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the seconcl grade level, Lhe effects of ins-truction,

throngh a listening approach and a readi-ng approach,

upon the develop¡nent of a comprehension skill, c1e-

rir,'ing the implied main idea"

Thj.s stuclir v¡as designed io examine, ât

ÀBSTRÀCT

Ivlany researche.rs har¡e attempted to demonstrate

ihat j-nst¡:uct.ion in listening skills has a positj-ve

er'fect upon both lis'ten'ing and rea.ding sleill-s" Their

research r^¡as not entirely conclu-sive, however,

ancl i n s'trucLion in specif ic cornp.rehens j-on skÍ11s,

such as deriving the implied main idea, i\¡as seld.om

at{:empted" I'Ioreover, few resea-,rchers hawe under-

talcen studi-es vrhich examine Lransfer of le.erning

frorn reading to listening, or the relative effec'i:s

of transfer of learning antong high and 1ot¡ achievers.

Fur'chermolre, eciucators in general, ancl teachers at

the primary ler¡e1, i. particular, have becorne more

â\¡Jà.rê of i;he relationship be'tt¡een lis'Lening ancl

.reacii-ng ancJ have been malc-i-ng greaLer use of the

many materials availabl-e in both areas" Yet there

is little resear:ch v,¡hich attem.pts 'ì:-o exarn-ine the

resufts of Leaching a specif-ic cornpreìrension sl''il1



for transfer of learningi beLrveen the trvo modes, ancl

'bhe effects of instructi-on in the tv¡o rnodes uÞon

high and lo',v achievers" Thus there v¡as a neecl to

specify a comÞreirension slcill-, discover the effec'Ls

of insLruction in reading and in lis'Lening upoll

prin'.arv level children, and furbher, to exam:ì-ne

the effects of the inst-ruction upon high and lotv

achieving chj-ldren" The skill specified in this

sbudy \{as that of deriving the implied main :Ldea

and the leve1 for instruction rvas seconcl gracle.

The research began v¡ith a search fo:: suit-

able test instruments for testing for the inplied

rnain idea in listening and in reaCing. The cornp-

rehension sections of Forms BrCrFr ancl G or' the

l.letropolitan Àcirie¡.rement Tests vJere chosen and

aclaoLed for tiris study, with permission from the

publishers" Ten stories \,,?er*ô then chosen from

second grade 1e.¡el materjals and, in some cases?

itrere aCai¡teC' in orde.r that an impl-i.ed r¿ain idea

rniqht be derived. À pilot studr¡ was under:taken,

usi-nq iv¡o second grade classes chosen f-i:om ti,vo

suburban parochial schools" Orre:: a four l+eek peri-oc1

pre-tests in f.istening ancì ::eacling were admilris'i:ered,

fol-l-ol.¡ed by ten twenty-minute lessotrs given dail-v,

i ¡ 1i sten:'-t:q ancì reacling, to the -u!'/o clõsse s re spec-



tivel.I; anC f ina1l-y, post-tests in reading and l-is-

tening r.rere adminisbe.recJ. Folloi+ing furthe.r .r:ef ine-

ments and adaptations, the research study rvas begun

rvith two second grade classes f-rom two suburban

elementary schools' The same p.r'ocedures as in the

piloi stuClr l^iere followec1 for testing and teachinq,

and the stu.d.y took place over a four weel< period.

T-tests were used to analyze the da'L.a; the reading

ancì listening l-ests were subjected to an item analysis;

anC transcript-ì-ons of audio-tapes of two lessons l^Jere

assessed b.I two inCependent juclges"

The resul.ts of the studlr indicated that r'¡hen

the combineC approaches, listening and reading, were

considered, there was no signif j-cant effect upon l-is-

tening results nor upon reading resul-ts for the i-mpliecl

main idea for the classes as a whole. Flowever, in-

struction using 't-he listening approach had a signif-

icant effect upon the class as a tvhole in reading for

the implied main idea, and instruction using the read-

ing approach had a significani- effect upon the c-l-ass

as a r,vhole in f.i-sienÍ-nq for the impl-ied main idea"

For: l-oiv achj.evers,- no1- onì-y \^/ere --he¡:'e si.qnjficant-

positi_rre effect_s in i_nst-ruction 'in lr-steni-nq upoi^r

reacìing ancl o'f readillcT inst'::ucÌ: j-on upon lis+-eni ng',

but there ,,tere trends er¡iclent t-hat listenìnq had

a positive ef.,îect upon listening, anC reading in-

sLruction had a posibive effect upon r:eading"



Thus [-he.re r.¡as evidence of transfer of 'Lraining

for 'i:he c1asses as a v,rhole ancl for the l-ov¡

achier¡e.rs in parbicula.r" The loiv achievi-nç,

children also irnproved someivha't in listen:lnq

afLer training in 1i s'ceningir and in reac'li-ng after

i-raining in reading" It rvas concluded thatr âs

transfer of t-raining occurred, both listening and

reacf inçi aporoaches tJere effective in increasìng

sicill- in deri-ving the im¡rlied main idea, at the

second grade 1evel, and ttrat lol achievi-ng pupil s

benefitt.ed mosb from receili-ing training in eibher'

mode" In vier.¡ of the siEnifican't effecì-s of trans-

fer of 'Lraining in this specific area further

research into -bhis Þhenomenon might be conducied

at other grade levels and in ot-her content areas"
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fn the field of reading comprehensionr many

researchers have attempted to demonstraLe that

soecific comprehension sl,:il-1s taught throltgh a

listening approach iransfer to related reading

conprehension areas . so that once su.ch

CHÀPTER Ï

T}JTRODUCTÏOI'J

skill-s are developed through the earLhe ir6sngste.r

neecls only 't-o clecode the pri-nt and 'Lhus be able i:o

conprehend wj-th ease" Although several of Lhe

researchers hawe reporLecl posit,ir,'e resul-us,1:here

are oì:hers vrho have discoverecl that '¿heir findíngs

r'rere not significant' liÌot all research has clearly

shorvn that the teaching of a listening conprehension

sl:i 11 has an aporeciable effect on the refated read-

ing comprehension slciIl. This may be due to ihe

fact that rnost of +.he studies t"¡hich shol"¡ed a positive

::elationshil: did not specify i''¡hich readíng conprehen-

sion skj_lls r'¡e.re directl-y a.ffectecl" I'1o-I'eover? onl"¡ ¿l

fe,,.¡ researchers, although interested in transf er of

learni-ng f::orn J-i-steni-ng to .reading, ha'¡e been con-

cerned rvit,h bhe majc;: re-1-ai:eC quesÌ.:j-on: Does l-ransfer

of iea¡'ning occur f.rom reading -uo listeninq? i'ior



ha.s there been nrttch interes'L shov¡n j-n the follor"rinE

ou.estions: Do hi-gh achievers or low achier¡ers gain

more fror¡ listening or frorn readinE instrucLion?

Does transfe¡' of 'L.raining talce place more marl<edl1r

rvith high ou lor'; achievers?

Currentllr , there are many ma'te:: ì a1 s a.'¡ai1a-ble

for the cìevelopment of f.is{-ening sl<il-1s in school

chilclren, ancl eciucators a]îe making qreater use of

these materj.al.s as they are becoming avJare of the

inte::relatj-onship betv¡een listening and rea.ding"

This is especially er¡ident at the pri¡:ary level,

when chj-ldren are a-'L 'che beginninE stages in read:-

ing, but at a more advanced leve1 in the li-stening

skills" Sj-nce there is littte research 'Lo support

thi s coiïmon p::ac'tice of teaching specif ic comp-

rehensj-on skÍI1s in rea,Sing through listening iL

ruas vital to examine the effect of teaching of the

specj-fic comprehension skill- in one mode upon

l.earning in another relat-ed node and, furtirermore,

to exarnine the effects of such t-eaching on high

ancl lotv achie..ring chilci¡'en"

such a stucy" llol_ only are the teachers 41,/aLe

of the rela'uionship between listenirig and reacingt

but lnosi educa'Lional theorists seem to agree that

There \.i,Ias anot-.he:: reason for undertal<Í-ng



there j-s a high degree of correlation betr+een

li.stening and reading, vuith a high degree of

transf er f ront listening to reacìing skil1s" Ho!,ler¡êr r

tvlo facì:ors must be noted: There are a nttniber of

stridies rvhere the fi-ndings vrere not sígnif :lcanL;

ancl there is a lack of specificity in the man1./

studies in both the 1i stening and reading comprehen-

sion climens-i-ons"

Thus there r'¡as a neecl to specify skills in

both areas and to examine .the effect of certain

sl<j-lls j-n one a_rea upon corresponcling sl<ills in

the othe.r, such as teaching the listening comp-

rehension slcil1 for the imrrlied main idea upon

reading for the iinplied main ídea" This study

\,vas direcLecl 'Lolvarcl this p;:oblem" It provicìeC

solïe information as to the efficac-'¡ of teachÍ-ng

for irnplieä main icLea through l-istenil-rg upon read-

ing for inplied rnain idea, and 1-he efficaci' o'f

.l_eaching for i_rnpiied nain idea t-h.ror-igh reaciing

upon lj-s.Lening for implied rnain icea, ancl 'chen con-

síclerecl these f indings in relaiion to high and lor^¡

ach iever s "

Thus the purpose of -Lhis inl'esbiEation vlê.s

cie{:er;nine, at the seconc'l grade level , theco

PITìPOSE O}- TFIE STUDY



effi.cacy of 'Leaching for the implied rnain idea

ti-rr:ough oral activiiies or ihrough reading actir¡-

ities" The ef:Ficacy Ì{as to be deterririned through

pre- and posL- 1ì stening anci reading tests for

the impli-ed nai-n idea"

Imp-]je4 Maijr Iclea: A maj-n idea rvhi.ch is not directly

s'La.ted. ttlnferential comprehension requi.res the

rea.cler to go beyond the material s in the reading

ancl to use hi s or¡¡n experience and bacltground to

j-nfe.r main icleas that are not expliciLly sta.Led Ín

the passage, "l
Readabílity: For the purposes or' this research Ïhg

Spache Readal,rititl¡ Formula2 
"ros used t,o cliscover

DEFIhTITfOii OF TERI4S

the reading le..¡el- of the primarl' level materials.

The ree.cling level- of a select-ion is derived from an

ana-]-ys-is of a L00 i.vord sanple r,vhere cij-ff jcul-t- t'¡orc1s

anc'[ sen-t-ence 1-enEth are the determinrng facfors"

1*T 
" Rarretl , lrTaxonornlr of Cognitirre and ,\f f €c L i i.s

Di-nensions of ReaCing CoEprehension.?r fnc-l.uded iu the
chapter b7 T. Clr¡mer in T,he Sj,xtJ_:qevelih :{e_e.rÞook gjF
'Lhe t.Ia.l-iona1 Societr¡ for t-he Scud.¡ o_f E4ggaqfgI, Part ?-,

ï cñIc ago : uñTve r êîTy;F cñ-ic aqo Pre s + 
-T9'6'6-I---

(Gar::ard Publ-isl-ri;rg Conpani',

)'-George D " Spache, 9-osI1 ¡.e¿ìciin-q_ _f gr go_q_¡
'r:ci Prib.'l-isl-rino Coäloan','" 1962) ÐÐ" 1-30-39"

Good Re¿rciincr for Poor ReacLer s



Hioh Àchievers:

abo¡¡e the mean

r.rere c1e siguatecJ

¡'e ac'l ing "

i,oi.,. Achievers: The chi-l-dren r^lhose scolîes \'vel:e at or

The children v¡hose scol:es r"Iel:e

j-n both l istening an<l reading pr:e-i-ests

as high achier¡ers in list-enincl a.nci in

belo',v ihe means of the listening and readj-ng pre-

tests \^/ere designated as lol achíevers in listening

and i-n reading"

Tv¡o seconcl grade cl-asses tdere selected from

tivo suburban elementa-ry schools of greater \nli-nnipeçJ,

composed of 25 ancl 29 pupils respectirrely" Tnstruction

spanned a fou¡: week period comprising 10 lessons

in each area, Following 'che -inst-ruct-ional periocl

the iata co1lec'Led l^Jere anallrzed using T-tests rvj-th

paired observations; the pre- and post-t-est-s rvere

subject.ed to an item anal-.¡sis; ancl tvro of the trans-

criptions of audio-tapes of the lessons lvere jr:dged

by tr^¡o indePendent obserr¡ers"

PROCEDURES

1_" This study examined only one reacling/listening

comprehensi-on sl<il-1: r'i-ndj-ng the impliecl main i-dea,

and onlr¡ at the second grade ler¡ef "

2. Tota.l- teachinc; time rvas rvi.i:hin a four \.r€êk per'iocl"

This in+;ense t--raining peri-od for t.each-ing sr¡ch a

LI},1IT¡\TTONS



complex cornpl:ehension skil1 to the ¡'"¡hole class re-

gard'l ess of individual abilities can not be

considered a normal teaching technique"

3 " The entire stucly was uncer the direct control

of the investigator, thus an unconcsious bias to-

r,vards a reading or a listening approach may

ha.¡e been operating"

ASSUMPTTONS

There tìIere ce.rtaj-n assr:mpt.ions und'erli¡irrg

this st-ud1r:

1-, The classes v/ere assumed to be represenLative

of suburban school PoPulations"

2" It also r^¡as assumed that the children had no

knowledge no.rî t.raining of hotv to find implied

main idea Prior to this studY.

Àr'e..ri-el'lofrel-atecllite::aturervillbet-he

maitr concern of the seconc] chapl-3¡" F'esearch -r:e-

laLei to Ì-ransfer of t-rairring in general wil-l be

revj-ei,;ed follorved by finCinEs of s'Luclies -relai-ecì

to reading ancl 1-i stening" Final-1-i', 'resea::ch in

listeninganrlr.eaclj-ngcomprehensionski]-lsl,vill

THE CO}JTtriJTS OF THÐ STUDY



be revierved, incl-uciÍng ::esearch v¡hich 1¡1'6fr.ies

cleriving nai n i_ciea j_n 1i stenÍ ng anC reaiinq.

Chapter TIT r.rill include a descr-iotioi-l of the

piloi and research studies :Folloi^¡ecl in Chapter IV

b¡¡ an analysis of the ciata col_lec'ted, a descripiion

of 'che ilem analvsis of the p.re- and post-tesLs, and

a suinnìary of assessments of two lessons by tr,yo in-

ciependent judges" Chapter: V lvill surnmarize the

findings, and conclu.sions v¡:l_l-I be c1¡-arvn from the

anali¡si s of ihe data coll lectect. Folloi.¡inct a .revierv

of the lj-nriia'i-ions and assumptions of the sLucl';r,

'i ¡nplications r'o.lî classuoorÍì practice s rvill- conclu.cie

the st.uclv "



An exami-nation of the literature inclicates

that considerable l:esearch has been der¡oted to ì-he

study of the relationshi-p between listeni-ng and

reading. Does transfer of learning occur, and íf

sor in lvhat r¡anner? The liLeraLure examined will

dea.1 wi-uh studies of the relationship betv,reen read-

ing and listening, and urith relevant research per-

taining to transfer of -uraining in listening and

reading" Since there is such a g::ea'L volume ac-

cuärul-ated o\¡eÌ: t-he last forty y/ears on1.,¡ repÌtesent-

a'Live studies ¡¡i11 be cited" Subsequently', .ì.iter-

atu,re concerninq the relaL-ionship beti.,¡een l-he

teachi.ng of a specific comprehension ski11, ímplied

main iCea, âs e -l-istening or a readíng skill, tvill

be investigaLeci in an attempt to articulate a h'ypoth-

esis tha'c there ís a rel-at-i-onship beLiveen read-ing

and listening fori:he implied m¿rin idea" Finally,

a s'Lud.¿ or' the .relaiion ships l¡e'tin¡een 1--t s'-ueninq

comprehension and reading conprehension of high

and low achievers v¡ill be examined"

REVTEIÍ OF RELÀTED LTTtrRATURE

CFIAPTER TI



Relation ship Be tiveen Readi nq ancl Li st-en j no

Thorn perhaps best- represents ihe current
advocates for the reading-listening relaiionship
v¡ith the folloiving statemenl:

Reading and listening vror:ld seem toj-nvolve essen'Lial1y the same mental
processes" Both are means of re-
ceiving communications from others.
Both require the receiver to iden-
tify symbols and Lo obtain meaning
from them" The process of ident-
ification is differen'b in each
case; but the processes of obtaining
rneani-ng are believed to be very sj-m-
ilar" The general pattern of org-
anization is 'Lhe same for the lis-
t-ener ancl for the lvriter" Both
the listener and the reade.r r'¡ust
be adept at such skil-ì-s as or:asping
the ma:r-n idea of the communicat-ioi-t 

"recogn^i.zing relation ship s r,vit--hin
it , sensj-ng i'c s impl icati-on s, a-âC
er¡aluating the idea s expre s sed . -

aking a cl-inical model of the co¡nmnnica'cion

process, i(i-rk and Kirìc began v,¡ith visual and aud-

itory recepLi-on of concepts rvhich t,/ere in turn

organiz-ed at the association level leading to the

end result: vocal or motor expressi-on" They h.¿poi-h-

esized that trv¡j.thin t'he orqanizing pt ocess chc-annels

ma).¡ be f r:ee1y crosseci in actual communi-cation"

g

fnfornaiion ob{:aj-necJ str-ic'Ll-y b1r ¡,'isual- input, for

example? caÌì later be emplovecl jn r¡ocal- eïÐressj-on"

Ful .l- c,ìîcssing of input- and output lrodes i-n ì:he

'l
-)_- _ .-'El.izabel,h À, Thorn,

Inst.rucí-i-on (Toroni-o: \¡/,J"
À Case for Lis1:en-i-nq

G 74.



associati-on process illrrstrates this transfer

and -ìnterr:el-aLing of infor¡¡ation from various

sense modalÍties"" 4

Às in the essocia.tive 1evel mentioned

by Kirlc and Kirk, Abrams cliscussed the manner

in rvhich a messaqe may be structu¡'alizecl at a

rela'cively gross Ievel., and gave one description

of sLructural-i-zation: Itthe recognition of the

central- idea of a con'ìnunication by a reader

or listener"tt He felt that more tt-research

is neecled " to determine hov¡ rnuch of rvhat

bre call lcomprehensionr Ís incorporated in the

ability to structure messages at a relatively
gross level, and hoiv slcill in structuraLization

relates to other skllls of reading and lisbening

comprehension""5 Thus Lhere appears gene::ally to

be an agreement that there are sirnilarities betr.^¡een

-l.istening and ::eaCing, hence transfer of learninE

betv¡een f-isLening and reading becornes a major

concern "

10

4-Sariruel Ä.. Kirlc and l'Iinifrecl D" Kirk,
P svchol j-ngui s t-ic Le-g.rni,nq . Di sqbil j t.ie s:.__!iqgfg_q.ig
and Remedi-a'ci-on (Urbana: Uni.,'ersi t), of Ill-i-noisËffi"1-o1"

q"Àrnolci G" Abrarns, t'The Re.l-atj-on or'Li-s-
tenii-rg ancl Reading Cor,rprehension i-o Sl(i11 in
i\Íe s sage
( iune ,

S t:rrictur-al-r'-zati-on, 1'Jortrnal of Cor¡muni-ca'cion
1966) , a16-25 "



listening skills" Several scudies shor¿ed a high

correlation betleen listening and reading wi'Lir

coefficients of correlation from ,57 
"o "82

Devine6 exar¡ined t.rends in developing

at the upper elemen'Lary leveIs" In contr:ast,

other studi-es revealed that the tests used i.Jere

noi very ¡'eliabl-e:

trnly measure f-istening" Ðevine concluded l-hat

there aopeared to be a positÍ-ve

f-istening and reading and 'uhat

v¡hil-e bo continue investigation

and e>rtent of this relat-lonship" Lil<e other

re seay'che.r s, Devine did not identify , in hi s

the listening tests dicl noi

revie'"v, specific reading/listening conprehension

skil'l s"

11

Bracken, in

stuclies (l"larsden,7

relation ship beti^¡een

it seemed ¡,vort-h-

s into the nature

â"Tho¡nas G" Devine, t'Li
Educational- Research. Voluine
TÇ67î;{rT:rr

'\.Vi11:-s lV" i,iarsclen, t'A Studv of the Value of
Training in Listening to Àchievemenc in Readingr"
IJnpubl-ished Doctoral Fie.ld Str,rcl'¡, lJo"1, Colorado
stàte Co1-1ege, 1-95L"

"¡íel-vin Lubershane, r'Can Tra:'-ni-ng in Lis'Eening
Imcrove Readinq Ability?rr Chicaqo Sclqqlj; Jol¿rna1,
xllrr (i,iarch, 1962), zll-a1":--

her revíerv of ser,'e-r-aI

'.. 9Lube:: shane , " Hol l- i ng sl';orth ,

e-Paul Ì'î" ËIol-l-ingsvrorth, 'rÀ Study
che Ðffect of Tr,,/o Listeninq Prograrns on
Achievenen't anc'l Listenír-rg Conprehensi on
1j-shecj Doc'b,oi'at Dissertation, Àriz-ona S

Universit'¿ I L963"

steni nçt, rt .Bçi¡iey of
37, |iunber 2 (Ap.ril,

to Cornpare
Reading

,t' Unpub-
.Lr!^
L(1 LC



L0 17 1"2.Dukerl" Keltyf - Ler.vis-- ) concludeci

is a positive relationship betlveen

reaciing and stated, "Tt behooves us

give considerations to the impor.l-ance of teaching

skil1s relatedly through listening and reading."

She suggested that teachers gi-ve s.l-udents help

ttby structuring in one way or another many of the

normal classroom listening siLuations" è è . By

sett:l-ng a purpose for the pupils, she could help

them improve the.ir listening for the main idea,

or for cause and effect, or for any of the en-

joyable purposes o-f creative listening or reading-"13

that there

listening and

therefore to

It. nay be concluded from the current literature

that there is general agreemen't as to the listening

and reading re la'Lionship, and the element of trans-

fer of training from one to the other is a factor

to be seriously consiCered" Researchers -in the

72

10* "Sam Dul<er, "Li stening and Reading, r¡ trlemen-
tary School Jouranl , vol " 65 IIo " 6 (t4arch, L965 ) 321-29 "

11*ìAnnette P" Kelty, "Aû Experimental Study to De-
termine the Effect of Listening for CerLain Purposes
Upon Achieventent in Reading for Those Purposesrl' Un-
publi shed Docto::al Fie-'l-d S'uudy |lo" 1, Coloracio S'l-ate
College, L953"

1"?-*ìiaurice S" Ler,'ris, I'The Effect of Training in
Listening for Certain Purposes Upon Reading for Tirose
Same Purpo se s, " Unpubli shed Doctoral- Field Stud'¡ No " 1,
Col-o¡:ado State College 1 1-951.

1?,_--Doroth.f Kendall Bracken,
Experiences Related to Readingr n

Tegg@, ed" by lJj-la Banton Smith(äer,,¡ark:
tntú-ñãEõnãr,o,eaoing Àssociation, 1971) 1 pp" 64-65 "

"Listening Slcills and
in Readino t4ethods and



field of educational ps'¡chology ha-¡e long been in-

terested in the concept of transfer of learning"

Thomson, in discussing learning operations stated:

Àlnost eny new attainment musl-- be buil.t
upon p.reviorrs 1-earníng, anC wh*on tr,¡o o.r
more learning sequences interact j-n a sit-
uai-.icn the l:esult may be one or other of
t-hree possibilities, They' ma\¡ have no
effect on each other" On the o{_her hancl ,
something iuhich is learned in one task
ffiâ1r I'transfert' to another task in such a
tgay that the latter is greatly facilitated"
fþosiLive transfe.fl r'inál}y, ã f irst task
may have an inhibitory ot: disturbíng effect
and ínterfere with the learninq or annlic-
atíon of the second oneo fn"gafive tränsfer]
Past learníng ofLen mal<es j-t easj-er to
learn or practise nelv skills" o o . Some-
time s, however 7 our previolr s learninq malce s
it hard to acquire nelr skills or habits
o ô " and there are neutral cases in rvhich
one skill a.ppears Lo have nonçffect on
another particular capacit-yo -*

cleed, there are stuci j-es which hai¡e indi-catec. that ì:rans-

fer does not alrvays occulr in a p;:edictable lnanner:

l-lany researchers have agreecJ with this r¡iei"¡" fn-

'1"3

Intelligence has long been assumed
to be an ímpo::tant facto.r -in 1-ransfer:"
ft '",¡ould- be amazinq if -Lhe intell.igeni_
student r¡Jê.uê not rnore successful in per-
ceiving and formulaiing the general.
princ ipt-e , and if , a s I're have sugge sted ,bhis formulation of ihe general principle
is an aid Lo transfer the bright stuclenb
should ha'r¡e an advantage. Conversely, ure
mi-ght expec't that negative transfer ¡,"¡hen
it occtir::ecl '"vouId be a more serj_ous problem
for the brighter sLudent" " o o l¡,ihenever

1¡+ -- -Robert
(A'¿1e sbu.r.,r , Buck
p, L33"

Thomson,
s: Hazel'l

The PÐ¡chologr¡ of Thinking,
i,tJatson and Viney Ltd" , 1959),



the retention of previous habits or
the utilization of a p.reviously learned
rule tends to act as a handicaPr Lhen
bright studen{-,s-a,re more affected bir
bhat ha:^rdicap" 15

In suoport of this statement, Stephens ciied a

stucl-v completed bv Ryans, v,¡herein Ryans worked

r,'¡ith a group of 100 high-school sophomore girls

using a leì:t.er-digit substitution exercise to in-

vestigate positiwe and negative transfer of training:

. o " our data r'¡oufd seem to Point
torvard the possibility that negative
Lransfer is, in some situations, more
closely associated with higher intel-
1i-gence than positive transfer" The
explanati-on may lie in the suggestion
that the more intelligent are better
retainers and that their profÍcienc)¡
in retentiveness causes an inLerference
of previously learned rnaierials vrith
learning of similar materials attempteci
later " 

16

L4

lear:ni-ng sj-tuations more transferr or stiniulr-ts

genei'alizatj-onr'Lakes place in a relat-.ed area

Research has aIso indicated that in many

in Tra.nsfer of Learning:
E_Ð{ç¡-q!ggL, ed" bir Robert
Binney (Princeton, lI"J. :
Inc., 1963) p" 1-1-0"

15¡.H" Stephens, lrTransfer of Learning, "

16_- -Davj-d G" Ryatrs, r?An Experimenl:al Studlr
of the Transfer of Trainíng with spec'iaI Attention
to the Re'lation of Inielligence Test Performance, "
Journal of Educa'l-ional PsvcholoÇY: Vol- 27 (1936),
zìôQ

An Endnrinq Probl en in
P. Grose and Robert C"

Van lJos:rand ComPanY,

1

t
)



than in the area in rvhich the subjects have

been trained" Pei-e1le, in his study of 75 second

gracle children usecì tr,vo media, audio and visual,

and discoverecl that. the chilcìren lvho were given

a lesson in the aridjo medi-um and children gir,'en a

lesson i¡ the visual rnediun transferred lear:níng to

the audio mediun" fn the second case the.re was

ñìore learning evi-dent from visual- Lo audio than

fro¡n visual to vi sua}" He concl-uded:

. input s-uimulus, while sig-
nificant, does not appear to be a
highly po'bent variable, at least
under present study limita+-ions"
fuol*eve{ . particularly impor-
tant is 'the facl that stimulus gen-
eralization definite)-ir occurs in
the sub-ject populqtìon chosen for
thi s experimãnt.17

IliIl and i{ecl..r18 in

grade children using visual

itor:_v pre sen ta t j-on s of wo-r'd

chil-dren discove¡:ed. lack of

auditor'.¡ 't-asJ< to the -¡isual

transfer fron the visual ta

15

17T.. ¡.. Pe.rell-e, Î'ÀudÍtory and I¡iri'Lt-en/Visual
Stinuli as Factors in I-earning ancÌ Retention, " BggL
ing Jngroveürent, 'Vol " 12 (Spring; 1975) 22"

a sLudy of 32 second

(picture) and and-

s famili-ar to the

transfer from the

task and positive

sk to the auditor.¡ 'LasJ<.

