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ABSTRACT

This is a deseriptive study of a group of 51
Indian students between the ages of 18 and 25 years
who were attending various educational institutions
in Winnipeg during the 1964-1965 academic year and
whose educational and living aceommodation costs were
being financed through the Winnipeg regional office
of the Indian Affsirs Branch of the federal Department
of Citizenship and Immigration.

The aim of this study is to examine the extent
of the relationship between factors viewed as suppore
tive in the boarding homes of the Indian students and
the level of educational achievement in the educational
institutions attended in the Greater Winnipeg area.

Six areas or factors of support were delineated
and data colleected relative to each of the 51 students?
preéenﬁ living situation through the use of a schedule
and a guestionnaire, A schedule was also used to cole
lect data with respeect to eaeh student's level of
performance in the school setting. Data conecerning
support in the present living situation and performance
in the student role was then examined for the group of

Indian students as a whole to determine if there was any
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discernible relationship between these areas and to

- compare the findings aetually obtained with those

that had been postulated in the hypotheses set forth.
The findings derived from the analyzed data were

generally found to be inconelusive. Although some of

the subehypotheses were partially substantiated, no

diseernible pattern was found that would indiecate that

the classifications defined as supportive in the present

study positively influence the ievel of performance in

the eduecational role of the Indian students studied.
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CHAPTER I
INTRODUCTION

Recognizing that there are a variety of biologie
eal, psychological, environmental and cultural factors
that will have their influence on the present functioning
of the individual in a given set of eircumstances, the
present study was undertaken to determine if the level
of educational performance of a seleeted group of Indian
students inereases as the degree of support in the pres-
ent living situation inereases.

The study herewith grew out of the thought that
an analysis of some of the factors influential in the
educational adjustment and achievement of Indian students
in an urban setting might yield significant and useful
suggestions for the initial establishment and continued
maintenance of such adjustment and achievement. It was
carried out with the hope that it would suggest firstly,
a new understanding of problems involved in the'pracess
of Indian students obtaining an education in an urban
setting, and secondly, perhaps new courses of aetion to
be adopted in attempting to meet these problems by the
general public, the "welfare system", and soeial workers
in particular.

Despite the fact that the Indians of Canada as an
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ethnic minority group have been steadily inecreasing in
population during the last feﬁ decadés, relatively little
study has been carried out in relation'te this very impor-
tant segment of the Canadian population. In the face of
the numerous problems which have confroﬁted, and continue
to confront, the Canadian Indian, education has come to

be considered a basic tool in helping the Indian people

to accommodate’ their lives to the world of the white man.
From an examination of material relating to Indians, and
from personal experience it has seemed that two basic |
assumptions must underlie this emphasis on education:

1. 1Indians have certain basiec rights in the world.

2. Indians are capable of learning and growing in

soclal skills,

Against these assumptions, however, many persons
still hold the view that Indians ére of an inferior human
stoek which is destined to disappear in the face of the
"superior white society", and that Indians should be re-
stricted to receiving only the very minimum of education

since they are not likely to profit from ahy further degree

lthe term accommodation is used here in the sense of
a conjunctive social process. It does not presuppose the
complete abandonment of racial membership, but does assume
that some changes in Indian cultural atti%udes and behavior
seems necessary for adjustment and survival in Canadian
soclety which is moving towards inereasing urbanization
and industrialization.
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of edueational efforts,

A brief submitted by the Province of Manitoba
points out this antithesis:

It is becoming clearer that the sow-ealled *Indian
problems" include on the one hand, the problems
which the white population experiences because of
the people of Indian descent, and on the other hand,
the problems which_Indians have because they live
amongst white men.

Because the student role in our society is genere
ally accepted as a major roley, it was considered a justi-
fied area of gtudy to delineate further the problems of
urbanization faced by Indians.

The present study constitutes one part of a three
part research prcgram3 conducted by the Master of Soecial
Work students at the University of Manitoba School of
Soelal Work during the period from September, 196k, to
April, 1965, The Indian Affairs Branch, Manitoba Regional

O0fficey of the Department of Citizenship and Immigratien&

gPravince of Manitoba, Depts of Health and Welfare
A Brief Submitted by the Province of Manitoba to the Joiz%
Committee of ‘ ate and the House of Commons on Indisa

Afgigg ',; De‘ . 9 ‘CBQ

3he other two groups were concerned with past life
experiences, and formal and informal relationships in the
elty as they affeet level of performance,

“Throughout the study, Indian Affairs Branch will
refer to the Manitoba Regional Office of the Indian Affairs
Branch of the Depts of Citizenship and Immigration in
Winnipeg. . ’
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expressed interest in having such a2 study carried out.
There was concern expressed at the rate of failure of
Indian students coming into Winnipeg for further educa=-
tions, and the lack of study into the factors associated
with success and fallure of the students aléo presented.
itself as a source of concern,

The projeet was carried out in the metropolitan
eity of Winnipeg, a growing urban centre with a population
of approximately 500,000 people.

Financing of further education for this particular
group of Indian students and seleection of living arrangee
ments in the elty were carried out under the administration
of the Indian Affairs Branch, It was in c¢ollaboration
with the Winnipeg Office of this Braneh that records
relating to educational performance and other factors, and
alse,the names of students who participated in this study
were supplied, The time covered by the study was from
September, 1964, to April, 1965.

This study ils descriptive in nature and it is recoge
nizéd that the findings may be relevant only to the parti-
enlar group of students included, It is also recognized
that there may be other factors not dealt with in this
study and that we are not in & position to say peositively

5This concern was expréssed by Mr. J.R, Witty, a
Guidance Counsellor with the Winnipeg Indian Affairs Branch
Office, in an address to the members of the research group
in November, 1964.
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that the relationship of any one factoyr in the living
sitnation to level of performance is one of cause and
affect,

It involved 51 Treaty Indians between the ages of
18 and 25 years who were residing in the Greater Winnipeg
areca &4t the time of this study. These Indians had applied
to the Indian Affairs Branch for financial assistance
to further their education and were subsequently found
living sccommodation in various boarding homes throughout
the eity.
| Because there is the possgibility that some of the
, Indian students may have had a negative attitude towards
the Indian Affairs Braneh, the social work student's
introduction to the Indian students through that particu-
lar agency may have.affeeted thﬁ validity of our findings.

Also, because of the time limits attached to our
projeet, we were unable to study thé performance of the
students beyond January, 1965. In the majority of cases,
this meant that most of the students had only halfe
completed thelr various courses.

As a result of research into the literature relating
to the cultural attitudes of the Canadian Indian and how
these attitudes are frequently at variance with those
held by the wider white society, and as a result of pre-

sentations and addresses by persons welle-acquainted with
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Indian culture,y it was coneluded that certain factors in
the present living situation of the selected group of
Indian students might prove more conducive than others
in helping the Indian students to perform academically.
The following major hypothesis developed out of conside
eration of this background material and as a result of
extensive discussion by members of the researeh group:

The performance of selected Indian students

varies with the degree of support provided

by the present living situation.

For the purpose of this studyy performance was

defined in terms of three levels:

Level I: Student does not meet minimal standards.

Level II: Student meets minimal standards, but

no more,
Level III: Student meets more than minimal standards.
Further consideration and diseussion around the

main hypothesis led to the formulation of a number of
questions:
What do the problems faced by Indians have to suggestv
about the kind of living situation which eould help to
alleviate such problems?; Does the Indlan student perform
better if living with other Indian students?; Does he |

perform better when living with white students?; Will the

Indian student perform at a higher level 4f the board and

room situation permits him to participate in certain



7

family activities?; Does he perform better as a result of
living in a boarding home loecated in a certain section of
the ¢ity?; Does the ocecupational level of the head of the
family with whom the student lives have any relatioﬁship
to the level of performanece?; and others.

Out of further consideration of these questions by
the research group, six sub-hypotheses emerged:

1. Of the Indian students living in homes with two
boarders or less the greater proportion perform at
Levels II and III whereas of the students living in
homes with three boarders or more the greater pro§0r~
tion perform at Level I.

‘Two boarders or less, it was felt, would be more
econdueive to effeetive functioning in the home as far as
studying is concerned. Three or more boarders might be
less supportive in terms of achievement in the student
role since there would be more possibility of disturbances
in study routine as a result of distractions from the
other boarderss (Particularly in the form of noise and
frequent informal group gatherings in the house.)

2. Of the Indian students living in small boarding
homes with one or more other students, the greaster
proportion perform at Level III, whereas of the
Indian students living in small boarding homes with
no other students, the greater proportion perform at
Levels I and II.
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This hypothesis was based on the rationale that the
presence of other students would be supportive in terms of
a higher level of educational performance, in view of the
Indian eultural attitude towards competition, Although
strong interest in competing for exeellence in technical
activities and games may exist in Indian culture, the
attitude that competition and success must not be publicly
advertised may regtriet the Indian student's performance
at school.

