
Ainu Teachers' experiences in reclaiming the value of Indigenous culture,
language and identity:

The Call for establishing the nerv Ainu school in Japanese society

by

Toniolliro Saeki

A Thesis subnlitted to the Faculty ofGraduate Studies of

The University of Manitoba

in paltial fulfilment ofthe requireurenfs ofthe degree of

MASTER OF EDUCATION

Departmelt of Educational Administration, Foundations and Psychology

Faculty of Graduate Studies

Unwersity of Manitoba

Winnipeg

Copyright @ 2008 by Tonohilo Saeki



THE UNIVERSITY OF MANITOBA

FACULTY OF GRADUATE STUDIES

COPYRIGHT PERMISSION

Ainu Teachers' Experiences in Reclaiming the value of lndigenous culture, Language
and ldentity: The call for Establishing the New Ainu school in Japanese society

BY

Tomohiro Saeki

A ThesisÆracticum submitted to the Faculty of Graduate Studies of The University of

Manitoba in partial fullillment of the requirernent of the degree

of

Master of Education

Tomohiro Saeki @ 2008

Permission has been granted to the University of Manitoba Libraries to lend a copy ofthis
thesis/practicum, to Library and Archives Canada (LAC) to lend a copy of this thesis/practicum'
and to LAC's agent (UMI/ProQuest) to microfilm, sell copies and to publish an abstract of this

thesis/practicum,

This reprotluction or copy of this thesis has been made available by authority of the copyright
owner sotely for the purpose of private study and research, and may only be l.eproduced and copied

as permitted by copyright larvs or rvith express ryritten authorization from the copyright orvner.



Saeki: Ainu Teachels' experience

Table of contents

Table of contents

Abstract

[Ìtroduction
Background to the sft¡dy

Literature Revie\v. . . . . .

Identity and self-determination . . . . . . . .......16
Culture, identity, and language . . . . . .18

Identity and English educatiorr in Canada: Lessons Japan can 1e4m . . . .. . .. .22

The significance oflndigenous language teaching in Canadian public

sclrools ........... ...........24
Iwor Ploject ............28
Tlie porver ofpublic education for creating Indigenous recognition ...,.....29

Methodology .....33
Research Method: Comparative Case Study of three iÌìsh'uctors . . . . . . . . . . . .33

Theoretical framework and researcher role

. t

..........34
Setting.. .......37
Data Collection ..........37
Research Procedure: tìrree in-depth interviervs . ........39
Parlicipants in this study ...........40
Data Analyses ...........42

Findings in the interviervs: Identity construction of three Ainu language

instructors . ... .. .44

Tlie problems in our society and the identity constructiou of tlie Ainu language

Inst1uctols.....:..... ..........45
ThervayofthinkingoftheAinulanguageil]structolsaboutidentity........48

The relationships betrveeu Ainu language teaching and identity

constluction ........55
1. The close relationship betleen culture and language.. ..... ......... ..... 56



Saeki: Ainu Teachers' experience

2. Tasks oftheAinu language.......... ...,...,......,....57

3. The educational reconstruction ofthe Ainu language revival and relating

benefits........... ... .. ... .... .. .... ...5 8

Discussion of the irnplications in the three groups . . . . . . 60

The identity construction of theAinu language instructors ........60
Pursuing the problems in Japanese society and the Ainu comrnunity:

Why and Horv should rve solve them? ...,.... .. . .. . . .. . .. .63

The signifìcance of tlie existence ofAinu Ianguage instructors and the l¡enefits

of theAiuu language teaching. .......67
Conclusion . .. ..70
Future Studies: Suggestion for Ainu education . . . . . . . ...........71

References and further readings .............74

Appen<lix no,l: Questions prepared forthe interviews . . . . . . . . . . .. ... 78

Appendixno.2: Resultchart.. .............79



Saeki: Ainu Teache'-s' experience

Abstract

This rcsearch explores how Indigenous Ainu language instructors define their otvn

bi-cultural identities in Japanese society, and also horv they feel their students'

identities should be developed in the context ofcurent Japanese society. Qualitative

research rrethods, a case study methodology combined with an interpretive analytic

framervork, u,ere used in this study to explore the Ainu instructors'perspectives of

Airru-Japanese identity, and the benefits and dilemmas ofAilu language teaching and

leaming that come froni their struggling to achieve positive identity conshrtction aud

meet the societal needs of the Ainu language in curent Japanese society. Data were

collected in three sets ofinterviervs and a litelahue analysis, and rvere analyzed using

the grouping stlategy desclibed by Glaser and Strauss (1967) under thlee categories:

"identit)/ construction", "the problenis iu both Japanese and the Ainu societies" and

"the benefits of language teaching." These categories were used to examine the

impact on identity developnent for cunent and future Ainu people. As linguists,

educatols, and also as contitruing sh¡dents of the Ainu language, cutrent Ainu

language iustrùctols face particular dilemmas in order to teach the Ainu language,

especially to children, because the Ainu language has been assimilating into Japanese

culhrle and is losing societal status as a heritage language for the Ainu people. The

ru
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guiding research question for this project was "How do Ainu language inshrctors

perceive their identities, experiences, and pedagogies in a time of attempted revival of

linguistic and culrural aspects ofAinu in Japan?" a question which should also shed

liglrt on the prospects for the reconshuction ofAiuu identity within the Japanese

sòciety. The rcsearch findings ofthis project have brought the issues of the Ainu

people's identity and the cliallenges in both the Ainu comuiurity and Japanese society

into sharp relief. As a lesult ofthis research, the recommendations for the needs of

teaching Ainu language in Japanese public education systems and establishing tlie nerv

Ainu scliool for next Ainu generatiou, as to change the both Ainu and Japanese

themselves for the forthcoming multicultural sociely in Japan have been offered.

IV
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Introduction

When I rvas in elementary school, the word "Ainu" rvas used for teasing and

taunting people. I did not knorv the real meaniug of the rvord "Ainu" until I rvas told

about ury Ainu heritage from rny mother rvhen I was a high school sÍ¡dent. When I

asked my grandrnother about the meaning of the rvord "Ainu" sliejust said to me, "do

not use that word in fiout ofanybody". From her comments and niy earlier

experiences, I came to understand that the rvold "Ainu" rvas a temr used at school that

replesents the racial bullying of a student or shrdents by another síldent or students

that it represented a part ofmy heritage--but that this heritage was sonìethilg that was

to reniain hidden. From that time on I h'ied to ignore the word and the heritage it

represented, because I did not rvant to use that u,old to hurt anyone else and I did not

rvaut to feel the hurt and confusion that came fiom hearing it.

Today, after many years of coming to teu.ns rvith the understanding ofthe

Ainu people and our struggles, as rvell as rly pelsonal helitage arrd relationship rvithin

and against the Ainu cr:lture, I have found tìrat the meaning of tlie [,ord 'Ainu' has

changed in my mind. I ani still tlying to change the image of that word fot others.

I have studied the Ainu language at Tomakomai Komazawa Urriversity as my

thild language but it is still not easy to transfolm that fomel iniage of the ivord
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"Ainu" as "a rvord rvhich bullies" to its oliginal meaning as understood in the Ainu

language, meaning "human beings". Wliy had I beel given such a negative

col.ìr.ìotation for this rvord? I ask myself, "rvhy an I still hesitating to use tliis rvord in

front ofJapanese people?" Who and/or rvhat compelled my grandmother to say rvhat

she did? I am still looking for the answers to these questions.

I begin this thesis by sharirig a personal experience that connects to the theme

of my researcli project because it helps lay the groundrvork for understandiug horv my

identity rvas affected by societal prcjudices ând how my sense ofAinu identity

changed over time. It also begins to shorv how I am both located and implicated in

the struggle to reclaim and sustain heritage language for.everyday use. Similar to

rvhat Dei (2002) stated: "The identity from rvhich I speak is crucial not only in tenì.rs

of contextualizing rvhat I have to say, but also, for the reader to develop an

runderstandirrg ofhorv and why I am producing a particular kind/fonl ofknowledge in

order to urake sense of ury rvorld" (Dei, P 3).

In this study, I assumed the researcher role of advocate (Stake, 1995) in

rvhich l llote that:

Pheuomena need accurate description, but even observational interpletation of

those phenomena will be shaped by the mood, the expelience, the interrtiolr of
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the lesearcher'. Some ofthese rvrappings can be shucked, but some cal'ìnot.

Research is not lielped by making it appear value free. It is better to give the

leader a good look at the researcher. Often, it is better to leave on the

rvrappings ofadvocacy that remind the reader: Bervare. Qualitative research

does not dismiss invalidity ofdescription and encorÌrage advocacy. It

lecognizes that invalidities and advocacies are ever present and turus arvay fionr

the goal as rvell as the presumptiou of sanitization. (p. 95)

It is n.ry assumption that knowledge can rrever be divorced from action and that action

fol Indigenous peoples means a call to linguistic and culhrral survival. Smith (1999)

suppofts this notion ofadvocacy and action rvhen she states "... increasing numbers of

indigenous academics and researchers have begun to address social issues rvithin the

rvidel framervork of self-deteu¡ination, decolonization and social justice" (p.4).

Thus, I take a decolonizing (Dei, 2002; Snrith, 1999) position from both'insider'' and

'outsider' pelspectives as an advocate of "Aiuu-Japanese", rvhich nieans Indigenous

people rvith both lndigenous and Japanese heritages in Japan.

At first glauce, rly position to utilize both stances of Critical theory and

Decolonizing may appear contradictory. But my situation as an Ainu grorving up

rvithin the Japanese system allorvs me to stand on the boundaries ofeach circle and
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<Critical Theorv position fol Ainu cor.nmunify>
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simultaneously allorv me to peer in ând out of each sefting.

iDecolonizing position>

<Mv position in this researcli>
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Background to the study:

Amongst tlie total Japanese population of, approximately 127,81 1,000

(Ministry of hrtemal Affairs and Conrmunications, 2005), there ate approximately

23,782 (The Utari Association, 2006.) officially Indigenous Japanese, Ainu people.

According to The Utari Association, Ainu people have ahvays lived in Hokkaido, the

nortbem island in Japan, rvhich means they are the Aborigir.ral people ofHokkaido,

but thele are no policies to define Ailru people in Japan yet. In the present

circumstances, the Ainu association's requirements to join are the provisional standard

for the Ainu definition iu Japanese society: I) bom in anAinu farnily, 2) raised by

Ainu, and 3) marry a person ofAinu helitage. But due to the lack ofpoìicies and

various problenis regarding horv to defìue Japanese people whose narriage to Ainu

peoples ended in divorce, there is coufusiolr about rvhat it means to be Airru even

amoDg tlie AiÍr.r themselves. Most of them have been stluggling rvith horv to define

their identities because ofserious language loss in their cunent situation. As Maher

(2001) explains and also my orvn perspective and personal experience as

Ainu-Japanese, it is diff,rcult to identifiT the mrmber of Ain¡.¡ speakers in the current

Japanese society because of the lack ofopportunities to use the Ainu language. Even

though there are Ainu language speakers in Hokkaido, the lack of societal necessity
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for the Ainu language in daily Japanese life supprcsses the usage ofthe Ainu language

in public spaces and makes the Ainu language speakers reluctant to shorv their cultual

heritages.

As one of the signifìcarrt factors contributing to Ainu Ianguage loss, the

Japanese goverïment in the past defined and reinforced the beliefthat the Ainu people

and their cultures rvere inferior rvhen conrpared rvith those of the Japar, ese people and

the Japanese culture (Maher, 2001). The Japanese govemnent legislated "the

Hokkaido Former Aborigines Protection Act" in 1899 (Tahara, 2006) because it

believed ir.r the educational necessity of assilnilating tlie Ainu People into Japanese

cultule. The Ainu scbooìs wel€ constructed fol both educating and assimilating Airru

children into the dor.ninant society (Tahara, 2006). At the Ainu schools, teachers

taught Airru children to relinquish the tladitional life-styles of the Ainu people.

Depicting them as savages, tlie teachers forced sftrdeuts to use ouìy the Japanese

language. This briefliistory actually rcveals the govemment's educational ideology

and the policies used torvards the Ainu people, policies which supported the banning

oftheir (our) haditional ecor.rornic lifestyles and the use oftheir (our) language

(Tahara, 2006). As a consequence, Japanese educational policy has created

discrimination torvards Ainu people, their helitage and culture, resulting in serious
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Ianguage loss (Morris-Suzuki, 1996). This policy created rnuch confusion in the

cultLrral identity ofAinu. Ovando (1997) noted that

"Language is a porverful and transfomrative part ofculture. As

with culture, language is learled, it is shared, ánd it evolves and changes over

time. It is lnuch mole than a set of words and grammar rules. It is a

folceful inshun.rent for giving individuals, groups, institutions, and cultures

their identity. Tlirough language u,e communicate our values, âttitudes,

skills, and aspirations as bearels ofculture and as makers of futr.¡re culturc"

(p.272-273).

Therefore, to not have had the opporhrnity to rvork witli the Ainu language in

the past few geuerations is a cultulal and linguistic tlagedy that needs to be addressed.

