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PROBLEM
The purpose of this study was to examine the relationship between stu~
dent participation in extra-curricular achivi ies and the achisvement of de=

sirable objectives of eduscation

§ode

. et e s .
Ln selected Winnipsg Junior snd senior high
,

schools,

SCURCES OF DATA AND PROCEDURES

+
H

Texts and source hooks an the extramcurriewium, currieulun planning
-and administration, along with various types of periedicals, reporvs, memo=-
randa and other statements, qﬂﬁgtiann&irsg, priuted programs of events,
school year books, letters, telephone inquiries, and personal observations

were used to approach the problem in four WEFS:

and inéiea%é the eclaimed outcomes of the é&tra~carriculﬁmg

2. {2) to establish an aceeptable st of ebjsetir@s of educaticon and,
(b) to indicate the relationships between participation in the extra-
curriculum and the desired oubcomes of educationg

3. %o examine the relistionship batween extent of participation in the
extra-curri eulug éﬁﬁ the student's mental abllity and academic
achievements

4. to survey university attendance and subsequent occupations of some
high school graduates in relation to their participation in extra-
curricular activities,




IUDICATIONS OF DATA

The first approach appears to indicate that, in the opinion of most
writers, speakers, parents and students, a properly supervised and con-
trolled program of extrgwcurrlcular actlvmtles makes very 1mportant con=-

' ﬁrlbutlans towards Ege achl@VEﬁent of des&rable objectivea of education.
According to some sources, certain desirable out-comes are almost impossible
without such a progranm.

The second approach to the prebiém appears to indicate that, generally,
Winnipeg schools should attempt to extend the democratic way of life and
assist in the development of each individual student te the highest possible
potentiality. This means that the schools should s@rive to develop in the
children the knowledge, skills, habits, understandings, attitudes and
character traits which are essential in the healthful liviag of the "good
1life", Schools should attempt to give students the personal qualifications
and training necessary for finding and holding a place in a veeation which
Gis best suited to the particular characteristics of the individual, It is
aiso important that the individual should learn to participate in, and cine
tribute to, community life. |

The survey in the third approach to the problem would appear to indi=-
‘eate that, geherally:

(2) tne better students partlclpate more ex %ens;vely in the extra-

curriculum than do those of lower ablllty;

(b) up to certain limits, achlevement in academic subjects improves
with more extensive participation in the extra-curricular activibies. ‘The
limits vary with the indiviégal; N

It would appear from the fourth approach to the problem that:

(2) a high percentage of the participants im extra-curriculsr sctivie

ties attend university and enter business and the professions; \V////




(b) graduation award winners in high school participate quite ex-
tensively in the extra-curriculum and, generally, apiear to be quite success-
ful in their'universi%y and subsequent occupations;

(e) in their academic program high school rugby players appear to achieve
as well as, or better than, the general male school population, iost of
them also succeed well in the years subseguent to graduation from high

;

school,

CCNCLUSIONS,

1, Bo?@ﬁsapjectivekand objective evidence would appear to indicate
that the extra~curriculum is an important factor in achieving desirable
autcomes of edgeaﬁien in certain Qinﬂipeg Junior and senior high scheclé.

2. Apparently %bé extra-curriculun should be broad enough to provide
an interest for each and every student., It should provide for, and cater
to, individual differences,

3. It is apparent that & continuous re-evaluation of the extra-curri-
culun must be made at the local school and classroom level and that strong
precautions must be taken to gmaré against various undesirable facets of
the extra-currieulum such as the natural téndenqy of "teen-agers" to overw

participate by joining in every possible activity,
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INTRODUCTION

Purposs of the Btudy

The purpose of this stu

r was to nssess the effects of porblieipation

in extra-curriculay sctivities on the achioverent of desirable chbjiectives

of education ip selected Junior and s

nicy high schoole in the Uity of
Winnipeg. ’

Student participstion in extre-surricular sctivities has been for
many yeave a subject for long and, often bitter, discussions., These dise
cuseions have ipcluded =11 levels of edusation, from the elementary school

e the umiversity. In practicsily svery type of mo

eting, from those atb

the family dimper table %o those z&‘? curriculun commibiess of dopartaents

of education oy of federal eonpitbess consle ne the eultursl o roorese

%}

this aubient has &

s thoroughly debated, |

geens to aake 1ittle difference; somsope will

Gelke issue with it, Pavenmis

yuently complaln thet their childyen partis

cipate in extra-curricular activitics to the detriment of their acadeaic

studice, Principels, avranging teaching prograwes, aod curriculus eomnde
" tbusg, re-assessing time nllobs S s 2¥e congbantly faced with the ymiﬁm
of deciding upon how asuch tisme to give o extrascurpicular sctivities vee
lative to the bobtal school progresse.
The questions fscing those resporsible for making such decigions

are difficult to answer objectively. thether prohibiting s pupil from pare

ticipating in ha@k@ﬁmm or drasatics will result in bebtter achiovement in

> gtudies, even though more tlse may be given te such shudies, is o

mogh diffieult question to answer sgbisfectorily. ¥ill the studend's

interest be lessensd and his enthusingn dulled o the extent thot his sohiove-
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ment may become inversely proportionzl to the increzse in study time?
Will the cancellation of a field day, for example, be reflected in better
academic standings? Will better academic standings, if obtained, mean
that the students are thus better fitted for present day living? Will
they participate more fully and effectively as citizems of the comnunity
and nation? Is it probable that students may acquire, through partici-
pation in extra curricular activities, certain attitudes and traits of
character which aie of fundamental importance in their after-school lives?

These are questions which face those who are responsible for organizing

school programmes,
Sources of Data

A grswiﬁg interest in extra-curricalar activities has led to many
persistent attempts to resolve the diffieult questiens related to them,
According to MeKownl less than half 2 dozen books in thé field of extra=
curricular activities existed before 1927, Ten years later there were more
than fifty, and a magazine devobed wholly to this field had appeared, Today,
many of the professional journals and magazines contain material on the sube
Ject and mény books written by authorities in the fields of curriculum and
administration contain at least a chapter on the extra~curriculum., News=
papers and magazines appear to ecnsider discussions on various facets of

the exﬁraoc&rriculﬁm to be of popular interest, Scanning some of this
literature supplied comsiderable information on methods used in Gtherstudies.
From Programmes of sbudies and ﬁhe lite:ature on curriculua and adminise

1

Harry C, dcKewn, Exfra~Curricular Activities, Preface vii,
New York: The Hacrillan 0., L1947,

AR
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tration came, also, the development of a set of desirable objectives which
could be used as an eveluation of the contributions of the extra~curriculum,
School record ca§és and personal student folders were used to asge
certain student academic achievements, abilities and activities, Program
lists, school year books and personal observations gave estimates of indie
vidual and school participation in the various activities of the high
schools, Personal observations and questionnaires were used to estimate

the participation in the jumior high schools, The results of final Depart-
ment of Education or Winnipeg School Board examinations were used, when
available, as measures of academic achievement, The results of local school

examinations were the only ones available for high school students in the

"Commercial® or "High School Leaving” courses. Intelligence quotients used

for Grades VII and VIII students were those supplied by the schools on the
mark sheets sent to the school board offices in June, 1958, These came
from the medical and record cards of the students and were those considered

most accurate by the schools concerned. Intelligence quotients for high

school students also came from school records. Grade IX ability rating was

- on the basis of the group test given at the time of the Provineial Departe-

ment of Education examinations in June, 1958,

Information was obtained from other centres in the United States
and Canada by questionaires and personal contacts to supplement information
obtained from various publications on extent of participation, attitudes

and practices.

Personal contacts, telephone calls, letters, and questiommaires

were used to determine what the students have been doing since graduation

from high school.



Procedures

Une of the most commonly used and satisfactory methods of cone
sidering problems such as are indicated in the foregoing introduction is
to survey what has been done in other localities as well as in the ares
under considerabion and to compare methods of éppraaching the problems and
the results of these methods. Sometimes objective and reasonable conelusions
mzy be drawn and practical recommendations may be made., It is quite true
that different localities, and even different schools in the same city,
develop different sets of variables which make it almost imposgible to
find common factors. It is even rather difficult at bimes to find a real
basis for comparison between boys and girls who have grown up in the same
family, presumably under the same home and school conditions. Variations
in local attitudes and different factors from year to year often make come
paerisons both odious and useless. Activities and methods of handling then
which prove to be successful in one locality may be entirely inadequate
and unsuitable in another. However, a comparison may give us a chance to
look at our own attitudes and practices more objectively.

Keeping this attitude constantly in mind, a comparison was made in
this study between the extra-curriculum in Wimnipeg and in other centres
under the headings of "History", "Cbjectives", "ittitudes and Emphases®,
"Claimed Cutcomes", and "Participation", Emerging from the discussion of
these topics was an attempt to search out some vital relationships between
activities and objectives of education., Three methods were used to indicate
these relationships and the advanbages and disadvantages of student parti-

cipation in extra-curricular activities,

By grouping students according to the numbers of activities in




rages of the abllitiss o sohiaves
zenhe of the individuels in cach group an sttt was nade to discover
wietber the extra-curriculum in Wimmipes schools is related in any vy o
general wbility and / or achiovament. A4S a corollary %o thisz facet of the
study a survey was made of several of those studends who had won prizes and
awards at the high school gradustion ceremonies to estimabe the exbont and
effect, 1 possible, of their parbicipation in the high school exbras cusrie
culume 4 survsy was made also of the careers of gtudents following high
scheol gradustion with special ationbion to the yrize winners and parbis
ciponts in high school football.

Definition

The terms “extra-curriculum® and “extra-curricular activities®
have been used rather differently by scme writers. The thinking reficvbed

in the literature on the subject would indicate that they actually nean

somewhat ditferent things in dirferent localibies and orgopizations. 1o
some educational systems participstion in such sctivities as band, chorus,
student commitbees, athletic teams and clubs is an integral part of the
regular curriculum. Students are given eredit towsrds pronction based

upon satisfactory participstion in such netivities. In other gystens these
activities vecelve no credit and, in some cases, schools glving then any
suyport whotever are severely ﬁfﬁ.ﬁi@iﬁéﬁa It would sgeenm necessary, thore=
fore, that a definition of au extre-curricular activity be found which would
have local significance. Hansen and Teryy say:

Although the temm Yexira~curricuiunt oy texbras
surricular activities' has been criticized on the
grourd that all activities under the direction and

suparvision of the school should be eduesiive and
within toe scope of the eurriculun, its use a‘%&l}.
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conbinues. Yor practical ourposes snd goneral
understanding the following definition may be
aceopted: *programs and eveats, carpying no
acadenie eredit, sponsoved ané orsanized by
puplls or student orgunizations or by the
educational imstitution, desioned to entertain,
instruct end / or provide exercise of interests
and abilities; subjeet to_ s5m6 neasure of cone
trol by the institutiont.

As indicated in this quobtation, many educators consider

wilch the school may do to develop the desivable skilis, habits and atéi-
tudes of students as part of the currieuilun and, hence; nothing in their
lives, even vemotely conmected with the schools, is bxtra~curriculars And
80, @ven the definition of an extra-currioulsr activity raises another
question Yor discussion: Is thers any such thing as sn extra-curriculun®

4s a point of departure for the following study the foregoibe 4o -
‘indtion could be modified and simplified as follows:

An extra~curricular activity is eny activity, event or DEOSTEn
walch is sponsored by winaipes School Bourd personnel, which would engage
e time of the student, elther within sohuol hours or cusside, and for
whiieh, under present vonditions, po eredit is giv@zé towards an official
sehool standing.

This deseription is definite and 1% gives local significance to

the foliowing study.
Seope avd Linitations

Apyone wiho has taught in a school in winnipes or in most othey
places wiil recognize that, in those times, the foresving definition in=

cludes ¢ remarkably varied group of sebivitiss. Just as gymastics ars

“Curl . Hemsen and raul . Terry, "mtre~Curricular fetivitissy,
sneyelopedia of dueational Hesearch by Walter 5. Honzoe,
Pe AL New York: Machilian and Go., 1950
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often taken as synonymous with the gohopls® physieal edusstion Progran,

sehool athleties are often considered as the whole, or at least a very

porbion, of the extro~curriculum, This is far from $he esse in

T mineessy e,

Wlmipeg, ware the extrs~curricuiun in most of the schools ineludes
several kinds of aetivibies.

Aecording o & mw&srg zade In 198, nore Winnipes a*%mm%;,:z parti=
¢ipate in musical activities thanm in any other part of the extro-curriculime
This ig very largely, voeal music. A considerable number of studenis take
part in the wimnipes Musisal Festival. oSome st wents receive instruction in
instrumentel musie fyom itinerant feachors. deveral bands and orehestras
have been opganized within le schoole at variocus timss and Tor vavicus
purpones. Stutent groups are trained fopr perfomances ab beachers! convens
bions, parvent=teasher asgceiation [eotings, school bteas, open daye, and
various other school prograns such ag graduation exercises, earcl serv: 468,

Rezenbrence observances and aapy othors. In the swmer of 1957, members

of one group from Daniel Helntyre Gollesiate Finenced thelr own way to come
pete in a festival in wales.

Some of the preparation of this nusic may be done during the regulay
musie poriods which are an optional parb of the vegular currieviun, There

is not ewoush tiue, however, in the ropularly aasisned periods to cover the

preacribed course ond have much Bine 1laft over for the prepurstion of the
foregoing. Hemee a very large proportion of such preparation must be dong
on the sbudents’ and teachers' own bine and initiative. The students

ugually got no credit for this exbtra 10 on sn official school standinge

A pooond ¢lass of aebivities, which interosts a iarge nusbor of

elolinllior, “Heport of Comittes on ixtra-Curriculun at the Secondary
Level®, wimipes ishools Survey, 1947-48, vimipes school Toand
Offices, Tysed. pe 86,
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students in the Junior and senior high schools, is the student athletic pro-
gram. This, of course, grows naturally out of the health and physical edu-
cation program of the schools which, again, is a part of the curriculum as
prescribed by the Departament of Education. But, the two periods per week
which are regularly allotted to this work do not give an instructor a chance
to do much beyond limited instruction in a few fundoisnbtals. In spite of
this, the program in the Winnipeg schools includes soccer, football, volley=
ball, basketball, softball, speedskating, curling, ice hockey, béwiing,
track and field, swimaing, rowing, skiing and snowshoeing at both the inter-
class and inter-school levels, Other athletics, such as, floor hockey,
pleasure skating, figure skating, badminton, tennis, golf, dodge ball,
leadership classes, ballet, wrestling, fencing, boxing, weight lifting,
tunbling, folk and social dancing, hikes and tramps are often carried on

as class or school~team acbivities.

Hany students participate in various "elubs", These range from the
ordinary "subject clubs" to handicraft elu&s, rifle clubs, and the like. For
example, as shown in Table VII, ome high school has approximately 80 boys
and girls in a rifle club almost every year and sponsors competitions which
lead to national prize competitions of the Dominion of Canada Rifle Associa-
tion at Cttawa,

Then too, thers are many ?ether activities" which often grow out of
school life and thevindividaal differences which appear in both students

and teachers, Almost all rooms have some kind of "room officers™ and most
schools alsc have some type of students® council, Dramatics and debating

_ Are popular and are often part of the activities of a public speaking club.
'Publiééﬁion of school papers and yearbooks is usually the product of an
‘akﬁivity group. There are also school fairs, St. John's Ambulance classes,

' costuning and scenery committees, "make-up" classes for the school perfor-




.
mances, pep rallies and spectator participation in inter-school and inter-
class ganes, cadet corps, and various visits e industries, art galieries,
musewns and other places of educationsl interest,

Cbviously, the following discussion cannot cover in debail each of
the activities listed. Cbviously, also, the study would be much too long
and umwleldy if am attempt were made to consider in detail even 2 few of
these activities in 2ll of the schools of the city of Wimnipeg, To keep
within reasonable limits the study makes speecific referegse to the major
acbivities in ome Winnipeg high school and one jumior high schecl, The
basis of selection of these schools was simply that the writer has had
intimate knowledge of these schools and the students in them., He spent over
twelve years in bsth the academic and the ex@ra»currie&lar fields at the
Gordon Bell High School and he was principal of the David Thompson Junior
High School for three years, Various parts of this study refer to surveys
made in other junior and senior high school areas, In ome respect Gordom
Bell High School is not guite representative of the Winnipeg high schools
(during the period under consideration, since this school did not participate
in musie festival compebition as most of the other high schools did.

In this study an attempt is made to confine the discussions of the
extra—carricular activities in these schools to the effects, if any, that

. the acbivities have had upon the achievement of desirable gbjectives of
education., No attempt is made to discuss methods of finance or other facets
of the extra-curriculum except as they are related %o the question of

whether these activities are worthy of the time, effort and momey spent on

them in these schools,

A~

The question of compensation of coaches and other teachers for extra
time, while it has some bearing on the problem in this paper, is worthy of

2 study in itself.

2
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The results from Devid Thompson Junior High gehool are for oply
two years since thot school opened in the autumm of the year 1955. The

first yoar of activities wes not complote since the sudid

the school was not ready for use unbil lave in November. The students of
Gordon Bell sehcol included in Tables V, VI, and VII ave the tobal school
populabione Those in the remainder of the study are students listed as
gradustes in the year books of this school from 1946 to 1953 imclusive.

The students In Grafeos XI and XII were chosen for ressons given on psge 107.
This means that the participations in Yubles v, *gx; and VII Incluyie Jwede

X students, but Table VIII and the graphs which follow are for Grades xX

and XII students only.

itecont information aboud shudents included in this study, ia

iimited by the fact that it was diffieult o obbain veliavle information
gbout some of them. The informetion given has boen obtained and chocked

a8 glosely as giﬁ%ihl@ by letter, telephone, personal contacts and sehool
records., It was found easier to obtain information sbout participants than
non-participants since those who participsted im the activibies of the school

bogame move widely lmown than some of the others.



CHAPTER %I
HISTORY
Historical Background

It :
McKown ssys that in the b>m1£ﬁ~Lé most nch@%lu &tﬂObe @&* G

curricular activities. The teacher considered I & job nsaﬁ of cla 51 00R

He r&cag&iz@d and aceeplbed

no responsibility for what the students did oubside of his owm subject.
He simply lgnored thelr social and
Conant says thab:
Too many college professors think of the high
achool only in terms of its regponsibility to pre-
pure students tg do well in the freshmen courses
taught by them.

‘Hs says, Turther, that the Buropean professional schools and
universities are seventy-five years behind the American, in spite of their
apparent exeellence in scientific training. He believes that too meny of
their gymmasium type of educational institutlons are purely acsdemic in
cheracter with no concern for the moral and social development of
students. He is very much opposed to having American schools revert
geventy=Lfive years to the Buropean tradibion.

Because the social, physical and aesthetic facets of their lives
were considered important by the students it was but natural thalt they
themselves would be guick to organize and promote activities wiz h con=

cerned them, even in the early history of the school gysbems. Sometinmes

1
Harry G, #dcKown, Ope Cibae, DDe 2 = Le
2
Janes Bryant Conant, "The Unigue Features of Our American Schoo.ss¥,
The Bull 8t1n, Nationgl Aasaclatven of Secondary School yvlnclaais,
- Washington, DeCe, Moy, 1956e Ds Be
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began t0 recognize the valus of dhese cutslce activities in the Geveloprent

of the individual snd were augeasedul in

bersuading some sehool aubhoritios

to provide limited time and rinameial Buppors for them. el beachers che

L
e

jected o the inereasing recognition being given %o thoese oubs

and deplozed the decreaseq Tevereace Tor “god cld-fashioned

The @

hool did not oifieially recogaize any regponsibility for the diveclion
and use of thess activities os & mesme of securing an important educational

end. Exzespl to ropress

0

and eontrol thenm, most school persomel padd only

limited sbbtention to those Teatures of sohool 1ife sueh as athiebion, msie

end debasiang, which ave 50 nstural o “heoneagera®,

b

0o Lhlsd peried besan when an inoreasing nwber of bLoaok

atninisbrabors bacane giere of the eduestions?

ad zmade deliberate efforbe 4o have vhem incorpsraded into the rogulay

hds, in scme tases, led to & Tourth pericd in wiich sven the nosd

enthusiastic supporters of the exbra=curriculiun recosnized seversl othew

problens which yeguived conglderation. Jung spd rox say that:

The mejor comecorn of schwol men today perbaining
0 the so=calied extra-eurriculus is not so much
whether or not to piave such setivisics in the pPne
grawme, as 1t 1o with the auaiity and development /ﬁ,
of these activities so fhat tue ey make conbris il

butions to the major goals of zho secondary aﬁﬁ%&ﬁ

. Curweptly, there is howily g selvol :ﬁx% doog
Lo include, in one Way o auothor, many of the
activities of & nature that would be ineludsd in
any general discusaion of extrascurricular activie
1468 «sve In many instances those activities have

E
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been completely incorporated in the curriculum.
Uredit is given for them; teachers are employed
espoclally %o teach them and sechool time is
allowed for them in the regular daily schedule
in mueh the same way as more academic and tradie
tionally aceepted 'solids? ave incliuded.o

wWinnipeg Trensitions

It would appear that the situstion in Winnipes is at an incamplete
transition between the second and Pourth sbages of developnent. Some yinnie
peg teachers and administratovs elain such possibilities for exbra-curriculaer
aetivities that they not only organize, coach, supervise and train students
in these programs in school, but actively promote them in community clubs,
parcent-toacher organizations, aad provineial and federal m’g&@m&&%i&nm

They meet ond help their own pupils cutside of school and pupils of @}%iwr‘
schools &s welle They belleve that this has a humanizing effect upon '%;he
beacher and that it allows hinm to eome baek to his classroom with & broader
ocutlcok ard a more inbtimate knowledso Vﬁf both his students and himself.

?S}@g &E.zw believe that these activities are worth the btime and efforss of

ym @@a;gzl& h&cms& i;h@y aﬁ.ﬁ. m tﬁ& éav@.mywxm sﬁ* g@siﬁiw s’@timciw,

worthy :iéemig, anﬁ e}thess: facets of personal wvaiaggmﬁﬁn

*"%@mﬁ same Yeachers and administrators bave to defend their philo-
sophy constantly, mot only %o other teachers but also $o some adminise
Liotors, sehool board members, officials of the Department of Education,

and the public press.

Heny of the persons in these latber grours
aceept the extra-curriculum, if properly controlled, as making a very worthy
. contribubion to the process of achieving bhe objectives set cut in the pro-

3‘&&@ aud Fox, "ixbtra=Currieulsr agtivities in Indiarma High Sehools®,

Mulletin of the School of iducation, Indianna University: Hay, 1952, p.23
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atel musies The pubile pvess of the city has often
suported this view and, aceording o

2 poports, the loeal unlves
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is Inolined 5o bleme the extrascussicuiun for a large proportion of the
acadenie difficulties of the students entoring that Institution, Tow tke
smnle, accomiing to an editorial disoussing the brief subaitied 4o the

foyal Comuission on Fducabion by the University of

itobs, one of tho

ted to suparyise
ie ueb wgiﬁm
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In spite of this rather wide opposibion, considerable support is
given b0 the extra-curriculum by the Wimnipeg School Board and the supsr-

intendents, Considerable eguipment is supplied; part of the obligations

of some directors is towards the extra=-curriculum and, recently, high
schools have been voted a sum of noney to assist in financing some exbra=
curricular activities.

Puﬁlic reaction can be both exbreme and inconsistent. Ofben it
sppears that most citizens agree wholeheartedly with the people who ad=-
vocate the eliminetion of this or that setivity. But, if any radiecal
change is made the result is often such indignant opposition that the de-
eision is finally reversed. 4 good example of this was evident in the
public reaction to the effort to eliminate high school feotbsll in Winnipeg
during 1956~57. The pressure of public opinion was such that the decisionm,
wnich had been made largelyvﬁaea&sa of finanecial reagons, Was reversed.

In spite of this apparently decided public approval of some aspects
of the extra=curriculum, the conbtroversy sbtill continues. In the building
of new schools the cuestions arise: "chould provision be made for extra-
currvicular activities in the form of adeuunabe storage rcoms for @ﬁsie and
instfﬂmanbs, atiequate gymnasium facilities, adequate auditorium space with
stages constructed in a menner which would allow for the staging of pro=-
grams and adeguate playing field space and facilities® Or would the pro-
vision of these facilities simply tempt students and staff to spend more
time on programs which allegedly do not contribute in significant measure
towards the achievement of desirable aims of education?®
Several achools have been built in Winnipeg in recent years. In

gsome of them, especially the new junior high schools, the dressing=-room

and wash room facilities comnected to the auditorium-gymasiunm are so
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inadequate as to be almost useless. These junior high schools are alnost

entirely lacking in provisions for drematic and other program productions.

A Conkrash

Recently some teachers have been persuaded to come from Britain
to join the Wimmipeg staff. Some of thenm eXpress their amazement guite
freely at our inadecuate facilities for sports and other activities.
One of them came to the Aberdeen Junior High School in August, 1958.
One of his first guestions was, "Where is the playing fieldew When he
was bvold that the small fenced area adjacent to the school was all the
space provided he would not helieve it. He pointed out that it was
covered with stones, broken glass and other rubbishe. He refused to

take a class on the field until he had a letter from the Direstor of
Physical Eﬂuéa‘émﬁ with assurances that the teacher would not bs held
Tesponsible for aceident or injury. He could not anﬁex*s:ﬁan& why this
wide and wonderful counbry had such inadequate playing fields. Ome of
his favourite moon hour staff room themes was a contrast between Wimnipeg
scheol playgrounds and the seventeen acres of beautifully turfed and
maintained playground in conjunction with complete track and field facie
lities at his last school in England. He admitted that there were some
schools there almost as bad as those in this eity but he ingisted that
the bost of facilities here do not approach what &re considered minimum
Standards in British 8choolse

Sager also sbtated this opinion.
A g

Educational authorities in England, national
and local, have traditionally recoznized team
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seen niggardly by compavison. Minimm vee
Guirements for playirg 7icld ssace {apart
from indoor faciiitios which ﬁ*ﬁ"ﬁ?@ﬂ incivie
a swimnlpg pool) are hisher thsn in most
Ganadi=m provinces, In a co-efiueational
w@mmmy achael, for instence, it is 5

geras for 150 %ﬁ zim# 10 seves Tor 450, 13
acres for 900,

“everal Tormer Royal Alxforce Hen, serving ag instructors in the

wsalth Alr Preining Plan in on anada, were questionsd to apsertain if
ancthier type of individusl would Psecl the sames e ntrant. lpasb of then
soomed to Teel the same way. tne of &rem had a thonded St. Toseph®s, which

4o described as a boys? schond gouth of London, He deseribed thas aghonl

ving sovoral soceer pitehes, severnl erickst fields and termils gourts
8 well as complete track and field fecilitios. Ie said that this school

2180 had exesllent gymmasium equipment snd a separate suditorivm. Mo wan
e & g

fapr ¥ oumplimentary towards our provisions for exbra=cursionlay

it is not nocessary %o leave Cansds o seo sontrosts of the iy

in the last two paragraphs. lent tleton, Be0., i8 o cibty of Tewer

Lhan 14,000, bub that emall eidy has e Jundor ﬂiﬁ;u“&i gh school wnit with
T aulitoriunm than that of any sehool in vinnipes. The seablng sceo
dabion, dressing rooms, storage rooms, shower 8, and officcs sre oxcelloatiy
planned. Alse, in the same gchool, thers is s 1000-zeat sloping Licor

Uicatre type suditorium with exeallent gbage facilities, sborage rooms

- Sager, "English Schools are Dotter Then Curs©, ‘
The ?ﬁmﬁi& Trdbune, xxmiwﬁﬁ;; Januery 31, 1959.
ieekend Hegazine Seetion, p. Se




ACCEPTABLE ORIRCTIVIS
PR
JUNIOR AND SPHIOR HIGH Otpools

The most impordant process in curriculum planning is the formu~

lation of the aims of education and the purposes for which the school existe.
However, before attempting to cutline these alms it is necessayy o dee

Line the torms “gosls®, "aima®, “objectives® apnd "purposest. jctusily,
there are thres sets of goals or purposes in wig%s&éw@ when plaacing

and carrying forward learnins activitics:

(1) the purposes, needs and / or objectives of the pupils ag

they participate in the learning experience;

{2} the pupil ocubcomes SO

ght by the teacher, the school and
the corrmanily as the teacher guides, divecks and p&?ﬁieigawﬁ in the
learning sibtuablon;

{3) the personal goals and objectives of the teacher.

‘ The discussion herein is concerned almost entirely with (2)
although (1) and {3) must always be kept in nind im all plans for
learning experiences. In number {2} the word "outeomes® sugzesto &
tern which is %@iﬂg uysed in an imwﬁsﬁﬁ&g number of educationgl yub=s
iications. The tern, “desired outcomes®; seems to convey, much
better than do the usual synonyne, the iﬁé&a of the values soughb

through an @éﬁé&%ﬁ&ﬂ&l program. It seons

particularly sppropriate
for uvee in this study whieh is largely concerned with the second

set of goals.



Hecause zuch of our efuonbtional philosophy is derived fron sritish
traditions and bocause cur educabionsd philosophy has been influsnced by

that of the United Stutes, a brief gemeval discussion of whab sve eonglidersd

Rk

%0 bo desired ocuteomes of education in these cowmntries is incliuded heve,
Englend

The Tollowing statoment concerning the aims of education is Tound
in the Hpens Report:

sessand doubtless it is true that in the
daily task of stiending to the umediots Jjob in
hand the ultimate objective maey not alvways be
evident. On the other hand we have received
convineing evidence thad those who are intinately
sopcerned with the conduct of Qronmmy Schoole
have clear ideas of the aime whiech they have
in view, and that these aims are concerned with
the tralning of the pupil, first as & person
with a body, a mind and a spirit, second as a
Dubure eitizgen of o democrabie counbry, and
third as one who will have work of some kind
or othar ¥4 ud for a livelihoof. With varying
emphasis, now on one and now on another of
thoae &&f%ﬁ'&%, this ain is expliecit in all
schovla.~

The report continuwes to say thub the sim of edueation should be

to develep the full potentizlities of overy child, in aceord with the
gmw@xi geod of the community of z%hiﬁh he is a members From the personal
point of view a welleplanned and well-ordered school of today will open %o
the ipdividual o 1life thed satisfies his present peeds - physieal, inteilee~
tual, social and moral = amd prepave him for a Tuil, effective life in the
commnity.

