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ABSTRACT
This study was designed to examine, at
the second grade level, the effects of instruction,
through a listening approach and a reading approach,
upon the development of a comprehension skill, de-

riving the implied main idea.

Many researchers have attempted to demonstrate
that instruction in listening skills has a positive
effect upon both listening and reading skills. Their
research was not entirely conclusive, however,
and instruction in specific comprehension skills,
such as deriving the implied main idea, was seldom
attempted. Moreover, few researchers have under-
taken studies which examine transfer of learning
from reading to listening, or the relative effects
of transfer of learning among high and low achievers.
Furthermore, educators in general, and teachers at
the primary level, in particular, have become more
aware of the relationship between listening and
reading and have been making greater use of the
many materials available in both areas. Yet there
is little research which attempts to examine the

results of teaching a specific comprehension skill



for transfer of learning between the two modes, and
the effects of instruction in the two modes upoﬁ
high and low achievers. Thus there was a need to
specify a comprehension skill, discover the effects
of instruction in reading and in listening upon

.

rimary level children, and further, to examine

o]

the effects of the instruction upon high and low
achieving children. The skill specified in this
study was that of deriving the implied main idea

and the level for instruction was second grade.

The research began with a search for suit-
able test instruments for testing for the implied
main idea in listening and in reading. The comp-
rehension sections of Forms B,C,F, and G of the

Metropolitan Achievement Tests were chosen and

adapted for this study, with permission from the
publishers. Ten stories were then chosen from

second grade level materials and, in some cases,

were adapted in order that an implied main idea
mighﬁ be derived. A pilot study was undertaken,
using two second grade classes chosen from two
suburban parochial schools. Over a four week period
pre-tests in listening and reading were administered,
followed by ten twenty-minute lessons given daily,

in listening and reading, to the two classes respec-—



tively, and finally, post-tests in reading and lis-
tening were administered. Following further refine-
ments and adaptations, the research study was begun
with two second grade classes from two suburban
elementary schools. The same procedures as in the
pilot study were followed for testing and teaching,

and the study took place over a four week perilod.
T-tests were used to analyze the data; the reading
and listening tests were subjected to an item analysis;
and transcriptions of audio~tapes of two lessons were

assessed by two independent judges.

The results of the study indicated that when
the combined approaches, listening and reading, were.
considered, there was no significant effect upon lis-
tening results nor upon reading results for the implied
main idea for the classes as a whole. However, in-
struction using the listening approach had a signif~
icant effect upon the class as a whole in reading for
the implied main idea, and instruction using the read-
ing approach had a significant effect upon the class
as a whole in listening for fthe implied main idea.
For low achievers, not only were there significant
positive effects in instruction in listening upon
reading and of reading instruction upon listening,
but *there were trends evident that listening had
a positive effect upon 1istening; and reading in-

struction had a positive effect upon reading.




Thus there was evidence of transfer of training
for the classes as a whole and for the low
achievers in particular. The low achieving
children also improved somewhat in listening
after training in listening, and in reading after
training in reading. It was concluded that, as
transfer of training occurred, both listening and
reading approaches were effective in increasing

in deriving the implied main idea, at the

1=

skil
second grade level, énd that low achieving pupils
benefitted most from receiving training in either
mode. In view of the significant effects of trans-
fer of training in this specific area further
research into this phenomenon might be conducted

at other grade levels and in other content areas.
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CHAPTER I

INTRODUCTIOHN

In the field of reading comprehension, many
researchers have attempted to demonstrate that
specific comprehension skills taught through a
listening approach transfer to related reading
‘comprehension areas .so that once such
skills are developed through the ear the youngster
needs only to decode the print and thus be able to
comprehend with ease. Although several of the
researchers have reported positive results, there
are others who have discovered that their findings
were not significant. Not all research has clearly
shown that the teaching of a listening comprehension
skill has an appreciable effect on the related read-
ing comprehension skill. This may be due to the

fact that most of the studies which showed a positive

H

elationship did not specify which reading comprehen-
sion gkills were directly affected. lMoreover, only a
few researchers, although interested in transfer of
learning from listening to reading, have been con-

cerned with the major related guestion: Does transfer

of learning occur from reading to listening? Nor



has there been much interest shown in the following
guestions: Do high achievers or low achievers gain
more from listening or from reading instrﬁction?
Does transfer of training take place more markedly

with high or low achievers?

Currently,there are many materials available
for the development of listening skills in school
children, and educators are making greater use of
these materials as they are becoming aware of the
interrelationship between listening and reading.
This is especially evident at the primary level;
when children are at the beginning stages in read-
ing, but at a more advancéd level in the listening
skills. Since there is little research to support
this common practice of teaching specific comp-
rehension skills in reading through listening it
was vital to examine the effect of teaching of the
specific comprehension skill in one mode upon
learning in another related mode and, furthermore,
to examine the effects of such teaching on high

and low achieving children.

There was another reason for undertaking
such a study. Mot only are the teachers aware
of the relationship between listening and reading,

but most educational theorists seem to agree that



there is a high degree of correlation between
listening and reading, with a high degree of
transfer from listening to reading skills. However,
two factors must be noted: There are a number of
studies where the findings were not significant;

and there is a lack of specificity in the many
studies in both the listening and reading comprehen-

sion dimensions.

Thus there was a need to specify skills in
both areas and to examine the effect of certain
skills in one area upon corresponding skills in
the other, such as teaching the listening comp-—
rehension skill for the implied main idea upon
reading for the implied main idea. This study
was directed toward this problem. It provided
come information as to the efficacy of teaching
for implied main idea through listening upon read-
ing for implied main idea, and the efficacy of
teaching for implied main idea through reading
upon 1listening for implied main idea, and then con-
sidered these findings in relation to high and low

achievers.

PURPOSE OF THE STUDY

Thus the purpose of this investigation was

s

I
O

determine, at the second grade level, the



efficacy.of teaching for the implied main idea
through oral activities or through reading activ-
ities. The efficacy was to be determined through
pre-— ahd post~ listening and reading tests for

the implied main idea.

DEFINITION OF TERMS

fand

Tnplied Main Idea: A main idea which is not directly

stated. "Inferential comprehension requires the
reader to go beyond the materials in the reading
and to use his own exXperience and background to . .
infer main ideas that are not explicitly stated in

H1
the passage.

Readability: For the purposes of this research The

b= 2 .
Spache Readability Formula  was used to discover

the reading level of the primary level materials.
The reading level of a selection is derived from an
analysis of a 100 word sample where difficult words

and sentence length are the determining factors.

1T° Barrett, ""Taxonomy of Cognitive and Affective
Dimensions of Reading Comprehension.? Included in the
chapter by T. Clymer in The Sixty-seventh Yearbook of
the MNational Society for the Study of Education, Part 2.
(Chicago: University of Chicago Press, 1968)

2George D. Spache, Good Reading for Poor Readers
(Garrard Publishing Company, 1962) pp. 130-39.




High Achievers: The children whose scores were

above the mean in both listening and reading pre-tests

were designated as high achievers in listening and in

[N

readinge.

L.ow Achievers: The children whose scores were at or

below the means of the listening and reading pre-
tests were designated as low achievers in listening

and in reading.

PROCEDURES

Two second grade classes were selected from
fwo suburban elementary schools of greater Winnilpeg,
composed of 25 and 29 pupils respectively. Instruction
spanned a four week period comprising 10 léssohs
in each area. Following *the instructional period
the data collected were analyzed using T-tests with
paired observations; the pre- and post-~tests were
subjected to an item analysis; and two of the trans-—
criptions of audio-tapes of the lessons were judged

by two independent observers.

LIMITATIONS
1. This study examined only one reading/listening
comprehension skill: finding the implied main idea,
and only at the second grade level.
2. Total teaching time was within a four week period.

This intense training period for teaching such a



complex comprehension skill to the whole class re-
gardless of individual abilities can not be
considered a normal teaching technique.

3, The entire study was under the direct control
of the investigator, thus an unconcsious bias to-
wards a reading or a listening approach may

have been operatinge.

ASSUMPTIONS
There were certain assumptions underlying
this study:
1. The classes were assumed to be representative
of suburban school populations.
2. Tt also was assumed that the children had no
knowledge nor training of how to find implied

main idea prior to this studye.

THE CONTENTS OF THE STUDY
A review of related literature will be the
main concern of the second chapter. Research re-
lated to *transfer of training in general willbbe
reviewed followed by findings of studies related
to reading and listeninge. Finally, research in

listening and reading comprehension skills will

[0}



be reviewed, including research which involves

=

~

deriving main idea in listening and reading.
Chapter III will include a description of the

pilot and research studies followed in Chapter IV
by an analysis of the data collected, a description
of the item analysis of the pre- and post-tests, and
a summary of assessments of two lessons by two in-
dependent judges. Chapter V will summarize the
findings, and conclusions will be drawn from the
analysis of the data collected. Following a review
of the limitations and assumptions of the study,
implications for classroom practices will conclude

the study.



CHAPTER IT

REVIEW OF RELATED LITERATURE

An examination of the literature indicates
that considerable research has been devoted to the
- study of the relationship between listening and
reading. Does transfer of learning occur, and if
so, in what manner? The literature examined will
deal with studies of the relationship between read-
ing and listening, and with relevant research per-
taining to transfer of training in listening and
reading. Since there is such a great volume ac-
cunulated over the last forty years only represent-
ative studies will be cited. Subseguently, liter-
ature concerning the relationship between the
teaching of a specific comprehension skill, implied
main idea, as a listening or a reading skill, will
be investigated in an attempt to articulate a hypoth-
esis that there is a relationship between reading
and listening for the implied main idea. Finally,
a study of the relationships between listening
comprehension and reading comprehension of high

and low achievers will be examined.



Relationship Between Reading and Listeninag

Thorn perhaps best represents the current
advocates for the reading-listening relationship
with the following statement:

Reading and listening would seem to
involve essentially the same mental
processes. Both are means of re-
ceiving communications from others.
Both require the receiver to iden-
tify symbols and to obtain meaning
from them. The process of ident-
ification is different in each

case; but the processes of obtaining
meaning are believed to be very sim-
ilar. The general pattern of org-
anization is the same for the lis-
tener and for the writer, Both

the listener and the reader must

be adept at such skills as grasping
the main idea of the communication,
recognizing relationships within

it, sensing its implications, agd
evaluating the ideas expressed,

Taking a clinical model of the communication
process, Kirk and Kirk began with wvisual and aud-
itory reception of concepts which were in turn
organized at the association level leading to the
end result: vocal or motor expression. They hypoth-
esized that "within the organizing process channels.
may be freely crossed in actual communication.
Information obtained strictly by visual input, for
example, can later be emploved in vocalvexpression.

Full crossing of input and output modes in the

- et e et
“Elizabeth A. Thorn, A Case for Listening
Instruction (Toronto: W.J. Gage, Ltd., n.d.), P. 74,




10
association process illustrates this transfer

and interrelating of information from wvarious

X

sense modalities.®

As in the associative level mentioned
by Kirk and Kirk, Abrams discussed the mannér
in which a message may be structuralized.at a
relatively gross level, and gave one description
of structuralization: "the recognition of the
central idea of a communication by a reader
or listener,! He felt that more '"research
is needed . . . to determine how much of what
we call t'comprehension' is incorporated in the
ability to structure messages at a relatively
gross level, and how skill in structuralization
relates to other skills of reading and listening
comprehension,”5 Thus there éppears generally to
be an agreement that there are similarities between
listeningand reading, hence transfer of learnin
between listening and reading becomes a major

concerne.

4Samuel A, Kirk and Winifred D. Kirk,
Psvcholinguistic Learning Disabilities: Diagnosis
and Remediation (Urbana: University of Illinoils
Press, 1971), o. 101.

SArnold G. Abrams, "The Relation of Lis-
tening and Reading Comprehension to Skill in
Message Structuralization,"Journal of Communication,
(June, 1966), 116-25.




Devine6 examined trends in developing
listening skills. Several studies showed a high
correlation between listening and reading with
coefficients of correlation from .57 to .82
at the upper elementary levels. In contrast;
other studies revealed that the tests used were
not very reliable: the listening tests did not
truly measure listening. Devine concluded that
there appeared to be a positive relationship between

stening and reading and that it seemed worth-

!_J
[

while to continue investigations into the nature
and extent of this relationship., Like other
researchers, Devine did not identify, in his
review, specific reading/listening comprehension

skills

Bracken, in her review of several

studies (Marsden,7 Lubershane,8 Hollin gsworth,9

6Thomas G. Devine, "Listening," Rev
Educational Research, Volume 37, Number 2
1967), 154-55,

T s

Willis W. Marsden, "A Study of the Value of
Training in Listening to Achievement in Reading,"”
Unpublished Doctoral Field Study, No.l, Colorado

I

State College, 1951.

Melvin Lubershaneg, "Can Training in Listening
Improve Reading Ability?"™ Chicago Schools Journal,
XLITITI (¥arch, 1962), 277-81.

©

Pauvl M. 1lingsworth, "“A Study to Compare
the Bffect of Two Llstenlng Programs on Reading
Achievement and Listening Comprehension,'" Unpub-

lished Doctoral Dissertation, Arizona State
University, 1963.



Duker}o Kelty}1 Lewisiz) concluded that there

is a positive relationship between listening and
reading and stated, "It behooves us therefore to
give considerations to the importance of teaching
skills relatedly through listening and reading."
She suggested that teachers give students help
"by structuring in one way or another many of the
normal classroom listening situations. . . . By
setting a pﬁrpose for the pupils, she could help
them improve their listening for the main idea,
or for cause and effect, or for any of the en-

2
joyable purposes of creative listening or reading.”

It may be concluded from the current literature
that there is general agreement as to the listening
and reading relationship, and the element of trans-
fer of training from one to the other is a factor’

to be seriously considered. Researchers in the

OSam Duker, "Listening and Reading," Blemen-
tary School Jouranl, Vol. &5 No.6 (March,1965) 321-29.

1TLArmette P. Kelty, "An Experimental Study to De-
termine the Effect of Listening for Certain Purposes
Upon Achievement in Reading for Those Purposes,” Un-
published Doctoral Field Study No. 1, Colorado State
College, 1953.

1ZMaurice S. Lewls, "The Effect of Training in
Listening for Certaln Purposes Upon Reading for Those
Same Purposes,'" Unpublished Doctoral Field Study No.1,
Colorado State College, 1951.

13 . .
Dorothy Kendall Bracken, "Listening Skills and

Experiences Related to Reading," in Reading Methods and

Teacher Improvement, ed. by Nila Banton Smith(Newark:
International Reading Association, 1971), pp. 64-65,

12



field of educational psychology have long been in-
terested in the concept of transfer of learning.
Thomson, in discussing learning operations stated:

Almost any new attainment must be built
upon previous learning, and when two or
more learning sequences interact in a sit-
uation the result may be one or other of
three possibilities. They may have no
effect on each other. On the other hand,
something which is learned in one task

may "transfer' to another task in such a
way that the latter is greatly facilitated.
positive transfer} Finally, a first task
may have an inhibitory or disturbing effect
and interfere with the learning or applic-
ation of the second one. [negative transfef}
Past learning often makes it easier to
learn or practise new skills. « « . Some-
times, however, our previous learning makes
it hard to acquire new skills or habits

« « o and there are neutral cases in which
one skill appears to have noiﬁffect on
another particular capacity.

