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ABSTRACT

The implications of a doctoral study by Willard R. Lane on

teacher orientation \4las the stimulus for this study. A review of

literature on the subject of orientation led to the conclusion that

adequate orientation results in effective teaching. However, this

conclusion was only indirectly substantiated by research.

The literaËure revealed a number of orientation techniques

cotnmon to orientation programs reported in Canada and the United

States. Orientation techniques tended to be directed towards orient-

ation to four major sub-areas, specifically, (1) the principal and

his philosophy of education; (2) the school p1ant, facilities and

routine operaËíons; (3) professional organ|zations and responsibil-

ities; and (4) community and social expectations. The writer was

able to compile twenty-four coinmon orientation techniques which con-

stituted the orientation program to be Ëested. A further review of

the literature on teacher effectiveness indicated that meLhods for

evaluating teacher effectiveness \{ere not constant, but trends seem

to be evident, such as the present trend to evaluaLe a teacher on

humanistic criteria as opposed to demonstrated knowledge of content

or to pupil achievement.

The purpose of thís study was to investigate the adequacy of

the orientation programs offered to a group of beginning teachers and

to relate the adequacy of the total orientation program and then of

each of its sub-areas to the teachersr classroom effectiveness.

FurËher, the study tested the relationship of the beginning teachers'



and their supervisory principals' rating of the

orientation program. It also attempted to find

between the perceived need for orientatíon and

actual orientat.ion Program.

adequacy of the total

the relationship

the adequacy of the

of null hypotheses at a correlation

it was concluded that there is some

orientation to the school p1ant,

iv

The population chosen for study were the 1970 University of

Manitoba graduates of the Education 1 Secondary Course.

The data were gathered by tr¿o Likert-type questionnaires devised

by the author. The Beginning Teacher Questionnaire, the BTQ, was

created to gather beginning Ëeachers' ratings of the adequacy of the

Ëwenty-four orientation techniques suggesËed from the literature. The

Supervisory Principal Questionnaire, the SPQ, was created to gather the

principalst perceptions of: (1) their beginning teachersr need for

orientation; (2) the adequacy of the orientation program they had

given; (3) their beginning teachers' classroom effectiveness.

Beginning teachers and supervisory principals were matched for

school, giving 118 pairs. Ratings made by each teacher and principal

were sunrned. Also the scores of adequacy of the total orientation

program were modified to represent the adequacy of the orientation

both Ëeacher and principal agree had been given. The comPuter opera-

tion of the Spearman Coefficient of Rank Order Correlatíon \^7as performed

on Ëhe data collected.

On the basis of rejection

coefficient of .1800 or greater,

relaËionship betlveen adequacy of



facilities, and routine operations and classroom effectiveness of

beginning teachers. A strong difference IVas found betrveen the prín-

cipals' perception of his beginning teachers' need for orientation and

his perception of the adequacy of the orientation given, indicating

that principals either do not have the time to orient beginning teach-

ers or that they do not know how.

No relationship r^Jas found beËween adequacy of the total orient-

aËion program and beginning teacher effectiveness; or of Lhe adequacy

of the sub-areas of orientation: the principal and his philosophy of

education; professional organizatíons and responsibilities; community

and social expectations, and the effectiveness of beginning teachers

in the classroom.

By operational definitíon, it was concluded that the orientation

programs receíved by begínning teachers were ínadequate in the view of

beginning teachers and their principals; this, despite the principalsr

a\,rareness of need for orientation. The mosË highly rated technique of

orienËation ù7as the inEervierv by the principal before hiring. This

could be of great importance in determining a division's hiring policy.

In many cases teachers and principals did not agree on what orient-

ation techniques had actually been usede indicaËing the lack of an organ-

ized orientation Program.

The writer concluded from the research that orienËation is still

a vague, perhaps impractical concept to administrators and that the

concept of evaluation of teacher effectiveness needs much more study.
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CHAPTER

Ï}{IRODUCT]ON

Anthropological and sociological l,iterature suggests that commun-

ítíes tend to maíntain values comrnon to the broad culture and to develop

some values which are unique to each individual community. Literature

on the orientation of teachers indicates that teachers just beginning

their careers in a new cornmunity often find theír values in conflict

with either or both the general or unique values of the communíty.

In recognition of this conflict beËween new teachers and their

communities, many Canadian and American school systems instituted

rroríentation" programs to provide informatÍon for beginning teachers

about the principals, plant, facilities, routine operations, professional

groups and responsibilities, and expectations and resources of their new

school systems and communities, and also to provide appropriate personal

and professional help and support for beginning teachers. Administrators

seemed to assume that this type of ínformation would be of some assist-

ance to their begínning teachers.

TITE PROBLE}{

A doctoral study by Lanel shows a significant positive correlation

beEween the new teacherst satisfaction with school and communíty and the

amount of adequate information they received about the school and community.

1a1"r, G. Eye and l^Iillard R. Lane,
(Nerv York: Harper and Brothers, I956),

The New
p. 90.

Schoo 1Teacher Comes To
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The study also shoived a signifÍcant posiLive correlation between the

nel¡r teacherst satisfaction with the school and their success as teachers.

tr^Ihile the Lane study affirmed one specific asset of orienting new

teachers to school and communíty, it did raise some queries about orient-

a t ion:

1. Do beginning teachers \.,/ant information about certaín cornmon

concerns ?

2" fs teacher orientatíon of value in making beginning teachers

effective in the classroom?

3 " Do supervisory principals and their beginning teachers agree

on the adequacy of orientatíon techniques employed?

4 " Is the adequacy of orientation related to the need for orient-

ation as seen by the principals?

5. How adequate is the orientation given to beginning teachers

in Manitoba schools?

The basic purpose of this research \"/as Lo examine the relationship

between the adequacy of orientation of beginning teachers and the effecË-

iveness of the beginning teachers in the classroom. The following four

areas of oríentation were investigated:

1. Orientation to the supervising principal and his philosophy

of education;

2. Orientation to the school p1ant, facilities, and routine

operations;

3. Orientation to professional groups and responsibilities;

4. Orientation to community and social expectations.
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In addition, the study sought to compare the principals'and the

beginning teacherst perception of the adequacy of orientation; investi-

gate the relationship between the beginning teachersr perceptions of the

adequacy of orientation techniques provided and the principalst perception

of the need for employing certain orientation techniques; and to determine

the difference betrveen the principalsr perception of the beginning

teachers' need for orientation and the principalsr rating of the adequacy

of the orientation program.

An índication of the adequacy of orientation given to beginning

teachers in Manitoba's schools was also sought.

]I HYPOTHESES

Hot There is no relationshíp between the adequacy of the orientation

program of begínning teachers, as measured by the teachers, and

the teachersr classroom effectiveness as rated by the principals

Corollary I:

There is no relationship between the adequacy of the orientation

of beginning teachers to the principal and his philosophy of

education, as measured by the beginning teachers, and Ëhe teachers'

classroom effectiveness as raËed by the principals.

Corollary 2:

There ís no relationship between the adequacy of the orientation

of beginning teachers to the school plant, facilities, and routine

operation, as measured by the beginning teachers, and the teacherst

classroom effectiveness as rated by the príncipa1s.



Corollary 3:

There is no relationship between the adequacy of the orientation

of beginníng teachers to professional groups and responsibilities,

as measured by the beginning teachers, and the teacherst classroom

effectiveness as rated by the principals.

Corollary 4:

Hot

Hot

There is no relationshíp benveen the adequacy of the orientation

of beginning teachers to community and social expectations, as

measured by the begínning teachers, and the teachersr classroom

effectiveness as rated by the principals.

There is no relationship between the begínning teachers' rating

of adequacy of the orientation received and the supervisory

principals' rating of the adequacy of the orientation given.

There is no relationship between the beginning teacherst rating

of the adequacy of the orientation received and the principals'

rating of the beginníng teachers' need for orientaËion.

There is no relationship between the supervisory príncipalst

rating of the beginning teachersr need for orientation and the

supervisory princípals' rating of the adequacy of the orientation

program given to their beginning teachers.

The above hypotheses rÌ7ere tested by the Spearman Rank Order

Hot

Correlation treatment on data gathered from responses of beginning

teachers and their supervisory principals to t\^¡o questionnaíres devised
')

by the author.-

25"" Appundix B.



III. DEFTNITION OF TERI"IS

Orientation - means providíng information for beginning teachers

about the principal, plant, facilities, routine operations, professional

groups and responsibilities, and expectations and resources of their new

school systems and communities and also providing appropriate personal

and professional help and support for beginning Ëeachers.

Orientation is defined operationally ín terms of twenty-four

orientation techniques coûrmonly described in the literature on estab-

lished orientation programs in the United States and Canada. These

twenËy-four techniques rÀ/ere considered by the ínvestigator to constitute

both a possible and useful orientation program for beginning teachers in

Manitoba and were then employed as the I'orientation program" agaínst

which adequacy was measured. The techniques tested may be found in

questionnaire form in Appendix B.

PrincÍpal - is that person named

Principal, who holds direct supervisory

teachers assigned to his school.

as Principal, as opposed to Vice-

responsibility for the beginning

Beginning Teachers - means those L970 graduates of the University

of Manitoba Education 1 Secondary Course who were fu11-time students in

that term and who began their teaching careers in Manitoba school systems

as of September, L970 
"

School P1ant - is the structure of the school building and its

present or proposed operating functions.

Facilities - means the placement and avaílability of use of equip-

ment, necessary supplies and any regulations concerning their handling.



Routine Operation - means the rules and regulations governing

the teacherstdaily routine, such as making out reports and orders,

taking attendance, cooperating on lunch duty and those matters which

are within their realm of duty outside the actual teaching of the class

in the classroom.

ProfessÍonal Groups - are colleagues, the professional teachers'

organízatíon, its related committees, associatÍons, and services, loca1

or regional groups and the Parent-Teacher Association.

Professional Responsibilities - are those responsibilities

expected of the professional teacher in the school system, such as par-

ticipating in the professional organization, joining a subject area

group, attendi¡g pTA, reading and writing professional literature, and

teaching according to the Teachers' Code of Ethics.

Effectiveness - is defined as the 1eve1 at which beginning

teachers demonstrate teacher rapport wíth students, enthusiasm, know-

ledge of subject matter, versatility of method, resourcefulness and

high quality of instructíon in their classrooms.

Communitv - means the immediate geographical area in which the

teacherrs school ís located as well as those more d.istant areas related

to the system, including facilities and points of ínterest to be found

there, as rve1l as the people in the power structure of the community.

s core

which

Adequacv of Orientation - in operational terms means the total

of earned points equal to or greater than half the total points

could be earned.

In oËher words, an orientation program would be considered



adequate if it were given a total value, through ratings made on the

questionnaire, of fifty per cent or more of the possible value of the

orientation program. Based on the statisticians' practice of choosing

a critical score upon which to make a decision, the investigator chose

the mid-point or half the possible value of the orientation as the

critical score in order to declare a measure of adequacy of orientation.

IV. LIMITATIONS

OrienËation is only one of the factors which might affect a

beginning teacherrs effectiveness in the classroom. This study did not

account for the begínning teacherst personality or personal problems.

The major limitation of this study \das Ëhe operational definition

of both orientation and effectiveness. There ís no one recognized way

to orienË beginning teachers. In order to esËablish a basis for measuring

the adequacy of orientation the investigator consulted literature describ-

ing established orientation programs in Canada and the United States.

Orientation techniques conrnon to these programs r¡rere compiled into what

in the ínvestigator's judgment constituted a meaningful orientation

program for beginning teachers in Manitoba schools. The limitation of

this practice is that the orientation program constructed as the base for

Ëhis study is not empirically objective.

The study was further limited in that few school divisions claim

to have what could be called an orientation program. Principals tend

to employ a random arrangement of orientation techniques. One of the

intentions of this research was to determine how adequate was the random



orientation being given.

The study was also limited by the method of teacher evaluation.

No method of evaluating teaching effectiveness in the classroom provides

an absolute, undisputed measurement. Since it ís so difficult to measure

teacher effectiveness, and sínce it appears to be a coÍrmon practice in

Manitoba for príncipals to evaluate their teachers, this investigation

employed only the principals' perception of their beginning teachersl

effectiveness, based on general observation in the classroom. Thus, all

other methods of measuring teacher effectiveness are excluded. However,

it is a limitation necessary to facilitate the study.

The basic purpose of this research r,¡as to discover if a relation-

ship exists between adequacy of orientation and teaching effectiveness.

A 1ow correlation would indicate that orientation is not a significant

factor in a beginníng teacherfs effectiveness in the classroom. Further

isolation of variables affecting the beginning teacher's effectiveness

is a topic for further research.

The writer realized that the study would be limited by

validity of the instruments used and by the number and integri

responses made to the questionnaire.

A further limiting factor was that data had to be complete for

each school, at least one teacher response for each respective princípal

response, before being included ín the treatment.

SIGNIFICANCE OF THE STUDY

At a time rvhen public criticism is being 1eve1led at the school

systems and all aspects of education, administrators are concerned about

the

ty of



means for increasing the effectiveness of their schools.

The present educational sysLem still stresses the importance of

teachers to student learning. Administrators wish to develop and to

retain good teachers. The practice of an orientation program for

achieving this end is advocated by professional organizations such as

the National Education Association and the Manitoba Teachers' Society.

This investigatíon is significant as a study of teacher effect-

iveness. Brownel13 writes, "To improve teacher education is to improve

teaching; to improve teaching is to improve the schools; to improve the

schools is to strengthen the next generation; to strengt.hen the next

generation is a social duty of the first magnitude.' rf Brownellts

statement is valid and íf oríentation is indeed educational, then this

type of Teacher Education has far-reaching implications for admínis-

trators .

The relationship discovered r¿ould be of practical value to

principals in planning Ëheir professional activities in such areas as

híríng, public relations, and professional leadership and development.

A finding of no relationship between beginning teacher orient-

ation and beginning teacher effectiveness could indicate that a principal

might use his time more profitably as a helping teacher for beginning

teachers than as an orientor. Even a demonstrated need for orientation,

or an analysis of orientation techniques could be helpful for

3National Association of
Beginning Teacherrt' The Bul1etín
School Principals, October 1968

Secondary School
of the National

(Washington, D.C.