It was expected that working and living along with
other students (especially white students) would help the
student to feel more comfortable about the idea of compew
tition. It seemed plausible that if the Indian student
in a small boarding home situation could assoeiate with
other students on a primary, face~to-face basis, he would
be better able to adopt the attitude that competition ean
be profitable, and that it is, indeed, often a necessary
attitude to achieve satisfactory functioning in the
student role.

Living with other students might also provide the
Indian sfudent with a c¢learer understanding of the expec~
tations of the student role and this, in turn, would
refleat;in a higher level of educational performance for
the Indian,

3. As participation in family activities within

the Indian student's present living situation inereases,

the proportion of students perf@rming at Levels II and
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III increases.
The above sub-hypothesis was based on the idea

that only the type of contact that allows people to do
things together is likely to result in changed attitudes.
Having left his home for the c¢lity, the Indian student }
may experience extreme feelings of loneliness, Acceptw
ance of the Indian student, to thé extent that he is
freey, and often invited, to participate in activities
with the boarding family, could prove a source of support
for him. Ifkthe student, as a result of this particlipa-

tion, gets an indication from the family of their interest

in him, this may carry over to his performsnce in the
seheélo

4' Of the Indian students living in situations

eaéily accessible to the training institutions they
attend, the greater proportion perform at Levels II
and III.

The distance that any student, regardless of his
ethniec origin, has to travel to school, may indeed cause
him to become discouraged, espeeially if it takes a long
time to do so under the extremely cold temperatures of
the Canadian winter. It 1s proposed, however that the
Indian student may become more easily discouraged, 1In
white society there is placed strong emphasis on the
prin@iple that one can put up with present unpleasant

eircumstances in order to achieve future goals, In
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Indian culture, orientation is toward the presen%; not
toward the future. He may become more easily discouraged
at the prospeet of having to travel a long distanece to
arrive at the educational institution at a specified time.
Timey as measured by ciaeks, is not as important in the
Indian way of life, In addition, the concept of punctuale
ity is not usually emphasized in Indian culture. Easy
accessibility, therefore, was considered a supportive
factor that might eontribute to a higher level of perfore
mance.

5« The higher the oceupational level of the head
of the family with whom the student is living, the
higher is the proportion of students performing at
Levels II and III,

This subehypothesis rests on the assumption that
the higher the soecial class position of the family, as
indicated by the occupation of the head of the family,
the greater will be the value attached to education,
| This idea has been pointed out in a recent article
by John Porter:

« + » there is a good deal of evidence that the
motivations to stay in school and to continue to
university are related prineipally to the position
which the family oceupies in the general soecial
structure, particularly the class position. . . .
Those who are reared in a milieu indifferent to

education are not likely to aequire a high evaluation
of education. « » » X%t would seew that there is an
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appropriate soeial miligu in whieh these psychologieal
qualities are aequired.

And agains
The lowereclass family does not value education so
‘highly. In part it is a privilege, beyond their
horizons of opportunity, and at the same time,

150 Tatuce and thus vo motivate theis ohijamonrieiate

If the Indian student lives in an atmosphere whiech
places high value on education and in which he receives
~ encouragement in the student role, he may function better
at sehool., In addition, he may be helped to overcome his T
orientation to the present and to postpone immediate
gratifications for future rewards if he sees that this
approach has proved successful for the family with whom
he is residing. )

This sub«hypothesis was also largely based on
investigation into the findings of a study conducted by
Dallyn and Earle in 1958 which dealt with racial attitudes
towards Indians and people of Indian descent in Portage la
Prairie, Manitoba-s

people more tolerant of the Indian's need to be accepted

They e¢onceluded that education makes

‘6Jahn Porter, "Soeial Class and Education," Soeial
Purpose for Canada, ed, Michael Oliver, University o
ronto Press, 1-'1, p.108.

7Ibid., pel27.

8prof. F.J.G. Dallyn and F.G. Barle
titudes Towards Indlans and Peopl
Winnipeg, Central Region, Canad

and Jews Inc., 1958,

9
ns



and recognized in the community. It would seem reason=
éble, therefore, to hypothesize that the person who has
échievea a high 1evei of edvueation and who is consequently
ranked high in the oceupational seale, would be more supe
portive to the Indian in his student role.

6. Of the Indian students boarding with families

of non-Indian descent, the greater proportion perform
af Level III, whereas of the students boarding with
families of Indian descent, the greater proportion
perform at Levels I and II,

It is thus hypothesized that boarding with a
famlly of none~Indian descent will be much more supportive
for the Indian student than boarding with a‘family of
Indian desecent.

The family of Indian descent may question the value
of education and tend to perpetuate the traditional eultural
values of Indlan soclety such as orientation to the present
and reluctance to compete in the educational role. Gran~
ted that the family of Indian deseent may provide some
suppart to the student which accrues from companionship
with members of his own race, the Indian student would
seem to be under a handiéap inasmueh as he would have less
opportunity to ineculeate the required attitudes of urban
white socliety into his role pattern.

For the purpose of this study gselected Indian
students refers to the 51 Indian students between 18 and
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25 years of age echosen prior to the study by the Indian
Affairs Branch in collaboration with the Research Come

mittee of the University of Manitoba School of Soeial Work

and who were currently attending Manitoba Institute of
Technology, the business eolleges, high schools, haire
dressing schools, and upgrading courses. Living situation
degignates the physical and socioweconomic environment
provided by the boarding home selected for each individual
Indian student by the Indian Affairs Branch. By boarders
is meant those people, other than family members, who live
in the home on a board and room basis. Greate oportior
refers to 51 per cent or more of the total number of
students being econsidered in each category or categories.
Other students is defined as those persons with an educa-
tional standing of Grade 7 or higher who are in attendance
at an educational institution, Family activities refers
te those leisure and routine activities of one or more
family members.

For the purpose of this study, gaglily sccessible
refers to those homes so geographically situated within
the metropolitan area of Greater Winnipeg so as to permit
transport to and from the training institution with a
minimum of time and inconvenience. 4 living situation
is defined as "easily accessible" if the student 1) travels
by ecary 2) travels by bus in 1/2 hour or less, or 3) walks
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to the training institution in 15 minutes or less.
Ogeupational level refers to the status or rank of s
work position relative to other work positions as grouped
by B. 3lishen’é #Oecupational Class Scale",
| For the purpose of this study, 1t was assumed that:s
1. All students included in the study have the |
intellectual and physieal capaeity to compleée their
courses successfully;
2; Because the Indian students requested the
ﬁ@urées, they were initially wellemotivated to do
kthe redaisita amount of study;
3, That the homes chosen by the Indian Affairs
Branch are considered suitable for the students.,
During the month of January, the Indian students
were each interviewed on two separate oceasions on the
basis of one Soeial Work student to one Iﬁdian student.g
A schedule of questions was administered to the Indian
students and each schedule was assigned a number in
order to preserve aéonymity. Indian Affairs made avail-

able to selected members of the research group, data

P _

9In addition, one short meeting was held with each
Indian student in their particular boarding home in mide
December, 1964, This enabled the Social Work student to
get acquainted with the Indian student to whiech the
schedule was later administered., It should be noted

that some schedules, depending upon time required for
completion and the ease of response of the respondent,
were completed in one rather than two interviews,
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pertaining to the scholastic achievement of the students
and to other faetors relating to the present boarding
home situation.
| The general framework for the categories of levéls
of performance was suggested by Boehm's elassification of
levels of role perfarmance.le Although Boehm has delin- |
eated four levels, for the purpose of this study perforw
mance was defined in terms of three levels: |
I: Does not meet minimal standards;

II: Meets minimal standards, but no morej

III: Meets more than minimal standards.

Three, rather than four levels were chosen because
the number of respondents was limited, and spreading this
limited number aeross four levels might have resulted in
very few or even none at one of the levels, However,
because Indian culture does not seem to value the compet~
itiveness necessary to perform at more than a minimuh
level, it did seem important to attempt a differentiation
of those students who wére performing at a higher than |
minimum level, That is, 1f a group of Indian students
was found to be performing at more than a minimum level,
this might indiecate a better degree of adjustment, and it
might be possible to indicate some of the factors with

10erner Boehmy "The Soeial Casework Method In
Social Work Education," The Soeial Work Currieulum
(Vol, X), New York, Council on Soeial Work Education,
1959, pp. 118-121. E




which this was associated., This, then, was the rationale
for selecting the three levels of performance,

In delineating the criteria for the levels of perw
formance, the following assumptive and theoretical propo-
sitions, derived from learning theory and the sociology
of education and work, were used as guldes:

1. As part of the formally organized educational
system, the sechools attended by the Indian students,
ineluding the voecational training institutions, ecarry
functions general to all schools.

2+ In Canadian society, all schools carry a dual
funetion:

A. to teach a formal curriculum, and
B. to impart attitudes and behavior valued
by society.ll

3« The specific function of voeational training
institutions is the preparation of individuals for
specific occupational roles.

