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The environmenËal changes encountered by imported Israeli

teachers upon moving to l.linnipeg often raise serious problems of a

cultural., pedagogLca1_, and emotional nature' Due to feelings of

uncerËaint.y anC a general lack of preÐaredness, the Winnipeg comm-

unity, as ín many others, has often faí1ed to uËilize this new and

ímporËant resource to the fullest of its potential. Frequently the

results are contrary to vrhat had been hoped for, thus putting inËo

questíon the need and desirability of hiríng an Israeli slêlracu

teacher and hopefully lead Ëo some positive alternatives and proposals

for improvíng Jervísh education in l^linnípeg'
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ABSTRACT

The Major purpose of this study r.ras to closeJ-y examine and compare

those factors thaË are related to the Israel-i shalichrs teaching effect-

íveness, based on the expectations imposed upon him by the community he

teaches in, and the goals he has set for hímself.

A quesËionnaire was compiied and nailed to three groups; L45

Board of Educatíon members, twelve princípals and theÍr assistants, and

Ëhirty-nine Israeli Ëeachers in Jewish schools ín }fanÍtoba, Saskatchewan

and Alberta.

The data received were subjected Èo statÍstical analysis. The

responses of Ëhese three distinct groups v¡ithin the Jewísh populaËion

were studied by descrÍpËive statisLícs as suggesLed by statistitíons, as

the whole population of the three groups rvere used in ,fri" sËudy.

An iten analysis of the responses by the Lhree groups provided

descriptive informaËion on Ëhe groups within the sample, which enabled

the writer Ëo deËermine if there exists important differences of opiníon

among the three groups.

It was found thaË the primary reasons for bringing Israelí teachers

here are:

A) To teach Hebrer^¡ as a modern living language

b) That there is not a sufficient supply of local teachers r,¡ith

a command of the language.

C) To teach Ëhe subject of Israel in the school curriculum.
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Relatecl to Ëhe expectaËions and goals that are part of the Judaic

subjects, there rrrere major differences of opinÍon found among Ëhe educa-

tional authorities on the one hand and the Israeli teachers on the other.

Differences of opinion vrere also noted beLween tl-re adminístration and

school board members. Board members and Ëhe admínístration do riot see

eye to eye on the subj ecË of the Israeli teachers participation in

local cultural activities as well as the establishment of relations be-

tween the teaching staff and the parent body.

The Ëeachers have shown a strong wíJ-lingness to involve themselves

in extra-curricular and communal enterprises.

There is no doubt that many of the imported staff have personal

agendas relaÈed to travel, financíal and materialistic acquisition. How-

ever, it is imporËant to noËe as well that the daËa also points out the

fact that transcending Ëhe desire for acquisitions and monetary gain, Lhe

slgfigçÞ strongly wishes to fulfill his duty as a teacher, educator and

Lo be an emulatíve example of positive Jewish values. Realíty that meets

the teacher upon arrÍval points out Ëhe near total absence of direction

and unanimity among his employers

It was found that his personal behavior and attitude toT¡lards his

work and the authoríËies are strong influences on the esËablishment of

hís status, both positive and negaËive.

In analyzing the daÈa of Ehis study, ít was shovrn that Ëhe

differences that exisL do not generally perËain to educational principles

as much as t,o approach and direction that Jev¡ísh educatíon should take.

Thus it would appear thaË an important soul searching should
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take place r¿ithin the Jervish coa¡nunities in order Lo assess, evaluate

and establísh priorities and goa1s. This self study should include those

that have most at stake in Jer+ísh education, namely the parents, graduate

sËudents and Lhe establíshed Jervísh communal leaders. This process could

act as a catharsis rejuvenating Jewish educaËíon in particular, and the

JervÍsh cominunity in general.
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C}IAPTER ]

THE PROBLEI'{, SIGNIFICANCE OF STUDY, AND DEFINITIONS OF TER}ÍS USED

I. INTRODUCTION

Jervish education is composed of many iuterconnecËing elements

culminating in a singular cultural uniL. These elements are: 1-earníng

truo languages, namely, llebrew and Yiddish; knowledge of the Hebrel

Bibte; the Oral law; experíencíal and hisËorical- Judaism frorn its

earliest inception until modern times.

In addition, the foundations of Zionism, the establishment of

Èhe Yishuv, the European holocaust, dispersion of modern Jervry, the

SËate of Israelrs struggle for survival, the struggle of Russian Jewry

for free immigration to Israel, Ëhe persecution of Jews living under

Arab rule, undercovering anti-semitÍsm in the world ) aTe sub-units to

Ëhose mentioned above. All of these elements enumerated here constitute

a virtually cornpleËe program of Jervish studies with all its many facets

encompassing both the religious and secular tppto"tht"'l

Commencing with the aftermath of the holocaust (1945) and Ëhe

ríse of the JewÍsh state, a metamorphosis took place r'rith respect to the

educational val-ues of Jer.'s in the Diaspora. They began Ëo see llebrel¡ as

a living language, with Zionism and the newly established StaËe of Israel

as a functional part of theír Judaism. Sirnilarl-v, Jerus everywhere took

on a rener¿ed inËerest in Jev¡ish academic studies, addíng ner¡ viËalíty Lo

the corpus of Jewish knowle ds.",Z

As Schiff put it, Ëhe tragic years of I'lorld llar II and the



establishment of the State of Israel, soon thereafter, brought in theír

wake a traumatic and dranatic transformation of Jervish life. Israel,

especially since the Six Day tr^Iar, became focal and centripetal in

Je¡.'ish thoughË and actÍon Ín the most unanticipated and unprecedenËed

fashion. The course of events l{as so rapid, the needs so great, and the

danger to Israelts existence so often imminenË, that world Jewryrs major

resources hacl to be harnessed to give Israel staËus, stabílÍty, and

ô.Jsecurr-cy.

In many schools, Jewish subjecLs have been taught in Hebrew based

on the premise that the revival of the Hebrer^¡ language as a spoken

language of the Jewish people is Ëhe beginning of national- awareness.

This new siËuation created a need for hiring teachers possessing a

command of modern llebrew, and who in addition, demonstrated expertise

in Jei¿ish sources.

In order Ëo acquire these teachers, Jewish communal- leaders had

to face (and continue to face) the fol-lowing choices:4

(a) Hiring European teachers r,+ho have received their credentials

from Zionist educaËional institutions thaË exist,ed prior to I,Iorld r'^Iar II.

However, since many of this generation have reached their retirement

years or have taken on positions of higher esteem, Ëhey do not fulfill

the teaching needs of Jervish communities.

(b) Hiring Yordim. Yordirn are native lsraelÍs or natu ralJzed

citizens who resided ín Israel for a long períod of Ëime, fluent in

Hebrew, and who emigrated from the country for various reasons. Yet

since rnany of them have l-acked pedagogical credentials and ferv have

possessed any higher education, they vrere found unsuitable to fulfí11



comnuni¡y needs. In acldition, by virtue of their self imposed alienation

from fsrael they have not been loolced upon syrlpatheticall-y by the Jer¿ish

communiry and their influence upon nationalistic-Zíonistíc philosophlr

rÌras seen to be detrímental .

(c) Hiring of certified teachers from Jei¿ísh institutes of higher

learning r,ihich are scattered Lhroughout the North É;lerican continent '

These competent edu.cators are mostly absorbed by the large city centers

where there are grealer opportuniËies for professional advancement and

the completion of advanced academic degrees. Consequentl-y, there is

almost no chance of attracting them to work in smal-l comnunities' espec-

iatly since salaries cannot compete with those of Ëhe larger and more

affluent communíties. Furthermore' manv of these graduates from Jev¡ish

institutes of hígheï education seek Rabbinic positíons rvirich enable them

to achieve a higher more respecl-ed social status røith a superior salar1'

than thaË of a Ëeacher.

(d) Encouraging graduaËes from local commlrniLy day schools with

promÍses of large bursa.ries. These graduates are usually expected to

spend a yeaï oï Ër^ro in an Israeli institute special-izíng in training

students of Ëhe Diaspora in modern Hebrew and Judai,sm on condition that

they return to Ëhe community and teach for a speciiEic Period of time.

BuË, most young people are not interested in this arrangement and among

those few rvho have participated in this progran' return to their commun-

ities and soon become disenchanted r'¿íth the local situation. As a

resulË, they seek another profession or they gíve instructíon in a

publÍc school instead.

(e) Seeking out educational ínstitutes from the State of Israel



and requesting theír assístance. Sínce schools in Ëhe Diasporal¡7ant Ëo

develop príde ín the Hebrew language and in Juclaism, and pride in the

State of Israel from a Zionist perspective, Ëhe governnent of Israel

sees herself as the vehicl".5'6

In the year 1-950 the state created two departments to deal r,Iith thís

problem, under the auspices of the Jer¿ish Agency.

The fírst deparËment which sends religious Shlichirn -- those v¡ho

adhere strictly to the tenets of religíous lar,¡ -- is sought ouË by schools

rvhose currÍcula are ínclined Ëoward relígious Zþniqm.

not

by

The second department \,ühích sends out secular teachers that do

adhere to the strict interpretatíon of relÍgious 1aw, is sought ouË

schools r,ihose curricula are inclined. toward secular Zionísn.7

These two departments send the Diaspora educators and function-

aries from every level. They ínclude: Rabbís, Deans of YeshivoË'

supervisors, principals, teachers, uníversit.y lecËurers, riËual slaught-

erers, cantors and youth advisors. In essence, the Jewish Agency aËtempËs

to íinplement the ancienË Biblical prophecy calling for sending forth Ëhe

^L

Law from ZLor.-', as it is wríËËen, "From Zion shall the Larrr come forth,

and the word of God frour Jerusalem."B From Ëhís, one recalls an ancient

founding principle of Judaism, "Al1 of Israel is responsible one for Ëhe

other." -(Talmud, 
Shavuot, p. 39)

As Jewísh educaLion progressed and broadened, Ëhe need for Israeli

Ëeachers became more evídent. fn a discussion among several ímporËant

Israeli educators the followíng comments supporË Èhe notion that Israeli

teachers are needed in the Diaspora:



The 1aclc of Hebrer,¿ teachers ís becoming more serious
every year and the inst.ruction and education of the
Jews in the Diaspora is more and more dependent upon
the labour of the Hebrerv teacher that comes from
Isreal. Regardless of the great lack of teachers --
even in Israel -- the Department of Education and
Culture of the Jewish Agency and Lhe Mini_stry of
Education of the State of Isreal see it as incumbent
upon themselves Ëo set aside a number of teachers
for the instructíonal anC educatíonal needs in the
Diaspora.

. . . the education of world Jerury is a common and
urgent matter for both the State, in particular,
and for Judaism, in general.9

Many come Ëo serve in the role of a shaliach -- to teach ilebrew,

to instill a love for Israel and a sense of natíonal pride. On occasion

the following questions have been raised: Does the Diaspora need Israeli

teachers? Are they truly desired and accepted? Opposíng the shaliach

are local educaÈors '¡ir-u express doubt Ëo the degree in rvhích Israeli

Ëeachers succeed in their obj ectives. The Shaliach is generall-y weak in

spoken English, so ËhaË it is difficult for him to adjust to his nerv

surroundings, and by the time he adjustsu his tour of duty is u*pir.d.lO

He does not differentíate betr"reen the mentality of Lhe indigenous youth

to thaË of rsraelí youth.ll oËhers who speak more candidly say, "The

Israelís attempË to ínstill so much of the tlove of IsraeJ-r, that Ëhere

is a danger that Ëhe children r,¿ill want to immigrate to rsrael-."12

There are others who claim thaË Ehe Israel-is spend so much time

sËressíng Israel and the Hebrew language and so little tÍrne teac.hing

Judaism, r'...thaÈ the youngsters speak Hebrew but do not conËinue along

the path of the rradiËion."13, L4' 15

. tr^lith the emergence of the Stat.e of Israel, the educational- goals

of the l^Iinnípeg Je¡'rish conmunity achieved assemblance of unity. Each



religious school -- whether it be day or afternoon -- began Lo stress

modern Hebrew, Bible, traditione and Israel as the core of theÍr pïograms.

The only significant difference arnong the various schools was Ëhe approach

to the subject matter. Some t,ended to be more Orthodox than others. In

addition, I,Jinnipeg, like other Jewish connnunÍties \,rho emphasize this

curriculum, notrr obtain fifty percent of its faculty under the auspices

of the Jewish Agency in Isreal. Being that such a significant percentage

of t,he teaching staff consists of Israeli'shalichin, it is our intention

to investigate what problems result from hirÍng Ëhese teachers and v¡hat

can be done Ëo solve them.

II. THE PROBLEM AND SIGNIF]CANCE OF THE STUDY

Statement of the Problem

The purpose of this sLudy r,üas to ínvestigate the role of the Israelí

teacher Shalích ín the Jei¿ish parochial schools i-rl' I'fanitoba, Alberta and

Saskatchervan to determín:

1) The reasons for írnporting and hiríng fsraeli teachers.

2) The educational expectations of the Israelí teacher.

3) Communityts expecËation of the Israeli teacher.

4) I¡Ihat are the Israelirs expecting to aceourplísh by coming to

s)

6)

the Diaspora.

Inlhat would aid the Israeli in his role a.s a teacher.

I^Ihat would aid the Israeli teacher in creatíng a more posítíve

atËitude and status from the community.

specífíc nu1l hypothesis tested rvas tha.rL there rrere no signi-The



ficant differences in expectations of Israeli teachers among groups of

respondents. The respondent groups r"Iere:

1) Entire Board of Education of Jer¿ish Parochial Schools in

Winnipeg and tr^Iestern Canada.

2) Principals and their assistants ín these schools.

3) The Israeli teachers in these schools - those vlho \,/ere

shalichím and those \,lho \,,/ere non shalichírn.

Signíficance of the Study

Commencíng with the declaraLion of the State of fsrael, Israeli

educators and their Jewish colleagues abroad have realized the Í.mportance

of sËrengthening and expanding Jewish education in order to ensure the

contínuity of the people and their culture.

The fundamental problem facing these educaËors is how to encourage

Jewish youth to actively particípate ín Ëhe tradition and culture of

Israel -- horv Ëo instill upon these youth a sense of eËhnic pride, and

how to prevent assimilatj-on. From an educaËional standpoinË Ëhere are

dÍfferences of opíníon as Ëo the means of instrucËíon. Some argue that

the study of the Hebrew language is of primary imporËance and further-

more, all Judaic subjects must be instructed ín Hebrew. Others conËend

LhaË Judaic subjects oughË to be teught in English so that the material

can be gndersËood more easily by the students. In a símilar vein, Ëhere

is an ongoing debate as Lo how the topic of Israel is to be handled.

Some wanË to Ëeach Zionism according to íts sËricË interpreËation --

others emphasize Zíonísm from a more Passive perspective.



Along wiLh the problem of strengtheníng and expanding Jewish

education, there is an addiËional problem. In recent years communities

have ahd to deal with a new breed of teacher, namely the Israelí

Shaliach. Many have begun to ask if the Israeli teacher ís suítable for

this task. Some feel that the t.eacher r¿ho comes froin fsrael ís not able

Ëo adapt to local conditions and is too exLreme in his feelings for the

Hebrew language and the SËate of Israel. A segrnent of the communities

sees the Israeli as an incapable and unprofessional indivídual in dealing

wíËh the North Amerícan pupil. Similarly, they look upon Ëhís as a

failure in terms of passing on Jewish values and t-r-adiËions to his

sËudents. Even ín t.hose instances where some people wí1l concede that

the Israeli has partically succeeded ín his job, they are quick Ëo poinË

ouË Ëhat the lastíng results upolì. the youth are minímal because of the

Israelits brief tenure ín the community.

tr{híle the communíties are quick to point ouË the fai-lings of the

Tsraeli Ëeacher, they tend to míss a crucial poínt. The Israeli teacher

is generally unsure of what he is expected to accoreplísh. Upon hís arrival

to North America, the Israeli teacher is enthusiastic about the challenge

that faces him. Yet, since he ís not a product of North American

societyr- ít is extremely diffícult for him to asceïtaín the degree in

which Hebrero¡ language, Zíonism and religious values are to be stressed

in the classroom. Since Ëhere is often Ëhe language barrier between

Israeli teachers and the principal, t.here arise misunderstandíngs and

conflicts of unfulfilled expectations.



The Importance of Studying This Topic

Jewish education demands teachers who are idealistic and who see

a purpose in their job, to rvhich they are willing to devote both their

time and theír energy.

The emissary-teacher from Israel, for whatever Teasons he is

being sent, knows and recognizes hís national resl:cnsibility; he feels

a responsibílify to educate Jer¡s in the Diaspora (outsíde of Israel),

and he is ready to encounter difficulties. Therefore, r,'ihy the doubËs

ín hís usefulness? If there ís some professional gap, this can be filled.

If his sËay in the country to whích he comes Ís too short, Ëhís períod

could be lengthened.

There is much talk about the youth in the Dia-spora beíng different

Ëo Ëhe youth ín Israel. There is much talk about the difficultÍes of

adapÊation r¿hich Ëhe emíssary-teachers may encounter.

If Jewish educatíon Ëruly demands good educaLors that \^7í11 ensure

the conËinuiËy of the Jewish people, and strengthen the State of Israel,

then it is necessary to listen to Ëhe emissary-teacher, to define r¿hat

is wanted of him, and hor'i he can fulfíll thaË which ís needed. Educa-

tional goals must be clarÍfied. He must also receive the respecË that

is due h_ím, and studenËs will, as a matter of course, offer hirn the same.

If Ëhere is a fear of his ZíonisËic influence, both in Hebrer,r and

of Israel, then no Ëeacher can replace him successfully, for wíthout

any clear goals, no one will know what the expectations are.

' If after all this, the emissary-teacher ís still not successful,

then it is necessary to train oLhers immediately to replace him.
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Otherwíse, Juervish education will not succeed in achieving its goals,

arrd Jer¿ish youth r¿ill stray further and further froni the source.

TII. DEFINITIOÌ{ OF TER}{S

Afternoon School - Schools that neet t.hree or more times a i^'eek after

the regular five hours of publíc school classes fo:: Jewish

instruction.

Arameaíc - A language closely related to Hebre\.,z, used in Babylon, the

languo-Franco used ín Palestíne just propr to the second

excile.

Ctav Rashi - Alphabet used in the Middle Ages in the oriental Jewish

communÍtieq. Still used in scripËure commentaríes, particu-

larJ-y those v¡ritËen by Rabbi Salomo Ytzlnaky.

Day School - Schools that provide both the required Department of

Education curriculum half a day, as rve1l as a half day of

Jewish oríented subjects.

Diaspora - The places rvhere the Jews settled af.ter the Babylonian exile.

Israeli Teacher - For the purpose of thís stud! t ãtt Israeli teacher is

an Israeli who considers hímself an Israelí and meeËs one or

more of the following criteria:

a) Has been in Israel for more Ëhan five years.

b) Served in the Israeli Àrmed Forces.

c) l{as received post-elementary education in Israel.

Ivrit - The Hebrerv language had been used only in prayer and religious

literature sínce the destruction of the second Ëemple ín 7I
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Melamed - A

text as deferentiated

figuraËive term used

Europe.an c.-.,untries .

B.C.E. I,Jíth the advent of Jer¿ish nationalism at the Ëurn of

the nineteenth centure, Hebrerø -- Ivrit rvas revítalized and

has become the lingua franca of the Jews returning to fsrael

from the many lands of dispersal"

Jervish Agency - A quasi-goverï.mental agency that acLs as a conduit for

ínformatíon, cultural exchanges, educatíonal assístance and

religíous consultations beËr¿een Israel and Jervish communíties

around rhe wor1d.

Ifekorot - (Sources) A term used in referríng to the oríginal relígíous

from commentaríes.

to designate a teacher iir the Eastern

Mitzvot - Commandments, or precepts, as ín the Bible or from the Rabbis.

Religíous Zionist - A person r¿hose connection to Israel is based on his

belíef and commitment to the Hebrer+ Bible and its precepts.

. He promotes a Jewish state based on the prínciples of tl-re

Jewish religion, íts traditíons and lar¡s.

Seculajr Zíoníst - One that is committed to a Jewísh state í,n Israel

based solely on national, ethnic and historic affiliat.ions.

_ He espouses a social-democratíc country based on Jewish

moral concepts r¿ith relígious freedom.

Shaliach - A teacher Ëhat is sent by the Jeruish Agency to commurriËies

throughout the Diaspora on a shorË-term basis.

A small village in Eastern Europe where the systen of life ís

administered by Rabbis and wealthy merchanËs.

Shtetel -
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Talmud - The collectíon of wrÍtÍngs constitutirrg, Lhe Jewísh civíl .and

religious 1arv.

Torah Shrbalrpeh- (oral lair) - A body of 1aw, custroms and traditíons

that rests on the written law (Torah) " and \{as accumulated by

Rabbís and scl.rolars over several centtr:¡:ies, and coml¡íned into

the seríes called the Talmud and Mishn¿L'h, some two thousand

years ago. These books roere basic texlt,s, taught over many

hundreds of years. They \^7ere looked u,pon as the secret of

the continued existence of the Jer,¿ish nr,eop1e.

Torah VrAvoda - Slogan (study and work) used by }trp:oel-Hamizrachi

Yíshuv -

religious polítical party in Israel.

A term applied to the different settlemer¡'r,ts ín fsrael as a

whole.

Yored - A pej'orative term for an Israeli thaË emígraces from Israel

Ëo seek out an easíer life style. Lit.es:ally, it means "one

who goes dor¿n", and conversely, oleh, a.rr ímmígrant, means

ttone who goes up.tt

IV. ASSUMPTIONS

We assume that ít is possible to obtain suffi,ceient informatíon from

Ëeachers, principals and board members for Ëhe purpose of ascert-

aining whether or not there are different vier,øpoints as to what ís

the role of rhe Israeli teacher.

1.

We assume that presenting the questionnaire

and to the board members and administrators

the Israeli in llebrew

English will not effect

L (t,

irû
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the validity or alter Lhe results.

V. LIMITATIONS A*XTD DELIM]TATIONS

I-ímitatíoirs

Those factors that generally límit a study whose prímary source

of ínformation is based upon a questionnaíre apply to this study as well.

Since it is ímpossible to determíne r¡ith absolute precísíon the degree

of an individual or a grouprs expectations, our final results r,rill

ultimately reflect somewhat, these limitations.

This study is also limited by time and finances. Ideally speakíng,

the survey will include all Israeli teachers r¿ho have served in all

countries outside of I:rae1 from the incept.ion of Ëhe Shalíchut program

by the Jewish Ägency and all of the board members who have served on

boards that were responsible for hiring these teachers.

Finally, expectations tend to change from year to year. A longi-

tudinal study rnighË offer a better reflection of expectatíons. However,

our st.udy permíËs us to choose only one t,íme period.

Delimitatíons

This study iras confined to an examination of the atËítudes of

Israeli Ëeachers and board members in the Jewish educatíonal systems of

llinnípeg and Western Canada, during the present tíme. It was decided Ëo

exclude parents, students and Israelís who have already returned to

Israel.
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VI. SINû.,IARY OF ORGANIZATION OF THESIS

The problem, its signífícance and definition of terms have been

presented in this chapter. Chapter II contains a revie\ú of the litera-

Ëure, ruíth emphasis on Ëhe six selected factors ín the siudy. chapter

III describes the research procedures used, and Chapter IV presents a

description of response patterns to the questionnaire and the statistical

Ëreatment of the data. Fínally, Chapter V sumrnarizes the findings, con-

clusions ' recommendatíons, and suggestions for further sËudy are made on

matters related Ëo Israeli teachers in Jewish Parochial schools in the

Canadian midr'rest.
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CHAPTER II

A SUI'I}íARY OF LITERATURE RELATED TO THE TOPIC

I. TNTRODUCTION

The teaching of the l-iebrevr language and the imporËance of the

land of Israel have always been the central focus of Jewish educatíon.

Although Hebrew \^ras not alrvays spoken fluently, íÈ vras ahrays regarded

as a lloly language. Bible, both written and oral, r'ras taught in Hebrew.

Hebrew was the language of prayer. The land of Israel, its national

importance, iËs redemption and its rebuilding, have always been foremost

in the mind of every Jew. "Israel is of religious, national value, one

of Ehe spíritual found.atíons of Judaism. "1

Since the }lolocaust in Europe (f945), and the subsequent rise

of the StaËe of fsrael (1948), there has been a reawalcening on the part

of Jews in the rest of the world -- someEhing akila to a Jer¿ísh renais-
22

sance."'" The Hebrew language and the SËate of Israel have become a

symbol of a natíonal and cultural rebírth. These have also become a

symbol of the freedom of the persecuted Jew. Many groups, who for a

variety of ideological reasons, \^/ere not ínterested Ín reviving the

Hebrew language or the land of Israel as a homeland, or those who did

not hold the land of Israel "dear to their heartson" or those who consid-

ered the land as havíng only a religious value, cFaanged their approach

and their relatíonship after the above urr"r,t".4'5

As Jews throughout the world began to fe,e1 the need for
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Jew:'-sh identíty, Jewish education grer+ and expanded. In all parts of

America, private Jervish schools of many varieties began to emerge'

including day schools, night and Sunday schools. Many of these schools

maintained the Hebre,rv language and the land of trsrael as the central

theme of the ner^/ curri"rrl-,r*.6'7

These changes in the area of Jer¿ish educaËíon and the Jer^¡ish

community presented an ímmediate demand upon the Jer+ish Agency. Two

special departments \,/ere established to deal with matËers of education

and culture in the Diaspora

This need became especially clear since the lTolocausL in

Europe had destroyed the main source of Jewish educators, teachers and

Rabbis. Israel now becarne the centre of Jewish teaching institutíons.

Leaders of education in the Diaspora turned to Israel to fill the
oo

educaEÍonal voicl."" Shnider felt that:

"The reality of Jer,¡ish education demands and will
contínue to demand a source of Hebrevr Ëeachers
and the only source capable of filling this demand

is in Israel. The need for Israeli Leachers rvill
remain as long as Èhere is a spiritual, social, .,n

natíonal or relígious need in Hebrew education.'r-"

The SËate of fsrael sees itself as obligated to fulfill

this demand, as Mrs. Golda Meir said in 1967:

"Israel has no meaning withouË a people that
is bound to the land of fsrael. Our concern
with Jer¿ish education is to prevent a loosening
of these bonds, and is one of the first concerns
of fsrael. "ll

Despite a lack of teachers in Israel itself, educaËors there

recognize the necessity to send a number of teachers out to meet the

demand of education in the Diaspora. This is done on the basis that
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Jervish education is an obligation and a partnershíp of Jerurs and the

country of Israel togetllet.12 As Braverman and Elyashiv put it, "If we

do not meaningfrrlly provide for Jer¿ish education in the Diaspora today,

Ëhere r,¿ill be no Jerv in the Diaspora to care about Israel to*orrot. "13

The purpose of this chapter is to examine lit.erature on the

Israeli teacher in general, and mainly the emissary sent by the state Ín

Ëhe field of Hebrew education in Americae according to the poínts lísted

below:

(a) The historj-cal baclcground of the sLatus of Ëhe Israeli

emissary-Ëeacher in the field of Hebrew education and details about the

Jel¿ish Agency that prepares and sends out these emissaries;

(b) I^Iho are the Israelis involved in Hebrevr education, what

is special about the emissary, and who is interested ín them;

(c) trnJhat are Èhe causes of dependence on the Israeli teacher

in general and the emissary Ëeacher ín particular;

(d) QuestÍons and ansr^rers regardíng the Israelí teacher in the

field of Hebrew education in America;

(e) General comments from related líterature concerníng basic

problems in Jer¡ish education related in any way to the problem of the

Israeli teacher;

(f) Summary.
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II. HISTORICAL BACKGROUND

Dependence on the rsraeli teacher rras caused by three major

factors:

a) The disappearance of the Jer,¡ish centïes of learnÍng and

culture in Europe, upon r.vhich American Jer,rry could depend for teachers,

eclucators and Rabbi"; 14' L4a

b) A laclc of young, native-born people, devoted to a lifetime

teaching; and even among those r,rho do enter the profession, a lack

Hebrerr and. Jewísh backgro.md. 15

c) The rise of the State of Israel and the strong bonds created

beËween the Jerus throughout the ruorld and Jer,¡s of Israel which brought

Hebrew as a living l.anguage and Israel into the curriculum as insepar-

able parts of any course of studies. Schiff sËated that, "fsrael is an

inseparable part of the wide spectrum of Jewish life. rt represents,

in its spiritual and physical foundations, a vita1 and essential part of

Judaism and the Jewish p.opl". "16

In most Jervish institutions of learning throughout the world and

especially ín Ameríca, there is a lack felt in education of professional

staff. ThÍs lack is felt where there Ís a desire to expand Jewish and

Zionist educaËion. Because of this educaLors have turned to institutions

of learning and culture in Israel. Israel- has placed this responsibility

on the Jewish Agency rvhich had a great deal of experience in dealing

with Jews of the diaspora even before Israel achieved its independence.

Accordingly, the Zionist movement decided that Jewísh, Hebreru, and Zion-

oriented education is one of its greatest challerlge".17 rn order to

meet the challenge, tv/o departments \^rere established -- one rel_j,1ious,
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and the ot}ìer secular. (The differences betr¡een these were explained

in the introduction to Chapter I)

Duties of the DepârLnents

In t.he beginning, the departments of education and culture in

the diaspora along wj-th the Jern¡ish Agency established short seminars in

Israel for teachers from the diaspora rvho rvanted to complete or expand

their knoruledge" Similar semínars \üere established in the díaspora,

led by Israelí educators. In addition to these seminars, Ëeachers lrere

sent from Israel to teach ín schools.

In order to strengthen Lhe support of Zionist education in the

diaspora, t\,/o permanent centres \¡/ere established in Jer:usalem to traín

teachers from the dí-aspora. In 1955 a teachersr college was established

for teachers of the díaspora. It rvas naned after Chayim Greenberg,

r¿hose ambiËion v/as to train teachers for t,he diaspora, Ín a secular,

Zionist atmosphere. In 1957 another such col-lege lzas established. It

was named after Rabbi Zev Gol-d, and prepared íts students in a religious,

Zionist at*osphure.lS

The students in both institutions live in an orderly fashion

ruithin a sociable atmosphere that allows much freedom and di-versity in

learning, províding the students wÍth a varíeËy of foundatÍons in many

aïeas -- in both Judaism and Zionism. I{hen these students reËurn to

Èheir homes, they wÍ11 be able to contríbute their share as teachers.

In the Greenberg InsLitution there is an emphasis on group pro-

jects -- vísits to t.he theatre, concerËs, etc. During the flnal period,

students go ouË for a month to one of the kibbutzÍm and work in a variety

of jobs. The experience of the kibbutz gives a lot to the stuC rnts,
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buílding theír character and developíng their social a\¡/areness and dis-

cipline. In Ëhese ways they come familiar rvith both the city and kLbbutz

life of fsrael. l^lithÍn the institutíon, tradition is strícËly observed

and almost every rveek there is a ceromony of "bringíng in the Sabbath",

that concludes in song ttd dtt"u.19

In the Rabbi Zev Gold Institute there is a greater emphasis on

Jervish studies, with ín-depth study of Jervish pilosophy and questions of

relígion and nationality, under the guidance of the educators. The

students of the institute talie parE in every aspecË of the holidays. In

the month of Tishrei (the first month of the .Hebrer,¡ calendar) they go

out to one of the religious kibbuËzim, and after worlc they continue to

learn and study the actual matters pertí-nenË to this season. Being on

a lcibbutz the students actually see the religious, pioneer foundations

and the way of life of men of the "Torah VlAvodat" *ovet.nt20 which

stesses líving by the precedents of Judaism with a socialistíc agricul-

tural life.

Since Ëhe establíshmenË of the above instítutions, approxímately

two thousand students from thirty dífferent countries had graduated from

thern by L970.

The trvo departments of the Jer,¡ish Agency provided various educa-

Ëional pro ects that encompassed thírËeen thcusand people. Between 1950

to L970, approximaËely three thousand teachers and principals \,¡ere sent

out by the Agency as emíssaríes. These emissaries expanded the

teaching of the Hebrew language, deepened Jer,¡ísh knoiuledge and st.rength-

ened the spíritual bonds of Ëhe chíldren r'¡ith fsrael.
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Äpart from a lack in the number of teachers, there is also a

l-ack of books and audio-vísual aids. The trvo departments ínitíated pro-

jects to rectify these problems, fn order to help the emissary teachers

ín their job, lesson plans \^rere pïepared in subjects such as the teach-

ing of the Hebreiv language, Bible, Talmud, Israel and others. fn order

t.o raise the professional status of the teachers, there were seminars

clealing with specific problems of teaching peculiar Ëo the dír"porr.21

In the Jer"ish Agency there is a departmenË named, The Divisíon

For Educational Institution in the Diaspora, which deals trith the

fo1lowíng:

1. Development of material for Jewish educatíon specifically

suited to institutions to which tI-re Agency sends teachers.

2. Distributíon of educatíonal materÍal from Israel and from

outside of Tsrael, various textbooks, audio-visual naterial, etc., that

are made available to the emissary teachers before they leave.22

3. Sending of ner¿ educatÍona1 material and teaching aids to

the various offices throughout the world.

4. Personal conlact with principals in the diaspora with advice

on educational development and informatíon on the progress of the emíssaries.

5. Publishing of textbooks and audío-visual aids for the student

and the teacher.

6. Selling books, especially holy booksn to the institutions

and the educators.

7. Provision to the emissary-teacher of a rvhole series of

educational materíal during his stay outsÍde of Israel.23
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Preparation and Qualification ,of. th,e '4nisåarie.s

Through the efforts of the Department of Education and Culture,

seminar papers and intensive class notes were published in 1973. MosË of

the teachers preparing to leave tire country particÍpated over a period of

three holÍdays duríng lvhich they heard one hundred and tTri::ty lectures.

During the holiday season of Chanulca, the program rüas devoted to

methods of Jervish educatÍon and the use of educational aids. During the

Pesach holidays, the emphasis of the lectures was on the use of audio-

vísual material ín t.eaching Jeroish and Hebrew subjects. During Ëhe

sunner, there v/as a final seminar that was mainly devoted to farniliari-

zatíon with Jervs of the díaspora, malce-up of their communiËies, their

instítutions and kindc of currículum to be expected. Approximately one

hundred and tr.¡enty teachers \¡/eïe involved in these sessions.

AË the Bar-Ilan Universíty there is a yearly course Ëo prepare

emissary-teachers, whích has been running for seven years. Students who

study Ëhere have a special closeness to the questíon of teaching in the

díaspora.

The main features of the course are:

-Jer¿ish centres in the diaspora in the TwentieËh century,

-goals and values in Jer,¡ish education in the diaspora,

-åescription of various inst.itutions and currícula,

-the place of Jewish tradiËion and Israel ín education in the

diaspora,

-specific problems related to the

-the Jewish school in comparison

-problems of Israeli teachers in

teaching of tradítion,

to the public school, ar:.d

24che dl-aspora.
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Number of Enissaries and Israelis

At the present time there are fifty-three el¡issary-te-achers in

Canada sent by Ëhe religious departtunt.25 Of these, there are nine

emissaries in tr{innípeg and eighteen other Israelis not sent by the Jewísh

'AAgency.'" In Toronto there are t\,/enty-three emíssaríes and eighËy-eight

other Israelis.2T In Montreal Lhere are sixteen emissaries and an

unlcnown number of otirer Israelis.28

At the beginníng of L974 the religíous department sent out a

professional consultant as a Shal-ich Ëo help and advise all Israeli

Shlichim in Canada, his main office is in I'lonLreal.

From the secular department there are noL too many emissaries in

America. This is due to the fact thaE most schools choose to invite

religious teachers or at least teachers r¡ho have some traditional back-

ground.29 '30 The other reason for not employing emissaríes is that

schools tend to employlsraeli sËudents in temporary positions, or they

employ teachers who do not come ruith the Agency, but rather f.or their

31o$In purposes.

]II. I^IHO ARE THE ISRAELIS?

I{hen one speaks of the Israeli teacher in the fíeld of Jewish

educatio-n, one unwíttingly includes a whole varíety of Israeli teachers

of varying degrees of capability and qualificatíon. It is therefore

necessary to differentiate among all thes..32

Those rvho irave critícized the studi-es on shlichim or related

problems, did not differentiate between emissary-teachers from fsraelis

and Ëhose who had once settled in Israel and who \{ere nor'¡ teaching
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íncirJentally, or for a laclc of anythi-ng else to.1o.33 Therefore in this

study they are dfvided into these categories:

a) Israeli teachers i¿ho come to America for tr,lo or three yearst

in an exchange of teachers through the Jervish Agency in cooperation ivith

the Arnerican DeparLment of Jewish Education and the Department of Educa-

tion of Israel. These are divided into t\üo categories:

1. Religious emi-ssary-teachers sent by the religíous branch

who teach Hebrew, Israel, Bible, 0ra1 law, laws and other

Jewish sub¡ ects.34

2" Emissary-teachers sent by the secular branch, who are

not required to be obse::vant and who teach Hebrew and

subjects related to Israel. Often thís branch also sends

religÍous teachers in accordance wíth the wíshes of the

school that exËends the invitation.

b) Israeli sËudents who come to l-earn at the 1ocal universitíes

in non-educational faculties, who are teaching in order to help their

3s
f inancial circumstances..

c) fsraelís who have not come into contact rvith the Agency, but

who have, through their or¿n ínitiatíve or through the initiative of a

particular school, come for a certain period of time, at the discretion

of the täacher himself or at Ëhe discretion of the 
""hool.36

d) Ernigrants (frorn Israel) who have left Israel for any number

of reasons, and rvho have a knowledge only of the Hebrerv language. Many

príncipals employ these people to teach Hebrew and other Jervish subjects.

Often their employment is a direcË result of a lack of local teachers

who are skilled in the use and teaching of the Hebrew language. These
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Hebreiv teachers are the largest in number, and the people are necessary;

r¿ithout them, Jervi-sh education rvoulcl not be able to 
".rt,ri.r".37

The }lain Differences Betr,rgen the Ab-oVe Four Câtegórj.es

a) Emissary-teachers corne by way of the Jeruish Agency rvhich

helps negotíate the contract between the teacher and the school. One of

the t\,io departments chooses people for the job according to the speci-

fications of the school" ft loohs at the teacherl's credentíals, his/her

experíence, supervisorrs and principalts references and opinions, where

he/sl"re worked in the past and where he/she r,rorks at present. After this,

the applícant goes through a period of preparation before leaving.

Duríng the last few years, the preparatíon for these applicants has

become more interr"Ít..38 The teachers r,rho come by rvay of the Jeiuish

Agency have a respectable positÍon sínce they are representaËives of

Israel, their sËay is limited, and at the end of their stay, they return
eo

Ëo Israel.-' As Agtan put it, t'Although they are not the best teachers

in Israel, they are the best of those who agreed to go out as emissarie"."40

b) Students ruho are acting as teachers, as a rule, I-ack slcills

in teaching in general and in the diaspora, specifically. Their stay is

dependent on their studies and thus, unreliable. Àsgrad put it, t'He has

all the deficiencies of the emissary but none of the virtues.rr Their

employment is a result of their ski1l- in the llebre',,¡ language as wel-l as

a lack of other more qualified Hebrew teachers. These students are look-

ing f or a salary rather than satisfaction ín t.heír ,0o1L.41

c) Israelis rqho have come rvithout the Agency come by agreement

betrveen themselves and representatives of a particular school, t:ither

through a direcÈ vÍsit by one of the school members in Israel, tas i.s
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done in Montreal)42 or tirrough correspondence betrveen Ëhe applícant and

Ëhe school. In the latter case, the school must rely on references sent

by the teacher or the school may aslc the Jewish Agency to check on the

applicant. These teachers are not dependent on the Agency, and are able

to lengthen their stay according to tl-reir rvishes or the rvíshes of the

school. Thís in ítse1f opposes the ídea of the Agency rqhích says thaË

returning ís also part of the duty. The Ëeacher who returns to fsrael

proves that he is not overrvhelmed rvith the comforts and pleasures of the

place to whích he was sent.43 Teachers rvho go by themselves miss the

fu1l meaníng of the duty as undersËood and felt by the shalíach. Many

of them do not have a clear line to follow and are thus capable of
lttt

developing in ot,hers a negative relationshíp ruiËh Israel. ''

d) Emigrants from Israel constitute a major part of the worlc

force defined as trlsraeli" in the Hebrew schools. The dominanË groups

are:

-emigrants vho began their v¡ork rvíthout any professional

training and completed, on their orvn, local courses

and necessary certification,

-Èhose who have a good knowledge of the Hebrew language, who

lack any professional educational approach, but rvho are

nevertheless accepted for employment because of Lheir lor.r

salary demands, and finally,

-teachers who came either as emissaríes or on their ovm

initíatíve, and r^¡ho became, f.or rvhatever reason, emigrants.

The nunber of the lasË category is small.

Many of the einigrants make an imporËant contribution ín the field
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of education; hor,¡ever, many leaders in Jervish education feel Chat their

co¡tributíon is offset by the contradiction betiteen their r¿orlc to promote

Zionism ancl Lhe reality of their llaving left Isra"l.45 Anit stated that,

"The emigrants are like the spies rvho found the land of Israel bad, and

this, despite all the good that the country had done for them."46

IV. SI]I"tr1ARY

The lack of manpower does not al1ow the schools greater choice

and discretion.

a) Israel itself lacks skilled, professional teachers, and is

very limited i-n sending out teachers. The few that are sent out demand

a sacrifice by the country itself. It is doubtful r¿hether this j-s under-

stood by those outside of fsrael.

b) A lack of audio-vj-sual ^ia"lr7
and material ín loca1 educa-

tional facílítíes in Hebrerv and Jervish subjects is noted by Harchavi:

"Jewish education in America has turned into
a disappearing profession. Hor,¡ can there be
educaËional rvork, rvhen the profession is

' disappearing? There are principals, toP
educators and professors available, there
are also large numbers of students; there
is only one particular thing missing --
teachers. "48

Ten Years Ago

-In L964, approximately seventy-five shlichim came through the

Jervísh Agency to the United StaLes. At this Ëime, there r¡lere also tT¡Io

hundred others urho came of theír or¡n initiative rvíthout any preparaËion

as provided by the Agency, or r'rho came as students. All together, there

were six hundred and fifty new teachers from Israel and from other places.

