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ABSTRACT

The fundamental purpose of this study was to investigate and to
analyze a teacher-centred curriculum devélopmenﬁ projeét - thé Techndlogy
Project. This Project was sponsored by the Canada Studies Foundation.
Fifty teachers from many regions of Canada participated in this curriculum
project. The study had two sub-purposes. The first of these was to inves-
tigate the manner in which the project's participants made decisions about
curriculum matters. The second sub-purpose was to analyze the particiéants‘
perceptions of this type of teacher-centred curriculum development.
| The study included a literature.reView of two alternative ap-
proaches to curriculum design as weli as séme positive and negative teachers!'
pefceptions from previous teacherécentred curriculum projects.

In order to place the stﬁdy of the Téchnology Project into proper
. perspective, it was necéssary to include Séme historical background on two
main areas. The first area of importance was the historical development of
"pan"-Canadian curriculum prior'to“the 1970s. The second aréa which was
essential to the study was the role of Capadé Studies Fougdation,over the
last ten years, in the promotion of "pan"-Canadian curriciuilum projects;'
These two areas are-briefly'summarizéd in the main quy of the‘study.

The'aata for.the first sub-purpose on curriculumvdecisions was
collected from original project documents. Some of the main sources were
minutes of each meeting, the Director's memos and lettefs,'the project'é
“original proposals, meeting agendas and case studies. The study included
a brief description of the developmental stages of the Project as well as
original documents. The original documents which illustrate the decision-
making processes were included in Appendix “AY,

The data for the second sub-purpose on participants! perceptions




was obtained from written and oral evaluations. The data was collected

from the followihg original sources: a written summary by each team on
their cﬁrriculum development experiences, a transcribed taped critique of
the project at the final meeting, a written and transcribed taped critique
of the project as perceived by one team within the Technology Project and

a written and transcribed taped critique of three projects, as perceived by
the Director of each project. These four major evaluations rather than a
questionnaire‘were used to analyze the participants' perceptions.

The major findings of the study suggested that the decision~
making procedures must be clearly identified at the outset of the project.
The Steering Committee meetings of the Technology Project used the
"consensus model" to arrive at all decisions concerning curriculum matters.
The study also revealed, from the participants' perceptions, that some basic
components are essential in order to achieve a functional teacher-centred
curriculum development project. These components or principles were

listed under the'findixgsof study.
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CHAPTER I

STATEMENT OF THE PROBLEM
.I. INTRODUCTION
During the last decade teachers in Canada have played an important
role in the development of curriculum. Many teacher-centred curriculum
projects have been established at the local, provincial and national level.
Most projecﬁs have had a high degree of success in curriculum development,
material production and teacher pfofessiqnél growth, Perhaps the most
challenging and unique curriculum development by the teachers in Canada
has been under the sponsorship of the Cénada Studies Foundation. In Phase
II of its program, the Foundétion established national projects which
brought teachers together from different regions of Canada to work on cur-
riculum materials for classroom ﬁse, in order to promote greater under-
standing of Canada among Canadian students. These projects have enabled
many teachefs to gain expertise and knowledge on curriculum development.
However, presently across Canada there is a serious threat that many
teacher-initiated or teacher-centred curriculum projects or programs will
be terminated with the general shift toward a more centrally_controlled
curriculum. The general teacher freedom to develop curriculum in order to
meet the needs of individual students is being circumvented in order to
stress the needs of society.
II. STATEMENT OF SIGNIFICANCE
The centralists claim that the basic skills of literacy and
numeracy are being neglected by the teachers. Critics of the ‘present
system charge, without concrete evidence, that there has been a general
decline in educational standards. Many provincial Departmentsof Education
are endeavouring to define basic education, demanding proficiency tests at

all grades, especially high school, and insisting on closer supervision
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of curriculum implementation. The significance of this shift will mean
less stress on the development of self-realization and individual talents
and a greater siress on the sociepal needs. This general shift in curric-
vbulum emphasis along with the intrdduction of deparimental examinations,
could reduce many professional teachers i{o mere "technicians of schooling".
In order to counterbalance the trend toward centrally controlled curriculum,
teachers must endeavour to demonstrate to the officials and critics that
the present system of ﬂeacher-centredchrriculum has many positive benefits
to the community, school, students and teachers. Teachers must take more
pride in the promoticn of their curriculum accomplishments if they are to
retain the freedom of choice of what to teach. This statement by Wiseman
and Pidgeom (197029) on British educaiion best sum@arized the views on
this issue:
Teachers and headteachers value the freedom of choice of what

to teach, It is a freedom that we cherish, and we tend to regard

other systems with some degree of compassion surveying them with no

little element of self-esteem and national pride. And yet perhaps

we sometimes tend to forget that the price of freedom is a heavy

increase in responsibility and a concomitant duty to demonstrate

and defend the efficiency of our actions.

The proposed study is designed to provide a detailed descriptive
analysis. of how one case study - Technology Proﬁect‘— developed a curric-
ulum model which enabled a feacher-centred curriculum project tc become a
feasible and a realistic venture for regular classroom teachers. The
analysis of the research material revealed that very few practical curric-
ulum models are available, especially in Canada, which could be used as a
guide by pracitising teachers. Teachers regquire sound curricular guides on
programs if they are to survive professionally in the face of increasing

demands for accountability, economy and excellence. Hopefully, this study

will be of some assistance to meet this end.




I11. PURPOSE

The purpose of this study is to investigate and to analyze,
through an intensive study of one caée - a National Project on Teqhnology,
how a teacher-centred curriculum project made decisions about curriculum
matters and how participating teachers perceived this type of curriculum
development, More specifically this research should answer the following
major questions:

1. How did the Project team reach a common understanding of the purpose
and direction of their work? (Did they rely on objectives for this?
If not, what sort of statements did they use for this purpose? How
was agfeement secured and maintained?)

2. How did the Project team organize its work? (What tasks did they
undertake, in what order, and in what manner?)

3. How did the Project team use its understanding of the purpose and
direction of the work to produce plans and materials? What procedures,
formal or informal, were used to develop plans and materials? What
information and assumptions or presuppositions did these proéedures
require? | |

L. How did.the participants perceive the teacher-centred curriculum project?
What were the benefits to teachers who participated in teacher-centred
cﬁrriculum? What did they gain as individuals and as professionals?
What did they learn about curriculum development? How important is.
curriculum theory to this type of project? Did the teachersdevelop

curriculum or classroom materials?

Iv. ORGANIZATION OF THE STUDY
This section is intended to outline briefly the investigative

procedure as well as show how the major areas of the study are related to




the main purpose of this investigation. The study is organized in the

following manner:

1.

30

e

The main purpose of the study, as stated earlier, is to investigate and

to analyze the Technology Project. The two central questions of this

study are as follows:

a) How were the main decisions on curriculum matters made?

b) How did the participants perceive this type of teacher-centred
curriculum development?

In the second section of the study, several assumptlons are made about

the Technology Progect and the par 101pat1ng teachers.

In the literature review, the two main questions of the study are used

as the focal point of the review. The reviewed llterature summarizes

two altern%tive approaches to curriculum design - the "theoretic® and

the Y“practical®. The review élso includes the positive and negative

outcomes of previous teacher-centred curriculum projects.

Some of the findings of projects similar to the Technology Project are

are included in a brief comparison of curriculum projects in Canada,

Great Britain and United States.

To place the investigation of the Technology Project into perspective,

it was necessary to include some historical background on the following

areas:

a) A brief history on the development of ‘pan'-Canadian curriculum.

b) The role of the Canada Studies Foundation in the promotion of
‘pan'-Canadian curriculum. The Technology Project wms one of
éeveral curriculum projects which was directly funded by the
Foundation.

The procedure for collecting data is described in Chapter IV.




7. The developmental stages of the Technology Project and the manner in
which decisions were made about curriculum are discussed in Chapter V.
These are supplemented by the Appendix. A.

8. The participants! perceptions of the Technology Project are summarized
in Chapter VI,

9. The last chapter is devoted to the discussion of the findings, con-

clusions and implications of this study.

V.  STATEMENT OF THEORETICAL ASSUMPTIONS

Three prior assumptions are being @ade about this investigation.
These are as follows:

1. That any curriculum project which is being established must have a
clearly stated purpose or reason for its existence, as well as demon-
strate its value to the people for whom it is intended;

2. That any teacher-centred curriculum endeavour which is attémpted at
the national level in Canada will be difficult to implement without
the co-operation of the provincial govermments.

3. That the participating teachers' abilities, attitudes and personal
comnitments to a project are cruciél to consider when establishing
teacher-centred curriculum projects.

In initiating curriculum projects it is vital to understand the
purpose or reasons for establishing these and secondly, to showvthe value
of these projects to the people whom these will affect - students, teachers
and society, In Canada the need for revision of the history curriculum

became clear in 1968 after Hodgetts' report, What Culture? What Heritage?

which was a survey of history teaching across Canada. In his report he
condemned, in no uncertain terms, the teaching of Canadian Studies in every.

part of the country. He stated in his report:
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most Canadian studies as currently prescribed and taught, do not
nurture advanced intellectual skills, they do not transfer knowledge
that is useful to the individual as a citizen and to his society, and
. they do not encourage an understanding and appreciation of a great
many aspects of our cultural heritage. (Hodgetts, 1968:75)

Hodgetts also found that the schools were lacking Canadian
materials and using teaching methods almost universally condemned by
reflective educators. He also reported that he was appalled by the lack of
interest and knowledge about things Canadian shown by the nation's school
children. I{ was this report that led to the formation of the Canada
Studies Foundation in 1970. The Foundation launched a series of teacher-
centred curriculum projects in order to produce materials and to involve
teachers in curriculum development with the hope that this could improve
Canadian studies in schools.

In support of Hodgetts! findings the Symons' Report in 1975
claimed:

the most valid and compelling argument for Canadian Studies is

the importance of self-knowledge, the need to know and to understand
ourselves, who we are; where we are in time and space; where we have
been; where we are going; what we possess; what our responsibilities
are to ourselves and to others. (Symons, 1975:12)

These two major studies point directly to the need for curriculum
revision in order to provide better materials and teaching techniques for
the future generations of Canadians.

In attempting to promote change in Canadian education it is
important to remember that the control of education is at the provincial
level, thus, any implementation of educational programs at the national
level will be slow or none at all. There is no centralized system such
as exists in France nor the depth of experience such as has enabled local
initiative to flourish in curriculum work of the Schools Council in

England. Prior to the formation of the Canada Studies Foundation in 1970,

there was no national organization to promote Canadian Studies across the




vast regions of Canada. Canadians are only beginning to develop some
framework for the promotion of Canadian Studies. In 1978 Hodgetts and
Gallagher published the first resource guide for Canada Studies. The aim

of the guide, Teaching Canada for the '80s, is to offer proposals for

content of a Canada Studies curriculum for all provinces:

a common framework for studies of Canada . . . consistently
'pan'~Canadian in objectives and designed in truly pan-Canadian fashion,
touching all curriculum areas and spanning full range of school years
in a co-ordinated manner. (Hodgetts & Gallagher, 1978:VI1)

In light of the weak national structure for education, it would

be erroneous to think that a few teacher-centred curriculum projects
established at the national level, with a handful of teachers, could have
any major impact on Canada Studies. In spite of this, some progress is

presently being made at the national level. This will be discussed within

the framework of this study.

VI. LIMITATIONS
The following limitations ére_recognized in this study:
1. Not all of the participating teachers were involved in the taped
critique of the project,
2. The project was in operation over a two year period. Teacher commit-
ment changed with job reassigrments.
3. Some teachers withdrew from the project before it was completed.
Lo The project suffered a reduction in the budget during the development

stage.

VII. DELIMITATIONS
The following delimitations are considered:

1. The study is based on only one national project.




2. The project did not have the representation from all regions of
Canada. eg. Quebec, Saskatchewan.
3. Strict time limits were imposed for each stage of development.

eg. approximately two months.

VIII, DEFINITIONS

To provide a wider range of the meaning of curriculum, the

following definitions are included:

A curriculum usually contains a statement of aims and of specific
objectives; it indicates some selection and organization of content;
it either implies or manifests certain patterns of learning and
teaching, whether because the objectives demand them or because ‘the
content organization requires them. Finally, it includes a program
of evaluation of the outcomes. (Taba 1962:10)

A curriculum consists of all those learnings intended for a
student or group of students. (Goodlad 1966:71)

Curriculum is a set of activities involving teacheré, learners,
and materials, and that these activities are provided through per-
manent institutions. (Reid 1975:247)

Phase I describes a time period (1970-75) during which the

Canada Studies Foundation sponsored its first set of curriculum projects.
Phase II describes a time period (1975-77) during which the
Canada Studies Foundation sponsqred its second set of curriculum projects.

Teacher~-centred curriculum - can be defined as programs that are
totally planned, developed and implemented by classroom or student
teachers.

Canada Studies are:

programs which deal with our society as a totality, in country-
wide, interlocking perspectives that can be shared by all Canadians
wherever they may live. (Hodgetts & Gallagher 1978:2)

Canadian Studies - are programs which investigate any event or

- operation or phenomenon occurring in Canada. These are usually more

regional and ethnic rather than country-wide in nature,




National Projects - refers to curriculum projects which were

established on a country-wide basis.

different regions of Canada.

This included teachers from many

9.
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CHAPTER 1I
LITERATURE REVIEW
I. REVIEW OF RELATED RESEARCH
The literature reviewed in this chapter relates to two basic
areas which are essential to the study. These are the two alternatives
to curriculum design - the "theoretic" and the "practical, and the

positive and negative outcomes of teacher-centred curriculum.

iI. TWO ALTERNATIVE APPROACHES TO CURRICULUM DESIGN
"THEORETIC" AND "PRACTICALM
In determining how to develop curriculum it appeared to be fairly
simple at the outset. The theories of curriculum development would provide
a logical starting point. However, research revealed that this whole field
is in a state of confusion and the theorists are in disagreement.

Since the early 1950s there have been several educational
theorists who have advocated the process of defining educational objectives
as a fundamental step in curriculum development. They developed models and
practices which have been described as efficient and scientific.

Walker (1971-72:51) definéd the formal elements of the "“Classi-
cal model" (Tyler 1950) as the objectives and the learning experience.

He elaborated:
its logical operations are determining objectives, stating them
in proper form, devising learning experiences, selecting and organizing
learning experiences to attain given outcomes, and evaluating the
outcomes of those experiences.

Some of £he views of behavioristic theorists of the 1950s
[Tyler (1950), Bloom (1956) and Johnson (1956) ] have some indirect con-
flict with those who advocate a more humanistic and ethical jideology.
Theorists such as Eisner (1971), MacDonald (1956), and Schwab (1970),

expressed the need for curriculum specialists to address themselves to the

more practical worlds of real life.
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At this point it might be worthwhile to explore the two differing
views on curriculum development. Two prominent theorists who have developed
specific models for curriculum development are Tyler (1950) and Goodlad

(1969). Tyler in "Basic Principles of Curriculum and Instruction" raised

four fundamental gquestions on curriculum. These were:
1. What should be the educational objectives of curriculum?
2. What learning experience should be developed to enable students to

achieve the objectives?

3. How should the learning experiences be organized to increase their

cumilative effect?

4. How should the effectiveness to the curriculum be evaluated?

Tyler claimed that these are basic and their importahce has been
reaffimed, (Tyler 1976:62)

Since the book was published, Tyler has revised some of his early
thinking about curriculum. Tyler (1976:62) expressed that two areas re-
guire more emphasis. These are:

the active role of the student in the learning process and the

implications student involvement has for curriculum development and
secondly, the need for a comprehensive examination of the non-school

areas of student learning as they relate to curriculum development.

Tyler is also referred to as the pioneer of behavorial objectives.

Tyler has been criticized that his behavorial objective concept is too
structured and inhibiting. His reply to this is:

that many current uses of the term behavorial objectives, imply
procedures that are too specific. Behavorial objectives should be
set at considerably higher or more general level than the extremely
specific things I find in many current efforts to write them.
(Shane 1973:42)

Goodlad emphasized that curriculum planning involved at least
two different kinds of processes:

First, there are political and legal considerations. Controlling
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agencies set forth guidelines which sometimes take on the character
of law .

‘Secend, curriculum planning is a.substantive enterprise in that
it has certain perennial foci of intellectual attention, commonly
identif;ed-as considerations of ends and means, (Maclure 1967:5)

Goodlad claimed that insufficient "model or theory building" is
incorporated into curriculum. To accomplish this goal Goodlad and his
colleagues extended Tyler's ratiohaié énd formulated some ends and means
commonplace in curriculum . . . and superimposed the political structure
within which cufficulum planﬁing might be conducted in a complex séciety.
(Maclure 1967:5)

Goodlad and his grbup devised a model which "posed three levels
of political decision-making; societal, institutional and instructional",
(Maclure 1967:5) The "societal" curricular decisions are made by the
province or state. "Institutional' decisions are made by the teacher,
acting in concert, to develop curriculum guides for schools and school
systems. Finally, the "instructional® decisions are made by teachers for
a specific group of students, usually within a given school.

