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ABS TR.ACT

The purpose of this study was to contribute to the

existing informatlon about summer session students who

attend Canadian universitíes. The study involved the

adaptation of a survey questionnaíre, developed by Brook et

al . (1989) for use at the Universíty of Alberta, to another

university setting. Beyond adding to the general sunìmer

session data base, resufts of this study have specific

appJ-ication and utility to The University of Manitoba Surnmer

Session.

The study produced information about the

characteristics of SrijnIner Session students, enrollment

motivation, and satisfaction with administrative aspects of

Summer Session. Data from 689 respondents in 40 L993 Sunmer

Session courses were analyzed usinq the System for

E.lementary St.atistícal .Analysis (SAS) . The data identified

the majority of students as rnature, i.e., 23 years of age or

older (53.58); fernale (53.3U ); undergraduates (63.7?);

attending university fufl-time (62.121 ; not workins (42.82)

or on feave lL2-92); and Winnipeq residents (713) . Three-

quarters of the participants were in similar propórtions

from the Faculties of Education (26.88), Science (26.3?) and

Arts (23.22) , and most students were takinq three credit

cou.rses. Student satisfaction with a variety of



adminlstrative aspects of Suïmer Session was measured.

Students were most satisfied with the Sunìmer Session

calendar and the Preliminary Course ScheduÌe. The main

probÌem for students was the cost of tuition and books.

Students wanted more program- re.lated courses offered in

Surrùne r Session. Generally, students were satisfied with the

avaifability of, and access to, resources. Of the resources

avail,able to students, food services and academic

counselling were the least satisfactory. Student responses

to class-related experiences indicated that class size,

course pace, work load refated to length of the class,

interaction with other students, and assignment time Iine,

were satisfactory. Lack of examination preparation time and

course reading time was a probfem for students. In the

discussion of the resufts the potential for the Director of

Summer Session to affect change in problematic areas is

addressed. Probfems are identified according to their

source/ either internal- to the Summer Session operation or

from the external environment. Probfems internal to the

Summer Session operation have more potential for resofut.ion.

Significant relationships were found between the

student characteri stics, faculty and age on the one hand,

and student experiences with some administrative aspects of

Summer Session and access to resources on the other.

l1



Significant correlation was also identified between two

student characteri s tics, work conmitment and

undergraduate/g,raduate status, and some specific (cÌass)

experíences.
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CIIAPTER ONE

Int.roduction

The North -American research literature on higher

education contains Ìittle ínformation about the

characteristics of sunmer session students or their
satísfaction with sufltmer session programs. The sunmer

sessj-on is becoming an increasingly important element of
university program delivery and, accordingly, ínformatlon

about student satisfaction with the summer sessíon program

is increasingly ímportant for the planning and development

of sunmer session.

In an effort to add to the fi¡nited base of inforrnation

related to summer sessions within Canadian universities, a

survey instrument was developed at the University of Alberta

under the sponsorship of the Western .A.ssociation of Sujnmer

Session.Administrators (V,IASSA) . The instrument was designed

to assess the characteristics of sunmer session students and

thelr satisfaction with administrative aspects of the surnmer

session program. The survey questionnaire deveÌoped at the

University of Alberta was revised and administered to a



2

sample of students in The University of Manitoba 1993 Summer

Session (Appendix A) .

This study invol-ves an analysis of the data coflected

through The University of Manitoba 1993 survey. The

flndings, examined in relatlon to the existing fiterature on

sunmer session, including the resu.Its of the original study

at the Universíty of Afberta, may add to our general

understanding of the phenomenon and provide the basis for
improved planning and policy development, both generally,

and at the specific institution at which this study was

undertaken .

The main purpose of this study is to contribute to the

existing information about summer session students who

attend Canadian universities. To generate more information

about sunmer students a representative sampJ-e of students

attending the 1993 University of Manitoba Summer Session

were surveyed to determine their characteristics and their
satisfaction with Summer Session. This study provides an

experience in adaptinq the Brook et al. (1989) survey

queslionnaire to another university setting. Replication

of the study by Brook et at. (1989) prov.ides another

experience with the research methodology including



3

tomodifications to the data analysis which could contribute

the general application of the instrument. Comparing the

results of thls study with the Brook et af. (1989) findings

demonstrates the utifity of such a comparison.

Data provided by this study has a practical application
to The University of Manitoba Summer Session. Information

about the major characteristics of the Sunmer Session

population facilitates administrative planning. Determining

why students attend Summer Session and theiï reasons for
dropping courses is of use to the Su¡mer Session

administration in dealing wíth marketing and retention.
Information on students' satisfaction with Summer

Session programming is important in meeting the needs of
students. Identifying student problems with Summer Session

programming is the first step ín meeting student needs.,

Identified problems arise from two sources; the internal
Sllrrùner Session operatì,on; or from the external environment,

i.e., the community, society or the larger institution.
Problems intrinsíc to the internal Summer Session operation

are generally the administrative responsibility of the

sunime r session dean/director who can exercise some controf
for resofving the problem. problems externaf to Summer

Session are beyond the control of the summer session

dean/director and there is Ìess potential for effecting



their resolution. Whife identifylng Surmer Session Otontu.l
is the first step, assessing' the source of the problem as

interna.I or externaf ì-s important in addressing the

problems. ProbÌems that are interna.I to the Summer Session

operation are of greater importance to this study because of

their potentiaf for resolution.

Backqround to the Studv

The University of Manitoba is the major teaching and

research university in Manitoba. In the L991-1992 Regufar

Session conducted from September to .Apríf , 1,493 academic

faculty taught courses ín over 120 disciplínes, in 21

faculties and schoofs. Totaf student enrollment in Regufar

Session L991--1992 was 24,824 students (The University of

Manitoba IS Book: Institutional .Analysis, L99L-L992; Tìne

University of Manítoba Executive Brief to the University

Education Revíew Commission, 1993).

The primary goal of The University of Manitoba is "the
provision of the highest possible graduate and undergraduate

education in the humanities, sociaf sciences, natural and

applied sciences, the creative and performing arts and the

professions" (The University of Manitoba Execulive Brief to

the University Education Review Conìmission, p. 3) . This

goal applies to the Summer Session, which is an extension of
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the regular academic year (Regular Session) conducted from

Septernber through April. In Surnmer Session, graduate and

undergraduate courses are offered, as are institutes on

speciaÌ topics, and travel/study courses. Most courses

offered in Summer Session are degree credit courses which

match the course content of the same course offered in

Reqular Session. The instructional contact hours for a

Sumner Session course approximate the instructional contact

hours for the same course tauqht 1n the Regular Session;

however, the Summer Session courses are taught over a

shorter time period.

Summer Session at The University of Manitoba is a

coflaborative effort of the Continuing Education Division

and the facufties, schoofs and departments. Thirteen

faculties and schools and 48 departments partícÍpated in the

1992 Summer Session. In that yeart 323 courses were offered.

in 3'12 course sections over the three academic periods:

Intersession, May 4 to ,fune 26; Summer Evening, May 4 to
Äugust 6; and Suïmer Day, JuÌy 6 to August 24 (Continuing

Education Dlvision -AnnuaÌ Report, I992-L993) .

Institutional reporting on SuÌnme r Session students is
limited. The University of Manitoba IS Book, the only

published report of Sunmer Session enrol.Lment, documents the

numbers of students in Intersession, Summer Eveninq, and
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Summer Day courses. The only official report which provides

a "head count" of Surnmer Session students, counting them

only once regardless of the number of academic periods in
which they registered, is the internal report sent to deans

and directors by the Office of Institutional Änalysis. The

1992 report indicated a tota.I of 6,223 Su:nmer Session

students, Srrnme r Session enroflment was 25? of the Regular

Session enrollment in L99I-L992.

