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ABSTRACT 

The purpose of this research project was to explore the past and present experiences 

of youth with disabilities as they related to their current employment situation. For this 

research, 1 documented the experiences of nine youth with physical disabilities as they 

participated in a six month Employment Training Project. 

The data collected through this research process has provided a rich source of 

information describing the experiences of the young people involved in this project. This 

study has substantiated much of the previous consumer literature on employment access 

among peopIe with disabilities. Barriers identified by other researchers, including 

financial, institutional, educational and training issues, attitudinal, physical access, lack of 

experience, and bureaucratic barriers were al1 discussed by the youth who participated in 

this project. It is important that these systemic barriers be addressed in order to promote 

equal employment opportunities for d l  people with disabilities. 

This study presents the lived experiences of the youth that have led to their current 

status of unemployrnent. Through the presentation of individual narrative, it has allowed 

young people with disabilities to give voice to their own experiences of barriers. 

Interaction with family and fiiends, perception of their disability, and their self-esteem 

and ability to set goals have al1 impacted their ability to pursue employment. At times 

these factors have had a positive influence on their success. At other times, the negative 

attitudes of family, &ends, and society in general have Iirnited their ability to achieve 

their goals. 
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CHAPTER 1: RYTRODUCTION 

1. Barriers to Employment for People nith Disabilities 

Despite the efforts of consumers, advocates, and govemment legislation aimcd at 

providing people with disabilities equality in al1 aspects of society, Canadians with 

disabilities continue to face issues of poverty and unemployment at rates substantially 

higher than those for nondisabled Canadians. Statistics Canada has reportcd that persons 

with disabilities are one-and-a-half to two times more likety to be without jobs than 

Canadians without disabilities. Many disability and consumer organizations caution that 

this is a conservative estimate, due to the stigma associated with self-identifjnng as 

disabled. 

The effect of marginalizing persons wvith disabilities from econornic participation 

has obvious implications for their material wealtti. Research has systematicaily 

documented that ernployment status also has wide spread effects on a person's health and 

overall well being (McLoughlin, Garner and Cal t ihan, 1987; Neufeldt and Albright, 

t 998). Integated, cornpetitive employment for persons with disabilities can lead to many 

benefits, including long term interactions with community and CO-workers, increased 

c hoice and decision making abil ity, increased economic earnings, enhanced status, and an 

overall increase in quality of Iife (McLoughlin et a[., 1987). 

Many reasons have been postulated for the exclusion of people with disabilities 

from the workforce. Lack of education, motivation, and experience, finsncial 

disincentives built into income assistance programs, and physical barriers to access have 

been cited as conditions teading to high unernployment among persons with disabilities 

(CCRW, 1992; Berkowitz and Hill, 1986; Burkhauser and Haveman, 1982). Some of 



these esplanations, such as lack of motivation on the part of the job searcher, fwus on the 

individual with a disability as the problem, and fail to consider the systemic issues, such 

as lack of access and negative public stereotypes, that contribute to unemployment for 

this group. 

Organizations representing consumers with disabilities denounce such 

individualistic txplanations and fôcus instead on institutional and social barriers- While 

these models are ofien much better at proMding systemic andysis for the exclusion of 

people with disabilities, they are largely perpetrated by politically active consurncrs and 

lobby groups. Consumer driven studies do reflect the voice of their consumers. 

However, sarnples in consumer-initiated research are oflen drawn fiom persons who are 

open to attending public meetings or are members of consumer organizations. This may 

fail to capture the voices of everyday persons who are not necessarily politically engaged. 

The majority of persons with disabilities may not speak of their personal experiences in a 

political or social context However, that is not to Say that their experiences are not 

influenced by those political and social factors so ofien cited by consumer models. 

Most studies related to ernpl~~yment issues €or people with disabilities fail to 

consider the broader life experiences (such as  education and family support) of 

individuals in their examination. Although these experiences may not bc specifically 

related to employment, bey do impact on the self-esteem, motivation, and the success of 

individuak as they struggle to transition into employment. 

While some case studies of employment initiatives for persons uith disabilities 

are beginning to ernerge (Neufeldt and Albright, 1998), almost no information exists 

which discusses the specific issues faced by youth with disabilities. While this group 



rnay share many similarities with their older counterparts, one can assume that the 

esperience of youth with disabilities has changed significantly in the past twenty years. 

The advancement of medical technology, community and educational integration, and 

changing social attitudes will have made the t ives of these young people much di fferent 

than those esperienced by older persons with disabilities. The efforts of the Independent 

Living and Canadian Consumer Movement have increased public awareness and resulted 

in better access to public spaces. Altematively, the re-emergence of social conservatism 

in Canada has reduced the arnount of fundinç for community services and has decreased 

public support for so-called "special interest groups". Models developed for more senior 

job hunters may not apply to this generation. Specific initiatives must be undertaken in 

order to better understand the current experience of youth with disabilities. 

II. T h e  Research Problem 

The purpose o f  this research project was to explore the p s t  and present 

esperiences of youth with disabilities as they related to their current employment 

situation. For this research, 1 documented the experiences of nine youth with physical 

disabilities during their participation in an Employrnent Training Project over a sis month 

period. The objectives of  this research project were: 

To document the personal esperiences of young people with disabilities as these 

esperiences have impacted employment and job training. 

To develop additional understanding of the wider social barriers faced by youth with 

disabilitics and the supports available for these youth in seeking employrnent. 



To identiQ key themes in employment issues to be used in partnership with the 

participants of the training project to develop an evaluation of this particular training 

initiative. 

To empower the part ici pants as CO-researchers in the development of an evai uation 

tool. 

To provide a forum for reflection and the development of collective action to promote 

positive employment strategies for persons with disabilities. 

The information collected through this research process has provided a rich source of 

information regarding the experiences of the young peoplc involved in this project. The 

study has confirmcd employment barriers cited in much of the literature. Through the 

presentation of individual narratives, it has allowed young people with disabilities to give 

voice to their own experiences of barriers in searching for employment. 

UI. My Interest in the Subject 

My interest in disability issues stems from my surnrner employment as a 

counselor and senior counselor at Camp Eastcr Seal in Saskatchewan. It \vas through this 

experience that 1 became aware of the bamers facing persons with disabilities and 

solidi fied my cornmitment to their full and equal participation in Canadian society. In 

September of 1998, I relocated to Winnipeg as a graduate student in the Department of 

Anthropology at the University of Manitoba. It was my intention to complete rny thesis 

in the  arca of disability studies. 1 contacted the Canadian Centre on Disability Studies for 

direction. 



IV. Development of the Researcb 

The Canadian Centre on Disability Studies (CCDS) is a "consurner-directed, 

university-afliliated centre dedicated to research, education and information 

dissemination on disability issues" (CCDS brochure). Based in Winnipeg, the Centre 

ernerçed from the disability rights, independent and comrnunity living movements in 

Canada in the 1980s. Members of the disability community participate in al1 levels of 

CCDS activities, including the Board of Directors, Cornmittee mernbers, and the s a -  

In 1998, CCDS received funding from Royal Bank of Canada to establish a 

Research Chair on Disability Issues. Dr. Karen Blackford, a feminist sociologist with a 

background in nwsing, was appointed as Chair. I t  was through Dr. Blackford that 1 

became involved with the CCDS Youth Emploayment Training Project. 

1 spolie to Dr. Blackford of my intentions to do a thesis in the area of disability, 

and also of rny reluctance to impose my own research ideas on a cornmunity that had 

already identified areas worth researching. At that time, Dr. Blackford told me about the 

CCDS Youth Employrnent Training Project to be undertaken in the surnmer of 1999. 

This project was to have both a research and a training component. 

The Employment Training Project took place over an eight-week period. 

Through the program ten young people with physical disabilities received employment- 

related training and were then to be placed in a six month intemship. The researchers 

were to explore issues related to chronic unemployment for youth with disabilities. They 

were also to prepare an evaluation of the project. 

In my role as a researcher, 1 conducted an exploration of the past and present 

experiences of  youth with disabilities related to their curent employment situation. The 



research \vas to be qualitative in nature, consisting primarily of  one-on-one interviews 

with each participant. Through these interviews, 1 identified several themes related to 

employment for this particular group. Quotations and stones were grouped according to 

the theme identified, and were analyzed and presented using a critical mode1 of disability. 

The thernes identi fied were also used in partnership with the participants o f  the training 

project to develop an evaluation tool. 

As an evaluator, 1 worked with the participants to develop a questionnaire 

regarding the project. 1 also interviewed the project facilitators about their experiences in 

teachi~g the program. The dual nature of my involvement \vas at  times confusing and 

difficult to keep separate. However, it allowed me to increase my overall involvement 

with the project and the youth and to therefore observe in gea te r  detail the barriers faced 

by these young people in their search for employment. 



CHAPTER 2: BACKGROUND AND LITERATURE REViEW 

In 1980, the World Health Organization estimated that one out of every ten adults 

in the world has a disability. The t 99 1 Statistics Canada pst-censal survey on persons 

with disabilities (Health and Activity Limitation Survey (HALS)) revealed that 4.3 

million people in Canada (16% of the total population) live wïth a disability. According 

to the Canadian Mental Health Association, one in three people will experience mental 

illness in their lifetime. The Leaming Disabilities Association of Manitoba cstimates that 

between 10- 15% o f  the general population is affected by Learning Disabilities and that 

another 3 - 2 4  have Attention Deficit Disorders. As these statistics show, disability 

affects a large and ever increasing number of people in Canada. Although social 

scientists have made some progress in examining the issues of disability within a social 

contest, the red  social implications of disability (impact on status, employment, health, 

education) have only recently emerged as subjects of intense inquiry. 

1. Employmeot and Disability: Background 

People with disabilities are and have always k e n  a part of hurnan societies: 

%rtually every large skeletal population includes one individual - and often several- 

whose remains show congenital malformations, improperly healed bones, missing limbs, 

or head trauma" (Schecr and Groce, 1990). It has often been postulated that people with 

disabilities in pre-histonc societies occupied special or spintual positions within their 

societies. Very Little evidence has been found which proves the assumption that people 

wi th disabili ties necessady occupy a "special" place in society (Scheer and Groce, 

1990). However, the existence of people with disabilities living in these societies does 

imply that they probably occupied productive positions within their groups. 



According to Enns (298 1 ), in the pre-industrial p e n d  many people Hlth 

disabilities were occupied in family and cottage businesses, able to contibute to the 

subsistence of  their fmilies in environments which had been made accessible to them. 

In the industrial age, many people with disabilities were no longer able to produce 

enough for "profit-driven" factory owners, and were forced out of the labour market and 

ont0 the street, left to k g  or rely on the outreach of charitable organizations. 

In England, the 2843 New Poor Law gave rise to London's poorhouses, which 

were '-deiiberately made as miserable as possible, segregated the sexes-even married 

couples-to prevent the poor from producing more undesirables" (Enns, 1999). At the 

same time, the social application of the theones of Malthus and Darwin were widely 

adopted as legitimate, leading to widespread acceptance of the notion of eugenics (EMS, 

1999). People with disabilities were institutionalized on a grand scale, and continue to 

live in segegated institutions in Canada even to the present, although the widespread 

community living movement of the late twentieth centus. has seen many people with 

disabilities return to the comrnunity. 

Until the early 1900s and the two World Wars, persons with disabilities were not 

a social priority in either the U.S. or Canada. After the conclusion ofthose wars, and the 

return o r  injured veterans to their homes, govenunents were forced to create policies in 

response to the dernands of disabled veterans. In the 1940s emerged the field of 

rehabilitation, including Physical and Occupational Therapy. One of the prirnary focuses 

of these disciplines was on vocational training for those veterans. 

The 1960s saw the ernergence of the Civil Rights Movement in the United States. 

The struggle for equality between ACncan Americans and Caucasians became the mode1 



for the stniggle for equality behiveen women and men, and eventuaily between people 

with disabilities and the able-bodied. In the 1980s, the disability rights movement in 

Canada (also referred to as the Independent Living (IL) Movement and the Consumer 

Movement) helped to bnng the demands of people with disabilities to the forefront 

(Driedger, 1989). 

In response to these social movements, the Canadian g o v e m e n t  developed 

several important pieces of legislation relating to the employment of persons with 

disabiiities. In 1982, the Charter o f  Rights and Freedorns was added to the Canadian 

Constitution, which included persons with mental and physical disabilities as groups 

protected under the law. The Constitution Act of 1982 supported the rights o f  al 1 

Canadians to the opportunity to support themselves. In 1986 the Employment Equity Act 

was intended to "increase labour force participation and improve the integration of  

women, aboriginal peoples, visible rninorities and persons with disabilities" 

(Zimmerman, 1997, p. 77). However, the effectiveness o f  this legislation has been 

questioned by those people with disabilities who continue to face high unemployment 

rates. In an article witten for consumer magazine ARCH-TYPE, Baker States that: 

While [the Act] required ernployers to collect and subrnit representation 
data on numbers of  people with disabilities in their workforce, no other 
obligation was enforceable. Because neither barn-er removal nor hiring 
targets were mandatory, the Act's impact on  the employment rate of  
people with disabilities has been minimal. Baker, 1996, p. 38 

Although many people with disabilities have managed to obtain employment since this 

time, many more remain unemployed or  under-emyloyed. 

Employment is a significant factor in contributing t o  the overall quality of life for 

al1 persons, including those with disabilities. Wolfgang Zimmermann, Director of the 



National lnstitute of  Disability Management and Research remembers the social 

atmosphere of the 1970s when he broke his back in an industrial accident: 

There was a total lack of understanding of the additional barriers disabled 
persons must surmount to find and retain jobs. The common focus among 
unions was to ensure that disabled workers received adequate pensions. 
Few understood the emotional, financial and social importance of 
rnaintaining a c o ~ e c t i o n  to the worhqdace. Zimrnerman, 1997, p.76 

In fact, employment plays a major role in defining social status for North Americans. 

McLoughlin et al. observe that '20 a significant degree in our society the value of tasks 

performed at the worhplace reflects a person's perceived value. One of the fint questions 

that many of us ask new acquaintances is, 'What kind of work do you do?"'(McLoughlin 

et al., 1987, p. 14). Integrated, cornpetitive employment can lead to many benefits for 

people with disabilities, including long term interactions with the community and co- 

workers, increased choice and decision making ability, increased economic earnings, 

enhanced status, and an overall increase in quality of life (McLoughlin et al., 1987; 

Government of Canada, 1996). 

Historically, employment and disability have been defined in mutually exclusive 

terms. Having a disability automatically precluded an individual from the ability to gain 

employment. Until the World Health Organization began their process of revisinç 

definitions of disability in the 1980s, definitions ofdisability invariably includrd a 

refcrence to an individual's ability to contibute to their society7s economy. The ability 

to obtain employment continues to hinder a person's ability to quali@ for incorne 

assistance in Manitoba and other provinces (MLPD, 1999). 

Canadians with disabilities have been marginalized fiom Full participation in the 

political, social, and economic realms ormainstrearn society. Canadians with disabilities 



continue to face issues of poverty and unemployment at rates substantially higher than 

those for non-disabled Canadians. Of the 2.3 million working age adults with disabilities, 

( 15-64 years of age), less than h d f  (48%) are actively involved in the labour force. The 

Canadian Justice System and Our "Homeless Population" includes a disproportionate 

number of people with mental and leamïnç disabilities (Learning Disabilities Association 

of Manitoba (LDAM) Newsletter, 1999). In 1994, almost 60% of Canadians with 

disabilities had incornes below Statistics Canada's poverty leveis ($20,00O/year). The 

following table describes this data by income level: 



Figure 1: Percentage of Adult Canadians with Disabilities (age 15-64) 
by Iocome Level 
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In 1986, Statistics Canada's Health and Activity Limitation Survey (HALS) 

collected data specifically on Canadians with disabilities describing the social dimensions 

relevant to work force participation. The HALS data on employrnent revealed that 

people with disabilities are more likely to be unemployed or not in the labour force than 

their non-disabled counterparts. Three measures are commonly used to compare rates of 

employment for people with disabilities. These include the labour force participation rate 

(persons who are actively employed), and the unempioyrnent rate, which accounts for al1 

people actively searching for, but unable to find employment. The third indicator 

measures non-participation (also referred to as 'hot in the labour force"). This index 

measures the proportion of people without jobs who are not actively seeking work (this 

includes students, parents, people who have chosen early retirement, and those who have 

given up searching). The HALS data indicates that people with disabilities have a labour 

force participation rate of 56%, while 8 1% of people without disabilities are active in the 

labour force. People with disabilities face unemployment rates of 14%, one and a half 

times that of Canadians without disabilities ( 10%). The non-participation rate (people 

who are not participating in the labour force) for those with disabilities is 5 2 4 ,  as 

compared to 27% for those without disabilities- 



Figure 2: Labour Force Rates for Canadians witb and without disabilities 
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While people with disabilities are much more likely to be unemployed than able- 

bodied Canadians, these statistics indicate that the larger discrepancy lies in the 

difference between those "not-in-the-labour-force". While some of the people not 

searching for jobs rnay have chosen to pursue other avenues such as education or parental 

duties, the overrepresentation of people with disabilities in the non-participation category 

suggests that barriers to employment for people with disabilities extends beyond those 

specifically related to employment (such as lack of training or employer attitudes). 

