MOTHER'S ENCOURAGEMENT FOR CONTINUING EDUCATION
TO S.E.S., OF HIGH SCHOOL STUDENTS

ENCOURAGEMENT
Strong Some None Total
No. % No. % No. % No, %
SES

High 170 (45) 55 (42) 35 . .(38) 260 (43)
Medium 179 (&7) 61 (475 44 (48) 284 (47)
Low o 29 ( 8) 14 (11) 13 (14) 56 (10)
Total 378. (100) 130  (100) 92 (100) 600  (100)

df = 4, x*=3.32, p is N.S.




TABLE 70
(CONTINUED)

C. THE RELATIONSHIP OF ETHNIC BACKGROUND TO 8.E.S. OF HIGH SCHOOL STUDENTS

ETHNIC BACKGROUND
American Indian British French German Slavic Other Total
No. % No, % No. % No, % No. yA No. % No. % No. %

SES
High 4 (40) - 9 (14) 131 (45 24 (47) 29 (56) 5 {19) 49 (54) 261 (43)
Medium 18 (51) 18 (28) 150 (52) 22 (43) 23 (44) 19 (73) 39 (43) 289 (48)
Low 3 (9 36 (58) 9 (3 5 (10) 0 (0) 2 (8 2 (3 58 ( 9)
Total ’ 35 (10Q) . 64 (100) 290 (100) 51 (100) 52 (100) 26 (100) 90 (100) 608 (100)
df = 12, x2 = 201.00, p < .01
D. THE RELATIONSHIP OF RELIGIOUS BACKGROUND TO S.E.S. OF HIGH SCHOOL STUDENTS
RELIGIOUS RACKGROUND
Roman
Anglican Catholic United Other None Total
No. % No. % No. % No. % No. % No. %
SES : '
High 74 (36) 57 (45) 59 (51) 52 (48) 20 (38) 262 (43)
‘Medium 28 (48) 58 (46) 51 (44) 54 (50) 27 (51) 288 (47)
Low 32 (16) 12 (9 5 {5 3 ( 2) 6 (1) 58 (10)
Total 204 (100) 127  (100) 115 (160) 109  (100) 53 {100) 608 (100)

af = 8, x°=31.42, p< .01

64T
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TABLE 70
(CONTINUED)

E. THE RELATIONSHIP OF STUDENT'S LEADERSHIP SELF~CONCEPT AND THE SOCIO-
ECONOMIG STATUS CF THE FAMILY OF ORIENTATION

SELF-CONCEPT

Above Below

Average Average - Average Total

No. % No, % Ne. % No. %

SES
High ‘ 19 (41) 217 (45) 22 (28) 258 {(43)
Medium 25  (54) 219 (46) 44 (506) 288 (48)
Low 2 (5) 42 (9) 13 (16) 57 ¢
Total 46 (100) 478 (100) 79 (100) 603 (100}
2

af = 4, x° =10.33, p< .05

F. THE RELATIONSHIP BETWEEN THE USE OF A MOTORIZED VEHICLE BY STUDENT
AND THE SOCIO-ECONOMIC STATUS OF THE FAMILY

USE OF A MOTCRIZED VEHICLE

Self Parents Parents
Owned Regularly Sometimes No Use Total
No, % No. % No. % No, % No. %
Rl
SES
High 47 (55) 39 (61) 61 . (44) 116 (36) 263 (43)
Medium 36 {(42) 24 (38) 70 (50) 159 (50) 289 - (47)
Low 3 (3 1 (1) 8 ( 6) 45 (14) 57 (10)
Total 86 (100) 64 (100) 139 (100) 320 (100) 609 (100)

df = 6, x = 26,68, p < .01
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TABLE 70
(CONTINUED)

G, THE RELATIONSHIP OF EDUCATTONAL GOAL DEFLECTION AND OCCUPATIONAL
GOAL DEFLECTION

OCCUPATIONAL
None Small Large Total
No, % No. % No, % Ne. %
Educational

None 240 (48) 10 (29) 17 {38) 267 (463
Small 151 (30) 13 (37) 11 (24) 175 (30)
Large 108 (22) 12 (34) 17 (38) 137 (24)
Total 469 (100) 35 (100) 45 (100) 579 (100) o

df = 4, X2 = 8.7/.:.’ P is N.