The Universíty of Manitoba Sunune r Session enroflment is

slightly lower in proportion to Regular Session enrolfment

than the general proportion reported for North American

coÌleges and uiriversities. According to the Joint

Statistical Report published by Suîmer Session Ä,ssocíations,

sunmer sess-ion enrolfment in universities ranges from 30? to

402 af. regular sessíon enroflment.

At The University of Manitoba, Sunmer Session is

structured under the Continuing Education Division. The

Director of Surnmer Session reports to the Dean of the

Continuing Education Division, who reports directly to the

Vice President (Academic) and Provost (Appendix B, The

University of Manitoba Orqanization Chart) (The University

of Man.itoba fS Book: Institutional Änalysis, 199I-1992) .

Efforts to assess student satisfactions with their
Summer Session experiences present a challenqe because of



the characterj-stic division of authority and responsibility

for the funct.ions of Summer Session. The Director of Su]nmer

Session, a facuÌty rnember of the Continuing Education

Division, is responsíble primarily for the administrat.ive

aspects of the suInmer program, includíng budget, calendar

production, advertising, student registration, classroom

assigrìment. instructors' payroll, and the supervision of

rel-ated administrative and cferical- duties. .ê, cooperative

process is used to p-Ian and produce the Summer Session

program. The faculties, schools and departments retain

responsibílíty for the courses, including course content and

instruction. The academic units make recommendations to the

Director of Surnmer Session about the courses they wish to

offer in Su¡rìner SessÍon. The Director of Surnmer Session is

responsible for the overall program which includes both

developíng a comprehenslve program with an appropriate

bafance in the course offerings and for budgeting that

accommodates break-even financing.

Departments are expected to conduct student evafuations

of courses and instructors durinq both Sunmer Session and

Regular Session. These anonymous cours e / ins tructor

evafuations are used by instructors, department heads, deans

and directors to assess students' satisfaction with course

content and instructors.
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The division of authority and responsibility for Surnrner

Session was a consideration in this study. This

investigation of student satisfactions wlth Srmmer Sessíon

focuses on the administration of Suïmer Session, vrhich

incfudes those aspects of the program for which the Dírector

of Summer Session has responsibility. This study excfudes

investigation of the aspects of SuJnmer Session that are the

responsibility of the academic units, such as course content

and instruction.

Until 1993, lj.ttle information on student

cha¡acteristics and student satisfactions with the

administrative aspects of The University of Manitoba Su:rrrner

Session was availabfe. A similar fack of information on

summer students and their reaction to their sulnmer session

experiences has been a source of concern to summer session

associations and authors in the past decade (Schoenfefd,

1985; Young & McDougall , L988, f991). The Executive

CoÍùnittee of the Western Association of Summer Session

.êdministrators (WASSA) , which includes administrators from

the western Uníted States and western Canada, demonstrated

its concern by sponsoring a study on srurtmer students at the

Unlversity of Alberta. The original study conducted by

Brook et al. (1989) addressed the demographic and academic

charact.erlsti cs of sunmer sludents and student satisfactions
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with their sLmmer learning experiences. The survey

queslionna.ire h¡as intended to providê an instrument that
couLd be adapted and used by universities which share

certain characteristícs with The Universì.ty of AÌberta.

The researchers ü¡hô deslgrned the orígina1 survey

questionnaire recognized the divísion of authority
characteristic of sunmer sessions and, accordíngly, produced

a survey instrument that measured student satisfactions
primarify in those areas of sutnmer session which are under

the jurisdiction of a dean/director of suInmer session. This

questionnaire díd not attempt to evaluate instructors or

course content. The Uníversity of Manitoba SuÌnmer Session

survey was based on the questionnaire developed by Brook et

41. (1989), but the questionnaire was adapted to accommodate

focaf conditions and terminology. The minor modifications

made to the origina-L queshionnâire were considered for their
ímpact upon the validity and reliability of the instrument.

.A.IÌ analysis of the data collected in the 1993 Sì.rnmer Session

survey wilf be used to respond lo seven research questions.

Research Ouest'ions

The questions for this study were:

1. What are lhe characteristics of Surnmer Session

students at The University of Manitoba?
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2. What motivates students to register in Sununer

Session?

3. Why do students withdraw from Sùnmer Session

courses?

4. V'lhat are st.udent experiences (reported satisfaction)
in Summer Session, related to the administration of Summer

Session courses/ access to resources, the time schedul,ing of
courses, overalf course structure and J-ogistics, and pre_

session study? If problems are identified, are they related
to the internal operation of Su¡n¡ner Session or to the

external environment?

5. Is there a relationship between any specifÍc student

characteristics and student satisfaction with variables
related to the Surnrner Session program and its
adminís Lrat ion?

6. How do the resufts of The Uníversity of Manitoba

study compare with the findings of the Uníversity of Atberta
s Ludy?
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CI{APTER TWO

Literature Review

Most of the information ava.ilable on sunmer sessions is
contained either in reports issued by summer session

associations or in journal articles. Some independent

pubÌications provide historj-c research on summer sessions

over the past 30 years (Schoenfeld, 1985; Schoenfeld et al .,
l-978; Schoenfeld & Zillman, 1967i young & McDougaft 1992,

1985/ 1988, r991) .

Since 1970, some fiterature on suìnmer sessions,

primaril-y conference presentation papers, has been preserved

on microfiche in the ERIC cÕÌÌection. The annual

Bibliography of Su]nmer Session Literatu.re in Higher

Education has provided a reliable/ updated source of
research, reports, dissertations, and articles on sulnmer

session since 1978 (Younq & McDougaÌt I LggI) .

The nature and paucity of summer sessíon research has

been documented by Young and McDouqafl's publications (1985,

1988, 199I) on sunmer sessions in universities and colleqes.

A review of literature by young and McDougall (1989) on

su¡rmer sessions from 1945 through to the l97Os spotlighted
issues and topics relevant to the historicaf summer session
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operation. Until 1945, hlstoricaÌ research on the

development of summer sessions in North Ä.merica focused

solely on the pubÌic demand for better qualified teachers

and its ramífications. Research on summer session

administration foflowed, with early interest focusing on the

administrators. In the mid-1960s, Heidenreich identífied
the function and powers of s umrner session di¡ectors in
sefected institutions, and in L972 Ne.Ison developed an

inventory of adninistrative job titles and respons ibifities
(Young & McDougafl, 198B). Deaf (1977) identified the major

problerns of suïmer session administrators r,/ho were meribers

of the North -American Associatlon of Suïmer Sessions. For

four-year public institutions of more than 2,500 students,

two of the highes t.-ranking programming problems identified
were: meeting the needs of non-traditionaf students, i.e.,
mature students and part-time students; and the evaluation

of student reactions to sÌrrìner programs. More contemporary

studies have also identified these problems as continuing to

be the highest-ranking (Brookfeld, 1986; young & McDougalì_,

1988, 1991).

The needs of special interest groups such as part-time

and adult students differ significantly from those of the

traditionaf university student (Änisef, 1985, Uhl &

MacKinnon, 1991) . Suûmer session appeals to special-
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interest groups which, ln addition to part-time and aduft

students, include women (Rehnke, I9'19; Samson, 1985, Young &

McDougalÌ, 1985; 1988 ) .

Despite the increases in enroffment of these specíal

.interest groups in the general Canadian university
popuÌation, the Statistics Canada reports on university

summer sess.ion enro.llment do not ídentify part-time

students, adult students or women. In the Brook et af.
study (1989) on Surnmer Session students at the University of
Alberta, part-time students were reported to be 153 of the

Suïmer Session population. adult students 68%, and women

692.

