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ABSTRACT
This thesis examines the general hypothesis that
because they desire more control over their occupational
activities in the school system more professionally
oriented teachers will be less satisfled with thelr
influence on the decision making structuré of the school:

system than will thelr less professionally oriented

colleagues. This hypothesis is based updn the‘assumption

f“ that the increasing professional status of teachers involveé'

en increase in the desire for power over their.pccupational
activities not recognized as legitimate by school officials;
The conceﬁtual framework, taken from Johnson's essay

Professions and Power (1972), focuses on the source of the

control exercised over the practitioner/client relationship
as being the charaéteristic by which professlons can be
classified. Two of Johnson's three categorigs'in his
typoiogy were utilized--mediative control and-collegiata'
control. Teachers are seen as working téwards collegisate
control in which both thelheeds of the client and the
manner in which théyvareAmet ére determined by the teacher
practitioner. Teaching has been characterized by
mediative control where the practltioner/client K
‘relatlonship is controlled by a third party., ~ This |
movement towards collegigte control 1is preceéded and
supported by the development of- a "professional orientation"

amongst teachers. This was defined as the adoption by the




group of those characteristics deemed to be part of the

public image of "a professional'.
For tho purposos of analysls a prdfessional orlentation

was operatlionally doflnod In terms of teachers! sell-reported
adherence to professional standards rather than school rules;
their self-reported exercise of discretion in relation to
pupils rather than following school rules; and their self-
reported involvement in professional activities., Satisfaction
was defined in terms of the discrepency between the influence-
teachers folt they siould have, and the influence they felt
they did have over deciéions relating to three aspects of
school administiatlion--system wide changes; the hiring,
firing and assignment of teachers; and autonomy in the
classroomn. ‘

Three specific hypothesis were generated to test the
general hypothesis. These were -

A professional orientation 1s inversely
related to satisfaction with class room autonomye.

A professional orientation igs inversely
related to satisfaction with influence on
administrators regerding colleague assignments.

A professional orientation 1is inversely
related to satisfaction with administrative
decisions regarding organizational change.

A professional oirientation 1is not
significantly related to satisfaction with the
-work setting.

The study was a secondary analysis of data collected in
é survery of the St. Boniface School Divisbon, Winnipeg,
Manitoba. The operational hypotheses were tested using
zero ordsr, snd first and third order partial correlations

controlling for teachers' sex, education, and experience{




The results shown a stﬁtistically significant hegative
cbrrelation between teachers! professional orientations and
their satisfaction with their 1nf1uenc§ on decision making
relative to system wide change, and- to thelr classroom
autonomy, the first and third specific hypotheses were
therefore accepted. However the variancesexplainqdv
(3.6 per cent and 2.25 per cent) were Qary smalle

The general hypothesis was accepted, and the conclusion
drawn that more professionally oriented teachers arelless
satisfied with their influence on the decision making
structure of the school system than their less professionally
oriented colleégues, though the relationsﬂip was‘not a
strong one in the school district studied.  The
implications 6f this conclusion for the education systém

and for future research were also considered.
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CHAPTER I
THE PROBLEM

Introduction

A notable trait of our soclety ls the degree to which
occupatlions are attémpting to becoﬁe proressionalized..The
occupation of teaching is no exception to this trend. It .
1s the general purpose of this thesis to explore, to ai
limited extent, the effects of professionalization upon
teaching. vMore specifically the purpose 1is to consider,.
| both conceptuglly and empirically, the effects of a
professional orientation upon work satisfactioh amongst
teachers. '

While a great deal has been written about pfofessionals,
- and separatély about wdrk satisfaction, relatively little
‘attention has been paia to the effects of a professional
ofientationvupon work satisfaction. This is particularly
true for the teaching ocbupation where professionalism has
lonly recently begun to become a significant factor in
:determining the nature of the teachers! occupational role
(Corwin 1970). Accordingly, in the following pages of this
chapter, an overview of the problem of the nature of
professionalization in teaching as well as teacher
satisfaction, will be considered. From this discussion,

a roneral hypothesis to :juide the subsequent development

of this study will be set forth,
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Professionalism and Teaching

While teachers generally regard the occupation of
teaching as a profession, acceptance of their status as
professionals ls not as clearly eStabliéhed in theAlarger
soclety as is that of the older professions (medicine and
the law are usually regarded as the archetjpeé). Nor is
the normal work context of teachiné, which 1s élmost. .
excluslvely within the-formallorganizapion of_the school

N

system; conducive to professional control of teaching

activities. The process of increasing profeasionaiization

of teachers 1s therefore likely to involve some conflict
with existing structural arrangements in theé occupational
v‘field and some dissatisfaction on the part of teaéhers.

_ Several analysts hava‘advanced'evidence to suggest
”'ﬁhat teaching cannot be regarded»és a fully professional

. acﬁivity. Etzioni (196ly) describes teachers as

semi-professionals on the grounds that theilr occupational

© 1ives are firmly based within the school organization.

Wilensky (196l) describes them as marginally professional
because this organizational context'threatens the autonomy
_and service ideal he sees as the hallmark of the
ptofessional; purvis (1973) sees the concept of a career
‘88 being an integral,'esséntial component of a profession
and argues that school teaching cannot be considered a
proféssion because of the absence of this component,

Purvis eiaborated the basis for her conclusion as

resting upon both structural and attitudinal considerations.
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Specifically, the structural limitgtions inolude the near '
gbsence of any vertical ladder for promotion, There are no
‘higher positions open ‘to teachers, with the exception of a
“few in administration, and.these involve_leaving active

classroom teaching. Secondly, the authority structure of

the school system, while 1t provides some autonomy for the
tescher in the classroom, does not allow for involvement in
important decison méking;-in this respect the teacher 1is

treated more like an employee than a professional.

Attitudinal limitations noted by Purvis reflect the
consequences of avheavy preponderance of females in the
occupation and the concommitant social attitudes regarding

; women's employment. Purvis! views parallel those of

- Prather (1971), Coser and Rokoff (1971) and Bleke (197&) in

this regard. While male teachers also tend to lack a

* gense of commitment. (1ead1ng them to consider alternatives

to teaching if the opportunity arises) this, according to
| Purvis, appears to be more related to the spructural

" yvariables (the lack of a professional ladder) than -to

| attitudinal varisbles.

The question of occupational commitment was also

considered snalytically by Geer (1966). Her general

conclusion was that teaching as an occupation has' little..

_to create a permanent sense of commitment to the occupation
as a career. The training is (relative to other professions)
not that arduous, and there is little opportunity to acquire

extra skills through work.  The teacher's clientele (the

pupils and their parents) 1is medisted by the school

admintatration and involuntary on both sides, the clients
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are low status and do not belong uniquely to one teacher
so the teacher can make no exclusive claim to successes.
Further, according to Geer, teachers lack the opportunity
to establish useful, prestiglous relationships in thelr
daily work, there is no sudience for the teacher to
vadjudicate their performance and teachers lack
M oprrtunit1es for promotion.

These enalytic arguments find a measure of support in
) thé interpretations of fhe.results of maJof studies on
| teaching by Corwin (1970) and Simpson (1969) . Corwin, 1in
his study of teachers, éees professionalization as a °
militant process attempting to gain occupational control
from both administrators and the lay public. The'lack of
such control implles, for Corwin, the non-professional
status of the teaching occupation (Corwin 1970:8).
Simpson,in an exhaustivefstudy of teacher profess;onélism,
" came to the general conclusion that, although teaching 1s
 'not a profession mainly because it 1is a predominately
feminine occupation (which carries many implications for
‘teachers! professional orientations) teaching does offer
opportunities for professionalism if.teachers are
professionally inclined (Simpson 1969: xii) | NS

It is clear that the above snalysts deny full |
professional status to the occupation of teaching because
they are implicitly,or expllcitly comparing teaching with
‘aome "$3eal" profession, l.e. a tralt model. This

approach tends to be a-theoretical in that 1t defines a
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profession by its distinguishing charaéteristics (Greenwood
1966) and points to the process by which an occupation
becomes a profession through the acquisition of these
charscteristics in en orderly sequence (Wilensky 196l).

iThe underlying assumption of this model is that occupational
expertise 1s built on a base of systematic theoretical
knowledge, which is subsequently used by memberé of the

" occupation for claiming professional autonomy. Such a
sense of occupational autonomy and expértise is strehgthened
by the development of training schools and by professional
assocations which enforce professional norms. Subsequently,
as seen from this perspective, these perceptions are
encouraged by a profoesslonal culture and tho}éonoopt of a
professional career. Such norms include a bellef in

self regulation snd colleague control. 'Professionals ére_
also seen as characterjzéd'byfa service ideal 'and.

. dedication to work (Wilensky 196l :1lly; Scott in Etzioni

©.1969:82; Greenwood in Vollmer and Mills 1966:103;

" Millerson 196l:6).

| The trait model however 1is gubject to criticism on -
several grounds, including the major criticism that there

13 no tight logicel reason why one trait or characteristic
should be included or eliminated from the list of those
charascteristics assumed to typify a "professional occupation”,

Such a model implies a comparlson with some "ideal"

§profession and suggests that the process of professiqnalization

'1s a clearly recognizable progression towards some uniform

end state. Finally, as a meeans of explaining professionals in
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interaction ﬁith the rest of society, the tralt model does
not seem useful in pinpointing what are the key factors in
that interaction.because no one trait logically can be
shown to be of prime importance.

- Given the gbove limitatlons, it.is reasonable to
suggest that an alternative conceptual approach to ﬁhe
problem of professionalism generally, and the.professional
orientation of teachers specifically, may be more fruitful,.
Such an approach is hinted at by Wilehsky, who suggested
that the recent history of professionslization can be viewed
as & means of gaihing_power or control over an occupation by‘
its praotionera.' In examining the,pfooesa'of
| profouaionalizntion he noted that oooupﬁtlona do not follow
- one course of development and that ofﬁen "the whole effort
seems more an opportunistic struggle for the rewards of
monopoly than a natural history of professionalism"
(Wilensky 196&:157). Perrucci, citing Wilensky, polnted out
. that "regardless of any modellused t§ understand the
professions, a basic resource that.is necessary for the
occupational group seeking to transform itself Into a
profession is power" (Perrucci 1971:495). Perruccl sees

the basic source of the power commended by the profession

as found in the khowledge its practioners have, and in the
utility of that kmowledge as it is applied to specific
pfoblems. This is the source of the power of the
occupational group. The continuation of the power depends
" on the nature of the target group or users of the profession

(Perrucci 1971:496). More recently in an stay




Professions and Power (1972) Terence J. Johnson also

suggested that the key towards understanding those
occupations generally regardedvas professions is to look
at them in terms of their power relations in soclety, their
sources of power and authority and the ways in which they
use them (Johnson 1972:18).

Viewed from this perspective, wherein pfofessionalization
is seen to be primarily the process by which an occupation
gains control over its role ﬁerformance, the results.of the
previous analyses and studies cited can be interpreted to
suggest that the process of teacher professionalization,
although of limited success,is an integral part of the
oontemporary oocupntional milieu of toaohlng. One major
,structﬁral factor that thwarts the "full" development of
teachers'.professionalism is that their work is‘entirely
within the school system; The orgénizational structure of
that system has been‘terﬁed bureaucratic (Katz i96h; Corwin
~1967), and involved in this mode of organization is the
designation of power to a hierarchy of offices. Teachers
as a group within thié organizétional structure lack access
to the declsion making offices.and, therefore, lack the power
to control their own occupational activities because of the
control exercised over them within the organization.
Additionally, given the preponderance of women in the teaching
occupation,with their 1nherent role conflicts and relatively
Jower career commitment, the success of the ocgupational

members in gaining control ovef_their work‘setting is 1limited.




'While other factors may also be important,these two appear

| to explein in some degree the limited success‘of teachers
in attaining full professional status in the larger ‘soclety.
' ‘Turning to the congept of power as it 1is involved in
:vthis view of professionalization,Weber defines power as

%, ..the probability that one actor within a soecial

" pelationship wlll be in a position to cerry out his own will

despite resistance, regardless of the basis on which this

ii probabllity rests" (Weber 1947:152). Weber is careful to

"distinguish power fram authority which he sees as "the
"probability that a comnand with a given specific content will
 be obeyed by a given group of persons" (Weber 1947:152).
‘Authority then 1s power institutionalilzed, that is contalned
‘and controlled by the social structure (or organization)
within which itbis exercised. As Hage and Alken note,
within such a setting power 1s never éléne way street but

“more appropriately can be seen as an"equation" in every set

" of social actlions which must account for the differential

"power of all participants in the setting (Hage and Aiken

1 1970:19). Seen in this perspective the procesé of

~ professionalization refers to the efforts on the part of a

| specific occupat*onal group (teachers) to gain control over
 their occupational sctivities (teaching) by altering the .
power equation in the work setting (schools); that is

they want the distributionﬁbf.iegitimate power, or authority,

" over decision making to be changed in their favour,
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If the above 1nterpretation of the nature of the thruet
towards professional status within the. occupation of
-teaching is correct then it is reasonable to assume that a
potential exists for_qonflict within any school system--a
conflict focusing upon a desire for control over work
pectivities and on the basic nature of the authority struétﬁre
within the educational bureaucracy. Furthermore, to the
extent that teachers hége a professional oriéntation,and
are frustrated in the deéire to realize it in their
occupational role, it is reasonable to assume that

dissatisfaction_will increase.

Teaching and Job Satisfaction

‘ The second major varigble involved in this study is Job
satisfaction. The’concept of Jjob satisfaction appears,in
the';iterature to relate to two aspects which can be

separated analytically. Sétisfaction can be expressed in
relation to the organizational, or struétural, characteristics
" ‘of the job (such as pay, hours of work, prométion prospects,

- decision making opportunities, supervision). Job
gsatisfaction can also be related to the everyday opportunities
and social reiationships provided by the work setting.

Factors in the organizational structure which have been

relafed to job satisfaction have been the level of

supervision (Blsu and Scott 1962:151; Argyle 1954; Likert 1%61);

the incentive conditions of pay, status, promotion end security

(Argyle 1972); the possibility of promotion (Argyle 1972:232) ;

the number of levels in the organizational hierarchy and the
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consequent level of communication (Blau and Scott 1962:243);
and the opportunities to make decisions (Katz and Kahn 19663
370-371; Avgyle 1972:235).

The degree of satisfaction in the work setting has been
‘related to the routine sameness of work oh the assembly line
(Blau and Scott 1962:180; Walker and Guest 1952), aﬁd to. -
the nature of the.work group, its cohesiveness, size mndlc:
oprortunities for interaction. (Argyle 1972).

Several studies have shown that work satisfaction or -
job satisfaction among the occupational groups in our
soclety is highesﬁ for the professional group followed by
the menagerial o;cupations. Semi-skilled énd unskilled are
the least satisfied (Blauner 1960; Gurin, Veroff and
Feld 1960). Blauner listed the prestige of the job and
control . of working conditions as two of the reésonslfér the
faot that professionals head the 113t of satisfied workers.
This islin line with the findings of the studies cited above
p,ﬁecaﬁse prestige is a term.which'can be considered an index

for a variety of factors - skill, dégreé‘of education or
training, amount of control or respoﬁsibility involved in
performance of work, and pay. - Also to be able to control
the pace and organization of work, as professionals céh, is
felt by most workers to be desirable. |

Studies that relate specifically to teachers and their
“job satisfactions are few. Carpenter (1971) found taachers
"in flat organizations (schools with few levels in tha
hierarchy) perceived a higher level of job satisfaction than

their counterparts in tall or medium organizational types.
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 Becker (1952) cites the frequent movement of teachers from
lower class slum schools to better middle ciass neighborhood
schools as movement simply to increase job satlisfaction in
terms of pupll teachabllity, discipline and moral

. acceptability (Becker 1952:562-563), . Harolick (1968)

'. found that the principalts compliance with specific work
related norms held by the teacher, specifically that he be

| a good disciplinarian and stand up for teachers against
pérents and students, was'more important to her satisfaction
than the degres of democratic behavior he ‘exhibited_in
A;administrative matters. : .

In a studj comparing éeveral sources 6f satisfaction
Lortie found that teachers gained their greatest satisfaction
from intrinsic rewerds rather fhan extrinsic sources,
especially lnowing thaﬁ they have "reached the students and
 they have learned" (Lortie 1969:32).. - Simpson found that
opportunities for soci&bility, and friendly supportive
"behavior by the principal were the variables most stronglyv‘

associsted with teacher satisfaction (Simpson 1969:xiv)

These stﬁdiés sﬁggest that teachers! satisfaction is
governed by both'the organizatibnal structure of the school
system and by the work setting within a particular school.
The two are not unrelated. However there is utility in ‘
separating them analytically even though the administration
has an obvlious impact on the work going on within achoola.
"If the process of professionalization involves a desire for

'influence and control over occupational activities, as has
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been argued, then the frustrating of  such a desire will create
a sense of digsatisfaction with the organizational structure

which does not allocate decislon making to the teachers.

“Professional Orientation and Job Satisfaction N

Drawing upon the brief preceeding discussion of the
nature of professionalism end job satisfaction (which will
be more fully developed in Chapter III), 1t 1s reasonable
to adduce that a) while the occupation of teaching has not
gained recognition as a profession b) to the extent that
| teachers hold a professional orientation they will sspire to
4gain more contral (i.e. power) over their occupational roles

than presently obtains and ¢) are therefore likely to be
less satisfied, on the averags, witﬁ their current;status
in the school than their less professionally oriented .
colleagues. Accordingly the general hypothesis that will
guide the subsequent analysis is as follows.~ ]
The more professionally oriented teachers
‘will be less satisfied with' their role in: the

school system than their less professionally -
oriented colleggues.

;fOutline of Analysis

Chapter II will present a review of previous
;research in the areas of a) teacher professionalism:'
”;ﬁ) teachers! job satisfaction and .c) the.oréanizatioﬁhl
oharacteristics of the educational system as they. relate
to teacher authority and power. Following this, in |
Ghanter III, a conceptual model of professionalism in the

occupation of teachmng will be set forth, resting on the
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basic assumption that the thrust towards professionalism
in en occupation reflects a desire for more control over
occupational activities. This in turn will be related

to the.job satisfaction of'teaéhers. From this model.
specific hypotheses will be deduced, the conflrmation of::
which will provide éupport for the general hypoﬁhesis
gulding this study.. ChepterIV will discuss the data
‘gathered to empirically test the speclfic hypotheals, as
well as present and discuss the statistical technlques ﬁ"
employed. Chapter V' will present the results of the
analysis, and Chapter VI. will summarize those results and

‘consider their implications for the problem discussed

ebove.




CHAPTER II

REVIEW OF THE LITERATURE

Introduotion

Having stated that the purpose of this thesis is
that of exploring the effects of a professional orientation
upon work satisfaction among teanchers, consideration was
given, in Chapter I, to en overview of the nature of the
problem. In this chapter the;results of a more intensive
examination of major previous research efforts on a o
professional orientation and work satisfaction smong
teachers will bé'reported. It should be noted that while
the disaussionxto follow is not based upon an "exhaustive"
.review of all possible literature on the subject, it does
Saek to set forth the results of the major studies on the
subject available to the author. '

Teaching as a Profession

One of the few major empirical studies dhich evaluates
teaching as a professional occupation was done by
Simpson (1969). Not all of Simpson'a findings are
relevant to this study but he did attempt to assess the
degree to which professional attitudes prevail in teaching,
as well as the meaning of these attitudes for the
organization of the school system.