Théée "model building",'"theoretiéa approéches of Tyler and
Goodlad differ considerably from the more humanjstic, practical approach
as defined by Schwab (1970) and Reid and Walker (1975).

Schwab viewed curriéulum both as a conceptual scheme and as the
changing, 1living happening it can be and is in the school community of
real people. (Saylor and Alexander 1974:2).

Schwab (1970:1) criticized the field of curriculum as being
"moribund", having "reached this unhappy state by inveterate, unexamined,
and mistaken reliance on theory".

Schwab (1970:5) changed the focus from theoretic to what he

called the "practical, eclectic" approach:
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The method of the practical . . . is, then not at all a linear
affair proceeding step-by-step, but rather a complex, fluid trans-
actional discipline aimed at identification of the desired or an
alteration of the desires. :

Schwab in his explanation rejected the'simple and direct appli-
cation of behavorial theories to practical problems and instead proposed
a more holistic approach. This approach would involve éxamining curriculum
problems and situations from the perspectives of several doctrines.

Walker (1971-72:51) stated:

the classical model neglects or distorts important aspects of
contemporary practice in curriculum development. He stressed that
a model of curriculum development frankly based on practice should
illuminate novel facets of the curriculum development process,
correct misconceptions about that process, and enable us to under-
stand both the failures and the successes of the classical model.

Walker (1971-72:52) proposed a "naturalistic model" for curriculum
development which consists of three elements: "“The curriculum's platform,
its design, and the deliberation associated with it".

To illustrate the similarities and differences that exist between
the "classical' and "naturalistic" models Walker (1971-72:58) presented the
following description:

This modél (naturalistic) is primarily descriptive, whereas the
classical model is prescriptive. This model is basically a temporal
one; it postulates a beginning (the platform), and end (the design),
and a process (deliberation) by means of which the beginning progresses
to the end. In contrast, the classical model is a means-end model;
it postulates a desired end (the objective), a means for attaining
this end (the learning experience) and a process (evaluation) for
determining whether the means does indeed bring about the end. The
two models differ radically in the roles they assign to objectives
and to evaluation in the process of curriculum development.

Reid (1975:244) agreed with Walker's conclusion that Tyler's

model has "become essentially prescriptive'". He pointed out that in
spite of the work that has gone into its elaboration:

little or no effort has been devoted to showing how it relates

to the actual behavior of curriculum designers, or what constraints
might limit its usefulness in practice. The price of abandoning its
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original links with task analysis has been the sacrifice of any
explicit connection with the world of real human activities.,

Reid and walker (1975) prepared a collection of;case studies to
prove that prescriptive theories of course planning and implementation do
not have to exist in order to-conduct successful curriculum'revisionS‘or
projects. The dissatisfaction with theoretic approach was evident in
several cases. Many projects which were cited did not use the "classical
model" approach.

'.In spite of the eriticisms level against the theoretic approach
Reid and Wélker (1975:X) summarized their views in the following manner:
Traditional curriculum considerations, such as objectives,

planning and evaluation, are not forgotten, but they take their

place alongside more mundane issues - personalities, limitations

of time, money and energy, conflicting interests and competing

enthusiasms - to form a wide ranging account of how the curriculum

changes.

III. TEACHER-CENTRED CURRICULUM DEVELOPMENT AND

SOME POSITIVE AND NEGATIVE OUTCCMES

During the 1960s there was a great boom in curriculum development.

In Uﬁiﬁed States vast amounts of resources{'botg human and financial; were
devoted to the development of materials. Many valuable educational
materials were produced, however, these were not widely used. The main
reason for this appeared to be that these materials Were produced in iso-
lation from the needs of teachers and students. Teachers were, to a large
extent, not directly involved in the éurriculum development process or
material production.

During the same period in Great Britain the Schools Council
established projects across the countrj which directly involved teachers
and curriculum experts in the developmental process. The Keele project is

a good example. Shipman (1974:VIII) indicated that radical changes took
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place in schools such as timetabling, team teaching, enquiry-based
learning and the most dramatic was that the project was designed to pro-
mote initiatives rather than to dlspense package 1deas from the university.
vWalker (1975) did a detailed study of the Kettering progect which was
headed by Eisner under the sponsorship of the Schools Council. Walker,
through this study of the Kettering project which involved Mtrial® teachers,
became convinced that teacher-centred projects are a viable means of
designing and implementing new curriculum. He concluded from his analysis
of the project, that practical curriculum developers relied very little on
the strategies which are outlined by curriculﬁm theorists.
In Canada, teacher-centred curriculum had a somewhat later start.
It wasn't until 1970, under the sponsorship of Canada Studies'Foundation,
when the first major national curriculum projects developed.
Tomkins (1977:9) stated:
by the end of 1970, extensive work was well under way, involving
regional teams representing different levels and interests in education -
classroom teachers, university professors, curriculum specialists,
admlnlstrators, and community personnel
He pointed out that the roundation’s'aim was to promote:
New opportunities for communication among teachers and students,
both intra-and interregionally. This aim was to be achieved by a
teacher-centred strategy, as opposed to the "top-down" strategies
that characterized the American curriculum reform movement of the
early 1960s. The teacher-centred strategy was consistent with the
trend towards decentralization being promoted by most provincial
departments of education by 1970, often at the prodding of teachers'
federations.
Tomkins (1977:10) also indicated in his comments that the Canada
Studies Foundation curriculum development was viewed:
as directly related to professional development, as not so much
a matter of creating curricula as of improving the teaching and
learning of Canadian Studies.

Educators in each region of Canada viewed the teacher-centred

curriculum development very differently. These could almost be considered
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distinct educational cultures.

Tomkins (1977:10) described these views in the following manner:

Western Canadian educators subscribed to teacher-centred
curriculum development almost as an ideology that was democratic,
‘process-oriented, and strongly influenced by American theory.
Educators in the central provinces were seemingly more subject-
centred, impatient with if not assertively ignorant of curriculum
theory, and, in Ontario, subject to hierarchical administrative
modes. Francophone teachers shared some of these characteristics
but, like their western counterparts, were bemused by scientific
approaches to education and "recherche!" models often reflecting
recent American training conseyuent upon the great efforts of recent
educational modernization in yuebec. -Not coincidentally, this out-
look minimized the potential political problems of Francophone
participation. For Atlantic teachers, it was evident that Atlantic
union in curriculum mstters was hardly less difficult than in

© political matters: indeed, diversity in goals, organization, and

method among the four provinces was consistent with their project's
theme of cultural diversity. Regionalism was revealed even in the
different govermment structures employed by the three major project
groups.

Some other findings which Tomkins (1977) noted in his survey on

curriculum development were:

1.

As teachers within each project came into contact on regional basis

and later were able to exchange ideas on an interregional or nation-

wide basis, they were increasingly intrigued to find that despite their

varying milieux they had a great deal in common professionally.
Foundation's objective of promoting "horizontal® (across provincial
and regionél boundsries) and "vertical® (among educators from various
levels) co-operation among the different levels of education became
increasingly evident . . . this created new patterns of co-operation
among diverse groups, including most of the western universities, all
the provincial teachers'! federations, the provincial department of
education, and many of the larger urban public and separate school
systems.

In 1975 Bernier et el published the {findings on the "External

Evaluation of the Canada Studies Foundation". This independent group
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conducted an evaluation onvthe Phase I projects which were sponsored by

the Foundation., Some interesting factors were revealed about teacher-

centred cﬂrficulum development. VThe interviews with participants and the

questionnaires revealed the following findings: (Bernier et el 1975:21-28)
1. automony was the key to our success.

2. they had a good co-operative experience, that they would like
to do more work of a similar character.

3. most found their experience working in a project a very
rewarding one,

4. another particularly beneficial aspect of the experience was
the feeling that participants gained professionally as a result of it.

5. team members stated the whole experience was a tremendous one.
While our motives were initially professional, they soon became personal
as well; the group dynamics that were involved and the contacts we made
brought a loyalty that went beyond our initial commitment. I have the
feeling that I have been totally re-educated . . . I have shifted from
evaluating students to evaluating programs.

6. We become good by living it rather than reading it. The key is
for teachers to see the need; once they see the need, and are helped to
learn how to develop curriculum properly, then they cannot turn back.

7. Teachers expressed the feeling they had a real opportunity to par-
ticipate in the planning, development and implementation of their projects.

8., I know that I am a far more capable person and teacher as a
result of my experiences, and the principals and superintendents that
1've worked under during these three years know it too. P. 13.

9. Many teachers of Canadian Studies became better teachers through
the Canada Studies Foundation - more aware of what they were trying to
do, more able to interest and excite the. youngsters whom they teach.

10. Teams complained of a lack of consistency in the Canada Studies
Foundation's view of what the teams' job was. The major question was
whether the teams were expected to create publishable classroom materials
or whether the purpose of the experience was their own development as
teachers of Canadian Studies.

The external evaluation also provided some useful information
about the materials which the project teams produced. These were (Bernier

et el 1975:20-22):

l. Most teacher-developers who worked on Canada Studies Foundation projects
believed that their materials were relevant, effective, suited to the
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students, usable in schools other than their own, and based on the needs
of Canadian Seociety.

2.. Over four-fifths of the teachers involved believed that the curriculum
materials brought out similarities and differences of viewpoint re-
garding Canadian concerns, a notion that was confirmed by about four-
fifths of those who tried out the materials.

3. About 90% of team members believed that the project materials promoted
better understanding between students and teachers from various regions.

L. Many of the materials that were used had to be adapted to make them
suitable,

>. That more developers (98%) judged that they had an increased knowledge
of and interest in Canada. (Bernier 1975:18) indicated in the report
that: Teachers who, with the help of the Canada Studies Foundation,
became competent developers of curriculum for their classes, will not
and cannot unlearn the skill or stop using it.

To support this view (Tomkins, 1978) indicated that "History and
Social Science Tegchef“, (Spring 1978), a journal for Canadian teachers of
social studies, contained ten articles or reviews by or reference to the
work of ten members or ex-members of Canada Studies Foundation from six
provinces. Majority of these were classroom teachers from Phase I. A
similar "spinoff" is occuring from the Phase II participants.

Carswell (1977), from his survey of Canada Studies Foundation
materials, published a report on teacher-curriculum developers which

-

showed what professional and personal changes occurred in the participants

as a result of their involvement in projects supported by the Canada

Studies Foundation.
Carswell (1977:36) stressed that what was new about Phase I,

beside the fact that teachers were placed at the centre of curriculum

development, was the fact that:

development teams were expected to follow the curriculum-
development process from the selection of objectives or intended
learning outcomes to dissemination of products and processes. They
were given monetary and professional support and the decision-making
responsibility to engage in research, formulations of objectives,
development and/or selection of materials and teaching strategies,
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field-testing procedures, evaluation techniques, and in-service

education of other teachers., In short, teachers were regarded as

professional leaders with expertise in curriculum development.
Carswell (1977:37-38) discussed some of the less positive ogut-

comes in the experiences of teachers who were involved in curriculum

developments. Some of the negative outcomes were:

1. Time pressure
- double preparation required for their own work and preparing for a
substitute.

2. Neglect of classroom P
- inadequate preparation of téaching
lack of attention to students
guilt feelings related to leaving the class to a substitute
concern about the quality of instruction by the substitute

3. Poor public relations

- participating teachers felt other staff did not understand the nature
of their involvement in curriculum development, '

~ lack of communication with local school authorities had been neg-
lected and that much more attention to such communication would have
resulted in considerable more support for teachers.

~ lack of understanding in some developers' schools seemed to be
expressed as professional jealousy through a "who are you to be
doing curriculum development?" attitude.

Burke (1973:145) indicated that 18 out of 56 teachers who she
surveyed héd experienced some hindrance in their professional growth. She
summarized these problems in the following statement:

They lacked time to fulfill other professional responsibilities
... they did not prepare lessons in other subject areas thoroughly
or did not apply themselves to other subjects, did not pursue graduate
work, experienced frustration that was debilitating, did not read in
a diversified field, dropped some professional associations, bhecame
less involved with the staff in their home schools, and neglected
students not involved in P.C.W, (Project Canada West).

In his report Carswell (1977:37) stated that compared with the

advantages occuring to teachers, the disadvantages are minor. From his
survey of published and unpublished information on Canada Studies Founda-
tion, Carswell discussed some positive outcomes that occurred to both
personal and professional self-improvement as a result of curriculum

development. These can be summarized as follows: (Carswell 1977: 37-41)
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1. that teachers whc were invelved in curriculum projects were more
positive towards curriculum use and planning than those who did not
parnlc1pate

2. Participants reported more knowledge about and improvement in deriving
and stating objectives, developing instructional techniques, developing
and using evaluation techniques and skill in communication and group
techniques.

3. Participants engeged in extensive reading and research to improve
their knowledge of Canada and specific topics related to the projects.

L. Not only did teachers become more competent in a professional way, but
many claimed thatl they were more capable people and had more self-
confidence after their experiences in curriculum development.

5. Curriculum development seemed to increase morzle and provide a fair
amount of satisfaction to participants. Teachers were "expressing
pride in being accepted as an equal in curriculum development by other
professionals, pride in completing a particular task or teaching
activity, pride in working well with others, and pride in being asked
to consult or make a presentation on their project.

6. Developers were more research oriented, perceived the need for research
and theory, used a theoretical base, and had more appreciation of the
need for curriculum theory than they had before becoming involved in
curriculum development.

7. In general participants felt that their teaching had improved and that
their students in general benefited from involvement in Canada Studies
Foundation sponsored projects. Participants claimed that the “improve-
ments in teaching skills and knowledge ranged from deeper knowledge of
children's abilities ‘and needs, better guestioning techniques, more use
of inquiry approaches, simulation games, role playing, discussion,
interviewing and audio-visual aids to a stronger and broader grasp of
-content to be taught. : .

IV. BRIEF COMPARISON OF CURRICULUM PROJECTS IN

CANADA, GREAT BRITAIN AND UNITED STATES
Tomkins (1977:13-14) compared curriculum projects which were

developed in Great Britain, Canada and United States. All these had a

common goal "to promote nationwide innovation". He compared the projects
sponsored by Canada Studies Foundation (CSF) with projects such as the

Humanities Curriculum Project (HCP) and the Comprehensive School Improve-
ment Project (CSIP) of the Ford Foundation. Some of his findings were as

follows:
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The HCP and the CSF had somewhat similar broad or global topics. The
HCP promoted global topics such as love, war, etc., and CSF was struc-
tured around "Canadian concerns". In terms of curriculum concerns,
both projects or organizations accepted or rejected certain assumptions
and findings. '

a)
b)
c)

d)

Both rejected that projects 'be.judged by the amount of pupil
learning produced in a given period”.. (Hamingson 1973:16)

Both rejected an "objectives model of curriculum design".

(Tomkins 1977:13)

Both accepted the importance of teacher autonomy but discovered
that "the goals and purposes of the program developers are not
necessarily shared by its users". (Hamingson 1973:29)

Both organizations found that "some degree of authority or charisma
from a body external to the school is necessary to stimulate re-
thinking of curriculum activity".

Some similarities and difference which were expressed by Ford and CSF
were as follows:

a)
b)

c)

d)

e)

The relative ineffectiveness of universities as agents of innovations

(Tomkins 1977:13)
A "lighthouse effect", whereby innovation was more apparent and more
accepted elsewhere than in the milieu where it was developed.
(Tomkins 1977:13)
The perception that project teachers almost universally felt the
need to create their own materials. (Ford Foundation 1972)
Ford perceived uneven materials as a problem while CSF viewed this
as a positive means of curriculum development and professional
growth,
Both organizations discovered that: (Tomkins 1977:13)
i) Levels of funding were not necessarily related to the
achievemeni or success of projects.
ii) The project director to be the key to the success of the
projects,

' iii) The support of each foundation proved an effective means of

attracting other resources, and both found local support
essential to providing local credibility.
iv) The varied governing structures ol the projects seemed little
related to success of the projects,
Both organizations agreed that a network of subsystems around the
country could have major impact on a wide range of school systems.
(Ford Foundation 1972)




22,

CHAPTER IIT
HISTORICAL BACKGROUND TO THE STUDY

I. NATIONAL CONSCIOQUSNESS AND THE MOVEMENTS
TOWARDS A PAN-CANADIAN CURRICULUM

This section is intended to provide some historical background

information on two major areas which are vital to the understanding of this
study. The two areas discussed in this section are how the Canadian education

systems have struggled to develop national consciousness and why they have

failed to provide a ”pan”~Canadian curriculum, and the formation of the

Canada Studies Foundation and its succesées, failures and future.