The limited amount. of information available about sunrmer

session students at Canadian universities necessítates

turning attention to the general university population which

erÌcompasses s Lunme¡ session students. It could be

hypolhesized that the proportion of certain characteristics
in the general Canadian university population wilf also be

present in the same proportions in the summer session

population. Whether or not this hypothesis holds, examining

the characteristics of the general university population may

provide clues about the characlerlstics of summer session

students.
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Characteristics of Universitv Students

A number of enroffment trends in Canadian universit.ies

have contributed to the general steady increase in student

enrollment since the 1950s: (a) the continuing lncrease in

the number of fuff-time students, (b) the large increase in

the number of part-time students, (c) the growing nurnbe r of

adult students over the age of 25t and (d) the increase in

women students in both undergraduate and graduate fevefs

(.A¡isef , 1985) . These enrollment trends identify the major

characteristics of universíty students, that is, their full-

time/part-time status, gender and age. In addition to these

student groups, internatíonaf students are identified in

this study as a speciaÌ interest group represented in Summer

Session.

flrl I -Tima ql-r''dôñl-q

Although the remarkabfe increase in part-time students

in Canadian universities in the past 20 years warrants

attention, the number of full-time students afso have

increased and remain the major component of the university
population (Appendix D, Table 2) . Students who attend

university fuf l--time made up nearly two-thirds of the

Canadian university population in 1991 (Uhl & MacKinnon,

L992) . Tables 1 and 3 in Appendix D show the percentaqe of
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fufl-time students attendlng Canadian universitíes in 1991

(63?) closefy matched the percentage of full-time students

attendinq The University of Manitoba that year (62?).

Economic growth in the 1950s and the entry of the "baby

boom" generation into universitles in the fate 1960s and

early 1970s influenced the qrowth in the nunber of full-time

Canadian university students. The enrollment of fufl-time

sludents sfowed in the late 1970s and soared again in the

early 1980s. The weak nationaf economyi a nu¡ber of sociaf

influences, such as the increased educational requirements

of a highly technicaf society; and the expanding rofe of

women in all aspects of society, contributed to this

increase in the number of students in the 1980s (.Anisef ,

1985; Uhf & MacKinnon, 1,992) .

Those influences v,¡hich affected enroLlment in Canadian

universitíes since the early 1970s afso affected fufl-tlme

enrollment at The University of Manitoba, but with less

dramatic increases. Over the 2O-year period from 1971 to

1991, Canadian ful1-time enrollment increased by 65?

(Appendix D, Table 2), compared to only a l-38 increase in

full-time enrollment at The University of Manitoba (Appendix

D, Table 4) . Despite the Ìack of growth in the number of

fufl-time students at The University of Manitoba during the

1971-f981 decade, the percentage of full-time students at
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universities.
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1991 egualled that of Canadian

At present, more than one-third of the students in

Canadian universities are attending on a part-time basis.

In 1991, 37? of al-I Canadian university students were

attending part-tíme (Appendlx D, Table 1), a figure whích

matches The University of Manitobars 38% part-time

enrollment (Appendix D/ TabÌe 3). During the period from

1971 to 1991, the nunber Õf part-time students in Canadian

universities íncreased by L022, as compared to the fuff-time

student increase of 65? (Appendix D, Tab1e 2). At The

University of Manitoba during those twenty years, the number

of part-tíme students increased by 448%, as compared. to the

number of fufl-time student increase of onty 13? (Appendix

D, Tabfe 4). Thus, since the 1970s, part-time students have

become a substantial component of the university populat.ion.

The emergence of a part-time student population has

resufted in some changes in the characteristics of

university students . A L9B2 survey of 2,OOO Canadians 18

years of age and over sponsored by the Canadian Association

of Adult Education (CÄÃE / 1982) first revealed that amongt
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part-time fearners ln both universities and cofleges there

were more students who were 25 years of age or older, as

welJ- as more females than were reported for the full-time

student population. In addition, the survey indicated that
part-time students tend to come from families where parental

income and educat-ionaf attainment are lower than thal of the

fufl-time students. These factors and other circumstances

characteristic of part-tirne students, such as employment and

famiÌy commitments, presented universities wj-th a challenge

in accommodating the part-time student (Uhl e MacKinnon,

1 qq, \

AduÌt Studen ts

The large increase in the nurber of part-time students

by the mid -1980s afso brought an increase in the number of
aduft students (Uhl 6. McKinnon, L992) . Brookfeld (1986)

defined an aduÌt student as a non-traditional, student who is
twenty-three years of age or ofder. This definition of an

adult student was used in the Brook et al . (1989) study. At
present, over haff the university population in Canada is
ofder than the tradítional LB Lo 22 years of age. Adult

students comprised 568 of the 867,352 Canadian students in
1991 (Appendix D, Table 5) compâred to 452 of the 24,3A4



students at The UniversÍty of Manitoba (Appendix D, Table

1) .

Brookfeld (1986) documented a decrease in enrol.Lment of
the 18 Lo 22 year-ofd student in American universities and

the increase in enrollment of aduft fearners. Canadian

enrollment statistics show that this phenomenon was afso

occurring ín Canada. In Canadían universíties between 19g1

and 1991, students 22 years of age and und.er increased by

292 and students 23 years of age and over increased by 36g

(ì\ppendix D, Table 6) . This pattern was not characteristic
of The University of Manitoba where, in that decade,

students 22 years and under increased by 262 and students 23

years and over increased by onty 11? (Appendix D, Table B) .

The relatj.vely small increase in adutt learners at The

University of Manitoba in the 198Os accounts for the fower

percentage of adu-It sludents on that campus, compared to the

average percentage of adult students at canadian

universities.

crowth in Iifelong learning, which 1s reflected in the

increase of aduft students in Canadian universities, has

been attributed in part to a demographic change in the Norlh

-American population (Brookfeld, 1986; Long, 1983) . The

nunìber of adulls between 24 and 45 years of aqe has

increased in relation to other age groups (Canadian
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Àssociation of Aduft Education, I9B2) . Technological change

and the knowledgre explosion it has created make lifelong
learning essential for successful functioning in the

contemporary environment. "Mature students i.e., students

in the non-traditional age group, constitute an important

part of the potentiaÌ future clientele of post-secondary

institutions'r (Uhl & MacKinnon, Igg2, p.53) .

Schoenfeld (1985) investigated student characteristics
in American unÍversilies and reported that sunmer sessíon

students tend to be older and more serious about their
studies than students attending reguÌar session, and also,
more likely to be married and in graduate schoof. Brook et
al . (1989) reported that two-thirds of the students

attending summer session at the University of -A.fberta were

age 23 or over, and that this older cfienteÌe has interests
in professional upgrading, tighter course loads and learninq
for pJ-easure.

Femafe Students

"The most significant development in post-secondary

education in recent decades, and the one lhat has most

influenced enrofments has been the phenomenal increase of
women students at alf leveÌs of post-secondary" (Uhl &

MacKinnon, 1992, p. 49). By the beginning of the 1990s,
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women in Canadian universities were in the majority, in bolh

fulf-time and part-time study. In 1991, S2Z of fulf-time
students and 622 of part-time students ín Canada were

females (Äppendix D, Table 9) . In comparison, in 1991,

women at The University of Manitoba constítuted 51å of futl-
time students and 512 of part-time students (Appendix D,

Table 11) .

Betvreen 1"98L-199L, women became the majority of the

universlty popufation. During that decade, the number of
women enrolled fufl-time in Canadian unlversities increased

by 472, while the nunù)er of men increased by only 19å

(Appendix D, Table 10) . At The University of Manitoba

during thaL period, the number of women increased by 26? and

the nurnbe r of men increased only 8å (ÄppendÍx D, Tabl-e 12).

AÌthough women constítute the majority of the student

population in Canadian uníversities, significant gains have

not been made in alÌ program areas or at all levels (Gregor,

1993) . This reality persists despite efforts to improve the

gender bafance in traditionally male program areas that
would benefit from female involvement as we.lf as províde

females access to attractive employment opportunities.