Simpson defined a profession as an oécupation
characterized by abstract Jnowledge, indlvidugl autonomy,
and colleague control, and professionalism as an orientafion

towards specialized knowledge, a desire for autonomy and the
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use of colleagues as the dominant reference group. (Simpson
1969:1I-5). Data for the study was colleqted by
questionnaire from 9688 school teachers, and’3;89
undergradugtes in |} year colleges and universities, in
N.Carolina and a'metropolitan school district in another
state. To analyze the data Slmpson main1y~cfoss-
tebulated the questionnaire responses as pefcénﬁages,'with
a difference of 5% or more in the dependent variable between
categories of the 1ndependent varigble regarded as a
meaningful difference. Some responses on the questionnaire
were combined to give indices on specific items.

The first pert of Simpson's analysis was designed to
~answer the question "Are teachera professionals?".
Simpson's general conclusion was that they afe¥ngt.VUsiﬁgsl
data from the questionnaire relating to attitudeé.and
behavior which reflect a professional.orieniation, Simpson
comments that teachers "do not give the'iméression of -a
* ‘group aflame with professional enthusiasmﬁf(éiﬁpsdn |
1969:I111-5)., . Nor did he find much eﬁidenée that exposure
to:teacher tréining had héd a professionalizing effect
" upon the education students in his sample (Simpson.-
1969:11I-11)

Subéequently, Simpson endeavoured to establish which
background characteristics go with professionalism where it
exists. Using-attitudes and behaviors which he

designates as "professional" (i.e. knowledge orientation,
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autonomy, occupational reference group_orientation, 1ntrinsic
work commitment and career satisfaction), Simpson found |
1ittle relationship between a profeseional orientation and
sex or grade level taught although men and secondary

school teachers were slightly more professional. Some
differences were found between teachers from urban and

rural backgrounds, as well as between teachers from

different soclal status backgrounds. No one group however

outranked the others on all:aspeote of professionalism. |

‘E, (1969:xiii-xiv).

Reasoning that a professional atmosphere in the school
would have a prbfessionalizing effect on the 1ndividuals ‘
' exposed to it, Simpson tested the hypothesis that the most
professionalized schools would Have the most professional
teachers. School professionalism was measured by
aggregating the scores of teachers on professional zeal,

- bureaucratic submission, colleague reference group orientation,

;- holistic service index,and the futurs carser commitment of women

teechers. Using these measures to classify schools,
Simpson then considered aspects of teachers' professionellism
. in relation to them. Simpson found no relationship
between professionalism of schools and the professionalism
of teachers (1969:III-36). |

Other findings of Simpson's relevant to our concern,
had to do with the effects of integration into a colleague

group on professional attitudes among teachers, Reasoning
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that professional concerns may be the focal'point for a
collective integration bf teachers, Simpson's analysis
revealed that to the extent such a focal point exists, 1t
centers upon a "holistic éérvice orientation" rather than
professional concerns. Such en orientation Simpson
defines as a-generai concern on the part of teachers to
relate to the student as a whole person.: This 1s opposite
of course, to Simpson's view of a professiﬁnal orientation
Which requires emotional neutrality in dealing with clienté.
(1969:vI-39+hl). |

Simpson's major general conclusion is that teaching is
not a profession. While several possibilities are
~i'considered by Simpson as reasons for this situation,. he
‘guggests the major reason is that teaching 1is a
predominately female occupation. | - In support of his
interpretétion of the reéults of his sasnalysis, Simpson argﬁes
that his results are consistent with typical fémale
~-orientations which render teaching less professional. Thus
women's self-images are built round the family and tﬁeir
orientations'are,theréfofe,towards the faﬁily'rather‘than a
'career. Further, women are characterised'by a CQmpliqnt
| disposition and deference fo men, they desire a friendiy
5/‘work atmosphere, have a holistic service orientation, lack
colleague reference groups and collegial authority -
orientations. (Simpson 1969:Vi-27-h0).. It is in part .
beéause of this, according to Simpson, that the school

- organization caters to these attitudes by belng run.iike_
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& bureaucracy with hiersrchial authority and rules, and -
men typlcally occupying the higher positions in the.
hierarchy (1969:45). |

Other studies tend to support Simpson's general
4conclusion. Thus, in a study of Lh2 éducation students at
paterson State College in New Jersey, Weil and Weil (1971)
found no strong indication of a professional orlentation.
 Using questionmnalre data on attltudes and values Weil and
g Weil's analysis revealed enly a small percentage (19%) of
their respondents scored high on professional. orientatlon.

There was no consistent pattern in the attitudes and values

'“-held and students! professional orientatlon (defined in a

| matter similar to that of Simpson). - They reported that,
émong their subjects, a professional orientation was not
related to the social class background 6r the sex;oflthe-
respondent, although women subjects “who acored high on
home-making attitudes and values scored ‘low on professional

ttitudes and values. _
. In another study relating to these concerns, Pavalko (1970)

reported the results of a7 year longitudional study of .
10,320,Wlsednsin'highischool.graduates;:‘ Findings.relatlng
to the l}37 girls who became teachers show that marital
status was the factor most strongly related to teacher
attrition. Of the married teachersady L45.8% were still
working in the occupation, while 90% of the unmerried

_teachers were working. (1970:350).
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Thus, from the above studies, 1t‘would appear that
teachers, as a group, are not perticularly oriented to
professionalism either initially or subsequently in their
occupational role performance. However, as Simpson suggests,
. the potential is certainly there,with some evidence that it
is becoming more important, as is evident in the foilowing
~.study by Corwin. | |
The intent of Corwin's study was to explore the
dynamics of teachers' militency in the-schoolé, (1970:5) .
'For Corwin, "professionalism" is seen to be a drive for
status, representing the efforts of some members of a

vocation to control and monopolise their wofk, (1970:8).

.He“suggests:that'an'emerging profession such as teaching must,
by the very nature of professionalisatiop, achieve more
' Quthority over the policles that govern 1ts work (1970313).
Thus he saw profésnionnliam.an potentlially a mujor factbor
in tescher militancy and orgenizational conflict. Using
. data collected from 2,000 teachers and administrators by
interview and questionnaire techniques in 2l mid-western
U.S. high schools, Cdrwin sought to isolate the organizational
dynamics of teacher militancy and conflict in the(échools,
| as well as the characteristics of more professionally"
“oriented teachers.

Corwin found among his sample that the average teacher
was involved in 2.3 conflicts per year, half of which had

. to do with authority issues (1970:230). School rates of
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conflict were determined by summing ; the number of such
conflicts for each schools faculty. In analysing the
organizational réots of discord in the school, Corwin
reports that the three most discordent‘schools were
characterised by few members in professional assocliations,
high averaée professional orientation,‘low employee
orientation, more social relations among staff, negative
attitudes towards the principal, more job satisfaction, the
schools were larger and more bureaucratié, mbre heteroéeneous
with a higher staff turnover, and decentralized routine
decision making. In contrast the three most tranquil |
schools in his sample had & client oriented staff with low
average professional orientations, and high employee
orientations, satisfied with careers and with positive
attitudes townrds the principal. Such schools had close
supervision with a greater emphasis upon fbllowing_
administrative rules. (Corwin 1970:248).

Corwin went on to explore the argument that bur'eaucracy
grows in response to conflict in the orgenizational
environment. Exeamining the organiéational>cohtext,he
found that most measures of staff conflict increase with the
average professional orientation of the faculty, with the

-exception that majJor confllicts become less frequent as a
faculty's professionalism lncreases. Both findings were
more cheracteristic of more bureaucratic schools than of less
bureaucratic ones. So, also, Corwin fougd ﬁhat in more

professional schools both the total rate of disagreement and
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incidents between teachers and administration increase’
directly with bureaucratization. This Corwlin interprets
as suggesting the exlistance of a reciprocal dynamie
relationship and that, at least with schools, increasing
bureaucratic control may be introduced as & reaction to
conflict resulting from the proféssional drive of the
faculty. This relationship operates differently in
‘different contexts. Thus while bureauéracy maﬁAhelp to
contain conflict in less professiohal schools, it may
aggravate conflict in more professional schools (1970:297,
31l). | |
| ‘Turning to the individual level, Corwin reports that
‘the 200 most professionally oriented teachers in his sample
have higher rates of conflict, while conversely a weaker
professional orlentation is associated with leaa involvemont
in conflicts, (1970:181), ‘However,'thié rinding'ia
reversed for major conflicts. Corwin qualified his
' findings by noting that even amongst the 200 most
professionally orientated teachers, less than half had been
involved in overt conflicts, end many of the militant
"teachers are not especially professionally oriented. In
his discussion of the main issued involved in the study
Corwin reports that a vast majority of the teachers want mofé
control over their work - not less, a fact not generally
acknowledged by the administration.

 Another gignificant study dealiﬁg with professionalism

in the schools 1is that'of'Massé (1969). Massé_wasv
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particularly interested in the relationship between e
professional orientation among teachers and thelr desire

for participation in school affairs. Massé gathered datae
from 655 members of the Corporation des Enseignants du
Quebec. Using fector analytic methods he develbped two
measures of professlionalism - a measure of professional
orientation towards knowledge and service, and a professional
authofity scale to measure the Inclinatlon. to male
professiona1~dedlsions independently. ..The .two participation
scales measured preferred and actual (perceived) 1evel§ of

participation ig decisions of a professional nature. He

- found a significant difference between the two levels

(perceived and preferred) of partiéipation. . His findings

indicate a significant positive relatiohship between
teacherst' scores on the.professional authority scale and
their score on the preferred participation scale, although
this significent relationship did not hold between scores
on the professionalism scale (relating to Jmowledge and
service) and écores on the preferred participation scale
(1969:92). |

Massé concludes that the decision making structure of

the school, particularly that aspect which relates to

- decisions of a professional nature, are in conflict with

teachers! drive for greater autonomy. Massé suggests that
his findings also support the argumeht that teachers want
authority to ensure that society will have the best skilled

~
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tervice possible in that he found that teacher orientation
‘towards service and knowledge was significently related to
their orientation towards professional authority. Massé

suggests that other factors, not 1ﬁcluded in his'study,~suoh'
as teachers' present satisfaction with the actual decision
making structure of‘théﬁschools,,méy explain the lack of a
relagtionship between professionalism as he measured it and
:“the desire for participation (1969:102). -

Summarizing, to this this point, both Simpson and
Corwin note the relative absense of a strong professional
orientation among teachers. However both suggest the
significance of such an orientation for teachers. Corwin
in particular suggests much of the basis for conflict
: within‘contempbrary achool organizations derives from the
more professional teachers!desire for increased autonomy
and ‘authority in signific_ant areas of the educational
process. Massé'é findings offer fﬁrther support for
Corwin's contention that‘mahy teachers desire a more active.
voice in the authority structure of the school than thay
presently have. This desire for greater influence on the
| part of the teachers has been the subject of several studies
and will be considered next in this review.

Recognizing the grbwth'of educational bureaucrgcy
Moeller and Charters (1966) sought to ihvestigate its
implications for teachers sense of power. Hypothesizing
that teachers in highly bureaucratized school‘settings,WOuld
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have a lower sense of power than thelr colleagues in less
buresuvoratized gettings, Moeller and Charters drew a sample
of taachers from 20 school systems in the Saint; Louls
‘metropolitan area. Contrary to their hypothesis, teachers
in highly.bureaucratized«settings_were found to have &
'»greater sense of power then thelr colleagues in less
bureaucratized settings. Nor wes this finding altered by ? _

__contrdlling for sex, social class, teaching level and length

of service. As an explanation for their findings 1t was
suggestéd by Moeller snd Charters that school~systems :
employment practices may differentiate, according to

unspeocified attributes, and teachers selected for employment
in highly bureaucratic settings differed from those selected
'_.for employment in less bureaucratic settings in those
gttributes. |

In g later study Meyers (1972) used data from 30

‘T1linois school districts selected by random gsample based
" on size of teaching staff. Information obtained from

uuq principals and 95h teachers showed that bureaucraﬁization

of the school system was not significantly related to the
teachers! sense of power to influence the course of events

. 4{n the school system. Meyers used ten separate dimensions

iof bureaucracy end related them to teachers! sense of power.
Specialization was the only dimension found to be related 7
: 11973:3). Meyers,:in his discussion:of the results, gueries
:whether the traditional Weberian components of the

buresucratic model as he used 1t are appropriate to. the SRR

school system g1972:3).



On the socio-psjchological level, a study by Muth
focuses on the effects of the exercise of different types
- of pewer. Corwin found that half -of the conflicts in the
schools he studied were between teachers and administrators.
- Muth in his study (no date) offers evidence that varient
types of power exercised by administrators creates dissimilar

results, specifically that coercion is related to conflict,

.‘and influence to consensus. Muth deliniated three

sub-categories of the concept power, coercion, authority
end influence which he conceptualized as being on a
continuunm. Similarly he conceptualized conflict and
~consensus as being on a continuum. Using questionnaire
~date from a sgmple of 366 teachers in 35 high schools in
Illnois, Muth.cenetructed two separate scales to measure
problems, conflicts and tensions in schoola. Muth's
primary hypotheseps wore that coorcion was positively related
to conflict, influence was positively related tovconsensus,
" and authority was nositively, though not strongly, related
to'conseneus. His analysis of the data support these
"hypothesea. Muth also anticipated that various social

‘ psychological and social background traits of ﬁeachers

} would influence their perceptions of conflict and consensus
in their scHools, e.g. he expected teachers with a greater
' degree of pfofessional orientation would be moré‘likely to
perceive cohflict in their schools, also that the more

o experienced teacher would be. less likely to ses conflict.
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'Muth reports that the most striking finding was that the
older, more experienced teacher saw less conflict.
‘Conversely young unmarried women were more likely to see
conflict. This he explained in terms of adaﬁtation to the
B organization (p.3).

In a related study Gens (1968) examined the degree to
which the structural openness of.thg school organization and
| personal disposition of the teachers was related to the

"occurance of militant conflict wifhin or against the school
organization. His concapﬁ of structural dpenness was a
composite of teéphers' perceptions of veftipai and lateral
| opennesé of communications, and of the quality and amount .
of communication,.the degrée of participation in organizational
- decision making by teachers, and the degree of influence that
they can exert on the direction of organizational goals and
methods, Gans defined militancy as behavior characterised
by the use of combative tactics, individually or as part of
-’ group action, in a struggle for power betweéh'teachers and

school authorities.  He defines initiative as potential
‘militancy. | | |

| Data wes obtained from a sample of schools in the

Saen Francisco area (386 teachers and others). Gens reports

a negative relationship betweon structural openness and
militancy among people in the high initiatlve category

that. 1s, those disposed to militant action,(l968:20). The
‘relationship was not nearly aslstrong for those in the low

'initiative category (1968:20). There was no significant
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différence between men and women on structurai openness and
militancy. A strnng relationship was found between .
structural openness and school size, larger schools were
perceived as more 6pen, (1968:26).

Factors relating to the desire for participation in
decision making were also studied by Alutto and Belesco |
(1972). Using li5li teachers in school districts in western
New York state as subjects,data was gathered on the degree
of participation actually experienced, as well as on the
participation desired,in 12 decisional situations. Alutto
and Belesco defined "decisional participation" as the
difference between the nunber of decislons in which an
individual desires to participate and the number in which he
actually participates. ‘They defined three levels of ’
vpartioipation. dooisional deprivation (participation in fewer
‘declsions than desired), decisional equilibrium and .
decisional saturation, and related these to the background
' characteristies of the teachefs. They'foundfthat the
decisionally deprived were. young, less senior males teaching
st the secondary level, experiencing a high degree of role
'bonf}ict, favourable to collective Bérgaining, strikes,
unions end militancy, and wanting a lower level of influence

for the superintendent and principal.

The decisionally saturated teachers, were older senlor
females wanting higher influence for the principal énd
superintendent, experiencing moderate role conflict and
moderately against unions and militancy, and teaching in

urban elementary schools. Those in equilibrium were




medium.age,.senior females experiencing low role conflict,
low on militancy, teaching in urban elementary schools and
preferring a higher level of influence for the principal and
superintendent. |
One of the strongest relationships found by Alutto and
Belesco was that the most militant teachers were those
decisionally deprived. This, they argued, provided strong
support for the hypothesis that unfulfilled desires for
participation in decision making provide the basis for much
of the current militancy among profeseionals - an ergument
supported oy the previously discussed findings~ovaorwin
- {1970) and Gans (L968).

. Teacher Satisfaotion

That a wide variety of factors can be related to
- teachers! satisfaction is clearly shown fram the following
studies. This review is’not exhaustive but}focuees primarily
upon authority and influence ﬁithin the school, as well as
demonstrating the various levels at which sources of
' teacher satisfactlon may be considered. L

After stating that studies in salee, industry and
voluntary orgenizations have demonstrated that employees!
satisfaction is related to their perception of the extent to
which they cen influence certain aspects of the organizational
decision making,Horstein, Callahan, Fisch and Benedict (1968)
collected questionnaire data from 325 primafy school teachers
in two separate school districts to see whether this was
true of teacher satisfaction. Their findings suggest that

the effects of superior-subordinate relations in the school

I1-15
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system are very much like those of various industrial,
sales and voluntary organizations. Teachers report
greater satisfaction with their principal and school syatem
when they perceive that they and their prindipals are :
mutually influential, especially when the principalts power
to influence emanates from their perceiving him as an
expert (1968:389),

Bridges {196l), using questionnaire data collected from
teachers and principals in 28 schools in the U.S., studied
teacher participation in decision making. Teachers
completed quéstionnaires on participation, job satisfaction,
sttitudes towards supervision, index of suﬁport from the
principal, and need for independence. Testing the
hypothesis that ﬁhe stronger the teacherts need for
independence the greater the extént to which his participation
- in decision making would produce a more favourable attitude
towards his principal, Bridges found thaf, although thism;és
true for all teachers, teachers with a high need.for
independence were less satisfied with the principal then
those with a low need, regardless of the extent of
participation. |

Testing the parallel hypothesis that teachers with a
strong need for independence would have a greater desire
for participation in decision making affecting thelr work
situation and that this would lead to a favorable attitude
towards thevwofk situation Bridges found no rglation. 0f the

teachers in the sample, 89;per'cent.ind1qated a high level of-
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satisfaction. In intrepreting his findings, Bridges
comments thatyit appears that teachers with a high need
for independence found.the presence of an authority figure
'.thwﬁrting to thelr desire for autonomy - regardless of the
extent to which the principal encouraged participation.
Bridges also found that teachers' attitudes towards the
principal seemed to be more strongly influenced by the
principalts support for them against parents and puplls than
anything else.

Corwin, in the study previously discussed, focused on
the clash betwaep two principles of organizing work.
Corwin argued that the rising professional srientation of
teachers which in his terms involved a desire to éontrol
working activities, involved a olash with the bureaucratic
gtructure of the school, Among other things, Corwin
discussed the outcome of this clash for the satisfaction
of the teachers. No direct relationship was found between
T a professional'orientatioﬁ ahd job satisfaction.
Interestingly, however, he found that a high incidence of
conflict was positively associated with individual job and
career satisfaction.: He suggested that possibly only
those already satisfied with their career are concernéa
enough to become involved in conflicts,or, alternatively,
that satisfaction 13 derived from the feeling of being
actively involved in some issue that is considered important
(Corwin 1970:178, 186) At the faculty level, Job

satisfaction increased with conflict between teachers and
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administrators. However, job satisfaction did not
- increase with the ratio qf major incidents, and career
satisfaction declined with involvment in major incidents

(1970:277) .

