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ABSTRACT

Statement of the Problem

This follow-up study surveyed graduates of the

Business Teacher Education Program, Red River Community

College, I973-L977 " The problem of the study was to

assess the validity of the Program offered ancl to seek

the val-ued suggesti-ons of those who had compl-eted the

Business Teacher Education Program.

Procedures

One hundred forty-seven questionnaj-res were distributed

and L37 graduates responded" Two follow-up letters were

sent to those who were slow in replying" Some telephone

contacts were also made to encourage response. SeIf-

addressed, stamped envelopes r,,üere sent out with the ques-

ti-onnaires and a covering letter was attached to the

initial distribution"

The data received were processed, using the Statistical-

Package for the Social Sciences with the University of

Manítoba computer. The resul-ts were tabulated and ana-

lysed by the researcher.

Findings

1" Sixty-nine percent of respondents had begun addi-

tional studies after graduation. Thirty percent had

l_l-r
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completed at l_east one degree by June 30, L979"

2 " One hundred sixteen of the L37 respondents had

taught on a full-time basis and three had taught part-time
for a total of 119 who had taught since graduation,

3" over 90 percent of those who had taught in irlanitoba

high schools had taught one or more levels of typewriting.
Fifty percent had taught one or more ]evers or accounting"

4 " The methods courses and the audio-visual course

were of great value to over 40 percent of the graduates,

with the exception of marketing methods. All professional
and methodorogy courses \^rere of sorne or of great value

to almost 50 percent of graduates.

5. The most obvious deficiency in the program was

the preparation to handl-e interpersonar rerationships
and classroom management and discipline.

6 " one-third of the respondents felt that typewriting
was one of the subjects they v/ere best prepared to teach.
Twenty percent specified accounting as one of the two in
which their preparation was best.

7 - sixty-eight percent of the respond,ents fert that
their preparation was best because the subject matter of
the content courses was well taught in the Business

Teacher Education program and the content was al_so crosely
related to that which had to be taught in the schoors.

Fifty-five percent said it was the methods courses which

helped them the most and 5a percent said that their moti-
vation was the most important helping factor.
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B. Respondents fett least prepared to teach econornics,

data processing, and law. Forty-one percent said that an

inadequate methods course \,^/as the reason for lack of
preparation, as well- as poorly taught content courses and

lack of motivation.

9" Over 90 percent of graduates fel_t that it was

necessary to have had some experience working in business
pri-or to enrolting in the program.

10. The three most important teaching skirrs to those
who taught were "Establ-ish Rapport", pranning rnstruction",
and "Explaining. "

l-1. Preparation was judged as good to very good in the
skills "specifying rnstructionar objectivês,', "planning
rnstruction", and "Explaining" by almost one-half of the
119 respondents who taught. preparation was good to very
good for at least one-third of the 119 in "organi zing
l4aterial" r "sel-ecting Learning Resources", and "selecting
Content " "

L2. Fifty-two percent of respondents who had taught
indicated poor or verlz poor preparation in "controlling
Students " "

l-3 " The most usefur courses in Business Teacher

Bducation, regardless of occupation, were typewriting
and accounting.

14" Respondents recommended the retention of the
personal style and quarity of the instruction in the
Business Teacher Bducation program.
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Recommendations and Conclusions

It can be concl-uded that the majority of the respondents

were satisfied with the Business Teacher Education Program,

Red River Community ColIege" More study and skill develop-

ment is required, however, in the area of classroom managie-

menL and discipline" The Business Teacher Education staff

should also explore ways in which to improve this area of

teacher preparation. AIso recommended is a study of ways in

which the teaching of interpersonal skills can be enhanced.

In order to improve upon the ability to teach non-skills

subjects such as economics and law, students should be

encouraged to elect to study more of these courses in which

they have self-confessed deficiencies. Methods courses j-n

these subjects should also be brought up to date"
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CHAPTER I

BACKGROUND OF THE STUDY

The Business Teacher Education program at Red

Ri-ver Community College has been in a state of change

since it was established in 1965" The researcher's

first contact with the program lras through instructing

night school courses in 1966. f'rom JuIy I Lg66 until

the present time, the writer has instructed full time

in the program except for the l-976-L977 school year.

The writer's commitment to student teachers and involve-

ment in the evolution and formulation of the curricul-um

provided the Ínterest and showed the need to assess the

suÍtabilÌty of the program as it stood immediately

before ìt was changed to a three-year certification
program.

Many of the comments and suggestÍons which are noted

in thís study have been implemented Ín the four ]¡ear joint

program offered with the University of Ì.{anitoba.

Purpose of the Study

The primary purpose of this study is, through

gathering data from Ig73-Ig7i grad.uates, to analyse

and evaluate the Business Teacher Education program
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at Red River community college. rt is al-so to examine

the pre-entry condition of respondents as well as their
occupati-ons and attitudes at the time of the study.

The Two-Year program is much the same as the first and

third years of the present four-year integrated degree

program offered jointly by the university of Manitoba and

Red River community co11ege" consequently the analysis
and evaluation of the Two-year program wil_l indicate what

further changes should be made to the Red River community

College segment of the four-year integrated program.

Need for the Study

The Business Teacher Education program at Red River
community college has functj-oned since 1965. ft was estab-
lished in that year to meet the growing demand for high
school- business teachers and, to a lesser extent, for commun-

ity college instruct,ors. The increased high school teacher
demand was a resurt of the liberatization and expansion of
the Manitoba high school curriculum. The establishment of
community colleges meant that more instructors were required.

The Business Teacher Education program \,¿as set up

in conjunction with the vocat,ionar-rndustrial Teacher

Education Program which arso accepted students for the

first time in 1965" prior to 1965, vocati-onar-rnd.ustriar,

fndustrial Arts, and Business Education teachers received

teacher training at American universities or enrolred
in the summer schools arranged by the Department of
Education in cooperation with Bradrey university, peoria,
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Ill-inois. Also, many industrial and business teachers

v¡ent to academic teacher education institutions in order

to study"

Initially, two types of students r¡¡ere admitted

to Business Teacher Education, Red River Community

College" The first group were those who had graduated

from high school without business education courses and

usually without business experience" This type of student

entered the two-yearr ro option program" The second

group of candidates had experience in business and a

minimum of a one-year business course, usually from a

private business college. Proficiency in typewriting

and shorthand was tested before admission to the One-year

Program was aIlowed.. The entrance tests were prescribed

by the Department of Education and adminÍstered by Red

River Community College, Teacher Education" UntiL 1967,

the mÌnimum quali.fication for entrance \.vas Grade XI plus

three Grade XII courses, all in the UnÌversÍty Entrance

program

Graduates of both the One-Year and the Two-Year

Course v/ere granted the Special CertÍficate Ín Business

Education" Graduates of the One-Year Course \^zere awarded a

class 3 on the provinciar sarary scale, whire Two-year grad-

uates were placed in Class 2. Higher placement on the salary

scale was allowed One-Year graduates in order to attract

experienced business people into teaching" The extra

salary cl-assification was granted as a reward for val-id
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experience working in busíness. This extra pay class

for One-Year grad.uates $¡as discontinued in Lg73 when

the supply of business teachers fell_ more in line with

demand. However, no salary crassifications were lowered

as a result of this.

By 1967, all applicants were required to have a

minimum Grade XTI standing in an academic program, By

L969, the Red Ríver community coltege calendar called for

an academic, general course, or business education stand-

ing at the Grade XII level.

As entrance reguirements changed, and the business

teacher supply improved, the separate, One-year Course

was phased out" By 1977, the one-Year course was described

as a program designed on an individual basis for candidates

who had the required advance credits" At the present time,

each applicant's previous education is assessed, course

for course, in relation to the requirements and courses

offered in the four-year degree program. Advance standing

or credit is awarded only on the strength of courses

completed satisfactorily at other colleges or unÍversities.

Students are invited to chatlenge any course for which

they feel they have the requisite skill and knowledge"

Red River Community College is not a deg'ree grantj-ng

institution. rnitially, transfer credit towards a degree

was not al-loweC by the University of Manitoba. However,

credit was granted by several American universities and
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by the University of Alberta for at least part of the

two years of study. rn 1968, the university of Manitoba

began to arlow credit to individual students. At first,
eight unassigned credits were given to both one and Two-

Year graduates" These credits !üere accepted as part of
the requirements for the Bachelor of pedagogy degree.

rn effect, Business Teacher Education graduates were

given credit for eight-tenths of the two years of study

at the college. successful compretion of 12 addÍtional
full- courses at the university of Manitoba met the requíre-
ments for the Bachelor of pedagogy degree.

In 1972, a new, four-year Bachelor of Education

degree was instituted at the university of Manitoba.

candidates for this degree \^rere alrowed the full ten
course credits (60 credit hours) for the two years at
Red River Community College" The L975/77 Red River
community college calendar contained the foll-owing note:

Graduates of the Two-year program are eligibte for
two years of credit in the four-year Bachelor of
Education program at the Faculty of Education,
University of pianitoba.

Graduates of the One-year program are assessed on
an individual- basis.

A fuIl and formal- integration of the Business Teacher

Education Program, Red River community college with the
Faculty of Education, university of Manitoba, came i-nto

effect september 9, L977. The l4inister of Education

had proclaimed that three years of teacher education

beyond Grade XIf was the mÍnimum requirement for any

teacher Ín a Manitoba pubtic school. This event, long



6

anticipated and planned for, meant the implementation

of a three-year certification program for business

education teachers. The first and third years were

to be at Red River community college with the second

year at the University of Manitoba. The final year

in the program is at the universi-ty of Manitoba. Four

years of teacher education became mandatory in the

spring of 19Bl

The Business Teacher Education program has evolved
from a one-patternr rro option, two-year course to a

four-year deg'ree /Leacher certification program. The

requirements incrude the option to study a second teachabre

subject in a non-business area as a minor specialization.

rf an academic minor is not chosen, the student-teacher
may pursue furt.her study of one of the business or
economics subjects.

curricurum offerings have frequently been revised.,

deleted, and increased in at,tempts to meet the needs

and interests of students who wirl teach in high school

and community college programs. This has been accomplished

through formal- and informal consultation with students,
graduates, school administrators, the University of
Manitoba, The Manitoba Teachers' society, and the Depart-
ment of Education. The Faculty of Educat.ion, university

of Ì4anitoba and Teacher Education, Red River community

college worked in close cooperation to establish the
guidelines and requj_rements for the four-year joint

program.
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In November, L977, a formal advisory committee

\das established for the joint Red Ríver community coltege-
University of Manitoba Teacher Education programs. The

group is composed of representatives from industry,
organized labour, st,udents, The Manitoba Teachers'

Socíety, the Manitoba Association of School Trustees,

the Manitoba AssociaLion of school superintendents, the

Department of Education, Red River Community Co11€9ê,

and the University of Manitoba. Changes in the joint
program are nolf made i-n consultation with this body.

The advisory committee now provides a proced.ure

to monitor the joint Business Teacher Education program.

Professionar advice and. guidance was sought prior to the

establishment of the advisory committee. However, changes,

d.eletions, and additions were also made in response to
informar student reaction, availability of instructors
and space, and reaction to com¡nents from the business and

educational- community"

Statement of the Problem

The problem of this study is to assess the valid.ity

of the program offered and to seek the valued suggestions

of those who have experienced the Business Teacher Education

Program and have subsequentty tested their teaching skilrs
and knowledge.

More specifically, this study was designed to ans\.^/er

the foll-owing questions:
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1" What areas in business teacher preparation

need to be strengthened to more adequatery meet the needs

of Manitoba business education teachers?

2 - what educational background and business exper-
ience did respondents have prior to enrolling in the
program?

3. What subjects are taught, by graduates?

4" what is the frequency with which each business

subject is taught?

5. What recommendations do graduates make which

they indicate will improve the program?

Assumptions

The following assumptions were made regarding the
respondents:

1. All respondents recal_l the content of the
program and the courses which they are ca1led upon

to comment and rate

2. Respond.ent wilr comment upon only those courses

in which they were enrolled

3. Respondents' replies are their honest opinions

4. Respondents reply freely, without anxiety regard-
ing possible reflection on theír competence as professional

teachers

Nul1 Hypotheses

Part of the study was to determine whether significant

differences existed in the assessment of various courses
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and the assessment of the degree of prepared.ness in the

various teaching skill-s" Also tested for statistical
significance were differences in assessments by one-year

and by Two-Year respondents. of the amount of work experience

necessary prior to entering the teacher education program

and of their assessments of the importance of teaching
skills "

The following nul1 hypotheses were tested:

1" There is no difference in the assessment of each

of the methods courses by the respondents who had taken the
foll-owing methods courses: Basic Business and Accounting,

Marketing, Shorthand, and Typewriting

2- There is no difference in the assessment of each

of the professional courses by respondents who had. taken the
folrowing professional courses: Audio-visual Education,

Educational- Psychology, Educational Testing and Evaluation,
organizing cooperative work Experi-ence, principles of

Business Education, and Student Teaching.

3. There is no difference between One-year and Two-

Year respondents in their assessment of the amount of
experience necessary prior to enrolling in the Business

Teacher Education Program, Red River community corlege.
4" There is no difference between One-year and Two-

Year respondents in their assessment of the teaching skirls
whÍch are the five most important to their success as

ieachers

5. There is no difference between One-year and Two-
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Year respondents in their assessment of the teaching skitl_s

which are the five least important to their success as

teachers.

6. There is no difference in the assessment of

degree of preparedness indícated by respondents in the

interpersonal teaching skills lísted as follows: Establish

Rapport, Encourage Participation, Accommodate Individual

Differences, and Control Students"

7 " There is no dífference in the assessment of

degree of preparedness indicated by respondents in the

methodol-ogies listed below: Explaining, Questioning,

Generating Discussion, Diagnosíng Learner Needs, and

Assessing Student Performance.

B" There is no difference in the assessment of
degree of preparedness indj-cated by respondents in the

planning and d.evelopment skills listed below: Specifying

Instructional Behaviors, Selecting Content, Organizing

Material-, Planningi Instruction, and Selecting LearnÍng

Resources.

The chi square statistic with appropriate degrees of

freedom was utilized to test the nul-l hypotheses at the

" 05 l-evel- of conf idence.

Delimitations

Following are

1. Graduates

were surveyed.

the delimitatÍons

during the years,

of this study:

L973-1977, only,
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2 " only written responses to the questionnaire were

analysed.

3. There was no analysis of the success of respon-

dents in their careers after graduation.

4. RespondenLs were not asked to comment upon the
teaching staff in the program.

5 " only the opinions and comments of grad.uates were

sought. Those who had dropped out of the program were not
surveyed.

Limitations
Following are the limitatj_ons of this study:
1. Not all addresses could be located.

2. Not all graduates responded to the questionnaire.
3" Since graduates of the years 1973-L977 were

selected to be surveyed in this study, results are to be

generalized to those participants only.

Definítion of Terms

Followj-ng are several t.erms which shall be used

throughout this study:

Content, subjects"--university or college courses

which upgrade student-teacher knowledge of subjects to
be taught.

rnstruct,ors.--teaching staff at Red River community

College.

Met.hodologv courses.--courses which have the aim of
teaching students how to teach various subjects.
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Non-ski1l subjects. --general business, business

principles, exploration of business, law, economics,

accounting, data processing, and business mathematics.

Pre-masterrs program.--the first year of graduate

study in Education for students who already have the

Bachelor of Education degree. In most cases, a pre-master's

prog'ram is necessary to qualify for a master's program"

Professional courses. --non-methodol_ogy courses

which rel-ate generally to teaching such as educational

psychology, educational testing and evaluation, and

principles of business education.

Program" --the Business Teacher Education program,

Red River Comrnunity College.

R.R.C.C. or RRCC.--abbreviation used for Red River

Community College.

Sala_ry schedule scales in Manitoba.--one class is

awarded for every year of education beyond Grade XII.

For example, Class IV is awarded for the four-year

Bachelor of Education degree.

Skill j;ubjects" --typewriting and shorthand"

Students.--students at Red River Community Co1lege.

Student-teachers. --students in the Business Teacher

Education Program.

Teachable.--courses taught in Manitoba high school-s.

11

:1

Teachers " --high school teachers.
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RESUME OF TIIE REI,ATED LITERATURE

Reading has been compÌeted rnainly in the areas of

research methodol-ogy concerning the use and design of

questionnaires and in similar follow-up studies of

teacher education graduates and reports of general

assessments of the adequacy and direction of teacher

education programs.

Development of Questionnaires

Success of teacher education programs can be

studied through various means" In order to irnprove

upon a teacher education program, the most obvious

sources of information, recent g'raduates, are often

overl-ooked. It is they who are

. most affected by the school's curriculum;
they can make valuable suggestions as to how the
curriculum can be strengthened and revised to
prepare better business education teachers. The
follow-up study is one of the rnost effective ways
of obtaining the opinions of prograni graduates.f

l"urry R. Cox, "Cond.ucting FoIlow-Up Studies of
Business Teacher Education Graduates for prog'ram Evaluation,
Business Education iVorld 5l (May-June, L97j)z28-29.

t3
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It is fitting that follow-up studies have been

conducted with some frequency in the area of teacher

education because in teacher education faculties, much

is made of the importance of feedback.

Preservice teachers are taught the value of feedback
in educational psychotogy courses and the concept
is built into their programs, in such activities
as microteaching and student teaching" However,
for a variety of reasons, " , teacher education
programs have used feedback for their ow4 learning
and impiovement only on a limited basis.2
Follow-up studies may be conducted through observations

and interviews or through written questionnaires. some are

made through a combination of al_l_ three, as vr'as Kevin

Ryan's study of first year teachers from several teacher

education institut.=. 3

Personal_ interviews and observations have these

characteristics:

1" biases of interviewers can cue respondents

to answer in a particular way

2" an experienced interviewer can build up rapport

3. an experienced interviewer can probe deeply
1r a,.astions concerning delÍcate issues are sometimes\auvs ev¡rvç! r¡f r¡v uç¿¿ua Lg

difficult depending on the degree to which the interviewer

has the delicate attribute

2-_-Kevrn Ryan, "Some Feedback is Better Than Others:
rmplications of a Study of Fírst year Teachers For the
Forlow-up of Teacher Education Graduates. " rmplications
9f Experience in teachgr egucg.tion progran põTTow-Up 

-Studies for Future Work, Shii as
ril, Ig7-9. (enf C Document

Reproduction Service No. ED 204328), p. 6.
3rbid. , pp. t5-l-6 .
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5 " interviews are very costly

6 " interviews encourage rich, spontaneous responses

rn light of the above advantages and disadvantages of
personal interviews as an approach to follow-up studies,
oppenheim's views are presented regarding the use of a

printed questÍonnaire. He says that a study through
a questionnaire is much cheaper in gathering and analyzing
datar âs well as eliminating interviewer bias" The main

problem \^¿ith the use of printed questionnaires is fail_ure
to get responses. This, of course, spoils the randomness

of the sample" Also, Oppenheim finds that probing is
not possibl-e with a mailed questionnaire. rt must be

very simple in order to be read and understood by arl-

respondents" In many cases, despite the necessary

simplicity, those of low interrigence cannot be quizzed.

There is also the possibility that a questionnaire could
be passed on to someone else for answering.

Barbara Lea al-so states that "only those who are

successfur will respond and that the rearly meaningful
feedback woufd come from those who are having probrems

on the job or in advanced course work",,5 The problem

4o. N. Oppenheim, eqestionnai-re Design and AttitudeMeasurement (New york:
Ï.9661 , pp. 30-3s.

SBarbar. Lea, ',A Follow-Up Study That
Resu1ts r" Journal of Business Education 54

Brings
(March L979):

27 6-277
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may sometimes be overcome by an aggressive check-up

system for unans\.vered questionnaires. Also, contrary

to a cornmon berief, many peopre, particularÌy first year

teachers, may get satisfaction and pleasure from taking
part in a survey" Ryan found that because the first
year of teaching was an often frustrating and lonely
time, new teachers found comfort in taking part in his
survey and he got a 100% response on his questionnaire.6

Despite the disadvantages of questionnaire use and

the serious problems of non response, most follow-up
studies are conducted through the use of written and

maired questionnaires. Berdie and Anderson suggest that
not only is it cheaper but that i.t allows for a wider

sampling" rt avoids the probl-ems of people not at home

when the interviewer cal-ls and it is easy to comprete at
one's own ]eisure. Resurts are easier to tabul-ate and

easier to adapt to the use of the computer. They are

less biased. because of uniform question presentation. T

Ifhen a guestionnaire is chosen as the vehicle for
data-gathering, oppenheim suggests that the response rate
can be ir'.rproved through the use of stamped, self-addressed

envelopes, through sponsorship by government or by some

other official body of the survey, and through the use

6_Ryan,
of a Study

7r. R.

"some Feedback is Better Than others: rmplications
of First Year Teachers," p. 19.

