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ABSIBâCT

Thls tTresls examlnes the genenal h¡rpothesls Èhat

because they deslre more control over thel¡r occupatlonaL

actlvltles ln the school sysüem more professlonally

, onlented teactrens wlll be less satlsfled wlth thelr ,",, 
",-. .:::'r;:: r_: _'

lnfluonco on the declslon naklng structì¡re of the sct¡ooL

systemthanw1}}the1rlessprofoss1onat1yorÍented

, ' colleaguos. Thls hypothesls ls basod. upon the assumptlon ;,,,.,,,r,,,,,.,,:,
L:,t,.t:,.t, i. ,,.' that the lncreaslng professlonal status of teachens lnvolves ':: ::: :.'l

:

l., 
.:j::_ :.-.:t

: at_ _ _r-,r-^ 3^- +hã{ñ ^^âttñôfa ^ño 
I, an increase 1n the d.eslro for power over theln. occupatlonal i,;.', '.;..;,;,;:,.'

actlvltles not recognlzed as legltlmate by school offlclals.

I5e conceptual franework, taken from llohnsonr s essay

lProfesslonssndPower(Lg72')'focusosont}resourceofttre
: control exerclsed over the practltloner /cJ.fent relatlonshlp

as belng the chaÍactonletlc by which profosslons can bo

WoofJohnson¡.etluneeoategonleetnhleclesslfled.TwoofJohnson¡.stluneeoateg

I , typology wero utlllzed--modiatlvo conüroL and'collegfate'

atecontr.ol. Teachens ane seen aB wonklng towards colleg1

oontrol ln whlch both the needs of the cllent a¡¡d the

mannon ln whlch tho¡¡ aro met are determlned by the teachen :,.'r;',',',,,,,',,

pnactttloner. Toachtng has beon cha.nactenlzod by

nêdfetive contröl whe¡e the Þrectttlonon/otlent l

. roletlonshlp ls controlled by a thlrd party' lhts

movement towards colleglate control ls preceeded a¡rd

supported by tho development of a rrprofesslonal orlentatlonrl

arrongst toachers. Thls was doflned as the adoptlon by the



group of ütrose characüerlstlcs deemed to be part of the

pub}lo lmage of roa prof esslonalrr.

Fon t;ho pUrposos of annlys.t s a pnofossLonal orlentaüton

was oporntlonatly dof lnod .[n torns of toachorst self-roporbad

adherence to professlonal standards rathen t,han school nulesi

ühe1r self-roported exercise of dlscretion ln relatlon to

ouplls rather than followlng school nules; and thelr self-

lroported lnvolvement in professlonal actlvltles. SatLsfactlon

lvas dof ined ln terms of the dlscropency betwoen the lnfluence'

toachors folt the¡¡ sìtould hnvo, and the lnfluonce they felt

thoy d,J.d havo ovor doc is.i.ons relatlng to throo , agpocts of

schoo] ¡rdmi.nls bhatlon--systom wldo changos; tho hlring,

fltllng and asslgnment of teachers; and autonony ln the

classroom.

Tlrroe speciflc hypothesls wero genenated to test the

general hYPothesls. These wene

A professlonal orlenüat'ion 1s lnversely
related to satlsfaction v¡ith class room autononty'

A professlonal orlentation is lnv'orsely
re1äted to satlsfaction with lnfluence on
administrators regardjng eolleague asslgnments.

A professional orientation ts lnversely
related to satisfaction wlth admlnlstratlve
decislons regardlng organlzatlonal change'

A professlonaf olrientation 1s not
slgnifi"á"lf' related to satisfaction wtth the l

.\rork setting.
The study was a secondary analysis of data collected iJI

a survery of the st. Bonlface sctrool Divisjbon, wlnnlpeg,

Manltob a. The operatlonal hypotheses wero testçd uslng

z,ero eyrler, anrl fì-rst and. thtrd orCer partlal corrolatlons

Controlling for teachersl Sex, educatlon, and experlence'



The resuLts sholw¡ a etaülstlcally slgnlfloant negatlve

oo¡rrelatlon between teachersl professlonal or"lentaülons and

thelr eatlsfacülon wLth thelr lnfluence on deolslon maklng

relatlvo to system wlde change, and- to thelr clasgnoom

autonomy, the first and thlnd speclflc hypotheses were

therefore accepted. However the varla¡¡cesoxpS.alned

(3.6 per cent and 2.25 per cent) vene Yery smaLlo

TLre general hypothesis was accepted, and the concluslon

dnawn that more professlonally orlented teachers a:ne less

satlsfled wlth thelr lnfluence on ttre declslon maklng

structune of the school sysüem than thelr less pnofesstonally

orlented. coÌleagues, though the rolatlonshlp wes not a

strong one ln the school distnlcü studled. The

lmpllcatlens of thls concluslon for the eduoatlon system

a¡rd for futuro nosoarch woro aleo consldenodr
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CHAPT!]R I
THE PROBLEII{

Introducü1on

A notable tnalt of our socl.ety ls the degnee to whloh

occupatlons ane attemptlng to beoomo profeeslonalLzed. Iho

occupatlon of teachtng ls no oxcepùLon to thls trond' Iü

ls the general purpose of thls thesls to êxplore, to a

llmlted extent, ühe ef,fects of professlonalizatlon upon

teachlng. More speclflcally the purpose 1s to considere.

both concopbualll and emplrlcalÌy¡ the effects of a

professlonal orlentation upon work satlsfactlon amongst

teachers. .

tllhlle a great deal has been wrltten about professlonalst

and, separately about wonk satlsfactlon, relattvely llttle

attentlon has beon pald to Ltre effects of a professlonal

orientatlon upon work satisfactlon, Thls ls Partlcularly

true for the te¿chlng occupatlon where professionatlsm has

only recently begr.rn to become a slgnlflca¡rt factor ln

d.otermlni.ng the nature of the teachers I occupatlonal role

(Corwln 1970). Accordlngly, ln the follovrlng pages of ühis

chapterr 8rI overview of the pnoblem of the nature of

professionallzatlon in teaching as welL as teacher

saülsfactlon, wl11 be consldered. From thls dlscusslont

Fr rtol¡ornl hypothosls to ¡ìu:do the subsoquont development

of thls study wtII be set forth.
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Pnofeeslonallem end Teaohlng

Ithlle teachers generally regard the occupatlon of

teachl-ng as a professlon, acceptanco of thelr status as

pnofesslonals ls not as clearly esüabtlshed 1n the larger

soclety as ls that of the oI<ior professlone (nedlclne and

!h" law are usually rogardod as the archetypes). Non ls

the nonmal work context of teachlng, which 1e alnosü

excluslvely wlthln tho formal organizatlon of the gcÌrool
\-

systom, conduelve to professlonal control of teachlng

actlvltles. The pnocess of lncneasLng profosslonallzatlon

of teachers ls therefore llkely to lnvolvo some confJlct

wlth exlstlng s.tþuctun.al agsngoments 1n thè occupatlonal.

fleld end gome dl.ssatlsfactlon on the part of teechors'

voral analysts have advanced evldence to suggesü

that teachlng cannoü bo regarded as a fu}ly professionaL

actlvlty. Etzlonl (1961T) descrlbes teactrers as

seml-professlonals on the grounds that theln occupatlonal

llves are firmly based wlthin the school orgalrlzatlon'

rl{llensky (1964) descrlbes them as marglnally profossl0nal

beceuse thls organlzatlonal context threatens the autonomy

and servlce ldeal he sees as the hallmark of the

pTofesslonal. Purvls (L973) sees the concept of a cqreer

as belng an integralr essentlal component of a professlon

and argues that school teachlng ca¡rnot be conslderod a

professlon because of the absence of thls coltrPon€Irto

I\rrvls elaborated, the basls for trer conclusl0n ag

restlng upon both st¡uct¡raI and atültudloal conslderatlons'



11ç rha rf.nur )lons lnolude the neen
, 9peclflcally, the gbnuotural Llnltat

absence of any vertlcal ladden fon promotlon" There 8¡le no

r L---

htghen posrltlons open to teachens, wlth the excepülon of a

.,few ln admlnlstratlonr snd these lnvolve leavlng actlVe

o}assroom teachlng. socondly, the authorlüy structure of

the school system, whllo lt provldos somo aubonomy for tho

toachor ln the classroom, doss not al}ow for lnvolvement ln

1.mportantd'ec1sonmak1ng-.tnth1srespectthÞteactrer1s

treated' more }lke an empÌoyee than a professlonal'
:

r Attltudlnal llmltations noted by Purvls neflect the

consequencesofaheavypreponderanceoffemaleslnthe

occupat1onand,theconcomrltantsoc1alattltudesregardfng

womenrs employment. Furvrsr vrews pararler those of :

\ - l rra ^1- 
I

, Prather (1971), Coser and Rokoff (1971) and Blake (19?L) ln 
ì

'thlsreþa:rd.l,Yhllemaleteachersalsotondtolacka;
' seRse of commLtrnent (leadlng them to conslder altornatives j

to teaching 1f tho opportunlty arises ) this¡ âccordlng to

. Punvls, appears to be more related bo the structuraf

varlabl-es (ttre lack of a professional ladd'er) than to I

.

t-..a ^ - 
' :

attltudlnal v arlables'
Thoquestlonofoccupat!-onalcoüÛlltmentwasalso

, consldered analytlcally by Geer (1966). Hor general

concfuslon was that teachlng as alr occupatlon bas'llttLe''''t 
,,,,1.,..

üocreateapermanentsenseofcorgnltmenttotheoccupatlon

as a career. lfhe tralnlng is (relaülve to othén pnofesslons)

.notthatarduous,andttrerelsllttleopportr¡nltytoacqulre
extrasklllsttrroughwork.Theteacherrscllentele(tyre:] ' a:..-: .

¡ i:l:;

. puplls and thelr parents) ls med'iated by the school

¡rcrml n .- r.r.^t ton nnd lnvolunt,nry on both s lcìes r the crlontg

i..-, ;..., - .- . -.... .--'- ..:-:.-'i::'i:r1:
":"

T-?
-J
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status and do not belong unlquety to one üeache¡ralne lovr

so the teachen can nake no excl'uslve claln to succeseêso

FrrrtÌron, accondlng üo Geer, teach'ers lack ühe opportunlty

to establtsh useful, prestlglous relationsblps ln theln

dallywgnk,therelsnoaudlencefortheteachonto
adJudicate. ühelr performance and üeachens lack

., opPoftunltles for Pnomotlon.

Trrese analytlc arguments f,lnd a measure of support ln
ø^q¿.t v-v

.''.thelnterpretatlonsoftheresultsofmaJonstudleson
r r rrÅnl

teachlng by corwln'(L97O) a¡rd slmpson (1969). corwln, ln

,hlsstud'yofteacherg'see8professlonatlzatlonasa.,
mllltant process 'attemptlng to galn occupatl'onal conünoL

from both ad:nlnlstrators a¡rd tïre lay pubIlc. lhe fack of

suchcontrollmpllesofonCorwln,thenon-professlona}

statusoftheteac}rlngoccupatlon(Conwln19?0:8)"
tlvestudyofteachenprofesslonallsm'$lmpson, ln an extrausülve stucly or Üeas¡rtrr- v¿-\"r¡ 

.

came to the general concluslon that, alühougÌr teactrlng 18

notapnofesslonnalhlybecauseltlsapredor'Âtnatoly
femlnlne occupaülon (whlch caFles many lmpllcatlons for

teacherg|profess1ona}or1entat1ons)teach1ngdoeeoffer

opportunlties for professionallsm lf teactrers are

professlonally lncllned (Slmpson 1969:x11) ' :

.r^*^r c+of.rro .tlon of teachlng because
Profosslonal status to the occupa

theyaneilmpl.loltly,onexpl.lcltlycompanlngtoachtngwlt}r
6omo rlldoalrl pnofosslon, f .ß. a tralt modol' Thls

.appnoachtendstobea-theoretlcallnthatrtdeflnosa
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professlon by tts dlstingulshlng che,nacterlsüfcs (Gneonwood

L966) and polnts to the pnocess by whlch an occt¡patlon

becomes a pnofesslon tbnough the acqulsltlon of these

characterlstlcs ln an orderly sequence (Wtlensky 1961+).

The underrylng assr:rrptlon of thls modeL ls that occu¡latf-ona}

oxpertlse le bullt on a base of systematlc theonetlcal

l,orowledge, r¡vtrlch ls subsequently used by members of ühe

occupatlon fon clalnlng professÍona1 autonony. Such a

sonse of occupatlonal autonomy and expertlse Ls stnength'enod

by ttre development of traLnlng schools and by professlonal

asgocatlons v¡Ïr1ch enforce professlonal norms. Subsoquenül¡

as seon fron thfé porspoctlvo, thoso porooptlong are

onoour¿ìgod by a profooslonal ouLüuro and tho oonoopt of &

professlonal career. such norms lnclude a bellef ln

self regulatlon and colleague control. Professlonals ale

al,so seen as characterJ zed'by 'a senvlce ldeal'Ênd''

dedlcatlon to work (Wllenslqy f96l+:f\4; Scotü ln Etzlonl

1969',82; Greenwood 1n Vollner and Mit1s 1966:'103;

Mfllenson 1964:6).

The tralü rnodeÌ howevor ls subJect üo cnltlclem on

soveral grounds, lncludlng the maJor cnltlclsm that thene

is no tlght logica.I reason why one tnalt or characüentätlo

should be lncluded or eltmlnated, from the Ilst of those

charactorlstlcs assumed. to typlfy a rlprofesslonal occupatioltll.

Such a nodel lmplles e conparlson wlth some rrldealll

,. profosslon and suggosts thaü the procoss of professlonallzatlon

ls a clearly ro6ognlzable progresslon towards somo r¡nlfonn

end state. FlnalÌyr &e a means of explalnlng profosslonals ln
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lnteractlon wltb ühe nest of soal'otyr übe ünait model does

not seem useful ln plnpolntlng wt¡aü are the koy factors ln

that fnteracülon because no one tnalt loglcally can bo

shown to be of Pnlne lmPorta¡xce

Glvon the above llmltatlons, lt 1s reesondble to

suggest that an alternaülve conceptual approach to the

problem of professlonaÌlsm generallyo and the professl-onal

orlentatlon of teachers speclfloally, may be more fnultf\rl-.

such 8Ir approactr ls trlnted at by rrTllensþ, who suggestod

that the recent hf.stony of professlonalizatlon can be vfewed

as a neans of galnlng powolr or control over a¡l oocupatlon by

lto prnotlonsrs. In oxamlnlng the prooess'of I :

pï.of'oð61p¡¡¡¡IlInülon ho notod tlraþ oooup¿tlons do noÛ foIIow

one course of development snd. that often lrthe r'ûrole efforf

seems noro an opportr¡nlst1c struggle for ühe rewards of

monopoly than a natural hlstory of profosslonallgmrr.

(vÍl3.enslry 196l+::I57r. Perranccl, cltlng lvllensky, polnted out

thaù trnogardless of any model ueed to r¡ndorgüaDd the

profeesloïr8r e. baslc nosourco that ls necessary for tb'e

'occupntlonal group seoklng to tna¡rsform ltself lnto e

profosslon 1s P.gtt (Pernuccl 197f :495)' Pennuocl soos

tt¡e baslc source of the power comma¡rd.ed by the pnofesrilon

as found 1n tLre lolowledgo Íts 
.practlonens 

have, a¡ld ln the

utllltyofthatlorowledgeagttlsapplledtospeclflc
problems. Thls I's the sounoe of the powen of the

' occupatlonal group. The contlnuatfon of the power depondr

on the nature of the tanget group or users of the profeeslm

(Perrucct 19?f:[96). More recentlY ln an essay



þofesalona and Poren 1L972) Tenenco Jc Jotu¡son also

suggested that the key towards r¡ndenstandlng those

occupatlons generally regard.ed a.s professlons ls to look

at them ln terms of ühelr power relatlons ln socfetyo thelr
Bources of power and authorlty a¡rd, the weys ln rrhlch they

uso then (Johnson L972318).

Vlewed fnom thls perspectlve, wheneln pnofesslonallzatlon

ls seen to be prlmarlly the process by which an occupatlon

galns contnol ovêr lts nole perfomance, the resulÈs of the

prevlous analyses and etudfes clted can be lnterpreted to

suggesü that the procoss of teachen profosslonallzatlon,

alühough of Ilml,tsd euooescr la an fntegral part of ühe

oonÙoÌnpornry oooup,rtlonflI mlllou of bonohlng. Ono meJor 
]

structural factor that thwarte the rtfuLlrr development of

teachersr professionallsm 1s that thefr wonk ls entlrely
wl.thln the school oystem. The organlzatlonal structuro of

that system has been-termod buroaucratlc (lçatz f964; Corwln

L9671, and lnvoLved 1n thlg nods of organlzatlon ls the

d.oslgnatlon of powor to a hLerarchy of offlces. Teacheng

as a. gnoup wlthln this organlzatlonal structuro lack accoss

to the declslon malrlng offlceo. andr thorefone, lack the power

to controL thelr owr occupatlonal actlvltlos becauso of the

control exerclsod over ütrem wlthln ths onganlzatlon.

.âddltlondly, glven the prepond.orance of womon 1n the teachlng

occupatLon,wlth thelr lrùrorent nole confllote and relattvely
lower career comrnl.tnent, the success of the occupaü1ona.l

mernbers ln galnlng control over ttreh work settlng ls llmlüed. ìi.,,',,.,
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Irblle othen factono may aLso be lmportantrtlrese üwo appea¡e

üo explain ln some degree the llnlted succesa of üeacherg

J.n attalnlng fulI prdfesslonal status ln übo larger 'soclety.

Tr¡rnlng üo the concept of powor as lt 1s lnvolved 1n

thls vlew of professlonalizaül-onrWeben deflnes po$ter as

ri;,¡tho, probablllty that one actor withln e soofal

relatlonshf.p wlll be ln a posltion to capy out hls own w1l-L

desplto neslstance, regard.lees of tho basls on vrÈrlch thls

probablltty restsil (Weben 191+?:f52I. Uuebor ls ca¡reful to

dlstlngulslr power froo autho:rlty whlch he seeg as Itthe

probablllty thaü. a comnand. wlth a glven speclflc oontent wtll

be obeyed by a glven gnoup of personsrt (weben 191+7 zL52l .

Authorlty then ls power lnst1üutlonallzed', thaü ls contaLned

snd controlled by the soclal stnucture (or organlzatlon)

wlthln whlch lt ls exorclsed. å,s Hago and Alken nof e,

wltïrln such a seütlng power ls never a One Yfay stroot but

. mons appropnlabely can be seen as anrrequatlonrr 1n every seü

of soclal actl0ns vuÏrich must accounü for the dlfferentla.l

poÌver of aIÌ partlclpants ln the settlng (Hage and Alken

19?o:19).Seenlnthlsperspectlvetheprocessof
t 

p*ofu"slonaltzatlon refers to the effonts on the p,'rt.of Ê

spe'clflc occupatlonal glroup (teachors) to ga1¡l contnoi over

their occupatlonal actlvlüles (teachlng) by altenlng the

power oquatlon ln tho work oetülng (schools)¡ that ls

, thoy, want ühe dlstrtbuülon of Ioglülmate powonr or authonlty,

ovendeclslonmaklngtobecharrgedinthelnfavour.
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teachlng fs correot then lt ls reasonabLe to assr¡me that a

potenttal exlets for confllct withLn any schooL s![sten--8,

oonfLlct focuslng upon a deslre for conürol over wonk

acttvltles end on the baslc nature of the authonlty sÙnuoture

\ withln the ed.ucatlonal bureaucracy. zurthermore, to the

occupatlonal role, lt ls reasonable to assune that

; dlssatlsfactlon. wl11 lncrease.

Tejrchlnß s¡rd Job Satlsfactlon

The gecond. naJon vanlable lnvolved ln thls str:dy ls Job

setlsfactlon. 'Ihe con""pt of Job satisfactlon eppoars ln
':

the llteraür:re to relate to .two aspeets whlch can be

separatod analytlcally. Satlsfacü1on can be expressed ln

l)'_';;,):, ,i
'': l::

d.eclslon maklng opportr,rnltles, supervlslon) . Job ..,, 
..,.

. satlsfactlon oan also be relatod. to the everyday òpportünltles "'"'t'

afrd soclal- relatlonshlps provlded by the work settlng' 
,

Factors ln the organizatlonal structt¡re ¡ùrlch nt,f been
,t.',t. tt--,_'. .:. .'

nelated to Job satlsfactlon havo beon the level of ::):'

supervlslon (glau and sc'btt L}62:I5I; A:pgyle 1954; tikerü 1É1);

thotnoonb1vecond1t1or¡sofpay,status,promot1opendsecur1tJr
(Argyle L9721; tho posslblllty of promotlon (Angylo I97Zt232l 

'
üho nr:mber of rovels 1n the organlzatlonal hlerarchy and the ',,':,;'l',,"
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consequent leyel of conmt¡nf oaülon (Bler¡ end Scotü L962sAl+3) t

and the oppontr¡nltles üo mako doclsLons (Katz a¡¡d Kahn L966¡

37o-37L¡ ArsYlo L97¿.2351 .

' Ttro deg:ree of satlsfactlon ln the wonk setÈlng Xras been

' 'releted. to tTre routlne samoness of work on the assembly Llne

tnlau a¡rd Scoüt Lg62:18O; Walken and Ouos t Lg52) t and to ì

the natr¡re of the.rvonk Sroupr lts Ooheslveness, slze âlidl"-'

opnortrrnl,ttes for lnteracülon (Argyle 1972).

Several studles have shoünr that work satlsfactlon or

Job setlsfactlon anong the occupatlonal Eroups !n or¡r

soclety is htghest for the professlonal g¡roup followed by

tho manfigorlal ocoupatlons. Ssnl-ekl1lod and wrsklllod arc

the loaet satlefled (Blaunor 196O¡ Oqrln, Venoff and

Feld 1960). Blar¡nen llsted the prestlge of the Job end

contnol . of ronklng co¡rditlons es two of the roasons for the

faoü thlt profeselonals hoad the llst of satlsfled workers.

tlrls is 1n llne wlth the flndings of ttre studles clted above

. b.ecauso prestlge ls e term whlch can bo consldered a¡r lndex

fon a varlety of factors sk111, degreó of oducatlon o¡P

tralnlng, amount of control or rosponslblllty lnvolved 1n

' performanco of work, a¡d pay. AIeo to be able to control

tho pace and. organlzatlon of work, as profeeslonals ceb, ls

felt by most workens to be deslrable'

Stud,les that relate speclflcally to teacherð and theln

Job satlsfactlons alte feY. Carpenten (19?I) found üeacher¡

'ln flat organlzatlons (schools wlth few levels ln the

hterarctry) percelved a hlgber level of Job satlsfacülon than

thelr corrntenparts ln tall or medlun onganlzatlonal t¡rpes.
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Becken (L952) oltes ühe frequenü movcment of teactrers firon

lowen class slum schools to betten mLddle cLags nelghbonhood

ecÌroo1s as movement s1mpLy to lncrease Job satl-sfactlon ln

accepuablllty (Becker Lg52z56Z-5631 " Harot1ck (1968)

found that the prlnclpa}rs compllqnce wlth speclflc work

, sPeclflcallY that he benelated norms held bY the teachor

I good dlscipllnarlan and stand up for üeacbers agalnst

parents and. studente, was more fmportant to hor satlsfacülon

thanthod.egneeofdemocratlobehavlonhee¡hlblüedln
. adnlnlatfatlve matüers' q

,, In a study 'comparlng sevenal sources of satlsf act.lon

Lortle for¡nd that teachers galned. thelr greaüest satlsfactlon

, especlally Imowlng that they bave rtreachod the students and

, they have learnedrr (Lortle f969:321 . ' Slmpson found ühat

oppont¡nities for soclablllty, and frlendly supportlve

. behavior by. the prlncipal were the varlables, most strongly

assoclated. wlth üeacher satlsfactlon (Slmpson 1969:xlv)
L

, ... , r..-.,..- : .,:

. ÍÏ¡ese gtud.les suggesü that teachers r satlsfactl'on ls :

governed by both the organlzatlonal stnucture of the school

system and by the work setting wlthln a particula^n echool'
' :t:_:'-"_:''

The two are not unrelated. However ttrere 1g ut'lllty ln ,',1',,,.i,1,,

separatlng thern analytically even though the admlnlst¡atlon

hqs an obvlous lmpact on tho vrork golng on wlthtn EchooIF;

. If the process of professlonallzatton lnvoLves a deslre for

lnfluenee and conürol over oecupatlonal aaülvf tles, as has 
,',,,.1,:.:,:,;,..'
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been angued, then the f¡rugtnatlng of euoh a desine ¡vlll cneate

a sense of dlssatlsfactlon with the onganlzational stnuoturo '

uùrlch does not allocaüe declslon naklng to the t'oachorsG

'Pnofesslonal Orlentatlon a¡rd Job Satisgeg!!-99

Drawlng upon the brlef preceedlng dlscussfon of the

nature of professlonallsm end Job satlsfactfon (løtcn w111

be more fully developed ln Gtrapter III), 1t ls neasonabl,e

to add.uce that a) whlle the occupaülon of teachlng has noü

galned recognltlon as a pnofosslon b) üo tho extent that

teachens hold a. professlonal orlentaülon tboy wllL aspLro to

gain mo¡e contncl (l.ee posror) over thelr opcupatlonal roles

than presently obtalns and c) are therofore llkeLy to be

. Iess satlsfled¡ on the aversge, wlth th.eir ct¡rrent status

colleagues. Accordlngly the general Ïrypoühesls that wlll

guld.e the subsoquont arrqtrysls ls as follolrs;..r :

Tho more professlonally orlented t-sachers
w111 be less "ãlrãri"d 

rvith their nole tn: tho
;"h;di-"ñ;;,, irrrn rhelr less professlonally .

orlonted collea8ìles.

- tQutLfne of Analysls

Chapten fI wllt pre.'sent a review of pnevloua 
,

. -¡ :

.resoarch in the areas of a) teachen professlonalfsm

b) teachersr Job satfsfactlon a¡d c) the organlzaülÔn'åI

6haraotenlstlcs of the educatlonal system as they nelate

to teachen authorlty and powen. Followlng thls, ln

,Ctrapten IfI, a conceptual mode] of pnofesslonallsm 1n the

occupntlon of teachin6 wtLl bo set fonth¡ restlng on bhe

. . : :.t-: :
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basic assrrmptlon üÏrat the thrust towards professlonallsm

1n arl occupatlon reflects a desfre for more control over

occÌrpat.lonal actlvltles. Thls ln üunn w111 be nolated

to ths Job saülefactlon of teachens. From thls nod,eL

speclflc hypotheses wl]I bo deduced'o the conflrtatlon of

whlch wlll provldo support for the general hypothesls

guldtng thls study. chapüerw w111. dlscuse the data

gathonod to omptIllonl.Iy test tho speclflo hypotheals,

well as prosent and dlscuss the statistloal teohnlques t

enployed. chapter v w111 presont the results of the

analysls, and Chapten VI will su¡ßlarlzo tbose results 8nd

consld.er thelr lmpllcatlons for the pnoblem dlsoussed'

above.

'-/,4'a:-i'::
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CITAFTffi IÏ
RE\JTTEIU OF THE TITERATIAE

Intgoduotlon

Eavlng stated that tlre pr.lrpose of thla ùhesls I'e

ühat of expJ.orlng the effecte of a professlonal orlenüatlon

Upon work satlsfaotion Bnong teachensn cons!.denetlon was

glvon, [n Chapter Ir to an ovorvtow of tbe natr¡re of ttre

problom. In thls chapüer the results of e Eore lntenolvo

oxamLnaülon of maJor prevlous nesearch efforts on a

profosstonal orlentatlon and work satlsfactlon mø¡g

teachers wlll, bo'reponted. fü shoufd be noted that whlls

the dl.euuesl,on-,to follow ls not based upon an rtextraustlverl

revlew of all posslble lltereture on tbe subJ ecl-, 1t does

hoek to sot fortb the rosults of, the maJor studles on the

subJect avalleb1e to the eutho¡r.

Teechlnq as a Professlon

. gne of the few maJor erAptrlcaf studles sblch evaluates

teachlng as a profeeglonal occupatlon was done by

Slmpson (f969). Not all of Simpsonrs flndlnge ere

relovant to this study but he dld' aütempt to assess ühe

degreo to whlch profosslonal aütltudes pnevall ln teaohlng,

as well as the meaf¡lng of these attltudes for ühe

organlzatlon of the school system.

slnpson d.eflned. a professlon ag an occupatlon

chaiacterlzed by abstract l,oc'owledge, lndlvldua'I autono4yr

and colleague control, alrd professlonallsm as a¡r orlentatlOn

towa.lrds speclallzsd lorowledgo, a deslre for autonomy and the
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"''i''
use of coL}eagues as ühe domlnant rafenenos groupo (S1mpson

1969:I-5). Ðata fon ths oüudy waa oolleqted by

quostloru¡aine from 9,68S school üeachers, a'd 3¡89

rrnd,ergraduatos ln l+ yoar colleges and r¡nl-versltlee, In 
,:,:.,:,,,;,

N.Carollna arrd. a meùropoLlta¡¡ schooL dlsürlct ln anothe¡r :':'::':::;:

state. T'o analyze the data slmpson nalnly cross-
1

t,abulaüed the questlo¡rnalne responses as peroentageS, 'wlth 
,. :,,:

a dlfference of 5ll or more ln the dependent varlable betrreon -r.r,,,t,.,'

categorids of the lndependent varlable regard'ed' as a 
i,,.r,,;r.,;,',:.