The Japanese Goven.unent r-atified the 'Convention on tlie Rights of the

Child'in 1994 and enacted "Larv for the Promotion of theAiuu Culture and fol the

Dissenination and Advocacy fol the TIaditions of the Ainu and the Ainu Culture" in

1997 (Maher; 2001). These are adopted recommendations that resulted from global

perspectives stemming fronr linguists' continuous advocating and rvorks of appeal to

the Japanese government. These Japanese govelnirent actions rvere the lesponses to

the statemeuts nlade by linguists attending the Iutelnational Linguistics Congress in
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Qnebec in 1992 and for the "Endangered Languages Project" of UNESCO in I 993.

Considering the lesponse of the Jâpanese govemment towards endangercd

languages in Japanese society, the govemment has to aud has begun to take

responsibility for promoting the knorvledge of minority cultures and their' languages.

In June of 2008, the Japanese goven'ìment lecognized the Ainu as an Indigenous

people. This may be the first step necessaly to achieving this objective. Maher

(2001) has rvorked rvith Fishman's 8-stage language loss/maintenance continuuïn, to

desclibe tlie condition ofthe Aimr language and culture. He describes that "the Ainu

language levitalization is norv receiviug govemment support legislatively and

institutionally rvithout any conception that it rvill or can be used in public education or'

the uredia." (p.342). hr paLticular, the Japanese govemr.nent nust now offer support

to the Ainu cultule and their language in public educatiou systems, because tlie Ainu

do not have a secure place or sufficient realistic oppoltrurity to prcserve them and pass

themortofi.rturegenerations.'However,thepresentstateoftheAiuulanguageis

that of a 'nearly extinct' language because 'hrost of the people speak orìly Japanese

and are assimilated into the Japanese culture" (Rayrrond G, G JL.,

http ://rvrvrv ethino lo gu e. c om/) .

In fact, under the present provisions for language priorities in Japan, there are
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actually many more English speakers than there arc Ainu language speakers because

ofthe public education system. In addition, in the textbooks approved rvithiri the

cunent Japanese national public education curriculum, there are only ferv paragraphs

on average about tlie Ainu culture and history in the social studies' textbooks

(personal obselvation). There ale no official Ainu language classes in the Japanese

public education system. Even though fouÍeen pìivate Ainu language schools are

financially sr¡bsidized by the govemment, each school receives only 1,401,000 yen

(About 14,000 Canadiarr dollars) per year arrd tliis is apparently not enough to pay for

even one language instructor (personal conrmLruication, telephone, spring, 2005). In

addition, from personal experience as Ainu-Japanese (my grand-mother rvas raised by

an Ainu family and I fall under Category 1 mentioned earlier.) I note that because

there are no opportr.rnities to use Ainu language daily in Japanese society (that is, fronr

a linguistic point of view, thele ale no cor¡munities in lvhich to practice Aimr--no

Ainu coffee houses or libralies, no Ainu public debates or govemmental speeches), tlie

Ainu language instructors are also struggling rvith dreir Ainu language

profrciency/fluency. Even though there is no secure place to use and to preselve the

Airru laDguage, I contend that u,e nìust continue to struggle with our identity

rcconstructions by reclaiming our cultulal and Iinguistic heritages. Dei (2002) refers
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to the notion of" 'Indigenous knorvledges'and their roles in the acadeniy" and the

struggle to create space to dialogue about Indigenous knorvledges as being

complicated l¡ecause he alg[es that tliere is no secure place to use them in the

academy. In much the same way I argue that Ainu languages suffer the sante issue,

but that the stluggle to advocate for their preselrce, maintenance and development is

iurportant. Dei contends that society ulr¡st recoglìize "the ìegitimacy ofthe different

forms of knowledges" (p.3). Even tl.rough Dei is speaking to the issue of knorvledges,

I aryue tliat the same arguments he articulates about rccogt'tizing and maintaitting

knorvledges is similar to the need to do the same for languages.

The Japanese public education system has the cliaracteristic of centlalìzation,

meaning that there is a national curriculum and nationally approved textbooks. That

centlaliziig characteristic produces one ofthe highest literacy rates in the rvorld, but

that systen is in a serious transitional period now Fujita (2005) insists that the

curlent crisis in the Japanese education systen is caused by educational transition

tos,ards iudividualism and a 'distorted'laissez-faire principle. In additiol, the

porvers of different assessmellt systents tighten sut'veillance on, and control of, the

National education systems meaning that the nerv liberalism becomes one ofthe

reasons for preventing equal education for all people. As a result ofthese factors,
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the reliance on public education and teachers in tliese systems are gradually

decreasing. Individualisn, laissez-faire attitudes, and liberalism are necessaty when

individuals insist on maintaining tlieil orvn beliefs, but the govelïment then l'ìeeds to

keep the balance of'equal' education for everyone, rvith flexibility, because once that

balance is disrupted, disparities in social strata will increase. This is already

happening irr the Japanese education system and society.

After examining these perspectives, the Japanese public education system

shor¡ld remain equal (or at least similar) for everyone but it should also be more

flexible in supporting each region's claiur to autonomy (Fujita,2005). The Japanese

education system has been perceived to have a cerlain degree ofporver to change

minority knowledge to societal knorvledge as long as it nlaintains the charactelistic of

cetihalization (FLrjita; Nomoto, 2005). When educators considel students' need to

dei,elop rvell-balanced personal identities, then classroom instruction should display

both characteristics of centralization and individualism. In short, I believe that

'national identity'should be included in 'personal identity'. While there is tension

betrveen the idea ofnational identity and personal identity for minolity peoples,

mìnority heritage language teaching in public education systems rvill provide an

opportunity for developing rvell-l¡alanced 'pelsonal identity' in minolity cr.rlture
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individuals.

Ofcourse, questiorls aborÌt what constitutes a 'multicultural society' (Barrks,

1997) arc fore-fronted n4ren I tliink about this situation. Banks atgues that

lurulticultural education is inìportant in rvestem society because of the reality of the

diversity in race, class, gender', ethnicity,.. and that educators need "... to acquire an

undelstanding of the meaning ofcultulal and ethnic diversity in complex rvestem

societies, to examine and clarify theil racial and ethnic attitudes, and to develop the

pedagogical knorvledge and skills needed to work effectively witl.t students from

diverse cultulal and ethriic groups" (p. vi). While the world and the Japanese vierv

the corÌutly of Japan as being homogeneous, it is not: Ainr.r people add to the diversity

so multicultural thinking is important to support the development ofdivetse language

polices, classes etc. The refon.ning ofpublic education through the inclusior.r of

"otlier" (such as Ainu) culftrral perspectives rvitliin the dominant society is necessaty

for a 'real'multicultural society to exist, as long as Indigenous people live in that

country.

As one example, the 'hvor' (meaning the traditional life space of Ainu

people)'project is an Ainu initiative, started ten years ago, that promises a systeu fot'

preserving tlie Ainu language and cultures by creating a resetr¡e for the Ainu people

t2
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and theil culturc in Hokkaido. By comparison rvith Canada, I believe that it is based

on the premise that one of the best possible ways to preserye Indigenous cttltures in a

multiculhrral country is by the creation of rcserves fol that Indigenous community.

In Canada, althouglr hidigeuous reserves can suppoú their culnrres by giving prior-ity

to the minority larrguage inside a reserve, that language cannot be nraiutained as a

priorif outside the lesewe area; even though Aboriginal people are considered to be

Canadian, their lariguages do not have offìcial language status iu Canada. The point

here is that perhaps a reserve system can pÌ'otect and presele Indigenous languages

and cultures, but it cannot protect and presele that language or culture outside of the

resele itself.

In light of sucli initiatives in the cureut and future Japanese society, in this

shrdy, I endeavored to explore the Ainu language instructors' experiences and

understandings of tlieir experiences rvith regalds to the recoÌìstructing of their

identities, and while sliaring theil heritage language (though it is imporlant to note that

Ainu language is not tlieir' "mother tongue") through instruction. I believe that

leaming fioni the voices ofAinu language instructors will briug uerv realizations

conceming the benefits and dilemmas ofheritage language instruction. It also

plovided a much needed rationale and impetus to demand Ainu language instruction in
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Japanese public schools, â condition whicli is necessary for all societies that endeavor

to consfluct and deliver a multicultural education within a multi-cultural society

(Banks, 1994). In particular', I rvould like to explore particular exanples of the

relationships betrveen positive identity constluction and Ainu language proficiency, in

the beliefthat these findings rvill give us clues and possibly better methods needed for

imploved teaching practices in heritage language instnrction, plactices which are

considered key in the development ofa future ¡nulti-cultulal society. With this in

mind, the guiding research question fol this study was: "How do Ainu language

instrLrctors perceive their identities, experiences, and pedagogies in a time of

attempted linguistic and cultural revival in Japan?" A secondary puqlose was to

examine Ainu language instructors' viervs of horv Japanese educational policy has an

in.rpact on Ainu identity.
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Literature Revierv

If v,e all jusl s¡:oke ou' Ianguages to our yorl¡¡g p¿6ple, we would lruve o eed

for incligenous language cmt'icula orfor conferctlces...lo save out'Ia guages.

If we just spoke our longuages, all ofour languages would be lrcalthier, but I

kno\v tÌtat is ttol v,httl is happening. We do not speak our kutguages rud our

Itutguages are dyillg. We uz also cortfronted x'ith a voracious lrutguage,

English, thaf gobbles up everyúhing in its wa¡t. (Littlebea4 1999, p. l)

As language scholars assert (Cummius, 2005; Ovando, 1997), prorlotion of

heritage language proficiency provides benefits iu tenrrs ofthe healthy development

of individual minority students' identities and their acquisition ofother languages,

thereby deuronstrating that there arc no excuses for the exclusion and ignorance of the

Ainu language in Japanese society. Yet, little, ifanything, has been rvritten on

identity development in the Ainu people in the face oftheir assimilation to Japanese

culture. While there has ì¡een some rvoLk documenting the Ainu attempt to presewe

theil nother tongue, or pelhaps "revive" their nearly extinct language (e.g., Maher,

2001) by linguists and anthropologists, I could find no literature rvithin the field of

Edi¡cation rvhich exanines Ainu teachers' expeliences, identity development and/or

pedagogical practices in "the post-colonial" monrent, meaning now, a period of time

15
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when Ainu culturc has been granted official recognition in Japan. In particular', there

is very limited work about the Ainu culture wlitten in English.

Thelefore, in this section, I hy to explole the relationships between 'positive

identity constluctior.r' and 'the significance of helitage language proficiericy' through

the reclaiming of culture, as related to areas of concern in the fìeld of language

education. I hy to drarv some parallels and comparisons to, and contrasts rvith,

Japanese sociefy.

Identity and self-deternination

I have fraveled abroad more than lüte ty tit esfor culhl'al exclttnges v'ith nruty

aboriginal people of the tvorld. I alwa¡ts ittsist tlru| I an Ainu bul I trus rcall¡,

disappointetl when I recei,ed nD,Jìrst passport because I coukl fnd onl¡,

"Jct¡ttnese nationcrl" printed on il. (Kaya¡¡6, 1997, p. 12. ny trrntslation.)

Thele arc many defìnitions for "identity" and these definitions can be divided

in hvo large groups. One aspect of identity is derived from the association ri,ith

'personal', 'autouomy', and individuality', rvliile the othel is derived from a feeling of

identification rvith large group. Monis-Suzuki (1994) asserts that 'personal ideutity'

is deeply connected with 'group-oriented identity' because it is irnpossible to cut off

the connection of the identity from 'family', 'society', 'culture', and 'ethnicity'when
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we defilÌe our own identity. h addition, consideriÌrg the "personal identity" as a

Inemtrer ofa palticular ethnicity in modeui rnulti-cultural sociery tlie Iibelalists'

beliefs that the identity ofeach person in each group belongs to the parlicular group

(Kymlicka, 1995) deny that diversity ofthe concepts about identify, society, and

ethnicities is continuously transfoming (Monis-Suzuki, 1994). From these

perspectives, defining the identity constnctiolr in the curent multi-cultural society

demands serious self-deten.uination ftom each person.

Considering Ainu identity in Japanese society, u,e nrust redefine tlie rvord

'Japanese'because it has hvo meaniugs as Japauese nation f¡om global viervpoint and

'Wajin'. The rvord 'Wajin'has been created and used to distinguish Japalese people

fronr tlre Ainu people sirice the colonial period (Moris-Suznki, 1994). Tllat rvold

has negative connotations as the Japanese people who are assimilating otlier cultrnes

into Japanese culture. On the other liand, 'Japanese' should originally have the

rleaning 'Japanese nation flonr the global viewpoint'but in fact, in nany cases, that

rvord includes botìr meanings. This sifllation causes serious confusion iu the Aimr

people rvlieu they define their identify because admitting the Japanese identity means

renouncing their Ainu helitages.