Systemic barriers (lack of physicai access, transportation, attendant care, etc.) may seem 

insurinountable to many people. Repeated experience of discrimination and attitudinal 

barriers rnay have discouraged people frorn tryng to obtain employment. Lack of self- 

esteem, motivation, or job-searching skills rnay keep many people from takinç the first 

step towards employment: the job search. 

The fact that Canadians with disabilities face unemployrnent at rates one and a 

half to hvo times as high as other Canadians has both social and economic costs. 

According to the ROEHER Institute, an estimated $38 billion is forfeited amually in lost 

productivity due to disability. The Canadian Governrnent has acknowledged the 

importance of employing people with disabilities in the document entitled Future 

Directions: "The social and economic development of our country depends on al1 

Canadians having an equal chance to contribute their gifs  and abilities" (Government of 

Canada, 1999, p. 1 ). 

II. Employment and Disability: Barriers 

Several social factors have led to and still contribute to keeping individuals with 

disabilities out of the labour force. Many of these bamers have been broken down 



through the challenge of stereotypes, passing of equity legislation, increasing 

accessibility and accommodation in the workplace (such as the provision of technology 

or flexible work arrangements). However, many more problems continue to keep people 

with disabitities underemployed in low paying or short term positions, or pigeon-holed 

into working in service agencies for the disabled. 

Many reasons have been postulateci for the disparity in employment rates. Cyr 

and Schirle ( 1999) identi@ four categories of bamers to employment for persons with 

disabil ities: beurocratic, attitudinal, institutionai, and physical. While these issues are al1 

very important, Schirle7s research has focused only on the political aspects of the 

problem, and has virtually ignored the individual "lived expenences" of unemployed 

people with disabilities. In 1992, The Canadian Council on Rehabilitation and Work 

(CCRW) undertook a study to try to "understand the nature of this group of people and 

the extent to which they encounter particular barriers" (CCRW, 1992, p-iv). The report 

inciuded both an analysis of the HALS data and the resufts of ten focus groups conducted 

with consumers across Canada. This research had hvo goals: 

(1)  to conduct further anatyses of the 1986 HALS dataset, examining the 
relationships between variables which have either been neçtected or 
only partially explored by Statistics Canada and other researchers, and 

( 2 )  to explore qualifications other than education (vocational training, 
skills, work and volunteer experience) through a scries of focus goup 
interviews ~ l t h  Canadian job seekers with disabilities. 

CCRW, 1993, pp-vi-vii 

The CCRW study divides barriers faced by job seekers into four categories: education, 

training, lack of espenence, and a residual category which includes discrimination, 

financial disincentives, and the economy. The analysis is strongly supported by the large 

representation of the "consumer voice" through extensive inclusion of narratives. 



Surprisingly, however, after havinç identified that the large gap in employment 

rates between disabled and non-disabled people is most prominent in the "not-in-the- 

labour-force" category, no fürther mention is made of this discrepancy. The discussion 

fails to connect the barriers encountered by job seekers to the decision not to seek 

employment. In the following discussion 1 will outline some of the barn-ers that have 

been identified. 

-4. Issues in Educatioo 

Currently, rnost young Canadians with disabilities receive their education in 

integrated school settings- Almost no literature exists which allows for the description of 

the experiences of school children in their own voice. One study recently conducted in 

England by Watson et al., identified several common experienccs among children wïth 

disabilities in school. The severing of friendships developed in elementary school tvas a 

common experience for children with disabilities who had to transfer to secondary 

schools outside of their neighbourhoods. Al1 identified having been buliied, ofien 

equating being "picked on" with having a disability. Watson et al. also observed 

oppression via adult or professiond surveillance: '-a striking feature of the study was the 

high levels of surveillance of disabled children by adults which we observed (Watson, 

Shakespeare, Cunningham-Burley and Bames, 1999, p. 1 1 ). Constant supervision by 

Special Needs Assistants interfered with the ability of the childrcn to develop friendships 

with their peers. 

Foucault has examined the rote of surveillance in esercising social control over 

physical bodies. In his analysis, the constant supervision and observation of individuals 

leads to control over their lives. The surveillance of children with disabilities çan also be 



observed from this standpoint, as Allan does in his Foucaultian analysis of the education 

of special needs children: "Ail children are the objects of scrutiny within schwls, but for 

pupils with special educational needs, the gaze reaches M e r .  They are observed, not 

onfy at work in the classroom, but also duhg break times" (Allan, 1996, p.222). 

Watson et al. observed the tendency for adults supervising children with special 

needs to speak as if the chiid were not present. They also documented supewisor's 

beliefs that without their interference, the children with disabilities would not accornplish 

anything at all: "in one school, an adult commented to us that she felt that if it was not 

for her presence the children wvould not communîcate at ail" (Watson et al-, 1999, p. I 1 ). 

These practices serve to further segregate the chiidren, reinforcing other's and their own 

sense of difference. Allan's Foucaultian analysis States that educational institutes 

"constnict individuals as subjects in hvo senses: as subject to sornecne else, through 

control and restraint, and as a subject tied to their own identity by their conscience and 

sel f-knowledge" (Al lan, 1996, p.220). Children with disabi tities are subjected to main 

Stream perceptions of disability just as their nondisabled peers are. As Sim et al. point 

out in their article on care professionals, "just as disabled people are socialized into 

adopting the predorninant and neçative identity ascribed to them, they are also socialized 

to both blame and see themselves as dependent victims" (Sim, Milner, Love, 

Lishman 1998, p.55). Cateçories of difference and deviance are therefore intemalized by 

the children, who see themselves as dependent and isolated. These categories are carried 

with the child into adulthood, and hence into their job search. 



Larger numbers of perrons with disabilities are now enrolled in post secondary 

education. Honever, as described in the HALS data, people with disabilities are more 

l i kel y than other Canadians to be unernployed for each level of education: 

... although the unemployrnent rate for disabled people decreased 
substantially as education increased, the çap between the disabled and 
non-disabled increased slightly as education increased, such that the 
unemployment rate for disabled Canadians with university degrees was 
hvice the rate for nondisabled Canadians with univenity degrees 
Canadian Council of Rehabilitation and Work (CCRW), 1992, p. 1 1. 

Penons w î t h  disabilities with higher levels of rducahon werc employed at rates higher 

than those with lower levels of education- However, as persons with disabilities attain 

geater levels of education, the gap between their employrnent rate and that for Canadians 

without disabilities actually grows. Unfomuiately, pst-secondary education does not 

appear to level the field between groups in ternis of employment. 

B. Issues in Training 

Historically, training programs offered to people with disabilities came mostly in 

the form of "shel tered workshops", training programs designed to teach and employ 

persons in performing manual tasks such as s tu fhg  envclopes and folding flyers under 

the supervision of trainers. Sheltered workshops ernerged from the model of Victorian 

workhouses, establishments created out of the charity model to keep certain people 

isolated from the rest of society (EMS, 1980). These progarns have fallen into disfavor 

becausc thcy often offered sub-standard wages to their employees and seldom if ever 

taught skills which enabled the person to achieve paid work outside of the sheltered 

environment (McLouflin et al., 1987). Economic sustainability of these workshops 

often depended on profits generated by the good work of their 'trainees'. Therefore, 

placing the trainees into integrated employment opportunities would h a m  the 



workshop's bottom line. McLoughlin et a!. conclude their chapter on sheltered 

workshops with the statement: "Meaningful outcornes are rhe reason that vocational 

facilitation and employment services exist. These services are not designed to provide 

employment for administrators, job developers, employment trainers, psychologists, and 

bus divers" (McLoughlin et al., 1987, p.39). 

Exploitation through training programs was also identified through the study 

conducted by the CCRW. Many participants had taken part in training programs 

involving work placements and felt they had been exploited by employers through these 

programs: 

E.rplr'itation of government progams to assist employers to hire persons 
wïth disabilitïes-training, work expenence, wage subsidies-was raised as 
an issue by participants in most meetings. Participants told of jobs funded 
under training gan t s  that provided Little o r  no training, sudden radical 
changes in employers' evaluations of job performance when the g a n t  or 
subsidy ended, etc. CCRW, 1992, p.4 1 

Other participants in the CCRW study felt dissatisfied with the choices offered them 

through training programs, complaining that most offer oniy office and computer 

training: -'the tone of these discussions suggested that many agencies prefer to direct the 

people they serve, rather than empowering them to make wise choices and take 

o~vnership of their lives" (CCRW, 1992, p.43). Many people doubted whether training 

would ever lead them to paid empioyrnent, having faced discouragement for extended 

periods of time. Other training initiatives were pcrceived as lacking proper emphasis on 

involving employers. A study of  the Westman region of Manitoba revealed that: 

"Service providers show weak emphasis in their contracting with and support of 

employers. The employer does not appear to be a full partner in the vocational 

rehabilitation process" (Curle, 1996, p.27). Many training prograrns fail to provide solid 



links to employers. People with disabilities becorne caught in one training cycle after 

another, never achieving paid employment and continually facing disappointment. 

C. Eaperience and Employmeat Support 

According to the CCRW data, participants varied considerably in Ievel of 

qualification for the jobs they were seeking, 20% were ver). weli qualified, 33% were 

somewhat qualified. The remainder were less qualified for the positions they were 

seeking. But however much the respondents' qualifications had prepared them for the 

work force, most "lacked at least one signifkant qualification, typically experience-' 

(CCRW, 1992, p-29). Although they had had better success in obtaining short-terrn 

positions, "these people unanimously expressed frustration that most of the jobs they 

were able to get were short-term project positions, ofien with some forrn of government 

funding" (CCRW, 1992, p.5 1). Most ais0 had espenence as volunteers, but were either 

skeptical of its potential to translate into paid employment, o r  could not afford to 

volunteer their time. 

People with degrees or certificates in professional or  semi-professional fields 

stated that they have the most difflculty obtaining entry-level jobs. Many feel that they 

have been "pigeon-holed" into working for agencies that serve people with disabilities, 

which in itself is viewed as a bamer to gaining employment outside of the disability field. 

Sornc people have k e n  forced to take jobs outside of their fields, within disability 

agencies, and at wages lower than they could expect within their fields of training 

(CCRW, 1992). 

People with disabilities not only encounter barriers with gaining employment, but 

also face dificulty in keeping employment afier job entry. Employers who hire persons 



with disabilities are oAen willing to provide accommodations or adaptations immediately 

after hiring, but fail to provide ongoing support. Employers assume that "...once a person 

with a disability bas been recruited and any necessary aids provided or adaptations made 

to the premises, no further assistance or support will be required (Smith, Povall and 

Floyd, 199 1. p. 1 8). As illustrated in Dufton's article "Succeeding in the Workplacè7 

( I998), some people's disabilities require that they receive ongoing support and 

encouragement, 

Often, workers wïth disabilities become frustrated because their duties have not 

been adapted to their level of  abiiity, which results in feeling of stress, frustration and 

inadequacy. Organizations rarely initiate support services or facilitate understanding in 

the workplace. Smith et aL cite as a major obstacle: "...the 'laissez-faire' attitude of 

many employers in relation to disability, For example their belief that a person with a 

disability, once recruited, is responsible for 'fitting in' to the organization or work-group, 

and that the goodwill of  colleagues will surmount any potential dificulties7' (Smith et al., 

199 1, pp. 1 8- 19). Initial adaptations made by employers may also fail to consider people 

with deçenerative or cyclical disabilities, whose needs may change over time. 

D. Financial Barriers 

Financial disincentives have oft been included amongst the barn-ers for people 

with disabilities when tryïng to gain employment. Some assert ihat social security fosters 

dependence and inhibits some pcople from searching for employment. Canadian 

respondents to the CCRW's focus group interviews commented that lack of flexibility in 

their financial support prograrns has become a signifiant barrit; io gaining employment: 

1 have a pension [C.P.P]. If 1 start work again, 1'11 lose my pension; 1'11 
have three months to make a decision. 1 would let the pension go if 1 got a 



decent job. But it's strictly black and white. I've been offered a lot of 
excellent jobs on a part-time basis; I'm not going to let my pension go for 
less money. (Marlene, Halifax) 

CCRW, 1992, p.6 1 

Many people would lose their income secunty and medical benefits were they to becomc 

employed. The Incorne Assistance system acts as a further barrier to employment 

through providing little or no support for pcople with disabilities to seek employnent. 

Incorne Assistance staff make assurnptions that people wïth disabilities have neither the 

capacity nor interest in working (MLPD, 1999). Because of the large case-load of 

employrnent assistance workers, energy is expended on those who are expected to gain 

employrnent. "While the worker's prionty is to manage the client's case, employment is 

ofien not readily encouraged among persons with disabitities" (Cyr and Schirle, 1999, 

p. 10)- This diffcrential policy has resulted in a situation whereby persons with 

disabilities are neither expected nor encouraged to find crnployrnent: "Persons with 

disabilities have been implicitly defined as unemployable" (Cyr and Schirle, 1999, p. 10). 

These statements must be tempered with the knowledge that the addition of policy geared 

towards employing people with disabilities could compromise the income assistance for 

those persons who are iinable to work. 

E. Other Issues 

O h c r  issues have been cited as barn-ers to gaining employment, including 

problems with employment agencics (both general agencies and organizations 

specifically for people with disabilities), discrimination, and the econorny in general. 



m. Tbeoretical and Conceptual Framework 

Services for people with disabilities, including ernployment services, ernerged in 

response to the needs of individuals with disabilities. Historically, they have been 

offered as rehabilitation services, airned at maximizing the potential of persons with 

disabilities to "retum to normal". Research on disability issues has îaken place in a 

variety of academic faculties and under a vanety of different theoretical paradigns: 'due 

to its interdisciplinary character, no one discipline or academic field has adopted 

disabil ity policy as its own.. . " (DeJonp, 1994, p. 152). However, because seMces 

emerged under the rehabilitation and medical framework, theories associated with 

disability have historically been cast under these models as well. Impacted by the Civil 

Rights, Independent Living and Consumer Rights rnovements in the 1960s- research on 

disability issues shifted in the 1980s tocvards using the Independent Living frarnework for 

analysis. This paradip evolved into the Social Model of Disability, a theoretical 

framework emerging larçely through the work of researchcrs in the U.K and since widely 

adopted in North Amenca. Recently, scholars have criticized the Social Model for its 

exclusion of the lived experience of disability as a unit of analysis and have incorporated 

Feminist and Embodiment Theory in their study of disability. In this section, several 

theories related to disability will be examined and then contrasted with the issues related 

to employment discussed in the previous section. 

A. Medicalimtion 

Disability siudies scholars, medical sociologists, and anthropologists, among 

others, share their recognition and critique of the concept of "medicalization": 

Medicine is beçoming a major institution of social control, nudging aside, 
if not incorporating, the more traditional institutions of religion and 



law ... this is not occurring through the plitical power physicians hold or 
can influence, but is largely an insidious and ofien undramatic 
phenornenon accom pl ished by "medicalizing" much of daily living, by 
making medicine and the labels "healthy" and "ill" relevant to an ever 
increasing part of human experience. (Zola, 1975, p. 170) 

According to Zola, medicine has exerted power over areas previously dominatcd by 

church and state- As the power and reach of these institutions have decreased, rnedicine 

has filled the vacuum. Medicalization increases the reach of the medical system, 

incorporating life events previously unrelated to health or illness as medical events or 

conditions. 

For example, the increased medicalization over certain women's conditions such 

as pregnancy has turned a once natural life event into one driven by medical intervention 

and controlled largely by physicians (Martin, 1984). For women the experience of giving 

birth is time-limited, therefore their experience of medicalization is also limited. 

However, many people with disabilities are forced to experience this phenomena dail y. 

T h e  experience of disability has been Iargely subsumed under the medical model. 

Disability is perceived as a health problern, even though most people with disabilities 

experience good health throughout their lives. The housing of "disability" under a 

medical framework requires that the person with a disability remain permanently under 

the direction of medical and rehabilitation professionals. This notion was at the centre of 

the Independent Living Movement, which prornoted decreased medical involvement once 

medical stability had been established in the lives of persons with disabilities. In fact, 

medical involvement has been cited as a major barrier to independence for people with 

disabilities: " a  constant medical presence in the life of a disabled person gives rise to 

behaviour on the part of both practitioner and patient that induces dependency and thus 



hinders achievement of rehabilitation and independent Living goals" (&.long7 1983, 

p. 15). 

Disability as a medical condition poses significant barriers in tems of 

empioyment. When persons with disabilities are cast as "ill", they are expected to 

assume the "sick role". According to Kleinman, there are "normal ways of king ill" 

(Kleinman, 1988, pS), which include relinquishing adult responsibiIities such as earning 

a living. When disability is cast as an illness, the pursuit of ernployrnent by the person 

with a disability is viewed as a violation of their roie as a sick person. 

B. The Independent Living Model 

Traditionally, the professionai engagement of disability as a problem fell under 

the "medical modei" or "rçhabilitation paradigm". This framework has been criticized 

for its individualistic focus, its preoccupation with "fixing" the physical or cognitive 

limitations of the "patient" and enhancing their ability to function "normally" within 

society (DeJong, 1979). The following chart compares the Independent Living Model to 

the Rehabilitation Model and is my adaptation of DeJong7s 1979 conipanson. 