. moanlngful dlfferenco. Some responses on the questionnaire |"''''

woro corrblned. to glve lndlces on spoclflc lüems

l , The flrst pqrü of Slmpson¡ s analysls was deslgned üo 
i

a¡.rsnrer the questl.on tt$re teache:rs pnofesslonals?rl. , '

Slmpsonrs genoral conclugÍon was that they Lro'noto'ÛsùfË' 
i

I

d.¿ta fnom the questlon¡ralre relatlng üo attiüudes sfid 
i
I

behavtor whlch roflect a professlonal orlenüation, Slmpsm 
i

i

eommonüs that .teachers trdo noü glvo thê' lmpresslon of -a '

' gnoïp aflarno with professlonal onthuslasmrt -(Sl¡i?gon 
i,:.,,.r¡,,.., .-..-ì.,.,--::,-

1,969:III-5). Nor did he flnd much, evldence that elpostrre , 
,11t,,,,...,''

.tO 
,teacher tralnlng had had a pnof essionallzlng effect ''ì.'::.':""

I upon the ed.ucatlon students 1n hls samplo (Slm¡lson'-

1969 ¡ rrr-I1 ) . ': '.'

:. i: : ':'

Subsequently, Slmpson endoavot¡red to establlsh dhlab r'::.::;:r1,

b+.okgnoqnd characterlstlcs go wlth professlonalism whone ft

oxl.sts.IIs1ng.:.attitudesarrdbe}¡av1onswh1c}rhe

dos1gnatosas'lprofess1ona1t|(1.e.hrow}edgeon1ontaülon,,



fI-3

arrtonomy, occupatlonal referonco Sltoup orlonüat1on, lnürlnslc

yrork commlfuent end caresr satlsfactlon) ¡ Simpson found

l.lttle reletlonehlp bstween a profeeglonal ontontatlon and

gðx or grede lovel tauglrü althougþ men er¡d seoonda4y

school teactrers were sllghtly more profesolonal'' Some

dlfferences rvere found' between teachers from urban end

rrrralbackgror.¡¡rdsr&gwellesbetweenüeachersfrom

dlfforenteoola}gbatusbackgror¡¡de.Noonogrouphowevcn
outranksd the othons on all. aspocts Of pnofosslonal'Isn'

(1969:xlltr-xlv) .

Reasonlng.thataprofeaelonalatmoepherelntheschool

would'haveaprofessionallzlngeffoctonüholndlvldualg
exposed. to lt, slmpson tested the hypothesls that tho nosü

professlonallzed. schoolg wo¡ld heve the nogt pnofesslonal

teachersschoolprofosslonallsmwasmeasuredby
aggnegatlngthescoresofteachorsorrprofegslonalzøsl¡

bufeaucratlc subnlsstgt, colleagus reference group orlentatlont

horrstlc servlce index, and tlre futr¡rs .carèef 'aon¡nttme¡rt of womett

teachers. Usl-ng tliese measures to classlfy schoolst

Slmpsonthenconsld'eredaspectsofteechersrprofeaslonall.sm

1n relatlon to them' Slmpson for'¡nd no relattonshlp

botween profosslonallsm of schools a¡rd the pnofesslonallsn

of reachers (1969:III-36).

otherflndlngsofslmpson|srelevanttoourconcern'
had to d.o wlth the effects of tntegratlon lnto a colleague

Slsouponprofesslonalattltudesamon8toachers.Reagonlng
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thaü pnofesslonetr conoerns mey bo the fooal polnü fon e

oolleotlve lntegnatlon bf teaohens, slmpsonro anaS.yeLa

rovoaled ühaù to ühe oxüent euch a fooal polnt exlete, lt
ìi., oentors upon a ¡thollstlc servlcc orlentaülonr! nather than

tB ' Such an onlontatlon SlmPsonpnofesslonal concorr

d,efines as a goneral conoern on the part of teeclrers to

relato to the student as a whoLe persono ltrls ls opposltc

nùrlch nequlnes omotlonal neuürallty ln deallng wLth cllents'

( 1969 ivl- 39.11ù) .
t 

Slmpsonr s ÍlaJor gonoral concluslon ls that teachlng la

.notaprofesglon.$llrllegevenalpogsfbllltlesare

consld.erod by slnpson as roaaons f,on thls eltuatlonr' hc

suggests the maJor reason ls that teachlng ls a

pnedomlnate3-y female occupatlon' In suppont of his

,,, lnterpretatlon of übo results of hls arralysls, Slmpson algt¡es

r - - -L r-- ì ^-a *na{|acË'f arro I - 'lrrul¡lì : r.orle{rtaülons which render teaching 1oss profeselonal' llhug

i , womenrs self-lmages áre bul}t ror¡nd the fa¡¿lly and thelr

orlentatfons are, therefone, towerds the f emlly rather than a

caloer.Fr¡rther,womenarecharacterisedbyacorrplla¡rt
dlsposltlon ar¡d deference to men, they deslre a fniendly

- i ,ar -À! ^ -^artaa an{orrf.of-lon- ].nek' .work atmosphore, have a hollstlc servlco onlentatlon' Iack

colleeguereferencegroupsandcolleglalauthority
orle¡rtatlons. (Slmpson 19693VI-27-l$0)'' It 1s ln part

becauseofthts,accordlngtoSlmpsorr,thattheschool
r, onganlzatlon caters to these attitudes by belng run llke
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a br¡reaucracy wlth hlenarchlal authorfty arld rulesr and

men typlcaXly occupylng the hlgber posltlons ln Èhe

hlenarchy (1969s1+5) 
"

Oüher studleg tend to support Slmpsonrs general

concl,uslon. Thuso ln a study of þl¡2 educatlon ptudente at

,e Colleqe ln Now Jengey, ïVr (1971)Pb,torson State College ln Now Jensey, llfel} a¡¡d WelI (

found no otnong Lndlcatlon of a professlonal onientaflono

Uslng quostLorurqino daüa on atüItudss ,'ìnd valuee î¡/e11 snd

ïïollrs analysls rovealed only a small peroentage (L9ø, of

theln nespondents scored hlgh' oir' pnofesslonal' orlontatlon'

flhere wss no corislstent pattenn ln üb'e attlüudos and values

hsld a¡rd students r professlonal onlentatlon (defined ln a

matten slmllar to that of slmpson). 'I'11*ey reported' that,

among thelr subJects, a professlonal onlerttatlon was not

nelatod to tho soclal class backgnound 0r the sex;of the

respondent, altþough rromon subJects''who: eoored hlgh on

home-malclng attltud.es a¡td values scored low ofr professlonal

atbltudes and values.

In a¡¡other stud¡r relatin8 üo these cgrcorns, PavaLko (19?O)

lreported ttre results of a ? ye,ar longltudlonal study of '-

L0r320 liVlsconstn high .school Sradueües;' Flndlngs' rel.atlng

.to ttre lr3? glrls who became teacher.s show ühat marltal

status wa.s the factor most strongly related to teachen

attrltlon. Of ühe marnled teachersont' 45.$fi were sü111

worklng 1n tho occupatlonr whlle g¡l¿ of the r'¡n¡narrled'

toaclrers rvore worklng. (1970:350)'



rr-ó
t 

"'' 
'"'',''

Thus¡ from the above süudleso lt trould appoer thaü

üeachers, as a gtroupr &FB not pa¡rtlcula.lPly onlented to

pnofesslonallsm elthen 1n1tla1ly on subsequently 1n thel¡r

occupatlonal role ponfortance' Howovert as Slmpson suggests'

the potentl-al ls certalnÌy thererwlth some evldence that lt 
"""',"'

Ls becomlng more lmporta¡rto es ls evldent ln the follovrlng

study bY Corwln.

ThelntenüofCorwln'sstudywas.toexplorethe
d¡rnanlcs of toachensr nllltÊr¡cy ln the sch,ool's, (1970s51 .

For Corwln, rlprofesSlonallsmtr l.g seen to be a d¡1ve for

statue, represenü1ng the efforts of some members of a

Tocatlon to control and monopolloe thelr *oik, (f9?0¡8)'

EesuggeststhatA¡!',energtngprofesglonsucrlasteachlngmuet'

lry the vory natr¡re of professlonarl-saülon, achievo moro

euthorlty ovon tho poL1cloe that govorn lte urork (1970sI3)'

tlhua ho 6Âvr profos.clonnlls¡n as potontlally a maJor f,&Obon

lnteachernllltancyandorganlzatlonalconfllct.Uslng
. data collected from 210oo teachers gnd adminlstrators by

lntervlew a'd questlorrnalno tochnlques fn 2l+ Bld-weste'n

U.S. blgh schools¡ Corwln sought to liolate tha organlratlonaL

dyna¡lcs of .teacher mllltancy arld confllct ln the 
tochools'

s.s woII as ths chanacterlstLcs of moro profeselonally'

- orlentod teachers.

corwln found among hls gample bbat the averago teachen

was lnvolved Ln 2'3 confllcüs per Yearr half of wblcb had

to do wlth authorlüy lssues (19?0:Zi}l' School rates of
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confLlcü were deternlned by sundng ; the number of, such

cor¡fllcts fon each schooLs f,aculty' f¡ analysÍng the

orgallLzatlonal noots of discord ln the schoolr Conwln

reports that the three nosü dlsco¡rdent Echoo}s were

. châractenlsed. by f,ew mombers ln pnofessional assoclatlonso

, hlgh average professlonal orlentat!.onn low omployee

orienüatlon, more soclal relatlons amoIIS süaff, nogativo

attltudes towards the prfnclpal, more Job satlsfactlonr tbe

schools were larger a¡¡d nore bu.neaucraülc

doclslon maklng; In contrast the three most tnar¡quil

schools ln his sa:nple trad. a cllenü oriented staff wlth low

average professlonal olrlenbatlonsr aIId hlgh omployoe

onlontatlons, satlgflsd wlth caneero a¡rd with po81ü1vo

attltudee üovrn¡ds bhe pnlnclpaL. Suoh sohools had olosô

supenvlslon wlth a gneater emphasls upon followlng

admi¡clstratl-ve rulos. ( Corwtn 1970321+B ) .
' t.' 

-,,...,.t-

Corwin wenü on to e:rplone ths angument that buneaucnacy .. ". ,

I : 
tt : ;': lt: ;_'

gnotlrs ln response to confllct ln the orga¡laatlonal :::-: ::::

envlronoent. Etamlnlng ttre organl-zatlona]. contoxtrhe

for¡nd that most measures' of süaff confllct lncnoase wlth the

everago professlonal orlentatlon of the facultyr with the :,.1.."."'"'.::.:::- -'

excoptlon ühat rnaJor confllcts bocome less froquent as a

facultyrg professlonallsm lncroasos. Both flndlnga rtere

more characteristlc of more bureaucratlc schooLe .than of less

þr¡¡saucratlc ones. so, also, Corwin found that 1n more 
'.,,.,.,,, : ,

professlonal schoolg'both the total rate of dlsagroement and :":':.:

. ....-l
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lncldents between toachens ar¡d adminlsttpatlon lncreage

df.rectly with bureaucratlzatlon" Ibls Co¡rrrin Ínterpnete

as suggestlng the exlstance of a rocf-procal dynanlc

relatlonshlp end that, aü least wlth sch,ool,s, lncreaslng

bureaucratlc control may be i.ntnoduced as a neactlon to

confllct resulttng from the professlonal drlve of the

faculty. Thls relatlonshlp operates dlffenontly ln
dlfferenü contexts. Thus whlle bureaucracy nay help to

aggravate confllct Ln mone professlonal schools (1970 t297,

311+).

Turnlng to the lndlvldua1 level, Corrvln ¡ropofts that

the 200 most profenslonally onlentod toacl¡ens ln hls sanple

have hlghen ratee of confllct, wh1Ie conversely a woakor

profoselonal onlentatlon ls aEBoolatod wlth l.oaa lnvolvomont

fn. confllots, (1920¡181). Howevonr ühia flndlng ta
revensed fon maJon confllcüs. Corwln quallfted bls

' flndlngs by notlng that even amongst the 200 mogt

pnofesslonally onlentated teacher.sr less than half had becn

lnvolved ln overt confLlotsr ârrd nany of the nllltant
teachens ane not especially professlonally orÍented. fn

hls dlscusslon of the neln fgsued lnvolved 1n the study

Corwln reports thqt a vast naJorlty of tho teachorg rva¡rt nore

control over theln wonk - noü less, a facü not generally

aclonowlodged by the admlnlsünatlon.

Another slgnlflcant süudy deallng wlth profosslonallsm

ln the schools 1s that of Massd (1969). l¡assd was



pa:rüloerlerply lnüorcsted 1n the nclctlonahlp bctwccn a

profosslonal or"lentaülon ernong teachers end thelr deslne

fo¡r partlclpatlon ln schooL affalns" lúassó gathered deta

from655nenbercoftheConporat1ondesÞrsefgnantsdu

Quebec. Uslng factor analytic mothods ho doveloped two 
:r:'::::

moasuros of profeesÍonallsB - a neasure of professlonal

,: rlentatlon towarde }olowledgo and ee¡rvloo, a¡rd a profoeelonßl 
,,,-,,,,..,_1,
. ¡ . ..-...

I aUthorlty soa].o to noasu-ro the Inollnatlon. to make '' 
'"::r

.i professtonal, ôeolslons lndependently. .-The .two perülolpatlon l'.,"'.,,,1,
;i i-::I

sca1egmeasuredpneferredandactua}(pence1ved)Ieve1sof
partlclpatlon ln declslone óf e professlonal natrire. Hc

, for¡nd a slgnlflca¡rü dlfferoncà between tb,c tno Ìovelg

(percelved and. preferred) of partlclpaülon. Hls flndtngc 
:

' lndlcate a slgnlflcant poeitlve relatlonshlp betweon 
i

teachersr gcoreg on the professlonal authorlty scale end t,

thelr score on the prefened partlclpatlon scale¡ altbougþ 
i

tl¡1s slgniflcarrü relaülonshlp dld not hoLd betwoen scores
, 

i.,.,.,,.,., ,.,r on the professlonallsn ecal'e (relatlng to hrowlodge and :,,,, ,.

: service) a¡rd scores on the preforred partlclpatton scêIe ;,1:,.',:,,:. ....

(1969 z92l ' ''fí:

Massd concludes ühat the declglon naklng struoture of

, übe school, partlcularly that aspect whlch relates ìo' 
,..,,j,,,,.,

declslons of a pnofesslonal natuner BF€ ln confrlct çltb ::"':""'

teachensr drlve fon greater autonomy. Maggó suggests thaü

hts flndlngs aLgo support the argruent that teacbere va¡rü

authorlty üo ensure that soclety w111 have the bost sklilcd
.'...'..'.''.:
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gervlce posslbre ln that he found that teaohen orlentetlon
towerds senvloe e¡rd lmowledgé wes stgnlfloantly neLaüed to

thelr onlentatlon towa:rds pnofesslonal authorlty" t¡assC

sugqests thet othen factons, not lncluded. ln hls etud.y, suotr

as toachers t proeent saülsfaotlon with the aotuaL declelon

making stnucture of 'thb,.:schoolsr rrsJr explaln the lack of a

roletlonshlp between professlonallsn as he neesured lt a¡rd

the d.eslne fon partlclpatfon (19691102)

Sr¡¡¡narlzlng, to thls thls polnt, both Slnpson and

Corwln note the relatlve absense of a strong professlona-l

onlentatlon emgng teachers. Holvever botà suggest the

eignlfloance of euch a¡r onlentatlon for üoachens. Conwin

1n panticular suggøsts nruch of tho basls for oonfllct

withln contemporary school organlzatlons d.enlves frm the

more pnofesslonal teachersr desire fon lncreesed autonomy

and authorlty 1n stgnlficant a¡eas of the educatlonal

pnocess. Massérs flndlngs offer fr¡rtben support fo¡l

Corwlnr s co¡¡tentlon that many teachers deslrd a more aottvo

volce ln the authorlty strucüu¡"e of the school ühan tbey

presently have. flrls desLre for greater lnfluenco on tho

part of the teachers has been the subJect of sevenal etudlea

a¡rd wlll be consld.ened. next ln thls revlew.

Recognlzing the growth of educatlonal bu¡reaucracy

Moeller and Gbarters (1966) sought to lnvestlgate lta
{¡rpllcatLons for teachers aenso of powen' H¡fpotheslzt-ng

thaü teachors ln hlghly buroaucraüLzed school settlngs. would
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hevea}oçersensoofpow€rtha¡rühelreolleaguesln]'ees
buroauonatlsed eeütlngsr lloell'er a¡¡d clre¡ters dl'on a samplc

of taaol¡ers fron 20 school systeno ln the salnüiLou1s

notropolltan eree. contrary to thelr hypotheelso teachens

ln hlghly buf,eaucratlzod''setülngs wore found to havo &

greatersonseofpowertharrùhelrcolleaguosf'n]-ess

bureaucratlzodsottlngs.Norryagthlsftndlngalteredby
controlllngforgex'socla].class,üoachlnglevelandlengtb
of sonvlca. As an expla¡ratlon for tbelr f,lndlngs lt was

srrggestedbyMoel}erandCharterstÏr.atsctroolsystems

emplo¡rmenüpnactlcesmaydlfferentlate'accordlngto
: urrspooif led attrlbutcc, and teaohers soLeoted' for empl'oynenü

lnhlgþlybrrreaucratlcsettlngedlffered'fnomthoseselected
foremp}oynrentlnlegsburreaucratlcsettlngelnthose
atùrlbutos.

In e late¡r study lfeyers |.]g72l used data from 30

llllnoisscÏrooldlstnlctssolected'byrendomsamp}ebased
on sl.ze of teacÏrlng st.aff ' Informatlon obbal¡ied from

- -L^-- ^ìnarrr¡ri raËlzatfon
p¡! prlnclpals arr¿ 951+ üeachers showed that buroauc

.oftb'oschoolsystemwasnotslgnlflcarrtlyrelatedüothe
teachers|genseofpowertolnfluencethecourseofevents
.1n the school system. Moyers Used' ten separate dlmànslons.

,orburoaucracyarrdrelatedthemtoteacTrerglaensgofpower.

Specj.allzaülonwastheonlydlmenslonfor¡ndüoborelated.
''r(19?3:3)'Moyers';lnhtsd'lscusslon'ofthenesults'quorlos

ruÏrethgrthetradltlonalWeberlancoroponentsof,üho

bursaucnattc modol as ho Used 1ü a¡¡o approprlaüe tO the : : I '

school sYstem (.1972¡3)'

t.'.t.:i.:

{
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m übe socl6-psycholog!'oa1 level, e süudy by Muth

focuses on tY¡e offects of the exerclse of dlfferent typea

of power. corwLn found ühat helf of the confllote ln the

schools he studled lvere between teachers and admlnlgtnato¡ga

Muth !n hls study (no date ) offers evldence that va¡rlent

types of poWer exenclsed by ad:nlnlstnators creates dlsslnrllar

resultsr sPêclflcal}y that coercl'on !s relaÙed' üo confllcüo

and lnfluence to consensus. Muth dellnlatod üt¡ree

sub-categorles of the conoept poworr coerclon, autborlüy

ar¡dlnfluencewblctrheconceptua].lzedasbelngona
contlnuwr. slr$Iarly ho conceptuallzed' confllct end

consensus as belng on a cor¡tlnur¡mn uslng questlor¡nalne

. date fro¡r a snnple of 366 toacbers Ln 35 hi8þ scbools Ln

Il1nole, Muth consüructed two sepanate soalos to measure

problomo'conf}loüsandüonstonetngchoo}g.Muthto

prtmary hypoüheooø îuoro thal; ooorolon wae pooltlvoly noI'atcd

'.to confllct, lnfluence was posltlvely nelated to corlg€rlellgr

snd auühorlty was posltlvoly, though noü stroirgly, nelaüed

-a--¡ - ^J¡ .l-l¡a ¿l.otocongongug"Illsarralyslsofthedatasupporüthose
hypothþsêo.Muthalsoarrtlclpatedthatvanlougsoclal
psychologtcal snd soclal background. traite of teachers

ii onfl lct óha 
"onàonsuswould lnflueiice thelr porceptlons of c 

r,

ln tlrelr sohools¡ ê.$o ho expectod teach'ers wltti a groaton

degree of púofesslonal orlentatlon would be mord l'lke1y to
I

pencelve cotrfllct ln tb'olr schools' also that ühe moro

exporlenced'teachenwouldbelessllkelytoseeconflÍcü.
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üutb reports that tÏre most sùrlklng findlng was tbat tbe

oldeno more exporlonced teachor saw legs confllct.

Conversoly young u¡¡nglrlod. women were more llkely to gee

confllcü. Thls he explaLned 1n terrrs of adaptatlon to übe

organizatlon (p.3).

In a rêIated study Ga¡rs (19ó8) examlned üho degnee to

whlch the structural openness of, the school'organlzatlon and

personal dlsposltlon of the toachers was related üo the

occunance of mlllüa¡t confllct wtthln or agalnst the school'

organlzatlon. Hls concept of structr¡ra] openr¡ess was a

conposlte of teachenst perceptlons of ventlcal and Ìateral

openness of commt¡nlcetlons, a¡d of the qusllty and a¡4ount

of con¡nqnlcatlonr. ühe d.egree of parülclpatlon ln organlzatlonal

deolslon roaking by teachers, and tho degneo of lnfluence ühat

{:hey o6n oxort on tho dlnectfon of ongenlzatlonal goale and

noühods. Clans dsflned mlLltancy as bohsvlon oha.ractontacd

by the use of combatlve taotlcs, lndlvlduaIly or as pa¡tt of

' group actlon, ln a struggle for power between teaohene and

school authorlüles. He deflnes lnltlatlve as poüontlal ;

¡nl11tancy.

Data was obtalned from a sanple of schools ln tho

San Franclsoo a,roa (386 üeaohers ar¡d ot rore)' Clans noporüs

a nogatlvo relatlonshlp betweon structul¿Il oponness and

n1llüency among people ln tho Ìrlgh Inltlatlve oategory

that. ls, those d,lsposed to rollltant actlo¡r. (r,96StzQ). lthe

¡.elaülonshlp was not nearly as strong for those ln the low

lnttiatlve category (1968320). There was no slgniflcanü
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dlfferenoe between. men and wonen on stnucturaL openÍ¡ese and'

nlllta¡cy. A strong relatlonshlp was for¡¡rd between

stnuctural openness a¡¡d school slze, larger sohools wero

percelved as more open' (1968:26).

Factors relating to tho deslre for partlclpaülon ln

declslon making wene also stÌ¡dled by Alutto ar¡d Belesco

(LgTZl. Uslng li5l+ teachers ln school dlstrlcts ln sester.¡r

New York state as subJecüsrdata was gathored' on the degree

of parülclpatlon actually expe¡rlenced., as well as on the

parttctpaülon d,eslnodrln 12 d,ecislonal slüuatlons. Alutto

and Bolesco defþod rrdoclsional partlclpatlonrr as ühe

dlfference boüween the nr.¡mber of declslons ln rùrloh a¡¡

lndlvldual deslre.s to partlclpato a¡¡d the nunber !n whlch he

actually partlcfpaües. Tlhey def lnod ütrnee J-evels of

pf1¡. tlol.patlon, dootel onal dopnlÛatlon (parttolpatlon tn fowon

decIslonsthandes1ned)¡doc1s1ona1equ1I1bn1urnand

declslonal saturatlon, and related these to üÏ¡e backgnor'rnd

characterlstlcs of the teachens. Tbey foqnd that the

docislonally depr!.ved were youngr I'ess aenlor males teachlng

at tho secondary leveI, experlenclng a hlglr degree of role

conflLct, favor¡rable to collectlve bargalnhgt stnlkoet

unlons and ¡nllttancy, and wantlng a lower leve1 of lnfluer¡oe

fon the superlntendont and prlnglpál.

Itre declslonally satr¡¡¡'ated toachersr wer€ older senlon

fomales wqntlng hlgher lnfluence for the pnlnclpal a¡¡d

,superlntendent, 
experlenclng modenaüe role confllct and

modorately agalnst unlons and mllltancy, a¡rd teachlng ln

r¡rban elementary schools. Those 1n equlllbrfu¡n weno
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mêd.l.tm Êßor, sonlor fomalec crporlonofng lor rolo contl,lat.) . :.:,..
- 

-lìr!---^- 
!^-^l-¡-- ¡- ..-L.-- ^.l^---!-* -^l^^^l- --l 

r'':'

los on mtlltancy, teachlng ln r¡:eben elementa4f schools and

: preferrlng a hlghor level of lnfluence for the prlnclpaL and

supenlntendent.

One of the strongest rel,atlonshlps found by Alutto aftd
;'' Belegco rÍag ühat the most nl'lltant teachers were those .,,..':¡,,.,,,.

' declslonally deprlved. Thls, they arguod.n provlded strong

suppont for the hypottrosls that r¡nfulfllled, d.esires for
I partlclpatlon ln declslon maklng provld.e the basis fon much ':ri:;-: '.::

, of tho current nilltancy arong professlonalg aÌr argument "t.
:,.::,,:.-:.:-..:

(1970) ar¡d Ga¡rs È968).ì,
a

:

- Teacher Satlsfaotlon

That a wlde vanlety of factors oa¡¡ be fclated to 
j

. teachersr setisfactlon 1s clearly shown fncnr tbe followlng 
i

:

I

upon auühorlty a¡rd lnfluence wlthln the schoolr &8 well as 
I

d,emonsüratlng the vaxfous levels at whlch sources of

.itoaohor satlsfactlon may be conslderod.

After statlng that studles ln sales, lndustry end

. vo¡¡¡tary onganlzatlons have demonstraüed that employeest

satlsfactlon ls relaùed to tholr perception of the extent to

which they can lnfluence certaln aspects of the onganizatlonal
' i-:'r:: :: :::

'd.eclslon maklngrHorsüein, CalLahan, Flsch and Benedlct (196S¡ "'"'."'t''

colLected. questlonnalre data from 325 prlmary schooL teachers

ln two separate school dlstricts to see whether tlrls was

tnue of teacher satisfactlon. Thelr flndlngs suggest that

the effects of supe¡rlon-subordlnate relatlons ln the achool' 
',;.,.,,,,,,',
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systom aro very Euch llke tboge of va¡llous lndusünla}"
' Baleg and volr¡ntary organfzatlons" Teachens ropont

greater satlsfactlon uith thelr prlnclpal and school syston

rd¡en they percelve that they end thelr prlnr!1pals are :,r 
,,¡,.,,,,.,.,

mutually lnf1uentlal, especlally when the prlncipalrs powen "::::"':'''

to lnfluence enanates from thelr percelvlng hlm as an

exPert (1968:389)' 
:,r ,:.,.;.

Brldges {1961+), usíng questLonnalre data collecüed fnom -,,,.,'..';,,

teachens and prlnclpal.s ln 28 schools 1n the U.S. , studied, ., ,,,,,
,..1.'..t, ::

teacþer par.tlclpaülon ln decislon maklng. Teachers "':r :

conpleted quesülonnalres on parülclpatlon, Job satlsfacülon¡

attltud.e" to*""a" suporvislon, lnd,ex of suppont frcr¡ tlre 
l

pr1nc1pal,arrdneedfor1ndependence.Tegt1ngthe..
!

hypothesle that the strongor ühe teacher'rÉ need fon 
l

l

lndepondonco the gnoator tho oxtonü to whloh hls partlofpatlon 
i

1n docls,t"on naklng wcnrld p¡,oduce a nono favounable aütltude !

, towards hls prlnclpal¡ Brldges found that¡ although thfs wae '

true fon all teaehers, üeachers wlth a Jrigh n'eed,fon ,.r,,',,,:,,,':: -_:,:.

lndopend.ence were los,s satfsfled wlth tbe prlnclpal than .t,,, 

',,:,,,,:. :.- :.:.:::

those wlth a low need, regardLess of the extent of 
:

partlclPation'
Testlngthcpara}1e1hypothos1ethatüeachersçttrra

. ::.: -¡:

etrong need for lndependoncg wouLd havs a gnoater desl¡re '-','i'¡'

for parttclpatlon ln declslon making affecüfng theln work

sltuat1onandthatth1swou1dIeadüoafavonab1eattttudc
towards the work sltuatl-on Brldges for¡nd, no neletlon. Of the

,,, -.- _..,.

teachers ln the sanplo, B9,,.per'cent !.ndloated a hlgh level of ' 
¡,',;,.,:,'',
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satlgf,aoülon. trn lntrepnetlng bts flndlnge, Brldges

ooments that lt a.ppoaxs that üeachens wlüh a hlglr neod

for lndependence for¡nd the presonce of an euthonlty flgure

thwartlng to tbeln deslre for autonony - regardless of the

sxtent to whlch the prlnclpal encouraged pa-ntlclpatlon.

