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ABSTRACT

THE FRANCO-MAIIIITOBANS ¡

A STUDY ON CULTURAL LOSS

by

Lucl}Ie L. Backeland.

The baslc problen ln thls stud.y was one of lnvestlgatlng;
to what degree Franco-Manltoban adolescents were roslng
thelr parentsf French-Canad.lan culture.

underrylng thls probren was a theoretlcar orlentatron
whlch postulated. that as a result of culture contact wlth
the Engllsh naJority over a long perlod of tlne there would.

be a breakdown ln ethnlc contlnulty between Franco-Manltoban

adults and. Franco-Manltoban adolescents. Prevlous research

had- repeated.ly explained the ülme factor lnvolved. 1n cultural
loss ln terms of the rrthlrd generatlon hypotheslsrr. on the

basls of thls theoretlcal orlentatlon and, past research lt
was hypotheslzed- that there would. be a lack of congrulty

between the adherence of Franco-Manltoban adolescents to
serected. attrlbutes of thelr parentsr French curture and.

that of the Franco-Manltoban ad.ultso

A sarnple of 333 Tranco-Manltoban ad"olescents and. L36

Franco-Manltoban ad.ults was obtalned. from St. Bonlface,

vrhlch has a hlgh concentratlon of French Canadlans¡ 8111n-

gual questlonnalres were used to collect the data on French

Ianguage use, use of the French mass nedla, attltude towards

rroutdatlrrg'f r rellgloslty and ethnlc ldentlty. Three
:



Lntervenlng varlables were later taken lnto account for lt
was felt tlnat these could affect the cultural loss of the.

adolescents. These were the type of school attended.r peer

lnfluence and. soclaL class. The statlstlcal measures used.

to determlne the degree of assoclatlon betleen the varlables

was Good.man and. Kruskolrs gamma and Theta. A second. d.es-

crlptive measure ¡ àTr lnd.ex of dlsslnllarlty was also

utl11zed..

In general, the hypotheses were substantlated.. The d-ata

lndlcated. a low d-egree of correspond.ence between Franco-

Manltoban ad"olescents and. Franco-Manltoban aduLts wlth

regard.s to thelr adherence to four of the flve selected.

cultural tralts. Hoicever, an unexpected. flndlng was'the

hlgh ethnlc ldentlty expressed by the adolescents. I,lhen the

lntervenlng varlables were taken lnto accountr French peer

lnfluence and the French prlvate school proved to be

lnpoftant factors ln cultural malntenanceo there were also

dlfferences ln cultural maintenance betr.¡een the soclal

classes, wlth the upper classes generally nalntalnlng their
French culture ln greater d-egree than the lolrrer classes o

However, the d-ata suggested. that the d.lfference'ln cultural

loss betleen generations was greater than the d.lfference

between soclal- classes.



The flnd.lngs ln thls study are necessari.ly 11n1ted for
only elements lvhlch Franco-Manltoban adolescents are loslng

vrere taken lnto account. It was suggested thaü future

research could. atterapt to dlscern exactly what elements

Franco-Manltoban ad.olescents are taklng on from the d.o¡alnant

Engllsh culture.
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INTRODUCTTON

The stud.y of nlnorlty and ethnlc groups has been ap-

proached. from a varlety of perspectlves. Some soclologlsts

have attenpted- to d-lscern general patterns tlnab lnteractlng

raclal and. ethnlc groups go through (Park l}SO; Bogard-us

Ig3O; Bror¡m L934). Others have focused on factors whlch

accelerate or retard. the process of asslmllatlon (Lleberson

196l; schermerhorn 196l+; I¡lelnstock 1963).. All of these

theorlsts have been concerned wlth the 'rdlsappearance

s¡rndrome'r, i.lnat ls, the process by whlch eühnic nlnorlty
groups become culturally lndlstlngulshable from the donl-

nant (or other) cultural group (Flshman l.:966),

Recent stud.les on Franco-l{anltobans have focused on

Some aspects of thls sd-lsappea¡ance synd-rome[. Both Labos-

slère (f969) and. Jollcoeur (1966) lnd.lcated. Eh,aE Franco-

Manltoban adolescents mad.e llttle use of Frenchr thelr mo-

ther tongue and. spoke English extenslvely. Howeverr thelr

d,a?a on ad.olescents was llnited. and. both emphaslzed. the ln-
portance of focusing excluslvely on Franco-l'lanitoban

ad"olescents.

The baslc problen ln thls'study ls one of analyzlng to

what d-egree Franco-Manltoban adolescents are losing or maln-

talnlng thelr parentst French-Canadlan culture. Varlables

such as type of schooL, peer lnfluence, and. soclaL cl-ass

w111 be taken lnto account as lntervening varlables whlch

could. affect the ad-olescentst cultural loss.
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The present stud.y ls expected. to lncrease our knowled.ge

of French Canad.a and French-Canad.lans for as Garlgue (L956)

has polnted. out, French Canad.a has been lnperfectly stud.led..

Many of the statenents whlch have been brought forward. have

been üoo speculatlve to be rellable. The French nlnorlty ln
Manltoba has a speclal slgnlflcance for lt was slngled out by

the Royal Commlsslon on Blllngua1lsm and. Blculturallsm (L967¿

Llvre f) as one of the seven nosb lnportant concentratlons

outslde the provlnce of Quebec. It ls also one of the locl
around whlch the Royal Comnlsslon proposes to establish a

trblllngual dlstrlct" where the French language and. French

culture can be nalntalneÖ 1n a predonlnantly Engllsh area.

Knowledge of the extent to whlch Franco-l'lanitoban ad.olescents

are ad.optlng and. malntalning thelr parentsr French culture

would certainly shed. some Ught on the sltuatlon of the French'

culture ln Manltoba and. the viablllty of the French culture

outslde the provlnce of Quebecr



),

CHAPÎER I

THEORETTCAL ORIENTATTON

Thls chapter w111 be d.lvlded. lnto two maln sectlonst

the flrst d.eallng wlth the theoretlcal orlentatlon of the

thesls and. the second, wlth a theoretlcal dlscusslon of the

lnd.epend.ent, depend.ent and lntervenlng varlables to be Cori-

sldered. ln thls rêseâToh.

Twoperspectlveswlllbeenbod.led.lnourtheoryof

cultural loss among Franco-l{anltoban adolescents' The flrst

factor ls the contact sltuatlon between the Engllsh majority

and. the French mlnorlty culture¡ the second ls a tlne factort

often explalned. ln terms of the thlrd generatlon hypothesls'

Both of these w111 now be examlned''

Theoretlcal exPlSgatlon t

þJhen two cultures come lnto contact, lnfluences spread-

from one to the other. However, rarely d.o We flnd a contact

sltuatlon where both cultures lnfluence one another equally

(Banton 196?). one usual)-y becomes doEllnant and. ls less

lnfl-uenced- than the weaker one. The weaker culture ls at a

consld.erable dlsad.r¡antage for as ls often the case, a confllct

of values Is created. wlthin the weaker culture as a result of

culture contact (Banton Lg6?). In the face of such a sltuatlon

nembers of a mlnority culture may seek toleratlon for thelr

cultural dlfferences, assinlIatlon, po1ltlcal and' cultural

lnd.ependence or d.o¡oinatlon (Wlrth rg45). However, even though

a cultural mlnorlty seelçs to rnalntaln lts d-lstinctlveness
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vühen contact between a domlnant and. mlnorlty culture 1s dlrect,

face to face and sustalned over long perlods some changes are23
bound to occur ln the mlnorlty culture.

Anthropologlsts agree that ln every contact sltuatlon some

aspects of the mlnorlty natlve culture change :(Bruner l-g56).,

There 1s less agreement however on what elements of culture d.o

change. Hov¡ever change und.er contact condltlons seems to proceed

at uneven rates (SSRC L95I+1. At the leve1 of the rtmother

culture'r some elements are kept ln all thelr tntegrlty whlle

others are abandonned more or less rapldly. Several proposltlons

have been formulated. as a result of studles of contact sltuatlons
lnvolvlng'rprlnltlve'r peoples and. lrlestern clvlllzatlon.

That materlal tralts are more amenable to change than non-

materlal tralts ls a proposltlon that has recelved- v¡lde accept-

ance. (Llnton 1940¡ SSRC L954¡ Herskovtts l94l; Berry L95]*t
TL

Kushner et al 1962\. 'When lt comes to non-materlal ttems

however, we flnd less agreement among anthropologlsts on whlch

Írol1-naterlal cultural ltems are 10st and why. 5rn", can be con-

clud-ed fron the llterature 1s that non-naterlal cultural ltens
do change as the result of culLure contact though the ltens are

more perslstent and slower to change than materlal ltems. The

change ls also less obvlous and. rnore dlfflcult to measure.

. As a result of the contact sltuatlon lnroads lnto the

nlnorlty group culture occurs over tlme. Thls cultural loss

has been d.escrlbed. as a three-generation process (Nahlrny and.

Flshrnan Lg65r Kramer ]lg?O; ì/alter ]tg52').6 It has been stated.
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that, t'.. .ethnlc herltage, 1ncludlng the ethnlc mother

tongue, usually ceases to play any vlable rôle 1n the llfe

of the thlrd. gèneratlotl.rr (Nahlrny and. Flshman L965¡311).

Accordlng to thLs approach the flrst generatlon of

lmmlgrants were under strong pressure to acqulre a ninlmal

knowled,ge of the d.omlnant language and. of the occupatlonal

skl}ls whlch provlded them wlth a ]lvlng (Walter 1952).

However, they attenpted. to preserve ànd. perpetuate the tra-

dltlons of thelr ethnlc group through the famlly, the mlnorlty

school and the Church. They rnanaged. to rernaln soclally lso-

lated from the donlnant group. However, the soc1a1 lsolatlon

whlch gave securlüy to the parents created confllct for the

second. generatlon (Kraner 1-970) for lt had come lnto dlrect

contact v¡lth the representatlves of the d-ornlnant group through

educatlon and occupatlo[s ¡ Thls new world represented. a sharp

contrast wlth thelr parenüst' ethnlc way of llfe? These ln-

fluences were at varlance with thelr trad-ltlonaI values and.

effectlvely weakened. thelr ethnlclty. By the thlrd generatlon

the dorolnant majorltyts cultural ways were normal and natural

for they had. come under the lnfluence of the non-ethnlc mass

nedla, value systems and behavlor patterns. It was for then

to establlsh a comrnunlty that encompassed all the elements of

prestlge enJoyed by the domlnant group. The type of educatlon

and. employment became bhe deflnlng characterlstlc of the thlrd

generatlon and. those who followed. (Kramer 19?0) I

Though we are not hypotheslzlng that thlrd generaflon
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Frano-Manltobans have lost thelr ethnlc herltage entlrely,

we malntaln that as a result of cul-ture contact wlth the

Engllsh over a long perlod. of tlme, there has been a breakclown

ln ethnlc contlnulty between Franco-Manltoban ad.ults and.

Franco-Manl toban adoLescents .

In thls next sectlon we shall present a dlscusslon of

the lndependent varlable, (the concept of generatlon) and

the dependent varlable (the cultural loss of selected. attrl-

butes ) .

Ind.ependent variabler Generatlon

The concept of generafion usually refers to people who are

born durlng the same tlme perlod.. In a revlew of the concept

of generatlon Marlas (1968) polnts out that certaln people

belong to the same generatlon when they have ln a sense grown

up together, passed. through chlld.hood and youth at about the

same tlme and. matured. d.urlng more or less the same years. These

people also constltute the same generatlon because they have

been subject to the same leadlng lnfluences. The notlon of

generatlon ls therefore more than a space ln tlne; lt ls also

the contemporary relatlon of lndlvldua1s to each other (Marlas

1968) .

In this stud.y we are deallng wlth two age categories or

generatlons ad.u1f s ancl- adolescents. Prevlous stud.les

8o11coeur lrg66i Labosslère ]1969t Flshman ]1966; Kramer 19?0)

have commented on the extent to whlch the younger generatlon
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of the mlnorlty group has a greater tend-ency to take on the

values and" behavlor patterns of the d'omlnant group. The three

generatlon hypothesls dlscussed. ln the prevlous sectlon has

polnte¿ out the lnteraction effect of tlme and- esch succeedlng

generatlon. As Kramer (1970¿I35) statedr

rrThe mlnorlty is usually characterlzed' by
two somer,¡hat d.lveigent social sysl;ems that reflect
generatlonal change, the younger generation being
always mo3e acculiuiate¿ t¡ran the old.er generatloll.rr

Deoendent variablel Lqes--qf qel,9.9-!-ed- attrlbutes of cultule

The term rcuLtural loss[ as such has not been systematlc-

aIly used. or d"eflned.. Van Stone (l965) used- the term ln a

stud.y of chlpewyan Ind-lans and. d.eflned- lt as the loss of abo-

rlginal Chlpewyan cultural tralts that had- not been replaced'

by wholly acceptable or ad.equate nevr cultural tralts' Kramer

(D?O) used. the notlon of d.eculturation (whlch has overtones

of cultural loss) and lmplled that lt referred. to a people

wlthout a culture strlvlng to reacquire the ethnicity they lost
9

ln subjugation. ncultural confuslonrr as used- ln the Stirllng'

county stud.y (Hughes et al L96O) also has overtones of

cultural loss. In People S¡f Cove-and l¡loodlgt (the second'

book ln the series) cultural loss refers to those Acadlans

who d-epart from lCeal Acad'lan

characteristlcs.

cultura1 loss c¿rn be found. ln l(roeberrs Anthropology (1948)'

cultural loss appears to be a dlsplacement by somethin8 new

10
About the most systematlc d-lscusslon of

sentlments and. deflnlng
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rather than belng an outrlght d.lsappeara.nce or mere neltlng
11

away' A new custon or bellef crowds out an o1d oïr€r

Keeslng (1958) polnts out that only over longer tlne periods

or in hlghly dynamlc sltuatlons of contact, ls curtural loss
llkely to show at a1l.

thls stud.y 1s not taklng into account whlch nev¡ elements

are replaclng the o1d ones but rather only those elements

whlch are belng cror,¡d.ed out. Therefore, for purposes of thls
study cultural loss among Franco-lvlanltoban ad.olescents w1ll
be deflned. as a departure or devlation from thelr parentsr

12
French-canadlan culture. Thls French-,,canad.ian curture
wl11 be d-ef lned. by a number of selected. cultu.ral "l"r"rrt"l3
and ln no way lmpIles an "ld.eaIrr French-canad.ian culture.
Rather we n111 look at the parentsr French-canad.ian culture
as lt ls actually llved..

The cultural üralts we have chosen have been referred.
to by Gordon (1961+) as lntrlnsrc cultural tralts. These

lncrude rellglous bellefs and- practlces, ethlcal valuesr rê-
creatlonal patterns, llterature, hlstorlcal language and sense

of a common past and are consldered. vlbar components of a

grouprs lntrinslc cultural herrlage. The cultural tralts
chosen for the present research ares ranguage, rellgious
beltefs, at,Ettude towards outdatlng, ethnlc ldentiflcatlon
and use of the French mass rnedla, that ls, televrslon, rad.io

and nev¡spapers.

These w111 now be elaborated. upon wlth an emphasls on
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how these cul-tural tralts are lmportant to the Franco-

Manltoban group.

Language I

In the culture contact sltuatlon language ls of the

utnost lmportance slnce language ls one of the naln vehlcles

for the transmlsslon of culture (sanora and Dlane 1756) and ls
a central feature ln the contlnulty of an ethnlc group ln
contact (Lleberson I97O). The study of the use of language

reveals not only vlslble patterns of behavlor but also goes

beyond fhe vlslb1e pattern ln lts meanlngs and. lmpllcatlons.
(samora and Dlane l.9561. Language nalntenance has always been

enphaslzed by the French-Canadlan mlnority. In fact, many

French canad.lans have tend.ed to equate language and. culture
and they have felt that lf the French language was malntalned

other elements of the French Canadian culture l.rould also be

malntalned.. (Boyal Comrnlsslon on Bl11nguallsn and. Blcu1tur-
al1sm Llvre f , ). îradltlonally falth and language lrere the

essentials of survlval In l,Iestern canad.a and ln other areas

where the French were a mlnorlty (Stanley 1960¡ plddington

1961). . Wlth trad-1tional concepts evo1vlng, the French

language ls lncreasingfy a focus of group loyalty as t,eII as

the prlnclpal ldentlty tralt (Corbett, 1967),

Rellg1oslty ¡

Rellglous bellefs and- practlces are also lmportant to

many ethnlc groups because they serve as a focus of ln-group

loyalty and. tend to relnforce ln-group solld.ar1ty. The church
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often becomes the core of communal llfe for an ethnlc group

(Kraner L9?0) where they can pray ln thelr language and lnteracü

wlth mernbers of thelr ethnlc group. French Canadlans have

tradltlonally been assoclated wlth Roman Cathollclsm. They

have always deened. lt essentlal'to preserve thelr falth and.

trad.lÈlons and. ùhey were convlnced. linat loyalty ln these two

areas depended. fulIy on the preservatlon of the French

Ianguage (Lenalre 1966; Corbett L967; blagley and. Harr1s 1958).

Loss of language meant loss of falth and loss of falth meant

loss of Language. 14

Endogany¡

Endogamy or the rule of marrylng wlthln the group ls a

devlce used by nany mlnorlty groups ln order to lntenslfy
group solldarlty and to lncrease the physlcal and cultural

homogenelty of the group (ltagley and. Harrls l}SB)15 fntur-

marrlage ls opposed by alnost all rnlnorlty groups although

the lntenslty of opposltion varles conslderably. A hlgh rate

of lnter¡narrlage would. rapld.ly ellmlnate any cultural or

physical characterlstlcs that d.lfferentlate ühe mlnorlty

from others, and. i^rould lead to fhe dlsappearance of the group.

In thls llght an ethnlc groupts attltudes towards out-marrlage

and. 'rout-datlngtt become lmportant. Endogamy has been the

rule or the norm of the French-Canadlan group because they

x¡ere French and Cathollc. (l,Iagley & Harrls 1958).

Ethnlc ldentlf lcatlont

Ethnlc ldentlflcatlon 1s very lnportant for an ethnlc
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group because 1t lnd.lcates the orlentatlon of lts members

towards the group. The manner ln whlch persons ldentlfy
thenserves ls cruclar, for what they do or do not d-o depends

to a great extent upon thelr conceptlon of themselves (Shlbutanl

and Kwan 19651. rndlvlduals must know who they are lvith sone

convlctlon and clarlty lf thelr behavlor ls to exhlblt defl-
nlteness and force (Foote L95L)'toward.s thelr ethnic group.

The lnternal coheslveness óf a group d.epenrì.s to a large extent
upon the degree to whlch the members are alrare of thelr ldent1ty.
Bthnlc ld.entlflcatlon has been defined as a personrs use of
raclal, natlonal or reIlglous terms to ld.entlfy hlmself and

thereby to relate htrnself to others (Glaser 19.58). rt has also

been defrned. as an awareness of belonglng to a group (Rothman

Lg5?).16 rdhat ls rea11y lmportant for the vltallty of the group

ls the lndlvldualrs convlctlon of belongrng to the group.