Pr incipa 1s,
Association

ttThe

of Secondary
p.4.: NASSP),
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administrators considering establishing an oríentation program.

Although the study would be accurate only for the 1970 graduates

of the University of Manitoba, the results might suggest some guide-

lines for future graduate teachers from the Universíty of Manitoba or

similar Teacher Education Institutions as they choose their new schools

The study is significant pursuant to the Lane study of teacher

satísfaction and adequacy of information and of teacher satisfaction

and success.

The study may also have implications for another populaËion,

experienced teachers who are new to a school or conrnunity.



CHAPTER II

REVIEI^] OF RET,ATED LITERATURE

The purpose of this chapter is to review (1) orientation in

terms of a) definitíon, b) general philosophical statements, c) teacher

problems, d) purpose, e) orientation programs, and f) internship experi-

ments; and (2) to survey critería for rating the effectiveness of

teachers. Unless otherwise stated, the literature makes no distinction

between the orientation and effectiveness of beginning teachers at the

elementary 1eve1 or at the secondary leve1 although the research carried

out by thís writer deals only ruith a population of beginning teachers at

the secondary leve1"

]. ORTENIATION

ParË I of this chapter attempts Ëo provide informatíon on six

aspects of orientation.

A. Definition

Two terms, rrorientationrr and Itinductionrtt are used almost synony-

mously" They refer to the practice of acquainting newcomers to a job

wíth the information necessary to do the work assignment and to accom-

modate themselves successfully to the social and work groups with which

they associate.

The Encyclopedia of Educational Research, 4th edition, defines

orientation as, "To face in some specified direction.rr The Oxford

English Dictionary defínes induction as the action of introducing to,
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or initiating in, the knowledge of something; . . . or a leading on or

gradual transition from one thing to another.r'

Neither definition is specific to orientation of beginning

teachers. Neither does the 1ÍËerature clarify the definition. The

terms rrinductionrr and rrorientation" are used apposítively in the liter-

ature to mean,

a) providing relevant information for teachers,

b) giving help and support to teachers, as they face disturbing

situatíons.

ConsequenË1y, orientatíon is more than an impersonal dispensíng of

information. Tt involves the actíon of familiarízation between teacher

and principal as wel1. While orientation mighË be used to tailor Ëhe

atËitudes and values of the individual, this writer interprets orient-

aËion as a means of acquainting the individual rvith many aspects of the

situation to be faced ir-r order that he may effect a transition from his

posítion as student to his ne\^l positíon as teacher.

Although many schools employ an orientation or induction program,

there is a great deal of difference ín both types of methods and duration

of orientation. I^Ihereas some schools might employ a t\^ro-hour faculty

meetíng as the total rroríentation" program, others rnight operate a tr^Jo-

week period of oríentation. The most conrnon orientation is done in the

week immedíately prior to school opening and the week immediately follor^r-

ing school opening.

The rrinternship" is another term con¡non in the literature. This

term refers to the orientation technique of having beginning teachers
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rrinterntt in a school system under the guidance of an experienced pro-

fessional teacher. In essence, the technique of the internship, if

adequately executed, constitutes the major part of an orientation

program.

The 1íterature indicates that beginning teacher orientation

programs can be perceived ín a time dimension. One field of thought

implies that orientation should continue over a period of years.

Castetter says, "The process is conceived as beginning in the recruít,-

ment stage and ending when the inductee has made personal, professional

and social adaptations which will enable him to function fully and

effectively as a member of the school staff."1

The American Association of School Administrators, while not

specifying the tíme for orientation, other than during the first year,

does support Castetterrs view of early orientation. The AJ\SA proposes

that orientation will be effective in guiding the beginning teacherst

first impressions. Therefore, iË begins with the first contact of the

teacher and the system. Proposed phases of teacher orientation during

the firsË year are:

1) contact to contract time;

2) contract to reporting time;

3) reporting and getting started;

4) adjusting to the job.2

1t,ti 
1 1í"*

(Ga1t, Ontario:

2.
Alner rcan

Start: Teacher

B. Castetter, Administering the
Brett-Macmi1lan, 1962), p. 224.

School Personnel

Association of School Administrators, Off To a
Orientation (i,Iashington, D. C. : MSA, May 195 6),

Program

Good
-----=p. ö.
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Information and help relevant to each phase would be given by the Princi-

pa1 or a person designated for this purpose.

Other writers such as Stephen Corey (1957), Childress (1965), and

JL
Dale (L964)- and Fa\,¿cettr- support the position that orientation is a

transitional phase between a beginning teacher's pre-service education

and his in-service education. It is evident that orientation is not

perceived in any standard time dimension, even though many of the orient-

ation practices are the same.

The 1iËerature offers both reason and incentive for the practice

of teacher orientation. All wriËers assume some general value is to be

gained from orientation" Most writers imply that success in teaching

is a result; others, that orientation leads to satisfactíon with the

situation or to more efficient use of resources.

None of the writers referred to in the literature survey stated

that orientation is used as a means of rrínstitutionalizing" teachers or

of creating a conformist school culture. However, a pilot project

carried out by Robert Strom in the slums of Columbus, Ohio, indicates

thaË a specifíc type of orientation, in this case, lectures, interviews,

and Ëeam-teaching and juvenile court experiences, can produce a change

in attitude on the part of beginning teachers being prepared for a

teaching assignment.5

3Jr"k R. Childress, 'rIn-Service Education
pedia of Educational Research, 4th ed., (London,
1969 .

of Teachersr" Encyclo-
Collier-Macmillan Ltd. ),

Adminis tration (Toronto:4Clur.rdu 
I^I . Farvcett, School Personnel

Collier-Macmil1an, 1964), p. 43.
sH"rry L. Miller and Roger R. I^Ioock, Social Foundations of

Education (Hinsdale, Illinois: Dryden Press Inc., 1970), p. 297.
Urban
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B" General Philosophical Statements

There are many general statements, such as the following, about

orientation: "As a profession, we simply have to do a better job of

índucting new teachers;"6 "The orientat.ion of new teachers is an

Ímportant factor bearing upon the ultimate success of the educational
7

program;'r' "A gap sti11 exists between the education of the teacher

and the requirements of a positíon in a loca1 school system. Tt is

essential that the local school personnel and the people in the coirtrnun-

ity help the beginning teacher bridge this gap. .,,8

Most writers agree that giving some form of orientation is an

intelligent practice but 1itt1e research has been done about the effects

of orientation programs.

C" Teacher Problems

The following review of Ëhe problems encountered by beginning

teachers may help establish the purpose of oríentation.

some concerns of beginning teachers are suggested by H. T" coutts;

salary, method of payment, promotion opportunities, school policies,

school p1ant, supplies, class load, housing, social, cultural and recre-

ational opportuníties, conrnunity taboos, public attitude Ëo schools,

the sÈaff, cooperative planning, availability and use of supervisory he1p.

6^-.Qp" ciË., I'The Beginníng Teacherr" Forer¿ord by Ellsworth Tompkins.
7*. 

". 
Dungan, trOrienting New Teachersr,, The Bulletin of the

National Association of Secondary School PrincipãTã, Mrr"h, fg5Z (l^Iashing-
ton, D. C. : MSSP) t p . 43 .

I-9p. cit . , Glen G. Eye and tr^lillard R. Lane .

9g. f. Coutts, 'rorientation: The Principal Helps The New Teacherr"
The canadian school Principal, ed. by Reeves, Andrews and Enns (Toronto:
¡,tcCtettan¿ ana Steioart -l9AÐ, p " 100.
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David J. Fox cites ten other concerns of beginning teachers:

general methods of teaching, new educational media, planning lessons,

use of instructional materials, evaluation of learning, expectatÍons

of pupil achievement, motivating a c1ass, discipline, routines of class

and classroom management, group activities. l0

Benjamin M. sachs suggests six broad categories of concerns.

Beginning teachers would like: some assistance with personal problems

like living accomnodation and making social contacts; an introduction

to the social, spiritual and culturar resources of the conmunity; an

undersËanding of the policies and procedures of the school system and.

the school; adequate knowledge of their special assignmenË and special

duties; acquaintance wíth the instructional materials and facilities;

knowledge of rights and responsíbilities as a teacher within Ëhe school
11

sys tem.

Supporting evidence of problems that beginning teachers are con-

cerned about or have questions about is gíven by The American Association

of School Administrators. They are: the terms and condítions of employ-

ment; the new community; the school system; the administrative staff;

the school (p1ant); the teachers and their organÍzations; and the class-

room teachÍng j ob.I2

1Onr.rid J. Fox, supportive Training for fnexperienced And New
Teacþers (STIM) Pt. I (Nerv York: Center for Urban fducãtionJeptember
1969), p. 65, ERIC Doc. ED 035 582.

llBen¡amin M. Sachs, Educational Administration: A Behavioral
Approach (Boston: Houghton Mifflin Company, 1966), p. 299.

"o, . cit., AASA, pp. 5f .
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The literature strongly indicates that beginníng teachers have

concerns, if not problems, of certain t1pes, which are categorized as

f o11ows:

1) the principal and his phílosophy of education.

2) the school plant, facilities and routine operations.

3) professional organizations and responsibilit.ies.

4) conrnunity and social expectations.

The social sciences reinforce the need for adequate orientation

practices. Spindler, an anËhropologist, says, ". the pattern of

values incorporated ín the ethos of professional education may be at

variance with whaË the new teacher in training brings into Ëhe situation.

The neophyte in training must reorient his value system wherever the

conflict in values is encount"r"d.13

The question of adjusting the ne\.\Tcomerrs value system Èo that of

the new organizaËion in order to achieve success receives emphasis from

F. J. Roethlisburg"tl4 who suggests that, at least in industry, r¿orkers

new to a department need oríentaËíon both to the technical requirements

of the job and to the norms of conduct of the new work group. Mason

15
Haire-- theorizes that the subordinate must have an opportunity to

develop active independence on the job in order to achieve initiatíve,

13c.org. D. Spindler, rrAcculturation of the School Teacherrrl
society and Education Readíngs, ed. by Raths and Grambs (Englewood
Cliffs, N.J.: PrenËice-Ha11, 1965), p. 130.

t4r. ,. Roethlisberger, Management and Morale, (Cambridge, Mass.:
Harvard University Press, L962)r pp. 131-132.

15"r"on Haire, Psychology in Management, 2nd ed. (Toronto: McGraw-
Hil1, 1964), p. 66f..
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self-directed effort, and growth. In order to achieve this he must put

therruncertainty of the environmentrrrsuch as the patterns of behavior,

values or rules, together in a way which makes sense Lo him. trI^Ie must

te1l a man what the company policies are, and the rules and regulations,

that we must tell him what is expected of him, and what tools and

resources are available to him to do iË with.'r Haire stresses that the

subordinate must have knowledge about the superior as a person, since

it is through the superior that Ëhe other knowledge makes sense.

D. Purpose

The purpose of the orientation program is derived from the nature

of the beginning teacherst concerns. The purpose is clearly staËed by

Coutts. The orientation program has the short range purpose to:

1) acquaint the new teacher with the conrnunity

2) famíliarize the new teacher with the school system

3) introduce the new teacher to the administrative staff

4) acquainË the new Leacher with the school in which he will

t.each

5) give Ëhe new teacher details concerning such matters as

salary, sick leave, health servíces, extra duties, cormnunity

responsibilities, and in-service education programs.

The long range purpose of orientation, then, is the continuation

of Ëeacher educaLion at the local 1urr.1.16

Other \^rriters suggest different purposes for the orientation

16--Op. cit., H. T. Coutts, p.98f.
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Program. CastetterlT and StinnettlS imply that teacher turnover would

be reduced.

19 20 21
Lane, -- and Stinnettr-- Sachse-^ and tr^Iillard S. Elsbree and E.

Edmund Reutter and associates22 "uggu"t that adequate orientaËion will

lead to teacher satisfaction. Lane elaborates on the purpose of orient.-

ation. It ". . . should produce desirable change and stimulate growth

in a new teacher. . This growth and improvemenË involves change in

the teacherrs outlook, attitudes, views. . . ." Lane also implÍes that

a good orientation program ultimaËely leads to effective teachÍng

behavíor.

Kimball trrliles states that the basíc purpose of an orientaËion

program is:
ttl) to make a ner¡z teacher feel he ís wanted

2) to gíve hÍm complete knowledge of the conditions of employment

3) to give him a feeling of pride in the new situation.,,23

ttOO. ciË., I^I. B. Castetter, p. 223.

t8r. t. Stinnett, Professional problems
(Toronto: Collier-Macmi1lan, 1968), p. 92.

22willurd S. Elsbree, E. Edmund Reut
of Staff Personnel Administration in Public
Ga.rters' c":-teg% Trfçì, p .-T{

of Teachers, 3rd ed.

ttOO. cit., Glen G. Eye and Willard R. Lane, p. 90.

'Ooo. cit., T. M. Stinnett, p. 92.

"oo. ciË., B. M. Sachs, p. 2g7.

ter and
Schools

Associates, Princip les
Ohio:( Co lumb ia,

23*irb"11 üIi1es, Supervisíon for Better Schools (New York: Pren-
tíce-Hal1, 1950) , p. 39 .
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However, it is important to note that Wiles places stress on orienta-

tion as a benefit to the teacher. His statement makes no mention,

however, of purpose in terms of students.

E. Orientatíon Programs

Orientation programs are carried on with various degrees of

intensity and scope. Many schools employ a two-day pre-service orient-

ation session r¿hich may include meeting the staff and familiarizing the

teacher with the school and community. oËher school systems employ a

two-week orientatíon period with formal and informal meetings, activiËies

and conferences. Sti1l others, such as the Edmonton Public School System,

employ an extended orientation program. Edmonton has a tÌ,{o part program

consistíng of an íntroductory institute during the first week of school

and a series of orientation classes during september and october.

stí11 other systems have regarded orient.atíon as a year-1ong

process. The NASSP sponsored a project on the Tnduction of Beginning

Teachers in which beginning teachers actually served a year of intern-

ship after certification under a cooperating teacher in the school

system, with special emphasis given to aid ín planning, aid in discipline,

help in classroom control, knowledge of school policíes, and insights

into better utilization of instructíona1 materials. In Grosse pointe

schools, Michigan, newry certified teachers are employed for a full year

before being assigned to specific classrooms. The advantage gained is

in experience at different 1eve1s of instruction, differentíating respons-

ibilities of different departments, access to in-service in specialized
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teachíng fíelds, and grooming for a specific teaching position. Increas-

ingly, large systems in the United States seem to be using this approach.