Figure 3: Corn parison of Reha bilitation Model to Independent Living Model 
(Adapted fiom DeJong, 1979) 
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This model has k e n  challenged through the Independent Living (IL) movement, 

which has denounced its individuaiistic focus and sought to define disability in terms of 

social and environmental limitations, This shifl has promoted the use of advocacy, peer 

counsel i ng, sel f-hel p, consumer control and bamer removal (DeJong, 1 979). 

The relationship between the Independent Living Movement and ernployment 

related issues is cornplex. Originally, the IL Movement concentrated its efforts on the 

'severely disabled', often classified as such because of their inability to participate in paid 

ernployment (DeJong, 1983). The Movement, "while not eschewing the importance of 

work, does, however, decry the traditional emphasis on measuring rehabilitation potential 

almost exclusively in work terms (Stubbins 1982, 1987; Cornes 1984)" (Zola, 1989, p. 

4 16). On the other hand, some rehabilitation professionals implemented IL through 

community involvement for those who they felt were 'unemployable', whereas 

consumers did not see communjty involvement and ernployment as necessarily 

corn peting goals (DeJong, 1983). 

C. T h e  Social Model of Disability 

Emergence of the iL movement has inspired the development of the Social Model 

of Disability (Oiiver, 1983). This model led theoreticians to center their inquiries o n  

"disabling environments and hostile social attitudes" (Bmes,  1996, p.43), as opposed to 

individual impairments. This frarnework turns the focus of the inquiry on "able-bodied 

society" and "institutional disablism" (Oliver, 1986). As Michael Oliver aptly States: 

"Disability cannot be abstracted from the social world which produces it; it does not exist 

outside the social structures in which it is located and independent of the meanings given 

to it. ln other words, disability is socially produced" (Oliver, 1992, p. 10 1 ). 



The Social Model of disability has shifted the fmus of inquiry away fiom 

individual impairment and society's construction and interpretation of disability. Linton 

compares the impact disability theorizing can have by comparing it to Women's Studies. 

When feminists differentiated between 'sexy and 'gender', they allowed gender to be 

analyzed as a social construction separate frorn the biological deteminants of sex. 

Similarly, when disability scholars differentiate behveen 'impairment' and 'disability', 

the Social Model may also be applied to disability (Linton, 1997, p.536). 

The Social Modet promotes employment as a nght of al1 people with disabilities. 

This framework examines ernploymcnt from the perspective of social and system ic 

barn-ers, including issues of  accessibility within the workplace, stereotypes and attitudes, 

access to education, and governent  and financial disincentives to ernployment. Persons 

nith disabilities are not individually responsible for their situations of unemployment. 

Instead, the fault lies with the environment in which they must pursue employrnent 

options. 

D. Embodimeot and Lived Enperieoce 

The Social Model's critique of the medical mode1 and the location of disability 

studies within that paradigm can be compared to many of the studies done by critical 

medical anthropologists (Rhodes, 1996; Schepher-Hughes and Lock, 1987). Critical 

medical anthropologists have sought to analyze medicine as a cultural construction. As 

both fcminist and medical scholars have s h o w  (Bordo, 1989; Martin, 19891, 

biomedicine has followed the Cartesian trend of separating body from min& nature frorn 

nurture and biology fiom culture. Al1 things medicaVbiologica1 remain separated from 

society and their social impi iutions. For this reason, scholars have called for the re- 



integration of body and mind, for the recognition of  the role o f  the individual and their 

lived experience in research- 

Critics of the Social Model of  disability have sought to include individual lived 

experiences o f  those with disabilities, including experiences that recognize the role of the 

body in disability. Hughes da ims  that "the social model.. .actually concedes the body to 

medicine and understands impairment in tenns of  medical discourse" (Hughes, 1997, 

p.336)- Wendell(l996) holds that the body be considered before the mind "as a cause of 

events" (Wendell, 1996, p. 103), not just as under the direction of  the mind. Body 

theorists claim that the self includes more than just the min& and that the body is an 

integral part of  self. Seymour sees great potential for the contribution of people with 

disabilities in this study: 

... the disabkd body has been seen as a tragedy (Oliver I W O ,  p. 10) 
because of its failure to conform to the noms of  the historically created 
biomedical body. Yet although the word 'catasrophy' refers to a 'great 
sudden disaster' the meaning of the word also includes a 'subversive 
event' (Johnston 1976, p. 122). The old stereotype of a person trapped in 
a lifeless body rnay be transformeci to a perspective where it is the living 
body, freed from many aspects of its social incarceration, that initiates the 
reconstitutionary moves. Seymour, 1998, p. 18 

She vicws the departure fiom socially deemed 'norrnalcy' as an opportunity for fieedom 

from social constraints. 

Accounts o f  disability must stress subjectivity and locale the individual within 

both the social and thc personal context o f  the disability experience. (Shakespeare, 1994). 

The emerging literature on embodiment and lived experience does not challenge the 

benefit of  anaiyzing the disability experience in terms of  the disabling or  enabling effects 

of the social world. Instead, these critiques offer an additional layer o f  experience to be 



considered in the complex study of  disability, which includes a social context, an 

individual within that conte* and their actions within and reactions to their experiences. 

Disability can be experienced differently by different individuals, or  even by the 

same individuals in different circumstances. Research that includes the lived esperience 

of individuals reflects the importance of this type of analysis. Blackford ( 1 999) 

illustrates the way people locate themselves in experience by both reacting to and tùrther 

constnicting their realities. For the children in her study, their parent's illness \vas seen 

as both "disabling" and "empowering", depending on the social, civil, economic, etc. 

environment in which the family lived. Blackford has M e r  developed the work of 

Abrams (1982) in her construction of "a typology of the social relations associated with 

disability": 

Figure 4: Blackford's typology of the social relations associated with disability 

The Economy 
Structure 

The State Civil Society 

Continuum of empowerment and disablement in a particular location and time 

Social Action Communication Imagination of  what's possible 
Agency 

(Blackford, 1999, p.683) 

Under this scheme, individual agency is used to react to situations in either an 

"empowering" or "disabling" way, dcpendinç also on the social atmosphere in which 

these situations anse. For example, a child having to prepare m a l s  for a sick parent can 

view that situation as either restrictive (they can't play with other children) or 

empowering (they have learned a new skill and have become more independent). 

Blac kford's work il lustrates the importance of exarnining both the social environment 



and individual agency in studying issues o f  disability. In an analysis o f  employrnent, this 

framework would ailow the examination of  the labour market, legislation on 

employrnent, and pubfic perception of employment for persons with disabilities. The 

framework also allows us to study the reaction o f  the individual searching for 

ernpioyment (their agency) to the social structure. In this way, we can see both the 

systemic issues and the individual's lived experience- 

Watson et al- ( 1999), in their study of chitdren with disability's experiences in 

school, have also identified children's differential use of the label 'disability": "Children 

displayed fluidity in claiming disability as an identity: they described how they were not 

always disabled in every situation" (Watson et al., 1999, p.5). Disability depends on the 

agency of an individual in reaction to a particular social situation. 

Situating individual experience in exarnining disability issues also necessitates the 

involvernent o f  people with disabilities in the creation and implementation of  research on 

that population. This sentiment has been echoed through the IL movement's demands for 

the participation and control of persons with disabilities and their agencies over research. 

The emancipatory research paradigm requires that researchers surrender their daims to 

objective expertise and commit to political and social change within the IL movement. 

This includes an ultimate respect for the subject's expertise in their o w  situation 

(Gii~wn, 19981, as well as a subordinate role in direction and control over research by 

non4  isabled researchers (Stone and Priestley, 1996). 



CHAPTER 3: METHODOLOGY 

1. The CCDS Youth Employment Training Project 

In May of 1999, the Canadian Centre on Disabitity Studies (CCDS) undertook a 

research project in conjunction with an employment training project for young people 

with disabilities between the ages of  30-29. Training for the project \vas developed by 

tsvo comrnunity partners while CCDS provided expert advice on disability issues and 

conducted research and an evaluation of  the project. 

The youth were to participate in eight weeks of classroom training. Topics to be 

covered in this portion of the project included self-esteem training, cornputer skills 

training, resume development, and job skills training. During the eight weeks, it was 

hoped that the youth would develop a high level of independence. During the training 

period, the project facilitators were to secure work placements for each of  the youth. The 

placements were to Iast for six months, and were to be matched to the interests of the 

participants. The first two months were to be without pay, and the employer was to 

commit to the final four months o f  the participant's salary. The goals of  the training team 

were: 

To help disabled youth make a successful transition into the labour market by 

providing them with employability skills, cornputer skillsAechnology training, 

reIevant work expcrience and acccss to relevant labour market information. 

To promote the integration of people with disabilities into the workplace, and to 

explore and document the role technology could play in helping youth with 

disabilities into the workforce. 



3. To assess and document the role technology could play in helping youth with 

disabilities obtain and maintain ernploynent. 

n. The Participants 

Nine participants were recmited for the program through community advertising, 

referrals by agencies that serve people with disabilities, and informa1 networking. 

Interested individuals were invited to attend an information session where the organizers 

introduced themselves and explained the objectives of the progarn. Selection of the 

participants \vas based on their resumes, application foms ,  and this initial meeting with 

the project facilitators. In some cases, the facilitators also had personal knowledge of the 

applicants. Mernbers of the project tearn met to choose those most appropriate io the 

program. Applicants were selected for the program based on their abi tity to participate in 

and complete the pro-, and on their commitment to finding employment. Those 

applicants with severe cognitive disabilities were not invited to participate, as the 

coordinators did not feel they had the resources or  expertise to provide the necessary 

support. 

The group ranged in age from 18 to 34. Five were male, four fernale. Al1 had at 

least a high school diplorna, one was enrolled in Arts and Science at the University of 

Winnipeg, and one has taken classes at the Master's level at the University of  Manitoba. 

AI1 of  the participants were single, one was divorced. Five o f  the participants w r e  from 

Winnipeg, four from smaller cornmunities in Manitoba. A11 had lived in Winnipeg for 

several years. 

Criteria for involvement in the program included chronic unemployment and a 

physical disability of some kiod. Four of  the participants used a wheelchair for mobility. 



The other five were ambulatory, some with the help of crutches or braces. At least four 

of the participants also had Leaming disabilities. Six of the participants had congenital 

disabilities, three had acquired their disabilities during their childhood or early adulthood. 

The youth came to the project with several objectives, including self 

development, gaining job skills, leaming to job search, Leaming how to ensage and 

communicate with employers, a job, a paycheck, and increased social status. These 

objectives were listed by the participants during a focus goup meeting with the 

researc hcrs, 

Unfortunately, the training program failed to secure employment for al1 

participants but hvo, who managed to obtain very short tems of paid employment. 

Neither of these opportunities have translated into long term positions. Althouçh this 

situation was very disappointing for participants, project facilitators, and researchers, it 

did offer a unique opportunity for the researcher to witness first hand the many barriers 

faced by young people with disabilitics in trying to obtain employment. 

KIT. Researcb Design 

Along with the traininç offrred, the youth were invited to participate in the 

research cornponent, where they were asked to criticaliy reflect on their pst esperiences 

wi-th education, job training, and employrnent and to relate thosc expenences with their 

prescnt employment situation. They were also asked to take an active role in evaluating 

the training program, through drsiping and completing an Evaluation Questionnaire 

with the researchers. 

My role was both as a student collecting information for a thesis, and as an 

employee for the Canadian Centre on Disability Studies. In my role as a student, 1 



worked with Dr. Karen Blackford to present a workshop on infonned consent and 

confidentiality, and conducted one-on-one interviews with the participants to discuss 

their past experiences with education, training, and employment. In my role as an 

employee for CCDS, I was to conduct an evaluation of  the training project along ~ 4 t h  the 

participants themselves. This dual role had both negative and positive implications. 

Ethical issues such as maintaining confidentiality made it difficult to provide feedback to 

the project facilitators. 1 had to be careful not to disclose information to the facilitators 

that could be identified with any particular participant. Interim evaluation reports were 

carefully phrased to protect confidentiality. Because the evaluation component required 

the investigator to play an objective and sometimes critical role in the training project, the 

relationship between myself and the project facilitators was at times rather strained. 

However, these issues were always resolved through the honest eschange of  information 

and by fndinç a reasonable rniddle gound.  

On the other hana because of  my role as an evaluator, I spent much more time 

with the participants and \vas able to observe more of the youth's training and 

employment experiences. This allowed me to develop a richer and more extensive 

database of knowledge to draw on for my anaiysis. it also allowed me to respond to the 

results of the training project by interviewing employers who had taken participants on a 

voluntary basis. 

A. Consent Workshop 

During the second week of the training program, the research team (myself and 

Dr. Karen Blackford), presented a workshop to the participants. This workshop was 

designed to introâuce to the participants the research objectives, methodology, and to 



explain the rights and responsibilities of participants and researchers engagkg in research 

activities. 1 asked the youth to participate in one-on-one i n t e ~ e w s  and showed the 

participants a list of potential questions. We explained that after the interviews, a fofus 

moup meeting would be field to revue the information from the interviews and to - 
construct an evaluation tool for the training project. 

We used this opportunity to explain the rights of the participants to 

confidentiality. We gave each of the participants a copy of the confidentiality agcement 

to take home and explained that al1 information @en to us would be shared only afier 

names had been changed or removed We also made sure that the participants understood 

the risks of being involved in such a project, including the risk of being identified by 

others in the group because the group was so small. 

Finally, the youth were promised ongoing access to the research results and 

opprtunities to provide feedback. After every evaluation, the youth received a copy of 

the report in drafi format which they were invited to comment on. They were aIso 

inforrned of al1 public f o m s  during which this research \vas to be discussed or 

prescnted. 

B. The Interviews 

One-on-one i ntem-ews were conducted with each of the nine participants during 

the second and third week of the training project. The interviews lasted behveen one to 

two-and-a-half hours each, and were tape-recorded. Each of the interviews took place in 

the of ice  of one of the facilitators, adjacent to the training room used for the project. 

Participants spent time away from training to take part in the interviews. 



A semi-structured interviewing process was followed'. Semi-structured interviews 

follow short "question stems" which reflect the researcher's general knowledge or 

previous hypothesis on  the subject, yet allow the informant to respond in their own words 

(Morse and Field, 1995). When responses led to topics not considered by the researcher 

in the original design of the questions, the participant \vas encouraged to exploin their 

responsc in great detail. Al1 participants were asked al1 questions on the list in order to 

provide continuity and a basis through which to compare responses. 

The interviews were transcribed and a preliminary analysis took place. Important 

themes were drawn out for use in developing the questionnaire. Three themes were 

identi fied, each with three sub-categorîes": 

A. Personal Rela tionships 
1. Self (sel f-esteem, expectations) 
2. Close Others (family, peers, CO-workers, teachers) 
3. Cornmunity (contribute to society, community awareness) 

B. Employment Specific 
4. Employer Attitudes (awareness, wil lingness to employ people with 
disabil ities, expectations) 
5. Job Experience (lack of work experience) 
6. Long Term Positions (failure to achieve long-term ernployment) 

C. Systemic 
7. lntegrated Education vs. Special Education (awareness vs. 
stereotyping) 
8. Transportation (reliabiiity, flexibi lity, awareness, priori ties) 
9. Home Care ( flexibility, awareness) 

Quotations that seemed to illustrate these themes were presented following each category. 

Any names or identiQing information fiorn these quotations was changed or delcted. 



C.  Focus Group Meeting 

Information from the interviews was presented to the participants during a focus 

group meeting"'. The participants were asked to discuss each category and agree or 

disagree with the researcher's analysis of the information- In this way, information from 

the interviews was validated by the participants. 

Once the czttegones had been revised to reflect the  feedback of the focus g o u p  

participants, they were presented back to the participants who were asked to develop 

questions for the evaluation. Using each category as a guide, the participants constructed 

questions to address each issue. For example, the participants had identi fied "sel f- 

esteem" as an important factor in their ability to secure empIoyment. For the 

questionnaire, they designed the question: "The training helped me to feel good about 

myself, built rny self-esteem and independence, and helped me to expect more from 

mysel f from life." 

D. Employer Interviews 

Because of my continuing involvement with the training project, 1 \vas ab t e to 

observe the results of the training and the work placements. Although al1 of the 

participants did obtain some voluntary experience through the proçram, none have 

achieved long term paid work. However, their voiunbry internships provided mc with an 

opportunity to explore issues of employment for these young people while actually on the 

job. 1 therefore modified my research methodology to include forrnal intçrvicws with 

two of the ernployers involved in the project. I also interviewed the program coordinator 

of the training project who herself had worked with one of the participants as an 

employee. These interviews were similar in format to those conducted with the 



participants, following a semi-structured style and lasting between one and one-and-a- 

halr hours eachn*. I was also able to contact two other employers and speak to them on a 

Iess forma1 basis about their esperiences. 