Corwin found an increase in the number of incidents of

conflict with increased bureaucratization but provided that
the conflict stayed at a low level it positively
contributed to satisfaction. Carpenter's findings imply
the opposite. Carpenter (1971) studied the relationship

V'between the formal orgenizational structure and the
“perceived job satisfaction of teachers. Carpenter classified
school districts”tallﬁ'ﬁediumfand'Tlét“accotding to the
‘number of steps: in the hierarchy. 20 classroom teachers,
v"a random sample, from each organizational type, participated
from six school aystems In Texas, Teachers in flat
orgahizations percelved a higher job satisfactlon than thelr
counterparts in tall or medium orgenizational types in
. three .areas; community prestige, professiondlwauthority,

snd participation in determining school goals.  Perceptions

pelated to teacher autonomy and professional authority were
more sensitive than other areas to organizatlonal structure

variables. Satisfaction scores of teachers were

gignificantly lower as the steepnéss of the organizational
structure increased.,  Generally the more administrative
levels existed between higher administrative positions and
teachers, the more these positions were perceived by the

incumbents as restrictive, regimented and formalized.
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| The mixed findings of these studies may’be due tt a
variety of factors. One factor mediating between the
formal organizational properties and the teachers' ssnse
of satisfaction may be the leadership style of the principal,

Leadership styles and their relationship to teacher
satisfaction, as mediated by teachers normative eipectationé.
wore investigated by'Haroliék (1968). She defined a
democratic leader as one who aliows the group mambers some
participation in decislon making procésses; who is availlable
.to glve and receive advice, and who glves pfaise: based
on sténdards of.gerforménce kmown to group qembers. The
;..autocratic leader is operationally defihed as.the oppositee.
Harolick states that two important norms that teachers hold
~ fegarding the principal are that he should "back up" the
; teacher against parents and in ffont of pupils, and that
' he should be a good disciplinarian. |
Data for the study was obtained from analysis of
' ‘questionnaire responses of 1,250 white teachers in 108
Nprth Carolina elementary:schOOls, Harolick found a
stronger relationship between the principalts compliance
with the teachers' norms as listed above and her work
| satisfaction, than between satisfaction and the‘princital's
- style of leadership. Hgrolick suggests that the reason
for this is that the crux of the teachers' satisfaction -
is a sense of providing good teaching - gobd d}scipline

in the classroom is crucial to the achlevement of this and |
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'tce'princ;palﬂs backingvon authority matters'is seen as ‘

more important than his democratic leadership. (1968:hl1) .
This fihding on the teachers' need for support'in

discipline matters is supported by Yﬁskiewicz and Donaldecn

in their study (1972) which focused on .the congruence

between a teacher's control 1deology relating to her pupils,

and that which she perceives colleagues and her prineipal as

having. Data was gathered from six PenneylVania school
districts. Questionnaires were employed to gather
information from 473 elementary and 437 seccndary teachers.

‘Where the control ideologies were perceived as congruent

.. job satisfaction was high.  This finding was found to be

highly significant for both elementary and secondary

_teachers.

Ki-Suck Chung (1970) in a study of 21 public schools in

South East Michigan, using self-report questionnaires
returned by 499 teachers, found that a.high teacher-

\ centered management style of leadership‘behaVior by the
priﬁcipal (as perceived by the teacher) and high job
satisfaction are significantly related (1970:19). A
teacher centered management style was characterised by the
teachers as providing sharing>1n decision making, 1es§
close supervision of role performance, high administrative
support of teachers!' professional growth, strong personal
relationships and accessible relationships. The findings

were evidence to support Chang's contehtion that this style
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served to reduce the incompatibility between the socio-
psychological needs of the teachers and the monocratic/
bureauératic management patterns of educational |
orgaﬁizations.

Results from these studies exhibit some confusion,
due in parf to the different dimensioné considered and
measures used., That soﬁe relationship exlsts between

the structursl arrengements that permit participation and

~satisfaction 1is demonstrated. it'is also clear thét a.
satisfaction 1s a multidimensional factor and that it -.derives
from more than'jusﬁ the opportunity to participate in
“decision making. It appears that it is related to a

k'whole complex of social reiations, including support from
"the principal (Harolick, Chung, Bridges, Yuskiewicz and
Donaldson) and from colleagues (Yuskiewici ahd Donaldson).
Phe need for supportive relationships:is confirmed by
uMcPherson, discussed bélow, and is consistent with Simpson'é

‘I‘fihdings. McPherson (1972), while teaching in a small

(200 pupil) rural New England elementary school, did a
participant observation study. The main insight gained

from McPhersont!s account of teaching gt Adams'Elementafy

School is of the vagueness and lack of defihition,as to the
goals towards which the teachers work. Consequently,
teachers in the school came to view teaching as a -
frustrating and painful activity. External rewards and

objective recognition were important to the teacher but

- she believed that she received little of them. There
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were no possibilities of upward mobility at Adams; eXcepﬁ
by leaving teachiﬁg and moving into the administration or
to become active within the professional assooiatioh. The
anti-professional attitude of the Adams teacher made the |
latter choice an uncommon avenue. As for internal |
satisfactions, the Adams teachef was portrayed ésvbeing
very service minded and wanting to do a good Job.but, with
the goals 1ll defined, this was not possible. Colleagueﬁ
were supportive and soclal contact with them was actively
sought .but this was strongest for the established teacher.
For the beginning’teacher the soclalization ﬁrocess into
.. the teaching rolé was very nebilous, fdrciné the new teacher
ﬁo £ind her own solutions'despite her appeals for help.
Simpson (1969) ih the study on teachers as professionals
already discussed, questioned what motivates‘teachers and
what aspects of their wofk do provide them with satisfactlon.
He found that teachers characteristicallj have employee or
- job orientations rather than professional'oriéntations and
‘seek primarily sociable and supportive working conditions.
His findings supportéd the hypothesis thét teachers whose
‘fo}e-set relations give opportunities for sociability and
protected them against harsh demands were more satiéfiéd
with their jobs than other teachers. In particular,
supportive behavior by the principal was found to be the
variasble most strongly associated with teacher

satisfaction (Simpson 1969:V-9).
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That relations between the teacher and the pupils 1is
of prime importance to the teacher was confirmed in a study
on the rewnrds of teaching done by Lortie. All teachers
(over 3000) in the Dade GCounty School system participated e
in. enswering a self-administered questionnaire (1969:52) . o
Teachers: were asked to choose between three types,of‘rewards,
extrinsic (salary, respect from others, the chance to- use
influence); intrinsic (the chance td study for classes,

discipline, class management, the knowledge that they have

"pegched" students, the opportunity to assoclate with
children and witi teachers); and ancilliary rewards
(security, free time,-fréedom from rivairy, "gppropriateness
for people liké me"); An overwhelming number, 77 per cent
chose the intrinsic category as being the'most important,
‘and, within that caﬁegory, 86 per cent chose "knowing that .
I,havé reached students and they have learned" as the

most important  (Lortie 1969:32). |

The findings of these studies on the factors that

provide teachers with satisfaction are very mixed. .The
opportunity to be influential in deéigion making is .
obviously appreciated by teachers (Hornstein et al; 1968,
Bridges. 196l, Chung 1970) but it would gseam that. the

authority structurs.of the school is frustrating to many
teachers (Bridges 196l, Carpenter 1971, Corwin 1969)..
Corwin's findings are interesting in that he¢fouhd conflict

. at a minor level, positively assoclated with satisfaction.
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His expianation for this suggests that teachers enjoy the
challenge of being actively involved even though the
situation involves disagreement. This would be consistent
with the findings of studlies on teachers deslire for
participation.

Teachers in a school or classroom situation are faced

with a large number of pupils who, being immature and

" potentially unruly, need consistent control exercised over

them to enable the teacher to teach. This fact probably
explains the teachers! strong desire for supportive
relations with éﬁher adult members of the séhqol community
(Harolick 1968, Yuskiewicz and Donaldson '1972; Chung 1970;
McPherson 1972; Simpson 1969). At the same time teaching
is seen as a "rewarding" occupation in that close emotional
ties with the pupils is a source of strong satisfaction to
taachers (Harolick 1968, Lortie 1969, Simpson 1970).
Overall, the review of the relevant research literature

.on the question of teacher professionalism and jqb

_satisfaétion leads to several tentative conclusions. First,
"1t is apparent that little evidence exists to suggest a
uniformally shared professionsl orientation emong teachers.

‘lAt the seme time, sufficient numbers of teachers do hold

such an orientation to ensure its importance in either
latent or manifest conflicts within many schools.
Second, conflicts emerging from such an orientation do appear

to be directly related to the teachers desire for more

influence in the deciaioﬁ-making process of the school
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{although the relationship between a professional orientation
and the desire for such influence is not clear)., Third, as
suggested by Massé‘(1969) and Corwin (1970), the professional
orientation of teachers, to the extént it 1s operative among
the faculty of a school, does conflict with the organizational
principle of authority underlying a bureaucracy. Fourth,
teachers collectively displagy a degree of ambivalence regarding
authority and theii role in the educational decision-making
process. While desifiné participation, they also went a
strong and supportive principal, thus, their "job satisfaction"
relative to thei? role in the authority strqcture of the

gchool is unclear.




CHAPTER ITI

THEORETICAL FRAMEWORK

In Chapter I it was noted that relatively little
attention had been given to the effects of a professional
orientation upon worker satisfaction. This general
observation, in turn, was related to what was seen to be
the cﬁrrent thrust of teachers towards a professional
occupational status, end it was hypothesised that the more
professionally oriented teachers would be less satisfied
with thelir occupational role in the school than those
ﬁoachers who were less professionally oriented. ’
Subsequently,'in Chapter II, a review of the reIQVant
research literature on professionslism in teaching and
" teacher satisfaction suggested ambivalent, if not
contradictory, findings regarding this relationship,
Considering these findings there appears to be a need for
.. an alternative conceptual fremework within which to analyse
these relationships. | )

In this chapter a general discussion of the ‘nature of
“the conceptsof professionalism and pnofessional orientation
‘will be followed by an explanatory conceptual model® within

which the nature of the relationship between a profeséional

K A model provides an isomorphic representation of reality
but it is not claimed that the isomorphism is complete -~ that
is it is not claimea that all the relationships in the real
world are represented in the model., The concepts (terms
describing a property or relationship in the real world) are
linked in the model in a manner it is hoped describes the
important linkages in reality. These relationships are

then subjected to empirical testing which will offer evidence
as to the usefulness or otherwise of the model.(Brodbeck 1959:

374~379).
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orientation and job satisfaction will be developed. From
this model, hypotheses will be adduced which will provide

an indirect test of the general hypothesis noted above.

A Conceptual Model of Professionalism

As was noted in Chapter I, many scholars approach the
study of prbfessionalism adopting what is essentially a
"trait" or "process" conceptualization of the nature of
professionalism (ef. Willensky 196lL; Scott 1969; Greenwood
1966; Millerson 196l). The weakness of this approach has
been coﬁmented upon (of. I 5-6) A second major épproach is
that of the functionalist school, best represented in the
work of Talcott Parsons. \

| The functionalist view, following Parsons, emphaslses
the eontribution of the professional to the larger soclety.
Accordingly, the core coriteria is a requlrement for formal
technical training and an institutionalized means for
eveluating the adequacy of the training, plus the competence
of trained individuals. Further this traiﬁiﬁg must give
prominahCe to the intellectual component. In addition,
sccording to Parsons, a fully fledged profession must have
en institutionalized means of meking sure such competehce
is put to socially responsible uses (Parsons 1968:536&.
| Functionalist theorists foous on the interaction between
professions and the social system generally, seeking to show
the place of professions within the largef system. The
functionalist approach stresses the acquisitiqn of knowledge

and skill by members of the occupation and the use ofithis
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knowledge for the public good. Functionalista point to
the importance of the services rendered to the larger

society by the professional practioners (Parsons 1968:536)
| and to the fact that in return the practioner 1s rewarded
by society for such service through the status and honour

accorded him.y

Appealing as such a view of the profesdions is in some
'Arespects,vlike the trait approach, there‘ere conceptual and

“logical problems in the functionalist approach. Given the

N 1ntegrative orientation of functionalist theory, it is hard

H to account for -situations of occupational conflict or change.
The theory, by.focusing'on.the values that hold society
together snd on the place that the profeesions hold within
the sooiety to fulfil the achievement of these values, does

. not illuminate why there should be any malintegration leading

? to change. Further the macro-level analytical framework
"of functionalism makes it exceedingly difficult to‘generate
- empirically testible hypotheses on the nature of
l professionalism in other than grods social terms. (Johnson -
1972:3h).

~ Assuming the validity of the above critiecisms of the
functionalist approach, as well as those noted earlier in
respect to the trait approach, an alternative conceptual
| framework seems desirable. Taking into account the basic
nature of the above criticisms, such a framework should
. focus upon the point at which an occupaﬁion interacts with

the larger soclety, as well as the manner by which specific
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occupations attain professional stature. Such a

requirement would appear to be met, in the view of this

writer, by developing the framework arcind the concept of

‘"péwer“ as it relates to occupations and job satisfaétioh.

Power and occupations.- The balance of power and control

in the~occupational field 1s not a new one, though it has

recently surfaced with rénéwed vigour in the writings'on-_

- professionalism (Perrucei 1971; Freidson 1971; Elliott 1972;

Johnson 1972). Durkheim was concerned with the very basio
question of how soclal order is possible in a modern
industrial society characterised by cultural individualizatlon,

and structural specialization brought on by an advanced

division of 1labor. “His concept of organic solidarity

supplied the answer in that it emphasised the interdependence

""'of the differentiated groups or parts of the society. The

reciprocal relations this speclalization required bound the

soclety together into an organic whole within which each

group played a vital part. This advanced speclalization,

a product of the division of labor, while it allowed men

to develop their own personality and skills, also created

the opportunity for divisive competition. The solution
Durkhem proposed to this was the formation of occupstional
groups, providing men with binding tiles. Thus ensuring
their alligence to the group, which would in turn

interact with other groups to ensure the solidarity of the
whole society. In other words, Durkheim saw in the moral

and communial order of occupational associations ties that
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~ would draw men together in a cohedive manner, confain and
curb conflict,and maintain the socialyorder.(Durkﬁeiﬁ 1933
1-31,131; Giddens 197258-9,17). Thus, the "power"'of
occﬁpations to both provide a moral community of interests
and to represent those interests vis 8 vis other interest
groups in the larger soclety was a critical componeht ér

Durkheimt!s theory of the nature of social order in modern‘

soclety. .

This sense of moral communitybstill finds eXpression

kf:today in the cleaims of professional associationa to use their
"expertise in the service of soclety and to uphold their
..codes of ethics as standards to which all occupational |
members adhere. o L o
Max Weber, in.hisiclassical‘work on bg;eeucracy,
gpproaches the question of the use of power in modern sqciety
.irom a more nominaliscic'perspective,‘ Power, as Weber defined.
1t (as noted sbove) is "the probability_that one actor . within
: g-social relationehip will be in a position.to carry out hils

own will despite resistence, regardless‘of:the:basis_on which

‘this probability rests".  This he distinguished from

euthority which is "the probability that a command with a

given specific content will be obeyed by a given group of .
'~'persons (weber 1947: 152). | Weber was concerned-with the

bemerging dominance of a new principle»of social organization 6
in modern society wherein expedient or functional rationality
determined the nature of organizational relationships._ Such, -

a principle (zweekrational) underlay the rapid growth of the
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legel-rational bureéucracy which Weber saw as the hallmark
of modern industriasl soclety. Within such a bureauwcraocy
authority is legitimated in terms of rationally,established
norms, that is the right to exercise authority is given by
- enactments, degrees and regulations, rationally established,
and assigned to specific offices in the hierarchy.¥
While the scope of the work of Durkheim and Weber went

far beygnd the question of occupationgl power in moderm
| soclety, théy none the less were sensltive to what essentially
represents two dominant views of occupational relationships.
Freidson, in a recent work on the nature of professionalism
in modern societ&, has synthesized these earlier views into
what he contends are two majot principles by which work 1is
- organized in modern society (Freidson 1973). Following

| Weber, Freidson identifies what he refers to as "the |
'#dministrative principlé" of organizing work. This-principle
~rests upon the imperative coordination of the work acfivities
of subordinates by those holding official positions in the
hierarchy. The authority to lssue directives 1s‘asa1gnod

to set positions in the hierarchy, the hlerarchy of authority
being that which is calculated to most efficiently attain
organizational goals (Freldson 1973:20). Under this
principle of organizing work thevdontent of the job is the

creation of the management. The worker 1is defined by his

# Dehrendorf points out that the important difference
between power and authority 1s that power is essentially tled
to the personality of individuals (or groups); authority on
the othor hand 1s always assoclated with social positions or
roles. Power is merely a factual relation, authority 1s a
legitimate relation of domination or subjectlon. . In this
sense guthority can be described as legitimate power

(Dahrendorf 1959:166).




» A

ITI-7

sklll level and by his administratively created job title.
The "occupation" a worker follows has no real meahing or
content outside the particular organization he happens to
work for.

The second major principle by &hich work is organized
in modern soclety 1is, according to Freidson, the
"ocoupational principle". - Freidson sees.the contemporary
tendency towards the professionalization of occupations as
resting upon this principle. According to ﬁhis principle
authority over work activities 1s exerclsed by the
occupatlional members"themselves, fréquently'with the support
of the state which approves exclusive llcencing and
"Jurtsdiction (Freidson 1971:26).

Each prinéiple pre-supposes the legitimacy of the power
defining the nature and scope of the occupational activities
assumed by individuals in the work setting. For
Freldson, then, professionalization is defined as

",..a process by which an organiged:: occupation,

usually but not always by virtue of making a claim

to speciael esoteric competence and to concern for

the quality of its work and its benefits to soclety,

obtains the exclusive right to perform a particular

type of work, control training for and access to it

and control the right of determining and evaluating

the way the work is performed." (Freldson 1973:22).
When an occupation has become fully professionalized,even
.if its work characteristically goes on within an
organization, management can control the resources connected

with work but cannot control most of what the workers do and

how they do 1t . (Freidson 1973:23).
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Freidsont's dicotomy between the two principles 6f

' organization work appears both clear and énalyticéliy useful.
Tbe main problem appears to be with his characterization of
work within a professional organization as a work setting
where the professionals have complete contrbl over the |

work althourh the management controls the resouroes.
Resdurces can be the key tb suécessful work and thereroré
_in a sense provide a means of control. Thud,in the casélof
schoold .both principles csn be applied. It is true to say
that in the teachers! working day‘they have autonomy within
the classroom since iittle extefnal‘control is exeroised over
activities within the classroom (Katz 1968:423; Bidwell 19653
976; Lortie 1969:9). Nevertheless the curriculum ‘
guidelines to be followed, the recruitment and allocatlion

ﬂ.of pupils, of classtime, of time to subjJects, the
recruitment to teaching; cértification and evaluation of

- performance, and the goals of the school program are not
decided by the teachers as a group but by the Government an@
the School Board. There can therefore be said

~to be a degreé.of imberative coordination. Thus while
Preidson's work provides a;uéeful heuristic conceptualization
of the ﬁndeflying premises upon which authority over work
‘activity in modern societies may be explained, it 1is
Vprobiematic in its ability to prdvide insight into a
situation, such as that which occurs in schools, where both

principles may exlst in the same working setting. To meet

}

this need, the recent work of Terence J. Johnson wlll be

" gonsldered.
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Johnson (1972) provides a typology of occupational
control which eupplements Freidson and makes clearer the
conceptual framework within which the school system can be

analysed. Johnson stresses that professional occupations

can only be understood in terms of their power relatlons in

soclety, and presente a typologj of occupations based on the
type of dominent institutional control over- them. He does
not actually define the term "profession" but suggests that
the typology of oeeupational control that he develops could
apply to all occupations. '

Johnson argues that the'necessity for’contfol over

occupational activities arises directly out of the

'~ uncertainty inherent in relationships between practitioner

- and client. As a result of the division of labor

_specialized occupations are created. To the extent the

practitioner can convince the client of the esoterlic nature

- of his speciélized occupational knowledge, social distance

18 cfeated baetween specialist and client., This soclal

diatanco croates an olumont of uncertalnty or indeterminagy
in the relationehip between the producer and consumer, which
leads to a tension that has to be resolved. Vari@us
institutions arise to reduce this uncertainty by making the
relationshipvmere determinate. The relative-power_ef the
producers (practitioners) or consumers (clients) will decide

whether the unecertainty 1s reduced “at the expense of the

producer or the consumer.
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According to Johnson, occupations vary in the degree
of uncertainty that exists between the practiﬁmoﬁeﬁ énd the
client. Generally, the greatér the uncertalnty the greater
thé soclal distance and the greater the opportunity for
~ occupational autonomy. Such autonomy, of course, is
directly related to the control of 6ccupational pefformance
by the practitionsr. 1In thnsohﬂs view, the power of the'
.pracuxﬂxwrdirectly determines the legitimacy of the |
occupational claim to professional status. |

The "claimed“.leveiAof knowiedge by the practitioner is
the significsnt varisble in Johnson's theory. It is this
' that 1s the basis for the uncertainty in the felationship'
" and therefore fbr the degree of power held by the practitioner.