Eedera.I government initiatives included requirements thal
50% of the Canada Schofarships to fírst-year students in the

natural sciences and engineering be given to women. "Such



2L

initiatives. along with the various efforts of the

institulions themsefves to attract and assist mature women

in returnlng to continue their studies, have facilitated the

dramatic increases in enrolment" (Uh] & MacKinnon, I99I,
p.5f). These authors sr.rggest that the circumstances warrant

institutional efforts to equalize opportunity for the female

studenl majority. Young and McDouqall (1991) maintaín that

sunrmer sessions benefitting from the grrowth in female

attendance share this institutional responsibility.

In addition to the high-growth student groups such as

aduft fearners and women, universities must consider

students from minorit.y groups. International students are a
minor.ity whose numbers are not growing substantiafly, but

they do provide a resource for the uníversity and theír
presence adds to the diversity of the post-secondary campus.

"There exists a general consensus in Canada that having

internationaf students present on Canadían campuses is both

desirable and beneficial" (Uhl & MacKinnon, 1992, p.54).

Aside from the huftanitarian responsibility to provlde

training and research experience to students from developing

countries, Canada benefits from vafuabfe trade and

diplomatic contacts, which improve Canada's ability to
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function effectively in a global economy (!Íiltiam, l98B; UhÌ

& McKinnon, L992) .

fn 1991-1992, 3'7,269 international studenls enrolfed in
Canadian universities (Universities: Enroffment and Degrees,

Stat-istics Canada, 1991) . At The University of Manitoba, ín

199L-L992t 1,241 international students were enrolfed, an

i"ncrease of onl-y 0.09å over the 1,136 international students

reported ten years earlier (The University of Manítoba IS

Book: InsLitulional- Statistics, L98L-L982¡ I99I-I992) .

.A,lthough internationaf students comprised only 5? of The

University of Manitoba students, they may constitule a much

Iarqer proportion in Summer Session. International_ students

attendlng the three unj.versitíes in Manitoba, The University
of Maniloba/ the University of l{innipeg, and Brand.on

Un.iversity, as welÌ as those attending Red River Conmunity

College in l{innipeg, are a potential clientele for Sunmer

Session at The University of Manitoba because their foreign

student status does not permit them to seek empÌoyment other

than on the campus they are attending. With limited
opportunities to work, they may choose to take courses in
SlrÌnmer Session to reduce the time required to complete their
degrees (PersonaÌ communication with Dr. L, Eide, Director,
The University of Manitoba InternationaÌ Centre for
Students, January, I994) .
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Enroflment Motivation and Attrit.ion of Universitv Students

The preceding review of the groups of students that make

up the universíty population underscores the diversity in
the student population. This diversity adds to the

complexity of determining what motivates students to attend

university and what causes them to drop out.

Reasons for Universitv Enrollment

Factors that motivate students to attend university
include underÌyÍng societal- inffuences, as well as culturaf,
family, and individual values and expectations. In Canad.a,

societaÌ influences include the policy of broad

accessíbility to higher education over the last 25 years

(Slater, 1988) . "This increased accessibility has resulted

in proportionately larger postsecondary student populatíons

in Canada and the United States than in any other part of
the world, with Canada slightly behind the United States in
this regard" (Commission of Inquiry on Canadian University
Education, 1991, p. f3).

Democratic governance, characteristic of Canada and the

United States, requires an educated population which can

perform citizenship rofes and meet the requirements for a

trained and specialized work force (Sfater, 19BB) . A¡rother

essential characteristic of higher educatron systems in both
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Canada and the Uniled States that may motivate students to

enroll in universÌty is the absence of prestiqious

alternatíves to universities at the post-secondary .ÌeveI .

Conmunity college and other technical training programs,

when available, may not be perceived to provide the job

opportunities and social status associated with a university
degree (Conrnission of Inquíry on Canadian University

Education, f991). Robert pike, in a reaction to Sfater's
(1988) article on the crj-sis in universj.ties, cornments that
in a broad sense universities have been vocational for the

past B0 to 100 years:

.,. there has been, since the middle of
the 19th century, a close relationship
between the possession of a university
deqree and a better job or higher
status. Universities have become
associated not onty with learninq and
acquiring knowfedge for a particufar
professional fieÌd but with the idea of
status, security and upward social
mobility. Statistics show .. . that this
function of the universities as
"fegitimating" institutions has not
declined at afl. There is a tremendous
pressure from students from aÌÌ segments
of society to get more education and
obtain more qualiflcations because they
still see higher education as closely
finked to job opportunities, in the
broadest sense. Thís underlies the
legitimating role of these instÌtutions,
Ìinked to the hope of increased job
opporLunities. The unlversities have a
probÌem in lhat they cannot guarantee
that opportunities are qoing to be
there, although a potential job market.
for university g,raduates exists, even in
the most fluctuating of circumstances.
(pp . 23,24) .
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The traditional concerns about the social or civillzing
functions of higher education are being repfaced by an

emphasis on the respons ibi 11ties of higher education towards

the economic system.

In addition to the perceived relationship between a

university deqree and a professionaf career, the increasing
complexity of employment requirements is an important factor
in motivaLing students to attend university. The Commission

of Inquiry on Canadian University Education (1991) predicted

that 40å of af l- new jobs between the years 1989 and 2000

will require 16 years of education. In comparison, in 1986,

only 23? of jobs required 16 years of education.

Advancements in technology have changed the sociaf and

economic vaì-ue of higher education to society. The

university's function has expanded to Ínclude not only the

advancement and transmission of knowledge, but also greater
participation of the institutÍons in the transfer and

application of this knowledge to the community. Ä

knowledge- intens ive economy requires an educational sector
that is in cfose touch with the needs of the economy and its
principal agents. From this perspective, cornmunity service
is no Ìonger an auxiliary activity for universities.
Rather, universities are being urged to direct their
research and educationa.L rnissions to community service
purposes (Universíty Education Review Commission, 1993;

Laj eunesse & Davidson, 7992).
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More informatlon about students, their needs, and what

motivates them to attend university would assist
universities in adapting more quickly to students' changing

needs and to address the rea_l issues affecting universíties
(Paquet, 1988) . Pressure from the community and from

students who require an education that is relevant to the

economy indicate that the present response of the university
to the demands of the community is ínadequate. The

MacDonald Commission demonstrated its lack of confidence in
the ability of universlt.ies to respond to societal and

student needs. The Commission recommended "... putting more

of the subsidy into the hands of students, and tetting the

market direct, more than it now does, the types of education

and training provided, the way it is provided and the

institut.ions that witl provide it" (Stater, 19BB). The

serious attention which the concept of a voucher system has

recently received from the federaf government is evidence

that government befíeves that universities have faíIed to
provÍde the educat.ion and traininq which meets the needs of
Lhei r students.

There is a fack of information generafly about the

needs and motivations of university students, and

specifícal1y about the reasons students enro.IÌ ín summer

session. Both Kelfer (1982) and Schoenfefd (1985) reported
that students attend sunìme r session to accelerate progress

towards a degree, pursue additional courses in a major,
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maintain or upgrade professional competence, broaden

electives, lighten a regular term l-oad, concentrate on fewer

courses, and work cÌosely with a specific instructor.
Kelfer (1982) reported that economic factors such as

emplol¡ment opportunities, and curricular factors such as

accel-eratinq a deqree/ had more Ímpact on motivating
students to attend sunìmer session than logistics such as

smaÌler cl-asses and fewer students. Schoenfetd (19g5)

reported further that academic reasons for attendance, such

as acceferating progress towards a degree, were more

important for graduate students than for undergraduate

students. The Brook et a.l . (1989) study found the same

reasons for summer attendance that Keffer (1982) and

Schoenfeld (1985) reported but, in the later study, an

additional high-ranking reason for attendance was "to enjoy
a fearning experience".