IV. Work Placement Obsewations 

The training project formally drew to a close in October of 1999. However, my 

involvement with the youth continued as we worked together to prepare a presentation on 

employrncnt for people with disabilities. 1 continued to pursue job placements for the 

participants and facilitated a two-week placement for one of them at a retail outlet. This 

placement \vas not without problerns, and presented another opportunity for me to 

observe first hand some of the difflcultics experienced by the  participants in gaining 

employment. 

This work experience took place over the busy Christmas season, and the General 

Manager of the retail outlet agreed to create a "Greeter" position for one of the 

participants. The job would involve meeting shoppers as they entered the store and 

passin2 out catalogues to the customers. Unfortunately, a few days into the placement, 

the catalogues ran out. The manager then asked the participant to help customers to pick 

out products in the store, a task made very diffrcult by the small size of the store, the 

throng of shoppers, and the participant's electric wheelchair, which was too large to fit 

through the passageway at the back of the store. 

The probfems culminated when the store manager witnessed hvo of hcr 

employees helping the youth to put on her outer clothing at the end of a shift, a task that 

kcpt them away €rom the store's custorners. It must be noted that the participant did offer 

to provide her own assistant to help her dress at the kginning and end of her shi& At the 



time the participant was placed in the job, the manager did not foresee a problem wvith 

having other staff members provide assistance. However, on that particular &y. the 

manager felt that this activity was not appropriate, and informed the participant that she 

was noi longer needed in the store. 

Devastated, the participant asked me to speak wvith the manager. Afier discussing 

some possible options, she agreed that the participant could complete her placement at 

another store that w a s  less busy and was large enough to accommodate the participant's 

wheelchair. I was later able to talk to the General Manager about this experience, who 

brought several other issues to my attention, which will be discussed in the following 

chapters. 

Another participant was hired through CCDS to provide administrative assistance 

for a small research project and was under my supervision. This participant relied on 

Social Assistance for income and received only a small amount of rnoney for his work at 

CCDS. As the income assistance program does provide a clothing allowance for those 

people who are workng, 1 encouraged the participant to apply for that incentive. 

Unfortunately, instead of receiving encouragement from his case worker, the participant 

\vas required to submit documentation not only of his current employmcnt, but of al1 

previous training and educational experiences. I placed a phone cal1 to the case wvorker to 

provide some information about the participant's term of employment, and \vas told that 

due to the part-time nature of the job, the participant \vas not eligible for the incentive. 

V. Aoalysis 

The interviews (with participants and empfoyen) and the focus group wvere tape 

recorded and transcribed. Matenal From the participant interviews was analyzed in two 



stages. A preliminary analysis was conducted in the two weeks following the interviews 

in order to pull together themes for verification and use during the focus group interview. 

They were revisited following the wrnpletion of the project and analyzed yainst the 

broader context of the participant's employment expenences and the outcomes of the 

proj ec t. 

My personal observations were documented in a journal. These notes were 

reviewed perïodically and used to recall specific svents, contrxtualize commentç, and to 

measure my o\vn biases leading up to, during, and after the project. 

VI. Chapter Summary 

Throughout this research project, the utmost care was taken to ensure that the 

participants were informed about the research, that their confïdentiality was protected, 

and that the youth were respected as equal participants in the research. Each of the youth 

participated in a consent workshop, where they were introduced to the research objectives 

and methodology, and wcre inforrned of the rights and responsibilities of the researchers 

and thernselves. The participants actively participated in testing the validity of data 

collected and in designing the evaluation for the project- 

Data was col lectcd through a variety of methods, including interviews, focus 

groups, and observation. My long-terrn involvement with the project (as both a 

researcher and an evaluator) provided the opportunity for ongoing collection of data, 

including the opportunity to interview employers at the end of the project. My dual rote 

as a rcsearcher and an evaluator was both beneficial and dificult. 



Figure 5: Time Line of  Researcb Activities 

April 1999 

May 17, 1999 

May 26, 1999 1 
/ June-October 1999 

1 October 1999 

October-November 1999 

c / November - March 1000 

Marc h- Apri 1 2000 

Activiîy 

Met with Dr- Karen Blackford who introduced the project to me 

Selection of participants. 

Dr. Blackford and 1 met with the participants to tell them about the 

research project. 

Dr. Blackford and 1 del iverd  the Consent Workshop to the 

participants. 

Individual interviews with participants. 

Participant attempts suicide at the project. 

Focus g o u p  meeting with participants to review research data. 

First draft o f  evaluation questionnaire developed. 

Evaluâtion o f  training project- 

Participants took part in work placements. 

Official end of the project. 

Interviews with employers 

Work placement observations. 

Presentation of rescarch results in a vanety of  forums. 



CHAPTER 4: PAST EXPERIENCES 

In the following three chapters, 1 will present the esperiences of  the youth 

participants as they were presented to me through one-on-one interviews and through my 

own observation of  events. Much of  this information will be presented in the fonn of 

quotations. By quotinç the young people who participated in this research, 1 hope to 

allow them the opportunity to voice their own experiences. I wiI1 attempt to provide 

some context for these quotations through providing the research questions asked by 

mysclf in the interviews. Please note that words appearing in itaiic are those of the 

researcher. In this way 1 hope to acknowledge my own role in solicitins the comments 

provided by the participants. 

In this chapter I will present the broad life experiences o f  the participants as they 

relate to employment. The youth made reference to a variety o f  events and circumstances 

in their lives that they feel have impacted on their ability to secure jobs. Sorne of these 

incl ude their relationship to and within their fami ly, their experience in attending SC hool, 

including college and university for some, their relationship with their peers, their 

disability, and their goals and dreams. 

1. Farnily 

1 started each interview by first telling the participants about my own experiences, 

fami ly, education and background. I then invited each participant to tell me about 

themselves. Many of the youth used this opportunity to speak of their families and home 

[ives. The role and influence of family vanrd with each participant. Three live at home 

with either one or both parents, the others live independently. Most maintain close 

relationships with their parents, visiting at least monthly. Many of the participants spoke 



of a dual relationship with family and parents, at times getting along well with family 

members, at other times stmggling with relationships- This dual nature is certainly not 

exclusive to people with disabilities, however, certain problems identified are directly 

related to disabihty, especially conceming independence and goal setting. 

Many of the participants spoke of the support and encouragement received from 

their families. Some cited this as the root oftheir success: 

bt'ltat else has mudc you successful? 
Family, encouragement that they give me, like 'you can do this, you're 
gonna do well.' 

If iut /tas helped-vou to be successful in your life? 
Positive influences. 
Like what? 
Mom and Dad, my sisters, grandma, and my aunts and uncles. 
Whclr do rhey do that S positive? 
They just encourage me, say 'You can do it. 

They have high expectations for me, my mom cornes from a - not a well- 
to-do family, but she has a good job. My dad has a good job, so they 
expected the most- And 1 couldn't get away with much because my mom 
was a nurse and was dealing with a whole bunch of disabted people, so rny 
scams didn't work on hcr. 

W7lut lzus hefped yozr 10 succeed? 
My family, and my friends, and myself. 
ffow has your fum iiy Izefpecl? 
They are encouraging. 

Some spoke of the limitations placed on  them by family, both regarding general 

life ski Ils and specifically regarding employment. Certain comments refiect the stniggle 

for independence faced by the participants: 

I'm looking into getting onto sel f-management', urn, but,. . . when 1 was 
living at 10- 10 [an assisted living cornplex], 1 had ail my skills, 1 could 
pay my own bills or whatever, and when 1 got manieci, my ex took it al1 
over, so I've lost al1 those skills. And now my mom is doing the same 
thing that my ex was doing, and I've tried to get her to stop, to teach me 
how to do those things, because 1 don't h o w  the pnce of the food or 





Although al1 chifdren, including those with disabilities, now have the right to a public 

education, the experience of children with disabilities is ofien quite different than for 

their peers without disabi lities. Issues of surveillance and of constant adult supervision 

identi fied by both Watson et al. ( 1999) and Allan (1 996) were also identified by the 

participants. 

1 asked each participant to tell me about their range of educationaI experiences. 

AI1 had completed hi@ school, and al1 had participated in integrated education. Some of 

the  participants had attended coilege or university as well. The participants spoke of their 

educationai experiences, from Kindergarten to University, in geat detail. Al1 reflected 

on some aspect of school which they enjoyed - a kind teacher, a field trip attended, a 

lasting friendship. However, overwhelmingly the participants' responses focused on the 

difficulties they had faced in schoot. 

A. Lnadequacy 

Some comments revealed their feelings of isolation and inadequacy: 

High school \vas my worse time, 1 just kind of felt awkwvarâ, you know. 
Everybody was, kind of, looking down on me 'cause everybody was 'up 
there' ... at one point 1 was the oniy handicapped person in this one class, 
so i felt kind of awkward and didn't know, and Iooked at the teacher and 
said T m  gonna drop this course'. 

Another participant described retuminç to school after having undcrgone major neuro- 

surgery at the age of 16: 

The first semester back in school, 1 took what they considered a full load 
in school, four classes a &y. And, uh, out of those four potential credits, 1 
only received one, and that was only because the teacher was very 
understanding and very giving, a very good teacher. 
That was a hard semester. I felt so inadequate. 1 couldn't seem to l m  
the way I used to, before the surgery. Of course 1 was afways forgetting 
about things, forgetting about homewvork assigriments.. . 



B. Teacher's Aids 

Almost al1 of the participants had a Teacher's Aid. Most of the time, this was 

simply a matter of course: 

1 always had an aid write for me in school. I'd tell her the answer and 
she'd write it down because it, the simple fact that it's faster. Not that 1 
don't know how to write, 1 know how to write and make mysel f 
understand it, but not for somebody else to understand what f wrote. 

I-Iowever, at times Teacher7s Aids were problematic: 

1 had two teachers, 1 wanted to play with the other kids. They didn't t m t  
me to because everyone thought Encephalitis is contagious. 
The Teaclter S A i& rltought r h ?  
Yes 

Some of the participants were accused ofcheating in school because of the use of 

Teacher's Aids or other accommodations. One of the participants had a leaming 

disability. He described a school exercise where the students were given blank maps and 

told to label them. Because of his disability, he was not able to distinguish the water 

from the land. The tacher compensated by colouring the water blue for km, but leaving 

the  rest of the map blank. This allowed him to finish the esercise, however. the other 

children then accused him of cheating: 

The kids had a problem with that, briefly, but once they realized 1 had a 
problem ... no problem. And \ve showed them that the blank map, al1 it is 
is coloured. i çuess they thought 1 might have k e n  chcating. 

Others related similar experiences: 

Did_vou have a good relutronsiri/î with 1l1e other stzrdents.? 
Some, most of them. There again, they would think, the odd one, not so 
much in university, but the odd one would think that 1 was cheating on 
exams because I would have io go into another room and they [teacher's 
aidsjwould have to tr i te  my exam answers for me. 



How do you know thut they rhougitt you were cheuring? 
AI1 the time they would Say 'you must be abIe to score 100 or 99 because 
the woman just speaks to yoy she probably gives you the answers.' 
That's something you have to live with when you can't write yourself. 

The experiences of the youth in relation to the presence of Tcacher's Aids reflect the 

findings of the Watson et aL(1999) study. Continuous supervision of students with 

disabilities alienates them from their peers, rnaking it very dificult for them to forrn 

meaningful relationships with other students. 

1 asked the youth to describe the teachers they had worked with. Many of them 

described positive experiences: 

The teachers were helpful and accommodating to my needs. 
Cm you give me un exumplë? 
They carried my typewriter to my classes and sometimes 1 would get 
notetakers for rny classes. 
How dicl-vou fie/ abouf lzuving norerakers? 
Thry were hèlpful because 1 can't write, 1 need a typeinter or a cornputer. 

How were rire /euchers? 
Very understanding. Very understanding and would do anything for me to 
make it easier for me, such as longer exam times, um, becausc somebody 
would have to w i t e  for me and 1 would have to verbalize my answers. 
When 1 had a spare or time off between a class, they would work wïth me 
to get caught up with homcwork and stuff. 

Certain teachen and their methods were not as helpful. At times the participants 

felt that they had received a substandard education: 

Their methods or approach of teaching me was, didn't work for me, didn't 
seem to work for me. 
C.y/rut kind of merhodr wcre rh~y using? 
Um, well, actually, I kind of felt they were trying to push me. 
Push you fo do whut? 
To leam this stuff. And 1, it didn't work. 1, well, it just made me feel more 
inadequate and fmstrated. 



Did-vou gradude from Nigh Schoof? 
From, um, SpeciaI Needs, yes. 
But you djdn '1 fearn how CO reud or wriie propedy? 
That's right. 
Cf%y nor ? 
They say its part of my disability. Like, they ... in elementary they tried 
rnaking me read. 1 could read but 1 wouldn't remember the next day what 
1 read, so I wouid have to re-read it every day and it would slow the other 
people d o m  so they gave up. Or, as Pat would Say, 1 gave up on myself. 

Many of the participants had been discoura~ed from setting goals or having cven 

moderate expectations for themselves. Some felt they were treated as "stupid and were 

held back h m  trying certain activities: 

They [teachersj seem to have the attitude that able-bodied people can do 
more that disabled people ... I'm not stupid, 1 would ask for help if I needed 
help. 

The whole reason 1 went to that school \vas for the auto mechanics course. 
1 passed, but the teacher was so afraid that I'd hurt myself, ... 1 don't think 
he ... he thought 1 was stupid or something ..mot gonna ask for help and 
hurt myself, and that kind of thing. 

Certain participants felt that their goals had been discouraged by teachers and by 

others: 

When yorc were in high school, whuf were yotrr gnuls urzd erpectuiions~7 
I think in high school 1 wanted to go to university, and I was always told 
'no, no, no, you have perceptual problems, you'll never do it'. 
Who t ~ l d p u  thut? 
M y  teachers, and some of my peers, and some of my family rnembers. 

).OU tofkcd ubout tcucllers holding you back from taking cerîain C~US.SC'.V~ 

Cun y u  suggc'.yr unything for chunging r h i  si f miion? 
1 think what they need to do is interact with the students more. Find out 
exactfy what the students want, and let them try. Let them decide whether 
it's for them or not. And I think students have to be more open minded, 
rather than close-minded, and let them try. And if the studcnt honestly 
can't do it, well then the student's not going to stay in something just to 
frustrate themselves. It's kind of stupid. But if they're gonna do it, then 
let them try and sec what happens. 1 wish they would have tet me try, 
because they held me back, 1 felt, a lot, and they don? think that a person 



holding you back is gonna affect you later on down the road, but I've 
found it's affected me quite a bit, with the fact that 1 don't have the grades 
or the education that I need to get to the U of M at this point. And 1 blame 
that a11 on the teachers and the school system, and I think that it's high 
time that we got treated like people, and not something that's got a 
disease. 

Others had faced outright discrimination in their schools and by their teachers: 

I've even gotten told in school, that I would never be employable, and I 
think that's a bunch of bult. 

HOW do you fee/ about the trucher In 1hu1 chss?  
Well, we don't see eye-to-eye, so. -. I think he's a little narrow minded 
when it cornes to handicapped people, so.. . 
W h r  do you meun? 
Like 'He's got cmtches, how can he work on a car?', you h o w ?  'He's 
got physical disabilitîes, how can he do this, how can he do that?' 
So he didn 7 rhtnkyou would be able ro do rlzese things? 
He wote a Ietter 'Not suitable for thîs course next semester. 

D. Systemic Barriers 

Other participants spoke of their education with a great deal of frustration, having 

been faced with systemic problems: 

1 flunked out of Universjty anyway, bccause even though they wanted to 
help me, evcn thought they wanted to make chanses for me, they couldn't. 

In order to have the governent put me through [university], because 1 
was on assistance, I had to take three Full courses. And I was told by all 
the psychiatry people and psycholoçists and whatnot that "Three? You're 
pushing it, big tirne." 

Again, the descriptions of the educational systern encountered by the participants 

reflected a ranse of normal experiences. Sornetimes they got along wvith teachers, at 

othrr times they did not. Some agreed with the methods used by their teachers, othcrs 

fel t they were inappropriate. 

The continuous presence of Teacher's Aids is an experience unique to children 

with disabilities. While the youth recognized the value of the help provided be the TAS. 



their presence also had an effect on peer relations. The results of this study echo those of 

Watson et a1.(1999) and Allan (1996), who also reported that children with disabilities 

are constantly subjected to adult surveillance. 

Finally, the lack of knowledge and understanding of a few teachers and TA'S led 

to certain circumstances of discrimination towards these students. Although these 

incidents were in  the minorïty of those described, they do illustrate the need for further 

training and education regarding disability and the potential of all students in a diverse 

educational setting. 

When 1 asked the participants to describe relationships with their peers, a few 

mentioned having many friends and acquaintances: 

Cirn o u  reli me about you cxpcrience ut higlt school? 
It was positive. 1 got along with the other students and i had lots of 
fiiends. 

Others spoke of their peers as fnendly, but did not feel they had made real fiends in 

school : 

I don't have many friends. Not good ones anyways. 