.

H., THE RELATIONSHIP BETWEEN EXTRACURRICULAR PARTICIPATION OF STUDERTS
AND FATHER'S OCCUPATIONAL LEVEL

EXTRACURRICULAR PARTICIPATION

Above
None . Low Average Average Total
No. % " No. % No., PA No., % No. %
Father's
Occupational
Level
- Low 80 (36) 105 (37) 6 (12) 1 ( 5) 192 (33}

2
Medium Low 104 (47) 139 (49) 22 {(43) 15 (71) 280 (48)

Medium High 30 (13) 32 (11) 16 (31) 1  (5) 79 (14)

High 9 (4 9 (3) 7 (4 & (19) 29 (5)

Total 223 (100) 285 (100) 51 (100) 21 (L00) 580 (10C)
2

df = 9, x_ =40.22, p < .01
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CTABLE 70
(CONTINUED)

I. THE RELATIONSHIP BETWEEN THE FAILURE RECORD OF THE STUDENT AND THE
FATHER'S OCCUPATICN LEVEL

FATLURE RECCORD

None One Two Threet Total
No. % No. % No. % No. % No., %
Father's
Occupational
Level
Low 108 (27) 63 (45) 13 {(46) 10 (45) 194 (33)

Medium Low 196  (50) 61  (44) 13 (46) 10  (45) 220 (48)
Medium High 63 (16) 14  (10) 2 (8) 1 (5) 80 (14)
High 27 (7) 1 (1) 0 (0 1 (5 29 (5)
Total 394 (100) 139 (100) 28 (100) 22 (100) 583 (100)

af = 9, x> = 28.42, p < .01

J. THE RELATIONSEIP BETWEEN THE USE OF MOTORIZED VEHICLE BY THE STUDENT
AND THE FATHER'S OCCUPATIONAL LEVEL

USE OF A MOTORIZED VEHICLE

Self \Parents Parents
Owned Regularly Sometimes Never Total
No. % No, % No, % °  No. % No, %
Father's '
Occupational
Level v
Low 23 (28) 12 (19) 45 (27) 123 (40) 193 (33)

Medium Tow 45  (55) 38  (59) 67 (51) 129  (42) 279 (48)
Medium High 11 (13) 9  (14) 21 (16) 39 ~(13) 80 (14)
High 3 ¢4y 5 (8 8 (6) 13 (5) 29 (5)
Total 82 (100) 64 (100) 131 (100) 304 (100) 581 (1C0)

df = 9, x = 15.84, p is N.S.




TABLE 70
(CONTINUED)

K. THE RELATIONSHIP BETWEEN THE SIZE OF COMMUNITY AND FATHER'S OCCUPATIONAL LEVEL

SIZE OF COMMUNITY

Rural 100~ 100-500 500-1500 1500-2500 2500 + Total
No. % No. % No. % No. % No., % No. % No. %
Father's
Occupational
Level
Low 22 (61) 9 (56) 25 (39) 29  (33) 18 (29) - 90 (28 193 (33)
Medium Low 11 (31) 6 (38) 25 (39 42 (48) 34 (55) 161 (51) 279 (43)
Medium High 3 (8) 1 (6) 12 (19) 15 (17) 10 (186) 39 (12) 8¢ (14)
High 0 (0) 0 (O 2 (3) T (2) c (O 26 ( 9). 29 {5)
Total 36 (100) 16 (100) 64 (100) 87 {100) 62 (100) 316 (1090) 581  (100)

df = 15, xz = 29,93, p < .05

L. THE RELATIONSHIP BETWEEN ETHNIC BACKGROUND AND THE FATHER'S OCCUPATIONAL LEVEL

ETHNIC BACKGROUND

American Indian British French German Slavic Other Total
No. % No. % No. % No. % No. % No. % No, % No. %

