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Abstract

The effectiveness of two self-instructional training formats, a proglammed-

learning manual and a computer-assisted instruction program, for training a wide

range of process and content related behavioral assessment interviewing skills

was evaluated. Process skills are used to establish a positive interpersonal

relationship between the interviewer and the client; whereas, content skills are

important for the behavioral analysis aspects of the interview. Six clinical

psychology graduate students participated as subjects. Interviewing skills were

video-taped in simulation interviews, with experienced mental health

professionals who role-played clients with clinical problems, and in vivo

interviews, with real clients. Trainees conducted interviews across baseline and

post-training conditions. The training procedures were evaluated in a paired

multiple-baseline across subjects design, an adaptation of the multiple-baseline

across subjects design. The results indicated that both procedures were effective

for training behavioral assessment interviewing skills. However, differential

effectiveness was found between the classes of dependent variables, with higher

levels of post-training change being evident for content versus process skills.

Also, students trained on the computer-assisted instruction program generally

demonstrated marginally greater training effects than did students trained with

the programmed-learning manual. Generalization of the trained interviewing

skills was demonstrated across a series of simulation and in vivo iniei-¿iews wiih

a variety of confederate and real clients representing a number of clinical

problems. In addition a series of social validation measures indicated that the

targeted interviewing skills were relevant to the conduct of an assessment

interview and that the training formats were both appropriate and adequate

training tools. Finally, Ph.D. level psychology practitioners socially validated

two outcomes of the training procedures, the interview itself, and a functional

analysis completed by the trainees following each interview.
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Training, Generalization, and Social Validation of

Behavioral Interviewing Skills

The behavioral interview hgs been described as an essential, flexible, and multi-

faceted assessment instrument (Haynes, 1978; Cone, 1978). It is central to the

assessment activities of behavioral clinical psychology (Meyer, Lindell, & Lyons,

1977). According to the literature, it is the most common behavioral assessment

instrument, forming an indispensable element of any behavioral assessment

(Haynes, 1978; Haynes & Jensen, 1979; Haynes & Wilson, 1979; Linehan, 1977;

Morganstern, 1976; Morganstern & Telvin, 1981; Nelson, 1983). A recent article

noted that r'...while elaborate behavioral and psychophysiological assessment

procedures have been developed and evaluated, the assessment instrument most

frequently employed in clinical settings remains the behavioral interviewrr

(Keane, Black, Collins, & Venson, 1982, p. 53). Data derived from the interview

impact on the selection of additional assessment procedures, the identification of

target behaviors, the development of intervention programs, and the evaluation

of intervention effects (Haynes, 1978).

Despite itrs popularity, however, the interview has been considered an

unreliable and invalid assessment method (Haynes & Jensen, 1979) perhaps

suffering most from what Hay and his colleagues (Hay, Hay, Angle, & Nelson,

1979) have called input variance (differences due to the number, type, and

structure of interview questions) and output variance (interview data variations

due to incomplete or inaccurate recording of client responses). In view of these

problems, the suggestion here is that better control needs to be exercised over

the structure of the interview and the behavior of the interviewer. One approach

to dealing with this problem is the structured iirterview. However, this approach

tends to limit the flexibility of the interview, a characteristic which makes the

interview such an efficient assessment tool (Linehan, 1977; Haynes, 1978). An

aiternate approach is to provide standardized training for interviewers in both

the process and content of behavioral assessment interviewing. In this way
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behavioral assessors would be trained in a style of interviewing which would not

limit the type, degree or direction of problem exploration while at the same time

ensuring that all necessary¡ areas are explored.

The behavioral interview may best be conceptualized as a multifaceted

observational technique in which the therapist uses a broad range of interpersonal

skills to glean, elicit, and shape information gathering and clarification (Wilson &

Evans, 1976). However, research into the skills required for behavioral

assessment interviewing is scarce. Convention and research in other areas

suggest that there are a series of relationship, style or process skills (lvey &

Authier, 1978) and problem identification or content skitls (Cormier & Cormier,

1979) which facilitate successful intervÍewer behavior. Process skitls are used to

establish a positive interpersonal relationship and to facilitate a smooth, flowing

interaction between the interviewer and the client (Rimm & Masters, L974;

Kanfer & Goldstein, 1980); whereas, content skills are important for the

behavioral analysis aspect of the interview (Kanfer & Saslow, 1980).

Bandura (1969) summarized relationship skills as those skills involved

in: (a) developing and maintaining mutually rewarding relationships with

individuals in treatment; (b) systematic shaping and teaching; and, (c) estabtishing

and maintaining effective motivating contingencies. Problem identification

skills, the ability to accurately identify problems (Lazarus, 1973; Hay et al.,

1979), are generally considered to inciude the abiiity to observe ongoing behavior

and to describe it (Dancer, Braukman, Schmaker, Kirgin, Willner, and Wolf, 1978;

Keane et al., 1982); and, appropriate questioning technique (Brown, Kratochwill,

& Bergan, 1982).

Although considered essential for behavioral interviewing and the

derivation of a functional analysis of the problem behavior(s) there has been an

unfortunate lack of empirical investigation into the adequacy or utility of

behavioral interviewing skills (Keane et al., 1982; Brown et al., 1982). Generally,

research on the utility of interviewing skills has focused on two issues: (a)
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interviewing behavior - what should be trained? and (b) training procedures - how

should training be provided?

Research on intervig-wing behavior has been published extensively in the

more traditional psychotherapy literature (for reviews, see Matarazzo, 1978;

lViens, 1976). Predominately process variables including language structure

(Matarazzo & Wiens, 1972), nonverbal behavior (Mahl, 1968; Hosford & Johnson,

1983), reflection of feeling (Richardson & Stone, 1981; Froehle, Robinson &

Kurpius, 1983), restating (Kuna, t975); attending and responding (Baker, Scofield,

Munson & Clayton, 1983), using silence (O'Toole, 1979), using clarification and

reinforcement responses (Cunningham & Stewart, i983), communication of

empathy (Carlson, 1974; Stone & Vance, 1976; Loomis & Baker, 1985), warmth,

positive regard, and therapist genuiness (Carkhuff & Truax, 1965) or some

combination of the above have been the major focus of this research (see Ford,

1979; Alberts & Edelstein, 1990, for reviews). Although the behavioral literature

acknowledges the utility of process variables for eliciting information and evalu-

ating comprehension (Whang, Fletcher, & Fawcett, 1982; Brown et al., 1982;

Iwata, Wong, Riordan, Dorsey, & Lau, 1982), little emphasis has been placed on

training or evaluating these skills in behavioral interviewers. In a recent attempt

to address this vacuum, Veltum and Miltenberger (1989) achieved variable results

training psychology students in seven process skills.

Predominateiy, the behaviorai iiterature has aitended to thelrwiractf and

"howtt of behavioral assessment questioning. Specifically, this literature focuses

on sets of behavioral assessment questions (Iwata et al., 1982; Edelstein & Scott,

1983), and questioning style, i.e. open versus closed questions (Keane et al., 1982;

Miltenberger & Fuqua, lg85). For example, Iwata et al. (19S2) trained two

categories of interviewer responses - professional courtesy responses and

behavioral questions. Further, Miltenberger and Fuqua (1985) demonstrated that

not only could behavioral questions be trained, but that trainees could learn to

use an open questioning style. Unfortunately, neither of these studies
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investigated the relationship between interviewer behavior and problem

identification, final client outcome, or consumer satisfaction measures. Whether

the trained behavior improves the traineets ability to arrive at a functional

analysis remains to be demonstrated. Also, the generalization of the trained

skills has not been consistently evaluated, thus the effectiveness of the trained

behavior within a clinical setting remains unanswered.

Although a review of the literature indicates that a wide range of process

and content skills has been trained successfully, only one study (Veltum &

Miltenberger, 1989) has evaluated procedures for teaching the use of both sets of

skills together in the interview. Given the currenc knowledge about the

importance of both process and content skills in a good assessment interview

(Cone & Hawkins, 1977), further research must focus on training these skills

simultaneously.

Among the training procedures demonstrated effective for teaching

interviewing skills are live, written, or videotaped modelling, instructions,

behavior rehearsal, performance feedback, and multi-component training

packages consisting of instructions, modelling, rehearsal, and feedback (for

reviews see Ford, 1979; Alberts & Edelstein, 1990). In a major review of the

research on teaching psychotherapeutic skills, Matarazzo (1978) suggested that
frteaching method for interviewing skill now seems to be less problematic than

the questions of what to teach, how best to define and measure skiii acquisition,

whether the skills are retained over long periods, and whether they are beneficial

to the client.rr(p.961). With respect to teaching method, she found that the

general procedure was: (a) initial didactic instruction; (b) supervisor modelling;

(c) direc; observation, generally in a role-play situation; (d) observed practice

with immediate feedback; and, (e) post interview feedback using audio or video

,taping. Generally, the research suggests that more complex training modules

which include role-play and feedback are most effective for training interviewing

skills. For example, while Bailey, Deardoff, and Nay (1977) found modelling to
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be a potent technique for training interviewing skills, O'Toole (1979) found that

reinforced practice enhanced the training effects of a modelling program.

Similarly, Keane et al., (19i82) found that behavior rehearsal, which included

modelling, role-play and feedback was a superior training technique to modelling

alone for both style (open versus closed questioning) and content variables.

Further, Brown et al., (1982) found that their program for teaching the

structured interview, including written outlines, video-taped modelling,

corrective feedback, and role-simulated interviews was effective in teaching

ttappropriaterr verbal skills for the behavioral interview.

However, with concerns about the cost-effectiveness of training

interviewing skills, some researchers have suggested the need for effective self-

instructional packages (e.g., Borck, Fawcett & Lichtenberg, 1982). Similarly,

Miltenberger and Fuqua (1985) suggested that elaborate training paradigms may

be unnecessary. Recent research by Miltenberger and his associates

(Miltenberger & Fuqua, 1985; Hirsch, Fuqua & Miltenberger, 1986; Miltenberger

& Veltum, 1988; Veltum & Miltenberger, 1989) indicates that the self-

instructional training manual has potential as a cost-effective approach to

training behavioral assessment interviewing skills.

In one set of studies, Miltenberger and Fuqua (1985) and Hirsch et al.

(1986) trained graduate and undergraduate psychology students to conduct

behaviorai interviews which focused on 10 core behavicral assessr¡lerrt qu'-stit¡-rs.

They found that behavioral interviewing outcome skills could be trained as

effectively with a self-instructional training manual as with one-to-one

instruction - including modelling, rehearsal, and feedback. In a more recent

study, Miltenberger and Veltum (1988) demonstrated the effectiveness of a self-

instructional package consisting of written instructions and written and audio-

modelling for training a set of assessment interviewing skills including behavioral

assessment questions, questions relevant to treatment selection, and professional

courtesy responses for beginning and ending an interview (Iwata et al., 1982).
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Most recently, Veltum and Miltenberger (1989) demonstrated the effectiveness of

a self-instructional training package that targeted a limited range of both

process- and content-relatgd interviewing skills; illustrating significant training

effects for the content-related skills, but only marginal to moderate increases

for process-related skills.

Further research is required into the effectiveness of self-instructional

training programs for teaching behavioral interviewing skills. Although their

effectiveness has been demonstrated in other areas, i.e. conducting

interdisciplinary meetings (Parrish, Iwata, & Johnston, 1985), training respite

care workers (Parrish, Neef, Egel, & Stone, 1984), teaching behavioral

contracting skills (Wetctl & Holborn, 1988); and, training manuals have been

employed as one component of elaborate training programs (eg. Whang et al.,

1982), Miltenberger and his associates (Miltenberger & Fuqua, 1985; Hirsch et al.,

1986; Miltenberger & Veltum, 1988; Veltum & Miltenberger, 1989) were the first

to demonstrate their applicability for training behavioral interviewing skills.

This demonstration, however, requires replication and extension. The analogue

nature of their research and the specificity and brevity of their training

packages, prompted Miltenberger and his colleagues to conclude that additional

research was necessary to establÍsh:

a) the generality of the reported effects (Miltenberger & Fuqua, t985);

b) the generalizability of self-instructionai training, i.e. wouki
Itinterviewing skills trained with a manual or other analogue training

techniques generalize to clinical interviews and prove adequate for

difficult clientsrr (Miltenberger & Fuqua, 1985, p. S28);

c) the applicability of using instructional manuals to train other behavioral

interview assessment skills (i.e. professional conduct statements,

rapport-building responses) (Miltenberger & Fuqua, t985);

d) the effectiveness of various types of self-contained training programs,

(Miltenberger & Fuqua, 1985; Miltenberger & Veltum, t988);
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e) the ability of the interviewer in completing a functional analysis of the

clientrs problem as a result of training in behavioral assessment

interviewing (MiltenÞerger & Veltum, 1988).

With respect to future research in this area Miltenberger and his associates

offered the following guidelines:

a) t'Assessments of interview skills with real clients experiencing real

problems are needed to validate the results of training.tt (Miltenberger &

Veltum, 1988, p. 40);

b) ttResearch should evaluate training programs, specifically self-contained

training programs, for teaching these two sets of skills (behavioral

assessment questions and process-related statements) together to make a

complete interview.'r (Miltenberger & Veltum, 1988, O. a0);

c) ttThe use of graduate students or other clinical trainees (e.g. psychology

or psychiatry residents) as participants in interviewer training studies

would be preferred because these are the persons likely to use the

interviewing skills being trained.rt (Miltenberger & Veltum, 1988, p. 40).

In response to the need for a more complete self-instructional training

manual (Mittenberger & Fuqua, i985; Miltenberger & Veltum, 1988), Smith,

Holborn and Miltenberger (1991) developed BAIT-M (The Behavioral ¡\ssessment

lnterview lraining Manual). BAIT-M provides a major departure from training

materials currently evaluated in the literature. It provides a comprehensive

approach to training the behavioral assessment interview, both in the number and

type of target responses trained, and in the standardized manner in which

information is presented. Given the success of self-instructional training

manuals in other areas (Parrish et al., 1985; Whang et al., 1982) and in training

behavioral assessment questions (Miltenberger & Fuqua, 1985) and process skills

(Veltum & Miltenberger, 1989), BAIT-M should also prove effective as a self-

instructional training program.
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The impetus for future research in this area rests in the promise that self-

instructional training programs hold as a cost-effective, efficient teaching

technology for the acquisitjon of clinical interviewing skills. However, despite

Miltenberger and Veltumts (1988) commitment to \¡iritten training materials, an

alternate method of delivering self-instructional training materials is deserving

of consideration for training behavioral assessment interviewing skills. A recent

edition of University Affairs (January, lggl) headlines frTeaching tools change

university classrooms" (p. 3). The author (Birenbaum, 1991) reviews major

technological changes in learning environments and states, rrComputer-aided-

instruction systems encourage self-management of learning and self-evaluationrf

(p. 3).

The use of computers to facilitate learning dates back to the late 1950rs

(Sampson, 1986). Computer-assisted instruction (CAI) involves use of the

computer, not only to present instructional material, but also to monitor the

user's mastery of the material and to provide feedback on performance (Flynn &

Kuzerak, 1984). CAI offers a number of advantages over other training methods:

a) users are active participants in the learning process; b) users can proceed at

their own pace; c) the computer is patient, impartial, and objective; d)

immediate feedback is provided; e) instruction can be modified based on previous

responses; f) the computer can control audio-visual media; g) real-life situations

can be simulated; and h) it provi<ies more immediate reinforcement of iearning

(Flynn & Kuzeruk, 1984; Sampson, 1986; Birenbaum, 1991).

In recent years there has been growing inLerest in using computer

simulations to train mental health professionals (Lambert, Hedlund & Vieweg,

1990a). Lambert (1987), for example, developed simulations designed to help

train users in conducting behavior therapy. At the University of North Carolina

at Chapel Hill, Dr. Joseph Lowman uses two computer subjects, Victor and

Jennifer, to teach future clinical psychologists to explore the frpersonalitiestr of

troubled people (the Chronicle of Higher Education, Sept. 1991). Such programs
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have been implemented in several graduate training programs and have received

favourable user evaluations (Lambert, Hedlund & Vieweg, 1990b).

Recently, Smith (1991) developed a CAI version of BAIT-M (Smith,

Holborn, & Miltenberger, 1991), BAIT-P (the nehavioral ¡\ssessment lnterview

lraining Program) to teach behavioral assessment interviewing skills. This

training tool provides the trainee with identical material to the BAIT self-

instructional manual; however, it requires mastery of each module before the

trainee can progress. It also provides feedback on performance contingently

throughout and gathers for the trainer an accurate record of the traineers

progress and time spent in training.

The use of computers in psychology is not a new enterprise; however,

advances in computer technology during the past decade have led to a variety of

applications in the area of behavioral assessment. Farrell (tg9t) reporced that
Itcomputers have been used to collect behavioral assessment data; conduct

training in the use and interpretation of assessment procedures; organize,

synthesize and analyze behavioral assessment data; and support decision making.rl

(p. 159). Further, KratochwÍll, Doll, and Dickson (1985) argued amongst other

things that the computer could facilitate the standardization of behavioral

assessment procedures. One way in which this can be accomplished is through

the use of the computer as a training aid. However, empirical demonstration of

this assertion is required.

This study provides an extension of the existing research on self-

instructional training of behavioral interviewing skills by:

1) attempting a replication of the findings of Miltenberger and his

associates who state that tt...additional research is necessary to establish

the generality of the reported effects." (Miltenberger & Fuqua, 1985 p.

s27);

2) testing the use of an instructional manual which includes other

skills necessary to effective behavioral assessment interviewing
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(Miltenberger & Fuqua, 1985). BAIT-M (Smittr et al., 1991), which

is used as the training tool, emphasizes a broader range of skills

required for effecti,ve behavioral intervÍewing than has appeared in

the literature to date;

3) demonstrating the effectiveness of another type of self-

contained training program (Miltenberger & Veltum, 1988), i.e., a

computer-aided instruction program, BAIT-P (Smith, 1991), for

training behavioral assessment interviewing skills;

4) training clinical psychology graduate students in behavioral

assessment interviewing skills (Miltenberger & Veltum, t988);

5) programming for generalization and assessing the degree to which these

skills will generalize from the training situation to actual clinical

populations (Miltenberger & Fuqua, 1985; Miltenberger & Veltum, 1988);

6) incorporating social validation measures as part of the evaluation

of the effectiveness of the program; and,

7) assessing the degree to which interviewer behavior enhances

problem identification and completion of a functional analysis of

the clientrs problem (Miltenberger & Veltum, 1988).

No such study is heretofore available in the behavioral literature, probably for

two reasons. First, interest in the training of behavioral assessment interviewing

skills is a fledgling enterprise, only now getting the attention it deser¡es

(Miltenberger & Fuqua, 1985). Second, training studies have generally focused on

evaluating relatively brief training interventions for teaching one or two

interviewing skills (Ford, 1979).

Method

Desien and Data Analvsis

The effectiveness of a programmed-learning manual [BAIT-M] and a computer-

aided instruction program [BAIT-P] was evaluated within a paired multiple-

baseline across subjects design, an adaptation for the current study of the
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traditional multiple-baseline across subjects design (Barlow & Hersen, 1984, pp.

230-238). In the paired multiple-baseline design two types of experimental

control are attempted. Fir_-s.t, intra-subject control is gained by using subjects as

their own control, a common feature of multiple-baseline designs. Second, by

pairing trainees, matched on a number of trainee characteristics, from the two

training conditions inter-subject control is attempted, a feature of between gÏoup

designs. Data analysis techniques of single-case research design as outlined in

Martin and Pear (1983, pp. 343-345), Kazdin (1982, pp. 230-261; 296-317), and

Barlow and Hersen (1984, pp- 285-324) were applied to graphical outcomes'

Tabular data are also presented in data summaries and described in terms of

measures of central tendency (i.e., means) and variability (i.e., standard

deviations).

Personnel

Three gloups of personnel were employed in the research: trainees; interviewees;

and observers.

I. Trainees.

Six graduate students in clinical psychology at the University of Manitoba

participated in the study. A total of 12 students, representing the clinical

psychology programrs admissions in the academic years 1989-90 and 1990-91,

were invited to participate in an evaluation to field test a training approach to

behavioral assessment interviewing. Students were asked tc return perticiper'ion

consent forms, signed if willing to participate and unsigned if not willing to

participate, Eight students initially indicated interest in participating in the

training program; however, after reviewing time-tables and commitments four

participants were available for the study. Following the same process, the

remaining two students were recruited from the group of accepted admittees for

the 1g91-92 academic year (see Appendix A, for copies of the invitation letter

and the consent form).
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Participants were randomly assigned, through the drawing of lots, to one

of two training conditions, BAIT-P or BAIT-M and then were paired with a

participant in the alternatç condition based on years of clinical training,

interviewing and assessment experience and the number of clinical practica

completed. Trainee characteristics from the Trainee Information Questionnaire

(see Appendix B) are summ arized in Table 1, which also indicates training

condition assignment and participant pairings.

II. Interviewees:

Ten interviewees participated in the study, five males ranging in age from 26 to

52 years (M = 36) and five females ranging in age from 21 to 46 years (M = 31).

The interviewees consented to repetitive interviewing and videotaping and were

aware that their interviewers were involved in a training program (see Appendix

Table l: Traìnee Cf¡aræteristics frqn Trair¡ee Inforn¡ation Q¡estionnairel

Traininq Condition BAIÏ-M

t?
lrarne€

::.:tJeter::::::.:

:::::::::::::::::::::j::::

:::::::iIary
':::':,:.'iÞ'..

:::.:::uon

t
Ann

e
Jane

$
Lucv

Gender
:::::::::::::.:::1::::::
: M :::.:.:::. :::i::::::::M F F F

Age 26',., :::::::ãl 25 36 23

Llecl ree ::::i:::::]:BA iBAIJ BAH BA BAH

Years of Graduate Traininq t.l:.:: ,:,::'0; 2 0

Previous Behavioral Assessment Traìninq .:::::l::,::::N ::::::N:::::::: N N

I ntervi ewi ng

Trai ni nq N,:::i:::::
:::r:r::::.::Àì N N

Experi ence '.,l00HrË 1 00Hrs 1 OYrs 5Hrs

ïraininq Ratinq 2 4 3

Skill Self-ratinq 3 3

Assessment

Trai ni ng ,ñi: N N

Experience :i,Vi::::::;:j::::j: :\È1::::::i
N::':,:,,.,.',,; N

Training Ratìng 4 4 1.5

Skill Self-ratinq 3 1.5

Number of Practica 1 1 0

Table Notes: 1.
2

3.
4.

Rating resuìts are reported as 1 (low) to 5 (hìgh)for each scale.
Trainees have been assigned fictjtious identitìes.
Nurnerical symboìs (#,@,$) above traine€ na¡ne indicate traine€ pairs.
H indicates an Honours deçree.
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C, for copies of interviewee consent forms). In each case, the interviewee, under

cloak of anonymity (interviewees were given assumed identities), portrayed an

out-patient client with a clinical problem. Two classes of interviewees were

employed in the study, confederates and clients.

A. Confederates: Four confederates, 2 males and 2 females, participated

in the study. The confederates were trained mental health professionals with

many years of experience working with clients representative of the clinical

problem they portrayed. Confederates were personally invited to participate in

the evaluation project.

The clinical problems were scripted and the scripts were provided to the

confederates as backgr"ound information on their character and for specific

clinical information. (Scripts were modelled after similar prompts used at the

University of California, Davis Medical Centre in the training of actors as

medical patients for training interns in diagnostic and interviewing skilts (E.

Callahan, personal communication, October, 1990). A sample script is available

in Appendix D). Confederates were instructed to use the script as backgr^ound

and to provide context for their character. They were further requested to bring

the character and the problem to life using the rrwealth of their own experiencerr

in the area (see Appendix E, for a copy of the letter of instruction).

Training of confederates consisted of instructions, rehearsal, and feedback

centred around their character script. Confederates were given ins*,-i".lction

pertaining to their problem behavior script and roleplay, interviewed once by the

author, and given prompts regarding and reinforcement for their roleplay. To

enhance the realism of their characters, confederates were encouraged to round

out the script by visualizing a notable client and portraying the characteristics

and problems of that individual. Each confederate role-played only one script

and did so on six occasions, once for each trainee. Confederate scripts

represented contemporary mental health problems: eating disorder, bi-polar

disorder, personality disorder, stress disorder, and aggression/criminality.
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The realism of the confederates' roleplay was evaluated against three

criteria - feedback from the trainees, Psychological service centre staff

responses, and independent rater evaluation. Comments from trainees indicated

that they were unable to discriminate between the confederate and reai clients.

One trainee was so concerned for the well being of arrclienLrr that she would not

allow the client to leave the Psychological Service Centre until arrangements had

been made for follow-up care. The client in question was a confederate role-

playing a female with a personality disorder. While not all trainees were as

adamant, each expressed concern for this particular ttclienttt. In another case'

one trainee told the researcher that she remembered seeing a particular ftclientrl

before and described in great lengths the surroundings and the dress and

demeanor of the ttclienttt. The'rclientrr in question was a confederate' a male

psychiatric nurse, role-playing a manic-depressive who had amongst other things

a minor criminal history. His portrayal was so convincing that the trainee had

placed him mentally in a jail setting and believed she had seen him there during a

visit she had made to an acquaintance. At the completion of the evaluation

project trainees were advised that some of therrclientsrr were confederates

role-playing client scripts. In response to the news one of the more experienced

trainees asked that the confederates be congratulated on their acting abiiity as

he was convinced of their authenticity.

Feedback from receptionist staff at the Psychological Service Centre also

confirmed the realism of the confederates roleplay. Frequently these staff

expressed concern over the well being of the rtclientsrr, commenting on obvious

symptomatology, i.e., extrapyramidal symptoms, depressive demeanor' etc' Such

comments occurred equally often for the confederate as for the real clients,

suggesting that staff were unable to differentiate between the two groups.

Finally, two ph.D. level psychology practitioners experienced in working with

mental health clients viewed a random sample of the interview tapes and were

asked to rate the realism of the client's portrayal on a scale of I (not realistic)
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to 5 (very realistic). Results indicated that they were unable to discriminate

between the groups with all ttclientsttreceiving ratings at either the 4 or 5 level.

A check on the consistency of the confederatesr performances was

provided by the researcher who viewed a random sample of their video-taped

performances. In all cases the confederates presented portrayals that were

consistent with the script they had been provided. Differences in amount of

information divulged across role-plays were related to the amount and intensity

of the traineesr probing behavior.

B. Clients: The other six interviewees (3 males and 3 females) were actual

clients who related their own experience. The researcher canvassed a number of

mental health agencies for referrals of clients for whom intake information was

required prior to the establishment of a treatment protocol. Referrals were

accepted of individuals who presented contemporary mental health problems:

sexual abuse, eating disorder, family violence, depression, and substance abuse.

While only four clients were required to fill out the evaluation design, six

clients participated in the research. One of the original male clients had to drop

out after one set of interviews due to illness and was replaced by another male

client who had a similar base problem. An additional female client was

substituted for a female confederate for one set of interviews, when sickness

intervened. A check on the consistency of the client's performance was provided

by the researcher who viewed a random sample of their performances from the

video-taped interviews. Clients provided consistent portrayals across interviews

with variation in interview behavior reflecting differences in interviewer

behavior, i.e., the number of probes asked, the number of areas probed, etc.