Berdie and F. J. Anderson, euestionnaires:
Use (lfetrichen, New Jersey:ffi

Press, Inc I974), pp. Ll-29.
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Anderson

response 
"
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or money to encourage response. Berdie and

proposed a complete strategy to m,inimize non-

Hillestad suggests that after deciding upon the

required information, responses can be maximized by

developing a good questionnaire and serecting the proper

sample" She stresses the necessity of an appealing

covering l-etter and proposes a dirigent pursuit of non-

responses" The first step in refining the questionnaire
is to vj-sual-ize the respondents, their reactions to the
questions, and the possibirities of misÍnterpretation.
All questionnaires should be pretested at least once on

sma1l samples"

Questions included in the questionnaire should be

grouped and sequenced in good psychorogical and reasonable

order. rt should be obvious that the questions are rel_ated

to the purpose of the study. The questions should also
be grouped by subjects dealing with particular aspects

of the study. This herps respond.ents to focus on ole
perspective of the study and then to shift to another

feature. 9

rt is suggested that the format shoul-d be such that
the questionnaire is easy and interesting to ans\,ver.

Pretesting witl eliminate the vague and ambj_guous

B_.._
l_bl_d "

9Mari.n HilIestad,
Service Bull_etin No. I
1971), p.40.

Research: Process and product,
lon,
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questions " Hill-estad suggests that check-off items be

used as much as possible.l0 However, Allen warns of the

central tendency effect of the middte choíce where

check-off items offer three or five arternatirr"".lr
rt is proposed that four choices shourd be offered to
avoicl the preponderance of middle choices.

Despite the researchers' and statisticians'

of easily answered and classified guestions, Cox

that some open ended or free response items are

He feels that these types of questions

support

insi sts

neces sary "

. provide graduates with the opportunity to
state their perceptions of program strengths and
weaknesses as well- as their recommendatións for
program improvement. 12

Once the questionnaire is designed and tested,
mailing tactics will- affect, to a limited degree, the
response rate. Berdie and Anderson feel_ that such attention-
getters as certified mail or speciaf delivery may simply
annoy respondents who may have to make special post office
trips on account of the delivery procedures. ilandwritten
and handstamped envelopes wilt ericit more responses

than will metered and typewritten envelop.=.13 Robin

suggests that the response rate i.virl increase with the

forbid. , p. 46.
IIG"o.g. R. Al1en, The Graduate Students, Guide to

Thg:gs= and Dissertation

l2co*, "Conducting Follow-Up Studies of BusinessTeacher Education Graduatesr" p. 29"
l_3 _--Berdre and Anderson, euestionnaires, p.65
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use of a pre-questionnaire letter in which the study and

the questionnaire are explained. This letter wilt al_so

stress the importance of the contribution of the respon-
T4dent.

Teacher Education Studies

The bafance of this chapter is a summary of the
reviews of follow-up studies and other studies related
to teacher education. studies completed by cornmunity

colleges were examined, however those associated with
university and college faculties of education tended to
be most rel-evant" The contents of this revi-ew do not
represent all_ of the studies reviewed.

swenson's study of central trvashington state college
graduates and Jacobson's study of graduates of southern
rl-finois university, carbondale, both presented graduates,

assessments of business teacher education programs.

The studies report similar findings.

swenson's detailed questionnaire led to the general
concl-usions summarized below:

1" cooperating teachers shourd be more carefully
screened

2. English shouÌd be considered as a minor for
business teacher education students

IlL-'stanJ-ey R" Robin, "A proced.ure for securing Returnsto Ì4air Questionnaires," sociology and social_ Reãearch 50,(1965 zI) 224-35
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3 " There should be an opportunity to observe several

business education classes before enrorling in the methods

classes 
"

4. There should be special methods cl_asses in type-

writing, shorthand, accounting, and basic business

5. Student teachers should become aware of and

involved in the extra curricul-ar activiti-es of a business

education teacher

6 " Testing and evaluation shoutd be given more stress

in the methods .lu==.r. 15

Swenson al-so noted that typewriting was the subject

most frequently taught by graduates" Jacobson's study

indicated simil-ar resurtsi graduates of southern rrlinois

University recommended that typewriting and methods of

teaching typewriting shoul-d be ¡nandatory courses for al_l

business teacher education students. 16

Both Swenson and Jacobson noted similar reconunendations

regarding methodology courses" southern rrl-inois graduates

suggested retention of five separate methods courses:

typewritirg, shorthand, accounting, general business, and

office practice and machines " Central_ Washington State

'1 5*'LJ-oyd Antone Swensonr "Guidelines and Recommendations
for Business Teacher Educatj-on curricul-um rmprovement for
Central- I^Tashington State College , Ellensburg " (ph . D .
dissertation, universJ-ty of lJorth Dakota , r97 3) , pp. l0B-r09.

'l 6-"Harry Elmer Jacobson, "A Follolv-Up Study of the
Business Education Graduates of Southern Illinois University,
Carbondale, for the Years 1963-1968" (ph.D. dissertation,
Southern Illinois University, J-969)
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graduates recofiìmended four separate methods courses:

typewritirg, shorthand, accounting, and basic business.

These opinions were in response to a question in both

studies suggesting a consoridation of methods courses

into one or two courses. I,vashington and rllinois graduates

both indicated that methods of testing and evaluation

should be stressed as well as emphasi zing the techniques

of teaching" Methods courses were considered to be the

most beneficial courses in teacher education.

Central Washington State graduates felt that there

shoul-d be closer liaison between the university and the

cooperating school- involved in the field experiences.

They also recommended that teacher education candidates

should be allowed to teach in the subject area chosen

as a specialty. rt was also recommended. that the student-

teaching practicum be concluded by a seminar designed to
consider problems and experiences of student teachers.

over three-quarters of the ldashington graduates also
favoured the requirement that aÌl prospective business

teachers be required to have some work experience in
business,preferably supervised by the University.

Holmquist, in her study of graduates of business

teacher education, University of Nebraska, Omaha, found.

typewritÌrg, shorthand, and accounting to be most frequently
taught. Ninety-one percent said they v/ere adequately

prepared to teach in these areas. Like swenson's recom-

mendations, Holmquist reports that graduates indicated
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a need for more instruction in the teaching of non-skill

subjects, more English classes, and famil_iarity with

the extra curriculuar duties of business education teachers.

In addítion, these three recommendations were made:

1. Students should be placed into schools very early

in their teacher education program

2 " More courses shoufd be offered in parent-teacher

relationships, discipline/classroom management, and in

interpersonal relationships with students

3. There should be planned, ongoing follow-up of
graduates. A newsletter was recommended as one vehicle

for the foll-ow-up.17

rncluded in a report to the American Educational-

Research Association by Shirley Hord was a paper by

Jerry B. Ayers in which he states that teacher education
graduates of Tennessee Technorogical university appear

to want more practical and laboratory experiences.

Recomrnendations that courses such as educational_ psychology

and counsel-lor education become competency based v/ere

arso accepted. rt was also suggested that methods teachers
become more actively invol-ved in the actuar instruction
of high school students. The above reconmendations, and.

more/ were received and implemented in an attempt to remedy

deficiencies " " in such areas as classroom control,
cognitive knowledge lof subject matter] insight into the

1'7-'Donna Holmquistr "Business Education Graduates
Appraise Nebraska programsr" Business Education Forum 34(November, I979) :46-47 .
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characteristics of behaviour and the effective use of
community resources. " 

18

sandefur and Adams and others state that there is a

serious l-ack of research in the area of teacher education.

They feel that schools of teacher education fail to
evaruate the products of their faculties because of the

probrems the profession has in dearing with what does

constitute good teaching" 19 sandefur, the author of a

model- for the eval_uation of teacher education, also
hol-ds lack of evaluative tool-s and techníques as reasons

for so comparatively l-ittl-e research in this very important
facet of education.20 Evaluative toor-s and techniques

have not been developed, according to Rosser and. Denton,

because most of the pubtished reports contain results
only, with no description of how the data vrere corl-ected.21

sandefur states that the six themes suilrmarized berow

have emerged from recent research on teacher education:

'lo

_ "Jerry B. Ayers, "Follow-Up Studies: providing theThrust for Program rmprovement." rmplications S. Hórd, p. 65
lo-'J. T. Sandefur and R, A. Adams, ',An Eval_uation ofTeaching: An rnterim Research Report, " Journal- of Teacher

Education 27 (Spring, L976) z 3-4.
)n""J. T" sandefur, An rl-lustrated Moder for the Evaluation

g[ Teacher EdrJcation C
Assocr-atr-on of colleges for Teacher Education, 1970), p. 2.

)1-tR. stephen Rosser and Jon J. Denton, "Assessing Recent
Teacher Education Graduates using a Two-scaled rnstrumentr "Education 9B (Fal_1 , I977) | gl_104.
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I" A systems approach to teacher education has

improved its effectiveness

2. Teacher educators should, themsel_ves, follow
sound principles of teaching

3. Direct involvement in the role to be learned is

helpful

4" A more self-initiated, sêtf-directed pattern of

learning could be induced in teachers

5 " Traditional ways of educating teachers have some

intended effects; they also have some undesired effects

6. Use of pupil-gain rnethods of measurement as the

ultimate criterion of teacher education effectivenes =.22
As stated earl_ier, most researchers agree that the

starting point for research in teacher education will- be

found in the definition of what a good teacher is like and

rvhat he/she does. sandefur presented this "Research-

Supported Generalization on Teaching and Teachers: "

I" Good teaching utilizes maximal_ invol_vement of the

student in direct experiential- situations.

2. Good teaching encourages maximal_ 'freedom' for
the student.

3. Good teachers tend to exhibit identifiable personal

traits broadly characterized by warmth, a democratic

attitude, affective awareness, and a personar concern for
1-

students . - -

))¿zsandefur, Itlustrated ModeI, pp. 4-10 3r¡iA.
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Haberman's study of graduates of the University of
Irlisconsin school of Education presented a somewhat

different set of student concerns and attitudes than

v/ere yielded by other studies. Forlowing are inadequacies

indicated by Wisconsin g-raduates:

1" Methods of dealing with emotionally disturbed
children

2 " Methods of dealing with learning. problems

3" I{ethods of dealing with the mildly retarded
4. Using media and instructj_onal equipment in the

classroom

5 " Diagnosis of learning disabilities

6 " Supervising a cl_assroom aide

7. fnvolvement in school-community rel-ations

B . Conferring with pur..rt=.24

one-fifth to one-guarter of the respondents had a negative

viev¡ of the effective cl-assroom as it is proposed to be

by educators such as Sandefur" They regarded

. knowl_edge of subject matter; self und.erstanding,posiLive human rel-atj-ons with others and administrators;
knowledge of learning, pedagogy, or curriculum;
understanding of pupils' backgrounds and numerous other
items as having been taught in their preservice program
but not necessary to effective teaching.z5
Graduates of the college of Education, university of

l'faine, found their most valuable experience was student-

)A- 'Martin Haberman, vlhat reachers lriish They Had Been
lCught: A Follow-Up Stu

,eD-ToE :05, Igi 4) , pp. Lr-L2 .

)tr,-"Ibid., p. !2.
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teaching; this was the only group reported herein which

made this choice" Foundations of education courses were

indicated as l-east useful and the most valuable coursesr

other than student teaching, were those in the major

content fields" The most frequently mentioned competency

lacking was cl-assroom manage*"rt. 26

There appears to be a colrunon e]-ement of concern and

satisfaction among new teachers which had been surveyed

in the studies reviewed.

There is evidence of proficiency in and/or satisfaction
with:

1. Typewriting, accounting and shorthand and the methods

of teaching these subjects

2 " Student teaching

3 " Teacher education teaching faculty
4 " Methods courses in general

5. Audio-visual courses.

Deficiency is indicated in the following areas:

1. Cl-assroom management/discipline

2 " Educatj_onal testing and evaluation

3 " Human relations

4. Adolescent psychology

5. Parent-teacher relationships

6" subject matter of non skilr subjects such as law

and economics.

26_Robert J" Drummond, 1976 Fol_tow-Up of L97)-Igj6College of Education Gradu
Orolr ice,
ED 141_ 306, L976), p" 15.



CHAPTER IIT

PROCEDURES

The problem of this study is to assess the validity
of the Business Teacher Education program offered at
Red River Community Cotlege.

Review of Related Literature

A review of the l-iterature entail-ed research into
principles and practices of questionnaire user. design, and

administration. other'survey methods were rejected as a

result of this research.

Folrow-up studies were also reviewed, primarily in
the fierd of teacher education. Research conducted by

canadian and American community colleges \^/as also studied.

Sefection of the Sampfe

Lists of graduates for the years 1973-L977 were

obtained from the Teacher certification Branch, Department

of Education. one hundred fifty-eight had been recommended

for certification during the r973-L977 period. The

Department of Education lists contained addresses for those

who had been teaching during the r97B-r979 schoor term.

Those who had not been teaching were located by telephoning
and writing to parents, friends, employers, and former

2'7
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Eleven graduates coul_d not be located

Preparíng the Questionnaire

The questionnaire was developed over a period of time"
Reference was made to sj-milar studies and questionnaires,
partcurarly the swenson studyl and the Jacobson study2

reviewed 1¡ chapter rr " sample questionnaj_res received

from canadian community corleges and departments of
education were al-so used for reference in constructing the
questionnaire.

A l-etter had been sent to a sample of Canadian

community colleges and provj-ncial- departments of education

to soricit samples of survey sheets and questionnaires.
The letter sent is shown in Appendix A"

The questionnaire consists of two sections. In the

first section, work and educational experiences, detail-s
of work, ed.ucation, and. teaching experiences \¿üere gathered.

The second section, Program Evaluation, asked. for

the assessment of courses and for an indication of the

subjects in which respondents were most/least quarified

to teach. They were arso asked to comprete an assessment

of the degree to which they were prepared in various
teaching skill-s.

The first preliminary draft of the questionnaire was

ls*"rr=o.rr "Guidelines and

2Jacobsonr "A Follow-Up

Recommendations. "

Study. "
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tested on March L2, L919" The group participating in the
pilot study \A/ere students in a pre-master's course taught

by Professor George porozny, Faculty of Education,

University of Manitoba.

second and third drafts were deveroped after consid-
eration of the sugg'estions and comments of those who took

part in the pilot study" rt was also helpful to consult
with researchers at the Department of Education.

The questionnaire was compreted, ready to be mailed,

in september , rg7g" The guestionnaire is presented in
Appendix B.

Red River community college retterhead was used on the
questionnaire and on other, related correspond.ence.

Respondents were asked to identify themselves by

signing the questionnaire to ind.ícate if they wished to

receive a copy of a summary of the results. This all-owed

the researcher the opportunity to involve respondents in

the findings of the study. rt was also the means by which

those who responded were identified. Those whose signatures
were not shown continued to receive reminder letters.

Of the 137 questionnaires returned, 130 were signed.

Administration of the Survey

The questionnaires were mailed September 2J, i197g.

A covering letter was enclosed explaining the nature of

the survey and the importance of each respondent's reptl'.

ocLober 10, L919, was given as the deadline for replies.
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A stamped, self-addressed envelope was enclosed.

The first replies were received at Red River Community

College on October I, L979" Each reply was dated as

received. In November, I9J9, a reminder note was sent

to graduates who had not signed a questionnaire "

The note is shown in Appendix D. A copy of the

guestionnaire did not accompany this communication"

The final reminder was mail-ed January 9, 1980,

attached to a copy of the questionnaire.

The final reminder is shown in Appendix E.

The number of quest,ionnaires mailed was I47. There

\^/ere L37 returned, which is 93 percent of those sent.

This is BB percent of the number who graduated.

A list of the graduates who identified themselves

is presented in Appendix F.

Analysis of the Data

The Statistical Package for the Social Sciences (SPSS)

was used to analyse the data. Coding would have been

made easier and faster had the researcher provided space

in the questionnaire. Coding was then transferred to

I.B.M" Coding Sheets. There were three cards per respon-

dent.

Coding sheets were submitted for keypunching to the

Computer Centre, Red River Community College, on May 5,

l_981.
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The first successful run was on June B, I9Bl.

Additional- statistics and cross-tabul-ations vrere run in
Apri1, L982" For each computer run, cards were submitted

to the Computer Centre at Red River Community College to
be analysed on the University of Manitoba computer.

Data was tabulated from the computer print-outs and

described by the researcher. open-ended questions were

grouped, tabulated, and summarized. Vlhere this vras not

possible, entj-re answers are presented in the appendices.

Att responses were reported"



CHAPTER TV

FINDINGS

The questionnaire consisted of two major parts.

The first surveyed information on work and educational
experiences before and after enrolrJ-ng in the program"

The second was primarily an evaluation of the adequacy

of the program as a preparation for teaching business

education subjects. preparation for non-teaching occupa-

tions was also assessed.

Vfork and Educational Experiences

Graduates responded to the questionnaire at a rate
of 93 percent" During the years studied, L973-Lg77, the
number graduating was 158. of these , L47 were contacted"

with the survey; 137 questionnaires were completed and

returned" The l1 who were not contacted coufd not be

l-ocated.

Major Area of Study and
ondents

secretarial Majors comprised the rargest of the three
groups with 72 graduates (53 percent) as shown in Table l.
The Accounting I{ajors folrowed with 52 graduates (37 percent)
l4arketing lt{ajors accounted for r4 graduates which is ten
percent. The Marketing Major seguence was first established
in the I974-1975 school year.

JZ



T
A

B
LE

 1

G
R

A
D

U
A

T
E

S
 

O
F

' T
H

E
 B

U
S

IN
E

S
S

 T
E

A
C

H
E

R
 E

D
U

C
A

T
]O

N
C

O
LL

E
G

E
, 

I9
73

_L
97

7 
, 

A
C

C
O

R
D

IN
G

 T
O

A
cc

ou
nt

in
g 

M
aj

or

M
ar

ke
tin

g 
M

aj
or

S
ec

re
ta

ria
l 

M
aj

or

M
aj

 o
r

T
ot

at
 

3t
 1

00

L9
7 

3
ço

,
!b

L1
55 45

P
R

O
G

R
A

M
, 

R
E

D
 R

IV
E

R
 C

O
M

M
U

N
IT

Y
M

A
JO

R
 A

R
E

A
 O

F
 S

T
U

D
Y

I9
7 

4
ço

,
L'

õ

T
4

L7

Y
ea

r 
of

 
G

ra
cl

ua
tio

n

55

L9
7 

5
ço

-
L'

o

L4
45

7 3

T
7

31
 1

00

¿
6 l1 63

L9
7 

6
ço

,
I-

o 4 5

L2

21
 1

00

19 24 57

]-
91

 7
fz 6 6 ls

2L
 1

00

22 22 56

T
ot

a 
l

fz st
 

37

l_
4 

l0

12
 5

3

27
 I0

0
T

37
 1

00

(, U
J



34

The one-Year course graduates were divided almost

equally between the Accounting Majors and secretarial-
Majors with 23 (44 percent) secretarial- and 24 or 45 percent

Accounting, as shown in Tabl-e 2" In the three years

ending in L917, six }larketing Majors graduated from the
one-Year course" The size of the one-year course dwindled

from 22 graduates in L973 to four in L97j. The rast year

i-n which the one-year certification program was offered,
was L977.

The T\,,/o-Year course graduates appear to be increasinþ
in numbers during the years r973-rg77r âs depicted in
Table 3. The secretarial Major was predominant in numbers

in each year except L974, when they were only 5 or
33 percent of the graduates reporting. rn totar, 5B percent
of the respondents were secretarial Majors, 32 percent

were Accounting Majors, and l0 percent were Marketing
Maj ors .
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work Experiences prior to Enrol-ting in the Business
f eacti

Very few respondents ( B ) had teaching experience

prior to enrol-ling in this progiram (Table 4) " tright of
the graduates reported an average of l.38 years of teaching
before registering in Teacher Education at Red River

community college. of these eight, two had received so¡re

teacher education in countries other than canada and had

taught in their home areas. A third person v/as a cert-
ified elementary teacher who had taught for one year in
a rural Manitoba school. The five others hetd various
teaching positions in public and private school in
Manitoba" None of these five had teacher education.

TABLE 4

TEACHER EDUCATION GRADUATES WI{O HAD TEACHTNG EXPERTENCE
PRIOR TO ENROLLTNG TN TITE BUSTNESS TEACHER

EDUCATION PROGRAM, RtrD RTVER
CO}IMUNITY COLLEGE

Respondents
ço,I-o

Prior Teaching Experience B 6

No Prior Teaching Experience i-29 94

Total I37 100
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Arthough few graduates had previous teaching exper-
ience , 6J percent had worked full-time i-n a business

occupation for a period of one year or longer (Table 5)"

Twenty*nine percent of the respondents worked part-trme
in business for at least one year. Respondents were

gi-ven no definition of the difference between furl-time
and part-time work. Nor were they instructed as to the
classification of an occupation as business experience.
The cl-assifications were their own. The researcher

considered work as futl-time when it was a person's
primary occupation. i{hen a fraction of a year was in-
dicated, the nearest ful_I year was recorded by the

researcher.

one of the criteria for entrance into the one-year

Program was the requirement of at least one year of
business experience. Eighty-nine percent of one-year

respondents had at l-east one year of business experience,
whereas just 46 percent o-f Two-year respondents had a year

or more of full-time business experience. Onty one

one-Year graduate had no work experience whatsoever in
business as compared to 25 Two-year graduates without work

experience 
"

Education Prior to Enrol_ling in the

The general entrance requirement to the progran during
the period surveyed was a Grade xrr high school standing
in any one of the three programs which were then offered,
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university Entrance, General, or vocational Business

Education" Anyone who did not meet the entrance require-
ment could appry for admission as a mature student. A

mature student was defined as one who was 20 years of age

on or before September 30 of the year of application.
Mature appricants were also required to write an entrance

exam and appear for an interview" An admissions cornmittee

considered each applicant, regular or mature stud.ent,

on an individuai- basis" Beginning in the year Lgj4-rg75,
mature students v¡ere also required to attain an eguivalent
Grade xrr standing on the Generar Educational Development

(G.E"D.) Tests. As shown in Table 6, a total of seven

respondents entered as mature students in the period und.er

study.