Many researchers have agreed with thisg view. In-
deed, there are studies which have indicated that *trans-
fer does not always occur in a predictable manner:

Intelligence has long been assumed

to be an important factor in transfer,

It would be amazing if the intelligent
student were not more successful in per-
ceiving and formulating the general
principle, and if, as we have suggested,
this formulation of the general principle
is an aild to transfer the bright student
should have an advantage. Conversely, we
might expect that negative transfer when
it occurred would be a more serious problem
for the brighter student. . . . Whenever

4

1LRObert Thomson, The Psychology of Thinking,
(Aylesbury, Bucks: Hazell Watson and Viney Litd.,, 1959),
p. 133,




the retention of previous habits or

the utilization of a previously learned
rule tends to act as a handicap, then
bright students are more affected by
that handicap.15

In support of this statement, Stephens cited a

study completedbby Ryans, wherein Ryans worked
with a group of 100 high-school sophomore girls
using a letter~digit substitution exercise to in-
vestigate positive and negative transfer of training:

. o o oOur data would seem to point
toward the possibility that negative
transfer is, in some situations, more
closely associated with higher intel-
ligence than positive transfer. The
explanation may lie in the suggestion
that the more intelligent are better
retainers and that their proficiency
in retentiveness causes an interference
of previously learned materials with
1earning of. similar materials attempted
later.?

Research has also indicated that in many
learning situations more transfer, or stimulus

generalization,takes place in a related area

iSJ,M@ Stephens, "Transfer of Learning,"
in Transfer of Learning: An Enduring Problem in
Psvchologv, ed. by Robert P. Grose and Robert C.
Binney (Princeton, N.J.: Van Nostrand Company,
Inc., 1963) p. 110,

16David G. Ryans, "An Experimental Study
of the Transfer of Training with Special Attention
to the Relation of Intelligence Test Performance,”
Journal of Educational Psychology, Vol. 27 (1936},
498,




than in the area in which the subjects have

been trained. Perelle, in his study of 75 second
grade children used two media, audio and visual,
and discovered that the children who were given

a lesson in the audio medium and children given a
lesson in the visual medium transferred learning to
the audio medium. In the second case there was
more learning evident from visual to audio than
from visual to visual. He concluded:

s « » input stimulus, while sig-
nificant, does not appear to be a
highly potent variable, at least
under present study limitations,.
[Howevef] » o « Dbarticularly impor-—
tant is the fact that stimulus gen-
eralization definitely occurs in
the subject population chosen for
this experiment.

Hill and Hecker18 in a study of 32 second

grade children using wvisual (picture) and aud-
itory presentations of words familiar to the

children discovered lack of transfer from the

auditory task to the visual task and posit

.

ive

]

transfer from the wvisual task to the auditory task.

17Ira A. Perelle, "Auditory and Written/Visual

Stimuli as Factors in Learning and Retention,'" Read-
ing Improvement, Vol., 12 (Spring,; 1975) 22.
18 . . - \ " .
Sugzanne .. Hill and E. Hecker, "Auditory and

Visual Learning of a Paired-Assoclate Task by Second
Grade Children," Perceptual and Motor Skills, Vol.23
(1966), 814.

15



On the other hand, Markertig found in her
study of the relationships between listening comp-
rehension and reading comprehension with 66 second
graders, that listening comprehension was found to
be superior to reading comprehension with the
second graders; the most dramatic differences
were within the lowest one-third of the group.
However, as no teaching took place Iin connection
with this research it is not evident whether these
puplls were being given an enriched auditory pro-
gram or a bredominately wvisual reading program;

either of which might have affected the results.

As a result of her study investigating the
correlation between reading and listening in
s . - 20 - s .
first grade children Thorn found that teaching
a comprehension skill in the auditory mode trans-—
ferred significantly to the visual mode--reading.

The group of children who received instruction

19Sandra J. Markert, "Relationships Between

Listening Comprehension and Reading Comprehension
Among Second-~Graders,'" M.Ed. Thesis, Rutgers
University, (May, 1974) ERIC ED 095 483)

2Cblizabeth A, Thorn, The Effect of Direct
Instruction in Listening on the Listening and
Reading Comprehension of First Grade Children,
Doctoral Dissertation Abstract, University of
Chicago.
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in listening skills for one year made significant

gains in related areas of reading comprehension;
however, she did not give another group an enriched
reading comprehension program. Thus, it is not
known what transfer occurred, if any, from reading

to listeninge.

Listening comprehension was found to transfer
positively to reading comprehension by Austin in
her research which investigated the relationship
between listening and reading comprehension. After
testing a sample of 105 first graders she discovered
that "listening 1s significantly related to both
silent and oral reading achievement at the grade

one 1eve1,”21

No treatment was attempted in this
study nor were the effects of reading upon listening

or listening upon listening explored.

In summary, evidence indicates that transfer
of learning usually occurs between related areas
of listening and reading, and it may be eilther
positive or negative in nature.

s+ o « the actuality of transfer depends
on whether or not curriculum material

21Martha Lou Austin, Listening Comprehension,
Auditorv Discrimination, and First Grade Reading
schievenent, Doctoral Dissertation, The University
of Chicago, 1968.
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and educational process are

addressed to transfer--on the extent

to which both the curriculum and the
ways of reacting to its content stim-
ulate the discovery of basic principles,
give practice in applving principles
and develop a set for learning, an
expectation that whatever is learned
will be used in new and different
ways.2

For the classroom practitioners, this re-

lationship of reading and listening is of extreme

importance. As indicated by the following

statement some ten yvears ago:

Increasing numbers of studies are deal-
ing with the nature of listening with
way s of teaching it at all educational
levels from pre-~-kindergarten to indus-
trial training. One reason for this
concern 1s the growing awareness of the
intimate interrelationship between
listening and reading. Both are receptive
communication skills and as such share
many attributes. . . . The effective
planning of reading instruction is made
impossible when the interrelationships

ol
berween listening and reading are 1gnored02J

Transfer of training had also been noted

by the classroom teachers. Spache and Spache in

their discussion of research into training in aud-

York:

22, . . .
Hilda Taba, Curriculum Development (New
Harcourt, Brace, and World, 1962), p. 225.

23 . . .
Duker, ¥"Listening and Reading," p.323.



itorv comprehension, pointed out that early

training will later transfer to reading and will

&)

d the child

}_h

-
o}

a the early stages of reading.
The aim of auditory comprehension
training is not only to provide
experiences with words, to deepen

and broaden the child's knowledge

of words or his auditory vocabulary.
It provides these stimuli to language
development to be sure, but even more
significantly the training promotes
the child's verbal reasoning, memory,
critical thinking, and other intell-
ectual processes. These are the pro-
cesses he must employ in dealing with
ideas encountered later in reading.
These are the processes which underlie
that rather vague ability, compre-
hension. Training in auditory comp-
rehension is, in effect, training

to think with words. Foxr this reason,
early skill in auditory comprehension
is one of the essential facets of

the prereading and beginning readina
stages of the child's developmentﬁ4

Developing the Ability to Find the Inplied Main

Idea Throuch Listening and Through Reading

Taking transfer of training into the
classroom, many studles have attempted to show
that comprehension skills taught through a lis-
tening approach transfer to related silent reading
areas and that children then can comprehend silent
reading material with greater ease. Although

many researchers have reported positive results,

24
George D. Spache and Evelyn B. Spache, Read-
ing in the Elementary School (Boston: Allyn and Bacon,
Inc., 1973), pp. 134-35.
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there are others who have discovered that their
findings were not significant. ©Not all research,
however, has clearly shown that the teaching of

a listening comprehension skill has an appreciable
effect on the related reading comprehension skill.
-This may be due to the fact that most of the
studies which showed a positive relationship did
not specify which reading comprehension sgkills
were directly affected, sﬁch as finding an implied
main idea. Furthermore, in only a very few studies
did researchers look for positive transfer from

.

eading to listening. In most listening/reading

r—;

studies a correlation was usually noted, but no
attempt was made to discover the effect of Leachlﬂg
a specific reading comprehension skill, such as
finding implied main idea, upon the listening
for the implied main idea.

An example of such studies is one by Thorno25
She investigated the correlation between reading
and listening and found support in several studies
which showed that improved listening comprehension

n improved reading comprehension, while

f);
WY

result

others showed no significant transfer. Results of

25Thorn BEffect of Direct Instruction in
I 12.

Listening, p.



her own study at first grade level indicated
that listening comprehension was significantly

improved by a program of direct instruction in

!.J

istening, and that such a program of listening

instruction, among which was training fcor the

=

nain idea, had a strong positive effect on
reading achievement. However, the main idea

was not described, hence one can not ascertain
whether it was a clearly stated main idea or one
that was implied. Further, there was no signif-
icant positive effect on the total reading comp-
rehension., Though her study did specify sone
specific dimensions of reading comprehension it
could not be ascertained whether training in
listening for main idea transferred directly

to reading for main idea.

Similarly, Glofka and Glofka26 stated that
many available studies showed that listening in-
struction produced improvement in reading and
language usage, and that textbooks on methods of
teaching reading were devoting increasing amounts

of space to this topic. They quoted Lubershane's

Rita M. Glofka and Peter T. Glofka, The
s of Providing a Program of Listening Tn-—

3
L
tion to a First Grade Class.(Mimeographed, n.

1.

21
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study at the fifth grade 1eve1,27 which showed

that in a three month period the experimental

group not. oenly produced pronounced gains in
listening but also significant gains on a standard-
ized reading test. Kraner28 devised a program in-
volving eighth grade students and a series of

taped lessons designed to improve both listening
and reading skills; his experimental groﬁp showed
significant gains in listening, in English skills,
and In reading, expecially in following directions,
as measured by standardized tests. Other than
following direétions, however, the specifigcity

in reading comprehension again was not clear, thus
no direct relationship between specific skills in

listening and reading was established.

=1

Other studies, on the other hand, show a
‘efinite positive transfer in these two broad
l Y ] > 31 adiil KR 0 2
areas., Trivette's study with fifth grade pupils,
showed that three listening skills: finding main

)

, remembering de

Q)
7

ide

ails, and making inferences,

9’7 . - - - -
" Lubershane, '"Can Training in Listening
7

Improve Reading Ability?"™ pp. 277-8

o}

“ Robert E. Kraner, "A Compariscon of Two Meth-
ods of Listening Instruction in an Eighth-Grade Lang-
vage Arts Program," Unpublished Ph.D. Thesis, Univ-
ersity of Texas, 1963,

©

Sue E. Trivette, "The Effect of Training in
Listening for Specific Purposes," Journal of Edu-
cational Research, LIV (March, 1961) 276,
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had a significant positive relationship to the

corresponding skills in reading.

Hollingsworthgo also produced evidence that
specific skills in listening and in reading had
high positive correlations. In addition to his
own31 he mentioned three other unpublished studies
(Kelty?2 Marsden?3 Lewis34) where elementary
children were given practice in listening for
finding main idea, determining supporting details,
and drawing conclusions, and then tested the
effects upon similar skills in reading. The
results however, were not entirely clear and
consistent: three studies showed that the
training in listening for specific purposes
had a "favorable positive effect" upon reading,

while another did not show any significant differences.

30 . .
T Paul M. Hollingsworth, "Interrelating

Listening and Reading," in Reading and Realism,
ed by J. Allen Figurel (Newark, Delaware: In-
ternational Reading Association, 1969) p. 66.

1Hollingsworth, "A Study to Compare the
Effect of Two Listening Programs on Reading and
Listening." '

32 .
. Kelty, "An Experimental Study to Determine
the Effect of Listening Upon Achievement in Reading.'

27

“YMarsden, "Value of Training in Listening
to Achievement in Reading."

34 . e s . . .
Lewis, "Effect of Training in Listening
Upon Reading.™
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Though Lundsteen”~ concluded that instruction

was effective in promoting growth in selected crit-
ical listening abilities of fifth and sixth grade
children, and‘demonstrated that there was a con-
plex, measurable listening comprehension factor
which was distinct though related to reading comp-
rehension, she did not mention any specific read-
ing comprehension skills. The problem may have
been that the reading was tested by the Stanford

~

3 . . .
Achievement Test, Form N ® which does not identify

specific reading comprehension skills.

Austin37 stated that the relationship between
listening and silent and oral reading achievement
remained highly significant even when intelligence
had been partialled out. But, as in other studies,
she did not examine the effect of specific listening
comprehension skills on corresponding reading comp-

rehension skills.

“sara J. R. Lundsteen, Teaching Abilities in
Critical Listening in the Fifth and Sixth Grades,
Doctoral Dissertation, University of California,
1964. (Educ. Micro Film 220)

36 .
Turrman L. Kelley et al, Stanford Achievement
Test, Form ¥ (New York: Harcourt, Brace, and World,
Inc.,1964) '
37

Austin, Listening Comprehension and First
Grade Reading Achievement
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Canfield738 too, was concerned with the
effects of teaching listening skills on listening
and reading. He chose three groups of fifth graders
for his experiment. One group was given twelve
lessons of direct instruction in listening, a
second group was given twelve lessons in indirect
instruction in listening, and the third group served
as a control being given no instruction. Two of the
skills introduced were listening for stated or in-
ferred main ideas. The results of his research indic-

ated no significant growth but there was a positive

trend in the scores in both groups suggesting that pupils

ot

from listening instruction. He also

o3

did profi
discovered that there was a correlation between
listening and reading at the .64 level. However,

in this experiment he did not attempt to look

for growth in specific reading or listening skills.

il

t

One of the conclusions of a study by FawCett39

was that reading comprehension was significantly
related to listening ability. This was a study
to determine the effectiveness of teaching listening

skills at the upper elementary level., The sample

38

Canfield, "How Useful Are Lessons
ntarv School Journal, LXII (De-

I
2l
[SM)
i
(@3]
A
Ko
°




was composed of 638 pupils, of which 322 were

the experimental group and were given listening
exercises for three days a week for fourteen weeks.,
The remainder were given no extra listening train-

ing. The listening group improved significantly

!_.Yv

in listening skills and a correlation of .585 was
reported between listening and reading ability.
Growth in individual listening/reading skills

such as finding implied main idea was not mentioned.

Pratt conducted a study to evaluate the
effects of a program designed to develop certain
specific skills in the listening process such as
developing the ability to select the main idea
as opposed to subordinate ideas or details.
Twenty sixth-grade classes comprised the exper-
imental group, and another twenty the control
groun. The experimental classes were given
lessons in listening over a five week period.

Fach week a specific listening skill was stressed.

0]

In a sample taken from the larger group, which

would be approximately twelve children from
each class, Pratt noted improvement in specific

listening skills including main idea, but he

stated that,
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e + » the small sampling of items
in this study on each skill limits
the reliability of any statement
that might be made in support of

a specific skill. If each skill
were made the subject of a long
veriod.of instruction and a larger
number of test items, more precise
information would be available on
this phase of the problem. Such
an analysis could logically be

the subject of a number of inves-—
tigations but was not possible
within the scope of this study.’

Purthermore, Pratt found a positive correlation

between listening ability and reading ability.

A coefficient of .64 was found for the relation

1

in his study. He did not, however, look at the
correlation between specific reading and listen-
ing skills; further, the study does not state

whether the "main idea" to be found was implied

or clearlvy stated.

NcPherson41 attempted to determine the
effect of.D:actice in specific skill; in lis-—
tening upon reading. Two groups of sixty~-five
second grade children were selected. For a
the experimental group was

six week period

given practice in three gpecific listening

40 , - . .
Edward Pratt, "BExperimental Evaluation of
a Program for the Improvement of Listening," Elem-

entary School Journal, Vol. 56, No.6 (March,1S56) 319,

41 .
Irene McPherson, "The Effect of Direct Prac-

tice in Listening on Certain Reading Skills,V Un-
published Master of Arts Thesis, Colorado State
College of Education, Greeley, Colorado, 1951.




skills among which was listening for main idea;
the control group was given no extra training

4.
ST

0]

ning. Results of this experiment

fote

in 1
showed no significant gains in reading for

main idea although gains made by the exper-
imental group were somewhat greater than those
made by the control group. She felt that there
were not enough main idea questiéns included

in the tests to effectively test for growth

in finding main idea, nor were the tests usad:

ufficiently difficult; for pre-test scores were

4}

cr

co high to allow for a large gain to be made;
she did not specify whether the children were

taught to find a stated or an implied main idea.