Brldges elso found that teacherg¡ attltudes towarde tbe

prlnclpal seemed to be more strongly lnfluenced by ttro

prinelpalrs support for them agalnot Psrents and pupile than

anlthing else.

Conwfn¡ ln the study prevlously dlscussod, focused on

the clash betwe.en two pnlnolplos of organlzlng wonk.

Corrln angued. that the nlsing professlonal orLentatlon of

toachene whlch ln hls terms Lnvolved' a deslre to control

wonklng actlvlt1es, lnvolved a olash wlth the br¡¡eaucratlo

ßtruobuno of tho sohoorr Anong obhen thlngar oonwln

dlsouseed tho outoomo of thls oLash fon thc saülsfaotton

of the toache¡rs. No dtnect relatlonshlp luas f ot¡nd between

a professlonal orlentation and Job saülsfactl¿in.

Interestlngly, borever, he for¡nd that e hlgh Lncldenoo of

oonfllct was posttively assoclated w|üh lndlvlduel Job and

catoer satlsfactlon.' IIe suggested ühåt posslbly only

those already satfsfled wtth thefn cg¡reen are conoernòd

orrough to bocome lnvolved, ln confllctoror, alternaülve}y,

that satlsfactlon 1s derlvod from the feollng of botng

aotlvely lnvolved 1n some lssue that 1s colÌ8ld'ered l¡nponüant

(corwln 1970:1?81186) - At the faculty levol, Job

satlsfactlon lncreaged wlth confllct between teachers end
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ad¡1lnisü¡rators. Howeverr Job satlsf,aotlon .iftd not

Lncnease wlth the ratlo of maJor lncldentso and canoels

satlsfactlon decllnod wlth lnvolvment ln naJor lncldenü¡

(1920zZTTl" :,;::::.1
, Corrrvln found. Ên func¡pease f.n the numbor of lncldents of ':':'::::::':

confllct wlth lncreased. br¡¡reaucratlzatlon buü pnovlded' that

the confllct stayed at a 1ow leveL lt posltlvely
:-:'-,-., ;:,!. .. 

-

contrlbuted. to satlsfactlon. Carpentenrs flndlngs lmply 
''',,:,,-,'.,,'..'.t::

'.'.-.1'

the opposlte. canponten (192r) süudled tho relatlonshlp 
:,;,;,,,,,,,,,.,:¡..r.

between the fonmal orga¡lzatlonal structt¡Jlo a¡ld the : ":::

'percelved Job satlsfaction of teachens. tgnente¡r olasslf!-ed l

schoo1d1str1cts,,taI1.},hed1r¡m..ar¡d'b1atuaccordingtothe;
2-O olasstroon teachers, l'nr¡mber of steps' 1r, the hlera:r'chy. 20 olasstroon teachers, 

ll

a random samplo, from each onganlzatlonal type, pa'ntlclpatsd i

l

fnom r¡f.x sohool tystoms tn Toxas. ToAohoro fn fl.at l

org¡¡nfzattons pencelvod a hlghon Job satlsfaotlon th¿rn tholr l

counterparts !n tal} on modtum orgenlzatlonal types ln

' three aroas; commulxlty prestlge, professlonal"authorlty, tl:'-':,';;:::;,1:,r:',?: .... ?..i. :. j l

afrd pafticlpaüton Ln d.etermining school goals. PenoeptlOnO 
',,,',rl ''t'

relate¿ to teacher autonomy and professlonal authorlty wero 
:1r1 ::::::¡:::i

more sensf.tlve than other areas to orga¡lzatlonal strucüuro 
:

varlables. Satlsf actlon scores of teachors were :1.-: ;:; .:

stgnlflcantly Iower 4!i the oteepneas of ühe organLzatlonal :';' 
':":';'::'

struc.turo lncreased. Clenerally the more admlnlstnatlve

Levels oxlsted between hlghen admlnletratlvo posltlons a¡rd

teaclrers,themorethesopos1t1onsv/ereperce1vedbythe
::: .:... .-. .-:. ..

lncumbonts as nestrlctlve, reglmented end foruallzed. . ; ;,.,, ,,
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The mlxed f,lndlngs of those studles may be due to a

vanieüy of fectons. ooe factor medlatlng between tt¡o

formal or¡lanlzetLonal pnopertles and the teaoherg ! sengc

of satlsfactlon may bc the load.erghlp etyle of tbe prlnolpal,
Leadershlp otyles and üheln ¡relatlonship to teacher

satfsfnotlon, ag medleted by teaohens no¡rmatlve expeotatlonsr

were lnvesülgated by Harotlck (1968). She d.eflned a

demoonatlo leadon aÉr ono who aI'lows the gnoup monbens Bomo

partlclpatlon ln declslon making processos, who lg avellablc
to glve and, rooelve ad.vlce, end, lv?ro glvos prå.10e based

.on stand.ard.e of .performancg }ol..or¡n¡ üo group members. The

autocratic ru"¿"* rs operaülonally d.eflned. as the opposÍte.

Ilaro1lck staües thaü two lmportent norms ühat teach.ers hold

regandlng ühe prlncipal are that he should rrback upil the

teacher agalnst paronts end ln front of puplls, a¡rd that

he should be a good dlsclptinarlan.
Data fon the study was obtalned from analysls of,

' qlrestlonr¡alre responses of Lr¿|O whlte teachårs fn 1O8

l{orth Carollna elementg¡ry'-:ecbÖole. Haro}lck found a

strongor relatlonshlp between the prlncipaJ.t s oomplÍance

wlth the teachens I norus as 1lsted above end her work

satlsfactf-on, tha¡¡ between saülsfactlon and the prlnclpalte
style of leadorshlpc Earoltck suggesüs thaü the reason

for thts 1s that the cru¡c of the teachergr saülsfactlon

ls a sense of provldlng good teachlng - good. dlsclpllne

ln ühe claseroon 1s crucla]. to the achlovement of üh1s and
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the pnlnclpalrs becking on authorlty naüüens !s seen as

more lmportant tha¡r hls d,emoclratlc leadenstrlp" (196S:!4)"

Thle flndlng on the teachersr need fon support !n

dleclpl,lne maüters 1s supported by Yr¡sklewloz and DonaLdson

1n tholr stud.y (L972) *rrcn focused on .ühe con8ruence

between a teaoherts oontnol ldeology nbl,ating to hon pupllst

and ühat which she peroelvos colleagUed and hon pnlnolpal as

havlng, Daüa was gatherod fnom clx pónnoylva.nla echooL

dtstrfcts" Quesüfonnalres were employed to gathon

infomratlon fron h73 olemontary d l+¡Z socond.ary teacbens.

.Tïhere the control ldeologles were poncelved as congruonü

Job satlsfection'was high. this flndlng was for¡nd to bo

hlgtrly slgniflcant for both eLementary end secondary

teachers.

Kl-SuckChrrng(19?o)lnastudyof2lpubllcschoolsln
South Easü Mlchlga¡, uslng self-r"eport qnestlo¡rnafures

returned by lT99 teacb.ers, found that a hlgh teacher-

centoned management style of leadershlp behavior by ühe

prlnclpal (as percelved by the üeachen) and hlgh Job

satlsfactlon are signlflcantly related (19?O:19). A

teacher centered management style was characterleed by the

teactrers as pnovld.lng sharlng ln declslon maklng, 1""r1

close supervlsion of nole perfontance, hlgh ad¡nlnlstnatlve

support of teachersr professlonal growth, strong personal

relatLonshlps a¡rd accessible relatlonshlps. ftre fln$lngs

wero evldence to support changrs contentlon thaÙ thls style

----Jr1.i:¡'1ì;
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soryed to neduee the lnconpatlblllty botween tbe socfo-

psychologlsar neods of the teachors and tho nonoonatfo/

buroauoraülc menagemont patterns of oduoatfonal

organizatlons.

Results from these süudleg extrlbtt some conf,r¡sfon 0 ,

duo 1n part üo the dlfferent dlmensfons consLdered and

noasuros used. That some relatlonshlp exlsts bet¡veen

ths structural erndngements ühat permlt pertlolpatlon and

satlsfacblon ls demonstreted. It ls also clear thaü

satlsf actlon Ls a multtdlmenslonal factor a¡rd ühat: rl't idaf lves

from moro then Jusü ttre opportur¡lüy to partlclpate in
'declslon naklng. It e'ppears that 1t ls nelated to a

whole oorrplex of soclal relatlons, tncludlng gupport fron
' the pninclpal (Ha¡ollck, Chrrng, Brnldgesi. . Yr¡skle ylcz end

Donaldson) a¡¡d fnom colleagues (Yusklewlcz and. DonaLdson).

dhe need for suppontlve relatlonshlps.ls conflrrrod by

McPherson, olscussed below, a¡rd is conslgüelt wlth Slmpsonls

flndlngs. tfcPhenson (]g72r, while toac]rlng ln a small

( 200 pupll ) n¡ral New hgla¡rd olementary school, dld a
partlclpant obsenvatlon study. The maln lnslght galned

fnom McPhensonts eccount of teachlng at Adams Blernentary

Schoo1 ls of the vagueness a¡rd lack of d.eflnition as to tho

goals towards rvtrleh the toachers work. ConsequenüIy,

teachers ln the school came to vie¡v teachlng as s.

frustratlng and palnful actS.viüy. Þrternal newands a¡rd

obJectfve recognitlon were lmpo¡rtant to ühe teach,er buü

she believed that she recelved llttle of them. Thone



rere no possibtllties of upwana mobtllty at Adens" except

by teavlng teachlng s¡xd moving lnto the adminlsünat!.oa or

to become actlve wlthtn the professlonal assoolablon. The

srtf,t-professlonal etültude of the .â,darÂs teaohon made Ëhe

Iatüer cholce an uncommon avenue. As for lnternal

satlsfeotfons, the Adams teachen was portrayed as bolng

very servloe mlnded and wantln¡ç to do a good Job'but¡ w1üh

the goals 11I doflnod, thls was noü poeslble. Colleag¡os

weno supponülvo end soclal contaot.vtlth thom was actlvoly

sought.but thle was etrongest for ühe osüablishod teacher.

Fon the beglnnlfrg teacher the soc1allzatlon p¡?ooess lnto

the teaching tot" or" very nebulous, forclng the necr teachon

to flnd her own solutlons dosplte her appealjs for help.

Slmpson (fç6ç) ln the study on teachers as p¡ofesslona.ls

already dlscussed, questlonod. what motlvates teachors and

what aspects of thelr work do provlde them wlth satlsfactlon.

He found that teachers characteristlcally havo employeo or

Job orientatlons rather than professlonal orlentatlons and

'seek prfmarlly soclable end supportlve worklng condltlons.

Hls flndlngs supportod. the hypothesls thet teachers wb.oso

role-set nelatlons glve opportunltles for soclablllty and

protectod the¡r agalnst harsh d.emands r¡ere more satlsfl'ed

v¡lth thelr Jobs tha¡ othor teachers. In parülcuJ.ar,

supportlve behavLor by tho prlnclpal was found to be the

varlable most strongly assoclatod with teacber

satlsfaotlon (Slurpson Lg69sV-9) .
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Iloaü nclatlons between tbe teaohen end tåe puplla ls

of pnlmo lmpontanoe to tho teaohen was oonflrmed ln a study

ontherowardsofteaohlngdonebyLortle.Al].teacÌ¡ers
(oven 3OO0) !n tho Dade Çounüy SohooL system parülolpated 

:,'Ì''

fn, enewerlng a self-admlnlstorod quostlonnalne (1969: 521'

Toachorsì were aeked to chooge betwoen üTrroe typos. of rewardeo

ext¡rlnslo (salaryr respoct from othere, tho chaloe to'uge 
,,,,',;,,.

lnfluonce)¡ lnürlnelc (trle chanco to otud'y for classos, :':'I:'.::

dlsclpllne, olass ùanagementr. the hnowledge that they have :,'::,',''''

Itreaohed.tt studonts, the opportrrnlty to assoclate wlth 
'

.chllCren' and wltli ùeachers); and a¡rcllllary 'rewards 
,

;

.(secr¡rlty, free tlme, freed'om fron rlva}ry, '|approprlatenosg 
.

for peoplo llk me|l). An overwhe.lm{n* num-ber, 77 per cent i

l

choeetho1ntrl.ns1ccategoryasbe1ngthemostl^mportant'

êndr wlthln that caüogory, 86 per cent chose rrhrowlng that ', i

i

I trave reacïred. students and they havo learnodrr as the

most lnrportant (Lontle 1969 r32l ' - .- '. :

&r^-¡. 
: r:'1::'-:-:

The flndlngs of these studl-es on the faotore that ,"t,.'.."

pnovlde teachers wlth satlsfactlon are very mlxed,. Ilre ."'',""'

opporür.¡n1tytobe1nfIuent1a}1ndec1s1onma}r1ngl's

obvlously eppreciated by, üeachers (Hornsteln et a};19Q8 , '

Bnld.ges. I96lf, Chung 197O) but 1ü would seen that ühp 
,1,,,,,,,',,,-'.': : :

autT¡orlty strueture - of the school ls' frustratlng to many 
:

teachers (B:rldges 196[, Carponter ]971, Cornln 1969).

. Corwlnr s findÍ-ngs are lntereetlng ln that fro f ound confllcü ' '

. at a mlnor level, posltlVely essoolated wlth eatlsfactlon' ,, ,
r':._ : : ' : :
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Ete explanaül.on f,or thts suggests that üeachene enJoy ühe

challenge of being acülvely lnvolved even thoug?r the

sltuatlon lnvolvos dlsagree¡rent. ItrLs would be consfstent

wlth the flndlngs of studLes on üeechers deslre for
partlclpatlon o

Teachers 1n a schooL or classnoom sLtuatlon are faced.

wlth a large number of puplls r,ùro, bolng lmmatr¡re a¡¡d,

potentially unruly, need cor¡slstent contnol exerclsed. ove¡r

tTrem to enable the teacher to teach, Thls facü probably

explalns the teachersr strong deslre for supportlvo

nelatlons wlth othen adulü nembers of the school conmunlty

(Harollok 1968, Yusklewlcz and Do¡laldeon L972i Ohung 1970¡

McPhenson L972; Slmpson t969). At the same tlme teachtng

ls seen as a rtrewardingrt occupatlon ln that close emotlonal

tles w'tth the puplls ls a source of strong satisfactlon to

tirachers (Ha¡rollck 1968, Lortle Lg6g, Slmpson 1970)'

gverall, the nevlew of the relevant reseerch lltorature

.on the questlon of teachen professionall'sm and Job

Satisfactlon leads to several tenÙatlve concluslons. Flrot,
'lt 1s apparent that llttle ovld.ence exlsts to suggest a

r¡nlfonmalLy shared professlonal orlentatlon ånong toachers.

At the same time, sufflclont numbers of. teachers do hold

such an orientatlon to ensure lts Ímportance ln elther

Letent on manlfest conflicts wtthln many schools

Second, confllcts emengfng from such a¡¡ orlentatlon do appear

to, be dlrectly related to the teachens deslne fon more

lnfluenco ln the declslon-naklng pnocoss of the schooL
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(alühough the ¡relatloashlp between a profossfonal, oríentatf.on

and the deetne for such, tnfluence Le not oLear). Thlrdo aB

suggostod by Maesl (1969) and Corrln (19?O)" the pnofesslonal

orlontatlon of teachors, to the extent 1t 1g operatlvo anong 
,,-,,,,.,,,,,. the faculty of a school.n does conflfct wlth the organlzatlonaL :"::':'j".

prlnclple of autb,orlty underlytng e br¡reaucracy. Fou:lth'

teachers co]lectlvely dlsplry a degree of amblvalence regerdlng 
: .,.

' process. lthlle deslrlng parülcipatlon, they also want a 1,,,, ,..,.,._ 
.,r;.,,.,,,,.i,,.,,;

stnong and supportlve prlnclpal, thus, thelr ttJob satfsfacülonrt

no].at1vetothe1rro1e1ntheauthor1üystructureofthe
sohool ls unolear. I



OEAPTER TIT

THEORETICAL IIRAUEIIORKé a

fn Chapten I tt was noted that nelaülveLy littLc
attentfon had been glven to the effects of a pnofesslonaL ' '.' '''.:

_ ..: .:.: :.: 1.: onientatlon upon worker satlsfactlon. rhls general : ::

obsorvatlon, ln turno was related to what was seen to bo
. ^C. !^^^l-^-- !^----l- 

^the curprent ttrrust of teache¡rs towards a professlonal 
:

a'

!r --- I -r r J :t:i::: :,, occupatlonal statusr a¡rd it was hypotheslsed that the no¡re ,;,';,., ,,,

professlonally orlented üeachers would be less satlsfied
with thelr occupatlonal role ln the school than tlroso

teacherg who were Less professlonally onlented.

Subsequontly, ln Chapten II, a ¡rovlew of the relevanü

research Iltenatr¡re on profosslonal.lsm ln teachlng end,

üeacher satlsfacülon suggosted amblvalenü, 1f not

contnadlctory, flndtngs regardlng thls rolatlonshlp.
Consldenlng these flndlngs there appears to bo a need fon

r an a"Ltennaülve conceptual framowork wlthfn whlch to analyae

these relatlonshlps.

In thls chaptor a general dlscusslon of the natu¡re of
' the conceptsof pnofesslonallsm a¡rd p4ofesslonal orlenüatfon

will be followed by an explanatory conceptual model* wlthln

nhlch the nature of the nelatlonship beüweon a profosslonal
. +r A model provldesan lsomorphlc representatlon of. reallty .,..,,:

but lt is not claimed that the isomorphlsm ls completo - tbaü
fs lt ls not claime<i that all the relationstrlps ln the real
Eorld are represented ln tFe-nrodel. The concepts (torms
descnlblng a propert¡ or relatlonshlp ln the real'world) are
llnked ln the nodel fh a mennen lt iã hoped descrlbes the
lmpontanü llrrkages in reallty. 'Ihese rälaülonshlps are l

then subJected to enpinlcal ùesting which wlll offen evidence

371+-¡29). ::':j'.'¡: :
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orlenüatlon end Job satlsfactlon ¡1111 be devoloped" Þon

this modelo hypotheses wllL be adduced whÍch w11] pnovlde

e¡¡ f^ndinect tcst of the general h¡pothesls noted above.

A Cor¡ceptual ![ode1 of P¡rofesslonallsm

As was noted 1n Chapter Ir many scholars approach, ühe

study of professlonallsm adoptlng what ls essentlally e

rftraf trl or rtprocessr¡ conceptuallzation of the nature of

professlonallsm (cf . Willensþ f964; Scott J969i Ctreenwood

1966; Mlllerson 1Ç61¡). The wealr¡,ess of thts approach has

been concnented upon (ot. i';#) A second maJor approach Ís

that of tb.e fi¡¡ic.tlonaLlst school, best neprgsellted ln the

work of Talcott Pansons.

The fi.¡nctÍonattst vlew, follov¡lng Parsons, emphaslses

the contrlbutlon of tho pnofesslonaL üo tho largen soclety'

Aooondin¡1ly, tho coro orltorla 1a o troqulronont fon fornral

technicaL tralning and Ên lnstltutlonaLlzed moans fon

evaluatlng the adequaoy of the tnalningr plus. the conpoüonce

of tnalned lndividuals. Further thls tralnlng rm¡st g'lve

promlnance to the lnteLlectual component. In add.lülon,

accordlng to Parsons, a fully fledged pnofosslon must have

a¡r lnstltutlonellzed means of maklng suro such competence

ls put to soctally responslblo uses (Parsong 196S'.536't.

Furctlonallgü theorlsts foous on tho lnteractton botween

professl.ons and the socla1 systen Senerally, eeoklng to ehow

the place of professLons wlthln the larger system. Thc

fr¡nctlonallst approach stresses the acqulslülon of lqrowledge

ond skl]I by membens of tho occupatlon and the use of übls

l:. ,
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lorowLed,ge f,on the publlo good." FllrcüLonaLlsta polnü to

tho lnpontanoc of the sorvfoes rondorod to the J.sF$er

socleüy by the professloneL praotloners (Parsons 1968 z|l6't

and to the f,act that ln retr¡rn the practlonor 1s rewarded

by soolety for such servloe through the status and honour

accord,ed. hltn.

Appeallng as such a vLêw of the profesåIons |s ln some

nespects, llke the traft approach, there a¡e conceptUal and

loglcal problems ln the functlonallst approach. Given tho

lnüegnatlve orÍentatlon of fr¡nctlonallst thooryr lt le haxd.

to account for .s.ttuattons of occupatlonal confllct or cha-n8o.

Ttre theony, by focuslng on t'tre values thaü hold socieüy

together a¡¡d on the place that th.e pnofesslons hold wtthin

the soclety to fulfl} the achlevement of these values, does

noü ilLumlnate why theno should be any mallntegnaü1on loadlng

to change. Furthen the macno-Level analytfoal framework

of ftry¡ctlonallsm makes 1t exeoedingly dlfflcult to generate

emplrlca}ly üeetlble h¡rpotlreses on the natr¡¡re of

profosslonallsn 1n other than Srogs soclel teme. (Jobnson :

L97z:31+).

. Assumlng the valldlty of the above cnltlclsms of the

functlonallst appnoachr åe well as those notod earller ln

respeot to tb,e tralt approachr all'altennaÙlve concoptu&l

franework geeme deslreble. Taklng lnüo account the baelo

natr¡re of the above orttlolsn's, euch e frarner¡ork ghould

focus upon tho polnt at whtch an occupaËlon lnteracüs r1üh

tho largen soclety, ae ue}l a8 the manner by whlch epociflo
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', oooupatlons ettain professlonal statutne, Such a

nequlrement wor¡ld appeaJp to be mot, ln the view of ttrls
urniten, by developlng the framewonk arornd the concept of
rrpowertÛ as lt relates to occupatlons a¡rd Job satlsfactlon"

Power qnd occupaÇlone.- The balance of powen and oontrol

1n the occupatlonal fl.eld ls not e now oner. though 1t has

recently surfaced wlth renewed. vlgour ln the urltlngs o¡r

professlonallsm (Perr"uccl 197f ; Fneldson 1971; ElIlotr L972¡

Jotrnson Lg72l . Durkhelrn was concerned wlth the very baslo

quo.stlon of how soclal onder ls poeslble ln a modorn

lndustnlal uo"iety charaoüerisod by cultural lndlvlduallzatlon,
and structunal speclaLlzatlon brought on by an advanced

. dlvlslon of lebor. Hls concopt of organÍc solldarity
supplled ths answer 1n that lt emphaslsed the lnterdepondence
'of the dlfferentlated groups on parts of the soclety. Ihe

reclprocal reletlons thls speclallzatlon requlnod borrnd the

soclety together lnto an organlc whole wlthln whlch oach

group played a vltal parü. Thls adve¡rced speclallzatLon,

a product of the dlvtrsion of labor, whlle 1t al.lowed men

to d.evelop theln own personallty and sk1ll-s, also creatod

the opportrrnlty for dlvlslve competltlon. The solutlon

Durlchem proposod to thls was the fonnatlon of occupaülonal

groupsr pnovldlng men wlth blndtng tles, Tttus ensurlng

ühelr alllgence to the group, whlch would 1n tunn

lnteract with other grorps to ensure the solldarlüy of the

whole socloty,. In other v¿ordg, Durldretm saw ln the monal

and commtrnlal order of occupatlonal assoclatlons tlos thaü
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wor¡ld d¡aw nnen togethon ln a coh,eglve mannqrr contaln a¡d

cr¡rb co¡rflict,a¡d maLnüaln the soclal orde¡r.(Durkhein 1933s

1-31,131; Giddens L97Z:B-901?). Thus, th'e upowerlr of

occupatlons üo both pnovf.de a monal comrm¡¡rlty of lntenests

and to represont thoee lntereets vls à vls other lntenest

groups !n the largen soolety was e orltloa1 component áf

Dr¡.nkhelnr s theory of the natr¡re of soclaL orde¡r ln nodern

soclety.

Tkrts senso of, monal cotmwtlty stllL flnds cxpressloa

üoday ln tho clalms of professlonel essoctaülone to uee thelr

expentlse ln the. servlce of socloty and' to uphold theln

oodes of ethlcs as süa¡xd.erd'e to whloh all occupatlonal

¡nembers adhore

Max Tuebon, ln hls classlcal work o4 bt¡¡,eaucracy,

approachos ttre questlon of the use of power ln modorn so-clety

from a more nomlnallstlc perspootlve. Powen, as Weben deflned'

it (as noted above) ls rttf¡e probablllty tbat one actor. wlthln

e soclal relatlonshlp wlll be ln .a poettlon 'to ca.rry out hls

own wlll desplte neslstance, regardlese of ,the basle o¡ ¡¿rloh

thls pnobablllty resüstr. Itrls he dlstlnguished firom

authorlty whlch !s rrthe pnobablllty ühat 8. command wlth e

glven speclflc content wlll be obeyed by a glven group of

persons (Weber 19[? zl|Zl. Wober was ooncorned-wlth tbe

emerglng domlna¡rce of a new prlnclple of soclal organlzaülqn .

ln modern soclety whereln expodlent or functlonal natlonallüy

deterrnlned the nature of organlzatlonal nelatlonshlps.. .9.¿oþ' "

a prlnclple (zwoekratlonal) r¡¡rderlay the rapid growth of the
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Legal.-ratlonal, bu¡reauo¡racy whtah lf,eben sat as the halLnark
' of modenn lndustnlel society, tf,!,tb.ln suoh a br¡¡reauoraoy

euthonlty 1s IeglÈlmated ln terms of neülonally eeüabLlshed

normsn that ls the rlght to exerclse authorlüy le glven by

enactments, degrees and negulatLons, natlonally establlshedo

and asslgno.d to speclflc offlcoe ln the hlonarchy.*

lflhlIe the scope of the wonk of Dunkhelm a¡rd Wobo¡r went

beyond tlre guestlon of occupatlonal poyyer 1n moderlc,

soclety, they none the less ÌÍere sensltlve to whaü essentlally
represents two dcnnina¡rt vlews of occupatlonal relatlonshf-ps.

trbeldson, ln a ,recent work on the natu¡pe of profosslonallsm

ln modern soclety, has syntheslzed these earller vlows fnto
r¡rhaü he contends are two maJor prlnclples by which wonk ls
organlzed. ln modern soclety (Freldson 1973). Followlng

,TlIeberr,Fre1d.son1d'ent1fiesgihatherreferrstoag'tthe
admlnlstraülvo prlnclplett of organlzlng work. Ihl.s prfnclple

nesüs upon the lmpenatlve ooordlnatlon of the work actlvltlæ
of subordlnates by those holdlng offlclal, posltlone ln the

hfonanohy. [he authorlüy bo l.asuo dlnootlves la aoatgnod

to seü posltlons ln the hlenarohy, the hienanchy of authonlüy

befng that whleh 1g calculated to most eff,fclently aütaln

onganizatlonal goals (Ftreldson 1973 tãOl , Unden thls
prlnclple of organlzlng work the content of the Job 1s ü,Ìre

cr:eatlon of the ma¡regement. Tbe wonker 1s d.eflned by hle
l& Dahrondorf polnts out that the ünpontant dlffersnce
between power and au.thorlty ls that power 1s essentlally üted
to tho personallty of lndl-viduals (or groups); authorlty on
the othor hand ts always agsoolatod wlth social posfülona or
rolos. Power ls moroly a factua] relatlon, authorlty le a
Ioglt1maÙo relaùlon of domlnatlon or subJectlon. In thle
sense authorlty can bo descrlbod as legltlmate powolr
(Dahrendonf 1959:166) .

t.. .r .
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sklll level and by hls admlnlstraülveLy creatod Job tLtle.
Ihe rloccupatlonri' a worker follows has no real meanlng or

content outside the partlcular orgarrlzatlon he happens to

work for. 
;

The second maJon pninclple by whlch wonk ls onganized,

in modorn soclety lsn accondlng üo Fneldson, the

rlocoupatlonal prlnclp1err. Fneldson sees .the oontomponany

tendency üolvands the professlonallzaüion of occupatlons ag

nestlng upon thls pnlnclple. Acconding to thls prlnclplo

aubhorlty ovor work actlvlttos ls exot'cleed by tho

oocupatlonal membors themsolves, froquontly wlth the oupport

of the etate which appnovos excluslve llcenolng and

Jurlsdlctlon (Fþeldson l97tt26¡ .

Each prlnclple pre-supposes the legltlmacy of tho. porûer

doflni-ng the nature snd scope of tÉe occupatlonal actlvltlog
assumod by lndlvlduals ln the nork settlng. For

Fþeldson, then, professlonallzation ls defined as

tl ...a process by whlch an oi'Barll¡ed:; occupatlon,
usually but not alvrays by vlrtue of maklng a cLaln
to spoc.tal esotoric competenco and to concern for
the qualtty of lts work and lts beneflts to socletÍ,
obtalns the excluslve right to porform a partlcula-n
type of wonk, control training for and access to lt
and control the right of determfnlng and evaluatlng
the r,vay the work ls perforned.rr (Freldsoî 1973i22't .

llhen an occupation has become ful}y professlonallzedroven

. lf lts work characterlstlcal-Iy goes on wlthtn an

organlzatfon, .m.anagement can control the resources connecüed

wlth lvork but cannot control most of what the workers d.o a¡rd

how they do lt (Fbeldson l-973ft3),
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F¡reldsonr s dlcotomy between the two prlnclples of

organlzation wonk appears both cLea-n and a¡.¡elytlcal.Ly ugoft¡I.