Most graduates had entered the Business Teacher

Education Program with the minimum requirement, a Grade xrr
standing" sixty percent of the one-year and l6 percent of
the Two-Year respondents just met the minimum require-
ments. Although eight percent of the one-year graduates

were mature entrants as compared to three percent of the

Ti^'¡o-Year graduates, the one-year graduates typicarly had

higher academic education. sixteen had attended university
and 13 or 25 percent of the one-year respond.ents held a

universÍty degree upon entry. Just 15 percent of the

Two-Year graduates held a university degree at the tir,re

they entered the program.

A total of 18 or 2r percent of alr graduates had attended
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TAELE 6

ACADEMIC EDUCATION PRIOR TO ENROLLING IN
TEACI]ER EDUCATION PROGRAM, RED R]VER

COLLEGE

TITE BUSINESS
CO¡{MUNITY

Types of
Academic
Education

Length of Course
One-Year
fz

Two-Year
ço,!õ

Total
foL6

Grade XII

Mature 1

Studentr

One Year
University

Two Years
University

Bachelor
of Arts

Bachel-or
of Science

Bachel-or of
Commerce

Bachel-or of
Sc j-ence (Ag)

Did Not
fndicate

Total

6995766360?)

l1

t0131t

t1

53 100 oA 100 L37 t0c

Applicants not meeting the generar entrance requirement ofa Grade xrr standing could be ad¡rÍtted as mature students.
A mature student was considered to be one who was at least20 years of age on or before september 30, in the year ofregistration. Applicants were required to write ãn en-trance exam and appear for a personal interview. The
Admission committee considered each appricant on anindividual basis.
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a university but had not yet earned a degree. Fourteen

percent of al-l- graduates held a degree before entering
the program"

rn order to qualify for a one-year prog:ram, applicants
had to meet the entrance requirements above, including
the mature student qualification, prus standing in a high
schoor business education program or its equivalent" The

equivalent program h/as described as a business course of
ten months duration at an approved colrege. secretarial
Majors had to demonstrate proficiency in shorthand and

typewriting. Accounting Majors needed proficiency in
typewriting only, and Marketing Majors had no pre-entry
skill requirements.

Applicants with advance credits in the One-year

Program did not have to prove skil-l in either typewriting
or shorthand. Bachelor of commerce graduates and. those
who herd a two-year cliploma in business v/ere among the
students who were awarded advance credits.

As stated, a background in business subjects was

required for the one-year course. consequently , gg percent
of the one-Year respondents had the required business

course, âs shown in Tabl-e 7. The six respondents who

indicated "nil" for business education had speciar qual-
ifications which \^/ere accepted by the admissions committee.
Three hel-d the Bachel-or of cornmerce degree which had been

cl-assed as an academic degree on the questionnaire. Two

others had a Bachel-or of Arts degree and a Bachelor of
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TABLE 7

EDUCATTON FOR BUSINESS PR]OR TO ENROLLING TN THE BUSTNESS
TEACHER EDUCATION PROGRÀI"i, RED RTVER

COMMUNITY COLLEGE

Type of
Busine s s
Education

Length of Course

One-Year
ço,L_o

Two-Year
ço,Lb

TotaI
ço,L'õ

Nit

Grade XII
Busine s s
Education

One-Year
Community
CoIlege

Two-Year
Community
College

One Year
Private
Busine ss
College

otherl

Did Not
Indicate

Total

11 4639 33

¿Õ

45

?o

12

21

10

232B15

I1') ')AJ3B20

I1

53 f00 B4 100 L37 100

Incl-uded are: I year of Commerce, University of À{anitoba
4 courses, Canadian Institute of Management
Advanced Business Administration Certificate
Credits in the Chartered. Accountancy program
3 years, Registered Industrial Accountant

Program
Various Business Education subjects
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science (Agriculture) degree, both with business experience.

The sixth respondent indicated no particularly noteworthy

academic qualifications but had excel-fent business exper-
ience.

The largest group of One-year students, 3B percent,
had graduated from two-year community coJ-lege programs

prior to teacher education, while the largest group of
Two-Year graduates, 46 percent, had no business education

whatsoever. The second largest ri,,¡o-year group had grad-

uated from a Grade xrr high school business education
program and comprised 27 percent of the Two-year respon-

dents. Just nine of the L37 respondents reported having

attended a prJ_vate business co1Iege.

Education Since Graduation

Table B ill_ustrates that as of June 30, Ig7g, 94

respondents had begun or compl-eted additional studies at
a university or college.

one-Year graduates went into additional studies at a

greater rate than did Two-year graduates. one-year

respondents continued to study at the rate of 79 percent,
whereas 62 percent of T\¡vo-year graduates went to a univer-
sity or college after Business Teacher Bducation.

The Business Teacher Education program, Red River

Community College, has consistentllz maintained a cl-ose

liaison with the Faculty of Education, university of
Manitoba. consequently, of the 94 who continued their
education, as shown in Table g, B0 took courses at the
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TABLE B

ADDTTTONAL EDUCATIONAL EXPERIENCES STNCE GRÀDUATION
FROM THE BUSTNESS TEACHER EDUCATTON PROGRAM/

RED RIVER COMMUNITY COLLEGE

Length of Course
One-Year

€o,L'o

Two-Year
ço-!_ô

TotaÌ
ço,L'o

Additional
S tudie s

No Additional-
Studies

Total 53 100 B4 100 I3t tc0

university of Manitoba. percentages in Table 9 are calcu-
lated using 94 as the basis because some respondents have

attended more than one colrege/university. The other two

Manitoba universities attended were winnipeg and Brandon

A variety of canadian and Ameri-can universities and the
certified Generar Accountants' program made up the balance.

The Bacheror of Education degree was attained by 34

respondents, 25 percent of those who repriedr âs evidenced

in Tabl-e 10. The total- number of replies was LAo, three
more than the r37 who responded to the questionnaire. This
\,üas because some graduates had earned. more than one degree

by June 30, rglg. The respondent who had received the
Itlaster of Education degree had also completed the pre-

Masters Þrogram and the Bacheror of Education. The respon-
dent who compJ-eted the pre-Masters had also earned. a

69

)t

o^

43

62

?o

5¿

JZ

19

2I

42

t1
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TABLE 9

UNTVERSITIES A}dD COLLEGES ATTENDED STNCE GRADUATION FROM
THE BUSINESS TEACHER EDUCATION PROGRÄM, RED

RIVER COMMUNITY COLLEGE

n=94

Institut'i on Graduates
ço,L'Õ

University
of Manitoba

University
of Winnipeg

Brandon
University

Red River
Community
College

otherl

Total

B5BO

I05

l_rincluded are: University of Atberta
University of British Columbia
Laval University
University of Minnesota
University of Montreal
University of Regina
University of Toronto
Certified General- Accountants' Progiram
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TABLE 10

DEGREE COMPLETED SINCE GRÀDUATTON FROM THE BUSINESS
TEACHER EDUCATTON PROGRÀ}1, RED RTVER

COMMU}]ITY COLLEGE

Degree/ Length of Course
Program
comþleted one-Year Two-Year Total-fzf.zfz

Bachefor of
Education 16 28 lB 22 34 25

Bachelor of
Pedagogy3532

Bachelor of
Commercel2ll

Bachelor of
Arts/Sciencel-2ll22

Pre-I{asters
Program in
Education242l

Master of
Educationl-2ll

None 32 51 65 77 97 68

Total- 56 100 84 100 140 100
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Bachel-or of Education.

The one-Year respondents had attai-ned degrees at a

rate of 43 percent (incruding Masters and pre-Masters) .

The rate at which degrees were earned by the Two-year

graduates v/as just over half that of the one-year grad-
uates" Twenty-three percent (19) of the Two-year grad-
uates had earned a degree by June 30, L979"

The three Bachelor of pedagogy degrees were earned.

by L973 graduates. These degrees v¡ere awarded in rg77,

r977n and 1979. The Bachelor of commerce degree was

awarded in r977 to a Business Teacher Education grad-
uate of r97 3 " A r91 4 graduate earned a Bachelor of Arts
by 1971 and a 1975 graduate had earned the same degree in
I979.

one L973 respondent had completed the Master of
Education degree by L979. A r974 graduate had completed

the Pre-Masters year and stated that atl course work was

completed for the l4asters degree and that a thesis was the
remaining requirement to be ful-filled.

By 1979, 12 who graduated in 1973 had earned the
Bachelor of Education degree, âs shown in Tabte Il. This
was 39 percent of those who graduated in that year" The

r974 graduates had¡ âs well, achieved 12 Bacheror of
Education deg'rees by rgjg. No Lg77 graduate had been

awarded the Bachelor of Education by lglg "
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Respondents were al-so asked to indicate the degree

programs in which they were enrolled., as ilt ustrated in
Table 12 " Of the 32 One-Year respondents who had not

yet received a degree, 25 or 1B percent of those eligible

were currently working in a degree program. The Bachelor

of Education program was predominant in number" Only

57 percent of the 65 eligíb]e Two-year sraduates \,,7ere l-n a

university program. In the "Degree Completed" Iine of
Table L2, just one degree per student was tallied.

No degree program had yet been initiated by 33 percent

of the Two-Year respondents, whire only 13 percent of one-

Year graduates had not yet begun university studies.

Credits completed as of June 30, L979, were averaged

in order to gauge the amount of course work necessary

before the group would have completed their degrees. The

average, shown in Tabl_e L2, vüas calculated by totalling

the credits earned and dividing by the number of students

enrol-l-ed in the program. The average may then be compared

to the credits requireC for each degree as shown in the

last col-umn of Table 12.

Occupation Since Graduation

Graduates next itemized their occupation from the

various years of graduation, July I, until June 30, I979.

Respondents accounted for every month. A teaching-year

was defined in the questionnaire as ten months only. Con-

sequently, those who did not take a job or attend univer-

sity classes in July and August were categorized as "urrem-
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pl-oyed" by the researcher. Respondents who fisted "travel"
or "holidays" in the l_ine entitfed "Other" on page 2,

Number I of the questionnaire were al-so cl_assed. as
t'unemployed",

A large portion of the respondents did enter the

teaching profession, as shown in Table 13. Atl_ of the
r975 graduates became teachers. The overafl average of
all respondents who taught for any rength of time was

almost B5 percent. The year in which the smallest per-
centage of graduates began teaching was rgi3, where only
24 or 77 percent had begun to teach by June 30, rg.-g.

The total months spent as a teacher by each year's
graduates \^/as calcul-ated in order to assess the amount

of teaching that had been performed by the respondents

who went into teaching" That is, although 77 percent of
1973 graduates assumed a teaching positi-on, the Lgi3
graduates taught for 87 percent of the possible teaching.

time, âs shown in column 5 of Tabl-e 13. This was cal-c-
ulated by comparing the r 249 months actually taught to
the r 440 months which could have been spent in teaching
had al-l 24 stayed in teaching for the fult six years since
graduation.

Table 14 indicates the months of possible teaching
since graduation. The percentage calcul_ated in the last
column of Tabre 13 is a comparison of the months taught
to the nonths which wourd have been spent in teaching
if al-l graduates had taught for the entire period since
graduation.
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The L975 graduates appear to have spent the largest
proportion of their time, since graduation, engiaged in
teaching. The smallest proportion of tíne spent teaching

was by the 1974 graduates who spent 60 percent of their
tíme in the role of a teacher" Table 14 irrustrates the

derivation of the base figures for the percentages

calcul-ated in Table l_3 "

Tj-me spent in the role of a teacher is compared to
total time spent in other occupations in Table 15 " Grad-

uates each year spent at least 50 percent of the possibl_e

time in teaching" The 1975 graduates spent 65 percent of
their time as teachers, while the L97 4 graduates spent

only 50 percent of their time in the role of a teacher.

Because the teaching year \.vas classified as only ten
months, time spent teaching may appear to be less than one

would normally expect" Ti-me classed. as unemployed may¡ oo

the other hand, seem high because it incrudes summer months

not spent in study or working at a job"

Respondents of the year Lg75 spent only 13 percent of
their time in other employment. This may be compared to
r9l 4 respondents who had spent more than twice as much of
the possible time (29 percent) in other employment.

rndicated time spent in study was constant for the

r974-1976 graduates, between f0 and rr percent, but fetr
by about 50 percent in 1917. The rg77 graduates spent

about five percent of their time in additional study¡ âs

did the L973 graduates.
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TABLE 15

EMPLOY},{ENT SINCE GRADUATION FROM
EDUCATTON PROGRAM, RED RTVER

THE BUSINESS TEACHER
COMMUNITY COLLEGE

Occupation
Months Employed Each year of Graduation

L97 3 L97 4 I97 5 I97 6 L977

Teaching

Other Employment

Study

Full-time liomemaking

Unemployed

Did not fndicatel

Total 2232 1860 L296 756 648

L249

56s

13C

Jõ

216

-Á5+

933

5l-2

190

I07

113

5

844

172

L2I

6B

119

(28)

4 01

LJ/

B6

Ê, ¿.

42

36

JõO

LT2

32

56

64

(2)

Occupation ? of Time Employed Each year of Graduation

Teaching

Other Employment

Studlz

Full-time Homemaking

Unemployed

Did not Indicate2

56

25

6

2

l0

I

50

27

l0

6

6

l-

65

IJ

10

5

9

(2)

53

1B

11

7

6

E
J

60

T7

5

9

l-0

(r)

TotaI 100 100 r00 100 100

lMor" months
2rrotu months

indicated than
indicated than

were possible
were possible
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It appears that the 1975 and lgjj respondents

misiakenry accounted for more months than were possible
since their year of graduation. The months and percent-
ages are shown in brackets in t.he "Did Not rndicate"
rines of Table 15" These amounts are to be subtracted.

Respondents worked in a variety of other emproyments

as risted in Table 16. Total responses of 79 graduates who

had worked in other occupations was 104. The 79 respon-
dents incl-uded graduates who had changed occupations and

those who were teaching for ten months and gaining office
experience during the sunmer months.

The largest group in a non teaching occupation were

employed in secretarial positions, which was the work

indicated by 36 respondents. Next in f requency \,¿ere 15

administrative personnel and 14 office-clerical workers.
The researcher set up the groups from descriptions
and titles generated by respondents.

The administrative group is detaited, in Appendix G.

This classification is of a higher level than that of
office-clerical which entair-ed more routi_ne office work.

The accountant crassification (Tabre l6) incfuded

eight respondents who used. the term "accountant" in their
return or who described accounting work at a seemingly

demanding level.

Four respondents had each estabrished or purchased a
private business. Three of these first iried teaching

and then went into business. (Appendix c)
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TABLE 16

NATURE OF IVORK OTHER THAN TEACHING IN I{HICH 7 9 GRADUATES
HAVE ENGAGED SINCE GRADUATION FROM THE BUSINESS

TEACHER EDUCATTON PROGRI{M, RED R]VER
COMMUNITY COLLEGE

Occupation

Secretaria l_

Admini strati-ve f

Office-cferical

Accountant

Salesperson

Self empl-oyed2

Labourer

Farmer

Publ-isher' s Representative

Para Legal

Travel Agent

Childcare worker

Re search Analyst--Education
1Jwr]-t'rng

¿.Other -

36

l5

L4

o

5

4

3

2

2

2

¿

2

2

2

5

Total I04

1-L- -see Appendix G for detaited lists in these categories
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The three who lndicated labour as an occupation

remained as labourers for short, summer periods" The two

farmers \Á7ere working on famity farms" The publisher's

representatives were in the sub¡ect area of high school

business education. The research anarysts both worked for
the Manitoba Depart.ment of Education. The writers were

involved with business education topics.

Graduates were asked in euestion 9, page 3 of the
questionnaire, if they had taught since graduation. The

results are shown in Table ri " one hundred nineteen

indicated having taught, including part-time teachers in
weekend and evening programs. This explains the difference
from the 116 who indicated teaching as an occupation in
Tabl-es 13-15.

TABLE L7

RESPONDENTS IVHO HAVE TAUGHT STNCE GRADUATTON FROI"I
THE BUSINESS TEACHER EDUCATION PROGRA¡I,

RED RIVER COMI4UNITY COLLEGE

Length of Course

One-Year
+9

Two-Year
çoL'õ

Totaf
€o,!o

Have Taught

Have Not Taught

Total

rÕ >L

s9
7I

t3

B5

t5

119 81

tB l-3

s3 100 100 I3t 100
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The overal-l rate of those who specified teachinq
\,,/as Bl percent" The rate of One-year graduates who

indicated having taught was 9I percent and the rate of
Two-Year graduates \,vas B5 percent.

Graduates v¿ere then asked to designate their ed.uca-

tional ro-res which are depicted in Table rB. The largest
group of respondents who indicated they had taught had

functioned as high school classroom teachers.

TABLE IB

EDUCAT]OTJAL ROLE OF 48 ONE-YEAR AND 1L TIVO-YEAR GRADUATES
OF THE BUSINESS TEACTIER EDUCATION PROGRAM, RED

RIVER COT.IMUNTTY COLLEGE

Length of Course
Role One-Year Two-year Total

CõLô
n:4 B

fe¿feo
n=7 L n= 1l- 9

Classroom
Teacher 43 90 7 O gg tI3 95

Community
CoIlege
Instructor 12 25 l0 14 22 lB 

..

Department ,'
Head 5 I0 6 B tl_ 9 

,

AduIt
Education 3 6 2 3 5 4 

t.

Total- 63 BB lsl
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several graduates had served in rnore than one role
conseguently the total of different rores is l5l, rather
than 119" The percentages shown, however, \^/ere cal-culated

using the l-19 who taught, 48 One-year and 7L Two-year

graduates.

The 113 who acted as classroom teachers comprised

95 percent of- the 1r9 who taught. The 1r3 is broken into
43 One-Year and 70 Two-year graduates.

communj-ty colreges typicarly recruit instructors who

who have had work experience in their field of teaching"

Twenty-five percent of the 4a one-year graduates became

community college instructors compared. to onry 14 percent

of the 7I Two-Year graduates.

only l-1 of the 1l-9 had f unctioned as department heads "

No graduate became the principal or vÍce-principal of a

school-.

Manítoba schools were the largest employers of grad-

uates, engaging 113 of the lf9 as high schoor teachers
The 113 high school teachers v/ere asked to indicate the

subjects they had taught from the business education
curricul-um. The results alre taburated in Table 19. The

percentages shown \¡/ere cal-culated on the basis of the ll3
high school teachers.

It is apparent that typewri

frequently taught. Typewriting

Typewriting 202 by 73 percent,

5 0 percent. In total-, 103 or 9

one l-evel of typewriting" This

ting was the subject most

L02 hras taught by BB percent,

and Typewriting 302 by

1 percent had taught at least

total- was determined by



BUSTNESS EDUCATION
BUS]NESS

RED

b¿

TABLE 19

SUBJECTS TAUGHT BY 1T3 GRÀDUATES OF THE
TEACHER EDUCATTOIJ PROGRA}4,

RTVER CO¡O{UNITY COLLEGE

n=I]3

Teaching Assignment

Subj ect Previous
Years
f.z

At
Pre sent
fz

Total
.F o,

Accounting 202
Accounting 302

Business Mathematics l-02
Business Mathematics 202

Business Principles 202
Data Processing 202

Data Processing 302
Economics 301

Exploring Business 009
General Business l_01

Law 302
Marketing J-02

lfarketin g 202
Ilarketing 302

Marketing Lab
Office Practice 302

Shorthand 202
Shorthand 302

Typewriting I02
Typewriting 202

Typewriting 302

31
25

24
27

1AJI

4

3
24

35
42

27
10

o

4

9

2L

24
I7

53
4B

32

aa

22

2I
)A

30
4

3
2I

31
37

24
9

l
4

B

l_9

2I
15

47
43

LO

3l
T7

10
6

10
tr
J

4
6

6

1B

T2
5

3
4

-)
J

2T

I5
10

4t)
35

24

4
5

5
16

t1
4

3
4

3
19

'l?
IJ

9

4T
31

2L

21
t5

9

5

9

4

62 55
A) ?1

34 30
33 29

44 39
oo
JQ

76
30 27

41 36
60 53

39 35
ls 13

]t 10
Q1at

12 11
Aa 11AL J I

39 35
27 24

99 BB
83 73

56 50

Total 502 29L 793



63

examination of each questionnaire and. is not evident in
the tables presented.