IV. Observers:

Two senior Ph.D. students in clinical psychology, males aged 28 and 33 years'

with extensive training in behavioral assessment and behavioral observation, rür'ere

employed to score the traineets behavior samples for the occurrence and

adequacy of each of the interviewer responses. The observers were trained using
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the BAIT-P to be familiar with r.he rarget responses. Their ability to identify the

target responses was subsequently calibrated to a minimum 90% accuracy

criterion.

Settine and Equipment

The study was conducted in the facilities of the Department of Psychology and

the Psychological Service Centre at the University of Manitoba.

I. Interviews:

Interviews were conducted in one of two therapy rooms in the Psychological

Service Centre at the University of Manitoba. Both rooms were the same size

(2.Sg m by 3.96 m) and were set up as general therapy rooms, containing two

chairs, a recliner, a three seater couch, a table, a floor lamp and a table lamp.

A one-way mirrored viewing window was inset in the north wall of each room,

however during this research the windows were covered by drapes. An audio-

video recorder/playback unit (JVC Nevicom #VFC515V) was in the corner of each

room.

II. Training:

Interview training using the BAIT-P was conducted in a pair of small adjoining

research rooms (1.9S m by 2.44 m) in the Department of Psychology, Duff Roblin

Building, University of Manitoba. In one room, the training centre, was a table

containing a colour computer monitor (IBM-CGA 14" monitor), a keyboard (lBM

84 key standard keyboard), a mouse (Genius, 3 bucton), and a ste.nographerfs

chair. In the other room, the operating centre, was a table containing an IBM

compurer (IBM-XT, 640K, 40 Mb HD) and a dot matrix printer (Epson FX-80).

Equipment elements in the two rooms were connected via cabling using a cable

pass through between the two rooms. The rooms were also equipped with a one-

way viewing port, however this was kept closed during the training period.

Trainees had unlimited access to the training centre, whereas the experimenter

who aiso filled the role of equipment operator had access to both rooms.
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Procedure

Data on participantsr behavioral assessment interviewing skills were collected in

assessment interviews conducted across baseline and post-training conditions.

Assessment interviews were conducted with clients who presented adult mental

health problems representative of what the trainees could expect to see in a

mental health Setting. Clinical problems for each interview session were

randomly presented across interviews for each participant pair, thus each pair

received the same random order. The problems represented included depression,

eating disorder, personality disorder, sexual abuse, substance abuse,

aggression/deviance, psychosis, and stress disorder'

To the extent possible, the experience for the trainees was structured to

reflect a realistic experience as an intake interviewer at the Psychological

Service Centre, University of Manitoba. The expectations of the intake,

assessment interview were modelled after the experience of the researcher and

his peers during their practicum experiences at the Psychological Service Centre'

once interest and availability were established, the researcher met with

the trainees, in a group, and reviewed the tasks involved in the evaluation as

outlined in the participation invitation. During the meeting, the standard

Psychological service centre operating procedures were reviewed, the training

program was discussed, and questions about the evaluation project were

answered. All details about the project were divulged to the trainees with t¡e

exception of the nature of the interviewees and their problems. Trainees were

blind to the roleplay versus in vivo nature of the clients interviewed during the

project. Indeed, trainees were led to believe that they would be seeing only real

clients. They were told that they would be doing intakes at the Psychological

Services Centre as part of the evaluation. They were further advised that the

clients had consented to repetitive interviewing and that they were aware that

their interviewers were involved in a training program. Trainees were instructed

not to discuss client cases with each other'
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During the meeting, participants completed the Trainee Information

euestionnaire (see Appendix B) which solicited background information on

previous training and experience in psychology, interviewing, assessment, number

of clinical practica completed and perceived preparedness for practicum.

Finally, the interviewing/training schedules were established taking into

consideration the schedules of both the trainees and interviewees'

On the day of their first interview, trainees were asked to arrive one-half

hour prior to the time of their scheduled appointment. During this time they

were given an orientation to the Psychological Service Centre, shown the file

drawer where their intake sheets and video-tapes were located, and instructed on

the loading and operating of the video-recording equipment.

At the time of their first. interview, trainees received written and verbal

instructions directing them to conduct an intake/assessment interview for the

purpose of gathering sufficient information for a behavior analysis/description of

the client's problem. They were advised that they had approximately 50 minutes

in which to conduct the interview (a time which approximates a standard intake

interview at the Psychological Service Centre and which reflects the typical

length of an interview session) and that they were responsible for terminating

each interview within the established time frame. Further, they were advised of

the requirement to video-tape all interview sessions. Finally, trainees were

advised that they would be required to write a summary of the interview,

including a definition of the problem presented and a brief treatment plan, and to

complete the Psychological Service Centrers trlntake Checklist", a critical

incident report sheet (see Appendix F). They were told that the information in

their treatment summary would be presented to an intake review panel in order

to assign a therapist and arrange further treatment for the client' For the

purposes of the study the researcher acted as the traineesf contact with the

intake review panel (a departure from standard Psychological Service Centre

practice in which the interviewer is a member of the intake review panel).
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Appointments were arranged to take place at the Psychological Service

Centre, either by phone or in person, and were recorded on the facility

reservation sheet to reservg interview space. Prior to each interview, the

trainees were given a t'Client Phone Contact Sheettr (see Appendix G), an intake

information sheet containing minimal information about the client (name, age,

occupation, marital status, education level) and problem (general problem

description) ident.ical to intake information a therapist would receive prior to an

actual clinical interview at the Psychological Service Centre.

Clients entered the Psychological Service Centre waiting room and

advised the reception staff on duty of their name. Following normal procedure,

receptionist staff notified the trainee that their client had arrived. Trainees

then met their client in the waiting room area and ushered them to the interview

room. Trainees were alone in the interview room with their client and the video

equipment to conduct the interview. It was the trainee's responsibility to start

the recording equipment and to terminate each interview, including shutting off

the equipment.

At the end of each interview the trainee directed the client back to the

waiting room area where they met the researcher ostensibly to arrange a follow-

up appointment. It was during this time that the client completed theffClient

Ratings" (see Appendix H), rating their interviewer on a number of satisfaction

measures. Immediately following each interview, the trainee cornpleted thelr

noteJ, the critical item questionnaire, and filled out the t'Therapist Self-Ratingsfr

(see Appendix I) a self-rating form focusing on their behavior in the interview.

During the evaluation, trainees participated in two interview conditions,

simulation and in vivo. In the simulation condition data were collected on

traineesr responding during interviews conducted with confederates who

portrayed outpatient clients with clinical problems. In vivo interviews were

conducted with individuals who presented their own real-life issues. The

evaluation was conducted across three phases, baseline, training and post-training.
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I. Baseline

Trainees conducted 3-5 assessment interviews, one per day. They were

instructed to use whatever tnowledge they already had to complete the

intervie'y. They were encouraged to take notes an<i to use what-ever skiils they

had developed to this point. No prompts or consequences were provided for their

performance in the interviews. At least one interview during the baseline phase

was from the in vivo condition.

II. Training

After baseline assessment, trainees received training through either the BAIT-M

or BAIT-P instructional material. The two training conditions were designed to

teach the behavioral assessment interviewing skills chosen as dependent variables

for this study. Each training condition will now be discussed.

A. BAIT-M: For the purposes of the study, Smith et al. (1991) developed

BAIT-M (The Behavioral ¡\ssessment lnterview Training Manual). BAIT-M

provides modularized training for 16 process skills (incorporating 23 behavioral

targets) and 23 content skills (incorporating 44 behavioral targets) considered

essential for effective assessment interviewing (a complete listing of the

instructional modules in the BAIT training materials is available in Appendix J).

Each BAIT-M module consists of six training elements: a) a brief description of

the skill and the requisite behavioral target(s); b) a test of knowledge with

respect to the skill description and requirement; c) an example of an appropriate

and inappropriate response, along with an explanation of why the response is

correct or incorrect; d) two response identification tasks, multiple choice in

nature with feedback on choice appropriateness; e) two response production

tasks; and, f) a brief review of the response definition and requirement. (Sample

modules are available in Appendix K). The manual also includes three written

practice scripts which demonstrate the use of the skills in a complete interview.

These scripts follow the instructional components of the balance of the manual,

i.e., the first script identifies responses for the ffainee, the second script
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requires response identification, and the third script requires the trainee to

produce appropriate responses in context with the balance of the interview.

Upon completion of ,phe baseline assessment, trainees in this condition

were given a copy of BAIT-M, a Series of time sheets and self-addressed

envelopes. They were instructed to spend the next 10 days studying the material

in the manual, personalizing it as they saw fit. Each day they were to send the

researcher a time sheet indicating what they had worked on that day and for how

long they had worked. All time sheets were returned, however, trainees waited

until they had completely filled each sheet before it was returned.

B. BAIT-P: BAIT-P (The nehavioral Assessment lnterview Training

Program) was developed by Smith (1991) in a hyper-text environment using

Linkway ver. 2.0 (Kheriaty, 1990a; 1990b). BAIT-P is a CAI version of BAIT-M

(Smith et al., 1991) and is designed to teach behavioral assessment interviewing

skills. This training tool provides the trainee with identical material to the BAIT

self-instructional manual; however, it requires mastery of each module before

the trainee can progress. It also provides prompts on performance and behavioral

examples contingently throughout and gathers for the trainer an accurate record

of the traineers progress and time spent in training. The proglam works on a

closed-loop system so that when one trainee logged off, the program reset and

was ready for the next trainee to log on to the program.

Upon completing the baseline assessment, trainees in the BAiT-F con<iition

were given a tour of the training facility. The basic operation of the computer

and the computer program were reviewed with each trainee and questions were

answered. Trainees were given specific instruction on how to log on to and off

of the program and how to use the progfamrs menuing system to navigate the

program. During the orientation, trainees worked through a sample module.

Upon completion of the orientation, trainees were given a key to the training lab

and were instructed to use the next 10 days to work through the training

material.
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C. Programming for Generalization: In keeping with the original

admonition of Stokes and Baer (1977) which has been re-emphasized in more

recent conceptual articles (Stokes & Osnes, 1989; Kirby & Bickel, 1988), that

generalization never be assumed to occur but always be programmed, specific

generalization programming tactics were emphasized. For sake of consistency

and simplicity, these tactics are defined and described using the terminology of

Stokes and Osnes (1989).

The principle of training diversely was employed by focusing on the tactics

of using sufficient stimulus exemplars, using sufficient response exemplars, and

making antecedents less discriminable. The tactic of using sufficient stimulus

exemplars was employed by exposing the trainees to a variety of client and

problem situations and characteristics, in the training material examples. In

total trainees were exposed to 2ll stimulus exemplars, a minimum of eight in

each training category, representing 25 problem situations (see Table 2). The

Table 2: Traìnìng problenr situatioûs

Adjustnrent Disorders
Adolescent Conduct Disorder

Aggress ion Managenrent
Agoraphobì a

Anger Managernent
Ant i -Socì al /Crimi nal Behavi or

Anxìety Disorder - Publjc Speaking
Bi-Polar Disorder

Career Counselling
Depress i on

Eating Disorder
Employee Performance Problerns

Financial Counseììing
Grìef Counseìììng
Marital Problerns

Parenting Problsrs
Personalìty Disorder

Schol astic Performarce Probl erns

Sel f -esteern/sel f -conf i dence Probl erns
Sexua'ì Abuse Survivor

Sexual Aggression
Spouse Abuse

Stress Disorder
Substance Abuse

Ternper Control Disorder

tactic of using sufficient response exemplars was employed by providing within

the training materials 120 examples of appropriate interviewing behavior,

contrasting both positive and negative responses. Antecedents were made less
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discriminable in that trainees learned an interview response, questioning style

rather than sets of specific trcookbooktt type responses or questions. Also, the

training format required the trainee to produce specific responses in relation to

highly structured, simpler stimulus situations gradually moving to the production

of responses within the context of more unstructured complex model scripts.

A focus on the principle of incorporating functional mediators emphasized

the tactics of incorporating salient self-mediated physical stimuli and of

incorporating salient self-mediated verbal and covert stimuli. The tactic of

incorporating self-mediated physical stimuli was employed through the provision

of a checklist which briefly summarized the points presented in the training

materials. Trainees were instructed to use the checklist during the interview

sessions as a prompt for appropriate interview and behavior analytic behavior.

The tactic of incorporating salient self-mediated verbal and covert stimuli was

facilitated by providing the participants with an action oriented language style to

describe the interviewer behaviors required, i.e., vocalizing, exploring

antecedents, etc.

Finally, current functional contingencies were exploited using the

technique of contacting natural consequences. This technique emphases the

training of behaviors which will meet with naturally occurring consequences after

they are trained. This research focused on training behavioral interviewing skills,

skills which are aimed not only at improving professional abilities but also at-

improving general communication skills. Trainees were taught a communication

and problem identification, enquiry approach which can be utilized easily in other

areas. As previously discussed, these skills have been demonstrated to increase

professional ability, enhance problem identification, treatment outcome and

client satisfaction. Consequently, appropriately trained behavioral interviewers

should experience maintaining reinforcement from clinical supervisors, peers, and

clients during the balance of the study, their training programs and later during

the remainder of their professional careers.
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IIL Post-Training

After studying the training material, each traineers performance was evaluated

in assessment interviews. .Three to five assessment interviews, one per day, were

conducted by the trainees. During the training phase they had been encouraged

to make an outline to use in future interviews. However, at the completion of

training trainees were given the 'TBAIT Quick Referencet' (see Appendix L) and

instructed to use it as a t'road-maprr for assessment interviewing during the post-

training interviews. Trainees received no feedback on their interview

performance and received no supplemental training, although they were prompted

to review their training materials, either BAIT-M or BAIT-P, prior to each

subsequent interview. At least one interview during the post-training phase was

from the in vivo condition.

Data Collection and Reliabilitv

Ali interviews were videotaped (Fuji HQ, T-120 \TIS tape) and coded as to

subject and condition. Subsequently, tapes were randomized for rating purposes

using a BINGO ball number dispenser. Using a checklist of all target behaviors

(see Appendix M), two assistants independently scored the videotapes for the

occurrence, non-occurrence and adequacy of each of the interview responses.

Agreements were scored if both observers agreed that a target behavior did or

did not occur during the interview. Interobserver agl eement for occurrence

judgements was computed by dividing the number oi agreemenæ by tire totai

number of potential agreements and multiplying by 100%. Interobserver

agreement on levels of content responding in the interviews ranged from 91.4%

to 100% with a mean of 97.83%. Whereas, interviewer agreement on levels of

process responding in the interview ranged from 84olo to 100% with a mean of

94.89o/o. Interobserver agreement for ratings of process response adequacy and

overall interview adequacy was computed by subtracting the sum of the absolute

rating differences for each item from the total potential difference, dividing the

obtained difference by the maximum possible total difference and multiplying by
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100%. These IORs ranged from 86% to 97Vo with a mean of 91.55% for process

response adequacy and from 82.7o/o to 1000,6 with a mean of 91 ,52% for ratings of

overall interview adequacyr.

A random sample of 25o/o of the videos was independently scored by the

researcher and used as a calibration standard for the assistantrs ratings. The

calibration standard was set at a minimum of 90% agreement in the scoring

profiles. Agreements were scored if the observer and the researcher agreed that

a target behavior did or did not occur during the interview. The level of

calibration agreement for occurrence judgements was computed by dividing the

number of agreements by the total number of potential agreements and

multiplying by 100%. Calibration agreement for ratings of overall interview

adequacy was computed by subtracting the observed rating difference from the

maximum potential rating, dividing the difference by the maximum potential

rating and multiplying by 100%. Observer calibration levels meet and exceeded

the minimal standard, ranging from 90% to 100o/o with a mean of 95.96%.

Dependent Variables

The 67 trained interviewer responses fell into two broad categories: content

skills and process skills. Content or problem identification responses are a series

of interviewer behaviors that are essential for the conduct of the behavioral

assessment interview (a listing of these variables and their operational definitions

can be found in Table 3). Simiiar dependent variables have been sociaiiy

validated in studies by Iwata et al. (1982), Whang et al. (1982), Keane et al.

(1982), Edelstein and Scott (1983) and Miltenberger and his associates

(Miltenberger & Fuqua, 1985; Miltenberger & Veltum, 1988; Veltum &

Miltenberger, 1989) and found to be highly relevant to behavioral asssssment

interviewing. The critical dimension with respect to content responding is

whether the target responses are performed or not, consequently the relevant

measurement dimension for content responses is a judgment of their occurrence
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Table 3. Interviær cofiterrt r€spoûs€s

C. ice breakìng

D, Provìdìng context

M, Exploring Cognitìve
Correl ates

N. Establishìng Goals

0. Assessing Strengths

P. Assessing Potential
Rei nforcers

S, Expìorìng Perception

T. Hìnding down

U. Assìgning hornework

A. Initiai reception l. Greet client with a standard greeting
2. Introduce yourseìf
3. State your tit'le and pos'ition

B. Environrnental structuring .4, Ensure privacy by cìosing office door
. ils. Dìrect client to chair

6. Assurne your positìon facirç the client
7. Brìefly surmarize what is already known about the client and
the presentìng probìern
B. lnform client about nature of the intervìevr
'i, questions wìll be asked
ii, will be assessing the probìern
9. Solicit questions
10. Advise client of confidentiality

E, Ident'ifyìng the probìern 11. Open-ended lead asking for general description of the problern
F. Expìoring Olher Problems '12, An open-ended ìead, asking if other prob'lerns exlst

G. Settìng Prionity

13. Open-ended lead askìng for general description of other
probì erns

14. Ask for other probìerns until client says "no"
15. Sunmarize presented probìems
'16. Open-ended lead asking the client to decide which problern to
address first.

H. Describing Problern Behaviors 17. Open-ended lead asking for specific description of the problern
behavior.

I. Exploring Relevant Dirnensions 18, Open-ended lead asking about the diÍìensìons (frequency,
duration, nragnìtude, latency) relevant to the probìem behavior

J. Establishìng Problern Onset 19. Open-en<Ced lead asking when the probìern first started
20. Inqu'ire about events associated with onset

K. Exploring Antecedent 21. 0pen-ended lead asking about what occurs just prior to the
Cond i ti ons occurrence of the problern

22. Inquìre about circumstances/situations where problern does not
occur

L, Expìorìng Consequences 23. Open-erded lead asking what happens ìnnrediately after the
probìern behavior
24. Probes or open-ended questions assessing the clìentrs
thoughts, beì iefs, seìf-taìk, attitudes and/orimaginatìon,
before, durìng or after the probìe*n.
25. Open-ended lead asking what specific behavìoral changes the
client wants to make
26. Open-ended leads asking about client's behavioral assets,
probìern solving skíììs, cognitive coping skills, self-control and
self-managernent ski I I s
27, Open-ended lead asking about preferred activitìes and
interests. etc.

Q. Expìorìng Previous Solutìons 28. Closed-ended questìon askìng if there wer€ previous atternpts
at problern resolution
29. Open-ended lead to assess atternpts made
30. Open-ended leas to assess outcorne of atternpts

R. Expìoring Alternate Causes 31. Closed-ended questions to ask about alternate causes, i.e.
client's heaìth, medjcation or drug use
32. Open-ended lead asking clìent to identìfy and describe thelr
view of the problern
33. Inform client interview ìs endìng
34, Provide brief sunmary of interview
35. Ask c'lient if s/he has any questions
36. Provìding a rationale and description of assìgned task
37, Review reporting form(s)
38. Questìon client to ensure understanding
39. Put ìn writÍng the agreed upon tasks

V. Progranming continuation 40. Provide realistic suggestions for poslt'ive outcoÍte
41. Orient client about thìngs yet to occur
42, Estab'lish next appointrent
43, Escorb ciient to the door
44. Conclude interview with a partlng colmìent, such as ttGood-bye.tt

H. Parting
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within the interview. Observers rated each interview tape for the occurrence (1)

or non-occurrence (0) of each content response.

Process or relationship skills are a series of interviewer behaviors which

impact on the flow of the interview (a listing of these variables and their

operational definitions can be found in Table 4). These dependent variables have

Table 4: Interviær proces-s respoftses

A. Gazing l. Maintain natural eye contact wìth client
2. Do not stare!

B, Posturing 3. Face client squareìy
4. Maintain relaxed posture with forward trunk lean
5, Maintain an expressive face - smile
6. Use encouraging gestures

C. Vocalizìng 7. Use a moderate pitch and level of voice
B. Use moderate rate of speech

D. Tracking 9. Keep to topic ind-icated by the client
10. Build on the client's issue

E. Paraphrasing 11. Rephrase the content of the client's message
F. Reflecting 12, Rephrase the clientrs current feelings
G. Sunma¡izing 13. Use a collection of two or more paraphrases or reflections to tie together or

rephrase two or nrore dìfferent parts of a rnessage
H, Encouraging 14. Use verbal or non-verbal prornpts to ìndìcate to the client that you are

ìistenìng and want the client to continue
I. Probing 15. Use imperative staternents to obtain information
J. Questìonìng 16. Use ìnterrogatìve stateíìents to obtaìn information

a, Open-ended questions begin with words such as "what, how, when, where, which or
who" and require discourse or an explanation
b, Closed-ended questions begin with words such as "are, do, can, is, or didt' and

can be answered with a 'yes' or 'no'
K, Concretìzing 17. Use a brief focused question to extract exactness and specìfic detail
L, Cìa¡ifyìng 18. Use a questíon, aìong wjth a repetjtìon or rephrasing of all or part of the

client's prevìous rnessage, to obtain elaboration of a vague, ambiguous or confusìng
stateíìent

M. Confronting 19, Describe discrepancìes, confìicts or mìxed nressages apparent in the clientrs
feeììngs, thoughts and actions.

N, Interpreting 20. Make associations or causa-l connections arnong various client behavìors, events
or ideas
2'1. Present possìbìe expìanatìons of client's behavior

0. Informing 22, Share objectìve and factual information
P. Qrìentìng 23. Briefìy. ìnform/orient clìent about what will occur next in the

i nterview/sessi on.

been studied in the broader clinical psychology literature by Baker et al. (1983),

Cunningham and Stuart (1983), Hosford and Johnson (1983), and Froehle et al.

(1983) and are considered essential to effective behavioral assessment

interviewing (Rimm & Masters, 1974; Wilson & Evans, 1976; Ford, 1978; Kanfer &

Goldstein, 1980). In contrast to content responses it is not enough that process

responses occur one in an interview, ê.9., it is not sufficient for an interviewer to

make eye contact only once during an interview. Therefore, two measurement

dimensions were used for these dependent variables: a) a judgment of their
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occurrence within the interview (observers rated each interview tape for the

occurrence (1) or non-occurrence (0) of the target. process skills); and, b) a ratÍng

of the adequacy with which these responses were performed throughout the

interview (adequacy was rated on a 5 point Likert type scale from I (not at all

adequate) to 5 (highly adequate).

Social Validation

Social validation (Kazdin, 1977; Wolf, 1978; Bornstein & Rychtarik, 1983;

McMahon & Forehand, 1983) is considered an important element for assessing the

effectiveness of behavioral interventions. In this study socíal validation

measures on three levels were employed: a) professional evaluation; b) client

evaluation; and c) trainee evaluation.

I. Professional Evaluation: To judge the validity of the dependent

variables used in the study, five Ph.D. level psychologists who are involved in

practice or teaching activities in behavioral assessment or behavior therapy were

asked to review the training materials and to respond to therrProfessional

Review Ratings" (see Appendix N). These ratings, on either a five- or six-point

Likert scale, required assessment of the completeness of the training program,

the adequacy of the training format, and the importance of the training program.

To socially validate the outcomes of the training procedure, Ph.D. level

psychology practitioners were asked to rate samples of the trainees work. First,

randomly selected videotapes of one baseline and one training inte¡-¿iew for each

trainee were presented in random order to two experienced behavioral clinicians.

These clinicians used the I'Social Validation Ratingstr (Miltenberger & Veltum,

1988) to rate the interpersonal effectiveness of the interviewer, the use of

open-ended questions, the use and timing of behavioral assessment questions, and

the completeness and overall quality of the interviews on a 5 - point Likert scale,

from poor (1) to excellent (5) (see Appendix O).

Next, three experienced clinical psychologists, two behaviorally oriented

and one with a traditional clinical orientation, were asked to rate randomly
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selected and randomly presented interview reports prepared by the trainees.

They used the'rFunctional Analysis Ratingsft form (Miltenberger & Veltum, 1988)

which assessed the interview report on dimensions of completeness, adequacy,

and helpfulness for treatment planning using five-point Likert scales (see

Appendix P). While report writing was not a specific focus of the training

materials, these ratings were taken to assess the degfee to which appropriate

interviewing behavior impacted on ancillary assessment skills, i.e., describing the

problem behavior.

II. Client Evaluation: Social validation using client satisfaction measures

was assessed via the t'Client Ratingsrr questionnaire (see Appendix H). This

questionnaire was completed by each client/interviewee at the end of each

interview. The questionnaire included items gauging the clientfs perception of

the interviewerts level of confidence, sincerity, sympathy, warmth (Barrett-

Lennard, 1962), attentiveness, preparedness and confidence (Veltum &

Miltenberger, 1989).

III. Trainee Evaluation: Social validation using the trainee satisfaction

approach was assessed on three levels. After each interview trainees completed

the "Therapist Self-ratingsrr (Veltum & Miltenberger, 1989), to measure their

level of confidence, preparedness, and comfort (see Appendix I)' Following the

training phase, trainees completed the rrTrainee Satisfaction Ratingstt (see

Appendix Q). These ratings focused on the importance of training assessment

interviewing skills, the importance of the training program, and the completeness

and appropriateness of the training package. In addition trainees were asked to

rate theirtrpreparednessrr to enter practicum as a result of the training program

and to give suggestions for improvements to the training materials'

Finally, at the end of the evaluation, trainees completed the I'Post-

participation Ratings" (see Appendix R). This questionnaire included such items

as: "I feel that the interview training enhanced my ability to interact with

consultees"; The interview training increased my effectiveness as a psychologistfr;
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"I would recommend this training as an efficient way to learn interviewing

skills.'r The items were rated on a 5 - point Likert scale, from not at all (1) to

definitely (5). r

Resulæ

Four classes of dependent variables were employed in the study: a) content

responses; b) process responses; c) overall ratings of interview adequacy; and, d)

social validation ratings. Results for each class of dependent variable are

presented next.

I. Content Responses.

Content or problem identification responses are a series of interviewer verbal

behaviors that are essential for the conduct of the behavioral assessment

interview. The critical dimension with respect to content responses is whether

they are performed or not, consequently the relevant measurement dimension for

content responses is a judgrnent of their occurrence within the interview. In

other words did the interviewer produce each of the required content responses.

Fìgure 1: Percerrtagre corr€ct, ifiterwiefler corrterrt *po.o""l '2
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Figure llotes: 1. Human figures on the graph signify in vìvo
interviews with real clients.

2. The asterisk recorded for Don's sixth interview
indicates data lost due to equiFnent failure.
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Figurelpresentsdataforpercentageofcompletedcontentresponses.