In a world dominated by ideas of national consciousness, it can
be no surprise that there is much talk of the nature of a "Canadian
Identity" but that in the face of multiplicities of regional, re-
ligious, political and cultural groupings, it has become difficult
to define it clearly, let alone achieve it beyond gquestion. For
such an identity can neither be centrally established, nor easily
created out of the variety and diversity of the Canadian people.
(OECD 1976:19)

The existence of these circumstances and the fact that the
Canadian education lies within provincial. jurisdictions has severely
hindered the development of a national consciou§ness. Over the years the
Ministers of Education across Canada have been responding simply to

province-orientated needs rather than nation-wide concerns and interests

upon which cultural and national consciousness depends. There has never
been a national organization prior to 1970 which devoted its energy to

develop an education strategy for Canada, The growth of national feelings

and identity have failed to materialize simply because no agency has ever
spécifically identified, defined or described the unique components of

Canada. Over the last century the educational systems have failed to
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address the basic question of "What should young Canadians understand about
Canada in order to develop national concerns and consciousness about their

country”,

The Secretary of State, John Roberts, told a conference on
Humanities in Society at the National Arts Centre in November, 1978 that:
the provinces making reference to the deficiencies described by
the 1975 Symons and the 1976 QECD reports which severly criticized
the national aspects of Canada's educational systems. In his address,
Mr, Roberts points out that we have never conceived our educationasl
system as a mechanism which can be used to achieve some desired goals
for our country. We lack, in effect, an explicit, overall conception
of our country's objectives and purposes. (Contact, 1976:1)
The Secretary of State cited details from the Symons and OECD
reports to further illustrate the lack of direction in our education systems

towards common goals:

According to them (the reports) we lack educational systems which
are goal orientated; we have failed in our educational system to
develop the sense of identity which is so necessary for our national
survival; we do not have a co-ordinated functioning educational
policies which tie our educational systems together. (Contact, 1976:1)

The message which appeared to be clearly conveyed by the Symons
and OECD reports is that there must be a co-ordinated effort by the ten
provinces to assist in the development and implementation of Canada Studies
in-their curriculums.

During the last two decades a strong feeling of "national con-
sciousness" has been growing among all facets of Canadian society. National
consciousness for this purpose simply means:

that as a citizen of a recognized political community called
Canada, one is aware of the particular set of problems that members
of that community share at any given time. By maintaining membership
in that community, one tacitly accepts responsibility for those
problems. (Tomkins, 1973:6)

The new "national consciousness” can be best illustrated by the

marked shift in Canadian attitude towards United States. In Peter

Regenstreif's words this new attitude can be considered "an index of




Canadian self-confidence”,

As_recently asvl967, a statement suggesting that . less foreign
capital should be used to develop Canada even if the standard of
living of some people were to decrease was supported by only 34
percent of those interviewed in a poll but rejected by 45 percent.
Three years later these figures had been reversed: 46 percent
favoured the statement and only 32 percent disapproved of it.
(Regenstreif, 1972:8)

Canada has had a long history of concern about the external in-
fluences of both American and British teachers and school books. In the
1790s it was charged that teachers from United States used their own
schoolbooks . . . and tinctured the minds of their pupils with their own
political views.. (Hodgins 1910:150) In 1799 American schoolmasters were
excluded lest they should instil republicanism into the tender minds of the
province. (Hodgins 1896:34) In 183k the Upper Canada legislature imposed
citizenship requirements on American immigrant teachers. (hodgins 1910:53)
This whole issue of American books reached a peak in 1847 when it was found
that half the books used in the schools came from United States. (Phillips,
1947:98) To counterbalance the American influence on Canadian education, it
was decided to introduce £he Irish National Readers which marked the beginnings
of the British colonial curriculum that endured into the 1950s. The re-
placement of American textbooks by British texts was hardly a solution to
the foreign influence issue.‘ In. the article, "Canadian Education and National
Identity", Stamp illustrated how George Brown fought against the Irish
National Readers and demanded that Provision be made for Canadian text~
books, n(Stamp, l97l:13hn5)v The early and present concerns of external
influences can be illustrated by the views expressed by Dr. Thomas Rolph
and a recent editorial of the Toronto Star. The first Was recorded in 1833

by Dr. Thomas Rolph, & choleric British visitor to Upper Canada, who showed

dismay over American influence in the following words: (Hodgins 1896:3)
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It is really melancholy to traverse the province and go into
many of the common schools; you find a herd of children instructed
by some anti-British adventurer instilling into the young .
mind sentiments hostile to the parent state; false accounts of the
late war . . . geographies setting forth (American cities) as the
largest and finest in the world; "historical reading books describing
the American population as the most free and enlightened under
heaven and American spelling-books, dictionaries and grammar teaching
them an anti-British dialect and idiom.

On May 30, 1972, the Toronto Star's editorial expressed very

similar sentiments:

American textbooks . . . can be an effective and insidious in-
strument to Americanizing the thinking of young Canadians at the most
impressionable period of their lives. They can instill the idea that
the United States is the centre of the world; that its foreign policy
is always right and its opponents have always been wrong; that its
way of doing things are the most advanced and efficient on the globe.

The unusual historical development of Canada over the last century,
with the borrowed institutions from the British and French and the cultural
dominance of United States, has negated any specific development of Canadian
identity.

Over the last century National education organizations have made
attempts to raise issues relevant to national education goals. However,
over the years there has been no concerted effort to establish any national
framework of reference for teaching the Canadian concerns. The need for a
common approach to Canadian history that would be acceptable to the two
founding groups -~ French and English-speaking Canadians - led to the for-
mation of the first national education organization. The Dominion Edu-
cational Association in 1892 (renamed the Canadian Education Association
in 1918) was later followed by the National Council on Education in 1919
which had a chapter which devoted its efforts to develop a national con-
sciousness in educational matters. (Phillips, 1957:487)

The 1892 founding meeting of the Dominion Education Association

was asked a guestion which has been raised many times since. (Dominion

Education Association 1892:50-51)
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Are we going to be provincizl in our education or are we going
to be national? . . . Let us try and do what the politicians have
not yet done, - what the public sentiment of this country had not
yet done, viz., to band together the twenty thousand teachers of
Canada . . . and through them declare to the world that Canada is
not divided into provincial ideas), but that the sentiments of the
provinces are formed into one.harmonious whole.

The president of the Canadian Education Association, George W.
Ross, Minister of Education for Ontario, made a comment which reflected
other views long familiar to Canadian teachers. (Dominion Education
Association 1892:52)

I have perused with great care the various histories in use in
all the provinces of this Dominion, and I have found them all to be
merely provincial histories, without references to our common
country . . . Can's we agree upon certain broad features common to
the whole of this Dominion with which we can indoctrinate our pupils,
8o that when a child takes up the history of Canada, he feels that he
is not simply taking up the history of Canada, such as the old Canada
was, but that he is taking up the history of a great country.

National education organizations have had little success in

developing curricula on a national basis. The experience of the Canadian
Education Association which established a committee in 1943 to do a study
of Canadian history textbooks is a good example of this. The release of
the committee's report in 1945 was met with several difficulties:

The mere knowledge that the Committee was at work led to the
publication of a number of articles and editorial comments in one
section of the press, most of which were of such a character as to
incite distrust of the project. Furthermore, the reader is told
that no sooner had the letters to historians on "Certain Controversial
Questions" been prepared than the Committee was embarrassed by the
resignation of the members who had been designed as French Secretary
for this undertaking. (Canadian Education Association 1945:33-34)

Two interesting studies have been done by Porter and Downey on

the Canadian attitudes towards education. Porter claims that education
is not valued in Canadian society and that educational policies are slow
to emerge from a political system based on elitist principles. In Downey's

study of Canadian image of education, he showed that when compared with

Americans, the Canadian public saw education as serving individual rather




27.

than social needs. Furthermore, in his work which was done ten years ago,
he also showed that Canadians rated the teaching of world citizenship as
more important than thé teaéhing of Canadian patriotism. (Downey, 1968:
213-214) These findings could be the explanation for the lack of earlier
curriculum research and development in the whole area of Canadian studies.
The interest in Canadian studies curriculum has increased
tremendously over the last decade. This surge in interest was launched by

the publication of Hodgetts' book, What Culture, What Heritage?, Book II

of the Royal Commission on Bilingualism and Biculturalism and other studies

at the end of the 1960s. The findings in these reports revealed that the
schools were not helping future citizens to communicate and to understand
the vast differences that existed between people in the various regions
of Canada.

The carefully documented evidence in these reports showed that
the schools not only seldom gave students any real appreciation of
their country as a whole or of the thoughts and feelings of people
living elsewhere in Canada but also tended to strengthen regional and
ethnocentric feelings. In other words, the study of Canada in the
schools, contrary to all its stated objectives, was another powerful
divisive influence in our society. It was apparent that the normal
social process by which young people develop their values and attitudes
through strong regional and ethnic forces needed to be balanced in
formal education by more opportunities to study and understand the
total Canadian environment. (Hodgetts 1978:2)

II. FORMATION OF CANADA STUDIES FOUNDATION
ITS SUCCESSES AND FAILURES
As a result of‘his findings, Hodgetts recommended the formation
of the Canada Studies Foundation. The Foundation was formed in March, 1970
with the general aim of improving the quality of Canadian Studies mainly at
the elementary and secondary school levels. In Hodgetts introductory note
in the "Reflections Concerning The Canada Studies Foundation . . . " he

states that from the inception of the Canada Studies Foundation:
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the Foundation set as the ultimate goal of all its activities

the development of & greater degree of national understanding in
the minds and hearts of young Canadians. (Hodgetts, 1978:3)

He goes on to point out that it was the hope of the Foundation
that through a variety of experimental projectsit woulds

find ways to help our young people to know about and sympathize

with the values, feelings and attitudes of Canadians from ather parts
of the country and from different backgrounds, to understand the
total Canadian enviromment as distinct f'rom some regional part of it.
Great care was taken to divorce this goal from any attempt to foster
some conforming, monolithic, nationalistic spirit, to underwrite any
particular form of federal structure, or io engage in a forlorn
search for a single Canadian identity. (Hodgetts, 1978:3)

The philosophy under which the Foundation operated during
Phase 1 and Phase II was to promote pan-Canadian understanding between
regions and people by providing opportunities for people from different
levels of education, especially practising classroom teachers from different
parts of Canada, to meel and to work together on Canada Studies projects of
mutual interest. (Hodgetts, 1978:4) The pan-Canadian idea was especially
stressed in the secbnd phase as the project topics and materials would
indicate.

The Foundation devoted a considerable amount of effort to develop
specific guidelines for conducting the Canada Studies programs and projects,
In order to implement the concept of teacher-centred curriculum development,,
the Foundation was taking a high risk since there had been numerous cases
of failure. However, it was felt that the process of curriculum develop-
ment and the need for teachers to work directly with each other across
regional, linguistic, cultural and other kinds of boundaries that divide
this country, was essential. In all the Phase I and Phase II projects,
the teacher played the central role in the development of classroom

materials. Hodgetts claimed that this was done deliberately since:

Canadian education is fragmented nct only by the imperatives of
Section 93 of the British North American Act and by the existence of
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strong, zealously guarded provincial and regional bureaucracies but
also by the fact that elementary and secondary school teachers are
locked within their classrooms and, unlike other professions, have
few opportunities to meet and exchange ideas with other colleagues
from other provinces. Since teachers, like other people, develop
their viewpoints, values and attitudes through strong regional and
ethnic forces, this situvation naturally inhibits the development of
pan-Canadian perspectives. Additionally, the Foundation felt that
if innovations were to reach the students, instead of gyrating around
in inner sanctums, practising classroom teachers had to be involved
at every stage of a project's development. (Hodgetts, 1978:4)

To date the Foundation's greatest success lies in the developmental
process of teacher-centred curriculum, The participation in the work of the
Canada Studies Foundation hes broadened the professional experiences of hun-
dreds of teachers across Canada., The professional growth and better under-
standing of Canada, through participation in National Projects, is paying
immeasurable dividends. Many of the teachers are continuing to develop and
to promote Canada Studies at the different levels of education within each
region of Canada. The opportunity that the Foundation has provided for
hundreds of teachers across Canada will have a "ripple effect" on education
for years to come,

In his "Reflections" Peter McCreath, who was the Director of
the project "Perspectives Canada" illustrated the success of Foundation's
Curriculum development process by stating:

clearly, the work of the Foundation has demonstrated beyond doubt

that interprovincial co-operation in teacher-initiated curriculum
development is not only possible but that the results can be the
production of curriculum materials of a high quality and the personal
and professional growth of the participating teachers and students.
(McCreath, 1978:128)

Tomkins, in his "Reflections'" on the successes of the Foundation
remarked that:

it helped to give many teachers a new Canadian consciousness

or sensibility and this has been its greatest achievement to date.

(Tomkins 1978:49)

The success of the curriculum process can further be attested
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to by the favourable remarks of the participating authors in "Reflections
Concerning The Canada Studies Foundation . . . " (Anderson, 1978)

Other tangible successes of the Foundétion in the seven years of
its existence and the influence on education in Canada was recently out-~
lined in its proposal to the Department of Secretary of State, 1978. 1In
the proposal, the Foundation pointed out:

it has developed a definiticn and special focus for Canadian

Studies which have been formally acknowledged in several provinces
and incorporated into official curriculum statements; it has com-
pleted curriculum projects involving more than 700 people from -
every level of education and over 8,500 students from all provinces;
it is currently developing 10 additional projects involving 380
educators in all provinces; 31 volumes of learning materials devel-
oped by Foundation-sponsored projects have already been commercially
published. Twelve additional volumes are currently under review by
publishers; it has developed a bilingual information service used by
more than 6,000 persons; it has maintained its fully bicultural
operation, providing services to francophone teachers and educational
officials in 10 provinces; it has organized or provided resources
personnel for local, provincial, and regional workshops involving
more than 5,500 persons; on the basis of five years of experimental
work it is now developing a comprehensive Resource Guide for Canada
Studies., (Memo to C.S.F. Teachers, 1978:1)

The Foundation, along with its many accolades, has also received
numerous criticism from members within its ranks as well as from external
observers. Some expectations which were originally established by the
Foundation were not achieved., This created an element of disappointment
to some members of the Board and other associated with the Foundation.

The Foundations shortcomings appear to lie in the areas of implementation
of objectives and activities rather than in the developmental processes.

Bob Anderson, the present Director of the Canada Studies Founda-
tion, pointed out that in the last seven years, the Foundation has had a
very good record of developing curriculum materials, but has failed to

provide a means by which these materials would be integrated into the

provincial programs. In his "Reflections" he pointed to the{
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lack of meaningful Department involvement in the developmental
stage meant that no adeguate investigation was made to ascertain
whether proposed materials could be effectively integrated into the
provincial programs. {Anderson 1978:34)

He claimed this was the reason why some excellent materials which
have been developed by the Foundation projects over the years are of little
Or no use in many schools across Canada.

Another major shortcoming was the lack of effort that was devoted
to publication and dissemination of some excellent project materials which
were produced in Phase I. Tomkins (1978:53) stated:

this lack of a comprehensive, integrated, glossy set of published

materials has been viewed in some quarters including influential
political guarters, as a failing of the Foundation.

In his "Reflections" Paul Gallagher, a former Director of the
Foundation in the mid 1970s, discussed what he calls "naivete and realiity",
He pointed out that it was naive of the Foundation in its initial five
years of operation to expect that it:

could find and train sufficient teachers/converts to initiate

a country-wide revolution which would then be carried forward by

its own momentum. (Gallagher, 1978:43) The Foundation also assumed
that this revolution could proceed from the classroom up without
directly involving officials and other political individuals.
Gallagher (1978:43) claimed that the Foundation committed the fatal
error of Canadian education by underestimaging the narrow perspectives
and bureaucratic pressures faced by many of the ascribed leaders of
Canadian education.

Many of the curriculum leaders did not respond with the urgency
and concern that the Foundation had anticipated. The expressed concern
of the Foundation were a low priority with many curriculum leaders across
Canada.

Another major weakness of the Foundation was that it failed to
provide, at the outset of each project, specific guidelines to the en-

thusiastic participants. Gallagher (1978:42) claimed that the single

greatest shortcomings cf the Foundation was that it took insufficient
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time to ensure that its participants were working in a single direction
before they got down to work. This resulted in development of project
materials which were "things Canadian" rather than focusing on the national
perspective - "Canada as a totality". (Hodgetts, 1978:2) In many cases
the products which were produced tended to reinforce regionalism. This
was the very emphasis in Canada Studies which the Foundation wanted to
counterbalance.