For many French Canadlans¡

rrEtre canadlen-français slgnlfle essentlel-
lenent que lron srldentlfle avec Ia collec-
tlvlté canari_lenne-françalse; avec Ie peuple
auquel spontanément on se réfère quand. on
d.lt ou quand. on pense lfnousttr...r..r.......
Falardeau ]-960t26')

Mass medla¡

The rnass medla are a very lmportant part of nodern day

llfe for they have the functlon of malntainlng comrnunlcatlon

between the dlfferent sectors of soclety and of reafflrmlng
the values of the group or groups they are eatering to
(Labosslère 1969). For an ethnlc group the mass med.ta plays
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a partlcularly lmportant role. The ethnlc press, rad.lo and

televlslon promote the actlvttles and the lnterests of the

group and keep the mother tongue alive (Flshnan 1966), Group

tles are also expressed. and relnforced.. Therefore the lmportance

of these med.la for teachlng values and d.lfferent klnd.s of

behavlor ls obvlous.. The ad.olescent perlod. appears to be the

polnt at whlch the lnpact on ethnlcally-based language nalnte-

nance 1s most clearly felt (Flsnman 1966). For Franco-Þlanlüobans

the French press ls a factor whlch has bolstered French survlval

ln the t'lest (Stan1ey 1960). To thls one can ad.d radlo and.

televlsion. The mass med.ia 1s a most lnportant lnstltutlon

for lt helps to d-eternlne whether a }anguage w111 na.tntaln

1ts posltlon among natlve speakers (Lleuerson L970).

Brlefly then, these cultural elements, namely, languaget

rellglous bellefs, attltude towards outd-atlng, ethnlc ld-en-

tlflcatlon and. use of the French mass med.lar were selected-

because lt was felt that they were inportant components of the

French-Canadlan culture o

!,le now present a dlscussion on the lntervenlng varlables

selected. for this stud.y. Holever, before elaborating on theset

1t ls necessary to define r'rhat lntervenlng varlables â1.s¡

Intervenlng variables :

The tern lntervenlng varlables refers to variables that

stand. lnter¡ned.late ln a causal sequence between an

or anteced-ent cause and. the flnal effect (Blalock

By'uslng lntervenlng varlables, the researcher 1s

tt lnl tlalrr
t7

1964).

maklng the
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orlglnal notlon of X causes I more plauslble by f1ncl1ng

lntermedlate l-lnks between X and. Y. Theorettcally there ts
no end to the number of lntervenlng varlables that one can

lnsert between X and. Y. The researcher must 1l¡olt hlmself

to those whlch are parflcularly relevant to the problem at

hand.. three such varlables i¡rere selected. ln thls stud.Jr be-

cause lt was felt that they could. have an effect on the ad.o-

lescentsr cultural loss. Thesê arer the type of school

attended., soclal class and. peer lnfluence.

T.ype of school¡

A very lmportant and actlve language malntenance lnstl-
tutlon ln the majorlty of ethnlc communltles ln the Unlted.

Stabes has been the ethnlc school (Flshr¿an 1966), French

Canad.lans as an ethnlc group have also ernphaslzed. the lnpor-
tance of schools to transnlt cultural values and. malntatn

language o""]B Two types of schools are avallable to the

Franco-Manitoban adolescent¡ one prlvate French school and.

pub1lc schools

Schools offerlng lnstructlon ln the mother tongue are

more homogeneous wlth respect to the ethnlclty of thelr
puplls (Flshman 3966), In addltion to teachlng the ad.o-

lescent how to wrlte and read. ln the nother tongue, the

mlnorlty school lndlrectly serves to malntaln lntragroup

relatlons among mlnorlty group chll-d-ren. It also provldes

a focal polnt where puplls and. actlve supporters rneet and

lnteract (Flshman L966't,
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Contrary to the prlvate school, publlc schools adnlt

.all chlldren. Thls pollcy favors heterogenelty and

rrAngllflcatlonm for the adnlsslon of non-ethnlcs and other

ethnlcs to membershlp lnevltably and lnnedlately puIl ln the

dlrectlon of d-lverslty or de-ethnlzatl-on (Flshman Lg66).19

Soglal cl?ss; ¡

Soclal class d.eflned obJectlvely by educatlon and/or

occupatlon anð/or lncome ls slgnlflcant ln the 1lfe of an

ethnlc group and ln the llfe of the nlnorlty group ad.o-

lescent. A chlld grows up ln a particular famlly whlch ls
part of a partlcular class and learns the cultural values

of trraþ class as those values are-brought home to hln ln
fanlly tralnlng, nelghborhood. frlends and class-oriented

ed.ucatlonal patterns (Gord.on Lg6t+),20

That the upper and. mlddIe classes are more lncIlned. to

shlft avray from ethnlc language use and. cultural malnte-

nance ls an overgenerallzatlon (Flshnan 1p66). Dlfferent
patterns have been encountered.. Flshman (1-966) concluded.

from several studles of lnmlgrants ln the Unlted States

that the lov¡er classes have been more retentlve. In a

study of the Manitos of New Mexlco, Senter (f9+5) establlshed.

an assoclatlon between soclaI cLass and acceleratlon of

acculturatlon. Generally, he found that the upper strata

were more Angllclzed whlle lower ones retalned trad.ltlonal

values. Ho',vever, an exceptlon to the correlatlon was re-
vealed,, that ls the Elltes among the mlnortr ty Spanlsh group



]-5.

had. slolrrer acculturation rates than the mldd-Ie class who

admlred. and trled. to emulate the behavlor of the Anglos.

As far as re1lglon, language and attltudes toward- the host

socletJf , the nld.d,le class members were the flrst to lose

thelr culture. In a sùud.y of French canadlans in Nova scotla

Tremblay (1961) found. a somelhat dlfferent pattern. Uslng

occupatlon and. lncome as an lnd.ex of soclal class, he found-

that soclal class was lnversely related to the level of

acculturatlon, i.inai- ls, the hlgher one was ln the socla}

hlerarchy, the lower the rate of acculturallon. French

Canadlans r¡ho had a snall lncome and- whose occupatlon was

low ln status were the nost attraoted by Anglo-Saxon values

and. rejected most easlly Acad-lan values.

Though no deflnite pattern between soclal class and'

cultuïal loss has been d"lscerned., social class may have an

effect on language and. cultural nalntenance. That a 1.e-

latlonshlp exlsts need.s to be tested'.

Peer' lnfluence ¡

A reference group conslsts of those people whose

perspectlve ls used. as a frame of reference ln percelvlng

the r¡or]d (Snl¡utanl L955). It ls the source from whlch

persons d-erlve thelr goals and- stancLard-s for d'eveloplng

thelr asplratlons and- jud.glng thelr performance ( Sherlf

and Sherlf |969), An lndlvlduaLrs attltudes and- nod-es of

behavlor stem frorn and, are reLated. to those of hls slgnlfl-

cant others (Rosen L955b),
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Both parents and peers may be thought of as reference

groups for ad.olescents as both provlde perspectlves ln

terms of whlch ad.olescents rnake cholces (nrf ttaln 19631 ,

The famlly 1s the ad.olescentsr flrst membershlp group and'

one whlch plays a prlnary role ln the soclalizat'Lon process;

hls age-homogeneous group or peers.provlde hln wlth lmnedlate

gratlf lcatlons and" rein¡ards. A mlnorlty group ad-olescentsr

orlentatlon toward. hls ol{n ethnlc group ls affected by a

nultlclpllclty of factors two of whlch are very lmportant

the speclflc attltudes held. and. conveyed' by the parents and'

the attltudes of frlend.s outslde the lnnedlate famlly

clrcle. Both groups can exert pressure upon the ad'olescent'

I{owever, at no other tlme ls the peer group as lmportant to

the lncllvldual as Lt ls 1n ad.olescence for the peer Sroup

provldes hlm wlth a sense of belonglngness at a tlne when

confllctlng loyaltles, ld,entlflcatlons and. values nake h1m

unsure of hlmseLf (Rosen L955^' As a chlld' passes through

ad.olescence, the lnfluence of the fanlly becomes lncreas-

lngly clrcunoscrlbed. whlle that of the peer group tends

to be progresslvely extend-ed. (Flshman 1966\, Studles

whlch have attempted. to demonstrate the relative lnfluence

of parents and. peers upon ad.olescents have shown contra-

dlctory results?I Some claln the pred'omlnant lnfluence of

peers ¡ others, that of parents. Bosen (I9 55]o) kras polnted.

out that slgnlflcant others are not necessarlly referents

for all areas of the lnd.lvld.ualrs behavlor. In certaln
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areas, peers may be more lnfluentlal than parents; ln other

areas, the pattern nay be reversed. Thus ln a study on

parent-peer group cïoss-pressures Brlttaln (11963) conclud.ed.

t.h,.at v¡hen status and ldentlty needs were fo Ìre gratlfled.

peers r{ere very lmportanf to the adolescent. Hor.¡ever, when

cholces had" to be made whlch pertalned to the larger soclety

(where status posltlons one can asplre to as an adult are

found.) parents were percelved- as more competent guldes.

Brlttaln also polnted out that the responses of the adoles-

cenfs reflected- a concern to avold. belng notlceably dlfferent

from peers and. also a concern about belng separated. from

frlend.s. For exanpler on a questlon about whlch of two

hlgh schools to attend., responses r¡Iere predomlnantly peer-

conformlng. In another stud.y on parent-peer group cross

pressures, Rosen (L955a) found. that when membershlp groups

(ln thls case parents and. peers) are found to be homogeneous

ln attltude on a partlcular lssue ( observlng a rellglous
practlce) the probabillty 1s lncreased. that adolescents

w111 possess that attltude a1so. However, when both groups

were not ln agreement adolescents tend-ed to conform more

closely to the norm of ühelr peers than the nonn of thelr

parents. The peer group was held responslble by boüh

adolescents and the parents for the adolescentsf devlatlon

from fradltlonal norms.

However, 1n the câse where the adolescent ls a menber

of a mlnorlty group, the lnfluence of the majorlty group
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must arso be consld-ered' (Rosen 1955b)' Thls lnfluence whlch

exerts a strong pu1] upon the mlnorlty group member forcing

attltud.lnal conformlty (Allport 1958) can be felt through

frlend.s who are not of oners ethnlc group and. even through

frlends who are of oner s ethnic Sroup but who have taken on
22

the stand-ards of the donlnant group.

The najor hypotheses w111 nov¡ be set forth.
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Statement of the h.ypotheses¡

The general hypothests guld.lng thls stud.y ls that there

v¡111 be a Ìovr d.egree of correspond-ence betv¡een Franco-Manlto-

ban ad.olescents and. Franco-Manltoban ad"ults wlth regards to

their ad.herence to selected. cultural tralfs.

More speclflcally, lt ls hypothesrzed. that¡

1., Franco-Manitoban ad.olescents wl11 make less overall
use of the French language than Franco-irlanltoban
ad.ults.

2. Franco-Manltoban ad.olescents w111 make less use of the
French mass med-la than Franco-l4anitoban adults.

3, Franco-lvlanltoban ad.olescents v¡l11 have a more posltive
attltude toward-s outdating than Franco-Manltoban
adults.

ll. Franco-Manltoban ad.olescents l¡il1 have a weaker ethnic
ldentlty than Franco-l'lanltoban ad.ults.

5. Franco-l,ianltoban adolescents wl1l- be less re1lg1ously
orlented. than Franco-i{anltoban adults ¡

Three selected. lntervenlng varlables vtill also be

taken lnto accountr type of school attended, soclal class

and. peer lnfluence..
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Footnotes I

1. The d.omlnant culture by deflnltlon exerclses control
of the polltlcal and economlc lnstltutlons. Because power
ls concentrated ln the hands of the domlnant group, the re-
latlonshlp between the two groups ls ultlmately contro]Ied.
by the donlnant group, (Kramer 1970).

2. The terrns ethnlc group and mlnorlty group have often
been used. lnterchangeably (Kraner L9?0; l{ag1ey and Harrls
1958). However, lt ls lnportant to note that dlfferences
do exlst between the two terms. An ethnlc group has been
deflned as a group of people whose members share a unique
soclal and. cultural herltage .passed on from one generatlon
to the next (Rose 196l+r. A mlnorlty on the other hand has
been deflned as a group of people who because of thelr physlcal
or cultural characterlstlcs are slngled out for d.lfferentlal
and unequal treatment (i,ilrth 1945). Cultural dlfferences
therefore characterLze an ethnlc group and. unequal treatnent
or power dlfferences charactetlze a rnlnorlty group. Franco-
Manltobans are consldered an ethnlc group because they are
set off from the domlnant najorlty predornlnantly becuase of
thelr language, though they have other distlnctlve cultural
tralts. They also consld.er thenselves a mlnorlty group for
they feel that thelr rlghts have not been respected by the
maJorlty especlally ln the area of ed.ucatlon. As the Royal
Conmlsslon polnted. out rrThe French language mlnorlty was ex-
pected to adjust to an Engllsh-language systen of educatlon
and ultlnately to the language ltself ,'r (Book II, Educatlon¡
52\.

). As a resulf of culture contact, four alternatlves are
posslble ln the nlnorlty culture. Iü can adopt new cultural
elementsr r€Ject new cultural elements, retain o1d cultural
elements or d-lscard. old cultural elements (Keeslng 1958).
Our lnterest lles ln the last alternatlve.

4. However, ln thls study we w111 not concern ourselves
wlth rnaterlal tralts for lt ls felt that the Franco-
Manltoban group 1s not dlstinct from the larger donlnant
Engllsh conmunlty ln the organlzatlon and- provlslon of llfe
sustalnlng actlvltles such as the prod-uctlon ancL dlstrlbutlon
of food, shelter, clothlng and. other necessltles of llfe.
5. See Kushner et al (1962) for
sltlons whlch attempt to explaln
change and why. See also Llnton
(L95Ll) r^Iho suggest that patterns
change. Llnton further suggests
Ilnferlor" culture of whlch the superlor group openly

a review of varlous propo-
whlch cultural elements
(1940) and. the SSRC semlnar
of behavlor are harder to
that the elements of the
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dlsapproves w111 lose thelr value ln the eyes of the lnferlor
group and w111 tend to be aband-onned more easlly. See also
Bruner (J956) who revlews prevlous hypotheses and presents hls
own hypothesÞs,

6, Hansen (1952) fras brought forv¡ard. the vlen that there ls
some klnd of return to the fold of ethnlclty whenever any
lnnlgrant group reaches the thlrd generatlon of lts develop-
ment. However, Lazerwlbz and Rowltz (1964) polnt out that
Hansenrs concepts were based on personal observatlons and. Eh,at
he dld not present any substantlal body of data on the actual
behavlor of the thlrd generatlon.

?. Nahlrny and Flshnan (t965) malntaln that ühe extent to
whlch the lnnlgrant fathers could have led thelr chlldren to
ldentlfy wlth ethnl.clty ln the same manner as they dld was very
llmlted.. For the lnnlgrant fathers ethnlclty vtas an outgrowth
of past personal experlence 1n the vlllage communlty. It was
d.eeply personal

B. I'lhlLe thls descrlptlon has conslderable valld-lty for many
Anerlcan groups, there have been numerous exceptlons (lrlalter
L952), In some cas,es the process häs taken less tlne, ln
others lt has taken more than three generatlonsr It should. be
noted here that the sltuatlon of the Franco-Manltoban was dlf-
ferent from that of the Anerlcan lmmlgrant. French explorers
ïrere the flrst to open up Western Canada and they were of suf-
flclent number that the Manltoba Act of 1870 provlded for a
blllngual Manlioba. However as the French became swamped by
Engllsh and other settlersr the posltlon of thelr language was
weákened and- eventually destroyed. (ln IB90 and. 1916). Lleberson
lg70).
g. The notlon of a'rpeople ttlthout a culture'r ls hard to ac-
cept however, for most socla1 sclentlsts belleve that to be
human 1s to have a culture (Jaegar and- Selznlck ]964).

10. Departure from the ld,eal Acadlan way of 1lfe was not
accompanled by a balanclng asslmlÌatlon lnto the Engllsh group.

1l-. Kroeberfs maln concern ls wlth tanglble obJects rather
than non-¡aaterlal cultural elements. He cltes examples of how
envlronmental 11m1tatlons, decllne of sklllsr shrinkerge of
populatlon or lmpoverlshment may brlng about the decllne or
dlsappearance of cultural elements.

!?, Culture ls not an easy concept to deflne. Dlfferent
aspects of culture have been emphaslzed but a clear cut and.
preclse d.eflnltton ls stll] üo be found. There ls no fheory
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of cuÍture, only a rtfalrly wellr d-ellneated concept; however,
a concept does not constltute a theory (Kroeber and Kluckhohn
Ig52), As deflned. by Kluckhohn (l-963) culture means the total
way of }lfe of a people, the soclal legacy the lndlvldual ac-
qulres fron hls groupt A culture ls learned by lnd.lvlduals as
ffre result of bel-onglng to some partlcular group. Soclologlsts
have often d.eflned cu,lture aS the sum of the norns, values and.

bellefs ln a soclety (tttott 1965).

!3. Before elaboratlng on the dependent varlabler lt |s ne-
céssary to justlfy our breaklng or d.lvldlng culture lnto e1e-
ments õr atirtbutes. As Herskovlts (1941) polnted outr the
stud.ent of culture contact must work wlth some conventlon such
as the cultural tralt for lt ls easler to speak of the stud.y
of entlre cultures than lt ls to do sor As he also nentlonst
nowhere ln the dlscusslon of those who support thls approach
are there any speclflc method.ologlcal suggestion v¡h1ch would-
help analyse suôfr unv¡ied.ly unlts as whoLe clvlllzations. 'tAna-
lysis of à culture whether stable or uncLergolng change means
lt nust be broken down lnbo 1ts components[. (Herskovits
1941)r Blersted"t (19Ø) also polnted. out that lt ls necessary
to break d.ovm culture and- consld.er lts varlous components ln
ord.er to use the concept as a tool of socloIoglcal analysls.

1l+. Though thousand.s of French Canad.lans now profess thelr
d.eternlnatlon to remaln French ln culture even though they no
longer consld.er themselves Cathollc ( see Corbett 1967 ) tfrts
appioach ls probably more evld"ent ln Quebec where everyday llfe
cäñ ¡e carried. out totally ln French than ln the other pro-
vlnces where the Church ls one of the few French lnstltutlons.

L5, A good_ example of thls ls the Amerlcan Jew. As tradl-
tlonal d.lfferences are progressively ellmlnated betuieen the
Jew and. the non-Jew and- there ls Ilttle that marks the Jew
as a Jew exeept Jev¡lsh self-consclousness and. associatlon wlth
other Jews, group preservatlon depends more and more on the
lndlvldualf s declslon to ma¡1'y wlthln the group. Parents
attempt to transnlt thls d.eslre to thelr chlldren (Rosenthal
1960).

L6" Accordlng !o Allport (1958) a chl1d ls capable of a
sense of ethnlc'ld-entlty as early as the age of flve though
lt ls not untl1 nlne or ten tha-t he w111 be able to unci.er-
stand Just what hls membershlp slgnlfles. Adolescents can
therefóre theoretlcally be expected to have a sense of ethnlc
ldentlflcatlon.
L?, The lntervenlng varlable must have occurred subsequent
ln tlne to the lndependent varlable but prlor to the d.e-
pend.ent varlable (Cóo¿e and- Hatt L9521 .
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18. As recently as Aprl1 3, J-97L ln a brlef presented. to
the Provlnclal and Federal governments as part of a publlc
d.emonstratlon, Franco-Manltobans once agaln expressed thls
oplnlon. (See La Llberté et Ie Patrlote, Mercredl / Avr1l
I97L, P, 5 eþ fI) .