Graphs in the left panel are for BAIT-P trainees and those in the right panel are

forBAIT-Mtrainees.Low,lelativelystablelevelsofcontentresponse

production during baseline, are shown by all trainees' substantial improvement

for all trainees followed implementation of training' visual inspection indicates

stable content response production across the simulation and in vivo interview

conditions. Improvement in trainee mean performance ranged from a low of

32.90%to a high of 55.43olo (see Table 5), with BAIT_P trainees achieving an

Table 5: tban percer¡t¿ce of ccnq2'leted interviær cor¡terrt respor¡ses

POST-TRAiNING IT ] B/T
DI FFTRAINING

CONDITION

TRAINEE BASELINE I B]

MEAN SD MEAN SD

2A.272 4.73 83.70u 3.21 5s.43u

38.30u 3.90 89.6su 0.64 51 .35Í

29.302 6. 00 73.402 3.82 M.482
::::::'':::::::':

3r:8Bx
::::::::.:. ::::::.::::::::::r:::::::l:

,,,,:,:,,,,6'i'40:ì,i'.,.:

::::r::::::::::::::::::i:::::::::i::::

::::::52i:,1 .l'Í::iì.

36.93U 2 
'q.

88.70x 3.48 51.771

20.932 4. 81 53. B3U 10.72 32.902

30.422 2.02 63.402 6.01 32.982

";2A:887,,

.'-"*çl,..i
ii'.+ïìigffill

OVERALL TRAINING
EFFECT

30.38Í 6.92 77.082 14.77 46.70x

BETI.IEEN CONDITION DIFF 3.00Í 13.242 10.24Í

average 10.24o/o higher content response prorJuction after training than their

BAIT-M trained counterparts. An investigation of the topo$aphy of individual

ffainee content responses indicates that responding errors were made in two

generalareas:first,responsesforassignmentofhomework,accountingforl0%

error variability, were not made reliably by any trainee; second, trainees

frequentlyhadtroubleusinganopen-endedprobingstyletogleaninformation.

II. Process ResPonses:

Process or relationship skills are a series of interviewer behaviors which impact

on the flow of the interview. In contrast to content responses it is not enough
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that they occur once in an interview, ê.g., it is not sufficient for an interviewer

to make eye contact only once during an interview. Therefore' two measurement

dimensions were used for these dependent variables: a) a judgment of their

occufTence within the interview; and, b) a rating of the adequacy with which

these responses were performed throughout the interview. Adequacy was rated

on a 5 point Likert type scale from I (not at all adequate) to 5 (highly adequate).

Figure 2 presents data for percentage of completed process responses. The

Figure 2: Percentage canPlerted irrbervìær præs *po.*".] '2
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tt"tr,l"ttuîti.,=u 
recorded .for Don's sixth ìntervievr

ìndicates data lost due to equìprnent failure'

process response production of each trainee began at much higher levels than for

content responding. Minimal improvement in process response production was

demonstrated following training. Data for each trainee indicate high levels of

baseline process responding which maintained post-training, considerable overlap

in data points is evident between conditions. Visual inspection of graphed data

indicates similar levels of process response production across the in vivo and

simulation interviews. Post-training mean perforrnance improvements ranged

from 0% to 18.8% (see Table 6). White most trainees demonstrated minimal
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resPor¡s€s

TRAINING II TRAINEE
CONDITION II

BASELINE I B ] POST-TRAININGIT B/1
Di FF

MEAN SD MEAN SD

84.02 2.00 87.62 3. sB 3.62

92.02 6.32 99. 5Z 1 .00 7.52

7.82 96.O2 5.66 1 8.8X

i :., 6 i,45;i,i:i:,;.l ::.:.: j.; aL&;:.::

ii'.:.i..i:ii:....:..iiiriii.....'.:::i.ìiiìi..ill Ann 90.72 10.07 97.24 4.38 6.52

ir:i',,:l:::lBÁ'Iif r.t'!.:.:i:.i, Jane u.0z 9.1 8s.02 3. 83 1.0u

88.0u 2.00 BB. OU 8.00 0.0u
, : :...i i t,.,..t,.,.:,,,',:.:,',:',,:,:,,,,iÍ;.-i-:ri:-l-r-:-

,:.:ii.::.i::::.:.:.ti:, tt:t:,:::t.ööÑDiijÏOÑ,.MÈÄÑ 87,130Íì,
':..i.:hi::.:l 90i'B3x j:.i:::1.;:4þ 

.::::.::

::::ä::F.v

OVERALL TRAINING
EFFECT

85. sBU 8.02 92,Ogx 6.97 6. sl2

BETHEEN COND]TION DIFF -3.472 2.622 6.09u

(1.0% and 0olo, respectively). Overall BAIT-P trained participants appear to have

achieved slightly higher (M = 6.090/o) process response production after training

than their BAIT-M trained counterparts; however, this variability is due almost

exclusively to trainee Donts improvement.

Figure 3 shows that process response adequacy for each trainee was

characterized, by moderate, relat.ively stable levels during baseline. Improvement

was demonstrated only after implementation of training for all trainees except

Jane and Lucy who achieved minimal post-training improvement. Visual

inspection of graphical data indicates no differences in levels of process response

adequacy across the simulation and in vivo interviews. Improvement in the

adequacy of trainee process responding ranged from a mean of 2.35o/o to 28.88%

(see Table 7). The production of adequate levels of process responding increased

from baseline to training by a mean 18.97o/o, a much larger increase than for the

previously described measure of process response production. However, as can be

seen in Table 7, BAIT-P trainees achieved a mean training effect 11.83% higher

than that achieved by BAIT-M trainees. An investigation of the topography of

individual trainee process response adequacy indicates that trainees tended to
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Figure 3: Percerrtacre irrtervier¡er prcs tt"p"t""-"d"q"tqt1 I

Fìgure l,lotes: 1. Human fìgures on the graph sìgnify in vivo
interviews with real clients-

2. The asterìsk recorded for Don's sìxth ìnterview
indicates data lost due to equiprnent failure'

Table 7: fban percer¡tage of interr¡ier¡er Process response adequæ¡l

TRAINING
CONDiTiON

TRAINEE BASELINEI B] POST-TRAI NINGITI B/T
Di FF

MEAN SD MEAN SD

llili:llll Peter 52.402 3.46 73.602 3.19 21.202

I: :::::::MIT:P.::: Mary 61 .6su 1 .59 8s.20u 3.88 23.55u

Don 41 122 4.62 62.802 3.39 21.682
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,,,,,,, , 
,,,1,,i',:,,,,,,,, 11 Lucy

,,,,,'.',' 
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t0"-¡;ml,¡Uu

54.00u 1 .20 82. BBÍ 2.57 28.æz

52.30u 5.78 s4.6sU 5.45 2.352

56.327. 1 .37 s9.472 s.60 3.13U

:54':,37fl ì,4.il'ö
. :l1i:rriiii:i]::

:,r,r::l3i:24X,:

OVERALL TRAINING
EFFECT

s2.59Í 1.49 71.562 12.46 18.972

BETWEEN CONDiTION DIFF -3. s92 7.242 1 1 .83U

make better responses when the rule for responding behavior was simple rather

than complex, i.e., attending responses were more easily mastered than listening

or exploring responses.
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II. Overall Ratings of Interviewer Adequacy:

In addition to rating content and process responding levels, the observers

provided overall ratings of interviewer effectiveness. These data, presented in

Table 8: Or¡erall iÍterviær effectir¡eness ratirps

R-ATiNG CRITERiAI

BAIT-I{ Bait-P
Bait-l{

O\r€m]l
Diff

-::::::_ïlri:r
::,,' a"läi:i. '.......'.lr .. .. .::. r.:i]i::::l
'i' .': l:'':::ll'i:]1::j::¡

':r:. ::l :. :::: 1i1::i:::: l

. ì:,;.'::P'ós
.: +: :..':.. I rar r tìng',,

';"tlfl
Di fî Basel i ne Post- |

Training I

B/1
Di ff

,,,",,H',.,:,,
::::] 

M: ::::SD1::: MlsDlrlto
Behav ioral
assessÍìent
compìeteness

::::::l j:4' :
:::i:l I.?1:::

1,rj|90,'.
:::::: ' :::::::::::::

:ri:'.':::::::::::r::::

1.7 aa 2.9 'I .6 1.20 0.70

Interv-iewer
i nterpersonal
effectiveness

:1r:::ii1¡::
:2:'4.::::. 4i0' 'l,,''O

,',...t.tu0

'. 
1: : .:tlt:tr:t::::::

2.5 .35 3.2 1.1 0.70 0.90

Appropriate use
of opened-ended
leads

::::::|.ö:' "a 1';'0. 2.1 .59 3.3 1.4 1.20 0.80

Approprìate use
and timìng of
behavioral
assessÍìent
questi ons

..l:b
:ì::.3.14:.':

i,|,:i:ii:iìl:]::::iiil

'.:1,Ïr:.80' 2.0 .29 3.0 1.6 1 .00 0.80

Adequate focus
of interview

'o:a r:l;rl::' ,: 2:'öÖ 
"

1.8 .M 2.9 1.6 1-',I0 0.90

Appropriate use
of transitional
stateíìents

::::::¿:: | ¿::: t:,,tr'.:,2 1.4 12 2.7 1.8 1 .30 0.10

I nterv i ewer,
cornfort,
confi dence,
Þreparedness

,.::,::!:84,::,:, :4.t ;61

':'j:'|'

.::,iI r'40 .

'rii:]::: .: i:

3.4 .42 3.8 .57 0.40 1.00

Overall rating
of interview

1::t:

:':ì:'':::]ì::::

il,,',:,i,56 1"'2 , '1r80 1.8 .40 3.0 1.6 1.20 0.60

Preparedness to en

'i , i ntervi esi ng
skiIls
'i i . assessment
skills

i ì 'i . theraPeuti c
skills

iv. overall
clinical skìlls

ter pra cti cum in te rms of

3.2,l ;ð 3;'9 ',',f i"3 '2:,10 2.2 08 1.3 1 .00 1.10

l: ¿: ::l:l:'.47
a^J.a 1':"3 ,'2:'20 1.6 24 2.9 1-7 1 .30 0.90

t.v: 'i:1J:: 3.,s '99 'l':'60 2.3 17 3.3 1.3 1 .00 0. 60

1;'¡i,7, :::::: þ / ' B7 2':'zo
|:::::':::::::

2.1 08 3. 1 1.5 1 .00 1.20

Table Notes:
2

Ratings are reported on a 1 (low) to 5 (high) scale.
"praciicum preparedness" ratìngs were converted to a I to 5 scale frsn a

(low) to 6 (high) scale.
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Table 8, indicate that trainees in both training conditions achieved consistent

post-training gains on the eight rating criteria and on the rating of practicum

preparedness. However, aslr can be seen from the BAIT-P/BAIT-M overall

difference scores, BAIT-P trainees achieved consistently higher mean

ratings on the eight criteria than the BAIT-M trainees. Furthermore, as a group

BAIT-P trained interviewers were rated as better prepared to enter clinical

practica than their BAIT-M trained counterparts.

Variability evidenced between the training groups on the overall ratings

was consistent with demonstrated improvement in content skill and process

adequacy responding. BAIT-P trainees as a group achieved higher post-training

mean ratings. These results suggest that, in part, the differences between BAIT-

P and BAIT-M trainees was a function of a superior training method.

Interestingly, however, trainees Peter and Mary, who were BAIT-P trained, and

Ann, who was BAIT-M trained, achieved similar post-training patterns of content

and process responding (see Figures L, 2, & 3) and overall ratings of interviewer

effectiveness (see Appendix S, for

individual data). Similarly, trainees

Don, who was BAIT-P trained, and Jane

and Lucy, who were BAIT-M trained,

demonstrated similar post-training

ratings (see Figures l, 2, & 3; anri

Appendix S). A plausible explanation for

these phenomena exist in the amount of

time spent in training.

Each trainee was involved in 8.5

to 19.6 hours of training activity. Table

9 presents training time data for each trainee, broken down by training method.

While the average amount of training for each condition was similar (BAIT-P

approximately 13 hours, and BAIT-M approximalely 14 hours), there was greater

Table 9: TraÍnìng tìne in lpr¡rs

Trai nee Trai ni no Tinre

BAiT-P BAIT-M

Peter 'r 2. 3s

Mary 16.20

Don 10. 15

Ann 19.40

Jane 08.30

Lucy 14. 10

Mean 1 3.06 14. 1i

SD 3.07 s.58
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variability evidenced amongst the trainees in the instructional manual (BAIT-M)

Table 10: Beflefit/cost rati6 for trainee resporlse categories

TRAINING
CONDITION

TRÀ I NEE RESPONSE CATEGORIES

CONTENT
OCCURRENCE

PROCESS

OCCURRENCE

PROCESS

ADEQUACY

::::.';'::t:iill Peter 4.49 0.29 1.72

1.! 'lll ñ I'll']:É::l::i: ::::: ÞAI l:rr::::::::::: 3. 17 0. 46 1 .45

Don 4.38 1 .85 2.14

Ann 2.61 0.34 1 .49

Jane 3.96 0.12 o.2a

2.34 0.0 o.22

:,:,rr, , ,...,,,,,', ,,,i, ,,' , ,f,liflli1- : ':
:,:',',..:.:.:,.,,i,,.:,:,:.:.:.:,. 

, .::..:.:.,.:.:.:.C0ÑDIÏibN','MËÀÑ

BET}IEEN CONDITION DIFF 1.02 0.49 0. 98

condition. An alternate method of analyzing these data is through the

calculation of a benefit/cost ratio (Yates, 1985). This method provides a ratio of

the benefit versus cost of the training materials. In this study, benefit is defined

as the percentage change in response production between baseline and post-

training conditions; and cost is defined as the amount of time expended in

training. The ratios, calculated for each of the response categories (see Table

l0), suggest that the existing training efficiencies favor the BAIT-P training

method.

Trainees, Peter, Mary, and Ann' who Spent the most time in training are

also the trainees most advanced in their clinical training and were either in

Table ll: Levels of association: Progran e:<perience and dependent variables

CORRELÂTIOT{ I.IATRIX

Coeffi ci ent
r_L

r:'lI bart
I p/¡r

Time Content Process jiïl Overal I Practicum Experience

Program
Experi ence

242 .694 .892 -. 06 756 .943 .924

Note: Correlations greater than .729 sìgnifìcant at p 14]:
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practicum or about to enter practicum at the point of training. One might argue'

therefore, that the relevance of the training was an additional motivator for

these trainees. This is supp.orted by point-biserial correlation coefficients

calculated across program experience and the dependent measures (see Table 11)

which show high levels of association on all measures except percentage of

completed process responding which was slightly negatively correlated. This

negative correlation with process responding may be an artifact of the low

number of subjects, or the restricted range caused by the high levels of baseline

process response production.

IV. Social Validation Ratings:

Three typeÆ of subjective evaluation measures were employed to assess the social

validation of the training materials and the training outcomes: a) professional

evaluation; b) client satisfaction; and, c) trainee satisfaction. Each of these will

now be discussed in order.

A. Professional Evaluation: Based on the responses from the five Ph.D.

Ievel professionals who reviewed the training materials and completed the

"Professional Review Ratingsrr, the training materials were judged to be

complete, adequate, and important to the development of behavioral assessment

interviewing skills. Table 12 presents these subjective evaluation data averaged

across the five evaluators for each of the eight evaluation criteria. In addition,

each evaluator responded that they would recommend use oi the BAIT materials

for the training of interviewing and assessment skills. With respect to a question

tapping the perceived strengths of the training materials, reviewers responded

with the following comments: ttclear and concise presentationrr; tfcareful

breakdown of skillstt; ttwell programmed, mastery-learning formattt; and, ttsound

behavioral approach.tr The only weakness identified, by one of the evaluators,

was the ttabsence of clinical contextual clues available in roleplay.tf This same

evaluator suggested that the training materials would be strengthened by "tying

in role-play scenarios." Significantly, each of the professional reviewers believed
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Table 12: t'ban profess'iornl subjective evaluatìon rat'lrp

SIAL VALIDATICT{ RES.JLTS

1, Professionaì Training Materìals Review

fl4ean rating and standard deviation for each 'it€rnl

RATINGi: CRITERIA RATINGl

HEAN SD

Completeness of the training progranì 4.9 .22

ApÞropriateness of the traìning format 4.6 .42

Importance of training assessment
intervìewing skills

5 0

Imporbance of the targeted skills 5 0

Adequacy of the trainìng Package 4.8 .23

Helpfuìness of the trained information for

i. cornpìetìng and assessment interview

ìi. compìetìng a functìonaì anaìysis

Preparedness to enter practicum in

ì, interviewìng skì'ìls

ii, assessment skills

ì i i. therap'eutic sk j I ls

iv. overall clìnical skills

a^t
I 4.1

I ..n

I 4.2

Traìnìng program overall rating 4.8 .45

Table Notes: 1. Ratìngs are reported as 1 (low) to 5 (high).
Ratings were either based on an orìginal 1-5 scale
or converted frorn a 1-6 scale for ease of reporting
and consìstency.

that individuals would be moderately to extremely well prepared for the demands

of practicum placement as a result of training using the BAIT materials (M = 4.28

onaSpointscale).

Tables 13 and 14 show the results of the subjective evaluation of the

outcomes of the two training procedures; video-taped interviews and written

interview reports, respectively. Results of the ttSocial Validation Ratingsrf of the

topo$aphies cf the traineest interviewing behavior presented in Table 13 indicate

high, positive change in the ratings achieved by both groups from baseline to the

training conditions. Consistent with levels of training effecæ for content and

process responding, BAIT-P trained participants were judged as demonstrating

more change than their BAIT-M trained counter-parts.
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Table 13: lban Professìo<ral sæial lralidatìon ratirgs: irrterwis

With respect to the subjective evaluation of the written analyses of the

nclients,' problems (functional analyses), both groups achieved moderate levels of

post-training improvement (see Table 14) on all rating dimensions' Essentially no

differences were found between the groups on the evaluation criteria. Inspection

of individual data (available in Appendix S) indicated that these results were

attributable to the performance of one BAIT-P trainee, Don, whO achieved only

minimal post-training change. Given that training in the completion of a

functional analysis was no¡ a direct, behavioral target of the training proglam'

the demonstration of minimal to moderate change is an important effect as it

SIAL VAI-IDATIO{ RESJLTS

ã. SrU¡"tti,re Evaluation: Professional outcorne review

fl4ean rating and standard deviation for each itern]

Ratìng Categoriesl

BÁIT-+I Balt-P
Bait-l{
Ov€Í'all

Diff
..'.utÈüitr.¡.¡¡r

::::':PosI: ';:':::

TRAINiNG...

BASELINE POST-
TRAINING

B/T
Di ff

:::::i'M ùU
: M .:::j

'.SD M SD M SD

Cornpleteness of
behavi oral
assessrnent

':1 :::rÊ: ]':::21:o 1':"2'
l''::.'',:1::1

2':4ô t 1.3 .5? 3.2 1.5 1 .90 0.50

I nterpersonal
effectiveness of
i nterviewer

: 
: : 
l: 

: | : I i:::: : : 
: 

: 
; 
:

ff¿rJ'

.i::.:.'::..iii.l..

,.:.::5? j'98'

,,,,,,,l.t,l.iitl.i::.:1

'1': 90.r:

':::.::1i:ri::

2.2 .41 3.2 1.2 1 .00 0.90

Appropriate use of
open-ended leads

,2 0''ì'il 1io,';: 1-0 3.0 r.6 1 .30 1 .00

Appropriate use and

timing of behavioral
assessrnent questìons

,',':1.';.7,,'..'

':i::::: r

',:,:',52
': i:::::i
:l::::::::r: ::jr:::

i 2:',10,,,
:.::::ìi:,.:,:::l:::ir::::

,:ììrìiiii.::::.;.i.i.i::

2.0 0 3.0 1.6 1 .00 'I-10

Adequate interview
focus

':.1 l:J ,,,1,4,;.0' 1ri,5!.,: t.t .52 3.0 1.6 1 .30 1.20

Approprìate use of
transi ti onal
statenìents

,¡,i11,0¡,

:.:':lit::.:.iti:i

I;:l .
,,2:,50 

',

'!::i:iiliri::

1( .55 3.0 1.6 1 .50 1.00

Interviewer comfort,
confidence,
preparedness

.,..e¡,q,,,,
,,1:,'4';,8

- . ir. .::l I

,¡ + I ...:

:: al.: ::,tr

, ..::..1i.:

2:'80 ,' 3.3 .82 ?¿ .84 0. 10 2.70

Overall ratìng of
behaviora'l ìnterview

r:::i::iì:l:::::::::::ì
.:.:rt:.:.:.8: :.

':::il:' i. j

::::l::ì,..ìrÌ::::llrrii

!.84:;i, ::::iã::::n' l'r:3':'
;::::::ir:r:::

::::,::::<li::: 1.7 .52 3.0 1.6 1 .30 1 -20

Table Notes:
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indicates that training in interviewing skills can impact on ancillary interviewer

behaviors such as the ability to describe the clientfs problem behavior.

Table 14: llean professjonal social validation ratings: furstior¡a'l anal¡rsìs

B. Client Evaluation: In these subjective evaluation ratings, client was

defined as the end user of the trained skills, in this case the interviewee, both

confederate and real. The mean social validation results for the client

satisfaction ratings are found in Table 15. Baseline levels on these measures

were quite high for both BAIT-P and BAIT-M trainees, with little difference

between groups. After training a few marginal differences were found for both

the BAIT-P and BAIT-M trainees. While the post-training ratings remained quite

high, the differences were in a slightly negative direction with the exception of

the rrsincerityrr rating which demonstrated a slight positive increase for the BAIT-

P trainees. Overall, however, there where essentially no demonstrated

differences between the two training groups.

C. Trainee Evaluation: Social validation results assessed via trainee

satisfaction with their interview performance and with the training materials are

SOCIAL VALIDATISI RES,JLTS
3. Subjective Evaluatjon: Functional Anaìysìs
[l''lean rating and standard deviation..for each itern]

.1Katrng uategorres
::::l::::;::::::::.:.::ì:Ì:..: BAIT;È-.,..i.,..:.:.:...it:.;l BAIT-+{ Bait-P

Bait-+l
O.r€r-a]1

Diff
,.BAsE[.INE
.:::]:l:ri:iliiiii::

:iti::P0STl:.,.,',;,

TRATNIÑG

:::::::::::::::::::

,,8f,tr1.,
Dtffl

MSELINE PûST-
TRÂINiNG

B/T
Di ff

M SD

Cornpìeteness of
functional analvsis

:¿ ¿ 41:: .. Þ l.:::
:':1 o : "t ö5 tt;'00 2.8 .44 4.2 .44 1 .40 -0.40

Adequate detail of
functional analysìs

:::a.:.:a t.
1',i 0 0:90

ì,':l:i:i:i:.:i:::

3.0 .71 3.9 .78 0.90 0.00

Heìpfulness ìn
devising treatrìent
pì an

2;8| ,';,,3:'6',', ;.53 ,i0.80:t:,: ¿,+ .53 3.4 .73 1 .00 -0.20

Amount of additional
assessrnent required

'.::::2:;14 ';6,0.i, ¿- ¿ .44 3.1 .60 0.90 -0.40

Overall ratìrç of
functional analvsis

l:l:12:::8
,¡167:,.:, 4';i0 :'87 ,:::1120;::l 2.9 .60 4.0 -87 1.10 0- 10

Table Notes: 1. Ratìngs based on scales ranging frorn'1 (ìow) to 5 (high)



Training, Generalization
44

Table 15: Èban clìerrb en¡aluation ratirgs

WIAL VALIDATIOI RESJLTS]
4. Consurner Satisfaction
[l'{ean ratinq and standard deviation for each itern, ]

::;:;:::;::::: j:::::j::;;:::::::;:::::tì::::::j:j:j::::::::BAfIjP:: BAIT-I{ Bait-P
Bait-l{

Overal l
Diff

,:B/I,:tll

Dì ffi
BASEL I N E POST-

TRAINING
B/1

Di ff
:::::::.::::.:

M::,'::,, M

Conf idence 13'. 3:8 i.,ii'46 .j0: 'l 0,t, 3.9 ^t 3.8 q¿ -0.1 0 0.00

Preparedness ::.:Q iQ._
,:,,1:'ill4 3;8., i:,a::ii:12 0i00' 3.6 .62 ?¿. 18 -0.20 0.20

Comfort ,,:'4:',0:'r: 4!,0j' 0:00,, 3.8 .67 3.8 .24 0. 00 0.00

Harmth
:::.-..::
,49,, :::;:::::0::

t'¡:: il::1:]i]-
,:::0:.,1 0::::i 4.4 .41 4.3 .46 -0.10 0.00

Sympathy 4:',2..,, ::::|:l::55 4'i'2 :::::::::,o.: 4.2 16 4. 1 .60 -0.10 0. 10

Attenti veness 4'j,3 ,': ,:i,:i'46 4¡r3 ,:3S
'r::::1.:r:i :

0.00', ,' 4.4 16 3.8 .22 -0. 60 0.60

Si nceri tv 4:':3,' 4::t'4 iil:..36 0:',10,, 4.4 .21 4.3 .51 -0.10 0.20

Table Notes: l. Ratings are reported on a scale of 1 (ìow) to 5 (high) and were converted
from the origìnaì l-6 scale for sake of consìstency.

presented in Tables 16 and 17. Traineesf satisfaction with their interview

perfonnance was assessed after each interview and is reported in Table 16.

BAIT-M trainees rated themselves higher on baseline measures of confidence,

comfort, smoothness, and relaxation then did BAIT-P trainees. However this

pattern changed post training with BAIT-P trainees achieving higher mean ratings

on all measures than the BAIT-M trainees. Post-training, BAIT-P trained

participants indicated that they saw themselves as slightly rno!'e confident,

slightly more prepared, slightly more comfortable, as conducting a slightly

smoother interview, and as slightly more relaxed during the interview. While

BAIT-P trainees demonstrated positive baseline to training changes, BAIT-M

clients demonstrated slightly negative effects on all measures but preparedness.

Inspection of individual data (available in Appendix S) suggests that the mean

BAIT-M trainee satisfaction results are an artifact of one trainee, Janers, initial

over-confidence in her interviewing ability and subsequent (post training) despair

and feelings of inadequacy.
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5. Trainee Satisfaction
ll'lean rating and standard deyiation for each itern'] .

2Katr nçs

::::::::. .:. ::: :::.::.:::::: ::::::::::::::::: . :,

:,:,:,:,,,,:,,,,,,,,,,,,:,:,,,,,,:,:::::,:,:,:,i,:,:,:: ,l,ll.li:ffiÈË..il:r;,l:.:.'l::,: BAIT-+1 Bait-P
Bait-l{
G/e,ra]l

Drff
:::::: ::' ' ..:::::::::: : :::::. ::i:::.:::::::::

::':i,MS€LlNE:::::

:i::,,,,',ì::i:.',li''::i,;,',ìì,i 1,:,:,i:,:iì

.t::::::,::::::::::::::::::r:...:. : .:.

:::::::::l::::i:PoST;::.. :::':::::

,,',':,,îR¡Ïñï¡le i,,
',;;"|st/|"""

"' 
'oirr'.,',,:

r. .,. .::.::1.::::: _:,:ij

'; : : : ii::-: :::::::tl:: :j; :-: :.

