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ABSTRACT OF THESIS

This study provides an account of the problems and

procedures involved in the initiation of the Hígher Horj-zons

progranme in an area within the WinnÍpeg School Division.

The prograflme is designed to stimulate pupils in culturally
deprived and economically depressed areas, and to retain

them in school untiL they have qualified for admission to

college or to a technical or vocational- school. Since there

are schools in which large numbers of children have special

educational- needs, brought about by underprivileged homes,

cul-tural deprivation, lack of intel-lectual stimulation, and

difficult social- eonditions, many educators believe that
educa.tional- opportunities shoul-d be provided to meet the

needs of these childrenr âs wel-I as to raise the aspirations
of chil-dren, parents and teachers, in order to improve the

standards of education.

The operation of the Higher Horizons programme in New

York and, to a lesser extent, in Detroit, is reviewed and



discussed, with major attention focussed on the actívitíes

and reasoning behind such activities, Some broad general-

izat,ions and conclusions are drawn, to enable other centres

to overcome similar problems.

The school-s diäsignated as a suitable area for insti-
tuting a Higher Horizons programme in lrlinnipeg were the Hugh

John Macdonald Junior High school- and its six eLementary

feeder schools; namely, Victoria-Albert, Pinkham, Somerset,

Isbister, DufferÍn, atrd Montcalm.

The lrlinnipeg Higher Horizons programme is examined,

regarding the problems encountered in educating the children

of these schools, in order to justify the implementation of
the project. An investigation examined: l) the pupil drop_

outs, 2) the grade expectancies of Grade v and vr pupils,
and I) tne mobility of pupils in the area serected for the
programme. comparisons of mental- ability, read.ing, and

monthly attendance records were made between the pupils in
the area and pupils Ín higher socio-economic areas of tr{inni-
peg. A further comparisofÀ. was made in reLation to other
areas in the city, with regard to sociaL conditions as indi_
cated by statistics suppried by the child Guidance clinic,
juvenile delinquency, and social weLfare agencies.

The procedures established in the operation of the



prograrune are discussed next. First, a historical back-

ground and the preliminary planning are outl-ined. Second,

the resources required are noted. Thir.d, the cultural

activities and speciar academic projects are reviewed.

An important factor in conducting the varied pro-

gramme of activities and projects was found to be the stimu-

lation and encouragement given by the coordinator and the

administrative personnel to the pri-ncipals, teaehers, pupils
and parents. cul-tural activities such as Tfinnipeg sy-mphony

Orchestra concerbs, Rioyal winnipeg Ball-et perfonnances, art
displays, and tours are provided. The major academic

emphasis is placed upon remedial reading and, to a lesser
extent, upon arithmetic, in order to realize the Higher

Hori-zon obj ectives.

Much of the success of the progranme as a whole cannot
be measured in statistical terms but, after more than two

years of operation, Lhe prcgramme reveals certain strengths
and weaknesses. of the tangible results, procedures for
better attendance, for imprnved home contacts, for good

rapport between beachers and parents, and for increased
awareness of special needs in the area, are mod.erately

successfur-' Reports by the teaching staffs and principals
to the coordinaùor, whire necessarily subjective i.n nature,



are invariabty positive, and show a trend towards improve-

ment in all- areas.

The concentrated efforts of the teaching staff call-

for hard work and longer hours at their tasks, but the

absence of negative attitudes and the growing enthusidsm

of the staff in most eases, is justification, ât this stage

of the programme, for its continuance.

The children, in most cases, show increased enthusiasm

for learning, better \rlork habits and attitudes, and present

fewer attendance problems.

The programme continues to labour under definite liJn-

itations¡ and a major factor oontributing to laek of compl-ete

success is that of finance. Difficul-ties in selecting suit-

able staff arise, in most instances, directly from insuffieient

funds for the supply of suitable personnel. 0n the other hand,

in some cases when funds are al-l-ocated for specialized per-

sonnel, qualified teachers have not been avail-ab1e. Lack of

funds also l-imits the cultural phases of the progranme. The

problem of mobílity of the school population is one which

cannot be sol-ved by the programme itsel-f , and is, in turn, a

limiling factor in the attainment of positive results.
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CHAPTER I

INTT,ODUCTION

I. STATEMENT OF THE PROBLEM AND PURPOSE OF THE STUDY

Equality of educational- opportunity is a doctrine

freely accepted and sel-dom questioned seriously. Based

upon the principle that educationaL opportunity ought to
be consistent with the needs of children, however, the

operation of educational- programraes can becorne complex and

diverse. Small classes and special services are wj_dely

organized and available for hand.icapped and mentally retar-
ded children, these having special needs which cannot be

met by ordinary education. There are, however, whole

schools in which the majority of chil-dren have special edu-

cational need.s, brought about by underpriviledged homes,

cultural deprivation, lack of inteLlectual stimulat5.on, and

difficult soclal conditions.

The purpose of this study 1s to provide an account

of the origin, developrnent and operation of the Higher Hor-

izons programme in the ltfinnlpeg School Dlvision No. 1, a

programme designed to stimul-ate pupils in culturally
deprived and economically depressed areas, and to retaj-n

pupils in school- until they have qualified for admission to

college or to technical school.
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The study is timÍted by the very nature of it s being a

continuous process in which no particular t j¡ne limits cair be

set for compÍlation of find.ings and. obserrration of results.

Also, al:ry noticeable resufts may be due, in part, to cerbain

other factors which might be operational in the enrj-chment

of the area in question, such aS changed social conditions,

variations in mobility of pupils, and other factors which

are not within the contrrcl- of the schools themselves. How-

ever, the study Ís useful- in that it provides a view of an

attempt to change the direction of the l-earning processes

and. to atleviate some of the educational deprivations in

one designated area of an urban community.

Comparisons can be made between the \liinnipeg programme

and similar projects in other cities and, ãl a time when edu-

cational programrnes are in a ferment of change, some direc-

tion may be given to the thinking of educational- planners in

general, This report of the beginnings of the ltrigher Flori-

zons programme, ibs gradual development and operation up to

the present time (september, L96l+rJ may enable lrrfinnipeg

Schoo1 Division No. I to assess the total picture with the

vÍew to e)çansion of the progralnme.



II. GTNERA], DEVELOPryIENT OF THE STUDY

Chapter One sets forth the basic purposes of the

study, together with its setting, definition of terms used,

and the sources of data.

Chapter Two furnishes accounts of the Higher Hori-
zons programme in New York city and of the Great cities
Grey Areas school- rmprovement Prr¡gramme in Detrcit, two of
the fourteen largest cities of the united states which are

presently caruying out similar projects.

The basis for institut,ing the Higher Horizons pro-

gramme in a cul-turafly deprived area of the city of Winnipeg

is investigated in thapter Three, provi.ding an account of
some earl-y projects and a summation of events Leading to the
intrrcduction of the programme. There foll_ows, in chapter
Four¡ ân account of the winnipeg progranme in actual opera-
tion, dealing wíth pilot projects, allocation of resources,

and designation of personnel. cultura] activities and

special academic progranmes involving pupils, school staffs
and parents are consi_dered.

chapter Five contains an assessment of some of the
values of bhe prìogranme, in the light of cerbain defined
limitations, and some short-term forecasts for the future
of the Higher Horizons programme.
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ITT. SEITING OF THE STUDY

Those school-s designated as a suitable area for

instituting a Higher Horizons prograrnme were the Hugh John

Macdonald Junior High School and its six elementary feeder

schools, namely: Victoria-A1bert, Pinkhanr, Somerset,

Isbister,l Dufferin¡ ârrd iüiontcal-m schools. A map of the

area invol-ved is shown in Figure 1.

IV. DEFTNITION OF TERT\IiS

A number of new or speciall-y designated terms will

be used in the report. They are defined as follLows:

Gommittee: A group consisting of the principals of

Hugh John Macdonald, Victoria-A1bert, Pinkham, Somerset,

Isbister, Dufferin and MontcaLm schools, and certain desig-

nated personnel of the Superintendentfs Department of the

lrlinnipeg School Division No. l-.

Qoql'dinator: a person who plans and coordinates the

functions of the Higher Horizons prÐgrarune, under the direc-

tion of the Superintendentrs Department of the lnlinnipeg

Schoo1 Division No. 1.

Cultural-ly deprived: children deprived of a I¡Iay

of l-ife that encouragesi them to become contributing members

lI"bi"t"r School- was closed on June 30, 196l-, and its
pupils were transferued to John M. King, Victoria-Al-bert and
Somerset school-s.
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of our society, to achieve self-rel-iance as persons, and to

have their own reasons for being. Other terms synon]¡rnous with

1t are: educational-ly deprived, economi-cally depressed,

underprivileged, di-sadvantaged, Lower class, lower socio-

economic, impoverished, economically deprived, culturally

different, culturally depressed.

Division: al-l- public schools situated within the

boundaries of the city of Winnipeg, and laror¡m as The ìrtlinnipeg

School- Division No. 1.

Drop-outs: pupils who, for a ntilmber of reasons' fail

to complete bheir hÍgh school edùcation.

ELementary .school! a school- which offers insiruction

in Kindergarten and in grades one to six.

Great Cities -Crg Areas Echool- I,mprovement Programme,

or -Great, Cities School Improvement Programme: incl-udes the

fourteen largest public school systems in the United States.

Its purpose j-s to discover ways of providing better school--

ing for culturally deprived children.

FBgher -Eorrzo"s area: that portion of the City of
lüínnipeg School- Division No. 1, prnviding education facili-

ties through one designated junior high and six elementary

schools, experimenting with the Higher Horizons programme,

See Figure l-.

Higher Horizons -Eg.gr3mme,¡ a progralnme designed to
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encourage pupils, particularly in culturally deprived and

economically depressed areas, to stay in schooL until- they

have qualified for admission to col-lege or have acquired a

trade or marketable skill.
Juni-or high school-: a. school where grades seven,

eÍght and nine are taught.

9pen House! an evening, designated several- times

during the year, for parents to visit the school and to

discuss their chil-drenrs progress with the teachers.

Programmet the Higher Horizons project or the Great

Cities Grey Areas School Improvement progranune, both of

which aim for an optimal development of each pupil.

V. SOURCES OF DATA

The following are the sources of data for this
repo rb :

l-. The pamphlets, reports and bul-letins on Higher

Hori-zons, Board of Education of the City of New York, 110

Livingston Street, Brnoklyn 1, New York.

2. Reports of the Detrnit Great Cities Schoo1 Im-

provement Project, 45j Stimson Avenue, Detroit, Michigan.

3. Phi Del-ta Kappan, a Journal- for the Promotion of
Research, Service, and Leadership in Education, Eighth

Street and Union Avenue, BloomÍngton, Indiana.



I
l+. Education and the Disad.vantaged American, " the

Educational Policies Commission of the Nationaf Education

Association of the United. States and the American Associa-

tion of School Administrators, L?OI Sixteenth Street, N.W.,

lfashington 6, D. C.

ile

L77

5. A report of the Comrnittee on Services for Juven-

and Adult Off enders , Comrnunity Trlelfare Pl-anning Council,

Lombard Avenue , 
.lrtlinnlp eg 2, lvianitoba.

6. Sehoo] Board mi.nutes and annual reports published

VrIall Streetby the ìiriinnipeg School Dlvision No. l ' l-577

East, ltrlinnipeg 3, lvlanitoba.

7. A report of a visit to a number of Higher HorÍzons

Clty, mad.e by lvir. G. lvl.

B. ivlinutes of the Hlgher

Horizons, the Vúinnipeg School

East , Ilfinnip eg 3 , lVlanitoba .

Horizons meetings, the

It{innipeg School Division No. l, L577 I¡fall- Street East, Winni-

peg 3, iVlanitoba.

9. Personal- consu]tation with the principals of the

seven lrlinnipeg schools experimenting with the Higher Horizons

programme.

IO. Personal consultation with the City of ltilinnipeg

Social Welfare Agency, the Itfinnipeg Juvenile and Family

court, and' the Child Guidance Clinlc of Greater I¡linnipeg'

schools in MetroPolitan New York

Ner^ifiel-d, Coordinator of Higher

Division No. I, L577 V,lall Street



CHAPTER II

fiEVIEI¡J OF SIIVIILAR PROGRAIVIYIES

I. THE HIGHER HOR]ZONS PROGRA1WJE IN NEI¡T YORK CITY

Egeke{o_und_ and Organi zat-i og

The New York City school system has traditionally
played a leading role in developing human poLential- and

in broad.ening democratic principles. The Higher Horizons

programme is the most recent evidence of j-t's leadership in

the education of disadvantaged children. The programme

aims to d.evelop the potentia.t achievement level of all

chlldren and to prevent the waste of human talenb.

In the spring of L956, the New York Board of Edu-

cationrs Cornmission on Integration, working through a sub-

commr-sslon on Guidance, Educational Stimulation, and

Placement, stated in its rePort:

It is well known that tests of mental
ability usually do not measure the ful-I
intellectual potential of children who come
from l-ow status socio-economic homes, or
homes in which there is cultural- depriva-
tion. Neither do sr.lch chiLdren demonstrafe
the acadernic achievement that otherr more
privileged children of comparable ability
do, with the result that relatively few of
the under-privileged ehildren pursì-re posf
high school education, if indeed they com-
plete even rnodified high school courses.
In the concern for this type of child, it
is proposed to institute a demonstration
guidanèe programme for the -e?rly identifi-
eation and stimulation of able students
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who are not now identified, and to cornbine
this guidance programme with one of teacher
education in the identification and stimu-
Latlon gf able students of the type ITIen-
ti-oned. -

. The Demonstration Guid-ance Project evol-ved from

thls proposal- and began at Junior High School- 43, ivianhat-

tan, in Ðecember of L956. The project was planned for a

six-year period so that seventh grade pupils could be

foll-owed bhrough graduation. In bhe beginning it included

7L7 of the 1,400 junior high school- students in the seventh,

eighth, and ninth grades. After further screening and the

dispersion of many students to a variety of high schools,

379 students were placed in project classes at George Wash-

ia€fon High Sctrool,. 0f this number, 24O students were

ultimately graduated.

In the course of the proiect, many efforts were made

to compensate for limitations caused by community factors.

Expanded guidance and counselling staffs, speeial instruc-

tional and remedial services, broader cultural- experi-ences,

more contacts with parents, and clinical and financial

assistance were provided.

The success of the project led to its extension into

other junior high schools having the same problenns. This

1.,.-Higher Herizons,
of the City of t\ew York,
New York, January, L963,

Progress Report, Board of Education
lI0 tivingston Street, Brooklyn 1,
p. 2.
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expanded programme, known as the Higher Horizons programme,

was l-aunched in September , 1959.

Although the lligher Horizons prograrome developed

from the Demonstration Guidance Project, there are differ-
ences between them as to purposes and organizatlon. The

pilot projecb was designed to identify and stimulate able

students for college admissi-on, The initial group consisted

of only one-half of the junior hlgh school population, and

the number of children contÍnuing in the project decreased

for every year of operati-on. The Higher Horizons programme

included all chil-dren in the grades affected, both the

academically able and the academically disabled. Since it
applied specifically to disadvantaged children, Higher

llorizons became a quest for the kind of education whlch

woul-d enable them to compete with other chiLdren on the

basis of equarity, and to recei-ve a fair share of the rewards

of socåety. It therefore ceased to be a speeial project, and

became a programme.

The Demonstration Guidance Project deal,t, then, with
a picked and constantly decreasing number of students in one

junior high school and, àater, in one high school. When

chosen, they were in all grades--the sevenüh, eighth, and

ninth--of the junior high school. As they progressed through

the grades, a higher grade was added each year and the }owest
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grade was dropped. 0n the oÈher hand, the Higher Horizons

programme ad.ds new grades and pupils each year, and operates

in many schools and on different school level_s. In L959,

it was i-ntroduced in the third grade of the elementary

school- and the seventh,grade of the junior high school.

Each year, one elementary grade and. one secondary grade

have been added, so that at present the programme includes

the third to sixth elemenLary grades, the seventh, eighth

and ninth of junior high school, and the tenth grade of

high school.

The reasons for beginning with one grade at a time

were many. The introduction of the programme required time

for planning, organization, and teacher training. The bud-

getary situation rendered it impossible to appropriate funds

for all- children in all grades of the selected schools.

Growth of the programme was necessarily grad.ual in order to

facilitate the evaluation of progress as preliminary to fur-
ther expansion.

Table I summarizes the important d.ifferences between

the initial project and its successor.

During the school year L959-60, services were pro-

vided for seventh grade pupils in thirteen junior high

schooLs and for third grade pupils in elemenLary schools

feeding nine of these junior high schools. Later, the feed-

ing elementary schools of the remaining four junior high
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TABLE I
DIFFERENCES BETIí¡-EEN HIGHER HORIZONS A.ND THE

DEIVIONSTRATION GUIDANCE PROJECT*

Higher Horizons
Programme

Demonstrati-on
Guidance Projecb

Begun

Initial Grades

Extension

Schools

Target
Population

,Gsa1

Method of
^^^-^ 

+ .i ^-vyçL cl vl- \,,lr

Present Status
fte63)

September, L959

3 (elementary)
7 ( junlor high)

One el-ernentary and
one secondary grade
added each year

52 elementary
13 junior high
tl high school-s

All chil-dren

Bet,ter educati-on
and wider fiel-ds
of choice for dis-
advantaged chil-dren

Decentralized
operation

64,o75 pupiJ-s in
grades I to 10

December, L956

7, 8, I (junior
high school- )

To high school in
September, L957

Junior High School
. Lû, Manhattan
George Ilüashi-ngton
High School

The academically
able

Graduation with
academic diploma,
college admission

Concentrated
control

Completed Í-n June,
L962

'l'High-gl Horizo4s, Progress Report, Board of
New York, l-10 Liv-
I, New York,

Education of the City of
ingston Street, Brooklyn
January, 1963, p. 5.
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schools were added to the programriie. Tables II and III

indicate the expansion of the programme since lg5g

TABLE II
EX.PANSION OF EIE}iENTARY SCHCOL HIGHER HORIZON

SERVTCES, rg 59 -L962r.,

Year Schools Grades Pupils Programme
Teachers

Counsellors

/^LY>Y-On
Lg6o-6r
i 

^/ 
a /  LYOL-O¿

l-962-63

3L
52
52
52

?/,
/,
/,
and

1,56t
L8,3t+2
25,O39
33 ,7 57

rlII+
4, 5,.Ã*) ./,

o

3o
l+9
67
87

TABLE III
EXPANSION OF JUNIOR HIGH SCHOOL HIGHER

HORIZONS SERVICFJS, L959-L962+'I'

Year Schools Grades Pupils Programme
Teachers

Counsell-ors

7959-60
rg6a-6L
L96r-62
l-962-63

t<
1?
t<

L,/

L3

7 6,769 25
3?
tA+v
52

10
/,Y
5o
5o

7r 8 L3 rt+23
7, 8, 9 19,111
7,8; 9 L9,338

¡FIbid. ,þFIbid.
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In September , 1962, the tenth grades of nj-ne academic

high schools and two vocational high school-s were added to

the programme. fn order that additional Higher Horizons

services might be extended to the 10,980 students, seventy

programme teachers and twenty guidanee counsel-l-ors were

added to the nornial all-otrnent. Table IV indicates the high

school services.

TABLE IV

ADDITION OF SENIOR H]GH SCHOOL HIGH¡JR
HORTZONS SERVTCES, L962-L963

Year Schools Grades Pupils Programme
Teachers

CounselLors

rg62-63 9
2

acadernic
vocational

ro ,980 7o10 ?o

The programr,ne, as of Februåry, L963, included 33r757

pupils in the third to sixth grades of 5? elementary schools,

L9,33à pupils in the seventh to ninth grades of thirteen

junior high schools, and 10,980 pupils in the tenth grade of

nine acadernj-c high schools and two vocational high schools.

Although the goals and standards are the same for al-l

schools and aII districts, the Higher Horizons programme is

a decentralized operation. Each principal, in consultation
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$f1th his assistant superintendent, determines his own

Specific programme. Prograinmes and procedures, therefore,

vary widely from school to school, and from district to

distriet. This decentralization is largely due to the

heterogeneity of the population of New York City. There

are degrees of d.isadvantage among the underprivileged.

The problens of a segregated school in Harl'em differ from

those of a segregated. school in Queens. Likewise, a school

with a pred.ominantly Buerto Ilican population hlill have diff-

erent problems from the school with a large imrnigrant Portu-

guese and Italian PoPulation.

In the eleraentary schools an additional number of

teachers, known as progralnme teachers, was assigned. The

nature of their assignment depended upon the needs of the

school and. district. In one district the programme teacher

acted as curricu]um assistant and teacher trainer. Another

district employed teams of teaeher-training specialists in

subject matter such aS reading, mathematics, Sciencer and

social studies. In a third district, the programme teachers

i^rere assigned to individual- schools to carry out reading

i-mprovement programmes. In a fourth district, the duties of

programme teachers were deterrnined almost entirely by the

prÍncipals. AII of these teachers spent most of their time

with parent and comrnunity education, cultural activities,
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teacher training, curriculum improvement and enrichmenb,

and remedlal work. Again, loca1 conditÍons in each school-

deterrnined the programme to be followed.

I[ost schools received three prograllune teachers: two

for academic improvement and one for cultural- enrichmenb.

The function of the academic teachers fay in the area of

language arts, while the cultural enrichment teacher worked

in the area of art and music, and supervised tours taken by

the pupils. Each school- had, in addition, a teacher of

science and a teacher of library. Approximately one-half

of the programme teacherts time was devoted to instruction

of children, and the remaind.er of the time I^Ias appropriated

fsr school and community activities.

In the junior high schools, principals made use of

their programme teachers mainly for remedial reading, teacher

training, curricu-lum enrichment, cul-tural activities, and

administration. In the L962-63 school- year, the principals

were asked to organize smaller classes in reading, mathema-

tics, and foreign languages. Approximately one-hal-f of the

remedial servj-ceS were available to chil-dren with greater

academic potential.

In the high school-, al-l tentli grade students received

instructional or guidance services, or both. Principals,

however, were given freedom to organize thelr own programmes

to meet the conditions of their schools and the varying
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needs of their PuPils-

0b.i ectiv_ej¡

The objectives of the Higher Horizons programme are

ultimately the same as those of the general school- system'

It assìlmes that disadvantaged children have as much innate

abitity as the adva.ntaged, but that family circumstances

and adverse environmental factors have prevented their poten-

tial from being realized. The long range goals remain the

same in Higher Horizons schools but there are changes in

programrne, in emphases, and in procedures '

The main objectives of the Higher Horizons programme

are: 1) to help teachers to set realistic goals for chÍ}-

dren, in terms of their potentiat rather than in terms of

their past achievement; 2\ to raise childrents levels of

aspiration and to stirnulate them to attain these levels,

commensu.rate with their ability; l) to enrich the currj-culum

in academic and cultural areas in order to discover and'

develop pupil potential; l*) to provide remedial services for

children with good academic potential, particularly in read-

ing, and also in other academic subjects; 5) to provÍde

inspiration to teachers and parents that raitr, in children

wifl make progress possible, and to communicate this faith

in themselves to the children; 6) to raise cultural sights

of children by providing them with experiences not usually
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attained in their home or community; 7) to develop methods

which will- encolirage parents to cooperate with the school

in r:aising ed.ucational, vocational, and aspirational levels

of chitdren; 8) to develop techni-c,ues for identifying and

stimulating the educationatly disad.vantaged children.

Most of the children in the Higher Horizons schools

live in slur¡i areas or on the bord.ers of them, and come from

Iow income families without an education, They suffer from

all the 111s which a nodern society inflicts upon them.

Wel-fare ass j-stance, free school lunches, broken homes, latch

keys on strings around their necks, and single room occttpancy

are characteristics of the l-ife of these children. The rate

of pupi] turnover in the average school- is nearly fifty per

cent. The number of pupils transferring into many schools

exceeds those who have remained.

As a result of these conditions, Èhe median retarda-

tion in reading of New York City seventh grade children in

November, L959, wa5 one year and seven months. This meant

that one-half of the children were below their grade l-evel

by more than two years. The poorest rated school was two

years and nine months ;behind; the best schooJ was eight

months behind, In arithmetJ-c, the resuJts were approximately

the same.

The success of the Higher Horlzons programme must be
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judged by these academic criteria. Whife the objectives
to raise the self-image, to broaden the cul-tural hori-
zons, to improve the school cl-innate, or to make teachers

happier are commendable, they are not enough. The academic

functioning of a school must be improved as well-.

The Higher Horizons programme is based on the propo-

sition that lmprovernent in a pupir must be accomplished by

influencing the child, the teacher, and the parent. The

childts educational, vocational, or aspirationaL goals can

be raised by first convj-ncing him bhat it is possible.

rmprovement in motivation and in achievement i-s necessary.

The childts experiences with academic work have often been

frustrating, and hj-s association wlth others of bhe same

minority group or the same member of a racial stereotype

are constant reminders of inabil-ity to acquire academic

virtues.
The bbjectives of the progranme can be attained, only

through the teacher, who plays a key role in Lhe process of
improvernent. she must have confidence in the chil-drs abil_-

ity and, faith in the existence of a potentiar in arl chir-
dren.

The totaL programme can succeed. only if both teachers

and parents are stimul-ated so that pupil achievement is
made. Parents accustomed to depressed conditions are prone
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to lower their expectations of their childrenrs slrccess.

Their apathy and discouragement must be assautted. They

must be persuaded to accept their responsibility in the

programme by d.esiring a better education for themselves,

better working conditions and a beÈter life for their
children.