4, In Canada, these occupational roles have been
inereasingly carried within the context of large,
bureasuncratic organizations requiring the incumbent
to possess competence based on technical skill, and

to accept and abide by rules relating to such things

16,

11Porter, Ope. cit.
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as punctuality and the completion of work within
gpecified time limits.

5. Technical skill must be based on knowledge

that can be transferred from one particular instance
to another.

Agsuming these propositions are acceptable, then it
can be expected that any educational institution, including
those concerned with vocational training, and 1rrespective
of whether or not their educational objectives have been
explieitly statedy will be concerned with student'devalopa
ment in three major areas:

1) knowledge and technical skill,

2) diseipline in the classroom, shop, or other

parts of the school, and

3) the student's relationship with other students

at the institution.

Each level of performance was, then, defined in
terms of these three areas. Specific eriteria for each
level are given in detail in Chapter III.

The general method of analysis involved a cerosse-
classification system by which the level of performance
was eross-classified with the degree of support as
measured by the following categories:

1. Type of boarding home in which the student lives.

2. Number of other students in the home,

3+ Amount of participation in family aetivities
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according to three le§els.
b, Accessibility io the training institution.
5« The oceupational level of the head of the
family with whom the student is living. (As |
delineated by Blishen's Occupational Class Scale,}2
6. The presence or absence of Indian ancéStry in
the family with whieh the student is boarding.
Chapter II presents the background of the study,
including a review of the pertinent literature.
| Chapter III further delineates the method of the
study.
In Chapter IV the data collected is presented
and analysed. |
The conclusions derived from this study and aﬁ‘

evaluation of it will be presented in Chapter V.

,12Bernard,B. Blishen, "The Construction and Use of
An Occupational Class Scale", Canadian Society: Soeiological

ngggeetives; ed, Blishen et. al., Toronto, MacMillan Co.
of anada, ééli‘, PDe ’4’-1*9*‘%—59, ‘



CHAPTER II
BACKGR OUND

From the earliest stages of this research project
it became quite evident that there has been relatively
little study carried out in relation to Canadian Indians,
and, more specifiecally, in relation to their educational
achievement and the factors involved therein. A perusal
of the pertinent literature has revealed that no sueh = i
study of achievement of Indian students in urban vocae
tional institutions has to date been carried out. On the
other hand, there have been a few excellent articles
written, and "fewer" studies carried out which have dealt
with various aspects of the so-ealled "Indian Integration
Problem", Both sources have been valuable in helping to
delineate more speceifically the approach of this present
study.

~ The particular need for studying the achievement of . ;g;;i

the Canadian Indian in the educational role has been pointed
out by Father Andre Renaud, one of the foremost authorities
on the Canasdian Indian:

Now that Canada is maturing into a nation, her
eitizens move more and more to think of themselves as
Canadians, first and foremost, reduecing the ethnic
extraetien or cultural deseen% to the role of statise
tical background, This is not true as yet of most
Indianss Psychologically as well as histerieally they
are Indians first and Canadians afterwards. %o put
it differently, their way of being Canadlans 1s ta be
Indians., Consequently, and contrary to current
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opinion, setting the Indian pupil apart from his non-
Indian classmates in order to study his particular
problems (or, for that matter, to deal with those
problems more adequately), does not imply raeial
segregation but a long overdue recognition of the
Indian community as a genuine and culturally distinet
human community with an education problem and proecess
of its own.l
' Perhaps the main motivating factor behind this
study has been the very real need to discover and to under-
stand the particular needs of the Indian population as
related to the procuring of education in the urban setting.
Although the present study has been focused upon the
educatlional achievement of a particular group of Indien
vocational students, it is involved, too, with the rather
contraversial subject of Maceulturation", It has been
undertaken with the purpose of examining education in
relation to acculturation in so far as the vocational
adjustment of the Indian student is influenced by his
present living cireumstances in an urban environment.
What has become inecreasingly recognized in recent
years, although perhaps by all too few people, 1is that
there has been a great failure to prepare Indians for
urban life. As the Indian vocational student migrates to
the ecity, he learns that he must face more problems than

Just the aecquisition of a vocational skill, He must

v

. Renaud, O,M.I., "Indian Education Today",
Anthropologica, No. 6, 1958, Ottawa,
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adapt to a new homey a new environment and a new culture.
He finds, too, that the isalating,effeets'af eultural
differences are not necessarily overcome by the mere fact
of migration to the c¢ity.

Dr. Ben Reifel, an Indian himself and an authority
on Indian affairsvia the Unlited Statesy has suggested that
there are four most important differences in the wéy that
the attitudes and outlook of the American Indian differ
fyrom thaée held by the wider white Ameriecan seci@tyaglk'

| 1, The Amewiean way of 1life is oriented towards
che future. Indiah values stress orientation to the
| present. -
| ;2‘ Time, ag measured by c¢locks and ecalendars is
not important in the Indian way of life. |

3e Saving a8 a meahs of achieving economiec advance~

ment has not been a part of the Indian's nomadic state,
where hunting and food gathering were the main
1ivelihoods. |

" 4, Particularly for the male Indian, habituation
"t0 hard work over a period of years in order to earn

| a living was not part of the Indian system,

2provinee of Manitobay Dept. of Health and Welfare,
Excerpts from "To Be or To Become? Cultural Factors In
Soeial Adjustment of Indians", by Dr. B. Reifel, reprinted

from Indian Education, April, 1957, p.2.
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On the other hand, it has been pointed ocut that the
adjustment of the Indian to the larger white sceiety‘deﬁa
ends also upon thé attitudes of the non-Indians, In 1959
a brief presented to a Committee on Indian Affairs ecomposed
of members of both the Canadian Senate and House of Gome
mons recognized that there are speeifie characteristies of
Canadian eulture that must be overcome if the CGanadian
Indian is to assume his role in society.3

1« Reluctance to interaet soeially with people of

Indian descent. |

2. Inability to provide employment for people of

low educational achievement.,

3« Insistence on conformity.

4, Persistent expectations of higher and higher

standards of achievement from everyone.

5« Insistence on protocol and formality.

6. An economic system based on individual

competition and production. _

7. Lack of faith in the ability of people of

Indian descent to respond favorabiy to a sound program
of rehabilitation,

Recognizing that such mutual cultural faetors and

3province of Manitob&, Dept. of Health and Welfare
A Brief Submitte b' the Province of Manitobg to the Joint
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others are operative in the present soecial funetioning of
the Indian, as pointed out in Chapter I, this study was
concerned with examining the relationship, if any, between
the present living cireumstances and the voeational achievee
ment of the selected group of Indian students.

 With any student attending classes on a regular
basis, the time spent out of sehool has been seen to have
as much importance as that spent in ¢lasses., The home
environment, it has been postulated, will have a profound
influence on the level of functioning in the student role.

The facts are that children do not learn everything

they know in school, although some are far more depen~
dent upon the sehaoi than are others; they do not all
gtart even in the point of ability, or interest, or
experience, or health; and they certainly do not
rgmain ezen throughout thiiidseggel cﬁnegvs in zerms

of learning advantapges outside the schoel, Mos
persons know, of eourse, that this is true of individ-
ual persons, but they forget sometimes that whole
groups, of pupils may be characterized by such differe
ences Q,+ »

Intelligence 1is not the sole factor whieh influenees
educational achievement, and this is partieularly true for
the student «- child, adolescent and adulte«who faces
cultural barriers that pose additional obstacles to adew
quate, effeetive soc¢ial funetioning.

The general assumption ¢an be made thati in order

y

to feel comfortable in, and cope effectively with, both
the subeulture and the larger culture, it is necessary

v

%L‘ Madison Coombs et al. he i child Goes To
study of Interracial iffe-enc$‘~ nited States
the Interior, Bureau of Indian Af?airs, 1958, pok.
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for the child to be developing an image of himself
which allows him to establish some positive expecta-
tions as to his present abilities and potential future
achievement.5

The Indian student coming to a large metropolitan
centre such as Winnipeg requires understanding and aeccep~
tance as an Indian, as an individual and as a student,
with all that is implied in these roles.