Ishikawa (1996) asserls that apparent inequality cleates huge problems of
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ideutity corìstruction and minorif people beirig defined as'having inferior cultule'by

a majority group rvitli the tendency to force minority members to hide their inferior

culhrral heritages for the purpose of belonging to the nrajority group, or 10 direct the

prejudices flonr majority group towards the othel minority groups to get rid of them.

Fnlthermore, rvhen a ninorit¡r group being labeled by the majolity group as an inferior

culírre pen.neates through the society for long periods, people in that minorify group

try to redefine theil own identity positively. This case exprcsses the problems that

Ainu people are facing as they define their identity in the cutrent Japanese society.

Morris-Suzuki (1994) insists tìrat the ethnic identity in modeln country is

cleated and is transfomred in the interactions ofthe identity caused fiom a valiety of

primary factors. Lr that situation, the "national identity from the redefinition of tlie

characteristics of a uatiolr in the global systems" is the most impoltant for

self-detemrination. This is exactly what happens to the l¡eliefs about the identity of

the Ainu people in Japau. TIie Ainu people need to accept that they are Japanese

(even 'Japanese'has iregative meaning) and need to consider and redefine rvhat kinds

of Japanese they should l¡e in the global systems.

Culture, identit¡i and language

Culture is defined by Kohls (1996) as
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. . .an integrated systern of leal ned behavior patterns that are characteristic of

the members ofany given society. Culhrre Iefers to the total rvay oflife of

particular gloups ofpeople. It iucludes evetything that a group ofpeople

thinks, says, does and makes -- its systems ofattihldes and feelings. Culture

is leamed and transmitted from generation to generation. (p. 23)

Culture is separated into two paús, 'visible'and 'invisible'. When people eucounter

a different culture, tlie visible differences such as architecture, clothing, food, and

language differences are most noticeable. Then, people gradually realize the

invisible parts ofa different culture, such as gendel roles, religious briefs, and daily

âctivities (Stori, et al, 1997) and how tliey rvork. For undelstanding those aspects of

the'invisible'culture the language element is important because language explesses

these 'irwisible'parts of culhue.

Crystal (2000) states five important reasons rvliy people should prese-r-ve any

language: 1) The diversity oflanguages ivhich exist on earth is impotlant froni an

ecological perspective; 2) larrguages can expless identity because they transmit

culture; 3) languages are repositories ofhistory because they ttansrnit the past; 4)

when rve consider the second and third reason, langLrages contribute to the sum of

l.ruman knoivledge in a community; and 5) from a linguistic perspective, languages are
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interesting in and oftheniselves because they are repositories ofone ofthe signiflcant

elements ofhuman knorvledge. In particular; I note that tlie second, third, and fourth

rcasons are strongly related to identity construction.

In language, particular pattems of speech are key elements rvhen rve think

about culture and identity (Kirkness, 2002). For instance, from my personal

understanding of a 'staudard acceut' (Gasser, 2003), rvhen I contemplate rvhat rvould

be considered 'the standard English accent,'I find that it is inipossible to define in the

culrent rvolld. Consider this scenario: Ifthe Canadian government decided upon tlie

use ofonly one standard English accent and strictly banned using other accents in

public schools, it rvould become inevitable that any accent otlier tliau the preferred one

rvould offend the majority ofEnglish speakers, including native English speakers wl.ro

spoke a dialect that differed from the standard English accent, This nright sound

silly but Cumnrins (1997) asserts that this happened in England amongst the people

s4ro had a Wales accent and it also happened to many Indigenous people in their

native lands.

Languages arc tlie intellectual capital (also kjlorvn as "cultural capital" by

Bourdieu (1 991) and Lesearchers associated with him) for all groups, and it is difficult

to estimate the roles that languages play inside or outside of their community.
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Horvever', this significant factor which recognizes language as intellectual capital for

people is often ignored, particularly in current situations of language prorlotion and

instructiorr for minority groups. Currently, global econonic fâctors dictate that

English is a global language (Crystal, 1998); thelefore, it is deemed mote impofiant to

teach and to leam this language instead ofother languages. This is cefiainly the case

in Japan, where the nervest cuniculum policy announced by the Ministry of Education,

Culture, Sports, ar.rd Technology (MEXT) prorlotes the learning of English from the

very beginnings of primary school, rvhile still recognizing the imporlance ofthe

Japarrese language as a heritage language. TIie "real" endangeled minority languages,

those threatened by extinction, are not considered at all (see, for example,

lrttp://rvrvrv.nrext. go jp/english./nervsl2002l 0l 1 020901.htm; see also

http://rvrvwmext.go jp/english/ for complete coverage of implementation of the action

plan). Therefore, drarving fiom the litelature in the freld and from my experiences, I

colltend that the Japanese govenment must respect the value of all languages and take

steps to ensure their sul vival in tlie country, in order to protect the individual identities

of mir.rolity peoples. As rvell, on a global level, society must be sensitive torvards

the preservation of Lrdigenous languages because they do not hold secure places

outside oftheir orvn regions, and sometimes not in their own regions.

21
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Identity and English education in Canada: Lessons Japan can learn

It is difficult to define rvhat the 'national and personal identity' is for all

students in multicultural classrooms. There are Ìnany students holding diverse viervs

delived fiom their orvn cultural heritages, as rvell as those holding beliefs fiom the

dominant society in Canada (Cunimins, 1997). Looking at the Canadian language

education context, we can conclude that "beiug Canadian" seems to enforce tìre loss of

heritage languages by assiniilating students into tlie "English" cultule, partly because

of the lack ofplaces to use and lealn the subordinated groups' heritage languages

rvitliin Canadian federal and provincial school systems. For instance, the Canadian

government has accepted many refugees but the only rvay to live in Canada for these

people is by "becon.ring Canadian" rvhich means that they have to speak English

aud/ol French in order to be "Calladian". Speaking English or Frencli is

undelstandably a priority for survival in Canadian society, but at the same time, the

value of the imnrigrant's cultulal heritage and language is being ignored (see, for'

exanrple, Kouritzin, 1999; 2006).

Teaching English in ESL cunicula may contain appreciation for caring about

students' identities and theil heritage language development, but because these

languages do not have places to be explessed (communities oflfor practice) in
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Canadian schools and society at larye, it is difficult to motivate these minority

students to understand the impoúance ofletaining their heritage languages. h this

rvay, refugees and immigrants may somewhat inevitably lose their cultural heritages

aDd are thus autouratically forced i to assimilating into the English speaking society

Therefore, the Canadian govemment has reneged on the responsibility for providing

bi-linguistic statr,Ìs for tliese people even though it insists that tlie plomotion of

multiculturalisni and anti-r'acism in society is important.

Instead, the existing policies force it.nmigrants to becoure "English speâking

Canadians". This is especially hurtful to the people rvho rvere deprived oftheir'

cnltural heritages in conntries lived in plior to immigration. These actions create

plejudices of"culhue disparity" even though people know that ther€ are no

"superiorities" betrveen different culhrres. The impact on identity pressed behveen

nourishing the heritage culture and "being Canadian" is further repressed by these

iuvisible suppressions (e.g., Canagarajah, I999; Norton, 2000).

Although the purpose ofthe ESL classroonr is teaching Englisl't, there ate

many beneficial findings attributed to heritage language letention and instruction,

relating to their pedagogies being reinforced year after yeal in federal and provinciaì

scliools (Cummins, 1994). ESL classrooms have various approaches for teaching
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English skills rr,ith certain attention given to tlie developmeut ofa students'Ileritage

language proficiency and theil culftrral identity developrneut, For example, the

proficiency students âchieve in their native languages influences positively their

subsequent language acquisition, and that conditiorr is also necessary to conshllct their

identities and positive self-images etc. The Japanese govemment should consider

these facts ofthe Canadian educatiou systems while pondering their oivn education

systems for minolity groups in Japanese society.

The significance of Indigenous language teaching in Canadian public schools

Even tl.rough r.nany ESL classrooms elìcourage students' heritage language

developrr.rent (Cur.r.rniins, 1994), nrany "Canadiarr" students camrot leam tlieir heritage

larrguages in Canadian public scl.rools as the main part oftheir school curiculum, and

tliey do not have enough places to use their heritage language in their society.

International and immiglant students have these places in their countries, but refugees

and Aboriginal students do not have them. Considering this point, I would assume

that cunent Canadian school systerns miglit be enthusiastic to demonstrate horv

English speaking is beneficial irr its society. French is also letained as public

insûuction even in Englisli speaking aleas because it is the second official language of

Canada. Nevertheless, rvhether or not the language's speaker groups are large

24
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enough or wllether or not that Ianguage is viâble, the languages ofall "Canadians"

must have the right to obtain a kind of "social status" in their society.

Frorn these perspectives, I suggest that tlie govemment has a rcsponsibility to

ensule that Ììlillority language speakels'rvorkplaces and educational values are

respected in.society because these groups have already accepted that they must live in

Canada and they have accepted their need to adjust to many aspects of the dominant

culture already. Teaching heritage languages in the federal and ptovincial schools

can provide respect fol minority educational and rvorkplace values. Therefore,

edilcational r-efon.natiou is the most significaüt and the most basic rvay to confer

"social status" to the languages of minorities.

Cur.nurins (1997) argues that the relationship behveen national identity and

the importance of diversity is tenuo¡.ts. He criticizes the once-doninant idea of

"Bilingualism as shutting doors. It nourishes self-ghettoization, arld ghettoization

nourishes racial antagonisnr. Using some language other than English dooms people

to second-class citizenship in American society. Monolingual education opens doors

to the larger rvorld" (Schlesingel Jr:, 1991, p. 1 08- 109). That concept should be

criticized br¡t it does explain one aspect of"truth" in modem society; the dominant

group has the power to define "privileges" for theurselves in their society. It is
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difficult for the people who belong to tlie dominant group to notice that "privilege"

exists because privileges are nonlally invisible to those that hold them. Those rvlio

belong to the dominant culture and dominant language group believe that these

"privileges" are just nomral for them and these beliefs have worked torvards creating

coercive power relations in modem society (Battiste, 2000).

In other rvords, there is "cognitive imperialism" in nioden.r Canadian society

(Battiste, 2000). She defiues that "cognitive imperialism as a form ofcognitive

manipulation used to disclaim other knorvledge bases and values" and argues that:

Validation of one prefened knorvledge base and empowerment of that

knowledge base thlor.rgh public education has been the means by rvhich whole

gloups ofpeople have been denied existeuce atrd have had their rvealth

confiscated. (p. 198)

As a result of that, Indigenous languages are deprived of space in rvhich tliey may be

used in Canadian society. According to Battiste (2000) Cognitive imperialism is

constlucted fiour the plivileges seen in different social strata fol the dontinant group

and simLlltaneously, defines suboldinated groups as inferior and marginalizes them in

that society. Because the school systems in Canada have been based on westem

perspectives, and by ignorirrg "original" Canadian cultures, the Canadian educational

26
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systems lìave promoted an etlll'ìocentric society based on westeffr culture. There is

also a certain "cognitive imperialisn" based on rvestern culture in cutrent Japanese

society. Because oftheil aim to revive their cultural helitages, Ainu language

ir'ìstrì.rctors have struggled rvith living in a privileged dominant society and have been

struggling to defeat it.

Battiste (2000) insists that indigenous awarerìess of the need for revival of

their cultural heritages, based on increasing ploficiency of their heritage languages,

can help to counter "cognitive imperialisni" in Canadian society. These social

beliefs are requiled as are ulgent refomrs needed by provincial and federal institutions,

to ensure that both the dominant aud subordinated groups do not vierv Indigerious

cultures as being inferiol in any rvay to the dominant languages and culhtres in

mainstrearn society.

Because the saure, or at least a similar, struggle for retention of heritage

language exists in Japanese society, similar actions rvill be needed for the Ainu people.

In this legard, the current notion of "multiculhrral society" needs to be changed,

especially for the berìefit of all Indigenous peoples ivho live in a rvestemized

nainstreanl society. (United Natioris Declaration on the rights of Indigeuous peoples,

2007; http://rvrvrv.un.org/esa/socdev/unpfii/err/drip.htrll) Ensuring Indigenous status
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by reviving their orvn heritages using heritage language revitalization practices as a

medium is required to change such societal beliefs about cultural values. Indigenous

languages must exist at work places in mainstream society to promote theiÌ statrìs in

mainstream society.

Societal porver relations behveerr dominant and subordinated groups have

influeuced classroom instruction, school cuniculum, and educational outcomes. For

instance, it is easy to recognize fol minority group students that their cultural heritages,

especially theil heritage langr:ages, are porverless in the dominant society if these

languages are uot used in their classroonis (Cummins, 1997). Student arvareness

accelerates the creation of coercive power relationships in tlieir schools and

interactively induces that relationship in their society. As a result, the school systems

are reproducing, even promoting, coercive power lelations in modern societ¡r even

thougli they ale extolling the virtues of "multicultural" and "anti-racisn" education.