1A_Suzanne
Visual Learning
Grade Children,
(1966), 814"

',. FIi11 and E " Hecker',
of a PairecÌ-Associate

1r Pe¡'ceotual and Þiotor

"Alrditory ancl
Tas]< by Second
Skill s, Vol- " 23



On the other hand, lular:kert1g fonncl in her

stucly of t.he re'ì.at-ionships betrveen listeni-ng conp-

rehensj-on and reading cornprehension ivith 66 seconcl

g.raders, 'Lhat 1i stening comprehension i,vas found to
be superior to reading conrprehension lviLh -bhe

seconci graders; the mosL drama{-ic differences
were r^¡ithin the lowes'L one-third of the group-

Lior,vever, as no teaching took place jn connection

v¡íbh this research it is not evident rvhether these

pu-pils were being given an enriched auCi'i-ory pro-
gram or a precioilinatel-y visual reading progi:aín,

either of ¡,yh-ich r,right have affected the resuli-s"

As a result of her studlr inr¡estigaL:'-ng the

correlation bebween reading and lisi-ening in

firsï: grade chilclren Thorn20 forrni that teaching

a corrlprehension skil1 in the auditor'¡r node 'L.rans-

fe::red significantly to the wisual mode--rearCing.

The qiroup of children who received instruc'tion

to

l95andra J. i"llarkerLr "Relatìonships Betveen
Li sten-ireg Co'-nprehen sion and Reao i ng Comprehen s j-on
Àrnong Second-Grader s , tt ÞT 

" 
Ed " The si s , P.utger s

Unive:: si by , ( I'tai' 1 a97 4) ERIC ED 09 5 483 )

2%:--tr-Ue Lh Ä" Thorn, Tir.e Eff-e.ç-l---ql-p-ilggi
Instrlrci,,ion iLþ_sj_gninq cn the Lj.ste
Be-ag-lqg__çon1p_Le¡gfËign of_. Fli r st G_r"ade Ch.i l.dfet,
Doctora:l- Ilissert¿ltion Abstrac't, Unir¡ersi'cl. of
Chicaqo "



in listening skills for one year rnade sig:tificant

gai-ns in ::elated ar:eas of reading conprehension;

however, she did not girre anotÌrer c{roup an enriched

reacl ing compreìren sion program " Thu- s , it i s not

knov¡n 1l¡hat transfer occurred, if ânYr from reading

to listenínE"

Listening comprehension was founcl to transfer

positively to reading compreirension by Austin in

her research v¡hich inves'Ligated the rela'bionship

betr¡¡een 1:Lstening and readinq comprehensiotr" After

testing a sample of 105 first graders she discovered

that "listening j-s significantllr related 'Lo both

sj-]ent ancl oral reading achievement at the grade
)1one le¡,-e 1 o "- - lJo tre atmen t i,va s atLempteci in th i s

stucìy nor tvere the effects of reacli-ng upon listening

orî listening upon 1j-stening exp.l-ored"

L7

In suminar'y', evirlence indicates that r;r:ansfer

of learning usually occurs between relateci areas

of lisì-ening and reading, and it may be either

pos-itive or negaLi..re in na'l-ure"

ô o " the actu.alitl' of transfer depend.s
on whethe:: or not curriculum r¡aterial

21- -l'la¡''Lha Lou ¡\u stin , Listening Cornprehen sion ,

¡fU¿ i- çor.¡ O i sc r in l
¡...bjS-:¡e¡q"-¡-.., Doctoral Di ssertation, The Un Ír.¡e-r' si Ly
of Chicago, 196?'"



and educational process are
addressecl to transfer--on the extent
to i,vhich both the curriculum and ihe
lvay s of reacting i:o i-us content stim-
ulate the disco-,¡erv of basic principl-es,
give practice in app1.¡ing principles
and cievelop a set f or learning, an
expectat-ion that lvhatever is learned
l',¡i1-'1- be used in ne¡,v and differenta')
r-r5rr a aCrv vl Ð

laLionship of reading and i-istening is
For the classroon praclit'i onêrsr

importance" As indicated by the follotving

statement some ten years ago:

Increasing numbers of studies are deal-
ing lvith t.he nature of listening with
ways of teaching it at all educational
levels from pre-kindergarten to indus-
trial training" One reason for this
conceirn is -uhe gror,v-ing atla.reness of the
in'L.imate in-Lerrel-ationship betv¡een
lis'Leninçy and reading" Both are recep-',iwe
cornrnunication skills ancl as such share
nany a'l-tribuies. " The effective
planning of reading instruction -is made
impossible ivhen the interrelationshi-ps
beti.¡een lisLening and reacling are iqnored"23

_1cj

this re-

of extreme

by L,Ìre classrooin teachers"

Transfer of t::aining had also been not-.ecl

thei.r discussion of research into training in aucl-

22"iao- Taba, -Ç,jrrlculum oerelop (

Yorlc: I{arcourL, Brace, and l"Icrld, 1952) 1 p"

cJ^* " Dulcer , "Li s'cening and Read-ì-ng , tt p. 3 2 3 .

Spache anci Spache in

i'.lelv
4.)q



ito¡-r¡ comprehension, poír:ted out 'Lhat earlY

L-raining r.ii11 1at-e:: t.ransfer Lo reading and will

aid the chitcì in i-he ear'lir stages of ::eacing"

The aini of auditorlr comprehension
training i s not on1.y to pro-"i-de
experieì-ìces with l.Jords, to deepen
ancl ]¡roaden the childr s knorvleCEe
of r'¡ords or his auditory vocabulary"
It provides these st.imuli to languaqe
developineni to be sr-lre, buL even nore
significantly the training promotes
the childf s verbal reasoning, memor-yt
cri'tical- thinking, and other ínte11-
ectual processes. These are the pro-
cesses he nust employ in dealing with
ideas encollntered later in reacling"
These ar"e the processes r'ihi-ch underlie
that râ'uher vague abili.ty, compre-
hension" Training itr audito::y comp-
::ehen si on i s, in eff ect, training
to thj-nl< v¡ith v¡ords" For this reasont
ear1..¡ sllil-l in auc'.ito::y compr:ehensi-on
i s one of the essential facets of
the prerîeadinq and beginning readiao
qr-=ao. of ihe chj-l.dr s der¡elóf;nent.24r'-uY u u vr

Developrnq rhe 4Þ1-!j.!y to Find lile Tllpff l¡

lo

Ijle a Thåou gh _!.i :lC_" r 
"S_aqg_ 

Th { ol¿gh Re ed i n 1.

Takìng transfer of 
"raining 

Í:-i''co 1-he

class-ìîoom, many studies have attempted -'co show

that conprehension skitls taught through a lis-

tening app::oach t.ransfer to rela'L.ecì silent readi-ng

areas and that chi'lclren then can com.o.rehencl sileni-

readinq na'i--erj-a1 v;ith greaì-er ease" Albhough

lÌlan.:a -re searcher s have repor: ted po s5-t-.ive re sult s,

) /1'''George D" Spache anC

.¡p-g -.i + -:ll . 
e i ele n:' ?tv = lçhoefInc", 't973). pp" L3¿-35.

f,r.rsfr¡n B. Spache ,
( Bo ston : À1..1-r'n ancl

Read-
Racoìl ,



ihere are othe.rs lvho ha.ve discovered that 'their

f indings r./ere not signi-fican-L. NoL al-1 -resear:ch,

hor*er¡er, has clearJ-1r shorvn that. the Leaching o:F

a iistening cornprehension skill- has an apprecÍakrle

effect' on ihe rel-ated reading cornÞ.rehension ski11"

Tnis may be clue to the fact that most of Lhe

stuCies v¡hj-ch shoi,.¡ed a positive re-l ationship did

not specifv lvhi-ch reading conprehension slcill-s

r.¡ere directl.¡ affectecl, such as finding an implied

naín idea" Furthern:ìore, in onl.¿ a verv felv stuclies

Cid resea-r'chers lool< for positi.ve i,r'ansfer f::o¡ir

rea<ìing to 1i steni irg. Tn mo st I i steni ng,/r:eacling

studies a cor-r-elation t¡as usuallv noted, bui no

ai:tenpt. r-ras raade i:o d.iscor,'er the effect of teachinE

a specific -reading comprehension sl<ill , such as

f inding inpliecl main idea, upon the listening

for Ì:he implied main idea"

20

An example of such s'Ludies i s one l:Z Thorn"25

She investigated the cor::e-'1-a'tion betr¡een r:ead.i.ng

ancl l-{ si'.ening and found suppo::t in several s'Ludies

i+h i ch showecì Lha'i: i-mpz'oved l- i- steninq conp_r"eÌren sion

re -qul- tecl. i-n i-npr:oved read i ng compr:ehen sio¡. , wh i le

ot-hers shor,.¡ed no siqiri f icanl- transf e::" Results of

25Thorr't
Lj-si-ening, o"

Ef f ec L of Dir:ec t In struc Lion ì n
¿
lL o



her o',rn stuCy aL first. grade level indicated

tha.'c listening conprehension v¡as signif icantly

imÞro''¡ed by a progiram of direct i-nstruction in

1-'i stening, and that such a program of listeninq

insi::uction, among which v¡as training for the

nain idea, had a stronq positi-ve effect on

readi-ng achier¡ernen t " Hor,veve-r', the rnain idea

rtas not describedr hence one can not ascertain

r,¡heiher i t lvas a clearly stated main idea or one

;hat rvas implied" Fur-uher, there vJas no signif-

icant r¡ositive effect on the total reading coap-

rehensiol" Though her study did specify some

specific dimensions of reaciing comprehension it

could not k¡e ascertained r+he'ther training in

listening for rnain idea transferred directly

io reading for- main idea"

Sirnilarly, Glofka and Clof tra26 statecl that

¡-nanv ar¡ailable studi es shorvecl that list.eni ng in-

sì--l'uction producecì i-m.proveine;rt in reading anci

lai-lguage usage, anrC that tex'cl:oolcs oíì nethods of

teaching readinE vrere cle-r.'oting -i;rcreasing a,¡ounts

of space to thi 5 topic" They quot-ed Lubershaner s

21

-'-"P,ita Ì.1" Glofka and peter
Effects of Provi-dinc) a Proqrarn of
str:uction to a l-irs't Grade C1ass"

T " G]or'ka, The-
J,r Sienl-nCI 1n-

( t"timeographerl , n d" )



stuciy at the f :i-f th grade l=veL r2T lvhich shoiyed

ihat in a three month periocì the experimen{:al

grîoup not only proCuced pronounced gains in
lisieninc; i:ut also sìgnif icant gains on a standard*

izeC reacling tesL. I(raner28 .l...ised a proqram :ln-

¡¡olr;ing eighth grade studenls and a series of
taped lessons designed to irnprowe lroth listening
and reading s1<ills; his experimenta'l group shor^¡ed

significant. gains in 1-i-sten:'_ng, in English slcills,
and in reading, expecially in follovring directions,
as neasured by standardized tests" Other than

fo1-J-ovring direcLions, hol.¡ever, the specificity
in reading comprehensior-l again lyas no-r_ clear, thus

no Cirec'b relationship between specific sl<il1s in
1-i siening and. reading vras establi shed "

Ot-her si:udies. on the o'bher hand, shol a

definite posj-t-'ìve transfei' in ì-hese two broad
?oareas " T-r'i-r.e Lte I s si:udy rvi-th f if th qrarJe pr-rpi1s,- -

shov¡ed tha'b. three lisL.ening slcills: finding raain

-lcÌea" rernemberi-nE de'L-ai1- s, ancì rnal-,inq inferences,

1,/

2 7 L.rb"r sha.ne , ilCan T-r:ai-n j-ng in Li stening
Inr.iove Read-i.ng Àbititl¡?" pp " 277-B'!"

1ô/ .\- 'Robert E" I{_raner, "A Comoa¡:ison of Tv¡o l,{eilr-
oc]s of Lj stening fns'i:ruc'i:ioi-l -ì-n an Eiqhth..G::ac1e Lanc¡-
uaqe Àrrs Programr'r Unpubl-ished Ph"D" Thesis, lJnir¡-
ersi',.{ of ilcxas, 1-953"

29 Sue tr" ilrir¡et'te, 'rThe Ellfect of Train-i-nq _i_n

Lisien:'-ng fo.i: Specif ic Pu.r'posesT't ilou:--.na.-!- g.f {clu-
g_a!ie!_el-_BgÞ-gg_T ) Ltv (i+arch ) 196i) 2'76"



had a significant positive relationship to +-he

corresponding sl<i11s -i-n reading"

HoIl-ingsi.rorth 30 also producecl evidence that

specific skills in listening and in reading had

high positive correlations" Tn addition to his
3L .own** he mentioned three other unpublished studies

.1.) ? ? ?¿(Kelty r" l.,larsden i' Lewis -''=) r,vhe::e elementar'¡

children rvere given practice in listening for

finding main idea, determining supporting details,

and drat.ring conclusíons, and then tested the

effects upon similar skills in reaCing" The

results hovrewer', iv€r€ not entirel-y cfear and

consistent: three studies shovred that the

training in lisiening for specific purposes

had a I'favorable positive effec-'t' upon readíng,

while another did not shorv any signifj-cant differences"

¿J

30 PauI tq. Hollingsworth, r1ïn-.errelating
Listening and Readingr" in Reading and Rçali.slr,
ed. by J" Àll-en Figurel (i,Ielva.rk, Delav¡are: In-
ternational Reading Àssoc-iation, 1-969) p" 66-

31"or-língslyorth, 
"A Sl-udy t-o Conpare the

Effect of Tr¡o Li.st.ening Progi:ams on Reaclinq ancl
Li st-enirg . "

32 ._l* i(e1tr¡r' "An Experimental Srudy I,o Deter:i-r:ì-ne
the Effect of Listenjng Upon Àchievemen-u in Reading"r'

33 -..^ l.iarsien, rrvalue of Trai-ning in LisLening
t-o Àchj-evement- in Reading"l'

31i _"'Leviis, '?Effect or' Training in Li stening
Upon Reading" "



)Ê
Though Lunds'Leen" 

"orr.luded that j-nstruction

rvas ef:Fective in promoting grorvth in selectecl c,rit'-.

ical listening abilities of fi.f'th and sixth grade

sþìlc1ren, and der¡onst::at-ec1 that there was a coa-

plex, measurable listening conprehensi-on factor

which i.vas distinct though related to reaCing comÞ-

rehensj-on, she did not rnention anll specific read-

ing comprehension skil-ls. The problem may har¡e

been that the reacling vras tested ]:y the S.ta.nford

êç.hf.q"r-"-!l".t T.=t, Fot* ry36 iuhich does not ident,ify

specific readi-ng comprehension skil1s.

Austin3T stated Lhat the relationship betr.veen

listening and si-lent and oral reading achievement

remained highly significani e\ren i,^¡hen intell-iqence

had been partialleC out" But, as j-n other studi-es,

she did not examine the effect- of speci.fic listenÌng

cornprehension skil,ls on corresponding r:eaCi-ng comj?-

rehension s]-.i.1-1s"

)A

'r'-,Sara J" R, Luncisteen, IeSchi.?cr Àl¡j tit-Les in
Critical T-i sLsning_!r,*_ ,Doct-oãail@*i
1964" (educ" i'iicro Fi-lm 22O)

35Turrran L" Kelley et af ,
Te st, Forrn Ì'i ( ite',v Yo;:i:: Harcoui:'t
Inc. ,'I95t:)

JI
Àu stin

Grade Readinq
, @ension and.Firs.t
Ach i evement

S Lanf ord Ächier¡e¡tent.
, Brace , ancì llor 1cl ,



effects of teaching listen-i_ng s,":ills on l.isÌ,eniriq

anc'ì ::eaC,ing" He chose three grollps of fifth g.racìers

for his e>lÞer-tment" One group t,¡as given twelve

lessons of direc'u insirucLion in listenÍ-ng, a

second group lras g-i-ven tvrelve lessons in indi::ecb

instruction in 1i-steninE, and 'bhe third group served

as a control being given no instruc'tion" Trvo of the

skil-1s in'Lroduced v¡e¡'e 1is-Lening for s'taLed or -in-

1A
Canf ief d, -" too, hras concerned v¡j th the

ferred rnain ideas" The results of his research indic-

ated no signì-fi-cant gror^rth but 'Lhere vJas a positive

trend in the sco-r.es in both gl:oLtps suggesti-nq thaL pucils

iiol prof it froi¡. l-i-sieni-ng instrucLion" He al-so

di-scove¡'ed that there was a correl-ation betv¡een

lisl--enirg anc.L reading at the "64 1e¡¡el" llovrever,

in 'l-his exper-tren'1. he Cid not attenpL to l-ook

for growth ilr specific reading or 1:'-stening skills"

25

One of the conclusions of a str-rcly by Fav¡cett39

r.ras thai reading conprehens'ìon was significani:ly

related to listening abili.ty, This v¡as a study

t-o de'termine the effec'biveness of teachÍng list-enrng

s}: j-I1 s at the up,Ðer el-enentarr¡ level " The sarnple

1C.J (J iìober"L G" Canf i el-d. llFlorv Useful Are Lessons
-in Listenj-ng?" Eleqen-l'-ery School- Journal, LXTT (ne"-
cenibe,i , 1961) U-l*Sl"

Elenen
-\nnabel tr" Fawce'.t-

i-ar1¡ Enql. i sh, XLf IT
, rrTrainj-ng in Li stenj-ng"
(Ùia1', 1966) +-i3-514"

l1



bras conposed of 638 pupils, of r.¡hich 322 v¡ere

tire experimenr:ar group anc v/ere girren ristening
exe-r'cises fo. three days a iveek for fourteen lveeks-
The remainder \'Jere g1-ren no extra ristening train-
ing" The listening g''oup improvecr significantly
in 3-ist-eni-ng sl.:il-rs and a co.rîrelation of .585 was
.reported betrveen listening and reading abj.1ity"
Gr-o',"¡th in individual- listening,/reading slcills
such as finding impried main icrea rvas not mentioned"

Pratt conduct_ed a stu.cly to evaluate the
effec.i:s of a proç:ram designect to der,.elop cerbain
sÐecific sl'-itr-s ín the risrening process snch as
cjeveloping the abiliti' to select the mai-n iclea
as opposed to subo-r.dinate ideas olî details,
Tiventy six-bh-g-r:ade c-'r-asses comprised the er{per-
inental group, and another tiventy the control
qrouÐ. The e;<peri_rnenial classes r¡/ere qiven
lessons in lis.bening ot¡e.r a five v¡eek per-ioC.
Each v¡eek a specif'c lisiening ski-1r- i.vas stresse.l,
ï¡l a sa¡nple tal<en fron Lhe lar.ger grouÞ, r+hich
r+ou.1d be apn.r:o:< j_na t-_ely ti.Jelve chil-di:en f.rorn

each cl-ass, p::att noted j.nprovernent in specj-fic
lisiening sÌ:i 11= includjng main iclea, buì: he

siated tirat,

¿()



" tÌre srnall sarnpling of i'Lems
in this stuC'r on each skill- limits
the reli-abi-1iti¡ of ân',r staLenent
'Lhat inight be n.acìe in sr-rpport of
a specif ic skill- " If each sl.: j-l-l
!.¡ere nade l-he subiect of a long
peri.odl of instruction and a l-a::ger
nurnl:er of te st- items, nore preci se
infornation r"¡oul-cì -be avail-abl.e orì
-uhis phase of the problern" Such
an analysi s corrlcl lcgica.ll.r' l:e
the subject o-f a nurnl¡er of inr¡es-
tigal-i.ons bu't was not possible nnwithin the scope of this stuoy.'.="

Fuirbhermore, Pratt found a posi'Li.¡e correl-ation

beti^¡een listening ability and reading ability"

À coeff icien'L of " 64 lvas found for the relation

in his study" l{e cij.d not, ho-l^¡el'er, looi< at the

correlabion beti^¡een specif ic reading and. lisben-

ing skil-ts; furt-he.r, the str-rdV cloes not state

ivhe'i:her t-he 1t¡nain ideal' to i:e founcl r'¡as i¡no1¡'-ed

or clear:l1r sta'.ed.

27

I,fcPhe.rro.r41 attempced to deternine the

effeci: of p:::acti.ce i¡ specific skj1ls in lis-

tening upon reaCing" Ti¡o groups of sixiy-f ive

seconcl graCe chiltC-r'en vJere selectecl" For a

si:t i,veelc pe,:iod the experiinen¡al group was

gi-ven pi:actice in three sp€cific listen-ing

40_ .-"Ecìivard Pratt.'rExper-imenta-l Evaluation of
a P.rograin ¡1or the Trnprovenent of List-eniñÇ," E]-en-
ggigä¿-Schgoi Ji-urn+ r \,'o-l-. 56, No. 6 (i'ta..éii, 1çllf-3:t9.

L1--I::ene Ì4cPherson, 'tThe Effect of Direct- P.rac-
t'ice in Lis'Len-i;-iq on Cemain P.eading Si:ills," Un-
puÌ,-1-isheci i"ias'l:er of- i'-r'l,s Thesi-s, Colora.Co Sral:e
ColleEe or' Educa.tion, Greelev, Colo¡:ado, 1951"



skills anong r,.¡h:'ch tras listening for main idea;
the control, gl:oup tvas girren no ext.ra training

in 1i siening " Re sult s of th.i s experinent

shol';ed no significant gains in reading for
main iiea a1-though gains rnacle by the exper-
i¡nental g-r:oup were somer^rhat grea-ter .i:-han those

maCe bi* the control- group" She felt that there
r,¿ere not enough main idea questions inclr-rded

in the test.s to effectiwely test for grorvih

in finding main idea, nor l,vere the tests used.

sufficientl.¡ difficult; for pre-test scores \^rer-e

too high to a] lol for a 1arge gain io be made;

she did noi spec j f.¡ whether the child.ren ,../ere

taught. to find a s'Lated or an -impl-ieci main i-dea"

Another re searcher rvjro attemptecl to shoiv

a rerai:ionship between rea<ling and listening r^ras
L)

Dumciie" -- Fie suggested thab intensive instru.ction
j-n 1is'Lening tended .l-o improve reacling abiJ-it.¡
anC sini-1-arl-y, that i ntensive insl_r'uc.Lion in
readinq imoroved listening sr<ir-1s" FIe used thirtir
for-r,rth anc fifth grade children as subjects :For

28

^-̂- i'tilton F " Dundi.e ,tening P¡'ogran anC a Read
and Read-ì ng Cornp-rehensi-on
Cla s s, " I'ia st_er- ' s The s:i- s ,

ItThe Effects of a Lis-
inq Pr:ogra.m Upo¡l Listening
-i.n a Fou.r:th anci F-i.f Lh erãde
Universi-Ly of tdiscor-rs:l-n, 1961."



AAhis experiment" l4adden-- also looj<ed for a re-

Iationship betrveen reacling ancl listening using

2C0 six'b.h grade pupils and disco-¡erecl that in-

s'truction in both listening and readi-ng prodr-r.ced

highe.r reading scores but thai neithe.r procluced

Tr-ì-gher listeninc tesi- scores"

education stuclen-Ls in three grot-lps" One rvas

given instruction in listening, one instructi-on

HilL44 ro.k"cl r^¡ith 95 colJ-eçie freshrnen

in r-eading, and -Lhe third l'ras given no extra

instruction. He fourrd that bo'l,h reading and

1i-stening groups ga:Lned significantly in both

reading and listening" He concluded that 'Lhere

rvas solire evi-dence lhat teachìnq a reacling skil-l

irnproved a lisbening skill; again specif ic sl<i11s

v¡e-r'e not men't-ionecl"

29

,1
=J _-'"Theoclore I"1" l4adcl.en, I'The Effecf of In-

st-r-uct.ion and Practice in Certain Skj-11s Through
Lhe i"iecìia of P.eacling and I-isi.ening tlpon Va.r'io'-rs
Àspecis o" Proiiiciency in Reading and Listeningr ll
Doc'¡o:.al- Di ssert-al-ion, Un:'-r.ei- sity of Àrizona, 1959 ,
!_iE_@ 20 : 2f iB-19, 1-959"

^L--trdwin S" Hil-l, "ATì Àna'lysis of the Resnlts
of SpeciaS- Trai¡ling ín Listening Coinpa.red to Special
Training in Read-ing Skil-1s, " Doctoral DissertaLioir,
fnd-rana. Unir¡ersity j L951, D j ssertaLion Abs-L:rac F-s
22:lOq?-g1t 1962"



Dul:e:: sui¡.mar-i-zed s-Ludies related to i-his

area " fn hi s revi erv of ni-neteen s iucì-j- e s deali.rrg

v;-iih {;l-ie i nstruction i-n ei ther reading oir l-isten-

ir-rg sl<ílls ancf i;heir effect on the other, he found

t'the results are nol-- en'!;i¡'eli¡ cons'i sr'-en'L, but manv

scuCies shor,v t'hat ínstrucLion in listeni;rq si.-r'11s

leacls to improved .r'eading.r'45 fn eler¡en of these

siudies specific reading skil1s r¿e¡'e p-resentecl

in the fo-r'rn of a table but no incìication of

gro-v;th in each sl<ill r,vas notecl- Eleven rnasLe.rst

'L.heses also revj-eled by Dul.e.46 indi.cated that

gror,vih in both reading and listening sl<ills

usual 1.¡ occurred after ptipi-1s received 1istening

instruction. There r{ere only t-hree researchers

wjro indicatei thaì- no e:Ëfeci- rvas er¡ic-ient" Hot.revei',

sÐecif ic ¡'eading,/i-ist-ening slii I -l-s ¡,vere noi: citecl

nor- did i-he researchers aLternpt l-o lock fcr

gr:or.ith i ¡ listenÍng ski-l-ì- s as a result of readi-ng

in stru.ction"

JU

Rel-aL-ionshir: of Listenincr anc.l Read:Lng Skill.s l'Jith

I{iqh anC I,o'",¡ Achievers

h search r,.¡as macle of t-he

Facult-.y of trducation LiÌ:rar.Ir

/i5

11 (;

Ecì-iì:ion
.l-'j C t) )

Dul<er , "L j- steni-nc.J and

Sarn Ðu.]cei'. Lisi.eni-ng
(I,ietucher, li".T" : The

literaJ-ure aL.