Many described the absence of fricnds, or worse, king  teased and bullicd at school: 

When I was in school and when I tried to takc the electronics and that 
there, the other people in the class treated me like 1 was some, l i k e  I \vas 
totally stupid or something . . - 1  was wi th a bunch of puys who were a year 
younger than myself. And they treated me like 1 was stupid or 
sornething. -. it wasn't very nice. 
Why c/id tIze4v do rhur? 
It was because I kvas a year older than them, and 1 was very forgetful, and 
slow. 



. . . there were a lot of disabled people, but for whatever reason they didn7t 
like me, 'cause 1 maybe sat crooked in my chair, or they just didn7t like 
me. 
Wzo didrz '1 like you? 
People in general. 1 ended up skipping a lot of classes, uh, not showhg up 
for school. 1 would go there and they would knock me down if 1 \vas 
walking with my walker, Or cal1 me homble names that 1 had to deal with 
for three years before my rnom pulled me out of that school. 

I had surgery in grade 6, my first surgery when I was in grade 6. And they 
called me 'Martian' al1 the way through schooI. 
E7zy did t /zey cul1 you that ? 
Because 1 had brain surgery. 

in Grade 10,11,12 my grades went higher. 
You sw itchecl sclzool.~.? 
Ya. .. and my grades went, sky rocketed. 
Wlzy ? 
1 wasn't around people who made h. There were only three disabled 
people in the whole school, and I was well accepted. 
So in [orizcr schoo f j therc. were a lot of people wiih dssub ilil ies ? 
Ya- 
So you t hink t h  S what the d~flerence was? 
Well, 1 think so, but 1 lived in "Sunshine Hilis", so 1 Lent to school in 
"Sunshine Hills" when I went to "Sunshine High School". And I was 
integrated when I went to "Sunshine High School". But, 1 don? know, 
people, kids are just cruel to kids in general, but they are especially cruel 
to kids with special needs. 1 had a teacher's Aid who w+rote al1 my notes 
for me, and L would always get accused of cheating on tests, or something, 
because it would take me extra time to write a test because 1 have to 
verbalize everything 17m saying, and they would write it down for me. 

The youth spoke of king pushed or shoved out of their wheelchairs and off of their 

walkers. One was shoved outside in the snow for over an hour without her wheelchair. 

Some participants spoke of the difficdt transition from elernenta~y to high school: 

I could get along with teachers or the other students because 1 was more at 
home in elementary school because 1 went there for seven years, and 1 
cned when 1 lefi. 1 got along with everyone. 
So it was llurd ro make thut transition? 
Yes 
Do you think rhere HWS something ubout the schoofs tlzat mmie if 
dr fferenr ? 



Al1 the hds in elementary school didn't look at the wheelchair, they 
looked at the person. And because 1 was the only wheelchair person in 
high school they looked at rnc different for the last, till the last ysar of 
school. Then they started getting used to the wheelchair. 

Despite the dificuft relations behveen them and their "able-bodied" pecrs, the 

participants were ovcrwhelmingly in favour of  integrated schoo 1s: 

[High School] was a good experience b e c a w  I \vas in integrated 
classrooms, like, 1 wasn't just always with people with disabilities, 1 \vas 
wïth people that had no disabilities, and I really enjoyed rny Junior I-iigh 
years. 

The governrnent demanded that Ellen Douglas [a segregated school] be 
closed down, and we all go to our cornmunity schools. So, WC were 
forced into pub1 ic SC hool, private school, whatever, but with mainstream 
society. And for me that was the best thing soing. 
Why ? 
Because that got me  into the community, 1 saw what the community was 
like, 1 made fnends other than handicapped ftiends, 1 realized that there 
are people that are normal and different than me, where it kind of hurt that 
they could go out and play football al! the time. or  hockey or something, 
and 1 couldn't. But 1 had.. . it actually opened me up to more experiences. 

Most of  the experiences descnbed under this section are disheartening, to Say the 

least. The majon'ty o f  the participants did not f o m  lasting fnendships in school. As 

rdec ted  in Watson's study of chi ldren with disabilities ( 1 999), most were teased and 

bullied by their pe rs .  Their inability to cultivate peer relationships has led many of these 

youth towards social isolation and has impacted their ability to act in a socially 

acceptable marner, both in social and employrnent situations. 

The vioient acts of bullying expcrienced by many o f  the participants are 

appalling. Action must bc bken  within schools to sce that childrcn wïth disabilities are 

not subjected to such f o m s  of  abuse. 



IV. Persona1 Narratives of Disability 

During the interview, 1 asked each participant to tetl me littie about their 

disability, if they felt corn fortable doing so. Some of the following comments followed 

my question. Disability came up outside of the context of this question as wetl. 

The concept of disability las discussed in a variety of different ways by the 

youth. In sorne contexts, disabilil was acknowledged as a normal part of everyday life. 

Sornc described it as an advantage in certain situations, for example, by having developed 

other skills to a greater degree in order to cornpensate for lost abilities. Others spoke of 

disability in a broader sense. Public attitudes and awareness of disability were oFten seen 

as bamers to success. At times, family member's understanding of disability was 

problematic. 

For the participants in this project, disability was mainly seen as a normal part of 

their lives. Some of the participants did describe brief periods of adaptation and corning 

to terms with their disability. One participant viewed her disability as a positive 

in fl uence in her childhood development: 

. . . on an unconscious level, 1 knew something \vas different, so 1 would 
focus on the strong points. But when I was 6,s or 6 , I  knew I was 
different because people would bc walking around and 1 would still be on 
the ground. 

Another participant had returned to school after having acquired a disability and 

underçoing surgery. He described his tendency to blame every negative aspect of his life 

on his disability. When a fiend pointed this out, he became aware that his disability was 

not always the problern: 

One of the guys in my electrical class told me once, and at that point I had 
been using my surgery as an excuse for al1 my problems, and he told me 
'it's not an excuse'. . . he sort of tumed a light on for me.. - 1  kvas hiding 



behind my surgery . . - 1  was blaming my surgery for al1 rny problems. And 
it wasn't to blarne, really, for a lot of the problerns 1 was having, the 
surgery wasn't to blame. 

Not al1 participants were so easily abie to overcome the difficulties associated 

with acquiring a disability. One participant described her struggle: 

Do yo u consider yo rrrself t O be ut~cnrplo~vcd? 
No, 1 consider myself to be disabled. 
Whar du you meun by rhuz? 
Unable to do  anything. 
But you know i l m  you 're ahle ro do rlzingx 
So people tell me ... 
So you don 't like the word 'disabled"? 
No ... 
Are you uble to teil me wlty? 
Because I've spent so many years recovering korn my surgerïes.. . I'm 
still not perfect 
. . . [t means you cîn't do anything. 
U/lly does it mean rhar tu p u ?  
Because 1 haven't found a job since 1 had those operations and became 
disabled. 

It is interesting to note that while the first two participants were able to view their 

disability as part of the continuum of what it meant to experience their own lives, the 

third participant measured disabiiity against an extemal standard, that of finding 

employrnent. In the first two situations, the participants were presented with an 

empowerinç scenario which included fàmily or peer support. In the other situation, the 

participant tvas not able to engage in economic activity. This limitation resulted €rom the 

inability of the social environment to provide an opportunity for this person to find 

employment, and she therefore felt disabled. 

Many of the youth expressed frustration over common attitudes and 

misconceptions held by others about disability. For example, that people wvith physical 



disabilities also have cognitive disabilities, or that they would rather stay on welfare than 

work. Many of these comments centred on employrnent: 

No one \vil1 give us the same opportunities or the same chances as 
everybody, and because we need special things done or special equipment, 
they don't want to take the time to look at purchasing it. We might need 
an orderly corne, that might dismpt them, then they don't want to deal 
with it- Or they don? think we're capable, even if we ... because some of 
us mi& tire faster than others, and they don't want to give us the 
opportunity or training, just like any other job. 

Other participants spoke o r  more personal experiences of encountering negative attitudes: 

H,l w old wem yau whm you sturied Kindergurten ? 
My parents said 1 was nine but they askcd me how old I was and 1 was 
nine but 1 said six. 
Ar school yozc said six? 
No, my parents go 'l was nine' but to me I was six years old. So I'd lost a 
couple of years because of the illness. 
Do you nor rernembrr very much of rttut rime? 
No, 1 try not to neither because 1 don? want to because my life was happy 
then and not now. Like, I would like to run and play like normal people, 
but even my Grandrna says, and she told my Mom this, and my Grandma 
didn't think 1 w a s  hearing, but she said everyone in a wheelchair should be 
dead. 
HO w LJO y o ~ J è d  a6ou1 rlm? 
1 felt hurt. 

. . . my dad.. . he's great, h e  can pull out al1 the stops, afier he got ovcr the 
shock of producing a crippled kid, 'cause that really destroyed him. And 
my mom and dad's marriage. 
Hfhy do you suy rlrar? 
1 heard them fighting. And I h o w  exactly what happened. 

In thesc cases, the negative understanding of disability by closc family memben of the 

participants has led them to question themselves. In the first case, the participant refbes 

to reflect on his life before he acquired a disability. His grandmother's belief about 

persons with disabilities is reflected in his own inability to experience joy in his life. In 

the second case, the participant blames his disability for both "destroying" his father and 

for his parent's divorce. As in the first quotation, the negativc understanding of disability 



by famiIy rnembers has caused the participant to view disability as the source o f  negative 

events in life. 

The participants experienced disability differently during different situations. At 

times, disability was not a factor in their life expenences- At times, their disability was 

beneficial. In other instances, their physical differences were impacted by negative 

circumstances (Le. unemployment or negative attitudes) and became disablinç in their 

V. Goals and Dreams 

When asked to describe their goals or dreams, most of the youth were unable to. 

Many felt that they had been so discouraged as children and adolescents that they were 

not able to see a positive future for themselves. Self-esteem was often mentioned as a 

bamer  for setting goals. Most participants felt that they had low self-esteem: 

Right now I have a really hard time with self-esteem because even now 
I've done something [achieved pst-secondary education] but I've never 
really put it anywhere. So I have rny degree, so I don't think o f  it as a big 
deal because I'm still in the sarne spot I \vas in grade twelve, not knowing 
where 17m going aftcr 1 have my d e g e e  .... l don? have any job esperience, 
except for that small volunteer stuff. 

1 do not think that it is very feasible for me to be a [employment choice] 
nght now because my sel f-esteem is low because o f  the experïences 17ve 
had with other people, such as that individual not giving me a chance to 
prove myself, even before he doubts me. 

The rnost poignant demonstration of low self-esteem during this project carne when one 

of the participants attempted to commit suicide. At a later de-briefing session, seven of 

the eight youth remaining admitted to having attempted suicide as well- This knowledge 

had an extremely sobenng effect of  the project facilitators and on everyone involved in 

the  project. Although the qualitative sampling design for this study precludcs 



generalizing to the general population, the effects of low se lks teem on this population 

m u t  be considered in a more thorough manner. 

VI, Participant Goals 

Some participants did, however, feel that the employment training they were 

receiving was helping to improve their self-esteem: 

People, 1 know 1 am sometimes, are far too critical of themselves.. . I don't 
have to be that critical of myself. 1 can do this, 1 can accomplish this. 

Whut do p u  lmpe ru gaÏn from th~s  truining projeci ? 
A job, and self-esteem, and courage. 
My courage? 
The fear of failing, o f  not fading, the privilege to fail, the right to fail and 
feel good about it. It's OK if you fail, you shouldn't always feel bad about 
i t. 

While most participants were not able to describe concrete goals. several hoped 

that they would one day be able to show themselves, their parents, and society in general 

their potential: 

)=OU woufd rtlrher hmc u job [thun he on Social As.vis~ancej? 
Yes, so 1 can make my own rnoney and be proud of that. 
1i3ry wouid rhar rnake p u  proud? 
Because 1 would be earning it, earninç my own money. That would make 
you feel good, don't you think? 

I want to show thern [my parents] I can d o  it without thern. 

If 1, or  if someone here, has the capability to do it, then there shouldn't be 
anybody, including ourselves, or anyone, trying to take that drearn away 
from us, because 1 believe I've taken from the governrnent long tirne to go 
through school. I've taken through the governrnent to buy me  equipment 
that 1 need to live a very independent lirestyle to the best of rny capability. 
Now it's my chance, and my right, and my need, and my sense of 
belonging to put back into society afier 17ve taken out, and start paying 
taxes like everyone else. 

The idea of  goal setting was elusive for the youth participants, as it is for many 

young people. Many felt that the discouragement they had tolerated for many years had 



ied them to develop iow self-esteem and made it diffIcult for them to overwme the many 

barriers facing them. However, many of the participants expressed their desire to take 

their riçhtîûl place in society, to hold d o m  a job, contribute to the cornmunity, and make 

it on their own. 

W. Chapter Summary 

The incidents described in this chapter reflect the lived experience of the youth 

partici pants. These experiences reflect a broad range of events and circurnstances, from 

farnily and peer interaction, to school experiences, CO goal setting and dreams. These 

types of events are important in the lives of al1 people, with or without disabilities. 

Disability is not always a factor that impacts on the lives of these young people. 

However, social conceptions about disability impact these youth in a variety of 

ways. In sonic cases, negative attitudes about disabiIity have been adopted by their 

families, teachers, and peers. These attitudes impact on the youth's self-estecrn and 

ability to set goals. It is impossible to trace the exact effects of these esperiences on the 

emplodment situations of the participants. However, the cornplex interaction between the 

individual, their family and community, and society as a whole must be accounted for 

when examining the lived esperiences of young people with disabilihes in their quest for 

employment. 

in the following chapter I will prcsent some of the issues identified by the 

participants as they relate directly to their ernployment situation. In many cases. thcir 

comments overlap with themes identified in  other areas of this thesis. I will attcmpt to 

cross reference those themes when they emerge. 



CHAPTER 5: EMPLOYMENT SPECIFIC EXPEIUENCES 

For most OF the training project participants, the quest for employment was not a 

new one. Al I participants but two had actively searched for employment before enrolling 

in the training program. The two without job search experience had been attending 

school full time up to their involvement in the program. 

In this chapter 1 ni11 present the commcnts o f  the participants regarding their p s t  

ssperiences of employment and job searching. 1 wïll begin by discussing the pre- 

ernployment experiences of  the youth, including participation in training projects, work 

placements, and the role of  volunteer work. 1 \MI1 then present the participant's thoughts 

on discrimination in the workplace, barriers within the workplace, and the labour market 

eeneral iy 
Y 

I. Pre-Em ployment Experiences 

Al1 of  the participants had been involved in either employment training, work 

placements, or volunteering. Ali saw those experiences as opportunities to increase their 

employability. However, none of these experiences seem to have led to employment. 

Sornc of the participants spolie of  previous employment training. Although they 

appreciated the new skills they had gained through training, they also spoke of 

disappointing results. One participant descnbed some of  the  skills Ieamed through a 

training program: 

.. . self exploration stuff, and leaming about the world o f  work, and writing 
resumes and that there. 
Was thor a good experience? 
Very good, yes. 
Did yoic ieum anything, new skrlls? 
Well, 1 Ieamed stuff, yes. 
Did you k a m  th ings /lut _voz4 were able ro uppIy ? 



Ya, I guess, somewhat, ya. But, actually, to this day 1 haven't really used 
that howledge in particular. I haven't particularly had the opportunity. 
Becuuse you lzmen 'I fourni a job? 
That's nght. 

1 did go to employment preparation after 1 moved on my own for three 
weeks, where they would get us to perform a variety of tasks such as 
computer skills, which 1 didn't receive very much, or reception work, or 
putting things together. Like, if they gave us  a, 1 don't b o w ,  rubix cube, 
they would tell us 'put it together7 and 1 would just laugh at them. 
cm4v was Ilrut? 
Because I'rn not very.. . if things aren't cut and dry, if there's not 
instructicr?~ or something, I crui't ... if something's broke, 1 don't bother 
fixing it. .. 1 don? have very good dexterity in my fingers so for me to fix 
something, unless it has big pieces, I'rn unable to. And 1 have some 
spasticity, which means 1 move around a lot when I'rn trying to do 
something, 

Many of  the activities identi fied by the participants in p s t  training opportunities were 

repeated dunng the CCDS Youth Employment Training Project. As the project 

progressed, it became obvious to the facilitators that much more time and resources were 

needed to train and support the participants in job training. As in the first quotation, the 

youth from the CCDS project were not able to secure employment and apply the skills 

they had leamed. The short tenn nature of the training project, along with the lack of 

resources to support the youth whilc in job placement precluded their success in the 

workplace. 

Many of the youth had taken part in work placement progams. However, finding 

placements was sometimes a challenge. One participant, who \vas to k p l a d  through 

his school, was often told that a work cxperience could not be found for him because of 

his disability. He then went on to find his own placements, proving that he could, in fact, 

petforrn work related tasks: 



They always had trouble finding me work experiences, because of the 
disability. That n a  always their excuse. 
W 7 y  do you think r h q  had a hurd timc? 
. . . 1 always went and did it [found my own placement]. I'd Say "1 saved 
your bacon again!" ... 1 don't know, just lazy-.. 
You don 't rhink r hcy were rczally looking? 
1 think they were just IV. 

This participant \vas forced to overcome the discrimination of his teachers in order even 

to find work experience. 

