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ABSTRACT

Considerable attention has been given, in the
literature, to the specific counsellor characteristics
necessary for a therapeutic relationship to develop.
Empathic ability has been identified as one of the most
central characteristics. It is important, therefore, to
examine people's ability to learn and apply empathic

understanding.

The study ‘tested whether or not high school students
who received instruction over a brief period of time would
demonstrate greater empathic ability than those who did not
receive instruction. The results of instructing and testing
an experimental group that received the instruction, were
compared to a control group that had not received the

program of instruction.

Empathic ability was measured using Guerney's 8 point
Acceptance of Others Scale. Results supported the idea that
the trained students would perform at a higher level of

empathy than the non-trained students.
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CHAPTER I

It is generally accepted that modern living brings
increased levels of pressure and stress. Overall, mental
health in the community is said to be adversely affected
by this increased stress and pressure. People have begun
to experience more intense emotional needs, that were
hitherto not so deeply present in society. Such needs
were met in the past by the family of origin, the
extended family and/or local community groups. In more
modern times these mechanisms appear to have been
themselves less available and more beleaguered by stress
and breakdown.

Recently, in response to these special needs and
concérds, people have begun to turn more and more to
counselling and psychotherapeuntic resources in the
communty. In reaction to this trend, more people have
begun to undertake to provide such services. A variety of
therapeutic approaches have emerged in the 20th century
in an attempt to respond to the growing search for
supportive counselling and psychotherapy.

It is thought that people instructed in

interpersonal communication skills would be better



equipped to provide support than those whe have not
received instruction. Non-professional people who are
confronted with personal issues and problems amongst
their familial and social groups can and do benefit from
instruction in specific inter-personal skills. As a
result of training, there may be benefits for the
individuals who receive training, and for others with
whom they come in contact who have expressed a wish for
help. By extrapolation, the overall community could
benefit from the improved communication skills of those
trained as helpers.

The purpose of this study is to isolate empathic
ability as a specific therapeutic skill, teach it to a
group of high school students,and then to examine the
changes in the treatment group as a result of the
training. Previous research with other populations has
suggested that, after participating in such training

programs, where personal growth, relationships and

communication skills were the focal points, people showed

improvement in these areas.

Background To The Study
This section describes empathic understanding, it's
uses and perameters in the counselling and
psychotherapeutic context. It includes a description of

it's use and significance in the establishment and

b



application of counselling and psychotherapy methods. It
includes information regarding methods of instruction of
communication skills, and information about the

measurement methods.

Empathic Ability

The use of empathy has been recognized as a
significant component of counselling and psychotherapy
for nearly a hundred years. Sigmund Freud acknowledged
the mysterious power of empathy when he said it was the
way in which " .. . we are enabled to take up any attitude
at all towards another mental life" (Margulies, 1984, p.
1025).

In the 1920s, Jacob Moreno talked about 'tele,' the
ability to communicate and sense the feeling of another,
as being one of the more central issues of psychodranma.
More recently, in the post World War II era, Carl Rogers
looked more closely at the practical application of
empathy in counselling and psychotherapy. After
unprecedented research and practical application in
clinical settings he concluded that empathic
understanding was one of three necessary and sufficient
conditions for the advent of personal growth and
creativity. The other two conditions considered by Rogers
to be necessary and sufficient for therapeutic change to

occur are genuineness and unconditional acceptance. He



also alluded to the processing of experience as closely
linked to the presence of what he called 'accurate
empathy.' Rogers suggested that the use of accurate
empathy by one person can promote and foster the internal
reliving of past experience in another.

Different theorists and researchers have tended to
define empathy in different ways. For example, Rogers
(1942, 1951) tended to refer to empathy as getting under
the skin of another and being with that person in their
deepest experiencing. Others (Martin, 1983; Rice, 1974)
have added to this the idea that one was most empathic
when he/she was able to sense the inner world of another,
and be slightly in advance of the client's understanding.
This has been called advanced empathy by some and
evocative empathy by others. Another way of defining
empathy has been to view it as a reflective ability. One
person reflects another person's feelings back to them in
such a way as to rédﬁce anxiety and promote
understanding.

A definition of empathy that is useful for the
purposes of this study will incorporate all of the above.
In a single statement it could be said that empathy is
the ability or capacity to enter into and understand the
inner world of another person, to communicate this
understanding and, as much as possible, to add new

meaning to past experience. This definition tends to



frame empathy as a highly active two-way process of

listening and responding.

Chapter 2 of this study contains more discussion on
the above and a more detailed coverage of the research

and the scope of empathy.

Training Methods

The literature (Jacobs, 1981; Lomis and Baker, 1985;
Margulies, 1984; Martin, 1983) suggests strongly that
instruction can have a positive effect on a person's

ability to behave empathically.

There appear to be two main streams of thought
related to instruction of empathic abilities. First,
there is basic generic approach whereby empathic
abilities are taught within the context of a broad
spectrum of interpersonal communication techniques
{Cooker and Cheachia, 1976). Empathy, for all intents and
purposes, is incidental to the process of learning
interpersonal communication skills. Truax, Carkhuff and
Douds (1964) proposed a training program utilizing
didactic and experiential components emphasizing role-
modelling by a higher functioning trainer, and a
controlled program of methods and group experience. They
tried to make allowance for the integration of learned
skills and personal values through the group experience

component.



One other school of thought suggests that
interpersonal communication skills can be taught as
differentiated components of a larger picture. In other
words, interpersonal abilities are related but distinct
entities that can be taught as such. Ivey (1971, 1983)
adopts this approach in his micro-counselling/basic
attending skills model.

This study attempted to identify, define and
instruct empathic ability as a discreet component of
interpersonal skills. Whereas Ivey identified such itenms
as eye contact, voice tone, body posture and so on as
micro components, the focus in this study was to teach
empathic understanding and responding as concepts and
then have the participants practice them through the
experiential application of language and practical
exercises. This approach is deemed to enhance empathic
ability. The impact of this effort was compared to
another group of people that had not received the progranm
of formal training in interpersonal communication skills.

Chapter two has a more detailed discussion of
training methods with emphasis on styles of instruction
and measurement methods. Chapter three gives details

about the specific training methods and tools used in

this study.



Sample Population

The subjects chosen for this study were chosen from
among high school students ranging in age from 15 to 20
inclusive. The total number of subjects was twenty-two.
They were all in grade 10, 11 or 12, with the possihiiity
of some students studying subjects from more than one
grade. They were randomly selected from the general
school population.

Chapter three has a more in-depth discussion of the
sample population and the data to be gathered in the

experiment.

The Purpose of the Study

The purpose of this study was to investigate and
analyze the impact of brief training on empathy in high
school students. To this end a group of high school
students participated in approximately 7 hours of
instruction in empathic skills. The training approach was
loosely based on Ivey's (1974, 1978) micro-
counselling/basic attending skills model, with
enhancement from Carr's (1980) Peer Counsellor Starter
Kit, and Martin's (1983) Counselling and Therapy Skills.
An aspect drawn from Ivey was the structured learning of
individualized skills such as attending and body messages

{non verbal). Carr's contribution was the emphasis on



empathic listening. The elements drawn from Martin's work
were the use of taped role-play experiences, and open
informal discussion.

The participants were divided into two groups: a
control group and an experiemental group. Through the use
of cross-group comparisons, information was gleaned about
the usefulness of brief instruction in the learning of
empathic responding as an interpersonal communication

skill.

Research Questions
The question that directed this study is: Can high
school students benefit from brief training in empathy
skills to the point where they actually show a
significant statistical difference from those who have
not received instruction? More specifically, how will the
group receiving instruction compare to the group that has

not received the instruction.

Definitions

High School Student

A person who is between the ages of 15 and 20
{inclusively), and who actively attends classes at a
recognized main-stream secondary learning institution in
grade 10, 11, or 12 or any combination of classes

thereof.



Trainers

The researcher and one assistant, both of whom
participated in the administration of the post-treatment
measurements. The researcher planned and conducted the
entire training program.

Experimental Group

Those individuals who participated in the training
program.

Control Group

Those individuals who did not receive the formal
instruction in communication skills, but who participated
in completing the empathic abilities test.

Empathic Ability

The ability of one to convey, in written and/or
verbal form, an understanding of the expressed thoughts
and feelings of another person.

Training
A brief, intensive training program in empathic

ability using a didactic-experiential teaching model.

Limitations of the Study
The subjects in this study were chosen randomly from
the population of a mainstream high school in Winnipeg.
Half of the group partook of a brief intensive training
program in interpersonal helping skills with specific

emphasis on empathic understanding and responding.



Eligiblility for participation was based on being 15 to

20 (inclusive) yvears of age and attending classes in

jt

grade 10 to 12 on a regular, full time basis.

High school students are deemed to be at a

particular stage of development on the road to adulthood.
Their experiences are limited to some degree, and vet
they are also perceived to be ensconced in a life
transition (i. e from adolscence to adulthood). These
factors may effect an individual's pattern of results.

The results generated by this study should be confined to
that population

The following chapter contains a detailed discussion
of empathy it's meaning, uses, and research on it's
application, instruction methods in empathy training, and

Chapter t
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CHAPTER II

Review Of The Literature

This chapter contains a description of empathy, as a
concept, the applied treatment methods and changes in
communication skills levels as a result of participation
in group training programs and the previous relevant
research, both on development of empathic measures and
results of treatment.

Empathy

Carl Rogers {1942, 1951, 1957, 1959, 1961, 1962,
1975, 1980) pioneered the development and application of
empathy as éAtool of counselling and psychotherapy. In
more recent times his efforts and ideas have been applied
and studied prodigiously.

In the last five decades or so empathy has been the
focal point of much attention in the world of counselling
and psychotherapy, not in the sense of discovery, but
rather in the context of assessment, evaluation and
measurement. It effectively has become one of the
cornerstones of modern therapeutic intervention methods.
Practitioners today view empathy as being closely
associated with therapeutic change and, moreover,
fundamental to most styles of clinical interventions
(Egan, 1986; Margulies, 1984).

As stated in chapter one it is generally agreed that

empathy is the ability of one or more people to enter



into and understand the inner world of another (Egan,
1986). Others have claimed that in order for empathic
understanding to be useful it must be communicated openly
(Margulies, 1984; Martin, 1983; Rice, 1974). In this
sense the usefulness of empathy as a helping instrument
lies in a two part process which includes empathic
listening and empathic responding.

