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AN ABSTRACT OF' TIffi THESIS Of'? ASPECTS 01<' ~~ALDORF EDUCATION 

The 1nddorf System of Education is, as far as c&.n be 

determined , largely unknNm in this country . I'he books or 

articles dealing lVith Dr .. Steiner's anthroposophical-

philosophical pedagogical ideas are practic &lly non-exis-

tent in our Universities and Pedagogical Institutions. 

In fact, the pedagogy which is based on Dr . Steiner's 

philosophy is better knovln in European countries and in 

the United states, {-,there a number of schools are function-

lng and rapidly increasing in number . 

Purpose 

'The purpose of this work is to g ather information 

and to attempt to present a clear picture of t he following 

aspects of ':ialdorf' Educatj.on:-

1) A brief biographic a l sketch of Dr .. Steiner. 

2) The underlying philosophy of ,ialdorf' EdUcation. 

3) The principles and practi c es of the system. 

4) A general view of the curriculu.'ll. 

5) Reasons why this educational movement is spreading 

rapidly .. 

Methods. 

The methods e'!TIployed in this research W6r-e mainly ttyO­

fold. A thorough study of the literature an.d Nritings 

about Dr . Steiner and his educational ideals and practices 
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was undertaken; end the Ivri ter ~'las given the oppor tunity 

to attend a study conference at ~i£hland Hall School in 

North HollYl"Sood , California . Contact vJith persons dir-­

ectly involved in 1%l dorf Education Has p os s i b l e , and 

much time and effort Has spent in personal intervieHs tdth 

the staff J and talking v]ith supporters of the system such 

as Dr. H.van Baravalle . The discussion groups and lectures 

as Ivel1 as actual participation i n the ~.,ork carried on at 

t he school provided valuable infor~~tion . Their library 

facilities were generousl y placed at my disposal ~ 

Fr om then on , information Nas gathered by \vriting to 

various authorities ane schools throuGhout the 'Jestern 

Wor ld. Most enc:uiriee Here promptly ans'tJered by the var ­

ious sci1oo1s, and inuch inf'or mation was supp l ied in the 

form of furthe r directives and prospectuses Hhich dealt 

mostly tvith t11eir aims, c"C.rl.'icula and oper'ations of part­

icula r sc hools .. I-Jewspaper s were very cooperative in 

supplying back issues in t-lhic h articles and or coroM.en­

t ar-ies about V!aldorf ~d'ucation appeared .. 

Findings 

Nowhere could a ~,Jork be located that treated :,'a1-

dorf EdUcation as a co nplete thorough study .. Nany t.;orks 

have been writ t en and published on the various facets of 

the school system. The :''1aldorf Schools, or Ste i ner Schools 

as they are frequently call ed , reveal many differences in 

.'. 
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philosophy , principles , practices, and curricula froM any 

other modern practicing educational system. It is obviou3 

that the schools are increasing in number and that their 

ideas on education are being accepted more widely as they 

become known.. It is an educational system Hhi..ch is based 

neither on !I1a.terialism nor intellectualism, but tends 

rather to counteract t he se forces with its emphasis on 

the spirt tual worth and the freedom of man ., This is prob­

ably one of the greatest causes of the sroHth of the Hal ­

dorf Sys tern. 

In all the com~entaries that have been written, 

adverse criticis~ is conspiciously lacking. 



PREFACE 

The aim of this Hark is to provide information on the 

various aspects of ~'J aldorf Education, or Rudolf Steiner 

schools. The information proved mos t interesting, and 

very refreshing .. The \~aldorf System of educ a tion, at least 

in par t, provides an answer to the dilemma in which educ­

ation f'inds itself' in this materialistic age in Hhich we 

live. It is hoped that some USef'L11 information will be 

contained for those interested end involved in education. 

I tv-ish to express my gratitude and appreciation to 

Dr .C. H~Cardinal who first aroused the interest for this 

research in me , and for the constant encouragement and 

gUidance t4hich he provided , and to the University of }'an­

itoba for financial assistance . I am greatly indebted to 

the staf f and friends of Highland Hall, and to Dr . H. von 

Baravalle of Sacramento , California fop the time spent 

and the warm reception e iven during their conference . 

i:1y grat1 tude to the following for their assistanc e in 

providing information .. Dr. Poppelbaum of the Goe thea!llun,. 

Rev .. P . J .. Dyck, Frankfurt,. L .. Fral'1cis Edmunds , G.L.RoHe, 

Al fred L.Le~1is, Frank Nevlell, E . Bindell, ~1ausley Kimball, 

Ruth pUsch and the many others without Hhose untiring 

assistance this Nark could not have been completed .. 
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Cl'.APT:s;R I 

IllTRODUCTION 

Many books and articles have been t-tri tten on phil­

osophies of education and pedagoc;ical practic es. lI1any 

theories and prac tices have had a short lire due to their 

impracticability, their c ontrariness of th01lght t o modern 

patterns of life , the unsatisfa ctory r esults the system 

produced or a host of other reasons .. 

It is of some si£nificance that an educational prac­

tice has evolved t .. hich is based on the ideas of a mos t 

extraordinary man, Dr . Rudolf St einer (1 861-1925) J who 

struggled long and hard vIi thin himse lf J in order to find 

anSHers to basic questions confronting humanity , and out 

of t h is struggle the vialdorf Schoo l principles were for ­

mulated . Per haps of even grea ter s i gnificance is the fact 

t ha t his c oncepts of philosophy and ideas in educational 

prinCiples produced a pedagocical p rac tice which has grown 

steadily s i nce the inceptio n of t he first waldorf School . 

EVen today, h is directional ideas provide anS,",lers to many 

baaic questions ~ 

This Austr ian phi losopher and educator is outs tanding 

in our time for his universal perceptions of man ' s relation 

to t he universe. His Hritings and lectures Here l'lsny. It 
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would probably involve a greater part of a life- span to 

read both all that he wrote and a l l that has been written 

about his work and achievements. float of Steiner's prin­

ciples and ideas in education were propounded in the form 

of lectures to parents and teachers. The practicality of 

his views was first tried when he was asked to take charge 

of the direction and pedagog ical practices of a school 

based on bis ideas. It was during a most tumultous period 

of social disturbances in 1919, following Worl d War I, 

when he was charged with this task. On September 7, 1919, 

the first vlaldorf School was opened in connection with the 

vlaldorf Astoria Cigarette factory in Stuttgart" Germany. 

The school movement has since been called "Wa l dorf Educ ­

ation ll or IIRudolf Steiner Schools. n 

The impact of this method of education has been such 

that today Waldorf Schools can be found in ever-increasing 

numbers in most countries of the free worl d. The number 

of schools now is more than seventy, several of which 

have a school p·apulation of over a thousand. The first 

American \'laldorf School opened in Nei-l York in 1928, and 

since that time many more schools have been organized. 

There is no \"aldorf School as yet in Canada. 

This research was undertaken for the purpose of re­

vealing the basic ideas and practices involved In Waldorf 

Education. It is also of considerable interest to examine 
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Hhat authoritative persons in respol1s1ble positions through-

out the various countries have to say abont the loJaldorf 

education practices. 

In the 1961 brochure of Eighland Hall , Los AnGeles , 

California , we find the following commentaries. Dr.Albert 

Sch~ .. eitzer stated the folloJ;oJing: 

l-Ty meeting vIith Rudolf Steiner led "!1e to occupy 
myself with him fron that time forth and to remain 
always aHare of his significance ••• • We both felt 
the same obligation to lead men once again to true 
inner culture ~ I have rejoiced at the achievement s 
which his great personality and his profound hum­
anity have brought about in the vlorld. 

In April of 1961 the then living world famous COM-

poser, conductor and musician, Bruno vlalter, had this to 

say about the Waldorf Movement: 

There is no task of greater importance than to give 
our children the very best preparation for the demands 
of an ominous future, a preparation which aims at the 
methodical CUl tivation of their spiritual and their 
moral gif ts ••• as long as the exenplary !'10rk of the 
Haldorf School !-rovement continues to spread its in­
fluence as it has done over the past four decades, He 
all can look forward Hith hope o I am sure Rudolf 
Steiner I S work for children must be considered a 
central contribution to the Tt .. entieth Century and I 
feel it deserves the support of all freedom- loving 
and thinking people~ 

In an earlier brochure, marking the 25th Anniversary 

of' the establisp.,.1'J.ent of the first ":'Jaldorf School in the 

\'iestern Hemisp here, the NeVI York Ti mes on I'Iarch 24,1954 

Hrote, in par ts, as f0110\-Js: 

The Rudolf Steiner School, tvhose unorthodox methods 
of teaching \'!ere greeted with raised eyebrows a quarter 
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of a century ago, celebrated lts silver anniversary 
yesterday ••• its non-c onformist methods p..ave been 
Hidely accepted in educational fields and in some 
instances copied . . ... An aim of the sye,tern is to give 
t~e children an international perspective I.-lith an 
a~preciation of all nationalities and races ~ 

The folloHing quotations are from a r-eport by 

Theodore Huebner in the Pebruary 1952 issue of the Gerl'l1an 

American Heview of the Carl Schurz Memorial Foundation, 

published in Philadel!'hia: 

Children are admitted freely from aJ.l social strata , 
l .. ;ithout any discrimination.. HoI' is any child rejected 
because of lack of means. In fact, only about half 
the pupils pay the full fee, the rest being sponsored 
by interested patrons. 

It is evident that the Rudolf Steiner schools are a 
happy combination of modern, progressive pedagogy and 
libera_I ideals. The administration is extremely dem­
ocratic, discarding all forms of educational hierarchy . 

Dr . H.3 .. :'Je113, President of the University of Indiana , 

in his fUnction a$ Chair man of the Advisory COTnmittee on 

Cultural and Educational Relations witt the Occupied Coun-

tries of the P..merican Council on Educat i on ""Irote as fo l lows: 

In Germany the \'laldorf Schools in many respects foll ­
OH a philosophy and practice l·jhich are being encouraged 
by the United States occupation, ego democn8.cy, the 
comprehensive unit school, the minimizing of select­
ive practices, the unification and br'oadening of curr­
iculu..YrJ., emphasis on social values , education for cit ­
izenship and a close re l ationship of parents to the 
school •• • • They are vJOrthy of the friendly assistance 
and support of forward looking Amer>icans .. 

other A~erican sources can be quoted, but authorities 

in other countries have Hritten as fo lloHs: 

From L'Inspecteur General de llInstructlon Publique , 
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Director de l'Ense i gnement, Commandement en Chef Francaise 

en Allemagne: 

The French l1ilitary Government is aware of the fact 
that this movement (Waldorf Schools) was forbidden 
under the National Nazi Government because it was 
endeavoring to teach children an ideal human culture 
excelling the limit of narrow nationalism. The French 
Government follows with interest this pedagogical 
experience. 

Statement by A.P. Shepherd, the Archdeacon of Dudl ey, 

Worcester, England: 

•• 0 In my experience the children of a Rudolf Steiner 
school alt-lays appear happy and free from strain or 
tension in their work and they arrive at a very wide 
and deep understanding of the art of living. 

Dr. K.E. Barlow: 

As the Deputy Director of the Pioneer Health Centre 
at Peckham (The Peckham Experiment), I have had con­
tacts with many of the experimental schools in Great 
Britain. Among these I have been deeply impressed by 
the work of Elmfield, the Waldorf School where I have 
sent my daughters to be educated •••• 

••• I consider that to help this school financia lly 
is to contribute to an Educational endeavour of the 
very first importanceo 

Referring to the \oJa ldorf School in Oslo, Norway, 

A.H. \'iinsnes , Professor in the University of Oslo writes: 

I have no hesitation Hhatever in giving the 
Rudolf Steiner School in Os lo my best recommendations. 
The activities of this school have been ver y successful, 
based as t hey are on sound educational ideas, aiming 
at development of self-activity and creative faculties 
of the children. The teachers of the school are 
excellent , energetic people of high intellectual and 
moral qualities •••• There is no doubt that this school 
g ives a very valuable contribution to educational 
life in Norway. 
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Graduates of the Rudolf Steiner School in Ne\\f York 
generally stand in the first third of their class 
sc holastically, many on honor rolls. Of the High 
NOHing School eraduates, Harvard said: l ive like the 
boys you send us ' - and has never refused any .. Heith-
91'" has Radcliffe refused an of the g irl graduates. 
Hells has said: 'Send us more of your type of girl s. I 

In Great Britain, after an inspector from the Ministry 

of Education hed spent a whole week engrossed in obser ­

vations and note r~aking , he 1s Quoted as saying the foll -

owing :-

In my life I have visited all sor-ts of schools -
schools where the teachers held , or were supposed to 
hold , every kind of belief or philosophy. But I found 
t ha t in the clas~room the actual teaching in methods 
and content was much the same everywhere. But here 
ever~.,.thlng is different. I can certainly accredit 
your results, but I see that to understand i-root you 
are doing I should have to tecome thoroughly acqu~int­
ed with the ~]ork of your fOlmder, Rudolf Steiner . 

As the previous quotation indicated , the Norks of 

Rudolf Steiner must be studied in order to understand the 

system of education that evolved from his philosophy . The 

voluminous and manifold lectures vthich he left to mankind, 

in hopes that a certain ip~luence might be felt to the 

improvement of hu..-rnan life in a materialistic world, is 

just beginning to be realized. The educational concept 

alone has \o!ith!n two decades , had considerable influence 

on public opinion in almost all countries of the Western 

't-lor ld .. Schools have been organized and teaching method s 

I 
A. c. F..arvJQod , Proceedings Uyrin Institute, Inc . Adelphi 
College , Ne~l York , Spring 1956 , p ol2 - l3 .. 
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used, which are based on Dr . Steiner ' s philosoppy . These 

l:laldorf Schools are still spreading their influence today. 

ItAnyone who is familiar with Rudol f Steiner's Nrit-

ings and lectures on educational questions must have rea1-

ized that he is the greatest educational reformer since 
2 

Pestal ozzi . " So wrote Alber t Steffen in the introducti on 

to lecture s translated into English by A.C. Harwood. 

Many of Steiner ' s i deas and v i ews at first seem 

strange. Only with a desire to understand man ' s highly or­

ganized society in which he has forgotten his social and 

spiritual position in this cosmic world, can Steiner be 

understood. Many today feel that possession of material 

wealth 1s the chief aim in life. }mterialism has made man 

a slave. Dr . Rudol f Steiner ' s views of Man ' s position in 

the cosmos, and of what man really is, has provided a meth-

od of education through which man can become a free and 

thinking human being, to whom l ife and his position in 

this organized worl d, can be meaningful . 

I t must also be stated that nmny of the works and 

lectures of Rudol f Steiner are in German which I have 

read and studied. However, I have refrained, as much as 

possible, from using German quotations, for many readers 

may not have this language at their command. 

2 
Rudol f Steiner , Lectures to Teachers Trans. by D.Har wood, 
Anthroposoph1cal pub . Co., London, 1948, p.4 



CHAPTER II 

BIOGRAPHICAL SKETCH OF RUDOLF STEINER 

That Rudolf Steiner was not just an ordinary man 

becomes abundantly clear when we study his life activit­

ies. In their fields of endeavour, few men, during their 

lifetime, have contributed as much as Rudolf Steiner. Per­

haps it was a gift from destiny which allowed Steiner to 

develop his ovm inner impulses because of the demands 

made by his life activities. 

Steiner's parents were born in the Lower Austrian 

forest region, south of the Danube. The father had been 

born and raised at Geras and the mother at Horn. Steiner's 

father, during his childhood and youth, had been intimately 

associated toJ'ith the seminary at Geras. Many of these ex­

periences were later related to Rudolf and the other mem­

bers of the family. As huntsman to Count Hoyos, Rudolf 

Steiner's father met his v!ife - to-be, a member o'f the well 

known Blie family. Steiner's 'father then changed his occ­

upation to that of a telegraphist in the service o'f the 

Southern Austrian Railway. He was transferred to Kral­

jevec, a railway town on the border of Austria and Croatia. 

Shortly after the trans'fer he was married and on February 

27,.. 1861, Rudolf was born. The family had a number of 

transfers, 'first to Moedlin and then to Pottschah near the 



Styrian border, and it was here that Rudolf Steiner was 

raised till his 8th year. 

9 

Steiner's childhood environment was of a simple and 

rustic character among station buildings, trains and tracks. 

It seems that his father did not enjoy his work and it 

was only a job to him. He found life dull, but followed 

closely all political developments of the time. His 

meagre salary made it necessary for the family to main­

tain their own potato field. 

In the beautiful, peaceful environment of the mount­

ainous country of Alpine peaks and under the influence of 

the witty, robust~ tolerant and genial cleric of St. Val­

entine who was the practical counsellor for t he family, 

and of t he good hearted peasant folk, Steiner was provided 

with a deep appreciat ion of na ture's moods. The whole at­

mosphere or the rustic life helped to develop the boy'S 

inner sensibility. 

At Pottschah a sister and brother were born to com­

plete the family. Steiner tells us some of his early 

childhood idiosyncracies. He would smash the dishes 

after a meal, but seldom would he destroy his toys. It 

appears that he enjoyed picture books in which the figures 

were movable by pulling sets of strings. The fascination 

of these figures sparked a keen desire to read which the 

parents encouraged at a very early age. 
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According to his own description , which he gave 
much l ater, Rudolf Steiner was about 7 years ol d when 
he underwent a decisive inner experience . He received 
the first tentative impres s ions from a world other 
than physical, a worl d where one can indeed 'see ' and 
' hear ' , a l though not with physical eyes and ear s. 

Fr om this time on the boy lived in inner contact not 
only with trees and stones, but also with the spirit­
ual beings that unt i l now had been hidden Ibehind l 

them, but tl1hich now manifested themselves to him with­
in an inner real m of the soul . The littl e boy real ­
ized that things of this nature could not be understood 
by the P!ople around him and , therefore, kept them to 
himself. 

Steiner ' s early education had a poor beginning, for 

it lias a burdensome task both to himsel f and to his old 

schoolmaster. As a resul t of an eruption at school, 

Steiner ' s father accepted the responsibil ity for his son ' s 

education. Rudolf learned more by imitating his father 

than by doing his lessons. ttWhen I wrote, it was because 

I was r equired to Hrite , and I wrote, indeed as fast as 
2 

I coul d, so that I soon should have a page filled . 1t His 

father 's pen, ink mixture and paper knife became his chief 

apparatus for performing experiments in physics. The 

laws of nature fascinated him, and to onl y a few could he 

find t he answers. 

During his eighth year, the family moved to Neudorf, 

1 
Frans Carlgren, Rudolf Steiner, The Goetheanum School of 
Spiritual Science, Dornach, Switzerland, [ 1961~ p.7-8. 

2 
Rudol f Steiner , Translated by Olln D. vlannamaker. The 
Course of My Life. New York, Anthroposophieal Press;--
1951, p . 6 . 
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a small village at the edge of the Austrian border, whioh 

was separated from \>liener -N~ustadt by the river Laytha. 

The new environment had a tremendous influence on Steiner D 

His love for nature increased as he strolled through the 

community forest with other lovers of nature. The monks 

from the local monastery also left their mark: 

It was in my ninth year that the idea became fixed 
in me that there were we i ghtl y matters in connection 
with the duties of these monks which I ought to l earn 
to understand. There again I vIas filled with ques ­
tions that I had to carry around unanswered. Indeed, 
these questions abo~t all sorts of things made me, as 
a boy, very lonely. 

In the school at Neudorf, the assistant teacher per­

mitted him to watch the activities in the laboratory, and 

to borrOt-r his geometry book, which fascina t ed the boy for 

weeks. The theorem of Pythagoras brought Steiner part­

icular joy, and provided food for thought as is exemplif-

led in his own statement: 

That one can live within the mind in the shaping of 
forms perceived only within onesel f, entirely without 
impression upon the external senses, became for me the 
deepest satisfaction. I found this a solace for the 
unhapp iness which my unanswered questions had caused 
me. To be abl e to lay hold upon something in the 
spirit alone brought to me an inner joy~ I am sure 
I lea~ned through geometry happiness for the first 
time~ 

Yet, these budding concepts seem to have remained dormant 

until his early t\'lenties, and then blossomed to maturity. 

3 
Ibid., p.9 

4-
Ibid., p.ll 
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In the intervening time, he felt that pure thoughts were 

a realistic spiritual world which acted upon the soul. 

Steiner learned to appreciate good music from his 

teacher, who took considerable interest in him, because 

he recognized the loneliness in the boy who had little 

opportunity to mingle with the boys and girls of the ,town 

because he lived at the outer edge far removed from play­

mates of his own age. Therefore, the boy engaged in such 

activities as were available to him; the activities of the 

near-by church and the local priest drew him into an ac­

tive religious life. The priest did much towards the 

development of Steiner's intellectual life. From him he 

learned much about astronomy, the meaning of the church 

vestments, and, for a time, Steiner was one of the chor­

isters of the church. He found much happ iness in the 

solemnity of the Latin language, the liturgy, and the med­

iation between the sensible and super - sensible. 

These activities were in sharp contrast to the free 

thinker, his father, who practiced no religious faith in 

his home. The few friends of the family were the politic­

ally~minded notables, travelling from station to station, 

but local residents seldom visited the Steiner home. The 

influence of the Wiener-Neustadt physician, who talked 

much to young Rudolf about the literary aspects of the 
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world, especially Schiller, Goethe and Lessing, awakened 

a n9\"J interest in Rudolf's life. "In these talks he set 

forth all sorts of ideas about what is beautiful and what 
5 

is ugly. It 

When Steiner had completed his elementary educa tion, 

the critical question concerning the choice of schools 

had to be settled. The "Realschule lf and the ,tGymnasium" 

were both seee,ndary schools, the former emphasizing the 

sciences, and the latter the humanities. His father 

wanted him to become a railway engineer, and wished to 

send him to the lViener-Neus tad t technical school known as 

the Realschule. It mattered little to Steiner which 

school he was to attend, if only he could find anSBers 

to his many burning questions. As the pattern of events 

proved, Steiner was admitted to the Realschule largely 

on the basis of his artistic and drat-ling abilities rather 

than for other achievements in the entrance examination~ 

Thus his secondary education began with a natural scien-

tific bias. It also meant that he would be travelling by 

train to Wiener-Neustadt, and, in the evening, walk home 

t hat long distance. 

The first two years were difficult ones. When he 

was twelve, he read an article Hhich dealt with atomic 

5 
Ibid., p.18 



and molecular theories called "Ole Allgemeine BeHegung dar 

!vJ:a terie als Grundursache all er Naturerscheinungen." ,Trani . 

minej "The Total N:ovement in Materials as the Cause of all 

r1(itter~ His fundamental knowledge was insufficient to under­

sta nd the article. His attempt to unders tand seems t o have 

caused an intellectual awakening a t this time. He set to 

work reading and studying much natural-scientific material 

which brought results, and at t he same time correc t ed 

many deficiences in his earlier educa tion. He was soon 

recognized as the best scholar in the Realschule and, as 

a result, was much in demand for giving coaching lessons 

to other students. Writing essays for other pupils a l mos t 

became a chore, but he found it easy. During holidays and 

in the little spare time available, Steiner l earned many 

practical thing s , such as stenography and bookb i nding from 

one of his father 's employees, yet he continued doing his 

share in the mai ntainance of the family garden p l ot. 

During his third year in the secondary school, Steiner 

found his work r e l atively easy, buta r ealiza tion came to 

h bn: t!~fy fe eling was that I must grapple with nature in 

order to acquire a point of view with regard to the world 
6 

of spirit which confronted me in self - evident perception. II 

At f ourteen, he began studying philosophy, and read Kant's 

6 
Ibid., p.24 
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ItCri tique of Pure Reason . II He read it as many as twenty 

t imes in an attemp t lito understand what human reason 

mi ght be abl e to achieve towar d a re al insight into the 
7 

nature of things . 1t The 10ea1 physic i an seems to have 

been an exc ellent instructor in the literary f i eld. 

Steiner was able to borrow his books , and learned to app-

reciate literature, especially t hat of Less i ng . As t he 

courses were broadened from year t o year , the ins t ructors 

in various f ields left t he ir mark on him, so t hat in 1879 

he matricul a te d Hith d istincti on. 

During the s ummer of 1879 , Steiner met a certain 

herb- gather er, unt aught, piOllS , but p ossessing a deep 

understanding of nature and at t he same time having an 

instinctive sp iritual knowledge. He was untouched by 

cont emp orary civil ization . Thi s nlan under s t ood Steiner' s 

inner f eelings. It was through these simpl e circumstances 

that he received signi ficant impul ses which were to bring 

about a de termination to enter de epl y and thoroughly tnto 

the mat erial istic sc i entific way of thought . 

In the f a l l of 1879, St einer enroll ed at the Technic ­

al College in Vienna . Steiner ' s f a ther had received his 

long promised p os ting t o I nzcr sdorf ne~r Vi enna , and 

Steiner now l ived at home . At the Coll ege, Steiner broad-

7 
I b i d . , p.26 
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ened his studies to include biol ogy, physics and higher 

chemistry~ He had determined to prepare hi ms e l f for a 

t eaching position in a Real schule . 

At that time Ste i ner immersed himse l f ful l y and 
without bias in the world- conception of contemporary 
physics. But this brought about for him great inner 
problems, for within this wor l d-conception everything 
could be explained Hi thout the help of anything super­
sensible~ For him, however , the activity of the super ­
sensible forces, par ticul arily in the real m of organic 
life, was a fact, which was confirmed through dai l y 
observations and experiences. He found no l ink be ­
t",-een Natural Science as taught and practiced at the 
Universeties, and his own inwardly experienced Splrit­
vision .. 

Karl Julius Schroer, Professor of History of Liter-

ature, often a severe critic of Steiner's student exposit-

ions on various topics , especially on Herbartian philos -

ophy, had a tremendous influence on the deve l opment of 

Steiner ' s thinking .. I t was through Schroer that Steiner 

''las introduced to the literary and scientific writings of 

Goethe. Steiner studied many of Goethe I S works, but he 

still could not satisfy his inner questions .. 

8 

He became gradually convinced that the method of 
modern Natural Science, negating as it does the Spirit, 
can in actual fact only understand \olhat is dead in 
nature, and never living processes; and that it was 
Goethe in his natural-scientific wri tiogs Hho had 
pointed out a possibl e way of research into the organ­
ic real m, and therewith built a bridge , between Nature 
and Spirit.. He had nON the intention of Horking at 
Borne sphere of natural science, approaching it from 
Goethels standpoint. But life gave him no time for 
this. After all, he was a poor student and had to 

Carl gren, 2£_c i t . , p . 9 
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I-faintain himse lf by giving private lessons. 

17 

Steiner realized that only through philosophy would 

he find a relationship between mathematics and science in 

t1hich the spiritual reality of each individual would be 

found in the expression of a physical body in the physical 

vl0rld. Steiner entered deeply into the student life activ­

ities~ He furthered his studies of such men as Heine and 

Schiller.. He Has a member of the German Reading Hall in 

which the cultural and politica l phenomena were discussed .• 

For a short time, he viaS its pres i dent and later, as its 

librarian, he found an opportunity to become wel l acquain­

ted wi th the various artistic, scientific, cultural, his­

torical and politic al literature of that time. 

In 1883, he also received the opportunity to deepen 

his scientific studies of Goethe. He had received, through 

the recommendation of Schroer, an invitation from Professor 

J. Kuerschner, to prepare an edition of the "Deutsche Nat ­

ionalliteratur", on Goethe IS natural-scientific writings. 

At the completion of his college training , Steiner 

accepted a position as a teacher to the son of a Viennese 

businessman. This son was a hydrocephalic and deemed un­

educable. Steiner bel ieved that an educ a tion suited to 

such a weak and psychic organism would have to be one which 

9 
Ibid. 
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would awaken the sleeping faculties accessible only through 

the soul. The educational methods devised by Steiner grad-

ually enabled the boy to gain mastery over his weak physic -

a1 organism and his mental faculties. After two years of 

hard work with the boy, the latter vlaS able to attend high 

school in classes of children of his own age. Later the 

boy became a medical doctor who died in the first world 

war. There is little doubt that "Steiner was able to lay 

the foundations of a practical knowledge of man J which 

came to expression in all his later activities •••• 'At that 
10 

time I had my actual training in physiology and psychology,l1 . 

Steiner often said that he had to learn many things 

in order to be able to teach them. For his success in 

pedagogical work, Steiner gave much credit to his teachers, 

and especially Schroer: 

I derived from Schroer the mos t fruitful stimulus 
also in the field of pedagogical thinking •••• In 
matters of education and instruction, he often spoke 
against the mere imparting of information and in fay£r 
of the development of the full entire being of man. 

During the next few years, Steiner had an opportunity 

to associate Hith leading personalities of the time, Ne1J.-

mann , Muellner, Lemmermeyer, Richard Strauss the composer, 

10 
Ibid., p. 10 
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Hammerling the soulptor, Hans Brandstaedter, the histor -

ian of theology and Werner, the biographer of Thomas 

Aquinas. These prominent members of the cultural environ­

ment stimulated thought. Some agreed with Steiner's 

views, but others were violently opposed to his thinking. 

It was within these contacts that Steiner formulated his 

tlphilosophy of Freedom". itA life conception of the sense 

world thirsting for spirit and striving toward it through 

beauty, a spiritual vision of the l iving world of truth 
12 

hovered before my mind. It 

In 1888, Steiner was entrusted, for a short time, 

with the editing of a paper, "Deutsche \olochenschrlft tf
, 

which caused him much grief because of the political up -

heavals of the time. This tvork made it necessary for him 

to form a close relationship with Adl er, leader of the 

Socialist party, and with Pernerstorffen, the keen critic 

of misconduct in public life and editor of the monthly 

t'Deutsche v1orte". Steiner was forced to study thoroughly 

the political theories of Marx, Engels and Robertus. These 

theories distressed Steiner, for these theorists believed 

that materialism was the force behind human evolution. 

Steiner became even more convinced that man must work from 

the inner spirit-soul in trying to reach the outer- life of 

12 
Ibid., p.10S 
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humanity. 

The year 1889, brought an invitation to Steiner , 

which asked htm to go to 'i'Jeimar to collaborate in the 

'i·Jork of a new ed i tion of Goethe ' s works. Thus an opp­

ortunity arose to study Goethe in the newly-formed Arch­

.:i.ves.. Steiner ' s task Has to study the theories in natural ­

science. He moved to ~leirnar in 1890, t..;here a nelli phase 

of his life began. The constant contact \"11 th other seek­

ers of knm·lledge gave Steiner a greater understanding 

both of others and of himself. Such men as Ed,.,Jard von 

Hartmann made him realize how far· removed his mm think­

ing \Yas f'rom contemporary phi losophy_ Steiner had some 

difficulty with his Hark, not because of the lack of 

ability, but due to his special constitution of soul~ As 

a result, his contributions became different from that of 

the other collaborators, Hho approached their task as 

editors of scientif ic \oiOl'k, concerned only with authentic­

ity of texts, classification and variation, and Hith the 

presentation of Goethe ' s thinking as a coherent ,."hole. 