The need. ruas for approximately twelve hundred teacirers. ln Canada, this



29

problem is not as great, b.ecause the need for

smaller compared to that of the United States.

teachers Ís relatively
49

Jer¿ish schools that are inÈerested in the Hebrerv langr:age and ín

Israel as an inseparable part of their curriculum, should mai.ntain and.

strengthen their ties r,¡j-th the Agency that sends out j-ts emissaries for

shorË and limited periods. An fsraeli teacher who remains outside of

Israel for a long period of time may learn to know the community in rqhich

he teaches, gettíng closer Lo it and to his st.udents" Howevern he cannot

convey the same feelings and impressions as the shaliach. His influence

in the area of the love for Israel as a country and a homeland, hinders

rather than helps his students .5L'52

CAUSES OF DEPENDEì{CY UPON THE ]SMELI TEACHER ]N

GENERAI AND Ti{E SHA]-IACH IN PARTICULAR

There are many reasons for the dependency of Hebrew education

upon the Israelí teacher, and these reasons may differ from school to

school. There is no síngle, clear policy puË forth by all the schools

together on employing and seeking out the Israelí"

It is clear, however, that if a school wants a true Zionistic

educatione an education rshích is full of love for Israel on a naËíonal-

ístic 1evel, a workíng knovrledge of a living, spoken Hebrew language,

where the parents of the school, the administraËion ancl the boards all

support these ídeas, all efforts should be made to obtain Shlichim.

These teachers serve as models in the school of those ídeas rrrhich the

V^
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school rùants to teach the studenEs, thus alloqíng no contradictions.

Those schools that are interested in teaching Israel and Hebrerv

as a líving subject t/ill not be influenced by Ëhe complainËs and critics

heard in Ëhis continent against the capabilities, qualifications and the

dedícation of the fsraeli shalicll, buË rather these schools would

concentrate on solving the problem r+hich shlichim first encounËer upon

theír arrival" They will malce eveÏy effort to help the shlíchim both

professionally and socially. until they become integrated into their

r,rork and into the staff efficiently. It is clear that \'Iithout shlichim

it r.^iould be ímpossible for education in Ëhe United States Ëo conËint'"'5'o

As Isicman \,¡rote to the author in September, L974 Lhat according to

naËíonal statistics you may have forËy percent of fsraeli teachers stand-

íng before classroom in Jeruísh schools throughout Ëhe United States and

ET
canada.tt

Israel as a Factor

Two years aft.er the six Day tr^Iar, a committee \^7as formed consís-

Ëing of people interested ín Hebrer,r educaËion ín America, in order to

ínvestígaËe Ëhe place of Israel in the curriculum of the Jewish school'

In Ëhe third part of the document the committee lisËs fíve objecËíves

of Jervish educaËion:

To teach sËudents the símilarities between democraËic

ideals of the United Staes and Israel'

a)

1.
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2" To make the students closer in every 'ù,ay to Jer'¡s

in Israel.

3. To make the stude.nts closer to Jer+s a1l over the

wor1d.

4. To convínce the students to go on Alilr,ah (moving

to Israel).

5. To teach modern Hebrerv, r^rhich is the Jr-iving

language of millions of J.t".56

In a surl'ey done by Dr. Alvin I. Schíff i-n 1968, he presented

the followíng question to a group of seven hundrerd and ten educators:

Llhat do you consider the purpose of teaching Isra'el in the American

Jer¿ish Schools? The responses are shown in Table l-.

For the most part, respondents agree about the importance of

five major aims of Israel instruction. Approximaf-ely nineÉy percent

of the schools consider attitude formation, gainitrg knowledge, under-

standing current events and motivating aid to Isr;ael absolutely essen-

tial, very i¡pertant or importanË purposes of teachíng Israel.

Creating a posítive attitude towards Israel ranks firsË as an

absoluËely essenEial goa1.

-About Ëwo-thírds of the respondents opíne Ëhat providing indirecË

influence on parents ís an absolutely essential, very ímportant or

ímportant purpose of teaching Israel.
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Encouraging aliyah is ú_ot considered a vital aim. Horuever, ten

percent of the respondents feel Lhat motívating pupils to emigrate to

Israel is al:solutely_ essentíal. Another ten percent indicate that it is

very important and trventy-seven percent note that aliyah ís an iuÞortant

purposs of Israel instructíon. The response of the day schools rvas

parËicularly posítive in regard to aliyah. Almost all of the day schools

suggested that aliyah is eÍther an ábsolutely ç:s-sential or very irnportant

instructional obj ective.

Aaron Tabarski,58 quoting Dr. Velman, notes some addÍtional goals

in Ëeaching Israel as a subject:

a) geograpiiie,'1 familiarity with the country;

b) teaching of the history of Zionism and settlemenË of the

country;

c) teaching about the country and íts society today;

d) teaching of economical problems of Israel;
e) teachíng about the holidays and culture of rsrael.
Tebarski adds that teaching rsrael should include songs arrd

dances, and projects and hobbies which involve Lhe students in holidays

and events of t.he 
"orrrrtry.59

From the goals risted by the American committee, and froln the

ans\^/ers received by Dr. Alvin schiff and the goals noted by Tabarski,

quoting Dr. Velman, one can learn that the subject -- rsrael, is one of
the.reasons wlty Israeli teachers, and especially elìLichim are brought

over from Israel,
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fntegratÍon of Israel- into the Curri.culum

Israel is integrated into t.he curricuh¡¡r Ín a variety of vays e

and every school- has its o\ùn approach and iËs or¡n sei of books. There

are some schools ín r.¡hich fsrael is taught as a separate subject, and ín

others it is taught in all the classes or only in o-ne class. Those schools

which do not teach Israel as a separate subject usually have one of trvo

approache-s, by either teaching the subject through other subjects or by

noË teaching it at all, claimíng that there is no time in the curriculum

to includu Isru"l.61

In a questÍonnaire put out by Dr. Alvin Schiff, those surveyed

rvere asked in rvhat r+ay Israel- i.ras integrated into other subjects. Table

fI summarizes Ëhe results which Dr. Schiff found"

According to Table II, Israel is integrated into most subjects,

especially in; current events, Jer+ish history, holídays, tradition and

.63musj-c.-- rn Ëhese subjects there is no one ruho can take the place of

Ëhe shaliach for he is intinately involved in all of these. lie was in

Israel, grelr up there, fought there and he will return Ëo Israel. "In

order to teach love of rsrael, it is necessary to know the country, its

geography, iÊs agriculËure and its economy, its problems and solutions

of these. "64

The loca1 teacher, no matter hory good he/she may be, even though

he/she has been to Israel f.or a year or more, rn¡ill not be abl-e Ëo teach

the subject like the shaliach can, by virËue of his beíng a shaliach.

His employment "is a logical conclusion of putting Israel and Ëhe Hebreru

language into the curriculun of Jer¿ish schools in Ameri"r""65 Even the

people thaË are interesÈed in the shaliach, who recogníze his special
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abiliries in

iastíc about

Israelis meet

the need for

faults.66

teaching these

hiring Israeli

local people.

the shali.ach.

subj ects (Israel

teachers. They

I{owever, these

The benefits of

and liebrerv) , are noL enthus-

recognize the problems ruhen

deficiencies do not undermine

the shaliach outweigh the

Different Vier,rs on Teaching Israel

The attitudes to the instruction of Israel as a subject in Jewish

Hebrew schools vary. There are disagreements betrueerr the different

schools, the different streams of Jer'¡ish education" Some disagreements

are from a religious poínt of view and some are from a nationalistic

poinf of víerv. It is important to study the different attítudes, with

emphasÍs upon clariflring this problem j-n r,¡hich tire Israeli teacher is

involved in his role as a teacher.

Positíve Víeivs

Without Israel as a focal- poínt for the un:ity of Judaism, all

hopes for a living, Jewish culture are in jeopardy. There is no need to

place Judaism ancl Torah at the centre of studíes il the school, holever,

there is a need to make Israel an inseparable part of these in the curri-

culum. Since the birth of the State of fsrael , th<,- subjec.t -- Israel is

a probLem in the curricu1um.67 '68 one can no longi:r relate to Israel as

a messianic dream, but as a J-iving realíty...Therej,ore one must turn the

ínterest and curiosity of sËudents tovrards Israelts problems, its events

and its achievements...There is no doubt Ëhat the existence of the State

of Israel represents a strong influence upon Jer¡s throughouË the whole
'Âo

world. "'

-The Jer¡ is more sure of himself than in ü.tre pasË, "lle is normal",
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and understood by his neíghbours. The image of the ruandering Jer^r has

.70dlsappeared.

-Today the Jerv is considered a menber of the family of Natiorrs.

-The liebreru language has been revíved and it has status as a

language of a modern, democratic state"

-Israel is a cultural, educational, and scÍentific centre in Ëhe

world.

-Israel- is a source of hope for Jer,¡s in America against assimi-

lation ancl intermarrtage.

-ïsrael is a spiriLual- home for the Jews of America.Tl

-Israel unj-tes the Jews of Ameríca and everyone finds in it

whatsoever he desi t"",72

-Israel bas and always will be a centre for the Jews, and the

Jews will continue to be a people of the ,ootld.73

Those who have done research on the American Jewish community

agree Ëhat Israel has become a unifying force upon the community, in all

íts variaËions. Israel is a magnetic force upon American Jewry and

influences many aspects of Jewísh irite.74

-Israel and its relationship with its neighbours and the rest of

the lvorld, ís grorving and becoming strengthened,

--It is a factor in determining the status and position of Jewísh

communitíes in various parts of the ,oorld.75

-A Jerv can never be obj ective in his perspective when speaking

76aÞout Israel.

-The people of Israel are no longer a political tool used in a

game rvhere the goodness of others means the difference between r)xistence
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or death. Israel is historically the land of the people of Israel.

(Thus it solved the problen of the Je,o).77 In light of all the (collapse)

of the posítion of Jerus in f:he diaspora, the real.i-zation of Zion is

renerved frorn year to yurr.TB As a spiritual and cul-tural- centre Israel

is oblígated to help the Jews o.f the r¡orld in the field of education,

teachers, books, etc. and the Jews of the world have to share in maintain-

ing the existence of fsrael for wíthout a country there is no centre, and

wiÈhout a centre there ís no p.op1"79...Jerus of the rvorld must become a

partner in the devei-opment and security of Israel.B0

Jervs are Jervs rnainly out of a relatíonship with Israel. Re1-igíon,

traditíon, h:'-story , literature, holidays and Òustoms are all focused on

a return to the land of Israel and the real-ieatÍon of the state of Israel

in our days. If one removes Israel from Jewish education, its very soul

vrill r¿íther...Israel is the first foundatíon of Jervish educatiorr.Bl

Negative Viervs

Among those rvho oppose the subj ecË -- Israel and the Hebreru langu-

age as the centre of Ëhe currículum in Jei¿ish schools, Ëhele are a varíeËy

of opinions. There are those r,¡ho vierr¡ Israel as a secular place, whose

existence harms religion and tradition as redemption has not yet begun.

This problem is very ínvolved; t.he extremists argue that Ehe existence

of Israel- creates a national expression which is not spiritually desirable.

According to thern, the existence of Israel falsifies the essence and

spiritual truth of the JervÍsh p.oplu.82

There are others rvho argue t.hat fsrael did not solve the problems

of the Jervish people but raËher, magnÍ-fíed and enlarged these problems.

They see Ëwo and a half million Jews under l-he terrible desÈructive hands
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of the Arab natior,r. 83 According to them,

religious or secular extreme, the sháliach

schools in the diaspora because Israel- and

relevant.

ancl oLhers, rvhether f rom the

is unueicessary ín Jeruísh

the Heh¡:erv language are not

The secular scoffers feel that Israel and its language belong to

the nostalgía of literature, or history, as they hriave, so it would seem

to Ëhem, managed to rid themselves of these bonds ín a modern, democratic

society. The re1ígious opposition stil1 consiciers Israel and the Hebrer¿

language as part of a dream rather than a real-ity" This is not the

country to which they pray, and thís is not the laanguage that they call
B4hol-y.

Nevertheless, the present ancl the changing po1ítica1 conditions

do affect these groups. Even in Germany before l^Iorld lnlar II, there r^¡ere

groups who nanted Ëo dísassociate thernselves from 'the past, and their

declaration \¡ras: "Inle are not nrore related to the Jews of other countríes

than the Catholics and Protestants of Germany are related to the Catholícs

and Protestants of other countries."85

b) Teaching of Hebrer,¡ as a Factor

Ilebrew as a language, has never ceased to he. Since its origin

it j-s an inseparable part of the Jewish people. H,.rr.rever, from the time

of the destruction of the Temple, when the people r¡yere dispersed, the

language v/as not spoken as a daily, national langu,age. Instead, ít

became a holy language, used to r¿ríte holy boolcsr .hooks of prayer, and

used by people involved ín holy ratt"rs. 86

Dr , Zev Cl-rornski brings proof that the Hebr'el+ language \¡ras a

living, spoken language, by many, until the Fifteerlth Century in Israel,
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and in some lands until the Seventeenth Century.

Hebrew is the language of Judaism and rvithout it Judaism is lílce

a body rsithout a soul. Hístory has proven that every cominunity that has

tried to separate itself from the Hebrels language has not 
"rrrrri,r"d.87

According to l1r. fsaac Y. Cohen, it would seem that Hebrer+ r,¡as

not used as a líving language, not only in the diaspora of Europe, buË

also throughout the early diasporas, even back to the days of the first

Temple. Irrhen the people rvho lived in fsrael were dispersed from there,

they unanimously abandoned the Hebrew language and quickly began to use

Ëhe language of the country to which they haci .orn".B8

I{ith the beginning of the first Zionist movement, Hebrerv had a

new meaniu.g. Members of the rnovement sar'¡ Lhe language as a sígn of

natíonal rebirth, and this even before the declaration of Ëhe State. The

first settlers in the country from the pÍoneer movements sowed the first

seeds for the emergence of Hebrew as the language of the fuËure state.

Arnong the Zionists, there were many that praised the Yiddish language

but the strengÈh of national rebÌrth was powerful, and their children

spolce only llebrerv. There were and still are many r+ho praise Yiddish as

Hebrer¿. Spealcers praise Hebrew, and they díd not" and do not agree

with the rebírth of Hebrew at the cost of Yiddish and its classícal

liËeratute, boËh original and Lranslated, its drama and irs fiction,

íts history and its holy books and others. Until just before the holo-

caust, Europe r¡/as a centre for Yiddish-speaking people and it was said

that, t'Yiddish r,ras the cement that united all the Jerus ín the world.."B9

Since the destruction of this centre, there are Ëhose r¡ho fear that

Yiddish and a1l íËs liËerary treasures wil-l- be d.oorned. These people
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have schools tøhere Yiddish is the language of ÍnstructÍon" Among those

that are fsrael oriented, Iìebreru and Yiddis}r together malce up the currí-

culum' so that a child in such a school- learns Yidclish, Hebrerv and English.

There are other schools where Hebreru is stil1 considered a holy language,

and these prefer to teach Jewish subjects irr EngJ-ish.

The different groups and t.heir varying perspectives are so great

that one cannot cover them all here. Hor¡ever, in the comÍng lines the

writer will sumnøríze the relevant literature on the positive-negative

aspects of teaching Hebrew in Ëhe curriculum of the Jewish schools.

The- Goals of Teaching Hebrerv

-To familíaríze children with Judaism at its source, and to use

the language in speaking, reading and writíng. AccordingJ-y, ways must be

found to ensure that the language is not strange to the Je,.¿ish chíld

through various helpful, educatíonal method".90

-It ís necessary to secure a l-arge number of Jews v¡ho are able to

read the Bible and the Prayer eook (s:Lclggl) in rhe original Hebrevr; who

can understand ancl be familiar r,^rith Lhese books -- otherwise, there is no

hope of guardíng the existence of the people as a separaLe 
"o*u¡ity.91

-IË ís necessary to i.ncrease and strengthen the use of the Hebrew

language in the diaspora in order to ensure that its use wil-1 not be

limíted Ëo the sma11 State of Israel itself.92

-Daily, i-ntensive Jewish education is a necessity in maíntaining

reli-gious and cultural bonds of the Jews of the r.¡orld. The Hebrew language

is the key to the lcnowledge of the original source and present-day Israel.

The teaching of Hebrew Ís a shared responsibility of rsrael and Èhe

Jewish communities of the r,¡orld.93
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Positive Viervs

Zionist leaders of education see the teaching of Hebrer^¡ as a

condition for the survival and social, national development of the

Jeivísh people. Hebrew they feel, r^/as Lhe binding force which protected

the unity of the people in the past. As proof, they offer the Jews of
Germany. Despíte their mastering the Yiddish language, they sti1l wrote

in Hebrew. The same is true of Ëhe wise men of spain. Despite their
masteri-ng the Arabíc language, Ëhey also maÍntaíned their knowledge of
Hebret^¡. All these v/ere people r¿ho iclentified with a proud Judaísnl . The

enlightened scholars, on the oÈher hand, r,¡ho.r^¡ere not concerned about

Hebrew whatsoever, lost all feeling of any identification rvith Judai"*.94

Jer¡rish enlightenment which has no use for the Hebrew language

and culture, has no peïmanence. There is no point to Jewish content

wíthout a Hebrer'r foundation. A strong presence of the knoiuledge of the

Hebrerv language as a spoken language will bring wíth Ít Aliyah. There=

fore, this lcno¡¡ledge is a basi-c necessity of our national and relígious
survival:

I¡Ihosoever has contempt for the teaching
of Hebrew is destroying the roots r¡¡ithouË
allowíng for a future. Those ruho believe
that it is possible Ëo have Jewish educa_
tion r,¡ithout Hebrer,r, are making a gïeat
error. Belittling Hebrew will bring a- crísis; on the contrary, more hours ^_ ^.should be spent in the study of Hebrer,¡.v)reo

As for those relígious groups who say that Hebrev¡ has no import-
ance without its relation to religion, the fact is that llebrew has

actually helped religion. Those extremists rvho prevenË their sons and

daughters from receiving any basic educatíon of the Hebrerv language are
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cutting off the branch upon wiricir the fruit of religÍon has grolm. The

Jern¡ish religion and the llebrei.¡ language are tr,zo values which serve each

cther rather than compete r,rith each other. Those people who want their
sons and daughter:s to contínue on the traditional path, as a source of
life r^rhÍch r¡Í11 continue to future generations, must also go to learn

I{ebrew. 9 7

Negatíve Viels

There is no opposition to the Hebrer¿ language as a language,

but there are those who are r,rary because of the pressure of other thíngs,
and the exaggeration of includíng Hebrew in the curriculum. The reasons

behind thís are:

1-. The exaggeration of the importance of teaching Hebrerv ís
almost as damaging Ëo Jervish education as the exclusíon of the lrngrr"gu.98

2. children do not understand the language well enough Ëo have

questions ansr¿ered ín Hebrev¡.99

3. The survivar of the people Ís not dependent upon speaking
100HeDrei{.

4. History proves that our survival is not dependent upon the

Hebrew language. The people have kept the langurg..101

5' The success of Jewish education t-hrough the teaching of Hebrew

in Hebre¡'r is doubtful. There is a difference between learning the lang-
uage and learning Jervish subjects in fnglish.102

6' Hebrel affects the survival of Yiddish and its foundations,

and in the end children are growing up knowíng neither yícldísh nor
103HeDf eI¡Ì.

7. Iligh school st.udents in America loolc upon Hebrew as an extïa
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l¡urden rvhich has no value, since it is not their spoken l.rrgrrrgu.l04

C. Laclc of Teachers as a Factoi:

The laclc of Jewish teachers

is very great. Young people do nol:

teach llebrer.¡ and Jev¡Ísh subj ects

105]-nto educataon and those rùho

to

go

do, prefer to go ínto public schools. Among these, there are some rvho

have a commandof the Ilebrerv language. This lack bríngs about a depen-

dency upon the shaliach and many schools, which have no alternatíve,

find a need for any Israeli.

Dr. Alvin I. Schiff did a survey of. 373 schools and found that

the reasons given by respondents for desiring Israel-i teachers are varied.
t'Hebrew conversatíonal Slcill", "Inability to obtain American teachers",

and therlntroduction of Israel spirit", iank high ainong the reasons for

r,ranting to hire Israelís.

TABLE 3

REASONS FOR RECRUITING ISP.AEL TEACI{ERS

Crucial
Factor

Important Contributing
Factor Factor

"lã "/d "tã

Speak Hebrew Well

Cannot. Get Amerícan Teachers

Introduce fsraeli Spirit
Are Good- Teachers

Have Good Educational
Baclcground

98 26

94 25

57 15

52 L4

4s L2

98 26

56 15

89 24

349

50 13

45

54

63

60

53

L2

15

L7

16

T4

a ïhi-s percentage Ís
Ëry to recruit Israeli
sometimes. 106

based on the 373
teachers alrvays

schools r'rhi-ah indicated that they
or almost atr-rvays, frequently, or
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America has always been dependent upon teachÍng forces from out-

side but today, with the expansion of the curriculum to include Israel-

aDd ËIebrerv, the problem has gror,¡n. Bringing teachers from Israel does not

solve the problem since teachers I col-leges provide 150*200 teacher:s every

year Íor all Jewish schools in the UnÍted States, and the need is close

to 2,000 teachers.

The situat-íon is so bad that every year many schools far from

large centres are left without Ëeachers and v¡ithouÈ principals. This

leads to the hiring of Ëeachers who lack any kínd of teacher training.l07'108

The institutions that train ilebrew teachers have alwals been neg-

lected by the American Jelry. As Alvin put it: Hebrew teacher Ëraíning

has been the step^child of Jewísh education -- r,¡hich itself is the

Cinderella of communal Jer+ish phil-anthropy. I^lith the exception of the

Igud Batei Midrash Lrmorim, (the Association of Hebrerv Teachers Colleges)

there is not one lay group or professional agency whose major ínterest is

the preparatj.on of Hebrew teachers. Only a handful of Hebrew teacher

instiËutes have been esËablished since the founding of the fírsË Ïlebrew

teacher traíning school sixty years ago in Philadelphia. Today there are

eleven accredited Hebrerv teachers colleges and six non-accïedited teacher

preparation programs sert¡ing the entire American Jewish community. Ilhile

the Ëotai student enrollment in these schools numbers about two thousand,,

many of the students are part-time and Ëhe overrvhelming majority of them

are not considering careers in Jewfsh education. There is no organized

group of professional teacher training educationalists. fn fact, there

Ís not even a m.inySn of fu1l-time professors and instructors of education

Ín all the l-lebrew teacher colleges. r,109
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Dushlcin, supported and expanded the problem discussed try alvirr.110

Qualification in Cana4a

fn ìfont.real there is a teachersl' college, hor.¡ever, it does not

succeed in preparing teacheïs to fill its orvn need. One of the people ín

education ín l^Iinnipeg, questíons the right of the college in Montreal to

exisÈ. I{innipeg Jewry supports the college even though there is no

service by thaL coll-ege for the 
"o**rrrrity.111

In Toronto Ëhere are presently five possibilities ruhere a teacher

may improve himself professionall_y.

1. Regular courses at the University level that are available

at various learning institutíons.

2. In the medrasha institution.

3. Tnservice days gíven by the general education committees.

4. seminars, sma1l courses, lecËures initiated by the board of

Jewísh education in Toronto.

5. summer courses in rsrael, unÍted states and canada.Lr2

The Problem

The problem of preparing teachers to Ëeach ÉIebrer¿ is one that

faces the Jewish people. This subject is nor^¡ being discussed and

researched at the Hebrew University in Jerusal-em under the auspices of

the facufty involved rvith the problem of Jews of t*dry.113

ïn the face of realíty, it ruould seem that educators in the

diaspora agree unanitnously that great efforts must be made to expand the

present ínstitutions, to buí1d ne\,{ ones and Ëo assui-e graduates that they

can complete their qualification in Israel.
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The reasons for trainíng local teachers are;

t. Local people are more capabl-e than those brought in from else-

where since they are cl-oser and rnore understanding of the children and

theír parents.

2, Establishing teacherst colleges in the comrnunity ruill encour-

age students to contÍnue with highe:: Jewish education beyond grades seven

or eight. It r,.¡i11 also have a positive effect on it-he cor,rmunity.

3. Israel cannot be expected to supply al"f- Lhe teachers that are

,ru.dud.1l4 Educators believe that this problern is a serious one and must

be dealt r¿ith ímmediatel-y, also, emphasis must be placed on the level of

the cont.ent. Professional capable people must be chosen to organize and

establish the means of qualification. At the moment, such a body does

115not exast.

I,rlhy Local Youth Are Not fnterested in the Professí,cn of ÌIebrer¿ Teaching

A. Occupational Conpetition

In every place of r^rorlc -- government, factory, academic and oLhers,

young capable people are enticed wíth prizes, bursaries and opportunitíes

designed to attract the student. In addition, manlr of the professions

open to young people have Ëhe aËtractÍon of social. and economic status.

Respect 
-is 

given to science, technology, economics, politics and other

fields. The Èeaching profession, in general, has trost its glamour. This

is proven by Ëhe Jewish youth, rvho, wanting to serve their community,

turn to the rabbinate or social work, since these professions promise a

greater status, or higher positions in the field ojl education -- superin-

tendents or principals of a large school. The reason is that the social



4B

ånd economic position of teaching is lasl-

Laclt of Professional Satisfaction

in the community.LL6' rL7

The Jervish teacher does hÍs job ruitl-r material and ideals that

generally do not have any ::elevance to the career development of the

student. The teacher is generally disappointed in his inabil.ity to

achíeve success. Thís is especially true of a night and Sunday school

siËuation rvhere the teacher insLructs students v¡ho have a short span of

aËËentÍon and are generally very tired. He must teach religious matters

which Ëhey do not identífy.

Sínce Jewish schools are generally small, the teacher i-s forced

to r¿ork in isolation; his audio-vÍsual equípnent and naterial is either

non-existent or very poor, and he has little íf any professional help.

In very fer,r communitÍes there may be a code of practice rvhich ensures

the socia.l rights and rvorking condÍtions of the Jervish teacher. Many in

the cornmuniËy still look upon him as the Lraditional rnelamed. Satisfac-

ÈÍon and enthusiasm in pioneering Jewish education has long since passed,

and no new frontier has come to take íts pl^"u.ll8

Lor+ Salaries

In very ferv communities is the salary of the Jewish teacher equal

Ëo the salary of the public school Leacher. Most teachers do not achieve

this. Not only is the matter of salary important here, but also, social

benefits and pension must be considered. In most Jewísh schools, there

isnrt a pay scale, soneLhing that indicates the relationship to the pro-

fession of many people involved in educatior,. l19

In l^linnipeg, a teacher rvith seventeen yeârs experience, receives

the same salary as a teacher j-n his second year of teaching, if the latter
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is a shaliach, This same shaliach rnay not be Ín the profession buf has

coilre as a son or daughter of a couple rvho are slilishi-m. There is no rela-

tionship betr.reen tire salary of a lÌebrerr teaclier and the rvorkload ruirich he

nay have to "ttty"l2O 
In fact, he is aslied to turn material r^'hícl-r is

uninteresting and irrelevant into excitin¡5, interesting rnaterial both

for students and for parents. Thus, he is required to be ari orator' an

actor and an excÍting ir-rrro,r.tot.121

The pr:oblem of encouraging local people to choose teaching as a

profession is not ner+. In L947 a study r,ias compleËed on the above subject

in Baltimore, and the follorving results r,/eïe found:

a) Young capable people must be drarun to Ëhe teaching profession,

b) l{ebrerq education must be recognize<l as a respected and

important profession, and,

c) Teachers must be ensured better 
"^L"ti"r,L22

In 1953, Dr. Adel-stein emphasísed three concl-usions reached by

hirn six.years after the results in Baltímore, and these are:

a) Development and growth of the status of the professional

teacher is not possible without the support of the communÍty,

b) All the commíttees and meetings that Ëry to improve the con-

ditions of the Hebrew teacher are worthless as lcng as the committee is

not a responsible part of the community, made up, of influential people

in charge of financial dísbursements.

Ilany decisions were made in favour of the teacher, but there is

no. one rvho can implement th.*.123

In the same year, llr. Tsaac Levitatz \,rroLe the following:
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('Gfeat changes bave taicen place in the
last generêtion r'n relation to the Hebrer¿
teacher. I{e Ís in the hands of profess*
ional people, rabliis and educators.-
Conditíons of I-rís ¡,¡ork have also changed,
but his salary Ís stíl1 lor,re:: than the
salary of the public school teacher.

And if there is a fear about Hebrew
educatíon, there are provisÍons to be
made:
a) Supervision by experts, and these

atust protect the teacher and create
good relations between hirn and the
board of the school.

b) Teachers rnust be able to participate
in the lífe of the communÍty.

c) Comfortable ivorhing coirclitions musË
be ensured.

d) ConstanL supervision must be given
in underetandiirg the p::esent-day

And, in L969, Dr.

Jew.
Salaríes must be raísed so that
teachers can þçing up their families
honourablr.rr L24

Chomski v/roËe:

"There are not enough factors titat rvould
encourage young, local people to choose
teaehing liebrev¡ as Èheír lifets profes-
sion. Hei¡rer+ teaching cannot even ensuïe
a respectable livelihood. Ilnder these
conditions, talk of raisíng Ëhe status
of Hebre¡+ educatíon, or even its protec_
Ëion, is deceiving himself.

The best programs, and the best ad.min-
isËration rvíth the most. advanced audio_
visual material cannot be useful as long
as there are not quatified, suitable
teachers available .ttL25

According to what we l-rave seen, the cause for the lack of teacirers

will remain as one of many factors of bringing rsraeli teachers. Improv-

ing condítions has been dragged on for over l-hirËy years, and conditions

are stÍll the same. The same points are raised and repeated, only proving
that there ís much talk and lÍttle actíon. I,Jho knows, ít is possible that

e)
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there j-s much talk and líttle actíon. i{ho lcnorvs, it is possible that noth-

ing can be done and the best must be sought from the existing situation and

conditions.

VI. QUESTIONS AND ANSI^IERS REGARDII{G THE ]SMELI TEACHER

IN THE I{EBREtr\r EDUCATIONS SYSTE}Í Ti{ AI'IERICA

After research ruas completed on the types of Israeli teachers and

the reasorr for their emplo¡rment., the líterature relaLed to Ëhe follor,ring

vlas researched:

a) The problems identified

b) The ideas an<l solutíons

c) Comments of shlíchim on

d) A summary of literature;

success of the shalíach.

by educators 
"

to the problems.

their worlc and other

characterístics of

matters.

ineasuring the

A. fn Lhe last few years, roith the grovrth of Jervish schools and the increase

ín the number of students, the dependency upon the Israeli teacher has be-

come -reateï.L26'I27 At the same tíme, criticism of hím is becoming stronger,

and more and more time ís spent on this by local educators rvho see Jewish

educatíon as being valuable

The critics are no longer afraíd of críticising the Israeli teacher

lest they may damage the permanence of fsrael. It is possíble that the de-

cision of the board of Jewish education of the union of synagogues -- to

begin teaching Jewish subjects ín English, is a response of the Jervish comm-

unity to the overall problem of Jewísh education and the specific problenr

of the "haliach.l28
In the Begínning

Sínce schools rely on him and see him as the main representative of

Israel , and since the shaliach sees himself as a píoi:reer ín hís national-
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culLural worlc of being sent to cllildren of the coLal^rl29 Ll-rere are mutual

expectatJ-ons rvhích, ruhen lacking, lead to the disappointment of both sides.

As a rule, the s]faligçþ arrives very close to the begínning of the school

year, often a clay or tr^7o before the commencement of classes. There are

cases r¿here a shaliach has come even later, and this after a course of

monthsr duration, before he lea-ves the country to arrange travel, immigration,

tïansportatíon, contractual and social- insurance, .t".130 The expectations

of tire place to r'¡hich he is going helps llim to overcome his diffículËies.

Tl'rese expectations may be: the enËrance to tire loca1 university f or comp-

letion or enhancement, ímprovement of his ecoiromic situatíon, to see the

r,vorld and travel, to learn a nevr language and other- things .L3l- 1-32

When the shaliach arrives, his dreams are shattered. In hís new

place he must organLze hís life ane\^I. This ís diff,ícult, full of imrnediate

expenditures in a place to whích he is not yet acc{lstomed, wit.h a scarcity

of ready cash. I,trorst of all , he is faced with a nerv admínistration, one

who places messages on paper rather than spealcíng p,ersonally to the teacher

as he \.^7as accustomed to in Israel , and he is faced with students r'/ho are

spoited ancl would rather play than l"rrn.133

These teachers ar ive like the blind, gropírrg in the darkness,

ígnorant of others I expectatíons and of their or.¡n expectatíons. At the

very beginning the shaliach has complaínts about hi-s contract; he wasntt

told that it rvould be like this; he didn't knorv of, these condiLíons;

no one spoke to him and it isn't written in the co:ctract, 
"t".134 

The

atmosphere becomes chargede and the shaliach and L..iTre members of his

family begin to regret ever having come.135 "Thure is a real grudge
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agaj-nst being a shaliach and a.girínst those on the sending side and the

receiving side. t'

Fami-liarizaLion I'lith the Place

FarnilÍarizaLíon i¿ith the place is done unde:: the pressure of

classes of a new school year, whÍle finding out ¡¿hat is involved in the

job, definíng all aspects of salary, paying Èrave1 expenses, etc. -- all

these things cause discussions r¿hich begin in the very first days"

[]híle the shaliach and the principal are involved in understanding the

contract, Ëhe rvork of the shaliach ín Lhe classroom cannot be left undis-

rurbed. 136 
' 
137

After Èhis, v¡hen the shaliach has had a chance to relax, is

settled ínto his neiu druelling, is fiLting into his job at the school, he

begins to become familiar with the conimunity in which he (lives) rvorks,

its soci-al , religious and cultural conditj.ons. Generall.v, these are

unfarnilíar to him and sometimes shli chim look upon the community as a

perfect exanple of the diaspora, a lcÍnd of shtettl of eastern Europe.

Here the rabbi and the treasurers and the rvealthy people set the style of

Jewj-sh 1ife. The shaliach sees himself as one who has come from a society

rvhich has 1-hrown off these bonds and rvhicir has established a national

life sty1e.13B The shaliach isolates himself from the communíty vrhíle

waiting for them to take the initiative. Thus, the shaliach neveï comes

to un<lerstand and seems to scorn it, and the community, in turn, ignores

the shaliach" He then turns to fe11ow Israelis and is never integrated

inËo the life of the comnur',ity.t39 The seclusíon of the shaliach r¡ithin

the Israeli group, his scorn and crj.tj-císm of the social and religíous

foundation of the communityr mây be expressed in the school when he
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Èeaches and has discussions r.¡ith his studenLs in the classroom. Parents

may then clemand that Is::aelis sllould no longer be brought and calculations

are made as to horv much money :ls spent by the school to bringir-rg thur.140

The New Reality

The lack of preparation of the religious shaiiac\ for the religious

reality in Ameríca, which is so different froni the relÍgíous situation in

fsrael, ín rvhich the teacher rvorked, olaces the shaliach at a dísadvant-

age. He doesn't knor¿ whether to laugh and declare the hypocrisy r^rhich

he sees or to preach and criticize that Judaisn is not being practÍ-sed

at all,f-îL' L42 Both of Ëhese paths are worthless, and very few teachers

find the right ,0"U.143

The secular shaliach finds the opposite true. In Israel he is

used as a rel.ígíc.us man in a differenL sense. Here he finds that actually,

religion is the central issue of all kinds of jews, "Conservatíve-Reform-

Orthodoxrr. The Israelj- cantt understand horv rel-igion and tradition ís

found in the curriculum r'rhen parents and students drive on the Sabbath,

eat non-kosher foods, whí1e demanding that he, the teacher, be obseïvant,

and ah^,ays wear t kíp"i-,.144 This is a discovery that the secular and Ëhe

relJ-gious t.eacher are not able Ëo understand and often, unr,lil1-ing to make

the effort.I45'746 The secular teacher is a problem r¿hen he is invited

to teach in a Reform or Conservative school, r,rhere the teacher is required

to be knor,rledgeable of religion and tradi-tion, and to be involved ín

holidays and some prayer. often they reveal large pit holes ín every-

thilrg that involves religíon and tïadition .I47 'L|B

Upon his arrival, the Israeli teacher is met with a world that

is completely different from the one he knel in fsrael. The dir'ference
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is so great that there is a gror.zing doubt that th'"J preparation he receives

is enough to overcome the dÍfficulties and to unclr¿::sLand the reality

r+hiclr lre fincls upon his uttiun1 .L49 This problem j..s much greater for the

Israeli teacher rvho ís not a shaliach, rvho is míssing even the mínimal

preoaration which the Agency -- both branches -- rieligious and secular,

gír'es shlichim before Lhey leave Israel.

fn a letter sent by the United Talrnud Torahs of Montreal to the

Jervish Agency in Nerv York on the 31st of October, 1974, it. stated,
I'i,Je noted that the degree of success of the transpn-anted teacher r/¡as

neither the function of tireír formal educatíon nor their teaching exper-

ience j-n fsrael. success depended upon a certain ?adaptation abÍ1ítyr

r,¡hich some teacirers had and others didn't. lfost clåd rloa."150'151

The Israelí teacher who cones here tries t,D teach according to

the rnethods he knows, without reaLízing or acknorvledging that conditions

here are differerrt and thaË students must. be taughü \ùith patíur,"..152

This lack of flexibility raises such problerns Ehat no amount of prepara-

tion can properly prepare these teachers. . . the reatr-ity of the school it-

self ruill determine whetirer he will succeed or frii.153

The subjects ivhich the teacher must teach place him in a class-

room of students who do noË appreciate the value of the subject matter.

These sttidents are, generally, at the school because of pressure from

parents who r.¡ant to ensure that their children know something about

Jer¡ish 1ife. The parents themselves are not obser"-.ant. There are those

rvho lteep kosher at home but eat non-kosher f ood ar+ay f rom irome. These

parents go to the synagogue on the Sabbath but thear business or store

stays open.
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In every l.lebfer,¡ school ít [s clear that secular studies are most

important. These are the subjects r^¡hich the student rvil1 need for: his

intellectual advancemenl-. The students, with the influence of the parents,

consíder llebrerv subjects as of secondar:1, importance'L54 this leads to

the feeling that these are only bu::dens to be carriecl up to Bar-I1ítzvah.

Only those who have a clear perception of the ÉIebrer¿ school continue on

to higher grades.

The shâliach considers Hebrew subjects of major imoortance,

rotherwíse rvhy was he broughtt? It is dÍfficult for him to understand

how secular studies rather Èhan Jewistr studies can prepare t.he chÍld for

his future. tr^lhat the teacher sees as holy and everlasting, the students

see as a burden to bear until a certaín age.

Reactions (of the shaliach)

This revelatÍon j-s so ove::whelming to

become too critical against the students, the

unity. I,Ifrile the teacher ís upset about this,

accuse the board of education of assinÍlation

and a lack of devotion to Ëhe Hebrew language.

most, shlichirn that they

parents and the whole corûm-

he will not hesitate to

through a lack of Zíonism

155

[rhen the teacher sho\^/s this lack of understanding for the conrmunity

r¿hich rrespectst him, questioning his devotion to the countïy in rqhich

he lives, he creates an atmosphere in i,¡hich anything he wants to teach is

inmediately rejected. He ís held in contempt -- as a teacher and as a

human beingr by his students, the parents and the people of the 
"o**rrrríty.156

This chauvinism and fanaticism stand in the rvay of many good shlichim

who, despite their achievements in Israel, are considered failures.

During his fi-rst year Ëhe shalíach sees a lack of interest for
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the subjects rvhich he tea,ches, on the pArt of both the students and the

parents. Sr'rirnrning lessons" television prograils and games are more import-

ant than "lurrur.157 
It is difficult for the teacher to understand that

he nust consider the heavy load that the students of a Hebrerv school

(taking a {ouble curriculum) do irave to carry. This lack cf flexibility

on his pârt, together wÍth a lack of patience and unruillíngness to under-

stand hís students, constitute one of the greatest dorvnfalls of his joU.15B

The shali-ach doesntt know what is expected of hím. In many schools he ís

asked to teach the curriculum used in Israel and to order textboolcs that
1(ôare used therer-" witllout taking into account r¡hat the teacher in Israel

has to consíder.

Many subjectr such as divorce according to the Jerqish laru, the

i{olocaust, the status of Conservatíve and Reform rabbis, and other ques-

tions of religion and national Ídentity, are taken from the perspective

of the Israeli and not geared to the chÍldren of the diaspora. hrhen the

Ëeacher f,akes part ín a discussion wÍth the students on any one of these

topics, he must be careful and expert in rpL offending anyonels point of

. 160.161
Vl-eT,,7.

The Shaliach From a Professional Perspective

There are cases in rvhich the professj-onal teacher fínds himself

teaching a l-ower grade and a subject whích isn't in his field; or he

must assume duties rvhich insult his professional status.163 A profes-

sional teacher of Bible ruho comes from Israel is used to aslcing his

students to look at comnentaries or Lo go out on a nature trail looking

for plants mentioned in the Bible, or animals, or birds. Irom time to

time, he may take Ëhem to archaeological sights, etc. The sub.'ect was
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alive and real. Llere, the teacher finds it diffícult to accept the fact

lhat students ffnd this subject irrelevant and of ten botirlg.164

The Israelí teacher in Israel rutas his or,¡n mâster, and parents

andfor leaders of the conrmunity could not interfere in his rvorlc. He r,¡as

a rnembei: of a strong, respecl-ed, professional unÌ-on, \v'here his rights

were protected and possibÍlities for advancement án his education were

open an<I varied. Here, he fínds everything is tui;rred against ti*.165

fn Israel, he worked with other teachers vrho had a common per-

spective, similar qualificatíon and preparation, one curriculum -- rvhereas

herê¡ outside of Israele none of these conditions are pïesent. Ilethods

of Leaching díffer, teachers hold a variety of phÍJ-osophies, and the

teacher t s private lífe does not follor,z the official directíon of the

""1loo1.166 
There is a lack of value placed upon t-lre rno::k of the shaliach.