Reflection of feeling is a widely used technique in
counselling. It is perhaps one of the most potent tools
available to a therapist (Rice, 1974). In order for a
helper to reflect feeling he/she must experience - .:ne
level of accurate empathy with his/her co-respondent.
Empathy, along with the other core conditions,
genuineness and unconditional acceptance, forms the basis
for therapeutic interventions where the focus of therapy
is the reflection of feelings.

Another use of empathy is for the establishment of a
climate of trust and nondefensiveness in the therapeutic
relationship. This has been the central precept of
client-centered therapy. Accurate empathy is a central
element of client-centered therapy. The trust element is
not only that which the client feels toward his/her
therapist, but also that whereby the therapist trusts the
client to inevitably symbolically approach the source of
conflict and distress in his/her life.

In a broader sense empathy is used as a back-drop

for many other forms of interventions. Even the



staunchest behaviouralist will acknowledge the usefulness
of empathy as a means for establishing a working

relationship with a client (Margulies, 1984), not to
mention other phenomenological methods such as

talt therapy, and transactional

7]

npsychoanalysis, ge

analysis. If one looks at the idea of evocative empathy

as espoused by Rice (1974), Martin (1983) and others, one
0f the potential uses o0f empathy that emerges is that of
promotion of the reprocessing of experience. It seenms
that evocative empathy tends to promote and encourage a
desire {(need) to re-examine past experience so as to

effectively begins to re-define him/herself as expressed

and behaviours (Rice,
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makes it possible for a person to approach his/her
greatest fears by successive approximations.

One of the criticisms of empathy>as it has been
described by Rogers and others, is that it has been very
difficult to define and operationalize in any useful
sense. There are at least two possible explanations for
this.

In the first instance, Egan (1986) suggests that
empathy is not simply an intellectual or abstract
concept, but is rather 'a way of being' (p.111). He
suggests that in order for people to be really effective
in the use of empathy they ideally must sense it as a way
of life, not just as a proféssional role or a
distinguishable therapeutic skill. From this standpoint
there is little wonder that people would find it
difficult to use empathic understanding in the same way
that one would turn on a light switch or a water tap. A
person attempting to use empathy in a therapeutic
context, or in common day to day interactions for that
matter, would have to be operating at an intuitive level
rather than at a conscious level.

Using empathy as a way of life has other
implications. A person would, by definition, have to set
aside personal biases, prejudices and, in general,
preconceived ideas about motivation, causes of behaviour

and situational precursors when trying to be helpful with

others. It seems that accurate empathy interacts closely



with acceptance and openness. Genuineness and
unconditional acceptance preclude the presence of biases
and preconceived ideas about motivation and behaviour.

A helper cannot really communicate an understanding
of another's world without being in touch with that
world. Most of the discussion about empgathy (Bachelor,
1986; Egan, 1980, Margulies, 1984: Warton, 1983) involves
additional discussion about being able to focus one's
full attention to the inner experiencing of another. The
literature suggests that this is a total concentration of
energy rather than a coincidental effect. It would seenm
that a person must be able to forego personal issues and
concerns in order to sense and experience the inner world
of another. It is suggested that the way to do this is to
listen empathically and observe empathically. However,
what seems to be even more crucial is that one needs to
be able to think empathically. Empathy, from this frame
.of reference, requires a high level of integration, a
language, and a set of symbols.

Mayveroff (1971) suggests that empathic contact is
essential to a caring relationship. To be in touch with
someone else requires ability to attend, observe and
listen empathically. To care for another is to try to 'be
with' that person in as complete a way as possible.

"To care for another person, I must be able to

understand him and his world as if I were inside it.

I must be able to see, as it were, with his eves

what his world is like to him and how he sees
himself...(p. 41)".

15
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To care means to understand, or at least try to
understand. A person must go beyvond the level of seeing
another in an abstract or detached way, and substitute
that for being with that person in their inner
experiencing. Huxley (1963) suggests that we are all
fundamentally alone, but that empathy is the zitempt to
break down the metaphysical barriers and join with
another in his/her experiencing. Understanding the
experiences, behaviours, feelings and attitudes of
another person means that one must be able to cross the
gap of isolation.

In his later work, Rogers (1980) suggested that
basic empathy was really being with and understanding as
"an unappreciated way of being" (p. 137) because presumed
experts either ignored it entirely or were not skilled in
it's use, despite it's usefulness in counselling and
therapy. Rogers said that to listen and understand
empathically

"...means entering the private perceptual world of

the other and becoming thoroughly at home in it. It

involves being sensitive, moment by moment, to the
changing felt meanings which flow in this other
person, to the fear or rage or tenderness or
confusion or whatever that he or she is
experiencing. It means temporarily living in the
other's life, moving about in it delicately without

making judgements...{p. 142)".

Rogers' view suggests that empathy flows from the basic

values of respect and genuineness. It is understandable

that it is difficult to grasp and use this skill. And it
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is also very understandable that empathic understanding
as a tool for use in helping relationships has created
such a level of controversy.

According to the above discussion,to be truly
empathic, one must incorporate the skill into the fabrie
of one's day to day living. It cannot exist in isolation.
It must be joined with other gualities such as
genuineness and unconditional acceptance. Herein lies the
issne with most of the reasearch and training done in
empathic ability. Empathy is either taught as an isolated
element, or included, often without identifying it, in a
group of discreet skills such as eye contact, body
posture/movement, probing questions, hand gestures and so
on. The literature suggests strongly, as Jacobs {(1981)
has pointed out, that these methods only marginally
improve empathic functioning. The real proof of whether
or not instruction is useful is whether or not trainees
function empathically after training. Despite the fact
that Jacobs was "thumbing his nose", albeit in a good-
natured way, at training in empathic abilities, he makes
two very good observations, which are commented on in
some detail below.

Martin (1983) points out that, although genuiness
and warmth may be very significant in therapy, they are
so dependent on individual personal elements that they

are "...difficult to describe, much less to teach (p.

270)". Martin (1983) suggests that the evidence on



training empathic understanding is hopeful though
inclusive. Mitchell (1977) suggests that out of the three
necessary and sufficient core conditions of therapy
(empathy, genuineness, and warmth), empathy at least can
be taught. Carkhuff and Berenson (1967) suggest that
graduate training has a negative effect on therapeutic
skill. Martin (1983) points out that Bergin and Solomon
(1970) found that the empathic ability of graduate
students showed a negative correlation with the
psychology subscale of the Graduate Record Examination
(GRE) .

Most people do not naturally respond in such a way
as to display empathic understand. They offer advice or
lend a sympathetic ear or identify with the other person
(Bachelor, 1987). In order for a person to respond
empathically they will likely have to go through a period
of 'unlearning' old ways of responding before they can
make headway in learning the apparently foreign technigue
of empathic responding. Researchers have attempted to
teach people in empathy, but they have met with limited
success. Jacobs discusses this in his study where he
points out several studies (Pierce and Drosgow, 1969:
Viatalo, 1971; Berenson, et. al., 1966: Carkhuff, 1969;
Carkhuff and Bierman, 1970) where not one of thenm
reported a post-training level that could be considered

empathic, despite as much as 30 hours of training.

18
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Empathy, and the training thereof, clearly continues
to be a controversial issue. It is controversial hecause
of it's phenomenological, abstract nature. It is not a
tangible element that can be observed in the same way
that the number of times and in what direction a
therapist crosses his/her legs, or the number of times
he/she makes eye contact with a person. It is rather,
something that is sensed, or pre-consciocusly perceived.
This makes it's measurement challenging at best, and nigh
unto impossible at worst.

For this reason researchers have tried different
ways of measuring empathy. Bachelor (1987) has used
client perceptions as the basis for measuring therapist
empathy. Sources, such as Jacobs (1981), have used
external inter-rater measurements to assess levels of
empathy. This has perhaps been the most commonly used
methods of measurement. The Carkhuff 5 point scale
appears to have been the most commonly used measurement
tool in this method. Another method measure has been to
solicit indicators from helpers as to when they thought
they were responding empathically. At times combinations
of the above methods have been used. There will be more
discussion of the method used in this study in the
methods and procedures portion of chapter three.

Empathy is also controversial because there is

disagreement over whether it is a learned skill or an

intuitive skill. Are some people born with more ability



to be empathic? Do people become empathic because they
operate in an environment that teaches and encourages it?
Or, is it a combination of both questions?

Jacobs (1981) points out that the issue is even more
specific. It seems to be agreed, at least begrudgingly,
that people can learn to function at a somewhat more
empathic level after training, but they are not, in fact,
functioning at an accurately empathic level. Perhaps it
is an exercise in futility to try to train people to be
empathic with one another. On the other hand, perhaps a
method of training has not been developed that can impart
the concept and the skill sufficiently well to have
people become empathic. It is the opinion of this
researcher that the latter statement deserves more
exploration. Despite the large amount of research about
empathy there may still be room for further adaptation
and modulation in the training procedures that have been
explored to date. There will be a more detailed
discussion of this in chapter three.

Research indicates (Jacobs, 1981; Mitchell, et. al.,
1977) that people tend to function at a level which has a
net negative effect prior to training, and just below a
helpful level after training. Martin (1983) points out
that the latter can be achieved in as little as six
hours, but more typically is done in about 100 hours. By

these indicators, it would appear that the quantity of

20



teaching has a limited bearing on the level of effective
responding.

It has been suggested that the ability to be
accurately empathic may be an example of gifted
behaviour, much in the same manner that some people are
great sculptors, musicians or athletes. Vou either have
it or you don't. If this is the case then teaching the
skill would likely be useless. Those who could do it
would and those who can't would simply sit back in envy.
The truth of the matter is that even highly gifted
individuals have benefited from training. Clearly, in
research, even average, everyday people have shown they
can improve their ability to be in touch with the
feelings of others. This reason alone supports the
proposition of exploring new, perhaps uncharted avenues
of instruction.