L9, Comeau (1969 ) found. an appreclable dlfference between
the cultural orlentatlon of Franco-Ontarlan students who
attended French prlvate schools and those who attended. bl-
llngua1 schools. Students who attended. prlvate schools were
more orlented. toward.s the French culture. Jollcoeur 1a966)also commented on the use of Engllsh In and outslde the class-
rooms of the publlc schools ln French parts of Manltoba and,
upon the rfeffet de franclsatlontr of the prlvate school.

20, Eadn ethnlc group nay be ühought of as belng dlvlded. on
the basls of soclal c1ass. Theoretlcally each ethnlc group
nlght have the v¡ho1e spectrum of classes wlthln lt, although
ln reallty, some ethnlc groups contaln only a partlal dls-
ürlbutlon of soclal classes (Gordon l-9641,

2L, See for exanple Coleman (fg6f ) who malntalns that ad.o-
lescents are totally lnfluenced by thelr peers and Slmpson
(tg6Z) who malntalns that parents are more lnfluentlal than
peers.

22'. That the d.onlnant group lnfluences adolescents v¡as
commented upon by Labosslère (1969) who stated that the ln-
fluence of the ethnlc communlty had less lnpact upon the
Franco-Manltoban adolescents and that of the domlnant cuLture
was nuch greater.
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CHAPTER II
METHODOLOGY

The flrst sectlon of thls chapter w111 d.ea1 wlth a

descrlptlon of the sampre stud.led. and the colrectlon of the

d.ata. Thls w111 be f ollowed. by a d.lscusston of how the .

varlables were operatlonallzed. and. a sunmary of the statls-
tical technlclues used ln the analysls of the data.
Sanple I

The sample was made up of grade I0 to 12 Franco-

Manltoban hlgh school students and thelr parents resldlng
ln the clty of ste Bonlface ln Manlt,oua] rhrs area was d.e-

slgnafed for the study because lt has the hlghest concêrr-

tratlon of French canadlans 1n an urban centre ln Manltoba.

0f the l+51226 Franco-Manltobans restd.lng ln an urban are¿.

111400 are concentrated ln St. Bonlface (Oes I96t).2
All of the d.ata were collected. from four hLgh schools

1n the st. Bonlface area-, one of the schools was a prlvate

French school wlth an enrolment of approxlmai,;eiry 24J stu-
dents. Most of these are of French background and all
courses are offered 1n French. Approxlnately one hund.red

questlonnalres were adninlstered, 58 of whlch vlere returned.

Of these, 5? u¡ere classlfled- as Franco-Manltobans and ln-
cluded ln the study. The remalnlng three schools used. ln
the sample were pub1lc hlgh schools. However, they dlffered.

among each other ln the ethnlc make-up of thelr student popu-

latlon and ln the French courses they offered. Publlc school
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ItAtr had a student populatton of approxlnately 800, two

thlrd.s of whlch are of French background., 3Tt offers more

advanced courses f or the teachlng of French to Franco,phones.

Three hundred questl'onnalres were admlnlstered. ln thls school

and of these LB| clalmed that French was thelr mother tongue.

Publlc school rrBr' had. a hlgh school populatlon of approxl-

mately L25, all of whlch are sald to be of French background-.

Llke school rrArr, lt also offers advanced. courses ln French.

One hundred questlonnalres were adnlnlstered and 86 students

cÌailned. thelr mother tongue to be French. Publlc school ICrr

was pred.omlnantly Engllsh wlth a stud.ent populatlon of about

5OO. Of these, lt ls estlmated. that J0 are of French back-

round. No speclal courses are offered for the Francophones.

Approxfuoately 40 quesLlonnalres r¡rere adurtnlstered.. Only

three students clalned- French as thelr mother tongue. Thus,

the total nurnber of Franco-Manltoba stud-ents used ln the

stud.y ls 333,

Collectlon of the d.ata¡

Questlonnalres were used to gather the necessary data.

Two separate questlonnalres were constructed. - ortê for bhe

parents and one for the stud.ents. Both were bl1lngua1.

Permlsslon to enter the schools and to dlstrlbute the

questlonnalres was obtalned from the superlnùendants of the

two school- dlvlslons lnvolved. and fron the prlnclpa1 of the

prlvate school. In three of the schools the prlnclpal gave

the responslblllty of selectlng classes and ad-rnlnlsterlng

the questlonnalres to teachers or to the guidance counsellor.
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In the fourth school, the author adrnlnlstered the questlon-

nalres herself to classes selected by the prlnclpalrs

secretary.

The stud.ents answered the questlonnalres ln the class-

room; 1t took approxlnately trventy to thlrty mlnutes to f111

out the questlonnalre' All those stud.ents who answered-

rrFrenchtr to the questlon ttWhat language dld you flrst Learn

at home as a chlld?rr were then asked to take a questlon-

nalre home to thelr parents. A self-addressed- and pre-stanped

envelope was lncluded wlth every parentsr questlonnalre. A

short letter explalned. the purpose of the proiect and asked-

the parents to mall the questlonnalre when they were flnlshed.

Independefrt VarlÐle Óperatlonallzgd' ¡

In thls stud.y we are deallng wlth two generatlons or age

categorles, that 1S, adults and. adolescents. The parents

representlng the ol-der generatlon ïrere asked to f|ll- ouf

questlonnalres so that a basellne of French Canadlan culture

could be establlshed and. a comparlson between the younger

generatlon, nanely adolescents not^¡ attend.ing hlgh school,

and the old.er generallon could be urade. Slnce cultural loss

has repeatedly been descrlbed. as a three generatlon process

(r¡Ialter Lg52i Kramer lg?o; Nahlrny and- Flshnan 1965) lt was

felt that lt was lnporta.nt t'o try and. ascertaln wlth what

generatlon of adults we were deallng wlth. [t^ro questlons

were lnclud.efl !n the parentsr questlonnalre only. The

parents were asked who was the flrst member ln thelr fatherfs

I+



fa.mlly and. who was the flrst member 1n thelr

to settle ln Manltoba. Although we dld. not

effect of generatlon, on cultural lossr thls

to ascertaln wlth what generation of parents

we fÁ¡ere d,eallngr

Depend.en! varlablg operatlonallzed- ¡

Language use l{as deflned as the percentage of the tlme

respond.ents spoke French ln varlous soclal and work actlvl-

tles. Both stud.ents and. parents were asked. what percentage

of the tlme they spoke French at hone, ln thelr extra-currlcu-

lar actlvltles (soclal actlvitles for the parents) and- wlth

thelr French Canadlan frlend.s, In ad.d.ltlon, the stud'ents

were asked. to what extent they spoke French at school t^rhlIe

the parents were asked. what opportunlty they had of speaklng

French at work and" to what extent they d.ld. speak French.

Percentages were calculated. for the amount of tlne French

was used. ln each of these varlous actlvltles. (See quesblons'

18-21 for ad.olescents and LB-22 for adu-Its).

In an attenpt to get at the rellglous orlentatlon of

both parents and. adolescents, two dlmenslons of religloslty

were measured. that ls, thelr bellef ln lmportant polnts of

dogma ln the Ronan Cathollc Church and secondly, the degree

to rvhlch they fulflll-ed. some rltual expectatlons of thelr

Church. The lntenslty of thelr bellefs was measured' by a

flve polnt Llkert scale composed. of elght 1tems. The be-

havloral d.lnenslon was measured' by two questlons deallng

2?,

motherfs famlly

control for the

data allo-r¡ed. us

and adolescents
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wlth actual rellglous practlce. One questlon attenpted to
get at how often they attended. church servlces and. the other

at how often they recelved the sacrements. (See questlons

28-32 for adolescents and ?5-28 for ad.ults).

One form of the semantlc dlfferential was used to
measure eühnlc ld.entlflcatlon. It was made up of eleven

bl-po1ar adJectlves taken as representatlve of the three

stand.ard semantlc factors (evaluatlon, potency, and actlvlty)
and. others. 5Th" cholce of the ad.jectlves natcl-ng up the

scale l.¡as based on past research and a revlew of the the-
oretlcal Ìlterature and lt vras felt that they were most

approprlate f or ratlng'the concept'rrFrench Canadlanm. In
ad.dltlon a second. measure was used to tap the degree of

ethnlc ld-entlty. Bespondents were asked to lndlcate to
whlch three groups out of a posslble seven they saw then-

selves as belonglng. (See questlons ]|44 for adolescents

and. ?9-30 f or arLults ) .

DaEa on the responri.entsr attltude tor¡rard.s exogamy

were obtalned by asklng the stud.ents d-lrectly how wll1lng
they were to d-ate a non-French-Canadlan and. by asklng

parents how they would feel lf one of thelr chlldren rvanted.

to date a non-French-Canadlan (See quesELon 22 ln adolescentsf

questlonnalre and. 24 ln parentsr questlonnalre).

Use of the French mass nedla vras measured, by asklng

the respondents to what extent they watched. televlslon¡
11sþs¡s¿ to the racllo and read magazlnes and. newspapers.
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they were then asked to what extent they engaged ln these

actlvltles ln French. An lndex for the use of the French

nass med.la was bhen constructed. (see quest,lons r?-rf f or
ad.oleseents and J.z-L? for parents).

fntervenlng varlables operatlonallzed.¡

Thls next sectlon examlnes the operatlonallzatlon of
the three lntervenlng varlables used. ln thls study - nanely

soclal class, type of school attend.ed. and peer lnfluence.
soclal crass was measured by ratlng the adult respon-

dentsr occupatlon (1.e. head. of household.) and the ad.o-

lescentsr parentsr occupablon accord.lng to the Bllshen scale
(1968). (See questlon /-B for adolescents and 5-6 for
adults ) .

As stated prevlously four d.lfferent schools were 1n-

cluded ln the sbud.y - the dlstlngulshlng characterlstlc
belng '¡rhether they were publlc or prlvate. Three of the

schools were publlc and. the fourth lvas prlvate.
In atbenpblng to operatlonallze peer lnfluence, four

questlons were formulated.. slnce a naJor concern was to
determlne 1f ùhelr frlends were Franco-Manltobans or Anglo-

Manltobans the students were asked to lndlcate to what

ethnlc group thelr four closest frlends belonged. They

ürere then asked who had. the greatest lnfluence on thelr
declslons ln nlne speclfrc sltuatlons thelr French frlends
or thelr Engllsh frlends. Two addltlonal questlons were

alned at obtalnlng lnformaülon on the extent to whlch



thelr French-Canadlan

French and ln Engllsh.

Staflstlcal anal.ysls ¡

No tests of slgnlflcance were used ln analyzLng the

data slnce these are not utlllzed. on baslc survey data

(selvln 195Zr'-

The statlstlcal measure used to d.etermlne the degree

of assoclatlon between varlables was Goodman and Kruskalfs
ganma and. Theta.6 Gamrna measures the predlctablllty of

order on one varlable from ord.er on the other (Mueller et ?I
:..970) and lt varles fron -1 üo +1, The numerlcal value of
gamma represents the d.egree of assoclatlon r,rhlle the slgn

lndlcates the assoclatlon as predomlnantly negatlve or
dposlüIve.r Unllke Gamma where order on one varlable ls pre-

d.lcted. from ord.er on the other, Theta predlcts order on one

varlable from classlflcatlon on the other (Freenan J]65).

Slnce only one of ùhe varlables ls ord.ered the slgn ls mean-

lngless and therefore dropped. Theta varles from O to 1.8

Another feature accordlng to Costner (i965) of both

Gamma and Theta ls that they can be glven a Proportlonal

Reductlon ln Emor lnterpretatlon, That 1s, the absolute

value of Gamma and. Theta can be lnterpreted- as the amount of

error whlch can be ellnlnated by uslng knowledge of the ln-
dependent variable ln relatlon to the d.ependent varlable as

compared to knowledge of the dependenü varlable alone.

A second descrlptlve neasure was also utl}lzed., An

30.

frlends lnslsted that they speak ln
(See questlons 2l+-27 for adolescents).
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lndex of d.lsslrnllarlty based. on Duncan and Duncanrs (L9551

measurement of the spatlal rrdlstancerr between occupatlon

groups was used, to derlve a measure of dlsslml,larlty between

parents and. ad.olescents. To compute thls lnd.exr the per-

centage of all those, for exanple, maklng use of the French

language ln the home was calculated. for each group. The

lndex of d.lssfunllarlty |s then one half the sum of the

absolute values of the dlfference between the dlstrlbutlon.9

In the next secülon we w111 present the research

flnd.lngs wlth an analysls of the results '
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Footnotes ¡

1. For thls stud.y, a Franco-Manltoban has been d-eflned' as
ã person whose nothár tongue 1s French and presently, resldes
ln Manltoba. All respond-ènts who answered. trFrench" to the
ãü"Ëiïó" ,iwñat rãnsuaäe ¿r¿ you flrst learn at home as a
önttAt" were deflnéd ás Franco-Manltobans anÔ lncluded ln the

"álntfe. Thls d.eflnltlon dlffers sllghtly from the one used.

Uy beS whlch deflnes nother tongue as the language flrst
learned. ln chlldhood. AND stlll understood. Aócordlng to
ituuàr"on (Lg?o) ttrts-ñns counter to the nornal vlew of
mother tongue as slnply the flrst learned. language !n chlld-
hood., wlthóut taklng lnto account the respondentfs current
aUflíty to use the .language. A second questlon was lncluded'
ln ord.er to estlmate thelr present ablIlty to use the French
language.

2, For¡nd.ed. ln 1818 by French mlsslonnarles, StrBonlface
and. lts French lnstltutlons have been consldered by many as
the rtcltad-el- of French culture withln d.omlnantly Engllsh
areas'r of tlestern Canað.a (Frémont L9541. Though the sìlr-
vlva1 of the French culture ln Manltoba has net vrlth nuch
opposltlon (al] of thelr prlvlleges were ellmlnated. by the
mänftoUa leglslature ln 1t190 and. L9I6) tfrere ls stll] a sub-
süantlal Frénch communlty ln St-Bonlface and' other rural
areas of Manltoba. In splte of thetr numerlcal weaknesst
for ühey make up only 6.6rt ot the total populatlon (DBS 1961)
they naie been Ëuccessful enough ln nalntalnlng themselves
as a dlstlnct group.

3, ÐBS flgures d.lvldlng the school populatlon by ethnlc
ór language groups are not avallable. Howeverr slnce pupl]s
enrollãd. ln tf¡e LFrançaistt courses must have a good- back-
round. ln the French länguage, It 1s assumed. that those taklng
úFrançals,, a;re of French d.escent. Based- on thls assumptlont
the Månltoba Department of Educatlon estlmates that there are
afproxfmately tírØ+ French stud.ents ln Manltoba as of 1.969.
Oi-tfrese, approxlnately 4t000 are ln grad-es L0-L2. However'
these flgures may be grossly lnaccurate for there are many
Francophónes who opt for the easler HFrenchn Coìlrse¡

4. Approxlnately 3? parents (3?%\ of the prlvate school
stud.entã returned" the questlonnalres. Flfty three parents
(or 28ft) of the 18? Franco-Manltoban stud.ents 1n the pqe-
åonfnanüIy French publlc school responded. and 5? or 57fr of-
ifrã frr"nt" of the students 1n the all French publlc school
retuined. thelr questlonnalres. The overall return rate was
t+Lft, (N=Il6).



5. See Osgood. et aI for more d-etailed
senantlc d.lf f erential.

6, Theta. provld-es no sign¡ thereforer a verbal lnterpre-
tatlon must be Prorrlcied'

?" Ganma was used. when both lnd-ependent and- d.epend-ent
varlables uere ord1nal. theta t¡as used- urhen one varlallle was

orcLinal and- the other noroinal.

B. lJhen the slgn is posltive, order on the d.epend.ent

'u'ariable ls pred.lcted. -to be the same on the lndepend'ent
variable. 'dñen the sign 1s negatlve the reverse ls pre-
Aictefl, that ls, ord.er on the d-epend.ent varla.ble ls pre-
d.lcted. to,be iirá opposlte of the order on the independ'enf
varlable.

9, If for exarnple the lndex of dlssimilarity was 42 percent,
liru lnterpretatiän of this would. be that !n essence 42 percent
of ühe ad.õlescents r¡rould. have to change their behavlor ln
order to mal<e thelr d.istrlbutlon ld-entlcal with that of the
parentsr.

33,

infornation on the
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CHAPTJIR lTI

ANALYSTS OF THE DATA

Thls chapter whlch presents the research find'ings w111

be dlvld.ed lnto two rnaln parts. In the flrst sectiont 1¡le

w111 present d.ala bearing on the f lve maln hypotheses and-

|n the second. part, thls d.ata will be d-lscussed in relation

to the three lntervening varlables.

The flrst hypothesis stated. that Franeo-l{anitoban

ad.olescents r¡louId- rnake less use of the French language than

Franco-lianltoban ad-u}ts. the d-ata presenLed' in lable I on

language use ln varlous activiüles 1s in the dlrection pre-

dlcted.. There ls a very strong posl'tive a.ssoclation between

generatlon and. language use hlhich suggests that Franco-

Manitoban parents make more use of the French language than

d.o ad olescents.

Table I.. RelatlonshlP

Gamma ,?4 . 88 'g 5 ' 56

Ind.ex of
õïssi*ilarlty 42ft ?o% ??% 4%

Hypothesis two sta.ted. that Franco-Manltoban ad'olescents

would- make less use of the French mass rned.la tha,n Franco-

Manltoban ad.ults. The d-ata in Table II on the use of French

encfr langu
between generation and- use of the

Home

e for selecte--{ situatlons-,

S
a

o à
v

Frenctles d.1an
ana-
ends

School,/
work
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televlslon and of the French rad.lo statlon support the hypo-

thesls. Houlever, the d.ata also lndlcates that the relatlonshlP

between generation and- use of French magazines and. newspapers

ls a negatlve orlê. Though the relatlonshlp ls a very weak

one ( error ln pred.lctlng the ord.er of the d'ependent varlable

wlth knowled.ge of the lndependent varlable would only be re-

d.uced. by ? percent) lt d.oes suggest that Franco-Manltoban

adolescents may be read-lng more French magazLnes and papers

than Franco-Manltoban ad.ults.

lable II. Relatlonshlp between generation and the use of
th; selectlve facets of French 4?qg-ped"fa'-.-::

- - 
t"t""l"to" t"uto 

"ol"låË3åT13"
Gamma . SI+ ,65 - ,07

Index of . --¿Dlsslmllarlty 33fi 3?% 6f6

Part of our hypothesls'ls therefore d.lsconflrned. one

posslble explanatlon for thls could be t|.at French magazlnes

and- newspapers are more readlly avallable and- ln greater

varlety ln the school llbrarles than ln the homes and that

Franco-Manltoban ad-olescents use thls opportunlty to read'

French magazlnes and- newspapers'



Table III.