He has no opportuniËy for professional expression. Fiis professional

position hurts him, it is clifficult to accept. TF¡e teacher comes to the

school with good inl-entions and a desire to rvork, bul sometimes his j-nten-

tions and his cleeds are noË, acceptable to Anerican educators and leaders

of the "o**rrrrity.167 He is not íncluded in the decision*making pl:ocess

of the school and thus he is prevented from having a relevant relaËion-

shíp wiËh the school. lle is seen as a temporary urorlcer. All these factors

undermine hís confidence as a successful t"u"h"r"x6B

The Shalíach and the Adrninistration

As was mentioned earlier, the teacher arri-ves very close to the

opening of the school year. He must overcome per:sonal problems ín

settling hís various affairs and he is unfamiliar r,sith the patterns of

administration accepted here in conÈrast to Israel.; all these contribute



5,9

to â lack of understAnding a,nd a creation of tension betr^reen the shaliacil

and the adninistraLion. In the literature, there are adclitional causes

lhat influence the relationshi-p of the teacher and the admínistratíon.

These come as a ::esult of tl-re different mentalities, i.e., that of the

fsraeli teacher and that of Ëhe Jervish Amerícan society. Only the personal

ability of the teacher to adapt hinself can allor¡ him to overcome these

problems.

The Causes

I^ihen the f.sraeli encounters a problem, he tries to solve ir. He

does so spontaneously, wÍtirout overlooking oi neglecting the dífficulties

involved" He consíders the roundabout \üay -- "sayÍng one thing, but

thínking anotherrt' ,.- Lnferior behavíour. Ile does not have the manner

acceptable here. He speaics and criticizes openly r,¡hen he finds a need to

do so, without fearing what others nay say or think.169 ft is difficult

for hirn to accept comments by a corunanding príncipal. The shaliach is

ready to honour his conËract, horvever, he is not prepared to accept duties

rvhich are outsÍde of the curriculum. Ilis argument is thaË he r,ras not

told that these rùere expected of him, before he signed l-he contract.170

In many cases the shaliach does not knor,r before he leaves Israel,

what he is to teach; during which hours; vrhich classes, etc. I.Ihen he

comes to the school, he learns rvhat. is facing hirn. It is only then that

he encounLers many things which he did not find to be Ërue in I"r"ul.171

Many administrators argue that local schools have teachers devoting

fifteen to tl,Ienty minutes before the first class to receiving students,

The Israeli argues that in Israel this is noË the custom. Thuso many
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shliclrini dernan<1 extra pay for the extra tírr,""772

The Israeli teacher does not rush to fí1l out the lesson plans

aslced for by the administrâtion until the last mÍnute, thus the idea is

established Lhat the Tsraeli does irot follor,¡ the denancls of the adrninis-

tration of the 
""hool.173 

This idea is strengtirenecl as the teacher does

not attend regularly at tire leachers I meetings. He ís used to a profess-

ional adrninistration r¿hose methods of operation are rverticalf r.¡hife here

j-n Canada, the admiuistration pal-tern is horizontai. Therefore the

teacher assume-s or visualizes his principal as sorneruhat laclcíng, deficient

as an educator or as a counsellor and nore -r as a nan who has many duties

other than eclucation. L7 4 'I7 5

In many schools, there is no pernanent adrninistration. Príncípals

come and principals go and there is not even any professÍonal supervision

to guíde Ëhe teach"t="L76 The Israeli teacher has no clear idea of what

is expected of hírn as an Israeli teacher. The curr:iculum in the conser-

vatíve school is built around the prayer book, Bible an,l the liebrew langu-

age. Here, the teacher is expected to know the material rlhich he is

teachÍng so that he can impart to his students Jervish values and tradi-

tíon.L77 In the orthodox school, the teacher is e>rpected to have a rsíde

and deep understanding of the Bible and oral larv, of Jer^¡ish philosophy,

ancl espetíally to be completely identified with religion and its lav¡s.

In almost all schools the Israeli teacher is expected to be knowledgeable

in all llebrel subjects as ruell as ín tradítion, eve-n if he does not fulfíll

all the commandments.lTB'179 Despite all this, there are not many schools

r,¡hich have a clear set of goals to place as expectations for the Israeli

Ëeacher
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The Teacher and the Curriculum

In f.srael the teacher has a national- currîculum encompassing all

subjecËs -- Hebrew and secular. ile has for his o\\7n use, educational aids

of the ne¡uest kind, constant supervision for every subject taugllt and

much encouragemenË for initiatíve and Ínnovative ideas.

When this teacher comes here lre finds that there is not one curri-

culum for all Hebrew subjects taught, neither in evening and Sunday schools

nor in day schools. ilis initj-ative as v¡el-l as he himself are not encour-

aged even for the sake of educational advanc"*uot.1B0

In the English clepartmenL of the Jev¡ish school, the teachers have

advanced and ner,u educational aids and books that are interesting and

1Blappealing.--- 0n the oËher hand, the Hebrew department of the same

school finds ítself Ímpoverished, with old teachirrg methods, old books

that l-aclc form and interest. The chíl-dreir thus l-ive in tr¿o worlds that

are completely different from each otirer in their approach to content
782and language.*"- The books that are brought from Israel are not suitable

in their content or theír ltogn"g".1B3 In many schools the curriculum is

built around books that are available in the ""ho"l-.184 Generally, the

curriculum is built around relígion and tradition l-hat both the students

and also some of Ëhe teachers may be lacking in theír daily lives. Thus,

there is a conflict created betrueen that ruhích is l-earned in the school

and that rvhich is done at home.l85'186

In the existing curriculums there are too rrueny subjects in too

many areas, making ít difficult to accomplish mucl.¡ in the exÍsting situa-

tion. An additional deficiency is tl-rat there is no clarification of

achíevements desired in Lhe Líme spent on a particular subject. There is
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"A laclc of definition of goals brings-

means of reachi-ng that gor1."191

62

tlre school rnus.t cover .LB7 '1BB'189'190

no clarifÍcaLion in fÍnding the

As a result of the above, there is no opporÈunity to buitd a fïame-

r'¡ork of rePetition ín varicus levels. Thus, students learn Ëhroughout

the yearse üany facts that are not connected rvith each other. Studies

therefore have much repetition and little depth, fcr example, the study

of holidays and various subjects from the Bible. llhis is t.he source of

conplaint of many gl:aduates who feel that Hebrer^r ís repetitious and

: __^1 rg2'Lg3 'rg4r_rrel-evanf .

The liebrew progrâm does not challenge stuclents as much as the

English pïogran. Hebrev¡ subjects are consÍclered bu::densomel95 rhile

English subjects are seen as deserving success to ensuïe the future.

There is no equal dístribution betrveen the two cleparLments. Ever-r r,¡ithin

the Hebrer+ department there is a lack of equal- díst::ibut j-on of hours.

Too much l-ime may be spent on subjects concerned rviih religion, rather

than on Hebrerv, rsrael ancl Jer,¡ish history,L96'L97 or there may be an

exaggeration by ímposing a curriculum from l"trul.19B

Many students rvho do not continue in the Hebreru day school blame

theír departure upon their lack of satisfaction witli the curriculum.199

There is-a lot of bit.terness among parents, students, rabbis and educa-

tors about currículum. There is hardly any cooperatÍon betrveen that

which is planned by the scl-rool and the home. There is no effort made to

take the home life of the student ínto thaL rshich Ír ta.rght.200

The shaliach must excel in use of existing material-, curriculum

and books '* * "odition, he must be a good actor in order Lo make the
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material interesting to his students, vrho,

than enthusiastic about the materíal being

IÌis being ígnorant of the reality of

does not make it easi-er for hÍni to overcome

The Israelí Teacher and llis Students

for the gr:eater part are less

taughE.

the Jeruish American culture

and survi r" it,202

The shaliach was used to teaching students r"hose parents ídentify

with that which ís be:lng taught in the school. h,'hen he arrives l-rere, he

reveals quite quickly thaL there ís direct opposi-tj.on betr,reen that which

he is aslced to teach and that rvhích ís the realít.¡ ín the home.

Accorcling to the teacher, Israel is the most ímportant subject he

is teacl-ring. The parents on the other hand, wants tirejr child to knorv

about. Israel r,rith.out having tl're desire to go tl-rut".203 Therefore, the

teaching of this subject constitutes one of the greatest difficulties

for the fsraeli Ëeacher ín understanding local melttality.204

fn a <liscussíon of the Board of Educatíon of the hígh school ín

Ilinnipeg in September, L974 ít was stated:

t'Religíous teachers are limited to teaching
students t¡ho come from religíous homes and
it would seem that thís makes the relation-
shíp betrveen them and their Canadian students
difficult. Thus they are lackíng in ability
to ansvrer questions of rel-igion that may
arise between them.tt

in teachjng relígion and traclition, the Ëeacher has a religious

or secular approach, while in the class, there are students fron homes

t¡hich have a r¿hole variety of perspectives -- soile observe certaín

commandments, others observe different commandments, and still a third

group ¡,rho are totally against any observance and are only interested in

llebrerv. 205 
' 
206
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The students drarrr a clear line betrveen their English curriculum

and their llebrew curl:iculum. I^Ihile concentllating on their secula:: studies,

they Co not have the least concern for: skipping a flebrerq class. Swim-

mi-ng lessons, sport activi-ties, a televlsíon program and/or a musÍc

lesson are more important in many cases than Hel¡rer,; homeruo tlr.207

The l-eacher rvho ís confronted v¡ith this new reality tries to

change the relationship. lle asks the students to prefer theír Hebrer,r

over tireír Englísh studies out of national respons-lbi1ity. The relÍ-gíous

l-eacher, in addition aslcs for more observance of tlie corumandments, and,

as previously mentíoned, thís is r+here the teacher fails. If he ivould

adapt himself to the existing sítuation and respect it, he rnrould succeecl;

but if he seelts to influence and change it by preachíng and lecturir,g)

he r¿il1 add to and deepen the estrangement betv¡een himself and his

students -- izíthout leaving any bridg"".20B rhe sLuclent expects the

Israelí teacl'rer to guide him in the gíven Jewish lurerican situation.209

Does the Age of the Student Malce the Difference?

It ís difficult to establish an age group rrj.th whom the Israeli

teacher is more or less successful; this is dependent upon the teacher

hirnself and the school. However, on a questíonnaire of Jewish day the

schools in the united States, it was noted by principals and others ín

field of, education that their greatesË success r^ras in the elementary

school with children eight to ten years old, and their greatest rvealtness

was in the middle grades rsith thirteen and fourteen yu"r old".210

(See Table 4)

Others see a number of límitations that stand in the rvay of the

Ëeacher thaË have nothing Lo do rvíth the ages of Ëire students. (Table 5)
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TABLE 4

CLASSROOM PERFORJ'IANCE OF TTTE TSRAELIS
BY PUPÏL ,I\.GE*LEVEL

1) No opíníon girren

2) Best r¿ith ages 6-7

3) Best with ages B-10

4) Best wíËh age-s 11-12

5) Best r¿ith ages 13-1-4

6) Ideakest ruith ages 6-7

7) hleakest u'ith ages B-10

B) I{eakest raith ages LL-I2
9) I'leakest r,vj-th ages 13-11+

llumber of Teachers

ôô¿ô

a
J

LO7

20

9

4

9

a
J

56

2LI

In a study done by Hyman Chanover, principals and educators ¡vere

asked to grade shlichirn Ín vihich areas they excel -- in teaching, ín

class and in the relationship betrueen them and their studenLs. FIís

results can be seen in Tables 6 and 7.

Israelis LIho Are Not Shlíchim

Students ruho leave Israel to learn and teach in order t.o make a

living, 
f4* 

rvho turn to t.eaching as a last resort, and those who come

of their own initiative, mal<e up another set of problems and conditions

to be solved. Those r^¡ho are not. shlichim are submissive wíthout any of

the pride of the shaliach, "since their job is dependent upon the admín-

istration. "2l5 These yordirn present a special problen to the schools

that are interested i-n a clear, Zionist, national educatÍon.
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TÄßLB 5

]'ÍAJOR TEACI-ITI.TG LT}{IT/,TIONS OF TIIE ISRAELIS
REPORTED BY PRIIìCIPALS AND CENTRAL EDUCATIONAL

AGENCY STAFFS

Number

1) InabiliLy to adjust to socio-cultural
conditions in the United States

2) Inability to develop rapporr rvíth
American JeruÍsh child

3) Lack of familiarity rviLh American Jewísh
life, institutions, and values

4) Inadequate lcnorvledge of Jeruish observances,
prayers, and religious slcills

5) Lack of religious commitment

6) Personalíty traits
7) Unsatisfactory teaching slcills
8) Insufficient lcnorøledge of Englísh
9) Lack of enthusiasm for and dedication

to teaching

10) PreoccupatÍon with other interests
11) Poor comnunícation with parents
1.2) Inadequate irnowledge of Hebrer,r

13) Overemphasis on pupil fluency in
Hebrew

14) Insuffícient knor+ledge of Jervish
his tory

Reporting

J

1B

13

13

5

4

L2

L2

1

J

1

1

1

1

2r2
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TABLE 6

MAJO]ì TEACIIIIIG STREI{GT}IS OF Ti{E ISP'AELIS
REPORTID llY PRINCIPALS AÌ{D CEi,ITRAL

EDUCATIONAL AGENCY STAITS

Number Reporting

1) No major strengtl-r
2) Ilebrer./ language proficiency
3) Enthusiasm for and devotion to llebrelv

language study
4) Familiaríty rvith the land, history, and

folklore of Israel or rvith the Bible
5) Previous teachíng experience
6) Fornal trainíng for teaching
7) Personalj-ty of the teacher
B) Creatívíty in teaching

1
3l

11

L4
6

4
6
2

2L3

TABLE 7

RATIIìG Oir EXCliAl'{GE PERSONNEL BY TEACIIING SI(ILL

Teaching skirl roral No. Ratíng

Teachers
In Sample Excellent Satisfactory Poor

Professíona1 demeanor
and adclitucle 111 56

Control of class 105 54

lfaintenance of rvholesome
classroom atmospirere 107 46

Sympathetic unders tand-
ing of children 109 54

SiIl in mahing the class-
room program challenging
and Ínteresting to pupils 105 47

Maintenance of good rela-
tions ruirh principal 110 79

Effort to establish and
maínÈain good relation-
ship r.rith parents l0B 51

40

33

15

1B

t9

T4

22

42

4l

36

23

44 13

x 2r4
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t'The purpose is not to allor¿ JsraelÍ )'o.r¿i.q to teacir since the

fact that they have left Israel does not fÍt the Zionist perspective.

They are rrot suited to educate tlie Jer.¡ish youth of ,\meric ^."2L6
In Zíonist schools, a teacher r+ho is not a slraliach negates the

idea of Zionist educatíon -- he spends time teaching about Aliyall and

loyalty to Israel, rvhile he hirnseif represents a ne3ative example. It

is impossible hoiøever, not to employ them, for r¿ithout them it is

difficult to achieve the maintenance of Hel¡reiv ed,ucation.

There are l-hose rvho estínate the number of Israelis as twenty*fíve

peïcent of Ilebrerv i-eachers in the Din"porr.2l7

Ln Conclusion

Despíte the difficulties standing in the r+ay of the Israelí

teacher in adapting to the neru place, and clespite the other dífficulties

rvhich the school rnay encounter as result of híríng the Israeli, he brings

a blessing upon tire institutíons in whích he serves. There are schools

in whích fífty percent of the Hebrerv staff is made up of Israelis.

The need and dependence upon the Israeli teacher ís felt especially

in Ëhe day schools and in the higher classes. I,Ihere his ability and

talents are better ,r""d.218

Even íf 1ocal people are qualifÍed to teach liebrew, there is no

way in t¿hích tltey rvill be able to take the place of the Israeli in teach-

ing the strbject -- Israel, and tl-re language -- Hebrew. No local teacher

r"í11 be able to teach v¡ith the same enthusiasm rvhich the Israeli r¡ho

lÍves in Israel and will be returning to Israel, can t"r"h.219

Dependence upon the fsraeli teacher will gror+ and becorne greater.

Sínce it cannot be expected that the shlichim rvill fj.ll the need for
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teachers of Hebrerv schools in America, it is therefore neces.sary for the

Jer^¡ish community itself to fincl r+ays of filring this nee.l "220

I'fauy educators argue that the short sLay of the sháliach prevents

him from contributing greatly to Hebrew eclucation. In the first year, he

generally is learning, and ín the last year, he is preparing to return.

They feel that his stay nust be lengthened r,¡itllout the fear that he may

be influenced to stay forerut.22L'222,223,224 r225

t'His short stay creates a sítuation r¿here our children are con-

stantly meeting teachers r,¡ho d.o not understand th"*.tr226 on the other

hand, llyman r,¿rites :

"On the positive side, the good ones, and
especialJ-y those trained as teachers ín
Israel, teri'l to have very \¡rarn personal-ities,
work h¿r¡:J. are creative, and malce the children
love them. I am thinking of several of the
Israeli teachers of r,¡hom I am very fond and
who feel a deep obligation to the profession
and to the children. My impression is that
r,¡ith these teachers, it is more than just the
qualitíes which make any teacher a good teacheï,
and that the key to rvhat they are and do lies
in an exceptional sense of Kelal Israel.n227

CommenËs on the Research

Not all the argumenËs against Ëhe Israelis are

Some are vrithout any foundatÍon and others are made by

field of education rvho are dísappointed in themselves.

becomes the scape goat.22B ,,The criticísm is sometimes

Ëimes even unkind and malignant ,',229

based on fact.

leaders in the

The Israeli then

exaggeratecl , at

There are schools that employ "cheap" rsraelis. These people

have a good knowledge of Flebrer¡, are then rvrapped, as it \,reïe, in Ëhe

cloak of a teacher, and then, their failures are included togethur wi¡h
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those of the shaliach.230 Those r,¡ho do the research

effort to distinguish l¡etr^reen those i¿iro used to live

find themselves teachingu and l-hose rtrho are shlichim.

do not put forth any

fn Israel and norn'

231_

At the same time, ihere are also legj-timate coinplaints against

teachers from Israel tuho fail and v;hose díscipline rvithin the class is

inferioi:. Among these, there are sometimes found teachers who have an

excellent recorc of teachi-ng in rsrael, thus having been chosen as

shlíchím, but who, for one ïeason or another, d.o not 
",r""""d.232

There ís no discounting the efforts being mad.e to improve Jewish

education. Horvever, educators sometirnes fÍnd it advisable to speak to

students and parents to inr¡estigate currícul-um and budgets, et-c., while

neglecting Ëo speak to the teachers rhemselves, (rhe s¡l¿lhim) to find

out from them what they rvould advise to ímprove Jewish education. This

is disrespectful behaviour on the parË of the educatot".233

The Jewísh community has certain feelings tor¡ard the Israelis

that come from a feeling of inferiority and from a fear thaË Israelis r,¡il1

domínate their instítutions. In many, especially amongst Zionist groups,

Ëhis is the complex fruit of no 
^rryah,234 others are afta'd of the

rsraelis r influence, in case they may pu11 the youth of the communÍty

ar+ay from their families and their background. It ís hard not to feel
that much of the critícism dírected aL t,he Israeli by "devoted,, educators

among us, comes from a fear of his possible succe"".235

By disregarding the available resources for improvement and

using instead, criticism that lacks foundation -- damage is done to the

basic value of the expensive creatíon from Israel to the diaspora -- the

shaliach from Isra uL.236
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As Deshe put ít:

"The personal- rel-ati-onship of the Jervish
community ín the _gglg! to Lhe shaliaqL 1s
tt¡o-sided. 0n one side, Jervs of the gólah
want him, ancl even lcnoru hor,¡ to appreciate
his advantages. At the same time, he
remínds them of a national, traditional
responsibilíty and arouses in tilem, feel-
Íngs of blame and inferiority. It must
be understood that tlre relat:'-onshíp of the
community to the Israeli teacher does not
stem from any i11 rvill, but rather from
personal, complex feelíngs that. the shalíach
does ai¿aice in the Jer¿ish person of tf,e gãfãfr
by his veïy pïesence ancl appearance.23T-

The American Jei¿ does not l'rave a monopoly on choosing Ëhe rsraeli

teacher as a scapegoat, Rivlín talks about. South Africa, rqhere there are

problems and discussions similar to ours. rn hÍs writings he says:

t'The State of fsrael and the great changes
in the lives of Jer¿s in the diaspora, have
opened for the Jews only one eye. They are
not yet able to see, and possíb1.y they do
noü r,,/ant to see, the total contradiction
of their lives. In t.heir líves the emphasis
is on the arts and on excelling in art,
dancing and music; rvhile llebrer.¡ education
is not consj-dered to be ve::y interesting.
Faílure is blamed upon the trueatherr or
upon the poor heads ef the local rabbi and
the Israeli teacheï." 238

The researchers do

Hebrew day schools and the

not dj-stinguish between

work of a v¡hole variety

the shalíach sent to

of Israelis who work

in the eÛening and Sunday schools. These are t\üo distinct areas that are

mixed and místakenly combined. The shaliach in the day school brings a

blessing upon the school in r,¡hich he works. The department (Jerrish Agency)

does everything possible to oveïcome the difficultÍes whj-ch he may

encounter in his new position by preparíng hím a whole year befc,re hís

departure from Israel, and with constant comnunication during h.is stay
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outside of Israel. These shlict{m are ready for difficulties and over-

come many" It is necessary to distinguish betr,¡een then and those that

work in evening schools. The researchers are accustomed to includíng

all types of Hebrew schools into one caLegory. This distorts the r'rork

and the success of the shaliacl'r i,¡ho is sent by the Agency for a limited

Éíme. Thus it is necessary t.o look carefully at the research, and to

knor+ r,¡ho and what is in the study.239

B. The Ïdeas and Solution to the P::oblems and the Questions

That Arise eut of I{iring the Israeli Teacher.

The dependence upon the Israeli teacher is constantly increasing.

I^líthout another solution to be found, the educators in the diaspora and

in Israel are led to search for ways of sËrengtheníng the help and ínflu-

ence of the shlichím during their stay in the golah. At the same time,

educaËors are av/are of the lecessíËy of findíng vrays of encouraging local

young people to take teachÍng as their l-ifers profession. This must be

done by improvíng conditíons, Íncreasing and strengthening academics for

their qualífication, etc. As Dr. Kadesh says: t'There is no possÍbilíty

of buildíng a nation by ímporting educators ."240

In Ëhe followíng pages the writer presenËs a sunmary of Éhe

liËerature thaË was researched on the topic.

1. Qualificatíon of Shlichim

Israelis who are ready to leave for

in the psychology of the American "tit¿.241
the place to rvhich they are going, learn about the voluntary nature of

care in the Anerican Jeruish school, and become familiar rvith acceptable

shlichut must be knowledgeable

They must also knorv about

methods of teaching there. It is also advísable Ehat the Israelis
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understand the sociologi-cal frarlervork and language of Jervish society of

the united states "342'343'1344

A committee should be chosen, of people r¡ho are experienced j-n

the fíeld of educatíon outsicle of Israelo and educators rvho have gone to

Israel to becoure citízens" The job of this comnittee would. be to choose
al.Ê

and prepare the applicants for shlichut.'"J

A clear criterion must be chosen, by which the fsraeli applicants

can be cirosen. The present method j.s not cl-ear. The individuality of

each school must be t.aken into account.246 The applícant must participate

ín a special course in Israel and the United States. This course must be

a condition, wíthout r,¡hich the teacher cannot teach Ín a Hebrer^¡ school.

It is desirable and important that communÍcation betrveen the applícant

and the young Jer,¡ish-Arnerícan generation be established prior to his

arrival" This can be acconplished by way of varied educaÈional programs

organized by the Jev¡ish AgrrL y.247

Choosing Ëhe applicant for shlichuË must be done carefully and

over a period of time. During this period, he must be given naterial to

read, chosen by experts in the field of education. It would be desirable

Ëhat he be knorsledgeable in t,he latest professional literature in Israel

so that he coul-d choose whaL is suitable for the place to ¡vhích he is

being sent. In addition to this, there should be seminars, discussions

and meetíngs with advisors and superintendents in the field of education..

ín order io talk about the perspectíves of the applicant in relation to

Jewish education and his understanding of shlichut. These must be

248.249.2s0sory.

Two rseelcs before deparËure, there should be a concentrated,

compul-
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interrsj.ve workshop; a similar course should be attended immediately upo::

arrival in the neru pl¿¿s. Every teacher must receive basic material to

reado and a bibliography for additional reading to enlarge upoll the infor-

matj.on rvhich he has, about his worh and his shlicl-rut. During hí" _"!ü"hg!,

he should participate in special courses designed to strerrgthen the

special pedagogicat qua1ifi""tior,".25l "A lack of basíc preparation

causes the failure, even of good teachers, in theír educatÍonal ruork in

the golah .1252'253

Tirere is another opínion ¡^¡hich recommends the establíshment of a

special institution in which Lhe glrg!þqþ can complete a r,rhole year of

courses. i^lithín this institt¡ltÍon the applicant. can be more easily tested.

Therefore, Ít is desira.hle that the appl-ícant. establísh contact with the

place in r.¡hich he is going to work. Thus there rvould be an exchange

about. teaching subj ects, methods, and a clarification of expectations of

the teacher.

Sínce the dependence upon the Israeli teacher rví11 grorv, and ít

will be necessary to hj-re Israeli students and yordin, it ís necessary to

establish programs for theír qualifícation. Thus, the damage done by

these teachers in the classroom r.,ould be diminished.254'255

Communicatíon must be improved between educaËors of the diaspora

and educators of rsrael. rn this way, they rvill be able to plan and

Ímprove the educational aid which rsraer provides to the golah.256'257

Kadesh emphasizes that it is necessary to find vrays to improve

communication betrveen educators and parents of various educational

institutions. rt is up to them to search, together, for rvays of improv-

ing and overcoming problems: trParties should be planned in coo¡ :ration
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rvith the varÍous institutions, and one friend can help another.r'258

rn additi'on to proper preparation, it is necessary to take into

account that four to five years is the minimal period for establishing

spiritual roots in a place, for overcorning the bonds of adaptíng, and

for esl-ablíshing good relationships with the chilclren. "I am not afraid

that teachers will- become yordim because of a longer stay ."259 Dushkin

is in favour of a stay of three to four years for the Israeli sh1ichim.260

Shneider says that an effective shlichut demands a lengthier stay.

This wíll also create less expenditures and will sËop the complaints of

boarcl members and parents that the shaliach is too 
"*p.rr"iru..261

Jer,¡ish communitíes in Anerica are norü dependent upon educators

r*¡ith academic back-gr:ounds t.o teach Jewish subjects" Here the expectations

are that the Universities and ínstitutions of higher learning in Israel

will prepar:e teachers iniho have a good academic background. both ín Jervish

subjects and ín other subjects. They r¿ill- be able to advance Jei¿ish edu-

cation and inspire the youdn.262

Those from outside, in rsrael, who prepare shlichim, must go and

learn personally and intensively, the conditions in the Jewish communities

Ín the diaspora. They must visit educational institutions \^rithout warning,

to see thê teachers at tuork, to sit in on pedagogical meetíngs apd to see

the problems first hand. They should al-so visit local rabbis and local

educators in order to bring to them a good program for all commu.eities of

Israel that ídentify with the State of Israel and r¿ith it center in the

lives of the Jewish p"oplu.263 As Kadesh put ít:
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"The sendelîs must haye more oblígalíon Lor¡ards
shlj-chín. They nust take mo::e of an inte::e-st
in then. They s}iould not be satísfied r"¡itir the
íntermediary rvork that they do. Tl"rere ale many
shlichjm who have completed and are corrlp:Letj-ng
a niagníf icent and spir:itually uplîfting l_Þljçhrr!"
This is known to r,¡hoever r^rants to knorv tlie truth"
It ís necessary to stand besicle the teacirer during
his periods of crisis, to improve the condítions
of his ruork, and especíally to improve h:'-s status
in the corrmunity. These ar:e things rvj-th rvhích
the Agency should concern itself and ensi:rs.t'264

A siralíach must be a teacher rvho has succeeded in his worlc, rvith

at least fíve years expe::ience ín Ëhe middle grades. IIe should have a

workíng knowledge of Englísh, background in religion and tradítion, and

the Bíhle, the Hebrew langu-a degree of respect torr¡ard both knowledge of

age and its literature and be enlightened in Israeli .,rltrrru.265

The senders should investigate the place to rvhich the shlichím

wil-l be

Ëhere is

teacher

who cannot

sent. It i-s an

apathy tor^rards

injustíce to sencl a

ifebrer¿ edr-rcation.

shalíach to a

It is not the

place rvhere

task of the

to change the atmosphere" It is Israel.ts duty to fulfíll an

obligatÍon only to those communities rvho are willj-ng to consider the

problems of Jewísh education for their children.

teacher will be respecËed, as he deserves to be,

shlichut of a Zionistic, educational

identify with and relate

Irr these places the

- 266IN AII ATEAS"

nature must not be given to somebody

Ëo these Ídeologiet.267

The choice of shlichim must be very strictly supervised, and

A shaliach who arrives, who sl-rould be religious,

tradítion and customs of tire synagogue and the homes of

must know the

the students"

It is necessary to eliminate or at least reduce the confusion

beËween the ti,¡o departments r^rho are responsible for choosing and sending
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$l¿s!1!r abroad. Sometimes these

problern or compete ruith each ottrer

should be left to the communities

the procedures presently existing.

who are most suítable for sending

excirange of teachers at the end of

To the Shaliach

two departments rleal wj-th the same

in the sending cf teachers. The choice

wíthout any lim-í'cation and ruithout all

It ís also necr:ssary to c]:oose people

teachers, and r¿hr:r are caref ul in the

their sl',Iích,-,t " 
268

through

i,li-11cher270

notes:

Brandr,rr'-ne269 points out, from hís owrr expeìi:-r'.ence as an Israeli

teacher, Lhe necessity of understanding the mental-iLy of the parents, the

teachers, and especialJ-y the treasureïs and prj-ncipals of the educational

system of the Bolah.

Only afrer the growth of friendly relation.s r,ritl-r local people, is

it possible Ëo introduce innovations and recommend: improvemenLs

the experience that the fsraeli teacher brings with hi-m. Asher

who was the dírector of l(eren HatarbutÞ in canada 1f,or many years

"That the shaliach rnust lcnoiv that the negative
attitude to,oara tfte Israeli does not cornre from
i1l- luill, but rather, it is a complex, Þ,€rsonal
feeling that the shalíach, by his very presence,
arouses in the heart of the diaspora Jeva, It is
up to the shaliach to maintain friendly relations
even when he feels personally Ínsulted.. The
approach of the shaliach must be posit,irze and
concrete every step of the way. His attitude

- should be one of modesty and concessiono allor¿-
ing local people to project their achiev,ements,
while staying away from any personal pra'.1 ection.r'

Illr¡tn 
"ontirtrud : 

271

"It is necessary to inform the shaliach iì¡efore
his arrival, of what he is faciÇ anãã similar
process should be carried out with local_ educators.
The dífference betr¿een these: that the shaliach
is corníng and loca1 educators are recei*,ing. -1ño"nut
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comes should knorv r¿here he is going, and T_he

responsíbility lies r,¡ith him to be ::eacly.('

Abraham Elu.ut272 presents a list of practical recommendations

that were accepted by a seminar prepared ¡+ith the cooperation of shlichim

that arrived in Detroit schools" They are as follor.¡s: The departirrg

teacher has to have at least five )'s¿¡sr teachÍng experience; to have a

good rvorking lcnoi,rtedge of the English language; he inust be respectful of

relígion, bave a good knotuledge of Bible and the Hebrew language and its

literature. IIe musË be enlíghtened in the culLure of the people of fsrael

but, he must also knorv about the life and custolns of the place to rvhich

he is beíng sent. I{e must knoru, before he leaves Israel, rvhat the posÍtíon

of tire school is in relation t.o religÍon and its observance. The depart-

Íng teacher must be ínforned of his duties in the school, the classes that

he will be teaching, and on r.¡hich subjects he must concentrate.

Dr. Eli Grad273(A) suppoïts most of the above. He adds tl-rat the

shalíach is responsible to know that he must fit himself into the existing

framervork, rather tiran tryíng to create a ner^r one.

It r^rould be preferable to have teachers arrive before the commence-

ment of the school year, to spend some time aL a süinmer camp, and to

becone acquaint.ed with the youËh. The student r+il-l knorv that tl'le teacher

ís close to him aird can help him rvith hís problemse and the teacirer will

knorv hís students personally and ivill undertake the task of solving prob-

rems together rvith his students.273 (B)

Private tutoríng is somethÍng that r'ridens Ëhe gap betr,reen the

shaliach and the 1ocal teacher, and aïouses âD uo&'¿1ãlted response from the

conmunity, therefore, thê shaliách should be war:y cf giving private

" 274
l.ESSONS
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Results of Research

The problem of the Israeli teacher in Jervish Hebrew schools,

in a continuity study by educators in Israel and ín the diaspora'

P-.esearchíng ruith the íntention to f ind heopf u1 solutíons, Dr ' Ilytan

found in his study the folloruing ís needed to assure the success of

Tsraeli teacher:

]-S

Israeli

the

''Theestablislrment'ofagoodrelalionshipiuith
the principal brought good adaptation' cooper-
ativã t'¡orlc :'-n the school, and recíprocal under-
standing. Profession'al worlc and professional
.pptot"h. Personal appearance, maíntenance- of
agoodrelationshipwithotherteachers,planning
and preparation, use of the ilebrert language as

the teaciring language ancl er^rcouraging students
to Participate in classe3'ttz/5

Hamíel ,t^tuó.r276 "The duties of teachers sent from rsrael go be-

yond the axea of Ehe classroom. Teachers must talk r^ríth parents, teach

parents and young people, ínterest them in Jer^lish problems -- naLíonal,

social and religíous. rr rrA teacher rvho ís used only as a teacher cannot

even be a teacher ."277

t'There is a need for an idealisËic teacher r+ho sees the idea of

maintainíng and strengthening Judaísm and 'Jews in the golah 
"'278 

Students

not only want to be heard but also considered. In their words, students

of the golah, "\,/ant the Hebrew teacher Ëo teach in an ínteresting \^Iay,

whích íd not boring." Thís 1s a great challer-rge for the shaliach. The

teacher must malce the lessons ínteresting. It must be noted that most

students go to Hebrerv school because their parents force them to go'279

Dr. Huziel Adini280 forr.rd in hís study ihat 491 out of B7B students

of high schools r¿ere thankful that their parents had forced tirem to go to

a Jervish school.
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Dr. S. Kadesh28l ind,icates the foll-or^rí.ng expectatíons of the

shaliach ruho comes to the diaspora:

-to be observant and full of the stories and traditions of our

fathers; pround of being Jer¿ish aird able to quote the words of the rabbis.

-not to withdraw froni the community, to be a part of it and be

faithful to it.

*to be raËíonal, sociable and to lcnou' hor¿ to explain hímself, and

this is a cond.ition of his adaptablÍlíiy to the life of the conrmunity.

-to explain life in Israel rvithout any distortì-on, even if the

facts may not be pleasant,

-preferably to tell- students aboul- personal experiences in the

army and the ltibbuLz, etc., but only briefly,

-to incl-u<ie in hÍs program of work participation in holidays and

various events in the communiiy,

-to teach Hebreiq as the iroly language and as the language of

communication of the Jervish people rvith the State of Israel and the r¿hole

Jewish ruorld.

M. Vistoch writes:

"The Israeli teacher must know how to relate
Ëo the conmunity; the community is not correct
in its demands but between the teacher and the
community -- tl-re community is correct. The

- Israeli teacher be he the most successful -- will
fail íf he does noL succeed in relating rn'ell to
the community. Parental pressure is also a
forceful factor. The Lwo above factors -- that
are not shor,¡n to the Israeli teacher -- mean his
success or failure in the golah of America. The
shaliach must be nell infor¡ned about the relatíon-
ship b.treen parents and Ëeachers in the institu-
tion Ëo which he is coming. For here, rthe student
is always rightr. Ile has a very strong wa1l of
protectíon behind him, while the teacher slands
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alone ând unprotected. ""

For the Success of the Shaliach

There is a great need for the preparation of texËbooks, that are

arranged according to partícul-ar facts that are taugirt in an interesting

for:tn; audÍo-visual aids, that are rle\,¿ and improvecl; nethods of teaching

that are ínnovative and improved. IË Ís necessary to see that these are

not inferior to those avaílable to the secular teacher.2B3'284'285

As Dr. C. Chamiel asks:

"l{hy should the Israeli teacl-ier be envious
of the secular teacher, in that all the
educational technj-cal gates are open to
him? tr{hy should rve not be able to place
aids and ínstrumenLs that rvould allor,¡ the
use of a ne\.z approach in the organízation
of classes and learníng groups, and the
rnodern use of teaching tools .1286

For this, it ís necessary to work cooperatíve1y with educators

and scientÍsts, Ëhat r^rill complemenË each other, in the preparati-on of

a meaníngful curriculum, that is composed for and directecl to the chang-

ing abílities of the graduating 
"trrdurrt.287

oo
schif f ,2BB ltadesh,289 A"k"r*un,290 rrrd Gt"d291 point ouË that

it Ís necessary to establish a basic curriculum wíth clearly defined

goals and methods for their achíevement. It is necessâry to choose

material that is suitable for the age of the sËudents, inethods of teach-

íng that will ensure the achievement of goals that have been pre-establi-

shed, that will be tested and reviewed by pre-established tests and

revier.rs.

Grad empl-rasises that, "it is not enough to say to a teacher that

he should teach in a high school; he must be told exactly what he is to
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teach, and the ilìore delails that are girzen, the better l"ris r^¡ork will be",'

Comments_to the Aclministratíon in tlie DiasÞora

Amerícan Jervry is obligated to search for r+ays of encouraging

youn8, local people to turn to ljebreru teaching as a lifers profession.

This ís the best potentÍal since they a::e personally close to the youËh

of theír or¡n country and the1, g¿r understand theír psychology"292

Therefore, high schools and teachersr colleges must be established, wÍth

the use of Universitj-es in fsrael to complete the preparati-on of local

people both in teaching Hebrer¿ and pedagogical preparation. Tl-rey must

be encouraged in r¡arious \^¡ays, ín order to f ill the gap in the teaching

f ield .293,294,295

"one cannot build,, based sorely upon imported teachur"."296

rn order to encourage the best rsraeli teachers to leave on

shlichut, they must l¡e ensured certain rights and equal pay to that of

the secular teacher. I{hen they arrÍve, they must be helped ín finding

living accornodations and given a loan, if this applÍes, ín orcler to set

up their'nei,¿ home. It r¿ould be preferable that Ëhe institution should

establísh a scholarshíp fund for the shaliach, so that he r,¡oulcl not have

Ëo taice on additional l¿ork to cover Ëhe expenses of his orvn 
"t.rdi.s.297

fn a dialogue of a day high school in wínnipeg, r^rhich took place

in September, 1974, ít was stated by Rabbí N. Rose that teachers of North

America shoul d learn Hebrew side by side rvíth shlíchim. According to hím,

this rvould bring satisfaction on the part of both parents an¿ studerra".29B

ìf. Vistoch writes:

"It is necessary to ruork to bring American Jewísh
educators and Israeli educators closer, if only
because of the different life styles of the two
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and the different rnentalities" They vri1l
learn from each other ancl will both benefit
greatly.

Both should be invited, American and
Israeli educators, to express their thoughts
and discuss togetirer the difficultíes i_n
their ruork, and to find solutions together,rrz99

Conment About the Curriculum

Hebrew schools must be brought into the homes of the students,

so that students ruíll have a desíre not only to learn the Hebrew subjects,

but also to líve some of the things they are taught, insofar as possible,

by means of singing, dancing, dramatíc presentations, crafts ancl cele-
brations 

"

The curriculum should not be set aside, but an honored place should

be gíven to proj ects that grow from the experiences and líves of the stu-
dents. These can be worked ín a prepared, evaluated way.300,301

It is necessary to develop Jewish stud.Íes that are informal, by

sending students to camp and encourag:'-'g them to partícipate ín youth

groups' etc. These projects should be seen as an integral part of the

curriculum. In these areas new methods and ne\ù matería1 can be introd.r".d.302

Qpmmgnts About Parents --And To parents

Since parenLs are the most important factor in determiníng the

behavior and the development of a person ín his youngeï years, it ís under-

stood that it is the duty of the school to involve itself, insofar as

possible, in the education of parents. rn prj_vat.e meetings ruith the

parents, or in I'parent-teacher" meetings. rt is the obligation of the

teacher or the pri-ncipal to enlighten the parents about the goals rvhich

the school intends to achieve, and hoi*i Ëhe parent may best help the school
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in achieving these goals 
"

Adult education is a need brought on by tíme, and there is no

school r¿hich can prevent filling thís need. The tine that the student

spends at school is límíted. Most of his time is spent outside the

school -- at honte and in the rnidst of hís faniily.303'304 Hebrel education

ruithout the helP of the home j-s doomed to fail; its strength rvill not

witirstand the problems which will develop ín the students t graduating
305years.

Ït is importanË to put parents on school committees for this

oblígates them and puts a responsibility on them for the success of the

scilool. Then the parents begin to learn r,¿hat Jer¿ish education really

means. They become involved in its problems Ëogether wíth the ieaching

staff . Sometimes there are parents with strong por,rers of organizat1on

and adrninistration that take upon themselves the task of Jewish education

in their 
"or*unity.306

A Glance at Proj ects and Work

In 1.970 the Israeli Minister of Education, Yigal A1on, saíd that

his office would contribute to the area of preparing curricula and text

books for Hebrew schools in the golah and assist in finding suitable

qualified teachers for these 
""hool".307

There would be a specíal semínar established for qualífying Israelí

teachers who were going on shlÍchut in Ëhe golah, rvorking Ëogether with

the Departinent of Education and the Unir¡ersíties ín Israel, rvhose purpose

it ¡¿ould be to inform those lvho ruere leaving, about Jewj-sh ed.ucation ín
the communities and about the condition of Jewísh education

in which they would be worlcing. A special shalíach rvould be

in the countri-es

sent whose
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job :'t rvould be to maintain contact with shlj-chim_

The department that sends shlichim r¿orlcs together wii-h the American

Department of Jer"Ísh Educatíon, and v¡íth a comniittee of experts that pre-

pare currícula for teaching ttrsraelt' a-s a central subj ect , f.or schools

in tl-re Unitecl States and Canada.