How empathy occurs is largely a mystery (Margulies,
1984), but it is perceived as a basic ingredient in
psychotherapeutic work. It has been touted as an
essential element in such diverse contents as brief
crisis intervention technigues and in the development of
a long-term therapeutic relationship. It has been
considered an essential component of all ongoing,
positive relationships at the professional and the peer
levels. The presence of empathy tends to bear a direct
relationship to a client's perceived level of success in

counselling, and also to the tendency for therapy to



continue. As a construct of psychotherapy, empathy has
become so pervasive that it is virtually taken for
granted. It has become perhaps the most researched and
described single element in the psvchological lexicon.
The amount of literature and research about empathy, it's
uses and nature, seems to suggest that it touches a deep
chord in the heart of would-be helpers and therapists.
Although the role of empathy is much debated, and
the concept is much debated, the concept remains a
meaningful one in the literature (Bachelor, 1987). Two
broad research perspectives have been present in the last
15 yvears. One is the assessment of therapist empathy by
external raters to determine fhe effectiveness of the
therapist/client relationship (Bachelor, 1987; Marziali,
1981). The other is to look at client perception of
therapist empathy as a predictor of outcome of therapy.
This current study is concerned with determining
therapist empathy by using external raters. Despite the
fact that Gurman (1977) and Patterson, (1984) suggest
that to use external observers flies in the face of the
client-centered approach to therapy in that it places the
onus for determing therapist effectiveness away from the
client. It is the opinion of this researcher that the use
of external raters is warranted on the bhasis of
maintaining an atmosphere where participant anxiety in
the testing sessions is kept to a minimum. Using helpee

ratings, particularly with adolescents, may simply serve
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to raise anxiety and reduce performance. This is
discussed more fully below.

The many uses and broad range of empathy have
fostered much controversy over the years since it was
introduced by Carl Rogers as one of the necessary and
sufficient conditions of therapeutic change. Literature
relating to it's description and uses is vast. It has
caused people to attempt to disprove it's validity, or

prove it, depending on their personal hopes and biases.

Instruction In Empathy

The result of the controversial nature of empathy in
psyéhotherapy in addition to the debates about how it
functions, has been a plethora of literature about it's
acquisition as a skill and a concept. The sense that
empathy is central to effective human interaction has led
to a search for a method of teaching that would make it
possible for people to learn to be empathic if they were
not, and more empathic if they already were. Much of the
emphasis has been on finding a way of training the
behaviour, and increasing the motivation to utilize the
behaviour (Jacob, 1981). This section looks briefly at
the Carkhuff/Truax model of instruction, and the Ivey
micro-counselling approach, among others.

As noted earlier, one of the serious questions that
has arisen in discussions of empathy is whether or not it

can be taught (Martin, 1983). There seems to be some



agreement in the literature that empathic abilities can
be improved through instruction (Jacobs, 1981; Martin,
1983; Mitchell, 1977; Weihs amd Chapados, 1986). Much of
the evidence gathered shows that while there is an
improvement in empathic functioning after training, most
respondents are still not functioning at an accurate
empathic level. Use of the Carkhuff 5 point scale shows
that prior to training most people function at the 1.3 to
1.7 range (ie. helper responses take away significantly
from the expressed meaning of another), and at the 2.3 to
2.7 range after training (ie. helper responses take away
somewhat from the expressed meaning of another). 0On the
Carkhuff scale 3 is considered to be a response that is
basically interchangeable with the expression of another.
In other words, it neither takes away or adds anything to
the meaning of another's expression of feeling or
experience.

Jacobs (1981) questioned the meaningfulness of the
apparent gains made by participants in training
experiments because the trainees failed to reach the
third level on the Carkhuff scale even after training.

Jacobs suggests that there are two significant
reasons for the failure of instruction to bring
respondents up to a 'minimally facilitative' level of
empathy. First, he suggests that the language used in
training tends to be too intellectunal and too technical.

He says the consequence of this is that, empathy as a

24



concept, is too abstract for easy assimilation. He cites
the Carkhuff scale itself as being useless to the naive
beginner. Jacob's (1981) cites the example of Carkhuff's
definition of a level 5 response, one that adds new
meaning to a person's expression, which states:

"The helper's responses add significantly to the

feeling and meaning of the expressions of the

helpee(s) in such a way as to accurately express

feeling, levels below what the helpee himself was

able to express or, in the event of ongoing, deep

self-exploration on the helpee's part, to be fully

with him in his deepest moments." (p. 41)
This has the feeling of a very technical piece of legal
jargon taken from the fine print of a personal services
contract.

Also, there is a lack of clarity as td'what empathy
is. Egan (1986) says that empathy is a 'way of being', a
professional presence, and thirdly, a communication
skill. Martin (1983) and Rice (1974) talk about
'evocative empathy' which seems to be perceived
differently from 'accurate empathy'. Empathy‘seems to be
perceived as needing open expression to be considered
complete. It is plain to see that even highly trained
professionals would have difficulty operating
empathically let alone a beginner who has never studied
the subject in any meaningful sense, or at all, for that
matter.

Jacobs' (1981) second point about the reason that

instruction of novices in empathic abilities has been

marginally successful is the apparent failure of the
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framework of instruction to sufficiently induce trainees
to put in the necessary effort to learn and integrate the
information at hand. He cites the example that the
subjects' natural responses are denoted as inferior,
while the instructor's method of responding is inherently
superior. The net result is the development of a high
level of resistance to learning. Moreover, this
resistance likely takes on a covert form which is
expressed in a passive-aggressive mode. The trainee
appears to bhe listening and involved, but is really
engaged in thinking about something else.

It is strongly suggested in the literature (Avery,
1978; Carr, 1980; Ivey, 1974; Jacobs, 1981) that the
instruction language, and the framework of instruction,
be as non-threatening and understandable as possible.
Common phrases and words should be used rather than
technical terms wherever possible. Participants'
offerings should be validated and given value so as to
avoid inciting resistance. Also, definitions and concepts
should be demonstrated through role modelling and
practical presentations wherever possible.

Carkhuff and Truax (1969) found that when people
were aware that their performance in empathic responding
was being evaluated, their performance level dropped. It
appears that anxiety levels and resistance levels were
heightened as a result of being 'graded' on a scale.

People report a high level of self-consciousness when
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they are asked to behave empathically. It seems to have
the same effect on a person as when he or she is asked to
sing spontaneously for visiting strangers. All ability to
perform effectively, quickly disappears.

Most literature suggests strongly that the real
value of empathy lies not in it's absorption as a
strictly intellectual construct, but rather it's
application as a practical therapeutic skill (Egan, 1986:
Corey, 1982; Margulies, 1984; Martin, 1983 and Rice,
1974). This implies that the instruction of empathy
should be framed in the context of it being a 'hands-on'
skill. The concept is best learned through practical
demonstration and active participation. Emphasis should
be placed, without saying it outright, on learning for
the sheer joy of it, not for the 'pay-back' after
training is over.

In order to add to the 'active' component and to the
feedback portion, some researchers and trainers advocate
the use of role-plays and audio-tape recordings, which
would be played back later for purposes of evaluation,
demonstration and constructive criticism. (Egan, 1986:
Martin, 1983). Others (Avery, 1978 and Ivey, 1974, 1983)
advocate for the use of videotaping to assist in
training. Both the audio-tape and the videotape methods
can be used for the purposes of measurement of empathic
abilities using a graduated scale such as the Carkhuff

scale. Due to the anxiety issue about being evaluated



that is described above, the aspect of the research
dealing with rating performance by trainees has to be
dealt with openly, but, at the same time, very
cautiously. Optimum performance in post-treatment testing
is absolutely essential in order to get the hest idea
possible as to the level of functioning. Even a
relatively small drop in trainee performance could mean
the difference between operating at a marginally empathic
level or at a consistently accurate empathic level.

The method of instruction of empathic skills has,
for the most part, focused on the use of brief training.
Jacobs (1981) points out that in eight studies he
reviewed the average number of hours of training was
approximately 20. In his own study, Jacobs used two one
and a half hour sessions. Martin (1983) indicates that
training time seems to range from six hours to 100 hours.

One of the crucial factors in this is the
distribution of training time, not just the number of.
hours. Do people perform better if they have longer to
learn? In other words, do people learn to be more
empathic if the hours of instruction are spread over a
longer period of time? If a person receives twelve hours
of instruction over four weeks will they perform more
empathically than if a person receives twelve hours over
one weekend. Despite the issue of integration mentioned
above the evidence seems to be inconclusive. In some

cases people who receive instruction over a relatively
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short period of time perform better than those who have
received the same number of hours of instruction over a
relatively longer period of time (i.e., two days as
opposed to one month). It appears that other factors
likely come into play. Some of which are related to the
ones described above as well as the effectiveness and the
ability of the trainer.

Most styles of instruction seem to focus heavily on
the didactic-experiential approach (Avery, 1978: Carkhuff
and Truax, 1969; Carr, 1980; Egan, 1988; and Ivey, 1974,
1983). Also, most instruction has tended to take place in
groups. Although there is no clear indication as to the
ideal group size (they range from 6 participants to as
many as 30) it would appear that 8 - 12 is a workable
range. Any smaller and the sample may be too small for
adequate representations in statistical analysis, and any
larger and the instruction may have a tendency to be too
impersonal and aloof to deal effectively with trainee
inqueries, feedback opportunities, retries,
clarification, suggestions, and so on.

The general format seems to be to present a concept,
idea, or definition in verbal and written forms to the
trainees, invite some general discussion of it amongst
the group members and then to enact some practical
demonstration of it's use. Any questions, concerns or
comments are dealt with at this point. Practical

demonstrations are made using videotapes, audiotapes,



role-modelling, films, and other audio-visual aids.
Trainees get to see the idea in action. After this there
is the opportunity for people to get actively involved by
trying to operationalize the idea themselves. This is
then followed by feedback and debriefing sessions. There
are variations on the theme but this, generally at least,
seems to cover the field (Bachelor, 1987; Jacobs, 1981;
McIntyre, Thomas and Borgen, 1982). It seems that the
focal point of most training is to place most of the
energy and time used for instruction on the practical
application of the skills, as opposed to the concepts
and aspects. The intellectual aspects seem to play a
lesser role in the acquisition of empathic ability than
do other issues (Martin, 1983).

Finally, there seems to be two broad frames of
reference by which empathy and, more generally,
communication skills are taught. On the one hand there is
the approach whereby empathic skills are taught as part
of general interpersonal communication skills (Avery,
1980; Carr, 1983 and McIntyre, Thomas and Borgen, 1982).

On the other hand, there is the approach whereby empathy

is isolated as a distinct idea and skill and taught with
secondary attention to other therapeutic skills (Lomis
and Baker, 1985 and Martin, 1983). It is not that other
aspects of communication are ignored, rather they are
framed in the context of "...empathic communication

skills (Lomis and Baker, 1985, p. 85). If one is



attempting to be empathic it would seem that there would
be a tendency to use more eve contact, more nurturant
words and sentences, gestures of encouragement, and so
on. In both approaches there seems to be widespread
incorporation of such instructional tools as feedback,
suggestions, clarification, guestion and answer periods,

modelling, validation, and encouragement.