Attltud e

Relatlonshlp between generatlon and

Would. obJect stronglY lf
chlldren dated non-French
Canad-1an/Ad.olescents not ¿l

wllllng to date non-French
Canadian

Would. obJect somewhat lf
chllri.ren dated. non-French
Canad-1an,/Ad olescents l+9

wllIlng but onlY for a
few dates

!ùould. not obJect at all
lf chl]dren dated. non-
French CanadLan/ TLv
Ad-olescents very i.rl1llng
to date non-French
9anad-lan .*

towards outdatl

Parents

36,'

attl tud.e

Gamma ,54

Index of
Dlsslnllarlty 25%

Hypothesls three stated that Franco-Manltoban adolescents

would. have a more posltlve attltud.e toward.s outdatlng than

Franco-Manltoban adults. The d-ata ln Table. III ls ln the

dlrection predlcted.. Near}y one half (42 percent) of the

parents t¡ould. have sone objectlon to thelr cÌrlldren datlng a

non French-Canad.lan but only 17 percent of the ad.olescents

(3)

escents

í3,e) 4g

6

(58)

(2)

272 (83)

( 15)
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wouÌd- have any obJection. Ftfty-elght percent of the parents

vrould have no objectlon lf thelr chlldren wanted to d.ate a

non French-Canad.lan whlle ful1y Bl percent of the ad.oles-

cents Lvould be very wllIlng to d-ate,a non French-Canad.lan.

It was stated. ln hypothesls four that Franco-Manltoban

ad.olescents would. have a v¡eaker ethnlc ld.entlty bhan Franco-

Manltoban adults. Table IV ind.lcates that the relatlonshlP

!s ln the dlrectlon predlcted although lt ls a very vreak

orrê¡ The lnd.ex of dlsslrnllarlty ls also very lot'¡.

Tab]e IV. Belationshlp betl.reen generatlon and. ethnlc

1c ldentit

Hlgh

Med lun

lcl-en

Gamma .10

Index of
Dlsslmllarlty ?,5%

A hlgher ethnlc ldentlty was expressed. by the adolescents

than was actually expected.. One posslble explanatlon for

thls flndlng could. be that the sltuatlon whlch exlsted ln

6o

t+l

( 50)

(36)

L42

119

(4rl

ß5'l
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some of the schools at the tlme the questlonnalres were

dlstrlbuted had. lncreased the studentsf awareness of thelr
ethnlc ldentlty. The students ln publlc school rrBrt were

faced. wlth the poss1blllty that 100 Engllsh stud.ents would

be sent to thelr school ln the fall. If thls were allowed_

to happen the school would ln effect become an Engllsh

school. At the tlne the questionnalres were dlstrlbuted.

the students were engaged ln varlous actlvltles ln an attenpt

to prevent thls from happenlng. The school d.lvlslon where

publlc school A was located. was engaged ln a progran of con-

sultatlon wlth the parents and. some students on the lnpIlca-
tlons and the practlcal lnpllnentatlons of 8111 f13.1 Some

of the resld-ents of the school d.lvlslon wanted. as much

French lnstrucülon as 8111 111 would allow; others dld. not
want the teachlng of French to be lncreased.. Comnittees

vúere forned. for the preservatlon of the status quo and others

for the pronotlon of French. ldhen the questlonnalres vrere

d"lstrlbuted. the d.ebate was at lts peak. 
'

However, even though the ad.olescents scored hlgh on

the ethnlc tdentlüy scale when they were asked to choose

the nost lmportant groups to them, they 'hrere dlvlded. between

the Canadian group (41 percent) and the French Canad-ian group

(39 percent) as thelr flrst cholce. On the other hand.

(47 percent) of the parents chose the French Canad.lan group

as the most lmportant to them.
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Hypothesls flve sbated. that Franco-Manltoban ad-o-

lescents rvould. be less rellglous}y orlented. than Franco-

Manltoban ad.ults. Two lnd.lcators of rellgloslty were used.

bellefs and- practlcêsr As Table V lndlcates the relatlon-

shlps are

Table V.

ln the d.lrectlon pred-1cted..

Relatlonshlp
bellefs and

Gamma .63 ,L+9 ,35

Index of
Dlsslmllarlty 32% L6% ztfr

Adults ln general are more re1181ous1y orlented than

the ad.olescents. However, lt ls lnterestlng to note that

though the ad.olescents scored" low on rellglous bellefs

thelr score ln terms of actual church attendance was close

to þlnat of the parents. In splte of the fact that they

scored. 1or¡r on the rellgloslty scale, 59 percent of the

adolescents stated. that they attend.ed church services

because they wanted. to attend.. One wonrLers lf Franco-

Manltoban adolescents aTe questlonlng the Roman Cathollc

Churchrs baslc d.octrlne and. are not questlonlng the practlce

of attend.lng church regularly or lf ln realltyr parents

are exertlng pressure on them to attend church and they do

Re1lglous
be11 efs

between
behavlo

generatlon and. rellglous

Church
attend-ance

Use of
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not want to acknovrledge t]nat thls pressure actually exists'

In summary then, lt appears thàt the flve maln hypothe-

ses were well subst¿¡ntlated although some lmportant qualifl-

catlons should be made. Our results lnd.icate tlnat ln gene-

ral, French-Canad.ian parents seem to be naklng cotrsiderably

greater use of the French language ln selected sltuatlons

and of the French mass ned.la rulth the exception of French

ner,{'spapers ¡ they also expressed. more end-ogamous f eelings

and- were nore rellglously orlented- toward. Cathollcisn than

the ad.olescenls. Ho',r[ever, the ad.clescents expressed- a hi8her

ethntc ld.entlty than was expected. and there r¡ras vlrtua]ly no

d.lfference between generations. An'lnportant polnt should-

be roentloned.. There seems to be a contrad.icüion between the

ad.olescents I lotu¡ use of the French language etc. . . and- thelr

hlgh score on the ethnlc ld.entlty scale. Thls vrlll be d-ls-

cussed- more fully later. From thls cì.ata lt vrould- Seem thent

that to some extent Franco-Manltoban ad.olescents are d.eviatlng

from thelr parentsf French-Canad-ian culture.

In thls next sectl0n we w111 dlscuss the flve maln

hypotheses ln relatlonshlp wlth the three lntervenlng varl-

ables type of school attend,ed.r peer lnfluence and soclal"

c]ass. Table VI presents a sunmary of the relatlonshlps

between these lntervening varlables and- the nain hypotheses '

( See Append.lx B f or more d.etall-ed. tables ) hle will f irst look

aE the relatio4shlp between the type of school attended and-

cultural Ioss.



Table VI. Relatlonshlp between type
peer lnfluence a.nd. soclal
selected cultural tralts,

Selected. tralts

LanÃuafre use
a) Home
b) School/

work
c) Extra/socla1

actlvlty
d) Wlth French

f rlend.s

Type of Peer
school# lnfluence

Mass medla
a) French

of school aftended.,
class and the

.29

,6?

.32

.48

televl sl on ,?5
b) French

rad lo .20
c) French maga-

zlnes and.
papers .08

Ethnlc
ld-entlty . 04

Attltude to-
ward.s out-
dating ,05

3l

,3r

.53

.65

,49

4)

Parents Ad.olescents

Soclal
class

41.

5l

,2I

Re11e1os1t

.10

.lL
-. 06

a) Bellefs

,65

.49

.40

"33

b) Church
attend.ance

c) Sacrements

*=

others

,23

.11

.18

.10

,24

,35

,26

,22

.14

,05
.10

Theta

Gamma

.34

-.04

.57

,23

,17

.0r

,32
,27

.14

. ol+

,46
,20

.09

.04

- .13
.09
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As Table Vl lndlcates the reLationshlps between language

use and. type of school ls 1n,the expected. dlrectlon - stu-

d.ents attendlng the prlvate French school make more use of

the French }anguage than publlc school students. The inten-

sity or the strength of the releti()nshlps varles from sltua-

tlcn to sltuatlon. The rel-ati,)nsÌ'llp betr.'^reen type of school

attend.ed. and. langu:;ge use ln the home ls Ìolver than the

other three relatlonshlps. One explanation for thls could-

be t:naí many parents lnsist that thelr child.ren speak

French at home regard.less of whlch school they attend. It

ls clear from the data that for most publlc school students

the horne 1s the only place i^rhere they make some use of the

French language (and even then only 3? percent speak French).

(See Table.XX ln Append.lx B).

The rel-atlonship betleen type of school attended- and'

use of aLl three med-la are qulte low (see TabLe VI). Hor'r-

ever, the d-ata does suggest that use of French televlslon

and. French rad.lo 1s greater for private school stud.ents than

for publlc school stud.ents' though thls ls not the case for

the use of French newspapers and. magazlnes. In factr Ple-

01ct1ng the use of French neurspapers on the basls of type of

school attend.ed. would be unprod-uctirre only B percent of the

error worrld- be ellminateÖ. As suggested- earlier, French maga-

zlnes and. papers may be avallable ln greater quantlty and-

vartety 1n the schools ancÌ some of the Franco-Manltoban
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students, regardless of the school they attend, make use of

thls opportunlty. Howeverr âs the data suggestsr the ma-

Jorlty of Franco-Manltoban ad.olescents nake a very low use

of the French mass nedla. Labosslère (f969) has suggested.

that one reason why Franco-Manltoban adolescents make so,

llttle use of the French mass med-la ls that they feel t,hat-

the Eng}lsh nedla offer more varlety and nore contemporary

values than the French medla.

Predlcting the degree of ethnlc ldentlty on the basls

of type of school attended. would be unprocì.uctlve for vlr-
tually none of the error would be ellmlnated., (See Table

VI), A hlgh percenüage of ad.olescents from both types of

school scored. hlgh on the ldentlty sca1e. The rrcrlsls¡r re-
ferred to earller could. be the reason why the publlc school

students scored. as hlgh as the prlvaüe schooL students. In
terms of the cholce of lmportant groups to then the dlffer-
ences beüween the types of school are agaln nlnlmal. The

Canad,lan group ls thelr flrst cholce wlth the French-

Canacl-lan group as thelr second. cholce.

Pred-lctlng studentsr attltude toward.s outdatlng on the

basls of type of school attend.ed wouLd also be unprod.uctlve

only 5 percent of the error would. be ellmlnated.. Thls r,reak

relatlonshlp was not expected. for lt was belleved. that prl-

vate school students would express nore endogamous feellngs.
A posslble explanatlon for the weak relatlonshlp couÌd be

found. ln the envlron¡oent such as the one that exlsts ln
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Manltoba where many dlfferent ethnlc groups llve slde by

slde wlth the Engllsh langüir.g€ as thelr common roeetlng polnt.
such an envlronment discourages cultural d.ifferences. As

one responrLent stated when asked lf she, would. conslcler

marrylng a non French-Canadlan, "Love doesnf t respect

language'r.

The type of school attended has 11tt1e relatlonshlp wlth
the strength of rellglcus beLiefs, church atlend-ance or use

of the sacrements. The students agaln scored, hlgh on church

attendance but Ioçq on rellglous berlefs.. That there ls but
a sllght difference between the tv¡o types of schools was ex-

peeted. because the prlvate schoolt s "distinguishing charac-

terlstlc ls not a rellglous one, but a llngulstlc onêr

Brlefly, then, the results seem to lndlcate E'nat the

lnfl-uence of the prlvate French: school ls greater ln nain-
talnlng the use of the French language among the ad-olescents

than 1n naintalnlng the other seLected attributes wlth the

exceptlon of the French mass med,la. That there was no

appreciable dlfference between stud.ents attend.ing the two

d.lfferent types of schooL and thelr ethnlc ldentlty and

thelr attltude towards outd.ating was unexpected. An at-
tenpt ruas mad.e to explaln these results.

The second lntervenlng varlable used ln thls stud.y vias
2

peer lnfluence. The relationshlp betneen peer lnfluence

and- language use ls ln the directlon expected ( see Table

VI ) . Those respond.ents who clalrned. t.ina.l thelr French f rlends
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had the greatest lnfluence on them ln nlne partlcular

sltuatlons tend to make more use of French ln thelr actlvl-

tles, wlth thelr frlends, àþ school and at home.

In terns of the use of the French mass medlar the

relatlonshlp ls also ln the d.lrectlon expected. and. qulte

strong.

There ls also a posltlve assoclatlon between ethnlc

ld.entlty and peer lnfluence (see Table VI). Thls ls

further substantlated. by the cholce of groups mosf lnpor-

tant to the ad.olescents. Forty-three percent of the res-

pond.ents who clalned. to be lnfluenced. by thelr French-

Canad,lan frlend.s chose the French-Canad.lan group as the

most lnportant one to the¡n, whlle 56 percent of the res-

pondents who sald that thelr Engllsh frlends have the

greatest lnfluence over them chose the Canad.lan group as

the most lmportant group to them.

As Table VI lndlcates the relatlonshlp between out-

d"atlng and peer lnfluence ls ln the expected. dlrectlon.

Adolescents '¿¡ho are lnfluenced. ln some way by thelr French

frlends seem üo have more ln-group feellng. Fully 100

percent of those who are most lnfluenced by thelr Engllsh

friends had. no reservatlons at all ln datlng a non French-

Canadlan whlle of those who sald. thaü thelr peer lnfluence

was French 22 percent had. some reservatlons and. 2I percent

of those v¡ho sald ühey were lnfluenced equally by the French
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and. Engllsh also had some reservatlons.

rhere 1s a posttlve relatlonshlp between peer lnfluence
and. church attendance and- the use of the sacrements ( see

Table VI ). Those stud-ents who clalned. to be more lnfluenced.

by thelr French frlends seem to go to church ancl recelve, the
sacïements more often. However, there ls a very weak (-.04¡
negatlve relatlonshlp between rellglous bellefs and. peer tn-
fluence.

rn general then, there seems to be an appreclable d.lf-
ference ln terms of cultural loss between those students who

are most lnfluenced. by thelr French frlend.s and those who are

lnfluenced by thelr Engllsh frlends. Ad.olesoents whose peer

lnfluence ls French seem to be nalntalnlng these selected.

cultural tralts more than the Franco-Manltoban ad.olescents

who are lnfluenced by thelr Engllsh frlend.s.

the lasü lntervenlng varlable used ¡,gs soclar c1ass. rt
was measured by the fatherts occupatlon or by that of the

head of the household and. lt was the only lntervenlng varl-
able whlch was used ln relatlon to both ad.olescents and

parenfs.

From Table vr, 1t can be seen Elnaþ there rs a posltlve
assoclatlon between soclal class and language use ln the hone

and a posltrve but nuch weaker relatlonshlp between soclal
cÌass and language use ln soclal or extra currrcular actlvl-
tles. However, predlctlng language use wlth French-canad.lan
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frlends on the basls of soclal class would. be unprod.uctlve

for both parents (-.06) and adolescents (.r0) wlth parents

generally naklng a hlgh use of French regardLess of soclal
class and. the adolescents a very low use. It ls to be notlced.

that the relatlonshlp between language use wlth French-

canad,lan frlends and- soclal" class for the parents ls a ne-
gatlve oner suggestlng tlnat lower class parents may be uslng

the French language Just a llttle more wlth thelr French-

Canad-lan frlend.s than upper-cIass parents. A posslble

explanatlon could be t.hat most lolver class French-Canadlans

earn thelr llvlng d.olng manual work whlch probabry does not
obllge them to speak Engllsh very much. on the other hand.

senl-professlonal and professionar people nay be lnvolved ln
work whlch develops thelr communlcatlon skllrs ln Engllsh

rather than ln French, thus glvlng then the hablt of speaktng

Engllsh rather than French when they lnteract wlth other
French-canad.lans outslde the hone. Honever, as noted before

thls v¡ourd. appry only to a few cases, for language use wlth
French-canadlan frlend.s ls very hlgh regard-less of class posl-
tlon.

There 1s a posltlve relatlonshlp between soclal class

and use of the French mass nedla for both parents and. ad.o-

lescents though the relatlonshlps vary ln lntenslty fron one

generatlon to the other and. from medla to nedia. Of the

three nedla, soclal class seems to have the greatest
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lnfluence on the ad.olescentsf use of televlslon. In fact,

the relatlonshlp ls a strong one (,5?r, As for the parents,

soclal class has the greatest lnfluence on thelr use of

French radlo.

the relatlonshlp between ethnlc ldentlty and soclal class

ls posltlve (,?2) ln the case of the parents. However, 1ü

ls vlrtually non-exlstent ln the case of the ad.olescents

(.01) for most of the ad-olescents regard.less of soctal class

expressed. a hlgh ethnlc ldentlty.
As Table VI lndicates there ls a posltlve but very weak

retatlonshlp between soclal class and attltud.e towards out-

d.atlng. In general, both parents and. adolescents had. no ob-

Jectlons to outdatlng though more parents than adolescents

expressed. some obJectlon.

There ls vlrtually no relatlonshlp bettreen soclal class

and. rellglous bellefs for bobh parents and. ad-olescents

the parents, ln general, scorlng hlgh and the ad.olescents

scorlng low. Begardless of thelr soclal background Franco-

Manltoban adolescents seem to be questlonlng some of bhe

Boman Cathollc Churchfs maln proposltlons. A strong posl-

tlve relatlonshlp (,46) exlsts betrueen soclal class and church

attend.ance for the parents but ln the case of the adolescents

the relatlonshlp ls negatLve (-.f3). Though weak lt does

suggest that lower class adolescents are more regular church

goers than upper class ad.olescents. A posslble explanatlon

could be that upper class parents though fervent bel-levers
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and church goers thenselves, glve more freedom to thelr
chlldren as far as church attend.ance ls concerned.. As for
the use of the sacrements, the assoclatlon ls posltlve

though too ¡¡eak for both ad-olescents (.09) and parents (.20)

to make any real valld. predlctlohsr

In sunmary, then lt would- seem from the d.ata, that

there ls a relatlonshlp between soclal class and cultural

lossn However, a closer look at Table VI lndicates that

for some cultural attrlbutes, nanely ethnlc ld-entlty and.

attltude towards outdatlng, soclal class seens to have a

greater effect on the parents than on the adolescents. In
general, class d.lfferences are less obvlous than genera-

tlonal ones.

In order to ascertaln wlth what generatlon of Franco-

Manltobans we v¡ere deallng wlth, the parents were asked. to

state who were the flrst members ln thelr farnllles to come

to Manltoba. Thlrty-slx percent of the parents sald that

thelr grand.father was the flrst member on thelr fatherrs
sld.e to settle 1n Manltoba and J0 percent sald that thelr
grand.nother was the flrst on thelr motherrs slde üo settle

here. It therefore seems that we r^rere d.eallng prlmarl1y

wlth thlrd generaflon parents and consequently fourth gene-

ratlon adolescents.

In the next chapter we wlll revlew the flndlngs and,

present a brlef dlscusslon on the most lmportant of these

flndlngs.



Footnotes t

1. Thls 8111 was recently passed by the ManlLoba Leglslafure
and. allows French or Engllshr to be used as the language of
lnstructlon ln the schools.

2. Of the 313 who ansv¡ered. the questlon on the ethnlclty
of thelr frlend.s, 1?4 or 56 percent claimed. that thelr four
closest frlend.s were French-Canadlan, ?5 ot 2l+ percent clalned
three French-Canad.lans as closest frlend.s , 45 or Ì4 percent
had. two French-Canadlans as thelr closest frlends and only
6 percent had one French-Canad"lan as thelr closest frlend'.
Oniy one respond-ent sald. that none of hls four best frlends
ïrere French-Canad.lan.