Steiner ' s discoveries revea led that Goethe had varying 

viet."s on the different aspects in Hature fS domain, Hhich 

represented Nature in h8.y-rnony tvith Spirit . His tvr::l.ting s 

I'Jere often exhaustive and polemic and understood by £'e1<: .. 

In 1891, Steiner ,,",rote that h eimar w~.s a place of the 

" rnlLrnmies of classicismu .. Insp:ite of' h:!.s own strong desire 
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to penetrate the sp i~itual worl d , he realized that 

Goethe had been a realist with a strict sense for the de ­

tail and dut ies of earthly l ife, and thus he remained 

fai thful to his \-lork. The decision to comp l ete t he task 

brought many a beautiful and unforge t table experience to 

Steiner a t toleimar, where he associated with some of the 

mos t l earned men of the time, philologist , his t orians , 

scientists and wr iters. Even 1n spite of his close ass­

ociation with Loepper , Herman Grimm, Scherer, Bernard 

Stephan and the whol e court at i-le imar, to whom the Goethe 

legacy had been entrusted, Steiner remained a lonely man. 

As early as 1886 he had begun his philosophical 

Hritings, Hhich later were publ i shed in a book called,. 

uThe Theory of Knowledge I mp licit in Goe t he 1 s lrJorld 

Conc ep tion." In 1 891 Steiner Hlshed to comp l e te his 

doctorate . He had originall y p l anned to do so in Vienna , 

but t hrough certain circumstances this ~vas not possibl e . 

He presented his t hes is on liThe Fundamental probl em of a 

Theory of Knowl edge, II in which he made a bold a ttemp t to 

conf'ut~ Kant 's "Theor y of Knowl edge" ... He received his 

doctorate at Rostock. 

Steiner wrote much during h is little spare time. In 

1893, the book, ltphilosophy of Spiritual Ac ti vi ty lt , was 

published. He edited par ts of the work of Jean Paul, and 

the comp l ete works of Schopenhauer . He a l so published 
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two more books while at Weimar : IINletzsche a Fighter 

Against his Age, If (1895 ) and IIGoethe ' s Wor l d Conception", 

(1897). Steiner had been asked to assist in setting up 

the Nietzsche library, and a lthough he understood Nietzsche, 

i t seems that this philosopher ' s work had little influence 

on him. 

His critics said that Steiner's main work at t he 

archlves must have suffered before it came to a conclusion 

in 1896. The records seem to prove t ha t his work Has much 

appreciated, for in the Goethe Society Year Book of 1897, 

we read the following: 

Wha t he has achieved through the har monious vlorklng 
toge~her of his critical and productive faculties, has 
won the acclamation of all experts. It Is thanks to 
his self-effacing and untiring effort that we now have 
in our hands i n a well-order ed sequence and unified 
form, a wealth of material , which assures Goethe a 
deeper andl~ore complete appreciation as a natural 
scientisto 

In 1896 , a decisive change occured in Steiner1s life, 

yet this change was quite independent of outer circumstanc-

es. Unti l this time his experiences of the spiritual world 

had been some thing self-evident but t he perception of the 

world of senses he bad grasped only with great difficulty_ 

13 

••• the perceptual grasp upon the sense worl d had 
caused me the greatest difficul ty. It was as if I had 
not been abl e to pour the soul 's inner experience 
deep l y enough into the sense organs to bring the mind 
into union with the full content of what was experienced 

Carl gren, ~.clt . , p.14 
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by the senses. 

Through this change, Steiner was nNl able to observe the 

physical world with a depth of penetration and perception 

hi therto unkno"m to him. 

An attentiveness not previously present to that 
which appeals to sense-perception now awakened in me. 
Details became important; I had the feeling tha~ the 
sense-wor l d had something to reveal ~.,rhich it alone 
could reveal •••• I became awar e that I was experien­
cing a human revolution at a far later period of life 
than other persons •••• For me the enhancement and 
deepening of the powers of the sense-ob~5rvation meant 
that I t-las g iven an entirely new world<> 

Through a constant and relentless search, he tried 

to bring his spiritual knowledge into relation with his 

new experience, and as a result stated that, Ilthe whole 

world except man is a riddle, the real world riddle ; and 
16 

man himself is its solution. " As later events proved, 

steiner Has now master in both worlds and their inter-

relationshipo From this time onward, Rudolf Steiner's 

life was no longer a sequence of guided events, but rath-

er one in whi ch he carried the full responsibility for 

both outer and inner lire. Steiner ViEj,S strongly opposed 

to the then accepted physical, psychological and biological 

concepts as being objective realities of thought. To him 

14 
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objective reality of thought was in harmony with his per­

ception of freedom, from which grew his ethical individ ­

ualism. ,nhat was truth for him the contemporary thought 

could not grasp . Thus, he was often misunderstood . What 

should he do? Was he to remain silent? He decided to 

say as much as CQuid be said. 

In the search for the media of expression, he 

acquired editorial rights in the ULiterary Journal ll in 

Berlin. His duties necessitated a move to that city in 

1897.. Although able to express his own views, he Has at 

the same time burdened with ~he task of writing articles 

of public appeal to increase the paper's meagre cirCUlat­

ion.. He had to accept articles from members of the ''Free 

Literary Society. It The paper's circulation failed to in­

crease and monetary reNards were scarcely enough for a 

meagre existence~ Steiner and his co-editor Here both 

members of the "Free Dramatic Societyll.. In collaboration, 

they wrote and directed their own plays. Har tleben also 

used to ~~ite the criticism of them. This practice caused 

disagreement between the two men.. Steiner be lieved that 

the public should form and express their own opinions. 

The whole cultural world was living in a natural-scientif­

ic materialism. Life was compared to a great machine gov­

erned by material desires. In such a pattern of life, 

Steiner failed to see how the spirit or soul- life cpuld 
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be experienced. 

In our soul-life laHs are operative just as nat­
ural as those which send heavenly bodies round the 
sun. But these laws represent something higher than 
all the rest of nature. This something Is present 
nm-rhere save in man alone.. ~~atever flows from 
this - - in that is man free . 

Steiner's experiences at this time have been referred 

to as the "Probation of the Soul It . It seemed to h im that 

all the moral laws of Christianity were being derived from 

the sense - world and externally imposed upon the soul. It 

seemed as if the materialistic worl d woul d destroy his 

spirit-world. Cp~istianity he felt, shoul d be a matter 

of experiencing the spirit-worl d in the same manner as 

experiencing the sense-world o This struggle in the inner 

nature is described by him in, "The Course of My Life ll .. 

The editing of the journal passed into other hands .. 

In September 1900, Rudolf Steiner received a request from 

the vlorker's Training Schoo l , in Berlin, to lecture in 

history and publ ic speaking. He accepted the pos ition 

with the proviso that he could teach according to his own 

views, and not according to the Marxi st thinking preval ent 

at that time. His proteges wer e students from proletarian 

homes, Vlho knew only the meani ng of labor. To be concern­

ed with spiritual matters never entered their minds o These 

vlorkers were anxious to gain for themselves a scientific 

education steeped in the popular half-truths of the time .. 

17 
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Steiner recognize d this fact, ana through methods of 

compar ison was abl e to aHaken an interest in his students , 

or religious , artistic and mora l concepts as the matura -

tion fo r ces in his tory. Steiner had a free hana 1n his 

l ectures even t hough science l ecturing VIas added to his 

load . He was often call ed upon to speak as a visiting 

lecturer at mBny gather ings, and Boon became well - known 

in many countries for his unor thodox v i ews . Nor were his 

ac t ivities amongst the learned societies curtailed, but 

rather was he in ever - increasing demand as a speaker. 

Before too long , the lead i ng officials at the Berlin 

School l earned that Steiner Has awakening the souls of 

the labOUring class to their plight. It was said by one 

of the of ficials that, IIltle do not wish freedom in the 

prol etarian moveme nt; we wish rational compul sion. II I B 

Soon after , Steiner re l inquished this work, and tried to 

reach the peopl e of both the prol etarian and bourgeous 

class through a ma gazine which he edited. Through this 

medium, Steiner gained ~ny friends and enemies . Steiner 

bad decided to present his spiritual knowl ed ge to the 

publ ic in stages, \\fhenever the opportunity arose. The 

members of the Free Academy and the Gior dano-Br uno Union 

of young artists were bewildered by Steiner ' s lectures. 

------ - -- ---
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In 1902, Steiner b eCa'll6 t he Genera l Secre tary of' t he 

German section of the Theosophical Society. However, he 

and Mrs. Bssant, the leader of the orig inal group soon 

parted ways. The off i cial break did not come until 1913 . 

In the meantime, Marie von Sivers had become his co - worker 

because Steiner was in such demand as a lecturer. He 

wrote many articles and books which contained his views 

on a host of natural-sc i entific subjects , as tolel l as on 

his concept of Christianity. In his earl y books, Steiner 

addressed himself to readers from whom he re quired an 

alert p erception and unbi ased thinking. His first works 

were printed by t he Philosophical Press, which was largely 

conduc t ed by Harie von Sivers and which had been founded 

by Steiner in his attempt to reach the public through his 

paper known as ItLucifer, It the light bearer .. Later this 

press became known as the Anthroposophical -Philosophical 

Press. 

As mentioned earlier, because of the difference in 

the basic concepts of the spirit in roan, Steiner and his 

friends parted ways with !1rs. Besant, the leader of the 

Theosophical Soc i ety. This was the beginning of the 

Anthroposophical movement. Continually increasing demands 

as lecturer forced Steiner to relinquish the editorship 

of this paper. The work and the membership of the Anthrop­

osophical Society increased, and the movement deve l oped 
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rapidly probabl y because of the dissatisfaction at that 

time among persons who were searching for a knowledge 

divorced from the enslaved mechanistic ideas that were 

labelled as trust-worthy knowledge. Steiner's Nark as 

lecturer was to sst:i.sfy two groups : the public to whom 

he had to appeal and lead to grasp the ideas involved, 

and the privately organized groups who were more advanced 

in the Anthroposophieal ideals. The literature printed 

from these activities and l ectures was termed Anthropos-

ophy. 

One of the chief criticism levelled at the Society, 

and at Steiner in particular, was that this movement drew 

members away from their religious affiliations and other 

orders. Steiner replied: ttAnthroposophy must not draw 

any person out of the life associations in which he 

stands. It is to add something to these aSSOCiations, 
19 

but to take nothing away.1t 

19 

Anthroposophy is not a mere sum- total of ideas. 
It is a I i ving pOl-1er, which appeals to the whole 
man, not only to his thinking. But Rudolf Steiner 
never wished that this appeal to the combined powers 
of soul should have anything about it of a suggestive 
or otherwise constraining character. There is but 
one medium of communication which speaks directl y to 
the feeling - life of man, and yet allows his faculty 
of jUdgment to remain q~te free, and that is art. 
As Anthroposophy gradually grew out of the bounds of 

Ibid., p.342 



the pure l y conc eP2Mal, it stepped of necessity int o 
the real m of art. 

r-larie von Sivers, who had been tvell trained in the 

29 

dramatic schools of St.Peter burg and Paris, was the first 

to introduce an artistic e l ement into the Anthroposophic -

a1 Movement . From thence sprang the !ofystery Pl ays. 

They depict a group of people , the i r encounters , 
often of a shattering nature, with the beings of the 
supersens i ble realms , and Hith their own previous 
live s on ear t h, their painful way towar ds sel f ­
knoHledge, to ever deepening experience of c ommunity, 
and to conscious partaking in the spiritual worlds 
for the benefit of mankind as a who l e. Every year 
these mys·tery plays are not-J" performed on a b~~ stage 
at the Goetheanum at Dornach in Switzer land. 

With this phase of artistic developmen~ wit hin t he 

Society , a pr essing need for a permanent building became 

evident. I t was fe l t that the buil d i ng should be buil t 

in the cultural centre of Munich, but this fail ed to come 

to real i zation. A piece of l and at Dornach near Basel, 

was offered to the Society. Thus the activitie s of the 

Anthroposophi csl Society moved to Switzerl and. The task 

of designing and planning the bui l ding was l eft to Dr~ 

Steiner, who realized that in form the buil ding must 

correspond in the minut est detail to the activities carr-

ied on wi thin it. In the building would have to be em­

bodied all the intr icacies and ideal s of Anthroposophy. 

20 
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The problems Here manifold, but Steiner toJorked out the 

details of the building in a model made from clay. The 

architects marvelled at the structure and are quoted as 

saying: "The man who solved this problem, is a mathemat-
22 

ieal g enius of the highest order, \I 

In 19]3, the corner stone of the building was laid,. 

and dedicated to Goethe. Thus the name "Goetheanumu came 

later to be commonly applied. Steiner moved to Dornach 

in order to supervise the building of the structure. The 

building rose rapidly and laboriously. The main auditor-

ium alone was to accommodate one thousand people and cost 

one million dollars. The archetypal design, with its 

many carvings, re quired much time.. Steiner Has frequent-

ly found with workman's tools in hand creating the desired 

effect. At the same time, he lectured to the laborers 

in the evenings between his lecture cycles abroad. The 

whole building reflected what Steiner had conceived of 

Goethels conceptions in nature~ Activities in the Goethe-

anum were initiated and extended long before the building 

was completed. \'lith the help of Marie von Sivers, whom 

he married in 1914, a new art was developed. This art 

was called Eurythmy~ 

During the war years, Steiner did much to help 

22 
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individuals, but failed in his attempt to present his 

ideas on the "Three-fold Social Organismll as a solution 

to the existing chaos o His cause fell on willing ears 

but inactive men~ The idea was therefore abandoned in 

the early summer of 1919. 

In September 1919, Dr. Steiner's work in education 

began Hith the foundation of the 'Haldorf school in Stutt­

gar t. This development will be discussed in a later 

chapter. Not only teachers and medical men, but also 

follovTers of many other occupat ions soon discovered that 

Itknowledge of manu as presented by Dr .. Steiner, CQuld be 

of gre a t service to them. As early as 1911, and partic-

ularily in later years, Steiner was in great demand by 

doctors, v1he wished to hear his views', based as they were 

on his knowledge of relationships of the various natural 

kingdoms as revealed in the human organism; a knowledge 

which of1'ered great insight into the causes of illness-' 

and the results of therapy.. In 1920, he was requested to 

lecture and gave a medical course~ That Dr. Steiner had 

a vast knowledge of t he human organism was obvious to the 

medical men~ Yet he stated: 

'Of course, I would never wish to take on any prac­
tical medical work, as I have never previously. That 
is left to the practising doctor. I To be a doctor in 
the Anthroposophical sense, Rudolf Steiner thought it 
absolutely essential to be trained as a doctor in the 
usual manner as 1,>Jell.. Any kind of medical dilettan-
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<J 
tism Has foreign to him. 

His sugge stions did not replace , but augmented , medical 

science . 

As a result of Dr. Steiner ' s lectures, the Clinical 

Therapeutical Institute in Arleshe i m liaS founded in 1 921 0' 

Under the direc tion of Dr. \:i'esman and using Steiner I S 

le c tures as a basis for understanding man , great strides 

\-lere made in curative education . IlJethods Hhich Steiner 

suggested are still practised Hith remarkable success 

although their originator has not received credit. 

Dr. Steiner's activities cont inued at the Goetheanum, 

and also as lecturer ab:i:"'oad , in almost every field of en-

deavour. On Net-.: Year ' s Eve 1922, Rudolf Steiner' gave a 

lectu."t'e on the tTSpirltu8.1 Cow_m.union of Hankind" to a cap -

aelty audience of more than a thousand persons, many of 

t·Jhom lt1ere learned and prominent men .. This lecture is gen-

erally considered to mark the climax of Steiner ' s lectures. 

Shortly after the lecture , Hhen the main hall had been 

cleared, the fire alarm sounded . It was i mp ossible to 

save the bvildine, but the cou.ra,30 and strength of Ste iner 

at this time }-I..as been rep orted by many Hitnesses .. It 

seems that Steiner realized that he "ias being put to the 

test. In the early stages of the fire he ordered everyone 

to 168\;6 the building to prevent loss of life . The Goethe-

23 
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anum was completely destroyed, and lay in a mass of 

smouldering ashes. The following day, the program of 

lectures and plays contined in the remaining buildings~ 

with Steiner as chief lecturer. 

Steiner continued hi s t-JOrk as scheduled, lecturing 

in countries allover the continent. On Christmas day 

1923, the large Hork- shop at the Goetheanum site was f111-

ed to over-capacity, and a new corner stone for the second 

Goetheanum was laid by Steiner. Al bert Steffen, the 

Swiss poet, who was at the meeting wrote as follows: 

ItThose who took part in this Foundation Meeting are cer-

tain that death will not hinder the r ealization of this 

goal, f'or it transcends the life and death of t he s'e pres-
24 

ant. II Thus the Anthroposophical Society continued as a 

public institution. 

It should be realized that before the second Goethe-

anum could be built, much opposition had to be overcome. 

Steiner had to undertake many journeys to different coun-

tries to discuss and clarify problems. His personal enem-

ies and the opponents of Anthroposophy had rallied to the 

fore, and did everything possible, even to the extent of 

personal attacks, to try to prevent the rebuilding of the 

spiritual-cultural centre o Steiner wrote much between his 

24 
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lectures and other obligations, and the society gre\oo1 in 

membership. At many a meeting long lines of peop le waited 

to speak to him. He listened to all, and gave advice 

where sought. 

In 1924, Steiner became ill and on September 28, he 

delivered his last lecture. Thereafter he was confined to 

his bed. He wrote much including his Autobiography which 

ends at 1907, and which was never completed and probably 

would never have been gegun if his friends had not urged 

him to do so. It t-las Hith much reluctance that he commen­

ced this task. On March 30, 1925 , Steiner drew his last 

br eath ... 

Two areas of work remain to be mentioned, that of his 

lectures and of the second Goetheanum. Steiner intended 

his lectures to be heard, not read., The explanation he 

gave was t hat he had spoken in a par ticular way to various 

groups in dirferent life situations. Many lectures and 

reports had been made available only to members of the 

society... Becaus"e of the lack or time to edit the reports 

on his lectures, these were fre quently erroneous. However, 

in 1923 he had taken the bold step of allo\-Iing the print­

ing of his lecture cycles, with the proviso that each copy 

be prefaced with a notation which would protect them from 

unjustified criticism. All articles and books were to be 

printed only by t he General Anthroposophical Press, which 
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Has incorporated in 1924 . 

The second Goe t heanum was to be a memorial to t he 

first, but the building material would have to be such a s 

""' t-J'as in use at tha t time , concrete. It wa s to be larger 

than the first, in order to be in keep ing with the grov-rth 

of the Society. Within a year, the mode l of the outside 

had been completed by Steiner. He was unable to finish 

the model due to h is i llness. \<lithin four years the sec -

ond Goetheanum was completed. The Goetheanum today is the 

centre of the Anthroposophieal Society. Thousands of per­

sons visit it every year to take part in large Conferences 

of scientific and arti s tic natures, to take part i n the 

various courses of the School of Spiritual SCience, or 

just perhaps to visit and satisfy their curiosity. 

25 

Students of Rudolf Steiner are active allover the 
world. Whatever work they may be doing, - scientific , 
artistic, pvactical , - they are all united with 
Anthroposophy in gratitude to their te acher. He has 
gone before them as a kindly and untiring gUi de on the 
far and difficult path from the narrow scene of con­
sciousness bound to the senses to the spacious and 
all-embracing re alms of spiritual knol-ll edge . He haa 
shown t hem through his own deeds how t he man tvho 
reaches these r ea l ms gains access to the inexhaust­
ible springs of creative activit yo 

In their daily striving along this path, life on 25 
e arth has gained nel-l meaning for those Hho fol low him •• 

Dr. Rudolf Steiner has received continually i ncreased 

Ibid., p. 51 
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recognition for his contributions in many fields of en­

deavour. Few men in a century after their death have re-

celved such widespread accla im. This fact be~omes even 

more obvious when we trace the growth of the educational 

movement based on his theorie sc> 

-< .. 



CHAPTER III 

THE PHILOSOPhY OF \'iALDORF EDUCATION 

The employees of the He ldorf'-Astoria cigarette fac ­

tory had heard Dr . Steiner speak on his uThree - fold Soc ial 

Order," which had been attacked by Trade Union l eaders, 

large ly because they had seen in it a danger to their 

party politics and which was presei1teci to the Government 

of Germany and Austria in 1917, only to be rejected . The 

Ha ldorf - Astoria employees, as well as Many others, had 

heard Dr. Steiner speak on the education of the child 

f r om 8 spiritual- scientific view point . In his l ectures 

he revealed "how the righ t understanding of the develop-

roent of the child and adolescent would lead of themse lves 

to quite a new practical pedagogy. "1 The employees desired 

such an education for their chil dren . This desire was 

made known to the director , Emil Molt, vlho then provided 

the building, the init ial necessary capital, and asked 

Dro Steiner to undertake such a program. Dr. Steiner 

agreea to fulfill the request. The Anthroposophical move -

ment had begun another educational and social contribution 

t-lbich has since received widespread recognition in the 

wides t circles. 

l Frans Carlgren, Rudol f Steiner, the Goetheanum Scboo1 of 
Spiritua l Science , Dor~ch,--Switzer1and , (1961), p.33 



Dr. Steiner's philosophy of education involved a 

total revaluation of man's spiritual position in an in­

dustrial age. This view is expressed in his, nScience 
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of Anthroposophy, embracing a knowledge of man 

eoam \vithin the macrocosm and his Hhole cosmic 

as micro-
2 

being. lI 

Education became of necessity a part of Anthroposophy, 

but his pedagogical principles soon evolved as an indep-

endent entity not directly concerned with Anthroposophy. 

1-1hen the f'irst \'laldorf School was founded, peop le 

immedia tely be lieved that this new form of education was 

begun to further the Anthroposophical Movement and to 

educate members for the Anthroposophieal Society. Stein­

er lias aHare of this accusation, which he best answered 

i n his address to parents on the opening day of the 

school, September 7, 1919 : nOns liegt gar nichts daran, 

unsere 'Dogmen ' , unsere Prinzipien, den Inhalt unserer 
3 

1,ol"el tanschauung dem werdenden r.tenschen beizubringen. It 

The meaning of this quotation is translated by Ivachsmuth 

as fo l lows: 

2 

Thus we desire to give form to this "ialdorf School 
out of a new spirit. And you will observe also what 
this is no t to become. Under no circQ~stances is it 
to become a school representing a world viet'l. Anyone 

Rudolf Steiner Education and 110dern Spiritual Life, Anth­
roposophieal pub. Co., London, 1954, p. 17 
3 

Nieder hauser, H.R. ed. Rudolf Steiner in der vJaldorf ­
schule, Verlag Freies Geistesleben , Stuttgart, 1958, p.27. 
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who may say that anthroposopjical ly oriented spiritual 
science founds the vlaldorf Schoo l and intends to in­
troduce its world view into the schoo l - this I say 
now on opening day - will not be telling the truth~ 
He have not the least des ire to introduce to the grow­
ing human being our so- called ' dogmas ' , our principles, 
the content of our vievl of the world . We are not 
seeking to bring about a dogmat ic education •••• \ihere ­
as we seek for the basis and the fountainhead in a ll 
the essential s of education in the whole human being, 
endeavour to buil d on the basis of the whol e human 
being , we desire to bl end the social question of ed­
ucation wi thin the tota l question of our time • ••• 
when once a right socia l art of instruction and educ­
ation enter s into the whole consciousness of the 
who l e of humanity."4 

It is also si£nificant that on openin¢ day the en-

raIment bad reached propor tions beyond all expectations. 

Parents of almost every religious creed have sent their 

children to ~Ialdorf Schools " and nowhere have they found 

any teaching which might be detrimental to their OHn faith, 

nor have the educational r esults been such that there is 

any indication of Wal dorf School gr aduates fi lling the 

ranks of the Anthroposophical Soc i eties . 

I t is very difficult for new readers to gr asp the 

ideas of Rudolf Steiner and his tremendous l y varied activ-

ities~ Steiner is considered to be a phi losopher who 

entered , llthe real m of ideas where ultimate unity can be 

found in a ll things •••• .He has not only to mediate nel'l 

thought s to his readers, but in order to do so he has, in 

4 
Guenther Hachsmuth J The Life and Hark of Rudolf Steiner , 

trans. by Olin D. Wannamadher & Regina1 E. Rabb . N. Y., 
Whitt i er Boo]{s, Inc . 1955, p .364 . 
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some sense to ini tia te them to new ways of thinking, It for 

in a lecture to teachers he stated that, !fA man ' s life 

depends on t-lP.at he is • • • • A man ' 05 view of an Education 
6 

and teaching depend on his idea of mankind . II 

There is much evidence to show that Steiner ' s ideas 

can only be understood if one can think imaginatively and 

artistically. He felt that humanity was trying to base 

modern education on a natural phi losophy of cause and 

ef'fect Hhich failed to alloH the individual to become free o 

l-fan failed to rise above his natural state and set free 

his spiritual feelings.. It vIas St einer ' s view that man 

recognized his failure in a chieving spiritual exper iences, 

Man yearned for spiritual release, and was trying desper -

ate ly to regain hi s loss. But be cause man failed in his 

attempts to experience t he ecstasies of the spirit, he had 

now turned to physical, sensational joys to compensate 

for his spiritual l oss. These temporary ecstasies man 

found in the rea lm of sport, and thus Steiner felt that 

suc h activity tailed to raise man above his natural state, 

and often degr aded him rather than raised him to a higher 

lebe l . The contemporary search for experience failed to 

5 
A.C. Harwood The Recovery of !llan in Childhood, Hodder & 
Stoughton, London, 1958, p. lO 

6 
Rudolf Steiner, Lectures to Teachers , trans. by D. Har­
wood , Anthroposophical pub . Co . London, 1948, p . lO 



satisry the inner man: the contemporary search for a true 

education .also failed. He felt that the approach to ed-

ucation had become one of intellectual r ealism in which 

man had lost all contact Hith the spirit-life. i'1an rec -

ognized this loss, and was trying desperately to find a 

way out of t he dilemma and to restore meaning to life it­

self through various new approaches in education. This 

search for meaning Has revealed in holding endless t Con-

ferences, which produced all sorts of ineffectual solut-

ions. This process is referred to by Steiner as eluding 

reality .. 

Dr. Steiner's ideas in education are not only theo­

retical, but in them theory and practice are closely 

linked... Many of Steiner I s practical ideas lvere derived 

through experience which he gained from early age to late 

in life.. At fifteen, Steiner was assigned to tutor both 

the 10Her grades, and pupils in his own grades, and for 

this ~vork he received a monetary reward which often prov-

ided his chief means of livelihood. In order to fulfill 

these tutoring tasks, he had to learn how to vitalize the 

knowledge he possessed. Steiner learned much about ped-

agogical methods through the stimUl ation of his own in-

structors. One such man to whom he gives much credit was 

nSchroer f!, Hho inspired him 
c.f4 

pedagogical thinking. 

c.f .. p.i9 

considerably in the fie ld of 
. ~ 
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When the "Realschule" in which Steiner was enrolled 

failed to fulfill his wishes in gaining knowledge in the 

Arts, he purchased the necessary books and gave himself a 

course , Hhich he successfully compl eted, in preparation 

for the "Gynmasium.tt • This enabled him to tutor students 

in a greater variety of sUbjects. Often he would first 

Hork through subjects in order to be able to teach them .. 

On one occasion he wrote: Ttl had to give instruction, 

especially in mathematics and the s ciences, to graduate 
7 

students who were preparing for their Ph.D. examinations~ 

Perhaps the situation from which he learned most VIas when 

he took on the respons ibility of educating four boys in a 

family of a Viennese bus iness man. Three of the boys were 

normal, whi l e the fourth was a hydrocephalic. His exper-

lence with the latter, who was then almost ten years old~ 

he reports as follows: 

7 

vlhen I went to live in the home, he had scarcely 
learned the most rUdimentary elements of re ad ing, 
Wl~iting , and arithmetic. He was considered so sub­
normal in his physical and mental deve l opment that 
the family had doubts as to his capacity to be ed­
ucated. His thinking was s l ow and dull. Even the 
slightest mental exertion caused a headache, 10'"1-
ering of vital functions, pallor and alarming mental 
symptoms .. 

After I had come to know the child, I formed the 
opinion that the sort of education required by such 

H.V. Baravalle, Rudolf Steiner as Educator .. Vialdorf 
Schools Fund Inco, NeH York, 1952, p . 7 



a bodily and mental organism must be one that would 
awaken the sleeping raculties •••• 

I had to find access to the s oul, which was as it 
were, in a sleeping state, and whi ch must gradually 
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be enabled to gain the mastery over the bodi l y manif­
estations • ••• I lYas thoroughly convinced that the body 
really had great mental capacities, though they were 
then buried •••• Every fifteen minutes beyond a certain 
time alotted to instruction caused injury to his 
heal th •••• 

This educational task became to me the source 
from which I myself learned very much. Through the 
method of instruction which I had to appl y there was 
laid open to my view the assoclateoe petween the 
spiritual, mental and bodily man. • a 

Steiner continued then to relate how he gained in 

ins i ght through the study of physiology and psychology. 

He tells of his growing understanding of the economy of 

time spent in instruction, the necessity of long hours of 

preparation in order to give a short lesson, and how the 

teachers and their instruction mus t be based on a real 

understanding of the nature of man. The hydrocephalic 

condi tion gradually diminished, so tha t the boy lvas fin­

ally able to attend high school with chil dren of his own 

age gr oup, became a medical doctor, and was killed in the 

\'Tar of 1914 - 1918. 

Concern with educational duties brought Steiner to 

the realization and clarification of his ideas on the 

8 
Rudolf Steiner, translated by Olin D. Wannamaker. The 
Course of 11l Life. New York, Anthroposophlcal Preas, 
1951. p.71-72. 
c of. p .. 18. 
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inner nature of man. He felt that the constant QutHard 

activity of man left little scope for- his inner develop -

mente Tffi>ouSh personal experiences and his mm philos -

09hy of life , he formed the basic premises of his think-

ing about the IIbeing of man . I: 

Steiner ' s explanations of the organization of the 

human being differs considerabl y from many c"Ll.Y"rent psych-

ologic~l vieHs... In his lectures and presentations, he 

used terminology Hhich can be understood only on the 

basis of Steiner ' s concept of man.. He recognized man as 

oS. four - fold being, a physical , etheric, astral and spir-

itual entity •. flian Has endowed Hith Spir-it- Soul and a 

physical body .. 'l1he spiritual in man is the continuing 

factor in this cosmic Horld. The spiritual and the soul 

qualIties must be brought into harmony Hithin the physical 

body . The interrelationships betHeen the spirit and soul 

ltJit.3 the body he explained &.s follot-ls: 

A union is entered into betHeen the spirit and soul , 
meaning by spirit what for the physical Horld of today 
is still entirely hidden, and !>lhat ".:e, in Anthro­
posophy , call Spirit Man, Life Spirit and Spirit Self 
••• 0 Now the force which proceeds from this trinity 
permeates that which is the soul :tn man: Spi~it Soul, 
Intellectual or Hi::J.d Soul and Sentient Soul .. 