Father's Occup,

Level )
Low 8 (24) 44 (77) T4 (26) 15 (31) 20 (38) 8 (32) 24 (29) 193  (33)
Medium Low 18 (53) . 12 (21) 146 (52) 25 (51) 24 (46) 10 (40) 43 (52) 278  (48)
Medium High 7 (21 1 (2) 42 (15) 8 (16) 6 (12) 6 (24) 10 (i2) 80  (1l4)
High 1 (2) 0 (0) 18 (7 1 (2 2 (&) L8 6 (7) 29 (5 .
Total 34 (100) 57 (100) 280 (1o00) 49 (100) 52 (100) 25 (1OO) 83 (100) 580 (100) ¢

af = 18, =x2 = 62,24, p < .0l




TABLE 70
(CONTINUED)

M., THE RELATIONSHIP BETWEEN EXTRACURRICULAR PARTICIPATION AND MOTHER'S EDUCATION LEVEL

MOTHER'S EDUCATION LEVEL

Gr.5- 5~8 Some H.S. H.S.Grad. Some U. U.Grad. Post Crad. Total
No. % No. A No. % No. A No, % No, % No, yA No, %

Extracurricular
Participation

Low 36 (85) 43 (47) 69 (34) 55 (35) 12 (33) . 9 (32)

30 (42) 227 (39)
Medium Low 29 (44) 42 (46) 108 (53) 83 (53) 16 (44) 10 (36) 2 (29) 290 (49)
Medium High 1. (1) 5 (5) 20 (10) 15 (9 3 (8 6 (21) 2 (29) 52 (9
High ‘ 0 (0) 1 (2 6 (3) 5 (3) 5 (15) 3 (11) 0 (0) 20 ( 3)
Total 66 (100) 91 (100) 203 (100) 158 (100) 36 (100) 28 (100) 7 (100) 589 (100)

df = 18, x> = 32,66, p < .05

THE RELATIONSHIP BETWEEN ETHNIC BACKGROUND AND MOTHER'S EDUCATIONAL LEVEL

MOTHER'S EDUCATION LEVEL

Gr.5- 5-8 Some H.S. H.S.Grad. Some U. U.Grad. Post Grad, Total
No. T No. % No. % No. % No, % No, % No, %  No, %

Ethnic Background

funerican 3 ( 6) & (5) 11 (5)y 10 ( 6) 3 (8) 3 (10) 0 (0) 34 (6)
indian 31 (46) 18 (20) 9 (&) 2 (1) L (3) 0 (0) 0 (0) 61 (10)
British 15 (22) 41 (4l) 114 (57) 77 (51) 16 (44) 186 (57) 5 (71 284 (49)
French 5 (7) 4 (5) 18 (9 12 (7) 6 (16) 5 (17) 0 (0)y 50 (8&)
German 3 (6) 7 (8) 15 (7)) 21 (12) 3 (8) 0 (0) 2 (29) 51 (9)
Slavic 3 (6) 5 (6) 11 (5) 5 (3) 2 (8) 0 (0 O (0)y 26 (&)
Other 7 ( 6y 12 (14) 24 (13) 32 (20) 5(1L) 4 (16) O (0) 84 (15
Total 67 (100) 91 (1C0) 202 (100) 159 (100) 36 (100) 28 (100) 7 (100) 590 (100)
df = 36, x> = 158,91, p < .01

781
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TABLE 70
(CONTINUED)

0. THE RELATIONSHIP BETWEEN ACTUAL OCCUPATION CHOICE OF THE STUDENT
AND THE SOCIO-ECONCMIC STATUS OF THE FAMILY

Medium Medium
L i
ow Low High . High Total

No. % No. % No., % No, % No. %
High ‘40 (40) 70  (41) 47  (44) 63 (51) 220 (44)
Medium 45 (45) 81 (48) 51 (48) 57 {(46) 234 (47)
Low 15 (15) 18 (11) 8 ( 8) 4 { 3) 45 (1 9)
Total 100 (100) 169 (100) 106 (100) 124 (1005 499 (100)

df = 6, x> =9.49, p is N.S.