$pecial Serviceg

Children who are unable to reach their potential

achievement leveLs because of unfavourable environments

are largely represented j-n the followÍng groups:

1) the drop-outs from hÍgh school- before its
completlon;

2) the bright,est young people who termlnate their
formal education at high school graduation;

3) the children of average abllity or better, who

do not l-earn to read properly.

For these children, equality of services in the

regular school system is inadequate to overcome unfavourable

social and esonomie eonditions. A'dditional services are

absol-ute necessiLies.

In Lg6?-63, the Higher Horizons programme cost

$3,800,000r or about sixty-one dollars per pupil. This

money was spent for 290 programme teachers, L57 guidance

counselJors, and for materials, and does not take into
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acco¡rnt the hundreds of teachers supplied to reduce the

size of classes. An independent source estlmated that t,he

Oity was spending between one hundred and fifty and one

hundred and seventy-five doll-ars per pupil per year for the
'ad.ditional servlces, so that the total ad,ditional- csst of
educating Fligher Horizons pupils was over two hundred

dol-Iars per pupil each year.

The difference in cost of operation between a regu-

lar school and a Higher Iiorizons school resulËs from smaller

class size and from the many special programmes provided.

Two elementary schools, first to sixth grades, have approx-

imately 8ó0 pupils in each. In one regular school in a

middle-class area, there are twenty-five classroom teachers,

a reading teacher, a teacher of heal-th education, an assis-

tant-to-principal, and a principal, making a total profess-

ional staff of twenty-nine. In a Higher Horizons school-

there are thirty-two classroom teachers, three programne

teachers, a reading irnprovement teaeher, a corrective read-

ing teacher, a guidance counsellor, two guldance positions

for early identifications, a one-haff position for atÈendaRce

teacher, a substitute auxiliary teaeher of Spanish, seven

teachers for an all-day neighbourhood school programme, a

library teacher, two assistants-to-principal, and a princ-

ipat, bringing the total- professional staff positions to
fifty-two and one-half.
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0ther Higher Horizons schools provide services such

as teacher trainers, non-English speaking coordinators who

assist teachers of non-English speaking chll_dren, and

junior guidance cl-asses registeríng as few as ten emotion-

ally disturbed children.

rn the thirüeen Higher Horizons junior high school-s

iseventh to ninth grades) 604 crasses were organized, with
an everage cl-ass size of twenty-eight pupils. This fj-gure

does not include the low enrolment of special cl-asses for
the handicapped and mentally retard.ed. Tl:is average is
considerably Lower than that sf schools located in rnidd.le-

class areas. The thirteen junior high schools have, in
addition, 533 other positions, together with seventy-two

supervisory positions, which brings the total of profess-

ional workers to I ,269.

In the high schools, guidance service was doubled

for Higher Horizons purposes. Frogramme teachers, assigned

at the rate of one teaeher Eo L57 pupils, have enabled high

school-s to reduce thelr cl-ass size

special services in the Higher Horízons schoors make

it possible for teaehers to carry out the normal- activities
of any good. schooL. They are reli.eved of some of the bur-
dens of teachers in depressed areas, such as discipline
problems with threaÈs to the self-esteem of the teacher, the
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differing sets of values and expectations between the

schoo} and the community, the high transiency rate of

pupiJ"s , the high rate of staff turnover, the large nurnber

of transfers into these schools, the difficulties of get-

ting parental support, and the greater travel- time for
teachers to these schools.

As a result of the special services of the Hlgher

Horizons programme it is hoped by the authorj-ties that in
time there will be very litt,l-e difference between lilgher

Horizons schools and the other schooLs in terms of activ-
ities and. academic achievemer,lt.

Teacher In-servi-ce Trainlgg

One of the most lmportanb aspects of the Higher Hor-

izons prograrune has been the in-service training of teachers.

Programme teachers prepare the new teachers for Higher Hor-

izons. They give demonstration l-essons, conduct in-servlce

courses, hold individual and group discussions, arrange

inter-visitàtion schedulles, organize professional Libraries

in schools, and reconunend readings to teachers. All in-
service training activities of teachers are conduóted by

programme teachers.

Closed circuit television makes it possible for
teachers to observe the best teachers aÈ work with disadvan-

taged chil-dren, to identlfy fatent abilities, to use indiv-

idual and group guldance procedures, and to l-earn techniques
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for parent interviews. programme teachers organize the
publication of bulretins, prepare exhibits, and. provide
the enthusiasm and inspiration to keep the programme

functioning.

Efforts have been made to convince teachers that
chil-dren can raise their achievement levels and go on to
high school- and to college. A lack of faith in the learn-
ing ability of children has been caused. by a mistaken
belief Ín the validity of grcup verbal tests of intell-i-
gence administered in the schoors. The New york Higher
Horizons prograrnme has sought to dispel the notion that the
inteLligence quotient predestines a childfs future. The

phenomenon of the diminishing r.g. is demonstrated by
median scores in some schoors of disadvantaged children,
and fol-lows the pattern shown in Table V.

IABLE V

MEDTAN SCORES IN FOUR GRADESû

Grade r. g.

First
Third
Si)ûh
Eighth

9l+
9T
84
81

*&¿g. , p. 23.
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These facts, and their implications, had to be

impressed upon the teachers. If a teacher relies wholly

upon the verbal I.Q. scores, then little can be expected

from chlldren. If the teacher has a low expectation for

childrenrs learning, then pupils seldom exceed her expec-

tations. One of the main emphases in teacher in-senrice

training has been to raise the aspiration levels of teachers

for chiLdren.

A major goal of the teacher in-service training has

been the interpretation of the community to the teachers.

Since most teachers are middle-class and white, the gulf

between them and the poor, the col-oured, and the immigrant

is often wider and only a sympathetic understanding can

bridge the gap. Very often community Ieaders are invited

to speak to groups of teachers and to discuss the problems

of the neighbourhood.

It became a matter of great importance that prospec-

tive teachers receive their traini-ng in the kinds of schools

in which they were likely to teach. Hunter Col-lege in New

York now provides student teachers as substi-tutes in Higher

Hori-zons sehools. At graduation they are more adequately

prepared to cope rd1th the problems they are likely to erì-

counter. Specifically, they are trained at this college

in projects and activities which stimul-ate language and
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reading of the disadvantaged pupils.

Teachers need continuous help and reinforcement from

supervisors and parents in order to avoid frustration and

defeatism. Superintendents and principals continue to meet

for purposes of organization and p]-anning, and this programme
. -t -is applied by the principals to the schoors, by means of a

planning committee composed of supervisors, programme

teachers, guidance counsellors, cl-assroom teachers, and

parents. Members of the committee are rotated Ín order to
give aJ-1 an opportunity to plan procedures. The entire
staff is supplied with copies of minutes of the meetings.

The coordinator also asÈists in teacher in-service
training. He provides and distributes printed materials and

conducts city-wide meetings of Higher Horizons personnel.

Guidanc e

One of the highrights of the Higher Horizons prograrnme

has been the introduction and expansion of guidance and.

counselling services to sol-ve such matters as disciplinary
problems and absenteeismr âs well as to provide general

administrati-ve reinforcement. The nole of the guidance

counsellors has been developed and outl-ined cooperatively
by the school staff. Pupils are counsell-ed individually
and in groups. Teachers and parents are also considered in
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the guidance pl^ogramme.

IndividuaL counselling of pupils receives the most

attention. Miore than ninety-five per cent of the pupils in

one junior high school- had one or more interviews. Approx-

imately fifty per cent of the parents or guardians were

interviewed one or more times. More than sixty per cent of

the elementary pupils were inten¡iewed one or more times

during L96I-62. fr'rphasis l^ras pl-aced upon third grade chil-

dren entering the programme, and upon new admissions to

the other grades of the programme in the Area schools. Al-l

chifdren within the programme received group counselling

during the year. The individual counselling service was,

however, extended to those pupils having serious difficul-
ties relating to economÍc, social, edueational-, emotional,

vocational, and family proþlems. All cases were recorded

by the counsellors.

Group counselling is divided into ühree main categor-

i-es¡ cl-assroom group guidance, assemblies or large-group

guidance, and small-group gui-dance.

In junior high schools, each cl-ass receives one

period of group guidance per week. A manual- of prrrcedure

is used in these periods. Much attention is given to moti-

vation and to inforination regarding jobs. The greatest

attention is given to raising the pupilrs aspiration level.
Each elementary school has developed its own group guidance

pr,ogramme, with the help of the gUidance counseflors. A
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regularl-y scheduled period, conducted weekly by each class-

room teacher, deals with such activities as inter-class
visiting, practice in speaking to groups, and audÍence

behavíour.

Assembries and large-group guidance have been pro-
grammed in junior high schools in particul-ar. Graduates who

have done well have been asked to address assemblies and to
l-ead group discussions. However, these large-group assembr_i_es

have not always promoted the most effective pupil participa-
tion or beha¡¿i¡our.

snrall-group counselring has been found to be more

effective than that undertaken in larger grcups. Grnups of
chÍldren composed of from four to ten pupils, meeting once a
week, usually brought about more noticeabl-e and positive
resul-ts. Pupil participation in these groups has been flêx_
ible, and sometimes the groups have even been disbanded when

the need for furt,her guidance no longer existed. Those grÐ*ps
most frequently organized were of the fol-lowing types: bellig_
erent pupils, bright underachievers, newcomers to schoor, those
with special talents, and withdrawn children.

Occupationar information is usuarry racking among the
disadvantaged pupils. Higher Horizons schools have organized
prÐgranmes, beginrning in the elementary grades, to inform
these children about occupations and the relationship between
schooL and work. Efforts have been made to raise the pupil,s
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self-image and to show him, as examples, persons who have

been successful in their chosen fields. Pupils must be

convinced, however, that they too can be successful- in l-ife.

Schools must compensate these children with a programme

which they cannot possibly receive at home, and this pro-

gramme cannot be postponed until they reach high school.

In the imparting of occupational- information, repeated

emphasis is placed upon the relationshÍp between what pupils

learn in school and the job requirements of society. Some

of the activities of the elementary schools have included

talks by outstanding peopl-e such as state senators, famous

athl-etes or noted singers, as well as professional- persons,

cl-erks, nurses, and businessmen. Junior and senÍor high

school produce el-aborate lt0areer Days, rt in which former

pupils have been featured speakers. These are the peopfe

who seem to be most successful- in explaining the values of
school to the pupils. Other resources tapped by guidance

counsel-lors include l-ibraries of occupational literature,
career bulletin boards, ffid visual materi-al-s. visits are

made to co11eges, scientific laboratories, assembly plants,

factoriesr machÍne shops, department stores, and restaur-
ants. In some cases, pupils are led to make realistic
appraisals of their strengths and weaknesses. In most
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cases they are inspired to raise their sights in order
to enabl-e them to match their job requj_rsnents with their
tme pot ential_.

Teacher counselling is al-so a concern of the guid-
ance counsell-ors. They have the problem of bridging not
onÌy the gap between chíldren and their parents, but also
that between the teachers and the home. counsell_ors give
direction and assi-stance to those teachers lvi.ro do not
rea]ize Elne ful-l impact of the difficulties of disadvan_
taged children. rn general, this assistance is concerned
with individual and group guidance techniques, interview-
ing parentsr and with the maintenance and use of records.

Parent coLlnselling Ís the major objective of a

counsellor in the Higher Horizons programme. This entair_s
encouraging and assisting parents to stimul-ate their ovun

chil-dren towards sllccess, and al-l schools have establ_Íshed
programmes to educate parents. special groups are organ_
ized and are taught how they might help their children, as
well- as how they might help themserves. Discussion in work_
shops deals with such topÍcs as educational- and vocational
betterment, how to help with schoor- r,ork, and how to dis-
cipline.

Instruction
The i:istructional prcgrarftne has become the chief
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focus of attention in Higher Horizons schools. Achieve-

ment in basic skills of reading, writi.ng, and anithmetic

is one of the maln deficiencies of disadvantaged pupils.

Frogress in school is impossibl-e without improvsnent in

the se skil-Is.

At the same time, recognition of talent and the stim-

ulation of wholesome interests are of great importance in

Higher Hori.zons, but these are not meant to substitute for

academic sti-mulation. Rather, they supplement and contrib-

ute to the real-ization of sound academi-c achievement.

Accordingly, children have received instruction in musical

instruments such as the violin, recorder, and tonette. This

type of learning tends to satisfy pupil needs as well as to

move the pupils into cultural activities. Recognition of
leaders of student government or club l-eaders: âs well as

those prnficient in athletics, art, or music, is an important

factor in school- success and continuance. Successes in these

fields of endeavour are not intended to diminish the necess-

ity of maintaining high l-evel-s of academic work. They are

meant only to reinforce the desire of pupils to become

pnrfici-ent in academi-c fields.
Efforts have been made to attach val-ues and reqards

to academic success. Honour roll-s showing high academic

achÍevement are printed and posted on bul-l_etin boards.

Awards are made to pupils who pass al-l subjects, arrd to
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those showing the greatest progress. Bull-etin boards

carry names of students whose academj-c excell-ence is on a

par with athletic achievement. Pupils are pralsed publicly
and in assemblies, for high achievement 1n specific sub-

j ects

0n the other hand, a controlled spirlt of coropet-

ition is engendered by other activities. lviany of the junier

high schooLs have mathematics teams, debating teams, science

fairs, and book fairs which generate i,nterest within.the

sehool, ås wel-l as in inter-school conrpetition. T'he object

1s to give to the pupil who is academically able, a position

similar to, sây¡ the college football hero. The aspirations

and achievement of any pupil are greatly influenced by the

educational cl-imate within the school. Competltion l-evels

and avenues must be many and varied j.n order that rewards

might be available, to some extent, to each pupil. Higher

Horizons attempts to create a climate which will favour

academic success through competition, so that there wlll be

a reasonable chance of success for all.
Along with academic success, the schools are al-so

directing their attention more systemically to attendance,

punctuality, work habits, neatness, attention in class,

orderliness, and tinre limits. Pupils are also constanbly

encouraged to complete work atbempted.
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Greater time allotments are made to curricular areas

which promote such verbal facilities as Iistening, speaking,

reading, and writlng. In the elementary schools, the greafer

portion of tbe day is devoted to l-anguage arts, particularly

to reading. Most junior high schools give small groups of

students between two and five additisnal periods of reading

each week.

one of the greatest needs in d.eprived' areas is f,br the

provisionofquiet.placestostud'y.owingtoanincreased
emphasis upon homework, many schools maintain study rooms,

before or after school and d.uring the lunch hour' The after-

school coronunity club, college str¿dents, high school students,

and future-teacher clubs perform the work und'er supervi'sion

of the teacher. study centres are frequently'organlzed' by

community groups, churches, or neighbourhood organizations'

The extension of the school day has become a necessity in

overcoming the language deficit so marked i.n these areas'

Thereadingimprovementprogrammehasbeeomethe

basis for raising the levels of academic achievement' In

thirteen úigrru, Horizons junior high schools, a total of

twenty-eight, carefully selected special teachers of reading

have been given this task. Ileniedia} readlng instructlon,

given in groups of twelve to fifteen, $fas prouìd"d for ó1850

pupils during the Lg6L-62 school, year. Besides this, five
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hundred non-English speaking pupils received. special help
in groups ranging in size from three to ten. Approximately
forty per cent of the pupils received, on a regular basis,
sone systernatic programmed help Ín reading.

rn the fifty-two elementary schoors, during 1961-62,
there urere seventy-three teachers of reading and ten non-

English speaking coordinators. rn acldition, some part-time
teacher assistance and the bulk of the teaching time of the
Higher Horizons programme teachers were used in the fiel-d
of reading. Together, all of bhese teachers gave special
reading service to ¿+r500 pupils, and special_ language help
i,\Ias given to B3O non-English speaking pupils.

The HÍgher Horizons programrne al-so attempts to in-
crease the Llse of both school and public libraries. Book

fairs, reading-to-other clubs, book lists, and library work-
shops have increased the use of the library by both pupils
and parents.

The forrnation of interest groups has become wide-
spread in alr Higher Horizons schools. crubs in science,

creative writing, choral speaking, ar&thematics, dramatics,
art, rnusic, literature, French, and spanish have been formed

at the elementary level-. The junior high schools have

formed future teacherst cl-ubs, future nursesr clubs, debat-

ing societies, and groups for literature, mathernatics,

language, and creative writing.
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special services were also made available to academ-

ically able students whose achievement was rel-atively low

atthejuniorhighschoolleve]..Thisgroupofunder.
achlsysps 1^râS chosen because the group with more seríous

academic d.eficiencies v\t'as aJ-ready receiving special- ser-

vices. Iviost educators have noted that the remedial hel-p is

most effective with children of high potential who are not

too far behind in their achievement leveJ'

tultural Enrichment

Cultural- enrichment for both children and adul-ts has

been regarded by Higher Ho rízons planners as an educational-

necessity and, therefore, activities have been planned to

enrich both the curriculum and the environment of the chil--

dren. Activities such as tours provide basíc experiences

for disadvantaged chíldren who have had little or no oppor-

tunity for such experiences as children in better commun-

ities enjoy as everyday occurrences. It is usual- for more

favoured children to be exposed to activities which develop

interest in worthwhile use of leisure time, which stimulate

the imagination, challenge the creative intelligencer and

improve vocabulary and general knowledge. A great many of

the parents of Higher Horizons children rarely have the time,

money, knowledge or background to provide simiLar experi-

ences. Since most of the el-ementary and junior high school
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children have never been outside of their districts, a

programme of p]-anned experiences has become a virtual
necessity.

New York City has a wealth of opportunities for
these planned cul-tural experiences. Rapid and free trans-
portation privileges are provlded to chil-dren and teachers

during school hours. However, in the past, teachers of dis-
advantaged ehildren have been unable or rel-uctant to consid-
er Èhe possibilities for cultural enrichment, owing to such

reasons as disciplinary problems, lack of parental consent,

collection of money, pre-planning and follow-up procedures.

since the programme was instituted, however, the number of

tours has increased tremendously. This increase has resul_-

ted mainly from the assignment of additional personnel.

Programme teachers and coordinators of cultural- activities
assist the classroom teachers to make the necessary arrange-
ments and to plan the preparatory and follow-up Jessons.

Thousands of chil-dren have visited such places as Town Hall,
city center, carnegie Hatl , and the Academy of lviusic. They

attended ballets, operas, concerts, plays, and puppet shows.

They made trips to parks, atu.seums, banks, libraries, rail-
road stations, and post offices. Each chil-d made, on the

average, between two and three tours a year. In addltion,
tours sponsored by the schools were rnade by chil-dren in
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cornpany with their parents.

Chil-drenrs theatre groups, indlvidual artists,
singers, choral groups, and dance troupes have performed

in sehool auditoriums. Besides providing curriculum en-

rÍchment, some discovery of talent among the pupils has

taken place. This, of course, has led to Lhe formatlon of

glee clubs, band classes, and art classes and clubs.

The great majority of these cul-tural activitiès are

offered free or with reasonable discounts, but in some

cases an adrnission fee must be charged. In many instances,

activities have been subsidized by various organizations,

after the goals of Higher Horizons have been explained to

them.

Parents have given very enthusiastic support to the

cultura] phases of the prograrune, after some initial doubt

as to the soundness of this practice, in terms of educa-

tion. As more parents became lnvolved in helping the

teachers to rnanage classes, they gradually became educated

themselves, with respect to the cultural centres where they

might have taken their children but had failed to do so.

They also learned of the desirability of tours, and obtained

knowledge which they had never therasefves possessed, or

could not hitherto impart to their children. Final-Ìy, tours

urere arranged for parents only, by some of the school-s.
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Enlistment of parent pa,rticipation in the cultural pro-
gramme has resulted in additional- weekend tours for
chil-dren. For instance, many thousands of children have

attended Saturday perfonnances at Town Hall.
Educators have concluded that, for disadvantaged

chiLdren, initial experiences must be direct arrd personal ,

and that the ehildren must become actively invol_ved. con-

sequently, plays, bal-Iets, and concerts will be of val_ue to
the¡n when l-ater viewed on tel-evision, rather than becomíng

merel-y time fiLlers. rn viewing a live perfonnance, the
child is given an opporbunity to identify with the larger
community. Tours provide children with a rerationship be-

tween their own restricted world and the greater outside
worl-d, ând with the opportunity to compare their standards

with those of other chil-dren. These tours are al_so instru-
mental in providing the chil-dren urith both the incentive
and the will to talk spontaneously, and this is an added

help in the irnportant development of language.

-Q,ommuni!.y Eduçe!åon

Higher Hori.zons aims to have its progranme accepted
freel-y and wholly by the parents, if maximum success can

be expected with the chirdren. parents must be inspiied in
order to supply the necessary economi-c and psychological
support. All parents wish their children to be successful_
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in school, and their dlssatisfaction wlth educational

procedures usually stems from disappolntment wit'h their
own lot in life. Higher Horizons strives to reduce to a

minirmum any inpediments that might stand 1n the way of

normal contacts between the children and parents on one

hand, and between teachers and administrators on the

other. Speci-al programmes are made available to t'he whole

community, not merely for the unfortunate or retarded nem-

bers of it.
During L96I-62, all schools made attempts to enlarge

memberships and extend the activities of the already estab-

lished Parentsr Associations. Some of the topics for dis-

cussion have been: assignment of home chores, privacy and.

ti¡ne for study, how to heLp chiLdren with reading, getting

chil-dren to bed, getting children to school, educational

opportunities for aduì-ts, and the meaning of marks- An

important outcome of these associations has been the dis-

covery and recognition of the helpfulness and talent which

exists amongst parents. They helped with tours, remedial

reading, library work, science fairs, cultural proiects,

and exhibits.

Although large group meetings have thelr inspira-

tional purposes as well as the transmission of simple infor-

mation, they do not make it possible to have much j-nter-

communication between instructional staffs and parents.
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Consequently, workshops and small-group meetings are

taking their place. attendance at these srnall- meetings

has i-ncreased by more than fifty per cent. The meetings

deal wÍth the needs of particular groups of children,
such as the retarded readers, the gifted, the holdovers,

and the potential drop-outs. The workshops serve as

combined educational and social- events which break down

the barriers between school and parents, and therefore
they establ-ish a feeling of identification with the
school. This identification has resul-ted in better parent-
pupil reLationship.

Numerous cornmunity agencies have assisted. the Higher

Horizons schools with various phases of the prograrnme.

some of these services existed before the introduction of
new ones but, all- told, a tremendous amount of publie good-

wÍll and interest has been engendered in order to help

children who need help. Dozens of centres for reading,

homework and study have been opened for Higher Horizon

students. These are found in churches, schools, community

centres, libraries, and private homes. The pupils are super-

vlsed and instructed. by volunteer high schooL and. coJ-lege

students, parents, teachers, ministers, and others. Sorne

sf the students receive no Ítore than the quiet , warrnth,

light, and space which are mlssirrg from their homes.

LIBRARY
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Otirers are given help with their horuework. lvlany receive

instruction in reading and basic skil-ls from qua)-ified

teachers.

The office of the coordinator has initlated and

carried out many of the aspects of the programme, and serves

as a clear:ing house for j-nformaLion. A strong progralnme of

pubtic.relations has been found. necessarY, to mobilize public

support and to inspire the participants. The press is instru-

mental in raising the public image of these scLiools. Vis-

itors from aII over the United States and from many parts of

the world have come to observe this programme. 'I'he co-

ordinator and h1s assistants have spoken to college faculties,

parentsf associations, civic grou.ps, labour unions and other

interested organizations. Speclal bulletins are pubtished

and distributed to the public to acquaint them with the pro-

gramrrle. Radio stations have broadcast reports of activities

undertaken. in each of the Higher Horizons school-s' Ï'he onus

of public relations resls with each local school and it

employs sueh media as bulletins, newsletters , magazLnes,

workshops, and meetings. Higher Horizons stamps, letterheads

and term calendars are devices used on literature going out

to parents. The main objective of the school- officials is

the constant sel-ection of programmes for securing reinforce-

ment for pupils, teachers and parents'
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Eval-uati on_and Concl_ueions

i\üew York city began to eval-uate the Higher Florizons

prograrTlrne in June , L96r, with the ald of a fed.eral- grant

of $8f,000, which was maLched by City funds, in the hope of
completing the study by May, I96t+. This study was super-

vised by the Bureau of Educational Researeh of the office
of Research and Evaluation. The Higher Horizons office is
independent of the Bureau and has no part in the eval_uation,

except on a consul-tative basis. The evaluation is concerned

wit,h three main questions:

l. Does a planned prograrßme such as Higher Horizons

develop pupil potential more effectively than the conven-

tional instructional programme?

2. To what extent d.oes a variety of techniques,

incruding teacher and counsellor ratJ-ngs, identify more cul-
turally deprived potentially able students than are now

identified by the use of standardized aptitude and acadernic

te sts?

3. To what extent does the part played by the parent

and the community raise the aspirational- level of childrenrs
education and vocational plans?

The fol-l-owing is a brief outline of the procedures

used in bhe evaluaLion:

I. A survey of the status of pupii_s is nade before
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they enter the programme, and a follow-up study is made

for t¡¡o or more years. ApproximateJ-y 1,000 pupils were

selected at the thlrd grade level and another l- rO0O were

lncfuded at the seventh grade level.

?. An intensive experimental- control study of class

samples is made over a period of years. Class samples from

the third gracle and the seventh grade have been selected

from participating experimental schools, and from control

schools, totalling J-1000 pupils per grade from each type of

school.

3. Various scal-es ånd o,uestionnaires have been pre-

pared for use in the evaluation project.

l+. Subjective evaluation by the j-nstructional staff

of the schools is al-so being considered.