Un i r¡er sit-'¡ of l,Tan-

iìe acÌ j-nq 
" 
I' p "

Billl i,oqraÐh.r ,
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itoba fo:: stuciies which investiga'ted f-he relation-

ship of 1i steninq and r:eading sl<íll-s ::e,]-ated 'Lo

Ìri-gh anC lorv ach-ievers"

One s-budr¡ b)¡ Ì'larkeri: exar¡Ínecl

sh-ips betiveen r:eading comprehensj-on

conprehension a¡ûong second graders"

listening and reading scores of the highest one-third

and the lor*est one-third of the group ancl discor¡ered

no s-lgnificant difference betrveen listening and

read.ing scores '"vith the top one-thi-rd. Ho'".Ie-/err

she for-ind dra-ma'bic differences bei,i,'reen reaCing and

listeninq scores ',vith the l-orvest one-'third., rvho

scored significant--1.¿ higher on the lisbening tesJ:"

the relation-
-i.anct -Lrs'ttenr_ng

She compared

fn summari/, it can be concluded that most

studies ind:'r-cate that there is a relatir¡e1y high

clegree of co-rrelation betv¡een listeninq and reacling

ancl Ì-hat there is iransfer from listening to reading

sili-l]-s, r,.¡it-h fei.¡e-r cases of transfer of reading -uo

1i si'-eníi..g , ï-Io,,"¡ever , f ev.r siud i e s j-c'tentif i-cd t-he sk i-11 s

r.vj"th-in t-.hese t.tr,'o areês lvit--h ãi-ri. specificity" Only

one s'Lud.¡ !va.s founcì r,'¡hich looi:ecl al- t-his rel.aticreship

i*_o ¡-1ene¡-al- ach:,_eve:rent; t_his s.[:ud'r shor,veC that there

31

47 r,ie..i,..',, irReIa'i:ionships Betr.¡een List-ening ancl
Reading ConÞ::-ehen sio;-i. 1r



t'/as a rnarked difference bet-r.'¡een high achievers

and low achi-eve.rs in correlations beiween

lisLening ancl r'eadinE scores. Thus Lhe sLucly

urrdertaken is an- aiiiei'np'L to investi-qate the

relationship of impl-j-ec1 maj-n idea tìrrough

lisrenì-ng and th-r-orrgh readi-nq at the second

grade level, A .related purpose o:F this study

\^/as to clete-rmine t-he efficacy of teaching for

irlplied main idea in listening and in reaclinq

on high and lovr achievers at the second grade

Ieve1 "

J¿



The purÞose of this inr¡estigation ltas to

determine the efficacy of teaching for the imi:liec1

main idea through oral language activities or

through reacling activities at the second gracle

l-evel-" The eff icacy was assessed through listen-

ing and reading tests for the implied main idea.

Às no ar¡ailable tests were found to be suítable

in testing for implied main idea in either lis-

tening or reading areas, a description of the

aoaptaticn of an existing tesL instrument will

constitute the first part of the chapter'" FolIow-

ing, there r^¡i1I be a report of the pilot stucly

v¡hich includes a descrip'bion of the popula+-ion,

and. the testing ð.od instruct-ional procedu-res useci-

The latter parL. of {-he chapter rvi1l be concerned

..¡iih a clescription of the resea¡'ch study"

CHAPTER TÏT

DESTGN OF TIJE S?UDY

Te sLino Tn strurnent

After discovering

instrunent r^Jas adequate

stui.¡, the deci-sion was

that no available test

for the purposes of this

made t.o adapt a coìînerci¿flrr



prepared iest" The Metropofltan ncnievement fesE
AQ AA. *_---uPriman¡ TT-^'- and tlpger erinqry=- (t't¡r) were founcì to

* .*;. ="r..;;=; or the stories in the

reading comprehension sections r,tere of sufficient

length and subsLance from which an implied ma-in

idea could be derived" Hohleve::', a ferv had to be

changed by deleting the stated main iclea; or a

question had to be inserted eliciting an implied

main idea" Since the MÀT was available in several

alterna.L.e forms, it ivas decided that tu¡o of the

forms (Forms B ancl C) would serve as reading pre-

and post-tests, and two forms (Forms F and G) as

listening pre- and posL-tests, As the stories sec-

tion of Forms B and C each comprised ten stories

and ir and G six stories, the first two stories

from Forns B ancl C rvere included ín Forms F and G.

Thus each test r,vas f inally cornposed of eight ques-

tions" Then each form was given a preliminary

trial r,vith two or three chil-dren, ât the grade two

leve1, and several alterations t'.lere macie" The

pil-ot stucly pre- anci post-tests follovred; an

item analysis r.^ras conducterl showing that several

of the questions l'¡ere stil1 eit-he.r 'Loo difficul-t

S,

1Â
J.:

^Ê\ch 
jeve¡nenL t"rt""- p:i"..llff t,iõI

lr9

n8r/.1-a-.r lJ" Durost, et q!" l,Ìetropolitan

lJalter lJ" Duros.b et al-
Ach: er¡emen.L Te si s, Upoer Þññãry
I-tarcorLrÇ 1959 )

¡r eîIVõi r: ì-EãFão u r r

l:ie.Lropol i-t an
( ì.ierv YorÌ-:



o-r' 'l--oo easy fo-¡' the ch.L1d-r'en; l-.hese \rere chanc¡ed

accorciinc-¡ly, ancì t-esLed once again rvi-th another

secoild qrade cl-ass froni a suburban pubj-ic school-"

i"/hen no othe-r p::ob1er-ns relateci i:o tì-ie ouesiio¡-is

appea::ed, it r+as {-hen irnple¡nented in Lhe actlial

re search stud.r, " 
5 0

PTLOT STUDY

The purpose o.r-' the pilot study i./as two-

folCt to pilot tire rest inst::unents rvhich hacl

been altered t.o el.i-ci.l: the imroli-ed r,rain ic'lea,

anci to develop r:eadinr¡ and 15- st--ening le sson s f or'

a second gracie cl-ass usi-n;s an approacÌr simi}ar ì:o

oi'le suggesLed i:), Rarvscn.5l The approach is based

on the concept that chilcl¡'en can be Jecl to find

an impl:'.eC naii-n idea thror,rgh índlrciive p::oceiluí'es"

3ir

Sar¡p1 e

Tt""o seconC qrade

s'l:uc1y were ciro sen f r:om

50S." 1\pr:enc1j.:< A fo.t: copy of let-ter r,.¡:-itten
to Þub--l--i shers l-ia-lcoui:t Br:ace Jol'¿rnovich¡ fnc. c/o
Tìre P :;¡,rçl1e1oqicar1 Cox'l:ora'l,j on for pe-r:nissj-or,'Lo
aciapL i-lre i{Àil' tes{: fo::m, anC a copi¡ c.,i the l-etber
v¡i th per;ri-ssion g:rîantecì"

q4
'- 'H:'l_Ld:'er-l lì.ai¡son, ttPiage l: t s Concept j_ot-, o:F Log-

ical- De.;elolr:ient and i]-s Relation to Co,*rpcehension in
.l.eacìi-nq,'1 Unpnb,r-:i-sheC l.'iasi.er I s Thes:Ls, lini',¡e¡:sj i.,, of
¿\l-irer í: a- r 1 ,65 "

classes for the pilot

Lr.ro parochial school s



locateC in suburban

comprised of LE and

the enti¡'e class \¡Jas

prised the listening

reading gi:ou.p.

i'finnipeg" The classes were

20 pupil s re spect i velr¡ , and

involr'eci. One class coin-

grouÐ and the oiher the

Te st i ng P:-ocedu::e s

On the first da.y' of the studyr one class r./as

girren the revised Form F of 1,1¡\T, and the otÌrer class

l^ras qiven the revised Forrn G of ItlAT as listeni.ng

pre-tests" The chj-ldren h/ere given booklets of

eight pages. On each page there v/ere three questions

v¡i'bh three multi-ple choj-ce responses? one of r,'¡hich

b,'as a ques'Lion asl:ing for the impf ied main idea.

The .rer,raining two questions asked for cletails of

'bhe sto::12 ancl remaineC the same as those in t-he

o.r-igi¡¿1 Þ1¡\T" The researcher usecì the follo',vi¡rçi

proced.ure for the listening tesL:

1," The children rveÌ:e told tha't t.hev ivoulcl hean

a stor-¿¡ reacl ì:o them

2" Àfter the story was reacl l-hey rvcul-d be aslçed

soine questio:rs abou'; it.

36

3 " They were tolci 'Lhat thel¡ r,vould see onl.¡

the questions p.rinted in their boolllet.s"

,1." The chi-lclren l.Jere then sholn how {-o place an X

besj-de i--he aporoprial-e ensr,'/eir"



5" The sto.r¡¿ v¡as reaci to the children"

6 " The children \,\Iere told to look at page one

of t,heir booklets" The f irst questio;r and the

three responses \'Jere -reac1 to the chilcìren t'vhile

they follorvecl the ivords in theír booklets"

7 " The chil-d¡'en tJere then directed to 1:ut an X

besicle Lhe best ans\¡/er"

B" The nex'L ir"vo questions and the responses !'¡ere

read in the same wâ12 o

Each of i:he foll-oiving seven stories and

i-heír accompan_r¡ing questions v/e.re present-e<ì in

the same manner

During the :F-i-rst testing it vras díscove-red

l-ha'i- the chilclren 'l:ended to look ab. and reacl the

questions irr the boolcleL r"¡hile the story r,+as be-tng

.reai to 'i:hen. To avoid this situa'b.ion in sul:sequent

'Les"inç¡ situ.a'Lions, the children ivere directed to

turn their l:oolciets over rr¡hil-e lis'cening to the

sto::r¡" The to-bal [:-ime required to adni-nj-ster the

te sL vra s tl^¡en by mi nute s.

->t

On the second da:¡ r orle half of

of the rer¡isec.ì r;::e*-i-est i-l-t ::eaciing rva

of t-he ch-i ldren -in the two cl-asses"

prccecìure l^tas uncle;:'''-ake¡r for cile rea-d

Fo.rm B or C

s given 'l-o eacir

The f o11o'ørinq

:-ng te st:



L" The ch-i-1cl.r.eo ru,rêr€ tolcl thai_ ther¡ must reacl

each si ory -'o "i:.he:lselr¡es ancl af t--e¡: each story

t.he.re lvoul-C l:e tlo or Lhl:ee quesl.ions -bo answe.ì:"

2" The chil-ci¡'en \,rere tol-d that 'they rn'.rsi- place

an X besiie the besL ans!^/ero

3" À prelimina.ry trial s.t:ory v¡iih questions at

the beginni-ng of the test r'¡as then read. by the

teacher rvith the r+hole class.

l',1o i'irne linit r^,Tas set; the -L.ota1 testing

tine pro.ied- to be a.ppr:oxi-rna.l*e1-i' thirt-.¡ rninutes

for ì:he entire class -'uo colnplet.e {;he Lest"

Af i:er cornpleting an i't-em ana1ysj-s of the

pre-te st s on 1i. s l-eninç¡ ancl reacì ing se.,¡eral qtte stion s

were l'e.¡ised accoi:ding 'Lo the cieg::ee of difficulty

resultj-ng in a seL of ques'tions establisheci lrhich

most of the '.¡ouirgste.rs in the cl-ass could read

r.vì ì:h conp::ehen sion.

--, ()

Fol lo'rrinq the in struct i onal 1e s son s the

ti"-o classes coäipl-eL.ed the ::ewisecl pcst-tests in

boi-h l-islening ancl reaCing" Forin F serr¡ed as a

listenin.E pcst----i-est for the class tha'L had been

oi.,'en Eorn G as a pre-t-es|-, ¿r-l-rcÌ Forn G se:cved as

a posL-iesi; fo,r' t-he o1-he.r c'ì ass" Àtta1-1r5i5 of



t.hese sp-l-ii- ìr¿r-l-r'es showeC that all \'Jêrê equal

.ai-ì d. r-'r t :!-cLì. f i-l¡ "

On the last c1ay, the post-test in reaciing

!{as adn:ini si:e;:ed " those chi'l clren in both classe s

rvho had had Forn B (first half ) as a pre-Ì:esl

rve'r'e gir;el second half trorm C as a post-test-t

and '¿hose wìro hacl hacl For¡n C (¡irsl- hal-f ) rvere

gir,'ei-i second l-lalf For¡ir B as a post--test" Again

anal-ysis of these split halves of these'LesLs,

sìrowed l-hat aIl- ',^¡er:e equal in d-ifficulty"

fn struci-ional Pr-oqram fo,r Lè€!e4i-jj

fo:: Tmplied i{ain fdea

Ten h-weni:y-ni nuie le ssons \ìtere der''eloped

for inst'ruction j-n deriving implied maín idear

at the second g::ade Ievel" trach l-esson consisted

of a short si:o::1r, having a grade i:r,vo ::eaclal:if it-y
\2

l-ever accord.i nçJ to r,he,sgache Rea{abi-}iï1Lo-EIEþ"*--

The seiect-Ío;rs haC been chosen from several

soì-r,ìîc e s: S11ì P'e a.cl.ij:ro .Coilp.rehen g.Lor:j!!!.:, 5 3'

q,^
D ei'-e -'l- c r: i- r-i o Cor rtÐ r ehe iis ].o-n I "-J.9È9¿.'1l. r" 

: Ng¡ P :: ac! j-s e-
:=-i--.:::-r:-::-::-

39

52-- Georc¡e D" Spache, Gcod Eeadi.ng foç Poor -,p.eaCçr-q (Gariard puÈrislr-i-nÇ-Companil tg-AZ) pp " 1-30-39"

53_ ..
reð-c-lano Cornpreheì1 sl-on Laþ ic ( Sciencc Re se¡'rch

À s soc i arã' ñ¿;,--T161T-
54--i'iar'1 I"'.lhonas, gg-/eåoÐlJE-ç9ììrareh-9nsiol +n

P.eacling , -3 ( To::onto: J "-i'i " -Dent áne Sons ( Canacla )

ñ¡fEeË;-Te60 )

and Reac',-i-n



55Reaciell s, " t'

Bui]-c1e5.56ïr, an analvsi s of the stories se-¡e::al

clea::1'¡r staied n'.ain -ideas wel:e de,1-etecl, and in a

f et',¡ cases, se¡¡eral- ltorcls f or cLari'Lit l',re.r'e adciecl-

and Reader's !igeÉ!-.i¡gy nea.C}Jlq Si--il1

Or¡er a i'-h¡'ee ¡¡eelc period one readi:rq lesson

t.ias t-augÌrL-. to one class j-n one school, and one

listeninq lesson was taught to the oiìrer class i.n

the second school, dttri ng the sane day. ( See Tirne-

tal:l-e for the Pilot Study design)57

Procedures for Lì stening for Implied l"lain Tclea;

Àt the beginning o:F each lessol-t rhe sbo::ir

rvas reaci to the lis'terr-i-ng grouo" lJeithe.r the

title of t-he stor'¿ no-r' 'the content-- of Lhe sì;o:rv

l.Jas sLai:eil to Lhe class, Insteac,", i-he ch:i 1d::en

t/ere t.ol-d, "Listerl ca::efu1-1ir to i-he sì:o-i:7 so fha-L

.¡ou '.;i11 be able to ì;aIl.: al:o'-tl: it l.ate::"rt r\fter

the si.-cr-',' '.vas ::eaC ì-o 'Lhe class 'i.Ìre chi-l-clren

\,,re.i:e asi:ecr7 trDo ;i9ç .relaeii:ller olle i¡¡p¡¡lani- t-hi-nq,

oi iciea, f.roìî the sto:ry?'1 I't becaiiie apparent:

40

qq- - Clar-ence .R, S Lone
iler..¡ P¡:acti-ce Reaclers Booll
D:lrri si-on , ì'lcGrarv-Fli1l- Bool'-

Le..'c l-
Dr'-ge st

5 6 
i.q.t qr ' ln-..-qg rl.-*rygi1*__--:_-.----::-=._¡fï, Pa.;:u fT (Pleasan':v

fa
-t I ^- See ;ipperid-i;< B fo:: a iiac.i-ral;', of i-he l;i.me

ì-a1¡,r e icc Lhe Pi.l.oi Si-.ucJ',' design.

Se.r:vices, Inc., 1965)

and r\rdis E" Bu::ton,
i\ ( ì.ier,v Yorl: : ideb ste¡:

Companl' , 1960 )

ReaCino Skil-l- Bui-l-cler
llLe. ì'i"Y": Reac].erl s



that the r..¡ord rrLhing' shoufd be usecì -i-nsteaci of
ttiCeail as, initially, the children vJere rìnsure of

the rneaning of I'ideaêtr Several children r'Jere

then aslled to state their "irnportant -icl.easr"

11 something importan.Lrt that they remernbe::ec.j. r'-roln

the story" The teacher r.¡rote the ideas on a clip-

sheet and reread then at intervals so that the

class rvould try to rer.rember theni- After sj-x t-o

eig'ht ideas lvere elici--becl, the chil-dren rrrere asked

¡-o trr¡c't-e" orì t--he most important i<leas as tÌre sen-

Lences viere ."r.-d.58 tlsual-ly tÌrree lrirnportant

rdeasil emerged. afterLhe votinE r,.¡as cornpleted.

These sentences r^/ere again rereacl and the children

rrei'e -Lhen asked one or rnore of the follor,,ring

questíons: r?These sentences can qive us a clue

as io ',.¡hat the r.¡hole story is about" Can vou tel-l-

Íìe r¿ha't ii is? , It cioes not say in the sLor1,,

but after thinÌ':ing abourt these sen'L.ences, these

j-deas f::om t.he stor:.,'e cdn 116g tel-1 rne r.¡ha.t the

v¡hoIe s1-o11,¡ i-s aboui:? . Think abou-{: -Lhe se

1L

sentences and tel-l ne r'¡hat the stol:..¡ is all about,

j-n r¡oür o'.dn \.iotîds.tt

introciucerl anil used in place of tlr.'¡ho-Le storv;1'

(o-"Tl-,e voLing proceclu::e evolr'ecl c'luring the pilot
s'Ludy as the most appropriate r.rethod for highl-igÌrting
the salient point-s of the stor'¿: various rnel-hoCs of
votinE l.Jcre a-u'Lerirpted such as Lrs-inE "yes" and "rìort
ca:.Cs, wi Lh the ra-ì sing of hairds provinq' 1-o be the
rno s t ef f icien i: rne thod "

Graclually trmaj-n -i-cJeart \.vas



a] Sc lla goocl -uitle for the storyrt Ì.,¡aS occasio;ral1-.f

useci" ft !.res also stressed that the children should

irl' to ::lai:e b.heir repl-ies 'tsl-loi't" since they tended

.to ansr{ei' in l-ong tLlt-r-oll sen+-ences.

ProceCures for Reading for Inrplj-ed Main Tdea:

Fo:: the class that t+as to be instructeC through

a ::eading approach a sirnila:: format to that of l-is-

tening for inpli-ed nain iciea ivas folfor'¡ed- For

each resson the stoi'y lvâs givs¡ in printed form

'.o every child to ¡'eacl" !'Ji'tr.h a very brief intro-

ôuction, Lhe children vrere aslied to read the si:ory

and then to be ready t.o tallc about ii:" .A'f'Ler the

storL,r vJas read by h-he children, i-mpor:ì:ant- Itiileasrr

r,./elîe el-icil-ed ancl',./e-re p:-inted ì:y the teacher on

Lhe cìlal-ki;oard fc:: 'Lhem to ¡-eaC" Àfter six or

si glli sentence s r...Iere etic j-i:ed, the children read

tìrern aga:'n and 'then rl'e,re aslled io vote t'or the

"nìost ìinpo¡:tanttrones" Tìre saine procedure as

'in the 1ì siening lesson tocl: place for elicil-ing

tl-re i r:rÐi ied nain i clea "

A'

itj-ìrh the pitoL stucLv conplel-eclr ân exarn-

inat i on cf che set of le s son s vla s rnade ancl some

re-¡i,.;i ons \..7e.r'e inarle io ensure thaL list-ening and

::eaii-ng s]:il-1s for irnpliec-i l':tain idea v"Telle being



der¡eloped; the'¡ lveì"e t-hen consi-cler:ecl bo be readv

t-o use in the research stucly"

The entire

four v¡eek period

Sample

A class of second grade plrpils tras se1ectecJ

f-rom each of tv¡o elementar\r, sç6oot- = j"n one subu.rban

area of greate¡: i./innj-peg. The classes, of 25 and

29 studenL.s respecì:irre1'¡, hacJ basal. reading proqrams

for a-l-1. )i ou,rlgsters rvith a modif iecì j-ndj-r¡idual. j ze.j

approach adapted for the ad'r¡ancecl -readers in each

of the classes" Bcbh classes had been given some

tra-ining in general lisLening slcj-1ls earl-íer i.n

the year"

pi}ot sLudy tool< place over a

in l{arch, 1,976.

RESEARCH STUDY
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Te s'tinq Procedure s

On the fi.rsi clay of the experÍment the rev-'r-secì

forrns of l-he reading lest- lrêrî€ aclministe,red t-o boLh

cl-asses" One ha.lf of t-.he cl-ass" rancionily chosen,

r"ras gÍr.ren Fo-rrn 859 and the o'i-her half . Forrn C"60

On the second cla.,' one half of ea.ch class rauc]onl.,¡

59^"-See Àonendix C for sampl.e of Form Bo

î^liu ^""See Appendix C for sarnple of Form C.



chosen, was given Form n61 of the f.isteni-nq test--

1.,¡hiIe the classroonì t-eacher tool< the remai-ncler of

the oupils ou't of the classroom" Form c62 of the

l-is'tening test r^.ras given oi-r 'b.he thi.rd day 'to the

second half of each cfass ç'¡hile the re¡rainder of

the pupi-ls were l-al<en out of the classroon b1'

-l-heir teache::' On the l-ast three da'ys of the

experirnent the selne oroceclure was fol-lotved for

poat-testing. The resea::cher ga1,re each chi--l-cl

the al-te;:na1-e forms for listening and r-eacling

fro¡n those lîeceived init-iaI1-y" Thus oire half

of a fo.rm of the Lests se-rved as a pre-'tesì: and

one half as a post-t.esL in each si';ill"

Expla.nabions anc. directions to the pupi-ls

v¡erîe given fo1-lowi_ng exactly the p.roceclu-re v,¡hicir
63

had been developed during the pilot stucllr "

n^

Tnstructi ona'l Proceclure s

to F j-nd t¡e__Ig-p]-leg-M.ìin

Tìrrourlh le aclitlq

On the fourth cLaY

le ssons i.n Listeni-nq ancì

for Developing 'rhe r\bilii:

O1
See

^)5ee
a)
ur .'t

See

Appenclix C

Àpirendix C

cle scrint i on

of i-he stuct'r¡ , ì-he f ir

reacìing f o-r imnl j ed

f or sami¡l.e of

for satnple of

under Pi-loi

si
main

Fo:crn F "

Forn G.

Stuci\¿ r pp" 36-38"



G¿t.j-clea"" ri/ere begun. The li-stening lesson was taught

in the no-r'ning1 begin¡¡i¡g ab 1-0:00 cr"rÍì-, and in the

af'L.ernoon, at L: 30 p"m" the readi ng lesson '.vas taught

to'i:he otì-le.r cl-ass, The fol-lowing n:Lne lessons þrere

taugh-L at the same time each consecu'Lir¡e daL" Each

lesson rdas approximatelv ttrenLy milru.t-es in lenqLh

ancl lvith two excepti-ons, the sarne stor-v l/âs 1lsêd

o1't the same da'¡ r^¡ith both qroups" (on -Lr'¡o occasions

the o::cìer !','as reversed or delayed as oLher school-

activilies interfered r,r'ith this schedule" ) rn

tearchi.ng i-he listeni-ng and readj-ng lessons the

'beache:: follor¡¡ec1 the format descrj-bed in the 1:ilot
CÉ

s-Lr-r.Jy""--' Tire ten 1-is-uening anci ten reading l.essons

instructing the classe,s in the technique of deri-ving

im¡rliec1 main idea vJere audio-'baped and transcribed
65

kr-¡ t-he lle searcher "

45

The 'Leachirrg and tes-'inq period e>:tenclecl or.re-r

fottr r¡eer,cs ciui:inq the latter part of Àpi:i-ll and ea'r:ly

I'{a-;i, 1976 "

Ànal.¡si.s of t-he Daì:a

In o-rc1er: Lo anal-',¡ze the data 't.he classes \^/e-re

'-'-'See Àpoenciix D for stories and 't::.lnscripl-ions
o:E auclio-tapes of lessons

.C:'"S.. clescri ntion 1-tlìcc.r: Pilot S+:udy r llP " ''.O-42"

66""See Appe*cìix B for a cì:'-ag-ram of -u¡e tiirie-tal¡l-e
f or the re search de si.q;r



d i rr í ded into hi.ç1h ach:i-ever s ancl l-or'¡ achier¡e'r s j n

1:Lstenirrg and in rearJínÇl b.,' Cetei'llriníng the iteãl1s

for 1i stening and reading ttsing the pre-tes't- scores

of the cn Li-::e nurnbe:: of children; Lho se chilciretr

ai)oi,'e the inean tre.re consi-cl.ereC l:o be hig.h ach j-e-,'er:s;

those iviro rver-e at, or i¡el-Or+ i-.he nean, lferê consj-dered

as 1or.¡ achier¡e.rs. The claha i'ieite ¿¡¿'lyzed usinq'¿h*^

S La i:.-1stì c s oit Line ( SOL ) 
67 ptog."r¡ ST1-5 ivhich in-

cl-¡cled a ttvo-sampfe T-Lest- with paired observations"

46

f or Ijeal-'Lh Sc i ence s ( ldinniPeg r l'1an
iloffi, unirre::sity of
uai:.,/, 1913")

aa
''Robert f" Ro11.wagen, St-qlf sti'-cs on l,i-ne

,: Computer Dei:t"
äani'toba r Jan-



deLe¡:nine the eff icacir of t-eacÌrii-rg for b.he i.mp1-iecl

mai;-l ici.ea ai- i:he seconci çJracìe ler¡e1, t-hrough or:a1

i-ang-urage activil-j-es or through readinE ac'c-i..¡¡ities"

A related ptt.r'lfose of tirís sLudy t'Jas to de+;e::rline the

efficacy o¡-' teacÌring for inplied. rnain idea in l-is-

tenii-lg anC in reading on high and lorv achier¡ers at

the second grade leve'l " This chapter j-nclltdes 'Lhe

presen't:ation and analysis of 'Lhe daÌ-a follo"çed by

at-ì item analysis of the l--ì stenii'lg anrJ, reacling 'Lests"

?he chapte.r' rv',]-'l-1 conclucie r,vi'Lh a sunrne.r'/ of -tr,vo in-

clepei'ldent assessrnent,s of trvo listening and r:eadinq

lessons"

The inajo:: pr-Ìrpose or' this studyr t'ras to

CHÀPTEIì f\¡

ÀÌ:ÀLYSIS OF TFÌE DÀTA-

Fou-r'Leen qi-res[---ions \^/ere çleneratecì fro;i the

s'cucì'¡ anC i-i-le ans\'.rers to.Lìrese ques.l;i-ons v¡ill- be

de-tel:mine d by s1-ati-st-ica.1 airalir sis of the rlai:a"

tihe quesL'ioÌìs lr'ere di-'¡iied into fou.r grou.ps:

1-" tJhat i s l-he e.Ffect of instri-ictiotr on the a-bil-iLy

-i_o r. ¡-¡d ¿he irrl¡rlj.ed na_ì-n j.clea (lt.ir) in I i s'¿ening ancl

i-n reacling al; i:he second gr:ade level?