Another researcher who attempted to show
. :

a relationship between reading and listening was
s 2 , . . . .
Dumdie. He suggested that intensive instruction

in listening tended to improve reading ability
and similarly, that intensive instruction in
reading improved listening skills. He used thirty

fourth and fifth grade children as subjects for

2?§ilton F. Dumdie, "The Effects of a Lisg-

tening Program and a Reading Program Upon Listening

and Reading Comprehension in a Fourth and Fifth Grade
Class," DMaster's Thesis, University of Wisconsin, 1981,



his experiment. Madden43 also looked for a re-
lationship between reading and listening using
200 sixth grade pupils and discovered that in-
struction in both listening and reading produced

h

e

gher reading scores but that neither produced

higher listening test scores.

. 44
Hill

worked with ©6 college freshmen
education students in three groups. One was

given instruction in listening, one instruction

(=0

n reading, and the.third was given no extra
instruétidh. He found that both reading and
listening groups gained significantly in both
reading and listening. He concluded that there
was some evidence that teaching a reading skill
improved a listening skill; again specific skills

were not mentioned.

43 Theodore M. Madden, "The Effect of In-
struction and Practice in Certain Skills Through
N the Media of Reading and Listening upon Various
Aspects of Proficiency 1in Reading and Listening,”
Doctoral Dissertation, University of Arizona, 1959,
Dissertation Abstracts 20:2178-79, 1959,

fIaS
>

 Edwin S. Hill, "An Analysis of the Results
of 5Special Training in Listening Compared to Special
Training in Reading Skills,™" Doctoral Dissertation,
Indiana University, 1961, Dissertation Abstracts
22:3093-94, 1962,
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Duker summarized studies related to this
area. In his review of nineteen studies dealin
with the instruction in either reading or listen-
ing skills and their effect on the other, he found
"the results are not entirely consistent, but many
studies show that instruction in listening skills
In eleven of these

leads to improved reading."
studies specific reading skills were presented

in the form of a table but no indication of
growth in each skill was noted. Eleven masters'
. 46 . .. . .
theses also reviewed by Duker indicated that
growth in both reading and listening skills
ing

usually occurred after pupils recelived listen
There were only three researchers
However,
ited

no effect was evidente.
c

instruction.
who indicated that
specific reading/listening skills were not
nor did the researchers attempt to look for
growth in listening skills as a result of reading
instruction.
Relationship of Listening and Reading Skills Wit
High and Low Achievers
A search was made of the literature at
Faculty of Education Library, University of Man-
"Listening and Reading,™ p. 323.
, Listening Bidliographv, Second
Inc.

MeJo.: The Scarecrow Press,
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itoba for studies which investigated the relation-
ship of listening and reading skills related to

high and low achievers.

One study by Markert examined the relation-

ships between reading comprehension and listening

47
comprehension among second graders, She compared

listening and reading scores of the highest one-third
and the lowest one-third of the group and discovered.
no significant difference between listening and
reading scores with the top one-~third. However,

shg found dramatic differences between reading and
1isteniﬁg scores with the lowest one~third, who

scoreéd significantly higher on the listening test.

In summary, it can be concluded that most
studies indicate that there is a relatively high
degree of correlation between listening and reading
and that there is transfer from listening to reading
skills, with fewér cases of transfer of reading to
listening. However, few studies identified the skills
within these two areas with any specificity. Only
one study was found which looked alt this relationship

to general achievement; this study showed that ther

47 . . . . .
Markert, "Relationships Between Listening and
Reading Comprehension.?




was a marked difference between high achievers
and low achievers in correlations between
listening and reading scores. Thus the study
undertaken is an attempt to investigate the
listening and through reading at the second
grade level., A related purpose of this study
was to determine the efficacy of teaching for
implied main idea in listening and in reading
on high and low achievers at the second grade

level.

32



CHAPTER IIT

DESIGN OF THE STUDY

The purpose of this investigation was to
determine the efficacy of teaching for the implied
main idea through oral language activities or
through reading activities at the second grade
level. The efficacy was assessed through listen-
ing and reading tests for the implied main idea.
As no available tests were found to be suitable
in testing for implied main idea in either lis-
tening or reading areas, a description of the
adaptation of an existing test instrument will
constitute the first part of the chapter. Follow-
ing, there will be a report of the pilot study
which includes a description of the population,
and the testing and instructional procedures used.
The latter part of the chapter will be concerned

with a description of the research study.

Testinag Instrument

After discovering that no avallable test
instrument was adequate for the purposes of this

studv, the decision was made to adapt a commercially
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prepared test. The Metropolitan Achievement Tests,

48
1148

- . . 49 .
Primary and Upper Primarvy (MAT) were found to

be the most suitable: most of the stories in the
reading comprehension sections were of sufficient
length and substance from which an implied main
idea could be derived. However, a few had to be
changed by deleting the stated main idea; or a
guestion had to be inserted eliciting an implied
main idea. Since the MAT was available in several
alternate forms, it was decided that two of the
forms (Forms B and C) would serve as reading pre—
and post-tests, and two forms (Forms F and G) as
listening pre- and post-tests. As the stories sec~
tion of Forms B and C each comprised ten stories
and F and G six stories, the first two stories
from Forms B and C were included in Forms F and G.
Thus each test was finally composed of eight qués~
tions. Then each form was given a preliminary
trial with two or three children, at the grade two
level, and several alterations were made. The
pilot study pre- and post-tests followed; an

item analysis was conducted showing that several

of the questions were still either too difficult

A

(92 .

‘Walter N. Durost, et al. Metropolitan
Achievement Tests, Primary II (New York: Harcourt
Brace Jovanovich, Inc., 1970)

£9

=

r N. Durost et al. Metroponlitan
s, Upver Primary (New York:
and World, Inc., 1959)




or too easy for the childrenj; these were changed

accordingly, and tested once again with another

a 2

second grade class from a suburban public school.

1921

When no other proklems related to the question

appeared, it was then implemented in the actual

50
esearch study.

PILOT STUDY

:

The purpose of the pilot study was two-
fold: to pilot the test instrumentsg which had

been altered to elicit the implied main idea,

£~

and to develop reading and listening lessons for

1.

el

a second grade class using an approach similar

A 5 .
one suggested by Rawson. The approach 1s kased

N

on the concept that children can be led to find

an implied main idea through inductive procedures.

Sample
Two second grade classes for the pilot

study were chosen from two parochial schools

See Anpendix A for copy of letter written
to publishers Harcourt Brace Jovancvich, Inc. c/o
The Ps rcholoalcal Corporation for permission to

adapt the MAT test form, and a copy of the letter
with permission granted,
51

jion of Log-
rehension in
iversity of

Hildren Rawson, "Piaget's Conc ept
ical Dewvelopmant and its Relation to Compl
Reading," Unpublished Master's Thesis, Un
Alberta, 1965.
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located in suburban Winnipeg. The classes were
comprised of 18 and 20 pupils respectively, and
the entire class was involved. One class com-

prised the listening group and the other the

reading group.

Testing Procedures

On the first day of the study, one class was
given the revised Form F of MAT, and the other class
was given the revised Form G of MAT as listening
pre-~tests. The children were gilven booklets of
eight pages. On each page there were three questions
with three multiple choice responses, one of which
was a guestion asking for the implied main idea.

The remaining two guestions asked for details of
the story and remained the same as those in the
original MAT. The researcher used the following
procedure for the listening test:

1. The children were told that they would hear
a story read to them,

2. After the story was read they would be asked
some guestions about it.

3. They were told that they would see only

the questions printed in their booklets.

4. The children were then shown how to place an X

beside the appropriate answer.



5. The story was read to the children.

6. The children were told to look at page one
of their booklets. The first question and the
three resgponses were read to the children while
they followed the words in theilr booklets.

7. The children were then directed to put an X
beside the best answer.

8. The next two questions and the responsesg were

read in the same wav.

Each of the following seven stories and
their accompanying questions were presented in

the same mannere.

During the first testing it was discovered
that the children tended to look at and read the
gquestions in the booklet while the story was being
read to them. To avoid this situation in subsequent
testing situations, the children were directed to

turn their booklets over while listening to the

»

story. The total time required to administer the

test was twenty minutes.

Or the second day, one half of Form B or C
of the revised pre-itest in reading was given fto each

of the children in the two classes. The following

procedure was undertaken for the reading test:




1. The children were told that they must-read
each story to themselves and after each story
there would be two or three questions to answer.
2. The children were told that they must place

an X beside the best answer.

X 3 L]

[

preliminary trial story with questions at
the beginning of the test was then read by the

teacher with the whole class.

me limit was set
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ime proved to be approximately thirty minutes

for the entire class to complete the test.

After completing an item analysis of the
pre~tests on listening and reading several questions
were revised according to'the degree of difficulty
resulting in a set of questions established whic
most of the youngsters in the class could read

“

with comprehension.
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listening post-test for the class that had been
given Form G as a pre-test, and Form G served as

- for the other class. Analysis of



On the last day, the post-test in reading
was administered. Those children in both classes
who had had Form B (first half) as a prthest
were given second half Form C as a post-test,
and those who had had Form C (first half) were
given éecond half Form B as a post-test. Again,

analysis of these split halves of these tests,

i

showed *that all were equal in difficulty.

Instructional Program for Listening and Reading

for Implied Main Idea

Ten twenﬁynminute lessons were developed
for instruction in deriving implied main idea,
at the second grade level. Each lesson consisted
a short story, having a grade two readability

. s oo 52
level according to The Spache Readability Formula.

The selections had been chosen from several

53
7

9]

sources: SRA Reading Comprehension Kitrs

. . . . 4
Developing Comprehension in Read1nq§ N

w Practice

m

Ul

2 . : -
&eorge D. Spache, Good Reading ¥or POOr
Readers (Garrard Publishing Company, 1862) pp. 130-39.

53 . . .
Reading Comprehension Lab TIc (Science Research
Associates, Inc., 1951)
54

Mary B. Thomas, Developing Comorehension in

Reading,-3 (Toronto: J. li. Dent and Sons (Canada)
Limited, 1960)
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clearly stated main ideas were deleted, and in a

few cases, several words for clarity were added.

Over a three week period one reading lesson
was taucht to one class in one school, and one

lesson was taught to the other class in

-

listen

™
ix

U2

the second school, during the same day. (See Time-

table for the Pillot Sﬁudy design)57

Procedures for Listening for Implied Main Idea:
At the beginning of each lesson the story
was read to the listening group. Neither the
title of the story nor the content of the story
was stated to the class. Instead, the children
were +told, "Listen carefully to the story so that

1

vou will be able to talk about it

§od

ater." After
the storvy was read to the class the children
were asked, "Do you remember one important thing,

or idea, from the stoxy?" It became apparent

55 .
“Clarence R. Stone and Ardis E. Burton,
Mew Practice Readers Book A (Wew York: Webster
Division, McGraw-Hill Book Company, 1960)

=~
56 . , - . .
Reader's Digesi New Reading Skill Builder,
Level T Part II (Pleasantville, N.Y.: Reader's
5 h

57 R - -
See Apvendix B for a diagram of the time
table for the Pilot Study design.



that the word "thing" should be used instead of
"idea" as, initially, the children were unsure of
the meaning of "idea.'" Several children were

then asked to state their "important ideas,"
"something importantt! that they remembered from
the story. The teacher wrote the ideés on a clip-
sheet and reread them at intervals so that the
class would try to remember them. After six to
eight ideas were elicited, the children were asked
to "vote" on the most important ideas as the sen-

58 | .
Usually three "important

tences were reread.
ideas" emerged after the voting was completed.
These sentences were again reread and the children
were then asked one or more of the following
guestions: Y“These sentences can give.us a clue

as to what the whole story is about. Can you tell
ae what it is? . . . It does not say in the story,
but after thinking about these sentences, these
ideas from the story, can you tell me what the
wnole story is about? . . . Think abou® these
sentences and tell me what the story is all about,
in your own words." Gradually "main idea' was

introduced and used in place of "whole story;”

Ul

study as the most appropriate method for highlight
the salient points of the story: various methods o
voting were attempted such as using "yes' and "no"
cards, with the raising of hands proving to be the
most efficient method.

o

8 . .
The voting procedure evolved during the pil

Q

471



also "a good title for the story" was occasionally
used. t was also stressad that the children should
try to make their replies "short" since they tended

+to answer 1in 1lor rur—on sentences.

8}
Q0

Procedures for Reading for Implied Main Idea:

For the class that was to be instructed through

a reading approach a similar format to that of lis-
tening for implied main idea was followed. For

each lesson the story was given in printed form
to every child to read. With a very brief intro-
duction, the children were asked to read the story
and then to be ready to talk about it. After the
story was read by the children, important "ideas"
were elicited and were printed by the teacher on
the chalkboard for them to read. After six or
eight sentences were elicited, the children reéd
them again and then were asked to vote for the
"most important' ones. The same procedure as

in the listening lesson took placé for eliciting

the implied main idea.

¥With the pilot study completed, an examn-
ination of the set of lessons was made and some
revisions were made to ensure that listening and

reading skills for implied main idea were being
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developed; they were then considered to be ready
to use in the research study.
The entire pilot study took place over a

four week period in March, 1976.

RESEARCH STUDY

Sample

A class of second grade pupils was selected
from each of two elementary schools in one suburban
area of greater Winnipeg. The classes, of 25 and
29 students respectively, had basal reading programs
for all voungsters with a modified indivicdualized
approach adapted for the advanced readers in each
of the classes. Both classes had been given some
training in general listening skills earlier in

the vyear,

Testing Procedures

On the first day of the experiment the revised
forms of the reading test were administered to both
classes., One half of the class, randomly chosen,

60

. 59
was gilven Form B and the other half., Form C.

On the second day one half of each class randonly

-
59 . :
“"See Appendix C for sample of Form B.

6OSee Appendix C for sample of Form C.



chosen, was given Form F61 of the listening test
while the classroom teacher took the remainder of
62

the pupils out of the classroom. Form G of the
listening test was gilven on the third day to the
second half of each c¢lass while the remainder of
the pupils were taken out of the classroom by
+heir teacher. On the last three days of the
experiment the same procedure was followed for
poat-testing. The researcher gave each child
the alternate forms for listening and reading
from those received initially. Thus one half

of a form of the tests served as a pre~test and

)

one half as a post-test in each skill.

Explanations and directions to the pupils

were given following exactly the procedure which

T
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had been developed during the pilot study.
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Instructional Procedures for Developing

2
[

to Find the Implied Main Idza Through Listening and

Through Reading

On the fourth day of the study, the first

lessons in listening and reading for implied main
61 . -
See Appendix C for sample of Form F.
62

See Appendix C for sample of Form G.

See description under Pilot Study, PP. 36=38.

44



idea64 were begun. The listening lesson was taught
in the morning, beginning at 10:00 a.m., and in the
afternoon, at 1:30 p.m. the reading lesson was taught
to the other class. The following nine lessons were
taught at the same time each consecutive day. Each
lesson was approximatelvy twenty minutes in length
and with two exceptions, the same story was used
on the same day with both groups. (On two occasions
the order was reversed or delayed as other school
activities interfered with this schedule.) 1In
teaching the listening and reading lessons the
teacher followed the format described iﬁ the pilot
65 .
study . The ten listening and ten reading lessons
instructing the classes in the technigue of deriving
implied main idea were audio-taped and transcribed

~

by the researcher.