Seotiandg

The scottish Council for Research in Zducation outlined the
i@gﬁl ipens, Board of Education Report of Lhe Consultetive Cormitbes on ,
Hocondary nducation, p. 145. London: His linjesty's Stationesy Oitice, 193




desired outeomes as requlrements of sogiety:

Soelety requires of every mewber of the
community cortain ninisanm ggsentials, 9.2
the sbility to comgrehend and use simple
oral, written, mmé printed language, to
hanfle small sums of money; to know the
common British weights, and megsures; to
handle simple tools and perforn simple
household duties. It is now further oxe
pected that the school will sené its
pupile in%o life with a certain degree
of physieal fitness, of skill in the mani-
plation of ordinery mechanical appliances,
with a certain kmowledge of the duties and
responsibvilities of citizenship, a standard
of conduet approved by the comunity, and
an awakened religlous sense. His education
should mot appear to the pupil %o be irrele-
vant %o, or divorced from the actusiisies
of life.

United States of America

4

Generally speaking, the reliable source books whish conbain stato-
mente of the desirable cubcomes of education in "i;ﬁ@ United States of
Averion a;ggmee with the British suthorities. They acgept the basie
brineiple that the major factors to be consideved @xm; {1) the learmersy
(2} toe soeiety in which they have %o live; (3) the interaction of |
'(3.3 and (2} as & basis for formulating the coneept of the »good 1ifew,

Un the assunption that these are the three basie factors inm the edusca
tive process, the goals of education (desired outeomes} have been Porua=
lated by (1) philosophers, (2) professicmal groups such as cormittees of
teachers. Formulstion of gosle has been approached from the viewpoint

of geientific snalysis of the needs of soclety and on the bases of childrenls

The dcottish Council for Research in Hducation, Gurriculum for tuplils of
Zwelve to Fifteen, p. 7. London: University of London Fress, 1932,
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needs, interests, developmental characteristics and motivationse

All stabements of degirable educabionsl oubeomes represent the
opinions of some individual or group. The werk of the foregoing groups
is very well outlined in ”aurrieul&m.élanﬁiﬁg“ by Saylor and Alexander.
Thelr general stabement, after screening and discussing the concepts
growing out of the work of the groups mentioned in the foregoing para~
graph is: |

In formulating our own sbabtement, we have been
guided by the point of view that edueatiocnal object=
ives are most serviceable when they are stabed in
terms of outeomes that should be spught through the
gurrieulunm, We believe that when teachers and
pupils plan and develop learning acbivities in
terms of what is expected from the experience,
learning will earry over into behavier patberns of
the parbicipants more completely and effectively.
These desirable outcomes comprise: (1) skills and
abilities developed oy the learner; (2) enjoyments
and aesthetic satisfactions of the learner; (3)
ways of thinking and grriving at solutions ol hise
problems; (4) ways of working and living in his
own personal behavior and in his relations with
others; (5) attitudes that characterize his be=
havior =nd modes of livingj and (6) generalizations,
concepts, knowledpges, and understandings that the
learner posSsesses.”

These six headings are expanded and developed in the following pages.h
ﬁaxgwn5 deseribes a changing concept of educabtion. He says thatb

the older theory of education was lavgely mental in nature and concern.

The mind was suuposed to grow through exercise and comseguently the theory

of mental discipline, with its emphasis upon mentel wrestling, developed

and found a great and ready following, whiech it still has, despite the fact

that modern psychology does nob accept it in all of its lwplications. The

Béalan J. Seylor apd William ¥. Alexander, Curriculum Plamning for setter
Teaching and Learning. pe 233. New York: Rinehart and Co. Inc,,1954k.

~

4
Ibi@.. Ppa 231&-239

Harry G, ﬁcKéwn, ops Cits ppe 6 = 8,
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- She mow education is *all-roundness®, Thus, the school ghould

help the stwdent 4o develop mentally, physieally, soclally and spirdtually,

e new gohool 58411 stresses the Importance of fnowledee, buk it one

phasizes that inouledge alome is of little valuve. It is of value oniy
il' it enables the student %o think for hinsslf,

The stcond aspect of the new school {etill according to Nekown) is
the physical 1ife of the child, It is recelving nore apd more intellizent
atbension through courses of health, hygiene, sanltation, and safety then
it ever 448 through the mano» zation of items oy cnatony es was done in

the old time physislcew courses, In addition, resveational ganes and

activitles are hein 3 mbre cently deaisned spd prozoted for tho

Purpose of wholesoue physieal develonment,

Healthful socisl diving is alss receiving considershle eaphasige

Good eibimenship, ehoracten education, mamners and sourtesy arve all a

¢

part of the new education,

The foupth facel of this all-roung edueation is the spivitual

bt alse the develos ment of worthy emotions nnd feelings, haightoned
Inspimitutions and wholesome as: ivationse. In his wordss

There ave thres elensnts absclutely
essential in the development of alls
roundness i.e, knowled ®; ideals and
hablts seee Knowledse is basie %o all
learning and to al2 Lvings In faet,
it has long been tonsldered as synonywous
with education and even Low many individuals
cannot see the distinetions between these
twoe  To these Porsens, the individusl
with the grestest aoowmlabion of knowledee
is the most cducated. :




=25

If we %oy %o welste kmowledse alone to
the business of living, we have o sbop shors
and cudgel our brains for the real and wital
sopnections. An individuml may have an inmense
stoek of facts =nd informtions and s8ill be
& porfect o0l .see Enowladge i useloss wne
lesa 1t is capitelized .e.s 411 the mowlefss
in the world as %o how the good citizen acts
and behoves does nod nean ngsegsarily thel tho
individual possessing such information will
aet In any predetermined manmer, Eneviledos of
ilaw is no gusrantes of its observance, It s
oply the bogis wpon which %&E@iﬁi@%@: obseps
vanee may and muet bo bailt,

Dowsy says in this eomection:

There is nothine in the nature of the
ideas sbout morslity, of information aboud
honesty or prity or kindress whick sutoe
matigally trensmits such :s‘%am ints good
character or guod conduct,

HZokvwm says further:

The second eassatial slevent in develop=
ing pooé citizenshin - oy srybhing elsne = i3
a 80t of gppropriate ideals. They not anly
supply the motivation, but they slso dotere
mine the stendards of achievenen® ... It is
probebly just as easy {apparvently, often
casier) for the imdividusl %o leam %6 play
the piano irgceurstely, %o drive a car in-
eptiy, rosd a newspaper unintelliigently, or
to vote Blindly, as 1% is %o lesrn o do the |
opposite. In citizenship, it is probabiy |
Just about 2o vasy for the individual %o leamm
to be a succeseful erook ms it is for hinm to
learn %o be & regpected citizen, hen va BrGal
of character we usually mention such slenents
as ‘eowrage?, Yoriszinglity®, Yipitiative? s
fenergy?, 'alertness?, and Yerficiemey?, without
recognizing thet esch of Shene olemonts is Juss
as essentiel %o iiledoing as it is %o wellsdoing.
There is probably 14ttle differonce bobusan
Fublic Tpemy Number one snd rublis Sencfactor
Humber One oxeept in diraciion sss. Thus ideais
of the proper type, that is, idonls %hst cen be

g wiplos of Bducation. pe 1. New York: Houghson
VAITIin €0e, LGUD
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The Department of Education in lManitoba appears to take an
authoritarian attitude towards all schools with 1ittle inclination
towards variation in the way of subject matbter and levels of applica=
tion in the schools of the province., It 1ls stated in some of she
course outlines that: "This curriculum is to be followed im all
Heonitoba Seheals.lo
At the same time officials of the Department of Education seem
to be deductive in their approach to desired outcomes in their svatement
of basic principles, when they say that the curriculum should be deter=
mined by: Y....what a person living in our society needs to 1earn.llﬂ
The Manitoba Department of Bducation of ficials are algo quiﬁa_1‘
ocpen 0 suggestions from educators snd are often willing to permit exe
perinental digressions from the get program if justification can be |
shovme
The objectives stated in the Programme of studies are, in many
respects, similar to other such statements. They encompass broad de=
velopment of knowledge, skills, habits and attitudes. Because these
objectives must be r@gafﬂéd as the eriteria for evalustion in this
study, they are stated here in full:
The objectives of the Junior High gradesg
may be classified as:
l. Hental and rhysical Health
2 Intellectual Growth
3e. Social and Economic Understanding
Le Moral and Spiritual Development
There ig, of course in this classilfication
much over=lapping. The different divisions merge
into one another in such fashion that in meeting

one objective the teacher may be working towards -
others.

10 '
Authorized by the Minister of Bducation, Junior High Grades Inbroduction
pe 1. Wimnipeg: King's Printer for Manitoba, 1947.
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Hore specifically still, the objectives under
each classification ares

1. MENTAL AND PHYSICAL HEALTH

The aim is:

(2) to assist the adolescent to understand the
physical changes that are involved in the transition
from childhood to maturity, and to direet him to
correct health habits, food and exercise, so that
he may work with nature, not against its

(b) to help the individual to overcome com=
plexes and obsessions, to lead to thinking in terms
of service, constructive and positive;

(¢) to develop skill in the use of hands and
feet in co-ordination with other senses,

2. INTELLECTUAL GROWTH

The aim is:

(a) to get mastery of language as a means of
getting from and giving to others, in correect and
concise terms, the thoughts upon which our social
structure has been and will be built;

(b) to bring about a clear understanding of
human relationships in the soeial unit that is
the school, right through to the unit that is the
world, so that the student may learn to live with
and for others;

(e) to lead to such knowledge of science and
mathematics as will enable the student to take his
place efficiently in the sphere of activity %o
which he is bound;

(d) to develop appreciation of the good and
the beautiful,

3. SCCIAL AND ECONOMIC UNDERSTANDING

The aim is:

(a) to provide opportunity for association
in work and play with others of the same age and
interests; ’ '

(b) to afford practice in organization and
leadership, thus enabling the student to function
in his social environment and develop a sense of
working with others wee- an essential in denocracys

_ {e) %o bring 2n appreciation of his aptitudes,
abilities and qualities to the point where the
student may make a rational choice of subsequent
school courses or become acquainted with the possi-
bilities of various vocations.
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he MORAL AND SPIRITUAL L

The ainm ing

{a) to develop the student®s power Lo reason in the
iight of all the facts and o come o vecomnision of
what is good ané what iz evilg

{b} %o teach the student %o know what is good
and what is evil; to choose the zood and st in ine
tellizent sccord with this choicey

{e) to develep a sense of justice, & mind free
from predjudice, consideration for othorg. s

Ghe rrogramme of Studies for the Schools of Hanitoba, Senior Hish
Zehools, stabes that the genersl objectives of edusation ares

le %0 provide every child with opportunities oz
the fullest possible developmant;

2s H0 saable eveyy ebild bo seoulre the neceamary
knowledge, concepts and uwnderstandings for effective
living in a demeershic sosietyy

3+ to provide through our sthools expsriences
which will develop co=opersiive stbitudes and habltsg

ke to promote the bsliel that pesce, prosperity
and happiness arve atbzipsble through individusl and
group action.’ 3

For the purposes of this study these objectives have been re=

gbated as desized outecmes in Chapter Ve

In the ccurse oublines suthorized fron time tc time by the
Hinister of Rdueation, specific cubteomes for cach parbicular area of
study ave ziven. These sre desipgned bo ghow how each subjest can

sonbtribuate to the seneral set of desired cutsones.

12 |
Ihid. e 26,
13

Authopized by the Hinlster of Edueabion, rrogramme of Studies for Schools
of Menltoba, senior Iish SohoolSe pe Ge Winnipess King's rrinter
for Hanitoba, 1950=51,




=20
dlonipes

A Viemorandum®™ prepered by the Superintendents? Departnent of
the Wimipeg dehool Boardt® to serve a a basis for discussion of selected
areas inciudes a number of stabemsnts on desized outcomes whieh aps pertie
nent o this diseussion. It points oub té&% owr schools have nobt developed
in isolation from the schools in the other parts of the inglish speaking
wordd. TheWMomorandumstates further that the secondary schools of today
have developed in response to changing socisl needs.

This would seem to indicate that the superintendents bolieve that
the most importent influences determining and directing the aims of educa-
tion are soeial needs. rHowever, it is alss pointed out that secondary
education was, until recently, oaly for the few, and that the extension

of education upwards to inelude a system of state supported secondary

schools in the Englishespeaking parts of the world has been developing
during the twentieth century.

It would appear that the purposes of secondary education in Gansda,
Great Britein and the United States have remained virtually unehanged
bthrough $ke last century. It was, primerily, Bo prepare students for ene
trance %o university and teacher training institubions. However, the
twentieth wmnry has seen almost complete acceptance throughout Lhe
English speaking world of the point of view that a secondary education
is the right of all and not the privilege of the few. The “iemorandunld

pointes out that this change in viewpoint is by no mesns complete but

1k o
superintendents® Department, Wimipeg School Board, “Hemorandumtg
15 T ehool vistriet of yimnipeg, (Mimdographed) Cetober 16%h oy 19564
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Bhot a now kind of secopdary eduestion, which will better meeb the aceds
of 21l youth, is evolving. It is pointed out in this document also thab
there =ave two powerful influences affocting the development of both
elementary ond secondery schools. The fivst of these is the sciondific
novenent and the second is the stress resulting from chunges in social,
esconomie and political institutions,

o .16 '
The "memorsndum® Tudicates that those influenges lead %o some of

the greatest challenges and grestest problems of our schools, HEvents of
recent years have made educators more and more conseious of the values
represented in traditions, Vet some of the facets of the demoeratie

way of life which are prized most highly ave in peril. It would appear,

therefore, that one of the greatost needs in the process of education
would be the ability %o guide the pregsures of the selendifie sovenendt
and the sociel, economic and politicsl chanses mentioned previocusly,
along channels which lesd to the greatest good Tor the greatest mumbey
of citizens, This appears $0 be an argusent for education for demoe
cratie citizenship. %

The cuestion, then, is how to go about educsting for democratic
citizenship in this chenging world. In order to answer this Guestion,
Zrom the point of view of desivable objectives, the "Memorandum® cuotes

the Code of Mules and Regulations of £h§CROOL District of wmnipeg
adopbed in 1954

BT
Ibid. De §‘




The central purposce of the Wimnipeg sSchools
ghaell be tho prescsvation ond oxtension of the
democratic way of 1ife, and the development of
ench individual $o Bis highest pobonbisndibys o
this end, the scheel shall strive to develop in
children the knowledge, siills, habits, undere
standing, abtitvdes, snd churacter tralts that
are eggential for the sound cholce of and paprti-
eipation in & voeatlon, and fov regponsivle
conbribvubing citizenship. With respect to the
fndividunl, the ouboones o be schiecved sve Lhe
development of o sound moral character and appre~
giabion of spiritusl values, love of home and
country, and a diseiplined sppromch to the varied
responsibilities of life. ith »espect to the
individual and sosiety, the oubeomes to be achieved
include respect for duly subhorized suthoridy,
genuine coneern for the yishts of others regards
iess of race or eroed, willingness to sct in the
interest of the general wellfare, apd a desive
ever to improve ip those coppelencies essential
to effeative soeisd ’i.ﬁxingﬁ

This general shabament of the chjeetives of the wimnipeg

schoold is in complete agreement with the objectives of educabion
20t forth in the curricule issued by the Deparbment of Educabion and

Ay
is, gonevally, in egveenent wibth views expressed by most teachers

and e@ueabional administrators in wlmnipeg snd elsowhere in the

Inglishmgpesking ccuntries.
Gonsiderable variabtion of emphesis may be noted bub in all

gases the sbabed desirable oubcomes pay be sumed up as the develop=

nent of knowledges, skillg, habits, wnderstandings, attitudes, and

character traits which lead to the preservation and extension of

the demporatie way of life.

0f course, wimnipeg schools have some individual differences

amongst themselves also, but, as far a8 desired outcomes aré concerned

S
ibid. Be ée




hey generally subsoribe ¢

Uapdtobn and Smipte. Thet

phazis on one Tauset or anothers For axangle, some

sehoels, more then others, develop a strong school spirit through
saeh ﬁ@*fﬁ%ﬁ&‘ﬁ @ daily essembly perdods and emphesis op inter-gehool
competitione. Some, more bthan cothers, develop an experimental
attitude amonged the members of the steff and are constantly changing
their methods of tesching. Imperizentation with new courges and new
nethods is common, Different spproeches are, really, only diffevent
means to the same end. 7The desired outewres ave, in 21l cases,
sgoontisily the sone,

This chapter would appear to indicate that bhe objectives
of education are the developuent of desirable znowliedge, thinking
abilities, mms vaderstandings, abbtitudes and charaeter traibs
zz@é‘ﬁazsm*’ in a damoeracy. To achieve Lhese cbjectives is the
primary purpose of the schools, Lvery faced of the school progren
&hould make a worthy contribution towsrd the abtainment of these
gaa:i.a@ if any ;g}&:ﬁ"& of the progranm does net make 5 worthy contyri-
bubjon it &Bﬁ‘&élé either be changed 4n foyn or presentation, o2
that it will do 8o, or be emeluded entively. The exbra=-curriculunm,
o any part of 1%, must measure up %o this eriterion oF be trasted
in the waye




48 stated previocusly, an incrensing wooumb of regding material
is availeble on the subjest of $he antra-curriounlul. Sope wrlbars ars

beginning to fagce the problems involwed in the extra-curriculus, but,

g0 far, this writer hus ned foupd 8 awpary of abtbitudess It is not

ciained that the following is, by any neons, an exhaustive swwmsyy bud

ke

3% is believed to be  fairly vervecentative.

James Pryant Cozmant has had very broad ezperd enge, both iz the

field of publie cdueation and in highor educabicn as President of
Harvard University. He hae also travelled widely duving his forelsn
dizlomatie service. In his book, "ducabion and Liverty*, he says that
if the Babitle of Jaterloo was won on the playing fields of Rton, it nay
woll be said that the idealogical strusgle with Communiem in the nexd:

Tifty years will be won on the playing Pislds of the publie schools of

the United States. In other words, the developnent of goed cibimens, is .

very definitely dependent upon what must be largely an extra-curricalar

setivity. Further, he says:

The extra-curriculsr acbivibiss provide
. & media through which students from widely
differend walks of 1ifc come Bo know one
ﬁﬂ@m@ful

One.of the strongest argunents in favor of the extra-cursiculum ab

e

T : s
James Bryant Conant. lducabion and Liberty,Pp. 62-63. Harvard
¢ Hoprvard University lress, 1953.
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lown goes on o explain in his development of “Belng Verswl

Boins® thed this gm«m/ daess can not be asgompllished throwh the

acndenid curriculum along, * obtain university degrees and

284311 lack ths gualitiesn of sibizone. He sayvs:

Extra-eurrioular a sresent o very

ok :s?.z gnnine

important end Tor doveloping
18 gpood eitils 2 ar g0 many fipe

opportunitien "’é’ ¥ bhe L %:z; appropriate

mowledze, the cetablighnent of desirable idegls,

and bhe actusl urestise of Tumedional habita. ™t

Boay soye that from its incendion 2 basie nbjestive of the

junior high gcho 1 has been %o grovide opportunities for exploving nany

arveas of Interest. Thls would suggest that an :’;;{**‘*%m;t:.‘e%&r progran
ailong with the resular elass offerings should he just as extensive as
the facllities and 26l roscurces will porsit.
A digbinction must bo made here botween the
exbensiveness of $he 1;{«5@ 1 progven apd the wiand
v%«

te whieh say individusl any btins should papiis
ﬁ‘i{&‘%}b iz‘; ae;m*ﬁmé:@ ?%%e Wgﬁﬂ%ﬂ:@ a@m{%m@i

f:;
]

L0 "ss;m wmmm%m ~~~s§. g e iﬁs in
Therelors :%m%.;ﬁﬁ al pariicipge
folly sontrolled.

’i»i&l% amgh k %}Q&

He goes on Ho say thab the objsetive of providiag differential

sdueational opportunitiss suivted to varisd backgrounds, iaterests, spbitudes,

Harry . Hokown, Ope Clle Te Te

Ibid. e 12e

“Willerd Bear, “How Dxbensive Sould an Activity Progran e fop Km’xmr High
hool wpudentz.¥ The Bulletin, The Hatiopal Assteiabion of gecondary
§;‘;§ ﬁm}— }.‘}3? iﬁlﬁi‘}ﬁi}.ﬁ‘ i&?f&.}-‘ l()féé}g ?Q A&én
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be uround,
Dmaks, s

rogram glves ag hie thivd it - 0 davelop:

curpiculsy progran inbarestagy

"Bullebin” emphasized the lmpovbance of the extra-surriculin.

Prinoipal of Ben Lamond figh Schosl in ion, Ubah, in outlinine basie

goals amd objestives of educeticn sald thal elra-curriculer a

and develop school porals. Aebiviid
afjfxm@iw way, k : Lhe ¢

&8 iﬁ Ve}:afg

iy Toruard loohins sdinindsteators
are o i«a‘; Lo o pediization thal one of the mosd
sffeetive ways of developing good school citizens
ship is i:gw %&gh a fiymﬁﬁw school astivities pyee
Irglie.ss Th basis for the conbinuanss of
this country?s demoeratic fom of government is

; sabion for responsivle citizenship.

ibid, Ye ’:i-;%?a
7

§§i§1 P £d8.



w3

S 1&0‘&‘*!#&&&0& ﬁlllAQ#%‘&#'&GG‘&GQ&S&#&&@QG
The organization snd vromotion of = effece
tive ctudent couneil will do mueh $o0 set the
tone for developing sood school eitizenship
as well as to imbue pupils with the ideals
and habits of ﬁg}maz%}m citizenship as they
become adults,”

4 large pumber of other sdministrators and teachers from widely
separated parts of the United States show themselves very strongly in
favour of a controlled but broad vrogram of extra activities in their
sehoolg.

Someone may sey that there is practically no "earry over® of this
sogt of %?&iﬁiﬁ%; but Goren seys:

Research studies in the area of student
activities have always Geveloped many points
of interest to teachers. Over twenty years ago
in 1932 a study by the Ul Department of idu-
cation (Bulletin 1932, Wo. 17, Monograph No. 26)
entitled, ‘Homeathletic Ixbramcurricular Aetivities?
showed that 57 of students in selected hish schools
reported a direct carry oveyr of parbicipation in
activivies into sollese activities and 2% reported
similar infiuence in adult life. In this case more
than one slumpus in four reported theb his early
work in student activitics affected his particizoe
tlon in setivities theoughous his sdult 1ife. Jor
years teachers have recognized that some students
could be vaught betbter on the gyemasium Ficor, at
& student club meebing, or in some gimiler informal
sibuation, where the teacher's influence is often
at its stronpest.

AR R S T LRI RS R R RS e

As another point, lot me say that years of
¢ gervice ag facalty advigor to student activities
has led me to beiieve that in large ingtitutions,
some sludents workilng with other studensts in the
relatively informel atmosphere of student opganiza=
tions, mey give bebber clues to their persunality a'
than can be discoversd in the classroom situationg”

Ibi&a ?Q 19?&
9

4rnold L. Goren, "Student ietivities and the Teacherw The Journal of
Bducational Socioloey, (April, 1956), pe 351, ‘
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The same attitude preveils through the books and periocdicals of
Inglend. HMany ¥Bozlisgh suthors cuodbe Americsn veferonces and then [agree
vholeheortedly with them. The Spens Report under the heading of
“ducation for Citizenship® sayss

it is sam*wlg possible to exasserate that
impoytance, and it is not too much o say thes
all teaching should consribute to this end. OB
the extent to which youlh of thism combry ean
be fitted %o fwifil later duties, apd to take
advantage of thelr o porbunities as cibtizens of
a demoeratic 3tate, my %;i.i turn the whole fubure
of @emocracy, snd thet not only on this isiand.t0

CToder the heading, “The principles of Jurriculum® the same report says:

The outline of the charges thus brought aboud

is that a typieal school of the present day is %o
be reganded ss nob merely s placs of learning® bub
as a zoclal wnit or soclely of peeullsy kind in
uhich the older and the younger members, the toaechers
and the taught, shave o s:za an 1ife
&Slcﬁaiw&iqﬁs&aneeitu&(ﬂ%ﬁwﬁasee%cce%&ﬁ&ﬁi%ﬁetﬁwe&&n

natural sosiety 1n so Yar ss the comditions of
.ﬁi& in it sbould enuble ite members to iive oo
sagy terms with one soother, the older members
exercising due imiflucnce upon the srowth and charg-
eter of the youngew,=zpd the younger having space
and Ireedom foy many=-slied imdividual fi&”%}.@ym@ﬁ’%‘ie
In such an ‘orgeaisation of childhond', Tomal
learning, the curviewlun, in the nmrower sense of
the word, must retain its central place, buit thers
wiil be much move = activities of lsss formel nabure
and other activities entirely infommal, which nmoke
etunlly ffﬁ@ﬁ%i&ﬁ conbribubions %o the life of
soeiely.

The report continues in some debail %o emphasize the imporbance
af mgiﬁgxl eduestion in bthe bWrosder &&m@ and of paneg, musle and the agbs.

It seems slgnificant thad this report, one of the most oubstanding
authorities on currieulunm ever published, should, while a3i1) emphesizing
the imporbtance of the formeld subjects, state thet the informel activitics
“neke equally ecasentisl combtribubtions bo the life of society.”

Gne of the best abiempts to s ‘:1;.% the importance of this cuege

- tlon, while abtempting Bo bo as objective as possible, appeered in an issue o:

ng Q_@‘&ﬂﬂa e GG, Ps ﬁﬁii

dvisa o, 146.
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he leaters' Digost. Truohlond sudd:

cmadl ldberaiear$s (olleges are Tar and away
the most produetive sources of future seientists.
Of the Lirgt Tifty institubions in the United Sbabes,
Judged by the scientilie eninence of their graduates,
thirty-nine =ve mmall, srivately dSupported evlleset.
TR ORERS a«wa#tsuga««wa«aﬁe@é&@#ﬁ#cig FRQEOCAPD I ERGC RO TE
& rvecent study of 33,500 business executives show
that 866 are collesme gradustod mnd of theb number
716 come from generall il iibeyal-aris ﬁﬁé}w&m}“a

2

fle conbinued in this article %o bell of the high peresntase of
board chairnen of the &6 billion doilar corposations in Ameries who
came from these amaller colleges. e aleo pave an analysis of that
catalogue of disbtinetion "iho's sho in America® and in all casss the
small schools, in relation o their emvollment, contributed the

highest percentace.

Fhen he attempbed to analyze the patiern of the sall college

T P R e
¢ Toy bthe fubures

el

ilife thet produces such vesulis ond holds sueh prom

w

tme of his stroncest poindts wes that iz 8 student body of wany Shousands
e kg

an individusl is ofben logt in $he enonyuous nass.

His woil in the Urivorsity's extraseurricular
activities is not thet of participant bub of specta~
tor. In the smell sollese on the obher Lhupd, aloogh
every student is a percicipent in one aektivity op
another.

At RBeriham, which bag en envollment of 700,
there are seventy=-three student organizations, Bvery
one of then, froe the debabing goeiety Lo our Luoniye
three different intramursl sports, grow out of the
special interest of some group of atudenss.

Phere is no way of cablumbing wbat this oppore
tunity to participabe has meant in the development
of latent pelf confidence amd initiative, mmd how
much lesdership it has produced. Hecently st a
student conveecation I remarked to a faculty momber
on the skill and poise with which the student-body
president copducted the meetins. tshen he sane
here three years sgo?, was the reply, 'he was the

iz
fsbon Ue Trueblood, "L Chose a &uall Gollege™, The feaders Dipest,
{Septemver, 1956}, p. 75. 1015 Beaver Hull Hill, Mombwoal 1, Poie




gawkiest, least promising freshmen we hed seen

in some time.... His Enmglish professor, hoping

for some extra-curricular help in smoobhing oud

his mammer of speech, got him into a publie .
spesking society. This is what he blossomed into?td

Report on Visit %o imtario Schools

DedeticIntyre, principal of Himwood High sehool, Winnipes, smid,
in his regport on schools of Toronto, Hamilbon, Hoptreal and Obbaws:

I was amagzed ot the smhasis which was
placed on instrumentsl musiec in the hiszh schools.
Another thing that surprised me with respect to
this was that instrumental music is = ecurricular
subject in Optario. Ab the Riverdale (ollegiate,
in Toronto, I visited an instrumental class where
the teacher was treining an orchestra consisbing
of seventy violins, three cellos, and three base
violine at the Grade IX level. He was also in
charge of a group of wind instruments and the plan
was o ultimetely Jjoin the two groups $o form a
larger orchestra, It chould be noted that all
instrunents were provided by the school board.

I found a similar situstion with regard to musie
in all of the schools T visited in Onbario. The
development of the skillis required % play the
varicus instruments is curricular bubt the $raining
of the orcheagtra and the band is extra-curricular.

I was intervested in the instrmmental program
in a junior high schwol in vestount, Hontreal.
I had the privileze of hearing the rehearsal of
a musical progran that was bo be presented to the
pubiic. I heard & Grade IX band and orchestra as
well as glee clubs from emch of the three junior
high school grades snd thoroughly enjoyed all of
it. dhat lnpressed me was the skill of the young
players together with the enjoyment which they

) were appurently getting from thelr sctivitys

The prineipal of the school told me that all
the members of the band and orchestra were sghue
dents who had obtained an average of 80% or better

5 |
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in their Grade VILI work and wore maintaining
the same standard of academic offlcleney in
Grade IXe. He also sald Bhat as & result of
this work over the pasth fuw yours they ex-
pected to organize a symphony owvghestra in
the distriet in the neay fubure,.