The most exhaustive socio«economic study of Indians
and Metis in Manitoba has been carried out by Jean H, Lagasse
and his associates and their findings have been reported
in three volumes.® In relation to Indian and Metis
children attending provineial residential or voeational
schools, they have drawn the following conclusionss

Renewed emphasis has recently been given to finding
private homes who could aceept Indian youths while
they attend schools or receive voeational training.
This approach has much in its favor though it is too
early yet to comment on its chances of success. The
experience of other home~finding agencies has shown
that it is extremely difficult to find suitable homes
for teenagers....A second diffieulty which needs to
be overcome is the difference in social and cultural
background between foster parents and Indian pupils,
In most cases, the urban families who have sufficient
house space to provide a separate room to an Indian
pupil belong to a higher social class than that of the
pupilts family. Conversation with persons who have
received students in their homes show that this ean

5Martin Deutseh, Minority Group and Class Status as
Related to Soeial and ﬁerg'zsfllgﬁ.'a s in Schol
Achieyement, New York, The Soclety for Applied Anthropology,
Sehool of Industrial and Labour Relations, Cornell Univerw
ﬁity’ 19605 P»l@n‘. :

6Jean H. Lagasse, Ihe People of Indian Ancestry
Mggggaba, Vols. I~IIl, Winnipeg, The Dept. of Agriculture
and Immigration, 1959.
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ereate very serious problems....Few foster parents
are likely to exercise as muceh patience with a
stranger's son or daughter as with their own race
and vice versa., Notwithstanding these difficulties,
some Indian pupils appear to_progress satisfactorily
when placed in faster_hemes.7
A study of attitudes towards people of Indian
descent conducted by Dallyn and Earle in Portage la Prairie
has indicated that managers, craftsmen and foremen tend
to be less prejudiced towards Indian and Metis than farmers,
laborers and operatives.8 People with whom the Indian must
compete are more prejudiced than others, and this influences
his progress in the community and moulds his attitude
toward the urban community as well as towards himself.
Although this study was not speeifically related to Indian
students and their edueational achlevement, it has given
an indication of the problems likely to face the Indian
student coming into Winnipeg (or, for that matter, any
large urban Canadlan centre) to further his education.
A récent report conducted under the auspices of
the United States Department of Indian Affairs has found
that’
sveit has seemed to the investigators in this study
-that the extent to whieh individuals of one race
iven opportunity (our italies), seleet their friepds
from individuals of another race is a valuable {ndi-

cation of the stage of soeial integration of the two
racess :

?m-d-“}. Vol I’ p.ll'?. , .

8prof. Fu7.G, Dallyn and F.G. Esrle, A Study of
Attitudes Towards Indians and People of Indi escent,
Winnipeg, Central Reglion, Canadian Council of Christians
and Jews Inc., 1958.

gL. Madison Coombs et al., Op.cit.,p.125
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Binding's study of racial cleavage among groups
of Indian and white students and workers has seemed to
substantiate Coombs' findings.lo His findings have
sﬁggestad that the degree of adjustment and aceeptance
of Indians is closely related to the degree of preference
to associate with members of onefs own racial group., He
found indications, too; that grade six, seven and eight
Indian children included in the study who were living in
white homes were accepted by their elassmates, whereas
those ehildren from the residential school were nétw He
concludes that a possible reason for this is that Indian
¢hildren living in white homes consequently made more |
white friends. He included the following reecmmendation£

Adjustment in integrated classrooms might be
facilitated by the placement of Indian chilg{en in

white homes instead of residential schools,

A recent study of the scholagtie achievement of a
group of lower class Negro ehildrenla"attending élementary
school in a predominantly Negro area in a northern United
States c¢ity has suggested the following:

It is highly unlikely that any one factor ecould

aceount for the poor performance and deprived psycho-
logical state of the experimentgl (Negro) group;

N

lgFreéeriek R.8. Binding, 4 §9giém@§gic %;udz of
Racial Cleavage in Indian-White Groups, (unpublished
?agter of Arts Thesls, University of Manitoba, Winnipeg,
963. |

lllbida, P+ 99.

12}3@!1_&3@!1, ODe cit,
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it is more realistic to see the urban Negro child as
subJeet to many influences whieh econverge on him., . .
Among those influences certainly not the least is his
sensing that the larger society views him as inferior
and expects inferior performance from him . . . Under
those conditions, it is understandable that the Negro
child. . ,would tend strongly to guestion his own

- competences, and in so questioning wguld be aeting
largely as others expect him to aet,i3

Although concerned with urban, lower class Negro
school children in elementary grades, this study has sug-
gested the real importance of socletal attitudes and
environmental eonditions in relation to the scholastic
‘achievement of a minority group.

A perusal of the literature has suggested, then,
that a further delineation of the salient factors in the
living situation and their relationship to the lével of
performanee of the selected group of Indian students could
be undertaken. The question, therefore, becomes that of
determining if the level of performance in the educational
role increases as the degree of support provided by the

present living situation inereases.

131v14., p.11,




CHAPTER IIIX
METHOD

In order to obtain an indieation of the degree of
support provided by the present living situation for each
Indian student, two sources of data were utilized:

(1) The answers to a sechedule of questions adminie
stered to each Indian student on an individual basis,
These questions related to the four areas of support with
wvhieh the first four sub~hypotheses were concerned:
size of boarding home; number of other students in the
home} degreé of the student's partieipation in family
activities in the home; and accessibility of the home
to the training institution.

(2) The second source of data relating to support
provided by the present living situation were the
answers to a questionnaire completed by Indian Affairs
Braneh Guidance Counsellors. These questions dealt
specifically with the areas of support as defined in
sub~hypotheses 5 and 6: the oceupational level of the
head of the family with whom the student is living
and the presence of Indian ancestry in the family with

whom the étudént is residing. e
The Indian Affairs Branch's student files were used

to determine the level of performance of each student at
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the educational institution attended. In such eases

where the files did not contain specifie written aceounts
of the student's performance, verbal reports of the two
Indian affairs Guidance Counsellors wére used to determine
level of performance., Specifically, student filesy supe
plemented where necessary by verbal reparts, were used as
sources of data relating to three major areas of perfore
mance at the educational institutions (1) knowledge and
teehnieal skill, (2) discipline in the e¢lassroom, shop or
other parts of the school, and (3) the student's relatione
ship with other students;

The method chosen to test our major hypothesis and
the first four sub-hypotheses involved the preparation of
a schedule, the administering of it to the seleeted group
of Indian students, and subsequent analysis of the data
obtained, Each of the Indian students seleeted for the
purpose of this study was interviewed on an individual
basis in his present living situation. Each member of
the research team interviewed one respondent.

In mid~December, 1964, an introductory interview
was held between each interviewer and the student to whom
the schedule was administered. This "get-acquainted"
gsession was designed to explain to the Indian student
more fally'the purpose of the study and to establish some
initial degree of rapport between the respondent and the



30.

interviever. In January of 1965 the schedule was presented
in face-to-face interviews,

The face-to~face interview was used as this is a_
major technique familiar to soeial workers. It presented
the added advantage of more ready interpretation of par-
#ieular questions to the respondents.

To obtain the data relating to the ocecupational
status of the head of the boarding family with whom the
student was residing and the presence of Indian ancestry
in the family with whom the student was boarding, a
questionnaire was drawn up and submitted for completion
by the Indian Affairs Bﬁanch Guidance Counsellors,

A second schedule was devised to obtain the data
required to determine each student's level of performance
at the educational institution attended, The schedule
questions dealt with the three major performance areas of
knowledge and skill, diseipline in clagsroomy shop or
other parts of the scheol and the student's relationships
with other students. The schedule was completed for each
student by using the Indianlﬁffairs student records and,
in eases where the records did not contain speeific data |
on the student's progress, through interviews with the
Indian Affairs Guidance Counsellors who provided verbal
reports as to the student's progress. It is recognized
that these verbal reports may not have been eonducive to
providing the most exact delineation of the level of per

formance,
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?he present study ineludes 51 Indian students
all of whom were in attendance at various educational
institutions in Winnipeg during 1964=-65. These students,
selected in collaboration with the Research Committee of
the University of Manitoba School of Social Work, were
chosen from a list of 69 students provided by the Indian
Affairs Branch. Three main criteria determined the
selection of those Indian students chosen for the studyz
1. All were Treaty Indians whose education and
1iving expenses were being financed through the Indian
Affairs Branech of the Canadian népartment of Citizen~
ship and meigrétian; '
2s All were residing'in homes chosen by the Indian
Affairs Branch on a board-end-room basis,
3« All students were registered and taking courses

from one of the following types of educationsl instie

tutions in Winnipegs Manitoba Institute of Technology;
commercial eolleges; high schools; hairdressing schools;
upgrading courses.

It should be noted that the following Indian students

vere not included in this research study: students living

in institutional settings, such as convents, nursing resi=-

dences, ete. those taking courses where only one student
was involved; merried students with families in Winnipeg;

any students not sponsored by the Indian Affairs Branech.



From the total list of 69 students originally »
provided by Indian Affairs, 56 students were selected,
However, only 52 students were interviewed. Three stu-
dents at high school and one at business ecllege were not
intervievwved sinee they drépped out of their respective
courses after the study had been initiated.