The *teaching and testing period extended over

four weeks during the latter part of April and early

Analysis of the Data

In order to analyze the data the classes ware

m‘

“see Appendix D for stories and transcriptions
of audio-tapes of lessons

[O))

-
S s . . , p
See description under Pilot Study, pp. 40-42,

66
See Appendix

for the research de

B for a diagram of the time-table
ign.
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divided into high achievers and low achilevers in
listening and in reading by determining the nmeans
for listening and reading using the prenteét scores
0f +he entire number of children; those children
above the mean were considered o be high achievers;

those who were at, or below the mean, were considered

as low achievers. The data were analyzed using the

. . 67 o s
Statistics on Line (SOL) .programn ST15 which in-

cluded a two-sample T-test with paired observations.

7, . . . .
Robert I. Rollwagen, Statistics on Line
for Health Sciences (Winnipeg, Man.: Computer Dept.

h

for Health Sciences, University of Manitoba, Jan-
uary, 1973.) '



CHAPTER IV

The major purpose of this study was to

i

determine the efficacy of teaching for the implied
main idea at the second grade lewvel, through oral
la ﬁg1age activities or through reading activities.
A related purpose of this study was to determine the
fficacy of teaching for implied main idea in lis—
tening and in reading on high and low achievers at
the second grade level. This chapter Includes the
presentation and analysis of the data followed by
an item analysis of the listening and reading tests
The chanter will conclude with a summary of two in-

-+

dependent assessments of two listening and read

X ing
lessons.
AVATLYSIS OF THE DATA
Fourteen aguestions were generated from the

study and the answers to these questions will be

~

determined by sta

£

istical analysis of the data.

i

0]
I}

The guestions were divided into four groups:

1. What is the effect of instruction on the ability
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struction, or reading instruction, on the ability
to find TNT in listening or in reading at the
second grade level?

3, What is the effect of either listening in~

struction, or reading instruction, on high achievers

-

o find IMI

cr

at the second grade level, in ability

.

in listening or in reading?

1

4., What is the effect of either listening instruction,
or reading instruction, on low achievers at the second

grade level, in ability to find IMI in listening or

To answer the first question the following null

3

hypotheses were tested:

\

1.1 There is no significant difference between pre- and
post-test scores in ability to listen for IMI for second

grade children who have been instructed to derive IMI.

-
.

difference beltween pre- and

1

1.2 There is no significan
post—test scores in ability to read for IMI for second
grade children who have been instructed to derive IMI.

Since the T-ratio is not significant, null hy=-
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ocpted. The results are shown in

Tahle 1, which indicates the means and T-ratio.



TABLE 1
PRE~ AND POST-TEST MEANS AND T-TEST IN
STENING FOR IMPLIED MAIN IDEA

Mean SD DF T—Ratio
Pre-~test
Listening 4,09 1.56 53

Post-test
Listening L, A4 1.30 53 1.567(n.s)

Null hypothesis 1.2 is accepted since the
Teratio is not significant. The results are pre-

ented in Table 2.

PRE~ AND POST-TEST MEANS AND T-TEST IN

Mean SD DF T-Ratio
Pre—-test
Reading 3.83 1.69 53

-30 1.72 53 1.581(n.s.)

v
®
Q
o8
2
>

In +he cases of hypotheses 1.1 and 1.2 the means

were somewhat higher at the time of post-testing in-

dicating th hoth the lictening approach and the

Q)
i

(s

reading approach did have sone effect although not sig-
o 7 o po)

nificant, upon the second graders'’ ability to find IMI.




Tn order to answer +the second question the

following null hypotheses were tesuted:

|
n
r

2.1 There is no significant difference between pre-~ and

4

post-test. scores in ability to listen for IMI for second
grade children who have been instructed to derive IMI
through a listening approach.

2.2 There is no significant difference between pre- and

post—-test scores in ability to read for IMI for second

grade children who have been instructed to derive IMI

through a listeninL‘approacha

2.3 There is no significant difference between pre- and
post-test scores in ability to listen for IMI for seconé
second grade children who have been instructed to
derive IMI through a reading approach.

2.4 There is no significant difference between pre- and
post-test scores in ability to read for IMI for second

grade children who have been instructed to derive

IMI throucgh a reading approach.

Table 3 presents the means and T-ratio related .
In
to hypothesis 2.1. The results are not significant

and therefore the null hvoothesis is accepted.

i..J

Listening instruction had little effect on listening

i

50



TARLE 3
PRE~ AND POST-TEST MEAMNS AND T-TEST FOR
EFFECT OF LISTENING INSTRUCTION ON
LISTENING FOR IMPLIED MAIN IDEBA

Mean SD DR T-Ratio
Pre-~test
Listening 4,38 1.45 28
Post-test
Listening 4,31 1.34 28 0.246(n.s.)

In the case of hypothesis 2.2 as presented in
Table 4, the T-ratlo is significant at the .05 level,
indicating that for the class as a whole, instruction

in listening for IMI had a significant positive

effect upon reading for IMI. Hyvpothesis 2.2 1

S7
therefore, rejected.
TABLE 4
PRE~ AND POST-TEST MBAMNS AND T-TEST F'OR
EFFECT OF LISTENING INSTRUCTION ON
READING FOR IMPLIED MAIN IDEZR
Mean SD DE T-Ratio
Pre-test
Reading 3.51 1.55 28
Post-test
Reading 4.24 1.72 28 1.918

(03]
}.J
o
P
o
}-—l
L)

*Significant at the .0

51
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Hyvothesis 2.3 is rejected as rsults are
significant at the .05 level, as shown in Table 5.
Por the class as a whole, instruction in finding

IMI had a significant positive effect upon lig-

tening for IMI.

TABLE 5
PRE~ AND POST~TEST MEANS AND T- TEST FOR
EFFECT OF READIMNG INSTRUCTION ON
LISTEWNING FPOR IMPLIED MAIN IDEA

Mean SD DpF T-Ratio
Pre-test :
Listening 3.75 1.64 24
Post~test
Listening 4,60 1.26 24 2.471%

*Significant at the .05 level.

Hypothesis 2.4 is accepted as the T-

A

ratio is not significant, as shown in Table 6. Reading

instruction had little effect upon reading for IMI.

PRE~ AND POST-TEST MEAWNS AND T-TEST FOR
EFFECT OF READING INSTRUCTION OW'
READING FOR IMPLIED MAIN IDEA

Mean SD Dr T-Ratio
Pre-test
Reading 4.20 1.80 24
Post~test
Reading 4.36 1.75 24 0.350(n. s.)




The third guestion was concerned with the

effect o

b

instruction, in listening and in read-
ing, upon high achieving second graders. In order

parate the high achievers from the low achievers

CO S

0]

cr

he pre-test means of Tthe total listening and read-

o]

I

in t scores for the entire group were computed.

-es

QO
-

+1

Those children whose scores were above the mean of

e

the listening pre~test were designated as the high
achievers in listening. High achievers in reading
also were designated as those whose scores were
above the mean of the reading pre-~test scores.

The following null hypotheses werc tested in order

i

o answer the third question:

lJ.

.1 There is no significant difference between pre- and

w

post-test scores in ability to listen for TMTI for high
achieving second grade children who have bheen in-

structed to derive IMI through a listening approach.

(@]
&
3
s

3.2 There is no significant difference between pre-~
post-test scores in abilitv to read for IMI for high
achileving second grade children who have been in-

structed to derive IMI through a listening approach.

There is no significant difference between pre- and

W

2
Do
post—-test scores in ability to listen for IMI for high
achieving second grade children who have been in-

structed to derive IMI through a reading approacl

s

°



3.4 There is no significant difference between pre~ and
post-test scores in ability to read for IMI for high
achieving second grade children who have been in-

structed to derive IMI through a reading approache.

Hypothesis 3.1 is accepted as results are not
significant. Table 7 presents means and T-ratio
which indicate that listening instruction does not
significantly effect high achievers' ability to

listen for IMI.

TABLE 7
PRE- AND POST-TEST MEANS AND T-TEST FOR EPFECT
OF LISTENING INSTRUCTION ON HIGH ACHIEVERS'
ABILITY TO LISTEN FOR IMPLIED MAIN IDEA

Mean SD DF T-Ratio
Pre-~test
Listening 5.47 : 7.43 14
Post~test
Listening 5.07 9.671 14 1.468(n.s.)

Hypothesis 3.2 1s accepted as results are not sig-

nificant. Table 8 presents means and T-ratio which in-

0]

dicate that listening instruction did not significantly

effect high achievers' ability to read for IMI,



TARBLE 8

PRE~ AND POST-TEST MEBANS AND T-TEST FOR EFFECT

LISTENING INSTRUCTION ON HIGH ACHIEVERS!

ABILITY TO READ FOR IMPLIED MAIN IDEA

Mean SD DF T-Ratio
Pre-~test
Reading 4.50 1.45 - 13
Post-test
Reading 4.64 1.86 13 0.228(n.s.)
Hypothesis 3.3 1s confirmed for significant losses

were note

means and

d at the .05 level. Table 9 presents the

T-ratio which indicate the negative effect

reading instruction had on high achievers' ability to
listen for IMI,.
TABLE 9
PRE-~ AND POST-TEST MEANS AND T~TEST FOR BEFFECT
O READING INSTRUCTION ON HIGH ACH RS?
ABILITY TO LISTEN FPOR IMPLIED MAIN IDEA
Mean SD D T-Ratio
Pre-test
Listening 5.62 5.17 7
Post—~test
Listening 4.88 1.25 7 1.821%
*Significant at the .05 level.
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Hypothesis 3.4 is accepted as results are
not significant. Table 10 presents means and T-
ratio which indicate that reading instruction did
not significantly effect high achievers' ability
to read for IMI. It was evident that instruction
in either listening or reading for IMI had a min-

imal or a negative effect upon high achieving

second graders.

TABLE 10
PRE-~ AND POST~-TEST MEANS AND T-TEST FOR EFFECT
OF READING INSTRUCTION ON HIGH ACHIEVERS!
ABILITY TO READ FOR IMPLIED MAIN IDEA

Mean SD DF T-Ratio
Pre-—test
Reading 4,94 1.21 17
Post—-test
Reading 4.61 - 1.46 17 1.000(n.s.)

The effects of listening or reading instruction
for IMI among low achlieving second graders were con-

sidered in the fourth question. Low achievers were
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e children vhose scores fell at

&)1

desiagnated as tho

Soew

e

or below the means of the total reading and 1

e

tening pre-test scores. In order to answer this

question the following null hypotheses were tested:

4.1 There is no significant difference between pre- and

post-test scores in ability to listen for IMI for low

achieving second grade children who have been instructed

1s

o derive IMI through a listening approach.

(%

!

[—J .
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4,2 There no significant difference between pre- and
post-test scores in ability to read for IMI for low
achieving second grade children who have been in-
structed to derive IMI through a listening approach.

4,3 There is no significant difference between pre- and
post-test scores in ability to listen for IMI for low
achieving second grade children who have been in-
structed to derive IMI through a reading approach.

4.4 There is no significant difference
post~test scores in ability to read for IMI for low
achieving second ¢grade children who have been in-

structed to derive IMI through a reading approach.

Table 11 presents the means and T-ratio related

to hypothesis 4.1. The results are not significant
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uction had no significan

and therefore the null hypothesis is accepted.
e

licy to deriv

N

Although listening
' oab

0

achiever

effect on low
through listening, the means indicate that

positive trend was evident.
EFFECT

TABLE 11
T-TEST FOR

AND POST-TEST MEANS AND
INSTRUCTION OH LOW ACHIEVERS!
IDEA

PRE~
OF LISTENING
ABILITY TO LISTEN FOR IMPLIED MAIHN
Mean SD DF T-Ratio
Pre~test
Listening 3.21 1.05 13
Post-test
Listening 3.50 1.22 13 0.576(n.s.)
as presented

.05

In the case of hypothesis 4.2,
T-ratio is significant at the
instruction

low achievers,

significant positive effec
therefore,

in Table 12, the

level indicating

in listening for IMI had a
upon reading for IMI. Hypothesis 4.2 is,

rejected,
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TABLE 12
PRE- AND POST-TEST MEANS AND T-TEST FQR EFFECT
O LISTENING INSTRUCTION ON LOW ACHIBVERS®
ABILITY 7TO READ FOR IMPLIED MAIN IDEA

Mean SD DF T-Ratio
Pre-test
Reading 2.60 0.2% 14
Post-test

Reading 3.87 1.55 14 3.106*

*Significant at the .05 level.

Table 13 presents means and T-ratio for hypothesis
4.3, Results were highly significant, at the .01 level,
and therefore, hypothesis 4.3 is rejected. Thus, for
low achievers, instruction in reading for IMI had a

significant positive effect upon listening for IMI.

TABLE 13
PRE- AND POST-TEST MEANS AND T-TEST FOR EFFECT

OF READING INMSTRUCTION ON LOW ACHIEVERS'
ABILITY TO LISTEN FOR IMPLIED MAIN IDEA

Mean SD D¢ T-Ratlo
Pre-test
Listening 2.88 1.16 16
Post—-test
Listening 4,47 1.28 16 4,T7T3%*

*xSignificant at the .01 level.



Hypothesis 4.4 is accepted, as the T-ratio,
as presented in Table 14, 1is not significant. How-
ever, a positive trend was evident, as indicated by

the pre- and post-test means.

TABLE 14
PRE~ AND POST-REST MEANS AND T-TEST FOR EFFECT
OF READING INSTRUCTION ON LOW ACHIEVERS'
ABILITY TO READ FOR IMPLIED MAIN IDEA

60

Mean SD DR T-Ratio
Pre-test
Reading 2.29 1.70 6
Post-test
Reading 3.71 2.36 6 1.064(n.s.)

A graph, shown in Figure 1, summarizes the
relative differences between pre- and post-tests
in ability to derive IMI for both high and low

achievers at the second grade level.
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ITEM ANALYSIS OF TESTS
After the post-tests were administered and
all forms of the pre- and post tests were scored
they were subjected to an item analysis. The item
analvsis indicated that Form G was an easler lis-
tening test for second graders than Form F. 1In
Form G six of the guestions asking for implied

main idea were answered correctly by 30 or more

h

the 54 pupils, while in Form I only three of

o
‘the implied main idea questions were marked cor-
rectly by 30 or more of the 54 pupils. The reading
tests (Forms B and C) were equal in their capacit
o test reading for implied main idea with second

graders, as shown by the item analysis.

ASSESSMENT OF LESSONS
To obtain an assessment of the quality of
instruction in this study transcriptions of the
audio-tapes of two representative listening and read-

ing lessons were submitted to two experienced teachers

)

Vet

who are in the HMaster's program in Reading at the

Faculty of Education, University of Manitoba. Their

evaluations, which were given independently, were oI

+he same nature:

ee Appendix E for item analysis of
, C, F, G



1. DBoth felt that in eliciting ideas the teacher had
prompted too much and often gave the pupils information
that might better have been elicited. One of the judges
felt that this was especially evident with the reading
lessonse.

2, Both judges felt the reading group was more
difficult to work with as the teacher seemed to_have
more difficulty eliciting meaningful responses.

3. Both judges felt that the format of the lessons
was handled well; one judge noted that analysis of

the story was followed by synthesis and the clear

statement of the implied main idea by the children.