Oríentation may operate both on a local basis or on a regional

basis. Writers suggest that the school principal is the key person in

a successful orientation program, since his position enables him to

identify concerns of his new teachers and to organize the people and

resources to meet these needs. Although buí1ding principals are usually

responsible for orient.ation programs at the loca1 1eve1, some programs

are initiated at a regional level by school superintendents. These tend

to be concerned about familiarizing new teachers rvith the concept of

administration actívitíes, structure and educational philosophy. At

almost every leve1, however, it is recommended that other staff members

and connnunity and professional associates be involved in many stages of

the oríentation Program.

Some orientation techniques have been found by beginning teachers

to be particularly valuable for orientation purposes. Uttiott24 reviewed

the values of fÍfteen orientation procedures studied in her doctoral

research in 1954. R. H. Dungan25 "ontt"ted several hundred new teachers

in Pennsylvania and discovered that, in theÍr judgmenË, the most compleËe

and reliable information could be obtained during an interview or con-

ference with the building principal, from the teachersr handbook, and

A Study
Area of
tgs+17

ttt-'Op. cit., I^i. B. Castetter, p. 230, citing Bessie Marie Elliott
Concerníng the Orientation of Ner,z Teachers in the Metropolitan
St. Louis (unpublished Ph.D. díssertation, I^lashington University,

p. 7r.
,\-"Op. ciË., R. H. Dungan, p. 43.
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from the faculty meeting. However, the three least effective orienta-

tion techníques employed were listed as: the faculty meeting; help

from felloru teachers; and letters from supervisors. The ranking of

the faculty meeting as one of the three most valuable techníques and

as one of the three least effective techníques indicates that how each

technique is used is an important factor in its success. Even though

the faculty meeting \^ras considered to be a valuable instrument for

obtaining reliable information, more information could have been

obtained from it. Graves ,'U ,n an unpublished field study, reported

that orientation programs deal satisfactorily with mechanical detaÍls

of such things as reports and school procedures but not with the phil-

osophy and attitudes behind many of the practices.

¡7i11ard R. Lur,"27 in a d.octoral study at the University of

Wisconsin interviewed 120 beginning teachers in the State of I,Jisconsin

on fifty-five selected items of information pertainíng to the community,

Ëhe school, the teaching position, and the personal interest of the

teacher. For the fifty-five items, 65 per cent agreement was the degree

of lowest unanimiËy on any one item; most items earned 70-90 per cent

agreement indicating thaË beginning teachers want the information repre-

sented in the fifty-five iËems.

From the data gathered, Lane was able to rank eight sources of

information on the basis of adequacy as folloivs:

')^-"0p. cit.,
(unpublished field

t7-'Op. cit.,

B. M. Sachs, p.
study).

Glen G. Eye and

297, citing Esther G. Graves,

LrIillard R. Lane, p. 90f .
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1) conference \^rith the adminístrator or an assigned staff

member during the year

pre-session workshops

interviervs, handbooks, counseling, and visitation after the

contract \^/as signed, but before school opened

4) teacherr s handbook

5) follow-up correspondence before the contracts

6) the first interview

7) faculty meeËings during the year

B) the weekly bulletin or announcements.

The study also found that orientation is a factor in teacher

satisfaction and that teacher satisfaction is a factor in teacher

success. It raises the question of whether teacher orientatíon might

be directly related to teacher effectiveness.

Other writers theorize about r.rhat Ëechniques are of value to

beginning teachers, a1Ëhough virtually all stress that orientation

should be derived from the specific needs of the individual. some

possible broad orientation techniques suggesËed from the literature

include: inËerviews, visitation of school and communíty, correspond-

ence, handbooks or ínformation guides, formal and informal socials,

workshops, seminars, aid in locating accommodation, acguainting nel/¡

teachers wiËh sËrategic people in the school system and in the commun-

iËy, information on policies and procedures, courses to be taught,

community values and expecLations, churches, recreational facilities,

teaching methods, provísion of texts and curriculum guides, pre-service

2)

3)
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conferences with supervisory and staff personnel, and teacher I'buddy"

sys tems .

The literature indicates a growing emphasís by admínistrators

and researchers on developing orientation programs.

F. Internship Experiments

The National Association of Secondary School Principrl"28

reported a ne\.^/ development in orientation. It is an internshíp program

which provides a certified beginníng teacher with limited teaching

responsibility and a reduced teachíng load. A masËer teacher works

closely ivith a number of beginning teachers.

The beginning teacher program consists of four phases. The

first phase begins when the teacher is hired. Cooperat.ing teachers

rnight greet the beginning teacher, acquaint him with the administrative

structure, the school, the teaching assignment and the communÍty.

Phase two is the normal orientation program, usually to under-

stand the teaching assignment and to prepare for the first week of

school.

During the first semester, phase three, the beginning teacher

meets daily v¡ith the cooperating teacher to review the day's acËivities,

to seek he1p, or to malce contacts with other organizations to obËain

educational services.

Phase four begíns about January. Emphasis

which help the beginner to anai-yze his philosophy

"oo. cit., Natíonal
rrThe Beginning Teacherr" p.

is

of

on activities

education, his

Association of Secondary School Principals,
78.
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classroom performance and hís understanding of his students.

Begínning teachers found the master teachers most helpful in

providing aid in planníng, aid in discipline, help in classroom control,

knoruledge of school policies, and insíghts into better utilization of

ins tructional materials .

The project has succeeded in retaining many of its beginning

teachers and in winning the favor of all participating principals and

superintendents.

A study, Supportive Training for Inexperienced and
to

(STINT) r" carríed out by the Center for Urban EducaËion,

reports some data on a similar internship program.

New Teachers

New York,

that

than

raËed

cent

ents

Eighty-five per cent of the Trainers (Master teachers) reported

the sTrNT Trainees had "somewhaË betterrr or 'rmuch beËterrr morale

other beginning teachers. Síxty-nine per cent of the Trainees

the inËernship program as "very good'r or 'rexcellent" and 31 per

of the Trainees rated the program as ttfair" to r?good.tt No respond-

rated the program as trunsatisfactory.rr

The statistics imply that this type of internship is a promising

to the total educationaltechnique for oríentíng beginning teachers

system in which they are ínvolved.

In conclusion, the literature agrees that provisíon of beginning

teachers with information relevant to their needs in the new school and

communit.y is important. Some writers have surveyed orientation tech-

niques in use in the United States, buË few studies of thís nature have

'nor. ciË., D. J. Fox, p 25r.
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been done in Canada. Evidence does indicate that beginning teachers

do have many concerns and needs in their first year of teaching and

that they would like information relevant to their situation.

A MasLerrs Thesis in Educational Administration, by Donald A.

Schmidt at the University of Alberta in 1968 reaffirms the Lane study

rvhich relates adequacy of orienËation to teacher satisfaction. Lane

has further related teacher saËisfaction to teacher success. However,

success might have resulted as much from knowing the school and commun-

ity situaËion as from being satisfied with it.

A number of professional teaching organízations are studying

Ëeacher orientation pracLices. Many school systems employ some form

of orientatÍon, but little concrete evidence about the value of orient-

ation has accrued.

IT. TEACHER EFFECTIVENESS

The literature on effectiveness of teaching and evaluation of

teaching is broad. Each writer establishes some criteria for evaluation

with consíderable overlap of content from author to author. Pi Lambda

Theta sponsored a conference on the evaluaËion of teaching in 1967 . The

nebulous state of evaluation was evidenË in the result. "It r^/as apparent

from the discussions that teaching effectiveness is a matter about which

there is not yet much definitive evidence in terms of what criteria

should receive priority."30 The preface to the report suggests three

a^
"Pi Lambda

(Washington, D.C.:
Theta, A Report of the Second
Pi Lambda Theta, 1967), p. xi

Pi Lambda Theta Catena
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broad criteria for evaluating teaching effectiveness:

1) pupil behaviors inside and outside of school

2) Ëeacher abilities to use tested ways of handling subject-

matter content

3) teacher characteristics in the sense of personality and

naËura1 behavior.3l

C. C. Anderson and S. M. Hunka

evaluation, t'The evaluator can measure

see with a fair amount of objectíviËy.

state a general guideline for

only those things that he can

"32 They subsequently propose

ten qualities of behavior which are consístently demonstrated by

superíor teachers. Teachers

1) collect and study much information about Ëheir pupils

2) establish short- and long-range goals for their pupils and

for their class

study, select, assemble and catalog much curriculum material

organíze and prepare each class presentation

change prepared plans to take advantage of rrteaching momentsrr

that arise

show absolute respect for pupils

praise more often than criticize

give much attention to individual

as hurnan beings

differences of pupils

3)

4)

s)

6)

7)

B)

3 troru.

32r. c. Anderson and s. M.
Problems and a Proposalril Harvard
pp. 74-95 in Brighton, Sraynor F.,
Evaluation (Englewood Cliffs, N.J.

Ilunkar "Teacher Evaluation: Some
Educational Review (lniinter, 1963),
Increasing Your Accuracv in Teacher

: Prentice-Hall, 1965): p. 34.
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test and evaluate pupil progress frequently

participate and share in all activities and enterprises of

the school.

They further emphasize that one of the essential variables in teaching

effectiveness is I'the ability of the teacher to adapt to changing con-

ditions in the classroom."

The view of Lester S. Vander wu.f33 is indicative of the present

humanist trend in education. He supports the evaluation of teachers

on five behaviors examined in the Beecher Teacher Evaluation Record.

1) The teacher is unbiased in his behavior.

2) The pupíls are happy.

3) The Ëeacher is friendly and sympathetic.

4) The teacher respects pupil opiníon and suggestions.

5) The teacher generates in students a sense of orderliness,

pride, cooperation and achíevement.

However, these five criteria may not actually be indicative of Ëeaching

effectiveness. Item 2 i11ogica1ly assumes that the teacher is causing

the pupils to be happy. In this sense it is a weak criterion for

evaluatÍng a teacher. Ttem 5 is impossible to assess because of the

vague nature of "generating'r the arbitrarily selected characteristícs

of orderliness, pride, cooperaËion and achievement.

T. M. Stinnet34 feels that the bases for teacher evaluation

e)

10)

33Lu"ter S. Vancler trlerf, Horv
Rinehart Educational Pamphlet (Ner^i

1958), p. 13.

Teachers and Teaching,
Rinehart and l^/inston,

to Evaluate
York: Ho1t,

. t74.'Ooo. cit., T. M. StÍnnet, p
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should be broadened to include the teacherrs relationship with school

and conrnunity, and the teacherts o\^rn growth.

Although Henry E. Garrett proposes a teacher self-evaluation

scale, the following statement made by him provides an adequate summary

of the literature on teacher effectiveness:

Many facËors enter into the evaluation of a teacherrs competency.
A knowledge of teaching techniques and methods and a knack for hand-
ling children are obviously important. But just as important are
native intelligence, good preparation in subject matter, interest
in education, and genuine love of children, plus patience and self
control. Thus, both preparation and personality are necessary.35

The criteria of teaching effectiveness established by each writer are

tabulaËed in the following table accordíng to five groupings of criteria

TABLE I

CR]TER]A FOR EVALUATING TEACHER EFFECTIVENESS AS TABULATED BY NUMBER
OF CRITERIA I^IHICH FALL INTO EACH OF FIVE BROAD CATEGORIES

Teacher
Ability

Pupil To Handle Personality Teacher
GrowthI,rIri ter Behavíors Content & Behavior Other

Teacher

Pi Lambda
Theta

Anderson
and Hunka

Vanderwerf
( Beecher )

T. M. Stinnett

Henry Garrett

Tota 1s 212

35Hurrty E. Garrett, The Art of Good Teacr¡!¡g (Neiv york: David
McKay Co. Inc., 1964) , p . 73 .
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The chart indicates that the mosr conìmon criterion is teacher

personality or individual behavior, which suggests that administrators

record the most observable behavíor, such as showing respect for indiv-

iduals, giving attention to indívidual differences, participating and

sharing in school activities, patience and self-contro1. The next mosL

comrnon criterion is teacher growth in terms of what kinds of behavÍor

are expected of a teacher, such as lesson-planning, gathering materials,

establishing goa1s, changing plans, and giving praise.

The third most coûmon criterion is pupil behavior, that which

education is about. This includes academic marks, happiness, a sense

of orderliness, pride, cooperation and achievement, pupil progress and

pupil behavior inside and outside of school.

The teachersr ability to handle content seems quite insignificant

ín terms of teacher effectiveness, as is the category of rrotherrr criËeria

which includes the teachersr native intelligence and the teachersr rela-

tionship to the community.

The literature suggests that teacher effectiveness may be measured

by teachers, supervisors, or studenËs, or by any combination of these.,

However, the generally accepted evaluator is the building principal.

The instrunent for measuring effectiveness might be by oral questioning,

by a self-evaluation sca1e, by a supervisorts evaluation scale, or by

some form of descriptive report on behavior.

Teacher evaluation remains a rather loose concept, although there

is a tendency for rvriters to stress humanístic criteria, such as motivating

learners and creating a learning relationship in rvhich pupils are respected

as individuals.



CHAPTER TII

DATA ANALYSIS

This chapter attempts to outline the purpose of the study and

the steps taken in creating an instrument to collect the necessary data

and in analyzing them.

I. PURPOSE

The purpose of this sËudy \.,ras, essentially, to test the adequacy

of orientation programs given to a population of beginning teachers and

to determine the relationship of thís finding to the teacher's classroom

effectiveness, to find if principals and teachers agree on the adequacy

of orientation given, and furËher, to discover íf the perceived need

for orientation is related to the adequacy of orientation.