Although the participants enjoyed these expenences and felt they had learned a 

F a t  deal from them, their work placements did not lead to employment. At times, the 

placements were discontinued afler a few weeks or months: 

The teacher found work placements for the students, according to what 
they liked and that. And 1 was first placed for this, 1 was first placed in a 
manufacturing firm, where they manufacture clectronic items for farms, 
like, uh, light timers, and temperature control modules, and that there. But 
afier a couple of months it just didn't work out with that place, so they 
discontinued working with me and the program. So then my teacher 
placed me at another place called Kindale Occupational Centre, where 1 
could, it was achially a placement for me to do some selfdiscovery in a 
way. For me to find out more about my strengths and abilitics. It was a 
workshop for mentally handicapped people. And there was quite a 
number of diffèrent things that they do there, which 1 eventually did 
during my placement there- It was a very interesting piacement, I quite 
enjoyed it. 1 also enjoyed the electronics firm though, too. Very good 
experiences. 

Unfortunately, when work placements were terminated, the participanîs were ofien 

unaware as to the reason. This lack o f  communication has left them unable to improve 

their skitls and preparc for the work force. 



n. Volun teer Experiences 

Most of the participants had done some volunteer work. They felt that 

volunteering helped them to gain skills, leam new tasks, meet people, and in some cases, 

to break d o m  barriers: 

W y  do you do volunfeer work? 
It was basicaIly to break down the barn-ers, urn, to teachers and that, and to 
the different ai& that worked there, to show them that 1 could do it, as 
w l l  as to get to know my peen, as well, and it was great experience to 
interact with my peers. As well as with other aids that rvere worliing. 1 
just found that it was more, um, fiin to do, something I really wanted to 
do, and it just kind of amazcd people that 1 could do it, espeçially with the 
lifting and whatever.. . 

Ynu said thut p u  worked af (Ire Hearl und Stroke Foundutznn (as a 
vo furtrtier]? Ifiuf did you do rhere? 
Public relations, stuffing envelopes, selling of tickets, ... It was alright. I 
wouldn't like to do it as a job everyday. 

In other cases, volunteering was done to alteviate boredom: 

Volunteering.. . fil 1s up your time, because I've been out of school now for 
a year, and 1, if 1 don? find a job, well, ['Il be çoing crazy. I I I  probably 
go back to volunteer, 'cause 1 can't stay home now. After having a 
stnictured life for so  long, and not taking a year offuntil last year, I can't 
function very well, because you count the hours till the next day, and you 
do the same thing. 

Althouçh the youth had gained valuable skills through volunteering, many of them gave 

up their positions when they failed to translate into employment. In many cases, the 

participants felt they had been exploited as volunteers. This thcme will be discussed 

again under the hcading "Discrimination in the Workplace". 

Almost al1 of the youth had k e n  through previous employment training 

programs, some had attended up to four previous progams. However, infonnation 

leamed in these sessions was seldom, if ever, applied. Gaining work experience for 

younç people is always a stmggle. The situation described by the youth participants 



reflects that it is no easier for people with disabilities to get employment experience than 

it is for any young person, with or wïthout a disability. The youth described inany 

bamers, including diftrcuIties getting placements and the ability of the work site to 

accommodate their needs. 

III. Discrimination in the Workplace 

The young people who look part in this research project have al1 faced 

discrimination due to their disability. Many cited examples of being bullied and teased in 

SC hool, others were limited in their choices for education or for vocational opportunities. 

Ofien, they would comment on the negative social attitudes that drive these acts of 

discrimination: 

Sometirnes 17m proud of myself that way, too, but i t doesn't matter if 1 
have letters behind my name. People look at the chair and don't give you 
the opportunity anyway. 

This participant felt that the negative stereotypes ofien associated with people with 

disabilities were so pervasive as to override the major accomplishment of attending 

university and receiving a degree: 

There has to be more integration. I mean, I don? b o w  if I'm using the 
riçht words, ya, integration, like, we were integrated, so there has to be 
more people integrated to understand. More opportunities for them to 
prove themselves. You can doubt us until you see, but &ive us a chance to 
prove ourselves to the able-bodied comrnunity before you shut the door in 
our face. Like, 1 feel six years of it [university education] has çone down. 
Why didn't 1 go to Red River and become a secretary, I'd have more of a 
chance of getting a job than 1 would with Social Work. 

Most of the participants had engaged in job searches prior to their involvement in 

the training project. Obviously, these job searches were not successful. Ofien, they 

would be questioned as to the validity of their education and quaiifkations for the job 

applied for: 



Well, they [employers] just t h i d  that if you're in a chair, like that person 
that said 'Don't cal1 me, l'Il cal1 you.' He didn't even give me a chance to 
say anything. I handed him what i thought I had to hand him [a resume] 
and al1 that the interview was about was 'How bad is my Cerebral Palsy?' 
Which is OK, I ' l l  answer the limitations that 1 have for him to, to decide 
whether or not, But the whole hour, or hour and a half \ a s  that. And he 
didn't even ask me about my ...y ou asked me more about my education in 
the past half an hour than he did in the whole hour and a halE He didn't 
\vant to see anything. The place that 1 ivent to is, it was accessible, so it 
wasn't like he had to do anything to make the place more accessible for 
me to be hired there. He just looked at the chair and said '1 h o w  Wal- 
Mart hires disabled people for a job.' 

1 helped to feed the kids, 1 helped shredding paper, 1 looked afier the kids. 
Basically what a Teacher Aïd does.. -1  tned to apply there for same 
position what l'm doing, but with pay, and they said 'Well, do p u  have a 
high schml diplorna? Did you graduate?' 
1 said 'Ya' 
'From what grade?' 
'Grade twelve Special Needs' 
And they said 'That's not enough.' So 1 can't even get a job. 

In the case of the latter quotation, the participant had volunteered at the same place he 

applied for a job. After having volunteered there for almost five years, he was denied 

paid empioyment for a similar position. 

Others have been denied employment simply on the basis of their disabil ity. One 

participant applied for a position at a local book store. When he was called to come in 

for an interview he asked the interviewer if the room \vas whcelchair accessible. Once 

the employer found out that the participant used a wheelchair, he \vas denied an 

interview. Others related similar storics: 

1 have tned, lots of times, to get jobs at different places. It's more, 1 don3 
know if it's a phobia, or if the employer just thinks that they h o w  the 
answer, or they don't want to hear your side of it. So in other words, they 
label you dumb or reîarded because you're in a wheelchair. .. . 

They [employers] seem to have the attitude that able-bodied people can do 
more than disabled people. 
Why do you thhk they l t m  fina urtifude? 



They have that attitude-. . it's more of a mind-set that anything. 'He can't 
do anything, he has crutches, what can he do?' 
I'm not stupid, 1 would ask for help if 1 needed help. 'Oh, heTs gonna get 
hurt, and I'm çonna get sued, and we're gonna be responsible' and al1 this 
crap. ,- 

Huve you mer looked for a puicljob? 
Oh, lots of times, and 17ve had employers look at me  and go 'you can't do 
the work' 
participant] ' Well, why not?' 
Employer] 'Well, 'cause you're disabled'. 
[Participant] And I've corne up with that lots of times, they just . . 
I/Yhere ~lzcse jobs tjtut you would lzuve been able to do? 
Ya, like, 1 had gone back to a daycare that 1 had worked in, and said 'I'd 
like to apply for a job' and the gal looked at me and she's going 'You 
can't. ' 
I'm going 'What do you mean, '1 can't?" 
She says ' Well, you're in a wheelchair.' 
And I'm going 'Well, you let me do the job when 1 \vas doing it though 
work experience.' 
[Employer] 'WelI, I'd nçver hire you on a regular basis.' 
And 1 went 'Well, why not?' 
She said, 'Well, it woutd be just too difficult.' 
participant] 'Well, tell me why, don't just say 'it's too dificult', tell me 
why, explain why." 
And she says 'Well, 1 don't think you have the mental capability.' 

In this final case, we once again see an example of exploitation of the volunteer labour 

contributed by persons with disabilities. 

The participants saw a clear need for increased awareness and understanding of 

disability in the public. This need is especiaily clear for employers The discriminatory 

prac tices encountered by certain participants have remained unc ha1 lenged. When the 

youth faced such discrimination, they felt they had no rccourse and most oftcn let the 

incident pass. 

IV. On-The-Job Barriers 

The difficulties faced by these youth in gaining employment extend beyond the 

attitudes of employers and of society. Many of  the barriers are systemic, in the way 



buildings are constructeci, the way space is arranged, and the fast Pace of production 

which many employers impose on their employees. One participant  vas very hs t ra ted  

by the limitations placed on her by the physical structure of certain places of 

employment: 

Depending on where the work is, the building may not be accessible. The 
access into the building may be accessible, but once you get in there the 
bathrooms may not be accessible, or the lunctuoom, or  wherever .A 
rnakes me mad, when 1 know that someone couid function very w l l  in 
this building and because it's not [accessible], they can't. 

Another participant told me that she often felt that she or  her canes were in the way, that 

she took up too rnuch space, o r  took to long to walk fiom one area to another: 

pmployers think that people with disabilities] are slow and they don't 
know what they're doinç, and they get in the way, and their wheelchairs or 
crutches or  canes get in the way. 
Hme you evcr felt like rhat ? 
Yes, when 1 use a cane. 
How do y u  rhink rhcll thut c m  be chanped? 
Get bigger office space, and other people being more tolerant. 

Both of  these quotations show the significance of physical barriers for persons with 

disabi lities. They also reflect a misunderstanding on the part of employers regarding 

accessibility, including al1 spaces within a workplace. 

Others felt that employers would refuse the flesibility necessary to accommodate 

their n c ~ d s :  

Wzy i.s it more drffcul, for peopk wiih disab iliries? 
Because nobody will give us the same opportunities or the same chances 
as able-bodied, and because we need spccial things done or special 
equipment, they don't want to take the time to look at purchasing it. We 
might need an orderly call, that might disr-upt them, and then they don't 
want to deal with it. Or they don't think we're capable, even if 
we ... because some of  us rnight tire faster than others, and they don't want 
to give us the opportunity, or training, just like any other job. 



The participants did not think that employers would be willrng to pay for special 

equipment on the work site, or that they would be willing to overlmk necessary 

interruptions at the work site. In the case of purchasing adaptive equipment, persons with 

disabilities and their ernployers offen quali@ for government support for the cost of such 

devices. In the case of the CCDS project, purchase of equipment was available for al1 

part ici pants. 

9ne of the youth was participating in a work placement at which he was 

developing new skills and enjoying the experience. Unfortunately, his disability 

prevented him from achieving the fast pace expected at the factory : 

The reason they discontinued with the training program and me was 
because my work, the work 1 had done thcre, 1 \vas slow, they found I was 
very slow, and the quality of rny work wasn't quite up to par. So I can 
understand their point of  letting me go. 

Although this participant was able to deliver the end product of  the factory, he wasnot 

able to do it as competitively as his CO-workers. Thc unfortunate reality for this youth is 

that he  may never be able to acheve the f a t  pace required at such places of employment, 

evcn though he could contribute to the production of the factory at a lower (evel. 

If ive are ever to have fully inte~gated workplaces, issues of  accessibility must be 

addressed. The bamers faced by young people with disabilities in searching for 

employment are compounded by the limited nurnber of jobs available in accessible works 

sites. 

A more perplexing issue that that of physicaf accessibility has to do ~41th the 

notion of "productivity" and the difflculties faced by people with disabilities in "keeping 

pace" with their able-bodied contemporaries. This issue rias addressed historically 

through the creation of sheltered workshops, where persons with disabilities were 



employed at menial tasks and at a very low rate of pay. Although these workhops 

offered a sort of employment for persons with disabilities, they were ofien exploitative, in 

much the same way the volunteer work of this group is often exploited. Unfortunately, 

until we are no longer enmeshed in a fast-paced, capital driven economy, this problem 

~ v i l l  continue to present a barrier to certain people with disabilities. 

V. Labour Market 

It would be misleading to suggest that the participants thought that al1 of their 

diff~culties in gaining employrnent were somehow connected to their disability. Some of  

the problems cited have been encountered by many young people trying to End 

employment: 

So if you know the right peopie, that's one thing, they'll give you an 
opportunity- But othenvise, if 1 just came up to somebody and said 'here, 
here are my grabbers, here's my education, here this, here that,', they 
wouldn't give me an opportunity. 

Seventy five copies of a resurne, and only five chances to prove ... and out 
of the five, four people gave me an opportunity, because the fifth one 
wouldn't even let me darken his doonvay. 

if you don't have any job esperience, how are you supposed to set job 
experience if no one's gonna give you an opportunity for experience? 

A difficult labour market with high rates of unemployrnent impacts people with 

disabilities in much the same way it impacts the public in general. The youth faced 

di fficulty in getting interviews for jobs and for gaining entry-level positions. 

VI. Chapter Summary 

The participants in this particular employment training project, especially those 

who had been out o f  school for a year or more, seemed to be trapped in a cycle of 

volunteer work, employment training programs, work placements, and job hunting. None 



had ever received employment as a result of  the numerous programs they had been 

involved in. As a result, they had low expectations for new employment initiatives. 

For the most part, the participants enjoyed the pro,mms they had k e n  involved 

with. They felt they had gained new skills and made new fnends. Volunteering was seen 

as a gowing esperience, however in some cases it t:as also viewed as a form of 

exploitation. However, they had no real expectations for these activities to tum into 

empIoy-ment. Those participants who had faced discrimination and systemic bamers for 

many years held littie hope o f  ever bcing gainfully employed. 



CHAPTER 6: EMPLOYER REFLECTIONS 

As part o f  the emptoymcnt training program which the youth took part in, they 

were offered short work placement positions. These placements occurred during the 

summer o f  1999 and ranged in length from two weeks to two months. An attempt t a s  

made to place the students in jobs suited to their particular interests. The facilitators 

where able to secure a variety of internships in many locations, includinç a farm, a cal1 

centre, a campaign ofitce, a retail store, an accounting oflice, a day care centre, and a 

group home. 

These practical experiences were originally intended to last two months each 

without pay, and then transition into a four month paid position. Unfortunately, only two 

of the participants experienced paid employment, and  only for very shon periods o f  time. 

Two of the participants completed their two-month trial penod and were then retumed to 

the training program, three were asked to end their positions soon afier they started, and 

one participant quit  before completing her placement. 

1 was able to follow up  with five o f  the employers who worked with the youth, 

three o f  whom 1 formally interviewrd. One of  those employers was also the program 

coordinator for the cmployrnent training project which the youth took part in. 

1. Disability is not the Problem 

Although none of the placements resultrd in employment for the youth, many o f  

the employers felt that the failure of  the placement \vas not rclated to the disabilities o f  

the youth: 

So rhere 5- nothing rcally specrfic ro disuhility or nui having u diruhilitdvD 
i don't think so. I really don? think so. 



Do you think thut this problent was relute J spec~ficully /O her disah d i ~ ?  
No 

In fact, one of  the employers felt that the participant's wheelchair gave her a 

unique advantage in relating to the children in the daycare: 

#%ut part of her job w m  she able to do weil? 
She really provided, first o f  all, one of the things working with children is 
coming down to their level. Being in a wheelchair she was always on 
their level which made her very approachable to the children, and of 
course the fact that she was in a wheelchair made her very interesting to 
the children. In terms of capturing their attention and keeping their 
attention her disability in fact created a unique ability, so that t a s  very 
interesting. 

The cornrnents of the employers seem to deny disability as a contributing factor 

for the unsuccessful placements of  the youth. As far as the employers were concemeâ, 

the physical limitations o f  the youth were not relevant to their ability to perform duties. 

The problems stemmed instead from their lack of training, inability to understand 

instructions, and the iack of  initiative and responsibility taken by the participants in 

certain situations. 

II. Readiness for Employment 

The placements were not without difficulties, however. The employers relt that 

the problerns resulted from lack of proper training, lack o f  cornmitment to employment 

on the part of participants, lack of  red  understanding of the duties required, and, in one 

case, the illness of one of  the participants. 

The employcrs felt that the youth required more training, both in pre-empIoyment 

and on-the-job: 

I don't know that she wanted it to work out once she realized how 
demanding a job working with children really is. This is again regardless 
of  her ability, we get so many people who corne in here and Say, people 



who have no training, and 1 think that might have been the biggest issue 
for her is that she really should go back to school. 

Maybe with some coachinç and some proper training, in a slower period 
of time we would have k e n  able to spend some time training her, but Ive 
didn't have that time to dedicate to training.. . 

. . . they have to have the skills, the ability to generate results, and the 
behaviour cornpetencies to fit into the work environment as well- 

In some cases, the employer felt that the participant did not really understand the 

duties of their position. I spokc to the manager of a store where one of the youth worked 

over the busy Christmas season. She told me that even though the participant said shc 

understood that her job included geeting customers as they entered the store, she did not 

speak to anyone as they walked in. The manager felt that the participant was not able to 

perform the duties of the job and was therefore let go. Other employers relatcd similar 

stories: 

is it purtrally rhut she needed more trclat~ng for ofJce skills before she 
came in? 
Absolutely, maybe it wasn't more training but, as when she couldn't do 
sornething, or she w a s  having difficulty understandin% 1 think she \vas 
having trouble saying '1  can't do that', or 'This is really hard for me to 
grasp this piece of paper this way, this is not somcthing 1 can do'. I'm not 
really sure whether she could or she couldn't. 