CHAPTER V
SUMMARY AND CONCLUSIONS

The main purpose of this study was to de-
termine, at the second grade level, the relative
merits of a listening or a reading approach to de-~
veloping the comprehension skill of deriving the
implied main idea (IMI). In order to achieve this
purpose two grade two classes were chosen from two
suburban schools in greater Winnipeg and were given,
respectively, listening and reading instruction for
deriving the IMI. To determine the efficacy of in-
struction, pre-~ and post-tests in reading and lis-
tening were administered to both classes. The data
collected were analyzed to deternmine differences be~
tween the two approaches and to examine the effects
of the two approaches upon high and low achievers.

Adapted forms of the Metropolitan Achievement Tes

50

- O
Forms B, C, F, and G ~ were used as pre- and post-

tests in listening and reading. Ten lessons in lis-
S

tening for the IMI were given to the first group,

~

59 L. ~ .
See Appendix C for copies of Forms B, C, F, G.




and ten lessons in reading, using the same stories,
were given to the second group. The stories used
for the lessons were chosen from second grade read-
ing materials and ranged in difficulty from a 2.1-
2.8 level, and were given to the children in randomn
order. Both classes were tested and taught by the
investigator. Statistical analysis of the data in-.
cluded SOL program ST15:7O a two-~sample T-test (paired
observations). This chapter will present a sunmary
of findings, conclusions, limitations of the study,
and assumptions, followed by implications for the

classroom and suggestions for further research.

Summary of Findings

Instruction in both approaches had no signif-
icant effect upon the combined groups in listening
for THMI but there was a trend indicating both type

d a positive effect upon children's

O
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ability to derive IMI.

Tnstruction in both approaches had no signi

icant effecl upon the combined groups in reading for

TMI bui there was a trend indicating that both types

70 s s
Rollwagen, Statistics on Line for Health

Sciences.




66

o]
)
-t
3
0
pn
b )
o
@]
t
fte

on had a positive effect upon children's

ability to derive IMI.

Instruction in listening for IMI had a signif-

icant effect upon the class as a whole in reading for TIMI

ot

but had no significant effect upon listening for IMI.

v

Tnstruction in reading for IMI had a significant effect
upon the class as a whole in listening for IMI, but had

nificant effect in reading for IMI.

High achievers made either minimal gains or losses
in ability to derive IMI after listening or reading in-
struction; in fact, in one case, the effect of reading in-
struction on listening produced a significant negative re-
sult. Thus the assumption that the children had no pre-
vious knowledge of finding IMI 1is nullified: the high
achievers did have some knowledge in this skill as evid-
enced in the results of the pre-test and, in fadt, were
somewhat confused by the teaching which seemed to inter-

fere with +the knowledge they already had developed,

Low achievers made substantial gains in ability to

derive IMI afte ceiving instruction in either mode:

~

i

M

reading instruction led to a significant gain in listen-

1 ening instruction led to a significant

[
i

ing for IMI s

“e

s

W]

gain in reading for IMI. There was also a positive trend
in fhe effect of listening instruction upon listening

for INMI, and of reading instruction upon reading for IMI.
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Conclusions

The following conclusions were drawn from the
analysis of the data:

The findings of this study indicated that, at
the second grade level, instruction in finding TMI
through either a listening approach or a reading
appréach did not have a significant positive effect
upon the pupils' ability to derive IMI through either
listening or reading. However, & positive trend
was evident as levels of significance were .08 and
.09 according to T~tests. These findings are
equivalent to those of T‘norn,71 Hollingsworth,

n - -
Kelty,73 Marsden,7" Lewis,/5 Canfield,/6 and Hi11,77

1 . . . .
Thorn, The Effect of Direct Instruction in
Listening, (See supra, Dp. 16-=17) .

7“H0111ngsworth "A Study to Compare the Effect
of Two Listening Programs on Reading and Listening,"
(See supra. pp. 11-12 and p. 23).

73

‘ Kelpv, "An Experimental Study to Determine
the Effect of Listening Upon Achievement in Reading,"®
(See supra. . 12 and p. 23).

n, "Valve of Training in Listening
Reading,” (See supra. pp.11-4

SLesz, "gEffect of Training in Listening upon
Reading," (See supra. p.12 and p.23).

76 . . N .

Canfield, "How Useful Are Lessons in Listening?"
(See suvnra.p. 25
REAIRRAES

S

’7 111, YAnalysis of

R
in Listenlng Compared to Tra
SUDra. D.29).

£

esu e r
ining in Reading," (Se



who also were able to discover positive changes
in reading and listening skills after listening

instruction or reading instruction.

The findings of this investigation revealed
that, for the classes as a whole, listening in-
struction had greater effect upon reading for IMI
than upon listening for IMI, and that reading in-
struction had greater effect upon listening for IMI
than upon reading for IMI. Thus transfer of learning
may be inferred, confirming the statements made by
educational psychologists such as Kirk and Kirk78 and
Abrams79 who claimed that input from two modes organ-
ized at the associative level lead to output in either
mode, and ThomsonSO who stated that, "something that is
learned in one task tranfers to another task so that
the latter is greatly facilitated." However, the effect

appears to be more evident with lower achievers than with

o]

the higher achievers.

78Kirk and Kirk, Psycholinguistic Learning Dis-
abilities, (See supra. pp. 9-10).

7

9Abrams, "The Relation of Listening and Reading
Comprehension," (See supra. p. 10).

OThomson, The Psychology of Thinking, (See
supra. p. 13).




In examining the high achievers as a group,
the data indicated that neither listening or reading
instruction had a positive effect upon either their
listening or their reading for IMI. In only one
case was there a significant negative effect: of
reading instruction upon listening. Thus it can be
concluded that high achievers derived little benefit
from either listening or reading instruction in find-
ing IMI. This may suggest that the high achievers al-
ready have developed their own strategieé for deriving
IMI, and instruction impinges on these strategies pro-
ducing a conflict or a confusion. Indeed, their
earlier learning may have had an inhibiting effect;
Thomson stated, "previous learning makes it hard to
acquire new skills or habits,"81 and negative trans-
fer may occur. tephens also noted that intelligence
is "an important factor in transfer . . . and . . &
whenever the retention of previous habits or the
utilization of a previouslv learned rule tends to
act as a handicap, then bright students are more

2 The findings must be

\ . S
affected by that handicap.""
considered in terms of the time factor: it appears
to take more time to unlearn an old skill than to

learn a new skill.

8l1p14.

82 | :
"“Stephens, "Transfer of Learning,'(See
supra. pp. 13-14).
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The findings indicated that the low achievers
benefitted significantly from both listening and read-
ing instruction for deriving the IMI. T-tests indic-
ated levels of significance of .02 and .001 in the
effects of listening instruction on reading for IMI
and reading instruction on listening for IMI. Although
the findings were not significant, there was a positive
trend, too, in the effect of listening instruction
upon listening for IMI and reading instruction upon
reading for IMI‘for low achievers. Therefore, just
as Thomson and Stephens found, this study showed that
the lower achievers were not inhibited by previous
learninge.

Tt can be summarized that after ten lessons
in deriving implied main idea (IMI), the lower
achievers at the second grade level were able to
‘make significant gains in listening and reading for
IMI when taught by the alternate approach, this fac-
ilitating transferiof training. On the other hand;
high achieving second grade children did not benefit
from instruction in either listening or reading for
deriving IMI. They evidently had already developed
their own strategies for deriving IMI and ten lessons
of additional training only served o confuse the

children and inhibit further learning in *his skill.



Before considering possible implications
this study may have upon classroom teaching prac-—
tices, certain assumptions must be presented: - It
must be assumed that the classes were typical rep-
resentatives of suburban school populations; that
the children had no previous exposure to finding
implied main idea through either listening or read-
ing; and that the lessons were of egual interest
and were presented using an identical approach

each dav.

Tt must also be noted that this study did
not examine reading/listening abilities other than
the one described: finding IMI, and only at the
second grade level. Thus conclusions derived are
confined to this one skill area at this particular

grade.

Further, total teaching tiﬁe was within a
four week period., Although this concentrated, but
short. period of instruction appeared to benefit
low achieving second grade children it did not
benefit the high achieving second graders. Thus

)

conclusions drawn must be considered in the light

of this very short instructional time.
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The entire study was under the direct control
of the investigator and an unconscious bias towards
a reading or listening approach mavy have been oper-

ating, and thus must be considered another limitation.

Though every effort was made to keep the lessons
consistent in every way possible there is some indic-
ation that the lessons in the afternoon were over-
cued in some cases by the instructor. This may have

had an effect upon some of the students and must be

regarded as a further limitation.
Forms F and G of the listening tests were not
of equal difficulty and may have had an effect upon the

findings.

Implications for the Classroom

After considering the results of this study,

the assumptions and limitations, the following

e

nmplications for classroom use are offered:

This research confirms studies which in-
dicated that second grade children may be taught
the reading comprehension skill for finding the
implied main idea through either an oral or a
reading approach,. Furthermore, this research indic-

ates that, at this level. both approaches can bhe con-
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High achieving second grade children skilled

main idea do

;_h

-

in listening and reading for impliec

b

4]

not benefit from limited instruction in this skill

through either a listening or a reading approach. They

9]

ppear to have already developed their own strategies

1nd do not need further instruction at this level.

6]

However, low achieving children appear to benefit
greatly from either the listening or reading approach

s considerable transfer of training

3]

in this skill
occurred. Thus both approaches should be implemented
by the classroom teacher for such lessonse.

¥

Suggestions for Further Research

Based upon the research of this study and the

.

review of the literature the following suggestions

are made for further research:

Research should be conducted’at the first
grade level to determine which voungsters already.
have the abilitv to derive the implied main idea
-hrough listening and if this, at a later stage of
their development, can be transferred to reading

for implied mair idea.
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Similar studies might be made where instruction
and testing is at other grade two levels as well as
at other grade levels and in other content areas such

n idea is common.

=

as social studies where implied ma

It would be useful to use tests for listeninc
at another level than the reading since listening at
+he earlier school ages appears to be more developed

than the reading.

Since transfer of training appears to occur

th

cr
o)

a second grade level in relation to reading and

[

istening for IMI, it is imperative that research
into this phenomenon be conducted at all grade levels
with students of different abilities in the various
comprehension skills that are inherent in both
listening and reading. Moreover, further research
mus* be done to consider the guestion: Why training
in one mode did not show s_ghifican: resulfs in
tests repeating the use of that mode? Certainly

a wider sample, or longer period of instruction,

and more test items need to be cornsidered in further

research to answer this guestion in more depth.
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APPENDIX A
Letter written by researcher to
The Psychological Corporation
requesting permission to adapt
the reading comprehenslion sec-—

tions of the Metropolitan Achieve-

ment Tests B, C, F, and G, and

their reply, granting the request.



Winnipeg, Man. R
April 12, 1976

Mr. Thomas P. Robinson, Jr.,

Vice President and General Manager
The Psychological Corporation

757 Third Avenue

New York, N.Y. 10017

Dear Mr. Robinson Jr.,
Referring to vyour letter of March 29, 1976, re-
guesting specific information about my project

for my Master's thesis, I would like to use parts

of forms B,C,F, and G of the Metropolitan Achieve-

ment Test Primary II as pre- and post-tests as part

of my research project which involves teaching child-

ren how to derive implied main idea.

In order to test the children I would have to add
or substitute questions that ask for implied main
idea in the reading comprehension (stories) section
of the test. Also, in a few of the stories I would
have to omit or change a statement because in some

cases the main idea is directly stated in the story.

I will be working with two classes of second grade
children. One class will be taught to derive implied
main idea through a listening approach and the other
through a reading approach. I am interested in dis-
covering which approach is more effective. I would
like to use the reading comprehension section of

two forms of the Metropolitan Achilevement Test as

a listening test, (the stories would be read aloud)

and the other two forms as a silent reading test.




I would be using about 60 copies of each form.

My advisor, Dr. O. S. Trosky, Faculty of Education,
University of Manitoba, will add her signature to
this letter to indicate her endorsement of this
project.

T do hope this information is sufficient and that
vou will agree to mny request to make use of the

reading comprehension sections of the Metropolitan

Achievement Tests, Primary II. I would be pleased

to send you the results of my findings upon com-—
pletion of my thesis and would, of course, make

known vour generosity under "Acknowledgements.”

Yours sincerely,

(Miss) Lois C. Scott



THE PSYCHOLOGICAL CORPORATION

757 THIRD AVENUE, I\.EW YORK, N.Y. 10017 (212) 754-3500 CABLE: HARBRACE

April 26, 1976

Miss Lois C. Scott

Winnipeg, Manitoba R
CANADA

Dear Miss Scott:
This is in reply to your letter of April 12 regarding your proposed use

of the Metropolitan Achievement Tests, Primary Level II, Forms B, C,
F, and G, Reading Comprehension section.

We will be happy to grant you permission to reproduce copies of the test,
for research only, provided that your version is not used for commercial
purposes and provided that each copy you reproduce carries the approprlate
copyright notice shown below.

If you have any questions, please feel free to contact me.

Siacgrely yours

Thomas P. Robinson, Jr.
Vice President & General Manager

TPR :ML

Copyright Notice for Forms B and C:

Reproduced from the Metropolitan Achievement Tests,
copyright @9 1958, by Harcourt Brace Jovanovich, Inc.
Reproduced by special permission from the publisher.

Copyright Notice for Forms F and G:

Reproduced from the Metropolitan Achievement Tests,
copyright (Ej 1970, by Harcourt Brace Jovanovich, Inc.
Reproduced by special permission from the publisher,

HUMAN ASSESSMENT AND DEVELOPMENT GROUP - HARCOURT BRACE JOVANOVICH, INC



APPENDIX B
Time Table for Pilot Study

Time Table for Research Design




FOR

Vs

VI:

VII:

ng Listening
truction

Reading Pre-test

THE PILOT STUDY

10:45-11:15
Group Receiving Reading

Instruction

Reading Pre-test

Listeni

Lesson

Lesson

Lesson

Lesson

Lesson

Lesson

Lesson

Lesson X

ng Pre-test
I
IT

I1T

VI
VII
VIIT

Iz

Listening Pre-test

Lesson
Lesson
Lesson
Lesson
Lesson

Lesson

Lesson
Lesson

Lesson

I

Iz

IIX

v

v

VI

VIT

VITIT

IX

N
FaN

Reading Post-test

Listening Post-test

Reading Post-test

Listening Post~test




Day

Day

Day

Day
Day
Day
Day
Day
Day
Day

Day
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TIME TABLE FOR THE RESEARCH DESIGN

10:00-10:30 a.ms.
Group Receiving Listening

1:30~2:00 pa.mo.
Group Receiving Reading

Instruction

I: Reading Pre-test
ITI: Listening Pre-test
(3 class)

III: Listening Pre-test
(3 class)

IV: Lesson I
Ve Lesson II
VI: Lesson IIT
VII: Lesson IV
VITIT: e

I Lesson v
X3 Lesson VI
XI: -

XIT: Lesson VII

XITT: Lesson VIII

¥XIV: Lesson IX

XV Lesson X

XVI: Reading Post-—test

XVIT: Listening Post-test
(% class)

XVIII: Listening Post-test

(3 class)

Instruction

Reading Pre-test

Listening Pre-~test
(% class)

Listening Pre-test
(% class)

Lesson I
Lesson IX

Lesson IIT

Lesson IV
Lesson V
Lesson VI
VIT

Lesson

Lesson VIII

Lesson IX
Lesson X

Reading Post-test

Listening Post-test
(3 class)

Listening Post~test
(% class)



APPENDIX C
Adapted forms of Tests
B and C (Reading) and

Tests F and G (Listening).
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1. Polly is a--
P Reproduced from +he
() bird Metropolitan Achieve-
() girl ment Tests, copyright
(&) 1958, by Harcourt
(:)Cat Brace Jovanovich, Inc.