Ï]. STEPS TN ]NSTRU}ÍENTAT]ON AND DATA COLLECTTON

The literature survey was helpful in clarifying the concept of

orientation.

A. Impact of the Literature

The literature suggested that a relaLionship rvould be found bet-

ween adequacy of orientation of beginning teachers and the teacherst

effectiveness. fn order to determine the relationship, hypotheses were

formulated in nul1 statements. Rejection of the nu11 hypotheses would

then indicate a meaningful relationship.

The nature of this study necessitated a specific definition of

an orientation program. The literature survey indicaËed thaË orientation
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should be dírected toward four main areas: (f) the principal and his

philosophy of educatíon; (2) the school plant, facilities and routine

operations; (3) professional organízations and responsibilities; and

(4) conrnunity and social expectations. The literature on orientation

also contained some fairly common concerns of beginning teachers and

some standard practices for orientatíon. The definition of orientation

T¡/as generated from thÍs survey. Orientation means providing information

for beginning teachers about the principal, plant, facilities, routine

operations, professional groups and responsibílities, and expectations

and resources of their new school systems and communities and providing

appropriate help and support for beginning teachers in disturbing situ-

ations .

B. Definition of the Orientation Program

orientation techniques v/ere assumed to

orienting beginning teachers to the

1) The Principal and his philosophy of education

a) personal ínterview before hiring
b) opportunity to hear the principal's philosophy of education
c) pre-service faculty meeting
d) advice for handling certain courses and students
e) information about the current method of teacher supervision

and evaluation
f) opportunity to hear the principal?s attitude to tradition

or change in his school

2) The school plant, facilities and routine operations

a) invitation to rrclearrr the school through the Manitoba
Teachersr Socíety

b) Ëour of the school plant wÍth descriptive information

The following twenty-four

be appropriate and functional for

four main areas of concern:
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c) handbook of school ru1es, regulations and routine oper-
ations

d) opportunity to discuss student evaluation, grading and
reporting

e) opportunity to discuss teaching assignmenLs, texts and
sy1 labi

f) aid in locating teaching materials and supplíes

3) Professional groups and responsibilities

a) pre-service faculty social
b) pre-service workshop
c) informatíon concerning professional groups such as:

parent-teacher groups and subject area groupsd) :i';ffi:::;,;'ï;'ä:Ë,:i;"i;::"î:':il:";ï:::î::li"'""
groups listed above in c).

e) review of the Teachers' Code of Ethics (lfIS)
f) ínformatíon concerning professional responsibilities and

supervís ion

4) Community and social expectations

a) inviËation to visit school and conrnunity
b) tour of the communíty and facilities with descriptíve

informaÉion
c) aid in locating living accommodatíon
d) information on cormnuníty povTer structure, values and

beliefs
e) information concerning loca1 communication and. trans-

por ta t ion
f) information concerning community acËivíties in which a

Ëeacher is expected to parËicipate

C. Population

The original population \,üas taken from the list of graduates of

the University of Manitoba 9lst Annual Convocation. It consisted of

the 273 graduates of the University of Manitoba Education I Secondary

course who rvere ful1-time students in the 1969-70 term and who began

their careers as teachers in Manitoba Public schools in September Ig7O.

This population r,¡as chosen for t\,üo reasons. FÍrst, the population could

provide the most recent data for Ehe research. Second, secondary teachers
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IÁ/ere chosen because of the writerts otrvn interest in that aspect of the

educational system. The population also included those supervisory

principals to whose schools the beginning teachers were assigned teach-

ing positions.

Through the courtesy and aid of the Department of Research and

Planning and the Manítoba Education Information Access of the Manitoba

Department of Youth and Education, 210 of the 273 grað.uates v/ere traced

to their 137 schools in 43 Manitoba school divisions. Tt is assumed

that those who could not be traced had not taken a teachÍng position,

had accepted a teaching position outside of Manitoba, had obtained a

teaching position af ter the study commenced, were deceased, or \.vere

ínadvertently missed in the search. Those 210 beginning teachers and

their supervisory principals became the population of concern in this

research.

D. The Ins truments

since the population to be surveyed could be located in every

school in any division in lvlanitoba, travelling to gather data was

impossible due to both financial and time consíderations. The investi-

gaËor formulated from the t.l,renty-four orientation technigues presented

above, a Likert-tyPe questionnaire for beginning teachers and. a Likert-

type questionnaire for their supervisory principals.

i) Beginning Teachersr Questionnaire (BTQ)l

The two-part ques tionnaire hereinafter referred to as BTQ, was

constructed for beginning teachers. part A requested some general

1Se. App"ndix A.
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ínformation about the teacher and his school l¿hich would be relevanË in

determining the general placement of beginning teachers. Part B requested

beginning teachers to rate the adequacy of each of the trventy-four orient-

ation techniques which could have been used by their principals in their

orientation Program and to add to the list if necessary. Rating of each

technique consisted of circling one of the following values:

4- the technique was of great benefit to me

3- the techníque r¿as of some benefit to me

2- tli.e Ëechnique was of little benefit to me

1-the technique-was of no benefit to me

0 - the technique was not used.

ii) Supervísory principals' Questionnaire (SpQ)2

The Supervisory Príncipalsr Questionnaire, hereinafter referred

to as SPQ, consisted of four parts.

Part A requested general information about the principal and his

school in a form similar to that asked ín the Beginning Teachers' question-

naíre. Part B asked principals to raËe their perception of their begin-

ning teachersr need for orientation by each of the twenty-four orient-

ation techniques presented earlier. In addition, princípa1s could add

iËems and rate the need for them. The following Líkert-scale of values

was employed in rating need for orientaËion:

4- high need

3- moderate need

2- litt1e need

1- no need.

2Su. Appendix A.



36

Part C asked principals to rate the adequacy of each of the tü/enty-four

orientation techniques in terms of its benefit to the group of beginning

teachers ín their school. Principals rated each technique by cÍrcling

Ëhe appropriate number for one of the following values:

4- was of great benefit to my beginning teachers

3- was of some benefit to my beginning teachers

2- was of little benefit to my beginning teachers

1- was of no benefit to my beginning teachers

0- did not use the technique.

Part D attempted a simple rating by principals of the effectiveness of

teaching behavior in the classroom of each of their beginning teachers

who r¿ere asked to participate in the study. Rating r¿as made on the

follolving scale of values:

4- high effectiveness in the classroom

3- satisfactory effectiveness in the classroom

2- 1ittle effectiveness in the classroom

1- no effectiveness in t.he classroom

0- cannot say.

E. Procedure For Data Collection

rn mid-January, r97L, a letter requesting permission for the

study r'ias sent to the Superintendent of Schools, or to the Inspector of

schools where no superintendency existed, in each of the 43 school

divisions concu.r,"d.3 Approval rvas indicated most of ten by rvritten

3Su" Appundix B.
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confirmation from the Superintendentts office, but also by the tacit

consent implied by no response from the administrator concerned within

two weeks of the reguest. OÍ 43 school dívÍsions, 41 granted permission,

conditional only on the subjectsr rvillingness to participate. One urban

division granted permission for all but part D of the supervisory

Princípa1s' QuestÍonnaire, the rating of teacher effectiveness, due to

an agreement between the 1ocal board and the local teacherst association

that evaluation of indíviduals in the school system be confidenËia1

information. One urban school division refused permission on the grounds

that iËs principals did not have the time or the inclinaËion to be

surveyed.

Questionnaires rvere mailed to índividual teachers and principals

ín late January. Each questionnaire was codified by number so that

teachers' responses could be maËched with their principals' responses

and with the rating of their o\Á/n effectiveness. For example, the number

043 066 on the teacher's questionnaire indicated his number ídentifica-

tíon (066) and his school (043). Hís principal's quesLionnaire vas

marked only with the number 043 to indicate his school. Each question-

naire included a cover letter4 explaining the purpose of Ëhe study and

appealing for the recipientts cooperation.

On Februaty 26, a follow-up letter r¡ras sent to all Beginning

Teachers and supervísory Principals who had not replÍed, in order to

encourage further response.

45"" App"ndix B.
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Of 2L0 possible replies, 140 Begínning Teacher Questionnaires

vrere returned, representing a return of 66.666 per cent. of. L37 Super-

visory Principal Questionnaires, 110 rùere returned wíth useful inform-

ation, representing 87 .59r per cent of the population of principals.

Three PrÍncipal Questionnaires rvere returned bearing suggestions about

the destiny of such surveys, but containing no construcLive information.

I^Ihen schools were matched for begínning teachers and their

respective supervisory principals, BB schools had supplied 118 teacher

responses and BB principal responses for a return of 56.19 per cent of

the beginning teachers--traced and 62.77 per cent of the supervisory

principals traced. since some principals supervised more than one

beginning teacher, this made avaílable r1B pairs of daËa out of a

possible 210 pairs for most treatment purposes. rn some cases pairs

were reduced to 111 because of incomplete responses.

The data l{ere compiled and anaryzed during May and June of rg7|.

F. Limitations Revealed in the Instrument

Although beginning teachers and principals \¡zere requested to add

to the 24 orientatíon techniques used and to rate their adequacy, the

major limitation here is that the orÍentation program defined may be a

reflection of the ¡vriterrs own bias in synthesizing from the literature

despiËe a continual struggle for objectivity.

Since the questionnaire rvas not piloted before it r¿as adminis-

tered, trvo lveaknesses \^/ere not uncovered until the data were being

compiled. First, although a rating of each technique of orientation
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r¡¡as asked, the questionnaire did not ask tor a specific rating of the

adequacy of the whole orientation program given. Thus the author had

to assume that the sum of the ratings of tine 24 techniques represented

the ratíng of adequacy of the ¡¿hore orientatíon program. second,

ParË D of the Supervisory Principal Questionnaire received some criti-

cism from principals for being vague. This section vras meant for a

very simple rating of the effectiveness of each beginning teacher

designated by code number in that section. The nature of this section

was such that it could not ask for ratings of the multiple facets of

teaching behavior. I^Ihi-le a number of principals complained of lack of

clarity in thís section, this weakness did not prevent principals from

responding. Of the seven principals who did not complete this quesLion,

the only reason given for not doing so \ùas the confidential nature of

Ëhe response.

III. DATA ANALYSTS

All responses trTere sorted according to school and teacher code

number so that each teacher's response could be compared to his prin-

cipal's response. rn cases where a teacher or principal did reply but

his counterpart did not, the data could not be considered for correla-

tion purposes. where any other responses are included in treatment

procedures, this is indicated in chapter four.

Responses to the general information sections rÂ/ere tallied and

charted in the first procedure.
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A. Sum and Mean Scores

summations v/ere made of each teacher's rating of the adequacy

of orientaËion received, both in the total program of 24 suggested

techniques and in each of the four areas of concern. A calculation

was made of the mean score of adequacy of orientation as rated by the

beginning teachers.

Each principalts rating of his perception of his beginning

teacherts need for orientation l,/as summed and a mean score calculated.

The same calculatíons vrere made for the principalrs rating of the

adequacy of the orientation program given.

The sum and mean \.{ere âlso determined for the beginning teacherts

effectiveness.

B. Modified Decimal Scores

Although the first procedure yielded principal and teacher scores

indicative of the adequacy of the r¿ho1e orientation program, there

existed a noticeable discrepancy in what orientation techniques had

actually been used. Therefore, the sums of principal and teacher ratings

of adequacy r/¡ere adjusted to represent the adequacy of the techniques

which both principal and teacher agreed had been given.

For example, beginning teacher 001 might have rated the program

as 30/96 rvhere 30 represented the sum of the ratings of adequacy of.24

orientation techniques and 96 represented the possible figure of 24

orientation techniques each rated at the value of 4. His principal,

however, rated the program 60196. Since a discrepancy of 30 points
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existed betrveen the ratings they gave to the total program, it seemed

reasonable thaË some procedure should be derived to rate the adequacy

of the program they both agreed had been given. In this example, while

the beginning teacher rated eight techniques that had been used, his

principal rated tr¡renty-four techniques as having been used. They could

agree only on eight orientation techniques. The possible total of

adequacy of oríentation for this teacher-principal pair would be 32.

The sum score of adequacy of orientation on these eight techniques

rated by the beginning teacher would then be 30132 and the summed score

of the principal would be 26132.

Since greaË variations appeared in the spectrum of possible

scores for modifíed adequacy, a base for comparison \^/as established.

Each modified adequacy rating r,ras converted Ëo a decimal form. Begin-

ning teacher 001 would have assessed the whole orientatíon program at

a value of .937 of 1.000 while hís supervísory principal would have

given a total modified rating of .812 of 1.000.

The total values of adequacy (UNMODIFIED) of orientation to each

of the four areas of concern vüere not converted to decimals, since each

had the same possible total adequacy rating of 24 points. Each area of

concern \^ras represented by six orientation techniques each of which

could be valued as high as 4.

c. Correlations Calculated

The scores r{ere then transferred to data cards. The follor,ring

Spearman Rank-Difference CorrelaLions rùere calculated by computer:
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Total adequacy of the orientation program (unmodified scores) as

measured by the beginning teachers and the effectiveness of the begin-

ning teachers in the classroom, as rated by their supervisory principals;
Total adequacy of the orientation program (modified decimal score),

as measured by the beginning teachers and the effectiveness of the begin-
ning teachers in the classroom, as rated by their supervisory principals;

Total adequacy of orientation (unmodified scores) to the principal
and his philosophy of education, as measured by the beginning teachers

and the effectiveness of the beginning Ëeachers in the crassroom, as

rated by the supervisory príncípals; and. similarly, the begínning

teachersr ratings (unmodified scores out of possible score of 24) of the
adequacy of orientation to each of school plant, facilities and routine
operations, professional organLzations and responsibilities, and community

and social expectations, \..Iere correlated with the scores of effectiveness
of beginning teachers in the classroom as rated by the supervisory

principals;

Total adequacy of the orientation program (unmodified scores), as

raËed by the beginning teachers and the total adequacy of the orienta_

tion program (unmodified scores), as rated by their supervisory principals;
Total adequacy of the orientation program (modified decimal scores),

as rated by the beginning teachers and the total adequacy of the orient-
ation program (modified decimal scores), as rated by their supervisory

principa ls ;

ToËa1 adequacy of the orientation

rated by the beginning teachers and the

program (unmodified scores), as

principalst perception of the
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total need for the orientation techniques being tested;

Total adequacy of the orientation program (unmodified scores),

as measured by the principals and the principalsr perception of the

total need for the orientation techniques being tested;

Total adequacy of the orientation program (modified decimal

scores), as measured by the principals and the principalsr perception

of the total need for the orientation techniques being tested.