After several years of operation and comprehensive external and
internal evaluations, the Directors of the Foundaticn bécam¢ convinced
that in spite of the Foundation‘é accomplishﬁents iﬁ the promotion éf
Canadian studies, there was a lack of "pan" Canadian apbroach‘in curriculum
development. In order to rectify some of the previous shortcomings and
misunderstandings of ‘the Foundation's objectives and to provide new
directions in a nation-wide effort to improve the quality of Canada Studies
in Canadian classrooms, Hodgetts and Gallagher were commissioned to write
a "Resource Guide". This "Resource Guide® was published in 1978 under the

title of Teaching Canada for the '80s. In Hodgetts' 4nnual Report of

June 30, 1978, he outlined for whom the book was written and the purpose
for such a guide. He stated that the "Guide':

was written for teachers, heads of departments, program con-
sultants, regional and provincial curriculum directors and professors
in faculties of education. Based on the experiences of the C.S.F.
over the past seven years, the book provided a set of broad objectives,
and & rationale for Canada studies, as well as a detailed description
of understandings that students . . . regardless of where they live
or the language they speak . . . should acquire during their ele-
mentary and secondary school years about their country. The book
is consciously designed to be useful in every jurisdiction in Canada
and hopefully ‘o lead to a more structured approach and to a greater
degree of congruence in provincial Canada Studies programs than has
been possible in the past. (Hodgetts, 1978:2)

The main emphasis of the book is on Canada Studies which is

defined by the authors as studies examining our society as a totality, in
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country-wide, interlocking perspectives that can be shared by all Canadians
wherever they may live. (Hodgetts, 1978:2) This is a different approach
from the many "Canadian Studies' which are regional and ethnic. The
feeling of the Foundation was that the "Canada Studies" concept had not

yet become an important component of education in all provinces.

III. FUTURE OF CANADA STUDIES FOUNDATION
In spite of the shifting trends in education toward a more "basic®
curriculum, the provinces have also recognized the importance to promote a

continuing process of upgrading the Canadian students! understanding of

the Canadian enviromment and its diversities. One of the original ob-
jectives of the Canada Studies Foundation, which was stated in its first

Annual Report, was:

to demonstrate to the ten departments of education that co-operation
among. educators in the area of Canada Studies is feasible and desirable,
and that this co-operation can be achieved without doing injury to
provincial autonomy in education; to demonstrate that, if our experi-
mental pilot projects are successful during the five-year life of the
Foundation, its work should be continued and expanded by appropriate
educational authorities. It would appear that the Foundation has met
its objective and has directly contributed to alerting the provinces -
to the urgent need to develop a strategy to promote "Canadian under- o
standing". A general agreement of co-operation was achieved at a
meeting in Edmonton of the Council of Ministers of Education in
September, 1977 when they approved "recommendations for a long-term
plan of support for Canadian Studies through interprovincial
co-operation.

The Council of Ministers agreement for inter-provincial co-oper-
ation resulted in a change of role for the Foundation. ‘Since the Ministers

agreed to carry on a major program in Canada Studies, the role of the

Foundation became uncertain., In fact, the existence of the Foundation was
not assured until November, 1978 when the Department of the Secretary of
State approved the Foundation's submission and granted a sum of $500,000
to carry on a program of activities for two years. This grant was supple-

mented by the Ontario Ministry of Education and small surplus from the

Phase II.
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The Foundation's main function in the immediate future would be
Lo provide assistance and advice to the Council of Ministers in the initial
planning of a long term program. However, the Foundation in its "Memo" to
C.S.F. Teachers and Associates, November, 1978 outlined the new roles for
the Foundation:

the first mission would be to produce new material for Canada

Studies in areas and by small teams selected by the Foundation after
consultation with the CMEC to avoid duplication and in the light of
the most important existing gaps. The second task would be to use
networks in the teaching community to test and adapt that material
and ensure its wide diffusion., & third role would be to offer advice
to organizations interested in improving Canada Studies. (Memo.to
Teachers, 1978:4)

The changing roles of the Foundztion were necessitated due to
the direct participation of the Council of Ministers in the promotion of
Canada Studies. 1In his opening address to the Teaching Canada for the
'80s National Conference held in Toronto in March, 1979, Premier Davis
stressed the need for Canadians to commit themselves to a common school
curriculum in Canadian History and Canadian Geography that can be supple-
mented by individual provinces without undermining their autonomy in
matters of education. (Davis, 1979:11)

He indicated that the most effective mechanism to bring about
this commonality in curriculum was through the Council of Ministers of
Education. He outlined brieflyAthe progress which has been made by the
Council over the last year.

- Canadian Studies has been accepted as a priority of this Council.
During the past year, the major emphasis has been on determining
current avallability and future requirements for learning materials
at the elementary and secondary levels. 4n annoted biblicgraphy of
provincially produced print and non-print materials is now in the
final stages of preparation. This publication will index curriculum
guidelines, teacher support and student resource documents which will
be the first category of materials to have been identified and clas~

sified for exchange under the new arrangement endorsed by the Council
at its September meeting.
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A second project involved a list of priorities for future
requirements in the development of Canadian Studies materials.
Formulated by the provincial curriculum officers involved in
this field, the list is subdivided into student and teacher materials
from kindergarten to Grade 6 and from Grade 7 to high school leaving.
A needs assessment questionnaire was distributed to all Ministers of
Education to determine what is occurring at the moment in the develop-
ment of these materials. Once analyzed, this review will enable the
provinces to work together on projects of common interest and will
assist them in advising commercial publishing firms in the production
of new Canadian Studies materials.

Another important part of current CMEC activities involved the
study of curriculum guidelines of each of the provinces to determmine
elements of commonality. The Council now has draft reports on Language
Arts and Social Studies and work is about to begin on Science and
Mathematics.

These reports, coupled with other studies in the nature of core
curriculum across the country, will provide a solid base on which to
build a more co-ordinated interprovincial approach to curriculum.
(Davis, P. 11)

The Task Force on Canadian Unity headed by Mr. Pepin and Mr.

Robarts have also cited the Council of Education Ministers as a valuable

tool in bringing about Canada-wide dimensions to our educational system.

IV. SUMMARY

The purpose of this study was to investigate how a curriculum
project team made decisions about curriculum matters and how the partici-
pating teachers perceived this type of curricul;m development.

The liﬁerature review dealt with two major areas which provide
the necessary background to establish the context in which the study will
be conducted. These areas were as follows: the two altefnative approaches
to curriculum development namely "theoretic" and “practical”, and the out-
comes of teacher-centred curriculum development. ,

The historical background provided information on the development
of the Canadian identity and the movement towards a pan-Canadian curriculum

and the role of Canada Studies Foundation in curriculum and materials

development.
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The reviewed literature and the historical background information

revealed that:

l‘

1'0'.

there is no one specific plan for curriculum development. There is a
great deal of disagreement between "theoretic" and "practical" curric-

ulum developers as to what method should be employed.

that the few minor disadvantages of teacher-centred curriculum develop-
ment are strongly outweighed by the many advantages of this type of
curriculum development.

that even though several organizations have made attempts throughout

Canadian history to promote Canadian consciousness none was able to

implement a pan-Canadian curriculum. In fact no independent organization,
prior to 1970 - Canada Studies Foundation - had been formed which could
devote all its energies to try and achieve this goal.

that the Canada Studies Foundation's involvement in teacher-centred
curriculum development has resulted in a few disappointments, however,
overall it has provided a necessary stimulus for the Council of

Ministers of Education, it has contributed to teachers' professional
growth and it has produced many worthwhile curriculum projects and

materials.

P
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CHAPTER 1V
RESEARCH PROCEDURES

The purpose of this study is to investigate how a teacher-

centred curriculum project, based on a single case study, made decisions

about curriculum matters and how participating teachers perceive this type

of curriculum development.

I. PROCEDURE FOR COLLECTING DATA

To answer these two basic questions several investigative

techniques will be employed. These are as follows:

1.

2.

3.

be

Participant observation and analysis. The writer of this study served
in a dual position for the Canada Studies Foundation - Technology Project -
as a member of the Winnipeg case study (Mass Media) development team and

as national secretary-treasurer for the Project. The position of the

-national secretary-treasurer meant that the writer was a member of the

co~ordinating committee which made all the decisions about the curriculum
project. \Furtbennore, all these decisions were recorded by the writer
in the minutes of every co-ordinating meeting.

An intensive content analysis of the Project Director's publications -~
meeting agéndas, communication memos, formal, letters, etc. The director
also served as a member of the Winnipeg development team, thus many
informal discussions occurred about the project!s operations, meetings,
materials, curriculum development, etc. Writer assisted in the adminis-
tration of the entire Project.

A rigorous analysis of the case study materials which were presented at
the co—ordinating meetings, especiaily the critique meeting which was
held in St. John's, Newfoundland,

An intensive form@i amalysis of the minutes of the Project's co-ordinating

committee meetings.
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An analysis of the curriculum activities which occurred in a whole

team meeting at Orillia, Ontario.

An intensive analysis of the Vancouver taped critique and of each

tegms written evaluations of the project. |

An analysis of the oral and written responses of a team - Mass Media -
within the Technology Project. The evaluation which was conducted by
the Director of the Foundatién was entitled "Pan-Canadian Curriculum
Development: Micro Viewpoint"°

An analysis of the oral and wfitten responses of three project Directors,
one of these was the Technology Project Director. The evaluation of the
projects was conducted by the Director of the Foundation - entitled

"Pan-Canadian Curriculum Development: A Macro Viewpoint!.




39.

CHAPTER V
DEVELOPMENTAL STAGES OF THE PROJECT AND
METHODS OF CURRICULUM DECISION-MAKING

The purpose of this chapter is to outline the develoﬁgental‘stages
of the technology project and to show how the ma jor decisions were made on
the different aspects of the teacher-centred curriculum projéct. The orig-
inal documents in Appendix A are essential to this section of the stﬁgyn

The fechnblogy Project originated as a result of the Canada
VStpdigs Foundation's guidelines. In the Canada Studies Foundation Anmual
ReportjqfrJune 30, 1976 the "Report of the Secretariath outlined the
voﬁera£idnalbdirectives and policy guidelines for all second plase projects.
(Appendix A.#l)

The Canada Studies Faundatién, in its phase two operation, formu-
.léféd-a position paper on all the major themes Whichvwefe being considered
«forveurriculum projects. This position paper containedfaiﬁaﬁionaie,-sqme
hﬁbbthesis within the theme, more specific questions and examples of class-
TOOm nnifs. This was the basis upon which the project was formulated. The
technology theme was "Teaching Canada as an Industrialized and Technologi-
‘*céllyhAdvanced Society". These position papers and themes were presented
to a group of approximately 150 educators at a NationallPlénning Conference
in-May, 1975. (Appendix A #2)

. The teachers in each province or school lelslon recelved 1nfor—
matlon about the Canada Studies Foundation phase two progects through
officials from the Department of Education or Teachers' Associations. The
Maniﬂbba Teachers' Society forwarded a bulletin on the pﬁase two projects
to all secondary schools. This bulletin was entitled "Canadlan Studies -

Curriculum Development Project", (Appendix A #3)
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The original proposal for the Technology Project was drafted by
a group of Winnipeg teachers at a one day in-service which was co-sponsored
by the Manitoba Department of Education and the Manitoba Teachers' Society.
At this in-service a group of seven teachers and a Department of Education
Social Studies Curriculum Consultant drafted a proposal entitled " Technology:
Its Impact on Canadian Past, Present and Future'. The idéas for the groposal
 were formulated through a "brain storming' workshop. The ideas were‘then
organized by the consultant and the proposal was submitted to the Canada
Studies Foundation on June 17, 1975. (Appendix A #4)

After the initial proposal was submitted several months had ex-
pired. Duriﬂg this period several of the briginal Winnipeg members with-
drew from the project, including the chairman. However, the chairman
submitted the name of a person to the Foundation who was interested in the
project. With the assistance of the Foundation's Director, the Winnipeg
persbn made contact with other educators across.Canada who had expressed
an interest in the project at the National Conference in May, 1975. This
resulted in the first érojeét planning meeting in mid-November. This
meeting was attended by thirteen people from six provinces. The Winnipeg
prgpq;al which had,previouslj been circulated, ;as used as the bagis for
discussion and future planning. The broad project goal and the project's
objectives were agreed to by the end of the meeting. A second meeting was
schedu;é& for late February, 1976 in Windsor. For this meeting the dele-
gates agreed to prepare sample introductory materials based upon the
project's objectives; to exchange these materials by mail; to think about
the form of media to be utilized; to develop hypothesgs about technology;
to form teams at the local level; to obtain a letter of support from the

school board or employers; and to find local resource personnel,




hle

The required tasks were completed for the Windsor, Ontario
meeting which was held in February, 1976. Representatives from two new
areas attended. The project was expanded to nine regional teams. These
were located in Maple Ridge, British Columbia; Kelowna, British Columbia;
St. Paul, Alberta; Winnipeg, Manitoba; Windsor, Ontario; Orillia, Ontario;
Scarborough, Ontario; Fredericton, New Bruhswick and Grand Bank, Newfoundland.
The Winnipeg meeting decisions were reviewed and adopted by all représenta-
tives. Other major decisions which were made and agreed upon at this
meeting were as follows:

1. A conceptual framework for implementing the project's objectives.

2, A project budget.

3. A project schedule or time line.

L. An election of a project director and secretary-treasurer.

5. A co~ord1nat1ng or steering committee which consisted of the project
dlrector, secretary-treasurer and a chairman or designate from each of
the nine regional teams. This committee was empowered to make all
decisions regarding the curriculum project on technology.

6. A proposed principles of communication. (Appendix & #5)

7. That the director present the proposal on the technology to the
Advisory Panel for fuhding.

The decisions of the Windsor meeting becéme the basis for the
Technology Project proposal. The director drafted and presented this to
the Advisory Panel of the Canada Studies Foundation in March, 1976, in
order to receive funding under the phase two guidelines, (Appendix A #6)

The proposal was accepted and the project received official
funding. A meeting was arranged for April, 1976 in Winnipeg, Manitoba.

The proposed guidelines for local team operations and duties of the project
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director were discussed and approved., (Appendix A #7) Progress reports on
each case study were received and a consensus model for the functioning of
the steering committee was agreed to and approved by the Committee.
(Appendix A #8)

Some problems began to emerge at this meeting. The differing
quality of case studies by regional teams was evident. As well, chronic
probléms related to team motivation and individual personnel were suf?acing
for the first time. To overcome some of these problems the sieering com-
mittee decided to held a meeting of all project participants, approximately
fifty people, at Orillia, Ontario. The steering committee devoted a por-
tion of its Winnipeg meeting te establish an agenda for the Orillia meeting.

A1l participants, from each regional team, were invited to a
three day meeting at Orillia, Ontario in June, 1976. Project members
familiarized themselves with each other and with the project's goals.
Workshops, discussions and major decisions eoccurred concernihg the case
study format and the curriculum issues such as substantive skills, con-
ceptual level and the treatment of walues. Another issue was raised about
the lack of a Quebec team in the project. The ensuing discussion revealed
wide ranging regional perspectives concerning what a 'national® prbject
implied. (Appendix A #9)

A detailed report was published, in a Canada Studies Foundation
memo of June, 1976, on the project's background, focus, organization,
schedule, products and applicability to the existing curricula.

(Appendix A #10)

The next steering committee meeting was held in Cctober, 1976
at Toronto, Ontario, The case study material was reviewed. The final
guidelines and timetables were established for the writing and criticizing
of the first drafts of the intreoduction to the project and the accompany@ng
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case studies from each region. (Appendix A #11) The Project suffered a
reduction in the original budget, thus one proposed meeting was cancelled.

An important steering committee meeting was held in March, 1977
at St. John's, Newfoundland., A very specific agenda was prepared by the
Director for this meeting. (Appendix A # 12) Each prepared case study was
systematically critiqued by a designated regional team as well as by the
steering committee members., Even though each designated team was instructed
to take on a “devil's advocate" role, the quality of the critiques varied
considerably. A specific revision guide for the case studies was agreed to
by the committee. (Appendix A #13) Guidelines for future field-testing
were agreed to and a group was selected to draft the teacher and student
piloting evaluation forms. (Appendix B) A three-member editorial team
was formed to revise the introduction and case studies for publication,

The uncertainty concerning the amount of future funding had an obviously
negative impact on the participants of each regional team, Two teams who
had no£ completed their draft case study units were asked to withdraw from
the project. The poor quality of two other case studies as well as the
diminishing number of team members, indicated that two other teams were
having serious problems. One of these teams subsequently withdrew.

The final steering committee meeting was held in September, 1977
at Maple Ridge, British Columbia, The chairman and two other members from
each regional team were in&ited to attend this meeting. The field-testing
reports were presented and reviewed by the committee. Specific weaknesses
were identified in the case studies and suggested changes were forwarded to
the Editorial Committee. The Editorial Committee was granted permission,
by the steering committee, to revise each case study as it deemed necessary
for publication. A new team from Montreal was introduced into the project

at this meeting. Some attempts were made to produce a Quebec case study,
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The team, however, failed to meet the agreed schedule and was requested to
withdraw. A written and taped critique of the project occurred at this
time. A great deal of the infermation on teachers' perceptions of the

project which are discussed in Chapter VI were obtained from the critique.




