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ABSlRA]T

It v¡as the purpose of the present study to develop an

observation system to investlgate the kinds of strategles, teaeher

verbal procedures, and student aetlvities present 1n second language

teaching in the senlor high school"

In thls study, the seeond language !ù¿s French taught to grade

ten English speaklng students. The nethod was the eudlo-ling3ra1

method as applled ln the progren Le Franeais at the socond level-

Þfler_e! L!re" For eonvenienee, thls program was dlvided into eleven

major strategies, i.eoe sets of proeedures and activit,ies involving

certain elernents of the content (e"g", L0Aper"&g, NarraËfn_orq]_q),

By studying reeent dÍrect observation systems end niethods of

researchu by revievring the rnaterials and suggested procedures of

Pa.rler et Lfrou by teaehlng and observlng others teach thls eourseu

the writer developed the Procedure-Lctivlty Observetion System conslstlng

of flfteen categories--slx for teachor verbal procedures, eight for

student activities, and one for time-out"

Three besle questions v¡ere asked about thls systern: can lt be

used to score ontire seeond language elass periods, quantify the proco-

dures and ectivitles, and indlcate the sequenee of these procedures

and actlvíties?

Jn order to ansç'er these questions, five class perlods of eaeh

of five volunteer teaehers were tape recordedn All of these taped classes

Þ¡@re scored with the Procedure-Activity Obsen¡ation System and the tallies

for the five perlods for each of the teacl:ers and their class groups rüere
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plotted on the ì,Íatrix" The total taIlles in each of the eategories i-n

each of the strategies rn'er€ also ealculatsd for each of the teachers"

Inter-scorer reliabillty and scorer consistency in scorlng live

and taped classes r^'ere calcuLated using the Scott coefficlent of

reliabl1ity"

Since each tally represents a three-second interval of tine the

total tall1es in each category, group of categories, each celL and

group of ceI1s could be calculated as a percentago of el-ass t1¡ne"

The observatlon of the twenty'-fivo class perfods lndicat,ed thet

ther Proeedure-Actil'ity Observation Systenn cs.n be used to seore

entire seeond language class periods by obserrrers trained 1n seeond

language teaching methods. fhe seores åan be expressed as å proportion

of class t,irno in the different proceduresu aetlvities and strategies.

fhe Procedur.e-Âctivity Observat,ion I'fatrix can indicate the sequence

of procødures and aetivitles"

Some of the major observations cone@rning the fÍve teaehers

and their elasses l¡srer they spent 61.3# of elass time ín teachsr

verbal- proeedures, 30"O% in student aetivities and 8"?% in tirne-out;

they spenL ?I.5fi of class tj¡re ln procedures and aetivitles in Freneh

and 19.9ß in Ðngllsh; and they spent 4(r"61' of elass t,inre in developing

stuclent listening sklIÌs (teacher talk and oral reading) in lrreneh,

9"31, in student speaking in Freneh, 5"2.1" in student oral reading in

French, and I0"41' in stuclent silent reading and r,¡ritlng in Freneho
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CHÂPTER Ï

TNTRODUCTTON

In the last two decedes inany ehanges have been talcing place

!n the s€cond languago classroom" Nelt eoneepts of tho nature of

langUage, of lenguage J.earning arxl of language teachingr the audlo-

L1ngUa1 epproaeh ç¡lth lts nethodolory ard technologyo new'educatlon

teehniques and changing teacher trainlng pr€grams have mede the seeord

language classroom one of tho most revolutlonløed fle1ds in edueatlon

today,

Horcever, many s€cord language teachers are sti-l-l cÌínglng to

tnaditlonal mothods or nisusing the new methods. hlorkshops for 1n-

servlee teacherso hêw coupses for student teachers and nesearch studies

have not yet produced enough seeo¡d languege teaohers ful1y lnfonned

and confldent of their nethodolory"

I'lr¡merous atternpts have been rnade to compårs the relatlve

effoctLvenoss of the audto-l1ngual nethod wlth the tnadttlonal gramnan-

trensl-ation method end rrith tho cognitlve-code learning nethod whieh

ís the nerau up-t,o*date verslon of the grarnmer-transLatlon method. fhe

ultfuoate results of these studies have terded, to oaneel out on€

anothen, In ths flnal analysls these strsllesr uslng broed eonperisons

of the differont nethods have proved llttle except t'hat ner¿ ard better

research rnethods have to be desisod to investigato suecessfully the

proeosses of learnlng a seeord language ard ths subsequent ptterns of

teacher-student intoractJ-on 
"
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One recent researeh nethorl ís interaction process analysis.

Direct oì-rsen'ation of thls kind is provlng effective in the search

for optilial patterns of elassroom behavior. Jt may eventually close

the gap betv.'een methodological theory and practiee in the eLassroomc

Tn the past five yeers several studies using the research.

methods of interaction process analysis have been carried out in the

second language classroon. I'iost of these studies have been conducted

in the introductory second language classroom çhieh has fewer vari-ab1es

than nore advanced 1evels.

T SlGilff'I0ÄliaE 0rr TIIE STUDY

Tlre writer sees a need for direct observation in the second

language classroom in the senior high school" -3y deve';loping an

instrurnent to identify and quantify t,eacher verbal procedures and

student activities in their classroontu teachers of Freneh nay be

provirled rr:-th a mearrs to examine their performance in the classroont

ioe. ¡ what proeedures 'bhey are usíng ancl the exLent to r^¡hich they are

using these procedur.es; r+hat influence their procerlures have on the

actj-vities of the stuclents; and what influence the "str"r+tegi-es" of

tho program have on the elassroorn proceclures and actlvities.

TI STATÐ{EI*T 0f îHE PROBLÐ'Í

was the purpose of this study to develop an o'bser"vational

investigate the l<incls of stralegies, the kinds of teacher

It
t,osysten
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verbel proeedur@s and tho klnds of student aetivitles ç¡trieh are present

Ln second language teaching ln the senior hlgh schoolu In thls study

the seeond languago is French anl the method ls tbe audlo-llngual

method as applled 1n the hogra"m Le Franpa:Lq at the seeord-1evel

Parl-er et Lireu this seeond-Ievel of the progrem Ís used In Þfanltoba

school-s general-ly in grades ten and eleven and sometlmos ln grade

twelveu

Havlng devel-oped an obser:vatåon system 1t ¡¿as then necessery

to test lts vlablllty and va11d19y by uslng it to seore actual classesu

fn thls study three key questlons were asked about the koeedune-

Actlvlty ObserrratLon Systern r

I" Can it bo us€d to score the different teaeher proeedures ard

student activitløs neLevent to seeond language sklll acqulsitlon in

sntiro socond language elass perlods?

2u Can tho scor@s obtalnd by t,he system bo æcpressed ln tems that

lend to analysis anil eomparLsons?

3n Can the system glve pørôj-nont infomatLon ebouB the sequence

of procedures ard aetl\rlties?

III L]]"IJTÄTIONS oF TI{B STITDY

1" This study deelt wlth tdentåfylng and quantlfylng proeedures

anC actirlties of teacher-studer¡t lntonaetlon in the proeess of

developtng psychomotor and cognltlve skllLs ln secorui language students

1n the senior hlgh school, No attempt r,ms mede to detennLne elassroom

cllnrato (1uen, the affeetlve aspects of teaeher-studenÈ lnteraetion)"



of teaeherse proeedures 1n temrs of achievementu It s¡as the purpose

of thls study only to develop an effectlve end meaníngfuL lnstrunent

to ldentlfy anå quantlfy teaehor proeedures and stud.ent actLvttlcs"

4ø

3.

l&n

t,+o

No attempt ln thls study wes nsde to determine the effectlvensss

This study did not deal wlth non*verbal lntoraetlon.

Procedures ead actlvlties 1n Ergllsh t¡ere not dealt srlth 1n

as rnreh detelI as p'roeedures and actlvltles ln FronchE eogu, 1n the

lnstm¡nent there are twelvo categorl€s for proeed.ures a¡xl aetlvitles

{n Frencb arxl only trso for procedures arul actlvitles ln Engllsh"

5" Most of the deta was gathered fron tapos, ù¡e to llmLtetlons

of tlme and reeordfng equiprent the çrrltor could not vlslt all cLesses

to mako }!ve scorings non could he meke audlo-vl.sual neeordlngs" lhe

advantage of recorded materlal over llve scorlng ls that correetlons

can bo made by replaylng tho tapo. However, sound tapos do not lnelude

the rrisual espeets of thc elass" ALso, tho seoring of the elasses on

tape r+ere not alvrays perfeetly aceurate because students reho spoke

veny quietly could bø heard only nlth great dlffleulty ery[ in a few

lnstanees an educatd. guess had to be made'

6n No attempt ¡^lae made at random sarnplÍng or elfunlnation of varlables 
"

In thls study flve cless psrlods of flve volunteer €eachers teachlng

Parlef et Liro were reconded on tape an:l soored aecordf.ng to the

hoeedure-â,ctivity Obseryatlon .ånalysis Systenu Ïhe data r*as analyzed

through comperisons and descriptions.

ã
Ia All teachers reeorded In thls study were volunteers arxlu es sucho

rnay be nore confldent of thelr nethodolory than second languege teechers

in general"



IV DEþ-TLTITTON OF ÎEzu'fs

1" Senlor Hleh School--r@f6rs to grades tenu elevcnr êrxl tr¡elve

l'n Menltoba schools"

2" Second lønguege--ln€ers eny languege other than the studentes

nother tonguen In thls stucly the second language 1s Freneh belng

taught to Engllsh speaking studentsu

3o Seeònd-Leyel--fn thls studl second-Ieve} refers to the post-

fntroductory level of the audlo-Ilngual program Le 5'ran&ais"

the flrst-levelu entltlcd Eeouter et Perlcrr consf-sts nalnly

of o'drilIt' in v¡Ì¡lch students praetie€ end memorlze Besle Dlalogue

Senteneeu Q,uestl-on end Ângt¡er Practleeu Pettern Praetleeu and 'us€'o

thls naterlal 1n conversetlons"

The seeond-Ievol, entltlcd ParlEg-g!_IåIgu shifts Íts enphasis

R.áeepitula'b:þnufrom "dr111'o to uhse'o in Aperquu Conversallon

-TNannatl-on Orale" Narratlon Eerlte

end other strategf-es suggesÈed for the t,eacher 1n Llvre du Maître

v¡hich aceompanles ParIer_gL_L:!æ" Aecording to I\raddell "Second-level

leanring 1s a erueiel stege 1n the planned transl-tlon from *drlllu

to ouggo."ont 1

4, hogedu¡e-Aetivltv--In thls study e procedure refers to any

verbal behavlor on the part of the teacher to bring about deslred student

actl-vltles" Aetlvlty r@fers to student behevlor lntended for developlng

I' Freeman Ï\^laddello 'Torelgn Languagc fnetructlon at the
Seeond Levelon'ALlee Lange}llere Sy1vla Narins Levy and Pet,rícia OeConnoru
Le !'rqnp¡der Parþt-elL L:Lreu Llvreju Ms$tre (Toronto and Montreal:
f-or¡ffirt end winston of cffig) p" ft"

seènqs SslqItenees, Ç.gspte-&gndu
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etudent l3-stening eomprehenslone speaklnge readlng and wrlt,lng sklll-s

J¡ the seeond lenguage"

5u Method-- 'oA method 1s an overeil plen for the orderly preeentatlon

of languag@ met@r1a.L"" 2

6n Á,ud1o-1_1n2a1 method--This method ouls based on the essumptlons

that thc spok@n fornr of the languege must be taught before neadlng anC

tæltlngu t,hat lt mtrst be based upon e contrestlve study of the netlve

language v¡hl.eh the student 1s leannS.nge and that, lenguage nust b€ ov@F-

learned by meens of a speclel type of dr1ll knowr es the epattern practlceer"3

7. Stnateqy--ïn thls study e strategy refers to a set of pnoeedures

end aetivitLes lnvolving e@rtaln elements of the content (eugue sorlr€

of the strategies of Perleg-et Ltrg are Lllperguo þ-Báeqpitulatlon,

Ls NeEEgþ-1on 9rels" )

B' Comratrnlcatlon--refers to normal or n€&F-normal uee of a. Ianguage

to exchange ldeas oreL1y" In thie study cormunLeatlon has ttre se^me

neaning &s *use" as used þ 1\oadd.elI. 
¿+ It also has the same meanS-ng

&s'oreel languege" as used by Jarvls. 5 Comrunlcatlon regulres the skllI
of oral flueney deserlbed by Twaddcll as the "ablllty to talk readlly

ebout a varlety of toplese creating new sentences to tal.k ebout or

2' Jeen Iouls l"fauriee, "A Møthod of Procedure .å,nalysls ln the
Teaohing of Freneh as a Seeond Language'o (unpubllehed Me,stenes theslsu
Untverslty of Manltobeo 1968)e po 4"

3" H.
4u Tr,raddellu 9p" g19.r p" 1x
5.

GlLbert .å." Jarvlsu "A Behavloral Obsenvat,lon Systen for
CLassroom Forelgn Language Skt1l Acqulsltlon S.ctivltíesr "
The Modqrn Lsnzugee Journalo Vol. J2u No" 6, p. )J6"



ask about new sltuatlons" " 6

9u Drlll--refers to classroom proeedures and actfultles of modeling

and repotltlon of language for students to learn and overlearn the

basle slcills of the language, In t'his study dr1ll refers to those

procedures and activlties deslgned to brlng about oral accuraey

descrlbed by tbaddell as "&n acceptable pronunciation of the phonotÍc

elements ooo ln phrases and sontences as well as ín indlvldual words

or syllabIes and the unhesitatfug use of the eonrect gra^mnatical

struetuneso " 7

V ORGANTZATTON OF TTïE STUDT

The remalnlng chapters wore planned 1n the followlng mannerg

Chapter II reviews tho literatune most closely related to the present

studyu Chepter ITf attempts to explaln the methodology of the studyu

Chapter fV presents tho results and interpretation of the data of this

studyu and Chapt€r V sumnarlzes the procedures and findÍngs of the

study and eoncludes rrlth sone lmplications eoneernlng the pnesent

and future res€&rch using dlreet obsenratlon in the second language

eLagsroo¡n"

Twaddellu

Ibld"

6u

7o

.S," 9&"t P, h



CHAPTER ÏÏ

RE\rJE1¡ OF RELATED LITERATURE

Si¡ce tho present study proposed to develop a system for

research in second language teachÍ:ng uslng direct observationu this

chapter rer¡ier¡s somo of tho literature about methods 1n second

language teachingu research needs in second language teaching,

neseanch 1n secor¡d. language teaehS-ng usi.ng broad comparisons of

nethodso årld resealch in teaehing atd. in second language teaching

using direct obsem¡ation,

Ï þDTIJODS ÏN SEIOND LANGT]"TGE TE,{CHING

St:revens lísts six major changos in classnoom methods that

have galned ground in recent y€ars" thoy are: (f) TLre decllne of

the Gra:.¡snar--Tþanslatlon Mothod, (Z) The spread of tho 0ra1 Approache

(3) Contextualization¡ teaching 1n situations, (4) More intenslve

teaching, (Ð St,arbing yoruiger end (6) Integnation of SubJects, 1

Ie,do outlines three måln tyipos of methods of seeond language

teaehing¡ (f) Gram'aar--t::anslation rnethods, (Z) Oirect mothods and

(3) Llnguistle Äpproaeh" 2

Most r+niters on second language teaehing eonsider the gramrer-

translation methods to be nore or less defunetu

In P"D. Strovense PapoJ:s in Language anè La!ru,ege Teaehlne
(Ion¿onr ft<ford. Universlty

2" RobeÌ-t, Lad.ou Lgpßuege TgeghÍng¡ A ScienL1ll_e Âpproach
(New York ¡ MeGrars-Ht1l,



o

The reasons fon thls deellne are complexn It 1s not tnre
that nobody has Learned lengueges through thJ.e method, rel¡rf-ng
largely upcn 1-earnlng gramnetleal rules and exørolslng thø
pupil through translatÍon lnto and oub of the forølgn language"
In any cese ther€ ean be no srlghtu and orørongu ways of language
teaehlng" But modern thoughtbelleves that other methods are
generelly more effectlve, mor€ rapid and more relevant to the
changed alnrs of the professlono t

Thc dlrect*methods came about as a reactlon to the gr&rmer-

translatlon methodu

the dlrect method overeamc the two maJor faults of the grannêr-
trensletion rnethods by substltutlng languege contact for graman
reeltatlonu and language usø for translatloÍt osoo honever ,
the dlreet nethod ¿ssumed that learnlng a forelgn language ls
the same as leernlng the mother tongueu that ls, that exposlng
the student dlrectly to the foreign languagø lnpnesses it
perfeetly upon his ¡nlrd" thls 1s tn:e only up to a polnt, slneø
the psyehology of leernfng a s@cond language dlffers fron that
of learning the flrst" 4

The rnethod wldely used for the last two doeedes¡ is

referred to as thø llnguistlc, the audio-linguåIs t,he oro.l-auraI

or the oral approach" Aecording to Carroll there are four pæornlnent

charaeterletfcs of the contenporary nethodsr (I) ttems ane normally

prcsentd end learned 1n their spken form befone they ere presented

Ln thelr wrltten formu (2) results of selentlflc analyels of the

contraste betr¡een the learnero0s language and thø target, language is

used to an lnereasing degreeu (3) ttre need for overlearnlng of language

patterns by a special type of dr1ll kno¡rn as "pattern-practfca" is

)" Strevense oÞ, e-LLne p" IJ"
4" 

Ladoo g}-e--c-l!" u ppn l+-6"
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stressede and (4) the use of the students mother tongue is mlnimlzed"

Many wrlters today speak of a seeond contenporery method 1n

eontrast to the audlo-llnguel method" Thls method 1e based on the

Cognit,lve-Code loarnlng theory" Carroll rnnltcs ¡

the cognltive-eode learning theory o o o lß&f be thought of as
a modifiede up-to-date grarnnar-translatlon theory' Aceording
to thls theorye learning a languagc is a process of acqulrlng
eonsclous control of the phonologicale grannatical, and logical
patterns of a second languagee J-argely through study and analysis
of these patterns as a body of knowledge' the theory attaehes
more importancø to the learner¡s understandlng of the strueture
of the forelgn language than to his fecillty 1n using that
structure on"u ô

]Ï RESL/ìRCH I\TEEDS IN SECOND LAIüGUAGE TEACHTNG

Strevens sutÌmarlzes resaârch needs ln second language teaching

in three broed. field.s¡ (1) the seientific basis of language teaching,

(Z) ttre technology of language teachlnge and (3) organizatlon" 7

Âs subCivislon of (2) the teehnology of language teaching he

llsts psycholoryo methodologyu applied linguisticsu and. equlpnent" I

Thts study deals w1th researeh in nrethodologyu

ft+o types of methods researeh 1n second language teaching are

(1) research uslng broad eomparlsons and (2) research uslng direct

observatlono

5' John B. cerroll, "Research on Teachlng Foreign Languagesr"
Hlrndbook-of Reqes.rch on îsachiner NnL. Gage, edltor (Ctrícagol Rand

-1064"

6' John B. Carrollu "PsychoJ-ogyu Researeh,
Teqcblng, Albert Valdman, edltor

Cornpanyu 1966)r pp" 101-102.

Strevensn oÞe elto¡ p" 4"

ïbld.

and Language Teachirgn "
(Nev¡ York: McGraç¡-Trerds in
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ïII RESBARC;{ IN SEIOND LANGU¡,GE TEACHïI{G USII'IG

BROAD ,JOÌ{P.AT SONS OF I"ÍETHCDS

l"fuch research Ín second language toachlng has been done usÍng

broad comparlsons of methods" Carroll urites:

Ever slnce the edvent of 'hodern" language teâ.ehing rnethods 
" " " e

foreign language teeehers have felt lmpelled to eontrast these
methods with more tradltlonal ones with respect to student
attalnment of the varlous objectives of thele courses" 9

Canroll cltes the study of Agard and Dunkel (194S) as a case

ln polnt" Howevere he says of this study and of other such studles¡

Rigorous experlmental deslgn has been largely absent o n " ; inst,eadu
simple group eomparisons have been made at various stages of
training, çrith hardly any use of cont,rol meåsuremsntso The result,s
of these studies have been largely ineonclusivs, 10

Another rnajor study uslng broad comparisons of seeond language

tcachlng mcthods was the Fennsylvanla ÞoJect (1965*69), In that

projeet tho researehers attempted to eli¡rine.be some of the r.¡eaknesses

of previous such researcho For exarnple, field consuLtants mad.e

perlodlc un&nnounced classroo¡n observations in order to rate the

teachers? adherenea or non-ad.herenee to assigned mothods" 1l

9" C¿rroll, 'l,esearch on Teaching Foreign Langueges,, qpo elL"¡
p" 1066"

10" carrollu b: c.l!.
11" Philip D" Smitho Jru, and Ðïanue1 Berger, ',An Assessment of

Three Foreign Language Teaching strategles utilizlng Three Lenguage
Laboratory.Systenrs" (F'hiladerlphia¡ The Center for Curriculum óeve1opmentu
Jnc"e 1968)o ppn 40, 4lrand 45"
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Howeveru in the second report on the project they write:

The research, in exarnining student attitude, superflcial
classroom rnethodoÌogy, and teacher proficieney nay have failed
to exannine the real causes of variation in achlevemento These
rnay be in the unexblored area of process--student.motivation 

1?for second language learning and student-teacher intoractioïr" '

Coneernl-ng the Pennsylvania Froject Frank M. Grittner v¡rites ¡

The validity of the research design used by Smith and Berger
is being increasingly questloned by educational psychologists
and curriculum specialists" For exanple, Stephens ln tho þ.ocess

"f=qglgllÞg. 
(noft, Rhinehart ¿nd t^Iinitor:) doãunents ?80 sGi--

studies involvi.ng control and experlmental gourpsu 0f these¡
lB0 shor,':ed "No significant differencesrr or"NSD"o The rernaining
200 students (stuaies) were rather evenly dlvlded betv¡een positive
and negative results" In shortu a half eenturSr of such "research"
has tol-rl us a.lmost nothing about the relative_ çuperiority of one
edueational stra-tegy or systern over anotherl f3

Frank Otto coneludes ¡

Perhaps ther rnost signiflcant conclusion that can be drarsn fro¡t
stu<iying the Pennsylvania Þoject is that r,¡e must have better
research regârding tlro proc,r:r;s of learning a foreign langpage and
the subsequent patterns of teacher-student inùeraction. 14

12' Philip D" smitho Jro o Halnunt A. Baranyiu "A Comparison of
tho Effectiveness of the Traditional and Audlolingual Approacl'res to
Foreign Language fnstruction Ut,ilizing Laboratory Bquipment" (Philadelphia,
the Center for Cumiculun Developmentu fnene 1968), ppn 112-113,

L3' Frank r'.1. Gri-ttneru "Lstte¡ to the Editor"j Ne¡qsJslter ol t,hg
Nqtj-onal Associ , NALLD, Vo1, ffI,

e Teacher in the
Pennsylvania Projectu" The l,fodern Lanßuaee Joulns._lu Vol " 53, llo" 6
(1969)o p" 4zo"

14. I'rank ûtto, "The Teaeher in the Pennsylvania Frojectr"
The l.Íodern Lanzuage Journs.l, VoI , 53, No. 6, (l-969), p, 42Oo
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Howeveru slnce thenrthe Pennsylvanla proJect hes contlnued wlth

a eomparlson of the eognitlve and *rråtolingrral approaches to second

language teaehing" 15

One of the most'reeent researeh studies 1n second language

teaehing using broed conparlsons of methods has becn Chastaln and

Woerdehoffcs methodologlcal comparison of the rnethod bascd on the audlo-

lingual habit theory and the nethod based on the cognÍt,fve code-learnlng

theory, 16 The researchers outllned the three baslc characterlst,les of

the audlo-llngua1 heblt theory asr (1) the study and manipulation of

the struetural patterns of the languageu (e) tf,e lnd.uetive presentation

of nera materleln and (3) the naintenenee of the netural order of

langue,ge learnlng¡ inen lístening comprehensione speakingr neading and

writlng" 17 In contrast they ennunelated the eharaeterlstles of the

cognltlve cod.e-learnlng approech as r (1) the use of exerelses d.esigned

to teach gramatical undcrstarrding of the concepts belng introdueedo

(¿) tfre deduetive explanation of all grarnmar prior to any practice trith

the structuree and (3) the praeti-ee of all the language skills fron

the beglnnlng of the coursu" 18

Aften defining the theory of the two methods they selected

15" 
Ph111p D. smithe A- co¡p-aqisou-çf-Jbe-Çgg-nitive and Audig-

linlqual Approaches to [orelqn þnguaFe Ï¡struetlon (Philadephiar The

16"-vc Kenneth D" Chastaln and Frank J" Woerdehoffu "A Method-
ologleal Study Comparlng the .Audio-Lingual Hablt Theory and the Cognltf-ve
Code-Leernlng Theoryo" tre Modern Language Joqrnalu Volo J2, No" 5,
(1968), pp" 268-2?9"

17" ru" s p" 269"

18" rbld.
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representive Spanísh pnograms bas@d on each of the two methods and

compared the results of one sample group of student,s taught vrtth the

program based on tho audio-lingual method w'ith the results of a second

sarnple group of student,s t,aught 'sith the progran based on the cognltiva

code-learning theory"

Howeverr the reseerchers dld not go into the elassroom to observe

whether, in factu the two dlfferent nethods were being used" I'huso

thelr results, r.rhi-ch sIlght1y favored the cognitive eode-learnfng

thoor.ye v¡ere not onLy lnconclusivee es they thenrselves admlt¡ but the

wholo study v¡as not really vaI1d because the teachers t¡ho vrere supposed

to be using different methodss nâlo ln pracÈice have been using the

same method or a combination of methods"

Aceordlng to Polltuer and Weiss there ene trqo mein rùeak¡resses of

research uslng broad comparlsons of methods" First lt attempts to

transforrn the teacher variable to a constsnt.

One rm¡st ooo ask lf 1t 1s really the method that makcs the
difference in student echlevêment rether than the way ln which
the lndlvidual teacher i-nplenents that method urlth respoct to his
own eompeteneeu knowledge and characteristics as they interact
w1th those of hls stud.ents" 19

Seeondlye "the conparlson of methods ls also made dlffieult by

the problem of cnlterion m6asur@sr whleh must necessarfly reflect the

goals of teaching" " 20 When the goals ane dlfferent the questlon arlses

as to how to construct eriterion tneasures r.¡hich are valld for the

dtffenønt nethods"

10L/o Robert
I,anpnrage leaeher"
Developnent, Tneou

20u ïbtd.