Holntyre cosmented on musieal lestivals, ares coneerts, sports,
art and handicralt ciubs, as well as subjeet elubs and special interest
clubs, with Ligh student participabtion. The parbicipation was especially
high in the intramursl sporés:

The pogitive atiibuies towanis e extyas
cugriculum is illustrabed, aslso, in the poliey

of tsacher §§&yw&;&bﬁi§y fop cxtra-curviculay
activities.™”

There geems (o be uo difficully in getiing cach teacher to assume

responsibility for some phase of cxbra~currisular sobivity. It appears

that this very satisfactory situation is due chiefly Bo the Paet that

when beachers ave appointed o an urban stalf they are nade fully awave
of the fact that exbra~curricular acbivity is a part of the total program
of the scheol and of the fact that tho share taken by any isdividusl in
the over=all sechool program i an importand factor when his proawobion is
being congidered. licintyre says:

Fo illusbrotbe the first factor I will desscribe
the procedure in Henilson gchools as desceribed to ne
by Dre Price, Superintendent in cheyrge of secoondary
schoole. When an gpplieant for s position on the
gbalf ic beling intorviewsd by ome of the superin-
tendents, ke is asked for his opinion sboud extra=

. earvicular zetivity ia the schoolse If he declaves
that he iz opposed to then his appiieation is not
given any further consideration. If, on the cther
hand, he shows definite interest in an exbtra~curris
culay progras he is suked 4o £ill oub =nd sign &
Tors on whieh he nopos the aotivitics in wiich kis

Defielininvyre, "Report on Vielt vo Sehools in Eastern Cancda?, wlmnipeg
fiehool District Number 1, June 21, 1955. (mimecgraphed) pe 2.
15
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interest lies. sShould his neipal later coms
plain sbout his acotytance of responaibility he
is calied in and given & certain time in which
to prove that he was sincers in nis indication
Of willingness £0 coeGparato,wV

In Ontario the urban school districts often appoint their owa ine
spectors who make their reports o the 8chool boards. They vate the beacher
on a five point scale, one point on which is the contribution of %é’éﬁ
Yeacher %o the 1ife of the schonl.

Another indication of the atbitude that extra-curriculsr aetivities
have a worthy vlace in sehool iife in imtario is the sumpensabion for those
teachers who spend time on these acbivities. Thig includes ail taachers
whe ave providing lesdershiy in the Piclds of sports, music and clubs of
various kindse The practice in Toronto, Hanmilton and Ottawa with regard to
teachers who have a partioniarly heavy oxtra-currleuiar ioad is to give
then no home=roon duties. They are alse given eamm free pericds and extra
astudy period supervision, Extpa~purel gaves aps, dargely, time-tabled in
school bime. sSome principals eve in favour of monetary compensation for
txtra time sgent by teachers in coaching, bub others ave against it.

Generally, the g}a%i'czip;y%sim within school is regulated by the
desire of the pupils %o partieipate and to some extent on the promise
that no one student should parbicipate in move activities thun ave come
patable with his chence o achieve in roegular school subjeets. One way of
regulating this is by vesnirving the individual student to decids whebther
he is guing to play with a school Goam or with an cutside team. Mo cunnok
play with both.

411 sehools atbempt to emphasize intramursl prograns which will

brovide every student with something of interest.
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Is moat of the senior public schools of Torondo, Hanmilbon and
Obtbawa 2o attenpt 18 nade o grogpy 8o clagsos husosenesugly on e

basis of ability. In most of the high schvols the class groups are
determined by the options selecbed by the pupils. For exauple, dusing
the year iy3) the classes in the Riverdale Collegiabe in Toryonto were

b P

groupsd according to cholce of vosal musie, iastrumenbal musie, and

in the senior public sechools of the three onbario cities Just
mentloned the asseubly periocis are usualy held oncoe a month on spescial
oecasions. They are controllied by the stafl and oporated by the stu-
dents. The general purpose seems te be to provide informaltion foy the
students and to develop thelr intevest.

In the Vestdale Senior fublie Sehool, Hamilton, for example,
the pupils in grades VII and VIII ave given at least one asseubly

pericd during the year. A teacher is mede responsible for the proe

gran in the development of which the speech and drama deacher asuisbs.
The pupils, as g group, decide on & thewe. I thoy decide fo invise
a speaker, invitabions sve weitten by all pupils. The best lettor is
sent to bthe speakers The next step is %o seleet the pupil who will
inbroduce the speaker. 'This student inbsrviews tho speaker to dig-
cover important details of his life. The speech snd draua beacher

helps hin or her polish the introducbion. Similariy a studen® ig

%0 Bhank the gpeaker. The emphasis in all cuses is upon

prepay ST
the encouragement of student paerbicipabion in ordey o aschieve worthe
while educational objsetives. In Hiverdale Collegiste careey days

are in the hands of pupils glze,
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Report on Visit to Six Western United Sbtates Systems
{Denver; Salt Lake City; Berkeley; Portland; Seatbtle; Spokane;)

H.T.FoThompson, now Superintendent of St. James Schools, reported
on sume phases of the extra=curriculum in six of the western United
Stetes Ciby Systems. He said:

- The facilities for ingtrumenidal musiec were
extensive in praetically all schools visited,
but particulariy in the junior high and high
schools. Both orchestra and band insbruments
were supplied by the school boards, and most
music rooms had large storage annexes with
shell space for dozens of instruments. Instru-
mental music instruction was an integral pard
of the ecurriculum, with eredit for the different
courses at the various levels. Only one school
system (Salt Lake City = with an all=over per pupil
cost less than Winnipeg) had temporarily dropped
its instrumental music as an ©CONONY Measurs.
This school system had reinstated instrunental
music teaching after one year, due to publie
pressure, but experienced difficui%ies due %o
loss of persomnel and conbinuity.

iﬁﬁ&ps@ﬂ;g also indieated that oral speech and dranaties, parbi=

culariy the latter, occupy a much more important place in these American
gysﬁems than they do in the jimipeg Schools. Regular courses in dramatics
are offered at the Grade IX level. TFacilities and time arve provided fop

a very broad program of activities which it the definition of extra-class
activities given previously. In most of the junior high schools visited
by Thompson there were two gymnasia and a separate auditorium.  Two
schools had special teaching classrooms fitted each with a small bub
complete stage. In Winnipeg, even the “platform™ in the combinstion
auditorium~gympasium is usually lacking in curtaing, back drops and

scenery. Thompson commented:

l?ﬁonald To¥oThompson, *General Report on Educational Tourv, School District
of Winmipeg Number 1, (mimeographed) June 1, 1955. p. 3o
18
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Despite ocur loval limitations, however, it
would sppesr tholt we could do nore oral and dranatie
work, with resultant benefit in Snplish and Soeial
@'ﬁkﬁ@i and in m}};‘w&ﬁi& podse ad epobional welle
beinge 9

The electives in most of tho schools vislibed inelude many whieh
would atill be sonsidered extro-ourriculsy sebivities in m’:&b@ge Thig
gives opportunity for wider variety of student pavticipuotion but it

oes not neecessarily nake for a wider range of parbicipation for the
individual pupil than in winnipeg. Actually this leads to a mowve cone
trolled extra-curriculun and insurance against over parbielpsbtion of
individvale,

Also, most of the exfrs-curpiculuw: hoving becume ewrriculey in
these esborn Amerdcan high schools has resulited in the teachers carrying
a conasidarably lighter load of ezltra-surrpicular duties oubside sehool
hours, Thig ap g&iw particulariy in githloties, music and dp

(ne of the surprising feabtures of student acbividy in these schools
is 'i,m} number of gehool dutiocs serried out iy the students thansdives.
Under their student Couneil, op Boys? Clubs sné Girls? (lubs, they checked
the corridors and washroome, supervised the large cafeteris luneh roong,
acted as nessengers for the admimistyabive sbaff and eounsellors, and did
mich of the office work. In sove schuols they reccived merit pine oy other
awarfg. Several princigals stated bhet they thousht that one solution to
the drep-out problem lay not only in the provigiozn of interesting and use=-
ful courses within the ability of the students, but also a wide range of
school sctivities. Hvery student should be interested by at luash

ene of these, and through payticipation, students should form & friendly

and satislying relotionshipy with ot loast one member of the gbal? (the
9

E%}iéo E}O 5'
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sponsor) to whom he could turn for adviee and helpe
As stated previously, the provision of facilities forp
these activities or courses is a major problem. The fact is that,
in spite of all schools being faced with the major and almosgb deg=
perate problem of providing adeguate accommodation Tor inereasing

enrollment; school teachers znd administrators have shown how ime

portant they think these activities ave by continuing to make pro-

vision for thems One of the most obvious points of difference be=
tween these Western American Schools and the schools in Winnipeg is

the greater emphasis of the former upon the so=called extra=curriculum.

Questionnaire Answered by Eight Canadian and Eleven

American Physical Edueation Directors

) In an attempt to obtain some information directly from school
pespie who actually handle extra~-class activities, the questionnaire
shown in Appendix Jv was sent to the athletic directors of ten Ganadian
schools and fifteen American Schoolse

Returns were received from eight Canadian and eleven American
8chools.

The answers are summarized in the following tabless This

information was collected over a period of three vears, 1953=1956,
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EETUENS FROM QUESTIONNAIRE TROM EIGHT CANADIAN SCHOOLS

Coll,

TEIY SCHOCL CITY SCHOOL PARTICI= STUDENT —T.B.  CHARGE —PRUCEEDS  OTREN TIME—EXTRX
PCP, POP, PATION IN FEE HELP FOR PAY FUNDS OUT PAY
PERCENT OF GAVES ~ EXPENSES? USED  ALLOW, ALLOW,
ACTIVITIES i '
LISTED
Halifax Queen 100,000 870 80% $2.,00 Crests 10 ¢ & Not as TFees &  No $200
N.8, Blinse S0me= ata, a rule Cperetta
beth bines card &
H.S, Dramatics
River- St. 25% #1.50  $200 Wo No Charity No  Nonme
bend, lichael®s per
Qm’n Hg an y&ar
Bath~- Bathurst 7,000 200 60% $2.00 Came & Yes?  Yes Socials No  None
hurst, H,S, Track Most Hagszine
N.B. & Field Sales
Eguip,
Saska= Saska- 56,000 800 80% $3.75  Home Foot~ MNearly Dramatics Wo  lNone
boon, toon’ ball  All &
Sask, Tech, only CUperetta




TABLE I (cont?'d)

RETURNS FROM QUESTIONNAIRE FROM EIGHT CANADIAN SCHOOLS

CITY SCHOOL CITY SCHOOL  PARTICI- STUDENT S5.B. CHARGE PROCEEDS OTHER TIME EXTRA

FOP, POP, PATICH IN FEE HELP FOR PAY FUNDS OQUT PAY
PERCENT OF GAMES  BXPENSES? USED ALLOW, ALLOW,.
ACTIVITIES
LISTED
Charlotte~- Prinee 17,000 500 50% Boys Purch=  Hot  lo Stu, Yes No
towne, of $5,00 ase usually Fees
PEL, Wales Girls Game &
College $4.00  Track '
Equip, %5
Noranda, WNoranda 9,500 154 (Recreation Facilities Supplied by Speeial
Que, H.S. Noranda Mines Ltd,) Athletic
Director
Supplied
Van- = Johm 450,000 2500 85% $1.25 None Finals Yes None o No
couvar, Cliver only (surplus)
B.C.
Pen- Pentie- 13,000 1065 705 $1.00 Grant Tes Yes None lone No
ticton, %on Jr. $600
B.C. & Sy,

High
Sehoel
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QUESTIONNAIRE RESULIS FROM ELEVEN AVERICAN SCHOOLS

CITY  SCHCOL CITY
POP,

SCHOOL  PARTICIPA~  STUDENT 8.8,
TION IN %
OF ACTIVI-

TIES LISTED

PREOCEEDS
PaY
FAPENSES  USED

FUNDS

San Willow 125,000
Joge, Glen
Calif. H.S.

No lagazine
Sales Dr.,
Fees, Sch,

Bd, Subsidy

Des Five 165,000
Moines Pub.
Towa  H.5,

®]

Ho  Sbudent
Fees
Bd,of ¥4,

Seattle, Seattle 600,000
Wash., FPublic
Sehool

CHARGE
HELP FOR
GAMES
ETC ®
Yes Yes
Yes Tes
Yes Yes

¥o Bd.of Hd
funds

Coos Guy 7500
Bay  Shellen=
Oregon burger

Sr H, 8.

Faeili- Tes
ties &
S laries

Yes Feotball
& Baskebw
ball pay
the bills

OTHER TIME EXTRA

ALLOW, ALLOW.



TABLE II (cont'd)

QUESTIUSNAIRE RESULTS FROM ELEVEN AMERICAY SCHOCLS

CITY - BCHOCL CITY SCHOOL PARTICIPA- STUDENT S.B. CHARGE PROCEEDS OTHER TIME BXTRA

POP.  PCP, TION IN % FEE  HELP FOR PAY FUNDS outT PAY

CF ACTIVI - - GAMES EAPENSES USED ALLOW, ALLCW,

TIES LISTED . BTG,
Sam  San B 72,000 2,100 65% $3.50 Mo Trans Yes  Yes  Sch, Car-
Berna~ Jdr, & Sr, H,85, portation nival
dine, H,S5, only only Hagazine
Calif, sales

vh

Mile Mile 700,000 13 )
Waulkee waukee .88 58% Hone Yes g Proceeds No Yes

Yes
Wise. H.S.systenm « facilities of Sch, (schedule)
& Aet,
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Discussion of (uesbionnaire

Sent t0 Canadisam and Anerican Schools

All school systems reported participation in at least scme of the
listed activities. Six oub of the eight Canadisn school systems which re=
turned the qusstiomnaire reported participation in over half of the listed
‘activities, while seven out of the eleven American &chool systems showsd
participation in 75% of them or more.

All Canadian systems except that of Noranda, Quebec, where all faci=
lities are provided by Noranda Mines Ltd., roported that student activity
fees were required. Four of the American systems reporbed that no sbudent
activity Tee was collected but some of the other systems reported fees
which were high in comparison with those recuired in the Canadian citieas

Sehool board assistance varied from none ab all to payment for
coaches and provision of sponsors for various zctivities. Ome of the most
in%eresting ideas gained from the answers was the faet that those schools
with the most varied prozrams seemed to have the least trouble balancing
budgets. This is also the case in Wimnipeg schools, where athletics and
ingtrumental music which are very expensive activities often have o be
subgidized from the proceeds of concerts, plays and special programse

Only two Canadian schools reporbted time compensation for the spon= |

L
i
{
|

|

sors and only one reported extra pay allowsnces. In spite of the previous

¢
sbtaterent from the school systems of the Western United States favouring

time allowance during regular school hours rather than monetary compensation,
eight out of the eleven American school systems answering the questiommaire
reported a regular pay allowance for sponsors and for coaches. The (George

As Wolfe School in Hilwaukee, Wiseonsin, enclosed a copy of Extra=Curricular
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Schedules of Pay with their returned quostionnuire. Teachers roceive

23

pay bunuses i they act as head coaches or assisbant coaches for foote

ball, basiketball, baseball, swimuing, cross country racing, golf, soccer

bemnds, wrestiing snd obher athletie This applies aiso to persornel

in chapge of musical or dvamatic activities and o people who acht as

stage nanagers, student ushers, ticket takers, guards, directors of
papers, cafeteria, bLookestores and visual aids. This extra coue

pensation nmay be any amount to a maximnm of nine nundred dollars par yeay

per teschers This school system offers a sum not 1o execed four tiousand

an fifbeen iwﬁam@é students. ligh sohools exceeding Tiftcen
hundred are allowed a2 sum not %o éxes;a@fs:} Yive thousand dollars for this

administration aleo sets out a derinite schedule of maxie
mm hours in etuivalents of school time., This schedule gives un exeelleny

outiine, viso, of the variety and nature of the HWilwuukee sxbtrascurriculum,

% is reprinted in sppendin ITI.

It will be noted fron the surmary that gll athleties in the vane

souver eysben are conbrolled by the Wancouver and Distriet Intors
Athletie Association® whieh s run by volunteer teachers. The by-laws of
this ausoceiation were inclufied with the roturn of bhe cuestionnaire but
wore Loo lengthy o report here. It is interesting $o note that this
oxpardzabion repords a surplus of fundoe

By their asetive support of these extra~curricular activities,

ail sehools show that they consider them to be an important part of the

tobal educational progran

Student and Farent Attitudes

It is not difficult ¥»> deternine parents' and students? atbitudes
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e 1%y had been
after
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dinndpeg in 1957. As a matter of faeh, sany exbraecurriculsas

and requests from pupils snd
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bt
I% wuld gppear that several facebs of the exbra~curriculun lesd Bo
good public relations for the sshoolse. Good athledde

develop a Teeling of possessive pride in studente ond

uiting healthy attitude of friendliness mosns that more students are nore

willing %o pub Porvard their bosh

forbts in other parts of the school pro=

The achievement in rogulary classroon work should be betbor as o vesuld

erate with the school,

public press and meny publie offieials, in their constant endeavours 4o keen

cogbe of sehools t© a pininum, of se extra=activitices and

plain about the added oxpense of then, the parents snd former sbudents of

aglabe Lhe gular pr

in 1947 o questionnszive %o one thousand pare:

s

and genior high school students, chosen aceomilng bo acecpbed aar

mevhods. Jeven hwdred and seventeon roplies wore yveceived, 0va of the

guestions asked was, “Do you approve of

sohool time beins used fop

Bonald TaFe'th B0, QD Glte Pe &%‘a
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your opinion, do the schools gt

The {&8] papt was

pondentajin the negabive by Ll.8

To the (b} part only J.G. auswered "as™,

anguere A space was Lot on the shoet for ecurments. OF the threo humized

nine who eomments, most wore in i

the by of exbrg~ouyrieular

gver 46

the parents haf recoived some or ail of thelr educsl dinnives o0hoolse

Anvther uestlomnaire was sont o former stutents of wiipes achools
g

who hed boon out of high school from Pive $o oisht years. The pushop of

viabe ad valid poburss we saough o give an ¢

% choiea o

{only eighty-nine] bub of thut

oulay aobivities ag thet part o
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¢ in the school progran haed !
2long with people. Ower 135 stated that such participation had helped
Hhem in meiking = livinge

These spprecistions and pabislactions are nabural resulids of the
same Teelings being stinulated during perticipastion in exbra=curriculsy
activities., A sincere statement of sppreciation and learning in dramaties
was given by a elever type of student o the writer of this giudy during

preseptation of a Sholegpeanrcan playe. One of the boys ia

the cagd was notlieed in the winss off sbtage shening ;50 one of
thu great speeches of the playe. when the spell was broken the writer
asked, "iarl, why woere you listoning to that speech so elosely? You must
have heard 1t over one hundred tinme ¢ rehearsal for the play.®

“Yeg¥, cnawered the boy, "bud overy bime I hesr it I gzot sosobhing
now oub of 1% as weil as &ll she old thrdll all over asgain.” You could
not have imaglined a more sincere testinony o the value of theb slay fo
that menber of the casbe.

The fact that many sbudents purticipate in extra-curriculsy acti-
vities indiecates general approval by both thes and thelr parepts. Ascording
bo bables given in Chapber VI, & very high percentage of students pavtiel-
pabe in one or several forms of exbtrs=-curyicular asctivities. The Hamilton
Tovmship High School in Trenton, lew Jorsey, {earoilment - twelve hundred,
£ifty) Annual h@%%xtﬁl gives o sbtatisbtical aceount and overview of the cone

dition awd progress of school exbra—elass sebivitics. These srbe yoaw
by year zive a comprehonsive and useful picturve of extra-currisular activi-
tics as %0 parbicipabion, status, accomplishment, and reconmendutions from

the viewpoint of administrabion, Taculty and puplilss

23 ‘
Heporbed by the U.d, 0Oiise of B
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Papils n

Fartleizetion By Grade

Grade IX
Urede X
Gende X3

Gyade ZIT

vde LIUBH

Ae High School In General Humbey Fercent

fupdis in no ciuvs 315 23e9

Fpile in one elub ; ; LEG A7 1

Papils in two clubs LS 3

fupils in three clubs 7 37 2e7

fupils in four clubs iz «9

iupils in banking, sesretary, otce

Pupils teking papt in elub progpans

Fupils mot taking part in club progeass
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TABLE III (cont?d)

B, Participation By Sex

Sex NoClub One Two Three Four Five ete, Une or MHore

Boys 26.8 356 324 3.3 05 1.2 73.2.

Girls 21,0 38.4 35.6 2.4 1.3 1.4 79.0
3. OPCRIS

BCOIS , ’ GIRLS

Sport. Sport Number

Varsity Soccer

Inter-School

?arﬁity'Fg@tball

Eégkey

Vargity Basketball

Basketball

Varsity Bageball

Inbramurals

Varsity Track

Hockey

Jr. V, Soccer

Basketball

Jr. V. Basketball

Softball

Jr, V. Baseball

Arehegy

Freshman Soccer

Badminton

Freghman Basketball Table Tennis

Freshman Baseball Cheerleaders

Intramurals -
(Seccer, football,
Bagketball, softball

[

ESTIMATED PARTICIPATION IN SPORT FOR BOYS AKD GIRLE
) %“E@ﬁg , % Givis

Inter-School Sports 20

Inbramarals 9

No Participation ; 6




The foregolng surmary shows -nob only a wide and varied progran,
but also an attlbtude of almogb complete acceptance and approval of the

program bthrough almost complete parbicipution.
General Abbitudes

The asttitudes of wimnipeg Superintendents towards extra=
curricular aetivities is indicated in the following gquotation from
the Ammual Report:

Some Aspeets of the Hxtra~Curvicular Program
in the Senior High Schools

The modern high school is sdmittedly con-
cerned with other aspects of its students? de-
velopment in addition to the mastery of book con=
tent for purposesg of examinations. HMatters of
personal growth, moral and spirituval training,
some vocational preparation, social and eivie
competence, good health=--these are concerns of
the school too. They are important considera=
tions in the training of our youth to become ade=
guate adults and citizens. Hany of these natiers
are associated primarily or entively with schoeol
activities ocutside the instruetional program of
the classroom, but they take their place in the
purposes of a good high school aleng with the
acquiring of book knowledge and intellectual
gkillse

Mogt high schools meet these new demands
now made on then by the extra-curricular pro-~
gram, as & vital part of the total school pro=
gram. How to accept and practise civiec duties
cannot be learned by a youth from a book; the

¢ adult learns it by pracbtiging it in his ¥com~
munity® polities, clubs, committees, eivie
government, etc.: the student learns it too
in his vcommunity®™ which is the student body
to which he belongs., I the activities of
thig eomunity inelude a generous amount of
social events and athlebics, it is merely
because the "comunity? is sbill young and
virile., If music, dramatics, public speaking,
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committee activity, and philanthropic interests
rvecelive atbention it ic because these activities
appeal to youth and they must become the medium
through which the school provides the learning
situations desired, The more these activities

can be undertaken independently by students or
with a measure of teacher guidance, the more
valuable are they educztionally. In very gemeral
terms those are the reasons for an extra-curricular
program in todayts high schools.

In 2 school with a larpe student body meny
organizations and activities are necessary and de-
sirable if every student is to be provided oppor-
tunities to participate. OSometimes the number or
gize of these activities alarms citizens, but
consideration must zlso be given to the number of
students to be served. Oood administration of
the program and wise counselling are the protection
against over-participation by any student to whem
this aspect of school life has too great sppeal.
The fipancing of such programs in some cities is
provided by the school boards, bubt there can be
exeellent training for students by sharing in
the budgetting, raising and administering of a
pay% of the cost of their program,

Teacher-participation in the spensorship
and direction of some part of the exbra-curri-
culer program is vital %o its success and is is an
integral part of the dubies ﬁf%ﬁgg‘hl?h SChoO..
teacher; this is part of the justification of
lower pupil-teacher ratios im recent times.

Winnipeg high schools have developed a
fairly rich extra-curricular program within

the general primciples stated sbove, recog-
nizing the student body as a youth community
and endeavoring to foster activities with legi-
timabe educational wvalue to its members. As
compared with many schools in other parts of
Canada and the Unlited States ours are perforce
limited by one year less of high schooling,
greater pressure of exanination subjects, fewer
credited electives like the choir and orchesira
and dramstice, and a rather more congservative
atbvitude as to the focal place of the busipess
of classroom instruction in the scheel program.

The attention of the School Board is drawn
at this time to these matbers and %o the progran
in Winnipeg high schools because of current
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critical enquiry in this matber everywhere., e
have faith in a well-azdninistered program of extra=
curricular activities along with one of clasgsroon
imstruct%en. The asim must always be tggkeep these
two in wise balance for every student.

Andrew Currie, former director of Physieal Education for wimiseg
Schools, has often commented in convention gpeeches and discussions thab
one of the most frequent causes for young people losing their first jobs
is gome kind of personality confliet with superiors or Ffellow workers.

The group efforts associated with most extra-curricular sctivities tend
to help boys and girls play and work with superiors and others of their
own age aund iaterastse

The Juvenile Court workers and social workers of Winnipeg appsar
to believe in the positive values of extra-curricular activities. They
endeavour to interest boys who come under their jurisdiction in such things
88 YeleCala, Cadels, Scouts and Church groups. They bsligve that keeping
béys interested and busy keeps them out of trouble. This was expressed
very well by one boy, who said to the writer on the way home from &

curling game, "I feel sorry for those fellows. They have nothing to doi?

He was referring 0 a group of boys crowded around the door of a drug ghore.
Words of Warning

g0 far this chapter has indicated a considerable body of opinion
which is generally favourable towards the extra-curriculume Pollowing
are some expressions of opinion of neggbtive or,; at least, less positive
nature.

Many eritics ér@ rather inconsistent. For example, one of the

mnogt regpected teachers of English in Gorden Bell High Scheeol during the

22Annual Report, Winnipeg School Digtrict Number 1, Winnipeg School
Board OITices, 1552, pe Te
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& polnt the editorial s
L1 has positive sducationsl values. Jowe wyar, ob the

&

itorisl there is a nesabive note:

It is o sed commentary on the sbtate of
education, however, that the possible é‘i&i@é‘:ﬁia&
of high gehool & @%%a& has siveady kicked u
a greater hullsbaloo than mee actual disg-
a;a:g@&?@@% m Grarmar, Geograp :33*, Farliamentan
”i&.t&r@sg 1 Latin from the high school wrri»
Qg}&‘s‘%w; ’&'

The inaceuragy in tho latber part of this editorisl goncorning

aubjocts, which are sbtill very mueh in evidenge in the junior =08 suntoy

high scheols of the eity and the provinge s A8 slmost equal %o the in

cnsistoncy of the editorisl writer's senue of valusse &% obhey

thi. seme newspuper in its cditorduls frenkly praises the ve of edu~

s

eational experiences whish cannct bo obduined in the roguluy acs

PEOSTane

3% dinto

oy ezample:s

A ¢hild may be ahle to read and write
and yet have only an inkiing of edueation,
or ne education ot all. Indeed we have
Eﬁzﬂm people who could nelither read nor weite,
RO were what the world eall Yilliterate?
g%ﬂ wno had a Tar betber stucabion
moral and ethical vulues, more compassi
end understanding, and charity and sporbge
manship than people who could read spd weite -
and wore put down by stabistics as *Lliterate’.™

This was a quobation frem the Obbtawa Journal, bubk wioever wrote

the editorial page of the ioeal paper prosummbly subsgribed do

the philosophy it expresses.

wWarninge

bone outstanding edueationsl suthorities sive definite words of

Dovglass sbates:

;‘Qo g:}o

iniveg Tribune,p. 6. (Iditorisl Page). wimipes: Augustd 2, 1957

@




@%&%‘% “mz.m m w*ﬁsmiﬁy
ot entirely desirvable fron an efducshional waims of
viowe. Tholy ohig aurce ol strongbh bhas led o
thelr greatest wealness. §% @%ﬁ.‘?‘ﬁ%ﬁ and exhibis
‘*i{&.ﬁ e :’%}*f& “m : Vives and keon inberest.
> An has copstiduted &
: ina %z:c} .m '*:%3‘&5;; Yo eghibition
and g&mi Bile : *%% m@ eontributing to
exhibition and winnings is ne mizm, and activie
tisg so contribubing ave o g *fm%‘fs :%;%;me;
regard o thelir efusad

Coaches and sponsors sve tempbed o weite
speethed, o provide ;wi; of the leadershiy, to
wing, and otherwise to dewrive
less expert membors of the teams of the edueative
ezporience which ghould bo theire. revhsns the
solution is more teams, loss publie @&&%iﬁi&w
development of betbor educationzl philosophy o
the part of coaches and o iﬁ.ﬁiﬁﬁg‘&%@i’ gy and *’?ﬁm
control by state legpues, ascrediding as goeneles,
ar eenbral %@ﬁsi&* iess susecepbible to loeal lay
gnthunlosn.
doveral other limiitetionn and wers ave olted Wy
soys that sone m%i"?i@:i@ simply do not £1% into the pat
Jeet, while s:mmm gub
diffdewlt to integrate into the ve: pilar curriculum. Lxbra tisze, tharefore,
these are 0 be part of the edusational experience of the
ane cha @ bhe curriculun and usually the changes ave
Gdibions. It is much easler o sdd materials, or even new gubjecta,
than to oliminete them over the protests of traditionalists and vesbed
ilatevests. Thig tendeney leads naturaily o on overcrowield curricul
=== g curriculum encoursging super

“teaching” of $oo much =nd the |

Some writers, paresmte, tes “H, and other ¢ritits of the oxbras

e

Lchool Curriculun. pe S6h. Yow Vork:

Ibide pe 375




e

gurriculuws go sueh further then this snd 28y that gponsors of extrescuprie

culer activitics tend o overlook

vities cause developnont in undesirablo divectionse They point out that

gone aetivities have a tendeney townwis onoc curaging the fo

cliques; that parbicipation in musical Pestivals ofben means the ovope
practising of o few g ial nunbers abt the exponse of the rest of tho

school music program; that o srbieipation iu gports sonetimes seens o

male brutes instead of zentlemen cud of

©ilful sponsors who can be deponded upon %o keep the edusative

o the fore. 7The erities complain that over-parbiciabion
often means that the student forgets the purpposes of the regular currie
culun; thet participation of ten leaves the student with to 0 1ibtle tine
and too 1little enmergy to handle his reculsr assic goments and Tinally thed
the publicity so often given o the sSchool 8 Sporte herces or the leaders
in other setivities so overshadows bthab glven %o boys and givis whose
Success lies in their acadomic ondeavours thad all stulents g8t an une
healthy abtitude towards acadenie achisvensnd.
There is no cuestion aboud the valldity of these evitieions.
This makes 1t laperative that any program must be continuously sorubinized
and evaluated. Lodner gays:
Lveryone should reulize that any activity
vinich is spomsored by the school should have ag
ite primary purpose the development of the child,
This is the %&.m purpose of education today,.
fducation shoul e*s develop the ehild in such a
manner *E;:ze'é'. or she will bo able %o live a
nernsl snd usfz; .g.im@ in a demoerabic soeiety.
.a.z i Q‘«J%wi*%s:}« in *%; sehonl which does not leaed

o Bhis end ea‘%%mm ma@% m}momﬁ Le exclusion
irom the sehool progranst

T8

Harold M. La‘zz@}:a,@r, # gwml Aetivities

ia f;‘ }, Pe 3;3.{“9



e g 5qe8
sh which he is gequainted are Lapgely geaved to pleasing the specta-
vpg ralsing noney for the suppord of vegt of the schoolls
activity program.