Steiner refers to the Spiro! t-Soul as having descenc1-

ed to man at birth ano. residing in the physical body (del' 

9 
Rudolf Steiner , Study of }!an, trans. by Dapl1l1e Harwood 
and Eelen Fox, Rudolf steiner Publishing Company , Great 
3ritain, 191~7, p.lJ.. 
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Koerper leib) or the life body of man. 

In the Spirit-Soul: Spirit- Man, Life - Spirit and 
Spiri t - Self are un! ted with that vlhich is soul , 
na~e ly: Conscious-Soul, Intellectual Soul and Sentient 
Soul. These t"'0 trinities are united with one another, 
and, descending into the physical world , they are un-
1 ted l-ri th the Sentie!!t or Astral body J Etheric body 
and physical body o These in turn in the physical 
world unite with the three kingdoms of the physicai o 
world: the mineral, the p lant and animal kingdoms. 

It is not uncommon today for people to speak of man 

as consisting of body, soul and mind. However, in Wald-

orr education the term spirit is preferred to mind , and 

E~~unds gives this explanation: 

i'Tha t is mind, and what is spirit? They are cert­
ainly not synonymous. :r.1ind, etymologically, is conn­
ected with 'memory', spirit with ' breath ' . l"Iemory 
resides in each single soul , whereas breath is univ­
ersal . Mind is fashioned according to personal hist­
ory but spirit transcends history, yet mind is akin 
to spirit . 1>le may say that in mind, soul is lifted 
into the realm of the spiri t , the personal life 
grows aware of a realm of spiritual values t.Jhich, 
though recogni zed still remains an outside kingdom 
to be contemplated; the spirit hot.Jever, may be born 
within the mind and knoYlitself within that kingdom 
feeling at one with it. 

Steiner viewed education as a process of bring ing 

the Spirit-Soul into harmony I'd th the Life - Body, two ent­

ities which are not as yet united when the child comes 

into the t\lorld. Much emphasis is placed on the three 

rhythmic systems of the body through which the Spirit-

10 
Ibid.,p.12 

11- . 
Francis L. Edmunds, Rudolf Steiner Educa tion. The Rudolf 
Steiner Educational Association, Great Britain, 1956,p.3 D 
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Soul and Life-Body can be brought into harmony. The 

breathing, the blood circulation and the nerve processes 

should be guided through educational activities in order 

to allow their harmonious development in relationship to 

the spirl t in man . 

steiner spoke much about the process or metamorphasis 

in man. By this, he meant that experiences dur ing waking 

hours work in such a manner as to be metamorphosed in the 

Spirit-Soul of man during sleep. This process later a11-

ows a person to recall mental images. The unmetamorphosed 

activities were the forgot ten aspects of mental imagery. 

Steiner then referred to mental lw~gery as the spiritual 

aspects in man at birth and the Will as the striving to-

wards the spiritual aoul;- between these t"'0 elements 

existed physical man~ 

vIe have divided human life into ttoJo spheres, as it 
were;' into thinking, which is in the nature of image, 
and Will which is in the nature of a seed, and be -
tween image and seed there lies a boundary_ The bound­
ary is the whole life of the physical man, \-iho Irejects I 
the pre - natal, thus producing the images of thoughi2 
and ~·Jho c.oez pot allaH the ,/ill to fulfill itself. 

Physical man is referred to as radiating between two 

polarities, in antipathy tOlvards mental imag ery and 1n 

sympathy towards the will. If the feelings of antipathy 

.are sufficiently strong, they yield a memory picture or 

12 
Steiner, ~. cit., p.23 
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the reflection of the activity of perception in rtemory. 

lTe:nory would never occur if the feelings of sympathy Here 

t oo great , for they Houl d devour all me:ilory processes . 

It i s on l y disgust wi th our ovm fee l ings which can ev oke 

memory . The !Jroc ess of maintaining memory then gives 

rise to concept s . I f the sympathy is ( though unconscious l y ), 

s t rong enough to permeate the ",Tho l e hu."1an being , thE"n 

phantasy and i~acination ar ise , as sense pictures . 

J~ere I have described to you the soul processes . 
It 1s impossible for you to cOf"lprehend the being of 
man unless you understand the difference betH€en the 
eler.len~.e of s~l1ps.thy and antipathy in raan •••• On the 
phys~9al plane the soul is united Hi th the bodily in 
man. 

Steiner desc:f'ibed the feeling element as the range 

betl..Jeen antipathy and symps.thy . He ss i d that it W6.S wil l 

in the process of be c oming but still incoMp l ete . The \'liil l 

mus t be educ ated in c hi l dren not by imposinG; on tne child 

our opinions , but rather by the influence of repeated 

actions . Throngh repeated action , habits coul d be estab-

lished and the Hill could be a!'1ak6ned by the teE'chers , in 

such a '.ll.anner as to alloH the child ' s 1'1111 to penetrste 

his s ubc onscious. Steiner 'celt that too "'1ucb teaching 

l-las often directed at the ::'ntcl16ctj a ;;n"'es(;!!te.tion is 

.,lc:de t:;, +he child , who is then ree:uirE:0 to remel"!l.ber . 

steiner )laced much emphasis on recula.r 2ssie;n'.ll.e~ts. 

13 
I bid., p . 27 



Doing sllch assignments becomes a habit which provides 

a contact a~ong st pupils, and lends authority to the 

teacher. This process works pOI ... erfully into the will. 
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If you can work the child into t-Jilling, his tasks become 

an art which can be enjoyed each time they are performed~ 

The educ a tion of the child then becomes an art upon which 

Steiner placed great i mportance. 

Art has something in ita nature which 
stir a man once but gives him fresh joy 
Hence, it is t hat what we have to ~P in 
intimately bound up 'L-Iith the ,,fill. 4 

does not only 
repeatedly. 
education is 

He also stated that present day educational author-

ities in many schools recognized this e lement of Vlill in 

the ch ild. Too frequently the will to do and to learn 

were mediocre or void. The emphasizing of the Hill elem-

ent by educators was an indication that educ s tion must u se 

a method which would QHaken in the child the will to do .. 

The soul powers of thinking , feeling and willing are 

not regarded as separate entities, but rather as being 

interrelated. In every act of will the thinking powers 

are al so active. These in turn pr oduce thoughts, judge­

ments and conclusions. These processes work through the 

nervous system. Steiner stated that in all acts of love, 

devotion and enthusiasm, the sympathy of the will Has the 

predominant element. However, will must be permeated with 

14 
Ibid., p.67 . 
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thought if l.J"e are to have worthy members o.f humanity and 

participants in world processes. In ear ly childhood mos-t 

acts are those of sympathy which must be imbibed \-11th 

thoughts, ideas and thinking, the very essential. element 

in education. 

Steiner stated that thinking and willing are the 

two element s of the soul which are brought together with 

feeling .. 

Feeling stands as a soul activity between cognition 
and willing and radiates in both direct ions •••• Hence 15 
feeling also, is composed of sympathy and antipathy ••• o 

Steiner refers to the thinking and knowing in man as 

a waking condition, the feeling as a dreaming condition 

and the willing as a sleeping condition. If these oon-

dltions, in varying degrees of combination, are recog-

nized by the teacher as being present in the pupils, which 

confront him, it can easily be understood why some stud­

ents seem to be in varying stages of' ",aking , dreaming and 

sleeping even though they are awake. 

15 

If Y01). look at the mat ter in this ~-lay, from the 
educational point of view, you vlill not wonder that 
the children diff'er with regard to awakeness of con­
sciouness. For you will find that chil dren in whom 
the f'eeling life predominates are dreamy children; 
if thought is not fu~ly aroused in such children 
they will certainly incl~ne to dreaminess. This mus t 
be an incentive to you to \wrk upon such children 
t~~ough strong feeling. And you can reasonably hope 

Ibid., p.77 
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that these strong feelings will awaken clear thought 
in them, for, following the rhythm of life , everything 
that is as l eep has the tendency sometime to awaken. If 
we have a child Hho broods dreamily in its fee l ing 
l i fe , and l-/e approach him with strong feelings, after 
some time these feelings awaken of themselves as 
thoughts . Chi l dren who brood still more and are even 
dull in their feeling life, will ~eveal specially 
strong tendencies in their will life . By studying 
these things you bring knot<lledge to bear on many a 
problem in child life . You may ge t a child in school 
Hho behaves like a true du.llard . If you were innned­
iate l y to decide ' That is a .. leak- minded , a stupid 
chil d ', if you tested him with experimental psychology, 
with wonder ful memory tests and all the other things 
which are done now in psychological pedagogical labor ­
atories, and if you then said, 'stupid chil d in his 
tvhole disposition; belongs to the school for the feeble­
mi nded , or to the now popul ar schools for backward 
chi l dren,' you would be very far from understanding 
the real nature of the child . I t may be that the 
child has special pOHers in the region of' the will; 
he may be one of those children who, out of his chol­
eric nature will deve l op active energy in his later 
life. But at present the will is asleep. And if 
thinking cognition i n the chil d is destined not to 
appear unti l later, then he must be treated approp­
riatel y so that in later life he may be able to work 
with active energy_ At first he seems to be a verit­
abl e dullard , but it may be tha t he is not that at all . 
And you must know how to awaken the will in the child 
of t his kind. That means that you must work into his 
waking s l eep - condition in such a way that later on -
because a l l sleeping has a tendency to change into 
~iaking - t hi s s l eep is gradua l ly wakened up into con­
scious will , a will that is perhaps very strong~ only 
i t is at present over powered by the sleeping el ement •••• 
It is not until \-le realise that in the waking human 
being we have to do tofi th different conditions of con­
sciousness, "lith waking, dreaming,. and sleeping,. tha t 
we are brought to a true kno~tedge of our task with 
regard to the growing child. 

Steiner then continues to speak of matters concerning 

the ego, the centre of the human being, and its re l ation-

16 
I bid., p . 87- 89. 
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ship to consciousness . The environment in which we live 

is permea.ted "lith cosmic life - forces . The life - forces 

interact Hi th the elemental-forces in man.. The ego in 

man is not projected into the real I-lorld all at once, 

but lives in images of the real Horld about us.. In the 

thinking cognition , roan lives in cosmic images which the 

body produces . The Horld-images produced by the body in 

cognitive thirutine are co~municated to the ego. The ex­

periences in the reeling life take place in a dreaming 

condition of consciousness.. The Hilling element CQul d be 

experienced only in a sleeping condition. 

17 

The efJo lives in 'thinking cognition ' t-lhen it Hakes 
up into the body , here it is fully aHake. But it 
l:tves only in iIllages •••• Next the ego, as aHakener, 
also sinks into those processes Hhich condition feel­
ing . In feeling t7fe VJe are not fully alt/ake but 
' dreaming- awake' . 

The experiences of dream- I'iaking Steiner called 1n-

spiration, because they ar e unconsciously inspired re:9 -

resentations of images. "iThen people speak of their 

inspirations , they are speaking of that feeling life 

which has become fully conscious through its arm cap -

acities ~ Referring to Inspirations, Steiner stated: 

The ego in I action of the will ' is asleep. )lhat man 
really experiences in such actions, Itlith greatly diro­
l'I1ed consciousness (a sleeping consciousness in fact) , 
is unconscious intuitions~ A human being has ~ncon­
soieus intuitions continually. But they live in his 

Ibid •. , p .91- 92 . 
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"fill . He is asleep in his will. 18 

The human being has intui tiona onl y at certa in mo­

ments . On these occasions the exper i ences of the fee l ing 

life rise through to the semi - conscious, which then pro­

duc es va gue feel i ngs Hhich l ater resemble clarity to the 

fully awake consciousness. Tbe cognitive thinking i s 

pi ctured as descending into the l ife- dreaming inspired 

feeling , then through the s l eeping intuitive will ing raised 

to consciousness . The three states of consciousness as 

related by Steiner must not be v i ewed separa te ly, but as 

interrelated to provide a unified picture. 

According to Steiner, in learning to kno\.o.r the \vorld 

we observe with the senses. If man c&n develop himse l f 

beyond mere sense observation, and observe \'J'ith spir i t and 

s o ul, vI i th Imagim'! tion, Inspire tlon and Intuition , bis ob­

servations Hill t hen culminate in comprehension and concep­

tion. Life can be d i vided into three stages. In child ­

hood the fe e l i ng and Hilling act as one , for the child can­

not separate his actions as they ere derived f rom each as ­

pect. Onl y graduall y i s the fee l ing e l ement separated 

from the willing . In an adult this separated fee ling wil l 

unite with the cognitive thinking and become a unity \o.'hich 

fits man for l ife . 

18 Ib1d ., p.93 
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It is an essential factor of hQ~an life that the 
evolution of soul pONer's runs: a certain course;. for' 
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the feeling- willing of the child develops into feeling ­
thinking of the old man . Hu."'Tlan life lies behleen the 
tim, and we can only give an education befitting this 
human lifeli;\hen our study of the soul includes this 
knovlledge ... 

Steiner said t.rlat the sensations or sense - sphere "Jere 

on the periphery of the human organism and its organs ~ 

The activities in this sense-sphere are alHsys comprehen-

sible because they are 'sleeping in creams ' as it Here o 

Therefore , the child should be treated and educated 

accordingly .. 

You must seek out the sphere of Hilling and feeling 
in the child1s senses also. This is why we insist so 
strongly " • • that Hhile educating the intellect He must 
also work continuously on the t'Till., For in all that 
the child looks at and perceives 1."e must also cUltiv­
ate Hill and feeling; otherHise He sh~61 really be 
contradicting the child 1 s sensations o 

It is onl~r in old age that feeling - willing has been 

transformed into s. thinking - feeling l,·Jhich is more in the 

nature of thought 0 Steiner referred to the brain, spinal 

cord and solar plexus as areas in Hhich man Has really 

awake. These organisms were fed through the nervous syst-

em with sensations. The nervous system is the only part 

of the hUman that has no connection with spirit and soul ~ 

It is through the nervous system that man can develop his 

19 
Ibid. p . l02. 

20 - -
Ibid . 1' . 105. 



soul and spirit Hithout hinderance; it is the nervous 

sys tern which allO\'18 cogni ti ve thinking. 

From a spiritual point of viel-!, the human being de v-

elops through the relationships of waking, sleep ing and 

dreaming. In the process of learning , man occupies him-

se l f Hith some t hing in a fully conscious state, but, as 

other matters of inter est and attention impinge upon him, 

the earlier developed learning begins to recede, fal l a-

sleep as it were, only to be awakened in the ac t of rem-

embering.. .Remembering and forgetting are seen as states 

of waking; as the complexes of mental imagery.. The lVak­

ing and sleeping activities i n the different spheres of 

the organism thus produce memory and allON forgetting .. 

21 

Ther e are many people - and the disposition is seen 
even in early childhood - who 'drift' through life as 
though they Here half as l eep. The outer things make 
an impr ession on them, and they give themselves up to 
these impressions , but they do not attend to them 
rightl y; they allow the impressions to dart past them, 
as it were. They do not connect themselve's properly 
with these impress i ons through the i r ego.. And if 
they are not rightly given up to the outer world then 
they ar e also hal f asleep with regard to mental images 
which rise up freely i n them", They do not try of their 
Dvm free will to ca l l up: the treasure of their though­
ts, when they are in need of it, in order properl y to 
understand t his or that; they a llow the thoughts, the 
mental images, which r'ise up from within to rise u:@l 

'~of themse l ves.! Sometimes this r epresentation come s , 
sometimes that; but their otvn will has no say in the 
matter ~ This is indeed the soul condition of many 
men, ~lcondition which appears frequently in child­
hood. 

I bid • • P .115. 
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l:emory is brought abou.t by the will raising a t hou,:;ht 

to consciousness. The Ivil1 cannot be educated to brj.ng 

forth thouzhts , but the child can be educated so that the 

habits of soul, spirit and body lVill produce an exertion 

of the Hill to develop the pot-Ier of memory :i.n its basis 

of fselin:.:; and Hilling , Hhich must Hork in u..l1ison in the 

soul-life of man. 

Steiner never di~':Lded the parts of the organisM and 

:;:'l~ir functions into separate entities but aluays €U"..phas­

ized their inter-relations~ips and the essential ~nity of 

i"llan , in l'lhotn all parts &re interdependent. Only tr~us can 

a re~l knowledge of his nature be acquired. 

Steiner explained ju.dgements 83 a relationship be ­

tH€en the ego and the diverse senses in the human being . 

He divided cognitive thinking: 5.nto tbree aspect~: con­

clusions as the expressions of ccmmunication, perceptions 

as the understanding of the communications and jUdgements 

as the understanding of perceptions . 

Ee maintsined that conclusions are the products of a 

fully Hsking life as are jUde;ements , but they do sink into 

the dream- life in a person. F'rom the interaction of judge­

ment and conclu~ion, conce~t~ are ~ormed. In the process 

of education, children therefore should be led to form 

their own conclusions , rather than be~.ng fed adult opinions. 

?rom t he conclusions , thE child tvill learn to forro jUdge-
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ments, l'11th the help of the teacher ' s guiding hand .. From 

judgements l..rill develop the concepts Hhich work into the 

s l eeping soul or man. In other Hords, conclusions are 

conscious , judgements semiconscious , and concepts uncon-

scious. The concepts that children form should be plast­

ic in nature so that they c an change as the child matures. 

All concepts should be l iving rorms .. 

It is or very great importance to make it your con­
stant and conscious aim not to desttoy anything in the 
gro\Oling human being , but to teach and educate him in 
such a way that he continues to be rull or22ire~ and 
does not dry up and become hard and rig id. 

Steiner saw the human being as a three-fold system 

of head, chest and limb~ He showed how the head-man , 

ches t -man, and limb- man developed :from infancy to adult-

hood as an integrated whole. The rhythmic development of 

the child should be observed, and the education proces~ 

should rollm" rhythmic patterns in keeping with rnaturat-

ion. It is from this view-point of the whole organizat-

ion of" man, from which evolved the process of" educ·ation 

known as the Haldorf pedagogy. 

Steiner divided the first b1Q decades of man into 

three periods.. The first period 1s from birth and extends 

to change of teeth or approximately to the age of seven, 

the second ends with puberty or at approximately fourteen 

22 
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years, and the t hird extends through adolescence to adult­

hood or the age of twenty- one years. It is to be under­

stood that these ages are flexible and vary with the 

individual development of each child. 

In the first epoch of life, the child as it comes 

into the world is considered as a phys ica l being, born 

with a spirit and a soul . The early days of a child's life 

appear to be ones of vegetation, waiting and sleeping with 

short periods for nourishment during its waking hours . 

Its movements ar e uncoordinated in blissful ignorance of 

most activities around it. This is referred to as the 

dream life of the child. In time, the child gradually 

aHakens from this unconscious state to a conscious form of' 

existence. Parents and psycholog ists immediately begin 

to tvatch for the gradual emergence of adult faculties 

such as the manifestations of emotion, memory and similar 

aspects. HOHever , as Piaget proved in his number recog­

nition experiment, these faculties are totally absent 

until about the age of six. Many adults regard maturat­

ion processes in the child as the gaining of adult facul­

ties~ Steiner differs, for he points to the fact that 

during the growth process children also lose faculties. 

The child imitates instinctively rather than through per­

ception~ Through imitation the child learns to speak in 

exactly the same manner as the parents: it is through the 
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imitative process that the child learns. Ye t in an uncon­

scious way the chil d absorbs his surroundings. His intell­

i gence is at Hork without any conscious effort or reflect­

ion . This 1s not how the adult learns, but r a ther through 

conscious 6ff'ort. 1,.Jhl1e the child is very p recise in his 

imitation , very few adul ts retain this ability. The adult 

reflects upon what he sees in the Har l d , and his thoughts 

are conscious processes. A child ' s thoughts and feelings 

are bound up in the environment in whi ch he lives; a child 

is possessed by his groHth fo rces, and becomes' 8\>lare or 

conscious onl y when t he organic functions fail and produce 

pain . Children are enveloped during their early years in 

the digestive and respiratory systems which are building 

their bodi es . Their brains are very plas tic and are rap­

idly growing o The environment penetrates their inner 

life, l-lhereas the 6.dult 1s consciousness is a defence ag­

ainst hi s surroundings . The child t aste s his food right 

to his toes, as he squirms and Higgl es with delight. The 

adult tastes his food only H'ith his palate . By the forgoing 

contra sts it Can be realized why Steiner did not believe 

the child to be a miniatu.:.~ e adult , but rat her that the 

child and adult are at opposite poles... It Has for thi s 

reason that he did not believe t hat the chi l d should be 

treated as a fully conscious being. 

As the child graVIS and matures, he a l so moves tot-lards 
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consciousness involving both the brain processes and the 

nervous system, which is often regarded as an almost mech­

anical process which may be compared to a telephone ex­

change , receiving and sending impulses. Steiner thought 

of the brain and nervous system in a quite different way~ 

He never regarded any part of the body as a machine or 

even dared to compare it to a machine as is so often done . 

The distinction between man and machine is obvious. The 

body is capable of grotr..1th and repair ~lhen damaged , the 

machine is not. Steiner stated that consciousness involved 

the t>1hole human organism and not only the brain . This can 

be illus~rated by the feeling of fear, which causes in­

creased circulation of the blood, inability to move, a 

weak feeling in the stomach and similar symptoms. 

Steiner agrees l<Ii th the modern concepts of a conscious 

subconscious and unconscious state , and ,,"lith the belief 

that man uses only part of the pOHer of the mind from 

Hhich flow his judgments and actions when he has conscious 

experiences~ He refers to the states of consciousness as 

sleeping, dreaming and i-iaking .. In sleep the thread of 

memory is held together, otherHise each day would be a 

ne,,"J Horld of experiences. Thinking is the state of being 

atoiake when man is fully conscious.. The intermediary state 

is dreaming, where experiences and pictures melt into one 

another. This vieH gives consciousness a total ly positive 
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aspect rather than one of negation. Steiner places much 

emphasis on the \-1111, "'hose existence is denied by some 

psychologists~ The will is v i ewed as conscious intention, 

but an intention in which the actual processes involved 

elude the consciousness. Between the thinking and the 

willing processes is placed feeling, which holds a bal ance 

between the two, and exercises a great influence oh making 

judgments. IIS teiner regards the brain as the vehicle, not 
23 

the cause of the fully \olakened consciousness of thinking . It 

It is the brain and nerve that make it poss i ble to awaken 

consciousness between birth and death. Steiner r efers to 

the digestive and limb system as sustaining that faculty 

of the will , which is manifest in the wil l to live. 

It is generally agreed that c hildren develop accord­

ing to rhythmiC patterns~ This rhythmical harmonious in­

terplay between the systems ~Jithin the body are referred 

to as feeling. Steiner studied the systemB of the body 

for a long time before he expressed his vieHS. Coleridge 

in one of his poems l1Aids to Reflection", gave a brief 

exposition of the three body systems. Steiner believed 

that there is a consciousness in every par ticular system 

Hhich in turn inf'luences the brain.. This process provide s 

tmity of experience. Steiner's ideas of consciousness are 

23 
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essential if we are to W1derstsnd hm·, to bring the child 

from a state of sleep to one of being a fully conscious 

and thinking human being. 

Steiner sees physica l growth and conscious develop ­

ment as a polari ty. He stated that growth proceeds from 

the head dotm tlhile conscious development takes place from 

the limbs up. f.fedicsl recor ds reveal that, as the age of 

the individual increases, the rate of head growth and its 

Height bear a decreasing ratio to physical grmITth.. By the 

age of seven the growth of the brain is almost comp lete, 

but the physical growth continues.. The change of' teeth 

brings the physica l development of the upper head almos t 

to conclusion. Trunk growth is considered to be almost 

compl ete at puberty, the second epoch of life. Here the 

limb grov,th is so rapid that the body c an scarcely cope 

wi t h this development. Physical growth then cont inues to 

the age of twenty-one at a decreasing rate. During the 

las t two epochs head groHth is least. The whole body 

comes to expression in the pOVler of thought, feeling and 

Hillo This reflection of the \-1hole in, the part is re ­

ferred to by Steiner as the principle of microcosm and 

macrocosm, "lhlch forms a basic principle in his philosophy 

on education.. lil t is the nature of the head to bring 

everything to physical expr ession. A bust reveals the 



.... 
.' .... 

62 

entire man; a torso does not ... 1! 

24 

As the child matures and becomes conscious, his ego 

gradually develops... Thinking, feeling and l1i11 are con­

sidered to be the unified pOi'ler of the human being o This 

ego - consciousness of man, of Hhich mePlory forms an essen-

tial part, binds together the sequences of experiences and 

gives rise to the ego in man. This was the sharpe st cleav -

age betlveen man and animal in Steiner 's thinking. 

Steiner referred to the physical body as centripetal 

and as one t-ihich obeys the lSHS of J; ravity. The 11fe-

body, which raises itself tOtvards the heavens, he referred 

to as centrifug E'.l.. Consciousness Harks t:b...roug h the sphere 

of the life - body and then the physicsl body .. The ego~ 

consciousness develops thrOUGh the physical body in that 

man considers himself outside of the physical Horid 

a round him, but he experiences it through his senses .. 

Han gains ){nowledge , and has received divine faculties " 

but , because of immature ego- hood , his faculties are 

often used for selfish and destructive ends o If, nOHever, 

we consider the development of the ego-consciousness, He 

see childhood, according to Steiner, as follovlS : HIt is 

a time of divine innocence, of beautiful imagi~ation, of 

touchins cop£idence in parents and teachers, of generous 

24 
Ibid., p . 33 . 
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recognition of the achievement of others, of devoted 1n-
25 

terest in the whole Horld. H This view of childhood forms 

a sharp c ontrast to the idea of origina l sin and then pur­

ification throug h society. To Steiner the chil d acquires 

all the undesirable qualities of unredeemed man from 50C-

iety as the ego- consciousness deve l opes. The child at 

birth p ossesses the universal powers required to develop 

an ego. itA tiny baby is the least accessible to us . The 

gates of its soul life are absolutely closed against the 

outer world. No influence that is intentional and conscious 
26 

can touch it •••• The child does what it wants." The 

tremendously important task of guid ing the child along 

the path to the road of life becomes the duty of parents 

and teachers. 

The three epochs of a child ' s life , and the general 

concepts in regard to development and their interplay, 

have been considered . Steiner divided the three main 

epochs according to a child's development within each 

stage. Steiner called the soul and spirit forces respon­

sible for body development, uformatlve forces",. which are 

rel eased little by little in the form of abilities. At 

the early stage, the child is all wrapped up in nourish-

25 
Ibid .. , p.44. 

26-
Rudolf Stelner, Lectures to Teachers~ p~39. 
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ment and assimilation. The head and limbs grO~l r apidly , 

and the child becomes very active. He oral-ds, stands up-

right, l>ra lks and begins to speak and even learns to listen 

and think in a simp l e way _ These developments are cons id­

ered as func tions of the will. The l .. ill " is revealed in 

its most vJOnderful manifestations as an a ctive crea tive 

power , a formative shaping force . The will - worki ng 

both as a divine and natural power - gives for m to the 
27 

organism. If Until the age of three, the c hi l d often 1n-

dul ges in Hill activitie s such as r epeating meaningl es s 

words , l aughing , screaming, cooing , stamping his feet , 

using ~iords which indicate color, streng th and ac ti vi ty 

of an object all at the same time. The chi l d enters ver y 

deeply into his surrounding worl d. Steiner considers the 

H'formative forces body" of the head to have been suff'ic -

iently de\teloped, its head organization al::nost comp l eted , 

and the Uformative forces bodyll set free, by age two and 

a half~ The nex t stage of deve l opment from three to five 

has c haracteri s tics different than the previous, and yet 

they overlap. During the third year the c hil d is still a 

creature of great activity; he brags , shows his affection, 

shows his likes and dis l i kes, and expresses them in defin-

ite terms or actions . He is still a perfect mimic, which 

27 
Caroline von Hedyebrand . ~On the Real Na t ure of Wi ll in 
the Child1 Child and Man. V.I, no. B, p . 2. 
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indicates that the process of se l f - education is continuing , 

but at the same time tremendous s t rides are evi dent in 

thought , feeling, and l anguage . These are often expressed 

by verbal explanations or representative abstract drawings . 

The chi l d begins to use adjective s and adverbs to express 

his feelings . Speech often becomes an endless monol ogue 

of fanciful creati on , a good indication of imaginative 

pOvlers at vl0rk . This whol e period is an awakening to the 

wor l d. Steiner suggests that the imagination should be 

fostered by giving the child toys Hhich leave room for im-

agination, rather than giving him a tllell-finished product . 

The questions asked by children are those involving causes 

and personal mot ives . Steiner suggests that thi s is the 

stage Hhere God and his love, prayer and its effect, rev­

erence and gra t itude c an be introduced to form the basis 

of morality . As the chil d develops, the Questions imply 

motive with an increasing severity t-lh1ch drive the 111-

prepar ed parent to distraction. Until the age of five 

years the questions of "reason and caUse ar i se gradually 
28 

out of the concrete experience of .feeling and wil l u . 

There is much evidence of this growth period being rhyth ... 

mical , especially to the age of five. 

From the age of five the growth forces reveal an 
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8Hakening of the ego- consciousness.. The child begins to 

feel the difference betHeen right and tvrang, and also a 

sense of primitive justice. At the same time the earlier 

imitation process continues; the chil d still reveals that 

to him, thinking and doing are the same proces s; its whole 

life of movement and action is still rhythmical .. 

As many children today enter Kindergarten at five , 

Steiner provided some very definite principles to keep in 

mind.. The ltJhole process of development is considered to 

be one of awakening~ This process should be as gentl e as 

possible. The kindergarten should be much like home. Ed­

munds refers to Kindergarten as folloHs!' "Nursery Class 

Education consists in Idoing ' and in all doing it is the 

life of action and of Hill that predominates .. The objects 

of play shOUld be as simp l e as possible so that the chi l d 
29 

can clothe them t"lth his own natural powers of fantasy . It 

Steiner suggests that the young shoul d be entrusted to 

older, more stable and experienced persons, who understand 

child development and have the serenity of soul so necess -

ary to lIDderstand children .. Objects in Kindergarten must 

invite free activi ty and allow individual play. Children 

do not play together in groups of more than t\-m, and then 

only for short periods of time. to/hen children are made to 

29 
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play in large groups , real difficulties arise. Activities 

of painting , modelling, rhythmics performed to music, eur-

hythrny, story telling and general activities Hhich keep the 

child in an environment suited to his natural development . 

ItThe child should be left undisturbed in this world until 
30 

nature herself declares the time ripe for a change . II 

The first major change visible to all, in which the 

tlformative forces bodyl1 are set f'ree is the change of 

teeth. USteiner attached great importance to this trans-

formation of substance, both for the child 1s body and mind~ 

for there is a struggl e in childhood between what the child 

inherits from his parents, and what he brings into the 
31 

world as his own personal identity or ego. 1I During this 

period , from change of teeth to puberty , tremendous chan-

ges take place in physical, mental and emotional growth~ 

It has also been recognized throughout the ages that the 

child can now be educated.. It is believed that the grO';'l th 

force bringing about the change in the head is symbolic 

of similar forces operating in other spheres of the body, 

but less obvious. The change of teeth is often considered 

a metamorphosis in man ts life in which the growth forces 

which 1Tr.-eve up till now been absorbed in organic function, 

30 
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are set free and reappear transformed into spiritual and 
32 

soul faculties. II The soul faculties grow stronger and 

the physical grows Heaker. After the change of teeth the 

child ' s ego grows until it gradually becomes dominant to 

the inheri ted parental characteristics . 