No decisive or definitive conclusj-ons have yet been

drawn as to the effectiveness of the prograrune in the New

York schools, but it is recognized as a programme of collec-

tive action to salvage the potential abilities of chil-dren.

There is no procedure in the programme that is nehr, but it

inspires hope and supplieS t he personnel to make this hope

a reality. The programme has provided a powerful weapon to

overcome despair and deprivation in the fight for disadvan-

taged chifdren.
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II. THE GREAT CITIES GRËY AREAS SCHOOL IiVIPROVEIVIEI\T

PROGRAMIIE

Backgrgupd and QÍga,piqq_t:.og

The prime problem faced by urban teachers of the

United States boday is how to offer culturally depriived

youth an education that meets their needs. ItIn L95O,

about one chitd out of ten attending public schools in

t,he nationts fourbeen largest cities was culturally dis-

advantaged. In 1960, the proportion had risen to one of

three. ttf

Formerly, suburban-bound citizens were replaced in

the core cities by Europeans who provided the chief source

of unskilled urban labour.

Today, trans-Atlantic immigration has
been redúced to a trickl-e, and the princi¡nb '

newcomers are natives from the iflestern hemi-
sphere. Thousands of Puerto Ricans and
Nègroes from our southern states have settled
in such north-eastern cities as hlewark and
New York. Southern Negroes and Appalachian
ïúhites have migrated to Baltimore, Detroit,
Cincinnati, Chicago, and other cities in the

,. middle west. Mexican-American and reserva-
tion Indians have flocked to western cities
such as Oakl-and, California, and Phoenix,
Arizona. Between 1950 and L960, itiew York
City lost about I,300,000 middle-class whites,
a population greater than that of Cleveland,
Ohio; They were replaced by 800,000 l\egroes

rPt i Derta Kappan, â Journal
Researchff eÏfG, n-ñdTeadershiP in
No. 2, November, L963, P. 9L.

for the Promobion of
Education, Vol. XLV,
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and Puerto Ricarrs, âfl underprivileged
group larger in size than ülashington, D.C.
New Yorkrs experience in the fifties was
not typical in numbers, but it was char-
acteristic of population shiftp other
major cities have experienced.r

The neighbourhoods in which these rnigrants settle

are very often characterized by bad housing, high popula-

tion densiLy, and a lack of privacy. lncomes are low and.

rnany residents are on public rel-ief rolls. ivlost have low

social and economic expectancy. Crime rates are high and

conditions for juvenile delinquency are ripe. Such neigh-

bourhoods have a marked impact on their schools, since the

children who live in such areas are poorly prepared and.

motivated for formal education. 'I'he resulting situation

has brought about enornous problems for the teaching force

in the schools located in the affected areas.

In L95?, the superintendents and board menlþ€rs o-f

fourteen large city (population over 600,000) sciiool sys-

tems met in Atl-antic City and conclud.ed that irnn'rediate

steps should be taken to find ways to improve the education

of children with 1Ímited backgrounds. From this beginning

grew the nation-wide educational experiment called the

rîGreat Cities Grey Areas School- Improvement Progranme. 11

2tuig., pp. gL-gz.
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The ltgreat citiestr include the fourteen largest public

school- systems 1n the United SLates. Ten of thern are now

experimenting with the Grey Areas programme, assisted by

the Ford l-oundation. The fourteen school- systems partic-

ipating in the programrne are located in bhe cities of Bal-

timore, Boston, Buffalo, Chicago, Clevel-and, Detroit, Los

.A,nge1es, Milwaukee, New York, Philadelphia, Pittsburgh,

San Francisco, St. Louis, and Washington.

To meet the special education requirement of the

children with limited backgrounds, each of the rrgreat

citiestt has developed and implemented a different programme.

T'hrough a eooperative effort, however, they hope to divide

the tasks, the different approaches which must be tried and

evalLlated, and to share the results. In this wâYr it is

hoped that more can be accomplished and. learned 1n less

time.

0b.'iectives

The different programmes of the Great Cities have

identical objectives, these being designed to I) accelerate

the achievement of all disadvantaged chil-dren i ?) to iden-

tify and assist the talented among them i 3) to heighten

their aspirations; l*) to develop in them the competencies

necessaï:y for successful living in the modern world; 5) to
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increase parental responsibiJ-lty; 6) to mobilize community

resources to help disadvantaged children.

Basic EJgments iL the Petrgit Proiect

T'he pilot project began in the public school-s of

Detroit in L959. The basic elements in the Detroj-t project

were: t) reinforcing the teacherrs work, 2) involving

parents, 3) lnvolving the community as a whole, {r) providing

special appropriations for the programme.

The classroom teacherr s work was reinforced by assi-s-

tance from specialized professional- workers and by reduction

in cl-ass size. Competent consultants in areas of education,

social work, sociologl, and psychology gave in-serviee

courses. Workshops concernj-ng local school curricular prob-

lems T/üere organized. Each school involved in the project

added three full-time specialized persons to its staff: a

school-community agent, a visiting teacher, and a coaching

teacher. The school-community agent acted as a liaison

officer between the community and the school, interpreting

the school to the community, and vice versa. Some agents

worked with the parentsl groups, while others took charge

of after-school and evening prograrnmes for youths and adults.

The visiting teacher was a social worker tæained in case

work, and handled children and parents of those children

who had serious school adjustmenb problems. The coaching
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teacher was concerned with chil-dren who had pronounced

reading disabil-ities, working with sma]] groups of from

five to fifteen children, to overcome reading deficlencies.

She also hel-ped to train other teachers for work in this

area.

The Detroit proiect attempted to involve parents in

school activities in ord,er to raise the educational and

social aspirations for their children' and to give them a

better understanding of the educational- process. Free

classes in practical subjects such as speech, shorthand't

typing, sewing and millinery, were offered at firsÈ' Laterr

refresher courses in reading and arithmetie were organized'

Parents f/üere thus enabfed to help their children with school

work. Other instruetion in househol-d tasks, how to budget,

food. preparation, furniture repairing' and in family rela-

tions, helped to bolster the parentst self-esteem and to

raise farnilY aspirations.

To serve the need.s of the cornmunity, comprehensive

programnes of after-school and evening activities vüere

organized. Some of them emphasized afternoon enrichment

programmes for youth; others l^Iere concerned with evening

adult programmes. In addition, public and private agencies

offered the help of their personnel and resources. The

Neighbourhood Service Organizai'lon of Detroit conducted day
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camps for fifty-five emotionally disturbed children from

the project schools, during the summer. The Y.lvl.C.A.. and

Y.W.0.4. offered the use of their physical- facitities and

carrj-ed on a variety of programrnes. Public Libraries took

chil-dren to distanb libraries by bus.

A]-t these activities anci projects required more

funds than hrere generally provided for in conventional

schools. The extra cost, however, usually did not exceed

ten per cent of the normal- costs of providing schoollng in

Detroit.
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THE SITUATION IN WINNIPEG

I. INVESTIGATTON OF MOB]LITY ANÐ PUP]L DROP-OIJTS IN
THE HrGHun uónrzoNs AREA

Drop-outg

The trustees of rhe winnipeg schoor- Division No. r-

became concerned in Lg6L with the increasing number of stu-
dents who dropped out of sehoor- before compreting high
sehool. They suspected that the situation was particularly
serious in the low socio-econornic areas of the city, and
suggested that a Higher Horizsns programme, similar to the
project introduced in the sl-um areas of New york, be tried.
on an experi-mental basis in Inlinnipeg r if the plan appeared
to be feasibl_e.

Four thousand doll-ars was al-locaËed in the l?6z bud_
get for initiat expenses connected with the study and prob-
able introduction of a Higher Horizons programme. The area
served by llugh John Macdonald Junior High school and its six
feeder schools was designated as the experj-mental unit. A

committee of adminj-strative personnel and the prineipaÌs of
the partlcipating schools rdas appointed.

The committee studied the probtem by reviewing the
l-iterature describing the Negr york programme, and. discussed
it in relation to bhe loca] situation. They noted that
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about one-third of Winnipeg young people dropped out of

school before reaching Grade X. Some left because they

could not cope with high schsol work. Others l-eft simply

because the temptation of money, the possession of a car,

and the independence of hol-ding down a job seemed more irnpor-

tanb in a teenagerrs world than a high school diploma.

DetecÈing a potential drop-out is not too difficult.
General reasons given by pupils or their parents for termin-

ating school attendance are: 1) not interested in sehool,

?) prefer rrrork to sehoot, 3 ) need to help support the home,

4) want, to get maruied, 5) pregnancy, 6) want. to enlist in

the armed forces. The actual termination of attendance

usually coincides with certain stress experiences associated

with either the sehool or the home. Often the true reason

may not be evident from the explanation given.

Grad.e- Expectancies of. Grad.e V_ agd Grade VI Pupil-s

The Committee next investlgated certain matters per-

tinent to the experimental- area which might affect intro-

duction of the proposed programme. The foll-owlng questions

arose:

l-. lühat grade expeetancies ean be anticipated from

the pupils of Grades V and VI in the Area?

?. Hortr would grade expectancies of. the experimental

area eompare ¡vith those in a more favoured socio-eeonomic
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area?

3. I¡Ihat has happened in the past to stud'ents from

the Hugh John Macdonald Junior High School?

l+. To what extent have students dropped out before

completing high school?

5. l¡ühat percentage went on to edueation beyond high

school-?

6. Iifhat percentage dropped out before entering high

school?

A survey was made by means of general ability testj-ng,

to determine the grade expectancies of Grades V and VI pupiÌs

in the experimental- arear and the results l¿fere compared with

those of another schooL, outside the area. Also, a follow-

up study was made on )L3 str¿denbs who attended Grade VII in

Hugh John Macdonald school during 1955-56, to determine the

grade attained and the educational aspirations of the stu-

dents who might be in Grad.e XII or First Year at universlty

in Lg6L-62, if they had passed a grade each year. The details

of the survey and the findings were reported by the Bureau

of Measurements of the lüinnipeg school- Division No. l.

On lvlay 22, L962, ât the instance of a committee con-

vened to give eonsideration to the Higher Horizsns project,

tests T¡rere administered to pupils in Grade V in six sehools:

Dufferin, Isbister, Montealm, Pinkham, Somerset, and
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Victoria-Albert, and to pupils in Grade VI in these school-s

except llufferin, which does not enrol Grade VI. These are

the schools from which pupils go forward to Hugh John Mac-

d,onald Juni-or High School; these are the pupils who wi}J. in

September be, for the most part, in Grade VI and Grade VII,
the grades initlaÌly taking part in the project. The tests

used were the Tests of Generat Ability (TOGA), published by

Science Besearch Associates (S.R.A. ) ; Form A of the Grade

IV-VII test was used for Grad.e V, and Form A of the Grade

VI-D( test was employed for Grade Vf pupits.

In addition, tests r^rere given to Grade VI pupils in

Grosvenor schsol, in an entirely different part of the clty,
for purposes of comparisorl..

A major feature of TOGA is the division of the tests

into two parts, eaeh with a different type of item. Part I
purports to measure the pupilts aequisition of information

and knowledge, and hls understanding of eoncepts through

his experiences in his environment--family, school, commun-

ity. The items require verbal knowJ-edge but do not require

reading, arithmetic, or other kinds of school achievement.

They refate to the pupil{s general knowledge of his surroun-

dings. Part II has a series of items.of a reasoning tYPe,

designed to measure intelligence uninfluenced or l-ittle
influenced by the culturaL background of the pup1l. These
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items are intended to present a challenge that is indepen-

dent of envirsnment and general cul-ture, and to measure the

pupilf s abil-ity to develop concepts.

Although the publishers do not give the I.8.ts for

the complete norms sample, the data are treated to maintain

a normal d.istrÍbution of I.Q.ts with a mean score of one

hundred and a standard deviation of seventeen, for groups

ranging in age from four to fifteen years, for the various

forms and levels sf the series of tests. By way sf compar-

ison, the following data are presented in Table VI.

TABTE VI

THE NUMBER OF PUPILS, THE MEA.N I.(¿., AND THE STANDARD
DEVIAT]ON OF THE HIGHER HORIZONS SOHOOLS AND GROSVENOR

SCHOOL IN TESTS OF GENERAL ABILITY

MN s.D.

Grade

Grade

Grade

V group, H. H.

VI group, H. H.

VI, Grosvenor

280

?5O

80

93.0

9L.2

11À. ?

r8.3

ú.6
22.L

The normative data of the publishers yield a grade

expectancy, a statistically derived measure by which compar-

isons ean be made between test levels, between parts of a

test, and'often ;be.t:weenr dt'ffenent'teStrs'. From these data
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it 1s observed that the pupils in the Grade V and the Grade

VI group do not reach grade expectancy, either in the parts

of the tests or in the tests as a whole. Table VII shows

the percentages of pupils in the samples who do not achieve

up to the prescribed. levels, compared uiith percentages of

pupils in GrosveRor Sciiool.

TABLE VII

PERCENTAGES OF PUPILS NOT ACHIEVING
GBAÐE EXPECTANCY

Part I Part II Total
(Verbal-) (Reasoning) Test

Grade v (H. H. ) 6I.6 58.S 60.¿+

Grade VI (H. H.) 75.6 5?.4 68.0

Grosvenor SchooL 40.0 L6.3 ?6.3

In the sauxple of six schools in Grade V and five

sehool-s in Grade VI, well over hatf of the pupils d.o not

reach grade expectancy on this test. It is interesting to

note that the dj-screpancy is greater in Grad.e VI than in

Grade V. One conclusion might be that pupils who may lack

a broad cultural base fall further behind as they proceed

to higher grades.

One of the questions that must be asked is whether
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the differences between grade expectancy on the verbal- and

that on the reasoning part of the test are significant. To

test the significance, the groups have been dichotomized at
the grade expectancies, G.X, 5.8 for the Grade l/, and G.X.

ó.8 for the Grade Vf.

Grade V:

6D=

lPz ?.929

r = .l+3

6D = l

In this case

6Pt = = 2.906

the nul-l hypothesis

confidence.

= llnz

c.R. = 2.8w :.82

This ratio makes

weII beyond the

Grade VI:

lPl =

it possible to reject
five per eent level of

In this case -

2.7l6

r

6Ð

C.R.

2 .716- +

6Pc =/rz+_Tt+?.6 = 3.L58v 250

3 .1582 - 2( . t+3)

= 7.1+L23 .2

-B

7 5 .6 ,x . ?l+.lr

= .l+3

(2.7L61 ß.L58) =3.L3
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This ratio is highly significant and would occur

only once in many thousands of tines because of sanpling

fl-uctuations. The only tenable concl-usion is that there

are real and large differences betureen the verba] and reason-

ing levels of the Grade VI pupils as revealed by this test;

that is, the pupils are not achieving in the school area at

a level consistent wlth their reasoning abilit,y.

By way of comparison, the data for Grosvenor school

are as folloios:

6Pl = = 5 .l+77

= 4.1306Pz =

r

6D

.l+3

I

5.25)

c.R. = tlt = l+.5

LIere too, the discrepancy between the two parts of

the test is much too great to be attributable to cL¡ance

fluetuations in samPling.

Table VIII shows another comparison whj.ch ean be made

between the publisherst data and the groups tested locally,

with respect to means and standard' d.eviations (raw scores)

on the test as a whole.
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TABLE VIII
A COMPARISON BETIåIEEN THE PUBLISHERS I DATA

AND GROUPS TESTED LOCALLY !üITH RESPE-CT
TO MEÁ,NS ANÐ STAI\IDARD DEVIATIONS

Mean S.D.

Publisher Grade V 56.3 f0.3
Local Grade V t

Pubrisher Grade vr 'uï.: ll:3
Local Grade VI 36.3 8,5

Fron these data it appears Èhat 6?.2 per cent of local Grade

v pupils and, 6).2 per cent of locat Grade vr pupirs score
berow the mean score of the pubrishersr norms groups.

rn sunmary, let it be said that at no time did the two

local groups--Grade v pupils from six schools and Grade vr
pupils from five schoors--score as well as the. norms groups

in the publisherst samples.

rn terms of percentages reaching grade expectancies,

Èhe difference between parts of the tests for Grade v pupils
was not significant, but for Grade vr pupiJ_s it was highly
significant.

lhe followj,ng statements represent a brief summary of
the resurts of tests of general- ability administered to the
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Grade V and Vf classes!

1. The phenomenon of the diminishing I. Q, appears

between the Grade V group {93.O) and the Grade VI group

(9L.2), ¡lust as it dÍd in the New york project.
2. The majority of the children living in depressed

areas do not obtain high rating on r. g. tests and do not
reach grade expectancies in the tests.

3. Children living in more favourable socio-economic

areas, such as those attending Grosvenor school, obtain
higher r.Q. rati-ngs and reach higher grade expectancies,
because of greater verbar knowredge and facility.

l+. The resul-ts obtained by these tests are signifi-
cant and valid for purposes of future testing and comparison.

5. This testing prograrme may be used as another
method of eval-uating the Higher Horizons project in the
future.

rn an effort to determine the grade attained and the
educational aspirations of bhose pupÍls whor ât the rate of
a grade per year, could have compreted Grade xrr in June,
L96I, Lhe records of 3I3 pupils who attended Hugh John lulac_

donald school- for Grade VII in 19 55_56, r4rere examined.
Table rx shows the resur-ts of this investigation.
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TABLE IX

THE RECORDS OF GRADE ATTAINMENT AI\D EDUCATIONA.L
ASPIRATIONS OF THREE HUNDTiED AND THIRTEEN GRADE

SEVf,ìN PUPITS 0F HUGH JOHN I\4ACD0NAID Sc[trO0l ' L955-56

Girls Boys Total

Transferred
Schools:

Grade

to other \rtlinnipeg

VI]
ruII
IX

l+1

3
3

2h
I
2

L7
2
T

r8
6
¿

I1
¿
2

7
h

2720 l+7

Moved out of school division:
Grade VII

VIII
IX

l¡fit,hdrew from school:
Grade VII

VIII
IX

Terminal-
IX, Tech. -\Ioc .
X Matriculation
X Commercial
X Industrial

Left School to go to work:
XI Commercial
XI Industrial
XI A,l-ternate Industrial
XI Matriculation

XII Matriculation
XII Alternate Commercial
XII Commercial
XII Ind.ustrial
XII Alternate Industrial

Ieft during term
iltttÎ

L511 ?6

25
T9
II

7
3
5
I
5

23
2L
T3

2
I
I

48
40
2l+

9
l+

5I
5

7668 14¿l

23_
3
1
7

i
:
,
2

2
6
I

¿t+
t'f .,
I
9'rtr
7
I
6
)'¡
2

jti l**: ?

38 rg 57
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TABTE IX (continued)

Girl-s Boys Total

Left school for other reasons:

XI, Moved
XI, Marriage

I

a. At school in L96I-622

XI
XII Mabriculation
f,II Commercial
XII Industrial

L9

b. University
United Oollege
St. Paulls College
Commercial College
Accounting, private college
Nursing

Tot,als L5t L62 3L3

The following is a brief suÍimary of the survey of the

3l-3 students attending Hugh John itrtaedonald Schoo1 in Grade

VII, during L955-562

l. Eleven per cent were attending Grade XII or First
Year university.

¿
1

3
I

7I
2
¿

6
7
I
2

I
l
I

9
I
I
3t
I

T6

l+

I
t
I
I

2

:
¿

I
Iô
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2. Seven per cent withdrew in their third year of
hi$ school {Grade XII.)

3. El_even per cent withdrew in their second year of
high school (Grade XI.)

l+. El-even per cent withdrew in their first year of
high school. This incl-udes Terminal and special coursesr âs

well as regular Grade x Matricul-ation and General courses.

5. Eight per cent withdrew in Grade IX.

6. Twel-ve per cent withdrew in Grade VIII.
7. Fifteen per cent withdrew in Grade VII. This

incl-udes ungraded classes.

8. Twenty-five per cent transferred to other schools

and could not be traced.

9. Thirty-five per cent of the students who started
Grade vrr at Hugh John Macdonal-d school did not reach high
sehool.

Mobility of.Pupils in the Area

The data contained in the suceeeding tabl-es will íLlus-
trate the mobility of the pupils in the six el_ementary school-s
in the Higher Horizons area for the year rg63-6h. TabLe x
sets forth the enrolment as of September 30, Lg63 and numbers

of pupils transferred in or out. Tabres xr and xrr indicate
the amount of mobirity within the Higher Horizons arear âs
wel-l as outside it, 1n terms of pupils involved, and percentage

of the total enrol_ment.
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ENROLMENT AND
SCHOOLS OF

TABLE X

TRÁ.NSFEES OGCUIiR]NG IN S]X HIGHER HORIZONS
WINNIPEG SCHOOL DIVISION NO. }, 7963-6i

School
Enrolment,

September 30,
l-963

Transfers
into out of

school- school

Somerset
Pinkham
Montcalnr
Isbister
Vietoria-ALbert
Dufferin

Total-s

322
39L
?37
265
63t
266

L26
18r

69
89

363
189

:..3l+
L7?

8¿r
lr8
223
22r

2,LLz L rOLT 952

MOBILITY OF GRADE
scHoots, I/üINNIPEG

TI{E BEGINNING

TABLE XI

SIX PUPILS OF HIGTIEB HORIZONS
scHoOL DIVISION N0. t-, SINCE
OF TI{E]B FORMAT EDUCILTION

No. of SchooLs Attended
0veF

66
Total No.
of pupils

1

34
5O
2b
3z
91

11
l1
3123
46

979252tL21032
L25L02
t+6953

1827:-7l-6 3

No. of pupils
attending:

Somerset
Pinkham
Montealm
Isbister
Vict. -Alb.
Dufferin*

¿tSince Ðufferin Schoo1 has
figures regarding mobiliby

no Grade VI classes, no
are available.
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TABLE XII

MOBILITY OF GRAÐE SIX PUPILS OF HIGHER HOBIZONS
scHOoLS, SrNCE THE BEGINNING OF THErR FOAIy1AL

nruca.ttoñ, rN TERMS 0F PERCENTA'GE 0F ENRoII@NT

School'l'

Somerset Pinkham lviontcal-rn Isbister Vict. -
Albert

Percentage attend-
ing more than
one school

Pereentage attend-
ing one schsol

No. of schools
attended within
H. H. Area

No. of schools
attended outside
H. H. Area

Total no. of
schools attended

Percentage mobilitY
within H.H. Area

Percentage mobilitY
outside H.H. Area

73.53

26. t+7

96

t+7.92

52.O8

58.00

42.OO

7L

l+1

LLz

63.39

36.6t

50 .00

50.00

48.33

5L.67

87.58

L2.54

66

117

l+3.59

56. t+L

8o.2?

L9.78

L53

LzL

274

55.84

bt+,L6

29

3L

60

l+6

5s

5L

*since Dufferin school has no Grade vL classes, no
figures regarding mobility are availabl-e'

The foregoing information serves to indlcate the tre-

mendous pupil turnover in the elementary grades. some schools

reported an average of over thirty transfers in and transfers

out, within a month. However, it may be noted that just over
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fifty per cent of the mobility took place within the Higher

Horizons area. Upon checking the record cards of the pupils,

rnany instances of this movement T¡Iere found to be on the bor-

ders of the Area. Early Ln L962, a similar study had

revealed almost the ldentical percentage and had convj-nced

the Committee Èhat a piLot proieet was justifled.

A surìtey of the student population at Hugh John ivJac-

donal-d Junior High School revealed consi-derable mobility of

the student poPulation, as follows:

Grade IX: Forty-two per cent had. been in the Area

for nine years or rnore; twenty-three per cent had been in

the focal area for Less than four years.

Grade VIII: Thirty-eight per cent had been in the

Area for eight years or more; thlrty-five per eent had been

in the tocal area less than four years.

Grade VfI: Forty per cent had been in the Area for

seveR years or more; forty per cent had been in the Ìoeal

area l-ess than four Years.

Again, ir,r spite of the non-sÈatic nature of the junior

high school population, the evidenee suggested that a Higher

Horlzons prograqune was justified.
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II. COMPARISON 0F MENTAT ABIIITY, REAÐn\jG AND

A,TIENDANCE OF PUPILS IN THE HIGHER HOHIZONS AREA I¡IITH PIIPILS

IN HIGHER SOCIO.ECONOMIC AREAS

Survey of tþe Group Tests of Mental Abilit¿
During past years the ldinni^oeg School Division No. I

has administered. group tests of mental abifity to aLl- the

pupils in Grade III and Grade ,V¡ in the latter part of
September each year. The Otis Quick-Scoring Mental Ability
Tests, New Edition, Alpha Short Form, designed for Giades I
to IV, were administered to Grad.e III pupils. The Henmon-

Nelson Tests of Mental Ability, Revised Edition, designed

for Grades III Èo VI, were adnrinisüered. to Grad,e V pupils.
The purpose of t,he Otis Quick-Scoring Mental_ Ability

Tests is rrto measure mental ability, that is, the thinking
power or the degree of maturity of the ¡ni¡¡d.rrI The test is
used as a basis tlfor estirnating ability to hàndle school--

uiork suecessfully.rr2 Si-nce reading eontj-nues to be essential

to academic and vocational success, the Otis test was corre-

Xeted with the Metropolitan Achievement Test, and a correla-
tion of .62 was obtained.. Al-so, the correlation between the

I
Otis Quick Scorlng Mental Ability Tests,

$enual of Directions, Arthur S. Otis, World Book
ïffisõn:HîGõl-ñew York, L95h, p. 1.