The next most frequent teaching assig,nment was

accounting, whe::e 55 percent taught Accounting 202 and

37 percent taught Accounting 302 " Atthough not evident
in Tabl-e 19, it was apparent that 65 respond.ents taught
accounting at either level, which is 58 percent of the

l-13 high school- teachers. General- Business 101 was

taught by 53 percent and Business principles 202 by

39 percent.

office Practice 302 was taught by 42 respondents
(37 percent) and Exploring Business 009 by 36 percent.
Law 302 and shorthand 202 were each taught by 35 percent
of the 1f3 who taught in high schools

shorthand is taught by secretariaf Majors only. of
the 53 secretarial Major graduates reporti.g, shorthand
\4/as taught by 39 at the shorthancl 202 l-evel- and by 27 at
the shorthand 302 lever. Many had taught it at both levefs.
The rate of shorthand 202 teachers in relation to the 53

secretarial graduates is 74 percent. This praced it second

only to typewriting in rate of frequency of teaching"
Business Mathematics ro2 and 202 were next in frequency

fol-lowed by Economics 3ol and shorthand 302" The business
education subjects taught least freguently were data process-
ing and marketing'"

The total of column 2 of Table

assignments of 113 teachers in one

I9 represents teaching

year. ft appears that
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the average teaching road at any one time is between two

and three subjects per year" This was calculated by

dividing the total assignments, 2gL, by the number of
teachers, 113. The total of column 3 represents the tota]
teaching experiences, since graduation, of the rr3 respon-
dents. They had taught an average of seven subjects each

in the average of four years si-nce graduation. The first
graduates surveyed graduated in r973, six years before
r9l9,and the l-ast graduated in rgi7, two years before
1979, hence the average of four years since graduation.

Manitoba high school subjects which \,vere taught but
v/ere not incfuded in the business education program are

listed in Table 20 " Grade rx typewriting was taught by

4 percent of the 113 high school teachers as v/ere geog-

raphy and mathematics.

Thirty-two respondents al-so perforrned teachì_ng duties
in institutions outside l4anitoba high schools, as ilrus-
trated in Tabl-e 2r. This is 27 percent of the rl9 who

indicated having taught. seventeen of the 32 taught at
either Red River, Assiniboine, or Keewatin cor.rmunity

corleges. Detaits of the teaching appointments outside
Manitoba high schools are depicted in AppenCix H.
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TABLE 20

NON BUSI}JESS EDUCATTON HIGH SCHOOL SUBJECTS TAUGHT BY 113
GRADUATES OF THE BUS]NESS TEACHER EDUCATION

pRocRzuf , RED RIVER CO¡.ft4UNrTy COLLEGE

n= l_ I3

Part of Teaching Assignment

Subj ect Previous
Years

Co

fl, L

Present
ço-
L'õ

Total
.Ê o-!-o

Typewriting Grade IXf

Geography

Mathematics

Physical Education

Occupatj-ona1 Business

Communications

English

Science

Social Studies

Speedwriting

trrench

J

2

l_

I
2

t

I
1

J

2

I

I

2

I

I

-l

l_

2

4

2

2

I

I

I
1

l

2

4

2

2

I

t

1

l_

l-

I

54

44
44

JJ

22

22

22

22
22

1l

11

For purposes of
considered to be

this study, Typewriting Grade IX is
non-business education.
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TABLE 2L

SCHOOL TEACHING RESPONSIBILITTES OF 32
OF THE BUS]NESS TEACHER EDUCATION
, RED RrVER COM-|4UNITY COLLEGEl

Location of fnstitutions
Insti tution

lvlanitoba
Rest of

Canada
Out of
Canada

Community
Col leges

Private Business
Schools

Evening Schools/
Adult Education

Secondary
Schools

L1

Appendix detai of subjects and institutions
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Program Evaluation

The second section of the questionnaire gathered

assessments of the adequacy of the program as a preparation
for teaching business subjects. specific professionar
and methodorogical courses were rated, the degree of
preparation to teach partícular high school- business
subjects was assessed, and the teaching skills and. know*

ledge attained by graduates were appraised and rated by

respondents. Graduates also indicated suggestions for
improvement. The questionnaire ended with provision
for general commentary.

Assessment of. Iiethodology Courses

Graduates were first invited to rate the value of the
courses in methods of teaching. The foJ_lowing scale \^ras

used; of Great value, of some val-ue, and of Littl_e varue"
Any graduate who had taken the subject completed the
rating. Respondents, therefore, indicated their attitudes
toward the courses both as teachers and as non-teachers"
rn some cases, occupatiory rather than merits of the course,
appears to have af f ected rat.ings.

Four methodology courses were offered during the period
1913-1977, as shown in Tabre 22. Methods of Teaching Basic
Business and Accou'ting was a requi-rement for alr students.
Methods of Teaching ìfarketing was taken by l4arketing Majors
during the years L975-L917 " I{ethods of Teaching shorthand
was required for secretarial l.fajors onJ-y. Methods of
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Teaching Typewriting was a requisite for secretarlal- and

Accounting I'[ajors and appears to have been taken by five
l4arketing t4a j ors "

I"lethods of Teaching shorthand and Methods of Teaching

Typewriting were indicated to be of great value by 64 per-
cent of the enrollees" This may be contrasted to Methods

of Teaching Basic Business and Accounting where only 4o

percent indicated the course as of great value" Forty-
three percent of Methods of Teaching Marketing enroll_ees

designated the course to be of little val_ue.

Table 23 presents the resul-ts of the chi square tests
made on the data presented in Table 22. rn each case,

except Methods of Teaching shorthancl, the differences in
indicated ratings are statisticatly significant"

CHI SQUARE TESTSf
COURSES BY

TABLE 23

oN TABLE 22, ASSESSMENT OF METHODOLOGY
GRADUATES OF THE BUSINESS TEACHER

EDUCATTON PROGRAM

Methods
Subj ects

Degrees of
Freedom Probabi Iity

Basic Business/
Accounting

Marketing

Shorthand

Typewriting

1s.48

)7 )tr,

? ao

o trtr

3

I

2

3

" 05

.05

"05

"05

-See Appendix I for detailed calulations
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The chi square test for Methods of Teaching shorthand

indicates that the rating of this course could have been

the result of chance in more than five percent of the cases"

The chi square test was apptied to the data to obtain

an indication as to whether observed results are due to

chance or to real differences" The researcher formulates

the hypothesis that observed results are due to nothing

but chance and then attempts to pr6vs or disprove the

hypothesis. The proposal that the results aïe due to
chance is referred to as a nurl hypothesis and labelled Ifo.

If H^ is accepted, observed resul_ts are said to be
U

not statistically significant and chi square will be

comparatively small in value. However, if chi square is

large enough, the observed results are reported as being

statisticarly significant and not due to chance. rn this

case, H^ is rejected..U

The level of significance chosen as an indicator of
signifícance was the .05 Ievel. That is, if H0 is rejected,
there ís a five percent probability or less that the results
were obtained by chance" In other word.s, it is not Loo

likely that results are recorded. by chance " The . 05 levef
is generally acceptabl-e for studies of this nature.

The value of chi square is presented for each test
within this study so that the read.er can judge the results.
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Assessment of Professional- Courses

Ratings of professional courses are depicted in
Tabfe 24 " The professional courses were assessed using

the same scale as with the methodology courses.

Not all of the professionar courses were studied by

each respondent" Audio-Visual- Education \,vas a require-
ment for alr students in Lgl4" organrzing cooperative
I{ork Experience was a requirement for Marketing Majors,

al-so beginning in the rgi4-r9i5 school year. students
in other majors who had been awarded advance credit courd

also take Organi zing Cooperative Idork Experience.

Principtes of Business Education vr'as required by alI
graduates beginning with the L973-1974 school year. A1l_

other professional courses were a part of arl programs.

student reaching was indicated to be of great value

by 82 percent of respond.ents; clearly a most highly rated
professional course. Audio-visual Education was designated

as of great value by 60 percent of the 16 respondents in
that course. Forty-eight percent of the graduates spec-

ified Educational psychotogy to be of l-ittle val-ue. The

rating for Principles of Business Education was not indic-
ated by J-B percent of those who took that course.

Table 25 reports the value for chi square tests made

on the results shown in Tabfe 24. The tests indicate
that the resul-ts of Table 24 are statisticalry significant
except in the case of Organi zlng Cooperative trrrork Exoerience,

where the nul-l hypothesis would have to be accepted.
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TABLE 25

RESULTS OF CH] SQUARE TESTS' O* TABLE 24, ASSESSMENT OF
PROF'ESSIONAL COURSES BY GRADUATES OF THE BUS]NESS

TEACHER EDUCATTON PROGRAM

Professional --v,2 Oegrees of
Subject A- Freed.om probability

Audio-Visual
Education 2i "56

Educational
Psychology 52.Ll

Educational
Testing &

Evaluation 2L"23

Organi zing
Cooperative
Vüork Experience 2. 43

Principles
of Business
Education 59.82

Student
Teaching l_33.94

("os

<"0s

{.os

>.0s

<.0s

(.ot

'l*See Appendix J for detailed calculations

Tabl-e 26 represents the total- indícations of methodorogy

and professionar courses that were at feast of some vafue.
The percentages are carcul-ated on the basis of those who

enroll-ed in each subject. student reaching was the most

highly ranked course forlowed by Audio-vÍsual Education
and Methods of Teaching Typewriting. Methods of Teaching

shorthand was indicated to be of at l_east some value by

90 percent and B3z of enrol-lees indicated ir{ethods of



74

TABLE 26

PROFESSIONAL AND METHODOLOGY COURSES INDICATED TO BE OF GREAT
OR OF SOME VALUE BY GRADUATES OF THE BUSINESS TEACHER

EDUCATION PROGRAM, RED RTVER COM.I4UNTTY COLLEGE

Rated as
Ranking of Courses

Value Va1ue Totatfeofzfz

Student
Teaching LL2 82 2L t5 133 gl

Audio-Visuaf
Education 46 60 24 32 l0 92

Methods of Teaching
Typewriting 82 64 36 28 tt8 92

Methods of
Teaching shorthand 46 64 19 26 65 90

Methods of Teaching
Basic Business/Accounting 55 40 59 43 rr4 83

Organi z íng Cooperative
Work Experience 11 ZS 20 45 3t 70

Educational Testing
and Evaluation 26 19 69 50 95 69

Educational_
Psychology t5 11 53 49 68 50

t4ethods of
Teaching Marketing 4 29 3 2L I 50

Principles of
Business Education 12 11 38 36 50 47
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Teaching Basic Busi-ness and Accounting to be of some or
of great val-ue.

It appears as though applicability directly to the

teaching act has affected the ratings positively" The

one obvious exception to this is Methods of Teaching

Ifarketing which was indicated as of tittle value by 50 per-
cent of those who studied it.

Respondents were arso asked to indicate the profess-
ionaf and methodology courses which they did not take but
which they felt they should have taken " The resurts are

shown in Tabte 27.

TABLE 27

PROFESSIONAL AND METHODOLOGY COURSBS INDICATED AS ''SHOULD
HAVE TAKEN'' BY GRÀDUATES OF THE BUSINESS TEACHER

EDUCATTON PROGRÃM/ RED RIVER COMMUNITY
COLLEGE

Course Number
f

Organi zing Cooperative
tr{ork Experience

Methods of Teaching
Marketing

Audio-Visual
Education

Methods of Teaching
Shorthand

Principles of Busj-ness
Education

Methods of Teaching
Typewriting

3s

27

I3
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Organiz:_ng Cooperative Work Experience was not

offered until the L974-L915 school year. Conseguently,

35 respondents disclosed regret at havrng not been able to
take it.

Methods of Teaching Marketing was offered to l4arketing

Majors only. Twenty-six respondents of other majors

specified it as a subject they should have taken. Audio-

visual Educatíon was first offered as a separate subject

in the L914-1975 school year" Although some instruction

in audio-visual techniques was given through various other
subjects, 13 respondents indicated they should have taken

a course in audio-visual.

Methods of Teachj_ng Shorthando taken only by

secretarial Majors, and Principles of Business Education,

first offered in l-91 3-197 4, were both indicated as shourd

have taken by seven respondents.

SkiIls and Knowledge Not Learned
acher

Graduates were next asked, "Are there important

and knowledge, relating to the teaching profession,

you did not l-earn at RRCC but which were required on

¡ob?" Table 28 shows the L07 responses given by g3

dents "

ski l- l-s

which

the

respon-

Discipline and classroom management were the most

frequentry indicated learning inadequacies, specified by

22 respondents, in relation to the role of a teacher.

This was 26 percent of the 83 who answered "yes" to the



SKILLS AND KNOWLEDGE NOT
REQUIRED IN THE ROLE

OF THE BUSTNESS

17

TABLE 28

TNCLUDED T}J TEACHER EDUCATION/ BUT
OF A TEACHER BY 83 GRADUATES
TEACHER EDUCATION PROGRAI4

n=83

Ski1l and Knowledge Number
Eo-
L'õ

Di sc ip line/Cl-a s sroom Management

Administrative Functions

Testing and Eval_uation

Teaching Methods in Various Subjects

Individual-i zing fnstruction

Interpersonal Rel_ationships

Teaching Marketing

Course Development and planning

Guidance and Counselling

English and Communications Skills

Preparation of Audio-Visual- Aids

Basic Business

Use and Care of Equipment

Parent-Teacher Interviews

Total- Responses

22 26

19 23

t3 16

11 13

7B
56

56

56

56
') ¡,JT

34
11

11

107

Subjects indicated incl_uded: accounting, law,
organization and management, data processing
office procedures.

busine ss
, and
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question. Twenty-three percent indicated administrative

functions, including such duties as maintaining an atten-
dance register, ordering supplies, and compreting various
forms.

sixteen percent specJ-fied. the testing and eval-uation

of students as a skirl not learned at Red River community

college. This was despite having received instruction in
the subject, Educational- Testing and Eval-uation"

Eleven of the B3 respondents (13 percent) indicated
they had not learned the requisite skitls and knowledge

to teach the following subjects: accounting, law, business

organization and management, data processing, and office
practice.

skill and knowledge in individ,uarizing instruction and

in interpersonal relationships were indicated to be

lacking by eight percent of respond.ents.

six percent revealed they required more skil-1 and know-

ledge in the areas of marketing, course deveropment,

guidance, and English communications.

Eighty-three respondents designated IOl skil1s and

knowledge not l-earned, but required. Fifty-three respon-

dents indicated just one inadequacyo lB indicated two

inadequacies, and six indicated three inadequacies.

SkiIls and Knowledge Learned. But Not
Requrred. tn the Rol_e of a Teacher

r" there skifls and know-

ledge which you have learned in the Business Teacher



Education Course at RRCC

job?" Table 29 presents

79

which you have not used on the

the resufts.

TABLE 29

SKILLS AND KNOWLEDGE STUD]ED IN TEACHER EDUCAT]ON, BUT NOT
REQUTRED IN THE ROLE OF A TEACHER BY 51 GRADUATES

OF THE BUSTNESS TEACHER EDUCATION PROGRAM,
RED RÏVER COTI}{UNITY COLLEGE

n:5 I

Skill and Knowledge Number
to-

Not R.equired to Teach a Subject

Educational Psychology

Knowledge Not Nece==-ryf

Methods of Teaching

Testing and Evaluation

Principles of Business Education

Audio-Visual

Cooperative Work Experience

Content Outdated--Could Not Use

General- Knowledge of High School Currj-cul_um

Tota1 Responses

29 57

7l-4
s 10

4B
4B
4B

24
?¿.

24

¿4

6I

I.-Accounti.g, business organization and management, and
shorthand.
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As shown in Tabl-e 29, 5l percent listed skill and

knowledge ín various subjects as not necessary because

they \^/ere not required to teach that subject. Most

predominant in this list was data processing, cited by

five respondents, and typewriting, cited by four respon-

dents "

Next in frequency of unrequired knowledge was the

14 percent who indicated educational_ psychology followed

by 10 percent who said that some of the knowledge acquired

in accounting, shorthand, and business organization was

more than was required of a high school teacher" Included

in this group of 10 percent were those who indicated that

the subject matter was, in part, inappropriate.

Eight percent of the respondents specified methods

courses as of no use because a subject was not taught.

Another eight percent revealed educational testing and

eval-uation and principles of business education as not

suitable to the rol-e of a teacher for various reasons.

The Hiqh School Subiects Most and
Least Prepared to Teach

The graduates were next presented with a J-isting

the Manitoba high school business education program

offerings. Question 4, Page 5, requests respondents to

of

j-ndicate the two courses in which they felt most prepared

to teach and the two courses in which thev felt least

prepared to teach.

Tabl-e 30 presents the subjects as designated by graduates

as being one of two most prepared to teach. The
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TABLE 3O

HIGH SCHOOL BUSINESS EDUCATTON COURStrS ]DENTIFTED AS ONE OF
TI^/O MOST PREPARED TO TEACH BY GRÄDUATES OF THE

BUSINESS TEACHER EDUCATTON PROGRA.I'I,
RED RTVER COM¡{UNITY COLLEGE

Subj ect
Indicated

Most Prepared
to Teach

Accounting 202
Accounting 302

Law 302
Business Mathematics I02

Business Mathematics 202
Business Principles 202

Data Processi-ng 202
Data Processing 302

Economi-cs 3 01
Exploring Business 009

General Business 101
Marketing L02

Marketing 202
Marketing 302

Marketing Laboratory
Office Practice 302

Shorthand 202
Shorthand 302

Typewriting J-02
Typewriting 202

Typewriting 302

Did Not fndicate

Total-

s4 19
'l aì ')¿v J

62
31
2L
11

62
31

4L
11

93
73
31
27

11
10 4

33 L2
L45

64 23
145

145

13 5

27 41 f oo

1_Respondents were to indicate two business courses each
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basis used for percentages was 214 because each respondent

was to indicate the two courses most prepared to teach.

The largest group, 23 percent, specified Typewriting ro2.
Following vrere Accounting 202 with r9 percent and short-
hand 202 with 12 percent. lilext in frequency rate were

Typewriting 202 and 302, along with shorthand 302, each

designated by five percent as being one of two high school
subjects most prepared to teach.

Just 72 respondents were etiqibre to teach shorthand.

This means that 23 percent of the L44 choices open to
secretarial Majors v¡ere shorthand 202. Rateably, short-
hand 202 equals Typewriting ro2 in choices for most pre-
pared to teach, arthough this is not evident in Tabl_e 30.

Respondents then specified the reasons for indicating
beirig well- prepared to teach certain high school business

education subjects. The results are summarized in Table 3r.
rn totat , 723 reasons \,rere indÍcated for good preparation.
rt appears that respondents designated about three reasons

per subject chosen.

A choice of four reasons was given in the questj_onnaire

and there were three lines of spaces for "other" reasons,
as shown in Question 5, page 5. Reasons given in the

"Other" spaces were grouped by the researcher.
The first reason stated " (a) Content of RIìCC subject

was closery related to high schoor or other subject
taught. " This referred to the contiguity of a content
subject studied at RRCC to the same subject to be tauqht
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to high school students in the business education program.

This reason was specified rnost freguently, rB6 times,
for indicating being well- prepared. Good Þreparation to
teach Typewriting r02 appears to be most frequently the

resul-t of contiguity with RRCC typewriting courses.

Table 32 presents reasons as percentages of respondents
who identified the subject as one of the two he/she was

best prepared to teach" The subjects are ranked in
Tabl-e 32 according to the frequency of choices as being
well prepared,

Tabl-e 32 indicates that 98 percent of graduates

designated being welr prepared to teach Typewriting
did so because of the contiguity with RRCC courses.

dents indicated good preparation in shorthand 202 at
of 94 percent for this reason as did 78 percent who

who

L02

Respon-

a rate

Índicated General Business l0] and 76 percent who specified
Accounting 202.

The second reason stated " (b) The subject was well
presented at RRCC. " This referred. to the quality of
instruction in a content subject studied at R.RCC. one

hundred eighty-four graduates designated this as a reason

for good preparation. The rate of serecting this reason
was' as depicted in Tabte 32, highest in Typewriting L02,

where it was 100 percent. The rate was 97 percent in
Shorthand 202 and 76 percent in Accounting 202.

The next reason was " (c) The need for the subject was

clear while r was a student at RRCC. " rt appears that a
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graduate who indicated this reason was highly motivated
to do well in a subject because he/she knew that the

skills and knowledge gai-ned wourd be essential for
successful teaching after graduation from the program.

This need was designated as seen most frequently for
those best prepared in Typewriting l_02 (86 percent),
shorthand 202 (67 percent), Generar- Business ro2 þ7 per-
cent) and Accounting 202 (52 percent).

The fourth reason \^/as " (d) The course in methods of
teaching this subject helped me." one hundred fifty-one
graduates indicated this as the reason for good prepar-
ati-on in a specific subject. of those who designated

Typewriting r02, 100 percent specified that the methods

course in teaching typewriting was one of the reasons.

Ninety-four percent testified that this was one of the

reasons for choosing shorthand 202 as a subject in which

the preparation to teach was good.