Measurement

For the most part in the research one sees that
independent, external raters are used to evaluate the
level of empathic responding that participants achieve in
post-treatment tests. There are instances where the
rating has been based on the perceived empathy of the
client (Bachelor, 1987). In these situations the client
(trainee) is asked to give an indication of whether or
not they thought the therapist (trainee) was responding
empathically. These seem to be approached by doing pre-
designed role-plays on an alternating basis. It has been
purported that the perception of whether or not a
therapist has been empathic is one of the best measures
for predicting outcome and longevity of therapy. This
however, is not the focus of this study, so it would be
inappropriate to use this particular method.

The method of evaluation of trainee performance in

this study will be to have ratings provided by external

independent raters. The instrument to be used for this



purpose will be Guerney's Acceptance of Others Scale
(A0S) (1977). Although Carkhuff's 5 point scale appears
to have been more widely used it does not necessarily
suit the purposes of this tudy. As pointed out by Jacobs
(1981) the Carkhuff scale is rather abstract and very
technical. The language in the Carkhuff scale is deemed
as being very difficult for novices to understand. Also
it tends to measure empathy at a very advanced level
which does not really come into play in this study. The
fifth step of Carkhuff's scale is only reached by the
most skilled individuals and even then only some of the
time.

Guerney's scale has 8 gradations, or categories, of
empathic responses. They are worded very much more in the
mode of common language. Guerney has deliberately tried
to keep the words easy to understand. This is very
applicable to this study in that the participants will be
relative newcomers to the concept and it's practical
application. The levels from 1 - 6 are basically non-
empathic responses while levels 7 and 8 are empathic and
evocatively empathic, respectively. For example, level 8
on the Guerney A0S scale states:

"Verbally reflects (states) the deepest feelings

expressed by the other. Also, content, if anvy,

accurately reflects the main thrust of the other's

meaning. A highly empathic response (Jacobs, 1981,
p. 47)."



The language used is clear and straight forward. It is
likely to be much more readily understood by a novice
trainee.
By contrast, Carkhuff's level 5 states:
"The helper's responses add significantly to the
feeling and meaning of the expressions of the
helpee(s) in such a way as to accurately express
feeling levels below what the helpee himself was
able to express or, in the event of ongoing, deep
self-exploration on the helpee's part, to be fully
with him in his deepest moments (Jacobs, 1981, p.
41)'“
The language is highly intellectualized, and, while it
may be very discernable to a trained professional, it is
nontheless much less obvious in it's meaning for the
novice than Guerney's level 8. Guerney's scale is even
more straight-forward at the lower categories. The level
of the language used in the Guerney scale is very
significant since it will be presented to the trainees
early in the instruction program.
The method of rating and evaluating trainee

performance is discussed in further detail in chapter

three.

Summary
In summary, the literature suggests that empathy is
one of the central and key elements of beneficial human
interaction. It also suggests that empathy is essential
to any caring relationship, and particularly to one that

is intended to be therapeutic in nature.



Research suggests that participants in training
programs, where general communication skills or specific
empathic skills are the focal point, tend to show
increased expertise after training. In other words, it is
generally agreed that novice trainees can benefit from
brief training in empathic abilities.

However, there have been problems in the research.
First, empathy has proven to be a difficult concept to
define and present for the consumption of beginner
trainees. After training most people still function,
according to the Carkhuff 5 point scale and the Guerney 8
point scale, at a level of empathy that has been suggesed
is too low to lend validity to the claims that are made
that empathy can be successfully taught. However,
research has been considered valid based on there being a
statistically significant improvement in performance
after training (ie.)l.s on Carkhuff's scale before
training and approximately 2.6 after training, for a
differential of 1.3). From the more general standpoint of
interpersonal communication skills, which includes a
variety of behaviours such as eye contact, body language,
and so on, the research is considered to have met it's
objective adequately.

In research experiments conducted to determine
levels of empathic ability in trainees the Carkhuff scale

has been much more widely used than the Guerney scale.

However, the Carkhuff scale is highly technical in it's



use of language which makes it less desirable as a
teaching tool for the purposes of this study. The Guerney
scale appears to be more suitable due to it's use of
common language.

The mode of instruction used when training has been
attempted has been a combination of didactic and
experiential components. This has been considered most
successful due to the 'hands-on' relevence of empathy in
relationships. This study will reflect this trend, with
emphasis heavily favouring the experiential learning
component .

The purpose of this project is to explore and
evaluate the impact of a brief training program in
empathic ability on a group of high school students.

Training and measuring and statistical analysis are

explored in more detail in chapter three.



CEAPTER III

Methods And Procedures

Research Design

The basic focus of this project was to study the

impact of brief training in empathic abilities on a group
of high school students (the experimental groun), and to
compare the results with the performance of a group of
high school students who have not received the training

(the control group). The crucial comparisons in this

study were the cross-group comparisons. Each group was

group received the prescribed instruction program a post-
treatment test, called the empathic abilities test, was
completed by both groups. This provided the data base for
subsequent statistical analyses. Each participant in the
study generated twelve empathic respvonses. These

n statistically analyzed on a cross-

D

responses were th
group basis. In the post-treatment analysis the control
group was the standard of measurement for the experiment.
Since the two groups were considered to be the same
sample, the only difference between them was the

instruction in empathy skills.
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The Sample

The sample was comprised of high school students
only. All were 15 - 20 vears of age, and actively
attending classes at a recognized secondary institution
in Winnipeg. All participants were full time school
attendees, enrolled in grade 10, 11 or 12, or any

Initially 80 students were chosen from a complete

list of the total chool population. There was no
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80 were invited to meet with the researcher and a school

staff representative (the school counsellor) so that they
could be informed about the experiment, and divided

equally into the experimental and contol groups. The

researcher indicated that they were selected to

participate in a research study. They were alsr _nformed
of the fact that the research is related to communication
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skills acquisition amongst high school students. They
were told that there would be two separate groups,

withont identifying the specific categorical difference

between them. Both groups were offered the training

component, with the only specification being that one
would receive it before the other. The time for the
control group to receive the training was to be set after

the testing had been completed. Both groups were tested



The control group members were given a letter of
information to read themselves if they were 18 or over,
or to show their parents/guardians if they were under 18
This letter assured confidentiality and anonymity. It
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assured, and that no deceptions would be used in the

study. See appendix D for the full text of the letter of

consent.
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Both groups were advised as to when they would begin
their portion of the study
The Treatment

The experimental group participated in approximately
8 hours of training. Additional time was spent in

sessions. The additional
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practice outside of the tr
time reflected 'homework' tasks completed by each
participant. The 6 hours were hroken up into three
sessions. There was be a refreshment break at each midway

point of each session. The instruction time was spread

over a 2 day period. There was some time variation from
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one session fto another, but every effort was made to

adhere to the prescribed duration.

The training format was didactic-experiential, with
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the emphasis of instruction heavily favouring the
experiential component The intent was to use a question

attempted. The experiential-didactic combination has been
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used extensively
(Avery, 1978, 1981, 1982; Carkhuff and Truax, 1969; Carr,
1980; 1vey, 1983; Lomis and Baker, 1985; Martin, 1983).
These previous studies have reported that trainees
responded favourably to the mixed approach. The practical

participation approach was used to help the learning of
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the meaning and the impact of the cognitive conceptua
aspects, such as the definitions of empathy, the use and
scope of empathy, a helping relationship, warmth,
genuineness, levels of empathy, the emotional/content
relationship in people's verbal expressions, and so on.
The emphasis on the practical/experiential aspect of
training was also intended to help to make the learning
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effective attending behaviours, but more emphasis was
on attending to the 'hidden' message, which is to say the
feeling part of a given expression. Some of the practical

attending behaviours taught are appropriate evye contact,
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low level encouragement esponses, and suitable body
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movement and posture. In the empathic responding aspect
emphasis was placed on ‘'unlearning' of the 'usual' ways
0f responding, and the development of an empathic

vocabulary. At the start of this phase the approach was

to utilize and teach the uses of simple reflection of

The techniques of instruction included printed

matter, audiotape presentations, videotape presentations,
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The overall goal of the treatment, and ultimately
the experiment, was to improve the ability, and increase
the motivation of the participants, te behave
empathically. The various components of training,
including the framework of the presentation, were
designed to reflect this. In order to assist in this
goal, each individual session was set up in such a way as
to allow for the broadest possible range of self-
expression on the part of the trainees, and for as much
reinforcement for behaving in the desired mode as
prossible. In each session there were opportunities for
casual interactions hetween participants, time-out
relaxation periods and review of the proceedings. The

trainer also

encourage the trainees in their

possible.
components.
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The Data Collection

The data collected in this study was done so in two
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categorie: he first component collected was the

empathic abilities test responses, and the second was the
demographic information. The empathic abilities test

generated one hundred and thirty two responses for each
group. The demographic data were the age, grade, and

gender for each participant in both groups.
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these comparisons are reported in Chapter 4.

Empathic Response Data
As stated above, each participant in the experiment
was asked to provide written empathic responses to

statements presented in the empathic abilities test. The
responses were made in response to 12 independent

separate hypothetical statements presented on an overhead
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component and a feeling component. The experimental group

-

and the control group members alike, were asked to
respond to each separate statement in as helpful a way as
possible. This provided a total of 264 different
responses. (i.e., 22 participants x 12 statements)

Rating the Responses
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ach response was evaluated separately by two
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e raters was this writer, and the second
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was an individual trained in the use of empathic skills

and Guerney's AQS. The responses of the raters that were

44



not the same were averaged. The averaged rate and those

rates that were the same make up the rated responses tha
were used in the statistical analyses. The rating proces
was repeated for each of the responses given by each
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articipan

n3

given one score for each response. This is discussed in

more detail helow.

Scores on the AQS range from 1 to 8: one bheing
without empathic content and eight being highly empathic
Each of the 8 categories corresponds to a level or tone
of social interaction between two people. Since thisg
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scale has not bheen widely used, a copy of i

[47]

here. The A0S scale reads as follow
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considered to be approximately 6.5 to 7.0. This is t
point where a response could be coﬁsidered

interchangeable with the content and feeling of a given
expression. Trainee responses that are scored at 1 to 2
on the A0S could be viewed as responses that take away

nificantly from the expressions of another. Trainee
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responses that are scored from 4 to é could be seen as
taking away to some extent. Responses scored at 7 or 8
can be considered empathic.