The present researech study containg dats relating to
only 51 of the 52 students interviewed. One married student
was omitted, The following represents a breakdown of the
population studieds:

1+ Commerecial Colleges
Male « 10
Female - 6
Totals 16
2+ High School:
| Male =
| Female =
Total:
3« Halrdressing Seheolé
| Male = O
Female = é

Y o wa

Total: 3

4« Manitoba Institute of Technology:
Magle - 19
Female « O

R aciand

Total: 19
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5. Upgrading Course:
Male - §
Female « 4
9

Totals

As indicated in Chapter I, the present study formed
part of a larger research projeet and a composite schedule
was used. In order to have a larger, more reliable sample,
the three research groups pooled thelr respective schede
ules which were applied to the total population under
consideration. The combined instrument, which, for the
purpose of the present study ineluded questions pertaining
to factors of support in the present living situation in
relation to size of boarding home, number of other stue
dents in the home, participation in family activities and
aceessibility to the training institution (subehypotheses
1«4 respectively), was administered through individual
facewto-face intervievs.

The study therefore included a relatively small
population of Indian students living in boarding homes,
However, it was felt that the population seleeted would
be large enough to give some indication of the factors
being researched, and that the inelusion of the other
categories of students not presently ineluded would
detract from the uniformity of the population. It is

recognized, on the other hand, that the inelusion of these
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other eatégories of students might have brought about
significani changes in the results obtained, and that
the present study's findings, deseriptive in nature,
may be applieable only to the group of Indian students
under consideration.

In some cases it was found that the Indian students
had not been adequately prepared for participation in the
study either because they had not received a letter of
explanation from the Indian Affalrs Branch or beecause
they had no contaet with the Indian Affairs Braneh for
the specific purpose of having}the study explained. Ale~
though some resistance to divulging personal information
was encountered, it was felt that the introductory “gete
aequainted" interviews helped to offset this resistanée to
some extent, |

Both the questionnaire completed by Indian Affairs
Branch personnel and that part of the composite schedule
which, for the purpose of this part of the tctai/study dealt
with the first four areas of support in the present living
situations, were developed as a result of extensive group
discussion and background reading. The questions in both
the gchedule and questionnaire pertained to the specific
factors in the boarding home which it was felt would
provide an indiecation of the support provided for the

Indian student in his eduecational role.
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The schedule relating to the student's actual
performance in the institution was designed to determine
the level of performance of each student, the general
framework for the categories of performanee being suge-
gested by Boehm's classification of levels of role
performance.

The 1nstruments were pre~tested on a group of 10
Indian students, all of whom had attended various educa~
tional institutions in Winnipeg under the same program
administered by the Indian Affairs Branch and all of whom
had been suceessful in their respective courses. After
examination and analysis of the collected data, minor
changes were made in the schedule administered to the
Indian students to ensure greater clarity and simplicity
of the schedule., The main reason foi the pre-testing of
the schedule with previously successful students (the
ngmes of whom were provided by Indian Affairs) was to
obtain an indication of the relevaney and adequacy of the
questions posed in helping to substantiate the hypotheses.

Subsequent to the pre~testing of the schedule, a
group meeting of all interviewers was held so that esch
researeh group could explain more fully to members of the
other research groups the content and purpose of its
respective portion of the composite schedule.

Copies of the schedule and questionnaire used for
the purpose of the present study are provided in the

Appendix.
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The schedule administered to the Indian students
was composed of questions relating specifically to sube
hypotheses 1 to & respeetively. Thus the schedule was
logieally divided into four main parts or divisions,
questions relating to each sub=hypothesis ineluded under
each seetion,

With respeet to seetion 2 (whieh relates to other
students in the boarding home) the question, "In what
grades, or courses are the other students?" was designed
to establish whether other students in the home were in
Grade 7 or higher. Grade 7 was considered to be the
minimal level at which the Indian student might relate to
other students on matters pertaining to content of courses
and study habits, or on a competitive basis.

In relation to the Indian student's participation
in family aetivities both inside and outside the boarding
home (seetions 34 and 3BJ the questions were designed to
obtain both quantitative and qualitative data.

Thus the question was asked, "How often?" in
relation to each activity and categories of "Daily",
"Weekly" and “Monthly" were provided and checked by the
interviewer.

The "If noy why?" questions were felt necessary for
the validity of the schedule. Thus an Indian student

could answer "no" to the question, "Do you go to church
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with the family or any member of the family?" for a variety
of reasonst not invited; never go to chufeh anyways family
doesn't go to churchy etec, By asking the reason for none
participation, we felt that it eould be determined whether
this was due to the particular home in which the student
resided. This same rationale is applicable to all the
questions pertaining to pérticipatian in family #étivities;

The questions in seetion W44 and 4B of the schedule
were designed to determine the student's aceessibility to
the training institution both in terms of the mode of
transportation and the time factor related to tﬁe particular
mode. |

The questions in section WA(i1) and HA(iii) in
relation speeifically to travel to school by bus and car
were designed to delineate further the convenience faetor
involved in transportation.

It was initially estimated that the time required to
complete the aﬁministratian of the éémposite'sehedﬁle to
~each student would be approximately two hours. Some §ocial
Work students feuhd, however; that the total schedule could
be completed in one interview in addition to the intro-
duetoryvinterview. Others returned to inteﬁview the students
and complete the schedule during a seeond visit with the
student. . |

The data collected from the schedule administered
to the Indian students and the questionnaire completed by
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Indian Affairs Branch personnel was presented for analysis
by means of a cross-classification table or tally sheet,
Based upon each sub-hypothesis, six classifications of
support provided by the boarding home were eross-classified
with each student's level perfermanee as determined from
the schedule data colleeted through case reeords and verbal
reports of Indian Affairs Branch personnel,

The classifications of support were as follows:

I, Type of Boarding Home:

A, Small - refers to those homes in which
two boarders or less were also residing
in the same home as the Indian student.

B, Large - refers to thoge hbmes in whieh
three or more other boarders were also
residing in the same home as the Indian
student,

II, HNumber of Other Students In The Home.
III, Participation in Family Activities:

A, Low B. Moderate C. High.

IV. Accessibility to Training Institution:

A. BEasily accessible - defined as such if
student:

l, Travels by car.
2. Travels by bus in 1/2 hour or less.

3+ Walks in 15 minutes or 1ess.:'
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B, HNot easily accessible - any student who
| does not fall into the ecriteria of easy
accessibility.

V. Oceupational Level of the Head of the Boarding
Familys Rated between 1 to 7, as ranked by
Blishen's Ocecupational Class Scale.

VI. Presence of Indian Ancestry in Adult Members
of Boarding Family:
A. Yes
B. No.

This crosseclassification table provided the main
initial method of bringing the data together from the two
schedules and one questionnaire, Each Indian student was
assigned a schedule number and it, too, was included in
this initial table,

A particular numerical rating system was devised to
determine each students degree of partieipation in family
activities, This rating scale is based upon the following

assumption: All of the aetivities engapged in by the Indian

The activities, however, were designeted as either

“Daily”, "Weekly", or “"Monthly"; on the basis of how
frequently the activity would be carried out by any person



in a boarding home situation.
The activities were classified as follows:
1. Watehing T.Ve: Daily
2+« Playing Games: Veekly
3+ Partieipating in Hobbies: Weekly
4. Helping with Household Tasks: Daily
5« Entertaining With Family: Monthly
6. Attending Church With Famlily: Weekly
7« Activities Outside the Home: Weekly
The table on page 41 presents the rating system
utilized. This numerical rating system involves the
seoring of each student's quantitative level of particie
pation in family activities by assigning a value from 1
to 5. The value of 3 is therefore considered the norm
or average, Values 1 and 2 indicate undep-participation
and less than average partieipation respectively. Values
% and 5 allow for high participationeeabove the norm of 3,
To provide an example to illustrate the application
of this rating system, we may;éansider the activity whieh
involves the student watehing T.V.:

1. If student watehes T.V. daily: He is given a
rating value of 3. This is a "Dally" aetivity for
which the norm vating is 3.

2. If student watehes T.V. weekly: He receives a
rating value of 2, indicating that he watches T.V.

somewhat less than normally.
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TABLE 1

RATING SYSTEM FOR STUDENT!'S PARTICIPATION
IN FAMILY ACTIVITIES

Activity Daily Weekly Honthly
TeVo 3(a) 2 1
Games L 3(b) 2
Hobbies (M 3(b) 2
Household Tasks 3{a) 2 1
Entertaining 5 L 3(e)
Chur¢h 4 3(®) 2
Outside Activities 4 3(b) 2

(@) 1nd1cates that this is an aetivity normally
participated in on a daily basis in the home,

(b) 1nd1cates that this is an activity normally
participated in on a wyeekly basis in the home, :

(©)Indicates that this is an activity normally

participated in on a monthly basis in the home,

3« If student watches T.V. monthly: A rating
value of 1 would be assigned which would indicate
some degree of underw~participation in this partic-
ular aetivity.

From an examination of the preceding table it ean

be seen that if the student: |

l. Participates in all activities, but at the

very minimum level, he would obtain a score of 13,
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2« Participates in all aetivities at the maximum
possible level, he would obtain a score of 27,
On the basis of these two scores a rating seale
was devised. Scores for each student were ealeulated
and rated in the "Participation in Family Aetivities"
.classifieatian in the cross-classification table as "Low",

"Maderate“ or "High" aecording to the folloving scale.