Any correlation coefficient larger than .1800 r,{as accepted as

an indication of a relationship for the purpose of this study.
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DATA

This chapter is a presentation of the spearman correlations

calculated from the returns of the research questionnaires.

I. TEST OF THE HYPOTHESES

The nu11 hypotheses \.,/ere treaËed by performing the computer

operation of the Spearman Rank Dífference Correlat.ion on the variables

of each hypothesis. Each correlation \n/as automatically corrected for

tied scores. A coefficient larger than .1800 rras considered indicative

of a meaningful relationshíp.

A. Nu1l Hwpothesís 1

There is no relationship between the adequacy of the orientation
program of beginning teachers, as measured by the teachers,
and the teachers' classroom effectiveness as rated by the prin-
cipals.

The data for the beginning teacherst rating of Ëhe adequacy of

the orientation program and the princípalst rating of the teachersl

classroom effectiveness were submitËed to the Spearman Coefficient of

Rank Correlation statistical test. The resulting coefficient was .0395,

a slight relationship ivhich is not statistically significant. Therefore,

the null hypothesis was not rejected.

It may be assumed that the beginníng teachers who díd receive an

adequate orientation did not perform any more effectively in the class-

room than did the beginning teachers who did not receive an adequate

IV
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orientation. The adequacy of the orientation program given to begin-

ning teachers does not seem to be a factor in determining if the teacher

is effective in the classroom.

A comparison r./as established by ernployÍng the Spearman Coeff icient

of Rank Correlation on Leachers' scores of total modífied adequacy of

orientation and on teacher effectiveness. The coefficienË vzas .I524

which is a slightly larger correlation, but not strong enough to reject

the nu11 hypothesis.

The Spearman Correlation \.ùas also employed to test each of the

four main areas of concern to beginning teachers.

(i) Nul1 Corollary 1

There is no relationship between Ëhe adequacy of the orientation
of beginning teachers to the príncipal and his philosophy of
education, as measured by the beginning teachers, and Ëhe teach-
ersr classroom effectiveness as rated by the principals.

I^lhen the Spearmanrs Coefficient of Rank Correlation Program \¡ras

applied to the teacherstratings of adequacy of orientation to the

princípa1 and hís philosophy of education and to the principalsr ratings

of the Ëeachersr classroom effectiveness, the coefficíenL was found to

be only .0557 .

Therefore, the null statement of collary I was noË rejected.

Again iË is assumed that the beginning teachers in this sËudy

who were given an adequate orientation to the principal and his philos-

ophy of education did not perform more effectively in the classroom

than did teachers who had received an inadequate orientation to the

principal and his philosophy of educaËion.
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(ii) Null CoroLlary 2

There is no relationship betlveen the adequacy of the orientatíon
of beginning teachers to the school plant, facilities and routine
operations, as measured by the beginning teachers, and the
teachers' classroom effectiveness as rated by the principals.

The Spearman Coefficient of Rank Correlation Program hTas applied

to the data on orientatíon of Beginning Teachers Lo the school plant,

facilities and routine operations and to Teacherst Classroom effecËive-

ness with a resulting coefficient of 0.1946, just large enough to meet

the criterion for rejection of the nu11 hypothesis. A relationship,

although weak, exists. Therefore the nu11 hypothesis was rejected.

The rejection of this null hypothesis indicates Ëhat there is

some relationship between the adequacy of orientation of beginning

teachers to the school plant, facilities and routine operations and

their teaching effectiveness in the classroom.

(iii) Nul1 Corollary 3

There is no relationship between the adequacy of the orientation
of beginning teachers to professional groups and responsibilities,
as measured by the beginning teacher, and the teacher's classroom
effectiveness as rated by the principals.

The Spearman Coefficient of Rank Correlation for these data is

-0.0031.

The nul1 hypothesis was not rejected. This slightly negative

correlation indicates that there is no relationship beËween the adequacy

of the orientation of beginning teachers to professional groups and res-

ponsibilities and the teachersr classroom effectiveness as rated by the

principals.
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(iv) Null CorolIary 4

There is no relationship benveen the adequacy of the orientation
of beginning teachers to cornmunity and social expectations, as
measured by the beginning teachers, and the teachersr classroom
effectiveness as rated by the principals.

The Spearman Rank Correlation Coefficient for adequacy of orient-

ation to community and social expectâtions and for teachersf classroom

effectíveness is 0.0089.

Therefore, the nu11 hypothesis \^zas not rejected.

From the size of the correlation coefficient there is no indica-

tíon that the adequacy of orientatíon of beginning teachers to profes-

sional groups and responsibilitíes is related to the effectiveness of

the teacher in the classroom.

B. Null Hypothesis 2

There is no relationship beÈween the beginning teacherst rating
of adequacy of the oríentation received and the supervisory
principalst rating of the adequacy of the orientation given.

The Spearman Rank Correlation Program on the variables of

Ëeachersr rating of adequacy of the orientation program and principals'

rating of adequacy of the orientation program resulted in a coefficient

of 0.1869.

There is a difference, although a weak one, between beginning

teacherst and supervisory principalst ratings of adequacy of the orient-

ation program. Therefore the nul1 hypothesis was rejected.

The same operation rvas performed on the variables of Teachers'

Total Modified Adequacy and Principals' Total Modified Adequacy. The

correlation coefficient calculated was .0890.
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The coefficient is too small to reject the nu11 hypothesis.

It casts some doubt as to the practical significance of the

previous correlation between principalsr and teacherst total ratings

of adequacy.

C. Nu11 Hypothesis 3

There is no relationship between the beginning teachers I rating
of the adequacy of the orientaËion received and the principalst
rating of the beginning teachersr need for orientation.

The Spearman Rank Correlation Coefficient for beginning teachers'

rating of adequacy of the orientatíon program and the principals' rating

of the beginning Ëeacherst need for the orientation program is low at

.0300.

The correlation coefficient does not reject the nu11 hypothesis

of no relationshíp berween the teachersrrating of adequacy of the

oríentation program and the principalst rating of the beginning teachersr

need for the orientation program.

D. Nul1 Hypothesis 4

There is no relationship between the supervisory principals'
rating of the beginning teachers' need for orientation and the
supervisory principals' rating of the adequacy of the orient-
ation program given to their beginning teachers.

The coefficient of rank correlation calculated for the scores

of adequacy of the r¿hole program and need for the whole program is

.3589, which is a large enough relationship to reject the nul1 hyporhesis.

The rank correlation coefficient calculated for the modified

scores on these two variables is .I96L.
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Although it is a lower correlation than the previous one it is

large enough to reject the nul1 hypothesÍs. Therefore the null hypo-

thesis was rejected on the basis of two tests.

I] CONCLUSION

Contrary to the indications made in the literature survey about

possible values of orientaLion programs, this research indicates that

the adequacy of orientation using the twenty-four orientation t.echniques

cited is not an overall factor in determining the effectiveness of a

beginning teacher in the classroom. The tests made on the total program,

the total modified program, and on three of the four sub-areas, support

this finding. Only one sub-area of information, orientation to the

school p1ant, facilities, and routine operations, is significantly

related to teacher effectiveness.

The statistical tests also indicate that there ís a sma1l correla-

tion betrveen principalsr and Ëeachersr ratings of the adequacy of orient-

ation programs. However, these correlations are not consistently signi-

ficant. There is a significant relationship between Principalsr ratings

of need for orientat.ion and Principalsrratings of adequacy of orientation,

but not between Teachersr ratíngs of adeguacy and Principalsr ratings of

need.



CHAPTER

SUMMARY, CONCLUSIONS, TI"IPLICATTONS AND

SUGGESTTONS FOR FURTHER RESEARCH

SU}ßIARY

Since teachers are sti1l recognized as key people in the whole

educational process, it was felt that a research project concerning

their introduction to teaching would be beneficial. A survey of the

literature on orientation implied that some value was to be obtained

from good orientation programs. The purpose of the present research

r¡ras to determine if one of the correlates of good orientation was

effective teaching. If orientation \¡rere correlated vrith effective

teaching, the results of the study rvould be helpful for all concerned

in education.

A review of the literature suggested a number of widely accepted

orientation techniques. From this review, twenty-four orientation

techniques \^7ere adopted as being most conrnon and most applicable for

beginning teachers in Manitoba and vrere then incorporated into two

questionnaires, the Beginning Teacher Questionnaire, the BTQ, and the

Supervisory Principal Questionnaire, the SPQ. These questionnaires

were devised to gather information about the orientation programs that

were offered to a group of beginning teachers. More specifically,

information rüas desired about the need of beginning teachers for orient-

ation; the adequacy of the orientation given; and teacher effectiveness,

in order to test four nu1l hypotheses and four nuIl corollaries that

1.
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\.vere generated from the 1Íterature. The hypotheses expressed that there

rvould be no correlation betrveen either the rated adequacy of the whole

orientation or of each of its four sub-areas, and the rated effectiveness

of the teacher in the classroom. They also expressed that there would

be no difference in beginning teacher and principal rati-ngs of adequacy

of the orientation program. They also predicted no relationship between

the sum ratings of adequacy made by each of beginning teachers and super-

vÍsory principals and the principalsrperceptions of the need for orient-

ation. In additÍon, the introductory survey data would also help describe

some physical characteristics of the schools for which the new teachers

were hired.

Responses \¡/ere requested from the 1970 graduates of the University

of Manitoba Education 1 secondary course and from their supervisory

Principals. The scores obtained from each beginning teacher were maËched

r¡ith the scores received from hís supervisory principal. scores were

then treated as pairs in the Spearman Coefficient of Rank Correlation

statistical test. Principals and teachers did not consistently agree

on what orientation techniques had been employed. Therefore, each

teacher score and each principal score üras converted to a decimal score

to represent the rating of adequacy of the techniques they both agreed

had been used. These modified scores were then Èreated as pairs in the

Spearman Coefficient of Rank Correlation statistical test.

The statistical analysis supported three hypotheses and three

corollaries. The adequacy of the total orientatíon program has no

signifícant correlation with beginning teacher effecËiveness. Three of
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the four sub-areas of orientation have no correlation with teacher

effectiveness. No significant relatíonship was found between the

beginning teachers' rating of adequacy of orientation and the principals'

rating of their need for orientation.

Statistical rejection of one nul1 corollary indicated a relation-

ship befween orientation of beginning teachers to the school plant,

facilities, and routine operations and the beginning Ëeacherst effect-

iveness " Rejection of one nul1 hypothesis suggested a relationship

beËr"¡een the principalsr rating of the adequacy of their oríentation

programs and theír rating of what their beginning teachers needed from

orientation. A questionable difference exists bethTeen the ratings of

adequacy made by beginning teachers and supervisory principals on the

basis of a difference in results on tvro separate Spearman Correlation

Ëests of total orientation and modified orientation.

ÏI CONCLUSIONS

Conclusions \..rere drawn from statistical analysis of the data,

from descriptive statistics and from general observation.

1. The descriptive data indicated that the population of begin-

ning teachers tended to find jobs in rural communities having schools

sËaffed r,¡ith twenty teachers or more and administered by principals

with 0 - 9 years of administrative experience. They usually taught

with at least one other beginning teacher colleague of simílar teaching

experience. Beginning teachers tended to live in the same community in

which they Ëaught and wished to remain in that school and that community
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for aË least one more school year.

2. I^Ihen adequacy of orientation is def ined operationally as

the total score of earned points equal to or greater than half the

total points that could be earned, beginning teachers considered

neíther the total orientation nor íts parts to be adequate. Principals

considered the orientation barely adequate, averaging an adequacy rating

of 48 .026 oÍ a possible 96 points.

3. Of the four areas of orienËation, orientation to the principal

and his philosophy of education and oríent.ation to the school plant,

facilities and routine operations are rated closely and consistently

as being more adequate than the other tr,{o areas. See Table II.

TABLE II

A COMPARISON OF }GANS OF ADEQUACY OF ORIENTATION TO EACH OF THE FOUR
AREAS OF CONCERN TO BEGTNNING TEACHERS

Area of
Orienta t ion Mean Pos s ib le Per Cent

Rank of
Adequacy

Principa 1

Plant

Profess ion

Çormnuni ty

Total Program

tL.377

L0.7s4

5.855

6 .596

34.673

24

24

24

24

96

47 .404

44 .808

24.400

27 .470

36.tr7

I

2

4

3

Orientation to professional organizations and responsibilities and to

connnuníty and social expectations \.vere consistently rated as the leasË
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adequate of the four areas. The principals gave beginning teachers

more adequate orientation to the elements that they \Á/ere most informed

about. The result is an unbalanced orientation.

4. The unbalanced nature of the orientation is derived from

the principals' oInTn perceptions of the teachersr need for orientatÍon.

Principals consistently perceived the following orientatíon techniques

as being most needed by their beginning teachers:

Rank Question

I 1) Personal intervierv by principal before hiring.

2 B) Opportunity to discuss student evaluation, grading and
reporting.

3 9) OPPortunity to discuss teaching assignments, texts and syllabi.

4 2) Invitation to visit school and community.

5 7 ) opportunity to hear the principalrs philosophy of education.

6 10) Pre-service faculty meeting.

7 4) Tour of the school plant with descriptive information.

B 6) Handbook of school rules, regulations and rout.ine operations.

9 20) Information about the current method of teacher supervision
and evaluation.

10 24) Opportunity to hear the principalrs attitude Lo tradition or
change in his school.

11 14) Aid in locating teaching materials and supplies.

12 15) Advice for handling certain courses and students.

13 23) Information concerning professional responsibilities in
extracurricular organization and supervision.