?-..."Lbid., p. Lz

New Edition,
Company,
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Atpha Short Form A and the Stanford Achievernent in Reading,

Paragraph Meaning and r¡Jord Meaning f or Grade III were .5ó and

.55 respectively. These scores will substantiate results

between the eorrelati.on of the Otis Quick-Scoring Mental- Test

and the Stanford Achievement Reading Test scores later in

this chapter. The reliability coefficients, correeted by

the Spearman-Brown formula, were .87 and .88.

ftThe Henmon-Nelson Tests of Mental Ability, Ilevised

Edition, are d.esigned to measure those aspects of mental

ability which are irnporÈant for success in acad.emic work and

in similar endeavotrrs outside the cl-assroom."3 The correla-

tion of the Henmon-Nelson Tesbs of MentaL Abitity with the

following scores on the Stanford Reading Achievernent Test,

Form A , Grade VI, urere .621n for Paragraph Meaning , .602 f or -

Word Meaning, and .653 for Average Reading. The od'd-even

retiability coefficienLs for Grade V forms A and B were

.968 and .955, and for Grqde VI, forms A and B, urere .936

and .gl+L respectively. These Scores wilt aLso substantlate

resul-ts of a correlation in this ehapter.

Table XIII outlines the results obtained by Grade III
pupils of the Winnipeg School llivision No. 1, on the Otis

Quick-Scoring Mental Abiliby Tests, New Edition, during the

years Ig6L, Lg62, and Lg63.

3tfre Henmon-Nelson Tests of ivlentat Ability, Exagin.erts
Mqnual, V.A.C. Henmon and i{. J. Ne}son, Houghton Mifflin Co.,
Eõstõñ, Mass., I9l+4, p. ?.
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TABLE XII]
PERCENTILES, MEANS, STANDARD DEVIATIONS, AND THE NUMBER

OF GRA,DE THREE PUPILS TAKING THE OTIS QUICK-SCOBING
MENTAL AB]LITY TESTS; ALPHA, SHORT FORM

Year

L96L L962 L963

90 Percentile

JJ Percentile

50 Percentile

2J Percentile

Mean

Q3

Med ian

81

L?r.72

112 . &8

fO3.tþ3

gr+.6L

LO3.77

L3 .23

3766

L22.2I

Ll-?.55

rc3 .43

9b.93

101+.00

16.85

3769

I?L. t+5

LL?.3L

LO3 .6r

95.OL

r03.82

l-3.2h

3935

Stand.ard Ðevlation

No. of Pupils

hese results for the three years show a high degree

of consistencyr suggesting that the Otis Alpha Short Form is
a reliabl-e test for measuring the mental abílity of Grade

lII pupils.

Table XIV outlines the results obtained by Grade V

pupils of the Winnipeg School Division i\o. I, on the Henmon-

Nelson Tests of Mental Ability, during the years 1961, 1962,

and L963.
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TABLE XIV

PERCENTILES, MEA,NS, STANDA}ìD DEVIATIONS, AND NUÌVIBER
OF GR.A,DE FIVE PUPILS TAKING THE HENIUION-NEISON

TESTS OF MENT¿.L ABILITY

Year

196t Lg62 1963

9O Percentil-e

75 Percentile

50 Percentile

2J Pereentile

iviean

Q3

tr4edian

Qr

r?7 .ta

120.00

1rr.03

r0r_. 03

l0l_.18

L3.32

3796

I27.20

LzO.32

11I.21

101. lù8

1L0. ¿+I

L3 .30

3636

t28.23

LzL.68

1L3 .03

fo3 .05

ILL.97

13 .18

37L2

Standard Ðevlati-on

No. of Pupils

These resul-ts also show a high d.egree of consistency

for the three years. Although the nedian score is quite
high, neverthel-ess it is considered to be a reliable test
for measuring the mental ability of Grade V pupils.

Table XV shows the frequency distributions, number of
pupils, and the rnedians of the Otis Quick-Scoring lvlental Abif -
lty Tests, Grade III, for Dufferin, Isbister, Montcaha, Pink-

ham, Somerset, and Victoria-Al-bert schools for the years

L96L, L962, and 7963. A comparison may be made with Table XVI,
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FTì,EQUENCY , OTIS QU]CK.SCORING MENTAL ABILITY TESTS, HIGHER HORIZONS PUPTLS , GRADE III

VA

September, L963

School-

l
311231271/.+
3122
3 z 5 6L4
5 h 6lr I
3 t+ 11 10 112 I 6 614
31 6 3L52 2 6 410126

224

VA

Septenber, L962

I
11
13
TI
443273
orög
878
311 5896
196
3\5212

School
IM

HEtstsP\o\oo\o\o\o\o\oob\a\o\ooo\o\cro
Cç-cr.'\n\ÌCO\¡--l\¡\¡OO.ñÈHO-{CA_\,

a..aaaaa.a
\)\n-{{O)\¡{+*@¡\)q\AO\¡__JO¡ù¿\)\oo\¡\rrñ\Ðñ.È-õtr\oooo\Jìc\.Fl 

\Jì

I
13

116
7?9382t+6

L2399
9 8tl14.

I4956
12 l_1 2 B

4757
9l+l+
513
3

-{
P

S chool-D-.ï- -l\,i---T--r-rT
September, L96I

21
3t
l+l+4
61,65
2687
6 7 tr.L6
4 B 6L7
110hL6
4 9 4r?1577

7h11

I. 8.
Scores

150 and up
It+5-l-49
140-I41,.
L35-L39
l-30-134
r25-L29
I2o-I24 z
115-r1g 3110-114 3105-1og 3100-104 5
95- 99 7
90- 94 385-89 2
80- 8l+ 5
75- 79 1
7O- 7t+
65- 69
60- 6t+
55- 59
50- 5t+

Bel-ow 50

?

7
E)
l+

I
5
I

lvledian
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I
I

23 I
11 2
18383z rt 1 I 6 71a^,J)3533
,ú 5 B 7 3t6 T t+ 14 13 t2147?B14l.2
B u 9 tl tô Tr10t-L23
1t+6192

]?6r
233
2I

S cho ol-
G RB RHS

TABLE XVI

SSS

School
G RB RHS Ii

I
2t

131 L+

12122
3625
47411
553327 7 3 8L313 11 8vL688146116647323726
23531
11 ?

I
I

I
2
6
I
5

10
¿.

l+

6
Òa

-Hts?PHtsEtststsHPHts
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SSS

Scho ol
G fIB RHS R

I
t?
11 I

123
3l- 3 2

,3 5 5q2 2 7 4 I
A9 z 14 6 L8 7 510 12 tr

391611l-71r66 lt 7 7 rl
53 7 9r5 92110 3 7 3126194
^/'¿ô35
I122

I. a.Scores C

150 and up
l-t+5-I49
140-144
135-r39
L3o-734
125-r2g
LzO-L2+
11 5 -1lg
110-l-14
105-109 I
r00-104
95- 99
9O- 9t+
85- 89
8o- 8¿u

75- 79
70- 74
65- 69
60-64
55-59
50-54

BeIow
ota

iviedian
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showing these scores obtained in the sarne years from

Cl-ifton, Grosvenor, Ratph Brown, Robert I{. Smith, Robertson,

and Sir Sam Steele, the six elementary schools selected as

control schools, outside the central area of the City of

Vriinnipeg.

In L96L, only ivlonteafm school in the Higher Horizons

area sirowed a median I.Q. Score above that of some of the

other schools outside the central- area, namely, Ilalph Brown,

Sir Sam Steele, and Robertson, by a fraction. In L96?, the

Ivlontcalm school median again exceeded that of }ialph Brown

and Sir Sam Steele schools. Pinkham school also exceeded

bhe Sir Sam Steele median. In L963, both Isbister and lvlont-

calm school medians exceeded those of nalph Brown and Robert-

son schools. The fr,atph Brown median is also exceeded by

Pinkham and SomerseL schools. With the foregoing exceptions,

the med.ian intelligence quotients are generally higher 1n the

schools outside the Higher Ilorizons area.

Table XVII shows the frequency distributions, number

of pupils, and the medians on the Henmon-Nelson Tests of

Mental Ability, Grade V, for Dufferin, Isbister, IVIontcalm,

Pinkham, Somerset, and, Victoria-Albert schools for the years

L96L, L962, and 1963. A comparison may be made with Table

XVIII, which shows these Scores, obtained in the same three

years, for Clifton, Grosvenor, Ralph Brown, Robert H. Smith,



TABLE XVII
FRESUENCIES , HENMON*NELSON TESTS OF IVIENTAL ABILITY, I-IIGHER HORIZOI\S PUPILS , GRADE V

s---vÃ

September, L963
School-
luP

11 I
12

2t+2
?527
6zt+8
1357
3 5 10 10
1 I 614

625
35L663t+

T2?
1l

School
il-_-ï-M-T--S---VÃ

September, 1962

I
323r45
l+23

r/t>o
935
8t+6
9736t+3
3t2
l+3
3

Below-lQ_ -.-*__-lT\IIãT--E-T-T3L T-tr-3f-5u -n -56-11--59- 75--n- ß i.t, -toz 69

I
l2
562
352
2I0t0
738666
¿t>
18?
?3L
¿h,¿

?L
I
I
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scþgor - _-ScoTesDIMPSVA

?
I
7

r1
I

h
l
A

4
5
5
)

September, I96L

3r1b3L
58958816
3 510 6

16455
5 9lr 2
9273
7t+52
436322I

^l

1

150 and up
LUl-L49
I40-144
y35_139
L3O-L3t+
L25-L?9 I
L2O-L24 3
115-119 2tr0-1r4 3
ro5-109 I
roo-ro4 I
95-99 t+

9O-9L 6
85-89 480-84 z
75-79 I
70-7 t+

65-69
6o-6tr
55-59
50-5t+

15
35
4l
6l
55
5l+
31253r
3l+



FRESUENCIES 
' HEMVION-NELSON TESTS OF MENTAL ABILITY, CONTROL SCHOOTS PUP1LS , GRIIDE V

School
c J- _nn nlis -R -SSs

September, J_963

12 Ir6
48ro5
7L3218l-21157rL3g2

15 lt t*L3 16 g
8 I 4D zo 99.959L266t+47163
3 z 5 3 r010216t+3
5t+215

11+11
213

_ _ Scheol_
C G- RB- RHS-E 

__S55

September, I)62

TABLE XV]II

fI

3
¿.

6
t0

7
4
4
5
I

I
23

2tII
3t+3tZz87489

10146L63
6 9 L+r5 6
7 9 6 62r
5 3lr r+ 10B57tzl
1838
158
tl55

?

I

7 5 7t 39 9t+ ltr t+6

IFPtsHFlu¿lroNtsl.Jts \) \¡ +- O.. t\)a , .a a a .

e+-Pca-tsoL)\Jì\¡)P\rO
-l\¡

ùi)ì)

September, 196I
School
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L2O-r24 10 I 10 13 L?115-119 g 9 g 10 L3
110-lt-4 11 7 Il g t3
105-109 I 7 6 7 ]4100-104336111
95-994r5t2
90-95 124 185-89 z z 580-84 1
7 5-79
7O-7 t+

br-o9
60-64
55-59
50-5t+

1
?

5
¿

10
tr

9
2

1

l+3

H
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Robertson, and sir sam steere, the six erementary schools

sel-ected as eontrol- schools, outside the central area of
the city of Vrlinnipeg.

rn 1961-, all- median intelligence quotients for the
Higher Horizons school-s are lower than those for the six
schools outside the central- area. rn L962, the rsbister
school- median r.Q. exceeded those of Ralph Brown, Robert-

son, and sir sam steeLe school-s. The median for Montcalm

school exceeded the Ralph Brown and Robertson medians by

only a slight margin. rn 1963, the Montcalm school_ median

r.Q. exceeded both the Ralph Brown and sir sam steele
medians. Also, the Somerset school median I.Q. r^ras greater
than that of Ralph Brown schooL. Again, with a few excep-
tions, the median intelligence quotients are generally
higher in the schoor-s which r-ie outside the Higher Hori zons
area.
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Survey of the BeadiÊg Achievgmen! Tesþs

For a number of years the üIinnipeg .School Divisj-on

No. L has b"uo administering group tests in reading to all
the pupils in Grade rrr during the latter part of rvray, and

to al.l- the pupils in Grade vr during the latter part of Jan-

uary.

The Stanford Achievernent Test, Elementary .Bead.ing

Test, Form J, designed for Grades rrr and rv, is administered

to the Grade rrr pupils. The stanf ord Ac.hi-evement Test,

rntermediate Reading Test, Form K, designed for Grades v and

VI, is administered to the Grade VI pupils. Each of these

tests consj-sts of paragraph meaning and word meaning items.

OnIy the average reading scores, calculated to grade equiva-

lents, will be used for the purpose of this study.

The tests are used to appraise and to guide the reading

of each pupil. Á,Iso, they provide an analysis of class per-

formance, so that the teacher wil] know the deflcj-encies and

wil-l be abLe to plan instruction more suit,ably. Administra-
tors and supervisors use these tests to determine the reading

status of a class as well- as of the school.

The grade placements at the time of testing the Grade

III class was 3.9, and for Grade VI was 6.5.

The reliability coefficients for paragraph meaning

and word meaning of the Elementary Stanford Achievement Test
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in ,Reading, Form J, Grade III, are .914 and .gog respec-

tively. The reliability coefflcients for paragraph meaning

and word meaning of the rntermediate stanford Achievement

Test i-n fr,eading, Form K, Grade VI, are .g2O and .gI7. The

reriability coefficients of both tests üiere corrected by

the usual Spearman-Brown formula.

Table xrx outlines the resul-ts obtained by Grade rrr
pupils of the lßinnipeg schoor Division No. l, on the stan-
ford Achievement Test in Reading, El-ementar), Form Jr d.uring

the years L962, 1963, and ]lg6b. These results are highly
consistent, particularly those of the average reading scores,

whj-ch are of chief importance to this study.

TA,BLE XIX

RESULTS OF STANFORD ACHTEVEMENT TEST IN REA,DING, ETEMEN-
TARY FOzuU J, GRADE I]I PUPILS OF \^TINNIPEG SCHOOL

DIVISION NO. 1

Year

lvledian Scores 196z 1963 Lg6t+

ivr. A.
C. A.

ïtford l{eaning
Paragraph Meaning
Average Reading

Grade Expectancy

Number of PupiIs

4. 80
i+.10

4.7 5
l+.60
4.57

3.go

3 ,707

l+.50
4.10

l+.65
+,62
4.55

3 "90

3,61+4

4.50
4.r2
t+.60
4.60
4.60

3.90

3,1+69
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Table XX is an outline of the results obtained by

Grade VI pupils of the lfinnipeg Schoo1 Division No. 1,

on the Stanford Achievement Test in Reading, Intermediate

Form K, during the years L962, L963, and L96l+.

TABLE )üT

RESUTTS OF STANFOBD ACI{IEVEMENT TEST IN
READING, ELEMENTARY FORIV] K, GRA,DE VI

PUPILS OF ]dINNIPEG SCHOOL
D]VISION NO. 1

Year

Medlan Scores L96? L963 1964

M. A.

C. A.

Word lvleaning

Paragraph Meanj-ng

Average Beading

Grade Expectancy

Number of Pupils

8.L7

6.68

7le
7.L7

7.56

6.5

3,600

8.18

6.64

7 .79

7 :T7

7.60

O.)

3 ,609

8:18

o. )o

7:7L

7:otr

7 156

o.)

3 rL'6L
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Here again, the resur-ts are consistent during the
three years, particurarly the average reading and the men-
tal age scores.

Tables x[, xxrr and xxrrr contain the average read_
ing frequency disbributions, number of pupils¡ and the
medians on the Grade rrr stanford Achievement Test in Read-

ing, El-ementary Reading Test, Form J, for the si_x erementary
schoors within the Higher Horizons area, and for the six
control_ school_s outside the area, during 1962, 1963, and
1964.

fn making comparisons, Table XXI shows that Montealm
school- had a hígher average reading grade equivalent median
than Ral-ph Brown, Robertsonr and sir sam steer_e schoor_s in
L962. Also, Dufferin, rsbister, and somerset schoor_s had
higher medians than di-d Rarph Broi¡n: schoor. This wour_d

indicate that Ralph Broi,¡n school, which is situated. on the
fringe or partiaì-1y within the borders of another depressed
area north of the Canadian pacific Railway, has pupils who,
in many cases, require reading adjustment. This need may
be associated wtth their cul_tural deprivation.

rn Lg63, the average reading medians of rsbister,
Montcal-m, â''d somerset schoor-s were higher than the scores
of Robertson and Sir Sam Steele schools, as noted in Table
XXII.
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Tabl-e IffiIII shows that, in Lg6| Montcalm and

Somerset schools had higher average readlng grade equiva-

lent medians than either Balph Brown or Sir Sam Steel_e

school-s.

The foregoing comparisons point out Èhat, generafly,
the reading results of Ralph Brown and. sir sam steele
schools are slightly bel-ow those of 1vlontcal_m and Somerset

schools. with the exception of tiobertson school- in four
instances, the medians of clifton, Grosvenor, and RoberÈ H.

smith school-s are higher than those of the six Higher Hor-

izons school-s for the three year period..

Tables xlilv and xxv show the average reading frequen-
cy distributions, number of pupils, and. the med.ians for the

Grade vI Stanford Achievement Test in Ê,eading, rntermed.iate

Eeading Test, Form K, for five4 elementary schools in the

Higher Horizons area and for the six5 schools outside the

area for the years 1963 and L96l+. No scores were available

îor L962.

In Table XXIV, only the reading median for }4ontcalm

school- in 1963 is shown to surpass the medians of Ralph

Brown and Robertson schools. The reading medians of Olifton,

,+Dufferin school did not have a grade six elass during
L963 and I96L.

5U*" Sam Steele school did not have a grade six class
during 1963.
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Grosvenor, and f,obert H. Smith school-s are higher than

those of the five Higher Horizons schools and also surpass

thobe of fi.alph Brown and Robertson schools.

In Table X)fV, the Isbj-sber school reading median for
L96l+ is greater than the medians of Ralph Brown, Robertson,

and SÍr Sam Steele schools. The Somerset schoo] median is
greater than the medians of Robertson and Sir Sam Steele

schools. During L964, there is a noticeable gain in median

scores by the five Higher Horizons schools over those of

the six control school-s. This may be partially attribut-
able to the greater concentration on reading in these schools

during 196?-63 and L963-61+, when the Higher Horizons pro-

gramme was in operation,

Cqrrelation Betr,veen lhe Group Tests of Menta] Abilj-ty gIrd

the Reading Achievement Tsrg_ts in One SchooJ

A coefficient of correlation has been determined be-

tween the scores obtained by forty-seven Grade III pupils

of Somerset school on the Otis Quick-Scoring lviental Abitity
Group Test and the Elementary Stanford Achievement, Reading

Test, Form J, Average Reading. The mental- test was admin-

ist,ered J-n September, L963, and the reading test j-n lvlay,

I96L+. The coruelation coefficient was .50, which appears ín

Figure ?. This figure compares favourably with the coeffic-
ients of correlation of .J6 and .55 computed for paragraph
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Figure 2. The coefficj_ent of correlation
and average reading grade eo.uivalents
Grade III pupils of Somerset school.
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Figure 2 (continued). Cal-culations of the coefficienÙ
of correlation between the l.Q.ts and average
reading grade equivalents of forty-seven Grade
III pupils of Somerset school.
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meaning and word meaning reepecLively, by the authors of
the Otis Quick-Scoring lviental Ability T'est.

AJ-so, a coefficient of correlati"on has been deter-
mined between the scores obtained. by thirty-four Grade vr
pupils of somerset school on the Henmon-Nel-son Group T'est

of Mental Ability, Form A, and the rntermed.iate stanford
Achievement Reading Test, Form K, Average Treading. The men-

tal- test was administered in September, L963, and the reading
test in Februâryr Lg6+. The correlation coefficienb was .61+,

which appears Ín Figure 3. Ttris compares very favourably
with the coefficient of .6'5 conputed for average 

.reading 
by

the authors of the Henmon-Nerson Mentar Ability Test.
Tables trxrr and xxvrr give the intelligence quotient

scores and average reading grade equlvalenls which yieJ_ded

these correlation coefficients.



Figure J. The coefficient of correlation
and average reading grade equivalents
Grade VI pupils of Somerset school.
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Figure 3 (continued). Calculations of the coefficient
of correlation between the I.Q.ts and average
geadðng grade equivalents of thirty-four Grade
VI pupils of Somerset school.
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TABLE XXVI

INTELLIGENCE QUOTIENTS AI{D AVERAGE READING GRADE EQUIV.
ALENTS OF FORTY-SEVEN GRAÐE I'FIË,EE PUPILS OF

SOMERSET SCHOOL

Pupil No. r.Q. Reading Pupil No. I.Q. Reading
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3L
32
33
34
35
36
37
3È
39
ii0
l+L
l+2
43
l+l+

45
l+6
l+7

I
2

7
l+

5
6
7I
9

10
1I
L2
L3
1l+
L5
16
T7
18
L9
20
2L
?2
23
24
25

LZI+
105

97
109
L20
114

97
103

9l+
96

103
85

r03
95
9L

LO7
105

90
95

108
103

92
100

90
r08

7.6
6.7
6.5
6.2
6.0
5.6
5.6
5.5ÃÃ
5 .I+
5.3
5.2
5.O
l+.9
5.o
l+.9
l+.9
4.9
&.8
4.7
l+.7
l+.7
l+.5
l+.5
4.1+

95
1ró
r01

85
96

109
97

r03
90
78
97
8r

100
96
88
81
81
92

100
8o
74

104

l+. l,
4.3
1+.2
4.2
/+.1
3.9
?o
3.8
3.8
3.8
3.7
3.7
3.6
J.O
).Q
).ô
3.5
3.4
3.3
3.3
3.L
?.9
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TABLE XX.VII

INTELLIGENCE QUOT]Ei\]TS AI\D AVERAGE BEAD]NG GRADE EqUIV-
ALENTS OF THIRTY-FOUR GRADE SIX PUPILS OF

SOMER.SET SCHOOL

Pupil Number I.8. H,eading

1
¿

3
4
Ã

6
7I
9

10
II
12
L3
14
I5
16
L7
18
19
20
2L
¿¿
23
2l+
25
¿o
27
28
?9
3O
3L
32
33
3l+

110
109
r07

98
L23
L25
LL7
f11
r09
IL5
105

99
LLz
12t+
110
106
LO?
tll
LO7

9l+
116
tlt_
100
t00
LO7
107

92
88
78

l_00
86

100
8z
72

9;8
a1/.,
9.6
9;6
8.9
8.5
8.5
8.3
8.r'/.ó
7.8
7.8
7,7
7.7
7.7
7.5
7 .l+
7.3
7.r
6.9
ó.8
6.8
6.6
6.6
6.lr
6.3
6.2
o. t_

5.5
5.L
5.r
5.L
l+.9
4.0
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Survey of the Monthly Attendance Recolds

A series of twenty tables showing the statements of

attendance in the ltüinnipeg public schools of the six elem-

entary schools and the six elementary controf schools out-

side the A,rea, selected for comparison, has been prepared

for the school years L962, L963 and 196¿*, and are contained

in Appendix nA.rt The information in these tables was ob-

bained from the Superintendentfs Reports as noted in the

Minutes of the Trustees of the ìlüinnipeg School Division No.

1.

Since twelve schools are included in the survey, only

six ranks, one to six, have been used to make a comparison

between the monthly attendances of the two groups of schools.

An examination of the tables for the two years reveal s that

most of the first six ranking positions were occupied by

the six schools outside the Higher Florlzons area. In fact,

out of a total- of one hundred and twenty positions, eighty-

seven of the positions hlere occupied by the six schools out-

side the Area, and only thirty-three positions !ìIere occupied

by the Higher Horizons schools, a ratio of approxinately

eight to three.

Table XXVIII shows the number of times a school-

appeared in one of the six ranking positions during the

two school years.
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TABLE XXVII]

THE NUMBER OF TIIV]ES A SCHOOL APPEARED IN A RANKING
POSITION (ATTENDANCE) DUNING T962-63 AND 1963-6+

Name of School- Rank (1 to ó) Obtained

Sir Sam Steel-e
Clifton
Robertson
Somerset
Ra1ph Brown
Robert H. Smith
MontcaLm
Grosvenor
Isbister
Pinkham
Dufferin
Vietoria-AIbert

Total L20

With the exception of Somerset and Montcalm schools,

all the lowest positions in the foregoing table are occupied

by the Higher Horizons schools. A campaign for better

attendance has been responsible for the high position occu-

pied by Sornerset school. Schools in better socio-economic

areas generally show better attendance records.

From the twenty monthly attendance tables ( see Appen-

dix trAn), it is evident that the percentage attendances of

the six Higher Horizons schools 1n relation to the other six

school-s have been improving progressively. This is largely

18
L7
L5
L5
r4
14
l0

9
6
?
0
0
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due to the following reasons! 1) regular checks, daily
and weekly, made on the attendance of every pupil;
2) counselling pupiLs and parents on lhe necessity for
regular attendance; 3l telephone caIIs, written notes,

and visits to homes by visiting teachers, nurses, teachers,

and principals; 4) incenti-ves for regular attend.ance, such

as short talks to cl-asses and pennant awards to the class

having a monthly attendance percenLage of ninety-five or

over.