2. líha'1. is'L-.'[-re cffec't- o-F ej-the:: listening in-

sh.r:ttci-ion, o-ìî .reaäing j-il sLructio:r, on t-he abi lit''¡

l-o f incÌ fi';T iil lisle:rj-ng o]: -i-t': 'reading at bhe

seco-r:C g::ac1e -l-eve 1?

3. l.,Ihrat' is the e-Fr=ect of eiì'he.r listeir.i-lig :in-

st¡'uc.i- j.on " or- ::eading j-n s'Lrltc lion, oî hi-gh acÌrie'.'er s

air .the second gracl.e I er¡e1, rn abil-i-iy 'L.o f ind Ii"lI

-ìi'l 1i-sì:enirrg or in reaclinq?

4" lfhal.. is the effect. o'f eìthe:: I'i stening inst:ruction,

Oll reaCing inSi-nrc'cion, on 1or¡ ach:'-e'r'erS aL the seconcl

çir.a.c1e level, i. abilit.¡ 'Lo find fl{I in 'l i s'l;ening or

j-n rea.d ing?

To ansl,¡e,r t-he first ques[:.Íoil the foi.lor,vj-r-rg nu]1

hypct-1-le se s l'JeÌîe [-e stecÌ:

1"1 ,I.he¡'e j-s rìo s-igrrj-f ic¡.ti-i'L cLir'fe¡'ence l¡ei--¡,'¿een pre- and

post-test scores in abj f -it-'¡ to 1j-s{-.en fo-r: Tt'lÏ for- seconc-l

c¡.rar.ìe chil-tlren r.¡ho have l¡een inst-ruci-ecj i-o de.rive Ïl''lI'

L.2 ?he::e is no srgnifjcan't ri-i-fr-e'r'ence l:et--r'/een pre- aLrd

post-test sco.res i-n abil-i{-v t-.o r:ead for IÌ{I :Fo-r seconcl

gra.de chil-d::en r,;ho Ìrate beeil j-ns'Lructed to cie¡'ive fi'iÏ"

48

po thc:

Tal; ie

Since t1-le T-rai:io -i s ::ot si.gnif j.can{-, nui]. h:¡-

siis 'r.'! j s a-ccepteC. The 'results are shov¡n in

71 ,.'rl-iich -lrlcr.icai--es the iíìeans anC T-ralio"



Prltr- ÀiiD POST

I,ÏS?E]{IiíG

Pi:e-'l:e st
Li s'beni^ng

Po st-te st
Li- s'bening

TARI,E 1

-TtrST i'ÍtrAlJS Àl'iD T-TEST rl'l

F OP. fi"lPlTED I"i;\Iii l-DEÀ

i,lean

ldull h',rpothesis 1"2 is

T-r:at-Lo is not si.clnifiçan-b-"

se,r i:ed -in Tai;ie ? "

4"09

4"44

SD

1_"56

1""30

Dtr

53

.4 Cl

PiìE- Ài'J]] POST-TEST ì'iEÀiIS À},¡J) T-TÛST Ti\]

P.EADIT']G FOR TI.ÍPLIED T'iÀII'J TDE¡\

53

T-Ratio

Pre- ce st
Reacìiirg

Po s1--te st
P,ead ì ncr

accepted siuce the

The re sul l: s a.l:e Pre-

TABI,E 2

1-,567(n" s)

l.lean

In ì:.he cases o-t þvpoi:heses 1,1 and 1''2 the rneans

L.Jel:e sone.,,¡ha,t h iciher a'L t-he t j-ine o-f, 1:o s;t-i--e st ì :rg -i-n-

¿1-.¿¡'inÇ 'l ha.L bo:h l:he 1j-s-i'enÍng a-pp.roach and i-he

reacìitrr; apnroach c'lio ]'larie soire e.ífeci , a1i-hortgh not- Sj'g-

ni.:f j-ca,nÌ: r uporì 'i-he seconcl gr:ader s t abil itl¡ bo f ind Ii''iT "

I aî

4-30

SD

1 "69

4 "7)

DF

C)JJ

T-Ra.tio

53 1" 581(n" s" )



fn o,rd.er: i:o ansl'/êi: [-he secolrd qriestion the

f o11-ol'ring nul l ttir po Lhe se s \';e,re te s-i-ecì :

2"L T'here is no s'ignif ic.riri- clifference betr'¡een p're- and

posL-test, scores ín ability Lo l-isten r'orr TlfT for second

g.r'aCe chil-dren lvho have ]¡een instructed to der:ir,'e Ii"lI

through a listeni-ng aPProach"

2,2 Tìrere is no sign-if ican't cl.ifference betl'Jeen pre- and

post--tes'L scores i-n abi1.i-1:'¡ to read for fi'1f for seconc-ì

grade chil.dren \.,'ho have been instructed to derive Il"fI

through a 1:'-s''cening approach"

2,3 There is no significant diffe,rence beì.-r,'¡een pre- and

po st-te st scol:e s i-n al¡il-i cl¡ to li sten f or TiUf f or second

second gracìe chil-dren r+hc Ìrave beeil insi:rUcLecl '.O

derive Tl4f th::or-rgh a reading approach"

2.t'" There is :io si-gni.fi-canl di-fference lle-tt'Jeen p::e- and

posl--tes'L sco-rîes in abil-ity to read for- fi"lf for secono

grade chi lclren l¡ho har¡e l:een instructed to derive

fl{f tìr.rough a readJ-ng aporoach.

50

Tabl.e 3 pr.csents the rireans and T--rat:i-o related

to hlrpoi:hesj s 2"1. The resul-ts are not si<lni:Ficcìnt

and 'i-here:fore i:-he nul I h¡rpo';hesj-s is acceÐ1-ec1'

Li.s'i-err-ì.ng i::sl-rltc''cioir haiì. i:Ì tbl-e er'fecL oil listeni-nç¡

'îor ïi'iï "



PRE- ÀT'JD POST-TEST IiEAI{S ÀIJD T-TEST T'OR

EFTTECT OF LTSTE}']]ì.IG Iì{STPIUCTfO¡J OìI

LTSTEI'IIi]G FOR TI'IPLT.EJ] I"XATI'T TDtrÄ,

P-re- Le s t
L:i-stening
Po s'¿-te st
T,i sten-ing

T.¿\BLÐ 3

l"lean

In the case of

Tal¡le 4, the T-ratio

inclicating that for

in listening for Ii'1I

effect upor-l ::eaCing

therefore, rejected.

^ 
a4

SÐ

1- " 3¿!

DF

hypothesis 2"2 as presenLed in

is significant at the "05 1eve1,

the class as a r+hole, instrrrction

had a si-gn"r f ic.rnt positive

for fl.íI" Hvpothes-Ls ?-"2 is,

51

2B

1()
LO

T-ilat.io

PRii- f\l'jD PO,ST-TEST I'iEÀi'IS Ài'iD T-TES? Iì.OÌì

IIFFECT OT' LTSTEIÍIì.JG Ï}.JSTP.UCTTOì'{ O¡J

Rtr.¿\DTI.IG FOR. IÌ'iPI-IED i4;\IJ.J -LDE¡\

0 "2¿L6 
( n, s. )

P-i:e-te s l:
Reaciing
Po s i--te s1:
Reac'li-rrs

Tr\BLii 4

'I Sign¡l-f ícan-l: a t i:he " 05 Ievel- "

I'iean

.4 )A

SD

1"s5

r- t¿

DF

¿r)

,)c)

T-Ila.Lio

{ Q'l Q',,



Hyoo'cìresi s 2"3 j-s .rejected as rsults are

signif 5-cant at. -i:he "05 ler¡e1r âs showir in Tabl_e 5"

I¡or the class as a ryhole, inst-ruction -in fj-nding

Il'ff had a significan'L positive e.ffect upon 1is-

tening fo.r Il.1I"

PRE- AÌJD POST-TEST I'{E¡\l'lS À¡iD T- TEST FOR

EFFECT OF REÀDTI'JG TI.JSTIìUCT]OXI O}.]

LÏS,I]-Jì TIJG FOR TI.IPLTÐD T,LA.T}J TDEÀ

P.re-te st
Li s'i:ening
Po st- Le st
Li sten irr.g

TÀBLE 5

"Siqnif icant ¡'ì: 'cÌre "05 leve'l "

l'{ean

:r '78

-4"60

52

raj:io 'i 5 no'i-

-i-¡r st¡:uction

SD

1,"64

4 )e

Hypo-thesis 2"4

signif 5-cant, es

had l-ii,¿le effect

DF

?_4

PRE- .Èrì'iD POST

trI¡FECT OrT

RE¡\DÏiiG

24

T-Rati o

j s accepted as

shor'¡n in Tai:l-e

upo11 reaciing

Pre-i'e st
Ileaaing
Po s L- Le st
Re¿rcj--i.rrg

-TtrST l,]EÀliS AliD T-TEST FOlì

REÀDrl\ic f ¡jSTF.UCT:lOj"j Oi'i

FOR ÏiIiJ]L-[EÐ I,1l\TI"' TDEÀ

T¡\BLE 6

2.471,i

I.ie a¡l

the T-

6" Reading

fo:: ft{f-

4 .24

¿t.36

SD

1"80

1"-75

DTJ

1A

¿L\

T-Ratio

0.350(n, s" )



Tire 'Lhircl question v/as col-r.cerned v¡ith the
effecl. of instru.ction, 5.n ti stening and in reacl-

ing, upon high achÍer¡ing seconcl graders" In order
to sepa::a.i:e -bhe high ecir-ie.¿e::s from the roiv achl'_eve.rs

the pre-test means of 'bhe total listeninq and ::eacl-

ir".g ..'-est scores fo:: the entire qroup l,Jere cornpui:eC"

Those chi ldren b'llose scor_es LJere above r..he rnean of
tire 1ì sieniirg pre-i:est lve.re designa-LeC as tt-re higTr

âchiever:s Ín lis'Leni_nq" Higîr achie..'e.rs in reacling

also r,/ere cìesignated as those lvhose scotîes trere

above the ríìean of the reading pre-test scores.

The foll.or,ving null hypotheses t.Jerc t.ested in orcle::

to ðìn sr^Jer the 'Lhircl que s't i on :

3"L There is no significant difference Ì¡et\n/êên pre- a¡rcl

post-i-est-- scores i-n abil.ity to l-i_sL.eir fo.r: Tt.lT for ì-riqh

achleving second grade cì-lil-d::en r-¡ho have been i¡-

st-i:ucted to cìc-r"ive Tt4r through a l:is'cening approach"

3"2 The::e is ¡ro significant cLìfference J:etween p.re- and

post--1:est scor-es i-n abil ii:v to r:eac] fo:: ri.lr for hi_gh

achiewi-nq seconcl g::ade children r.¡Ìro harre been in-

structed to clei:ir¡e Trrir 'Lhrough a lis+;ening apcroacir.

3"3 The-r-e is no si-girificant cliffereirce be.Ll.¡een pre- ancl

post-test scores j,lr ab-il-it.¡ to li sLen for rr-.îr for hig'h

ach'Ìeving seconci. g.i:ade cÌrilciren r^;ho Ìrave been in-

struc''cecl 'bo derive Ïl.1l- '[-hror-rgh a reading approacÌr"

53



3"4 There is no signi-f

po s i--te s{: scol:e s in abi

achíer.'inq second Erade

st.ructed to derive Ii"iI

Hypoihesis 3"1 is accepted as results are not

significant. Table 7 presents neans and T-ratio

rvhi-ch indicate that listening instruction does not

significantly effect high achieversr ability to

listen for IMf"

54

i-cant difference betrr¡een pre- and

lii'¡ to reacì r'or fl'lI fo-r: h-igh

children v¡ho have been in-

through a reading aPProach.

PRil- ¡\l.iD POST-TEST ÞiEÀìiS Aì.iD T-TEST FOR EFFECT

OF LTSTEÌ{ING TT,ISTRUCTIOII Oi.J HIGI-I ÀCË.I]EVERS ¡

ABTLTT"Í TO LTSTEIJ FOR TT,IPLTED T'1AI}.J TDEÀ

Pre- be st
Li s tening
Po s-'r-te st
Li stening

?ABLE 7

l.iean

Hypothes:Ls 3"2 is accep'Led as resul.ts are not sig-

nif icant-" Teil:le B presents neans and T-ra.Lio r,vhich in-

dica't-e that lis'Leni.ng -instrtiction did not sign-ifican'b1-y

e:ffect high achj-everst ability to read for Il'iI"

5"47

tr 
^-7

SD

1 /1')

9"6L

DF

14

14

T-Ratio

L.zl,6B(n" s. )



PiìE- ÀÌ'iÐ POST-TEST t.ÌilrìÌ,is Ai',lD T-TEST FOIì trFFECT

OF ]-ÏSTJJIITi.JG TI'ISTRUCT'TO}I ON HTGFI .iJ,CIIIEJ/ERS'

ÀBTLTIY TO RCAD FOR fi,lPLIED },iATì,I TDtr;\

Pre-te s't
Reading
Po s t-te st
Reacling

TÄBLE B

I'iean

!tr.rpothesis 3.3 j-s conf irr¡ecl for sÍ gnif icairt -l-osses

r./ere notecl at the "05 level" Table 9 p-resen-ts the

means and T-ra'cio r¿hích indicaie the negaiive effect

reaclinq 'i.nstruc'l:ion had on high acÏrie-¡e.r'st abiliiy to

listen for fl4I"

4"50

4.6t:

SD

a"45

1_"86

DF

55

T1\BLtr

PRE- À}¡D POST-TEST T,iJ]ÀNS

OT RtrÀDT}JG TIJSTRUCTIOIJ

ABTI,TTY TO LTSTEJ{ FOR

-LJ

4a
]J

T-Ratio

Pre- te s L.

l,isteni ng

Po s 
j¡:-te st

Li s'l-ening

O"228(n.s" )

'ÞSi.gni:ficanL. at the "05 l.evel-.

Irean

À}JD T-I]EST FOiì EFFECT

Oi..J I.ITGFI ACHICV]]RS I

Ii'4PI",TED Ii;ìTli TDE¡\

tr c.,

4"BB

SD

).1,',

4 -ÊJ.4 LJ

DF' T-Ratio

4 Õn4:,r-o/-!''



Hypothesis 3"4 is accepi:ecì as r-esults are

not sigrrif ican't" Tab1e i0 .r:resents neans and T-

rat-io rvhich inclicate thaL reading instn:ction dicl

not: s-ì_g:rifican-LI.," effec.L Ìr_igh achieversf ab:i-l j-t-lr

Lo read for It{T" It was evident that instn:cti_on

-in ej-ther listening or: readinE for IÌ\1I had a rnin-

imal. or a negati.re effect Lì-pon high achieving

second graders"

T,'\BLtr L0

PRE- ÀND POST-T]iST T.1EÀ},JS A},iD T-TEST FOR IIFFECT

OF READTT'IG IIJSTIìUCTIOÌü OÌJ lifcFl ¡\C}IIE\¡ERS'

ÀBTLTTY TO REÀD FOR TI{PLTED I{ATT.J TDE¡\

P::e--i:e s t.
Read ing
Po s t-te st-
P.eading

E'
J()

l-iea.n

The

for fl"iT

siderecl

4 "94

1,! . rc J-

SD

effec'Ls of Iì-si:ening o.r readinEr j.ns'cruction

anrong foi^¡ achieving second grac'lers Ì,Jere con-

in LÌre fou::tÌr qr-restion. Loi'¡ achievers tJere

4"21

1"46

DF

_Li

17

?-Rati-o

--1" 000(n" s- )



5l

cìesignateci as'Lìrose chil-d::en r.;hose scores fe11 a.t

or bel.ors the nleans or- the tot-al. readinç ancl Lis-

ten-r,ng ir;:e-'tesl: scores" Tn o::derLo ans\teit this

su.estj-on the follorving lrul-1 þr¿potheses lvere'LesteC:

¿¿.1 TÌre:-'e is no sign'ificant differ:ence be'Ll^/eeÌ'ì pl:e- and

po si-ì*e sf, sco-ì:e s in ab j--l-it.¡ to f i s+;en f or rMf f or lo',',¡

achieving secondt grade children ivho have been instructeC

to de::ive Il,fT through a listening approach"

4"2 The::e i s no signi-f icant ciifference betrteen pre- and

post--LesL scol:es in abil-Í-'uy'Lo read fo:. TI'II fo-r l-otnr

achievinçJ seconci grade chilcÌren r^rho ha-ve been :Ln-

si:.ructecl to derivc It{f th::ough a 1:istenirig apr;.roach"

4.3 There is no si-gni-ficant difference bet"¡een pre- ancl

post-test Scores in ab|lity to lis|en for TI'/if fol: l-ovr

achi evi ng second g::aie cÌri-l-ci¡:en rvho har¡e l:een in-

st.ructect 'r-o cierive Ii.iI 'l-h::ouc;h a reac'l.:!-;:l'E aoproach "

t-" . /+ There i s no 5i gi-l if ican t. ctif f e::ence l:e Li./een pre- and

posi;-t-es''t scolles in abi-'l-i{:'¡¡ to read.For Il'fT for 1ov¡

achìeving seconC. c¡rade chilclren '..Jì1o have lceen i-n-

structed to clerive ft.if ¡þ¡erloh a re¡rdin<¡ aÞÞ.r:oach.

Tab],e La preseuts t-,he ineans and T-ratio relaÌ:ed

t-o hypo'i-hes-is f.i"L" The resul-Ls are no{- s:lgrr:l:Ficanì-



and '1.ìrerefoi-e ihe nul I h-;rpothesis j-s acceptecl.

À1tho,-lgh lis'ceil-irrg insL¡'uciion hac1 no si onir"ican t

er'fect oi-ì l-o.,+ ¿rch-ieversf ability to cle-rive fI4I

throuEh li sleningr'Lhe rneans indicate .Lha'l_ a

po s'i t i-rre i:renc rva s ev_'¡_d ent "

PRE- A}.iD POST_TEST I'iEÀì.JS ÀI.]D T-TEST FOR trFFECT

OF LISTtrliïliG TÌ'iSTRUCTIOì] O!,I LOIìI ACHïEVtrRSj '
¡\BTLïTY TO LISTE¡¡ FOR fl.iPLIED lnl.ATi'i TDE¡\

Pre-te st
Li si_ening
Po st-te st
Listening

m^ñrn 44
1.f rl).LIr f I

l.Iean

trc)JU

fn the case of hlrpotÌresis 4"2, as plîesentecl

in Tab-l-e 12, the T-raiio i s srgnifican'L ai: 'Lhe 
"C5

lerre1 indica.i:-ing i:hat, :1or lolv achi-evers, j-¡rstruc.Lion

in 1-isteníng for: fÈíf had a signi-ficant posS.iirre effect

uporl reac'ling f or fi'.îï. Flvpothe si. s 4.2 i s, ihcref o-i:c ,

re j ec+-ed "

3"21.

3"50

SD

1. 05

a"22

DF

a-
IJ

rJ

ñ n=ri ^I -I1Cl L-L(,

0"576(n"s" )



PRE- ÀND POST-TEST i\iE/rNS Aj\iD T-TEST FOR EFFECT

OF LTSTEI.II}\ÌG INSTRUCTIOI.I OìI LOI"J ÀCHf EVERS '
ÀBTLTTY 1]O REÀD FOR Ti,iPi,TED I.]ÀTTJ ]DEA

Pre-te sL
Reading
Po st-.Le st
Readi ng

T.¡\BLtr a2

'isignificant at the "05 1evel"

I"lean

2"60

3 "87

'fable 13 presenLs means and T-ratio for hypo'Lhesj.s

4" 3 " Re sul-ts r,{ere highly signif icant, a't the " 01 leve1,

and therefore, hypothesis 4"3 is rejected. Thus, for

low achieve.r's, instruction in reading for Tl.lf had a

significant positive effect upon listening for Il4I-

SD

0"99

L.55

DF

59

1"4

1_4

PRE_ AND POST_TEST I,ïEAI.IS ¡\ND T-TtrST IJOiì EFFECT

OF REÀDII'IG T}JSTRUCTTOI.J OI] I,OI,V ACHTEVERS I

ÀBrl,ITY TO L]STE¡I FOR ]ì/TPLIED t&\IlJ fDEÀ

T-Ratio

3"106+

Pre-te st
Listening
Po st-te st
Li s t-ening

TI\BT,E 13

I,iean

" 
È Signi-f ican i: a t the " 01- leve l- "

¿.ÕC)

4"4'/

SD

1"16

4 1n

DF

t-o

lf)

T-Ratio

4 "J73**



Hr¿pothesis 4 "4 j-

as presented in Ta-ble

everT a posit-ive trend

the pre- and pos'l--test

PRT- À}üD POST_REST T''IEAI.JS A}']D T-TEST FOR trFTECT

OF RE¡\DfltG IIJSTP'UCTIOI'I Oi\i LOTid /ìCHf-iiVERS I

ABILTry TO REAÐ FOR TI4PLTED I.IÀTN TDEÀ

s accepted, as the T-ratio,

14, is no'b signif icant" Hol^¡-

t./as evidentr ãs j-ndicated by

mean s"

Pre-t.e st
R.eaciing

Po st-te st
Reading

TABLE 1.4

l,iean

A graph, shor,vn in Figure 1-.- sltmme.rizes the

rel-ative clifferences betr,veen pre- and post-tesLs

in abil--ity to derive IÞif for both high ancl lolv

achievers at the second grade level-

, to

3 "t1

60

SD

1"70

2 "36

DF T-Ratio

1-.06r.(n" s" )



DIFTTEREi'iCtrS BtrTi'JEEllJ PRE- ÀÌ'JD POST-TESTS If'J

/\B:TLITY TO DIÌR.TVE TI,IPLTCD i'J1\TÌ'J Ti]EÀ F'Oiì

SeCOì¡D GIlr¡iDE 1-ll-GFI ,\l'iD LOi'j ACFIftrVtrilS

High ach:'-eve::s:
J4Jôf,

Effect of listening
i.nstruction apProach
on a.bi lit-y to cieri-ve
Il.lf through listening"
11
J.¿

Effect- of 1isì:ening
j-n struction aoPr'oach
ou abj-lit.¿' to de¡:ir;e
Tl',f I t-hroug.h react i ng "

Effec'i: of rearìing
inst:r:rict j-on aPProach
on al¡i1-r-t.1 'l:o del:ive
Ttf I throu-t2h 1- i- s{:ening "
2A

Effeci- of reacìing
inst::uction aPPi:oacìr
on abiJ itlr to derive
TI'{I i-hrougir,reaoing"

Loi.l achi.e't¡ers:
4,.4
Effect of lisieninq
j-n str:uction aPPr:oach
on ai:ility .i:o de¡:j-r'e
II'1I throuqh l istening"
t!.¿
Ilffect of listening
in st::uct-ion aPPr:oach
on al: i l ity i:o cier i ve
Tl"tT'i:irr:ough r:eading "

,'t t

Effect of reading
in s'l-ruction .rPP-roacl't
on aì,.-Í-ti-tY to ieri-'¡e
:ti.II i-hrouqh listei-rJ-ng.
t\ n

Effecc of r:eacl j-ng'

in sti:uc'Í:ion aililrocacl-ì
on abili ty t-o clei:i-'¡e
Iì'iT t-hrottgh readinq "

FTGUIìE 1

5.7
5"6
Etr

5 "1+
5"3
5"2
5"L
5"0
4-9
4." B
4"7
4"6
4.5
4"4
Ã?
4.2
4.1
4"O
?ô

J.()
J.l
J-r)

"q
3"4
J.J
)t

3"1
3"0
ta
îo
)'t
¿.ó
,)q

2"4
??
2.2

6'J,

ijr:e-{;c st
l-loan

t SiEnificai:rt
+ i: Signif i cant

Po st-Le st
l'iean

-L l-L^
cl' L Ll lti

at the
" 05 level-.
.01 level.



¿\fter the post-tests ivere a-dininiste::ed anrJ

a1_l- fo::ns of the i-rre- ¿rnd posb tesis l"Je-re scored

tì-re-¡ ,..rere subjected to an ibern anallrsis" The itein

ana_t-irsis inclicated 'bhat Form G v¡as an easier lis-

tening tes.b for seconil graders than Forrn F" In

Form G si:< of Lhe questj-ons asì<ing for irn,ol-ied

main iciea ÞJere ansi¡'¡ered correctly by 30 or nore

of tl'le 54 pr:pils, rvhile in Form tr onfv three of

the íinplied. main iciea quesbions \,fere rnarked cojî-

rectliz lr.1 30 or more of the 54 pupil-s" The reading

tests (Forns B and c) l,rere equal in their capaciiy

to test r-eaclincî fo-r impli-ecl main j-dea v¡i'Lh second

graders, as shown by the item anal-y=i"'68

ÀSStrSSi'iEIiT OF LESSOJIJS

To ob'tain an assessmenr¡: of i:ire quaiitlf of

instructioninthisstudytranscriptionsofthe

audio-tapesof.Lr.¡oìîepresenLatir,'elisteningandread-

ing lessons \vere subr':rittect ''co trvo experienced teachers

whoa.re.;n.t'heÌ,iasterIsprocirarnj.nPteac,ingaithe

Facr-l1ty of Eclttcaiion, Unir",ersity or" l'lani-to}:a" Thej.::

e.¡aluat.ions, r",,hich l.tere given independen'Lly, vf€]î€ of

the saríìe natttre:

ITEi"i ÀIIÄI,YSIS OF TtrSTS
52

5Es.. .Àpaendi>:
Fo::ns B, Cr F, C"

E for i{:ern anatYsj-s of



L. BoL.h felt .Lhat in eliciting ideas the teacher had

pr.or:.rptec1 -uoo lnUci-l ancì of ten gave the puoil s inf ornaLion

that i1righ,c better have been elici'Led" One of the judges

felt that this vras especially evÍdent l'¡ith the reading

Ie s son s.