The total time needed for the test was approximately
230 minutes from start to finish. The written responses
were handed in to the trainer immediately upon
completion. The response portion of the data gathering
process took about 20 minutes. The other ten minutes were

used for instruction, completing the demographic data and
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answering any gqguestions related to clarifying the
instructions.
Rater Prenaration

Both raters were 'blinded' as to whether or not they
graded a trainee's response sheet or a control group
member's response sheet., Theyv were also 'blinded' as to
the scores that each other gave until the grading was
completed. The 'blinding' was achieved by having a third
individual give a number coding to the response sheets,
concealing any identifying markings. The third person
then-randomly shuffled the various response sheets. Each
rater worked independently with half of the sheets.Upon
completion of the first portion of response sheets they
were rotated between the two raters. They worked in
completely separate locations with no contact during the
gradihg process The purpose of the 'blinding' process
was to eliminate, as much as possible, experimenter bias

The independent rater was trained by the researcher
in his view of what empathy and empathic ability, and in
the unse of Guerney's A0S

The training session for the rater took
approximately 10 hours. The time was split into 3 parts.

The first dealt with the researcher!

views on empathy.

s perceptions and

The second part dealt with the use of



Guerney's scale. The final phase was devoted to the
practice of empathic responding, and the rating of each

r's responses. This took up the bulk of the training
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time. The researcher and the rater tried to reach a
consensus as to how empathic a given response was. The
researcher and the rater participated in some hrief role-
plays together and discussed each other's responses. This

process ensured that both raters developed a similar

sense of empathy, and a2 similar sense of various empathic
response levels

was devoted
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discussion and familiarization with the scale the rater

trainee and the researcher made responses to a variety of

feeling oriented expressions. This was conducted in a
similar fashion to the empathic abilities test presented

After completion the
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two raters traded answer she and grade each others
responses one at a time. They then discussed the results
together.

This training was intended to ensure that both
raters were functioning by the same general standards
when grading the responses of the trainees in the
research experiment. Reliability between raters, using

the Pearson's 'r' equation, at the end of training was

between 0.78 and 0.94. The average r value was 0.832. On
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the actual test responses the two raters were the same

76.5% of the time.

Data Analysis

The demographic information was collected prior to
the start of the testing session. Before the trainees
were asked to give their responses to the hypothethical
statements, they were asked to provide their name, age,
grade and gender. When they were asked to respond
empathically they were asked to use words and sentences
in as natural and normal a way as possible. They were
asked to be as 'helpful' as they could.

The analyses of the collected data was based
primarily on cross-group comparisons. The test results of
the experimental group were compared to the test results
of the control group. The differences in each case were
compared to one another. Comparisons were also made based
on age, grade, and gender. This latter phase was
completed primarily for the purpose of developing ideas
about further study and research.

The 12 scores for each participant were averaged,
which becamé the overall participant test score. This was
further mathmatically rated so as to derive an overall
average group score. From this, further calculations were
completed to derive information about the statistical
differences between the two groups. A one-tailed t-test

was completed in order to compare the performance

°r



difference between the experimental group and the control
group. The demographic data were analyzed by correlating
them with the performance levels of each group.

discussed in
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chapter four, which contains a full explanation of the
findings of the study. Chapter five provides a detailed
description of the conclusions drawn from the study, and
suggestions for further research.

Case studies of the experimental group participants

items
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were developed for the purpose of addressir
as change in attitude from the start to the finish of
training, and the general attitudes of the participants
in the training program. Each case study contains
information about their grade, age and sex.

The following chapter is a presentation of the

analyses of the data and the case studies.
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CHAPTER IV

Results

The results of this study, investigating the impact
of a brief training program and the empathic ahilities of
high school students, are reported below

First, brief case reports of each of the eleven
participants in the experimental group were prepared and
reported. This was dene in order to present the subjects
of the study as real people with real ways of dealing
with the world they encounter. Also, they are presented
in order of highest score to lowest for purposes of
reader interest. They show the character of the training
group and how they dealt with each other and the
researcher. Demographic information relating to age,

grade and gender is reported. Their performance on the
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empathic abilities test
information in general self-reports, and researcher
impressions, relating to attitude, motivation, and
general frame of mind. Also, some information is shared

the in
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about their reasons for completin ng.
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The second section of this chapter is a presentation

of significant comparisons of the grouns.
The final section of this chapter contains comments

on the results of the demographic/performance

correlations in the two groups.
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The experiment was conducted at a large Regional
Secondary School in Winnipeg. This is a school with a
mixed population of teens and adults. It is also mixed in
the sense that it has a combination of vocational and

rall school population is

-3

he ov

1

academic progranms.

approximately thirteen hundred. This is divided between
the adult population (over 22 years old) at approximately
28%, and the regular student population at approximately
72%.
Case Studies

For each of the single case study reports, the
subject was given a fictitious name. Any information that
could be used to identify the student was deleted in
order to assure anonymity. The training group was made up
of a mixture of vocational and academic students.

Initially, the group was very gquiet and watchful,
taking all of their cues from the instrugctor. As time
progressed in the first sessioh fhey began to relax and
offer more spontaneous input. The group was really very
naive and inexperienced in matters that some might take
for granted if compared to college students and
graduates. For example, the first attempt at a role-play
was basically a disaster. They just did not know what to
do, or what was expected. It was necessary to describe
every step and give practical demonstrations. Even at
that, one participant asked quite bluntly, “So, what's

the use of doin' it if it's not real. Ya can't respond to
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a pretend situation." However, subsegquent efforts were
more fruitful. Also, they were naive about the impact of
emotions on people's choices to act in a certain way, or
how to give words to the feelings they themselves felt.

The first stage of ftraining required a direct but
very relaxed, flexible approach with the students in
order to avoid setting the instructor up as an expert
sitting in judgement of their lack of ability. As time
progressed in training, they began to be better
acquainted with what empathy was all about. They began to
be more willing to take risks in the group.

They were an interesting mix of individuals who each
contributed in some way or other to the overall group.
The instructor tried to validate their right to self-
expression no matter how simple, naive or misguided it
may seem, so that they would not feel 'turned off' to the
idea of improving their communication skills. Once they
realized that the instructor was not going to judge them
or criticize their efforts and they got to know one
another, they began to open themselves up to the learning
experience and had some fun with it.

Jane

Jane appeared withdrawn at the first meeting with
the reasearcher. She seemed to be interested in what was
going on around her but did not interact very much with
others. She seemed almost shy. During training she

offered no spontaneous responses, but was very attentive
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when others spoke. She did not ask anv questions of the

researcher, but was always attentive to the instruction.
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This is .75 above the group average and is, in fact, the
highest average score achieved in this study. Only one

other person scored as high as Jane. Her scores ranged

n the group, although he tended to 'chat!
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with the person who was sitting next to him. He seemed to
have a good grasp of the notions of human emotions and

the 'hidden' message in other people's comments. He was
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such, but never really showed any desire fto he overly
pleasant either. However, toward the end of the training

training he did not give any clear indication. He sort of
shrugged and moved in his chair uncomfortably. Herbert
scored an average of 6.9 on the empathic abilities test.

Heather presented as a rather shy sort of person.
She spoke in the group only when asked. She seemed to
like to be quiet and observe rather than get involved in
the interactions of the group. She gave very few

hether or not she was getting anything

Z

indicators as to
out of the training. Toward the middle of the training

program she began to offer some responses to general



group discussions. On one occasion she demonstrated that
she has a good working vocabulary related to human
feelings. As a group we were working on an exercise to
improve vocabulary in the area of naming feelings. We
were also rating the descriptive words as to intensity.
Heather really was able to take a lead in this respect.
Despite Heather's shyness she was by nature a very
pleasant person. She smiled and spoke appropriately when
spoken to by others in the group. She made no direct
contact, however, with the instructor unless he initiated
the interaction. When asked why she took the instruction
she indicated a general interest and curiousity about
learning communication skills.

Heather scored an average of 6.83 on the empathic
abilities test at the end of the training period. Her
scores ranged from 5 to 8. She scored .48 above the group
average. She has demonstrated potential for benefitting

urther training in interpersonal communication
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Wavne

Wayne presented as a person who was more
enthusiastic and positive than he might like others to
think he is. He professed to liking loud rock music, and
being really uninterested in school. He said, when asked
why he took the training in communication skills, that he

did not want to pass up a chance to miss some classes.
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In contrast to the outward bravado, Wayne was mostly

a very pleasant cooperative person. In the group
interactions he tended to be more brash and tried to show

a disinterested attitude. In small group and one on one

interactions he seemed to show more confidence and trust

in his interaction. In fact, as time passed in training
he showed a genuine desire to please others. He seemed to

handle the role-plays better than many of the others when
they were first tried in the group.

Wayne scored an average of 6.7 on the empathic

abilities test. His scores ranged from 5 to 8, His score
seemed to reflect his natural interest in interpersonal

than the group average. At the end of training Wayne
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indicted that he thought he could rea

training in communication skills.

Jack
Jack presented as an energetic, almost 'hyper', sort
of person. He was quite talkative most of the time during

training and offered opinions, comments and questions
nearly without hesitation. He was not, however, doing
these things out of negativity. He was always on topic,
and seemed to have a good grasp of the material most of

the time.

he researcher about the

rt

He tended to challenge

material presented, and the various exercises that were
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being done. He showed a good sense of humour about his
own behaviour. He often brought humour into the
proceedings with a well-timed comment or gesture,

Jack indicated that he was a reluctant member of the

3

training group. He said part of his motivation was to get

™

out of a few classes. He seemed to be a reluctant student
at the school. He seemed to have a passion for sports and

popular music.

Jack scored 6.67 on the empathy test. He was ,32
above the group average. His scores ranged from 5 to 8.

He seemed to be getting close to the point where he was

approaching the transition to being empathic most of the
time. At the end of training Jack showed gains from being
a part of the group. He commented that he 4id not think

the training would be as interesting or as much fun as it

nd of

1]

was, One guestion he asked the researcher at the
the training was, "Hey, where'd you learn this stuff,

anyway. It's pretty neat.