L" Polltzer ard louis l,leiss,
(grilaAetphia, PonnsyLvania r

l9?0)o P" 3"

The Sueeessful Forelsn
The Center for Curriculum
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TV R¡SE¿RCH USIIíG DTR,ECT OI].SERVAITOI'¡

Jerrrls v¡rltes ¡

Although ihe inauspicious history of researeh on teechlng
effeetiveness ean appear inti¡nidatlng to the prospective
researcheru the recent widespread recopçnition of the need for
systematic observation of r¡het aetually does happen within the
classroom {çres seem to provide an alternati-ve to the futilitarlan
approach" 2l

Medley and I'litzel are in accord r,rith Jarvis u and state:

Direct Observation should play a erueial part in the most
fundamental kind of research on teaching--the seareh for effectlve
patterns of elassroorn beharrior--!þe type of research most worthy
of the name "methods reseeychu" 14

ìfaurice adds:

Direet observation has also an irnpor't ant function to play
in teacher edueation" One of the objectives of teaeher edueatlon
is to get teachers to behave 1n certain wåys v¡h1le they teaeh"
rt is inipossible to find out whether a program has boen suecessful
without, obserrring the effect of that Þrogrem on teachers in the
act of teacìring. This also appli-es to te4chers who are being
retrained. throùgh in-servlee eàueation" 23

2]-' Gilbort A. Jarvis, "A Behavioral Observation
Classroom Foreign Language Ski11 Âcquisition ActÍvities,
LansuaÊe Journaf, Vol " 52u Non 6, (f969), pe 3j5.

22' Donald I'f. ìiedley and lÌarol-d B" l4ltzelu "l.leasuring Classroom
Behavlor by systematic observationr " Handbook of Resoa,rell o4 TÞaçh:!4g,
N.Lo Gageu Editor (chicago: Rand I'leNally a

23" Louis Jean l,Íaurice, "A l,iethod of Frocecture Analysis j.n the
Teaching of French as a second l,anguage" (unpublished !f. Ikl, thesiso
The Univer.sity of I'{anitobau 1968), pp, 12-1J.

System foi
"The l.fodern
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lhe best k¡rown observatlon for studylng classroom behevlor

tøas developed by Flanders and 1s referued to as the Flanders systøm

of fnterectlon Anulysis. 24

Flarders, Amidonu Houghu Hunter, 25 
ana, others heve been instru-

mental ln developlng lnteraetion anelysi-s as a researeh proee,dure to

analyse elassroom cllmate and lt,s effeets on studentsn Thus¡ their

main lntorest has been the afføctlve aspeets of teachi"ng"

In the past seven or eight yearso Snith, Be11ack, and laba 26

heve studled the cognitlve aspeets of the teaehi-ng-leerning sltuatlon

1n sehools" They have analyzed the Iog1eal, cognltiveo lntellectua1

espects of elassroom discoìltos€e

Searles 27 corbined the charting of affeetlve and cognitíve

aspeets of elessroom behavior.

24" 
Ertmorrd J. Arald.on ancl John B" Houghn edltorso Interactiqn

u (Reading, Iufåèìãchuss@tts r

Addisson-tdesloy Rrbllshing Compa.ny, 1967), Prefaeo, pu vlu

25' Eclmund Aml<ion and Ned Flendersu "Interactlon Analysis as
A Feedbaek System", Irlteract.þn__l$tl-Is1-sl__ Thesly, Researcb end
Applieation, E. J. Anr chussett,s :
Addisson-Wesley Publishing Company, l9(r?)¡ pp" 121-140; Edmund Arnldon
end Ellzabeth Hunter, "Verbal Interaetlon in the Classroon¡ The Verbal
ïnteractlon Cetegor.y System", o_L"eÉoo pp" 141-149; "An 0bservatlonal
System for the .tlnalysis of Clessroom Instruction", op" liilu ¡ pp. LIO-IS? ,

26" B" Othan*l Smith end Milton O. Meux, A_glqbr of tþe-i,ogic
of Teaeþ.lne (Urbanao Chlcagou london, published for the-CãïGæïf-
Edueatlon by the unlversity of rllinols hesso 1970); Arno A. Belleeko
Hcrbert l'{" Ifierbardu Ronald Tn H¡rmanu and Frank L. Smith Jr", lhe _Languageof tLe Classroon (New York: leachers College kess u 1966); an¿ tilldu t"Uu.
end Freenan Fo Ílzey j "Teeehing Strategles end Thought hoeesses',
Te_e.ehers-- Coll-eqe Recorclu Vol" 65u No" 6, (1964)c ppo 524-5j4,

2?" John E" Searleso A Sygb-gm jlor Instructlon (Scrantonr
Internatfonal Textbook cornpa nW



I?"

Iøst}ye I'faurlce 28 h"* developed a procedure analysls system

to study the psychomotor aspeets of teacher proeedures"

RESBARCH lll SÐOì{D LANGU.{GE TEACIíING USTNG DI.RæT OBSERV:ITION

ft has only been 1n tha last five years that rcseareh using

dinect observation has been eondueted 1n the second language class-

roons Second languages wer@ &rnong the subjoct âreês excluded from the

early ertenslve r-rork of Flarders because the ínteractlon analysls data

"Tr@re too varlablo for effieier¡t analysls" n 29

Moskosltø first used Flanders system 1n the second language

elassroom to exemlne the effects of training second language teechens

ln lnteraetion analysls, 30

Slnee then othen studlesu uslng speclally prepared obsenvation

systemse have been earried out 1n tho seeond language classroo¡n, Three

such studies qrere condueted in the Unlted St'atese one 1n DngJand, and

one 1n Canadau Gllbert, A" Jarv1su at hrdue Unlverslðyo developed the

"Behavloral Observetion Syste¡n for Classroom Forelgn Language Sklll

Acquisitlon Actinrlties" 31 r"rlth twenty-four different categoriesu

28" Ifaurlces oÞn cit"
29' 

N€d Á." Franders, "Analyzing
Lgtdersh.ip¡ Vo1" XIX, Noo I (December,

9.P:-iå9u ¡ P. 335'

30" Gertrude Floskowitzu "Thê Effeets of Tralning Forelgn Lenguage
Teachers ln fnteraction .A,na1ysesu" Forgign _Isngueee Ann¿ls IIf,
(Marcho 1968)a pp, 2L8-235,

31" Jarvisa oÞ. eit"r p" 335-34L"

leacher Behaviorr " Edug.gtionql
1961) u p. I?3u quoted by Jarvis
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Orln Nearhoof developed a ten category lnstrument' for measurlng

o'Tceeher-Pupll Interactlon in the Foreign CÌassroolrt o o n" 32'and'

S.H. Rothfarbu in the Dade County Frblic Schools, Floridau developed

a thirteen category system to study "leacher-Pupl1 Interaetion in a

FLË CIass," 33

E.C. Wraggs at the Unlversity of Extero adapted. the Flanderse

system of interaction analysis to tho second language elassroorn by

doubling tho number of cetegories to have the first ten representlng

lnteraction ln Bogllsh and the last ten representing interection 1n

Freneh" F

Iouis Jean luhuríee, at the Universi-ty of ì'lanltobau developed an

eleven category proeeduro analysls lnstrurnont, 35 fot analyzing

procedures 1n a French class uslng Le Frangais ¡ Eeouler- et ParleI

çù1ch is the first 1evel of that program.

These category systems, aecording to }rtoskowltz, 'have been

developed, not to evaluate teaching but to desqr!þe ite tho assunption

32' 0r1n Nearhoof¡ "Teacher-Frpil Interactiontn tho Foreign
Language Classroomt A Techníque of Self-EValuatlonu" from an unpublished
research peper reported by Frank M. Grlttner¡ leaehi-ng-Fqgglgn -l.enslageq
(Ner^r Yorku Èarper and Rowe Publishersu 1969)o ppn 32?-34L"

33" S.H. Rothfarbu "leaeher-Þrpil fnteraction in the FLES Classr"

Y" E.C. Wraggn "Interaction ^Analysis in the Foreign Lenguage
Classroomr" The Modern ljlnguaee Jg$fnal, Vo1 54u No" 2, (I9?O)
pp" 116-120"

35" MaurÍceo 9Þ, eíL"
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being that before you ean evaluate the teaehing aetu you ought to know

ç¡hat the aet eonsists of 
" " 36

Polltzer and i,trelss 37 are anong the few researehers to d.ate

+¡ho have observed classroom beheviors of teachers "to ldentlfy those

ç¡ho l,¡ere suceessful Ín terms of prrplI aehievement e and to compare the

behavíors an:l ch¿racteristics of theso toaehers t+'ith those of the

tcachers ç¡ho were fdentifled. as less successfu.]-u" 38

It l¡as the intention of the çmiter to flnd or develop an

obsenratlon system to examine teacher proeedr:res and

ln the teachíng of French in the senlor hlgh sehool"

progran used ln Flanltoba hlgh schools j-s the second

student activities

The current

lavøI¡ Parlcn

et Lire of the Þrogran Le Franeais"_--il_

None of the above-mentioned systerns could be used as suchu

Bute all of theme some more than othersu aided the tnriter 1n amíving

at the fuocedure-.Activity Obse¡¡ratl-on System whieh !¡as developed for

thls studyu The reasons why nono of the systems could be used as sueht

and how they did help in fortnulatlng a system to study behavlor ln a

second language clessroom using Pgfler of Llre are dÍseussed 1n some

detall |n the follolrlng chapter on the Methodology of the study,

lhis rerrle¡E of the literature domonstratos the need for net+

and better reses.rch ¡nethods in the second language classroom so that

teacher.s ean ehose the bsst methods and use the best procedures to attain

36"

3?,

38"

Mroskor,rltz p gplgÉn o

Polltzer ard lrleiss e

pp" 2IB-2I9"

g!.=J.r!..

)rI nfbid" e Á.bstracto pn
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the best results in teaching a secÕnd language. Research using broad

comparisons of rnethods urithout, observing whether the teachers are using

the rnethod they ar6 supposed to be uslng has proved futileo Researeh

using direct observation may be the ansr,rer to the need for ner+ and

better research methods 
"

This study attemptod to further direct observation res€arch in

the seeond. language elassroom. llost studie's in the seeond language

classroorn have been eonducted in introduetory elasses rvhere

variables are fewer than in more advanced elasseso fn Ìianitoba

schools grade ten students heve studled French prevlously for three

or more yearso Thus, the procedures and activitles at, their l-evel

&re rßore conplex than at a nore ele.inentary Ievel, This study atternpted

to categorlze and analyze these rûore conplex procedures and activities.



CHAPTM, IlT

}"lETHODOI,OGY

The purpose of this chapter is to cìescribe the methodology of

the present study' ït outlipes the ral"ionale of the st,ucly. ft,

describes the tr¡o levels of the þroqraìn t e FranS.--the first level:

Ecouter et Parler and the second 1evel: Parler et Lire" It ot¿tlines

the baekgroutd to the development of the Proceclure-Act,ivity Observatj.on

System" ït explains the theory cf this syston; defines its categories ¡

and outlines its proeedures for categorieing and ínterpreting data.

Lastly, ?hapter fïl- summarizes the lnethod of investigation employed in

this study,

RAIIONA.LB OF TiJE STTIDY

The lomp::ehensly-e Díctignar..y of Psychglosical gnd _l_syghc-

analytj-eal Terrng (English and Englishu 1958) defines teaching as

"the ar.t of assisting another to le&rnu" Thus, resear.ch i.n teaching

must consider troth the teacher aud the learner. Research i.n teaehing

using syst,enatlc obsetwation niust consider the proeedures of the

teacher, ths activlties of the learner, anrì the nature of the

disci.pline 
"

l¡iacdonald says l

Sone t"esearchers prefer to deal only with a teaclrlng-learning
systern" Thus, it is agreed that neither. teaching nor l-earning is
a sensible concept apart frorn the o'LÌlor o o " . The t,ea.ching-
learning systen, it j-s argued horo, is more aptly called the
inst.ruct,ional sysb€lr r o. " lhus teaching is cìefj-ned as the
behavior. of the teacheru Ìearning as the change in learner
behavior, instruction as the pupll-toacher lnteraction



situation o n " " Another r.'ay of putting this mlglit be:
learning is the desirecl response, teaching is the art of
syst,emaiically presenting stimuli, andf or cues ; instruction
is the total stirnul-us setting-within which systematic stimuli
and. desired respon"u" o"",r"o-1

Therefore, direct observation using a systetn of discre'l,e

categories as a means of identifying and quantifying class::oom

behavior nust includo categories for teacher behavior and categories

for student behavior, and these cetegor'les must reflect the content

of the behavior¡ iuo", the content of the progran under study" For

exarnple, a valid s)¡stern of behavior analysis in the second language

cfassroom n'Lust clifferentj-ate betr+een types of behavior"s which are

nronolithic in other classroomso When a studerrt saysr "Itrs a

beauti-ful day today", he may say lt in hj-s first language or in the

seeond language which he is studying, If it is his second language

he rnay say it becauss in fact it is a beautiful day and the teaclier

has asked hj¡¡ hor+ the weather is, or he may be sayirrg this sentence

because lt is an iten in a pattern drill" on idiomatic erpressions

about the rveather, or it may be the only ensÏter that he knov¡s to

respond to a question about the r"eatheru rn'hether it is cloudyo

raining, snowing or the sun is shining.

Thuse a good systen of cate'gories for direct observatjon of

instmction nust icìenl,ify behaviors in terns of their consequences e

ioeo e in this studye in terms of the language skills whictr t,hose

behavlors inierrd to produce in the studento

1o James ts" I'lacdonald, 'Iheories olfqstruclioÞ (Washington:
Associatj-on Supe¡vision and Curricnlum Developrnent, 1965), pp 4-6,
quoted by Louis Jeau }Íauriceu "A Ì'fethod of Proeedure Ânalysis in the
Teaching of Fronch as a Second Languager" (unpublished J'f" lll, theslso
The University of l"ianitoba, 1968), p. I?c
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TI THE FTRST LEVEL OF THE PROGRAì'Í ¡

LE FP,ÀÌ'C4TS r EIOUTER ET P.LRl,ilR

Before beglnnlng to devøIop the Proeedure-Acttvlt'y Obsematlon

Systen eareful eonslderetion was given to I'fe,urleeqs Proeedure Analysls
â

System, r the Proeedure AneJ.ysis System was developed for studylng

the flrst Level of the progrâm Le Fran$ale_¡__EcpuLer_gt PaEþf"

Howeven, eccordlng to 1\+addell¡ "The seeond-Ie¡¡el eourse

differs fnom precedlng &þrk Ln lts lffiredlate obJectlves and henee

fn lts materials and proeeduFesu" þ

In the fårst-løvel every ltem of the seeond languag@--€verl

norråe eonstruetåon er idLom had to be praeÈieed through the flve

stagesr ReeognLt{ons Imitatlsna Repetltlonu Varletlon end Søleetlon"

ftsaddeil states¡

Inrltation, Repetltlonu Minirnal VarlatLon--the intemedlary
stages of learning--oeeupied most of the classroom tlme of
thø lntroductory phê,se n""n Reeognltlon and Selectlon were

Zu
Dominlque G, cât6, Sylvia Nerins Leryu ard Patrlcia Oogonnore

Le Francals¡ nosg!*r.-g!"-Pgqlug., (New York¡ Holte Rtnehant and I'üinstonutçr¿TF-
3u l,oule Jøan MeunÍee, ".ô, Method of proeedure Analysls in the

Teaehlng of Freneh as e second rgnguageo'u(unprrblished M.Ðd; theslse
the Universlty of Manttobs., 1968)u -

l+o
Freeman Tr+addellr 'tsoreign Language Inst,¡:uctfon at the Second,

L€vel", .&11ee LangeJ-l1er, sylrrS.a NarLne Lãvy-and patrlela 0oconnore
Weç, gt l-ir., Llvre*du l{qÈlryru canad.ian &Jltlon pnepøred
Þy f(obs1"C Re Royê (Toronto enå Montreal¡ i{o}ts Rlnehart and Winston
of Canadee Ltde I969)e pu 1ìr"

E)o côtá, 9Þu 91t" u Teaeheros &litlons pu xi11"



24"

de-emphasízed o o o o Careful nn:J.tiple presentatlon by the
teaeher and gul-danee by the te¡*, Fùus the rigorously consis-
tent recurr@ncs of tords and struetr:res, kept Reeognltion
from bolng a problem¡ and the practlce of Seleetlon r,¡as

protectively lÍmited and gulded" o

fn developing the Procedure Analysis Systeme Maurice took into

conslderatton these facts (uslng ût6 ? as hls source) " Five of the

eleven eatogories are Category 2--Recognitlonr Category l--Imitatlone

Category 4--Repetitlonn Categor:y 6--Variatlono and Category ?--SeleetÍonç

The otber slx eategories are Category 1--Dlrætionsu Catogory J--

fnfomnatlonu Catcgory B--fndlvidual Student Responsesu Category t--
Group Student Responsesu CategorXr 1O--Student Questionsu and Catego4r 11--

Sileneee Confusion or ïrrelevur,".n I Category B--Indlvlclual Student

Respnses end Categoq¡ g--Group Student^Responses are heavily

weighted r'r1th student Imitatlon, Repetltion and Mínjma1 Variation"

A brief study of the cornparison of the means of tho four

teaehers obtained on the elevcn different categories shor""s that

Cetegory p--Group Student Responses hed the hlghest,number of events

scored (33,29ß), Category 3--Imltatlon had the eeeond hlghest (?2"69fi)

and Category B--Indlvj.dua1 Student' Responses had the t'hird hlghest'

Q5,6L#)" over seventy per cent (?Z,og%) of the events scorod oecumed

ín these throe eategorlos" 0n the êvereger nearly elghty per^cent

OA"ZZI') of the class events scorod oeeurredin the five eategorles of

6' ft.¡addeIIs oÞ" qilo¡ Þovu

? ' càtó', opq--g-i! 
"

8u l,faurlcee oÞ-" çl!¡ s pp" 32-33
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of Iml-tattonu Ropøt1È1on, Varlatlon, end Indlrrldual and Group Studer¡t
9

Responses u

Thus, in theory and Ín fact t'he emphasls 1n the flrst-level

peogrêm 1s on Iml-tatlpn, Repetltlon arxl VarieÈlon'

III Tllit SUI0ND IEVEL 0f THE PROGRAII¡

E FRAN?AIS: PARI,ÐR ET L]RE

The.oqy

Á. rnaln feature of the seeond-leve} "1s the playtng down of

the rniddle steps (tr'ritattono Repetitionu Ffinlmai- Varie.tlon) of the

Ia:rguage learníng proc@ss thnough DRIÌ¿ o¡r the FL Forelgn J*nguage e

and a eompensatory brulldlng-up of the first and last stages (Recognitlon,

Seleatlon) whieh are the USE of the FL, to rnone nearly epproaeh real

lenguege bøhavlor" " 11

the naÍn obJeetives of the second-level 1s to develop onal
L2 t3

sceureey and fluoneye and to develop readlng skills" fts

seeondarXr obJectlvec ê,tre t,o begln the formel study of Granma*, 14

9u Maurlee, Sg-gl&"r pu50u

10" Aliee Langølller, Sy1via Nerlns lævy, and Patrlcia OeConnoq
T,e f'rançais¡ Parler et Lire (Toronto and Montreal¡ Holts Rinehart

1969) 
"

11" lYnaddellu opo eit"e polro

T?"
Langelllere oÞn eit,, !þqe__d!å UåSfee pu ixn

L3" fbldn, po )cvo

Ll+' &1È" p' :rrLvn



to inerease writing sld.lls ln preperatlon

uthe systenatlc beginnfng of real writlng
15

conmunlcetlon'o - r,r111 take placee and to

wittdow" (UuUt 1n the flrst-level) at the

2Á"

for the third-leveL r¡here

skill for practlcal

"look ln through ths

second language oult*""16

For the

ís given here

llSB n

reeder to better understanC this study a

of the naterfals of tho cours@ Parler et

brlef outllne

Lire anC. their

fhe main rnatertals ere the studentos textbook entitled

Perler et_Lire with aeconpanylng audio tepese the studentss exerclse

booku Livrs deFkegglgss, and the teacheres ¡aanu,al, Liyle._d¡!_U4Êlren

Opt,lona1 supplemantar¡r materlels inelude dlsplay photoss f1lm strips

entitled Une Ann6ø. en FrEIree wlth accompanyång tapes 1n Freneh and

1n Bngllshø revlew records of Eegq!:rr__et Par],ens end e set of mejor

tests 
"

In the studentss telrtbok there are th¡ee types of text¡

gonversatjol de 1g-Viø-Jggg3rel1ère, Scènes S-lqUe&ees u and Fappo¡tg"

The Convers4tl_e¡l_s are dramatic teNts of daily lffo conversetlons in

e Froneh loeaLe¡ the Se-ànes Slquenees arc made up of a seri-os of dremetie

episodos of every day llfe experiences that e,re sequential ln thought,

at¡ù development¡ the Rapports are narratlvo 1n style and take the fornr

of letter or essays on Freneh U-fe, literaturee science ard history,

15" rEdr¡ po :eçv1e
16" 

IÞåÉu, P" :orrli"

I,fateri-als end their Use
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1s followed þ two exerclses¡ Napratlon Orale anC

Nafration Ecrlteu The Scènes Sáquggces and Rapports are folÌowed by

the exercise 9ompte_&enduo The Nerration_Orale is a serlos of questlons

in French about the CopversaLþn end are to be ansnered in short-

answer questlon and answer practlce and/or ln complete-sentcnce oral

namative" The Nanrat.íon Ecrrte is a senies of questlons about, the

conversaülo¡ to be answered in writing, fhe compt,e_&c¡tlig is a serles

of questions on the Seènes Sóuegees- or Eepprt v¡Ì¡ich are to be

ensv¡ered 1n v¡rltlng so that the answers for:rn a composltionn

At the beginnlng of each chapter (except chapters Eight and

Fourteen) there are from two to four lllustratedu all-French

dietionary peges ent,itled Pgti!_Diqt,:þnÈsir9"

fn the nriddle of the studentos textbook there is an atlas

whieh eonsfsts òf flve maps 1n Frenchr one of the vrorlde three of

Franceu and one of Pari-s"

Neer the baek of the studentss textbook is e grarmer seetlon

of "forty toples " o e group€d together o o o in tho fo¡rn of an

elenentary referenee grannan so that t,hey riay bo easily ¡eferued

to by the teacl'rer and the student not only at the tlme cer.taln

grammatlcal topics ar"e being intensively studledg båt at any time

a grammatical questlon ls raised.u " I?

To assist the student in Recognitlon of meaning throughout

ehapters three to thlrteen there is glossing of Iow-frequency op

rrort-Fecìlrrlngu and othertrise dlfflcult r+ords and expressions in the

L7"
Þido¡p":oo<11,
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fonn of alphabetieally arranged footnotes; endo to be eonsult,ed only

as an energeney me&.sure of last resort, there 1s an end-of-book

vocabmLary of French words and phrases wlth approximate equivalents

ln hgllsh,

Tho LivEe-¡f*kerclceg 18 .ortui"rs ErSrç-lgEe-erelx srhieh

lnclude Les Exer:c1ceå êg ÞongFetatlonn Les F,\rleagleìns fdl_gmatlqqgs

end Les structures qrg¡mgb:lca.les ¡ and. Exenqieeå Eqrits r¡hich lnclude

e>rereises on granmar ard vocabular¡ro

lhe Liwe do M*Tt*u 
19

the studontss books 1n the crassroom" rt provides a ¡¡ealth of

suggested questlons fn French about the photographs undon the titre
tuÂpcrggu about the c-qovetrÊ$qrrq und,er the t,ftre _re_Eáeapitulatíon,

ebout the S"ce'nes :Þ4quolEgå an{ the R.åppÕï"ts under the tltles La

#capituletion, f,es !åUaflqu LsÏnterEfátatj.ojr, and @
and about the naps unden the titLe Lelrtlcs"

18" Robert_R. Roy, Lo Frenqgisr -,parle¿ e! Lire, Livre
deExelglees- adapted fron ExerelqeJ,fånual i-or fe franeefs ¡-paFter
g!-!if"; by }targeret D" t
þ Françpls ¡ Parler et .Llre þ re.ngelliere Lerry and o'connor
(Hqlle Rinehart, and kt-nston of canada, Ltd"p Tononto and MonÈrearu
1969) 

"

19" Alice Langellier, Sylv5-a Narins l*qy , er¡d patricia
!i!9nnon, Le Français¡ Parter et Lire, Liyre at:_pt"å!r", Canadian
&llt1on pr ntollãffii Hott,
Rlnehart,o e¡d ltrinston of Canadae Lirn:ited.u 1969),

glves suggested procedures for usi:rg
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St,ra_!eqles

. As deflned in Chapter Oneu a strategy refers to a set of

pnocedures and activitlos lnvolving cerbaln elonents of the content"

For tho zurpcso of this study oleven strategles were defined.

lu Ig Petft Di_ctlgryalre--consists of "Freneh deflnrtions and

paraphrases of ¡.¡ords and expressions used in the chapter that is
belng studledu The objective in uslng thern 1s to develop hablts

of comprehending and fonnulating neaning in French, and to prepare

the student for leter use of a conrplete ell-Freneh dlctlor""yo" 20

The vocabulary ltens ere to bo mlm-nremed and copied by the students

info thelr notebcoks.

2u l,t{reqçt1.-tois a key olemen'r, in the courseu essential to the

develo¡xnent of eomprehenslon in listening anC. flueney in expression"" 21

Thls strategy consists of a serles of oral questlons to be answered.

onelly about tho photographs as a t'preview" of a convørsatlon,

scene, or repontu u'fhe photographs are as mueh e part of the

conversatlons and scenes and reperts as the words that follow theme

for the conversations, sceneso and reports step directly out of
22

themott

ïn this study oral questlons about the .Atl_as or display

photos are also classified ln the strategy Apergu"

20' Langelller, op"-e-l'Þ-"u Llvre-êg-1,Íe3tre,u po :ffif 
"

2r" rbldo pu )oÐ{vo

zzu rbrdø, po raÐd-xo
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3" Ta__Lee_ture---is the stratery in v¡hich the teach@re students

or someone on tâpø Feads a Convere4-Èion, Scðneo or 84pærL"

Is Rleapitulation-*consists of a series ofl*" orel questions

and their aceompanyilg¡ah1eh "revle?,tu' the Conve¡:s-etionu Se-àne or Rappo-gÈ

photogrephs,

In this studye i¡rcluded. ln the stratery Ie Rlespitulatlgn

are the questlons 1n the Livre 4r þfaître urden the titles !g1!4g¿1€.u

Lolntorpr6tat,ion and -ï,e Quqs-b,:þlnalreu Ttrey are al-l oral questlons

to be answered ora1ly by the students to revioro arrd dlscuss tho

reading of the teds and aceompar$rlng photographs.