The three reasons grouped from the "Other" l_ine

were business experience (L7) , personal experience (f6),
and previous training (22).

rn contrast to being rvefl prepared, respondents also
indicated the subjects in which they were reast prepared, âs

shown in Table 33. The most frequentJ-y indicated were

Economics 301_" by L4 percent; Data processing 202, by

12 percent; Law 302, by lt percent; and Data process-

:-ng 302, by nine percent;
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TABLE 3 3

H]GH SCHOOL BUSTNESS EDUCATTON COURSES IDENTIFIED
TI^]O LEAST PREPARED TO TEACH BY GRÄDUATES oF

BUSINESS TEACIIER EDUCATION PROGRA-I4¡
RED RTVER COMI4UNITY COLLEGE

AS ONE OF
-L -r1r-

Subj ect
Indicated

Least Prepared
to Teach

Accounting 202
Accounting 302

Law 302
Business lrlathemati_cs l-02

Business Mathemati_cs 202
Business Principles 20l-

Data Processing 202
Data Processing 302

Economics 301
Exploring Business 009

General Business 101
Marketing L02

Marketing 202
Marketing 302

Marketing Laboratory
Office Practice 302

Shorthand 202
Shorthand 302

Typewriting I02
Typewriting 202

Typewriting 302

Did Not Indicate

Total

3

T4

29
5

9

T4

32
24

37
L4

4
L2

3
I2

6

13

J

10

r
J

6

6

t3

I
5

t1
2

3
tr
J

L2
9

T4
5

I
4

I
4

2
5

I
4

2
2

2

tr
J

274 I00
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Reasons indicated for least preparation are presented.

in Tabl-e 34. Four reasons are suppl_ied in euestion 6,

Page 6 of the questionnaire and two others \^/ere grouped,

by the researcher, from líne (e) of euestion 6, "Other".
The reasons for least preparation are the antithesis

of those cited for best preparation. The first was

" (a) content of RRCC subject was not rel-ated to high school

or other subject taught" " This reason v¡as indicated by

55 respondents in various subjects as illustrated in
Tabfe 34" The percentages of those who chose different
reasons for inadequate preparation are depicted in Table 35,

which is ranked according to freguency of indications of
inadequate preparation.

Of the subjects most frequently indicated as 1east

prepared to teach, 36 percent who desig,nated Business

Principres 20r, 3l percent who designated Law 302, 25 per-
cent who discl-osed Data processing 202, Ll percent who

indicated Data Processing 302, and 16 percent who specified
Economics 301 indicated that one of the reasons \.vas that
the RRCC courses were not contiguous to that which was

to be taught by the respondents. (Table 35)

The second reason for poor preparation was " (b) The

subject was poorty presented at RRCC." This reason of
defj-cient instruction was cited by 76 respondents at the

foJ-lowing rates: Business principles 202, 5C percent;

Ivfarketing r02 , 67 percent; Exploring Business 009, 29 peï-
cent; and Data Processing 202, ZB percent.
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Next, âs a reason for poor preparation to teach a

course, was " (c) At the time r attended RRCC' the need

for this r^/as not cl-ear. " rt appears that respondents who

indicated this could see no purpose in the similar content
courses taught at RRCC and conseguently did not work as

diligentÌy as v/as necessary to meet arl the objectives.
Forty-seven respondents, as shown in Tabr-e 34, indicated
this reason in each of the sub;ects: Accounting 202, 33

peroent; Business principles 2A2, 2g percent, and. Data

Processing 202, 25 percent.

The fourth reason, " (d) The course in methods of
teaching this subject was inadequate, " was indicated
]11 times by the r37 respond.ents" The subject areas in
which the rates v/ere highest were Law 302, 69 percent;
Data Processing 202r59 percent; and Economics 301, 5l
percent.

The reasons given under "Other" were grouped by the

researcher j-nto two categories. An indication that one

course was not enough background knoivledge for teacher
preparation to teach a subject was cited in lB instances.
Lack of personal interest was designated by 13 graduates.

A variety of reasons were indicated and categorized
under "Other" which is detaiÌed in Àppendix K.

The subjects designated most prepared to teach by

respondents are compared to those designated least
prepared in Tabl-e 36. The Spearman rank order correlation
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TABLE 36

SPEARIILAN RANK-ORDER CORRELATION OF SUBJECTS MOST PREPARED TO TEACH
AND SUBJECTS LEAST PREPARED TO T.EACH BY GR¡.DUATES OF

THE BUSTNESS TEACHER EDUCATTON PROGRÀ}4

Subj ect Most Prepared
fr

Least Prepared Difference )
f r -.in Rank (d) d-

Accounting 202

Accounting 302

Law 302

Business Mathematics 102

Business Mathemati-cs 202

Business PrincÍpJ-es 202

Data Processing 202

Data Processing 302

Economics 301

ExpJ-oring Business 009

General- Business 10I
l"larketing 102

l,larketing 202

Marketing 302

Marketing Lab

Office Practice 302

Shorthand 202

Shorthand 302

lypewriting I02
Typewriting 202

Typewriting 302
Did Not Indicate

54

10

6

3

)

I
6

3

4

I
9

3

2

1

10

33

64

T4

14

13

2

oÊ

L2 .5
16

11 "5
t9
12. 5

16

T4

19

l_0

1l_

t6
17. 5

19

3

5

I
5

5

7

3

I4
?o

5

9

I4
1a

24
aa

L4

4

I2
3

L2

6

l_3

4

5

6

6

l9

I9
7

J

16.5
I2

7

4

1

7

I7.5
10. 5

I8
r0. s

T4

9

19

16. 5

I4

T4

5

-I7 289.00
ì c I 1CL. J L. ¿)

9 -5 90.25

- 
q ,q

tr t a^ lEJ.J JV.LJ

12 l_44. 00

10. 5 l_I0. 25

12 144.00
13 169.00
12 144.00

- 7.5 56.25
1 E 1 aaL.1J

- 2 4.00
7.5 56.25
5 25. 00

- I C t tq

-16 256.00

-12.5 l-56.25

-lq q )añ )c,

- 9 81.00

- 9 S1.00
)^^^

2,087 .75

I ìaoc?-s
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of the subjects indicated most prepared to that indicated

Ieast prepared produced a correlation coefficient of

-.177885, which indicates a weak, negative correlation,

not significant at the "05 level_. This would seem to
indicate that there is not a strong dichotomy between

those indicated as strengths and those indicated as

weaknesses "

Suggestions for Improvement

Question 5, Page six, asked respondents to indicate

how improvernents courd be made in preparation to teach,

where it was considered to be inadequate. The responses

were grouped by the researcher as irl-ustrated in Table 37.

The most frequent suggestion was to institute more inten-
sive study in a subject. This suggestion was designated by

57 graduates, most frequently regard.ing Data processing 202

and 302, Economics 301, and Law 302.

Forty-seven respondents ca11ed for more effective
methodologiy courses; especially in Law 302 (l) , Data

Processing 202 and 302 (6), Economics 301 (6), and

marketing courses (6).

The suggestion of util_ization of high school l_evel_

texts as the major course-text was made by nine graduates.

one respondent remarked that teachers would then "know

the books" vJhen embarking on a teaching career. This was

suggested for Law 302 (4) , Accounting 202 and 302 (2) , and

Economics 301 (2).
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other various sug,gestions were indicated as summarized

in Appendix L"

Appendix M contains comments and suggestions for
improvement which were vatid but courd not be grouped by

the researcher. conseguently, they are presented in their
entirety 

"

I{ecessity of Business Experience

Respondents were asked in euestion 'l , page 6, to indi-
cate how much busi-ness experience they fel_t should be

required prior to enrolling in the Business Teacher

Education Program. The responses are shown in Table 38.
Forty-seven percent of the one-year graduates indicated

that two years were necessary. On the other hand, just
33 percent of Two-year respondents indicated the advis-
ability of two years of pre-entry business experience"
A total- of 39 percent of on* and Two-year graduates des-
ignated two years of experience as necessary, six percent
of the one-Year graduates and nine percent of the Two-year
graduates testified that no business experience was

necessary prior to enrolling in Business Teacher Education.
The chi square test produced a varue of 23.gL, which

is significant at the " 05 leveÌ " This means that the
one-Year and the Two-year graduates are significantly
different in their opinions regarding pre-entry work

experience" This test indicates that the differences do

not appear to be the result of chance.
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TABLE 38

EXTENT OF BUSI}]ESS EXPERIE}JCE PRIOR TO ENROLLING I}ü TEACHER
EDUCATION INDICATED AS NECESSARY BY GRADUATES OF THE

BUSINESS TEAC}ÌER EDUCATION PROGRÀ.I\,Í, RED RIVER
CO}1].IUNITY COLLEGE

Length of CourseAmount of Experience
One-Year

Eo,Lô
Two-Year

ço,L'o
Tota f¡ôLó

None

6 Months

I rr^ ^ --I .L CdI

2 Years

3 Years

4 Years

5 Years

More Than 5 Years

Did Not Indicate

Total

')
J

I

J

25

I2

I
5

2

I

6

2

6

47

22

2

9

4

2

9

4

27

10¿o

4

J

5

Ì
3

1l
trJ

J¿

JJ

5

J

6

l

4

129

53

30 22

53 39

16 L2

^-

l0 7

32
43

53 100 B4 I00 L37 I00

T' = 23. sr d.f. = B

1_-See Appendrx N for detailed

<.0s

calcul-ation of chi square.
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Teaching Skills of Most and of Least
fmpo

Question B, Page 7, lists 14 teaching skills of which

respondents were to indicate:

f" The five most important teaching skills to their
teaching

2 " The five least irnportant teaching skills to their
teaching

3. The degree of preparation provided by the Business

Teacher Education progiram, Red River community college "

The teaching skills were divided rnto three categories,
i-nterpersonal-, methodology, and planning and development.

These skilts and the categories were adapted by the

researcher from several such teaching-skill-s l-ists.
The teaching skilfs indicated as the five most impor-

tant contributors to success are presented in Table 39.

The skill indicated by most respondents, jO, was the

estabfishrnent of rapport" Next in frequency was planning
instruction which was designated by 62 graduates. sixty-
one indicated that explaining was one of the five most

important teaching skil_l-s to their teaching. The per-
centages shown in Table 39 are on the basis of nurnber of
choices. Each respondent was to indicate five choices,

theref ore the total possible responses \,vas 5 95. The

amounts for "Did l.lot rncicate" were clerived from the total
possible responses.
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TABLE 3 9

TEACHING SKILLS INDICATED AS FIVE T{OST TMPORTANT
CONTRIBUTORS TO SUCCESS AS TEACIIERS BY 48

ONE_YEAR AND 1L TIVO-YEAR GRÀDUATES
OF BUSINESS TEACHER EDUCAT]ON

Length of Course
Teaching Sl<iIls One-Year

ço,
Two-Year

t9
Tota ffz

Interpersonal-:
I. Establish

Rapport
2 " Encourage

Participation
3 " Accommodate Individual

Di fference s
4. Control

Students
l4ethodological:

5 " Exolaining

6. Questioning

7. Generating
Di scus sion

B " Diagnosing Learner
Needs

9 " Assessing Student
Perf orrnance

Planning and Developrnent:
10 " Specifying

Obj ective s
11. Selecting

Content
12. Organi zing

Material
I3. trlanning

Instruction
14 - Selecting Learning

Re source s
Did Not Indicate

32

10

Ì9

IE

30

3

I3

4

oo

Õ
Õ

l-3

1

J

o

E
J

3B

16

30

'>1JL

11J]

13

t_5

¿z

25

L1

5

B

9

4

6

7

I270

9

4

265

49 B

50 B

61 10

L63

a') A
LJ q

366

JÕ O

t3 2

30 s

4Ll

62 Il

BI

12 L2

B

l-4

]3

6

I3

L2

26

4

JL

f
J

5

5

It-

2

l3

1

I1

29

36

4

40

2

tr
J

B

l0

1

t1

Tota I s 240 100 35s 100 s9s 100

X' = l-1" 651 p t_l\ppendt_x L)
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Percentages based on number of respondents are shown

in Tab1e 40 " They are, of course, simply five times as

great as the percentages shown in Tabl-e 39.

rt appears from TabÌes 39 and 40 that there is some-

what more stress on interpersonal skil-rs (195 choices)

than on methodol-ogy (ri4 choices) and planning and develop-

ment skills (l_54 choices).

The chi sguare test for statisticar significance
produced a val-ue of It"65, which is not significant at the

- 05 lever, v¡íL]n 29 degrees of freedom. This indicates
that there appears to be no statistically significant
dj-fference between one-year and Two-year graduates in
their choice of teaching skir-rs which are important to
them as teachers

The teaching skills indicated as five least important
are shown in Table 4r. The most frequently designated. was

that of specifying objectives for teaching (66 choices).
The sel-ection of learning resources was specified by 50

graduates as being least important. Two methodology skills,
questioning and generating d-iscussion, were indicated as

least important by 35 and 42 grad.uates, respectively.
The chi square test produced a value of 18.03 which

is not statisticarly significant at the .05 l-evel with 26

degrees of freedom. There appears to be no meaningful

difference between one-year and Two-year respondents in
their choices of teaching skirls which are unimportant
to their teaching success.
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TABLE 4O

TEACHING SK]LLS TNDTCATED AS FIVE MOST IMPORTANT
CONTRTBUTORS TO SUCCESS AS TEACHERS, GIVEN

AS PERCENTAGES OF 48 ONE-YEAR AND 7I
TIVO_YEAR GRADUATES ]

Course Lengthæ \rlle - I wu-
Year Year Total

o_o-o'o'o6

fnterpersonal:
:1_. Establish Rapport
2. Encourage Participation
3. Accomrnodate Individual Differences
4. Controf Students

Methodofoqical:
5" Explaining
6. Questioning
1. Generatinq Discussion
B. Diagnosing Learner Need,s

9. Assessing Student performance
Planning and Development:
10. Specifying Objectives
11. Selecting Content
12. Organlzing Material
t3. Planning Instruction
14" Selecting Learning Resources
Did Not fndicate

n=48

61

2I
40

JÕ

63

6

L7

29

27

13
)1

.)tr
LJ

EÀ
Jl}

()

6l

n= 71-

8r',J1

23

42

45

44

l-B

2L

31

35

10

24

4L

5l
6

56

n=Il9
59

22

4L

42

51

13

t9
?^

?,)JL

11

25
1Á

tr1

l
61

]S"u Table 39 for frequencies
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TABLE 4f

TEACHTNG SKTLLS TNDICATED AS FIVE LEAST IMPORTANT
CONTRIBUTORS TO SUCCESS AS TEACHERS BY 48

ONE_YEAR AND 7T TI¡IO-YEAR GRÀDUATES
OF BUSTNESS TEACHER EDUCATION

Length of Course
Teaching SkilIs One-Year

1o-L'o
Two-Year

côtÁ
Total
EoL6

Interpersonal_:
1. Establish

Rapport
2. Encourage

Participation
3. Accommodate fncliviclual

Di fferences
4 " Control_

Students
Itlethodol_ogical:

5 " Explaining

6 " Questioning

7 " Generating
Di scussion

B. Diagnosing Learner
Needs

9 " Assessing Student
Performance

Planning and Developnent:
10. Specifying

Obj ectives
1I. Selecting

Content
L2. Orgiani zíng

Materíai_
13. Planning

fnstruction
14. Selecting Learnino

Resources
Dl-d Not Indrcate

Total- 240 100 355 100

t1

I3

t0

I2

l6

l1

L2

TB

24

11

29

¿I

24

35

25

66

31

16

L1

1B

L2

I242

I8

t0

l3

fa
IJ

4¿

13

24

a

4230

I1

2T

7L

29

L49

50

220 11

595 100

l' = 18.031 d.f zo p \.05 lappendix 
e



r01

Table 42 represents the frequencies of teaching skirls
indicated as five reast imporiant, shown as a percentagie of
respondents. This may be compared. to Tabre 4l where

percentages are based on the number of responses. Each

respondent was to make five choices.

several respondents commented in marginal notes on

the difficulty in compreting euestion B " some said that
arl the teaching skil-ls namecl \^/ere important and that thelz

could not choose any as unimportant. consequently, Tables 4l-

and 42 appear to have large numbers of respondents who did
not indicate a choice of most or least important.

Table 43 is a rank-order comparison of the teaching
skills indicated as the five most important to those des-

ignated as the five l-east important. The spearman rank-
order correlation gives a varue of -.7918" There does

appear to be a strong negative correlation which is
significant at the "05 lever. This indicates that those

skills designated as most important in Tabfes 39 and 40

Idere also indicated as most important in Tables 4l and 42.

Degiree of Preparation in

t.t* ,, :presents indications by respondents of
their assessments of "Ho\n/ I.Jett Did RRCC prepare you rn
Each Skill Area?" The scale was: L, very weLI; 2, well;
3, adequately; 4, poorly; and 5, verJ poorly. The first
^^!^ ---r- Lcaregory rareci was l-nterpersonal teaching skill_s.
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TABLtr 42

TEACI-IING SKTLLS TNDICATED AS FTVE LEAST I¡4PORTANT
CONTRTBUTORS TO SUCCESS AS TEACHERS/ GTVEN

AS PERCENTACES OF 48 ONE-YEAR. AND 7T
TI,/O-YEAR GRADUATESI

Course Length
One-
Year

z

Two-
Year

o_
'o

Total-
z

Interpersonal:
1. Establish Rapport
2. Encourage participation
3. Accommodate Individual Differences
4 " Control_ Students

Methodological:
5. Explaining
6. Questioning
7 " Generating Discussion
B. Diagnosing Learner Needs
9. Assessing Student perforrnance

Planning and Developrnent:
:I0. Specifying Objectives

1t " Sel-ecting Content
L2. Organi zinq lrlaterial
13. Planning Instruction
L4. Selecting Learning Resources
Did Not fndicate

n=48

6

33

25

6

35

JÕ

25

t3

50

27

23

4

44
)

L4B"

n:7 I

11

]B
I4
L7

7

25

33

fB

10

59

25

7

J

40
12fo'

n=ll9

9

24

IÕ

20

7

29

35

2I
.L -L

55

26

13

J

^a
AIB5'

1'See Tabfe 4L for
)-11- 'Each respond.ent

freguencie s

was to rnake five choices
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ÎABLE 4 3

SPEAP.I.{ÀN RANK-ORDER CORRELATTON O¡' TEACHTNG SKTLLS
MOST I}IPORTANT TO THOSE INDICATED AS FTVE LEAST

GRÀDUATES OF THE BUSINESS TEACHER EDUCATTON

INDTCATED AS FIVE
I¡ÍPORTANT BY
PROGRÀ-},1

Teaching
ski tl-

Most ïmportant
fr

Important DÍfference )r in Rank (d) d-!

Establish Rapport

Encourage Participation

Accommodate Individual-
Di ffe rence s
Control Students

Explaining

Questioning

Generating Discussion
Diagnosing Learner
Needs

Assessing Student
Performance
Specifying Objectives

SeJ-ecting Content

Organizing Material-

Planning Instruction

Selecting Learning
Resources

Did Not Indicate

'70

¿6

49

50

6L

I6

23

36

38

l3

4l-

62

6

5

4

13

12

9

8

I4

10

l
1

2L

24

I

35

42

25

13

66

31

16

4

50

220

10

9

I4

5

4

8

I2
2

6

1l

I5

-11

4

_A

-10

B

I

I

-4
L2

4

-Á
-L2

I2

l-2T

T6

16

t6

100

b4

Cr4

I

16

144

l6

16

144

L44

2

1I

11 t3

?o 1

3

I

8]s
12 I

ó tó

- ,1 .-2-b>(d)_v'
s - n(n2 - l)

701o aÁl
S
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In each of the interpersonal teaching skills, a

rating of three, which indicated adequate preparation,

was most frequently chosen. In total for this category,

33 percent of the I19 who taught specified a preparation

that was Iess than adequate in interpersonal teaching

skiIIs. Of the four skills, respondents disclosed the

best degree of preparation in the facility described as

"encourage participation." Twenty-nine percent indicated

being well or very well prepared in this skill and 61 per-

cent indicated adequate or better preparation"

The interpersonal skil-1 in which preparation was

least adequate was that of controlling students " Fifty-

two percent of those who taught indicated poor or very

poor preparation" There are several comments regarding

this in Appendix T.

Table 45 shows the value for chi square for each of

the four interpersonal- teaching skills. A chi square of

3"24 for "establish rapport" and 3.2L for "accommodate

individual differences" indicate that neither is statisti-

cally significant at the .05 level with five degrees of

freedom. "Encouraging participation" and "controlling

students" had chi square values of 23.20 and 39.98 respec-

tively. Both are sta-uistì-cal11z signif icant at the . 05 level

with five degrees of freedom

The second category rated was methodology, as illustrated

in Table 46 " Respondents indicated best preparation in the

skill of explaining. Fifty-five respondents, 46 percent,
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TABLE 45

RESULTS OF CHI SQUARE TESTS1 O' TABLE 44, DEGREE OF
PREPARATION IN TNTERPERSONAL TEACHING SKILLS

AS T}JDICATED BY 119 GRADUATES

fnterpersonal
Teaching

skill
v2 Degrees

of
Freedom Probabi lity

Establi sh
Rapport

Encourage
Participa tion

Accommodate
Individual_
Dí fference s

Control-
Students

1 aÂ

23.20

I 1l
J"L-L

39.98

> "0s

("os

>.0s

<"0s

Appendix5ee Appendr_x e for detailed calcul_ations"

indicated they were rverl prepared or very well_ prepared and

7 6 percent indicated adeguate or better preparation. Least
preparation was disclosed to be in diagnosing learner needs"
Thirty-eight percent indicated poor or very poor preparation
in diagnosing learner needs. rn total-, 63 percent indicated
adeguate or better in the methodology area, whire 30 percent
indicated good or very good preparation i-n rnethodology.