Natasha presented at the first meeting of the group
as an energetic involved kind of person who was ready to
take on any new learning experience that presented

itself. She was pleasant with a positive way of dealing

D

«Q

with people, She tended to be very straight forward in
her comments to the group, and the researcher. She asked

the researcher at an early stage of the training progran,
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"So what's this stuff good for anyway?" She showed 2

Lp

certain naivete toward the material presented and yet
seemed to handle it with some ability. When asked why she
took the training she indicated that one of the guidance
counsellors in the school had told her that she could

benefit from some training in communication skills. Her

rkiness and liveliness were welcome additions to the

]

o
group, particularly at the start when things were just
getting underway.

n the empathi
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Natasha scored 6.67
She scored .28 above the group average. Her scores ranged

from 5 to 8. This coincides with the kind of interaction

»

she showed with other group members during the training.
She seemed very tuned in to the others in her

interactions with them.

Susan

Upon first mee seemed a quiet, but

+
[}
i3
0]
n
o
0
0
3

friendly young woman. She seemed to enjoy being in the

background more than in the centre of things. However,
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quite comfortable in making responses when spoken
to or questioned. Her attitude toward the trainin

program seemed neutral. She did not express any strong
negativity or positiveness. She seemed to have a

congenial nature which was apparent as training

progressed. When asked why she took part in the training

59



she said she was kind of curious, but became more

a full-time high school student at the time of testing in
enpathic abilities. Her average score on the post-
treatment test was 6.5. This is above the group average
by .15. Her scores ranged from 5 to 3.

Clearly she was approaching a level of empathy that
suggests she has an ability to identify the feelings of

others on a fairly consistent basis. As the training time

was very competent in the role-plays and other training

uriosity about the topics. Susan was a positive addition

)

Mary presented at first as being very aloof. She
seemed rather resistant to getting involved in any
conversation with the researcher or other participants.

She avoided eve contact and tended to look at the floor a

X R~

1

great deal. She seemed almost angry at times although
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been construed as being an irritant to her.

At the time of training, Marvy was a student with
hopes to go on to post-secondary training. She did not
seem to have a clear career path, but tended to favour a
technical or vocational route. She was a full time
student at the time of testing.

As time progressed in training, Mary seemed to let
down her guard and became more involved. She still kept
an aloofness, but it was less intense. She did not seen
as intent on keeping her distance. In fact, at times she

showed a real warmth and interest in those around her.

she replied that she thought it might be interesting. By
the end of the training she said she thought it was
really interesting. She scored 6.42 on the empathy test.

ranged from 5 to 8. She was slightly below the transition
point of bheing able to respond empathically on =2
consistent basis. She clearly shows potential for further
growth in empathic abilities,

Mary was an interesting person to have in the group
in that she showed that outward attitude belies the inner

qualities of empathy and warnth.



Teresa

Teresa presented as a very naive person with very
little knowledge or experience in the area of
interpersonal communication skills. Like others she
tended to interact intuitively, but with very little in
the way of any attempt to be sophisticated or
knowledgeable. She was very pleasant in her interactions
with others and seemed very anxious to learn about the
material. She was very enthusiastic about trying to do
the exercises in the training. Sometimes when there was
spontaneous laughter in the group over some event or
comment, Teresa seemed to take just a little bit longer

the joke. This seemed to be experientially related

+

to ge
rather than intellectually related. However, in her
dealings with others in role-plays and so on she seemed
to respond very well. She was very spontaneous in her
responses to questions from the researcher.

Teresa scored an average of 6.33 on the empathic
abilities test, which puts her below the group average by
.02. Her scores ranged from 5 to 7. When asked why she
took the training she reported she was kind of curious
when it was described by the researcher, and that really,

she "didn't see any reason not to take it".

Bill was very much a contrast to Jack. He seemed

very quiet by nature. He tended to remain silent unless
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directly addressed by the researcher or some other group
member. He was, however, quite pleasant when he did speak
and neither showed any negativity or positiveness about
joining in the program. If anything he perhaps betraved a
touch of skepticism about the usefulness of training in
communication skills. He was very appropriate in his
responses and seemed tuned in to the material being
presented.

When asked why he attended the training he said he
thought the researcher "seemed like a nice guy" so he
thought he would give it a try. In this sense he seemed
to be open to learning something new if he thought that
the person teaching it was going to be pleasant and easy
to get along with.

Bill scored an average of 5.87 on the empathic
responding test. This placed him .68 below the group
average. His scores ranged from 2 to 8. According to the
transitional point between being empathic or not, he is
below by .83, nearly a full step on Guerney's AQ0S.

By the end of training Bill was becoming more
involved in casual group interactions and tended to show
a more congenial nature than he had at the start of
training. At the end of training, Bill indicated that he
felt he had learned something about interpersonal

communication.
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Sharon

Sharon presented as an average high school student
in that she was rather brash and a little 'unfocused' in
her dealings with others. However, there seemed to bhe a
certain edge or detachment that she showed. Her comments
and questioning during training seemed to border on the
aggressive. She tended to challenge the researcher rather
than question, and made ad hoc comments. She seemed to be
resistant to the idea that empathy had any real meaning
in one's ability to be helpful with others. When asked
why she took the training she said it was because she
wanted to work in the field of psychology, or some
related helping profession. She contributed to the group
proceedings but not usually in a helping way, which seems
to stand in opposition to her desire to be a helping
person.

Sharon scored 4.0 on the empathic abilities test.
This is 2.3 below the group average. It would appear that
she was having difficulty with the material from the
beginning of training. If time had allowed, some
individualized attention might have been useful for her.
Her range of scores was 3 to 5. However, after the
testing she reported to have really enjoyed the
experience and looked forward to pursuing her career

goals.
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Experimental-Control Group Comparisons
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Table 1
Raw Scores of Individuals on Empathic Abilities Test fronm
Highest to Lowest
Experimental Group (n=11) Control Group (n=11)
7.1 65.92
6.9 5.83
6.83 5.33
5.75 5.17
6.67 5.08
6.67 5.08
6.5 5.0
6.42 4.83
6,33 4.75
5.67 4.17
4.0 4.0
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there

Table 1 shows that in the experimental group

were 9 participants who scored 6 or better. This means
students were approaching or beyond the

transition t of 6.5, In fact, 7
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or beyond the 6.5 transition point.
participants in the control group,
level. They showed performance
paraphrasing category on Guerney!'
In the eyperimental

high-level response

7 or hetter on the AQ0S). Two others were close to
achieving a high-level response. The closest was 6.92
The rest of the control group were well below the high-

response category. The lowest

experimental group was equal

control group. Clearly, the range of scores for the

to 4.0) was somewhat larger than

H

experimental group (7.1

that of the control group (6.92 %o 4 but not to a

significant degree,.
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most clearly demonstrated

highest scores to the second lowest scores. Although the

highest and lowest scores in each group are close and

identical, respectively, the

differential of at least 1.0

rest of the scores show a

in each case.

The data derived from the individual scores of the

trainees and the control group are presented in Tahle 2,
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Table 2

Total Raw Scores, Means, and Standard Deviations for
Experimental and Control Groups Comnarison

Groups n Total Means SD t
Raw Scores
Experimental 11 69 .84 6,35 . 864 . 1*
Control 11 56.16 5.12 .786 e
¥p<.01

An examination of the means for the two groups shows
that there is a 1.23 difference in the average
performance of each group. On the Guerney A0S, this is
equivalent to more than one complete categorical

difference. The . imental group has a somewhat greater

13
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spread than the control group in it's relation to the

A one-tailed t-test procedure was adopted to
determine the significance of the data. The t value was

determined to be 3.51. At 10 df, this shows a P value on

rt

the t distribution of critical values table smaller than

the thesis that
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.01. The data gives strong support t

s on the empathic abilities
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[s]

brief training improves scor

3

test, This experimental group clearly demonstrates a
positive difference in it's performance immediately

following the training program.



Correlation Comparisons by Age, Grade and Gender

Correlations of performance scores with age, grade,
and gender were computed. Evidence revealed that none of

the relationships were significant. It was found that

scores did not vary with age, grade level, or gender.
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CHAPTER V

Summary, Conclusions, and Recommendations

This final chapter of the study contains a summary
of the research questions, methodology, results, and
limitations of the study. The conclusions that seem
warranted about this are discussed. Finally, sonme
implications for empathic abilities, training, and

further research are suggested.

Summary

The purpose of this study was to investigate and
analyze the impact of brief training on empathic
abilities of high school students. The research questions
considered important to this study were: Can high school
students benefit from brief training in empathy skills?
Secondly, more specifically, will a group of students
which receives instruction in empathic abilities perform
at a significantly different level than a group which
does not receive instruction? A review of the literature
presented evidence and cited studies that strongly
suggested people who receive instruction in empathic
abilities demonstrate improved ability to respond
empathically. However, the literature also suggested that
trainees did not make gains significantly enough to

perform consistently at an accurately empathic level.



The subjects for this study were a randomly selected
group of 22 high scheol students. They were selected on
the basis of being 15 - 20 years of age, and attending as

0, 11 or 12.

4

full-time students in grade
A basic experimental group/control group post-test
research design was employed to assess the performance
factors for empathic abilities after training. Data were
collected after the experimental group received the
training program described in Chapter 3, Each participant
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identify the feelings inherent iﬁ the statements shown to
them. Demographic data collected included: age, grade,
and gender of each participant in the experimental group
and the control group.

The empathic responses data were measured using

Guerney's {(1977) A0S. Two raters, the researcher, and one

ot

other person trained in empathic abilities and the A0S,

scored the individual student responses. Each rater gave
a score to each student response. Inter-rater reliability

while scoring the actual test results for the two groupns

was approximately 80%. The scores which differed were

[N

equalized by averaging the twe responses. During training
the inter-rater reliability was at a level of r = .82

consistently over 5 practice test ‘situations.
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The treatment applied to the experimental group was
a brief training component of approximately 8 hours in
length which was split into 3 training sessions and a
homework assignment. The skills were taught using a
didactic-experiential learning model. The training was
spread over a two day period.

Descriptions and analyses of the data for each group
were done through a comparison of the raw scores of each
individual in each, and a t-test for the comparison of
the group means. The experimental group performed at a
level between the 6 and 7 categories on the A0S, while
the control group performed at a level slightly above the
5 category.