5" I+ Nasrat,lo_4_lqr4e--is designed to provide intenslvo oral

praetice in eonversatlon and narraÈion" The prescribed. proceCures

for this e>rercíse 1s flrst of all for the student to gíve shortu

natural &ns-r{ers to the questlons ín rapid{irs cor}v€FsatÍone ande

secordlyufor the student to use the questfons as clues in orsl

reports n

Le SubstiLutlon ls closely con¡:ected to @
1n content and provldos tho studont the opportunity to play the

role of one of the chat'acters 1n the Conversati-ono

ïn this studyu íncluded in the stratery Narratlon Qra.]q are

all t,he Narratlon 0r,a1e and sþÞLiluþigg exereises ln tho student?s

terbbook, and the þryre.tèory þrito and_Cqnpte--Egndu exerclses

when practleed ora1J.y"

6, Nar¡alion EcSite_--g-gqpþq_39@-- In this studyu thls stratogy

includes the exercises 1n the stu.dontos texLbook entitled Narratlon
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Ec_rj-te anl Co¡npte Eendu only whon they are done as wrltten

asslgrrments. Thls rnay take the form of cless tlrne designated to

writing these narratlves or eompositions, or class time for eomectlng

thern at, tha board or ç¡.lth en opsque proJector"

7, La Gr$rms.lre--The second-leve} of the progrem Le Franeais

lntroduces tho student to the fonual study of grarmar as a shorb

cut to leanning the language" this lnvolves a¡ral-ysis of the

differences bctçreen the studenb0s first-language and the second-

language under study"

ïn thls studye the strategy l,a_Sfanmraire fncludes aLL for:na1

presentatlon and explanatlon of grammer, whether 1t 1s p,resented

lnduetlvely or deduetívely and whether it 1s presented in the

student0s first language or the second language" This stnategy also

lncludes all class time spent on the e>corclses 1n the studentes t,erL*

book fou¡rd ln the sectlon entltled Gra¡rn{ire_ and the exerclses ln the

Lirrre d"Eerclçeq ln the section entitled Exereiees. &r:!ts erccept the

ono or two enenel"ses ln eaeh chapter on i.e_lqtlt Dagl¿qI$eåfg"

B" Dril!--This strategy includ.es all the exercises ln Llqe

deExerclces entftled Exercices 0raux" ïhese driJ-ls include Inítatíon

arxl Repetitlon in T"_1 and Mini:nal Varlatlon ln

the pattern pæactices ln Les ffi,ensLons IdigrL+'L:Lqgq; end Structures

Grangnaticales 
"

9n Sg>ntaneol¿p Conlrer.satfon--includes all porsonalized dÍseussion,

presentationu or questl-ons and answers where the teacher end students

depart frorn tho textbook naterLal p€r se and adapb the lenguage content

under study to thmselves arxl thelr worldu
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10. Class l'lanarren.en!--This strategy incl-udes extended periods

of class time¡ for the teacher to call the rollo read announcements,

Lnnounce assignments or testsu or discuss school pr'ocedures or eventso

11. 1'ests--Thi-s strategy includes all tests--fu11 period or

partial period--of listening coinprèhensionu speak:ing, reading or

r.rlting or s.n]r combination of these skllls,

IV B.A:KGIìOUND 0F THE PTI,0CEDURE-A:TïVI'IT OBStre,V/tTI0l.i SYSTÐ"Í

A study v¡as made of Flanders ïrrteractron Analysis Syster'i"

This systen consists of '"en categories. (See Figure 1.)

1o Accepts feeling
fndirect 2, h.aises or encoìJrages
fnfluence ), Accepts or uses ideas of student

4, Asks questiorrs
Teacher
Talk

5, Lectru'es
Direct 6" Gives directions
Tnfluence 7 n Criticizes or justifies authoritv

Student
Tal-k

8" Student talk-response
9. Student Lalk-initiation

10, Sllence or confusion

F'TGURE 1

SUI'T.4ARY OF FLAI,]DER.S? TIìTEÏìAJTION ¡J\IALYSIS SYSTÐ.Í 2}

23" Fdrnund Amidon and lJe,cl lrlan,lers, 'Tnteraction Analysts
as a FeeCba.ck Systeil", &lrnund J" Anidon ancl John 5. Hough, edit.ors
fnterscLion rinalysls r Tneory, Resealch andJpplication (Reading,
lÍassachussetts; Addison-l,Jesley Publishing Coo , 196?) t p, IZJ,
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This systern is particularly approprlate for the second.

language classroom of today beeause it is eoncerned primarily with

verbal behavioro However, it does not provide for the bilingual

aspeet of the seeond. language classroomo'

E.c. hlragg, 2'4 *t the university of Drber in Ergland, adapted

t'he Flanders o systen to a bilingual classroom by doubllng the nurnber

of categories" categories l- to 10 ropresent, lnteractíon in English,

and categori-es 11 to 20 represent interaction in the seeond lan¡Suageo

ït is not difficult t,o score with this systern because it is stirl
a ton eategory system; the scorer is indlcating whether the

interaction occurs ln the first or second languagei @.goe in
category 1 the teaeher aecepts feellng in Engrish anrl in category

11 the teaeher aeeepts feeling in the seeond language; in category

2 the teacher praises or eneourages in Ðrglish and in cat,øgory 12

the teacher pr"aises or eneourages in the second language, and so or,to

Thus, r-rith i^Iraggts ínstrument an observer ean reeord the

affective aspects of classroom diseourse as well as cornparlng the

proport'ion of elass t,ime spent in verbal behavior in English arrd in the

second language, Howeveru uhen a researeher plots these categories on a

20 x 20 natrix he finds hirnself confronted by 4OO different cel-ls or

varj'ables' Iforeover, these 400 cells clo not anslJer nrany pertinent

questions about the procedures and activities used in the parl-er et Lire

progranr ô.90, rrJhat proportion of class tinre does t.he teacher. spend

al,L*' B.r). I,{raøgo "fnteraction Analysis in
ilassroom," The }Íoclern LanEuage Journal - Vol .

the For"eign Language
J4, No. 2¡ p. 1L6.
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1n eonørunicatlon in Freneh end 1n driLl in Freneh? tJhet proportlon

of cÌaes tlme does the student spend ln comnunÍcatlon and in drtJl

Ln Fnench?

Onln Nearhoofr 2S through the systom,etlc observetíon of

dozens of different seeond language tee,chers devtsed a ten-category

interactlon systen for classiflrLng verbel activltles commo¡rly oceurlng

1n the seeond language classroornn Thls system is more nearly ln
11ne ¡¡'ith the obJectlves of this study¡ i"@"e to study the proeedures

arul actlvltles designed to develop eognltive and. psyehomoton skills
fn a second lenguagen

The ten categories of Neanhoofos system &.re surmanlzed as

follorss ¡

Iu Teaehen use of t,he fonelgn language for
eormunieatLonc

Zo îffi use oi the foreign lenguage for
reinforeemer¡t;

3o Teaehen uses &rglish to clarj._fy rnea4ilg
or provlde a cue;Il" Teachen uses hglish as the functÍona1
clessroon language¡ 

-

5" Student uses foreign 1anguage fon rotg
response i

6u Student uses forelgn language to
reeonbing preleanned naterial_ ;

7u Student uses the foreign language to
esk a question whieh he himself has

originated¡
8" Student (or students) uses the foreign

language spontaneously;
9" Students use haeli€h for classroom

conmtrnication;
10" Nonfntøractlon actlvitie"" 26

25" h-n Nearhoofe "leaeher-fupü rnteraction in the Foneign
Language classnoom¡ A leehnlque or s¿r EValuat,lone', an unpubli.shed
rosearch pap6r repcrted þ Frank M" Grlttner, Teaehlne Foreien l¿nmrepes
(New York, Harper and Rowo Rrbllshersu Lg69);

26' 
ïbd.dø, pp j?g-1¡1to
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Ât ths beglnnlng of thís studye the wrlter tape recorrled

one of his elasses uslng Parler et Lire and attempted to score it
aecordlng to Nearhoofes systemu îbere v¡ete two main difficultles ¡

dlstlnguishing botween category J--teacher uses Drglísh to elarify
meaning or prorride e eus ard category 4--teaeher uses &rgllsh es the

fr¡netional crassroom language; anc seorj-ng onal readlng 1n Frenehn

The wnlter resolved the flrst diff,lculty by using orre category for
teacher verbal bebevior 1n English ard depending on tho m¿trlx

totals to give some índication of v¡hether Ðnglísh Í-s being used

es tho functional elassroom language or merely to elarlfy neenlng"

The secor¡d dlffieulty nes resorved by adding a category fon teaeher

orel readlng ln French and a category for student oral reading in

French"

Thus, nlne out of the ton eategori.es of Nearhoof ean be found

ln some form 1n the Procedure-Àctlvlty Obser:vation Systemo

Anothen obsor¡ratlon system which greatly influenced. the system

used in this study was the twenty-foun category system of Gi-l_bert A.

Jervls " 
27 An outline of his system is glven in Ffgure 2"

27 " Gilbert A" Jarv'Is, o'A Bohawioral Obsernation System
for Classroom Forelgn Language Slcïl1 Acqulsltf-on Aetivitiesr"
The Moderrr Latrzuage.{ournal--Vo1o JZs No" 6, po jjj-y+L
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.4. 
"

B"
REAI CN

Du

TE.{CHM

TÁRGEl

EVolclng Stud.ent Response
EVoked by student
Class room lfanagernent
Facilltating perfornanco

or neinforclng
ïnformation Explariation

SÎIIDENT

LÁNGUAGE

1" EVolcing response
2" Respondi.ng

En

DRltt
Go EVokÍng stimulus
H" Repetitlon Reinforcement
Jo honptlng
Po Modeling or correeting

fndluldr¡a1 Response
Choral Response

3,
4.

lf" Presenting written
language

!ürltlng
Readilg Silently
Readlng .AJ-oud

5n
6"
(o

K"

M"
N"

ENGTTSH

About t,arget strueture
or sou¡rd systen

About meaning
Management

Suestion about
target

Inswer êbout
target

categoríes

categories

8.

9u

Sllonce or &rglish not ín the above
which seems to facilitate learning,
Sj-Lenee or &rglish not in the above
r¿hleh seens to Ímpede learning"

but

brut

FÏGURE 2

STI}4,IARY OF JARVISO OBERV¿.TTON SYSTBÍ 28

28"
Iþ¿d" c P, 337.



37,

ïhe rnajor obstacle to uslng this instrument ls the nurnber

of categorles u lwenty-four different categorles nrake it too

dlfficult to seore at three-second lntervaLs required by the

rapid-fire interaction r"¡hich takes place in marry classrooms where

Panler et Llre_ is taught. (Jarvis reeonnends scoring ev6ry fifteen
seconds r,rith hls system.) ¿notter critiesm of the system is the use

of the signs + and - which require too much observer i_nfereneen

One of the ideas which the r.¡riter borrov¡ed from Jarvis was

the idea of using capital letters for teacher ve::bal proeedures, and

arabic numerals for student aetivitiesn A1so, the division of use

of French lnto co¡rmunicatlon and Dril1 is comparable to Jarvis t

dlvision of the use of the Target Languåge into Rear and Dri11"

fhus, by studying the methods end the systems of Flanderso

Noarhoof, and Jarvisc bv reviewlng the materiars and suggested

procedures of the course Le Frangals: Parler et Lire, through

first-hard experience in teaehing the eoì.lrse and. observing others

teaeh it¡ the lriter arrlved at the hocedure-Activity Observation

Systern. Tt has flfteen categori-es which are defined in general terrns,

and with speclfle reference to the progrâm parler et Lire.

V THBORY AI\¡D OUTLINE OF THE PRæEDURE-

ACTT1ÆTY OBSERVATTON SYSTMÎ

"rnherent in any systen of behavior classlflcatlon is the

a prSori postulating of a teaching modeln The defined categorles

prernt'orilr (Rerempt,or'1ty) represent judgments about which aspeets
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of behavior to observe and rn¡hich to ignore o" 29 'Ihe systern proposecl

attempts to include the major teacher procedures arul student activities

in developing the four inajor skills of language: listening cornprehension,

speaking, reading, and r,rriti:rg. The implied model esswres that in

language skil1 acquisition tho student nust procede through the Stages

of Recognition, Imitationu Repetltion, Variation and Selection.

(Recognition takes placo to a great degreo in the teacher presentation;

Imitation, Repetition and Variation take place in drilL work in the

seeond language; ancì. Selection takes place in student co¡snunication in

the second l-anguagen ) Lastly, the model assurnes that teaehing effective-

ness is in part attributable to the teacher?s choiee of behavi-ors and

their frequency of usoo

tseforo arriving at the final forrn of the Proeedure-Activiby

Observation Systern soms experi-nentation uas done r+ith differeilt

dichotonios and different categoriesn

At first, the diehotomy Verbal-Interaction vs" ltron-Interaetion

rvas used, but this niade it necessary to classify Silent Reading and

trrlríting in i'lon-fnteraction" This seened to be an rinfavorable position

for two vory important actirritios in the program Parler et Ljre.

Although the four language skjl-ls are usually llsted as

Listeníngu Speaking¡ Reading and Writingr it was decided, sinco an

observer could noi reaCily distinguish betr.¡een student sil-ent reading

anC student writing, that the clichotoniy would be between Oral Reading

29" Jarvis, op. elt ", p, ))J,
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vs, Sjl-ent Reading ancl '*Iriting"

It r,¡as dlfficult to classify French phrases used by the teacher

in an EngJish eontexL, At first thoy rvere seored in category A--

Infornation Explanation¡ but, after rnuch dsliberatlon"it was decided

to classify such behavior, sinee it does not include co¡nmunieat,ion in

French, in Category D--IÍodeling for Roto Response Relnforcemento This

difficulty emphasized the need for the dichotony Comrnunication vs"

Dri1lo In turn thls dÍchoto:ny forced a decision on whether Category 3--
conbining is communication or Dril1. By definition, category l
inclucles only complete senLence anslrers which are not required in

natural conversation" rt is, thereforeu Drilr using variation,

Some experimentation 'r¡ras done with two categories of teacher

talk in Drglish and two for studont talk in ftrglish" Howevero to

keep the nuniber of categories limitçd and slnee the natrlx could. te11

mueh about the kind of English boÍng usedo it r^¡as decided to have only

one cat'egory each for teacher talk and student talk in English"

Lastly, some experimentation Í¡as done r+ith having a category

for Tj¡le for the students to think before ansr,reri-ng a teaeherts

question, but in practiee this r+as diJficult to score¡ loo, e to

distinguish betl¡een Time vso silence and confusion" ìforeover, in
praetico most teachers repeat their questions several times so that

there are fev¡ oecasions when this category would be used.o Besidese

cell 0-1 jirdieates sj-l-ence follor+ed by a studentrs ansÌrer in Fronch"

(obviousry, in this case, the student was thinking of his enswer

during the three seeonds of silence. )

ïhus, tho major dichotomies of the system decided. upon are



/+0,

as follows: Procedure-Aetivity vs. Tirne-Outu Teacher Procedure

vsn Student Activity, Frocedure-Activity i-n French vs" Procedure-

^Activity in E:rg1ish, Oral French vs, ilrltten French, Listenilg-

speaking in French vs'. 0ra1 Reading in Fronch, and communícation

in French vs" Drill in French.

There aro six categorios for scoring differont toacher verbal

procedures-'five for procedwes in French and one for proeedures

i-n Ðeglish. The five categories for scoring teacher verbal

pnoeedures in French are! (A) fnforr¿ation hplanation, (B) Questions,

(c) ctass ì"Íanagement, (p) ttoaeling for Rote Response Reinforcernent,

(n) Oral Readingu The eategory for scoring teacher verbal- procedures

in English is (n) ¿ff Use of &rglish"

There are eight categories for scoring student activities--
seven for activitíes in French and one for activities in English"

The seven eategories for scoring student activities in French are:

(1) nesponse Discussion, (Z) Questions, (3) Cornbining, (4) fndividual

Rote Respoì'ìse, ß) Group Rote Response, (6) OraI Reading, and

(7) silent Roadj-ng and lfrit,ing. The category for scoring student

activities i.n Eng,lisli ís (B) ¡ff Use of Er.rg1ish.

The::e is one categor.y for scoring Tirire-Out. Jt is (O)

Si,lenceu Confusion, Change of Strategies.

The dichotomios and categories of the procedure-Aetivity

Obserr¡ation systerri &re outlined in Figur.er 3 ancl ¿ detailed

descriptlon of each category follows.



French
Lf-stenlng

and
Spealclng

Corununieetlon

ÐngL1sh

Oral Roadlng

A. Informatlon
Þ<planatlon

Bu Questlons
C" Class Management

S1lent ReadLng

Îlme-Out

D" Modellng for Rote
Response

Relnforclng

Student

R, Oral Readlng

ResponseD[seussl-on

Questlons

FTGURE 3

SUMMART OF TTIE PNOCEDI]RE-ACITVITT OBSERVATTON STSTEM

)n
4o

5.

Conbinlng
Indlvlduel Rote Response
Group Roto Response

E" A1l Use of &rgllsh

6" OraI Roadlng

0" S1l-eneet
Change

7" Sllent Reading and

!ürltlng

Confuslonu
of Strategies

8" All Use of Ehg1f.sh

+
H
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VÏ DIF'TNTTTON OF CAÎBGORTES

Categorlos for leaeher Verbal hocedures

Teacher Cormuníeation ln_F_rench

CategorlA--Teacher use of French to explain and glve 3.nfon'natlon¡

includlngr

Freneh used by the teacher to give infor¡natlon about the pletqres

and dlagrams 1n the student tæcbbook;

Fnench used by the teachcr to diseuss ideas nelatlng to eultural

contrastsu historyo literature, and geogrephy (w-rtu tho aid of dlsplay

photos, fiJ-m strlps, meps u etc . ) t

French used þ the teacher to explain problems of struetureu

of sor¡nd systens, of i¿nitten systerns, on other portLnent eoncepts¡

Fneneh used by the teacher to talk ebouL current news events,

sports events, weather, eter;

Freneh used by the teaeher to surmarlze a convu"*uatlon oE a

Seens or to give arry per4lnent info¡matlon about at-,
French used by tho teaeher to explain and glve oremples for

new voeabular¡r ltemse €ogo¡ ln Le Petit Ðlet,Xg¡4gt!¡e¡

French used by tho teacher to answer student questions,

CateeorT¡ B--Teaeher use of French to ask a questlon ¡r1th the

tntent that e student answere

These questlons may relate to naterlals under study or nay be

genoralLzed or personalízed questlons to be answered by a student"

rhey lnclude the questlons in Ngmatl_on orare, substitution, andu whon

prepred orallyu tho questlons ln Narration Ecrite and Conpte Rendun
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They elso Ínclude the questl-ons 1n the tlvrg-du_}lgÊtre under L8.4.pcrBue

L¿ Rlcapltulatlonu If4&I€n Les Dlta:llgu Lsfnterpnátatlono Le Questlon-

!åEgo and arry questlons whleh the teacher n¡kes up about thø materlals

or about the student and his wor1d" (Thls category does not Lnelude

rhetorleal qucstions v¡hlch are seored 1n catogorf A")

Categort¡ C--Teecher use of French for olass nanagenontu Thls

category lncludes¡

French used by thc teaohen to direet the nechanics of runnlng

e elassrooñre €ogo, "ouvreø vos ll\mes à le 'on "4!!g¿-ggg
Ilre Lq-prsriàre phreqe-, se11 te pla$E'n, "Con.

de lelndleatlf"¡

Freneh used by the teaeher to lndÍeate to the student whet,her

hls response has besn suceessful, @ogo¡ "@
qlellleure ráæneg"r "9Uåo--e'eÉ.g.i Bàq.jigl". (Repeating t,hø

enswsr vørbetl¡l on glvfng the eorreet worde phrese or scntenee 1s

seoned in cetegory Ð r*rieh fs descnibed below" )

Teaeher 0q111 in Freng!

CateeotLÞ-Teaeher use of Freneb to model for drill exerclsee

and dlctationr to relrrforce lnfomnatlonu erplanetionse questlons, êns$ssrs

or oral readlngu and to eorroet studs¡t errors 1n pronunelatíon oE

gra:mnatleal stnrcture" Thls category lncludesr

Freneh used by the teachor to provlde a model for the minicry--

menorizatlon of the ltems 1n Le Petit_Dlctlonnalrg, L€Ðrerclee_de.

Þononel-atlon, leE_DrLengþng Idlonegtqugg and !-qs Sgfue'gures rqryrya-

tlcel_es, ard the NarretLon Oreles ln Llvre dsExereleesI

Freneh used by the teacher to pæovldø e ¡nodol for dictatlons"
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(ff tfre teeeher reeds the wholc dictatlon through so thø students may

kr¡ow the eontent of tha whole passageg this first readlng l-s ecord

ín category R whlch ls descrlbed below) ¡

Freneh used by ihe t,eechen to Eepeet a questf.on verbstim when

a gtudent does not have e ready anslrcrg

French usød by the t,eachen to nepeat a student response venbatl-m

to provlde nelnfoncemenbt

Fronch used by the teaeher to eorreet student mlstekee ln
pnonunelatlon 1n their speaklng and onal readlng in French¡

Freneh used by the teacher to comect student enrors in
gramnatleal stn¡eture rrhen they are speaking Freneh¡

Freneh used þ thc teeehen to shape new response oF to reshape

uRsueeessful respons@se (ftrfs category does not lncludo such eonnents

as u'Ng!¡-ggj:eg!-pgq-lE€!g", or "1u-38_jgblid le vurbe",' These

expnessions &re seord ln eategory C which is deserlbed above)n

Thusu thls category lneludes aLl foms of nodelfng fon rote

response arul nepeatLng fon rel¡foreenent a¡rl eorreetlon" It also

includes Fnench used by the teachen ín an &rgl1sh eontext;sueh use

of Freneh does noü eonstltute eonrnunícation ln Frenehf @ogo¡ onhlhen you

ere speaklng to a little boy you shouldnet say olþEsavez raisone msls

'1b-es-3Ê1g-enuoo' rn a sentence such as thls an E (wtrleh is deseribed

below) ls seored fon the fLrst half ard a D is seoned fon the seeond

half of the senteneeu

Teachen Oral Readlnq ln Freneh

Cateeor:r R--Teqcher use of Freneh to read orally"
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ThJ.s eategory lneludes orùy teaehen oral readlng f.n Freneh for

the ¡mrpose of conve¡rJ-ng the eontent of a prC.nted F,ssegca @ogøe a'

ConversatLonu a Scehqo a lettero a FcporÇ a dlctation" (fn* category

does not lnelude teaehen readlng of definltlons ard. exarnples 1n L€

Petlt Dlct*onnaire r¿trtch Is seored ln category .4, sfnee the purpose

of the pmeedure 1s to glve S.nformetlon and explan¿tlonu Nor does this

category lnelude teacher neading of studcnt &,nsners fnom the board when

he 1s eorreetlng thcm, The ¡nrpose 1n this case 1e to prorrldc

refnforceme¡rt and conreetlonu therefore, thls procedure 1e seored

ln eetegonr D")

leaeher .CormmlnlcatLon 1n hglleh .

Cateson¡ E--Teaeher usø of Engllsh for elarlflcatlon and

eomr¡nieatlon t lneludlng r

&tgllsh used þ the tceeher to essist str¡dents 1n undensterding

on usfng French,

&rgI1sh used W the tceeher fon class managernente €egoo

dlrectionsu pnaieee reprlnrands ¡

Ðngllsh used by the teacher to glve explanEtloneu csk questlons

or engriler questÍons 
"

Categories for Student Aitivities

Student Co¡qrnlniqation ln Freneh

Catggory l--Stucient usc of Freneh to respond to questlons 1n

Freneh, ard to dlseüss ldees or gLve opinlons" Tbts cetegory ineludcs¡
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Freneh used bry a student to answer the questlons described ín

category B¡

Freneh used. by a student to ansncr questlons in Freneh asked þ
other students¡

Freræh usd' by a student to reeet frecly to pletoral on other

sltuatlonal presentetíonu @egoe Freneh used þ a student to descrlbe

what he sees 1n e pleture or series of pieturssr or to sr¡mnerisc a

co¡rvensatlon, a Scàne on Scànes Slquqnggs¡

French used by a student to corununlcate spontaneouglyr êagoe

to discuss a topie of conmon lnterest (bmt not rote reeltatlon)"

Catego::y 2--Student use of French to ask a questlon"

These questlons include those which ühe student has learned to

ask for holp or to report on difficultles, end questlons whlch he

hlmself orlginatesu

Strrdent Dril1 ln Frerch

Cat,egory l--student use of Freneh to comblne arxl errange

struetures and lnformetlon lnto eomplete sentences when conplete

sentenees are not usually used in natural conversatlon. This category

lncludes ¡

Complete-sentenco ans!{ers to Ngrrratlon Ofale (arNl Narratlon

Ecrlte ard Compto Re-rrlu when praetieed orally) g5.ven by a student

efter having glven short answêrs" (If a studont gl.ves a eomplete-

sentenee &nswer the flrst tl¡ne the questf-on ls asked durlng the class

perlod erxl the eonversatlon appears neturalr thls aetlvlty ls scored.

in eatcgory I) I
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.ALL complete-eentenee ens$rers to thø questlons 1n the

Subetitutlone s1-ncø the student ls not taldng part 1n natural

eonversatlon but 1s role playlng¡

Only conrplete-sentence ênswers ?rhich are clearly foreign

to natural eonversatlone lne"e whefe ehorber on elllptleal ansç¡ers

ane nequird for the conversetlon to be naturalu

CateeorL¿Þ-Indivldual use of Freneh fon rote r€spnset

lneludlngr

Fnench used þ one student in nimlcry-nemorluatlon drlLl

and pattern-praetlcoe @ego, u Leq

Dctenslons Ïdlotratlques r Les Struet@s o end Narnatlon

Orele Ln Llrre dtÞcereíees rqhcre the answers to the questlons are

pnovtded¡

Frcneh used by one student for note recitatlon of a sentenee,

a conversatfon, a eonþgatlone ete" t

Frønch used by one strrdcnt to repect a word, phrase or eentence

(1n speaking on reading) when corrected by the teaeheri

Rote French used þ one student to ellolt rote response fro¡n

enother student or students in exteded praetlces"

Cate€ory 5--Group use of Freneh for rote responseo

this category incLudes the same actlrrltles as eategory 4 exeept

that they are prforned by e group of students rather than by en indlvldual

studentu the groups may take the fo¡m of the whole classu half the

class, e rolire or two or three students 
"

Student_Oral Reedlne ln Freneh
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gai',eeon, 6--Stud.ent use of Freneh to read. orally"

Thls category lneludes all oral readSng ln French þ the

studentu ineluding reading of etudent ;ørLÈten responseso

Stud.ent Sllent ReaÈ1nF ard Wnlting ln Fnepch

Qa9esorL 7--Î1-me used by the students for sllent Eeadlng ard

ræ1tlng 1n Freneh, Thls eat,egoqy includes ¡

Cless tlme used by the students to study or to do sil-cnt

Eeading and wrltlng exercisesu sueh as I'l¿lrratign Eqr:l¡þg, Compte Rgrulg

1n the student¡s terbbooke arxl Exelelces Eerftg ln Llvre deExenciees¡

Peuses in verbal pnocdures or aetlrrltles ç¡hen the teaehen

1s writlng on the benl (student sIlent readlng) ¡

Pauses during a dietatlon for students to wríte¡

îLne durång wÌrleh a st¡:dent on students ere wr.itlng their

esslgnments on the boasd,

Student Ce!ronlgetlon 1n_Ehe}åsh

Cetegoqy 8--Student use of &tgl1sh fon classroom eomnunleation"

Catgqor-r¡ for Tlrne-Ou_t

CetegorT_0--SlLenceo conf\rslon, or change of strategles" îhls

category Lncludes ¡

Tlme durlng whlch the teaeher 1s waltlng for an enskrsr from a

student or studentsi

Tlme for the teaeher or stude¡rt t,o fl-nd thefr plaoe in the

t,ørtbook or natønlals wlth whleh they are trorking¡

Pcrtods of confuslon durlng r*hleh thc observer ca,nnot dlstlngulsh
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thø procedures or ectivlt,les;

Pauses 1n proeedures and aetivlties for the teacher and students

to change strategies"

Wï FROCEDIIRffi FOR c.dTBcoRfZIl{G A[]D INTffiPREîING DrtTA

the ,Seore Shoet

Afber thoroughly understandÍng arrd mcnortzlng the fifteen
dlfferent eategories, defined abovc ard sunmarized in Flgure J, the

ob.servor w111 rmite down a letter or nunber every three second.s,

decldlng l¡hlch of the categories best, represents the events of that

three-seeond perlod. He reeords these letters or nunbors in sequenee

on the Score Sheet for èhe Þocedure-Aetivity Obser"netlon System sueh

as the one found 1n .åppendix A" There are tr,¡enty cells to eaeh 1inetr

thoreforee each lino represents one ninute" The ¡.¡rÍter. found. it very

beneficial to follotr thø seeond hand on h1s p¡ateh as he seored and

reeord five seores every fifteen seeondsn

Tt¡e Proeedure-Âetlvlty Observation System has been constructed

to seore all the maJon proccdures and eetlvities of a class using parler

et, Lireo Thusu the ¡øhole cless perlod oan be scored,u llheneven there

ls a change of strategíes the obsenrer indleates thls þ drauring a

líne after the lest seore of the strategy just eonpleted" He rryltes in
the narno of the stratogy above the flrst seores of each ehange of

strategy"

Aíds for Catesor:Lzillq

1" Álways begln e¡:d erd each obsenratlon by recording a zê,"oø When
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soor5-ng eech stratery separ@tclyo ee,ch strategy must begin ard ord

wlth e 0"

2u If a teacher calls on a ¡nrpll- for a døslred responsê, and 1f

thls actlon plus an ensuLng sLlence eonstitute a three-seeond interval,

thls should be recorded as 0.