Reproduced by special

j{ﬁ«f’}xn«/

permission from the

2. Polly can-—--
(" swim
C)»dance

C:}talk

publisher.,

Bennie is a spaniel dog.
She likes to go in the water,

She rolls in puddles and tries to oot
1to the children’s plastic Wading rooel.
At the beach she likes 10 - have sticks
thrown into the water,

Then she can run cut and get them.

2, She rolls in--
Cj pools
(i'puddles

<> the ocean

3. The main idea of this story is—-

C} Bonnie likes to get sticks

7 . . ., .
./ Bonnie likes to play with children

() Bonnie likes to have fun in the water



Tim has a picycle. »

He sells papers. ‘

He delivers papers on our street . 1 | 88
gvery morning. "

He carries the papers on his bicycle..

e leaves a paper at the front door

of each house.

1. What does Tim sell?

(i}bicycles

C:)candy

C) papers

2. How does Tim carry all the papers?
C)iﬂ his bag |
C) on his bicycle ;
() under his arm '

3. The best title for this story 1s--
C) etting the Paper in the Morning.
CD Tim's Bicycle Helps Him.
C> Tim, the Paper Boy.

, Aunt Helen went on a trip.
=, - She got presents for the children
Baby’s present was a rattle.
hillen got a doll.
Jim got a top.
Auant Helen always brings present
home.

o

1. Who brings presents?

2. The main idea of this story is-—-

() Aunt Helen always brings presents home.

\_/ After a trip Aunt Helen gives the children nrasen

t
n

f’\ .
The children went on a triv with Aunt Helen



“
~Z
.
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1 22

Aunt Szaily said, “Let’s braid a rug.

She got some pieces of cloth for Polly I
1

Liach g ?‘I had three pieces.
ally showed them how to twist

> L
,.”.5
=)
¢

the pi sces into a braid.

MNext, they turned the braid into a
circle that got bigger and bigger.
When the circle of braid was sewed
in place, it made a little mg. j

1. Who knew how to make a rug?

C)]ﬁother

(O Aunt Ssally

C) Jane

2. They twisted the pieces to make a--

(} braid
C} circle

O bag

{

3. The best title for +this story is~¥

\ B & i
() Aunt Sally Makes a Little RUG .

/ ™, -
«  Thr i : -1
>< ee Pleces of Cloth Make a Braid.

S

How to Make a Braided Ruo.



Jill and Judy went with Susan and
A Mary to pick blueberries.

- They gave them to Susan’s mother.
She made blueberry waffles for the
children.

| The next day the girls picked berries
again. .
This tirne they gave the berries to
Jili and Judy’s mother.

She made blueberry pie for them.

1. Who helped Jill and Judy pick berries?
O Susan
() Jill's mother

() Susans's mother

2. Who made the blueberry pie?
(:)Susan's mother
<:)Grandmother
CD\Jill's mother

3., The main idea of this story is--
(:?Jill, Judy , Susan, and Marvy picked berries on two davs.
{) You can make waffles and piles with blueberries in them.
C) After the berries a

~

e p

)

{

cked the mothers make good
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1.

Patricia’s dog, Oggie, left the house
one morning and ran for the open
lacas near Muddy River.

le was playing near some bushes when

@]

ki

a rusty trap snapped on one of his paws.

Ep)

worae people who were going by heard
Oggie crying. |

They opened the trap and set Oggie
free.

Now Patricia is caring for Oggie’s sore
Daw.

Patricia lives near a--

(:}woods
() playground

<>.river

How did Oggie get hurt?
(O A trap snapped on his paw.

His tall got caught,.

00

He cut his raw.

The main idea of this story ig—-
CD Patricia has a dog called Oggie.

a
\_ Oggie is saved from a trao.

) Oggie goes to Muddy River.

(&}
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A
7
/ Eoat red. Sam’s boat was white. The
i° \ : . .,
boys filled the bathtub half full with

{
by .,

water. What fun they had sailing
| their boats! Sometimes they stirred
| the water to make the boats go faster.
Once Sam stirred the water very
cuickly., Both boats tipped over.

s ]

1. The boats were made of—-
O tin
O paper

O wood

2. The boys stirred the water +o make the boats—-—

D

nmake noise
() tip over

O sail faster

;
\\

3. The best title for this story is—-
(Ored, white, and Blue Boats.
(()sailing in the Bathtub.

QA Bath for Tom and Sue.



A .
e Com pany is expected. ”’be boy Sali
.15t prepare to welcome them. Ddali

i

|

|

Fyo

; lives in the warm South Sea Islands.

' His mother helps him to get ready.

- She paints his face and arms all over

' with bright red paint. Then she

hangs pretty strings of beads around

his arms and ankles. Nextcomes the
1os’r important thing. Sali’s mother
astens strings of dogs’ testh armmd
is neck and waist. The dogs’ teeth

‘-:ow that Sal balonds to a wealthy

)-'?\ :-\‘

oy

Yonfmy
00
3
fd o
[T
bl

1. Salit's face is painted with--
( blue paint
() red paint

N .
{_} black paint

r . Y . :
2. If Sali belonged to a poor family, he prokably would noi wear—-—
red paint 4
{) peads around his arms

{ Y dog's teeth

3 The main idea of this story jg—-
Sali dresces up
putting on strings of beads.

/™ gali's Familv is wealthy.

——




Telk, Polly.

Ven can talk, pretty bird.

Talk for the cooky.

1. Polly is a-—-—
(O pira
O girl
(:)eat

2. Polly can—-
(:)swim
O dance
(O taix

NAME
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/A
j Az

AN

Reproduced from the
Metropolitan Achieve-
ment Tests, copyright
© 1558, by Harcourt
Brace Jovanovich, Inc.
Reproduced by special
permission from the

; publisher.

1.

2.

Jane helps Mother with the farm

WOIH
E T ¢ £ ilha phiel
Thav take care of the cnickens.

Jane geis the chicken feed.

Mother pours warm milk over it.
They take this to the chickens in the

bara.
Then they pick up the eggs.

Tather sells these eggs in the city.

Jane and Mother care for the--—

(:)chickens
() cows
C) farm

What doss Mother pour over the feead?

C) warm milk
C> warm water
() cold milk

The main idea of this story is-—-

after the chickens

with her mother

chicken feed



A | L.et’s paint our faces.
We will wear funny clothes.
Tovight we will go ouidcors.
f) .V‘/Tr‘ A5 G1]1 nock on the doors rll’ld J‘:g
AL tize bells.
—_ . Wy YT S
YWhen people come, we will say, “Trick
or treat.”
1. If the children do n0<get a treat they will play a--
~
‘) game
PN
{_’ song
(j trick
2. The main idea of this story is—-
C)On Halloween you do a lot of funny things.
()To get a treat you knock on doors.
(TEWe paint our Ffaces and wear funny clothes.
Not many children live near Xeith.
- B0 in summer ke goss to day camp.
5 ' | There are many boys at camp.
They play, learn to swim, and do
woodcraft,
Keith is a very goed swimmer, but
he doesn’t like wooderaft.
1. Keith goes to camp with-~-
{:1other boy s
(O his father
C; his brother
2. At camp Keith learns to--
() swim
C)r@ad
C}jump
3. The whole story is about--
/\ }/‘ A 1’_
U {eith likes Swimr U_n(j at camo.

<>Keith
()Keith



Ty
He

Ken’

Ke

He

=

ot was a brown pony.

had just come to the farm.
s father bought him.
n wanted to ride Trot.

wanted to care for him.

Ponies like boys to care for them.
Sometimes Trot will give Ken a ride.

[

The bes

Father bought Trot for—-—
O the farm
O himself i

C}I(en

sometimes Trot will give Ken L

C} some food 3

VAR re
() care
;/—\

( ;a ride

‘title for this story 1s—-

O
=
0

n Rides Trot.
() Ken's Pet, Trot.

{i)Ken Cares for Trot.
S
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Tather and Mother Seal lived in the
cold North. -

Thev had a puopy, as a baby seal
is called.

The seal family lived on a big iceberg
with cold water all arcund them.
Mother Seal went down into the water
to catch fish.

Tather Seal did not fish.

He lived on the fat under his skin.
Mother Seal taught her puppy to swim
50 he could catch his own food. /

/
s

1a The seals nade +heir home--
C)under the ice

(:)on an iceberg

<j)in the cold water

2. why did Mother Seal go into the water

C)to £ind Father
™ to get food

{:)to have fun swimming

-~

3. The best title for this story is—-—

r)hoz a Seal Family Livese

(N geal Puppies Like to Swinm. .

(

O
R

Lot

~>1s Catcn Fish and EBEat Them.



Cieorge lived on a farm.
é") 2

tractor.

by himself.

T?TT

G
il
kS

older.

1. George's father was a--
C):Earmer
()'truck driver

() grocer

2. Georgetsg father let him--—
(:)drive the tractor
() steer the tractor
(O pull the tractor

3. The whole story is about--
(:)George lived on the farm with his
(7 Sometimes Father let George steer

C:)Once George drove the tractor all

One day Georze got on the tractor al
e <

He pushed some buttons.

g father drove a tractor on the farm.
Sometimes Father let George steer the

1
1

he tractor started to go forward.
eorge pushed hard with his feet.
The tractor stopped. George was afraid.
e could steer the tractor, but he did
not want to drive it until he was

—

el G S
ALNEL »

3

the tractor.

by himself.

0



Last spring Paul and his sister Sue
The garden was

Daddy

vought some special dirt for the gar-|

planted a garden.
in two boxes on the roof.

den. Mother showed them how to:

t
i

put the seeds just under the top dmﬁ
Paul and Sue watered their garden
every day. They made newspaper.

tents {o shade the young plants from |
the hot sunlight. i

When Paul and Sue made a garden, Mother and

1.
Ve .
() were surprised
() were unhappy
() helped
2. The newspapers kept the plants from getting
7 hot
Ny -
() vet
() cold
3. The main idea of this story is—-

_J Paul and Sue get some specia

Paul Sue

C) Paul and Sue make a roof garden.
() and

too~—



1.

3.

People can not hear the noises bats make because the sounds

are too—--
O weak

N -
{_ high

(} soft

When a 1lo
V2
-
‘/_\\
L/

Y g £
@ stop £l

change

guit ma

As they fly through the night, bats
almost never bump into anything.
Nature takes care of these creatures
who hive in dark places. When a bat
flies, it makes a high-pitched sound
that people can not hear. The sound
makes an echo which comes back to
the bat. The bat can tell how close
1t is to any object by the echo. In
this way a bat can guide its flight
1n total darkness. |

ud echo comes hack, the bat will probably-—-

direction
king sounds

ving

The best title for this story is-—--

C)ZListe“ing to the Echo.

s Live in Dark Places.

Bats Fly in the Dark.
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APPENDIX D
Stories adapted for the lessons.
Range of grade levels and sources of stories.
Lesson plans: Listening and Reading.
Transcriptions of audio-tapes of Listening

and Reading Lessons IIT and VIII.



110
LESSON T

Story:

Tt was time for Mr. Day to go to the
office. His wife gave him a letter. She
often gave him letters to mail.

"please mail this on the way to the
bus," she said.

"T won't forget," he answered. "I know
I do forget sometimes. I have kept letters
in my pocket for days. But I will be sure
to mail this one."

Mrs. Day smiled. "I know you will,"
she said.

Mr. Day put the letter in his pocket.
"Good-by" he said. "I'm glad it's such a
warm spring morning. I have lots of time so
I don't have to hurry.

Good~by," said Mrs. Day. She was
still smiling as she closed the door.

Mr. Day walked slowly down the
street towards the bus stop. Soon a man
came up behind him and as he walked by, the

man looked back and smiled.
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"Dont't forget to mail that letter!' he said.

Mr. Day wondered how the man knew that
he had a letter to mail.

Then a girl walked by and passed him.
She turned and smiled, too. 'Now be sure to
mail that letter!' she said.

"What is the matter with these people?™
Mr., Day thought to himself. "Why are they
smiling at me? And how do they know I have a
letter to mailz"

At last he came to a mailbox and he put
the letter in it and walked on. But once more
a man spoke to him.

"Did yvou mail your letter?" he asked.

"Wes, I did," said Mr. Day. But by
this time, he felt very cross.

"Then I can take this off," said the man.
He took a large pilece of paper from the back
of Mr. Day's coat. It was & note in big writing!
He showed Mr. Day the note. It said, "Ask him

to mail a letter.m™
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LESSON II

Story:

When you wave at a train, the engineer
always waves back. The men who work with him
also wave back. Railroad men like to wave at
people. Sometimes railroad men and people
along the way become good friends. |

The job of a railroad man is not all
fun. The engineer and his men must think
fast. And often they must be very brave.

One day there were three men in the
cab of a train. The cab is the part of the
train where the engineer and his helpers sit.
The cab on the train was in front of the
engine. This way the men could see ahead
when the train went around curves.

The train rolled down a hill. Then
it went around a curve. All at once, the
men in the cab saw something.

There in the path of the train sat
a little boy. He was playing with a sand
pail. He didn't even look up.

When the men saw the little boy,
they knew what they had to do. The engineer

put on the brakes.



The fireman and the brakeman got ready
to jump from the cab. Their feet hit the
ground, and they began to run. They raced
along right in front of the train.

The brakeman ran faster and faster.

He put out his hands and pulled the boy off
the track. The big wheels of the engine
roared by. But the boy and the men were all
right. Up ahead the train finally came to

a stop.

The boy began to cry. Just then his
mother came running up. She had been looking
for her little boy when she heard the train.
She took his hand, and the men climbed back

on board. They were ready to move on.

Beside the track, the little boy watched.

Slowly the engine started, and the boy
waved. "Bye-bye, choo-choo," he called.

The railroad men waved back.

113
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LESSON IIT
Story:

One day, a frog jumped out of the
water and sat up on a rock. Just then, a
little ant came along. Right away, the frog
began to tell the ant what a great jumper he
was. He said that no one could jump as fast
or as far as he.

Mow ants can move guickly. Have you
ever seen an ant-hill that has been pushed
over? The ants fall over one another trying
to get their eggs away. But ants cannot jump,
and the frog knew this.

Soon the ant was so tired of hearing
the frog talk that he started for home. This
made the frog very angry. He cried out, "Ants
are very slow. They can't jump. I am glad
that I am not an ant."

This kind of talk made the ant angry, too.
He cried, "An ant 1s just as good as a frog.”

That was what the frog wanted him to say.



"Then let us have a race," he cried.
"The one who gets to the lake first wins."

With that, the frog set off down the
hill toward the lake. He made such big jumps
that he hardly touched the ground.

"Well," said the ant. "I might as well
go home. That frog is too fast for me."

He started to leave but stopped when he
saw a big green leaf go sailing down the river.
"I know what I can do," cried Little Ant.

There was a fiower growing out over the
river. Little Ant ran out on the flower and
waited. Soon another big green leaf came along.
Down dropped the ant. Away went the ant on the
leaf. Faster and faster it went. In no time
it was at the lake.

The leaf went in to shore. Off stepped
Little Ant. When the frog came jumping down,

Little Ant was waiting for him.



LESSON IV
Story:

It was warm and dark inside the nest under
the old barn. But Mother Pack Rat was afraid.

Her ears told her that an animal was near. From
the scent, Mother Pack Rat knew that the animal
was a bobcat.

She put her soft gray tail around her babies
to hold them close to her. A few days ago, a
weasel had taken one of her little ones. She
didn't want anything to happen to the rest of
her babies.