The chi square values are presented in Tabre 47. The

val-ue of chi square was 18.20 for the skill of expraining
and 44.31- for the skilt of diagnosing learner needs. Both
are significant at the .05 r-evef with four degrees of
freedom. This means that the resur-ts obtained on these
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TABLE 41

RBSULTS OF CIll SQUARE TESTSf O* TABLE 46, DEGREE OF
PREPARATION fN ¡{ETHODOLOGY, AS ]NDICATED

BY 119 GRADUATES

Methodology -\/ 2 Degrees of
Freedom Probabilitv

Explaining 16.59

Questioning 6 .04

Generating
Discussi.on 4.33

Diagnosing
Learner Needs 47 " 02

Assessing
Student Performance .82

4

4

<"0s
>.0s

> "0s

("os

> .0s

I-See Appendix R for detailed calulations.

two skills were not due to chance but appear to be the
resul-t of real differences. The three others are not
significant at the " 05 level with four degrees of freedom.

This indicates that the differences between the observed.

freguencies and those which could be expected on the average

are small- and not statisticalllz significant. That is, the
differences seem to be due to chance.

The third category of skil-ls was grouped under planning
and deveropment¡ âs depicted in Tabre 48. overafl, grad-
uates appear to to feer they have the best preparation in
this category with forty*six percent indicating a prep-
aration tha-u was well done or very wel-l- done. seventy-
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five percent discrosed adequate or better preparation. rn

this category, the skil-1 most frequently indicated as being

well or very well prepared was that of specifying instruc-

tional objectives, where 61 percent rndicated well or very

well- prepared" This skilf was al-so specified most frequent-
1y as being of l-east importance to respondents' teachinq by

66 percent of those who taught.

The chi square values for Table 48 are presented in
Tabre 49. Resul-ts v/ere statisticalry significant at the

.05 l-evel \,vith four degrees of freedom in each of the

skilts except organizíng materiar" rt appears that the

ratings for organizíng material- differed littre from the

expected ratings.

l4ost and Least Useful Courses

Question 9(a) asked "lVhich R.RCC courses do you

consider were most useful to you in your present occupation?"

This question may be contrasted to euestion 4, page 5 in
which responclents indicated the high school subjects they

felt most and least prepared to teach. euestion 9 (a) ,

however, is concerned with the usefulness of RRCC courses,

regardless of occupation after graduation" Respondents

could indicate more than one subject and as many as three
\dere specified" Part (b) of euestion 9 allowed graduates

to indicate reasons why an RRCC course was indicated as

most usef ul-.

ii

tl

li

i1

il

ii

ii
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TABLE

RESULTS OF CIIT SQUARE TESTS I
PREPARATION IN PLANNT}JG

TNDICATED BY ]T9

AO

ON TABLE 48, DEGREE OF
AND DEVELOPMENT AS

GRADUATES

Planning and
Development

SkiIls
Degrees

of
Freedom Probabi Ii ty

Specifying
fnstructional
Obj ectives

Selecting
Content

Organi zing
Material

Planning
ïnstruction

Se j-ecting
Learning
Resources

22.50

l_I.90

T2.47

11.66

< "0s

( "ot

> "0s

<.05

( .ot

Appendixsee Appendrx S for detailed calculations.

The courses are ranked according to indicated usefufness
in Tabre 50- one hundred thirty-two graduates responded
to this question of which 3r percent designated typewriting
and 34 percent indicated accounting as the most usefuf
course studied in the Business Teacher Education progiram.

The next most frequentry chosen were two methods courses,
Methods of Teaching Typewriting (I4 percent) and ì{ethods of
Teaching Basic Business and Accounting (14 percent), and

shorthand (14 percent). Just 72 respondents had studied
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TASLE 50

DESCENDIÌIG ORDER OF COURSES ÀS R.ATED BY 132 GRÀDUATES OF THE BUSINESS
TEÀCHER EDUCATION PROGR-LÀ{, RED R VER COI.LIVIUNITY COLLEGE, AS BEING

OF I4OSÎ USE I}I THEIR PRESENT OCCUPATION

LL_LJ¿

Course
Number Who
Indicated

as of Most Use

Typewri-ting

Accounting

Methods of Teaching Typewriting

Methods of Teaching Basic Business/Accountj-ng

Shorthand

Àl-1 Methods Courses

Student Teaching

Marketing

Audio-VisuaI Education

Testing and Evaluation

Law

Data Processing

Methods of Teaching Shorthand

Educational Psychology

General Business

Communications Skills

None Considered Most Useful

Course Development

Principles of Business Education

Organizing Ï^iork Experience

Business Organization and ¡4anagement

Economics

Business lfathematics

49 37

45 34

t9 L4

19 ).4

t8 14

L7 13

13 10

97

86

65

65

54

43

43

43

32

22

22

22

r-I
Ìl

I1

l1
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shorthand" Consequently, 25 percent of Secretarial Majors

found shorthand to be of rnost use/ a higher rate than is

evident in Table 50.

Some respondents chose more than one subject: 25 chose

three subjects, 2L chose two, and 86 chose one subject

only. The percentages are based on the number of graduates

who answered. this question, L32, and consequentry totar more

than one hundred percent.

Respondents were next asked to indicate reasons why

particular subjects were designated to be of most use"

The reasons are summarized in Table 51, as grouped by the

researcher. The courses are listed in rank ord.er.

The most frequently indicated reason for specifying

a subject was that it was good preparation for teaching.

This was indicated as the reason for l-51 choices. The

reason of being useful- in business occupations was indicat-

ed for 73 choices. Useful information for teaching was

given as a reason for 14 choices. rn some instances, more

than one reason v¡as given for indicating a course, while
in other i-nstances, no reasons \,vere given.

.i
¡l

rl
I
:

t:

l
,]



SU¡{ì4ÂRY OF REè.SONS
GRÂDUATES

L20

TABLE 5I

I.IHY SUBJECTS þIERE INDICATED AS BEING MOST USEFUL BY
OF THE BUSTIJESS TEÀCI'IER EDUCATTON PROGRÄÌ{,

R-ED RIVER COMIYUNITY COLLEGE

Reasons For InCicating
Subjects in

Teacher Education P rograrn
Good

PreÞarati-on
For Teaching

f.

Useful Useful- in
Information Business
For Teaching Occupations

Typewri ting

Accounting

Methods of Teaching
Typewriting

Methods of Teaching Basic
Busine ss,/Accounting

Shorthand

Al-1 Methods Courses

Student Teaching

rYarketing

Audio-Visual Education

Testing and Eval-uatíon

Law

Data Processing

Methods of Teaching
Shorthand

Educational Fsychology

General Business

Comnunications SkilIs
Course DeveloÞment

Principl-es of Business
Education

Organizing I{ork Experience

Business Organization and
Management

Economics

Business ¡,lathenatic s

l-9

I1

22

2T

7

l_0

13

4

10

4

3

3

5

3

I

1

2

I

2

19

20

J

4

2

I

1

I

2

2

1

w,



Question 10 (a) posed the

do you consi-der least useful

Question 10(b) asked "Why?"

Tabl-es 52 and 53.

L2I

question "trdhj-ch RRCC course

in your present occupation?"

The results are shown in

one hundred twefve graduates responded to this ques-

tion. Eight indicated three sub¡ects, 30 indicated Lwo,

and 74 indicated just one subject as being of least use.

The percentages are based on the Lr2 who answered the
question 

"

rn Table 52, the course most frequently indicated as

being of l-east use is Educati-onal- psychology, specified
by 22 percent of those who answered this guestion. This
\úas fol-lowed by data processing (r1 percent) and Educational
Testing and Evaluation (16 percent).

The reasons for indicating subjects are presented in
Table 53. The most frequently designated reason is that
a subject presented infornation which was irrel-evant to
teaching- This was given 47 times. The fact that a

respondent didn't teach a subject was cited in 40 cases"

rnadequate instruction was discl-osed as the reason for
23 choices. seventeen choices v/ere mad.e because a grad-
uate did not understand the course content taught at RRCC.

The l-ast question asked respond.ents for any coÍrments

concerning the course. These are presented in Appendix T.

one hundred twelve graduates responded to this " The

researcher grouped comments to avoid repetiti_on. Also,
in some cases, comments were summarized..



DESCENDING ORDER OF
BUSINESS TEACHER

USE TN

122

TABLE 52

COURSES AS R.ATED BY LL2 GRADUÄTES OF THE
EDUCATION PROGRÄ1"I, AS BEING OF LEAST

THEIR PRESENT OCCUPATION

n=l12

Number l{ho
fndicated

as of Least Use

Educational Psychology
Data Processing
Testing and Evaluatì on
l4arketing
Law

Economics

No Courses Considered Useful
Principles of Business Education
Business Organization and Management
Communications Skil_1s
Business Mathernatics
Typewritíng
Shorthand
AII l4ethods Courses
Accounting
General Business
Audio-Vi sual- Education
Methods of Teaching Basic Business

and Accounting

25

19

1B

t5
I2
10

10

9

Õ

5

5

4

4

4

J

J

J

2

22

I1
16

t3
lt

9

9

oo

7

4

4

4

4

4

3

3

J
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Ir{any graduates.indicated they felt the need for a ronger

period of time for student teaching. several noted, with
satisfaction, that the student teachj-ng lenqth had been

increased to a furl trimester which is approximately a

three month period.

During the period under study, many of the subjects

in the Business Teacher Education program were taught by

instructors other than those who were part of the Teacher

Education facuJ-ty. several respondents revealed. that they

would have preferred to have had atl- instruction in alr
subjects from the Teacher Education staff. There was an

indication that respondents fel--u the need for good teacher-
models in teacher education.

suggestions for lengthening the course to three or four
years were made by many graduates " some indicated why

additional time was felt to be necessary" Reasons given

were additional student teaching and rnore study of such

courses as law, economicso and data processing.

As noted throughout this study, the area of classroom

managemenL/discipline was indicated most frequentry as

having received inadequate attention. Respondents noted

many good suggestions to improve this field. They indicated
a need for specific courses dealing with classroom manage-

ment/discipline or the addition of units dealing with the

topic into the present psychology courses. practical

approached utili zing case studies rúere suggested. several
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respondents felt that RRCC faculty should spend more time

visiting high school classrooms in order to keep abreast

with current high school problems and projects" It was

also suggested that students in teacher education could

spend one-half day per week observing experienced teachers

in their classrooms.

On the whole, the general comments were positive"

Respondents appreciated the warmth and enthusiasm of the

Business Teacher Education faculty. Many commented on

the individual- attention received at Red River Community

College.



CHAPTER V

SUÌß{.ARY, CONCLUSTONS , RECOM}IENDATIONS , AND GUIDELINES

The research consisted of obtaining opinions from

r31 graduates of the Busi-ness Teacher Education program,

Red River community college , for the years r973-rg17.
The purpose was to gather information regardi-ng the
adequacy of the Business Teacher Education prograrn and.

to suggest improvernents, additions, and deletions to the
present curricul_um.

A questionnaire was mailed to obtain data for this
study "

In Chapter IV and on the questionnaire, data \,\iere

grouped under two headings:

1. general- information and

2" program evaluation.

General fnformation

An analysis of the responses of the graduates revealed
the foÌlowing:

1. of the 137 who responded to the questionnaire,
5l- were Accounting Majors, 14 were rrlarketing Majors, and

72 were Secretariat lrlajors.

2 " Fifty-three respondents were enrolled in the

one-Year Program and g4 were enrol-l-ed in the Two-year

Program"

T27
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3 " six graduates indicaied prior teaching exÞerience,

92 revealed full-time experience in business for a period

of one year or longer, and 40 indicated part-time work

experience in business for a year or long,er"

4" Eighty percent of respond.ents indicated a Grade xrr
standing and 14 percent indicated one university degree

prlor to entering the course. fn addition , 67 percent

specified some pre-entry education for business.

5 " Sixty-nine percent revealed additional_ studies
since graduation and 30 percent of respondents had completed

at ]east one degree.

6 " of the graduates who had not yet earned a university
degree, 62 revealed having enrolled for studies at a

university"

7. One hundred sixteen of the L37 respondents indi-
cated having taught on a furl-time basis for over B0 percent

of the possible tirne since graduation. I{hen not engaged

as teachers, 36 specified having done secretarial work,

15 noted administrative duties, and 14 indicated office-
cl-erical- occupations. There \,üere 15 various other jobs

noted.

B " Ninety-five percent of those who taught specified
having taken the role of a classroom teacher. Not one

had become a principar or a vice-principar. Twenty-three

percent of graduates indicated having experienced teaching

duties other than in a l"ianitoba high school.
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9" Over 90 percent of the graduates who taught in

Manitoba high schools indicated having taught typewriting

at one level or more" Over 50 percent revealed having

been assigned to teach accounting or general business"

10. Eighty-seven percent of the graduates (119)

indicated that they had hetd a teaching position, either

full-time or part-time, since graduation.

Program Eval_uation

An analysis of graduates' responses on program

evaluation revealed the followjng:

1" Over 90 percent of respondents who had taken

the subjects, Student Teaching, Audio-Visual Education,

Methods of Teaching Typewritirg, and Methods of Teaching

shorthand indicated they were of some or of great value.
Methods of Teaching Typewri'uirg, Methods of Teaching

Shorthand, and Audio-Visual Education \,vere designated as

of great value by over 60 percent of respondents who took

those courses. l{ethods of Teaching Basic Business and

Accounting was indicated to be of great val-ue by 40 percent

of respondents "

2. Almost 50 percent or more of enrol_lees in all

other professional and methodology courses indicated that

theæcourses were of some or of great value.

3" Twenty-t\.{o respondents (I6 percent)_ reveal_ed a

lack of the required skifl and knowledge in discipline

and classroom management. Nineteen indicated problems with
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required administrative functions connected with teaching

as did 13 regarding the testíng and evaluation of students.

4" !'/hen asked what skills and knowledge were learned

but not required, 60 graduates responded, and 29 indicated

that a particular skill or knowledge was not reguired

because that specific subject had not been yet assigned

as part of a teaching load.

5 " Of the Manitoba high school courses , 33 percent

of the respondents indicated that typewriting was one of

the two in which they were best prepared to teach at any

Ievel" Twenty-two percent specified that accounting vras

one of the two in which they were best prepared"

6. Although L7 percent of all- respondents indicated

best preparation in the teaching of shorthand, this is 65

percent of the Secretarial l4ajors who were eligible to

teach shorthand.

1 " trVhen asked for reasons why preparation to teach

particular subjects was thought to be good, 68 percent of

respondents indicated that the subject matter studied at

RRCC was closely related to the high school subject to be

taught" Sixty-seven percent specified the reason as being

that the subject was wel-I taught at RRCC, while 55 percent

indicated that the methods course was helpful. Fifty-four

percent specified that their own motivation was the key

to being wel-l prepared to teach a subject.
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B" The subjects designated as being least prepared

to teach \^/ere Economics 301 (14 percent chose it as one

of two in which they \vere least prepared), Data processing,

chosen by L2 percent, and Law 302, indicated by 11 percent

as one of two in which they fett least prepared to teach.

9 " An inadequate methods course \^/as the reason most

frequently indicated for deficient preparation" This was

cited by 4l percent of the respond.ents. The second most

frequently designated reason was poor teaching at RRCC,

as specified by 27 percent of respondents.

10. The most freguent suggestion for improvement

in courses \^/as to pursue a more intensive study of the

content (57 respondents), whire 47 respondents indicated

a need for more effective methods courses.

11. Respondents were asked to indicate the necessity

of having work experience in business prior to enrolling

in the Business Teacher Education program" Thirty-nine
percent indicated that they fert two years were necessary;

22 percent specified that three years were desirable.

Nine percent fel-t that work experience in business was

not necessary before entering the program.

L2" Of I4 teaching skills presented, l_lg respondents

designated the foÌlowing skills as the three most i-mportant:

(1) "Establish RapporL", by L2 percent of the ll9 who had

taught, (2) "Planning fnstruction", by fl percent of the

1l-9, and (3) "Explaining" by Ì0 percent of those who

taught
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13" Preparation to perform the three skills which

had been designated as most important was judged to be

good or very good by 21 percent in "Establish RapporL",

59 percent in "Planning fnstruction", and 46 percent in

"Explaining" "

14 " The L4 teaching skil-ls \,^iere divided into three

categories. The most highly rated category was "planning
and Development", where 46 percent of respondents indica-

ted good or very good preparation. Second-rated was

"lt4.ethodologyo' in which respondents noted good or very

good preparation at a rate of 30 percent" Third was

"Interpersonal Teachì-ng Skifl-s" where only I7 percent of

respondents revealed good or very good preparation.

15. Of the L4 teaching skitls, preparation was indica-

ted as good to very good in "Specifying Instructional_

Objectives" by 61 percentn "Planning Instruction" by

59 percent, and "Explaining" by 46 percent" Other skills

rated as good to very good by at l-east 33 percent of

respondents were "Organizing Material", "selecting Learn-

ing Resources", and "Selectingi Content""

16 " Fifty-two percent of respondents who had taught

indicated poor or very poor preparation in "Controlling

Students " "

I7. One hundred thirty-two respondents indicated

that the courses they found most useful, regardless of occu-

pation, were typewriting by 37 percent and accounting by
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34 percent" The next most useful were specified by far

less. Fourteen percent of respondents specified Methods

of Teaching Typewritíng, 14 percent specified l,iethods of

Teaching Basic Business and Accounting, and 14 percent

specified shorthand.

18. The most freguent reason cited for being useful

v¿as that a subject was good preparation for teaching.

This was indicated in 151 instances, by far the greatest

number of times" Seventy-three subjects \^zere specified

as useful in business operations"

19" Of II2 respondents, 25 indicated that Educational

Psychology was the least useful subject taken at RRCC"

Seventeen percent designated Data Processing to be of

least use and 16 percent j-ndicated EducatíonaI Testing

and Evaluatj-on" Marketing and Law were designated by

13 percent and 11 percent respectively

20" Forty-seven respondents indicated that subjects

were of least use because the content was irrelevant to

the subjects that respondents were required to teach.

Forty designated subjects to be of l-east use because the

respondent did not teach that subject.

2L" Respondents commented frequently on the necessity

to maj-ntain the atmosphere of caring and helping which

typified their assessrnent of the Business Teacher Education

Program, Red River Community Co1lege.
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Conclusions

On the basis of the fÍndings of this studlz, the

following conclusions are made:

l" One-Year Course graduates had more full-time

work experience in business than did Two-year graduates.

Fart-time experience was equaÌ for both groups 
"

2 " One-Year Course graduates had more academic and

business education prior to enrolling in the program.

3. One-Year Course graduates enrolled for addi-

tional studies after graduation at a greater rate than

did two-Year Course graduates.

4. Of those who pursued additional stud.ies, B5

percent did so at the University of l,ianitoba,

5 " The Bachel_or of Education was awarded to 25

percent of graduates. Five percent obtained various
other degrees "

6 " The Business Teacher Education program, Red River

Community College, prepared graduates for a variety of

business occupations as well as for teaching.

7. One-Year Course graduates tend to be better

suited for instructing in a community college as compared

to Two-Year Course graduates 
"

B. Typewriting is the most frequently taught subject

in high school-s and other institutions.
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9 " Fifty-three percent of respondents found methods

courses -uo be of great value. Eight percent found them

to be of little val-ue "

10 " Thirty-five percent of graduates responding found

other professional courses to be of great value" Twenty-

f ive percent f ound them to be of little value.

1l-" Of the professional- and methodology courses,

Student Teaching was of greatest value to 82 percent of

respondents " Second and third were Methods of Teaching

Typewriting and Methods of Teaching Shorthand, both of

great value to 64 percent of those who took the courses.

12" Discipline and classroom management was the skill

which was required but not learned by l_6 percent of

respondents.

13" Graduates felt most prepared to teach typewriti.g,

then accounting and shorthand.

L4" Graduates felt l-east prepared to teach economics,

followed by data processing and law.

15" The major reasons for good preparation to teach

particular subjects \',/ere refated to the course content

of subjects studied at RRCC"

16" The major reasons given for inadequate preparation

to teach high school subjects lrere poor methods courses.

17 " Many respondents felt that more topics should be

studied in content courses offered at RRCC.

lB. "Establishing Rapport" r "planning fnstruction", and

"Exp1aining" are the three most important teacher skill-s.
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19. The least important teaching skill to graduates

is the specifying of objectives for teaching"

20" Of the three categories of teaching skills,

"Interpersonal"o "Methodofogy", and "Planning and Develop-

ment", graduates fel-t best prepared in "Planning and Develop-

ment" where 46 percent maintained their preparation

was good to very good"

2L" Graduates felt least prepared in the category of

"Interpersonal Teaching Skills. "

22 " Fifty-two percent of graduates fel-t poorly pre-

pared to handl-e classroom management and discipline"

23" Regardless of occupation, typewriting was the

most useful course taken in the Business Teacher Education

Program and accountÍng was a close second"

24. The least useful subject studied at RRCC was

Educatìonal Psychology"

25 " Ninety percent of graduates felt that some

busÌness experience is desÌrabl-e before entering the

Business Teacher EducatÌon Progiram.

26. One-Year graduates tend to favour longer periods

of pre-entry work experience.

27 . I'lany graduates appreciated the personal nature

of the teacher-student and student-student rel-ati.onships

in the Business Teacher Educatlon Program, Red River

Community College"
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Recommendations and Guidelines

As a resul-t of the findings n the following recom-

endations are made:

1. It is recommended that a unit on the study of

adofescent behaviour be included in the educatíonal

psychology course.