It is also significant that the adult can now develop 

the child 1s consciousness in thinking and memory so as to 

make an innnature intellectual out of him. This vrhole epoch 

reveals his awareness of feelings, his psyche , and the 14h-

ole physical being. It is the age of imagination, love of 

music and rhythm. Again this major epoch can be divided 

into several shorter periods of years according to their 

development. 

At seven the child is still largely imltatibe and un-

critical. From about the seventh to the tenth year~ the 

child experiences everything through his rhythmical syst-

ems. His whol e body vibrates in rhythm and so his life 

should be organized in a rhythmic way. The life of feel-

ing is strong~ raging between sympathy and antipathy, joy 

and sorrow, hope and despair~ bravery and fear. Steiner 

refers to this process as the breathing in and out of the 

soul~ The child also has a strong feeling for authority 

until the tenth year. Children in this period are full of 

32 
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wonder and reverence, and identify themselves with charac-

ters in stories. Thus much use 1s made of fairy tales in 

schools to allow for diverse identification. His emotion-

a1 instability sways Hith the characters. The world is 

full of wonders, and the school has every opportunity to 

reveal them to the child.. The imagination of the child 

allows him to live in a world of pictures o Until the age 

of ten the child is largely a preponderance of movement 

and compact will, which changes between the ages of ten 

and tHelve. As the first consciousness of the child is 

manifest through the Hill by seeing one thing at a time 

as he experiences it, so also are the individual pictures 

gradually woven through sense perception into a cohesive 

whole to form images. After the images are formed comes 

memory and imagination. It is the pictorial imagination 

that allows the child to enter into the deep life of feel­

ing and later "into the experience of thinking: and it 
33 

keeps their thinking in touch with reality .. " 

Until the child approaches ttvelve, the teacher has 

been the entity of all virtues and accomplishments, but 

with the approach of puberty, consciousness begins to 

form itse l f into intellectual thought, at first very del-

icate, but gradual. Children are now beginning to grasp 

33 
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abstract ideas . N'ew concepts are linked with pre vious 

pictorial experiences. The child draws distinc tions, be ­

comes involved in sel f-motivation , feels a keen sense of 

jus t ice, and develops a critical faculty. The teacher is 

confronted by the individual Hlth all his idiosyncracies 

Hhich he must accept , and he must try to keep humani ty as 

the centre of all things D 

Rapid limb growth usually takes place in preparation 

for puberty . The limbs become long and lanky and children 

lose their rhythmic gracei'ul movements , and become aHkward, 

and at the time a keen at<1areness or melody develops. It 

is the age when the child best grasps initial scientific 

ideas by observation. The child has a tendency to be -

come sceptical , and therefore interest must be maintained 

in t he deve lopment of abstract thinking . The children 

discover the world arolUld them and Hithin themselves in 

a new I .... ay . There arise questions, many of ~lhich remained 

unanswered and unasked . Only the experiences of life and 

learning of knol>Jledge will answer them. It bec omes very 

important for children to find real stability in the ad­

ul ts of their fluctuating !1orld. It becomes imperative 

that the large amounts of t.-Iidening knowledge gained should 

find its ultimate unity in man. The ~iorld can become a 

place of wonder , reverence and intense surprise . The 

moods of the soul express themse l ves in the appr eciation 
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of the interplay of man and the universe. Language be -

comes the mediator and interpreter of experienc8 0 

puberty divides childhood from adolescence not only 

by physical changes and sex organ devel opment, but a l so 

in the appearance of independent inte l lectual thought. 

Puberty is the climax of chil dhood and through its phys -

leal development he can nOltI reproduce his 01m kind ... 

The inte l lect or brain has been f r eed i'ro.ln t :10 

"formative forces bodylt and is ready to receiv.:: a:'1,,1 sep-

arate technical information Hith marked abilities in the 

various areas tvhich began to reveal themselves in child-

hood. There is a marked tendency to specialize at this 

time by abandoning either the sciences or the humanitie s , 

and this tends to make modern edu.cation narrmv and one -

s i ded .. 

According to Steiner the period from ado l escence t o 

manhood is of great importance: 

The forces which give rhythm to the body become 
completely free with sex maturi ty, and now manif'es t 
themselve s ••• as a suscep t ibility to idealism. Now 
is born the individua l imagination , a facul ty of the 
soul free of time and space , which interl.Jeaves in a 
wonderful t·,;ay the past, the present and the futureo-
A young person •• • finds everything different to 
Hhat he imagined 0 •• desires come up against endless· 
oppositions. -0 tumult of' feeling Hhich rages in hiro. 
till his ti'1entieth year or beyond 3~. It is Hrong to 
think that this can be suppressed. 4 

34 
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In order to meet this outburst of adolescence for 

which authority in the person no longer exists, Steiner 

states that "He must prove ourselves to have knoH1ede:e of' 

the world of men 0 •• playoff the future against the pas t 

o. of Through the exercise of judgments tVe must work upon 
35 

the ,,,ill . e 0 must appeal on grounds of reason. It If this' 

is not done, everything will seem senseless to the indiv­

idual, and the storm within rages on more fiercely, carry-

ing all before it. 

The pup ils I minds s hould be kept open to all facets 

of life as long as possible , in oroer to preserve the un­

iversality of man. Subject matter should be related to 

experiences corresponding to his Qlfln inner life.. Steiner 

practised this even in his lectures given in diversified 

places . The adolescent te.s.ching is geared in v.ra l dorf 

Schools so as , Uto bring the children to a knowledge of 

the forces which have shaped modern life, and at the same 

time to foster , in as objective way as possibl e, their 

latent idealism. In doing the former it must not leave 

out of account the problems which modern life has created: 

in performing the l atter it must strenuousl y avoid anything 
36 

Hhich may appear sentimental or unpractical. II Steiner 

35 
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clearly stated that education must remain artistic , be ­

cause man reveals his ideals and inner life through art. 

Young people must learn to face the Norld with different 

values from their own, Hhile their mihds are still plastic ... 

Education therefore should be general even in higher grades 

so as to maintain a complete comprehensive picture of the 

worldo-

I'luch emphasis is placed on helping develop harmon­

ious relationships bett-Jeen the various processes of the 

physical body, and the soul spirit during the very early 

stages of a child's lIfe. A child's early experiences 

are physical, without his being able to carry them into 

soul - spirit where the metamorphosis of experiences takes 

place. Thus a great emphasis is placed on the knowledge 

of the right relationships betHeen processes which form a 

background for the development of consciousness from the 

very beginning of a child ' s life~ The importance of back­

ground knOloJ"ledge is It to learn to develop concrete measures 
37 

of educational practise." 

Steiner believed that teaching should be founded on 

p sychology, but not on a psychology which observes only 

external man and fails to penetrate into the innel~ spirit-

soul.. The 9hys ical stimuli and responses evoked, the ex-

perimentation and observation t.-lith all their multiplicity 
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of results, reveal much about external or physical '''-, an . 

These Steiner valued for the knoHledge they yield about 

man's responses to his environment . At the same time he 

felt that the spirit and soul t-lith all their manifestations 

must also be considered. He claimed that Ita psychology 

which has been gained throuiZh an anthroposoph ieal knotv-
38 ~ 

ledge of the Harld, If does offer much in these areas . 

Anthroposophieal psychology is a study in itself', and Hill 

be mentioned only in so far as it affects the philosophy 

of education and its practices. 

38 
Ibid., p.19. 



CFAPTER IV 

\!ALDORF EDUCATI ONAL PRI lIC I PLES AND PRACTICES 

The educational principles and practices of lJlaldorf 

Schools are directly related to Dr. Steiner's philosophy 

of education~ The whole basis of education is the rhyth-

mie growth and development of the child and man IS re lation-

s hip to the Universe. 

The t'/a l dorf Schools have been accepted in various 

countries to a grea ter or le sser degree, as their methods 

of education and the results therefrom, have become known • 

Over a period of forty- t1>JO years, their i mpor tance and 

authority have be come a force to be seriously considered. 

It is difficult to appreciate l>1hat is being done in these 

school s unless we have knNl1edge of the central f ormative 

i deas i n Dr. Steiner's philosophy .. Through the aHareness 

of the changes in human consciousness , man a l so becomes 

sensitive to new forms of thought and perception and to a 

different interpretation of man and nature. It is perhaps 

these neH forms of thought and perc eption in Steiner ' s 

philosophy t hat have brought about the Wal dorf Schools , 

Itfor there never was an educational movement in which 

practice more closely embodies t he ory, in which the small-
1 

est part more accurately reflects the organic whole .. 1t 

1 
A.C .. Harwood , The Re covery of Man in Childhood, Hodder 
and Stoughton, London, 19~8;-p79; --
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~he re~obIlition of the rhythmic Grcltlth patterns is deeply 

invol ved in the method used in these schools .. 

"ir Itserden VOl' alJen Dingen ei!ll'!al in df'i' :€thode 
uns beltJuElst sein muessen , dass uir es l"Ili t einer f-~8rmon­
isierunG ceHisser~lD.ss(:n c:~~ o,j( .. T't:or. :'!6n~chen, des Geis­
tes - Seelenmenscbe:.., edt dem J~o€;rpermenschen, mit dem 
unteroll !1enschen zu tun hs.bGn v.rerden. Sie uerdCl1 ja 
die Unterrichtsb~u~nsteend~ jl.cht so zu \"61"t;en6en haben, 
U.'71 die Sae len und Koerperkraefte des Eenschen in del' 
rechten t<Jeise zur ..:..ntHicl{slung zu brinc,cn ... Daher Bird 
es sich fuer Sie nicht U!11 die Ueberlieferung eines 
v/issenstoffes als solchen handeln , sondern Uln die 
Handhabung dieses ~Jissenstoffes zur Entt-Jickelung der 
menschlichen Faehickeiten. 0 o',';issen:=:toff , del' auf 2er 
Er"l{enntnis der allgemeinen Uenschen- natur beruht G' 

The Hhole nature of the school organization is based 

on the involvements of all aspects of a child I S life. The 

school day is organized so that all activities brln,3 to 

joyous fulfillment the conscious and the more or less un-

conscious needs of the child ~ Each day ls program provides 

for an aHakening of the child IS intellectual forces , the 

development of his artistic capacities and the training of 

skilful hands and body J end thus he is better able to meet 

the strains and stresses which press upon him from all 

sides. Steiner felt that many of the sad human relation-

ships that exist in this monern era are larGely the fault 

of our educational processesr ~an is unprepared for the 

human relationships and social activities into \V'hich he 

2 
Rudolf Steiner, Erziehungskunst ~lethodisch-Didaktisches 
Philos ophisch- Anthroposophischer Ver la,:; am Goetheanum, 
Dornach, (SchHeiz) , 1934, 9.1- 2 .. 
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'I°Jas unavoidably cast VIhen he leaves school.. Education 

fails to give cognizance or to establish any reverence in 

the growing child for the accomplishments , thoughts and 

actions of his forefathers . This lack of respect and 

understanding, through the education receiveo ,bec omes an 

ever vridening chasm between man and man . In our material­

istic age man has become concerned only with himself and 

the accumulation of materialistic wealth. All reverence 

for social life and t ... hat previous generations have accomp -

lished are lost. The t rue meaning of education has been 

lost. ~1an has been studied as if he were a machine, being 

analysed from an external View- point, which fails to oon-

sicer the spirit- soul Hi th Hhioh fI1-91l has been endowed .. 

Many experiments had been and 'tlere being performed 

so as to investigate man in order to derive methods of 

education based , on a purely scientifi c reason which had 

assumed the name of experimental psychology, which very 

satisfactorily met the cr aving needs of modern science to 

systematize. Steiner on one occasion used an example of 

experimentation on memory faculties. The results of these 

experiments 'tIere recorded as scientific fac ts . 

And we learn: f'irs tly, there is a type of memory 
which assimilates easily or laboriously; secondl y, a 
type tvhich reproduces easily or laborious l y; ••• 
f if thly , a retentive memory, vlhich perhaps remembered 
things from years ago, in contrast to a kind which 
forgets quickly. 

This sc i entific method of observation scrupulously 
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and very conscientiously maltreats innumerable vic t­
ims, and sets to work most ingeniously to obtain re ­
sults, in order that education , too, after having 
tested the children in experimental psychology, may 
know what various types of memory are to be differen­
tiated. But with all due respect for such a science, 
I should like to make the following objection. Any­
one endOlrled by a Ii ttle COll1..1110n sense must kno t·! that 
there are people whj commit things to memory easi ly 
or with difficulty. 

He also went on to say that the experiment revealed 

nothing unknown but that the science inspired respect be ­

cause of the ingenious methods used. He suggested that 

time could be better expended in cultivating common sense 

and ingenuity, rather than on useless experimentation. It 

mus t be further sta ted that Steiner was not opposed to 

experimentation, but respected it only for its revelation 

of external man . Steiner had a vast knowledge of scienc e 

and natural- scientific Hritlngs, and emphasized his respect 

when he said: It You will have to r ealize • •• to acknolvledge 

science which must not be respected any less for that. 1t 

The starting point from which to make inner connection 

with man and the ideals of teaching, must always be a 

healthy intelligence. Lest He think that only Steiner 

4 

questioned the validity and necessity of many scientific 

experiments , I'efeI'ence may be made to Bertrand Rus s"e.11 's 

opinion in which he deals with scientists, scientific 

3 
Rudolf Steiner, Lectures for Teachers, Trans. by D. Ear­
wood, Anthroposophica! puO:-Co ., Londo, 1948, p.9. 

4 
Ibid ... , p . 9,. 
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methods and education, and called If Descent from Olympus." 

In this article Bertrand Russell is quoted as saying, IJThe 

statesmen keep a certain number of tame scientists Hho say 

the opposite of whatever the disinterested scientists know 

to be t he truth,," Further there is revealed in this 

article opinions which are disturbing to all mankindo 

Have vIe not been told all our lives that scientists 
are paragons of objec ti vi ty and impartiali ty? Other 
men, we have always known, are apt to be influenced 
in their researches by their interests, prejudices, 
•••• Not the scientist - he was different. His sale 
loyalty was to truth •••• Examining vrith dispassionate 
and even judgment the evidence that presented itself 
and reaching his conclusions on this basis alone •••• 
So .. Je t']ere told. But t hi s image of the scientist 
seems likely to fade, nm'] that hls activities have 
become as never before a matter of universal concern4 

Indeed, it is hard to avoid the suspicion that some ­
thing worse t han mere bias may sometimes be at .. lOrk 
to corrupt scientific jUdgment o • •• 

Perhaps this instance is exceptional, perhaps not: 
He have no means of telling. But the point of recall­
ing it here that it raises in a peculiarly topical way 
a question that arises in other contexts as wel l • • o o 

A case in point is the attitude of many scientists 
to the research that has been going on for a good many 
years now into the so- called "parapsychological n 
faculties - extra- sensory perception and the rest ••• o 

Hany scientists have refused even to examine the 
evidence, thus exactly i mitating the divines who re­
fused to l ook through Galileots telescope~ Others 
"lho did examine the evidence and found it convincing, 
refused to allow their findings to be published on the 

grounds that this might damage their professional 
reputations or even cost them their jobs ••• o 

Scientists of course , are not the first by a loftg 
chalk to fear and resist net,] knowledge that might 
threaten their vested intellectual interests c •• c 
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Dro Lyttleton said, in rererence to the recession 
of the e;a l axies, lI it puts the act of Creatisn, as He 
might term it beyond the re ach of science. !! 

Steiner had frequently sa i d that the human being Has 

often entirely lost in theory and practice . This Has not 

always done vrith full consciousness, because man did not 

have the courage to face facts , although the time s demand-

ed it .. 

Children should never be caught in a dele~~a in which 

they Hould be subjected to all sorts of experimentation 

in trying to find the anSHer to educational problems .. 

Many educ a tors in recent times remained theorists, and 

CQuld not find their Hay through to reality .. 

Intellectual r ationalism is in fact powerless in 
face of reality, for this reason one cannot educate 
by its means; it cannot act, it can only talk. And 
so people talk at all kinds of con~erenceso ••• Every­
thing there revolves in the sphere of intellectual 
rationalism V1hich has no content Hith reality. vIe 6 
have only to look at life to see the truth of this. 

Teaching involves a relationship between humans and 

therefore s hould be based on human nature. The education-

al practices had destroyed much and failed to consider the 

inner human nature. liThe consequences of the tendencies 

5 

6 

John Campsie, ItThe Descent From Olympus, II Canadian Forum, 
June 1959, p.J+9-51. 

R.udo l f Steiner, The Essentials of Education, revised by 
Jess e Darrell, Ai:'i'tI1roposophicalPUblishing Company, Lond­
on, 1948, p. 14. 
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in education which have arisen from a natural - scientific 

outlook of the last generation are gross ly vis i bl e in the 
7 

relationship betHeen many fathers and sons. ,; 

Therefore, Dro Steiner stated repeatedl y that educ -

etion must be based on the knotvledge of man, which he de-

fined in this way: 

KnovJledge of man, especially with reference to the 
growing human being, the child, is all too often 
exercised in such a way that \.Je take a particular 
p oint of time in the child ' s life and concern our ­
selves Hith that ; we ask about its pO'hler of devel­
opment, how they are functioning at a definite age~ 
and we Honder wha t ought to be done t o d eal with 
them rightly at that age. The k novl1edge of man , 
however , that is here meant, is not only concerned 
vlith this single rnomenS of experience, but Hith the 
whole of earthly life .. 

The \>Ja ldorf approach to the process of education is 

so different to what we have been accustomed to studying 

and practising that much thought and re - orientation is 

often required to try and understand what Steiner, through 

education, Has trying to do for humanity... Many sceptics, 

at the opening of the i'la l dorf Schools, claimed that it 

Hould be a short-lived educational method. Today, we 

knoH t hat they were wrong.. The movement is spreading 

SloHly but constantly, and, as the \tJa l dorf Schools and 

their methods be come known , new sc hoo ls are opened.. \'lhat 

vlere Dr .. Steiner ' s aims in education? The anSl.Jers can be 

7 

8 
Rudolf Steiner, Lectures to Teachers.., p .2l. 

Rudolf Steiner, op .. cit ... , p.13. 



82 

found in many of his own lectures and Hritings, as Hell 

as from adherents to the system. 

The new art of education is concerned vdth the pos s­
ibil ities latent in the whole being of man and reckons, 
at the same time Hith the conditions of modern life. 
At the central point stands man - no longer a masculine 
being, or a creed, or a class, but man . Our present 
age needs and is waiting for an education concerned 
with the universal element in man, arising from the 
necessities of the times, free from all dist inctions 
of class, sex and creed, conscious only of the demands 
life i mpose s on us.. Our social life needs a new im­
pulse, •• 0 collapse of itself brings no new life . 
Isolated reforms no longer avail in a cultural life 
tD..at is self-destructive in its nature .. A neH orien­
tation is necessary ..... to enabl e the child ~o develop 
and unfold in freedom out of h :'a 0l-j ;.';' '_ "' 'cl.:J. E: .. 

Dr ... Steiner placed much emphasis on educating man to 

be free... His Hritings and l ectures are pregnant ,·Jith t he 

viet-! t ha t man's entrapped spirit and soul in the physical 

body must be set free through an education based on the 

knouledge of man ... 

The aims of the Hal dori' Schools in education, are 

high, and therefore their teachers receive special training 

in the lifaldorf schools and teac her trainin8 lnsti tutes ... 

Never are the trainees subjected to theories only, for 

t h is Hould be contrary to \!-raldorf prinCiples. Training 

and actual practice are co-existent in any teacher educ-

ation institute . Special training is needed to develop 

the abilities required to teach the unusually rich aspects 

9 
Rudolf Steiner, Education and Hodern Spiritual Life, 
Anthroposophical Publishin~ompany, London, 19~p .l8. 
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of the curriculum. As the basis of teaching is the organ-

ization of man, a true knowledge of man is indispensable 

to bring about the required interplay bett-1een teacher and 

pu-pil, and to establish the right mood and relationship •. 

In a 1'ialdori' School, the child is to the teacher a spirit 

and soul, consisting of a physical body, an etheric and 

astral body and an ego. 

Therefore, it may be said that in the system of 
education of' t he VJaldorf Sc h ool we are not giving an 
education of spirit and soul because it is our aim 
to t-iork merely upon spirit and soul, but because we 
knot" that thereby He are physically educating in the 
highest sense ~ the i5:8er nature of man Hhieh is 
bounded by hi s skin ... 

It is the aim of the program to meet the child ' s 

needs in the rhythmic pattern of his development, and to 

draH ou.t his capacities ~lhich reveal themselves in adult-

hood. In recent literature sent to parents of children 

in the school at Highland Hall School , California, we 

read the following: 

liTo help the human being in such a Hay that he Hill 
reach, according to his potentials, the highest poss ­
ible degree of clarity in his thiru{ing, the greatest 
kindness and depth of feeling, and the most abundant 
energy and efficiency in his life of deeds. 't 

Dr. Steiner stated frequently the necessity of devel-

oping, in the normal course of education and of living, 

not only the individuality in man but also the social 

10 
steiner, ££. cit., p.32~ 
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Im~ulse s and feelings. Education must bring man into a 

right relationship with his social life and the Universe . 

Therefore, in the process of education man should be freed 

from materialistic fetters, and this CQuid be achieved only 

by allowing the c h ild to be come a free individual Hho 

understands his own being . 

The basis of our pedagogy is to discover the method 
of teaching, the life conditions of education through 
reading in human nature itself, a reading which grad­
ually reveals the being of man to us in such a way 
that He can suit our educationd:o it in every step of 
the curriculum and time - table. 

In the 14a l dorf educational system, the methods used are 

concerned Hith the harmonizing of spirit and soul and the 

physical body. The will, the fe eling, and the thinking 

must ahlays Iolork in unison_ Throughout his lectures on 

education , Dr. Steiner gave definite indications of what 

teachers i-Jould have to be and practice in order to achieve 

their aims. The responsibilities of the teac her are of 

paramount importance . These responsibilities can best be 

understood if tole analyze the general organization of a 

Waldorf School_ 

The school does not have a principal or a vice- prin-

cipal, tiho concern themselves Hith the administl'ative 

functions and qualitative- quantitative teaching. There 

is an administrative staff whose duty it is to carryon 

11 
lac. cit., p.71 . 
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public relations, correspondences, and similar duties ,"hieh 

are necessary for the smooth and functional operation of 

the sc hool. These persons are of necessity rIell versed 

in the philosophy and thinking in fieldorf Schools, but it 

is not their function to interfer'6 in the teaching process., 

The teacher is left entirely free to educate according to 

his knm-Iledge and understanding.. The educational process 

is unfettered by any bureaucratic externally evolved 

regulations .. 

The question may well be asked Jl tvhe repre sents the 

school to the childrents parents and society? Each teach-

er takes the obvious responsibility for his class , and it 

is arzued that he 18 the best sui ted to provide the liaison 

necessary between school and parent and society. The 

control of the school and its activities rests entirely 

in the hands of the collective body of teachers, the 

faculty. 

The faculty members meet at least weekly . At these 

meetings they discuss the problems that have arisen , and 

formulate possibl e solutions to t hem. The teachers discuss 

the probl ems faced by the individual students and teacher s. 

Collectively they discuss with and suggest po ssible 501 -

utions to the staff members concerned. The staff members 

are then ent i rely free to act according to t he ir conscience, 

and , to their understanding of the task", The meetings are 

-. 
f 
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conducted in a most democratic fash ion. The faculty 

members accept the re sponsibilities of Chairma~secretar ­

ies, and other offices on a rotational bas is .. "This method 

of working gives greater freedom to the individual teacher 

to devote himself to the task that may oocupy him specially 

at any given time; no one is bound irrevocably to an 

office. At the same time , the community of teachers is 

best able to survive major changes should they arise, and 

maintain continuity and the permanent character of the 
12 

school. I! 

On every staff t here are teachers with long years of 

experience In the system. This lends a permanent charac­

ter to the schools, which otherHise might be hindered by 

continual staff changes. 

It Is customary for staff members to interchange their 

places of Hork if they so desire.. It is also customary for 

various personnel from other schools , who are highly qual-

ified in their field of endeavour, to visit different 

schools, and to provide help and improve instruction so that 

a very high standard of education is maintained by \..Jaldorf 

methods 0 These visitors are not inspectors, and have no 

official capacity as such. They actually participate in 

the instruction progra.111, meet Hi th the staff, discuss 

12 
Francis L. Edmunds, Rudolf Steiner Education, The Rudolf 
Steiner EdUcational ASSOCiation, Great Britain, 1956,p.58 .. 
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matters and try to learn from one another hOH to improve 

education. Never is there any condemnation or pressure 

exer ted on anyone . It mus t be remembered that the \\Taldorf 

Schools are distinct and separate entities. There is 

friend l y co- oper ation , but each is a se l f - suppor t ing body, 

responsib l e for its own activities and fi nances . There is 

no oI'eanized movement in toJhich the schools are united . 

The only unison i s the fac t that they are all practising 

Rudolf Steiner methods . 

The schools mus t , of necess i ty , adap t to locally pre ­

vailing conditions often requ.ired by laH. This they can 

readily do , as long as they can practice thelr philosophy, 

employ the i r at-m methods of education , and follow their 

own CUrricul um. State r egulations were a ser ious problem 

and hand icap !"lhen the f i rst \rja ldOl~f Schools opened in the 

ear l y 1920 's. As a resul t , where the \'J'aldorf School s have 

become known, and their phi losophy and methods understood , 

state regul ations no l onger appear to be as str ingent as 

pr eviously , for it has been proved that children leaving 

the I'lal dor f schools are for the most part equal in rank 

and have a superior attitude to life, which more than COM­

pensates for any missing factual knowledge. 

The aim of the t',laldor f Schools is to have as few 

formal examinations as possible . In certain schools they 

write no promotional examinations until they reach high 
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school. This is possible largely because of the teacher's 

continuing the instruction in all basic subjects from year 

to year o The teacher continues t-.!ith his class from grade 

one to nine, b&rring accidents ~ He thus learns to know 

his pupi ls and all their idiosyncracies over a long period 

of time ~ It has the advantage that the students are not 

continually s~lept from s1 tua tioD to s1 tUa tiOD in loihich 

teacher and pupil must learn to kno\<J' ODe another , an ever ­

lasting continuing process , t-lhich in the eyes of many ed­

ucators 1.vastes much time in estab lishing rapport, and is 

harmful to both pupil and teachero 

Where the laws of the land demand uniform examinations 

within a region or country, it has been found t hat the 

li aldor! Schools rank high in resul ts, even Hi th the ir 

tremendously diverse curriculum. 

Intelligence tests and their results are conspicuous 

by their ab sence , for in :'':a l dorf Schools the emphasis is 

not only on deve lopment of the intellect but the develop­

ment of the Hhole man. This method appears to be more 

conducive to learning according to comparative results 

produced in various educational systems.. One must not 

think that no records of pupil progress are kept. Each 

teacher keeps a very detailed progr essive report on each 

pupil, and a de ta iled report i8 sent home to parents , but 

seldom if ever do any marks , as we know them, appear on 
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the report. I t is a verbal report rather t han a numer-

ical one . 

Throughout ~is lec t ures to educators and teacher s , 

Dr . St einer gave many indications of the responsibilitie s 

of the teacher and the desirabl e characteristics necessary 

to be a teacher in the ltlaldorf School.. yet at no time did 

he lay down absolute rules. He stated time and time again 

that the teacher should be responsibl e and free . In a 

closing lecture after giving a course for teachers he 

sta t ed , HI have no desire to turn you into teaching machines , 
l3 

but into free individual teachers." This is the princ -

ipl e \,J'hich is upheld in every school . The responsibilit­

ies of the teachers weigh heavi l y upon them as i t is their 

assumed r esponsioil ity to teach according to the di ctate s 

of cons c ience and their under s t anding of each chi l d a nd 

its progressive development . They assume the responsibil-

ity of l eading the child from year to year un t i l after 

uuberty . It i s essential that the teacher accepts the 

philosophy and have ful l knowl edge of man . 

Teachers must be constantl y awar e both of the rate 

of deve lo9~ent and of the point reached i n that particular 

child 1s development at anyone time , because: 

13 

I n the process of time , real things happen , in the 

Rudolf Steiner. Practic a l Course f or Teachers , Conc l uding 
Remarks . Tran s l a t or unkno{vn, St uttgar t, 1919,. p.2 . 
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time process of child development the most vital 
things happen . Time means lire here, and the teacher 
must be alive enough to know the right thing to do 
at the right time •.• the kind of insi¥ht into human 
nature which Rudolf Steiner has given .. 4 

'l'he importance of the teacher being unpredjudiced 

and able to understand life 1s revealed in one of Steiner 's 

lectures when he said: 

Nothing artificial should be introduced into the 
school; education s hould all proceed from life itself . 
The teacher should have a free unprejudiced outlook on 
life, an understanding of life, and be able to teach 
and educate children for life. The more intimately 
the teacher is r2nnected vJi t h. life around;! the better 
for the school" -" 

Each teacher is expected to be a master of the mater-

ial l-Ihich he seeks to impart to children, and in him the 

children should be able to find the living form of know-

ledge. Everything is dependent on the teachero It is 

sometimes suggested, but seldom spoken, that it would not 

be necessary to have highly academically qualified teach-

ers to teach in a i;laldorf Sc hool.. The indications of 

teacher qualifications should have become obviaus~ Not 

only mus t the teacher be a master of a Hide field of know­

ledge, but he must also lave learned the methods and prob-

lel'!".s of modern education, Hhich requires some knotvledge of 

14 
p.20: Edmunds 0 op. cit.,., 

15 
Steiner .. S'I!. • cit .. , p .202. 
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philosophy and psychology plus a wide range of other ed-

ucational disciplines . If we examine the academically 

recognized qualifications prevalent today, rie find that 

most of the faculty are hig hly educated, tllit h accredited 

degrees, scholarship winners, honors students, holders of 

se veral degrees with some number of doctors of philosophy. 

Most teachers who are engaged in Waldorf Schools are mature 

persons, experienced in life. 11any have left good posit-

ions, which yielded high monetary rewards, but they have 

realized t hat the Horld Has badly in need of a different 

w-ethod in preparing children for life. These teachers 

often accidentally came upon the Steiner methods of ed-

ucation whic h aroused interest and this in turn led them 

to take the necessary traini ng, usually a year or more. 

They liked vlhat they found, and are now engaged in the 

work which they claim yields many other rewards than simp le 

monetary ones . Such Here the .findings of the writer at 

the conference attended at Highland RaIl, Los Angeles, 

California. They had found, as Steiner often said t hat 

flOur civilization is notori ously sick for lack of a right 
16 

relationship to the outside world. It They are trying to 

help rectify this false relationship, in the work t hey do. 