TABLE 2

RATING SCALE: PARTICIPATION
IN FAMILY ACTIVITIES

Low Moderate High

0=5 6-~10 1127

In order to ecomplete the schedule of questions ree
lating to the student's actual performance at the particu~
lar institution attended for the purpose of rating each
student's level of performance, eriteria for levels of
performance Qere originally established on the basis of
the standards published by the various educational instie
tutions. This had been done on the understanding that
each institution reported regularly in writing to the
Indian Affairs Branch with respeet to each student's
progress. This, however, proved not to be the case
espeeially with respect to those students enrolled at the
Manitoba Institute of Teehaelogy. Reports from this
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institution are received verbally by the Indian Affairs
Guidance Counsellors who have frequent contact with each
of the instruetors. Thus, in a general way the eriteria
refleet the standards required by each sehool, but for
students at the Manitoba Institute of Technology the
criteria are in terms of reports reeeived verbally from
the Guidance Counsellors. Thus the data may be subject
to limitations due to the necessity of relying on the
Counsellors' ability to recall verbal reports and also
due to the possibility that the Counsellors might in some
instances report performance in terms of what might be a
satisfactory level for a particular student even though
he was not altogether meeting the minimum requirements
set by the school,

On the other hand, these factors may be less
1imiting than they first appear. Certainly the partieular
interest and coneern of the Counsellors is likely to mean
that they are very much aware of those students who fail
to meet minimum standards.

Nevertheless, with these possible limitations in
mind, speeific criteria for determining level of perfor-
mance were established as follows: |
Level I:

fa siness Col] :
A, Academic and Technicali~ the student had a

"Failing" or "Incomplete" grade in any one

subjeet and/or his performanee at typing



and shorthand are reported as presenting a
severe problem, and/or,
Be and C, Diselpline and relationships with other

students were reported to be such as to

threaten his suspension.

The Counsellor reported the student's performance i
to be unsatisfactory for any one or more of acad- £

emic, technlieal skills or diseipline.

As for Manitoba Institute of Technology excepting
with the addition of relationships with customerse~
a student is considered to be performing at this
level if these relationships are reported as a
problem likely to threaten her failure or suspension.
If at High School:

A. Academiec: The student's average mark is less

than 50 or if the student has a mark of less

than 50 in each of three or more subjects other
than Art or Shops, and/or,

B. Discipline: Attendance is less than 804 or
the student'!s behavior is reported as unsatise
factory with respeet to punctuality, compliance
with rules, or is disruptive in the classroom,

and/or 9
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Relationships with other students: these have
been reported to be such as to threaten the

suspension of the student.

In general, a student at any school was considered

to be performing at this level if he/she was reported to

be “on probation" for reasons of academic failure, dise=

eipline, etec.
Level II:

B.

Academic and technlcal: No falling or incomplete

grade in any subjeet and a passing performance
in téchnieal areas, and,

Diseipline: No major problems reported in any
areasj attendance 90% or above; behavior reported
as satisfactory with respeet to punctuality,

compliance with rules in elassroom, shop, etec.

C. Relationship with other students (and, where
applicable; with customers): No problems
reported.

If at High School:

A

B.

Academies An average mark above 50 but below
75% with a mark below 50 in no more than two
subjeets, and, |

Diseipline and relationships with other students:

No major problems reported.
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The Counsellor reported the student to be satise
faetory but not above average with respect to both
the academlc and teechnical areas and reported no
major discipline problenms,

Level IIX:

A. Academic and technleal: Any of (1) an average
mark of 70 or above and an above average pere
formance in technical subjects, or, (2) an
average mark of 704 or above and a passing
performance in technieal subjects, or, (3) an
average mark of 50 to 70 and an zbove average
performance in technical subjeets.
Bs Disecipline and relationships with other students:
No major problems reported.
At High Sehools
A. Academie: An average mark of 75% in all sube s
Jjeets and a mark no lower than 60% in any one
subjeet,

B, Diseipline and relationships with other students:

"No problems reported.

The Counsellor reported the student as above average
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ian either one or both of the academic and teche

nieal areas and reported no major diseipline

problems,.

Tables and bar graphs were utilized to analyze
part of the data obtained and to compare degree of sup-
port offered in the present living situation (as defined
in the subehypotheses) with the level of performance

actually achieved in the student role.



CHAPTER IV

ANALYSIS

Data collected from the sehedules and question-
naire was examined and the findings computed to show the
relationship of the data to the major hypothesis and six
sub-hypotheses of the study. The purpose of this study
has been to examine specific areas of support in the
present living'situation of the group of Indian students
and to determine the relationship of these faetors to
performance in the student role. In this chapter the
data obtained on the total research population of 51 stue

dents will be analyzed and the results presented in the

same sequence of the six sub-hypotheses in order that they

may be subsequently compared with the results postulated
by these sub~hypotheses.

The first step in the analysis of data consisted
of determining what influence, if any, the size of the
boarding home had on level of performance in the educa~
tional institution.

It was found that a total of 18 Indian students or
3543% of the total population of 51 students were living
in small homes. Of these 18 students in small homes, 13

students or 72.2% were performing at Levels II and III.
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Thus the first part of our first sub-hypothesis whieh
states that "of the Indian students living in homes with
two boarders or less the greater proportion perform at
Levels II and III" is substantiated.

The second part of the first subehypothesis whieh
states that "the greater proportion of students living
in homes with three boarders or more perform at Level I®
was not substantiated. Out of a total of 33 students
living in large homes only % students or 12.1% performed
at Level I, whereas 29 students or 87.9% of those living
in large homes have achieved minimal or more than minimal
standards of performance (l.e. they were performing at
Le?elé ITI and III),

The seeccnd step in the analysis of data was to
examine the level of performance in relation to the number
of other students in the same living situation in whieh
each student was residing. It had been postulated that
"of the Indian students living in small boarding homes
with one or more other students the greater proportion
perform at Level III, whereas of the Indian students
living in small homes with no other students the greater
proportion perform at Levels I and II®, However, this
second sub-hypothesis was not fully substantiated,

A total of 18 students were residing in small homes,
that is, in homes where there were two or less other

boarders residing in the same home with the Indian student.
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0f these 18 students, 7 were in small homes with one or
more other students while the remaining 11 students in
small homes had no other students staying with them in
the same house.

0f the 7 students who had other students living
with them, only 3 students or 42,8% were performing at
Level IIT, while the remaining 4 students (57.2%) per=
formed at Levels I and ITI. These findings do not theree
fore substantiate the first part of the second sube
hypothesis.

However, of the 1l students living in small homes
with no other students, a total of 9 students or 81.8%
performed at Levels I and II, This data tends to substan-
tiate the second part of this subehypothesis which
postulated that most of this particular category of
students would achieve only minimal or less than minimal
success in the performance of their roles as students,.

The analysis of data pertaining to level of student
performance in relation to the degree of partieipation in
family activities did not corroborate Sub-hypothesis 2
whieh states that:

As participation in family activities within the
Indian student's present living situation increases,
the proportion of Indian students performing at
Levels II and IIT increases.

A total of 42 students or 82.4% of the total
population under study performed at Levels II and III,
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Of these 42 students, 18 or 42.9% participated in family
activities to a "high" degree in the present living
situation. Although this number represents a significant
percentage, the data analyzed does not show that the
number of students performing at Levels II and III
inereases as the degree of participation in family activie
ties increases,

The largest single number of students (13 or 25,5%)
performed at Level II and participated in family activi-
ties to a "high" degree. The gmallest single number of
students (1 student) participated in family activities to
a "moderate" degree and performed at Level I.

| Data analyzed in relation to Sube-hypothesis #4
which states that "of the students living in situations
easily accessible to the training institution they attend
the greater proportion perfcrm at Levels II and III" tends
to support the sub~hypothesis.

From an examination of Table 3 on page 52 it can
be seen that a total of 39 out of 51 students lived in
boarding homes whiech were c¢lassified as "easily accesgible"
within the eriteria established for that classification
in our study. Of the 39 students who were living in homes
easily accessible to the institutions attended, 31 students
or 78.7% performed at Levels II and IIIj that is, they
pverformed at minimal or more than minimal levels,

On the other hand, it should be noted that although

the above data tends to support our sub~hypothesis as
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TABLE 3

LEVEL OF STUDENT PERFORMANCE
BY ACCESSIBILITY T0O TRAINING

INSTITUTION
Perfggmanee Total Acgzgiigle Acgggéiﬁle
All Levels 51 | 39 12
| I 9 8 1l
II 25 19 6
I1I 17 12 5

stated, 11 out of 12 students (or 91.74) who were classi-
fied as being "not easily accessible" performed at Levels
IT and III.