2" It is recommended that a course in classroom

managemenL/discipline be added to the Business Teacher

Education trrogram.

3" It is recommended that the longer, one-tri_mester

period of student teaching be retained.

4- rt is recommended that Business Teacher Education

students be encouraged to choose school administration
courses in undergraduate or graduate studies.

5" rt is recommended that business subjects contìnue

to be offered, along' with professionar- subjects, at Red

River Community College,

6. rt is recommended that Business Teacher Education

students be encouraged to enrol-l in 12 credits of
economics at the University of Lfanitoba.

7 " rt is recommended that more specific instruction

be offered in the methods of teaching economics and law.

B. It is recommended that the units of instruction

on the teaching of data processing be retained in the

subject, Methods of Teaching Basic Business and Accounting.
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9" rt is recommended that applicants to the Business

Teacher Education Program be encouraged to obtain business

experience prlor to enrolling in the Frogram.

10. It is recornmended that the Business Teacher

Education facurty study vrays in which improvernents can

be made in the preparation or. teachers in interpersonal-

teaching ski11s.
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Suggestions for Further Research

As a result of this study, the researcher makes the

following suggestions for investigation:

1" A follow-up study of the adequacy of the four-

year integrated program after it has been in effect for

a number of years 
"

2 " A study of the success of the four-year graduates

as compared to the success of graduates of the Two-year

Program

3. Research into methods of how best to help student

teachers to gain the facility to operate a cl_assroom in

the manner he/she chooses and to maintain the type of

cl-assroom cl-imate most conducive to learning.

4" A history of vocatíonal educatj_on in Manitoba.
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f am pJ-anning a follow-up study of graduates of our two-
year Business Teacher Education course" Al-though the course
has been revised into a four-1zear joint program with the
University of Manitoba, the purpose of the survey is to
ascertain what further changes and imrpovements should be
made in the preparation of business teachers in }lanitoba.

I am interested in follow-up studies you may have conducted
on graduates of two-year courses in your college and would
appreciate receiving results of studies you have cornpleted.
I would also find it helpful to see questionnaires you have
used which will help me in the design of my survey.

Sincerely,

Ken llardy, Instructor
Business Teacher Education

nlm
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HEÐ RIVER COMMUru¡TY COLLEGE
2055 Notre Dame Avenue
Winnipeg, Manitoba R3H 0Jg
Telephone 2M/632-2311

Business Teacher Education Questionnaìre

Thø Ln{onnaLLon and opinionó rjou ØxprLe/s,s on f.lui¿ qua,Etionna.i}Le a,,Le.

PX-en¿Ø atùSu)e.rc ¿v e/Lq quQ/stion:

L Indì cate wi th a check (/) the yealin whi ch you graduated f rom
Business Teacher Education, RRCC.

CONFTDENTTAL.

m re73 ffi 1s74 m re75 m 1s76 m 1s77

2. Length of course
tr:E I one-vear courseËa

3. Major area of study

ru two-year course

m Accounting/Bookkeepìng m Marketìng m Secretarial

lndicate your work and educational
Business Teacher Education course
appropriate spaces.

4. experiences prior to entering the
at RRCC. Place a check (/) in the

Tea ch i ng
Experi en ce
Prìor to

"ol i ing in RRCC

/ear

/e ars

/ea rs

/ea rs

Grade f,I I
Mature Student
'l year un'ivers i ty
2 year univers'ity
Degree (speci fy)

Bus ì ness Educati on

None

Grade XII Bus Ed

I year communitv- .^l I å^o
2 yea¡- cómmunì ty

cot teaeì yeaç.búsiness
c0r rege

other (specìfy)

ru
ru
m
tr-l

graduat'i ng from Bus ì ness Teacher Educatj on , RRCC .

I have not attended any un'iversity. Pnoc¿¿d f.o c¡ue,tfian 7, po"gø 2

I have attended the Un ì vers'i ty of l'1an'i toba

I have attended
(name(s) of unjversity(ies) or co'lìege(s) attended)

143

il other (specìfy)

nce

ffi
TJ
ffi

Work Experience
i n Bus iness

Academi c EducationNumber of
Years

5 years

more than
5 years

5. Si



6. Pl ease g ì ve the
graduation from

Page 2
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appropriate information regard'ìng your studies s'ince
Busjness Teacher Education, RRCC.

Name of Program

Bachelor of Education

Bachelor of Pedagogy

Bachel or of Commerce

Bachelor of Arts/Scìence

Master of Education

Pre-mas ters

Other (specify)

In the past _ years
my tìme has been divided
s pent:

TEACHING (tet the school year equal ten months)

EMPLOYED OTHER THAN TEACHING

STUDYING (or taking other training)
HOMEMAKiNG (full tjme)
UNTMPLOYED

OTH ER

Gpecr=n-
TOTAL (No. of years sìnce graduatìon tjmes tweìve)

Major Area
of

Study

7 ended June 30, 1979, sìnce
as fol I ows-- i ndicate the

I graduated from RRCC,

number of months you have

mo nths

mo nths

months

mon ths

mon ths

mo nths

mo n ths

8. Other than teaching schooj, what js the nature of the work you have
done sìnce graduation from RRCC? List the t'itles and the nature of
the work , beg'i nnÍ ng w j th the mos t recent.

Credi ts
Compì eted to

Da te
?v?=

Deg ree
Awa rd ed
(/)

if yes

(ti tl e) (nature of work) (length of t'ime)
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9. Have you ever been empìoyed as a teacher? ffi Yes ffi No

Id qowt a-nlswQ,tL i's N0, pLent¿ Íu.zn to Pa"gø 4 and compl-e.tø Que,sLLon No. 1

Id qowt a"n¿wen i¿ Vß, confinu¿ to QuetùLon No. 10, beLow.

10. indicate which of the roles have app'ljed to your teaching career.
Place a check (/) before the appropriate role.

cl assroom teacher

commun'ity coìlege ìnstructor
princ'ipal
vi ce-pri nci paì

department headffi
ffi
ffi
ffi

i f you have taught i n a Man'i toba hi gh
you have taught in the years since you
ìn the appropriate column(s).

ll

ffi other (please specìfy)

school, indicate the subjects
graduated. Place a check (/)

Acco un ti 202
Ac counti n

Business Mathematics 102
iness l4athematics

Bus'iness Pri nci pi es 202
ata Process

Data Processi 302
Economîcs 301

Explorinq Business 009
eneral Business

Law 302

Marketi 202
rket i

Marketi Lab

institutjon other than a Manitoba hìgh schooì,
and the ìnstitution.

12. If you have taught at an'indicate which subjects

Name of Subject Insti tution
Presentìy
Teach'inq

H ave
T.aught

ice Practice 302

Shorthand 202
Shorthan

itinq I 02
ewrìtinq 202

Typewritinq 302

0ther (speci f
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PROGRAM EVALUATTON

Follow'ing ìs a l'ist of some of the subjects taught 'in the Business
Teacher Éducat'ion program at RRCC. 0f the fìrst three columns, check (/)
the one wh'ich most clearìy descrìbes your opìníon of each course. In
the last column on the right, place a check (/) to ìndicate a course
you did not take but which you feeì would have improved your effectiveness
as a teacher had you taken it.

Methodo'logy
Methods of Teachin

0ther Professional
Audio Visual Education

Basic Busìness & Accountin
ethods o eachin Market'inq Education
ethods of Teachin Sho rthand
ethods o eacn'l n

Educational Psycho
ucational Testi Eva uat

eratÌ ve
usiness Educatìon

Stu nt Teac

r1 ence

knowl edge, rel ating to
I earn at RRCC but t^rh i ch

the teachì ng
were requìred

2. Are there important skills and
profession, which you did not
on the job?

ffi yes

TÁ ,.lu yil-ent¿ "tist ¿hi.{-l¿ a"nd þ.noutt-edge qctu ltnv¿ b¿¿n ttøc¡u,tttød to
Lwtn on thø job.

3. Are there skil ls and knowledge wh'ich you have learned 'in the Bus'iness
Teacher tducat'ion course at RRCC which you have not used on the job?

F=mYes mNo
'll qu, ¡cI-za.t¿ U,sÍ. fl"t¿tl?,U.Ló a"nd hnonl,zdge uthich luw¿ noi b¿¿¡t nzc1ui.,zzd.

No



4. 0f the subjects 4oa
i nd'icate bel ow wi th
to teach and the two
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tn Business Teacher Education, RRCC,

the two courses you feeì mosl prepared
feeT-Ïeast prepãred to tea-õI-.

hnvø ¿Í.udíe.d
a check (/)
c0urses you

5. For the above two subjects checked MOST PREPAREDo indjcate reasons why
your preparat'ion was satisfactory. -TIeE[pfTl'e appropriate square(s ).
Where necessary, VOU may check more than one reason.

o.)

b)

c)

d"l

¿)

REÁSONS

Cont¿nt. od RRCC tubjøc-t
wa¿ cLo¿e,Lq ne)-a.tød to
h.Lg|t tchool oz othett
,sub jøcÌ. tangh.t.

Thz tubjze,t wa,s t,l)e,ll
pnuentzd a.t RRCC.

Th¿ n¿¿d. don thi,s dub j ze-t
u)a-s vuLU c,L¿az wLú-(.¿ î un¿
a ¿tud¿nt a.t RRCC.

Th¿ cowu¿ in mef.ltod,s od
tøaching ll,t U 'sub j øc,t
he,Lpød VL¿pøLe m¿.

)fhen- -P LEASË BE SPECIFI C

Iu¿¿ th¿ 
^pa.cQ/sycttovídød -+ )

Accou n ti
ccoun t

Law 302

Bus i ness Mathemat'i cs 202
USINCSS

Data Processì n

ata Processìn

Economi cs 301

General Business

Ma r ket'i

Ma rket l'

0ffice Practice 302

Shorthand 302

0ther (specìfy)

name of subject name of subject
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6" For the subiects in N0.4, page 5, checked LEASIIREPASIq, jndicate
re asons why" you r prepara t í oir úa s i n adequ ate-5-i-ãñec[]¡T/) the
appropríate box (es ) . I^lhere necessary, you may check more than one reason.

o")

RE/"SONS

Confetú od RRCC tubjøc,t
wa.t noÍ ne.LaÍ.¿d to lt Lgl'L

¿chooL on ot|rc,n tub!ec,t
Í.aughf .

T|tø rubjøc.t wa¿ poonLq
ytttetøn-tød a-t RRCC.

AÍ. i.l't¿ Íim¿ I a.tt¿nd¿d
RRCC, flt¿ n¿¿d dott Íh'<,t
tubjøc.t wa¿ nof c..Lean.

Thø cowue ín ne,thod¿
o[ teøcltLng fhÅt t"ubiøc.t
wo.t ínad"ecau.tz.

)th.ut- - ytLen¿ ø bø apøaLdic
lue f.l,t¿ 

^pa"ce.6pttovidød -> )

Please con¡'nent on how your preparatìon in the above two subiects could
have been ìmproved. Use other side, if necessary.

7. 0n the basjs of your present experience, how much bus'iness experìence
do you feeì should be requìred prior to entering Business Teacher Educatìon?
Let your requìrement be total of full and part-t'ime experience.

b)

c)

d)

ø)

ffi none is necessary

six months

one year

two years

ffi
m
ffi

ffi
ffi
ffi
ffi

three years

four years

fìve years

more than fìve years

(name of Subject

m

ffi
ffi

ffi

(name of subject

il
ffi
ffi
LJ

ffi
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IF YOU HAVE NíJT BEEN Ei,\PLOVED IS A TEACHER STNCE GRADUATTON,

Page 7

PLEASE 0¡,,41T THIS QUESTT?N

B. As
to

a)

you recalì your teach'ing experience, please ìndicate your
the items described below:

in column i please check the 5 skills which you cons'ider
important to your teach'ing
jn column II pìease check the 5 skills which you cons'ider
important to your teaching

reacti on

mos t

leastb)

c) in coiumn III, using the folìow'ing scale, provide an estimate
of how weì'ì your Teacher Educati0n course at RRCC prepared you
in each of the skill areas.

c<nclø 1

cincL¿ 2

c,íltc,[,¿ 3

cínc]-ø 4

ci,,tcl¿ 5

VERY WELL

WELL

METUATELy

POORLY

VERY POORLY

íú
i{

^-1J

i6
i6

sKl tts

r¡dTERPERSOA/AI

1 , E¿Í.a"bLUlt n-apytottf.
2. Encouna-ge pa,t-t-Lciyta.tion

3, Acca¡¡moda,t¿ indiviùnl-
di{denønce,s

4. Contltol ¿tud¿nLs

úETHODOLOGTCAL

:5. ExpLa,Lning
6. QuøtLLowLttg
7 . Gznenafing d,i¿eu¿¿íon
8, Díegno,simg L¿øtnen nø¿d¿q. A,atutíng ¿fud¿nÌ put[onmancø

?IÄ,MNf /'JG N,ID DEVE LOPA,IEfuT

J 0. SpøcLdqíng in¿tnucliona.[-
ob! øc,LLve,t

11 . Sel,øc-ling cont¿n-t
1 2. )nga"wLúng nafenLaL
1 3. PL-anwLng ín¿tnucfio n
1 4 " S e.t-¿c-LLnq l-o_an rtine .h-e^ oLL,l.c.e_l

HOI-I þJELL DID RRCC

PRIPARE YOU IN EACH SKILL

AREA?
(ClncLe aytytnopnin f¿ nunb utl

WQ-I]- Ad"e-
clua.tz-
0

Poon- VutA
Lq Poonlq

IIi
V enA
well

IMPORTANCE

TO YOUR

TEACH I NG
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9. (a) tJhl'ch RRCC courses do you consider were nrost useful to you ìn your

present occupation?

0n¿ on morL¿.

(b ) ljhy?

10. (a) lllhjch RRCC courses do you consider'ìeast useful to you in your present
occupatì on?

0nø on morL¿,

(b ) why?

ll. Please make any comments concerning the Business Teacher tducatìon
course at Red River Community Coììege you believe appropriate for
cou rs e 'improvement 

.

Comnents: (use any additional space you requ'ire)

Íd qou ut¿¿h, Uou ma"U ind-Lco-t¿ qoaL nan¿ in f.l't¿ ópa"c¿ be.{.0w. Tlrí¿ wí,\-t
he,Lp in dol).ow-uyt o{ unarutwenød quuÍionnøíne¿.
ALL TNFORMATION fS STRICTLY CONFTDENTTAL:

Nanz

PX-en¿¿ ch.¿cl¿. (/) ió qou wÁh o, copu od neau.Ltt nøi.Lød fo qou.

I an intutut¿d in n¿ceivíng a 
^umnØLq 

ctd nøaul-tt od fhLt aiudq.
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f request your assistance by completing the attachedquestionnaire regarding )¡our career experiences related
to the Business Teacher Education course at Red River
Community College" The questionnaire and an analysis
of the responses will form a part of my thesis in a
I{aster of Education program at the university of Manitoba.

r hope to identify ways to strengthen the Teacher Education
course" The questionnaire solicits data on:
- 1" Career experiences before and after graduation

from the Teacher Education course L973-L97i.

2. Graduates' opinions of the relevance and worth
of the course.

r will appreciate your return of the completed question-
naire by October 10, I979" A self-addressed, stamped
envelope is enclosed. AI1 replies are strictly confidential.

Sincerely,

Ken llardy, f nstructor
Business Teacher Education

kv
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I have enclosed my
questi-onnaire in case
you misplaced your
copy "

I know you're busy,
but my research is
incomplete without
a reply from youl

I'd appreciate your
response as soon as
possible " your
reply is confidential.

Happy New Yearl
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APPENDTX F'

ONE HUNDRED TI¡JENTY-FOUR GRADUATES i^]HO IDENTIFIED
THEMSELVES AS RESPONDENTS

Anderson, Mervin
Beattie, Lyle
Breitkreitz, Kyle
Bruder o Di-xie (Deans )
Chodobiak, Peter
Colquhoun, Larry
Dundas-Smith" Lawrence
Eliuk, Peter
Fie ld , Dorothy (ltlorton )

Gray, l{.aeve
Harris, Cynthia (Smith)
Ingaldson, Ivan
Johnson, Barbara (Lofto)
Lumb, Elizabeth (Barron)
Lane, GlorÍa (I{hitlaw)

Beveridge, Donalee
Billan, Harold
Bodnar, Russell
Britten, Stephen
Coward, Karen (Mil1s)
CrossIey, Sylvia
Dickey, Trudy (Campbell)
Duchnycz, Julie (Hanna)
Frisken, Valerie
Gibney, Janet (irÍoore )

Hanson, Gary
Hanson, Lynne (Montsion)
Hyrniuk, Paul
Jankiewicz, Leslie
Kurdydyk, Carole

L973 Graduates

l{axwell, lt{ervrn
l4ayner, Betty
l4cllveen, ltfary (I{clntosh)
I.{organ , Chri stine
Patenaude, George
Ross, James
Ross, SheIley (Grant)
Smith, Dennis
Solornon, EIJ-en
Spik, Feter
Scantelbury, tr{anda (Austin)
Stepushyn, Diane
Tretiak, lr{arjorie
Zadorozny, l'lary
Zemliak, Iielvín

L974 Graduates

McDowell, Gerald
I'likolayenko, Vaferie
Ì{iller, Rebecca (Ryan)
Pritchard, Sharon (Knight)
Ranson, Yolande (Gauthier)
Redekop, Ii'targaret
RestalI, Norma
Stanbrook , l.lurie l-
Tardiff, Ginette (Catetlier)
Thiessen, Mil-dred
U1rich, Bud
Unruh, Jo-Ann
Verbeke, Karen (Coles)
IVheef er, Darlene
Yuffee, Howard
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APPENDIX F_-Continued

Bell, lt{aureen
Bone, Donna
Borgford, Donna
Christie, Linda
Boyd, ltfargaret
Gall-er, Susanne
Gay, Gemma
Fiadden, Sandra (Zachidniak)
Hapko, Cheryl
Hermanson, Gloria

]-975 Graduates

Hlynsk j-, Ann
Jacks, Evelyn (Schnike)
Koch, Catherine (Hnatiuk)
Kristjanson, Carolyn
McClarty, trVendy (Lamont)
Ortynsky, Tannis (Peters)
Partaker, Dale
Southall-, Carol
Steininger, Brian
Iirii-Iiams, Peggy Ann

I9l6 Graduates

l-lacNair, Thomas
Ilillichanp, George
Owen, Ellen
Parmetero Jane (Fyfe)
Quirk, Annette
Suurkivi, l.{arilee (Gordon)
Tait, Rita (Gingras)
I^littevrongel, Barry
Zajac, Rernard

I977 Graduates

Halliday, Mavis
Ha11iwe11, Gayle
Kachanoskí, Beverly
Kroeker, Vivian
Penner, Itlarlene
Shabaga, Laura
Sozansky, Peggy
Tennant, Gerry
Toth, trrlanda ( Coof )
Trowski, Veronica
Ty1or, Jacine
l'lard, Cathyann
I,jege, Richard

Crerar, Janice (Seidel)
Dickson, Janice
Dueck, Audrey (Heinrichs)
HaIes, Judith
Kaleta, Brian
Kennedy, Janet (Grandmont)
Kupskay, Jane (Fenn)
Koslowsky, Carol
Lepp , Barbara (Ifc Inne s )

Barfoot, Beverly
Best, Patricia
Bissky, David
Burndorfer, Nancy
Ciel-en, Randal
Ciel-en, Vicki (Morris )
Cox, Linda
De Fransesco, AngeIo
Dubois, Denise
Fenwick, Louise
Fri-esen, Lorna (Toews)
Gil-more, Deborah (Cooley)
Graves, Kory
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APPENDIX G

DETAILS OF GRADUATES' I^/ORK OTHER THAN TEACIIING SIbICE
GRADUATION FRO¡/! T}iE BUSINESS TEACHER EDUCATIOìJ

PROGRAM¡ RED RIVER COMMUNITY COLLEGE

fad*irristrative; Ad.ministrative (2)
Insurance of f icer--Canada Manpo\r'€r
Coun sel lor--Canada Manpo\,ver
Office supervisor
Department manager
Hotel reservations manager
Economic development officer
Educational media--vice-president
Hotel- manager
Credit manager
Trainer--Canada Manpower
Credit uni on--marketing

, 
aounsellor

"Self-employed: Messenger and transfer business
Ladies' vtear business
Tax service
Accounti ng / Typewriting busine s s

')
'tiriting: Textbooks

Correspondence courses

=other: Barber
Broadcaster
Teacher aid
Construction foreman
Realtor



SUBJECTS TAUGHT BY 32
EDUCAT]ON

OUTSIDE

160

APPEND]X H

GRADUATES OF THE BUSINESS TEACHER
PROGRAM¡ IN ]NSTITUTIONS
MÀNITOBA H]GH SCHOOLS

InstitutÍon Subj ect Number

Red River
Community College

Keewatin
Community College

Assiniboine
Community College

Succes s
Business College

U&RTaxServices

!üinnipeg S. D. No " I
Adul-t Education

Transcona Recreation
Department

Confederation College
Evening Division

Douglas College
(British Columbia)

Typewriting
Shorthand
Engli sh
Accounting
Mathema ti c s/tttac hi ne s
Office Procedures
Fi ting
Life Skills