TLre maln problem appeers to be wlth hls cl¡a¡:acterlgaülon of

work wlthln a professlonaL organlzatlon as a work settlng

utrere ühe professlonals have conplete contnoL over Èho

work althoutlh the managomonü oontrolg the roeor¡rgeso

R'osources cen be ühe key to successful work and thenefolle

ln a sense provlde e means of cont¡rol.. Thud, tn the cese Of

echools,both prlnclples can be applled. It ls tnue to say

that in tho teaclrens I wonklng d,ay they have autonomy wltù¡1n

the ol,agsnoom qlnoe llttle oxte¡rnal contnol le exenoised over

aotlvttLoe wlthln tho olaesroom (Katz 1968 il+Z)i Bldwelt f965¡

976¡ Lortle 1969:9). Neventtrelees ühe ournloulun

guldellnes to be follo¡ved., the recrulhment alrd allocatlon

of puplls, of classtfne, of time to subJocts, the

recruitment to toachlng, certÍficatlon and' evaluatlør of

perfonmancer and the goals of the school progrem aro noü

d.eclded, by the teachers as a Snoup but by the Clove¡nnment and

the School Board. Ihere can thenefore be said

to be a degree of lmpenatlve coordlnption. Ttrus whlLe

trbeldsonts work provldes a ugeful heurlstlc concoptuaLlzatlon

of the underlylng premlses upon whlch authorlty over work

actlvlty ln moQern socleties may be explalned, lt 1s

problematlc ln lts ablllty to provlde lnslght lnto a

situation, such as thaü whlch occurs ln schools, wtrere both

prlnciples may exlst ln the sa¡nq wonking settlng. , To meet

this need, the recent work of Tenenco J. Johnson vrlll be

gonsldered.
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JoLurson lJ"972l provldes a typology of occupatlonal

control which supploments trþeldsoa a¡rd makes clearer the

conceptuaL framework withln whlch ühe school sysÙem oan be

a¡a1ysed" Johnson atnesses that professlonal occupatlons

.can only be rrnderstood ln ter"ns of thelr power nelatlons ln

soclety, and presents a t¡rpology of obcupatlons bàsed on the

type of domlnent lnstltutlonal conürol over'ühem. Ho does

not actually d,eflne the üer"m rrprofesslon[ but suggests that

the t¡¡pology of occupatlonal control that he develops could

apply to all occuPatlotls.

Johnson etgues thet ühe ¡t*êCesslüy fot'' oonünol ovôlâ

occupatlona,I actív1tles arises dfrectly out of ühe

uncertalnty l-rùrerent in relatlonshlps between practitlotler

and c110nt. As a result of the dtvlsl0n of labor

. speclallzed occupatlons are created. To the extent the

praotltlonen call convlnce the cllent of the esoterlc natt¡]lc

of hls spoclellzed occupaülona1 Imowledge, soclal d'lstance

ts cneatecl botwoon gpoof.allst and c}lont. Thls soola1

' dl.sünnoo cnontoe ân oLomrlnü of unoonüa'tnty of tn<tstormlneoy

ln the relatlonshlp between the producen end consumer, whlch

leads to e tenston that has to be resolved' Varlous

lnstltutlons arise to reducs this r¡rcertalnüy by maklng the

relatlonshlp mor€ d.etermlnate. The relatlve poïYor of the

produoens (practltlonors) on consünens (ollents) ufll declde

w?rethor the uncertalnty 15 neducedtàt the expenso of thc

producer or the consumer.
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Aocoerdlng üo Johnsono occupatlons very ln the d.ogroe 
.

of uncertainty that exists between the pnacüLüû,oner dr¡d ùhe

ollent. GenenallÍr the gneater Èhe uncentatnty tho gneaten

thó soctal dlsta¡rce and the greaten the opportunlty for
,;,..,.:...

I . occupatlonal atl,tonomy. Such autonomy¡ of oounge, |s ,',',,,,',

by the prectlttolen " In Johngont e viewo the powen of the

,, practltlcrer d.lrectly determlnes the Ìegttlnacy of the 
,,,.,,t,,,,:: : : .: :.

occupatlonal elalm to profosslonal stetus.
t:..,:;.: . .

: l::-: : .. :

. The rrolalmedil J.eveL of lmowledge by the practtüLoner fg r':'

i ths slgntfloont varlable fn Johnsonf s ühoory. It le ühla

i ühat ls ttre basls for tho uncertalnty ln the relaülonship 
l

i and thorefore for the degroe of powen held by the practlülon.r. 
,

iItshou1dbenotedthaüJohnsontsargrurentnegard1ngbhe
'

i place of lorowledge 1n professlonallsm ls noü quLte the usual l

.t,i argurnent. Tho normal argument suggests that pnofesslonals i
I.)

i are dlsülngulshed fnora other occupatLons by theln possosslon 
l

.l

;, , " of a body of theoretlcal lonowled,ge, whlch provldee a i,,,, :::-: "
:::::-r: ::t, frarnework fon practlce, r*rlch ls not possessed by the general ,. ,.
,., ,,. 

'.,
: populaco. Johnson argues that this 1s not necessarlly so. :':':

He argues that professional sk1l1s can come to be well

undenstood by the general publlc. Uncertalnty ls not
i,:: ::::'

, , entlrely cognatlve ln orlgln, but may be dellbnaüely . ,,,,., ,

:. lncneased to serve manlpulatlve or managerlal. ends.

i, 
tt*ystlflcatlonl may be used to Íncnease soclal dlstar¡ce and

:

, and thereby autonomy and control over occupatlonal practlce.

(Johnson L97Z:l+3). It ls for thls reason that professlonale ,,,,,,,,
.:;..:.:.:
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fnequently stnuggtr e agalnst noutf¡rlze.tlon rúrlch would leed
üo a closer understandlng of tbeln oooupatlonar InnowJ,ed.ge.

Bulldlng on hls argurnent es to the need to nesorve ttre
tenslon creaüed by the uncertalnty ln the pnod.ucer/oonsuuron

relatlonshlp (an rrncertalnty oreated. by the pnoduoergr olaim

to apeclallzod iolowledgo), Johnson posüulatcs thnoe bnoad

reeolutlons of the confllot. collegiaüe.contnole whene

the producer def lnes tho needs of the cqrsuner.and ühe meinne¡r

ln which these neods are met¡ patnonage control where the

consumer deflnes hts ovrn needs and the man¡¡or ln which they

are met; and mod.latfve control whore a thlnd party mod,iates

tho nelatlonshlp between produoor end oonsumen dcflnlng
both the needs and the manner ln which they are ltret.

( Johnson l97 z!l+5-l+6) .

Examples of occupatlons where the tenslon has been

nesolved 1n terme of colleglate contnol wou.Ld lnolude dootons

end lawye¡ls. Accountants and englneers ane occupatlons

whoge membonsh!.p ls found mostly tn largo conporaüe

organlzatlons. such organlzatf ons deflne the netr¡:re end

scope of the work to be d,one and, theneforo, aro patnons

of the occupatloni Teachens most approprlately fall lnto
ühe ühlrd üype of occupatlonalcontrol (medlatlve) ln that

tt 1s the state and/on co¡nrTunlty whlch lntervenos 1n the

nelatlonshlp between tho teacher/practltlone¡r ar¡d tbe ollont.
ïltthln the context of the d.lgcusslon of teachens aa

pnofosslonals lt rnlghü be pnesumed. thaü tho occupatlon of
teactrlng could be categorlzed ag conlng r¡nder colleglate
control. Undon thls form of controlr 8s dellnlated by
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Johngo!l,consunersa]regeneraIlya1'argeheüenogenoou88roup

and they have a flduclúX¡ one to one relatf,onshlp, to the

. pnactltloner. The relatfonship ls genenally Lnl{lated by

the cllent and üemûlnated by the pnaotltls¡er. TLre powor

of tho consumon group ls thenofonc unorgenlzed end veny low.

By contneaü to the consumors, the praoültlonene tend to bo

a'bonogenoous group from a elmllar soclel b'ackgnound, thetn

correct behavlor 1s ensured by a tong.t,ralnlng and
I

goclallzatlon. The lengthy tnalnlng creaües occupatlonel

norms and a professlonal, suboulture and ühls is furthen

rslnforoed by q codo of ethics to whlch all adhorer Shl¡

code fs uoual.l,y wnltten by an assoclatÍon of pnactltlonens
' whlch ts also the reglstorlng body for membershlp ln tb,e

occupatlon. The emphasls bere ls on control exerslsed by

, .colleagues over colleagues.

ConsLderatlon of the posltlon rof teachens as a:c

' school system su¡¡gests thatrrhlle thls t¡pe of contnol can

medLatlvo cont¡rol ts the more approprlate framewonk for

: conslderlng thollr prosent positlon as was süeted above.

control ttthe staùe lntervenes 1n the nolatlonshlp between

präctltlonen and cllent ln ond.er to deflne needs and/or tbe

manner ln vihich sucÌr needs are catened forrr (Johnson J97Z2n't

Tha reason fon State lntervenùlonr or the lntervention of

any outstde bodyrls generally to guarantee sorvlces to the
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publlc. â dlsttngutshlng featr¡re of übls type of
occupatfonal contnol le that the cllentele ls gua:r'anteed.

Tlrls has a nr¡mben of consequenees for the pnofessÍon, The

consumers are deflned by cltlzenshlp rathen tha¡¡ soclal
orlg1n or ablllty to pay and are therefore a hfghly
heterogeneous group. Beoause of the guana¡rteed cllentele,
the system of neferlng cllents to corleagues for senvLoes is
neanly non-oxlstant reduclng contact betwoen colle¿gues.

Under this type of cor¡trol the consumerr/produoen

relatlonshlp ls rrmanagedrf to reduce the posslbl}ltles of

expLoltaülon on both sldes. fhe state ls comnlüüed to a

flow of sorvlces for the publlc good. n*pioyuent 1g wltb

publtc agencles organlzed to provlde the servlce. The

ftrnctlon of malntalnlng standards ls therefone genorally

taken over by publlc agencles. The stress for all
practltloners 1s on soclal servlce to the cllentele nather

than the pensonal'servlce orlentatlon found ln søre

profoeslons suoh as medlclne on law. Oiven thlg emphaels

upon eoclaI Bonvlcer praotitlonon loyalülr¡s a.no J.fkoty üo

be focused towards the agency nather than towards a

commr.rnlty of colleagues.*

lr The thlrd type of control that Johnson outllnes ls
patronage control. Under ühls type of contrcil consumor
óholce 1s paramount. Tho form that patnonage generalÌy
takes ln our soclety ls corporate paùronage whore tbe
practltloner flnds employment wlth a bureaucracy vÏ¡e"re thelcllentele ls small, rrnlfled and powenful, and thoy are ln
a posltlon to dsflne thelr noods and tho manner ln whlotr they
wfft bo moü. Patronago systems bhonofono &re charac.terleed
by practtclng contexts ln whlch practltloners must know and
do what ls expected of them, consutnor uncertalnty fs ühoreby
roduced 'to a mlnlmum. Undor thls set-up occupatlonal norms
a¡.o less well defined than corpor.ate norms and thls 1s tled
to an ethic of limlted respollslblltty for the producell.



rrr-Ih 
i : i,:: :, :

t .t -, '

' type of contnol ls bureaucratlzatlon arlslng dlneotly out

of the atteurpt to guaranteo gervlces ùo consumens" tlrLs

has profound effects on colleague nelaülons since wonklng
: ..: . : .: :

adnlnlstnatlvs and spectallty ]Lnoa, break down collcaguo

rèIatlons, and alten ühe structure of, oareefe by openlng up
:..'. _.... .,..,

erlal and advisony posltlons. .Glven the natune of ..,..,,:.,, ',.,,: maflager].el anc aov].sony pos¡rELor irre naEr¡re ar. 
.1:,::::..:."1

,, bureeucnaüic onganlzatlon and lts organlzatlonal purpose of i,,',,.,.,,.,,,,.
', .1. 

.,.,., .'-r,'-,t..a...

lsoc1aIeenv1cothecentnaldeI1m¡naofsuoho¡rBan1zatl.ong
. , tt -^ì¡ -À L-!--^^- !l-- l--^-l- 

i

:.socord1ngtoJohnson1s.|!...aoonfI1ctbetweonthedemandg
nvlco and tdrnrrrrutrative neodo. : The attompt üo 

ìI of sol
;

I Suarantoe Borvlcos givee rlse to erl admlnlstratlve frarnework I

i the efflclent operatlon of whlch creetes donands whlctr are 
I.:

. i-n confLlct ïrlth the pnovislon of those servlces for rryhich 
i

1

they wero creetod.tr (Johnson I972zB5l

ì Applled to the educatlonal system and the mannen Ln 
,

,, ' - whlch the OcgUpatlOn Of teaoblng nelates tO ltr tbO .'.,,,.',',.,.'.- : :.:: : : ::.'''.'''. 
::,,,,,,, ' pa.radlgn of medlatlve control tt11¡"tt nost app¡roprlaüe1y of ,;,,,;,,,,, , 

,,
',.'..'...'

that al} child.ren botweon tlre ages of ó a¡rd 15 yeans Ï¡ave
\

to go to sctrocl onsures that lt 1s a very heüenogoneoug
,t,j ',", ,,t,.a', ' -cllenteler arrd a1eo, ln the nature of teachlng a¡rd deallng :::: ', ], -

lndivldual one to one basls. Ttro gtress ls on publlc
:

servlce rather Èhan personal servlce. For thle reason
.::...:..:.

,.'
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tbe stete oontrol exencised 1s fa!.rly detalled ln onder to .

ensuno that tho chlld.rs progress tbrough Ëbo syatem 1s

sequentf.al. a¡rd. that aü the pnovLnci.aL level tho ed.ucation

system 1s roughly paraLleL to provlnclal systoms ln the
'.'.'

r !€Bt of tho oountqf, wlüh chll,dnon expecüed to aohleve aü '"""""

loast a baelo nlnlmr¡m leveL of eduoatlon, (Bfdwotl 1965r9?4).

Actlng ln ùhe pubtlc lnterest therefore thé state nedlates
.,.-..:

between the teacher a¡rd the süudents (ernd/ar paronts) to ,.:,ì:.1. : :..-

oreaül-on of agencles (school boards) to see that thts 1s 
:::::':

done. fn short, rmcertafnty ln tho practitloner/cltønb 
:

rolatlonshlp le dnastlcally ned.rrcecl. Ttlhst beconos :'

problematlo ls the belance of powen and control betwoon '

I

, . . tho toachers and the sct¡oo1 system. 
i

i

Drawlng on both Johnson end þeldsonrlt ca¡¡ be angued 
l

l

that the pnocess of lncreaslng professlonallzatlon for

teactrers ls an attempt üo move from e modiaülvo fom of .,i ,-

contnol, rvhene the control 1s exorclged by anothergroup 
,:,,1,:,,

over teachers, to a colleglate fort of control --where 
:r:'i::l

control rosts wlth the colleague group to both deternlne :

, :. _.__1-

i,t ,", ,'

teachers as en occupatlonal groqp dostrre to move out from

. ' under control ¡rt¡ich can be terted rrad¡nlnlsürativerr to

, control based upon the rroccupatlonal pnlnclptrerl.
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As euggested by the wonk of slmpson (1969), Conwln (1970)

and oühers, thene ls considerable varlatlon ln the deslre

for such contnol" As the prevlous studles suggest¡ one

lmportant reason for less tha¡r total consensus among '.:,

teachors appears to be the large number of females ln the

occupatlon, It ls not women as such that create tho

problemn of course, but ttre nature of the cultural norms

surroundlng womenrs role 1n soclety. Fathen (f971)

!n a dlscusslon of the soclo-psychologlcal factors ttrat

hlnder womenr s advancment ln the professlons uoted two

conceptlons of womon that preva!.l---women as sex obJects end

as servants. Bolfr conceptlons emphasls bohavlor that le

conslsüent wlth atü1üudes of d.ependency, belng otþen-

Onlentod., passÍvlty, and non-essentiveness uitrlch are i':

Learned. and relnforced. ttrrough socl-allzatlon pnaoülces

(I9Zf 2lr751 . Praütrer also notos ttre prevalllng socla1

norms that edvocato a ce¡¡eer for men and mothenhood for

womon (19?1s180). Theee pnevalllng soclotal attftudes

dro nob oonduolvo to tho clovolopmont of, a stnon8

comnltment to a professlOnel ca¡ree¡r for women, nor tO the

ovaluatlon of en oocupatlon domlnated by women as

lllprofesglonalll.Jt

+t One factor whtch may strengthen the cormlüment to
pnofesstonal canee¡rs for rlonen ls the current changlng
ãt"tr5 of women ln soclety. No studies appoar to have

'Uãã"ã""ã on ttt" lmpacù oi thls thougþ the lssue ls
ãir"rr""d lT current professlonal publlcatlons.
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' lll?¡lle oultr¡¡ra!. oonstnelntso nanifeot ln ühe oulturaL
nonms sul'rowrdlng female behavlon, operate to r.egtnlct
the th¡ust toward pnofeaslonarlsm a"nong teaohers, tho

. orgelÌlzatlona1 nature of the sohool ltee1f oa¡¡ be vlon¡od

as constnalhlng such a devolopmont as we1lr Leggatt

has sug¡qested thet teachlng wlLL ne.ver galn. fulI
professlonal stature becauso of thts very sltuatlon
(1970:160). To paraphrase Perrow, the büreeucnatic

activlties whlch emphaslzos coordlnatlon, and tbe al.looatlng of

ïVlthln the school sünuctune, howovent àB Slmpeon has

noted¡ ê ßeasllllo of leeway does exlst fon ühe exe¡loise of

duggestodna rrBtlructural loosenessrr to the school system.

flre whole ls coordlnated and controlled by the bureaucnatlc

relia¡rce on rules and prooeduree that puü rrllmitgrr otr the

ln the classnoom relatlvely hldden from colleaguos and

.supen1onssoshehasd1scret1onaryJudg¿pntw1th1nthe.

, Uol-as of the classroom (Bldwo].l Lg65sg76l. Slmllarly, '

, .at.tho onganlzaülona1 levolr the gchool unlts of the

-school system are relatlvely auüonomous so that the

teaehlng and adminlstratlve porsonnel of the school also
' have broad d^lscnotlonary powers. Ttre school ls a
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reratlvely solf,-contaLned organlzatlonal r¡nlt (Bldwert

L96529761. Suchttloose¡1ess!!, comblned wlth the somewhaü

dependent status assoclated. wlth the conventloneL femate

roler óncori¡lages, lt ls suggested,, the anblvarence towsld.s

authonlty noted ln the nevlew of the llteratu¡e.#

Sr¡mnranlzing to thle polnt wo havc soughü to oonocptualllc

tho procoss of profosslonallzatlon as e pnocess of galnfng

powen üo conürol occupatf onal activltl-es. The model

r¡shlch Johnson presents, whlch 1È has been aFgued' appears to

provld.e a good frarnework wlthln whlch to vlew the oocupatlon

of teachlng, 1s .one ln vutrtch tho relatlonshlp betwoen tho

practltloner group (ttre teachers) and the cllents (tfre

students and/or theln parents) ts med,lated (contnolled) by

the state (ttro governmenü and school- boards)" Ctlven tlrls

sltuatlon the med,latlng body determines both the cllentsl

needs and. the menner tn úrlch they shall be net, uslng a

bureaucratÍc mode of organlzation, emplraslslng hlorarohlal

autt¡orlty whlcb requlrod. teachers compllar¡ce wlth

ad¡nlnistratlve rules and regulatlons. The governmont and

school boards control work in a manner, using Freldsonrs

terms, conslstent wlth the ad¡nlnlstratlve prlriclpler [?re

movemont towards pnofesslonal status by ühe teachers can bs

conceptuallzed as e movement towards cont¡rolllng work 1n

other dfscusslonst&'5 Fon other dlscusslons of the organlzatlonal nature of
the school .system and lts consequences fon the teachers nole
see Kaüz (f961+) a¡rd Lortle (19692L-1-5)
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accordance wlth v¡traü Fneldson üersrs the occupatlonal

prlnclpLe.

Given the above conceptuallzatlon of the lnstitutlonaL

process of professlonallzatlon wlthln the educatlonal-

systom as a process whereln teachers as an occupatlonaL

group seek to lncrease thelr power ln the t¡tork settlng of

the school, lts consequences for teachers, indlvldually and

collectively, !'1111 now be considered..' Vrfhat ca¡r be vlewod

lnstltutlonally as a thrusü by an occupatlon to galn powo¡3

1,ê. the professlonallzatlon process, can be seen at the

lnd.lvidua] Ievel to be expressed. ln a rlpnofesslonal

orlentatj-onrr towards onel s occupaülonal role.

Merton has explalned how a soclal- orientatlon dlffers

from, but r:nderllesr â soclal rolo. rlRole nofers to
'the ma¡rner in which the rlghts and dutles lnl:erent 1n a

soclal posltion are put lnto practice: orlontatlon...

rofors to the theme underlying the cornplex of eociaL roles

porformod bY an lncltvldual. It ls the (taolt on

expl,lclt) theme whlch f tnds oxp!¡o8slon ln oach of the

complex of soclal roles ln wTrlch the lndlvldual is

lnpllcatedrt (Menton L967 ¡!46). To hold e rrprofessl.onal

orlentatlonrr ttrerefOre would mean that the u¡¡derlylng

theme of role bohavior for teachers would be one 1n whlch

a etrong doslre would oxlst to lncrease thelr lnfl'uenco

oven doclsfons relatod. to theln occupab'lonal ro]es.
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Tl¡e basls on r¡ûrlch thls profeselonal onlentatlon le
developed ls the adoptlon of those charaoterlstlcs that aro

part of the general publlc lmage of rra professlonrl " The

adoptlon may not bo very expllclt or clearly deflned" Iü
Ls more ln the nature of taklng over some of the ethos

and attltudes assumed to be held by the weLlrestabltshod

' professlons. ltrls group sense of being lrprofesslona.Lsrl

Ís r.eLnforced by tralnlng, soclallzatlon, a¡rd clalmlng the

: rlght to autonofiïr and. also by alterlng the structr¡re of

the occupatlon to lnclude the outward trapplngs of
ll a pr:ofesslonti; 1.e. fophatlon of a professlonal

assoclation, the adoptlon of a codo of eühlcs, the

constant relteration of a rrprofesstonaltr stsnd on wonk
' relatod lssuosi. As this pnofesslonal stance becomos the
'wrdenLylng theme fon a langer proportlon of tho

occupatlonal group 1t provides the basls fon a growlng

fnsl-stence on the need for control of d.eclslon making as

1t affects the occupation.
,,'1.:-r:

?rofesslonally orlented teachers r¡ndoubtedly sha:re :..,i.':o':-'
many concerns slmllar to those teachens less professlonally

or.iented ( and the frustratlons resuJ-tlng therefrm) ¡

. Ideally, however, both their intenpretation of tho neasons :. 
¡1,,,,,,

. fqr concern and the partlcular âpe¿s of concern should 
i'::.;1'

dlffer slgnlflcantly. ït/e would antlcf-pate that the mone
':

professlonally orlented teachers would tend to rloxplalnrt 
.
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the cause of problems ln terms of theln own lack of authority
or lnfluence 1n the reLeva¡rt declslon-maklng procoss. So

alsoo wrllke the non-pnofesslonal teachersn the

professlonally orlented teachers wt]I be more apt to lnüenpret

declslons taken by adtninlstraüors as a threat to theln

profess ional rrautonomylr 
"

Our prevlous revlew of the nelevant literatune has

establlshed the tenuous nature of professlonallsm wlthl-n

the exlsting educational system. Indeed, the conceptual'

model garnered from our revievr of the lltenature suggeste

. tbat the present day school system may be most accurately

descrlbed as an el-ementary bureaucrâcyr with clearly
deflned areas of authority, withln which thére ls rrspacetl

for d.Lscretlonary Judgnents approprlate to the expertise

, of tho person occupylng that.posltlon. In such a system

the opportunlty for teachens to dlrectly partlclpate ln

declslon maklng ls llnlted, but the opportnntty fon

Lnflluonco ln tho deolslon makl.n¡¡ prooess oxlets and tt 1g

tho doltbonato doelno üo oystomaüloally lnl'luonoe the

declslon makens ln the school settlng whlch¡ we would

a4guer dlstingulshes the more profosslonally orlented

teachers from their less pnofesstronally onlonted

colleagues.
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For the professlonaL teachen, ta lleu of, dlnect

access to the d.eclsLon maklng process, tho opportr.rnlty üo

exent lnfruence f.s most cruclaL. Parsonts oxpJ.anatlon

of.the nature of polltLcal lnfluence ln formal

or€çanlzaülons ls nelovant to the polnt of or¡r d,lscusslon
rlPolltlca1 lnfluenco we oor¡ld conoelve aB
lnfluence ln the context of goaL funotlonlng

. oolleotlvltles, as genonallzed persuaolon
wlthouü power, 1.e. lndependent:.of the use of
powe¡r or d.lnect tt¡reat used on the one ha¡¡d
by unlts elther exenclsi.ng or blddlng fon
loadershlp posttlons and, on the other, by
non-leaders seeking to have an offect on the
decfslons and onlentatlons of leaders.
(Parsone L963253-541.

. In othon wondsr for tho toachen who le profegslonalLy

orlentod,and notlnvolved ln docfslon-maklng¡ the deslre ,to

have an effect upon adminlstnatlve decleLons. should be a

pned,ominanü aspect of her nole behavlor wlthln the school.

Such lnfluence, of courser would be lnformal. There

a:re few, lf Ð¡rr stnuctural channels wlthln th.e school systæ

that automatically d.raw fonth oplnlons from teachers.

Accordlngfy, to'l¡se Lnfluence nequlnes lnlülatlve on the

part of teacbors to express theln oplnlon on e pa:rtlcular

lssue or to mako lt clearly ünd.erstood. that thcy wlsh to

be consulted ln nespect to certaln categorles of declslons.

This lnltiatlve ls pnoblematic. The tndfvl.duals lnvolved

may o:r, may not feol self-asserülvo onough to express

oplnlons a¡rd vlews in a dellbrate attempt to þ¡6¡fi :-i: -

lnfluence on those hlgben ln the authorlty stnucture of

the school system. Howover, to the degree ttrat a toacher

. ' ;; i¡l:::ì:+rl
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bolde a profosslonal, onlentatlono she sholfLd rrss¡¡¿rr to

have a say ln the declslon maklng, conversely the1r

less professlonally orLentod colleagues wl11 havo less

deslre for -f-nfluence, their orLenüatlon will be more to

belng !temployeesrr 
_snd acceptlng dlrectlon from the

ad¡nlnletnatone. Eech of these orlèntetlons ler at .thc

fndtvldr¡aL Lsvolr a Foflootlon of FneLdsonrs pninclptrca

Of control over wonk, 1oe. pnofesslonally oþlonted teachens

seek occupatfonal control wblle non-professtonal

toachene accept ad¡ninlstratlve control. (Fbeldson r9?3¡

2O-2.6't.

Turnlng to .the neture of the algnlfloanoo of thl¡

orlentatlon for'teacher setlsfactlon, as noüod ln thc

nevlew of studles on teacher satlsfactlon, the evldenco on

the slgnlflcance of ân orientetlon towards pr"ofesslonallsm

upon satisfactlon 1s r¡nclear. lïhlle tho þeneral deslne

of teachers to be more j-nfluentlal ln declelon makl¡¡8 rfa8

. evldent fnom sevena.l str¡dl.os (corlrln L97O; Massd 1969;

Alutto end Belesco I9?2) ' the exüont to rrtrlch the deslro

yyas related üo a professlonal orlentatlon ls uncertaln.

. The wonk of Conwln (19?o) suggests 1t ls not related¡

whlle the stud.les by Brldges (19ól+) and Ca¡penten (19?1)

suggest that a professlonal orlentatlon !s related to a

deslre fon lnfluence and therefore to teacbens eaülefactlon

wlth the declslon-maklng struoture of the school. Tlhle

anomaly may be explalned ln part by the dlfferlng

methodologles and conceptuallzatlons used by tho va¡rlous

research€FS. Eowover, lt 1s also neasonable üo suggest
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tbet the aruclal varlable 1n these studles was a fallure

to speclfy clea-rly the nature of a professlonal o¡plentatlon

and, given that speclflcatlon, how such an onlentatlon

would logicallf affect teactrer satlsfactfon.