It should be noted that Johnson's argument régarding the

. place of knowledge in professionalism is not quite the usual

argument. The normal asrgument suggests that professionals

. are distinguished from other occupations by their pbssession

. of a body of theoretical knowledge, which provides a

framework for practice, which is not possessed by the general
- populace. Johﬁson_érgues that this is not necessarily so. .
He_argues that professional skills can come to be‘well
understood by the general public. ' Uncertainty is not
entirely cognative‘in origin. but may be delibrately |
‘inéreased to serve manipulative or managerial ends.
"Mystification" may be used to increase social distance and
and thereby autonomy'and contrdl over occupational practice.

(Johnson 1972:443). It is for this reason that professionals
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frequently struggle against noutinization which would lead
to a closer understanding of their occupational kndwledge.

Building on his argument as to the need to resolve the
tension created by the uncertainty in the producer/consumer
relationship (an uncertainty cfeated by the producers? élaim
to apegialized khowledge), Johnson postulates three broad
resolutions of the conflict.  Collegiate.control, wheré
the producer defiﬁes the needs of the consumer.and the ménner
in which these needs are met; patronége control where the
consumer defines his own needs and the menner in which they
are met; and medliative control wheré 8 fhird party mediétes
the relationshiﬁ between produoer‘and oonsumer defining'

" both the needs and the manner in which they are met.
(Johnson l972:h5-h6). :

Examples of.occupations where the tension has been
eresolved in terms of coilegiate control would include doctors
end lawyers. Accountants and engineers are occupatipns
whose membershiﬁ is found mostly in large corporate
organizations, Such organizations défine the nature and
“scope of the work to be done and, therefore, are patrons
.bf the occupation. Teachers most appropriately fall‘into
thé third type of occupational.dontrol (mediative) 1n‘that
it is the state and/or community which intervenes in the
'relationship between the'teacher/practitioner and the client.

Within the context of the discussion of teachers as
professionals it might be presumed that the occupation of
teaching could be categorized as coming‘pnder collegiate

control. Under this form of control, as deliniated‘by‘
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Johnson, consumers are generally a large heterogeneous group-
| and they have a fiduciary, one to ons relationship,ﬁo the
practitioner, The relationship is generally initilated by
‘the'client and terminated by the practitianer. The'power
-of the consumer group 1s therefore unorganized and very low,
By contrast to the consumers, the practitioners tehd to be

a homogeneous group from a-eimilar social bhckground,.their
correct behévior 1s ensured by a long tralning and ;
socialization. The lengthy training creates oééupational
norms and a‘professional subculture and this is further
reinforoced by g code of ethics to which all adhere, This

code 1is usually written by an association of pradtitiénérs
which is also the registering body for membership in the
.occupation. The'emphésisihere iz on controi~exercised by
. _colleagues over colieagues.
Consideration of the position :of teachers as an

occupational group employed almost entirely within the

lv'school system suggests that,while this type of control can

be taken as an ideal towards which teachers are moving,
mediative control.islthe more appropriate.framework for
considering thelr present‘position as was stated above.

As Johnson ndtes, under mediative occupationsl
-control "the statekintervenes in the relationship between
prhctitioner and client in order to define needs and/or the
.manner in which such needs are catered for" (Johnsbn 1972:77)
The reason for State intervention, or the intervention of |

any outside body,is generally to guarantee services to the
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public. A distinguishing feature of this type of
occupational control is that the clientele is guaranteed.
- This has a number of consequences for the profession. The
consumers are defined by citizenship rather than social
origin or ability to pay and are therefore a highly
heterogeneous group. Because of the guaranteed clientele,
the system of refering clients to coileagues for services is
neérly non-existant reducing contact between colleagues;
Under this type of control the cénsumer/producer
- relationship is "managed" to reduce the possibilities of
exploitation on'both sides. The state is committed to a
flow of services'for the public good. Empioyment is with
‘public agencies organized to provide the service. The
function of maintaining standards is therefore generally
taken over by public agencies. The}stress for all =

practitioners is on social service to the clientele rather

- than the personal service orientation found in some

professions such as medicine or law. Given this emphasls
upon social service, practitioner loyalties are likely to
be focused towards the agency rather than towards a

commmity of colleagues.¥

o ® The third type of control that Johnson outlines is

- patronage control, Under this type of control consumer
choice is paramount. The form that patronage generally

takes In our society 1s corporate patronage where the
practitioner finds employment with a bureaucracy where the
‘elientele is small, unified and powerful, and they are in

a position to define their needs and the manner in which they
will be met. Patronage systems therefore are characterised
by practicing contexts in which practitioners must know and
do what is expected of them, consumer uncertainty is thereby
reduced to a minimunm. Under this set-up occupational norms
are less well defined than corporate norms and this is tied
to an ethic of limited responsibility for the producer.
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One of the major processes underlying this mediative
'type of control is bureaucratization arising direotiy out
of the attempt to guarantee services to. consumers. This
has profound effects on colleague relations since wofking
in a bureaucracy tends to stratify practitioners along
adminiatrative and spedlality lines, break down colieaguo
relations, and alter the structure of careers by opening ﬁp
mansgerial and advisory positions. Given the nature of 
bureaucratic organiiation and its_organizationaivpurpose of
soclal service the ceptral'delimma of such organilzations
‘according to Johpson 1s' ",..a oconflict between the demands
of aérvice and administrative needs. @ The attempt to |
guarantee services gives rise to an administrative framework
the efficient operatioh‘of which creates deménds whidh are
..in conflict with the prbvision of those services for which
they were created.™ (Johnéon‘l972:85)
Applied to the educational system and the manner in

" which the odcupation of teaching relates to it, the
paradigm of mediative control "fits" most appropriately of
~ the three types of céntrol diseussed by Johnsén. The fact
‘ that all children between the agea of 6 and 15 years have

. AN o
to go to school ensures that it is a very heterogeneous

-~ -clientele, and also, in the nature of teaching and dealing

with such large numbers, that service cannot be given on an

individual one to one basis. The stress is on public

service rather than personal servics. For this reason
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the state control exercised is fairly detailed in order to
ensure that the child's progress through the system.is
sequential sasnd thatAat the provincial level the education
'syétem is roughly parallel to provincial systems in the 
rest of the country, with children gxpected‘to achieve at
least a.basio minimum level of education, (Bidwell'1965397h).
Acting in the public interest therefore the state mediatés
between the teacher and thevstudenté_(and/or parents) to?
ensure a‘continuoué flow df serv;ces and providés for the
creation of agencies.(schobl boards) to see that this 1s
done. In shor?, uncertainty in the practitioner/client
relationship is drasticaliy reducad, What becomes
problematic is the balance of power and control between

the practitioner and the mediating body, that is between

. the teachers and the school system.

Drawing on both Johnson end Freldson,it can be argued
that the process of 1ncfeasing professionaglization for
teachers is an attempt to move from a mediative form of
- control, where the conﬁroi 1s exercised by another ‘group
_bver teachers, to a coliegiate form of control --where
control rests with the colleague groﬁp to both determine
the needs of the client group and define the manner in
| ~which they shall be met. in Freidson's terms, the
teachers as an occupational group desire to move out from
under control which can be termed "edministrative" to

control baéed upon the "“occupational principle".




IIT-16

As suggested by the work of Simpson (1969), Corﬁin (1970)
and others, there is considerable variation in the desire
for such control, As the previous studies suggest, one
important reason for less than total consensus among
:teachers appears to be the large number of females in the
" occupation. . It is not women as such that create the
- problem, of course, but the nature of the cultural norms
:wsurrounding women's role in soclety. Prather (1971)

' in a discussion of the socio-psychological factors that
hinder women's advancment in the professions noted two
conceptions of women that prevail--- women as sex objects and
as servants. Both conceptions emphasis behavior that is
consistent with attitudes_of dependency, being other-
oriented, passivity, and non-assertiveness which are
Iearned,and reinforced through socialization practices
(1971:175). Prather also notes the prevailing social
norms that advocate a career for men and motherhood for
. women (1971:180).  These prevailing socletal attltudes
aro not conducive to the developmont of a strong

' commitment to a profeésional‘career for women, nor to the
evalustion of an occupation dominated by women as

"professional".®

‘#  One factor which may strengthen the commitment to
professional careers for women is the current changing
_status of women in soclety. No studies appear to have
been done on the impact of thils though the issue 1s
discussed in current professional publications.




I11-17 EE

While cultural constraints, manifect in the ocultural
norms surrounding female behavior, operate to restrict
the thrust toward professionallism among teachers, the

- organizational nature of the school 1tself can be viewed

- as constraining such a development as well, Leggatt
“ has sugpgested that teaching will never gain full
professional stature because of this very situation

(1970:160). To paraphrase Perrow, the byreaucratic

mode of 6peration amounts to a system of control over work
activities which emphasizes coordination, and the allocating of
decision-making‘on specific matters to specific positions
.(Perrow 1972:59).

| Within the school structure, however; a8 Simpson has

. .noted, a measure of leeway does exist for the exercise of

‘"professional" autonomy. Thare 1is, as Bidwell has
suggested,a "gtructural looseness" to the school system.
The whole is coordinated and controlled by the bureaucratic

reliance on rules and proagedures that put "limits" on the

exercise of discretionary judgments, but the teacher works
in the classroom relatively hidden from colleagues and
supefiors so she has discretionary Judgment within the’

. bounds of the classroom (Bidwell 1965:976). -Sim.ilarly,

- .at the organizational level; the school units of the
~school system are relatively autonomous so that the
teaching and administrative personnel of the school also

have broad discretionary powers. The school is a
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relatively self-contained organizational unit (Bidwell

' 1965:976). Such"looseness", combined with the s&mewhat
dependent status associated with the conventional female
role, encourages, it is suggested, the ambivalence tbwaﬁds
authority noted in the review of the literature.®

Summarizing to thls polnt we have sought to odnoeptualizo

the process of professionalization as a process of gainiﬁg

- power to control occupational activities. - The model |
which Johnsbn presehts, which it has been arguedAappeara to
provide a good framework within which to view the occupation
of teaching, is one in which the relationship between tﬁe
practitioner group (the teachers) and the clients (the _"
students and/dr their perents) is mediated (controlled) by

the state (the governmént and school boards). Given this

. ...8ituation the mediating body determines both the clients!'

needs and the manner in which they shall be met, using a
bureaucratic mode of organization, emphasising hierarchial
‘authority which required teachers compliance with
administrative rulesland regulations. The government and
~.school boards control work in a manner, using Freildson's
.terms, consiatent.with the administrative priﬁciple, lThe
movement towards professional status by the teachers can be

. conceptualized as a movement towards controlling work in

* For other discussions of the organizational nature of
the school .gystem and its consequences for the teachers role
see Katz (196l) and Lortie (1969:1-15)
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accordance with what Freidson terms the occupational
principle.

Given the above conceptualization of the institutional
process of professionalization within the educational
system as a process wherein teachers as an occupational
group seek fo inerease their power in the work setting of
the school, 1ts consequences for teachers, individually and
collectively, will now be considered.- What can be viewed
institutionally as a thrust.by an occupation to gain power
i.e. the professionalizatioﬁ process, can be seen at the
individual level to be expréssed in a "professional
orientation" towards one's occupational role.

Merton has explained how a social orientation differs
from, but underlies, a social role. "Role refers to
““the manner in which the rights and dutles inhefent in a
social position are put into practice: orientation...
refers to the theme underlying the complex of social roles
porformed by an individual. It 1s the (taclt or |
explicit) theme which finds expreésion in each of the
“complex of soclal roles in which the individual is
implicated" (Merton 1967:L4L6). To hold a "professional .
orientation" therefore would mean that the underlying
theme of role behavior for teachers would be one in which
a strong desire would exist to increase their influence

over decislons related to their occupational roles.
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The basis on which this professional orientation is
developed 1is thé adoption of those characteristics that are
part of the general public image of "“a profession". The
.adoption'may not be very explicit or clearly defined. It
is more in the nature of taking over some of the ethos
and attitudes assumed to be held by the we;l-established

professions. This group sense of being "professionals"

is reinforced by training, socialization, and claiming the

right to‘autOnomy, and also by altering the structure of
the occupation to include the outward trappingé of

" g profession",; i.e. formation of a professional

- association, the adoption of a code of ethics, the

constant reiteration of a "professional" stand on work

“underlying theme for a larger proportion of the
occupational group 1t provides the basis for a growing

insistence on the need for control of decision making as

it affects the occupation.

Professionally oriented teachers undoubtedly share
many concerns similar to those teachers less professionally
oriented (and the frustrations resulting therefrom). .

Ideally, however, both their interpretétion of the reasons

- for concern and the particular areas of concern should

differ significantly. We would anticipate that the more

professionally oriented teachers would tend to "explain"
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the cause of problems in terms of their own lack of authority

or influence in the relevant decision-making process. So

also, unlike the non-professional teachers, the

professionally oriented teachers will be more apt to interpret

decisions taken by administrators as a threat to their
. professional “autondmy".
OQur previous review of the relevant literature has

established the tenuous nature of professionalism within

the existing educational system. Indeed, the conceptual-

model garnered from our review of the literature suggests
that the present day school system may be most accurately
described as an elementary bureaucracy, with clearly
defined areas of authority, within which thére is "space"
for discretionary judgmenﬁs appropriate to the éxpertise
. of the person occupying'that~position. In such a system
the opportunity for teachers to directl& participate in
decision making is limited, but the opportunity for
'1nfluence in the declsion making procesa‘exiéts end it isl
tho deliberate dosire to systematically intlucnce the
decision makers in the school setting which, we would
argue, distinguisheé the more professionally oriented
teachers from their less professionally oriented

colleagues.
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For the professional teacher, in lieu of direct
access to the decision making process, the opportﬁnlty to
exert influence is most crucial. Parson's explanation
of -the nature of political influence in formal
organizations is relevent to the point of our discussioﬁ

"Political influence we could conceive as

influence in the context of goal functioning

collectivities, as generallzed persuasion

without power, 1i.e. independent.of the use of

power or direct threat - used on the one hand

by units either exercising or bidding for

leadership positions and, on the other, by -

non-leaders seeking to have an effect on the
declsions and orlentations of leaders.

(Parsons 1963:53-5l).

In other words, for the teacher who 1is professionally
~orlented,and notinvolved in decision-meking, the desire..to
have an effect upon administrative decisipﬁs'should be a
predominant aspect of her :ole behavior within the school.
Such influence, of course, would be informal. There
are few, if any, structural channels within the school system
that éutomatically dfaw fofth opinions from teachers.
Accordingly, to ase influence réquires initiafive on the
part of teachers to express their opinion on a particular
issue or to make it oleérly understood that they wish to
be consulted in respect to certain categories of decisions,
Thié initiative is probleﬁatic. The individuals involved
‘may pr may not feel selféassertive enough to express
opinions end views in a delibrate attempt to éxert . ..
influence on those higher in the authority structure of

- the school system. However, to the degree that a teacher
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holds a professional orientation, she should "want" to
have a say in the decision making. Convérsely their
| less professionally oriented colleagues will have-léssv
desire for .influence, their orientation will be more to
beihg “employges“\&nd‘accepting direction from the ‘
administrators; Each of these orientations is,.at .the
individual level, a reflection of Freidson's princihles
of control over work, i.e. professionally orlented teachefs
seek occupational control while non-professional
- teachers accept administrative coptrol.. (Freidéon 1973;
20-26). S o

Turning to the nature of the significance of this
orientation for -teacher satisfaction, as noted in the
review‘of studies on teacher satisfaction,‘the evidence on

the significance of an orientation towards professionalism

. .upon satisfaction is unclear. While the general desire

of teaéhers to be more influential in decision making was
. evident from several studles (Corwin 1970; Massé 1969;

" Alutto and Belesco 1972), the extent to which the desire
was related to a professional orlentation 1is uncertain.v
The work of Corwin (1970) suggests it is not related,
while the studies by Bridges (196l4) snd Carpenter (1971)
suggest that a professional orientation is related to a
~desire for influence and therefore to teachers satisfaction
with the decision-making structure of the school. This
anomaly may be explained in part by the differing
methodologies and conceptualizations used by‘the various

researchers. However, it is dalso reasonable to suggest
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that the crucial variasble in these studies was a fallure
to specify clearly the nature of a professional orientation
and, given that specification, how such an orientation
would logically affect teacher satisfaction.

As previously noted, within the context of our
‘ explanatory‘conceptual mddel, a prqfessional orientation
is basically a "power orientation" towards éontrolling
those aspects of the role in the work setting important to
the practitioner/client relationship. Given such an
orientation, it would be logical to assume that factors
within the work setting of the school system which relate
‘most closely to this concern, would be mare likely to
generate dissatisfactioﬁ among professionally oriented
teachers than among their less professionally oriented.
colleagues., Logically, other factors, such as |
personality characteristies, the social characteristics of
‘various teachers, and their experience in the educational
system would have some influence upon thelr relative
satisfaction as well, Hoﬁever dontrolling for such
confounding factors should not eliminate the basic nature
of the relationship between a professional orientation
ahd sgtisfaction with factors directly related to
professional concerns.

Within the framework of the expected relationship
between a professionél orientation énd teacher satisfaction
noted above,an important element to be considered 1s the

nature of the way in which the professionally oriented
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teacher relates to the mediating role of the school
bureaucracy previously discussed. If a distinction is
made between the bureaucratic form or structure of the
school generally and the principle of organizational
authority underlying that structure, we would antioipate
that pfofesaionally oriented teachers would tend to be mo
more dissatisfied with the bureaucratic form than their -
less professionally oriented colleagues. lThus-Moeller
and Charters (1966) found that teachers in schools with a
highly bureaucratic'strudture‘ had a greater sense of
power than teachers in less bureaucratically structured
schools, and Meyers (1972) found no relationship between
bureaucratic striacture and teachers' sense of power, on
the other hand, assuming that the desire for.control in
‘the work setting is the primary ingredient of a
professional orientation, the lack of perceived opportunity
to influence, if not‘control, declsion making 1in the
school system, regardless of its bureaucratic form, would
lead to dissatisfaction among the professionallj oriented
‘teachers. This interpretation is consistent with
Corwin's (1970) finding of a positive relationship between
job satisfaction and conflict (since conflict is, in a

- backhanded kind of way, an attempt at influence), and
between conflict and a professional orientation, even
though he reported no relafionship between a professional
orientation and general job satisfaction. it also

explains why Masse should find no relationship between
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a professionalism scale and preferred participation (which
- can be interpreted as an indirect measure of satisfaction)
end a strongly positive associaiion between hls professional

authority scale and preferred participation in the decision

making process. - In other words, job satisfaction among

professionally oriented teachers may be more directly

linked to what they see to be the legltimate use of power by
administrators than it is to the bureaucratic hierarchy or

structure as such. - Indeed, if Corﬁin is correct

(1970:297), the reciprocal.nature:oflpfofessionalism and
buresucracy may actually tend to promote the structural
growth of both‘developmonts within the modern educational -
system. | “

If the sbove interpretation of the relationship
between a professional orientation and. teachers' job
.satisfaction is essentialiy correct then it requires a
fe-statement of the original general hypothesis presented

~ in Chapter I. Restated it is as follows =~ .