2" Both judges fel'b the reaCing group l'ras more

dì f f icult to lvork v¡iih as the teache¡: seemed to have

more difficulty eli-ci'ting meaninqful responses-

3" Both judges felt tha{: the format of the fessons

was hanÔled welli one jud.ge noted tha-t analysis of

'Lhe s-'cory r,¡as followed by syrrthesj-s and the clear

stal:ement of the j-mplied main iclea bv the chilclren"

63



The main purpose of this study was to Ce-

terrnine, et the second grade l.evel, the relatj.we

meri'Ls of a listening or a rearjing approach to de-

veloping the cornprehension skill of derivinq the

irnpliecl main idea (Il4I)" fn order to achieve thj-s

purpose tlvo grad-e tv¡o classes tJere cÌrosen from tv¡o

suburban schools i¡r greate,r htinnipeg and l'.rere çl'iven,

respectively, listeni-ng and reading ínstruction for

c'teriving the TIifI" 1-o dete::mine the ef:ticac-y of in-

s'trlrc'Lion, pre- and post.-tes-L,s in reading and lis-

tening t^,rere adnrini stered to bo'th classes. The clata

coll-ecLed r,/ei:e analyzed to determine differences -Ìre-

t',veen the i-v¡o approaches and to e>larnine the eL-'fects

of the t'"'ro app::oaches upon hiqh and l-oi.,' achievers,"

;idaptecÌ fol'rns of bhe tieij:op!¡Ji-.tqir ;:rchier.,elleni _!g=L. j,
CCr

&¡:l:i,; ts, C,.tr, ÈfÊ*S"'1.iere useci es pre- anC post-
i:escs in -1is.i:en-irlg ancl rea.Jing" Ten lessons in 1is-
-uening for the Il'1I '"+ere g-ì-ven 'i:o the firs'c groLr.p,

SllT'[,iArìY ¡\ND COI'JCL{JS IO]JS

CHAPTER V

âô9J"-See Àppendi;< C for copies of Forr,rs B, C, T? G"



ancì -i:en lessons in reading, usiug the same s-Lories,

l'rere g-iven to 'che second ql:otlp" The stories used

for the lessons I'JeÌte chosen frorn second g.r:ade read-

inqi naterials and ranged in diff icul'cr¡ frorn a 2'L-

2"8 Ìevel-, and rvere g-iven to the chi-]-dren in randoia

ord,er" Bo'tir cla,sses l''/ere testecl anrJ taugh-F- btr the

inves;igai-or. Statistical anal-'¿ sis of l-he data in*

cludeci SoL prograr,ì St1-5:7C a t-vro-sample T-test (paired

obse::vati ons) " Tìri-s chapter u¡ill p::esent a surilnary

of f ind:Lngs, conclus-ioits, limitations of l-l^re si:i-tdy,

ancl assu¡nl:.t.j-ons, fol-lo'r'.reC by irn¡:l-ications for the

classiîooi";l and sugges'.ions for further research"

s u¡n n q q'¿__9j:_lÅ!g¿l1gÊ

fnsÌ:::uct-ion in both a1:proaches Ìrad no signif-

icanL effect llpo11 tl-re con-bineä Erou,ps i¡ lisbeninc;

for Itif but Lirer.e was a 'Lrend ind-i-cating both tYpes

o'f ins''r-::tic'i-ion hacl a posìì:ive effec''c upon chi-lclren?s

abil i t.., t-.o .lcr i \re ItiI "
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ican'L effect u.Ðoll
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of insi-y:uct-ion hacl a positirre effect u'pon children's

abil-ic.,' 'l--o derive TMI"

InstructionintisteningforlyÌThaclasiqnif_

iCan'|.- effect. t-tpon- the cl-ass aS a i..lhole in rea'Ci-ng for: Tl'iI

b¡t hacl no si-gnifi-cant effect Lr,if,on lisLening for Il'ÍT"

Inst-rnct-ion j-n reaciing fo-r Ii"iI had a sÍqnif i-cant effecl

upon the cl-ass as a i,vhole j n li sten j.nq f o-r' rl'iÏ, btlt- had

no s-iqnif ican'l: e:tfec'i-- ín l:ea{:linq for ft'll"

riigh achier¿ers made either minjmal gains o-r losses

rn abii-iE;r b.o crerive It'"1T after: listeiri-ng or reading in-

st¡.uction; in fact, in oÌ)e case, the effect of reading in-

st-ruction on listening produced a significant negative re-

su.lt" Thus the assump't5-on thai the children haci no pre-

vious knor,vle.ìge of f inding ft,fl is nul1j-f ied: the hi-gh

achieYe::s clicL har¡e some lcnor.l1.eC,ge in thi-s ski-l1 as evid-

encerj. jn the resu.Ì-t-s of the pre-test atrc], in fact, irl€lî€

sor,er.^rha-L conf usecl b..l¡ t-he i.eachi;rq l'¡hich seemec-ì. to í r'L-er-

fe.re ,.vilh l,he lcnoiv.l.edç¡e 't.he'" alreaclv had cleve-l'ooecJ"
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Low achie.¡ers made subsi:ani-ía], qai-ns j.n abj l-it"' lo

r.le;:-r-r,e TllI af te,r -r:ece-iving i-nsiruction in eithe:: node:

r.eadi_ng jnsi-ruction Led to a sign-if icant- qain -in listen-

ingfor.-trlI;listeninginsrruction]ecìtoa.signlficanL

gain in readir-rg fo.r It,iI. There vJas also a pcs:Ltive ti-enc

in the effect of listenj-nq inst::uct-'ìoir uiron listening

fo:: Tl.;Ir and of ¡:eading instructioi-r upon ;:eadiug for ltiÏ"



Conclu- si-on s

The folloiving conclusions r,Jere drai"¡n fro¡n the

anal-1r5i-5 of the data:

The finclings of this s'tuclv indicated 'bhat, at

the second gracle ler¡el, instruct-ion in finciing fl{I

th.r'ouEh either a lis'tening apnroach or a reading

approach clj-d not have a significant positive effect

LtpoÌ1 'Lhe ptr.pils' ability io derive TI'TI through either

}i s.tení ng o_r r:eacting . Flol-Jever, a po sitive trend

was evident as lerrels of signi-ficance l'tere "08 ancl

"09 according to T-tests- These findings are

equ-lvalent to those of Thorn ,71 no:-f ing s'''rcrthr72

t<elty r 
73 l-larsdenr 74 L.uri sr-/5 cairf j'elu, t6 and uil]r 77

71_.'*Thorn, The Ejffeci of -Dii'çct In-struc'Lj-on in
Li ste n'ì ng , ( See ju.prq", pp. 16-17 ) "#.

67

7Zno_lirrgsr.ro.bh, "A Study to Cornpare the Effect
of Two Listen-ìág Prograrns on Reading and Lis-Leningrt'
( See g5g" pp" 11'L2 ancl P" 23) "

73ra.tt1r, rtÍ\n Experimental Stucì;'r to Deterrnine
the Efr'ect-. of'f.isieniñg Upon hchierremenr! in ReaCifl9r"
( See g¿pne " tt " 12 and P " 23) "'

l"rtutsien" lrvalu.e of Traini-nq in Liste.inçi 'Ùo

r\ch'i eve¡nent i; åca¿ing, r' ( See sgP5q" pp "1L-12' and p" 23 ) "

tJ-
LEVJ] S 

?

ReaC.ii-tg, 'r ( See

76C.r-,f iel-cì, I'I-lor.¡ Useft.tl ¡\re Lessons ir¡ Listeni-rig? 1r

(See g:g"p" 25)"

i 7 nirt
ì n I,i stening
sLlirÌra, o"29)

'1trf f ect
sl-l'ora.

of Train-ing -ín Lis',;elli-ng upoll
p "12 and p "23) .

, t'i\naly si s o-f Re sul',-

.Conrpared 
t.o Training

s of Special Tr:aining
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who also t^/ere able to discover positirre chanqes
jn reading and listeninq skil.ls aft-,er listen-ing

instruction or r:eadinq instruction,

The fj-ndinqs of this investigation rer¡ealecl

that, for i-he classes as a whole, listening in-

struction had greater effect upon reacling for Il4f

than upon listening for Ii{I, and that reacling in-

structi-on had greaier effec't_ uÞon listening for IMI

than upon reading for rt'{T" Thus transfer of learning

may be inferred, conf i.rming the statemenLs made b./

educational- psychologists such as Kirl< ancl rcirk78 and
7clAbrans'- who claimecl t-hat input fronl ti^¡o modes organ-

ized at t-he assoc-i aiive level l-ead to or-r tput in either

node, and T'hon=or-rB0 who stateC thal,, " somethi-ng tha{: is
leai:nec-l in one task tranfer-s to e.nother iasl< so.that

the latter is g::eatl.,r f acilitated. I' Flowever, the ef_Fect

appeals to be more evidenb- v,¡ith lower achier¡ers than lvith

the highe.r achieve.rs.

oÕ

ao
'"Kirl< and Kirk, P sychollpgui stic Learn_tng -Dis-abilities, (See sljpra" pp" 9-10);
'70'-Abrams, 

_ 
I'The Ref ation of Li stening and Reactin<;

Comprehen sion , " ( See supra, p, i-0 ) "

supra "

BOrnonlson, lh-q P sychol oqy of Thinlci-nq. ( See
p, 13 ) "

(

t 1



In exami-ning the high achievers as a group,

the data indicated that neither listening or read-i-ng

instruct-ion haci a posi'bive effect upon eiiher lheir

listening or their reacling for fi',iT" fn onl.1 one

case r^ras there a siqnificant negati-ve effect-: of

readinc¡ j-nstruction upon listenjno" Thr-rs it can be

concluc-led that hi-gh achievers derir,'ecl little benefil

fron either lisbeni-ng or rearìing j-nstructi-on in find-

ing fl'if " This ma-y suggest that the high achieve::s a1-

ready have Ceveloped their own strategies for cleriving

Ii\iI, and instrnc-Lion impinges on these strategies pro-

ducing a conflicL or a confusion" Indeed, their

ear-lier learning may have had an inhibitÍng effect;

Thomson stated, rrprevious learning makes it hard to

acquir:e nerv skills or hab-i-us,'rB1 ancl negative trans*

fer rnal¡ occur" S'ì-ephens also not-ed that :l-n{--el,r igence

i s rran irnpo.r'Lant f actor in tran sf er " an<1 ô

r.rhenever the re'i-ention of previous habi L-s ol: 't".he

ut j l- j-zat jon o.F a prevÍousl..¡ -l ear:neci rr..,i" tends to

act as a handicap. then bright- st-udents are more

affeciecl b7 that handi-cap."A2 The findings rnust- be

considerecl -in te¡'ms of 'bhe ti me f act-or: il- a,Ðpears

t.o tal<e mo.re tine to unleaz-n an old skill tÌran to

f earn a ner,v sl<i11"
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82St"phanr, ttrransfer
sllpsg" Þp" 13-14) "

Õ4c1 L 10ad "

o:t Lear-ninçJ, 1'( See



The findings j.nclj-cated that the ]-o¡,v achj-evers

benef i 1.-i,ecl siq¡if i.cant 1.,' fr:oin both -l-istenj ¡ro airC reacl-

íng in struct j on f or cierivi-ng the Tl''iI " T-te si- s inciic-

at.ecl l.er¡els of signif j-cance of "o2 and .001 in the

effects of listenj-rrg instrucl-ion on reading for It'17

and reaciing instruc'l,ion on listening for It-lI" A1-thou'Eh

the f indings lveì"e not signif icanL, there vras a positive

trend, too, in the efr'ect of listening instruction

upon listening for Il4I ancl readinctr instruction upon

reading for Il.iI for low achievers" Ther:efore, just

as Thomson ancl stephens foupcl, this stu.dir sho"'recì t-hat-

the }olve.r: achieverS l'Jere not i-nhibji-eci bv prerriou.s

l-ea.rn ing,

f'bcanbesurnrna'ri-zedthat-af"ertenl'essons

in der: j ving irnpl i ecl main :l-dea ( ttuit ) , the loiver

achievers at the seconci gracle ler¡el lve,:e abl-e to

malce signi.ficanL gains in listening and reading for

IllT rvhen taugh't- b1r the alternate approach, 'l-his fac-

iliLating trans:ter of training" On ihe other hand,

high a.chievinq second gr:ade children did not benefit

f::on i.nst::uction j-n ei'b-her: list-eninq or reading for

c-]e:: j-vi trg II,ÍT " .lher¡ e.',-.r.den|1..,v har] al.'read.'' ceveloped

thej-r olJn stral:eq-ies for cerir,'i.t-lci Ïlir and l--en Lessons

ofadc]it-jonal.t.r:ai.ningonlL'.,¡Ser.l¡ec.l.oconftlsethe

chilcli:ei-: and inhibj-+- fr-trther: learnlnq in r-his skjlLl"

70



Before consideríng possible imp1icat j-ons

thi-s stud.,. may ha.¡e upon cl-assroom teachÍng prac-

tices, cert-.ain assurnptions must be presented: Tt

must be assumecl 'Lhat the classes l'rere typical rep-

.r'esentatives of subltrban school populations; that

the children had no prerrious exposure to finding

inrplied maín idea l-hrough ei-ther f-istening or reacl-

ing; ancl bhat the lessons were of equal inter:e st-

anri rrreÌ:e pr:e seirted u sing an i cl,enl- j cal appr:oach

each dav "

It must al so be noted that t-his stud'r' dicl

not examine reading,/listening abilities ot-herbhan

the one descril:ed: finding Il"1I, and only at the

secor-id graci.e level" Thus conclusj-ons derived are

confinecl to'ì:hj-s one skil.l- area at this parbicular

gracle "

t1

FurLhe::, t-oLa1 teachinq tjme was t"¡-i-r'-hin a

f our rveek pe,r:icc1 . A-l- thouqh 't-h í s concentral'.ed , bl-r1-.'

shorL. pa;:i-od of i-nst::rtction appearecJ 1-o i:enef it

l-ovr achie-','Íng seconcl c1r:acìe chj-l.dren' i.t d-id noi:

benefit- the hi.gh acÌ-ii-evinq second qi:acìers- Thtls

conclusi-ons clr¿ri,';;t r¡r-l s'1- be considered in i:he Ìight-

of this velly shorL inst-ructional tirne"



The ent-ire stud.,¡ rvas under the clirect_ control

of 1-he j-nvestiqator and an, unconscious bias t.orvarcls

a readinrl or J-i si-ening apÞroach ma\r ha..-.e been opel:-

at-inq o and thu s mu st- be con sidered another _l j nri-t_ai_ ion,

Thouqh e\¡ery effort r,.¡as made Lo keep t_he tessons

consistent in every tvay possible ther:e is sorne indic-

ation that the lessons in the aft-ernoon \¡reìîe over-

cued i-n some cases by the instructor. This rnay have

had an effect upon some of 'Lhe student-s and must jre

regarded as a further limi'Latj-on"

Forrns F anci G of the listening tests were not

of equal clifficul'Lv and mav har¡e haci an effecf- upon t-,he

f in<," i-n c; s "

Ir.¡o.l.i-cal-ions for the Cl-assrclon

72

Af l-,er consi-dering t-he result-s of 't-his s'i-uCv

the assumptions and lirnÍtat-ions, the follolv-inq

ir"nplications fo.r: classrooín use are offered;

This r-esearch conf irms studies rvhich in-

clicated that second gr:ade chj-ldren may be taught

the r:eadinq coinprehen sion ski-lÌ f ol' f incli ncl the

impliecl rnain idea tl-rrouclh eif-her an o¡:a'l or a

read i ng anpr'oach

at-es ì:hat, ðl th
" Fur-l-heìanor:e, 1-his rese¿rr:ch j_ndíc-

i. s level . bcih aporoache s c.rïr be con-



side;:ed e:[fectíve in increasing both ]

::eacìing slcil-1s in find-ing the implied

oil 1',r f o.r I ow ach i eve.i: s "

Hiqh achieving second g::ade children skí11ed

in listening and reading for ir,rpli-ecl main idea do

noi bene,îit fron limitecl instruction in t-his sl<il1

through either a lisLeninq or a ;:eacling appr:oach" Tirey

apÐear to have alreaCy de¡¡elooeC their olvn sLral-eoies

ancl do not need further i,nstructi-on ai- this level--

iJol.rer¡er-" 1ow achi.eving chilcl;:en appear ì:o benef it

Ereaì:-!.-',r frorn either: the 1-í steninq or readinq approach

in thi s ski-l-1 as conside.rable transf er of traj-ninçt

cccurred. Thus both approaches shoulC be irnplemerll-ed

by the classroom teacher for such lessons"

i- stening and.

main icìea, but

''t ')

Suoc¡e st-i.ons f or Fur bhe-r Re search¿ ' .-

Based upoll the ::esearch of Lhis stud'¡ and 'che

.re-'-rie,.J of the l.iterature the folloi';ing suggestions

are rilade for furthe¡: resea-rch:

Research shoulcl be condu-ctecl at the fir:si-

qr'acle l-evel t-o determ'ine r^¡hi ch j/cl.ìnEf s.Le;:s al'r:earÌ1r

hawe ihe abj -l- j.tv to der: j,-.'e 'hhe impl -'i-ed mai.n idea

L h::o-riqh -'l- i sl- en j,nq anC i f thi s, at e l-ate;: staqe of

'l-hei:'cìevelopnlent, can be transferrecì to rea.ding

for innlied rnat: idea"



similar stucl.ies might be made vrhere instruction

and testinq is at other cirade'Lrvo levels as r,velf as

at o.;her gracle l-evef S and in othe-r" Con-r-enu' alîeaS SUCh

a S soc ial stuc-ì ie s v¡he-¡:e infi-l iecl rnain idea i S conrmon "

Tt t^¡ould be u sef ul to tr. se t-e st s f oi: I i st-enino

a-- anot-her f er¡e.l l.han t-he reeCing since l-i slen j no a'l-

,:he earlier school ages appears to be nore de.,'elopeC

than the reac1i.ng"

Since transfer of training a,Ðpears 1--o occur

at the second gracie 1eve1 j-n relation -Lo reacling ancl

listening :For II'1I, it -ì-s imperative tha'¿ research

i n|o .chis phenornenon l:e conclucted at all grade ]e¡,¡e1s

v¡ii--h students of different abi-r_ities in {:be ..¡a¡:iou.s

conp.rehension skil-1s thai. are inherent irr both

lisi*en_i¡q and r:eacling. Moreo\¡er'.- .î,..1.r''t her resea.rch

riu s+: be done to con sic,rert-he que si- ioil : inlh',¡ l-ra j.n Ínq

in orie ¡:ode clicl not shot'J signi.f -icani 'e sill-'L s j n

r.es'r-s repea'1-:iirq ¡he use of l¡hat mode? Certainl',r

a wider sample, or longer pe-r:io'l of j.i-:s'l-rttction'

anC riìore tes'L itens neeC lo be consicìered ir-i flt::ther

research to enst'rer this qttestion in more depth"

'74



Abralns, ¡\rnold G" "The Relation of Li stening and
Reading Coinp::ehension to SlciIl in l,iessage
St-r"uctural ization, rr .Tourt-ìal of ConniunicaLi on 

"(Jnne ) L965), L16-25:--=-_-.--_--.-""-_.-.-.-_-.--.----/

Austi-n, l'íartha Lou, Listeniqg Comprehension,. ¿\ud:
iigåtf Djscr.lrningtion, and Firs'L Gf.pcie Re_aciîng
Àchievenent, Doct,oral Dissertati_on, TÌre Univer---;:.--_=

. sity of Ch'icago, L968"

Ba¡'ret'1., Thomas, "Taxonony of Cognitive and hffectir¡e

BTBLTOGR¿\PFIY

Dinensions of Reading Comorehension, rr Included
in the chapte.r b1r T" Clyner j-n The Si-x'tr¡-ser,'enth
Yearbook of the National Societl¡ for the Studr¡

Braclcen, Dorothy Kendall, rrl.-i steninqi Skills and Exper*
íences Related to Reading"¡'4eadinq itethods and
Teacher Tm.orove¡nen'L" Edited br¡ Llila Banton Srnith"T:---.-:-hiervarl<, Dèlarvare : Int,ernational Read'incr Associa-
tion, 1,971"

of Educa'cion, Part 2" Chicago: Universitlr of
Cl-ricago Pre s s, a96B "

Canfieid,
i-ng?
1961,

Dev:Lne, Thomas
þee.-!çL,
4E'\ CA

Robert G" tfFiov¡ Useful Àre Lessons
1r Elementarr/ School Jotr-rnal

75

Dul.:er, Sam, "Lis'tening and ReadÍng.t'
J'or.rrnal , Vol" 65 , llo. 6 (liarch ,

), 147-5L.

G " r'L-t steniilg. " Rer¡ierv of Educa tieira'l
Volume 3T r lVurnO

crow P,r'ess, Inc" 1-964"
. Listeninq Bibliograuh.,¡

!__!Sg3¡al e LXII

uchen, Itl .J. : The Scarecro¡..¡" F-iåleninq Biblioqra ,

Dumcl.ie, i,iilton Freciericìt, "T'he Effects of a Lis.t-ening
Irrograrn a.nd. a ReaciinE Program upoÌl Listeniirg ancl
anri Reaciilg Co:¡n::eirensioir. i-n a-Iour-th at-rci fifth
Grade C1ass, 'r l4ast_er t s; Thesis. i'iilivar:lcee, 'r.dis-
consin : Tjnir¡ersj-t-¡ of !,,,'isconsin, 196i"

Fle acì i4q q, I'ie i*r-rchen , N " .)
" -Teachin_g Lt_rtsgllg_ -in the. Ete:nqntary_Js!-qgÅ

#
4 c\'7 4

on Listen-
( December,

Elementary School

, I'ievr Yo::lc:

1965 ) 3?.1-29 -

, N"J.: The Sca::ec,ro¡.v Press

Seconcl Edition, l,iet-
P::ess, Tnc" 1-968"

The Scare-



Fai.¡cett, Àunabel tr" rtTraining in Listeni.g:'l Ei-g-
gnta{tjl}çlÞ-qh' XLIIT (l'iav, 1966 ), 473-51"4 "

Gloj:]¡-a, Rita i'1. and Peter T" The trfr',ectis of P!?vi{¿¡-g
a Proqi'.am. of Listen:ino Tnsiruct-ì-on to a l¡irst
G¡-aiecffi@

Hill, Edr.'rin s- r?Àn Anal\'si s of the Results of Special' Tr.ainì ng in Listening Conpa::ed to special Train-
ing i-n ñeaciing Sl<iI1s," Doctoral- Dissertation
Bláomi ng-b.on, Tnd ' : f ndiana Univer sity , 1961Ì
Àb str:ac! : qlÊ-ssgj@ 22 : 3093-94 "

llil_}, suzanne D., ancl Flecker, E" ltr\udir;ory and vi-sual
Learn'ing o--Î a Pairecl-;\ssociale Taslc by Seconcl
Gracie Children. Ì' Perceotuaf and l$g5-j}ill-r?t
23 (1966) 8L4"

Hollingslior-,-l-1, Paul l,i, 1'À Stu.dy to compare the Effec'h
of Two Li sten-ing P;cograms on lìea.ding r\chievernenÌ:
ancì Li sten-rnqi Comprehen sion , " Unpul:li shed Doc-
;ora1 Disseriation, i\r.izona Sl;ate Universi1-i',',
't Aâ-2r-'v-, o

. Î'Can Training i-n Listening Inprove lìeadi-ng?'t.---..¡6e Reading.Í'eacñer., Voi" f_8, lJo" 2 (l'lovember,
-1964) 121-23 "

" rrln-'e::¡:ela-t'i ng Listeni ng and Reading " 
1Ì

" Ec'tited bY J" Àl-len Figurel-"
Ìlo,.ra'.i. ---Dãlã-ãre : Tnternaiiona-l- Reading Àssocia-
'ciolt, L969.

lieltV, lì^nnette Po ¡tlin E;<l:erinental. Sti-rcly tc Deterrnine
theEr'fec'cofListen:LngforCe'r"i--ainPur'poses
tÍpcit Àchier¡ement i n Reading .-or Tho se Purpo se s, I'

un.oublishecl Docioral Piel-d stu.cl.¡ I'Io" 1., colo::ado
S'Late Co1-l-ege ? :1953 -

76

'f{'l r^l¡ Çanti+1 À"
Lo a-::n:lucr

i(ralrer, Roì:ert E. trÀ conpari so:.. of Ti¡o i"le'i-hods of
Lisiening Insi-ruction j-n an Eighth-Grade
Lairgu.rge Àrl-s Prograin.'1 tinpubl-ill"d Pir' D"

tnesls, Unir¡ersity of Te:ias, 1-963"

U::l:ana:

and Kirk,
D i sab i--'l- it'i

Univer sity

llir-: j-f reC D. P::¡ciro-l.j i.qg-1-qüq.
e s: Di¿ictno s;i q -qn!i-Ielgiiej=-iei,c;; Irl.incis Prcss, 1911 "



Ler^ris, I'iaurice s" trrile trffect of Training in Lj-sbening
for CerL.ain Purposes Upor-r Reading for Those Same
Purposes" rr Unpublished Doctoral Field Stucly No.1_,
Colorado S'L.ate Col-1ege, 1,951"

Luber shane, I.lelvi n, ?'Can Training in

Lundsteen, Sa.ra J" R" Teac_þþg Àl:Lli.-u,igs in C5itic4
Listeninq -in ttre-,,Efi'h a
toraI Disseri:ai:ion, Universily of Cali fornia,
a964 " Educ " l,iicrof ilrn 220 "

l,icPherson, Irene, 'rThe Effect or. Ði-rect practice in
Listeninq ol-L Ce::tain Reading Siril_1s., Unpublisheci
l'laster or' À::ts Thesis, Co1orado State College o,.
Education, Greeley Colorado, L951-"

Itiadden, Theodo:r:e l.iar'1.-in, "The Effect of Tnstruction and
Praclice in Cerl-ain Shills Through -uhe Medi.r of
Reading and Li s'bening ulloi-ì Varior-rs r\spects of
Proficiency in Readinq and Listeni-ng,"r? Doctoral
Dissertation " Tuc son, ir.ri zona: Universitlr of
À::i-zona, -1-959. Àbstrac't-: Disse-rtation ¿\bs'Lracts

Reacling,\bil-ity?'1 -Chicaqo S_c;hoq
(t'Ia::ch " 1962) 277-81"

I'{arlcert, Sandr;r J" t'Relationships Be-trveen Listening
Corir¡rrehension ancl Reacling Comprehens-ion ÍtnonE
Second-Gjîa.d.e:îs" rr i,las'cer of ECuca.'ti-on Thesis,
Ru.tger s Univer sitir , l{air 197 4, ilD 095483 "

Li stening
f s Jou¡'nal

20t 2178-.79, L959"

üa-i:sden, Wil-]is !'/. trÀ S'budr¡ of the Value of Training
in I-isten-i-nçJ to r\ch'ier¡ernen'b :'r-n Iìea.dinq. " Unpui¡-
1i-sÌred Doctor-a1 Fiel-d Stu.dy, ìrTo" 1_, Colo,raclo
Sb.ate Collec1e, 195L"

Pe::e11-e, f::a À" Ì¡¿r,rd j-'tory and l.Jrii:ter-l/\¡isuai Si:ii::u1i
as Facto.rs in Lea;:nir-lg and Rcten'l-,iorr.¡' Reacl.ing
:.tp*ryq¡ìe-{rï, Vol " 12 ( Srrrinq a975 ) 15-2ã;--

Pi:a t{-, Ecll.ra-r:d, ttE>:pei'i nental Evalus'c:i-on of a p::oqran
for the fnrpro.,-enent of Li-stenín,qrit F.lençt*l_arySchool- !_gffi!,gÄ, Vo1" 56, i'io. 6 (tta::ch, 1955)
T1-5:Zf-
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Rar,.¡son, i-iildreci I. ltPiage'Lr s Conception of Logical_
Develonneni': ancl its Relatior"r to Coinrt::ehension in
Reac'l.ing" t' Unpublisheci ìLias't-e.r: t s '_i'hesi sr Uni_-¡e_rsi t1
or' Àlbe:: La, 1-965 "



Redcìi-n , E s''roy ,C::-itical
( ÂDI'l_I ,

Rr,'ans, Dar¡j.d G. ri;\n E:cpe.ririental Stucj.¡ ofof Train-tng v¡it_h Spoçia1 ÀLLention
of Tnte I1- i qg¡6s Te s t Perf orrnance . i?

rrLi s.:ening fn struc.l-ion , Reacl i_ng , anci
TÌrinl<ing" t' The Readino Teacher"' XXf1967)654-ss"_--..--_:*..-_)....*

Soache, George D- Good Rea,iling !q:: pocr

EQU_cal- ion+L tr.s.r¡chql_ory_, Vo1 " 27 t f g:õ_TÞft-Oõ"

. and
entary

rard Purblisl-ring Co" --1962,

stephens, J" t'Í" rrTransfer of Learning" r' ir-r Transfe::of Lea::ninE:_ An Eltcjuf inq_ proÞlém @,EãfEêã-ov-ão¡ ert c. Binney-Pr-incetonr lJ"J": Van irlostrancl Company, fi-ìc"
1963 "

aÒ'ta
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School ^

Taba, FI.l 1cia,
cou.r't,

Thoirson, Robe.r't, 
=f-l,le=.ppy_cl.,olgçnf 9f . Th.inlci.tlg, Aylesk;ur¡,,Bncl¡s: Flazelr ivaÈi@igsb .