In 1971 the head of the State of Israel, G.o1da Meir, spoke about

an agreenent betv¡een the Department of Education antl Culture and the

I'iorld Jervish Congress to r¿ork together in the area of Jervish ed.ucatíon

j-n the go1.h.30B The agreement includes supply of nanpo\,rer for teaching

and its preparation for shlichut; the establishmenL of a cominittee that

r¡ould periodically investigate the manpower needed., (this office would

care for ensuring the r:íghts of shlichím); a pedagogj-cal commíttee ruould

be established by une Department of Education and culture and by the

Idorld Je¡+ish Congress rvhich would guíde and advise j-n the preparation of

textbooks and educatÍonal aids in the various subjects, and rr,ould ínvest.i-

gate the possibilíties of establÍshing a pedagogical v¡or1d center for

aiding Jewish education in the golah, and r^¡hose ceÉLral- office would be

located in Israel. ThÍs would provide Ëeachers for Jewish education in

the golah. Teachers, princípals and supervisors wourd be accepted, and

beginning ín I972, shlichím would be chosen from tir,is group. The shlichut

would last from t\to to three years, and in special cases thís period might

be lengthened.

Dr. Hayim Hamíel, spealcíng ín a lecture to a session of the

I^lorld Jewish congress ín 7972, said; "The Departme-ût puts at

of Jer¿ish education in the uníted states and other counËries:

supervísors, teachers and advisors. The deparËnenir initiates

the disposal

committees,

Lhe estab-
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líshlnent of educatÍonal instituLions in r,rhích all organizatÍonal, adminis-

trative, financÍal and pedagogical problems ruill be clealt ruith by the

department. The department J-s occupied rvith establishing qualífication

projects for teachers, and is trying to create additional opportunities
for advancecl education i-n high schools ancl yeshivot, in rnihich there are

hundreds of young people at pïesent, who, upoïl Ëheir return" contribute
honorably toruard Jer,zísh education in the gol.ll.309

Choosing applicants for shlichut is a job that is carefully scrut-
ínized, ouL of a recognitíon of the responsibility that líes with the

department. This year, one hunclrecl hours at least, rvill be spent ín
preparing teachers for shlichut.

The department has a regular course at the Bar-Ilan UnÍversity,
where one hundred and fifty stuclents learn about educatÍon in the golah.

Those r'rho cornplete this course and have been sent as shlichim have proven

to be excellent.

A díalogue vras held betlveen the United Hebrew Schools in Ì,iontreal

and the Jewish Agency ín Nerv Yor\ l-he school stated that a repïesentative

of the school looks into the rvork of the teacher in his classroom in
rsrael, and after familíarizing himself v¡Íth all the details signs a

contract lrrith the teacher. I{hen the teacher comes to }Iontreal trvo weehs

before the beginning of the school year, help is gíven to settle him into
a horne. Every couple of shlíchims has a family seconded to it that is
ready to extend íts hel¡ in solving the couplers problems.

ïn the tr¿o weeks before commencement of classes, the sharíach

receives an expianatíon of his dutíes and righrs as a ,rr"raotììr.,10",
and rvith the various institutions" There are meetings with parents,
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neabers of the adrninistration and graduates of tire school.

After this, he spends time r¿ith the principal in learning about

tlie curriculum, methods exÍ-sting in the school anci aicls at his disposrl.310

Those lvho r'¡rote the dialogue say that since thj-s method ¡vas ínít*

iated, tl're rvork of the shalj-ach has improved.

Material Aids and Textbooks

The agencies responsible for sending out _ghljsþrm place a great

emphasis on material aids and textboolcs that are suitable and will be

available to Israeli teachers in schools in which they rvill be teachíng.

The material is made up of material that i¿í1l aid the teacher,

texLbooks that are suítable for golah schools and ti-rat are arranged in

an attractíve ruay; worltbooks for indj-vidual r,¡ork in the various subjects;

selected lessons in Jewish philosophy; posters to go along rvith topics

Ëaugirt in the l{ebrew subjects; slides ivíth accompanying narratives;

short films on a variety of Ëopics, etc.

There is also, in the department dealing with the golah, a large

pedagogical center that collects folders of informative and educational

material from the educational institutíons in the go1ah, with v¡hom the

department communicates. At the disposal of this department is a catalogue

of material provided by the schools and the teacher ¡vho is interested in

sl'raring these *rteri"ls. 311

Comments by Shlichím on Their l{ork and Matters Related

rn the literature reviewed, Ít rvas learned that shlichim do not

c.

complain to a great extent, and the problems that

ín the pamphlets publíshed by the deparLmenls --

they raise !/ere found

religÍous and secular,
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of the Jel.¡ísh Agency.

In the pamphlet" rrBisþlichut iloraha \¡t\j--nuc;:r' i:r,rblisherl by the

Department of Education and Culture of the Jei¿ísh 
^¡lencyr 

in l'treru'York,

one found dialogues, comments anrl research al¡out t1.¡,: r,'ork of the Shâliáltr"

Most of Lhe teachers that a::e díscussed j-n the panipirlets, åre teachers of

the eleinentar¡r seciion and some of them are in the. i.righer grades.

rn the pamphlet, "Aþr_L_a'sþulic"þ", put olri by the Department

of To::ah Education ancl Culture of the Jer¿ish Agency irr Jerusulem, one

finds duscussj.ons by teachers about their rvork. Thi..y spoke aboui the

challenges that they fa-ced, how they succeecled in a;:complishir:ig religious

and national projects" Ilere and there, there ís a cor¡ment about diffi-

cul tíes, but never an cmphasis on problens or conipi.'iirrts. A large nunber

of these teachers røorlc in high schools of day schoo-l-s; among these thele

are teachers who live in Montreal, Toronto and Lrínuipeg.

In these pamphlets, there are discussions ¿ri:rout varíous projects

that the shlj-chim themselves discuss, in the school- and ín the communíty,

and in general with an approach of success and overc.omíng diffículties.

A feru of the comments will be discussed below.

General Comments

"There Ís no satísfaction ín the rvorlc, and i t does not con¡ribute

any ne\,/ pedagogícal experierlce. The causes are inferior textbooks, old

rnetllod of educatíon, a negative attitude Ëorvards fslael- ."3r2

I'fuch is said about the creation of a persorral relationstíp with

local students, yet horu is it possible for a teache:: r^¡ho teaches in

several classesr to create a t^¡atm relationship r,rith over a hundred stuclents?

Many of the students, he may see only once or trsice. 
"."k.313
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Ih_._"gr¡i!ålcU,Þ
rrthe candy stuclent.r' If he

and even then, not alr,rays.

much more true would it be

consíderation must be given

morníng to the afternoon in
3L4l-earnang.

of the American student can be compared with

gets a candy, he ni11 be happy to do sonethi-n.g

And if Lhís is said about secular studies, hol

of the l{ebrer,¡ subjects. In ::egard to homer,rork,

to the student who spencls the vhoJ.e da¡r, from

the school -- according to the iong day sf

i,rh::t parents will say,

thai the parents will

no{; lcnorv 1-ror,¿ to read

year.tt Or, he turned

The attítude of students to lleb::ew subjects is dependent upon the

atËitude of the pa.rents; most parents clo not encourage nor see any neecl

for I'Iebrerv studies. They aïe nìore ínterestecl in Juciaisin and in k¡owledge

of the language so that they l,rill knor¡ hor,¡ to pïay in the prayer book.

A child who comes from a home in which there is a. goocl attj-tucle toward

tradÍtíon -* Judaism and Hebrelrr, ivíll have a posltiize attitude torvarcls

his Hebrew subj ects. 315 
' 
316

Díscipline

Teachers here are employees of the parents hiho pay prívately, and

therefore, eveïy teacl-rer tries to have his sEudents l:eport favorably.

Students must be considered, receiving more rerrards than punishment; and

rvhen punishments are given, consideratíon must be gi-ven to ensure that
puníshment wíll not interfere rvith the good atmosphere. The punishment

must be thoroughly explaíned so that the student i,¡il-l und.erstand ivhy it
. 3r7!/as gaven.

There is a lot of consícleration given to

as r{as once said by a príncipal: "I am worried

complain that the children of Grade One still do

three r*teeks afËer the commencement of the school
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to the teacher and said; I'Dontt speaic Hebrer,r r,¡ith the stude¡tså païelìts

are complain:i.rrgr" and then.. ""Donrt teach them to \rrrite, it is not so
110

. ilJf()r_rrportant. "

ReligiôuS educâtion

is up to

Ícize ín

Halacha

to seek his

shalÍach in

In the framework of Jeruish educatíon, üre are sivimming against a

great tÍde of secularism and non-observance. The educational necessity

whích r{e are trying to se11 is not a necessity aceepted by the social,

spiri-tual rvorld of the child. The framervorlc of the family and society

are even an antíthesis to Jei,zish education...rn this situatíon it is

dífficult to find parhs inro rhe hearr of rhe ct it¿.320

Good Relationshíp

It ís preferable Ëo be in communication r,r''Í-th the païents without

their children, to ans\^Ier invítatíons and to establ-ish a good relation-

ship with the parents and other people in the community.

It is particularly necessary to try to esliablish a goocl relation-

shíp wíth loca1 Hebrer'¿ teachers, despite the dífferences that exist due

to the different levels of knowledge of Hebrew and professíonal qualifica-

tions.

The shaliach must make them feel that tl-rey are rvorÈhy of him, and

Most students travel on the sabbath and eat non-lcosher foods; it

the teacher to be careful not to insult t.he students or to crít-

any roundabout way, but rather to teach Lhem; this ís what. the

says. The parents wíll decide for thems"l.r"".319

advice as another resident, and thusn Ëhey will turn to the

other r"tt"r".321
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The Shaljach Prof essi.oi]all-r¡

There are teacl-re::s that tell of the great satisfaction that they

have derir¡ed frorn their worh and the pedagogical experience which they

can irave hereu lihe Yacov Gal-Er , peretz and Tzipo ru zuk322 or others

rvho feel a lack in satisfactíon and an emptíness irr L'hich they have no

possibílíty of nel pedagogical experience with ínferíor textbooks, out-

dated leaching methods and a negative attj-tude Ëorvard rsrr.lís"323

The possíble potentíal of the shal-íach is not used as a contrí-

bution torvards Jev¡ish educatÍon. It is sufficient that he receíves a

task of teaching tuithout having any other educatíonal responsíbilities.

The shaliach comes with good will and wÍth a warm heart read.y to help

and r,¡orlc voluntaríl.y but someone always cuts his wÍngs 
"hort.324

In TsraeJ-, the school ís considered líke home and a teacher part

of the family, and here? sometímes, the teacher isntt even involved in

deci-síons thaË affect him and his 
"k"""".325

The shaliach encounters many dísappointments and incidents that

he cannot foresee' some of which are related to the material and personal

status and some of ruhich are in the area of education. These misund.er-

standings appear rigirt at the beginning of his work, and wirh them many

objective factors that exist and cannot be changed over night. Much is

dependent upon the principal of the school, in the community institutions,

and ín the attítude towards the teacher and his status in the community.

"Although he cannot be cleared of all b1ame, he is the Last that

is to blame.1326

r rvas greatly disappointed when r realized the status of the

teacher here, botl-r in the eyes of the sÈudent and in the eyes ol the parent.
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I dÍdntt find the same respect and honor that ís g-i-ven the teacher in
rsrael. The parents continualJ-y criticize, and net- ahrays justly, in
a manner that is not courtgeus 11or well*nrannered." They lack any sense of
value for the shlígþut, and tirey thính they under.sLand everything. The

fsraelis, who have behind them years of experiencej, find it difficult to

adjust to this attitu<le.327

The Israelí teacher worlcs in a situation r¡here there is no possí*

bílity for advancenìent, al-so in inferíor conditior:r:s. There ís no value
placed upon his ruorlc, and he ís not allor¿ed to exp,aess himself profess_

íoDally, ín an índependent rvay. There is a lack of leciprocal trust
between the teacher and those that have hired him; ancl there Ís no one to
take an ínterest Ín the teacher after he has reached his place of work.

This is a situatÍon r'¡ith which the rsraeli teacher finds it difficult to
make the necessary adjustment,32S

The teaching of subjects pertaíning to rsr:,ael and its history up

Ëo the present, need not be taught only by the rsra,eli teacher, but can

also be placed in the hands of the locar t"""lrur".329 r,Textbooks here

do not use modern Hebre'; many r,reïe wrítten by scholars who learned

their Hebrew in a rched.err and they have no ídea ah,out spoken H"br"r.,,330

ihe curriculum in llebrew school is generaLn-y made up of prayer,

lar+s, customs, Ilebreiv language and Jewish history "33L,332 This curricu_
1um poses a problem for the teacher ín general, antr the rsraeri in
particular; how to get the students to like mater'i.ai_ that is mainly
unfamiliar, both to the stuclent and the parent, and:¡i how to relate this
material to their present Iirr.".333
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An Israeli teacher r,¡ho contes to hÍs place of rvork is not farniliar
t¿Íth the textìrooks nol: the methods of teaching an<i scrnetimes l.acks the
surroundings to become interested in nerv material-. presented v¿ith this
lack of choice and opportunity, he must continue rvith the o1d ways and

the o1d textbooks.334

The cu::rÍculum must be accepta,ble to mosË of the students; one

must consider the fact that they are not coming of their o\^/n free rvill .

Their opfnion must be respected and then, they ín turn, ruirl respect the
Leacher and r¿hat he represents. There j.s no jusËífication in placing the
blame on out<lated textbooks; these can be updated, ancl materia-r suítable
for teaching can be r+ritten. Although the vrork is difficult, st,udents

vri11 be apprecíati.,.u. 335

here are no clear goars in Jervish educatio', and there is no

order of preference in the existing goa1s, what is nrore important ancl

what talces precedence. Teaching Jer+ísh varues, the rîebrew language,

rsrael -- is there any distinction made betrveen these? And ín teaching
the Hebréw language -- what is the language norm towards which one must

work? spoken Flebrer^¡ of rsraer, literary written HeT:reru, or maybe cust_
omary, American Hebrerv?

should. we accustom ourselves to the presenr- situation r,vhere

reading of the prayer boolc is all that is clemandecl of the child, or should
we r.¡ork tor¡ards a free use of the Hebrew language? irrhy is it necessary

for the llebrew school to suit itself to the public school in celebrating
christmas instead of Hanuka? And to rvhat degree is the shalíach free 1n

hís rvork r'¡hen ire ís present.ed luith existent textboolcs with parti:ular
rnethods of educatÍon, and r¿ith a lack of possibility to make pos ._tive
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change.s, r+hen buclgetary problens dictate the path of ed.ucatiorr?336

rt is important that people ín the profession of eclucatÍon make

up the curriculum, rather than rabbis r,¡ho lack an educar-ional approach.
As r was once tord by a rabbi-principal: r'For us the mai,n thing is
prayer, we r^'an{- to have children continuing their prayers after they
l-rave left the schoor arid therefore, devote you:: tíme to learning the
Siddur. "

AnoÈher rabbí once told me:

tíon, but nine is the best.,' It is

field of education that are close to
ôthe curri"..r1.,*- 337

f tmr.'r'ltere are rnany methods of educa_

very important that people in the

the problems and the reality, set

Jer¿ish edu.c:ation is far from being relevant for Jewish youth.
These courses do not ïepresent any conditj-on or fact,or in the future of
their social lives and l-heír economÍc status. rt ís possible for Ëhem

to attaín any position wÍthin the community or out of ít ruiËhout the
acquísition of any }lebrew education, and there is ¡'o Ëurning away from
the quesf:ion, "I,,Ihy do rve need iL; what is o.rr worr.?,,338

The Shaliach should Remember

Every demand by the Israeli teacher, ruhet¡rer in relation to the
curriculum, or salary, or conditions of rvork, schedures, etc,, rnust be

made wíth great care, and not fought with grea t zear. First on€i musË

knor'¡ the right peopre, to r¿hom one must speak in order to give trrem the
impression that they are helping; and thus the Isnaeli teacher will
receive satisfaction and the support of local peopn-e. rf demands are
made rvithouË patience, and without speaking to the right people at the
right time, the shaliach is left alone out on the battlefield, ,.rs a
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r'Tatchto\ùer f or the day of his Leturn home". . . The shalíach must alruays

remember, t'that a very thin rope is drar,¡n between success and faÍlure."

ft Ís necessary to rememl¡er that open inclependence, aït:ogânce, sharp

crÍticisrn agaínst the existing sítuation, can be used as an openÍug

torvards f ailure.

ComnunicaËion with the students is an important factor i_n the

success of the teacher; he must know the materi-al he is teaching and

show a sense of humor. A teacher rvho communícated v¿i-th his students in
Israel r,¡ill be able to communj-cate wíth his stud.ents here, despite díffi-
culties in languagu.339

The Israeli teachel: musL overcome the desire to make comparÍsons,

and to adjust to the nernr conditions r,¡hich he meets in the place to which

he has been seirL" Ile must ruork rvithin the rneanÍng of shlichut to teach a

language that has been revived, and the experience of a national.ru"tior.340

VII. SUI'Í¡IARY

REVIEhT OF LITERÀTURE

In revier¿ing the lÍterature for Ehis chapter in ord.er to support

the choice of selected questions, it ruas found that many educators and

leaders dealing in research and instruction in Jev¡ish educatíon are facing
the same-problems and the sane questions.

The author didntt find ariy research that included in ít- many

problens related to hiring the Israeli teacher. Instead it was found. that
many articles and summarized researches dealt with one or t\,ro problems

relating to the role of the Israelí Èeacher.
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From the literature- ít \{as learned that education in Aneríca ís

facing the followÍng problems in relation to the Israeli teacher: There

is a shortage of locally trained teachers, and the tendency to hire

IsraelÍs ís increasíng. A lack of clarífication of mutual expectations

between teacher and coirimuníty exists. The students come from homes r¿ith

the r^rhole spectrum of religious observance and tradítíon whích puts

obvious obstacles in the ttay oT. the teachers, both religious and secular.

The Israelí is just not sufficÍenËly prepared for iris mission in Ëhe

diaspora. He is not sufficíently ínformed about the community, school or

curriculum he rvil1 r,¡ork ivíth.

There are various disagreements among educators as to the role

of rhe IsraelÍ teaclrr.,. and Ehe subjects he should teach. Some educators

only criticize without suggesËing ali-ernate plans or solutíons. Others

point rvith respect to the v¡ork of the Israeli in the conimuníËy, and the

servíce he fulfills. And, af: Ëhe same time, they make powerful suggestíons

for better utiliziug the Israeli teachers.

In Ëhe Review of Literature the comments have been summarized,

statements and opinions connected directly and índirectly to the question-

naíre used ín this study.

- 
See Appendíx (H), so orre can clearly see the significant value

of the sËudy.
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layg*oj_fþCggf11glile Súccess of rhe Shalíach

From: t'A success, profíre of a shaliaçh in the united states.,,

A study cione in the months of r'ray and June, rgro, by Dr. Eytan

IsraelÍ.

From: Bitshlichut IIorâIa uihinuch, New york, published by the

Dei>artment of Education and culture in the Diaspora, June, Lg7L, chapter

7, pp. 2L-33.

Ciraract_eris ticS óf Sùccess

1' The teacher j-s a personal exarnple, maintaining a relatÍonship ruith

the parents and the members of the communÍty, Ínviting them to his
home.

2. iìe knorvs and is conversan"t with Jer,¿Ísh customs.

3. He shorvs flexibility toward.s the students and adjusts material to

be covered by r-he students.

Pur"or"l chrtr.t"ti"tí"" Thrt corttib,rtud Tor*rd s,r""u""

1' An abílíty to communícate personally with students both in and out

of the classroom.

2. Lengthy experience in the subjects and in various branches.

3. Patience and a good will-.

4. A positive attitude tor,¡ards teaching.

5. An observance and a closeness to traditÍon.

6. A good linowledge of English a'd a reciprocal learning.

rn another study do'e by principals of schools where shlichim

worlced in L972, seventeen characteristics of success rùere established,

accordíng to the follolving order, and according to ruhich the principals

rated the shaliach:341
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1. A readiness to fulfill certain tasks.

2. Maintenance of a good relat:'.onship with the prÍncipal.

3. Maintenance of good relationships rvith other teachers.

4, Professíonal expr:ession and a professíonal manner.

5. Use of the Hebrew language as the teachir-rg language.

6, Personal appearance.

7, Preparation.

B. Awalcening the student to participate in class.

9. creatíng interest on the part of students in the content being

learned.

10. Creating love for fsrael.

11. Maintaj-níng a good relationship with the Boaïd of EducatÍon.

L2, Understanding through empathy rvÍth the students.

13. Controllíng the c1ass.

L4, Attention paid Ëo lists and reports.

15. A relatíonship and its maintenance rvíth the Jeruish community.

L6. Attention paid to the physical condition of the classroom.

17. A relationship and its maíntenance wíth parents.

According to the results of the study, eighty-three percent of

the answers stood out as appreciating the work of the shalíach as very

good, and good.

rn the same study it was dÍscovered that shlichim find various

\üays to express their pedagogical abilities.

The wÍdest evaluation is: The shaliach is dedicated, loya1,

does his work faithfully, likes to work with chil-dren, identifies with
. 342hl-s r,70rk.
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Id.eas cir the Pre¿arátion and Guidance öf Sirl]lch:lm343

a) Prepare rhe appricant:9Þg1i-a"g! ro rhe local situarion,

facts about the community, the educational framp-rvorlc, the type of school,

the students, the te>rtbooks the methods of teaching, the problems of

discipline and behavj-o::, the social attitudes"

b) It is suffici-ent to irave local teachers and Israelis rn¡ho

have experience in teaching and education.

c) Improving lcnor,rl.edge of EnglÍsh and hnoruledge about methods

of teaching Hebrew, that are suitable to local students.

d) There is a need for the sending of teaching material, ideas,

and for the establíshment of district meetings for advice and reciprc¡cal

learníng.

e) I.earning of songs, dances, gâmes and other useful ideas.

f) Part of the preparatÍon should be given in rsrael and part

in the place of shlichut.
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CHAPTER ]II

]ìESEARCH PROCEDURES

The main purpose of thís study r,/as to closel-,¡ examine ancl compare-

those factors that are relaied to the Israelí shaliachrs teaching effect-

ivdness basecl on the expectations ímposed. upon his my the community he

teaches in, and the goals he has set for himself" These factors, havíng

been establishecl by a thorough revíew of the literature, have been incor-

porated into the questíonnaíre (see Äppendix A) " I'.esponses to the quest-

tionnaire from Israeli Teachers (I.T.), Princípa1s and Assistants (f.a.A.),

and Board of Education I'fembers (B.O.E.) provÍded the data to complete this

sËudy" In this chapter, the Lesearch proced.ures o.ti the study are described.

I. TNSTRUMENTATION

The questíonnaire developed and used ín this. study (see Appeldix A).,

was desígned to obt.ain information needed for the study from three groups

of position; Israelí Teachers, Board of Education ineinbers and. príncípals

and Assistants, in the l{ebrew schools j-n trIestern Canada; l"fanitoba, Sask-

aËchewan and Alberta. The questícnnaire consistecl of tr^ro pârts.

Part r consisted of quesËions regardíng the responcÌentrs sex, age and

education. rn addition, each group had questions especially geard to

Ëhose respondents. The board members r,¡ere aslced: 1) íf they had children

or grandchildren in the school, 2) if they were actíve in community
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affaírs such as general student youth groups and F,T.A. Princípals \,/ere

aslced, 1) how many Hebrerq teachers r.rere employed in his school, and,

2) how many of them r¡ere Israeli. The Israelí teachers rvere a.sked,

1) horv nìany years educatíonal experíence they had, 2) hovr ma11y years they

have been ín the d'íaspora, 3) rvhat subjects he tauglrt in Israel,

4) and what subjects he taught here, (See Appendix B)

Part II has three secLions. Sectíon I aslcs what are the reasons for

ímporting and hiríng Israeli teachers, wíth nine st¿ltements to react to

on a five poinË scale: "stt:ongly agree", "agree", *'r'reutra1", ttd.isagree",

and 'rstrongly disagreerr. Section II consists of th::ee questíons rated

on the same scale: 1) ldhat are the expectatíons oji ti-re Israeli teacher

regarding the instructíon of the I'Iebrerv language, B:'b1e aud OraI Laru,

TradÍtion, Israel and. community with twenty-eight sí-atenents to rate.

2) htrat are the communítyrs personal expectations of the Israeli, rvíth

five statements to rate. 3) trdhat expectaËions of z,ccomplishment do the

Israelírs have, rvíth eight statenents to rate. Section III consists of

two questions; 1) What factors might aid t-he Israeli ín his role as an

educator, with sixteen statements to rate, 2) I,JhaË factors might aid

the Israeli in rising to a more posítive status ín iihe communíty rvith

eight statements to rate.

IÏ. POPULATION STATISTICS

The respondents in the study are not samples or random members
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of their respective groups. Rather, the entíre group r¿as asiced to

participate. The studv covers the school years L973 - 1975" Populatíon

data is shorn'n in Table B.

III. DATA COLLECTIOi'I

The questionnaire r^ras maÍled to the one hundred nÍnety-síx members

of the Board of Education, Israeli l-eachers, príncÍpals and their

assistants, ruith a follorv-up remínder to rion-respondents tv¡o weeks later,

and a third reminder in anotfier ttrrro v¡eeks as outlíned in Appendix B, C

and D. The percentage of responses in each of the three maílings is

shown Í-n Figure 1. Tl.e total number of responses rllas one hundred fífty-

one, a rate of return of seventy-seven percent. Table 9 shows the distrí-

butíon of responses by the three distinct groups rvithin the populatíon.

0f the one hundred and fifty-one replies, one hundred and eleven \^/ere

from Board of Educatíon members (8.0.P.) (20.5%), thírty-one frorn the

Israeli teachers (I.T.)(19"4%) and nine from P.rincipals and A.ssistants

(P.A. 
^.) 

(757.) .

Table 9 shows Ëhe distribut.íon of respondents by position and

sex. 0f Ëhe forty-fíve female board members Ëo vhom the questionnaire

was sent, forty-three replied (95.5%). From Ëhe one hundred male board

members, sixty-eight reptied (687"). From the Ëwenty-four female Israeli

teachers, eightee n replied (75"/") and from the fífteen male Israelis,

tlúrteen returried the questionnaire (86.62) " From the tr.zo female admin-

istrators, t\^ro replied (f00%), and frour the ten male admínístrators,
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TAB],8 B

THE POPULATTON FOR THE QUESTIO}TNITIRE

IN I\TESTERì{ CAIIADA OF JEI'IISH

PAROCHIA], SC}IOOLS

POSTTION FEñIALE I'IALE TOTA], POPULATION

Board Members 45 l_00

Israeli Teachers 24 l-5

Prlncipals and
Assistant s 2 l-0

L4s

39

L2

TOTAL 7L I25 L96

:

1 TABLE 9

DISTRIBUTIOI{ OF RESPONSES TO QUESTIONNAIRE

l:iil".r"" 
rotal ResPondents

N = 1OOZ N 7. TotaL %

Board Members Femal-e 45 43 95 .5\-

Mare roo 68 68 .o ;;> 76's

Israelí Tea'chers Female 24 18 75.0x* .

-u;> 79 .4
86.6 é-15 13Male

Principals and

.Assístants Femal-e 2 2 100.0 \*--Þ zs.o
Male 10 7 7O.O n€

TOTAI 196 151 77 "O
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Tal:le 10 shorvs Lhe distribution of response in l,IÍnnipeg Hebrew

schools ' Thirty-two board menibers out of a possible thírty-seven replied

(86.4%), tvrelve out of a possible fourteen Israeli teacirers (85%) replíed,

and three of the three possible adminístrators re.p1íed (I00"/"). A total

of forty-seven fronr a population of fif 1-y-four replied (87"1) .

Table ll sl-rows the distributíon of responses in Rama Hebrer¿

School, ItÏíniripeg. Twenty of the possible twenty-four board members re-

p1íed (83.32). six of the seven rsraeli teachers (85,77"), tr,ro from a

possible trvo adminístrators (Loo%), and a toLaL of trventy-eight from a

populatj-on of thirty-rhree repi_íed (B4.By") 
"

Table 12 shows the distribution of Peretz Jeruish school, hrinnipeg.

Tweniy ouË of a possible Ër{enty-six board members ::eplied (76.g%). Three

of tlre three Israeli teachers (1007"), olle adminisË::ator out of a possible

one (1-00%), and a total of trventy-four from a population of thirty replied

(80%) .

Table 13 shor¿s the distrÍbutíon of Rosh P:'-¡ra aftet:noon Hebrer¡

school' I^linnípeg. Ten of a possible thirteen boarcl members replied (76.4%),

two of the possíble two fsraelj- teachers (i00%), one administrator out of

a possible one (100%), and a total of thirteen from a population of six-

teen repl-íed (8L.2%) .

Table 14 shows the distrj-butíon of Herzlía afternoon Hebrer,¡ school,

Irlinnipeg. Tirere \¡Iere a possible three board membe¡is, r-l.o one replíed (Oy"),

one out of one Israeli teacher (L007.), and one administrator from a pos-

sible one (1002). A total of two from a population of five replied (40%).

Table 15 shows the disËribution of Edmonto* Hebrew School, Alberta.
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TABLE ]-O

RESPONSnS Ii.l I\TINNIPIÌG IiEIIIìlìlrr SCHOOLS

POSITI0I'l TOTAL
PO]?1JLATION

RESi'01:lSlìS

N = l-002

Board I'fembers

ïsraeli Teacher

Admínistration

TOTAL

JI

L4

3

54

32

L2

3

47

86"Lt

85.0

100.0

87"0

]ìBSPONSES I¡I

TAJ]LE 1I

ItÄlt\ IIEBlìEt,l SCIiO0l,, I,IIi,lNl_P[G

POSITION TOTAL
POPUIÁTION RESI]ONS]JS

N = 100%

Board Members

fsraelí Teachers

AdninÍs trat íon

TOTAL JJ 2B

83. 3

85.7

100.0

84. B

2A

6

2

24

7

2
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TÄB],8 12

IIES]IOìISES TN ?EIILTZ SCIIOOT,, I..]INNIPìiG

POSl.l]CN TOT]AT-

POPU],ATIOÌI RiÌsP0l'tsins

N = 1002

IJoard I'fembers

Israeli- Teachers

Admi-nÍs tration

TOTAL

26

3

I

30

20

J

I

76.9

l-00.0

100.0

80.0

ÎABLE 13

RES:IrONSES IN iì0Sll PII{A SCI:lOOl_,, IlrIj{NIPEG

POSITION
TOTAL

POPULATION IÌESPONS]]S

N = 1002 /"

Board'Members

ïsraè:li Teachers

Adrninis tration

13

2

1

16

10

2

1

76.4

100 .0

100 .0

81. 2TOTA]- l3
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TA1ILE 14

IìESPOiìSllS Il'i ll[RZl-,IÄ AliTIìR]ìCON SClloOl,, I'¡IN]lIPlÌC

POSITTON
.IO]]AL

POPULAT]ON
IìESPONSES

N = 100%

Board }fernbers

Israel-i Teachers

r\.dlninis t ratór

TOTAI,

3

1

I

5

0

1

1

2

00.0

100.0

100.0

40.0

TA]]LE 1.5

IìESPONSIS IN EDì'lOllTON I{llBREI,l SCHOOL, ALBERT¡L

POSITION
110]lAL

POPULAT]ON
RESPONSES

N = 100% ìT

Board Menbers

Israeli Teacl-rers

Ä.dnlinís tr¿rEor

TOTAT.

L2

L

û

1_6

4

I

75,0

25.0

0.0

6L.9132L
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Tirere are sixteen board members, trvelve replíed (757.), one of the four

lsraeli teacliers (257"), Ðo response from the adninj_strator (oT.),

Table 16 shols tl're distríbution of the Regina Hebrer¿ School,

Saskatchewan. Six replied out of a possible seven boarcl members (85%),

two of the trvo fsraeli teachers (1002), there was no ïesponse from aclmin-

istration (0"/") 
' and a total of eight out of a populatj-on of ten replied

(80%).

Table 17 shor,¡s the clistrj-butj-on of the Calga-ry Hebrew school,

Alberta. There \,¡as seven possible board members, four replied (577,),

four of the six Israelí teachers (66.6"Á), one of the possible one admín-

istrators (1002), a Lotal of nine from a population of fourteen replied.

Tabl-e 18 shc'i'¡^ the distríbution of responses by Peretz schoo,

Calgary, AlberLa. Out of tr^¡elve board. members, seven replíed (58.37"),

(there are no Israeli teachers in this school) and there wasntt a response

fron the admínístrator. A total of seven froin a population of thirteen

replíed (.58. BZ) .

Table 19 shows the distribution of response.s in I^Iinnipeg, in

comparison to the responses from outside I^linnipeg. of a population of
one hundred thirty-eight in l^linnipeg, to r,,hom the questionnaire \üas sent,

one hundred and fourteen replied (82.6%), and fíft1r-eight and one tenth

percent irom the total population of one hundred and ninety-six.

Outside of winnÍpeg the questionnaire ruas s.ent to fifty-eight,

thirËy-seven replied (63.77"), and eighteen and eigh,f- renths percent from

the total population of one hundred ninety-síx.

A number of reasons may have accounted for the lack of ïesponse

from tr^¡enty-Èhree percent of the populaËíon, the qu.estÍonnaire i rs maÍl-ed
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TAI]LE ].6

RESPOi{SltS IÌ,i REGT}iA IIEUtìEt.J SCIiC0L, SASKÀl.CltEi,,4\N

POS IT.t0ì.1
TOTAT,

POPULAT]ON R'ESPONSES

l.l = l00Z t!

ßoard l'{embers

Israeli Teachers

Adninístration

TOTAT,

7

2

I

10

LJ

o
¡-)

85 "7

100.0

00.0

80.0

RESPOI$SES

TABLE ,1-7

IN CALGARY HEßRl:ltrI SCIIOOL, ALIURTA

POSITION TOTÂI,
POPULATION RESPONSES

N = 100%

Board }fenbers

fsraeli Teache.rs

Adminís trat:l-on

7

2

I

10

6

2

0

B

85. 7

100.0

0.0

80.0TOTAL
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T.ABLE 18

RESPOTJSiiS IN P]]Rii'IZ SC1ìOOL, CALGA'IìY" ALBERTA

POS 11']-ON TOTA],
P0PUL¿\TIOI'I RESPOì.ISES

N = 1002 t\

Board }lembers I2

Israeli Teachers 0

Aclmi.nistrator I

13TOTAI,

7

0

0

7

58.3

00.0

00.0

s3. B4

TABLE 19

DISTiì.II]UTION OF POPUI,ATIOÌ,I AND R]ìSPONSES
IN I^II*"ì{IPEG A}lD OIJTSIDIì I!'INNII,EC

Popula[Íon Responses percentíle percentile
N-196 N-tçi /..^-^1\N-151 (Local) (General)

I,,TINNIPEG 138

OUTSIDE
IùINNIPIìG 58

TOTAI, 196

114 82 ,6

63.7

58. 16

18. B

77 .O

37

151
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in October:-Novernl:er, a time \,rhen

lease the colcl clímate for: r+armer

have questíoned. tl'Le rzalue and the

conparíson to studies lilce thís ¿

sa-uis f acto ry.

layner-r people are leaving or planning to

pla.ces or for business trips. Some may

llature of the questíonnaire. But j-n

response of seventy-seven percent is

IV. DATA ANALYSIS

The data from the returned questionnaíres \./ere suirrllarízed and

calculated.

Scoring the second part of the questionnaíre rvas done by assign-

íng values of 5, 4, 3, 2,1 to all the seventy-four items on the response

scale.

To facílitate the statíst.ica1 analysís, the scores obl-ained ruere

transferred to compul-er cards to obtain the X and the SD and percentages

related to each item by each group of the populati-on in our study"

Treatment of the data was a follor,rs, the mean scores and the

standard devíation \ÂIere compuËed from each of the seventy-four ítems in

the questionnaíre. Tables shor¿ the calculated means and standard devia-

tion. Number of respondence and percentage to each score, by each group

to each sEatemenL in the questionnaire.o ,n" íËems had assigning values

of strongly agree - 5; agree - 4i neutral - 3; dísagree - 2; strongly

disagree - 1. Five point scale range (F.P.S.R.).

See Appendix A
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Sínce the r.¡hole populatÍon \,/as used in tl-ris study, it v¡as suggested

that a factor analysis or an-y other statistical inferential test \.{as not

necessary for this study.

In the foll.o'"¿íng chapier, the results of the respondence to the

questionnaire are presented in a table form in rvhích the three groups are

variable at the saine table. The discussion of the results wí11 be dis-

cussed after each factor and his related responses of the statements

relating Ehe factor.

V. SiIMMARY

A descriptíon of the research procedures used in thís study has

been presented in thís chapter. A questíonnaire \^ras used t.o obtain infor-

matíon about attítudes toward the role of Ëhe Israeli teacher in the Jewísh

parochíal school ín Manitoba, Sashatcher,ran, and Alberta.

The questíonnaíre rvas maí1ed to the total population of the educa-

tíonal board members (8.0.E.), rsraeli teachers (r.T.), princípals (p.A.A.)

ín the Jewísh parochial schools in Manitoba, Saskatcheiuan and Alberta

for the L973-74 and L974-75 acadernic year, resultíng in a seventy-seven

percent return. Treatment of the data consisted of calculatíng the mean

scores and the standard deviation, number of respondents, and percentages.

Because in t.his sÈudy the whole population of the three groups men-

tioned above rvas used, it was suggested by the consultantt* to use only

descriptíve statistics. fnferentíal statistics in this study is not needed..

In the next chapter, a discussion of the overall response patters will be

presented.

* Dr. B. Johnston, Consultant, Department of Statístics, University of Manitoba.



C}IAPTER IV

ANAI,YSIS OF DATA

This chapter presents a descriptíon of the ove_rall response

patterns to statistical treatment by the percentage of the response in

each of the five catagories, S., SA.,4., N., D", SD", (five point scale

raËe F"P.S.P").

The fírst section of thís chapter contains a descríptive summary

of the response to the questionnaire. The second section contains the

results of the statistical analysis of the data. The responses to the

seventy-four items by three dífferent groups are ranked by the percenLage,

and are cornpared betr+een the r.T. and B.o.E., p.A..{u. to find out íf there

ís a dífference between r.T. and B.o.E. and p.A.A. ín the evaluation to

síx general questions rtith question tr,ro being clivÍcled into síx sub-

questíons, a total of eleven factors, each rvíth a dÌfferent number of

iËems. (See quesËionnaire - Appendix A)

DESCRIPTIVE ANALYSIS OF DIATA

A-summary of the responses to Part l of the uestíonnaire by three

distinct groups \^/ithín the populatíon is given in Ëhe f ollorvíng tables:

1. Distribution of responses by the three di.stínct groups wit.hilr

the population. (Tab1e 20)

2. classification and sex of the ruhole popuxation, in comparíson

wirh Ëhe total responses. (Table 21)

1.
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TABLE 20

DISTIìIBUTTON OF RESPO]SSES BY THE THREE DISTTI{CT

GROUPS I^/IT}IIN THE POPULAT]ON

GROUP POSTTION

BOARD MB'I3BRS

ISRAELI TEACI]ERS

ADMINISTRATORS

TOTAL

TOTAL
POPULATION

N=196

TOTAL
RESPONDENTS

N=195

76 "5

77 "O

TABLE 2]
CLASSITICATTON AND SLY OF TI{E TOTAL POPULATION

IN COMPARISON I,trTTH THE TOTAL .RESPONDEMIS

0

9

J

CLASSIFICAT]ON TOTAL POPULATION TOTAL RESPONDENIS

MALE FEMALE
N = l_96

I'IALE FEI'IALE
N=151

E-t o/
ID o/ m /" m /"

BOARó MEMBERS

ÏSRAELI TEACHERS

ADI'IINISTRATION

ròo sl. o 4s 2z.o

ls 7.6 24 L2.2

10 5.1 2 L.O

68 45 .0 ¿+3 28.

13 8.6 18 11.

7 4.6 2 1.

TOTAL r25 63 .7 7L 36 "2 4L.BB 58.2 63
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3. Age of all respondents " (fabte ZZ)

4. Educational baclcground to the three groups" (Table 23)

5, Experíence of the I.'I. ín the diaspola; catagories and

subjects taught by them in Israel and subjects tirey are

Leaching in the diaspora. (tables 24-25-26)

Backgrouncl Information on Total- Populalion

This section deals only with l:esponses to parl one of the

questionnaire.

AGE - The majority of Lhe total respondents to the guestíonnaire,

fifty-seven percent \^rere belov¡ forty-one years of age (Tabre 22) .

- 8.0.E. group, fifty-two and twenty-five hundredths percent

\¡rere over forty-one years of age , (Tab7e 22)

- 0n1y three and two tenths pel:cent of the r.T. r^rere forty-one

years of age or older. (T aAte ZZ)

- The majoríty of I.T. group (86,5%) r¿ere beloru thírry years

of age . (Table 22)

The P.A.A. group, a majority (66.61Ð \.rere oveï forty-one

years of age. (raAte ZZ)

sEX - The majority of the respondents to o¡rï questionnaire in the

study were ma1es, (58.2%) (fa¡te Zt)"

B.O.E. group (n = 111) sixty-one and tv¡o Ëenths percent. \üere

males.

- P.A.A. group (N = 9), seventy-seven and seven tenËhs percent

were males and forty-one and nine teIlths percent of the r.T.

(N = 31) r¿ere males.
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TTúLE 22

AGE OF AI.L RESPONDEI']TS, BOARD }IEMBERS, ISRAE-L.!- TEAC]]ERS AND

ADMII{ISTRIITORS

AGE BOARD MI}Í]]ERS
N=111

]SRAELI TEAC}]iJ]RS

N=31
ADI'1IN] STRATORS

N=9

7^

UNDER 25

26-30

3l-35

36-40

41 and OVER

'2

7

2L

LJ

5B

1

L7

9

J

I

0

1

t-

1

6

1.8

6.3

18.e

20.7

52,25

3"2

54..3

29 -,0

9,'," 6

1,n

0

l_1.1

11. t

11.1

66.6

EDUCATIONAL
I

TABLE 23

BACKGROUND: BOARD MBTBEIìS, ISNVIELI TEACHERS AND

AÐMIN]STRÄTORS

GRADE BOARD }ÍÐIBERS TSRAELI TEACI{ERS ADMINISTRATORS

PRI}ÍARY SCHOOL

SECONDARY

COLLEGE-

B.A.