3" If there 1s more than one proeedure or actlvity fn a three-

second lntenvalu the dominant proeedr¡.r@ or actlvity is seored"

Ttre Ì'fatrix

flie serl-es of letters and nunbers recor.ded on the seor€ sheet

are plotted on the 15 x lJ matrix de¡rLsed for the hocedure-Aetlvity

observatlon system" Â eop5r of tÌ¡is nratrix is found. in .ê.pperufix B"

Er plotting the soorese recorded on the seore sheete in paåre the

generarized sequenee of teaeber-prpll lnteraetlon can be readfly

examined"

lhe foLlowing example shows how an obeenr¡er" would clesslfy

what' heppens in the eïassroom and hov¡ the obserrratlons &r€ reeonded

ln the metnlx"

The observer takes e seore sheet; f1lls in the ponèlnent infor-
natlon et the top of the fonn" tÌe.vlng pleeed, hj_nself in a stretegle

plaee ln the classroom lshere he can observe the procedures eni actlvities
of the teacher and hls students ar¡l where he trill distreet the class

as llt'tle as posslblee or havlng turned on the tape recordør or audl,o-

vísual reeorder, he beglns to score" His first scor€ ls 0 slnee no

pæoeedures or activlties heire taken pì-ace yetn Ïhe teacher begins r

"Bon.Jouru rnes ggl-s! Çgmmqnt ellez-vous?" (thø observer wnites a B
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on hls Score Sheet einec this ls prodonrinently a questlon þ the

teaeher in French" )

Peter enswcrsr "Je val-e tràs bicn mereiu" (Îhe observen

records a 1.)

ltre teeeher saJrs ¡ "4hol¡ù__þlq& Juen,suls-çg]Ite&, "

(Observen reconds an Â")

lhe teecher contlnues¡ "&19å¡_&E!9, e9@gtL_Ias:!u?"

(observer rocords a B")

Marie &nsvrers, '@" (Observen reeords

a 1")

Merie then asks r '\rlhy do you say Çgraner-rt aIloø-vous sometlmes

and Cor¡nent vas-tu et others?" (Observer wrltes down an 8 arNl e Ål

sinoe the student ls coryaunleatlng ín fugllsh and using French eNanples")

The teaehor Eepllesr "klggþ_ggg$ 1s the sfamil,i-are form

uhich you use wtren you are speaklng to e cl-assmatee to a child or to

a cLosc relatlve or frlend" Co¡rmont all€z-v.oug- ls the €fo¡male form

wtrlch you us€ røhen you are speakd-ng to an ad,ult who Ls not a reletlvc

or very elose frierd of the fen{l}o Con¡nq¡Lt allez-voug ls also tbe

plural fom s¡hleh you always use rvtren speaklng to mone than one p@FsÕno r!

(Ihe observer seores a D and t!ûo Eos, followed by a D and two Ers,

followed þ another D and another E")

fhen the teseher changes strategies r "_Bie¡r_çg g¡¡[{lt avec

-

gþ.'o (Observer dralcs a line after E and ¡¿rites abovc the seores et

the beglnnlng of the class "S.Cow--S¡rontaReous Conversatlon" He then

boglns seorlng the seeor¡l stratery þ wrlting dornr a c after the Llne

he has drawnn) Meant¡hl1e the teacher has said. "Ouvres voe ltv?á* à f"
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paqe cinquante-clng" Conrnengons ]a lecture de 1a_qenyersatlon que

nous avons dtudlle h1-qr"" (The scorer writes dor^rn two c0s) It takes

the students about fifteen seeonds to flnd the pagen (Îhe observer

scores five 0!s and ¡,rites Leeture above the fi¡st seores of thls

stratogy,) rtt" teacher then says¡ I'H:l bienl Jean, l,u prendras le

4&." (lhe observer records three cos.) Jean and I'farj-e begln to

read but the teecher does not nake any corrections even though they

make a fe¡,r mistakes" (The observer records a rong series of 6rs as

he follows the second hand of his watch to rnake an aceurate count of

the scores") After the tr''o students flnish reading, the teacher explains

r¡here they made their rnistakes and he does this in Fr.ench" (The

observer scores a series of .â.0s")

Thusu the observer has scored the follor,ring sequenee of letters

and numbers on a Seore Sheet. (See Table I")
Tabulations are then nade ln the metrlx to represent paÍ-rs

of numbersu The first pair is (o-g)o the second pair is (g-r)e etco

the particular ce1lo (see Table rI) in which the tabuletion of the

pair of letters or numbers j-s madeu is determlned by using the first
letter or nurber in the palr to indicate thc row and the second in
the palr for the eolumn" Thus, (o-g) r,¡ould be shosnr by a telry in
the ce1l formed by row 0 ard column B. the seeond palr (i¡-r) would

be shor,¡n in the eell forrned by rorv B and eolumn 1, and so forth"

Eaeh pair of sccres overlaps wlth the previous pairu and eeeh

score, except tho first and the lasto 1s used twlee, It 1s for this
reason that a 0 ls entered as the fi¡st score and the last score in
the record " Zero rças chosen because 1t ls conveniont to assume that

rãIe de Cl6ment; lrrarie, s le râIe de Gabrielle, Llsez, sûil vous
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6ach record begins and ends r,¡1th ti¡le-outo This manner of scoring

also pemnits the total of each eolumn to equal the total of the

corresponding row"

rhe tabulations 1n the matrlx can be checked for aceuracy by

notlng t'hat there should be one less ta1ly in the natrJx than there

are scores on the seore sheet. fn the example, there are seventeen

scores on the score sheet and slxteen tallies in the matrix. (see

Tab1es T and fI. )

Ordinarily a separate matrix is used for each strategy. rn a

forty ninute elass perlod, for exampreu there rnay be five nlnutes of
spontaneous conversation, followed by sevcn ¡ninutes of Apexçu, then

ten nlnutes of Lec!.ureu follot'ed by eight ¡rinutes of Narration Otaleu

concluded by t'en minutes durlng arhich the students ¡+rite their Lnsürers

to Naffat-iqn Eqr:i'Leu since the change of strategies are indicated on

the score sheet thc researcher can make five natri-eesu These natrlees

can be comblned for class perlod totals"

when several- class perlods are scoredu the matri_ces of the

totals of eech class ean be combrned to give overall totals"
The various matrlees of each strategy ean be eombined to study

the patterns of tho dlfferent strategles, and to compare the patterns

in the dlfferent strategics to the patterns found in the overall elass

tlme seored.

ilse S¡f the_l'fatrix _to_Deteryrí4e the _Proportion of rime spent, in the

Diflerent, Proc edurgs u_ltgtlvlties and Strategles

Afber the observer tebulatos a matrlxu he then has thø task of
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developing a descriptlon of elassroon bohavlor and lnteraetlon" He

ean beg3:r þ reporbing the dlfferent procedures, activlties and

strategles l-n te¡ms of the proportion of elass t1:ne spent 1n the

dlffønent categories, groups of eategorles or strateglesn

The percerLage of eless tÍno spcnt on the stnategies oen b€

calculetd by dividlng the t,otal rnrnrber of Èallíes reponted in eaeh

sfretegr þ the totel number of tallies sconed fon the total elass

period or peniods"

ltre percentege of elass tlrne spent 1n each of the pnocdures

on actlvltl-es descriM b0t eaeh categorlr can be caleuleted by dividing

the total tal-lles ln each eetegory by tl* total of aLI the tarllesu

The percentege of tl¡ne spønt on the groups of categorles

(e"g" ¡ teacher talk 1n Frer¡ch) cen be calculated by adding the percenteges

for each of the eategoríes ln t,hat gæoup6 For eNamplee to find tbe

pereentage of class tJ-ne spent ln teacher talk ln Freneh the pereente,ges

fon eategortes .å.rBgCo end Ð are edded"

enC for Readi ure-Acti Éty Observation lvÍatrlx

G.C 
"

TuC oF n

T"D.F. ð

socoFo

S.D"F"

Su0uRuFn -

S oR"WoF" -

TNTOEO

groups of oategorles

teaehsr comnunicatlon 1n Fronch

teaeher dri]-l (modellng and reinforchg) in French

student comnunieation 1n French

student dr1l] Ín Freneh

student onal reading 1n Froneh

student sllent reading and wrltlng ln French

teecher telk 1n hgllsh
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s uT"E"

Tn0u

T"T.F"

s u10F.

s "s.Fo

s"L.F"

TuV"Po

s oAo

P"AUF'

cuFo

DoF.

P.ÂOE'

student telk in Ðngllsh

time-out

teaeheE talk in French

student talk Ln Freneh

student skl11s 1n Freneh

student ltstenlng t,o Freneh

teachen verbel procedures

student activitles

procedures and activlties 1n Freneh

conn¡uníeatlon 1n Freneh

d:rrll ln Freneh

procedures end actlvlties 1n Ðnglish

Use gLlhe lufatrix to Erainine__Bu11cl-Ups and Sequen.:e o1 hoeedur:es

and Aetivlties

the n¿trlx prori-des the obsesrrcr wlth a convenlent devÍee fon

analysÍs of the surmarfzed teachen-pupi.l lntenection datau By

studylng the matrlx the observer 1s able to ldentlfy those cc}ls and

those åre&s of cells ln thich there ls healqy bru1ld.-ups of te}líes or

no tql:liee et all' A b'uiLd-up of tallies in any cell or ar@a of eel1s

cen be cxpressed 1n tenns of the percentage of class tlne spent in
those beheviors 1n lts positlon ofoccurreneewlth refenence to rp?rat

preceded it and r¡hat followed it 
"

lhusr the metrix lrrdlcates the proporLion and thc sequenee of

olassroorn bshavLor eceorùlng to the catogorles arsl groups of cetegories

of the Proeedure-Actlv1ty Obseruatlon Systemo One can determfne the
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propontion of tfmø spent 1n øech procedureu activltyu and group of

proeedures and e.etÍvitles" Onc ean øxamlnø the søquenee of proeedures

and aetlvitles" Onc ean also determlne reeumlng patterns 1n the

clagsrooms ard ç¡hethenthdse are due to {:he stratdgies used"

To ald 1n examining the sequ@nee of procedures ard aetivltles

an understandlng of the dlfferent aress of the møtrlx nay be of

asslgtancø"

AreaF Wi_thin the Ìvfatrix

TabLe IfI outllnes the ar€s on the matrÍx ¡¿hich lneludes alL

teaeher proedunee whleh provlde an oppontunlty for devcloping

student ì-istenlng comprehenslon Ln Frenehu Area I ineludeE all
extended (nore than three sceonds) student llstenlng to French. the

Large llned area shows all exLended teaeher eommunlcatlon 1n Freneh"

Cell D-D represents extended teaeher dr1Il (modeling ard. relnforehg)

1n Frcneh" Cell R-R lneludes all cxberded teacher orel readlng 1n

French"

leacher t,elk ln ÞrgIlsh used JudteS.or.lsLy ean esstst student,

conprehenslon ln Freneh" Rors E and eolumn E lneludes all teaeher

telk 1n Freneh, CeIl E-E lndleates exter¡ded teaeher talk 1n Frenehu

Table IV outlfnes the area on the matrl-x of student speakd.ng

ln French" .Ares ïf lneludes student talk ln French aftør teaeher

telk 1n Freneh" .Area flf shoç¡s student te,lk in Freneh follol+ed by

teacher talk 1n Freneh" (Arøas II ard IIf are nore or Iøss the

reverss of eaeh other" fhis study er&s mor6 eoneenned wlth thø øffects
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STUDENT SPEAKJNG IN FRENCH
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of teaeher procedures on etudenÈ actkltles" Therefore, .Area rr
was studled ln more detall than Área fIf") år*a IV reprøsønt,s exbe¡¡ded

student talk 1n French" The smelÌer llned area showe extended student

eotmunleatlon 1n Frerrch, ard the larger ltned anca lr¡Cleates eNbended

student drlll ln Frenehó

.all studønt use of Þrglish rs incruded in row g and column g"

CeIl 8-8 rcpresents cxtended student t,alk in Engllsh"

Table V outllnes the areå, on the matrSx of student oral readlng

ln French" All extended student oral reedlng 1n Fneneh is ineluded

ín ccll 6-6"

TebLø VI outllnes the anea of student sllent neading and wniting

ln Fneneh" ce1l 7-? r€pr@sents extcnåed student silent readlng and

writf.ng 1n French"

column 0u outllned ln lable v-rru shor.rs pentleularry the klnd

of teecher venbal proeedures or student eetlvfttes followed þ
tlme-out.

lable vrrr shows the cell that are referned to as the ,,steady-

gtate" cells" They lle along the diagonal of the matnlx" 0n1y wtren

the behavlor remalns ln e slngle category for more than three seconds

WILL there be tall1es in these cellsn rhese cel1s are thø only cells
1n the entlre natrlx that ldentify continuous behavlon in a slngle

category; all other cells are transít1onal cells representLng movemwrt

from one eategory to another,
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TI¡,IE.OUT

SeconrJ

TABLE \TJIT

SIEADY-SIATE CELLS
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' fn concluslone the kocedure-Act,lvlty Obssntatlon Metrlx

(See Table II p" 54or Appendix B) g1vøs the general aspects of

the proeedures and actlvlties at thc bottom of the pagct the Last

ror+ of the matrlx shor.¡s the proport'l-on of elass tÍme spent in

developing student skjLls ln French; the two ror¿s above thc last,

row glves the proportlon of elass time spent in varlous groups of

categorles; the ro¡¡ and the column narked "tota1" i-ndicates the

proportlon of class tj¡re spent 1n eaeh of the categorlesg and tho

natrix grid shows the sequenee of the procedures and actlvitiesn

VIIJ 1.mfH0Ð 0F II'IVESTIGATION

Having construeted the Procedure-Activity Obseffiatlon Systeme

it ¡ras then necessary to investlgate whether thls system could be

used effeetively to score the strategieso pnocedures and activltles

of dlfferent seeond language teachors and theír elasses uslng the

Drosram Le Francais ¡ Parler et Llre"

Grade ten class@s w€re selectedu It was docided to reeord

these elasses in the second half of the school yearu so that all

classes would have had an opportunity to beco¡ne acqualnted with

the strategies e pn"oeedures r and acti-vitles of the second l-ovel of

the program'

For:r teachers volunteered to have their elasses tepe reeorded

afLer the Easter holidays" The classes of three of the teachers

were recorded betr-¡een the middle of April and the middle of May,

'Iho fourth teaeher became i11 and could not have her classes tapd"
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The s¡rlter then recordcd flve perlods w-lth one of his orsr¡ grade ten

classesu and recelved permisslon fron one other teaeher to reeord her

classes" Slnee 1t wae near the cnd of the sehool yearrthe best

that could be done was to record three of tns class p@rlods r¡lth one

elaes ard two perlods v¡lth another class"

Thus, the tape recordings used ln this study lnclude five

eonsecutlve class perlods rrith one class for each of tbe teaehers

oneu tr+oo three and fourr aniC three consecutlve eless perlods w'!th

one elass and tv¡o eonsccutive porlods wlth another class for teacher

flve" Addltlonal lnformatlon about the teachers, thein classese and

methods of scoring are found in lab1e IX"

All tapes were scored by the wriler, uslng the Procedure-

Ictlnlty Observatlon Systemu

All seores rirere plotted on the Procedure-Actlvlty ObservatÍon

Matrlx" Total ta1l1es for eaeh strategyo procedrrre, activity and

various comblnations thereof v¡ere calculated"

To t,est l¡hethen an observer other then the uriter ean use

the system to seore behavlor in a cl-assroorn using parler et LiLe,

a seeond observer was tralned and a coefflclent of observer re11ab1L1ty

was caleulated from the seoríngs of the two observers of threo taped

classes pieked at rendom fron the tapes used in the study"

To test, the eonslsteney of the ¡¿rlteros seorlnge two taped

recordlngs from the study u'ere pleked at rendom and rescored after e

tv¡o r¡eek lnterval" A coefflclent, of obscrver consisteney was then

ealculated"
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TABLE IX

STJ^MMARY OF SUBJECTS AI.ID METHOD OF TNVESTIGATTOIí

Teacher Description
French French

1st Lang. 2nd Lang"

#t

#z

#3

Experience Chapter in
ln Teaching Studentss

Fronch Texb

J!-t,
if 'r

lLet)

1/ ¡ms "

X

5 yrs,

Class
Time

Recorded

4

3 yrs"

5 elass perlods
(zoo ntn" )

6 ¡æs"

Seored
frorn
Tapes

J class porlods
(z1o min. )

2 ¡rrs o

J class periods
(1Bo min" )

Scored
Llve

J elass periods
(t9o min" )

! class periods
(215 min" )

x

¡\^
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To test whether the system could be usød to score ltve classes

as well as tapd elasses the r*riter vislted the elassroom of tcacher

five and made llve seorlngs as r¡cIl as tape recordings of h ls

clesses, 1\¿o weeks. lat,erthe writer reseored the taped classes

and a conperlson w&.s made of the scorings of the líve classes and

the scorlngs of those same classes from tape"

The formula throughout this stud,y fon estfuoating eonsisteney

and rellebility v¡es Scottss coefflclent of rellabilfty"

Scott ca1ls hls coefficlent "p1" ard 1t, is detenrnined by
the two formulae belown

Po-Pe
?Þrr I _ pe

Po is the proportlon of agreenøntu and Pe is the proportion
of egrøenent expeeted by chonce whieh 1s found b]'squaring the
proportlon of tallLes ln each eategory and sunmlng these over
all eategorles"

k
Pe = â. Ptz

i=1

ïn formula two there are k categories and
of tallles falling lnto eech catbgory" ff,
be øxpressed ln words as the amount thet two
ehanee agreement divlded by the amor¡nt that
exeeeds ehance nuu"

A Scott coefflclent of 0,8J or hlgher 1s
of perforrnancen 30

Pl ls the propontlon
ln fomrula on€e cên
observers exceeded

psrfect agreement

a reesonable 1evel

30" Ned A" Flandenso "The problerns of Observer Tralning and
Rellabllttyr" Intørae'L,:þ_n Aqr,e.lTs:lq, Edmund Anidon and John Houghe
ed1tors(nee¿r@b11shlngConpany,lg67),pP]í6l-l66"



CHAPTER TV

RFULTS AND INTERPRETATIOI,{ OF DATA

'lhapter fff discussed the background and the preparstlon of

the Procedure-Actlvity Observation systern. chapter rv atternpts to

ensr,¡er three maln questions about this system" These questions are:

1' 'vrlas the Procedure-Activity Observatlon system adequate for

scoring the different procedures, aetivities and stnategies of the

flve teaehers and thelr elasses?

2u could it quantify the proportion of erass ti¡re spent by the

different teaehers and thcir elasses in the different proeedures,

e.ctivities end strategles srd conbinatlons thereof so that cornparisons

could be made?

3, Dld the system give pertinent lnformetj-on about the sequenee

of procedures and actj-vlties?

Ï RELTABTLITY OF T}TE PROCBDIIRE..{CITVI1Y OSSERVATTON SYSTU'{

The w'riter worked lntensivery for three weeks to seore the

reeorded elasses and plot the scores on the Þoeedure-Activity

observatíon l,latrix" Totals were ealeulated for each teeeher of

eaeh categorlfo group of categorieso and strategy" The matrices for

eaeh teaeher r+ere conbined to give the over-a11 procedure arxi activlty

totals for the five consecuti-vo classes of each teacher. All totals

were eonverted to percentages to indlcate the proportion of elass

tirnc spent 1n eaeh strategy, procedure, activity end group of

proeedures and actlvlties 
"
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Sefore examlnlng the seorlng datau the rerllability ard

eonsistency of the observatlons were tested"

ïnter:Scorer Reliabilit¿

First of e11, to test whether & seorer other than the ¡riter
eould use the System to score classes, another observer was trained

and a test of inter-seorer reliabllity ¡¡as made"

the seeond observer was a teeeher of French in the üllnnlpeg

School- Dj-vlsion. Sinee he was r+e11 acquaint,ed with the program Parler

gt*I,lrg and its audio-lingual prtnclples, the tralning period was

short. rt conslsted of explaining to hiin the purpose of this study

and giving hirn ê eopy of the deflnition of categorles. He then

rardomly selected one of the tapes of the study and scored it, A

scott eoeffieient of rellabllity of .Bl was obtained on the flrst
atternpt. (See Appendlx G, Table Ð(f , p.1$t .) The main dlfflculty
wå's one of tlnilng (i.e"o seot'ing regularly at three-second intervals).

After diseussing the diffÍcultles vrlth the v¡,riteru the seeond observer

then scored two more tapes, randomly selected" A eoefflelent of

rellabllity of .!0 and .p4 were obtained" (see Appondix Gu Ta-bles XXIÏ

and XXffIu pp.l55 end 1J6 ,)

Obgerver Consåstency in Scorins Taped CÌasses

To determine observer eonsistency in using the hocedure-Acttvity

Observation Systern in seori-ng taped classøs, two of the tapo reeordtngs

from tho study were pieked at rardom and scored by t,he writer after an

lntervar of more than two weekso The coefflclent of consi-stency wes

ealculated to be ")2 on the first rescored tape and ,95 on ther second.

(See Appendix G, Tables XXIV and XXV, pp.1 Jf and LJB . )



Oþse¡1rer Consisteney 1n Scorinq Live and laped Classes

Ao

During the last, r"¡eeks of the month of June the writer had i.he

oeeasion to vlsit the elasses of Leacher five to score his classes live"
A lit'tle over tr.¡o ¡¿eeks later the i+rít,er scored the tape

reeordings of these classeso Thus, a check could be made on observer

eonsistency in scorlng live arrd taped cls.sseso

Some problems were encountered ln scoring the live classes which

l¡ere due mainly to lnexperience in using the system. This r*,as the

flrst time that the roriter had had the occasion to score another class

other than his ov¡n. As a result in scorlng the first three classes

the r.riter hed difficulty wi'th tjming¡ io@o, hrit,h scoring one tarly for
every throe seconds of tine, Tt r,¡es during the third elass that the

writer dlscovered that he could score and riatch the seeond hand of his

watch at the sane tj-ne" By using a watch to pace his seorfng so that
he seored five tall-j-es for every fifteen seeonds the v¡riter found that
his tlming hras mueh better"

Another dlffieurty was eneountered in seoring the third end

fourt,h cl-asses " The teaehe¡ was explaining Freneh gralrunati in English

lrit'h exemples in Frenehu At the ti-neu the r¿rit,er seored the exarnples

ln French ln category A--teaeher explanation and information in French"

Ïn reconsidering this after the class, it beeame elear that this activity
should have been classified 1n category D--teaeher non-consnunicativo

use of Freneh. AIso during the explanation of French gra¡ûm¿t1 in Bnglishu

the students ansro'ered teacher questions ln English r+ith exanples in
Frenchu tho wrlter scored this behavior in category 1--student response
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and informetlon in t'reneh. Tlrls behavior should have been scored 1n

Categor'y 4--student non-con¡nunlcatlve use of Freneh o Thus e the totals

for four categories r{ere very different in Lhe scor.lng of the livo

cl-ass fon¡i the scoring' of the tapes of classes three anrl four.

A coefficient of conslstency was celculated for classes one,

two, and fiven The results of these caleulations cen be seen ln

Âppendix G, Tables ffW, XX\ryI and XXVIII, pp.I59 1160 and 161 ") Ttt*

scott coeffieient of rellabllity for crass one !¡es "BJ; class two

was "87¡ and class flve v¡as "Sjl+.

thus, a satisfac'Lory correlation sras obtained for three of the

cl-asses. l¡Ilth nore experíeneeo the v¡riter feels eertaln that hlgher

coefflclents of rellabillty ean be obtalned"

fn conelusion¡ satisfact,ory coefflelents wer obtained for inter-

seorer reIiabllity, and for consistency in seorlng both teped anc

11ve elassesu

TI GENERAL INîERPRETATTON OF THE DATA

Ïn the lnterpretation of the datau it must be kept in rnind that

only the indlvidual teaeher can make the final declslon abor¡t rEhat

behevior Is "good" or "bad"u "desirable" or "undeslrabIe", The fuocedure-

Acttvity Observation Systern is designed to indicate r,.¡hat d.oes ln fact

happen in the classroom; not ro'hat, should happen"

Ïn the discussion 'n¡hich follor+s it may be helpful to keep ln nrind

that' one percent representse on the average, epproxirrrately two minutes

of elass tlme"
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The Procedure-Activlty Observetion l{atrlces containlng the

tallies obtained from scorlng the five cress groups are found in

Á.ppondix C, Tables I through V, pp.130 through 131!" The hoeedure-

Activity Observation l,Íetríces conteining the proporti-on and sequenee

of procedures and ectivlties 1n the five clesses are found. in .A.ppendi-rr

E, Tables Xi through XV, pp,I42 through L46 
"

General .4,s of Teeeher Verbal Proceciures Student A,cti-uities and

Time-Out

Á,n overall view of r¡hat happened in the five classrooms

reveals that twice as mueh elass tine v¡as spent in teaeher verbal

proeedures (61 3f,) ty'an in student activj.ties (î,o"o$). (soe Tabre x.)

TABLE X

PROPORÎION OF CL.ASS TT]..îE SFENT TI,J TEACHER
VER,BA.L PROCEDURES ANÐ STUDBNT ACTIVITIES

Beharrlor Class
.lla

Class
tL)

Class
JLâ7r)

Class
#4

Class
#5

Itlean

TnVn P"

õÀ
lJ 6¡Lo

T.0.

7]-"14

20.8

7,8

59 'B

24"7

16"1

55'r

39"r

5"8

55,5

36,7

?"8

64"9

29,3

5.8

6r"j

30"0

8"7

t-n

l_n

Teaeher

procedures

activlties

one spent rnore class

(?I"l+d,.), and his class

(zo,Bdp) ,

time than an¡r 6¡

spent the least

the other teachers

amount of time
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Teachers t,hree and four spent the reast time in proeed.ures

ß5,t/" end JJ'5f respectively), and thelr classes spent the most time

1n activitles (39"tfi and 36.J'/, respectively).

classes t,hree and flve spent the least time in tíne-out
(5.8Íeach) 

"

class two spent more than t,rrice as rnuch ti:ne then any of the

other classes in time-out (16,I%).