Statistics Canada's National_ craduates Survey of
24'7,000 1992 graduates of Canadian universities, and

career/technical and trade/vocational training institutions,
j.ndicates that Canadian students may be changing their
expectations of hígher education, and hence their reasons

for attendíng unlversities and colleges may also be changing
(Education Quarterly Review, 1994) . craduates from a

variety of institutions were asked to rank four reasons for
enrolling ín the hig'her education programs which they had

completed:
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(1) General sel f- improvement was considered more

important than any of the other reasons for enrolling (2.71

out of 3);

(2) In-depth knowledqe of a fietd of study (2.56);
(3) Improved chances of a qood income (Z.SO);

(4) Acquisítion of job skills (2.41]t .

Respondents placed a reÌativel-y hiqh IeveÌ of importance on

the four reasons which the study provided reÌated to their
reasons for enrof l-ment. Ä,t feast 8T* of bache.Ior,s

graduates considered every reason as important or somewhat

important. However, the experience of these graduates did
not meet their expectations. They ranked their programs

.lower in providing them with skills, knowledge and

opportunity, than they ranked their reasons for enrolling.
The largest deviation between the extent to which the
program provided skills, know-Ledge and opportunity (2.01),

and the importance of studentsr reasons for enroflirrq (2.4l.)
was for "acquisition of job skil-fs" (Education euarterlv
Review, 1994).

Despite evidence of disillusionment with the abilíty of
higher education to provide job skills, accelerating
progress towatds a degree and upgrading professional

competence are still primary student motivations for
attending university, generally, and also the reason for
attending sunmer session. The increase in personal reasons,

such as to enjoy a l-earning experience and general self-
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improvement, may reflect student avJareness that a university
deqree does not guarantee a professional job.

The expectation that a university education fosters
upward mobility have been part of the phíLosophical moorings

of Canadian policies on higher education accessibility
(Slater, 1988). Universaf accessibility, while not touching
aff income groups equal1y, has largely been achieved. The

historic emphasis on accessibility has created a system that
does not focus on the devefopment of excellence and has

burdened universities with an unevenly prepared student
popuÌation (Slater, 1988) . UnÍversities are too specialized
and capital -intens ive to take on the probfem with remediaf

programs (Stewart, 1988). One resuft of this situation is
student attrition,

At tri t ion

The report of the Commíssion of Inquiry on Canadian

University Education (1991) revealed that uníversities, as

wefl as provincial governments, have no idea of university
attrition rates. The Commíss.ion maintaíned that no reliabfe
information is availabfe on studenls who do not graduate.

From avaifable data, the Commiss_ion concluded that 42p: of
full-tine students who entered university in 1985 failed to
get a degree from that university within five years.

Although lìt.tle is known about the fate of students who

dropped out, the Comrnission assessed that âboul half of
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these drop-outs are neither failures nor transfers Lo

another university or coIlege. At the qraduate levef, the

average attrition rate in both master's and doctoraÌ studies

is about one-third. The Conmission report indicates that
high attrition rates correlate with hígh institutional
accessibillty. For accessible universities, the non-

completion rates for the 1985 entering cohort ranged from

312 Lo 58å; for institutions with more sefective access

policies, the degree non-completion range was 158 to 48å.

The Commission believes that high attrilion rates are not

due only to students discovering their lack of interest or

lack of suitability for university, but are afso a slnnptom

of inadequate quality in the orqanization and defivery of
education.

General lack of interest in student attrition in
Canadian universit.ies ís also evident in routine university
evaluation procedures. Generafl-y, instructor,/course

evaluations do not include feedback from students who drop

courses because those students have withdrawn before

evaluations are conducted. Äd hoc studies such as the one

by Brook et aI. (1989) provide the only information on

studenls' reasons for droppinq a course. Brook et aÌ.
(1989) reported that 188 of respondents had dropped a Surnmer

Session course. The reasons, ranked in order, were: (a)

personaf (57.53)f (b) insufficient time for reading (53.12),

(c) other (44.12), (d) pace was too fast (42.12), (e) course
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was too difficult (40.0U), (f) course did not meet

expectataons (18.43), and (S) too much competition for
course resources (1 .92) . The "personal" and ,'other reasons"

responses from students may indicate that withdrawaf was not
related to dissatÌsfaction with the Surnme r Session program.

Although student withdrawal from summer session courses

sometlmes invol-ves personaf cj-rcumstances, the program

related reasons for withdrawal warrant investigation.
Student satisfaction with sunmer session prog:ramming is
basic to the success of the sunmer program (young &

McDougall, 1991).

Factors Affectino Sunüner Session prooramminq

The devefopment of sutnmer sessions as an accepted and

important component of North Ämerican universities has been

credited i:o the response of summer sessions to student
needs. The primary reason for the development of any sunmer

schooL has been the education of teachers. The ambitions of
school teachers for more thorough preparation, and the

desire of the public for better schools for their children,
produced sunmer term programming in North Ämerican post-
secondary institutions (Young & McDougall, l98B, 1991) .

Jenkins (1985) reported the most notabÌe factors
contributinq to the success of the University of Írlisconsin

Summer Session were "high quality teachinq and public
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service programming in response to the summertime needs of
continuing degree cand.idates and others" (p. 19) . Norris
and Poul-ton (1985) observed that the emphasis in summer

session planning shifted from specifíc content or discipline
programming to a number of other concerns: (a) the needs and

interests of learners; (b) the use of ínnovative resources

for program defivery; and (c) the evaluations of program

outcomes or "quality" (p. 55) . O,Falfon (1985) also

identified fearners' needs and program delivery as two areas

experiencing significant administrative emphasis in
progressive sunme r sessions.

Sunmer session proqramming, with respect to this
study, encompasses al-1 administrative aspects of student
learning experiences, but excludes any assessment of course

content and the quafity of the instructlon. The

administratíve aspects of sì.:rnmer session programmlng can be

categorízed as being refated either to the internal summer

session operation or to broader issues affecting' the larger
institution. There is more potentiaf for control over those

factors related to the internal aspects of sum¡ce r session
(Sarnson, 1988).

Sr.Ìnmer Session Internaf Factors

Samson (1985) identÍfied six areas of sunrme r session

operation that continually require attention and

clarification if summer programming is to meet student
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needs: (a) mission and goals of higher education, (b)

administration and governance, (c) delivery of instruction,
(d) innovation and experimentation, (e) relationship of
sunmer sess.ion to the conventlonal academic year, and (f)

the role of the suInmer dean/director. Later, Young and

McDougall (1991) confirmed the importance of these six
adrninistrative areas to the success of summer session

programming. Surnmer session commenlators provide an

explanatíon of the relationship of these internal
administrative factors to the success of summer programming.

. Within the larger institution,
individual faculties and schoofs may have somewhat differíng
views on what their summer programming is intended to
accomplish. This diversity of purpose can be tolerated, but
it is essential that everyone withín the institution know

the cof l-ective surnmer session míssion and goals (Samson,

1985) . Samson (1985) recommended involving key

representatives of the university community in developing

the mission and goal-s statement. Institutional cooperation
in the development of mission and goaf statements was

reinforced by Young and McDougall (1991):

Tt is important that the guides for action by the
summer session be identified, articulated andpublicized, and these guides (mission, functions,
goals and objectives) should be aligned and
congruent with the institutional performance
guides of the same kind ... It is through this
process involving central adminÍstrative official_s
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and representaLives of the university community
serving on the Advisory Board or faculty governing
body thal afl become knowledgeabfe about the
nature,. p.lace and rofe of sunmer session, pp. 10-
11).

Throuqh this cooperative process vafues are articuÌated,
possible conflicting assumptions are identified, and a sense

of commítment and involvement can be deveÌoped. This

procedure also can encourage members of the university
community to view summer session as being an integral part
of the institution's functioning, rather than an appendage

or separate activity (Samson, 1985) .

Survey data of .Amerícan and Canadian universitj,es,
indicated that 50? of Canadian and 20? of the American

un.iversities had written mission and goals statements. In
40% of Canadian universities and lTã of American

universities, the sutnmer session mission and goals statement

had been approved by the institutiona_I community, including
the centraf adminlstration. In 202 of Canadian universities
and 15U of American universities, the role and mission

statement had been reviewed during the fast three years

(Young & McDougafÌ, 1988).