M.A.

PH. D.

PROFESS]ON NOT

DEFINED

1

25

I

L7

15

13

0.9

22.5

7.2

15. 3

13.5

7L "7

28.B

0.0

,0. 0

67 .7

:29 "O

3.2

0.0

0.0

0

0

2L

9

1

0

0

0 0.0

0. 0.0

0 0.0

0 66.6

2 22.2

I 11.1

32 00.0
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EDUCATION - The rnajority of I.T. (67%) have education belorv

a Bachelor Degree irolding a certíficate of a college teacher.

-8.0"8. - Fifteen and three tenths percent are holding a B.A.

degree, thirteen ancl five tenths percent have a }l.h. degree,

and eleven and seve11 tenths percent are holdíng a Ph.D. Thirty-

truo percenL of the 8.0.E" classíf ied themselves r,¡íthout stating

their profession. (Table 23)

-P.A"A. group ruas found to have the majority (66.67.) holding a

Bachelor Degree, trventy-tr^¡o and trvo tenths hâve their M.4.,

and elevel and one tenths their Ph"D. fs.

ExperÍence in Education

In the I.T. l'r'cup, seventy-seven and three tenths percent have

over síx years of teaching experience. Níne and sixty-eÍght hundredths

percent have experience of three years or less. Experíence of six to

fourteen years of teaching, there were tl,¡elve and nine tenths percent, and

a majority of forty-one percent had the experience of seven to ten years

of teaching and nine and five tenths percent had síxteen years or more of

experíence in teaching. (Table 24)

f.T. ,By Dífferent catagoríes and the Experience in the Diaspora

There are four teachers (L2%) rvho have one year of experience,

tv/o I,7ere sent by the Jervish Agency, secular department, and tr¿o were in-

vited by a local school. Ten teachers (32.2%) have trvo years experience

in the diaspora, four r^rere sent by the Jervish Agency, religious department

Four rvere invited by the local schools, tr{¡o rvith three years experience

\^/as sent by the religious department of the Jewísh Agency. (Table 25)
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T/rBLE 24

YEARS OF BXPERIEI{CE * THE TSRABLI TEACI{ERS

N=31
NU}IBER OF YEARS

3 Years or Less

4 - 6 Years

7 - L0 Years

11 - 15 Years

16 or Over

TOTAL

9"6

L2"9

4L.9

25.8

9,6

100"0

J

4

L3

ô
Õ

J

3l

TAT,LE 25

DISTRIBUTION OF ISRAELI TEACHERS BY EXPERIENCE AND CATEGOIìIES

NI]MBER OF YEARS

Religious Department

Secular DeparËment

Local School NegotiaËion

Self Initiation

TOTAL

2

2

4

2

1

2

5

4

4

2

10

a
J

5

2

1

t1

Total

9

7

10

5

31

29

22"58

32.25

L6.I2

100.0
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SubiecL llaught bl'I.T" iir the Jervish Parochíal Schools íq Comparison to

I^fhat Thev l^lere Teachíng in Israe],"

Síx and four tenths percent of the I.T. rvere kindergarten teachers

in Is::ael' and in Canada they are eJ-einentary teachers. Nine an<i síxty-seven

hundredths percent r(7ere general teacl-rers ín Israel , ín Canada they are

teaching 6¡'1 y Judaic and Hebrer,¡ language" Fifty-one percent of the teachers

taugl-rt the llebreru language in Israel in secular schools and in Canada eighty-

one and eight tenths percent are teaching Hebre\ü as a second language. Forty-

eight percent taught rvritten l-aw (Bíble) ín Israel, ín Canada sixty-seven

and seven tenths are requested to teach the \,Jrítten law. Six and forty-fíve

hundredths percent taught. the Oral Laiv (Mjshna and Talmud) in Israel, Ín

Canada trvelve and nín tenths percent are teaching the same subject.

Tfila and Diním (prayers and the Jeruish practíce) \^las not taught

at all by I.T., in Canada thírty-t\^ro and two tenths percent are requested

Ëo teach the same subject. Thirty-five and four tenths percent taught

Jewísh hístory in Israel ancl in Canada thírty-eight ancl seven tenËhs percent

âre requested to teach Jer¿ish hístory. IloledeË (the story and development.

of Israel) rvas taught by twelve and nÍne tenths percent, in Canada LwenËy-

five and eight tenËhs percent are requested to teach the subject. It was

Ínteresting to learn from thís table that not one of the teachers had had

experience at all in Eeachirrg Hebrerrr, a second language, and th¿rt is r,¡hat

they are tryíng to do. (see Table 26)

II. A D]ISCRIPTION OF THE RESPO}'ISES TO PART

II OF THE QUESTIOI{NA]RE

tl-re questíonnaire rvas administeredPart two of Lo the B.().E., I.T.
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and P.A.1r. groups rvith a request to response to the six questíons and to

score each item by one of the firze scores, Str:ongly Agree -5; Agtee - 4;

Neutral - 3; Disagree - 2; and, Strongly Di.sagree - l. The tables shorv

the percentage of responses in the three gt:oups indÍcating the num-ber of

respoirdents ruho Strongly Agreed, A.greed, Neutral, Disagree, Strongl,v

Disagree, r.¡ith each of the 74 items, the mean and standard devíatíon was

al-so computed for each ilem. (See Appendíx F)

Dístributíon for the Responses_

The dístribution of the ïesponses are grouped and discussed accord-

ing to the six questions and sub-questions as shovrn in questíonnaíre' part

t\nro, a total of eleven parts. The questíons are seekíng to find out the

reasons of hiring and importing the I.T., the different expectations, the

need that rvould aid tirem in their role as a teacher and creating a more

positive attítrrde and status from the conrmunity. In the discussíon of the

six questions (eleven parts) the Strongly Agre-e and Agree responses are

reported as Agree, the Strongly Disagree ancl the Disagree responses are

reported as Disagree. Each of the seventy-four items \,/as recorded by per-

cent and ranlced according to the Tesponses of each group as shor'¡n in

Appendix F.

III. THE DATA ANALYSIS DISCUSS]ON

In the revier.¡ of related literature it was found that the importa-

tion and employment of the Israeli teacher are subjects l-hat confront the

Jei¡ísh North AmerÍcan educator. They are actively seeking \üays to solve

the problems and better utilize the Israeli teacher.
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The purpose of thís study \üas to im¡estigati+ the relative simif-

arity or dÍsag::eement betr¿een the various bodies tliiat are ínvolved in

and set policies for the Jei'¡ish education institui.jions, boards of educa-

tion (8.0"E.), Israeli teachers (I.T.), and prÍncíç-;als and their assís-

tants (P .1\. A. ) . Related to the f ollorving íssues ar':e:

a) Lrhat a.re the reasons for híring and improrting the Israeli

teacher ?

What are the educational expectatj-ons o.f the Israeli teacher?

I{hat are the communityrs expectatí.ons o:f, the Israeli teacher?

trIhat are the- fsraeli teacherts expectat.ions in corning to the

Diaspora?

trrrhat v¡ould aid the Israeli in his role ¿{s a teacher?

inlhat v¡ould aíd the rsraelí teacher in c,reating a more posítíve

attitude and status from the comaruníty?'

The daËa ruas assembled by posing the six qu{e,stions mentioned above

in the form of a questíonnaire containíng seventy-ffour ítems. The

respondenls reacted to each statement on a fj-ve po::int scale range (F.P.S.R.)

including, Strongly Agree, Agree, Neutral, Disagre,e, and Strongly Dis-

agree.

Important Differences

As the level of disagreement to the iterrs i;s measured betrr¡een the

various groups in percentiles, the question \^ras ra:ísed as to rvhat percent*

age of difference t¡ou1d be víer.¡ed as important in rihis study. At r,zhat

b)

c)

d)

e)

f)
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percenLage poj.nt r./ould it -be consj-de-red as having bearíng on the inple-

mentation and effective executioir of the Israel-i teacherrs function? It

r¿as decided that a difference of twenty percent r¡ould be considere<l as an

important factor on decision making, iinplementation and í.n creating publíc

opinion * positive or negative"tt' 
:k*

l,ieighing the facË that the populatíon of P,A"A. is small (N = 9)

for example, it becomes clear that a dífference of tr,¡enty percent becomes

very consiclerable and irnporLant. Thus it might be possible to find in

one school a complete dj-fference of opinion betrr¡een the staff and the

adrninis trat íon .

Interpretation of ResulLs

To begín rnrith, ,:ach factor will be discussed in a general ruay. The

level of agreement between eaclì of the items that make up the faciors, will

be mentj-oned. Those inportant differences as described above rqill be

indícated. In líght of the findings, more detailed analyses and their

importance wil-l follorv. Thís part wíl1 end rvíth a summary of the findings,

analysis, and the conclusions.

Question Oire - "The reasons for brínging and híring Israeli teachers"

Thís question r,¡as presented in nine items descríbing possíble

reasons. 
- 

The respondents r^¡ere invíted to iveígh and rank according to

F.P?S.R. The results are presented ín TabLe 27 "

I^las supported by

Dr. B. JohnsËon,
Manitoba.

the Arbitrary Committee

Consultant,, Department of Statístics, University of
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TABLE 27

I. SQ}IE OF.TI{E REASQNS FOR I}í?ORTING AND ITTRING ISRAELI TEACIIEIìS

s iii
cJ .rl
PHÉ
5 q-{
Zo N=111

AGREE

T*

N=31 N=111

DISAGREE
T

N=31

0.0

0.0

43.0

22.6
.) .'t
J¡L

6.5

3.2

L6.2

J,¿

N=9

BB.9 1

77"8 2

0.0
66.6 4

22.2 6

77.7 3

/)a a trJJ ¡ J J

22,2 6

66.6 4

1

2

J

4

5

6

7

B

9

L

2

ö

5

6

J

7

9

4

oo

7

1

4

5

B

J

2

6

1

2

5

4

5

J

5

84 "6
80. i
L4.4

s4 "9
28.9

75.7

26 "L
5,4

64.8

100 1

93.6 2

L' ') 'l
JL. L I

25"8 B

77.4 4

61.3 5

93.6 2

5s.4 6

87,L 3

4.s

9.0

69.3

15.3

20.7

4.5

37 .8

67 .5

10. B

0.0

11.1 3

77"8 1

0.0

0.0

11.1 3

l1.I 3

44.4 2

0.0

%R?k?t7"RZR%I.7"R7"R

1.
)

JrB: Board of Education,

'å:eft; Ranked From
the largest
percentage to
the smallesL

T: Israeli Teachers, Principals
rx*Jx þ6¡ a description of the items see below

Command of Hebrew as a modern living language.
Not enough 1ocal teachers r¿ith the cornmand of the language as a
modern, líving tongue,

3. School budgets prohibit hiring 1ocal teachers r.rith siTnilar qualífícations.
4, Israeli teachers inject an fsraeli atmosphere ínto the community.

5. rsraeli teachers have a positive influence on their students.
6. Pupíi-s r+ill hear about -T-srael from first-hand sources.
7. Israeli teachers possess extensive lcnoruledge about Jervísh tradition.
B. Israeli teachers adhere strictly to the tenets of relígíous larv.

9, For Israeli teachers to be an example to students of the importanË
1ínk between Israeli and Diaspora Jewry.
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Itent r-rurnber orre (Cornmand of the Hebrer.r language), item truo, (lack

of local teachers) and iten sÍx, (the Is¡:aelÍ being a f -:rst-hancl source

of information) elicited a response of less than tr¿enty percent <lisagree-

ment. That is to say that the three groups questÍoned, tendecT to closely

agree ou these three poínts.

In contrast, item number three (scl'roo1 budget p::chi_bi-ting the

híring of local staff) resulted in a greater percentage of disagreenìent"

Thirt-y-two percent of the I.T. agreed as compared to thc-- fourteen and four

tenths percent of the 8.0.E. and zero percent of the p.A.A. rt is prob-

able that the Israeli teacher Ëhat comes on his orvn, not through the Jev¡ish

Agency, can be employed for less. The shaliach, on the other hand, costs

the school more than the salary alone. Included in the budget is the fare

Ëo and from rsrael, shipping charges, as rve1l as paymenËs to his pension

fund ín rsrael rvhile employed here. The r.T., horuever, judges his salary

to be only that ruhich he receives in his cheque each mon[h.

As a result, the data indicates a difference of ir.ren¡y-"1x and three

tenths percent betr^reen I.T. and B.O.E. and thirty-four end eight tenths

percent beti¿een I.T. and P.A.A.

Ïn the related literature it was found that the ncn-shaliach Tsraelí

teacher is relatj-vely cheaper, but the shaliach ís more expensíve to employ.

The cost increases when considering the fact that the I.T. is employed for

a relatively shorË period of time, generally not more than three or four

years. Thus, it r^rouJ-d seem that the I.T. i-s enrployed for reasons other

than economy.

Item four (Israeli teachers inject an Israelí aËmosphere Ínto the

communit.y) nitty-four and níne tenths percent of the B"O.E. and sixty-six
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and six tenths percent of the P.A"A. agreed to the item as a reason. Tite

teacher in contrast \^zer:e far less agreeable as indicated by tr.;renty-five

and elgirt tenths percent" In this case l-he dífference betv¡een the I.T.

and 8.0.E. is twenty-one and nine tenths percent and between I.T. and

P.A.A. is forty and eight l-enths percent. This rvould clearly índicate the

fact that the I.T. do not see theilselves as a source of injectíng or con-

tributing to a better nnderstanding of the Israeli culture in the local

community díspite the opinion of most of the P"A.A. that see this item as

a reason for I.T. employmeirt. In related literature it ís meirtioned that

Ëhere are expectatj-ons of greater I.T" involvement in the local Jewísh

communíty as a source of understanding the Israeli culture and personality.

One of the cornplaints that continues to be heard is that the I.T. exclude

themselves from loca1 i-rvolvement out of a feeling of superíoríty and

crítícism. Símílar conments \¡/ere voiced by a few respondents. (see Appendix)

Item number five (Israeli teachers have a posítive influence on the

students). Only t\,/enty-eight and nine tentirs percent oi th" B.O.E. and

tr{enty-tv/o and two tenths percent of the P.A.A. agree to Ëhe item as a

reason urhíle seventy-seven and four tenths percent of I.T. agreed. There

is an apparent difference of forty-eight and five tenths percent beËween

8.0.E. and I.T. and fífty-fíve and tvro tenths percenË between I.T. and

P.A.A. The self confidence of the I.T. Ëhat see theír influence (77,4%)

as a reason for being brought to North America may possibly be the cause

of rnisunderstandíng and rejection of instructions íssued by their em;rloyers.

Related lÍterature makes mention of the study in which three hundred

and seventy-three schools v¡ere asked to range the same iLem. Thírty-níne

percent agreed.
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Item seven (l-sraeli teache::s possess extensive ltr 'orviedge of Jervish

tradition), tr+er:ri-y-six and one tenths Percent of the B"C"E. and thír:ty-

tluee and three tenLhs percent of the P"A.A. ag::eed v¡ith this contention

as a reason for einployment. I.T. agreed in a lopsided r¿te of nínety-

three and síx tenths percent, resulting in a dífference of sixty-seven

and fíve tenths per:cent betireen f.T. and 8"0.E. and sixt_y and three tenths

percent betr,¿een the I.T. and P.A.A.

This difference betrveen groups may be due in pari to the follo\,¡íng

three ïeasons. 1) The lack of an expectation on the pait of the B.O.E.

for the I"T. to teach this subject in depth, 2) Perhaps a 1or¿ interest

profile on the part of the B.O"E. and in some cases even the P.A.A. on

Ëhis matter, and 3) Perhaps local teache::s are availabJ-t: to teach the

subjects in Englísh.

In the related literature there ís a repeated coniplaint by rvriters

that the I.T. do not possess the know-horv and abílít1' to instruct the

local stuclents in the field of Jewish tradition and customs.

There exists a demand for the Ínstitutions that chose the shaliach

I.T. to prepåre the candidates ín a r*ride view of the subject. This expec-

tation continues ín a request that the I.T. become cognízant of the parti-

cular local conditions and to style the mode of delivery in light of

sitrrations ín-ruhích they r.rill teach.

From the literature it can be ínferred that a prirne reason for

importing the I.T. is to teach Jervish traditíonal values" Table 26 shoivs

that three of the six subjects that the I.T. are required to teach are in

the area of Lradítions and customs. It therefore can be assumed that as
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Item seven received a lor.r percentage in the agreenent uange among the

ß.0.E. and tile P.Ä.4., tina,L there is a lack of local ínterest in the sub-

ject anci not necessarill' because of the avaÍlabilíty of local teachers.

Iten eight (Israel-í teachels adhere strictly to the tenets on

religious J-arv), five an.cl four tenths percent of the 8.0.E. and tl,Jent.y-tl^7o

and t..¡o Lenths percent of the P.A.A. agreed to this item as a reason in

comparison to fifty-five and four tenths perceni agreernent by the I.T.

There is an important dífference of disagreemenL of fifty percent betr+een

the 8.0"E. and I.T. and tl-rír1-y-three and two tenths percent disagreement

betr¿een I.T" and P.A.A. (twenty-nine percent of the I.T. populatÍon were

sent by the Religious Departnent of the Jeruísh Agency while others are

sent by the Secular Departnent). These differences found in this item (B)

supports the cont.ention as stated in item seven; that there are no

specíal ínterests írr religÍous and traditior-lal stu<iies. The imporËant

difference of fífty percent disagreement betrveen B.O.E. and the T.T.

supports that assumption.

These data explains the current tendency to employ more secular

teachers as against re1ígious ones.

fn the review of the relaËed literature, iË r¿as found that Israeli

teachers_ feel conmunities expect them to be tradiítonal while the local

resj-dents feel free of that obligation. Other rvriiers sËate that a reli-

gious teacher can be more j-nfluencial and acceptab'le if his approach and

attítude are tenÌpered v¡ith tolerance and understan,Cing for the local

realicy ín the Jei^¡ish community.

Item nine (Israeli teachers should be an example to students of

the importanË lÍnlc betrveen Israelí and Diaspora Je..rvry) , sixty-four and
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eighty-nine hundredths percent of the ß"0.E" and sixty-six and six tenths

pe1:cent of tire P.A.A" agreed to ti-lis item, coilpared wittr eighty-serren and

one tenth Jrercent agreement by the I"T. There is an inportant disagree-

ment factor of tI,üenty-t\'ro and three tenths percent betl¡een f..T" and B.O.E.

and tt¿enty and five tenths percent disagreement betv¡een I.T. and P.A.A.

It may be assumed that those people that didntt agree r.¡ith item number

níne, are crítical of the Israeli teachers in general" Tlley do not see

a need for bringing in the ïsraeli teacher here at all. This is supported

by the comments added to the questionnaire (see appendix A). There are

board melnbers and students rnrho complaín that- the I.T. tends to be chauven-

ístic. As a result he has líttle success in developíng an understanding

of the ímportant link between Israeli and diaspora Jewry in his students.

This complaint is supporiecl in the revier¿ of literature.

Sumrnary

The command of Hebrer¿ or as a modern 1íving language was agreed

upon by the three groups as the most irnportant reasoll for h:'-r:'.ng Israeli

teachers. The lack of enough local teachers was chosen as the second

reason. In the opinion of thís writer, the choice of linguistic ability

and the short supply of home gro\4/n teachers as reasons for ímporting

Israeli teachers must be noted by the agencies that are involved in Jeivísh

education as folloivs:

A. There ís an urgent need to prepare

they are sent to teach Hebreru as a

that the proper courses have to be

teacher comÍng to the diaspora has

latest línguistic methods of second

the Israeli teachers before

second language. To achieve

ma de available to them. A

to be knorvledgeable ín the

language teaching.



.15 3

Agencies ín the 1ocal comlnunities harze to use all available

sources to infl-uence local youth to choose teaching as a pro-

fession. The I"T.ts position as a first hand source of Israeli

ínforrnatíon is equal in irtportance to the rapport that níght

exíst betrveen the 1ocal teacher and his students" Neither'

hornrever, aïe niutually exclusive. The Israelí teachers have to

be kept up to date r,¡ith ínforrnal-iol1 orì cul:rent events to

fulfil1 their function as the ïesource person on Israel and

as a 1ínk betrueen the diaspora and Israel. To achieve this,

Agencies in Israel should see to íL thaË fsraeli neL^/spapel:s

and other períodicals are supplied to the shaliach teacher

where ever he na-,r þs. The local comnluníty, on the other hancl ,

should endeavor to involve the I.T. in 1ocal cultural activitíes.

One can conclude from the responses, that the I.T. prÍrnary fun-

ctíon here ís to rvork ín the loca1 Jev¡ish educational system"

IË seen-rs, from the opinion of many that the imported teacher

should refrain from most religious or ethical involvements or

pTonouncements 
"

Question Two -ttWrat are the educational expectations of the r.T.?,'

In thÍs question the respondence r¿ere invited to explore their opiníon

in relation t-o six dífferent subjects,

A. Hebrew Language - four items to evaluate according to F.p.s.R.

Results are presentecl Ín Table 28.

rn rtems number 10, L2, and 13 there is a dísagreement less than

twenty percent. on the other hand in Item number 11 there is a diff()rence

B"
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be-trveen ihe-'chree gt:otlps. Sixty-six and six tenLhs percent of the 8"0'E'

ancl only t\{enty-t\,Jo ancl t\.Jo tenths percel:ì1- of the P.A"A. agreed to thís

item as an expeciation and ninety and three tenLhs percent of the I"T'

agreed to tire sane item as an expectätion" There j-s an importanl diff-

erence (23,77") between I. T " and 8.0. E. and sixty-si gl-It and one tenth

pel:cent dísagreement betlùeen I.T. and P"A.A. An impc;rtant difference

like that betrveen I.T. and P.A.A. causes a nLísunderstandíng beti'¡een I.T.

anci P.A.A. The high percent of agreement to this Íten or an expectation

by the teachers in comparison to the lorser agreene4t by I.T. and 8.0.8.

sho\,/s a lack of clarification and a lack of knoruledge.

i^/hat Ís the expectatíon of an I"T. in instructing the llebrerv laug-

uage? From this Table you learn the less important ítem (number 11) is

not in priority - this fact is intportant to be clear in every school.

B. Oral and Wrítten Lar¡s - rvíth fíve items to evaluate by F.P.S.R.,

the response is sho\,rn in Table 2B-8" The teachíng,cf t,¿rítten and oral law

ís ín prínciple, a religious study and the difference bettveen I.T. and

the B.O.E. and P.A.A. ín items 14, L6, 17, and 18, and v¡ith an agreement

lov¡er than fifty percent per iËem it proves to us ihe existance of a mis-

understalding betrveen the groups ín relation of the instruction of relig-

ion. According to the results in evaluatíng items 'Ì4 and 15, it can be

understood tirat less than fifty percent of the 8.0.8. members are inter-

ested ín religious education" On the other hand tla,e results in Item lB

shorv that ser¡enty-five and six tenths percent are rl.ot ready to give up

the ínstructíon of religion and tradition. P.A.A" and 8.0.E. are tryíng

Èo find a compïomise solution. To satisfy everyone as shor^rL-r in ltem 17.

llowever, teachers are more extreme in relation to ire.l.igious ínstruction.
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S.{

c)
.o
-i,a

It"
TABLE 28

1,11{AT /rRE ïN YOUll OPIN]O}J TIIE EDUCATIONAL EXPECTATIONS OF THE

ISPJTELI TEACÈIER?

A I-IEBR]]I.J I,ANGUAGB

10. To Ëea.ch the Hebrevi langua.ge so that the student \,ri11 ultímately be
fully profície:rl ,ln speaking it.

11" To teach the language so that the student r¿íll be able to reacl ancl
comprehend the prayer book.

L2. To develop the skill of meaningful reading of siinple Hebrew storíes.
13. To develop the skill of applyíng simple grammatícal rules in Hebrer,¡

composítion rvriting.

B. T^IRITTEN AI{D ORAL LAI.I

---I AGREE DTSAGRXE
Hl :lB.O. E" :k:t.[.f. :t:t:kP.A.A. B.O. E. I.T" p "A;A.3|ffiul

o/
I\

o/RR D
I\ R

o/

l-0 83. 7

11 66 "6
12 76 "6
13 70.3

87.L

90.3

77 ,4
tro 1
JO ¡ !

1

4

i
J

2

1

aJ

4

BB.9 L

22.2 Q

66.7 2

55.5 3

LL.7 t+

L2.6 3

13.5 2

1_7 .t' 1

9.7-,,
,/?o '7/

). t

ôôôJ.L J

a. t i
JL. J I.

0.0

33.3 1

11.1.-.- .
//'Ltr"1/

L4 44.r
15 48.6

L6 54.0

L7 67.6

18 5.4

4

J

2

I
5

2

J

1
I

3

2

J

1

J

2

4

5

1

12.9\- /
L2.g/t-

74.2

38"7

80.7

JJ. J

44 .4
11 1JJ r J

77.7

0.0

24.3

25.2

L6.2

9.0

75.6

25.8 3

38.7 2

6.4 4

67 " B\1
6t.B/

0.0

33.3 2

22.2 3

11.1 4

66.7 I

L4. To teach the Scriptures in Hebrew from a religious perspective includ-
ing the Ëradítional commentaries.

15. To teach the Scriptures in Hebrerv from a secular persirective as a
rtrrítten history.

16. To teach Talmud, I'lishnah and Codes because this is the core of the
Jer,rish cuIture"

L7 , To teaeh selected topics from the Talmud so that pupils rui.l 1 know thj-s
body of literature fron a hisroricaf pãiìpecrive.

18. Not to teach at all the Oral Tradítion because its contents are not
relevant to modern times.
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TABLE 28 conrínued

C. TRÁ.DITION

L9

20

2T

22

J

2

1

l¡

J

2

1

4

4

2

1

a
J

?_

J

4

1

2

tJ

4

1

60. 3

71 0

94 "6
54 "O

45.2

6L.3

93.6

6.4

44 .4

66 "7

100

55.5

LL.7

5.4

1.8

19. B

22 "6
'lo /,

J"¿

77.4

lt"t 2

0"0 0

0.0 0

22"2 L

L9. To develop a desire
behavíor "

to observe the Mitzvoth irr trer:sonal and sociable

20. To ínstill theorelical knowledge of the practice of Jer,¡ish l-arv.

2L. To ínstill understanding of and respect for tire customs and tradítioos
of our people"

22. To teach these 1-raciitions in secular atmosphere"

D. ISRAEL

23

24

25

26

27

Lö

90.1

31.5

9s .4

5s.6

79.2

76.3

2

6

1

5

J

4

I
5

I
2

J

4

2

5

J

4

J

I

5

I
6

2

4

aJ

0

I
0

4

J

2

96. B

6L.3

96.8

93.6

83.6

74.2

Õa). Ò

JJ. J

77.8

55.5

77 "B

100

2.7

34.2

0.9

L2'.6

4.5
oo

0.0

25.8

0.0

J"¿

6"5

9.7

0.0 0

22.2 1

0.0 0

11"1 2

0.0 0

0.0 0

23. To teach about the land of fsrael as a homeland for the Jews.

24, To encourage students to settle ín Israel.
25. To develop an understandíng of the role of Israel in Jewish life

today, through the sËudy of current events.
26. To influence pupils so that they ruill \,üant to spend a yeâr studying

r-n lsrael. .

27. To influence pupíls so that they will \,/ant to v:'-siË Israel.
28. To develop an ídentity wíth and deep commitment. to the Jewish people

through the stucly of Zionisrn.
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TABLE 28 cor-rtinuecl

E. H]STORY

29 69 "3 4 3s.5 4

30 63.0 5 51"6 3

66 " 7,___,

66.7/
31 74.8 3 70"9 2 44"4 4 13"s L 6"s 3 r1.1 1

32 78"3 2 90.4 L 66.6 3 7"2. 3' 0"0 0 0.0 0

33 92.8 L 90"4 77 "B I 0,9 5 0.0 0 0.0 0

29" A thrr::ough study of the Jervish people in Euro¡:e during the Middle Ages.

30. The Jews (and Marranos) during the Spanish Intluisítion.

31 . Americarr Jewry ciuring the last century.

32. European Jervry before and after the Holocaust*

33. Israelí hístory fron the fírst yishuv to the g:resent situaLíon.

6"3 4, 29"0 I 0.0 0

10"r z L6.L 2 0.0 0

F. CO}ÍI"IUNITY

34 89.r I 93.6 L 77"7 1 t.B 4 0.0 0 0.0 0

3s 55.8 3 38.7 3 22.2 4 l0.B 3

36 65.7 2 66.7-_- 44"4 3 L2.6 2
/'/ L

37 s4.9 4 66"7/ 44.5 2 L5.3 L Z;':,Þ' :i;>'
34" To develop a se11se of loyalty and lcinship wíth the Jewish people

around the world, through discussíon of curre$t events.

35" To develop a respect for Christian neíghbors Lhrough mutual visits.
36. To make students ar,/are of loca1 Jewísh institutíons, their goals,

functíons, and actívities.
37. To make students a\,rare of local Jer+ish organizations and their goals,

functions and activities.



158

This is shorvn by the difference Íir clisagreement to ltenr Lh by thirty and

one tenths percent between I.T. and B.0.ll , and by forty and nine tenths

percent disagreement l,.etr¿een I.T. and P.A.A. Another irnportant difference

betrveen the I.T" and the otlìer groups ís shorvn in ltem 16. When teachers

agreed to thÍs r.Jith eíghty and seveíì teirths percent as an expectatíon, and

U.1.U. agrees to this only rvith fÍfty-four percer:rt as an expectation wíth

tiuenty-six percent disagreement betrveen 8.0.E. and I.T"

Principals agreed to this as an expectation by only ttrii:ty-three

and three tenths percent with a difference of disagreemerLts of forty-seven

and four t.enths percent betrveen them and the f.T. In a situation like

this wiren less than fifty perceît of B.0.E. and P.A.A. agreed to ínstruct

written law and oral 1aw with a religious attitude in conparison to a

majority of teachers, agreement to ínstruct thís subject r.¿ith a religious

attÍtude ilust cause a mutual unsaiisfactÍon and criticism between I.T.

and 8.0.E. and P.A.A. contínually. Fifty percent agreement ís not enough

Ëo divÍde a direction and teacherse even by seventy percent agreement,

wíll not be able to satisfy truo extremes.

C. Tradition - Four ftems to evaluate according to F.P.S.R. The

responses are presented in Table 2BC. the items \,rere agreed upon by three

groups, rvith disagreement of less than t\^renty percent, except ín Item 22.

Item 22 ras aþreud irpon by fífty-four percent of B.O.E. and fifty-five

and fj-ve tenths percent of P.A.A. as an expectation. Teachers disagreed

by seventy-seven and four tenths percent. This shows that B.O.E. and

P.A.A. expect the teachers to instill in their students a hnoivledge and

respect of Èradition. However, there is a lack in deciding upon rvhich
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aPproåch to fol.low -- religious or: secular. Seventy-seven ancl four tenths

pet:cent of the teacirers have a religious approach to the subject. The

I.T. is críticized in the related literatur:e, that he doesnrt lcnor,¡ enough

about the traclitÍonal- and relÍgíous life of thj"s continent. Relígious

lj-fe as practised in thj,s continent, is misunderstood by the Israelis.

They cannot understancl that on the one hanci, they aïe expected to teach

the students Judaism and its tradition and on the other hand, a hr'-gh

majority of the homes are not observanl- of Juclaism nor its tradition,

namely l(ashrut, Shabat, etc., according to the written larv. The obvious

difference -be1-r'reen the I.T. and the 8"0.E. and P.A.A. in their approach

of t.eaciríng tradition, Ís a::esult of a laclc of preparation of tire I.T.

for Lhe situation exísting in Ëhe local communities. The disagreement by

seventy-seven and four renths percent of tire r.T., in spite of the fact

that only nineteen percent are relÍgious, shows that the majority of I.T.

are closely attached to rel igíon and/or traditÍon. That is ruhy they find

it so díffícult to adjust to the idea of Ëeaching t-raditíon in a secular

atmosphere. The I.T. sees this as an hipocracy.

D. The ínstruction of Israel rvith six statements to evaluate accord-

íng to F.P.S.R. Results of responses are shown in Table 2B(D). rtems

23, 25, 27 are evalual-ed by the three groups witir a difference of less

than twenty percent. However, in rtem 24 (to encourage students to

settle in rsrael), thírty-one and five tenths percent of B.o.E. and

thirty-three and three tenths percent of P.A.A. agreed \^/ith this itern as

an expectation. Sixty-one and three tenths percent of r.T. agreed upon

thís ítem as an expectation. There is a difference of truenty-níne and

eight tenths percent betrseen f .T" and B.O.E., and a difference of Lv; )nty-
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eighl- percent betr,¡ee,n I.T. and P'4"4"

In the related lii-erature solLle rvrÍters state that there is a fear

of the I.T. I'la,;ube he rvill inflrrence students to emigraLe to Israel-.

Item 26 (to inf luerrce pupÍls so tirat tliey rurill rvant to slend a year

studyíng in Israel), fifty*five and six tenths percent c.f the B.O.lì. and

f if ty-f irre and five Lenths percent of the P.A.A. agreecl , NÍnety-three

and síx tenths of f .T. agreed r¿ith this itern. Tl'rere is a dífference of

thirty-eight percent betr¿een the I"T. and the 8"0.E., a':d the I.T. and

the P.A.A.

Item 27 (to ínfluence pupil-s to visj-t Isr:ael) is agreed upon b1'

the three groups, with ar: unimportant difference. There is a strong

attachment to fsrael, but there is no readiness to see sLudents emigrate

to fsrael.

This leads us to understand the l-ow percentage o,f agreemnts with

Ttem 24 and 26 by the B.O.E. and P.A.A. Teachers consj-iier ltem 26 (Influ-

encing students to study in fsrael) as being more impo::tant than ltein 24

(irrfluencing students to emig::ate). In thís way, students are free Lo

rnake their ohTn decisions, vrhether to stay or not, if ttrey should return,

Ëhey will have a more positive attitude tor¿ard Israel.

Item 28 (to develop an ídentitl' ruith and deep coramitment to the

Jewish people throughout the study of Zíonism), seventy-six and three

tenths percent of the 8.0.E., seventy-seven and trvo tenths percent of

I.T., and one hundred percent of the P.A.A. agreed with this item as

expectation. The r¿riter explains - the high percenl,age of agreement

(75% and above) ín this case shoi"s the recognition of ti-re ímportance

the

an

of
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Isra-el and of Ziouísn as a necessary factor in developíng JervÍsh ídentitlz

and commitmenl- to Judaísm" The one hundred percent agreement by princi-

pals may prove tbat in inplementing l-his expectation, the I.T; has a free

hancl , and because of this, rvhen tl-re f.T" fails to mahe his stuclents

identífy ivitir Judaisin, he creates a situation of disappoÍntmerrt and

criticisn

Educational authorities do not recogníze that the I.T. by himself,

rùíthout tl-re necessary aides and equipment, boolcs and materials, cannot

succeed in j-nstí11ing Jeruish ídentity ruíthin his students by Leaching

Zionism"

E" The instruction of history with five items to be evaluated. accord-

íng to F.P.S.R. Table 28(ìi), by the three groups. In the instrucËion

of history, there i,s a question -"I{hat is expected of the Israeli teacher?"

Do r,¡e expect hÍm to teacir modern history, the last eentury or Lhe uriddle

ages? According to the table \^/e can see that rten 29, a thoïough study

of the Jewish people in Europe during the middle ages, is supported by

sixty-nine and three tenths percent of the B.O.E. and sixty-six and seven

tenths percent of the P.A.A", against thirty-three and fíve tenths percent

of the I.T. That means a difference of thirty-three and eíght tenths per-

cent bet\4ieen I.T. and 8.0.E., and a difference of thirty-one and Ëwo tenths

percent between I.T. ancl p.A.A.

rn rten 31, the Jerus in America during the last century, there is

a difference betrveen I.T. anc[ P.A.A., seventy ancl nine tenths percent of

the I.T., and seventy-four and eight tenths percent of the B.O.E. supported

Item 31 as an expectation. Thís is in conËrast to forty-four a¡d four
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tenths per:cent agïe.emenL by the P.A"A. This shor¿s a dífference of trrenty-

six arrd five tenths percent betrueen the P.A.A" and the I.T.

There ís also a difference in Item 32. Ninety and four tenths per-

cent of the I.T. agreed rvith this statement as an expectation in contrasL

with sixty-six and six tenths percent of the P.A.A. That means a differ-

ence between the I.T. and the P.A"A. of tr¿enty-three and eight tenths

percent. InTe have to recognize that every disagreement bet\ùeen P.A.A. and

I.T. Í-s very imporiant because a teacher works directly vlith the princípal

rvho is setting the curriculum, timetable, choosing books, etc....

The support of the three groups given to Item 33, witl-r a majority

of above seventy-five percent agreement, shor./s that lËem 33 ís the most

important expectation in teaching history. In the related literature, it

ís found that the ínstruction of history in JewÍsh schools, was never

consístent; since ihe establishment of the State of Israel, there have

been many cl-ranges. There is a strong tendency to teach current events -

with the beginning of Zionism. The Six Day War and the Yom l(íppur hrar

resulted in people being more interested in the development of the State

of Tsrael, rather than past history.

F. Community - Four statements to be evaluated by F.P.S.R. Results

of the responses is presented in Table 2B(F) Item 34 (to develop a sense

of loyalty and kinship with the Jewish people around the world through

discussion of current events) was agreed upon by sevenËy-seven and five tenths

percent of the three groups.

IËem 35 (to oevelop a respect for Chrístían neighbours through

mutual visits) was accepted by a very lol percentage. Perhaps Ëhís can
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be explained by the fact that the I.T" is a stranger ín thís country and

even íf he so cjesires, he cannot contribute to thís end. This is an

expectation rrol:e suitable Lo local teachers 
"

Item 36 (to malte students ar{are of local Jev¡ish institutions,

their goals, functíons, ancl activities), sixty-six ancl seven tenths per-

cent of the I.T. agreed, i-n contrast r^¡ith forty-four and four tenths

percent of Lhe P.A.A. There is a difference of twenty-two and three

tenths percent.

Similarly, in Itent 37, there is a difference of tvrenty-t-wo and

Ë\^ro tenths percent betrveen teachers and P"A.A. On the other hand, there

ís no Ímportanf difference between the B.O.E. and the I.T. ín relation

to ftems 36 and 37.

Thís writer found it hard to understand the disagreement betrveen

the I.T. and the P.A.A. This leads to criticísm of te-achers. The IJ.O.E.

is interested in one extreme, the P.A.A. is ínterested in another

extreme, and the teacher in the micldle is finding it very hard to sat-

isfy both

Summary

The questíon of clarifying the expectations expected by the r.T.

Ín his teaching of the various subjects, is one of the inost difficult to

solve. -A teacher can try to suit himself to the subject, to the mater-

ia1, to that ruhich is defined to him. Hov¡ever, vrhen he is caught in the

middle, fifty percent pulling torvards one side whíle the other fifty

percent is ígnorant, rvith a prir-rcipal who comes anci goes every t\,/o or

three years, bringing ner^7 methods of and approaches to Jer,¡ish education,

it ís obvious that the teacher ruÍll suffer. He does not even have the
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opportunity to inplement that',vhich ís eri:ected of híni, ín a satisfact-

ory \.Jay. The results of the above data, serve as evidence of the need

to clarífy the expectatíons ancl the goals of t-'he school, accordiÐg to

the gracluating students, pal:ents, and local residents. Everl' deci-sion

that is mac1e, shoulcl be supported by the majority in the comnunity, so

that the teaclìeï ruill knor,¡ what he is to do. The existence of dif f er-

ences between the B.O.E., the P.A.A. and the I.T. create the greatest

obstacle in the satísfactory contplel-j-on of the teacher's work.

A".Stige_&Igg - "trdhat are the comrnuní-ty expectations of the fsraeli

teacher? "

Five items to evaluate bY F.P"S.R.

Table 29.

The results are shoiun in

Item 38: Fífty four percent of the 8.0"E. agreed; seventy-four

ald truo tenths percent of the I.T. agreed. The::e ís a diffelerlce of

twenty and trvo tenths percent between tl-re B.O.E. and the I.T. Maybe

this is rr'hat creates the impression that the Israeli separates himself

from the communíty and looks dov¡n on the Jews of the diaspora. This

críticism is heard in the related literature and ín the response to the

questionnaire.

ftem 39: (To be involved in Lhe community), sixty-one and three

tenths percent of the B.O.E. and fifty-fíve percent of the P.A.A. agreed

in contr:ast ruith ninety and seven tenths percent of the I.T. that agreed.

This shows a difference of twenty-nine and four tenths percent betrveen

the I.T. and the B.O.E., and a dif ference of thirty-five and ti¿o tenths

percent between the I.T. and t-he P.A.A. These results are surprising

because in the replies to the questionnaire and in the relatec literature'
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'I/IBLE 29

YOUR CO}fi.fU]!]-TY ' S EXPECTATIOI.]S OT TIIE ISP"AELIIII. I.]1]A,T DO YOU TI]INI( Alì.E

TEÁ,CIlER?
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2-

2

a

4
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I

2

4
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1

5

38. To be an exarnple of Zvonistic and l{atioiralistíc Jerv.

39. To ,be involveci Ír-L connruníty 1-ife.

40" To become familiar r+íth the functj-on of the rnajor cultural, relígious,
and phílanthropi-c agencies ín the Jel¿ish community.

4I. The teacher ought to l¡e religious and o'bs.ervant ol Ui!Zg:.
42. The teacher ought to be a source of infornaLion of rvhat is happening

in the Jewish rvorlcl .
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there are complaints that the Isr:aeli teacher is not iilvolvecl enough in

the comrnunity. This is in contrast r,ritJr Lhe response of the teachers

rvhích shorvs that they are ready to be involved in the conimunity, but the

communíty is not involvíng Lhen. According to this data, v¡e see that

what the teachers are saying ís correct.

Item lr0 (to become farniliar i^¡ith the functíon of the major

cultural, religious and philanthropic agencies in the communíty).