:z% cé%&},é 144 ;g}@%ﬁ" ‘uﬁﬁﬁ %‘ifﬁ

- embively valid as Tar as dimnipeg

goncernad. Although the footbull, soccer and baskebball ave of good
guality, the erowis who sse the ¢ 5 have been 80 gmall recently that
they do not pay bthe expenses of the sporis. wiming the game is an
imporbant objeebive in nating the gemes wprbh while, but those in
charge of school sports in Wimipos schools, as a general yule, follow
methods which give maximm oppordtunity Tor stwlants to learn to be
good logers as well as oot winners.
Schools are of ten eritisized for nod doing enough in
of the sxtra-curriculml. ome of those who nake the asso
& foregoing puragraphs ave sonetines extremely o
on the present progran in our schools. They somotines assers

thot more time ond more effort diould be expended in obther extra-curpi=

culny swtﬁ,ﬁﬁi%e They ape rather vague when asked what showld bo

dyoppet in order to leave time for the sdded sotivitiess
The more imporbtant negabtive eriticis s, therelore, seew Bo bes
le The extys a‘memwivmm 8 Lo neive in both tine and
HOReY.
2o Individuals btend o overpuwtielpatc.
Fe It is 4ifficuld to flnd siilldvl sponsors who have the

abilidy and kwowledse necessary $o direst the extra~

curriculay acblivities along 1lines whieh will nean the
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maxisun development in the pizht diveotion Tor the individusd

"

The snbhusiasm towards extre-currioulsy activities ofdon sots
bing ant disorganising inflivesce in bthe regulsp
sourges of the curriculim.
werecommercialized activitios and cwphasis on winning ab any
prise begome undesirable oblectives.
Too much publiclty of school spor 8 he erosy gives than s false
senge of values and leads thon o overparticipation with an
idea of beeoming professiongls when they should be thinkiy
roving thelr high school acadunmie gbanding.
wough enphasis 1s ploced on bthe truly cducative
setivities nor on the really worth whiile values of some
of thoge which ave now spinsored,

School organizations oiten do not buke sdeunate precautions,

through continuous wevision and re-svalustion, to be

cortaln thet all scbivities have worth while nosid m@z Taluose
&




ihis chapter is essentially en exbtonsion of the last and is
p% to evaluate the activities in a rore or loss objective
Books and poriocdicals which deal with the subject of oxtrae
curriguler sebivities usually use three nothods of indicabing whab
weramgurricular sotivitics, under wise control and leadievship, ave

able o sonbribubte Sowards 3 desipable cuteones of efncution.
The Douglass Approach

fla¥l R. Douglasst says that 1% is not difficult o ide
vhe relationships and the direct eontributions of w&m eipaticn
extra~curpicular activities to the objectives of edueation. e
sgives vhat he ealle an "incomplete diagron”. Pollowing the method
indicated in this v"incamplete dissram® and applying the desived oute

comes op evolved provieusly in Chapber III the following relationship

between dosired cubcomes and extra-cursicular aehivities becopos

ovidente

s Douglass, Urpunization and deinisgtration of the sece ndary Sehools.
ppe A0 = 201, poston: Ginn ond GO0, A5




TABLE IV

CONTRIBUTIONS OF FXTRA-CURRICULAR ACTIVITIES
TCWARDS THE STATED OBJECTIVES (DESIRED OUTCOMES)
FOR THE JUNIOR HIGH SCHOCLS COF MANITOBA

HManiboba Programme
of Studies

Cbjective Types of Cubcomes Gontributing Activiby
Hental ~Understanding of the physical -~The conditioning program of athletic é;
and chapges that are involved in teams of all kinds, hiking, outdoor §

Physical - the trapsition from childhood clubs, dancing, junior Red Cross,
Health to maturity, correct health St. Johnts Ambulancesg

habits, correct food and '

exercise, how ‘o work with ~learning first aid and proper treat-

nature, and unot against it. ment of injuries;

-Overcoming of complexes and -any activity in which school and room

obsessiong, to learn to pride is euncouraged give gelf-esteen

think in terms of service, and self respech;

congbructive and positive.

-team sponsors are often asked to ex-
-Developing skill in the use plain things that boys seem to be
of hands and feet in co-ore afraid to ask their fathers about; N

dination with other senses.
=Some students even have to learn
the joy of a good shower bathg

#8kill games of all kinds.




CONTRIBUTIONS OF E{TRA=-CURRICULAR ACTIVITIES

TOWARDS THE STATED OBJECTIVES (DESIRED QUTCOMES)

FOR THE JUNICR HIGH SCHOOLS OF MANITOBA

Manitoba Programme
of Studies

Objective Types of Oulcomes Contribubing Activity
Intellectual =HMastery of language a® a means of -Any activity requiring reading of
Growth getting from and giving to others,

in correct and concise terms, the
thoughts on which our social struc-
ture has been and will be builtj

=4 clear vnderstanding of human re-
lationships in the social wnit that
is the school, right through to the
unit which is the world, so that the
student may learm to live with and
for others;

-To learn such knowledge of Science
and Mathematics as will enable the
student to take his place efficient-
1¥ in the sphere of activity to
which he is boundj

-To develop apprecistion of the good
and the beaubiful,

books, writing "Minutes" or reports,
keeping accounts, giving oral reports
such as student council members must
give to their home rooms, participa-
tion in discussions, taking part in
inter=school and inter-room debates
and writing competitions, coaching
teams, all group efforts, imter-room
and inter-school and inter-city games
and trips;

=Learning and teaching the rules of
gamess

=lemorizing lines of good plays and
operas;

-0ften Science lessons and Arithmetic
lessons may be motivated by "Science
Baseball® etc,

-Band, Orchestra, Choirs, Glee Club,
Art Clubs, Literature Clubsj

=Learning rules and their appli=-

cations to game situations,




TABLE IV (cont'd)

CONTRIBUTIONS (F FXTRA-CURRICULAR ACTIVITIES
TOWARDS THE STATED CBJECTIVES (DESIRED CUTCOMES)

FOR THE JUNICR HIGH SCHOCOLS COF MANITCBA

Manitoba Programme

of Studies
Objective Types of Cutcones Contributing Activity
Social and -to provide opportunity of association =111 group activities contribute
Lconomic in work and play with others of the same to0 these outcomes, It would
Understanding age and interesis; appeay that the less formal,
-practice in organization and leadership more independent activities of
to enable the student to function ip his the extra=curriculum would allow
social emviromment and develop a sense for a more normal and complete %
&f working with others in democratic exchange of ideas and points of
endeavourss ' view between students of diffe-
-development of an appreciation of the rent social groups, In these
students' aptitudes, abilities and circumstances they get more of
qualities to a point where the student a feeling of mutwal respect and
may make rational choices of subse- understanding between students
guent school courses and become ac= and teachers alsos
guainted with the possibilities of ~Game leaders, student captains,
various vocatlons, coaches, equipment managers,
publication editors and staff
executivesy

=Coaching .




TABLE IV {&amﬁ'&}

CONTRIBUTICNS OF EXTRA-CURRICULAR ACTIVITIES

TCWARDS THE STATED OBJECTIVES (DESIRED CUTCCHES)

FOR THE JUNICE HIGH SCHOOLE OF HiEIvoBs

Yenitoba Programme
of Phtudlies
Chisctive

EE@@% of Owvbeones

ﬁ@mtwi&m%ing ﬁe@ivi@y

Vpral and
Spiritual
Developnent

=i power o yeason in the light of
211 the facts apd %o coms Lo Pe=-
cognition of what is pood aﬁ@
what i evil

«the will to chouvse the good and
reject what is evil, and the will
to act in accordance with this
chaices

=4 sense of justice, a amind [free
fron prejudice, consideration
for others.

=Playing ganes under the critical
oyeg of other studente will do
wopders in enphasizing to the ine
divideal the desirabllity of
playing topether as 2 team unit.
They come to understand the reasons
for the rules. Doys and girls, up~
der wise puldance, and in the in
formal atmosphere of & game, 2
debate, a @%ﬁd&ﬂt council meeting,
will learn a pew and lasbivg roege-
pect for ﬁ%w%& of different relipe
iong and different colors. The
emphasls on a school spirit which
will not telerate the "booing®
atbitude bat which expescts polite
"applause™ for any worth while
achievement, whether for a good
play in a gase by the home tean
or the mpp%n&mhw for a pood ylﬁy
en the stage or a good mark in
Seience develops a wholesoms
attitude towards the school and
the community as well ag other
facets of 1life

"’5&5"’




CONTRIBUTIONS OF EXTRA<CURRICULAR ACTIVITIES

TCWARDS THE STATED OBJECTIVES (DESIRED CUTCOMES)

FOR THE JUNIOR HIGH SCHOOLS OF MANITOBA

Hanitoba Programme

of Studies

Objective _Types of Outcomes Contributing Activity
Personal ~The development of an appetite for =All group activities;
Development learning a positive attitude towards =finding that books are useful

the school, home and comnunity;

i pleasure and satisfaction from
work or play achieved satisfactorilys;

-A willingness to listen and observe;
-mental resources for the use of leisure;
=A rich, sincere and varied social

lifey
-Obgervation of the amenities of

gveial behavior,

to give rules;

-Team pluy - pays;

-~The joy of winning and the
appreciation of losing, winning '
or losing gracefully; 3

=playing or even just learning !
how hard it is to play a game,

a musical instrument, etcj

~-adequate participation in all

group activities;

- =learning the pleasure and

usefulness associated with a
good bath after vigorous
physical activity.




TABIE IV (cont'd)

CONTRIBUTIONS OF EXTRA-CURRICULAR ACTIVITIES

TOWARDS THE STATED OBJECTIVES (DESIRED OUTCOMES)

FOR THE JUNIOR HIGH SCHCOLS OF MANITOBA

snitoba Programne
of Studies Objective

Types of Cutcomes

Contributing Activity

The acquisition of
necessary knowledge,
skills, concepts and
undersgtandings for
affective living in
a democratic society.

~Reading English effectively so that what
is read is understood and enjoyed;

-Speaking and writing English in a2 manner
to convey meaning aceurately and in ac-
ceptable formg

-Acquisition of number concepts and skills
of manipulation necessary for later life;
~An understanding of the development of
types of society which will lead to an
understanding of our present way of lifej

=Appreciation of personal weaknesses and
strengths;

=A wise choice and develepment of vocational
skills with the ultimate choice of making
a living in a way acceptable to society;

-The wise and efficient use of material
resources such as income, land and other
natural resources.

=Understanding rules, poetry club
for enjoyment, reading minutes,
school notices to assemblies;
=Giving instruction in leadership
classes - being captain, organizer, '
school-president, school publica- P
tion rep. or reporter; 1
-Maths. of lusie & Sport, even of
Literature;
~A1l1l group games;
="Subject Clubs,";
=Attitude of trying to do ones best
in a game can be directed and
baught to carry over to studiess
=lMany make a living as leaders in
sport, recreation, music, writing
teaching, etc.
-Hikes, outdoor activities of all
sorts, if properly gulided lead %o
appreciation of lawns, forest,
water and wild life conservation,




TABLE IV (cont'd)

CONTRIBUTIONS OF EXTRA=CURRICULAR ACTIVITIES
TOWARDS THE STATED OBJECTIVES (DESIRED OUTCOMES)
FOR THE JUNIOR HIGH SCHOOLS OF MAWITOBA

Manitoba Programme
of Studies Cbjective

Types of Outcomes

Contributing Activity

The development
of Co-operative
Hebits and
Attitudes.

-Willingness to participate in group
activitiess

-Effective participation as a member
of the family group, the community
and the world;

=4 pride in belonging, a healthy
school spirit;

-A willingness to accept responsibilitys

-4 willingness to co-operate reasonably
with those in authority;

-4 willingness to accept the wishes of
the majority;

-4 personal poise and integrity in
meeting situations which challenge
his prineciples and threaten his
security and welfareg

-Use of rational methods of reaching
decisions, solving problems, and
exploring issuess

~Carrying out tasks & responsibilities
satisfactorily so that they reflect
credit on the integrity and capabili-
ties of the individual.

-Student Governments

~-Debating amd Publie Speaking Clubs;
-Having dad and mother come to see
participation in eventsg

~Student leadership, game officials
and monitors;

-A11l school and inter-school competi-
tionss

=-5teadiness under pressure of per-
formance; ’

~Practice in winning and losing until
neither causes too much emotional
stress;

~Heasoning out why he lost or why

he wong

-Accepbing majority opinions;

=Clubs of all sorts;

-Learning to play by the rules of

the game.

g
3
¥




TABLE IV (comttd)
CONTRIBUTIONS OF BXTRA-CURRICULAR ACTIVITIES

TCWARDS THE STATED OBJECTIVES (DESIRED‘OﬁTGOMES)

FOR THE JUNICR HIGH E£CHOOLS OF MANITCBA

wsi

i i vt ' e
s i mmpmass

i1

-
e s

Manitoba Programme
of Studies Objective

e

Types of Outcomes

Contributing Activity

© The promotion of the
belief that peace,
prosperity and
happiness are
attainable through
individual and
group action.

=An attitude of confidence in demo-
cracy¥s ability to meet new situa~
tions and deal with them effectively;

~A willingness and ability to meet new
and novel situations with the confi-
dence necessary to deal with them
reallsticallys

~The participation in and enjoyment
i the good and beaubiful - Husic,
Literature, 4rt, the beaubies of
nature, ete. '

=411 group games - learning that
one man does not make (e.g.) a
vughy teams

=ihen a soccer ball comes to a
player he has to make his own
decisiong

~Band, orchestra and Glee Clubj
-Student council of room and
schoolz

agélm

-learning that it does not pay to

glect a poor rep, of their room,
that the resulting poor perfor-
mance reflects on those who did
the cheosings
={ugic and Drama activities of
all types.
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own Approach

2

Zeveral souree books differ Trom Douglass in %ﬁmm approach o
of measurenent of the valuos of extre~curricular activities

in bternmg of the oubteones schicved. Tor exsmple, e {%@ﬁg presents this
evaluabion by giving o nusbey of logleal objectives of extra-curricuiar
activities, some of which are more applicable to cerdain types of acdi-
vities than others, and then explaining the maymer in which the outeomes

are achieved. The Tollowing is o swwary of gza; of kis prescaiation

with indieations of its appiication %o the dmipeg schools,

le To capitalize, for cducsbiomal profit, imporbant fundanontal
- dyivess -

the child is 2 bundle of imate and eavly learned wrges or drives. It

is natwal for him to want Yo run awa ", %o be with others, Lo be curious,
sbo ghow oif, to master, %o be loyal, Ho Imibtate, and %o be zsag mpathetie

The resl edusator recognizes thab these wges are "bad® only if the ehild
is nob Led to a proper *m@ beneficial capitelization of them. fetbings
shvuld be consbructed and sctivities plumned through whieh these urges
wiil bo aned bto accomplish worthy odueutionsl ends. Ixtra-curyiculaw
getivities oifer many opportusities in whieh these drives may e cgplta-
lized Ior sdueatiocnel bonelit. Hamy good boachers also caplbalize on
ﬁh@ae deives in the tesching of acadendie subjects. me of the most loved
and voupoeshed '%;c&m@;m on the uimnipes boashing staff (recently killed in

a gay acejdent) used Latin and Pronch "hascball” as a teaching doviee for

drilling vocabularics and idioms in Freonch and Lubine. severnl will Imomm

scienge beachers resulerly use such gaies as bapeball as a basis fop
necessary, and otherwise rether ronobonous, drilis on science voeabulary

and conbont,

2
Harry C. licKown, 0pe ¢its ppe 12 = 1.
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2. To prepare the student for active life in = democracy .

If he is to live im a democracy, it is reasonable that the in&ividuél should
be intelligently prepared for it, not only by learning about d@mséra@y but
also by direct participation in demdcratie procedures. This education must
be natural and gradual just like any other type of learning. The eavly life
of a child is not demcerabic, It is, of necesglity, largely amﬁéer&éﬁee He
is restricted in many ways by his parents and his teachers because he is
not borm a2n adequate social being, He must be trained in csétaiﬁ habits
because he has not arrived at the poind where he can reason about worthy
ideals and practise the habits appropriate to them. Ceﬁseqmentiy he must
be made to do certain %hiﬁgs in cerbain ways,

But lafer, as he nears the time to take his place as a citizen, he
must reslize the obligations and responsibilities of his coming membership ,
in a democratic state. IF he is not trained to recognize and assume these
duties gradually and thoreughly, he will not be able to perform them
successfully when they are suddenly thrust upon him. Training in democratic
behaviour is the best preparation for living in a2 democracy. The effective
school in a demeocracy must give its pupils an imtelligent understanding of
the issues of democracy, make them well disposed howards democracy as a

way of life, and make them skillful in the eco=-operative activities through

w@;sﬁ democracy must fumetion. If the school is so organized and adminis-

tered that the student has cpporbunities and responsibilities somewhat
$imila£; if only in a small way, %o those he will have later on as a grovn=
Up citizen, he will be better able %o meet and discharge these responsi-
bilities as they ocour. If he does not take his regponsibility in a stu-
dents? council or in making the arrangements for a party, a student is soon

informed of his shortcomings by his own commitbee members. If his assigne




a%m
ment in a football play is forgotten or performed inadequately during a

rughy play his coach is usually not the first nor the strongest critic.

4 student soon learns on the athletie field or as a member of the staff

of a school newspaper that he gets a real personal satisfaction out of

doing an assignment well. Teachers often use this incentive., "You woulde

ﬁ'% give up in a baseball or football game as you did on that guestion,
would you?" is often an effective encouragement to greater effort.

3. To make him increasingly self-directive.

This principle is closely related to number two., The child must be brought
- gradually from the point where he is unable to control himself socially to
to the point where he is master of himself, Here again, it is a matber of

basic knowledge, ideals and proper practice} It is interesting to note

that many boys and girls who fail to conduct themselves according %o
accepted patterns and get into difficulty in balancing their studies

against outside interests during their first year at college are those who

are from homes where the parents over protected them. There, they had little
or no practice in controlling themselves and directing their own affairs,

and censequently they had not developed the ability to do these things. A4s

a result, when they were place&;in settings that demanded self-direction
they were lost, and the thiﬁgs whicﬁ they did were often rather unwise.

Here again, as in the previous item, extra-curricular activities provide
;umerans situabtions in which the student may gradually and naturally assume
inereasing responsibility for his own direction. If a2 student is able %o

find an activity to which he is able to make a worthwhile personal conbri-

bution, he is encouraged to explore wider fields., This intellectual curio-
sity, which is the real basis for all of our advancements of culbure, is

the direct outgrowth of the ability of individuals to be self directive



=i
individually or within a groug.

Lo To touch sbolal coeopurabion

Seolal co-operation for eormon purposes 18 recognlzed as one of the nmost
inportant demends of citizeaship, and yobt 1little of the work in the fradi-
tional school teacheos ibte It is not taught in the usual subjects of ale
gebre, history and langusges, and, cannot be tested. The nustery of those
Tomml z-se@ziaé@fi subjects represents individual application and study. True,
group co=uperavion is talkel about, but this is not sufficlent. There
_rmzs@ be parbicipation in it Tfor btrue learning. lenborship in the students?
council, sthietle team, club or dramatie cast reguires co-operation becouse
the stwient must co-operate with obheors in order to retain his position
and standing. As @ ball eomes bouncing towards sn athleote, he mush use his

wn skill and think for himeelf, bubt at the sase time he must co=oporate
with cther members of the Yosm of bo bokh & failure and an cutoaste

%e ‘To inerease the interast of Luoo student in the schoole

Hobivating the school work through the neding of the extre-suwicyiay actle
?’12:3.853 ip extrengly effective. The student whio gives of his e and
eifort to his school is, therelfoms, the mogt interested im it becsuse of
his contributions. The asithlete, for instance, usualily talks louvder aboub
“gehool spirit® than sny other student in tho school, and the reason is

clear, Ue umually gives more of himsolf to thoe school, at least in his own

way of thinking. e, Who ssid that, "It is move blessed to give than %o

reselve” was psychologleally correct. Increasing she nuber of opporbunie

tiea for giving reans inereasing the number of bepelitted studenis.

6. To_develop school morale.
4 sohuol without sxbrascuryicular sgbivities, onoe in whieh the shudonts aud

the toeachers are congerned sbout only thelr own particular obligations, with
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little or no interest im the institution as a whole, would be an unco-
ordinated institubion with no group spirit. Assemblies, games, competitions,
programs, publications, exhibibs and other couses bring the school together,
unify it, solidify its spirit, develop the "we feeling® and help to make

@h@ individuzl not only proud of it and its records bub also of his connce-
tion with it and his contributions to it. The development of this wnified
intelligent public opinion has definite educabive values for the student.

The school becomes a community in itself in which the student is an active
and iptegral park. |

7. ?G fostey sentiments of law and Grﬁsr.

Externally and arbitrarily seb rules are always a challenge. Human beings
are gamblers, They like to take chances, Many principals have found to
their grief that making threats, especially publicly from the assenbly stage,

has only incressed their troubles., The best discipline is that which is so

1 explained that it appears to be right and sensible, even %o the receivers

of the diseipline, or that type which comes from within and which finds exe

pression because the members of the group take personal pride in setting up
v )

their own standards., The two kinds are, really, ome and the same, This

does not mean, of course, that the school suthorities should surrender

their moral and legal cbligations for effechive discipline, It dees mean

kﬁhat, whenever expedient, the student should be guided towards a geal of

[

'éffieieat and wholesome self-diseiplime, Batra-curricular aciivities offer

 many opportunities for this, For example, one high scheol in Winnipeg started

having trouble early in 1947 with "smart Alex® writings on the nobices and

bulletin boards. 4n appeal to the student body on the basis of pride in

their school did mot stop the practice completely, but the following itenm

in the school paper under the heading "Bellop Poll™ put a sudden and effec-

tive end to that trouble:




“DJo you think that students should write a1l over the bullstin

board? Yes O Ho 1008 Undegides o . The clowns who do so

please take nobe,.®

8, To discover and d&v@§a§ speeial gqualities and sbilities,

Such aualities as imitiabive and leadership are little developed im classes
of Labtin, English, or chemistry, With the changing émg&asig from subjeet
to sbudent, it is but natural that teachers should look for ways of dise-
eovering and developing desirabie p@és@ﬁ&l interests and characteristies,
mental, physical, social, spiritual, and voeational, which ave, after all,
the most Lmportant assebs of the school and its comaunity. The opportuni-
sies for such discovery aaé developuent are, of course, not limited to extrae
curricular sctivities, but iﬁ this fisld they are not enly numercus but zlso
very appropriate., In the extra-curriculsr situstion the student is working
aﬁnéeﬁially‘ﬁiﬁh others of his own age, ideals and understandings, on things
which he, himself, selects because they have a perscnal appeal to him, In
following careers of high school graduates the writer often remarked on how
the egtra-currieular sctivities appeared to indicate subsequent carsers for
many individuals,

in the two approaches to the evaluastion of the extra-curriculua
given in the forepoing discussions, it appears evident that the extra-curri-
| cular fields wnet only help £ulfill the objectives of education in geveral
’kﬁﬁtfglaﬁ serve to enrich the program and bring the student inte s widesr

_ world of experience,
The®Selling® spproach

+ third approach to the sase evaluation problen is talen by many
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writers today. As a matter of fact this is the selling deviee which is
2ot ofben used and
which have doubtful purposes. It is, really, a very o mple me
consists of taking each setivity, describing th
nakes towards the desired outeomes of tho school, and measuri hese ¢one
tributions against the various costs and possible undesirable outecmes. I
is, ultimately, the method whieh a sehool must use %o decide whether op
not some specitie activiby should be given the necessary time and BROTEY o
It would be impossible to give, in this atudy, this type of evaiushion to
all acbivities in any school but it would seem worth while to indieate
briefly the evaluutions given to some of the popular parts of the PROETRIRG,

Fupil rarticipstion in student Government

HeRowa says that:

Ammies and navies sun erush gxternal fosa
but they cannot vantulsh inbtornsl enemies.
These nmust be songuered by edueation. The Tune
damental asswmptions of demweracy are thab nen
are sompetent to govern themselves and that theiw
eifforts will resuld in = orpanization of the
people, by the pecple, and for the people. Sueh
#n organization necossitabes appropriate sseial
and political ideals, understandings and habits,
and a williiagness to live, a8 well azg die, for
the comnon geods These el %6 arve aot in the
original nature of man. They must be developed
and eee. this development comes nost easily and
surely through practice in a setbing that ree
sembles that of ultimate eltvizenship. Student
participation gchool govermnent reprosents
such & sevbing.
4

Fretwell gives seven worthy purposes which should be considered

in pupll participation in governmente

3
Harry C. dcRown, The otudent Counell. rreface vii, Hew York:
The MeGraw Hill Book Company, 19hke

HeFretwell, hxtra-Currieular sctivities in Secondary SehoolS.pre L02=109
Chlcago: Houghton HMifflin Company, 1931,
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1. &n opperbtunity for the puplil %o have 2 purpose of his oun,

2. A friendly feeling bebween teachers and pupils,

Hemsdial psychology.

Development of constructive sttitudes,

Emotional satisfaction,

Intelligent obediensce to authority.

Edueation for citigzenship in a democrabic setting.

These are expanded and sxplained in his book.

In 2 negative evalusbion Franmsis T. Spaldi while giving limited
B 3 &

ecredit o student government as a factor in training for citizenship, says

that ence oub of school, the ordinary boy or girl does practlically nothing

to 2dd te his readimess for citizenship, nor does he even keep alive the

knowledge of ecivic affairs or the interest im social preblems which he may

have had when he finished his schooling. Perhaps the school does not drain

towards enough carry over of these imowledge and attitude elements. Perhaps

there is a field here for fovllew up contacts snd training, However, various

other studies indicate thal the people who participate in the extra-curri-
culsr activities of their schoel tend to participate more fully in the life

of the commmnity outside of school., The Rohrback® study found that pupils

who join one activily tend to join others beoth in school and out of school , ¢

S@aldiﬁgiiﬁ_fafﬁh@? discussion of the extra-curricular progran,

)
says that student government offers examples of upuswally effective practice:

Schools in which the social comscience of the
pupils -- their willingness to 'put themselves out!
for the common good == was found to be definitely
more active than the average, were all of them
schools in which the pupils were given a large

5Framcis T. Spalding, High Scheol and Life, The Regents! Ir uiry,

6 p. 29. HNew York: The MeCraw Hill Book 05., 1030,

~ Q.AW, Rohrback, Hom-ithletic Student Activities in the Secondary School,
Chapter X, Philadelphia: Westbrook Publishing Company, %925.




85~
-
>4

neagure of regponsibility for certain phases
of school life. They were not necessarily
schools whose puplils came from unusnally
favoured homes, or schools in communities
with a tradition of good citizenship among
their young people. One school whose pupils
showed an espesially sirong sense of social
obligation was, in fact a school emrolling
pupils from an economically poor rural dise
trict, in which a few years before it had
been the custom for high school pupils to
defy the teachers, sbuse school property,

P ») . N L3
and make themselves generally a nuisance.

The change in the pupils? atdiitude
was reported to have been brought about by
entrusting the pupils with complete authe-
rity and responsibility for certain school
activities in which they were vitally iuber-
ested. They were allowed to raise the money
by selling sandwiches and organizing®bene-
fits®, and to spend the money as they saw
it in projects which concerned the school
as a whole, They took full charge of the
enforcement of certain school rules, Their
growth in social comcern and in healthy
social atbitudes owed much, it is slear,
to the personal influence of one or two
farseeing members of the faculdy., But the
activities through which they had a chance
to grow were activities which any secondary
school can imtroduce if it will,

Koos, Hughes, Hutson, and Reavis, in their discussion of student
participation in school control say:

«vo0.ib 2ppears that to impress control
on the puplil wholly from without is %o
deny him his most essential and effective
learning ewperience, %o ﬁ&lligg the aduca-
tive influence of the school.