In all his lectures to teachers, Dr. Steiner gave 

16 
SteinerD Practical Course for Teachers. Lecture , III, p.5 
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much advice about teacher-pupil relationships. The rapp ­

ort !-lh ich the teacher establishes in relation to each 

pupil depends largely on the mutual relationship that ex­

ists between the inner world of the child and the external 

Horld impinging on him. In the process of teaching, the 

child must be understood and looked upon as a human being 

in his surroundings, not as something to be trained for a 

specific purpose . The development of the inner contact 

Hith the pupil cannot happen unless the teacher has a 

f eeling of reverence for the myster i es that surround the 

child, and t he mysteries of the H'hole cosmos as revealed 

in him as he grows. 

The child must be approac1-.e.-::l -I" j:\ !C'I'trrrn'Ho.thetic frame 

of mind. Antipathy destroys class harmony, and no matter 

hOH excellent the methods of teaching employed may be, the 

teacher will fail~ The pupils I spirit should be respected 

at all times, and the teacher should never try to make the 

pupils into little models of himself. 

By the very nature of the school organization, Hhich 

deals with all aspects of a child IS llfe, the teacher 

mus t endeavour to deve lop all his faculties to their great­

est extent, not only because he needs all qualities in 

every lesson, but also to meet the "imponderable elements 

that are f lowing from the soul of the teacher to that of 

the c hild and back again, for they are changing every 
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moment whilst teaching and education proceeds .. " The 

educator must study life profoundly in order to give app -

ropriat e and fruitful attention to the developing child. 

He must not compromise with truth, nor be distracted from 

his task by abstract theories on education .. He mus t remain 

in the realm of real ity .. 

Education s houl d proceed in an artistic rhythmical 

element as suits the development of the chi l d . The teach-

er must be an artist in his field of endeavour , for every 

lesson must become a real art. li The ability to secure an 

artistic feeling in the world ' s 
18 

child. It 

rush must be our gif t as 

educators to the Steiner warned against the 

danger of teache r s becoming rigid or ossified, then the 

l ife contact with the pupil s can no longer be maintained . 

He suggested that teaching must constant ly appeal to the 

conscious and subconscious at the same time . It ha s often 

been sai d in pedagogical theories that a child ' s a t ten-

tion shoul d never be drawn to what he does no t under stand. 

s t einer replied: 

17 

If vIe are only to impart to t he child what he can at 
the moment understand - this principl e makes education 
a dead thing and takes at ... ay its l i vi ng element. For 
education is only l i ving when what has been assimil­
ated is cherished for a time deep in the soul, and 

Harwood . ~. cit~ J p.9 . 
18 

Steiner. Practical Course for Teachers . Lecture I , p.9. 
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then after awhile, is called to the surface."19 

The \tlaldorf School is organized on the basis of eco­

nomy of time. Teachers endeavour to teach economically by 

excluding all things which would be 8 burden and a hind ­

rance to the development o f the human end which coul d not 

possibly bear fruit f or l ife . The teacher must have an 

insatiable curiosity abo ut everything that goes on around 

him, and then convert this curiosity and cr aving for know­

ledge into fur ther knowledge . This will prevent ossifica­

tion. If the teach er i dentifies himself with lmowled ge 

and knows the reasons for teaching it, then the cleavage 

bet1tleen Hhe t the teacher imparts as knowledge and his OHn 

interest will not exist . If a cleavage exists , it is 

immedia te l y sensed by the pupil. The teacher should never 

reveal destructive tendencies to the child, which Steiner 

felt Has often the case in object lessons, which in turn 

undermined the child 1s ims gination . 

Steiner stated bluntly that the conceptual element in 

education could not be avoided . "We cannot prevent the 

cultivation of the conceptual element; we must CUltivate 

it, but a t the same time we must not negl ect to approach 

human nature with the plastically f ormative. In this will 

res ul t the des ired unity .1120 The teacher should express 

._------------------- --- -----
1 9Steiner . Pra~~~~a~ ~~r~~ for Teachers. Lecture III, p . 6 

20Steiner . Practica l Course for Teachers. Lecture II, p . 2. 
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concepts in such a way as to ma!{e the child live it until 

he is ready for the concepts. Concepts should never merel y 

f l Ot': from l i ps , because they are so soon lost . The chil d 

must use his t-Jhole being in t he ':; ' :F .. "';'.~2 :: C l~ of 9. l..::once~Jt , 

he JlUSt exper i enc e the de sire and expended effor t to grasp 

it. The process must start with the wi l l and proceed to 

the int ellec t . The teacher should not lecture , and cer ­

tainly never consider the chi l d as an adult . 

\'laldorf Schools are co- educational , bo t h the Arts and 

Scienc e s are taught, and both Homen and men ar e empl oyed . 

No distinction is draHn bett-leen men and i-lOmen staff member s , 

both are of equal importance.. In fact, in most daldorf 

Schools , the faculty member s intervi eH , receive appl icat­

ions, and decide Hhether or not new faculty members shoul d 

be added, or others given l eave of absence~ The only dis ­

t:tnction found Hithin the school, for reasons which will 

be reveal ed later , is that pertaining to teachers assigned 

to Kindergarten classes . 

The whole teacher- staff organization i s penetrated 

with c om~on sense and a sense of responsibil ity to one 

another for each person ' s He l fare , and , above all , their 

assumed responsibility tOHar ds the children in their care , 

in whom t he parent ' s most precious possession is embodied. 

This cannot possibly escape the notice of anyone \-!ho has 

studied the Waldorf Schools .. 
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One of the most difficult problp.ms in education is 

that of d iscipline. It is almost a mystery Hhy one teach-

er can have perfect discipline, while another finds the 

class troublesome and Hith still others there is chaos 

and pandemonium. Educators through centuries have tried 

to find an anst-Jer to the problem, but no universal solut-

ion has been found... That discipline is a very individual 

matter arising from teacher - pu!,>! l relationship is evident . 

Some teachers bring forth the worst behavior in students, 

and others bring out the better or best. !'[herein lies the 

anSHer? 

You may isolate all the elements necessary for 
handling children, confidence, friendli ness, order­
liness, the gift of clear expression, knOrJlng your 
own mind and so on: but they will all come to noth­
ing unless to them is added the intangible quality 
of understanding children • ••• But the beginning is 
to understand how very different is the ~!scipline 
demanded at different ages of childhood. 

The importance of discipline cannot be overestimated. 

Law and order is desirable, destruction and cruelty c annot 

be approved, disobedience, rudeness , and disrespect are 

not to be tolerated. The most important question is how 

to help the child unfold harmonious l y and become a chang­

ed being even if it is often a long slow process. 

YOW1g children ll:now what they t-lant to do but the 

difficulty lies <lith the parent in providing the right 

21 
9£ •. cit . p.84. 
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opportunities for action . Up to the age of change of 

teeth, the natural discipline is , without doubt , imitation. 

After that the chil dren become uncertain about their pur-

poses of action as expr essed in the much quoted verse: 

Come along in then l ittle girl , 
Or else stay outJ 
But in the open door she stands 
And bites her lips and tHists her hands , 
And stares upon me troubl e- eyed: 
' }father, ' she says" ' I can ' t decide J 
I can ' t decideJ I 2~ 

This tendency is frequently forgotten in ~odern educ­

ation . Perhaps in the reaction against the former rigid 

discipline of early time, only freedom is being stressed . 

Freedom should also include the freedom to obey. Children 

demand authority in behaviour as \olel1 as knowledge. The . 

teacher ' s greates t enemy is doubt~ Once doubt is sensed 

by children the road to chaos is imminent .. liThe children 

will do just as they please to the misery of themselves as 

well as everyone else , for they frankly acknowledge tha t 
23 

they really like a strict teacher." Children recognize , 

in man, a natural authority which i s total l y absent i n 

rules. To allow the different temperaments to react on 

one another, a var i ation of ~ood becomes all important~ 

All important , too, is the art of establishing conversat -

22 
Loc . cit. 

23-
Hildegart Gerbert , "Children I s Ta l ents , Selective Educ ­
ation and the Social Comrmmi t y't Chi l d and !lian , New Series , 
Volume 1, no . 6, Apr i l 1949 , p .12. --- -
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ion Hith the class on themes ~Jhich unite the members of 

the class yJi th the teacher .. , Class members will be helped 

in learning to appreciate one another~ by sympathetic 

understanding of weaknesses, and to govern their activit-

ies accordingly~ 

The Hal darf Schools r...ave at least two outstanding 

advantages in disciplIne . The lesson content meets the 

inner needs of the child, and ~·Ti th love and enthusiasm 

even the most restless and inattentive pupils are "Jon 

tr...rouZh constant persis tence J and learn to love authority. 

The teacher must Hin the respect that childr'en so gladly 

accord to him. This can only be done by the teachers 

being worthy of respect .. Secondly, the "continuingtt teach-

er does not have to establish his authori ty with many 

different classes each day~ Children up to the age of 

puber ty fee l that the teacher is a un! ty and knoHS every­

thing . This is another important reason why the same 

teacher should teach many different subjects, so as to 

maintain uni ty in the child and the un! ty of knmlledge .. 

tiN ow , a1 though He elHsys aim at tl10rking with the 

positive qualities rather than punishing the negative , 
24 

childrents conduct does sometimes need drastic treatment. It 

Children must learn to obey and the teacher mus t be firm 

24 
Ibid., p. 13 
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but kind. Children , who sho\-J deliberate disobedience, 

must be justifiably punished in a suitable way and good-

Hill i s then maintained. Children, \'lho c ome into the 

\'la l dorf' School at a later age are frequently rude and un­

rul y , !rdue to the strain of competition and punishments 

meted out to the dull and inept , generall~ feel a sense 
25 

of great relief ", " 

r-fany schools pride themselves that their methods are 

ba sed on the ideals of freedom and self - expression. Schools 

of this nature have soon revealed that the child does ex-

actly as he likes ~ Everything is left to chance. The 

child soon begins to feel the weight of too much freedom. 

This natural desire for authority is comp l etly 19nored. 

HOH frequently do children follow an adult and ask,nHhat 

shall I dO?11 It is assumed by many , "that authority is an 

oppressive thing , that children do not like it , that it 

prevents the growth of individuality and turns them all 

out according to one pattern without imagination or init-
26 

iative.1t It is not argued that authority canno t lead to 

this, but it need not or if it does, it has been the "lrong 

kind of authority~ Authority must ne ver be unnatural or 

unkind so as to destroy the children's desir e for it. ~he 

25 
Ibid . , p.14. 

26--
A. C .. Harwood . "Authori ty in Educationtt , Child and !'!!!.!, 
Volume 1, no. l , June 1947, p.2. 
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question of authority must be studied very carefully in 

the folloHing aspects. 1>ihen does the desire f'or author-

ity begin in a child? How long does it last? What form 

does it take? \V'hen is it strongest? 'lJhat is the result 

Hhen it disappears? 

Steiner maintained that nature had endowed chi l dren 

Hith a sense of r espons ibility for t heir actions , and thus 

with a desire for authority~ If this was not the c8se, 

then children would constantly have to be checked through 

pure repression, as i ndeed they often are .. " They long in 

imagination to experience joy and sarret", hope and fear, 

pleasure and pain •••• The teacher must establish his auth-
27 

ority in this newly chaotic life of thought and feeling .. !! 

This respect for the embodiment of all wisdom does 

not last beyond puberty . The limitations of teachers are 

now realized. The authority which the teacher may possess 

r ests in t he knowledge he possesses rather t han in his 

person. 

27 

They approach knowl edge and the person Ivho can g1 ve 
it, in a totally different spirit. With their i mmat­
ure abilities they Ivish to have their own opinions and 
make up their ovm mind s... They will no t respect an 
adult merely because he is an adult: but they wi ll 
immensely respect his abi lities and emulate h is en­
thusiasm ••• • The right form of d isc ip line for this age, 
t her efore, is neither imitation nor respect for 
authority but comes tp....rough enthusiasm for knOidedge 

Ibid., p ... 3. 
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and for life .. 
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This kind of kno'tlledge 1s often possessed only by spec -

ialists, and it is they who should now be employed. 

The critical , often destructive, adolescent mus t find 

a firm guiding hand in the teacher , Hho can channel these 

critical propensities into a grasp of the fine distinctions 

of knowledge, and change this tumultuous energy into creat-

ive learning. The adol escent is still looking for a hero 

t-l'hom , t o a certain extent, he can emulate.. The teacher 

must be not only an expert in his field, an enthusiast in 

his subject, but also a person Hhom children regard as a 

leader. 

It is in his conception of the importance of author­
ity and guidance for the middle years of childhood that 
Rudolf Steiner is most at variance with the 'progress ­
ive' educators today who contend that teaching - in 
the sense of presenting an organized picture of the 
world to children or endeavoring to train specific 
ahili ties in them - is unnatural; Hhile 1~9rning by 
simple assoc iation with adults is natural. 

Again the question of disCipline arises. Steiner felt 

there were 'only two types of offences Hhich might be pun-

ishable when discipline fai l ed.. The first Has the failure 

to do work or tasks Hhich were assigned. The second were 

those of unsocial behavior , such as theft, lying or misch-

ievous destruc tion. The teacher in h is Hisdom shOUld 

28 
Harwood, 2£. cit. , p . B6-87. 

29 
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therefore only assign tasks which are within the compet­

ence of the child and t-J'hich can b e enforced. I f the child 

failed to do hi s task , he should be forced to do it at the 

earliest opportuni ty by a method of disciplining as deten­

tion after school hours Hhich Hould then be regarded as 

further opportunity for additional education. The second 

offence is more difficult to deal Hith. However , Steiner 

suggested tHO principles \<ihich should be involved. "Pun­

ishment must appeal to the moral sense and must therefore 

aim at making the child more conscious of what he has done. 

The second is that punisllinent is an intensely individual 

thing, and what Hould be right for one child would be en-

tirely wrong for another even in the case of identical 
30 

offences .. 1t 

The t ype of offence and the temperament of the child 

Here the two fundamentals involved in punishnent .. Punish-

ment should never harm the child but reparations and corr -

ections should be made within the childfs capabilities .. 

Childrenfs motives are often divergent, and therefore t he 

punishment should consider the mot ive, the temperament of 

the child, and the test which determines that something 

posi tive iolill emerge .. 

In referring to abberaticns of discipline Steiner 

30 
Ibid., p . 90. 
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believed that, ttthe more a school is f'ounded on a true 

ll.."1derstanding of the changing relation betHeen child and 

adult the less they will appear... Authority in a school 

is divided among many people, and it will only become a 

u..'1i ty which the children experience if all those peo·ule 

share a common picture of their task and their relation 
31 

to the children. It 

Boys and girls are frequently antagonistic to every-

thing and everyone... Life re sembles a constant state of 

H8.!' in many instances between pupil and adultoo The teacher 

must be prepared to recognize this state of affairs. If 

the teacher can refrain from all personal pride and indig-

nation , and again and again view the s1 tuation o.f miscon-

duot in an entirely objectiue way so that the punis~~ent 

can fit the deed and not assume the character of pique, 

the 31 tuat10n ~..rill begin to change and r11..ake a real con-

tribution to the lessons taught .. Steiner su.ggested that 

expectations of behaviour and cour t esies should be w1iform 

throughout t he school. If the standard of behaviour ex-

pected in one class varied with that in another, students 

would fail to see the importance of order in the school. 

Chaos often reigns in classes be cause lack of respect and 

order is allowed. The prob lem of discipline must be me t 

31 
Ibld., p.92. 
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aneN ever'y day. Teachers are at times too sensitive and 

delicate to I-Jithstand the many annoyances deliberately 

indulged in by students so that the teachers !11sy be dl~iv­

en to distraction. Steiner felt that the teacher must be 

able to cope with large classes and urged that he should 

bear in !nind that the l'ltudents and teachers alike each 

had shades of virtues. 

Steiner did not divide or classify stUdents, as is 

frequently done today , on a psychological basis, but 

rather on a phYSiological basis according to their 

temperaments . 

This classification is cenerally re~arded by mcdern 
psychology as naive , and they have supplanted it t'11th 
many acute divi~ions . The fact is , it is possible to 
divide men into almost any number of psychological 
types. But they lose their practical use through 
their very subtlety and variety. The temperaments 
are concerned with broader- bottomed distinctions •. 

The psychological type is generally based on the 
faculty Hhich the individual uses in his mental and 
emotional response to the Horld • • • • In this division 
according to 'manner of use ' Jung comes closest to 
the kind of fundamentel distinction that Steiner 
sought for in the Temperaments, a distinctio~2Hhich 
penetrates to the depths of the hu.man being o 

Steiner agreed that the philosop hic concept of the 

relation betvreen soul and body had changed f rom ancient 

to !llodern ti:nes but firmly believed that lithe concept of 

conception of the physIc a l basis of temperament as an 
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example of the intimate r eciprocity of spirit and soul~n 

Steiner referred to temperament as the mediator between 

the generic and the individual characteristics in man~ 

Temperaments must be regarded in the view of the four - fo l d 

nature of man , the phys i cal body, the life-body, the con­

sciousness - body and the ego . It is the balance of these 

four principles or the dominance of one that will deter­

mine the temperament. It is fully realized that a child 

is at once all temperaments but the imbalance reveal s 

some dominant characteristics~ 

The four temperaments can be briefly described as 

follows. In the c holeric child the ego overides all 

other principles and he will exhibi t great energy and 

tenacity . He is de eply interested in the I'Jorld and man ' s 

activities . He sets about; a task with determination, 

s t ruggles with his difficulties, and wants to be a leader. 

He is a great asset to the class, for his energy and ten-

acity helps to carry the lesson along and keep it inter -

esting. However, he needs very definite direction so 

that his propensities may be fruitful ... 

The sanguine child is one in Hhom the 'consciousness 

body ' is strongest, and has escaped the ego. His ideas, 

though constant, appear to have little direction. He may 

33 
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be interested in many things but only in a shallovl fickle 

way_ He is probably the one who waves his hand Hindmill­

fashion trying to attract attention but when the teacher 

asks him, not only does he not know the answer, but he 

has already forgotten the question. This is the one which 

is most prominent in childhood and lyhich subdues other 

and stronger temperaments. The only Hay his interest can 

be captivated and held is by keeping a continual variation 

of lessons presented ltli th many variations of mood . Rigid­

ly prepared lessons are lost to the sanguine~ He will 

bv~st into laughter when an atmosphere of solemnity is de ­

sired. This child needs a great variety of frequently 

changIng tasks. Usually he has one main interest \.,.hich 

should be held and used in every poss i ble way by the 

teacher. He is the mos t easily distracted, especia lly in 

an age where every poss ible method of distraction has 

been invented t o affect both chil d and adult . 

The melancholy child appears to be overburdened by 

an undeve loped ego . He usually walks rhythmically, enjoys 

his own company and is neat and tidy in all matters. He 

never seems to pay attention to what the teacher s~ys, but 

't!hen asked questions , he knows a great deal more than was 

anticipated.. This child is very receptive, learns wel l, 

b~s original ideas and asks intelligent que stions. He is 

the delight of all teachers. Adults prefer him because he 

:: 
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is self - sufficient and causes little trouble , although he 

has a distinct tendency to feel sorry for himself . 

The phlegmatic child has no interests beyond those 

t ... hich concern him.. FIs attitude is one of comfortable 

c omp l acency.. He 1s quite content to be by himself, even 

Hhen children about him are playing . He appears to be 

asleep although he 1s aHake.. You can stir him to activ­

ity only by competition. It is he who appears to be the 

motherly type exhibittng much sympathy ... 

Every temperament has some sp~cial virtues , but if 
anyone temperament gains too violent a hold on the 
personality, a dangerous lack of balance may result . 
All t emperaments have hoth their lesser dangers and 
their greater • ••• Our asylums are filled Hith people 
lrlhose temperament has grown too strong for them • ••• 
\~e can see how important it is to treat the temper­
ament in childhood in such a t;ay that th,), "dult is 
able to be its m&ster and not its slave. ~ 

Steiner indicated pr ecisely hOH different temperam-

ents in chil dren should be t r eated . He sugge s ted that a 

temperament be allot'led to play itself out and never be 

forced in an opposine direction .. He was also aHare that 

children have mixed temperaments and instabilities and 

would reveal one kind in one s:ttuation and another in 

another situation. 

He suggested that children \.-1ith the same type of 

temperament should be seated next to one another ~ 

34 
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If all children of like temperaments are seated to­
g ether , the class lIill r esemble an orc hestra , Hi t h 
comibact groups of strings, t ... oodwinds, brass and per­
cussion. And it is as an orchestra t hat a teacher 
should t hink of his class , commanding and en joying 
to the full j~e virtues and tones of all his human 
i ns trumen ts .. .., 

Steiner emphasised time and again the importance of 

teachers recognizing differing t emperaments so that his 

lessons CQuld appeal to each child g This knoHledge is of 

cons ider able educational value and highly beneficial to 

the child. If a c hi l d 1s helped to control his temper -

amental tendencies he t..rill then be able to c Onl.l11and the 

virtues of all temperaments in adult life. 

Nuch has been written and said about the individual 

diffel~ences and classification of c hi ldren . Hodern psych-

ology divides children according to their measured intell-

igence score. However , recent literature on weasured in-

telligence indicates t hat mos t tests mainly measure r ead­

ing ability. It is becoming increasinsly more frequen t 

among educ a tors to recognize that there are many abilit ­

ies which cannot be JI'leasured, and tvhi ch certainly are not 

measured , in I . Q. tests~ 

Steiner suggested t hat children differ mainly in three 

aspec ts , in t emperament , external appearance, and in 

abili t y . It has a lso been stated by other authori ties 

35 
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that there are diverse viet-ls on selectivity . 

The gifted are "those ,·!ho take in easily ~'lhat is 

brought to them as sense perc eptions or t houghts, Hho can 

easily commtt to memor y, who learn rapidly and hlhose ,6 
interest in their surroundings is active and awake!.' 

There are other gif ts Hhich tend in a different direc­

tion , but \'lhich may be just as iruportanto Steiner indic ­

ated that all children are endowed with a variety of gif t s. 

!\lany children find it difficul t to absorb Hhat is brought 

to them because they are so absorbed in the i r inner life 

of pictures and dreams . These children were found to be 

excellent at recitation , acting , painting , hand\oJork , mod-

elling and Hork from an inner experience: they are always 

inventing and never suffer self - criticism. Steiner sugg-

ested that the mor e intellectually g i fted often lack the 

second category of qual ities . 

The t hird general category was recognized as those 

who Here slow a l so in artistic Hork. The children of this 

group often speak with hesitation , but set about their 

I'Jork with a will . The will- power is there but sometimes 

it is dor mant , often a s a result of a lack of self - con-

fidence . Steiner often referred to this group as acorns 

who in time grew into great oaks . The fourth group that 

36 
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Steiner recognized Has that of the subnorr'l s l Nho could not 

folloH school wor k . They ~lere referred to as imvardly 

i l l and needing special care o 

Steiner fe l t that, Hher e intellectual achievement 

alone Has stressed , selection imposed a great strain on 

early childhood . Many children today ar e referred to as 

stupid because of their tardy intellectual developmen t . 

He pointec out that t he pr ivate lives of great men reveal­

ed much about other dormant abilities than the purely 

intellectual ones. He used the examples of the great 

engineers , Conrad :r-1a tchoss and James ,·.jett, who ''1ere shy, 

de licate and , Hith l it t le regard for Hhat was taught them, 

continually inventing fairy tal es . Stephenson, Hho had 

no schooling at all; and Edison {"ho 14as considered quite 

dul l by his te achers , became renmmed men ., Nature diff­

ered from the views of educators .. Gifts apart from the 

intellectual should be fostered and allowed to develop 

in order to obviate the development of a one - sided per­

sonal i ty through intimate observations. It was found that 

intellectually-capable children, although eager to learn 

and do good Hor k, gradually lost t heir freshness.. Hany 

one-s ided personal i ties began to reveal themsel ves because 

the other faculties had been left dormant . In puberty, 

\.,.hen c hildren develop a highly critical faculty, a ser ious 

maladjustment to the environment takes pl ace when certain 
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potential powers are stifled. Steiner felt that many of 

the political and pre -military youth movements of his time 

tvere cognitive signs of the over empb..asis of the intellec­

tual. They were highly developed and children were now 

trying to experience this intellect'uBl power in them .. 

steiner believed that all gifts which the child brought 

Hi th him into this Horld should be nurtured to a na tural 

blossiming In a full life, through the process of adap-

tatlon and metamorphosis so that gifts of nature toIould 

last long into middle age , but as he stated, uin our age 
37 

the death of the soul if!> in ever-lasting danger ... 1t 

Steiner used the example of the life of ]'1ozart and 

Brueckner to illustrate: 

vlhat different possibilities of development lie in 
children •• • the educator - must not only develop the 
gifts from the past , but must lead the child by com­
pensating and adj~sting one-sided tendencies, to 
complete manhood I-' 

The loJa l dorf School teachers ask themselves the 

question: !IIs it not an injustice to the intellectually 

gifted~ to segregate them from other students who have 

different abilities?1t The anS\<ler is liNO.l'~ it only intell-

ectual development is sought. However , if the purpose 

of education is to be liberal and to develop a well-

37 
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balanced and complete personality, the anSHer is lI yes ll . 

There is a danger of narrOl" thinking and of precocity 

because of prematue intellectual development and it is 

felt that certain negative forces resul t i n personality. 

Steiner stated that the aim of education should always be 

the whole deve l opment of man. 

In this way we educate children for living in soc ­
iety... Is not the breal{ing of our society due to the 
exaggerated value attached to intellectual achieve ­
ment and to the fact that '-16 do not regard manual 
work sufficiently highly ••• • He ,-Iha realizes haH the 
cognition and will - life in man balances each other 
out and hOH they are raised to a truly human leve l •• • , 
will also appreciate how the blending of all kind s 
of gifts and faculties mus t be achieved in the life 
of soc ie ty •• 0 • 

This \-1111 prepare them for the unavoidable special­
ization in later life • •• • 

A selective system Hhereby chil dren are sent to 
different schools, according to their various abilit­
ie s , one must have the courage to think this through 
to its logj.!~al conclusiono The biological concept of 
'natural select ion ! has~ through the idea of Ithe 
struggle for existence I, been l ed to its log i c a l con­
clusion in the doctrine of the elimination of the 
unf i t. ' vIe have seen that idea bec~~e a reality i n 
Cent ral Europe in the last decade . 

steiner I S prac tice \Olas always to provide a tea ching 

situation in the classroom where the intellectually gifted , 

as well as all others, HQuld have the opportunity to 

develop every ability to the fullest extent. This fact 

39 
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is evident tv~oughout his lectures on education and par­

ticularly in t hose to teecherso The aim of education Nas 

the freedom of man in the fullest sense of the term. 



CRAPTER V 

THE CURRICULUM I N IvALDOR.c" SCHOOLS 

In considering the curriculum it is essent~al to 

realize that only rreneral indicat i ons c an be given~ A 

complete curriculum May exist for anyone school, but this 

may differ from another depending on local adaptat ions 

necessitated by the legal requirements of various count-

riea.. HOHever J it is important to no te the general ideas 

involved in a typical Waldorf curriculQ~ : 

The basis of the subject matter rrmust be developed 
out of the knowledge of man, involv in[ not only a 
conception of his spiritual nature , but also of the 
lat-1s of hi s ever-changing be i ng as he develops from 
one stage of life into the next. Each year of the 
child 1s life brings its specia l needs and problems .. 
Each subject needs to be introduced at the moment 
when the unfolding pOHers of t he child are ready to 
receive it , and it is only the laws of the cbild ' s 
Ol'm being Hhich can determine Irlhat sUbjects should be 
learned at what age . Thus • • • subje cts are introd­
uced stage by stage so that they interrelate with one 
a nother , and after completion of the t~~elve clas ses 
the many t hemes must be brought together to form a 
kind of world harmony . It l 

In a vialdorf School , the curriculum can never be of 

a dogmatic nature~ Steiner outlined broad methodical 

approaches to t he roain subjects but their development was 

left to t he experience of t he te a cher . The area of toJork 

covered varies fro~ region to re gion and country to coun-

try. Throughout the courses of study sub jects are designed 

1 
vlaldorf School Lehrplan, "Trans.! E. Hutchings, Stouridge, 
Worcester, 1944 , n.p . 



to awaken the perception and judgment of pupils in diverse 

environments. 

The curriculum trie s to maintain, 11 the balance 
betHeen t ho se sUbjects t.Jhich primarily cal l forth 
the activity of thihking , those Hhich give expression 
and form to the life of feeling and those which de ­
mand ft2actical abil ity and strength and develop the 
vli11. t 

All basic subjects which are already found in public 

schools v!ould have a place also in a Wal dorf School. 

The subjects, hOHever, do not appear as fragments at dii'f­

erent grade levels, but as varied aspects of a unified 

H'orld. The aim is to present children tvi th a harmonious 

world picture and to develop, in rhythmic form, the unison 

of both the Soul - Spirit and the physical. 

Sie werden ja die Unterr'ichtsgegenstaende nicht so 
zu verwenden haben , Hie s:!.e bisher verwendet liorden 
sind. Sie Herden geHisser-massen aIle 111 ttel zu. ver­
wenden haben, urn die See len und Koerperkraefte des 
l1enschen

3
in der rechten \'le ise zur Entwickelung zu 

bringen. 

During the first years of a child1s school life, the 

alm should be to link different sUbjects to form a unified 

image of the world.. This is possible because the "contin­

uing ll teacher follows his class for eight years.. In t his 

period a real underst~~ding develops between teachers and 

pupils, and from it spring real discipline and authority ~ 

Loc. ci t . 
3-
Rudolf Steiner, Erziehungskunst , Methodisch- Didaktisches , 
Philosophisch- Antbroposophi scher Verl ag am Goetheanum, 
Dornach, (Schweiz ) , p. l 
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and the teacher, who teaches all basic subjects, is the 

unify ing force in the eyes of the children. T~~ough this 

process, different subject contents are interrelated 

from year to year. 

The main sUbjects are taue:ht in time- sectors \-Ihieh 

are one and a half to ti-JO hours in length, for a duration 

from three to six weeks. The child thus lives ~eeply in 

his subjectj he absorbs it with inter est, undisturbed by 

the interference of subject change ever~r foul'ty minutes. 

In this Nay the child and teacher can penetrate deeply a 

given subject area . To overcome the usual difficulty of 

the children ' s limited attentive abilities , the teacher 

must be t..Jell prepared , and maintain a good balence betHeen 

concentrated effort and pupil activity., 'llhis method of 

instruction excludes immediately the lecture - type teach­

ing. After the given period of Heeks , the subject matter 

is changed and left for a considerabl e time t o all aH the 

process of metamorphos i s to take plac e , only to be re ­

awakened and recalled at a later time ~ This method creat­

es a period of activity and rest in which the balance of 

forgetting and remem.bering is established only to be re ­

awakened again more strongly when it is determined hOiy 

much has been learned . The future lessons on the same 

sub j ect are again interrelated with what has been taught 

and learned previously . 
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In the curriculum there are certain subjects included 

that cun be understood and taught only by specialists even 

at a very early age. These fall into the categories main­

ly of Gymnastics and J!;urhytbmy . The \<1hole purpose of these 

activities, as vJith all others, is to d&velop a unified, 

rnythMlc human be ing . In the translation of the Lehrplan 

by Eileen Hutchings He find the folloHlng quotation: 

The description of the single" Eurythl'l1Y exercises 
must seem strange to the one Nho does not kno\'I Bur ­
hythmy as the description of single mathematical 
problems to the one who does not knO~'l mathematics ... 