P. THE RELATIONSHIP OF THE FATHER'S OCCUPATION LEVEL AND THE OCCUPATIONAL
EXPECTATION LEVEL OF THE STUDENTS

STUDENT'S OCCUPATIONAL EXPECTATION LEVEL

Medium Medium o
Low Low High High Total
No. % No, % No. % No. % No. %
Father's
QOccupational
Level
Low 128 (38) 32 (26) 18 (34) 15 (28) 193 (33)
Medium Low ~ 153 (46) 63 (52) 40  (53) 24 (45) 280 (48)
Medium High 39 (l2) 19 (16) 13 (17) 9 (17) 80 (14)
High 13 ( 4) 7 (6) & (6) 5 (9 29 (5)
Total 333 (100) 121 (10¢) 75 (100) 53 (100) 582 (100)
df = 6, x> = 10.60, p is N.S.




186 -

TABLE 70
(CONTINUED)
Q. THE RELATIONSHIP OF S.E.S. OF FAMILY TO 1.Q. OF HIGH
SCHOOL, STUDENTS
SOCIO-ECONOMIC STATUS
High Medium l.ow Total
No., % No. % No., % No, %
1.Q.
95 13 (7)) 24 (11) 20 (61) 57 (1&)
96~115 99 (56) 119 (57) 11 (33) 229  (55)
116+ 65 (37) 66 (32) 2 (6) 133 (32)
Total 177 (100) 209 (100) 33 (100) 419 (100)
df = 4, x2 = 65,25, p < .01
R THE RELATIONSHIP OF FATHER'S OCCUPATIONAL STATUS TO I.Q. OF HIGH
SCHOOL STUDENTS
FATHER'S OCCUPATIONAL STATUS
Medium Medium ..
Low Low High High Total
No. % No. yA No, % No, % No. %
1.Q.
95~ 25 (20) 22 (10) 2 (3) 1 ( 6) 50 (13)
96-115 74 (60) 114 (55) 23 (51) 6 (35) 217  (55)
116+ 24 (20) 73 (35) 20 (44) 10 (59) 126 (32)
Total 123 (100) 209 (100) 45 (100) 17 (100) 394 (100)
df = 6, x2 = 19,96, p < .01




TABLE 70
(CONTINUED)

S. THE RELATIONSHIP OF SIZE OF COMMUNITY TO I.Q. OF HIGH SCHOOL STUDENTS

SIZE OF COMMUNITY

Rural 100~ 106-500 501-1500 1500~2500 2500+ Total
No.. % No. A No, A No. YA No. % No. % No. %
1.0, . :
95 & (33) 4 (44) 12 (34) 5 (9 3 ( 6) 25 (10) 57 (14&)
96-115 10 (42) 3 (34) 16 (46) 31 (57) 30 (63) 139 (56) 229 (55)
116+ 6 (25) 2 (22) 7 (20) 19 (35) 15 (31) 84  (34) 133  (31)
Total 24 (100) 9 (100) 35 (100) 55 (100) 48 (100) 248 (100) 419 (100)

T. THE RELATIONSHIP OF ETHNIC BACKGROUND TO I.Q. OF HIGH SCHOOL STUDENTS

ETHNIC BACKGROUND

American Indian British - French German Slavic Other Total
No. % No. % No. % No. % No. % No. %  No. % No.

%

.Q.

95~ 5 (19) 20 (59) 19 (9 2 (6 & (L1) 2 (13) 5 (8) 57 (13)
96-115 13 (50) 13 (38) 118 (56) 20 (67) 18 (49) 10 (63) 36 (57) 228  (55)
116+ 8 (31) 1 (3) 74 (35) 8 (27) 15 (42) 4 (24) 22 (35) 132  (32)
Total 26 (100) ~ 34 (100) 211 (100) 30 (100) 37 -(100) 16 (100) 63 (100) 417 (100)

N W

df = 12, x° = 65.81, p < .01

L381



TABLE 70
(CONTINUED)
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U. THE RELATIONSHIP OF LEADERSHIP SELF-CONCEPT TO I.Q. OF HIGH SCHOOL

STUDENTS

LEADERSHIP SELF-CONCEPT

Above ‘ Below

Average Average Average . Total

No., % No, % No, % No. %

I.qQ.