There is a dif ference betr,reen the I.T. and the P.A.A. Forty-four pelr-

cent of the P.A.A. agreed rvith this item as an expectation in coirtrast

with sixty-seven and eight tenths âgreement by the I.T. There is a

dífference of twenty-three and four tenths percent betleen the I.T. and

the P.A.A. It seems -i-ike the principals are trying to avoid the teacherrs

becoming involved rvith the community. Thís can be sho\^/n by the results

of ltems 36. 37 , and 39 " A1l these are connected rr¡j.th being ínvolved

in the community. 0n the other hand, the 8.0.E. is closer to the level

of agreenent shown by the r.T. These results show a lack of planning

between the B.O.E. and the P.A.A.

Item 41 (ihe teacher should be religious). The differences

between the groups are not important. However, accordíng to the results,

a very 1ow percentage of the three groups agreed on this ítem as an

expectatíon. Here, the question aríses, "How can a secular te¿Lcher who

is not observíng Jewísh tradition and r.rho is not familiar rvith tradi-

tion and traditonal practises, teach about tradition, even r,¡íth a

secular attitude.r' The agreement of the three groups to this i.Ëem was

lor+er than forty percent. rn the related literature, there artr many
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complaints ¿rg¿lilrst the Jev,'ish Agencl' for sendíng shlichin r¿ho are not

a\,¡are enotigh of Judaisrr and j-ts tradítion. l-ronr these data, rve see that

this is not important" Ilaybe there isnli enough ínierest ín tradíon

and Jetsish observance, as fouird in question one, vrhen rve díscussed the

reasoïls for híring the I.T. lfaybe there is another possi-bility - a laclr

of clarificatíon on directíon in education"

Item 4?- (the Ëeacher as a resource of what is happenj-ng ín the

Jerqish rvorld). Eíghty and six tenths percent of I.T. and seventy*seven

and seven terr.ths percent of P.A.A. agteed ivith that item as an expecta-

tion. Thís is in contrast to ÍífLy aird firze tenths percent of the 8.0.E.

Thís means a t\Àrenty-four and one tenth percent dj-fference betrveen the

B.O.E. and the I.T. This could be a result of the B.O.E" mísunder:stand-

ing the educational irnportance of informíng students of the cul:rent

evenËs of the Jeiuish people or perhaps, parents do not agree that

Israelis are the right resource for thís purpose.

Summary

The I.T. can suriníze fxom these results thaË he is ready to take

upon hirnself the fulfillment of more expectatíons than the B.O.E. and

Lhe P.A.A. are ready to put upon hím. This ís seen by the fact that

in most cases, r.rhen the I.T. agreed, there is above sixty-f ive percent

agreement; Ëhe P.A,A. and the 8.0.E. agreed vrith less than sixty-five

Percent agreeüent, ín most cases. Based on findíngs this ruriLer feels

Èhere is an urgent need in Je¡,.¡ish educaËion to set up a líst of goals

and expectatíons in such a \^Iay that each goal or expectati-on should be

accepËed by at least seventy percenË of the people íirvolved.
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Questí.on Number four - "hrhat is tl-re Israeli expectíng to accomplish b5'

comi-ng to the Diaspora?"

i\Tith eÍ-ght iterns to be evaluatecl by p.P.S.R" The results are

shorvn in Table 30 " Among the items are four personal expectatíons, as

in ltem 44, (to study or to learn a ner,/ larrguage), Ninety-six and seven

tenths percent of the T.T. supported tiris item as a.1ì expectation. This

is in contrasi r¡ith f:'-fty-eight and five tenths percenË agreement by

the ß.0.E., and means a disagreement of the trvo by tllirty-eight and

three tenths percent. Princípals supported thís j-tem r¿j-th a majority

of seventy-se\¡en and seven tenths percent. This sho\{s a níneteen and

seven tenLhs percent disagreenent betiveen I.T" and P.A.A.

Item 45 (to solve his economic problerns), Seventy-eíght ar-rd

three tenths percent of the 8.0.E., seventy-one pet:cent of the I.T",

and eighty-eight and eíght tenths percent of the F.A.A. agreed rviLh thís

item as an expectation. There is no important dÍÍference between the

groups. The sarne j-s true of Iten 46 (to visiL the ivorld and to meet

Jev¡ish perople ín different cultural coTnmunities) " There is no import-

ant disagreement among tire groups. Item 47 ís surprísing. Fifty-one

and three tenths percent of the B.o.E., fifty-five and five tenths per-

cent of the P.A.A. are assuming this item as an elipectatíorl in contrast

rvith teåchers, rvho agree upon this item as an expectation by ninety-six

and eight tenths percent. This means a forty-five and five tenths per-

cent disagreement betr¿een teachers and 8.0.8., and forty-one and three

tenths percent disagreement between r.T. and P.A.A. The surprise here

Ís the ratÍng by the 8.0.E. and the P.A.A. rn the critícism heard by

educatÍonal authorities, r.T. come here to purchase goods and do not
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TA]]LE 30

IV. IlillAT Do YOII FEEL TFiE ISPdELI llXPllCTS T0
TO Tl]E DIASJ]ORÄ?

ACCÛI'IPLISH BY CO}ÍING
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43" satisfaction from teaching and instilring love of the Jei¡ish
people and Israel.

44" To learn or Ímprove hís or her command of Eaglish.
/+5. Improve their economíc situation.
46, To see the r+orld and dífferent Jewish commun.ities and cultures.
47. To acquire goods to bring back to fsrael.
48. To fost.er sËrong tíes with the local Jewj-sh sommunity and the

Jer,¡s in Israel .

49" To bring the Hebrew language and Israeli cuÍj-ture to the Diaspora.
50. Through participation in activíties, to insrill rsraeli spi_rit

and national pride

AGREE
:t:tI. T.

N=31

DISAGREE
B.O.E. I"T.

0.0 0

0.0 0

0.0 0

0.0 0

0.0 0

aî ^ 1
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0.0 0

0.0 0

0.0 0

0"0 0

2.9 2

6.2 1

0.0 0

.).t?
J.L J

0.0 0

0.0 0
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fulfill theír illission" Teacl-rers do not pay too rriuch attention to this

because they see this as a natural thing" A per:son trj-es to ímprove hís

situation, io buy nice and comfortable iterns, jr-rst l.Íke everyone else"

In the related literature, there is a great deal- of crít¡'-cism agaínst

the I.T., not only for buying goods 1-o tahe bacl<. to Israel-, but also

for buying and accumulatirrg goods during tireír stay irere.

Item 48 (to creale and to foster stronger ties ivith local Jervish

co¡ununities and with Jews Ín Israel). Iifty-one and three tenths per-

cent of the 8"0"8. and fifty-five and five tenths percent of the P.A.A.

are assLrmíng this item as air expectation, in coi-Ltrast rvith the teachersr

ninety and three tenths percent agreement. llere t,here is an important

dífference. Thís sl.^r,zs that on the one hand, the i¡.0.¡. and the P.A.A.

do not see this expectatj-on actually being fulfj-lled, and on Lhe other

hand, the teachers are ready to rvork and fulfill tliis expectation. How-

evers there seems to be a laclc of mutual understanding lvhich would help

the teacher.

Item Number 50 (to partícipate in activities, Ëo instill Is::aelí

spirít and national pride). Sixty-nine and four tenths percent of the

8.0.E. and one hundred percent of the I.T. agreecl wíth this as an

expectation. There ís a dífference of thirty percent between the I.T.

and the B.O.E. This difference shor¿s that the teachers have t,ee

desire anC the enthusiasm to fu1fi11 their míssion, rn'híle board members

assume this ítem as an expectation, and ínfluence the relationrship to

the shalíach, making it positíve to â greater or lesser degree.

Summary

In general, all three groups see the general. expectatic .s for
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education as being more ímpo::tant than per:sonal eiipectatÍons. This can

be for¡rrd in the table by adding the resulis of the rating rvith the

personal expectatioirs and the educational expectat-Lons. The criticism

heard can be explained as the result of some teachel:s failíng ín ful-

filling their mission. The failure of one teacher, creates an impres-

sion of overall failure by all teache.rs. The teacì:er who comes to

purchase goods and materíal, and fails to fulfill his mission, damages

the reputation of all other teachers r¡ho follor'r. Iìerhaps it can also

be assumed that even íf a teacher came and fulfillecl hÍs missíon, he

r,¡ould stil-l be criticized because he tried to ímprorze his economic and

material situation.

Question Fj-ve - "trIhat rvoulcl aid the Israelí in hís role as a teacher?'l

Sixteen statenents to be ansr.rered by respon<lents according to

F.P.S.R. The results of the responses are presented ín Table 31.

Most of the statements \,,rere supported by the three groups. SÍxty-

five percent to one hundred percent of the responses were in agreement

I^/ith the statements made. Among the respondents \,¡ere some r,¡ho commented

that the statements referring to question number f:i-ve can be helpful to

every teacher, not only to the Israeli teacher.

There v¡ere also statements showing important differences, rvith

over twenty percent disagreement among the three gtoups.

Statement 54 (speaking only Hebrew in the classroom), forty-five

Percent of the I.T. and forty-three and tr,¡o tenths percent of the B.O.E.

agreed wíth this statement. Only trventy-two and two tenths percent of

the P.A.A. agreed. This means that there j-s an important difference
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T^BLIì 31
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P "4.^..
N=9

RIR /"

51

52

C'
JJ

54

94 ,6

97.3

01 
^

93"0

29,L

45 "2

100

90.3

100

96.8

93"5

87.l
67 .7

77 .4

83 .9

77 "4
74"2

67 .7

O'). ()

Ò()"y

44"4
.),>.)

77.7

BB. 8

BB.9
aa o

BB. 9

BB"9

77.7

5s .5

BB. 9

66.6

22.2
1'1 0

1.8

0.0

r.3.5

30. 6

0.9

0.9

0"0

3.6

1.8

J.O

a

8.1

LL.7

3.6

75.6

.B .l

L2.9

0.0

4r "9
2-9.0

0"0

0.0

0.0

0"0

U.U

0.0

6.4

9.7

3.2

9.7

6"4

16. 1

43.2-.--_ ,.

43.2-/ 
$

.)
J

L

o
O

/+

13

L2

1

5

I
2

aJ

6

11

9

7

g

t0

11.

2

t
7

'B

4

2

I
L

J.

1

4

6

1

c')
.B

J

ô

0

aJ

2

9

9

0

7

Õ

7

6

5

4

1

I
5

4

0

1

2

0

0

0

0

0

0

6

5

7

5

b

J

0.0 0

0.0 0

22.2 2

22.2 2

0.0 0

0.0 0

0"0 0

0.0 0

0.0 0

0.0 0

0.0 0

0.0 0

0.0 0

0.0 0

66.7 I
0.0 0

55 I 92.7

s6 I 90.1

57 I 96.4

58 I 89.2

59 I 90.9

60 I 84.7

61 176.5

62 167 "s

63 17s.6

64 I Bs.5

65 I 3.6

66 I 66.6

6

2

7

5

9

10

L2.

11

()

.15

13

51. Ifaving a command

52. Unclers Lancling of
prqb.lems.

of convel:sati.onal llrrglish.
stuclert-s ¿rnd a desire to listen to them and to theír

53. Not stre:;sing i,nmigration to Israel .

54, Speaicing only llebrerv in the classl:oonl.

55. ÌJot discr:i.rlintrting anìong sLudeirIs because

56. ilaving sense of hu¡lor'.

of pareirtal status.

. . " conLinued
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TÄBLE 3l conti-nued

57. Having educatíonal materials available ii-r the variqus subject

taught.

58. Deta-!1ed inforrnatiorl on and preparation for the cornmunity before

artívaI.

' 59. Professional status, and respect from the admínístratíon"

60. Existence of professíonal and pedagogical ínstítutíon in Ca¡ada

to advíse and aid the Israeli teacher rsíth Jeruish personnel who

are expert in l-lebrew curriculurr.

6I" Open channels for cornmunication and aid to the teacher by the Jer,¡isl-r

Agency

62. Satisfactory salary negating the need ior l-he spouse to r¿or1c a full

day.

63. The rsraeJ-i recognizíng the responsíbility of hís ',rnission".

64. Not beíng discrimínatecl agaínst ín terrns of sa1-ary and other profes-

sional conditíons compared to the secular teacher.

65. ShorEeníng of the teachÍng hours in consideration of Ëhe difficulty

in teaching a second language and Judaica.

66. Flexibílity to a radical change of climate.
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of t\ùerìty-t\,,/o and eight tenLhs percent betr,¡een lhe- P.A.A. and the r.T.

In the related literature, it rvas founcl that thís question is di-scussed,

"Does the study of llebrew represent a goal in ítself, or :ls it a tool

used to teach Judaism?" rf llebrew is a goal in itself, then speaking

Ilebrew:'-n the classroom is important. But if lìebrer.¡ j-s a tool to aid

the teaching of Judaism, what is r,ürong r^¿ith the teacher speaking English

in order to ensure the childts understandíng of tÞe subject" This sub-

ject is discussecl among teachers, as we1l.

In the i'Iínnípeg Hebrer¿ lligh School, Joseph I{olinsky, there rvere

some changes made last year. I{ore Judaic studíes taught ín English

\.¡ere put Ínto tire timetable. This is explained b1". the fact that students

f ind it very dí.f f i.t'ul r: to unclerstand and to express themselves in the

Hebrew language.

StatemenÈ 62 (satisfactory salary negating the need for the spouse

to rvorlc a full day) sixty-seven and five tenths percent of the B.o.E.

and seventy-seven and four tenths percent of the I.E. agreecl that thís

is an ímportant factor in helpíng the r.T. only fí-fty-fíve and five

tenths percent of the P.Ä.4. agreed with thaË sta{:ernent. The writer

found it hard to understand t.he reason why the p.A.A. are not support-

ing Èhis statement rvith a higher percentage of agreement.

statement 65 (shortening the teaching hours), only Ëhree and six

tenths percent of the B.O.E. and tr¡/enty-tr,/o and tro'o tenths percent of

the P.A.A. agreed wiih this as an important factor in helping the

teacher. The r.T. find this as being very important,.with an agreement

of seventy-four and two tenths percent. The writer tends to be:líeve

that if a majoríty of seventy-four and trvo tenths percent feel that
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there is a need to shorrlen the teaching fiours, it trouJ-d be ruortllr"hile

fo:: the administratj,on to study this request and to find out íf there

is any justíficatíon j,n this request.

Summary

The LT. has to prepare hiinself and to prepare mal-erial, in the

various subjects that he teaches. At the same time, he rnust recognize

that íf subjects are of secondary importance in the Jervj-sh school, at

least ir-r the eyes of the students, this ¡,¡i1l demand a greaL deal of

effort on his part r,rhich is not demanded of the secular teacher. Many

of the suggesLions in the above statements are irot availai¡le to the I.T.

More must be done to help the I.T. face those challenges which he may

encounter. This conclusion repeats itself set¡eral tjnies in the relatecl

literature. As some respondents stated - there rnust be all sorts of

sophisticated equipment and material to llelp the I.T., as exísts in the

secular department of the school. Iühy should the llebrew program be

pushed aside?

Question Six - "In your opiníon, r,rhat ruould aid the I

more posiEive attitude and status ín the community?"

ments Ëo be evaluated by the Tespondents according to

of the responses are presented in TabLe 32.

There is agreement on this question, among the three groups,

with no important difference, in five of the statements. These are

67, 69, JL,72, and 74. Holever, in statemenË 68, (maintainíng friendly

rapport \"Iíth parents in informal, social gatherings), eighty-two per-

cent of the B.O.E. and seventy-seven and four tenths percent of the I.T.

agreed that this item r¡as important. Only fifty-five and five tenths

.T. in creating a

I,iith eíght state-

F.P.S.R. Results
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VT" Ih] YOUR OPIN]ON I,JI-IAT I^]OULD

MORE POSITIVE ATTITUDE AI{D

T/-IBLE 32

A"ID TI.IE ISPJiELI TAliCilt]i). IN CREATING /\
STATUS I.RO}I T}IE CC{I:{UT.IITY?
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67 . Participating in 1ocal social and cultural ac,Eír,ities.
68, Maintaining a friendly rapport r¿ith parents through inforrnal social

gatherings.

69, ParËicipating in extra curricular activíties w:ith the students.
70" hÏorlcíng posítively rvíËh the school aduinistration.
77. Not críticizing religious practices or lack of in Ëhe school- and

sËudentsf homes.

72. Not criticizing the communÍty for a lack of Jer¡ish identity.
73. Havíng a good command of yiddish.
74, Keeping abreast of Jei¿ísh evenl-s the world ovel¡_-.
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perce¡t of the P.A"A" agreed.- Thís mea]rs an Írnport.¿tnt dif ference of

tt;enty-one and níne Lenths percent bettdeen the I.T" and the P'A'A' The

r^/riter fínds it harcl to unclerstand rihy evet:y Lirne ¿r- statement involves

teacl-rels and authorities outside the school, principals show a Lach of

agreeinent, as ín statenents 36, 37, 40, 48. Is thj.s because tfie prín-

cipal recognizes the Large wo::kload of the I.T. irr the school and there-

fore, thinks íC unfair to have hirn involved in extl:a-currícular activ-

ítíes ?

Statement 70 (ivorkíng positively ruith the school administration)

The difference between the I.T. and the authoritíes; (B.O.E. and the

P.A.A.) is understandable to this rvrj-ter. The I.T", coming from Israel

is usecl to a situation \nThere he and his princÍpal a::e both civil ser-

vants. Here, boti1 of l-hen are employees of tire parochial scl1ool.

Although the status of the principal is much higher than in Israel, it

is noÈ moïe respected. Also, niost of the principa-ls ín the Jevrish

parochíal schools are not familiar rvith the Hel¡rer¿ program. Thus, the

I.T. finds it clifficult not to criLicíze his principal. There is no

one Ì^rho can understand the day to day r{ork of the I.T.

Summary

The sEatus of every man ís decided according to hís deeds and

his attítudes r+ithin socíety. The same is true of the teacher. In

many cases, criticism against the teacher has no basis in fact and

sometimes, the críticism is a result of tire disappointment in one teacher.

The failure of one is blamed on all. Thus it should be clear that one

is responsible for all, and all are responsible for one.
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IV" INTERPRETÄTION OF RESULTS

This stud] rrrâs basecì on the premise that l-leb::er^i Jewísh education

is dependent on Israelí teache::s of dif f erent catagoi:ies " As \n¡âs l"ound

in the ::elated literature Lirat the dependence on the Israeli teacher r.¡ill

groi+ ín the future. There a-re those that hoi-d the opi.nion thaL forty per-

cent of the teachers ín the llebrev¡ schools are Israelis. The main purpose

of Èllís study r.ias to examine and coarpare these factors closely, as they

relate to the Israelí shalíachrs teaching effectiven.ess based on the

expectations i-mposed upon hÍrn by tire community he teache-s in, and the

goals he has set for hínself. In general, it ruas f,ound that there exist

important differences between r.T., p.A.A. and B"o.E. Theír existance is

an obstacle to the IsraelÍs teacherrs effectiveness birt they can be over-

come. These differences of opinion are not based oa educatíonal príncíples,

rather, they are disagreements ín approaches to relÍgious view points and

Zionísm. I,rtrat was found missing rvas dialogue and d-i.scussion betrveen the

educational factors and.a need to create a clear list of expectåtions,

goals and priorities by those imrnediately involveclo such as the p.A.A.,

B.O.E., Ëhe studenËs, and parents.

The Reasons for rrportíng and }liring the rsraelí Te+cher?

Ï-t was found that the command by the IsraeL:L of Hebrers as a living

language and a lack of local teachers \{ere among the- prirne reasons for

hiring and ímporting the I.T. In the related. lj.ter¿ture Ëhere rn¡as found

to be support of these contentions. There are v¡rit,ers that include the

study Israel in the Hebrer,r school curriculum as bei¡:rg another factor.

ThÍs study found that the teaching of Israel rvas the result of two reasons.
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Firstly, students r+ould be able to si:udy Is::ael- from first irand sour:ces

as sLated above ín ltem 6, ancl secouclly, so that the teacher rr¡ould Ímpress

on hís students the imirortance of the con{:irrued. linlc betr¿een the Jeius in
Israel and the.Jerøs in the clíaspora, as stated in lten 9. Other writers
declared that local- teachers are not familiar enough iríth Juclaic subjects

and Jewish cultural sources. The objectíons found in rtem 3 regarding

the hirj-ng of r.T. due- to budgetary consíderai:ions, was supported. by the

reiated literature.

A number of authors pointed. out that the Israeli írnmigrant teacher,
as dífferentiated frou the gh.eligch, is cbeaper to emproy. rn general

ËhÍs catcgory of rsraelÍ chooses the teaching profession as a tempoïary

expedient until he be'-;tnes better establisl'ìed. In nany ínstances, he has

'had no teachíng experience or traíning. The only reason for his being

einployed in the first place is because of his command of llebrew" In the

case of the shaliach, horøever, there are added expenditures íncluded i'
hís employment, as well as those that come by their or¿n initiative r+ith

the help of the híring school. fncluded in their contract is the trans-
portation to and from rsrael, as rvell as the conti_nuíng payments to the
teacherts pension fund in Israel during the períod of hís contract with
the school. This is a regular procedure for the shalíach as ruell as for
his spouse should she also be employed.

other rvriters c1aím that the Israeli teacher is particularly well
suíted to teach such subjects as the bible, pïayers, traditions and customs.

because these subjects are tightly bound Ëo the subject of rsrael. The

r.T. serves not only as a teacher but Ís a riving proof of the rr;raelrs
modern redemption.
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Ed trc a r i o na I _.E:æSllgi o n s o f rir.g__!q¡g 
" 

t_ Je.-a " Lqt
A lack of a mutual ulrdersta.ndj-ng ancl ¡ni.s-understanCing of the

educational needs, goals and aspiratj.ons on the par:t of all three sections

of tl-re population questl:.onecl exists" It is iuportant to poinË out the

fact that variances of opírrion exíst ín this rega::d beirueen the B"O.E.

and the P"A"A" as r+ell. Thus, if ít j-s the B.O.E. ttrat sets the genera1

direction of the school¡ tire principals, b1z their ïesporrses, seem to in_

dicate a lack of understanding of these clirections, if ín fact they exist
at all. The I.T. is often not informed of any lcind of phílosophy or goals

the school rnay have set, and he must prepar:e his or,¡n to fill the void.
These are often in conflíct v¡ith the unstated c1írectíon the scLrool ruishes

to take. The consequences of not havíng clearly thor-rghË out the ains of
a school leads to the formaiion of a triangle in u'hich each corner is odds

ï/ith the oËher two, tøhen reality cries for them to be partners in education.

One geËs a feelíng of deja vue r¿hen reading r:he related literature.
Major differences of opini-on and approach exisË that rrralces Ëhe resolution
of the problems difficult. There are wríters that s,xrpport the study of
JudaÍc subjects in Hebrew rvhile oËhers encourage using more English. Some

authors take a strong stand on Israel, whíIe others are less so ínclined.
Many authors agree that the Hel¡rer¿ school generally tr acks a clear and

precise ctirection rnaking Ëhe task of the teacher a l,ct more difficult. rË

rvould seem that Ëhe educaËional authoritíes expect t[te teacher to pull a

rabbit out of hís hat and fault him on failÍng to provide not only the

rabbit but the hat as r¿ell.
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The C.ommúnity Exirectatigns. of .th-e 
I IS::áel-i Je-.?.cþer

As found in items 38, 39r 40 anð.42, the community as::epresented

by the B.O"E. ancl P"A.A, expect i:he Israeli teacher to be familiar r"íth

and talce part in con.munitl' cultural anð- Zíoníst functions. It ís inter-

esting to point out that the degree of agreement rda.s greater among the

I"T. (67.57" to 90"7%) than rtras found anong the 8.0.8. and P;4.4. (55.5% to

68.5tå), The l.T"1s are ready to accepi the challenge of commulal invol--

vement.

The related liierature poínts out the fact that clearly stated

expectations are often not available for I.T" to model hÍmself to. Some

expect the LT. to be a Jer,¡ Ëhat proudly fulfills and observes orthodox

religious practices, thereby influencing hís envíronment, while others

comnent that the sole function of the I.T.

of authors write of the importance for the

1ocal Jewish community, to rvorlc i.vithin íts

critical or opinionated. They expect him

ínterest in the State of Israel, whíle aË

ís to teach Hebreru. A number

shaliaeh to be ar¡are of the

framervork without being overly

to spread Zíonism, to encourage

the same time fear is expressed

thaË this involvement may ínfluence some youngsters of the community to

emigrate Eo Israel.

Item forty-one seems to be lor+ Ín the order of priorities. The

requirement of religíous observance is not important to the three groups

(see Table 29). This is refuted by the líterature that becries the fact

that many Israelís are not sufficíent1y observing, causing the local

communitíes to belittle the rvorth of the I.T. Some authors v¿rite that

the I.T, travellíng to the diaspora should be widel-y knowledgeable of

religious and tradiËional rvritings and should possess a positi-ve attÍtude
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tor^rarcls traditions .

TÞn l:¡ug!. Luggr:S{ ç*-þpec.-ta!.Lon¡- rir-ç!-T*g.-t-p* tr:S_I-t-igsp-sfe

In the related lÍterature \,/ere found many references to the fact

that gener:al1y, the I.T. has a rrariety of reasons for going to the

diaspora. Prinie aniong thern was the feeling of mission anC serving the

publíc" They víeiv their r'¡or1ç as a cirallenge and a national duty.

As the age leve1 of the I.T" hovers around twenty-six to thirty-

six years, the fact that they have other hopes and goals as r¡e1l, should

not be consiciered as out of the ordínary. llentíoned as examples are

hopes for irtproved academic, education, travel, economÍcal conditions,

and second language acquistion.

Usually the teacher leaves for home not havíng fully re-alízed

either Ëhe missionary aims or his personal goals that he had invisíoned

at the begínning. This may stem from mÍsunderstandings and the resulting

tensíons created as a result. The educatíonal authorities as iuell as the

shaliach end. up disappointed and frust::ated. Teachers that have r,¿ritten

complain that Ëhey came to the díaspora r¿ith a strong degree of enthus-

iasm and excitement, willing Ëo put forth their optimum efforË. However,

upon arrival they fínd negative attitude towards then and the rvork they

had hoped to do. rn some cases the professional staËus of the r.T. ís

held iri 1or^¡ esteem causing disillusíonment and anger. Enthusí-asm and

missionary zeaL changes Ëo hopes of a fast return home and feelings of

depression and dísappoíntment.

Conunents by teachers in the questionnaire reínforce the conteltíon

that Ëhere exists a lack of respect for the professÍonal Israeli educa-

Ëor' some 8.0.E. comments r'¡ere related to the feelíngs thaÈ f.'re r.T.
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cones to the diaspora primaríj-y for ].lis o\,Jn persona-l betterment and

Ímproved financial sj.tuation.

I^lhat_ Cán !gf_!*f@ro ßerrer Futfil1 liis Jcb

In the study was found agreement of seventy-five percent of the

itens in this section. Their existance can be of help to the I.T. rvirile

theír absence rvould cause difficulty.

fn the related literature \.¡as founcl nany statements that strongly
support the need of the r.T" to be proficient i,,¡ith the language of the

country in whích he rvill be employed" Emphasis is put on his being

requíred to be knot+ledgeable of the local community and its particular
problems and conditions.

stressing rsrael- or the insístance on speaking only Hebrew i,¡as

found in the study to be l-ow ín importance by all three groups as an

aíd to the I.T. In the literature there \^zas statecl that the particular
school populatÍon and home ínvironment ruould have some beari-ng on thís
point.

The response to number 65 (that there shoul<l be a shortening of
teachíng hours for the r.T.) 

'nras 
generally supported by the teachers

(75.27") while the B.o.E. were quire srrongly apposed rhis (3,6"/"), the

P.A.A. agreed by only 22.22.

In the relaËed literature ít was found thaË theïe ís an urgent

need to lighten the load of the r.T. by providing improved and suitable
texts and supportive líteratureo educational aids, professional advíce

and lengthy i'tensive preparation prior to their leaving rsrael.

Mention is also made that Lhere is an imporÈant need to suppry

personal assi-stance to the r.T. upon his arrival in the new place of
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l-ris employment. They go on to say that it i.'ould be welJ- to have the

nerr/comeï meet !/ith soile graduatess parents and 8"0.E" several v¡eelcs

before the conmencí,ng of the school l-erm as a means of improving tÏre

integration process.

trrrhat ltrould aícl the Israeli Teacher in Creating a More Positrlve Attitude

and Status Frotn the Coarniunity

In Ëhe study \üas found a degree of agreement of seventy-five per-

cent or mc¡re for Itelns 67 e 69 an1 74.

In the literature \^ras found a large degree of support for the

same poínts and go orl to add that it is important for the I.T. to have

respect for his colleagues, the administratj.on and the conununity ín

general. The I"T. should remember that he has not come to alter the

existing situation, thus his comments should be constructive and help-

ful . In addítíon, there \¡/as an opiníon that the I.T. ought to recognize

the fact that there are Jewish centers j-n the diaspora that rvísh to live

outside of Israel as conrmitted Jews. The I.T. should accept this situa-

tion r¡ithout criticism or derÍdism.

IË was found in thís study that about fífty percent of all three

groups agreed that the I.T. should refraín from being overly crítical

of hís host community. One author staËed that by hís personal behavior,

his modesty, his devotíon to hís work, and his recognition, his mission

and task, will the I.T. be judged and ínfluence his status ín the

community.

Unresolved Issues

Even if a school rvill have clarified and chosen its parËicular

path i-n a coherent way it will still be necessary for the Ëeacher to
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sl-and before hís students.

Lrho are his stuclents ? This student is tire one ttrat has dif f Ícu1 ty

Ín understandí.ng the importaace of the Judaic subjects he musi suudy

while realizing that they i¿ill have little inportance to his day t6 d¿¡r

life in the future. In a portíon of r+hat l-re must cover he wil-l find an

extrenìe corltrast betrureen what is taught and r.¡hat is practíced at home.

The family wÍI1 sit dor^¡n to non-Kosher meal r.zhile the student ís

taught tha.t l(osher ís a posítive Jer¡ish value in school" The teacher

wíll spealc of rsrael with excitenent and vÍgor; will talk of the

Staters reestablishment r.rith enthusiasm; r+ùile the home may possibly

consider a vist to Tsrael in the future on conditon Èhat there is peace

and víern¡ the teacher as a chauvi_níst.

The Israeli teacher r^rí11 endearpr to teach the Hebrer+ language and

engender a love for its rich treasure of literature while the studentrs

home doesnrt contain one Hebrers book and the parents are Hebrel illiterates

The list goes on.

It ís difficult to see this problem being solved wíthout having the

school takíng the necessary steps to clarífy its positon with permanent

and well defÍned aj-ms and goals; so that every student and parent l,¡il1

know in advance that to attend this school requires accepting that chal-

lenge and achíeving those goals.

This r,rill lead to the establishment of standards by r¿hich the

schoolts success will ultimatel_y be judged.
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SU}ß1À1ìY FIIIDINGS AND COI{CLUSIOI{S

I. SUI'{l'i¿tRY

The purpose of tlri- study \.74s to fincl out if there is a dífference

in the e>rpectations of r.T., 8"0"E. and p.A.A., and to rvhat extent there

may be agreement among them, rvith the intentíon of specifying the problems

arísing in hi-ríng I"T. In order to collect the data needecl for this study,

a questíonnaíre rvas cleveloped and admÍnistered to the whole population of

teachers, princípals and their assistants, and boards of education of the

Jewish parochíal r;cilocr ín Manitoba, Sashatcher+an, and Alberta, as existed

ín L973'L975. The population vlas as follows: thirty-nine Israeli teachers,

trvelve principals, and one hundred forty-five members of the board of

educatíon, tota11il'Ig one hundred ninety-six people. Since the rvhole popu-

lation r,¡as used for the study, of all three groups, ít was suggested that

T,ì/e use only descríptíve statistícs. The responses of the three dístinct

groups wíthín the populatíon r.¡ere studied by percentage of item analysis.

It r¿as also decided that Lwenty percent and above dífference in the response

to a certain item by the groups, should be recognized. as an important diff-

erence. Such differences \ùere found in thirty-trvo of the seventy-four

statements presented for evaluation, as discussed in chapter four.

II. FINDINGS

The purpose of this part is to summarize the find

study as in the responses of Ëhe r.T., the B.o.E. and the p.A.A.

Lngs of the

in Manítoba,
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as ín the responses of the r.T., the 8,0.8" and tire p.Ä.A" in Mani-toba,

Saslcatche\rrâfl ârrd Alberta" As a l:esult of the cvr:r¿tl-l- response pattelrils

to the quesiionnar'-re, tire follolíng general obse::vai:ions can be rnade:

1" A maiorj-ty of the I"T. in l,Jestern Canacl¿.i, \^iêre sent by the

secular department of the Jewish Agen.cy, or came ll-j¡ means of their orvn

arrangements" 0n1y nineteen percent of the I.T" w¡.:-re sent by the religious

departmenl- of the Jervish Agency.

2, Teachers comíng from

Among the teachers used in this

fífth year of teaching locally,

diaspora for over fíve ys¿¡s.

fsrael stay for tr,ro to three

study, there are tii¡o r¿ho are

and eleven others, r,"'ho have

years.

in theÍr

taught in the

3. Forly-two percent of the I.T. have been teaching for severr to

ten years, thirty-five per:cent of them have been teachíng for more than

elerren years.

4, Eighty-síx percent of the I.T. are belo','"¡ the age of thirty-five,

whíle only twenty-seven percenL of the board memben:s and. twenty-t\üo and tr.ro

tenths percent of principals and their assistants .-re belov¡ the age of

thirty-fíve. There is an age difference betrveen tire groups of the admín-

isËration and the teachers.

t- Sixty-seven percent of the teachers are graduates of a teachers t

college, with teachíng certífication. Truenty-nine percent of these have

a B.A. One teacher has an If.A., thirty-truo percenT: of the r.T. continue

their studies on dífferent levels, since they rvere forced to stop their

studies upon their departure from Israel.

6. I.T. do not ahuays teach the same subjects that they taught
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in Isr¿rel. In many cases, I.T" are asked to teach a subiect that thelr

have neve:: taught previously" Sometímes teacher-s clualifiecl for kíncler-

garten are ashed to teach in ùhe higher: grades of the elementary school.

7, There are disagreenìerLts betrveen teachers and administration,

and often d.isagreements aillong menbers of the adnínistration. The clís-

agreenìents are mainly in the approach or in the methocl to be used, ancl

not in the essential, basíc princíples.

B. r.T. face a sil-uatÍon ¡,¡here there are no clea.r goals and

objectíves set and accepted by the school. sometimes the r.T. face a

situatíon where the different opinions of the p.A.A. and the B.o"E" con-

flict, and the teacher must r¿ork ín the middle,

g. The dependence upon the I.T. by the schools is due to the fact

that the I.T. i-s willing to teach Hebrew as a living language, there is a

laclc of local teachers, ar:d Israel is an important factor ín almost all

the Judaíc subjects beíng taughr by the I.T.

10. Teaching the wrítten law and the oral laru wíth a secular appro-

ach r^zas rejected by the majoríty of the respondents. On the other hand

teaching this subject \,¡ith a religious appioach, was supported by the

administration with less than forty-five percent. Teachers agreed rvith

the relÍgious approach, with a majority of seventy-four percent.

11. A majority of over nínety percent agreed "to instíll under-

standing of and respect for the customs and trad.itions of our people."

This rvas seen as an inportant expectation and goa1. Fifty-five percent

of the admínistration agreed that tradition has to be taught with a

secular attitude and seventy-seven percent of teachers disagreed Èo
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teachíng tradition ruith a secul-aL- attitude.

12" In instructíng the subject, Israel , there is genera.l- agreernent

¡,¡ith the subject. Ilor+ever, adninístration does not agree wíth the appu-

ach of encouraging stu<1ents to settle ín Israel. Teachers, or-r the other

irand, are more supportive of this approach, Fifty-five percent of the

adtninístration agi:eed that teachers should encourage students to spend

one year of study ín Israel. Nínety-three and síx tenths percent of the

teachers agreed r,¿ith thís stateilìent; Íf not a year of study in Israel ,

then at least a visit there.

13. In instructíng history, it rvas found that there !/as greatest

agreement in the three groups, on teachíng the history of Zj-onism to the

present tíme.

L4" In the subject, communitys three groups agreed, wíth a'high

inajority, that students should be educated to develop a sense of loyalty

and conscience r¿ith the Jewish people around the ivorld through discussíon

of current events.

15. 0n the question, "What Ëhe comrnunity expects from the I.T.",

Ëhere ruere differences found between teachers and B.O.E., and betr,reen

P.A.A. and 8.0.E. fË is therefore hard to find out what is expected of

the I.T. and by r^¡hom.

L6, The I.T. has personal expectations rvhích he hopes to fulfill

by coming into a Jewish community outsíde of Israel. Ilis most important

expecËation is to fulfill hís duiies in tire best rrray possible because he

sees hís job as a national míssion.

1.7. All three groups agreed with most of the sLatements in questíon
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five, dealing r¿ith things needed to aíd the I.T" in fulfílling hís tash.

But in realitye most of che eo,uiprrent and itents mentioned íir these si-a-tíl-

nìents, are not ar¡ailable. As one of the teachers statecl; everytliing is

needed, but cannot be found. " "

18. In order to create a respected posítion Lhe I"T. nust ínvolve

himself into the cominunity, readily gj-ve of hís tíme, be aware of the

happerrings of the Jei,¿ish r.¡olld, understand the adininistration of the

school, in addítion to his ivorh in the school.

III " CO}TCLUS IONS .

According to Ëhe results of the study, it was founcl that the desire

to Ëeach Hebrev¡ as a 1íving language, the lack of 1oca1 teachers, ar-rd the

atLachment to the SËate of Israel, are the maín reasons for importíng and

hiring teachers from Tsrael.

Thus, it can be concluded that there is an important need to learn

Ëhe problems related to teaching Hebrerv as a second language, to fínd the

ríght books, a suitable curriculum, and to choose clear objectíves and.

guidelines for everyon.e to follor¿. The r.T. must be properly prepared

for his job of teaching in rhe diaspora. Even a t.eacher rvho has been

successful in his worlc in Israel, must have preparation in dealing rvith

local problems. Because the Hebrer.¡ language in itself , wj-ll not

serve as a sufficient challenge to the local student, íË is logical that

the study of the wirtte-n 1aw, traditional Jervish souïces and modern

Jer¿ish sources, are an inseparable parË. Thus, \de must acknorvledge the
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need for pt:eparíDg a cul:rículun, suitable for the

and needs of the iocal schools " The::e ís no serrse

curriculum in tl-re diaspora.

eclucat'Í orral e:;pectations

in press:ing an Israeli

Preparation of I.T. to the condít:'-ons of the conmu1tity to which he

ís goiirg is essential. Even then it ís hard to see that they ruould uncle::-

stand and be used to the local , existing situation in a riray that rvould

satisfy all those involved ín eclucation. Therefore, thei:e is a need to

find ways to convince ancl to encouïage local young people- to choose teach-

ing as a profession. supposedly, a loca1 person, r,¡ith a icnowledge and a

basic corunand of the Hebrer'r language would be an accepteci ancl convíncing

force among students and the various eclucational factors," In thís case,

the I.T. that would be invíted, r+ould be able to be a ïep-r--esentative of
the SËate of Israel, and the relationship towards hím i.¡o$-l-d be one of

respect. The fact that there are so many Israeli teacher:s, creates the

impression that they are brought to fill a lack rather tiran to fulfÍll a

míssion....and inany are caught in a detramental criticísn-¡ r¡hich places

the faílure of education upon theni....

From the results of the studyrs results, it is clgar that there are

times rvhen there are ímportant differences between the tcachers and the

administration of the school. There is no doubt that thc; r¿ork of the

Israeli teachei will be more fruítful if he r,rill have clea.r expectations

in approach and in goals, to follow. The situation, as l¡: exists presently,
places the r.T. in a sítuatÍon rvhere everything he d.oes and the way in
which he behaves, is always under scrutÍny by one of the exÈremes.

The expectations establÍshed should be based upon a clear majority
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thaE rep;:esents parenis, students fron the hígher gra<les, those rvho ha¡,ze

gladuated in the last fíve years, and spir:Í_tual leaclers j_n the conununíty.

Since the I.T" are not pel:nanent resiclents of the comuunity, and they

come for shori- periods of tÍme, ít is not practica.l- to establisir goals

according to their icieas and approach" Goals and expeci.atíons have to be

determined by the var'íous ed.ucatíonal faciors in the community.

Tire teachers shouid make an evaluatíon of goal-s and. expecEations

ruhen the conmuirity encoul:ages thein tor¿arcÌs innovation in the methods of
education, ímpr:oving \.\7ays of teachíng, etc. Horvever, it is not part of
their duty to malce changes accoïding to their or,¡n evaluatíon. A persor-l rvho

comes for a limited t.ime must help and aclvise, but not malce change. The

problern is sínilar ín the case of principals r¿ho aïe nct permanent and

come for a limited period of tirne. Horvever, the problem of princi-pals

is outside the area of this study.

It r'ias found in the study that there was an ínterest ín teaching

religíon and tradition but there is a 1aclc of lcnorvledge in direction --
traditional, secular, conservatíve, reform, or a combínation of them all.
In thís question there are itnportant differences betrtreen teachers and aclmin-

istration and among mentbers of Ëhe ad.ministration ítself. Less than fifty
percent of the administration agreed to teaching religion and tradít.Íon
wiËh a religíous approach, and seventy-five percent opposed teaching rvith

a secular approach.

The currículum is made up of three subjects in the area of religior1
and traditÍ-on, out of a total of síx subjects" There i_s a lack in the

approach of the school and in a clarifj-catíon of its goals for whic¡ the

school exists as a Jervish school.
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There

directíon if

is not fair to criticíze

r¿hí1e fev¡ of them succeed

of shlichut is a tíme of

these shlíchim on theil personan expectatíons,

in accomplishíng these.. ..Gener:al1y, the time

ceasing professional groruth for snost of the

lq

ir

no doubt thaL the teacher can suit hinse..'r,f to a certain

exists. llorvever, if there is no d j_recLj-,on given, it is

diffícult to trcnor¿ r'rhom o¡re is to foll-otu. From the detaiis ar¡ailab1e ín

this research, ít can be .saicl that the first and most i-rn¡.ro::tant need of

the Jer'¡j-sh schools in Western Canada, should l¡e to have ¡:;eetíngs an<l dís-

cuss the problen, not on an occasional staff rneeting on ¿t Sunday after-

noone but rather rvÍth \{orLshops arrd ÍntensÍr¡e seminars.