There are many reasons for the poor attendance of

children living in the depressed areas of the city of

Winnipeg. Those most commonly glven are: I) parental

indifference to regular attendance; 2) older ehildren baby-

sitting with younger ones; 3) both parents working while

chiLdren are left at home to care for themselves; {) parents

or children sleeping late; 5) late or non-arrival home from

week-end t,rips; 6) parents taking children downtown to buy

elothing; /) improper clothing, either preventing children
from attending or causing colds resulting in poor atten-
dance; 8) $requent moving about by family, and failure to

enrol at a new school lmniediately; 9) children staying up

l-ate on week nights; 10) truancy.

Table EilX indicates the average percentage monthJ-y

atbendance of each group of six school-s for the years



1962-63, and L963-64. Also,

attendance for each group of

years.

TABLE

THE AVERAGE IVIONTHLY AND THE
ATTENDANCES OF EACH

98

yearly percentage

shown for the two

the average

schools 1s

]LÏ.I)(

AVERAGE YEARLY PERCENTAGE
GROUP OF SCHOOLS

L962-L963 rg63-Lg6t+

Month
Schools
I$ithin

Area

Schools
0utside
Area

Schools
\rt¡ithin

Area

Schools
0utside

A.rea

September
0ctober
November
December
Januáry
February
March
April
May
June

9l+,1+9
95.O5
9l+.O7
93.L5
9t.9O
93.?3
92.38
9t+.66
95.39
96.o3

97 .?L
96.98
96.25
95.52
9t+.46
95.TI
9L.47
96,o2
96.I+t+
96.56

97.00
95 .55
92.93
gt+.68
gl+.61,
95.23
93.85
96.o7
96.10
95.96

95.90
94.76
93.L7
93.9t+
93.76
93.89
92.08
93.49
9t+.35
9t+.82

Average

Dlfference

9t+.Ob 95.86

L.8?

94.o2 95.20

1.18

Table XltIX. also shows that

attendance difference between the

greater in the L962-63 school year

ures reveal that the difference in

duced by .61r. This indicates that

the yearly percentage

two groì¡ps of schools was

1,han in 19ó3 -6tn. The fig-
the latter year vìIas re-.

the attendance of pupils
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the Higher Horizons schools improved in L963-6l¡ over

other school-s.

]II. SOCIAL CONDITIONS ]i\I THE HIGHER HORIZONS AREA IN

RELATION TO OTHER AREA.S OF THE C]TY OF WINi{IPEG

Greater social and e.conomic adjustments are neeess-

ary in depressed areas such as the area und.er stud.y, than
in other parts of the city of r¡riinnipeg.

Iviore cases are referred to the chird Guidance clinic
by the schools in depresoed areas than by those outside of
these areas. Juvenil-e delinquency cases are rnuch more

prevalent in the central area of the city than efsewhere.

Social welfare cases involve, for the most part, those

people living in the central- area where housing is available
on a lower rental basis. This report on the soci-al con-

ditions in the Higher Horizons area will deal with the chird
Guidance referrals, juvenile delinquency cases, and social_

welfare recipients.

Referrals tg' theJlþill Guidance_.lllinic

During the school year Lg6j-61+, the total number of
new cases referred to the Social- Vrfork department of the

chil-d Guidance clinic by atr the school-s in the Ðivision
was l+1976. The total- number of cases referred. by the seven

Higher Horizons school-s was 436r or 8.76 per cent for the
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same period. Table XXI sets forth the various reasons for
referrals, and the number of pupils involved.

TABLE XXX

REASONS GIVEN FOR REFENBAL TO CHILD GU]DANCE CLINIC

Reason for Referral Number of Cases

Attendance problem
School leaving permit
Location of student
Academic problems
Lack of necessities
Behaviour in school
Behaviour out of school
Follow-up cases
Obtaining school reports
Physical Health
Referral to another agency
Family Allowance
0thers

TotaI 4,976

Tabl-e Xff reveals that the most serious problems con-

fronting the schools during the past year were in the areas

of attendance, academic perforrnance, and behaviour. Each of

these problems complements the other, Ea one extent or

another

The referrals to the Social 1¡Iork department by each

of the seven Higher Horizons schools appear in Table XXXI.

L,251+
89

198
907
10t+
6tno
39b
870
131
237

l+3
7

LO2
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TABLE XXru

Iì,EFERRALS TO THE SOCIAL \IüORK DEPARTIVIENT OF THE CHILD
GUIÐANCE CLINIC BY THE SEVT]N HIGHER HORIZONS SCHOOTS

School- Number of ä,eferrals

Hugh John Macdonald
Victoria-Alberb
Somerset
Pinkham
Dufferin
Montcalm
Isbister

Total-

r18
L62
h5
36
32
26
L7

t+36

0f the total referrals for the schools of the Division,

à.76 per cent of the cases came from the Higher Horizons

school-s. In a total school enrolment of l+7,/¡6p and an enrol-

menb of 2 r8lrZ in the Higher Horizons area, these seven sehoolsi

represenb 5.99 per cent of the toþa1 enroLment of the Division,

as of June 30, L96l+. .

Juvenile Del-inquenev

Juvenile delinquency has been increasing in Manitoba,

as in the rest of Canada, despite the rising standards of

living. Table )rrilI Índícates the increase in the number of
juvenile delinquents in Manitoba, between the years Lg52 and

1961.
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TABTE XXXII*

MANITOBA, NUIVIBER OF JUVENILE DELINQUENTS AGE 7-15 ,
DOMINION BUREAU OF STATISTICS JUVENILE DELINQUENTS,

L75T;JUVENTLE ÐELINQUENTS, L96L, CAT. N0. 85-202

Year Number

L95?

L96I

,FReport of Committee on Services for Juvenll-e
and Adult Offenders, L963, Community Welfare
Planning Councll , I77 Lombard Avenue, ulinni-
peg 2, Manitoba, Appendix tlA,rr Table V.

In Manitoba, the number of offenders between the

ages of seven and fifteen years increased by 76.66 per cent

between l:g5? and 19ó1. The population increase for the same

period in the province was barely twenty per cent.

In L959, the City of iltlinnipeg Police Departmenb made

a survey of the total num'ber of juveniles arrested in

Greater lfinnipeg. The offenders included those of school

age? five to ni.neteen years. Table XIffiIII lists the dis-

trict, number arrested, and the approximate school age popu-

lation of the four City of Winnipeg districts.
The heaviest concentratlon of juvenile arrests lies

in the area ad,jacent to the Canadian Pacific fi.ailway tracks.

t+og

723
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A SURVEY OF T}iE
ARRESTEÐ IN

TABLE XXXIII

TOTAL NUMBER OF JUVENILES
GREATER ]IìIINNIPEG, L959

District of Greater
lntrinnipeg

Nt¡¡¿ber
Arrested

Approx. School
Age Populatlon

1. All that area south
of Portage Avenue,
including River
Heights and Fort
Rouge

?. All that area be-
tween Portage Ave.
and Willi-am Ave. ,
not includihg
Ttfilliam Avenue

)3. 41.1 that arêa be-
tween [üilliam Ave.
and Selki-rk Ave. ,
inclusive

ll. AIl that area be-
tween Selkirk Ave.
and north ciby
limits, including
Elnwood

Total-s* 8l+9 l+2 rLgO

2l-9

r81

263

r86

Ll+ rl+91+

Lo,385

2 ,8¿*8

Lt+ r463

*Thêse totaf.s are exclusive of L5l juvenlles
arrestêd in the city for offences, with no
fixed abode, including escâpees from Mani-
toba Home for Boys at Portage la Pralrie,
Manitoba Home'for Girls, and Home of the
Goôd Shepherd, and 88 arrested in adjacent
metropolitan municipalities.
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In this area alone , 263 juveniles r¡Iere arrested, out of a

school population of 21848. The Hlgher Horizons area lles
partly within the second and third districts, those which

had ¿rl+þ arrests out of a city totat of 849.

From Table XIO(III , it appears that the rnajority of

the juvenile delinquents reside in the downtown areas of

the city. Suburban totals have fewer delinquents in com-

parison.

Figure 4 is a map showing the reported incidence of

juvenile delinquency in !ülnnipeg for the year April I, L955,

to March 3l-, L956. It may be noted that the Higher Horizons

area, âs outlined., has the highest incidence sf d.elinq\rency

in the city of Winnipeg. Probation offÍcers are convinced

that the most serious and difficult cases are located in the

Higher Horizons area.

The foregoing informatj-on provides further proof that

there is a great need for a special programme in the schools

of the central area. Services in the form of specialized

personnel and materials must be provided to help prevent the

yearly inerease in delinquency.

Social- ïl'elfare

As Ín the case of juvenile delinqueflcYr

fare recipj.ents are located mainly in an area

south of the Canadian Pacific Railway tracks'

social wel-

just north and
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The total number of indivÍduals re ceiving wel-fare in

the city of l¡/innipeg, December 1963, r¡ras 8,1+69. The total
number of indivi.duals receiving welfare within the Higher

Hori-zons area was 11808. This figure represents 2l-.) per

cent of the welfane recipients of the city. The 1,808

total- represents 3l-7 farnilies and 435 single .persons.
The foregoing figures, supplied by the social lirielfare

Agency of the city of winnipegr suggest that l-arge numbers

of peopre are not gainfully employed, for various reasons.

The majority, it might be assumed, have not had the training
to obtain employment so as to provide the necessities of
lif e, either f'or Èhemsel-ves or for their famil_ies. Suitable
training is necessary today so that the individual- may be

abl-e to acquire and reÈain permanent employment. The Higher
Horizons prþgramme appears to offer the best hope for the
children of those people who find themselves in such unfor-
tunafe circumstances.

IV. DECISION TO ]]\{MM4ENT HIGHER HOR]ZONS

Foll-or¡ring a careful review of the research outl_ined
in the foregoing survey, the committee had ampl_e reason to
apprÐve the Higher Horizons programme, yet considered it
unwise to import the New rork programme in its entirgty.
The reasons given were!
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r. Tfinnlpeg did not have the financial resources

to launch a costly programme at this time

2. Guídance and counselling, which seemed to
backbone of the New York programme, were not accepted

winnipeg to the extent that they were accepted in the
States.

3. Winnipeg schools are not so free to modify

currieulum as are schools in the United States.

be the

in

United

the

4. The basj_c problems appear to be differenÈ. In
winnipeg there is no colour or race problem with overtones

of discriminatlon. The problem concerns limited curriculum
adaptation to studentst abilities and interests, parenüa1

indlfference, low image of serf , lack of ambitj-on, and l-ack

of financial resources.

The commibtee decided that the spgcific problern Ín
the experimental area was to persuade students to stay in
schoor voluntarify, beyond the school-leaying age. The ob-
jective must be to reduce the rate of drop-outs in the Junior
high school and to i-ncrease the number of students entering
and completing high schooL and university. However, in
order to achleve this, the eommittee fel-t that the following
steps should be taken

1. Seleet dedicated teachers who will give optlmal

instruction. They must be assisted in planning lessons,
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outlining courses, devising means for motj-vating bright

students and for encouraging weak students. Principals

should be reli-eved of more and more clerical duties in

favour of the supervision required.

2. Definite arrangements must be made to provide

remedial j-nstruction. Adjustment teachers will be required,

at both the eLementary and junior high sehoo] Ievels, pâr-

ticularly in reading and mathematics.

3. Guidance and counselling will be needed to raise

the objectives of many pupils and parents. ivtrore teachers

should be encotrraged to qualify for this work. In the

junior high school, a ful-I-tiine counsellor should be given

responsibility for placing students i-n classes, following

up their progress, revi-sing schedules, testing, meeting

parents, and generally guiding the student into channels

most likely to produee optimum development. In the six

feeder schools this work can best be done by the principals

who should be al-Iowed sufficient time for Èhe purpose:

4. Efforts must be made to magnify the opportunities,

and tc minimize the compulsory features of bhe educational-

system. Recognibion should be given to achievement, in

order to develop pride in good workmanship. Opportunities

must be found for cultivating culturaL interests. Funds

must be raised to provide bursarles, scholarships, and l-oans
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to those in need of financial assistance.

A,t the end of the L96I-62 school Lerm, the Higher

Horizons programme had arrived. at the point where specific
prans and activities were organized. rmplementation of
the projecL began in September, Lg6Z.



CHAPTER IV

THE IIü]NNIPEG PN,OGRAUD4E IN OPERATION

I. HISTOR]CAL BACKGROUND

Summer Seminet_anÊ Studv Hall projegq

The summer seminar hras first organi-zed in 1950, by

Beverend F, Douglas, the minister of st. Andrewrs united
church in vrlinnipeg. Toung people from many parts of canada

assembl-ed in Hugh John Macdonald school_ to d.iscuss their
problems, particurarly those associated wifh people living
in depressed areas. The semi-nar lasted for one week and

del-egates were addressed by various speakers.

The Summer Seminar hras followed by a year_round A.ct_

ivity Programme at Hugh John Macdonald school. Boys and

girrs of all- ages were aceepted for a programme carried out
weekly, oB Thursday evenings. The younger children met be-
tween seven and eight orcrock, and the older ones came

between eight and nine otel-ock. at fírst, the only instruc-
tion offered was in athretiés such as tumbling, vaulting,
baskeÈball, and volleyball. tüith an increased. enrolment,
expansion became necessary. Fotrr nights a week were required
to accommodate all the young peopre who enroLled. Every

lüednesday night was set aslde for the girls, while the
remalning three nights were reserved for boysr activities.
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Crafts were introduced and this phase of the activity pro-

gramme was conducted early in the evening, follolved by

athl-etics. The Tüinnipeg City Police Department gave its
assistance to athletics during the winter, and the Board

of Parks and Recreation was especially helpful during the

summer months of July and August.

The Activity Programme, in turn, led to the introduc-

tion of the Study HalI. During L96O-6I, two classes were

introduced in the Hugh Joþn iviacdonald school. Tutoring was

provid.ed for both junior and senj-or high school stud.ents.

University studentsr âs well as other interested people,

volunteered to act as tutors. This help was available for
two hours a night during four evenings a week, Monday to

Thursday, for all pupils in all subjects. St. Andrewrs

United Church of lfj-nnipeg arranged and managed the pro ject.
The Study HaIl continued to operate during L96I-62,

but by the end of this school term the need for changes in
the manner of conducting the project became evident. A

nurnber of the students were calling for too much of the

tutorsr tlmet at the expense of the rest of the students.

During L962-63, tutoring was almosb completely aban-

doned and, instead, the Study HaIl was conducted mainly for
homework and study purposes. One room was used for a

period of two hours, four evenings a week. Again, Unlversity
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students supervised the study periods while working at

their own studies

The f oll-owing year , L963-64, one room i¡¡as again set

aside for study purposes. T'his time the students studied

during the first hour and played basketball or engaged in
some other activity in the school auditorium during the

second hour. Mondays were set aside for the younger boys,

Tuesdays and Thursdays for the older boys, while Vüednesdays

were reserved for the girls.
During the 1963-6þ school year, changes i^¡ere contem-

plated for the Study Hall project in order to make it more

attractive to a larger percentage of the students. T'he

princlpal of Hugh John lvlacdonal-d school had already planned

to make the necessary changes by introducing a mathematics

laboratory, English laboratory, or a laboraÈory in any other

subject field that might prove of interest to the students.

Teachers of Hugh John lutacdonald sehool were asked to lend

their cooperative efforts in this venture.

Several reasons were advanced for changes in the

Study Hall project. In the first place, unpleasant conno-

tations became attached to bhe Study Hal} as a place for
those students who had not the proper conditions at horne.

Students began to avoid it to some degree. Secondly, cer-

tain students were using the Study HaII programme as an

excuse to go to cafes and other places in the evening,



l13

especially when they knew that their parents would not

question their activities.
The Study Hall and simil-ar programmes became recog-

nized as necessities 1n this area of the city, but reorgan-

ization of the programme was also required. IúIore pro-

fessional help was needed t,o urake the schenre successful,

as wel-l as attractive and rewsrding for the students.

Preliminary Planning for the Higher llsrizons lrogramme *

The Ilfinnipeg School Division No. I has operated

special prograrures through its Special Education Ðepartment

for a number of years. fn spite of this, there remained a

large number of boys and girls who had not received the

necessary attention. Greater aLtention should be paid to

students of high native ability as wel-l as to the bulk of

throse with nsrmal- abilities in culturally deprived areas,

who might, if their environments were changed, become stim-

ulated to acquire a higher education rather than to drop out

of school early.

After a number of prelirninary meetings of the members

of the Superlntendentrs Department, a notice of meeting was

sent by the Assistant Superintendent of the $finnipeg School

DÍvision No. I to the principals of Hugh John luiacdonald

junior high school and the six elementary schools, namely,
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Victoria-A1bert, Pinkham, Somerset, Isbister, Dufferin,

and Montcal-m, whose pupils eventually enter the Hugh John

Macdonald school. The principal-s were asked to read and

give thought, prior to the meeting, to the ideas expressed

in a pamphlet by Daniel Schreiber, entitled rtA Schoolls Vúork

1

with Urban Disadvantaged Pupils.tt- Furthermore, 1t was

proposed to examine the situation, pertaining to the area

seleeted, i-n the light of this inforrnatj-on. The Superin-

tendentls Department and the principals of schools were of

the agreed opinlon that progress 1n initiating and develop-

ing the programme would have to be slow because of the need

for additj-onal finanees, for appropriate staff, and for

gathering information required to launch such a programme

successfully.
The first school year , L96I-62, was devoted largely

to meetings and to study pertaining to what now had become

the Higher Horizons programme in the Winnipeg School Divis-

ion No. l. These subsequent meetiflESr held from November,

L96t, to November, 1963, dealt with specific surveys of the

sj-tuation j-n the area I âS outlined in some detail in the

previous chapter, and with a general plan of procedure.

taged
Search
traneeñ;-r-

lschreiber, Danlel, ttA Schoolrs Tüork with Disadvan-
Pupi.Is,tf reþrinted fronr ltCollege Admissj"ons 7t The
fõr Talent," 9gl1g.æ Admissions 9I !!9 C,gttep E:-
Examinqt-!9.¡! Egãfd;[75-RÏverside Drive, New Tork 27
FüEffiæTyT-n,ilcollege Board , 1960, PP. l-10.
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The main topics of concern were those dealing with budget,

personnel, and enrichment programmes in the academic and

cultural fields. These called for intensive st-udy of

financial allocati"ons, the hlring of teachers, and adjust-

ment of personnel- duties, as well- as follow-up studies of

the New York progranxne and continual review of the aims and

objectives of the Higher Horizons programme as it was grad-

ually introduced.

An early task was that of determining the extent to

which pupils in the Grade VI cl-asses of the six elementary

schools had changed schools since Grade I, and the extent

to which those who had rnoved around a great deal had fin-
ally remained within the area of Hugh John Macdonald. school.

It appeared that there !ìIas sufficient measure of stability
to justify a long-term effort to raise the cul-tura} levels

of these pupils

The Bureau of Tests and iuieasurements of the Vtfinnipeg

School Division No. I was asked to discover and report t9

what extent able students had dropped, out before entering

high school, and the extent to which those who had gone to

high school but had not proceeded beyond that level.

A testing progranüte T^¡as carried out by the counsel-Lor

of Hugh John lViacdonald school. This took the form of a

non-verbal intelligence test administered to the Grade VI
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pupils in the area, and was followed immediately by a study

of the educational progress of all Grade Vff pupils enrolled

in Hugh John Macdonald. school tn Lg55-56. The reports have

already been compiled in Chapter Three of this study.

On May 2?, L962, the Superintendent, Dr. Ilü. C. Lori-
mer, submitted the foll-owing proposal for the consideration

of the Board of Trustees of the \lti-innipeg School Division

No. I:
That approval be given to the inaugur-

ation in September , L962, of a Higher
Horizons programme in Grades VI and VII
in the area served by Hugh John Ìvlacdonald
school, under the direction of the grinc-
ipal of Hugh John lüacdonald school. €

At the same time, a general plan of procedure was

agreed upon by the Cornmittee, beginnlng with the appointment

of 1VIr. G. M. Newfield, principal of Hugh John Macdonal-d

schoolr ås Coordinator, to begin duties in June of 1962.

During his first year of office he continued to do much, if
not all, of the counselling of pupils and parents, but in

subsequent years, âs the Higher Horizons programme was ex-

tend.ed to other grades, his duties should become purely that

of coordinator of the programme.

The general plan also provided for assignnent of

teaching duties within the new programme. Teachers of

2Minutes of the Trustees of the Winnipeg School- Divis-
ion No,l 1, Superintendentrs Report i\o, 355, M*Í 22, L96?,
p. 55?.
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Grades VI and VII v\rere brought together for briefing in
the fall or 1962, and an assessment was planned to deter-
mine to what extent rernedial teachers woulci be needed. By

the fol-lowing January, it was planned, these remedial

teachers would commence their duÈies.

Schedul-ing of ttre programme i^ras drawn as follows:
In 1962-63, Grades VI and VII; in L963-64, Grades V and

WII wouLd be add.ed; and in L964-65, Grades IV and. IX would

cornplete the inclusion sf all grades from IV to IX in the

Higher Horizons progranune. This method of procedure differs
somewhat from that of the New York progranune, but the Winni-
peg Coordinator consi-dered that this grade grouping was

sound for l¡üinnipeg and wouLd prove to be useful in the pre-

vailing situation. The :reasons for the gradual introduc-
ticn of one elementary and one junior high schoor grade each

year are both financial and edueational. It is very diffi-
cul-t and costly to obtain the remedial- teaching personnel

required for this type of school-.

Teacher replacement for Grade VI was another require-
ment considered during the plannlng period. Al_though the

teachers in most schools were satisfactory, some improvement,

or a better selection, was considered necessary in a few

instances.

Public rel-atlons were considered to be an integral
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part of the introductory procedures. lühile general public-

ity was eschewed for a number of reasons, mainly because of

the experimental nature of the prograÍme, a conamittee of

two was appointed to carry out this phase of the programme,

in which whole schools r,rrere to be made famil-iar with the

Higher Horizons prograÍune. This was considered preferable

to linriting this knowledge to Grade VI pupils. As well,

all teachers in the Higher Horizons area were to be given a

thorough philosophy regarding the progralnme. Differences

existing between the schools in the area and those of

higher socio-economi-c areas in the city were to be studied

and kept in mind by the administrators of the programme, in

order to best meet the needs of the deprived pupils. In

this, and other ways, the aim of the programrne was to be

constantly reiterated to the teachers.

EnrÍshment procedures, to augment the regular aca-

demic courses, were considered in varieby and detail. T'he

need was for constant stimulation of the pupils by means of

cultural exposure--symphony concerts, displays of art, and

tours bo industrial complexes and to places of historic

interest.
No such intensive and extensive programme for elem-

entary pupils can be introd.uced, much less carried out

successfully, without prior instruction of the entire
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teachlng staff. This began with a joint meeting of the

Grade VII teachers of Hugh John luiacdonald junior high

school, the Grad.e vI teachers and principals of the six

elementary schools, and, the full administrative staff, in

october of 1962. At Lhis meeting, the philosophy of the

Higher Horizons progranme i^ras explained and the main ideas

outlined. In addition to academic instruction of an inten-

sive and remediat nature, Stress was laid upon the impor-

tance of counsetÌing of both pupil and parent, and upon the

proposed programme of cultural enrichment. lntervisitation

of teachers was also planned, so that some of the teachers

from each of the schools woul-d be abl-e to visit schools

outside the Area, to obsårve such procedures as reading lab-

oratories and. Successful renredial courses in action. Sub-

sequently, much of this exchange visi€ing was done in

February of L964.

This general meeting of teaching staff was followed

in November, 1963, by a special meeting of the Gommi'ttee,

which gave consideration. to the acquiring of a programme

teacher in the Grades IV, V, and, VI levels. The services

of suCh a Supernumerary, of progrAnrme teacherr l¡Ías a nece5s-

ity in order to induct successfulty both the teaching and

Iearning aspects of the progranme. In short, the programme

teacher would train teachers to implement the programne'
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fi,eference was made to methods used in the New york Higher

Horizons programme, where prograrune teachers helped teachers

to formulate their daily schedules, and gave directed read-

ing lessons. f n some areas of i\ew York, a team of teachers

was employed to induct new teachers into Higher Horizons;

and in other areas, demonstration teachi-ng was employed in
the classroom, so that teachers observed this as part of
their in-service work. Both methods were considered by the

Tflinnipeg planning committee.

II. RESOURCES PROVIDED FOR TH¡J HIGHER HORIZONS

PROGRAIVIVIE IN hIII\NIPEG

Budget

Very early in the Committeels dellberations it was

conceded that the Higher Horizons programme woul-d be a

costly venture and that progress in imp]-ementation would be

sl-ow. The first specified alrocation of funds was provided

by the Irtlinnipeg School Division No. I, early in L963, to
provide the servj-ces of a coordinator for the programfne.

However, these duties were assumed, unpaid, by the principal
of Hugh John ivlacdonald school, and this initial all-ocation

of four thousand doll-ars was diverted to provide testing
material-s for the pilot surveys.

For the L9b3-61+ school term, the sum of fifteen
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hundred doll"ars was set aside to purchase materials. This

amounted to approximateLy thirty-five dol-Lars for each

Grade v and vr crass of the participating schools, and pro-
vided supplies for the remedial- reading courses. The actual
total- amount spent was fifteen hundred and ninety dolIars,

During the 196l+-65 school year, the Division raised
the budget allotment to twenty-five hundred dol_lars for the
purchase of more reading materials, as the programme was to
be extended to Grades IV and IX.