As pnevlously noted, wlthln the context of our

e:çlanatory conceptual model, a professlonal orlentatlon

1s baslcall-y a rrpower orientatlonrt towards controlllng

those aspects of the role ln the work settlng lmportant to

the practlüloner /cLtent relatlonshlp. Glven such an

orl'entatlon, lt would be loglcal to asslee that facüorg

wlthin tho work'settlng of tbe school system which relate

rnost closely to thls concern, would be mæe IlkeIy to

generaüe dlssatlsfactlon a¡nong professlonally orlented

teachens than anong thelr less professlonally orientod

colleagues. Loglcally, other factors, such as

personallty charactenlsülcs' the soclal charactenlgticg of

verlous teachers, and ühel¡r oxperfence ln the educaülonel

sygtom would havo Bomg lnfluonoe upon thelr rsLatlvs

satlsfactlon ae wetl. However controlllng fon such

confoundlng facüons should not 6]{rn{¡1¿f,e tho basic nature

of the relaülonship beüween e professlonel orlentetfon

and satlsfactlon wlth factors dlnectly related to

professlonal concerns.

wlthin ühe framework of ùhe expeoted relatLon8hlp

between a profosslonal orlentatlon and teacher seülsfactlon

noted above,an lmportant elonent to be consldered ls the

nature of the way ln whtch the professlonally onlented
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. üeachen reletss to the medlating role of the sohool. '

bureaucracy pi"ovlousl-y dlscussed, If a dlstlnctlon ls
made beüween the bu.neaucratlo for.m or structure of üÏre

school generally and the prlnclplo of organlzatlonal ,, : :

authonlty rrnderlylng that "ttrr"t*", *" iouf¿ antlolpate 
';""".''

that pnofesefonally orlentod teachers ïrlould tend to bo uo

mono dlssatlsfled wlth the br¡¡eaucratlc fom than üheln .:,::.::,:
:: .:::-. :.:. :.:-::-Less professlonally orlented colleagues. Thus Moellen l

and Charters (1966) for¡nd that teacherg ln schools wlüh a i"':"'.'i

htgh1ybureaucratlcstruotunehadagreatensonseof
poïror thnn teachors ln less buroauoratloally etnuotured 

i

schools, end Meyors (Lg72) found no roLatlonshlp between 
t,

br¡neaucnatlc stfr¡cture and teachensr sense of powen, OD, 
i;

,,
the othen trand, assumlng that the deslre fon control ln 

i

lthe work settlng 1s the prlma:ry lngredient of a 
I

iprofesslonal orlenbatlon, the lack of percefved oppontunlty 
i

to lnfluence, 1f not control, d.oclslon rnaklng ln the
'.: .:.:

school system, regendless of lts buleaucratlc fonm, would ' j

lead üo dlssatlsfactl-on anong the pnofesslonally onlenüed, ',.,,,.i",
t t-,

teach€r"s. Ilrls lnterpretatlon ls conslstont wlth

Corvrlnrs (1970) flndlng bf a posltlve relaülonshlp between

Job satlsfactl-on and confllcü (since confLict ls, fn a 
,.,.,,,,.,;

backhanded ktnd of way, an attempt at lnfluenco), and

between confllct a¡rd a professlonal orlentatlon, ev€n

though he reportod no relatlonshlp between a professlonal

orlentatlon and general Job satlsfactlon. It also

explalns why Ìrlassd strould flnd no relatlonshlp between ' 
'
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can be lnüerpneted, as a¡r lndlnoct measure of satlsfactlon)

and. a strongly posltlve assoclatlon botween hls profeseLonaL

authonlty scale and preforued partlclpatlon ln ühe declslon

malclng processc In othor wordso Job satlsfactlon among

pnofoss.lonalLy orlentod teachers may be moro dlreotly

llnked to what thoy soe to bo thc loglttmate use of power by 
,

adminfstnators than lt fs to the bu^neaucratlo hienarchy on

stnuctÌ¡re as such. Indeed, if Conwtn 1s connect

(f920..297), the recipnocal natr¡re of professlonallsm and

bureaucracy may actuali.y tend to promote tho st,ructural

growth of both devolopmonts wlthin tho modorn oduoatlonaX

sys tem.

If the above lnüorprotatlon of the rela'tlonshlp

between a professlonal orlentatLon a¡¡d teachensr Job

satlsfactlon ls essentlally comect then 1t roqulres a

re-statement of the orlglnal genenal hypothesls prosented

ln Chapten I. Rostated lt ls as follows

Deslrlng more control ovor theln occupatfonal
actlvltles ln the school system' the mone

' professionally orlented teachors w11] bo lese
satlsfied wlth thelr lnfluence on the decislon
maklng structure of the school system tha¡r

It should. now be possible to adduce several speclflc

hypotheses regardlng the nature of thls relatlonshlp. These

h¡rpotheses ln ùurn wll-L provide a basls upon whlch th,e

general hypothesls can be elthor accepted or reJecüed.
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The opportunlty f,oer teachers to relate closely to

theln students ls L source of satlefactlon' as slroum by

Sl¡npson ( 1969:VI-l¡Ó ) a¡¡d Lortle ( 1969 ..321 . However,

ln the terms of the model put forward by Johnson (X972)

thls rolatlonshlp le rnedlated by the deolslo¡re made by ühe

admLnlgtratong ln the school system" To pnofesslonall¡r

orlented. teacb.ers desltrlng power to controL their
occupat1ona1act1v1t1es1tfo11owsthatamaJorconcern

w111 be the extent üo whlch they are able to maks declslons

lndopondently as to úhat the noodg of tho pupllg a.ro end

how boeü thoy ehouLd bo mot ln tho ol.assnoom, Thorofore

tho flret opeolf,lo hypothesle ls.-
A professlonal onlentatlon 1s lnversoly

rolated to satlsfaction wlth class roon
autonomY.

One facet of control over occupatlonal actlvlttec
whlch, drawlng on tho model, one wouLd expoct to be of

concorn to professionally orÍented teachers,but of lees

concern to l-ess professionaily ml.nded teachers, ls the

actual assignment of personnel to occupatlonal roles.

In Johnsonts typology, under medlatlve cor¡trol ühe staüe

employs those lt feels calx met the needs of cllents end'

deflnes the manner of meeülng those nseds. IInder

colleague control the practltloner and cllent are bnoughü

togother on the basls of tbe degree to which the cllents'

needs can be met by the practitloners'expentlse. One

would expect that fon pnofesslonally orlentod teachenet
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lncludod ln the doslre to cont¡roL thelr occupatlonal nolest

would be a deslre to have lnput lnto the declelon naklng

relatlng to employnent pnactlceso therefore the second spoclflo

hypothesis le

A professlonal orlentatlon 1s lnversely i
related to satlsfaction wlth lnfluence on
admtnlstratorg regardlng colleague asslgnmenüs o

DeClslOnS felatlng tO the ed.UCatlonal Systen aS A ,,,., 
',',,'

:'. ::-:;. .:',

nïroLe are made by the Department of Educatlon and' tbe
j-:----:.-

school boards. Íhese declslonsr Put lnto practlce, have i ':"::'

aprofourrd.effecüontheoccupat1ona1act1v1t1esof

üeactrers, provlafng the rvhole frarnowotrk wlthln whlch they 
I

must practlce. Agaln drawlng on the model thls ls ln 
1

l

accorda¡rce wlth Fneidsonrs adni¡rlstratlve prlnciple 
i

I

(19233e0) a¡d Johnsonss conceptlon of medlatlve contnol 
i,:

where decl-slons as to tho neods of cllents a¡¡d the manner 
l

of meettng ühem are declded by the medlattng body (L972346). 
I

A chanße on movemenü towards control ln tho ma.¡rnon Jot¡nson . . :,.

outllnod uncl6n rloolLonf4tlo oontrol" (I9?2f lt5) or ln '".'"'r'
.::' ;-:-:..:

. accordance wlth Fleldsonrs occupatlonal prlnclpLe (L973t221 
"'""i"';

would requlre toachers to have lnput, a¡d eventual contnol,

' over dec:s1ons affectlng tbe school systên á's a whOle.

It can be hypotheslsed therefore that movement towarde thls i,,.,;,,..

end 1v111 be a concorn of pnofesslonally orlentod teacherst ',

therefore lt le hypothesÍsed that

A profosslonal orlentatlon ls fnvorsely
reLated to satlsfactiãn wtth aarninfstraülvo
declslons regardlng organlzatlonal change' "";',',,',
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fn dlsoutsln8 the effeot of a pnofessfonal onfentatlon
on setlsfactlon ühe attempt ls being made to eepanate out
the preclse effect on saülsfacülon. The two typoe of
satlsfactlon anaryticarly separatod ln outllnlng ühe

problem ln chapten r dLfferentÍated betwoen satlsfactfon
wlth the organlzatlonal factors and satlsfactlon wlth the

. work eottlng, that ls wlth the everyday opponüwrltlee a¡rd

eoclal- relatlonships provlded. by the work seütlng.
As etre$sed. ln the model, the maln concern of

pnofesslonally oriented teachers, w111 be urtth the galnlng
of control by lnfluence on declslon makrng, and slnce

eatlsfacüion with. the work settlng wtlr be more lnfluenced
by the partlcula:p clrcumstances wlthln the sclrool tJran by

the Ì,.rofesslonaL orlentatlon of the teachers lt 1s

hypotheslsed that -

A professlonel orlentatfon ls not
slgnlf lcantly nelated to satlsfactlõã-

. wlth the work setting.
.:

rn tbls chapter tho model to be used ln oxi¡nln1ng the

nelatlonshlp betv,'een an orlentetlon towards professlo,nallslr

and work satisfectlohha^s been presented.. The general

hypothesls has been neformulated as a resulù of the

dlscussion and four speclflc h¡oothesis adduced from this
The results of testlng these speciflc hypotheses wlll offen
ovldence fon or agalnst acceptance of the general hypothesls.

fn the follorvlng chapter the measurement of the variables

w11] be d.escrlbed, the hypotheses operatlonalized. and the

metÏ¡ods to be used ln testlng tbom dlecuesed.
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METHODOLOGY

Introductlon

rn thls chapter the data to be usod wtlr be dlscussed.

Folrorvlng th1-s the operatlonar deflnltlon of the varlables
and. the eonstructlon of lndex scores to meagure them wtlI
be descrj,bed. The speciflc h¡rpotheses wlrl then be set .:

out ln thelr operational form. The method of testlng
theso h¡poüheses w111'be d.escribed. and the advantages,

appf icabillty and lfunltatlons of these method,s evaruated.

Data

. Þource.- [he data fon this study was ta]ron fnom a

questlonnalre adminlstered. ln a survey conducted by

Dr. B.J. Hodgklns ln the st. Bonlface school Drvtslon.
The purpose of the survey was to undertake a genorar

organlzatlonal analysls of the nature of teachers r attltudos
' anc values. 0f the 16 schoors invorved ln the study,

10 are elementary schools (tv,¡o of which lnclude grad.os T

and B), 2 are Junior high schoolsr ard4 *" high schools.

Ques.tionnaires tlrere 6lven to aLl- teachers ln tho d.lv1slon,

' a cotal of þ6 teachens teachlng klnd.erganôen to gnad.e 12. .

3l¡0 usable quesùlonnaires rrere returned. 'rhe response

. rate, wÍth one exceptlon, vras high from all schools,

varylnq from 60 per cent to lOO per cent, 10 schools were

over BO per cent. The sole exceptlon waa one hlgh
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school wlth only a 17 per cent rosponse rate (7 teachers

out of l¡e retrrnnlng questlonnalres)"*

Llmltatlonsc- The maln llmltatlon ln corurectlon wlth the

data was the method of dlstrlbutlon a¡rd collectlon of tho

questlonnalres. The quostlonnaf-res were dlstrlbuted
' tÌ¡rough the princlpals ln ühe schools and tl" teachers

were asked to return them to the superlntendentrs offlce.
Although the teachers were assured of, anonyrrlty thls rnay

have affected the responses given by some teachers. How

much thts may have blased the results ca¡¡rot be osüabllshed

but the effect, {.f anythlng, ls }lkely üo have made

teacherg a l1t.tle more lrcorlservatlverl or fron-conmltaL ln
ühe1r responses. Conslderlng the measures used ln thls
analysls thls wotrld attenriaüe the correlatlon so tho

actual reLatlonships may be stnonger than the results showo

The request to returrr the questlonnalnes to ühe

superlntendentrs offlce may also account for the low

response rate from one hlgh school that was noted above.

The openatlonal deflnltlon of varlables

The questloru¡alre contalned a serles of questlons

relatlng to dlfferent aspects of pnofesdlonallsm, a number

of questlons on satfsfactlon nlth the teachlng role, and

a number of q uestlons on percelved lnfluenco and tho

Ievel of lnfLuence des Lred,.y' Facton analytlc methods were

+t ÍLre response rate by school ls glven ln the Appendix.

/ A copy of the questlons used ln thls study appears ln
the Appendix

;;'r::.ial I

)

l

l

i

i

'
l
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used to uncover dlfferent dl-menslons of tbese concopts

and subsequently to constnuct lndex scores üo measure ühe

varlabLes 
"

Factor ana1ysls, by reducing a large nunber of 
,i1,,,¡

varlabLes (or questlon responses) to a small number of .:'::'

factors, enables the researcher to clarlfy tho measurement

of hls concepts. Any single questlon on'a question¡relne

may or may nG preclsely tap ühe concept or ldea the l;,,,':.

resoarcher wlshes to lnvestigate. This is not to sey that -,,::

the questlons are poorly deslgned. but that ühere nay be 
¡::':'r

dlscrepencles between the ldea lntended, the wond,lng of the
:

questlon, and the 1nüerpretatlon glven tt by the respondent.

If a large number of questlons rolatlng to a single concept 
l

l

are askedr Ðd the responses conrelated, ln
comblnatfon they cover the concept rr¡rder investlgatlono 

l
:

Vaniables (or questlon nesponses) hlghly correlated clusten I

together on one factor and Íù ls generally posslble üo I

fdont;tfy tho unrlorlylng olomont comnlon to ühom and ühenoby i:.,;.,,.
:,'.', -', .to namo ùhat facbor 
l.:'rri:ì: :ì.-: Factor analysls was penfor"med on all subsectlons of

the trvo questlons relaüing to teachers t professlonal

orlentatlons (questlons 10 and 11); on all parts of the 
,,:,:,,,;

grtestlon relatlng to teachersr satisfactlon wlth their :::'::1

role (questlon 18); and on the subsectlons of the questlon

nelating to percelved and deslred lnfluenco (queetlon 221,
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As a finst etop a facton analysls was perfonned on

ühe two quostlons relatlng to teachers l professfonal

orlontatlons (questlons 10 and rl). Tho queetlons wero

deslgned bo tap dlffenent d.lmenslone of .teachers0

orlentaülons towards thein occupatf-onal nores and thereby
to provfde a moasure of their pooiu"rlonal or ennprbyeg

orlontatlons. The conplete rosults of the iactor analysls
using a varlmex rotation are glven 1n tÌre Append.ix. After
consldering tho questions v'rtthln oach factor wlth factor
loadlngs over .450 the three factors were label]ed. es

follows-
Factor I Profosslonal Standards
Factor II Cllent Orlentatlon
Facton III Professlonal Actlvitles

The quostlons lncl-ud.ed ln each factor s.re shown 1n TabLe l¡.1.
From the nesults of the factor analysls, lnd.ex sconeg

of each teache::sr professional onlentatfon on eabh of

these three factors or dlmenslons of professlonaligm were

complled. Thls was done by totalllng thelr scores on eaqh

of.the varlables lncluded ln each factor wlth a factor
loading of more than .\5O. Each teacl¡er was gLven a

score on each factor plus a total score for aL1 three

facùors together. Non-respondents wene scored as 3 so

as noü to ellmlnate them from the sample (Herrlotü and.

Hodgklns, 1969:28t¡. The responses to eaqh quesülon wene

coded fnom }¡strongJ.y agree to S-strongly dlsagreo. A

low lndex score thus lndicates hlgh professlonallsn as

as defined here.
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Factor Loadings on Questlons relatlng to
Prof esslonal Onl entat ion

Faoton I Profoss I onal Standands

Teachsrs shorrld try to 1Lvo up to what thoy
thlnk are'üho standerds of their .profeoslon
ovon lf the adminfstratlon on the communlty
does not soem to respect them"

A üeachor should try to put his standards
and ideals of good teaching lnto prabtlce
even if the rules or procedures of the
school prohiblt lt.

IV-5

Factor Loadinß

.l+99

.833

.l+63

,568

.ígL

.57:-

,727

.57 3

A teachers
hen ideasof
even though
viqrvs.

Facton fI

shcuLd conslstently practlco infs/
the best educational practice
the adrnlnlstnatlon prefers othon

C}lent Orlentation

It should be permlssible for the üeacher
.to vlolate a nule 1f he/she is sure that the
best interests of the süudents w111 be
served ln dolng so¡

Unless sho ls satlsfied that it ls best for
the student a teacher should noü do what she
1s toLd to do.

A good. teacher should not do anythlng that ho
belleves may jeopardizo tire interests of his
sti-d. en'l;s regardloss of who tells him üo or
what the rules süate.

Factor III Professional act1vlùi.es

Teachers should subscribe to and dil-igently
read the standard professional journals

Teachers shoul-d be actlve membor:s of at least
one professlona] teaching association, a¡rd
attend most conferences and meetlngs of the
asgoclation.



o mga,guned by " "i

â total' scone and by throe separate scones -- o¡ pnofeseionel
' standands, cllent onLentaüLonr Bnd pnofesslonel aotivltlos.

Itrese th:roe scores appean to be valld moesures of a

professlonal onlentatlon ln the llght of the precoe¿lng :,,,',,

discusslon of the basls of a pnofosslonal onientatlon
( cf . p.f ff -I9) . Teachers r,rùro ano profegslonally onlenüe¿

, 
wltl be more lncllned to nake Judgments ln the ]ight of what 

,,,¡.,i,::.' :: :

they feel aro professlonal stsndards if.rrt to foLlow the
li dlrectlves of the school admlnlstratlon. simirarly

professlonally onlentod teachers will be more lncLlned. to
ì use their oxpent'larowledge to dotermlne the puplls needs,

' 
*d act accord.lngll, tha¡r to ablde by lmpensonal nules an¿

i 
regulatlons to deallng wlth pupils. Attend.enco at

I professlonal meetlngs and. Journal readlng pnovld.es dlrecü

, moasures of pnofessional actlvlty.

Satlsfactlon wlüh the work setülng - operatlonal doflnltlon
0n the questictn relatlng to satisfactlonrteachers were

asked to express their satlsfactlon wlth thLnteen d.tffenent
aspects of their nole. Facton analysls., uslng a varlmax

noüetion, produced two ¡toparate facüons. ftre conplete

facton matrlx ls shorrn in tho Appendlx.

Faoüor 2 relates üo soolaL relatlonships wlth
colleagues and puplls fn the.wo¡rk settlng. The questlons

lncluded 1n thls faoton a.ne shown ln Tabre l+;e. . An lndex
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ÌÌras cornplled¡ 8B fon the measure of professlonal orlentatlon,
for each teaeher on thls factor, Rosponsos to tho

questlons, whlch wer€ totalled. for the scone, were codod

from I-very estlsfled to l-very dissatlsfled. A low soore

thorefono fndtoeües hLgh satLsfactlon wlth soclal
rela'tlonshtps ln the work sottlng,*

Faqtor l-ioadlngs on Quesülons nelatlng to
åatlsfactlon with the Wo¡rk Settlnß

Satisfactlon wlih the Work settlng

Itre level of competence of most of the
other teachers ln this school-

Tho mothod employed in thls school fon
ma-klng declslons on pupll dlsclpllne
matterE.

llre attltude of the students towards
the faculty of thls school.

lhe educatlonal phllosophy whlch seems
to prevall ln thls school.

Factor Loadinc

.l+93

.536

.Trl+

.476

rr The questfons lnc1ud.ed ln Factor I ln conblnatlon
did not appean to tap pneclsely the satlsfactlon wlth the
opportunlty to lnfluence the declslon rnaklng structì¡lr.e of
the school systen whlch 1t was deslred to meesu,ro. Itrls
facton was bhenefone not used ln the analysls.



gg.ltl_sfactlon wlth declslon makhn - naülonaL deflnltlon

IV-8

ft wae argued,, based on the model d¡rasn fnom

Johnson (tgzz) and from Fr.eldson o9T3), that a profosstonar
orlentatlon lnvolvos a deslre fon controL over occupaülonal

activltles. ft follows from thls that fon the
pnofesslonaLry onlonted teachers the rack of opponürrnlty

to oxêr'clse lnfluence ln decislon maklng rr1ll create a

sense of dlsgatisfactlon 1n those teachons. For the
purposes of thls analysls the degnee of satlsfaoülon lrlth
doclslon maklng ls openatlonally deflned ln te¡rrs of tlre
discneponcy botween the Ínfluenco teachens feel t¡ey should
Ïrave and that whlch they percelvo themselves üo actually have.

rho questlon nelating to influence was factor anarysed,

Ln two soparaüe parùs. The flrst part relates to the
lnfluence teachers percolve themserves as actualry þavlng,
the second, part to tho lnfluence they feel they ehould have.
Factor analysis, uslng a va.nlmax notatlon, pnoduced ùhree
factors, tho same fon both parts of the questlon. These
factons wðre ldenülfled as

Facton L lnfl_uence on system wlde changeFacton Z lnfluence on the _hlring, f fnfñg
and assÍgnrnent of teacñers

Facüon 3 _ 
iitti:":ï,:1l3ååå:"""rlona1 maffiens

TabLe l+.3 shows the questlons tncluded Ln each factor wlth
the facton loadingo. rtro comproüo facto¡r mat¡rlx fon both
pnnts of tho quesüton ls 6rvon in bho Ap¡rondrx.r.r
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Faoton Loadlngs on quostlons relatlng to
PenceLved a¡rd Des ired Influence

Factor Load'lnc
PerceivedæInl'Iuence
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Faotor Loadln

Iftl[Gffie

.828

. gh4

.785

.8?o

.75t

.559

,66t

,7gl+

.77L

Faoton I Influence on Systen

-wSettlng the tlmo sched,ule
and goals to be achleved for
a system wlde change

Identtfylng the types of
system-wlde changes to be
lmp1lúented

\rllorking out tho detalls for
lmpllmentlng sys tem-wlde
changes

Factor 2 Influence on the
ffid@I'eacllers

Hinlng new teachers

Decldlng whether: to renew a
teacherls contract

Maklng speclflc faculty
ass lgnnen ts

Facton 3 InfLuence on
Instructlonal
ffi_urassroom

Selectlng texts and other
materials

Establlshlng the obJecülves
fon each coursoo

Determinfng-the concepts end
lnfor¡nation to Þe taught 'ln
a partlcular course.

.815

.9L7

.807

.783

. Br3

.653

.6zj

.BB1

'.204
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Thnee scones weno complled fon each teachen fon

pencelved. lnfluence by totaiffng hen o""por""" to the

questlons ln each factor which had a factor loading of
over .5OO (See Tablo l+"3)" Tlrnee scores wore complled, 

,,,,,,' ln the same menner for d.eslred lnfluence (see aLso Tab1e ;

l+.3)" As' a neasure of satlsfactlon with the doclslon

ma.klng structure of the school system the dlfference between
-.:.r.:..

ühese two sets of scores was calculaüed to glve a ',.,,',,t:. :

: dlscrepency score on each of the three factons. Eaclr i:':.;
,1,,1.-.

teacher was thus glven a score lndlcatlng thelr doþreo of

satlsfactlon vrlth (1) theln opportunlty to lnfluonco system
.;

.w1dechanges'(2)the1ropportrrn1'tyto1nf1uencethe

autonomyover1nstnuct1ona1matters1ntheclaSgroom.
ì

úne questlons were scored f:rom l-no lnfluence to
l

a largo dlfference glvlng a high score lnd.tcates low 
,,,,,,i,: t.t,t-,

. . ..-..:.

s aülsf actl on. 
':rj:

Lltnltatlons

A sllghtly consenvatlvo blas was lntnoduced lnto all
of these lndex scores by necodlng aLl non-nespondents aB

3 (scones nanged fnom L fo 5 ln aLl guostlons). To have
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eLlminated.:ìregpondenüs whene one scoro rÍas l,acklng wouLd,

have reduced, the sanple conslderably so thls arternaüive

was edoptod.tt Thle oould posslbly have lntnoduood a

ollght measurement orror, The effecü of codlng

tlon-Fespondents as 3 has been to nernow tlro dlocnoponcy

betwoon theln deàlred level of lnfluence a¡rd the leve1

they porcolve themseLvos as havlng. rn the questrons

relatlng to professlonaL orlontatlon--parttcul,arly those

reratlng to a cllent orlontation wtrero the non-response

reached a 1evel where lt cou-Ld affect the resulüs--the
effect was to lntroduce e conservatlve b1as. Glven

thls tho result of cod.lng non-nesAond.ents as I havo boen

to attentuate tho corrolatlons, the rerationshlps thaü

exist therefone may be stnonger than the results "hor./
The use of lndex scores - g.gnenal dlsçusslon

For the purpose of thls study professlonaL or.lentatlon,

satlsfactlon wlth the docfslon making structune, and

satlsfactlon vrlth the work settlng are operatlonally
d.oflned. ln terms of these lndices. Ind.ex numbers,

cafculated in the martner already descrlbed aro belng ueed as

Tlhe actual flgures fon non-response are gLven 1n theAppendlx. .

M rltornative solutlon to deallng wlth non-responee
wou}d have.been to proJect the score fon the
unanswerod question from ühose that were answe¡led.
Wïrere respondents failed to answer al} the questlons
lnvolved 1n the lndex they should have been deleted
from the calculaülons.
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å nêens of lndlcatlng an undenlylng varlebre thaü rs not.
dtrecül.y measurable" stnlctry speaklng thene ls no' ]oglcal way to brld.ge the gap between the conoopt a¡rd thc

. fndex scoro that punponts to moasure lt. (BLalock 19Zg¡13).

Howovonr oalculated ln the mannor desorlbed, the lndfoee
oan be assumsd bo glve a reasonabl.y eccurato estlmate of
tho varlables. lho scoresr celculateC for each toachen

; ,statlstleal procedr¡roe but at thê same tlme lt ls
recognlzed that they ere onry a means of measrrrlng the
undorlying concopts being discussed.. It is assurned. ln

., uslng lndex ""oo", that the eryor that enters 1n 1s

random.

l

Openatlona]. form of tho speci.flc hypoüL¡oses i

lÍL¡e speciflc h¡ootheses ad.duced. fnom the genenal

hypothesls and, the model, ca¡r now be staüed, ln a form that
' .can be üested.. llhe ffnst speclflc hypotheels was: ,.,,,, .,,,:

:t' 
t 

t t

o"r,tåapi:t:;;l3iå:ri:*"iTilt:i.nt:"åi;erselv ..,,,,:,,::,:

autonony. \

Resüated. ln operatlonaL form thls becones¡

Eypothesls I: A professlonal orlentrtroo ì": liiäH+""i:l"l;3rff";î:llíï:liå"î'Tl ,o" ,',, ,,:,, ,.,':.

classrgom. .r Yv.5a

rn dlscusslng the speciflc h¡rpothesls it was argued .

ühat a maJor concern for profosslonalry orlented teachens

would be the extent to whlch they would. be abre to meko .:,:::,:.:.:::;:,:::

r-r^---r---Àì-^ ;tt';ii"':'.':..
d,eclslons lndependently as to what the needs of ühe pup1l
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aJpe er¡d. how best they shourd. be met in tbe class¡loom
(cf. rrr-26). since th.e pnlne task of teachers involvee
1nsür'uctional maüte's the materlals used fon thlsrand. tù¡e

decl-slons as to the course content and obJectlves, should
be of prLrne concern üo professlonally oriented. teachers.
rü was felû that tb,e degree of satlsfactlon Ìrlüh autonomy
over lnstructlonar matters ln the classroom was a good

measure of classroom autonomy.

rn the lasü chapter tt n¡as suggested that the nlxed
flnd'lngs of the studies revlewod. regardlng the ¡relatlons¡lp
between a profes.slonar onientatlon and satlsfaction mlghü

be d.ue ln pant to a falrune to speclfy the exact natuno
o-f a pnofesslonal orlentatf on. rn testing thls hypothesls
ühe threo dLfferent dlmenslons uncovered by factor anary.sis

wlÌL be examlned separately 1n an attempt to clarlfy the
relatlonship. Ttre followLng hypotheses wl11 therefore
be tested:

Hypothesls 1a: profosslonal standards erelnversely related to satlsfactlon ,fif¡ ãolororyover instructlonal matters 1n the clasgroon.

Hypothesls Ib: A client onientatlon lslnversel-y related to satlsfactlon wlth autonomyovor lnstructLonal matters ln the classroom. '

Hypothesls lc: professional actlvitles arelnversely related to satj_sfactlon wlth a[tánornvover lnstructl0naL matüer"s 1n the classroom. v

The gocond spoclflo hypothosls wasi

. A.profosslonuL onlont,ablon ls invonsoLynelated to satisfactlon wtth lnfluenr¡e on
ad¡nlnistraüons reganding coll.eague assignments.
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In the operatlonal forrn tbls becomes s

Ilypothesls 2z A professlonal orlentatlon is
lnversely related to satlsfactlon wlth

. lnfluence on the hlnlng, flrlng and
asslgnment of teachers"

lhe dlfferent dlmenslons of a professlonal onientatl.on
w111 aLso be exa¡rlned wlth .ref enence ûo thls Ìrypothesls ¡

Hypothesis 2a.. Professional standa.rds arolnversely relaüed to satlsfactlon with
Lnfluence on the hirlng, fln1ng and

. asslgnnent of teachors.