General- As of fuoe s and Activities in Frerneh snd lish
Table XI indicates that the classes spent three ti¡res as much

elass t,ime in procedures end activities in French (21. 5/ò then in
proceclures and actlvit,ies in Drglisn (l-9,gfi)"

TABLE XT

PROFCRTION OF CLASS TIt'tE SFEÌ{T II\¡ PROCEDURES
AND ACTTVITTES IN FRENCH A}JD TN U{GLTSH

Behavlor Class
tl:-

Class
lfz

Class
lf3

Class
#4

Class
#5

Mean

P. AOF '

P".A,. E.

89"6

2.6

50 "6

33"2

78,3

I5,9

66"4

25"8

72"4

2L.g

7r.5

rg "g

class one whose teacher was conplet,ely bilingual (see Table rx
p" (,5. ) spent more class ti¡ne than any of the other classes in
procedures and activities in Fronch (89,6f') and the lowest proportlon

of elass tirne in procedures and activities in Ðnglish (2 ,6/").
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Class two, t.ttose teacher also was perfectly bllinguaI ln !'rench

and hrglish, spent the least tlme of all the elesses 1n proeedures and.

activlties in Frencrr (50 
"6%) o end the most, tlme in proceduros and

actlvitios 1n Englisln (33.2fi),

The other three classes, whose teachers spoke French as a

seeond. languege were close to the nean in proeedures and activitles
1n French and in pr"oeedures and actlvltles ln EYrglish, (See Table XI. )

Thus, it rqould see¡n that whether the teacher speaks Fre,nch

as his flrst, language or second language did not account for the

differenee in the eiuount of class time spent in procedures and s.et,ivlties

1n Freneh"

Gene.ral Aspects of Communic+tlon and Dri1l j-n Frereh

Ihe flve classes spent vnore tlme in eo¡nmunicatlon in Freneh

ß4"2%) than ln drtll in French (tg"oft)" (See Table XII.)

TABLE XTT

PROPORTION 0F CLASS TTl.tÐ SPBNT IN c0t{'1II\iIcATION
AND DRTLL TN FRENCH

Behavior Class
#r

Class
#z

Class
#5

l,leanClass C1ass
#3 #4

C OF'

D"F.

50.5

24,2

18.6

]þ"3

41.9

11,1

28,)

2r"g

3r"6

4)o)

J4"2

19,0
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Class onø spønt the highest proportlon of elass time ln both

conrnunieetlon in French (50,5:/') and in dril-l in Freneh (24"2/')"

Class two spent the leest tj:ne of all the classes 1n comnrunication

in French (tS,A6¡ and the seeond lor.¡est proport,ion of class tj¡re in

dr11l in Fr.ench (:-þ.?4),

Class threeo tùich spent the seeond highest pereentage of class

tirne in procedures and aetivities in French, spent most of that time

1n cormnunication in French (4t,gf'), which was second highesto Thelr

driIl ard repotition in French l.¡as the lowest percentage (tt ,I%) of

el-l the clesses 
"

Cl-asses fou:. and five were near the rnean in their propontion

of class tÍme spent in corrununicatlon in French Qa¿o¡ and 3l-,6fi

respeetively) and in drill in Fronch (2t,91 an| 23,Jf respectively) 
"

T'he four skills of J-anguage learning are listening eornprehenslon,

speaklng, roading and rriting, All procedures and activities in the

seeond language cÌassroom must be geared to developing these skiIls in
the student"

Table XIïï shor.¡s that on the average the five classes spent

?L,5/'of class tlne practicing the seconcl langua.ge in ord.er to develop

the four skiIls" 0n the everage the students spent 46,6'fr of class time in

lisienlng to the teaeher speak or reacl French u 9,j'1, of class tims ln

speaking Frenchu J,2,4, of elass tine in oral reading ln French, and

LO"4!, of class ti¡¿e 1n sllent readlng and vriting in French"



class one spenù more class time than any of the other classes

ln l1steníng to Fr.ench (69 "t%), ancl the least amount of t,j-rne in silent

reading and writing in Freneh (3,9'Í,) 
"

TASLE XTII

PROPORTTON OF CL.{SS T]]"18 SPBNT TN DEVELOPTNG
THE FOUR SKTLLS IN FREì{CiI

sk111 Class
#r

Class
lfz

Class
tf3

Class
ü4

Class
íf5

lufean

S "LnF.

SUTOF"

s.0.R.F"

S OR'WOFO

T01,4.L

69,r

11.1

5"6

3,9-

Bg.6

33,6

3"5

5"6

8.0

43,9

10. ¿+

4./+

l-9,7

38.4

IT.?

4.0

1)t

""

48"1

9,6

6,3

8"4

46"6

9"3

5"2

10.4

50,6 78,3 72,4 7r" 5

crass tr,¡o spnt less tine than the other four classes in
listening to Freneh ß3,AÐ and in speaking French (3"5%)"

C1ass three spent the most time j-n silent reading and. r+riting

in French (tg,?í).

All of the other porcentag€s are near the mean in threlr

respective skil-Is.

Genera.l 4spects of the Strate&ies

The percent,agos of class timo spent b¡r s¿g¡ of the classes in
the different strategies as r¡elI as the mean number of strategies



used by each of the teachers per class period are sû?unarized in

Table XIV"

On the avsrsge the flve teachers used 4"1 strategies per elass

period (r+hich lasted lp"6 minutes on the average) 
"

Teaeher three changed strategios ln a elass period lnore than

any of the other teacherso 0n the avorage he used 6.8 dlfferent

strategies per class period, He al-so used more strategies (tO) tnan

any of the other teachers" (See Table XfV.)

Teaeher two ehanged strategies the loasto 0n the average he

used 2"6 strategies pör class perlod and a total of six strategies

1n the five class pertrodsu Howeveru a r.rord of explanatlon must be

seid about hls strategy l$ç!u::o_ in whicir he and hj-s class spent 4L,1fi

of their elass tine" During Lge'Lurg teacher tu'o read and explained

the reading with reference to 'bhe pictures. He also asked hÍs students

questions about the reading and pic'L,ures o Then the students read

the passage" Thus, the strategy is Legllrre since reading and reading

eomprehension are belng developedu But, teacher tv¡o was also making

use of the procedures a.nd activities of the strategies Aperqq and

Rácepit,ulation in the strategy Iegturg.

Teacher one, U-kerrise, did not change strategies very often

(3"2 strategies per class) ana he used the least nunber of stratogles

(5) fn the five elass periods"

Teachers four and flve were near the mean in their mean nurnber

of tlnes that they changed strategies per elass period (4"0fr each).

The only strategies uscd by all five teachers r"¡ere Petit
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TA¡],8 XTV

{]].;1SS 1'TJ,]E SPTi'iT EY lHE FT1¡N CL,ô.SSEs

TliE DIiiÞ'IREI'iÎ S TP"IiTEGIIIS

Strategy Teaeher
#r

Teacher
lfz

Teacher
tf)

Teacher
#4

Teaehey Mean
#5

1u

2"

3"

4'

5"

6"

7"

8"

9,

zu.
.A.oercu

kretute

Recapitu-
letion

NoO.

N.E.-g-.8.

Gramnalre

Dr111

S" Conver-
satlon

Tests

C nMo

Total

Number of
Strategles in
five class
perlods

Number of
Stretegies per
elass perlod

10"

11,

12 "4

25,2

L6,g

19" 0

26"6

100"0

9.4

41"1

20"8

5"4

].6,7

6"7

100"0

6"?

]4"7

7"0

13"0

L,g

17 "7

2]-"2

9,3

7"9

"8

100"0

2"8

36"0

5"L

l-9.g

26,8

9"4

5"3

17,3

6,2

J0"6

35"r

2"7

2,8

100 "0

7'3

r5"2

I7,5

?"6

10"5

3"5

26"r

3"5

l,g

5"5

1n(

I00"0

7106

100"0

3,2 216 6"9 l+" o 4"0 ¿+" I
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Dlctionnaireu Lectuleu and GrarnmaSre,

0n the averåge the five teachers spent more elass time in

.Granm,aiI.e (26"14) than in any of tho other strategiesu

Teecher three lras the only teacher to spend class time in
Na"Iration Ecrite-conptg Rendu (r? "?fi) end in spontaneorrs conversation

(9 Jl,) ,

leacher ti"ro v¡as the only teacher to spend rnueh tj-¡ne in Cless

I'lanagement (6.?ß) 
"

specific infornration about the pen:entage of cl-ass time spent

in tho different categories in the different strategies by oach of

the fj-ve classes is found in.Appeirdlx Fu Tables X'fJ through XX,

pp"148 tìrrough 1J2 ' (Thu originar tallies are found ín App,endix D

Tables VI through X, pp"lJ,l through 140 
" )

ïIf SPEIïFÏC ASPÐITS 0F PROCÐURBS u IIIIÏVITIES ¿-liD STRATEGIS

TN DEVN,OPÏJTG STUDE\]T LTSTI'NI\]G ÎOÌ.ÍPRE]-IET,JSIO}I T\] FREI,I]II

fupprrtlon oj Clêss Tr.¡le

the devølopnent of llstening eonprehension of the second

language in the stuctent is dependent to a great degree on the verbal

proeedures of tho teacher j-n Fr.ench (i"e., teacher talk and oral

reading in French) and teacher verbal proeedures in Bnglish (i"e.,

teecher i,alk in Bngrish) " Teacher tal-k and oral- reading in French

provido the student with the opportunity to hear Freneh. Teacher taljr

in English can help to clarify neaning and fonn generalizations about

the sound systern and graninar system of the second language"
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lable KV rsveals that the five teachers spent, rnu.ch more class

tlrne in oral Freneh (46"6fr) than j-n oral Dnglish (t+,71¡o They spent

rnore tjme in tal-k 1n French (43.9'fr) than in oral reading in French

(z"z/') " They arso spent more ti-me in conmunleation ín French (za.aø)

than jn drj-l-I in French (t5"l-fi)

TABLE XV

PROPORI]ON OF CL.ASS TT].ÍE SPEI,IT IN STUDENT
LISTEI']TNG TÐ TRBNCH

Þocedure Teaeher Teaeher Teacher Teacher Toacher ]rfean#t #z tf3 #4 tÍ5

î,c oFu l+2"5 I? "g 32"2 25.0 26.6 2g"B

T.D.F. 2l-.1 11"6 10"4 13"5 1B"g 15"1

T"T"F " 63"6 29,5 42.6 3B"l+ 45"4 43.g

Î.O"R"F. 5"6 4.1 I"2 .0 2,? 2"7

soloFo 69"1 33"6 43,9 39"4 48.1 46,6

1" T. E, 2 "3 26 "I 11.2 I? "I 16. B !4,?

Teacher onô gâvo his class nore oppcrtunity than any of the

other teaehers to listen to Freneh (69,I,):i of class tine)u He spent,

very little tr¡re in tel-k in Ðrglisn (2,3,Á), He relied on repeating

(T.D.F,--2r"1Í) to develop listening eomprehension in Frenchn rt was
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also obserr¡ed that he teruled to speak French s1ow1y and emphatieally"

Teeeher two spent the least tlnre ln speaking and orar reading

1n Freneh (33"6ø)" He used a great desl of talk ln Ðngrish (26"r%)

to clarify meaning ard. cormrunicate r,¡lth the students n He actually

spont nore ti¡ne than any of the other teaehers ln talk in Eyrglish"

Teaehers threc and flve each provlded thelr class ¡o-ith a

similar per.eentage of class tj¡ne to llsten to French (43.9fi ana

48"1ß respoctively) " they r,rere second highest in talk in French

(42"6% and |J"t+S respectively) and second lowest in talk in Ðngllsh

(tl-"Z% and l.6"8% respeetively), However¡ teacher three spent more

tlme ín eonrnunieation in French (3z,zf,) than teaeher five (26"6fr)e less

time 1n drill and repetitlon in Freneh (].O.teß) than teacher ffi¡e Oe"gl¡

and less tlmr¡ in talk 1n Þrgltsh (tt"zfi) than teachen fr.ve (t6"eg¡,

Teaeher four u'es the orfly teacher r.¡ho did not do any oral

readLng 1n Frereh" Hls class r+as dolng review work in preparatlon

for flnal examinationsu Bocause the fi¡a1 6xaln r{as haLf oral he

spent a good protion of class tirne in talk ln Freneh (1,}.l+% r+hieh

r¡as third among the flve teachers) o He was fourth in teacher corfiru-

nicatfon 1n French (Z5.OX'¡ and third in dr11l ancl repetition 1n Freneir

(t3.5f"). Bute he r,ras second highost, in teaeher tark in Þrglish (r?"r1,

r¡hielr was slightly higher than teaeher fiveu s l6,8fr) 
"

leacher conrmunlcation ilr Frenehn on the average tho five
teaehors spent almost the same proportion of class tino in glvtng

inforrnation and explanatlon in French (1.A5¡, asking questlons 1n

French(9"1d1), and 1n elass managørent (to"o6¡" (See Teb1e NVI.)
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Teaeher one spent nearly twlce as mueh timc in Category A--

ï¡rforrnation and Explanation in French (V "gf,) than any of the other

teachers 
"

Teacher two asked his students very few questions in Freneh

(s--2,4ß),

TABLE XVT

FROPORTTON OF CL,A,SS TT}fE SPBNT TN TEACI]BR
CCÏ,ßfIJNTCATTONI TN FRH\ICH

Procedure Teacher
lþt

Toacher
¡fz

Teacher
#3

Teacher
4f4

Teacher I'fean
#5

A

B

r7.8

14,6

I0,2

DO( ot)

2.4

7.7

9"3

11"8

11.2

8,5

7,I

9"5

5,6

9,7

11.3

9.8

9,1

10.0

mõTal. e U oI' ¡ 42,5 I? "g 32,2 25,0 26,6 28"8

I}ct,eLded Student Listent4e t) Frenchn The students 1¡r ilre five
elasses rûcorded in this study hacl. the opportunity to listen to French

for extendod (more than thr"ee seconds) poriods of tlne cluring moye than

a quarter of class tirne on tho average (28 
"Tfi) , nearl¡r half of ¡.¡hicìr

r¡as extended teacher coìnnunication in Freneh (Ð"AíÐ" There was zJ:A

of class t,ine spon'', in exlended teacher ¡nodeling ancl reinforcing in
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French and 2"1/, of class t,ime spent in extended teacher oral reading in

Frenchu and 25,3'/ oii class tirTe speni in e>:tended teacher talk j,n French.

TABLB XVIT

MOPORIIO}J OF .JLÁSS TTÌ,íE SPÐ{T IN EXTENDED
STUDEì{T LT,SIEI.TNG 'IO FRI+ICH

Area Teaeher
JLjlrL

Toacher
JL)

Teacher
fr3

Teacher Teacher
lit+ #5

Scto¡rded TIF

Drbended TDF

Dct,ended TïF

tct,ended TORF

ftrbended SLF

24"0

4"4

44"1

5,3

4g.B

?,6

I.7

13.3

2,r

16,7

]þ,7

1,8

23"6

1.1

24"8

10.1

1.3

18"0

18 "0

11.8

2,5

27,7

2,!

30,6

]-J.6

2.3

25"3

2"L

28 "0

Þrbended TTE L7 ]4,9 4,0 6.6 9.6 7.2

Teaeher one was highest in extended teacher procedures in French

in every area and lowest in exLended teaeher talk in English. (see

Tabl-e XVIT. )

Teaeìrer tr.lo v¡as fov¡est in extended teacher eonmunication in Fr.ench

Q,eß) e erLended teacher tal-k in French (t33.;,¡ ancl. extended student

listening to French (]5,?',[), and highest in extended teacirer talk in
Drglish (t4"91¡ 

"

Teacher four was near the rnean in ext,ended teacher co¡rmunication
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Ín French (fO"fl)n He r.ras lowest in erbended teaeher drill- in French

(t"3/') and extended teacher oral reading in French. (H* did no orel

reading at all- in French) 
"

Teaehers three and four were near the mean 1n all ¿reas of

exLendeC teaeher procedr:res in Freneh. Teaeher three spent 4.0f

and teaeher flve spent 8"6l' of class tine in extended teacher talk in

Ðag11sh.

tC¿ended Teacþql:_Ial.k in- Frencþ, Si¡ri1ar trends are fou.nd

when studying the o'steady-state" cells of teacher talk in French"

Teacher one is hlghest on almost all counts ar¡d teacher truo is lowest

or ne&r lov¡est" (See Table XVIII.)

TABLE ]ffITT

PROPORTION OF CLASS TN.fE SPH'{T IN LXTENDED
TEACHM T.AJ,K TN FRENCH

Csll Teacher Teacher Teaeher Tcacher leacher I'fean
ät #z #j lfv #.5

A-.4

B-B

D.D

9 " 5 3 "2 3,4 3,8 3.0 4,6

4"3 u2 r"7 ,g 2,0 1,8

2"6 2"6 2"7 1.4 2"1> 2,4

4"1+ I"7 1"¿{. I") 3"2 Z 
"l+
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Ì'Íost extended teacher talk in French l¡as extended teaeher

informatlon and Þcplanation ín Freneh (4,61') and the lon'est seores

were in erLerded teaeher questions ln Freneh (1.8ø) " Both teacher

tro'o ("2fi) and teacher four ("7fr) lrere mueh 1or¡er than any of the

other teaehers in exLenrled questions in French" This means that

they asked thelr classes shorter questions in Freneh than did the

other teaehers. Teacher one asked moro lengthy questions than any

of the other teachersn

Teacher Proceciules folfo!¡ing leaeher QuegLigls- in_I'reneh.

A ceII by cell study of the matrjx reveals some interesting faets

about what teaehers did after they asked their students a question

in French and l..rhen they d.id not get an j¡mediate enswer" For exanrple,

Table ¡fVI (p. 81 ) shoi.¡ed that teacher one spent 74"6fi of elass

ti:ne asklng students oral qriestions in French. Table XVIII (p, 83 )

showed that many of these questions took mor.e than three seconds to

ask (4" 3fi of class tirne r.,'as spent in extended teacher questlons in

French) o Nowo Table XIX shows that after asking a question he

very ofton repeated itu (B-D--4.1ø). sometimes ho waited in silenee

fo¡ an answer (g-O--f.2ß) or he gave the student the information in

French (n-¿--f "Zf,) Aut he handly ôver gave information in English

(n-B--"11,) afLer askíng a question in French"

Teacher five spent 9"7fi of class ti¡ne in asking questions in

French (see Table xvrr p" Bl- ) most of which were short questions"

(îabIe XVfIIo p, 83 shor+ed that he spont on]-y 2,0ú of class tj¡re in
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exben,led questlons 
" ) l.{ost often he repeatecl his questions (see

Table XfX, ts-D--t+j|,) but he hardly ever walted in sjl-ence for

ân ansr¡rer (g-o-- ,44).

TAELE XTX

PROPORTTOÌù OF CLÀSS TTÌ.IE SFENÎ TN TBACHER PROCBDTAE5
FOLLOÌrjNG TEA.ì]m, guffiTtot{s TN FRticH

cell le,¿.ehr¡r 'rsa¡:hor ?eacher Teacher Teacher ìfean# | #2. #z *+ +5

B-A

Drr

B-D

B-R

B-E

B-0

r"2 "2 "g n2 "5 ,6

"7 "1 .6 ,? ,3 "5

4,1 "4 ?,! .B 4"3 2,3

u1

o1 u4 "4 ,3 o2 "3

r,2 n2 "B r.2 "4 "B

These fe¡¡ observations ar6 only a few exanrples of inforrnation

that can be gained fron a celI by ceIl study of the matrix.

Þct,ended Teachef'_ 9ra1 Readllg in French. A comparison of t,he

"s'beady-state" ceIl for teacher oral readíng in Frene-h with the total

for teacher oraf- reading in Freneh reveals th¿t most teachers read

French for exir,ended periods of elass tinre. (See Table XX.)

0n1y t,eacìrer two used rnore than ons percent of oral reading in
Fronch fo'lÌor.¡ecl by other procedures" Tabre xx shor,rs that ho spent
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4,L4 oî el-ass tjme in oral reading in French but only 2.I/' in exbended

oral reading in French, A study of Tab1e XIï in Appendix E, p" 1/+3

shol¡s that he used a variety of different procedures after oral reading

in French. I{e gave infornation in Fr.ench (,1/,), asked questions (,2;17 
u

relnforced or repeated his reacìing ("3/r), and. gave informatíon or

asked questions in Ehglish ("61')" His stuclents asked questions in

Ehglish during ,6f' of class timor and "3fi of class tjrne was spent in

tl'ne-out folloviÍ:rg teacher oral- reading in Freneho

TABLE XX

FA,OFORTTON OF CL.ASS TÏ}íB SPH{T TN EXTEI'IDED
TEACHffi, ORAL READÏNG IN FRE}ICH

Proeedure Teaeher
#t

Teacher
ít3

Teachor
tf4

Teaeher
1{2

Teaeher I'fean
tf5

R-R

R Total

5"3

5"6

2,7

4,1

1,1

r"2

2"r

2,7

2,1

2"7

"0

n0

Tsaeher five hed a si¡rilar pattorn of procedures but the

percentages Ìrere much lower. (See Table XV, Appendix E, p" 146

Teaehers one and three used exLended teacher oral reading

French almost exclusívely r.'Ìren they read in French, (See Table

Teacher four did not clo oral reading in French at all,

Þtrateqies

Table XXf shor^¡s that all flve teaehors talked more in trglish

in

vv\



TABLE )TXT

PROPORTTO¡I OF ]LASS TT.îE SPEIÌT T,I SfiJTEì{T T,Ï-STE\T]NG TO F:18ì\-CH T¡] TT{E D]FFEN.MIT STRATEGTES

Strategy Teacher #1
lTI' TORF TTE

P.D"

Anereu

Lecture

Ráeapitu-

g"?

18"7

5.0

lation 13"8

N.o'

NE-CR

Gralunaire 1f.4

Dri1l

S" Convor-
.setion

Tests

a .'lf

Teacher #2
TTF TCRF TTE

.1 4"0 2"0 3"5 ,B 1"6

"1 9"1 o1 1"0 16"?

l-5,6 3,3 6.6 ?,0 r.2 .5 1"65"6

Teacher #3 Teacher í,¿4

lTF TORF TTE TTF TORF TTE

o1

2"r 4,?

2"5

8"0

I"2

8"1

l.2,5 4,3

.6

5"9

"9 3,5 "þ

1,0 ")

Total 63,6 5.6 2.3 29"5

2"I

1"2

"6

"1 8"1

2,1+

5,6 6"9

3.6

Teacher #J
TTF TCRF TTE TTF

"5 2"4

4"0

.5 6"2

t+.3

4.7 zo,6

"4 4,0

8"9

2"7 'l-.? 6"1

"5 5.2

?,1 6.0

r,6

10"8 8"5

I"5

!,2

1,8 ,?

,)

4,L 26"r 42.6

l.lean
.l.uKl

o1

u1

oZ

5.0 9.9

2.5 1.4

e
øJ

1"0

2.6 1"8

,2

1"/+

u5

11 ÒI aç

"6

TTB

1"2 11"2 38,4

a

r7 "L 45"4 2,7 L6"8 1t3"9

.2 1"1

o2

2"7 ].4"7

cc-{



in French a great deal in ApeTu (8"9'Ð u Grarnrnaire (9"50Å),

((',I%), Narlation Orale ((,,0f') u llácapltgþtion (5"2',4) u and

Dictionnalre (tv"Ol'). l{ost teaeher oral reading in French

in Lecturø (2,Á(').

BB"

in Grarrmaire (? "Z'/,) than in any of the other strategies. They talked

Lecture

Petit

took place

The difference in teacher procodures in Granmaire aeeounted for

much of the differenee between the five teachers in overall procod.ures.

Teacher one used. much more teacher talk in Freneh (I?,4'/") than he

used talk in Ðrglish (z.rf')" Teachers three, four and five kept a

balance betr+een teacher talk in French and in Þrglish (See lable ìtXI.)

Teaeher two spoko in Ðeglish (].z"Sl,) mueh more than he did in French

(4"211) in Gre.mmaire"

0n the averego, teachors talked rnore in French than in Ênglish

ln all the strategies oxeept in Tests " The highest score in teecher

talk in Freneh by any one teaeher in one strategy was teacher five
ín Naruation Orale (20"e7,1" Other high seores in teacher tal,k in

French r,¡as teaeher one in .A.per?u (tA"?4,"), Granunair-e (I?,4%) and

Rácapitualtion (13,8í) u teacher tv¡o in Lecture (].5,6ß) and teacher

four ín Aperçu (].6"?11), Teaeher three used co¡rsiderable teaeher talk--¿_.-Ú-

in French in all ten strategles he used" The hÍghest scores in

teacher tal-k in EnglisÌr r.rore teacher tr,¡o and five in Grar¿rnairs (IZ.5/,

and 10.8/" respectively) 
"
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fV SPEI]FTC ASPEITS 0F PROCEDffiES, ACTfVIIIB AND STiìATEGTES

Ili DBVBLOPING STUDÐ\jT SPEAKI],]G TN FRBNc:t

One of tho nain objeetives of the coursÕ parl_er et_,.Lire is
to develop, in the student, skills in spoaking French. Table xrrr
(p"25 ) showod that classes, on the average, spent Less than ten

per eent of cless time ln student talk in French (g3t). It must

be remenbered t.hat student listening to French (46,6fi of class timou

on the average) provides the er.arnple for student tallc in French.

lloweveru teachet"s should keep in mind that one of the nain objectÍves

of the program Ecouler et parler is to pr^oduce active spealcers of
French and not just passive listenerse

Propor.tjg} of _CJass Tlme

r. study of rable xxrr r.evears that stucìents, on thtr average,

spolce near'ly twice as much French (g,3fr) as they did Engrish (5,2ß),

I'lore than half of studevrt talk in French consisted of student

cor'ntunication ín French (5ô'/") most of whíeh ¡^¡as student response errrl

ínfor;rration irr French (5.t:Í,) " Jn none of the classes ,lid the stiidents

ask na.ny questions j_n French ("Zfl mean) ,

Iriost, s'budent, drill in French (i,gfi) consistecl of individual-

student rote response in French (2,5:,4) " only class fo,¡¡. and five
used student coribining in Freneh (3,0'l and. 1.I-f respectively).

Class four spoke j_n Frerìctr (tt,T/) moyo than an;rr of the other
cl-asses" IJorrever, most of it '¿as student driLr in French (E,u,í) 

"

class ollo was second highest, in their use of spoken I¡rench
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T},5I,F] J{NIÏ

P]ì0;'i)il'ifoìt úìir Cu*'¡sS ljj,rü SPniT f¡i STUI)EìJT
^nT¡¡ 

r,"1ì1^ -T1. nf!lîtï^Yr')¡*L-trI!lt!Lr -Lr{ tiIft.,,i.,¡

Aetir.'ity Cless
#r

Class
JL)

Class
ff)

Class
íf4

Class
if5

l{ean

ct)

*1

I

2

?"8

uZ

o?