Comparative analyses were conducted for age, gender,
and grade and empathic performance levels. There was no
evidence to support the notion that there is any
relationship between the performance of either group and
'the respective age, grade, or gender of the participants.

There is at least one limitation in the study that
should be noted. The training was applied to a relatively
small group within a very specific population. Results of
the study could only be compared to other populations of
a similar nature participant in a similarly designed
training program.

Subjects in this study may have been influenced or
changed in ways not measured by this study. There may be

changes in their relationships with family and friends,



career attitudes, and so on. In addition, elements not
controlled in this study may have contributed to the

changes indicated by this study.

The following conclusions seem warranted by the
results of this study.

First, a group of high school students randomly
chosen from a secondary school population can benefit in

their ability to respond empathically from brief training

"
(D

in empathic abilities.

The of this study seem to coincide with the
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other studies. Particularly, they seem to
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results o
support the findings of Jacobs' (1981) study. The

distinctly higher level
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experimental group performed at

the control group,
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on the empathic abilities test tha
just as Jacobs' special training group had done in

comparison to his ordinary training group.
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There are several important disti
to be made in the comparison between this and Jacobs'

study.

differential between the two groups in
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First,

dramatic as that recorded in Jacobs'
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this study o
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study. The difference between the experimental group and
the control group in this study is 1.28. Jacobs indicated
scores that demonstrate a much greater differnce.

Guerney's A0S was utilized in both studies.
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Another important difference which takes on added
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average of the groups in the two experiments,
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much time spent in training in this study than in Jacobs'
study.
A third difference, which is perhaps more

significant than the above two, is related to the level

of education of the participants. In this study the group
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members were high school students. Jacobs' group
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university level. The latter could be expected t
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All distinctions noted above are importan
considerations when making a comparison between this

study and Jacobs' research.
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improvement in performance after training, it is useful
to note that the achieved level of the experimental group
is below that of being consistently empathic (i.e., a 7
or 8 on the AQ0S). This falls in line with the results of
other studies noted earlier.

However, the control group tended to perform at a

igher than would be expected if one based one's
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expectations on the performances of control groups in

The fact that the performance of the control group

was somewhat better than expected can be accounted for,

oo

+

at least in part, by several reasons. First, the group

had to be alerted as the nature of the experiment due to
ethical considerations. This gave them some opportunity
to surmise what might be expected of them. Second, the
members of the experimental group had opportunity to

converse with the control group members about the
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they knew some of the specifics of g. Thir

testing were such
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the instructions given at the time

hat they gave information about how to answer. The

ot
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instructor asked the participants to respond .as
helpfully as possible by identifyving how yvou think this
rerson feels, and then responding as though you were

having a conversation with him or her." Finally, one

person in the control group scored relatively high in his

test. He scored 6.9 which is 1.79 above the group mean.
Also, he was one of 2 respondents in the control group to
have one or more statement scores at the highest level on

the A0S. This tended to bring the mean of the control
group up. Without the highest score, the mean of the
control group would be 4.9.

The first conclusion of this study is that brief

training in empathic skills can produce an improvement in



empathic responding in a group of high school students.

However, whether or not this new level of empathy would

persist over time is unknown. To maintain a skill one
nresumably needs to practice it. There is no way of
knowing at this point if the trainees will or will not

try to continue to use the improved skill. Also, the

with an
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responses provided after trai
allowance of time to formulate the response which goes
well beyond the time available under conditions of normal
discourse. The responses, therefore, can be said to only
approximate actual verbal exchanges between two people.

The second conclusion of this study is that the high

tudents in the experimental group are willing to

f—
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schoo
try to improve their communication skills when presented
with an opportunity to do so. The members of the
experimental group all stayed with the training until it
was completed. They reported, for the most part, that

o

they were curious or, at least, mildly interested in the

j=t
n

training in communication skills. They also showed strong
indications that they found the experience to be
interesting, informative, and enjoyable.

A third conclusion that can be made is that the high
school students in this study showed a willingness to
apply their communication skills in their social
relationships in the interest of learning and‘improving
skills. When the students in the experimental group were

asked to share in demonstrations with the instructor and
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each other, or in role-plays, they responded favourably.
They sometimes opted to use real situations from their
own lives rather than contrived or 'pretend' scenarios.
When asked to practice being empathic in their
experiencing with others, they were willing to do so.
Some reported that they found it strange to try to relate
empathically in the sense of it's meaning in our training
group, because they really felt more comfortable in the
'old' modes of being sympathetic or offering suggestions.
other conclusion that can be drawn from this study
is that the experimental group participants gained more

comfort and confidence in their effo
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do role-plays met with limited success, partly due to an

r3

inexperience with them, but mostly dune to a lack of
confidence and comfort with talking about each other's
feelings. Once they gained some degree of comfort with
being empathic with one another they were able to perform

They seemed to acqguire a

2]
o

at a much more effective lewvw
way of dealing with others that only marginally existed
in their repertoire of modes of responding at the
beginning of training. They also asked guestions and
offered comments with more regularity and assertiveness
than they did at the beginning of training.

Another conclusion is that it is possible to take a
group of high school students and provide useful

instruction in communication skills without the presence
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of high-technology equipment or special surroundings. The
equipment used by this researcher ranged from a VCR and

rhead projector. All of the instruction
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monitor to an ov
took place in either a small classroom or a much larger

lecture theat Other space was simply not available due
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to school needs and commitments. There never was a sense

rom the students, that
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there was something lacking because of the surrcundings

or equipment.
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proceedings. The researcher attempted at all ti
instruction to apply empathic understanding, acceptance,
and genuineness. The students seemed fto respond in kind.
They seemed more curious about the way the researcher
behaved toward them than they were about the condition of
the equipment or the room they were in. The conclusion is

conditions are very desirable in

that t
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iergy, and
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encouraging students to devote their time, e

attention to learning the dimensions of empathy with
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their pee

Another conclusion is that the attempt to teach

[¢]

+

empathic communication skills to a group of high school
students confirmed strongly in the mind of the researcher
that such instruction is not only desirable, but
necessary. Perhaps high school age is not early enough to

being such instructions, given the apparent lack of
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0l group and the gains made by
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empathy shown by the cont

instructing this
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experimental group. Also, throug
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e students had a wish for
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up, it was made clear that t
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improved communication skills. Their motivation seemed to
come from a genuine interest in learning something and
being treated with regard and openness.

The ninth and final conclusion drawn in this study

is that appearances can be deceiving when it comes to

ning and applyving empathic communication skills. One
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disinterested at first performed relative
empathic abilities test. The case reports demonstrate
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that outward appearances a
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determining a student's ability to acguire and apply good

communication skills. In other words, one must be careful

‘to test the empathic abilities before deciding the level

to which a student may or may not be empathic. Empathy

can be hidden behind a veneer of anger, insecurity,

ot
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frustration, and other feelings. One must be careful
to make judgements about the willingness or ability of

people to be better interpersonal communicators.
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Recommendations

The implications of this study lie in three areas:
1) personal growth and development, 2) interpersonal

relationships, and 3) further research.

'his study has provided results that support the

-t

erested, willing,

in

th
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ot

high school studen a

e
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belie

et

and able to dramatically improve their interpersonal
communication abilities within their own social
environment. This indicates the possibility that the

general adolescent population is interested, willing, and

able to do the same. It also promotes the possibility
that adolescents are capable of and willing to help their
peers acquire improved interpersonal skills. Students

appear willing to make the necessary commitment needed to

improve their empathic abilities when a didactic-

1]

(periential group learning model is employed. Most

ubjects in this study perceived the experience to be

[¥2]
Gt

beneficial and positive.

The high school environment, like society in
general, has encountered an increased pressure from
various sources, including the market-place, to provide
and acquire more technical skills and more technical
equipment. Hence, the pre-~occupation with computers, and
like machinery. More time is spent studying and working
in environments where interpersonal human contact and
interaction are diminishing. This seems to exist to the

detriment of the learning and practicing of inter-



personal communication skills. These seem to play a
secondary role in the school environment. The feeling
implied by this is that, since good interpersonal skills
are not necessarily marketable in the same way as are
technical knowledge and skills, there is less value in
learning them. This condition underplays the need and
value of good interpersonal communication skills in the
school environment, and society in general. We seem to
have less vision about caring, sensitivity, and
meaningful relationships than would be possible if

interpersonal empathic understanding were as highly

o
=p
[
i
[
2

[N
»-

valued as eing able to operate a computer, or
machines. Small groups of high school students being
educated in interpersonal empathic skills may provide an
avenue of rediscovery of the gualities of caring and
sensitivity.

It is possible to conceive that similar training in
empathy could be effective with other groups of students
at other high schools. Specific focusing on empathic

understanding could be incorporated effectively within

the hroader context of communication skills training,

[N

life skills training, and family life training.

It is suggested that further research focus on:

o]

1. Assessing trainee performance with the training
period stretched over a longer time period. Perhaps more
hours over weeks or months. Allowing for being educated

as opposed to being trained in empathy.
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2. Empathic students teaching other students to be
empathic.

3. Hi

g¢h school students teaching elementary or junior

high students.

4. Assessing the impact of training by studying
recipients of help from trainees as to their perceptions
of the helpfulness of the trainers.

5. A follow-up study to assess the effects of training

in empathic abilities on the lives of trainees after a
period of time such as six months or one year
(e.g.,career paths, friendships, family relationships,

=1

e

ot

c.).

6. This study could be replicated with other groups of
high school students from other high schools and a
comparison made with the results reported in this study.
7. This instruction and evaluation procedure could be
applied to a larger group of trainees, and then compared
to those of this study.

8. Other variables could be used as the basis for

3]
09
[¢]

studying improvements in empathic abilities (e.g.,
gender, and grade).

9. The same training could be done with other
populations, such as university students, psychotherapy
clients, professionals, etc.

10. Because the raising of the level of empathy is
rather easily done, if conditions are provided, it is

suggested that all school counsellors might teach groups



of students on a more regular basis. Could the general
level of empathic relating be raised right across

society?
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Appendix A

Guerney's Acceptance of Others Scale

1. Strongly argumentative. Accusative. Openly rejecting the

other person or that person’'s rights to have the feeling he has
expressed. Abusive. Demanding. Angry.

2 Contrary

statements.
disgust, disbelief, and so on.

Open disagreements with content expressed by the other.
Statements suggestive of boredom, incredulity, rejection,

3. Directing. Moderately critical in tome, but not abusive.
Taking the lead. Giving suggestions. Although statements are not
presented as being in direct opposition, the stztement has ihe
effect of interjecting thoughts that a-e in opposition to those ex-
pressed by the other. Questioning in order to deflend one's own
point of wview.