BASELINE POST-
TRAINING

Blf
Diff

M SD u lsD

Confi dence ) a: !.lu .ri?::jÃ:: :l'':,'1

: 
; 

; 
: 

: 
; 

: 
: 

: 
: 

: 
: 
:: :: I 

i 
: 

: .:: : 
: :

::l;.tii:.0:':70 3.3 .93 3.2 .87 -0.1 0 0.80

Preparedness
: :: ::: :::: .: :: :: 

:: ::
,,,,3':'¿,tt' |i47.:.:t' ::::::.{ l:'¡ 1,31.i:i':.

.:. ì.r::i:::j-:::::: ::: :::

3.0 .34 3.6 .84 0.60 0. 10

Comfort
.::::.::.:..:::

t1.,,2:'7,:, ri70.. :r :, j:þ 3.5 .70 3.2 .65 -0.30 1.20

9noothness 2:Bl
,::||::::::ì:::::

i:;''i:Bl J;.¿:t::
r:::::; 

^:: 3.6 .75 3.0 .66 -0.60 1 .00

Relaxation 1 1:ii:2ii:j

:::::.::::::::::::

,:2,,ii,4, ,,:,',,i.94 3.6 .22 3.1 .46 -0. s0 0. 10

Rel axat'ion 2 r:;:Z::B:i:: ''' Ji:D r': ,::,::l'48

:::::::.:.i :::::::::r:r:r:l:irr.j

ì.i..i',0,;:70,r.' iii 3.8 .43 3.4 1.2 -0.40 1.10

Table Notes: 1. Rat.ings are reported on a scale of 1 ('low) to 5 (high) and were c¡nverted

frorn a scale of 1-6 for consistency'
2. Relaxatìon I rneasures the level of self-reported relaxat'ion jn. the first
half of the intervìew session, Relaxation 2 rneasures the same behavior in
the second half of the interview.

Table 16: l¡ban trairæ ert¡aluatìon ratirgs: ì ntervierr perforrnaræ
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participants. As seen in Table 17'

trainees rated the training packages'

both BAIT-P and BAIT-M, as

important, relevant' complete' and

appropriate. Overall, they gave the

training materials a rating of

excellent (M = 4.q2 on a five Point

scale). In resPonse to a question

tapping what theY liked about the

training materials, the following

coûunents were Provided, 
Itwell

structuredtt; ttclear concise

definitions and descriPtionsrr;

Itcomprehensive and easilY

Post-training measures of

acceptance and satisfaction with

Table 17: t,ban trainee eva'luation ratìrç: training
¡raterials

trainee satisfaction suggest a high level of

the training package by both groups of

SOCIAL VALIDATIO{ RESI,JLTSI

6. Trainee Satìsfaction
[l4ean rating and standard deviation for

each item. I

Rati ng
:.:::::::;l::.::::t:::::::i:rr:::l:::::::::

:i,l:;:t.ii:ir,BAìi!-Þriir. BAiT-M

.::::trl:.::: SD M SD

Importance
::::::ttt:::i::::::
':rL:;.::tl 5.00 0

Rel evance
,;rì4li56'.:!

'::t:::::L2:.:::: s.00 0

Cornpleteness ':::4:i31':i: :: !!: L+.. 4.72 .48

Appropri ateness ,'i'4.i'5i,i 5. 00 0

Overaìl Ratìng
:::ro::i 4.67 .58

Table Notes: 1. Results are reported on a

scale of 1 (low) to 5 (high)'
Origìnal scales were either 1-
5 or 1-6 scales converLed to
1 -5.
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understood"; and, ttuse of repetition for reinforcing interview skills.tt In response

to what they disliked about the training materials, trainees mentioned that they

found the module structure.¡ bit trmonotonous and repetitioustt and suggested

some variety in module format. Further trainees provided a few comments on

ways to improve the training materials including, ttvarying the module formatrr;

ttproviding more information on dealing with difficult clientsrr; rrinformation on

diagnosis and therapeutic interventionsrr; and, ttproviding clinical interaction,

role-playing, within the training.rf

Table 18 provides data on the traineesr rating of the importance of

training interviewing and assessment skills, as measured at three points across

Table 18: t{ean importãr¡ce of traìnìrg ratir¡g

socrAl- vÂLIDATT$¡ n¡s.¡¡-ls1
7. ImporLance of traìnìng interviewing/assessment skills.
fMean rating and standard deviation for each iternl

BAIT-M

::::M:::::: :il:,sD.:i:
M SD

Trai nee Information Questionnaire :U 5.00 0

Trai nee Sati sfact ion Questionnaire 5:00' 0 s,00 0

Post-parbi c i patìon Questi onnai re u.j 5.00 0

Table Notes: 1. Ratings based on a five poìnt scale, 1

(1ow), 5 (hieh).

the evaluation project. The data indicate perfect consistency in the trainees

perception that it is extremely important to train these skills. At all three

points trainees provided a rating of 5 on a five point scale.

Data on the traineesf self-reported preparedness for clinical practicum

placement was tracked across the three evaluation phases of the training

program and are presented in Table 19. Trainees in both training conditions,

BAIT-P and BAIT-M, perceived post-training changes in their skill level on all

four skill dimensions: Interviewing, Assessment, Therapy, and Overall Clinical.

Consistent with the training focus of the materials, trainees reported greater

post-training effects for the skills of interviewing (M¿iff = 2.2 for BAIT-P



Table 19: liban skill pneparedness ratings

SIAL VALIDATIO{ RESJLTS1
B. Skill preparedness question
[l'lean ratìng and standard deviation for each item.]

Questi onnai re Trainee Information Trainee Satisfactìon Post-Particlpatlon

skill i::ij:gÀLI4P:i BAIT-M BAIT-M :::,:,il:::,:ElÁIf+P.,:,:,:,,,:,:: BAIT-T4

.H
,i::rSÐ M SD M SD

:'' :::::::::::]::::¡ :::::::]:';:::::::

,,,È1,':,:,:i :,1 .,,:iì,S0, M SD

I ntervi ewi ng l,il,,''7 2.2 .96 J:: ¡J. i":& 3.9 1.3 3.9 .48

Assessnrent ::2'rA 2.5 1.4 3'j:9:i., 3.6 .96 :::3r'9 ',,,',1',,,,,.¡ 3.6 .48

Theraov ::::l:ii4,..:: 2.5 .83 2:4 3. 1 1.3 :::;: ::2ii: 5::::;::l ::::ìl:t:4::: 3.1 1.3

Overal'ì
Ci ì ni cal

:::::1::: ô::: ::::i:::i1 .96 ?',:6 1:::::?1 : ?1 1.3 2-8 .96

Table Notes: 1. Ratìngs are based on a 1 (extrerneìy unprepared) to 5 (extrerneìy pr€pared)
scale and r.,/ere converLd frorn the origìnal 1-6 scales for sake of scale
consi stency.
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trainees and 1.7 for BAIT-M trainees) and assessment (MOiff = 1.1 for both BAIT-

P and BAIT-M trainees). The data further indicate that BAIT-P trained

participants report slightly higher post-training gains than do their BAIT-M

trained counterparts.

Finally, the results of the post participation ratings are presented in

Table 20. Overall participants saw the training progïam as impacting on their

Table 2O: llean pæt-participatiofl ratirps

SOCIAL VALIDATIOT,¡ RESULTS1

9.Trainee satisfaction - post-participation ratings.
[Þban rating and standard deviation for each itern. ]

ITEM BÀ'ITÈP,,,,::':,:,:: BAIT-H

. ::::::.i iå::.1::::i M SD

Ability to interact with consultees 4.25 .25

Effectiveness as a psychologist ;.14,., 4.08 '14

Reconrnend trai ni na orocram 5:00 0:,,:,ì, s.00 0

Table Notes: 1, Ratings made on a scale of 1 (low) to 5 (hiqh)

frability to interact with consulteestr and their rreffectiveness as a psychologistrf.

Further they indicated that they would 'rdefinitelyttrecommend the training

materials ttas an efficient way to learn interviewing skillsrr. In response to a



Training, Generalization
48

probe as to why they would or wouldntt recommend the training, participanæ

indicated an absence of this type of training in their clinical program; the

thoroughness and comprehensiveness of the training materials; and, it's

helpfulness in reducing anxiety in new therapists, and itrs helpfulness in guiding

the therapist in rrwhat to obtain and how to obtain it.f'

Discussion

The results indicate that both training methods, BAIT-M and BAIT-P were

effective in training clinical psychology graduate studenæ in content skills.

Similar effects were not found for process occurrence skills which were high

during baseline and training effect may not have been demonstrated due to

ceiiing effects. Post-training improvement in process response adequacy was

demonstrated for four of the six trainees. Benefit/cost ratios suggest that BAIT-

P, the computer-assisted instruction progïam, is a more efficient trainng

methodology than BAIT-M, the programmed-learning manual. While the data

suggests that the BAIT-P training method may provide training efficiencies over

the BAIT-M methodology limitations in design and number of subjects employed

make direct between method comparisons difficult.

These results contribute to a small but growing literature on the

effectiveness of self-instructional programs (Fawcett, Mathews, Fletcher,

Morrow & Stokes, 1976; Miltenberger & Fuqua, 1985; Veltum & Miltenberger,

1989) for training behavioral assessment interviewing skills. Enumeraled below

are the seven areas which were the focus of the study:

1) attempting a replication of the findings of Miltenberger and his

associates who state that rt...additional research is necessary to establish

the generatity of the reported effects." (Miltenberger & Fuqua, 1985 p.

^ ^-\J¿I);

2) testing the use of an instructional manual which includes other

skills necessary to effective behavioral assessment interviewing

(Miltenberger & Fuqua, 1985). BAIT-M (Smith et al., l99l), which

was used as the training tool, emphasizes a broader range of skills
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required for effective behavioral interviewing than has appeared in

the literature to date;

3) demonstrating the effectiveness of another type of self-

contained training program (Miltenberger & Veltum, 1988), i.e., a

computer-aided instruction program, BAIT-P (Smith, 1991), for

training behavioral assessment interviewing skills;

4) training clinical psychology graduate students in behavioral

assessment interviewing skills (Miltenberger & Veltum, t988);

5) programming for generalization and assessing the degree to which these

skills will generalize from the training situation to actual clinical

populations (Miltenberger & Fuqua, 1985; Miltenberger & Veltum, 1988);

6) incorporating social validation measures as part of the evaluation

of the effectiveness of the program; and,

7) assessing the degree to which interviewer behavior enhances

problem identification and completion of a functional analysis of

the client's problem (Miltenberger & Veltum, 1988).

The discussion is organized around these seven foci.

First, the effectiveness of a programmed learning manual for teaching a set of

behavioral assessment questions (Miltenberger & Fuqua, 1985; Miltenberger &

Veltum, t988); professional courtesy responses (Iwata et. al., 1982; Miltenberger

& Veltum, t988); and, interviewer process responses (Veltum & Miltenberger,

1989) including an open versus closed probing style (Miltenberger & Fuqua, 1985)

was systemat.ically replicated. Trainees achieved moderate to marked increases

in content responding (32.9 to 55.4o/o), and minimal to moderate increases in

process responding (0 to 18.8olo) and p:'ocess response adequacy (2.35 to 28.8olo).

These results are similar to the effects demonstrated by Miltenberger and his

associates who found marked increases in content. responding (sets of behavioral

assessment questions and professional courtesy responses) (Milten¡erger & Fuqua,

1985; Miltenberger & Veltum, 1988; Veltum & Miltenberger, lg89), but only

minimal to moderate changes in levels of process responding (Veltum &
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Miltenberger, 1989). Also replicated were results indicating that a total

interview can be trained using self-instructional training methods (Veltum &

Miltenberger, 1989). ,

Consistently, trainees demonstrated post-training gains in content

response production. Two areas, however, evidenced training deficiency. First,

no trainee consistently mastered the skills pertaining to assignment of homework.

These four responses accounted for 10oó of the variance in training outcome,

consequently a training ceiling for content responses was set at 90% of content

response production. This deficiency may be a function of the novelty of the

responses, homework assignment is an aspect of assessment specific to behavioral

approaches and none of the trainees would have experienced such a contingency

in other settings. Specifically, within the Psychological Service Centre setting

the contingencies mitigate against the assignment of homework given that the

intake interviewer may not be the assigned therapist. Why, therefore, assign a

task that the assigned therapist may not follow-up on? It may also be that

trainees felt these were less important responses than others required to achieve

an immediate functional analysis and let them lapse in order to achieve other

response goals. The fact that trainees were aware that within the Psychological

Service Centre Given the importance of homework assignments within the

behavioral tradition for gaining information on historical antecedents (i.e., life

history questionnaires) and teaching the client to be an observer of their own

behavior (i.e., behavior recording assignments), future training efforts need to

attend to this problem by providing feedback or behavioral models and stronger

rational for the completion of these responses. Second, trainees had difficulty

with the requirement that a number of content dimensions be explored using an

open-ended probing style. Feedback to the researcher from the raters indicated

that frequently trainees did not get credit for exploring an area because they did

not use an open-ended probing style although they had been able to glean the

requisite information. Given that the use of open-ended exploration skills may

be in contrast to an individuals normal communication pattern, training in this
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area may be further facilitated by the provision of behavioral models and

feedback components.

The results with respect to process response production and process

response adequacy, while disappointing, were not unexpected. The limited

literature, to date, suggests that process skills are more difficult to train than

interview content skills (Veltum & Miltenberger, 1989). In part, differential

training effects may be the result of the novelty of interview content skills,

whereas process skills are the product of lengthy reinforcement histories.

Generally, interviewer process or relationship skills exist on a continuum with the

more generic communication skills which each of us develop from childhood. By

the time clinical trainees reach their graduate programs they have developed

interpersonal relationship styles and skills which have a lengthy reinforcement

history and are subject to naturally occurring contingencies. Consequently,

training programs targeting development of adequate levels of process response

production may need to in[errupt these naturally occurring contingencies in order

to gain functional control of trainee behaviors. Alternately, the training of

process occurrence skills in particular rnay have been hampered by the higher

initial levels of performance demonstrated by the trainees, consequently a ceiling

effect may have been in force. Importantly, however, the results indicate that

the addition of new response categories, content skills, did not interfere with an

aiready established behaviors, process skills. A topographical anaiysis of process

response adequacy indicated that trainees achieved better mastery of process

attending responses, than listening, exploring, or educating responses whose

adequacy levels tended to be variable across the evaluation interviews. These

results suggest that mastery is more easily obtained the simpler the rule for the

required behavior. Whereas, the more ambiguous the behavior and the more the

response is prompted by client behaviors the more difficult it is to achieve

mastery. One approach to dealing with these problems is to provide feedback or

behavioral models for the trainees. This suggesLion coincides with the findings of

Miltenberger and his colleague (Miltenberger & Veltum, 1988; Veltum &
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MilLenberger, 1989) who frequently provided an additional feedback condition in

their training programs.

Second, prior research was extended by documenting the training

effectiveness of a self-instructional manual, BAIT-M, which included additional

requisite skills to those which had previously been trained. Whereas Miltenberger

and his colleagues had focused on brief training materials including from 10

(Miltenberger & Fuqua, 1985) to 30 (Miltenberger & Veltum, 1988) content

targets and 7 process targets (Veltum & Miltenberger, 1989), BAIT-M provided

modularized training for 23 content responses (incorporating 44 behavioral

targets) and 16 process skills (incorporating 23 behavioral targets).

Third, prior research was further extended by documenting the

effectiveness of an alternate self-instructional procedure, a computer-assisted

instruction program, BAIT-P, for training the same sets of interviewer behaviors.

It is suggested that participants trained using the computer-assisted instruction

method, BAIT-P, generally achieved slightly higher levels of post-training

performance than did their BAIT-M trained counterparts; however, these effects

were not uniformly demonstrated. While it might be argued that the BAIT-P

training format achieved greater instructional control, the case of Ann, a BAIT-

M trained participant who achieved training effects as great as two of the BAIT-

P trained participants and greater than the other, suggests that an alternate

explanation needs to be found. These results may be explained when training

time is taken into account. Consistently, the participants who spent the most

time working with the training materials achieved the best outcome results (a

finding similar to that of Miltenberger & Fuqua, 1985), regardless of training

format. However, in considering the cases of Peter, Mary and Ann, who achieved

similar training effects it appears that BAIT-P trained participants, Peter and

Mary needed a mean 5.5 hours less training time than did Ann who was trained

using BAIT-M. Consequently it can be argued that there may be training

economies to be gained from using the computer-assisted instruction approach.

In addition, the computer-assisted instruction approach requires a minimal
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commitment on the part of trainees. Because of the structure of the computer

program trainees must work through all modules systematically, reading the

materials and responding to the prompts, a task which requires a minimum time

commitment of 10 hours. Donfs performance suggests that this minimal

investment can result in substantive (44.49o/o lor content occutrence, 18.8% for

process occurrence, and 2L.680/0 for process adequacy) increases in interviewer

behavior. When contrasted with the case of Jane; who achieved moderate to

minimal (32.90o/o for content occurrence, l.0o/o for process occr¡rrence, and 2.35%

for process adequacy) post-training gains and who reported only 8.5 hours of

training time, to work through the manual; the minimal time required to work

through BAIT-P demonstrates a l2 to 18 percent superiority in training

efficiency. Additional support for this suggestion comes from the benefit/cost

ratios which indicate that the time commitment on the part of BAIT-P trainees

had marginally larger pay-offs, when compared to the BAIT-M trainees. It may

be that BAIT-P can control preparation in trainees who do not invest sufficient

preparation time; however, this notion requires empirical verification.

An alternate complication, however, exists in the case of Jane in that

instructional control was not achieved with this trainee until during the post-

training assessment period. This lack could be seen not only in the evaluation

outcome measures and training time but also in the length of time she spent

conducting the actual interviews. Jane spent only one-half hour con<iucting her

baseline interviews, despite the instruction to approximate the 50 minute therapy

hour. This short interview time carried over into her first two post-training

interviews. After her second interview Jäne approached the researcher very

distraught and related that the training program and the emphasis on content in

the interview was causing her to lose sleep and that she was feeling very uneasy

about the lack of ongoing feedback after each interview. She further stated that
ftl know I can do this stuff my way.tt Jane was advised that perfoûnance

contingent feedback was not an element of this evaluation and she was

counselled to try and relax and to review her training materials between
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interviews. Interestingly, her performance as measured on the outcome measures

increased over the next two interviews as did the amount of time she spent in

the interview setting. While it was not studied directly, the case of Jane

indicates that there is not only an optimum set of interviewer behaviors but that

there is also a minimal duration below which an interview will not yield the

required information. In other words the business of assessment cannot be

rushed. This provides initial empirical validation for one of the training points

provided in the training materials - trainees were instructed to take their time

and explore all relevant dimensions, accuracy was considered more important

than economy.

While Jane believed t'I can do this stuff my waytt, her baseline levels were

deficient in terms of the present criteria. However, as indicated previously post-

training increases were not immediately evident either. Part of Janets

discomfort may have been difficulty with the behavioral orientation of the

training materials which was foreign to her more humanistic approach. Changing

the obvious behavioral language of the training materials to more generic

descriptors (Forehand, 1985) or providing preliminary training in behavior analysis

are two aiternate approaches to training individuals with different paradigm

allegiances. Stronger contingency mastery through the use of the computer-

assisted instruction program is a third potential approach to this problem which

deserves further investigation.

While some of the results suggest that BAIT-P may prove to be a more

efficient training methodology than BAIT-M, they are not conclusive. The

research design employed and the number of subjects trained restrict the

confidence that can be placed in a direct comparative analysis of differential

training effects. Further empirical verification is required to assess the

superiority of one training method over the other. Despite these problems,

however, BAIT-P, the computer-assisted training format, performed at least as

well as the programmed learning manual, BAIT-M, and it may be argued that

there are reasons other than training outcome that might make BAIT-P the
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preferred training methodoloEy, ê.9., it requires mastery before trainees can

progress; and, it provides response contingent feedback.

Fourth, the study fo..,gussed on training the targeted interviewer skills in

clinical psychology graduate students. The six trainees were students in the

clinical psychology program at the University of Manitoba. All trainees

demonstrated baseline deficits in the targeted interviewer behaviors. Post-

training increases were achieved by all trainees; however, considerable

variability was evident. Trainees Peter, Mary, and Ann demonstrated higher

terminal levels of post training interviewer responding than did trainees Don,

Jane, and Lucy. Interestingly this breaks down along the lines of graduate school

experience, Peter, Mary, and Ann each having completed two years of graduate

study in clinical psychology; whereas Don, Jane, and Lucy were new students in

the program. Two of the students were entirely new to graduate study and one

had one year of prior graduate school experience. One possible explanation for

this effect is the related contingencies of practicum placement on Peter, Mary,

and Ann, which may have enhanced the relevance of the training and resulted in

increased motivation to master interviewing skills. Perhaps this type of training

is best incorporated with the commencement of practicum training in order to

realize the maximum in motivational contingencies. This suggestion is not too

different from the approach of Miltenberger and his associates who evaluated

their training materials within the context of an undergraduate corlr'se credit

(Miltenberger & Fuqua, 1985) or graduate course credit in behavior therapy

(Veltum & Miltenberger, 19Bg). The more relevant the materials are to the

traineesr current curriculum contingencies the greater is the level of
trmotivationrl that can be expected.

Fifth, the study provided a special focus on programming for and the

measurement of generalization. Specifically, generalization was programmed by

employing the tactics of using sufficient stimulus exemplars, using sufficient

response exemplars, making antecedents less discriminable, incorporating salient

self-mediated physical stimuli, incorporating salient self-mediated verbal and
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covert stimuli, and contacting natural consequences. The effects of training

outcome were demonstrated to generalize across a range of graduate level

students in clinical psychology, two males and four females with varying levels of

clinical preparation and experience, albeit with varying degrees of success. A

unique contribution of the study was a demonstration of the generalization of

training effects across a range of clinical problems, representative of those

which would be found in a regular mental health out-patient setting, i.e.,

depression, substance abuse, eating disorder, sexual abuse, family violence,

stress/adjustment disorders, personality disorder and social deviance; and client

characteristics, males and females, ranging in age from 21 to 52 years (tvt = 33.5

years). The demonstration of the generalization of training effects across

clinical problems and client characteristics was facilitated within the context of

simulation and in vivo interviews. Novel to this study, was a specific focus on

performance generalization; an issue which Alberts and Edelstein (1990) maintain

has not been addressed adequately in the extant literature. Generally training

studies have been conducted in analogue environments using untrained or poorly

simulated clients, e.g., drama students (Couture & Edelstein, lg77); psychology

graduate students (Miltenberger & Fuqua, 1985); undergraduate psychology

students (Miltenberger & Veltum, 1988; Veltum & Miltenberger, 1989); and,

analogue interviews of very short duration (Alberts & Edelstein, 1990).

Evaluation of the training effects in this study were completed in an actual

clinical setting (The Psychological Service Centre, University of Manitoba). To

increase the realism of the simulation interviews, experienced mental health

practitioners role-played clients. Also in keeping with Forehandts assertion that
rrgraduate students need to be exposed to'realtclients..." (1985, O. S); trainee

skill levels were assessed in t'in vivott interviews with frrealrt clients, real people

with real mental health concerns, representative of common, contemporary

mental health problems. Further, both simulation and in vivo interviews were

structured to reflect the standard 50 - 60 minute interview session. Training

effects were found to gener alize across both interview classes, simulation and in
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vivo. Generalization over time was achieved with temporal maintenance of

trained skills being demonstrated from 10 to 15 days post-training. While long-

term maintenance of traininS effects was not directly assessed, serendipitous

feedback to the researcher from placement environments of trainees indicated

that the trainees were, one year after the training project, describing and

performing interviewer behaviors within the trained context. Further research

needs to specifically address the assessment of long-term maintenance of these

skills.

Sixth, the study focused on the social validation of the training materials

and training effects. Social validation ratings, by Ph.D. level psychology

practitioners and educators, confirmed that the set of dependent variables was

relevant to the conduct of a behavioral assessment interview. Social validation

ratings also indicated that the training materials were complete in content and

adequate in format for the training of behavioral assessment interviewing skills.

Subjective evaluation ratings of randomly selected pre- and post-training

interview tapes by Ph.D. level psychology practitioners further indicaced that the

topographies of the traineest interviewing behavior improved along eight

dimensions measuring overall process-related and behavioral assessment skills,

i.e., completeness of the behavioral assessment,, interpersonal effectiveness of

the interviewer, appropriate use of open-ended leads, adequate interview focus,

appropriate use of transitional statements, appropriate use anri tirnirrg oi

behavioral assessment questions, interviewer comfort, confidence and

preparedness, and an overall rating of the adequacy of the behavioral interview.

Little pre- to post-training change was found on the client satisfaction

ratings which tended to be quite high during both baseline and training phases of

the study. It may be that clients cannot discriminate between a good and a poor

interview given the criteria targeted in this study. It may also be that in rating

an interviewer clients only attend to process related dimensions. Since the

percentage of completed process responses was quite high during baseline one

would therefore expect high levels of client satisfaction ratings. Unfortunately
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the data indicated that although process responding was high, the adequacy of

that responding was marginally accept.able (approximately 50%) during baseline.

The implication here is that interviewers are reinforced for what could be

considered minimally acceptable interviewer behaviors. Further weight is given

to this suggestion in that confederate clients did not rate interviewers differently

then the real clients. If confederate clients, who were experienced mental

health professionals, used their own behavioral yardstick to rate the trainees and

real clients used some previous experience with other mental health professionals

as lheir yardstick, then minimal process skills may be the common yardstick.

On the basis of the post-participation ratings all trainees reported that the

training impacted on their ability to consult with clients and their effectiveness

as a psychologist. However, this was not consistently upheld in their interview

by interview therapist self-ratings. Specifically in the case of Ann, therapist

seif-ratings tended to be low, suggestive of a lack of confidence, discomfort, and

being unprepared in the interview. These low self-ratings existed despite the

demonstrated increase in interviewer behaviors on Annrs part. Conversely in the

case of Jane, self-ratings were quite high suggesting confidence and poise in the

inlerview, despite poor interviewer skill performance. Based on these data it
seems that certain personal difference variables may facilitate or interfere with

irstructional motivation and behavioral performance. For example, Annts

performance was no doubt facilitaced by the amount of time she spent studying

the manual; which in part may have been motivated by her low estimates of self-

efficacy. Whereas, Janefs over confidence may have interfered wich training

mastery. This would suggest that the training program needs to incorporate

other elements which may impact more significantly on therapistts estimates of

self-efficacy. One approach may be to incorporate behavioral models of

appropriate interviewer behaviors. This coincides with a suggestion for role-play

as part of the training program made by one of the professional reviewers and

two of the trainees. Given the present availability of multi-media computer

technology and interactive software packages future evaluations of computer-
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assisted instruction models should include both audio and video models as part of

the training program.