Eurhythmy is a unique activity and t-Jas first introd­

t1.ced Hhen Dr. Steiner founded the oriGinal ·;faldar! SchooL 

It waz included to enable teachers of other subjects to 

understand both its iw~ediate educational imoortance and 

its underlying motives... The general indications \vere 

given before Dr . Steiner ' s death, but the movements Here 

worked out and established after his death ... 

In order to give the reader some indication of Eur -

hythmy and its value, the following ideas have been .::;leaned 

from various writings~ 

Eurhythmy Has one of the many results that grew out 

of the Anthroposophieal movement.. It appeared to be 

alqost a matter of destiny. 

The art of Eurhythmy, as we knot-! it today, ha s de ­
veloped out of the first pr inciples t"lhich Nere given 
in the year 1912. The Hork sinee then r..as been carried 
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on without interruption; but Eurhyt~~y 1s still only 
in its besinnines, and He are [larking unccesinsly tc ­
Hares its f'1..U:'tber development. 

Steiner compareE: the evolvement of Eurhythmy to that 

of the evclvement of the other I1!'t~, as havinE an early 

beginnin.; and then, IIthrough human activity, pictures of 

the higher world were reflected in the physical world; 
5 

and the various arts came into "ueing o n He compared speech, 

VIhioh he said vJas Gestures in the air to express the inner-

most feelings of man and the accepted mode of expressions , 

with that of Eurhythmy in Hhieh all gestures of speech vlere: 

••• carried into movements of the arms and hands , into 
movements of the whole human be ing. There then arises 
in visible form the a c tual coun'l-;erpart of speech. One 
can use the entire human body in such a way that it 
really carr i es out these moveme nts .. Ihich are other ­
!-lise carried out by organs connected Hith speech and 
song~ Thus there arises visibl e speece, visibl e song­
in other words, the art of Eurhythmy .. 

Steiner states that vOHels were originally, in the 

earliest language developments , imitative, and expressive 

of physical impressions . '>lith the advanc e of civilization, 

speech has acquired an abstract character. He contended 

that true speech was born from the v-1hole human being .. He 

illustrated this with an example .. He compared the vowels 

4 
Rudolf Steiner , EurhytrmlY ~ New Art of Movement. Antbrop ­
osophic Press , ~ncorporated, New York, n.d., n . p . 

5 
Ibid .. , n . p . 

6-
~. , n . p o 
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used in speech Hith the movements in Eur-hytbmy that ex-

pres s ed man ' s inner being in action~ He said that t he 

vo .. le l Ita II expressed Honder where the person is in conflict 

Hith opposition f rom other forces . It is a n expression of' 

self - assertion and of the ego in man . The "Ilt is even 

more a self - conscious expression . Al though the character-

iatics of the vowels vary in different languages, the 

vowel doe s, in each case , express the feeling of the soul-

life Ni t hln the person.. In poetry, meaning and sound are 

still in unity. This soul- life expression CQul d also come 

into fruition in bodily movements . The consonants, he 

claimed, Here the expressions of the imitations of sound 

found in the external world of man . 

7 

If He follow the successive sounds as they occur in 
a single work , entering into the real nature of this 
world as it originally arose out of the whole being of 
man , then we c an experienc e all poss i bl e shades of 
fe eling , the e c stasy of joy, t he depth of despair; 
we can experience the ascending and descending of the 
whole scale of the h~~an emotions, the whole scale of 
perception of physical t hings ••• o 

All t ha t I have been describing can be conjured up 
in the imaginations, in the same way as speech i tself' 
once c ame forth from the Vlor l d of imagination . And so, 
he Hho has t his imaginative vision , perceives hO\.; the 
E for example , sound always calls up in the soul a 
certain p icture, a pic ture which expresses the asser­
tion of self and shaHS how this self assertion must 
be expressed through the stretchine of muscles, in 
the arm for example ••• 7 

Thus for each letter there is a movement of some 

Ibid . n . p . 
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par t or parts of the body enacted in a most graceful 

manner and most diff icult to perform. Thoee !tJho have seen 

EtU'hytl1..ll1Y performances , are entranced by the graceful 

bodily movements expressing the soul - life of 'che performe::.."'. 

In no circR.l11stances must Eurhythmy be confused l-d th any 

type of gymnastics or dances , for it is neither. 

It may first of all be advisable to forestall con­
fusion by stating that EurhytTilllY - the art of movement 
initiated by Rudolf Steiner - is quite unconnected 
."lth the Eurhythmics of l'<[. Jacques Dalcroze o The con­
fusion of names is unfortnnate and arose from the fact 
that the name Eurh3rthl11ics l,vBS not in force on the con- . 
tlnent of Europe , (though it tlaS els€Hhere) at the 
t:'Lme Hhen Steiner inaUGurated and named Eurhythmy .. 
Both these arts of movement (as their names imply) 
have an essential basis in" rhythm, but beyond that 
their so~rrce of inspi8ation and their character are 
absolutely dive rgento 

Eurhythrny has gro~,m in importance and popularity , snd 

has come into existence as a visible 12nguage , using as 

its instruments tl:e various parts of the body , of Hhich 

the arms and hands are the \l1ost expressive representatives. 

As Eurhythroy floHs from the hu.'11a::l being , it is 1110re freq-

uently than not accompanied by declamation or mus ic G 

Steiner regarded EurhytQ~y as of a three - fold nature , 

movement as such, feelins expressed in movement, and the 

expression of the soul- life of man .. 

Eurhyth~y is made compulsory for both boys and girls 

B 
A.C. Hart-Tood , Tl:e Rec:::very of [lan in Childhood, Bodder ~: 
Stoughton, London , 1958 , p.47 
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from the primary to highest grade .for the folloHing reas ­

ons: it was found that ch ildren absorbed it as visible 

speech and song in a natural way; its nature revealed that 

ch ildren learned to feel that t heir movements were not a 

response to mere p hysic a l necessity but a response to 

their innermost feeling s (spirit and soul); it \oras further 

found that Eurhythmy streng th.ened, in children, deficient 

power of the .vill, which then developed remarkably. It may 

thus be used very successfully in the educational p rocess. 

In the beg inning , Eu:rhytbrny .. "as l ooked upon simply as 

one more educational art... Hovr6ver, the success ach ieved 

in educ a tion through Eu r hythmy Has soon noticed by medic -

a1 doctors and it Has soon used for purposes of curative 

educa tion , about which much has been vJri tten .. 

Of all elements in modern life it is the rhytl1rflical 
side Hhich is most deficient - a deficiency only too 
apparent in the arts today.. The Hhole of ~j aldorf ed­
ucation is based on rhyth..l1" and may therefore be call­
ed curative for an age .. But this rhythmical educat­
ion leavee n09doubt i'lhere the centre lies.. It is 
in Eurhythmy . 

The Haldor! curriculum is based on the t rue needs of 

the child, develo!)ing the innate hl.l_l'I'!an faculties of Hhich 

he is har dly aHare; therefore a mature insight into the 

child is the basis of the school program. It is based on 

practice rather than on theory and tb~ough insight into 

9 
Ibid. p .155. 
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child development as stated in earlier chapters. It is 

impossible and beyond the scope of this work to give a 

detailed account of this curriculum. However , a general 

outline tollll be given to reveal the areas involved. 

As was earlier understood no formal education of any 

kind begins before the child 1s change of teeth. Therefore 

the pre-school year classes, i.e . the nursery class and 

kindergarten , are years of activity_ Any learning that 

takes place is Gained throuGh imitation. The teacher in 

cbarge is one who is mature and ,'Jell-experienced .. Fever 

is a young person al lot·lec. to cain her experience with 

these children.. Pre - scbool teachers are highly qualified 

and educated for their task . The who le proGram consists 

of ItdoingH; in the life of action . Children are alloHed 

to p lay with toys which have been so designed as to leave 

an~le room for rantasy and imagination. The prograM also 

includes painting,t Hhich enriches feeling - and modelling 

in clay , plasticene or similar material.. filusi c es exper ­

ienced through the use of bells , flute and lyre . Build-

ing , s Gt'ling, cooking and other simi lar activities also 

have their place. The curriculum includes the following: 

10 

Nursery rhymes, action SO~~B in English, ~rench and 
German, Eurythmy, simple fairy tales, little p lays , 
season festivals: in fact , the !:fursery Class is a 
Horld of its Ovm, a Horld of dat·minTOcreation Hhere 
life proceeds at its deepest level . 

Francis Edmunds , Rudol f St einer Education , The Steiner 
Educational Association, Great Sr itain, 1956 , p.12 
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During f r ee p l ay , they relive the activities f ound i n 

the occupat ions of their adul ts . They climb , balance t hem-

selves on rails, test their physical abilitie s and are 

never ufi supervised. They l earn the habits ne cessary to 

mai ntain good heal th through the examp l e of their teachero 

After the ohange of tee t h , approximately at the age 

of seven , t he first school years begin.. The area of '<lork 

reflects the princ iple of working ~11th head , heart and 

hand.. The nex t seven years are divided into three shor t -

er periods of years according to the epochs of the child1s 

development as stated.. This per iod concentrates on 1n-

traducing children to the modern world in order to awaken 

t hem to consciousness.. They are not allowed to choose , 

as they are i gnorant or the possibilities of choice which 

is ult i mate ly the adul ts responsibility . It is he who 

deve l pps education into an art . 

The na.t ure of an art is a hlays 
pr esent the etennal in t he guise 
local ; the art of teaching is to 
moment serve the H£-£le of life. 
the art of living . 

in s ome measure to 
of the temporal and 
make the enjoyed 
Pe r haps it is al so 

The chi ldl s att itude to t he Horld is quite different 

from that of the adul tj therefore he should no t be bur -

dened Hith adult concept~ in the early stages... The world 

to the child is a unified whol e , to the adult two separate 

11 
Harwood , ~ ... £!!. p . 97 



124 

anti ties . III the child I S Harld al l is e n doHed wi th life , 

purpose and feeling ; he d06S not separate himself from 

natura l creation. He even speaks to the trees , the sun, 

the f'lOHers and animals as if' he "Jere at one tiith them . 

In \tla l dorf method s this unity in the world is main­

tained . JvIuch use is made of fairy tales which present 

the world to the child as he sees i t . These tales con­

tain much nature lore and moral practical l essons which 

revea l much wisdom. They a l so contain the seeds of a 

more conscious knol-fledge wbich is deve l oped in later 

years. Many fol !{ tales, such as I rish tales, Bre used 

to encourage the child to fee l the lightness and gaiety 

i n the \rJOI'ld . The fa i ry tales of Grimm revea l the sim­

plic i ty of the forested lands of Germany. 

In the first grade the fairy ta l e is the basis of 

most learning . I·'rom it children gather the l etters in 

l earning to write end reed , songs, and littl e p l ays . 

From them are taken the early elements of counting and 

arithmetic. As children demand more and more of the 

human e l ement, the fab l es are introduced in which the 

anima l s talk and reveal all the virtues and vices of man . 

As the chil d contin ues to develop , he is introduced to 

the legends in which the human exercises bis pOHer over 

the elements of nature . 

Fabl es especiall y can be culled from a l l countries 
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of' the 1-lOrJ.d . For they are born of' a stage of con­
s ciousness in which mankind fe lt (as children feel) 
that soul oualities w~re r2pressed in other kingdoms 
of nature as Hell as fIlan •. 

In the third gr ade , t·)here end s the first phese of the 

central epoch of a ceild rs life , are introduced the stories 

of the Old Testament. These stories are not used as 

lessons in religion, and yet every l e sson in this firs t 

phase is religious in a sense. The stories of Noah and 

the anima l s , Eli jah and the Raven , David and the Lions , 

Joshua and his trumpet and others are used to represent 

t he c oming of man from Paraoise to Eartl:. This whole 

jour~ey through fa iry tal es, tables and Old Testamen t 

stories is co~parable with the journey a chi l d makes to-

loJards self - consciousness or his egoism. 

Such a development of storie s , culminating in the 
pic ture of divine euidance of a whole people , is 
naturally d i fferent from anythi ng t h.at would be re ­
cO:-ol!nended in a school based on a cUrferent vieto] of 
life ••• • Children, however , believe in the magical 
,..,arId, a Vlorld i£3,olhich the invisible forces di r ­
ect l y intervene . 

The teacher takes the r i f"ht story rllater i al and uses 

it educs t ionally as she sees fit . The fai r y tales provide 

l etters for ~~iting; the fables provide excellent plays 

for enactment. I n ~ll stories there are opportunities for 

12 

13 
Harwood. ou .cit ., p . 99 

~ --

Ibid •. , p . 100- 101 



modelling , music, painting , etc. 

Th e ma in character istic of the sub j ects during the 

f irst t hree years of school 1s their contin uity ",1th 

limited annua l a dd itions . In these yea rs t be children 

learn to 1:.Jrite, to speak well and to read. They are 1n-
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traduced to gr8~r and ar i thmetic, and l earn, in an e1e-

mentary ... lay, a t l east one fore i gn l anguag e and often two. 

They do eurhythmy and handwork . This all seems indeed a 

formidab l e task . 

The vieldorf me thod of tea ching writing and r el:ld ing 

is qui t e different f rom conventional methods. F irst, 

child ren learn to paint and draw . '11riting is de veloped 

from drawing in a highly artistic manner, in accordance 

with Ha l dorf principl es . 

It is absol utel y a condition of well - founded teach­
ing that a certain condition, that a certain intimacy 
with dra wing shoul d precede the l earning to vJri te, so 
that , in a sense , writ i ng i s derived f rom draw ing . 
And a furthe r condition is that rea ding of the printed 
characters should only develop from the r ead ing of 
handwriting. vIe shall then try to find t he trans ­
ition f'rom drs\,ling to handwr i ting , and f'rom the read­
ing of handwriting to the reading of print .. . . \'Je 
assume, then , that the chil d bas a l r eady come to the 
point at "'hicb be can mas ter stra i ght lines and round 
form with b i s little hand . 

A few illustrations to clarify exactly Hbat is meant 

are as f ollows. It 1s assumed that earl y man used pic to-

graphs to express his meaning and then gradua lly changed 

-----_ ._--- ---- ----- ---
l 4Rudol f Steiner, Pr~~ical Cours~ for Teacher~, Lect ure 
Di, p.l 
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to the abstract letters. If He try to derive the letter 

(tr lt , the children first draw a fish with fins; they pro-

nOWlce the "fIt as used in many words . Gradually {'ie er-

ase the IOHer part of the pictograph and leave the aQclr ­

bone and a fin and \-16 ge t an ttflt .. Similarly the letter 

uBI: can be developed from names of animals s1 tting on 

their haunches , as a bear and a beaver do ., Perhaps the 

upper lip with its curved form can be developed into an 

11m" for mouth.. Thus the abstract letters are formed from 

p icture writing.. In this \-1ay the imag e is retained to 

and transferred from or associated t.Jl th the sound. After 

the children learn the letters, they are led to see that 

letters also occur in the middle of \OJords. After Hriting 

letters and words, the associations with the abstract 

forms of printing are made . Steiner felt that just te ll­

ing and shovling the abstract forms of a letter to the 

child failed to evoke either t he child ' s emotions or his 

understanding. He cla ime d that all letters were derived 

from pictures , and that each letter should be taught so 

that the letter could merge into an image. 

15 

Alle Buchstabenformen sind aus solchen Bildformen 
entstandeno • • • "Term l.rir schreiben, unterrichten, mi t 
dem kuenstlerischen Zeichnen der Forman, der Laut­
Bl.l.chstabformen, t·renn wir so wei t zurueckgehen wollen, 
dass das Kind ergrlffen wird von dem Unterschiede der 
Formen. Es genuegt nicht dasi~Hir das dem Kinde 
bloss mit dem Munde vorsagen. -

Steiner, Erziehungskunst, po5 
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In tbe teaching of speech the vowels are to be taught 

as an inner expression of man . The tlahT! or I~all is the ex ­

press :i on of surprise and beauty and the lie!I and IIi" are 

the sounds of cognition. Consonants are taught as the 

letters used to denote physical associations . 

The teachtng of reading nOvl proceeds from the abstract 

l etter s , the complete v.'ord being always the starting point. 

The child first writes the words and then the letters as 

he learns them, so that hand and mind work in unison. 

Such methods allow psycho - physiologic al learning . 

It should be knot-in that text books are not usee'! in 

the early school erades. Each child writes his Qt.-In story 

and keeps a careful, neat book of which he is very proud. 

The f'irst Hritten ,fOrds that. the children learn are ahlays 

very meaningful. The f irst sentence may be a meaningful 

poem or a short story. It may be the story of Creation , 

symbolic of the unity of man and l-lorld . 

In the second grade Br ammar is taught ,. beginning 'l'iith 

the verbs , words of action, which the children enact with 

muc~ enthusiasm. They imagine themselves carpenters, 

gardeners , farmers or other creative producers which 

reveal action. From verbs they proceed to nouns, which 

are abstract and Hor-ds of pure thinking. Adjectives are 

e}.'J)er ienced through feeling .. , 

Through grat1'llnar lessons ~-Je shoul d qUietly br ing into 



consciousness that Hhich the child exercises 
ively. In the laws of speech He slm..Jly draw 
the grandeur of thel~go, slOl<Jly unfolding in 
of the human be ing . 
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instinct­
near to 
the life 

In the teaching of Eurhythmy the movements of the 

ar "' s and r-..ands are nede to correspond with the vOHels and 

consonants.. They Hill also have t-lalked and run in the 

principal geometric forms of squares , triangles , the fi g-

ure eight, circles, etc. This serves several purpose s. 

Children become al:1ar-e of one another , they learn to keep 

time and learn to count, and to r-elease the inner express-

ions of the soul. One of the basic concepts , in all ~1ald-

ort Schools, is that physical movement comes first. Thus 

when arithmetic is introduced the child has already ex-

perienced numbers and some of the ir meaning throue;h other 

activitie s. Ar ithmetic involves a certain amount of mem-

ory development. This is a necessary process in education . 

The lialdorf Schools take great care to develop memory in 

conjunction with the child ' s rhythmic life and physical 

activities. It has often been noticed by educa tors that 

many children are horrified at the thought of learning 

mathematics. This has been largely due to both its ab-

.stract content and to its presentati&n in an abstract ,,,ay. 

Steiner methods always work on rhythm, and thus the 

child l earns his nQ~bers by clapping his hands , jumping 

15 
Hutchings. ~. cit., p.5 
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and also counting objects of beauty in real life such as 

acorns , eggs , flowers or similar easily available objects . 

The lessons always begin Hi th the whole 1Ll1i t and are then 

divided into its parts o For example, a teacher may have 

eight acorns. The child is then taught to separate them 

into Groups-concepts of division; he ~laces groups togeth-

er - concepts of addition; he takes several groups sep-

arately and places them together - concept of multiplic ­

ation . He then zives a number of acorns to the child 

next to him, and sees that he himself has a certain 

number remaining - concept of subtraction .. 

It Hill make a great difference to the tendency of 
thinking for the rest of his life t\l'hether you fill the 
chil d ' s ~ind with the i dea t~at one and one and one 
make three , or :-1hether you start with three and break 
it i nto parts . ,(Tltimately and logically the first 
leads to the idea that the Universe is composed of 
atoms. The second , the grasping of the tvhol e befor e 
the parts , is t he "Jay of imagination , and leads to 
the view that it is onl y the Hhole which gives mean­
ing and existence to t he ~~rts . The difference is as 
subtle as it is profound . 

"Hir gehen also vorn Ganzen ins Einzelne tl
, in other 

~"ords , "'::e pr'oceed therefore from the \-Jhole to the parts , Tt 

There f01101-ls a brief description of the methods used to 

teach foreign languages as early as the first year of 

school . The teacher speaks the language to the children, 

Nho then becoMe familiar Hi th the sounds of the words and 

16 



letters. The material used is the same as in English, 

but only \1ricten in another language. It is taught in 

conjunction Nith English so as not to make it a separate 

entity. 
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Short poems and songs are learned, and even games are 

conducted in the foreign language. Steiner did not accept 

the idea that the young child was capable of lea rning 

only one language. This view is also held by many other 

linguists and educators in the modern world. There is 

ample proof in bilingual homes that children are \'/ell 

able to learn a number of languages at the same time. 

The handwork in the first two grades consists mainly 

of making functional objects, such as crocheting ball nets, 

making needle books, pen wipers and so forth. All work 

is artistically done. Children take pride in their work 

if it is functional. These articles are of the childrens' 

o\'In free design and are decorated as they choose. 

The child is introduced, even in grade one, to nat ure 

study. He learns the forms of Ilowers, trees and other 

objects in nature . The child learns the unity of the 

world in a rhythmic natural way. Never would a Vlaldorf 

teacher in these classes begin by bisecting or dividing 

a plant into its parts. He teaches how plants hoid to the 

earth with the roots and how t he plants are fed. The 

various kinds of plants are also introduced, yet always 
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Hith the basic idea that different nature objects are 

adapted to live in varying nature conditions . GeoEraphy 

is combined Hith this natlU'e study to make the children 

feel and real ize that different conditions in nature also 

have their reasons . With this is also combined the element 

of history , knoHledge of 'tIhere people live , and their occ ­

upations and env~_ronments , but elHays in unison with a 

Hhole unified picture of the '-;orld .. 

It can readily be understood hOvl the fairy tales , the 

fables and the Old Testament stories are excellent mater­

ial from which such a unified world can be presented~ 

As the grade three child nears the end of the epoch 

of the three - year development stage , he is gradually led 

to develop more social - consciousness . In this period , he 

is introduced to vIri ting l etter s so that he fee l s that he 

is talking through the medium of the written Hard.. This 

is a eradual deve l opment , so that children do not sit and 

bi te thei r pens VIhen asked to Hri te a l etter , but rather 

to do so is a natural thing . They thus do not feel , as 

many publ ic school children do, the cleavage betHeen 

speaking and vJr i ting as if each Here separ&te. 

Children a l so form an idea of parts of speech and the 

d i fferent parts of sentences. It is referred to as sent­

ence bui l ding . They learn to use elementary punc tuation , 

to Bet the !!feeling" of 1ane:1.1.age and lts expression, the 
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Itfeeling U
, for example, of the short sound cO\lJ.p ared loJith 

the long. They learn "ehe inner beauty of poetry of Hhich 

they recite much. Old Testament stories, which are really 

the beginnings of history, are used as background mater­

ial for story telling, and the cultural development of 

differ·ent peoples is studied. In practical .~ork the 

teacher carefully gui des the children from the Horld of 

moral feeling to that of practical life. Thus , in letter­

writing, their lessons have a practical content. The 

children may irJrite to the carpenter , or to the delivery 

man, or to somebody else engaged in practical Hork. Arith­

metic is taueht in its application to practic80 It is 

not difficult to notice that there is a close rhythmic 

interrelation bett-Teen sUbjects in teachip..g.. The purpose 

i s to present knO\-Jledge as unified and homogeneous , not 

as a heterogeneous set of unrelated sub j ects. 

Tot-lards the end of the grade, particular emphasis is 

placed, in Eurhythmy , on the atmosphere in poems and 

stories; on fee l ings of sorrot.; , joy ~nd laughter which now 

begin to have more meaning as the child develops towards 

self-consciousness. He gradually learns to knot1 himself 

and his emotions. These facets are stressed in many songs 

and singing games. The child also expresses his inner 

feelings Eurhythmically .. The gymnastiCS which are begun 

in grade t~~ee are r eally a continuation of Eurhythmic 
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movements. Games and exercises are made to consist of 

those movements inv.oIved in vigorous hUman occupations .. 

" Gymnastics !"lth apparatus is always supervised free play. 

Towards the end of t he third grade, at approximately 

the age of nine , the child re aches t he end of the period 

of development to self - consciousnesso He is becoming ever_ 

more aware of himself as an ego. Nental formative forces 

become stronger~ From ages nine to tHelve the child f orms 

a neH connection with nature, but the methods used in 

teaching are such as to emphasize the concept of a l'lorld 

unity with man as its centre. The imitat ive forces Hhich 

have largely been exhausted must no1.-' g ive way to the prin-

ciples of authority and self-consciousness~ Dr . Steiner 

summarized the aim of instructive methods during the first 

three school grades as follov1s : 

1'i'as ich jetzt gesprochen habe, das ist fuey- Sie ge ­
sprochen als das, t-ras Sie als Erziehende und Unterricht­
ende durchdringen solI. Anzuwenden werden Sie es in 
der Gestaltung des Sprach"u.nterrichts o Hie man es in 
Praxis durchdringen kann mit Bewustheit , urn Persoen­
lichkei tsbet-JUsstseinsgefuehl in dern Kinde zu erHeckeni davon ,-lollen wir im naechsten Vortrag weiter sprechen. 7 

The next phase of educ a tion, from nine to tt-Jelve years, 

is fl1..lrtured by the continuation of past subjects, and the 

addition of others to the curriculum. During thi s age 

period~ the child is eager to examine those surroundings 

17 
Ibid. p.71 
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H'hieh he has previously taken for granted . 

All his pm-leI'S of consciousness stir to life, and 
he toTants to learn to know both teacher and 1rlOrld from 
a neu angle . He ~lants to revere consciously what he 
formerly loved in a child-like Hay, but he needs to 
feel that his reverence is justified. This age makes 
great c1a111:8 on the Hi~c.om and tact of the teacher. 
The chj.ld needs to he protected from the disappoint­
ment into Hhich in the presi§ce of grown-ups he can 
se easily fa ll at this age. 

In the forth and fifth grade painting and draHing 

become more creative Hhere previously they had consisted 

aainly of teacher imitation. The ch.ild learns to use 

flOlrli ng colours freely according to his experiences. 

In drslfling as in mode lling, he has already experienced in 

a general way the various plane and solid forma , the 

round, the pointed, the elliptical , etc. He now exper-

iences these forms in modelling and in drawinG oojects 

from his aurr·oundings . 

In English lessons the child is led fro~ simple to 

more adva~ced types of letters and composition. The buil-

ding or tenses in different parta of the verb, the differ-

ences betHeen active and pass ive voice, the relationship 

of the preposi tic!! to a 1tl0rd, are all part of the grammar 

lessons. He also learns to distingnisb betHeen his OW!! 

thoughts and words and those of others . From this he 

learns the use of Quotation marks , indirect speech 

18 
3l'.tchings .. £E..E2:!. p . IO 
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and the reporting or telling of a story. The :::ubject -

matter for this is largely the German and Norse sagas in 

grade rour , and the Greek and Roman myths in grade five. 

These stories form the basis of the dramatic aspect of the 

course but lyrical verse form is added. The need for read-

erB in erede four is met by using suitable versions of 

Tales of the Norse Gods and of Germanic or other covntry 

heroes . In grade five the child is introduced to the 

ancient cultural epochs "lhich lead on to Greek historyo 

Fro~ the Greek myths he moves to the !ndian, Persian and 

Egyptian epochs Hhich cu.lminate in such stories a s those 

of the Trojan "dars , the conquests of Alexander, and the 

contrasts oetvreen life in Sparta and that in Athens . 

Children rearl biographies in which are portrayed not only 

the heroes but also the faults and mistakes of great per ­

sonalities who failed and suffered misfortune. Morality 

is not overstressed lest the effects of the more tragic 

and sorroH'ful legends s ink too deeply into the child I S 

emotional life. Much telling of stories 18 practised 

before the child is allovred to read them, but never is a 

story or poem read to children and then analyzed into 

small parts ... 

The lessons in English form the background of history : 

The history and culture of the ori~ntal peoples and 
of the Greeks give the opportunity for the children to 
become familiar with the first really historical 
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concepts. Formerly the children have been told separ­
ate stories and biographies of great men and vwmen; 
not·] by means of c haracteristic exarllples the peculiar 
nature of the individual cultural epochs should be 
made comprehensible and living. The description 
should be artistidally p icturesque and appea l should 
continually be mr~e to t he feeling and understanding 
of the chl1dr'en " 

In grade four , his tory and e;eography largely consist 

of studying the i~mediate neighborhood and its phenomena. 

In grade five pupils learn about the terrain and the econ-

ornie conditions in nearby areas . The pu~pose is to lead 

the child to an awakening of his at-m ntLTnan connections 

t.Ji th the different regions of the HarId ... 

In the eleventh year, or grade four , the \'!aldorf' 

pupi ls are introduced to natural history. The for-mer narr -

ative , descriptive methods become more objective. The 

course begins \vi th an e lementary study of man . The animal 

kingdom is introduced first, and f'rom it are shovm that, 

lrin man He have , as it Here , a synthesis , a comp endium, of' 

all three natural kingdoms , that the other three natural 
20 

kingdoms merge in man on a higher plane .. II This is not 

taught verbatum to the child but is t.he philosophic approach. 

An example of' each type of animal is studied, showing its 

relationship to man.. From the animal k ingdom the pup ils 

proceed to botany . The teac hing of each genus is developed 

19 
Ibid. p . 14 

20-
Steiner , Pr actical Course for Teachers. Lecture VII, p .2. 
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so that the child can perceive hotv manifold the forms in 

nature may be; and hON diversified are their habitats as 

a result of specific requirements demanded by nature ~ Yet 

all the classes of both p lant and animal kingdoms ar-e pre ­

sented as a unified world reflected in the hLunan being -

in man , the most highly developed creation, and the centre 

of the Universe . 

Arithmetic is continued, and in a rhythmic , artistic 

\lossy the pU:Jl1s learn to work freely with fractions and 

whole numbers. Frequently in grade five , if feasible, 

the ancient langueges are introduced as a road to the 

simple understanding of their culture. These languages 

are taught concurrently. They learn through hearing and 

repetition, then gradually learn short verses of poetry~ 

to describe their surroundings in s~ort, simple phrases 

and are eventually led on to study the art and cultural 

aspects of history. The other foreign languages, begun 

earlier , are fur ther developed to a study of t he relation­

ship of gr~mati c al forms and to the elements of syntax. 

In Eurhythmy the vlord s of gra..!'llma tic al speech forms 

are further developed from IIdoingll words, maintaining the 

psycho- physiological bond .. Rhyt}-J~s are tvalked according 

to intervals in music . Then the content of poems as 

spatial forms is developed . The melodies of simpl e sel ­

ections from classical music are acted. 
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In music , the child is brought to grasp simple the or-

etical concepts through rhythmi c exercises, melody and har-

mony. He contin ues listening appreciation and t he reading 

of' music, and then, tOHBrd a the fifth grad e , he learns the 

various keys, and practises simple two and three part songs 

as well as rounds in recorder playing . 

In handwork, the s ewing consists of learning the dif ­

ferent kinds of stitcbes , making smal l handbags and similar 

articles. The child learns to knit stocking s or g loves ; 

and stuffed animals and all kina s of dolls are also made . 

DurinU these two grades the chil dren, boys and girls alike, 

do shopwork, Which consists mainly of wood carving. 