CHAPTER VI

PARTICIPANTS' PERCEPTIONS OF THE TEACHER-CENTRED
CURRICULUM PROJECT ON TECHNOLOGY

An important aspect of this study was to investigate how
participating teachers perceived the teacher-centred curriculum project on
technology. The information provided on the participants' perceptions of
the curriculum project were bé.sed on several different methods of evalu-
ation. These were as follows:

1. A written report which was presented at the final meeting of the project

by ea_.ch team. This report was entitled RCanada Studies Foundation Cur-
ricul@ Development Expériegces" o

2. A taped critique on the perceptions of the project occurred on the last
day of the final meeting of the project. Each team member received a
transcript of the critique. At least three members from each teanm,
except Grand Bank, were present at the taping session.

3. An .indepi;h written and oral evaluation was conducted by the Director
of the Foundation entitled, ®*Pan-Canadian Curriculum Development:
Micre Viewpoint”, ~of one team within the Technology Project. In this

evalué,tion, each member of the team provided a written response to

- several specific questions which dealt with the Pan-Canadian curriculum
development project. This was later followed up by a general taped
discussion on the many aspects of the project.

L. A second major written and oral evaluation was conducted by the Birector

of the Foundation entitled, "Pan-Canadian Curriculum Development: A
Macro Viewpoint'. In this evaluation three project Directors, one
being the Technology Projeci Director, provided written responses to

specific questions about their project and participated in a taped
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discussion about the merits and shortcomings of Pan<Canadian projects.
The preception responses in the evaluation tended to be somewhat

repetitious on certain aspects of the curriculum project. In order to avoid
unnecessary duplication, some discretion was used by the writer in the se-
lection of these responses. The participants' perceptions on the teacher-
centred curriculum project on technolegy are divided into the following
categories: general perceptions and observations, team experiences?%r per-
ceptions on the curriculum development processes, and.perceptions of the

project's operations and organization,

I. GENERAL PERCEPTIONS AND OBSERVATIONS
Some of the general perceptions and observations of the partici-
pants were as follows:

1. Most group members within each team felt that it was a personally
rewarding experience from which they gained knowledge and enjoyment.

2. Most members, who completed their case studies, had experienced a
sense of achievement and felt that they had done something important.
This was particularly so since they felt that they were producing
useful materials that could be used in the classroom by other teachers.

3. Participants learned that ordinary teachers can be capable, creative
persons who could, if given sufficient time and some financial support,
develop very good teaching materials at a reasonable cost.

L. Many teachers felt that the process of curriculum development which
occurred was as important,; if not more important, than the final
product. What the participants learned about other Canadians, cur-
riculum development and the worth of their country will be shared
with their siudents and fellow teachers. This, in the long run, may
be more valuable than the materials produced.

5. It was a rewarding experience to learn, first-hand, about some of
the problems and processes that are involved in attempting a pro-
féssional publication.

6. There was a general sense of purpose and commitment. Task-orientation
was high,

7. Individual teams did an excellent job of preparing for and hosting
meetings.

8. Our experience of working with teachers across Canada has been
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development processes were as follows:

1.

4.

'in order to grow but they also need honest criticism. Team leaders

-and contacts to be able to participate in a project of this nature.

levels and production of materials,
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extremely rewarding. My ides of Canada as a nation has been changed
by going to the places where the work was taking place.’

The meeting in Orillia contributed greatly to the success of the pro-
Ject. The setting of guidelines at this meeting did two things: It
helped give a somewhat more common set of objectives; but even more

important, it committed people to the project on an individual basis .

In a national project, with numerous case studies, team members had to
understand fully how their case study related to the overall framework.

The Canada Studies Foundation and the technology project, very often
did not pay sufficient attention to what happened in the classroom on
a day to day basis.

Prior to the project I had not really appreciated the regionalism of
Canada’ .

The two most difficult tasks of the project were the formulation of
a hypothesis and the establishment of a working model which was
satisfactory to all teams. : '

The project created an awareness of a basic tension in team curric-
ulum development - teachers need support and positive reinforcement

must be aware of this tension and be constantly adjusting its balance .

‘It is mainly the advantaged teachers who have the time, confidence

1I. TEAM EXPERIENCES OR PERCEPTIONS OF THE
CURRICULUM DEVELOPMENT PROCESSES

Some expressed team experiences or perceptions on the curriculum

=

One team expressed the feeling that a fairly small (4 to 6) group of
teachers - not administrators or curriculum co-ordinators - worked
best since there was a natural equality that promoted cohesiveness.

A great deal was learned about preparing all aspects of learning
materials - the use of Pictures, design, format, Strategies, reading

The project stimulated participants to become involved in other
writing tasks.

"It has made us more aware of the long-term objectives in curriculum
development in contrast to the short-temm objectives of daily teaching.

"It has helped all of us to critically examine our own teaching and in
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particular, to attempt a greater variety of approaches and to use
activity-orientated lessons more often.

‘We learned to work in a co-operative enterprise with other teachers.

- The selection of participants for each team is crucial. f?he partici-~

pants must be responsible, open to criticism, willing to make personal
sacrifices, totally committed to the project and able to work.

Social occasions with team members enabled the team to build solidarity,

mutual trust and appreciation.

"We learned that teachers need and can employ effectively profé§5ional
help with photography and design particularly.:

“Previous experience in developing curriculum heiped our group con-
siderably both in terms of giving us an idea of how to begin the pro-
Ject and in helping us set realistic goals and deadlines for ourselves.

“Our initial outline was extremely useful., We know what we wanted

and what kind of things to look for. If this type of outline is what

is meant when people speak of "conceptual framework", then we had one

and it helped.®

“A balanced teémfwas indispensible. Between us we had university
‘contacts, school board contacts, layout and printing contacts, etc.

~All very useful. Also, we had, as things turned out, a writer, a
ceritic, a« :

searcher, etc.’

Qpenneas~andfhbne3ty is crucial within the .team. “We didn't pull

punches when criticizing each others' ideas and contributions.”
Good knowledge of the content was indi-spensiblee

“Curriculum theory" as presented in the journals, did not help us.,

‘We found curriculum development to be a very pragmatic, eclectic

process, calling for subject knowledge, writing and research skills
and classroom experience. :

"1 honestly do not feel the classroom teacher can”develop projects of
this {ype and still be a classroom teacher; that if you want classroom

teachers involved in this type of project they have got to have the
free time to go through the process.-

Teachers can become curriculum developers - “they can write materials
for the classroom - if given some time and some kind of encouragement
to get together.” ' '

A regional or loéal team should have one member on its team who
previously had gone through a curriculum development project.

I believe that if you don't have a product, process has no meaning,

It is crucial to the project to have teachers who are practising
classroom teachers, It is extremely difficult to find teachers, who
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and organization were as follows: v
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- groups, to provide encouragement, and to allow all individuals to make

. The setting of definite guidelines at the Orillia meeting with all

14»90

are not part of the project, to pilot material. I don't know if we
could have developed the materials without classroom teachers. - '

‘We implicitly had a policy that if the team was going to survive,
everyone had to write because that was part of your contribution,
although we never really stated it.

"I think the most important thing is the confidence and the experience
that I gained in curriculum design - I just think it is a real benefit
for a young teacher.

~Any project that did too much original research was in trouble. This
type of research should be done by participants who are able to devote
full-time to a project.

‘I think one of the valuable things about this project was that we
posed and started as a hypothesis without the assumption that there
was one way of looking at it. ‘ ‘

An important factor in any project is the personal commitment that
members make to the project. The personal sacrifice and commitment
is crucial to the success of a project.

The piloting program must be carefully organized so that all materials
within the project are realistically field tested under all conditions.

“Our team succeeded because as individuals we complimented each
other's competencies and interests."

I1I. PERCEPTIONS OF THE PROJECT'S
OPERATIONS AND ORGANIZATION

Some of the expressed perceptions of the project's operations

‘The efforts of the director of the project to keep in touch with all

a contribution to the direction of the project were important in the
success of the project.”

The steering committee meetings, while costly, were vital to maintain
continmuity and to share ideas.

team members present was very important. This clarified the team
objectives and helped to commit individuals to the overall project.

More direction from the Canada Studies Foundation would have eliminated
the many simple errors and duplications which each team suffered.

A few minor points of criticism of the Canada Studies Foundation
centred around the apparently intentional lack of direction or
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.THe preject model with an umbrella topic and separate case studies
:epabled the project to continue to a successful end even though some
teams withdrew.

‘Some guidance and a set of specific criteria should have been provided
‘by the Canada Studies Foundation for the delection of team members.
‘Perhaps 'such factors as teaching level, areas of expertise, level of
‘commitment, curriculum experience, ability to write, “etc.

‘rameters were not clearly defined for each project team. Furthermore,
the expectations of the Foundation should have been clearly stated at

0.

guidance, and the frequent frustration caused by having to grope for
direction and inspiration,

More specific guidelines re: the Project, the processes through which
it would be pursued and the types of materials which might be suitable
or unsuitable should have been more clearly stated at the -outset .

The initial guidelines were perhaps too "loose" - “if technology was the
central thrust it might have been better to decide which sub-topics were

-:the most appropriate and then assign them to ‘teams, rather than letting

teams more or less choose their topics and then worry about fitting them
under the main theme of technology' .

s+Administration of the project was good. Memos, directives, reminders,
‘etc., were all on time and to the point. Minutes were complete and

ugeful.

“The meétingS'very often were too demanding. The agendas and deadlines
often were toc heavy. However, each meeting accomplished a great deal.

"“The Canada Studies Foundation needs to address itself to developing

‘eriteria for team selection, selecting teams that will have a high
.devel of commitment.’

"The main problem we felt was the ever-continuing one of communication

“e oo oilack of information, the lack of communication within teams was
“contimually a problem. ™

factithatrall:teams:<came to the meeting with work done in advance
as a-key factor to the success of the project.

The importance of local board support to any team should be highlighted.

FYou can't succeed without the support of the boards, -

The Canada Studies Foundation required more strﬁcture.in its "day to

‘day" operation. UA model of operation® with specific.financial and

curriculum development guidelines was required. The -operational pa-

the outset of the project. This would have greatly facilitated the
selection of team members.

The decision to produce print material as opposed to multi-media
material improved the projects portability and chances of publication.
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18. The production of the pilot material in a format as close as possible
to the envisioned published format increased the reliability of field-
testing.

The three major categories of general perceptions and observations,
team experiences or perceptions on the curriculum development'processes, and
the perceptions of the project's operations and organization, as expressed
in the four original evaluation documents, provided substantial data or in-
formation on the participants! perceptions of a national teacher-centred
curriculum project. These perceptions have enabled the writer to draw

certain conclusions about this teacher-centred curriculum project, to suggest

some implications that the stated perceptions may have on the development of

& successful curriculum project and to recommend areas of the study for

further research.
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CHAPTER VII

CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS

FOR FURTHER STUDY

1. THE PROBLEM RESTATED

The purpose cf this study was to investigate how a curriculum
project team, namely the Technology Project Team, made decisions about
curriculum matters and how the participating teachers perceived this type

of curriculum development,

II. SUMMARY OF PROCEDURE

A. Curriculum Decisions

The study presented a Summary of the main curriculum decisions
that were made at the steering‘committee meetings. The information re-
garding curriculum decisions was acquired from the project's original
documents. Some of the main sources were minutes of each meeting, director's
memos and letters, project!s original proposals, meeting agendas, and case
study materials.

The curriculum decisions which were relevant to this study were
summarized in Chapter V. The details regarding the decisions, operations

and organization of the project were included in Appendix A.

B. Participants! Perceptions
This section of the study was based on original written and oral

evaluations which were conducted at the conclusion of the project. The

data were collected from the following original sources:
1. A written summary by each team on their curriculum development
experiences.

2. A transcribed taped critique of the project at the final meeting.
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A written and transcribed taped critique of the project as perceived

by a team within the technology project.

A written and transcribed taped Critiqhe of three projects, as perceived
by the Directors of each project.

These evaluations provided valuable data on the participants!’

perceptions of a teacher centred-curriculum project.

I1II. SUMMARY OF FINDINGS

This study revealed some fundamental components which are

essential to a teacher-centred curriculum development project. These com-

ponents can be summarized as follows:

1.

2o

3.

4o

The objectives of the project must be clearly defined. The purpose of
the project must be well understood by all participating members,

The project must have a capable chairman or director who is a talented
organizer and skilled communicator. The tasks for each working session
muéé‘ﬁe clearly identified and concisely presented at each team meeting.
The director must be able to communicate effectively the purpose of each
meeting. He must also provide opportunities for members to discuss
problem areas openly. .

The organization and operation structure of a project must be clearly
defined, It is important that team members understand the operation
and agree to function within the designed parameters. A consensus model
of operation is an efficient, practical and a desirable approach to
decision-making about curriculum matters.

Team member co-operation is an essential component of a curriculum
development project. It is important that the project's goals and tasks

are discussed openly prior to the formation of a team. If the discussion

reveals a lack of common interest among prospective team members,; then
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co-operation might be difficult to attain. At this point, the group
should reconsider its plans.

Open communication among team members is vital to the project. Team
members must be prepared to criticize and to be criticized. The
materials often require much revision in the formative stages. Team

members must be willing to accept criticism from other members. A

'devil's advocate® technique, in which one member is given the tésk of

deliberately criticizing other members! work in order to reveal f{laws
and to force them to defend their positions, is a good approach to use
in a final critique.

Interest in the topic being developed provides a high degree of moti-
vation to team members, Tasks are more enjoyable and easier to complete
if the topic is of high interest to the participating members. In
general, members who have a high interest in the topic become more
comnitted to the project.

Team members must establish a conceptual framework for the units which
they are contemplating4to develop. A conceptual framework establishes
parameters for the topic, identifies tasks which have to be accomplished,

and establishes time allotments for each unit of work. The framework

- becomes the main organizer of the curriculum project. The conceptual

framework proyides an opportunity for team members to analyze the topic
seriously. It also provides for individual input at the outset of the
project.

Team members must not undertake tasks which require a great deal of
original research or complex concepts. Developing curricula is a
difficult and involved task, particularly if this is undertaken while
teaching., The tasks which are considered by team members must be within

the expertise of the group. To develop curricula on areas which are
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12.

13.

14.
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unfamiliar to members is a sure way to failure. The parameters and ,
objectives must be carefully defined at the outset.

A team must have support from its school board as well as its adminis-
tration. The school board support in the form of release time,; research
or travel grant, materials or any combination of financial aid is
essential. It is also important to gain the support of the super-
intendent, principal and subject consultants. This support can create
a positive working climate as well as facilitate subsequent use of the
developed materials in classrooms.

Team must consist of br have access to specialists or to people with
special interests such as photography, printing, evaluation, historical
reéearch and writing. The most important person in a curriculum de-
velopment project is the writer. A ﬁeam must possess at least one
talented or skilled writer who can reorganize, edit and rewrite sections
or units of material,

A team must have access to support facilities such as duplicating or
copying facilities, audio-visual facilities and typing facilities.
These facilities are vital especially if the team is working within
certain time constraints.

A team must initiate steps to seek out professionals, such as education
consultants, university scholars and other resource people, who would
act as advisors to the team when needed.

A team must make contact with teachers to establish 2 pool of teachers
and students who would be willing to pilot curriculum materials.

Team members rusi be willing to sacrifice a considerable amount of
personal time te the project. Personal commitment to the team and

the goals of the project is essential.
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15. Team members must always be aware of the classroom situation when
designing specific curriculum, The specific goals,‘curriculum
materials, content, reading level and teaching strategies must be
designed to meet the specific needs of the classroom teachers and
students.

16, Team must attempt to locate members who served on curriculum develop-
ment projects previously. The experience of these members can provide
a great deal of useful advice on curriculum design, organization and

operation. These members can save valuable time and thus reduce the

level of frustration which tends to occur among members in the initial

stages of a project.
17. Team must establish a selection criteria for prospective members.
This selection criteria should be designed to include such areas as
previous experience, general qualifications, interests, willingness to
make personal sacrifices, acceptance of criticism, willingness to co-
operate, research ability, writing ability and the main reason for
joining the project.
Theee identified components recurred in the participants! comments
throughout the evaluatims which were cited in bie study. These factors are

significant since the Technology Project was successfully completed as

verified by the favourable results of the pilot program and by the fact that
a commercial publishing company has published the curriculum materials in a

book format for classroom distribution.

IV. CONCLUSIONS
This study revealed that teams of teachers from different regions
of Canada were able to undertake and to complete successfully a teacher-centred

curriculum projec¢t. A significant aspect of the project is that the entire
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project was conceived, organized, researched and written by teachers while
fully employed as classroom teachers.