50,,
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CHAPTER IV

SUMMARY AND CONCLUSTONS

The baslc problen ln thls sbud.y was one of lnvestl-
gatlng to what degree Franco-Manltoban adolescents were

loslng theLr parentsf French-Canadlan culture. Underlylng

thls problem was a theoretlcal orlentatlon whlch postulated.

that as a result of culture contact wlth the Engllsh over

a long perlod. of tlme there would. be a breakd.oln ln ethnlc

contlnulty between Franco-Manltoban adults and Franco-

Manltoban adolescents. In prevlous research, the tlne

factor had repeatedly been explalned ln terms of the thlrd.

generatlon hypothesls. 0n the basTs of thls theoretical
orlentatlon and. past research, lt was hypothesLzed Einat

there would. be a lack of congrulty betrueen the adherence of

Franco-Manltoban adolescents to thelr French culture and.

that of the Franco-Manltoban ad-uIts. Flve maln hypotheses

were postulated and three lntervenlng varlables were later
taken lnto account.

In sumnary, then, the maln flndlngs of thls study were

the followlngr

1. The data suggests Elnat, there ls a low degree of corres-
pondence between Franco-Manltoban ad.olescents and
Franco-Manltoban adults wlth regards to thelr adherence
to selected. cultural tralts. I{or{ever, trvo quallflcatlons
must be nade. Franco-Manltoban ad.olescenüs nad_e a
greater use of French newspapers and magazlnes than
Franco-Manltoban adults and expressed a hlgher ethnlc
ldentlty than was expected.

2, When the lntervenlng varlables were taken lnto account
lt was found that¡
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a) Those Franco-Manltoban adolescents v¡hose peer
lnfluence vras French scored higher on the flve
selected. cultural attrlbutes than those whose peer
lnfl-uence was Engllsh. The data therefore suggests
that there ls an appreclable dlfference ln terms of
cultural loss between the tlo groups.

b) Those stud.ents lrho rvere attend.lng the prlvarte
French school macLe a consld.erably greater use of
the French language than publlc sohool stud.ents.
Hoi'¡ever, the type of school attenrled did not seem
to affect the adolescentst ethnlc lCentlty and.
attltud.e toy¡ard.s outd.atlng. There v¡as some in-
dlcatlon bhat the students attendlng the prlvate
French school made nore use of French televlslon
and. radio than the publlc school sturLents.

c) Upper class ad.ults and adolescents seem to be maln-
talnlng their French culture ln greater degree
than lo,,.¡er class Franco-i{anltobans, ãIthough the
daía suggests that the dlfference ln cultural 1oss
betv¡een generatl,:ns 1s grealer than the dlfference
between social cl_asses.

). The literature had sugges;ted Einat cultural loss lvas a
three generatlon phenomenon. Although ive dld not control
for the parentst generation and. we dld- not examlne the
cultural loss of each successlve generatlon, vre did as-
certaln that ln our sarnpler wê were deallng prlnarlly
wlfh thlrd. generatlon parents and. consequently fourth
generaflon adclescents. Our flndlnes lndlcate that the
thlrd generatlon ls stllI uslng the French lan6uage
and nalntalnlng other aspects of lts culture. As l.ras
stated ear1ler, there ha¡.¡e been numerous exceptions to
ühe thlrd generation hypothesis. Though the thlrd gene-
ratlons of Franco-ivlanitobans is stI11 nalntainlng rnany
aspects of lts ethnlc herltage, lt has been c1e,rrly d.e-
monstrated. that there has been a breakdoi^rn ln ethnlc
contlnulty beti.reen Franco-Manltoban ad.ul-ts and Franco-
Manltoban adolescents.

Closer analysls of the d.ata reveals several funportant

flnd.lngs. Franco-tlanltoban ad.olescents make greater use of

French at home than ln any of the other three sltuations taken

lnto account 1n thls study. In fact for many a.dolescents the

home ls the only place l'¡here they speak any French at all.
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rt has long been recognlzed that the French-canad.ian famlly
has been an lmportant, 1f not the nost lmporüant factor ln
the survlval of the French-canad.lans as an ethnlc group

(Plddtngton 196r¡ Garigue 1962), Thls must be partlcularly
true of the French outslde euebec. The importance of the

home ln language malntenance ls underlined by the general

find.lng that ". , . actlve use of the mother tongue ln the
home 1s prfu:oarlly responslble for enabling
children to atlain nastery of 1t. lllthou,t
th1s, the best of school instructlon ls
1lke1y to fall far short of functional
mastery. rr ( Hayd.en Lg66 ¡ 198 )

rt would. then seem from our d.ata, that the home, vrhere pri-
mary relatlons based on persottalr lnfornal and- total lnter-
actlon exlsts, 1s one of the lmporla.ht buL'rv-arks of French

culture ln Manitoba.

A second most lnportant flnd.Int ls the effect of the

French private school on langunge malntenance 1n all four
sltuatl,rns the prlvate school student speaks much more

French at school, wlth hls French-Canadian frlends and ln
extra-curricular actlvltles than does his publlc school coun-

terpart. This ls most lmportant for the prirrate schooL

stud.ent, unllke the publlc school stuclent, speaks French

outslcì.e the hone and. learns to use hls nother tongue ln a

varlety of sltuations. In other word.s, he learns to com-

munlcate effectlvely in French. Contr.rry to publ1c schools

where [Angllflcatlon[ and. "de-ethn1zatlon" are encouraged ln

part by an Engllsh currlculum and 1n part by a po1lcy of

nlxed- membershlp, the prlvate school wlth an all French
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currlculum and a hornogeneous student bod.yr encourages the

use of French as an actlve language ln varlous actlvltles

and. even the use of French televislon and. rad-lo. Slnce the

school ls only one of the lnstltutlons affectlng the 11n-

gulstic d-eveloprnent of the chtld-, lf lt ls to promote effec-

tlvely thls lingulstlc and- cultural development, it is not

enough to teach the nother tongue as a subJect (Royal Com-

nlsslon on tsllinguallsm and" Blculturallsmr Book II). The

school must coapensate for the llngulstic envlronment of the

mlnorlty ad.olescent where the maJorlty language ls heard- on

the street evel'y'üIhere and. even brought into the home by

rad.lo and- television. Contlnued. French langurlge use by

Franco-Manltoban adolescents ls very lmportant for as

Lleberson (I9?O) kras polnted. out language use 1s the cen-

tral feature ln the contlnuity of an ethnlc Sroup 1n con-

taci.. Thls underllnes the hnportant role that schocls can

play in cultural maintenance, and- also underllnes the lmpor-

tance of 8111 113 for the survival of the French ln l{anltoba.

The lmportrlnce of peer influence on cultural malnte-

nance was also und.erllned by the data. As stated eo'rllert

an lnd-lvid-ualrs mod.es of behavl0r stem from and are related"

to those v¡ho are most slEnlficant to hlm (Rosen i-955l:.),

Those Franco-Manltoban adolescents t'I3ose peer lnfluence

was French were lnfLuenced. favorebly ln terms of attitud'es

and. behavlor tot'rard.s the selected. cultural tralts. 0f par-

tlcular slgniflcance was the lnfLuence of the peers on the
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use of the French mass ned.là. Close lntera-ctlon wlth other

French-Canadlan ad.olescents r^¡hose actlons and attlturles are

funportant to the ad-olescents coupled. wlth the inflttence of

the French mass med.la could. effectively encourage cultural

maintenârtc€ o

Hogever, another finding should. also be pointed out.

As mentloned. earller there seems to be a contrad.icticn be-

tween the ad.olescentsr expressed. ethnlc id.entlty on the one

hand. and their behavlor on the other. Irlost of the ad-oles-

cents scored hlgh on the identlty scale but scored loiv ln

terms of actua} language use, use of the French mass med-Ia

and. ln thelr feellngs tov¡ards outdatlng. Truo possible ex-

planations can be offered for thls flnd.lng. The first ex-

planatlon was referred. to earller as a rrcrlslsrr r,¡hich exlsted.

1n the schools we vlslted.. Prevlous events may have in-

creased the stud.entst awareness of themselves as French-

Canad.lans but not tc the extent that this new al'Iareness

changed. their behavlor ln any signlficant way. On the other

hand lt ls possible t]¡ai- our form of the Osgood' Semantlc

Dlfferentlal r.ras not really measuring ethnlc ldentlty per

se but was really neasurlng the ad,¡lescenbst attltude toward-s

the group. In thls case lt ls posslble that the ad-olescents

have a favotable attltud.e toward.s thelr onn Eroup but do not

reaÌIy ld.entlfy r¡rlth lt as such. Evld-ence has been presented-

elsetthere whlch suggests l,ha.l, even when a culture has been

lost t àfr ld.entlty or an alfareness of membershlp ln an ethnlc
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group has perslsted. alonß wlth posltlve attltudes wlth

respect to the parentsr herltage (Ftsh¡nan 1966; Elkln 1964).

Obvlously the flndlngs ln thls study are 1ln1ted for

we have taken lnto'account only some of the culturaL el-e-

ments whlch Franco-Manltoban adolescents a;re loslng ivlthout

consld.erlng whlch elements the ad.olescents are adoptlng

from the domlnant Engllsh group whlch surrounds then.

Future research could. attempt to dlscern exactly what the

adolescents are taklng on from the d.onlnant culture. Slnce

the school seems to be playlng such an lnportant role ln
language and cultural malntenance, the role of the teacher

could- perhaps be examlned to see what influence (ff any)

the teacher has on cultural malntenance. Another lmportant

aspect whlch could be t"alr.en lnto conslderatlon ln future

research ls the unpopularlty of the French mass medla anong;

the Franco-Manltoban adolescents.
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QUESTTOI\INAIRE

(Tfrfs sectlon for parents only)

Chers parents,

Vous trouverez cl-tnclus un questlonnalre dont on
vous prle de répond.re. Sr11 vous p1a1t nrinscrlvez pas
votre nom sur le questionnalre. De cetüe façon vous serez
assuré que vos réponses seront anonymes. Ce-questlonnalre
sera utlIlsé dans un proJet d-e recherche qul a pour but d.e
d.onnet une vue d.r ensemble sur la vle françalse à Salnt-
Bonl face.

Vous pouvez répond.re à presque touLes les questions
en falsant un crochet dans lfespace qul correspond à la
réponse que vous avez cholsle. 11 est très funporta.nt que
vous réondlez à toutes les questlqns.

Quand vous avrez termlné Le questlonnalre, veulller
sr11 vous p1aî,t le roettre à Ia poste ctans lf enveloppe
affranchle quron a c1-lnc1use. Essayez d_e Ie répond.re dans
les mellleurs dela1s d.e temps possibi:e.

Mercl beaucoup pour votre obllgeance.

APPENDTX A

Dear parents,

64,

you to f111 out. Please dg__Bo! slgn your name on the
questlonnalre. Tou w111 ühus be assurred that your anst{ers
w111 remaln anonymous. The questlonnalre w111 be used. f'or a
research projecü, the purpose of wnlch ls to geü a general
vlew of Frencn Ilfe ln St. Bonlface.

Most of the quesùlons can be answered. by maxlng a slnple
checJ< lnarK 1n the space beslde the"answer you choose. It ls
excremely lnportant that you answer al-l ühe quesr,lorrs ¡

lrlhen you have flnlshed the questlonnalre, please nall lt
back ln rhe enclosed pre-starnped en.¡eIope. Pl-e¿¡.se try and-
answer 1t as soon as lt ls posslote f'or you.

Tnank you very much f'or yôur cooperatlon.

Enclosed. you vrlfI flnd a quesülonnalre whlch we ast<



RENSEIGNEMENTS GENERAUX / GENERAL ÏNFORI-{ATIOIf

1.

Z, Sexe

Quel âge âvêz-voüs? / How olcr are you?

3, Qul a éte le premler menbr.e du côté de votre père à
se flxer au Manluoba?

Who was the "fLrst memoer 1n your fatnerts fanlly to
seütl-e ln Manltooa?

1. vous-même / yourself
2. voüre père / your ratrrõT-
3, votre grand-père / your grãñã1ãlñËr-t+. votre árrtèrè grand.-père / your great-ãlãñãEther
5. votre arrlère árr1èrè grand.-père / youi greaü greaF

/ sex

4, Qul a éte le prernler membre d.u c6té d.e la f'a¡nlrre d.e
votre nère â se flxer au t{anltoba?

tlho was the flrst rnember 1n yoùr notnerrs famlly to
settle 1n Manltoba?

grand.f ather

1.
2,
3,
4.
5,

vous mêne / yourself
voure ùère / your motner
votre gran<i-nère / your grãñmõtñãr
votre arrlère grand.-nère / your great gÍand.nõuher
votre arrlère arrlêre grand.-nère I you" great great

5, Quel est lrenplol d.u chef' du foyer? (Veulllez stll-
vorls pralt être très précls et exprlquer au 1on6 les
foncr,lons de travaLl sl Ie nom cte lf enplol nf est pas
très cialr. )

What ls the occupatlon of the head. of the household?
(Please be very specll'lc ano spe1l out h1s work dutles
11' the name of' hls occupatlon ls not cLear enough).

6. Quel est Le niveau d.téd.ucatlon d.u cnef d.u f'oyer?

VJhat ls the level of educatlon of tne head. of the
housenold.?

65,

grand.mother

1. 8è année ou molns / grad.e B or less
2, quelques années au cours second.alre

school
Ærsh



66.' 3, le cours secondair.e assuré / completecl hlgh
school

4. quelques-ãffiãtAe fornatlon d.ans Les néùlers /
some technlcal tralnlnr(

5. une fornatlon conplète-o.añE-üã-ñ€tler / conpletect
technlual tralnlng

6. quelques années unlvãiãfGñes / some unlverslry
7. un dlplôme unlversltalre / universlty graduare
8. un dlplôme dtétudes superleures / post graduate

7, QueLle langue âvêz-vous apprlse la prenlère ä la
nalson conme enf'ant?

tJhat language ct-ld. you flrst learn ar hone as a chlld.?

França1s / French
Autre / Other

8, Veulllez évaluer votre compéuence quant à trusage cLe
}a langue françalse. (Faltes un cercle autour de la
réponse qul corresponcr Ie mleux Èr lnd.lquer votre
conpétence )

Please rate your ablrlty at present üo use the Frencn
l-anguage. (clrcle the answer r¡rhlcn Þest lno.lcar,es your
ablI1üy)

Très pauvre Très Don

Very Poor Very good

1. conpréhenslon orale / undersüandlng 1 Z 3 4 5

2. conpréhenslon écrlre I read.lng 'L Z 3 U s

3. expresslonorale / spear<lng LZ3q5
4. expresslonécrlte / wrttlng 1-Z3+5

Angtals / Engllsh

9. Est-ce que vous

Have you always

1. oul / yes

2. non / no

ST LA BEPONSE A
A LA TOê ET 11é

avez toujours demeuré à Saln¡-Bon1t'ace?

llved ln St. Bonlface?

LA 9è QUES',-IION EST NON¡ S.V.p. REPONDEZ
QUESTION. AU'I'REI..IENT REPRENEZ A LA 12ê



QUESTÏUN QUI DOTT

IF TOUH ANSI^IER TO(rt) r!' Nor sKrP

10. Depuls conblen de temps

How long have you been

1" molns
2" d.e un

years
3, prus

years

ETBE BEPONDU PAR

(v) rs No, pLEASE
ro (tz¡

11. veulllez srlr-voüs plalt lnd.lquer ltenorolt où vous
avez deneuré anüerleurenent?

Please lnd.lcar,e where you 1lved prevlously?

d.r un ( 1) an(r) ä rrois
de

d.emeurez-vous â Salnu-Bonlf'ace?

l1vlng ln Su.Bonlface?

1.

TOUS

ANSI,'IEB (10) AND

/(r)

d.ans une reglon rurale / 1n a rural ar.ea
où Ia maJorlte éüa1c canadlenne-françalse
where the naJorlty was French-Canad.län

3l ans / more than three ( j)

less than one (1) year
ans / one ( 1) to threã--

où la maJorlté nf étali; pas canadlenne-t'rffi-
where Ene naJorlty was not French-Canadlan

'¿, d.ans une réglon urbalne / Ln an urban area
où la naJorlué étaiü canad_lenne-françalse /where the naJorlty was Fiench-Canadlan
où la maJorlüé nrèua1u pas canadlenne-t'rançalse /where the naJorlty was not French-Canacllan

UITLISATTON DES MEDIA DE MASSE / USE OF THE IYIASS }IEDIA

12. comblen de tempsconsacrez-vous ä regard.er 1a terévlslon?
How often do you watch tetevislon?

1" Jamals / never
2, molns d.e d eux ( 2 )-Eãñëlpar semalne / less

than Er¡to (z') hours a week

67,

a).

4,

de deux (2') heures â quatrepf-ñãres par semalne
beuween two ('¿) hours Eo t'our (,1) huurs a week
de quatre (4) à s1x (6) heures par semalne /
betrveen four (4) to slx (ó) hours a week

5.

6.

de sept (7) â douze (rZ¡ heures par semaln--7-
beurveen seven (7, to twelve (tZ¡ hours a week
plus de douze (fZ¡ heures par senalne / more-tñãñ
twelve (tz¡ hours a weer

/



]-3, Est-ce que vous regard.ez cBl'lFT, le canal françals
de téIévls1on?

Do

1.
2,
a).

4.

5,

6.

you l{atch CBt'lFT, the French televlslon statlon?

Jamals / never
ñoitt" d,e 2 heures par senãine / less Elnan 2
hours a week
<Le 2 heures à fiffi par senalne / between 2 to
4 hours â vÍê Ðk
ae--+- á 6 heures @rne / between t+ to 6
hours a week
¿u i ¿ tz rreurffiemalne / betr¡reen 7 to L2
hours a week
plus d.e 12 heure.s par semai-ne / more than 12 hours
a week

14, Esü-ce que vous écouþez }a rad.lo? / Do you llsten to
the rad.lo?

1.
2.

).
ll.

5,

6,

Jarnal s / never
ñotns ð.e 2 heures-þffialne / less t1¡an 2 hours
a week
d.e 2 heulffiheures par semaine / betrveen 2

to l+ hours a week
ã; 4 à 6- heures pal-õããñe / betneen 4 to 6 hours
a weel<
d.e ? à tZlñffi par semalne / between 7 to LZ
hours a week
pf"" Au t2 freuîffisemalne / more than 12 hours
a week

!5. Est-ce que vous écoutez CKSB, Ie poste d"e rad-lo françals?

Do you llsten to CKSB, the French rad.lo statlon?

68.

1.
2.

),

4.

Jarnals / never
åoi"ã d.e' 2 heures þãffifne / less than 2 hours
a week
ae Z freu-re-l-Effheures par semalne / betrueen 2 to

a l,ieek
5. d.e 7 à tZ-ñEüffi Par semalne

hours a week6' iri:"*" Ssemarne

4 hours a week
d.e l+ à 6 heures par semafñe / between 4 to 6 hours

/ between 7 to 12

/ more than 12 hours



16. Llsez-vous des Journaux et des
read. magaztnes and newspapers?

1. Jamals / never
2, très pêur envlron une fols

llttle, about once a week
3. plusleurs fols par semalne

week

I7, Llsez-vous des Journaux et des revues frangals?