Tlierefore, the realization of a multicultural society with multicultural status for all

peoples rcquiles urgent refomration ofeducation systens as a first step. This idea is

suppolted by many scholars in the field (Battiste,2000; Dei, 2002; Banks, 1984, etc.).

hvor Project

28

The Iwor Project, a concept similar to the Native Anelican reselation plan
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utilized in the United Stâtes, was created for the purpose of revising and presewing

Ainu language, culture, and their traditional life space in Hokkaido. According to

the annual report ofundertaking enfolcement in 2006, the main undertakings ofthis

project rvere traditional ûee plar.rting and establishing base ilìstitution museum for

Ainu people (Shiraoi torvn office, 2007).

Planting hees will bring many beuefits for any who wish to research Aimt

traditional dietary cultule (actually, it would be much easier if the Japanese

govemment u,ould open national forests that originally belonged to the Aimr people

fol that purpose.) but I doubt the govetltlent rvill applove expenses of approximately

fir,e hundrcd nillion yen---which is about five million Canadian dollars-- for this and

the const ction ofa new museum (tlie expenditure for tearing down the old building

is 705,000 Canadian dollars and for building cost is 4370,000 Canadian dollars in

lheir estimate). Considering the cun'ent situation that some nuseums already exist

fol intloducing Ainu culhues in Hokkaido and these museulÌts cannot help to revil'e

the Ainu heritages, it is obvious that these kinds of institLrtious cannot solve problems

that Ainu people have iu cutrent Japanese society.

The porver of public education for creating Indigenous recognition

29

According to Dixon (1997), one of the key elements for a language's sutvival
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is giving status to that language as the "priority language: in that nation; the official

language in a country has 'priority'. When I consider the priority given the 'priolity

language'from an educator''s pelspective, I see that compulsory education makes a

significant contril¡ution towald defining wìrat is considered a 'priorify'because the

teaching ofthe priority language is compulsory in all public schools. What this

means is that in Japan, staudard Japanese is given priority, wliile in Canada, either'

English or Frerrclr has priority. There appears to be neitlier an offìcially mandated

nor a socially accepted role in either nation for indigenous languages.

I take seliously the notion that "The education we provide for our children

reflects the kind ofsociety in rvhich we rvant to live" (Web & Shemran, 1989, p. 9);

therefole, I belie'r,e tliat the languages rvhich should be taught in compulsory

educatiou are t}rose 'pliority languages'which represent the diverse cultures in our

society. As stated earlier, in Canadian compulsory education, English and French ale

taì.Ìght as the official languages in Canada and, as such, these trvo languages have a

cerlain priolity iu Canadian society. Curreritly in one tenitory in the Canadian North,

Nunavut is constructing an education culriculum rvhich ilcludes their third official

language, lnukutitut, in their homeland (Legislative Assembly ofNunavut, 2001). ht

other reserve schools, First Nations and other Aboriginal peoples are àctively

30
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irrcluding their languages in their compulsoly educatiolul curicula.

Looking at the current situâtion ofJapanese public education, students are

taught Japanese and English, and these languages hold a certain social statrÌs as the

'priority Ianguages.' Japanese is a l.reritage language for Japanese people and English

is recognized as a global language in Japanese society. Ever, though Japanese

people do not use Errglish in their daily lives, they have awaleness of the English

lariguage as a priority in Japan. This also indicates how public education has the

power to create language status in their society.

A multiculhrral philosophy whicli supports diverse culh¡tal grotlps within the

doniinant society, calls for awareness and respect to be demonstrated fot every culture

by both dor.ninant arrd minority groups (Kirkness,2002; Dei,2002; Banks, 1984). I

believe that hrdigenous Leselve systems rvill be able to protect Ailtu cultural heritages

rvhile developing the basis for a'cultural co-existence society'in Japanese society.

The Indigenous reselve systen'ì is, hoivever, just one of the ways that I consider

necessary for achieving a niulticultural society. In addition I believe that the

lefouling of public education systems is lìecessary for the recognition and acquisition

of minolity cnlturâl stahrs by both dominant and minority groups. With the cr.tnent

the Airiu initiatives already in place fol preserving the Indigenous cullures, Ainu
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language instruction in Japanese public schools has begun to promote the arvareness

of the importance of diversity for both donlinant and minotity groups. I am hopeful

that it will also provide a secure place for preserving the Ainu language and culture for

future Japanese society.

With all of this iu mind, I plopose to examine the developnient and

rcconstructioÌr ofAinu identity of Ainu language instructols and their students in liglrt

ofthe Jnne,2008, Japanese goverrrlent recognition ofAinu dght to language and

culhue as u,ell as tlieir standing as an Indigenous people, and the localization rvhic}r is

accompanying globalization. I hope to understand how an identity fomred in

lesistance can become revitalized.

32
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Methodology

Research Method: Comparative Case Study of three instructors

I engaged in trvo major fomrs ofdata collection. This qualitative research

project, used a comparative case study method, initially consisting of three unique

cases (Stake, 1995), followed by comparison and contrast of the three unique cases.

These three unique cases wele coushïcted by examining thrce cr¡nent Ainu language

instluctors'beliefs regarding the benefits and dilemlnas ofthe heritage language

instruction and leaming iu the current and future society. The research question rvas

"Horv do Ainu language ¡nstluctors pelceive their identities, experiences and

pedagogies in a tinle of linguistic and cultural revival?" A secondary purpose was to

uncover and exarrine these Ainu language instructor's views of horv Japanese

educational policy has an inrpact on an emerging Ainu identity for the new

nilleullium. Iu particular; this guiding research question led me to examine:

(1) Horv do Ainu language instructors perceive their identities?

(2) How do Ainu language insh'uctors perceive that their identities have

shifted over time?

(3) Horv do Ainu language instructors perceive their students' identities?

(4) Horv do Ainu Ianguage insfluctors perceive tlieir students' enrerging
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identities?

(5) How do Ainu language il'ìstluctors' perceptions of identity influence their

pedagogy?

Because the Ainu instructols have a strong desire to leclaim the Ainu

language rvithin the cuüent Japanese society, exploring tlieir beliefs legarding identity

constnrction should reveal important infomration not only for Ainu people, but also

fol all people rvlio are struggling to rlaintain their helitage languages in the face of

globalization, and in situations rapidly apploachirlg "nearly extinct langLrages" (e.g.,

Crystal, 2000). Through close examination and reflection on ansrvers provided by

the iustructors, I accrued suggestions and possible answers about idelltity conshxction

that are relevallt to plesent and fuhue both Ainu and Japanese people. I focused on

their expeliences as Ainu language instuctors, as an Aiuu, and also as Japanese in

Japanese society, in this case shrdy.

Theoretical framervork and researcher role

As I stated in introduction, I assumed the resealcher tole ofadvocate (Stake,

1995) in this stridy. I also acknorvledge my role in this research as one coming from

both an insider and outsider perspective. On the one hand, I an Ainu. On the other

hand, because of my lack ofAinu heritage in my own mind, I have ahvays desired to

34
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reclaim my Ainu heritage. Therefot'e, even though I have access to both

perspectives, I have access to neither because I aur "tainted" by the fomrs ofresearch

rvhich are employed in the colonizing cour.rtries (e.g., Srnith, 1999)--and I am not in

the middle. I am the one who really wants to rcclaim the Ainu heritage(s) in curent

society for preserving and passing that heritage for future generations. I was

implicated iu this desire, as rvele the Ainu language instl'uctors.

Corlsequently, in this research, I took a decolonizing and critical stallce, olte

in rvhich l assistAinu language teachers to claim and give testiüÌony (e.g., Smitli,

1999) about their experiences in trying to reclaim tlie Ainu language and preserve the

Ainu culture. I approached all ofmy qualitative data collection shategies in this

study utilizing post-colonial, postmoderï, and critical theory perspectives, collstl ucted

from tlie exar.nination ofrelated literatures and also thlough my orvn life experiences

because these theories give light to the uegative influences on both the individual as

an individual and on the individual as a member ofone or more societies.

Because I am positioned in this study as both ari insider and outsider, I could

be influenced by both perspectives. When I an.r tliir.rking about 'identity

constluction',I believe that it is influenced by gender; community, rcligious beliefs,

and other aspects of persor.ral and social context. Defining identity really depends
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horv I set my own standpoints, and so this research must include a postnodem

perspective (Lather; 1991), by rvhich I mean that identity is not a fixed characteristic;

rather; identity is determined by the context. Identity, particularly for the Ainu, is

also a site of struggle against the intellectual colonizer (Japan) and a site of the

shuggle to reirivent and reclaim indigenous community menbership.

There are certain teaching dilemrnas that come fi'om the instructols' negative

experiences in Japanese society, such as societal lestrictions regarding the use ofthe

Ainu language and the lack of language proficiency they expelience as instrlctors.

Thele is "cognitive irnpelialism" (Battiste,2000) based on both rvestetn and Japanese

cultures in Japan. Horv do these instructors try to defeat these societal issues in order

to preselve Ainu heritages? I anr confident that each of thern lias his or her own

beliefs conceming the consttìction of tlieir individual and collective identities during

theil Iife stluggles, because I also ltave had nty own past experiences as an

Ainu-Japanese person and also my crÌrreltt experiences as I leanied the Ainu language

in a Japanese r:niversity and in Ainu language schools. To explore the Ainu

instructor's beliefs foI const[ucting Ainu identity gave l11e Inany oppoltunities to

reflect on multicultuml education and society.

To examine the pelspectives ofAinu language insttuctot s' identities, the
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inte¡¿iervs in this study focused on teachers' experiences \¡/ithin the categories of: l)

their perceptions and experiences as Ainu language instructors; 2) theil beliefs

conceming the promotion ofa positive identity that Ainu people should have irl the

cunent and ftrturc society; and, 3) their beliefs about the potential of Ainu language

education in the public school instruction as a means to reclaim Ainu heritage(s).

Setting

This setting for this research is restricted by the numbers ofAinu language

instructors, and their location in the northem island of Hokkaido in Japan. Three

locations, one local university, and trvo private Ainu language schools located in

Hokkaido, were colìtacted to recmit teachers. These locations rvere also used for the

intervieu,s, because, basically, each Ainu language school has only one instructor.

Two Ainr¡ langr.rage schools ale a kind ofopen plan school for local residerrts. The

students leaming Ainu language at these scliools ale mostly adults with Ainu heritage,

except the s$derits leanring at local university.

Data Collection

The data was collected and analyzed using two types of qualitative

techniques (see below for intervierv details). In-depth interviervs, as rvell as artifact

and document analysis rvere used to examine the identity experiences, the teaching
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and lealïing bel'ìefits, and the dilemmas of each of th€ Ainu language instntctor.

I collected such arlifacts and docunents as (1) policy statements, ptotocols,

and curriculunr relating to Ainu language alrd culture revitalizatiorì, (2) nervspaper or'

popular media repoÍs (iu rvritten, audio, or video fomr) relating to Ainu language or'

culture, (3) collections of classroonr nraterials, papers, and lesson planning activities,

(4) prior lesearch and related docuntents in English, Japanese, or Ainu which may be

seen to have an iurpact on the culrent state ofAinu language and cultule, and (5)

searches ofrelevant internet websites. I examined these documents to state how they

define the Ainu language and how they considel prospects tliat should be ill the

Japanese sociely. I posed the questions belorv in the docut.nent analysis to lead my

definitions, (l) What is the Ainu language fofl (2) Wlto will speak it? (3) Is the

goal ofAiuu language irishrction to revive the language, or to save cerfain parts of it?

(4) Is the goal to have the Ainu language become a comuunity language? (5) Horv

ale Ainu people described in the doculuents? (6) Wrat is the role of Aitlu cttlture in

Ainu larrguage instruction?

The docuurents that I collected rvere analyzed thlough the lens of critical

tlieory (Nakata, 2006; Mclaren, 1994). While analyzing the various documents, I

g,as asking myself hoiv Ainu identity is constructed by policy, practice, ptocedure, and
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pedagogy in terms ofrace, class, and gender I hope to be able to understand horv

the Ainu ale constructed by documents, and how they, in tum, constÌuct their own

identity.

In order to gather the best reflective data possible, inten¡iervs rvere conducted

in standard Japanese, the mother tol'ìgue of all of the palticipants in this lesearch. AII

of the in-depth interviervs in this study were recorded by a voice recorder rvhich was

used to create Japanese ivritten transcripts. Field-notes also were recorded during

the intervieq,s in older to examiue deeply the meanings (thlough intonatioÍì, gesture,

etc.), as related rvord by word, thât Ainu language instntctors spoke during the

interviervs. The interviervs rvere transcribed verbatim in Japanese, and specific

excelpts wele translated for the purposes of rvritirig my thesis. The field¡rotes that I

recorded duling the inteliervs rvere hianslated into Ertglish iutmediately after I rvrote

Japanese lìotes. Data collection began once I rcceived the Ethics approval from the

Educationß{ursing Research Ethics Board at University of Manitoba.

Research Procedure: three in-deptlt interviervs

In ordel to creâte the three unique cases, I conducted tìre three in-depth

interviervs rvith each of three Ainu language instructots in ot'der to explole their

experiences related to theil identity constttction. Guided by the overarchittg
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lesearch question "Horv do Ainu language insttuctors perceive their identities,

experiences, and pedagogies in a time of attempted linguistic and cultural revival in

Japan?" questions rvas asked which address thlee category groups. These category

groups a-Íe: 1) Identity construction of the Ainu language instructors, 2) The problems,

in both, Japanese society and the Aiuu comnuuities, 3) The benefits ofAinu language

education. The follorving questions in appendix are those I anticipated asking in

each of these three categoly groups. (See the Appendix no.1).