One of the participants worked for a few months in an office as an assistant. His 

supervisor asked him to photocopy some materials and then lefi to attend a meeting. 

When she returned, the participant presented hrr with a three-page letter oîresignation. 

The participant had forçotten how to use the photocopy machine, bècome discouraged at 

his ability to perfonn on the job, and had decided to quit the position. In order to resolve 

the situation, the supervisor re-trained the participant on the use of the photocopier while 



the participant took detailed notes for future reference. He was then able to use the 

photocopy machine without incident. 

Some of the participants were very unsure o f  themselves at their work 

placements. Instead o f  relying on themselves to try to solve small problems encountered 

on the job' they would constantly turn to their supervisors for support. Employers felt 

that the students should take more initiative and try to solve problems on their o w ~ .  

Some of these problems may be solved through incraseci support and resources on the 

job site, including more training and supervision. 

Other employers were not sure how to handle dificdties: 

When they were nor able to do sonrerlzrng how wus rltur lzundfed? 
. . . Basically, 1 really didn't talk to  her about that, because 1 had sorne 
people giving her some extra training. So 1 thought rnaybe it's just 
sornething she just can't do. 

One employer felt that the participant they worked with had not really committed 

to securing employment and therefore were not successful: 

[The participant] came on Iike gangbustcrs, she really wanted it to work, 
and then became very quickly disenchanted for whatever reason. 1t7s 
unfortunate because we never did have a debriefing, her and 1, and 1 think 
that's the way she wanted it, i think she just wanted to get out and that was 
it. I'm not sure why. .. 

This same issue was identified by the projcct coordinator: 

Some of the reports we sot back from some of the employers kind o f  
brought that out, who were saying, you know, they [the participants] 
didn't take it seriously in their work placements. They would sort o f  cal1 
up in the moming and say 'Well I won't be in today because 1 have a 
doctor's appointment', and not having planned o r  totd their employer. It's 
not that way in the world o f  work, so they don't, there's no need to work. 
We work, most people work because they need to have money to pay the 
mortgage or whatever, so we have a dedication to it. But if you don? have 
that need because it has been taken care of, then you don't. 1 guess it has 
something to do with your work ethic. 



Once again employers pointed out that these esperiences are not unique to 

students with disabilities. One described sirnilar esperiences with other student 

internship positions, and did not feel that the attitude o f  this particular participant was 

different from other, able-bodied students she had cncountered: 

. . . when we realized that early o n  that there was a lack of  consistency quite 
honestly she became just ernbellishrnent to our program here. She simply 
enhanced the program, she wasn't so much relied upon in the progam, 
and that's quite frequent in any student that cornes hcre. 

Because this participant withdrew from the program shortly after the director made this 

decision, the issue was never discussed with the youth. Had the participant staycd with 

the pro,oram, the facilitator may have been able to offer additional support and training to 

alIow the youth to realize her potential. Unfortunately, no follow up has been possible 

with this participant. 

The participants from this project could undoubtedly have benefited from more 

employment training. Facilitators for the project continually revised the original training 

plan to respond to the needs of  the participants. These needs were far greater than 

originally anticipated and included both employment specific skills as well as Iife skills, 

social skills, and psychological support. 

Just like any other group of students in an employment training program, some 

lacked the skills necessary for employment. Others did not demonstrate a real 

commitmcnt to finding employment- 

III. Employer Commitment to People witb Disabilities 

AI1 o f  the employers referred to their cornmitment to hiring people with 

disabilities: 



We're very happy to incorporate, and you're going to laugh when 1 Say 
this, minority factions which would include men, because there are very 
few men and there are very few dads involved, people who have 
disabilities, because many children donTt encounter people wïth 
disabilities. We're open to al1 sorts of  multicultural and multicultural 
awareness, so  those are things that we very much try to incorporate into 
our program because that's what our program looks like. We take 
children with special needs and with disabilities and so we like the people 
who work for us  to reflect our group. 

We've k e n  through a disability awareness workshop before. Ail of us are 
very much in tune with hiring people with disabilities, and asking what 
they need for accommodation, how can we set îhem up to best be suitable 
in thc work environment. 

The [organi7ation] is very flexible. We've done other intemship prograrns 
for people with disabilities ... We do have people here in the Centre right 
now that have disabilities who are doing their jobs very successfully. We 
have given them some extra opportunities to develop skills. 

Although the employers interviewed had agreed to take students for placements at the 

beginninç of  the training project, none hired students from the project. In some ways, the 

youth were accomodated at their work sites, however, some did not receive adequate 

training on site and therefore were not able to d o  their jobs. The employers involved in 

this project were not able to commit resources for supporting the employment of the 

participants. 

It is interesting to contrast the cornments made by employers to those from the 

participants on employer attitudes. While the employers and organizations participating 

in this project were strongly committed to the employment of people with disabilities, 

employer attitudes and resistance to providing support and accommodation continue to be 

seen as a major bamer  to ernplo_vment by people with disabilities. Some organizations 

definitely have dernonstrated a cornmitment to employment equiîy. The experiences of  

the youth illustrate the need for continued lobbying and public education. 



IV. Chapter Summary 

The failure of the work placements was ovenvhelmingly disappointing for the 

participants, the project facilitators, and the researchers. However, the comment5 of the 

employers involved seem to say that the problern does not originate with the disabilities 

of the participants. Difficulties resulted from lack of training, lack of commitment, and 

problerns in understanding instructions. These difticulties are esperienced by a whole 

range of people, not just those with disabilities. 

Unfortunately, this type of  expianation fails to point to any usable solutions to the 

problem of  failed work placements for people with disabilities. Neither does it help us to 

esplain exceptionally high unemptoyment rates for this group of people. What it does 

tell us is that people with disabilities experience the same dificulties as every other group 

of people who have been marginalized and excluded from cconomic participation. 

The evaluation of the CCDS Youth Employment Trainin2 Project did reveal some 

concrete barriers to employment for people with disabilities. Systemic barriers, including 

lack or reliable transportation and attendant care services, lack of appropriate education 

and training, lack of accessibility in workplaccs and training sites, and financial 

disincentives which make it dificult for persons to transition off social assistance into 

employment were ail identificd as important issues to be addressed. The youth felt that 

negative attitudes and understanding of disability provided an additional bmier  for their 

success. They also identified the lack of commitment on the part ofemployers to 

. designate resources for training, support and supervision of perçons with disabilities in 

the work place. 



The evaluation made several raommendations for addressing these barriers. 

Some of those include increased employment training for youth with disabilities, 

addressing the disincentives inherent in the social assistance system, that more resources 

be made available to young people as they search for and enter employment, and that 

public awareness be increased as to the potential of  people with disabilities as rmployees. 



CK4PTER 7: 
EMPLOYMENT Ah?) DISABILITY: WHAT'S THE CONNECTION? 

1. Outcornes of tbe Research 

The original goals o f  the research were met with a varying level of success 

through the project. 1 will now address each objective and discuss how it was or was not 

met through this project. 

Objective: 
To document the personal experiences of young people with disabilities a s  these 
experiences have impacted employrnent and job training. 
To develop additional understanding of the wider social barn-ers faced by youth with 
disabilities and the supports avaifable for this population in seeking employrnent. 

The information col lected through the individual interviews provided a nch source of 

information desctibing the experiences of  the young people involved in this particular 

project. This study has reveaIed some of the dificuit bamcrs faced by young people with 

disabilities in finding employment. However, it is difficult to document the Iived 

experience of individual rnembcrs of the group without violating their confidentiality, 

especialty when dealing with such a small group. 11 is also extremely dif'ficult to 

appreciate the compkx and cumulative effects that their family, friends, education, and a 

plethora of other experiences have had on their c u m n t  employmcnt status. 

Objective: 
To identify key themes in employment issues to be used in partnership with the 
participants of the training project to develop an evaluation of this particular training 
initiative. 
To empower the participants as CO-researchers in the developrnent o f  an evaluation 
tool. 

The process of developing an evaluation tool with the participants \vas successful. 

Having the opportunity to frame their own questions allowed the youth to ask what they 

thought was important, using terminology that they fully undcrstood. The participants' 



evat uation \vas generally well received by the facilitators of the project, although on one 

occasion the validity of the data kvas questioned. Because the participants were easily 

identifiable through their individual evaluations, the forms couid not be shared with the 

facilitators in order to validate the results. This problern could be resolved by having 

more than one researcher analyze the results of such evaluations. 

Objective: 
To provide a forum for reflection and the development of collective action to promote 
positive employment strategies for persons with disabilities 

This goal has been approached through a variety of methods. During the Employment 

Project, research resuits were presented to the participants on scveral occasions. This 

provided an opportunity for the researchers to validatc information previously collected, 

to stimulate discussion amongst the youth participants, and to coilect further data for 

analysis. Results of the evaluation were documented in a report pubîished by the 

Canadian Centre on Disability Studies, entitled "ErnpIoyment for Youth with Disabilities: 

Issues and Experiences" and wvidety distributed to disability organizations in Winnipeg 

and elsewhere in Canada. Reflections of the project were presented at the Western 

Research Network on Education and Training Conference in Vancouver, British 

Columbia in March 2000. The papcr presented, "Youth with Disabilities Rcsearch Their 

Past and Present Experiences of Employment" is also available on the Worid Wide Web 

at the following address: w~vw.educ.ubc.ca/wrnet/Conf2000/AbsMorrisShtm~ 1 was 

invited to present information based on this project at a conference in Toronto sponsored 

by the Royal Bank of Canada on disability and employment. Finally, together with the 

participants, a symposium was developed and presented in Winnipeg, Manitoba in ApEI 



3000. This event garnered a surprising amount of media coverage, including local radio, 

television, and newspaper. 

It is hoped that this study \ s i I l  continue to have both theoretical and practical 

implications. While there exists some literature on disability and employment, thcre is 

almost no Iiterature on youth employrnent for persons with disabilities. This study 

outlines key issues for these youth, provides for them a place to share their experiences 

and to espress concerns, and can potentially guide the deveiopment of education, training 

and employment programs in the future. Practically speaking, the research has offered 

the participants the opportunity to participate as CO-researchcrs through the developrnent 

of the cvatuation tool, and to CO-present the results of the project to a public audience. 

II. Issues in  Employment 

In their study, Cyr and Schirle ( 1999) identified four barriers to empl~~vrnent for 

people with disabilities: beurocratic, attitudinal, institutional, and physical. Al1 of these 

barrius were encountered and described by the participants in this study. Beurocratic 

baniers were experienced wheti the participants tried to navigate themselves through the 

income assistancc program. One participant, when trying to qualiw for the clothing 

allowance, \gras made to document every class he had taken over the last five years. In 

the end, he was turned doivn for the clothing allowance. Another participant went off 

income assistance in order to take a two week work position. After her job was over, she 

waitcd sis weeks to be reinstated to income assistance. 

Atti tudinaf barriers were described by the participants in their relationships with 

their families and peers, teachers and classrnates. employers, and the public in general. 

Negative attitudes about disability are still pervasive in our society, and at tirnes lead to 



discrimination. These attitudes impact the lives of young people with disabilities in their 

ability to set goals and seek employment. They seemed also to impact the self-esteem of 

the individuals in this study to the point where eight out of  the nine participants had 

attempted suicide. 

Institutional bamers were identified when the participants spoke of their 

educational experiences. The prcsence of Teacher's Aids in schools impacted the 

relationship of the youth with their Fers. For those who had attendcd pst-secondary 

institutions, regdations regarding the number of classes that must be taken posed barriers 

for those who had Içarning disabilities as well. 

Many of the participants identified physical access as a barrier to their ability to 

gain employment. The already cornpetitive nature of the job market was compounded by 

the limited number of  accessible businesses in which to apply for jobs. The youth ais0 

identified the problem of  gaining only partial access to businesses, for example, if the 

front door is accessible but the bathrooms are not. 

Another issue that has been identified as a barrier to employment is the kick of 

useîul training progams for people with disabilities. This study aIso provides evidence 

to suggest that training for this group is inadequate. The youth had al1 participated in 

several training programs pt-ior to their involvement in this study. None of the 

participants had achieved paid work through their training courses. Manÿ of the youth 

were seemingly stuck in an endless cycle of training, work ptacements, and volunteering, 

none of which ever lead them to gainful employment. It is obvious that the present 

progams have failed this group of  young, chronically unemployed people. 



Lack ofesperience has k e n  cited as a problem for unemployed people with 

disabilities. Again, the youth identifiecl this as an issue for them as well. However, in the 

contest of this study, this barrier \vas seen to apply to everyone who is young and looking 

for work, not just for people with disabilities. 

ni. Conciusions 

This study has substantiated much of the previous consumer literature on 

employment and people with disabilities. Barriers identificd by other researchers, 

including financial, institutional, educational and training issues, attitudinal, physicai 

access, lack of esperience, and beurocratic barriers were ail discussed by the youth who 

participated in this project- it is important that these systemic bamers be addressed in 

ordcr to promote equal cmployment opportunities for al1 people with disabilities. 

This study is unique in its presentation of the lived experiences of the youth which 

have lead to their curent  status of unemployment. Interaction with family and friends, 

perception of their disability, and their self-esteem and ability to set goals have al1 

impacted their ability to punue ernployment. At tirnss these factors have had a positive 

influence on thcir success. At other tirnes, the negative attitudes of family, friends, and 

society in çeneral have limited their abiiity to achicve their goals. This study does not 

fuliy analyze the impact that thesc factors have on the individuals in this study, and 

neither is it intended to. My purpose in exploring these issues is to acknowlcdge tlheir 

importance and impact on the lives of the young people who participated in this study. 

IV. Limitations of the Study 

This research was conducted with the participation of nine young people with 

physical disabilities in the city of Winnipeg. Due to the qualitative nature of this study 



and the small sample size, this research cannot be said to be representative of al1 young 

people with physical disabilities. However, several of the issues identified by this goup 

as important to their employment status have been cited in other publications regarding 

ernployment for people with disabilities. 1 hope that this research can make a 

contribution to the understanding of employment expenences as they are esperienced by 

some young people with physicat disabilities. 

V. Recommendations for Further Study 

This study has revealed some important issue ihat deserve further consideration, 

including: 

Mental Health issues (including self-esteem and suicide) among young people with 

physical disabilities. 

The impact of pervasive attitudes on disability to  indîvidual families cspericncing 

disability 

Tntegrated education and the dcvelopment of peer relationships among children wïth 

and without disabilities. 



Endnotes 

' For a list o f  questions used, see Appendk 4. 
" These themes were subsequently rcvised, see Chaptcrs 4, 5. and 6 
I l l  For a copy of  participant's instructions for Focus Group, see Appendix 6 
" For a copy of  employer's interview questions, sce Appendix 5. 

SeIf-Managed Care: Where the consumer accepts hl1 responsibility for meeting their assessed care needs 
by coordinating managing and directinç those non-professional services assesseci as needed to maintain an 
independcnt community living lifestylc (from the Independent Living Resource Centre of Winnipep's Self- 
Managed Care Brochure). 
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APPENDM 1: Consent form for Participants 

Consent To Be Intewiewed 
1, , agree to participate in the research 
proiect descnbed to me by Janalee Morris. I understand that the purpose of this project is - - 
for Janalee to gain some awareness of the issue of employrnent for people with 
disabilities by understanding people's past experiences wîth employment and job 
training, as well as to provide general information which will be used in partnership with 
myself and others in the projecf to evaluate this particular training initiative. This 
research is k i n g  ccr.dlicted in part to fulfill the research component of Janalee's Masters 
degrcse and I understand that she will use the information 1 provide to her in the 
presentation and wrïting of her thesis. 

The interview is k i n g  conducted by Janalee Morris, a Masters student in the 
Dcpartment of Anthropology at the University of Manitoba The assignment has been 
approved by the Ethics Review Cornmittee of the Anthropology Department. 

I understand that my taking part involves participating in an interview with 
Janalee and will take approximately one and a half hours. Janalee will ask me questions 
about my esperience, as a person with a disability, with education, training, and 
employment. I agree that the inteniew will be tape recorded to allow Janalee to listen 
carefully to me. Names rnentioned on the tapes will be replaced by fictitious names, and 
al1 of the information collected wiil be kept confidential. The audio tape d l  be erased 
aftcr it has been transcribed ont0 paper. 1 have k e n  assured that al1 information will be 
reported in order to preserve my and others' identity. 

My participation is voluntary and 1 may withdraw from the study at any time by 
simply telling Janalee. if 1 feel tired and wish to stop the interview or prefer to continue 
at a different time, that is fine. i also know that I may also refuse to answer any 
questions. 

1 understand that Janalee can be called at 452-56 17 if 1 have further questions 
about the study. If I wish to, I can contact Janalee's advisor, Dr. Kaufcrt, at 789-3798, 
Department o f  Community Health Sciences, University of Manitoba. 

Again, I understand that 1 am free not to answer any particular question and that 1 
can withdraw my participation and interview €rom the 
disadvantage to myself. 