The following is part of the report of the Junior High School

Principalst Commitiee on Extra-Curriculums

gFrancis T, Spalding, op. eit, p. 151

Leonard V, Koos, James M, Hughs, Peveival W, Hutson, William €, Reavis,
é&mﬁﬁi&terigg the Sgggn&aﬁy School, p, 169, Chicago: American Book
Company, 1940. ‘ ‘ ”
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Shudent Downedls

tudent Couneils can serve many useful purposes in
ur schools ?fﬁ?&ﬁ&ﬁ% we assume the f@llsw&&gg

1. The principal rvetazins veto powers ajd
all times over council decisioms.

2, Student council sctivities sre properiy
supervised at all times by sbtaff mes
bers.

3. Student councils are §r®p@rly constituted
~-=i.2, consist of representatives of the
entire student bely.

Advanbages of Student Coumeils

i, To the Students:

1. They provide opporitunities for whole-
some and satlsiying participation in
a wide range of activities.

They provide training for assuming
ﬂﬂtles and responsibilities and hence
help prepare gtudents fov a@%“vw iife
in democracy. They learn by doing.
They ecan help fosber sentimenbs of

and order.

They can increzse the intervests of
students in school and hence improve
gehosl movsle,

Through council activities, students
mey discever latent sbilibles and
special gualities.

-

LEW

B. To the_Sehael:

1. They can organize, promote, administer,
supervise and arbiculate all extra-
curricular activities,

They can serve as a sousding board for
student opimion and hence can provide
adninlstrators with valuable lnformation
regarding the fee %zngs and desires of
the student body.

Musical Achivities

&

interests which pupils have engaged in, musical activie

ties have come most nearly %o b@iﬁg a part of the regular school curriculum.

gﬁwf&nlshed Eeggﬁt of ‘the Winnipeg Jﬂﬂiﬂ? High uﬁeal'@riﬂﬂigéls' Comnittee on
Extra—ﬁurrzehlﬂm Section on Student Government. Winnipeg: School Board
Dffices, (byped) 1957-8=9,
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The Hanitoba Depariment of IDducation snd the University of Manitoba are

willing Yo give cradit for z course which they ca2ll the "Music G§%i@m"°
During the lgﬁéé? tern, an aceredited course in imstrumentel music was
authoriszed for Junior High schools, Ths musicel abilities of siudents

lead them far =field 2z indicated previcusly. The imstruction in funda-
pentals is curricular - but the actual participstion in cheirs, nands,

etc., must be extra-curricular as it cannet be done enbirely in school

time,

I is, perhag@,-%§ﬁee@s$ar§'%& go into a detailed discusgion of

the value of musical activities, 4 good band tends to quicken schoel spirit.

4 band or orchestra adds greatly to a dramatic,

.m

thletic or assembly event,
For the individusls, it has even greater velues., The virtuss of self-con-
trol, steadiness of §§r§@s@$ freguent self-effacement, loyalty and unselfish-
ness, as well as perseverence and persistence are ally&r%&ghﬁ iaﬁa play.
There may develop the fipancial reward, the real artistfs ecareer, With all
of this is the pure delight in performance and self-expression which thrills
~every person who possesses a true musical sense,

Following is a repori prepared on band activities for the Winnipeg
Junlor high scheol Principals' Committee on Extra~curriculum during the
195758 term.

Should We Inelude School Rands
In Cur Junior High School Programms?

Complete books have been written on the ansuer
Yo the sbove question, Most of them preseni dis-~
cusslons which tend to indicate that the school band,
as one facet of the school music programme, condyi-
butes strongly to the enjoyment of music which is an
important means of schieving the objectives of educa=
tion. Statistics are given which indicate the num~
bers of students who, having 2 chanee te¢ get sbarted
in the sehool music programme, continue their musical
careers into adult life, making a living for theme
selves and contributing to the leisure time enjoyment




88

of their country and the world., It is pointed
out that the individuals who participate in
school bands will have an appreciation of the
efforts of others even if they do not become
accomplished musiclians themselves. Claims are
made that participation in a band tends to dis-
cover and develop special gualities and abili-
ties; to capitalize, for eduecational profit,
important fundamental drives; to encourage
co-operation and group activity as a2 prepara-
tion for asctive life in a democracy; to give
students a feeling of usefulness and encourage
inereasing self directiveness within the group;
to increase the interest of the student in
school; to develop school morale; to foster
sentiments of law and order; etc.

The above facets need no expansion here.
The fact that a great number of schools and
school systems are willing to put so much
money and effort into school bands would
certainly indicate that such expenditures
can be easily justified or they would not
be so commonly made, Consequently there is
no need for a discussion of the ethical,
aesthetic, and character-developing assec%s
of the band as these discussions would be
but repetitions of much repeated material.
Perhaps there is a need, however, for some
effort to evaluate the Winnipeg picture.

It has long been the contention of some
loecal educators that the programme in our
schools has been somewhat off balance. We
spend considerably more time and money for
such things as equipment and instructors, for
physical education and the extra-curricular
activities of this nature than we do for
music, This is true in spite of the faet
that many of our students do not participate,
either through lack of ability or lack of
interest, The Reavis Report Sub-Committee
on Extra-Curriculum found that more students
participated in musical activities than any
other classification of the extra-curriculum,
But this was, very largely, vocal music,
with the festival competitions accounting
for a considerable proportion of it. Veecal
music, while it is a very worth-while facet
of the program, is a practical impossibility
with the male students during a considerable
portion of their early teens. Yet many boys
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will take a keen interest in musical instruments
and, if this interest is encoursged and directed,
will reap the benefits of selferealization, and
gsavisfactions which will lsad to povitive stti-
t&é@s towvarde musie, @hﬁ sgchool ané hig fellows,

toltudes which are gagary if he i o
hav@ an intersst in lsamine cthepr thines,

Some money and moral support have been
given to the formation of orchestras in our
schoola and this setivity dees satisfy the need
to some extent. Bubl the parbicipation in the
orehesira doss not have the supeal to many who
would partleipete enthusissticslly in 2 band,
Thiz is 2 direct result of the nature of the
band mstehing the nature of &b :
was well illustrated in Dawid ?&
Fron the oreelleont work fok he
dogen Orade Four and Five students in Inkster
School it looksd as if Hr, Buss should be
able to form an orchestra without much trouble
iz a Junlor hizh school, vwhen the David
Thompson School opsned, My, Buse was on the
gtaf? and every offort wae made %o avouse
interest in violins, ste., at the be :
of the firet fors, ?*ﬂ'? o momths indin
musical interests gnﬁ agbilities were %V&lﬁ&*&
The "feoding schools™ wers explored and all
other azpparent sources were isvastigaﬁaé Ho
matter what was done in tryiwg 4o eell the
program to the students and the homes the
regulis were counpletely discouraging. Fewer
than five studente indicated either interest
oy degire,

m

’

When a few band instrunsnts were hought
out of aeheal fan§s and the ides of 2 David
Thompson Band was started it was an entively
different story. Before a weelr had paseced
several, who had previcusly indicated sone
masical ahiizﬁy but absolubely no interest,
began %o awalt their turas for s o
ghow what ﬁk@y’ﬁaalé do. 1% soon h@ same
apparent thal, if a band could bs orzanized,
the problem of interest wﬁﬁi& be sulved,
Before long there wers severa) good candi-
dates for each inetrunent wﬁ% &% a8 actually
poselible to plek the betier ones and keep ihe
others in reserve, iaxy of these boys and
girls wers pood students who could get 1itile
or no satisfaction ou a of kicking a football,
ete., but who gained a wealth of satisfaction
out of expressing themselves with 2 musical
instrument, How, in less than thres years,

e bo
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there are over 100 students in that schoeol
participating in band actlivities, COver 40
of them have actually become so enthusiastic
that they have purchased their own 1astyﬂm
ments, It is te be hoped that this interest
will be sustained through their hi & sehaol
vears snd that the band sstivities of the
David Thompson Junior High Scheol and the
Elmrood glgﬁ School will lsad %o the forma=
tion of an Elmwood Citizens Band of which
this city can be veally proud.

1t is hard to realize and svalunate
what this band asctiviyy me=zns to the school,
The band menbers themselves gain most from
it, of course, But the rest of the school,
both students and te a&ﬁ@rsE gain much from
it also., They consider Mr, Buss, the direc-
tor, a genius, and the whole school and
community are better from that attitude to-
wards a teacher, Stwdenks strive to keoop
%heir scademic achlevement and behavior at
@ & level which will mske them worthy o be-
§ long e a school which has achieved so much
' in so little time. As a matber of faet,
this academic achievenent has become one of
the most lmportant items of evaluabion of
individuals to become members of the band.
During last year several studenits who would
have, very definitely, been im the bottom
eclass groupings of their grade if this ine
centive had not been there, brought their
reports anxlously to the principal asking
if this sbanding, which they had worked
for so hard, would be good encugh to get
then inbo or keep them in the band next
% - year. The band gives the whole school,
P ineluding the band members, that feeling
g ‘ of loyalty which is seo important to a
| good school splrit.
£

The David Thompson Band has been
one of the most powerful influences in E
building & healthy community vregard for
the school. HMany telephone calls have
come o bh@ sah@&l indicating that favoure
. able public reaction (as well as all the
o pre=gchool y@ﬂngst&rﬁ of the district)
§ = followed the band on every pracbice march
it has teken through the district., The
theme of the 'phone calls is, "What a
thrill your band %&Vﬁ us =28 it marched
down our streesiil |

10

Tbhid. Section on Band.
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it would appear that there are several other results of this band
activity,

1. Practically no demand for imstrumental music classes came from
Elmwood before organization of this band, In 1957-8 there were three
classes in this area,

2. OCver a dozen members of the David Thompson Band were members
of the Manitoba School Crchestra during the 1957-8 season, This avea had
not participated in that activity previously,

3. Six David Thompson Band members participated in the Inter-

national Band Clinic at the Peace Gardens in July, 1958, This again was

a new venture for this community,
4. Over twenty members of the David Thompson Band became members
of the Blue Bomberette Band and went on trips to the United States and

Vancouver during the 1958 season.,
Athletic Activities

" Jordon gives the picture of the part athletics may play in the

school, He says:

Athletics! the hope and despair of the teacher!
the source of the best and the worst in school life!
the greatest reward and the sorriest disappointment
of the system! the blessing and the bane of the
school and the home! +the nation®s boast and Lhe
nation®s peril!

Lf one wants to know the soundness or wesk-
ness of the schoeol, let him examine her athletics,
This is the touchstone, Ho other will do as well,
1f there be weakness, hypocracy, dishonesty, coware
dice, selfishness, the story will be told in athle-
ties, If there be truth, honour, courage, selfe
control, self-abnegation, again these will be
manifested in the games, All that is noble, self-
sacrificing, brave, even heroic can be developed




11

by our sports.

To be successful, says Jordon, & system of athletics must be made

+o serve the following purposes:
1. a better physical development than would otherwise be obtained;
2, a development of physical and mental courage; (it was a very
thrilling day for one coach in Winnipeg, when one of his "boys" came to
visit him after having served with distinetion overseas during the last
world war. The boy, who had become 2 man to command respect, and his
former coach were going over some of the old times, replaying games that
only they would remember, @ﬁjoying the memories of old school dayss when

the boy said something like this, "You know, rugby made a man of mel B%f

fore I started playing rugby I was afraid of my own shadow, You taugh%

me how to conbtrol that fear., I was afraid overseas t00 =-- who wasn'f ---

but I had learned to comtrol myself.") #

3. better health habits, growing out of good training,fules and

properly adjusted diet;

4, formation of a habit of exercise which will become a life habit

if properly taught;
5, growth in ideals of fair play, involving the observance of the

spirit rather than the letter of the ruless

6. a willingness to endure the ordeal of training for the good of

the school without personal reward;

7. a willingness to sacrifice for the good of the teams

8, a comviction that it is unworthy to lie or misrepresent with

- regard to eligibility of players, observance of training rules and the

likes

11 ‘ . ‘
R.H.Jordan, Extra-Classroom Activities, p. 117. New York: Thomas
Y, Cromwell Co,, 1928,




m{}ﬁw

Yo a standard of self-control, extended $o restraint not only of

#

ungportananliike actions, but slso of wulgarity in prectice and in the

gune;
20, loyalty and cbedienee to orders of capbain, coach or principal.
In other words, it is to be hoped that athletics will result in a
> sbandard of citlzenship which i inseparably bound up with better
of play and which will bs worth any risk of oeecasionsl failuve. To
this will require continuous exanination, and evaluntion of all
facets of the program.

Following is the concluding swmory on athletic activities from
the report of the winnipeg Junior High school Principals on Extra=(urrie
cular A@%i?i%i@ﬁslg

Should Athleties be a Parb of our Junior High

bxtra-Curricular frogram?

le Valuseg to the individual:s

The program should provide for the physical
develognent of the students. It should be so
designed that a naximpn numbor of the students
in a school will bemefit. Another imporbant
value to the individual is the mental and soeial
training athletics affords, Co-oporation, sub-
ordination of selves to the welfare of the groun,
regpeet for avthority, and good sportsmanship,
should result from the course in physical educa=
tion. In sddition, there cre cerbain recrestional
benefits. The mbudent gains respite from mental
activities and obbalns this by temporarily purtie
elpabing in an gebivity largely physical. Finally
& below averape student has an opporbunity to excel
in physical education.

2. Values to the dchool:

If elaipe thet physicsl eduesbion conbributes
to such vuwalities as good citizenship, demoeratic
outlook, moral rectibude, health, self-mastery,

12

Uniinished Commitbtee Heporb. 0pe ¢ibe section on sthledies.
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ete,, are vslid, then it must follow that
the attitude, tone, and discipline of the
school must benefit from the teaching of
this subject, Host will sgree that intere
scholagtic competitions make some conbribu-
tion to the creation of school spiris,
loyaity, and respect for authority, als
though the behavior of some young people

&b the stadius mekes scme people doubt the
last, The trouble-makers are not, of course,
competitors, The rest of the student body
must be taught good sportsmanship also,

(a) The reputation of a school should not
be dependent upon its prowess in sporie.
if such is so, the whole organization
of spori-teaching is geared tewards
producing the best representative tean,
Under such conditions only a small pere
centage of the student body will bene-
£it from the progra

(b) The nusmber of athletic activities for
each student may be regulated, ctherwise
too much time and effort may be expended
on physical education and other subjects
of the curriculus may suffer,

(e) Steps must be taken to guawd agalinst the
excess use of physical education for show
purposes, the display, the demonsiration
the cencert, This almost inevitably '
means sacrificisg tine, and apain exploite
lng a few students and neglecting the
majority,

P
£
b 7

Fipally, sport should not be emphasized
So the extent that it is a1 important
in the minde of the students, Schools
should make every effort to keep all
athietie a&%ﬁiﬁi@ﬁ in their proper
perspective,

To illustrate the values of student publications, the Principals

Comnitbee used the following exerpts from "4 Prineipal's Guide to High
School Jammsmﬂ by Lamrém@ ],

Mum published by Juill and Sersll
Foundation, Horthwestern University, Srd. Editienm, 1947,

bk

Ibid, Sectiom on ithletice,




From the Introduction: 3By Peter B, Ritzma

It is not unusual to find that the enthu-
siastic teacher of any subject or the inmspired
sponsor of any school acbivity believes that
his subject or schbivity fulfills, not one, but
all the accepted aims of education and meets
2ll the purposes advanced in the standard texts
in the field. Perhaps with unlimited enthusiasms
and a broad enowgh wview of the activity the bee
lief is justified. Journalism, however, re-
quires no exceptional protagonist to present
its worth in the secondary schools and its
unusual value to the administrator,

We hear much about school publicity,
community relations and student esprit de
corps but we must remember that the clsar
presentation of the effective work of a well-
conducted school is the publicidy most appre-
ciated by our patrons, most encouraging to our
students, and most helpful to the cause of
education, The school newspaper, the yearbook,
the handbook, and the magazines are the publi-
cations best gualified to carry our message to
the students and their families., As adminise
trators we must capitalize on this opportunity.

Student Journalism Helps the School:

Student Journzlism pays big dividends, It
serves the studemts, the faculty, the parents,
the alumni, the community. This it does the
year arcund, perforaing a service neither para-
lleled nor duplicated by any other activity.

«ossYes, Student publications inform the
readers -- adult and adolescent. They present
an inveresting and accurate account of the
salient idess, evenbs, and situstions in
school 1ife. Thus, they publicize the educa-
tional program, thereby interpreting it to
the community and creabing a favorable public
opinion, i

Second, student publications entertain
the readers ....

Thirg, student publiestions influence
readers, Supperting hish standards of eiti-
zenship, they develop school spirit, advocate
good sgportsmanship, encourage logical thinking,
urge fair play ...




Student Journalism Helps the Student:

Student journalism helps boys and girils
individually as well as eollectively., Both
curricular snd exitra-curvicular sebivities in
Journallism achieve szeven major objectives,

Some of which coincide with the basic aims

of English and soclial sclence instruction,
Thus, journalism courses, student publications,
and related activities do much te train boys
and girls for effective citizenship in 2
democracy.,

First, student journelism helps boys and
girls to understand, appreciate, analyze, and
evaluzte modern mess mediz of communication --

Second, student journalism helps boys and
girls to gather, verify, interpret and present
significant informstion objectively ...

Third, student journalism helps boys and
girls to communicabte simply, clearly, and
effectively with others in oral and written
Fuglish,..

Fourth, student journalism helps boys and
girls to write imsginatively in so far as
their individual capacities permit,..

Fifth, student journalism helps boys and
girls %o learn the furdementsls of jouwrnalistie
technigue essential to the produckion of good
student publicabions,,.

Sixth, student journalism helps boys ex-
? “. o = & E. ; »
plore opporvunities in jourmalistic vocations...

Seventh, student journalism helps boys and
girls te develop gualities of character and pere
soaality desirable in eitizens of our democracy...

A veteran newspapermen, “eaneth E. Olson,...
says: 'Educational thinkers emphasize that the
function of the school is to provide pupils with
actual life situations ac far as possible, Work
on student publications offers such situations
every day. Few other activities offer greater
possibilities in building character and good
citizenship, Student journzlists learn lessons
of accuracy, punctualiiy, responsibility, per-
severence, industry, homesty, and feir play,
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In putbting oubt the publication they learn
team play and cooperation and develop ini=-
tiative and alertness,

University educators have ample evidence
of the value of this training, It does not
make any difference whether these high school
editors go into jowrnalism, chemistry, commerce,
or political seciencej they hawve acquived a men-
tal alerinesg, they lnow what they are after,
and they have developed gualities which make
thenm betier university shudents,!

'is en amateur journalist he is aequiring
the ability to meet people, learn from thenm,
think clearly, and write itersely and with
understanding--211 desirsble traits of a good
citizen,.,!

1. Students begin to understand nodern
mags mediz of communication--some as producers
end all as consumers and critics,

2. They learn to gather, verify, interpret,
and present information,

3 They secure prachice in communicating
simply, clearly, and effectively,

4.  Some secure praciice in wrisi
imaginatively.

A

5. They learn the fundanentals of
Journalistic technigue: organization, plan-
nings bmﬁg@kﬂ, lay-outs, art work, adverbising,
circulation, ete,

6., In working Seogebther and with the
faeulty, businesasen, and other students the
staff learns to develop desirable qualities
of character and personality,

7. The student staff has an opportunity
to explore journslism =s a vosation,

8. Student publications help develop
school spirit and esprit de corps,

9. 1If they give 2 complete pviloture of
sehool life, student pubTications are one
of the best means of public relations in
interpreting the program of the school %o
the parents and to the community at large,
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10. Yoarbooks ean presgrve a good higbory of
the suhwol.

From the foresolng dlscusgions 1L would appear that sbudent poverne
ment, muaiecal activities, studend publicutions, and {in general) athletic
activities, =211 conteibube strongly ¥o soveral desirable outcomes, and are
woll worth the eost in time and cnsygy if they ave properly directold and
combrolled. All suthorities emphasize, howsver, thab continucus sxming-
tion and evalustion are even nmore nscessary in these Tields than in the

.

de of the regular subjocts of the eurvicuvium, and that these processes

fd

{ie
of exaninstion must be carvied on ot the local sehool levele If aohool
choirs, for exemple, disrupt regular pehool schedules too mueh, or i thay
prastise one or two ssletbions to the excliugion of =all elge apd thereiore
to the detrinent of the rest ol the sehocl program, these Tacts should be
ascertained and their impact on student welfare recoznized and =dnitbed

by the principsl end his stalf. They must then have $he gourase elther Lo
sorrect bthe unhesiihy asspests of tho situotions op o discontinue he

acbivitisg albogether.

T
ibid. Sevtion o8 Student Publilcations.




The two foregoing chaplers include a considersble body of evidenge
in Tavour of a properly combtrolied progran of extra-curriculasr sebivibisse
However, Chapber IV is almost complebely subjeetive opinion and even the
matehing of desired outcomes and sebivities in Chapber V is of & sonewhat
aub jective Sggmme In the hope of finding some objective evidence which
would definitely apply to the wimnipeg progrem a suwvey of parbicipation
in extra-curricular activities in Wimnipes Schools was s&*&smgz@méa

In gpite of the uncertainties and lack of support from certain
guarters, ond in splte of outright opposition from others, the axtra=currie
culun in the Wimnipeg schools is one of congiderable breadth and varietye
A parblal list of these activities was given in g previous chaopter. 4 eomai-
%6@3‘ of veachers and administrators worldng on the Winnipeg Schools?' Survey

for the Heavis Report listed these sobivities ss follows:

Ae Husieal setivibies

Upera or Uperetiba
Husical Festival
1. Choirs
Ze Vogal solos and duoka
3o Instrumental solos, Guets, sehool orchestras, school
bands, cte.

Other Husiesl Programmss

1. Freparaticns for radio programmes

2o Junior Boys*® Choir

3o Chuweh Choirs

e Performnes
{a) Teuchers? Couventions;

4
o

1
fleport of the tub=Committee on ixtra-tuerieulun at the Secondary Level,

dAmipog Sehools SUrVey, pp. o-lle (ANNLpOg: SCHOOL Board OPFices [lyped)
| 194748
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B, Student Athletic Activities

Agsociation Football (Soccer)
Rughy Football

Touch Rugby

Volleyball

Softball

Ice Hockey

Floor Hockey

Pleasure Skating (ice)
Roller Skating

Figure Skating

Speed Skating

Curling s
Bowling

Badminbon

Tennis

Golf

Dodgeball

Danish Rounders

American Ball

C, Clubs

Sports Couneil

Students? Council

Stamp and Coin Club

Sketch Club

Handieraft Clubs - leathercraft,
pottery, needlecraft
Inter~School Christian Fellowship
Garden Club

Writers! Club

Citizenship Club

HModel Building

Rifle Club

Frolie Club (Entertainment Committee)

U, Other Activities

oSchool fairs

Counselling Groups

ALgsembly Period Programmes
8t, John's Ambulance Classes

{b) Parent-Teacher Assceciationsg

{¢) School teas and open dayss

(d) Graduation programmes;

{e) Christmas carol services;

\Z) Ochool festivalsj

{g) Remembrance Day, Empire Day and other special
day programmes,

Track and Field

Swimming

Refereeing Games

Hikes and Tramps

Leadership Classes (a) Cheer Leaders
{b) Tean leaders

Baliet

Social Dancing

Folk Dancing

Rowing

Wrestling

Fencing

Bozing

Weight Lifting

Skiing

Snowshoeing

Twbling

Horse Back Riding

Various Athletic Clubs

Seience Club

Book Club

Radioc Club

Public Speaking Club

Language Club

Red Cross Club and Junior Red Cross

Camera Club

Pergonality Club

Chemistry Club

Chess Club

Library Clubs and Committees

Aeting in Club, Class and School
Offices



Promoting Ticket smles for Plays, Jcheol Falrs, Teas, otce
shage Hand ’z’ﬁi sing fop Prog ;ﬁ&%ﬁ%&»«;g Flays Mﬁ Gpsran

Sostuning and oke-up (lasoes

Honor Holl Committse

Chorily === Hampers, obe.

Plays (Dramaties)

Spoctator Participating in Schopl punw

ubgide eeding

Seouts
Guides

Canboons

Hi=Y

¥ &g,g

Cadebs - Hovy, Azmy, Alp

Heserve Aywy

fork on School rublications such as Yeer Book, li K&{%ﬁﬁﬁ@%&”s

Vigites to —==fuseuns, Art daller i&a; Eamzw trial 1 9
%:*sw&&}, Library, Sop eney, Uity i, L@g,:z :mmw
Buildings, Redio ,@@\;}wa}.éﬁa Variocus Shope such ag
Tololie, Sbardand *%&sé@wm& f

The foregoing list includes all setivities in 8ll of the Junior
and genicr high schools of the oity with which nabers of the survey com=
nittee were sequainted. Ho school in Timmipeg sponesoys every ltem on the
list,slso, the list for any schoold would vary from year b yvear. Thism is
inevitavle since most of the activities depend upon the interests and talents
of individual members of the stalf. Often, when the sponsor of a cerbtaln vesy
popuiar acbivity 3,:;% movel to apother school or rebires and a now sponsor takes
it over, student laterest ?:@3 dealine =nd theld activity evenbually digsugcar.
However, 1% nay be pe siaged by another sebivily which gains in popularity
%m*azgh} the inbeorest Mﬁa{g enthusiamm of gose individusl op group.

Tables V-VIII show total numbers perbieipabting in the various actie
vibies of %hé é?s@;?ééﬁﬁ Bell High sohool for the youys indicsdeds 'able ¥V ine

dicatos how the "averszes”® wore detormived. The nunbers ave those shown

in printed progrems, pictures, team Lists and year books. sSimiler rescarch

‘-»$

rapes are showm

and onioulobions were mode for other setivities but only av

in the other tables. The population of Goxdon Bell school was neavly
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wzg&zm Por these yesrs g0 that an average gives an afleguately
aseurate &ﬁié*&%ﬁ’ for the purpose of this study.

In the tables of musiecal asctivities, no atbempt hos beon
made 4o inciude an estinate of the nusbers vho *tried oub® for the
various ovents. Usually most of those who wished to parbtleipase

in the opevesta were imcluded in choyuses if they had passeble
voleos oven though they wore not capable of %@hﬁ.&’é“’ lead parise.

dmilerly, in other sebivitics po abttoryt was made to
include those who did not rensin sctive for nost of the durabion
of the aotivity.

It is impossible to apply pevcentages exeepd for individual
agtivities because many individusle parbiclgated in seversl programs

&

ag is showm in Table IX.
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TR S SR

Year fshool Baroliment Jetivity Approzximate Yearly

girls boys Parbicipation

givis boys

Uperetia
1945=46 325 290 vihe Gondollers® 48 50
1946=57 321 282 *iolanthe? 42 46
1947=18 275 242 *fhe Mikado® 46 46
19LB=49 293 2 “huddigore” 55 51
1949=50 295 2h2 leliele e Pinalore® 40 48
1950=51 30 268 “Jolanthe® 2 L6
1951=-52 248 280 wihe Gondoliera® AD L7
1952=53 237 276 iuddigore® L5 51

%

Averaze
194553 268 264, Anpuad Operetba L 46

Avevage
, 1945=53 /B 204  Hiwed Choir 26 16
- 1945=59 303 261 Sehool Bapd 25
1945=52 295  ab2 Sebool Orehsstra 6 is
1945-53 288 264 Sehool Flay ik i3
Shakespearien or
Hoflern

The mixed eholyr and opery choruges formed the nucledl for some
radio programs almost every yeur. Students parblelpating in these groups
guite ofbon becars nmembers of cholys S@&:&m&}r@ﬁ by the school musie
teachers. At tlmes, also, the schuol choir was invited to vawious
ghurches for speclal svents. These sune groups wore used at various

enbranes

school programwmes such as gradustion, carol gervices and X
Bave
The boye from the nmixed choly often formed a boys’ cholr Jor

varions eventse




~104~
TABLE VI
GORDON HELT, HTGH SCHOOL
ATHLETIC ACTIVITIES

Years School Enrollment Activity Approximate Yearly
girls boya Average Participation
Girls Boys
Average
1945=53 288 264, Inter-Room Soccer 110
Some years v
only Inter-Hoom Rughy 110
Average
194553 288 264 Inter-Room Velleyball 90 70
fwerage
1945-53 288 264, Inter-Room Basketball 90 80
Average
1945-50 288 264 Inter-Room Ice-Hockey 70
Some years ;
only Inter-Room Softball 60
Average
1945-53 288 264, Inter-Room Floor Hockey 70
1945=48( 30
1948~53) 288 264, School Curling 80
1945-53
most years 288 264, School Bowling 50 50
1945=53
exe,1950 287 267 Scheol Badminton 80
1945=53
exc,1950 287 267 Inter-Room Track&Field 150 175
1945-49 304 261 Inter-Room American
Ball 100
1945-53 288 264 Cheer Leaders 10
1945=53 288 264 Inter-School Soccer ’ 28
1945-53 288 264 Inter-School Rugby Fibl, 50
1945=-53 288 264, Inter-School Volleyball 30
194553 288 264 Inter-School Basketball 30 30
Some years
only Inter-=School Softbkall 20
1945-53 288 264, Inter=School Skating 6 5
- 1948-53 Inter-School Curling 24
1945-53
exe.1950 287 267 Inter-High Track &
Field 8 10
1945-50
& 1953 291 260 Inter=School Swimming 10 12
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Assoeiation foobball %:ﬁma@@ was a popular gport at both lntere
class and intere-school levels st Cordon Bell High School. Hach boys?
elass entered a teanm organized by the room?s sports eapbaln for a schedule
of gemes lealing %o a graede and school championship. The inter-woom ganes
were played, usually, at noon, «nd the inteoreschool games afber sohool.
ihat is commonly ealled rugby football in Caneds was played to
almost the sanme extent as goccer with approximstely the same numbers
partielpating in inter-class ganes. Many were interested in the very
popular inter-school schodule. Botwoen eishby and one hundred boys would
burn out vach aubwn for places on the team 0 vepresent the school and
it wag 2iwgys a hearb-breaking and timo-consuning job to give oach one
a "pyyoub® and tell sitout me-third of them that they should waibd until

naxt yoar before abbtempting to play Ffootball. Aboub £if%y or sixty boys

would continue atteniing practices for the first part of the schod

and at the end of the ssason apywoximnitely forby=five bo

e would s%ill
be pavtieipating regularly afbor scluel glmost every school day and
often on Saturdays as welle
Inber=gehool softball was played only in yesrs vhen Grado ine
students were in the school. fwsﬁlm& skiing, snowshoeing, and rowing
clubs were not active every year. Host girls participated in hed Cross
activities and all boys in this school parbicipsted in Goget Training.
The wimnipeg flood in 1950 curbailed many high schopl sedivities.