Mother Pack Rat had made a nest-pile’from
sticks, stones, and other odds and ends. It
‘protected hef inner nest. She heard the bobcat
‘digging at the sticks of her nest-pile. The
sound came closer and closer. Mother Pack Rat
got ready to.take her babies and run out of the
nest.

All at once the digging stopped. Mother
Pack Rat heard the bobcat leave her nest-pile. She
walted and listened.

Then the digging sound began again. This
time it came from the corner of the barn where
the deer mice lived. Soon Mother Pack Rat heard
the thin cries of baby mice. The bobcat had found

her neighbor's nest!



At last everything grew quiet again. Mother
Pack Rat made sure that the bobcat had gone. Then
she crept outside to look at her nest-pile.

All of her beautiful things had been clawed
apart. It would take a long tihe to pile them to-
gether again. She picked up a stick and wént to work.

After a while she saw a bright piece of glass.
She picked it up and started off with it. Then
she stopped.

Her ears had caught a little crying sound.

She rushed to the nest where the deer mice lived.
Their nest had been clawed apart, too. Under a
piece of the nest was a baby mouse that the
bobcat had missed.

Mother Pack Rat dropped the glass. She
picked up the little mouse and carried it into
her nest. She put it down with her babies. Then

Mother Pack Rat curled her tail around her family

and went to sleep.
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LESSON V

Story:
Once upon a time there was a poor man

who lived near the sea. 1In summer, he fished

for a living. In winter, he cut wood to sell.
One day, as he was working, his ax fell

into the water.
"Help!" cried the man. I have lost my ak!"
To his surprise, an octopus came up. He

was waving a gold ax in one of his long, black

armse.
Is this the ax you lost?" asked the octopus.
"No," said the man. "My ax is made of wood.™
The octopus went down again. This time,

he brought up a silver ax.
"Ts this the ax you lost?" asked the octopus,
"No, " said the man again. "My ax is only wood."
Again the octopus went down. This time,

he came up holding an ax Qf wood.
"Ts this the ax yvou lost?" asked the octopus.
"Yes! That is it!" cried the man. PHow can

I ever thank you?"
The octopus just looked very pleased. Then

he gave the lost ax to the man, and the gold and

silver ones, too0.
Then with a wave of his long, black arms,

he went back to the bottom of the sea.



LESSON VI
Story:

Mary wanted a garden for herself. So
she toock her pennies and went to the store.
Mary got some flower seeds and some vegetable
seeds.

That night, Mary's little sister, Jane,
found the éeeds. She opened the boxes and put
all the seeds on the table. Then she put them
all together. Jane thought she was making a
cake.

Just then Mary and her mothericame into
the room. As soon As Mary saw the seeds, she
cried. |

"Oh, Mother!" she said, "Now th can I
have a garden? wa can I tell which seeds are
flowers and which seeds are vegetables?V

"You will just have to plant them all
and see what comes up," said her mother.

So Mary planted her seeds.

There was corn growing with the red
flowers. There were carrots with the blue
flowers. There were cabbages with the yellow
flowers. And there were pumpkins all over the

garden.
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LESSON VII
Story:

A mother jay and her baby were sitting
in a tree. Along came a peacock with his tail
feathers high. |

"What a fine bird he isl"® said the
baby. "I wish I had feathers like that."

Just then, he saw some feathers fall from
the peacock's tail. He watched as the peacock
walked away. Then the baby jay flew down. He
tied the peacock feathers to his tail.

Then he began to walk around. Up and
down he went, showing off to his mother. "Look
at mel!" he cried. "What a fine bird I am now!"

The peacock heard the little jay and came
flying back. "Those are my feathers!” said the
peacock. And he started to pull them out.

"Stop! You are hurting me!"™ cried the

little jay. But the peacock picked and pulled

until all his feathers were out. Then he marched

away with his beautiful tail held high.

mghat a cross old thing that peacock isl™
said the little jay.

"what about you?" said his mother. Do
you think that weéring peacock feathers makes

a fine bird out of you?"
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LESSON VIIT 121
Storvy:

Redbird was an Indian boy who liked the
woods. One spring day, he went hunting by himself,
The snow was still on the ground. The air was cold.
It was such a good day for walking that he went far
into the woods.

When night came, it was too late to try to
go home. Redbird looked for some place to stay for
the night. He saw a hole in the rocks that looked
deep. Redbird crawled inside and found himself in
a place that wasasbig as a room.

With his fire-~stick, he made a good fire. He
was hungry but there was no food to eat. All he
could do was roll up like a ball and go to sleep.

He did not even look all around him.

Next morning, Redbird got up and put more
wood on the fire. This time he took a good look
around. There was something big and round and
black at the back of the room. What could it be?

Redbird went to take a better look. Then he
stopped. The thing moved!

Redbird knew what it was then. He did not
stay to see any more. In a second, he was out of

that place, and on his way back home.



LESSON IX 122

Story:

Long ago a king in India had a beautiful
white elephant. He made sure that it had the
best of care.

Every day a keeper took the elephant to
a green field. There it could eat all the grass
it wanted. He let it splash and play in the pond..
And each day the keeper brought big dishes of rice
to the elephant house.

One day the elephant was eating rice.
Along came a little dog. He was hungry and began
to eat the rice that fell from the dish. The dog
liked to eat with the elephant. So he came back
every day.

After they ate their rice, they playved
together. The dog would jump up and sit on
the elephant's trunk. The elephant would swing
him back and forth. They had fun playing this
game.

One day a farmer saw the aniﬁals playing. .
He wanted.the dog. He gave the keeper some money

and took the dog home with him,



Soon the elephant wouldn't eat its rice or swim

in the pond. Day after day went by. The elephant
seemed to care for nothing at all. The elephant's
keeper didn't know what to do. t last he told
the king that the elephant was sick.

The king called in a very wise man. "Go,
sir," said the king, "and find out what is wrong
with my elephant.”

The wise man looked the elephant over from
head to foot.

"There is nothing wrong with the elephant'®s
body," the wise man said. "The elephant is sad
about something.”

The keeper told the king about the doge.

The king made the farmer bring the dog back to
the elephant house.

As soon as the elephant saw the dog it
put down its trunk and the dog jumped upe
Then the elephant watched the dog eat rice,
and it began eating again,too.

The wise man had found a way to help the

sad elephant.
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LESSON X

There was once a man who had a camel.
One cold night, the man heard a noise inside
his tent. There was the camel, looking down
at him!

"Master," said the camel, "it is very
cold out here. May I just hold my head inside

our tent? You have a fire to keep you warn.

<

I have not.

"You have a coat of hair to keep you
warm," said the man. "I have not. But you
may hold your head inside."

Soon the camel said, "Master, the rest

of me is cold. May I bring my front legs inside?

The man moved over to make room for the

camel®'s front legs.

For a minute, all was guiet. Then, "Master,"

said the camel, 'my back legs are cold. If you

moved into the corner, I could get them insidé,"
So the man moved, and the camel came in.
Now there was no room to turn. YMaster."

sa the camel, "there is not room for us both.

I am bigger than you. You should go outside.

¥T should have guessed this would happen,™

said the man, as the camel pushed him out into

the cold.
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READING LEVELS AND SOURCES OF LESSONS 125

Lesson Reading Level Source
T 2.7 Heldt, Gerald. "The Letter."

Reader's Digest New Reading
Skill Builder, Level II, Part
IT, 1°66, pp. 89-91.

TT 2.8 Cole, Davis, "Boy on the Track!"
Reading Comprehension Laboratory Ic
Science Research Associates, 1961,
#3, Blue Section.

IIT 2.7 Thomas, Mary E. Developing Comp=—
rehension in Reading, -3 Toronto:
J. M. Dent & Sons (Canada) Limited,
1955, pp. 169-71.

Iv 207 Fisher, Aileen, '"Mother Pack Rat's
New Baby." Reading Comprehension
Laboratory Ic. Science Research
Associates, 1961, #4, Blue Section.

v 2.3 Stone, C.R., and Burton, A.E.
"The Octopus and the Ax." New
Practice Readers Book A. New
York: Webster Division, McGraw-
Hill Book Company, 1960, pp. 90-91.

VI 2.1 Thomas, Mary E. Developing Comp-
rehension in Reading, -3 Toronto:
J. M., Dent & Sons (Canada)Limited,
1955, p.42.

VIT 2.2 Stone, C.R., and Rurton, A.E.
"The Jay and the Peacock." New
Practice Readers Book A. New
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LESSON PLAN
LISTENING LESSONS

An identical format was followed
throughout the teaching of the ten listening lessons:
1. The childrenbwere told that a short story would
be read to them. They were instructed to listen
carefully because after the story was read they

must be ready to talk about what they had heard.
2. The teacher then read the story to the class.

3. The teacher asked the children for important
ideas they had remembered from the story. Each
statement elicited was then written by the teacher
on a clipsheet. The teacher would reread the
statements frequently in order to help the

children remember the ideas that had been elicited.
After six or eight statements had been elicited‘the

teacher once again reread each statement +o the ciass.

4., The teacher would then ask +the children to

o

5

vote on the two or three statements that they Telt
were the most important. This was done by having
the children raise their hands after each statement

wasg read by the teacher.

N
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5. When the voting was completed the three

entences voted the most important were reread

to the class. The class was then asked one or
more of the following questions: These sentences
can give us a clue as to what the whole story is
about, or what the main idea of the story is. Can
you tell me what it is? . . .It does not say in the
story, but after thinking about these sentences,
these ideas, from the story, can you tell me what
the whole story is about? . . . Think about these
sentences and tell me what the story is all about,

in your own words,

6. After several children replied the teacher would
again exvlain that they had discovered what the whole
story was about‘or what the main idea was, even though
it was not really told to them in a sentence written
in the story. The children were praised for finding

the main idea themselves.



LESSON PLAN
READING LESSONS

An identical format was followed
throughout the teaching of the ten reading lessons:
1. Each child was given a printed copy of a short
story to read. They were instructed to read the
story carefully because after the story was read

they must be ready to talk about what they had read.

2. Each child read the story silently.

3. The teacher asked the children for important
ideas they had remembered from the story. Each
statement elicited was then printed on the chalk-
board by the teacher. After six or eight. statements
had been elicited the teacher called upon several
children to reread the sentencez which had been

printed on the chalkboard.

4, The teacher would then ask the childreh to
vote on the two or three statements that they
felt were the most important. This was done by
having the children raise their hands after

each statement was read by the teacher.

128
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5. When the voting was completed the three

sentences voted the most important were reread

+o the class. The class was then asked one or

more of the following gquestions: These sentences
can give us a clue as to what the whole story 1is
about, or what the main idea of the story is. Can
you tell me what 1t 1s?. . . It does not say in the
story, but after thinking about these sentencesS,
these ideas from the story, can you tell me what
the whole story is about?. . . Think about these
sentences and tell me what the story is all about,

in your own words.

6. After several children replied the teacher_wbuld
again explain that they had discovered what the whole
story was about or what the main idea was, even though
it was not really told to them in a sentence written
in the storv. The children were praised for finding

the main idea themselves.




LESSON IIT: LISTENING 130
Te Do you have some important ideas today, after
hearing that story. ©One important thing you remember
from the story? ~-Sherri?
P. (Unintelligible.)

Say it again, Sherri, a little louder, please.

-
3
]

(Unintelligible.)

R

. The ant and the frog both were going to trvy to win
the race. (Writes on clipsheet,)

Alright, that's one, --Pam?

P. (Unintelligible.)

T. The ant said"I might as well go home." OK --Neal.

The ant won the race because (Unintelligible.)

o

+J g

. Say it again please, Neal, so I can get it down.

T

. The frog can go faster than the ant but, sO...

T. You said it better the first time., I just didn't hear
all the words the first time. Say it the way you said it
the first time. You've forgotten it, I bet! Think about
it and I'll come back to you. That was good the first
time. I just didn't get the end of it.

—-~Kenneth?

P.(Unintelligible.)

T. The frog said the ant was slow. He was teasing him
wasn't he? NOWeao, —-Jim?

P. (Unintelligible.)

T. Sorry, I didn't hear, Jim.

P. (Unintelligible.)

The frog can jump, and the ant can*t. Good.

OK. I'm going to read what we've got so far:

I want only a couple more and I don't want to get too many
so I'11 tell yvou what we have so far so yvou will remember:
Number one: The ant and the frog both were going to try
to win the race. That's an important idea.

The ant said, "I might as well go home." That's another
important idea. That's where he just about gave up, wasn't
it? And the third one: The frog said the ant was slow.
That?'s an important idea, because that teasing made the
ant decide to race, didn't it? And the fourth onej; the

frog can jump and the ant can't. Thatt's important because



; that's why the frog thought he could win the race.

Alright, another important idea from the story? --Lisa.

P. The ant beat the frog.

i T. The ant beat the frog. He sure did. (Writes on clipsheet. )
One more?

P. I got it.

T. Ward?

P. (Unintelligible.)

T. We had that. That's a good one, but we've got it.

—--Leah?

P. The ant said he could race as well as the frog.

T. The ant said he could race as wvell as the frog. (Writes

: on clipsheet.) That's when he got cross wasn't it?...when he
got angry. Alright, I think we have enough. Today...put

vour hands down...l'm going to read them all to you and
then I'11 get vyou to vote on the ones you think are

the most important. Alright? Here's the first one. Don't

vote now, because I want vou to hear them all one more time.
Teacher rereads the sentences.) You got those important
ideas quickly today. ,

(Teacher rereads the sentences and the children raise their
hands to vote for the most important ones.)

We have two then that you think are the most important:

The frog said the ant was slow.

and: The frog could jump and the ant couldn't.

I think you need one more in there. I'll read the ones
that are left, and let's vote on a third one. I think

you need one more. We'lve got number one and two. Alright,
I want you to vote for the third one.(Téacher reads re-
maining sentences and children vote.) Alright now we have!

t7he ant beat the frog." as the third cne. Now let's see

what this looks like. We have...this is just fine now.

I will read the three we have. Ready?

The frog said the ant was slow.

The frog could jump and the ant couldn’'t.

The ant beat the frog.

Wow listen, I want vou to think about those three sentences
7 X




and this is what I want you to do: Now listen carefully.
There is an idea...

P. The main idea of the story is...

T. Just a minute please. Alright. There is an idea here
that I haven't read in the story that tells a whole lot
about the story. Now I'11l read you those three sentence
again: ( Rereads the sentences.) ,

Now, what i1s really there in the story, the whole main
idea about the story but it didn't tell you in the story.
It didn't say it in words in the story. Alright. --Karen?
P. The frog bragged about how fast he could go.

T. Yes. The frog bragged about how fast he could go.
Yes, I guess that's not exactly in the story. He teased
him, didn't he? ...and he bragged. But what happened?
The frog lost the race to the ant. Now how come he lost
the race to the ant? Now tell me what happened in your
own words,

PP, I know. I Knowe.

T. Kevin.

P. The ant cheated.

T. The ant cheated didn't he? The ant cheated to win
the race. He used hisSe-..

PP. head!

Te head...dldn't he? Did it say that in the story?

PP. DNol

T. No. It didn't say that he was a pretty smart little
ant, and he used his head to win that race. As the matter
of fact you could call it cheating couldn®t voul

Alright, now that is what the whole story is about...

P. The main idea.

T. the main idea, and it didn't even say that in the storvy.

Some stories...they tell yvou at the end... "Because the ant

was smart and he cheated, he won the race.”™ They didn't tell

132

rou that in the storv. You had to figure that out vourselves
Y Y C ; »

didn’'t you? You got it! That's very good!

End of lesson.



LESSON III: READING
Te I want you to tell me sonmething important vou re-
member from the story. Hands up. -—-Tom?
They were arguing that the frog could jump farther
than the ant.
T« They are arquing thait the frog could jump father

than the ant., Let's just leave it like that. That's
2

a good one. =-Ronald

P, (Unintelligible.)