The following techniques r,{ere perceived by principals as being

least needed by their beginning teachers:
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Rank Ques tion

1 i3) Aid in locating living accommodation.

2 17) Information concerning loca1 transportation and communi-
cation

3 2r) fnformation concerning community activities in which a
teacher is expected to participate.

4 11) Pre-service faculty social.

5 22) Review of the Teachers' Code of Ethics.

6 L6) Information on community po\rer structure, values and beliefs.

7 3) rnvítaËion to 'rcleartr the school through the Manitoba
Teacherst Society.

B 5) Tour of the community and facilities with descripËive
information.

9 19) Information concerning the professional responsibilÍties of
membership and participation in professional groups such as:
school staff, MTS, pTA, and subject area groups.

10 iB) Information concerning professional groups such as: school
staff, MTS, pTA, and subject area groups.

11 L2) Pre-service workshop.

5. On the basis of correlations made on the daËa returned from

the Beginning Teacher Questionnaire, the BTQ, and the supervísory

Principal QuesËionnaire, the SPQ, it was concluded that orientation is

not a significant factor in the success of beginning teachers in the

classroom.

6. Further, the adequacy of orientation to the following sub-

areas is not correlated with the beginning teacherst rated classroom

effectiveness:

a) Èhe principal and his philosophy of education;



s6

b) the professional organizations and responsibilities;

c) community and social expectations.

7 . However, one sub-area of orientation is correlaËed with

beginning teacher effectiveness, and that is orientation to the school

plant, facilities, and routine operations. While a cause-effect

relationship cannot be concluded, orientation to this area of concern

should not be negated as a possible factor in the teacherst success.

B. 0n tests of adequacy of the total orientation program as

measured by the BTQ and the SPQ, there is a difference between ratings

made by beginning teachers and supervísory principals. principals

rated the adequacy of their orientation programs higher than did theír

beginning teachers. This conclusion is verified by a simple comparison

of the mean scores of adequacy. A difference of almost fourteen per

cent was found between the mean ratings calculated for teachers and

príncípa1s .

TABLE TI]

A COIVIPARISON OF PRINCIPALS I AND TEACHERS' },ßAN RATTNGS
OF ADEQUACY OF ORIENTATION

Mean Possible
Per Cent of

Poss ib 1eRespondents

Teachers

Pr incipa ls

However, teachers

of orientatíon Èechniques

and principals rated

when they agreed on

36.Lr7

50.026

very similarly the adequacy

which techniques had been

34.673

48.026

96

96



57

used.

The investigator concluded from the disagreement beLween teachers

and principals about orientation Ëechniques used, that the orientation

given LTas vague and not easily identifiable. Alternative conclusions

are that the techniques employed had been forgotten, that they had been

obscured by other techniques, or that the data received r,,/ere not correct.

9. From data collected and modified from the BTQ and the spQ

there is no relaËionship beÈween the beginning teachers' ratings of

adequacy of the oríenËation received and the principalst raËings of

beginning teachersr need for orientation.

10. From correlations made on Èhe data and the modífied data

collected by the SPQ there is a strong relationship between the super-

visory principals' rating of the beginning teachersr need for oríenta-

tion and Ëhe supervisory principalsr rating of adequacy of orientation

gíven to their beginning teachers. rn other words, principals were

aware of the need for orienting their beginning teachers but did not

give them a very adequate orientation. This conclusion is supported by

a eomparison of statistical means.

TABLE IV

A COMPARISON OF THE PRINCIPALS' MEAN RATINGS OF NEED
FOR ORTENTATION AND ADEQUACY OF ORIENTATION

Pr incipal
Ra ting

the

the

Mean Pos s ib 1e

Need

Adequacy

69.94L

48.026

96

96
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A discrepancy of 2L.975 points exists between

principal gave and the orientation he though,t

the

\.ùas

orientation the

needed.

]]I. IMPLICATTONS

This section presents some of the irnplications arising from the

research process and from the research results.

1. Beginning teacher orientation shows vÍrtually no relation-

ship to teacher effectiveness, but orientation practices should not be

abandoned in light of the following two considerations:

a) A further study employing nel¿ operational definitions of orienta-

tíon and teacher effectíveness and tested on a different populatíon of

beginning teachers might yield an orientation-effectiveness relation-

ship;

b) Laners study, cited on page 22, found thaÈ teacher orientation leads

to teacher satisfaction. IË is logical to assurne thaË orientation might

contribute to feelings and behaviors other than teacher satisfaction,

such as feelings of security or behavior indicative of personal or pro-

fessional development. I^Ihen these possible advantages for teachers are

considered, orientation should be carried on.

2. Principals did not carry out the orientation they felt was

needed. Some restructuring of princÍpalsr time or duties may be neces-

sary to carry out both orienÈation and instructional programs that are

needed. Principals will need more professional training in order to

deal adequately both rvith curriculum and wiËh the people involved in

learning and in teaching.
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c)

3. Administrators developing orientation programs should

cons ider:

a) the needs of individual teachers;

b) Ëhe needs of teachers as rated by the principals, especially the

need for an ínterview with the principal before hiring;

the demonstrated relationship between orienÈation to the school

plant facilities, and routine operations and effectiveness of

beginning teachers.

5. The literature cited in Chapter IT suggests a possible

weakness in the way teacher effectiveness is often measured. I¡Iriters

ín educational administration admit to the vague staËe of teacher

evaluation. Categorízation of the criteria used in evaluating teachers

suggests that administrators may be evaluating, not on the basis of

pupil progress or behavior, but on teacher personality or indivÍdual

behavior, or on their ov¡n personal liking for the teacher. rf this is

true, schools are being managed inconsistently r¿ith their purpose; they

are maintaining the adminÍstrative structure and noË educating children.

It is necessary that techniques for teacher evaluation be researched

and modified in light of proper objectives.

6. Teacher Ëraining should be continuous. Pre-service train-

ing should not sËop at graduation. It should blend with the in-service

Ëraining of employment. Teacher training Ínstitutions should mainËain

contact lvith their graduates and provide as much professional assist-

ance as possible.
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IV. SUGGESTIONS FOR FURTHER RESEARCH

1. An operational definition of effectiveness in terms of a

specific set of variables might establish a relationship between cer-

tain aspects of teaching effectiveness and orientation.

2. The same is true of the def initÍon of orientation. tr^lhile

the orientation program employed in this study \,Jas generated from a

review of the literature on the subject, its definition in terms of

twenty-four specific orientatíon techniques remains arbitrary. The

principals contacted in this study indicated that not all techniques

needed to be used or that not all techniques needed to be used to the

same extent" rn essence, the mean rating of need, 69.94, suggests

Èhat only 72.85 per cent of the orientation program defined in this

research is needed in the schools. Inlhile the oríentation program

employed was useful for gathering data for this study, ít may be too

ídealistic to be practical for an administraËor.

Further research might generate both a simpler and more effect-

ive orientation program than the one created for this study. A more

conclusive study of Manitobats beginning teachersr need for orienta-

tion would be helpful in this regard. A revised definition of orient-

aËion might Ëhen result in a stronger relationship of orientation and

teacher effectiveness .

3. The results of this research indicaËed that orientation díd

not affect teaching effectiveness of beginning teachers, except for

orientation to one area of concern, the school plant, facilíties and
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routine operation. Thís result and Ëhe current evidence that the role

of the principal is changing suggest that research Ís necessary to

determine what the functions of the principal should be in terms of

professional development of beginning teachers.

6. The same variables invesËigated here might be studied to

determine what kind of leader gives the besL orientation program and

what kind of teacher responds to orienËation with effective teaching.

7 . A field study of actual school systems might discover

environments in which orientation is a highly significant practice.

8. I{hile the nature of this research lüas essentially descrip-

tive, simulation studies or experimentation under laboratory conditions

might result in differenË conclusions.
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QUESTIONNA]RE FOR BEGTNNTNG TEACHERS

Please do not v¡rite your name an¡rwhere on this questionnaire.

PART A: General Tnformation. Please fill in the blanks.

1. Number of teachers on staff

2. Location of your school: Rural

Urban

3. Do you reside in the cormnunity
in which you Ëeach?

4. Sex: Female

Male

5. Do you wish to teach in this
community next year?

6. Do you r¿ish to teach in this
school next year?

7 . Indicate the number of years of
acLual teaching experience you had
prior to SepËember, 1970.

PART B: Please rate the adequacy r¿ith which you perceive each of the
following orientation techniques benefited you as a beginning
teacher before school opening and during L
of the 1970 fall ier*.

Please indicate your rating of each technique by circling the
appropriaËe evaluation according to the scale of adequacy
which follows:

4- this technique was of great benefit to me

3- this technique was of some benefit to me

2- this technique was of little benefit to me

1- this technique was of no benefit to me

0- this technique was not used.
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1. Personal intervierv by the principal
before hiring. 4 3 Z 1 0

2. Invitation to visit school and communíty. 4 3 2 L 0

3. Invítation to Itclear'r the school through
the Manitoba Teachersr Society. 4 3 2 1 0

4. Tour of the school plant wíth descriptive
information.43210

5. Tour of the community and facilities wíth
descríptiveinformation 4 3 2 1 O

6" Handbook of school rules, regulations and
routine operatíons. 4 3 2 1 O

7. OpporËunity to hear the Principal's
philosophy of education. 4 3 2 1 0

8. Opportunity to discuss student evaluation,
gradingandreporting. 4 3 2 1 0

9. Opportunity to discuss teaching assignment,
texts and syllabi. 4 3 2 I O

10. Pre-servicefaculËymeeting. 4 3 Z 1 O

11. Pre-service faculty social. 4 3 2 1 0

12. Pre-serviceworkshop. 4 3 2 L O

13. Aid in locating living accommodation. 4 3 2 1 O

L4. Aid in locating teaching materials and
supplíes. 4 3 Z 1 0

15. Advice for handling certain courses and
students. 4 3 2 1 0

16. Information on community power structure,
values and beliefs. 4 3 2 1 O

L7 . Information concerning loca1 connnunication
and transportation. 4 3 Z 1 0

18. Information concerning professional groups
such as: school staff, ManiËoba Teachersr
Society, Parent-Teacher groups and subject
area grouPs. 4 3 2 I 0
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19. Information concerning the professional
responsibilities of membership and
participation in the above groups. 4 3 2 1 0

20. fnformation about the current method of
teachersupervisionandevaluation. 4 3 2 I 0

2I. Tnformation concerning connnunity
activiËies in which a teacher is expected
to participate. 4 3 2 1 0

22. Review of the Teachers' Code of Ethics. 4 3 2 I O

23. Information concerning professional
responsibilities in extracurricular
organizationandsupervision. 4 3 Z I 0

24. Opportunity Ëo hear the Principal's
attitude to tradiËion or change in his
school. 4 3 2 1 0

25" Other(PleaseSpecify). 4 3 2 1 0
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QUESTIONNA]RE FOR PRTNCIPALS SUPERVTSING BEGINNING TEACHERS

Please do not write your name on Lhis questionnaire.

PART A: General Information. Please fill in the blanks.

l. Years of experience as Principal
(not including this year).

2. Number of teachers on staff.

3. Number of first year teachers.

4. Location of your school: Rural

Urban

5. Do you reside in the community
in which you teach?

6. Sex: Female

Male

PART B: Please rate your beginning teachers' need, as you perceive it,
for each of the following techniques of orientation at the
beginning of the fall term. Kindly circle the appropriate
ratíng opposite the technique.

NOTE: 4- high need; 3- moderate need; 2- little need; 1- no need

1. Personal inËerview by the Principal before
hiring. 4 3 2 1

2. Tnvitation to visit school and community. 4 3 2 I

3. Invitation to ttclear" the school through
the Manitoba Teachersr Society. 4 3 2 1

4. Tour of the school plant \^rith descriptive
information.4321

5. Tour of the conrnunity and facilities with
descriptive information. 4 3 2 1
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Handbook of school rules, regulations and
routine procedures.

7. Opportunity to hear the principal's
philosophy of education.

B. Opportunity to discuss student evaluation,
grading and reporting.

9. Opportunity to discuss teaching assignment,
texts and sy11abi.

10. Pre-service faculty meeting.

11. Pre-service faculty social.

12. Pre-service workshop .

13. Aid in locaËing living accommodation.

14. Aid in locating teaching materials and
supplies.

15. Advice for handling certain courses and
students.

4

4

4

4

4

4

4

4

4

4

3

3

3

3

3

3

3

3

3

3

27

2I

2L

2I

2T

16.

L7.

18.

t9.

Tnformation on community po\.{er structure,
values and beliefs.

Information concerning 1oca1 transportaËion
and connnunication.

20.

2L.

¿¿"

Information concerning professional groups
such as: school staff, Manitoba Teachers'
Society, Parent-Teacher groups and subject
area groups . 4

Information concerníng the professional
responsibilities of membership and
participation in the above groups.

Information about the current method of
teacher supervision and evaluation.

Information concerning community activities
in which a teacher is expected to participate.

Revier¿ of the Teacherst Code of Ethics .

4321

4321
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23 Inf ormation concerning profess ional
responsíbilities in extracurricular
organization and supervision.

Opportunity to hear the principalts
attitude to tradition or change in
his school.

OËher (please specify),

)IL

25.

PART C: Please rate the adequacy with which you perceive each of the
following orientation techniques benefited your beginning
teacher(s) before school opening and during the first two weeks
of the L970 Êall term. Assuming that you have several beginning
Ëeachers on staff, please rate the traverage" benefit each
technique gave your teachers.

Please rate each technique by circling the appropriate number
on the scale of adequacy as follows:

4- was of great benefit to my beginning teachers

some benefit to my beginning teachers

litt1e benefit Ëo my beginning teachers

no benefit to my beginning teachers

use the technique

3-

2-

1-

0-

was of

was of

was of

did not

1.

2.

3.

5.

Personal interview by the principal
before hiring.

Invitation to visit school and community.

Invitation to ttclear" the school through
the Manitoba Teachersr Society.

Tour of the school plant with descriptive
informat ion .

Tour of the community and facilities
r¡ith descriptive information.

Handbook of school rules, regulations
and routine operations.