Evelyn B"
Bo s'Lon: A1,

'ihorn, El_izabeth À" ¡,. Case For

-ulle 'J'ran Si-Cr
Í-o tl:e Re.l.a.Lion
Joui'nal- of

glrfgåqtf l_unl De.rgl_opr.lent, t,ier,r york: liar_Erace and l.iiorlcl, 1962"

Readint in t-l're Eie¡n-
l-yn áni Bacon; rnäì;

To.roni:o: l/. J" Ga.qe Lbcì;

7B

Readers" Gar-

Tri r,'ei-te : Sue e . 'rThe Ef :ílect
fo:: S¡reci_:íiì-c purposes"
-3-SS¡.gl' Lrv ( Ì'iarch ,

Fi::s'L G:'acie CÞ1JæI, -ilocïorffi
fæTrãcE,- uiffiãËs-itî' or Cir i cago "

Li s i:en:Li'rq In s.Lr:uc t- i on ^ln"c]"l--.--_- ' ;

o,F Tr:a'i ning
r? Jourrra,l o:i
196i) 276-77 "

in Li sr-eni-ng
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Le{:'L.er: r'¡rí tten b'i' ::esea¡'cher to
Ithe Ps¿chological CorÞoration
.recluesti-nE permi-ssion'co ac'lapt

the z'eaCinq collìÐrêhension sec-
tion S or' the tjletr:o.po1 itan :lqhfle-r¡-9.-

rnenL Te st s B, C e F r and G, anC

their rep11r, granting ''r-he reques'b"

ÀPPENDTX ¡\



Mr" Thomas P" Robinson, Jr",
Vice Presiclent and General l'ianager
The Psychologícal Corporation
75-7 Thirci Avenue

lJer,r Yorlc, N "Y o 100L7

Dear 1.1r" Robinson Jr.,

Referring to your' letter of March 29, 1976 r r€-
questing specific infortnation abor.tt m'.1 project
for nry }/ias-uerr s thesi-s, I would like to use part-s
of fo.rms BrCrF, ancl G of the l4ejroP*ol-i-tan j\chier¡-e-

Eent Test-- .Pçímg.ry I-I as pre- and posL-'.t-ests as part
of my research project which j-nvolves teaching chj-Id-
ren hor./ to clerive inipli-ed main j-dea'

fn order to test the chilclren I rvoulci have to ac1,1

or substitute questions that ask for implied main
idea in {-he reaclj-ng comprehension ( stories) sec'tion
of the test-" À1so, in a fet^¡ of the stories I r,vould

have to omit or change a stal-ement ]cecause in some

cases 'uhe maj-n idea is directll' stated in the story.

T will be vro-r:lcìng rvith 'tr,vo classes of second g::ade

chj-ldren. One class v¡il1 be taught io cJ.e,rir¡e impl-iec!

main iclea throuqh a li-sten-i-ng apFroach and the other
through a rea,ding approach" I aÍr j-nLerest.ed i¡ dis-
cor¡ering rvhich apÐroach is more effective" I l.¡oulcl

like to use the rearling conprehension section or'

trvo forns of th- ll"_tgspel:-titl Ä.ch-ieve.rnent Test as

a listening test, (the sLories lvould be reaC, aloucl)
and the othe:: tr.¡o forms as a silent reading test"

Vf i-nnipeg , l{an. R

April 12, L976

BO



I woulci be using about 60 copies of each forrn"

i,ry actvisor, Dr' O" S" Tr:os,1:r¡, Faculty of Education,
Universi-uy o:F l'iani-toba¡ '""i11 'erfd her signature to
t_hi-s letter i.o inclicate her endo¡:sernent of this
proj ect "

T do hope this informaÌ:ion i-s sur'ficient and that
.r'ou r+j-l-l aEree to rny request to malie use of the

rea.ding comorehensío¡r sec'tions of th" ltellç,p.glj&Ê'

å ' f u;ou'l d be Pl eased

to send you the ::esults of my f indings upon com-

pletion of my thesis and- t"¡ould, of courser ma]:e

l<nor,¡n vour generosi'ty under t'Acl<norvl-eclgemen{:s" rr

()4
UI

Yours sincerelYt

(l'tiss) l,ois C" Scot-t



TH € PSYCþIffi L#G Ë CAE: Cffi ,qPffi R,.\T ü #N
7s7 THIRD AVENUE, NEW YORK, N.Y. 10017 (212)754-3500 CAtsLE: HAFBRACE

April 26, L976

I'tiss Lois C. Scott

Winnipeg, ì4anitoba R.

CAI{ADA

Dear Miss Scott:

This is in reply to your letter of April L2 regarð.ing your proposed use
of the Metropol-ítan Achieveme.nt Test.s, Primary Level II, Forms B, C,
F, and G, Reading Comprehension section.

We r,iill be happy to gïant you permission to reproduce copies of the test,
for research only, provided that your version is not used for con'rnercíal-
purposes and provided that each copy you reproduce carries the appropriate
copyright notice shown beloru"

If you have any questions, please feel free to contacL rne.

S;iocprely yours

TPR:ML

o¿)

Copyright Notice for Forms B and C:

Reproduced
copyright
Reproduced

Copyright Notice for

Reproduced
copyright
Reproduced

from the tvleËropol-itan Achievement TesËs,
@ 1958, by HarcourË Brace Jovanovich, Inc.
by special permission from the publisher,

Forms F and G:

from the MeËropolítan Achievement Tes Es,
(c) L970, by Flarcourt Brace Jovanovich, Inc"
by special pernrission from the publisher"

Tfrornas P. Robinsonr. JT.
Vice President & General lvfanager

H U MAN ASSESSM ENT AN D DEVELOPiVI ENT GROUP' HARCOURT BRACE JOVANOVICH, I NC.
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Qi:oup Recei-v j-ncí L_isteniirq
f n s'cruc-tion

D¿y

Ðair

ll ¡r¡

ilay

Day

Day

Day

Da1,

Da.y

Day

Day

Day

Day

Day

TTi.iE TÀBLE FOiì TFIE PTLOT STI.]DY

9:00-9:30 1Ot45-L1-215

Readinq Pre-test

Listenri-ng Pre-te st

Lesson T

Lesson Tf

Lesson IIf
Lesson fV

Lesson V

Lesson VI

Lesson VTf

Lesson 1./fff

Lesson IX

Lesson X

g
In struct iou

'Ð.eading Pre-te st

Lj slg¡i.ng Pre-test

Lesson f

Lesson II

LE SSOII _LJI

Lesson TV

LCSSON V

Lesson Vf

Lesson VII
Lesson VffI

Lesson IX

Lesson X

E4

.tleadr-ng Post-test

Li sten i ng Po s't-te st

Reading Post-tesi

Listening Post-tesi



TTI.IE TABLE FOR THE RtrSEARCH DESTGN

1-C:00-L0:30 êorn. 1-:30-2:00 Þ.m"
eroup@ntng

Day I:

DAY TI:

Reading Pre-test

Listening P.re-test
(4 class )

Ðay III:

Day ïV:

Day V:

Day \¡I:

Dalr VIf:

Day VIIï:

Day IX:

Day X:

Day XI:

Dat/ XïI:

Day XfTf:

Ðay XIV:

Day XV:

Day ){VT:

Dav XVTI:

Ins'truction

Listening Pre-Lest
(92 class)

Lesson ï

Lesson Iï

Lesson IïT

Lesson ïV

c_roup@n.q
Tnstructi-on

Reading Pre-test

Listening Pre-test
(17 class)

Listenìng Pre-test
(% class)

Lesson ï

Lesson ïï

Lesson IIï

Le sscn V

Lesson Vf

Lesson Vfï

Lesson VIïI

Lesson TX

Lesson X

Le s scn ïV

Lesson V

Lesson VI

Le sson r,/Iï

Day XVIïI:

Reading Post-test

Listeni-r'rg Post-test
(4 class)

L'i stening Post-L.est
(h class )

Lesson VIIï

Lesson fX

Lesson X

Reading Post-test

Listening Pos-u-test
(4 class )

Listening Post-tesi
(17 class)



Àdapted
B ancì C

Tests F

¡\PPE}iDTX C

forrns of TesLs
(Reading) ano

and G (ListenÍng)"



Talk, Polly.
ìlou can 'ialii, prerLuy bircl.
'-i'aiir fol the cookr¡.

1 PolJ-y is a--
1^'r r'i.¡
\--l -* --- -

l-) qirt

¡

.i

I

Q cat

¿. Polly caíl--
Ç sl'ri m

,Q aance

[i talt<

hl /\ lvl Ë

Bcnnie is a rçaniej ,1cg"
She líkes to go in the tvat;e:r.
She rr¡lls in puddLes anC f,ries to get
rnco Lhe chjldren,s piasLic vzaùing pooi.
/rt the beach she Likes io h.ave sbicks

Rep::oduced from the
Irle tropo 1 i-tan Achieve_
ment Tests, copyright
@ 1.958? by Flarèo,rit

Brace Jor,.anovich, Tnc.
Rep.r'oduced by special
permission from thepubli sher 

"

.4 r':

,,j,¡- -uru., i:

B7

thror,vn i¡.úr; tire i,.¡ater.
?'ìlen lshe c¿r,n run cui ancl geb them,

1_. Bonnie t¡'ies to ge.L j-nto the--
upooL
\)

2"

r.l
ocean
hou se

She .ro.l-1s in--
a\
\_ pocls
(-, pud¿re s

Q thu oceaïr

') Th

\-,'

e rnain idea of this story j_s__

Bonnie likes to get stichs
Bonn:'-e 1. 11e s 'Lo p1à./ ¡,y-i-ì:h cÌr i l_clren
Bonni_e 1i-l:es to ha.,¡e fun in the iva.te:r



Tim has a iricYcle-

Fle selis papers.

FIe cLeli.-¿eîs papers oll our street

el¡ely morning"
I{e ca:'-ries the pâpers on }ris bicycle'

He lea--ves a. paper ab the l1ont door

of each horise-

:1" tdhat does Tim sell?
(l n.iclrc te s

L, cand.,'

O p-p..t

2" Hor,v does Tim carr-y all -the papers?

U i. his bag

(J on his i:ic.¿cle
t] unc.er his arm

3" The

ft

()

3
¡

Ê>r' ù

be st title f or thi s stoi:i¡ i s--
GerLing the Paper j-n 'Lhe l'lorning"
Tirnt s Bicycle Helps Him"

Tim, the Pape:: Boy"

ÕÕ

.i\u-nt T{elen ivent on a trip.
She got prÐsents for l,he chiid.ren.
Lìaby's p.r'esent wàs a- ra.ttle.
Eilen gli. a doll.
Jjrn gob a Lop.

Au¡t É{elen aiuvays brings pt'esents
homa.

o bring s pl:'e sent s?

Jim
Aunt Fie'l en
Ellen

1" l.ih

't)

2" The main idea of t-his stor:y j_s--
(_i ¡\r-tni FIel_en alr"¡aYs br:'inqs pl:esents hoine"
L.) /\fter a tr:-1t¡ Aun'L Hel-en gives i-Ì-le children Ðjresents
(l T'ne ci-:i-Ldren iyen.L oÌl a t-rin r¿-it-h .¡\unt:. Fie-l en



llurni SaÌ-}y said, "LeL's br¿ucl a rug."
She goi soÌne pieces of clot;h for Poiiy
antì Hia:y.
Fiach girl had th:cee pieces.

Auni; Sally showed them how io trvist
the pieces into a braid-
l{e-<t, ihe5r t'¡rnecl Lhe braid into a
circle thai got bigger and bigger'.

lVhen bhe circle of braid \Mas sewed

in piace, iL rirade a little ru.g.

1,. liho lcnel,r hoi^J

O r"iottrer
q) aun[: Sa1tlr

Q tane

2 " ?he'lr t-r,vi sl-ecl

B9

ll

l-i

to inal.:e a rug?

braid
c'i rc l-e
bag

a The be st .t i-t le f or th i s s Lor:./ _ì_ s__
O Àunt Sa11.,¡ i.Iakes a i.ittle Rr:q-
O 'f'hree p-ieces orc Cloth Ì{ô.},-e a B,r:.rjcl.
{_,,- How to l,îai:e a Br.r-j-deC Rr-:q.

the Þieces to mal<e a--



'ÈJ *

Jill ancl .Judy v.¡ent 'nvith Susan ancl

t\{ary to pick ì:lueberries.
They gave them to Susan's mobher.

She rnade blueberry wa'.ffi.es fcr the
chilciren.
'Ihe next day the girls pickecl berries
again.
This ti¡ne tirey gave the berries to
Jili and Judy's nother.
-9he rnade bluebeny pie for them.

L" idho hel-ped Jill and Judlz pick berries?

Q s',, u.,-t

Q .rirI s n.other

O t"sansl s rnoLher

2 " I'Iho i-nade the bfueberry pie?

O s"sants mother

Q cr-anctmoLher

90

Q ;irIr s notÌ.ier

I

I

L The r¡.ain i.Cea of th-is sto¡:r¡ is--
l--, -; r r\,_/ -r-.rr Jur-1.,,, Su-san? and i'iar:v
.-\ "^-.¡J You cen nalie v¡a'ff -l-es ancì pie
f) irf te:: ,-'he --berr:j-es: are pickecì\./

Ji11, Jur-1,,r, Su.san? and i,iar:v picked Jrecr::les on i_r.;o cl:avs"

You cen nal..:e v¡af f -l-es anc] p'i es '"¡ith bluei;er:r:ì-es j-n ihcn.
Àf'F.-er' ,-'he --berr:j-es: are picl:ecì i-he mothe¡:s maice gooci

bh ino s t-o ea'[- -



I
I

I t'l\i:r ¡

tsah'icia's clog, Cgg-ie, Left the house
ci-.l-e rnor:ning encl ran for the open
pLac:s neai. ilfudcly -Tì,i.¡er.

He r¡,'as pla;yhg near soûle bushes -rvhen

a rrlsty trap snapped on one of his pa-ws.

Some people who lvere going by heard
Ogg.e crying.
They opened the trap and set Oggre
free.
Now Paf,ricia is caring for ûggie's sore
palv. i/

4 Pai-rici-a liwes near a--

O i.rood s

() pl-aygrouncl

Q ri.rer

91.

) How dj-d Oggie get hu::L--?

Q a trap snaÞPecJ on his PaT,v"

Q r-ris 'bai-l got caucihì--.

Q rle cut hi.s perr,

3. The
/ r\\'/

. ¡-\
\_-/
/-\t/

ina_in _i_clea cf th i s sto.¡.y _i s__
Fat-r'icia has a dog car 1ed Oggie"
Oggt-i-e is saved f::om a .t¡,¿ro.

Oqqie cjoe s l-_o l-'jucich¡ R j_r¡e::.



/I
tç

'iloin ni:rcie a rta.p'er -hoat. FIis bcotÌler
S¿ir: nade cne ico. 'fom cclor-ed his
boai -re.l. Sa-m's boal was .;yhile. The
bo;'s fillecì l-;he Jr¿tLhtub lialî^ full lr'iih
.,r¿iie-c. li¡hab fun fhey irad saiÌing
ï;ireir boai,s! Sonrelimes they slirzed
tlie v¡ater io ma-}ie the boais go faster.
Cnce -Sam stirred the r,vaier veîy

1t. Th

-,
()

e boats wel:e inade of--
ti-n
Ðaper
\.,'ood

r:^uiclily. Eoth boais tipped over,

The bo:¡s st:'rreC the r.¡ai:er'

Q rnaire noi se

O aip oller
i ) sar-1 J.asi,er

J. The best titl.e
L)P.ed, iJÌii-te

'..__) 
Sailing Ín

92

Qn Bath for- Torn and Sue"

i:o malce

f or bh i s stor"'r¡ i s--
, and Blue Boats"
the Ba Lhtu]¡ "

Lhe boa t s--



.!
lrL/' ô Company is expectecL. The lioy Sali

Ílu-qt prepeîe to .'.velcome them- Sali
lives in 'r,he tveïrl-i South Sea Isla:rds.

FIis moth.er llelps him to get ready-

She paints his face and arms all over

r'¡iih bright red paint. Then she

hangs pretLy si,rings of beads arouncl

J:is arms and anl<Les. Next comes the
rirost importanb thing- Sali's rnother

f'asÌ;ens stlings of dogs' teeih around

iris neclc and waist. The dogs' teebh

s?rovv Lhat Saii beiongs to a rve alLhy

f a:nrly,

a. Saj i-t s face i-s painied v¡itl-l--
(],brue paint
f) rec i:aint
Ç nrack r¡aint

2" Tf Sali- betongecl to a poo-r- family,
.-\, ' reC paìn{:

r,J l-'eacìs aroi-r.ncl his arms

íl ooq' s tceth

93

1 ñr'^n

f\!,r

()
',\t--

ìì',âìri i-dea of 'Ll-ris sÌ-o'r'¡ is--

Sal i cl.res'ses uo

Putt-jng on sl-r'ings of bearls"

Sa] j's fanil-" i-s r'"ea'1'th'"'"

he pro.babh¡ r"¡ou.l c1 no-i- wear--



Taili, troliY'
You can ialk, Pt'eli'¡i bird'
'lalk for tire cookY-

1. Po

o
tt

11'r,' is a--
bird
^ -i *-ìUrIl

"*t
2- Po11y can--

l) sr.vim

Q.iu.rt."
Q t.rt

l^

\N
\

\

A¡\4[

.i¿irie irei.ps l'¡IoLher -iviih tlie farm

I''iOr:'k,

'lÌ1,.r¡¡ ta.iie caïe r:f the chiukens'

J¿uie gers the chicken feed'

i'dotirer iroLiïs -'ií'àrrn rni-lk ovèr ii'
1'he-v talie hhis tc ihe chickens in the

-4onn -

94

Reprooucecì. fron the
Ì'ie tropo 1 -i-t-an Achieve-
me¡rt Tests, copyright
C) L95E, ly Harcou.ri
Brace Jovanovich, fnc"
Reproduced by speciaì_
permission froil Lhe
publisher -

b¿rrrr.

'l'lrelr ihe."- pick up 'r,he eggs'

Faih':r' sel1s these eggs in ihe

¡4

1. Jane and iiother care for the--

o
o
a)

ch icken s
cor".,'s

farm

2. l^Jhat Coes t'lothei:

o
¡l

(,

r.Jaí'rïl r¡ i 1],

warm v¡aLer
colcl ril-i1ic

J" The rnai.r-r i.dea of

Q.rane helps her
l-) ie-ne .l--ikcs L.o

/-\ ^.(-_) cnl-cKeIìs na-"rc

city

pour oÌ'¡er the feed?

this story is--
pa::ent s look a-,-'l-er 'c.Ìre

feed chicÌ:e,':s i',¡iLh her
rvô.1îrÌr n'i lil rvi. th ch icken

I

chickens
rno t-hei'

feed



I
()t*

I,et,'s p¿iint olLr f¿ces,
rrYer 

',viJi \l'câr Í:'unny ciolhes-

'.ìÌonighï \\,'e rvíÌl go orriicors'
'We .,vill hnccil i,-n Lhe Cocrs ;rncl l.-'-ng

tÌ:e belLs.

Yt/ìren people cotfle, -,vs rvill sâY, "T'rick

oL- tLeiit."

1 Lî t-ire citilcl.ren do noîget e
1.-_,r gam.e

\-'sonq

2"

Q t.:.r.

llhe niai¡r idea of this storir ì 5--
,.\( lon llallor+een vou do a l-ot of funnr/ t--hings"\-/
Ot" get a t¡:ea-' .¡ott knock on Coors-

l.ve paint our faces and ltear funily clothes.

3,

i:reat 'l-he.y' i.¡i1.1 piay a--

l\ot many child-ìren live near Keith.
So in suiììmel he goes to day camp.
There are many boys a.L camp,
They ;olay, learn io swim, and do
rvocdcrafb.

oq

Iieith is a \,'êrj gocd swirrr.mer, buL
he doe-sn't iike wccdcrafL.

L" Keith goes to ca.nþ rviì:h-..
(-' other bo.¡ s
21.

çj his ilal:her'
r-\ .( l'rj. s b::othe::

2 AI
J1. L

t)
ll
o

canp l(eith l-earns to--
si¿i m

reacl
j r-tr,p

J" The i'¡ho.ì- c si-o;:y, _i s ¿ri;out__

Qi<e-ii-:t-r ljjres s.,v:r_mliirq ai- ceno-
Çll"iti-, cloes ;ìan-,., thlncr,s .rL <ìaz

'QXei ttr does,r't 1-i lle rrooCcr:af l--.

c õ.r:ìo "



+

Troi rvas a bror,vn PonY-

I{e had just come to the farm'
Ken's f¡rther bar,ight hirn-

Ken ¡,vaniecl to ride Trot-

I{e çv anied to caïe for him
Ponies like boYs to cale for Lhem'

Sornetimes 'Irot witl give Ken a ride'

1' Fe.t-.her bor'r'Elet Trot for--

o
o

t-he farn
him self

Q r<"'t't

Z. Sometimes Trot r'vill give l(en

Q some focd
/-\ -sro\_., - *-
(l " ride

96

3" Tire best biLle fo:: thi s storv is--

o
ll

o

Ken Rides TroL.
Kenls PeL, Trob.
I'(en Cares for Trot.



J

ira'cher and lVlobher Seal lived in the

colcl Þio.lth,
The-v had a "p..ppy," as a baby seaL

is called
Tne seaL fanily lived cn a big iceberg

rvr-th colcl water all around thern'

Ir,{ot}rer SeaL went dov¡n into the water

to catch fish"

Father Seal did not fish.

T{e li-zed on the fat under his shin'

l'¡Iother Seal taught her pupPy to swirn

so he couLd caltc]n his o-,ln foocl'

¿l-, The seal s ro'ade their }:one-'-

Q uncier the ice

O ot-t an iceberg

Ö t" 'bhe cold t'"'ater

c)?

Lo l{h¡¡ ilicl I'{other Sea1- go into

/l'i--o f incl Fathe::

O *." ge'b food
fi to have ftin siçiniliing

JO

lt
i

Th eb
rl
J!

e st titl-e ..'oL chi s srlci:Y i s--

Hoi'¡ a Seal- FamilY l'ivcs'

Seal- PuPi:ies Like to Srvirn'

Seal-s Caì-ch tri sh anrJ Eaì: 'lhern"

{-he i,va{:er?



ü,

George liveci on a fa:rm,

Fiis faiher clrove a tractor on the fa:'rn.

Soinetir¡res Father lerl Gecrge sLeer i,he

fracior.
C;ie day Cecrge got on the i;ractor alL

ir3r hinself.
,-tTe pushed some buttons.
Tl.re tracbor startecl. to go forw¿ircl.

George pusireC hard wibh. his feet.

The tractor sioppecl. George was afraicl"

'Ltre 
could steer ¡he iractor, but he clicl

nor, q¡ani to d-rive it u.nLìl he was

older"

1 Ge

(,

o
o.rgers fa1-her trr.?ô.s a--
f armer:

t-.ruck drir.er
c,rocell

1_a

Õ

t

r]c)>t,

olrgeT s father Iet hi-;-,r--

clr:i.rte the trac r:o.r

st--ee:: the tract-or
nu.1-1. the'i:ract--or

J. The v.¡ho--l-e stoL:ir i-s abor:1----

Q C.otq. li''.¡ecl oì'ì the far';'n vrj-ih hi s fai-her"
'Q So*"i-i-rnes Fatìre:: IeL GeorEe stc':e:: the t::.actor:"

O Once George Crorre the LracLor a.Il- j¡Y ìri*self "
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I

J.as¡ spling Faul ancÌ iris sister Sue
planleci a g¿rrcien. The gar-den r./as

in two boxes on the roof. Daddy
ì;ongÌri soûre special clii:t for ihe gar-
den- ß'Iobher showeci them horv to
pub the seeds just u¡rle¡: the bop djr-t.
PauL and Sue w-aLerecL their garden
every day. They made newspaper
tents tc sharle the young pian'rs from.
the hot sunlight,

1" I,Ihen Paul a.nd Sue nacie

í) tt.t. surp.r-isecl

O were unhapp.¡

Q nerpec

2" ?he net'J spaper s keÞ l- the o1 an L s r.Ì-on

o
o

ho't
r.¡et

col d

99

a garden, l"íother

) he
lì
al
o

mai n i-dea of
Pau-r- arlc'. Sue

Iraul ancl Sue

Paul anrl Sue

I

ancl Dadcìr¡-- i

thi. s
çel
rnalle

.f Y-.II¿T

cei-ti-ng 1-oo--

s'i- o.rv i s--
soïìe :;pecial seecì.s"

a rooil oa::'clc:l "

sorìe irre'tt.¡ f l-o..';ers"



C¡
ô As i;hey fly Lh,rough the nigÌrt, ;iats

aJ ' o ost never bu-u'ip into anyt.a, ng-
l{aLu¡e takes care of rhese cre¿iiu-res
ryho üve i.n da-rk places. When a bat
fiies, it makes a high-pitcired sound
l,hai people can not hear'" The sound
makes an echc ivhich coirìes liack to
-ihe bat. The bat can teii hovr close
ii is to any objecb by the echo. In
th-is v,¡ay a bar can gui.cìe its flight
in iotai clarkness-

1. People can not hea¡'the noises bats nrake because the sounds

are too--
! tveak

\.--lr n agn
/-\ ^^=.r.-LI J\JT L

1.C 0

2. lJhen a- loud echo cone s ba.clc , l:he bai-

¡. change direciion
i^ì cuit nia]-.i-no soul-lcls\-)
{ ì s'r-ol) 1- lY l-llg\/

The be

t
(ì
()

st t-i ì,1e fo-r:

Li srening to
Bats LÍve in
IIov¡ Bats 9-'l-y

th -i s stor'¿ i s--
i:he Echo "

Ða::k Places"
in the Dark"

ivil l pr:oì:ablv--
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Story:

Tt r,^¡as tittte for Mr" Ðay to go to the

office" His wife gave him a letter" She

often gave him letters to mail-

"Please mail this on the lùav to the

busr tr she saici"

LESSON Ï

"T \,gonrt forgeLr'r

do forget sometimes"

my pocket for daYs"

mail this one. rr

ï

in

to

Mrs. DaY smiled"

she said "

Mrn Day put the letter in his pocl<et"

rrGood-b-y'r he saicl' ?tItm glad itf s such a

v/arm spring morning" I have lots of time so

ï dorr I t have to hurrY "

Good-by , " said l¡lr s " Day " She lva s

stil-1 smiling as she closed the Coor"

Mr " Da-'1 r.¡a]l<ed slol^r1y down the

street tov¡arcls the bus stop" Soon a man

came up behind him and as he lualì<ed by, the

man 'looked back and smiled"

1L0

he ansrvered. ftÏ knotv

I har¡e kept letter s

But I lvill be sure

Itf knou¡ you rvil1, tt



I'Dontt forget to mail that letter!rf. he said.