Hven the Year Book was abbreviated Yoy that year.



Approsinate Yooy

Year Pee
Girls  Boys ietivity  papbicipation

Girls Boys

1945=53 288 260, Sporte Gouncil ic 0
194L5=53 28 26k itudentst Couneil 17 17
1945=53 ~ 264 wifie Cludb 3 &o
1945-53 288 264, Asssrbly Periods
One por lse 288 264
1945=53 264 Trolie comid 10 i0
194553 288 26, Stage I
_ Constunmes & Dawoay i¢ 10
1945-53 2BE 264, Cadebs & Bed Cross 288 568,
194553 268 26l gchool Pu
Tear
194553 288 260, ficon Presidents ,
& secretaries 25 25

12 8

The foregolng btables give a summry of the approxinate tobal
student pavbicipation.

To obtain relisble pecoxds of individual partiecipation proved
a far move Aifficuld task. Imdividusl record cawds in the oilice of the
sehool chowed an accurate recosd of school subjeet marks, but the recoxis
of exbrg-curricular sctlvities on then were fap fron complete. The popre
gongl folders in the guidance oifice wore cxemined and found unpeliable
in ob least two respects: (a) They were not complete for most students,
and {b) In meny cases the questionnnires hed been Tilled out by the
stulents themselves, snd frequently proved to bo inaccurate. Ixanina-
tion of Just ome set of fvlders revealed several aﬁ:ﬁéﬁmﬁg vho had
simply “tried out® for beams, then marked themselves as members of

the tewn, This kind of thing «lso applies to some exient in the

o
H

B oo

junior high school questionnaires which will be exemlned letor in th
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Haxks on final ozeminstions were used to detemine acadanie achiovenond.
It would eppear that the narks for graduates® final exeminstions would

be the best measure since stuients would be making thelr bost effords

for them ond sloo a guod rropovbion of these "finslv exeninstions would

be marked in commitbee under the divection of the Deparbnent of idusation.

They should, therefore, be bobtter

by

5
05
s
i

sgures for compasrison than the indl-
vidual boechep-marked Leshs fopr Grade ¥. However, the acadenmie navks

for “exempted”, "High Sehool Leeving®, apd "“Cowmercial Course” students

ave resulbs of loeal nayking even in grades eloven and twelves

£

Po complete the comparisen it was necessary to get some “unpaddsdr
m{mﬁu of parbieipotion of individuslsge Afber trying vavious scurces, as
‘deseribed previcusly, it was decided thal the best record of ealrascurri-

enlor setivities was thab given of the gradustes in the school year books.
The students guard that record well. 3o one gebs inbo pictures op written
rocoris of esctivities who does nobt deserve Yo be there. There would still
be soversl errors bub they would be the ocoposite of “padding®, 0nge error

world be thet some were not in school the day the pietures of the activity

groups were taken. Also,only the Tinal winners of the interepcon eunpsii-

tive evenbs woere photographed. Thus a lavge nmumber of studenbs who weve

in the series of ¢vente leading up to 1 pionshipy would nob aupsnr

in the photographs. Ilbwever, it was feld that this pecord, on the whule,

was much nore accurate bhan record cayds, personal guldance folders,

LEere
sonal impulpy, Yuestiomnalres, opr say other evallable sourec.
A Tile capd was made for each graluanbe of each yeapr. These were

Tiled alphabetieally by yeurs, and the year books of 1946 throush to,
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and including, 1953, were scamed. Hach activity recorded was tabue
lated on the individual eards. The percentage mavks for four academie
subjects - social studies, mathematics, language, and science, were
obbained from office records, and averaged. In some cases, where
options did not result in narks in these subjects, some other academie
mark such as that for French, was used so that at leagt four acadenmie
subjects were averaged. This gverage was alse recorded on each indi-
vidual card. Intelligence cuobtients were also recorded when available.
The cards were then sorbed aceording to ﬁhelnumber of aebivities in
which each individual had participated, and the academic averages and
inteiligence guubtients Tor each group thus Formed were averageids
Graphs were drawn for the tobal of eight yvears. Those for whonm either
academic averages or intelligence cuobients could not be found were
exeluded from the calculationse

Table VIII shows the percentages and totals of students part-
cipating in the various numbers of activities each year. Table VIIT
also indicates the average academic percentages and I.(.'s for the

groups thus Tormed.
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TABLE VIII

ACADEMIC AND I.Q, AVERAGES OF GROUPS OF GORDON BELL GRADUATES HAVING
VARIOUS NUMBERS OF ACTIVITIES

1946 1947 1948 1949 1950

¥FOR
IM % of studenbs in group 3 9 iz 2 g
N VO  iverage Academic % of group 72 71 6 o 69
U IR Average 1,0, of group 105 168 113 109 113
M B
B : : ’
E F % of students in group 1 8 12 12 s
R 0O Average Acadenmic § of group vl 70 68 657 73
U dverage 1.3, of group 111 109 111 113 112
o R
7
m ¢ of students in group 11 12 14 4 11
S - Average hcademic % of group 70 70 71 70 68
& R Average I.Q. of group 07 111 112 108 103
I oE
¥ ;
Iz » ol students in group ' 2 i3 22 20 15
T W iversge dcademic ¥ of growp 6 69 66 7z 68
I ¢ Average L.Q. of group 03 110 107 109 103
. :
5 0 % of students in group 27 28 23 23 20
i Average Academic % of group 70 67 66 71 69
E Average I,Q, of group 108 106 103 109 104
B
O % of students in group 3% 25 14 20 40
¥ Average Academic % of group 65 64 65 66 66
B AverageI.Q., of group 103 104 102 103 103




ACADEMIC 2WD 1.0, AVERAGES
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T4BIE VIII ({Comt'a)

OF GROUPS CF GORDON B
MEERS OF ACTIVITIES

@&z ;5& A

VARICUS ¥

UATES HaVING

W T e

o

"

U Y el v e ) s M O

b ok oy
e Oy b

Lo O g

o vd

|

o
i

iverage Academic % of proup

1951 1952 1953
€ of studente in group i3 i2 21

»&mmg% desdenic & of proup N1 69 65
iverage 1.0, for group 108 6 11z

% of students in growp

iversge 1.7, for group

lents in group 1 % B
Average icademic T of group 69 69 61
.ﬁmmga 1.0, for group 109 03 08

£ of students in group 16 2 22
iverage scademic © of proup 56 67 64
iverage 1.0, for group w07 00 1m
% of sﬁzﬁdw&a in group 20 iz 2
iverage fcodenmic £ of growp 65 66
mr&g& i 0, for group 104 011X

£ of studente in growp a2
ivevage Academic £ of group 68
iverage 1.0, for group 0L

Z%ﬁ%

i9
&7 Q%%
156
67,7
106
%

65
103
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The same informuabion was recorded Toy David Thompson Junior High
gehool for the two years 1956=7 and 1957=-8. lere the infomantion was ob-
tained by Cuestionnaire and, because the events were so recent and the |
writer so familiar with the studenbts ond thelr activities, 1t was casy
to verify the informabion thus gothered. o use was mede of the data
Tor the firvst year of operation of tho pehool gince the auvditorims-
gyrmasiun was not completed until the latber part of November of thab
year and therefors some extra-curricular activities could not o |
organized.

The commitbee of the ﬁﬁé@igeg Junior High sehoeol Prineipals? Coune
¢il, which was formed in bthe subumn of 1957 %o sgtudy the oxbtra-curzloulay
progran in all vinnipeg junior high schools, decided to make a suwvey of
the exbtent of parvicipstion of students. A @u&sﬁi@m@mi@@l was answered
by 2li junior high school students in Wimnipeg scheols attending elassos
in June, 1958, Ho atbtempt was made to give different actlivities diffevent
tine values. In otheor words, no welghting was done. ‘The resulits Jor
David Thompson apd the city-wide survey are btubulated on the Tellowlng pages.

Average marke on the four major subjects were caleuluated Ivom the
mork sheebs supplied to the Finnipeg school superintendents® offles in
June, 1958, The cuestiomaire forms were collected Irom all schools and
the academie averages and intelli sace vuobtients were recorded om vach
questionnaire form. The numbers of activities were slso recoxded on
the front of each fomm. The individual ¢uestionnaire sheebs were then
sorted asceording to the numbers of activities of the individuais. 7The

averacze achievement =nd inbtellicence guobients for each group thus obtained

i
Zee Appendix I.




were determined. The achievement mevks apd intellisence uuobienbds for
all students in Grade IX were those obbkained by tests given during
departnental examinations written by the students in June, 1958

afles VII and VILII studenbs were ineiuded because

ther negleected to report the reyuested inkelligence

guotieats or 4id nob have then available. The tables and grephs which

folliow give the results.




HUMBERS OF 3 5 PARTICIPATING IN

>
MUSICAL @%’E} .3‘%1 MATIC ACTIVITIES
DAVID THOMPSON JUNIOR HIGH SCHOOL

Approximate Aobivivies Approximats
Sehool Eprellment Farticipsbicon
Girls Boys

Choirs for Special Events 40

30

School Bands 28
55
TABLE X

@m” ﬁ*ﬁf?ﬁ “a-lﬁ@ IN

'&pgreximate
detivity Participation

Girls Boys

Socoer
Inter<Rosm 170
Inter-School 50
Inter-Room '
Inter=3chool 50

Touch Rusby
Inter-Hoom 90
Inter-Room

Tolleyball
Inber-Roon
Inter-School
Inter-Room
Inter-Sechool
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TABLE X {Contte)

fvprozimate
Year Activity Participation
Girls Boys

Basketball
1056w Inter-toon 100
95617 Inter-School 24
Inter-Roon ’ 118
1957-8 Inter=School 24
Hoclkey
1956=7 House league 90
19578 House League 100
Softball
; Inter-Hoom 100 1o
£ ;
1956-7 Inter-School 50 50
105" n Inter-foom 120 120
1957-8 Inter-School 50 50
. Speedskating
 1956-7 TnterSchonl 12 2
195%7=8 Inter-School 0 g
Field Day
1956=7 Inber-Noon 115 118
1957-8 Inter-Roon 125 125
Team Coaches
1956-7 8 16
1957-8 8 16
’ Game Officials
19567 15 40
1957-8 20 50
Sguipment lanagers &
: Seors Leoners
19567 g 16
1957-8 21 16
Gyq Clih
1956=-7 - 20
1957=8 - -
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TABLE XTI

KUMBERS CF STUDENTS PARTICIPATING IN
OTHER ACTIVITIES
DAYID THOMPSOW JUNICR HIGH SCHOOL

" . s & evae 3 e de
Teay Aotliviby *%%ﬁ?ﬂimév@
Participation

Firls B@g&

Reoow Officer

19567 14 14
19578 15 i5
Schonl Officer
1956=7 9 7
19578 ; 10 7
School Paper & Year Book
1956-7 12 10
1957-6 1 8
Stamp & Coin Club
19567 & 10
19578 8 i2
Public Snealdine Clubd
1956-7 15 15
1957-8 15 8
Art Club
1956-7 6 6
1957-8 0 Y
Square Dancing Club
19567 64 10
1957-8 70 10

Coke Pardies
19567 150 50
195%-8 160 5C




ACADEMIC AND I.GQ.
STUDENTS HAVING VARICUZ NUMBERS OF A

AVERAGES (F GROUPE CF DAVID THOMPSON
\CTIVITIES

1956-7 1957=-8
S or
Enm ? of students in group 41 37
Vo Average Acadenmic % of group 64 66
Ewx average L.Q. of group 105 102
N e
1} 3 % of students in group 13 16
[ I Average Academic £ of group 63 68
B X Average 1.0, of group 104 106
B
R F % of studends in group 10 15
I iverage leademic % of group 69 66
o v Average 1.0, of group 107 105
F B
A F % of students in group 9 g
¢ O Average Academic % of group 65 63
T U Average 1.Q. of groun 103 102
I R
¥
I T % of students in nrau@ 9 11
T H Average Academic % of gproup 67 65
I R iverage I.0, of group 111 103
E E
S g
T % of students in group 9 9
W Average Academic % of group 61 62
G Average 1,0, of grown 105 102
o % of students in group 6 5
K Average Academic ¥ of group 63 60
B iversge L,Q, of group 104 100
¥ % of students in groun 3 5
G Average iecademiec % of sroup 58 56
N fverage 1,7, of groun 109 100
E
1 90~ =  30% students
1957-8 = 450 students



imacs
L5
RN
98
g5

1

OF DAVID| THOMPSON
ER OF ACTEVITIES

1957-8
4

/

I

1
i
ACTIVITIHS

-
t

£
o
P4
3

U

TELLIGENCE QUOTIENTE

y.ijmﬂq JH”J“.:_/W%W%MWMMuﬁwly
F

2%?ING’TOYNU

L0
W
¥ ol -4
P

14"
lr
.Yl

|
_
m
|

LE XII |

MEMECOR <DmHEBERERZH ROE Poobam| |

'AB

:

JUNIOR HIGH BCHOOL STUDENTS. GROUPED ACC
=
|

H

[

! i J
. . ]

RPmp<op Ho mbe ogobewl ||
w . T T T

. b Wa
HLU

P
A
(v

n
D
H

 GRAPHS. OF

" AVERAGE ACADEMIC ACHIEVEMENT AND I
00
95

- more

19§6-7'Mm

'Y




=11G=

The Results of the wuwestlommalre Survey
of wimmipes Junior High Schools

A sempling of 801 girls and 840 boye was obtained by selecting

overy Ti08h jJunior high scheol quustiomuive, then rejecting thoss

sotiomalres

whileh were not properly oo These selegted g

were scamed, «nd a count recoyded of pavbicipants in cach event
digted in the fomm. Yhe Tollowing btabulation is the result of

tids eounte
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TABLE XIIL

June 1958
PRINCIPALSY COMMITTEE OH EXTRA-CURRICULUM
QUESTICHNAIRE CN JUNIOR HIGH SCHOCL ACTIVITIES
TOTAL GIRLS® SAWPLE 801

Musical and Dramatie Activities

A, In School = During This School Year (1957-58)

1, Did you sing in a school cheir at a musical
festival?

2, Did you sing in a choir for any special event
at your school?

3, Did you play an instrument in a school band
or orchestra?

4., Were you in a school play?
5, TVere you in a school operetta?
6., Were you in a school concert?

Were you a stage hand or make-up artist for a
school play, operetta or concert?

. of School

Did you sing in any organized choir not
agsociated with school?

Did you play in a Menitoba Schools' Orchestra?

Did you play an instrument in a band or
orchestra not associated with the school?

Did you take private or group music lessons?

Did you participate individually in the
musical festival or in a festival group
not connected with the sehé&l?
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TABLE XIII Cont'd

II. Athletie febivibies

Urganized
Room Teanm School Team Cutside School
Number % Bumber % Hamber @
Soceer 3 1
Rugby
Volleyball 514 64% 158 20% 170 21%
Basketball 33 4% b 37 4.6%
Hockey 9 1%
Softball 347 456 168 212 86 11%
Speed Skating 22 3.5 37 4.6% 10 1%
Curling 18 2.%
Swimming 4 1 173 2%
Field Day 398  50% 89 1% 12 1.5%
Bowling 10 1% 6 12 14%
Referee 51 6,438 8 1% 11 1.4%
Eguipment
Manager 9 % 2 3
Score Keeper 84, 1% 37 4.6% 26 3.%
Team Cozch 12 1.5% 5 7
III, Cther Acbivities
4, In Scheol - During this scheol year (1957-58) Number %
1. Were you the president, vice-president,
secretary or sports' captain for your room? 131 16
2, Were you a member of the school student souncil,
sporbs' council or cther student committee? 78 9
3. Were you on the staff which helped publish
a schocl paper or year book? 56 7

4. Were you 2 member of 2 school club - such as
a Science Club, Public Speaking Club, Stamp
Club, ete.? 68 8

B, Cukside of School

1, Were you an active member of any of these out-of-schoel
organizations (check which, if any) d&mng the 1957-8 year?

 Humber % o Number %
Sﬁﬂn’ﬁs CeKseseseBo RO Tag-’Y..u.g.....u 2
Cnbs l..;.‘.‘."b“.‘ﬂ C@mmi‘t‘y clab‘..' 2@5 25%
Ct{-}-*o-«o;aoilhtvovtctc 11 17% CadedB veecovcacoo
Guldea GG S FLPOCEEE TR 137 3’3% Reaem ﬁrw 0600
T, M08 vovesnsasnsves Fancy Skating & 171 21%
T.w.Ca, 104 13% Clubs
Yl‘iH&.tl;‘;.l";;’.' i&G 5%

Hi-Y 2000050330080 800 0 ’?




TABLE IIII {Contid)
PRINCIPALSY COMMITTEE ON EXTRA-CURRICULUM

QUESTIORNAIRE ON JUNIOR HIGH SCHOOL ACTIVITIES
TOTAYL BDTSY SAMPLE 840

I, Mugical and Dramatic Activibies Number %
A, In School - During This School Year (1957-58)
1. Did you sing in a school choir at a musical
festival? %6 11%
2, Did you sing in a cheir for any special event
at your school? 84 10%
3. Did you play an instrument in a school band
or orchestra? 34 &%
4. Vere you in z school play? 35 4%
5., Were you in a school operetia? 1
6, Were you in a school concerd? 78 9%
7. Uere you a stage hand or make-up artist for
a school play, operetta or concert? 27 3%
B, Cut of School
1., Did you sing in any organized choir not
associated with school? 56 6.7
2. Did you play in a Manitoba Schools! Orehestra? 10 1,.%
3, Did you play an instrument in a band or
~ orchestra not assoclated with the school? 50 &%
4. Did you take private or group music lessons? 133 16%
5. Did you participate individually in the
musical festival or in a festival group mot
connected with the school? 34 %




Crganized
Room Team School Teanm Cubside School
Humber % Number & Hunber 3
uGGi’:w.& s8v0ac0scas0 0 33& "fﬁag 23«-” ﬂ’t?g §é 607‘;’%
Rﬂgby TP VS IUL DO B0 @ 123 15% § }58 18%
Veiley%all.......... 2% 3% 43 5,12 23 2%
Bagketball ......... 290  35% 82 9.8 130 16%
ﬁﬁbﬁgy FHEOOC DO S 3‘% 5’3;4:2.»:‘% ? .{2!, 28%
Softhall ..cvoececss 371 L% 195 2% i 13
Sﬁ@eﬁi Skating vos o;t }1 B-P?g 38 gl*ogg ’ 19 203%
CUrling weeeecesecesss 1 3 52 6.2%
S‘W‘Wﬂlﬂg ‘;;‘6&.!0.3 2 14'? 18%
Field Day ceevoecsss 389 454 78 9.3 43 5.1%
Bowlifng .oeoveesees 15 1,83 8 1% 114 21%
Hefaree GEIBEBDOREO O 58 ?g} }-{3} 2-?;5 39 406%
Equipment ianager .. 5 & ’ g8 1%
Score Keeper ....es. 50 6% 35 4.2% 24 2,%
Te&f& G@aﬁh coaosooeo 3-!% }»o‘?:v }-3 3—»6% 26 3,1%
Hard Ball s.eevenoes 67 8%
Goj‘f GosRDBILOVOEDDOBO 8 J%
TenniS secevcoscsscs 10 1.%
Other Activities Huamber %
4, In School = During This School Year 1957-38)
1, VWere you the president, vice-president,
secretary or sports! Baptain for your room? 187 22%
2, Were you a member of the school student couneil,
sports? council or other student committee? 99 1%
3. Were you on the staff which helped publish
a school paper or year book? &4, 5.2%
4, Were you a member of ¢ school club - such as
a Science club, Public Speaking club, Stamp
club, ebc,? 60 7.3%

B. Outside of School

Homber %

SﬁO%&'&S c&.oa:o.gg 13.:’2 135#% Yaul.heéw”a.vﬁlt
ﬁu&g pd s oo s e ey 23 15 e HX‘D"{ sewocaenee
Sok&'.;sjﬂa;a»za‘aaa iﬁ‘ﬂ?‘u.{ e«uavi&ngu@
G&’Vaéeg [EX N ERNENT Y uﬁ}iﬁ%mz‘“ﬂ{ o

Yii{j ’i.aooeaeﬁﬁq 225 }-i’“ﬁ; uaée'ﬁﬁ e BaED RS R
‘Z.&goctg—-aeococs.: ?&’.@S@EE ‘A"""’ &e

Hugher £

38 4.5
5
2
91 2%
135 16%
? > 8%
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TABLE XIV
ACADEMIC AWD I.Q. AVERAGES OF
GROUPS OF WINNIPEG JUNICR HIGH STUDENTS
HAVING VARIOUS NUMBERS OF ACTIVITIES 19057-58

r Total Number of Students é@é 313

[x3

% of students in group 19 26
Average Academic % of gvoup 67 64.5
Average 1.Q. for group 9% 103

% of students in group 9 9
Average Academic % of group 61 64
Average 1.Q, for group 95 103

[N R

St
e

4,

P

N o 2 ed =

s e o R4

% of students in group 10 12,5
Average Academic % of group 63 @ 62
Average 1,0, for group 100 103

b O
<} oy P

% of students in group 16 12,5
Average Academic % of group 65 59
Average I.Q., for group 96 101

4 of studemnts in group 17 16.5
Average Academic # of group 57 60
Average 1.0, for group 86 103

A
G
T
I
¥
I
T
I
E
5

el O

% of students in group
Average Academic % of group
Average 1,9, for group

O & v

% of students in group
Average Academic % of group
Average 1,7, for group

% of students in group
Average Academic ¥ of group
Average 1.0, for group
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TABLE XI¥ (Contid)

ACADEMIC AND I.0. AVERAGES OF

GROUPS COF WINNIPEG JUNIOR HIGH STUUENTE
HAVING VARIOUS NUMBERS OF ACTIVITIES 1957-58

Total Nuwber of Students 549

H

% of students in group 5
Average Academic & of group 69
Average 1,0Q. for group 104

O HOEO

% of studemts in group
iverage Academic % of group 65
Average 1.9, for group 929

<o
MRt Sw<don

Fo b by

% of studemts in group 5
Average Academic & of group 66
Average 1,0, for group 100

)

bzf

% of students in group 7
Aversge Academic % of group 69
Average I,Q. for group 103

% of students in group 14
Average Acadenic % of growp 69
Average L.Q. for group 104

F
I
v
E
F
o
U
E
T
H
R
E
E

(7 W IR SR S - SRS I o N

% of studenmts in group 16
Average Academic % of group 63
4verage 1.Q. for group 104

% of students in group 22
Average Academic % of group 63
Average 1.3, for group 102

% of students in group 28
Average Academic % of group 60
Average 1.Q, for group g8




TABLE XIV {Conttd)

ACADEMIC a¥D I,

Q. AVERAGES OF

GROUPS CF WINNIPEG JUNIOR HIGH STUDENTS
HAVING VARICUS WUMBERS OF ACTIVITIES 1957-58

e

4
iz

¥

.

L)

tag

0 1R bt e b S et e O B

M <o

oW

o ooy 2] e pei by

= =R e

ez I B i e B <A

or
R g
°
r
e

£y

Q

Total Number of Students 342
% of students in group 21
Average academic $ of group 79

" Average 1,Q, for group 118
% of students in group 13

Average academic % of group 69

Adverage I.2. for group 109
% of students in growp 13
Average academic % of growp 0
Average 1,Q. for group 109
% of students in group 16
Average academic % of group 66
Average I1.Q. for group 101
% of students in group 11

% of group 64
group 106

Average acadenic
Aversge I,0Q, for

% of students in group 12
Average academie 5 of group 64
average 1.Q, for group 102
% of students in group 9
iverage agademic % of growp 353
Average I1.Q, for group 95
2 of students in group 5
Aversge academic % of group 56
Aversge 1.Q, for group o7

School
R S T
83 873 5%
12 1% 12
61 73 48
99 114 100
7 8 7
65 w2 8y
112 113 99
i58 9 O
64 73 0
100 1316 &
22 15 14
63 70 65
95 111 9%
13 15 25
62 71 71
97 liz2 98

13 16 19 13 15
65 69 63 T 59
105 111 97 105 o6
7 12 14 14 12
59 69 635 65 54
i00 112 100 106 93
7 10 9 9 14
069 0 60 64
03 112 99 - 97 104

U
440

12
70

107
13
105

v
i85

108

15 -

68
10z

14
104

13
63

102

Totals
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e questiomnaires of 3930 junior high school boys and 35638
e and

girls were next sorted inlo five intelligpenve guotient rang

whers of activitios zs ghoun in Table IV, The

seceopding to the m
sraphe resulting from thip toble show thet, in genmersl; students

participating in extra-cwrricular activities have higher ave

acadenic achievement than these of the same intelligence rampe whe

" have mot perticipated, The inoreases in average academic achicvement
with more extensive participation seem to be more noticeable with
girls than with boys and also more with those in higher intelligence

%

evidence that lmpre

se graphe present further objective

ascadeniec achieverment acenmpanies exive-curricular perticipation.



TABLE XV

WINNIPEG JUNICR HIGH SCHOOL
RANGES GHOUPED ACCORDING
AR ACTIVITIES

AVERAGE ACHIEVEMENT FOR

STUDENTS IN FIVE INTELLIGENCE
TO0 NUMBER OF EXTRA-CURRICUL

| BOYS (3930) | GIRLS (3638) {
‘ o

- - ST T T 70 . | K

. Number of Activities 0 1 2 3 Lislelgpd ol 23 |5 649

},I°Q° ?23§6h3§sf°63% girls) ... Lmﬂwiwmf

51,152 55 532 5k 535

Average Achievement

I.0., Range 91 - 100

55,5 577 52k 509 50k 535 53,8 Bl 519 562

|

 T°°*(925 boys, 871 girls) .. . —
AV?rég?wAchievement.HNW§3:5§QEE“¥9 60

58,9 | 613|607

T 1.q. Range 101 - 110 | o
(1018 boys, 975 girls) o b

0,1 60.7 ?59,8 601 5ke5155:6

Average Achievement 06305 661 6

1 1,?@ Range 111 - 120 L
5 86l boys, 732 girls) o | ‘

Average Aehievement

!

i

| !
" I.Q. Range above 120 | } {

i

| T'lhig boys, 386 girlsl . 4 e
Tl 75 77567 780 1 7% 2P0k €02 801708 | L

| Average Achievement

687,69 T3 T TRo6Tha5 1726 | Th |60k (22T

1765 614 569168 67 60508165 669 16645 7.9 685 | 70

727 72| The© Tk BB [Tk

SRR EUSURISONED § SRSRIPRRES &

715 2| 798789 1|80k
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caubious aboub drawing definitive comolusions

g:"%

any clivougs
ataneces, although they ofbten nneven aolbure

R JoU0 capes pumbers obbainebhle

of somg of the

wore iinited. In fach, abt fivet glav &3, e migkt be led 4o bolisve

that no an wWEers b0 any Ywstlons eould be drawn fron then = thad Ske
cxtraspumricular activities bsar no wl dicnship %o cithey auedowie

achiovenent oy u@z@%a}z ability,

fwever, Turther study revesls patterns which make evident some
generailsotionse

Figure I, page 111, shows the results when the 1666 Gordon Bel
High iehool graduates, for whom valid information eculd be found s Wore
grouped asceording o the numbers of extra~curriculsr setiv ities in whieh
they partieipsted. The general aglopes or contours of the graphs of
imbelligence apd sehiovemeat are cuite sinilar and both imdieate that,
gonarally, the betber students are Bhose who partieipate in the groatogs
numbers of setivities. Purthemsore, these curves appear 0 indicate

ipation has no decided effect upon the svergse achievg=

that greater parbieci
ment of the studentse. If the slopes of the curves had not been Bimilar

aghiloves

and if those whoe participated most widely had had lower aver

nent, then there would have been definite evidence that participation had

a gemeradly detrimental eifect unon achievewnt. Lo wvor, this iz not
e case. sctuslly, it would apoar thob the slopeg of the achiovenond
curves vend, in several suceesding graphs, to becone steeper as the

numbars of ectivitlies increase, while the curvwe of the intellicence




@jigé;{&”

quoticnt averages appears to level off. This would appear to indicate
that students who partieipate in the oxtra-curricuiar gctivities within
reagonable 1imits, ave those who tend %o have éaigg%zw‘ achieveament in
acavenie subjectse

Ancther ovideses of this iz the Dact thab practieally overy
winney of the Governor Generalls liodal or Isbisber Scholarshbip in
the school participated widely in extra-gurricular activities.
Following are two typicul write-ups in the 1946-47 rurple and Unld,
the Gordon Bell Year Books

when it vas snoweed thab N

had won the Covernor-Generalls Nedal
no one was greebtly susprised, exeept o
This coveted swerd is nede for ability in
seholaprship, losdovghip, and athlebics.
ALl bthwough bls schoel years ;
has had averages that ave a teacherts de=
light. ¥o is an active member of the Chimes
and Year pook otalis, starred as the "huke®
in the Zondoliers and tooted the flute in
the school opchestrae. He 18 also an secon=
plished pianicte To prove thabt the stalf had
nob erved im ibs cholee, _ won an Isbister
Seholarship last fune. At present he is up-
holding his fine record ot University.