The study also revealed the manner in which the decision-making
processes on curriculum development occurred within the project. The
'consensﬁs model' was employed in all the steering committee meetings.

This proved to bé a highly efficient and successful model for the Technology
Project. :

The study further revealed a series of contrasting participants’
perceptions about the organization, operation and general experiences of
individuals who were involved in the Technology Projecta However, most
agreed with the general comppnents of a teacher-centred curriculum develop-
ment project which were summarized earlier in this study.

The reviewed literature revealed that there was no one particular
method tha£ could be successfully employed in a curriculum development pro-
ject. However, this study indicated that the ‘practical' rather than the
ﬂﬁheoretical’ approach was of more value to thé general design and operation
of the Technology Project.

* The reviewed litgrature, on the general percéptiohs of other
teacher-centred curriculum projects and particiéénts' perceptions of the
Technology Project, proved to be very similar on thrée identified areas of
general perceptions, organization and operation and curriculum experiences.
No major significant differences in perceptions were identified even though
the Technology Projec£ included teachers from different regions of Canada.
One major difference, between the Technology Project and other previous
projects which wes . identified in the study, was the breakdown in communi-
cation which occurred between steering committee meetings., This factor

recurred in most participants' comments.




This study has provided an analysis of the decision-making processes
and the participants' perceptions of a teacher-centred curriculum development

project on technology.

V. IMPLICATIONS
The research and findings of the present study suggest implications
for classrcom teachers and others who may be involved in major teacheg—
centred curriculum development projects. The findings indicated that any
curriculum development projéct, in which classroom teachers are the main

participants, should give careful consideration to several fundamental

principles or components if the project is to be successful. These com-

ponents were identified in an earlier section of this study. It would seem
that it is necessary for teachers, who are contemplating a major curriculum
development project, to .analyze and compare their project components to the

suggested_listg The teachers should be mindful of the fact that the sug-~

gested list is only a guide and that other variables or factors unique to
their project of team should be taken into consideration in their plan.

| In -view of the study some careful consideration should be given
to team selection criteria as well as to the previous curriculum development
experiences of the mémbers. It may be appropriate to start a project with a

relatively small team and expand the membership, however, keeping in mind

that each additional member should contribute an area of expertise which
the overall project may be lacking. This approach would strengthen the team,

increase the confidence of the members and greatly enhance the chances of the

project to be successfully completed.

VI. RECOMMENDATIONS FOR FURTHER RESEARCH
The results of this study provided a number of possible avenues

for further research.,
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l. A study-similar to this one in nature to either substantiate or refute
‘the findings of the present study.

2. Research to determmine whether those teams which withdrew from the pro-
Ject have the same perceptions of the project as those who'remained
with it to completion,

3. Research to determmine whether the participants' perceptions of other

w

national curriculum development projects are similar to the perceptions
which were recorded in this study.

L. Research to determine how other national curriculum development projects
used the curriculum decision-making processes and to compare these to

this study.

VII. THE STUDY IN RETROSPECT

This study has been éompléted. A number of points need to be
made about some parts of the study. Four areas which are of particular
concern to the researcher. These areés are the lack of questionnaire, the
taped critique, a formal eéaiuation of only one team within the project,
and the role of the researcher in the project.

The study was based on original documents and four different
evaluation:procedures, howevef'no formal questionnaire was forwarded to
the participating members‘of the project. The responses of the team members
which withdrew from the project were not included in this study. The views
of these members may haye resulted in some different findings.

AThe critique of the project at the last steering committee meeting
was taped. Due to the fact that the responses were taped, this may have in-
hibited some participants from responding in a more opened and objective
manner. This may have limited the scope of the discussion as well as the
objectivity of participants! perceptions of the curriculum development

project.
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One of the evaluations, which was used in the study, was conducted
by the_Director of the Canada Studies Foundation on only one team within the
Teéhnoiégy Project. The fact that only one team was formally evaluated in
this manner may not have accurately represented the views ofiail the pro-
ject's participants. This may have been an exceptional team since several
membérs had previous cﬁrriculum development experience. This experience was
not prevalent on all the teams which participated in the project, th&g, it
may have'éffected some of the general findings of the-study.

Finally, the researcher of this study was actively involved in the
administration of the project in the role of secretary-treasurer. This
factor was beneficial in the analysis of the study. On the other hand, some
of the interpretations may not be totally objective on certain aspects of
the project. However, being aware of this role, the writer was especially
careful to consult original documents where interpretation was a major
factor.

In summary, this writer believes that the study could have been
improved with the use of a formal questionnaire, through evaluating more
thanvone_team within the project; and perhaps relying less on the taped
critique, However, the study has provided someafundgmental principles or
mtt@ponents which can be used as a guide for future téacher-centred curric-
ulum devglcpment projects. This study has revealed & practical approach

to qﬁrriéulum development.
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REPORT OF THE SECRETARIAT

Launching the Second Phase

Although July, 1975 marked the official beginning of the Second
Phaée of the life of the Foundation, planning had begun months earlier with
the detailed review, by members of the Secretariat in conJunctlon with
Project Dlrectors, of progress made in the First Phase, the first five years
of Foundation activity (1970-1975).

Out of this review and a later External Evaluation Report came a
- series of policy guidelines for the next twﬁ‘years' work. An initial task
of.the Secretariat personnel was to translate thesé guidelines into more
detailed operational directives}for all persons wishing to work with the
Foundation,

The operatlonal directives, together with the policy guidelines
previously approved by the Board of Trustees, were intended to give a sharper
ffodﬁsito'Faun&ation activity than had been possible in the expleratory First
‘Phase. The majof directives were:

1. The Foundation would continue to support curriculum projects which would
result in new curriculum materials for elementary and secondary schools
across Canada. |

2o The Foundation would suppert only those curriculum projects which
centred on a theme of truly national significance. To aid in bringing
'ﬁhis foqus to project proposals, the Foundation Secrgtariat agreed to
g%ve fi?st<priority to thosé proposals which weré_té investigate a sub-
theme of either of two generai Canadian themes: "Camada as a federation
under stress" or "Canada as an urbanlzed technologlcally advanced
soc;ety"

3. The Foundation would support only those projects which proposed to have

teams of teachers and resource personnel in at least three regions of
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Canada, In fact, the Foundation's objéctive was to have all projects
with teacher teams in all parts of Canada so that projects would be
pan-Canadian in both membership and theme.

The Foundation would give equal recognition to Canada's two official

languages in its project work., Accordingly, project proposers could

choose to work in French, in English, or in both languages and the
Foundation would not establish any quoias for the number or size of

projects by language.
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- POSITION PAPER #2

Task Force Themes (Contirmued)
Task Force # 2 - Teaching Canada as an Industrialized
and Technologically'Advanced Society
Rationale
The most challenging, lcng;range éoncerns éf modern man as
associated with the technologic;l power to master nature.
The impact of technology is of direct concern to all Canadians

and has many intense local, as well as national, manifestations.

Historically, technological changes have produced major shifts
in the direction of Canada's development. Although the chahges over time
have been injurious to some parts of and groups in Canada, the.benefits on
balance héve greatly outweighed the costs until recently. |

At present, man is consuming the earth's resources at a rate that
is increasing exponentially. This is a recent phenomenon. Since the earth's

resources are ultimately limited, the costs of rapid growth may become-

greater than the benefits.
| Most of the problems generated by technological change and power
will be solved in the political arena. The arena may be local,. regional,

national or international but wherever, the issue will be surcharged with

emotion, A great reservoir of knowledge, understanding and wisdom will be
_ required if confrontation and violence are to be avoided.

The schools must try to help young Canadians become more aware of

the awesome complexities, the trade-offs between alternative courses of
action, the interdependencies between regions and nations and the magnitude

of the challenges presented by the technological power of man.
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Some Basic Questions or Hypotheses within this Theme
(Please refer to the description of Task Force #1 for an explantation of
"basic' questions or hypotheses and the process of breaking them down into
specific ones that can be developed into units of classroom worki)

1. What major shifts in technology have occurred since 1800? How have

these changes influenced the political, economic, social and cultural
life of Canadians? What factors have constrained or reinforced the

impact of technology on Canada? What have been the costs and benefits

of these changés for regional and other groups in Canada? What contem-

porary lessons might be learned from Canada's previous experiences with

technological change?

2. What factors have caused the phenomenal increase in the pace of techno-
logical change in recent years? What policies and mechanisms have
Canadians used to cope with this pace of change? Have these proved
adequate and if not what adjustments are requiréd?

3. What are the North America and world-wide problems presented to

Canadians as a result of rapid technological change? How has Canada
responded to these two, inter-related sets of problems? Have the
Canadian responses been adequate to protect our legitimate regional

and national interests and, if not, what modi fications might be made?

What are 'Ligitimate national interests' in the present international
situation?

4;“ What are some of the major disadvantages of living in a technologically

édvanced society like Canada? What techniques and policies might be
‘used to isolate and control ihe factors causing these social and in-
dividual costs?

5. What are some éf the major advantages of living in a technologically

advanced society like Canada? What techniques and policies might be
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used to reinforce these social and individual benefits?

Some Slightly More Specific Questions or Hypotheses
(Again, please refer to explanations in the description of Task Force #1.)
1. What has been the impact of technology and industrialization on the
composition, growth and concentrations of Canada's population? What
factors are causing these population trends? Which of these trends
are beneficial to Canada as a whole? What policies might be developed
to coAtroiAundesirable trends? |

2. What pressures are being exerted by technology and industrialization

on the energy resources and requirements of Canada? What problems are

raised for Canadians by these pressures? Are present provincial and
federal energy policies adequate to cope with these pressures and
problems? If not, what adjustments are required?

3. ‘A similaf set of questions as in (2) above for ail_national resources
other than energy.

Le In what ways have technological developments increased Canada's exposure
to external cultural and economic influences? What are the césts and
benefits to Canadians of these external influences? What policies have
Canadians used to cope with the injurious effects éf“these external

influences? Are the policies adequate and if not what are the

Alternatives?
5. What are the major environmental effects in Canada resulting from

industrialization and technological developments? What are the social

costs and benefits of these changes in envirorment? Are present
policies adequate to cope with the injurious effects and if not, what

changes might be made?
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Two Specific Examples that could be
Developed into Units of Classroom Work

1. In amalysing the relationships between technology, industrialization
and population trends, project developers might come up with a hypethesis
somewhat as follows: 'The continuing over-emphasis on the industrial
growth of southern Ontério is intensifying regional econcmic disparities
to the detriment of Canada as a whole. Future growth should be re-
directed to other parts of the country. This will not happen unless
the smaller communities on the periphery of Metropolitan Toronto set
standards, restrict growth and force industrial expansion into other
regions of Canada,

Note: This is only a hypothesis, a starting point for development.,

It may not stand up under investigation. Ihe growth of central Canada may

be found beneficial to all. The experiences of smaller centres being

adversely influenced by the dynamics of To}onto may indicate that they
simply do not have the poﬁer to resist. And so on.

2. 1In analysing the relationships between technology and the exposure of
Canada to extérnal influences, project developers would realize, of
éourse, the importance of the multi-national corporation., The following
questions might then be identified.

To what extent does the multi-national corporation influence the
ﬁulture of the host country?

To what extent doés the multi-national corporation intensify
regional disparities and feelings in Canada?

To what extent does the multi-national corporation fragment the

Canadian market?

To what extent does the multi-national corporation hinder the

development of real entrepreneurial and innovative skills in Canada?
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What are the costs and benefits of the multi-national corporation's-
operations in Canada?

Each of these questions lends itself to further analysis and more
specific questioning. For instance, if it were detemined that the multi-

national corporation did indeed fragment the Canadian market, then a further

question might be: What economic factors permit the multi-national corpo-
ration to operate successfully in a fragmented market and what are the
effects on Canadian-owned companies? And so on.

It might well be argued that unless people know the probable

answers- to these kinds of questions as well as the regional variations in

the answers, they are unlikely to participate constructively in this ongoing
Canadian debate.

These few examples should be sufficient to indicate the range of
possibilities within this task force theme. It seems to be another overall
co-ordinating theme ?roviding a rich and viable approach to many important

Canadian concerns. L
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CANADIAN STUDIES ~-- CURRICULUM DEVELOPMENT PROJECT

_Wbuld you like to become involved in a curriculum development
project in Canadian Studies?

If so, plan to atﬁend one of a series of regional meetings
sponsored by The Manitoba Teachers! Society to provide information about
Phase 2 of the Canadian Studies Foundation and to identify interested
teachers.

As you probably know, Project Canada West and the Canadian Studies
Foundation will terminate in June 1975. However, it will be succeeded by
‘Céngdian Studies Foundation, Phase 2, which is being funded by federal,
provinciél.and private sources to the extent of one million dollars per
year for a two-year period. It is expected that the major portion of these
funds will be devoted to curriculum development projects, especially as they

relate to:the following concerns which have been identified by the project,

I - TEACHING CANADA AS A FEDERATION UNDER STRESS
A federal sjstem of govermment is based on particularly delicate
compromises between divergencies of language, race, culture, economics and
geography,
The challenge for federations is to aéjust to change so that
cultural, economic, linguistic, regional and other interests are nourished

while also ensuring the pursuit of common goals.

IT - TEACHING CANADA AS AN INDUSTRIALIZED
AND TECHNOLOGICALLY~ADVANCED SOCIETY
Most of the problems generated by technological change and power
will be solved in the political arena., The arena may be local, regional,
national or international but wherever, the issues will be surcharged with

emotion. A great reservoir of knowledge, understanding and wisdom will be
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required if confrontation and violence are to be avoided.

The schools should try to help young Canadians become moré aware
of the awesome complexities, the trade-offs between alternative courses of
action, the interdependencies between regions and nations and the magnitude

of the challenges presented by the technological power of man.

The purpose of the meetings are:
1. To provide information about the Canadian Studies Foundation.
2. To discuss possible curriculum development projects.

3¢ To identify teachers interested in developing Canadian Studies curriculum

materials and processes.

Participants should realize that this is an eiploratory meeting.
Hopefully, the outcome of the meetings will be that sevleral_individuals or
groups of teachers will prepare project proposals which caa be submitted to
the Canadian Studies Foundation for funding. Teachers travelling to the

meetings do so at their own expense.

REGIONAL MEETINGS

Time & Date Location
7:30 p.m., Thursday Frontier Collegiate
May 15, 1975 Cranberry Portage, Man.
7:30 p.m., Thursday, Vincent Massey High School
May 15, 1975 Brandon, Man.
7:30 p.m., Tuesday Carman Collegiate
May 20, 1975 Carman, Man.
7:30 p.m., Wednesday, McMaster House -
May 21, 1975 , 191 Harcourt St., Winnipeg
7:30 p.m., Thursday, MacNeill School
May 22, 1975 Dauphin, Manitoba

For further information, please contact either Kris Breckman or

Margaret Bean at The Manitoba Teachers' Society (888-7961).




APPENDIX A

TECHNOLOGY:
ITS IMPACT ON CANADIANS

PAST, PRESENT, AND FUTURE

Submitted to:
Canada Studies Foundation
June 17, 1975
by

Hoss Wedlake
Bob Milan
Don Reed
Tan Wingfield
Kildonan East Regional Secondary School, Winnipeg
Ernest Baydock
Sturgeon Creek Regional Secondary School

Evelyn Pearce

Dakota Collegiate

76.




77.

BROAD GOAL

To produce strategies to help students assess the origins and

implications of present technological trends and to examine alternatives

for the future,

2.

order to identify more precisely the processes and strategies which could

OBJECTIVES
To make students aware of technology in its various forms and the extent
to which Canada is a "modern industrial state';

To help students recognize, analyze and assess the positive and negative

"payoffs“ of technology from personal, societal, and national points of

view;
To help students inquire about the historical development of technology.
To help students investigate the sources of power in the decisien-making
processes relating to technological'developménts;
To help students examine present trends and the concepts of pessible
and preferable futures;.
To help students relate Canada's‘technological.development to that of
other countries, the "rich nations and the poor nations",

- FRAMEWORK

The project team intends to design a conceptual framework in

be developed.

% The nature of technology and its role in human development

Considerations for this framework include the following:

€.g. technology as an instrument for "conguering" Nature;
relaiionship between Nature, man, society and technology;
human and social engineering;

the urban area as a product of technology.
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* Aspects of technological processes: Positive and Negative "Payoffsg"

The "good life" v, Depletion of resources/
Canada's physical unity overconsumption
Psycho-social evolution Pollution

Regional disparity
New forms of knowledge Depersonalization/alienation
Weapons
* Past-Present-Future perspective
- stages in Canada's technological development
( pre-industrial/industrial?)

- key persons in Canada's industrial growth.

% Decision—making/Now and the Puture

- who, and through what means, makes decisions about technological
development?