1 agrce to participate in this project. 
Your Signature 
Interviewer's Signature 

project at any timc without any 

Date 
Date 

copy 1 to participant 
copy 2 to interviewer 



APPENiDK 2: Consent form for Training Project Facilitators 

Consent to takc part in research 

1, , on behalf of 
, agree to allow Janalee Morris to conduct 

the research project in conjunction with the Youth Training Project. I understand that the 
purpose of this research is for Janalee to gain some awareness of the issue of employment 
for people with disabilities by understanding people's past esperiences with employment 
and job training, as well as to provide general information which \ d l  be used in 
partnershi p wi th the participants in the project, to evoluate this particular training 
initiative. This research is k i n g  conducted in part to fulfill the research component of 
Janalee's Masters degree and I understand that she will use the information provided to 
her in the presentation and writing of her thesis. 

The research is k ing  conducted by Janalee Moms, a Masters student in the 
Department of Anthropology at the University of Manitoba, under the guidance of Karen 
Blackford, Research Director of the Canadian Center on Disability Studies. The 
assignrnent has been approved by the Ethics Review Committee of the Anthropology 
Departmcnt. 

1 understand that the participants will be asked to take part in an interview with 
Janalee followed by a focus group meeting with al1 participants. Janalee \Ml1 ask the 
participants to answer questions regarding their experience, as persons with disabi li ties, 
tb-ith education, training, and employment. The interviews will be tape recorded. Names 
mentioned on the tapes will be replaced by fictitious names, and al1 of the information 
collected w i I 1  be kept confidential. The audio tapes will be erased after they have been 
transcribed onto paper. AI1 information d l  bc reported in ordsr to preserve the 
participants and other7s identity. 

The cooperation of the participation is voluntary. and individual permission will 
be souçht from each participant to take part in the research. The candidates may 
withdraw from the study at any time by simply telling Janalee or any other members of 
the training team, without compromising their ability to partake in the training project 
itself 

I understand that Janalee c m  be contacted at 452-561 7 if I have further questions 
about the study. If 1 wish to, 1 can contact Janalee's advisor, Dr. Kaufert, at 789-3798, 
Department of Comrnunity Health Sciences, University of Manitoba- 

I agree to allow JanaIee's participation in this project. 
. - 

Your Signature Date 
Researc her7s Signature Date 

copy 1 to organization 
copy 2 to researcher 



APPENDIX 3: Consent form for Einployers 

1, , agree to participate in the research project 
dcscnbed to me by Janalee Mom-S. 1 understand that the purpose of this project is for 
Janalee to gain some awareness of the issue of employment for people with disabilities by 
understanding their experiences with employment and job training. This research is 
beinç conducted in part to fulfill the research component of Janalee's Masters degree and 
1 understand that she will use the information 1 provide to her in the presentation and 
witing of her thesis. 

The interview is k i n g  conducted by Janalee Morris, a Masters student in the 
Department of Anthropology at the University of Manitoba. The assignment has been 
approved by the Ethics Review Cornmittee of the Anthropology Department. 

I understand that my taking part invoives participating in an interview with 
Janalee and wil l  take approximately one hour. Janalee wiII ask me questions about my 
experience as an employer taking part in the CCDS Youth Employment Training 
Program. 1 agree that the interview will be tape recorded to allow Janalee to listen 
carefully to me. Names mcntioned on the tapes will be replaced by fictitious names, and 
al1 of the information collected will be kept confidential. The audio tape will be erased 
after it has been transcribed ont0 paper. I have been assurcd that al! information will be 
reportcd in order to preserve rny and other's identity. 

My participation is voluntary and I rnay withdraw from the study at any time by 
simply telling Janalee. If I feel tired and with to stop the interview or prefer to continue 
at a different time, that is fine. 1 also know that I rnay refuse to answer any questions. 

1 understand that JanaIee can be called at 287-84 1 1 if I have further questions 
about the study. If 1 wish to, 1 can contact Janalee's advisor, Dr. Kaufert, at 789-3798, 
Department of Community ffealth Sciences, University of Manitoba. 

I agree to participate in this project. 

Your Signature 
Date 

Interviewer's Signature - 

Date 

copy 1 to participant 
copy 2 to interviewer 



APPENDIX 1: Interview Questions for Participants 

Can you tell me a bit about yoursel f? 

Your are a person with a disability. Can you tell me about that? 

Can you tell me, in a general way about your education, training and job espericnce? 
I wi I l  ask you again about these issues separately and in more detail. 

Can you tell me about your education? Where did you go to school? What kvas your 
personal experience there? What were your social relationships like? What were 
your relationships with your teachers? What were your expectations? What were 
your dreams? 

Have you had specific job training? In what? What was the quality of that 
experience? Did it lead to employment? Did you gain new skills? Did the training 
meet your espectations? 

What jobs have you had? Have you enjoyed your jobs? What were your duties? 
How long did they last? Were you always in the same position there? What was the 
place where you worked like? How have you found out about employment 
opportunities? Do you or have you ever considered yourself unemployed? 

What issues do you think are important to consider in employment? 

17ve read that there are a lot of barriers to employment for people with disabilities. 
Have you noticed this? 

Have other people's perception of you impacted your ability to find or keep 
employment? Have other social bamers prevented you from succeeding in 
employmcnt? What has helped you to succecd? 

10. What financial alternatives do you have to employment? How do you feel about 
t hose alternatives? 

1 1. What do you hope to gain from this training project? 

12. If you were designing this program, what general areas would you address? 

13. Can you make any suggestions for changing the education, training or employment 
csperiences you have had? Can you make any general suggestions? 

14. 1s therc anything else you would likc to add that 1 have not asked you? 



APPEhWIX 5: Interview Questions for Employcrs 

How much time did the participant spend with your organization? 

What was their job? 

When they were brought in to your work environment, was any sensitivity o r  

awareness training offered to you o r  to your staff! 

Was it your decision to hire this person, or  did your supervisor bring the 

participant on board? 

What parts of  their job were they able to d o  well? 

What parts were they unable to complete? 

When the participant was unable to complete a task, how was this handled by the 

participant? Their CO-workers? You? 

What outside forces made it difficult for the participant to do well in your 

establishment (unreliable transportation, lack of training time, support staff, . . . )? 

What would have to change to make this young person a valuable employee on 

your staff! 

Have you o r  would you again employ a person with a disability? 

What would you N e  to say to the  participant you worked with? 

What would you suggest the Program Facilitators do to make the participants 

better prepared for the worhqdacc? 

1s there anything you would like to add that 1 have neglected to ask you? 



APPENDK 6: Focus Croup Information 

INTRODUCTION 

The purpose of this meeting is twofold. During the first stage we will review the 

information that Janalee has collected through her interviews with you, and comment on 

the way s h e  has organized and understood that information, You are asked to be partners 

in this exercise, and to participate as CO-researchers in this process, rnuch the sarne way 

you may be asked to participate in a staff meeting duing your job placements. The 

information Janalee has collectcd is your information. It is important that this 

information accurately reflects your thoughts and feelings on the subject, not just 

JanaIce's ideas of the way these issues should be seen. The second stage will involve the 

creation of the Questionnaire. We will use the information from the first part of the 

meeting to help us decide what is important for training projects. We wi l l  generate a list 

of questions which Janalee will take home to refine and test. The final product will be 

filled out by you next week, and will also be shared with everyone involved in this 

training project. 

Although Janalee has disguised the information from the interviews, you may 

recognize some of the participants through their words. Please respect other's right to 

confidentiality by not discussing any of this information outside of this mecting. 



TEE -MES 

Themes will be introduced under three main categories, incl uding Persona1 

Relationships. Employment Specific Themes, and Systematic Barriers (see beIow). At 

this time, the list of themes will be presented and clarified, but participants will be asked 

to withhold discussion of each until al1 have been clarified. For example, one theme may 

have dif3erent meanings for different participants. This theme could then be separated 

into huo, or made to ieflect a particular meaning The participants \ÿill be asked to 

cenerate new themes that may have been missed. 
C 

Once al1 themes are understood by ail participants, each theme will be revisited in 

order to generate discussion and to elicit examples of each. Dunng this discussion, the 

coordinators \vil 1 make and distribute cards with one theme written on each. Individuals 

of the group will be asked to rank the themes in order of importance. The group wil1 

break while the coordinators tally the ranking. This information will be presented back to 

the goup where the ranking will be discussed and finalized. 

C.4TEGORIES AND THEMES 

A. Personal Relationships 

1. Self (sel f-estcem, expectations) 

2. Close Others (family, pers, CO-workers, teachers) 

3. Community (contribute to society, community awareness) 

B. Employment Specific 

4. Employer Attitudes (awareness, willingness to em ploy people with disabi Mies, 

expectations) 



5. Job Expenence (lack of work experience) 

6. Long Term Positions (faiiure to achieve long-terni emptoyment) 

C. Systematic 

7. Integrated Education vs. Special Education (awareness vs. stereotyping) 

8. Transportation (reliability, fle'ribility, awareness, priorities) 

9. Home Care (flexibility, awareness) 

DEVELOPING THE QUESTIONNAIRE 

Participants will k asked to use the themes to reflect on the objectives of job 

training. These objectives will then be compared to those supplied by the project 

coordinators. Using these objectives as a guide, the participants will be asked to generate 

questions which would reflect each of these themes. These questions will be w-itten up 

on an overhead. Once ail possible questions have been generated, the ~ o u p  will review 

the list to collapse similar questions or elaborate complex ones. Finally the group will 

rank the questions in order of importance. 

At some point in this process, the Rosenberg Self-Esteem Scale will be introduced 

as a potential way to evaluate self-esteem. 

Once the questions have been ranked, the goup meeting is concluded. The 

questions generated through this process will be compiled, tested, and distributed by 

JanaIee in the following weeks. 



APPENDIX 7: Ethics Statement 

To: Department of Anthropology Ethics Review Cornmittee, 

As per required for completion of a Master's degee  in the Department of  Anthropology, 
1 \cil1 be engaging in a research project, slated to commence in April 1999. This research 
will take place through a youth training program CO-sponsored by the Canadian Center on 
Disability Studies (CCDS), M. Jones Consii!ting, and Lifelore. 

This project will recruit ten individuals with disabilities and enroll them in an eight week 
training program followed by a six month work placement. Along with their training, the 
participants will be asked to take part in the research component of  the project, which 
will involve individual i n t e ~ e w s  and one focus group interview. The interviews will 
have two purposes; primarily to gather data for the thesis, and secondly to develop an 
evaluation tool in conjunction with the participants for this particular training projcct. 

During the course of this project 1 \vil1 be employed by CCDS as a research assistant. 1 
have received permission from al1 organizing parties to be involved with this project, and 
will obtain written consent once the project has been approved by the Ethics Cornmittee. 

Sincerely yours, 

Janalee Morris 



DEPARTMENT ETHICS REVIEW PROCEDURES 
The research project as outlined in the Research Proposal will begin on Monday, April 
26, 1999, pending approval of the Ethics Review Cornmittee. 

RIGRTS OF THE INDiViDUAL 
Both the individual and collective rights of the participants will be maintained through 
complete disclosure of the purposes and design of the research project. The project will 
be esplained to al1 participants as they enter into the program, as well as in a group 
session esplaining the purpose of consent and the rights of al1 subjects to confidentiality, 
and again before the researcher proceeds with individual interviews. The participants 
will be given individual consent f o m s  before interviews proceed. 

hrFORMED CONSENT 
The Participants will be infonned of the purposes of the research project both collectively 
and individually, via the forums mentioned in the previous section. Information provided 
ivill include the following: 
Pu rpose and Usefulness: 

To gain insight into the issue of  ernployment for people with disabilities by 
understanding people's past experiences with employment and job training. 
To provide general information which will be used in partnership with the 
participants of the training project to develop an evaluation of this particular training 
initiative. 
To ful fil1 the research component of Janalee Morris's Masters degree, thercfore she 
will use the information provided to her in the presentation and writing of her thesis. 

Erpected Benefits: 
To develop additional understanding of the bamers faced by people with disabiiities 
and the supports available for said population in seeking employment. 
To empower the participants as CO-researchers in the development of an evahation 
tool. 
To provide a forum for reflcction and the development of collective action to promote 
positive employment strategies for persons with disabilities. 

Met hods: 
Qualitative, semi-sû-uctured interviews \vil1 take place with each participant. 
A locus group will take place with al1 participants in order to veriQ the themes 
colkcted by the researcher dunng individual interviews and to develop an evaluation 
tool. 

Possible Risks: 
Although the researcher will strive to maintain confidentiality, the information may 
eventually be available to service providers and/or rnembers of the "disabled 
community" in Winnipeg who may personally know the inforrnants. 
The information wvill be compressed and presented thematically to  the participants 
during the focus group, however, the small size of the group may rnake it possible to 
identie individual contributions within the group. 



Participants will take part in a workshop developed to explain their rights to 
confidentiality and to explain the process of giving informed consent. Each pamcipant 
will be given a consent form pnor to the interview (see Appendix 1). This f o m  will 
incl ude the name and phone number of the researcher's advisor (Dr. J.M. Kaufert), and 
will advise them of their right <O reke  participation without affectinç their ability to 
participate in the training program. The informants will be assured of confidentiality 
throuçh the use of pseudonyms and the combining of information in presentation to the 
g o  u p- 

DECEPTION 
it is not the intention ofthe researcher to drccive the participants as to the nature or 
purpose of this project. 

RISK AND BENEFIT 
The procedures and methods involved in this research do not involve undue rkk to the 
participants. Any risks to non-participants (such as the coordinators of the training 
project or third parties mentioned during the interviews) will be minimized through the 
maintenance of confidentiality. 

PRIVACY 
The interviews conducted are intended to explore the personal expet-iences of the 
participants regarding education, training and job experience. This intention will be 
made explicit to each participant. Participants will not be required to answer any 
questions with which they are uncornfortable, and 
reqwsts for confidentiality of any of the information divulged will be respected by the 
researcher. 

CONFIDENTIALITY N'VD ANONYMITY 
The researcher will take all precauhons possible to maintain the confidentiality of 
pariicipants and any third parties associated with the research. The tapes ofall interviews 
wiil be erased aAer they are transcribed. Transcripts of these interviews will not be 
available to anyone other than the researcher and her advisor. Pseudonyms will be used 
in the presentation of this research, and information will be combined or compressed in 
such a way as to protcct the individual idcntity of the subjects. 

Relevant information from the interviews wvill be summarized and presented to the 
participants during a focus group. Although this information \vil1 be combined so as to 
protect the anonymity of the subjects, the small size ofthe research goup may mate it 
possiblc to identiQ individual comments. The participants will be infonned of this 
possible risk in advancs of their participation. 

RESEARCH O N  CAPTWE AND DEPEM)ENT POPULA'ITONS 
The individuals who will be asked to participate in this research project will 
simultaneously be taking part in an employment training project. The research wil l  be 
af i l  iated with the training project, and the evaluation tool which will be derived f?om the 
focus group will be used within the training process. The atfiliation of the researcher 



with the training project may result in a power differential between the participants and 
the researcher. In order to minimize this effect, the researcher \vil1 make every attempt to 
inform the participants of their right to refuse participation in the research component of 
the project wïthout compromising their involvement in the rest of the training. 

in addition to the participants consent, informed consent will be sought from al1 parties to 
the training project, including CCDS, M. Jones Consulting and Lifelore (see Appendis 
II). 

This project will not involve research on children, archival research, acquisition of 
cultural properties, or research on  other cultures, countries or ethnie groups. Therefore 1 
have not addressed these points in this statement of ethics. 



APPENDIX 8: Addendum to Ethics Statement 

TO: Department o f  Anthropology Ethics Review Cornmittee 
RE: Working for Equity: Issues of ernployment for youth with disabilities 

This letter is to request ethical approvai for additional data collection for my Master's 
Thesis project, ethically approved in A p d  of t 999, 

My initial research project included conducting interviews with 10 young people with 
disabilities regarding their past expenences with employment. These young people were 
also participating in an employment training program which was to lead to work 
intemships. While most of the participants were placed in temporary work situations, al1 
returned to the project without securing long-term or paid employment. I believe that this 
experience has revealed some ofthe real barriers faced by people with disabilities in 
çaining meaningful employment. 

In order to accurately reflect the nature of  this experience, 1 wish to conduct additional 
interviews with the employers who participated in this progam by providing placements 
for these youth. 1 will ask them to identiQ the barriers faced by people with disabilities 
generally when searching for employment. Finaily, 1 will ask them to make 
recommendations for including people with disabilities into the workforce. These 
interviews will be conducted using a semi-forma1 interview structure (please see 
Appendix 1). They will be tape recorded and then transcribed. The cmployers and their 
organizations \Ml1 not be identifie4 neither \Ml1 they be presented as attached to the 
particular youth they employed. All information from these interviews will be condensed 
and presented as from the group of employers who agree to be intervicwed. 

A11 ernployers wili be asked to read and sign a Consent Form (please see Appendix il) 
which wiII insure their confidentiality. 

I have received permission from the participants, the facilitators of the training project, 
and the Canadian Centre on Disability Studies, sponsoring organization, to conduct this 
additional research. 

Sincerely yours, 

Janalee Monk 