Òs)

3"0

u4

5"0

.0

5"L

"2

socoFo 8"0 "7 9.6 3,3 5"0 5,3

3

t,+

5

o0

3"0

"1

.0

l- "4

r"3

)"r)

4"2

I"2

1"1

)")
u2

uB

2"5

"6

r0

,5

.3

S "DOF"
11)or 2,8 "8 8,4 4,6 3,9

S U TOFO

s"1"8"

11.1 9"6

5"L

9.3

5,2ø)

)n) 10 "4 11" 7

7"r 4"6 B"?
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(tt,fg rnost of r,¡hlch r.ras stuclent conmu¡ication in Freneh (8"0,,4") 

"

Class three was the highest in student eom'nunication in French

(9 
"6ß) ,

crass five r+a,s the seeond lowest in student talk in French

(9,6'i), with a bal-ance betv¡een corununication (5.01) anA drill (t+,(.f")"

class t'o spoke very little Freneh (t,sß) and when they d.id

it was mainly rote response (2.8ç7 
"

class two ancl four spont, the most time in student talk in
tnglish (?,tß and B,?ú respectively)" C1ass one, follovring the

example of their teacher, hardly spoke any Ehglísh at all (,jí) 
"

Sequ.gnce of Procedures and Acliviti_es

bctendeÊ 'stqdent, Tal-k- in Frgneh. students did not tark very

mueh in Freneh for erbended (nore than thr"ee second.) periods of tirne

(t,zß), and they corununicated in French for extended periods of time

even less ("5ß)" (See Table XXITT.)

class four spen"b more elass time than any of the others in
extended student talk in French (r"a':¿), but most of it'¿as erbended

student dril1 in French (L,61,),

Class three spent the rnost time of aIL flvo classes in exlendecl

student communieation in French (t"Z4,r)"

class two spent t,ho least arrrount of class tiroe in extended

student talk in French (.3f,) and the most amount of t,r-ne in extencled

student talk in English (t,Zç\"

Stucìent Talk in French folIov¡i Teaeher Proeeduros, Table XXII
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ÎABLE XXÏI],

PROPORTIOI{ OF CLISS Tn,ífì SPEI\'I' IN EXTU{DED
STUDEJ.iT TALK ÏN FRE¡iCH

Area or
Ce1I

Class
#t

Class
#z

Cless
#3

Class
#4

Class
#5

Mean

1-1

2-2

n4n5n2.4 1"1

u1

Þ<tonded SCF "5 Irz ,5"5"2

"2

o4

"1

,l*

.5

u1

"5

"7

u1

nlol

"2

"6

3-3

4-t+

5-5

Brt,ended SDF "6 ,7"golo3 1.6

Extended SïF Ì"0

Þrt,ended STE

n I"2

I"2

1"8 L.5 L"2

"5
nat-"7"2
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(p" 90 ) shor+ed that students talked in French 9ôfi of class time"

Table XXIII (p. 92 ) showed that a small percentago of student talk in
French r,¡as extended student talk in Freneh (t,zß of class tine).
Table )iXIV non shows dhat most student talk in Freneh oceured. after

teacher proeedures (?" 6'fi) ana mairl]-y after teacher talk in Freneh (?.2/,) ,

There üras no student talk in l're.nch after teaeher oral reading in

French and hardly any after teacher talk in Ðnglish

TABLE XXTV

PROPORTION 0F CLASS TI¡ÍE SPEì\IT IN STUDENT TAt K
ÏN FRINCII FOLLOWII,IG TBACHM. FROCEDURES

Area class class class class cl-ass Mean#t #z +i3 tÍ4 #5

A-STF .2 o4 ,j ,Z o2

B-STF 3,0 ,3 4,5 1,0 "? 1"9

c-srF 1" 6 ,6 f , o I,g I"g r,4
D-STF 4"5 2"2 2,2 5"2 4.0 3,6

R-STF

E-STF oI "3 ,g "g "4

Total 9 "3 3,2 8.4 g "3 ? ,? ?,6

Teacher lnformation and explanatíon ln French also resulted

in very little student talk in Frencir (.21,),

Teaeher modeling and rei-nforcing produced more student t,alk
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1n Freneh (),64,) than any of the othor procedures"

Class three responded directly to teacher questions in French

(4"5f') more than any of the other classesn

Class four tall<ed in French after teacher modelÍ:rg and reinforcing

$,2fr) more than any of the other classesu

Student Cogmunieation in Frengh follornng Teacþor_Proce¡lUres 
"

Table XXV shows that students coru,nunicated in Freneh after teacher

procedures 4.3/" of class time, most of whieh took place after teacher

talk in French (4,2f"), (student questions in Freneh are not incruded

in Table XXV because they rnrere praetically nonexistont.)

TABLE XXV

PROPORTION OF CLÁSS TI}E SPENT I1,l STUDÐ,]T COÌ'Î'ÍUNICATTON
IN FRENCH FOLLOr,IrJNG TE/ICHER PROCBDUIIES

Ce1l Class
#t

Class
114

Class
JL-)
T)

Class
if4

Class
Jl, ¿lt)

l'Íean

A-1

DI

c-1

D-1

R-1

B-1

n4

2.9

1.1

2,5

"2

,3

c)

4,3

o

1.8

o1

"6

"4

I,0

o1

,5

r.1

2"5

n1

I,7

1.6

.1.1o)"¿

Total 6,7 É.) f)Ét.) 2,4 4,3 4,3
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Cl¿ss three spent the most tírne in con'¡nunication after teacher

procodures (?, 5Í), arñ the students ansr¡ered 'beacher questions l-n

French (4"3Í) during more class t,ime than any of the other classeso

Strategles

0n the averåge most student talk in French took place in

Aper# (z"1l'). (see Table xxw.) ottrer strategies r.rith more tharr

one percent, on the average, of student,talk in French wero llarua-b:þn

Orale (I,?:/"), Grqry{r_aire (I,?''1") and Eícapilgleegn (t,t+!"¡u },lost

stuclent t.alk in English oceurred in gfc¡ßtiqrre (1 ,4Í,) 
"

The students in class one spoke ¡nost of thei¡: French in
_./

Apereu*-"Ë-
(t.?/") ,

3 "9'.4), Ráeapitulatio4 (Z"Z/"),Barnmairg (2. 54) and Leeture

The students in cla*ss two spoke very ]-itt1e French, but rnost

of vrhat French t,hey did speak ',ras spoken in Loet-ufo (t.zfr) and Dnill

(t,zf").

The students of class threo spoke most of their French in

Rlg.apilulation (3"t('"), Aeergu Q"g'l), ancl spontarreous conversation

(2.4f,,) ,

(),61,),

Lecture

Students in class

hlarcation Orale

(t "ol') "

The students rvith teacher

ìlarration Orale (Ì-1,8'/') u Grarnnaire

four spoke most of their French in Apercu

0,5Ðu Gramrnjrire (2,3%), Dril1 (t,+1¡, and

1n

and

Drill (I.07¡ ,

Thus, it

five spoke nos'L of their Froneh

(2.(,''/,), R_lcapitul-ation (t.o/"),

r.rould seem that Aporçu, Leeture, Rlcapitulatlon"
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PIìCPOiìTïOhr oF
1t ll!l\¡ , t1

TÁFI,E XNTI

'L./1SS 
TÏ.M SPESJT TN STUDENT TALK TN

IiI TI]E DN-FNRENT SÎRATEGTES

Stratery class #1 class #2
STF STE STF STE

Class #3 Cl-ass #4
STF STE STF STE

C1ass #5
ñl,ñ Áññ)II Ðtl!

I'lean
STF STE

Anercu

Lecture

Rleapitula.tion

N.0.

NE-CR

Granmal re

Drill

S, Conversation

Tests

C.Ifanagenent

P. D. ,3

3.9

r,7
?t t',
Lo (

2,5

"þo1 "1

.1

"6 ,3

2,9

r,2 3.5 "4

3"1

,3

"6

L"2 "2

2,4

"9

,4 1.3

.1 ,4

3.6 2,9

1,0 02

"6

"5

o1

u4

o1

,9

o2

2,I

"9

"4

"7

"g

u1

o('

.2

a,3

o1 "5 o6 o4 1.9 2.3 2,3 2"6 2,3 7,7 1,4

1"0 "3 1.4

3,5 r.6 4.8 r,3 r,?

"1

1,4 r,3 1"0 øl

,5

"?

"l_

o2

o)

o)

,1

TotaI 1l_"1 "3 3"5 ?"1 10.4 4"6 \I"7 8.? 9"6 5"1 gô 5,2
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Narration Oraleu Gr.anryLgLire, Drill and Sponteneous Conversatíon

are good strategies for doveloping student talk 1n French"

Class one hardly spoke in Brnglish at all ("3/'), Classes

three, four and flve spoke most of theír English in Gramrnaj.re

(L9';", 2"J$ and 2,J(" respeetively). Class tr.ro spoke a considerable

anror:nt of Ðnglish in Lecture (3. 5S) and crass l.Íanagemen+- (r"Î¡oÁ).

v SPEOFIC AsPDlTs 0F PROCBDURES, ACTTVTTTES AND STR.A,TBGIË

ïl'i Db'VELOPING STIIDÐ'IT ORAL READING IN FREÌTCI{

Oral reading is a combination of learning to recognize and to

produee the phonetie sounds of a language from the graphic symbols

usod to represent those sounds"

This study gives the proporti-on of class time spent in oral

reading" Hovrever' tho time spent by the students ín listening (especially

listening to teacher oral reading) and speaking in French does mueh to

develop student oral reading skills in their seeond language"

-Proporti.on of 91e.ss Tj$e

lab1o XXVIf reveals that students in the fi.ve classes read Freneh

ora1ly for 5,2% of elass ti¡re on the averageo and. all of the classes

were close to the mean (betvreen 4"0/" in elass four and 6,Jf, in crass

five) 
"

S.equegce of Froceclures a!.d Activlties

Table XXVTII (p" 99) indicates that u,rst sLu.dent oral rea.cilng in

French r+as exLended orel reaCing (3,2?. on the average)" The stu<le¡lts of
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clesses two and five read French oraIIy for extended periods of time

(4,4fi and 4"9/' respectively) rnore t,han the other classes,

TABTE XXVIT

PROPORTÏO\T OF CI,ASS TN{E SPM¡Î IN STUDH{T
OR,qI READN,IG TN FRENCH

Activity class class class class class I'fean#r iþz #3 lfv ti5

s.o.R.F. 5,6 5,6 4,4 4.0 6.3 5,2

Teaehers one and four tended to eorrect on reinforce student

oral reading in French immediately (ce1I 6-D--2,Zrf anò. I,Çrf respectively).

The other three teachors allowed. their stud.ents to read wlthout

interrup'bion (ce1l 6*D--.?'fr, ,6/u, anrl. o 6l/ respectively in classes tnc,
three and five) i the¡' corrocted student mistakes after -bho reacting

of the passage r+as completed.

Stralegj.es

I'fosb student oral reading in French took place in Lecture. (j.?(,)"

(See Table XXIX, p. 100")

class tr'ro was the only class ¡.¡hich did alr its oral readlng

in French in Lectu-re" For that reason it had ths reast, pereentage

of tallies in celI C-6--teacher di¡ections in French before student

oral reading in French ("3,/,). (Soe Table XKVTII{) ¡J_l of the

other four classes had one petcent or s]íghtIy more beharrior in this
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TABLE XX]ruÏÏ

PROPOF.TIOiiI OF CL¡SS TT4E SPE;NT N'] PiIO]ÐDTIRES .AJ'ÌD ,A'ITVITIES

PRtrEDTIi*G Aì'JD FOLLOII]|..IG STLTDENT OR.A], F,EADIIi]G Ïi\J FRENCH

Cell Class
#r

Class
#z

Class
#3

Class
#4

Class
#5

I'fean

A-6

B-6

c-6

Ð-()

4-6

6-6

E-6

o-6

.1

n1

1.0

,3

1"1

217

"3

o1

,3

4,4

'1
,3

ol

1.1

u1

2,6

o?

oI

"1

1"1

n4

,9

1,2

ul

"2

rol

"2

4"9

"l
ol

"1

,9

u2

"5

3"2

n1

"2

"l

o3

Total

6-e

6..c

6-o

6-6

6-a

6-0

5,6 5,6

u1

a?

4"4

u1

ao)

6"3

'1

.5

u6

4.9

oÌ

Ò
àL

5"2

.1

"5

I"2

3"2

"1

n2

4.4 4"0

"1

,5

2,2

2"?

"g

,(>

2"6

o2

"1

uZ

"4

l- "9

I,2

u2

.1"1

TotaI 5,6 5"6 4"4 4"0 6"j 5,2



100.

celI because a goodly portiou of student oral reading in French took

plac e in Grariunai:re and/or li. E. -C . R " (Compare Tab1es XX\¡III ,

and XXIX.) fn both of these strategies thero r*as student oral readi¡g

of their r,rrit'ten allsT¡Iers in Frencho The '*rritten ansy¡iers were short;

thus reducing the anr':nt of cont:inuous student oral reading in French.

TABLE XXTX

PR,OPORTION OF CI,¡ÙSS TN,íE SPtrNT T:i] STUDENT ORAL F.E¡J]I.JG
ÏN FRENCH T}'J T-|TE DTFFE1ì¡JIiJÎ STN.ATEGTES

Strategy Cl-ass #1
s.0.R.Fo

C1ass #2
s.o.R"F.

Class #3
s.0oRoF.

Class #4 Class #5 }îoan
S.O.R.F. S.O.R.F. S "O"F.F.

P. D.

Leetulje

NE-CR

Grq$n_aile

Dril1

5"64.1 2,J

I"7

"3

I,7

2,3

n1

4"7

I .ll

o1

)c /

a.)

1"11.4

Total 4.0 6,3

Thus, the fivo classes did not vary much in tho proportron of

cl-ass time spent in oral reading i¡ French, but they varied greatry

1n thelr exbended oral reading in Freneh, This was due mainly to a

different use of strategies and a difference of methodology on the

part of the teachor as to hor¡ and when stu.dent oral reading mistakes

shouÌd be corrected.

5,6 4,45"6 É.,
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It nay be eoneluded t,hat to increase prolonged student oral

reading in French, the strategy Lectulg should be used for student

oral reading and the teacher shoul-d correct student oral reaciing

errors after the whole passage has been read by the studeltts,

Vf SPÐIIFIC ASPEITS oF PROCEDURES, ACTIUITIBS AI']D STRATEGTBS

fll DE'\IEIOPING STUDË']T SILBNT READnic Al{D I,\¡RfTn,tG IN FRENCH

For observation purposes (especially of taped elasses) it is

too difficult, to clistinguish betvreen tlme during which the stud.ents

are doing silent reading and ti¡ne r+hon thoy are r.rlting" liost often

in a Parler et L:!qe class students are doing both silent reading and

writ'ing in French rather than siJ.ent readj¡g in French separately from

rmiting i¡r French. ther.efore, in this study they were considered as

one student activity.

rn scoring the classes it was noted by the writer that all
homework asslgnments were silent reading and rqriting assign:nents,

rhe Procedure-Activity Observation system only scores classroom

proeedures and aetivitíos. Thereforeo in tho following discussion,

it must be kept in ¡rind that only classroon sil-ent reading and r,rrit,ing

in French by the students is being considered,

hopoLtig.ln of Class Tj¡re

Table xxx reveels that studentso on the avorage, spent ro,4Í,

of total class time 1n sj-l-ent roading and writing in French"

Class th¡se spent much moro ti:ne in silent reading and r.pitirrg
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in French (l-g"?fi) than any of the other cl-asses" This ís the sane

class ehich spent 9"6,4 of class tjme in student eonrnunleation in Fronch

(see Table xxrr¡ p,90 ") Thus, teacher three seemed to be challenglng

h 1s class to uso the languago on their or.¡n"

TABLB XXX

PROPORTTON OF CI.L9S TT.ÍB SPBNT TN STUDENT STLM¡Î
READÏNG AI'ID I.IRTTNIG Iì'I FREI{CH

Activity Class
#t

Class
#z

Class
Jþ3

Class
JL'.T+

Class
{r5

Þlean

s.R.w.F. 8.0 l.9.? 12.2

Class one spent most of its 't ime in oral activities, and the

students onÌy spent 3,9f'of elass time in silont reading and r.rriti.:ng

in French"

Sequence of Procedures plìd 4ctiyi!íes
There r^ras no student silent reading and r,¡riting rn French

(category ?) afber student talk in French (Categories 1u Z, i, 4,

and 5) or teaeher oral reading in Frerch (Category R).

Table xxxï indieates that most student silent reading and

writing in French oceurred as an exbended aetivity (in tte ?-? cell) 
"

,L11 elasses had build-ups of tallies in the ?-? eoII (8.41,, on the

average) " Rveryone also had some tallies in the A-? celt (student

silont re'ading and writi¡g in French after teacher informatj-on in

Freneh).

3"9 8"4 10.4
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PROFÛRTTON OF

PRÐEDT],]G

TABLE XXXT

CLASS TNTE SPB}ÍT TN PROCSDURF,S AND ACÎTTJÎIES

STUDIIIT SILENT REÂDfNc Al'lD ''¡lRITIl'lG fìü FRBNCII

CeI] CIass
#t

Class
#z

Class
#3

Class
#4

Class
#5

Ifean

A-7

B-?

c-7

D-?

6-Z

E-7

8-7

0-?

?"0

L,2

"g

.1

"1

n6

5"6

,6

o5

o4

,6

1"4

u1

"?

")

"1

9.7

oL

u1

,1

100"2

.2

u4n2

,3

,4

L7,5

o4

u1

n2

7"8

"2

8,4

")

r1

Total 3.9 8"0 19,7 l'2"2 9"4 10"4
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Class three spent the most tinre 1n extended student silent
reading and mriting in French (t?,51,),

class one spent, more time in silent reading and r,ritlng in
French after teacher information and explanation (2,01) than they

did in exterded silent reading and writi¡rg (LZ%) 
"

Strgþ_egåes

fn examining student siLent reading and writing in the different
strategies, it becomes evident that by definition and in pract,ice there

can be no student silent reading and r^':ritj¡rg in French in RleapitulaLþ¡to

Narration_ 0la1e, }rill (ora1 drill)o Spontaneous Convorsationo and

Class l.Íanagement"

Gr-aruligiåe was the only str-ategy in which all classc+s did somo

silelrt reading and rn'rlting in Frrrnch, and., on the average¡ it r¡as in
Grammaire l¡here most of the build-ups of tallies i.n student silent
reading and r.^rriting in French occunred (u"6il). (sue Table xxxrr")

classes three, four and five spent moro tj_rne in sil-ent reading and

writing in French in Gramlrairg than in any of the other strategies
(?,9!,, 6Jfi ancl 6,4,4 respect,ively).

Four out of the five elasses did

French in Petit Dictionnaire. Classes

amount of silent reading ancl l,æíting in

Class th¡ee was the only class that cìid

Rendu e34) r+hich is strictly a silent

in lfrench,

silent, reading and r,æiting 1n

tr,¡o and three did a consi.derable

Tests (5.5,4 and 6 "Çd" rospectively)"

any l'larration Ecr_ite-C_o¡ipte

reading and v¡¡iting exercise
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Class four spent the seeond highest poreent qe of class tjme on

silent readíng and r+riting in French (tZ"Zf") but nearly half of that

ti-¡ne r¡as used to take notes in Aperqu G"o/")n The students were having

so mueh difficulty in learning to answer even simple questions about

the pieturesu that teacher four resorted to writing notes on the

board about the pictures so the students would have the added assistence

of seeing in writi¡g what l,ras being said"

T.{BLE XXXIT

PROPORTTOI{ Otr' CLASS T]]"ÍE SPMJÎ TN STIIDENI STI,trI{T RBADING Á¡ID
I^¡RÏT]}]G Iì'I FREJWH TN TÏIE DU'FNRN¡¡T S1RAÎEGÏES

Strategy Class
#r

Cl-ass
lþz

Class
tf3

Class
lf4

Class
#5

i'fean

P.D"

Apercg

Lectur-e

l¡n_+ !.8

Grarnmaire

Tests

2,5

,1

"3

6"0

1"0

o)

L"2

L"2

"4

3"3

7"9

6"9

T,7

6 
"l+

r,3

I,3

"1

,7

4"6

2.5

1"4 6,3

5.5

Total 3,9 8,0 l-9.7 ]-2"2 8.4 10 "4

Class ono spent so much of its t,ime

speaklng and oral reading skills that there

on silent reading and r+riting in any of the

on developing

was scarcely

strategies e

listening,

any time spent

Dlctionnalro (Z"S#) and Gramrnaire (I.l+fi),

exeept Petít
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V'JI SPE]TF'IC ASPÐ]TS OF TN.IE-OUT

labre xxxrrr shor+s that classes, on the averageu spent g"?fr or

class tirne in tj-ne-out, Ifost tlne-out occurued as extended time_out

(),0fr) or after teacher procedures, especially class management in
French (t"3ß), rei,forcing in Fronch (r,ifr)s talk in Ðrglish (1.tfi)
and questions in French (,8%). Thero was veïy 1ittle time-out after
student actir¡ities u

.{11 of the classes had some time-out after Category C--teacher

directions in French and in ee1l 0-O exbended ti¡e-out. this indicates

tirne-out for change of strategies.

Class two spent rnore than tr,¡ice as much elass time in tj_no-out

Q6.Ú") than any of the other classes, and. it had more than four tjmes

as mueh exberd.ed time-out (8.1ø). Besides extonded time-out there

were builcì-ups of tallies in class two after toaeher talk in English

(2,6ç¡ e teachor elass management in Fren"h (t ,9fi) and teaeher reinforce_

ment in French (t"fg¡"

As has been mentioned above, teacher one and. four, after
asking a question in Frenehrlaited in silenco for an enser from a

student (ce1l B-&-1 ,2,4 eaeh) " Teachers one and five also v.raited

i¡ silence after reinforcing infomnation, questions or directions in
French Q,e1 and 1,bfr) " C1áss fou¡ and flve spent Lzf, and 1,0fi

respectivoly of class time in time-out after teacher talk in Dnglish"

There hras some tine-out in ev'ery strategye but, on the average,
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TABLE XXXilI

PROPORTION 0F cLi,SS TIi'fB SPBNT IN PRO(;EDIAbS
AI'JD ACTTVÏTTES PRE]BDÏ}']G TÏ],IE-OUT

Class
#t

Class
#z

Cless
#3

Cless
#4

Class
#5

Mean

Á,-0

B-0

c-0

D-0

R-0

1-0

2-0

3-0

4-0

5-0

6-o

7-0

E-0

B-0

0-0

,l*

L"2

1"1

2"8

1"9

o6

,2

1.9

1,1

"3

2"6

"9

8.1

u4

u8

1.0

"6

"1

.5

u1

"1

"6

u1

L,6

u3

L,2

I"5

"7

"1

ø/.

l"?

,3

L,7

u1

u4

o8

1"4

ol

o1

o2

.1

1,0

1.5

u4

"8

r.3

1"3

o1

n2"1,1

"1

"1

"1o2

u)

"1 ul

"1
âo),1

uI

uI

"2

ul

1"1

,)

3'o

T.00 ?"8 16.1 5.8 7"8 5.8 8"7
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rûost tiile-out took place in Grarrmaire (I.61)u Lecture (t"5fi) 
^rA

Aperçu (t,Z'L). (See Table frXfv. )

t4ost of class onets time-out occurred in Aperçu (2,41"7,

Rlcapitulatigll (Z 3f,|, and 9ra¡mraire (t.Bl) 
"

Class two had heav-y build-ups of tallies in every strateg-y

usedo (See îab1e XìIXW. )

Class three spent less than one per cent of class time in

tj¡re-out in each arrd every strategy he used"

Class four had most of its time-out in Aperqu (3.0'í/"),

lJarr.ation 0rg1e (Z,t'Í,) anrl Gram¡na_ir.e (t"gß) 
"

Class fíve had rnore than one per ceirt of class ti:ne spent in

time-out in Natraliglr 9ra1e (t,Aß), Gra¡qnaire (t,gfr) and Leeture (I,I/")"
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PÌìOPORTTOÎI OF

IN TIIE

TABLE ÏXXTV

CLASS TX'fE SPEI.IT TÌ.ì T]I{E-OUT
DT}IFI}IENT S TR..A.TEGIES

Strategy CIass
#r

Class
#3

Class
#4

Class
#5

Ì.{eanClass
#z

P.D. 
"8

Apersu 2"4_--..'-
Lecture 

"6

Rdcapitulatlon 2"3

N.oo

NE-CR

Gr,lgnnelre 1,8

Drill

So Conversation

Tests

\¿ o I'.[ c

I,7

1.8

"9

3,9

2.8

n4

.6

"5

o9

ul

c(

"9

o2

3"0

rZ

2.I

1.8

"6

1.1

"4

1"8

I"9

o2

u7

I"2

1.5

"7

oB

"1

r"6

âe)

"1

,9

"6

ø/'

5,0

n2

.7

u6

"3

Total 7"8 16,1 5"8 ?"8 5"8 8,7
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suþ$f.aRT 0F FRoCEDURES u Co¡CLIFIONS .ê,ND IÌ,fpLTCAlIOt{S

SIII'ÍÌIA.RY OF PROCEDUR$

þ studylng the direct observatlon systems and ruethods of

research of flLanders, Nearhoof, and Jamls¡ by reviewlng the naterials

of the program Le Franpaj-s ¡ Parren -e_L_Llr.e errd lts audlo-lingual

prinelplest by teaehlng and obser¡¡ing others teaehlng this prograrr

the wrlter eonstructed the hoeodure-Aetivity observation system"

The next, step was to valldate thls systen, with thls obJective

1n mJ-ndr tape recorrllngs of five classes were mad.e for eaeh of flve
teachers teaching French &s a seeond language ln the senior hlgh

school at the grade ten level using the program Le FnangaÍs ¡ pgle,r

et Llro.

These tape reeordings w@re scored r,rlth the hocedure-Activtty

Obsen¡atlon system and thc scores r"rere plotted on the hocedur.e-

Aetivity Obsewatlon Matrlxo

Observer reliabillty and consisteney wer6 tested uslng Scottss

coefficient of reliabl1lty.

slnce each taIly represents approxfunately e three-seeond

lnterval of tlme, the total tarlies 1n each category and group of

categorlesu each eelI and group of celrsu and. each strategy were

calculated as a percentage of overarl elass tlne for eaeh class group

1n order to have 6, eommon denoninator for quantitatlve comparlsons"

The proceduresu actirrities and strategies used by t,he five
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different eless groups were studlod and compared by noans of these

percentages n

Three basle questlons r^¡ere asked about the Proeedure-Actlvity

Obserr¡atlon Systemr

lu Can 1t be used to score proeedures end actlvities relevant

to second language skill acqulsitlon in entlre second language elass

perlods ?

2o Can the seores obtalned by the system be erpressed in terns

that lend to analysis eryl comparlsons?