Each intervierv took approximately one hour; certainly no n'lore than hvo

hours, deperiding on the participants' answers. Beforc conducting the next iuteruiew

rvitli each participant, I transcribed and analyzed the previous interview Additional

questions and issues, as well as itens for clarification rvere identified in previous

intelviews and blought into Lhe next inl.er.view.

Because tlre interviews rvere conducted to leani about'identities'from

participants' expeliences, and also because 'identity'and 'experience'arc not conclete

ideas for everyone, the research questions in the inte¡¿iews were used as guidelines,

and they rvele flexible.

Participants in this stud¡':
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initial consent to participate in this study: (1) an Ainu language instructor for shrdents

and adult leanlers at local university who liad both Ainu and Japanese heritage, and

(2) hvo Ainu language instluctors with (a) only Ainu and (b) both Ainu and Japanese

heritage for adult leamers in Hokkaido. I met all of tliese participants when I

attended their'language classes from April to August in 2005 and asked about their

school situations briefl y.

One ofthem is teacher teaching the Ainu ìar.rguage at the Ainu language

school and the other two teaclters are teaching the Ainu language at the Ainu language

school and local univelsity in Hokkaido. Tliey are in tlieir'50's, 60's, ol in 70's. I

did uot ask their accurate ages as it would have been inappropriate.

The recruihrient process illustrated here is indicative of the lack ofnumbers

ofAinu language instntctors with Aittu heritage in Japanese society, and also

lepresents difficulties in tecruiting them into academic research. As in many otlter

Indigenous contexts, Ainu people are often reltlctallt to paÍicipate iu research, whicli

they see as palt of tlie colonizing process (e.g. Smith, 1999). h addition to the

iritervieu,s, I obtained theil teaching denographics and infounation such as classroom

size, number of shrdents that they arc teaching, hours of classroor.tl instruction per

rveek, their teacliiug methods, and the teaching materials tlìat they are using in the

4T



Saeki: AiDu Teacher s' exper ience

classroom, as well as the documents and artifacts mentioned above

Data Ànalyses

I summarized emergiug categories, questions, and themes tluoughout the

process of this shrdy using qualitative nret}rods fol the data analysis suggested by

Miles and Hubemran (1984 &. 1994), Goetz and LeCompte (1984), and Patton (1980).

Development and reductions of the codes relating to Ainu language instructot's'

experiences with identity corlstluction and heritage language teaching beliefs derived

fi'om their experiences were couducted on a daily basis during this study.

The cor.rcept of constant comparison method of analysis suggested by Glaser

and Strauss (1967) rvas used to identifu and to repofi on comparisons behveen the

three unique cases rvith rcgard to the thrce detemrined categories: l) the participants'

beliefs of theil identities as an Ainu and aìso Japanese rvhich came from theit

experiences as Ainu language instructors; 2) their beliefs ofAinu and Japanese as

society regarding the development ofa positive identity that Ainu people should have

in the cunent and future society; and 3) their beliefs of the Ainu language education in

[public] school instructions to leclaim Ainu l.reritages.

Data triangulation methods cornparing the thlee palticipants' data wele used for

establishing credibility and resonance. At the ñnal step ofthis shrdy, a final report of
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each palficipant' data rvas checked for accuracy by each of them for reliability and

validity (member checks). The final reports frorn each participant were rvritten in

both languages, Japanese and English, in otder to allow the participants access. I

also conducted peer debriefing rvith my colleagues in Japanese. At this point, all of

the unique cases were compared, and emergent categories and themes rvere drarvn. I

selected to avoid any direct quotes because of the problems of translating fron'l one

language to the other so I relied on tlie sunlmed statenìents and analysis of the:1.
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Findings in tbe interviews: Ideutit)' construction of the Ainu language instructors

In this research, I divided the eight categories derived from my analyses into

tlrree groups. In my analyses, sone deriviug concepts have a profound effect on

other concepts'and categories' deriving. This is because these concepts about

identity drarvn from many factors existing not only in Japanese society, but also irl the

inner part of the Ainu language instructors' nlinds. It also indicates that tliere are

many difficulties for everyone to consider and to define what the concept ofidentity is

because ofthat uncerfainty. Therefote, I attempted to r¡ake that beliefcleal by

considering hvo factors; 1) Tlie exterior factot's in society rvhich affect theil thoughts

ofidentity. 2) The interior factors in the Ainu language instructors' mind, rvhich

rvere used rvhen they defiued their orvn identiry.

In this chapter, first, I mention societal factors (exterior factols) having

effects on the Ainu language instructors' identity construction. Second, I state the

Ainu language instructors'beliefs about identity (interior factors), and their effor1s to

keep their orvn identity as an Ainu positive for themselves and fuhrre Ainu generations.

Finally, considering these factors that I mentioned above, I examine that tlìe esselttial

values and possibilities ofAinu language teaching in the futute Japanese society.
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The problems in our society and the identity construction of theAinu language

instructors

Examining the experiences ofAinu language instructors about'the problenls

in Japanese society and the Air.ru community' shou,s the ptocesses by u4rich the Ainu

language instructors'identities are constnrcted in curent Japanese society. In their

experiences, there are many poiuts in common, rvhich make the probleurs in both

Japanese society and Ainu community clear. These points strongly affect their

identify construction.

l. The ploblenrs in Japanese society

The experiences of discrinlination iu three Ainu language instructors' life

stories bring tlie Japanese people's thinking and tleatment torvards Ainu people into

shary relief. All instructols have such experiences, especially at school and in

companies that gave theln a sense of alienation fron Japanese society because of their

connection to the Aiuu heritages. From these experiences, they had tried to avoid

Ainu culture and to hide their orvn Ainu heritages in ordel to make their life nomral in

Japanese society as mono-cultural Japanese identity. These stolies describe

Ishikarva's explanation the process of rninority identity construction (1996, see

Literature Revierv, identity and self-detemrination, paragraph 4.). The Ainu language
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instructors noticed that many Ainu people have similar kinds of experience and feeling

torvards Ainu heritages.

Fron the Ainu langLrage inshllctots' persÞective, they mentioned the

necessity of the conimunication place to use and to revive Ainu language because it is

the excessive decreasing of Ainu language speakers rvho can communicate with othels

using their helitage language in Japanese society is obvious. The societal needs of

Ainu heritage and culh¡rcs have been declining in the crurent Japanese society because

the Japanese govemment labeled tlie Ainu traditional cultures as useless rvhen the "the

Hokkaido Fomrel Aborigines Protectiou Act" legislation was passed in 1899 (Tahara,

2006). The instuctors also indicate thrce poilits of evidence that the Japanese

society despises the societal value of Ainu heritages tliat ate; 1) there is no Ainu

language spaces in mainstream Japanese media,2) thet'e are no Ainu language classes

in Japanese public education systeuìs and no intelests of the Japanese educators for

the Ainu lreritages, and 3) it is not âttractive to leatrr the Ainu heritage language attd to

be langr:age instluctor because of the deficient wages for tl.re Ainu language

instmctors to rlake their living. They also indicate that these reasous have caused

contemptuous feelings among Japanese people torvards the Ainu heritage cultures in

current society.
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2, The problems in the Ainu community

There are no visible Ainu comniunities in cunent Japanese society. As I

rnentioned (see backgrour.rd to the study, paragraph l), belonging the Utari association

(Ainu association) is the only way to leceive societal recognitiou as an Ainu in cutrent

Japan. Thus, the problenis in the Ainu community in this section mainly express tlte

problems of the Ainu people belonging to the Utali association have.

According to three Ainu language inshuctors, the Ainu people--past and

present--Jrave expelienced discrimination by Wajin (see identity and

self-detel nlination, paragraph 2) and have certainly had repellent feeling torvatds

Wajin. hr addition, these Ainu people tend to cherish derisive feelings torvards their

orvn heritage cultules, lar.rguage, and even Ainu people rvho are trying to rcvive and to

preseffe their heritage cultnles in theil minds. In parlicular, there ârc unique

obstacles blocking acceptalrce for those who try to leam the Ainu culture in the Ainu

conrmunit¡r. This situation represents the problems caused by the repellent feeling

torvards Wajin among Aiuu people rvho liave experienced discrimination in the past.

Moreover', some of these Ainu people terrd to disparage fellow Ainu peoples trying to

rcvive and to preserye Ainu heritage cultures. Two Ainu language insh-uctors that I

intervierved iu this research originally have Japanese heritage. They have beconre
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Ainu from maniage with Ainu peßon and belonging to Utari association. Both of

them have been given the feeling of alienation in the Aimr cornmunity fron'l some

Aiuu people's cruel conments in the public discussion because they originally have

Japanese heritage.

The Aiuu language inshïctors also speak to the problen of Ainu language

construction. It is diffrcult to create a standardized pedagogy and textbook fol Ainu

language teaching because the Ainu language has t.nany regional dialects. The

discussion of horv Ainu people should revive and preserve Ainu language still does

not reach any conclusion. Because of the immaturity of the Ainu language and the

lack of the numbers of Aimr language speakels and leanters, the Ailltr language

irìstructols expect that the Airiu language should be evolved into integrated language

reuraining distinctive characteristics of each dialect for that rcviving, preserving, and

edr¡cation.

The n'ay of thinking of the Ainu language instructors about identity

Identity constructiou refers to the Aimr language instructors' intelpletations

of identi¡, in this lesearch. Each identity lras beeu conshlcted by their lifetinle

experiences. Exarrining their life stories, tlie problens in Japanese society and tlie

Ainu cornmunity (extenral factors) that I mentioned in the previous section seem to l¡e
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deeply connected to their identity construction. Identity is not a clear idea not only

for tlie Ainu language instructors but also for everyorie. Re-asking what is the

self-determination for the Ainu language instuctors and cunent Ainu people could

give theni the clues to define identity. Thus, I consider their self-images as Ainu and

as Japanese rvhen they ansrvered intewiew questions. hr this chapter; I try to find out

the ideal identity ofAinu language instructols in curuent and fitture society by

exanrining horv two kinds of images of their identity ivere constructed in their mind.

1 What is the Ainu irlentity?

Thlee Ainu language irìsh-uctors mentioned tliat theìr identity has been

constructed mainly by their family environment, school, and rvork places. For

example, rvhen their parents explained theil Ainu heritages to their children, the

childrerr rraturally accepted their indigenous Ainu heritages. hr addition, even tliottgh

Aínu parents did not explain their Ainu lieritages to their children directly, the children

couìd recognize tliat they have different religion and language from Japanese cultures

because of seeiug their parents' traditional evelits with their orvn eyes aud of listening

to Aiuu language from their parents (Even thor.rgh tl.re pârellts cannot speak Airiu

language to corrrmuÌìicate rvith someone, some wolds had be used in theil traditional

events in many cases). At that point, hvo kinds ofthoughts seem to occrÌr': that they
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voluntarily leam their lieritage culturcs and that they try to hide the differences from

Japanese cultures and to deny their Aimt heritages could be constructed in the Ainu

language instructors' minds. The Ainu lauguage inshuctors have been struggling

with theil mental conflict behveen both positive and negative thoughts torvatds Ainu

heritages.

From their orvn experiences, the Ainu language instructors insist that rvhen

there are positive thoughts toivards Ainu heritage cultures in tlie Ainu people's mind,

these people tend to tly to preserve these heritages fol the riext generations. They

also mentioned that seeing respectable and highly regarded Aitiu people who

participate actively in Japanese sociery was a gleat oppornrnity for developing

positive feeling torvards Ainu lieritages. As a rcsult ofthat, tliese people cân accept

theilAinu heritages positively. In short, the existence of rcspectable and openly

plor.rd Ainu people, incLrding pareuts and relatives, in Japanese society proniotes the

arvareness torvards the Ainu heritage cultures to prcserve them.

On the other liand, the negative thoughts torvards the Ainu heritages rvere

caused by the experiences that they suffered from the discriminating speeches atrd

behavior-s in tlieir social life (especially, school bullying ivhen they rvere students).

These negative thoughts were caused not only when they had such experiences, bttt
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also when their relatives or close friends suffered from someone's cntel behaviors for

protecting then. Moreover, even though indigenous Ainu people do not have

palticular discliminatory experiences, sorrehorv tliey could feel a seuse of alienation

rvhen they u,ere in the traditional Ainu events because ofthe awareness ofdiffereuces

betrveen Japanese and Ainu cultures. When these negative thoughts intensifu in their

niinds, disparagirrg behaviors torvards everything about the Ainu heritage cultures tend

to be produced.

Thele are ferv Airru people rvho put fotward their Ainu heritages in their

social life. In addition, it seldon happens that these Ainu people, regardless of theil'

occupation, ale highlighted in Japauese society. These situations around the Ainn

people nake many Ainu people think that it is much easier to try to forget their Ainu

heritage cultures in their life than to leam Ainu heritage cultures for preserving tlient.