An alternate suggestion for enhancement of future training packages

comes from the observers employed to rate the outcome interviews. Both raters,

senior clinical psychology Ph.D. students who had finished all their clinical

practicum requirements and who were preparing to apply for internship, indicated

that viewing and identifying the target skills was a powerful training experience

and that they felt confident in their own ability to use the skills in future

interviews. Both observers reported incorporating these skills into their own

clinical repertoire and one observer modelled an interview using the BAIT format

for a practicum student at his place of employment. Based on this feedback,

providing a final stage to the training program in which trainees are called upon

to rate standardized interviews may prove to be powerful behavioral models for

appropriate interviewer behavior. Given present computer technology this

enhancement could be integrated with computer based training models.

However, despite the potential for future development, the training effect

provided by the BAIT materials and the head-start they may provide trainees in

appropriate interviewer behavior must be emphasized. The BAIT-M and BAIT-P

are important additions to the extant training techniques for behavioral clinicians

and their ongoing use is warranted given the substantial increases achieved in

interviewer content behavior and the moderate improvements evicienced for

process skill responding. They, BAIT-M and BAIT-P, are criterion-referenced,

performance-based instructional programs for the training and evaluation of

behavioral assessment interviewing skills representative of the type of behavioral

technclogy that Edelstein (t985) maintained should be used in the training of

behavioral clinicians.

Seventh, the research addressed an issue raised by Miltenberger and Fuqua

(1985) on whether training in behavioral assessment interviewing results in

interviewers who are more capable of completing a functional analysis of a

clientts problem as a result of training. The results of this study appear to
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conflict with those of Alberts and his colleagues (Alberts, Freeman, Desiderato,

Wiener, & Edelstein, 1986) who found that the ability to conduct a good interview

is not necessarily correlate.d with the ability to write an adequate functional

analysis of the clientrs problem. Mean post-training increases on functional

analysis ratings were evidenced for all trainees, despite the fact that they were

not directly targeted in training. These results suggest that training in

behavioral assessment interviewing skills provides trainees with a great head-

start on ancillary interview behaviors, i.e., completion of a written interview

report (functional analysis). The greatest gains were made by trainees Peter and

Ann who achieved post-training overall functional analysis ratings of 5 on a 5-

point scale. In part this may be more highly correlated with the fact that both

these trainees had strong behavioral backgrounds and had completed a course in

behavioral assessment, given that Mary, who did not have a behavioral

backgr"ound and had not taken training in behavioral assessment, demonstrated

substantive change in post-training interviewing behavior yet did not achieve the

same high ievels of change in functional analysis behavior. Consequently, future

training in this area should investigate the utility of specifically targeting

functional analysis skills.

In summary, the BAIT training materials demonstrated differential

effectiveness for the training of interviewer content and process skills. A
significant training effect was found for the production of content skills;

however, little change was evident in the production of process skills. Process

skills were performed at high levels during baseline and post-training. Marginal

improvements, on the other hand, were evidenced for process response adequacy

between experimental conclitions. The pattern of results is in agreement with

the extant literature on the training of both classes of skills; this despite the fact

that the BAIT materials provided a more complete and complex set of behavioral

targets than had previously been assessed in the literature. The effectiveness of

an alternate self-instructional methodology was demonstrated in BAIT-P, a

computer-assisted instruction program which generally achieved marginal to
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moderate training efficiencies over the programmed-learning manual approach,

BAIT-M. Training effects were demonstrated with clinical psychology graduate

students and were found te, generalize across students, clinical problems, and

across clients, including real people with real mental health issues. Subjective

evaluation measures were used to validate the training targets and two outcomes

of the training program, the interview and a written interview report. Finally,

training in behavioral assessment interviewing skills was found to impact

positively on the completion of a written functional analysis of the client's

problem.

Future research in this area needs to focus on issues related to the

training of the difficult trainee. One question to ask is which training format,

the programmed learning manual or the computer-assisted instruction program,

achieves the greatest amount of instructional control. Another is whether less

behavioral language would be more effective especially for trainees where a

behavioral orientation is foreign. Social comparison outcomes of the products of

the training, interview and functional analysis, need to be completed, i.e., how do

the training outcomes compare to what is done in the professional community.

Greater variety of real problem and real client scenarios need to be incorporated

into training or conversely the materials need to be assessed for use in training

specific problem assessments, e.9., family violence and child abuse. Long-term

maintenance of training effects remain to be demonstrated. Enhancements to

the computer-assisted instruction program, BAIT-P, need to be assessed. In

particular, will incorporating video models and rating standardized videos

improve process response acquisition in particular? Also, given Miltenbergerrs

argument for cost-efficiency in training (Miltenberger & Fuqua, 1985) what is the

minimal amount of training required? The BAIT materials offered extensive

training in a wide range of content and process skills. Future research needs to

address a component analysis of the BAIT training materials. A comparison of

the training effects of the BAIT Quick Reference with those of the total package

would also prove informative. Finally, future research needs to build on the
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suggestion of training efficacy found in this study and more definitively address

the issue of which training methodology, programmed-learning manual or

computer-assisted instructi-on, provides the more efficient training approach.

In conclusion, this study provided a rigorous platform for the training and

evaluation of behavioral assessment interviewing skills in clinical psychology

graduate students. Consistent with a recent review of the therapist training

literature by Alberts and Edelstein (1990), i[ capitalized on the best of the extant

methodological considerations, i.ê., sets of responses or skill repertoires were

trained; responses trained were defined in objective, observable terms; raters

were explicitly trained to criterion levels; objective response definitions,

behavior checklists, were used to monitor trainee skill acquisition and

performance; and, a multiple baseline design was used to evaluate the effects of

training. Within this methodological context, the self-instructional packages

evaluated in the study; BAIT-M, a programmed-learning manual, and BAIT-P, a

computer-assisted instruction program; were demonstrated to be effective

vehicles for the training of "realtt mental health practitioners, i.e., clinical

psychology graduate students, in behavioral assessment interviewing skills with
ttreal" clients. Generally, trainees exposed to the BAIT-P training format

achieved marginally higher training effects than did the BAIT-M trained

participants. The demonstration of the effectiveness of a comprehensive

criterion-referenced, performance based program for the training oi assessirrerrt

interviewing skills, makes the application of behavioral technology to the training

requirements of the behavioral clinician (Edelstein, 1985) readily available. The

ability to easily reproduce and disseminate the program, or to customize it to
specific interviewing assessment situations, e.g, investigatory interviewing in

child abuse (White & Edelstein, 1991), ensures it's applicability beyond the

domain of behavioral clinicians to the more extensive community of interviewers.

Perhaps all that remains, now, is to get more professionals to take the BAIT.
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Appendix A

Trainee Invitation Letter and Consent Form

March 19, 1991

Mr./Ms. (Name)

Graduate Student
Dept. of Psychology
University of Manitoba
lVinnipeg, Manitoba

Dear (Name)

The interview remains an indispensable part of any clinical assessment process.

Yet little training emphasis is placed on the interview as an assessment tool. In
an attempt to meet the needs of clinicians for training in the specifics of
assessment interviewing, we have developed a training program which is now

ready for evaluation.

The intent of this letter is to request your participation in an evaluation of the
training program. The evaluation requires your participation in a series of
interview SeSSionS, completion of an interview training program leither in
programmed-learning manual or computer-assisted styleì, and an additional series

of interview sessions. The evaluation is scheduled to run at the end of the April
exam period and will last approximately two weeks. The required time
commitment is approximately 1.5 hours per day.

Words cannot adequately convey to you our excitement about the educational
potential of the training program. We believe it will filt a gap in the clinical
training of mental health professionals. Your assistance is required to bring the
program to the next Stage in its development. Please sign and return the

attached consent form, as soon as possible, to Dr. Holborn via departmental mail

as an indication of your willingness to participate in this unique training and

evaluation opportunity. Once we receive your completed consent form we will
contact you with further details.

Sincerely,

R. E. (Bob) smith, M.A.
Clinical Psychology Graduate Student

Stephen W. Holborn, Ph.D.
Associate Professor
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Trainee Consent Form

I,-,herebyvoluntarilyagreetoparticipateintheevaluationofthe
Behavioral Assessment Interview Training Program IBAIT] being conducted by
Mr. R. E. (Bob) Smith. :l

It is my understanding that as a participant in the evaluation project that I will
be required to

1. Participate in a series of interview situations (approximately 10),
all of which will be video-taped for the purposes of scoring.

2. Provide a written summary of 
.each 

interview.

3. Participate in a training program, in the form of either a
programmed-learning manual or a computer-assisted instruction
program, which addresses core skills for assessment interviewing.

4. Complete an evaluation form which will assess my perceptions of
and satisfaction with the training program.

Also as a participant, I understand that

1. I will receive feedback on the outcome of the evaluation project
within 60 days of its completion. Such feedback will be general in
nature, however at my request individualized feedback will be made
available.

2. My participation in the project is completely voluntary, and that
I may withdraw from the project at any time.

Finally, I acknowledge that I have received no further promises or undertakings
implied or otherwise from the researchers with respect to my participation in
this project.

Signed

Date

(Please return the form unsigned if you do not wish to participate in this
evaluation project.)
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Appendix B

Trainee Infromation Questionnaire

Please complete the following information. Thank-you.

1. Name:

2. Degrees:

3. Years of graduate study:

4. Field of study:

5. Clinical orientation lCheck one]:

HUMANISTIC

BEHAVIORAL

u
r

COGNITIVE BEHAVIORAL tr

PSYCHODYNAMIC t]

FAMILY SYSTEMS t]

ECLECTIC

OTHER

if other specify

6. Have you taken courses on interviewing?

YES

NO
if no, go to #9.
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7. How many interviewing courses have you taken?

8. a) What were the interviewing courses you took?

b) What orientation were the interviewing courses you took?

9. Have you had experience in interviewing?

YES T

NO
if no, go to # L2.

10. How much interviewing experience have you had?

11. In what types of situations have you conducted interviews.

12. How would you rate your training in interviewing skills?

1 ---------- 2- -- -- -- -- -3---------- 4--- - - -----5

poor fair average good excellent

13. How do you rate your interviewing skills?

1 ---------- 2----------3----------4----------5

poor fair average good excellent

14. Have you taken courses on assessment?

YES

NO
if no, go to # 17.

15. How many assessment courses have you taken?
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16. a) What were the assessment courses you took?

b) What orientation were the assessment courses you took?

17. Have you had experience conducting assessments?

YES

NO

if no, go to # 20-

18. How much assessment experience have you had?

19. In what types of situations have you conducted assessments?

T
u

20. How would you rate your training in assessment skills?

1 ---------- 2------ - - - -3---------- 4- --- -- ----5

poor fair average good excellent

21. How do you rate your assessment skills?

1 ---------- 2----------3---------- 4---- - - - - --5

poor fair average good excellent

23. How many practica have you completed?

24, rYhat was the focus of your practica?

22, Have you completed a practicuum as part of your training?

YES T

Non
if no,goto #26. I I
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25. How prepared do you U"ii"u" you were for practicuum beiore you starterl?

a) in terms of interviewing skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

b) in terms of assessment skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

c) in terms of therapeutic skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

d) in terms of overall clinical skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

26. How prepared do you believe you are now to enter practicuum?

a) in terms of interviewing skills?

x---------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

b) in terms of assessment skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared
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c) in terms of therapeutic skills?

x---_-_____x__________x__________x__________x__________x

extremely mode4ately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

d) in terms of overall clinical skills?

x----------x--________x__________x__________x__________x

extremely moderately slightly slightly moderatelyextremely

unpreparedunpreparedunprepared prepared prepared prepared

27. lmportance of training assessment interviewing skills. (How important is it to
train assessment interviewing skills?)

x------*-----x------------x-------_____x _x____________x

extremely moderately slightly slightly moderately extremely

unimportant unimportant unimportant important important important

28. What do you believe is required to improve your ability in the areas of

a) interviewing?

b) assessment?
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Appendix C

Copies of Interviewee Consent Forms

Confederate Consent Form

i, hereby voluntarily agree to participate in the evaluation
of the Behavioral Assessment Interview Training Program lnelf] being conducted
by Mr. R. E. (Bob) Smith.

It is my understanding that as a participant in the evaluation project that I will
be required to

1. Participate in a series of interview situations (approximately 8),
all of which will be video-taped for the purposes of scoring.

2. Role-play a client based on a character sketch provided by the
researchers. I further understand that I am being asked to use my
own experience in the problem area to flush out the script and
bring the character to life.

3. Complete an evaluation form which wili assess my perceptions of
and satisfaction with each interview experience.

Also as a participant, I understand that

1. I will receive feedback on the outcome of the evaluaLion project
within 60 days of iæ completion. Such feedback will be general in
nature.

2. My participation in the project is completely voluntary, and that
I may withdraw from the project at any time.

3. At my request I will receive training in assessment interviewing skills,
using the training program being evaluated in this project, once the
project is completed.

Finally, I acknowledge that I have received no further promises or undertakings
implied or otherwise from the researchers with respect to my participation in
this project.

Signed

Date

Phone Number
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Client Consent Form

, hereby voluntarily agree to participate in the evaluation
of the Behavioral Assessment Interview Training Program lnnlf] being conducted
by Mr. R. E. (Bob) Smith. ,

It is my understanding that as a participant in the evaluation project that I will
be required to

1. Participate in a series of interview situations (approximately g),
all of which will be video-taped for the purposes of scoring.

2. Complete an evaluation form which will assess my perceptions of
and satisfaction with each interview experience.

Also as a participant, I understand that

1. My referring therapist will receive a report summarizing each
interview session within 7 days of its completion.

2. My participation in the project is completely voluntary, and that
I may withdraw from the project at any time.

3. This project is for the training of interviewing skills in clinical
psychology students and ongoing therapy will not be provided to clients by
the evaluation project.

Finally, I acknowledge that I have received no further promises or undertakings
implied or otherwise from the researchers with respect to my participation in
this project.

Signed Phone Number

Date



Patient Name:

Age:

Presenti ng cornplaìnts:

Symptorns:

Personal data:

Substance consumption:

Snokì ng:

Di et:

Presentìng incident:

Family history:

Presentìng aspects:
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Appendix D

Sample Client Simulation Script

Simulated Patient Script: Panìc Disorler*
Louis Bafnister
That of the Actor

Patient sent for consultation by ernergency roorn secondary to presentation

with chest pain. Occasìonaììy light h'eaded. Does not have a faniìy doctor.

Chest pain, sweatìng, paìpitatìons.

The patient is married and the father of two children. fues to be

established accordìng to actorrs age. He works as a l'ibrarian for the

Unìversity. Hasn't seen a psychoìogìst or psychiatrist before. Doesntt kno'r

if he has hypertensìon.

Has an occasional beer, gìass of wine, gets drunk once every year or two

years, Snoked sorne marijunia occasionaììy while in hìgh schooì, horr€vêF¡

has not used it or other drugs sinece. Drinks six or seven cups of coffee
a day,

Two packs of cigarettes a day. Fifteen year hìstory of snoking (alter to
fit age of actor),
Hhen thìngs get busy - fast food, othervìse incorporate your own dìet
patterns (but not veçetarian).
One week ago he was driving aìong tl'e freeway on his way to visit his
parents. Hìth his wife and chììdren in the car, He began to feel
paìpìtatìons and tightness in his throat and notêd chest pain. The chest

pain ìs dull, aching. He became very sweaty and puìled off to the side of
the road. Hìs wife then drove him to the eflìergency roorn where an EKG was

run, and varìous blood tests were taken. After a three hot-¡r stay he was

told that he did not have a heart attach and that he shor-r'ìd see a primary

care physician for ongoing care. At this point, this appointment vras make.

The charb was not available for today's visjt however. The symptons ìasted

about 15-20 minutes. They have recurred a coupìe of times since but have

not been as severe.

Patientrs father died of a coronary at the age of 39. The patient has been

quite anxious about this since that tirne. He has tv.o uncles (siblings of
thìs father) who have hypertension. One of patientrs own siblìngs has

hypertensìon too (an older brother).

Louis shows a great deal of anxiety about the possìbility of a coronary

event, He does not know his cholesterol level but worries that it nËy Þ
high. He used to exercise three tinres a week, but has not exercised on any

consìstent basis for the past four years. Durìng that peniod of tinre his
weight has increased and he feejs less energetic than lre had in tle past.

Louis is very worrìed that these symptorns indicate that lre is havirç a
heart attack and is going to die. Even though he has been convinced that
he did not have a heart attack and the incident that occrrred before hls
tip to the ernergency roorn. He still sees himself as h'igh risk for heart
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attack and r+orries that he will dìe. He seeks reassurance very frequentìy
frorn the physician in a very anxìous way. He sjts anxìo:sìy as he talks
with the physician - sittìng up on the edge of the chair, cìenching his
hands together tìghtìy at sorne points and asking frequentìy for
reassurance, He ask questions about how will I knoçr if I have had a lreart
attack? Hhat should I do if I have had a heart attack? Do these paìns

mean that a heart attack is impending in the future? l.lhen asked .if the
pain radiates form his chest during these episodes, tl-re answer ls no. Any

questions such as that should be followed by a quest.ion, (an anxious
question) on the part of the patìent about what.it wor:ld mean if the pain

did rad'Íate, If probed about whether this makes him anxious the patìent
would show sonre re1ief, sìgh, and say "Yes, I really fee'l as though I an

dying when these episodes starL." Further questioning then can reveal that
he has experìenced similar episodes for the past year on a less frequent
and less intense basis, He expeniences pain when he is drìvìng, or ls in a

crowded store. During these epìsodes in the past he questions whether he

mìght be dying. However, he ìs afraid that he might be dyìng and so does

not make appointments. The question has beconre more intense and more

cornpelling now. If probed he ìs very concerned that he might have a heart
attack and die at the age of 39 as his father had. (Don't volunteer this
unless students ask sornething like, "Hhat is your greatest fear?") He.is
also wornied about whether he is goìng crazy. Gets arçry if you ask h.im

whether he's seen a psychìatrist. The l',lother is still a'live, and the
Father was a truck driver. The patient frequently asks very anxious
guestions to the provider, He watches the prov.ider very ìntently for any

sign of what mìght be goìng on, what mìght be goìng wrong, He is resistant
to making changes in snnkìng because smokìng is the only thing that seerns

to bring down his anxìety ìevel, He reports drinking six to seven cups of
coffee per day, feeling that he needs it to stay alert enough to do h.is

¡iob. He is sornewhat angry and cynìcaì about other peopìe not do.ing their
work as well as they ought to. He says he feels a trernendous tìrne pressure

to get his work done. It ìs very crìtìcal for peopìe to perform at h.igh

standards all of the tirne. He reporLs that he is not extremely happy w.ith

his job but that he doesn't thìnk that people are ever happy wìth theìr
jobs.

Computer job ìn a lìbrary. If asked, whether you ìike your job, answerl

"ft's not great but it's a job - you know you just do your job.r' His wife
aìso works, She's an eìernentary school teacher.

Empìoyment:

* Adapted frorn materiaìs suppìied by Dr. Ed Callahan
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Appendix E

Letter of Instruction to Simulation Clients

April 15, 1991

Thank-you for volunteering to role play a client in the evaluation of the

Behavioral Assessment Interview Training Program.

During the evaluation you will be interviewed seven times by various trainees.

Each interview will take approximately one hour and will be arranged at

convenient times. After each interview you will be required to complete a brief

rating form.

The attached client script provides the character outline for your role play. You

have been assigned your script. on the basis of your own expertise with the

depicted problem. Please read this character sketch and adapt it as needed in

order that you might provide as realistic an experience as possible for the

trainees. While the character sketch is to provide the core of the role play, you

are asked Lo use the wealth of your own experience to bring the character and

the problem to life.

Once again thank-you for your contribution to this training experience.

Sincerely,

R. E. (Bob) Smith, M.A.
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psychorog,.", r"io.:":::l,nr"nu checkrist

Intake Checklist Date:
t:

Client:

Interviewer:

Check tY', tNt, or 'Dontt Know (?)t for each question.

LEVEL CI{E: ISSIJES TO BE ADDRESSED IN EVERY INTAKE INTERVIEH.

I I
Yr. Mo. Day

N ?

Is this situation a crìses, requìr'ing inmediate response?

Is there reason for concern about physical abuse of fam.i ly members?

Is there reason for concern about incest?

ls there reason for concern about suicide?

Is there reason for concern about the safety of the client or others?

Is there concernr
nonprescrìption or

by yourself or others, about the clìent(s) misusing
prescrìption drugs (incìud'ing aìcohol )?

Is it necessary to receive written consent to engage.in therapy?

Is anyone expecting feedback on therap.y proqress?

Have you requested furbher information frorn anyone regard.irç the client?

LEVEL TlÐ: ISSUES TO 8E SELECTMLY ADDRESSED DEPENDIT¿G 0N SITUATICI{.

N ?

Is there current contact wìth other therapeutìc professionaì or aqencv?

Has there
probl ern?

been previous therapeutic contact regardìng the current

Is the cl Íent on med'ication, pscyhotropic or othervise?

Are there ìegaì ìmplications to therapy part.icipatìon or outcorne?

For each positive response, a description or explanation should be Íncluded in

report, Include any emergent or short term interventions initiated during intake.
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Appendix G

Psychological Service Centre Client Phone Contact Sheet

íl

Psychological Service Centre
University of Manitoba

CLIENT PHONE CONTACT SHEET

Date:

Name(s):

Address:

Work Phone:

Home Phone:

Brief Description of Problem:

Emergency: (check one) yes [-l No l-_l

Number of People Attending Intake:

Date and Time of Intake:

Cancellation or Rescheduling:
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Appendix H

Client Ratings

Directions: Circle the relévant X or mark the dotted line at the location
corresponding to your rating.

l. How confident did you feel the interviewer appeared in this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightly moderately extremely

confident hesitant

2. How prepared do you feel the interviewer was for this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightly moderately extremely

unprepared prepared

3. How comfortable did the interviewer make you feel in this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightiy moderately extremely

comfortable uncomfortable

How warm do you feel the interviewer was in this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightly moderately extremely

cold warm

How sympathetic do you feel the interviewer \¡/as in this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightly moderately extremely

sympathetic unsympathetic

6. How attentive do you feel the interviewer was in this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightly moderately extremely

inattentive attentive

How sincere do you feel the interviewer was in this session?

x---- ---x- -x--- ---x- -x--- ----x
extremely moderately slightly slightly moderately extremely

4.

5.

7.

slncere lnslncere
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Appendix I

Therapist Self-Ratings

Directions: Circle the relevant X or mark the dotted line at the location
corresponding to your iating.

1. How confident did you feel in this session?

x------------x------------x------------x -x------------x
extremelv 

."iriÍållr"tt 
slightlv slightly rr'"d"å:.,tå, extremelr

2. How prepared do you feel you were for this session?

x------------x------------x--------____x _x____________x

extremely moderately slightly slighcly moderately extremely
unprepared prepared

3. How comfortable were you in this session?

x------------x------------x----------__x _x____________x

extremely moderately slightly slightly moderately extremely
comfortable uncomfortable

4. How smoothly do you feel this session went?

x------------x------------x------------x _x____________x

extremely moderately slightly slightly moderately extremely
rough smooth

5. How relaxed did you feel during the first half of this session?

x------------x------------x------------x _x____________x

extremely moderately slightly slightly moderately extremely
relaxed nervous

6. How relaxed did you feel during the second half of this session?

x------------x------------x-----------_x _x____________x

extremely moderately slightly slightly moderately extremely
relaxed nervous
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Appendix J

Bait Index

BEHAVIORAL ASSESSMENT INTERVIEWING

TRAINING MANUAL

TABLE OF CONTENTS

INSTRUCTIONS

INTRODUCTION 1

PROCESS SKILLS 3

Attending Responses 4

Gazing

Posturing

Vocalizing

Tracking

Summary

Listening Responses

Paraphrasing . .

Reflecting

Summarizing.. ..,,.. 25

Encouraging 29

Summary 32

ExploringResponses ......3.3
Probing ......34
Questioning... ...,,.37
Concretizing.. ...... 40

Clarifying 42

Summary 45

Educating Responses 46

Confronting 47

Interpreting 50

lll

5

8

11

t4

t7

18

19

22
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Informing

Orienting

Summary

Synopsis

CONTENT SKILLS

Professional Courtesy Responses

Opening the Interview

Initial reception

Environmental Structuring

Ice Breaking

Providing Context

Summary

Ending the Interview

Winding Down

Assigning Homework

Programming Continuation

Parting

Summary

Synopsis

Behavioral Assessment Responses

Identifying the Problem .

Exploring Other Problems

Setting Priority

Describing Problem Behaviors

Exploring Relevant Dimensions

Establishing Problem Onset

Exploring Antecedent Conditions

Exploring Consequences . .

Exploring Cognitive Correlates

53

57

60

61

62

63

64

65

68

7l

74

78

79

80

84

88

92

95

96

97

99

102

107

110

tt4
118

r2t

t27

131
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Synopsis

SKILL INTEGRATION

Establishing Goals

Assessing Strengths

Assessing Potential Reinforcers
lj

Exploring Previous Solutions

Exploring Alternate Causes

Exploring Perception

Summary

Behavioral Assessment Interview Guide

Practice Scripæ

Practice Script #1

Practice Script #2

Practice Script #3

136

t40

143

146

r49

t52

t54

155

156

157

161

t62

176

207

230CONCLUSiON

APPENDICES:

APPENDIX A -

APPENDIX B -

APPENDIX C -

APPENDIX D -

Report Writing 232

Client Self-monitoring 240

Life History Questionnaire 244

Reinforcement Survey Schedule 253



Training, Generalization
90

Appendix K

Sample BAIT Modules

I. Probì ng

Probing consists of a statenrent, worded in tire imt>erative, ihat at'uernpts to obtain informatìon abot¡t

so<neth'ing. Probing ìs op'en-ended and must be answered with an explanatìon, requires discor.rrse, and

cannot easìly b'e answered with a 'yes'or 'no'. Probing provìdes clients an opportunity to discuss

topics relevant to thern by asking thern to talk abo¡¡t, describe, or explaìn sonrething. Probes have

been found to be useful ìn beginnìng an interview, encouraging the client to express rnore

informatjon and eliciting exanples of partìcular behaviors, thoughts or feeììrçs.

Probing is used in the place of a questìon. Generalìy our questions should b,e rephrased lnto
statements. For exampìe, instead of asking "l.lhat did you do next?", say "Tel'l me what happ'ened

then." Probing avoids the interrogative tone of an intervieri which relies on questions.

ProbingconSiStSofa-,wordedìnthe-,thatatt€flptstoobtain

_ about sornethìng.

The following exampìe ìllustrates probìng.

Client [a middìe-aged woman]: "I guess we fight about a lot of things, but the

ma.jor thing we f ight about is that I'm never horne,"

1. Interv-iewer: t'l.lhat does your wife do

while you away?"

2, Interviewer: "Let's talk about what keeps

you away frorn horne. "

In the first response the interviewer asks a question which is off topìc and will not lead to
factual information about the client's probìern. The second response, on the other hand, is a prob€

which asks the client to provide information about the proble*n.

For each of the folìowing, choose the prob'ing response.