- what part do "average Canadians" play?

- should there be changes? can there be changes?

* A choice of futures: A question of values?
- is there a choice of futures? (individual, social, national)

- what is the probable future? p0351b1e? preferable?
(individual, social, natlonal) :

- what values underly the alternatives?

~ STRATEGIES TO BE DEVELOPED
The project team is looking at a number of strategies to provide
for individugl:and group activity, including:
-vcase studies, e.g. Manitoba Hydro, Mackenzie Pipeline, ?ames
Bay, Bay of Fundy tidal power; historical casée studies

dilemmas

f

role~playing

inguiry into values: value clarification, value analysis
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- choices and consequences; use of future oriented chronologies,

scenarios, etc.
These strategies and others, organized on an injuiry model, may

be prepared for use individually or in sequence.

BIBLIOGRAPHY

Because of the diversity of resource materials needed, the project
team has ohly begun to assemble them.

_Canadian materials should imclude whatever is available from the
Ministry of State of Science and Technology, Saskatchewan Newstart program,
Dr. Ben Hoffman of the Winnipeg Chapter of the World FuturevSociety, the
Alternative Educational and Social Futures Project at the Ontario Institute
for Studies in Education, etc. Also, the writings of Harold Innis, Marshall
‘McLuhan, etc.

From the bewildering accumulation of international writings, the
project team has noted the writings of Jacques Eliul, Fullef, Toffler,

Galbraith, B.F. Skinner, Erich Fromm.
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CANADA STUDIES FOUNDATION - TECHNOLOGY

PROPOSED PRINCIPLES OF COMMUNICATION
1. Problems: Winnipeg - Windsor
a) position paper on Introductory Materials.

b) exchange of materials at end of Jamary..

2. Proposed Principles
a) Minutes of all mee£ings will be written in reasonable detail

and distributed shortly after each meetings. Minutes should be

reviewed at each meeting. Forward multiple copies of the minutes.

b) All team imposed deadlines will be met.

cj There will be a materials exchange whenever necessary between
meetings. Each leader of a team forward material to the Project
Director who will then distribute by mail as a newsletter.

d) This communication, among other things, will reflect a close
liason with C.S.F. officials. Communication must be opened with
each team co-ordinator, director and C.S.F. officials.

%* Linear communication - team member - teém co-ordinator - Project
Director - C.S.F. offiéials.

e) Teams seeking help will be visiled by C.S5.F. officials or

Pfoject Director.

f) The location of each Co-ordinating Committee meeting will be
rotated. Meetings should have some type of tour to highlight

technology.

g) Team leader to designate will be attending each of the co-
ordinating meeting.
h) There will be time at the end of each meeting to assess the

project's progress and to itemize the tasks for the next meeting.
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Co-ordinating Committee will adopt a decision-making model at
the next meeting,

i) Team leaders will receive material from Dwight on March 22,

1976.
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TO: Advisory Panel for Meeting of March 18-19, 1976

TECENOLOGY: ITS IMPACT ON CANADIANS

PAST, PRESENT, AND FUTURE

Proposal Synthesis

I. BACKGROUND TO THE PROPOSAL
This proposal originated in a group discussion at the Phase II
Planning Conference in May, 1975. However, no further meetings were ar-

ranged at that time. A conference delegate from Winnipeg initiated a series

of meetings in his area resulting in a proposal entitled "Technology: Its

impact on Canadians, past, present and future". As well a spokesman for
the Winnipeg group contacted those members who had attended the May Con-
ference and.who were still interested in further exploration of the issue
of Technology. This resulted in the first project planning meeting held
in mid November and chaired by Mr. Dwight Botting. It was attended by
thirteen people from six provinces.

At this meeting, the Winnipeg proposal, which had previously been
circulated, was used as the basis for discussion. A broad project goal was
agreed to as was the project's objectivés. A second meeting was scheduled

for late February, 1976 in Windsor. Prier to that meeting delegates were

instructed to prepare sample introductory materials based upon the agreed
- project objectives; to exchange these materials by the end of January; to
think about the form of media to be utilized; to develop hypotheses about

technology; to form teams at the local level, to obtain local support; and

to find local resource personnel.
By the Windsor meeting this had been done. Representatives from
two new areas also attended. This proposed project now consists of nine

teams, located in Maple Ridge, B.C., Kelowna, B.C., St. Paul, Alberta,
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Winnipeg, Man., Windsor, Ont., Orillia, Ont., Scarborough, Ont.,
Fredericton, N.B. and Grand Bank, Nfld. Critical discussions of the team
materials and ideas occurred. The Winnipeg decisions were reviewed and
again agreed to. Furthermore a conceptual framework for implementing the

project's objectives was agreed upon. Necessary organizational decisions

were taken at this meeting such as electing a proposed project director -
Mr. Dwight Botting.
At present project members are continuing to conduct basic re-

search cohcerning their topic and to assess the project's conceptual frame-

work. Wherever necessary team membership is being completed and further

local sﬁpport~is~being sought.
II. PROJECT FOCUS

This proposal is directly related to the Foundation theme "Canada
as an Industrialiiéd and Technologically Advanced Society'. Projectvmembers
believe that in today's society, an examination of technoiogy and its rami-
fications mustAbecome4part of civic education. |

TheAbroad goal of the project is £o produce strategies to help
students assess the origins and implications of present technological trends
and to examine alternatives for the future. Its objectives are as follows:

1. To make students aware of technology in its various forms and the extent

to which Canada is a "modern industrial state!.
2. To help students recognize, analyze and assess the positive and negative
M"'payoffs" of technology from personal, societal and national points of

view.

3. To help students'inquire about the historical development of technology.
4. To help students investigate the sources of power in the decision-making
processes relating to technological developments.

». To help students examine present trends and the concepts of possible




and preferable futures.
The conceptual framework to facilitate the achievement of the
objectives begins with a general hypothesis, three organizing questions
and three accompanying sub-hypotheses. The general hypothesis claims that

the formation, existence, and future of Canada rest on technology. The

first organizing question asks: "What have been the impacts of technology?"
Its accompanying sub-hypothesis states that Canada as a modern industrial
state has experienced both the best and worst effects of technology. The

second organizing questions asks: '"What have been the causes of technologi-

cal change?" Its accompanying sub-hypothesis claims that the reasons for

technologiéél change are many and varied, but institutional decision-making
has been most significant. The organizing question asks: ﬁWhat are the
alternatives for the future?" Its accompanying sub~-hypothesis suggests
that the irresistibility of‘technology will increase Canada's dependence

on technological selutions to future problems.

ITI. PROJECT ORGANIZATION AND SCHEDULE
A major éonference is tentatively planned for the Toronto area in
June;’“The purpose of this workshop would be to bring all participating

project membérs.together prior to the actual development of the project in

order to familiarize the members with the project rationale and its goals.
As well, local workshops would be held and preliminary planning and col-
lection of materials by sub-project groups would be undertaken.

During the fall of 1976 the introduction to the unit would be

completed and regional case studies would be developed. Piloting -would
occur between January 1976 and June 1977 in the school systems represented
by the nine project teams. As well a unit conclusion would be developed

following the same procedure as the development of the introduction., A
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second major conference would occur in March 1976 so that all project members
cquld share and critique each other's work., Following this conference pro-
Jject %eam members propose to hold short intensive workshops during July 1977
in order to revise and collate their work to that time. In the fall of 1977
further nation-wide field testing and revision is planned.

) o By December 1977 a completed prototype unit that has been nation-
all& field tested and revised is the goal. If further development after
1977 was possible the project members would arrange for adequate dissemi-
nation, develop multi-level materials, investigate further issues in
technology and integrate additional teams.

“ It is anticipated that the project will consist of nine teams of
teachers_from six provinces. Each team will contain a core of about five
teachers. Overall direction of thg project will be the responsibility of a
project steering committee which will consist of one representative of each'
ﬂteém,bthexp:oject director and a secretary-treasurer. This chmittee will
be the policy decision-making body for the project and will serve as the
principai vehicle for regular and continuing communication between the
project teams. This committee will meet about five times a year. Wherever
possible these meetings will be in different locations about the country so
that team representatives can familiarize themselves with technological
aspécts representative of the different Canadian regions. Team members
will correspond with each other through the project direqtor each month to

i
i

further facilitate coordination.

IV. PROJECT PRODUCTS
The project members plan to make maximum use of multi-media
resources. The actual format of these resources will evolve during the

research phase of the project. A single unit directed towards Grade 9-11
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students is the goal. The final product will consist of one introduction,

nine illustrative case studies, and one conclusion.

V. PROJECT APPLICABILITY TO EXISTING CURRICULA
Not only will the unit of curriculum and instruction be useful in

many secondary social studies curricula at this time; its thrust would in-

dicate that it would be applicable in many present science curricula.

VI. PROJECT BUDGET

$6,000.00 of C.S.F. budgets have already been committed for

planning"activities. A total additional need of $21,000.00 is anticipated
to=th; end of June 1976, A sum of $h5,00Q.OO.is requested for August 1976
to Jﬁly 1977. A final figure of $20,200.00 is needed from July to December,
1977. Approximately $47,000.00 has already been committed by local sources,
~largely in the form of release time. The total cost of this project cannot
"’bekesfimated@aSWthe local support figures cannot be ‘accurately estimated at
this time. ‘The figure will be larger than the present one stated. In sum ?l

C.3.F. is being asked to provide $86,700 after March 1976.

1) Planning stages - - $ 6,000
2) Balance to June 1976 - 21,100
3) ug. 1976 - July 1977 - 45,400
4) Balance to Dec. 1977 - _20,200

TOTAL - $92,700
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PROPOSED GUIDELINES FOR LOCAL TEAM OPERATIONS
All team members should understand the over-all project and the over-all
thrgst of Canada Studies Foundation.
A1l team members should be committed to goals imposed by our Steering
Committee or their local teams.
All_team members should have meaningful and realistic duties to help
achieve goa;s.
The local team will provide liason with School Boards, Teachers!'
Associations, Local Network representatives, Department of Education,
other teams in Technology project through the Project Director.
Team leaders or their designates speak for their whole team at Steering
Committee meetings,
Local teams should make every effort to involve as mary others as
possible in supportive roles or merdly as interested parties.

The team leader takes responsibility for the operations of his/her team.

PROPOSED DUTIES OF PROJECT DIRECTOR
To take over-all reSponsibility for the Project's operation under the
guidelines of the Steering Committee. | |
To administer the budget along with the Secretary—Treasurerr
To provide a liason with Canada Studies Foundation officials and other
Canada Studies Foundation projects.
To provide a regular written communication to all teams in between
Steering Committee Meetings.
To plan agendas of Steering Committee meetings and to chair such meetings.
To aid in the operations of each local team.

Public relations for the over-all project.

Should visit each local team.
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REPORT ON PROPOSED DECISION-MAKING MODEL
Recommendations:
1. That the agenda for each meeting be outlined by the Steering Committee
at the preceeding meeting.

2. That the Project Director be able to use his Judgement in adjusting the

agenda to fit new deadlines or concerns.
3. That there be a reasonable amount of time to discuss 'New Business! at
each meeting.

. 4o That the Steerihg Committee avoid being pressured into making instant

decisions and thus be able to defer judgements without impeding the

progress of the committee.

5. That the Steering Commitﬁee adopt a consensus model of decision-making,
(Note) What follows are some notes on consensus that I feel would

Be mpst helpful in facilitating the operation of this process.
‘Greup’cdnsensus is a decision-making method in which all partici-

pants contribute their thoughts and feelings and all share in the final

decision. No final decision becomes final.which is not UNDERSTOOD by nearly

all members. But consensus does NOT mean that everyone agrees,

CONSENSUS means that:

1. everyone can paraphrase the issue to how that he understands it;

2. everyone had a chance to describe his feelings about the issue; and
3. those who continue to disagree will nevertheless say publicly that they
are willing to give the decision on experimental try for a prescribed

period of time,

In other words, consensus means that a sufficient rumber of par-
ticipants are in favor of a decision to carry it out, while others under-

stand the decision and will not obstruct its occurrence.
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Decision-making by consensus does not happen by intention only.
Three types of processes are involved:
1. the interpersonal process (the skills of working with others cooperatively);
2, the rational process (the skills necessary for dealing with a situation
with systematic creativity;
3. the task process (the skills necessary for implementing a specific course
of action. ‘
It requires advanced skills in two-way communication, in coping
with conflict and in the use of paraphrasing and surveying the opinions
within a group. When these skills are present within a group, decision-
making by consensus can increase the group's effectiveness. It allows for
more public pooling of ﬁhe knowledge, insights and personal choices of par-

ticipants and increases the liklihood of committed implementation of a

decision.

HELPS FOR ACHIEVING CONSENSUS

1. Avoid arguing for your own ideas. Present your pesition as lucidly and
logicéllj as possible, but listen to the other members' reactions and
consider them carefully before you press your point.

2. Do not assume that soméone must win and someone must lose when discussion
reaches a stalemate., Instead look for the next most acceptable alter-
native for all parties. |

3. Do not change your mind Simply to avoid conflict and to reach agreement
and harmony. When agreement comes too quickly and easily; be curiocus as
to the reason and explore them making sure that everyone accepts the
solution for basically similar or complementary feasons. Yield only to

positions that have objective and logically-sound foundations.
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Le Avoid conflict-reducing techniques such as majority vote, average

Se

averages, coin-flips and bargaining. When a disagreeing member finally
agreeS; don't feel that he must be rewarded by having his own way on
some later Point,

Differences of opinion are natural and expected. Seek them out and try
to involve everyone in the decision process. Disagreements can help
the group’s decision because with & wide range of information and
opinions,-there is a greater chance that the group will hit upon more

adequate solutions,
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TECHNOLOGY PROJECT - SCARBORCUGH CLUSTER

VALUES EDUCATION
Our recommendations:
A values education component should be an integral, though not necessarily

dominant, part of the final finished product of the Technology project.

We feel the questions relating to the technology serve as an interesting
and critical focus for the clarification of both individual values and
societal values.

Techniques, strategies and materials should employ modest exercises,

adbpﬁed from various approaches, rather than be tied to a rigid and all-
eﬁcompassing values scheme a la Kohlberg or Simon. This more modest and
limited approach allows for much greater flexibility and diversity in
the design and use of the finished materials.

The values component should also provide specifié,‘whole activities
which would be sglf—contained in the individual units or chapters.

This again, allows fér greater range and variety in the design of mate-
rials as well as minimizing the problems of communication on a Canada-
wide basis. The approaches of the various teams neéd not be coordinated.
Possible areas for values exploration and clarification are:

a) pros and cons of technology in general

b) technology and the quality of life
¢) technology and the individual

d) technology and the problems of bureaucracy

e) technology and the enviromment
f) technology and the survival
g) technology and political and corporate power

h) technology and work.
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units are:

a) values grids

b) role-plays

c) personal-action oriented exercises
d) questionnaires and interviews
é) debatés

f) rank order exercises

g) forced choice strategies

hj diaries

i) alternatives search

j) dilemmas

6. The Steering Committee should provide a package of materials for team

members to aid them in designing value-oriented problems, particularly

dilemma.

1. May

CONCEPTUAL LEVELS

PART T

'

Abilities of "average" grade 9 students

=

not think abstractly, therefore some method must be used to make

abstract ideas concrete.

€. 8.

simulation games

business reports in newspapers
role-playing

narrative (real or fictional)
field trips

pictures

2. Has limited experience, therefore use his personal experience to draw

some conclusions.
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3. Can approach a simple problem and then cope as complexities are added.
Therefore create a reasonable case and add more data.

4. Has limited vocébulary.
Use BEYER Inquiry in Social Studies Classroom. This offers practical

suggestions - Teacher reference.

5. Likes to see some consequence of a discussion.
- build a windmill
- write a letter to a newspaper
- build a model

6. Has not visited other Canadian regions.

Therefore, terms common to only one region e.g. "trawling" must be
illustrated.
PART II
Examples of concepts which might be taught. These can be taught
by questions.
1. Good effeéts of technology are inseparable from the bad effects.

Q. Is technology good or bagd?

2. Technology influences all the facets of our life.

Q - Where . dld your flSh and chip dinner come from?

3 Technology is a system.

Q. How does the activity of one technological group influence another
group of peopie?

L. Technological change creates technological change.’

Q. Can we stop changes?
5. We have a social responsibility to ensure technology achieves good ends.
Q. How can we keep a.boater from polluting the lake?

Other concepts should be taught.
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PRODUCT DESIGN

Agreement was reached on the original paper that was presented by

Scarborough Group.

Agreed on:

No one product - mixture of approaches, booklets, audio, etc.

Print means - graphs, documents, etc. not Just written - doesn't mean
text.

Each case study would have a core of ‘print material' - slides, etc,
A-V material,

Format - pre and post tests - optional as part of each. case study.