In other rvords, it is believed that having Ainu identity in Japanese society works

negatively to lnake their life cornplicated in marry situations.

2, What is the Japanese itlentity?

It is inevitable for all Ainu people to make their life as Japauese in Japanese

societ¡r even though sone of them have used and h'ied to presewe their orvn helitage

language and culture in their home. AII Ainu language inshuctors also must use
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Japanese language in the most of their life situations domirrated by Japanese cultures.

They feel that they arc Japanese instead of Ainu when they consider their life

situations, It is not surprising that they feel that they are Japanese rather than Ainu in

many situations because tliey live as Japauese citizens rvith Japanese language and

culture.

hr addition, three insh'rìctors mentioned that they feel that they are Japanese

rvhen they experienced culhrre shock outside Japan. For instance, they feel tliat tliey

are Japanese wheu they met differellt languages aud culhrres froni Japanese culture in

foleign couutries: people assumed they were Japanese because they were fiom Japan.

Additionally, they tend to resign theurselves to the idea that 'I am Japanese rather than

Ainu' fronr their experiences they rvere treated as Japanese and then they received

disclinrinatory coulÌ'ìlelìts from Ainu people. This is cornnon experience of the Aimt

language iustructors rvho joined the Utari association from haviug a spouse rvith the

Ainu heritage. Tliey have particular experiences rvhen they expressed different

opiuions in the official discussion for preseruing Ainu heritage cultures. They

alrvays received the discriminating commellts at the end of discussion such as, "That

opinion is not persuasiveness l¡ecause you are not originally Aimr". Because they

rvere denied their Ainu identity from Ainu people, tliey tended to think that they are
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Japanese.

It is Ìrot easy for Japanese people to defrne that they are Ainu by themselves

from the rlaniage with a person who has the Ainu lieritage and belonging to the Utari

association even the Utari association defines that they ale Ainu. One ofthe causes

of tl,is ploblem is that the nreaning of the rvord 'Japanese' includes the both'the

Japanese nations'and'Wajin (this rvord was used to distinguish the Japanese people

with Japanese heritages from the Ainu people dur-ing the colonial period and it is still

used in Japanese society and has a negâtive image for Ainu people.)'arid ntany Ainu

people believe that being 'Japanese' means abandoning the Ainu heritages

(Monis-Suzuki, 2000). Not only the Airu language instluctors also all Ainu people

feel obliged to have both Japanese and Ainu identities in their mind in the Japanese

society. Thus, their interpretations and definitions of their own identity are unique

and fluid, therefore potentially problematic.

3. Identity Construction: The Ainu instructors' beliefs

The Ainu language instlïctors have beeu looking for the way to have their

unique identity positively constructed in both Ainu and Japanese heritages in their

daily life. Negative thoughts towards Ainu heritage cultures tend to dominate their

thinking rvhen they arc conscious of their identity as Ainu. In addition, the
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awareness that they ar-e Japânese causes the feeling of uselessness towards Aitlu

heritage cultures in real life situations. At the same time of liaving tliese negative

thoughts, they believe in a firm seuse of mission for pleserving the Ainu culture and

language. The language instructols believe if they do not think about Ainu language

and culturcs and do something to preselve them; the Ainu heritages will become

extiuct like other iudigenous languages. That belief encourages a positive identity to

be. an Ainu and to have Ainu identity ir.r Japanese society.

CorTsidering the Ainu language instructors' beliefs, it seems important fot'

Ainu language proficiency to have a positive Ainu identity. They started to leam

their Ainu language because they thought that they needed it as otte Ainu. Due to the

result of Ainu language leauring for many years, they are cunently teaching it, They

believe that tlie Ainu language leaming can provide them rvith the knorvledge as to

rvhat the Aimr heritage is. In fact, sor.ne of shtdents have studied the Ainu language

in the iustructors' classroom because they believe that they need to leani theit ou'n

helitage language as one Ainu person. These beliefs indicate that the inipotlance of

Ainu language proficiency to constnÌct Ainu identity in the people's nind. The

language proficiency could provide deeper understanding about Aimr traditional

culhres and that understanding could construct self-esteem as one Ainu petson.
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Then, a positive self-esteen as Airìu could be the foundation to accept theil Ainu

heritages and theil Ainu identity positively.

The relationships between Ainu language teaching and identity construction

The benefits ofAinu language teaching is asserted by the Ainu language

inshuctors because they believe that education is the most effective means to provide

the opportunities to consider Ainu identity positively and then to solve the problems in

Japanese society and the Ainu conrmunity. This is because the Ainu language

instmctors need particular identity as one Ainu person wlien they teach Aim¡ language

and because they notice/are noticed that they are also Japanese in their classroom. In

tliis sense they are bridging both worlds in a positive way rather than hiding orre in

favour of the other.

In addition, the Ainu language instluctors believe that affrnning and

emphasiziug the societal value of the Ainu language in Japanese society using the

public education can ìrelp the positive constluction ofAinu identity for Ainu people.

In other rvolds, they beìieve that teaching Ainu language actively in the public

education could change negative images beingAinu in current Japanese society. As

a result of that, the images torvalds Ainu language and cultures could be improved in

Japanese society.
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1. The close relationship betrveen culture and language

Leaming the Ainu language rvas important for the Ainu language instructols

at the beginning of tlieir learning Ainu culture. Moreover; when insh'uctors tried to

understand the deeper aspecls of Ainu culture, the Ainu language proficiency rvas

needed. In other rvords, there is language not only on the surface also in deeper

place ofthat culture. Figuratively speaking, the language entirely covers that culture

and they are intertrvined with each otlier to keep tliat distance and relationship in any

depth.

The Ainu language instluctols insist that the culhÌres rvithout that language

ale just histolical materials. Tlie language explesses the spilituaì aspects of that

cultt¡re and can tlansmit then to the next generatioÍr. The cultule without spirihral

aspects - for example, religious and gender beliefs in that culture - is not complete

culture. All inst lctors I interuierved in this research insist the language impoltance

and criticize the situation that the Ainu language is slighted in the cunent official plan

for reviving and preserving Ainu heritage cultures. Considering these situations

around the Ainu heritage cultr.rres, it is not too much to say that the Aiuu language

instructors have the strorìgest desire to revive and to preselve the Ainu heritage

cultures, and they are actually taking actions for achieving these purposes.
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2. Tasks of the Ainu language

The Ainu language are in danger of disappearing without any effoÌts to p!Ìt

the l¡rakes on its declining use l¡ecause there arc no daily sihlations to use Ainu

language to com¡runicate rvith someone in Japanese society. The Ainu language

instructors assefi the necessity of transnitting rvhat the positive identity of the word

'Ainu' means to the next generatious. They also insist that the Ainu people should

remove the guilt they may feel coning from the lack of language proficiency and

ignorance of their orvn lieritage language. For achieviug these purposes, the Ainu

language instrìictors have tried to achralize the Ainu language education in public

schools because that education cor,rld provide the sihrations to use their heritage

language in public places. Coniparing English education in Japan, it is, hoivever;

trr.th that the necessity of Airlu language is quite lorv for most of people living in

Japanese society. In addition, a language labeled rvith a lorv value in the society can

be clialacterized as the unnecessary language in public education. Therefore, it has

been difficult to actualize the Ainu language education in Japanese public education

systems.

The Ainu language has many dialects and the issue that it should be

integrated into one common language is being debated. There are r.ro parlicular
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pedagogies to teach Ainu language in any classrooms. The Ainu language insfiuctors

insist tliat the Ainu people need to improve Ainu language usage and value it to use it

in real communication. For achieving then, iniproving people's awareness torvards

Ainu culture is needed by educating Ainu language in public education systems or by

creating brand-new educational places to teacli Ainr: language.

3. The educational reconstruction of the Ainu language revival and relating

benefits

Considerir.rg the problems around Ainu culture and language, Ainu language

should be revived for use in rcal life commulrication. Ainu people living in cutrent

Japanese society, horvever, ate passive to leam their otvn heritage language and

culture. As I mentioned above, there are I'nany reasons discouraging Ainu people in

current Japanese society but creating patticular places to use Ainu language and

leconstructing public education systems could h'ansfontr cunent sihtatiolls rvith the

Ainu people to defeat these problems. In addition, Ainu people need to increase the

nulnl¡er of their orvn heritage language speakets. Froln these viervpoints, the Ainu

language instructors are not satisfied in the cutrent sihration around Ainu lalrguage.

IrT fact, they strorrgly criticized the project of Ainu language teaching in hvor Project

because there are no defilrite ideas to resolve the present Ainu language crisis.
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The Ainu identity is defined rvhen Japanese people define that the Ainu

culhue differs fi'om tlieil orvn culture. In other rvords, dominant society can define

minority identity, especially negative identity rvhen many people in the dominarrt

society discriminate against minority cultures. The Ainu lauguage instructors believe

that raising recognition of the societal value of the Ainu language in Japanese society

througli the Ainu language teaching in the public schools rvill shongly encourage

identity construction for everyone in otder to change the negative images towards

Ainu heritages. This is important not only to encourage Ainu people to leani their

heritage language enthrÌsiastically but also to improve the awarcness of Japanese

people towards the Ainu culhne. They asselt that it could be impossible to achralize

to construct the multi-cultural society that thele are mutual understandings aud

respects fiolìl lloth Japanese society and minority communities without educational

reconstllctions. Therefore, they insist the benefits of Ainu language teaching and

leconstructiorr of Japanese education systems in the culr€nt and the future Japanese

sociery.



Saeki; Ainu Teachers' expelience

Discussion of the implications in the three groups

The intervieivs ofthe Ainu language instructors' experiences show various

problems in both Japanese and the Ainu societies in which they are living and horv

they are attempting to revive the Ainu language. Such expeliences have an impofiant

role in regalds to the conshuctioll oftheir unique identities. The deltning

chalactelistic of their identity collstnÌction is an unsettled condition between Japanese

aud the Ainu heritage, That characteristic is also a common problem to all Ainu

people in cunent Japanese society. They have been trying to teach the Ainu culhre

and lariguage, not only to Ainu people but also to rrlâny Japanese, for the purpose of

finding the clues necessary to solve the ploblems of their identity constluctiorr by

using theil educational beliefs.

The identity construction of the Ainu language instructors

I interviewed Ainu language instructol with Ainu heritage and trvo otliet'

instructols who have originally Japanese heritage but they can define themselves as

being Ainu becar.rse tliey have Ainu spouses aud beloug into tlie Ainu Association.

TIie instructol u,ith the Ainu heritage hated tlie Ainu heritage in the past but lecently

has starled to place a high esteem on the Ainu culture and lánguage because ofthe

recognition that tliey were not inferior in comparison with Japauese culture. The
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instructor''s orvn definition ofidentity has been constructed by personal history

defined in tl.re past by the Japanese identity construction such as trying to live in

Japanese society as one Japanese pelson to avoid the discrimination dilected at the

Ainu people. Therefore, there is the self-knorvledge of being Japanese and having

Japanese identiÇ. In this instructor's history meeting respectable Ainu people

yielded arvareness to desire to be rvith people from Ainu heritages. From that time

on, this instructor h ied to transfomr any negative thinking directed torvard the Ainu

culture and language into positive identity. With tltis nerv found knowledge and

desire, this instructor set personal goal of the disseminating the Ainu culture and

language iu Japanese society with deeper understanding about them.

On the other hand, the other hvo instructors ofJapanese heritage tend to

defilre their identity by stating that they are not Ainu eveu they have belonged to the

Ainu association, thereby being allorved to deftne thernselves as an Ainu.

Considering that they have been passing ou the Ainu culture and language rvith deep

understanding to their children, their actions can be defined that they are doing the

Aiuu oral tladition for transmitting their heritages because these actions originally

have been the responsibility of tlie Ainu people. Hence, they should define that

they are Ainu. Horvever, there is parlicular reason, the experiences ofopposite
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discrimination fiom Ainu people, a lack ofacceptance by the Ainu to embrace them as

Ainu, rvhich nrakes them believe that they are notAinu. When we think horv rve

should preserve our culture and language, and pass them on to the next generations,

these experiences indicate that tlre Ainu comrnuuity nlust not be exclusive fol the

people rvith different cultural heritages even though the Ainu people liave liad a

negative history with them in order to respect each self-detemrination. I argue that

consideriug these experiences and rvhat they indicate it also give r:s hope and hints for

the positive iderìtity construction that the Ainu people should have in the current and

fuhue Japanese society.

Since the rvord 'Japanese' included the meaning of 'Wajin (renouncirig the

Ainu heritage culture and language)', it is difficult for the Ainu people to define

Japanese identity positively and to banish these negative images. Thercfore, it is a

huge problem horv the Ainu language instructors rvith originally Japanese heritage

defirie themselves as Ainu everr they have the spouse rvith Ainu heritage. I algue that

rve, Ainu, should have the willingriess and capacity to accept both the Ainu and

Japanese identity and should create the unique identity conshuction for positive

identity in our nrinds. This is a multiculhlral acceptance and bridging concept that

bears well in a multiculhrral society supported by the ideas ofBanks (1984) in a
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multicultural society wlìerc peoples' cultures, languages and worldviews should be

valued and celebrated.