95~ 1 ( 3) 47 (14) 8 (18) 56 (13)
95-115 12 {39) 192 7)) 23 (5L 227 (55)
116+ 18 (58) 100 (29) 14 (31 132 {32)
Total 31 (100) 339 (100) 45 (100) 415 (100)

af = 4, x = 9.91, p < .05




TAELE 70
(CONTINUED)

V. THE RELATIONSHIP OF ETHNIC ORIGIN AND EDUCATION LEVEL OF FATHER'S OF HIGH SCHOOL STUDENTS

ETHNIC ORIGIN

American Indian British French German Slavic Other Total
No, % No. % No. % No. % No. % No. % No. % No. %

Father's Educ.

Level
Below Gr.5 L (3 25 (42) 11 (4) 5 (10) 3 (6) 2 (38) 8 (9) 55 (9%
Gr. 5-8 7 (21) 20 (33) 59 (21) 10 (20) 22 (42) 8 (31) 24 (28) 150 (25
Some H. Sch. 12 (35) 9 (15) 100 (35) 19 (39) 17 (33) 13 (50) 23 (26) 193 (33)
H.Sch. Grad. 9 (26) 5 (8 66 (23) 10 (200 6 (12) 2 (8) 20 (235 118 (20)
Beyond H.Sch. 5 (15) 1 (2) 47 (17) 5 (10) 4 (8) 1 (&) 12 (i4) 75 {13)
Total 34 (100) 60 (100) 283 (100) 49 (100) 52 (100) 26 (100) 87 (1005 591 (100)
af = 24, x° = 134.77, p < .01

W. THE RELATICNSEIP OF RELIGIQUS BACKGROUNMD TC EDUCATION LEVEL OF FATHER'S OF HIGH SCHOOL STUDENTS

RELIGIOUS BACKGROUND

Roman
Anglican Catholic United Other None Total
No. % No, % No. A No. % No. % No. %
Father's Educ.
Level _
Below Gr.5 24 (12) 19 (15) 6 (5) 3 ( 3) 3 ( 6) 55 (9)
Gr. 5-8 53 (27) - 33 (26) 19 (17) 30 (29) 15 (28) 150 . (25)
Some H.S. 57 (29) 31 (25) 47 (£3) 37 (35) 20 (38) 192 (33)
H.S. Grad, 39 (20) 24 (19) 24 (22) 18 (17) 8 (15) 118 (20)
Beyond H.8. 23 (12) 14 (11) 14 (13) 17 (16) 7 (13) 75 (13)
Total 196 (100) 126 (100) 110 (100) 105 (100) 53 (100) 590 (100)

df = 16, x> = 23.35, p is N.S.

s
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TABLE 70
(CONTINUED)

X. THE RELATIONSHIP BETWEEN STUDENT'S ACTUAL OCCUPATION CHOICE LEVEL AND FATHER'S EDUCATIONAL LEVEL

FATHER'S EDUCATIONAL LEVEL

Grade 5- 5-8 Some H.S. H.S.Grad. Some U. U.Grad. Post Grad. Total
No. % No. % No. % No. % No. % No, % No. % No., %

Student's Occup,
Choice Level

(5) | 4 (12)

Low 14 (30) 28 (23) 34 (20) 17 (18) 1 0 (0) 98 (20)
Medium Low 15 (33) 50 (41) 51 (31) 28 (29) 9 (4&) 10 (33) 2 (50) 165 (34)
Medium High 8 (l7) 22 (18) 35 (21) 23 (2&) 5 (25) 7 (22) O (0) 100 (21)
High 9 (20) 21 (18) 46 (28) 29 (30) 6 (26) 10 (33) 2 (50) 123 (25)
Total 46 (100) 212 (100) 166 (100) 97 (100) 21 (100) 31 (100) & (100) 486 (100)

df = 18, x> = 13.35, p is N.S.