From the ansl¡Ier-s given by teachers e we linorv tirat ú:ìrey also have

personal expectatíons, such as financíal, furtherin.g their education,

travellíng, etc. llowever, the important and basic expec.tiertions of theír

shl-ichut is to rvork and to contribute tornrards ilebrel education, rvith a

readíness to give of their time to the community, even orrrtsicle of school

hours. Critics accuse instead of offeríng complÍments.

It should be noted that shlíchim come here in theji-r younger years,

when a man works tor¿ards his prof essíonal and econornic acnvancenrent. It

teachers, and they do this out of a national responsibilirty. This is not

generally recognized by parents, administration, and stud,rer-its.

The teaihers feel that they have been loaded doi¿n rrvith too many

hours of teaching, takíng ínto account the fact that theyr have to make

uninteresLíng material ínto interesting material, ancl alli this ruith a

lack of material and no professional ad.visor. The teacher:r is also to

organize suítab1e materials and sometiines, to create new material. The
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laclt of the administrators in consiclering the

Table 31, statenrent 65) shoi+s hor¿ much they cto

the shalíach,

feelirrgs of teachers (see

not knorv about the work of

ínportarrt

ís being

\,/ay, that

The I.T" colnes out of a desire ancl enthusiasm to fulfill a national,

cultural shlichut. But locaI conclitions, and the existence of

differences betrveen them and the ad.ninistration in that i^zhich

taught, in goals and expectations, raise difficulties in their

cannot be easily overcome.

and it

forest,

totally

iË can

The faílure of one teacher, creâtes a bad impression of all teachers,

ís up to the administrators to lea::r-r that one tree cut down in a

does not stand as witness to a forest rvhích once stoocl" "..ancl r¿as

cuË dor¿n. According to the coniments rnade by rnembers of the B.o.E.,

be surmised that not all of theur are ahTare of thís.

IV. RECO}II.{EI]DATIONS

The results of this study made the autl-ror a\^7aïe of the existence of

important differences in relation to clifferenr- expectations as presented

on the questionnaire betvreen the r.T. Ëhe B.o.E. and p.A.A. rn many cases

there rvere d.íffeïences between the B.o.E. and the p.A.A. Through these

results it has been learned there is a lack of a clear phílosophy in schools

in relation to-the expectations of I.T. ín instruction of subjects and. as

an educator in the communíty. Among tire teachers themselves there is a

hígh 1eve1 of agreement on'many statenents in the questionnaire, but the

lack of agreement and clarification by the educational authorities is an

obstacle to fulfilling their educational roles.

The following recommendatíons indicate what different people and



1:¡ q

groups in contacL l¡ith I.T. night do to reduce Lhe e>lísting problens ancl

help tire I.T. to fulfill his -Lnst::uctÍor-ial and missÍona::y viork r¿ith r¿cre

mutual understanding of eclucaiional oper:ation of Jervísh schools in I,Jester-ri

Canada.

To the l]d"""tt"""t n"tit

l. That neetíngs be arranged between educatÍonal authorities and

I.T. for the purposes of changing opínions and gettíng to knor¿ one anotÍier

on a personal basís" The authoritíes will get to knor¿ the teachers and

their ambitions and objective-s regarcling instru.ction of various subjects.

The r.T. røj-ll become familiar, in turn, ivith the B"o.E. nepbers not as

critícÍzers but as active partners in the eCucation of their children.

2. That educational leaders of the Jewlsh community must make a

great effort to attract 1ocal youth to prepare thenselves to be teachers

in Jewish schools" The I.T. ís fulfilling a rol-e no one else can, but the

very fact of their predominance in the Jer¡isir scl,ools leads to a lack of

respect and appreciatíon. He seems to be an easily imported professíonal

commodity r¿hich affects his status and thus his influence and success.

3. That each school will organize a program of studies in the fornr

of seminars' These will be for parents, students, eclucational authorities,

prominent citizens in the communíty and one r.T. They will study as a

group the various Hebreru subjects ín the currículum, the books assigned

to these subjects, all the exísting teaching aids, and the problems facíng

the students and r.T. ín the Hebrew program of the school. Then, they

should summarize the data they collect and prepare a list of goals and

exPectations suggested by each seminar. group. This rvi-ll be presented to
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aJ-1 parenl--s, stuclent*graduaies, as raell as educationa-L l.eaders ín the

comuunity to et¡aluate and learn the goals and expect¿tiolrs supported by

tl're maj ori-t5'.

4. As for schools that cl-range princjpals erzery ferv years, the

coumuníty must avoÍd the practice of changing the schoc.L i:olicf i.rast-

ically ruíth each ne\{ pr:íncipal, Ttrj.s nialces it impossili-Le to derzelop a¡d

stabil-j-ze any achÍeventents or innovat.íons set by a forr¡rer príncípa1-.

I.tlhen every ner'I princr'-pal begins changes, ihe ídeas are aborted - f rom

the start ít is knor,m they cantt succeecl .

It must be made clear to teachers rviro plan to st:ry inzith the school

a short tíme that ner¿ ideas and irrnovations are vrelcorne, but, within the

framervorlc of exj-stíng s,:hocl policy set by permanent ncnbers of the

school and corununity.

5. That a principal tvho has a different phil,osophy of relÍgíous

education than the parents of children in the school-, present hís ídeas to

Ëhe parents and educatÍonal factors ín the communíty to consider, but that

he not force hís rvay upon them. Educational philosophy and practices not

supported by the horne environment are negated"

6, That students ín Jervish schools are presentecl rvith clear

challenges relatíng to their achÍeveüents ín studíes ín the Judaíc

department by regulatíng tests and monitoring progl:ess so each may knol

the value of llebrer¿ education and not consider that poïLion of their

currículum less r.rorthy.

7. Tirat I.T. hÍred abroad should be sent a list of books used in

the school, the curriculum, the expecËatious and goal-s of the B.o.E. as
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thelr exist, and a very detailed contlrâct -, one thal: cl-r-¡;i:J-l¡ does not clis-

criilinate betr,¡eelr tirem and loca1 secular staff menbers..

B. That ít ísntt enough to expect the teacheï tr) particÍpate in

communíty actívities, educational leaders must decide clr prÍority aciiv-

ities r¿herein the LT. can contribute due to hÍ-s backgrti:uncl . not because

he ís an Ìsraeli and therefore l-ie owes something to the communil-.v and

must contríbrrte more than local Jeivish teachers. True, there are va1id.

expectati.ons of the teacher to be active, but there ís ¿ll-so great need

to give him tire respect he deserves a-s a missionary"

9 " That the Israeli teacher must be aided ín orgi:rnizing and speed-

ing his adjustment by ínvítations to social nieetings rvit:h parents, students

and local educators " There is a need to real:ize and reji::e.nibeï that the

I.T. iras come a great distance and l,¡i1l stay only a shori tíme and he need.s

a home relationship .- the community ís his family. Ther:e is rvays to

justífy the constant criticism of hís ambitions, desire, for luxury goods,

travel or study - these are natural to anyone - being an Israeli doesnrt

automatically make one an ange1.

10. That schools hiríng I.T. request the teacher to arrive a few

weeks before the school term begíns to acquaínË himself r¿íth the school

and surroundings. During this time he should be paid h:is regular salary.

11. That the opiníons of a di-ssatisfied mínoríty should not be

forced on the majority - ít hurts the school and educatíon. The fact of

their rvealth ol influence shouldnrt alloru then to dictat;.e policy, râther,

let them leave the community.

To the Israeli Teacller

l. That the r.T. remember that he comes to irnplement and execute
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school policy to the best of his ability ancl talent. He is inrzj-te.J to

br:í-ng Ín innovations l-ruL not to changc the school. The scl-iool ca¡ not

operåte on the basis of change r,¡íth each ne\ù €¡e,lrer.L1 . Insteacl , there is
a place for inÍtÍatj-on of ner¿ ideas if they succeecl ín creatíng mutual

understanding with the authorities.

2' That the I.T. study the conmrunity ancl school rnhe::e he rvill vror[<-,

to become faníliar r'¡ith the curriculuin ancl l¡ooks used iir instruction.

That he meet r^¡ith fanilies from trJestern Canada rrrho have imrni-grated to

Israel' to spealc tn'ith the chíldren and to acquaint theurselves as much as

possible with the expectations of the conmunity to r^rhich he rvíll go.

3' That the I.T. arrive iir the community a ferø rveel<s before the

school term begin.s to at--qtlai.nt hímse1f rvíth the comnrunity, school, parents,

loca1 educators and students, and familíaríze hímself rvith local estab-

1íshments.

4, That the r.T. carefurly check his contract before signing for
the hours he lvi1l teach, the subjects and classes he ís expected to teach,

Ëhe expectations of him and etc. The more cletails clarified before sígn.-

ing, the less chance of conflíct and misunclerstanding later.

5' That the I.T. meet ruith schlichim r,rho have returnecl to fsrael
and fínd out the obstacles they had faced, and perhaps be better prepared

and avoid the -same pitfalls.

6' That the I.T. find out about the relígíousness of the communíty

Ín rvhich he rvÍ1l teach, and upon arrÍr,'al , take care not to criticize the

existing establishment. rf he rvishes to ínfluence them to acË otherwÍse,
his best methods are personal example, attitud.e and relationships wiËr
oËhers. A secular teacher should know thaË a secular community here...s



L99

not one in the same sense as one in Israel, Jewish lífe here Ís cientered

arouud Lhe synagogue" There ís a heal.thy relåtionship wj-th t::adition -.

even from those r,¡ho do not identÍfy or practice most of the precepts of

Judaísm. Rather than belittle thís reality, the I"T. shoul-d study the

custolns of the local synagogue and familj.arize hímself ru,ith the prayers.

The commui-rity doesnrt expect strict relígious observance and practice from

each f.T., but it is painful to them to see disrespect shorvn for the

struggle they have at great cost to e-ducate the children to observe"

7. That the I"T. prepare himself to teach Hebrern¡ as a second lang-

uage. And, he musË realize that a Ïlebrew poem describíng the sunset at

sea is not relevant in Canada, neíther is a Hebrerù story describing the

seasons in Israel. They have different meanings here. The I.T. rnust study

Ëhe local climate, topography, etc., before he arrives j-n the community

and furËher hís study of the surroundíngs once he arrirres.

B. That the I.T. should reaLize the students in Èhe Diaspora have

dífferent interests than those in Tsrael. It ís suggeslied to the I.T. to

present hís materíal in a rùay closer to the interests and experiences of

1ocal youth, even if Ëhey arentt relevant to him (the teacher).

9. That the I.T. should restrain from being too c-hauvenístic about

Israel, and restrain frorn over enthusiasticalty encouraging emigratíng

to Israel. tirey should avoíd presenting the State of trs;rael as a utopÍa"

In the upper classes it is important to discuss the reaiíty of existance

there, social problems; absorption of immigrants from P,ussl-a, Morocco,

etc., politics and the polítical hodge-podge that is so' confusing; and

also aboüt the failures and mistakes that were made, just as he Ëel1s of

the successes.
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10. Tl-rat the I.T. be rea<1y to allsu'er questions aboul. and expl-ai.n

our ríghts to the l-and of fsrael-, to counteract the publicity and propo.-

ganda put out by those against the State. Students ín the upper grades

are pl:esenting this challenge to every Israeli Ëeache::" To faíl this

chal-lenge is to fail hís responsÍbiJ-íty and even Lo lose status.

tl. That the religious teacller be ready to face philosophical

questions facing the students and parents

L2, That the secular: teacher refraín from declaring hís secular

philosophy in public. The communi-ty expects even tl-re secular teacher to

encourage and ínfluence them to be more obserr¡ant..

13" That the I.T. remember that most of those active members of

the eclucational comniunity volunteer, and by respectL'-ng thent ancl payíng

them heed, they will grant the same consideratÍons.

14. That the teacher from Israel refrain from becoining involved

in rhe politics of the community. As an Tsraeli he comes to serve all

the groups írrespectíve of political leanings 
"

15. That the I.T. by respecting his fellow Israelis ensures his

oÌdn respect from others; by embarrassing his fellorv fsraeli he demeans

hínse1f. The relationship between Israelis is an important factor in

their success here. Rather than competing, one should help the other,

thereby helpíirg himself .

To the Jer+ísh Agency

l. That the J.A. serve as a backbone for the I.T., contínously

sending him all the ímportant information on occurrences in Israel"

2. ThaË the J.A. remenber that they have sent human beings,

not Angels. Just as the I.T. is ashed to r+ork with devotion, the community
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should be asl'-ed to respect hin ancl be f¿¿ir to hitr, ,J'usi: as tire I.T" has

duties, he must also Ìrave pL:irrileges.

3. That each s¡g,l:=cÞ be ::esponsíble to the J.Á-. r.or a rnonthly

report indicatit'ig activities, problenis, successes ancl f¡.i1ures, and that

tirey be published equally.

4. That the shal-íach rvI'¡o is r^ioricí-ng r¿ith d.evotion be encouraged,

ancl one who ís failing be helped.

5. That tire possibílities of professí-onal progr{.r:sg ds¡j¡g the

tinie of his rníssion and afterwards be ensured.

6. That the I.T. not be requested to be involved in politics. He

ís sent by the J.A. to help educate 1-he childrerr accorclí-ng to the expec-

tations and philosophíes of l_he community.

V. FURTi]ER STUDY

This study has atternpted to determine the diffe::cnces in attitudes

and expectations betrveen the I.T. ancl school authorities; rvith the inten-

tion of ídentífying the factors relating to problems of the I.T. A number

of studies could be attempted as a fo11ow-up. These coul<1 includ.e stud.íes

of:

1. The professional status, rights and d.uties of the rsraefi
s'ha1íach in the community in rvhich he ruorks compared ruith his professional

status, rights and dutíes in Israel.

2. The socíal and psychological problems facing t-l-re shaliach and

farnily in víew of the fact of their leaving home for â s[range society

with a different mentality.

3. The chíldren of .shlichim; their problems in adjusting to schools
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ín the di-aspora, arid their p::obleirrs upon returning to Israe-l .

4" Tr.ro departments that sencl shlichin - r¿hat specifíc service does

eactr pr:ovide to the sha-l-iach and cornmun:i.ty, ancl hor¿ can the existence of

botl-r be justifÍ.ed.

5. The practice of changing prínc1pa1s ín the scl'iools anrJ its

effect on the role of the I.T.

6. The period of shlichrite ancl its effect, or la-ck of , on a

gþa!Í¡1chrs professional progress, by comparÍng the progress of a group

who r,¡ent on shlicule and that of a group rvho stayed in Israe1.

7, To administer the same questionnaire used in thís study to

parents and student-graduates for â comparison of results.
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Department of Educatíonal Administration

University of l'{anitoba

The Israel-i Tu*"h.r,: A Rugíoral Co*
sn

Parochial School Svstems

QUESTIONNATRE

Sectíon I Demographic Information

Section II (A) Some of the reasons for importÍng and hiríng
Israeli teachers.

(B) The educational expectations of the Israeli
Ëeacher.

.Communityrs 
expectation of the Israeli teacher.

hlhat are the Israeli's expecting to accomplish
by coming to the Diaspora.

(C) hÌhat v¡ould aid the Israelí in his role as a
teacher.

I^Ihat would aid the Israeli teacher ín creatíng
a more positive attitude and status from the
communíty.

Your cooperation in completing this questíonnaire and rnailing
it bach as soon as possible would be appreciated.

ALL RESPONSES I\IILL BE TREATED AS CONFIDENTIAL INFORI''jATION.



Qtilrsir r0NNAIiìrì

SECTION I

The questions in this section are desígned to obtaj.n <lenrographic
Ínformation.

Most ansrvers require a clreck ( )

1. YouL sex (a) female
(b ) male

2. Your age (a) 25 years or youngeï
(b ) 26-30 year:s
(c) 31-35 years
(d) 36-t+0 yeaïs
(e) 41 years or older

3. Your educaËional bachgrouncl

(a) Príniary School
(b) Secondary School
(c) College
(d) B.A "
(e) l'{. A.
(f) Profession
(e) Other (Please Specífy)

4. Your personal involvement
in Jewish Education (a) Communal ( )(b) Srudenr yourh Groups ( i(c) Parent Groups (F.T.A. ) ( )

5. Do you have children of your or^rn in the Jeivish school system?

2r6

()
()

()
()
()
()
()

()
()
l)
()
()
()

Grandchildren?
Yes

Yes

No

No
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SECTION I

3. Your educatiorral background

The questíons Ín thís section are
informa tíon.

Ì{ost ansrvers require a checic (V)

Your sex

Your aj3e

QUESTT0NNATRtl

(a) f ernale
(b) male

(a) 25 years or younger
(b) 26-30 year:s
(c) 31-35 years
(d) 36-40 years
(e) 41 years or older

(a) Bachelor of hrts
(b) Bachelor of Science
(c) Master of Arts
(d) Master of Science
(e) Master of Educatíon
(f) Other (Please Specify)

desígned to obtain demographic

(
(

(
(
(
(
(

)
)
)
)
)

5.

6.

Horu many Hebrelv teachers do you have in your school?

How many of them are Israelis?

Is your school day school (

afternoon school

Sunday school (

a

an

a



QUIiSTI0Nì:T,rrIRE
ô 1'oLLO

SECTION II (A)

Belor¿ are a number of assunir:d reasons f or íilport:i.ng teacl'reL:s from Israel-.
You may agree or disagree r,¡ith them or per:haps you i+ill have other reasons
than those stated be-lorv.

Please circle the letter to the right of each thaL best describes your or,r11
opÍnion

If you hat¡e any additional co¡nments besj-de those citecl irelor,¡ please ínclude
theni in the space províded.

SA Strongly Agree
A Agree
N Neutral
D Disagree

SD Strongly Disagree

I. In your opinion, some of the reasons for importi-ng and híring Israelí teachers
aTei

1.CommandofHebretuasamodernlíving1anguage'ffi.,,

2" Not enough local teachers with the command of
the languege as a modern, 1Íving tongue.

3. School budgets prohibit hirÍng local teachers
wiËh simílar qualifications.

4. IsraelÍ teachers inj ect an Israeli atmosphere
into the community.

5. IsraeJ-i teachers have a positive influence on
. their students.

6. Pupils will hear about Israel from first-hand
sources.

7. Israeli teachers possess extensive knowledge
about Jewish traditíon.

B. Israeli teachers adhere strictly Ëo the tenets
of religious law.

9. For fsraelí teachers to be an example to students
of the ímportant link between fsraeli and
Díaspora Jewry.

Addítional reasons:

SAANDSD(2)

SAANDSD(3)

SAANDSD(4)

SAANDSD(5)

SAANDSD(6)

SAANDSD(7)

SAANDSD(B)

SAANDSD(9)



SECTION rr (B)

ßelow al:e a number ol= assurned personal and
role of the Israeli teacher. You may agree
offered belorur, or perìraps you har¡e another
stateilent carefully and círcle the letters
índicates your opinion of the statement,

If you have any additíona.l cornments beside
them Ín the space provÍded.

219

curricu'1 al: elipectat¡'_ons of the
or d-l gag:ree rvith the choi_ces

opinion. Please r:ead every
to the ri.girt of each ivhÍch best

those cited belor+, please include

SA

A
N

D

SD

II. inlhat are in your opinÍon

Strongly Ágree
Agree
Neutral
Disagree
Strongly Disagree

the educational expectatio¡:s of the Israel_j_ teacher?

A. Hebrew Language

1. To teach the Ilebrew language so that the student
wíll ultimately be fulJ-y profÍcíent ín spealting
ir.

2, To teach the language so Lhat the student r,¡ill-
be able to read and comprehend the prayer b,oolc.

3. To develop the skíll of meaningful readíng of
sinple Hebrer^¡ stories.

4. To develop the skíll of applyíng simple grãItt-
matical rules in Hebrew compositíon writing.

I,rlritten and 0ra1 Law

To teach the Scriptures in Hebrew from a ren,igíous
perspective íncludíng the traditional commentaries 

"

To teach the Scriptures in Hebrew from a secular
perspective as a written history.

To Ëeach Talmud, Mishnah and Codes because r.hisj-s the coiu-o-f the je.rish culture.

To teach selected topícs frorn the Talmud so, that
pupils will know this body of tireiature frrom a
historical perspecLive.

Not to teach at all the Oral Tradition beca¡¡se
its contents are not relevant to modern tini.es.

SD

SD

SD

SD

SD

SD

SD

D

A

A

A

SA

SA

SA

SA

SA

SA

SA

1.

2.

J.

B.

(10 )

(11)

(12)

(13 )

(14)

(i5)

(rb )

SDDASA (J7)

(re )

5.

SA SD
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1. To develop a de-sire to observe t-Lre I'lít--zvoth
j-n personal and socj-abl-e behavior. SA A N D SÐ (19)

2" To instil-l theoretical l<nor¿ledge of Lhe practice
of Jeruísh 1av¿. SA A t{ D SD (20)

3" To instill understandíng of and respect for the
customs and traditions of our peol:le" Sh A LI D SD (2L)

4. To teach these tt"áÍtions in secul-ar atmosphere. SA A N D SD (22)

D. Israel

1. To teach about the land of Israel as a homeland
for tire Jerus. SA A N D SD (23)

2" To encourage students to setrle ín rsrael" sA A N D sD (.24)

3. To develop an understanding of the role of
Israel ín Jewish life today, through the study

sA A N D sD (2_s)of current events

4. To ínfl-uence pupils so that they víl1 l{ant to
spend a year studying in Lsrael. SA A N D SD (26)

5. To Ínfluencê ñrrpi-ls so that they will \^¿ant to
visit Israc.l.. SA A N D SD (Zl)

6. To develop an identity with and deep commitrnenl-
to the Jervish people rhrough the srudy of Zionísm" sA A N D sD (28)

E. Historv

1. A thorough study of the Jewish people in Europe
during the Míddle Ages SA A N D SD (29)

2. The Jevs (and l,farranos) duríng the Spanish
Inquisitíon. SAAND SD (30)

3. American Jewry during the last century. sA A N D sD (31)

4. European Jerury before and after the Holocaust. sA A N D sD (sz¡

5. israeli hÍstory from the first yishuv to the
present situation" SA A N D SD (::)

F. Community

1. To develop a sense of loyalty and kinship with
Ëhe Jewish people around the rvorld, through
discussion of current events. SA A N D SD (:+)

2, To develop a respect for Chrístian neighbors
through mutual visirs" SA A N D SD (:S)
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3. To nalce students ar./are of local Jer+i-sh
instítutions, thej-r goa1s, functíons, and
activities. SA A N D SD (36 )

4" To make students ar'rare of local Jer,rish
orga.nízations and i-heir goals, functions
and activítíes" SA A N Ð SD (37)

III. trrrhat do you think are your communiiy's expectations of the Israeli teacher?

1. To be an exarnple of Zionístic and
NationalÍstic Jev¡" SA A N D SD (38)

2. To be Ínvolved ín community lífe. SA A N D SD (39)

3. To become- familiar with the function of t-he
major cultural, religious, and philanthropic
agencies in the Jewish community. SA A N D SD (40)

4" The teacher ought to be religious and
observant of Mítzvot "

5. The teacher ought to be a source of Ínforma-
tíon of r+hat ís happenirrg in the Jer,¡Ísh
world

SAANDSD(+r)

SA A I{ D SD (.42)

IV. I{hat do you feel the Israeli expects to accomplish by coming to the Diaspora?

1. Satisfaction from teaching and ínstilling love
of the Jeu'ísh people and rsrael. sA A N D sD (43)

2. To learn or ímprove his or her command of
English. SA A N D SD (.44)

3. Improve their economic situarion. SA A N D SD (45)

4. To see the world and different Jewish commun-
ities and culËures. SA A N D SD (46)

5. To acquire goods to bring baclc ro Israel. SA A N D SD (47)

6. To foster strong ties irTith the loca1 Jewísh
_community and the Jews in Israel. SA A N D SD ( 48)

7. To bring the Hebreiv Language and Israeli
culture to the Diaspora SA A N D SD (49)

B. Through participation in activities, to instíll
ïsraeli spirit and national príde. sA A N D sD (50)

Additional expectations :
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V" I^Jhat rvoulrj ai.cl the l-s:rael-i ín his role as a teacher?

1" I{aving a cornrnand of conr¡ersational English SA A N D SD (51)

2. Understanding of sLudents and a desire to listen to
them ancl to the j-r- problems" SA A N D SD (52)

3 " Not stressing inmígration to ï.srael. sa. A N D sD (s:¡

4. Spealcing only Hetrerv in rhe classïoom" SA A N D SD (54)

5" Not discriminat-ing anong students because of
. parental stal-us " SA A N D SD (55 )

6 " Having sense o f humor . SA A l'l D SD (56 )

7 " Har¡ing educational materÍals availabl-e in the
varÍous subjects taughr" SA A N D SD (57)

B" Detailed Ínformation on and prel:aration for the
community before arrival. SA A N D SD (58)

9. Professional status, and respect from the
administ rat ion SAANDSD(59)

10. Existence of professional and peclagogical insti-
tutíon in Canada to advise and aid the Tsraeli
teacher rvith Jervish personnel rvho are experÈ in
Hebrew curriculum" SA A N D SD (60)

11. Open channels for communication and aíd to the
teacher by the Jewish ,A.gency. SA A N D SD (61)

L2. SatísfacÉory sala::y negating Ëhe need for the
spouse to wc¡rk a full day. SA A N D SD (62)

13. The Israeli recognizing the responsibility of his
SA A N D SD (63)llmissiontl 

"

L4. Not being discriminated against in terms of salary
and oËher professional conditions compared to the
secul-ar teacher. SA, A II D SD (64)

15. Short.ening of the teaching hours in consideratÍon
of the dífficulty in teaching a second language
and Judaica. SA A N D SD (65)

L6" Flexibility ro a radical change of climaËe" sA A N D sD (66)

Additíonal comment,s:
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VI " In 5,our opiniorr t^¡hat r¿oulcl aid the Israeli teacher in c::eating a ¡rore
pos it ive att itude and status froin the coumlriritl'?

s 4 i_2- L

I, ParticÍpating in local soci¿1l and cultural activities " SA A I'l D SD (Al)

?-" Maintaining a friendly rapport. rvith parents thr:ough
inforrnal social gathcrÍngs. SA A N D SD (6g)

3. Partic:Lpating in extra curricula'r aciir.¡ities rçith
the strrdents" SA A N D SD (69)

4', IiTorking posl.tively rvith the school aclmj-riistraiÍ.on" SA A N D SD (70)

5u Not crítícízíng religious practíces or lach of ín
the schocl and studentsÍ hones" Sr,{ A N D SD (7I)

6. Not cri-ticizing the community for a lack of Jewish
identity"S/AANDSD(7Z)

SAANDSD (73)7, llaving a good command of yiddish"

8o Keeping abreast of Jervish events the world over" SA A N D SD (74)

Addit ional- conments :

Dear Sir: (s)

As you have completetl thÍs questionnaire f, r+oulcl like to thank you once againfor giving of your tirne and aíding in chÍs research projecL.

My hope is that the result rvill be helpful ín bringÍng a closer understanding
beËween school board mernbers and IsraelÍ teachers presently in Canada and those
rvho rvill come 

.in 
Ëhe future"

You have helped me, youïselves and your children.

Sincerely yours,

Rabbi G;.il Friman
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t t-r; CIF t\4AN[TOB,4

FACULTY OF EDUCATION
DÉPARTfViEhIT OF
E DUCATION/ì L ADM lfl ÍSTRATIOT{

GF/ds
er1c.

WINNIPEC, CANIADA

Dear Sir(s),

Jer¿ish education is incleed the most vÍtal undertaking today
of the Jewish people. No doubt there are marry problems facin[ us ín
achievj-ng our educational goals " Included ainong them is the problem
of llebrelu language instruction and the role of the rsrael-i teacher"

As a teacher Shaliach for the last six years, r have learned
that a lack of unclerstan-aing bet\./een teachers, theÍr princ:'-pals ancl
boarcls 1-ras often undermined the achievement of clesired eclucational
goals

Ïn the enclosed questionnaire you are aske.J to assist rne in
gatheríng essentíal and vítal data that might furnÍsh some solutions
to thís problem. Ilopefully, vre rvill learn r¿hat action to take that
night bring together the various parties so that they may act i1 harmony
together in the future.

At your earliest convenience, please fill out the questionnaire.
f wísh to assure you that your identity lvill be kept anony*o.l".

Thankíng you in advance for your assistance, I remain,

Sincerely yours,

Rabbi Gad Friman
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THË ir4Attl l'f tP,Á,

FACULTY OF EDUCATION
DEPARTMENT OF
E DUCATIONA L AD[4 I N IST RATION

I{'If{I{IPEG, CANADA

Dear Sir(s),

r wish to express my deep fe1t gratitude for your kind
assistance in filling ín the questÍonnaíre I sent you.

The data you returned ruíll greatly enhance and enrich
my thesis.

If by chance you have not as yet returneci the qrrestion¡aire,
I would appreciate your quick reply. Tf by chance vou mísplace,cl the
questionnaire, please feel free to phone me at , or contact
me by mail.

trIínnipeg, Manitoba
Þ

Sincerely,

Rabbi Gad Friman

GF/ds
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FACULTY OF EDUCATION
DEPARTI'.4E\IT OF

EDUCATIONA L ADM I I{ ISTIìATION

VlrlNf{lPEG, CANADA

Dear Sir (s) ,

T wish to expïess my deep felt grati.tude for your kind
assistance ín filling ín the questionnaire I sent you.

The data you returned r,¡ill great-ly enhance and e'rich
my thesis

rf by chance you have not as yet returned the question'aire,
I would appreciate youu quíck reply.

Sincerely,

Rabbi Gad. Fríman

G¡'/ds
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QUESTTON I

I.JI.L\T ÀRE TI]E REASONS FOR IÌ'II]ORTING AND IIIIì]}]G ISIT{TJLI TEÄCI]ERS?

Ihe ansrvet:s to this question are as f ol-l-or¡s:

-Laclc of teachers available on thi_s continent.

-One must realize that Israeli- teachers are as varial-.,le as Canaclian

teacl'rers.

-other sources of Jervish Leachers have bee' closed up.

-Local Hebrerv teachers are \rery scal:ce.

-He should be hired because he is so well qualÍfied as a teacher.

-Not if from the secular stream.

-There are very few sources outsÍde of Israel for qualifiecl teachers.

-Iîain reason: Because of l-aclc of professional Hebrerv leachers, I

woulcl li-lce to see the main reason because r,re need. a bond betrveen

Israel and the go1ah.

-Not enough local teachers aË any salary.

-Do not agree with the necessity of ímportíng Israelí teachers. If

they are here, fine, but there are good Canadian Hebrew teacirers also.

-To forge a living link between indívidual students (and thei:: parents)

and fsrael through formation of lasting friendship betiveen local ancl

Israelí people

-Knorvledge of Hebrerv language ís the key to all llebreiv subjects taught

in Hebrer'¡ schools. Torah studies, Jerr'ish 1arv, hístory an¿ Hebrerø

1íËerature.

-Not that many teachers available rvho are trained locally.

-hlhile the strongest argument seems to be Hel¡rerv language; .ior all
other reasons a domestíc North American religíous teacher w t.h a
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poÉitive Zionist attituCe r¿ould be rnore desirable.

-Smaller comrnun:ltÍes are unable to offer an attractive enough situa.

tion socj-ally for North Amerícan bo::n teacJrers to be attracted.

-Placed a question rrarlc on number nine as some of the teachers do

not follor,¡ tradÍtions as r¿e i<nov¡ them ín the díaspo::a.

*Most Americans and Canadians graduates from YeshÍve donet r,¡ant to

coine to Edmonton or ci-ties like. it.

-They possess any of the above qualities and usually take advantage

to the fullest of a caretalcer teacher enjoyÍng Canada and leaving

little in return

-Israelí teachers should only be hired r¿hen CanadÍan trained teachers

are noL available, as Canadian teachers are more familiar rvith r,zhat

we desire from our schools. Also they are nore aware of the method-

ology of teaching in Englísh schools and are better equipped to

complÍment same.

-There is no other source of teachers w:i-th requíred qualífications

f or Jeruish schools.

-There are far from enough Canadian or American teachers, although

I would stil1 prefer a mixlure of Israeli and North American Leachers

even if there are plenty of the latter

-They must be a far superior calibre than those rvho have served thís

community in the past.

-IsraelÍ teachers are individuals lilce other people. Lilce Israelis

and Canadíans too, some are very knowledgeable and some âTe not.

By l$râeli Teachers

-In my opini-on the Israeli teachers are brought to the diaspora simply
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because there is a dirth of qualifíed local teachers. r belier¡e

that ¡¿ere local teachers available, comnuniLies ruorrld rrot seeli to

hire Is::aelis. In f act there is a gror,ring tendency in htinnipeg to

send 1oca1 youngster:s to seninars at the communityts expense ruith

the príviso that they return to teach here.

-We must be careful of generaLization as teaching in the diaspora is

totally different from teaching in rsrael-" A good teacher in rsrael

may not be affective or successful in the diaspora.

-Were it not fol the Israeli teachers sent by the Agency, many schools

would have little option but to hire anyone ruho could speak llebrew.

If the fsraeli teachers tvould r.rork together in a spirit of mutual

understanding and respect, then the reason for hiring them, coulcl

change from necessity to desire (reasons 41516rB). presentry it is

difficult to accept these posítive reasons as cause for hiring Israelis.

-And yet, the communities hire fsraeli teachers knowing full l,¡e11

that without Ëhem the Hebrew school will suffer in language skílls

and spirit.

QUESTION II

T^IHAT ARE THE EDUCATIONAL EXPECTATIONS OF TITB ISRAELI TEACHBR?

-My view that JewÍsh education must reflect the various objectíves

of religious and secular orientati.ons simultaneously. That in effect
neither trend would adequately meet the needs of this community at
this time and only a geneïous tolerance by both streams is the stance

r rvould 1ii<e to see taken and both in pararlel operation.

-To teach scriptures in llebreru, to better understand the subject of
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our historic culture,

*The Israeli teach.ers represent Lhe present ¿rr:.C future of o1¡r people-

Thi-s aspect is 'ot vividly represented by tiie 'local teacher.

-i^'4rile the siongest argumenL seems to be Hel¡rev language, for all
other reasons a domestic Noi:th Anerican relig,j o1¡s teacher r¿ith a

posítive Zioníst atLitude r¿ou1d be more desi-r¿ble.

-Thís is a function of the teacher's abilíty ai:rl personality rather
than nationalíty. This is i'depenclent of nat-ionality.

-It seems to me that the curriculum is indepenriJent of the teacherts

nationalr'-ty. ft is a fuuction of tíme avai.lall¡le and several school

policíes a'd expectations. r have ansrverecl rr(a) - rr(f) assumíng

no tÍme const::aÍnts rìor teacher qual-ificatiorr constraints and thus

Ëhe ansr'¡ers r.¿fl-ect the fact that I ivould sea::ch for the unattain-

able ideal.

By Israeli Teachers

-The second question dea1t. with educatíonal exeectatÍons of the

rsraeli teacher (page 2, question 2). There ís a need to teach oral
la¡ø in Íts role as a fence against western so,eiological problems a

"self defence" against other influences.

-In teaching the TANACH (rvritten larv) one has Eo connect the material
to Éhe present world' not digging into commentaríes of Rabbis. The

students become confused and find difficulty nrnderstanding the

thought pattel:ns of the commentâtors.

CO}ßIUNTTY' S EXPNCTATION OF

Rather, to be a good

QUESTION III

T}IE ISRAELI TEÄCHER

transrnitËer of i.nformatÍon.
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are dedicated teachers 
"

-Depends on the individual_ teacl-rer's personaJ_:i t1r"

-Expect to see the wor:ld ancl travel to most oÍ tire sites-of U"S.A.

and canada--to meet r:el-atives r^zho already J_írre in canada.

*To teacir the students that r,/e ar:e one peopJ-e in díaspora and

Israel-. That rve have one culture.

-The average Israeli cannot do a-Ll r¿e rvould. 1j-ke them to âccomplÍsh,

but it ís certainly worth sËríving for.

-l'lithín my experience of the last fourteen jr3ûrs, it would seem r¡e

have had teachers who have had expectations r¿ithin all these cata-

gories; pertinent to number four: rt would seem valid only if

larger community and be central- for extensive travel, i.e., dis-

appoÍntment has been expressed at being in a smaller community so

far west.

-The coirununíty asks the Israeli teacher to be able to teach and to

relate to chíldren 1ivíng in the diaspora. Other expecl-ations may

be there, but in my opinion are írrelevant and differ from group

Ëo sample.

-I find it impossible to project myself into another personts hea<l.

-r do not presunìe to know r¿hat the rsraeli expects; r can only

guess.

By Israeli Teache-r

-The rsraeli t.ends to see his job as that of a missionary, to

influence

-The rsraeli teacher is a typícal example of a ner¿ teacher in the

Diaspora and 1oca1 educational institutions have difficultv ín
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åf-,tr_¡ agl Í if eac-h e* r_

-r for:nd the expectations of the board nembels ancl Lhose of the

comrnuníty at large dj-ffered. rt seems absurd, but local problems

i-n the last three months har¡e proved this observatic¡n to be trrre.

QUESTTOI$ rV

IJIIAT ARE TI.IE ISRA]]-T-]S EXPECTING TO ACCOMPLISH BY COMING TO TI]E DIASPORÂ?

-unfortunatelSr, the majority oÍ teachers from rsrael have shown

little enthusj-asm" There \,Jere a fera exceptions and these rvere

relígious or more tradítionally oriented.

-To reach a higher 1íving standard. DissatÍsfaction wíth some phase

of life in Israel. Opportunity for travel and experience.

-Impossi.ble to generalize; what is true of some Leachers does not

necessarÍ1y apply to others.

-To encourage young Jerus to go to Israel.

-They expect to broaden their experience, both professionally and

through Ëravel.

-The Israeli should realize that the diaspora is a vital and living

organism of the Jerøish people and thàt it should be respected as

a source--the only source--of Jeruish energy in partnership with

Israel.

-rt ís very difficult to generaLize. A great nurnber do come to

improve their personal life.

-They tend to be self-centered and only interested irt themselves

and not the community they ruorlc ín.

-A small minority niay be guilLy of items three and five, but most
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understanding hin., Generally he is young, fu11 of energy, anC

entirusiasrn, ar-rcl pei:haps he occasionally thinks of iinproving hirrrselÍ.

I clonrt believe he should be crítíci-ze<l for it.

QUESTION V

hIilAT i\iOULD AID TI-IE ISR/.rEi-I IN I'IIS ROLE hS À TEACtlllR?

-I(norving that studen.ts are people and not just eupty vessels:'-nto

which nust be stuffed as much j-nforrnation as possible; the material

is often less impol:tant than the attitude with r,¡hích it is presen-

ted. The realization that i-Iebrew ís an optional- course of studies

for Jervish children in the go1ah, that.Ít is íncumbent on the

Hebrew teacher to be even better, even more stimulating than the

English teacher, rvhose stuclents have no choice but to pass the

English courses"

-Questions 12 and L4 do not really apply. All

admínistration in favor of an Israeli teacher.

teachers need to try adjusting not by loolcing

t.he Día.spora.

-More ideal than realistic. The spouse should

part of the day.

efforts are made by

Possibly some

dorvn on people ín

be occupíed at least

-Teachers should be supported by adminístrator's even though theír

tènure is usually limited. Teachers should ceaLíze that a strong

ídentification l+ith Judaic core ís vital to Jervish education Ín

Diaspora. (I2)

-The Jeruish educational scene in canada suffers greatly from the

lack of minimal established standards and.. "from a national organ-

ization. The result is that curriculum and standards in partícular
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schools are a matter of 1ocal option" I,,tren this is coupled rv-íth

a sn¿l-l-l school systern or síngle isolatecl schcol rvíth regular: turn-

over in staff, tl-ie resuj-t is a -Laclc of contínuity ru,hích in the

long run t:egates the attempts made ¿rt education.

rt r'¡ould seem to me that addressi'g this problem of J_acic of

standards u'ould sol,rze many of the problerns identified in the

questionnaire. I{ell laid out curricula for various types of

schools coulcl be readify establíshed. For example, aIl Jer,,¡ish

knor^iledge could be subdivicled:

I. Religious Knorvledge

a) torah

b) mishnah

c) talmud

II. Hístory

a) BCE

b) cE

III. Religíous PracËíce

One would then establisl-r courses for day schools, evening schools,

eËc., in each of the subjects. Each school r,r'uld then be free to

select for itself a currículum on the basis of: 1) topic and

2) 1eve1. This standard rvould then be clear to parents, community-

members and to teachers. If one couÌ:led this with national funding

of the schools so that Èhe schools could be inspecLed.
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-ït is hj_ghly e,ssential t_hat Lhe Israeli teacirer be r,¡ell_ preoared

perso'.a.1ly ancl professionally foi: the po.siti-on and corrmunity in
tvhich he/she r'¡ill be Leaching. r suspect thaL each IsraelÍ teacher

rrril1 
'eecl some assi-st.ance in adj ustÍng to the ,,culture sirock,, .

*'r take exceptio' to t-he question about 'satisf¿rctor:y salary negat_

ing the rreed for the spouse to r,¡o::lc a full d"y."

There \'Ias a time rvhen salari-es of Hebrev¡ teachers were very loru.

Ilowever, in more ïecent years, with the teachers union and the

welfare fuud, salaries are comparable to otl-rer salaries in the

communi-ty. Tire rsraelj- teache:: lcnorvs h.i-s salary before he accepts

employmer.rt in canada. fris salary here ín relation to hís buyÍng

porùer is mucJr greater than in Israel

-Being a hetter than average professional educator. I¡lexibilí.ty
a'd adaptablility f-o chirdren of a different culture. Not over-
playing his rsraeli baclcground as this can be a source of antagonism.

rsraeli teachers 'rghetto-ize" themser-ves; never perceive of
themselves as community members; but always as visitors (trvo years

is too short, three years would be better).

-rsraeli teachers lack a deep understanding of North American or
canadian culture. ThÍs problem can be handled by sending canadian

students trained in the Faculty of Education to study i-n rsrael.
-The best positíve attítucie is being a good teacher, loving children
and wanting to instill the love of learning in them.