{9hie young man has, ob an early age, served with distinetion
in Ganada's foreign diplomatic corpSe)

Did sonesne say 'Successful bxtra-
Curriculsr Personified’? Theytre pight, fop
the 1945-46 winner of tho scholarship and
athietice aword is just thab. Besldes ex-
gelling in rugby, baskebball, aml track and
field; being an enthusilastic debater, Husi-
ness dmnager of the Yesr Dook, taklng lealing
roles in the opora and the play {(remember the
puke snd the “wall®®), playing in the baml
and being president of hig class, he had tin
to achieve an onviable set of marke and poiish
of £ the year with en Isblster Scholarship.
Hlected school president this year, he munaged
%o maintain the swwe bresth-baking paes while
shouldering his duties of office. Coxdon Bell




g
hape

offers congrabtulabions and wishes fop
Turther success,

{This young man i& now a promising young doetor of mediecinel.

The sone §a&ﬁa§@§$s are ghown in the graghs for David Thompson
sehool in Table giz and Flgurs IZ, The curves of averase ability axd
achiovemant are strikingly similar for the two years 19567 and 1957=8.
In bolh cases the curves show the students with higher averase ability

parbicivating in the greater number of activities and the two curves

E

tond to come eloser together for gbudents of higher achievenent snd
éi@iiﬁi%ﬁg ®

4 similar cpalysis is shown in Table XIV for the city Junior
High Schools whieh partieipated in the %ﬁ@ﬁﬁi@ﬂﬁ&i@@ sarvey of 3§§$;§
This table and graphs whieh f&i&@w rapresont the data ﬁ&?y??&é Junior
high school studentse.

The larger schoolsg with lavger nusbers of students having
what aupear to be relisble averazes %ﬁﬁ.ia§og8 availeble, show evi~
dence similar to that of Goxdon Bell High Sehool and David Thompsen
Juniop High tehopl. The data from smaller schools, or schools which
did not supply information whieh appeared valid, resulted in graghs
which could not be considered ns valiable evidence.

One of the most striking thiues sbout this set of surves is
the very strong similayiby of the slopes of the graphs of average
ability and achievement. Of course, this is as expocted and this
evidence restores confidence in both the intelligence tesbing and
achiovenent tesbing.

{mee agaln, the curves Tor the averapes for the 774L cilty
Junicr High School Students sumarized in the last graph for Figuve 3 en-

phasize the three points previcusly polnted oubt by the other tables md

i
Appendix X.
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curvess Once again, those students of higher ability ave, in general,
bhose who participate in a greater number of extra~curricular activities,
and, once again, they appear o show that they derived something from
participation in extra=curricular activibies which improved their achieve-
nent in the academie subjects. The ehamg@ﬁlin slopes are, onece again,

in opposite directions at the right hand side of +the figure,

Those students having a high participation not only achieve better
but they gain the added variety of experiences which enrich and add
interests to their lives. In a "mass education” gysten there is very
‘limiﬁeé opportunity to provide for the individual differsnces of the
better students. It is almost imposgible to challenge the abilities
and to expand the experiences to anything approaching the capacities
of the really good students through the regular school subject® program.
Of necessity, the teaching to a group must be geared to the learning abi-
1ity of the average, or near average, ability of the elass. Individual
atteation necessary to challense, ewaken, satisly, and stretch the intelle-
ctual curiosity of the students with real ability can be dene and is being
done to come extent through their participation in extra-currieular acti-
vities.

It would appear that the Toregoing survey of student participation
offers some strong objective evidence that the programn of extra=-curricular
activities in Winnipeg schools contributes vo the desirable outcomes of
education without any general detriment to scholarship.

Thoge who call the extra=curricular activities “frillgw® and come
plain of lack of scholarship, which they abtribute to over=participation,

should examine the evidence., The evidenee in this chapter appears to

indicate that, in general, those who exhibit poor scholarship do not
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participate in exbtro~cuvriculer sobivibies to the extont allezed,

vhile those who do pavticipate achleve correspo ngly betbore

tne of the most meligned acbivibles 18 high school pugby foobe

#loon of the ascadenie record of

Y

&

Tall. The foilowing table is a o

g4

the 1957 rugby team in Laniel icintyve iegiste with the tokal achool
(boys) population. ilthough these mutbers may not be sbatistically
signilicant, they ave an ezan ple of one btean in one gchool for ong yeare
Those who have assoecisted themselves elosely with this apord
have Long clalmed that high school footbail has mmeh %o offer the large
group of boys who participates It slso adds Bo tho school 1ife intevests
of a lurge group of nom~parbicipubing spectabors. The following bable

would appear to indicate thabt the plaoyers of this teoom were bobtbter than

averago students:

A11 Deletle Boys Christmas 1957 X oy ¥IT m hined grades

Aversge failuve per student 122 1.95 2.65 1462
raﬁ.}.m‘@ rate 1756 f@é*,é@;@ 377 35

957 hugby Playera

Averape Pu im:zm per sbudent 2450
%‘aﬁ.lm“@ rate Ase3

AL Tiellelle Boys Baster 19 g

Average fallure por student 18 1.85 1ebh 1.72
}:;f‘ailmr@ rate “2% 75 Fl.Gh 18.32 25.76

Average failuve per student 167
Failure Radte 2518
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It should be noted thet at both the Christnas and Rashor
examinnvions the average failure por player and the failuve pate
for rugby players were lower than the averese for all of the boys
of the sohool. This would appear to indicate that the vugby
players wore at school o achiove something in their gtudien, not
just to play football. Table XVI was supplied and used through
the courtesy of ilr. Hetrehy, Frineipal of Daniel Helntyre Collegiate,

and Ure. rotber, a teacher in the same school.



tne former student of Gordon Bell High School remayked Shat vhen
he g:s‘% 218 job the persomnel manager, who hived him, seamed move interesited
in the fach that he had been an "allesbar” Sackle on the gehool foothall
team than in the fact that he hed passed his Grade AI1 Departnental latri-
culabtion oxeminabtions with a high averasze. 7This remark suggested an iﬁw
vestigation into the general atbitude of employers toward extra-ciroieular
activitios. This investigabtion was abbemptod, using both the telephone
cnd written questionnaires. Lmployers were asked whebher they considered
parbieipation in extra-eurricular actividies when making their decision
as to whethor to hire cerbain individualiz, The replies were not definitive.
Some employers gave subjective opinions that boys and girls who had parti-
cipated in cxtra-curricular activities in school were easier o et along -
with and hed bettor soclal relutionshipe with other employees. Othoers
were not too sure vhether 1t mude any 4ifference apd a few seemsd guite
corbain that extra-curricular setivities in schools were to blame fop
nany of the troubles of young people todays Employers were slgo gak
whether they encouraged their employees to participute in mc‘éz things
as games, coumpany partios and abthlebics. Onee szain, the answers were

indecisive. Host companies, 8 parently, encourage employees o Yom op

join various clubs, sueh as curling clubs and baseball clubs. Others
made the oulright statement that anyone hived by their sompunies was
requirsd to drvop auy cutside social or abthletic sctivities such as

mughy and eurling, bocause these usuaily meant time logt From work

on various trips Tor competition.




call) o an execubive of o

¥ and vas o

from high

in "big timew spoRt, but the company
taltding the position ang Guitting
The boy took the position and 4
business uen

e well kanown

ab home il sehool mest

@ OF bime and the dangers of injuyy invelved in

tion in some fowrns of exbraecurriouiay uc mmﬁmm Yot thoo

individuals are pleased aud
chosen as wvembers of the student couneil,

backs on $he foobtball Loame

atbention they either try to pabionalize thoir

adizit thet they nmay have besp wro

of them are so stubborn n

that those setivities in which theiw ehildren p

worthwhile ezperiences but others ove mim

Sueh expressions of subjechive

80 this approach %o the problen wag discons

objeetive survey which would give, it wus

it
RS

Gomdon Bell High Scheol students do af

ihe nmethods of reseaveh gonpisted

lebtores ad aunsstiomal res.

mohool e

foucthall or not get

inded that thoy sometine

Bany of the graduates

i players from Gordon Selil

e

"

lavge

ered & good position with thed

Thoe boy hed o good fubuve
il bisc cholee of either

bing the position,

pedt oub of football entirely.

panel discussions

inge and cumplain abous such things as She

& %}@?&»\‘ﬁﬁ%ﬁ hs §w’§§@§v‘§x§“

BC Bang

proud when their own boys or girls ave

gohiool oificers, or guartepe

then this inconsistency ig drawvn o theiw

pogition in some wy op

8 in condemmning these activitics.

aven elagm

articipate ave very

vpinion svened %o be pointless,

inved in favour of a move
hoped, some idea of vhat

gradusbion.

1 of phope calls, intervieus,

wors sbill in contaet




el5le
with the writer poersonally and these wewpe asked to assist in Tilling
out & Guwesgbiomnalre such as the ome shown in Appendix IV. A considerable
munber of guestiomnaires were distributed to,and returned by the graduates
of each year. The replies mnde it possible %o debemmine, with some

accurasy, bthe post high school carecers of these young nen and women.

The resulls are shown in Tebles XVII and XVITT.
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TABLE XVII
UWIVERSITY RECORDS OF CORDON BELL GRADUATES

Gradustes
Year (Total Number Some Reliszble Started Finished
Unrepeated Information University University
Hames) on

Celumn & Colwmn B Column O Celumn D

Girls Boye Girls Boys Girls Boys

72 : 40 18
73 14
39

29

39
29
35

SUB
TOTALS 1877

FHATTRA P £
TOTALS

%
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TABLE XVIIL

" OCCUPATIONS OF GORDON BELL GRADUATES
4CCORDING T0 INQUIRY
(YEARS 1946-1953)

Girls Boys Total
Still in, or back in University
(including 2 Rhodes Scholars) 1 104 105
Housewife 242 42
Lawyer 1 13 14
Hedical Doctor 10 10
Engineer 48 48
Avchitect 11 11
Acecuntant 33 33
Bank = 4 12 16
Clerk, Stenoc, or other office job 91 41 132
Nurse 41 41
Armed Forces, police, firemen i 27 28
Teacher 54 14 68
Technician 7 39 46
Business Manager or Executive 3 51 54
Salesman or Buyer 5 54 59
Professional Sport 8 &
Musician & Cther Professionsl Entertainer 9 3 i2
Journalisn 2 3 5
Pharmacist 7 7
Ministry (Gospel) 9 9
Labourers and Mechaniecs 10 10
Veterinary ' 1 1
Secial Workers (Graduates) 11 4 15
Farming ' 4 4
Diplomatic Serviee 1 1 2
Waltress 1 1
Alr Line Stewardess 3 3
Pilots 4 4
Commereial Arbists 1 2 3
Deceased 3 & 9

TOTALS 481 519 1000

e
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Gordon Bell High School has always been noted for a very high decree
of exbra-curriculsy porbiecipeation. Teble XVII indicates a high percentage
off university atbtendance and success. (ould it be that the Tirsht fact has
some neasure of influence on the latbter Hwo? Thie would be very dAifficuld
to prove objectively. |

Luring the writer®s perusal of the personal files end records of
the Goxion Bell High sehool students, the following teacher sarment,or
one somowhat like 1%, was occasionally noted. “yithéreawn, could f£ind no
interest in schovle” CGould it be that if these students had Tound sn
inverest in extra-curricular events they might have been -inclined %o
attond school longer? If this be so, and if it is desired %o have stu-
dents ranain longer in schuel, then exbruecurricular activities becwme
a very lmportant part of the tobtal school program. Remarks from sone
students would eerbainly substantiate this viewpoint. Some of then
made definite statements that they would have stopped school before
graduation had it not beon for gome gvent or activity of interest to
them, Years afberwards they were very glad that they had conbinued in
aohoole 4lso, the Zact that, in CGoxdon Bell iigh School, they had to
Sﬁﬁ&&@@ in gehool or be dliminated from thelyr favoriie aetivities,
helped 0 encoupage high achlevemsut,

there are many &pparent relabionships between the types of
extra~currioular @&r%iaipaﬁiéﬁg end the vossbions ehosen in laser life.
Soveral guod e&&&%é have succeeded in the apmed forees, aly lines ow
poliee Toress. At least two boys became air line pllots as a result
of alr cadet tralning while ot Gordon Boll School. Some students who
were particularly interested in the year book or school paper laver

becane witers for various publications and at least one becape an editor.
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Several who were in the ban€s, orchestras, and choirs or in the school
plays or operas becume professicnsl entertainers mﬁﬁj@ﬁ teachers of
mgic. Ab least two of this group studied nusic and drama overseass

A few varned spending money playing in orchestras. A least one financed
his way through a&i?sfsiﬁy with the sazaphone and trunpet whiech he learned

to play in Gordon Bell High School. Practically all of those who entered

professional sport started thelr earecers in this £ield in high school.

The encouragenendt recelved during Inter-School Christian Fellowship
meebings grobably é@ly@@ gonme boys towands thely goal as ministers of
the gospels Could it be that the agyar%&éi%y to explore different
lizes of endeavour while in high school nay have made it easier for

gome boys and girls to find their places in the world a littlie bid

cariier in 1life? If this be so, it is another very valuable oubcome

of extre-curricular activities.

It would be a task faor beyond the limits of this study to bake

oach acbivity end follow the pavticipants into 1ife after high sulcol.

However, 1t was thought that ib would be worth while bo £huldv the
$osh ﬁigﬁ school careers of boye who had participated in one of the

sbrenuous and time consuning athlebie activities.

Inter-sechool rugby football was chosen since the geason for

this sport is long and the tine spent is considerable. The rughy
football practices usually starbed about two weeks before the opening
of achool and continued fop approximately 2 or 3 months. After school

opening in September, the boys were required %o practise frem foup

ofclock until wluwost seven ofclock every school day and often two op

three hours on Sgturday as welle. This practising was conpulsory, ny




student who constantly missed practices was rouuired %o hapé in his

quipnent and wes disndssed from the souad. Parbicipation in »ushy
football alse meant playing in ome or two night gunes each week
during these two monthse. The school opara Bay have required nore
btime from & fow individusls bud no obther setiviby required eo much
self-sacrifice on the part of =5 many participants as did interwschool

raghy football.

There is some duplication in the following table since sone

boys played for two op three years. The numbers given avre for each

vean regardless of duplieation of namas,
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TABLE XIX

OCCUPATICNS OF MEMBERS OF GORDCH BELL
RUGHEY TEAMS ACCORDING TO SURVEY

Uecupation 19458 1946 1947 1948 1949 1950 1951 1952

SEi1l dn University

19589 1 i 4 ic 8 22

Lawyer R
Medical Doctor 3 1 2 1
Engineer 3 3 2 3 2 2 2
architeat 3 i
sccountant i 2 1l i 2 3 1
Bank 3 2 2 1 1 1 1
Cther Office Job 4 9 5 ] 5 6 3 4
Aiymed Forces, Peolice

Fivemen L 3 4 4 1 2
Teacher 2 2 i 1 1 2 1 3
Business Ixesutive 3 & 1 5 g 4 3 1
Balesman or Buyer 9 & 3 3 4 2 2 3
Pf@fesgigﬁ&1‘3§@rt 3 5 1 1 3 1
Pharmseist 1 i A
g&ﬁiﬁ%@? of Gospel 2 2
lebourers & Mechenics 7 3 2 2 1
Pilet 3 1
Technicians 2 2 2
Rhodes Scholars 3 1 1
University lescburer 1 1

Total for whom relisble
infornatlion was

obtained 36 45 25 36 36 40 29 38




=1 50w
&6 must ve noted agein that horizomtal totals would nod be gigni-

fieant in Table XIX becauss of duplicatbion of players on 8ifferent hoans.

oy

For azunple, there were only two Rholes Scholawps from Comion Bell stwients
of these years bub thres ape indicated as one of then played rughy for two
years. The table indicates that several merbers of the rughy Scams cone

tinued into wniversity sfter bigh schoole The larsgest nunber, apparently,

went Inbo business in some form o obher but a good nurber of them also
entored university and beeame professionsl mon. Apparently the rushy
614 n0% keep boys from becouing ilawyers, doctors, engineers, architocts,
accowbants, druggiets, or ninisters. ihen duplication of names is eon-
sidered L% appears that a lavse porcentage of those students of Lhe
Gordon Bell High School shown in Table AE, who played rugby, becams

5

Cile

profegsional m

Another indieation of e part wilch exbra-curricular activities
played in the high school lives of good students was given by a study of
the activities, achiovenents avd subscuuent records of the sbtudents who
had won awards at grafuation. The Pollowing bables indleate that slmost
all of these prize winners carried a vory heavy load of extra-currisulay
activities and yeb, with very fou exceptions, their academie achievement
recomds wore very goode Several of the "matriculstion® course @%ﬁéé@;ﬁ,
whe carried heavy exbra-scurriculay loads, won Isbister deholarghipns and
had excellent zm&wm%gj ‘me@mﬁs o #ssociation of the wrliter with those
groups of students produced a strong rersonal convietion that the indie
vidnals were just 80 interested in the school and its sctivisics Shat
they were ceritaln $o be puccessf thevs.

The recomds in the Iollowing bables provide strong objective
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evidence that extra-curricular activities were a very imporbant part of
~the high school lives of these boys and gixls. It is apparendt, «l8o,
that in rost eases, thelr achievenment would probably not have been
dmproved had they devoted move time %o sbudy und less to extru-curris
cular agetivities. When thoy were ashed whetber they regretted the
bime they had spent on these setivities in the high school, most of
them wore very definite in thelr wnswers. They recalled their high-
school days with enthusiastie ploeosure and said that, if they could
live then over ggain, they night even partiecipate move fully. Vexry

fow of then ﬁ&mg.z‘%; thot thelr tine gpent in exbra-curriculay achi-

vitioes had boon “wasbed? Liste
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PABLE X

T FODET T SUTIITIYI AT YRR TN s
CURDCH BELL STUDENTS HONOURED BY

EAACEEESES A

PRIZES AND AWARDS AT GRADUATION 1945-46

Extra-Curricular Average of
Aetivities 4 major
subj. marks

Sdbseguent
Record

Governor-Generalts ~Chimes(School Paper)
fiedal (Boy) =Yeayr Book Staf?
-Lead in Operetia 92%
-Flute in Scheool
orchestra
- ianist

=Isbister Scholarship
=Oubstanding record
in University
-Joined Foreign Diplo-
matic Serviee and
served with
distinction

Gordon Bell Staff 411 sports

Prize (Girl) -Cpera
=School Paper
-Editor Year Book
~Class President (2yrs.)

=University Degree

-%High Merit Rating®

=Winnipeg High School
Teacher.

School Scholarship -Rugby Quarter-back
& Athletic Award  =~Basketball 411-Shar
(Boy) -Track and Field

~Debabling
~Bus . Mgr, of Year Book
-Lead in Cpera
~-Lead in Play
-Band :
~(lass Pregident
~Schoel President

-Isbister Scholarship
=Outstanding University
record
~Graduate Hedical
, Doctor
-Fellowship %o John's
Hopkins for Research

Dy, Chown Prige -Bowling
(highest in History-Chemistry Club
and Science){Girl)

~University Science
Graduate

Language Profi- -3ports
ciency Hedal -Cpera
(Girl) ~Feature Writer for
school paper and
year book

-University Arts
Graduate

Girls?' Commercial «Badminton Chanmp
Course Award (Girl)-All Sports
-Opera Lead

-Deceased (Dugald
Disaster)
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TABLE XX {Contid)

GOHDON BELL STUDENTS HONOURED BY
PRIZES AND AWARDS AT GRADUATION 1945-46

Award Extra=Curricular Average of Subseguent
Activities 4 major Record
subj. marks

: |
Boys? Commercial -Basketball ) ~-Doing well in office”
Course Award(Boy)-Curling 80% work. '
-Track and Field

Valedictorian =School Vice President =iarried
- (Girl) =(Girl Cadets

~Aggistant BEditor

-School Paper 8%

~Volleyball

-American Ball

=Track

GORDON BELL STUDENTS HONCURED BY
PRIZES AND AWARDS AT GRADUATION 1946-47

Governor-General fs=Lead - 2 plays =University Lecturer

Medal (Boy) -Lgad - 2 operas
, -Mixed Choir 9%

=Studente? Council
-Track & Field

Gordon Bell Staff -ALL sports —
Prigze (Boy) -Rugby Quarterback ~Graduate Hedical
-Dramatics ' 92% Doctor
-School President
(10 major asbivities)

Enmglish, Mathe- =All Sports (soccer, =Graduate Chemist

matics & Citizen- champ, team) ~Working as chief

ship (Boy) ~ =School paper staff 7% chemist with Coca
-Year book staff Cola,

=Opera lead
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TABLE XX (Conttd)

GORDON BELL STUDENTS HCHOURED BY
PRIZES AND AWARDS AT CGRADUATION 1946-47

Award Extra-Curricular Average of
Lekivities 4 major
subj .marks

Subseguent
Record

Flight-Lieut =Track and Field

Douslas Chown -Band & Crehestra 94%
Memorial (History-Feature writer for

& Science)(Boy) school paper

-Isbister Scholarship

~University Prize
winner

=Did Posgt .Grad.Work
in England

Language Proviciency-Advertising Staff.
Medal(Girl) ~-school paper & g2¢
year book
~Lead in play and

opera
«Swimming

=Married

Girls? Commercial  -Badminbton

Avard (Girl) ~Track and Fisld 83%
«Schoel Counecil
Secrstary

-High speed short=
hand specialist
~0ffice work
~Married

Boys! Commercial «Air Cadet NCD
Award (Boy) Glider pilot %
~Rifle Club

=Cugtoms Broker
family business

Valedictorian ~Pianist in Orechestra
(Boy) -Opera 65%

-Architect

GORDON BELL STUDENTS HONOURED BY
PRIZES AND AWARDS AT GRADUATION 1947-48

Governor General's -Speed Skating
Medal (Boy) -Track and Field 91
-Viee Pres.of class

-Hasterts Degree in

Chemistry - U.of i,

~Regearch
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TABLE XX {Conttd)

GORDON BELL STUDENTS HONOURED BY
PRIZES AKD AWARDS AT GRADUATION 1947-4%

Award

Txtra=-Currionlar
detivitiesn

Averags of
4 major
subj.narks

Subseguent
Record

Gordon Bell Staff
Prize (Girl)

=Vice Pres, Students!?
Cowneil

-Isbister Scholarship
=University of

~Editor of Year Book 88% Manitoba
=Scheel Play =Married
~Upers
~Severgl Sports
Douglas Chown Hemo-Hockey ~Engineer C.R,H,
rizl {Chemistry and-Inter-room ithletics 87% I.B.H, Torento
History) (Boy)
Eng. & YMaths & -Room president =Craduate lsdieal
Citizenship «-Swimming 822 Doctor
(Boy} -Rughby
The Hill Trophy =41l sports =3rd, year University
(Scholarship & -Opers -Doing very well in
Sportemsnship) =2 choirs 65% banking
(Boy) ~-School Cowmeil Fres,
~Eatonts Jr, Exee,
Phyllis Grahanm ~Room president : ~Home Economics
Memorial (Girl) =Basketball 745 grad.
' ' ~Volleyball -Harried
=Track and field
alma Wynn lMemeo-  ~Volleyhall -Gffice work
rial for Commer- -Track & field ~Married
cial Course ~Vice President 7%
(Girl) -Asstt Editor
of year book
Commercial Award -Basketball ~Dept . manager
for (Boys) -Opera lead 69% H.B.C.
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TABLE XX {Cont'd)

GORDON BELL STUDENTS HCNOURED BY
PRIZES AND AWARDS AT CGRATUATION 1947-48

Award Extrz-Curricular Average of Subseauent
Activities {4 mejer Record
subj .marks
language Profic- =Upers ~University of
iency Prize =Hifle club 73Z British Columbia
(Boy) ~lost sporbs
Valedicteorian =3chool secretary =Doing well in
(Boy) ~Curling V6% - Eatonfs of
~Upera Canada

~ITnter-roon sbhletics

ORDOK BELIL STUDENTS
PRIZES AND AWARDS A7 CGRAD

Governor General’s-Track & Field (Wpg.
Medal (Girl) Hich Jump chanp)

~Faculty of Edu=-
cation Grad, of

=Cpera lead 90% U, of M,
-ifized chelr soloist ~Studied drama and
~Represented Wog, at volce overseag
Halifax Cent. =larried
Gordon Bell Staff -School president =3rd year University
Prige (Boy) + -Rugby and gave up
-Basketball coach 54% -Joined bank staff
-Shot put (city champ) snd is doing very
-Upera lead well,
411 inter-room sports
Douglas Chown demo=-Onera lead ~Execellent record in
rial Award(Chemistry-Curling 26% University
& History-Highest -Became University
aggfega%ejiﬁsv3 ledturer
The Hill Trophy -4All imter-school and
(Sportsmanship & inter-room sports 59% -Not known

Citigenship)(Boy)
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TABLE XX (Cont¥d)

GORDUN BELL STUDENTS HONOURED BY
PRIZES AND AWARDS AT GRADUATION 1948-49

Extre=-Curricular Average of Subseguent
hetivities 4 major Becord
subj .marks

E51
Pyllis CGrahan =Skiing -Home ecopomics degree
- Hemorial Secholar- -Skating %6¢  -dHarried
ship(2 girls) =Track & Field
=Inter-room sports
#2
~Room president =University CGraduste
=Oners -Teacher
=Track & field i =Harried
~inter-schonl &
inter-room sports

English & laths, -illegtar rugby =Chogen as Rhodes

Prize (Boy) =Hockey Scholar
=Inter-room sports =Uverseas studying
=Cpera lead

Commercial Award -Lead in (pera
for (Boys) -Inter-room sports

Commercial Award -Sports organizer
for (Girls) -Room president

Valedictorian =School Vice-President ~Graduate engineer
-fear bock editor

GORDON BELL STUDENTS HOWOURED BY
PRIZES AHD AWARDS AT CRADUATION 1950-51

Governor Generalls -School President =Rhodes Scholay -
iedal (Boy) ~iriter overseas studying
~Rugby 89%
«Cyrchestra
=Curling
«Upera
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TABLE XX (Conttd)

GORDCH BELIL STUDBNTE HONCURED BY
PRIZES AND AWARDS AT GRADUATION 1950-51

Extra-Cirrienlar

Award Agyerage of Subsequent
Aetivities 4 major Record
subj .marks
Gorden Bell -Secvetary of Students? =University Greduate
Steff Prisze Cowneil -Travelled considerably
{Girl) =4rh ~Private Secretary
~Writer
~Volleyball
-Basketball 754
~Bowling
=Frolic committee
=School paper
=American ball
Douglas Chown ~-Inter-room sporis -Nurse
hward(aggregate-Cheer leader e -iarried
in Chemistry & -Upera lead
Hisbory (Girl) -iiized choir
Bnplish & Maths,-All musical activities, -ledical Doctor
Prize (Boy) opera, orchestra, etc, o
=Curling
The Hill Trophy ~Participant in all sporis =Graduate University
{sportsmanship &-Cpera -Teacher
citizenship){(Boy)=Sporis organizer 71% -Director Physical Ed.
-Student Councll St, James Schools
=Sports Couacil
Phyllis Graham  -iMan.ladies? High ~University Graduate
Hemorial Seholare Jwmp cheamp 2 yrs, =Teacher
ship (Girl) ~Bogketball oA =Harried
‘ ~Volleyball
= Swiaming
=Speed skalting
~Batonls Jr. ixec,
Alma Wynn Award -Music, opera T -lot known
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TABLE XX (Conttd)

GCRDCN BELL STUDENTS HONCURED BY
PRIZES AND AWARDS AT GRADUATION 1951-52

Award Extra-Curricular Average of Subsequent
hetivities 4 major Hecord
subj.marks
Governor CGeneral's «Schocl President -Irzining as a
Award (Boy) -Opera lead medical missionary
-Rugby University of Man.
=Track & field
-Boys & mixed choirs 81%
=Inter-school Christian
Fellowship leader
=Rifle eclub
~Orchestra
Institute of Char- -Class President «In medical school
tered Accountants <Rughy University of
Awzrd for English -Soccer Hanitoba
and Maths, and -Year book editor 87%

Douglas Chown Award-School paper
for History and =Students? Council
Seience ~Shooting

-Frolic committee

Gordon Bell -Eatonts Jr. Council =0raduate Engineer
Staff Prize ~Frolic committee
(Boy) -Opera 79%
~Basketball
-Soceer

-Sports counecil

Phyllis Grzham =0lass Secly.-treas, =J, of H, Graduate

Memorial Award ~¥olleyball 6% ~Teacher
(Girl) -Basketball . =Married
- =Badminton :
Hill Trophy =School vice-pres. =Has done well with
{Bey) -Rugby office supply co.
-Bagketball 65%

=411 other inter-room
& inter-school sports
for boys
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TABLE XX (Conttd)
(GORDCH BELL STUDENTS HONCUERED BY

PRIZES AND AWARDS AT GRADUATION 1651-52

Extra=-Curricular

Award Average of Subsequent
Activities 4 major Record
subj .marks
Alma Wynne Memo- =Badminton =Commercial field
rial (Girl) -Opera 014 (office work)
=Choirs

GORDON BELL STUDENTS HONCURED BY
PRIZES AND AWARDS AT GRADUATICH 1952-52

~School Presgident
«Opera lead
~Rep, Can. H.S5. in
corconation tour
~Inter-high council
=Chesr Leader
~lixed choir
=Radio choir
-Entertainment club

Governor Generalls
Hedal (Girl)

4%

-University Graduate

=Studying in France

on a scholarship
or bursary

Historian (Boy) -Curling

-Rugby

-Cpera ,
~8chool treasurer
=-0Orchestra

=Writer

82%

«University of Han,

Staff Prize (Boy) =Hockey

~Curling 5

A

=Hot known

History & Chemistry
Prize ‘

83%

=Atbended University
not known

Hill Trophy (Boy) =ill sports
-Tean coach
«-Rifle elub

-ian. Schools curling champ

-Seience student
University of Man.
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TABLE XX (Cont'd)

GCRDON BELL STUDENTS HCECURED BY
PRIZES AND AWARDS AT GRADUATION 1952-53

Award Extra-Curricular Average of Subseguent
Aetivities 4 major Record
subj .marks
Maths, & English <~Rugby -Isbister Schelarship
Prize (Boy) -Cpera ~Hedieal School
~Curling 86% University of Man.
=Rifle club

-Speed skating
-Yaar book staff

Girls?! Commercial -Basketball -Seevetary
Course Award (Girl 78%

Phyllis Graham

Home Ec.Prize (Girl) 63% -School teacher
Valedictorian -Cpera : '
{Girl) =Choirs 7% -lot known

=Class seerebary
=Badminton




an snswer to the Pwoblen

From en historical study of the ﬁé&‘ﬁ?f‘i opment of szira-curei~
cular gotivities in the schools of the inglish spealking world 3.%
would apposy that nany communitics have resthed ¢ stage in which
most peogle, including efucabionullcis, pavents, and students, ye-
cognine and vealize that these activities .iézm?é positive 'éazaga but
that they bring & lovge nurbep of othor problems along with budu,.
There nre the problems of finance, provision of physical facilities,
balenee of load for teachers apd gponsors, snd meny éﬁh@ma But
the problen of most imporbance, the cusstion which must eotis
tipualily sbudied, iz vhother cach part of the whole progran of the
extra~curriculun 1s getually conbriluting to the needs of the gbtu-
denls in thely development cowaxds living the “good 1ife® with @
wroper balsnce between individusl development and worthy nombore
ship in the commmnity.