Do you read. French magazlnes and. nervspapers?

1. jamals / never
2. très pêür envlron une fols par senalne / very

Ilttle, about once a week
3. plusleurs fols par semalne ffiraI tlmes a

week

4" à tousEffirs /

UTTLIS¡\TTON DE LA LANGUE /
18. A quel pourcentage d.u

à la nalson3

tJhat percentage of the

revues? / Do you

4. à tousElñrs

par semalne / very
-7--ãffiraI tlmes a

every d.ay

1. too%2. ?5í¿
3. 50ø.4. 25%
5, 01¿

69,

19. A quel pourcentage d.u tenps parlez-vous en françals
d.ans vos activ-ltés socleles?

I,lhat percentage of the tlme do you speak French ln
.your soclal actlvltles?

/ every d.ay

LANGUAGE USE

temps parlez-vous en françals

tlme do you speak French at_hom_e?

l, L00%?, ?5%3, 50%4. 25%
5, O%

20. Avez-vous Itoccarslon de p.rrler

Do you have the opportunlty to

en françals gg_jrggl!
speak French at work?



1. Je parle toujcurs en françals au travalL /
2.
3,
4.
5.

I always speak French at work

2L, Quel pourcentage du fenps
travall?

très souvent / very often
quelque fols / sometlmes
très peu / very seldom
Jamals / never

What percent¿rge of the
work?

1.
2.
3,
4.
É.).

LooÍl
7 516

50Í6
25%

ofr

?2, A quel pourcentage du temps parlez-vous en françals
avec vos amls canad.lens-frança1s?

What percentage of the tlne do you speak French wlth
.vour French-Canad.lan frlends?

parlez-vous en franeals au

tlne do you speak French at

1.
2.
),
4.
5,
6.

Lo016
75%
50%

?3, Quel genre d.e réactlon aurlez-vous

26%
o%

Je nral pas drarcls canadlens-françals

70'

French-Canad.lan f r1 end-s

voulalt fréquentez quelqurun qul nr
françals
chlldren
Canadlan?

1. Je mry refuseråls fortement /
strongly

2. Je nry refuserals quelque peu
somelhat

3, Jr aurals arrcn jectlon / I
at a]-l

wanbed to date someone who
How woul-d" you feel 1f

sl un de vos enfants
est pas Canad.lan
one of your
wag not a French

I nould. obJect

/ I would obJect

wouldnrt object

/ I have no



7L.

2L+, QueI genre de réactlon aur1eZ-votls sl un de vos
enfants voulalt épsuser q.uelquf un qu1 n-rest oas Canacilen
françals? / ttoñ^iîõffil you reel lf onã-õFffi chlld.ren
wanted to geILE someone who v'ras not a French Canadlan?

I. Je mry refuserals fortement / I wouLd" obJect
strongly

2. Je mry refffiquelque peu / I would object
somewhat

3, Je nrauralffi objectlon / I would. not ou¡ect
.al alr.

CROYANCES RELTGIEUSES / RELIGIOUS BELIEFS

25. Quelle est votre rellglon? What ls your rellglous
afflllation? _

26. VeullLez falre un cercle autour de la réponse qul
lnd.lque le mleux votre attltud.e devant les déclaratlons
sulvantes r

Clrcle the answer iqhlch best lnd.lcates your attltude
toward.s the followlng statements¡

entlèrenent d. I accord.
strongly agree

en d ésaccord.
dlsagree

Exemple / Exampler

LA TERRE EST RONDE / .THE EARTH IS ROUND,_I)z3t+5
1. Jésus Christ d.evralt être conçu comme

1r lncarnatlon humalne de Dieu / I 2
Jesus Christ should. be regarded as the
human lncarnatlon of God.

2, 11 nry a pas de vle éternelle après la
mort / There ls no eternal llfe after
death I ?

3, Dleu exlste en tant que Père, Flls
et Esprlt Salnt / God exlsts as 1 2
Father, Son and HoIy Splrlt

en accord. lnd,écls
agree 2 uncertaln

conplètement en d.ésaccord
strongly disagree

t+5



4, Jésus Chrlst nr est pas vralment
ressuclté dfentre les morts 1 2 3
Jesus Chrlst dld. not really rlse
from the dead.

5, Jésus Chrlst est né dtune vlerge 1 ? )
Jesus Chrlst was born of a vlrgln

6. Les prlères ne montent pas plus haut
que 1e plafond. de la chambre dans
laqueIle elles sont prononçées / 1 2 3
Prayers d-o not go above the
celllng of the room ln r'¡hlch they
were uttered

7, La croyance en Dleu rend. ma vle plus
slgn1flcatIve / Bellef ln God 1 2 3
makes my Ilfe more neanlngful

8. Le paln eü Ie vln utlltsés pend.ant
la messe devlennent vralment Ie
corps et le sang de Jésus Chrlst / I 2 3
The bread. and wlne used. durlng
mass really becomes the bod.y and.
blood. of Jesus Chrlst

27. Coroblen de fols asslstez-vous aux offlces
rell91eux?
How often d.o you attend church servlces?

72.

45

1.
?,
3.
4,
É).
6,

chaque semalne / every week
2 à 

-3 rols par mols / 2 to 3 ffiffimonth

28. Comblen de fols recevez-vous 1es sacrements (tels que
Ia communlon ou la confesslon)?

How often do you recelve the sacrements ( such as
Communlon and Confesslon)?

1 fols
quelque
une fols
Jamals

par mols / once a month
fols par annéé / a few tlmes
par annéé / once a yeàT

45

I.
2.
3.
4.
5.
6.

never

chaque semalne / every week
2 à-3 rols par mols / 2 to 3 ETãõãrmonth
1 fols par mols / once a month
quelque fols par annéé / a few tlmes a yeàT
une fols par annéé / once a yea:r
Jamal s / never

L+s

a yeaT



29 " Le but de cette sectlon
est de mesurer a réactlon
de dlfférentes personnes
envers le concept ou 11ldée
CANADTEN FRANCATS. ON
vous d.emande de Juger ce
concept par rapport à
une sérle de deux adjectlfs
opposés.

Faltes votre Jugement en
vous basanf sur ce que
le concept slgnlfle
pour voüs.

Volcl un exemplet

Sl vous sentez que le
concept ttCHINOISI par
exempler s€ sltue pour
vous plus prèg d'run
ad-Jectlf que d.e lraubret
placez votre crochet
comme cecl¡

73',

The purpose of thls secülon
ls to neasure the reactlon of
dlfferent people towards the
concept or ldea FRENCH CANADIAN.
You are asked üo Judge thls
concept agalnst a serles of two
opposlte adJectives.

fort
strong

fort
strong

Make your judgenent on the basls
of what the concept means to you.

x

Here ls an exampler

If you feel tinat the concept
TTCHINESETT for example, ls verY
closely related to one adjective
rather than the otherr place your
check mark as follows¡

Evldement, 11 peut Y
avolr des degrés d.ans
votre Jugement.
51 vous sentez q.ue le
concept se sltue à un
denré assez haut
d.'lnteñãTtÇffis molns
haut que dans le premler
exenple, iI faudralt
lrlndlquer ccïnme tel¡

OU ,/ OR

fort
stronq X

Obvlously, there may be dlfferent
d.egrees of lntenslty ln your
Judgenent.If you feel that the concePt ls
closely related. to one adJectlvet
but not as closely as ln the
above example, place your check
mark as followsr

fort
strong

falb1e
weak

x
falble
weak

OUlOB

falble
weak

x
falble
weak



Par contre, sl vous sentez
çlue le concept se sltue
à un degré un peu molns
haut d-rlntenslté, 11
faudralt l r lnd.lquer
conme tel¡

fort
strong

fort
strong

7l+.

If you feel þinal, the concept ls
related to one ad-jectlve, buf
not too closely you should. place
your check mark as follows¡

Par allleurs, s1 vous
sentez que le concept
vous dlt rien, vous
pouvez 1rlnôlquer
comme tel¡

x

TOURNEZ LA PAGE ET COI,IMENCEZ

ATTENTÏON ¡

iJ-@cez janals plus
qurun crochet par 11gne

ouloR

fort
strong

:If' þhe óonöept
Iour then you
check mark as

x

fa1ble
weak

X

meahs nothlng to
should place your
follows ¡

TUBN THE

ATTENTTON ¡

TJffiput
mark on a

falble
weak

PAGE AND STABT

more than one check
slngle 1lne

falb1e
weak



L. slgnlflcatlf _
meanlngful

2, mauvals
bad

3, ai"t.tayant
attractlng

4. lntéressant
lnterestlng -

5, stable
stable

6. crolssant
growlng

7. falbLe
weak

B. exlstant
exlstent

9, faclle
easy

10 famlller
fam1l1ar

II Superleur
superlor

CANADTEN FBAIICAIS ,/ TNUI¡CTT CANADIAN

Beau Un Très Neu Très Un Beau
coup peu peu tre peu peu coup

Very Some Very Neu Very Some Very
Much what llttle tral llttle what much

75,,

non-slgnlf1cat1f
meaningless

bon
good

repoussant
repe1llng

ennuyant
bbrlng

changeant
changlng

d écrolssant
decllnlng

fort
sfrong

non-exlstant
riorr-exlstent

d lff1c1le
d lfflcult
étrange
strange

lnfér1eur
lnferlor



30, Auxquels des groupes sulvants est-c€ que vous sentez que
vous appartenez? cholslssez-en ] seulement, en conmençant
avec le plus lmportant pour vous au molns lmportant.

To whlch of the followrng groups do you see yourseì-f as
belonglng? choose only three ( 3) startlng wlth the mostlnportant one to you to the }ess lmportant orrêr

1. Un Nord. Anérlcaln / a North Amerlcan
2. un Canadlen / a Canadlan
3, un Canadlen françals / a French Canadlan
4. un Canadlen angláls / an Engllsh Canad.lan
5. trn Manltobaln / a Manltoban
6, un Franco-Manltobaln / a Franco;Manltoban
7, un Anglo-Manltobaln / an Engllsh-Manltoban

Vos cholx / Iour cholces

1.
2.
3,

?6.



?7,

(Thls sectlon for ad-olescents only)

TNSTBUCTTONS

Vous pouvez répondre à la plupart des questlons en
falsant un crochet, solt avec une plume ou un crayon, dans
lf espace qu1 correspond a la réponse que vous irvez choIs1e.

Quelques questlons peuvent semblez ne pas vous conven,lr.
Cepend.ant on vous prle de les répondre le nleux posslbIe.
11 est très lnportãnt que vous répondlez à toutes 1es ques-
tlons.

SrlI vous plait ntlnscrlvez pas votre nol sur le ques-
tlonnalre. De cettilaçon vous Serez assuré que vos réponses
d.emeureront anonln€s r

Mercl beaucoup pour votre obllgeance.

A1¡nost all the questlons can be answered. by maklng a
slnple check mark, wlth a pen or pencll, ln the space be-
slde the answer you choose.

Some of the questlons may seem lnapproprlate to you,
howeverr W€ ask you to answer them to the best of your ablllty.
It ls very lnportant that you answer all of the questlons.

Please do not slgn your name on the questlonnalre. In
thls way yõu w111 be assured- that your answers w111 remaln
âllOflSInOüS r

Thank you very much for your cooperatlon.

1.

2, Sexe / Sex

3, Quelle J-angue
conme enfant?

What language

1. Françals

2. Anglals

Quel âge avez-voüs?

av€z-vorls apprlse Ia premlère

dld, you flrst learn at hone as

/ French

/ Hov¡ old are you?

), Autre / other

/ Ensllsh

à la malson

a chl1d.?



78,

4. Veulllez évaluer votre compétence quant à lrusage de
Ia langue françalse.

Please rate your ab|lfty at present to use the French
language.

Très
falble
Very
poor

1. conpréhenslon orale / l-
und-erstand.lng

2. cornpréhenslon écrlte / read-lng 1
3, expiesslon orale ,/ sPeaklng I
4, exþresslon écr1te / nrltlng 1

5, Est-ce que votre père parle françals? / Can your
father speak French?

l. oulr couramment / Í€sr
?. assez blen / qulte well
J, un peu / a llttle blt'4. pas*du t'out / not at "l:il

6, Est-ce que votre mère parle françals?
mother speak French?

1. oul, couramment / JIês I f luentlY
2, assez blen / qulte well
3. un peu / a llttle blt
4. Das d.u tout / not at al-

Très
fort
Very
good-

234
234
23t+
231+

?, Quel est ltemplol d.e votre père? (Veulllez srll vous
plalt être très précls et expllquer au long 1es fonctlons
ãe travall sl }e nom d.e lrtnþtol nrest pas très cl¿r1r.)

What ls your fatherrs occupatlon. (P1ease be very spe-
clflc and spel] out hls v¡ork dutles lf the name of hls
occupatlon ls not clear enough.

B. Quel est le nlveau dréducatlon de votre père? ,'/
I¡'lhat 1s your fatherts leve1 of educatlon?

1. 8è année ou molns / grade B or less
2, quelques années au couis secondalre / -sffif4f

school
J. l-e coursffie assuré / completed- hleh

r pâs d.u tout / not at all

fluenü1y

5

5
5
5

/ Can your

school



?9.

4. quelques années d.e forrnatlon dans les rnétlers /
some technlcal tralnln¡r

5, une forrnatlon complète-d-affier / conpletecl
technlcal tralnlng' 6., ctruelc¡ues années unlveislEreE / sone unlver-
slty

?. un d.tpÏffirsltalre / unlverslty
graduate

B. un d.lplôme-õlFEffisupérleures / post graduate _
9. Est-ce que vous avez tou jours d.emeuré à Salnt-ßonIf aee? /

Have you always llved 1n St. Bonlface?

1.
?,

S1 votre réponse à fa 9è questlon est non. srl1 vous
plalt répondez à ta tOè et Llè questlon; sl vous avez
répond.u oul, sautez à Ia 12è questlon.

If you answer to (g) fs l9:. please answer (fO¡ and (11)¡
lf not, sklp to (12).

I0. Depuls cornblen de ternps d.emeurez-vor.ls à Salnt-Bonlface?
Hotr long have you been llvlng ln St. Bontface?

ou1 / yes
non / no

3. plus de trols ans / more than three years

lL. Veulllez sr11 vous pIalt lnd.lquer ltendrolt où
d.eneuré antérleurement,

P1ease lndlcate where you 1lved prevlously.

1. d.ans une réglon ruralg / ln a rural aTea

l. molns d.f un an / less than one year
2. dè un à trols ans / one year

où la
where

où Ia majorlté nfétalt pas
where the majorlté was not

2. dans une réglon urbalne / ln an urban anea

ma jorlté éta1t canad lenne-françalse
the najorlty was French-Canacllan

où la majorlté étalt canadlenne-françalse

to three years

the majorlty was French-Canadlan

où la maJorlté nrétalt pas
where the roajorlty was not

vous avez

canadl enne-françal se
French-Canacl lan

canadlenne-françalse /
French-Canadlan

/

/ where



90.

UÎTLTSATION DES I,IEDIA DE I'IASSE / USE OF THE MASS MEDIA

L2, Conblen de temps consacrez-vous à Ia télévlslon?

How often do you watch televlslon?

1. Jama1s / never?. nnolns de 2 heures ffiea week
3" d.e 2 à 4Gffi pãr senalne

a week
4. de 4 à 6-ñãñæTãr sematne

a week
5. de Z a f2-T@ar semalne

a r^leek
6. plus ¿e ffipar semalne

a week

r.3, Est-ce que vous regardez CBWF.T Ie câna1 françals d.e
té1évl slon?

Do you watch CBI,,¡FT, the French televlslon statlon?

l. Jarnals / never
2, molns de 2 heures ffie / less +dnan Z hours

a week
3, d.e 2 à 4@r semalne / fron 2 to þ hours

a week
4. de 4 à 6@r semalne / from ,+ to 6 hours

a week
5, de" ? à l2-Fñ'ãffiar semalne / fron Z to tZ hours

a week
6, plus ¿e Ïãlffilãlpar sematne / more than 12 hours

a week

/ less than 2 hours

/ from 2 to 4 hours

/ from 4 to 6 hours

/ fron ? to 12 hours

/ more than 12 hours

14. Est-ce que vous écoutez la radlo?
the radlo?

1. Janals / never
2. rnoins d-e 2 heures $ãT-ffie
3,

4.

5,

6.

a week
d.e 2 à ,+-Ëunes pãr semalne
a week
d,e 4 à 6-ñffiéFþãr semalne
a week
de ? à Imîãs Tar sematne
a week
plus ae T2-ffiãtpar senratne
a week

/ Do you Ilsten to

/ less

/

/

/

/

from 2

fron 4

from 7

more

t}:,an ? hours

to 4 hours

to 6 hours

lo 12 hours

than 12 hours



L5" Est-ce que vous écouþez CKSB, le poste de radlo
françals? / Do you llsten to CKSB, the French radlo
statlon?

1. Janals / never
2, nolns de 2 heures $ãiffie / less

a week
3. de 2 à 4-heurés pãr sernalne /

a week
4, d.e a à 6-ñ'ãüFFõ-ár semalne /

a week
5,

6.

L6. Llsez-vous des revues et des Journaux? / Do you read.
magazlnes and newspapers?

de?àfZ-ñffiarsemalne
a week
plus ae ÏZ-ffiFpar semalne / more
hours a week

1.
2.

3.
4"

Janals / never

17. Llsez-vous des revues et des Journaux.françals? /
Do you read French magazlnes and newspapers?

très pêü r envl ron unãTõî s
about once a week
quelque fols par Gñdñêl several tlnes a week
ã touts les Jours / every day

frorn 2

from l+

/ from

1.
2,

3,
4"

81.

than 2 hours

to 4 hours

to 6 hours

7 to 12 hours

than 12

Jamals / never
trè s Þêo r envi ron-ilLõ-?óFpar s emalne

UTILISATION DE LA LANGUE / LANGUAGE USE

18. A quel pourcentage du temps parlez-vous en françals
à la matson?

Ilttle, about once a week
quelque fols par semalne @tlmesà touts les jours / every day

F r semalne,/ very llttle,

Vthat percentage of the tlme d.o you speak

1.
2.
3,
4.
Ë).

Loofi
75%
50%
25%

o16

very

a week

French at home?



19. A quel pourcentage d.u temps
à 1fécole?

What percentage of the tlne
school?

1. ßjfr2. 75%
3, 50øt+. 25%
5. O%

20, A quel pourcentage
d.ans vos actlvltés
etc... )?

l{hat percentage of the tlme do you speak French ln
your extra-cuqllql¡ler actlvltles (ex. dances, sports,
etc... )?

parlez-vous en françals

do you speak French at

L.
2.
3,
4.
5.

10ol(
7 516

5ïfl
25%

o16

2L. A quel pourcentage du temps parlez-vous
avec vos amls canadlens-françals?

l,lhat percentage of the tlne d.o you speak
your French-Canadlan frlend s?

du temps parlez-vous en françals
parascolalres (ex. danses, sports,

82'.

l-r
2,
),
4.
5.
6.