Although the Ainu language instluctors have problematic identities in the

cunent social situation in Japan, and it is difücult to define and create positive identity

in tl.reil mirrd, I suggest that tlie approaches ofboth positively absorÙing the

knorvledge about Ainu culhlre and language and raising open-mindedness for tìre

diffe¡ent culhues in Japanese society owing to improverrrent ofthe societal value of

the Ainu culture and language fiom the experiences and putposes ofAinu language

instructors, and having positive images for Japanese identity (= Having Japanese

identity is not equal abandoning the Ainu heritages) rvill provide us the opporturlities

to positive identities as Ainu and for our self-detennination of our languages and

cultures.

Pursuing the problems in Japanese societ)' and theAinu contmunity: Why and

Horv should \ve solve them?

Ill the cunent Japanese society, the Ainu community is invisible because it is

impossible to distinguish the Ainu people and other Japanese people by their

appearance. The findings fi-on.r these interviews appear that the Japanese governmerll

forfeited the societal necessity of the Ainu heritage because the Japanese policy alrd
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education existed by forcing the Ainu people to speak Jâpanese language and to

behave as Japanese (including the meaning of 'Wajin') people in the past (Tahara,

2006). These things have created the cunent probleniatic situation sunounding the

Ainu culture and language in Japan.

Many Ainu people liave experienced discrimination in many situations of

their life. On the other hand, the Ainu people living in their community, and having

such experiences tend to have the exclusive feeling for the Japanese people and mixed

arÌcestly ofJapânese-Ainu people. Although it is unfair to criticize the Aiuu

comn.ruuity and Jâpanese society in the same way because of its histoly, I argue that

the low perrlissible range for the diffelent cultures in both societies prevents solving

discrimination in each society ivhen I considel only the cunent problems in both

societies. Consider-ing the necessity ofsecure spaces/places to revive aud to preserve

the Ainu culfure and language, it is necessary to solve these problems caused by the

exch¡sive feelings by both gronps to achieve these purposes.

The Japanese govemment has acknorvledged its places in tlie history that it

ruined the spaces to cultivate the Ainu culture aud language and to h'ansmit tliem to

the next generation in order to exclude them fi'onr Japanese society (Suzuki, 1998).

Although it rvas intended as a fomr ofreparation, the nioney to assist their rvays of life
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seenrs to press the Ainu community into the lorver social straturn (possibly

deliberately). We, Ainu do not insist ttpon the necessity of"financial aid" from our

heart just because it is expedient to solve the problems of our lorv inconte and lou'

school attendance (The Urati Association u,ebsite, htþ://rvrvrv.ainu-assn.or'.jp/).

Under the circumstances, the policy, called the Iwor ploject, have beeu

adopted for crcating traditional life spaces ofAinu people to revive and to presene the

Ainu culture and language by both the Japanese govemment and the Ainu comniunity.

(Annual rcport ofthe enforcer.nent result for the hvor project, 2007) This Iu,or space

u,ill make the Ainu corrrrrunity more 'visible' than its cunent sihlation but thele are no

actions to create new education systenis and facilities for "spreading the knowledge of

the Ainu language to encoulage deeper understauding for the Ainu culflrre" (ivr'or

project). The present urain action ofthis project is tlie "material cultures'

restoration" such as the affolestation and the restoration ofhaditional living spaces for

the Ainu people. In addition, it is obviously inipossible to force a'll Ainu people to

live in hvor space rvith only theit heritage language use. Additionally, although

creating the hvol space make the Ainu commurrity visible, the Ainu language rvill

exists for only that space unless rve errcourage Japanese people also desile to live in

that space and/or to use the Ainu language. Therefore, the current Iwor project and
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the financial âid systems for the Ainu people will not fulfill the societal necessity of

the Ainu culhne and language to Japanese people to imptove tlie status ofAinu culture

and language in Japarrese society. Thus, it is difficult to solve the problems caused

by the lorv social status of the Ainu culture and language in Japanese society suclì as

discrimination from both societies, tendency of hiding the Ainu heritage because of

depreciating our orvn culture, lorv rvages of the Ainu instructors, arrd no

comnrunication space fol the Ainu language.

' 
According to findirigs, I, as anAinu, argue that we must satisfu the necessaty

conditions sr:cli as placing high importance on the value ofthe Ainu heritages and

having positive identity when we define ourselves and creating multicultural

awareness in both Japanese society and tlie Ainu community for trutual acceptance of

respect of our differences. For tlie purpose of satisf,ing them, we ntust accept the

situation tliat no conmon language in the Ainù language exists, and reviving our'

cnlture and languages is an importarit hurnan right. We also rteed well-acquainted

people rvith the Ainu culture and language. Simultaneously, rve must improve the

societal necessity ofour cultule and larrguage in Japanese society as Westem

countries'(especially English speaking countries') cultules and languages cutrently

have. Iu addition, it is rrecessary to strive torvards creating a multicultural society

t)tr
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(Banks, 1984) based on mutual respect in Japan. Considering the findirrgs, the

necessity of language proficiency for deeper uriderstanding of culture and for

constructing our positive identity and the possibility that the public education could

inrprove the societal necessity of theAinu culture and language, we must create new

education systems in both Japanese society and the Ainu community for solving

problems I mentioned in this section.

The significance of the existence of Ainu language instructors and the benefìts of

the Ainu language teaching

The purpose of the Ainu language instluctors is to revive and pleserlr'e the

Ainu culture and language because they are disappearing in Ainu society. Horvever,

inst[lctors shor.rld provide various fouls of education that both consider the positive

identity that the Ainu people should have and take actions to encourage both societies

torvards the n.rulticulhrral society (Banks, 1984) rvith nrutually respectful needs and

aspiratious.

It is difficult to be welcomed in oue's otvu col'l.ulunity rvithout any

understanding and respect towards target culture and language and language has close

relationship rvith culture indicate that the language proficiency is necessa4r to

understanding target culhrre. Horvever; even people who liave the proficiency ofthe
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talget language and cultule, but rvho have no blood relations tend not to l¡e welcomed

in that community. The Ainu language instructors intelvierved in this research

deterninedly have leamed the Airru language to the point of proficiency ivhere they

could teach it. Their teachiug about the Ainu language to the students is tlie one step

to change the sihration that it is difficult for the people rvithout any knowledge about

Ainu culture to be welcomed in their community and means that they are hying to

trausnrit, to prcserve, and to develop the Ainu language to the next Ainu genetations

because the Ainu language should be the foundation of the Ainu culhrre in theil l¡eliefs

For that purpose, they should define the positive identity that the students could accept

in a lrarmonious rvay.

Considering the identity of Ainu language instnlctors, they need the Japanese

identity to live in Japanese society and they also need the Ainu identity when they

teach tlie Ainu language to their students. In addition, they lnust have Ainu language

proficiency when they errphasize the Ainu identity. From these perspectives, the

identity ofAinu language iustntctors is fluid but that fluidity needs to be rvelcomed by

the people around them. Therefore, the education that the Ainu language instructors

provide helps to define and create positive identities fot the students both, the Ainu

and Japanese societies.
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The first step of the improvement ofthe societal necessity of the Ainu culture

and language is rvelcoming them in Japanese sociefy. It is true that we all can speak

Japanese language and can understand Japanese culture. This is the result ofthe

Japanese public education system in its colonizing period (Tahara, 2006) but rve might

not criticize our ability to speak Japanese arid undelstand Japanese culture. This

result appears that the education is really effìcient to spread tlie awareness and the

knorvledge about the talget cultìire and language. Irr addition, even though there are

nrany dialects in Japan and it is difficult to understand for all Japanese people in many

occasions, these dialects coexist in many kinds of media in Japanese society and

people tend to respect each difference. The refomring of the education system and

using media are efiìcient to improve the âwareness and the understanding about tlie

Ainu culture and language. Thelefore, based on the literahrre and drarving from the

expeliences of tlie instructors and nrine, efforts to use the public education systems

and media efficierrtly to achieve these inrprovements are important for a mutually

benefrcial society of divelse cultures and languages.

Corrsideririg the needlessness of the Ainu language teaching in cunent

Japanese society and the igrorance of Japanese educators towards the Ainu culnre

aud language, I suggest that educational leade¡s rnust actively appeal to the Japanese
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govemnlent for an increasing ofthe Ainu language speakers and educating positive

Ainu language learners rvho value theit own heritages in the refomration ofJapanese

education systerrs.

Conclusion:

In conclusion, the curentAinu people are shuggling with cet'tain dilemmas

between Japauese and the Aiuu identity. I, as an Ainu, argue that educating the next

Ainu generations to survive and parlicipate actively in Japanese and intematiollal

society with our traditional cultures is an intemational human right and obligation.

Of cor¡rse planting tladitional trees and reproducillg traditional life space of the Ainu

culfure is important fol preserving our traditional cultures with the putpose to educate

Ainu youth but it is impossible to force all Ainu people to live in there. That is not

and the rcal pulpose of the Irvor project. I suggest what our generation can do for

next Ainu generatior.r is to educate them to be able to better argue irr the future society

for wider acceptance rvith l¡oth well-balauced perspectives fiom Japanese and tlte

Ainu. We must revive spirihral lieritages in each Ainu individual to the utmost and

need to revive uraterial culÍlres for the secondary purpose, and so, the language.is

essential to actualize these purposes because it could express invisible (spilitual) parls

of culture. Therefore, rve must consider how we teach the Ainu language as the most
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important topic for reviving and preserving it in curent and future Japanese society.

We need to support educating the Ainu students who can positively participate in

many fields of shldies in both Japanese arid the Ainu societies as our pt iutary purpose

because it has many possibilities to solve many problems caused by our probleuratic

identity, status gaps, and the diffelences of the way to preserve our cultr.rre. Even

though there ale the problems such as the lack of the Ainu language speakers,

instructors, and researchers and the absence ofthe Ainu language cunicula and

teaching guideliries, that purpose rvill be achieved when the public education systems

incorpolate the Ainu language teaching because it has the characteristic of

centralization (Fujita, 2005), the cerlain porver for providing societal value to the Ainu

traditional language in current Japanese society, or rvhen the local Aimr education

affects to the centralization ofJapanese education systems.

Future Studies: Suggestion for the Ainu education

Considering these siflrations, I suggest establishing the local Ainu school rvith

new pulpose that Ainu people can positively participate in their own education.

Based on the findings of this thesis, it is likely that establishing a bilingual school

rvhere shrdents ofAinu heritage and students of non-Ainu heritage rvill leam together

is a shoúcut to creating a new for:l ofeducation to achieve these purposes; rvhich
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encoulages the students to create positive identities as both an Ainu and a member of

the Japanese nation and to acquire useful knorvledge to play an active par-t in many

fields. Ofcourse, Ainu heritage and non-Ainu heritage teachers will teach all

subjects togethel in that school. In these meanings, that school must plovide

particular cunicula to obtain the credits to learn, not only the Ainu culture and

language, also all subjects, for promoting sh¡dents' various talents in the Japanese

public education systems. There are tlrree reasons for that belief: 1) the arvareness of

the Ainu heritages among the people rvill seriously inrplove because of increasing the

number ofAinu people rvlio positively participate in many fields, 2) We rvill be able to

create the small model ofthe particular space, in which exists both Japanese and the

Ainu cultule, in tliat school, and 3) From an economic aspect, it rvill encourage the

students to leam the Ainu heritages because rve rvill be able to secure rvorking places

for tlie Ainu people.

As the fir'st step ofactualizing that Aiuu school rvith new putposes, futule

studies rvill focus on creating the Ainu language curicula to appeal to a wider'

audie¡rce so that they can be utilized even in the Japanese public education systems

We, Ainu, arc going to have to take actions such as creating new curicula and

teaching gr.ridelines towards establishing that school with the purpose that we rìrust
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esteem our owu ìreritages and must educate ouÌselves and our children to palticipate

positively in both Japanese society and the Ainu community. Finally, working

alongside allies from the mainstream Japanese society will help rvith bridging our hvo

rvollds and u,ith gaining rcspect fol our hopes and desires.



Saeki: Aiuu Teachers' experience

References and further readings

Ainu Minzoku Hakubutukan. (19%j. Ainu buuka no kisochisiki. Tokyo: Sofukan.

Banks, J. (1984). hrhoduction to Multicultulal Education. Allyn and Bacon.

Battiste, M. & Bamran, J. (ed.). (1995). Fit'sl Nations Edtrc(Itio in Canada: The

Circle Unfolds. Vancouver: UBC Pless.

Battiste, M & Yor.urgblood Henderson, J. (2000). Protecting Indigenous Kttowledge

aurl Heritage; A Global Challenge. Saskatchervan, Canada: Purich

Publishing Ltd.

Battiste, M. (ed.). (2000). Reclaiming Intligenous Voice url l/¡slor. Vancouver: UBC

Press.