0

6
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7. Opportunity to hear the Principalts
philosophy of education. 4 3 2 1 0

8. Opportunity to discuss student evaluation,
grading and reporting. 4 3 2 L 0

9. Opportunity to discuss teaching assignment,
texts and sYllabi. 4 3 2 L 0

10. Pre-servicefacultymeeting. 4 3 2 1 0

11. Pre-service faculty social. 4 3 2 1 0

12. Pre-serviceworkshop. 4 3 2 1 0

13. Aid in locaËing living acconnnodation. 4 3 2 L 0

L4. Aid in locating teaching materials and
supplies. 4 3 2 1 0

15. AdVice for handling certain courses and
students. 4 3 2 I O

16. Information on cournuníty pov/er structure,
values and beliefs. 4 3 2 1 0

17 " Tnformatíon concerning local transportation
and communicatíons. 4 3 2 I 0

18. Tnformation concerníng professional groups
such as: school staff, Manitoba Teachers'
SocieËy, Parent-Teacher groups and subject
area groups. 4 3 2 1 0

L9. InformaËion concerning the professional
responsibilities of membership and
participation in the above groups. 4 3 2 1 0

20 " Information about the current method of
Ëeachersupervisionandevaluation. 4 3 2 I 0

2L. Information concerning community
activities in which a teacher is
expected to participate. 4 3 2 1 0

22. Review of the Teachers' Code of Ethics . 4 3 2 1 0

23. Information concerning professional
responsibilities in aiding extracurricular
organízationandsupervision. 4 3 2 1 0
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24, Opportunity to hear the Principalrs
attitude to tradition or change in his
school. 4 3 2 1 0

25. Other(pleasespecify). 4 3 2 I 0

PART D: Keeping in mind the following desirable teacher characËeristics:
teacher rapport with students, enthusiasm, knowledge of subject
matter, versatilÍty of method, resourcefulness and high quality
of instruction, on the following scale of teacher effectiveness
in the classroom, please circle the appropriate evaluation of
the performance of beginning teacher /É as you have
observed his performance:

4- high effectiveness in the classroom

3- satisfactory effectiveness in the classroom

2- 1itt1e effectiveness in the classroom

1- no effectiveness in the classroom

0- cannot say

NOTE: ALL RESPONSES ARE CONFTDENTTAL

Please circle the appropriate evaluation of the performance of beginning
teacher lf as you have observed his performance:

4- high effectíveness in the classroom

3- saËisfactory effectiveness in the classroom

2- 1itt1e effectiveness in the classroom

1- no effectiveness in the classroom

0- cannot say

Please circle the appropriate evaluation of the performance of beginning
teacher /É as you have observed his performance:

4- high effectiveness in the classroom

3- saËisfactory effectiveness in the classroom

2- little effectiveness in the classroom
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2- no effectiveness in the classroom

0- cannot say

Please circle the appropriate evaluation of the performance of beginning
teacher lf-_ as you have observed his performance:

4- high effectiveness in the classroom

3- satisfactory effectiveness in the classroom

2- 1ittle effectiveness in the classroom

1- no effecËiveness in the classroom

0- cannot say

Please circle the appropriate evaluation of the performance of beginníngteacher lf_ as you have observed his performance:

4- high effectiveness in the classroom

3- satisfactory effectiveness in the classroom

2- little effectiveness in the classroom

1- no effectiveness in the classroom

0- cannot say
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308-50 Baylor Place
Baylor Avenue
!trinnipeg 19, Manitoba

Dear

I,rlith the approval of your Superintendent and my Masterts
Thesis committee at the university of Manítoba, r solicit your
cooperation in a study in Educational Administration.

The purpose of this study is to examine the relationship
beËween the adequacy of the orientation program given to beginning
teachers and the classroom effectiveness of beginning teachers as
rated by their principals. As you can see, it is a study which
has meaning for the teacherrs sítuation. My research is completely
dependenË upon your cooperation and that of your principal.

T reaLize that you are very busy. yeË, I hope thaË you
will take sufficíent time to ansv/er and return this questionnaire.
Tt should take no more than ten minutes Ëo complete.

The questíonnaire requests that you complete Ër^7o parts:

Part A: General Information

Part B: Your perception of Ëhe degree to which each of
Ëwenty-four orientation techn:'_ques benefited you
as a beginning teacher.

Please note that no respondents will be identifíed in
the study.

A stamped, self-addressed envelope is enclosed for your
early reply. Please reËurn the questionnaire by February 15, L97r.

I assume the liberty of mailing you a copy of the results
when my sËudy is completed.

Your cooperaËion in this research is appreciated.

Sincerely,

John S. Nelson.Enci: 1
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308-50 Baylor Place,
Baylor Avenue,
I^Iinnipeg 19, Manitoba.

Dear

hlith the approval of your superinÈendent and my Masterfs
Thesis committee at the university of Manitoba, r solicit your
cooperation in a study in Educatíonal Administration.

The purpose of this study is to examine the relationship
between the adequacy of orientation given to beginning teachers
and the classroom effectiveness of beginning teachers as rated by
their principals. rt is a study which has meaníng for both teachers
and principals. My research is dependent upon the cooperation you
and your beginning teachers can give.

I realLze that you are very busy. yet, I hope you will
sPare suff icient time to ansìn/er this questionnaire. Itshould take
no more than fifteen minutes to complete.

The questionnaire consists of four parts:

ParË
Part

Part C:

Part D:

General Information
Your perception of the needs of your beginning
teachers for being oriented by each ofüuenty-
four orientation techniques.
Your pereeption of the degree to which each
orientation technique benefited your beginning
teachers as a group.
Your rating of the effectiveness in the class-
room of each beginning teacher desígnated below.

Respondentsr names will not be identified

A:
B:

A stamped, self-addressed envelope is enclosed for your
early reply. Please return the questionnaire by February 15, ]lgTr

r assume the liberty of mailing you a copy of the results
when my study is compleÈe.

For the purpose of this study, the folloroing beginning
teacher(s) is (are) codified by the corresponding number:
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Teacher Code Number

Your cooperation in this research is appreciated.

Sincerely,

Encl: 1 ¡ohn S. Nelson.
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308-50 Baylor Place
Baylor Avenue
I^Iinnipeg 19, Manitoba

Dear

The purpose of this letter is to seek permission for
some of your personnel to participate in a sËudy in Educational
Administration which T am conducting at the University of
Manitoba as part of my thesis requirement for the Master of
Education degree.

My study will examine the relationship between the
adequacy of the orientation program given to beginning teachers
and their effectíveness in Ëhe classroom. A posiËive relation-
ship would have some implications for most school systems.

I require information from the 1970 graduates of the
UniversiËy of Manitoba EducaËion I Secondary Course and from
their supervising principals .

I enclose a copy of each of two questionnaires for
your scrutiny. You will see that the answering time is no more
than fifteen minuËes for principals and Ëen minutes for teachers.
All teachers and principals will remain anon)¡mous.

It is my sincere hope Ëhat you will permit your personnel
t.o particípate. However, if it is impossible to a11ow participa-
tion, please notify me as soon as possible, so my investigation
may begin in other schools.

I assume the liberty of mailing you a copy of the results
when my study is compleËe.

Sincere Iy,

John S. Nelson.
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308-50 Baylor Avenue
Winnipeg 19, Manitoba
February 26, I97I

Dear Sír or Madam:

Re: QuestionnaÍre on Adequacy of Orientation Given to Beginning
Teachers

In January, I mailed a questionnaire to all 1970
graduates of the Universíty of Manitoba Education 1 Secondary
course whom r could trace, and to their supervÍsory principals.
The purpose of the questionnaire is to gather information on the
adequacy of orientation programs given to this group of teachers.

To date I have received 75% response from the supervisory
príncipals and 54% response from the beginníng teachers. Both
are generous responses. However, r require a stil1 higher percent-
age in order to have sufficient data.

If you have not already done so, I encourage you to
forward your completed questionnaire in the stamped, self-addressed
envelope accomPanying it. rf you have misplaced your copy of the
questionnaire, please contact me and r will mail you a second copy.

Thank you for taking Ëime from your busy schedule to
participate.

Yours sincerely,

John S. Nelson.



APPENDIX C



84

APPENDIX C

VOLUNTARY ADDITIONAL RESPONSES OF TEACHERS AND PR]NCTPALS

Part I: Connnents from Beginning Teachers

a) t'IË would be a great idea if the beginning teacher was
given some information on the above [24 items] such as
school procedures, regulations, and Ëeacher evaluation.rr

b) ". . . many of the items indicated are noË so much a
fault of the orientation given to us, as a lack of initi-
tive on my part to go and ask about many of these areas."

c) ttPractise Teaching, but there Ì^ras not enough."

d) "Knowing the ropes gives a ne\.{ teacher so much more
conf idence.tt

e) "Those techniques which r have indicated as valuable were
self-imposed by *y own curíosity, not emanating from the
excess benevolence of the administration.rl

f) rrThe short staff meeting the night before school began
revealed very litt1e information, and it r,Jas not until
about a month later thaË a copy of the schedule of the
be11 system \^/as made availab1e."

g) "Though I like teaching inthis divísion, I do not rely on
orientation programs to acquaint me to the position I
hold. Experience will be my only study.rr

h) "I would like to say that I do feel thaË if all of the
above ItechniquesJ had been provided (used) I would have
found things much easier. As it stands, I had to find
out everything by "snooping around.r'

i) rrSpending five weeks student teaching at the school
\¡ras an invaluable experience for me.tr

j) ItI did my practise teaching at the school where I am
presently teaching, therefore I rrras quite familiar with
the situation bef ore September ,70.,'

k) "I feel that the greatest problem I encountered in my
r!---L !--- --- -l -Irrsc c\.ro \.,7eeks of Èeaching t/as the rest of the staf f who
assume you know everything about the school, its philosophy
etc. Unless a specific teacher was asked a specific



r)

m)

n)

o)

B5

question, advice and information were not volunteered,
e.g.: where paper is kept, hor,¡ to run the equipment,
policy concerning discipline, etc. A new teacher should
be thoroughly familiarized iuith what experienced staff
may consider Ëo be routine, unimportant matters. It
would give the new teacher a feeling of confidence which
is sorely lacking the first few days of the school year."

ItI^Jhat it comes down to in the long run is, do you want a
job in the city or not.rr "They told me to sign a contract
and not to argue over points- A JOB IS A JOB.'I

'tMost beneficial was the Principalrs willingness to listen
and discuss any problem and yet a1low a large amount of
freedom to experiment with technigues and materials.tr

"The information I received about the area I am teaching
in was a paper from MTS which turned out to be completely
inaccurate of conditions here. It r¿as outdated.rr

"The faculty of Education was helpful to a degree. IË
prepared me mostly in economic terms (salary, benefits).
The theoretical aspect of education was much too broad
and not stressed and my particular rmethodsr course. .
seemed to be a rüasËe of tíme.tr

p) "This has left me feeling deprived and a little depressed
Does anybody get the above orienËation?rl

q) rrFor myself. . . an interview with the principal before
hiring would have been a greaË help.'l

t'. I did not know for sure what subjects I vTas to
teach, where the school was or even what my Principal
looked like untíl Day I of the year.t'

s) "There may be a need for clear guidelines for the beginning
teachers; but safeguards should be taken lest an excess of
direction and mechanization should lead to straight.-jacketed
regimentation thaË could rob a teacher of all that he
possesses--his own peculíar creativity.

The beginning teacher should be made to feel free to
exchange ideas, question methodology and objectives. The
department heads and senior teachers should be more readily
accessible to share their experience with the beginning
teacher, thereby aiding the latter to develop his full
potential in his own peculiar style in the general frame-
work of the faculty of which he is part. It is the

r)
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hope that beginning
much that they can

teachers will realize thaL there is
learn from more experienced colleagues tl

Part 2: Comrnents from Principals

a) 'rMost often the student comes to a rural school from the
faculty with the view that our equipment is identical to
the modern sophisticated equipment there. The biggest
need seems to be an adjustment to what equipment and
resources we have.rl

b) "Our high school staff is small enough that most of
these thíngs Itechniques] can be dispensed with in favor
of more personal conrnunication between principal and
teachers.rl

c) Re: Orientation

"This is an ongoing process--which must be carried on not
only at the beginning of the fa1l term but throughout at
least the first term.rr

"Through 'in-servicet by the department head, many of the
Itechniques] were actually done in department meetings.rr

'rIt ís most necessary today when different schools are
using different approaches, that candidates know what lqil1
be expected re: approach, evaluatíon, etc.rr

Re: Faculty of Education

"Too many students come from the rlvory Tower' thinking
that all schools are operating the same \^74y, with the same

aims and ideals. Hencermany are too generally trained."

'rI am not sure that I r^¡ould rely on each technique to the
same degree as I gained experience. I was as much in need
of orientat.ion as my teacher.rl

d)

e)

f)

c)



APPENDTX D



APPENDTX D

I. Addit,ional Figures

8B

a
f{
o
.c()
(Ú

0)
H
+.
o
t{
0)
Jl
É
á

a
Å
(ú
g
d
o
Ê.d
Êt

p{
(r{
o
ß{
(¡)p
E
5

:!.I
¿lot!5 isQ ,lS lþ91 1,:,'1 t6', 1'¿'l'g¡t-',

!Í,_lt!,1fl r { i*;!r, i; ili
Teacherst Rat,ings of the Aclequacy of the Tota10rientatlon program, Classified. by Sex

Figure 1- Frequency polygons for fenale and maleteachersr ratings of adequacy of the total or_ientation progra&

,¿I

t)t
_l,l
J,ô,à

Principaì-sf Ratings of the Adequacy of the Total
Orientation Progran, Classified by Sex

Figure 2- Frequency polygons for fenale and roal.eprinclpalsr ratlngs of adequacy of the totalorientation program

t\.'.-1_-r- _-

Ì- r--

,¿ . 1t.z' ll



B9

:

t3
t7

t1
/o

1
'8

-ò
a

ll

2-
I

._..o_

(0
f{
0)

o
(ú
Q)

H
q{
o
tt
0)

F¡
áz /b iat ¿('il 'l 6 Sl

-tÐ.il-3.'J -ll

Teachersr RatingÊ of the Ad.equacy of the Totai
Orientation Program, Classified by Rural -
Urban Setting

Fi gare J- Frequencl polygons for rura1 and
urban teachersr ratings of adequacy of the
total orientation progran

¡:b+ x

::i,:

/
4,

rl
:tS

!6
-2Ò

5.