Lo016
?5%
50%
25%

vous Er vos AMIS / You AND TouR FRIENDS

22. Serlez-vous dlsposé à fréquenter quelqutun
Bg Canadlen-françals?

lJould. you be wiIllng to 4ate someone r,iho ls
French-Canadlan?

o%
Je nfal pas d.ramls canadlens-françals
no French-Canadlan frlends

en françals

French wlth

/ I have

qul grest

49! a



83.

1. Jty serals très d-isposé / I rvould be very
w1111ns

2, Jty selat3-ã'ÎEþõãé, mals seulement pou¡ quelques
ðoittes / I would be w1111ng, but only for a few

),

4.

dates
Je nty ã6ffias d.lsposé d.u þout / I would- not

2j. SerlêZ-voì.ts dlsposé à épouser quelquf un qul nrest-.pas
canad len-françals?

!,Iould_ þou be wll}lng to 4sgg[ someone who ls not a
French-Canadian

1. Jty serals très d.lsposé / I would- be very
w11Ilng

2, Je nty-selãÏFÞa-lsposé d-u tout / I would not
be wl1llng at all

3, Je préierãrtr= épouããl:frffirun qul nf est pas
canadlen-françals / I l.¡ould prefer to rnarry a
non-French-Canadlan

24, A quel groupe ethnlque appartlennent vos 4 nellleurs
rnf (e)ét (ex. frangals, anglals, a1lemand., polonalst
etc...)
To what ethnlc Sroup d-o your 4 closest frlend.s belong
io? (ex. frencñ, eñgllsh, german, pollsh, etc"')

be wl1llng at all
Je préfererals fréquenEer quelqurun
ðanã¿ten-françals / Iwouldprefer
French-Canadtan

qul nfest
to date a

25, Pour les sltr.ratlons sulvantes, lequel des deux groupes
auralent Ie plus grand lnfluence sur votre déclslon'

For the followlng sltuallons whlch of the follovrlng two
groups would. havã the gre¿¿tes.t Lnfluence on your d-e-

clsion? Indlcate wlth a check mârk¡

AnI /
Aml /

pas
ltoft-

Frlend. I
Frlend. 2

Anl / Frlend 3
tuol / Frlend 4



Anls françals
French frlends

Anls anglals
Engllsh frlend.s

1. quel gatçon/fllle fréquenter
whlch boy/Slr] to go out wlth

2, quelle langue parler à It écoLe/
whleh language to speak aü
schooL

3, quelles émlsslons de tél_é-
vlslon vous regardez / which
televlsion programs to watch

l+. quelle école fréquentet /
whlch school to attend

5. quels cours sulvrent à Ifécole /whlch courses to take at school

6, quelle camlère poursulvre
après 1téco1e second.alre /whlch career to pursue after
hlgh school

7, quelles croyances rellgleuses
sont lmportantes / wytf-cln
rellglous bellefs are lnportant

8. quelle langue parler à la
malson / wllLch language to
speak at home

g, queLs revus et llvres vous
1lsez / vtlnLch magazlnes and
books you read

B,+.

26. Jusqufa quel polnt est-ce que vos amls canadlens-
frangals exlgent que vous parlez en françals?

1o what degree do your French-Canadlan frlend.s lnslstthat you speak French?

1, lls lnslstent beaucoup / they lnslst a great
deal

Z. tls lnãlFãñE-ñ peu / they lnslst somewhat
3, lls ntlnslstent pas beaucoup / they donrt lnsTffi

very much
4. lls ntlnslsffiE-ffiãu tout / ühey d.onrt tnslstat a1l
5, Je nral !ãõ-ãTããï3 canadlens-françals / f have

no French-Canarllan frl ends
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27, Jusqurà quel polnt est-ce que vos amls crtnacllens-
françals exlgent que vous parlez en anglals?

To what d.egree do your French-Canadlan frlend.s lnslst
that you speak Engllsh?

l-. lIs lnslstenü beaucoup / they lnslst a great
deaL

z, I1s lnffi-t un peu / they lnslst somewhat
3, lls nrlnslstent päs ueâucoup / they d.ontt lnsÎff

very much
4. llsrnf tnstsffi:E-frãFãu tout / they d.onrt lnslst

at all
5. Je ntat FffiiñIã canad.lens-frangals / I have

no French-Canadlan frlends

CROYANCES RELTGIEUSES / RELIGTOUS

28. Que11e est votre rellglon /
atfj-llatlon?

29, Veulllez falre un cercle autour de la
lndlque le nleux votre attltude devant
sulvantes ¡

Clrcle the answer whlch best lndlcates
towards the followlng statements¡

enilffffii
strongly agree ¿ dlsagree

en accord. ô conplètement en d.ésaccord.
agree 2 strongly d-lsagree

lndéc1s
uncertain 3

BELÏEFS

lrlhat ls your rel1g1ous

Exenple / Exanplel

La terre est rond.e / The earth

1. Jésus Chrlst devralü être conçu
comne Ia forne humalne de Dleu

Jesus Chrlst should be regarded.
as the human form of God.

réponse qul
les déclaratlons

your attltud.e

4

ls rou4d.
Ll) 2

I



2, 11 nfy a pas de vle éternelle après
la mort

There ls no eternal Ilfe after death

3, Dieu exlste en tant que Père, Fl1s et
Esprlt Salnt

God. exists as Father, Son and- HolY
Splrlt

4. Jésus Chrlst nra pas vralment ressus-
clté drentre les morts

Jesus Christ d.ld not reallY rlse
from the dead.

5, Jésus Chrlst est né drune vierqe

Jesus Chrlst v¡as born of a vlrgln

6, Les prlères ne montent pas p19s haut
que te plafond. d-e Ia chambre d-ans
Íaquel1é el-1es sont Prononcées

Prayers dontt 8o above the celling
of the room ln whlch iheY were
uttered.

?, La croyance en Dleu rend- ma vie plus
signlflcatlve

Bel1ef in God makes nY Ilfe more
neaningful

8. Le paln et 1e vln ut11lsés pendant la
mesãe d-evlennent vralment }e corps et

, le sang d-e Jésus Chrlst

The bread. and- wlne used- d-uring mass
real-ly become the body and- blood of
Jesus Chrlst

l+

86.

4
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30, Conblen de fols asslstez-vous aux offlces re1lg1eux? /
How often d.o you ¿ittend. church servlces?

1"
2,
3,
4.
5.
6,

chaque semalne / everY week
2 à-3 fols par mols / 2 to 3 tlnes á nonth
1 fols par mcls / once a month
quelque fols par ânnée / a few tTñ'ãã-a@r

3L, Pourquol asslstez-vous aux offlces rellgleux? /
Why d.o you attend. church servlces?

1, parpeque mes parents le veulent / because my
parents r,vant ne to

2. i"rce que mes amls vffinffaecause ny frlend'sgo
3. þarce q',r" Je veux ¡r aller / because I want to go
4, þarce qt" crest maI d.e ne pas y alIer / because

une fols par année / once
Jamals / never

lt ls lvrong not to go
5, parce que ça falt pártfl[îElFã-ãnad.1en-frança1s

because It ls part of belng a French-Canad.lan

32, Conblen de fols recevez-vous Iês sacrements (tels que
Ia communlon ou la confesslon)?

How often d.o you recelve the sacrenents (for eX. Holy
Communlon or Confesslon)?

a yeal

1.
2,
3.
4.
5.
6.

chaque semalne
2à3folspar
l- fols par mols

33. Le but de cette sectlon
est de mesurer Ia réactlon
d.e dlfférentes Personnes
envers le concept (ou
1f ld.ée ) ceu¡plEN FRANCATS .

On vous d.emande d.e Juger ce
concept par rapport à une
sérle de 2 að.ject1fs oPPo-
sés. Falte votre Juge-
ment en vous basant sur ce
que le concept CANADIEN
FRANCAIS glsnlfle Pour
vous,

quelques fols par
1 fols par année
Janals / never

/ every
mols / 2

/ once
année
/ once

week
or 3 ffiã5 ,ffionth

a
/

month
a fewffi year

a year

The purpose of thls sectlon
ls to measure the reactlon of
dlfferent people towards the
concept (or ldea) nnnlVcg
CANADIAN.

You are asked to Judge thls
concept agalnst a serles of
2 opposlte a.d.Jectlves. Make
your Jud.gnent on the basls
of whaü the concept FRENCH
CANADIAN means- to You.



Volcl un exempler

S1 vous sentez que le
concept rrChlnolsr', par
exempler se sltue pour
vous pLus près d.run ad.-
Jectlf que d.e lf autre
placez votre crochet
comme cecl ¡

fort X
sErong

fort
sfrong

BB.

Here ls an exanplel

If you feel that the conceptt¡Chlneserr for example, 1s

Evld.emnent, 11, peut
avolr des d-egrés dans
votre Jugement.

Sl vous sentez que le
concept se sltue à un
d.eEré assez haut
d.rlntenslté mals molns
haut que dans le pre-
nler exemple 11 fau-
d.ralt 1r lndlquer comne
teL ¡

adjectlve rather than the other,
place your check as follows ¡

ouloR

related to one

forü
strong

Obvlously there nay be dlf-
ferenf degrees of lntenslty
ln your judgnent.

If you feel that the concept
ls closely related to one ad.-
Jectlve but not as closely
as ln the above example,
place your check mark as
follows ¡

forf
strong

Par contre, sl vous sentez
que le concept se sltue
à un degré un peU nolns
haut d.rintensiEél-F
faudralt lfindlquer
conme tel¡

x

X falble
weak

falbIe
weak

OUlOB

If you feel that
ls related to one
not-6õãose1y,
place your check

x

falbLe
weak

the concept
adJectlve but

you should.
mark as follows¡

falble
weak



fort
sfrong

fort
strong

Par allleurs, s1 vous sentez
que 1e concept vous d1t rlen,
vous pouvez lrlndlquer comme
te1 ¡

x

fort
strong

ATTENTÏON¡
Ð- ñ'ã pIãcez Janals plus

d.f un crochet par
1lgne

Tournez Ia page et
COIIIIII€ÏIC€Z ¡

OU /oR
x

On the other hand lf
concept means nothlng
then you shoud place
mark as follows¡

89.

fa1ble
weak

x

ATTENTION¡

falble
weak

the
to you,

your check

falble
r^leak

Never
check

Turn the

put more than one
mark per line

page and start.



Beau Un Très
coup peu peu

Very Some Very
much what lltt1e

ì.. slgnlflcatlf-
rneanlngful

2, nauvals
bad.

3. attrayant
attracting

4. lntéressant
lnterestlng -

5, stable
stable

6. crolssant
growlng

?, falble
weak

B. exlstant
exl stent

9, facl1e
easy

10. faml11er
fam11lar

11. supérleur
superlor

CANADTEN FBANCAIS,/ FRENCH CANADIAN

Neu Très Un
tre peu peu

Neu Very Some
tral Ilttle what

Beau
coup

Very
much

non-slgnlflcatlf
neanlngLess

bon
good

repoussant
repelllng
ennuyant
borlng

changeant
changing

décrolssant
oecJ-t_n].ng

fort
strong

non-exlstant
non-exlstent

d.1f f 1clIe
d1fflcult
étrange
strange

lnfér1eur
lnferlor

90"

34, Auxquels des groupes sulvants est-ce que vous sentez que vous
appatbenez? Cholslssez en .2 seulement, en commençant avec le
'p1us lmportant pour vous au molns lnportanf.

To v¡hlch of the follo'¡rlng groups d.o you see yourself as be-
longlng? Choose only 3r startlng wlth the ¡nost lnportant
one to you to the less lmportant one.

1. un Nord. Amérlcaln / a North Amerlcan



2n un Canadlen / a Canadlan
3. un Canadlen-françals / a French-Canadlan
4. un Canadlen-anglals / an Engllsh-Canad.lan
5. un Manltobaln / a Manltoban
6. un Franco-l'lanitobaln / a Franco-Manltoban
?. un Anglo-llanltobaln / an Engllsh-Manltoban

Vos cholx / your choices

I.
2.
3.

9I.



ÀPPENDIX B

Table VII. Relatlonshlp between generatlon and use of the

Use of French

Hlgh

Medlun

Low

#Totals do not ad.d. up to the total N because respondents who
d.ld. not answer the questlon were excluded. Thlê applles toall f ollorrrlng tables.

Gamma .71+

Ind.ex of
Dlsslnllarlty L+Zfr

Table vrrr. Relatlonshlp between generatlon and. use of the
French language 1n extra-currlculat / soclal

Parents

11þ

L7

It

( 84)

(rz¡
(3)

Ad.olescents

92.

Use of French

138

74

83

Hlgh

Med-lun

Low

(42¡

(22]

(25'l

Ganma

Ind.ex of
Dl sslmllar1 ty

Parents

BO

35

L3

( 61)

(?61

(10)

Adolescents

.BB

?oft

19

4o

L2?

(ó)

(rz¡

(3e'l
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Table IX. Relatlonshlp betr.reen generatlon and use of the
French lanquage ø

Use of French Parents Ad.olescents
lanßuage _

Hlsh

Medlun

Low

Never

Tota1

Gamm¿ ,9 5

Ind.ex of
Dlsslnllarlty ??%

Table X, Relatlonshlp between generatlon
French language at school/vrork.

l.22 ( 91)

7 (5)

t+ "( 3)

I (1)

d
/o

Use of French
language

r34 ( roo)

Hlgh

Medlum

Low

Never

46

48

r47

B6

Total

( rtl)
( 15)

(45',)

(261

jllncludes only those parents who work and who have the oppor-
tunLty üo speak French.

Gamma ,56

Index of

Parents

i2?

35

27

6t

5

Dlss1nllarlty

(roo)

(27')

( 21)

( 48)

(4)

and use of the

Lzl+ ( roo )

Ad.olescents

26

52

209

4%

(8)

(16)

(6tl
( rr)¿lq

330 (roo)



TabLe XI. Relatlonshlp between generatlon and use of

Use of French
t

Hleh

Med.lum

telev

Parents

Gamna

Index of
Dlss1nllar1tY

5o

¿!l

Table XII. Relatlonshlp between generatlon and use of

(37)

( 30)

Use of French

.54

Tfr

Hleh

Medlun

Ad.olescents

9l+.

38

8t

Parents

Gamma

Index of
Dlsslmllarlty

(u)
(?4\

66

?2

( 48)

(16)

,65

3?%

Ad.olescents

4t

45

( r¡)
( 14)



Table XIII.

Use of French
nagazlnes and.

Belatlonshlp between
French maeazlnes and.

Hlgh

Med.lum

Low

Parents

Total

Gamma -.0?
Index of
DIsslmllarlty 6fr

lab1e XIV. Relationshlo

generatlon and use of
nel¡ISDAþef S.

3o

42

(22')

( 31)

( 4z\

BeI1e1os1t.y

6I+

l-36 ( roo)

Hlsh

Med iu¡n

Low

Adolescents

95.

Total

94

8B

Gamma ,63

Index of
Dlssilnl1arlty 32ft

Parents

between seneratlon and relleloslt.v.

N%

150

83 (61)

43 (32',t

10 (zl

( 2B)

(27\

( 45)

7i2

Li6 ( roo)

(100)

Ad olescents

N16
84 (26'.)

rzo (36)

121 ( 38)

j29 (roo)



Table XV. Relatlonshlp between generatlon and church
attend.ance.

Church
attend.ance

Regular1y

Often

Occaslonally

Never

Parents

Total

Gamma .49

Ind.ex of
Dlssfunllarity L6%

Table XVI. Relationshlp between generatlon and use of the
sacrements.

N.

1?-3

6

( 90)

(4)

(4)

(21

5

2

Use of
sacrements

Lj6 (roo)

Ad.olescents

Begularly

Often

Occasiona]1I

Never

96.

2t+B

3t+

40

Parents

Total

(7 5't,

(10)

(re¡
( rl

Gamma

Index of
Dl sslmllarl ty

331

7t
2I+

( 52)

( 1B)

(27)

(3)
37

4

(roo)

ri6 (100)

.35

2L%

Adolescents

103

6B

130

30

( 31)

( 21)

(3e)

(q)

331 (roo)



Table XVII, Relatlonshlp between bype

Type of School

and. use of the French 1

Prlvate 2

Publlc

Theta

Table XVIII.

u

2

l+

---lles-g-

(i9) L6 (zB) 16

( 1) 36 ( r¿+) rg?

.67

Belatlonshlp between
and. use of the French

Medlun Low Never To

Tvpe of schoor úsê_pi-._tbc1.niç¡pn_languags _ _

- _.!'I_ % N / N _ d m a-_ N ø

Prlvate 2t+ (Ð) 9 ( r0¡ t9 ( 34) ,+ et 56 ( roo¡
Publlc 2? (B) 39 (r+¡ r?B (U?\ Bz (31) z?r (roo)

of
ua

Canad la

school attended
ai school

Theta .l+B

Table XVIX. Rel-atlonshlp between
and use of the French

(28) ? (5)

(70) 41 (15)

r1end.s.

97,.

MqQlun Low Never Tota

type of school
iãngu"ge rvlth

of scho

N

56

73

Prlvate

Publl c

Theta

2

(100)

(100)

lcular actlvltles

attend.ed.
French-

N

3

5

g*e__gf . lhe=Erencb_}g¡St¿eee -

I (23',)

(21

.32

Med.lum Low Neve

type of school attended
language ln extra-

N

14

32

(25) Le ( 34)

(rz¡ r82 (66)

10 (18) 56 (roo

56 (?0) 2?5 (1oo

)

)



lable XX. Relatlonshlp betl¡een

of schoo

and use of the

Prlvate 37 (66)

Publ1c 10I (37\

Theta .29

Table XXI. Relatlonshlp between type of school attended.

Use of French 1an

98.

type of school attend.ed-

Medlun

c

N

7

66

of schoo

(13) 10 (ra¡

(24) 73 Q7)

and use of French televlsl

Low

Prlvate 15 (27l,

Publlc 23 ( 8)

Theta ,25

at home

N

2

)

lable )eilI. RelatlonsirlP

Use of French te

3

(3) 56 (1oo)

(rz¡ 273 (100)

u

5

5

1

6

u 4 trl 
-d 

r % N -ø,-
prlvate L6 (29) ? (rl) 33 (58) 56 (100)

publlc 2? (10) 38 (r+¡ zto (?6) 275 (100)

Theta ,20

and use of

school

(2?')

(24)

evlsion

26 (46)

18? ( 68)

se of French rad.lo

radi o

56 (1oo)

275 (100)

Total



Table XXIÍI.

-- 
N d 

- N d N 
- 

d N d

prlvate 16 (28) 20 (36\ 20 (36) 56 (100)

publlc ?8 (28) 6? (24) 131 (48) 2?6 (100)

Theta .OB

school

Belatlonshlp
and use of F

between
ench ma

azlnes

Table XXIV. Re}atlonshlp between type of school attended

T.vpe of school

type of school attended.

-- HSh Medlun - Low -- Tgtal

lnes and. newspaP€fsr

Prlvate

Pub1lc

Theta

and.

23 ( 44)

119 ( 43)

'04

99,

ld entlt

thnlc ldentlt

Table XXV.

Type of schooL
Not wlIIlng
to d.ate non

2t (40)

e? ß5)

tt ¿ N d 
-N 

É N d

Prlvate 2 ( 3)

publlc 4 (1) 39 (14) 228 (85) 2?t (roo)

Theta .05

Belationshlp
and. attltud.e

I (16)

óo (22].

bettteen type of school attend-ed
tovrard s outdat

lü1111.ng onlY VerY wl1llng Tota1
for a feto to date non
d.ates

5? (100)

??6 (1oo)

ch Ca



Table XXVI.