Flr " Da ivondered horv the man knew that

he had a le-'ter to mail"

Then a girl walked b'y and passed him"

She turned and smi-l-ed, too" I'Notv be sure to

mail that letterlrr she saicl"

rrl^Ihat is the matter rvith these people?"

l4r. Day thought to himself " I'IaIhy are they

smil5-ng at me? ¿\nd how do they lcnor'¡ I have a

letter to mail?rr

Àt 1ast. he came to a mailbox and he put

the letter in it andu¡alked on" But once more

a man spoke to him"

"Did you mail your letter?'r he asked.

rrYes, f did, " said t4r" Day. But by

this time, he fel-t very cross"
I'Then T can take this off ," saíd the man"

He took a large piece of paper from the back

of FÍr- Dayt s coat" It was a note in big rvriting!

He showed P1r. Day the note. It said, "Ask him

to nai 1 a Ietter" "

1,11



Story:

t^/hen you tvave at a train, the engineer

alvlays vJaves bacl<" The men r,rrho work with him

al-so \^rave bacl<" Railroad men li-ke to ¡,'¡ave at

peopte" Sometirnes railroad men and people

along the vray become good friends"

The job of a railroad man is not all

fun. The engineer and his men must think

fast" And often they must be very brar¡e"

One day 'there v¡ere three men in the

cab of a train. The cab is the part of the

train r¿here the engi¡ss. and ¡'-is helpers sit"

The cab on the t-rain lvas in front of the

engi-ne" This r¡Jay the men could see ahead

rr¡hen the train r,vent around curves"

LESSOXI TT

The train rolted down a hil1. Then

it i,vent arouncl a curve " À11 at once r Lhe

men in the cab sat/ something"

There Ín the path of the train sat

a little boy" He vras playing vrith a sand

pail" He didntt e\ren look ùP"

Vtrhen the men savJ Lhe little bo1r,

they knerv r.¡hat they had to do" The engineer

pu't- on the bral<es"

112



The fireman .and the bralceman got ready

to jump from the cab. Their feet hit the

ground, and they began to run" They raced

along right in front of the train"

The bral<eman ran faster and faster.

He put out his hands and pulled the boy off

the tracl<. The big wheels of the engine

roared by. But the boy and the men l^¡ere all

right" Up ahead the train finally came to

a stop"

The boy began to cry" JusL then his

mothe-r carte running up" She had been looking

for her little boy when she heard tire train-

She took his hand, and the men climbed back

on board" They \¡lere reaciy Lo move on"

Beside the tracl<, the little boy watched-

Slorvly the engine started, and the boy

waved, ttBye-bye, choo-choo, tt he called "

The i'ailroaC men htar"ed back "

1,L3



Story:
One day r a frog jumi:ed out of the

',*ater and sat L1p on a rock" Jttst then, a

little ant came along" Right away, the frog

began to tell the ant ¡,vhat a great jumper he

was" He said -bhat no one could jump as fasL

o-r as far as he"

LESSON TTf

ìtlorv ants can move qrtickly' Have you

ever seen an ant-hill that has been pushed

ove.r'? The ants fal1 over one another trying

to get their eggs aüIay" But ants cannot jumpt

and the frog knew this.

Soon the ant rvas so t.ired of hearinçt

the frog talk that he started for hon^te. This

made the frog very angry. He criecl out-, "Ànts

are very slow" They canrt jump, f am glacl

that I am not an ant"l'

Th-is kind of talk made the an'L angry, too"

He crieC, "ÀÍr ant is jus'L as good as a froE.'?

That v¡as vrhat the frog wanted him Lo say"

114



ftThen let us have a racerrr he criecl .

t"l'he one ¡,vho gets to the lake firs-L tr,.insort

I'Ji-th that, tire f rog set of f dov¡n the

hill Lorçard the 1ake" He made such big jumps

that he hardly touched the ground.

'1!,tre11rrr said the ant" Î'f might as v¡e1l

go horne" That frog is too fast for me.tf

FIe started to leave but stopped i¡¡hen he

sarv a big green leaf go sailing dor'vn the river.

'tf lcnor,,/ rvhat I can dort' cried Little Anb"

There vras a flor.ver grorving out over +¿he

river, Little Ànt ran out on the florve:: and

v,¡aited. Soon another big green leaf came along.

Dov¡n dropped the ant. Away went the ant on the

leaf " Faster and faste:: i-t wen'L" In no time

it v¡as at the lalce"

The leaf went in to shore" Off stepped

Little Ant" r¡Jhen the frog came jumping ciotvn,

Little ¡\nt was r^raiting for hirn"

11.5



Story:

It was lterm and dark inside the nest under

the old barn' But trlother Pack Rat was afraicl"

Her ears told her that an anirnal was neai'" Fro¡n

the scent, Mother Pacl< Rat knerv that the animal

r.Jas a bobcat"

She put her soft gray tail around her babies

to hold them close to her" A few days agor a

v¡easel had Laken one of her littIe ones" She

didnrt rvant anything to happen to the rest of

her babies.

LESSOT] TV

l4other Pack Rat had made a nest-pile from

sticl<s, stones, and other odds and end-s- It

protected her inne¡: nest" She heard the bobcat

digging at the sticlcs of her nes'"-pile" The

sound cane closer and closer" t¡Iother Pack Rat

got ready to t-ake her babies and run out of the

nest"

1,16

À11 at once the digging sLopped" l{other

Pacl< Rat heard the bobcat leave her nest-pile" She

v,¡aited and listened

Then the diEging sound began again- This

time it came from the corner of the barn r,vhere

the deer mice lived" Soon I'iother Pack Rat heard

the thin cries of babv mice. The bobcat had found

her nei-Ehborrs nest!



At last everything grew quiet again' Iviother

pacl< Rat made sure that the bobcat had gone. Then

she crept outsicle to look at her nest-pi1e"

À11 of her beautifr-rl things had been cla¡"¡ed

apart" Ih- v¡ou'ìd take a long tine to pile them to-

gether again. She picked up a stick and r'¡ent to lvorl<.

Àfter a rvhì1e she sal'Í a bright piece of glass"

She picÌ<ed it up ancl started off rvith it" Then

she stopped.

Her ears had caught a litLle crying sound"

she rushed to the nest l.¡here the dee:: mice li.vec1"

Their nest had been clawed apart, too" Under a

piece of the nest rvas a baby rnouse that the

bobcat had missed"

I'lother Pack Rat dropped the glass. She

pickec up the little mouse and carried it ín'Lo

her nest" She puì: it down r,vi'Lh her babies" Then

Ì,îother Pack Rat curlecl her tail around her family

and v¡ent Lo sleeP.

1_L7



Story:

Once upon a time there was a Poor man

r.rho liveC near the seao In sumner, he f ished

for a living" In winter, he cut rvood. to selI"

One day, as he \^¡as v¡orking, his ax fell

into the v¡ater"

"Help!" criecl the man" I have lost nqr ax!l'

To his surprise, an octopus came uP" He

was r,vaving a gold ax in one of his long, black

arm s.

LESSO\I V

Is this the ax you lost?r' asked Lhe octopus"

t'Nor" said the man" trliy ax is made of r,r'ood"tt

The octopus went down again" This time,

he brought up a silver ax"

lrÏs this the ax \¡ou lost?t? asked the octopust
r'¡To, " said the man again" trl'i1z ax is only v¡ood"t

Àgaiii the oc'Lopus rvent clor'¡n. This time,

he came up hclding an ax of rvood.

t'Is this the ax you lost?r' aslied the octopus"

t'Yesl That is it!'t cried the nan. rrHolv can

T etr¡er thank you?rt

The octopus just loolced ver)¡ pleased. Then

he ga\¡e the losL at{ to the manr and the gold and

silver ones, too,

Then v¡ith a l^/ave of his long, black armst

he lvent bacl< to the bottom of the sea'

LLB



Story:

l4ary wantecl a

she took her pennies

Mary got some flower

seeô s "

That night, IuIary ? s little sj- sier, Jane,

found .Lhe seeds" She opened the boxes and put

al-I the seeds on the table" Then she put them

all togethe.r. Jane 'bhought she was rnaking a

cake "

LESSOI\i VI

garden for herself" So

and rvent to the store"

seeds and some vegetable

Just then ì4ary and her mother came into

the roomo Às soon Às Mary sarv the seecls, she

cried "

ttOh, Mother!t' she said, I'Nol',t hor.¡ can Ï

have a Earden? How can I t.el-l- which seeds are

floç¡e-rs and v¡hich seeds are vegetables?"
ltfou v¡i1l just ha've to plant them all

and see what cones uP, " saÍd her mother"

So t{ary planted her seeds"

There rvas corn growing with the red

f lov¡ers" The¡'e t^Jere carrots with 'the blue

f ]owers" There were cabbages r,vith the yellov'i

ffowers" ¡\nd there were pumplcins all- over the

garden "

1L9



Sto.ry:

À mo'eher jay and her baby vlel'e sitting

in a tree. Along came a peacock v¡ith his tail

feathers high"
t'i.Jhat a fine bird he is!'f said the

baby" 'rI ivish T had feathers like ihat"rt

Just then, hê saw some feathers fa1l from

the peacockr s tail" He watched as the peacock

v¡alked away" Then the baby jay fle¡,v down' He

tied the peacock feathers to his tail'

Then he began to lvall< around " UP ancl

dor,vn he i,vent, shorving off to his mother. rtlook

at me!" he cried. Iti¡Ihat a fine birci I am nowlr'

The peacock heard the little jay and came

flying back. rtThose are my feathers!11 saicl the

peacock. And he started to puI1 them out"

. rrstop! You are hurting melrt cried the

little jay" But- the peacock pÍcked and pulled

until all his feathers r^¡ere out" Then he rnarched

anay ¡,vi-'h his beautiful tail held high^

rr!'ihat a cross o1d thing that peacoclc isln

saÍd the little jaY"

r"ri'nat about you?" said his mother" Do

you thj-nl< that v;earing peacock feaihers malces

a fine bird out of You?"

LESSON VfI L20



Sto.r1' 3

Redj:ird l.¡as an Indian boy rvho likecl the

v¡oods" One spring dayr he went hunting by himself .

The snoi..r r{as still on the ground" The air v¡as cold.

ft rvas such a good day for walki-ng that he went far

into the rvoods,

LESSON VTTI

l¡lhen night came, it was too late to try to

go home, Redbird ]-ooked for some place to stay :r-'or

the night" He savr a hole in the rocks that looked

deep" Reclbircl crawled inside and found himself in

a place that bras asbig as a roorn"

iJith his fire-sticÌ:, hê rnade a good fire" He

was hungry but there Vras no food to eat" All he

coulcì. do v¡as -ro1l up like a ball and go to sleep"

He did not- even look all arottnd him-

lrJext morning, Redbird got up and put more

rvood on the fíre" This time he took a g,ood look

around" There lvas something big and round and

black at the i¡aclc of the rooñt. l,/hat could it be?

Redbird v;ent to take a better loolc. Then he

L2L

stopped" The thing moved!

Redbird l<nev¡ r,vhat it v¡as then" He di.d noi:

stay to see any nore. In a second, he r,^¡as ouL of

'hhat place, and on his tday back home"



Story:

Long ago a ì<ing j-n Tndia had a beautiful
r,¡hite el-ephant" He made sure that it had the

best of care.

E\rery day a keeper 'Look the elephant io
a green field. There it could eat all- the grass

j-t rvanted" He let it splash and pla in the pond"

And each day the i<eeper brought big dishes of rice

to the elephant house"

One day the elephant rvas eating rice,

LESSOÌ'I TX

Àlong came a little dog" He rvas hungry and began

to eat the rice that fell from the clisÌr" The dog

lilted to eat r.vith the elephan-'. So he came bacl<

every da..¡ "

Àft-er they ate their: .rice, thel' played

toget-her" The doc, r,.¡sul¿ jump up anC sit on

the elephantr s trunk" The elephan't r,vould swing

him back and forth" Thelr had flrn plal/ing this
game "

122

One day a farrner saw the animals playi-ng".

iie rvanted the dog " He gave the ì<eeper sone money

and took the dog hoine ¡¡ith hìin"



Soon the elephant wouldntt eat its rice or sv¡im

in the poncl" Day after day wenL by" The elephant

seemed to care for nothinE at all" The elephantr s

keeper dic'tnf t knov.r r^¡hat to do" At 1as1- he told

the l'.ing that the elephant was sick"

The lling called in a r¡erY v¡ise man- t'Go,

sirrÌr said the l<ing, tiand find out r',rhat is vrong

v¡ith mlf elephant""

The wise man looked the elephant over from

head bo foob"
trThere is nothi-ng wrong with the elephant? s

bodyrrr the r¡¡ise man saj-d. "The elephant is sad

about something " 
I'

The keeper told the king about the dcg.

The king ma<1e the farrner bring the dog bacl< to

the elephan't house"

As socn as the elephant sald t]:e dog it

put dor+n its t::'unic and the dog jumped up"

Then the elephanL r,vatched the dog ea't ri-ce,

and it began eating aqainrtoo"

The rvise rnan had found a l'Jav to help the

sad elephant"

I¿.7



Storir:

There tJas once a man ¡¡ho had a calnel.

One cold night, the man heard a noise inside

his tent. There r^¡as the camel, looking cìor'vn

at him!

rr¡4¿sterert said the came1, ttit is very

cold oui here" Ì'Iay f jusi- hold my head inside

your tent? You have a fj-re to keep you r'/arm"

T have not.

LESSON X

"You have a coat of hai-r to l<eep you

warmr rt said the man" Itf have not" But lrsg

may hold )rour head inside"'l

Soon the camel said, ttMâster, the ¡:est

of n¡e is coLd" I'iay I bring my front legs inside?

The man moved over" to make room for the

carael? s froni J-egs.

For a minute, all was quiet" Then, tti'{asLer,

saicl the carnel, ttmy back legs are cold" If \¡ou

moved into the corner, T could get them inside.rr

So the man moved, anct the camel came in"

ldor^¡ ihere r¡.¡as llo room 'bo turn" Itl'Iaster"rr

sa, the came1, "-bhere j-s not rooÍl for us both.

f arn bigger .'chan )¡ou. You should go o¡-rtsid-e"

ItI should have ç¡uessed thi-s r,'¡ould ha-ppenr?r

said the man: ãs the camel pushed hin out i-nLo

the cold"

1_24
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An icìeni-ical

throughout the teaching of
1" The children were told
be read to thern" They were

carefully because after the

must. be reacllr to talk about.

LESSOI,I PLÀ\I
LTSTE},II¡JG LESSO¡JS

t The teacher then reacr the story to the class"

forrnat v¡as :Fo1lor.¡ed

the ten listening lessons:

that a short siory ¡¡ould

instructed to listen
story rvas read they

i'¡ha'L they had heard.

3" The teacher askecr t-he children for importa.t
ideas they had remembered from the story. Each

statenent elici-ted lvas then wri-tten b¡¿ the teacher
on a clipsheei-_. The teacher would re_reacl the

st.atenents frequently in order to help ihe
children remember the ideas that had been elicited"
Àfter six or eight statements had been elicited the
teacher once again reread each sta-tement to the c1as5"

1?-5

4. The teache¡: rvould then ask the children to
r..ote on the tivo or three statements that Lhey fel-t
rver"e the most impor-iant" Thi s r,vas done by having
t-he chi-l-dren r:aise their hancls af.,-er each statement
v¡as l'eaci bV the teacher:"



5. !'Ihen the r,'ot-Í-ng was completed the three

sentences voted the most- inrportant h¡er"e rer:eacl

to :Ìre cl-ass. The class \,\ras tìren aslced one ol:

fiìore of the follolvj-ng questions: These sent.ences

can Eir.'e us a clue as to i.¡hat the ¡,vhole story is

aboutr o.c lyhat the main idea of the story is" Can

you.tell- rne whaL it is? "It does not say in the

stor-¡', but after thinì<ing about these sentences,

these ideas, from the story, can you tell- me what

the whole s'tory is about? c e " Thin]< about these

sentences and te11 ne r.¡h.tt the story is all a.bout,

i-n your own rvo-rds"

6. ¡\fier ser¡e:ral chi-ldren replied the teacher v¡onld

aqain exo-l-aj-n that thel' had discovered l'¡hat the whole

sto¡-v was abou'b or i,vha-' the main idea rvas, even thouglr

it v¡as not really told -uo them in a sentence r,vritten

in the slo-r1r. The chilclren were praised for finding

the rnain idea themselves"

127



throughou'L. r,he teachj-ng of the ten readi-ng lessons:

1" Each child lvas given a printed copy of a short

story to read" They welîe instructed t-o reacl the

story carefully because after L.he story rvas read

they must be ready to talk about v¡hat they had read'

LESSON PLÀN

REAÐTNG LESSOJ'IS

Àn identical format r¡as followed

¿. Each child read the stor-v si len-'ly "

3" The teacher asked the children fo;:' i-mportan't

ideas they had remernbered from the story " Each

statemen't elicited r,.¡as then printed on the chalk-

boarcl by the teacher. Àfter six or eighi. staternents

had been eliciteci bhe teacher called upon sevei'al

chilCren to reread t-he sentences. r,¡hich hacl been

pr:in1-ed orl the chal]:board"

1,28

4. The 'Leacher v¡oul-cl l-han ask the children to

vote on the tro oi' three statemenis that they

fel.t krere the mos't important" This was done by

havinE 'Lhe child.ren raise their hands after

each sta.tement rvas read by the teacher"



5" i'trhen the r¡oting btas completecl the 'Lhree

sentences votecl the most important were reread

to the class. The class was then asked one or

nì.ore of the following questions: These sen'Lences

can give us a clue as to r,vhat the rvhole sL.ory is

aboutr or r,vhat the main idea of the stor¡¿ is" Can

you teIl me rvhaL it is?. It does not say in the

story, br-ri.. after Lhinking about these Sen,cenceSr

these ideas from ihe storyr can vou tell me r^¡hat'

the v¡ho1e story i-s about?. . . Thinl< about these

sentences and tell rfle inrhat the story is all about,

i-r-r your ovln ltords"

6. Àfter several chi-ldren replied the teacher r^¡ould

again explain that they had discoverecl rvhat the r,'¡hole

story was about or whaL the main idea was, even ihough

it was no'L really told tO thenr ilr a sentence rvritten

in .the story. The children were praised for f indi-ng

ihe inain íc1ea thernselves"

L29



T. Do you have some ímportant ideas toc1a1r, after
hearing 'Lhat sLory" One impor:tant thing yotl rernernber
frol¡. the stori'? --Sherri?
P. (Unintelligi.b1e- )

T" Say j-t again, Sher:ri , a little louder, Þ1ea se "

P" (unj-ntelligib1e" )

T" the ant andl-he fr:og both rr¡êrê <.7oing to try to r.¡in
the race" (tl¡'ites on ci.ipsheet" )

Àlrighi:, thatf s one" --Pam?
Po (Unintel-ligible" )

T" The ant saidt'I might as rvell go home.lr OK -*l.iea1.
Po The anl- r¡/cn the race because (Unintelligib1e" )

T" Say it again please, lJeal-r so I can get it do!.rn.

Po The frog can go faster than tire ant but¡ soo ".

LESSOiV rTI: LISTENI¡IG

T" You said it better the first time" I just diclnrt hear
all Lhe'"-¡orcls tire firs'L. Lime- Say Ít the rr'ay you said it
the f ii:st tirne" Yourve forc¡oi-ten it, I bet! Think about
it and ïtll come l:ack to you. That was good the first
tíme" T just didn¡t get the end of it.
--Kenneth?
P " (r.lni ntel.ligible " )

T" The frog said the ant l^Jas slol"
v¡asnrt he? IJor,v"", --Jim?
P" (Unintelligibl-e" )

T" Sor:ry, I didn't hear, Ji-m"

P, (UninLe1liqible" )

130

T. The frog can jump, and the ant canlt, GooC.

OÌi" f lm going to ¡:ead ¡¡hat lverve got so far:
I want only a couple more and f don I t t,;ant to get Loo many

so Itll tell you r,,rhat r./ê have sc:Fa:: so vou rvi1l r'emember:

lfumber one: The ant and the f.rog bo'th rder:e goinE io try
to '"vin the race. Thatt s an irnpo::tant idea"
The ant seid, "f m,ight as rvel.l go horne.r' ThaLr s another:
irnpoi'tant idea" Tha.tl S r¡¡here he just about gaïe Llp, v¡aSnlt
it? And the thj.rC one: The frog said lhe ant \../as s.Lor.,¡"

That's ô-n ir'rportan'{:. iclea, liecatrse Lhat teasj-ng rnade the
ant Cecide l:o race, cìidn't il,? Ancl the fcu-rth one; i-tre

fr:og can jr.tmp and the ant canet" Thatt s irni¡crt-ant because

He rvas teasing hinr



that's, why the froq thoughl: he coulcl r,vj.n the lrô.ce.

A1r'i.ght, another i-mportant idea fron the sl-o::¡? --Lisa"
P" The ant l¡eat the frog
T. Tl-re ant i:eat the froE. FIe sl-rre did, (t"lrites on cllpsheet.
O¡re nore?
P" T Eot j.t.
T " "Jard?P- (Unintel-1igib1e" )

T" t'Je had that. ihatt s a good one, but v¡etve got it-
--Leair?
P. The ant said ìre could race as wef 1 as tite frog'
T" 'Ihe ant sa.ici he coul-cl race as v¡ell as the frog. (v¡rites
on clipsheet.) Thatis r+hen he got cross I'Jasnf t i{:?.."r^¡hen he
got angr)¡ " AJ-right, f think t^¡e have enough, Today " " " put
yorir hands dor.",n...frm going to read'L.hem all to you and

then f111 get you io vote on tjre ones you think are
the most-- inrportant" Alright? Ilerers the f irs'b one" Donrt
vote rìor..r, because I t+ant you to hear them all one more t:i-me.
(i'eacher re::eacLs the sentences. ) You got those important
ideas quickly today,

(Teacher ¡'ereads t-he sentences and the children raise their
hancls to vo'be for the rnost- -i.nrportant ones. )

l^Je har.e tv,'o t-hen thaì: you think are the mosL important:
The f::og sai.d the ant was sloTv"

ancl: The frog could jump and the ant couldnrt"
I thi.nl< you need one more in there" I'11 reacl the ones
thaL aiîe left, ancl lett s vote on a third one" I think
you neeci one rnore" Þ7etve got number one and two" Àlrigttt,
T r^.,ant you to vote foq the t:hi-rd one.(teacher reads re-
¡nai.ning sentences and children voi-e" ) AlriEht nor{ vJe have3

rrahe ant beat the frog"r' as the third cne" I'Jor^¡ letr s see

r.¡hat this loolls 1ike" ide have.. "this is just f ine nol't"

ï v¡ill reacl the th.ree t+e have" Ready?

The frog saici the ant !'/as sloi't
'IÌ-¡e fr:og could jump ancl the ant coulcln't.
The anL bea'c tire frog"
iiol',' .l-isi-en, T i¿ant \¡ou- to think aÌ:ou.t i:hose three sente;tces
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ancl this is çvhat T wanL you -vo Co:

There is an idea" ".
P" The main j-clea of the storir is" "

T" Just a minute please, Alright. There i.s an iciea here
that f haven't read in the story that tells a whole lot
about the story, Nor^I Tr11 read you those three sentence
again: ( Rereads the sentences. )

l.Jor+, i'¡hat is real1y there in the story, the u¡irol.e iaaìn
idea aboul- tire story but j-t diCn I t tell you in the story "

It didntt say it in ¡rords in the stor-y. Àlrigl-rt. --Iiaren?
P* The frog bragged abou'L hor.¡ fast he coul.d go"
T" Yes" The frog bragged about hor..¡ fast he coukl go"
Yes, I gilless thatr s not exactly in bhe story" ËIe teased
hiin, dirinf t he? " " "and he braggecl. Bu-' v,¡hat. happened?
The f.rog losì: l-he race to the an.L" l{ov¡ hor'r come he lost
the race to 'bhe ant-? i{or.,¡ tell rne v¡hat happene<l in vonr
or.tn !'tor:d s "
PP" f know" f l:nol'r"

l.Iov¡ 1i sten caref u'l ly "

rl. lÍarri n

P" The ant cheated"
T" The ant cheated didnrt he?

the race, FIe used his" ".
PP, head!
T" heaC.""didntt he? Did it sâv
T)D ì.Tn îl- r o rtv.

1_32

To l.io" IL cìidn't say that he -'¡as a pretby sr¡.art little
an'L, and he used hj-s head {:o r.vi.n that race" Às the nratter
of fa.cì- -you could call Ít cheating cotr.lcjnr¡. r¡ou!

Àl-r:-ght, noi,v thaL j-s lthat tÌre vihol-e sto::'¡ i s ab'ottt. ".
P. The main i dea "

T" the ma.in jdea, and iì- didnft even sall that in the stor"r"
Scr.re sto¡:.jeso. otirey te11 yol.i ai the end" " " 'lBecause the ant
was sna::t and he cheaLeC, he !.,ron the race.rr Thel' clidnt t tell-
You thai, i-n l:he sto::}r. You haC to fiqure that out r¡or-lrseli'es,
d j.dn t 'Í: -yott? You Erot i"c I Tharr' s verlr clooC !

EnC o'f l-esso¡r-

The ant cheatec'l to v¡in

that in r.he story?



To T t-tant yon to tell me soriretÌri-ng impo::tant -¡rou re-
meml--e:: fron t-he storlr" Hancls up. --Tom?
P. T1're-'1' rrere arguing t-hat the fr:og coulcl jrrrnp fai-{:hei:
than i-hc ant "

1. They ere a::guing that the frog coul,d ji-tmp father
than ihe an't" Lett s just leave it lil<e tha'c. Tha'Lr s
a .3ood one" --Rona-l-d?
P, (Lrni-ni:ei.1igib1e" )

T" Tìrey v,/ere go-i-ng to l-:e..'e a. race, to see v¡Ìro gets
{-here f jrs'i" Ts that l+het .¡'oi: sairJ?
P, Yes.
( lieacher r.¡.r:i [:-e s on chalì<boa::d. ) Let t s just v¡r-i1:e:

'ihe1r are .going Lo have a race. That nlalces it shorter.
That I s erl irnpo-r'1-ant i-dea, too " --I)r"Ja)'ne?
P " (tinint.el-1 jr-gib1e" )

T. Say that agaín, Dr'rayne "
P. (Unir':te11Í-gibIe,)
T. The ant won. Letr s jus.l: Iea.-¡e it there, alri-gl-rt?
or I11l- say: The ant rvon the race" Itr s about the samer

size as the other :.eniences. Thatts one iclea. One

in-nortairt j.dea. --OK, I''iark?
P. (U¡-ri.nte11iq-ib1e. )
T" The ant r,ras floa'Ling on a leaf " f l{or¡t say an-)*rnoi-e.