Desiring more control over their occupafional

activities in the school system, the more

professionally oriented teachers will be less
satisfied with their influence on the decision

making structure of the school system than
their less professionally oriented colleagues.

It should now be possible to adduce several specific

'hypotheses regarding the nature of this relationship. These
hypotheses in turn will provide a basis upon which the

general hypothesis can be either accepted or rejected.
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The opportunity for teachers to relate closely to
their students is a source of satiasfaction, as shown by
Simpson (1969:VI-}40) and Lortie (1969:32). However,
iﬁ the terms of the model put forward by Johnson (1972)
thls relationship 1s mediated by the decisions made by the .
qdminiétrators in the school system. To profeséionally
orienﬁed teachers desiring power to control their |
occupational activities it follows that a mﬁjoﬁ~concern
will be the extént to which they are able to make decisions
independently as to-What ihe needs of the pupils are and
how best they shiould be met in the classroom.  Therefore .
" the first specific hypothesis‘is.?

A professional orientation is inversely

related to satisfaction with class room -

autonomy.

One faéet of control over occupational activities
which, drawing on the model, one would expect to be of
concern to professionally oriented teachers,but of less
concern to less professionally minded teéchers,‘is the
~actual aséignment of personnel to oécuﬁational roles.

In Johnson's typology, under mediative control the state
employs those it feels can met the needs of clients and
defines the manner of meeting those needs. Under
colleague control the practitioner and client are brought
together on the basis of the degree to which the clients’
needs can be met by the practitionersfexpertise. One

would expect that for professionally oriented teachers,
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included in the desire to control their occupational roles,
would be a desire to have input into the decision making
relating to employment practices, therefore the second specifiec
hypothesis is =
A professional orientation is inversely

relagted to satisfaction with influence on

administrators regarding colleague assignments.

Decisions relating to the educational system as a
whole are made by the Department of Education end the
school boards. These decisions, put into practice, have
a profound effect on the occupational éctivities of
.teadhers,'providing the whole framework within which they
must practice. Again drawing on the model this is in |
accordsnce with Freidsonts administrative principle
(1973:20) and Johnson'!s conception of mediative control
where decisions as to_the needs of clients and the manner
of meeting them dare decided by the mediating body (1972:46).
A chanpe or movement towards control in the manner Johnson
outlined undor "eollemgue control" (1972:45) or in
accordance with Freidson's 6ccupational principle (1973:22)
would require teachers to have input, and eventual control,
over decisions affecting the school system as a whole.
it can be hypothesised therefore that‘movement towards this
end will be a concern of professionally driénted teachers, '
therefore it is hypothesised that

A professional orlentation is inversely
related to satisfaction with administrative
decisions regarding organizational change.
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In discdzsing the effect of a professional orientation
on satisfaction the attempt is being made to separate out
the precise effect on satisfaction. The two types of
satlsfaction analytically separated in outlining the
problem in Chapter I differentiasted between satisfaction

with the organizational factors and satisfaction with the -
- work setting, that is with the everyday opportunities and
social relationships provided by the work sefting.

As stressed in the model, the main concern of

professionally oriented teachers:will be with the gaining
of control by inflﬁénce on decision making, and since
satisfaction with. the work setting will be more influenced
by the particular circumstances within the school than by
the professional orientation of the teachers it is

hypothesised that -

A professional orientation is not
significantly related to satisfaction:
with the work settinge.

In this chapter the model to be used in examining the

relationship between an orientation towards professionalism
and work satisfaction has been presented. The general
hypothesis has been reformulated as a :esult of the

‘ discussion and four specific hypothesis adduced from this.

The results of testing these specific hypotheses will offer
evidence for or against acceptance of the general hypothesis.
In the following chapter the measurement of the variables-

ﬁill be described, the hypotheses operationalized and the

methods to be used in testing them discussed.



CHAPTER IV

METHODOLOGY

Introduction

In this chapter the data to be used will be discussed,
Following this the operational definition of the variables
end the construction of index scores to measure them will.
be described, The specific hypotheses will then be set

out in their operstional form. The method of testing

these hypotheses will be described and the advantages,

applicability and limitations of these methods evaluated.,

‘Data

Source.- T'The data for this study was taken from =
questionnaire administered in a surveéy conducted bj

Dr. B.J, Hodgkins in the St. Boniface School Division,

The purpose of the survey was to undertake a general
organizational analysis of the nature of teachers!' attitudes
and values. Of the 16 schools involved in the study,

10 are elementary schools (two of which include grades 7

and 8), 2 are junior high schools, and li are high schools.
Questionnaires were given to all teachers in the division,

a total of L16 teachers teaching kindérgarcen:to grade 12.

340 usable questionnaires were returned. The response
rate, with one exception, was high from all schools,
varying from 60 per cent to 100 per cent, 10 schools were

‘over 80 per cent. The sole exception was one high
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school with only a 17 per cent response rate (7 teachers

out of }j2 returning questionnaires).¥

Limlitations.- The main limitation in connection with the

data was the method of distribution and collection of the
questionnaires. The questionnaires were distributed
through the principals in the schools and the teachers
were asked to return them to the superintendentt's office.
Although the teachers were assured of anonymity this may
have affectsd the responses given by some teachers. How
much this may have blased the results cannot be established
but the effect, if anything, is likely to have made
teachers a litﬁle more "conservative“.or non-commital in
their'responses. Considering the measures used 1n this
gnalysis this would attenuate the correlation so the
actual relationships may be stronger than the results showe
The request to return the questionnaires to thé
superintendent's office may also account for the low

response rate from one high school that was noted above,

The operational definition of variables

. The questionnaire contained a series of questions
relating to different aspects of professionalism, a number

of questions on satisfaction with the teaching role, and

" a number ofclﬁestions on percelived Influence and the

level of influence desired.% Factor analytic methods were

H The response rate by school is given in the Appendix.

¢ A copy of the questions used in this study appears in
the Appendix.
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used to uncover different dimensions of these concepts
and subsequently to construct index scores to measure the
variagbles,

Factor analysis,by reducing a large number of
variables (or question responses) to a small number of
factors, enables the researcher to clarify the measurement
of hig concepté. Any single question on a questionnaire
may or may not precisely tap the concept or idea the

researcher wishes to investigate. This is not to say that

the questions are poorly designed but that there may be
discrepencies between the idea intended, the wording of the
question, snd the interpretation given it 5y the respondent.
If a large number of questions relating to a single concept
are asked, and the responses correlated, in

combingtion they cover the concept under investigation.
Varigbles (or question responses) highly correlated cluster
- together on one féctor and it is generally possible to

ldentify the underlying element common to them and thereby

to namo that factor,

Factor analysis was performed on all subsections of
the two questions relating to teachers!' professional

orientations (qQuestions 10 and 11); on all parts of the

question relating to teachers' satisfaction with their

-

role (question 18); and on the subsections of the question

relating to perceived and desired influence (question 22).
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Professional orientationz'bpefational dofinition

As a first step a factor analysia was performed on' 
the two queétions relating to teachers? professional
orlentations (questions 10 and 11), The questions were
designed to tap différent dimensioﬁs of teachers!® |
orientations towards their occupational roles and thereby
to provide a measure of their‘prbﬁéssional or emplbyeg'
orientations. The complete results of theffactor analysis
using a varimax rotation are given iﬁ'the Appendix. After
considering the questions within each factor with factor
loadings over .MSO the three factors were labelled as

follows~ :
Factor I - Professional Standards
Factor II - Client Orientation

Factor III - Professional Activities

_ The questions included in each factor are shown in Table l.l.
From the results of the féctor analysis,‘index sédres
of each teachers' professional orientation on each of
these three factors or dimensions of professionalism were
compiled. This was done by totalling their'scores on each
of the variables included in each factor with a faétor
loading of more than .1i50. Each teacher was glven a
score on each factor plus a total score for all three
factors together. Non-respondents were scored as 3 so
as not to eliminate them from the sample (Herriott and
Hodgkins, 1969:281). The responses to each question were
coded from l«strongly agree to S5-strongly disagree. A

low index score thus indicates high professionalism as

as defined here.
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Factor Loadings on Questions relating to -

Professional Orientation

Faotor I Professiohal Standards

Teachers should try to live up to what they -
think are  the standards of their profession
even 1f the administration or the community
does not seem to respect them.

A teacher should try to put his standards
and ideals of good teaching into practice
even if the rules or procedures of the
school prohibit it. :

A teachers should consistently practice his/
her ideasof the best educational practice
even though the administration prefers other
views,

Feactor IT Client Orientation

It should be permissible for the. teacher
to violate a rule if he/she is sure that the
best interests of the students will be
~served in doing so. :

Unless she is satisfied that it is best for
the student a teacher should not do what she
is told to do. :

A good teacher should not do anything that he
believes may jeopardize the interests of his
stud ents regardless of who tells him bo or
what the rules state.

Factor IITI Professional activities

Teachers should subscribe to and diligently
read the standard professional journals

Teachers should be active members of at least
one professional teaching association, and
attend most conferences and meetings of the
association.

Factor Loading

499 -

.568

.591

571

727

573




IV-6

A proressional orientation was therofore measured by

a total score and by three separate scores -- on professional

standards, client orientation, and professional activities.
These three scores appear to be valid ﬁeasures of a
professional orientation in the light of the preceeding
discussion of the basis of a professional orientatlon

(ef. p.III-19). Teachers who.aré professionally ofiehted
will be more inclined to make judgménts in the light of what
they feel are professional étandafds then to follow the
directives of the school adminiétration. Simiiarly

: profeésionally oriented teachers will be more inclined to
use their expert knowledge to determine the pupils needs,
and act accordingly, than to abide by impersonal rules and
regulations to dealing with pupils. vAttendance at
‘_ professional meetings and journal reading provides direct

: measures of professional activity.

Satisfaction with the work setting - operational definition

On the question relating to satisfaction;teachers were
asked to express theif satiéfaction with thirteen different
aspacts of their role. Factor analysis,'using a varimax
‘rotation, produced two separéte factors.. The complete

factor matrix is shown in the Appendix.
Factor 2 relates to soclal relationships with‘
célleagues and puplls in the. work setting. The questions

included in this factor are shown in Table f:2. . An index




IV-7

was cdmpiled, as for the measure of professional orientation,
for each teacher on this factor. Responses to the
questions, which were totalled for the score, were coded

from l-very satisfied to. S-very dissatisfied. A low score

therefore Indicates high satisfaction with socilal

relationships in the work setting,¥

Table E.Z

Pactor Loadings on Questions relating to
Satisfaction with the Work Setting

Satisfaction with the Work setting Factor Loading
The level'of-competence of most of the 1493
other teachers in this school .
" The method employed in this school for 536
making decisions on pupil discipline
matters, ' .
The attitude of the students towards <71
the faculty of this school.

The educational philosophy which seems . 476
to prevail in this school.

i

* The questions included in Factor 1 in combination
did not appear to tap precisely the satisfaction with the
opportunity to influence the decision making structure of
the school system which it was desired to measure. This
factor was therefore not used in the analysis.
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Satisfaction with decision making - operational definition

It was argued, based on the model drawn from
Johnson (1972) and from Freidson (1973), that a professional
orientation involves a desire for control over occupational
activities. It follows from this that for the
professionally oriented teachers the lack of opportunity
to exercise influence in decision making will create a
sense of dissatisfaétion in these teachers. For the
purposes of thls analysis the degree of satisfaction with
decision meking is operationally defined in terms of the
'discrepency between the influence teachers feel they should
have and that which they perceive themselves to actually have,

The question relating to influence was factor analysed
in two separaté‘parts. The Tirst part relates to the
influence teachers perceive themselves as actually having,
the second part to the influence theyiféel they should have.
.'Factor analysis, using a varimax rotation, produced three
factors, the same for both parts of the question. These
factors were identified as -

Factor 1 - influence on system wide change

Factor 2 - influence on the hiring, firing

and assignment of teachers
Factor 3 - influence on instructional matters
~in the classroom.,

Téble’h.B shows the questions included in each factor ﬁifh
the factor loadings, The complete factor matrix for both

parts of the question 1s glven in the Appendix,
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Tablﬁ ,_.]:o' 2

Factor Loadings on questions relating to
Perceived and Desired Influence

Factor Loading Factor Loading

Percelved Desired
Influence Influence

Factor I Influence on System

Wide Change
Setting the time schedule 815 ‘ .828
and goals to be achieved for -
a system wide change
Identifying the types of 917 9Ll

- 8ystem-wlde changes to be . '

Implidiented
Working out the details for 807 .785
implimenting system-wide _
changes
Factor 2 Influence on the

Hiring, Firing and

Assignment of

Teachers
Hiring new teachers .783 870
Deciding whether to renew a .813 : .751
teacher's contract
Making specific faculty .653 L .559
assignments
Factor 3 Influence on

Instructional

Matters in the

Classroom
Selecting texts and other .623 .661
materials
Establishing the objectives .881 9 000
for each course.
Determining._the concepts end ,78) o771

information to be taught 'in
a particular course.
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Three scores were compiled for each teacher for
perceived influence by totailing her fesponses to the
questlons in each factor which had a factor loading of
over .500 (See Table L.3). Three scores were compiled
in the same manner for desired influence (see also Table
4.3). AS a measure of satisfaction with the decision
making structure of the school system the difference between
these two sets of scores was calculated to gilve a'
discrepency score on each of fhe three factors. Each
teacher was thus given a score indicating their degree of
satisfaction with (1) their opportunity to influence system
. widé changes, (2) thelr opportunitf to influence the
hiring, firing andvassignment 6f teachers, and (3) their
autonomy over instructional mattefs in the classroom. .

- fhe questions were scored from l-no influence to
5-a great deal of influence. Sinceitﬁe measure for
satisfaction 1s the difference between the two scores,
a large difference.giving a high score indicates low
satisfaction. Convefsely a low score iIndicates high

gatisfaction.

Limitations 4
A slightly conservagtive bias was introduced into all

of these index scores by recoding all non-respondents as

3 (scores ranged from 1 to 5 in all questions), To have’




o relating to professional orientatiqn--particularly those

 satisfaction with the decision making structure, and

eliminated: respondents where oné'score.was lacking wéuld .
have reduced the saﬁple considerably so.- this altefnative

was adopted.® This could possibly have introduced a

slight measurement error. The effect of coding
non~respondents as 3 has been to narrow the discrepency .
between their desired level of influence and the level

'they pérceive themselvés as having. In the'quesfions

relating to a client orientation where the non-response
reached a level where it could affect the results--the
effect was to inéroduce a conservative bias. Given
this the result of co&ing non-respondents as 3 have been
to attentuate the correlations, the relatiénships that

exist therefore may be stronger than the resuits show./

The use of index scores - general discussion

For the purpose of this study professional orientation,_l

satisfaction with the work setting are operationally
" defined in terms of these indices. Index numbers,

célqulated in the manner already described are being used as

w The acfual figures for non-response are given in the
- Appendix., :
£ An alternative solution to dealing with non-response

would have been to project the score for the
unanswered question from those that were answered.
Where respondents failed to answer all the questions
involved in the index they should have been deleted

- from the calculations.

¢
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& méans of indicating an underlying variable that is not
directly measurable. Strictly speaking there is no |
logical way to bridge the gap between the concepf and the
index score that purports to measure it.(Blalock 1972:13).
However, calculated in the manner described, the indices

can be assumed to give a reasonably accurate estimate of

the varisbles. The scores, calculated for each teacher

in the sample, are a tool which makes it possible to use

.. statistical procedures but at the same time it is

recognized that they are only a means of measuring the
underlying concepts being discussed. It is assumed in
using index scores that the error. that enters in is

random.

Operational form of the specific hypotheses

The specific hypotheses adduced from the general

hypothesis and the model can now be stated in a form that

‘can be tested. The first specific hypothesis was:

A professional orientation is ihVersely
related to satisfaction with classroom
autonomy.A

Restated In operational form this becomes: \
Hypothesis 1: A professional orientation is
inversely related to satisfaction with -

~autonomy over Instructional matters in the
classroon.

In discussing the specific hypothesis it was argued

that a major concern fof professionally oriented teachers

 would be the extent to which they would be able to make

decisions independently as to what the needs of the pupil
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are and how best thej should be met in the classropm
(ef. ITII-26). Since the prime task of teachers involves
instructional matters the materials used for this, and the
declsions as to the course content and objectiveq,should
be of prime concern to professionally oriented teachers.
It was felt that the degree of satisfaction with autonomy
over-instructional matters in the classroom was a good
meagsure of classroom autonomy. |
In the last chapter it was suggested that the mixed
findings of the studies reviewed regarding the relationship
" between a professional orientation and satisfaction might
be due in part éo a fallure to specify the exact nature
of a professional orieqtation. In testing this hypothesis
the three different dimensions uncovered by factor analysis
will be examined separately in an atfempt to clarify the
relationship. The following hypothésés Will therefore
be tested: |
Hypothesls la: Professional standards are .
inversely related to satisfaction with autonomy
over instructional metters in the classroom.
Hypothesis 1b: A client orientation is
inversely related to satisfaction with autonomy
over instructional matters in the classroom.
- Hypothesis lc¢: Professional activities are .
inversely related to satisfaction with autonomy
over instructional matters in the classroom.
The second specific hypothesis waa:’
A professional orloentation is 1nverseiy

related to satisfaction with influence on
administrators regarding colleague assignmepts.
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In the operational form this becomes:

Hypothesis 2: A professional orientation is
inversely related to satisfaction with
influence on the hiring, firing and
assignment of teachers,

The different dimensions of a professional orientation
will also be examined with .reference to thislhypothesis;

Hypothesis 2a: Professional standards are
inversely related to satisfaction with
‘influence on the hiring, firing and
assignment of teachers.

Hypothesis 2b: A cllent orlentation is
Inversely related to satisfaction with
influence on the hiring, firing and
assignment of teachers.

Hypothesls 2c¢: Professional activities are
inversely related to satisfaction with
-influence on the hiring, firing and
assignment of teachers.

The third specific hypothesis was stated as foilows:

. A professional orientation is inversely
related to satisfaction with influence on
administrative decisions regarding.
orgenizational change.

Restated in operational form thils becomes:

Hypothesis 3: A'professional orientation is
inversely related to satisfaction with
influence on system wide change.

Hypothesis 3a: Professional standards are
inversely related to satisfaction with
influence on system wide change.

Hypothesis 3b: A client orientation is
inversely related to satisfaction with
influence on system wide change. \
Hypothesls 3c: Professional activities are
inversely related to satisfaction with
‘syatem wide change,
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The fourth specific hypothesis was concerned with the
satisfaction of teachers with their work setting and it
was argued that this would not be affected by teachers?
orientations to professionalism.

A professional orientation is not

significantly related to satisfaction with the
work. setting.

The operational form of this hypothesis is:

Hypothesis li: Professional orientation is
not significantly related to satisfaction
with the work setting.

. Statistical analysis

As an inltial step in testing the operational
hypotheses Pearson's product-moment correlation coefficient
was used. Besides being easily interpreted, it has
the advantage of allowing a summary of the strength of the
relétionship between two variables so that several "

relationships can be compared to determine which is the

- strongest.

This correlation coefficient measures the amount of

the spread about the linear least squares equation. The

correlation coefficient, r, has an upper limit of 1, If
all the points lie on a straight line r with be either

*+l or - 1 depending on whether the relationship is positive

" or negative., A coefficient of O indicates that no

linear relationship exists (Blalock 1972: 376~377).
The coefficent r describes the strength of the
association between an independent and a dependgnt variable,

If the coefficient is squared, r2, it has antinterpretation
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in terms of fhe explained variance, that is it gives the
propértion of the total variance in one variable that can
be explained by the other variable.