T.ype of schooL ReLlcloslt.y

Relatlonshlp between
and re1leloslt.y.

Prlvate

Publlc

theta

Hl,sh Medlun

2t (38) L7 (30)

6l (23\ 103 ( 38)

.11+

llNr6

Table XXVII. Relatlonshlp l¡etween type of school attend.ed
and church attend.ance.

100.

type of school attend.ed

Type of school Church attendance

Prlvate

Publlc

Theta

Regularly

Low

N % N 16 Nlt
t+t+ (79't 7 (rz¡ 5 (9) o

zojt (?t+') 2? (10) 35 (13) g (3)

.05

r.8 (32)

rc? ß9)

lab1e XXVIII. Belatlonshlp between type of school attended.
and. use of the sacrements.

Often Occ.

Total

T.ype of school

56 (1oo)

?73 (roo)

Prlvate

Publl c

theta

Regularly

Never

N16

N%

20 (3?)

84 ( 31)

.10

Sacrements

Often Occ.

Total-

N 16 N%

56 (1oo)

2?5 (100)

L2 (?21 19 (35)

56 (20) 109 (40)

N%
3 (6) 5t+ (1oo)

26 (9) 275 (roo¡

N%



Table )O(IX.

Peer lnfluence

10L.

Relatlonshlp between peer lnfluence and use
of the French language at home. _ .

French

Equal

Engll sh

Ganma

86

3L+

10

(50)

( 41)

(23')

.31

lable XXX. Belatlonshlp between

U._se of the French language

et (24)

Lg (23')

4 (e)

Peer lnfluence

the French lancuase

34

20

20

French

Equal

Ene1l sh

Gamma

(20)

(2t+')

(47 I

Hlsh

r2 (6)

9 (t2)

9 (21)

25

I
0

(rs)
(1)

lled lun

Use. of. the French lan

peer lnfluence and use of

N1ê

r73 (r00)

82 (100)

4l (1oo)

at, s

34 (19)

14 (17)

1 (2'l

.53

Low Never Total

103 (60) 10 (6) t72 (1oo)

54 (66',t L3 (re¡ 82 (1oo)

3t (?2') 11 (26',) t+l ( loo )

fiNr6N3

-:; Ji:;r.....¡r¡:.:-:r:!"iiìi-"-,ì-,



Table XXXI.

lnf l-uence

Relatlonshlp between peer
use,of the French language
currlculsr actlvltles

French

Equal

Engllsh

Gan¡na

Hlqh

1B

0

0

( 11)

Med.lum

Table XXXII.

N16
29 (17)

9 (11)

1 (2)

lnfluence and
ln extra-

.65

eer lnfluence

Low

N % N % r!___å
86 (50)

26 (32)

7 (16)

Relatlonshlp between peer
use of the French language
Canad,lan f

French

Equal

Engllsh

Gamma

102.

Never Total

38 (22) r7l. (1oo)

46 ( 57'.) 81 ( loo )

35 (82) 43 (100)

N

7

7

2

) (22)

(e)

(5)

.49

Use of Frenc

37

10

0

lnfluence and.
wlth French-

(22) 72

(re¡ 37

18

(42¡

(45)

(Lr,S)

26

28

?0

(14) L?2 (1oo)

( 34) Bz (1oo)

( 50) þo ( loo)

Total

.i -al!-.... ,i.:,:. .^::- ,.:-.^i:,:r¡;



Table XXXIII.

Peer lnfluence

Belatlonshlp between peer lnfluence and.
use of French te1evlslon.

French

Equal

Engllsh

Ganma

IIleh

e7 (56)

I (1)

2 (5)

.65

Use of French televlslon

Table XXXIV. Relatlonshlp between peer lnfluence and.
use of French rad1o.

Peer lnfluence Use of French radio

Medlum

N16
45 (26',)

27 (331

3Q\

French

EquaI

Engllsh

Garnma

Low

3L

54

38

Hlgh Medlun Low

103.

(18)

(66',)

( BB)

33

7

0

(19)

(e)

Total

L73 (100)

82 (100)

4l (1oo)

Nll
27 (16)

L3 (16)

1 (21

"49

113 (651

6z (? s'.)

4z (98)

Tota.1

L73 (100)

82 (roo)

tÐ (r00)



104.

Table XX)ff" Relatlonshlp between peer lnfluence and. use

Peer lnfluence

French

EquaI

Engll sh

Gamma

Hlqh

ch mas.azlnes

60 ( 34)

22 (27',)

3 Q',l

,40

Medlwn

Table XXXVI.

N%
53 ( 31)

24 (29\

& (g)

Peer lnfluence
Not nllllng
to date non
French Çan.

Low

attltud.e to'o¡ards outdatlnE.

French

Equal

Engllsh

Ganna

6r

36

36

(351

( 44)

( 84)

N%
3

3

0

!üll}lng only
for a few
d ates

TotaI

(2'l

(4)

r74 (roo¡

82 (100)

4l (roo)

35

I4

0

Very rvilllng
to date non
French Can.

JI+

(20'l

(17)

N16
L33 (78)

65 Qe)

4z (100)

Total

u1
82

4z

(1oo¡

( roo)

(100)



Table XXXVIL Relatlonshlp between peer lnfluence and

French

Equal

Engllsh

Gamma

ethnlc dentlt.v.

BB ( 51)

)7 (45)

10 (23)

,33

Table XXXVIII.

67 ße)
25 ( 31)

L5 (351

French

Equal

Engllsh

Gamma

19

20

18

N

38

3L+

B

osl t.y.

(10)

(24)

( 4z¡

105.

(2?l

( 41)

(18)

-.04

Total

L?4 (roo)

82 (roo)

4l (roo)

73 (4?',)

18 (22)

18 (42¡

6l

3o

L7

(36','

(37)

(40)

r74 (roo)

82 (roo)

Ln (1oo)



Table XXXïX.

Peer lnfluence

Re1atlonshlp between

French

Equal

Engllsh

Gamma

church attendance

Resular1

t+2

6r

26

Church attend"ance

106.

peer lnfluence and.

Table XL.

(82)

n5)
( 61)

.32

Peer lnfluence

16 (e)

9 (11)

3 (7)

oft

French

Equal

Engl1 sh

Gamma

f5 (8)

11 (13)

7 (16)

65

26

6

I
I
7

(1)

(1)

(16)

Use of sacrements

(37t

(32')

( 14)

.27

L74 (roo¡

82 (roo¡

43 (1oo)

)9

18

7

î¿ N16 N fi N __ß

(2?,

(22')

( 16)

cc. Never Tota

6o (35] 10 (6) tzu (too)

3t+ (¿11) t+ (5) Bz (roo)

2r (49) 9 (2r) 43 (roo)



Table XLI. Relatlonshlp between soclal class and.

f,:il:it"r 
cf the French language 1n the

Soclal class

Upper

MlddIe

Lower

Gamma

Hlsh

L2

30

5o

(100)

ng')
(79

.21

Medlun

Table XLII.

Parents I use of Freneh

N%
0

6 (15)

10 (16)

Soc1al

Low

Relatlonshlp between soclal class
use of the French l-anguage ln the

Upper

Mlddle

I¡ower

Gamma

0

I

3

16

107.

Never

Hleh

(13)

(5)

N%

10

43

6o

0

1

0

()6t
(4e)

(36',1

.23

lotal

Medlum

(3)

L2

38

6l

8 (291

23 Q6l

38 (23',)

(100)

(roo¡

(100)

6

I8

46

and adolescentsl
home.

( ?1)

(20)

(28],

Never

4 (14)

4 (5)

2L (r:)

Total

28 (roo)

88 ( 100)

l.65 (100)



Table XLIII.

Soclal class Parentsr use of French

Hlgh Medlum

Relatlonshlp
parentst use

Upper

M1dd1e

Lower

Gamma

Canad

N

11

33

56

beti¡een
of the

end.s.

(gz)

( 87)

(90)

-"06

Tab1e XLIV.

soc1al
French

108.

class and.
language wlth French

I
3

3

Socla1 class

(B)

nt
(5)

Hlsh

Low

Relatlonshlp between soclal class and ad.olescentsr
use of the French language wfth French Canadlan
frlends. '

0

1

3

Upper

Mldd1e

Lows1.

Gamna

Never

T

0

1

0

(31

(51

2 (7',)

16 ( re¡

L9 (rz¡

.10

Total

N

T2

3B

6z

Med lun

(i't,

Ad olescentst

0

17 (19)

22 (rl)

(100)

(100)

(100)

2t (751

35 (40)

73 (45',)

Never

5 (ra¡

zo (zj)
5o ( 30)

Total

28 (r00)

8B ( 100)

ú4 (100)



Table XLV. Relatlonshlp between

l¡Jwøtq4¡ldN"'
upper g Qil 2 (17) 1 (S) o r? '(1oo)

Mlddle 22 (58) 11 (28) 4 (11) r (¡) 38 (1oo)

Lower 16 ( 5g'.) t5 Gil 7 ( 11) 3 ( 5) 6r ( 100 )

Gamma .11

use úf the French Ia

109.

soclal class and- parentsr

Table XLVI. Belatlonshlp between socla1 class and adolecentsf

Parents

e ln soclal actlvltles.

w Never

Upper

M1dd1e

Lovler

Gamma

the French la

N

0

7

B

Ad.olescents

(B)

(5)

.18

3 (11)

15 (17)

14 (9)

e ln soclal

N

t2

35

5e

use of French

(43)

(þo)

()6)

actlvi fles .

13 (46)

)L (35')

81 ( 50)

28 (roo)

88 (1oo)

t62 ( 1oo,)



Table XLVIT.

Soclal

Relatlonshlp between soclal class and

Upper

Mldd-1e

Lower

Gamma

ents I use of the French lansua,qe at woÞk

N

4

7

4

( 44)

(?3')

(25)

.10

Tab1e XLVIII. Relatlonshlp between

L

l+ ( 4¿l¡

B (26',)

13 (24\

Upper

M1ddle

Loiver

Gamrna

centsl use of the

1

1l+

17

(re¡

( 45)

( 31)

T

0

4

8

110.

0

2

11

1 (ro)

(5)

.11

(6)

(20)

soclal class

9 ( 100)

3L (100)

55 ( 100)

6 (21)

18 (21)

27 (16)

ua,qe

t7

44

111

and adoles-
at sch

(61) 5

( 51) 11

(67) 20

(ra¡ 2B (100)

(rz¡ 87 (1oo)

(rz¡ L66 (1oo)



TabLe XLIX.

al- class

Relatlonshlp
use of French

Upper

Mld d le
Lower

Gamma

N16
ltleb

7 (58)

13 ( 34)

?2 (35)

'21+

befween soclal class
televl s1 on.

Table L.

Med.lum

French tel ew{ sl nn

N%

Soclal class

3 G5)

L5 (39',)

14 (221,

111.

and parentsl

Relatlonshlp betrueen soclal class and adolescentst
use of French televlslon.

Upper

lvlldd le

Louier

Gamma

Low

lflsh

2 (17)

10 (271

27 ( 43)

7 G5)

L3 (15)

11 (7)

,57

Use o_f _FLeIrh-

Total

Medlun

12 (1oo)

38 (100)

6l (roo)

N%
5 (18)

26 (30)

37 (22t

üelevlsi on

Low

L6 ( 57',)

4e (55)

118 ( 71)

Total

28 (100)

BB ( roo)

ú6 (roo¡

-¡,i_:j r-.li;.i_:iirlj.! i r:i¡; :.;-i -: -



Table LI.

Soclal class

Hleh

Relatlonshlp betvreen
use of French radlo.

Upper

MlddIe

Lower

Gamma

N16
8 (67)

2? ( 58)

23 (3?)

.35

LLz'.

soclal class and parentsr

Use of French radlo

Table LII. Belatlonshlp between soclaL class and ad.olescentsl
use of French radlo.

Med.lun

N1¿

Soclal class Use of. French. radlo

I (8)

6 (16)

L2 (19)

Hleh Med.lun

Low

Upper

Mldcile

Lor,ler

Gamma

3 (25\

10 (26J

28 ( l+4)

3 (11)

17 (19)

L6 (10)

,23

Total

12 (1oo¡

38 ( loo)

63 (roo)

5 (18)

11 (rz¡

20 (rz¡

Low

?o ( 71)

6r (6e)

r29 (78)

Total

28 (roo¡

89 (100)

ú5 (roo¡



Table LIII.

Soclal class

Relatlonshlp
use o1' t'renc

Upper

M1ddle

Lower

Gamma

Use of i,-rencÌl rna.g.azines and ner¡IsDapers

l+

5

L3

between soclal class
mar¡azlnes and. nev¡S

(33')

( 13)

(2Ì)

.26

Table LIV. Relatlonshlp beüv¡een soclal class and adolescentsr
use of French maggzlnes and. nev¡spapers.

Soclal clgss _Use of Frengþ-neg?ZÀ

Hleh Medlum Low Total

6 (50)

L5 (40)

11 ( 17)

113.

and parentsr

Upper

l11d.d1e

Lower

Gamma

ers

2

18

39

( 17)

( 47)

(62)

10

28

41

(36\

(3r)

G5)

,L7

T2

38

6l

NßN

(100)

(100)

( 100)

6 ( 21) t2 (Lr3',l 28 ( loo )

30 (34) 3L (3il Bg (1oo)

43 G6\ 82 (49) L66 (roo)

N16



Table LV. Relatlonshlp between

Soclal class

ethnlc ldentlt

Uþper

M1dd.le

Lower

Gamma

Hlsh

5 (42l-

2L (551

25 (40)

.22

114.

soclal class and parentst

Table LVI. Relatlonshlp between soclal class and. adolescentsf
ethnlc ldenült.y.

Parents I ethnlc lclentitv
Medlun

Soclal class

4 (T\
L3 ( 34)

18 (29)

Upper

MIdd.le

Lov¡er

Gamma

Low Total

Hleh

3 G5','

4 (11)

20 (31)

12 ( 43)

37 (42)

74 (45',)

.01

Medlun

L2

3B

6l

Ad.oleseents t ethnlc ldentt tv

(100)

(100)

(1oo)

11

3B

54

(3e)

( 43)

(33)

Low

5 (18)

13 (15)

35 (22)/

Total

28 (100)

BB ( roo)

LØ ( loo)



Table LVrr. Relatlonshlp between soclal class and

Social class

atlltude towards,routdatlnn,'

Upper

Mldcile

Lower

Gamma

ObJ ect
stron

N

0

0

2

Table Lvrrr. Relatlonshlp between soclal class and

ObJ ect
somewhat

soclal crass Qolescents r attltude

tst

(4)

.14

5

r8

1B

a1

No
ob

(38)

(4e)

( 31)

N d trl É n a _¡l a

upper 0 4 (rtl¡ zU (86) zB (100)

Irlddle 3 (3) 16 (18) 6g (?g) 88 (roo¡
Lower I (1) 25 (15) L3? (84) tØ (roo¡
Gamma .09

115.

parents t

adolescgnts I q¡bt-ltude tov¡ards'routd_atltÌA'r .

ectlon

Not 0n1y for Very Totalwllllng a few d.ates wllllns

I
L9

3B

(621

( 51)

(6s','

Total

I3

37

5B

(100)

(100)

(100)



116.

Table LIX. Relatlonshlp between socla1 class and parentst
re11g1os1t.y.

Soclal class

Upper

M1d.d.1e

Lower

Gamma

Hlsh

8 (67'.1

23 (60)

38 (60)

.0¿l

Med-1um

Table LX. Relatlonshlp between socLal class and. ad.olescentsr
rel-1eIoslt.y.

Parents I rellgioslt.y

3

L2

2a

Soclal class

(251

( 32)

(321.

Low

Upper

Mlddle

Lower

Gamma

HIsh

(B)

(B)

(B)

)

5

7

25

4t+

dþ

(25')

(28)

(27]-

.04

Medlum

TotaL

Adolescents t rellslosltv

12

38

6l

9

36

s5

(100)

( 100)

(1oo)

(32'l

(40)

(33')

Low

L2 ( 43)

28 (3?',t

65 (40)

Total

28

B9

L64

(roo)

(roo¡

(roo)



Tab1e LXI. Relatlonshlp between
church attendance.

Soclal class

Nr6N
Upper L? (100)

Mlddle 35 (92')

Lower 53 (86)

Ganma .46

. I17.

soclal class and parentsf

Table LXII . Relatlonshlp
adolescents t

Parents I chu::ch attendance

Soclal cLass Ad.olescents I church attendanee

0

2(

3(

N%
Upper L9

Mldd.le 6g

Lower 131

Garnm¿

5l

5l

0

1

l+

(3)

(6)

between soclal class and-
church attend.ance.

0

0

2

( 6B)

(78)

ne\
_.13

12

38

62(3)

N

(100)

(100)

(100)

4

T2

L3

( r+¡

( 13)

(B)

N16
t+ ( r+¡

6 (7\

18 (11)

I
2

4

(4)

(21

(2)

28 (1oo)

89 (100)

ú6 (100)



l_18.

Table LXIII. Belatlonshlp between soclal class and. parentsr
use of sacrements.

Socla1 class

Upper

Mld.dle

Lower

Garnma

5

23

27

TabLe IJ(IV.

(4?l

( 6z¡

(43)

n20

Use of sacrements

Soclal class

3

6

11

(251

(16)

(u)

Rela*tlonshlp befween

Upper

Mlddle

Lower

Gamma

ad.olescentsf use of

Lt

7

2?

ReEuIarly

ß?'t
(19)

(35)

Nî6
7 Gs',)

)4 (38)

45 G?'.t

,09

0

I
3

Use of sacrements

(3)

(5)

soclal class and
sacrements.

Often Occ.

L2

37

6l

N 1¿ N%

d
lo

(100)

(100)

(10o)

9 (32',) 10 (36',)

t7 (19) ?9 (331

35 (21) 73 (44)

Never

N16
2 (?)

9 (10)

12 (B)

Total

28 (1oo)

89 ( 100)

L65 (100)



Table IJ(V.

Group

North Amerlcan

Canadlan

French Canadlan

Engllsh Canadlan

Manltoban

Franco-Manl toban

Engllsh Manltoban

The most lmportant groups for
accordlne to peer lnfluence.

French

3 (2')

57 ß3l,

74 (43)

Total

I19.

adolescents I

Equal

Tab1e L)ffI. The most lnportant group for parents and

t+ (2\

3t+ (20)

5 (6)

30 ( 38)

)t+ ( 43)

Group

North Amerlcan

Canadlân

French Canadlan

Engllsh Canadlan

Mani toban

Franco-Manl toban

Enallsh Manltoban

Ensllsh

L72 (roo¡

ad-olescents

N

2

?l+

t?

6 (?)

5 (6)

(5)

( 56]

(28)

(2\

(e)

B0 (roo¡

I
4

Parents

l+

t+7

6t

TotaI

(3)

(36)

(L+7\

LD (roo¡

I (6)

11 (B)

Adolescents

131 ( loo)

10

t3?

128

(3)

( 41)

(39')

1

T5

39

(5)

(rz¡

325 ( 100)