Provision was al-so made for the e>ctension of prelim-
inary surveys and follow-up studies. For instance, in l)62,
money 'hras appropriated for the Coordinator to rrbe sent to
New Tork for a week, to visit schools in which Nhe New york

proiect on Fligher Horizons has operated successfully. rr3

Fofkòwing this observational trip, the school Division
took advantage of the avail-abilit,y of Ford Foundation funds,
for a similar purpose. The superintendentrs Report in Jan-
uary, L964, stated that rrrhe canadian Education Associ-ation

and the superintendents of schools in canadian citíes of
over 100,000 population made a proposal to the Ford Found.ation

3Minutes of Trustees of theNo._1, Superintendentr s Report No.p. 1001*.

Vrlinnipeg Schoo1 Division
37O, October 1ó, 1962,
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for a grant to assist in the development of instructional_

procedures for culturall-y disadvantaged children.tt

As a result, the Ford Foundation has made the sum

of twenty-five thousand dollars avail-abl-e for Canadian ed.u-

caLors to visit a selected number of centres in the United

States where projects are underway, in order to guide sim-

1l-ar programmes in Canada. Ful-l reports of such observa-

tional trips will be published by the Ford Foundation.

The planning committee considered it most desirable that
participation be taken 1n t,his project, and the following
recommendations were made by the School Division:

(a) That Mr. G. lvl. Newfiel-d,, Coordinator
of the }ligher Horizons programme, be pernitted
to accept a fellowship and be granted l-eave of
absence with salary, for a period noL to ex-
ceed one month.

(b) That the Superintenclent be pern'ritted
to accept a fell.owship and be granted l-eave of
absence with salary, for a period not to ex-
ceed two weeks, if the selection committee of
the Canadian Educators Association is desirous
that he participaþe as the Vice-President of
the organization.4

Accordingly, the Coordinator spent the last week of

February, Lg6l+, in Detroit, Michigan, and the first week of

March, L964, ifl Cleveland, Ohio, observing similar programmes.

One of the major items in the budget for the Higher

4Minutes of Trustees of
"l\o. 1, Superintendent ? s Report
pp. 2t+-25

the Winnipeg School Division
No. 4I4, January 7 , 196[,
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Horizons programme has been tliat of supplies and materials

for special remedial- instruction, particularly that, of

reading. As early as L962, the liirinnipeg School Division

i\o. I approved expenditures for materials necessary for
any of the subject fiel-ds, provided the participating

schools made some uniform choice in their sel-ections. A,

special meeting of the Trustees was held on January B,

1963. The flrst draft budget stated that Itfifteen hund.red

dollars has been placed in thj-s account to provide mater-

ials for testing and for enrichment in reading, art, and

musi c.u"5

A further major allocation of funds was necessary

to provide the servj-ces of additj-onal and specialJ_y qual-

ified staff. Programme teachers were required, as well as

remedial teachers in the fields of reading and arithmetic
particularly. The shiftlng of duties from teaching to ad-

ministrative work often necessitated the reallocation or

increasing of sa}aries.

The fol-Iowing year, the first draft budget of the

Board of Trustees for Lg6t+ recommended that rttwenty-five

hundred doll-ars be placed in this account to provide

enrichment materials for the Higher Horizons programme,

5ìvlinutes of Trustees of the tniinnipeg School- Divislon
No. l-, First Draft Budget for L963, January 8, L963, p. l+l+
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which will be extended this year to include Grades IV to IX

1n the Hugh John Macdonald school area. Provision has also

been made in the i-nstructional staff account for one extra

teacher, beginning in September, to assist in the programme

in the elementary grades."6

Administrative PersonneL

Administratj-on of the programme has, throughout,

been in the charge of the superintendents of the trl.iinnipeg

School Division No. 1, and the principals of the seven school-s

in the Fligher Horizons area. 0n lvlay 22, f962, Dr. [tl. C.

Lorj-mer, Superintendent of the l$innipeg Schoo1 Division No.

l, submitted the f oll-or,vlng proposal for the consideration of

the Board of Trustees:

That approval be given to the inauguratlon
in September, L962, of a Higher Horizons pro-
gramme in Grades VI and VfI 1n the area
served by Hugh John Iviacdonald school, under
the direction of þhe principal of Hugh John
lviacdonal-d school. /

As a resul-t of these recornmendations, 1vlr. G. lvl. New-

field, the principal- of Hugh John lviacdonal-d school, i^Ias

appolnted Coord.inator of the l{igher Horizons programme. T'he

6Minutes of Trustees of the lttlinnipeg School Division
No. 1, Flrst Draft Budget for L964, January 9, L964, p.44.

Tlrtinutes of the Trustees of the ïrlinnlpeg School- Div-
ision No. 1, Superintendentrs Report No. 355,lvlay 22, L962,
p. 552.
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vice-principal of the school became responsible for al_l-

administrative dutles within t,h1s school, giving tvlr. i\ew-

field more time for his new task. Although the Coordinator

has been giving energetic leadership both to his own staff
and to the staff members of the other schools involved in
the programme, the principals and the Coordinator himself

are of the opinion that proper justice cannot be done to

the programme until a full tj-me coordinator is appointed.

In general, his duties are: 1) to set clear goals that

appear to him to be educationally and socially desirabl-e

and attainable, and 2) to organize alf cornmunity resources

to attain these goals. Specifically, he is responsible for

staff training, scheduling of curricula, organizíng enrich-

ment procedures, obtaining materials, counsel-ling, and

public reLations, alLhough in practice these duties are

taken by the principals within their indivldual schools.

In the course of' carrying out his general adminis-

trative duties, the Coordinator has been responsible for
much of the direct fol-l-ow-up to initial pro jects, such as

extended field trips to i{ew York and other centres where

simil-ar progranmes are being developed. fn i\ovember, 1962,

he visited five Húgher Horizons schools in New York City,

noting particular enthusiasn for the prograrune lhere,

among the pupils and beachers. T.he outstanding feature of
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the operation of the prograrnme, he reported, was the

increased number of guidance and counselling staff, âs

well- as of specialists in reading, and of staff members

to enable reduction of class size. ln I'ebruary and lviarch r

1964, he made observational trips to Detroit and Cleve-

Land, and noted that the major problern in these cities
was to overcome, in some measure, the adverse effects of

the popr:lation shifts in the cities. Centraf areas were

showing marked deprivation and the children, generalfy,

\^rere poorly prepared and. unmotivated f or formal education.

In September, L963, more admlnistrative and, super-

visory time was made available to al-l schooL principals

in the ltrÏinnipeg School Division No. I. Principals of

schools with enrolments of 325 ot more pupils devoted full

tÍrne to supervision and administration, whereas formerly

only schoofs with a-n enrolment of four hundred or rÁore 
,

pupils were allowed this division of work. The change

benefitted only one school in the Higher Horizons area.

At the same time, more clerical help was provided

for all schools, particularly for those in the Area. As

much as one full extra day of help was provided for some

of the school-s. In addition, the teaching time of the

principals in three of the schools was reduced from six

half-days to five half-days. This change, which affected
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the Higher Horizons area hrere able to devote more time to
supervis ion.

Sui¿gncg-,--_Counsell_ ing. and Remediaf Instrrrctors
A nurnber of changes in teaching staff has been nec-

essÍtated by the adoption of the Higher Hori-zons prograrime.

rnitlall-y, before any introduction of the curcieula and

enrichment activities coul-d take place, teachers themselves
had to be inducted into the aims and methods. This had

been aceomplished in other cities, notably in New york, by
the hiring of specially trained personneÌ, demonstrati_on

teachers, and teams of teachers. rn the ltlinnipeg prograrnme,

this was not possibl-e, because of shortage of staff , and

the principal-s of the schoors in the area have assumed the
duties of orientation of new teachers and the retraining
and continuing supervision of the regular staff.

Any augpenting of the staff has armost invariably
been in the area of remedial instructi_on. At a meeting of
the trustees of the winnipeg schoor- Division in the farr_
of 1962, the Superintendentrs report stated:

...that two^of the important aspects ofthe Higher Horizons programre are indÍvidualcounselli-ng and remedial instruction in thebasic subjects. fn the origi.ñal--päpo-Ëaf
made to the Board it was eniir.euã-i-Ë;"*
remedial_ programme might be commenced in
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January. The principal of Hugh John iviac-
donald school reconmends that, if possible,
this part of the programme be comnenced now.
The needs could be met by a half-time teacher
worki-ng in the mornings. A suitable leacher
is available. . . . There is sufficient money
in the budget to cover tþe appointment for
the bal-ance of the year.'

The Board of Trustees immediately recommended:

That authority be given to plaee a half-
' time teacher in the Hugh John }4acdonald school-
effective immediatelY, to do remedial teaching
in connçction with the Higher Horizons pro-
gramme.9

Despite these provisions, the acquisition and reten-

tion of a remedial- reading teacher proved to be difficult,

and. it was not until January , Lg63, that one was added bo

the staff of Hugh John ltrtactdonald school r on a half-time

basis. From September to December , Lg63, this teaching

position was placed on full-ti-me basls. Hovüever, the

acquiring of suitabfe personnel again proved difficult and

remedial work in the basic subjects is now done by the

regular teaching staff, using specialized materials.

Provision was also made by the Board for extra staff

recluired for counsel-fing, in order to release the principals

and vice-principals for the supervision and development of

the programme itself. The Board recommended that, by

T
Minutes of Trustees of

No. I, Superintendentrs fi,ePort,
Lp62, p. 92h,.

9rbid., p. 9zL.

the sfinnipeg School Division
No. 368 , Septernber I8,
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September of 1967, the project shoul-d be doubled by extend-

ing it to extra grades, and that two extra teachers would be

necessary for counselling and remedial work. As it trans-
pired, only one remedíal reading teacher was added, and the

principals of the schools were asked to do their own counsel--

ling during the schooL yearr ând at Open Houses. The coordin-

ator visited'each school , once in the fal-l term and again in

the spring, to give the principals and teachers some guidance

in this respeet.

rIT. CULTI1ËAL ATTIVTTIES AND SPECIAL AÜADzuTT

PROJETTS

Stimulation of PrincipaLs. Teacþers- PupiLs, and Parents

, An important factor in organizing and conducting a
Higher Horizons programme is the stimul-ation and encourage-

ment which the coordinator and administrative personnel

give to the principals, teachers, pupils, and parents.

During the pJ-anning meetings, the principals showed enthus-

iasm for the progranme and appreciatíon of the need for it.
Al-l r^rere wel-l ahrare of the diffieulties encountered by the
pupils and parents, and of the problems faced by the

teachers. rt was qell understood that these coul-d not be

met nor solved by academic enrichment alone, but that widen-

ing and deepening of lifefs experiences must be considered
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aS v\Iell.

At this point in the pla.nning, the Coordinator had

convinced the principals of the value of an extensive pro-

gramme. 0n the other hand, the principals had not entirely

convinced all the teachers that all children can J,earn,

that their achievement levels can be raised and that many

of them can coraplete high school and. enter vocational

schools or college. The next step j-n implementing the pro-

gramme, then, was to stimulate the teachers and to encoLrrage

them to have faith in the educability of disadvantaged

pupils. The following are some of the reasons why this

next step became necessary:

f,,3i¡i New teachers just gr:aduated from training insti-

tutions are too preoccupied with simple routines of class-

room practices.

2. Teachers newly transferred into the area are

overwhelmed by matters of discipline, attendance, and

achievement.

3. i\[any of the teachers coming into this area with

timited experience and academic training are not immedlately

aware of the problenis which the pupils and their parents

encounter.

4. Some teachers may not have sufficiently thorough

eommand of the subjèet matter, or of ways of overcoming
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daily problems to be aware of the main needs in the area.

The principals have the prime responsibility in

raising the self-1mage of teachers; the teachers, in turn,

have the direct responsibility and only real opportunitY,

to raise the self-image and achievement levels of tkreir

pupils. In most cases, they also have the main contact

with the parenbs of the children they teach. This comes

about by means of social gaÈherlngs such as Open House at

the schools, private meetings (often at the request of

parents, ) and Lours and cultural presentations to which

parents accompany their children.

lvlany devices are employed to stimulate and encour-

age the pupils in their reach for higtrer levels. Two such

devices are the Bulletin and the Stamp. At the present

time, the rrflugh John i\el,rstr is published' by the Hugh John

lvlacdonald school three times a year. This bulletin feat-

ures news items of the sehool and the six feeder elementary

school-s of the Area. Pupils, Èeaehers, and principals of

all the schools contribìlte articies to the paper, which

reporbs out,standing achievements of individual pupils and

team efforts, âs l^rell, as accounts of bours and concerts

that l^rere arranged as part of the Higher Hori zons prograÛune

of cultural activities.
A Higher Horizons rubber stamp has been provided for
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each of the seven schools. This stamp is used for marking

the work of a pupil whenever it is considered to be of
outstanding Higher Horizons standard. Such work as written
compositionr art, science, alld social studies frequently
come under the stamp of this device for stj¡nulating the
pupils and, incidentally, their parents. specimen copies

of both Bul-l-etin and stamp will be found in Appendix ncn.

tultural Activities
The 1¡lomenrs commibtee of the inlinnipeg sumphony

Orchestra has been sponsoring stud.ent syrnphony concerts for
both the el-ementary and secondary schooì-s throughout winni-
pegr during the past sixteen seasons. These concerts are
presented, over a course of several- days, in october for
the elementary pupils, and in November for the secondary
students- There is a nominal- admission feê¡ and transpor-
tation is arranged by individuaL school_s. The concerts
have been very wel-l- attended by the pupils of most schools,
incl-uding those of the Higher Horizons area. fn addition
to being given an opportunity to attend r_ive musicar- pre-
sentations of the works of great composers, the chirdren
l-earn proper disciplines such as good behaviour, attentive_
ness, and when and how to applaud.

visits to the schoor-s by smarl g'oups from the rüinni_
peg Symphony Orchestra have been regul_arly featured for some
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years. These visits are generally made to junior and

senior high schools, including Hugh .Iohn l{aedonald school.

Members of the orchestra demonstrate their instruments

individually and also play as a group. A question period

is conducted as wel-l. T'hese visits can be regarded as

workshops of musical knowledge.

Family Pop Concerts have also been featured by the

ldinnipeg Symphony Orchestra, on Sundays between October

and the end of March. No admj-ssion is charged, but a

eollection is taken. Children in Higher Horizons school-s

have been encouraged to attend wlth their parents, and

teachers have noted that encouraging numbers of pupils

have attended, both with and without their parents.

Art displays have been instituted by the ldinnipeg

Art Gallery, and these are shown in Hugh John Macdonalo

school-. Personnel from the Art Gallery conduct art appre-

ciation classes on a regularly scheduled basis, for both

the el-ementary and the junì-or high school pupiJ-s. These

classes have been most valuabLe to the children, in gaining

knowledge of the great masters of past and present. Art

techniques are pointed out by the lnstructors and pupils

are given an opportunity to express themsel-ves regar:ding

any subject in which they show interest.

The Royal tliinnipeg BalJ-et also visits junior and

senior high schools. Sketches of some of their ballet
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numbers are demonstrated to the students and. question
periods are held. Higher Horizons students are encouraged

to attend these sessions and add to their understanding of
bal-l-et which, to the majority of them, is unfamil_iar.

verf often we have failed to appreciate the treas-
ures of the soil, forests, water, and wildlife pfaced at
our disposa.L, and to ignore tangible reminders of the
historic past. Tours are beginning to take a deserved place
in the Higher Horizons prograrnme. As they require consid_
erable organization, the success of these tours depends

highLy upon the preparation the beacher makes for them.

A typicar tour made by the Grade vr classes is that
to the Manitoba sugar company at Fort Garry, Manitoba. This
tour takes up one whole afternoon. Gompany emproyees con_
duct the pupils in smalL groups, explain various machines
and processes to them, and provide them witlr }iterature and
sampl es.

Frequent tours åre made to the various historical_
sites of winnipeg. such trips are especialry interesting
and helpful to Grades fV and V pupils, in augmenting their
social studíes. A tour of this nature begins shortly after
noon and ends sometime after four orcl0ck. pr_aces of
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historical interest usually visited are: St. Boniface

Cathedral, the grave of Louis fr,iel, the statue of La Ver-

endrye and his sons, Fort Garry Gate, Seven Oaks memoria.l,

lnkster House, Lower Fort Garry, Lockport, and OId St.

Andrcwt s Church.

The most popular and eomprehensive tour is the visit
to the Manitoba Forestry Assoclationr s Conservation Train-

ing Area at Sandilands Forest Reserve. This entails a trip
of approximately seventy miles on the T'rans-Canada Highway,

east of Winnipegr and takes a fult day for the return trip
and tour. Each school makes its own arrangements for
pupils taking this one-day course of practical instruction
Ín forest conservation. Buses are chartered and each pupil

pays a nominal transportation fee, whife the rernaining cost

is subsidùzed by the school and the Kiwanis Club of ltlinni-
peg.

The classroom embraces three hundred acres of forest

Land lying along the banks of the \dhitemouth River, close

to the Trans-Canada Highway. This l-and was made avaj-fable

by the Forest Service and the Lands Branch of the lvlanltoba

Department of Mines and Natural Resources. Administration

buildings provide faeilities for studies to be carried out

in a natural setting.

Three experienced instructors reside at the training
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area during the period of operation. The tour begins with

a short wel-coming tqlk whùbh incl-udes an outline of the

purposes of the training area and the rul-es which govern

its use. The instructors then take groups of pupils

through the forested area, guiding and teaching as they

walk along the tralts. The course of instruction features

such topics as: 1) recognition of eight to ten main

species of trees growi-ng in the area, 2) the life cycle

of trees and telling of their âgêr 3) fire preventi.on and

the use of detection and fire fighting equipment, &) methods

of cutting and of reforestation, 5) a visit to Pineland

Forest Nursery where mill-ions of young trees grow for
reforestation purposes, 6) enjoyrnent of our natural- heri-
tage and realization of personal responsibilÍty in its
wise use and protection.

Remedial Courses ín Basic Sub.iects

Possibly the greatest progress towards the reali-za-

tion of the Higher Horizons objectives has been gained

through the major emphasis placed upon remedial reading.

This e'nphasis has been on allocati-on of funds for materials
and of time and effort for instruction. Earfy recognition
of the basic probrems of underprivileged pupils was made by

t,he progralnme planners, many of these problems being
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rooted in poor ability to communicate, laclc of stimulation

by way of exercising the language arts, and the incomplete

and erroneous manners of speaking and reading which could

be eradicated only by means of intensive remedial work.

The Science Research Associates Reading Laboratory

was an early and unanimous choice of the Connrnittee, as the

tool for doing this ir,nportant rn¡ork. It has been in use in

the Great Cities Grey Areas prograÍme and. in numerous

adjustment and remedial classes in schools across the con-

tlnent.
The Science Research Associates reading laboratory

is multi-level learning material- designed to stimulate

each student to new reading proficiency. Each reading lab-

oratory provides individualized instn¡ction that 1) meets

each childts ind.ivid.ual needs because he can progress as

fast and as far as his oI^In learning rate and capacity witl

take him; 2\ stimulates high studenÈ interest and motiva-

tion because of this indivldual pacing and because the

pupil feels responsible for his own success and competes

only with himself; 3) provides immedlate and continuous

supply of materials whereby the student learns faster and

remembers better, because the answer keys enable him to

see his mistakes and to analyze them lmmediately; 4) gives

the teacher more time to consult with students individu-

allyr âs each student largely self-adrninisters his otnin
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programme; 5) requires no special teacher training for a

basic reading programme, since al-I that is required is
the following of simpì-e instructions in the teacherl s hand-

book.

The materials availabl-e to be used in the reading

programme are:

l. Science Research Associates reading laboratory

IIa, designed for Grade IV; grade l-evels II to VII, lnclu-

sive.

2. Science Research Associates reading laboratory

IIb, designed for Grade V; grade l-evel-s III to VIII,
inclusive.

3. Science Research Associates reading laboratory
IIc, designed for Grade VI, grade levels IV to IX, inclu-
sive.

4. Science lìesearch Assocj-ates reading laboratory,

elementary edition, designed for use in Grades IV, V, and

VI; grade levels II to IX, lnclusive.

5. Science ä.esearch Associates read.ing laboratory

fIIa, designed for Grades VII, VIII, and IX, grade fevels

III to XII , inclusive.

6. Student record book, supplied for eaeh student.

7. Teacherr s handbook.

These materials hrere chosen as early as AugusL, Lg62.

The elementary Levels of the laboratory had been in use for
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several years in Hugh John Macdonald Junior High School,

and in January, 1963, these material-s were demonstrated to

the Higher Horizons Committee by a teacher from that school.

PrincipaLs of Lord Selkirk and George V schools explained in

detaÍl- the use of the laboratories in their school-s. The

committee decided to purchase the elementary edibions first,

and all six elementary schools recej-Ved them fo'r use during

the latter half of the L963-64 l.enn, after teachers from

these school-s had observed the laboratories in action at

Lord Sefkirk and George V school-s.

At flrst, the elementary edition was used by Grades

V and VI. In the future, Grade IV wil-l- use the elementary

edition during the first few years, Grade V will use l-ab-

oratory IIb, and Grade VI will use ]aboratory ïfc. The

junior high school grades use both the elementary edition

and l-aboratory IIIa.
During the first five or sÍx weeks after the intro-

duction of the reading laboratory, al-l assigned reading

periods are used. Afber this inÍtiaf period, the time for
the laboratory is gradually decreased until only one

period per week is utili-zed. After the first six weeks,

the regular authorized reader and workbook are re-introduced

into the reading periods. Skill-s taught in the reading

Iaboratory are omj;tted from the regular course so that
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unnecessary repetition may be avoided.

ilesul-ts of this enriched and remedial course in
reading are almost immediate, measured in terms of pupll
j-nLerest, which is at a high level- at al-l times. The

material itsel-f is interesting, and its competitive and

sel-f-analytic nature appears to contribute to the main-

taining of interest.
Unfortunately, similar encouraging results are not

so noticeable 1n the other basic area, of arilhmetic. The

Committee recognized the great need for improvement in

teaching metirods and pupil response, and funds were all-o-

cated in 1964 to provide for one helping teacher to assist
in the elementary grades, in an attempt to meet the probleni

of raising arithmetic standards in the Area schools. How-

ever, such teachers hiere impossible to proclrre and the

all-oeated funds were diverted to other purposes.

Likewise, there was an early al-l-ocation of funds

f or enrichment materials in Art and IVIusic. These have al-
most invariably been diverted to remediaf reading supplies,

and the enrichment of Art and Music courses is deemed to

take place in the intensified cul-tural activities outlined

previously in this chapter.
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Summgly of Þpecial)_erviges
Tabl-es xxruv and xxxv show the extent to which the

Higher Horizons services r¡rere offered to the school- Divis-
ion in the designated. .area , d.uring the f irst two years of '

operation.

TABLE XXXIV

ELEMENTARY SCHOOL HIGHER HOHIZONS SERV]CES, Lg62-64

Year Schools Pupils Programme
Teachers

CounsellorsGrades

Lg62-63

L963-64

Vf

V, VI

0

U

0

0

5

A

25A

540

Note: fn L962-63, 2È adjustment teacher positions
(readlng) were filled in t,he six elementary schools.In L963-61+, the same number of these teachärs rnrerein the Area.

TABLE XXXV

JUNIOR HIGH SCHOOL HIGHER HORIZONS SERVICES, T962-64

Year Schools Grades PupiJ-s Programme Counsel-lors
Teachers

l-962-63

l-963-64

vrr 233

vll, VIII 522

0

1
2

I
r1Lã
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In 196l+-65, the prograrnme reached its fullest
planned expansion point, with the inclusion of aÌI grades

from IV to IX. T'he staff figures remained unchanged,

despite the inevitable increase in the number of pupils.



CHAPTER V

SUIIVIARY AND CONCLUSTONS

Summary

This has been a prellminary report upon the Higher

Horizons programme now in operation in a designated area

of the Ílüinnipeg School Dlvision No. 1. Following a study

of programmes designed to prevent school- drop-outs and to

enrich the acad.emic and cultural lives of disadvantaged

children in depressed urban areas, notably those proiecÈs

being carrj-ed out in New York City and Detroit, a sinrj-l-ar

programme was inaugurated in ÏüinniPegr beginning in Sept-

ember, 1962.

The situation in the schools of the designated

area was reviewed, with respect to problems involving

pupil drop-outs and grade expectanciesr mobility of pupils

attendance, reading achievernent, and mental abilities.
ComparÍ-sons in these areas vüere made wlth control schools

outside of the Area. Social conditlons 1¡Iere studied and

measured in terms of juvenile delinquencYr referrals to

the Child Guidance Clinie, and social welfare statistics.

In revlewing the development of the Higher Horizons

programme in winnipegr due consideration was given to

pilot projects and related attempts to cope with the
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problens of disadvantaged school ehildren. The lnaugura-

tion of the programme itself fol-lowed only after consider-

abl,e deliberation with respect to financial allocations in
the School Board budget, the planning for administrative
personnel and adequate teaching staff, careful choice of
material-s and supplies required for the enriched eurricu-
lum, and the marshalling of community resources.

The programme has been in operation in seven school_s

since September, L962, with its services being extended to
tvro additional- grades eacLr year r so that , at the beginning

of the 1964-65 school- term, it had included. the span of

grades from IV to IX, as original-ly planned by the Comm-

ittee. Further extension has not as yet been contemplated.

Succgsges And Failureg

The Higher Horizons programme had as ibs stated

objectives the stirnul-ation of pupils in a eulturally de-

prived. and eeononrically depressed area, towards high

achieveroent leve1s, and. the retention of pupils in sehool

until- they had qualified for admission to college or to
technical school and had. acquired a profession, trade, or

skill.
The extent to which these objectives are attained is

the measure of the programmers success or failure. As

planned by the Commlttee appointed to lnaugurate and to
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administer the programme, the operative aims rr¡ere:

f. Intensi-ve pupil and parent guidance to discover

and direct the abilities, talents, and interests of dis-
advantaged students.

tion
and

2. Encouragement, enrichment, and remedial lnstn¡c-
as needed, to overcome the cumulative effect of failure

frustration which leads to early withdrawal frorn school.