), Can the system give pertinent lnfor¡ration about the sequenee

of procedures and aetlvltles?

fi STJUYIÁRY OF COIiîLUSTONS ¡ND oBSffi,VATToNS

Because the samplc of this study wes so snell most of the

conelusi-ons are tentatlve, pending further study and researehu However,

the follorrlng conclusions can be enumerated about the hocedure-

Actlvity Observation System"

1, The Proeedure-Activity Observation Syst,em proved adequate

although time consumtng, in seoring the procedureso activities and

strategl-es of twent'y-five complete class periods of grade ten classes

using the program Le Francals: Parler et Lirgu 0n1y observers trained

ln the teachlng nethodology of thls prrogrem were usedu

?" The kocedure-Actlvity Observatlon Systen quantlfled the

proportlon of elass t1¡¿c spent in the different proeedureso activlties

and strategles so that quantltlve descrlptlons and compar5.sons of
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dlfferent teaehers and thelr elasses could be madeu

3" The Proeedure-Actlvlty Obser¡¡atíon l,fatrlx can give an lrdicetion

of the effect of the different' proeedures ard strategies on the actlvities
of the studentsu Thc ¡natrix lndlcates r*hat student act,ivltles happen

aftere arxl perhaps as a result of, the different procedures of the

teacher and the different strategles of the prograne

Bosldes these three fundamental eoncluslons ebout the hocedure

Âctivlty Observation Systen, varlous general concluslons and observa-

tions were noted concernlng the flve class groups observed."

1" 0n ths average teaehers used tr¡lce as much elass time in verbal

proeedures (6f 3fi) tnan students used in eetivities (30,0%)" (The

reinainlng 8n7% was taken up 1n tlme-out")

2n Although the classes varled eonsiderably ín the proportion of

class tlnre spent in the dlfferønt procedunes, activitles and strategles,

aLL classes spent more time Ín using and manlpulating the second.

languagee French, than they used their netlve languageu Þ:glish" The

mean for the flve classes r'¡as ?1. 5% of elass tlnre spent in procedures

and activltles ln French and L9,9dp in ftrglish"

3u they spent rnone tlne in comnunicatlon (y"Z%) than 1n dlj-L1

(tg"ofi) in Frenehu

4" I'lhether Freneh rsas the flrst or second. language of the teacher

did not seem to have any bearing on the propor4,lon of elass time spent

in French. Teacher one wes a native-speaker and his class spent nearly

ninety percent (Ag,e%) of class tfune in Frenchu 0n the other hand

teaeher twou who was also a natlve speaker, had his class functloning
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ln the eecond language durlng half the class tlmø (50"6%)" Teaehers

threen four and five, v¡ho t¡ere non-natlve speakersu had their elasses

functloning in Freneh between these two æctre¡nes"

5" The mean class tlme spent in developlng each ranguage slclll
in French 1n the flve elasses $¡es 46"6fi for student listening cornprø-

henslon, 9.3fi lor student speaking, 5,zS for stud.ent oral readingu and

L0"4dp for student sllent readlng and writlng"

6" the teachers differed greatly fn the use of variety in their
class" 0n1y one teaeher (teacher three) used almost all the strategies
(10 out of 11) and he changed strategles frequently duning a eless

perlod (6"8 strategles per elass perlod), OnÌy one teacher (the

same teecher three) nade use of the taþe recordings for the program"

ïn contrast teacher one used five different strategles durlng the

five class periodsu and teaeher two used 2"6 stretegies, on the a.I¡€1"&ss¡

per elass perlod"

7 ' Repeating arrd doing dri1l exerelces serryed to inerease the

proportlon of class tfune spont in the seeond language" For exampleu

cle'ss one spent the hlghest proportlon of class ti¡re in procedures

and activitles in French because the teacher, who was a natJ-ve-speakor,

but ¡'¡ho spoke Freneh slowJ-y, constantly relnforced (1"e, repeated)

wlrat he r,¡as say5-ng and r¡het hls students were saying (zt"]:fi) " For

anothon exa'npIe, the students of elass four spent a great deaÌ of
tlmo in student talk in French (tl.zrÉ) becauso they spent more tlrne

ln drill aetlvlties and strategles (g,ttdp) then any of the other classeso

R 
^ll 

.F4,,^ .t-^^^L^-^ r Â^ L a ru! ru¿ r..vç ueacnGrs srrmêd. io beLleve thatu ai ihe st,age t,hat

their students u¡ere in seeond language learnlngu 1t t¡as more lmportant
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for their students to understarxl the granmer QA"96¡ of the language

and to use the language through llstening (46"6fi), cormnunicatlng (5"3%),

oral readtng (5"2$) and s11ent readíng and ¡æiting (t0"4É) t¡an to do

drlIl r,rork (3"9Í) espeelally group rote d.riL1 (3"tfi)"

Various speeiflc concluslons about the five class group.s

sere fotuld eoneerning the developemer¡t of the four ì.anguage slcj-L]s--

listening cornprehension, spoaking, orar readingu and sílent read.ing

and writing in Freneho

1, Llstening Cornprehension:

The students 1n all flve classes had the oceaslon to devel_op

listening skills in French durlng a higher pereentage of class tinre

than any of the othor three skille (46"6fi)o Teaehers varied greatly

in the proportion of class time spent in teacher talk in Ðrnglish

(from ?"3% to 26,1f" of class time)"

The highest propor"L,ion of class tlme spont in æctended

actlvities oeeured 1n exbended teacher talk and orel readlng in
French (ZA,OX.,on the average)"

Lecture was one of the best strategies for developing stud.ent

listening skills in French because it, is the maln strategy r^¡here both

teacher talk in French and teacher oral reading in French are usedu

Petit Dictlonnaireu Apercue Rlcapitulation-, Narration Orqle and

Spontaneous Conversation were also excellent strategios for developing

listening comprehension. For four out of the five teacherso Grarnrnaire

'was not used for developing listening slc1l1s 1n French through listening
+^ f-^-^L mr- ---- ¿r-- -r-- !irû.rr€ncne rr13.S if8.s 3i1€ sEr-alegy oï highesi seores in teacher talk in
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English and student sllent reading and writlng 1n Freneh"

2u Speaklng:

Students dld not speak Freneh (g"Zß) nearly as much as they

listened to 1t, (Three to slx tlne as mueh class tine was spent 1n

student listenlng to French than 1n student speaklng Freneh") Onfy

one class spent a relatlvely high proportion of class tlnre ln

eorrnunleation in French (9"øfi conpared to the mean of 5ð%) perhaps

beeause of the use of variety and because of the choiee of strategies

whieh are eond.uelve to eorununleation in Frenchu êogc¡ Apercur 844!-
tulation, and Spontan€ous Conversationu

Most student talk in Freneh occuned 1n response to a teaehor

questionr repoated question or moclel for drill. The converse is that

students asked very few questlons and volunteered litt1e diseussion

in French. Students vrere not aetive speakersu rather they were

passive listenerse durlng end ímmediately after Category A--teecher

lnformation and explanation in Freneh, Sorne teaehers asked a questlon

in Frcnch and walted for a student answer or repeated the question onee

and waited for an answerr other teaehers continued to repeat a question

until a student gave an enstrrerc Sometjmes one of the teachers

repeated a question several tines before even giving a student a

chanee to answeru Some teachers gave informatlon to unanswered questions

in French and Englishu others gave the information in French only"

Aperpl¡o R/capltulation, Naruati-on Orale and Spontaneous

--:F-'Conversation were good strategies for devoloping student communlcatlon

^l-:1'l - l- za---L n^llr ñt -!! ------: - r ñ--r1ìÞII-LI-LÞ lll rI'ttlL:tls rt'U-r-r/ UJ.cìJI_OIÌIIAJ-I-er aIlct Ul-ltl Wgfe gISO USeO l_n
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de"roicpl-ng student speaklng sk1lls ln French"

3, OraÌ F.eadì-ng r

.411 classes spent a similar proportion of elass time 1n student

oraL reading ln French (s"2%);about Ì¡a1f a.s nuch class tlne as spent

1n student speaking in Freneh,

Some teachers corrected mistakes in oral reading Ímmedlately¡

others allorrrod their student,s to read r¿ithout i.nterruption and

correeted mlstakes after the reeding passage was oomploted.

Lecturo +¡as the best strategy for student oral reading¡

especially for extended student oral reading in Freneh"

l{." Sllent Reading and Wrlt,ingr

Classes veried eonsj-derably in the proportion of class time

spent in student silent reading and r.riting in French (betr,seen 3,9fi

¿nd I9.?(,)" On the Lverage they spent nearly es much class time in

sllent reading end writing in French (fO.t+g¡ as they did in speaklng

Freneh"

Ifost student silent reading and r,¡riting oceurred as an extended

activltyo 1.€.¡ it was not an activity of much interaction between

the teacher and his students"

Gramnairg' Narration Ecrite, Co$pte_,nenclg and P-e-t,:it Dictip¡rna8g

were good strategles for developlng student silent reading and u'ritlng

ln French" Aperçu can also be used as a silent readlng and wrltlng

exercise, e.s one of the teachers demonstrated.

Lastlye lt r.¡as obsenred that classes varied greatly in the

nramm*i^n ^f ^'lyLvbNa v¡v¡¡ vr wrsss time spent l-n tj:ne-out (between J,8$ and L6"Idp)u

and they dlffered even more ln exbended tfme-out (between 1" Jfi enð, B,]ß) 
"
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1o Although thc Procedure-Actlvlty Observation System proved

adequate for j-dentif'ying and quantifytng the proportion and sequenee

of the maln teacher procedures and student activltiesu 1t dealt r¡lth

procodures and actlvltles in Freneh in mueh rnore detall than r.¡lth

proeedures and aetlvlties 1n EngÌlsh" Also, the category tlme-out

lncluded at least three dlstinct elassroom aetivltles--siIeneo,

eonfuslone end change of strategiesn theso lfunitations were lmposed

to prevent the systen from beeorning too exbensive and, therefore,

unwleldy"

Tn the l¡rlt,eres experiencee one of the biggest problems in

second language toaching 1s tho question of the use of the students0

flrst language &s a neans of learning the seeond" The rnost prevalent

exeuses of students who fail- ln second languages are, "Our Frcnch

toaeher spoke hg11sh eII the tirne and we didnst learn any Frenehu"

or r'Ou¡ teaeher spoke French all the tjme and we couldnct understend

a r¡ord he was saying"'o thusu lt seems to be a question of uslng a

certaln amount of the studentst first language to ¡nake eonteet, at,

least t¡lth the slower students" The questlon of how mueh Drgllsh the

teaehor uses and what happens before and after the teecher uses English

can be answered by the hocedure-Actlvtty Observation Systemo Bute

the questlon rnay be more conplex than e question of proportlon end

s@queneee Further experlnentetlon and research nay result 1n the

S.nswero

2n The categories of the Procedure-Aetlvtty Observatlon System
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are defined 1n general terms and with specific reference to the program

Le Franeais¡ Pa¡1er et Lire. The wrlter feels cerLaln that this

system, or variatlons of it, can prove useful in observing any senior

high sehool seeond language elass"

3, Only observers trained in t,he nethodology of the program

Le Françals: PCIþI__q! ll¡e r+ere used 1n thls study. Howevero the

v¡rlter feels that the only requlrement, but a requtrement s_ine qua non,

ls that the observer readily understanrl both of the languages used

1n the elassroom.

l+. fn this study the proeedures, activities and strategles t{ere

seored according to ti¡ne (one scorc for every three seconds). Th*y

could also be seored aecording to ineidents. Howover, the r'æiter is

eonvinced that scoring a Pgrl-er _e.t_ Lire class according to t,ime is

more Íneaningful. Certain proeedures and activities, êogo ¡ rapid flre

questions and answers or dri1I in French rvould tend to have more

lncidents during the same period of class titne than some other proce-

dures and activities I eolo o oral and silent readlng and vriting. some '

teaehers elso proeeed more quiekly and have thelr elasses funetioning

rnore rapldly than others. Last1y, some strategies tend to promote

rapid change of incldents, rnhereas, others pronote extended proeedures

and aetlvltles which have to be scored aeeording to t,ime enJ¡wey, Thus,

the r'¡rlter feel-s thatu for a quantltative basis of conparlson, classes

should be seored as eeeur&tely as posslble according to time"

5, After recording the flve class periods of eaeh teaeher the¡ r,¡riter

asked the teacher for his estinration of tho abirity of hls elass--
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whether it was belol¡ averagð, average or above averagao Ïn the opinlon

of the teachero as H'eII as the r+rltern elasses two and four r.rere below

averegeu elass one wes an averâge classu and classes three and flve

r.rere ebove averageã

Looklng back at the observatlon resultsr lt may be noted thet

below averege classes (classes tr'¡o anrl four) used more proeedures

end activlties 1n English (3),2,4, and, 2J,8ff respectively) than did

averêge and above average elasses (class one"Z'6d,o, class t-hree--1-J,Ç$

and elass flve--21.gfi) " Belovr average classes spont less tine in

student comnunleation ln Freneh (class Lvto--'?fi and elass fot:r--3ôfi

compared to elass one--8"0Øu class three--Ç,65 and. class fj-ve--S"0%).

îeaehers rorlth average or above evers.ge elasses asked thelr students

more extended questlons (e1ass ohe--4.3/,'u elass three--l ,?fi and, class

flve--2"0%) tttan did teachers wtth beloror average classes (class tt¡o--

"2f, anð. elass four--"ÇS). Iastly, the fact that class two r"r&s e

below everage class and the students were poorly motivated to learnlng

Freneh(they frequently trled to lnltlate off-toplc conversatlon ln

ÐngIlsh r'¡hlch usually ended in eonfuslon) undoubtedly aecounted for

thelr high scores in tjme-out (]6,]rfi) and extended tlne-out (8"11) 
"

6n The hocedure-Actlvity Observation System may be used as the

rnlsslng tool in researeh using broad eomparisons of ¡nethods (i"e.u to

serve as a eheek to see 1f teachers are using theír asslgned rnethodo

so that the results of students taught only by the experlmental

method can be compared wÍth the results of students taught only by

the control method"

Slnce most teaehers are eclectie in thelr ¡nethodologye thls
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system may be better enployed es a resòarch means of establlshing

pørformenee crlterlau loenç to flnd the proeedures and aetivitlesu

combinatlons thereofo and sequenees thereof whlch produce the best

results 1n developing'seeond language skll-ls 1n the student.

Thls system nay be used effeetlvely in tralnlng teaehers to

teaeh seeond languages 1n the senlor high school, Aecording to Flenders

onc of the alms of dlrect observatlon (lnteractlon analysis 1n partlcular)

Ls to discern "what are the fewest eoncepts end understandlngs that

e person neods in hls beglnnlng year of teaehlng that would normally

take tv¡o or three years to find out?" I

This system mey be used by second language teaehers to analyze

and lmprove thelr own teaehlng, By reeording their elasses and scorlng

the proceduresr activltles and strategles usedu the teaeher can see

what has, in fact, taken plece in hls classn Often what a teaeher

thlnks has taken place and r¿hat has ectually taken plaee are quite

dlfferent" 4¡ meens of the hoeedure-Activlty Observatlon System

teaehers may be able to work to rnatch lntentlons wlth practlee"

Teachlng will remaln an art, but it ÌrilI be approached sclenttflcally.

lu 
Ned A. Flandersu Lecture on

UniversÍtyu (CalifornIa, 196?)e quoted
Pupil ïnteraction Analysis in the FLES
(rçZo) ¡ pp, 25?-258,

fnteractÍon Analysls at Stanford
by Sylvia H. Rothfarbu "Teacher
Classroomr" !!g¡9gþ., YoI, 530
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GC

lu-r¡

1168

'i'D¡'

3?:

I'0ru

45

SC

34 B

SDII

27

iûii¡-

r59
SR.,\ry

7]..2

I II

tr,0T

ùtl!

16r
TO

211 )620

trl-

'I"ITT

L543
T0Rr

45
S1'F

3?5

joIì.tl

r59
siìir-

712

lTE
407

ù Ilt
168

ï0
z]-t )620

J)r
su.

r58B 3?5 r5g
JliYl

712
I"f i1

407

.) ltt
168

'i'\J

2TT 36zo

T.O" =

PoAoE. = (T.T.D.+.S.T.8.) flq _



A tJ D R 1 2 3 4 5 6 7 E B 0 lot n

.4. LU+ 41 T9 10 2 ¿ 2 52 T9 2( 1t 322

B ? 3i 2? 2A 22 5 11 5 3 11 6t 47 268

c 20 42 J¿ J5 L5 2 27 22 2 42 7 I: 2A 58 359

D 25 41 49 50 )o ¿ 1B 99 38 14 t3 (r( 35 26 5r2

R

I 5 68 oo 1
"]

5 112

2 1 l+ 1 1

) 2 ? 6t+ L7 c T2 u4l

4 4 2 2( 42 I5 25 34 1C l ;

5 9 9 L? 4 Å

6 6 1¿l 7J Ll+ 2 € l 4 L52

7 ?3 1t 14 l0 3 370 c I 4()l

E 39 28 þc 68 11 3 6 7 2 5 9 249 131 46 64c

B 2T 26 2t) T7 3 1 I ) rgi 2( 1? 332

0 2T 1l{ 68 25 L2 3 16 f B 5 ): 2' 6S 29i

Tot 322 26t 359 5L2 LIz L5 r14 t59 46 r52 465 (r49 ÒÒ.
))t 295 3800

CC

iuI

949

.i'DF

çr2

TOII¡ ùuf

r27
S Dil

3r9

l0Ìr!'

r52

q il i^ni

46s

TT i:

649

slri
))t

1LJ

295 3800

GC

rl¡

1461

T0;ür s L'¡-

M6
ioiilr
r52

silì^tr

46s
118
649

ùllL

J3'

'Ì'0

295 38oo

.SSF

5Li

T46I
5'ir
Ilt+6 I5?

i liii¡'
46s

f .> Li1

))¿

tL/

295 3800
.n \l D - /<,. r n , m m n \ ^rIiovor-o = \ùol,ol,"* 1'ol'of .i_ zll-!_-- p.A.F" = (S.L.It.+s.T.F.+

r33"
TABLB ]V

ÎAI,LIE5 AìüD SEQUENCE OF PROCEDI.IRES AI'JD ACTTVITIES IN CLA,SS FOIIR

sn.¡lu = (s.T"l¡.+soo,R.Fo+ s.0.nol'.+ s"R.l^¡,F,) zs24

S"R"trI.Fo* SoT"E.) 1395 coF. = (T.c.F.+s.c.F.) IO?6

-83r-ToOu = ?45 ..

P. Â. E" = (T. T. B.+S .1, D. ) g8r



134"
TABLE V

TAILIES AllD SEQUEIICE 0F PROCBDURES AND ACTIVTEBS IN CITASS FIVE

m tt n f a ¡ n1'ovu.po = (.5ol,ol,'.+ T.T,F,) Z?gB p.Á..F. = (S.L.F.+-S.T.lì.+
s.0.R.Ii.+ s.R.hr.F") 3re_q_S".¿1" - (S.T.li'.+s.OoR.F.+

s"R.l\I.F.+ s.T.E. ) Iz6a__ coF. = (T.c.l¡.+s.c.¡,.. ) 1360

n 
^ 

al¡olcuo = t{q 
- 

l"tt'=ir'o'n'*s'c'F'i-Tõ12:
p.rt.iîo = (T.t.0".¡s.T.li.) _ g4z

A B (1 D R 1 2 ) It 5 6 7 E C) 0 lot,a

A r27 4B 10 3o 3 j 2 B 6 1 3 24]'

B 2T B4 14 184 2I 4 3 7 6T I8 4T?

c 29 62 113 oQ 3 46 6 29 42 26 18 35 487

D 36 101 TI7 r39 10 n? I7 40 7 10 7 111 53 58 813

R 2 7 I+ 5 91 2 3 3 r17

1 1 53 48 Õô 1 23 1 2 215

2

3 I 1 B 19 18 47

4 3 5 26 43 1 20 1 34 2 B r43

5 1 6 2 9

6 2 20 26 2 209 4 B 27r

7 4 2 2 3 1 335 11 2 360

E ? 18 39 \24 3 2 3() 3 9 369 69 44 723

B 2 23 46 32 1 107 7 1 2r9

0 B 11 39
.to
)t) 4 11 2 L2 4 1 l+1+ I 6(, 248

Tot. 24]- 4r7 t+87 813 117 215 47 T4J 9 27r 360 723 2rg zt+B +310

tr(,

'lulr

1145

TDiT

813

10ru,

IT7

qf-L

215
SDiI

l.99

j0ìììr

2?I
Sil'¡¡l

360

r 1I

723

STE

?T9
TO

248 +310

UI,

TTi'

19sa

toiü.

7r7
S ].T¡

4r4

jOR.F

27l-

q;)'.;rì

360

r it
?23

o li,

2r9
'lo
248 310

SSF

sLi

?o?5 414

olri'
?7I

.iÍì\'t'

360

-, Äîi:I L¡_

723 2rg
'Ì0

248 3]-0



APPENDIX D

?ALLTES OF FROCEDURES, ACTÏVITÏES AND

SIA.ATEGTES TN TI{E FTVE CLLSSES
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TALLÏES OF PROCED'JRES,

TABLE VI

A:]TIVTT]BS AND STRATEGIES IN CLASS ONE

A

B

D

R

1

2

3

4

5

6

7

E

B

0

Total

P. D.

225

24

3A

64

Aoercu--.--f

14r-

2^6

70

270

r55

)

2

4

97

1009

30

4

76

BB

222

L65

22

6za

78

178

6Z

2)0

107

3

I

-9,2

757

237

112

UZ

190

4S

2

55

B2

4

72

106¿,

Total

?IT

584

406

B4?

222

)r2

6

Leetrre Rácgpltul.atiqq Granmaire

5I{''5

5

I

2

4

gs

3

2

-2q
494

120

4

222

v6
91

11

Jl3
4000



r37,

TABLE VII

TALLTES 0F PROJEDURES u ACTJWTIES AND STRATEGTES rN CLASS TI^IO

Leeture Grarüneire Drl11 ^ ì.1 lotal

A

B

D

R

1

2

3

4

5

6

7

E

o

T¿"

B2

6

42

3B

Il+

83

25

2]-.6

72

L38

236

L39

23

3

26

?

20

r24

50

fiI
26

?B

885

5

2

41

59

25

9

_x.
228

lest$

4

14

W+

)o

36

333

l_01

328

492

v5
25

5

60

57

238

nB

1111

301

f\86

u.3

O

1

22 ry23

4

238

T2

279

148

2r4

r?t+5

232

Lt+g

36

L!5

?49

4Lv

57

].20

48

o72
Total 398 285 4250



A81

811

c18

DT5

R

1_ 12

2

)

4

5

6

742
E28
820
0 -!5

lotal- 242

145
2I r07

19 58

18 68

43

12 105

?

21 29

11 33

6 tJz

596

335

426

5 40?

4 3?5

45

338

l0

138 
"

TABLE VTIT

TALLIES OF InOsEDUREs u ACTI\rIÏTES AND STRATEGIES IN qLÁÞS IEEEE

./
P.D" Ane.reu Leebure Róeapltu- N,O. NE-CR Gramu SoConvn?ests C.If. Total

Ìatlon

41

109

36

29

1

1

I

16

37

1B

_?2.

fii

84

1

17 20

414

-12 -æ.
252 46?

67
12

6t 12

]..zL 28t+

4 86 203

53r68
426_þ

6? 640 ?68

3

6

)<
-z¿.

T7

118
9

1 t5g

248 7r2

27407
11168

22 11 2\I

286 30 36zo

78

116

58

77

2

103

I6

t6

59

('')

2

11

384
12

109

]4

1

I

I

4



r39 
"

TABLE IX

TATL]ES 0F PROCEDUR|.F n ACTTUJTILS AND STRATEGTES rN 3LÀSS FOUR

&!.
a7

1B

14

10

1B

I5

J
105

Anercu4.....=.-

225

l'25

rc5

178

226

r52

110

114

]-369

Leeture N.0.

32

?4

74

128

Grarrnaire Drill Total

A

B

(1

D

R

I

2

3

4

5

6

7

E

I

0

lotal

10

v
3t+

39

t6

t]..z

95

88

239

186

89

,18

1017

322

268

)59

5L2

9

25

37

6Z

4

1

8B

2

)6

8

4

I

80

20

3

?4

y+

L79

61

-re
75?

rtz
L5

114

r5g

46

r52

465

(r49

)32

?95_

38oo

29

(,3

20

6

J
194

7

46

94

5r

?r

358

v --'-4
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"

TABLE X

TALLTES OF PROCEDURES O ACTTVTTI$ AIfD STRAÎEGIffi IN CL'4,SS FIVB

r'
I¿. Leeture Recapitu- I1Q. Grammalre Dr1ll Tests Total

latlon

Â

B

D

R

T

2

3

4

5

6

? 7t+

ET6
8]-9
OJ

Total 228

1B

50

36

74

41

42

2I

28

L3

61

274

M4

97

82

20

T?

J7
269

203

11

53

35

46

745

7t+

35

64

94

tL?

8

B5

268

183

35L

20

43

r51

2r3

L5L2

24r

4r7

487

813

117

2L5

47

r43

9

27r

360

723

2L9

248

5

28

20

40

74

I
2

89I

18

4,7

13

1

91

54

_79

L32o 115

?9

2

7

LzI 4310



APPENDTX B

PROPORTTON AND SEQUBìiI]E OF PROOEDI]-NES AND

A'TT\TITTÉ5 IN TIìE FIVE I]LITSSES



1.v.Po = (s.L"F.+ T.T"F.) ?trg

soAu = (s.T.F,+s.ooR.F.+
S,R.td.F.+ SoT.E.)

r42,

Þ il I' - /o r n ,õ ñ r¡ .õ.¡'. - \J¡J:rl'o'Î-J¡ I ¡1. rf
S.O.R.!'o+ S,R.hI.F.) 89.6

îABLE XT

20.8 nr¡
DOF '

15^r¡¡.rtó1)ô

= (T.c.J..+s.c.l'.) 50"5
= (1. D.F'.+s.c ,¡; ,¡-2ÆIT-

PR,OPORTION (PENCBNTAGE) AND SEQIIBT]CE OF PROCEDURES AI\D ACTTUJTTES TN CLASS ONB

A DD D R 1 2 3 4 5 6 ? B 0 lota

A 9,5 2,t 1.0 L"6 ,2 .1 2,0 ,2 .4 r7,t

B I"2 4, ,? 4,1 )c
"1 ,1 "1 n1 I.2 r4"(

c 1"2 "I 2.6 I"5 u1 I.1 o4 .1 1.0 a .1 I,L 10. i

D 3,O 3"1 2,2 4,4 n1 2,5 2,0 I o4 "1 2.8 2l-")

R
"1 5.3 5"(

I r2 1"5 .6 4.6 o4 o1 7,t

2 "1 "1 c

3

4 o1 o) .8 o1 .6 1"1 .1 3.(

5 n1 t

6
"1 ol t9J 2"2 2,7 ,1 5'(

? I,7 ø¿
I 2 lu2 n1 ?(

E .3 "2 .1 L,7 ul 2n

I "1 "1

0 ,6 ,t r.6 1.6 øl "l .1 .3 ,1 I.9 ttf a\

Tot. 17.8 14.. ¿ 10,2 ¿1,1 5,6 ,d o 3,0 ,1 5"6 3"9 2,3 ,3 7,8 100 
"

gJ

1U¡

4?,5
1'IJ¡

¿1"1

'l'u.lti

5,6

SCi,'

8"0

S Dir

3"1

jOitF

5"6

.) iì r/lll

?o
L t]j

2,3
STB

I
l\l

DO( o\) 100.