1. Client [22 year-oìd male]: "I'm havìng probìerns wìth my marrìage,"

a) Intervìewer: "How long have you been marrìed?" (Go to A)

b) Interviewer: "Tell me about the probìerns you are having." (Go to B)

c) Interviewer: "Are you still lìvìng wìth your wìfe?" (Go to C)

A. This closed inquiry invìtes a brief, factual answer and ìnterrupts th€ client's discussion of the
probìerns. A probe provides a less restrictive structure aM encourages dìscuss'ion. Return to 1 and

try agaìn.

B. Correct. This prob'ing response encourages the client to continue the discussion, Proceed to 2.

C. This closed inquiry dernands a "yes" or "no" answer and interferes with the client's discussion of
his probìern. A probìng response ìs preferable at this point, Return to 1 and try again,
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2' Client [17 year-oìd fe*naìe]: "I have two reactions, realìy. Either I feel 'like yelljng
at her and teììing her shers not the onìy one who feels tired and fed-up, or I feel like
turning around and walking r.ight out of the house."

a) Interviewer: "Describe what's going on inside you when you feeì this way." (Go t¡ A)

b) Interviewer: "Hhen ybu yeìì at her, does she yell back?" (Go to B)

c) Intervìer+er: ttHave you ever walked out?t' (Go to C)

A. Correct' Thìs probìng response is centred on the concerns of the client. Thìs response enables
you to gathelinformation and to heìp the client expìore and cìanify her probìerns,

B. This closed inquiry can be answered by "yes" orttno", As a result it produces little lnfornntjon
and prevents the client frorn expìorìng and clanifying her situation. Return to 2 and try again.
C. This c'losed inquiry can be answered t'yes" or "no". Desígn your expìoring responses to ¡eìp the
client expìore and clarìfy her probìerns. Return to 2 and try agaìn.

l,Jrite a probìng response for each of the foììow.ing:

1. client [middle-aged wornan]: "I just get so nervous. I'm just a bunch of nerves."

Open-ended questions in response to this client message could be "Describe what do you rnean bytta
bunch of nerves"." or "Tell me about what makes you feeì this way."

2. Client [a retìred person]: "To be frank about it, itts b,een pure hell around my house

the last year."

The open-ended question "Tell me exactly what has been going on that's been so bad for you.t,nor.rld
be an appropriate response in this case,

Probing responses are staternents, worded ìn the imperative, that atternpt to obta.in jnformation about
sornething. Probìng is open-ended and asks the client to describe or to talk about his or her
behavior. Such responses require an explanatìon or discourse and can not be answered with a t'yestr

orttno". Probing ìs generaììy nrore productive and should be used nnre frequentìy than the other
explorìng responses. The major advantage of probìng over questioning is that it does not leave the
cl ient feel ìng interrogated.
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IL Expìoring Cogn'itive Correlates

up to th.is poìnt, you have obtained information on the client's problerns' the problern to be

addressed. first, the sp,ecif ic proble<n b,ehavìors' and the dir¡rensions of the prob]ern' You a'lso have

establìshed probìern onset, and exp'lored antecedent conditions and consequences. It ìs novr important

to assess the cl.ient's cognitive .å.pon=.= related to the proble<n. Cognit'ive correlates consist of

client thoughts, be'liefs, self-taìk, attitudes or imagination'

Information on the problern behavior and controlling varìabìes'is incornplete witho(¡t a descriptjon of

the client's cogn'itive responses or self-directed verbal behavior' Such coçnitive events nny Þ

.important variab-les contributing to a prob'lern' or may actually be part of the probìern behavior' It

is useful to deteñnine client attìtudes or beliefs about the problern as well as specific thoughts

occurring before, durinq or after the probìern behavior. cognitive events may furction as

antecedents (e.g. self-ìnstruction, anticipating the outcorne of a behavior) or consequences (self-

bla¡ne, self-praise, self-evaluation) of behavìor, or may thernse'ìves constitute the probìern behavior

(e.g., obsessive thoughts that cause dìstress). careful exploration of cognìtive events will

contr"ibute to the analysìs of a clientts probìerns'

Expìoring cognitive correlates consists of using probes or open-ended questions to assess tlre

client,s thoughts, beìiefs, self-talk, attitudes oLimagination' You may ask the client such

quest.ions as "Hhat are you sayìng to yourself?", t'Hhat are you thinkìn9?", "Can you renrernber the

thoughts you were having?", or t'Hhat were you teì'ling yourself at the tirne?" Each of these prornpts

the client to describe covert verbal behavior which may be related to the problern. In sorne cases

clients may have d.ifficulty rernemberìng their thoughts on spec'ifìc occasions. In such cases you may

rephrase ìeads, and 'if the cljent stìl'l cannot rernernber' you may provìde exarnpìes or have clients

roìeplay or visualize thernselves in probìern situations ìn an atternpt to prornpt the clìent's recall'

For example, t'I know itrs often hard to rernernber specific thoughts. Itve found that peopìe in your

situation sornetiÍìes have thoughts like.... Are you thinking anything like that?"

Exploring cognìt.ive correlates consists of usìng or 

-- 

questions which prornpt the

client to describe verbal behavìor which nËy be related to the probìern behavior'

The following exampìe illustrates explorìng cognitive correlates'

1. Interviewer: "Susan, can you recall what

you are thínkìng as you argue with Ron?"

Client: "I don't think I'm reaìly thinking

about an¡rthìng. Once we starL arguing or

fìghtìn9 I don't really think about it' it
just happens. "

Interviewer: t'Okay, once you start fì9htìng

you don't realìy think about what you're

saying, How about before a fight starts; can

you recaìì what you are thìnkìng about or

saying to yourself?"

2. Intervìewer: "Susan, ho* do you feel as

you are fighting with Ron?"

Client: "Usually, I'm fee'ling angry when we

fìght. You know how upsetting a hassle can

be. tt

Interviewer: "Yes, ìt can be very uPsetting'

How do you feeì then, after the fight?"

Client: "þ,lell, I'm stìll upset and arçry if

we don't make up. Othervise, I feel pretty

happy 'if we can make up after the hassle."
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Cl ient: "Hel I ' . . Usuaì ly on my way over to

Ron's I'm kind of down on myseìf for my

grades. I guess I'm thinking about how bad

I'm do'íng this se*nester and how I might

f'ìunk, and I get kind of overwhelmed thinking

of the work it would take to puììB's out of

this semester. And sorrtimes I'll get mad at

Ron even before I see hm because he doesntt

even try to understand rne when I'm upset

about schoo'l . t'

Interviewer: "It sounds ììke you're thìnking

sonre negat'ive or depressing thoughts about

school before You see Ron."

Client: t'Yeah, I am, and then when I see Ron

I end up taìkìng about it. Hhining,Ron calls

it,It

Interv'iewer: "And as you saìd earììer, thatts

when the fights usualìy start. Let's shift

gears and consider what occurs after a fight'

tlhat kind of thoughts do you have at that

tltîel

Client: "Hel1, usualìy I don't think about it

afterwards' But, maybe the next day or even

later, I'll think about how bad I feel when

we fìght. I wory that ìt's going to break

us up, I guess I reaìly ìet ìt get me down

sornetirnes. "

In the first exampìe, the interviewer used open-ended questions and asked about the clientrs

thoughts related to the problern, fighting. The interviewer asked what the client was saying to

herself or th.inkìng b,efore, durino, and after the fightìng. Thus when the interviewer asked

appropr-iate questions the client responded with information about her thoughts' In the second

example, the ìnterviewer did use open-ended questions but did not ask about the client's thoughts or

covert verbal behavior. Rather the intervìewer asked about her feelings' This can provide useful

informat.ion about the client's physiological or enrotional respondìng but it does not fit the

category of assessing cognitive correlates'

For each of the foììowìng, choose the response which denronstrates appropriate expìoratìon of

cognitive correlates.

1. a) Intervìewer: "Gary, do you think about drinkìng with your friends before you get

together with thern?"

Client: "0h, sometimes but not

Interviewer: "How about after

Client: "No." (Go to A)

usualìy right before we get together'"

a drinking parby; do you ruminate about it?'l
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b. Interviewer: "Can you renrernber the thoughts you are having while you are drinking?t' (Go

to 8)

c. Interviewer: "Gary, how do you feel, when ¡ror.r are drìnking?tt (Go to C)

A' In this exampìe, you used closed questions. You did not ask the client to describe what lre was

thinkirç' but rather asked whether he thought specific thoughts. These questìons would onìy be

aPpropriate after a number of open-ended questions rvere tried and the client fajled to resporÈ to
them. Even then, closed questions should be posed tentatively as exampìes of what the cììent might
be thinkìng in the sìtuatìon. For exarnpìe, "You seern to be havìng trouble recaìl.ing your thotrghts
ìn that situation, are you think'ing...?" The client can respond "yes" or t'no" to your exarnpìes

which mìght then heìp the client recall his own thoughts. Return to 1 and try again,
B. Correct. You have asked the client about his thoughts during his problernatic drinkìng behav{or.
You rn¡st also rernernber to assess his thoughts before and after the identifìed probìernatic behav{or,
Go to 2.

C. In this response you have asked the client how he feels durìng the behavior. l.,lhlle th'is nay be

an important elernent it is not the focus of expìoring cognitìve correlates. Return to 1 and try
agai n,

2. a) Interviewer: t'Peter, how do you feel as you're cruising around looking for a victim?rr
(Go to A)

b) Interviewer: "Peter, what were you telììng yourself as you were cruising around ìookìrç
for a victim?" (Go to B)

c) Intervìewer: "Peter, I would imagine it was quite stressful for you as you were cruisìng
around, can you tell rne about that?"

A. In this response you have asked about the clientrs feeììngs. An appropriate response would foc-us

on the clìent's self-talk or thoughts, before, during and after the problern behavior. Return to 2

and try agaìn.

B. Correct. In thìs response you have focused on the client's thoughts during the problern behavjor.
You would also want to probe for simi lar information before and after the probìern behavior.
C. In this response you are addressing feeììngs which you achieve with an interpr€tation to which
you then ask the client to respond. An appropriate response would focus on the client's self-talk
or thoughts, before, during and after the problern behavior. Return to 2 and try again.

For each of the foììowing scenarios v¿rite, in the space beìow, the leads you would ask to assess

thìs client's cognitive correlates before, duning and after the probìern behavior.

1. Your client has described a fear of taìkirç in front of groups. He feels uncomfortable,
his heart races, and his voice cracks when he does speak. Usuaì'ly, however, he nrerely
avoids taìkìng ìn a group situation.
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Exampìes of approprìate responses would be "Hhat are you thinking as you antìcipate sp€aking before
a group?"; "Tell me what you're say'ing to yourseìf when you have to speak in a group situation.rr; or
t'Hhat are your thoughts after you've spoken to a group?"

2. Ycur client has descr'ibed being anxìors at work. She stated that she feels uneasy, her

hands get sweaty and she feels like running away, I,,lhììe she is usualìy abìe to overcorne

this, lately she has taken considerable s.ick tirne,

Exampìes of approprìate leads would be "Hhat are yor.r thìnking as you antic'ipate becorning anxious?;
"Tell rne what you're say'ing to yo:rseìf when yor-r are anxious?"; or "Hhat are youtre thoughts after
being anxious?"

Appropriate leads for expìorìng the clientrs cognìtive correlates are probes or open-ended questions
that ask about thoughts, beliefs, self-talk, attitudes or imaginatìon before, during, and after the
probìern. C-lients often have difficuìty recaìlìng their thoughts ìn probìern situations, s.ince may

people are not aware of what they are thinkìng at a particu'lar poìnt in time. Therefore you shouìd
take tjme to ask a number of leads to help the clìent rernernber and describe what he or she was

thinking in relevant situations. If the client sti'll cannot rønernber, you may ask the client to
rolepìay or to imagine thernselves ìn the probìern situation, Fìnaìly, you may ask the client to
record his or her thoughts in the naturaj setting for use in the folloh/ing sessìon (see Append.ix B,

for further information on client self-nronitoring.)
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Appendix L

BAIT Quick Reference Guide

RESpONSES L. Cìa¡ify-irg F. Expìorinq Otlrer ftrcble¡rs

18. Use a question, along with a repetition or rephrasinq 12. Provide an open-ended ìead, askìng if other probìems

i. pROCESS of aìl or part of the client's previous message, to obtain exist
elaboration of a vague, ambiguous or confusing statement 13. Provide an open-ended ìead askìng for generaì

A- Gazing M- Confrontirç descrìption of other probìems

1. Majntain natural eye contact with client 19, Describe discrepancìes, confìicts or mixed nìessages 14. Ask for other probìems until client says "no"

2. Do rrot stare! apparent in the client's feelings, thoughts and actions. G. Priorìty Setting

B- postur.irg N. Interpretìrg 15. Sunrnanize presented problerns

3. Face client squareìy 20. llake assocìations or causal connections among various 16. Provide an open-ended lead asking the client to decide

4. Maintain relaxed posture with forr¡ard trunk lean cl ient behavìors, events or ideas whìch probìern to address first.

5. Mainta.in an expressive face - smile when approprìate 21. Present possible explanations of clìent's behavior H. Describ'irç Proble¡n Behaviors

6. Use encouraging gestures 0. Informìrç 17. Provide an open-ended lead askìng for specific

C. Vocaììzirg 22. Share objectìve and factual information description of the probìenr behavior.

7. Use a moderate pìtch and volume of voice P. Orientirp I- Relevant Dirensions

B. Use nroderate rate of speech 23. Briefìy, inform or orient client about what will occur 18. Provide open-ended leads askìng about the dimensions

D- Trackìrg next in the session, (frequency, duratìon, magnitude, ìatency) relevant to the

9. Keep to topìc indicated by the client problem behavior

10. Build on the clìent's issue II. CONTENT J- Proble¡n Onset

E_ paraphrasing 19. Provide an open-ended lead asking when the probìem

11. Rephrase the content of the client's message A- Initial greet'irq first started

F_ Refleç-tir¡g l. Greets clìent with a standard greeting 20. Inquire about events associated with onset

12. Rephrase the client's current feeììngs 2. Introduce yourseìf K. Antecedent Conditions

G- Sunrnariz-irg 3. State your title and position 2.I. Provide an open-ended ìead asking about what occurs

13. Use a collection of two or more paraphrases or B- Erwiror¡rentaì structurirq iust prior to the occurrence of the problem behavior

reflections to tie together or rephrase two or nrore d'ifferent 4. Ensure privacy by cìosìng office door 22. Inquire about circumstances/situations where probìem

parts of a message 5. Direct client to their chair behavior doesn't occur

H- Encouraginçt 6. Assume your position facìng the cjìent L. Expìorìrg Consequences

14. Use verbal or non-verbal prompts to indicate to the C- Ice break'irg 23. Provide an open-ended ìead askìng what happens

client that you are listening and want the client to contìnue 7. Briefly sunmarize what is aìready known about the client ìnrnedìateìy after the probìem behavior

I- Probing an'd the presentìng probìem M. Cognitive Correlates

15. Use imperative statements to obtain information D- Providirp conter(t 24. Use probes or open-ended questions to assess the

J- Questioning B. Inform clìent about nature of the interview client's thoughts, beììefs, self-talk, attitudes and/or

16. Use interrogative statements to obtaìn informatìon a, questìons will be asked imagination, before, during or after the probìem.

a. Open-ended questions being wìth words such as b. will be assessing the problem N. Establishìrç Goaìs

"what, how, when, where, which or who" and require c. client can ask questions at any tirûe 25. Provide an open-ended ìead askìng what specific

d.iscourse or an expìanation 9. Solicit questions behavioral changes the client wants to make

b. Closed-ended questions being with words such as ,l0. Advìse client of confidentìalìty 0. Assessìng Strerqths

"are, do, can, is, or djd" and can be answered \.¿-ith E. Problern Identification 26. Provide open-ended ìeads asking about clìent's

a 'yes' or 'no' 'l1, Provide an open-ended ìead asking for generaì behaviora.ì assets, probìern soìvlng skììls, cognitive

K- Concretìzing description of the probìern coping skills and self-control skills
17. Use a brìef focused question to extract exactness and

specific detail



.:

P- Assess'irg Potential Reìnforcers Points to Renernber

27. Provide an open-ended lead asking about preferred

actìvities and interests, etc. 1. Use open-ended leads, probes or open-ended questions, as much as

Q- Explorìng Prer¡ior-¡s Solutions possibìe. They encourage discussion and exploration. BEHAVIORÀL ÀSSESSMENII

28. Use a closed-ended question asking if there were previous 2. Maintain a natural eye-contact with the cìient. fNTERVIEWING
attempts at problem resolution 3. Speak ìoudly and cìearìy enough so that the client does not have

29. Provide open-ended leads to assess attempts made to strain to hear you.

30. Provide open-ended lead to assess outcornes of attempts 4. Speak sìowly enough so that the client can understand you. Give

R. Expìorirp Alternate Causes the client tirne to process what you are saying.

31. Use closed-ended questions to ask about alternate causesr 5. Provide the client tirìe to answer each question. Don't fire ques-

i.e. client's health, medication or drug use, past hìstory tions rapìdly or answer questions for the clìent.
S- Explorirg Perception 6. Don't interrupt the client (unìess extremeìy necessary because of

32. Provìde an open-ended ìead askìng clìent to ìdentify and long, rambling, or off-subject answers by the cìient).
describe her or his vìew of the problem 7. Each area of assessment should be covered until clear and through

T- ttindirp down ìnformation is provided, and this may requìre that you ask quìte a

33. Inform client interview is ending few leads in some areas.

34. Provide brief sunrnary of interview B. Remember that accuracy is rnore ìmportant than economy¡ thus checks

35. Ask client if they have any questions on communication are essential.
U. Assign'ing hq¡er,lork 9. Maintain a good level of eye contact: Don't stare at your notes,

36. Providing a rationaìe and description of assigned task but don't stare at the client either.
37. Review reporting form(s) 10. Provide a frìendìy, reinforcìng atnrosphere. Praise the client
38. Question cìient to ensure understanding for answering questions and being cooperatìve. Smile when

39. Put in writing the agreed upon tasks appropriate.

V. Prograrming continuation 11. Nod your head and provide other sorts of feedback when the client
40. Provide realistic suggestions for positive outcome is answering questions. Sayìng "um hum", and briefly sunrnarìzìng the

41. Orient client about things yet to occur clìent's answers occasionalìy indicates to the client that you

42. Establish next appoìntment understand what is beìng said,

!.1. Partirg 12. Hhen you are fìnished with the ìnterview, inform the clìent that
43. Escort client to the door you are through asking questions, and thank the client for
44. Conclude intervìew wìth a parting conrnent, such as participating.

"Good-bye. "

Quick Reference
@ R. E. Smith, 1990
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Appendix M

Instructions to Raters and Rating Checklist

,. BAIT Rating Instructions

As a BAIT rater you will be required to view 48 video taped interview sessions.
Your task during these viewings is to identify the occurrence and appropriate use
of targeted interviewing skills. To assist you in your task the BAIT INTERVIEW
SCORE SHEET has been developed. The following guidelines are intended to
direct your use of that instrument.

1. You will view each video and score the occurrence of the targeted content
and process skills. It is recommended that you view each video twice,
once to rate the content skills and once to rate the process skills. Feel
free to view a video as many times as you feel necessary to complete the
rating task.

2. Videos are to be viewed in the designated order, as listed on the BAIT -
TAPE RATING ORDER. Each tape is numbered on the bottom of the
spine label from I to 48, this number is listed on the rating order in the
column labelled TAPE #. For example the first tape you will rate is tape
# 23. You are to initial and date the list in the appropriate rater column
when you have finished rating a tape.

3. Please rewind the tapes when you have finished viewing.

4. The rating score sheet is comprised of six sheets, you will find these on
top of the filing cabinets in six piles. You are to take one sheet off each
pile for each video rated.

5. Sheet 1 is a cover page. You are to fill in the three blanks in the bottom
left hand corner of the sheet.

Tape No: is the number of the tape you are rating.
Rater: you are to initial this area.
Date: provide the date on which the tape was viewed and rat-ed.

6. Sheets 2 - 6 provide descriptions of each target response and space for
your rating of its occurrence.

7. Rating starts with the content skills. For this set of skills you are to
provide two observations. First, did it happen. This is rated by providing
a check mark in the column marked YES. A non-occurrence is indicated
by leaving the column blank. Second, you are to record the location on
the tape that you observed the target response by recording the time
sequence number off the VCR control panel in the column marked LOC.
The following is an example of how the rating sheet is to be used.
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The second set of ratings involves the process skills. Once again we are
interested in the occurrence and non-occutrence of the skill. Simply if
the targeted response happened once you are to place a check mark in the
column labelled YES. However unlÍke content skitls which may only occur
once in a interview, process skills should be happening throughout the
interview. Therefore, you are also required to provide a rating of the
ADEQUACY of the response throughout the interview, with 1 indicating
that the targeted response while used was not used adequately or at times
when it would have been useful and 5 indicating that the targeted response
was used appropriately and in a manner that enhanced the interview. If a
response did not occur then its adequacy does not need to be rated. The
following is an example of how the rating sheet is to be used.

The last set of ratings are OVERALL ratings of your impression of the
total interview in context. You are to rate each interview on the
dimensions indicated using the scale provided.

Please note any problems you had in rating the video in the blank space
provided on page six.

When you have finished rating each tape staple the sheeæ together and
place in the box provided.

9.

10.

SCORITG
YES Læ.

CÂTEGORY OF INFOR'{ATICH TARGET RESPOI¿SE

Q- Exploring Prer¡io¡s
Solutior¡s 1l

28. Closed-ended question askìng is there
were previous atternpts at probìem
reso I uti on.

29, Open-ended lead to assess atternpts
made,

30. Open-ended lead to assess outcorne of
attempts.

SCORE

YES
RESPONSE

ADEqJACY
CÄTEGORY OF
INFORI.IATIO{

TARGET RESPOT.¡SE

L. Clarifvirn

1 2 ? 18. Use a question, along wlth a
repetition or rephrasirç of a'lI
or part of the clientrs prev'lo+rs
rnessage, to obtain elaboration of
a vague, arnbiguous or confuslng
staternent

11.
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BAIT INTERVIEW SCORE SHEET

FOR SCORING TRAINEE INTERVIEW TAPES

TAPE NO:

RATER:

DATE:
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C${TEI{T RESPOT{SES

TARGET RESPOITSE
SCORII{G

YES Læ-

CATEGORY OF INFORI'IÀTIü{

L

A- Initial recegtìon

l. Greets client with a standard gre€tìng

2. Introduce yourself

3. State your tìtìe and Posìtìon

B- Erwìrorrerrtal
stnrcturirg

4. Ensure pnivacy by closing office door

5. Dìrect client to their chair

6. Assume your positiôn facing the clìent

C- Ice breakirP

7. Briefìy sunmarize what ìs aìready known

about the client and the present'ìng problern

D- Provìdirç cor¡texb

8. Inform client about nature of the interview

ì, questions will be asked

iì. will be assessing the Probìern

9. Solicit questions

10. Advise client of confidentiality

E. Id'entifying the Problem

11. Open-ended lead asking for generaì

description of the Probìern

F. Exp'lorìrg Obtrer

Problerns

12. An open-ended ìead, askìng if other prob'lerns

exi st

13. Open-ended lead askìng for general

description of other Probìerns
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TARGET RESPOTTSE
SCORIIG

YES LOC-

CÁTEGORY OF INFOR'.IATION

14. Ask for other probìerns untiì cllent says

Itnoll

G. Settìng PrioritY

15. Surmarize presented probìerns

'16, Open-ended lead asking the client to decide

wh'ich probìem to address first'

H- Describìrìg Problern

Bel¡aviors

17. Open-ended lead askìng for specific

descrìption of the problern behav'ior'

I- Expìorìrg Relevant

Disersior¡s

'lB, Open-ended lead asking about the dinpnsions

(frequency' duration, magnitude, latency)

relevant to the Problern behavior

J- Establishirìg ruleít
Onset

19. Open-ended lead asking when the probletn

first started

20, Inquire about events associated vrith onset

K- Explorìng Antecederrt

Conditions

21. Open-ended lead asklng about what occurs

just prior to the occurrence of the probìem

22. Inquire about circumstances/situations

where probìern doesntt occur

L- Exp'loring Cor¡sequerPes

23. Open-ended lead asking what happens

ìnmediateìy after the probletn behavior

Èl- Expìoring Cognìtive

Correlates
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TARGET RESPOTG
SCORI}€

YES . Læ.

CÂTEGORY OF INFORI{ATIO¡

24. Probes or open-ended quest'ions assess-ltç

the client's thoughts, beliefs, self-talk'

attitudes andfor imagination, before' durìng or

after tl')e Problern.

N. EstablishirP Goaìs

25. Open-ended lead asking what specifìc

behavioral changes the client wants to make

O- ÀssessinS StYergt}rs

26, Open-ended leads asking about cljentrs

behav'ioral assets, probìern solvìng skills'

cognitive coping skì1ìs, self-control and self-

managernent skills

P. Ässessirg Poterrtial

Rei nforcers

27, Open-ended lead asking about preferred

activities and interests' etc'

Q- F:<plorirg Prer¡ìq¡s

Solutiors

28. Closed-ended question asking if there were

previous atternpts at problem resolution

29. Open-ended lead to assess att€rnpts made

30. Open-ended leas to assess outcorne of

atternpts

R- ExP'lorirg Alterr¡ate

Causes

31. Closed-ended questions to ask about

alternate causes' i.e. clientrs health'

medication or drug use

S. Explorìng Percegt-ion

32. Open-ended lead asking client to identify

and describe their view of th€ probìem
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SCORITG

YES Lrc.

CÁTEGORY æ INFOR'{ATICil TARG€T RESPOSE

T. Hìnding ddm

33. Inform client intervieris end'ing

34. Provide brief sunmary of interview

35, Ask clìent if s/he has any questlons

U. AssignirE hs¡e*ork

36. Providìng a rationale and descrlption of
assigned task

37. Review reporting form(s)

38. Question client to ensure understanding

39. Put in wrìting the agreed upon tasks

V- Prograømìng

corrti rx.¡atiorr

40. Provìde realistic suggestions for positìve
outcorne

4.l. Orient client about things yet to occur

42. Establish next appointment

H- Partìng

43. Escort client to the door

44. Conclude interview with a parting corìnent,

such as "Good-bye. "
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PRæESS RESPOSES

SCORE

YES

RESPOIISE ADEqJÄCY CATEGORY tT
INF(NilATIOT

TARGET RESPOTTSE

A- ê.-ir'

1 .2...-.3.-..-4. ( 'I. Maintain natural eye contact wlth
cl i ent

1 .2.....3.....4..... s 2. Do not stare!