In the 1988 study all Canadian sunmer session

administrators reported the same three purposes for sunmer

session: (a) to provide courses for regular session
st.udents; (b) to pernit regular session students to make up

deficiencies; and (c) to provide courses for identifiable
groups other than degree students (young & McDougall, 198g).
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These three purposes afso were rated most important by a

majority of the .American universities. The mission and

goafs statement of The University of Manitoba is closely
afigned wíth the three main purposes for summer sessÌons in
Canadian universities (Äppendix C, Executive Brlef to the

University Education Review Cornmission, L993\ ; however,

there is no published mission and goafs statement for The

University of Manitoba Sununer Session.

Communicating the commonalÍty of the mission and goals

of summer session with the mission and goals of the larqer
institution has a positive effect on the perception of
faculty about the vafue and importance of summer sessíon.

Positive faculty perceptions, in turn, affect the .Ievel of
invofvement and cooperation of faculty in the suInmer session
program. Such cooperation is essential to a successfuf

summer program (Young & McDougaff, 1,99L) .

Administratíon and Governance. The org,anizational

structure of summer session within an ínstitution and the
pattern of program planning are related to: institutionaf
traditions, factors of historical development and

geographical location, institutionaf mission and g,oaf s, and

the resonance of persona.Iities. The organizational
pfacement of surnmer session ref.Lects directly the status
accorded sunmer session in the institution's total operation
(Younq & McDougafl , I99I) .
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The organizational designs which young and McDougafÌ

(1991) found common to s urnrner sessions incfude a totalfy
centralized structure; a hiqhfy centrafized structure for
part of the program, surrounded by a host of decentralized
partsi and a looseÌy coordinated decentralized system. The

highly centralized structure with a host of decentralized
parts best incorporates two key features necessary for the

successfuf administration of suInmer session. First, facul-ty
must be involved so that they have ownership in what is
happening; the synergism of the sunune r program comes from

the enthusiasm, drive and vitafity of faculty. Secondly/

there must be a minimum of red tape that woufd tie up and

frustrate the summer session operation (Samson, 1991).

The patterns of summer sêssion program planning are

ref}ect.ive of the three common organizational designs. The

degree of centralized control determines the nature of the
planninq operation and the personnel invofved (young &

McDougafÌ, 1991) . In the study of North American

universities conducted by yoÌ¡ng and McDougall (1999), onfy
5? of the unÍversities reported that the sunmer session
personnel took full responsibiliLy for the development of
the summer session academic program. In about one-quarter
of the universities the summer session personnel developed

the program in cooperation with the academic units, and Ín
another one-quarter of the universities the summer session
personnel simply coordinated the programs, which had been
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planned and deveÌoped by the academic unÍts. In three out

of every ten universities studied, a combination of both

coordination and cooperation was used.

Deliverv of Instruction. Delivery of instruction in
the surnmer session has always varied from the regular
session, if for no other reason than the shortened time

frame wÍthín which instruction takes place. SuÌûner courses

are most often presented in intensive or multiple time

formats. Some are components or modufes of regular year

courses and the laboratory experience in some cases are

changed to accomrnodate the different interests of the summer

cfientele. General.Iy, slunmer courses are offered. on campus.

Rehnke (1979) surveyed summer session administrators
for their predictions for surnmer session programming in the

future. They predicted that demand would increase for
practical and job-related courses, such as cooperative
programs with industry and business, and credlt internship
programs. These programs would require off-campus

experiences and new technology for defivering instruction to
the Iearner in conveníent formats and convenient .Locations.

This prediction has proven to be insightfuf but universities
have been slow in lheir response to studentsr needs and the

use of new technology (Young & McDougaff, L99:-) .

The report from the Commission of Tnquiry on Canadian

Un.iversity Education (1991) ¿ppl¿uded the success of
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electronic technology in Canadian universities. Arl

increasing use of the new technology is to aflow on-campus

studenls to take courses that are over-subscribed or
otherwise unavailabJ-e. The report emphasizes the need for
coordination of effort, particularly in the areas of video
and computer-aided instruction. The reconmend.atíons put
forth in the report include the expansion of distance
education in universíties and the necessity for governments

to recognize the value inherent in distance learning and to
provide adequate sltpport for its expansion.

Although much has been accomplished at The University
of Manitoba in applying electronic technology to the
delivery of university courses (The Continuing Education

Division Ännual Report, L992-L993), the need for human

resources ín training' and development and problems with
financing timit the University's use of this technofogy.
Other barriers are identified in the Univers j.ty Education
Rev.iew CommissionÌs (1993) report: (a) inter- institutional
competitÍon poses difficulty for the cooperative
partnerships that are increasingly required for cost_
effective access to te I ecommunicatíons technologiy; (b) the
lack of federaf government programs and incentives makes it
more difficuft to inltiate provincial government cooperative
ventures; (c) faculty resistance; (d) lack of incentives,
and (e) lack of training and support services.
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The electronÌc technofogy, currently used at The

University of Manitoba, such as video, VCR, and the

telecommunications network for distance education. has

potentiaf for application for suìnmer session instruction.
This lechnology could provide geographically disadvantaged

students the opportunity for sunmer courses, expand the

course options avaifable to students, allow for flexibitity
in course scheduling, and prevent course cancellations.

Innovation and ExÐerimentation. The lack of
experimental research in summer sessions has, accordinq to
Samson (1985), prohibited any fundamental and creative
differences in either the design or delivery of sunmer

courses. A major obstacJ,e to innovation and experimentation

in summer sessions is the rigidity and protective nature of
universities (Samson, 1985) .

Young and McDougaIl (1991) investigated factors that
were associated with creativity in surnmer sessions Ín the

United States. Most of these "creative programs" dealt with
the rnechanics of packaging and delivering education. Only

11% of aÌ1 programs identified as creative were truly
experlmental . The factors deemed to be most important in
spawningi the creative programs were the internaf inffuences

of departmental faculty; the lnitiatives of individual
facu-Ity menbers; the summer session director; and the

encouragement of central institutional administralors.
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Externa.I factors related to creative programming incfuded:
responses to general public concerns; genera.l societal
trends; current and potentiaf student interests and demands;

and requests and expressions of interest from occupat.ional

groups.

RelationshiÞ of Surnmer Session to the Academic year.

Young and McDougall (1991) reported that two-thirds of the
universities which they surveyed considered the suîìme r
session to be separate from the regular academic year, while
one-quarter of the universities considered the summer term

to be an integral part of the year-round operation, and of
equal rank with the other academic terms. Despite the
majority viewing sunmer sessíon as a separate operation, the
surveyors found general agreement that the differentiaf
between summer session and regular session is diminishing.
Vùhile this fact is víewed positively by most sunmer session
adninistrators, some may fee.I tension in this shifting and

integration. AdministraLorsr concerns are refated to the
loss of the uniqueness and mission of summer session, and

even the loss of their personal role in the institution.
Änother view is that the sulnmer session can blend with the
regular academic terms without l-osing its identity.

One of t-he significant reasons that sunmer sessions are

moving more closefy to the acad.emic pattern of the regular
session is the growing number of regular session students
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returning in the summer. The combination of increasing

requirernents for undergraduate degrees in some majors/ and

students' interest in completing their degrees in a shorter
period of time, makes summer attendance attractive to many

students. Meeting the needs of students who wish to

acceferate degree completion while at the same time

maintain-ing the unique role of sunmer session in
accommodating students with special needs is a cha.Ilenge

facing deans /directors .