Hypothesls 2b¡ A cllent orlentatlon ls
lnvensoly related to satisfactton wlth
lnfluence on the hlnlng, finlng and
asslgnment of teachors.

HypoÈhesls 2c¿ Professlonal acülvltios ane
lnverseLy íelated to satlsfactlon wlth
lnfluence on tho hlrlng, flnlng and
asslgnmont of teach'ors.

. ltre thlrd spec,lflc hypothesfs was stated as follows:
A profosslonal orÍentatlon is inversely

related to satlsfactLon wlth f¡rfluence on
.admlnlstnaü1ve declslons regardlng'organlzatlonal change.

. Restated ln operatlonal- f orm thls becoures:

. Hypothesls 33 A pnofesslonal orlentatlon is
lnvensoly nelated to satlsfactlon wlth
lnfluenco on system wide change

' Hyþodhesls 3a: hofesslonal standards aJre
lnversely related to satlsfactlon wlth
lnfluence on system wlde change.

Hypothesls 3b: A cllent orlentatlon ls
lnvorsely nelated to satisfactlon wlüh-. lnfluence on system wlde chango. 

\

Hypothosls 3ci Pnofosslonal actlvlü1os aJpô
lnvensoly nolated to 'sa.ütsfacülon wlth
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llt¡.e fou:l'th speclffc hypothesis was concerned wlth the
satisfactlon of teachens wlth theln work settlng and lt
Í/as a.ngued that thls would not be aff ectod by teachors !

' orlentatlons üo professlonallsm.

slgnlflcantly related to saùlsfactlon wlth the
work- s'ettlng.

. 
Tl¡e oporatlonal f orn of thls hypothesls ls:

Ilypothesls l+: ProfegslonaL orlentatlon ls. not slgnlftcanüIy rolatod to eatlsfactlon
wlth the work oeüüfng.

l:;-: r'ì :

Statistlcal enalysls

As an lnltlal step ln testlng the operaüiona1
.t

hypotheses Peatsonrs producü-moment conrelatlon coefflcient ' 
)

was used,. Besldes being easlly f.nterpretod, it has 
l

ùhe advantage of aÌlowlng a summary of ühe stnength of tho 
,-9

relationsÌrlp between two vanlables so. that several ,

.'.'re1at1onsh1pscanbecomparedtodeterm1newh1ch1sthe
strongest. 

.: :.

''1::''the spread about the llnear least squares equatlon. . The , ,,,",

conr"elatj.on coefficient, t, has an upper llnlt of 1. If
all the polnts Iie on a stralght llne r with be elthen
+Ï or I depending on rryhether the nelatlonshlp ls poslü1ve i,,,,,,,

'i:- I'

or negatlve. â, coefflclent of O lndtcetos thaü no

Llnoar nolatlonshtp oxlste (Btalock L97es 376-3771.

The coeffLcent r descrlbos the strength of the

assoclatfon between an lndependent and a dependent va¡plabLp. ::::: ::' '.:.::-.:

' ) -;::::--:-If the coefficient ls sguared., î2, lt has an lnterpnetatlon
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ln üen¡rs of ühe explalned varlance, that is lt glves the

pnoportfon of the totel varla¡¡ce in one varlable thaü oarr

be explained by the other va.nlable"

As a reflnement of the zeno-order relatlonshlp 
:.::

oxpressed by Peansontg product-mørent correlatlon coefflò!.entr ::;::

; pa.ntlal (1s! a¡¡d 3rd order) correlatlon was used to nemove

, the effects of other vanûables vuhLch may affect the

relationship. Commonly the cornelatlon between two ",',': :,:.1 :,'

varlables wl}l be affected by othen varlables entenlng lnto 
,,,:,,,,,,

. can affect the correlatfon by d.rastlcally neducing 1t, o¡t

Less conunonly, hÍ lncreasing 1ü (Muellen and Schuessler l

19ó1:328). In the partlal conreLatlon the effects of ühose
I

lntrustve factons that can be ldentlfled are contnolled..
:

ÍLrus a partieì. correlatlon provld.es a single measure of i

.l
' whl]o ad'jusülng fon the,effecÈe of ono or more add.ltlonal . :

varlables (Nle, Bent arrd HuIl 1970: 158). Tho effects of ,:

. -l - .:ttt"t"-- these contnofled vanlables ls asstuled to be llnearr 
,,,,,,,,: -::.:..::

In the revlew of the llterature, a¡¡d ln the theoretlcaL '''

' : dlscusslon, the positlon of women in soclety was

congldered as having an lnfluence on thelr professlonal 
.: .

orlentations (Simpson t969; Well a¡rd Vrlofl 1971; Pnathen I9?1). ,,''',.
.t

For thls noason lt uras considoned desl¡rable to control for
Box. Exporlenco wag alno controLlod forr âB tho
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. 
t, 

'lnfluonoe of e¡q)orlence on the porceptlon of oonfllcü, and.

on tho deslre fon influence r,vas noted by Alutto a¡¡d

Belosco (LglZ) ar¡d Muth (n.d.) It was also d.eclded, to
control' fon ed.ucatlon on the assrrmptlon that a hlghen leveL
of educatlon wôuld have a professionallzing effecü. ::.:.:.:

fn consldertng both the zero-or"den connelatlons and

tt"tt ttt 
'. Slgniflcance tests ûeasure the pnobabillty thaû a , '

-,,....,.,.

exampre, lndlcates that the nelatlonshlp wllr occur by

to be tested ln this süudy wlLl be accepted lf the 
i

reLatlonship 1s shown to be slgnlflcant at the .o5 lever 
,

or betüer.
Ì

ì

Llmltatlons j

The maLn tlnltatlon in uslng pearsonr s n and partlal
correlation is the assumptlon of llneanfüy. An ¡r of ze?o

orl a low co*eratfon may mask the fact that the
' rqlatlonship is a cr:rvilinear one rather than linear.

There appears to be Do r€ason to assume that the
nelatlonships between the vaniables would not be Llnea¡ ln
this case, therefone peansonrs n and pantlal co*elatione
wenb considered appnopr"iate etatlstlcal tochnlgues.

rn thts chapten the daüa and the methoù by rvhlch the.
speciflc hypoüheses are to be tested have been descnlbed,.

' The nesulis of the analysis qre neported in the next chapten.
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RESULTS

ïntroductlon

rn chapten rv the maJor varlabres to be used ln thls
süudy were operationally deflned a¡¡d used to staüe the

hypothesls ca¡rnot bo tested. dlrectly, , speclftc hypotheses

: woro formurated. ltrelr acceptance or reJectlon wirl
.,, , provlde tho basls fon acceptlng on reJectlng the gononal

hypothesls. Thls chaptor deals wlth the statistlcal

: results of ühe testlng of the speclflc hypoth.oses end

As part of the prellmlnary exarn{natlon of the data

to establlsh the charactenistlcs of the sanple

. cross tabulatlons were used.li Of the sarnple .of 3ù-O

teachers, 2L9 ane female, 102 male (non-response 19).

Itre range of education ls not greaü, l1l p"* cent of the

üeachers ln the sample have below a B.A. degree, and a

' . further l0 per cent have a B.A.¡ onJ-y 6 per cent report
a hi.gher leve1 of educatlon. l¡Jith regard to expenrence

l+3 p"o cent have had. no expenlence outsld.e St. Bonlface

and anotht¡r' 21 pen çent haVe had only ono on two yeare

oxporlonce ln obhor dlvlslonso !'on tho moEb ¡rar ¡ þl1etLî

tF F'igures fon s€x, educatlon and expqnlence dranm
from the cÍoss-tabulatlons are glven ln the
.Â PPcr:rì 'l x .
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teaching exporlence wlthln the st. Bonfface school.

Dlvlson ls also short. rtrlrüy-two pen cent have had

one years oxperfence or.Ìess teaching !.n the dlvlslonn
two-thirds have had I years experlenco on legg.

ResuLts

I

ftre flnst hypothesls was:

Hypothesls 1: A profosslonal orlentatton lelnvensely related to satlsfactlon 'wlth
auüonomy oven lnstnuotl.onal mattons ln the

Hypothesls la¡ professlonal staJcdarde arclnversely related to satlsfactlon wtth
auüonomy ov.er lnstructlonal mattens ln the
classroom.

Eypothosls Ib¡ A cllenü orlentatlon Ls
lnvenseLy nelaüod to satlsfactLon wlth. autonomy over instnuctlonal matters 1n the

,, cLassroom.

invorsely related to satlsfaction wlth
autonomy ovor lnstructlonal matüors ln the
clasgroom.

The zero-order correlatlon coefflclents (pearsonrg

pnoduct-moment correlatlon coefficients) a¡e glven in
Tab1e J.I. ltre nesuLts of controlling fon the

eff ects of teachers r level of ed.ucatf.on, f on sex a¡rd

for expenlence 1s neported 1n Tab1e 5.2. The thürd

onden partials, controlllng for the comblned effects of
.thoso thnee vanlablesrano noponted ln Table 513.
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Zero order cornelatlons betweon professlonal
orlentatlon and satlsfactLon wlth euüonomy

over lnstructlonal mattors ln the classroom.

Satlsfactlon
1. Pnofesslonal orlenüaülon

Lao Professloilal stândards

lb. Cllenü orlentatlon
lc. Professlonal actlvltles

- .15#rl

-.19t"t

- . o9Jt

;.01

N = ll¡o
1t"'c signlf leantlt Slenlflca¡t

Saülsfactl,on with:
1. Professlonal

orlentaü1on

1a'. Professlonal
. standards

l-b. Cllent orlentatlon
Lc. Pnofegslona1

act lv 1 t'les

or
or

at
at

levol
levol

botten
betten

_.].5r*:

-.19*t*

-.09

- ,01

-.IlrHi

-. t?t

-.ôg

-.01

Table 5.2
lst order partlals between professlorial onlentatlon a¡rdsatlsfactl-on wlth autonomy over lnstructlonar mattens in
tÌre classnoom - controlÌlng"forrrteacherst educaülonr ex

Varlablo controlled
Educaülon Sex Exporlence

:'15¿He

-'19*n

-.09
-¡01

+Fl's Slgnlflcant aü .01 level or bette¡r
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Jrd ondon pa.ntlals between
satlsfactlon wlth autonomy
the classroom - controll-lng

professLonal onlontatlon a¡rd
oven lnsüructlonal mattens in
f or teachens I educaùJ.on, sex

and lence

1. Professlonal orientaùf.on

14" Professlonal standard.s

lb. Cltent orlentatlon
1c. Pnofosslonal actlvltles

Satlsfactlon

-.15írar

-. J-gri+r

-"08,

-.OI

¡l = 3l+0
IHF Slgniflcant at the .01 level or betten

Itre nelatlonship between a professional orlentatton ànd

satlsfaction wlth autonomy over insùructlonal matüors ln the

classroom 1s ln the expected dlrection, and 1.s. statisülcally
slgnlflcant though the relatlonshlp 'ls not strong only

2.21 per cont of the varlance bolng explalned. VUhen the

d.lffenent dlmenslons of a professlonal orlentatlon a.ne

examlned, pnofesslonal standards a¡rd satlsfs.ctlon a¡e

assoclated. A cllent orientatlon a¡rd satlsfactlon are

also slgnlficantly related but thls ¡relatlonshfp ls. no

longer statlstlcally slgnlflcant when the effects of

teachonsr educaülon, sex, a¡rd oxperience &re controllod.

lflhile very Ilttle of the varlance ls explalned, the

re1atlonr\lp ls ln the oxpeoted directlon, that ls a hlghen

J.evol óf pnofosslonaL onlontatlon 1s agsoclated wlth

dlssatlsfactlon. 
,

Fnom theso results pa¡tlal oviderice ls offered ln
favor of accoptlng hypothosls I, Consfdonlng the
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vanlous¡ dlmonsions of a pnofosstoner onrentatron,
pnofesslonal standard.s appoars to be tho aspect of a
pnofesslonal orientaüion most closery assoclated wlth
eetlefactlon wlth crassroom autonomy, H¡4rothesls la re
therefore accepted, buü 1b and r.c cennot be accepted. at
the "05 l-evel of signlfica¡rco. Although not al1 of the
sub-hypotheses are accepted. the maln hypothesls ls
accepted.

rtre second hypothesls to be tested lc es folro¡vg¡
Eypothesis 2: A professlona.r onlontatlon ie .

lnversely related to gatlsfactlon wlth rnriuenc"on the h1rlng, flrlng and. asslgnmerrt ãff-teachers.

HypotheslË 2az pnofesslonar. sta¡¡derds &relnversely related to satlsfactlon wlth lnfruenceon the h1rlng, firlng a¡rd asslgnnent of. teachers.

Hypothesls 2b: A cllent onfentaülon islnversely related to satlsfactlon wlth lnfluenoe.on the hirtng, firlng and asslgnment ofteachens. .

H¡pothesis 2cz professlonar actlvitles erelnversely relaüed to satlsfaction wlth tnriuenceon the hlring, flrlng and as_slgnnent ofteachens.

The method of testing these hypotheses ls the sane
as those for tesüing the first hypotheses. The
zéro-onden conrelatlons are sho-iyn in Table 5,8. The
effects of controllfng for teachers r lever of ed.ucatlon,
fo¡' sqx ana ron expenronce are shown tn Tabte 5.5 and
.tho effocts of conbnoltln¿1 fon these thneo va:rlabloa.
coqblned ln Table 5,6,
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Zeno orden
onlentaüion
the hlr1

T3bLe 5.lr
cornelatlons beüween

and satlsfaction wlüh
and assl

pnofesslonal
lnfluenco on

t of üoachers.

2, Professlonal orlentatlon
Zao Professlonal standards

2b" 
. 
Cllent oilentatlon

2c. Professlonal actlvltles

_.ogre

- " lor$

-"ol+

-.03

Satlsfactlon

N = 3l+O
l& Slgnlficant at "05 lovel or beüte¡r

Table 5.5
lst oröerst oröer partfals betweon professÍonel onlentatlon andsatlsfactlon wlth lnfruence on the Ìrlnlng, flrlng a¡rd,lng and

asslgnment of teachers controlÌ1ng fon teacheisr
educatlon, sex ar¡d expenlence

Vanlable controlled

-

Educatlon Sex

Satlsfactlon wlth:

2. Pnofesslonal
onlentation

2e. Professlonal
standards

2p.. Cllent onlentatlon

2c. Pnofesslonal
actlvltles

_.og

- ,Io{e

-. ol+

-.O2

-.09¿t

- . rotå

-.04

-.O2

Expenlence

_.or:,

-.10rt

-.oh

-.03

N

l&

=317

Slgnlflcant at .05 leve1 on beüten.
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Table 5.6

3nd order¡ partlals botween professlonaL onlentatlon a¡rdsatlsfactlon wlth infLuence on the hlring, firlng and
asslgrunent of teachers contnolLlng for teacheisr

oducatlon, sex and experience

Satlsfactfon
2. Professlonal orlentatlon
2a. Profebsl.onaL standards

2b.. Cllent orlentatlon
2c. Professlonal actlvltlos

-.09

- .10tt

- .04

-.03

t'l = 317
tt Slgnlflcant at .O5 level on botten

Ttre zoro-orden cornelatlons between professional

orientatlon and saülsfactlon wlth lnfluence on üÏre

hlrlng, firlng and assigrurent of teachers does lndicate
that an lnverse nelatlonshlp exlsts between th.ese üwo

varlables. The relationshlp is statlstlcaÌ}y
slgntflcant althotrgh iü is weak. However, aften ,

controlllng for the effects of teachers r leve1 of ;

oducatlon the relatlonshlp is no longêF: statlstlcalry
slgnlflcanü at ùhe .61 l-eveI.

The relationshlp between the measure of professional

standard.s and satlsfactlon ls narglnally strohgen end aLso

ln the expected dlrectlon. The relatlonshl,ps botween

tho othen sub-lndlcos of pnofosslonallsm and saülefaotlon
' are not $UatlsticalIy slgntfloant. Controlllng for
'the effects of ed,ucetlon, sex and experlence, and, fon



V-8

thoLn comblned effeota doeg not affcot the neponted

correlatlon of .lo between professlonal stendards and
satlsfactlon. Based. on these ¡results hypoühests Z,

(the maln hypothosls) ls r.eJected. Only h¡pothesia Za

ls acceptod, hypotheses 2b and 2c oa¡rnot be accepted at
the .0! levo1 of slg¡lflcanco.

Turnlng to the thlrd speolflc hypothesls, restatod
1n operatlonal fomr 1ü ls as follows

Hypothesls 3z Professlonal orlontatLon ls
lnversely rolated to satisfactlon wlth
lnfÌuence on systom rrloo change.

Hypothêsls 3a: ProfessLonal standards a,relnversely related to satlsfaction with
lnfluence on system wldo change.

Hypothesls 3b: Cllent orlentation 1g
lnversely nelated to satlsfactlon wlth
lnfluence on system wlde change

Hypothesls 3c: Professlonal activltles a.ne
lnversely related to satlsfactton wlth
lnfluence on system wlde change.

Ihe results of testlng these hypothesls are glven

ln the followlng tablosr ,

Table 5.7
Zero ordor correlations between professlonal

orlentatlon a¡¡d satisfactlon wlth Lnfluenco on
system wide chan¡<e

Sablsfactlon
:. :-:.r-:.":: :- 

' 
:3, Prof essl-onal- oriontation .Igtttt 

i:,;.i ;.:.;.,.:;. :::

3a. Professlonal standards -.1$lP'r

3b. Cllent onlentatlon .l3#r
3c. Professlonal- activlüles -.A5

N=JlJ
Slgnlflcant at the .01 level or better.
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rst order partlals between professlonal. orlentatlon andsatlsfactlon wlth lnfluence on system wlde change -controlLlng for education, sox, snd experleñce

Varlable controlled

Educatlon Sex E¡cperience

Satlsfactlon wlth:

3. ProfesslonaL' orlentetlon

34. Professional
standards

3b. Cllent orientation

3c. Professlonal-
actlvltles

-.19*+

-.lBrHe

-.I3rHr

- .o5

-.191Hå

.-. lBiHå

-.I3rHr

-.o5.

-.lÇret

-.18#?

r .13tHr

-,O5

N =317

'þ;ç Slgnlficanü at the .Ol- leve1 o¡r bette¡r

Table 5.9

3nd order partlals between professlonar orlentation a¡rd,satlsfactlon with lnfluence on system wlde changecontrolllng for educatlon, sex and experienõe.

SatlsfactÍon

3. Professlonal orfentatlon

3a. Professional sta¡rdards

3b. Cllent orlentatlon

3c. Professlonal acülvltles

- . }p{a+r

_.I$lHå

- .13lr+å

-.o5

N=317
'¡$lþ Sl'gnlflo&¡rt at tho ,0J. Levol or betten
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ftre relatlonshlp betwoen a professlonal onlentatl-on

and satlsfactlon wlth lnfluence on system wld.o change ls
stnonger than tho reratlonshlps reported for the other

: l'l0easures of satlsfactlon thougb the co¡rnelatlon ls stlll
.; -'not htgh; only 3.ó per cent of tho variance 1s explainod" ,,,,,

Tf¡e reLaülonshlp Ls ln the expected dlrectionr Efi

1ncrease1npnofess1ona1or1entat1onbeingassoc1ated'

wlth a decline ln satlsfactlon. Thls ls conslstont fon ;,',",'
tt.tt,'

the sub-lndlces of pnofesslonal orlontatlon--prrc fesslonal
: 

" 
tt't t'

. is süatlstlcally significa¡tt. 
,

Controlllng fon the effects of teachensr lovel of
.leduca.tlon, fon sex, fon expenlence, a-nd for theln ì

i

l

combined effeots makes no dlfference to these

relatlonshlps.¡rtrrr¿Pìt

Thesenesu1tsfavortheacceptanceofhypothes1s3.

' related to satLsfactlon with lnfluence on system wlde
': .- : .: "..

,.., , ..-,. 
,,

change are pnofesslonal standards and cllent orlentatlon. ,, 
,

Accordlngly hypotheses 3a a¡rd 3b are accepted. '"'''"'''

Hypothesls lc was reJected. slnce no slgniflcant
relatlonshlp was shovvn between pnofessional actlvltles
and satlsfactlon wlth lnfluence on system wlde change. ,,',,,
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The fourth and final. hypotheefs rolates to tbe

relatlonshlp bet¡veen orLentatlon toward,s professionalf sm

and satlsfactlon wlth the wonk sottlng, that ls
satlsfactlon relating to soclal relatLonshlps wtütr

colloagues and puplls"

Hypothesls L: Professlonal orlentaülon 1s
not slgnlflcantly related to satisfactlon
wlth the work setüing.

Slnce lt ls hypotheslsed that satisfactlon with the

wonk settlng would not be affected by the profossionaL

orlentations of teachersronly tho total score on

professlonal orlentatlon was considered lnltla}ly.
Slnce thls wag shor,yn to bo etatlstlcrlJ.Iy lnalgnlfloant
bhe eoparabo dlmonsrlone of a profosslonal orlontatfon

were not consldered. he results aro shown ln the

foÌÌowlng three tables.

Tab1e 5.10

Zero order cornelatlon betweon professlonal
orlentatlon and satlsfaction with the work setül

Sattsfactlon
h. Pnofesslona'I orlentatlon -.03

N = 3l+0

tt Slgnlflcant at the ,O5 Level or bettor
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Tabie 5.1L

lst orden partlal between professlonal orlentatlon a¡rd
satlsfacüfon with the work setting-

controrlinE for educatlon, soxr and expenlenoe.

Varlable conbrolled

Educatlon Sex Expenlence

Satlsfactlon wlth
the work settlng:

h. Professlonal
orlontatlon

- .03 - .03 - .01+

N =317
1þ Slgnlflcant at the .O$ level or better

Table 5.12

3rd order partlal. between professional orlentallon and
satlsfactlon wlth tþe work settlng -

controlllng for educatlon, sex, and experlenco

Satlsfactlon

l+. Professlonal orlentatlon -.O3

N=317
¿: Slgnlflcant at the .OS level

Thezøroordencorrelatfonaf.03wasnotstat1st1eally
slgnlflcant and dld not become slgnlftcanü when the effects :

i,'

of teachers I level of educatlon, "u* rrrd. expenlence were

taken into account. As yvas argued above (cf .IfI-28) 1t

was predicted that teachers t satlsfactlon with the work

settlng would not be affected by thelr professional 
:

orlentatlon. Hypothesls l+ f" therefore accepted. '
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t,i 
,t,:. , 

,,

Sunmary of nosults

The genenal hypothesls, nefor¡nurated as e resurü
of the d,Íscusslon ln Chapter lff , was:

Deslrlng mone conl;rol oven thei¡r
occupatlonal actlvltlss ln tho school syaÈem. . .

tho moro profebslonally orlonteg- tuachoiJ "ill ,., ,r,

bo less satlsfled wlth thelr lnfluonco on the
dectslon maklng structr¡re of the school system
than thelr l-ess pnofesslonally orlented
col-leaguos.

'F?om thls four speclflc hypotheses was adduced: ,,,,.,,.,,,,

Hypothesis l: A profosslonai onientaüion ls 
"lnvorsely related to setlsfactlon wlth 
,,,,,.¡,.:.r,cl-assrocûn autonomy

Hypothesis 2z A professlonal orlentatlon ls
lnversely nelated to satlsfactlon wlth
lnfl-uencs on adminlstrators reganding
colleague assignmonts

Hypothesls 3¡ A professlonal orlentatlon ls :

lnversely related to satlsfactlon wlth
adminlstratlve declslons regard.ing
organizatlonal change. \

Ifypothesls lg: A professlonal orlentatlon ls
not signlficantly related to satlsfactlon
with the v¡ork settlng

The speclflc hypotheses have now been lndlrectly
tested in their operatlonal forrr and the nesults obtained

indicate that three of the four hypothoses can be

ecceptçd--hypotheses l, 3 and l+. A1ühough the second.

hypothosls could be accepted lrtltlally¡ the acceptance was

not sustained after controlllng for educatlon (1t wag

margfnally over the .O5 leve1). Thfs lndlcates

tentative acceptance of the general hypothesis though ühe

evidence Ís not strongly ln favor of acceptanco. An

lnverse relationship between professlonal orlentation and
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.eaülsfactlon wlth the declelon naklng structune of, the
school system has been shourn to éxlstc

Each of the speclflc hypothesos detalled d.ffferent
dlmenslons of satlsfactLon wlth the doclsion maklng
stnucture and in operaülonarly definlng a professlonaL
orlentatlon 1t was broken down lnto three component

pantso orofesslonal standands, crfent orlentaülon, and
professionel acti-vitles. consld.erlng each of these
dlmenslons separately, professionar stsndards ls the
sub-lndex consistentry associated. wlth each of the threo
dÍmenslcns of satlsfactlon. tho questlons maklng up

thls lnd.ex reflect teachers r ad.henence to what they
belleve aro professional standands, ideaLs, and pnactlces,
even ln opposltlon to the schooL adminlstration. A

greater adhenence to profosslonal standands is
apparently assoclated wlth less satlsfactlon with tho
opoortunlty to lnfluence system wide changes. More

lnfluence ls apps.rently desired. over the goals and t1mlng

of system wlde changes, ldentlfylng changes requlned., and.

aLso in lrnpllmentlng changes.

Íhe degree of adllerence to professlonar standards

vias also the ônLy aspeet of â professlonal onicntation
that 1s assoclated v¿lth satlsfactlon wlth the way

colleagues are asslgned to posltions. Teachers wlth
high adherence to professlonal standards d.eslre mono

lnfluence over the hlrlng, firing, and asslgnmeirts of
theln fellow teachers.
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t Adhonence to professlonal standa.lrds ls also ¡leleüàd
to satisfactlon wlth the pnesent revel of autonomy over
lnstnuctlonal matter"s in the cl-assroom. ,Ieachers wfth
an lnclinatlon to acü in acconda¡¡ce wlth what they ;.

: penceive as professl-onal standards, in opposltlon to the
school admlnlstration, appanently deslre more autonomy
over chooslngüexts and materiar.s to use ln eourses,

,' declding the obJectives for the courses, and ln decldlng
'. what they wfl_L teach.

,, Turnlng to the second drmenslon of a professional
ot3lentatlon, the sub-lndex deallng with a cllent

ì

i . orlentation is not as closely assoclated as pnofessionaL

i "tanda¡rds wlth satisfaction wlth d.oclsion making. It is
conrolated with satlsfaction wlth lnfluence on system

i wlde changer and. wlth satlsfactlon wlth cLassroom
: autonomy though conLrolrlng fon teachersr.educatlon, sex

and experlence reduces the stgntflcance of the laüten
reletlonship below the .0! Ievel. ÍLrene ls no correLaülon

' between a crlent orlenüatlon and satlsfactlon with
, colleague asslgnments. rt would appean fnom thls that

teachens wlth a hlgh professlonal orlentaülon towards üheln
: Qllents (puplls) are less satlsfled. with thein present level

of lnfluence on system wldo change, possibly bocause they
see declslons made hlgher up tho hlerarchy of the school
ndmlnletratton as potontially Lho most lnfluonütal fn
thotn offoot;s on pupils.



' Pnofesslonal actlvitles does not appear to be a

usoful dlmension of professlonal orlentation, It 1s

not signlflcantly related to any measure of satlsfactlon

and therefone does not help to explaln ar¡y parü of the

rolaülonshlp botwoon a pnofosslonal orlentatlon and

sntlsfactlor¡ wtth tho dec.[slon rnrrlctng süruoturs of thc

schooL eyotom.