As a refinement of the zero-order relationship

expressed by Pearson's product-moment correlation coeffigient,

.partial (1lst and 3rd order) correlation was used to remove

the effects of other variables which may affect the
relationshipe. Commonly the corréiation between two
varisbles will be affected by other variables entering into

the relationship uninvited. These intrusive factors

“.can affect the correlation by drastically reducing it, or

less commonly, by increasing it (Mueller and Schuessler
1961:328), In the partial correlation the effects of those
intrusive factors that can be identified are controlled.

Thus a partial correlation provides a single measure of

.

association describing the relationship between two #ériables'

while ad'justing for the .effects of one or more additional

"variables (Nie, Bent and Hull 1970: 158). The effects of

.. these controfled variables is assumed to be linear,

In the review of the literature, and in the theoretical
discussion, the pésition of women in soclety was
congidered as having an influence on their professional -

orientations (Simpson 1969; Weil and Weil 1971; Prather 1971).

f‘For this reason it was considered desirable to control for

sex. ' Experience was also controlled for, as the
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influence of experience on the perception of conflict, and
on the desire for influence ﬁas noted by Alutto and
Belesco (1972) and Muth (n.d.) It was also decided to
. contrdl for education on the assumption that a higher level
of education would have a professionalizing effect. fgf
In considering both the zerb—order correlations and o
the partial correlations a significance level of .05 will
be accepted, and .01 will be considered highly significant.

Significance tests measure the probability that a

relationship can occur by chance. The .05 level, for
_ example, indicates that the relationship will occur by
bhance oniy five times out of évery 100. The hypothesis
to be tested in tﬁis study will be accepted if the '
‘relationship 1s shown to be significant at the .05 level

or bgtter.

'.Limitations

~ The main limitation in using Pearson's r and partial

correlation is the assumption of linearity. An r of zero

or a low correlation may mask the fact that the
-relgtionship is a curvilinear one rather than lineaf.
There appears to be no reason to assume that the

relationships between the variables would not be linear in

| this case, therefore Pearsont's r and partial correlations

were considered avpropriate statistical.techniquea{

- In thls chapter the déta and the methods by which the.

specific hypotheses are to be tested have been described, -

The results of the analysis are reported in the next chapter,
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CHAPTER V
RESULTS
Introduction

In Chapter IV the major variasbles to be used in this
study were operationally defined and used to state the
specific hypotheses in operational form. As the general
hypothesis canﬁot be tested directly, specific hypotheses
were formulated. Their'acceptance or rejection will
pfovide the basis for accepting or rejecting the general

hypothesis. This chapter deals with the statistical

results of the testing of the specific hypotheses and

evaluates these results in terms of their supporting or

\
not supporting the general hypothesis.

The Sample

' As part of the preliminary examination of the data

"to establish the characteristics of the sample

,cross tabulations were used.”  0f the sample of 340

- teachers, 219 are female, 102 male (non-response 19).

| The range of education is not great, lj1 per cent of the

‘teachers in the sample have below a B.A. degree, and g

.. further 50 per cent have a B.A., only 6 per cent report

a higher level of education, With regard to experienéé

443 per cent have had no experience outside St. Boniface

and another 21 per cent have had only one or two yeérs

experience in other divisions,  For the most part thair'

3t Figures for sex; education and experience drawn
from the cross-tabulations are given in the
Appendix, o '
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teaching experience within the St.jBoniface School

' Divison is also short. Thirty-two per cent have had

one years experlence or less teaching in the division,

two-thirds have had 5 years experience or less.

Results
The first hypothesis was:

Hypothesis 1: A professional orientation is
inversely related to satisfaction with .
autonomy over instructional matters in the
classroom.

Hypothesis la: Professional standards are
inversely related to satisfaction with
autonomy over instructional matters in the
classroom,

Hypothesis 1b; A client orientation is
inversely related to satisfaction with
autonomy over instructionsal matters in the
classroom. . . .

" Hypothesis 1c° Professional activities are ;
inversely related to satisfaction with

autonomy over instructional matters in the
classroom.

The zero-order correlation coefficlents (Pearson's

product~moment correlation coefficients) are given in

- Table 5.1. The results of controlling for the'

effects of teachers!' level of education, for sex and
for- experience is reported in Table 5.2. The third

order partials, controlling for the combined effects of-

-these three variables,are reported in Table 5,3,




Teble 5.1

Zero order correiations between professionsl
orientation and satisfaction with autonomy
over instructional matters in the classroom,

Satisfaction
1. Professional orientation -.15%#
la., Professional standards - .19
1b. Clieﬁt'orientation : -.09*
l¢. Professional activities  w,01

N =340

¥ significant at .Ol level or better
*  Significant-at .05 level or better

Table 5.2

lst order partials between professiorial orientation and

satisfaction with autonomy over instructional matters in

the classroom - controlling for teachers®! education, sex
and experience.

Variable controlled

Education Sex Experience ‘

Satisfaction with:

‘1. Professional -, 15 -, 15%# - 15%#
orlentation : "

la. Professional -, 193 - .13 -, 19
standards .

1b, Client orientation -.09 -.09 -.09

>lc. Professional -,01 -o01 -.0L.
activities .

N =317

** Significant at .01 level or'betteﬁ
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Table 5. 3

3rd order partials between professional orientation and

satisfaction with autonomy over instructional matters in

the classroom - controlling for teachers! education, sex
and experience

Satisfaction
1, Professional orientation -, 15%
la. Professional standards -, 19
1b. Glient orientation | -.08

lc. Professional activities -.01

N = 340
W 8ignificant at the .0l level or better

The relationship between a professional orientation and
sgtisfaction with autonomy over instructional matters in the

classroom is in the expected direction, and is statistically

significant though the relationship'is not strong only

2.25 per cent of the variance being explained. When the
different dimensions of a professional orientation are
examined, professional standards and satisfaction are

ag8socingted. A client orientation and satisfaction are

also significantly related but this relationship is. no
longer statistically significant when the effects of

teachers'! education, sex, and experience are controlled.

While very little of the variance is explained, the
relationship 1s in the expected direction, that is a higher_
level of professional orientation is assoclated with

dissatisfaction.

From these results partial evidernce is'offs:ed in

favor of accepting hypothesis 1, . Considering the
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various dimensions of a professional orientation,
professionsgl standardsAappears to be the aspect of a

professional orientation most closely assoclated with

satisfaétion with classroom autonbmy. Hypothesis la is
therefore accepted, but 1b and le¢ cannot be accepted at

the .05 level of significance. Although not all of the
sub-hypotheses are accepted the main hypothesis is

accepted,

The second hypothesis to be tested is as follows;

Hypothesis 2: A professional orientation is -
Inversely related to satisfaction with influence
on the hiring, firing end assignment of °
teachers. :

Hypothesis 2a: Professional standards are
inversely related to satisfaction with influence
on the hiring, firing and assignment of :
teachers,

Hypothesis 2b: A client orientation is A
Inversely related to satisfaction. with influence.

- on the hiring, firing and assignment of
teachers. . ' ~

Hypothesis 2¢: Professional activities?aré

Inversely related to satisfaction with influence

on the hiring, firing and assignment of

teachers, ,

The method of testing these hypotheses is the same
as those for testing the first hypotheses., The
zero-order correlations are shown in Table 5,l. The
effects of controlling for teachers! level of education,
for sex and for experience are shown in Table 5.5 and

the effects of controliing for these three variables

combined in Table 5.6.
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Table _5_0&

Zero order correlations between professional
orientation and satisfaction with influence on
the hiring, firing and assignment of teachers.

Satisfaction

2. Professional orientation -.09%
2a, Professional standards -.10%
2b. Client orientation -.0l

2¢. Professional activities -e03

N = 340
*  Significent at .05 level or better

Table 5.5

1lst order partials between professional orientation sand
satisfaction with influence on the hiring, firing and
assignment of teachers - controlling for teachers!
: education, sex and experience

Variablé controlled

Education Sexl Experience
Satisfaction with: |
2. Professional -.09 -.09%* -. 09t
orientation .
2a. Professional -.1l0% -.10% -.10%
standards
2b, Client orientation -.0L -.0l -.0l
2¢. Professional -.02 -.02 -.03
activities _ ,
N =317

# Significant at ,05 level or better.
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Table 5.6

3rd order partials between professional orientation snd
satisfaction with influence on the hiring, firing and
assignment of teachers - controlling for teachers!®
education,sex and experience

Satisfaction
2. Professional orientation -.09
2a. Professional standards -.10%
2b. Client orientation -.0L
2¢. Professional activities . =.03

N =317
*  Significant at .05 level or better

The zero-order correlations between professiohal
orientation and satisfaction with influence on the
hiring, firing and assignment of teachers does indicate
that an inverse relationship exists between these ‘two
variables. The relationship is statisticallj
-+ 8lgnificant although it is weak. However, after .

controlling for the effects of teachers! level of :

education the relationship is no longer: statistically

significant at the .05 level,

The relationship between the measure of professional

sfandards and satisfaction is marginally stronger and also

in the expected direction, The relationships between
the other sub-indices of professionallism and satlsfaction
‘are not sﬁatisticully glgnificant. Controiling for

"the effects of education, sex and éxperience; and for
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_thelr combined effects does not affect the reported

correlation of .10 between professional stendards and
satisfaction. Based on these results hypothesis 2,

(the main hypothesis) 1s rejected. only hypothesis 2a

is accepted, hypotheses 2b and 2c¢ ‘¢annot be accepted at

the .05 level of significance.
Turning to the third specific hypothesis, restated

in operational form it is as follows:

'Hypothesis 3: Professional orientation is
inversely related to satisfaction with
influence on system wide change.

Hypothésis 3a: Professional standards gre
inversely related to satisfaction with
influence on system wide change.

Hypothesis 3b: - Client orientation 1is
inversely related to satisfaction with
influence on system wide change.

Hypothesis 3c: Professional activities are
inversely related to satisfaction with
influence on system wide change.

The results of testing these hypothesis are given
in the following tables.

Table 507

Zero order correlations between profeséional _
orientation and satisfaction with influence on
system wide chanue

Satisfaction
3. Professional orientation i - .19
3a. Préfessional standards -.18%%*
3b. Client orientation -, 13
 3c. Professional activities -.05

N =317
** Significant at the .01 level or better.
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Table 5.8

lst order partials between prbfessional orientation and
satisfaction with influence on system wide change -
controlling for education, sex, and experience

Variable controlled

Education Sex Experience ;Z;ﬁ

Sétisfaction with:
3. Professional -019%E  _ 1git - 619t

orientetion
3a. Professional S =187 gt -, 18%F

.8tandards ‘
3b. Client orientation - 13 a1t
3¢c. Professional ' -.05 -.05. -.05

activities o :

N =317
*F Significant at the .01 level or better

Table 5.9

3rd order partials between professional orientation end
satisfaction with influence on system wide change -
controlling for education, sex and experience.

Satisfaction
3. Professional orientation -.1G
3a. Professional standards -, 187
3b. Client orientation -, 13%%
36. Profeasional activities _ -.05

N = 317
¥ Significant at the ,01 level or better
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The relationship between a prbfessional'orientation
and satisfaction with influence on system wide change is
stronger than the relationships reported for the other
measures of satisfaction though the correlation is still
not high; only 3.6 per cent of the variance is explained.
The relationship is in the expected direction, an
increase in pfofessional orientation being associated
with a decline in satisfaction. This 1is consistent for
the sub-indices of profeﬁsional orieﬁtation-fpnafessional
standards and client orientation--where the correlation
is statistically significant. )

Controlling for the effects of teéchers' level of
education,.for sex, for experlience, and for ﬁheir
combined effects makes no difference to these
re;ationships. | |

These results favor the acceptance of hypothesis 3.
The dimeénsions of a professional orientation most
related to satisfaction with influence on system wide
éhange are professional standards and client orientation.
Accordingly hypotheses 3a and 3b are accepted.
Hypothesis 3¢ was rejected since no significant
relationship was shown between professional activities

and satisfaction with influence on system wide change.
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dThe foﬁrth and final hypothesis relates to the
relationship beﬁween orientation towards professionalism
and satisfaction with the work setting, that is
satisfaction relating to social relationships with

colleagues and pupils,

Hypothesis lj: Professional orientation is
not significantly related to satisfaction
with the work setting.

Since it 1s hypothesised that satisfaction with the
work setting would not be affected by the professional
orientations of teachers,only the total score on
professional orientation was considered initially.
Since this was shown to be statistlcdlly insignificent
the separate dimonsions of a professlional orientation
were not considered. The results are shown in the

following three tables.

Table 5.10

Zero order correlation between professional
orientation and satigsfaction with the work setting.

Satisfaction

li. Professional orientation -.03

N = 340
3%  Significant at the .05 level or better
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Table 5.11

1st order partial between professional orientation and
satlisfaction with the work setting-
controlling for education, sex, and experience.

4‘Variabie controlled

Education Sex Experience'
Satisfaction with |
the work setting:
. Professional -,03 -.03 . =.0l
orlientation B

*  3ignificant at the .05 level or better

Table 5,12

3rd order partlial between professional}orientation and
satisfaction with the work setting -
controlling for education, sex, and experience

Satisfaction

i Professional orientation . =03

N =317
*  Significant at the .05 level

The zero order correlation of .03 was not statistically

sigﬁificant and did not become significant when the effects
of teachers!' level of education, sex and experience were
taken into account. As was argued above (cf.III-28) it
was predicted that teachers!' satisfaction with the work
setting would not be affected by their professional

orientation, Hypothesis li is therefore accepted.
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Summary of results

The general hypothesis, reformulated as a result
of the discussion in Chapter III, wasg:
Desiring more control over their
occupational actlvities in the school system
the more professionally oriented teachers wiil
be less satlsfled with their influence on the
decision making structure of the school system

than their less professionally oriented
colleagues.

‘From this four specific hypotheses was adduced:

Hypothesis 1: A professionai orientation is
Inversely related to satisfaction with
classroom autonomy.

Hypothesis 2: A professional orientation is
inversely related to satisfaction with
influence on administrators regarding
colleague assignments.

Hypothesis 3: A professional orientation is
inversely related to satisfaction with ‘
administrative decisions regardlng
organizetional change.

Hypothesis li: A professional orientation is
not significantly related to satisfaction
with the work setting.

- The specific hypotheses have now been indirectly
tested in their operational form and the results obtained
indicate that three of the four hypothéses can be
accepted~-hypotheses 1, 3 and L. Although the second
hypothesis could be accepted initially, the acceptance was
not sustained after controlling for education (it was
marginally over the .05 level). This indicates
tentative acceptance of the general hypothesis though the

evidence is not strongly in favor of acceptance. An

inverse relationship between professional orientation and
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satisfaction with the decisioni making structure of the
school system has been shown to exist.
Each of the specific hypotheses detailed different

dimensions of satisfaction with the decision making

structure and in operationally defihing a professional
orientation it was broken down into three component
parts, professional standards,_client orientation, ahd-
professional activitieg. Considering each of these

dimensilons separately)professional standards is the

" sub-index congistently associated with each of the three
dimensions of sgsatisfaction. The questions making up
this index reflect teachers! adherence to what they
believe are professional standards, ideals, and practices,
even in opposition to the school administration. A
'greater adherence to professional standards is

apparently associated with less satisfaction with the
opvortunity to influence system wide changes. More
Influence is apparently desired ovef the goals and timing

of system wide changes, identifying changes required, and

also in implimenting changes.

The degree of adHerence to professional standards

was also the only aspect of a professional orientatien

that is assocliated with satisfaction with the way
'colleagues are assigned to positions. Teachers with
high adherence to professional standards desire more
influence over the hiring, firing, and assignments of

their fellow teachers.,
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Adhereﬁce to professional standards is also related .
to satisfaction with the present level of autonomy over
instructional matters in the classroom. Teachers with
an inclination to act in accordance with what they SN
perceive as professionsal standards, in opposition to the
school administration,apparently desire more autonomy
over choosingtexts and materials to use in courses,
deciding the objectives for the courses, and in deciding
what they will teach.

Turning to the second dimension of a prdfessional
orientation, the sub-index dealing with a olient
orientation is not as closely associated as professional
standards with satisfaction with decision making, It is
correlated with satisfaction with influence on system
wide change, and with satisfaction with classroom
autonomy though contrqllinglfqr teachers! education, sex
and experience reduces the significance of the latter “
relationship below the .05 level, There 1is no correlation
betwesn a client orientation and satisfaction with
colleague assignments. It would appear from this,that
teachers with a high professional orientation towards their
clients (pupils) are less satisfied with their present level
of influence on system wide change, possibly becauseAthey
see decisions made higher up the hierarchy of the school

adminiastration as potentially the most influential in

tholr effects on pupils,
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Professional activities does not appear to be a
useful dimension of professional orientation, It is‘
not significantly related to any measure of satisfaction
and therefore does not help to explain any part of the
relationship between a professional orientation and
sntisfaction with the declslon making structure of the
school system.,

The treatment of non-respondents by coding them at
the mld-point of the score (3) has already been commented
upon in the discussion of the methodolégy, (ef. IV-1l).
As was noted there,the effect was to introduce a |
conservative bilas which may have attenuated the
correlations, The measures particularly affected by this
were the index score for client orientation, and the
index score for satisfaction with,system.wide change,
these involving the questions with the highest non-
response rates. The relationships involving these
measureé may therefore be stronger than is expressed by
the correlations. _

Controlling‘for.the effectslof teachers! level of
education, sex, and experience did not appear to have
any dramatic effects on the results,although controlling
for these factors did.méke some of the correlations
statistically insignificant (such as that between a
client orientation and satisfaction with classroom
autoﬁomy,‘and between the total ﬁrofessional orientation

score and satisfaction with colleague assignments).
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As was noted at the‘beginning of this chapter;the
variation in education and in experience is not véry
great in this sample., From inspectlon of the
cross-tabulations of experience of full-time teaching
in this and other divisions there is no clear
assocliation between a professional orientation and
experience. The professional orientation scores do
not vary greatly between men and women. The lack of 3&
spread in these variables meéﬁé thaf partialling out N
ﬁheir effects is unlikely to have a large impact on the

zero order correlstions.

The results of testing the specific hypotheses have
been reported in this chapter and on the basis of these
results the general hypothesis has been tentatively
accepted. In the next chaptér these results will be
evaluated further and diséussed in terms of their

implications,




CHAPTER VI

SUMMARY AND CONGCLUSIONS

Summarz

This thesis set out to examine, both conceptually
and émpirically, the effects of a professional orientation
upon the work satisfaction of teachers, The varying )
degree of professionalism among teachers as a group was
considered. A professional orientation, it was argued,
led to a desire for the “power to céntrol occupational
activities, specifically to determine the needs of the
client and the manner in which the needs shall be met,
Lt follows from this that orofessionals desire to have
substnantial Influoncoe ovar decialons affocting these
activities, The major barrier to the achievement of this
was seen to be the nature of the school organizationAwhere
decision making and control are assigned to specifiec
non-teaching positions within an essentially buresucratic
. form of organization. From this, it was argued that
teachers holding a professional orientatlon will be less
satisfied with thelr current degree of influence on decision
making than are their less professionally oriented colleagues,

The basis of a professional.orientation, with the
consequent desire for power, was seen to be the adoption by
teachers as a group of those characteristics that are deemed
to be part of the publlc image of "a profession", They
sce themselves as experts in the field, and this self-regard

15 roinforced by such things as training, socialization into




- the occupational group, membershib of g pbofessional
assoclation and the adoption of a code of ethica.covering
oceupational practices,

Work satisfaction was considered, conceptually and
empirically, to be derived from two separate sources; the
structure of the organization which provides a guiding
framework wifhin which all occupational activities must be
undertaken; and the general work conpext within which day
.to day soclial relationships occur. It was satisfaction
with the structure of the organizatioh which was considered
crucial in examining the impact of a professional orientation
upon satisfaction since it is the desire for influence on the
decision making structure that determines occupational
activ1ties that is important to the professional worker.
Satisfactlon which comes from social relations at work was
" not seen as being directly affected by the professional
orientation of the worker.