Typewriting
Account.ing
Consumer Education
Engli sh

Typewriting

Typewri ting

fncome Tax Preparation

Typewriting

Typewri ting

Personnel Selectíon
Labour Rel-ations

Accounting
EngIi sh
Mathematic s/Machine s
Office Procedures
Shorthand
Typewritì-ng

I3
B

6

5
5
5
4
I

2

I
l_

I

T

I

I
I

l
1
I
1
t-
t

I

I
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APPENDIX H--Continued

Lakeland College

Saskatoon Buslness
College

Ontario High Schoofs

British Columbia
FIigh Schools

Moorabian College,
Australia

I^lestern Iowa Technicaf
Community College

Technical- Institute,
Africa

C.U.S"O", Jamaica

Hig'h School_s " Af rica

Accounting
Shorthand
Typewriting

Office Practice
Shorthand

Accounting
Economics
Business lifachines
Office Procedures
Typewriting

Counselling
Exploring Business
Marketing
General- Business
Mathematics
Office Procedures
Social Studies
Shorthand
Typewriting

Humanities

Business Communications
Job Success Techniques
Shorthand
Typewriting

Office Procedures
Shorthand
Typewriting

Shorthand
Typewriting

English
General- Business
Typervriting

Enqlish
Shorthand

I
I
I

]
I

I
t
I
I
I

I
t
2
I
I
I
I
1
2

l
t
l
I

I
I
I

I
l
ì
f

I
I
lJ

I
Adul-t Education, Africa
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APPENDIX K

''OTHER" REASONS T{HY GRADUATES TNDICATED BEfNG INADEQUATELY
PREPARED TO TEACH THE IITGH SCIJOOL

BUSINESS trDUCATION CURRICULUM

High School

Subject

Other Reasons for Inadequate Preparation

Course Course No Practical
Tbo Content Ðq>erience

Rushed Limited Acquired
RRCC

f
RRCC

f
RRCC

ç

Accounting 202

I-aw 302

Business
l4ather'.etics 102

Business
lfathenntics 202

Data
Processing 202

Econonrics 301

l,larkethg 102

It4arketing 302

Offic-e
Practice 302

Tlpevriting 302

Tbtaf

2

I

2

t
I

2

I

13
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APPEND]X L

''OTHER,' SUGGESTIONS FOR IMPROVEII{ENT IN SUBJECTS FOR IIHICH
PREPARAT]ON WAS INDICATED AS INADEQUATE BY GRADUATES

OF THE BUSINESS TEACHER EDUCATION PROGRAM,
RED RIVER COMMUNITY COLLEGtr

Subj ect Suggestion

Data Processing 202, 302 Some form.of on-the-job
training in a business

Irlarketing L02, 202, 302 Closer liaison with high
It[arketing Lab school marketing prograns

office Practice 302 ffice experience needed (2)

Use of a model office

Shoul-d be an optional course

Typewritíng I02, 202, 302 Should be optional

Ì:
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APPENDIX M

SUGGESTED I}{PROVEMENTS TN THE TEACHER EDUCATION PROGRI{Ì4
AS TNDICATED BY GRADUATES OF TiIE BUSTNESS TEACIIER

EDUCATION PROGRÄÌ'I, RED RIVER COMÌ4UNITY COLLEGE

Exploring Business 009 and General Business I01

"I have taught both Exploring Business and General
Business. I spent so rnuch time, energy, and enthus-
iasm preparing and presenting lessons, taking the
kiCs on fiel-d trips, and having speakers in, etc"
In the end, I feel-, the entire effort rvas a waste of
my time and theirs because

(a) the material is girossly outdated and irrelevant
to economic conditions in Canada at this time.

(b) both hooks have a biased and disturbingly
socialist slant" Students are taught that the business-
man is the 'bad guy'--out to get their money. Consumer
Education is necessary, however, it is overdone at the
high school leveI"

Students should be taught the positj_ve sides of
working in business--to be creative, ambitious, and to
have a specific goal in l-ife. It is business that brings
money, employment, and a sense of accompl_ishment to the
student. Instead, I found myself teaching students to
be whj-ners and anti-business, following the trends of
these textbooks.

(c) these courses are too general and race too
quickly from one topic to the next. Business eclucation
students must be taught specific skills in order to
seriously consider employment in business. I would
scrap both these courses and repÌace thern with a 'work
ethics' and ocommunications skitfs' course. "

"A comprehensive course in salesmanship, retaiJ-ing, and.
credit and savings is required from RR.CC."

Larv 3C2
"RRCC should provide a newspaper mini-course to hetp
their students to become farnil-iar with the techniques
necessarv for introducing current material into the
course. As well, because law is an option in high
schools, business l-aw should not comprì_se the ivhole
course at RRCC. RRCC provideC only a study of business
T ^-- trrd.w.
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APPENDIX N

CHI SQUARE CALCUIÄTTON FOR TABLE 38, INDTCATION OF NECESSITY
OF BUSINESS EXPERIENCE PRIOR TO BNR.OLLING IN

TI]E BUSINESS TEACFIER EDUCAT]OI'] PROGRÄ-NI

Amount of
Experience

Length of Course

One-Year
ff

Two-Year
ff.oe

TotaI
f.

None

6 t4onths

I Year

2 Years

3 Years

4 Years

5 Years

More Than 5 Years

Did Not Indicate

J

1

3

25

I2

I
5

2

I

r
J

2

I2

2L

6

I
4

I
I

9

4

27

1ô¿ö

4

3

5

T

)
-)

7

3

IÕ

33

10

J

2

2

L2

5

30

JJ

t6

4

IO

)
J

4

ôi(]¿l53 L31

V 2 = 23"90753 'tFo p<,"05
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APPENDIX O

CHI SQUARE TEST FOR TABLE 39, TEACHING SK]LLS INDTCATED
AS FIVE MOST I¡ÍPORTANT CONTRIBUTORS

TO SUCCESS BY GRADUATES

Length of Course
Teaching Skill One-Year Two-Year Total

f_ f f f foeoe

Interpersonal:
t " Establ-ish

Rapport 32 28 38 42 70
2. Encourage

Participation t0 1l t6 t5 26
3. Accommodate Individual

Differences 19 20 30 29 49
4. Control

Students tB 20 32 30 50
Methodol-ogy :

5 " Explaining 30 25 31 36 6I
6. Questioning 3 7 l_3 9 L6

7. Generating
Discussion B 9 15 14 23

B. Diagnosing Learner
Needs 14 14 22 21 36

9. Assessing Student
Performance 13 15 25 23 38

PlannJ-ng and Development:
10. Specifying

ObjectivesG5lB13
l-l- . Se lecting

Content 13 L2 It IB 3 0
L2. Organizing

l4aterial- 12 Ii 29 25 4L
13. Planning

Instruction 26 25 36 3i 62
14" Selecting Learning

Resources4345B
Did Not Indicare 32 29 40 43 12

240 3ss 5 95

Y'= 1l-.65093 d.f.:29 p >.0s
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APPENDIX P

CHI SQUARE TESTS FOR TABLE 4T, TEACHTNG SKILLS INDICATED
AS T'IVE LEAST IMPORTANT CONTRIBUTORS TO SUCCESS BY

GRADUATES OF THE PROGRÀM

Teaching SkilIs Length of Course
One-Year T\¿o-Year Total
fffffoeoe

Interpersonal:
1" Establish

Rapport34BTII
2 " Encourage

Participation t6 12 13 17 29
3. Accommodate Individual

Di- Íf erences ]f 9 10 13 2L
4 " Control

Students 72 10 12 L4 24

Methodology:
5. Explaining 3 3 5 5 B

6 " Questioning L7 14 l_B 21 35
I " Generating

Discussion 18 11 24 25 42
B " Diagnosing Learner

Needs 12 10 l_3 l-5 25
9. Assessing Student

Performance65TB13
Planning and Development:
10 " Specifying

Objectives 24 21 42 39 66
1l- " Selecting

Content 13 12 18 l_B 3 t
12" Organizing

Material 1l_ 1 5 10 t-6
13 " Planning

Instruction2:..224
14 " Sel-ecting Learning

Resources 2L 20 29 30 50

Did Not Indicate 7I 89 L49 t3l- 220

Totaf 240 - 3s5 - 595

A'= rB. 031963 d. f - : 26 p >.0s
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APPENDIX T

COM.ME}JTS CONCERNING THE BUSINESS TEACHER
RED RIVER COM-T'1U}JITY COLLEGE, BY

OF THE PROGRA}{

EDUCATION PROGRA.}'I,
GRADUATES

Course should not expect graduates to
all- areas of business educatíon. The
more of a specialist--as in academic

become experts
teacher should

17ôãê

in
be

Perhaps you should consider programs for majors and minors
in typewritirg, larv, and economics"

The one-to-one contact tea-chers employ with the students
should be retained.

I woul-d suggest going through an entire office practice
course as a group, thereby learning evaluation methods,
course content, and common problems. Machines were a
particular downfal-l- with me in present teaching"

For most people, some human relations course should be
touched upon. Some people, especially those stralght
from high school, have no idea how to deal with people--
courtesy, consideration, âfl av¡areness of other people
and their problems and feelÌngs" A course discussing
attitudes of teachers and the effect of them on students
should be approached. The development of the work attitudes
of students as well as skills taught must be approached
in the teacher education course as the students t attitudes
and work habits contribute greatly to his/her mastery of
the subjects taken and develop the student as a whol-e"

Professional-ism should be constantly stressed. Students
should know what the word means and by example of their
instructors shoul-d see professionalism in action. irlost
supply (from out of the Teacher Education course I L972-1973)
lacked professionalism.

Less emphasis on typewriting for Accounting Majors.

The program appears to be much stronger now with the extra
years of instruction and preparation. Teachers coming out
of this program seem to be better prepared and have more
teaching ability and confidence.

Have the entire course taught at U of lvl, not at RRCC.

I feel that the students should be all-owed to use more of
their own initiative and not be so structured"
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r believe that the course was very practical. r would like
to see the students encouraged to get their degree while
in i.{innipeg" My time spent at RRCC was very enjoyable"

I feel that in some subjects we \^/ere not prepared. for the
second year. Example, accounting. The l-aw course could
be vastly improved. Overall, f feel that I was very
fortunate to take this course and whether r teach or not,
I have l-earned a great deal.

For the Two-Year Program, r felt rather rushed" There did
not seem to be enough time to concentrate on any particular
course" The student teaching system seemed to work well.
The subjects were all interesting.

Require that students have their basj-c skitls in ar-l area
of specialization. Prepare courses to be taught in high
school to fit number of hours all_owed for the course"
Study a practical method of testing students. Study v¿ays
of handling difficul-t students " Do not assume all students
are perfect and are there to l_earn.

. each student teacher should achieve a minimum of aItBtr level grade in order to teach that subject. An English
course shoul-d be çp¡lpulsory " a business experience of
three to five years sñõulã-be a necessity as many young
teachers are unable to teach their subjects to relate to
the business world.

fn almost all areas, the course content and instruction
received at Red River community corlege were excellent"

. an in-depth study of law is necessary.

It{ore emphasis on evaluatinq student performance. Secretarial
Irlajors--Iess emphasis on aðcounting, i.e., coul-d take
accounting but not be required to teach it. "certifiedProfessional secretary" rating shoul-d be encouragied for
teachers of secretarial_ courses.

AlI instructors shoul_d be qua

General-Iy, I feel that my two
important and fruitful years.
because they familiarized me
of the high school- curriculum

f quite enjoyed the program"
am sure you are still- working

l-if ied teachers.

years at RRCC were very
I consider them well spent

with the skills and content
in general"

You did a great job and T
just as hard.
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" it was a very good course. I just feel that some of
the material- v¡e are required to teach was not covered
adequately. (e9", business principles and economics) "

e . " the program at RRCC is practical and helpful in
preparing teachers of business education. f feel that the
time at RRCC was one of the most fantastic learning
experiences of my life" The friendships and feelings I had
for my classmates, the genuine concern of the instructors
and the unbefievable amount I learned in two years were
incredible" I had atl the skil-ls required to handle the
teaching job in the way of subject 1<nowledge, presentation,
evaluation, and professional-ism"

RRCC instructors should visit high schools themselves to
see what students are doing in the business courses, how
to evaluate, methods of presentation, discipline of high
schoo] students and so on in order to better inform
RRCC students who plan to be teachers"

I don't think that any course can fully prepare you for
what's waiting for a beginning teacher. As I go along
there are things that T'rn l-earning about my teaching that
can be improved or adjusted" I do thínk that what Iove
heard of the four-year program Ís terrifi-c and I do envy
the people who are graduating with so much more information
than I had. It is good that teachers can now graduate with
a second teachable "

Extend the time of the course and incorporate Engtish grammar
studies. AIso, the subject Business Mathematics primarily
sought to find out what you knew rather than what you didn't
know" fn other words, it was geared toward the bright
student and really didn't attempt to teach the slower
learner mathematical concepts through understanding. It
was much too individualized d.ue to lack of time" Aside
from thisl I was very much satisfied with the program.

Make feedback from the students more important.
Simulate actual classroom situations so that the student
teacher is better prepared for explosive or d-ifficult
situations in the classroom.

Do not have poorly qual
future teachers. P. S. ,
Department does a good
good workl

ified teachers trying to prepare
I thinl< the Teacher Education

job of preparationl Keep up the
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Too much time was wasted on trivial projects and repetition
of usel-ess material" The course was far too female-centered
and directed"

I belj-eve that all courses given in the program are
applicable and should be retained. My only concern is the
apparent ease with which a student can obtain a teaching
certificate" I think a business education teacher
should have to obtain a minimum standard with respect to
subject knowledge in all of the business subjects offered
in the high schools " I think it is very unfair when the
teacher knows as fittl-e about a subject as the students
he/she wil-I be required to teach.

Seminars should be held often to tet employers indicate
what should be taught"

. some test should be given before allowing advance
credits "

There was a l-ot of top qual-ity instruction at RRCC.

A course that discusses the Public Schools Act should be
addressed "

I am very'pleased with the RRCC program; hoever, I fel-t
that the educational psychology course and the testing
and evaluation course would have been better had all the
students had an introductory statistics course.

f know that one year at RRCC did not prepare me adequately
for teaching" Five weeks of student teachÍng did not even
scratch the surface. I needed more practical work with
the hiqh school texts "

. maybe one-half day per week could be spent
observation at various school_s to see what other
are doing"

I think the law course should cover simil-ar areas
taught in the high school--too much time spent on
law.

on student
teachers

to those
contract

Ideas and enthusiasm (in our classes) shown by instructors
has proven to be a most valuabl_e resollrce.

More business English theory and methoCology needed.
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. it is stilt hard to believe that experience is the
best teacher The courses Career Education and Coop"
Work Experience certainly offer some ideas to the approach
education should take--inctuding teacher training.

Concentrate on business l-aw

The two year course that f took was too short

Collection of approved texts shoul-d be made available"

The program, âs is, is good.

Although I fel-t the program contained a l-ot of irrel-event
matería1o I would caution doing away with the "generalnessrr
of the program. Business education teachers seem to be
a!üare of the overall area within which they teach moreso
than other teachers and I feel this is partly due to our
training--i.e. o being knowledgeable about subjects we
don't teach is good"

Move the course onto the Uni-versity campus" At present,
no university will accept methodology courses from a
community college"

" more courses in law should
don't f eel- qualif ied "

f feel quite negative about the
cannot be adequately trained to

be studied" I still

training f received. One
teach in one year"

I4ore specializatj-on is necessary to enabl-e a person to
have a better grasp on the subject material-. Everyone
should have typing.

I{ore emphasis on personal experience in business. you
can't sell- business unless you've been in it" No classroom
can teach realism. Enthusiasm isnrt derived from a book.
But without proper methods it doesn't work ej-ther" More
emphasis on student teaching with different types of
students 

"

More time spent on audio-visual--show students how to use
machines.

Good to extend the time of the program
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" one thing I hope j-s not changed is the attitude of
the RRCC instruc-uors toward their students" I believe
your attitudes helped many of us along when the going got
tough" You always seemed to take such a personal interest
ín everyone, and, believe me, that is very important.

, more time should be allocated to the actual teaching
of courses, and discussing how to deal with a combination
of poor or slow students who get mixed up in a classroom
with top students" Also, how to deal with discipline
problems.

The course was too crammed and therefore retention was
poor" The subject matter v¿as good but far too limited.
l4uch, much more student teaching should have been required.
What was provided was useful but too short. At least
triple the time should be required.

The entrance reguirements should be extremel-y rigid"

" preparation for student teaching such as micro teaching
should be longer. Cl-ass presentations or teaching our
peers would have been beneficial.

More lab work--i.e., teaching on videotape"

1" It was frustrating to have to retake subjects in which
I had earned rrArrrs in high school.
2. Teachers must have more knowledge than what's in the high
school books. Courses should be in greater depth.
3" l'lore exposure necessary in actual business
4 " Management courses woul-d be a great asset
5. Other interesting and relevevant courses might be:

a. How to interview
b" How to prepare a tax return
c. Business career opportunities
d. Survey of vocational education in North America
e" How to be an effective manager
f. " How to be a motivator
g " Setting your goals
h" Horv to start a business on your o\^zn.

Just one final- comment--all the staff at teacher education
\,ùere sincere, enthusiastic, and committed to our class .

be assured that we really did learn a l-ot at RRCC.

I found my two years in the business teacher education
course very valuable for many reasons. The subjects studied
there were for the most part valuable.
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f think that sunÌmer courses for upgrading teachers, handling
new texts, and acquiring new skills should be offered"

I found a lot of the projects given us in methods courses
to be helpful.

Methods classes in law and data processing woul-d be helpful"

f could not help but feel that the grades in purely
educational courses v/ere assigned by the quantity of work
done. fn this wây, intelligence \,vas not chal-lenged on
issues or concerns that were of importance to the future
quality of teaching" I hope I don't sound critical. I
just didn't feel- preparedl I

" f belj-eve that in the teacher education program, the
academic (i.e", uníversity training) is being overemphasized
at the expense of business experience.

f belÍeve that Communications 305 should be a compulsory
course in all business education programs 

"

" I think student teachers should receive methods
courses in as many subjects as possible.

I believe that the course is excellent and the instructors
are very good as well" I do, however, believe that atten-
dance is very important and that it should be stressed.

Al-1 of the high school business education subjects should
be compulsory at RRCC.

More instruction on and practice in correcting assignments
and tests.

Videotape actual teaching by students.

Itfuch more emphasis should be placed on teaching in the
country, rather than in well equipped city schools"

A basic knowledge of typewriter repair woul-d be beneficial 
"

I feel that students should be made aware that they wilt
not be dealing with highty motivated, creative inclividuals"
There are OEC classes most of us never knew existed.

I still believe the course is the best I've taken but it
still has its faul-ts" The instructors were understanding
and for the most part competent. They triedl



l-80

APPENDIX T--Continued

" enough depth in the course material was not provided"
I feel that in areas such as economics, business principles,
and law more materi-al should have been covered and
mastered.

Mty instructors at Red R'iver had classroom experience
and they knew what problems we might encounter as beginning
teachers

Itlore courses on evaf uation techniques,
l-earners and gifted chil-dren/ courses
which -re *oré practical in approach.

Student teachers in first year shoul-d
observing "

on courses for slov¡
on teaching methods

spend only a week

An attempt should be made to avoid duplication in course
material- between RRCC and U of 14"

Practical business experience is desperately needed. "T lack constructive examples of how work is done by a
secretary" Too much time is spent on "book theory"
rather than on practical experience"

For the Marketing Major, I would suggest the students
work on a system for setting up a lab, the boõEEl--EEã
ordering, and the operation--eg., staffing when the lab
is open" Al-so it miqht be a good idea to explore the
policies which are being used regarding ordering of
supplies and banking of funcls by various school boards.

Red River's teacher education excels in relevance and
practicality. It would have i:reen better if rnore tj-me
could have been spent on the business subjects to give
teachers a stronger base to work from" That is, Secre-
tarial- students being able to teach marketing and data
processing.

I think that all student teachers should be made more
aware of the importance of co-curricular activities "

I think it would be better to take Principles of
Business Education at a later date.

More academic training in rnarketing, data processing
and economics. Instructors at RRCC who are teaching
courses should have high school experience and ideal
should go to high school classrooms periodically to
such experience.

methods
1y
gain
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Busíness teachers should be exposed to their technical
field for one year out of five "

Reduce the length of time students are in the schools
observing in the first year"

Acquaint students with the possible obstacles to good
teaching and discuss how to handle them.

l,{ore instruction in accounting--at least intermediate.

Something I woul-d have appreciated is a newsletter or
some kind of resource ,material keeping me posted on new
d,evelopments, teaching aids, and ideas in business
education.

" the only thing I didn't like v'ras that I had to take
courses in which I had no interest, such as typewriting"

The following summarizes several comments made regarding
the psychology course:

" would be better if it concerned itself with the
psychological makeup of the students and how to handle
problem students"

An insight into adolescents, âil awareness of guidance
and counselling techniques " should be included.

The following summarizes several- suggestions regarding
cl-assroom management and discipline:

" incfude a course in dealing with and under-
standing young adul-ts "

Much more time should be spent on studying what makes
adolescents tick

Twelve respondents commented that more student teaching
time is required"

Nine respondents stated that a variety of business experi-
ence is required"
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