B- Fosturir¡q

) 3. Face client squarely

) ? 4. Maintain relaxed posture with
forward trunk lean

) ? Ã q 5. Maintaìn an expresslve face
smi le

L q 6. Use encouragirç gestures

C. Væa1izìrp

2 1 L q 7. Use a moderate pitch and level of
voice

1 2 1 4 q 8. Use rnoderate rate of speech

D. Tracking

1 ? A q 9. Keep to topìc indicated by the
cl ient

1 ? 10, Build on the client's issue

E- Paraphrasing

1 .2.....3.....4. tr
1 1, Rephrase the content of th€

client's rnessage

F. Refìecting

1 { 12. Rephrase tlre clientrs current
feel 1 ngs
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SCÍRE

YES

RESPOI{SE ADEqJÂCY CATEGORY OF

INFORI.IATICI{

TARGET RESPOSE

G- S-rrrnarìzìnq

1 2 ? q 13. Use a collection of two or nþre

paraphrases or reflections to tie
together or rephrase two or Íþr€
different parts of a Íìessage

H- Ermrraging

2 14. Use verbal or non-verbaì prcrnpts

to indicate to the client that 5or.r

are listening and want the client to
conti nue

L Probìng

2 L q 15. Use imperat'ive stateflents to
obtain information

J- Questionìng

1 L q 16. Use interrogative statemenls to
obtain information

a. Open-ended questions begin

with words such as t'what,

how, when, where, whìch or

whott and require dìscourse or

an expìanation

b. Closed-ended ouesti

beg-in with words such as

"are, do, can, is, cr did"
and can be answered with a

tyest or tnot

)

1 2 ? q

K- Corcretizìrp

I 3 L q 17. Use a brief focused question to
extract exactness and specific detail
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OI/ERÄI RATII¡GS

Directions: Circle the relevant number or mark the dotted line at the location corresponding to
your rating.

1. Cornpìeteness of the behavioral assessment. (How thoroughly did the jntervier€r assess the
clientrs probìern and the lìkeìy controìììng variabìes?)

1 - - - -- -----2----------3- --- - - -- - -4- ---______5
poor fair average good excellent

SæRE

YES

RESPOTSE AD€qNCY CÁTEGORY OF

INFOf;'{ATIO{

TARGET RESPOI¡SE

L- Clarifyìrg

1 2 ? 18. Use a questlon, alorç w.ith a

rep'etition or rephrasing of all or
part of the clientrs pr€vious

message, to obtain elaboratìon of
vague, anbìguous or confusing
staten¡ent

H. Confrofiting

2 ? 19. Describe discrepancies,
conflicts or mixed ßìessages apparent
in the clientrs feeìings, thoughts
and actions.

N. Interpretirp

'l 2 3 Ã q 20. Make associations or causal

connectìons among various client
b'ehaviors, events or ideas

1 2 ? 4 q 2'l. Present possjble expìanations of
client's behavior

0. Informìrp

1 i 22. Share objective and factual
i nformation

P- Orierrtjng

1 1 4 5 23. Briefìy, inform/orient client
about what will occur next in the
i ntervìew/sess ion.
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2. Interpersonal effectiveness of the intervieerer. (Hov weìl did the intervie$€r exhiblt
ìmportant interpersonal skills, e.9., active ìistenìng, paraphrasing, ernpathy, etc.?)

1 - - -- - - - ---2----------3----------4----------5
poor faìr average good excellent

,:

3. Approprìate use of op'en-ended ìeads. (Did the intervierer use a m<jority of open-ended

leads, probes and open-ended questìons, and onìy use closed-ended quest'ions as needed?)

1 --- -- -- -- -2----------3----------4----------5
poor fai r average good excel lent

4. Appropriate use and t'imìng of behavioral assessrnent questions. (Has each of the intervle!,
questions necessary and used ìn an appropriate context T/ìthin the interviev?)

1 -- -- - - - - --2----------3- -- -- - - -- -4- ---------5
poor fair average good excel lent

5. Adequate focus of interview, (Did the intervieuer ask a sufficient number of questions

within each major assessment area to get an adequate focus wìthin each topic?)
1 - ---- - - - --2----------3- -- --- - ---4- ---------5
poor faìr average good excel lent

6. Appropr'íate use of transitional statefiìents. (How welì did the interviewer use transltlons
to move frorn one area of discussion to another?)

1 - - - - - - - - --2----------3- -- - - -- ---4- ---------5
poor fair average good excel lent

7. Abilìty of interviewer to appear cornfortable, confident, and prepared. (How co+nfortable,

confident and prepared did the interviewer seefl to be ìn the interv'iew?)

1 --- -- - ----2----------3----------4----------s
poor fair average good excel lent

B. All factors considered, what is your overalì rating of the assessment interwiew?

1 - - -- - - - - --2----------3----------4----------5
poor fair average good excellent

9. Based only on what you have se€n in this assessnrent int€rview and in keeping with the

training goals of BAIT, how prepared do you believe this intervìewer ls to enter
practi cuum?

a) in terms of interviewing ski ììs?

x----------x----------x----------x----------x----------x
extremely nnderately slightìy sììghtìy moderateìy extrenrely

unpreparedunprepared unprepared prepared prepared prepared
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b) ìn terms of assessrnent skills?
x----------x----------x----------x----------x---------*x

extrenreìy moderateìy sì'ightìy sììghtly nroderateìy extrernely

unprepared unprepared unprepared prepared prepared prepared
t,:

c) ìn terms of therapeutic skills?
x----------x----------x----------x----------x----------x

extrenreìy moderateìy sì ightly sì ightly nnderateìy extreneìy
unprepared unprepared unprepared prepared prepared prepared

d) in terms of overall clinical skills?
x----------x----------x----------x----------x----------x

extremeìy nnderately slightly sìightìy nroderately extrernely

unpreparedunprepared unprepared prepared prepared prepared
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APPendix N

Professional Review Ratings

Directions: Circle the releyant X or mark the dotted line at the location

corresponding to Your rating.

1. Completeness of the training program. (How thoroughly does the

manual/program target required skills for assessment interviewing?)

1 ---------- 2---- - --- - -3---------- 4-- - -------5
poor fair average good excellent

2. Appropriateness of the training format. (How appropriate is the

manual/program training format, i.e., description, example,

identification response, production response?)

1 ---------- 2- ---------3---------- 4----------5
poor fair average good excellent

3. Importance of training assessment interviewing skills. (How

important is it to train assessment interviewing skills?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

unimportant unimportant unimportant important important important

4. Importance of the training program. (How important are the
targeted skills to effective interviewing?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

unimportant unimportant unimportant important important important

5. How adequate to you believe the training package is?

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

inadequate inadequate inadequate adequate adequate adequate

6. How helpful do you believe the information provided in the training
manual/program will be

a. in completing an assessment interview?

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

unhelpful unhelpful unhelpful helpful helpful helpful
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b. in completing a functional analysis?

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely
unhelpful unhelpful ,,unhelpful helpful helpful helpful

How prepared do you believe you a student would be to enter
practicuum after being trained using the manual/program?

a) in terms of interviewing skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared

b) in terms of assessment skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderately extremely
unprepared unprepared unprepared prepared prepared prepared

c) in terms of therapeutic skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared

d) in terms of overall clinical skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared

All factors considered, what is your overall rating of the
trainingmanual/program?

1 ---------- 2- - --- -----3----------4---------- 5

poor fair average good excellent

Would you recommend the training manual/program for individuals
wishing to learn

a. interviewing skills?

8.

9.

NO
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b. assessment skills?

YES

i:

NO

10. What are the strengths of the training manual/program?

1 1. What are the weaknesses of the training manual/program?

12. How do you believe the training manual/program could be
improved?
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Appendix O

Social Validation Ratings

Directions: Circle the relevant number or mark the dotted line at the location
corresponding to your rating. t

1. Completeness of the behavioral assessment. (How thoroughly did the interviewer
assess the client's problem and the likely controlling variables?)

1----------2- ----3- ----4- ----5
poor fair average good excellent

2. Interpersonal effectiveness of the interviewer. (How well did the interviewer
exhibit important interpersonal skills, e.g., active listening, paraphrasíng, empathy,
etc.?)

1----------2- ----3- ----4- ----5
poor fair average good excelient

3. Appropriate use of open-ended leads. (Did the interviewer use a majority of
open-ended leads, probes and open-ended questions, and only use closed-ended
questions as needed?)

1----------2- ----3- ----4- ----5
poor fair average good excellent

4. Appropriate use and timing of behavioral assessment questions. (Was each of the
interview questions necessary and used in an appropriate context within the
interview?)

1---- ------2- ----3- ----4- ----5
poor fair average good excellent

5. Adequate focus of interview. (Did the interviewer ask a sufficient number of
questions within each major assessment area to get an adequate focus within each
topic?)

I ----- -----2- ----3- ----4- ----5
poor fair average good excellent

6. Appropriate use of transitional statements. (How well did the intervie'!r/e!: use

transitions to move f rom one area of discussion to another?)

1----------2- ----3- ----4- ----5
poor fair average good excellent

7. Ability of interviewer to appear comfortable, confident, and prepared. (How
comfortable, confident and prepared did the intervieu/er seem to be in the
interview?)

1----------2- ----3- ----4- ----5
poor fair average good excellent

B. AII factors considered, what is your overall rating of the assessment interview?

I -- -- -2--- -3--- --4----------5
poor fair average good excellent
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Appendix P

Functional Analysis Ratings

Directions: Circle the rele¡¿ant number or mark the dotted line at the location
corresponding to your rating.

1. Completeness of the functional analysis. (How thoroughly did the
interviewer report the clientfs problem and the likely controlling
variables?)

1 ---------- 2----------3---------- 4- -- - --- ---5
poor fair average good excellent

2. Adequate detail of the functional analysis. (Did the interviewer report a
sufficient amount of information within each major assessment area to get
adequate detail within each topic?)

I ---------- 2-------__-3------____4__________ 5
poor fair average good excellent

3. How helpful will the information provided in the functional analysis be to
you in devising a treatment plan?

I ---------- 2-----_ ---_3__________4__________ 5

not at all somewhat moderately quite extremely
helpful helpful helpful helpful helpful

4. Based on the information provided in the functional analysis (including
data collection that will be received if it was assigned), how much more
assessment of the problem will you need to do before you can begin
treatment?

1 ---------- 2- - - - - - - -- -3--------_4__________5
a great more than some hardly none

deal some any

5. AII factors considered, what is your overall rating of the functional
analysis?

I ----------2--- - - - _- - -3-----_____4__________ 5

poor fair average good excellent
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Appendix Q

Trainee Satisfaction Ratings

Directions: Circle the relevant X or mark the dotted line at the location
corresponding to your rating.

1. Importance of training assessment interviewing skills. (How important is it
to train assessment interviewing skills?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

unimportant unimportant unimportant important important important

2. Importance of the training program. (How important are the targeted
skills to effective interviewing?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely
unimportant unimportant unimportant important important important

3. Completeness of the the training package. (Uow complete do you believe
the training package was in terms of the range of information and skills
presented?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely
incomplete incomplete incomplete complete complete complete

4. Appropriateness of the training package. (How appropriate do you believe
the training package was in terms of training format, i.e. description,
example, identification response, production response?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

inappropriate inappropriate inappropriate appropriate appropriate appropriate

5. How prepared do you believe you are now to enter practicuum?
a) in terms of interviewing skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared
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b) in terms of assessment skills?

x----------x--________x__________x__________x__________x
extremely moderately slightly slightly moderatelyextremely
unprepared unpreþared unprepared prepared prepared prepared

c) in terms of therapeutic skills?

x----------x_-________x__________x__________x__________x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared

d) in terms of overall clinical skills?

x----------x--________x__________x__________x__________x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared

6. All factors considered, what is your overall rating of the training
manual/program?

I ---------- 2- -- -- -----3--------__ 4_____-___ _5

poor fair average good excellent

7. What did you like about the training manual/program?

8. What did you dislike about the training manual/program?

9. How do you believe the training manual/progïam could be
improved?
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Appendix R
Post Participation Ratings

Directions: Circle the relevant X or mark the dotted line at the location
corresponding to your rating.

i. How prepared do you believe you are now to enter practicuum?

a) in terms of interviewing skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unpreparedunpreparedunprepared prepared prepared prepared

b) in terms of assessment skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unprepared unpreparedunprepared prepared prepared prepared

c) in terms of therapeutic skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely
unprepared unprepared unprepared prepared prepared prepared

d) in terms of overall clinical skills?

x----------x----------x----------x----------x----------x
extremely moderately slightly slightly moderatelyextremely

unprepared unprepared unprepared prepared prepared prepared

2, Importance of training assessment interviewing skills. (How important is it
to train assessment interviewing skills?)

x------------x------------x------------x -x------------x
extremely moderately slightly slightly moderately extremely

unimportant unimportant unimportant important important important

3. I would recommend this training program to a friend or colleague, as an
efficient way to learn interviewing skills.

1 ----------2----------3----------4---------- 5

not at all definitely
whv?
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4. I feel that the interview training enhanced my ability to interact with
consultees.

1 ---------- 2----------3---------- 4----------5
not at all I definitely

5. The interview training increased my effectiveness as a psychologist.

1 ---------- 2------ -- - -3---------- 4---_-- - __ _5

not at all definitely

6. What do you believe is required to improve your ability in the areas
of

a) interviewing?

b) assessment?
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Appendix S

Individual Data and Raw Data Spreadsheets
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Approprlate use and tmlng of behavloral assessmeñt questons,
lntervlew Basellne

12345
Peter :;:;:;:1;P;:;:;:i:;:!i5::i::::::i:5:: +,0 as

BAl.rf Mary :;:;:i:2¡;:i:;:;:;:¿'q:,:::::::a5:::::::::äS:: so
Don ;.;:;:;¡:$:i;¡:;:;:;i;6,::::::::l;¡;::::::i:::j:.6::::::;::i::ii:

BAITJ!'I

Ann
Jane

Lucy

Adequate focus of lnteMew
lntervlew

Pst€r
BAITf Mary

Don

BATi-M

Ann

Jane

Lucy

Appropriate use of fanslüonal statements,

lnlervle$i Basellne

Tralnlng Basellne Tralnlng B/T Dif
6 7 I Mean S. Dev. Mean S. Dev.

4.0 4.O 4.5 1.33 0.29 4.00 0.a5 267
35 4.0 35 2% 0.29 4.m 0.71 1.75
* z5 20 1.10 0.æ. 2% 0,35 .1 ,15

50 5'0 4,O 2æ 0.58 4.80 0.45 247
zo z5 20 1,75 0.50 213 0.25 0.38
zo 20 20 1.BO 0.45 2m 0.00 0,20

Tralnlng Basellne Trajntng B/T Dltr
6 7 I Mean S. Dev. Mean S. Dev.
35 4.O 4.0 1.æ 0.æ 390 0.æ. zw
35 35 4.0 1.88 0,25 4.m 0.71 213* zo zo 1.1 0 aæ. 200 0.00 o'90

Peter

BAITf Mary
Don

BAIT{/1

Ann

Jane

Lucy

50
zo
20

50
zo
zo

4.0 233 0,58 4.80 0.45 247
20 1.63 0.48 2m 0.m o38
20 1.50 0.50 2m 0.m o50

Basellne Traln¡ng B/T Dltr
B Mean S. Dev. Mean S. Dev,

25 1.17 0.æ 270 .o.27 1.53
4.5 1.38 0.4A 388 0.75 2æ
1.5 1.20 0.27 1.50 0.æ o30

50 1,33 0,29 4,80 0.27 347
1.5 1.Æ 0,50 1,38 0.25 0.1 3

20 1,50 0'50 2m 0.m o50

Tralnlng

67
25 30
30 35
* 1.5

4.5

1.5

20

50
1.0

zo



BAITf
Peter

Mary
Don

BAJT-À/

Ann

Jane

Lucy

BAI'Ïf

Ann i:¡:;:¡4;q:;:;:;:i:;qþ:¡:;:,:,:go1: so so
BAJT-Iú Jane ;:¡:;:¡!.!:;:;:;:;:;1:Q:¡;;;i:i:qQ;:¡:;:;;;!.!:; zo

LucY :;;;:;:2¡;:;:; ¡:;:i;6i:;:;:;:;E6:;:;:;:;:1;¡;:¡:;:;:;:1.;5;

Practcum preparednsss rating - lntervlewing.

lntervlew Basellne

I 3. t 4 5
Peter ::::1.3:;:::Ê:t: ::::41.: 50 50

BAJTf Mary :::;;,:¿ii,:':,:::::Ai:,:':,:,:,i:Z:,:,:':':es',....qp.
Don ;:;:;:;.1:à:;;;;;:;;;(jg:;:;:;:;:j.f;:;:;:;:;.1j:;:;:;.;:j;,j:

Ann .':,:,:e9,:,:,;,:,:41:,:,:,:,:,ã¡,i, so 4.6
BAJTI\/ Jane :;:;:;:å{ ;:;:1:;:;:!Q:::::.:::?l::::::::::¿1 ,,, . . . ??.LucY ;:;:;:;¡:¡li;:;:;:;:.þJ::::::::::25:::::::::åi:::::2í:

Peter

Mary
Don

Tralnlng

67
50
4.O

4.5

30
25

50
50
ãE

4.5

4,0
EE

Basellne Tralnlng B/l- Dttr

8 Mean S, Dev. Mean S. Dev.

4.0 317 0.29 4.60 055 1.43

4.0 325 087 4.50 0.58 1.Æ
35 1.80 0,57 A50 0.m 1,70

Ã

4.0

50
l.:o

Tralnlng Basellne Tralnlng B/l-Ditr
6 7 I Mean S. Dev. Mean S. Dev.

35 4,5 35 1.m 0.m 390 0.42 290
35 4,0 4,0 2Æ 0.50 4.13 0.63 1,88
* zo 20 1.30 0.45 2m Om 0.70

4.0

35
3.5

367 0.29

350 0.58

290 0,55

50 50
20 ?o
20 zo

4.æ O.27 0.63
350 0.41 0.m
3.17 0.58 O.27

Tralnlng Basellne Trainlng Bff Dtfi
6 7 I Mean S. Dev. Mean S. Dev.

5'0 50 4.6 1.& O4A 4.W O19 312
38 4.2 4.2 219 0.53 4.æ 0.53 2æ
* 29 21 1.34 0.S 251 059 1,17

4.0 217 0.æ 4.80 0.45 2æ
zo 1.75 0.50 2m 0.æ o,25

30 1.40 055 2æ 0.s8 0.æ

4.6 50 4.2

25 1,3 25
25 29 2S

2æ o.24 4.68 OS 245
230 0.42 21s 0'63 {.10
2æ 0.30 z7a a24 0.70



Practlcum preparedness ratng - assessment

lntervlew Basellne

12345
Peter :;:¡:;:þ,9::i:::::i:Og;:;:;:i:;qÊ:: 29 aB

BAIT-P Mary,,,,,',¿.:i,,:::,,i,:,t'Ïi:':':,:,i:Z:,i,:,:,:iii,,....qq.
Don ;:;:;:;ijg:.:;:;:;:;lig:;:;:;:;:j¡3;:;.;:;:;.1j:.:.;.;.:Ð:È

Ann

BAIII/ Jane

Lucy

BAI'|-P

Peter

Mary
Don

BATI+,4

Ann

Jane

Lucy

Practicum preparedness ratng - cllnlcai.

lntervlew Basellne
12345

Peter :':':':¡,;,:,:,:i:,:l;Ïi,:,:,:,:l;7,: 3o 4.6
BAff-P Mary :':,:,,aç,:':':::::i;Ï,:,:i:':,aE:,:,:,:':¿t,, qp

Don ;:;:;:;ij;g:;:;:;:;:;ijg:;:;:1:;:j.|;:..;.;:;.1.å:;:;:;:;:.6,¡i

Tralnlng

6

38
4.2

5.0

1,7

2.5

7

4.2

4.6

21

50
1.7

z5

Basellne Tralnlng B/T Dlft
8 Mean S. Dev. Mean S, Dev.

4.2 0.84 0'00 376 0.51 z92.
4.2 1.77 0.à 4.49 0'40 271
1.7 1.09 0.37 1.88 030 0,79

BATII/
Ann

Jane

Lucy

1.7

1.7

Tralnlng

6

4.2

z9

4.6

21

33

1.95 0.48 4.A4 0.37
1.46 0.42 1,67 o.m
1.50 0.37 2z! 0.48

7

50
4,6

25

Basellne Trainlng Bfl- Dlff
I Mean S. Dev. Mean S, Dev.

38 2æ O.42 4.û1 0.76 1.92
4.2 251 0,34 4.O7 0.79 1.57
21 1.æ 0.23 230 0'30 1.à

4.2 Zn 064 4.68 0.35 245
21 2æ 0.84 219 0.2 0.10
33 242 0.35 320 0.24 0.78

Basellne Tralnlng B/T Dltr
I Mean S, Dev. Mean S. Dev.

38 1.67 0,00 4,18 066 251
4.2 Z4D 0,53 4.59 0.48 219
1.7 1 .09 0.37 209 059 1.m

4.6

25
29

Tralnlng

6

4.2

4.2

zæ
o.z
o.72

50
1.7

1,7'

7

50
50
25

50 50 4.2

1.7 25 1.7

29 25 25

2æ O.72 4.84 0.37 276
1.98 0,79 1.88 0.42 {.10
217 0,35 264 0.24 0.47



lndMdual Tralnee Data
Cllenffieraplst FatJngs

Confidence Batlng
lnlervlew

P€ter

BAllf Mary

Don

BAtTr\¿

Ann
Jane

Lucy

Preparedness Ratng
lntervlew

Peter
BAIT-P Mary

Don

Ann
BAll-N¡ Jane

Lucy

Comfofi Ratng
lnlervlew

345
:f;?;:....!'.Q. 4.6
;i$;:;:;:;:;g;g:; 4.2
'3:Q:.i.;.:.:2-5.t.:.i.: :4;2:.

Basellne

12
:::::::1.:Z::::::::::4:R:::
',..'.+¿,....Ê.+..
;;.;:;:'.{:2;:1:;:;:;:¡i3 ¡:;

ïralnlng
6

+,¿

25

25
50
4..2

BAITP

7

50
üó
33

345
t,?.. 5.o 4.6

4t2...'.....'.4:.2'.'. 4.2

4;2:;::3.3: ::::4;2':

Basellne Tralnlng B/T Difi
I Mean S. Dev. Mean S, Dev.
33 4.M O.24 4.æ 0.86 0.n
38 391 1.04 386 0.40 -O.05

4.2 334 OB,+ 334 0,8,1 0,m

Peter

Mary
Don

Ann
Jane

Lucy

BAIïrV1

50 1.7 3.48 0.87 359 1.€ 0,11

33 38 4.16 1.17 365 1.04 -O.51

4.2 50 4.34 0.37 4.45 0,48 0,11

Tralnlng Baseltne Tralnlng B/T Dttr

6 7 I Mean S. Dev. Mean S. Dev.
4.2 50 4.2 3.34 1.45 4.59 0.42 1.25
33 1.7 4.2 4,æ 0,.1 0 334 1.18 {.89
25 33 4.2 384 0,46 334 0.84 {.50

25 5.0 25 3.m 1.74 35S 1.17 0,53
50 1.7 21 4.æ O99 3.24 1,6.1 -1 .t+
4.2 1.7 4,2 3.47 1.5¡ 334 1.45 {.13

Tralnlng

4567
50 4.2 4.2 50

*9::....1.?. z5 25
¿g:.:.:.:.:.rt:2: 33 A3

Basellne Tralnlng Bn'Dffi
I Mean S. Dev. Mean S. Dev.
50 4,59 0.42 4,68 0.46 0.m
4.6 4.O7 1.6'1 344 1.10 {.63
50 3.42 0.75 3æ 0'96 A47

1.7

50
25

50
25
4.2

4.2 3m
4.2 4.æ
50 +.n

1.74 4.û1

0.99 355
0,æ aw

1.34 095
1.% -O.73

1.28 {.32



Warmness Batng
lnteMew

Peter
BAIT-P Mary

Don

Ann
BAÍTTV Jane

Lucy

Sympalhy Ratlng

lntervlew

PÊter

BAITf Mary
Don

:;:;:;:f.p;:.:;:.:;:{;B:::::::::g:Q::. 
. . 4.6 . 4,4

:::::::Eö::::::::.:29:::::::::å0:.:::::::áö'.. 25
.... :. 42.. :... :...5û :. : : : : ¿. e. :. :. :. :. áù:. :.:. :. : 5t

BAIT-ñi'l

Ann

Jane

Lucy

Attendveness Batng
lnterview

Tralnlng

a7
33 4.2

33 4.2

4.2 33

4.2 50
50 33
33 50

Tralnlng

67
4.2 50
4.2 4.2

4.2 25

BAJTf

345
.:.:.:4?.: 50 4.O
.:.:.:4?.:.:.:.:.50.. 4,2
.:.:. :43.:.:.:.:.3.3:.: ..:.:4i2.:

Basellne Ïralnlng B/l'- Ditr

I Mean S. Dev. Mean S. Dev.

4.2 4.18 0.OO 4.1 I O.sg 0.00

50 4.38 0.æ 4.1 I 0.68 {.ã
50 376 0,59 4iA 0,&t o.42

50 3S 0.48 4.63 0.37 0.74
4.2 4.47 1.æ 376 1.08 4.72
50 4.68 0.46 4.45 0,96 4.æ.

Basellne Tralnlng B/l Dttr

I Mean S. Dev. Mean S. Dev.

4.2 4.59 0.42 4.47 0.50 {.13
4.6 4.49 0.63 4.æ 0.ã 4.à
50 359 0.37 3S 1.28 0.31

50 4.O4 0'87 4,59 0.59 0.56
38 4.æ O,99 386 0,79 €,42
50 4.34 0.70 362 1,æ 4.72

Basellne Tralnlng Bn-Dffi
B Mean S, Dev. Mean S. Dev.

4.2 4.47 0.24 4.47 0.50 Ð.40
4.6 4.O7 0.53 4.49 0.40 0.42
50 4.05 0.41 3S 1.28 {.15

4.2 4.59 O.42 4.05 1,38 {,54
4.2 4.æ O53 376 1.45 {.52
50 4.3a O.42 362 1.74 Ð.77

Peter

Mary
Don

Ann

Jane

Lucy

BAiTÀ,I

Q9:: 38
5O :.:.:.:.:421

4l:;:;:;:;:f:!;

4.2

33
ao

50
50
25

50
eâ

e?

Tralnlng

67
4.2 50
4.2 4.2

4.2 25

1.7

50
1.7

50
1.7

4.2



Slncerfty ßatng
lñteMelv Basellne

1234
pet€r :::::::5Ð::::::::::Fìq:¡:;:;:;:iþ:: so

BAITf Mary :::::::' :0::::::::::4;4;:1:;:1:;$Q:;:;:;:;:$.P1

Don ::':'ïO: ::::&g: ::': :i$::::.d-B:

8Atl+vl
Ann

Jane

Lucy

Tralnlng Basellne Tralnlng Bff Dffi

5 6 7 A Mean S. Dev. Mean S. Dev.