Studies relevant to the problem were reviewed in
Chapter ITI. This review led to the conclusion that the
relatiooship betweeh a professional orientation and
saﬁisfaction among teachers is decidedly unclear. The
various conceptualization of a professional orientation,
the opportunity to participate in decision making, the-
incidence of conflict and militancy, and the factors
volnnfng»to Job satlsfaction wore dlscuassed but wlthout .
any cloar consonsua emerging from the litorature ns to'thé

relationships between them. The findings of Simpson (1969)
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and Corwinv(l970) showed that fhe degree‘of professional
orientation among teachers varies considerably. Simpson
attributes this mainly to the feminine chéracteristics of
the occupation, a conclusion supported by Pavalko (1970),

- and Well and Weil (1971). Corwin, while noting the
variation in pfofessionalism, was more concerned with its
imﬁlicatinns, and focused on the clash between the growing
desire for professional autonomy and‘conprol exercised by
administrators in the hierarchy of the school organization.
The control of the school system and its bureaucratic
nature was also considered in several of the other studies.
discussed which assessedlthe degree to which control is,

or 1s not, desired by teachers (e.g. Massé 1969, Alutto and
Belesco 1972, Gans 1969). The relationship of the
bureaucratic form of control to satisfaction was also
‘considered by Horstein et al (1968), Bridges (196}) and.
Carpenter (1971).,

The model used in this study in examining the.
relationship between.a professional orientation and
satisfaétion was discussed in Chapter III. In this model
the process of professionalization was viewed as a process
of gaining power over occupational activities.v In
Freldson's terms it is an attempt to move from an
administrative form of control by management ovgr'the work
of the organization to the occupational prinbiple where the
work is controlled by the occupational members themselves.

This apvroach was developed further in a model put forward
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by Johnson (1972), Johnson states that professions can best
be understood in terms of their sources of power and
authority and the ways in which they use them. What he
terms the mediative control of an occupation, it was argued,
'is particularly relevent to the teachers! situation. 1In
this type of oécupational control an outside body controls
the work of the practitioners (teachers) and guarentees
the attendance of the clients (pupilg) to ensure the
provision of what 1is deemed an essential service. An
alternative form of control put forward by Johnson in his
typology is collegiate control. under which the typé of
service and its provision is ‘decided by the practitioners.

It is towards collegiate control that teachers as a
professionalizing group could be considered to be moving.

The claim to profeésional status by teachers canv
thepefore be viewed as a move to gain the péwer to control
their own occupational activities. It was argued,
'following‘from.thié,‘thaﬁ the lack of opportunity to.gain
this control will cause professionally oriented cegéhers
to be dissatisfied with the decision making structure of the
school which presently governs their occupational activities.
The generai hypothesis formulated was--

Desiring more control over their

occupationa’ activities in the school system,

the more professionally oriented teachers will

be less satisfied with their influence on the

decision making structure of the school system |

than their less professional.y oriented
colleagues. ‘




Prom this general hypothesis a series of specific
hypotheses were developed to indirectly test the general
hypothesis. | The specific hypotheées were as follows:

A-professional orientation 1is ihversely

related to satisfaction with classroom
autonomy,

A professional orientation is inversely
related to satisfaction with influence on
administrators regarding colleague assignments.,

A professional orientation is inversely .
related to satisfaction with administrative
decislions regarding organizational change.

A professional orientation is not

significantly related to satisfaction with

the work setting.
The operaﬁional definitiona of the key .variables and.
the operational férm of theso spocific hypotheses were
elaborated in Chapter IV, Operatlonally a professional
6r1entation was measured by teachers! degree of adherence to
professional standards, their exercise of initiative in
relation to their clients;and their participation in
professional activities.

Satiéfﬂction'was the other key variable,. It was

argued (based on the model) that teachers who adopt a
professional orientafion wlll desire to influence decisions

affectiny; their working lives. Accordingly the lack of

opportunity to influence decision making will be a prime

source of dissatisfaction for these professionally oriented
teachers. Satigfaction was conceptualized therefore in
terms of satlsfaction with the. degree of influence on

decision making. Operationally this type of satisfaction
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was measured as the discrepency between (a) the influence
teachers felt they should have and (b) that which they.
perceived themselves as actually having.

The results of testing the specific hypothesis in
. their operationai form were reported in Chapter V., A
summary of these results is given in Table 6.1. . .The -
results showed a statistically significant negative
relationship between a professional orientation and
satisfaction with two aspects of the decision making
structure of the school syétem as hypotheslsed. The
relationship was shown to be in the expected direction,
more professionally oriented teachers tend to be less
satisfied with their influence on decisions relating to
changeé affecting the whole school system, and with their
degree of autonomy in the classroom. The results also...
showed that it is teachers! adherence to professional
standardé rather than school system standards which is the
dimension of a professional orientation most strongly

assocliated with this dissatisfaction. However these

relationships, as measured by the corrélation coefficients,

were not strong, only 3.6 per cent and 2.25 per cent of the
variance being explained.

‘ Satisfaction with the work setting was also conéidered.
It was argued that satisfaction with this aspect of the
teachers!' working lives would not be linked to the '
profesalonal orientatlon of toachers, This rélationsh;p

was found to be as hypothesised. Teachers may be more or




Table 6;1

Summary Table of Results

.Zero | 1lst order partial corr.3rd order
order controlling for partial
corr, Educ. | Sex EXpo. corr,

Hypothesis 1 ' '

Satiafnctlon with

classroom autonomy

with - .

1. ’rofosstonal TP U3l B DL B SO B N1 | I 4
orientation . o
la. Professional |-,LlQE| = 10 | o 3G¥E | _ gt | o 1kt

standards . .
1b. Client -,09* -.09 -.09 -.09 -.08
orientation ' :
lc. Professional -.01 -.01 -a01 -.,01 ~-.01.
activities ~

Hypothesis 2

Satisfaction with :

influence on hiring,

firing, assignment of

teachers with -

2. Professional -.09% !} =,09% | -,09% |-,09% | -,09
~orientation . ) . :
2a, Professional |=-.10% | -,10% |-,10% |-,10% |-,10%

standards :
) 2b- Client —-OL[. --Oh. ".Ol‘. "QO)-'- ".O)—‘_
orientation
2c. Professional |~.03 ~.02 -.02 -+03 -.03
activities

Hypothesis 3

Satisfaction with

influence on system

wide change with - ‘ -

3. Professional TS T B L R U R DL I P A
orientation i . - - s s
3a.Professional = 18FH ] L 187 L L 18%F ¢ - 187 -, 18™

standards N e sea
3b.Client '013*-::. “0137‘":" "013*”* "013""" "013“_’"
orlentation :
3c.Professional -.05 -.05 -.05 -.05 -.05
activities B L

Hypothesis‘k

Satisfaction with the

work setting with - .

li. Professional -.03 -.03 -.03 -.0l -.03
orientation i

VIi-T7

it Significant at the .01 level or better
* Significant at the .05 level or bstter
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less satisfied with their relationship with colleagues and
pupils in their daily work but this is not linked with their

professional aspirations,

Limitations

There a number of empirical limitations to the present
study which should be noted. This study was a secondary
analysis of the data collected In a survey questionnaire

administered to a highly restricted sample of teachers--all

those in the St. Boniface School Division. Thus the'sample
used was not a randomly drawn sample. For this reason the
results of the study cannot be generalized beyond the

St. Boniface School Division.

Because the analysis was a secondary analysis of the

. data, tho moasurement of the varianbles was limited by the .

nature of the data available, Thus a professional
orientation could be measured by only three indiéés--
‘professional standards, a client orientation, and professional

‘activities--and only two dimensions of satisfaction could be

conslidered, While the measures used appear to have

validity in the light of previous research and of the theory,
other measures are possible and might help to explain more

fully the relationship between a professional orientatlon

and satisfaction,
The controls used in this study were also limited by
the data available, As an alternative to the teachers!

level of education, the grade level taught might have been

used as a control. As the response to the question on
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education was better this was chosen, The poor response
to the question on ethnic background eliminated the
possiblility of its use as a control even thought it might
be an influential factor on teachers! professional attitudes
beeause of the substantial French speaking population of
the School Division.

Other limitatlons to be noted include the fact that
the questionaires were returned to the Superintendent's
office. This mayAhave influenced the results in a
conservative direction. (This was discussed more fully
above--cf.IV-2). The overall respénse rgte In this

_ Study (86 per cent) was good but the poor response from

one high school (17%))which was the largest school

(h2 teachers) of the sixteen in the sample, was unfortunate
and may have skewed the results somewhat. =~ The coding of
the non-responses to the mid-point of the score, discussed
above (c¢f. IV-1ll), introduced a conservative bias which
possibly has attenuated the correlations.

Resources were not available;to'investiéate the
peculiar circumstances in St, Boniface but this should be
done in gny sociological research to show that the results
obtained are not g quirk of the particular situation
pertaining in the school district under study. For
example information was gained in the course of this study
that the St. Boniface School Division had been dominated
by a rather autocratic, powerful peréonglity who though he
~is no longer influentiai may have created a more rigid
structure for school management that would otherwise have

existed.
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Conclusions

First, the results of this study indicate that there
18 a negative relationship between teachers! profoessional
orientations and thelr satisfaction in so far as it
relates to the organizational structure. However. while
it is demonstrated that a stronger orientation towards
professionalism does lead to a diminution of teachers?
Satisfaction ﬁith the degree of their involvement in
decision making it 1s hard to determine the full impact
of the relationship. It is probable that if the study
could be repeated, eliminating the 1lmlitations notad
above, the relationship could be shown to be stronger.
The conservative bias which became built into the present
study by the method of collecting the data, and from the
coding of the non-respondents, could be eliminated. Also
the measurement of the varisbles dould be developed
further to cover more dimensions of a professional
orientation. |

Secondly, it can also be concluded from the results
that,_for the sample of teachers considered, it is valid
to distinguish between satisfaction with the
organizationai structure, and satisfaction with social

relationships in the work_setting; and to say that a

brofesslonnl orientation tends to influence the former
and not the latter, It was argued that a professional

orientation involved a desire for influence on declsion
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making, and it follows that the opportunity to exercise
influence would give satisfaction. It was also argued
that satisfaction from this source can be separated
anaiytically.from satisfaction obtained from congenlial
working relationships with colleagues and pupils. The
'results supported this distinction, a professional
orientation was shown not to be significantly related
to satisfaction with the work setting.

Finally, for thevsample studied,the teachers!' sex,
education, and experience did not appreciably modify the
relationships between a professional orientation and Job
satisfaction. It is possible of course that teachers
characteristics not studied, such as social class bsckground,.
ethnic origin, or grade level taught msy influence the '
relationship. As was explained sbove the data used did not
provide the oppoftunity to control for these possible
mediating factors.,

Due to the limitations of this study noted previously
‘and to the results obtsined (with such a small amount of
‘the variance being explained) all of these conclusions must

be regarded as tentative and in need of further verification,

Implications

Given the results obtained in this study any

- Implications that can be drawn must be speculative. It is
Interesting to consider however both the practical implications
of the argument that a prowing orientation towards

professionalism on the part of teachers will adverseiy affect
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their gatisfaction with the existing patterns of decision
making in the school organization; and also to coﬁsider the
" alternative ways of conceptualizing the problem. |
Considering the practical aspects first, what this'
thesis has examined 1is teachers' attitudes at oﬁe point'in
time in the evolution towards full profesSionalization.

Teachers as a result of improved trained and sOcializatibn

.increasingly think of themseves as experts.and'increasingly
-desire to make decisions which traditionally have been made
by amateur elected bodies; Tolsome extent accommodation
has becn made to theée demands. Téachers are freer iﬁ many
areas to make decislons and have been involvéd in commiﬁtées
to make policy decisions. This thesis sought to |
investigate whether at this point in ﬁime the accommodation

_ has been successful or whether for professionally oriented

teachers the‘currénﬁ arrangements are unsatisfactory. The
results obtalned indicate a tendency towards the latter
situation in the school district studied. It could well be

that in a more intransigent.school .district where the

1.professional challenge to authority is strongly resisted
- the results obtained from a similar study waild show a much

‘stronger relationship between teacher professionalism and

their dissatisfaction with their influence on decision making
in the school system, |

As stressed in the discussion above the school system
cannot be regarded as a particulafly "tight" bureaucracy

because within the system each unit does have some autonomy




and this has provided some flexibilitybfor decision
'making functions to be shifted to the teachers. However
1f professionalization within the teaching occupation 1s
seen as a process whereby teachers as a group endeavour:
to obtain total control over the practitionér/ciient
rolationship (as Johnson sugieats In his delintatlon of
colleglnte control; and Freidson defines his "oocupational
control") then it is predictable that there will be
resistance from the current holders éf decision making
poviers particularly in certain areas. Precisely in which
areas the greatest resistance 1s likely to come 1is hard to
predict but it cpuld be speculated that the bwdget is one
area where control by the teachers will be resisted on the
grounds that the allocation of tax money should remain in the
hands of elected representatives.

The above discussion has focused on the overall effects
of the occupation of teaching becoming professionaliZed.but
it cannot be assumed that "beilng a professional" is equally
significant to all groups of teachers. The data used in
this study did not allow for much differentliation between
different groups of teachers. The teachers' sex, amount
of exverience or educationvdid not affect the results to
any great degree. Drawing on the literature it would
be reasonable tb anticipate that the less experienced but
more recently trained teacherswould be less satisfied with
éhe'authority structure of the school than wpuld their

" more experienced counterparts. Also, if Simpson's view
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that the low professional standing to teaching is explained
by the large number of females in the occupation is correct
wo would hnve expected males to be significantly less
satisfied. This would not found in this study. Whether
this. finding accurately reflects the homogenuity of attitudes,
beliefs and values beyond the sample studied remains to be

established. It may also be that the current trends in the

' changling status of women has positively affected their

attltudes towards professional standing in which case it
would be reasonable to antlcipate chat this would be strongest
among young female teachers,

| Turning to the conceptualization of the problem as it
was laid out here, and to possible alternative
conceptualizations it would seem that viewing the process
of professionalization as a process of galning power over
occupational activities (gaining control over the
practitioner/client relationship) and a professional
orientation as the individualized expression of this process
is a fruitful one. | It focuses on the aspect which appears
to be the source of friction in large organizations, namely
the current distribution of power. Professionals who
regard themsgives as such feel that autonomy in decision-
making, especially in relation to their clients, is their
fight and that their expértise in a given fieldvjustifies
this risht, Potentially then the "semi-professional
occunations are adopting this attitude and this is the
aspect of professionalization which constitutes the

challange to the existing authority structure. The
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problem studied involves a potential confliet situation,
where a professionalizing group is attempting to move from
the situation where control is exerclsed. over their work by
an administrative group to that where they exercise influence
over decisions made relating to their ovn occupational
activities.

The "power definition" of professionalism, combined with;>
the conceptualization of the school system as a bureaucracy
(although admittedly a rudimentary form of bureaucracy) has ." 
heuristic value. It highlights the fact that declsion |
making 1is allocated to specific positions within the school
organization and thereby enables the researcher to specify
éhe particular areas where tﬁe bureaucratic authority might
be challanged by the desire for power on the part of
teachers.

The ﬁeasure of professionalism used in this thesis
emphasised the degree to which teachers éxercise their own
judgment in relation to their pupil clients rather than
following school rules, ip line with this conceptualization
of professionalism as a process of gaining power to control
occupational activities. Alternative ways of measuring
professionaliasm might have boon takon. Oné would beo to
define professionulism in torms of thoe varlous tralits
deemed to be "professional" and to fank teachers as
professional or non-professional depending on the degree to .
which they have these traits. To define professionalism in

terms of the desire for power to control the practitioner/client
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relationship and then to mepsure it in terms of the

individual teachers!' stated willingness to exercise their
judgment in reldtion to occupational matters focuses on
the éspect of professionalism which is at issue. To

define professionalism in terms of a collection of traits

one of which would be a désire for autonomy appears
somewhat 1llogical. As argued in Chapter I there is no

rationsle for including one trait,or excluding another, and

the inclusion or exclusion of one trait may alter the results

~of the study. Alternatlively to take a functlionalist
approach and concentrate on the place in the total soclety
or system occupisd by the professional does not appesr to
highlight the point at issue but rather to eliminate the
possibility of examining the conflict leading to change.
Apart from the question of definitions there are

alternative conceptual frameworks which might be used to
analyse the problem, Each might be used to advantage
though the aspects emphasised will be different. To cite
only one example of ah alternative framework, a systems

model of the school system would emphasise the interaction

between the different inputs to the system and the
adjustments which must take place within the system to

restore equilibrium 1f thls equilibrium becomes disrupted.

Using thls approach it would be possible to trace the
adjustments of the system to the disruptions caused by the
desire for greater decision making authority by teachers.

The emphasis is on the interaction between the different

elements in the system and the adjustmehts made by each,
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rather than on the conlect between two opposing parties
which is empha31sed in the model used in this study.

In summary it would appear that the conceptualization
of a professional orientation as basically a desire to
control the practitioner/client relationship is indeed g
viable approach to the study of an occupation moving towards :
professional status. The fact that the direction, if not
the intensity of the relationship of professionalism to
Job satisfaction would be correctly hypothesised, encourages
one to speculate that with refined sampling and methodology
a great deal more insight into the dynamic nature of
professionalism can be obtained using this model, This is
not to suggest that the model as presented is in itself
adequate, much fursther work needs to be done, It is
suggested, however, that the promise shown in this limlted
analysis is sufficient to warrent the time and effort
necessary to expand upon what seems to be a fruitful
"first approximation" of the social and psychological

characteristics of professionalism among teachers,

Suggestions for Future Research

Suggestlions for further research are implied in many
of the above commeﬁts. The model used in analysing the
relationship between a professionai orientation and
satisfaction with influnnée on the decislon making structuré
" was drawn from both Freidson (1973) and Johnson (1972).

The model points to the key factor in the relationship

between practitioners (teachers)and clients (pupils) -.




VI-18

that 1s the control exercised over 'hat relationship. The
institutionalized form that control takes is the
characteristic which Johnson used to deliniate his types
of occupational control. Wnile focusing on the control
~over occupationzl activities ié useful in cénsidering the
development of occupations, further refinement of the
model would help. For examnle, there is a need to
plnpoint areas of tension in the control structure of
occupations, .both those which lead to change, and those in ‘
which change is resisted. If turning an occupation into
a profession is seen as a historicél process, &as Jonnson
stresées (Johnson.l972:u7), then 1t follows that a model
should be developed to indicate not onl; the points of
ﬁension but also the process by which they lead to change.
If the study wereé replicated random sampling
techniques should be used making it possible to generélize
-the results. | Efforts should be made to design better |
methods to measure the varigbles by devéloping the
questions asked to cover other dimensions of professionalism -
and satisfaction. ' From the findings of this study it is
‘suggested that the questions relating to a professional
- orientation could probe. more deeply in the areas of
teachers' professional standardy, and into their client
orientation. Althouih the latter did not prove to be a
very strong moasure In thlg study it dld apponr to havo some
relationship to satisfaction. Further questlons developed
in this area might reveal it to be a stronger measure of |

professionalism. Other areas of professionalism which
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could be probed (based on those used iﬂ‘other studies
eefs Simnson 1969; Corwin 1970) are the use of colleaguecs
a8 n reforonce group, tho dogrsoo to which a profosa onnl
atmosphere in the school affects teachers, and the carecer
commitment of teachers.

Further research should perhaps vlace more emvhasis
than this study did on the characteristics of the teachers,
Besides controlling for‘the influence of teachers! sex,
education,and’experience other characteristics should be
considered such as the teachers!' social background, ethic
background, the subject taught, and whether they are
elemenﬁary or secondary school teachers. There are all
characteristics which other studies have shown to be
reléted to teachers' attutudes towards professionalism.