3. An all"-out assaul-t on the subjects of reading

arithmetic, to improve logical thinking, communication,

understanding.

and

and

l+. Cultural- activitles, which are normally not

available to underprivileged children, with a view to cre-

ating enthusiasm for the finer things in life.
Again, success of the programme as a whol-e can be

measured by the relative success of these procedures. ivtuch

of this cannot be measured in statistical terms and may

indeed be immeasurable, but relative strengths and weak-

nesses are beginning to be apparent after more than two

years of operation of the Higher Horlzons programme.

0f the tangible results, it can be said that bhe

carnpaigns for better attendance, the home contacts and good

rapport bebween teachers and parents, and the emphasis Lrpon

j-ncreased awareness of special needs in the area, are mod-

erately successful. The teaching staff and the principals
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make periodic informal reports to the Coordinator and,

while these are necessarily subjective in nature, they

are invariably positive, and show that a trend towards

improvenent is discernible in al-l areas.

The concentrated efforts of the teaching staff are

admittedly difficult and call- for hard work and longer

hours at their tasks, but the absence of negative attitudes

and, indeed, the growing enthusiasm of the staff in most

cases, is justification, ât thls stage of the programme'

for its warranted continuance.

The response of the children, in most cases, is

that of increased enthusiasm, better work habits and atti-

tudes, and fewer attendance problems. One proof of this

is the principalsr reports that the major problems en-

collntered are those of new and younger pupils; those who

have been in the programrae since its inception presenÈ

fewer difficulties in these matters.

T'he programme continues to labour under definite

limitations, however, and these form the basis for what,

to the present date, can be deemed its failures. The

major limitation contributing to lack of complete success

is that of finance. The resulting sLow progress rate 1n

implementing the programme leads to impatience and, to

Some degree, of discouragement on Lhe part of some teachers
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and principals.

Difficulties 1n selecting suitable staff arise,
i-n most cases, directly from insufficient funds for the
supply of more teachersr âs weLr- as from the general
situation of teacher supply in rulanitoba. rn some cases ,

notably that of remedial arithmetic, funds have been

all-ocated by the schoo] Board, but quarified teachers have
not been avail-a.b1e. T'hese funds have then been diverted
to other uses, such as supprying reading materiars, and
any remedial- teaching of arithmetic has resulted from re_
al-location of teachersr duties. T,his has not always
proven satisfactory.

Lack of sufficient funds is also responsible for
linriting the cul-turar phases of the programme. outright
cash grants fsr such activities as tours and admission ûo

concerts are contrary to the poticy of the Triinnipeg school
Board. Provisisn for these activities, then, is dependent

upon donations from pubric and prÍvate organizations or
upon funds ralsed by the schools themselves.

Another llmiting factor in the programmers success
is that of adverse pubricity which is sometimes given by

various media such as press and televisi-on. The programme

is too often subjected. to connotations such as runfortunate

social circumstances ,11 ltwelfare recipients r,r rrdisadvantaged 
, Ì,
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and ttslum children.tr Although the publicity may be given

in all sincerity, the people involved. are sensitive to it

and it leaves erroneous impressions and damaging notions

in its wake. People in the Area resent the lowered. image

presented. to the public and , conversely, residents of high

socio-economic areas qulte often express their resentment

of the concenLration of public money upon one srnalL area.

The failure to provide the services of a fu1l-time

coordinator is a further limiting factor. The present

coordinator musb cornbine his duties with that of school

principal, and this division of duti-es is somewhat of a

hardship upon him, as well as upon the progress of the

programme itself.
Success in attaining specific objectives of the

programme is also dependent upon circumstances beyond the

scope of the prograrme. Such a problem as that presented

by the great mobility of the school population, for instance,

is one which cannot be solved by the programme itself and

which, ir turn, is a limiting factor in the obtaining of

positiVe resulls from the prograrnme.

Fore ca st s alg_Eg-9,reÊggt i ons

Only short-range forecasts are possible under the

present circumstânces, but owing to encouragj-ng reports

from the principals and teachers in particular, and to a
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Ìesser degree, from pupils and parents, there appears to
be warranted optimism for the continuance of the programme.

It seems reasonable to suppose that the programme may

shortly be tried in other depressed areas of vüinnipegr and.

that it may in future be extended d.ownward as far as Grade

I. This is dependent largely upon the availability of
funds and staff, but if this extenslon in area and in scope

is made possible, there eould well be l-ess money and

effort expended upon rernedial work and more emphasis ptaced

upon preventative work with the very young chil-dren.

The staffing problern, being related to that of the

regular school system, may not be sol-ved in the immediate

future. However, the ûoordlnator and committee have sug-

gested that funds'be made availabfe to provide for the

employment of graduate students of the University of Manitoba

Faculty of Edueation and the Manltoba Teachers' College,

under a system of internship in these schools, or for stu-
dents who could tutor the school children in extra-school
hours.

Evaluation processes might well- be set in motlon in
the near futr.rre, No such projeet has been planned for at

Ieast five or six years in the future, and it may well be

that, statistically, this could not be done until the first
of tkre Grade IV pupils have graduated fronr the junior high
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schooÌ. Statistically, however, some comparisons can be

made with regards to attendance, pass-fallure rates, and

general intelligence ratings, all of which could, by now,

be showing a directional trend, to be compared with re-

sults of the pilot study tests reported in Chapter III.
Recommendations also include more tabulation of

records regarding individual pupils, and more intensive

foLloru-up of individual cases in reading, attendance,

delinqueflc)¡r and socio-domestic problems. More concern

eould be given to identification, oî the part of teachers,

of pupit potential.

While nothing is yet definitely discernible in
positive results, the Higher Þlorizons Committee and teach-

ing staff are optimistic that there has been a forward

move towards the stated objectives of the programnìe; that,

relatively speaking, the successes so far outweigh any

failures, and that the limitations are not, unsurmoLlntable.

Certainly no one involved in the programme r from youngest

chitd and 1ts parents to the administrative personnel,

would wish to see any reduction in the intensity or scope

of the programme, much less its complete withd.rawal- and a

return to the regular curriculun.
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APPENDIX ilArr

NEI¡tr YORK CITY HIGHETi HOBIZONS PROGRAIVN{E ADI'{INISTRATIVE

cot$vrrrrEE (rg62)

Mr. Max J. Iiubin, presid.ent, Board. of Education; and

members of the Board.

Dr. Bernard E. Donovan, Acting superlntendent of schools,
and chairman of the Advisory committee of thirty-one
members,

Mr. Jacob Landers, Coordinator.

Dr. John B. King, Deputy superintendent of schools; and

the heads of the Divisions of Elementary school-, Junior
High school, senior High school, and thild lfelfare.
Members of the Office of ålesearch and. Evaluation, the
Bureau of Educational and vocational Guidance, the
Bureau of chil-d Guid.ance, and the Bureau of curriculum
Research.
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I¡ìIINNIPEG HTGHER HON,IZONS PLANNING COMVIITTEE (1961)

Dr. Vü. C. Lorimer, Superintendent of School-s

Mr. G. T. MacDonell, Asslstant Superintendent

Mr. A. D. Thomson, Assistant Superintendent

Mr. J. C. Dunean, Mr. C. Henry, ivlj-ss E. A. Hinds,
members of the Superintendentrs Department

Mr. G. lvl. Newfield, Coordinator, and Principal of
Hugh John Macdonald School

Mr. C. D. Neufeld, Principal of Victoria-A,lbert
School

Miss A. Smigel, PrincipaÌ of Pinkham School

Mr. iq. J. Mazur, Principal of Somerset School

Mr. E. iltemish, Principal of Isbister School-

Mr. J. Dack, Principal of Dufferin School

lliss L. V., Staples, Principal of Montcahn School



APPENDIX rlBll

Statements of Attendance for Twelve lll'innipeg

Public Schools, from Septernber , IJ62, to

June, L964.
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TABLE XXXVI

ATTEI\IDANCE AT TWELVE I¡TINNTPEG PUBLIC SCHOOLS
SEPTE1VIBER, L962

Daily
Schoo1 Capacity Enrolment Average Percentage Bank

Attend,ance Attenciance

Montcalm 27 5 259 2l+l+ gt+.Zl

Dufferin 3O5 286 268 gj.TI
Isbister 37O 3L3 295 g|.z5

Somerset 400 3l+3 327 95.3t+

Pinkham 45A 4O9 385 9t+.L3

Victoria- 620 595 567 95.29
Albert

.itverage percentage attendance 2 9l+.49

Sir Sam
Steele 3t+O 297 289 97.31 3

Clifton 435 385 37 4 97 .ttn b

Grosvenor l+5O 439 l+28 97 .l+9 I
R. Brown t+85 4¿t0 426 96.ÈZ 6

R.H.Smith 500 t+7O 456 97.O? 5

Robertson 7 40 637 6Zt 97 . t+9 z

Average percentage attendance t 97.?I
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TABLE XXXVII

ATTENDANCE AT TVüELVE VúINNIPEG PUBLIC STHOOTS
OOTOBER, Lg62

Daily Percentage
School Capacity Enrolment Average Atbendance Rank

Sttendance

MonLcal-m 27 5 25b 2l+5 96.45

Dufferlià,., 3o5 285 26t+ 92.63

Isbister 37O 3O5 288 9t+.42

Somerset 400 339 33O 97.3t+ 3

Pinkham t+5O 400 382 95.50

vicroria - 620 598 562 93.97
Ahbert

Average pereentage attendance'. 95.O5

Sir Sam
Steele 34O 293 286 97.6L I

crifron 435 383 37O 96.35

Grosvenor h5O 1+39 l+?5 96.8f 5

R. Brown L85 Ut+4 h29 96 .62 6

R. H . Smith 5oO 47L t+59 97 . 45 2

Roberbson 7l+O 6trl 62? 97.03 b

Average percentage attendance: 96.98
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TABLE XXXVIII

ATTENDANCE AT TÏTELVE I¡TINNIPEG PUBLIC SOHOOLS
NOvEiuBER , 1962

J:

Daily Pereentage
School Capacity Enrolment Average Attendance Rank

Attendance

Montcalm 27 5 251+ 24,O 94'. U8

Duff erin 3O5 285 ?6t+ gz.6j

Isbister 37O 3O5 288 gt+. t+z

Somerset ¿+00 33l- 3L9 96.37 h

Pinkham 45O 397 369 9?.9L

Victoria- 620 59O 552 93.55
Al-bert

Average percentage attendance: 9l+.07

Sir Sam
$teel-e 3t+0 285 278 97 .5h

Clifton L+35 383 37o 96.60

Grosvenor l+5O l+lç1 l+zl 95 .l+6

R. Brown U85 4ir-t t+zL 95.46

R. H . Smirh 500 476 b57 96 .OO

Roberrson 7t+O 642 6Lg 96.4I

I
)

6

5

3

Average percentage attendance:- 96.25
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TABLE XXXIX

ATTENDANCE AT TI¡IELVE I/I'INN]PEG PUBLIC SCHOOLS
DECEMIBER , Lg62

Daily Percentage
SchooI Capacity Enrol-ment Average Attendanðe Rank

Attendance

Ivlontcahn 27 5 25j"+ 238 93 .TO

Dufferin 3O5 281 26t+ 93.59

Isbister 37o 286 267 93,35

Somerseb 400 32I 3OZ 94.08 6

Pinkham t+5O 3gL 358 gL 56

Vietoria- 620 595 55L 92.60Albert

Average percentage attendance | 93.L5

Sir Sam
sreele 3t+o 288 277 gó .18 I

Clifton I+35 38r 366 96.06 3

Grosvenor l+5O 441 l+Ll+ 93.87

R. Brown 485 433 41I gb.gI 5

R. H.Smith 500 47 4 455 95 .99 L+

Robertson 7 40 6toz 6L7 96.L0 z

Average percenLage attendance2 95.5?
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TABLE XL

A.TTENDANTE AT TWÞJLVE \¡üII\NIPEG PUBLIC SCHOOLS
JANUARY, L963

Daily Percentage
School Capacity Enrolment Average Attendance Rank

Attendance

Montcalm 275 256 233 9r-24

Dufferin )O5 279 2t+8 9O.)5

rsbisrer 37o 267 25L 94.L5 b

Somerset ¿+00 33lr 3OT 93.32

Pinkham t+5O 396 36t 91.30

Victoria- 620 609 55I 91.0ó
A,lbert

Average percentage attendancez 9I.9O

Sir Sam
sreele 31+O 283 27L 95.65 2

Clifton 435 382 367 95.83 I
Grosvenor 45O l+37 lrff %.81+ 6

R. Brown 485 t+39 408 9?.85

R. H . Smith 500 t+77 4I+9 93 - 88 5

Robertson 7 t+o 632 599 91,,.68 3

Average percentage attenclance : 91+.46
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TABLE XLI

ATTENDANCË AT Tu'ELVE IüINI\JIPEG PUTIC SCHOOLS
EEBRU.q,RY , Lg63

DaiIy Percentage
School Capacity Enrolment Average Attendance Jìank

Attendance

Montcalm 275 25t 233 g?.Ug

Dufferin 3o5 281 259 92.89

Isbister 37O 27O 25O 93.59

So¡nerset 400 33O 310 93.72 5

Pinkham L+5O 398 369 %.26
Victoria - 620 602 565 %.t+?
Albert

Average percentage attendance i 93.23

Sir Sam
Steele 34o 284 27 5 97 .o3 I

Clifton t+35 382 366 95.70 3

Grosvenor l+5O À.1+1 l+O7 93.35

R. Brown t+85 4+3 t+23 95 .79 ?

R . H . Smirh 500 47 6 t+t+7 93 .60 6

Bobertson 7 40 632 603 95 .t8 t+

Average percentage attendance'. 95.LL
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TABLE XLII

ATTENDANCE AT Tj'i¡IELVE WINNIPEG PUBLIC SCHOOLS
IVIARCH , 1963

Daily Percentage
School Capacity Enrolment Average Attendanõe Rank

Attendance

Montcatm 27 5 251+ zL+L 94.8? z

Ðufferån 3o5 279 255 9I.20
Isbister 37O 26l- ?t+O 9I.59

Somerset l+00 328 3O5 93.32 6

Pinkham t+5o 397 367 92.23

Victoria - 620 609 554 9L,L5
Albert

Average percentage attendance: 93.23

Sir Sam
sreele 3t+o 283 272 96.03 I

clifron r+35 389 359 g3.zz

Grosvenor 45O 445 l+L4 93.22

R. Brown 485 l+47 421+ 94,53 3

R.H.Smirh 500 480 448 93.76 t+

Robertson 74O 627 589 93.68 5

Average percentage attendance: 9l+.O7
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TABLE XLIII

ATTENDANCE AT T'\.IüELVE JJüII\NTPEG PUBLIC SCHOOLS
APRTL, Lg63

Daily Percentage
School Capacity Enrolment Average Attendance -Liank

ALÈendance

Ivlontcalm 27 5 25O 24L 95.88 h

Dufferin 3O5 ?9O 268 93.9I

Isbister 37O 25t 24L 95.77 5

Somerset 400 3L9 3O8 95.Lt+

Plnkham 45O 398 376 97.26

Victoria - 6ZO ór8 ?77 gt+.Oz
AIbert

Average percentage attendance¿ 98.I7

Sir SamSteele 34o 285 278 98.L7 I
ctifron 435 382 37t 96.30 3

Grosvenor t+5O 452 l+26 95 .55 6

R. Brown t+85 448 b32 96.3t+ 2

R.H.Smirh 500 480 45L 94.27

Tioberrson 7 40 625 5gg 95 .5O

Average percentage attendance: 96.O?



L67

TABLE XLIV

ATTENDANCE AT 1\.IIELVE IVINNIPEG PUBLIC SCHOOLS
IVIAY, l-963

DaiJ-y Percentage
School Capacity Enrolment .A.verage Attendance lì,ank

Á,ttendance

i[ontca]-m 27 5 2t+7 239 96.80 )

Dufferin 3o5 287 27O 93.77

Isbister 37O 253 2b3 96.01,' 6

Somerset 4OO 3?5 3fI 95.77

Pinkham 45o 39l- 376 95.90

vicroria - 6zo 6oo 573 94.07
AlberÈ

Average percentage attendance: 95.39

Sir Sam
Steele 31+O 28t+ 276 97.07 2

Clifton t+35 382 )7 4 97 .91 I
Grosvenor 45O 453 l+31+ 95.31+

R. Brown 485 448 t+29 9ó.08 5

R.H.Smith 5OO t+83 463 95.77

Robertson 7hO 627 605 96.1+1, 4

Average percentage attendance 2 96.1+4
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TABLE XL!

ATTENDANCE AT TJI1ELVE WIT\I\TPJJG PUBLIC SCHOOLS
JUNE, L963

Daily Percentage
School- Capacity Enrolment Average Attendance Rank

Attendance

Monrcalm 27 5 ?l+6 zt+O 97 .6L 2

Duf f erin 3O5 285 267 94.02

Isbister 37O 25L 2Lv7 96.88 4

Somerset 4OO 322 31I 96.L3

Pinkham 45o 39t+ 379 96.26

Victorla - 620 599 57? 95'?7
Albert

Average percentage attendance; 96.O3

Sir Sam
Steele 3t+O 282 277 98.25 L

clifton L35 38r 366 95.92

Grosvenor 45A 4.56 t+32 gl+.bl+

R. Brown 1+85 446 t+32 96 '7L 5

1ì. H.Smirh 500 t+82 t+65 96. t+3 6

Roberrson 74o 626 ó10 97.39 3

Average percentage attendancez 96'56

:
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TABLE XLVI

ATTENÐANCE AT T'\II¡ELVE WII\INIPEG PUBLIC SCHOOTS
SEPTEMBER, 1963

Daily Percentage
School Capacity Enrol-ment Average Attendanõe Rank

Attendance

Montcalm 27 5 237 223 95 .VL

Dufferin 3O5 266 253 95.rc
Isbister 37o 265 253 95.99

Somerset 400 322 308 96.63 6

Pinkham 45o 39L 378 96.79 5

Victoria - 620 63l- 59O 95.L9
A,lbert

Average percentage attendance 2 95.9O

Sir Sam
Steel-e 3bo 3L3 3IO 98 .55 I

Clifton t+35 377 37O 98. r3 2

Grosvenor 45O t+68 t+5h. 96.86 t+

R., Brown 485 3b7 349 95 .r5

R.H.Smith 500 474 t+53 95.87

Robertson 7lþO 6l-9 6OZ 97 . t+I 3

Average percentage attendance | 97 .OO
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TABLE XLVII

ATTENDANCE AT' T-WELVE WII\NIPEG PUBLIC SCHOOLS
OcTOBErr , l-963

Daiì-y Percentage
School Capacity Enrolment Average Attendance Rank

Attendance

Montcalm 275 ?32 32O 95.5L 5

Duff erin 3o5 267 256 94.95

Isbister 37O 272 258 9J;07

Somerset 400 3l-6 3O9 96.L6 2

Pinkham 45o 387 36t+ 93.87

vicroria- 6zo 652 595 9?.5L
Albert

Average percentage attendance: 9t+.76

Sir Sam
SÈeele 340 3L5 308 97.90 I

Cl"ifüon 435 378 365 96.1+3 3

Grosvenor 45O 465 t+It| 95.57 t+

R. Brown 485 379 356 94.L3

R. H. Smith 500 47 4 l+t+4 93 . 81

fi,obertson 7 40 óf S 589 95 . t+8 6

Average percentage attendancez 95.55



Daily Percentageschool capacity Enrolment Averaþe Attendanõe Rank
Attendance

Ivlontcal-m 27 5 229 ZL7 g5.IL z

Dufferin 3O5 25U z3I 9I.OT
Isbister 37O 268 zfi gU.L3 &

Somerset 400 32O 30? 9L.98 3

Pinkhan t+5O 39O 35T 9I,65
vicroria - 6zo 65t+ 5gg 92.07Al-bert

L7I

T'ABLE XLVIIl

ATTENDANCE Á.T TI/dELVE I.ATINNIPEG PUBLIC SCHOOLS
MVEMBER , 1963

Average percentage attendance | 9j.L?

Sir Sam
Steele 3t+O 3tB 3Ot 95.U3 1

Cl_ifron 1,,j5 372 356 g3 . gO 5

Grosvenor L5O' t+63 t+ZO 90.32

R. Brown L85 388 358 92.62

R. H. Smith 500 47 U &40 92. t+O

Robertson 7 t+O 6l-7 573 9z.gg 6

Average percentage attendance: 92.93



r72

TABLE XLIX

ATTENDANCE AT T\IELVE VüII\i\IPEG PUBL-IC SCHOOLS
DECEIIIBER , L963

Daily Percentage
School Capacity Enrolment Average Attendance ttank

Attendance

tvtontcalm 27 5 329 218 95 '39 t+

Duff erin 3O5 256 231+ 9L '78

Isbister 37O 273 256 gt+'Oz

Somerset 4OO 3l-5 3O7 96'97 I

Plnkham tt5} 3?3 35O 93 '86

Victoria - 620 657 601 9L'6t+
Alb'ert

A,verage percentage attendance: 93 '94

Sir Sam- Steele 3)+O 32O 3O9 96 ' tn7 3

Clifron U35 377 36t4. 96.50 2

Grosvenor 45O t+6I 1+22 9I ' 48

n,,. Brown 4S5 357 366 gL'45 6

R, ti.smirh 500 l+68 t+t+6 9t+.87 5

Lì.obertson 7t+O 615 580 9L+'29

Average ;oercentage attendance: 9tr'68



L73

TABLE L

ATTE}ùDANCE AT T\¡.JELVE \',,{II'üNIPEG PUBLIC SCHOOLS
JA,I\UARY , 196+

llaily Percentage
School Capacity Enrolment Average Attendance jìank

Attendance

Montcalm 27 5 ?33 2L8 93 .7 t+

Dufferin 3O5 258 239 93.07

rsbi ster 37o 26L 2t+7 9t+ -7 6 5

Somerset 4OO 323 308 95 -7O 2

Pinkham L5O 38f 3æ 9t+.78 t+

vicroria - 6zo 668 603 90.48
¡A,Ibert

Average percentage attendance: 93.76

Sir Sam
Steel-e 3t+O 3Lt+ 3OZ 96,27 I

Clifton 435 378 36o g5.?O 3

Grosvenor 45O l+63 l+37 94. l+2

ti. Brown t+85 388 35g g2-g3

R.H.Smirh 500 46t+ Lû9 gL+-L5

Robertson 7 l+O 6L6 5gI+ 9l+.7O 6

Average percentage attendance: 9l+,6I
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TABLE tI
ATTENDAI\CE .AT TWELVE V\¡II\NIPEG PUBTIC SCHOOLS

FEBRUAftY , Lg6t+

Daily Percentageschool capacity Enrorment Averaþe Attendanõe Rank
Attendance

Montcal_m 27 j zZO 206 %.55
Dufferi-n 3O5 ?62 Zt*6 gt+,. h,t+

Isbisrer 37O 262 zt+8 9L.7L
Somerset L00 )I5 jO3 96.27 z

Pinkham t+5O 382 36L 9L.5t+

vi_cloria- 7 40 660 596 89. go
.A.l-bert

Average percentage attendance 2 93.89

Sir Sam
Steel-e 3bo 3L5 305 96.69 1

Clifton t+35 375 36t+ 95 "t+8 3

Grosvenor t+5O 466 t+UL gt+.97 5

R. Brown 485 3gL 369 gt+.o5

Iì. H . Smirh 500 469 t+t,4 g 4. gg 6

Robertson 7LO 6L7 588 95.29 L+

Average percentage attendance 2 95.23
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TABLE LII
ATTENDANCE AT TrI./ELVE WINNIPEG PUBL]C SCHOOLS

MARCH, I96t+

Daily Percentage
School- Capacity Bnrolment Average A,ttendanðe Rank

Attendance

Montca]m 275 226 ?LO 93.0L

lluff erin 3O5 260 243 9?.6I
Isbisrer 37o 26t+ 24t+ g3.Og

Somerset 400 322 30? 93.69 5

Pinkham l+5O 37 5 3t+2 90.88

vicroria - 7 t+o 66t+ 592 gg .L7
Albert

Average percentage attendance; 92.08

Sir Sam
Steele 3t+O 3Ll+ 300 95.25 I

Clifton t+35 377 356 9t+.24 2

Grosvenor 45O l+66 l+31+ 93.39 6

R. Brown t+85 I88 363 93 .7 5 3

R.H.Smirh 500 t+66 438 93.71v t+

Roberrson 7LO 617 57? 92 .7 t+

Average percentage attendance | 93.85
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TABLE LIII
ATTEI{DAi\CE AT TWELVE I\I]I\JNfPEG PUtsLIC SCHOOLS