-There should be some traínÍng of fsraeli teachers by recent immi-

grants to that country from NorËh America.

-That he be fu1ly quali-fied before coming here so he may sp¡,ncl full
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1:ime te¿rching"--no t J"e arn.ing .

-A respected and honore-cl role in the eyes oÍ LI're parents,

..llebret¿ spolien exclusir¡ely a.fter about grade three level- Teachers

should earn the same as English teache::s r,¡it-l¡ the same qualifica-

tions (academic standíng) and experience.

*An acijustilent is requirecl by the Israeli teaclier to und.erstand the

mentality of 'che Jewish stuclent--his values end condj-tions which

are di_f f erent.

-I am not a\4iare of discrímination ref erred to in number 14. As f or

number fifteen, this wourd apply in some aïeas-not necessarilv

ever¡nrhere.

-Almost all of the above v¡ould aid any indívicÌ.ual in his role as

teacher 
"

-In my opinion the teaching of ]lebrew is best done rvithout the help

of English.

-The best for Israelí teachers is the proper and respectful attitude
of ; the board' parents and adminisËrators an.c the p.T.A.

-Dedication is most ímportnat, but is l-aching in many instances.

-Havi'g a positive attitud.e towards North American Jewry.

By Israelí Teacher

-The rsraelí would benefit greaËry by; having the capabili_ty to

control a class; taking his job seríously an+1 working with dili-
gence in Ít; and to apProach his subject matter in an ínterestÍng

fashion. These factors would also tend to enhance the status of
the Israelis.

-Ifany of the observations from this part of questionnaire ¿,re not
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relevant to rls as shl,ichim but ¿tre r¿ìi-he:: fr;:: those agenc:'-es

sending us aircl those expecting us.

-Another iuiportant factoi: is the seríous lach of proper resources

and texts for the various subject matters ir¿ Lhe Hebreru curricul.um

(as ruel1 as a lack of materials for differenr levels in Èhe class)

-Havirrg a fríendly relationship r+Íth profess:--onal- colleague as well

as other shlichim aid the rsraeli in succeeding at l-ris job.

Jealousy and so¡netines, unfortunately, even hate are destroying

and ínfluence the rsrael-i teacher might have had. The teachers

themsel-ves are suffering and irave difficulty fulfilling their

roles and jobs.

-Fundamental to teaching, success includes bei-ng a positive example

and fu1ly devoted to onets job and of course thorough preparation

for the course. Thís is true of general subjects ancl especially

so in insf:ructing Jewish topícs here.

-There is great need for a library well stocked wíth books 1n Ilebrew

and Englísh and rsraeli subject matter. schools must provide the

Israeli teacher r^zith rnore sophisticated materials and teaching aids

such as a taperecorder and overhead projectoï, etc.

-It is very important for the Israeli teacher to listen to students,

parents and admj-nistration with an open mind r,/ithout a spirit of

rebellion at criticísm or suggestions. These are also fundamental

factors for success. Ì'fany of we rsraelí teachers lj.ke to have the

last word, ofterr creating a barríer of tension betr¿een the princí-

pal, administration and us.

As r mentioned earlÍer, the lack of suitat¡le boolcs ís a real
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oÏ¡stacle. lo effective Leachilrg" Tlhere- is ¿- defina,te neecl to invofi¡e

tire teaclters ancl .shlichirn ilr creating puoper naterial.

-There is not enough coirsidera-Ëíon gíve.n by locaJ- education admj-n*

istrat-Lon to the special task the rsraeli teacher faces. They do

not seem Lo 'reaLize the scope of the subjects Israelís teach coupled

with the dearth of literature, create extrâ ìrurdens not felt by the

secular teacher"

-Iìeducing the teachíug load of the rsraeli Le¿cher is an honest

request that the administration r,¡ill have- te grant íf tiiey truly

seek more effectj.ve teaching

-The salaries gíven Israeli teachers is not en the sarne professional

leve1 as that given the local teacher. Horv can one explain an

fsraeli wíth years of experience getting the sane salary as a less

educated and less experienced local teacher?

-The salaries are granted as a result of agreements betizeen the

boards and teachers as ín a niarkeË place. There is also unfair

discrimination betr¿een the Israelis and secu:1 ar teachers in the

high school- (in spite of the rsraelis having the same or better

qualífical-ions and experience).

-There are other problems besides the fact til.st Ëhe pïesenË situation

is- far froin filling the needs of the Israelj:,:; teacher. For instance

if he speaks only Hebrew in the classroom, then he has to expect

complaints from students, parents and adminí-çtration. A cornmuníca-

tion gap is created, yet, if he spealcs Engli-+h, then comprehension

of Hebrew vrill suffer, or, if one speaks of .Aliyah, teachers dontt

rike it. rf rve.donrt speak of Aliyah, then '¡¡hat is the purpose of
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sending shl.ichiro?

*Tire loca1 conrmunitj-es and the shiichim a.r:e not gfven enough pïepar-.

atr'-on b.y the Agencies bef o::e tire 'qþ!.!gþ is senr " There is insuf f i-

cient respect girren, t-he ehglþÞ a.nd the¡:e seems to be nor.rhere to

tu::r'r for pedagogical adrzice. fn additíon, the- ties to the Jer,¡ísh

Agency ê-re f--oo vâgue. Also, the lor,r salaries force the Israeli to

work fui I time - a dif f ícrrlt tasir in vÍei+ of the extensive pïepara:.

Ëion necessal:y. From the teachers vierv there j-s no question there

is a readiness and r¿illingness to fu1fi1 hís mission as best he

can. But, not enough is done to help hím. l{ere again f must make

note of the n.eed to prepare Ëhe rsraeli (before h.e cones) for the

students curriculum and local community.

-Many teachers have failed in Ëheir missíon símply because they had

no idea of what üias expected of then. As a result of these failures

there ís a negative attitude to all rsraeli teachers. The need to

prepare the rsrael1s before he leaves rsraeli- is rea1ly an urgent

one. Tirel, ¡g"¡ be prepared to be state míssionaries and not simply

educaËors.

-The proble¡ns are complicated by the fact LhaË líËerature and Ëeachíng

aids are numerous and available ín Israeli arid the teacher is used

Ëo this. trrÏe knor+ of some books available here, but they are inade-

quate for aiding the Ëeachíng of Hebrew as a second language. f

have attempËed to utilize all the books arounC implementíng Ëhe best

among them, and progress has been slow, Ëo say the least.

*'In ny opÍnÍc-'n the comrnunity does not do enough to malce the Israeli
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rdelcome and give ti-rem tire feeling that tLrey are Si.lLfCIlAT I,{ITZVA

and t-lratts really r.,4rat they are.

-There is nc¡thr'-ng inherently vrrong in critÍcj-sm if at the sarne tirne

there ís a mutual understanding a:nd spirít of ¡¿ork among the

Israelis, adminístratíon arrd the local communíty.

'-rt r¿ould be a good idea to teach the rsraeli, locally acceptable

nanners, as an aid to understandíng the diaspora rnentality.

The Jer¿ísir Agency could use shl:þh-!l r+ho succeeded in their jobs

as instructors in such a course. These sarne Shlichim could cïeate

proper and v¡orthwl-ríle curriculum of r¿hat to teach the shal ich to

prepare him f or shl-íchut.

-some disappointnents exist not only betvreen parents and rsraeli

t.eachers, but between par:ents and secular teachers. one experienced

teacher once told me: the studenËs rerate to us as though \,¡e rùere

slaves. rn one ínstance, after numerous r+arnings, a student r,/as

sent from the classroom with the instructÍon to bring her parents

for consultation. The other sËudents ín the class complained.

They saíd she r¿as paying money to be in Ehe class. The aLtitucle

seens Èo be as to one performing a service for money. rn this

capacity one can have 1ítËle influence on parents. Many of the

súudents atÈend the school only because they are forced to by their
parent.s, and therefore laclc any rnoËír¡ation to learn.

some parents are satisfied i¿ith the fact that their children

attend a Hebrer,¡ school"
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QUESTIOI,I VI

TI'¡ YOT]Iì O]]I]']IOI.1 I¡I1{AT I{OT]LD AID TI{E ]-SR,AELI TE.ACI]ER TN CRE,,\TING A T,IORE
POSI-TIVIt IiTTITUDE ÄND SThUlrS IN Tt-iE COi"iIruNITy?

*Teaching religious practrLces and let the chips fa11 \{here they rnay.

Ifhile social cl íquism is unarzoíoabl-e ín a single coinmunity and teachers

must spend time r¿ith theír farnily, ii- Ís more important that they

should be friendly in the classroom ancl they rvill have fulfilled their
mission.

-l'feeting community expecta.Ëions. If any proposal mentioled later is
folJ-or'red, the communit-y rvirllcnor,¡ what its expectations are"

-They must be rvilling and abl-e to r¿orlc and invol-ve themselves Ín the

community

-A posítíve attitude ís most vital on the part of

A wa::m approach will be met with r,¡armth, both by

and b1' the students.

the

the

Israeli teacher.

administration

-r honestly feel as previously stated, that l_he fsraelí Ëeachers are

not prepared for the diaspora and have 1iËtle ínËerest in the com_

munity.

-PosiËive aËtitude and status sirould not. negate the right of the

individual to be critical. LIe r,Íant our teachers to be leaders ín
the community--not t'yes men/lvomentrl

-NoË overplaying his rsraeli backgrouncl. Avoíd frequent comparison

of situations "heret' and in rsraer r^¡ith trre aim of shorving rsraeri
superiority. Humiri-ty and u'derstanding of rocal problems"

*Fi-ve and six both assume a superior grasp of true Jevishness by an

fsraeli.
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.-Not criticizing relig:Í,ous p::actice oi: lack of Ít, in the studentrs

hone 
"

*I objeci to the teachet causing friction betr,¡een child and parents.

-(B) setting an example by perforrnÍng rvhat Ís being taught-*in other

r¿ords, being a l_eader for others to folloi+.

-This críticÍsn is often r^2ell-deserved, but someiímes this is a case

of "the pot callíng the kettle black"" To be rsraelÍ does not auto.

ma.LícalJ-y indicace a sense of I'Jev¡:'-sh icleirEity"o whatever i:hat may

mean.

-Tolerance in relígious affairs j-s most ímportant.

-Being friendly and sincere with his surround.ings. Not lookíng down

on others and not placíng himself on a high---because he is an Israeli.

-rt is ímportant ín high school to make students ar,¡are of modern

thoughts, even of the new left, so they ruould not be shocked when

they leave school.

-(5) rs ansr.,¡ered "N" d."",r"" it seems to assume that teachers now do

criticize religious practices.

-Teachers and the community would benefit from teacher involvement in

communal activities.

-To be more accepting and urore friendly to other members of the Jewish

community. Not to behave in an arrogant, superioï manner.

-If lie or seh rvorks in extra-curricular acËivities, these hours should

be subtracted from regular teaching hours.

-Growth of his or her own lcnowledge !þ.-o_.ggT,lgegÞ¿gg.

-tr{hat iuoul-d aíd the rsraeli teacher ís the strength and stamina of

Samson *- just to.lceep up with the above expectai_ions.
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rThe coiììDlunity has a::esponsibility to help tire Is'¡aeli Ëeacher adjust

to a ne\rr conununíty and to learn about its per:;p-l-e"

-Being a successful teacl-ier rvho has the r:esperi- and love of his'

students.

-I feel that Israelí teacl-rers have a responsib:iiÍ.t1' to be critical of

t.he laclc of Jer'¡ísh identíty; and of the l-ack crf religious interest

and praciice in too many Jewish homes and comln¿nity organizatj-ons,

even though theír criticism rvould not help to r¡ake them popu1.ar. My

or+n observation is that Ëoo many fsraeli SÞli"!Ét are noË themselves

very religiously observant -- they are poor ex.;:mples in Ëhe courmuníty.

By lsragli Teacher

-Question six aslced: "In your opinion v¡hat v¡oui.cl aid Ëhe Israeli

teacher in creatíng a more positi.ve attit,ude arrd status in t.he

communíty? "

-I feel these conïrents are important to all teacìreïs, not just the

IsraelÍ. Contact with parents ís essential - r:ot just Ëo enhance the

rsraelirs status, but Eo learn the mentality of ihe community in

whÍch he works. From this the best eaching mechods for t,hat locale

can be known.

General -Cornments Not Selated to the QuesËíonnaire

-I feel that Èhe Israeli teachers imported on a ü\üo year contract have

little or no cornprehension as to the diaspora -,;.alues and general

child upbringing.

-ïsraeli teachers are not at all what they arîe suspected to be. r

have found them to be a disappointment in most cases.
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-I truly feel r.¡e should eclucate mot:e teacher:s here to teach the

children because a numbcr: of Ìsraeli tea-chers âre ur:haÞpy often

beírLg upl:ootecl and l-hey spread their unhappiness to the students.

They a1,so ltave a tendency to coLnpare ïsraeli students to Cairacliarr

oÐes.

-More tllan merely llebrer'r spealcíng -- \,/e need "language" teachers.

People r¿ho can leaqll language.

-Some Israeli teachers have personal gains here in learning at our

Uníversíty and faíl Lo take a personal regard for the student.

Their studies come first.

-0n the whole r think the rsraeli teachers do an excellent job, but

usually their stay here with us is too short. r would like to see

native Hebreru teachers.

-f think that teaching familes, i.e., parents who have their orvn

children ín Ëhe school system, rvould be more likely to relate to the

communit.y situation--their children would be the best teachers.

-Our'Israel.i teachers are not taught 1-o teach lsrael to our students.

Often even the "re1-igious teachers" lack the ar¡ility to convey

religion to our students. LasLly, they often lach proper background

in oral torah.

-The -Israeli teacher faces a superhuman taslc fo:: r¿hích his communíty

and school have not prepared hirn. often just being an rsraeli ís

seen by the school as enough. An rsraeli is seen by the school as a

man r¿ho can cure all problems, but this is orlly a myth.

-Dear Gad, r enjoyed this questionnaire very nuch. Bravo for your

efforts. Some questions and comments are ambÍguous, making ít very
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dif f j cul- t to responcl to tI-re qtiesiÍons. Good i ucli

-Not one questíon aslceci, "Do you think it betier rrot to engage Israeij

teache::s in favour o.[ North American teâchers." ]ly ansroer; Keep

them at hoine in Israel anC hire North Arneric;i¡ teachers. My reasoÍts

are these: By br:ingi.ng Israelis to this countr:y you do them a f ar

gl:eater dis-service and cause long term damage to the students.

You do not have anlz ¿otr¡lnuity by changÍng teachers every tIVo years.

They feel as Israelís, they have no need to conLríbute socíally or

f inancj-ally to the 1ocal causes or cultural eilvi::onment. They set

vel:y poor examples for the studenl-s or the païents as

and Jewísh obse::vances ::eligiously. They cause gl:eat

strain on those *.rstitutions who seek them oul, i.e.,

to kashrut

íng subsíd.íes, furniture, etc"

By continuing this route r+e will never ettract North American

born and Lrained teachers ínto the profession in the number:s we

require.

*The Ls::aeli teacher must reaLize that in this comnunity Jeruish edu-

cation has always played an important role. People have given and

are still gíving of t.heir tine and money for thís cause. The

Israeli teachers are most r^'elcome here but they must realize that

they come here to i^¡ork and 1-o do theír share as r,¡e all do our share

for Jer'¡ísh educatíon. They are not the pioneers of Jer¿ish education

in Winnipeg and just as they should be respected they shou-td also

respect the institutional administration and the Jewish people of

this communíty as dedícated, intelligent and responsíble Jr:ws who

financial

travel, hous-
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By

are- part and parcel of the Jervish na-ti-on, just as the rsraelí is.

The Israeli should realíze that the díaspora ís a vital a¡d liv-

i-ng o::ganj-sm of Lhe Jervish people and that r'_t shoulcl be respected

as a sourcee tire only source, of Jeurí-sh ener:.g;rr j.n partnership rorith

fsrael-. rt is very easy beirrg a Jer+ in rsrae], To be a Jei¿ in

ca.naàa recluíres dedication; and a I íttl e bit o_jl l:espect for this

dedicatiorr will help the rsraelis to get along ín this country.

Israeli Teachei:

-TI're attitude Lo Judaic studies is negatíve v¡hich naturally mininízes

or negates ally possíb1e motivatj-oir by the students. This attitude

is obvíous at parent^teacher conference. rf 1;jfty percent of the

parents even bother to attencl thaL is considerec a hÍgh degree of

ínteres t

-There Ís another important problem in the schoc¡l_s" The students

are dívíded by age irrispective of lcnor¿ledge or abílity.

-The parent.s Ëhemselves-donI1- knor,¡ rvhat they rvani from the Hebreru

teachers. They t.end to have philosophies at opposíte end.s of the

spectrum. One sees the school as a mini-ture synagogue, the other,

just as a Hebrew school. caught in the míddle, the rsraelí teacher

musL function in an affective manner.

-Therê is a definite glaring need for community leaders to become

more friendly on a personal basis with the rsraeli teachers. They

must begin to realize the absolute lonelíness, the absence r>f family

the rsraeli feels far from friends and familíar places. The local

community has a duty to make hím feel at home b1, ínvíting h:_m into

theír hornes for a relaxed social evening, not only when the. are
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interested in a discussíori on Israel or in seeing fi-l-ns on Israei-"

fn most cases the boarcl rnembers haventt met rir everr icnow the nai¡ies

of the Israeli teachers 
"

f rroncl er íf these sairre l¡oard menbei:s ::etaín the sarne di.stant re.-

l-ationship r,ritir the employees and business assocíates. The Israeli

is the stranger, the comrnunity must make the first move. They must

give him a fee-ling that he ís as essentaíl asset and membe:: of Ëire

community, not just a paid employee.

-In fact comes full of enthusiasm and energy that is so often rvasted

because it is not utilized. The comnunity at large nust begin to

realize and deal ruith the I'iyrad problems facing the Israeli.

-I,/e rnust keep ín mind that the rsraeli teacher ín the Diaspora is

here ternporarily, and just as he has begun to cope rvith the language

and cultural díffículties, he must relurn t.o Israel. So this contri-

buËion is límited.
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T¡lllLE 38

JDT,ITSH CHL],D1ì1lN I'0PUl-/\Tr0l\ ( r 96 7 )

Itl 'ItlE U.S.A. a-nd C1d:'¡¡\DÄ

JeivisÌi Populati-on
(Le67 )

Chi- lciren
Betiveen Ages

ÉìJ-l

Ch i I drei:r
Studyi ng
in Day
Schoo L

Chi l-dren StticÌying
in Supplementary

School

CA.I{AD¿\ 270,000

u"s.A. 5700r000

TOTAL * 5,970,000

54.r 000

1 , 14.0, oo0

1,194 r 000

B, 500

60, 000

68, 000

141 500

4.8 5 , 000

¿r99 1500

TABLE 39

TllE SI{ORTAGE 0}- T}IACI{ING PERSONNEL IN JE\^TISH SCI{OOLS

2500 ner+ teacl-rers are required
yearly as reirlacenents for those
who leave the teaching professíon

Teacher Training Institutions
supply only 500 teachers per year

of these -
270 ín North Ameríca
230 in other countries

\.

ìi

i
I

I
f

I
I
I
t
!

I

s00

2500

Jervish Educat ion
The llorld Zionist

in t,he Diaspora
OrganízaEíon, Jerusalem
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llhe f'oll-orr-i-ng ís tl-re clivision ancì argz:r:Li-zz,"i*:i.on of notes of data

coilecied from the Llev:lerr of tire iíLera,tu::e j=ol-loi..'.i.rrg tile orde-r as set

fo::th in î-he questi-onr:aire useci for the research of this study.

S]iCTTOÌ{ II

/r. SOlifE OF TIIE REr'SO]{S FOr). I}ÍPOIìTIl{G AND l-l.IRIi.JG IíiLÀELI TEACIiillìS.

1. Dr. lfytan Israelí :

-Tire Israelj teache:: provÍ-des a lir¡íng con11r-:ction l¡ith the Sta.te

cf rsrael-, írr. the llebrer¡ language ancl by prri:sonal example, as a

person lívíng in ihe State of Israel" lle c:clnes for a period of

schlíchut, and retul:ns to Israel- r¡hen hj-s s-hlj-chut is over.

-The Israeli teacher has â. personal inf1uerÌce on his stucient by

his beíng a shalÍach"

-Tlre Israeli teacher can be an organízer of va-ríous eve-nts in the-

school, that are related to the subject - l-srael, and in teach-

ing holidays and traciition

-The rsraeli teacher b::ings v¡íth hirn methods of ieaching and

approach that dlffer from those knor,¡n here"

-The Israeli teacher ís avaílable to the sciicol outside of formal

teaching hours.

-The Israelí teacher bríngs r,¡ith hím pride i'¡r tl-re teachíng professíon.

2. in I.A. Schiff's research on the subject:

"lsrael as a teaching subject in Jewish scl,ools ín Ëhe United States,"

poínts our four reasons for bringíng the fs::aeli teacher" These

are:

a) Speahs Hebrer.r well.

b) Cannot get Anerícan Teachers.



.2.7 L

c) Are ¡3ood teachers

d) ilave good eclucatj,onal back-grounds 
"

In the same stu.ly he poírits out thre-e- reasons rvhy certain schoofs

do not hire Israelí teachers, these are:

a) Lack of re1-igious coiru¡ítment.

b) \rot preparecl to teach ín Amer:'-can scirools.

c) Stay c.lnly one or t\r7o years.

These reasons, bein.g positr-ve, are reasons for brínging the Israeli

teacher 
"

3, A. I'1, Dushkin s-uated: The main cause'for br:inging and hirÍng

Israeli teachers is tire laclc of local Hebrer+ teachers.

4" Ben Yehuda:

The ler,,el of local teacirers in the krrolledge of llebrew and in the

famíl.iarity rvith nerv classical llebrer.r sources, is very lor+. Local

Ëeachers lack professional commitment; they have no aspiration

for furtheríng their educai-íon"

5" A. Kesler on the subject:

The Israelí teacher is the connection wiLh the State of Israel;

he creates an Israeli atmosphere that influences the students.

B. THE EDUCATIONAL EXPECTATION OF Ti{E ISRAELI TEACHER.

A) Hebrew L.ang.uage

6. Choinsk5z stated: To develop ínterest and desíre to learn the Hebrer,¡

sources of Judaism and to develop the ability to learn the sources

. rvith understandíng and respect

7, Judah Piltch: One must relate to the teaching of the Hebrew

language as to the teaching of the peoples I language anc noË as
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to l-he teaching of ¿L strange language.

8o 9, 10" Pitslr, Alter anri Dini-n: Ä ¡¡cod 1cno,;.'1edge of Heb::er+ must be

tauglìt, so lha-t the- stud-errt r,¡ii1 be able to understand Ï-iebrew l¡_t-

erature in i-ts origínal texr, BÍbte, Ig]g¿'{, literature of the

enljrghtenment, etc., al-l in Lhe original language ,- Hebrev¡.

tl . Il . stei.nber:g: Hebrer,¡ must be learned as a livingu spoken language"

L2. l-. l'1. Sholnich:

'-To develop the skill of neaningfu-l r:eacling of sin:ple llebrerv

stories.

-To develop the slcí1l of speaking simple Hebrei¿.

-To acquire a basic vocabulary in preparation for Bíbte ancì prayer

study.

-To understand and apprecÍate basi-c llebrew value concepts"

-To devel-op the slcj 1l- of apptying siniple gramnatical rules in llebrerv

conpositíon writíng.

-To derzelop the desire to cio independent reading.

13. Louis l(atzof f :

-As language for readi-ng simple Hebrew.

-Äs a preparation for the study of the Humash.

-A.s a preparatíon for the stuciy of the Siddur.

-Aã preparation for extensive Hebrerv reading.

-As a speaking language.

B) Llritten and Oral Larv

14" S' Greenberg: To transmit to young chilclren faith without creaËing

fanatics. Developing discerning, critical intellects without

creating skeptics.
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-To develop the abil-:'-tr¡ l-o intei:¡rret and apply these conc,epts in

solr¡ing llodern pi:ob.Lc:rrls.

-To deve.l-op a des-i::e to obserr¡e t'Lie l"litzvottt in personal behavíor.

-'llo devel-op a liappy anrl proud identific¿rtion r¿ith Bible heroes.

-To see the ::elatiorrship I-retr^¡een ltmerican clernocratj-c icieals ancl

ßíb1Ícal teaching.s.

C" TRADITION

r' -IÞ-g-!Yl,ts,as"9- anq-Llqy-ef

-To develoP an apprecj-ation of the Synagogue through particÍ-pal-ion

in ihe Juníor Coirgregation.

-:[o derzelop the habít of prayer ín the home.

-To clevelop an â\rr.rêDess of a pe.rsonal God tirrough pïayer.

-To develop an u'derstanclÍng of basic religious concepts as

embodied ín the prayerboolc.

-To clevelop the skill of prayerbook reciting through simulated

classroom services.

-To develop creatíve explression through the composition of

origínal prayers.

II. General, Sabbath and lIolåday Observance

-To develop the slcills necessary in the observance of Sabbath,

lrolidays and festivals.

-To develop an understanding of the religious val_ues of sabbath

and holidays.

*To develop positÍ-ve attitudes toward theÍr observance through

school and synagogue-centered acLivitÍes.
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15. Àc:ice-l:nla.n :

-Tìo study the Bilile as e source of religior.i:; exper:ie.nce.

-To devel-op a.n acc¡ua.in.t:rnce r¡'ith the Bibl:Lc':¡,:-L text and Íts

commentaries.

-To develop the sl<-iil of readíng the Bíble ji:i ilebrerv.

-To intelpret llÍb1ica..l values.

L6. Seven Schools in Conueticul Area:

-To teach the Bible as an early source of cc,:rtemporâry Jev¡ísh life

and tradit-.:í-on.

-To Leach the Bible as an ear:ly source of Jci,¡ish concepts.

-To develop a comniLment to Jer,¡ish moral arrri spiritual values.

-The enrichment of the childts cultural bac-i:ground Lhrough the

development of a famílíarity rvith selected lliblical passäges.

-The creatioir of a feeling of identifÍcatioir. r'¡ith the people and

events of the BÍble.

-A lciroi¿ledge of the factual ínforniatíon Ín i:he Bib1e.

-The use of the Bible as a source of Jewisli history"

-Inculcate the desire for further study of tire Bible in the orig-

ínal Hebreru.

-To develop an appreciatÍon and interest in the Biblical narrative

to make the Bible more meaningful tirrough the study of both trad-

itíonal and modern commentaríes.

17, - 18. 'skolniclc:

-To der¡elop an undersLanding and apprecíation of major Bible con-

cepts and values.
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III-. Jer,¡i sh Li-ving;

1. To devel,op an uncl crsianding of tlie r:el-igious and eclucatíonal

signrlf i_cance of ßar fJitzvah.

2. To develop an ínterest j-rr reading boolts of Jer¡ish content

through use of classroom and central 1íbraríes,

3. To develop an irrterest in .suppJ-ementing Jer.rish studies by

attendirlg a Jeiuísh educatj.onal_ canp.

4, To develop an ínterest in meeting soci-al needs through utili-

zaLíon of leisure time as provided by the school's cl-ub program.

79. I{atzof.f :

-Attendance in synagogue on the Sabbath.

-Prayel each nlo-r-.ní-ng and/or eveníng at home"

-Prayet: with "Tefillínil for boys over 13.

-Making the blessings before and/or after rneal-s.

20" KatzoÍf

-rmportance of str:'-ct observance of liashrtit in the home.

-Ñon-stríct observance of Kashrut in tire home"

-Improtance of strict observance of l(ashrut outside the home.

-Non-strict observance of i(ashrut outside the home.

D. ISRAEL

2t" Ä statement of Objectives

22 " Sreinberg:

1. To familiarize Jeruish students v¡ith the basic sÍmi1ari.tíes

betr^¡een the democratic ideals of the united states and the

State of Israel.

2. To relate them to the Jeivs of rsrael in firn bonds of kinship.
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3', l'o t:Le Jet'¡"1',sh students more ciosel-y to tire Jer.¡is;h peopl-e

thr:oughout tlte world .

4, To help them to consider l-avorably the various oppoïtunitíes

of aliyah to Israel.

5. To teach ntodern ilebrel a.s the li.¡Ír-rg l.ing'úage of the Jer¿ish

pecp ie.

6. The Jetri-sh school- must ::e1ate actir¡ely ancl positively to 'Isr:ael

in its i-nfornal or co-cr-irr::-cular actirzi-ties. Israeli music"

dance, and crafts should be an intergal- part of the school

prograni.

23" Agreement:

-rt is necessary to teach about the rsrael of today ín all its

manifestations - rsrael as a politÍcal. entr-/; the morality of

rsrael and Arab relation; the right of rsrael to the J-and; the

ídeals of the Jeruish people j.n the Land of rs;rae1 ; Ëhe religious

structur:e of the Jelvish i¿orld and its refle-ci:i ons in the land of

fsrael and the indivisibility of the Jewish people of rsrael and

the Diaspora.

24. (^) Skolníck:

-To develop an understanding of the role of Tsrael in Jeurísh life

today, through the study of current events.

-To develop a sense of identificatíon r.rith tìre cultural and spirituai-

aspÍrations of Israel, through the study of Zionisrn.

-To clevelop an appreciation of Israel as a solution to Jeruish home-

lessness.

..To become familíar ruith important internal r-levelopments in
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rro<le::u*day Israel .

2ú . (ß) Katzof f- z

-Ïin1:rortance of Palestine r'-n shaping Jevrish i;rlstorl., past and present.

-Inrpcrtarrce of Palestine as a solut j-on to tT:t: pr:ob1em of Jer+Ísh

hornelcrssness.

-The need fol a Jervish Commorrv¡ealth"

*The need for a crrltural and religious cente¡: for rvorld Jervr:y.

-The realízation of the proph.etic icleals of the Bible, as exempli-

fiecl in the Kvutza.

25. Kadash:

To te-t-l about life in .[s::ael and to provide tlie negatir¡e and

posítive aspects of lífe in Israel.

26. Gliknan:

To develop and strengthen the rel-at:'-onshÍp L.etrveen Jerus of Israel

and Jer¿s of the ggþþ.

27, Greenberg, 28. Dínin:

To ínclude rsrael as a part of al-1 subjects t-aught in liebrev¡.

-fn teachiirg prayer, one must pay attention to all paragraphs

dealing with Israel, and to the neiu paragre;rhs added in since the

establíshment of the State of Israel.

-'ihere is a need to educate toi¡ards aliyah, rvith intensive study,

rvitfi a readiness to sacrifice one's l-ife far Judaism and the

Jervisl-r people.

E. IiISTORY

29. DÍ.nin, 30. Greenberg, 31. Ehrmann:

There is a need to lea::n the history of the past and to tie it rvith
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the present * the Sl-ate of Is::ael . " .r¿j.th an ernphasis on Jerusalelt,

rvh j-ch is nora, orrce irior€ì, a Je-r¡ish city"

32. EhrnlanLr:

The::e is a neecl to teach about-- Jer.¡s of the golali since the tiile

of the destluction of the teniple, t,rith an en4:hasis on teflgåg"

as as a strength that has naintained the peol>le througl-rout the

generations, until today, and that has protected their lropes ancl

aspirations through suffering ar:d misery"

33. Skolniclc:

-.To become familiar wíth current Jeruísh life and its problems by

ana.Ly zing his torical parallels .

-To become famitiar roity i-mport Jer.¡Ísh values as reflected in the

l-ives of our great Jer'rish personalitíes 
"

-To become famí1iar rvii-h the origins of Jer^rish life in America and

our role ín preservíng democracy.

-To develop a desire for Jervish survival through the study of

Jeirish hístory.

34. I(atzof f :

I,,hat are the primary objectives sof history teaching in the Con*

servative congregational Ilebrer¿ school?

The questíonnaire contaíned the following aims:

a) Understanding of present-day Jewish life and problems in the

r,¡orld through knoruledge of historical antecedents;

b) Development of a sense of loyalty to the Jer"ish people;

c) Development of an appreciation of Jevrish values;

d) Understanding of Jewish historical facts for the salcti of
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f)

s)

h)

LÒZ

objectJ-ve ltnor,;leclge; that iso fo:: historyts sake;

characte.r tra.ining through lcr,ror.rledge of great J eivish perscrra_L-

i-ties;

Developrnent of a. desire for Jerrish surr¡j.val and creatir¡itv

in Anrerica;

App::eciation of clemoclacy as ::e-r¡eal ed

Jervish i-r j s to ry;

Developnent of a spilitual_ resistance

in the unfolding of

to the clemoral-ízins

F.

effects of antisetritism; and

í) Underst-andlng of Jer¿ish life

CO}ßruN]TY

35. Sholni-ch:

and problems in. America.

-To der¡elop a sense of responsibilitv for participaLion in Jer,¡ish

community 1'ífe through Keren Arni activities.

-To become família:: r,¡ith the functions of the major cultural,

reli.gious, ancl philanthropic agencies in the Jewísh community.

-To develop a sense of loyalty and kinship with the Jer¡ish people

around the i,¡orld, through discussion of current evens.

-To develop a respect for our christian neigrrbors and other

minoriËy groups through mutual visíts.

I,Ihat are the communíty?s Expectations of the rsraeli TeacherIV.

36. Kaciash:

-That the Israeli teacher r,¡i11

moderate in his perspective;

-That ire have a stl:ong belief ,

Ehe tradition of our fathers,

be a sociable person, modest and

that he have a

and is proudiy

good knowledge of

observant of these;
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,-llhat he influence 1ìl-s sti;:roundir-rgs irl a Jewisir i^ray, in good

thorrgirt arrd deeds ;

-That he rvorli in the c.onrilurity and knor¿ its insl.itutions-

37 . I(adash, 38. ELazar:

-lle ¡rrist have a r^¡icle hnor.rlecige of the holy lic-roks and tradítion,

and that he l-rave a respectful app-roach to 1-hese.

39 " ELazarz

-He nust lcnors about the life and customs of t-.he land to ruhich

he is being sent before his arrival.

40. l(es1er:

-I-Ie nust spread the Zj-onist ideals, he must arouse ínterest in

Israel and excourage- -e!iyCb.

-I{e nrust be a tea.cher and an inno-¿ator"

V. Iilhat are the Israelis Expecting to Accompl-is! by Coning to the

!it"gog..

4I " Dushlcin:

-Some make the aim of "saving" money too pal.pable.

42, Alp::ín, 43. Shoshany: Teachers \rrant to complete their higher

educatíon.

-They ruant to improve theír economíc situatj-on and solve financíal

þroblerns upon their return to Israel .

-They rdant to travel ruith their family and i:roaden their scope.

44. Alprin:

-They \rant to talce part in cultural t'ork th¡;t is a cl-rallenge.

-Tl'rey \ùanË to teach the l{ebrer'r language to children of the golah

and to malce them closer to the State of fs:.'ael.
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VI. \'lha t \'louid 
^id 

the Jsraeli ¡'-ir liis 1ìo1e ¿¡s a Teacl-ri.r:

lt5. Sirnon , 46. Dushiiin, lç7 , Isi:aeli , /¡8" Ilaäriel-

I(nor+J,eclge of the language oÍ the place to rvhicir he j.s being seni and

ruhel:e he rrtill ruor:k"

49 " Simon, 50. Dushkin

Knowj,erlge of econoriric, social-relÍgious problen'-s in the place of hís

shlíchut"..

5f. SÍmon:

Not to preach to Jerrs of the gqlgþ to have a secul al Jewish culture

and n.ot to do arvay r+ith founclations of religior:-

52. Símon, 53. Israeli, 54. Dushlcin

A goode \{olîlcirig 1.;n.-.,rr1edge of traditions, customs of the synagogue and

the order of prayers.

55. Elazar:

- Not to differentiate betrveen the Israeli teacher and the local

teachers of secular subjectse in relation to r'iorkíng conditions and

salary...

-He1p the shaliach to find good accomodatíons and to settle into the

coarmunity.

56. fsraeli:

-To gíve those who leave on shlichut basic training in teaching.

57. Iler,.rorandum - Hebre\^/ as a second language, suiting this to local

students.

58, Israeli:

-Creating friendly relations ruith the parents anC other peop '-e in the
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coñllxilni t)¡ 
"

--Unclerstandi-rrg ¿;ncl f .1.e-xibility toi.¡ards the s;tuclents, and suitable,

ieach1ng llaterj.al f oi: lhe stude¡rts.

-Planni.ng rvork and preparati.on of lessons 
"

-Establíshing pe::sonal contaci with the sLuiients, inside and

outside the classroom.

59 . Israeli, 60 . Dushicin:

-Farniliarity r,rith the system of eclucatÍon i.n the comtnunity, type

of school, textbooks, the appr:oach of members of the cotrmuníty

to religj-on, etc., before the depa::ture of the shaliacÞ.

61. S1-roshany :

-To see in every sLuclent, somethíng that can be approached wíth

respect.

-The teacher must knor,¡ the subjecLs that he i.:i11 be teaching.

62. Deshe:

-Not to preach aliyah againsL the t¡ishes of parents.

-To prepare the shaliach, basically and totally, about reasons

f or shl ic.hím.

63, Hamiel; 64" Hamiel:

-l{avíng the shalíach recogirize the fact that. . . teaching in 
-Eretz

Israel is not similar to teaching in the go1.;rh.

-To learn by seeing and hearíng and stud-ving Èhe place to r,qhich

one is being sent.

-To consíder the time at his disposal, and to plan according to

this, a r+orking plan"

65. -The straliach must lcnov¡ the past and present history of the Jeros
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66, -The success of ttre Sh¿ill¡rcJ1 is clependent ,r.:i:on his pr:of essior-ral

ability, and in his ability to adjust to ¿'>listing conditíons.

\/II. gtg!_!f$"E!:_!f9_lg:gg!.lt.11 Fulf_i1líns hi.if_e"E_ur__e_Teactrer

67 " A. M. Dushkin

-Theír laclc of adequate orienLation to the special conditions,

socíal and org;anizational, as rvell as to tl:re psychological and

penadogí-c tasks confronting them in the Arrrcr:j.can Jev¡ish School.

68, Chanover, 69 " Tsraeli

-Inability to clevelop rapport rrith Amerícan Jer,rísh child.

-Lack of familiarity rvith American Je-r,¡ish L:ife" institutíons, ancl

tzalues.

-Inadequate knowledge of Jer¿ish observances, prayers and religious

skills.

-Unsatisfactory teaching skÍlls.

-fnsufficient knowledge of English 
"

70. A. M. Dushkin

-Not suffícienLly observant or knor,¡ledgeabl,e in matters of Jer,¡ish

ritual and synagogue lifen and are unable ¡to teach these import-

ant matters rvith knowledge and conviction"

-Looks dorvn on Diaspora Jews; without any empathy with Lhose ivho

r¿ish to lÍve as t'good Jeivs outsíde Israel .t"

-Do not participate in Jervish community life beyond their profess-

ional jobs and/or their studies, and some make the aim of "savíng

¡noneyt' too palpab1e.

-Do not have an adequate speaking knowledge of the language of the

country, and are therefore "strangers" to a greater degree than
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-Do not stay e¡ thej¡ Jobs long eriougll, and

official period of two years leave, fiIeans

for the school"

7L, IsraelÍ;

¿() I

that the pîesent short

1a ch of concent::¿rtion

1" Ambi-valent attí.tude on the part of locar etiucators (adninistra_

tíon, tl're rabbi, and the board of education) in relation to
the status ancl the duties of the shariach fron rsrael.

2, The lorv srarus of Jewisrr "uu"rrro*iJl ,""u of inreresr in
establishing and maintaining personar, professional ties roith
the Israeli teacher"

VIÏI. I{hat l,Jould Aid the Israeli Teaclrer in Creatin a I'lore Posi_tir¡e

Attitude and Status From the Commúnity.

7 2. l)ushkin:

-Not to consider the golah as r.rorthless, outright - and to recognÍze
that there are Jews who want to live as good Jews outside of rsrael.

-ParËicipation ín community projects outside of professíonal dutíes.
73. Israeli:

-Ifaintaining a good relationship \^/ith other ûeachers ancl not hold
oneself above them.

-Mäintaining a good relatíonship with the pri_ncipal.

-Maintáíning a good relationship ruit.h the bo,¿rcr of educatíon.

-creating and maintaÍning a good relationship with parents.

-l^lillingness to perform certain tasks.

74. Ben-Yehuda:

-NoÈ to give private lessons, for this hurts the loca1 teacliers.
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75, limr"-el 76" I-l¡iiel-:

.-The good beh¿r.vior: of the- gifgllgsji is a rrecessary condÍtion in

creal-i.ng positj-rze relationships.

.'A position of respect tor,¡ards other Leache:-'s anc{ not of super-

iori-ty.

-A position of respect toruards elected offic:ials and toruards the

conrmunity ín r,¡hích the shaliach ís workingl not mocking or

abusing thein in any L7ay.

-Not to attempt to cirange local working coirtl'i tj.ons and the order

of the place, wíth the ernphasis upon the fact that in Israel

things are done differentl-y"

-Not to see shlÍchr¡t as an opportunity Lo collect nìoney.

-Not to argue wilh empJ-oyers about matters concerning money or

ol-her conditíons; this is the responsibiliry of the Agency.

-Devotíon to work and use of free time Lo teach in various groups.

-Not to arrange a plan of completÍng courses in the place t.o v¡hich

one Ís being sent.

-Not to learn the language of the country during worlcing hours;

the teacher must remember that he has come to teach Hebrew.

-Not to brag about pasË posiËíons and opportuníties teft behind;

hot to brag abouË onets ttlsraeliness".

-NoË to separate oneself from the community; participate in fest.Í-

vities and sorro\r¡s âccofdíng to customs and manners observed

1-oca1ly.

*To be ivary of any ârgument r¿íth local peopl-e; to be ruary of

mixing inËo their affairs and serving as a judge in Ëheir dfsputes.
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-The.sþarl,Lq.ch shoul,d rernember ihat he conìes for a short time,

and it is not his to íinísh the woric.

-To act niodestly in draelJ-j-ng, in dress" ârrd in stl'|s of 1ife"

*Not to talk badly of forrner,shJighj-mn but to speak r¿ell of them.

-rnclude otl'rers iir your r.tolk and dontt say that you understand

more than others.

-(As a basic condition) Have a social arÀ¡areness, and the profes-

si-onal ethics of a shaliach.
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