It1l- just 1eave it that r"ra), " OK --Al.-ine?
P" The ant cheated because he floated on a leaf.
T. T,eti s learre that for a mi.nu'l-e" l:f 11. tel-l you r',rhy

LtrSSOìí l-rÏ: REliDIliG
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l at-er "

P- Ànts are just as gooi as fr:ogs.
T. Ànts ai:e jr:st as gocd.. " let-l s say. " "at -r:acing as froqs!
Just cr minut,e, ]:efo-re tve put this doi,,in, v.Ie had better be

c.ireful r'-hat T ð.m not puttj-ng soinething clor^¡n 1---hat we r..'ant

Lo pr-r{: clorvn at the end, you knov.l, that is not i-eaflv sa-id
in t-he story. I(eep that one, 'L.oo" OI<? I(eep ii: in you.r
m j-rid , Jam-i-e "

P. ( Unintel l-ig j-bl-e " )

T" Tlhe frog vras a shor^¡ off" i,las he ever! Ile I'Jas a tease
and a sho'.v of f , v.¡asntt he? (t¡¡r'ites on the chal-lr-boa::d" )

--Jamie?



T. Ã.lr-.Í.ght no!.Jø --Randy?
( Un-intel. ligible r:epty. )

TiraiI s -ìust pa.rt-. of an irnpor:tant j-dea, because he u.secl
the -fl-or,,'er: l-o get: on that l"eaf Jennijler?
P- (LIni.nteì.1-i.gÍb1e. )

T, Tha{: I s,; the Þart. about h j rn shovring of i , and tea si ng? i.le '
]eave Lhat one. someood..¡ else. T hawe rooln for one molîe-
shel-<ion, r have-' already askecl you. Havenrt r asked -rou to-
dair? Ifrn Sorrlr, --Àl¡Í-ght?
Po (Uirjntelligib1e" )

To The frog vJas veÐ¡ r.rean to the ant.
('Ieacher re-reads sentences f::om the boarcl" )
Those are all- irnporl-ant ideas. The top one, tÌre first one
is j-noortant because the a::gurnent rnade them harre the race,
Ci.dn¡t i-t?
P. Yes.
T" And, of couì:se {:he second one, the rîace, i.s an inportant
icea., too" Ànd the thircl one is an ii;lportant idea, too, Ire.-
cause the an'ù- vJorì the race. Thatr s a.ll irnport-.ant one, ani the
anf r+on h'y floatinq on a .l.eaf so thatr s irnportca.nt, and of
coulîse the frog l:eing a shor^.' off is i.rnpo::tan.L because hers
the one tìrat teased -'he ant to rnake hi-m::ace, wasnrt it:?
Ànd the frog was very nean 'co Ll-re ant. l?ell--
Po Tf the froç'hadnrt been a shot¡ off there r.¡curdn?j: have
been a i:ace.
T" ì"Ìo. The ant wou.lcn't have raced at all. ¡rlríoht, no\./.
Po The frog r,¡ould just have eaten the ant!
T- llol'.'r r v.¡ant u.9 to t¿rlqe a look at then::iEht noi.J.
Fìead thern all to 1'ourse'l\res anC ft11 asl:1rou to'¿ote on ihen.
Just read all six fir.st, r^rill you please_
PP - (Va.r:ious conr¡.ents" )

T. Ju st ciorr t I say anir th ing . Re ad t jiern !

P " (unint-et.1-i.gib.l-e " )
T" ìloi yet,Itn r.,raiting r-lnti.!- errei.ybo,lll's finishecl r-eacij."E"
P, r1/te t \/e i^- eacl then a1i:eacly.
T. !,/ai-t t-i11 evei:v}:ody has.
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P " Erte;:yl:od,v ha s "

P. i.Jo !

P" I cantt read a r"¡ord" Thar- one on the bottonr"
T " I'ther:e" ì.fi, wri bing j- sn t i- ve rir Eood "

T. CI(? ,,ìre tr,'ê ready to rrote? You r-na1r r¡ote tryjce, ior ./cur
f irst choice and you;: second choice. ",
P. Pu'L your hand clor+n.

T. I liaven t t sta::ted yet !

(Teacher reacis sent-ences frora challc]:oard and chil-cÌren vo'Le* )
T" Àlright. Jnst a ¡ninute! I cion't l.:nov¡ if 1'6"¡ have voted
for a.l-l the imoortant ones or not" ?{ov,¡ ahoui the'third cne
doi'¡n?

PP" Yes!
T" Lock, thi-s is kj-nd of imporiant you knov¡ and only three
people voted cn it.
Let.t s puí: this one in, alright? Because "The ant l,Jorì the
r-êrc€"rr is qui-te r'-mportant in the stoil'"
P " the ant cheat-ed "

P. He cheateC,
T. l'iot^r, t'Je I re going to rub the other one s off . . ,Ju sì:

be quiet...iilright nor'I tre have these 'bh;ee left" P,ei::ernbei'

yeste.r'day I asked you to read the sentences and decide r¡¿hê.-t

i-mportant idea carne Ínto t*our niind that tells about ihe sto::y
bui j-sntt actua"l fy wrítten in the stor:y. r\fte-r' you read those
three sentences T think 1.ç1¡ might have an idea" (leacher re-
reads sentences aloud, agai-n" ) You can read these f i;:st and
that r.¡ill be 'uhe -l-ast one'" --I(evin?

l2r:

P " The f::og ( unintelliqible )

T. He certaSniy !,rasè That anto o - !'"'ere )/ot1 çioinq to say-

an'ything else? Ðon1{: fo::get Ttn asÌ<ing }¡ou. *. ivhat j-s l:an-
pen-i-ng here tl-lat r-eal-J-y cloesnrt say j-:r the story? T bet
you /rline i.s c;oi nE to tell us nov¿! Àì-riqìr-"? Tha'L t s l+hy

f diril't r,.,'ant ]¡ort i:o sa\/ it Lrefore. Say it- flolf .!

P" The ant che¿rtecl because he 1.,'as floating on a leaf .
1. hlld whai irappened r.¡hen ìre chea-bed?
P " I-le r^¡on the race !

T. He r.¡on the r:ace by using hi s-, "?
PP. Fiead !

the little ant.



T. Ancl actual-ly he cheated, didntt he?
Dt) !'acl
!l t !çJ-

T. Because he l'Jas on that leaf !

PP " Yes"
T- Ðoes; -iL say that in the sLoiîY?

PP" lJo!

1o f snrt that v.'hat the r'.'ho]e stor'./ is aÏ-rout?

PP " Yesl
T" Lool<, soine s+;ories dcn't har¡e a nain icie'a S.lid righi: j-n

{:}reliro Your\.'e got t-o LlSe V.qy: heacls to f igure ilr o''tt!
P o 1'Io, they \^tere cheating !

T. Lj-sten, Son',e storj-es Say at the end: ?he an-L chcated
and thatts hoi.t he won the race. Or sornef-hing l-i-ke that-
JusL 1-i-sten.
P o The chea'ter "

To Just a rninu'ce BraCley. !'uTait tifl I finisir talking- Tlrey

sonretirnes say it righl- j-n the Story' --i(ev:l-n" Sone{-i¡'¡'=s

you have to figu::e it out yoursel\.res" Thatls l..'hat you did
tocay 3

Encl of lesson"

I JO



Stori; ¡:ead to chilciren"
T " iiol..t r reneinJte,r some impor:l,an L icleas f ron tlie s'cor¡r

that ¿ì::c aci:lta1lY Í n ihe stor¡ , f ir st " Ììene nJ:e r? --Jane l:?

P. (Uni.ni-e1 l.i-g:lb1e. )

T, l-ìcdbird r.¡eirt into t-he v.Ioods a.nd tient Ì-runting by

hi¡i sel-i: " ( ttrr-ì-te s oìl c1-i.p sheet " )

t\lriqht. scnebod.f froñì thi-s t:able? -*Ross?
P. r; ,r-. = snov.,i.itg

T" Oh, I.Lhink il, just said thaL snolv r!'as stj-ll on t-he

LESSO\r Vfff : LISTEI'JIì{G

g-round "

P" Tha'¿ts r,'"Ì-ra-t I mean-

T" Yes, T tl-linlc it v¡a'snt t act-ua'l-11r conirrg cj'olvn'

snoued. Cou.l-ci I put it that v.ray?

D -v'¿- c! a luJo

T " OK , so it- woul dn ît be that l'/arnlr Yet- --Jim?
P. (LÌnintellÍEible")
?" YeS, can .fou make t-ha'L shorter and say he looked around

ancl sat/ a black Lhing? OI{" He looi:ecl around and sa\'r a

bl-acl:- 1;jring" TIci ]>etter sây in the rnorning, because he

Cidn ? i ,l-ooi: at night " Ile 1'/a s too tir:ecl r t'ra sn' t he?

(l';::i'Les on c1Í-pshee'b" )

.a.1righi, scnebody fron this 'LaÌ:le" Ani¡:ea?

P, iìe ¡¡.ade a f ire Ín the cave "

T. ije inade a f ire in the ca\re" (l'¡rites on c'l ipsheeb" )

--Ànna.?
Po It l',,as too dark to Eo horne.

T. YeS, at the beg-i.nning of the story ii r¿aS -uoo oark to go

hone" (lirj.'¿es on clipsheel-" ) ft \{as too oark for Redbj-rd to
go Ì-icn:.e. --Si-rertÍ.?
P" (Ur-r-i-nte11igib1.e" )

1. P.ecìÌ>-i-rcl fognd a place to stay for the nighi-." (lJrites on

cl- i oshe et. ) Ä1r j.gh'c, Kent?

'i37

ft had

P " ( t-in i.n te 1- 1i.g ib -1. e

T" ';lhen he set'I the
Oi( , I-,r-:ah , oiìe ñrore "

P - Redl-.-ir:i f o:-:-ncl a

")
b1acl: ì-Ì-ring he lîan out

h,¡-]-e in f-ire rock.

ojl tÌre ce.ve "



'1" Ye s. ì.hai.- o s f ro:n neal: the begÍ.nn-Ì_ng , i sl r t- it?
(i,'¡rj-tes orì c1 ipsireet. ) À1r:iEht we ere l:ea-ci'r, to vo{:e-
have ci-gÌrt-. seilt:ences, so T Ì-hi-nl< wetl1 quiF- not./.
Irl-1 reaci all the sen'i,.enccs to r¡ou beilo::e I asic,!¡ou to
t ote.
P" lior..¡ nan',¡ voLos can e¡c ìrave?
T- l- Trave eight sentences; Tll-1 let yori vote t'..¡ìce- i,¡i-th
ihrec T gct l-oc narry hands. l'ieli"..I Euess vie can have
l--hreei So )¡ou be thinl<.ing whil.e f ::eac.i tlrcn fj-::st i.¡h:.ch
three ys¡r are goiirg 'Lo vote ono Here \..ie -qo" Dontt vote
thi-s ti.ne.
Redbi.rd r¿enL irrto the r+oods and '.'¡ent Trunting by hinself "
Recìbird founcl a hole in the r^¡oocl-s.

f t hacl snoi¿ecl "

Tn the inorning Redbirci looj:erl around anrrl saw a blaclt i:h-i.ng-
lle macle a fir'e i-n the ca\¡e

Tt rr'as too oar-l<. for Recll-rird to go home.
Rerclbj-rci founci a place to s+.ê1r for t:he ni.ght-."
l'Jhen he sar'J the black thing h'e ran olit of the ce\-¡e-
(Cir¡-tC::en .¡ote rl:irile teacìrer reacis tìre sent-ences again. )

À}r:igir't l,ie har¡e three" LÍsten" llere ð.re Lhe three"
Yott .¿o-ted on these" You did r'¡elI 'cocìay" These e.re

goocl one s !

l.n the norn-;.ng he lcol<ed aroLrncl and sal-{ a }:1ack thÍng "

Oir" "- fj-::s'L. of all I had better puL these j.n pt:"operî order"
fn oi:der as t-he.v happened. .j-n the stoi:y.
The fj-::sL o¡ìe that }.ou votei. fo-z' Iras -i:h-i-s one:
iìerlb-'i-rci forii.,cl a p3ace to si-a.¿ f or the n-ight"
Tl-ier[-îs a qood one because tha*-r s i.'hen all i-'l-le adventure
sta.rtei, dicin?t 1t-, v,'hen he found thai- cê\'e-
The second cne thal-- \'cu vo'¿ecj -for':

fn the ¡no¡:ning he lcokecl aroiind a.r-lc'l sal.r a black ',--hinq"
Àucì the th j-rcì orlq r¡oì..r vo{--ed for:
lihen he sa'rJ i-he bl-acl< thirnÇ he ra.n ou{: of l..he cevc.
PP " ( Sr--:ve.r:.:1 coilnent s, )

T. Can .¡or-l :figure out for rne--irr a sho::i, -<entence--
v.'h.it- the :na.in iclea of Lhe stcry i s?

L3 [i



T. i(evin?
P. r\ bear t

T" Yc:srbut T i.rant you. to tell lne t+l-rat the mai-n idea iS"
That is righ{-;il- is a bea¡'! But letr s have a good rna.in

idea. --Carn?
P. (Unintel1-i-gible. )

11" Yes, ''chaL j-s ¡,vhat l(er¡in said. It l'Jas a bea;:- I }<not'/,

t,'e f i-girred ou't- :it rvas Lhe ,rtear. Righi:? i-joi+ ¡:ial"e I,iP Voull
nain idea using bear" --i(aren?
Po Rerjirircl sr.a1.ed i-n -"he cave all night ancì he dionrt
}:noi,,¡ {:he.re r.¡as a bear t}rer:e untj-l the noi:¡ring"
To You a::e çeal}y gei-ting the main iciea. ft's tþe mai;r

iC.ea ancl tel-ls r,;hat 'che r¿hcle stoi'y is about-
PP. That t s the rnain idea !

T, Ând, you dicl that in fifteen mj-rlr-rtes!

End of lesson.
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LESSOI'J VTTI; READTT,]G

(Teacire-r' aslls chi-l-d::en for irnpo::tant icieas. )

P. (tlnint;el.1igib1e" )

T" Ti're boy nlecl.e fÍ::e for hi-rnsel-f?
P" TÌre bo'¿ rnacle fil:e (ltnintelligibJ-e" )

T" R-i-ghì:" îhe Inclian boi, t+ent too far and d:icln?t have

tine to get hor,re" (iVrites or-r chal.kboa¡'d. ) tfrat is al-r

inpo::tan'L j-dea-

PP. (¡¡aricus conments" )

T" iloulci you be quiet, please" --Gregor"y?
P" You should never go in a place"."
P " You copi-eci of f ffi€ r Greg !

T" Quiet !

P. You should nevel: go ín a place ttrat migh{: have son',e.".
(unintelligi-bte" )

PP. (Sever:al- coi¡.,'nen'Ls about the noral o,F t-he storl'" )

T" tiait, thatts the moral of the story, You know, a lesson
lea::ned fronr the sLor:y "
P. You copied of f rne !

T, --Pa¡neIa?
Po (ilnintei-1igj.b1e" )

T" RÍght* Ðonr t say anvthing fu¡Lher! Thare vras a black
thi-ng j.n the hole" They called it a hole in tile stor:y, cii-dnrt
they? ïtts a cave" f t11 pr-rt tlcðìvert, shall T.?

I)Ð \¡a c

T" Llecause thatr s rnrhat tÌ-rey mean" Tlhere l'¡as a blacl<

thi-ng in the cave. --Ronalcì?
P o (Un-intel-15.9ib3-e " )
T" Ttts ì-he sanre as that one on the chalkboarcl. --Tonv?
P " ( l.lo re s.pon se. )

î" I tÌ-rought you haC i'6t1¡ hand up. --i'iarlc?
P " F¡,edl>i.rd t i.ked the r';ood s "

T- (Tcacher r^¡ri+¿es on chalkboard. ) ne l j-hecl wal}<i-nc¡ in the
i.;oocls, d-j-dnrt he?

1¿:A

P " ( Several cotnnent s from chil-dren "

T. D:ld vou? Th.atrs a fLrnny narne i
boy" That's r,rhy he had that rì¿fnìe,

P . ( Se.¡era. ì- co,*niaen't- s f ronl ch il-cli:en

)

sn | 'l- it. i{e t s an TnC ian
rì ight ?

")



ai,
T. Ai:e you going to give us tl-re n¡oral of t-he storir; soi;rething

you lea;:ned .Çrom the st-o;:y ? -. - OK r cal:ry on.
P. (Unintelligi-b1e" )

T. Just- be ciuie'i: fo¡ a mj-nute" LÍsteni the rncral of the
storlr l'-s sonet-hing t-hat you figure ouj: fro¡.r it i¡ut itrs a

l-esson lt'oü learn f¡:on l,he st.ory, not the nain :'-dea.

PP. (Serrera-ì- colnfiìents" )

P" (Uninl-el-l jciible" )

T" f cantl hear" AIr{cìrtr Glen, pl-ease?

P. It was cold i-n the r.¡oocls"

T. Ti r.vas cold in the rr'oods. Yes, that-r s '"1h1' he had to
make a f j-.r:e, vrê.sntt it? (t¡rites on chalkLroa¡'d" ) ÀlriEht
t.Je have the black tl-ring in the cave. Ohr f knov¡" There is
something else lror: haventt mentioned that happened in the

-st-.ory. --Bradle¡z? One moíe Lhing "

P " ]ìedbi-r:d founcl a hole ín the cave "

T. Yes, tJe couJ-d put {-hat Oov¡n, but vierve alreadi' Eoi: thai
he t s in the c<ìr.,-e up he::e " Let, I s leave that "

PP " ( Serrer--al- corirnent- s" )

T. Just be quieL for a second" --Jenn:f-fer?
Pe Re,ibirC ha.ci no food i:o eat.
T" Thal-r s the oneo Thatrs part of r'¡hat T \',ras t'hinl:ing of "

Rr:di:i::cl hacl

P, Tiratrs a funny narne"

T. lìedltir:d i.,ras an Ind.ian boy. Thatt s l^Ih'¡ he had tha'. nane"

Rerjb-ì-rd had no food to eat" --Somebody else noi'r' A1r5.cht,
Paul
P . ( Unintell- igible. )

T " ye s that I s the one. Tt' s k-ind of ì-mpo::tant, too. ije
CliCnli- ita-r¡e any foOd, bu'c at -l-eaSt Ìre 1'/aS vJa.rn" Salr it
agai n

P" Rerlbj-r'cl founcl a c¿ìve. . " ( tlnj-nt-e11igib1e" )

T" -,¡iel-1, letIs jusi- sa.y that he 1it the fi.r'e bec.-lu.se I
thinl; r.Je'.Íe ali:eady sai-<l that he was in -uhe ca\re- Oi(?

Jtt:;'î:: Rediri.rcl li.i: the fil:e" P.edÏ::ì-rc,l -r-it a fi;:e"
P. T har¡e olte rnore"

il " I th j.nk I coulcl put in one nor:e, ve s?



T. --Lo;. :1.?

P. Reclb-ird h¿is (unirrtell igÍ.b1-e" )

1'," Pardon?
P" iìerirr-irrì ]rai no clotires t-.o trear.
T" ilo otìre:: c.l-othes t<l rgea¡'" Yes, i'¡el-1, that t s

PP " (Se-*.ei:al coniinents)
T" 01(, le-i:rs hea¡:!
P. (UninteilicTj.bl-e" )

T" f rh-ink'¿hat t^;ould be ccve.r'ed in ntimber one about hinl
gojng too far into the r.lcods.
Thatt s enough, notr,.1.

PP. ( Seve::a1 conments".)
T. ;\1:-igh1-, ivìrat har¡e you goi?
P " The:^-e r s a iJear in i-he car¡e !

T" thaì-t s i;hat ide coäìe to later" Flang on to tirat!
OI'(,, i'iol'r f uant '¿hree irnl:ortani ones" I donri; knoi'J 1f \'¡e

neeci Lo -,'o'Le ol: noL" T kncv¡ for sure,.,T can tell You right
no.,r that i.his one is impcrtant" l- riìeetl Íf l'Je alîe going to
¡igr-rr-e out i:he main j-Cea, v/erve got to have number tviot
don t t r+e?

P " i{}io l-hor-rEht of that one?

T" i,rov¡ look at tliose sentences"

i.cr-1 i-hi-nk are inli:r¡rtant?
P " I know!
T" Hands Lìp " "To get the rnain j.dea. --f'Iendy? I'io?

I tl-ror:ght 1'ou Ìracì yoiir hand up" --Kevin?
P" iìedbiri haci no fooo to eat.
T. T'liatis an ii:rpor:tant one. ¡\nd there is one lììol:e Ï thi.nk
thai-' s -inpor-'caut" --JanÌe?
P . I?ebi rC nade cì. f i re "

PP" i'lo7 -itts not important!
T- tfel 1., 'l-hese tivo: i.lhaj: he Ci-cl i-n the cave: i-{e d-i-d not
ea.i-, l;u'l. at lea.gL he I iì: a f ire ¿rnri he vras Llarm i','hi1e he

spenì- the ni crhJ: i ¡ the ca.\¡e, ri qhi:?

l:1¡',rþr: r.,IC shou.li ptit- th-is o;le ín. l'-Ihat do 'irou tl-l:inl<?

Because that sho','¡s thai- he ha.d to sta',r a1-1. night, r:-gh{-.?

I{oiv about tÌri-s one?

PP . ( Ser¡e;:al- conlnrent s. )

1,4?

lJhi-ch are the ones that



To Listenr you
Donrt you th j.nk?

us p1e;:se"

P . ( Un in1:el1. ig ib 1.e . )
T" I{iEhì-. Tony, read- nuinbe¡' tv¡o"
P" The::e r.res e bla.ck thi¡g in the ca\¡e.
-Ì o i'.ight " nunl:er three, PauÌ o

Po (Uninte1l5.gi1>1e" )

T " î'lunbe¡' f our, Sr-1 san.
P n ft r+as col.d. in the içoods"
T o llui¡i¡er f ive , Àl ine "

P" (Uníntell-igi-bte" )

T. And ¡rurntrer síx, Bruce "

Po (unintelligí.b1e" )

T. Rrght , Oi( , nor.r we t 1l vote . llumber one?

people, nurnì:er

14Íchael, r-ri1
four goes r+ith nuinJ:er six"

1 you read number one fo-r'

(' Chil-d::'en r.ote on the sent-ences" )

Pron the sentenccls {:hat v;e have chosen Lo be'i:he ¡',lost impcrtant
can )/o1r teIl rne r,¡haL the irai-n idea o-f the sLory i.s and, t'.,.'o

th-ings to remembera ft.t s goi to be a shorL one, one sen{:ence,
and the seconcl thing Lo renlember is ". "itr s about the sto::ir,
but itt s not exactJ-1r said in the storyè-.i.¡hat 'bhe main idea
is.
P. I l<nov¡ !

T" Dontt call out, because then Trn irot likely 'Lo ask you.
I{ha'c j.s the mai¡ j-dea?

f irnot.; you peoole i+i-th your hantls up probably have it" ïtm
just v,'a'itino for the others to thinlc for a bil:" l,,¡hat i-s ihe
main i-Cea? This i.s ürore lille iLl Cone oi, thinlt--the i'est
of ycu! Is the maj-n idea thal- he v¡ent for a walk in the
rvocd.s?

PP " ( Sever:a1 cornrnent s. )

T" Ts {,he ma.in idea: The bcy r,Jent hone the ne>:.'r= no¡.ning?
l'Jha i- -1s Lhe rnaín i-dea?
PP- T k¡iov¡!

T. Qui-ec please, T arn going to call on soì'neoÌle.
I an r.;a:Lt-ing st,il-l r'or others" --Iievj-n? --Torn?
P. (i;ni-nl-el 1-.ig:iì:1c. )



144T o Lori-?
P- Recll:i-rd had no clcthcs ancì he tvas cold"
T" Thatf s not the m.rin idea, Loi'i" 'Ihatt s part of it, not
all of i1;. --P,cna.l.cl?
Po (Uninte13-igible" )

T. I'i)', thal-'s a 1.ong sentence! I saicì f r'rant-eC a sho.¡:'t one"

--Ranci¡ ?

Po (Unj-ntel-ligi-b]-e" )

PP " flhat t s the r¡oral- !
T" That? s 'celling the l-esson to be learned fron the st-or1r-

---Ídeniy ?

P. (Unintell.j gi-b1.e" )

T. oli, (to ano-uher chil-d) )'o., tel1 rne yours l¡efore l'¡e

go ôny further
P. Redbird sâ\r' a gor:íll-a in
PP, (Se.¡e'ral cornnents" )

T o Redbird star¡ed in the cave
PP " .¡\ l:ear I

T " OK, it dicin t t say it in the story , did it?
PP " I'lo "
T. rì.Lr:Lght, Rancly sajd. ".Listen, thi-s is sornething y'ou

have to figur:e ouL fr:oin the s'to::1r" l{or¿ he sai-d th?t he

sta.¡eci j-n the cave rvit-h a gorilla r,¡hich ís something you

coul.C fiqure out but vrhr¡ j-3n't it- ¡-j-c1h't?

PP * .1_ Knol-f "

To Flands up" 'IÌrere erîe other things i.n the stcr'1' t-hat
rel-l .¿ou i"t- is a bear and not a gorilla. --Paul ?

P . Rec au se çlor i1.1a s don t t I ive in 
"he 

f ore st "

the cave!

T. iìÍ-ght! ft \',/e.s a cave and bea::s u.stialì.y s'La1' ín caves, eh?

Yori?ve got to put i:ha-L. together. Redbi.rd sta-7ed o..'e::night
ìn a cave t¡-ith a bear" That tr'ðts a goocì rilain icic-:a!

trnd of lessonè

overnight rvi Lh a "..r,¡lia.t?
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Item Ànalysis of Listening and

Reading P.re- and Post-tests'



Percen.L of
Que stions
Corr:ecl
( iota:1. : 54 )

TTtrI'1 DTF'FTCL]I,TY OF

REÀD]:Ì']G PRE- Ài,ID

Question 1

Quesrion 2

Question 3

Question 4

Que st-ion 5

Question 6

Que s',-ion 7

Que sÌ-icn B

Forn R
( Read inç1)

LISTETITNG ÀI']D

POST-TESTS

a ()o/
¡ u,'o

63

39

50

35

54

67

1ôL¿

Fo.i:'rn C
( Readinq )

54%

52

43

37

76

39

5?-

59

Form F
( Ll- s-
tening )

14i.

f b;'l

52

J/

74

46

-/6

19

4L

Fo.rnl G
( i,i s-
tening )

26%

'74

65

56

ôa

56

69

32