The treatment of rofi-Fêspondentg by codlng then aü

the urld-point of the soore (3) has already been commented

upon ln tho dlscussion of the msthodology, (cf. IV-ll).
As was noted thererthe effect was to lntroduco a

conservatlve blas which may have attenuated the

conrolatlons: The measures partlcularly affected by thls

woro the lndex score for cllont orlontation, and tho

lndex scoro for satlsfactlon wlth, system wlde change,

these Ínvo1vlng the questlons wlth the htghest non-

response rates. The relatlonships lnvolvlng these

measures may thereforo be stronger tha¡r ls expressed by

the corrolatlons

Controlllng for the effects of teachersr leve1 of

educatlonn sex, and experlênce dld not appear to have

any dramatlc effects on the resultsralthough controlllng

for these factons dld. make some of the correletlons

statistically lnsigniflcant (such as that between a

cllent onientatlon a¡rd satisfactlon wlth classnoom

autonomy, and between the üotal professlonal onientatlon
'score and satlsfactlon with colleague aeslgnmenüs).
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As was noted at the begtnnlng of thls chaptenrthe

varlatlon ln educeù1on and ln experlence ls not vor'¡r

great Ln this samplen From lnspection of ûhe

oross-tabulatlons of experlence of fulI-ttme teach!-ng

1n thls and other dlvlslons there ls no clea¡¡'

assoclatlon between a professlonar orientatlon a¡¡d

experlence. The professlonar orientaülon scones do

not vary greatly between men and womeno Ítre lack of
sÉread Ln these va.nlabL"" r""trc that partlalllng out

thetr effects ls r¡nlikely üo have a large lmpact on the

zero ord.er correlatl-ons . 
'

Íhe resulüs of testing the speciflc hypotheses have

been rpported., 1n thls ehapter and. on the basls of tlrese

results the general hypothesls has been tentaülvely
accepted. In the noxt chapter these results w111 be

oval-uated. furthen and dlscussed l-n terms of theln

lmpl lcatlons 
,;,,,:,,,:,;,:,,

;. :,::



CHAPTER VI

SUÌ,I¡IÍARY AND CONCLUSIONS

Sr¡r¡na:cv

Thls thesis sot out to exa¡nlne, both conceptuarly
and' empfi'lcar-Iyr the effects of a pnofesslonar onlentation
upon the work satlsfaction of teachers" The va¡"ylng
degree of professlonarlsm among teachers as a group 

',uasconsLdored- A professional 0rlentaü10n, 1t was argued.,
led' to a desire for the po$¡er to contnol occupational
actf-vitles, speclflcarry to detenni¡re the needs of the
cLLenü and the manner in whlch the needs shar_r be mot.
r¿ foLLor'¡s from th.Ls that onofesslonals dosrno to hnvo
nub* l;rmü r.^l rnf rutlnco ovo* docr a tnncr ¿rf.focurn¡r; Lhogo
actlvltlos. The maJor banr"ler to the achrevemenü of thts
was seen to be the nature of the school 0rganrzation where
declslon makln6 and contror &re assf.gned. to speclfi c

non-teachlng poofül0ns wlthin an essentlar-ïy brrneaucratlc
fonm of organizatlon. From thls, 1t was argued. that
teachors holdlng a professlonal orlontaüion wl]r bo less
satfsf Ied wr-th rherr currsnt dcgreo of lnfluoncs on declel0n
maklng than ane thelr loss professlonalJ-y oniented co]l.oaguos.

TLre basls of a professional onientatlon, with the
consequent d.esire for power, was seen to be the adoptl0n by
teachers as a Broup of those characteristrcs that are deemed,

ùo bo panü of tho pubì.rc 1ma¡3e of rra profossronr. They
seo themselves as experts ln the fr.erdr and thls self-negard
ln nolnfonced by such thlngs as t,rain;ng, socia]lzatron rnto
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the oocupatlonal gnoup, membenshlp of a pnofesnlonal

assoclatfon and the adoptlon of a code of ethfcs,oovening

ooaupaülonal pnaotloeo .

Work satlsfactlon was consldered, eonceptuatly a¡d

emplrically' to be derlved fnom two soparate sources; the

structure of 
. 
the organlzatlon which provldes a guld.lng

framework wlühln whlch aL1 occupatlonal actlvltles must be

undertaken; and the general wonk context wlthin wÏrlch day

, to day soclaL relatlonshlps occur. It was satlsfactlon
wlth the structure of the onganlzaülon l*rlch was consldened

cnuclal ln examlning the impact of a professional onlentatlon
upon satlsfaction since it fs the doslne for lnfluence on ühe

decislon maklng str.uctu:re that d.etermlnes occupatlonal

actlvitles that 1s lmporüant to the professlonal wonker.

Satisfaction which comes frorn soclal relatlons at wonk was

. not seen as being d.lrectry affected by ühe professlonar
.

onientation of the workor.

Studies relevant to ttre problem were reviewed 1n :

Chapten II. Thls review 1ed to the concluslon that ülre

. relationship between a pnofesslona] orlentation and.

sati-sfactlon among teachers 1s decldedLy unclea:r. The

varlous conceptualizatlon of a professional orlentation,
the opportunlty to partlclpate in decislon maklng, the

incldonco of confllct and mllltancy, and the faotons

.r'oJ.nt¡ 
InB t;o J<¡b satlsf actlon woro dl.eounsod but w.tl;hout .

nny clr¡an co¡tsÕnsua omor¿¡ln¡¡ from tho J,Ltonaüuro nF bo üho

rerationships between them. The findings of simpson (1969)
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a¡rd conwln (r9zo) showed ùhat the degnee of pnofesslonal
orfentatlon among teachens vanles consldonably. slmpson

attrlbutes ühis malnry to the feminlne charactenlstlcs of
the occupatlon, a concluslon supported by pavalko (]9zo),
and lVell a¡rd V/ell (1971). Corwln¡ rl¡t¡l1e notlng the
vaniaülon ln professionallsm, nras more concerned with its
implicaùionsr arrd focused on the clash between the growlng
desire fon professional auÈonomy and.. control exerclsed by
admlnistnators in ttre hLenarchy of the school organization.
The contror of the school- system and lts bureaucratlc
nature was arso considered fn severar of the othen stud.ies,
discussed which assessed. the degnee to which control- lg,
or ls not, deslred by teachers (e.g. Massé Lg69, Arutto a¡rd

Belesco 1972, Gans l9ó9). The relationshlp of the
buneaucratlc form of contnol to satlsfactlon was also
consid.ered. by Horsteln ot al (1968), Bntdges (1961+) a¡rd

Carpenter (197f).

The model- usod in thls study in oxamlnlng thc

reLatlonshfp between a professlonal orlentatlon and.

satlsfaction was d.lscussed. in chapter Iïr. In this model

the process of professional-ization u¡as vlewed as a process .

of galning power over occupational actlvitles. In
Fneldsonrs terms it ls an attempt Eo move from an

adrnlnlstratlve fonm of contnol by management over the work

of the onga¡lzatron to the occupational pnlnclpre where the

work is conbnoLled by the occupatj-onal member:s themselves.

Thls appnoach was dovoroped fur"ùher ln a moder puü forwand
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by Johnson (lg7zl " Johnson staüeg that pnofosslons can best
be understood ln terms of theln sou.nies of powen and

' authority and ühe ways ln whlch they use them. l,vhat he

terms tho msdlatlvo contnoL of an oocupatlon, lt was a:rguod,

1s pantlcularly rorevent to the teachersr sltuatlon. rn
this type of occupatlonal contro] an ouüslde body controrg
the wonk of the practltioners (teachers) and guara¡rtees

the attendance of the cllents (puplls) to ensure the
provision of what 1s deemed an essentlal senvl.ce. Arl

alternatlve form of contror put fórward by Johnson ln hls
typology ls colì-eglate contnol , under whlch the type of
servlce and lts provislon 1s i,declded by the practitlonens.

ït ls towands colleglate contnol that teacherg as a
professionalizlng group could be consldered to bo movf.ng.

ILre clalm to professional status by teachens car¡

ther.efore be vlewed as a move to galn the power ùo contnol

theln ovût occupational äctlvitles. It was argued,

'followlng from. thls, that ùhe lack ,of opportrrnltl ¿e;.galn

this control wll-l cause professlonalry oniented ceaclrens

to bo dissatlsfied wlth the declslon making structure of the

school which presently governs thein occupational activltiee.
The genenal hypothesls formulated we.s--

Deslning more contnol over thelr
occupationai activltles ln the school systom,
the more professÍonally oriented teachers w111
be less satlsfled with theln influenco on the
decislon maklng structure of ttre school system
than their l-ess professionalr-y oriented
colleagues.

I
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Fron thls genenal hypothesls a senlos of opeclflo
hypotTreses wore developed to lndlrectry test the genenal

hypothesis" Itre spectflc hypotheses were as follows:
A pnofesslonal onlentatlon 1s iàvensely

related to satlsfactlon wlth classnoom
autonomy.

A pnofesslonal orlentatlon 1s lnversely
related to satlsfactlon wlth lnfluence on
admlnlstrators regarding colleague asslgruoonüs 

"

A professional orlentatlon ls lnversely
reLated to satisfaction wlth admlnlstratÍve
doclslons rogandlng orgenlzatlonal change.

A profosslonal orientatlon ls noü
slgnlflcantly related to satlsfactlon wlüh
the work settlng.

The oporatf.onaL def,lnltlons of tho koy,varlabLoe and

tho oponatlonal f'onm of thoso sppoJ.f'lo hy¡rothoeos wenc

eLabonated ln chapter rv. Operatlonally a professlonel

orlentation was measuned by teachersr degree of ad.horence to
professlonal standards, thelr exercise of inltlaùlve 1n

relatlon to theln cÌlents, and thelr particlpatlon in
pnofess 1onal actlvltles

Satts'fnctlon was the othor key vanlab1o,. It was

argued (based on ühe rnodel) that toachors who adopt a

profossional orlenl,at jon wlrl deslre to lnfluenae docrslong

affeclln¡1 thelr worklng lives. AccordfngJ-y the lack of
opportwrity to influence decision maklng w111 be a prlme

source of dlssatls,factton for these professlonalLy oriented
teachens. satisfactlon was conceptuaLlzed thorefo¡,e in
ternls of satlsfaction nith the degnee of lnfluence on

declslon makrng. operationally thls type of satfsfacülon
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' was measured e'8 the dlscneponcy betwoen (a) the lnfluonce
: 

- -J I E' *É* 
-$V¡¡Vg

teechers felt they should have end (b) that whlch they
percelvod themselves as actually havlng.

TLre resurts of testlng the speclflc hypothesls ln
tholr operatlonal f onn were reported. 1n Chaptor Vo A ,',,.','

sumriary of these results is glven 1n Table 6of".:.flb.o
results showed a statistlcarry signiflcant nogetlve

t,nelatlonshlp between a professlonal orlentatlon ar¡d. ì,:,,,,,',

Por.f-{rrn r¡rl}la }wa aana^}a ^{t .l-t^^ l^^{-¡ ^- *-r-r-^- 
: t't'

. satlsfactlon wlth two aspects of the decj.sl_on maklng
l' :' :i :rstnucture of the school system as hypothogleed.. The i"',i',',','.

; relatlonshlp was shown to be ln bhe e:çectod. dlnectlon,
' more professionalry orlenüed teachors tend to be less 

l

.isatlsfled wlth theln influenco on declslons nelating to 
i

'i.changes affectlng the whole school system, and wlth theln 
',

ctegree of autonomy ln the classroomo ILro results also,-.,. i

,showedthat1t1steache:rslad'herencetoprofess1ona1 .'
stand.ards rather than sctrool system standatd.s whlch ls the
dimenslon of a pnofesslonal onlentatlon most strongly

, ;.,';.,::.-.:

assoclated wfth thls dissatlsfactlon. Howevor these '."."

relatlonshipsr âs measured by the cornelatlon coefficionts, ."',',':,''¡

wer:e not strcrrg, only 3.6 pen cent and 2.2$ per cent of the
variance being explained.

Satisfactlon with the vr,ork setting was also co4sldered.. ,,,,,,,,

qrorre¿î thoi: oat{ cf¡^a+{ nn r*ri 4.r^ }ì^.r - ---^ ^L -â .rr 
'it::r--':'j:::

. rt was angued that satlsfactlon with this aspect of the
teo.cihonsr wonkln¡1 Llves woulo not be llnkod üo the
pl"c¡f'oss lonnL orlontablon of toaehons. Thtg rolatf onahlp
was found to be as hypothesised. Teachers may be more or ,,,,..
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less satisfled wlth thelr relatlonshlp
puplls in thelr dally work but thls ls
professlonal asplratlons .

Llmttatlons

W.B

wlth colloagues arld

not lrrtked with theln

'rhere a number of omptnlcal llmltatlons to the pnosonü

sburJy whtch ghorild bo notod. ï,hl.s gtudy wr¡s a oooondnny

analysls of the data coll"ected ln a survey questtor¡nalre

admlnistered to a hi.ghry nestnlcted gample of teachers--arl
those in the St. Boniface School Division. ,Ihus the sanple

used was not a randomJy dravrrn sample. For this reason the

resuLts of the study cannot be generallzed beyond. the

St. Bonlface SchooI Dlvlslon.
Becauso the analysls was a secondany anal¡¡sls of bhe r"

dnta, tho moasuromont of the varlablos was tlrnlbed bf the
nature of the data availabro. Thus a profosslonal
onientatlon could be measured. by onJ-y throo 1ndlc€B--
profossi-ona1 starrdands, a cllent oriontatlon¡ a¡d professional
actlvltlos--and only two dlmonslons of satlsfactlon could be

consJdened. whlle the measures used appear to have

va].ldlty in tho rlght of provious research a¡rd of the theory,
other measures a-re posslbJ.e and mlght help to explaln moro

fu1ly the relatlonship beüween a professlonar orlentation
ar¡d satlsf actl on.

The contnols used tn thls study were also tlnlted by

the data avallable. As an aLternative to the teachersr
Ievel of education, the grad.e levol taught night have beon

used as a control. As the nesponse to the questlon on

::.-. -..:
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. educaülon was betten this was chosen. The poor responae

to tho quesllon on ethnic background ellmlnatod the

posstblllty of lts use as a control even thought lt mlght

be an lnfluentlal factor on teachersl professlonal attltudeg
bccrrugo of the substantlal Fnench speaklng populatlon of

t;ho School Divlslon.
Othor Iln1tatlons to be notod lnclude the fact that

ùhe questlonalres were returned to the Supenlntendentls

offlce. Thls may have lnfluenced the resulbs ln a

conservatlve dlroctlon. (Thls was dlscussed mone fully
abovo--cf.fV-2). Tho overall response nate ln thls

study (86 per cent) was good but the poor response from

one hlgh school (L7/"')rwhlch was the langesü schooÌ

(42 teachers) of the slxteen ln the sarnple, was r.¡nfortunate

and may have skewed the resu]ùs somewhat. The codlng of

the non-responses to the mld-polnt of the icone, dlscussed

above (cf. IV-II), lntnoduced a conservaülve blas which

posslbly has attenuated the cornelations.

Resources were not avallable üo lnvestlgate the

pccullar clncumstances ln St. Bonlface but thls should be

d.one in any sociologlcal research to show that the resuLts

obtained are not a qulrk of the particular situatlon
pertalning ln the school district under study. For

example lnformatlon was galned ln the course of this study

that the Sü. Bonlface Schoo1 Dlvision had been domlnated

by a rather autocratic, powerful personality who though he

structure for school management that would otherwlse have

exis ted .
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Goncluslons

Flrst, the rosults of thls study indlcaüe that theno
j.s a nogattve nolattonship botween teachoner pnofoesronal
onlenüatlons a¡¡d thein satlsfactlon ln so far as lü
relates to the organlz¿tional structure. Howeven, whlle
1t Ls demonstnaüed that a stnonger orlentatlon towerds
professi.onaLisni does roed to a d.fminuùion of teachens¡
saüLsfactlon wtth the degree of thein Lnvol-voment ln
declslon maklng 1t ls hand üo determlne the full impact
of bho roLatlonshlp. rt ls probable that if the study
coulcl bo ropeatod, orlm.lnattng tho rhnitatlons notad.
above, the relattonship could be shown to bo strongen.
The conservatlye blas which became bullt lnto üho pnosent

study by tho method. of collectlng the datar sr.d. from the
codlng of the non-respondents, courd be e}lnilnatod. Arso
the measu¡'ement of the varlabres could be d.eveloped.

furthor üo cover more dlmenslons of a pnofesslona]-

orlentati.on.

second.ly, lt ca.rr aLso be concluded. from the nesults
thatr for the sample cf teachers consldered., lt 1s valid
to dlstingulsh between satlsfactlon rvlth the
orgarrlzaülonal structu:re, and. satlsfactlon with soclal
relattonshtps 1n the work settlng, a¡rd to say that a

profosstonnl orlonbation to¡rcls to lnfluonce tho formon

and noL the ratton. rt rvas angued thaü a profosslonal

onientatlon lnvorved a deslro for lnfrr¡ence on declslon
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maklng, and it follows tù¡at the oppontr:nlty to oxercrse
lnfluence would grvo satfsfactlon" rt was also argued,
that satlsfactlon fnom this so*rce ca¡¡ be separated.
a'alytlcally frrom satlsfaction obtalned from conggnral
worklng relatlonships wlùh colleaguos a'd. puprrs. ïtre
nosults supported thls dlstlncül0n¡ a pnofossl0nal
onlentatlon was shown not to be signlficantry rer.atod.
to satlsfaction wlth the wonk setting.

Finally, for the sa'ple studiedr the teachersr sex,
education, 'and expenlence d.ld not approclabry modify the
nelaülonships beüween a professlonal orientatlon and Job
satlsfactlon. rt is possible of course that teachen¡i
charactenlstlcs not studled.rsuch as soclal crass backgnornrd,,
ethnlc on1gln, on grade leve] taught may influence ùhe
reLatlonship. As was explalned above the d.aÈa used. did not
pnovld.e the oopontunlty to contnol for these posslble
medlatlng factons.

Due to the limitatlons of this study noted prevlousry
a¡rd to the results obtalned (wlth such a small amount of
the varianco being explalned) all of these concluslons musü :

be negarded as tentatlve and ln need of furthen veniflcatlon.

.Impl t catl ons

Glven the nesults obtalned. in this study any

lmnllcatlons that can be drawn must be speculatlve. rt 1s

lnberesbln¡l to conslden however both the practlcal lmpllcatlone
of the ar¿lumont thnt a gnorvfng orlontatlon towards
professionallsm on the part of teachers wlr] advensoly affect

1
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theln satlsfactlon wlth tho exlstlng paüterns of declslon

making ln the school organization; and also to considon the

alternatlve ways of conceptualizing the problem.

Considering the practlcal aspeots flrst, what thls

thesls has examlned 1g teachr¡nst attitud.os at ono polnÙ ln

tJ-me ln tho ovolutlon towards fuII profosslonallzatlon.

Teaehers as a result of lmproved tralned and. socla]lzaülon

lncreasingly think of themseves as experüs ar¡d lnc¡reaslngly

deslre to make declslons which tradltlonally have þoen made

by amateur eloctod bodles. To some oxtont accommodatlon

has boon mnde to those demands. Toachens aro fnoon ln many

aroas to make doci.slons and have boen tnvolvod ln comrnlttsos

to make pollcy declslons. Thts thesls sought to

lnvestlgate whether at thls polnt in time the accommod.atlon

has been successful on whether for pnofesslonally onlented.

teachers the, currend arrengements are unsatlsfactory. The

results obtalned lndlcate a tendency towands the latten

sltuatlon ln the school dlstnlct studied. It couLd well be

thaù l-n a more lntranslgent. school .dlstrÍct where the

professlonal challenge to authorlty ls strongly reslsted

the rosuLts obüalned from a simiLar study world show a much

strongen nelatlonshlp between teacher professlonallsm a¡rd

thelr dlssatisfactlon v¡ith thein infl-uence on decision maklng

ln the school system.

As stressed ln the discussion above the school system

cnnnot be regarded as a particularly ntiShttr bureaucracy

because rvithÍn the system each r¡nit does have some autonomy
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and thls has provid.ed some frexibillty for dectsfton ,

maklng functlons to be shlfted to the teachers. However

lf professionallzetlon wlühln the teachtng occupation ls
seen as a process whereby teachers as a group endeavour

to obtaln total control over the practltloner/client
rolablonoh lp ( as Johnson su¡ilios bs Ln hls dol lntat.l.on of

colloglato conLrol; and l.'notdson dofLnos hls froocupatlonal

controlrr) then 1t ls predictable that there w111 be

resistance from ths cr'l^nrent holders of decislon mdring

poïÌers partlcularly ln certaln areas. Preclsely ln which

areas the gneatest reslstanee 1s llkeIy to como ls hard to
pnodlcü but lt cpuld be speculated that the bgdgeü ls one

area whone cont,rol by the teachers wlll be reslst,ed on the

grouncls thnt the alÌocatlon of bax monoy should remaln ln the

hands of elected nepnosentattves.

The above dlscusslon has focusod on the overall effects

of tho occupation of teaehl-ng becomlng professlonal j.zed. but

it cannot be assurned that rrbelng a profossionalrr ls equally

slgnlflcant to all groups of teachers. Ttre data used ln

this study did not alLow for much dlffer.entlation between

dtff erent groups of teachers. The teachers I sex, amotmü

of exÐerience or education dld, not affect the results to
any great degree. Dnawlng on the llterature lt rvould

be reasonable to anticlpate that the less experl-enced but

mone necently tralned teache¡s wouLd be less satisfied wlth

rhe authortty strucbure of rhe school than would theln
more experienced co',rnterparts. Also, lf Slmpsonls vlow
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that the low pnofessional standrng to teachlng 1s explalned

by the large number of femeles ln tho occupaülo¡r ls conreot

wo r¡¡ould h¿rvo oxpoctod malos to bs slgnlflcnntly ross

satlsflod. lthls ivourd not f ound ln thrs study. l,tlhothen

thls flnding accuratelyreflocts the homogenuity of attltudesn
beÌlefs and vaLues beyond the sampre studled remalns to be

established. rt may arso be that the current tnends 1n the

changlng status of women has positlvely affected thelr
attttudes toward.s profosslonal standlng ln whlch caso ft
woul<l be roasonnble to ant.lcipate çhat this would be strongeot
rìJnonf4 young f emalo toachers.

Turnlng to the conceptuallzatlon of tho problem as lt
was lald out here, and to possibLe altennative
conceptuaLizaülons it would seem that viewing the process

of professlonallzaÞion aa a pr:ocess of galning power ovsr

occupaü1ona1 activitles (galning control over the

pract itLoner/client relatlonshlp) ana a'pnofessional

onlentaüion as the lndividualized expression of thls process

ls'a frultful one. It focuses on the aspoct vdrich appears

to be the source of frlctlon ln l-arge organrzatlons, namery

the cument distributlon of powen. Professtronals who

regard themsel-ves as such feel that auüonomy in decision-
mr:ki-ng, especlally in relation to their cLlents, is their
rlght and that thetr expertlse ln a glven field Justtfles
this rl::ht. Potentlally then the rtseml-pnofesslonalrl

oceuÐaiions are adoptin¡3 this attitude and. thls 1s the

aspect of professionalizatlon r¡rhLch constitutes the

chalr-an¡:c to the exlstlng authorlLy structure. fhe
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: .:..problem studied. lnvolves a pol,ential confLict situatlon, . l':'' 

';;'

where a professionalizlng group ls atbempting co move from

the situatlon lvhere control ls exercised over their lvork by

an adminlstratlve group to that where they exerciso influence

oven decislons made relating to thelr ovrn occupational ,,- ',.,,
. : -:1.:,. ::

actlvitles.
The'rpower deflnltlonrr of profossionali.sm, comb:ned with

:

theconceptua].1zationoftheschoo]-systemasabureaucracy
(a1thoughadm1tted1yarud1mentaryformofbuneaucracy)has

hourlstlc value. ft hlghllghts the fact that decislon i,,.',r,',,,:.:
:

making1sa1Iocatedtospec1flcpos1t1onsw1thtnthoschoo1

organlzatlon and thereby enables the researcher fo speclfy ,..ì
tlre pantlcular areas whero ths br¡reaucratlc authority mlght 

i

bo chaLlangod by bhe deslro for powor on bhe pû.rt of I 
r:

i

toachers.
I

The meesuro of professl-onalism used in bhts thesis

emphaslsed the dogree to whÍch teachers exercise thelr own j

judgmontinre1at1ontothe1rpup11c}1enüsratherthan

follovring school nules, ln Ilne wlth thls conceptuallzatlon '..,,.,,':,.,..

: :i -- ,

ofprofess1ona1ism'asaprocessofgainingpowertocontro1
. , .",'

occupatlonal actlvitles. A1üornatlve ways of moasuring

. pnofosslonnllnm ml¡ihL hrrvo boon takc¡n. Ono would Lro to

dof Lno profosslonnllsm ln torms of' ùho varlous brrrlbg 
r' 

,.,,,,.,.,.,,
.,:::.:.:::.r

deemod. to bo rlprofessionalll and. to ra¡rk teachers as 
":i::r:

profess1ona1onnon-professiona}d'epend1ngonthedegreeto

whlch they have these traits. To deflne professionalism ln ,:

terznsofthed'es1refonpowentocontro1thepnactiü1onerr/cLLent
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nelationshtp and then to messür.ê it in terms of Lhe
'lndlvldual teachersr stated willingness to exercise their

Judgment ln relatlon to occupatlonaL matters focuses on

the aspect of professlonallsm rvhich is at issue. To

define pnofesslonallsm ln terms of a collection of tralts
l

one of whlch r¡¡ould be a deslre for autonomy appea.rs

somewhat llloglcal. As argued in Chapter I there is no

ratlonale fon lncluding one tralt,or excrudrng another, and.
I

the lncruslon or: exclusÍon of one tralt may arter Lhe results
ofthostudy.A1tern¡rtlvo}ytoüal<gafunct1on¡r1lst
appnoact¡ and concentrate on the prace ln the total soclety
o13 system occupf.ed by the professional does not appear to
h1gh1lght the polnt at lssue but rather to ellminaüe the

posslblllty of examlning the confllct loading to change.

Apart fnom tho question of deflnltlons there are

alternatlve eonceptuar frameworks vltrlch mlght be used to

analyso the problem. Each mlght be used to advantage

thougþ the aspects emphaslsed rvilL be dlfferent. To ciùe

only oge example of an alternativo fnamework, a systems ,,

modo].oftheschooIsystemwou]demphas1sotheinteract1on

betweonthed1fferent1nputstothesystemandthe
adJustments whlch must take place wlthln ùhe system to : 

.

rostoro equlllbnlun tf this oqulllbr.Lum bocomos disru¡rbod. 
.

Us.Lng thte appnonch lt lvould. bo posslble bo trace Lhs ',

adJustments of the systom to the dlsnuptlons causod by tho

deslro fon gneaten declslon maktng authorlty by toachers.

It¡e emphasls ls on the lntonactlon betweon the differonü
elements ln the system and the adJustments macie by eachr . l,
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rather than on the confiict botv¡een cwo opposing partles
'¡rhich ts emphasised in the model used in this sLudy.

rn summary it would appear that the concepbuarizatÍon
of a professionaL orientation as basicarly a ciesire to
contnol the practitioner /c].ient relationship is indeed. a
viable approach to the study of an occupation moving towa:rds
professional status. The fact that the dÍnection, if noù
the lntensity of the rerationship of professionarism to
Job satlsfactl0n rvould be coruecü]y hypotheslsed, encoL.rAges
one to speculate that with nefined samprlng a¡rd methodology
a gneat deal moro lnsight inio the d.ynamic nature of
pnofessionallsm can be obtained. uslng this model. lhls is
not to suggest that the model as presented. is in itserf
adequate, much furühon wonk need.s to be done. ït rs
suggested, ho'.veven, that the pnomlse shou¡n ln this limiüed,
analysls is sufficlent to warnent .the tlme and. effort
necessary to expand upon v¡hat seems to be a fruitful
rrflnst approxi.mationr of the soclar. and psychoroglcal
charactenfstlcs of pnofessionallsm among teachers.

Suggestlons for Future Research

suggosti-ons for funther research are implied in rnany ,

of the above comrnents. Trre moder- used. ln a'al-ysing the
rolatlonshÌp 'botween a professional orientati_on and

satLsfaotlon wlth lnfluonco on tho decisron makin¡3 structure
rvas d¡'awn fnom both Fnoldson (19?3) and Johnson (Lglzl .

The model potnts to tho koy factor ln the rolatlonshlp
botween pnactltloners (teache.rs) ana crionts (puprrs),- ,
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that is the contror exerciseci ovei" hai reraüionship. Th'e

lnstituilonallzed form l;hat control cakes is uhe

characterj.stlc r,¡hlch Johnson used to derin.Late ìrls bypes

of occupational control. i,'i¡nil-e focusing on the control
over occupati.onal activitles is useful in consider.inü -"he

development of occupations, further lefinement of the

mode] v¡ou1d help. For examnle, there is a need to
plnpoint aJleas of tensio;r ln the control strucbure of
occupatlonsr.both those rvhich lead to change, and. those in
r,vhlch change is resisied. ïf turning arl occun¿..tion lnbo

a profession is seen as a historlcal process, as Joirnson

stresses (¡ofueson I972:l+7), then it foL1ou's tirat a moclel

should be developed to lndlcato not onlr¡ the points of
tenslon but also tho pnocess by ur?rich they lead to chango.