Y. THE REIATIONSHIP BETWEEN EXTRACURRICULAR PARTICIPATION OF STUDENT AND FATHER'S EDUCATION LEVEL

FATHER'S EDUCATIONAL LEVEL

Grade 5~ 5-8 Some H.S. H.S.Grad. Some U. U.Grad, Post Grad. Total
No, % No. % No. % No., % No. % No. % No. % No. %

Extracurricular
participation

None 29 (51) 72 (48) 70 (36) 30 (26) 12 (40) 11 (27) 2 (4D) 226 (38)

Low 26 (43) 68 (46) 99 (52) 69 (51) 12 (40) 13 (32) 3 (60) 288 (49)

Average 3 ( 6) 7 (4 1 (9 13 (12 3 (10) 9- (22) 0 (0 55 (9)

Above Average 0 (0) 3 (2) 5 (3) 3 (il) 3 (10) 7 (19 0 (0) 21 ( 4)

Total 56 (100) 150 (100) 192 (100) 117 (100) 30 (100) 40 (100) 5 (100) 590 (100)
2

df = 18, x~ = 50.40, p < .01

061




TABLE 70
(CONTINUED)

Z, THE RELATIONSHIP BETWEEN FAILURE RECCRD AND FATHER'S EDUCATION LEVEL

FATHER'S EDUCATIONAL LEVEL

Gr., 5- 5-8 Some H.S, H.S.Grad, Some U. U.Grad. Post Grad. Total
No, % No, % No. % No, % No, % No. % No. % No. %

Failure Record

None : 29 (51) 93 (61) 137 (71) 82 (70) 20 (67) 34 (86) & (80) 399 (67)
One 18 (31) 46 (30) 43 (22) 26 (22) 5 (17) 5 (12) O ( O) 143 (24
Two 3 (6) 9 (7) 5 (3) 8 (7) 3 (1) 0 (0) 0 (0) 28 (5)
Three 6 (12) 3 (2 8 (4 2 (1) 2 (6) 1 (2 0 (0 22 (&
Four 0 (0) 0 (0) 0 (0) 0 (0 0 (0) 0 (0) 1 (200 1 (0)
- Total 56 (100) 151 (100) 193 (100) 118 (100) 30 (100) 40 (100) 5 (100) 593 (100)

df = 24, x° = 61.22, p < .01

161




TABLE 71

4. THE RELATIONSHIP OF SIZE OF COMMUNITY OF RESIDENCE TO SCCIO-ECONOMIC STATUS OF HIGH SCHOOL
STUDENTS

SIZE OF COMMUNITY

Rural 100~ 100500 501-1500 1500-2500 2500+ Total
No, % No. % No. % No. % No. A No. % No. %
S.E.S. ¢
High 8 (20) 2 (11) 21 (31) 37 (41) 32 (48) 166 (50) 263 (43)
- Medium 21 (52) 9 (50) 30 (46) 50 (55) 31 (&47) 148 (44) 289 (47)
Low 11 (28) 7 (39 16 (23) 3 (4) 3 (5) 17 ( 6) 57 (10)
Total 40 (100) 18 (100) 67 (100) 90 (100) 66 (100) 331 (160) 609 (100)
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TABLE 71
(CONTINUED}

B, THE RELATIONSHIP OF FATHER'S EDUCATIONAL LEVEL TO SOCIO-ECONOMIC STATUSlOF HIGH SCHOOL STUDENTS

FATHER'S EDUCATIONAL LEVEL .
Less 5 Gr.5-8 Scme H.S. H.S.Grad. Some U, U.Grad, Post CGrad. Total