Bourdieu, P (1991). Language and synbolic power. Cambridge, MA: Harvard

University Press.

Cajete, G (1994). Look to tlrc Mounlain: An Ecologt of fi¡¡l¡g¿nous Ecluc(tliott'

Skyland: Kivaki Press.

Carragarajah, A. S.(1999). Resistiug linguistic intperialisnr in English teachirry.

Oxford, UK: OUP

Crystal, D. (1998). English as a global language. UK: Cambridge University Pless.

Crystal, D. (2000). Language death. UK: Cambridge University Press.

Cunrmins, J (1994). Helitage language leatning and teachirig. In J.W Beny & J.A.

Laponce (Eds.), Ethnicity and cultwe in Canada; The researclt landscape.

(pp. 435-a56). Toronto, University ofToronto Press.

Cummins, J. (1997). Cu'ltural and linguistic diversity in education: A mainsh'eam

issue? . Educstiotrul Review,49(2), 105-115.

Dei, G J. S. (2002). Spilihral Knorving and Ttansformative Learning, IRetrieved

online August 20, 20081

http://wrvwoise.r.rtoronto.caldepts/sese/cserv/nall/res/59GeorgeDei.pdf,NAL

L, The research nehvork for New Approaches to Lifelong Leaming. Working

pape#59.

Dei, G J. S. (2002) Rethinking the Role oflndigenous Krowledges in the Academy.

IRetrieved online, August 22, 2008] http://rvwrv.nall.calres/S8GeoryeDei.pdf

Nall, The lesearch netrvork for New approaches to Lifelong Lealïing.

Wolking paper#58.

Dixon, M' W. R. (1997). The rise and fall of languages. UK: Cambridge University

Pless.

Frùita, H. (2005). Gimukyouiku wo Toinaosu. (Revising the Japanese public education

systerns) Tokyo: Chikuna syobo, Inc.



Saeki: Ainu Teachers' experielce

Funoto, S. (2002). Kirilai Nihon to Aitut Syakai. Tokyo: Yamakawa Syuppan, Inc.

Gasser; M. (2003). Horv language rvorks, from www.indiana.edu/-hlw/index.html

Glaser; 8., & Strauss, A. L. (1967). The tliscovery of gr-ounded theoty: Strategies for
r¡ul i t a t itte rese atr:å. Chicago: Aldine.

Goetz, J.P, & LeCompte, M. D. (1984). Ethnography and qualitative design in

ethtcational resear c/¡. Nerv York: Academic Prcss.

Kayarro Slrigeru Office & Sakarrashi, M. (ed.), (1997). Aitngo gct Kokkai ni Hibiku:

Kaltan6¡¡f",'t, trinu butka koza. Tokyo: Sofukan, Inc.

Kayano Sliigeru Office & Sakanashi, M. (ed.), (1998). Aitm bunku o Densl,osuru:

Kayanoshigeru Aùru bunka koza2. Tokyo'. Sofukan, Inc.

Kirioshita, Y (2007). Live Sentinar Modi"fìed Grounded Theory Approaclt. Tokyo:

Kobur.rdo, hrc.

Kohols, R. L. (1996), Survival Kit fot' Overseas Living. (pp.23). Maine: hltercultural

Press, Inc.

Kourìtzin, S. (1999). Face[t]s offrst language loss. Mahwah, NJ: Lawrence

Erlbauur Associates.

Kynrlicka, W. (1995). ltr[ulticulnral Citizenship: A Liberal TheoD¡ of Minot'ity Rights.

Oxford: Clarendon Press.

Lather; P (1991). Getling snarl; Fenittist research antl petlagog)t tvith/in lhe

postnrcdern. Nerv Yolk: Routledge.

Legislative Assernbly ofNunavut. (2001). Standùtg co t littee on cultu'e, etlucctfiott

anrl health; Revietv of îhe I999-2000 annual report of the larguages

connissioner of Ntnawú. Retrieved November 1't, 2003, from

http ://wivw. assembly. nu.ca

Littlebear; R. (1999).

Maclarren, P (1994). Life in schools.2"d Edition. Nerv York: Longuran.

Maher; J. D. (2001). Akor Itak - Our language, your language: Ainu in Japan. In J.

A. Fisher (Ed.), Can thrcatened lcnguctges be saved? (pp. 323-349).

Clevedon, UK: Multilingual Matters.

Miles, M., & Hubeman, M. (1984). Qualitative data anab¡sis. Beverly Hills, CA:

Sage.

Miles, M. 8., & Hubemran,4..M. (1994). Qualitative data anab,sis: Att expanded

source book (Second Edition). Thousaud Oaks, CA: Sage.

Ministry ofEducation, Culture, Sports, Science and Technology-Japan wetrsite.

http://wwwnext.go jp/englisl/ &

lrtÞ://w\ywm€xt. go jp/english/neu,s/2002 I 07 102090 Lhtrn.

'/5



Saeki; Ai¡ru TeacheLs' experience

Monis-Suzuki, T. (1994). Creating the fiontier: border, identity and histoty in

Japan's far north: East Asian Hisfory, (7),1-24.

Nakata, M. (2006). Australian Indigenous Studies: A Question of Discipline. Z/,¿

Australian journal of anthropologt, 2006, 17 (3): 265 -27 5.

Noguclri, M., G & Fotos, S. (ed.). (2001) Shtdies in Japanese Bilingur¿1lsrr¡. Totonto:

Multilingual Matters, Ltd.

Nomoto, H., (2005). Tabunka Taminzoku kyosei no genri to kyoiku no kadai:

Tabunkakyosei o koeru siten to genri o notomete. Gekkan Syakaikyoiku,

s96, s-14.

Norton, B. (2000). Identitlt antl language leaning: Gender, etluticity and

educational change. Essex, UK: Pearson

Ogasarvara, N. (1997). Ainu Sal¡etu Dokuhon: Sisamu ni uarutameni. Tokyo: Ryokufu

Syuppan.

Oguma, E. (1998). The Boundaries ofthe Japanese: Tokyo: Shinyosya.

Ovando, C. J. (1997). Language Diversity and Education In James A Banks & Cheny

A. McGee Banks (Eds.) Multiculnu'al Etlucation: Issues and Perspectives.

Third edition. Allyn and Bacon. 272-296.

Patton, M. Q. (1980). Qualitative evaluation nrcthods. Bevelly Hills, CA: Sage.

Raynond G, G Jr: (ed.),2005. Ethnologue: Languages of the World, Fifteenth edition.

Dallas, Tex.: SIL lntenlational. Online version: htþ://www.ethinologue.com/

Sclrlesinger Jr:, A. (1991). The disunitiug of Anterica: Reflections on a Multicultural

Society. (pp. 108-109). Nerv York: WW Norlon.

Slrilaoi towr. (2001). Antnrul rcport of ettforcenrcnt rcsult of the lrvor project. Japan:

Shilaoi torvn hall.

Snritli, L. T. (1999). Decolonizing Metlrcdologies: Research url Indigenous peoples.

Nerv York: Zed Books.

Stake, R. E. (1995). The rul ofcase sludy research. Thousand Oaks, CA: Sage

Publications.

Stori, C., et al. (1997). Culture Matters: The peace corps cross cultural rvorkbook.

Peace Corps Iufonrration Collection and Exchange, Washington, DC.

Tahara, K. (2006). Tlrc Aùru, Indigenous people in Japan. Japan: Ningelr Shyupan,

Inc.

Taylor, J. (1996). Non-Native teachers teaching in Native communities. In M. Battiste

& J. Bamran (Eds.), First Nations education in Canada: The circle unfolds.

(pp. 224-242). Vancouver, UBC Press.

The Utari Association, 2006. Retrieved online, August 20, 2008 front:



Saeki: Airu Teaclrers'expeLience 77

http://wwwainu-assn.oLjp/english/eabout0 1.html.

United Nations Declaration or, the rights ofIndigenous peoples, 2007 [Rehieved

online, August 22, 2008] http://rvwrv.un.org/esa/socdev/unpfii/en/drip.hhttl.

Waseda Daigaku Kyoiku Sogo Kenkyujo. (2003). Tabunka kyoiku no kenþu: liito,

kotoba, tunagari. (Resealching multiculhrral education: people, language,

and relationship.) Tokyo: Gakr.rtrunsya.

Web, R. & Shennan, R (1989), School und sociery (Zrtd ed.). New York: Macmillan

Publishing Company.



Saeki:Ainu Teachers' exper ience

Appendix no.1

Questions prepared for the interviews

Hoy, tlo Aítru language itßlt'uclors petceive lheit' erperiences?

1. Tell me your story as auAinu language instructol,

2. Tell me about your dilemlas of learning and teaching Ainu language in cuuent classÌoonr

situations,

3. What nìade you choose to become an Ainu inshlctor?

4. Was there a particulal event lhat influenced your decisiou to teach the Ainu langrtage?

5. What do you think about teaclìiÌrg the Aitu language to Ainu and,/ot Japanese people?

6. Horv did you learn the AiuLr language?

7. Why is the preservation of this language importart to you?

8, What are the gleatest challenges you face as an instructor of theAinu langLrage?

9. Horv mLrch influences have palents or the conxnunity had on the preservation ofthe Ai¡ru

language?

Hov, do Aitu longuage itßh'uclot's percei,e llrcit' or!,11 idefititÌes a d identÌties lhat theit' sludetús

shoukl have?

1, Tell rne your beliefs conceüìing the developn.rent of your own identiry

2. Specifically, horv has yourAinu heritage influenced youl sense ofidentity?

3. Does youl mixed her'ìtage present problenu fol you iu the homogeneous society ofJapan?

4. Tell about your thinking for the rvolds, Aìuu, Japanese, and Aiuu-Japanese.

5. Tell n.re about your beliefregardiug the benefit oflearniug and teaching the Ainu language in

cr.ulenyfi.Itur e Japauese society,

6. Do you thiDk tlìat the acquisitioD of theAiDu lauguage rvill help you and yoru students to

conshïct idertity as Ainu or as Japanese citizens in cuuent Japanese society? Why? Why ¡rot?

Horv do Aittu lønguage ir\slnrcloß' iderúities ittfuence lheit'pedagog,?

1 . Does youl belief aboüt ideutity aff€ct your t€aching methods? Wlty? Hori,?

2. Do yoì.¡ tlìink tlÌat Ainì.¡ people need pafticular places to ùse the Ainu lalìguage in order to

reclaim their language?

3. Tell me about your prospects coDcerrìing teaching the Aiuu language in the public school

ilìstl'uctiorìs,

4. Tell nre about your beliefs aborrt multi-cultural educatiou and society.

5. Is it possible to be bi-culhual and still have a strong sense ofnational identity?
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< Result
Identity Construction

l. \\¡hât is the AiDu ide fity?

- ThinkiDg as "l am Ainu"

2. Wh¡¡t is the Japa ese ident¡t!'?

- Thinking as "l am Japanese"

- Idcntity affccts pedagogy.

3. ldentitl' Construction

- Learning languag€ pronrpls idenlily corìstruction.

- Majority grol¡p defines ¡denl¡ty of¡Ìinority groups.

The esleenr for having Ainu heritages frolìl affirnlal¡ve thinking torvards the Ainu cuìlure

and laDguage

Thc siluation having the Aiuu language learners positively affects people around lhe¡'e.

,aar
The pì oblerns in both Japauese and the Ainu

societies

I. The p¡oblems ofJapanes€ society

- Thc dìfìicultics of l¡vir)g in Japalese soc¡ety as

Ainr <F
- Econonrical value of Ainu culturc and language in

Japanese society

- The circuùrstance of the A¡Du lallgr¡age as

runacce¡tcrì language irr Japanese society

2. The problen¡s of the Ai r¡ cor¡nìrunit¡'

- It is diñcult for Japanese people to ble¡ìd i¡r lhe

Ainu conununily.

- The exanrples that JapaDcse pcoplc ca 't be

accepted into lhe A¡nu con Dunity

- Ainu people iu rh€ Ainu colunuDìty disparage

particular types ofAinu people.

- There are nìany dialects ilt Ainu conntìu¡ities.

\
The benefits of the Ai¡ru lauguage teaching

l. The close relationsl¡ip behveen culture and language

- Language leanring yields deeper uDderslanding of the

target culture.

- The reason rvhy learning the A¡nu languâge (=

+ Underslanding \vhat is Ainu)

2. T¡sks oftheAinu l¡¡nguage

' The reåsorì why beiDg lhe A|DU languâg€ i¡rsln¡ctor (=

lor preserving Ainu language)

- Ther€ are lllany diflic lties to leach Ainu la!ìguage to

all Ainu cIildren in thc cuffert Japarìese sociely.

3. Tle educational reconstruction of the A¡nu langu¡ge

reyival and that benefìt

- The nec€ssiti€s of the Ainr¡ language teaching ill the

public educatioD system in Japan

- The necessities of the particular place and syslenr to

revive Ainu language

- The aclioDs lhat Ainu peopl€ ùust do for preserving

their culture

- Japa ese society hâs to be 'lnullicullural society \vilh

nrutual respecf'for all ¡ninority groups.