Catalogue of materials - relevant books, lists of places and people
where one could get additional material - a bibliography.

Each case study should have qpeétions - as strategies. Something
integrated with the project.

These are to be used as guides.

In post development maybe we could produce two products - written

and audic-visual material,
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CONTACT - FEBRUARY s 1977

THE TECHNOLOGY PROJECT
At the time of writing, our deadline for pre-pilot drafts is fast

approaching. Thus it is opportune to analyze the project im full perspective.

Our project - being developed by teams in Maple Ridge (B.C.),
Kelowna (B.C.), St. Paul (Alberta), Winnipeg, Windsor (Ont.), Scarborough
(Ont.), Orillia (Ont.}, Fredericton, and Grand Bank (Nfld.) - has used the
working hypopﬁesis that "the formation, existence and future of Canada rest

upon technology™. Invrelationship to this hypothesis we are developing

materials that deal with the impact of technology, the causes of technological

change, and alternatives for the future,

PROJECT ORGANIZATION
Our materials will be designed for Grade 9 and 10 students. There
will be an Introduction, in booklet form, containing student readings and
activities on technology as a concept. Students will then have the choice
of working on any of nine case studies as a vehicle to illustrate some of
the concepts referred to in the Introduction. Each team is requnsible for
_Preparing a case study based upon technology in ﬁts local area but raising

‘issues that are of significance in understanding the impact of technology

upon Canadian society as a whole,
Each case study will have a different focus; the teacher will be

able to choose ones that are best geared to the students' interests, learning

styles, and needs. The focus of each case study is as féllows:

1. Technology“and Life Style (Maple Ridge) - a look at the past, present
and future,

2. Advanced Technology and the Orchard Industry (Kelowna) - how technology

had developed the Okanagan orchard industry and how these developments
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have affected life in its communities.

Effects of Technology on Human Settlement_(St° Paul) - coping with and
téking advantage of technology in a farm city.

The Mass Media and Technology (Winnipeg) - the mass media are a product
of technology and in turn reinforce many of the assumptions which our
society rests upon.

Technology and Decision-Making (Windsor) - how a large corporation is
influenced by technology to move from one city to another and the impact
such a move has made. |

Technology and the Nature of Work (Scarborough) - how technology has
affected and is affecting work and workers' lives,

Technology as an Influence on Growth (Orillia) - how technology has
influenqed énd will influence Orillia's growth to a medium-size city
by 2011,

Technology as an Influence on Energy Resources (Fredericton) - how
technological advances have necessitated further development of energy
reSOurées and how hydro development has affected politics, economics
and the environment near Fredericton,

Technology and the Fishing Industryv(Grand°Bank) - how the changing
technology, from afy—banking to the present day trawler fishery, in-
fluenced the lifestyle of those people:involved with the fishery and

what alternatives exist for the Canadian deep sea fishing industry.

SOME STRENGTHS OF THE PROJECT
Qur projedt is an attemptvto provide‘quality learning materials for
secondary students on technology, a theme on which there is very little
available for students. By highlighting central issues and concepts

students should develop a better understanding of Canada as a whole.
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Our case studies describe specific problems and situations to which
students can relate. These case studies will all be linked con-
ceptually to the Introduction.
Because our case studies are from various regions in Canada they offer
an excellent chance for a student to learn about life in various parts
of Canada. Local studies will be presented in a nationally significant
manner.
Our general approach to technology will be away from a machine-oriented
apprgach to one which stresses organization of knowledge for a practical

purpose - a most useful one in analyzing contemporary Canadian society.

Our modular fermat allows a significant case study choice. Each case

studyéwill have a past, present or future focus.
Our student booklet format will allow each case to be self—cohtained,
including text material and activities. They should be éasy to handle

and relatively inexpensive to purchase,

CHALLENGES WE FACE

Our 50 members are concerned that our materials may not be used as in-

.tended. We hope to bridge the gap between our perceptions of how we
would use them anrd how a teacher who was totally foreign to the project

:might use them through a nation-wide field-testing program in the fall

0f‘l977.

We are constantly questioning how well we have made out local case
studies nationally relevant. National field testing should help us in
this regard.

For most of us, this is the first experience in a project of such mag-
nitude. The mileage between us, the lack of precedents, and the un-

certainty of political and economic trends that could affect us baffle

us at times.,
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L. We wonder what our final format will actuslly be. Our highly visual and
print format represents a compromise from the initial goal -~ a multi-
media format.

5. Our project members have always been concerned about lack of participation

from Quebec; however, we will pilot drafts in Quebec which, we trust,

will not be mere tokenism.

6. Our consensus model of decision-making has challenged us to be honest
in picking'éach other's brains and in avoiding blandness in trying to
accommodate our variety of interests.

The opportunity to work with teachers from across Canada has been

invaluable. Our sharing of problems and positive prospects within and
beyond our project has made us all more bread-minded and flexible in our
approaches to education. We have welcomed the chance to demonstrate that

teacher—centred curriculum development can result in high quality, broadly

useful Canada Studies materials.
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REVIEW OF DECISIONS AND ITEMS
, RESULTING FROM THE TORONTO MEETING
1. Local audit was due September BCth, 1976.
One half of the locgl support monies will be forwarded upon receipt of
finagpial statement.

2. Introduction

revised by Osborne & Botting - Editorial Committee

formally critiqued by Scarborough and St. Paul

-~ strategies and methodology will be handled by Scarborough and volunteers.

revision of introduction in terms of the following:

- integraté case studies where possible

- use graphics - visual stimuli

- use ;horter paragraphs and sentences - Re:s concern about
conceptual and experiential level.

- shcpld contain student activities - teaching strategies

- length §bould be five-six periods

- shou}d be self-contained

- use contemporary advancement examples
~ use nétional examples

future should be dealt with in the last section

- final decision on introduction will be made by Osborne and Botting
- introduction piloting will be done by Maple Ridge, Kelowna, Winnipeg,

Windsor and Neﬁ?ouqdland

3. Production Monies

- more specific information will be known by March meeting
- one quarter of estimate will be forwarded upon request.

L. Case Study Production and Distribution
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- case study must be completed and mailed by no later than February
18th, 1977 - One copy per team.

- caselstudy must be in publication format - exception may be
illustrations, charts, etec.

- two week teaching unit - student booklet - no teacher resource bock -

include stﬁdeht activities and strategies in the case study.
5. Mee£ings
- Co-ordinating committee meeting - St. John's, Newfoundland - March
3, 4y 5 - Main part of agenhda to critique case studies

- Whole team meeting - Pre-Piloting - tentatively scheduled for

- April 15, 16 and 17th
- Co-ordinating committee meeting early June date to be decided at

Newfoundland meeting.
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SCHEDULE AND GUIDELINES FOR MARCH
| STEERING COMMITTHE MEETING
Timeline - Proposed |

I. Thursday, March 3
9:00 - 10:00 - Official welcome - Mel Grandy

10:00 - 10:30 - A. adoption of meeting format
B. presentation of Project Administrative issues for
deeision

10: 30 - 12:00 - Critique of Scarborough Case Study

2:30 - 3:30 - Critique of Maple Ridge Case Study

4:00 - 5:30 - Critique of Windsor Case Study
7:00 - 8:30 - Critique of Grand Bank Case Study
Friday, March 4
» 9300 = 3:30 - Critique of St. Paul Case Study
4300 - 12:00 - Critique of Kelowna Case Study
Saturday, March 5
9:00 - 10:30 - Critique of Winnipeg Case Study
11:00 - 12:00 - Qverview of materials from total Project viewpoint'

1:00 -~ 5:00 - Project Decisions .

II.  Schedule for Project

March /77 - Revision of case study on basis of St. John's critiques
| - Preparation of Introduction for pileot

April/77

- Pilot
May/77 - Pilot
June/77 - Final Steering Committee Meeting

~ review pilot reports

- recommendations for developmental editing

- appointment of Editorial Review team
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Other tasks:

1. Securing publisher

2. Forming

3. Quebec pilot

Editorial Committee -~ Recommended that:

1. 3 persons - chosen by Project Steering Committee

2. Next year - $12,000 - 15,000 requested

3. Tasks: a) developmental editing

b) Public Relations
¢) liason with Canada Studies Foundation
Introduction
1. Pleaée give your comments re: the Introduction (Draft No. 4) to
"Ken or Dwight some time during the 3 days.

2, ﬁé will not have a formal critique session on it.

3. Copies for piloting will be mailed out (after revisions) at the
end of March. Piloters to date ate Winnipeg, Kelowna, Maple
Ridge, Grand Bank and Windsor.

Teacher Guide

Recommended that: )

1. Each team write a Teacher's Guide of 3-5 pééés éccording to the
following outline:

a) objectives of case study
b) guidelines for its use
¢) 10 lesson format

d) teacher resource material
2. This 'Resource Guide' be made available with the case study when

it is piloted.
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Conclusion

Recommended that:

1. We develop a general 'Conclusion' for our Project.

2. This 'anclusion‘ take the form of questions which will attempt
to syhthesize any knowledge or concepts learned about Canada and/
or technology.

3. That this 'conclusion' be prepared for critique at the June
Steering Committee Meeting.

Next Steering Committee Meeting

Recommended that:

1. it be held in early June

2., located in St. Paul, Kelowna, or Vancouver

3. agenda be as described in II -~ Project Schedule

Guidelines for Case Study Critique for March/77 Steering Committee

Meeting

Recommended that we use 3 broad criteria:

1. suitability as Canada Study materials - see Draft No. 3

2. quality of materials according to general criteria for any learning
materials e.g. interesting, organized, accurate, readablé.

3. appropriateness of the materials according to our objectives e.g.
length, grade level, activities, values, relation to Introduction
Transferrability.

'Devilts Advocates'

1., Winnipeg will be critiqued by Maple Ridge

2. Grand Bank will be critiqued by Kelowna

3. Scarborough will be critiqued by St. Paul

4. Fredericton will be criﬁiqued by Winnipeg

5. St. Paul will be critiqued by Windsor
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Kelowna will be critiqued by Scarborough
Maple Ridge will be critigued by Fredericton
Windsor will be critiqued by Grand Bank
- Critiques will be outlined in writing

- After critique is presented all other team can and should

participate
- A1] criticisms should be taken under advisement only i.e.

decisions as to how to revise are solely in the team hands.
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CHECK LIST FOR REVISION OF CASE STUDY

1. Transferability

Refer to letter Pan-Can - Criteria for Evaluation of Canada Studies
Materials - Draft #3 - sheet IX. This is official material designed

for C.S.F. projectis.

Methods of arriving at Transferability:

a) 3 maps - region

)
)
province ( Kelowna example
)
)

Canada

b) 'Looking at the Case!' - Grand Bank
% t@Expanding the Issue' - not only your own case but lead to
National level.
- What do you think? questions. See Winnipeg Case study.
- iower level questions to higher level.
- Try to use the Grand Bank heading approach.

¢) Dilemmas - Kelowna - P. 37-38

St. Paul
Personalized dilemma vs ‘'what do you think?' dilemma.

d) Iden%ifying Pan-Canadian Issues.

Raise issues at the beginning. Use this method to link Introduction
to Case Study.
e) Look for short articles, charts and pictures, etc. which illustrate

the issue in another region.

- Exchange articles by mail.
f) Raise issues in the conclusion.
2. Introduction: Each case study should have an introduction.

Explain to students what the case study is all about.




106.

a) Link must be made between case study and general introduction,

b) Student Activities -

d)

e)

Classroom activity or field trip activity
Variety of activities:

- Value questioning

-~ Research - local investigation

- Role playing

- Analyzing graphs, charts

- Classroom - field trip activity

- Hesearch skills

- Student presentations
Glossary should consist of technical and 'local' terms.
Ten Lesson Issue - Controversy arose over the ten lesson issue.
Bob Anderson accépted the responsibility for the ten lesson misunder-
standing. He apologized to the group for providing information to
Dwight, which suggested a ten lesson format. The issue was resolved
to the satisfaction of the Steering Committee and the goals of
Canada Studies Foundation,
The project has achieved the goal of portability because of its
format - {booklets) and the length of each case study should be
such that the content can be dealt with in roughly a two or three
week period.

Format:

- Variety of charts, pictures, illustrations.

- Winnipeg case study to remain with a two cclumn format.
Other case studies should use regular 'across the page'
layout.

- Provide a Table of Content
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- There should be a logical break in the text - followed by
guestions or activities.

- Case study should break content with headings and sub-headings.

- Provide consistency in writing style.

- Insert a student bibliography

- Credits should be included at the end of the case study.

- Require written permission from people and institutions
which are being photographed.

- Recommend a variety in print - regular type to newspaper

articles, etc.

- May use both sides of a sheet.

Consider white space and straight edges.
f) Balancing expository and inquiry
- defined earlier.
g) Varieties of presentation of material - defined earlier.
h) Creativity - defined earlier.
i) Links to Hypothesis and Original objectives - defined earlier.
j) Student Evaluation - defined earlier.

k) Curriculum Evaluation - solved in piloting.

1) Teaching Guide -

Each team write a guide according to the following:
- Objectives of case study

- Guide lines for its use - ‘handy hints'. See Winnipeg Case

Study - suggest two or three weeks of work,
- Teacher resource material.
m) Where applicable use of metric system for tables, charts, etc.
n) Kelowna -~ stay with present format.

Re: Print of alternate sheets - easy for ditto purposes.




APPENDIX B

TECHNOLOGY PROJECT: PILOT STUDY

EVALUATION QUESTIONNAIRE FOR PILOTING TEACHERS




Technology Project: Pilot Study

Information Form

Name

S5chool Place (town)

{province)

Case Study Piloted

Grade

Course Name

Explanation as to where Introduction and case study "fit"
into provincial curriculum

Number of students in class

Description of class (ability, interest, individual differences, etc

Special circumstances which may have affected the piloting
(if any) '

Amount of class time {days and minutes) used to teach:

Introduction

Case study

Dates of Pilot Study

CSF contact person
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Technology Project: Pilot Study

Evaluation Questionnaire for Piloting Teachers

Part 1

This instrument contains statements about clarity, approp-
riateness, enjoyment , worth and consistency of various aspects
of the curriculum program under study. FEach statement is assigned
@ number for identification purposes.

You are asked to state the extent of your agreement with
each statement by circling the appropriate letter on the right
side of the page according to the following criteria:

agree a

partly agree b
not sure c
partly disagree - d
disagree A e
- It is important that you elaborate upon each response.
These comments will help to explain each guantitative answer.

Please do so under the comments section on the extreme right
hand side of the page and beneath each statement.

RATING COMMENTS
1. These materials and activities
foster a greater national under-
standing of Canada. abecde
2. These materials .and activities
foster a greater understanding
of regions within Canada. abecde

3. These materials and activities
foster a greater understanding _
of local concerns in ocur region.a b ¢ d e
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These materials and activities
lead to a greater understand-
ing of technology.

RATING

These materials and activities
should be useful to any stud-
ent anywhere in Canada.

These materials and activities
demonstrate an adequate per-
ception of the topic.

These materials and activities
fit into the grade ¢ and 10
social science program in

my province without tooc much
difficulty.

The reading level of the
materials is appropriate
for my students.

The conceptual level of
the materials and activities
is appropriate for my students.

These materials and activities
are well organized and logic-
ally structured.

o
o
0

These materials and activities
relate well to the issues
raised in the Introduction,

These materials and activities
are inquiry-oriented. That is
students are forced to make
their own judgements.
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15.

l6.

17.

18.
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20

21.

The guestions and activities
in this case study are worth-
while,

RATING

a boed

COMMENTS

The questions and activities
in this case study are manage-
able in the time I alloted.

The questions and activities
in this case study are appro-
priate to the student's level, .

The questions and activities
in this case study are

~accompanied by sufficient

support material.

The layout oi this case
study is helpful.

The graphics and illustrations
in this case study are helpful,

These materials and activities
need more class time than I
alloted.

‘The issues raised in this case

study are easily transferable
to issues in my community
and/or region.

This case study is directly
related to all five major
objectives of the Technology
curriculum program.
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Technology is & worthw
topic for study.

hile

RATING

a becde

COMMENTS

These materials and ac
enable satisfactory t
about the implications
technology upon Canadi
society.

tivities

eaching
of

an

abecde

Part 11

Which sections of this
study did the students
most worthwhile?

case
find

Which sections of this
Study did the students
least worthwhile?

case
find

What did the students
enjoy about this case

most
study?

What did the students
enjoy about this case

least
study?

LR " S

Which sections of this
study were easiest to
teach?

tase
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Which sections of this case
study were hardest to
teach?

Which sections of this case
study were poorly organized
and structured?

Which sections of this case
study were organized and

structured best?.

How much more or less class
time does this case study
deserve?

How much class time ds you
think a topic such as tech-
nology deserves in a
curriculum?

Other .comments?