Sub~hypothesis #5 states that "the higher the
ocecupational level of the head of the family with whom
the Indian student is living, the higher is the proportion
of students performing at Levels II and III", From an
examination of Table & on page 53 it can be seen that of
42 students performing at Levels II and III, 37 students
or 894 live in homes where the head of the family with
whom the student is living has an oecupational level of
5y 6y or 7; that is, where the head of the boarding

family has a low oeccupational level,
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TABLE 1

LEVEL OF STUDENT PERFORMANCE BY
OCCUPATIONAL CLASS STATUS LEVEL
OF HEAD OF BOARDING FAMILY

of Occupational Class Status Level

| Performance| Total | 1 2 3 b 5 6 7

All Levels 51 1 1 4 2 (10 |12 |21

I 9 o |o 1 2 1 N
II 25 | 1 1 |2 (ol % |8 9
III 17 0 ) 1 0 5 3 8

Figure 1 on page 54 represents in percentage form
the dgté contained in Table 4 relating to those students
performing at Levels II and III by comparison with the
occupational level of the head of the boarding family.
‘Although there appears to be, with the exception of

occupational levels 3 and %, a general inerease in the

percentage of students performing at Levels II and III
as the occupational status level inereases, the total
number of students performing at Levels II and III and
living in homes with the family heads of the highest
oceupational status (5 students or 11% of students perw
forming at Levels II and III)=--that is where the family

heads are classified at occupational status levels 1, 2,
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and 3 inclﬁsive1y-is so small as to make the findings
rather limited in their validity., The data analyzed
therefore seems inconclusive. |

The data analyzed with respeet to our sixth subw
hypothesis which states that "of the Indian students
boarding with families of non-~Indian deseent the greater
proportion perform at Level III, whereas of the Indian
students boarding with families of Indian descent, the
greater proportion perform at Levels I and II" does not
fully support the sub-hypothesis.

A total of 16 students or 31.2% of the total
population of 51 students vere 1iving in homes where
Indian ancestry was present in adult members of the
boarding family. The other 35 students or 67.8% of the
total number of students lived in boarding homes where
Indian ancestry was not present..

Of the 16 students living in boarding homes where
Indian ancestry was not present in the boarding family's
adult members, 9 students (or 56.3%) performed at Levéls
I and II. This data tends to support the first part of
our sixth sub-hypothesis. |

Of the 35 studehts living in boarding homes where
no presence of Indian ancestry in adult members of the |
family was reported, a total of 10 students (or L40O%)
performed at Level III, the other 15 students performance
reported at Levels I and II combined., Thus this data

1
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does not corroborate the second part of our sixth
hypothesisg,.

In relation to the data analyzed with respeet to
Subehypothesis #6, it should be noted that even though
the déta daés not corroborate the subehypothesis fully,
a total of 28 students or 55,5% of the total population
of 51 students performed at Levels II and III and lived
in homes where Indian ancestry was not present. The
faet that over half the population of students being
researched parforms»at Levels II and III combined while
residing in homes without adult family members of Indian
ancestry appears to be signifieant.

The largest single number of students (18 or 35.3%
of the total population) performed at Level II and lived
in homes where Indian ancestry was not present.

Looking at the total population of %1 Indian
students as a whole, it was found that the students were
distributed throughout the three levels of performance as
follows:

Level I ¢ ¢ ¢ ¢« v ¢ o o s 9
Level II 4 o ¢ ¢« o s o « o 25
Level III « o o o o o o » o 17

Thus, it can be seen that 17 students or 1/3 of
the total population researched are performing at more
than a minimal or above average level at their educa-

tional institutions.



With respect to the major hypothesis whieh postu-
lated that "the performance of selected Indian students
varies with the degree of support provided by the present
living situation", the data analyzed tends not to support
the hypothesis, at least with respeet to those factars

selected here as being indicative of support.




CHAPTER V

CONCLUSIONS

In this ehapter the findings presented in
Chapter 1V will be examined with reference to the
main hypothesis and the six sub«hypotheses. The cone
clusions will be drawn and the study as a whole will
be assessed in terms of limitations and broader impli=
cations.

The main ﬁurpose of this gstudy has been to
determine if the level of performance of the students
in their educational role is positively influenced by
a supportive living situation. The study has coneerned
itself with two main areas: 1) the actual level of
performance achieved by the Indian students at their
respective institutions attended, and 2) the degree of
support provided by the present living situation, gupport
being defined within six classifications in the project.
The study was basically an attempt to determine whether
there existed a discernible pattern or relationship
between the above two areas.

The hypotheses presented in Chapter I were based
on rationale arrived at as a result of relevant r¢aiding,

presentations by persons acquainted with the education



59

of Indians, and extensive group discussion among member s
of the research group. The hypotheses have attempted to
postulate the results expeeted from the analysis of data
colleeted. It is now possible to examine the signifi-
cance of the findings relevant to the main hypothesis and
the six subehypotheses.

The main hypothesis postulated that "the perfor-
mance of selected Indian students varies with the degree
of support provided by the present livihg situation®,

Generally, the findings analyzed seem *o indicate
that for the group chosen the six elassifications used
to measure support did not prove to have a signifieént
relationship to the level of performance., Although
specific sections of some of the sub«hypotheses appeared
to be substantiated, the general ineconelusiveness of tﬁe
findings does not permit our major hypothesis to be sube
stantiated. ,

Evaluation will now be made of the findings cone
cerning the six sub«hypotheses whieh postulated that

certain levels of performance would be associated with

factors elassified as "supportive® in the living situation.

- Sub-hypothesis #1 was not substantiated by our
findings. It was found that a large percentage of stue
dents in each of the classifications of "large" and
"small" homes (87.9% and 72,2% respectively) performed at
Levels II and III, with the percentage of those students
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living in large homes and performing at the latter levels
being significantly greater statistically than the pere
centage of students in small homes.

However, an examination of the actual numbers of
students would seem to indicate that there may be sup-
portive factors in the large homes which appear to be
absent in the small homes and whieh positively influence
the students' level of performance,

The finding that 81.8% of students living in small
homes with no other students perform at'nc more than a
minimal level of achievement partially substantiates
Sub~hypothesis #2. However, since the total number of
students actually residing in small homes was so smalli
(only 18 students or 35.3% of the total population of .

51 students) the validity of this finding may be seriously
questioned. ,

The findings with respeet to Sub<hypothesis #3
are inconclusive. The variation in percentages of the
42 students performing at Levels II and III in each of.
the categories representing "low" and "high" participa=-
tion in family activities was not significant,

An examination of the "moderate" category of
participation in family activities shows that the per=
centage of students performing at Levels II and III is
gignificantly lower than in the "low" and "high" parti-

cipation categories. The conelusion is therefore made




that the findings do not show that there is any congise
tent increase in the proportion of students performing
at higher levels as the degree of partieipation in
family aetivities within the present living situation
increases.

After examination of the findings relative to
our fourth sabwhypothasis, the sub«hypothesis, as gtated,
appears to be corroborated in that the greater proportion
of students living in homes easily accessible to the
training institution have achieved a minimal or more than
minimal level of performance, However, since a greater
proportion (11 students out of 12, or 91.7%) of the
students pot easily accessible were also found to be
performing at these levéls, thege findings do not conclue
sively indicate that easy accessibility may be considered
a supportive factor in the students' performance.

From the analysis of data relating to our fifth
sub«hypothesisy it may not be concluded from the present

findings that higher oceupational level of the head of
the boarding family direetly influences the students'
levels of performance. The present findings would seem
to indicate exactly the opposite tendeney sinee the
major proportion of students living in homes where the
boarding family head has been ranked as having the
lowest oceupational status (i.e. levels 5 to 7) are

performing at the minimal or above a&erage levels.
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However, the latter finding is limited in its validity
by the faet that, proportionately, the actual number of
students living in homes where the boarding family head
was ranked as having a high (i.e. levels 1 to 4) occupa-
tional level was much smaller.

The presence of Indian ancestry in adult members
of the boarding family, as postulated in Subw~hypothesis
#6, does not readily appear to be significantly related
to student level of performance., The findings are
inconsistent in that even though the greater proportion
of students living with families of Indian desecent pere
form at the two lower levels, the greater proportion of
students living in homes without Indian ancestry have
also achieved only at the lowest levels,

This study has had several serious limitations
whieh possibly have tended to affeet the validity and
reliability of the results in terms of findings and
conelusions.

The general assumption that the six claszifications
of support within the students! present living situation
vere considered as equally supportive may be questioned.

In addition, although it had originally been
intended to categorize and analyze the reasons for none
participation in family aetivities, this was not attempt-
ed mainly because of the limitations of time imposed
on the study. Had this been done, however, it might
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.have resulted in a markedly different categorization of
the total group of students with respeet to the degree
(low, moderate, or high) of participation in family
activities.,

On the basis of information originally provided
during the initial stage of the study, it had been as=
sumed that the majority of the Indian students under
consideration were living in gmall boarding homess that
igy in homes where there were two or less other boarders
and few other students were residing. This assumption
was a major deéerminant in the formulation of the
rationale on which Subwhypotheses 1 to Blwere baseds
This proved not to be the casey however, sinee a number
of students were found to be living in what may be
referred to as "semi-institutional" settings where,

1) there was a large number of other boarders and/or
other students, and/or 2) where the elassification

"boarding home family" was not strictly applicable since
the person or persons respongible for the maintenance
of the home, preparation of the meals, housecleaning,
ete;, were not actqally living in the home or had relaw
tively little face~to-face contzet with the Indian
students.