4. Nonaccusative social conversation. Responding with one's own
ideas after the fashion of typical socizl discourse. (A half minute
of total verbal silence is scorecd here. Under certzin circumstances,
"Yes" or "uhm uhm” and responses ¢ this nature also scoTecd heTe -

see guidelines)

5. The a2ttemp:t to "stay with" the other is clear, but the Tesponse
goes astray in some way. The followil examples of ways in which
the Tesponses may stray away from one that focuses fully on the other'
own thoughts and mementus: (A) guestioning in an attemp:I 10 ge&é 2an
elabnration of the other's thoughts; (B) giving a2 suggestion about
the other's intent that has not been implied by the other; oI (C)

a response that has the effect of infusing ideas different Irom the
other's.

6. A paraphrasing of content that is in accord with the mein thrust
Acceptant, accurate, but not stating any

of the other's meaning.
feelings of the other.

+h full a=tenzion to mood, but not convey-
or not —esponding fully to the

7. Recognizing feelings wi
in accord with main thrust

ing sensitiwvity to level of intensizy,

significant feelings. Also content, if any,

of the other's meaning.

g. Verbally reflects (s:tates) the deepest feelings expressed bY the

other. Also, content, if any, accurately reflects the main thrust o
g

T
therother's meanin A highly empathic response.
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Appendix B

Empathic Abilities Test

"I had an argument with my parents last night. I don't even feel like

going home today."

evenings my husband doesn't

-

"A1l I ever do 1s stay at home.
even want to go out."

In the

“I was really proud of my mark. But my father didn't seem to feel I should ’

be."

are, but...I don't know."

=y

I should really call to see how things

“She thinks she’'s so good. I hate her.”

"We had a great time. I can't wait till the next time we go."

"I wanted to ride my bike last weekend but it was broken, and I didn't
have the money to get it fixed. Oh well, mavbe next week."

"Why do I always have to clean up z-ound here? It's always me."

»He never shows any intecest in me. Sometimes he makes me so upset.”

*I really want to win, but what if I den't, Everybody is going to be

down on me."

"Boy, it was exciting to be on stage. It was scary in a way. I was

just shaking."”

"There's only one more week of school lefz, but I've got to write those

stupid exams yet."
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Appendis C

Information Letter for Parents of Control Group Participants

Dear Parent/Guardian:

This letter is sent to inform you that vour son/daughter
has been asked to participate in a research study in interpersonal communic-

ation skills. I am a graduate student in Educational Psyvchology, and this
research is in aid of completing the requirements for the Masters of Education
degree at the University of Manitoba. This research has the support of the

School Division and the school staff.

There are two groups in the study. One is the "experimental" group, who

will receive a brief instruction program in interpersonal communication
skills, and the other is the "control" group, who will only participate in

a 30 - 13 minute testing phase, where they will be asked to identify feelings
expressed in a series of written hyvpothetical statements.
has been asked to participate in the "control" group portion.

Confidentiality will be maintained at all times during and after testing.
Participants will not be asked at any time to disclose private, personal
or family information. No deceptions will be used in this study, nor will
there be any instructions, stimuli or procedures that will knowingly cause
participants any undue emotional or physical discomfort or distress,
embarrassment or anxiety, or any other negative state. Participants may
withdraw at anyv time without penalty. Anonymity of all participants will
be maintained in all instances of reporting and data analysis.

If yvou have any concerns about your son's/daughter's participation in this
research, please call me as soon as possible at §31-0822.

Your assistance in this matter is greatly appreciated.

Yours truly,

Glen McCabe



Appendix D

Letter of Permission for Parents of Experimental Group Participants

Dear Parent/Guardian:

This is sent to request permission for your son/daughter
to participate in a research experiment for the purpose of completing my Masters
of Education degree at the University of Manitoba.

The purpose of this study is to determine the impact of a brief training
program in interpersonal skills on the communication abilities of high school
students. More specifically, the focus of the training will be empathic listening
and responding. Participants will take part in a series of instructional sessiouns.
The teaching will be group oriented and based on a didactic/experiential approach.
Students will participate in small group discussion, role-plays, relaxation
exercise, question and answer sessions, and audio-taped "homework" assignment,
feedback sessions and demonstration exercises. They will alsc be asked tec provide
written responses to 2 sets of hypothetical statements. One set of responses will
be collected prior to training and one set after. The process will take about 10

hours, divided into 4 equal sessions.
Confidentiality will be maintained at
Participants will not be asked at any time

information. No deceptions will be used in
structions, stimuli or procedures that will knowingly cause participants any un-—

due emotional or physical discomfort or distress. embarrassment or anxiety or any
other negative state. Participants may withdraw from the training at any time
without penalty. The role-plays, demonstrations, etc. will be based on hypothetical
conditions determined by the participants and/or instructor.
If vou wish, you may obtain information about the results of this study after
the findings and conclusions are written by contacting the researcher, Glen McCabe.
You may get additional information at this time by contacting the researcher

all times during and after training.
to disclese private, personal or family
this study, nor will there be any in-

The intended research study will potentially provide valuable information
about training in peer support programs, life skills, and inter-personal abilities
in high school environments. If you are in agreement with having
participate in the above described program, please sign below in the space provided
and have your daughter/son return this letter to the school office as soon as

possible.

Signature of Consent:

Thank vou for your assistance in this matter.

Yours truly,
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APPENDIX F

Letter for the School Division

(Name of Superintendent)
Superintendent
(Address of School Division)

Dear (Name of Superintendent),

This letter is sent to formally request approval from
the (name of School Division) to conduct a research
experiment involving the use of high school students as
participants. My name is Glen McCabe and I will be
conducting the research as part of my Master’s thesis in
Educational Psychology at the University of Manitoba.

The purpose of the study is to evaluate the impact of
brief instruction on the empathic abilities of high school
students. For the purposes of this study a high school
student is defined as a person between the ages of 15 - 20
(inclusive), and attending classes on a full-time basis in
grade 10, 11, or 12, or any combination of classes thereof.

The study will require from 24 - 30 students, half of
whom will be designated the experimental group, while the
other half will be designated as the control group. Both
groups will participate in a post-treatment test. On this
occasion the participants will be asked to provide written
responses to a series of separate statements.

The experimental group will receive a brief training
program in empathy, its nature, and how it is used as a
basic communication skill. The training period will be
divided into three sessions. The control group will not
receive the training prior to the post-treatment test, but
will be offered an opportunity to receive the training
program at a later date. The total time involved for the
experimental group will be approximately 8 hours, and 1 1/2
hours for the control group. The selection of participants
will be done randomly so as to approximate as closely as
possible a general high school population. The instruction

will include the use of small group interactions, audio tape

playbacks, brief role-plays, question and answer sessions,
and so on. The emphasis of instruction will be on the
practical application of empathic skills.

The data collected will include written empathic
responses and the student’s name, age, grade and gender.
The empathic responses will be ‘graded’ using Guerney’s
(1977) Acceptance of Others Scale (A0OS) . This is a scale
developed for measuring the helpfulness of responses. The
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data will be statistically analyzed to determine significant
differences in the performance levels of the two groups.

The results of the analysis will be made available to the
school division, the school where the research experiment
was conducted and the students involved.

At no time during the study will the students be asked
to participate in any activity that would by its nature
cause embarrassment, distress, anxiety or any other
‘negative’ state. If a student feels that participation in
a given activity may cause physical or emotional discomfort
they may decline from involvement at any time, without
prejudice. The experiment will be conducted n such a way as
to coincide with the guidelines and the approval of the
Faculty of Education Ethics Review Committee.
Confidentiality will be maintained at all times.

It is my belief that the (name of School Division) can
benefit from supporting this research. First, those who
participate as trainees will have improved communication
skills, and awareness of the needs of others. Previous
research indicates that people from other population groups
have benefited from brief instruction in communication
skills. Improved communication skills can translate into
improved interpersonal relationships. Second, some of those
in receipt of the training may be very desirable candidates
for participation in a peer support program, whether one
exists at that high school or one is contemplated there in
the future. Empathic ability is considered to be a central
component of good communication, and ultimately, a caring
relationship. A person versed in the nature, uses, and
application of empathic abilities is on the way to having a
clearer perception of the basic ingredients of a positive
relationship. Another possible benefit would be the
recognition accrued from an association with a research
experiment which may play a role in enhancing interest in
the potential of improving people’s lives through the
teachlng of important life skills. This experiment may play
a role in future decisions regarding the role of school
counselling, family life training, and the potential for
making communication skills training a part of a mainstream
curriculum.

The chairperson of my advisory committee is Dr. Henjum.
If you have any questions or concerns that you would like to
ask him, he can be reached at the University of Manitoba by
phoning 474-9018. If you have any questions, comments or
concerns that you would like to direct to me, I can be
contacted at home or work.

I look forward to hearing from you in the near future.

Yours truly,
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Appendix G

Carxhuff's Empathy Scale

Level 1. The verbal and behavioral expressions of the first person either
do not attend to or detract significantly from the:verbal and benavioral
expressions of the second. person(s) in that they communicate signifi-
cantly less of the second persan's feelings than the second person has
communicated himself . ... The first person may be bored or uninter-
ested or simply operating from a preconceived frame of reference which
totally excludes that of the other person(s)

Level 2. While the first person responds to the-expressed:-feslings ofthe
second person(s), he does so in. such a way that subtracts noticeaole
arfect froor the communications of the second person. The first person
may communicate some awareness of oovious surface feelings of the
second person but his communications drain off a level of the affect and
distort the level of meaning. The first person may communicate his own
ideas of what may be going on but these are not congruent with the

expressions of the second person

Levei 3. The expressions of the first person (therapist) in response to
the expressed feelings of the second person(s} (client) are essentially

interchangeable with those of the second person in that they express
essentially the same affect and meaning

Level 4. The responses of the first person add noticeanly to the expres-
sions of the second person(s) in such a way as to express feelings a level
deeper than the second person was able to express himseif

Level 5. The first person’s responses add significantly to the feeling and
meaning of the expressions of the second person(s] in such a way as to
(1} accurately express feelings below what the person himself was able
to express or (2) in the event of ongoing deep self-exploration on the
second person’s part, to be fullv with him in his deepest moments
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