This study has béen-concerned solely with attitudes,
namely the teachers! attitude towards professionalism and
thelr satisfaction with the decision making aspects of their
job situation. As an extension of this research it would be
iInteresting to investigate how far attitudes affect behaVior;
Whether attitudes can be directly related to behavior is
problematic. Ehrlich has pointed out that it is necessary
to examine the interpersonal conditioné under which people
are willing or unwilling to disclose their attitudes
(Enrlich 1969:33). He suggests that the exact behavior
that compliments a specific attitude is not always cleér;
that the lapse of time between the actor's perception of the -

situation and his necessity to act influences his action;
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and also that various situational constraints may arfect an
actor's action.

Ehrlich writes as a soclal psychologist but the points
he mades are well taken from g soclological point of view,
It would be interesting to consider in future research the -
situations in which teachers! professional orientations are
éxpressed in their actions and the effect that this
éxpression of attitudes has on their satisfaction,

Corwin (1970) rfor example measured teachers' professional
orientations and cbrrelated these with their involvment in
conflicts, .~He élso correlated teéchers' involvment in
conflict situations wigh their level of satisfa:tion.
- Research of this nature would be a useful extention of the
research repbrted in this studyvand-would clarify the
conditions under which attitudés of a given typé are related
to behaviors of a given type. ' |
~ There is strong evidence in the existing litera: ure"
a8 to the influence of a profoassional orlentation on
confliet, on attitudgs_towards militancy, on a desire for
influence, and these all appear to have implications for
teachers' morale and satisfaction, Further developmeht
along both theoretical and methodological lines as
Sugzested should lead to a clearer understanding of the
effect that a professional orientation has on job

satisfaction within the school system,
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THE QUESTIONNAIRE

The following pages show the gquestions utiligzed
from the questionnaire submitted to all teachers in

the St. Boniface School Division.




1,

2.

3.

4.

5.

6.

7.

...1

PLEASE REMEMBER THAT THIS QUESTICINAIRE IS ANONYMOUS,
DO HOT SIGH YOUR KAME ANYWHEERE IN THIS BOOKXLET.

HUAT IS THE HIGHEST LEVEL OF EDUCATION WHICH YOU HAVE COMPLETED? (Circle Cae)

Less than a bachelor's degree
Bachelor's degree « . o »

Master's degree . . . . . .

Master's degree plus 30 hours

Doctorate L] ® L] L d L 4 - - * L 4 L

WHAT IS YOUR SEX?

l".a.le.;.....................-...o

Female ,
!'.’ILA'I,' IS YOUR ETHNIC BACKGROUND?

Ethnic Background:

PRICR TO THIS YPAR, HOW MANY

Full-time

teacher . ., .

b. Patg-time teacher , ., .

Co
4.

PRIOR TO TH

Full-tine
Part-time

admninistrator

administrator

AS

a.
b.
C.
d.

As

Full-time
Part-timé
Full-tire
Part~tina

teacher « «
teacher . « o
adrninistrator

adninistrator

IS YEAR, HOW MANY

L J - o o o & ® & & 5 2 & s e S 6 o 0 " O B O s a0

Ulhw.NH

{Circle One)

N

YEARS OF EXPERIENCE HAVE YOU HAD AS Az

WHAT IS THE NAME OF THE SCHOOL

Name of School:

In tﬁis Division

years,
years,.

__ Yyears,

years.

-

In

other Divisien

*

-

————

*» & »

years,
years,
years,

years,

OF EXPERIENCE HAD YOU HAD IN THIS SCHOOL

years,
years,
years,

years, -

IN WHICH YOU ARE CURRENTLY EMPLOYED?

PLEASE INDICATE THE GRIDE LEVEL (OR LEVELS) FHICH YOU ARE PRESENTLY TEMCHING
BY CIRCLING THE APPRCPRIATE NUMBERS BELOW. '

(Grade), X 1 2 3 4 5 6 7 8 9 10 11 12
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de

10.

OF THE GOALS LISTED IN QUESTION 8 (a-m), WHICH ONE DO YOU CONSIDER TO BE:
a b c de £ g h i j k 1 m (Circle One)
a b c de £ g h i j kX 1 m(Circle One)

Most Important:

Best Accomplished By This School:

TEACHERS HAVE A VARIETY OF BELIEPS REGARDING THEIR RESPONSIBILITIES TO STUDENTS
MID TO THE SCHCOL EMPLOYING THEM. SOMETINES THESE BELIEFS COME INTO CONPLICT,
BELOY ARE THREE STATEMENTS ON THE SUBJECT, PLEASE INDICATZ (A) THE BATENT TO HHICH
YOU "AGREE" OR "DISAGREE" WITH THE STATEMENTS, AND (B) THE EXTENT TO WHICH YOU

+ BELIEVE EACH STATEMENT REFLECTS SUCH BEHAVIOR IN YOUR SCHOOL.

=

The extent to which
you "agree" or "dis-

.agree" with the

The extent to wnich you
believe each statenent
reflects such bhehavior

statements, - in your school.,
5 = I strongly disagree 5 = I strongly disagree
4 = I disagzree 4 = I disagree
STATEMENTS 3 = I am undecided 3 = I am undecidad
2 = I agree 2.= I agree .
1 -~ I strongly aqgree 1l = I strongly aqgree
(Circle One) {Circle One)
1. It should be permissible fer
the teacher to violate a rule 54 3 21 - 54321
if he/she is sure that the
best interest of the student
will be served in doing so. )
a. At my school this is 5 4 3 2.1 : 5 4 3 2 1
permissible. o '
2. Unless she is satisfied that -
it is best for the student, 54 3 21 5 4 3 21

a teacher should not do what
she is told to do.

a. At my echool, typically, tea-
thers do not do what they are 5 4 3 2 1 5 4 3 2 1
told vnless they are convine~
ed that it is best for the

student, .
3. A good teacher should not do
anything that he believes may 5 4 3 21 54 3 21

- jeopardize the interests of
his students regardless of
vho tells him to or what .
the rules state,

a. At my scheol, gond 5 4 3 2 1 5 4 3 2 1
teachers do not.
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o esod
11l. ALL TEACHERS HOLO BELIEFS REGARDING APPROPRIATE BEHAVIOR IN THE TEACHER'S ROILE.

SG:ETIINS THRSE RPELIEFS COMT INTO CONFLICT WITI ADMINISTRATIVE REGUIRLMERLTS,
BELOW ARE SIX STATEMANTS REGARDING SUCH BEHAVIOR AHD/OR POTENTIAL 20LSLICTS
WITH ADMINISTRATIVE REQUIRENENTS. PILUASE IJDICATE TUE EXTENT 90 WITCH YOU “AGKRE"

CR “"DISAGHEER™ VITH TIEM. ALSO, WiIEKE APPROPRIATE, PLEASE INDICATD THE Ewtssy

TO WHICH YOU’.-‘-.GR‘.’JE THAT THE STATEMENT REFLECTS TYPICAL TRACHER BRHAVIOR IN YOUR
SCiCOL. (PLELSE CIRCIM THE APPROPRIATE ABBREVIATICH,)
) st ) I. . . . . I
, _ '~ Strongly I I am I Stroualy
STATEMENT o ‘Disagree Pisagree Undecidud  Agree Agree

1. Teachers should try ta live up
77 to what th-wy %hink arz the
stendards of their profession I
even if the administration ox’ sp " »p ] A Sh
the ccmmunity does not scem to - ' )
réspect them.

. This is typic r : '
a typically true of Sb D v A sa

? the teachers at my school.

f 2, One prirary criterion of a good

: school chould ke the degree of Sb D u A SA
- respect that it comrwands from - - emmmTm o -

| other tzachars around the province.
‘ .

3. A teacher should txy to put his '
standards and ideals of good tea- -
ching inte practice aven if the Sb D : g A SA
rules or procadures of the school ' '

g prohibit it.

| a, At ny school typically teachers
| do give priority to their pro- SD ) U ‘ A " SA
5 fessional ideals.
4. Teachers should subscrikzs to and ) . .
diligently read the standard, Sb D u . Sk
professicenal journals.

b3

a2, This is the case at my school. D D u . a- .SA

5. T=achers should be active members of
at least cn= professional teaching

association, and attend wost con- sp . Db .7~ [ ) A . SA

ferencas and mentiugs of the asso=- | '

ciation. ’ . :

2, This is th: casze at my school, sD n R & A SA
6. A teacher ghould concistently : , o ' -

practice his/ker ideas of ithe best ‘ )

educaticnal. practises sven though  SD D u - A - SA

the adninistration prefers other

views.

a, At my =cheol, tynically.
‘~+eachors do give priority to -
their owi: ideas,

8D ._.... D u A SA ..




1g,

18

I EVERY SCHOCL, THERE ARE SOME DIMENSIOUS OF THE TRRCHING ROLE TiIAT ADD T0 THI
TEACHER'S SRTISFACTION WITH TIE JOB «- AND OTHTR DILUENSICHS THMT DETRACT. LISTED
EELOyW ARE SEVLEAL DIIERSIONS THAT MIGHT AFFECT YOUR JO3 SATISFACTION IH 4R
SCE2OL. PLERSE INDICATE HOW YCU FEEL ASOUT THE FOLLOWING XTEHS. (IN A4 BRlNG
THESE QUESTIONS, PLEASE INSERT THE APPROPRIATE NUMBER IN EACH BOX.)

“ How satisfied are you with thase
dirensions of your job?

il

Very Satisfied
Sowewhat saticfled
Neutral

Somewhat Dissatisfied
Very Dissatisfied

]

LanllE SRRV RRL N
]

1

- Qa

(=

k.

1.

* for mwaking dzcisions on pupil

The laovel of ccmpetence of most of
the other teachers in this school,

The nethod erployed in this school
for making @dzcisicn3on curriculum
matters.

The methbd enployad in this school

discipline matters.

T atiitude of the students toward

the faouity in this school.

The marn2r in vwnich the teachers and
the adiinistrative staff work
together in this schoeol.

The cooveraticn and help which I
receiva frzm my superioxs.

The educational phileosophy which
san~vz to rravall in this school.

The ovaluation process which mv
surtTiors usa to judse ry effective-
na53 a3 a taachexr.

T2 level cf coapctence of my
SUPOLioYS.

The adezuacy of the supnlies
evellzbla Jor me to uwse in my
teaching in this scheol.

Tiia acatendic parformance of the
students in this scheol,

Tha awotnt of time which is available ——
to mz while I am at schoal for my ’]
nexsonal professional greowth.




How catisryied are you with timse
dimensions of your job?

it

Very Satisfied
Somevhat Satisfied
Nevtra)

Somewhat Dissatisfied
Very Dissatisfied

B

"

=N whun
i

m. The exteat to which I am inforxmed by
ny superiors about school matters
affecting me,

[
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22, NOW PLEASE THINK IN TERMS OF YOUR O9ti DEGREE OF INFLUENCE IM TLZSE SKME DUCIAICNS

e 3t

AND INDICATE 1) HOW MUCH INFLUENCE YOU LAVE IN THESL DBECISICIS, AND 2) 1ou
INFLUENCE YOU FEEL YOU SHCULD HAVE. (In answering Lhesp questions, please cixcle
the appropriate number). '

Fow much ' How wuch
influence do influence ghould
you have? » you have?
y 0 = No Influence
. 1 = Very Little Influencs
2 = Soma Influence
- 3 = Moderate Influence
Decisions 4 = A Great bDeal of Influence
. (Circle One) (Circle One)
a. Selecting required texts and .. | 0 1-2 3 4 0.1 2 3 4

other materials. .

b. Establishing the objectives .
for each course. 0 1 2 3 4 0 1 2 3 4

c. Cetermining the concepts and
informztion to ke taught in a

particular course. 61 234 . 01 2 34
d. Determining daily lesson plans :

and activities. 01 2 3 4 J 1 2 3
f. Hiring new teachers. 01 2 3 4 01 2 3

G. Deciding whether to renew a - o :
teacher's contract. _ . 0 1 2 3 4 0 1 2 3 4

h, Moking specific faculty : ’ i
© assignments. 01 2 3 4 01 2 3 4

"i. Plamning néw buildings and . ) . .
fagilities. : 01 2 3 4 0 1 2 3 4
j. Setting the time schedule ' o
and goals to be achieved
for a system-wide changa. .. 01 2 3 4 0.1 2 3 4

k. Identifyirg types of
system~wide changes to be
implemented. : ) 01 2 3 4 0.1 2 3 4

1. Wofking out details for
implcmenting system-wide '
changes. . . 0 1 2 3 4 0 12 3 4 -




NON~RESPONSE FOR QUESTIONS USED IN THIS STUDY _ S AR

1'Tota1‘sample~= 30 respondents,

.Quéntton, Non=-responsge Indox of' which question is
' o a pard
10-1 11 - Client orientation
2 25 " "
3 25 " "
11-1 16 Professional standards
2 18 (not used)
3 18 " Professional standards
Iy | 12 Professional activities
5 12 Professional activities
6 ‘15 Professional standards
. 18-a 11 Satisfaction with work setting 5 
b 13 (not used) =
c 10 Satisfaction with work setting
a 9 " "
e (not used)
'f 6 (not used)
g 10 ' Satisfaction-with work setting
h 22 (not used)
i 11 (not used)
J 8 (not uséd)
k 10 (not used)
'11 13 (not used)
m 7 (not used)




Question

22-8

Q

HOR RO oo

Non response

do have
11
13
18
15
16
20
L9
22

. 38
L1
L1

Influence Influence

" should have
12
15
15
16
32
33
52
2l
38
L2
I

Nt Nt st M st T N N e e Sra?

Nt el Nt st et

A-10

Index of which question
is a part’
D —————

Satisfaction with
autonomy over instructional
matters in the classroom

(not used)

Satisfaction with in
Iinflucnce on the
hiring, firing and
assignment of teachers,

(not used)

Satisfaction with influence
on system wide changes




RESPONSE RATE BY SCHOOL

¥ motal includes the principals.

School ' Number of Number of Percent
Staff Respondents Rcsponse
Frontenac School 33 32 97%
Marion 25 25 100%
Prendergast 19 18 95%
Tache 12 7 58%
General Vaniler 26 26 100%
Howden 25 22 88%
Van Belleghem 27 26 96%
Lacerte | 3l 3l 100%
William Russell 10 S 50%
J.H. Burns Collegiate 25 15 60%
Pierre Radisson 2ly 2l - 88%
Boliveau 50 35 10%
Provencher 25 21 8L4%
Louis Riel Collegiate 35 32 91%
Windsor Park Collegiate 2 7 17%
- College _ : _20 12 60%
L32% 340




Level of Education

Less than a B,A.

BeAe

M.A.

M.A. plus 30 hours
Ph.D.

(Non-response)

Male
Female

(Non-response)

A=12

EDUCATION

Number of Teachers %

138 Lo.6 -

171 50.3
12 3.5
8 2.1‘_’
i 3.2
340 100.0
SEX
Number of Teachers '
102 ' 30.0
19 5.6

340 100.0




YEARS OF EXPERIENCE - FULL-TIME TEACHING

A-13

Experience - full-time teaching in St. Boniface School

Division

Years of experience

Number of Teachers

Percentage
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02
27
20

39
31

27
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11
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YEARS OF EXPERIENCE - FULL TIME TEACHING

Experience -~ full time teaching in other divisibns

Years of experience

Number of Teachers

Percentage
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Factor Matrix - Varimax Rotation, Factor Loadings
on questions relating to Professional Orientation

Question _ Factor Loading ,
Factor 1 Factor 2 Factor 3 -

It should be permissible for .087 .568 08y o
the teacher to violate a rule :
if he/she is sure that the

best interests of the students

will bo sorvod in dolng so0.

Unlens she 1s satisflod that it 060 591 +0135
1s best for the student a

teacher should not do what she

is told to do,

A good teacher should not do <21l 571 o2
anything that he believes may A
jeopardize the interests of his

students regardless of who tells

him to or vhat the rules state.

Teachers should try to live up 1199 .128 Jdo4 -
to what they think are the e
standards of their profession

even 1f the administration or the

community does not seem to

respect them.

One primary criterion of a good .191 -.107 A6
school should be the degree of o
respect 1t commands from other

teachers around the province.,

A teacher should try to put his .832 227
- standards and ideals of good

teaching into practice even if

the rules or procedures of the

school prohibit it.

Teachers should subscribe to and .0l 026 727
diligently read the standard R
professional journals.

Teachers should be active members .118 .118 578
of at least one professional , w
teaching association, and attend

most conferencéd and meetings of

the association.

A teacher should consistently CW463 .331 136
practice his/her ideas of the best e
educational practice even though -
the administration perfers other -

views. | S
Percentage of variance explained 56.1% 25‘5% : 18°u%‘v: fv
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Factor Matrix - Varimax Rotation, Factor Loadings
on questions relating to satisfaction.

Question

The level of competence of most of
the other teachers in this school.

The method employed in this school
for making decisions on curriculum
matters.

The method employed in this school
for maeking decisions on pupil
discipline matters.

The attitude of the students towards
the faculty of this school.

The manner in which the teachers and
administrative staff work together
in this school. <

The cooperation and help which I
receive from my superiors.

The educational philosophy which
seems to prevall in this school.

The evaluation procezs which my
superlors use to Jjudge my
effectiveness as a teachers.

The level of competence of my
superiors.

 The adequacy of the supplies
avallable to me to use in my
- teachlng 1in this school, -

The academic performance of the
students in this school,

The amount of time which is
available to me while I am at
school for my personal professional
growth.

The extent to which I am informed
about school matters affecting me.

Factor Loading

Percentage of variance explained

Factor 1  Factor 2 lvi‘ub7
.23l L93
538 367
2 #536
161 71l
679 .382
«759 .302
546 L76. .
649 227
.736 342
374 .192.
.333 oli20
.510 208, - .
.731 .257
91.9% 8.1%




Factor Matrix - Varimax Rotation, Factor Loadincs
on gquestions relating to verceived ‘nflucnce

RQuestion

How much influence do you have?

othor matorlals,

for each course.

particular course.

end activities.

Hiring new teachers
teachert!s contract.
assignments.

facilities.

system-wide change.

implimented,

changes.

Factor Loading

Factor 1 Factor 2 Factor 3

«193

Ay

Solocting roquired toxts and 162, 623

Establishing the objectives .105 .090 880

Determining the concepts and .08L .115 .784;

information to be taught in a '

Determining daily lesson plans .001 -.039 L8
221 .783 .086

Deciding whether to renew a .137 .813 .035

Making specific faculty .309 .653 .080

Planning new buildings and .38l 412 .136; 

Setting the time schedule and .815 .312

goals to be achieved for a

Tdentifying the types of .917 212 .lOl”‘v

system-wide changes to be '

Working out details for .807 .219 .088

implimenting system-wide '

Percentage of variance explained 60.3% 25.1% Wlh.?%




Factor Matrix - Varimax Rotation, Factor Loadings

on questions relating to desired influence

Question

you have?
other materials.

for onch course

particular course.

plans and activities.

Hiring new teachers.

teacherts contract.

Making specific faculty
assignments.,

facilities.-
system-wide change.
Identifying the types of

implimented,

changes.

Factor Loading

Percentage of variasnce explained

Factor 1 Factor 2 Factor 3
How much influence should
Selecting required texts and .258 .078 .661
. Establishing the objectives .182 145 NN
'Determining the concepts and +116 102 , T
information to be taught in a .
Determining the daily lesson -.048 .003 1,09
197 . .870 .129
Deciding whether to renew a .180 . 751 101
1103 «559 032
Planning new buildings and .530 138 .131
Setting the time schedule and 822 .225 176 53
goals to be achieved for a . )
.9l .18} 094
system-wide changes to be '
Working out the details for .785 .255 «130
implimenting system-wide
63.6% 224 1h.4%
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