(-f-

r ltl

6i,6
TORiT

5.6

ùlt

11,1
ioiìr

5"6

s iìii¡'

3.9

rlt:
2"3

ùllr

.3 7,8 100 
"

SSF

5L

69,r
s'.1'i

1L "1

TUl\I'

5"6

Sltilîr

3"9

LII'

2"3
ì)Jü

"3

'iù

7.8 100.

T.0o 7,8

= (T. T. E.+.s . T. L-. ) 2.6



îABLE XTÏ l/+3,

PRoIÐRÎION (PBRIENTAGE) AND SEQUENCE 0F mOCEDURES AND ACr:tVITIm IN CL.A,SS ThIO

A B D R 1 2 ) I+ 5 6 ? E a) 0 lota

A eÒ
)øL "4 ol "g r2 "1

o 1"0 .5 ^6 7"8

B
"2 ¿1 o1 ,4 ul nZ .1 o1 "4 "5 uZ 2.11

C
"6 u2 2"6 "9 "1 u1 "4 u1 "3 o1 ?

"3 1"9

D 1"1 .4 â
6) 1,7 øé oJ ,B 1,1 nI ,6 2,6 1â

J-. ) 1.1 11. é

R ao) a¿ oJ 2,I .)
o) "6 "3 4.1

1 .l ul+ .1 o

2 .1 nL

3

4 ,4 uZ "1 ,) ,3 .1 1.¿

5 nl u2 o7 u2 "1 .1 o1 I":

6 o1 o7 I+,4 .I "3 5"t

? .5
"1,

I
o

É. 5"6 "8 "2 B"(

E g B i"2 .8 u1 .1 n6 14.f 2.0 2"6 26,)

I
"4 .4 o8 ,5 2,1 r"2 ,g ?rj

0 ^6 ,¿ 2,4 .9 u3 ul ") 2rI 8,1 16"1

Tot 7"8 é.L 7,7 11.6 4"1 u( o 1"4 1"3 5,é B.C 26,7 7"1 16 "1 l_00.

\J-

lulr

17.9

1'lÌ'

11.6

'I'0¡0

4.1 ô

SD¡

2"8

ioiùi

5"6

)lír'lI I

8. ol

]. I¡

26,1

STE

7,L
1U

16 "1 100 
"

G{;

,IT¡'

29.5

ioi(i;

4"1
Þ 1.r

3,5
oitir

5"6

;RilrÌ

B.c
TTE

?6,7
ùlll

7,7
IU

16.1 100.

SSF

5Lì.

33.6

,J .r,t

3,5
l0li.r,'

5,6

j i{ìrj,'

8"c
11r:

26,f
,) llL

7,I
IU

16 "1 100,

T"V.p. = (S.L.F.rL T.T"F.) 59"8 _ p.A.Fo = (S.L,F.+S.T.F.+

SoA" = (s.T"IÌ.+s.o.R.ll .+
S.iì.1{"}'.* S.T.E. ) 2l+"I

s.o.R.F.+ S.Ìì.i.1.F,) 50,6 .

C¡F" = (T.c.F.+..s.c.F'.) 18"6
DoF" = (T.D.Fo.t-s.c.i.. )--îÇT*

PoÂ.Bu = (T.T.E.+S.T.E.) 33"2

.nrì
¡ avô 16"1



A B r¡ D R I 2 3 4 5 6 ? E B 0 lota

A 3,4 2,0 a o7 ? .1 u5 .6 "5 nh 9,

B ,9 1,7 ,6 2"I 4"3 .2 .1 ,4 ,6 11"8

c 1.1 1" 5 2,7 1.0 oo)/ o1 1.1 n4 oa) ,5 1.0 LI,2

D .8 I.7 I,2 1"4 1.8 .I .2 .1 .I ,6 I"5 o4 ,(, Iro.u

R 1.1 o1 I,2

I "8 3.0 2.0 1.8 1.1 "2
( 9.3

2 u2 .1 o)

3

I+
"1 "1 ol- n1 u1 Éc

5 o1 o1 ,3

6
"g .() ?.6 u2 o1 4,4

7 "4
Iø) "4 n2 u1 r7,5 "6 "2 o1 rg,7

E ,4 ,6 "8 1.8 ,1 .1 n/. ,I+ 4.0 2"0 ,6 LT,2

B "g u1 .4 ,4 o1 2,5 o2 o1 4,6

0 Ò n7 r"3 n3 "l-
a

cí o1 oI o2 o4 .2 r.6 5.8

Tot 9") 11,8 IT,2 0"4 I.2 9,3 .3 "5 ,3 4,4 L9,7 J.2 4.6 5"8 100.

(n

1\-i Jt

32,2

1'uf,

10"4

TOR¡

I.2
ùUT

9"6

S DT

.8
;OiìF

4"4
SRi..F

19,7
1'T lr

IT,2
STB

4"6
TO

5,8 100.

U\,

T'IT

l+2.6
T0Ììir

I"2
SlF
10.4

;otìiî

4.4 L9.7
Lif,

I

11.2l
ùlÚ

4"6 5,8 100 
"

))lr

òLf

43"9 10.4
(r11¡

4,4
)¡(iu,

Lg,7
l lir

11.2
..)I¿

4,6
'ro

5,8 00

T.VoPn = (S"L.F.+ T.T.F.) 55.1 p.Á,.F.. = (S"L,F.+S.T.F.+

r44.
TÁ.BLE XTÏI

PROPORTTON (PERCEÌ{T,4GE) AND SBQUENCE OF PROCEDURES AND ACTTUITTES ]N CLASS TI{R,86}.

SoAo = (S,T.I¡.+s.o.RoF.+ S.o.R.F.* S.lì.hI.F. ) 28,3

s.R.hI.Fo* s.1.8.) 39'1 c.Fn = (T.c"F.+s.c.F.) 41.9
D"F. = (T.D.F.+S.c.F. )-JIT_

PoÂ.Bo = (T.T,E.-l-s.T.L-.) l.5,9

Tu0o = 5"8



r45.
TIItsLE XÏV

PROPORTIO}I(PM,CENTAGE) AND SÐQUENCE OF PROCEDURES AI.ID ACTTVTTIES TN CLASS FOLIR

sol1n = (S.T.Ii.+s.0.R.F.+ S.0.R.!-.+ S.Il.tr¡.F. ) 66,4

S,R"l¡.Fo* S.T,E,) 36,? c.Fo = (T.c.F.+s"C.F.) zg.j
ô o D.Fo = (T.D.F.+s.c.1..¡-2f9-
( o()

A B D R 1 2 J 4 5 6 7 B o() 0 lota

A 3,8 1.1 .5 "3 "1 .L "1 l_,4 "5 ,5 s) 8.5

B õøt- c o
eO ,6 "1 u1 .1 ,3 1"8 L.2 7.r

c o5 1.1 1.4 ,9 "4 o1 c , (', o1 1 "l- u2 o4 ,5 1.5 9.:

D o7 r"1 1. 1.3 1.0 o1 2,6 1"0 "4
n.) r"7 ,9 ,7 13, Ê

R

1
"1 "2 "1 l"B .2 nJ "1 o1 3.0

2 "1 .1 ,2 .4

3 "1 "1 .2 I,7 ! o2 ,3 3,A

I+ o1 oI 1"1 n¿ ,9 eJ 4"2

5 o2 .2 ,5 ,1 ,2 I,2

6 .t
6L "4 1.9 I,2 o1 o2 o1 l+,C

7 "9 o ,4 no) .1 9,7 "2 o1 o2 12,2

E 1"0 I,2 I.B .3 "1 o o2 .1 o1 o2 6,6 3,5 I,2 T7,I

B .6 ,5 .1 ol 5"2 ,7 .3 8,7

0 "(. .4 1.€ nJ "1 .¿ o1 o2 .l ,9 .6 7,7 7,8

lot 8,5 7.I 9": a15 3.0 .4 3.( 4,2 I,2 4.0 12.2 77,7 Q]Jr-). f ?"8 100.

GC

1U1,

25"0
IDI

13.
TOFJ; SCiì

3,3
SD¡'

8.4
)Uitr
4"0

5:.',,',tr

12"2
lTli

17.1
STB

8,7
lL/

7,8 100.

UL¡

r lfl

jB.4
I'Oi(¡ S'I'¡'

11.?
iOrur

4.0
)rlyti

]-2.2
1.IE

r7.1
ù 1lt

9,7
î0
7,8 100 

"

))¡
ùLt

38,4

51't'

11.7
u.lt¡

4.0
iiìii¡'
I?"2

Tr0

L7,T
)Ii,

9,7
't0

7,8 100.

T"O" =

P. Â. E. = (T. T.ll.-+s . T. ]¡. ) 25,8



A B D R 1 2 3 4 5 6 7 B () 0 lote

A 3,0 r"1 .) a',ø( o1 o1 o1 u2 ul .1 5,6

B Iø) 2,4 ,3 4"3 ,5 "l "1 € 1"4 .4 oc

c
"? r.4 2,6 1"8 u1 1.1 ol nol 1"0 a ,4 .B 11.3

D "8 2" 2,7 3"2 oé 2,5 o4 ,9 .¿ "2 n2 2,( L"2 1.4 LB.9

R n1 o2 o1 uI 2,I
"1 nL .1 2.7

1 I,2 1"1 2,0 .5
"1 5,0

2

3 oZ ,4 .4 1.1

Ir oI u1 "6 1.0 .5 ca/ "1 o2 )o)

5 o1 "1 o2

6 o1 "5
I

"1 4,9 o1 2 6

7 nl .1 "1 o1 7,8 ,3 ol 8.4

E .2 o4 oa/ 2.9 o1 .1 "8 "l- oZ 8.6 r.6 1.0 16. B

I o1 "5 1.1 2,5 o2 5.L

0 o? .3 "9 .g u1 "3 o1 ,3 .1 1.0 .2 I.5 5,8

lot 5.6 9,7 11" 3 18.9 2,? 5,0 1.1 3,3 ,2 6,) 8.4 16"9 5.I 5.8 100.

gJ

rU¡

26,6
ÏDF

18.9

'1'Ujù

2.7
SC

5, 0

S Dir

4,6
oiù-

6,3
SR',,,I¡-

Olr
U c'f

TTE

l-6,9
STE

5,r
1U

5,8 i00.

Lll.,

'i'T¡'

45,4

I'Oiü¡

õnLo (

ùlf

9,6
)u.tu'

6,3
SRi,,tr

Ol,
TTE

16.9
D l.tt

5.1

TO

5.8 100,

)>lt

sLi'
48.1

S'lr'

9,6
) ( I (t

6,3
) 1-( i!1t

9.4
11¡

16.8
i)lì,

5"L

TO

5,8 100.

ToV.p. = (s"L.F.+ T.T,F.) 64_.9 p"Â"F" = (s.L.F.+s.T.F.+

].46,
TABTE XV

PROPORTION (PBRCENTAGE) AND SEQIIBT]CE OF- PROCEDURES AND ACTTWTTES TN CLASS FIvE

s.^o = (s.T.F.+s.o.R.Fo* S.o.R.l.'.+ SoR.hI.F. ) ?2,4

P"AnEo = (T.T.E.+s.ll.¡¡.) 21-,9
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TABLE XVT

PROPOR1TON (PM,CU{TAGE) OF CLA,SS II]"IE SPENT tsY

CÂTEGORTES TI\] EACH OF THE STR.4TEGIES DURING

148 
"

CLASS ONE TN EACH OF THE

FÏVE CL¿,SS PERÏODs

PoDo Aoereue1r LecluIø Rlcepitulation Grammalre Tot,al

A

B

c

D

5"6

u6

.9

1.6

3"5

6,7

L.8

6,8

.8

"1

1.9

2rz

2"0

4"s

Io?

5"8

5"9

2,8

3,9

4"8

17 "8

14"6

10,2

2l "r

TTF B'? 19.7 5"0 13"8 L7 "4 63"6

R 5"6 5"6

1

2

3

4

5

"1 3,9 2,7 1"1

"1

L13

7'8

n2

3,0

n1

ol

"1

"1

L.6

STF o3 3.9 I,7 2,? 215 11"1

6

7

E

B

0

2,5

u1

ul-

n8

u1

.1

nI

2"4

4"1

"6 2")

u1

1"4

1"4

2rl

u1

l_"8

5"6

3,9

2rj
?

7"8

lota1 ].2,4 25,2 L6"g 19,0 26.6 100"



IABIE XVTÏ

PROPORTIONT (PERCENTAGE) OF CL.A,SS TI}JE SPENT BY

CATEGORTÞ TN EACH OF THE STRAÎEGTPS DURTNG

r4g.

CLASS TI.TO IN EACH OF TTIE

FTVE CLA,SS PERÏOM

P"Dn Lecture Gransnalre Dri11 Tests C"l,f. Total

A

B

D

r"9

ul

1"0

n9

5"L

I,7

3"3

5"6

,6

oZ

"5

2"9

"1

"1

1u0

1.4

"1

"3

1,0

o7

1"0

u1

7"8

2"4

?"?

11"6

ÎrF 4,0 t5"(, l+"2 2"5 2"r I"2 29 "5

n9R 3"3 4,1

I
2

3

4

5

u6

oI"I

,5

nI

"4,5"5

u1,1 1"1

1 
"4.

L,3

STF "1
I,2 o4"5 I.2 3"5

6

7

E

I

1"0

2,0

,6

1 7't
Lc(

5"6

,3

6"6

3"5

frî
)øw

L,2

12,5

"6
1Q

5"5

3,5

"g
?o

1"0

L"3

)R

5.6

8"0

26"r

7"1

lÁ-1

n6

n2

o

lotal 9 "4 41,1 20,8 5,4 ].,6.? 6,7 1oo"



PROPORTTON ( PERCETIIAGE)

CATEGORTBS IN EACH

OF

OF

TABLE XVIÏÏ

CLASS TX'TE SPEhIT BY CL"IsS THRBE

THE STRATFÆIES DURTNG FÏVE CL,{SS

150 
"

IN EACH OF TT]E

PBRIODS

P.D.Aperçu Lecture Ráeapitu- N.0.
latlon

NE-CR Gfaqu S,ConuTests C.lif" Total

A

B

D

2,2

,3

"5

.4

2,2

3"2

r"6

2"L

n4

.6

"5

.5

I"5

3"0

L"6

1"9

,6

o3

"2

"l

uB '4

"9 n4

3"8 1"6

2"7 1,7

1,1

3"0

1u0

"B

9,3

11.8

LT.2

10.4

oI

,3 "1

o1

îTF )"5 9"1 2"0 8"0 L"2 8,1 4,3 5,9 .4 .3 42,6

"1 L"2 L"2

2"9

u1

2,3

,l-

9,9

u3

"3 "3 .1

'1

rj

,5

,3

n2 oZ

"1"1

2"9 "31

2

3

4

5

STF "6"3"42,9o3 3"r o4 2.4 10.4

()

7

E

B

0

2"3 r,7 .3

3"3 7 "9

2"4 5"6

"9 1.9

n7 u9

6"9

u1

4,4

19 "7

11.2

4"6

5,8

Lu? "4

n8 1"0

,6 "5

.4 .6

^2

,3o6

o1

t?

øf

"5 u1

u4 nl

n9 ul

,5

"1

,5

Totel 6"7 14,7 7"o 13,0 l-.9 17 "7 21"2 9"3 7,9 "8 100"



PROPORÏTON ( PERCENTAGE)
C¡.TBGORTES TN EACH

151 
"

TABLE XTN

OF CLASS TIII,E SPENT tsY CL.ASS FOUR TN E/ICH OF THE
oF THE srRATEGrns nunrrc ruffis pEnrom

P:D. Anercu Leeture Gralrmaire Ðri11 TotalN.o.

A

B

ra

D

,5

"5

o4

.3

6,0

3"3

2.8

4"7

uB

t^

2"0

3,4

1"0

.4

3.0

2,5

"2

a?

1.0

l"B

"3

"5

"9

8"5

7"r

o<

L3"5

TTF r"6 L6"? 1"6 8"1 6,9 3.6 3g "4

R

I
2

)
l+

5

2rj

"1

1.0

uZ

"5

o1

2"0

"9 2"r

nl

co&

L"2

3"0

n4

3,0

4.d.

I,2

,1

"2

n8

STF 3 "() 1"0 3"5 2,3 1.4 11"7.1

()

7

E

I

0

6,0

4"0

2"9

3"0

4,7

1"6

2,I

2,3

6"3

4,9

2"3

1"8

?,5

L"3

,6

4,0

!2"2

17,I

8"7

?"8

Tr7

"5

"2

.2

"5

.4

u2

5'1Total ?,8 36"0 19,9 26"9 9.4 100"



T.ABLE XX

CLÁSS TTT'{E SPENT BT CLÀSS

r52.

FTVE TN EACH OF TTÍEPROPORTION ( PERCENTAGE)

CATEGORÏNS ]N EACH THE STRATEGTES DIIRTI{G FÏVE CL.ASS PEN,IODS

OF

OF

PODO Lecture Rlcapitu- N.O.
lation

Gramu Dri1l lests Tota1

A

B

D

1"0

,5

ø(

.3

L"?

"B

L,5

2,2

"5

ro2

oø\)

I.?

2,0

6"2

4"3

8.1

o)

1"0

3"5

4,9

,1 5"6

9,7

11,3

18"9

.1

o7

"5

"9

TTF 2"4 6,2 4.3 20,6. 9,9 7-,4 u8 45.4

R 2"7 2"7

1

2

3

l+

5

r5"2
100 )"4

r.1

,3

5"0

1"1

3"3

n2

"8

.2

,1 2"r

SlF "3 1.0 4"8 2"6 1.0 9"6

6

7

E

I

0

"1

r,7

"4

n4

"2

4"7

"3

r"2

o()

1"1

2,1

1"3

I,B

1"4

() 
"4

10 "8

2,3

r"9

1"8

ol-

o2

(),3

8"4

16"9

5,1

5"8

uI

o2

,5

,3

u4

Total 5.3 I7,) 6"2 30 "6 35"r 2"? 2,8 100.
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L5t+ 
"TAJILE XXÏ

cSSERVtt IìELI¡-:ILITY I

Category Observer
llr-

l[ +t %+z fi vitt" (tve"ß)ZObserver
4lz

Â

B

c

D

R

I

2

9

l+

5

6

7

E

I
0

Total

67

L35

I27

L81

3

76

*

]-}z

83

L94

4

72

7"0

].I+"2

13")

19.0

o3

8"0

1"4

104

9"0

"6

]-3,6

7,2

4"9

99"9

6"6

13.7

r0"2

23"7

,u5

8"8

1'3

"g

"4

"5

3"L

4"7

n2

uB

r,3

'l{.

1,6

,4

u6

1t+"6

.4?2

L,960

L"392

4.58A

"002

,739

"g4r

n002

r,638

o5t+8

"2].2

l.2"5tg

"020

.01-4

uL

"5

11

7

L3

t3

86

6

130

69

4?

953

84

2

98

6z

35

818

10" 3

"2

12"0

7"6

4"3

100"1

ï
Po-Pe (190-14"6) - 12_J

L00 - l'2"5
= .83

100 - Pe



155.
TAsLE XX]I

O3SBP,VER RELÏA3ILÏTT IT

Category Observør
#t

fi*t fi*z fl ottt 
"

(lvø"dù2Observer
#z

A

B

c

D

R

1

2

3

4

5

6

?

E

I
0

Total

9+

98

100

72

70

98

105

95

9

I
70

108

9L

y+

30

801

?"L

12"g

]3"1

9 "l+

9.7

.5

l_"0

r"0

9"2

14"0

f.2,7

4"6

l+"6

99"8

8"?

12"2

13"1

ïL"g

9"?

"6

1"1

100

9"7

13"5

11"¿r

I+"2

3"7

99"8

1"6

"7

"0

2r5

n1

u0

o5

"5

1"3

"ll
n9

9"6

"6?4

1" 588

1"ru6

1.145

,941

"004

"0L2

"010

ô810

1"904

r,4g+

.lg4

"r76
10.588

n0

r1

78

5

?4

l+

I
B

70

107

97

35

35

762

ÎY=
Po-Pø

100 * Pe

(1oo-9"6) - Lo"6

100 - 10"6
= n90



156"
TASLE XXTIT

OBSERV5R RELïrLSILfTY TII

Catogory Observer
#r

observer ÍÁ *t fi +z $ tßt" (Ãve'f)Z
#z

A

B

c

D

R

I
2

3

LV

5

6

7

E

I
0

Total

11

?6

86

188

2

42

20

)8

9

75

6

?t+5

?J

68

887

78

203

2

42

20

t+2

9

72

7

?,60

20

?8

924

L.2

9,6

9"7

2ru2

uZ

l+,?

2"3

l+13

1"0

8"5

o7

27 '6
2ul+

7"7

100"1

L.2

8"7

8"¿+

22"0

u2

t+" 5

2n2

4.5

1"0

7,8

,8

28,r

202

I "lt

I00,0

"0

.I
I"3

u8

u0

oZ

uI

oeÉ

o0

el

"1

,5

'2
ol

I+"9

oo14

,7 57

,828

,+"666

"000

,2].,2

"o76

"L9t+

"010

"6?2

"006

7 "784

'0?6

,656

r5"9fl

Lt

80

1l= Po-Pe

100 - Pe

(1oo-4"a) - 16"_q

100 - L6.0
= ,9U



TASLE XXTV

O3SBIì'{ER COÌ'JST,5TEIÙ]Y ]¡J S\.:OI-¿Ti.'IG TAPED CL.A9S T

r57,

Category Observa- Obser¡ra-
tlon #I Lion #2

ß+z % u::tt, (avø.%)2l4 *t

.å.

B

c

D

B

I
2

3

l+

5

6

7

E

I

0

lotaL

L7

?0

85

6z

2

0

3r

259

76

25

53

725

19

69

73

9+

I

t

33

253

85

35

55

?28

2"y

9"66

JJ"72

8,55

u28

"00

l+,28

j4"90

r0"48

3,1þ5

? "3L

100,0I

2"69

9.1+8

10"03

7 "42

6"7i

"I¿e

"1þ

"14

4"53

74"75

lil.68

4.81

7 "55

100"01

"27

u18

t"69

1,13

"03

.l¿+

.14

"14

u25

,L5

Lu20

r"36

n16

6,91+

,06?

,g].6

1"184

"638

,000

"000

.194

12"131

L.228

"1Ë

"5M

L7 
"526

"4s6

"000

6"76

u28

49

1

t+9

2

Tr= Po-Pe

100 - Po

(too-6"8) - u" 6

100 - 17"5
= "92



158 
"TA.]LE X]TV

Oì]SER\TER COhISTSTEN;Y IÌü SCOR]NG TAPED CL.45S TT

Categony Observa-
tion #1

%*t fl#z $ ntgg, (tou .ß)2Obsorva-
Lton #2

Å

B

c

D

R

1

2

3

¿l

5

6

7

E

I
0

Total

u4

110

l_09

131

76

fl
)

56

28

14

3

59

809

122

114

I07

L*
?3

45

2

59

28

12

Lþ

64

819

,8I

.32

.l+1

r20

n48

"80

"Lj

,28

"01¿

"26

"l?
,52

t+"49

2"].02

1.893

L"760

2"650

,837

"348

"001

"459

"498

"I].8

"026

"002

"6fl
rr,345

55 55 6.80 6"72
"12

14"09 14.90

t3"60 13"92

t3"47 13,06

16.19 16"36

g,3g g"gl

6"30 5"50

"37 nZl+

6,92 7 "20

3.46 3"42

r"?3 I"47

"37 "l+9

7 "29 7"81

99"98 100"00

Tf=
Po-Pe

100 - Pe

(Jgg+" 5L_:_u"3

100 - 11"3
= "95



r59,
TA,3LB XJIVI

OtsSEIìVER CO}ïSISTEÌ'¡'IY IN SrlORfÌ{G LIUE \,EASUS T/IPED CLASSES I

Catogory Observa-
tion #1

Obse¡:va-
tj.on J,*2

fi#t fi+z $ ttst, (avø"1Ð2

A

B

c

Ð

n

I
2

3

¿¡,

5

6

7

E

B

0

lotal

79

t69

1l{.0

22r

0

86

65

2

].76

77

J5

1070

67

135

r27

181

3

76

86

6

130

69

47

953

7,38

15"?9

13,08

20"65

n00

8"04

6"07

n19

16"45

7 "20

3"27

99,99

7 "03

14"17

l-3."39

18"99

njZ

7 "97

t"36

L"36

9 ø02

"6)
L3"64

7,21+

4.93

99,99

"35

3-"62

"?5

L"66

,32

"O7

,0t+

,89

?"95

"l{4

2"81

,0ll

L"66

13"10

"520

2"21&

l"?l+5

3.928

"001

"&2

"570

"002

2.2æ

,52].

,168

t2"636

"019

0008

1"¿{o

"4?

t3

13

L5

5

Po-Pe (too-t3"t) - te"6

100 - 12,61r 100 - Pe
= "95



160 
"

TA-BLE 7,,Ï'I¡JT

CESERVBR COÌiST,SîEIüÍ]Y TN STJOIì-NG LI\¡E \¡ÐIìSUS TAPED CLASSEJ TT

Category Observa-
tion #1

%+t %+z $ nltr. (Avø,%)2Obsersa-
tj-.on #2

A

B

c

D

R

1

2

3

l+

5

6

7

E

B

0

lotel

82

120

L33

130

î

3t+

39

8?

79

r+g

28

840

?2

90

1J2

It6

6z

39

39

7I+

54

46

32

745

9"76

L4"29

r5,83

15"48

6"0?

4"05

1"55

,00

4"9+

9,76

9 '40

5'83

3"33

99,99

9"66

12"08

J.5"03

15"57

8"32

5"23

1"08

"r3

5"23

9,93

7,25

6"r7

t+,jo

99"98

n10

2"2I

"80

"09

2"25

1.18

'59

,L7

2"r5

"þ

"97

II"55

"943

J-.740

2"380

2"3]"0

,fl6

,2]-5

.24J+

,g69

"69i

"360

,1&6

r0.533

t3

0

,017

"000

'47

"13

Po-Pe

100 - Pe

(1oo-11"6) - lorJ

100 - 10"5
ll-= = "87
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"

TAI]LE ;LXVÏI T

O3SBR\TOR. CONSISTMiI]Y II.{ SIORT¡'IG ITVE VBFSUS TAPED CLASSES TIT

2
Category Obserrra-

tion #1
Obsenra-
tj-.on {rZ

% +tt ft+z S mst" (anu"%)

A

B

c

D

R

I
2

3

t+

5

6

7

E

I

0

Total

90

7B

9t+

210

24

37

fr
10

101

t+9

47

84?

83

81

92

191

50

l+8

61

12

Tr3

42

53

856

1"05

,1¿&

ul*8

2"79

2"96

r,19

u22

'"21

1"13

"94

'57

12"83

t"047

"882

1"208

5"617

"190

"252

"r66

"493

,017

1.598

"289

,3fr

T2"IL?

39 30

L0.75 9"70

9'32 9 "t+6

)f "23 l0.75

25"09 22,31

2"88 5"84

4"42 5"6r

6"91 7 "r3

1"19 1.4O

12.07 13"20

5"85 4"9L

5"6? 6"19

99 "99 10o"oo

4.66 3"50 1"16

Po-Pe (lgg:_t2"8) : l=2."1

100 - 12"1
1r=

100 - Pe
= "g*