If the study were repllcated ra¡rdom sanpllng
technlquos shourd be used maklng it possible to generallzo
tho rosulùs. Efforts should be mado to deslgn bettor
mothods to moasuro the van-ì-abros by developfng tho

qu€stlonb asked to cover other d.i:nonslons of professlonalism

and satLsfaction, From the findings of this stud.y it is
suggosted that the quostlons relatlng to a profossional

onlentation could probo.. more deoply ln the areas of
toachersr professional standard,g, Ðd into their cllent
onlontatlon. Althou¡;h tho lattor d.id not provo to be a

vony etnon¡¡ m(ìa6uro l.n bh.ts obudy 1U d.td rìl)p(rrtr to havo oomo

rolatLonshlp to satlsfactlon. Funth<¡r quesülons developod

ln this area might reveal iü to be a stronger measure of
professlonallsm" Other areas of pnofessÍonalism which



vT-19

could be probed (based on those used in ocher stud,ies
erg. Simnson t969; Corwin l9?O) ane bhe use of co11û&¡luos

rrs n rof oroneo group, t;ho clo¿¿roo bo vltri ch a, tr)f,oI'r)rrir ,r)rur L

atmosphere ln fhe schocl affects beachons¡ ancì L¡e criroon
cont:,lltment of teachers

Further research shourd perhaps orace more emphasis

than thls study did on the characteri-stics of the beachers.
Besld.es conürol11ng for the influence of teachers r sex,
educatior¡ and .experlence other characteristics should be

consldered such as the teachersr social background, ethlc
background, the subJect taught, anci whether they are
e1ementanyonsecondanyschoo1teachers.TLterearea11

chanecteristlcs whlch other studles have shown to be

related' to teachersr attutudes tovr¡ards professionallsrn.
Itrls study has been concerned solely rvith attiüudes,

nanely the toachersl attitud.e towards professionallsm and

thelr satlsfactlon wlth the declsion making aspects of the¡^
Job situatlon. As an extension of this nesearch it r,¡ould be

lnterestlng to lnvestlgate how far attitudes affect behai¡ior.
r,ttrethen attitudes can be dlrectly reiated to behavLor is
problomatlc. trLr-nrich has pointed. out that it j.s necessary

to exa¡nine the interpersonal conditions under which people

are wll-11n9 on r.¡nwilling bo dlsclose thelr attltudes :

(frrrllch 19692331 " tI6 suggests that the exact behavton

that compllments a speclflc attltude is not arways clear;
that the lapse of tlmo between the actot's ponception of the.
s1üuatlon and hls necesslty to act influences hls action;

l .-:.'r-
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and also that varlous srtuatl0nal constrainùs may alfect ar¡
actonts action.

Ehrlleh wrltes as a soclal psychol0glst but the polnts
ho mades are werl taken from a socroroglcal polnt of view.
ït wour-d be interesting to consider in future research the
situatlons ln whieh teachersr profess j-onal orlentations aro
oxpressed. ln their actions and the effoct that thls
expression of attltudes has on thefn satlsfacùion.
corwln (lglo) ror exampre measuned teachorsr professional 

,

onlentatl0ns and. co*olated. ühese wlth thelr lnvolvrnent ln
confLlcts- 'He ar-so correratod teachersr Ínvor.r¡ment rn
confllct situatl0ns wlth thelr 10vo1 0f satlsfa;tl0n.
Rosoanch of thls nature lvourd bo a usef'r_ extention of ùhe
ngsoanoh roponbod ln thls study ar<r worrfd elarify ùhe
condi-t10ns undo' whlch attitudes of a gÍven type are related
to behavf.ors of a given iype.

Tlrene 
's 

stnong evldence in bho exlsting lftorauune
a8 to fho lnfruonco of a profossi.onar onlont,aü,.o¡r on
confltet, on attltudes towards m1r.ltancy, on a desrne fon
lnfluence, and these arl appear to have impJ_ications fo¡r.
teache's r morar-e and satlsfaction. Furbtrer d.overopment
along both theonetlcar and meühod.orogicar r.ines as
sugqes'ted should lead to a clearer undenstandlng of ühe
effect that a professÍonal orlentation has on job
satlsfactlon wlthin ühe school system.



APPENDTCES



THE O,UESTIOM{A]RE

[?re following pages s]row tt¡e questions utilized
from the questlonnafre submltted to a]1 ùeachers ln
the St. Boniface School Divislon.
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1

PLEÀSE RE¡lEìÍgEa TÍl¡rT TÍlrs eu;:srroi¡¡t/\rr€ rs tù¡oì¡yÈ:cus.
DO l¡0rr Sfcùf YOUR ¡¡¡\'/E At$l.,.¡¡tEpE It¡ 1T¡IS BOOI,f.E:C.

Í'IIÊ'? IS TÊIg IIIGIIESÎ Ltr'¡EL OE' EDUCÀîION I.JHICH YOU ILAI.æ CCIi9I,ET'ED?

Less than a bachelorrs degre€ . . . . . . . . . o . . . . . . IBachelorts deg:reg - . . . . . . . . . . ...... . . . . . o . . .z&i¡storrs cìegree . . . . . . . . . ¡ . . . . . . . . ¡ . . . . 3
HasËerrs d,egreo plus 3O hours . ? . . . t, . . . Ç . . . . . d
Doctoratg ¡ . . . . . . , . . ... o . . ¡ ¡ ! . . - . . . : : 5

trïAl IS YOUR SEX?

F.ale¡ I r.... o e o... a... r.a.. r....o I
Fgnal€ . . o . o . . r . . . a . . ¡ . a . . . o .. r . z

3.. ÚTIAT IS YOUR EÍH}¡IC BACKGTìCUìID?

Ethnlc Baekground,r

d. PFIO¡' Ig ryIS YEIù' noW ¡'lNfl vEAp"S OF DXPERIENCE HATJE YOU HÀÐ AS À¡

fn thls Divislon

2.

(Circle qre)

(Clrclo one)

a. Itrll-tlme teadtêt ¡ ¡ . . . . . . . ygars. ... .

In other Divisl.cn

lears.
' b. Pa¡t-tlmg teacher. , . . o . . . .. yeatsr.. . . years.

co Rrll-tine admi¡ristrator r . . . | . _years¡e . . . yeårs.
û. Part-ti¡ne adniniet¡ator ., . . . o _years. ., o J€atsr

5. FRIOR. Tq mI-q IE33, Ho'd l i\¡IY ITEABS oP EIPERTEIíCE HAD yOU HÀD IÌ¡ Titis sCl¡ocr
ÀS À¡

6"

a¡ Pull-tl,me tgachg! o . . . . . . . . , o r . o . . ? . ! o . _J€â¡go
b. PaËt-tí¡¡¿ teachêf . . . . , . , , . . . , . . I . , . i . a _yeats"
c. R¡l'l-tine ad¡rinåstratpr . . . . . . o . . ., . . . .. . . I yeärs.
d. Part-t'ine aõrúnisÈrator. . . . r . . . . . . . . . , . . . 

-years.
I.¡HÂT IS Î}Ig ITå,}IE OF THE SCTIOOÍJ IN }IHICH YOU ARE CI'RRENÌrLY DT.TPIÐ}!ED?

Na¡qe of Scl¡æl:

?. PIJ¡¡|SE I¡.lDiCÀÎE TIrE GR.ìDE LSttEL (oR LEVELS) tlltlcH yg0 ÀRE pEsE:tTLy ,:slgi]}tG
BY CIRCTJI¡{G THB ÀPPROPRIÀTXE NIN'ÍBEFS BEI¡if.

(cradel, x L 2 3 ¡l 5 6 7 g 9 10 tl .12



9.. Ot' Tr{E GOAr.s LISTED IN QUESTIOÌ¡ B

a. 5o?9_Igpgr-ggng, a b c d e f
b. åg:sE. ¡\ccomË+ishqd BV .

..-.1--._-:.-:-:.

A-l+

(a-m), t'il¡ICH O¡rE DO yOU CONSIDER TO EE:

S h i j k.t m (CircleOne)
a b c d e f S h I j k I m(Circleone)

IO. TI]I¡CHE¡ÎS IÍ¡\VE À VÀRIETY OF BELTEFS REGANDING TIIETR RESPO:TSItsILITTES 10 STiJDEIíTSÀìID TO TFIB SCIIOCL Ei{PLOyII'IG T¡lEt{. SOi':IJ?il.iES ?[L:SE Bntf}ì!¡s COI!Ê IuT,3 COt,i.ltICT.DEr'orI ¡åtr filP'EE sTt'fE¡'lElITS oL'¡ TflE SUBJECI'" PLE,lsE Iiit):cciTc (À) Ttìr trxîìi:i? To i.,Ìi:c::YOU I'ÀGFüEI'OR 
''DISÀG.IEE'' I?Tt'tI TiiÐ ST¿\T5|.,¡ENTS. À}¡D (B) tii¡ì EXTJÎÌIT 10 ITHICH YOU

.. . .:,B.9L-ftrVE EÀCi{ STÀTE¡IEI{T REFLECES SUCH BIìIUI.VIOR IN YOUR SCI{OOL.

STATD¡îE¡¡1S

1" It should be peimissible fcr
tlre teacher to violat,e a ¡¡¡le

. íf he/she is sure that the
best interesÈ of the st¡:dent
will be served in doing so.
a" Àt my school this is

permissille.

2. Unless she is satisfied Èhat
ft. is best for Ëhe student,
a teacher should noÈ do what
she is told to do.
a. Àt nir schooL.. typically, tea_

Chers do not rìo r.;hat they are
told, unless tìre-y arc.convinc_
ed thaÈ ir is bes.! for the
sÈudent.

3. A good teacher shoutd noË clo
anything ilrat.he believes rnay
jeopardize the interests of
his student,s regarriless of
v¡ho telLs hin to or what
tl¡e rulcs state,
a. Ab, nry schccl , gord

teachers do not,.

The exÈent to rvhich
you "agree" or ,,dis-

. agreel with the
st,atements,

5=Istronglydisagree
4 = I disagree
3=Ia¡nundecided,
2 = Í. +gree
L.- I strongJ.y agree

(Circle One)

54321

54321

54321

54321

5432I

The e>:tent to which yorr
beli.eve each statcnent
reflects such ]rehavior
in your schcol.
5=Istrongll,disagree
4 = I disagree
3=Iamr¡¡:Cecidad
2.= Í agree
l=Istronglyagree

(Circle One)

54321

54321

5 4 321

5432i

54321

54 321 5 4 321
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...4LI- ÀLL -IEACI¡ËP,S tlOi,O IIELIEI¡S REGARDI¡,JG ¿-iPrrIìCt)Rü\1E BEiiTTVIOR fi,¡ liliÌ îË;iCiìilR'S F..OJ'D.
so:íETrìi-js îlir:si ESLIDTS COtiD IìtTo coNrLIcT i.tITiI ¡rDìfIÌiItìT?Ir?Mr RE(,:.,:ÈtìriitI;T3"
Büf.Oi{ Iilü'i SI.'i SÎ¡îEILÌÌ\'TS iì;lGÀlÐIt{G SUCii llrl.iirVrQR À¡tD/Oit pOTEiitI¡1L /-C: if'LJ(ì't'S
IIITII ÀDl':rNIsTR¡\?1"8 RîQUIIliiltEl¡?S. pl,lJ¡.rsil ITJDIC].TTÌ TÍtE EX-'r.Ë¡.tT -JO r,tjllc¡t ïcü "jrGítrg'r
cR r'Ðrs¡.ci:JrE" i1:TÊI TIÌï,.1. ¡lLgoe tì:tEHE .'ipp¡tciti).r;\rE, prEAs:t rì.It)TcÀi.t i:¡tt r:.ìl-:,ju-..î
TO f"iilICH YCU -::G!ìEE fi¡iJt TÉlii ST;l?ÐùliiÌiî lìEt?Í-.llCTS T)-?iC¡¿ Tf.:frCftEn BiÌiiIivfOiì, Il{ Ituit
SC;ICOL. (T,Lú¡.SE CIiìCL}i .IIIE ¡.I'PROPRIJ\TE J\BBRET'1ÃTICI.I.)

I I
l:,1'.r<>n73 ,¡

/..cfrec.*---
I .i¡lt

...:
St::cngly

s¡''T".Et',ril.
1. Teachers shùu:..1 try .Fo live up- 

. t" r¿hat '¿ìlilj l'-ìlinl: a¡:= the
st.r:¡.lards of thcir p::ofes:ion
even ií tìre adninisllalion or
the ccn',-r'-:nity cloes nct sce.r¡ to
rêspec'¿ titem,

a. Thls ís 'Eypically true of
tire teache=s at ny r:c!¡oci.

2. one pri.nary criterion of a good
qchool shculd be the Cogree of

' respecl: that, it, colnrands. from
other teachers örrruîC the provínce.

3. A tee-cher should tr1. to put, his l

stiandarCs an<Ì "i¡1eals of gooir tea- '
chinç in':o practice cven if the SD D ; "[t À SA
rulcs oi procedure5 of the school
prohibit it,-
a, At rly schooi typically ,¿eachers

do give p:'ioríty to their pro- SD D U À SA
fessi-onal ioeals"

4. Teachers s.\oul-d srrbgcribe tp and
dÍtígeriÈiy reaC the st¿.nCard. SD D U A SA
professi.<>na1 j ournaì-s,

a, This is the cese at rny gchool. 3D D U A. SA

5. Teache::s shr.¡rild, be active ne¡nbers of
at leasL ctre ;:rcfessior¡al. t:eaching

. associltion, arô atie¡:3 ¡.:csÈ con- SD D .' U A
ferenees ¡^nd :.ie¡tit;gt-. of the asso-
ciation"
a, This is th.,r cage ãre ny schooL. SD D U.

6. À teael¡er sirculd consj-stenÈly
praetice hicli:er ideas of ùhe bcsè
educaÈj.cnal. pr.:ct!3c.s i:ven thouçir SD D U A
the adninistration pre.fers other
vie',rs "

ê. Àt nl' :ichccl, iy¡ricall,y,
'-*:eacircrs do gÍre ¡rli'oriu¡r'to

theif o'vt¡: idcas,

'Oiþ*giee Þís:rc{re'e Undecí<ir,r;l tqrc-g

SDDU SI¡

SA

SA

À

AD

SD

SD

SA

sÀ

SA

A.

ÀDSD SA.
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1B
lÊ. I¡'¡ ËI'ERY SCIIOCL, fllliìIt ÀFE SO:.flf DI}Í!:}ìSIOÌIS OI¡ l'¡tE TA¡.CllIi¡G IìOLII Til,"\T I'JID 'iC TtÌi)-

TÉl'.CIiERlS SI',ÍI5îACTr-O:; ÍnIïMIE .jOB *- r-Il¡D OTiIER DLiIE¡¡SICÌÍS TII¡9 EI¿:'JP.¡-CÎ, t$;Îíil)
EËtOi¡ ÀRE SEIE!ì.\IJ illitliÌìSIoiils tlli\Í ÌIIGHT ;'iiIECT Y.CUR JO3 SATIS!-rCTIOì{ ¡1I 'flIîl
scH.fol. PLlifsI¡ I!'lDICh'fE HOI' yrru FEEL ÍËOUT TilE FOLLOiirnilG IiEriS? (Il'r ¡ii::.;'EIl1.l{i;
TiLESE QIIESÎIO¡IS, PLEÀSE II{S¡îRT TF¡E ¡\PPRO?FIATE l¡Ui.üieR Ilù Il¿lCIl tsO:{.)

5 = Verjf Satisfic<i
. 4 = Sor¡ewirat, Saiisi:reci

3 - NeuÈral
2 = So¡lewhat Di.ssatisfied
I = very Dissatisfied

a" The leve} of ccnpetence of raosÈ of
ths other teache¡rs in tÌ¡is school.

b. El¡e ¡rethod, *ployed in this school
for naking C::cisic:i¡ on curricuLt¡¡r
¡rß1tte=Sc

s. lhe r¡ethod e:rployed in this sclrool
' fcr nak.ing d:cisions on pupil
êÍscipline :r,atÈers"

¡1. fc': a:litude of the studentg to'vard
tle f::cui,F.y ir¡ this schoql.

e. The nanr¡er in r:hich the teachers qnd
the ei:..nist:ratii'e staff rvonk

' ÈoTerher in this schocl.

The ccoçeration and heip Írhich I
receÍ.vo frr;¡r mir sirperlors"

Tlre e4ucaf,íona1 philosophy r,¡hich
99"'qs tù f::!$r/all j-n this school.

The evaluaticn process nhiclr my
sti¡::i.crs us:-a to juC;: 17 effecÈive-
n{..s.:¡ e..: a teachcr,

!l:e l-evel cf co:;rpetenee of rny
srrpac:i.ors.,

fne aSeiuacy o.i the supplies
c'¡riLable f.or ne to use Ín =yteaching in thls sehcoJ'

Tl¡a acaâcnic parfcnle¡ce of tlte
str:âe:ts; in th-'-s schccl"

51:l ¡r¡,ror'¡rt, of tirire vhich is lvail;¡l¡ie
to m'¿ rvhj,Ie I arn a.È schoc¡l for my

¡rersonal professionsl gre',rth.

a

$,

tto

trc

j.

1,..

Jíow satisfied are you vith tl¡ese
dircensio¡rs of yçur jobir

l.



llcw sauisried are you witlr
di¡:rensiotrs of your job?

5 = Very Satisfied
4 = Somev¡hat Satisfied
3 = Neutral
2 = So¡nel-¡hat Dissatisfied
I = Very Dissatisfied

rn. The extcat to nhich I am infon:led by
rel' superi-ors aboirt scl¡ool nalters
affecting ne.
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22. NC;'¡ PI'¡i¡IStr îllI!¡K I¡l Tt)ru'ls Ofl YOIIR OÍ¡1¡ Df:GILätr OF II{FLUEI¡CE Iil '.l't:rlSlÈ
i\lID IlJDrci\Tl] I) llo:f l'¡ucil I¡\¡rLUnliCET-;u liirvE Ir{'f¡täsJ.: t)¡icIf;;cÌ:fì, À}¡t)

. It{FLUji[¡Ce you I¡EE1 you s¡]cui,D itÀ"/Ìì. (Ir¡ ans,,,,ering Lhese qr¡cstio¡ts,
the appropriate n.tmber)l-

licv¡ ¡:ruch
i¡rf ltrence
you have?

SI'1.!ll ìlilf rìICìi1ì
?.1 I:C:¡ r':iic¡t

¡:1r.:;,.se ci¡rcie

4g
IIot" ioucil
ir'¡flue¡:ce sìrould
you have?

Q=
1;
)=
J=
A_

llo Inf-[ue¡'¡ce
\¡ery Lii:Ie ïnflucncu
Sotne fnflueirce
Ìloderate Influonce
A GrcaL DeaL of Inf-l.r¡ence

c.

b.

d.

Selecting reguired t,e:rts and
other rnaterials-
Establishing tlre objectíves
for each course.

Deter¡ninj¡g tÌ¡e concep':s and
information to be taught ín a
parti-cuLar course.

Deternining daily lesson plarrs
ancl activities.
Hirit'rg new teachers.

DecÍd'irrq whetlrer to renetr a
t,eacherrs contrÊct.
Itaking specifie faculty
assignrnents.

Plantring ner,' buildings and
facil-ities.
Setting the timc scheduLe
and goals to be achieved.
for a Systenrr-tuide change.

Ideniifyì.nq types of
si'stenî-i'¡ide changes to be
implenented.
i'Iorking out CetaiLs for
implem.ent,ing system-wide
changes.

(Circle O¡re)

0 1"2 3

o1234

o 1 2 3,4

01234

0I23

0123

01234

oI234

0t 234

01234
01234f..

E.

h.

I¡

l.

k.

1.

(Clrcle O¡re)

01234

o1234

01234

J1234
o1234

0L234

01234

01234

Q1234

0123:

0 1' 2 3 4
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NO}I-RESPoNSE FOR QUESTI0T{S US5D Il,¡ TiÍIS STUDY

Total sampLe = 340 respondents.

S:g_L!_g Non-rospolrs o.

10-1

2

3

1l

25

25

ln,l1ll1_ot_ whldl_gg:s t; I og Jg
+r lr.¿r¡'b

C]lenb orlentatlon
illl

nll

11-1

2

3

ls

5
'6

16

1B

1B

I2

L?

L5

Professional standerds

(not used )

Profossional sLandards

Profes slonal activities
Pnofesslonal activltl es

Professlonal s tanda:r'ds

18-a

b

d

f
g

h
I
j

k

1

m

11

13

10

9

B

6

10

22
11

B

TO

13

7

Satlsfaction wlth work setting
(not used)

Satlsfaction rvlth work setting
illl

(not used )

(not used)

Satlsfactlon wlth work settlng
(not used)
(not used )

(not used )

(not used )

(not used )

(not used )



Questlon
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Non response Index of rvhich questlon
ls a olrt

Influence Influence
do have shoulcl have

22-a i.]

bl-3
clB
dL5
f16
820
hhg
122
J .38

k l+1

1 l+r

12 ) Sati sf act ion ivi ih
. ) autonomy over instructlonal

ry ) matters in the classroom
)L5)

f6 (not used) '

32 ) Sattsfactlon rvlth ln
) lnfluonce on Lho

33 ) hlrln¡;, firlng ar¡d
. ) asslgnmont of toachors.5z)

l+z

2\, (not used)

38 ) Satisfaction wlth influonoo
) ot system wlde changes
)
)41 )



RESPONSE RATE BY SCHOOL

Number of
Staff

Number of Porcsnt
R c snons o

School

Frontenac School

Manlon

Prendengast

Tache

Genoral Vanler

Howden

Van Bolloghem

Lacente

W1111am RussolL

J.H. Burns Colleglate

Plonro Radlsson

BoLlvoau

Provonchen

Louls BleI Colleglate

Tlllndson Park Colleglate

College

33

25

19

T2

26

25

27

3l+

10

25

alt,

5o

25

35

l+z

20

\32'*

e7%

rco%

e5%

5B%

roo%

BB%

e6%

Loa%

5ofr

6o%

BB%

'lo'ß

B4%

9t%

t7í¿

6o%

Eospondonts

32

25

1B

7

26

22

26

3[

5

1(
f)

2I

35

2l

32

7

L2

3l+o

* rotal f.ncludes the pnlnclpals.



Lovel of Educatlon

Less than a B¡4.

B.A.

M.A.

M.A. plus 30 hours

Ph.D.

(Non-response )

MaLo

FomaIo

( Non-nesponse )

EDUC/iTI0N

sÐ(

Number of Teachers

102

2L9

A-12

40.6 . ,

5o.3 '

3.5

2.¡t

Number of Teachers %

138

171

L2

B

lL
3l+o

3.2
100.0

100.0

.l

d
-e_
30.0

6h.le

5.6_L2
3j+o



A-13

YEA¡S OF EXPERIET'ICE - FiiLl-TItrE TEACHING

Experlence full-tlme teaching in st. Bontfaco sc.hool
,,

Years of expenlence Number of Teachens

63
l+6
27
20
39
31

27
2l+
Ll
10
11

5
4
4
7
6

2
I
I
t

¡l+o

o
I
?

?r

5

6
7
B

9
10

11
L2

Ii
$
1ó
19
2L
22

Percentase

18.5
L3.5
7.9
5.9

1r.5
9.r
7.9
7.L
3.2
2.9
3.2

r.5
L.?_
L.2
2.L
I.B

.6

.3

.3

.3
100.0



Percentase

-v--

I$.5
Lo.3
10.6
6.8
5.6
2.6 '

.3

.3

.3

.3

.3

.3

YEARS OF EXPERIENCE - F'I'LL TIME 'IEACHING

rlence - fulL tlme teachi in other dlvi sions
Yoars of exper.l,eqce Number of Teachers

148
35
36
23
19

9

I6
o
ó
3
B

?
5
2
2
5
1
I
2

1
1
I
1

I
L

3t{õ

6
7
B

9
10
11
L2
13

il
t7
1B
19

2T
22
23
29

3o
3B

0
1
2

L+-7
2.6
z.LF i

.9
2.4
.6

L.5
.b
6

L.5
.3
;3
.6

r00.0



Factor Matrlx Varlmax
on questions relatlng to

Ques tlon

ft should be penmlsslble for
bhe toacher to violate a rule
11 he/slne ls suro that the
bost lntorests of the students
wl l.l bo sorvod 1n cìo.tn¡i sor
Unl.ocr sho ts saü lsf lod thab lt

;j it: r::; i:t::r'..' t::: t.-, :? :j !

Rotation, Fac'"or Loadings
ProfessIonaL Orlenùation

.o26

. I1B

.33L

Factor Loading
Factor I Factor 2 Facton 1

.087 .568 . o9+

.060 ,5gL ,035

.97 t .OZl+. i

. T2B . Ì01$

- .107 .146

.227 -.08!-

A-15

ls best for the stuclent a
toacher should not do what shels told to do.
A good teacher should not do .ZIl+
anythlng that he believes mayjeopardize the lnterests of h1s
students regardless of who tells
him to or v¡hat the rules state.
Teachers should try to live up .l+99
üo what they think are the
standards of thein profession
oven lf the admlnistratlon or the
comrnunlty does not seem to
respect them.

One prlmary crltenion of a good .191
school should be the degnee of
respect lt commands from othen
teachers anound the province.
A toacher should try to put hls .B3Z
süandards and ideals of good
teaching lnto practlco even if
ttre rules or procedures of the
school prohiblt it.
Teachens shoul-d sr¡bscrlbe to å.nd .O1l+dlllgently nead the sta¡rdard
profosslonal Journals.
Toachers should be actlve mombers .1IBof at Least one professional
teaching associatlon, and attend
most conferenced and meetlngs of
the associatlon.
A teachen shou-Ld conslstently .\63
pnactice hls/her ldeas of thã best
educatlonal practice even though
the admlnlstratlon perfers othen
vlews.

.727 ,:l

.578 .

.t36 , 
"

?ercentago of varÍa¡rco ãHr à r n eã- "l 6 :íf,* " - 8 :: ll- - ß:M



Factor }latrix - Varinax Rotation, Facuor Loadings
on quéstions relatinß to satlsfaction.

À-16

Factor Loading

Factor 1 Factor 2

Questlon

TLre level of competence of most of
tho.other teachers in this school.

flLre method employed ln this school
for making decisions on curriculr¡m
matters.

The method employed 1n this school
for maklng declsions on pup1l
dlsclpllno matters.

Tho attltudo of the students towards
the faculty of thls school.

Tho manner ln which the teachers and
admlnlstratlve staff work üogeühor
ln this school.

The cooporàtlon and help which I
reoelvo fnom my superlopg.

Íl¡o râducatlonal phllosophy which
sooms to provall 1n thls school.

'Iho ovaluatlon proco::s whlch my
suporlors use to Judge my
offoctivonoss as a teachors.

lhe level of compotonce of my
superlons.

The adoquacy of the supplles
avallablo to mo to uslo in my
toach.ln64 ln thls school"
Tho aoadomlc porformanco of the
sÈudents ln thls schooL.

The amount of tlme whlch ls
avallable to me whllo I am at
school for my personal pnofessional
growth.
Tho extent to which I am inforned
about school matters affectlng me.

.\.t+z '..536

.23u

.538

.16t

.679

.759

.5l.+6

.649

.736

.374

,333

.5LO

.7 3L

.i+9 3

.367

.7Ih

.382

.302

.l+76

.2?-7

.3l,+2

.].92

.fao
)t,

.208.

.257

B.çPercentage of varla¡rce explained gL.916
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a
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È,

[.q

Factor lllatrl-x
on questlons

Varlnax Rolatlon, Fector Loo.dlnqs
relai ln¡¡'"o Ðerc gived, ln:-Ln.-.nce

Questlon

How much lnfluence -{q you have?

Solsc I l"n6 roqulrod toxts r.urd
othor matorlals.

Establlshlng the objectives
for each course.

Determlnlng the concepts and
lnforrnatlon to be taught 1n a
partlcuLar coüFs@o

Deterrnlnlng dal}y lesson plans
and actlvltles.
Hlrlng new toachers

Deciding whether to renew a
teachentS contract

Maklng speclfic faculty
asslgnments.

?lannlng new bulldlngs a¡¡d
facilltles.
Settlng tho time schodule a¡rd
goals to be achleved fon a
system-wlde change.

ldentlfylng the types of
system-wlde changos to bo
lmpl1mented.

Worklng out dotalls for
lmpllmentlng system-wlde
changes.

Factor LolcilnS
Factor l Factor 2 FacÈon 3

.193

,IO5

. o8l+

.001

.22J.

.137

.309

.3Bl+

.815

.gL7

" BoZ

. t6;1.

.090

.115

.6zj

.BBO

.?Blþ

.)tllB

. 0B6

.s35

.080

.L36

.tw

.101

-.039

,783

.813

.653

.\f z

.3L2

.2L2

.2L9 .oB8

Porcentage of varlance explalned 6o "3il 25.L% ', ]'l+.71¿

I

L:: .: ..i::: ::
ili::::-



F actor l{atrlx Varlmax
on questlons reI atl

Questlon

Horv much
you havo?

lnfluonce should

SaLeetlng nequlned texts and
other maüerials.

Establlehlng the obJoctlves
f,on onoh counoo

Dotormlnlng the concopüs and
lnfonmatlon. to be taught ln apeftlcular colulso¡

Determlning the da1ly lesson
plans and actlvlties.
Hlrlng new teachers.

Decld.lng vtihether to renew a
teacherls contract.

Maklng speclflc faculty
asslgnments.

Plannlng new bulldlngs and
facl11tles.

Settlng the time 'schedule and
goals to be achleved for a
system-wlde change.

Identlfying the types of
system-wlde changes to be
lmpllmented"

llVorking out ühe dotalls for
lmpllmentlng system-wlde
changes 

"

Factor Loading
Factor I Factor 2 F'actor 3

Rotatl on,
to desired

,258

.182

.116

Factor Loadin.gs
lnfluence

.078

.1h5

.10a,

.003

.870

.75L

.559

.438

.225

- .048

'L97

.180

.l+03

.530

.Bzz

Å-]8

.66r

,7gl+

.7'lL

.409

.L29

.101,

.Q32

.131

.L7 6

.9!lr .1Bl+ . o9l+

.785 .255 .130

Percentage of variance explalnod 63.,6Íl 22% Ll+.W
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