Role of the Srrmmer sessiôn Ðêân/Di rê.1.\r There is
evidence of change in the role of the summer sessÍo¡.

dean/director. The five predominant respons ibi l it j_es

carried out by su¡ìmer session deans /directors, as reported

by Young and McDougafl (1985) were: (a) editinq the summer

session bulletin; (b) cancelfing' Iow-enrollment cfasses; (c)

setting policy on minimum class size; (d) publicity and

public relations ; and (e ) preparing the sì.rnmer j-nstructional

budget. These reported respons Íbil ities were indicative of
sulnmer sessions in which the dean/director had littfe or no

responsibility for the planning and devefopment of the

academic program. However, in a fater study by young and

McDougafl (1989) only 108 of Canadian summer session

deans/direclors reported that the academic programs were

developed exclusively by instructional units. The majority
of respondents reported that they developed proqrams using a
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conbination of cooperation and coordination with academic

un1ts. The cooperation and coordination mode.I can be

advantageous lo t.he sù¡nmer session dean/director. The

potentlal for creativity is enhanced in an environment of
co11egia1 cooperation.

The role of a dean,/director includes monitoring and

addressing the programming problems of summer session. The

potential for success in problem solving is refated to the
amount ôf authorj-ty held by the dean/director of summer

session in the areas where problems exist.
The six internal areas of sunmer session discussed in

the preceding paragraphs, are, in varying d.egrees, under the
control of the summer session dean/director. !ùhen

programminq probÌems are re-Iated to these internal areas of
the summer sessíon operation, some potential exists for
action towards their reso.Iution. On the other hand, when

problerns emanate from the external environment or are

chronic instltutional problems, the summer session

adninistration has litt]e or no influence on their
resolution.

Institutional and External Factors

Problems identified in the general university system

often have irnplications for summer session. Criticaf
conmentary about universities raises issues that relate to
programming/ such as: the proliferation and duplication of
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programs; academic standards being too Ìow; the system not

meeting the needs of the market-place for appropriately
educated graduates; the waste and inequitabfe distribution
of resourcesi and the syst.em being, laggard in adapting its
methodology, particularly in apptying new technoloqfy to
higher education (Paquet, 1988; Sfater, 1988, Skolnik,

7992) . Three sources of university problems receive

frequent comnentary: (a) university funding, (b) the decfine

of the institutional culture, and (c) university management

(Paquet, 1988; Slater, 1988) . There is no attempt to
address problems emanatÍng from t.he external environment in
this study because summer sessíons are unable to influence
or control these factors and must depend upon the largrer

institution to deal with such problems. A discussion of the

main sources of external problems assists in classifying a

problem as to its source.

University Fundino. White university enrolfment. and

the amount of sponsored research have grown dramatically in
the past decade and a half, unÍversity operating budqets

have stagnated. Financlal restraint has 1ed to decreases irr
services, and to increases in tuition fees and

sludent / instructor ratios. Scientific and technicaf
equipment in rnany cases has become obsolete, and libraries
have not been able to maintain their coffections. Student

support services such as medical, counsel.Iing and
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recreational facifities afso have had funding reductions
(Husband, 1988; Stewart, 1988). The Standing Senate

Committee on National Finance, in its 1985 analysis of post-
secondary educatíon, concluded that, whatever else is wrong

with higher education, Lhe Lack of funding is chronic
(Stewart, 19BB) .

During the past two decades the direct role of the
federal goverrìment in post-secondary education has

dj.minished (Gregor, 1992'). One consequence of this
devo.lvement of the federal- government in education has been

chronic under funding of post-secondary education (Johnson,

1985; Sfater, 1988) . The effect of both the restraints of
the federal goverrinent and the provinces r tighter fiscaf
policies has been that the operating grants per student have

been declining since 1977 (Skotník, 1992). Such díffÍcuft
economic circumstances in universities coufd reinforce the
need for qrealer self-support monies for the operation of
srülmer session. High levels of self-support for summer

programs create several ,'ripple effects", that could have

defeterious consequences (young & McDougalf, LggL, p. 95) .

Courses and prograrn offerings may be extricated from their
educationaf context and placed in a stricter marketÍng

context. This may destroy program balance and integrity,
slnce offerings yíeld lo popuÌar areas that attract large
student enroffments, Under these conditions, required
courses that are traditionafly offered and that students
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expect to be avai.lable in sulÌLmer session may be eliminated.
Where enrolfment restrictions have been rmposed for reguÌar

session, students may be dependíng upon suInmer session to
take courses that they cannot obtain in regular session.

Without the assurance of .long-range continuit.y of provincial
and institutionaÌ funding, .Iow-enrof lment courses, such as

graduate courses, may be casualties.
Funding restrictions may produce innovative solutions

in a healthy envj-ronment; but proJ.onged, strinqent funding

is a limiting factor in maintaining a comprehensive,

balanced and progressive summer session. Inadequate funding

is affecting the foundations of the institutions of higher

education, includinq the institutional culture (Sibley,

1988).

Change in the Institutional Culture. A decl-ine of
institutíonal culture in uníversities can, in part, be

attributed to the rapid growth of systems of higher
education and an orientation towards the individual
discipl ine*bas ed career, which produces faculty members who

are socially and psycholoqically independent of the

institution and the professíon (Nisbet, 1971; Blankenship,

1977; Becher, L98L, Clark, 1983; Ditl,, 1991). The erosion
of the institutional culture have implications for summer

sessions. A decÌine in the institutional culturê affects
the leveÌ of comm.itment of faculty to the institutionaf
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miss.ion and goaIs. Faculty focused on career advancement,

as it is defined and supported by their discipline, may not

cooperate in teaching undergraduate courses in summer at the

expense of their research programs. Most faculty teach in
sunmer session because they choose to do so, sometimes with
the primary purpose of supp_Lernenting their safaries. Thus,

suInmer session may need to increase the incentives that
contribute to a more satisfactory response from faculty,
such as increased salaries, funded research opportunities,
and fewer cancel1ed courses (Young & McDougafl, 1991).

Universitv Manaqement. The decline of the

institutionaf culture is one indication that the

instituLion, as an enterprise, has not been optimally
managed (Sibley, 1988; Cameron, 1991). The management of
universities has been a major concern among contemporary

observers of post-secondary education. Some of the areas of
concern relate to organizational structure (Baldridge, 1971;

Cohen a March, 1,91 4\; incompetent leadership and ineffective
decision-making (Husband, 1988; Paquet, 1988); and the

universities' rigidity and resistance to change (Cameron,

1991; Sibley, 19BB).

In response to criticism al:out university management

the federal goverrìment appointed the Commiss.ion of Inquiry
on Canadian Education (1991) . The Commission investigated
public perceptions of universities and colleges and reported
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that Canadian universities are fundamentafly healthy and

serving the country well. On the whofe, the Commission

found that students and employers were not dissatisfied.
The main complaint to the Commission came from universities
themsefves: that they are badly treated financially. The

second major complaint was from government funding agencies

c.Iaiming that universities fail to provide usefuf

information about how they use the money that they receive.

The Government of Manitoba established the University
Education Review Commission in 1992. The University of
Manitoba presented an Executive Brief (1993) to the

Commission which included information about the University's
governance and management. The theme of the Brief was the

erosion of funding and the compromise it presents in
carrying out the mandate of the university. The Brief
concfudes that the matching of resources with
respons ibi lities in order to produce quaÌity higher

education requires a jolnt governrnent and university
conmitment.

The administrative statement about the governance of
The University of Manitoba, as reported in the Executive

Brief (1993). expressed satisfaction wÍth the status quo:

The current governance system within the
Universrty of Maniloba is sound. I{hile its basic
structure has been unchanged in any materiaf
respect for 25 yearsf the po-Licies and procedures
which result from the operation of the governance
system undergo a process of continuing refinement
and development in order to meet changing
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circumstances. It is apparent, however, that the
qovernance of the university system as a whole
(i.e., the relationship of universities to
government) is unsatisfactory in some important
respects (pp. 3-4).