:.4

6t't"6 j2r
,t'{ , : ?Q.[.).1

l--,- I :

Principalsr lìatings of Adequacy of the Total-
Orientation Prograrn, Classified by Rural-
Urban Sett,lng

Figure {- Frequency polygons for rural and
urban principalst ratings of adequacy of the
total orlentation program

6
-/ô

6t
* <'-'

/b
. l'/\-t!

Q
r{
($
Ê
..{
o
H
.r{
Êr
A
+t
o
F{
o)
,o
E
5

;41

o
36 ¿/! .C6i5t
.!o ,-4.{. -Iq I:ss'



90

U)
r{
d
Ê
.r'{
()
É
-f)
Ê{

P{
(r{
o
Êr
op
5

Principalsr Ratings of Beginning;
Teachersr ifeed For Orientation,
Cl-assj-fied by Sex

Figure 5- Frequency polygons for
female and ¡rale principalst
rat,ings of teachersr need for
orientation

Ë;.;Á\-_:_,
u-y:.-.'ó¡r u-.-,.
.._-_r_,__ I ___

L2

lÞ

(n

r'{
(ú
P<
.Å
()
É
,r{
¡{

Ê-r

q{
o
f.l
op
J:
F{

1.1
'?E

--t

o
çl i6
-ç5 i -t

t-

Princlpalst Ratings of lrleedFor Orientati_on, Classified
by Rurat- or Urban Settin!

Fi-gure 6- FrequencY PoIYSonP
o f rural- and urban Principal-s I

ra.tings of need for orientaùion.



i-l . : . :I1r rr t.
ìi:lil, t -t I _ -
ii
:": ;'i-'-'

.-. i._,.,.:_: i
i,l
l'¡-.1
i'ttrl

r i-l-i : i-L
clniliciLli -i-sc

i;
i..-.f, 1.__.¡ii

'_ì l--_-

-l i-.ilÌ
i_tl
i,I r
lii
r-l'i

lltr
LJ.lrlii-'-lii- r. tirll

..1

l
I

-1

i

-t

llr

il

ll
lr

ll
.,j -- i
li

t:l-i--i- 
i_t_L_-l_Llrli

'-r +-!-lrll
--i-i- l.
lllr

t,l

ri!--i-i ' '

l

:i
-]-i- -.-

ll,L 1--:rij

i-lil
i_l

lir

-l-1-i
r-F_

_i_Ì l
irl

_l
l

l
I

l

íl I ll l

t6't: : )

lìì

-i-i i

li
_j
-l
-1

|ìi
.-1.., . r...

i., .i-' l
lti
i | -.- .-.:
ii

lll

lljr i -lrll
1-l-.1

l-ri-ìii

iirj
l--L, lili,
I

i_] .-- - l

li l

l
I

\o
F

öt t,

1l liì

I-i

r:- i-J:l

i_l-t_-iri
r-],-l_

_t
I

-l
I
!-i

lli tilt
;i illrl,i:,i,il-i I : , i i

irill
lliri,;,-j-t r-l I rlli

I

-l-
i't-
l

i
I

t--
I- l--
I

id) t, ?-líl
12," i;ti 

:¡2r'

I

t-

i

iiji
r -.,1- . t-...i -

j

tì1,irr
....ì.- j--_:- |lt
-,.1 r--,L ,

liil

ill,
r-r_llL-li_
illl

Figure /- Histogram of adequacy of the total- orlentation progran
as rated by beginning teachers

I..t
I

Ratings of adequacy of the total_ orientation prog¡an

4G
,1.i

ilil-ri
_r_ii_
_L - I :

i-i.l_t1i
-i-l liir

:r

ll
.:-.i

l.:.
li

I

I
l -_-L
li

i
1

l

I'-'-1 _

I

I

'.-i-

s¡i¡1i I s
i i¡oi'i

t__r.li

il
l_tri
r-tllil.till

l

t3

+-
' _'.t

,H
.'-- i

-lp

^_ rl_
Ì

1_ l_

t_
I

__i_
I

-t-
r-'
I

t_--

f--

--1

1_li.
ri

I

I

i

-r-'
I

!,{:'5 t

i -i y,c.
lil

tj
i-r

I

f

t-
,!

I

I-._

..l - l

. 1. i
i,r
1i

_ i-_Lii:lil

Li_
tltt
i-i
r-i
i._ l

ilii-1r
l-_lti
-l

'l
38

Ì

I

¡

L
I

t__

tl:
'-l

I

-1

I

I

t_,.
I

I

t_.._.

--+-
I

I

!---i-
I

I

---f-

_l

i

Ì

-i

_t

I
Ò^
i

-:-.
I

-16
I

5
_,1..

-lI

rJ
I

st__ì

i"i

l
__l

I_l

Ø
tu
o
C)
CÚ

c)
.l.)

q{
o
fr
o
.o

.... t-
I-l-*
i-1-l

_r, l

f

I,3
!-_i --
,-2.
r,-.i-,I
J-

-i9'i-l-il,-lrJ-l-: i t.-l.-i l6
__l _. .i r

*1_
1

j

.-.,1



tl

/Ð
I

4
I)-

-l

u)
Ê{
0)

()
$
a)
+)
qJ
o
f{
q)

s:
-{

Ratings of ade_quacy of
o f education

Figure $- Histogram of adequacy
and hls philosophy or eOucáii-on,

o ri en ta tion to the principal and his philosophy

of o¡ientation
as neasured by

t,o the principal
beginning teachers

\o
N)



U)
ßi
0)

()
d
0)

.]-)

çt

tu
a)

r-1

i lt
),( iiti

il
ll

Ratings of adequacy of
and routine oþera.tions

Figure !- Histogranì offacilities, and routine

*.s
I

I

orientation to the

adequacy of
operations,

school plant,, faci-li tie-q r

o ri- entation
as rated by

Jt's' 2

to the school plant,
be¿;inning teacher.s

\o
(¡)



rilil.-i-.r 
-L -l-.,i- i l

' l-l -r: . I

lli-i-i-r-'l'':-
Iit:.j
ii;irtl

ll_l_i , i_l
te R if,, ca-[ i r

;=+-; j Ì-1.lirilil
r_it:l:_Li-
lrJlJr

ì-l--1- i-i-l i-
,Lr-, -i_ i ,i,_, ; L

rlli:
li..,_-l__L_i I

__ L _l-t

-fiij-l L-r-l I I ii l--i
I 1_l lJ -l I

littli-..-.-*-. t_
liiiri't_ 

-:-- 
i --- -J -l -lrl:li

-t- ._- - 1 -r --: r_r
llìllii
r--+r .; . l-J

illilrìt _'--r _- _, -' iliLtr

!itjt_. t -.-: ,

I I j :-; iliiitl-r--l --î-- i r
i

rti)ii

i_
I

l

r - i-r- i :--1. r-. .lrifl
1 I lr-Ll l

iliiiil'r-i-î i.. j-i-ì
¡jii;-i
i.:-i j ;i-ir--ì l-i -l i- -. -l- ilir

r--.!.
il

lii¡i;-i1i*i:'
- i-r- i

-+ -l- l- :- :. :.. r

-;--i- I i -. -: IIiiii '

i-.'-r-r i l-i
-l lr-r¡ -

:l- a-i- . 
-r -

I ji_i r_t-l
l;lir;

.. --i,r iiili;li

rl1 '-_tiiii
r-i
il

lll

i,l'i
_r__i---_ ,.: _J j, Irl

:-- -f-. ---:,.-i;-ii 1-l ;- i :-__- i"..._: - :- r_...+..t_,1
' - :ti

\o
+r

r i r il-l llrtt. i .- r'- ì--f .. L-.

-i--l l- I i- ir-

ïl'i ¡r'lr+
i l-l- i:¡i:
¡iiffi

riiiijt
rlrÌ1ii
llj'-1-Lt]-r r_l ! l l

lrl-l l--j- i

'5.. : t?,i:l . n,l; , '- el,S ' .Z¡
/,t 

i{ t i. ',r ! ' lJo':5 ' r?,t-.'

;lr-i
. l -r i-i:llli
,li-ii-

F

to professional organizat:ions

*L r_i*
-r l l

'fllr_-lti
IT

-r l-ilr'

. L...

iili'-i-
i-+l'---ì--

lL-]

'l-i;

l

i_._L
i-1

pro f essional-

by beginning

I

',i,:

_1._

i;rrii,
I - i-l , I --I r i-i , i_lL,jii;
i-i-i-r-i-f-i
i i ii i++

rrlSi-t 13,1. ' ir

l),2,s: | 1t,,s,,

-t-

,ir--l-- ) ,

ljj_
rlf
i i-r-
úilrl
t- i -l

ll

rlli!

.-:-ì-;i'
iilirr-'1--i -'- i t'- i--i---,-i-ill

-l *r l-.i--liililrillirl

'-"i-
- tlJ*
-ll
--':

-i
:l'i
-lo

il
ir
Ì-- l

i

i

l
l
l

I

L

I'i--
I

I

I

t-
I

of adequacy of orientation to
responsi-bilities, as measured

l-l-1-i,i- r- i-rii-r*[l-
llr

:sisi_l t?,ls! -9,{, i. ¡ :6,f1 | if,l', I to,*'
t'lllrl,i

Ratings of adec¿uacy of orientatj_on
and responsibilÍtÍes

...1

I

-..L_
I

....L_

L
I

_l
l

|.llri

-1
---:,

l- 1-
-...t

I

I

..1__
I

ß{
c)

C)
(ú
c)

.+J

qr
o
fl
0)
,a
F:

I
-:,
6

s
i_-.
I

.:
-s

l

4-
; .itâ
: i.--

r-..1 -

-)
_L

-a r-lr
1ti * iiili¡

-i ii

Figure 1O- llistogram
orga.nizations and
teachers



)l
..- i ..

i3

11

ì

l

/o

?

_¿
i

?
..1
("

g

tJ)
|{
a)

()
(õ
o

-p
tFr

o
Êr
o
E

iji i i lì

Ratings of adequacy of orientation to comrnunity and social- expectations
Flgure 1t- Histogram of values of adequacy of orientation toconl:'nunity and social expectations, r" r"äsured by beginning teachers

:l

\o
L^



a)
r-l
(ú

Ê,.rl
()

'-1
fr
È

q+

o
H
op

ll

l

]] ;t-
I

ll'ji,,;
1'

P"ir"iorl"t rating of adequacy of the

Figure 12- Histogram of adequacy of the
as neasured by principals

6,< . ', l,/
/¿,,s I

5,
ó.s

total orientation prograrn

total orientation program,

\o
o\



97

râ
rì
(ú

.r-l
o
I<.rl
¡r
È

q4

o
lr
q)
p
-l

Pri¡çip¿1st ratings of beginning
teachersr need for orientatlon

Fi-gure 13- Histogram of principalsl
ratings of their beginning teachersl
need for orientation



98

II. Additional Tables

TABLE I

R.ESPONSES CIASSIFIED BY SEX

Respondents Female Male Total

Teachers 56

Principals 5

Totals 61 143 204

TABLE II

RESPONSES OF TEACHER-PRINCIPAL PAIRS
CI-ASSIFIED BY SCHOOL SIZE

Less than 10 LO-20 More than 20
Respondents Teachers Teachers Teachers Total

Teachers

Principa 1s

62

81

118

86

72

13

80

B3

26

22

118

118
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TABLE III

PRINCIPALS AND TEACHERS CI,ASS]FIED BY THEIR
RNSIDENCE ]N OR OUT OF THE COMMUNITY

Respondents T,ive In Per Cent Live OuË Per Cent Total

Teachers

Pr incipa 1s

78 66.101 40 33.899 118

60 69.976 26 30.024 86

Totals 138 68.058 66 31.961 204

TABLE IV

RESPONDENTS CIé'SSTFIED ACCORDING TO THE RURAL
OR URBAN LOCAT]ON OF THEIR SCHOOLS

Respondents Rural Per cent urban per cent rotal

Teachers 65 s5.084 53 44.976 118

Principals 51 5 9 .302 35 40 .698 86

TABLE V

RESPONSES OF PRINCIPALS CI,ASSIFIED BY YEARS
OF ADMINISTRATIVE EXPERIENCE

No. of Principals years of Experience

33

22

15

15

0-4 years

5-9 years

I0-I4 years
1\ nr ñ^rô rrôo'ê



TABLE VI

NI]MBER OF BEGINNING TEACHERS SUPERVISED BY PRINCIPALS
AS ]NDICATED BY INDIVTDUAL PRINCIPALS

100

No. of
Beginning TeachersNo. of Schools Per Cent

T2

37

14.634

45.12r

1

2-3

33 40.243 Over 3

|if = 82

TABLE VII
I^ITSI{ES OF NEW TEACHERS TO REMAIN IN THE 

'SCHOOI 
AUN

COMMUNTTY FOR THE NEXT YEAR

I^Iish No. of Teachers per Cent

Remaín in School 105 87 .603

Remain in Community L02 84.297

TABLE VIII
EXTENT OF PREVIOUS TEACHING EXPERIENCE OF

BEGINNING TEACHERS

No. of Teachers No. of years

2

I2

less than 1 year

1 year

3 more than 1 year

N- 17



101

TABLE IX

NUMBER OF RESPONSES

Population Teachers PrincÍpa 1s

Possible population

Population traced

Questionnaire Returns

Teacher-Principal Pairs

Per Cent Response from
Population Traced

270

2r0

L40

118

56.T9%

270

t37

110

118

62.77%

A COMPARISON OF

MEAN I'ÍODTFIED

TABLE X

PRINCIPALS' AND TEACHERSI
RATINGS OF ORIENTATION

Respondents Mod. Mean Mean Possible Per Cent

Teachers

Principals

30.77s

30.840

7 L .900

7 1 .900

42.802

42.900