No. pA No. % No. % No. % No, % No. % No. % No. %
S.E.S.
High 15 (27) 57 (31) 85 (44) 63 (53) 12 (40) 21 (52) 5 (100) 258 (Lh)
Medium 17  (30) 72 (47) 102 (62) 52 (44) 18 (60) 19 (48) 0 (0) 280 (475
Low 24 (43) 22 (22) 6 (4) 3 (3) 0 (0) 0 (0) 0O (0) 55 { 9)
total 56 (L00) 151 (100) 193 (100) 118 (100) 30 (100) 40 (100) 5 (100) 593  (100)
df = 12, x2 = 101.89, p <« .01

. THE RELATIONSHIP OF MOTHER'S EDUCATIONAL LEVEL TO SOCIO-ECONOMIC STATUS OF HIGH SCHOOL STUDENTS

MOTHER'S EDUCATIONAL LEVEL

Less 5 Gr.5-8 Some H.S. H.S.Grad. Some U. U.Grad, Post Grad, Total
. No. % No. % No. % No. % No, % No. % No. % No, %

S.E.S.

High 12 - {47) 35 (38) 84 (41) 89 (56) 18 (50) 12 (43) 6 (86) 256 (43)
Medium 22 (33) 42 (46) 115 (58) 66 (41) 18 (50) 16 (57) 1 (14) 280 (47)
Low 32 (20) 14 (16) & {3) 5 (3) 0 (0) 0 (0) 0 (0) 55 (9
Total 66 (100) 91 (100) 203 (100 160 (100) 36 (100) 28 (100) 7 (100) 591 (100)

2

df = 12, x_ = 154.36, p < .01
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TABLE 71

(CONTINUED)
D. THE RELATIONSHIP BETWEEN FAILURE RECORD OF STUDENT AND MOTHER'S EDUCATION LEVEL
MOTHER'S EDUCATION LEVEL
Less 5 Gr,5-8 Some H,S, H.S.Grad. Scme U. U.Grad. Post Grad. Total
Mec, % No, % No. % No. % No. % No. % No. % No, %
 Failures
None 37 (55) 46 (51) 148 (72) 112 (70) 28 (78) 23 (82) 7 (100) 401 (68)
Une 24 (36) 32 (35) 34 (16) 40 (25) 7 (19) 5 (18) 0 (0) 142 (24
Two 1 {2) 11 (12) 11 (7) 5 (3) 1 ( 3) 0 (0) 0 (0 29 ( &
Three 5 (7) 2 (2) 1¢ ( 5) 2 (1) 0 (0) 0 (0) 0 (0) 19 (3
Four + e (0) 0 (0) ¢ (0) 1 (LD G 0 0 (C0) 6 (0) 1 ( 0)
Total 67 (1060) 91 (100) 230 (100) 160 (100) 36 (100) 28 (100) 7 (100) 592 (100)
df = 24, x2 = 67.51, p < .01
E. THE RELATIONSHIP BETWEEN THE SIZE OF COMMUNITY AND THE FATHER'S EDUCATIOM LEVEL
‘ FATHER'S EDUCATION LEVEL
Less 5 Gr .5-8 Some H.,S. H.S.Grad, Some U. U.Grad, Post Grad, Total
No. % No. % No. % No. % No. % No, % No. % No. %
Size of
Community
Rural 6 (1) 11 (7)) 11 ( 6) 7 (6 1 ( 3) 0 (0) 0 (0) 36 { 6)
100 5 (9) & (8) 3 (1) 1 (1D 0 (0) 0 (0 0 (0) 17 ( 3)
100-500 11 (20) 21 (13) 16 ( 8) 11 ( 8) 3 (10) 3 (7) 0 (0) 65 (11)
500-1500 4 (7 17 (i1) 38 (19) 20 (17) 5 (17) 5 (17) 0 (0) 89 (15)
1500-2500 8 (14) 17 (1) 19 (9) 4 (9 2 (6) 3 (7) 1 (20) 64 (11)
2500+ 21 (39) 77 (50) 105 (57) 65 (49) 19 (64) 29 (73) 4 (80) 320 (5¢4)
Total 55 (100) 151 (100) 182 (i00) 118 (100) 30 (100) 40 (100) 5 (100) 591 (100)
df = 30, x2 = 31.63, p is N.S.
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