4.2 50 50 50 4.73 0.48 4.A4 0.37 0.11

4,2 4.2 4.2 4.5 4.æ 0,43 4.Æ 0.15 €.39
'.4¡ .2: 4.2 33 50 347 0,65 4.18 0.84 O.71

4.5 50 50 50 4.18 0.84 4.90 0.24 0.73

33 50 4.2 4.2 4.59 0.84 4.17 0.68 4.42
:i:x zs 4.2 50 4.47 o.so s.go 1.2a {.5r



lndtvldual Tralnee Data

Theraplst Self+atlngs
Confldence Fìatlng

lntervlew

Peter

BAfTf Mary

Don

BAfT-À/

Ann
Jane

Lucy

PreparBdness Ratlng

lntervlew

BAIT-P

Peter

Mary
Don

BArT+/
Ann
Jane
Lucy

Comfort Hatlng

lnterview

Tralnlng

6

4.2

4.2

25
z5
33

BAITf

7

4.6

1.7

4.0

345
+,?.. 4.2 4.2

4:2::::33: 4.2

3.3.:.:.:.:. 2.3:.:.:.: :.33. :

Basellne Tralnlng B/l- Ditr

I Mean S. Dev. Mean S, Dev,

4.2 348 1.2 4.æ 0,46 0.6"1

1.7 2æ 1.æ 2æ 1.25 0.ã
4.2 ZA4 0.80 4.11 012 1.27

25 zn 0.48 2.51 0.00 0.28

33 397 0.42 Zg¿ 0.4A -1.04

50 367 O.95 4.18 0.84 0.5O

Peter

Mary
Don

Ann
Jane

Lucy

BAIT-À/

z5
aa

4.2

Tralnlng Basellne Tralnlng BiT Dltr

6 7 I Mean S. Dev. Mean S. Dev.
4.2 4.2 4.2 376 0.42 4.18 0.m A42
33 33 33 313 1.05 355 A42 ù42
38 4.1 4.1 Zæ O.7A 398 0.19 1.18

4.2 4.2 4.2 334 0.m 4.18 0.m 0.84

33 25 25 313 0.42 271 0.42 {.42
4.2 50 33 267 1.æ 4.18 084 1.50

Tralnlng

67
25 4,6

4.2 25
33 4.0

Basellne Tralnlng Bff Dffi

I Mean S. Dev. Mean S. Dev.

4,2 34{r 1.á A9. O& 0.45

25 251 1.18 Zæ. O84 0.42
4.2 267 0.83 3&t O43 1.16

25 z7B 0.48 267 0.37 .0.11

33 4,18 0.m Zæ. O&+ -1 .25

4.2 367 0'75 3m 1.æ O.n

25
1.7

25

33
33
50



SmooThness Fatlng
lntervlew

Peter
BAIT-P Mary

Don

BAII-N/

Ann
Jane

Lucy

Felaxaton l stlalf of lnteMew
lntervlew

Peter
BAI|-P Mary

Don

BAITTV

Ann
Jane
Lucy

Felaxaton ãdlatf InteMew

Tralnlng

67
25 4.2

33 25
21 38

lñteMsY/

Peter
BAITf Mary

Don

Ann
BAJT-I¡ Jane

Lucy

345
:'g,O' 4.2 4.2
:;1:;7:;:;:;:¡:¿5;: 1.7
':.2 8.: :.:.: 2.3:.:.:.:.:A5

Basellne Tralntng B/T Dlff
I Mean S. Dev. Mean S, Dev.
4.2 348 1.ã 376 A72 0.28
1.7 1.88 1.25 251 068 063
4.2 Zg2 0.84 334 1,10 A42

1.7 278 0.48 ZU 0.37 {.45
33 397 0.42 271 0.BO -1.25
4.2 4.18 0.59 362 0.96 -0,56

Basellne Tralnlng BÆ Ditr
I Mean S. Dev. Mean S. Dev.
4.2 4.18 0,84 4.ûl 0.37 4j7
25 1.88 0.42 Zæ O.42 0.42
4.2 240 0.80 4.æ 0.25 1.64

25 25
1.7 33
z5 4.2

33 25
::::::ï:â:: zs
.: :.:ñ q.:.:.: :.-42

Tralnlng

67
33 4.2
25 25
4.2 38

1?

1.7

25

Tralnlng

567
4.2 25 4.2

25 33 33
::ig:: 28 4,o

ãã
??

4.2

38.8 334 0.00 1c'.27 1597 6.æ
33 376 0.84 271 0.80 -1 .o4
4.2 367 1.12 362 0.96 {l.m

Basellne Tralnlng B/T Dttr

B Mean S, Dev. Mean S. Dev.
4.2 376 1.1 0 384 0.75 0.æ
25 1.88 0.80 2æ. 0.48 1.04
4.2 301 0,54 365 0.74 0.64

1.7 a34 0,m 2ã 0.59 -O,84

33 397 0.42 Zæ. 0.4a -1 .o4
50 4.18 0,59 4.73 0.48 0.56

z5
z5
4.2

ã?

33
50



Professlonal Bevlew Hatlngs
Soclal Valldaton of Trainlng Materlals

Bater: BM EC BD JW BH Mean S. Dev.
Completeness of the tralnlng materlals.

5554.554.900.7¿.
Appropriateness of falnlng format

5,0 4,0 4.5 4.5 50 4.60 0.42
lmportance of tralnlng assessment lntervlewlng skllls,

5.0 50 50 50 50 5oo 0.00
lmportance of ths targeted skllls ln the tralnlng matedals.

5.0 50 50 50 5'0 500 0.00
Adequacy of tralnlng materlals.

50 4.6 50 4.6 5'0 4.83 0.23
Helpfulness of lnformaton for completing assessment Intervlew,

5.0 4,2 50 50 50 4.83 0'37
Helpfulness of lnformalon for completlng a functlonal analysls.

50 50 50 4.6 50 4.92 o'19
Preparedness of sfudent to enter practcum after talnlng wlth materials, vilth rBspect to
lntervlewlng.

4,6 4.2 50 4.6 50 4.67 0.35
ASSBSSMENT

4.6 4.2 50 4,8 50 4.71 o'35
therapy.

29 4.2 4,2 4.2 4.2 392 0.56
cllnlcal,

4.2 4.2 4.2 4,4 4.2 4.2 0.æ
Overall ratng of falnlng materials.

50 4,0 50 50 50 4.BO 0.45
Recommend manual for falnlng of students ln

lntervlewlng skllls?

assessment sklls?



lndtvldual Tralnee Data
Soclal Valldatlon Ratlngs: lnteMew Outcome
Çompleteness of the behavloral assessmenl

BAIT-P

Bater

Peter
Mary
Don

Ann
BAIT-M Jane

Lucy

Basellne Tralnlng

lnterpe rsonal eff ectlveness of the lntervlewer.

BAIT+

Rater
Peter
Mary
Don

Ann
BAIT+¡ Jane

Lucy

Basellne Tralnlng
Mean S. Dev. Meen S. Dev.

1.60 0.71 4.00 0.o0
200 0.00 6.00 0.o0
1.OO 0.00 2-60 0.71

Basellne Tralnlng

MM WS MM WS
....:.:.3:O:.:.:.: :.2.0:.: 6.0 6.0

:':¡,¡,,eie,,,::;:i:'a,e,,' 4.0 6.0
:::::::a0::::::::::ãQ::; 3.0 3.0

:;:;:i;p;p:;:;:¡:1:;â;$;: 4.0 5.0
.: :.:.:ao.:.:.:.:.:âo: 20 ¿O
::::::::2ô::::::::::2:o::: 3.o 3.0

6.0 6.0 200 0.00 6.00 0.00
zo 3.0 1.00 0.00 260 0.71

20 zo 1.oo o.00 2@ o.o0

Approprlate use of open-ended leads.

Rater
Peter

BAIT+ Mary

Don

Ann
BAIT+4 Jane

Lucy

BÆ DIff

Basellne Tralnlng B/T Dlff

Mean S. Dev. Mean S. Dev.
260 0.71 5.00 0.oo 260
250 0.71 4.60 0.71 200
200 0.oo 3.00 0.oo 1.00

Basellne Tralnlng
MM WS MM WS

:;:¡:1;¡Qp:;:;:;:;:;eO;: 6.0 5.0
::::::::3:0;:::::::::¿Ot:: 6.0 6.0
:.:.:.:.1.:O:.;.: : :.1.O:.: 3.0 3.0

260
3.00
1.60

3.00

1.60

1.OO

250 0.71 4.60 0.71 200
200 0.o0 ¿oo o.oo o.oo
200 0.oo 3.00 0.oo 1.oo

Basellne Tralnlng B/T Dlff
Mean S. Dev. Meân S. Dev.
200 0.oo 6.00 0.oo 3.00
250 0.71 6.00 O.00 260
1.@ O.OO 3.00 0.00 200

6.0 6.0

20 20
20 zo

3.æ O,O0 6.00 0.oo ¿00
1.00 0.oo 2.00 0.oo 1.00
1.00 0.oo 200 0.oo 1.00



Approprlate use and tlmlng of behavloral assessment questlons.

Rater
Peter

BAIT-P Mary
Don

Ann
BAIT+4 Jane

LucY

Basellne Tralnlng Basellne Tralnlng B/T Dlff

MM WS MM WS Mean S. Dev. Mean S. Dev.

,':',',149,,.':,:':'âo,, 4.0 4.0 2oo o.oo 4.oo o.oo

,:,:,:,a,0,.,:,:':,:f{,:' s.o 6.0 2oo 0'oo 6'00 0'oo

:.:.:..1.;O:.: :.:.:.1\Q::: 20 3.0 1.00 O.0o 260 o.71

Adequate focus of lntervlew.

Rater
Peter

BAIT-P Mary

Don

BAIT{V'I

6.0 6.0 200 0.oo 5.oo 0.o0

zo 20 200 0.o0 200 0.oo

20 zo 200 0.00 200 0.oo

Ann
Jane
Lucy

Tralnlng
MM WS
4.0 6.0

5.0 6.0

zo 3.0

BAIT-P

Bater

Peter
Mary
Don

Basellne Tralnlng
Mean S. Dev. Mean S. Dev.

1.60 0.71 4.60 0.71

200 0.oo 6.æ 0.00

1.OO 0.OO ¿60 0.71

BAIT-I\4

200
3.00

1.60

3.00

0.00
0.00

6.0 6.0 200 0.oo 6.00 0.æ
20 20 200 0.oo 200 0.oo

¿o zo 1.oo o.oo 200 0.00

Ann
Jane
Lucy

Tralnlng
MM WS

3.0 4.0

4.0 6.0
¿o 3.o

BÆ DIff

Basellne Tralnlng

Mean S. Dev. Mean S. Dev.

1.00 0.oo 3.60 0.71

1.00 0.00 4.60 0.71

1.OO O.OO ¿60 0.71

3.OO

3.00

1.60

3.OO

0.@
1.OO

5.0

20
20

5.O 1.60 0.71 5.00 0.00

zo 200 0.00 200 0.00

20 1.OO O.OO ¿æ 0.00

B/T DIff

250
3.50
1.60

3.60
0.00
1.00



Abllllty of lntervlewer to âppeer comfortable, condldent, ând prepered.

Rater
Peter

BAIT-P Mary

Don

Ann
BAIT{¡ Jene

Lucy

Basellne Tralnlng Basellne Tralnlng BÆ Dlff
MM WS MM WS Mean S. Dev. Mean S. Dev.

:,:,'':'q:9::::::i¡::{9::: 6.0 6.0 260 o.z1 6.00 o.oo a6o
:;:i:;:ifþ:;:;:;:;:;g.p:;: B.o 6.0 a6o 0.71 6.00 o.oo ¿5o
:i:;:;:1;;þ:;:i:;:i:;¿ç:: +.0 6.0 1.60 O.Z1 4.5o o.Z1 3.oo

Overall ratlng of the assessment lntervlew.

Rater

Peter
BAIT-P Mary

Don

:;:i:i:3,[:;:;:;:;:;4j6:;: 4.0 5.0 3.60 O.71 4.60
:::::::4;0::::::::::4;0::: 3.0 3.0 4.OO O.OO 3.OO

;:i:;:;3;6i:;:;;;:;:¿d:; g.O 3.o 260 O.Z1 3.OO

BAIT-I\¡

Basellne Tralnlng Basellne Tralnlng BÆ Dlff
MM WS MM WS Mean S. Dev. Mean S. Dev.

:;:;:;:;1;;p:;:¡;;:;:;l¡Q:i: 4.O 6.0 1.OO O.OO 4.60 O.71 3.60
:;:;:;:;Ç:p:;:;:;:;:;f.$i: 6.0 6.0 A5O 0.71 6.00 O,OO 260
:::::::.1::ii::::::::::í:ô::: ZO 3.O 1.OO O.OO 260 O.Z,I 1.60

6.0 6.0 200 0.oo 6.00 0.oo 3.oo
¿o 20 200 0.00 2@ 0.00 0.oo
¿o 20 1.OO 0.OO ¿00 0.00 1.oo

o.71 1.00

0.00 -1.00

0.00 0.60



lndMduai Trainee Data
FunctJonal Analysls Batlngs: Wrttten lntervlew Beport Outcome

BAITI/
Ann
Jane
Lucy

Adequate delall of the functonal analysls.

Fìater
PetÊr

BAJTf Mary
Don

BAITr\,t

Tralnlng Basellne Tratnlng B/T Dlff
AG CN Mean S. Dev Mean S. Dev.
50 5.0 333 0's8 4,67 o.5B 1,3ß
4.0 4.0 3m o00 367 0.58 0.67
30 30 2m 0.00 300 0,m 1,m

Basellne Tralnlng
RH AG CN FH AG

:;:;:;:99;:¡:;:i:;g^[:;:;:;:;Eþ:; 4.O 5O
:;:;:;:q$;:;:;:;:$:[:i:;:;:;Qp:; 4.0 4.0
;:,:;:;fQ:;:;:;:;$g::::::::A0:: 20 20

Ann
Jane
Lucy

40 50
4.O 4,0
4.0 4.0

BAfTf

BalEr
Peter
Mary
Don

50 3m om 4.67 0.58 1.67
4.O 233 0.58 4.m 0.m 1.67
4.0 am o.æ 4.m 0.00 1,00

Basellne Tralnlng B/T Dltr
CN Mean S. Dev Mean S. Dev.
4.0 3m 0,00 4.æ O.58 1.33
4,0 300 0.m 4.m 0.m 1.m
30 2m 0,æ 2æ 0.58 0.33

50 367 o'58 4,67 0,58 1.00
30 233 0.58 367 0.58 1.33
30 3m oæ 333 0.58 0.33

BAIT-rü

Ann
Jane
Lucy

50
4.O

4.0

Tralnlng Basellne Tralnlng B/T Dtff
AG CN Mean S. Dev Mean S. Dev.
4,0 4.0 3m Om 4.m 0.00 1.00
4.0 4.0 3m 0.m 367 0.58 0.67
30 30 233 058 300 0'm 0.67

4,0 50 3.æ Om 4.33 058 1.33
30 30 2æ O00 300 0.æ 1.m
30 30 233 0'58 300 0m 067



How much more assessment needed before treatment can begln?

Bater

Peter

BAIT-P Mary

Don

Ann

BAIT+4 Jane

Lucy

Basellne Tralnlng

BH AG CN BH AG CN

:;:$$;:;:;:;:¡:;Q1Q;:;:;:;:;:p;p:; 3.0 4.0 3.0

,:]¡p:,,,:,:,:,:$r.or:':,:,:,:,:1'9,: 3.o 3.o 3.o
.;:f[.:;:;:;:;.;at$;:;:.:;:;:?,Q:; ZO ZO 3.0

BAIT+

Rater

Peter

Mary

Don

Ann
BAIT+4 Jane

LucY

3.0

3.0

20

Basellne

Meen S. Dev.

3.00 0.00

233 1.1 6

200 0.00

4.0 4.0

3.0 3.O

3.0 3.0

Tralnlng

AG CN

5.0 5.0

4.0 4.0

3.0 3.0

RH

5.0

4.0

3.0

Tralnlng BÆ Dlff

Meen S. Dev.

3.33 0.6A 0.33

3.00 0.00 0.67

233 0.68 0.33

267 0.68 3.67

200 0.00 3.00

¿00 0.oo 267

6.0 6.0 6.0 3.33 0.64 6.00 0.OO 1.67

4.O 4.0 3.0 233 0.54 3.67 0.68 1.33

3.0 4.0 3.0 3.OO 0.00 3.33 0.68 0.33

Basellne

Mean S. Dev.

3.33 0.68

3.00 0.oo

200 0.oo

0.68 1.OO

0.oo 1.00

0.68 0.67

Tralnlng B/T Dlff

Mean S. Dev.

6.00 0.oo 1.67

4.00 0.oo 1.00
3.00 0.oo 1.oo



Tralnee Satlsfactlon Ratlngs
Soclal Valldatlon of Tralnlng Materlals

Balt-P

Rater: Peter Mary Don Mean S. Dev Ann Jane Lucy Mean S. Dev.
lmpoftance of tralnlng assessment lntervlewlng skllls.

6.0 6.0 4.6 4.86 0.24 6.0 6.0 5.0 6.00 O.00

lmportance of the targeted skllls ln the tralnlng materlals.
6.0 4.2 4.6 4.68 0.42 6.0 6.0 6.0 6.00 O.OO

Completeness of the tralnlng materlals.
4.6 4.2 4.2 4.31 0.24 6.0 4.2 6.0 4.72 0.48

Approprlateness of the tralnlng materlals.
4.6 4.2 4.2 4.31 0.24 6.0 6.0 6.0 6.00 0.00

Preparedness of sfudent to enter practlcum after ùalnlng wlth materlals, wlth respect to
lntervlewlng.

4.'l 3.3 4.0 3.82 0.43 4.2 2-6 6.0 3.89 1.27
essessmenL

4.2 3.3 4.0 3.83 0.44 4.2 ¿6 4.2 3.6.1 0.96
therapy.

4.2 '1.7 1.3 236 1.58 3.3 1.7 4.2 3.06 1.27
cllnlcal.

4.2 1.7 21 2æ 1.34 3.3 1.7 4.2 3.06 1.27
Overall ratlng of tralnlng materlals.

4.5 4.O 4.0 4.17 0.29 6.0 4.0 5.0 4.67 0,58

Balt{r4



Tralnee Satlsfactlon Ratlngs
Soclal Valldatlon of Tralnlng Materlals
Preparedness of student to enter practlcum after tralnlng wlth materlals, wlth respect to

Balt-P Balt{vl
Rater: Peter Mary Don Mean S. Dev Ann Jane Lucy Mean S. Dev.

INTERVIEWNG
lnfo questlonalre
Satlsfactlon ques.

Post-partlclpatlon que

ASSESSMENT
lnfo questlonalre
Satlsfactlon ques.
Post-partlclpatlon que

THERAPY
lnfo questlonalre
Satlsfactlon ques.

Post-partlclpatlon que
CUNICAL
lnfo questlonalre
Satlsfactlon ques.

Postpartlclpatlon que

3.3 0.8 0.8

4.2 3.3 3.8

4.4 3.3 3.3

4.2 3.3 0.8

4.2 3.3 3.8
4.6 3.3 3.3

1.66 1.44
3.76 0.42
3.68 0.6-l

3.3 0.8 0.8
4.2 1.7 1 .3

4.2 1.7 1.7

4.2 0.8 0.8
4.2 1.7 21
4.2 1.7 3.3

278
3.75
3.76

1.66
236
260

1.94
¿æ
3.06

'ó..1

4.2
4.2

4.2
4.2
3.3

1.74
o.42
o.72

1.44
1.64
1.44

1.93
1.34
1.27

1.7 1.7
26 6.0
3.3 4.2

1.7
¿6
3.3

1.7
1.7
1.7

1.7
1.7
1.7

2æ.
3.89
3.89

250
3.6-l

3.6.t

ó-ó

3.3
rt. rt

3.3
3.3
3.3

1.7
4.2
4.2

z6
4.2

4.2

1.7
4.2
3.3

0.96
1.27
0.48

1.44
0.96
o.48

250 0.83
3.06 1.27
3.06 1.27

2æ,
3.06
278

0.96
1.27
0.96



Trelnee Satlsfactlon Ratlngs

Post-p artlclpatlon Ratln gs

Rater:

Ablllty to lnteract wlth consultees,

Effectlveness as a psychologlsl
Recommend tralnlng program?

Bâlt+
Peter Mary

4.5 4.3

4.6 4.6

5.0 6.0

Don Mean

4.3 4.33

4.3 4.42

6.0 6.00

S. Dev.

0.14

0.14

0.00

Ann

4.6

4.3

6.0

Balt-{\4

Jane Lucy

4.0 4.3

4.0 4.0

6.0 6.0

Mean S. De'r.

4.26 0.26

4.08 0.14

6.00 0.00



6.2
63.0 64.t
f.0 s7.8

30'¿l

æ_6 3t.6
3.0 93.6

30'4
30.4 æ.4
z0 96.7

æ.1

æ.1 æ.1

o0 1æ.0

æ.9
æ.9 æ.9
q0 1æ.0

135 rg¡ L€7 Læ L@ y40 v1l v4? v43 w¡14 TOTAL

'ftt
111
000

011
01t
000

0l'l
011
000

000
000
000

t
1

0

0
0
0

o
0
0

0001
0001
0000

0000
0000
0000

0000
0000
0000

0000
0000
0000

10
00
10

01
01
00

00
00
00

34.8
'tæ.0

30.4
1æ.0

84.8
1æ.0

00'l 001
00't001
000000

001011
001011
000000

000011
000011
000000

001111
001t11
000000

0
0
0

0
0
0

0
0
0

1

'|

0

0
0
0

0

0

0
0
0

0
0
0

34.8

34.8
0.0

30.4
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o0

84.8

84.8

o0

11t100
111r00
000000

100000
100000
000000

100001
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000000

100101
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000000

10
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00
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00
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00
00
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00
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00
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oo o 1 o I o o o 1 1 o 0 o o o o o o 0 0 0 0 i 0 1 0 0 0 0 0 0 0 0 0 I 1 26.1

oo o o 1 0 o 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 3.0

oo 1 I o o o o o 1 f 1 0 0 0 0 1 0 0 0 1 0 01 01 0 0 0 0 0 01 1 1 0 0 326
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l0
'I 0
00

10
10
00

00
00
00

10
f0
00

32ô
1æ.0

01t10011
011f001t
00000000

10t00101
10100101
00000000

1'r110001
1t100001
00010000

00010010
00010010
00000000

89.1

89.1 89.1

0.0 1æ.0

34.8

37.0 35.9

1.0 97.8

10
'I 0
00

00
00
00

01
01
00

1l
1l
00

0
0
0

0

0
0

0
0
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00
00
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0
0
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000
000

0
0
0

1

1

0

U
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0
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0110000
0110000
0000000

0110000
0110000
0000000

0000001
0000001
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0111111
0111111
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00
00
00

00
00
00

111
I11
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0l0
000
0t0
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010
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000
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010
010
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100
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t10
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o00

,l

1

0

1

1

0

1

1

0

'I

1

0

1

1

0

,l

'I

0

1

f
0

1

'I

0

1

I
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

01
0t
00

00
00
00

00
00
00

00
00
00

10
10
00

1

1

0

1

1

0

1

1

0

I
I
0

00
00
00

00
00
00

0f
0l
00

Seq Tape TrCon lnSeq Bder CONTÊNTBESPONSES

73 M2Ð POST-1DEL I I 0 f 1 1 I 0 0
l,qlNÉl l01'l I 10 0

tdl 000000000

41 M3CPFE-6 DEL 1 0 0 1 0'r 0 01
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l'11111111 I 1 l 1'l I 1 1 1 1 1 1'f 1 I 11æ.0 665õ16614 4 4 1 4 63 4 4 4 4 6 3 I 1 4685.61 1 1 f 1 1 1 f 1 1 1 1 I f 1 | 'l 1 1 1 I I 'f 1 1 1æ.0 1æ.0 6 6 4 6 6 6 6 4 1 4 4 4 4 4 3 1 3 6 3 4 g 4 6 4 6 S4.O 84.80 0 0 0 0 0 0 0 0 0 o o o o o o o o o o o o o o o o.o 1æ.0 0 o I o I O O O O O O 0 o 1 o o 1 1 I I O O 1 0 o 8.0 9::o
111111111 1 1'l i 1 1 1 1 1 I 1 O O O O 1 S4.O 66634466rt 4 g 19 1 6 4¡t 6 4gl 1 1 I 271.2111111111 1 f Í 1 1 f 1 1 I 1 f o o o o 1 84,0 84.066634 3664 6 3 6 4 4 6 6 6 6 3 4 1 1 1 .t 3 7fl2 Tg.?0 0 0 0 0 0 0 0 0 o o o o o o o o o o o o o o o o o,o 1æ.0 o o o o o 1 o o o 1 o I .t o o .t t o 1 I O O O O I 9.0 gt.O
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00 0 1 0 0 0 0 01 01
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SE TAPE TFCONINTSE BATEB CONTÉNTBESPONSES

73 M2Ð POST-4DEL 1 1 0 | I 1 .t 0 0
LA|NE110101100
ldrfl 000010000

7¿ CALTBBATTON BES 1 1 0 1 0 1 1 0 0

otdÌl0000r0000
Ltdf¡ 000000000

4l M3€ PBE-6 DEL 1 0 0 1 0 1 0 0 1

LATNEt0010'r 011
tditl 000000010

4r GALTBBAT|ON RES 1 0 0 1 0 1 0 0 1

DldÌfl 000000000
L{dffl 000000010

12 Ml€ POST-2DEL 1 1 1 1 1 I 1 1 I
LÂ|NEt 11111111
lddl 000000000

BES1111ti111
Dldrrfl 0 0 0 o 0 0 0 0 0
Lldrf 000000000

3g M2Ð PRE-2 DEL 0 0 0 I 0 1 0 0 0

1AtN8000101000
ldlfl 000000000

38 CALTBBATTON BES 0 0 0 1 0 1 0 0 0
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Lfdt 000000000

3 P1{l PRE€ OEL 1 1 0 .t 0 1 .l 0 0
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tdl 000000000
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Dldfl 000000010
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ldfl 000000000
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otdff'l 0 0 0 0 0 0 0 0 0

Ltdr! 000000000
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1 1 1 1 1 1 1 I I 1 1 1 01 1 1 01 1 1 1 1 1 1 0 88.0 88.0 5 5 4 4 4 3 3 3 3 2 2 21 3 ? 21 3 2 2 3 3 21166..26Á.2
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SE TAPE TRCONINTSE BATEB CONTENTBESPONSES

27 P3Ð POST*40E1 1 I 1 I 1 1 1 1 1

LA|NE1111r 1r 11
tdrlrl 000000000

27 CAUBBATION BES I 1 1 1 1 1 I 1 1

otdnl 000000000
Lfdfffl o00000ooo

36 P2€ PBE-3 oEL 1 I 1 r I 1 1 0 0
LAINEI l f 101100
ldf! 00001 0000

BESI11111100
D{dTl] 0 0 0 0 0o o o 0

LldfrJ 000010000

1 Pl-G PBE-I oEL 1 0 0 r 0 1 0 0 0
LAINE10010l000
tdfl 000000000

'| CAUBRATTON FES 100101000
Dtdr4 000000000
Llddfl 000000000
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LÂNE111101110
tddrl 000010001
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Dldf'l 000010000
LIdf! 000000001
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LATNEI1f I r 1100
ldffl 000010000

46 CAUBRAT|ON RES 1 1 1 1 0 1 1 0 0

Dldfl 000000000
Lldrfl 000010000

43 P1€ POST€OEL I I I 1 I 1 0 1 I
LA|NEl l I t'l 1011
ldfll 000000000

4:t CALIBBT|ON BES 1 1 'l I 1 I 0l 1

Dldfl 000000000
L{dfl ooooooooo
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