APRTL, L96t+

Ðaily Percentage
School- Capacity Enrolment Average Attendance Rank

Attendance

Montcalm 275 2L9 206 95.L9 6

Dufferin 3o5 26L 2t+5 93.15

Isbister 37O ?69 2h8 9?.93

Somerset 400 32O 306 95.69 5

Pinkham 45o 393 362 %.6f
VictorÍa- 74O 667 601 90.3L
Albert

Average percentage attendancez 93.49

Sir Sam
Steele 3 t+O 3L3 3OL+ 96 .67 2

cl-ifron t+35 37 5 362 97 .tZ I
Grosvenor t+5O 462 438 95.LI

R. Brown t+85 38l+ 37l- 96.50 3

R.H.Smith 500 477 t+53 95.92 t+

Robertson 7Io 614 585 95.O9

Average percentage attendancet 96.O7
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TABLE LIV

aTTENDANCE Ar rvlJEi,ffiyÏtTüår* PUBLTC SCHOOLS

Daily Percentage
School- Capacity Enrolment Average Attendance Rank

Attendance

Montcalm 275 2l-9 210 96.L2 5

Duff erin 3O5 25O 235 9t+.93

Isbister 37O 264 246 93.36

somerser ¿udO 3Lg 3o3 95 .l+6

Pinkham 1+5O 395 373 94.6t+

Victoria- 7L+O 658 599 9L.6O
Albert

Average percentage attendance'. 9l+.35

Sir Sam
Steele 3t+O 3L3 293 93.67

clifron 435 )75 364 g7.I7 1

Grosvenor l+50 l+65 l+l+9 96.82 3

n. Brown 485 38I 37o 97.07 2

R. H .Smith 500 477 t+62 g6.7L b

Robertson 7LO 6LL 583 g5.L3

Average percentage attendance: 96.10
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TABLE LV

ATTENDANCE AT TI/úELVE IIüINNIPEG PUBLIC SCHOOLS
JUNE, 196rþ

Daily Percentage
School Capacity EnroLnent Average Attendance Rank

Attendance

I[ontcalm 27 5 2L8 2l:O 96.L2 5

Duff erin 3O5 25L lt+O 94.90

Isbister 37O 258 246 95.28

Somerset 400 3]-5 3Oh 96.30 3

Pinkharn 45O 395 37]- 94.08

Victoria - 7 t+O 66+ 610 9?.?t+
Albert

Average percentage attendance: 94.82

Sir Sam
Steele 34o 3t3 298 95.L7

clifron t+35 37 5 36L 96.2r L,

Grosvenor l+5O 47l. l+l+7 95.2I

R. Brown 485 38] 37t 97.OI I
B.H.Smfth 500 h76 t+56 95.77 6

Robertson 710 611 589 96.39 2

Average percentage attendance: 95.96
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Scat''Test ' i'
t:i--"*:î .' , .. ... .i :r.: ,.1

,' The gracle nines, wrote a'.rrscatrr test'to
judger theí:r ability" This was ¿l,test'the
students could nöt'ì study for so they had
to use,.the lmowledge qt hand¿ The test: .

had tj¡ne h-:uits for all,fou-q parts"'.,1¡.r
pencilsi used. were of .speci:al, lead. that
'¡¡ou1d .si:towrul¡ on,an I.B"I[. :mrachine whiCh
marked' -bhe tests" - f,;,pensonall-y' would '}ike
io thank lúlr'+ Sr:ra1]ey f,orr hi-s- patience,'and.
gui-dancè through the;enti:re exafn. Thank,
you srrû

: . l: ¡.. I .'. r

Qgli!g-Ðp.rç,9'

Qn Feþru:ry 5'u,:we'heicl a coke däncg',at
our,school-o- The teachers he.d their doubts
aboüt the su-ccess gÍ lhe clance, but the
stud.eirts ;:rovecl to therL tha-t i;hey coul-d.
beha.-¡e -bheilsel-ves " Howevei ,''the dance
i;urned .ou-t +,o ,b'é a grqat uuói""u'u

After the Easter HoliQays, when. Ur.
Newfj-eld returns fronr'the Unii;ed States,
he will:take a fe#tnr.*þ""u of 'the 

Studeát
Councj-l plong with hjm'to lhe Scho9l Board
ancì ¿"sk-for à pernit to hold an evening
can'ùeeno

Letis hope i;he¡r.have srrccess in. Settins
U.iLQ r

1tr-u&*¿a-Igrlr^g-+telg " .:;, , ' 
.

l4ro McMurchy, prrincipal, of,. Da¡iel-. :

llclntyre School, eno'Mr" T:arson, prineipal
of Tec-Voc bo'bh came to visit the Grade 9
s'budeirts for a very i:tiportp;rt reasono
They 'n'ç¡s he:e to -bell us' aT.¡out our
course selections for nex'o faIl. At D¿triel
Mclntyre are cffereC the Matriculati-on,
General, and High Schoo'l Leaving" At Tec-
Voc cou:'ses i-n Con¡rercial, Conr,rercial. Matric,
Industr:ial, anC. Industrial lt'iatric 'aie
offered" 'The I'{atricu}atùôn eourse is ::e-
-c.uirerl for University enÈranCe, so if you
ai"e plánning to become a núise, teacherr,
iawyer, etc.e this isrthe,best coursë for
yoìlr Ori the other,hand' if .you lrould like
to becolrre a secretery, an auto rnechanic,
e;r electr j-ci-anr etc r , than Téc-Voc .i-s ,

the school for youn., . ' '., '.1 :

_. i,., ., , ; .- .. - ..i.4 I . .-

Somerset School Art l¡lork--:----:--'
0n' l¡ilednesday, March'Lv, ;:L96l+¡ àt' 3,¡99,'ìp,no.

I4rs. Graha¡als grade V class of Sómerset' '

School- were guests of the C.B.,C'¿,on"thei¡'
school- broa.cl-casts radio progra¡i êntitied l

ttBeautiful, Beautiful Bu.gsrt , ' ,

These pupils did 'a:consriderab'le ramcjunt

of work la.st'ye:ar l^rith 'Þhs),i'Grahàiîja¡C ':'
Miss E.. l{cI,eish. If your leqcher has the
Ar t Bro ad cas ts boo kl-et' !!I,L l s -'.iIl¡n, r to" -Dral^¡u.,

you, v¡ill f-'*nrl. ,¿l,,nulnber of samples.of,- 'heir
work il-luslrated on pages 35, 36,, an$ 3?e
. ,lú.ss Parker i s 'grade, If class a1qo, lìrap .

som.e samples of art work on page 3,I,,,gf,
thi-s booklet 

"The pupilQ gf , ¡Hugh,,John . 
j{ac.donqJCr,Qchooi

wÍl-l-.be interbste{ to know thgt, },Iq" -{!anTasker, the SchopÌ' Broadcasts Organizer,. r, ;
Praj-rie Region'wh9 .v'rorked o4 the,,above
program was a folirer studgnt,pf thei¡r
scho-ol not long .ërgo.r . ; ..,..: .,..,,-r ,, ,r.., ;.

Miss Mc0ance', Superwisor of, the School
Broaclcasts., ceriainly provided tÈe chj,,Iétren
with an gpportu4ily ,!g ,show .rarhlit" thgy cq.n
do in Art qn+ 0,tat,,Lngl-i_?1" [borie, a]-1 it
Ïras an experience in broaclcqsting whicþ
the pupils w_ill iong irerûem¡er c 

.

--
S"!-e_p Ug 3L¡ç[-[ç9;¡ :

-lk,--Elsrsr.
I{r" Fr.iscr l^ras born in Saul-t SLe"'ilarie,

Michigan but he spent most,of ,!J,s.Iife in
Manitoba, I: his earl-ier years lvlro !'iaser
lived o4 lhe,f.3rn and developed an interest
in flowers, birds, anirnals and rnachine,r¡r"i

IvIr" Frasert has obtaincd the Bachelo¡ of
Arts anci the Bachel-or of. Education degrees
from the Universíty of Maniioba suirunqr.,
school 

"
Teachìng was not lvlr. Fràserf s fÍrst

career althor.rgh he wil-l- have been teaching
JB years, sk rnonlhs i-n June, At the age
of 13 he was workíng as a carpenter and:
latel'got * :¡ob as a sh:ì-ft chémfst ati''the
Manitoba Suger Refinery, :

' 'Arnong hiéi other actívlties he' belöngs
to the Horüicultural Soeiety: Natural ::

History Society and the Teachers I Scj-ence
Cl-ub"'' His hóbbies are gardeníng]'fishing
and wood.working.

i'



*.^ 
t .;r*;,:*-l , ' At long last they turned'thel'l-ast U¿L¿rÇ{$pppp'n" anc uncre petets raåch .*=*;ihto.',tu;1Ï''inn;::¿å'nlson was born in Gimili, Man" view. hlhen the ca.r stoppea tËêy scrambled.

lìe attended Minerva School- up to Grade I out and greeted Sananthats.Aunt Agnes who
and Gisj.lirtli.gh School up to Grade f2. ,was standing in the doorway.
He, then ¡.uéht on to Brandon Normal School .,, rtAunt Agnes¡tr said. Samantha, rtThis is
where he reçeived his teaching certifÍcate. ,Marilyn.' I brought her along as company
lvlir;,.Joþ¡rsorÍ'has jop,lained, three degrees , i'and. to isee: your 'fanchr'rr i. ;,; :

from'the.Urriúergity of Manitoba SuÐrner ttr,rilell, Itrn ver¡r. Slaq. !o.ine,e! you Marilyr
SchooJ-¡' the BacÏiel-o:: of Àrts, the gachel-oi,.,. rcplied Aunt rLgnes. rrTÕdÌ,ä?¡d',samantha: can
of Educati-on, encl the Bachelor of Pedigogy'- Ì ibunk together in,'the same roon if you urish,
in which he received. honours.

Itr. Johnson likes fishing, square- ruptedrrrand please call me Sam. Thatls
dancilng ancl carpentry, _fle eve4 built his my nane at school and flm used to it.Î! :

ornrn bo.Ltr Aiilong other":ùhings he is. .a
nlernber o;f the'lv1,as-onic Lodge which, is a her,a playful pat on the shoulden. rfNow

frate::rua-L-ord.er1. His favorite spgrts are hurry,upstairs and unpack before dinner.t!
soccer i,yhich he.;otrayed a,}ot of .when.he I ltRight away.i'chief,rt Samantha replÍed,
r¡¡Aq youngcr, , and_ hockey. ....,, . . : , pi.ckj¡g up hezr luggageri,and J:hen to

Hi-s plans for, the ¡f'uture,. are teachíng: Mar.ilyn rrfol-low,Íte¡ !! ; , . :

gn-tå-l,,he reti¡es, besides hotir would wg Thei tructged upstairs, and, followi:rg
1ea4n orur, scÍence ¡¡ithout I'k^ Jchns.qn. Aun-t Agne$,1:r.direction, found the,j¡ roóm.

, -;.'r ., .'ì: .ii,, . . ,Theyhurriecllyunpabked,andthenrushed
The.,Pripci;ral- Sa¡êi ., | .. , . down again to, help: with clinner" After
' ltr:r"t"á.d ofl rnriting lan article to develop haying e9'ten. they heÌped with the dishes

a theme on soirle't"pr;;î i;;;;"t"¡.-yå"iä' and lhen went' up to bedû
-...r* ..;;'-i^, 

"^r"ï-1,,,i-,:^;: 
";;:;: The fjrst few clays passed rather un-peoplé, I an gojxg torpoint out'some stars

iã iiãå"-lr;-*;á iË*"" ir,u i.,t"op.áî"t1""- 
- eventíul-lv but one dav as samantha and

to --,¡ou. the readers. r hope tdi,-;h;;;-' Marilyn were going for an evening swim

ä.ñn¿" "riãi 
"äiiä,";" ;uÏ;ã";;:" """:" l*t"":î_1t*nli- ll * olcr house called

, - ñ ; ihady Lene " Neither believed. i.n ghosLsl; veollle I^InO 0.o not Sle.ItCt lor SOme-g.ii¿rmåy,iËfu'rr-,-;ñ¡*ê'.:,] -"' , :':- , Ë1rl"lî-H:ï,?,1î"t 
optical illusions

2;' Prepare for the future'; you w:il-L .::I::-111{ing tricks) sc thev thought
up"'á the rest ;lñ; iil; ú 1ii" :::11îg^"1.1t:_^lhen 

one sundav as

3. compl-aining is a way to waste time, samantha was dressing for church shevYc'vv vr¡rlv' coul-dnlt finci her show^*o,u ry::-i:{_il^t11":^+ ^.ì,;^___ --r_ì_-r 'trlhatrs the natter with yourrr Marj-]-yn4' Joorl-snness l-s not aJ-ways wl-cKeo r.sked ¡.s she sal.r sernanttra säaróningr'iço'"o*"11:::?:-i: 'iYî{".1:o-:11"' frantically throush the room" rrYot

^ ,,?: ..!:i::i:^nce¿,rike the polvgraph, ì-s l;;î';;;i"¡'o"ì"é"äo"o ,rãd.'ì.' 'ä: ..il::;";åop:-":a' 
u'ing" rhey rincì ^+ill :,HY-Irlrl:ju,T.,"ff-ll Í1"3.^iI "

herd to d.o ancl oih"'" find i-npo:"iPt": , ;;':í":;3i"'ä"i[';ili":f,li ro weêr

'1. Never i:ity yor:rself ; píty those who
pity theraselvesr

B. To m;rke hisjh grades is good.. but ' did you lear-e it?rl
r r r.!. ri ì iì-to þe nt-gh grade l_s þ(itt€r oi .- ^ ì^y."i.. - ,r': -:: ,,. 'r -.'-.-_:.; , :, cani.t;find it..an;ri,rrhere,t! .. ]'::.
*^^'!" uâ-utness l-n stress cfearsinany a . i* ,.- -)í ,í -)rlness c

' iO: :: If you have pluck, 'ïeurlI Iikely cì ¡r. jh..ìì, : : ,..,r:.i. . r-,î'. :_-" Speeder - llï¡Ias I driVing too fast?ll ': 
,

4.P¡11'e IüCKo
,ìti¡-*-*å*n 

"u, 
burst _a b-oi1eç,, or i! I'{oto1,coP j,!lHeck.,no'. You were"f,lying .

Canaclian -eclucation el{cep+, those you lcl-olse . ' ¡\^¡eetr:LittleL'Thing; =' il!'Jhatrs 'the 'tr:oub}e '

t¡nrr¡cej-i f-/-vkr:,:re*' j G; tf; Newfield. Tþaff,ic oop - tiYou were going ó0 miles
:,:l'.,,...ir-.r,c,.,)í.'iç.;i,'ti: --.ì...,',.,, ... .t'.ah,hour,'Miss'r,,thaü!.s'atrl .!r 

'

He1en-.,Jl-'I,..Wo4Çler,wh.atrnen,.ba1þaþ9'ut,'
when theylre. off, by the.¡4se1vqs.*fr : ten.minutes. ìSo, ther.e¡,snarty,ltr

Nellíe - trProbab]y the same things we do,'t ., l

Helen -'_.ll0h -,,aren!t, tþey, ;al'rf,.¡¡tr- t'!I ProfeÉsor '-: rrÌ,ihy rare,yoú late?tr , ,

',,,,: :,i,1, it,..,:., ' ,:.. r. .. ,'.;.'.., . .; ., r Student - llCfass started before'.I .got ..,

Fapa'Posslün - lrDelphi:re, wþere ere the , here,tl
ki-ddies?ll , ,:.i,. ,,,j :

l.fama Possuli-,,|t,M}r ggodncss lfve ha.d my Professor - Narne nre two pronouns,
pockets picked.tt Student - b'iho? Me?



Senior BaskeLbalt

. 'In the beginning of the basketball
'seasqr-r it'l-ooked like our seni-or basketl¡aIl

. team wouLct have no trouble winning theirii ;. . idivision chamþionship. l"Iel-l, things.
i di-dntt turn out as thê boys hoped and so
they finished thi¡d. You.may think that

. Ì'rith 5 victories and J loses, thJ-s is:à
,yery.,fair r,ecord but personally tr,donlt
and, ï Imow,ma-ny will agree with rnèo I,
dóntt want to take'anything away f,rorn the
boys but f think they were'good enoùgb' to
win the division titl-e and also to go on
for the city championship" I also want
t9 pgint out that they were ahead e"l-l the
way until Nhe fjne.f -game 

" I lcrow that
the bôys tried eft the way but I guess
,they ôti¿ntt try hard enough when they had

.,to. l,llell everybhing iq past.,history now
':and.we cír4!t do anything about it¡ Much
of the predit nust go to their two fi-rst
year coacheso f lcrow everybod.y knows
thern, (especieJly girls) tfrey are I4ro
Ke1sall and. Iviro Favo:iii. Vrle wish thern
better luqk i¡ the future" The team
would 'like,to thank its two coáches and
also the students who came out and. support-
ed them" , Thçjr I league ga¡res were ag
IOJJO TS:

Hugh John vs Aberd.een 39-26
Hugh John vs General l{ol-fe l+2-33
Gorc'lon BeIL vs Hugh John 38-]7 '

r Hugh Johrr. vs Sargent Park 6Z-24
Aberdeen vs Hugh John 37-35, Hugh John vs Gordon Bell 4l+-36
General -t¡rloIf,e ús. Hugh ilohn 3943

, Th" scorers this year: were 3 .

''Al-ec Papadaicis l-78 poi-nts '

,Frldie FtrynlewÍcki 48 poi:rts
'TomiRaq.: . 28 points
Sam PLucer .. 2! points

,, Richard 'jt/taryk 2i¡ polnts
' , Al-ex Kolesnyk L2 poÍnts

l}Iick Iafolla 12 points
T,ouis Sperber 6 poÍnts

g:æígs.Baskgi,¡af L .i

The juniors this year finished the
season wiþh 7 losses and one victory"
They .ended Second last in the fi:ral Ètand-
ingo .-!,'lel-l- I think they did very well
with the practice the}' ¡.¿; . The boyq
woul-d like to 'thank IvIr. Power and þ"
Shwafuke for their fine efforts" Their
ganes r^rere as foll-ows:

A-berdeen vs Hugh John Zl9.L9 l

, Aberdeen vs Hugh John 26-:It+ ì

, General trrlolfe vs Hugh John 27-22
.'. General 1,,Iol-fe vs Hugh John 28-26" 
,, ,'sargqnt Park vs Hugh John 12-11

. Hugh John vs Sargenl Par.k 25*IL
,Gô!ç]on BeIl vs Hugh John I7-L3
Goiêon BelI vs Hugh John 28-22

$mcrt,s
t

rgt
iP

quæ.!+Egi=x,

This year', I s gyn display was hel-d at
Tec Vocls gFa at p:JO þ,nT. on February
22nd, The placing fron Hugh John Maçdonal-d
for the junior and senior girls hlas as
follows: Free Mat
Jjrnior -Exercþ lfork Vàult"

D" Bourne 5;O5 5;35 5t72
B" lilhite 5zO5 {':10 5rI2
D. Panchuk 5;05 L+z9A Lz6Z
B" Smandych 5zO5 l+250 3i75
H" Martens 5;05 5z2O

Total : 59, 36
These girls came in 3rd in the free

exercise, a¡d 2nd in the team event,
Fr:ee Mat'

Sehior Eçercise lrfqr¡k Vault
B" Hend.ry 6z)+5 7 t45 6zl+2
B. Perillo 6tL+5 5t3O 5t3O
E. Mill-er 6245 5255 5 :00
L. Gravel 621+,5 5255 5z)l+

These 'girls ca:ne in 2nd in the free
exercise and 2nd in the team event,

Inter-roorn Voll-evball
This yearîs i-nterr-room championship for

vol1eyball u,as won by the 9Ars, who played
all their games without having a single
1gsp.. These g¿axres were played at lunch-
hour enC l4rere referred'and supervised
by }4iss Thomson.



EditorÍa].
They,ÌÌl be heþe before you know it. I

hope you aJ-I :lcrqw.your STUFF. 'trrle want-as
laly people as'rpossibte to get through,
br¡t"not Jugt by scraping, it." Irm tafkine
about'.thç'.$stgr Exarnsr-of course. If
,Jroy"havenf 

t. alreády started'r.eyigwingr noubetter get büsy; ,..Good 1uck! , :.jì
'?- i -I^Ié11-, everyone hed a chancel to Þee

lhose rã¡utouá BEATLES last month ãn-the
Ed $ul-Iiv¿n Show, They appeared. three
lundays i¡r a row and were sinpJ_y terrific.
(Many i:eople clonrt think so, but thank
heavêirs we'BE¿TLE.fans, outnunber ttiem, )Paulr.Jchn, ena ceãrg; ;;g thã nun¡*rå
while RÍngo l59at out the fh)rbhm on the,
$rumsi iPaul and John sang"-soLos also.
(Ringo sings 'too, but ne ¿ianrt,,get the,
cheurce on the show.) Those swinlers, rr1
lirlanna Be' Yprú Ma:ril and rrBoysil are Ringo rs

9oi-ng. Telescope, on Chenel- 3: did a
documentary, on thern which was just
terrifib. It gave you a close¡:look at
then, their fans, and how they found the
States., Ilve hearcl theyll-L be back in
June or Àugust but I Oonrt }crow for sure.(I really hope so, cause f l-ove r",r")
0n his show on CK'RC (on lvlarch 6) Dfck Clark
tal-ked to three of the Fabulous Four,
1amely Þaul, Goerge, anA-ning;, orr"" *
two hour period" Their accent" are the
most I .A.nyone who likes the Beatles
shouldntt have mi_ssecl it. In my next
col-umn Ill-l manage to squeeze iá some
more Beatle Newsn .Aflde if there are anyof you fans out there dontt miss ,y nuxi
coLu:'nn where Ïlll- squeeze in some niO"""
Beatle News,. TiII,then,keep swlnging, and
have a. gcJod but "*f" holíday duriñg Èáster.

Movieg

ït¡s L Mcd. I¡i¡rd. I{ad. Ivlad trr/orld

Take an everege .and desperate group of
citizens anct l_et. them, through reñarkãble
cjrcur'rstancesr'beCorne awaie of the where-
abouts of, $35OrOOO in cash of nobodyrg
money enci these everage pçople are no
longer averageù

Maybe youtd bc different if a fortune
(non-taxable) appeared to be within your
reach but go see how this star sludcled.
cast reacts. Some of the..actors are:

Spenccr Tbaçy'- a true bl-ue chief o,f
det_e-ctives 

"lIil-ton Berle'- nresident of the Edi_ble
Seaweed. Co. : :"-

SeVen Davs In Mav (continued)
i. presi-d.ent,,hes just- ended the cold war
wiin a,'proposal for universal nucleur
disamament, a plan agreed to by Russia,
and ratified by the Scnate. The Generai
of the U.S, army sees nothing but
disaster" To rrs¿ysil lhe country he and
the other top generals pfan to unseat
the Presj-dent during a mock alert, and..

¡ take qver the country. A Marine colonel
becomeÞ aware thaü something is.amiss ,

and reports his,suspicions to the ,

President" . The seven clays left. befone
the alert lives l-ittle time to,uncover
the pl-qt, but what, goes on during that
ti¡ne is f,ascinating and fri_ghtening.
An exçiting filrn with an outstanding ,.
cast. Don,it niss it.
Comi¡re E'i¡ents

As nost of you' Irîow by'now, your hgme-
rcon teachers have all recei_ved that ' '
dreadecl piece of paper known as the '

rrexanination tinetableil. Trìicll, we might
as wel-l- face it - Easter :u**r'."" ;Ë;iy
here ! For rLost classes the first exam
is scheduled for Thursday afternoon,
March f9 and if 'by any chance you hávenrt
conurenced to study, yôuid better buckle
down orjbrâce youiself for a shock when
the report cards are distributed. :

To those who havenlt studied we r..

r,,¡"ish the¡n the best of luck and to those
who have we hope they receive the best
marks

.t,'ashion

The interrest this season seems to be
on fabric,and skirts ! I Looks as if the
trencl to pleats and folds for ease and
actÍon is going to ,get stronger,.and rstronger, 

.

Pazzl,ed. about thcÍr nancs? Deþend.ing
on their placernent and styling, their
najires are self-descri-ptive. There are
box, accordion, knife, grad.ecl, single
front or back., fan, trouser and fold
âJnong the new styles in suits and..d.resses.

Lovely fabrics for suits, and coats,
and some tÍnes even for d.resses, to'wãar
this spring and age,in in the fa1-1r,,are
the heatherly Shetland wool_s, Iight
w9o1 crepes, wool or v,¡orsted,flanrrels¡
tight-textured wools i_n tweeds. ñuly'
bl-ue never l-oses its cherrn as a snri-nE
coloi favourite 

" 
I ltnd soon you o*y u"e"

a '4ew,'and much J.ivelier'shade of navy.
It has a slightly purple olru"""ut, 

"ååcould 'safely be ca'll_¿d'blueberry for an
apt description.

" Brilliant 'carnátion rred. is al_so a
favored color. 1¡u¿fch for this as a big
success color right through surnmer and

?l :"T f*f :. It has enough orange init to be flattering to rnost complèTions.
Tirne to stock up with a new suppJy of

fil¡nfy-'chiffon or' slinþ crepe 
""ärrä".To"t}} ,neqcl ther.r as filt-ins-or giJets

for the new open-throated suits ã¡¿'coat
The scarVes ìnay be bought in a varietyof col-ours and are so handy as accessorj

Sid. Caesar - á'ldentist who canrt
pain in his patiÞnts.

AJ-so'others ineludirig: . phil Silvers,
Buddy Håqkqtt¡, Mickey Rcione¡r, .and Jonathan
irVjrrters.

Seven Javq-.I! Iviav (Par:amount ).
'One of the greatest perils in govern-

ment in many countrÍes, is its complete
overthrow. by the nÍlitary" It hes never
happened here and probably never will_.
But what i-f it c'tid ? This is the inevitable
position j:r which Jordon Lyman, the prcsident
of the Uni"tecl State,s finds himself" The

bear