The gymnastics in the fourth and f ifth grade are very 

simi l ar to t hose of grade three, but 1tI i th f urther develop-

ment. Gymnastic apparatus usually comprises ladders, 

rings, sprinLs, ropes and similar gear. Games are mostly 

round games to be accompanied by speech . 

That another msjor change takes place in a child1s 

life, at age twelve - puberty - has been recognized by 

many authOl"'ities . Britain has used the 11 pl us system 

in recognition of this change . Steiner expresses this 

change thus: 

At this time of life the spirit and soul element in 
man is streng thened a nd reinforced in so far as soul 
and spirit are less dependent on ego •••• 

Here , then lies another important point in the child ' s 



development. It ••• begins to understand the impulses 
of the outside ,.;orld VJhich resemble those of the spirit 
and soul and are expressed in the external Horld as 
historical forces •••• At this point he begins to take 2 
an inner interest in the gr eat hi storical connections. 1 

In the English program style in Hriting and the use 

of conditional sentence structure in both speaking and 

Hriting are nOH developed . The emotions of surprise , 

Honder, admiration and desire are fostered by using plastic 

contrasts. This is frequent l y done through lyric poetry 

and by characteristic elements studied in nature . 30th 

the folk-lore of races and the practicality of bUsiness 

l etters are emphasized. Literature provides much of the 

background for history and ge ography in stories that deal 

\,lith the chivalry of the l'-Uddle Ages, Minstrel Tales s King 

Arthur and the Round Table. This literature in turn also 

reveals in narrative form the ideals and virtues of man. 

Good literature is provided tvhich in its local colour 

reve~ls geographic characteristics of areas as the tundra, 

taiga and tropical re gions. l1aoy novels by authors like 

Kingsley, Scott and Dickens are also read. The teacher 

guides the children 's reading e.s there are no specified 

texts .. 

In history, the Roman era with its Greco - RoMan cUl-

tural influences to the fifteenth centuries are studied . 

21 
Steiner o Practical Course for Teachers . Lecture VIII, 
p.1 - 2. 

... , 
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FollOi.JinC these ere the European sna non- European eras 

of discoveries in exploration end in SCience . Thus an 

il:lpressio!1 of r10dern civi15.zation is Gradually developed. 

In r istoTY sr-e observed the natural a~,ects of ~eoerap~ie ­

a1 conditions and their relations lVith seas onal and o~tror.l­

orni c a l chance s . In toese subjects , artis tic ele~~nte are 

used as an expr ession of feeling. 

In studyine the plant !{in,:com in earlier [rudes , the 

elements of minerals have already been introduced . At 

this ::tage ·1J.inerals are exa:,.n!'!1cd 0.:3 parts of the eartil's 

c;eography not as roch: fragments of vJhich the earth is 

cO"1lposed . ]'ro~'l thil'> stu.dy of minerals is .:.:or-adual] y devel ­

oped the idea of nutrition. The I·rorld concept re~l1ains one 

of u..."1:tty .. 

The new sUbject introduced in grade s i x i s physics . 

Usine the elements closely related to man, :instruction 

proceeds onwards from the artistic . Through optics , acc ­

oustics , and sound. pupils begin to examine the natur·e of 

light and color . The teachinG of heat , electricity and 

magneti sm startf\ and all these areas are develo?ed and 

continued in grade seven. The fundamental la1;IS of mech­

anics are also pursued , so that the child has a knowJ.ede::€ 

of the lever , the Hheel and axle , the pulley , the cylinders , 

the screN and other pr lnc:ples ... 

The child learns fr om the a c tual exa!"'!F l es of everyday 
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life, the fir st isolated phenomena o:f chemistry, tihich 

are now brought into unity wi th the Imowledge eained from 

related princip l es taught in grade 51-X . This unison is 

maintained by the discussion of lndustrial processes and 

01' those activities of man in Hhich the knowledge of 

chemistry is daily applied. 

In Arithmetic, the economic processes of simple inter­

est , percentages , exchange and discount are introduced and 

developed into elementary formulae . At this stage ere 

presented the w~thematical processes of squaring, cubing, 

square root, cube root and use of negative numbers tilth 

their results in the formation of equations o 

Geometry in grade six is developed from the already 

knoHn forms learned earlier.. The aim is first to grasp 

the ceome trical concepts of forms and then to pursue the 

subject as far as the theorem of PythagoI'ss o 

In foreign languages, peculiarities of expression are 

studied in conjunction Hi th the nature of the country and 

people of their oribin. If the languages are Latin and 

Greek, myths and legends are read, and students Hri te 

their own sentences . ~ruch is l earned about translation 

and sentence structure. 

In art , simple projection of forro and s hadot-l re lation­

ship is taught w-rhich then later reve a ls its expression as 

interprojection. The beauty of perspective end its tech-



nical application are brought out . 

In the sixth grade , EurhytQmy eAercises are very 

vigorous, vrith much emphasis on oct~ve movements and geom­

etrical forms connected Hith speech and music. This prac ­

tice continu.es throughout the seventh grade Hlth the add ­

ition of minor scales. The mUsical accompaniments are 

often rendered by children \osho play the flute or violin. 

Hany melodies of selections from the I!old mastersl' are 

excellent for this purpose. 

In music, the ~lOrk on minor scales continues, but 

towards the end of this stage , children sing son:.,. s \..,hich 

require polyp honic settings. Choir music is studied , and, 

through development of a musical judge~ent , a gradual 

understanding of musical forms can be deve loped . 

In gymnastics, the activities are lifted out of the 

realm of play, to an emphasis on precision and conscious 

control of body development . Onl y in the last stage are 

Itsupport lt exercises introduced. The body is exercised 

vigorously and many games which demand skill and activity 

are played . 

Handwork falloVis earlier patterns but there is now an 

extension tOHards the making of useful articles to Hear. 

This allows a study of various materials and of their 

utility_ In Hoadwork simple useful objects and movable 

toys are made. Utility and beauty are interrelated and 
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alHays stressed. At this stage lessons are usually given 

in pract ical gardening , Hhen knoHledge of solI and plant 

cuI ture is imparted . This develop:'lent is made possible 

mainly because most Wa l dorf schools provide a small 

garden p l ot for each class~ 

The third stage tvi thin the seven year cycle is the 

age of puberty and adolescence . This final stage of child 

development has been considered so important that special 

emphasis has been placed upon it. It is that period of 

life when the child tries to establish his relationship 

Hi th the outer Horld. The external signs of the c hange.s 

taking place in the child are obvious . He tries to find 

his p lace in the Norld through independent, critical and 

intellectual thinking.. He looks for a balance bett.Jeen 

the subjective and objective world, in relation to his 

inner and outer experiences . It is this inner and outer 

relationship which must be developed in such a way as to 

help the chil o gro\-l into a healthy individual. 

22 

During puberty there awakens in the young boy 
or girl an all-embracing love for the world and 
for mankind, of Hhich love for the other sex is 
only a small part. Social feeling and longing 
to form single friendships become even stronger. 
The capacity for logical thinking and free in­
dependent judgement is found ed on all that the 
child has pre~iously absorbed in following the 
authori ty of his teacher i-J'i.~h devotion and wi th­
out too early a criticism. ~ 

Hutchings. ~.cit. p . 22 
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It is the t ask of education to help the child estab­

lish himself' fir-mly in the vierld .. In grade eight are con­

tinued many of the subjects that Here begun in grades six 

and seven , but with a shift of emphasis o The genera l curr­

iculum attempts to mee t the additiona l needs of the cbild's 

deve lopment. There is an especial demand for the chi ld's 

understanding and appreciation of drama and poetry, which 

ap~eal to his fee l ing life , lest he tend to fall too deeply 

into materialism when he becomes familiar \-lith scientific 

concepts o Suit6ble dramatic and poeti c selections are 

studied to learn the use of literary form to express var­

iations in feeling and thought. The narrative , the lyric, 

the ballad and the lighter epic forms are studied to learn 

theil'" characteri s tics.. Only the lighter Shakespearean 

plays are read; the more d i ff icult plays Hhich involve 

the destiny of ntan, are left to a later ae;e . The drama of 

the Greek epics is enacted , as are Homer ic translations , 

and some parts of the historical Roman p lays. This program 

in literature provides a natural interrelation Hith hist­

ory. 

In the history course , the aim is to provide a picture 

of the deeds of mankind, through the ages , where the con­

trast between different epochs and cultures can be found. 

The section dealing \'lith the modern era p laces emphaSis on 

the history of man's development of inventions, and the 

transformation resulting therefrom. This manner of 
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teaching allows his tory and ge ography to l,vork in unison o 

In geographica l studies, the themes begun in earlier 

grades are brought to a conclusion. The emphasis of 

theme is nOI" on the relationship between the spiritual 

cuI tures of the lnhabi tants of ear t h and their economic 

conditions and development~ 

In nature study, the study of the natural kingdoms 

is brought to a conclusion as a unified whole , as a micro­

cosm. The functions of the different organs in the physiol­

ogical systems are contrasted .. Functional breakdotm which 

causes illness is also studied . The study of the me c han­

ism of the bones and muscles in relation to the organic 

structures is part of the course. 

In physics the app lica tion of scientific la!oJs , 

introduced in grade six and seven , is examined , chemical 

processes as applied to industry are studied , as are the 

nature of organic sUbstances and their importance :tn 

nourishl11ent. Apithmetic , Algebra and Geometry are con­

tinued with developments in the theoretical and practical 

areas, and there are carried out calculations and mea sure ­

ments involved in surfaces of p lane figures, vlhich then 

lead on to an introduction of the aspects of solid geometry 

and the 1a1l1s of loc i., 

In the area of drawing, the grade six and seven Hork 

is deve l oped into t he realm of artistic accomplishment .. 
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The interweaving of colour, and the effect of light and 

colour on objects to create mood ar e fUrther developments . 

For those students Nho study French and. German, the 

literature and folk-lore of the ethnic groups are read, 

and larGer poetic Harks begun.. The students of Greek and 

Latin conclude their study of grammer and syntax as far as 

they are required for translation .. The Hriting of free 

translations, and the rea6.ing of major tvorks, are some of 

the requirements. 

Eurhythmy practices movements in space, t;Thich express 

contrasting variations of mood . ~hese movements are de ­

signed to help harmonize the Hill and intellect of the 

child .. l"1uaic continues along the same basis as in grade 

six and seven .. 

HandHork involves the making of' small , beautiful and 

useful art icles. The sewing machine comes into prominent 

use . In this gr ade the child learns to mend clothes, darn 

socks , to perform the necessary laundry processes and to 

l earn the basic processes involved in making materials. 

In Woodwork stress is laid on the use of the imagination 

and skill in making durable artistic articles. 

Gymnastics involve press-ups, use of parallel bars , 

rhythmical games , jumping over obstacles, and the art of 

pr-otecting the body in falling . l'!restling is added during 

this year •. 



Gardening is continued 80 that the student 'v111 now 

complete a three - year program in which he has learned all 

the basic requirements involved.. This is the last year of 

this program unless wider facilities are available . 

Puberty me ens for all of them the end of naive ch:Ud­
hood and the beginning of a life of personal endeavours , 
hopes , problems, sorrONS and discontents vlhich ;tq.ey 
not" know they must eventually solve themselves. t::;> 

The ninth grade lays t l1e foundation for the folloVling 

three t rades, and is therefore of considerable i mportance. 

It is also necessary to recobnize that many children will 

leave school at this level. It deals 1-1i th an age in which 

abili ties become more marked. In certain countr ies, the 

children beEin to specialize i~ this grade. All these 

important problems must be met. 

Specialization has been practised since the early 

times of man ls social organization. It does, hOl.Jever , 

make certain drastic demands on children. 

23 

The call for technicians in the :node:rn Horld results 
for many children in the virtua l abandorunent of the 
humanities in favour of a narrowing group of sciences . 
On the other hand the children who are e ifted in the 
humanities - especially if they are destlned for 
sc.r..ole.rship - learn little more of .. ~he sciences and 
grOl" up scientifically illi tera te .. c,+ 

The newly awakend pOHers of thought and jUdgment for-

Edmunds, op. cit. p .35 
24 

Ibid., c. l?? 



:J.ation demand material and Bction I"bich can i)e brought 

about only through reason and logic. The demand for con­

tact with modern practical llfe end its achievements, must 

be met. The curriculQ~ in [rade nine must meet the child's 

manifold needs, so that he Hill develop into a well - balanced 

person.. The cbild begins to value knoHledge for its own 

sake, and he respects knoHledge and t!1e per SOD ,"ho can im­

part it. Therefore, persons who are specialists in t heir 

field of endeavour , should now be the teachers. Amons the 

many teachers \-lith I ... hom the child -,nakes contact, he Io-1ill 

find the ideal one \ ... ho is so necessary to act as his cuide . 

'rhe varying moods, which ':!love the child, should find 

their counterpart in English litera ture. For this reason, 

Sha!{espeare's comedies B-l1d tragedies are studied. Poetry, 

chosen tolisely, ,·Ii11 also help the child to feel hot ... the 

various techniques used bring about the desired mood and 

rhyme, and holo-! stylistic construction relates to ~ood . 

The child should be able to f ind the varied reflections 

of his inner fe elings in the worl\: t'C"' at he is required to 

study. 

The contents of' the history course are CO ;"'lpos€d of 

historical developments based on earlier studie::>, but Hith 

a different emphasis. The inner historical mo tives, \tilth 

the ever broaaening consciousness of modern man and his 

expanding horizons, are the ~a1n topics. The various state 
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agreements of the later centuries are compared with earlier 

social pacts. The differences in thought between the ages 

is revealed as culminating in the ,19th and 20th century, 

the age of reason and of new scientific development. 

In geography the structure of the earth, w1th special 

emphasis on its divisions into mountains and oceans are 

studied. Following this general area of studies, several 

particular geological formations are studied in detail. 

The study of the nature of man, and of the elements 

of organic chemistry and its i mportance in the modern Norld, 

is continued. The physics program emphasises the laws in­

volved in scientific phenomena Hith special emphasis on 

communication systems. The work in astronomy i nvolves the 

physical laws applicable to the movement of the stars and 

of other heavenly bodies. 

At this stage mathematics becomes very important to 

the child. It is a subject in "rlhich, through thinking and 

pure reason, and logic, the child can find answers to prob­

lems independent of external factors. It is an area in 

which proof is entirely sell'-sustaining, and which helps 

the child establish the validity of' pure thinking. In 

algebra all the various types of equations occupy the child­

ren's attention: the use of multiple brackets, the bino­

mial theorem, the solving of quadratic equations witp one 

unknown, and the possibilities of chance as found in 
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permutations and comoinations~ Construction problems 

and descriptive geometry on a large scale are introduced. 

Art is now taueht mainly as an area in which man, 

through the ages, has developed his technique in applying 

physical la\-Js. Art might now be termed rather a study of 

the history of art: of its development in different cult­

ures and throu~h the years of the various epochs until it 

develops into the conception of art for arts sake. 

In studying German and French, the aim is to develop 

the understanding of the characters of the different cul ­

tures in which man lived. The main emphasis is on read­

ing and discussion using the language studied. The gramm­

ar is reviewed and comes to a close as a formal study. 

An appreciation of literature suitable to the childts age 

forms a consider'able part of the program. Where Greek and 

Latin are taught the grammatical areas of cases and syntax 

are re-studied and again brought to an end. As in French 

and Ger man, Literature becomes the mos t important aspect . 

Eurhythmy presents a new point of view which seeks 

to bring about a conscious knoHledge of the movement of 

sou.nd. Poems from the literature lessons are used to ex­

press the mood and inner emotions, expressed in conscious 

movements. The various mood s in music, Hi th particular 

emphasi s on harmony , are introduced so as to maintain, 

Hithin the child, a bal anc e of thinki ng, feeling and Nill. 



The music program consists of a continuation of the 

studies and practices begQ~ in previous grades; the pupils 

daily practise sing ing in mixed choir-s and pla~! ing in or-

chestras. They be gin to learn the history of' music and 

its forms: the musical elements of form and feeli ng, 

Hhich then lead on to development of taste in music and 

varied attempts are made to compose their OHn melodies . 

HandH'ork consists of malcing all sorts of useful ar -

ticles... Dresses, blotting pads, Hoven baskets , cane work, 

posters, book covers and many other objects ... Wood\olOrk 

l essons emp hasize both the artistic and practical . Child -

ren model in clay , stone and wood . 

In gymnastics, skills begun in grade eig ht are further 

developed, Hith special emphasis on the overcoming of Brav­

i ty, on movements and on how to protect oneself tihen over -

come by gravity. 

The three - year period of gardening comes to an end in 

grade eig ht. It is not ahlays possible to cont inue this 

praotical Nark , but if it does continue, the folloHing are 

emphasized: crop rotation, methods of p lanting and care , 

mettlods of approaching practical Hark , care of shrubs and 

trees, cultivat i on of annuals and grafting. 

A new subject that is now introduced is shorth and. 

It is interesting to see the lively and original t.Jay 
in which the Waldorf curriculum for the tenth Grade 
sets out to meet the development of thls age. Haturally 
the co-education of the arts and sciences is continued , 
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but it is in the spher~5of the arts that the advance 
is most revolutionary . -

In grade ten the pupils are brought back to the old 

civilizations including the culmination in Hellenic culture. 

There are several reasons for this startling transition. 

The old cultures are reflected tn many ways in :1lOdern life, 

and the Renaissance ~ppears to be in the pr.ocess of a 

secondary aVlakening... l-!e see many similar! ties in this 

relationship between our era and the ancient one. Econom­

ics is based on the study of irrigation, the transplant-

etian of whole peoples, mass orcanization and planning of 

cities, conquests to get raw materials, inventions hitherto 

unknm-m, all of 'Hhich are reflected in early history .. 

The course provides an opportunity to confront the 

plastic mind with a world of values Hhich is quite diff -

erent f~om our own , but whose activities were similar. 

The course allOl~s a study in which can be seen the diffic -

u lties of early man in his attempts to come to terms Hith 

the physical world , l-lhile in our modern age, man with his 

conquest of the physical ,lIOrld is trying to come to terms 

Hith the spiritual. This offers a complete contrast lrdth , 

and a reversal from, early cultures. A further contrast 

exists in the fact that early man worked out his ideas in 

pictures, Hhile modern man ',Jorks out hi s ideas in thinking. 

25 
Ibi d., p . 8? 

• 
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The aim of the course is really to reveal hOt'l the process 

of modern thought has develop ed. The pupils learn the 

meanins of real knowledge. 

These principles mentioned are further developed in 

the study of literature o The child learns of man's exper ­

iences in his develop~ent from tribal order to individual 

activity_ There can be found here a contrast bet!-Jeen the 

early leadership embodied in divine beings to the develop-

ment of man I s making his oVln choice in folloHing the Divine. 

The literature course is therefore based on the literary 

1'1Orks which i-lill allolV' the c hi ld to experience this devel-

opment of individuality in himself. The contrasts in 

thought betH8€n the Nordic and Southern people; the early 

plays in toJhich b lood- ties are stronger than love ties; the 

gradual reversal of this principle as revealed in Romeo 

and Juliet; the birth of love which reculred sacrifice and 

purification, all these are aspects of the literature 

course. Also studied are the various poetic dev ices used 

through the ages to bring to fulfillment the desired form 

of expression and effect in producing a certain mood . !1uch 

emphasis is placed on drama. Harwood states it t hus: 

A t 
<0 

Nothlng unites many divergent talents, nothing gives 
so deep an experience in literature, nothing so truly 
educates as the acting of a play. It is a liberal 
education in its826 to be i~_~ersed in a production of 
some great drama. 

Ibid., p.191 
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:·'Iuch can be learned by pupils about the thoushts and 

modes of life of both peoples and individuals trow the 

study of Hhat adults name Philosophy _ T'1e suggestions 

as to Hhere this material can be found are manifold , and 

too detailed to discuss in this Kork . 

Art lessons are taught on the Barn€ basis as literature, 

so that a Hard itself is a medium of art.. The expression 

of inner feeling transcending the visible picture is now 

emphasized as being present also in voice, action, anQ 

the vlri tten Hard . In the art lessons students are led to 

feel the differences in style and colour used by different 

geo~le in different eras and cultures. It is not merely 

a history of art, but pupils illustrate t~ough drat"ing 

ane painting their Ql<Jn feelings inspired by literar·y Harks. 

In Ge ography , l:lhich embraces most other sUbjects 

depending on emphasis , the former structural studies are 

now broaaened to include climate , vegetatiop and t he dis ­

tribution of life Hith its individual characteristics , as 

they affect one another . 

From the se aspec ts I the nature of the chemical elem­

ents and the processes studied in cr..emlstry are pu:rs1Jed .. 

Particular attention is given to the differences betHeen 

acids , bases and salts snd to the effects on and the nec­

e£5'ity of these substanc es in our own \l:.odel"n life .. The 

process of combustion is taught as a method of ?urification 
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and deCO)lp Osi tion, a proc ess also present in the human 

organism. Chemical processes reveal the polarity of the 

various substances t hat man, in hi~ enthusiasm and l{nOH­

ledge , has classified in order to study them. All these 

studies are related to the study of the forces vrhic h oper ­

ate i n the tb~ee kingdoms of the Universe . 

Simple machines are studied in re l ation to mathematics ~ 

It 1s also the aim of the \'laldorf Schools to shot'1 how all 

machines are an extension of the principles present in 

the hl.'man body. 

The d i fferences in mataerr~tical abil i ties will be 

mos t marlred.. Today it becomes ever more important to the 

understanding of our sci ~ ntific age to have at least a 

fundamental knowledge of mathematics ... The \Va l dorf School s 

advance to a study of tra~scendental number s. Trigonometry 

corunences with the evolution of the value of 1T from a circle 

through the Archintedian c alculation. Logarithms are in­

troduc ed as describing the gr ot-J"th for ces in nature as t hey 

appear in algae , bac ill i, shell fish , the cochl ea of the 

ear and so forth .. The ba se u s ed is Tre lt not nlO" and thus 

is presented the infinite in t he finite earth. Later the 

bas e !tI Ol! may be used .. 

In g eometr y the char acteristics a nd behaviours of the 

ellipse and parabola are stud ied~ De s criptive geometry 

thus deals Hith interpenetrating figures . 
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In forei gn languages, the metric and poetical liter­

ary relationships are studied as a revelation betHeen the 

outlook of the peoples in their t imes. Much reading is 

done, and peculiarities of style studied .. This poetry is 

compared l-lith that of our OHn modern poe ts. 

The children practice r!1ythm forms In groups, and 

spatial movements as expr essed in sonnets, lyrics, odes 

and poems written by Steiner.. Suitable poems are much 

used in Eurhythmy. \'lork begun in the p rev ious class is 

also continued .. 

I n gymnast ics, earlier forms are continued vl1th spec ­

ial emphasis on grace and he ight movements together \<lith 

a sense of direction. 

Handtvork still involves the making of useful articles 

with emphasis on beauty and color effec ts. Some of the 

real life techniques in t he making of articles from rav; 

materials through processing and development into finished 

articles are also learned. An example of this is the study 

of the processing of raV! wool into a thread , and then the 

weaving of it i.nto a material , H'hich can be used to make 

en article of beauty. 

In gardening, Hhere it is still continued, the ear­

lier principles are practised. The simplest processes of 

land surveying and the mechanic s involved are nOH introd­

uced~ First aid is learned as a practicol application to 
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human life .. 

In the eleventh and twelfth grades the present con­
ditions of entry into university~ college or profession 
makes specialization in most countries inevitable. A 
\'laldorf School, hotoJ'8ver, endeavours to preserve a 
generous measure of general education as the soil from 
v-Ihich the special subjects c an grot" _ It is only such 
a general education that can meet and satisfy the pe c­
uliar needs of their maturing age. Specialized stud­
ies take their form and content not in r~lation to the 
student but from their form and content~~7 

For this reason the curriculum will be combined for 

these tHO g r·ades. Literature and history are so closely 

related in grade eleven , that the courses of study are 

diff i01..11 t to differentia te without much repeti tiona It is 

a period of' study ltJhen a conscious evaluation of' histor -

ical characters is pursued. This involves an overall pic-

ture of an intensive search and evaluation of the moral and 

phys ical acts perce ived as a unity. The studies ShOH how 

the birth of Christianity has brought great upheavals to 

the peoples of the t-Jorld in the religious and ideological 

struggles~ The studies also reveal how the 19th century 

is an embodiment of all earlier epochs and indicates the 

decline of the spiritual heritage to its contemporary low 

ebb. All these themes are once more revealed throu.gh ex-

amination of the pre-classic , classic, romantic and modern 

eras. 

Harlvood , £E..cit., p.197 
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Tbe course reveals the necessity for man to become a 

truly educated being . It is seen hO~i man has 810Vl1y , 

through the ages, found an inner consciousness as 1s ex­

pressed in the novels of Goldsmith, Fielding, Ruskin and 

others. other writers have epitomised man ' s long search 

fo r spirituality and his failure ~ Gawaine ~ the hero of 

the ~liddle English period whokwas the personification of 

courtesy and gentleness, and Lancelot , the man of will 

pOHer, strength and grandeur are examples of this tragic 

failure .. 

The struggle to establish a world order based on 

spiritual ideal s and their suppression , followed by new 

impulses is part of the hu.'rJlan story. The age of mater ­

ialism, and the laissez- faire development characteristic 

of our ovm age , is compa re d Hl th these earlie r struggles .. 

Comparison is made between cultures of the middle and 

modern periods. All major l iter ary ~;1orks are to be read 

by the end of grade tlo-Jelv€. It is desired by this time 

to have created a unified and orean1c concept of histor ­

ical deve lopment to the present time. 

The art course utilizes the Umo tives H of pr e c eding 

grades .. There is reveal ed hOH the sp i ritual life impulses 

have been expre~sed through the various arts of music , 

painting and poetry . Polari t y is exhibited in the art of 

the people s of different eras and in the Horld- vJide vie\o.l 
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wrich t(;rminated in romanticism and materialism. In grade 

twel ve the var lous archi tee tural st, "les are emphasized, 

with their basic meanings and laws which appear as an in­

tegral part of the Hhole ft!orld process . The basic prin­

ciples of architecture are also introduced. 

The s tructure of cel l s and their cosmic relationship 

are studied in Natural Science . In the study of plants , 

their influenc e on the t,.;ho l e universe and their relation 

to man are studied in a progre~sion which leads on into 

the field of Zoology . The wain topics are the different­

iation betHeen single organic systems as found in man 

compared t-.iith those found in animals.. Each animal is 

presented as having a counterpart in man. The central 

theme is that the world is a united t\hole .. 

In Physics the students learn the modern develop ­

ments in the scientiric world . The details involved in 

the study of optics, light, creation of colours, polar­

isation and so forth are seen as processes applied in 

ever y day 11fe . It is e~phasized that these are not en­

tities in themselves , but are par ts of a world unity . 

Stud i es of first principles of organic and inorgani c 

chemistry is further continued. Substances and processes 

B.re alHays related to the all embracing worlci of hlunan 

effort . The course is brousht to a conclusion with an 

insight into the differences bet~~'een h'l'man processes and 

those in nature. 

• 
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The pupils not\! study exponential equations and lOGar­

ithms in addition to trigonometry and spherical trigonom­

etry. A study of astronomy and its mathematical implica­

tions :I.s part of the mathematics course . In zrade twelve 

all mathematical relationships are co-ordinated and an 

elementary study of differential and integral aritp~etic 

is introduced. Isonometry , the equality of laHs, is 

studied as part of descripttve [eometry, and is then 

studied in its practical applications in architecture. 

The .foreiGn languaee program continues , but ~Iith the 

addition of dramatic readings and perfor~ances of scenes 

or plays. Prose readings emphasize the beauty of language . 

In Latin and Greek, syntax is completed, prose and lyric 

poetry are read, and more recent literature is introduced , 

the whole intention being to emphasize the soul - life 

feeling of a peop l e through its language o 

During their years of study the pupils Hill have learn­

ed the differences oetHeen Appollonian forms and Dionysian 

forms of poetry; the former expressin[ grammaticel inter ­

penetration, and the latter the soul - life. These two dE'f' ­

erent approaches to life are msni:'ested in the movements 

of human beings in E"n-hythrrly. The whole Hork reaches its 

climax in the performance s of a ;;reat ha!'llonic finale . 

Usually Steiner ' s ovm poems are used for this purpose . 

One eueh poem tvhieh is !?articularily valued is tbe 
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"Twelve Moods." 

Gymnastics continues along previously indicated lines 

with a stress on height and width in movements. The pupils 

practice discus, spear and accurate ball throwing. In the 

final year the rhythmic fall and movement of the body 

through circular moti ons are stressed. The "lork is com­

pleted by concentrating on the three dimensional rhythmic 

exercises. 

Handwork leads to bookbinding. l'his consists of 

three periods: the making of small boxes which are painted, 

the making of notebooks with colour cut-out and half­

linen-bound and then of linen-bound books. In the third 

period, the students undertake to make notebooks in leather 

with gold cuts, half-leather or whole-leather bindings with 

gold cuts, and all in different styles. These objects may 

vary in form as their functional use dictates. 

In grades eleven and twelve, technology i s introduced 

and its study pursued. It is customary to make models of 

water wheels, turbines and simple machines. Pupi ls should 

gain first-hand information of raw materials and of their 

origin and transformation in conjunction with modern 

economics and labour applica tions. 

An important period of life as a whole is brought 
to a close. If the teachers have fulfilled their 
responsibility i n education of him, he can go forth 
into the world morally strong and intellectually 
ripe, and '"lith an open heart can find his own tasks. 
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In the last year of school .•. every theme which is 
introduced s hould be brought to a conclusion with 
the pictu.re of man himself and of his pasi tion in 
the world • •• so that there are sent out into the 
world pupils who understand t·,hat it means to be a 
true humallabeing and to serve the holy tasks of' 
hwnanity."-

Hutc hings . ~.cit. p .40 
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CHAPTER VI 

CONCLUSION 

There is no doubt that the l·Jaldorf methods of educ­

ation differ considerably from most other existing systems. 

Either inspite of these differences or because of them, as 

it becomes known and understood, the Ivaldorf system is re­

ceiving tVorld-wide recognition and is being accepted to a 

greater or lesser degree. The two main problems in the 

groHth and ap91ication of the system are those of finance 

and the p r ovision of adeQuately trained teachers for such 

a diverse program. 

If the grovlth pattern of the system is traced, He 

find that the first school t'laS opened in Stuttgart in 

1919 in order to provide opportunities for the working 

class of the ·v.:aldorf - Astoria tobacco factory.. Even on 

the opening day the enrolment was much larger than had 

been anticipated. In spite of the mixed feelings about 

the neH venture in many ql.J.arters of society, this proved 

not to be one of those short- lived experiments "ihich 

mushroomeo after the first Great 1'~ar .. Dr .. Steiner, on 

t-Jhose Anthroposophical - pedagogical ideas the school hTas 

founded, Nas no unknot·m personality . He toJSS , in fact , 

t-lell knOt;.Tn for his personal achievements and influential 

lectures and t'Jritingso Because of Dr. Steiner ' s leader-
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ship many adherents gathered to the support of t he cause 

From early spring 1919 until August, preparations progress-

ad rapidly for the opening of the schoo l . 