Every ecommunity has those who ovy, “chamel”, abt whabt thoy
beliove to be a waste of time on the exbra-c am*m%ﬁ»sw activities

in the schools. Jlmnipeg ia 5o exZceybion. rFubllcations of all

s

Minds fram all gourcesn are full of ox

ples of both the positive
«nd negative arswents on participation in extra-curriculay acti-

vitles. Tho most enthusisstie supporters sduit snd agree that

thore are pibialls o beo avolded I¥ the result ls %o be the greatost
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e

benefit for the groatest number.

It appears B0 be gamevally scecpbed thabt soses fasebs @@‘

s

comes pogh ﬁéé&mﬁg‘ m%ﬁiﬁ m @x@m-—em‘rmmm, &nﬁ %Im% the
cubcones from this a_;:g’&%é@ze ‘s Ezgﬁﬁ‘;.v %@mﬁ@m& t0 the indi-

vidusle snd thus o the commund ity of which these individusls

meumbers. It would appear that most pagents, superi 3@@;@%@&%&,
apd other secheol persomel recopnize this as a faet with the
regorvation that the progran must be properly 8&3&‘%&%&1@@ amdl
iiw%@@,. This eontrol and divoction must be accompanied by
a eribisal evaluastion whileh will gulekly Yeteet amsmé smd mige-
diveeved effort. Along with this evaluntion must go the courspe

%o correct the misbakes of gponsors and, if nesd be, o eliminate

&

in

sebivities which are not of sdequate positive value. It would

£

&

appear, Iron the diseussion in this sbudy; that the interesd
arvused t&ma@ﬁ %K@K‘&aﬁmi?iﬁ%}lﬁ%g setivities ecan be capitalized
on an@ used %o aschieve desivable ‘%ﬁ‘@ﬁ%ﬁ&@& whiech make the ax=-
penditure of noney, time and effort worth while

In Chapter V, the matehing of the listed "objectives®

for Emtﬁm znd the oubecomes elainmed for axlra-turriculay anotie
%4

twoe All three methods of evelustion outlined in that chapber

tlen, sppears bo indicste g ﬁaﬁs}, to rolstionship between the
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seen %o lsad to the same econcluaions as 4o the digcussions in te

foregoing chapbers. In faet, the matehing of =0bj sgbivesg®, w7

of (ubecnes® apd "Contributing Jsctivities® asecording o the

‘Dovglass method® appears to haglee that the ashiovenent of
napy of the Manitoba objectives depends largely upon extra=tussie
cular activitios.

e other two spproaches %o the ﬁésmmaié:ﬁ of “elaimed
cubcames” emphasize in diffevont ways the same relationships.

“he study on particivetion in Chapter VI appears to
explode the belief, of some antagonists of the exbra~-curriculun
that the dull students ure the ones wio rarbleipate most widely
in these activities. Objoctive evidenee indicates that the
fost enthuslastle partieipants in the extraseurricuium are the
better studente and that their participation soems to aid theip
achieverend rather than hinder 1%, Lvidence is presented which

seons o indieate that the rusby pioyers do as well or bebter

ndcally than the rest of the boys of the sehoole
I% would appear, bherefore, that a properly eomiroiled
and directed extra~curriewiun has boen of congiderable assistance

in wehieving the objestives of education in some winnipes schoolse

and also from the resuld of chbjsebive evidonce. If the desived
ougeones of education im Wimipeg schools include the optimum

porsonel and sociml development of the students, an exbre-cusrie

sulwa is a valuable means $o these endse
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Hecommendations

It would seem reasonabie, on the evid

going diseussion, 1o recommnd the following:

1. The extra=-curriculun in Winnipeg schools should be

continued under careful direction and gontrol,
remembering always thet cach individual is

different fron others and that meny stulentds

in junior and senior high schools weguire

galdanee %o insure & propor balanse in their
activities. Ao has been pointed oud in Shis
study, a distinction nust be asde botween a
broad and varied progran of extra-surricular
activitios and the individudl student?s parbi-

cipation in those evenbts. It apposrs de-

sirable o have a progran which will offep
something of intevest to every student.

Good sdministration and wise counselling

must be the protoction sgainst over-parbici-
pation by any student to vhom this aspect

of achool life has too great an appeal.

2o In ovder for a broad progranm of extra-
curricular achbivities to be possible
end for 4% to comtribute most grfectively

to the attalmment of the desired objectives

of educabion, the sponsors, who are generally
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the teachers, must huve a very strong sympathy

with, and a very deop understending of, the
part that these activities should play in
students® lives. ' achieve this attibude

in teashers, will rejuive considerable edu-
cation on the parb of prineipals and superia-
tendents. It was indicated in this study
that superintendents, when hiring beachers,

and inspectors, when evalusting beachers,

oF

and principals, in their associsbions with

-y

teachers, cnn and should place eonsiderable
4 &

emphasis upon the imporbence of this facet

of a teacherts effectivensps. As indicated
in this study, some school boawds make

interest in exira-curricular acbivitios

a basis Tor aceepbing or rejecting appli-
cants for teaching positions. Some writers
indicate that ap emphasis of this type nob
only educates teachers to the importance

of the exbtra-curriculun but that it also

helps in the selection of teachers who

have more of a sympathetie understanding -

of "teen-age® boys and givrlis,
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cachers nuet ot only be

aware of the spocial objectives of the exbra-curvie

wiwm, but also, that they must make definite

attempts to achieve these objectives. It is only
through un awarsness of the values of these obe
Jectives that a properly plamned %xﬁr&«ﬁaﬁri@azé&
will snergze.

ho A continuous re-svalusblon of the achievonents
of the elements of the extra-curriculun mush
be ecarried on at the loeal school and elassroon
level. This progess takes both understanding
and ecursge on the part of the principal and
teacher. If an sebivity has ocutlived its use~
fulness, they must have the courage o elimi-
nate it from the progranm, or corrvect 188 Faulbs.
This is difficult, vven in the roegular *asubjeet®
program. ¥or example, the Freneh people are
using the ﬁ&@éé&&%ﬁ?& iess and less. Yet toachers
stiil spend boure on it in the classroom. rerhaps
there are parts of the loeal school exbra-curriculun
which are in the same elass as the French subjunebive.
reriodlc evaluation and revision are even more

importent in the extraecurriculum than in the

curricular parb of our school PrOgTaite
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S5e IT the exbra-curriculun iz to be properly balanced

and broad emocugh Yo provide something of interost
for all students no matbter vhab thelr individual
differences, aégﬁsémﬁﬁ%g must be made in the pro-
vision of both paysical facilitioes and persomnel.
Sbages should be provided wibth back drops and
curtaing. Ibre sleguabo drossing roons, storaze
roomg and showers should be avallable in, and

adjacent to, the auditoriunegymnasiums.

The problen of scheduling extra-curricular

acvivities could be partiaily solved by imcreasing

the number of teachers who ave free of "hone roonm®

dubles. For exsmple, & Jjunior high school with
Tifveen classrooms could have sevenbeen teachsrae

The number of toschers withoud home room dubies

ghould be adjusted upwaxls as the number of classes

increasosB. This provision is sassential for the sue-
cess of a diversified progranm of extra=curricular
activities.

The gehool should Love eomplete condrol of the extra~

surpicular program. vhen thig 18 not the case 4irfi-
culties over control offen orise. Heving sponsors op
ingbruetors who are not teachers olten leads not caly
to questionable practices but also to the loss of eme

trol and the abusge of rivileges. There are soveral
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other pitfalls. For cxample, a serviee club may offer finsn=
elal wssistance for the school band., The school may need the
money desperately and aceept it without the proper preeautions.

ihe acceptance of such gifts nay place the school under obligae

tion to the donor and the band may be asked to play at sone

Hences cane at bLimes when sueh oubtside ovents interfere with
academie study. Hany of these opporbunities for public appesry~
anee come immedlately preceding or during the examination
scheduleg. It is very difficult for the school do rofuse to
participate unless a complete understanding hes been arrived

abt previously,

The foreguing reconmendation leads naturally to another. It

is preferable to have the worth while setivities financed hy

the school and the school board. The practice of assisting
schools in the purchase of band instrumerts and other sceessorios
for the extra-curriculun will save schools from the novessity
and embarrassment of begging From outslde business firms and
other organizations. Sehools should do part of the fund raisging

themaelves so that the stionts snd teachers becore avnre that

they have an investonont in the sebivity and thus insuve that

the eguipment will be used eeomonieally and carerully., ¥ow-

ever, 1t should not be necessary for the school to make every

event a Tund raising efforb,







!
.
.
.
.
.
.

=

3
|

~178=
BIBLIOGRAPHY
Artiecles
Bear, Willard,, Drake, George K., HeAllister, Zilis 8., Wocd, Donald I.,
A1l from "Student Activities" Discussion im The Bulletin of the

National Association of Second ry School Prineipals, was n-tonm,
33,'.3, é?ri 1956, P?. ~3 & g GGy 99,

£

Conant, James Bryant, "The Unique Features of our American Schools",
The Bulletin of the National Association of Secondary School
Prineipals”, Washington, D,C,, iy, 1956, P. &, ‘

Goren, Arnmold L, "Student Activities and the Teacher", The Journal of
Educational Sociology, Patned Fducational Sociology Foundation,
The New York ﬁnivers%ﬁyg Washington Sguare, New York, April, 1956
P, 351, ~

Green, Thomas, "The University Looks at the Schools™, The Winnipeg
Tribune, Nov. 29, 1957. P. 6

Hanesen, Carl W. and Terry, Paul W, "Extra-Curricular Activities",
Encyclopedia of Educational Research by Honroe, Walter S.
Haclillan and Co., New York, 1050, ©. 42L.

Jung and Fox. "Extra Curiicular Activities in Indianna High Schools",
Bullebin of the School of Education, Indianna University, Hay
1952, P, 23. :

Ladner, Harold M, "whom are We ¥idding", School Activities, (ilagazine),
Lawrence, Kansas, December, 1957, P, 118, ‘

Sager, Arthur. "English Schools are Bebtbter than Ours", The Winnipeg
Tribﬁaey‘ﬁagaaine Section, Winnipeg, Jemuwary 31, 1959, P, 5,

Trueblood, Elton D, "I Chose a Small College", Reader's Digest, September,
19560 PQ 75!‘ . )

Winnipeg Tribune Editorial, "High School Football", Winmnipeg Tribune,
April 19, 1957, B, 9,

Winnipeg Tribume Editorial, Winnipeg, Awgust 2, 1957, P, 6.

Books

Conant, James Brysnt. Education for Liberty, Harvard University Press:
1953. Pp. 1 and 52,

Dewey, J. Moral Principles in Education, New York, ¥.Y. Houghton
Hifflin Company, 1909. P, 1.




~179=
BIBLICGRAPHY (Conttd)

Douglass, Harl K, OUrganization and Administration of Secondary Schools,
Boston, ios Ginn and Co.,, /A5 Pp., 210 = 211,

Douglass, Harl R, "The High School Curriculum, New York: The Reoland
Press C0., 1947, P. 30k.

Fretwell, Elbert K. Exbra-Curricular fctivities in Second Schools,
Cambridge, vass, Ihe Riverside Press, 1031. Pg. 102-109.

Jordan, R, H, Extra-Classroonm &et1v1t1@$, Hew York: Thomas Y. Cromwell
Co,, 1928, Pp. 117,

Koos, Leonard V., Hughes, James i.; Hutson, Percival W.; Reavis, William C.;
Administering the Secondary School, Chicago, I11.: American
Qk Q - , 9‘-‘1‘0 P? 169 @

HeKown, Harry C. Extra Curricular Activities. New York: The Macifillan Co.,
1947, Pp. vii, 2-4, 69, 12-16.

lieKown, Harry C, The Student Coumcil. New York: MeGraw~Hill Book Co,,
194%. Pp. vii,

Roraback, Q.i.W. Non-Athletic Student Activities in the Secomdary Schools,
Ph;ladeiphxa, Pa. s wWestbrook Publishing Co., 1925, Chapter X,

Saylor, J, &él@ﬂ; dlexander, William M, Curriculum Flamning for Better
Teaching and Learnine, WNew fork: Rinehavt and Co, lnc.,
19574, Pp. 216-232 and 234-239.

Seobbish Council for Researeh in Tducation, Curriculum for Pugéls of Twelve

to Fift&@ﬁ, Londen, BEng.: University of London Press Lid.,

Spalding, Francis T. High School and Life. WNew York: HeGraw-Hill Book Co,,
1938, T%e Regents' Inguiry, Pp. 29.

Spens, .Will, Board of Education Report of the Consultative Committee on
Secendagg_gducaﬁlen. Introduction, London, :ng.: Bis
Hajesty's ovationery Ciiice, 1939. Pp. 145, 147,

Migeellaneous Material

Annual Report, Scheool District of Winnipeg #1, 1952, Winnipeg: School Board
Offices, 1952, Pp. 7.

Commission on the Reorganization of Secondary Education, Cardinal Principles

of Education. Washington, D.C., 1918, Bureau of kducabion,
Government Printing Office Bulletin NWo. 335, Pp. 9.

v



=180«
BIBLIOGRAPHY (Conttd)
Minister of Education, {iuthorized by). Junior Hish Grades Introduction.

Winnipeg, Manitobas Jspartmsnt of Tducats ion, or Kingls Printer
for Manitoba, 194%7. Pp. 1, 6, 27,

Minister of Education, (Authorized by the) P ramﬁ@ of Studies for the
Schools of Mamitoba, Seniopr Hioh Schools, Winmipeg, :anitobas
Department of Laucation or Tinsis Trinter for Manitoba, 1951
Pp. 6.

Unpublished Material

Junior High School Principals! Commitiee on Extra-Curriculum, (Report
incomplete st this date) Wimnnipeg, Hanitoba: School Board
Offices, 1957-9,

HeIntyre, D.S, "Report of ?131@ to Schools of Fastern Canada", Winnipeg:
School Board Offices, 1955 (mimeographed). Pp. 2, 3.

Superintendents? Dmgar%meﬁt, Winnipeg School Board, “ﬂémﬁrandﬁmﬁ Winnipeg,
ianitoba: Winnipeg Scheol Board Offieces, 1956. Pp. 1,3,0.

Thompson, Ronald T, F, "General Report of Educational Tour". Winnipeg,
Manitoba: Scheol District of Winnipep, 1955 (mimecpraphed).
Pp. 3, 4.

Walker, L.E, "Report of Sub-Committee om Extra-Curriculum at the Secondary
Level®, Winnipeg, Mapiboba: OSehool District of Winmipeg,
1947-48 (Typed) (part of %he 194%-5 Winnipeg Schools Survey.
Pp. 85,




~181~




APTENDIX I January, 1958,

SCHOOL DISTRICT OF WINNIPEG
SUPERINTENDENTS! DEPARTMENT
PRINCIPALS' COMMITTEE ON BXTRA-CURRICULUM
QUESTIONNAIRE ON
JUNIOR HIGH SCHOOL ACTIVITIES

Boy * Nanme Grade
Girl Sehool bdge ‘
ears
1. Musical and Dramatic fctivibiles CHECK
4, IN School - Daring Last ochool Year (1956-57) -
1, Did you sing in a school cheir at a musical festival? ‘
‘ Yes No
2., Did you sing in & chelr for any special event at your
. school?
Yes o
3. Did you play an instrument in a school band or orchesira? ;
Yes No
4. Were you in a school play?
Yes No
. 5, Were you in = school opevetia? ,
Yes HNo
6. Uere you in a school concert?
Yes No
7. Uere you a stage hand or nakeeup artist for a school
play, operetta or concert?
Yes Ho
B. Out of School
1. Did you sing in any orgenized cholr not assoclated with
: school?
Yes lNo
2. Did you play in a Manitoba Schools? Crchestra?
' Yes No
3. Did you play an instrunent in a band or orchestra
not associzbted with the school?
R Yes Ne
4. Did you take private or group music lessons?
Yes “To
5. Did you participate individuslly in the musical festival
or in & festival group not connected with the school? ;
Yes Ho
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IZ, Athletie Activities

TR pol g Sk ey
#OOM  SCREOGL

TEAM TEAY
SOCCER
RUGBY
VOLLEYBALL
BASKETBALL

HOCKEY

SOFT BALL
SPEED SKATTNG
CURLING
SWIMMING

FIELD DAY

I1I. Other Activities

T

paper or year book?

year (1956~57) plaes ch
Add any of your sports activibties not listed

a2

£
A

akg

POy Ty
Uit

AR
OO
SCHOOL

BOWLING
REFEEEE
EQUIPHMENT
HANAGER
SCORE KEEPER

TEAM COACH

4. In School - During last school year (1956-57)

1. Were you the president, vice-president, secretary or
sports? captain for your room?

2. Were you a member of the school shudent council,
sports? council or other student comuittee?

3. Were you on the staff which helped publish a scheol

Were you a member of a school e¢lub - such as 2 Science
club, public speaking club, gtamp club, ete?

1. If you toek part in any of the followling events during last school
{ ) %o show each type of activity,

0L CUTEIDE

SCHOCL

Check

Yes “To

Name (s) or Liub (8)




-

B, Cutside of School

1, WVere you an active member of any of these oubeofeschool crranizations
(check which, if any) during the 1956=87 year?

SCOUTS OTHERS (NAME)

Y o ;egt‘:: -&éi 3 CQBETS
Y

A, RESERVE ARMY

AR

2, During Last School Year (WOT including July and August)

(a) Did you have 2 paper route? How meny months?
Yes or No

{(b) Dig you have any other ziter scheol job for which you

received regular pay?
Yes or o

{¢) How many monbhs did you have this job?

(d) %Tx@zgraxmately how many hours per week did you work on
this jeb on school nizhts? (do not include hours on
Saburday. ) '

hours per week

3. Did you regularly atbtend any other school after 4:00 ofclock?

Tes or No Name of Sohool Hours per week




APPENDIX IX

The school board in Winnipeg takes the general attitude that extra-
eurrieulér activities in the High Schools are desirable if properly controlled,
bub it is not willing to support these activities finsncially to any grest
extent, We are trying to gather information from various sources in other
provinces with the hope that we can show that other §@o§1@ ﬁhink that these
activities are worthy of ﬁmre support,

Would you, please, fill in the following form and return it in

the enclosed envelope?

Name SCHCOL
CITY PROVINCE

APPROXIMATE PCPULATION COF CITY % OF THE SCHOOL

1, WHICH OF THE FOLLOWING ACTIVITIES ARE SPONSORED BY YOUR SCHOOL?
Musical Festival competition 5 operetia _ ¢ band 3
Orchestra _____ ; soccer 3 football (rugby) __ ;5 volleyball
Baskeﬁball‘“;__w; softball 5 hockey 3 speedskating 3

Curling s bowling 3 badminton : Ternuis ; 3

Golf 3 Track & Field § Swimming s students!?
council 3 debating 3 social dancing

How much do the students pay as a student fee each year?

Does Your school board help pay for the sbove named activities?

Do you charge admission to inter-school games?

If so, do the proceeds pay all expenses?




4. If not, what other funds are used to help pay for extra-curricular
activities?

5., Are Music and P.T., teachers allowed time out of the regular day programme
{extra spares) to meke up for coaching or supervising outside of scheol
time?

6, Are they given extra pay allowance for this extra time?
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APPENDIX III

MITWAUKEE EX{TRA-CURRICULAR SCHEDULES 4 & B

proceedings, December 5, 1950,

To The Poard of School Direckors:

At its October 3 meeting the Board adopted the report of the Special

Committee Re Salary Schedules and Related Hatbters, a portlon of which

(Proc. p. 103) reads as follows:

WE{TRA-CURRICULAR PAY SCHEDULES
Requests for changes in the "A" schedule for extra-curricular
Activities were received from the Semior High School Coaches
Association, The Commithtee considers it necessary to review the
entire "A¥ and "B" schedules in considering this problem.
Recommendations from the High School Principals'! Association
have not been received by the Committee and postponment of a
decision on this matter is necessary.

The Committee therefore recommends that all materials
related to the question of extra-curricular pay be referred to
standing committees of the Board for further comsideration in
the light of recommendations to be made by the High School
Principals! Association, That a final decision on this matter
be made before January 1, 1951, and that the action, finally

adopted be made effective as of September 1, 1950."

Your Committee on Appointment and Imstruction received reports con-

cerning this matter at its October 30 meeting. A special meeting was held

on November 13 to give hearing to interested parties and further consideration

to this matter, and at its November 27 meeting your Committee received a




report relative to the "A" and "B" salary schedules for Bxtra-Curricular
Aetivitiss from the Superintendent,

Bagsed on the foregoing your Committee rscommends that the portion
of the Teachers'! Salary Scheduls relating to additional compensation for
extra=curricular éerviees (proc. 6=30=44, pp.4T72=4Th; 12=3=46, pp.212=-2163
and amended by Board actions of 12-2=47, pp. 273=274; 2=7=-50, p.420;
4-6=50, pp.504~505) be further amended so as to provide as follows:

EXTRA-CURRICULAR PAY SCHEDULE A

For Service In Pogition Compensation
Football Head Coach 5450
Aget, Coach 300
Other Asst, Coach 200
{(Limit of two)
Bagketball Head Coach 37
Agst. Coach 250
Track Head Coach 300
isst. Coach (limit of two) 200
Basebéll Head Cozeh 160
Swimming Head Coach 200
Crogs=Country Head Coach 110
Golf Head Coach 100
Soccer Head Coach 100
Tennis Head Coach 106
Wrestling Head Coach 200
Intramurals Coaches $120 (per semester)

(Limit of $900 per year)




report relative to the "A" and "B" salary schedules for Exitra=Curricular
Aetivities from the Superintendent.

Based on the foregoing your Committee recommends that the portion
of the Teachers' Salary Schedule relating to additional compensation for
extra-curricular services (proc. 6=30=44, pp.472=4T45 12=3=46, pp.212-2163
and amended by Board actions of 12=-2=47, pp. 273=274; 2-7-50, p.420;
4=6=50, pp.504~305) be fafﬁh@rkameﬁdeé so as to provide as follows:

EXTRA-CURRICULAR PAY SCHEDULE A

For Service In Position Compensation
Foothall Head Coach $450
Aget, Coach 300
Other 4Asst, Coach 200
{Limit of two)
Basketball Head Coach 375
Asst. Coach 250
Track Head Coach 300
Agst. Coach (limit of two) 200
Basebéll Bead Cozch 160
Swimming Head Coach 200
Cross=Country Head Coach 110
Golf Head Ceach 160
Soccer Head Coach 100
Tennis Head Coach 100
Wrestling Head Coach 200
Intramurals Coaches %120 (per semester)

(Limit of $900 per year)
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EXTRA-CURRICULAR PAY SCHEDULZ A (Cont'd)

For Service In Paosition Compensation
A11 ithletics A
ithlebic Hanager $150 (per semester)
Equipment Hanager 100 {per semester)
Music Husie Divector 100 (per semester)
Play, Operettas and
similar entertainment Director 100 (per semester)
(1imit of two)
Stage Orew Manager 60 (per semester)
Manager of student
ushers, bticket-tbakers 60 (per semester)
and guards

It is further recommended:

1.

3.

b

. Thet the asbove schedule apply to service rendered since September 1;
1950, payable in 1951,

That these rates of compensation, or pro ratba amounts thereof, shall

be paid at the end of each semester upon certification by the principal,
with the approval of the assistant superintendent concerned, that the
assigned service has been sabtisfactorily performed.

The pro rata amounts of compensation, for coaching of intramural sports,
shall be computed on the basis of a 15-week semester.

That no teacher assigned %o two or more types of service shall receive
more than %?GG additional compensation under this schedule in any
school year,

That any high school having an enrollment of less than 1,500 shall be
allowed a sum not to exceed %4,505 for all such extra-curriculsr ser-
vices provided in Schedule 4, and any high school having an enrollment
of more than 1,500 shall be allowed a sum not to exceed $5;%@% for this

purpose,
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In order to further clarify pelicies and to promote a greater
degree of uniformity with respect to exbra-curriculer assignments, your
Committee further recommends adoption of the following in lieu of the
pregent Extra-Currieular Pay Schedule B:

E{TRA=-CURRICULAR CLASS PERIOD EQUIVALENCIES - SCHEDULE B

For Services In Pogition Class Peried Eguivalence
Bookstore Hanager i
Cafeteria Manager 2
Finance Accountant & Treasuver 1
School Annual fditorial Adviser 1
School Newspaper Editorial Adviser 1
Pﬁblicaﬁi@n& . Business Manager 1
Special Activities Director 1
Ticket Sales Director 1

Visual Aids Director 1

No individual shall be assigned to Schedule B duties equivalent
to more than two class assignments.

Class periods deductions for Schedule B assignments are not to be
included in determining the teacher-pupil ratic for the junior or senior

high schools.

411 assignments made in Schedule B, or additional assignments
which are made as class equivalents, shall comply with the applicable

provigions of the Board actions listed on the next page:




On June 30, 1944 (Proc. pp. 472-474) a resoluvion was adopted as follows:
L é@éacﬁi@ﬁ of one ¢lass chould be counsidered a8 equiwvalent to aboubt one
and one-half clock hours of avayﬁ;m@ ner day. No extra-curricular assign~
ment should involve over-time in excess of the equivalent of two class
assignments, _

On December 3, 1946 (Proc. pp.212-216) a further Resolution provided:
"The additional compensation allowances for teachers .,.(the A and B
schedules),,.shall be applieable only to services rendered outside the
regular school hours excluding compensation for any such extra-curricular
services rendered by any %saeher;éuring the required minimum of 4 hours
per t.a:fee%;:««’-;g

On May 4, 1948 (Proc. p. 468) the Board acted as follows: #iIn order to
relieve to some degree the addiﬁienal load that guldance assignments
place upon the teaching staff, additicnal teachers should be provided
over and above the pupll-teacher apportiocmment inm secondary schools,
equivalent to one teacher-class period for each 200 pupils enroiled.

This provision should be applied appromimately on the basis of major
fractions and in consideration of the guidance needs of the school.®

On January 10, 1950 (Proc. p. 38) the following action was taken: "(a)
That in the interests of expediting progress in curriculun improvement
and development in secondayry schools, principals who find thenselives
equipped with the necessary qualified personnel be permitted %o assign

a member of the school faculty as a curriculum coordinator, to serve in
that capacity on & part-time basis but not to excesd one-half time:

() That in order to avoid increassing the class load of teachers the

time assigned be not included in determining the pupil-teacher ratio

for the school.®




Assignments of junior and senior high school teachers to curricular and

exbra-curricular duties should be nmade in asccord with these considersbions:

fisw

. It is desirable that each teacher be assigned an uninterrupted
lunch period of 40 minutes minimum, if such arrangements can be
made within the framework of individual school schedules,

B. In each teacher's program, provision should be made for a daily
peried for preparation, record-lkeeping, and similar curricular
activities.

C, Related curricular duties, including attendance at professional
meetings, open house, commencement, and similar activities are
properly a part of the teacher's asssignments,

D. 4 proportionate amount of advisory and supervisory duties in-

cident to proper conduct of the school, including homercom

advisement responsibilities, arc oxpected to be shared by school

faeulties,

Assignments to positlions in Extra-curricular (lass Period Equiva-
lecies = Schedule B shall become effechtive for the fall semester of 1951,
Assignments made under the present Schedules A and B for the school year
1950~51, except those which are now part of the revised "A" Schedule,
shall continue without change in terms of compensation umﬁil the revised

Sehedule B becomes effective,




APPENDTE IV

GOEDON BELL HIGH SCHOOL GRADUATES

Yeayr 1947

HAME OF

ADDEESS

INFORMANT

If you kmow information ahout any of the individuals on these sheets please
£i11 in the blanks. Please check answers when possible,

Attended

Hanes University

Yes

Graduated

from
University Present Cceupation
Yes Ho

Walter Aikenhezad
Tarnis Aikin
Ray Albi

Moira Alexander
Marion Allenby
Avdrey Allison
Bill Allison
Annie Ambrose
Mayy Ambrose
Evelyn Anderson
Marion Anderson (dark)
¥arion Anderson
Peg Anderson
Harguerite Austin
Ruth Austin

Ed Babian

Beryl Baker
Nellie Bablan
Eddie Banks

Dick Barbeur
Pauline Barbour
Helen Barker
Walter Barnes
Peggy Barr

Beth Bastin
Margot Bastin
Helen Botbing
Carl Bell
Shirley Bellamy
Dorothy Bemester
Joyece Bjornson
Natalis Blackford
John Blakeman
Doug Bond

Arthur Boughner
Ron Bowery
Bebty Bowman
Don Bowman
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