T. They were going to have & race, to see who gets
there first. Is that what vou said?

P. Yes.,

(Teacher writes on chalkboard.) Let's just write:

They are going to have a race. That makes it shorter.
That's an important idea, too. —--Dwavne?

P. (Unintelligible.)

T. Say that agsin, Dwayne.

P, (Unintelligible.)

T. The ant won. Let's just leave it there, alright?

or I'll say: The ant won the race. It's about the same
size as the other gentences. That's one idea. One
important idea. --0K, Mark? |

P. (Unintelligible.)

T. The ant was floating on a leaf. I won't say anymore,
I'11 just leave it that way. OK --Aline?

P. The ant cheated because he floated on a leaf.

T. ILet's leave that for a minute. I'11 tell you why
later, ~~Jamie? '

P, Ants are just as good as frogs.

T. Ants are just as good... let's say...at racing as frogs!
Just a minute, before we put this down, we had better be
careful that I am not putting something down that we want
to put down at the end, you know, that is not really said
in the story. Keep that one, too. 0OK? Keep it in your
mind, Jamie.

P. (Unintelligible.)

e

. The frog was a show off. Was he ever! He was a tease

and a show off, wasn't he? (Writes on the chalkboard.)}



T. Alright now., -—~Randy?
(Unintelligible reply.)

That's just part of an important idea, because he used

5

()

the flower to get on that leaf. —--Jennifer?
P. (Unintelligible.)

T. That's the part about him showing off, and teasin

4
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leave that one. Somebody else. I have room for one more.
Sheldon, I have already asked vou. Haven't I asked you to-—
day? I'm sorry. --Alright?

P. (Unintelligible.)

T. The frog was very mean to the ant.

(Teacher re-reads sentences from the board.)

Those are all impertant ideas. The top one, the Ffirst one
is important because the argument made them have the race,
didn't it?

Pe Yes.

T )

. And, of course the second one, the race, is an important
idea, too. And the third one is an important idea, too, be-

se the ant won the race. That's an important one, and the

0
0]
o

ant won by floating on a leaf so that's important, and of
course the frog being a show off is important because he's
the one that teased the ant to make him race, wasn't it?
And the frog was very mean to the ant. Well~-—

P. If the frog hadn't been a show off there wouldn't have
been a race.

I'. No. The ant wouldn't have raced at all. Alright, now.
P. The frog would just have ealten the ant!

T- Now, I want us to take a look at them right now.

Read them all to yourselves and I'll ask vou to vote on then.
Just read all six first, will you please.

PP. (Various comments.)

T. Just don't say anything. Read them!

o

- (Unintelligible.)

~

Hot vet,I'm waiting until evervbody's finished reading.

P, We've read them already.

T. Wait till everybody has.



P. EBverybody has. 135
P. No!

P. I can't read a word. That one on the botiom.

T. ‘Ythere" My writing isn't very good.

T. OK? Are we ready to vote? You may vote twice, for yoﬁr
first choice and your second choice...

P. Put your hand down.

T. I haven't started yet!

(Teacher reads sentences from chalkboard and children vote.)

T. Alright. Just a minute! I don't know if yvou have wvoted
for all the important ones or not. How about ithe third cne
down?

PP. Yes!

T. Look, this is kind of important you know and only three
people voted on it.

Let's put this one in, alright? Because "The ant won the
race." is quite important in the story.

P. The ant cheated. '

P. He cheated.

T. Now, we're going to rub the other ones off...Just

be quilet...Alright now we have these three left. Remember
vesterday I asked you to read the sentences and decide what
important idea came into your mind that tells about the story
but isn't actually written in the story. After you read those
three sentences I think you might have an idea. (Teacher re-
reads sentences aloud, again.) You can read these first an
that will be the last one. -~-Kevin?

P. The frog (unintelligible) ... the little ant.

T. He certainly was. That ant... were you going to say
anything else? Don't forget I'm asking vou... what is hap-
pening here that really doesn't say in the story? I bet

ou Aline is going to tell us now! Alright? That's why

2

[ ¢idn't want vou to say it before. Say it now!

[

P. The ant cheated because he was floating on a leaf.
T. And what happened when he cheated?

P. He won the race!

T. He won the race by using his...?

i8S}
v
°

Head!



T. And actually he cheated, didn't he? )
PP, Yes! | 136
T. Because he was on that leaf!

PP. Yes.

T. Does it say that in the story?

PP, No!

5; Ten't that what the whole story is about?

PP. Yes!

T. Look, some stories don't have a main idea said right in
_+hem. You've got to use vour heads to figure it out!

P. No, they were cheating!

7. Listen, some stories say at the end: The ant cheated

and that's how he won the race. Or something like that.

Just listen,

P. The cheater.

T, Just a minute Bradley. Wait till I finish talking. They
e story. --Kevin. Sometimes

sometimes say it right in th
Y

you have to figure it out yourselwves. That's what you did

End of lessone.
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LESSON VIII: LISTENING

Story read to children.

T. Now, remember some imporiant ideas from the story

that are actually in the story, first. Remember? --Janet?
P. (Unintelligible.)

T, Redbird went into the woods and went hunting by

himself. (Writes on clipsheet.)
1

Alright, somebody from this table? ~—~Ross?
P, It was snowinge.

h

T. ©Ch, I think it just.said thal snow was still on the

ground,
P. That's what I mean.
T. Yes, I think it wasn’t actually coming down. It had

snowed. Could I put it that way?

T. OK, so it wouldn't be that warm, yet. --Jim?

P. (Unintelligible.)

T. Yes, can you make that shorter and say he looked around
and saw a black thing? OK. He looked around and saw a
black thing. I'd better say in the morning, because he
didn‘t look at night. He was too tired, wasn't he?

s on clipsheet.)

made a fire in the cave.

( tes

Alright, somebody from this table. Andrea?
e
e made a fire in the cave. (Writes on clipsheet.)

P. It was too dark to go home.

T. Yes, at the beginning of the story it was too dark to go

I_-l-

tes on clipsheet.) It was too dark for Redbird to
go home. -—~Sherri?

P. (Unintelligible.)

T. Redbird found a place to stay Ffor the night. (Writes on
clipsheet,) Alright, Kent?

P. (Unintelligible.)

7. Vvhen he saw the black thing he ran out of the cave,

0K, T.eah, one more.

P. Redbhird found a hale in the rock.
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I's Yes, that's from near the beginning, isn't it?
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y ¢lipsheet.) Alright we are ready to vote. T
have eight sentences, so I think we'll gquit now,
I'11l read all the sentences to vou before I ask vou to

vote.

[N}

P, How many votes can we have
T. I have eight sentences; I'11 let you vote twice. With
three I get too many hands. Well...I guess we can have
three! So you ke thinking while I read them first whicﬁ
three you are going to vote on, lere we go. Don't vote
tinme.

d went into the woods and went hunting by himself.
ird found a hole in the woods.
ad snowed.
In the morning Redbird look%ed around and saw a black thing.
He made a fire in the cave.
It was too dark for Redbird to go home.
Redbird found a place to stay for the night.
When he saw the black thing he ran out of the cave.
(Children vote while teacher reads the sentences again.)
Alright we have three. Listen. Here are the three.
You voted on these. You did well ‘today. These are
good ones!
In the morning he lcoked around and saw a black thing.
Oh.o.. first of all I had better put these in proper order.
In order as they happened in the story.
The first one that vou voted for was this one:
Redbird found a place to stay for the night.
That's a good one because that'’s when all the adventure
~ed, didn't it, when he found that ca

The sgecond

Q

ne that vcu voted for:

In the morning he looked around and saw a black thing.
And the third one you voted fors

When he saw the black thing he ran oult of the cave.
PP. (Several comments.,)

T. Can you figure out for me--in a short sentence--

whatl the main idea of the story 1is?



T. Kevin? : 1

63}
\0

P. A bear! _

T. Yes,but I want you to tell me what the main idea 1is.
That is right;it is a bear! But let's have a good main
idea. -~-Cam?

P. (Unintelligible.)

T. Yes, that is what Kevin said. It was a bear. I know,
we figured oul it was the bear. Right? Now make up your
main idea using bear. --Karen?

P. Redbird staved in the cave all night and he didn't
know there was a bear there until the morning.

T. You are really getting the main idea. TIt’s the wmain
idea and tells what the whole story is about.
PP. That's the mai
T t

n idea!
hat 1

fifteen minutes!

(!

« And, you did

End of lesson.



LESSON VIII: READING

Jd
by
o

(Teacher asks children for important ideas.)
P. (Unintelligible.)

T. The boy made fire for himself?

P. The boy made fire (unintelligible.)

T. Right. The Indian boy went too far and didn't have
A
[

o

ime to get home. (Writes on chalkboard.) That is an
comments. )

. Would you be guiet, please. -—-Gregory?

P. You should never go in a place...

P. You copied off me, Greg!

T. Quiet!

P. You should never go in a place that might have sowne...
(unintelligible.) ‘

PP. (Several comments about the moral of the story.)

T, Wait, that's the moral of the story, you know, a lesson
learned from the story.

P. You copied off me!

T, -—-Pamela?

P. (Unintelligible.)

T. Right, Don't say anything further! There was a black

thing in the hole. They called it a hole in the story, didn't
they? It's a cave. I'll put "cave", shall I?

PP, Yes.

T. Recause that'!'s what they mean. There was a black

thing in the cave. ~-Ronald?

P. (Unintelligible.)

T. It's the same as that one on the chalkboard. --Tony?
P, (No response.)

T. I thought vou had your hand up. ~-Mark?

P. Redbird liked the woods.

T. (Teacher writes on chalkboard.) He liked walking in the

woods, didn't he?

P. (Several comments from children.)

T. Did you? That's a funny name isn't it. He's an Indian
boy. That's why he had that name, Right?

P. {Several comments from children.)



T. Are you going to give us the moral of the story; something
you learned from the story? ...0K, carry on.

P. (Unintelligible.)

T. Just be quiet for a minute. Listen! The moral o
story is something that you figure out from it but it's &
lesson you learn from the story, not the main idea.

PP. (Several comments.)

P. (Unintelligible.)

T. I can‘'t hear. Alright, Glen, please?

P. It was cold in the woods.

T. It was cold in the woods. Yes, that's why he had to

make a fire, wasn't it? (Writes on chalkboard.) Alright
we have the black thing in the cave. Oh, I know. There is
something else you haven't mentioned that happened in the
story. =-~Bradley? One more thing.

P. Redbird found a hole in the cave.

T. Yes, we could put that down, but we've already got that
he's in the cave up here. Let's leave that.

PP. (Several comments.)

T, Just be quiet for a second. -—-Jennifer?

P. Redbird hed no food to eat.

T. . That's the one. That's part of what I was thinking of.
Redbird had

P. That's a funny name.

Redbird was an Indian boy. That's why he had that name.

=3
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~dbird had no food to eat. —-Somebody else now. Alright,
1

T, Yes that's the one. It's kind of important, too. Ee
didn't have any food, but at least he was warm. Say it
againe.

P. Redbird found a cave...{unintelligible.)
T. Well, let’s just say that he 1lit the
think we've already said that he was in the c
Just: Redbird 1lit the fire. Redbird 1it a fire.
P. I have one more.

T. I think I could put in one more, yes?
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P. Redbird has (unintelligible.)

Tw. Pardon?

P. Redbird had no clothes to wear.

T. Mo other clothes to wear. Yes, well, that's ...

PP, (Several comments)

T. CKX, let's hear!

P. (Uninteiligible.)

T. I think that would be covered in number one about him
going tcoo far into the woods.

That's enough, now.

PP. (Several comments.)

T. Alright, what have you got?

P. There's a bear in the cave!l

T, That's what we come to later. Iang on to that!

OK. Wow I want *three important ones., I don't know 1f we
need to vote or not. I know for sure...l can tell vou right
now thalt this one 1s important. I mean if we are going to

figure out the main idea, we've got to have number two,

]

on't we?

P. Who thought of that one?

T. How look at those sentences. Which are the ones that
veou think are important?

Pa I know!

T. Hands up. .»oTO gelt the main idea. ~-Wendy? HNo?
I thought you had your hand up. --Kevin?

P. Redbird had no food to eat.

T, That's an important one. And there is one more I think
that's importaLto —-—Jamlie?

P. Rebird made a fire.

PP. WNo, ilt's not important!

os What he did in the cave:; He did not
east he 1lit a fire and he was warm while he
ht in the cave, right?
1é put this one in. What do you think?

Because that shows that he had to stay all night, right?



T. Listen, you people, number four goes with number six.
Don't you think?2 Michael, will you read number one for
us please.

P. (Unintelligible.)

=]
3

Right. Tom read number 1two.
Y s

pod

black thing in the cave.
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cold in the woods.
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Number five; Aline.
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(Unintelligible.)
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And number six, Bruce.

P. (Unintelligible.)
T. Right. OK, now we'll vote. Number one?

(" Children vote on the sentences.)

From the sentences that we have chosen to be the most impcrtant
can you tell me what the main idea of the story is and, two
things to remember: It's got to be a short one, one sentence,

S wseeit's about the story,

pe

and the second thing to remember s

but it's not exactly said in the story...what the main idea
1iSa |

P. I know!

T. Don't call out, because then I'm not likely to ask you.
What is the main idea?

I know you people with your hands up preobably have it. I'm
just waiting for the others to think for a bit. What is
main idea? This is more like it! Come on, think--the res

of vou! Is the main idea that he went for a walk in the

voods?

PP, (Several comments.)
T, Is the main idea: The boy went home the next morning?
What 1s the main idea?
PP. I know!
T. Quiet please, I am going to call on someone.
am waiting still for others. —--Kevin? ~-—-Tom?

I
P. (Unintelligible.)

i



T. Lori?

O
fI6
>

P. Redbird had no clcthes and he was cold.

T. That's not the main idea, Lori. That's part of it, not

all of it. —~~Ronald?

P, (Unintelligible.)

T. My, that's a long sentence! I said I wanted a short one.

~—Randy?

p (Unintelligible.)

PP, That's the morall

T That's telling the lesson to be learned from the story.

~—Yendy?

P. (Unintelligible.)

T. O0KX, (to another child) you tell me yours before we

go any further. ‘

P. Redbird saw & gorilla in the cave!l

PP, (Several comments.)

T. Redbird staved in the cave overnight with a ...what?

PP, A bear!

T. OK, it didn't say it in the story ,did it?

PP, No.

T. Alright, Randy said...Listen, this is something you

have to figure out from the story. Now he said that he

stayed in the cave with a gorilla which is something you

could figure out but why isn’'t it right?

PP, I know.

T, Hands up. There are other things in the stdry that

tell vou it is a bear and not a go illa. ~--~Paul?

P. Because gorillas don't live in the forest

T. Right! It was a cave and bears usually stay in caves, eh?

You've got to put that together. Redbird stayed overnight
at

in a cave with a bear. Th was a good main ideal

End of lesson



APPENDIX E
ITtem Analysis of Listening and

Reading Pre- and Post-tests.



ITEM DIFFICULTY OF LISTENING AND

READING PRE~ AND POST-TESTS

Percent of

Questions Form B Form C Form F Form G
Correct (Reading) (Reading) (Lis- (Lis~
(Total:54) tening) tening)
Question 1 78% 54% 56% 26%
Question 2 63 52 52 74
Question 3 39 43 37 65
Question 4 50 37 74 56
Question 5 35 76 46 82
Question 6 54 39 76 56
Question 7 &7 52 19 69
Question & 22 59 41 32