Am 7 Septerllber 1919 tra t die Freie 1,{aldorfschule ins 
Leben •• e 0 In dem. Hause auf del" Uhlandshoehe in Stutt­
gart, in dIM zur Senule Q~gebauten ehemaligen Re st­
aurant • •• • 

Transla tion!' 

On September 7 , 1919, The 1<'1"ee "aldorfscbool had 
its beginning in the old, fas>'lone bl a hillside rest­
aurant Hhich had aeen remodelled for t his purpose. 

There Has considerable dissatisfaction amon~st its 

Heal thy former clientele l..?hen this exclusive restaurant 

vIa s a1 tered to accomoda te this new venture J which proved 

a success and soon out grew its quarters . Since that time, 

although the schools have had difficulties and set backs, 

yet they can be found in all free countries of the l'Je st­

ern l.~ orld.. In 1938, the Nazis ordered the origi nal school s 

in Germany to be closed . An i mpressive scene was witness -

ed when one of the last free institutions was closed . 

This last gathering on t~i s occasion was like a pilgrimage 

to \olhic h friends had Come from many countries, ins.pi te of 

[reEt d ifficulties and unfriendly border crossincs. 

At t he final ceremony the various leaders , teachers 

and parents reiter&ted the idea that the sc hool mus t open 

1 
Herbert "Hahn , !lDie Geburt der l:la l dorf Schul e aus den Im­
puleen der Dreigliederung des sozialen Organismus~' Uir 
Erlebten Rudolf Steiner, Verlag Freies Seistes ;teben-, ­
stuttgar t, 1956, p.99 
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again even under the most adverse conditions. Count 

Both.nsr, whose duty it Has to pronounce the school closed , 

made the folloHing statement to ttose present: 

I have nOH the task of oX'onouncing tha.t , upon the 
jecree of the \'lu erttember g government , the \\Taldorf 
School is closed. Let us then, Hith the pot'Jer of love, 
seal up our schoo l in the deepest recesses of our 
hearts for the future . ~ 

Little did the crOHd knOH what the intervening years 

betVJeen 1938 and 1945 toJould bring . In 1945 , on the same 

hillside, in indescribable conditions of ruin and devas -

tation, several of those Hho had been present at the 

closing exercises ~Jere nOH gathered to lay p lans to re ­

open the school . Indeed , on the very day in which the 

allied troops entered Stuttgart , a group of parents and 

fr i ends had met to discuss the future education of their 

childr en . The main buil ding had been bombed and lay in 

a mass of debris . \-Jith bare hands and simple tools , the 

clearing of the ruins was begun . As the news spread , 

mor e willing helpers appeared and many travelled nile s to 

assis t in the work , so that by eummer the rubble had been 

l"emoved . l1a terials for buildinu Vlere alrn"lst non- ex:1.ste..:..t, 

yet through barter and the help, especially by American 

authorities , the work progressed. 

2 
Al Laney , HTne 3'irst Rudolf Steiner School: Historical 
Events and Effects lt

, Education ~ Art Volume 19, no . 2, 
1958 , p . l 
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In October of 1945, the school was officially re­

opened \'lith 500 pupils in attendance and there was a full 

program for tlt/el ve grades. It had been expressed by the 

Americans and other occupational military authorities in 

Germany that it Vias Ulike an island of hope in an ocean 

of despair. 113 

These three scenes in the life of the Free \1aldorf 
School are dramati c examples of triumph of manls 
spirit over adversity and willingness of people to 
suffer for the sake of an educational idea.4 

In tracing the growth pattern of the Waldorf Educa-

tional system, '.".e find that within a year of its opening 

date the enrolment had reached a total of 800 pupils. The 

system grew rapidly in new schools which were opened in 

aU parts of Germany. A few examples are as fOU01<S. 

The Hanover Waldorf School was founded in 1926, 

closed in 1938, and re-opened in 1945. It has approxi­

mately 1000 or more pupils enrolled in twelve grades, and 

several classes which prepare for University entrance. 

These, hO\-Iever, are examined by the vlaldorf staff J rather 

than by external authorities, before University entrance 

is granted. The school has all the state required faci-

lities and in addition a large garden and a swimming pool. 

3~b.!-£ •• p.4 
4!lll1 .• p.l 
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In 1930 a 1·jaldorf School l.Jas opened at KasseL It 

too Has closed in 1938 and reopened in 1946. This school 

is situated near the East German border in a city consid­

ered to be an art centre . The school carries on activ-

i tie s which 1-1111 give them a knoHledge of the trade ac ­

tivities in the city . The school enrolls about 6.50 pupils 

in 21 classes and there are 13 grades. 

In 1946 !'iDle Heidenheim Freie l.valdorschule tt
, was 

opened under the initiative of Dr . Vo i th of the world­

f'a!llOUS Voith Hachine Com,pany . He has provided the fine 

buildin&s and is a larGe financial supporter. The school 

is situated in the heavy industrial area near the Jura 

r·lountains where the industrial demands are primarily for 

technicians.. It is one of the most difficult areas in 

which to apply the Steiner methods. Hevertheless , in 

1961 there Her·e in attendance 31.5 under the guidance of 

22 teachers .. 

.till attempt '-las made to open a ~'laldorf School in Berlin 

in 1946 .. However, the occupational authorities did not 

!::;rant permission until 1949 . The school has met Nith 

great difficulties. The nervous strain and tension caused 

by the politica l situation is reflected directly in the 

children, and is their ~reatest handi cap.. The school is 

isolated f r om &11 other schools and is entirely ineepend ­

ent. The finances necessary to carryon the viork are very 
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difficult to obtain. Yet, inspite of all the difficulties, 

the students r espond well to the kind, Harm and under ­

standing atmosphere Hithin the school . There are 400 

pupils enrolled in thirteen grades , with 22 very active 

teacher s. 

Since 1946 , the grot,Tth of the {'ialdorf' Schools in 

Germany has been remarkable., There are at least tHO 

dozen or more schools in operation, many of which have en­

rolments of more than one - thousand pupils. Ironically 

enough, there are five schools, v.rhich practise l\l a ldorf 

methods in close proximity to \,jue:rttemberg, the home of 

the former dictatorial national socialist gover nment HIla 

had condemned and closed the schools because of their 

emphasis on the development of free and thil'1j{ing pupils , 

the essence of deMocracy ~ 

In Great Britain there are seven 'hialdorf Schools 

operating Hith one adult centre of learning, Emerson 

College, to be opened in September 1962. In Britain and 

the Western ~'J orld these schools are also referred to as 

Steiner Schools. The inspiration for such school s prob­

ably came from Dra Steiner ' s lectures , particularily those 

he delivered at the Educational Conference at Oxford in 

1922 .. Dr. Steiner and his ideas Here not neH to Br itain. 

He had frequently been asked by many organizations to 

speak to them on a large variety of subjec ts. AIHays he 
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bad full audienc es who came from allover Britain, Dud 

many f ollowed bim fl~om othe r European countries to hear 

hi s mesS8 ees . It was these act ivit ies that encoura ged 

the idea of establi shi ng schoo l s on his phi l os ophica l ­

anthroposophica l - peda gogical principles. 

The first British school was opened in 1925, in 

South London under the name of Michael Hall. During the 

Vie r, it was moved t o a 140 acre s ite on For est Row, in a 

vall ey lying bet ... ,een the Channel coast and London . The 

8chool is partly a boardi ng school with three hostels . 

There are 450 pupi l s in a ttendance with e 35 full- time 

staf'f. The school operates c lasses from Kindergarten to 

Uni versity entrance. I t has been recognize d by the Mi nis -

try of Education and H. M. Inspectors I reports are ve r y 

favourable . Its greatest problem s eems to be tbe popul ar 

demand for public examina ti ons ,",!hicb a r e contrary to \1[8 1-

dorf pedagog ic a l principles. 

Hicbael House School at Ilkeston lies in the heart of 

the coal , iron and stee l industries. The school draws its 

pupils from a ver y diver s ified strata of society , from the 

rich, t be poor, the dul l and the bri lliant. 

The school fees are exceptionally lOli, due to the 
spec ial foundation of the school by Hiss E. B. Lewis, 
daughter of a local industrialist, in 1934. She 
provided the l and and the buildings , and endowed the 
school with a good annual income, ptU'e l y to enable 
poor children to attend it . ~ben pupils l eave they 
embark on a wide variety of careers; old scholars 
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include bricklayers and University l ecturer s , hair­
dr e s sers and hosp ita l gurses, miners and chemists , 
engineer s and farmers . 

The s chool is not lar ge . It has 125 pupils II/ i th 

tioie lve c l asse s and thirteen Nell qualified teacher s . The 

student s range from four to seventeen year s of age .. 

The school at El mtield had an unpromi sing beginni ng 

in 1946 with inade quate f acilities but now it has more 

t han 200 pupi l s and. a full staff tes ching al l gr ades , in­

cluding t hose preparing for university entrance . The 

school is situated in beaut iful country surroundings at 

the e dEe of an i ndustrial area. 

I n 1948 , }Uchae l Lodge was founded and is l oc ated in 

the old North of .f!.ngland industrial area of L.eeds .. It is 

not endm-led , and has to be self - supporting . The popul ­

ation of t he school approaches Dr . Steiner I S ideal of a 

ltJ'llixed I : communi t y. This school instructs as far as grade 

e i ght. 

In 1949 , liThe Ne"l School n at King ' s Langely 'lIas form­

ed. It serve s 250 children and rep~esents a good cross-

sec tion of society. The lOHer c l asses ar e small and the 

h i gher clas se s very 1arge~ Thi s is due to the par ents ' 

re luctance to accept Dr . Steiner ' s ideas of child deve l-

opment and pedagogy in t~eir entire l y, yet they support 

" R.A. J ar man, ItMichs.el House School, I lkeston , Der-byshire J 

Education ~ ~ Art, V. 21, no ... 2 , 3 , Autunm 1960 - Hinter 
1961, p .. 2 
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the school for the upper grades hlillingly . 

~!ynstones School near Gloucester, vlhich opened in 

September 1937, }1...as an interesting history. It Has begun 

by tb~ee teachers who had the impulse to start a school 

based on Dr . Steiner ' s principles of pedagogy . After com­

pleting the required training at Hicheel Hall , and study­

ing in Stuttgart and Dornaeh, they were assisted in their 

venture by friends and other interested persons. Today 

they have a 33 acre estate and facilities for boarding 

pupils. There are enrolled some 200 pupils and there 1s 

a full time staff. This school has been approved by the 

l1inistry of Education and has been highly recommended by 

R.!1. Inspectors .. 

The Edinburgh 8C:1001 in Scotland Has opened in 1939. 

Today it can boas t 300 pupils ,.,i th a full time f acul ty of 

20 and ~ number of part time teachers . It teaches all 

classes including those for University ent rance and the 

school is thriving _ The latest vent ure in Britai n i s 

Emerson College to be opened in September 1962 , under the 

direction of L . Franc is Edmunds, l.;ell- kno ... m in Steiner 

Educaticn~ The first prospectus states that the curric­

ulum will range from Arts , Science , general Education to 

Agriculture . It would indicate that the purpose Houle. be 

to help per~ons to develop a fuller life for themselves. 

Those ,.;ho enter the College l.·dll be required to have the 
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baSic kno H'l edge El nd skills g a :i.ned in their oc cupa tions 

or proi'e ssions . 

The Impulse of' Emerson College is to se t up a sebacl 
f or adults in wh ic h t he true ima ge of man m.ay be r e ­
cognized , so that f rom it may f low the insp iration to 
permeate ea rthly knowl edge wi th cosmic wisdoM , and 
human action with individual morality . It is to be a 
vocationa l school, so that6what is acquir ed in spirit 
may be r ea lized in action. 

The s ucc ess of this venture remains to be s een, but 

if it folloHs the patterns of o the r dev elopments in 

Steiner educati on, it vri ll be a success . 

Dr. Steiner's pedagogica l me t hods have infl uenc ed 

educational systems in all coun tr i es of the Fr ee \'Iorld. 

In NeH Zea l and , a g irls f prima r y school , now known as 

" Q.ueenswood School, !! was changed to a co- educa ti ona l 

Steiner school in 1950 . It has gr own rapidly , and hopes 

to a dd a secondary department in the near ruture. The 

school is s i tuated in Hastings, a country town . 

Another sc hool was opened in I,U l an, Ita l y in 1 950 . 

It has grown i'ron a few pupils to mor e tha n 1 00 , a lthough 

it serves only the Kindergarten and e l ementary grades. 

La test reports show that it t oo is expanding. 

Denmark has two Steiner schools. The "Vidar Skolenl1 

i s locatea i n the suburb of Copenhagen . It was opened in 

1 950 through the enthusiasm of four teachers and their An-

6L . Francis Edmunds . The First Prospectus , Rmerson College. 
1962, p.5. 
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thropo~ophical friends . It has ten grades but the ninth 

ami tenth grade must t-Jrite externally set examinations, a 

situation soon to be remedied . Itsr enrolment nQ~bers a­

bout 250 pupils and the fees are extremely low, being 

about six dollars a month. The state pays a eratuity of 

80% of the operational costs as it does for all other priv­

ate schools . The school at Aarhus is situated on the coast. 

It vias founded in 194.5 and is rapidly expanding o 

There are seven Steiner Schools :l.n the Netherlands ... 

The first was opened in 1923, in The Hague. This school 

was closed by the Nazis in 1941, and t-i8S reop ened in 1945 

t-li th great jubilation.. A tea cher-training course is carr­

ied on in conjunction with this school , but cannot begin 

to supply the demands for nevi teachers. This is one of 

the chief draHbacks to general e}...-pansion of the schools .. 

The Hague school has twelve grades and provides classes 

for those vIho lv-ish to enter the University , 

In 11..ms t erdamJ in 1933 t.Jes opened a school called the 

"Geertes- Groote n School, named after the l!~th Century 

educationist Groote, who greatly influenced 1',lestern Eur ­

opean education. This school has 300 pup ils and tV1e l ve 

grades . 

The Rotterdam Steiner School was opened in 1945 and 

is an elementary one, while in F..aarlem the school liaS op­

ened in 1947 and is now in the process of expanding to 
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provide sec0ndery education. 

The Bergen school opened in 1946 and one of the old­

est schools at Zeist openen in 1933. It was situated in 

a village and \.;a 6 bec un as a result of the desire of the 

parents to have a Steiner School for the education of 

their children. Today this little villag e of Zeist has 

grown to a population of over 50,000 and its once small 

school is nOvI a thriving educational institute using 

Steiner methods. It should be noted that in the Nether­

lands, the government carries the major portion of costs 

of these school f . ... 

In S\vitzerland there are five school.s in existence. 

In Berne, Professor Eymann Has responsible for the school 

which \-18S opened in 1946, two years after his death. 

Although, through his influence , Steiner Jl1ethods had been 

used in St..riss schools prior to his death. Today there are 

at least ten grades for norrr~l children, and one clasB for 

the subnormal. There is no financial support outside of 

that provided by parents and friends , and there is a hard 

financial strus gle. 

The Bergschule at Avrona was opened in 1955. It is 

lim! ted to sixty pup ils of ages from six to tHenty, vii th 

great l y varied social strata and variations in religion 

and nationality. At present France has three sc hools. 

The f'irst Nas organized in Paris and now has eight grades 
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and 100 pupils . Later an0ther sc hool was opened in Paris 

and the third in Strassbourg . 

There is a Steiner School in Stockholm, Sweden , which 

opened in 1948 t,;i th seven children. Today there is a large 

enrolment with tHelve grades. No students are prepared for 

Univers i ty entrance, but must make independent arrangement. 

The school is situated in the centre of the city , and space 

is at a premium. Plans for new buildings end a new locat ­

ion are being formulated and are progressing satisfact­

orily .. 

In NOrt'lay there are two schools, one at Oslo and the 

other at Bergen. The former began in 1946, and , after 15 

years of nomadic life, the school has moved into a new 

permanent horne. The cost of this has been set at $100,000,. 

Every penny of this vast sum came from donations by par­

ents and friends. No state aid is forthcoming; in fact, 

the present political party in power is much opposed to 

the system and only by great effort has the school been 

kept open . A list of the existing schools today in the 

various countries of the Horld can be found in the Appendix . 

As literature on the development of Rudolf Steiner 

Schools in the United States is more readily avail able, 

onl y a brief' resume t·lill be given .. 

The first impulses to open a school in U.S.A . prob­

ably came from the influence of the Educational Conference 
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or Historic Sites of Early America , in which exist bo t h 

very rich and very poor people . The student body is made 

up of both these segments of society . Many influential 

persons have worked for the success of this institution., 

The High 110wing School in vIiI ton, Net-r Hampshire , 

fifty miles from Seston, is situated on a 160 acre hill ­

top far1n. It Has opened in 1954 with 54 pupils in atten­

dance . It Has soon evident that there was little possib­

ility for lower-grade stl.:tdents , and therefore the school 

became a high school , providing for grade nine students 

through to University entranC6 0 It is a boardine school 

rrhere stUdents live nine months of the year . The curricu­

lum is geared for Univer sity or College entrance and 

Steiner ' s teaching principles are used throughout .. Stud­

ents attend from allover the U.S. and the graduates of 

this school enter Colleges and Universities such as Har­

vard , Yale , Pr inceton and Radcliffe. Several administrat­

ors of these Colleges and Universities have expressed 

their '.-,ishes to obtain graduates from both the High t·fow ing 

and New York schools. 

The High J-1Ot-l i ng school buil dings and grounds origin­

ally belonged to Mrs. Emmett, who, through her interest 

and generosity, has nOH transferred them to a board of 

Trustees. Hi gh MOHing has the practice of inviting spec­

ialists to teach in the fields of their various subjects: 
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Dr.H.van Baravalle, the expert on )Iathematic s; Dr. Schaefer 

Hho takes time out from :'1i8 research and iiho teaches his 

block in Zoology; Karl Ege from the New York Schools Hho 

teaches Physics; Dr . Poppelbaurn v/ha has now gone to the 

Goetheanum in Darnach, SH i tzerland and who used to be a 

regular lecturer; Dr . Cardinal from the University 01' 

l1ani taba, "Iho has twice had the pY' lvelage of' teaching at 

the school in recent years; all these illustrate the 

level of the instruction which has been provided . 

In 19h7, the \.>.. &1601'1' School at Adelphi College in 

Garden City, New York Has formed through the foresight 

and generosity of Hr .. & }\'irs . H.A . r'i..vrin and P&ul Eddy .. It 

oegan ,·Jith a nursery and k:l.ndergarten classes, and, b;y~ 

1959 had added its tllelfth grade .. H hus about 300 pupils. 

The school is situated on Long Island ;'lhere many profess ­

ional a~d business people live , and being on the Adelphi 

Col lege Campus , there is c 2.ose cooperation t-1ith the Hyrin 

Institute of Adult Education. The president Dr . Franz 

('linkler , is also the ~'jaldorf Schools doctor. 

The 3-raen 1-1eadow School in Spring Valley , }JeH Yor-k , 

vias instituted in 19.50 . It too, began Hith a small en­

rolment and has had its tri a ls , but now it is another 

flourisair~ Steiner School. 

The Hobal PUa School in Honolulu in Hawaii started in 

1961 u i th tHO teachers and a class of pre - school four-year 
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aIds and a kindergarten . This fall the first Grade viill 

be added and the school 1-1111 prosper and expand as the 

others have done through the years . 

Highland Hall School, North HollYHood, California , 

has a most interesting history .. In 1953, a girls board­

ing school Has purchased by russ Alstan Lippincott. At 

first , the idea Has £radually to change this school into 

a Steiner schooL It soon became evident that this Has 

not feasible, and , as a result, in 1955 it was orcanized 

as a true Steiner School. Niss Lippincott, is today one 

of the members of the staff , and B. staunch pillar in tile 

orcanization. 

The school has grol\'n rap.:i.dly from that time . It has 

nm,; some 175 pupils !,lith a staff of 17 full - time and seven 

part - time members . Instr\::ction proceeds to the end of grade 

nine . Problems of commuting are considerable in such a 

large city as Los Angeles with its limited public trans ­

portation system. Therefore, as the school has outgrown 

its present accomodation , it has plans to move to a nevi 

and much larger site, and to make provision for the board­

ine of students , and for branching into secondary education. 

Great things seem to be in store for the further expansion 

of this school. Its grOl.Jth shoHs that the acceptance of' 

its methods of teaching and its highly qualified faculty 

are being rapidly accepted by the co~~unity . 
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The school at Sacramento, California, had a series 

of setbacks prior to its opening date of 1959. Eevertheless, 

with b!O pupils on opening day it has grmm so that by 

September, 1960, forty-tHo pupils were enrolled .. Reports 

indicate further expansion in 1961 and probably a 1arse 

increase in 1962. The prospects for this neH venture 

now seem to be very bright. 

It should also be noted taat many of the schools 

os"pry on a teacher-training program in conjunction Hi th 

their scboola .. 

It has not been possible to obtain from various 

countries precise information about a number of other 

Steiner schools and their progress . The appendix 11h18-

trates the general pattern of developm€nt . 

The development of these schools has been from a 

small primary unit to add itions governed in their extent 

by popular demand , by location and its exigencies , and by 

the accommodation and finances available. Frequently, 

also, the schools are handicapped in their expansion by 

the lack of qualified teachers, this is particularly true 

in Europe. The '11ajor ity of the schools are self-supporting, 

and only a small number receive state aid or are endOHed 

by philanthropists. 

This croHing force in educe.tion is well t.,orth (:onsid­

ering when He realize that it is non-sectarian and generally 
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makes heavy fina.ncial demand s on pal~ents ., The fees vary 

fl'om a i'SH dollars G.. year to a thousana, dependine on the 

location, on the demand and on the parents I ability to pay. 

All the schools are non-profit organizations !·,hich demand 

a great deal of courage , self - sacrific e, and ability from 

its staff . The financial remuneratton of the teachers is 

generally very small. At this time there are thousands 

of children attending Steiner Schools, and their numbers 

are Gro'.Jin,;. It is obvious that many .Ialdorf methods 

have been tried and accepted by other public schools but 

no recoGnition has been g iven to their originator. 

The rapid expansion of these schools would seem to 

indicate that nl.s.ny parents in .nost countries are dissatis-

fied with the particular public school system their child -

ren ~lould othervJise be attending.. l~any people today are 

besinning to realize the danger of the ma terialistic phil -

osophy--if it may be so termed--t..Jhich may possibly bring 

w~n to destruction. Steiner I S philosophy ano metnods of 

education seek to counteract the effects of this philosophy. 

7 

Rudolf Steiner I s anti.1roposophism seeks to counter­
act the supposedly pernicious effects of materiE:l lsm 
and intellectualism by stressing the spiritual in man 
and by placing him in the centre of the sensuous and 
supersensuous Horld . f·Ia.n is bounded by the physical, 
but through ceaseless striving after Horthy :tdeals7he 
is able to develop a nobler, hiEher type of being. 

Theo10re R .... lebner, "Rudolf Steiner Schools 1~, EdUcation 
As ~ Art ~ v. 13 , no.3 AutQ~ 1952 , p.4 
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._),1'111 . . 

s" ai;;e._. n;3:i.(J('S selal", :'r.i. ';,;be collo...:ctl e '/)' .• : o:Y: te~cher8 

life experieu.::e . ~\.ltrJou b tCStill __ : is essential to CCluca -

tiOll. J tt.€o ili.l'oN:Jal \/ays in Hoieh it is '-;:OH€ is P€;:.ar .{s:cle . 

in'i.;ellectiJsl ".xel'cise 'Lie., ,:;vl.,. ltuoll./ defeats L:;s Oh·!). 

plll' POS€ • It is :.tei..ther self - susta i uin,- nor- :J: If - reLcl-1i!i<;;, " 
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Many of these anxieties which otherwise prompt childpen 

to sacrifice all educational values for cOYo1petitive 

achievement through abstract marking are totally absent 

in a Haldorf school. Rather does the curr·iculum provide 

for the large variations of temperaments and potentials 

of the children.. Each child then finds something of 

particular interest, and something in which he can excel. 

The generally accepted distinction between gifted 
and non-sifted thus tends to vanish.. Every normal 
human geing is gif ted in some area.. It is left to 
the perspicacity and slcill of the teacher to discover 
the nature and extent of' each child ' s capacities •. 
Instead of a selection of' the gifted , the I'Jaldorf 
school aims at a develo~ment of gifts. In every 
human being there is treasure; it is only a matter 
of kno\-1ing hO\v to raise it . Thia requires an 
entirely neVI method of teaching. 

And again \"'e read in the Edinburgh School Prospectus 

the fallowing: 

8 

In a Rudolf Steiner school , therefore, the children 
are regarded as requiring something more than a knOt-l­
ledge of school subjects on the one hand , and the 
physical training on the other.. Their \-lhole being 
must be co - ordinated , so that they may not onl y think, 
but have in:ttiative to carry ideas or ideals into 
action, and not only be strong and active, but have 
the ability to act with thought .. Further, the creative 
imagination, naturally so rich in the young child, 
must be kept alive and transformed into a tbinking 
which is 6onstrvctive, and not merely negative and 
cri tical. ' 

Ibid •. , p., 
9-

The Edinburgh Rudolf Steiner School Prospectus , Edinburgh 
n:d. p . l 
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This is typical of the aim found in prospectuses 

of various schools •. The acceptance of this educational 

concept has grot-m from its inception in 1919 to more 

than 70 schools by 1962. If one might conjecture on the 

future groHth of the Ylaldorf schools, it would appear 

that they vJill continue to spread. 

It is of some significance that through all the 

y·esearch and vast commentaries on t h e \.faldorf schools, 

the one most noticeable fact 1s the absence of adverse 

criticism.. In the democracies of the Hestern 1"Jorld much 

has been said a bout the freedom of the individual and its 

preservation~ Yet ovr educEtional institutions are 

fettered bv administrators \'Jho are involved in ooli tical " . 
or economic branches of the soclal life with little or no 

understanding nor interest of the educational processes. 

In the Waldorf school this is not the case . Steiner 

maintained that only a .free institution could educate for 

freedom and therefore must be under the control of those 

people Hho educ ate and teach.. This is a revolutionary 

idea but the problem of' academic freedom is becoming more 

acute as political and social problems are intensified 

in the trJOl"ld today .. 

That the ~-Jaldorf School system has answers to a 

nu.rnber of educational problems that harass many school 

systems today, is indicated by the i'a,ct, that in their 
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system these problems CIa not exist . It also provides at 

least a partial anSHer to the funcls.'.nental question of 

stewardship over the free spirit of ';'lan e The :'jaldor f 

Schools, based on Dr . Steiner ' s philosophical-anthrop ­

osopbical - pedagogical thoughts, are practisiD~ modern, 

progressive, educational methods \"lith the most liberal 

ideals " 
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F RA NCE 

Paris - Cbatou . Ecole Perceval. 

Paris. Beole Rudol f Steiner .. 

Strasbourg . Ecole St . I·Uchel. 

GERNANY 

Benef'eld . Freie \valdorfsobul e, Landschul heim . 

Berlin. Rudol f Steiner Sabul e . 

Bochum. Rudol f Steiner Schul e. 

Bremen. Freie Ha l dorfscbul e . 

Eng elber g . Freie l"e l dorfschul e. 

Freiburg a Freie Waldorfschul e. 

Frankfort . H. Freie 'tla Idor.fschule. 

Hamburg . Rudolf Steiner Sahul e. (Hamb urg - Handsbek) 
Rudolf' Ste iner Sahul a . (Hamburg - Nlenstedten) 

Hannover . Freie v!aldor fschule . 

Kassel. Fr eie Wa ldorfschul e . 

Krefeld. Freie Waldorfschule. 

l'1arburg . Freie i-Jaldorfschul e . 

J1unlch . Rudol f' Steiner Sahul e . 

'Nuer nberg . Rudolf Steiner Sahul e . 

Otters berg . Rudolf Steiner Sahul e. 

paderborn. Landschulbelm Schloss Hamborn. 

Pforzheim. Goetheschule - Freie v!aldorf'schule. 

Rendsburg . Freie Waldorfschule . 

ReutI1p~en. Freie Georgenschule. 

Stuttgart. Fr eie \'laldorf'schule Uhla ndshoehe. 



, 
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Stuttgart . Freie Haldorf schule am Kraeherwald. 

Tuebingen. Tuebing er Freie \"'9 Idorfschul e. 

Ulm . Freie Sc hule Ulm (Haldorfschule) 

Wuppertal . Rudolf-Ste i ner - Schule. 

HOLLAND 

~~sterdam . Geert- Groote School . 

Berg en. Vrije School . 

Den Haag. (The Ha g ue) De Bri je School. 

Hsarlem. Rudolf - Steiner - School . 

Rotterdam . Rotterdamse Vrije School. 

Ze ist. Zeister Vrije School . 

ITALY 

Hilan. Scuols a indirizzo peda g og ioo steine riano. 

MEXICO 

Mexico City . La Nueva Escuel a. 

NEW ZEALAND 

Has tings. Q.ueens\.,rood School . 

I10R<lAY 

Berg en. Rudolf- Steiner Skol en. 

Oslo. Rudolf- Steiner- Skolen. 

SNEDEN 

Stockholm. Kristoffersicolen. 

SwITZERLAND 

Bssel. Rudol f Steiner Sobule . 
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THE SCHOOLS l;oRKIUG \1ITH THE PEDAGOGY OF RImeL." STEn'ER 

ARGENTINA 

Buenos Aires. Rudo lf Steiner School . 

AUSTRALIA 

lI.1i ddlecove. Glenaeon . 

BELGILJ:·! 

Antlv-erp. Dr Vrije School . 

BRAZIL 

Sao Paulo . Escola Hirrienopolis . 

DEffilARK 

Copenha~en~ Vidar Skolen. - -
Aarhus . Rudolf Steiner Skolen. 

ENGLAND AND SCOTLAND 

Edinburgh. Rudolf Steiner School. 

Forest Row. Michael Hall. 

Ilkeston. Michae l House Scaool. 

Kings Langley .. The NeH School. 

Leeds. Hichael Lodge School. 

Stourbridge. Elmfield School . 

Stourbrid~e~ Emerson College. 

i'olINLAND 

Helsinki. RUdolf - Steiner-Koulu. 



Berne. Rudolf Steiner Scl1l1..le. 

Charnby . Ecole 1I1ontolieu. 

Schu18 -Tara sp~ Bergschule Avrona~ 

Zurich. Rudolf Steiner Schule .. 

UNIOIl OF SOTJTH AFRICA 

Cape town. Hal dorf School. 

UlJITED STATES 

Garden City. ~'!aldorf School of Adelphi College . 

P.:onolulu •. N:ohala PUa School . 

lamberton . Kimberton Farms School. 

Los Angeles. Highland Hall School. 

Ne,·: York. Rudo l f Steiner School . 

Sacramento .. Sacramento \'Jaldorf School . 

Spr ing Valley .. Green r·feadovl School •. 

I{il ton. High ?.fowi!'l£ School .. 
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