As indicated in Chapter III, where necessary,
the verbal reports of the two Indian Affairs Branch
Guidance Counsellors were used either to supplement

file records relating to student performance or, as in
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the case of students attending Manitoba Institute of
Technology, as the sole basis for rating level of per=-
formance for the students concerned. This combined use
of verbal and written data or reliance on verbal data
alone, has resultéd in findings whose validity and |
relisbility may possibly be questioned. The use of only
written records, if such had been avallable for all the
students, would probably have allowed a more accurate
delineation of levels of performance.

Although it was assumed that each student had
the capaeity to complete the course in whieh he was
training, 1t was not possible to assess the capacity
of each student to perform beyond Level IIj that is, to
~achieve above average performance in the student role.

Looking at the findings of the gtudy as a whole,
it is felt that many of those findings were inconelusive
‘because the small number of students falling into the
various categories did not allow for a more acecurate
analysis of the factors being researched.

‘ Another serious limitation was the fact that the
main hypothesis and six sub~hypotheses presupposed that
the group of Indian students under consideration held
cultural values (orientation to time, work, ete.) that
vere at variance with the larger white society, In view
of the findings, this assumption may be seriously ques-
tioned,
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An alternative conclusion may be that the present
group of students, because of their past life experiences,
already held values not significantly different from the
cultural values held as desirable by white society. The
faet, tooy that the studentS' past life experiences most
probably placed value on strong relationships among
numerous siblings, close family ties and assoeiational
and group membership ties with other neople of Indian
ancestry, may sccount for the wide variation between
the results postulated and the actual findings obtained
in the present study.

Although the weight of the statistieal evi&ence
does not ea:rebarate the hypotheses set down in this
study, it cannot be subsequently coneluded that the
factors researched in this project are, on the basis
of the findings, neeessarily negative or nonssupportive
to the student in the performance of his student role.
It is recognized that the present study is very limited
in its scope and that there are, as suggested, other
intervening variables that may affect level of perfore
manee.

The general inconelusiveness of the findings
presented in this study, of necessity, limit their
practical éppliaability. However, it is felt tgat in
a limlted way the study has pointed out some of the

areas which may pose problems to Indian students in the
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process of obtaining an edueation in an urban setting,
It is hoped that the present study will lead to more
extensive and refined research efforts in the field
of Indian education, an area in which there remains

a great need for deeper and more specific knowledge.
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APPENDIX A

UNIVERSITY OF MANITOBA

School of Soeial Work
INTERVI
SCHEDULE e
Researeh Group II Schedule Number o
Level of Performance__
Interviewer's Initial_
PART III PRESENT LIVING SITUATION
Interviewers Pause and repeat question of student is
| hesitant or ambiguous.
1, Are there any other boarders in the home? Yes___ No___
If yesy how many?___
24 Are there any other students in the home? Yes __ No____

'If yes, how many?

In what grades, or courses are the other students?

Interviewer: Establish whether the other students are in
' Grade 7 or higher.

3. A) At bearding home
1) Do you wateh T.V., with the family or any member. of

the family? Yes No

— A

If yes, how often? Daily____ Weekly___ Monthly

If no, why?__

11) Do you play games with the family or any member of
the family? Yes No

If yes, how often? Daily___ Weekly Monthly
What kind of games?(e.g. cards, ping pong, sports

at home or other) If no, why?
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11i) Do you participate in hobbies with the family or
any member of the family? Yes_ _ No_
It yes; how often? Daily___ Weekly _  Monthly__
What kind of hobbies? (e.g. stamp colleeting,
embroidery, model building, knitting or other)__
If no, why?

iv) Do you help with household tasks? Yes___ No___
If yes, how often? Daily,__ Weekly _ Monthly
What kind of tasks? (e.g., dishes, prepare food,

household repair jobs, snow shoveling or other)__

If noy. why?

v) Are you invited to join with the family or any
member of the family when they entertain? Yes__
No___

If yes, do you join? Yes___ No___
If yesy how often? Daily___ Weekly__  Monthly___
If no, why?__ |
B) Qutside the home
1) Are you of the same religion as the family or any

member of the family. Yes No A

Does the family or any member of the family go to

chureh? Yes__  No

——

If yesy do you go with them? Yes No____ ST

If yes, how often? Daily___ Weekly___ Monthly_ __

If no, why?
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ii) Are you ineluded in activities outside the home

with the family or any member of the family?

Yes No_ .

e N

If yes, how often? Daily Weekly __ Monthly _
What kind of activities? (e.g. skating, curling,
ear rides, bowling, shows or other)

If no, why?

WA

%« A) Iransportation |
i) How do you get to school?

i)

ii1)

Interviewsr: Establish the most common mode of

- transportation.

Bus____ Car__ _ Walk ~ Other

Indiecate other less frequent modes of transportation.

If you ride on the bus, how far must you go to the
bus stop?

RN

How many times do you transfer?

When you get off the bus, how far is the bus stop
from the school? __

If you go by car, whose car?

Own,____ Landlord _ _ Other_

B) Iravelling Time

i)

How long does it usually take you to get to school?
Under 15 minutes 16«30 minutes

31-45 minutes

S O BB

46 minutes or over__



APPENDIX B

GROUP II
QUESTIONNAIRE

FOR_COMPLETION BY GUIDANCE COUNSELLORS
AT INDIAN AFFAIRS BRANCH

For each Indian student in the studys
l. What does the head of the household where

the Indian studené boards do for a living?
2. In each home chosen for the study, are
~ there adult members of the boarding family
who are of Indian ancestry? '

‘ A, Yes No

B, Husband: Yes No
Ce Wifes Yes No




APPENDIX C

UNIVERSITY OF MANITOBA
School of Soecial Work

SCHEDULE--STUDENT RESEARCH PROJECT 1964~65 SCHEDULE NO.__

PART I:
As

B:

RECORD OF STUDENT'S PFRFORMANCE:

General: (Please print)

1,

.2‘
3

L,

5e
6.

Schedule completed by

Student's name_ Band

City Address

School Attended Course/grade_

Date course commenced

Date of last report on file

Academic and techniecal grades:

1.

Academic: (Complete (a) ONLY if marks are
reported for individual subjeets and (b) ONLY
if individuals marks are not reported, Note:
In (a) write "F" beside each mark which is a
failing mark.)

(a) Marks (Write actual marks in spaces
provided.

(i) (iv)____ (vii)___ (x)
(11) (v) (viii) (x1)
(i11) (vi)_ (ix) (xii)Average mark

(b) General statement (cheeck that category which
most closely deseribes what is reported
about the student's academic performance.)
(1) A failing or unaatisfaetor#

(11i) Passing or satisfactory only

{11i) Passing or satisfactory and above average
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2. Techniecal skills (Applicable only to students taking
trades or voecational training. Cheeck that category
which most closely deseribes what is reported about
the student's level of technical skillse-i,e. in
typing, shop work)

{(1i) Satisfactory
(iii) sSatisfactory and above average

(i) Unsatisfaetory__ __

Ce. Diseipline:

l. Attendance (Complete (a) ONLY if aetual number of

2e

3.

days is reported and (b) ONLY 4if actual days are
NOT reported.)

(a) Write in: (i) Number of possible days
(ii) Number of days absent
(1i1) gays absent as ¢ of possibie
ays _

(b) Cheek appropriate category:

(i) Attendance unsatisfactory
(ii) Attendance satisfactory

Punctuality (Complete (a) ONLY if aetual number of
days is reported and (b) ONLY if aetual number of
days is NOT reported) -

(a) Write in: (i) Number of possible days
(1i1) Number of times late
(iii) Times late as a percent of total
pogsible days

(b) Check appropriate categoryt

(1) Punetuality unsatisfactory
(i1) Punctuality satisfactory

Behavior in c¢lassrooms, shops, etes (Cheek that
category which most eclosely deseribes what is
reported about student's behavior)

(a) Unsatisfactory
(b) Satisfactory or not mentioned



76.

PART I

De

E,

F,

Relationships with other students (Cheecl that category
which most closely deseribes what is reported)

1. Unsatisfactory
2. Sstigfaectory or not mentioned

Relationghips with customers (eomplete only for those
students whose training-was for example in hairdressing--
requires direet contact with customers.)

1, Unsatisfactory
2. Satisfactory or not mentioned

For office use onlyw«-DO NOT COMPLETE

Overall rating of performances (echeek) Level I

Level 1I

Level III___
NOTE:s This rating is also to be transferred to the

appropriate space in each of Parts II, III and
IV of the schedule,