Statements in The University of Manitoba Executive

Brief (1993) about the soundness of the current governance

syslem indicate internal satisfaction wíth the existing
pov.¡er slructure, policies and procedures. Government and

other externa.I sectors identify management as a major

concern in universities, but the central administration at
The University of Manitoba resists suggestions for change.

-ê. number of areas were, however, identified in the Executive

Brief (1993) as requiring attention. The areas identified
for slrat'egic development which Young and McDougall (1991)

afso reported as particularfy refevant to Sunùner Session,

are improved teaching and learning, developmenl of deÌivery
mechanisms for accessibillty, and strengthening of graduate

programs.

Summar v

The two highest ranking problems identified by summer

session adninistrators in the 1970s were: meetÍng the needs

of non-traditional students, and evaluating studentsr

reaclions to the srunme r session program. These problems
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have perslsted and are identif.ied as high priority probÌems

by summer session administrators in more recent studies.
No published data are availabfe on the demographic

characteristics of sunmer session students, either
nationally or at The University of Manitoba. Consequentfy,

in thls revlew of the fiterature on university students, the
demographlc characteristics of the general Canadian

university population are compared with those of students
attending Regular Session at The University of Manitoba.

The most significant enroll-ment trends in Canadian

universities are the increase in part-time students, and the
growing number of adult and female students. The Universj.ty
of Manitoba reffects the nationaf trends but with smafler
increases. Despite the growth in the nunber of part-time
students, two-thirds of t_he students attending Canadian

universities, including The University of Manitoba, are
full-time students. AduÌt sL.udents (23 years of age and

over) and women comprise the majority in the aqe and gender

categories in Canadian universities and also at The

University of Manltoba.

The main reason qiven by students for attending sunmer

session is to acceferate progress towards a degree. This is
consistent wÌth generaÌ student motivations for attendingt
university, the des.ire of better jobs and rmproved status,
Brook et af. (1989) reported these reasons, but new
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motlvations related to personal deve.Iopment and the

enjoyment of a fearnÍng experience emerged in that study.

Investigating student satisfaction with sunmer sesslon

inevitably lnvo.Ives confronting aspects of the program that
are problematic for students. IdentifyÍng problems raises
questions about their potential- for reso.Lution. The deqree

of control that a dean/director can exercise over an

ldentifíed problem is directly related to their authority
over the source of the problem. More potentiaÌ for contro.L

exists when the probfem is internaf to the surnmer session

opera t ion .

In addition to the internal factors affecting the

success of the suInmer session program, there are factors
external to the sunmer session operation that have an impact

of summer session, The surìmer session dean/director has no

controf over external factors; however, awareness and

monitoring of these problems night minimize the adverse

affecls on sulnmer sessi on.

Successfuf sunmer session programming depends upon the

cooperation and involvement of the university community and

the commitment of individuaf facully. If the university
community views summer sess.ion as an integral part of the

overall function of the university rather than a separate

insignificant operation, the potential for cooperation and

support ís enhanced.
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CHAPTER THREE

The next three chapters describe the research

procedures, findings, and concfusions of the study.

Chapter 3 deafs with the methodology of the study. In
Chapter 4 the results of the study are presented and

discussed; problems with Summer Session prograrnrníng are

identified in this chapter. Probfems are categorized as to
their source, either they are refated to the internal SuÌnme r
Session operation or to the external environment. This

study is concerned wíth problems related to the internaf
aspects of the SuInmer Session, those over which the Summer

Session Director has some control or influence. The

recoÍìnendations in Chapter 5 refate to the problems which

have some potential for resolution because the source of the
problem is internaf to the Slrnme r Session operation.

Research Method

Research Desion

This study conforms to the methodology of descriptive
research whlch reports exist.ing conditions or circumstances

and does not invoÌve nanipulation of the independent

variabfes (Ary et aI ., 799A; McMiÌÌan & Schumacher, 1989) .

A survey questionnaire was used to coflect data durinq the

1993 Summer Session (Appendix Af Sunmer Session Survey) .

The data were coffected using the Brook et al . (1989) survey
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questionnäire which ü¡as revised t'o accommodate conditions of
The University of Manitoba Sunìmer Session. This study

provides an opportunity to test the rnethodology of the

or.ig.inal study (Ary et a.l . , 1985) .

The sampling technique used in lhis sludy, proportional

stratifled samplinqf , is recommended to produce a

representative sample that can be generalized to the Ìarger
population (Ary et al., 1985) . The data collected from a

represenlative sample of the students who attended the 1993

Sunìner Session are used to describe the characteristics of
the Summer Session populatíon and to determine the

participants' satisfaction with the administrative aspects

of Sumner Session/ their access to resources, and other
(class) experiences in Summer Session. The data analysis

indicates relationships between student characteristics and

selected variables refated lo their satisfaction with their
Summer Session experience.

Sample Selectlon

The size and dt-versity of the popu.Lation required as

large a sample as was practicaf (Ary et al., 1985, 1990;

Cochran, 1985; McMilLan & Schumacher, 1989) . A sefectíon of
40 courses, with an expected average of 20 students per

course, would produce a potentiaf 800 survey respondents.

It was expected that a mínimum of 10% of the estimated
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Summer Session popu.Lation of 6500, or 650 students/ wouÌd

return compÌeted surveys if 800 students were targeted.

The calculations for determining the nurnb er of courses

required to qet a sample of 650 respondents is presented in

Table 13, Appendix D. Table 13 shows that the planned

courses and the actua.l number of courses se.Lected was

different. Forty-four 44 courses were included in the

surveyi however, because severaf .Iaboratory courses were

taught simultaneously and had only one or two students, they

were combined and considered one course. Consequently, 41

courses were considered to have been invofved in the study.

The 4l selected courses produced 689 survey respondents.

This was an average of 17 students per course. The nuïber

of courses sefected from each of four facultles (17). Arts

(13), Educalion (9), Science (5) and (al1) other faculties
(5) , were proportionate to the totaf number of courses

offered by each of the faculties.

Course instruclors were given a choice between

administering the questionnaire independently in cfass or

having the researcher administer the survey during class

time. Sorne problems arose in both arrangements, resufted Ín
maíl delivery of the questionnaires lo the students in 11 of

the selected courses. Of the courses in which the survey

was conducted in c.lass the response rate was 65?. The
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Intersession response rate was 752, Summer Eveninq 69?, and

Sr-mmer Day 622. A second mailing was sent to afl students

in the 11 courses that required maifed questionnaires. The

response from mailed surveys was 492.

To produce a stratified sample, all the Su:nmer Session

courses were grouped according to academic period, faculty,
and course credit hours. The courses sefected were

proportionate to lhe totaf number of courses each Faculty

taught in Intersession, Summer Eveninq and Summer Day.

Table L4, Appendix D shows the lhree main strata: acad.emic

period, Faculty, and three- and six-credit courses. The

sefected courses from each stratum are proportionate to the

totaf number of courses in that stratum.

It should be noted that Term One in Intersession was

used to pifot the questíonnaire, therefore, no courses from

first term were íncfuded ín course selection. Vùhen 44

courses were identified according to proportionaf stratified
sampÌing, the specific courses lo be included in the survey

were chosen by random sefection from each identlfied

stratum; i.e. the first course íncfuded in the survey was

chosen by random selection from a.IÌ three-credit Ä,rts

courses offered in Term Two of Intersession; the second

course was chosen by random sefection from aÌl six-credít
Arts courses offered in Term Three of Intersession.
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It was necessary that the courses be seÌected using

stratified and proportionate sampling and random selection

from each identified stratum to produce a representative

sample of Summer Session students.

Instrumentatlon

The survey questionnaire, a 93 question instrument

(Appendix A) is based on the survey from the Brooks et al .

(1989) VÍASSA- sponsored study at the University of .A.Iberta.

Ädaptation of the original instnment was required. An

effort was made to keep the instrument as close to the

or.iginal survey as possible to facilitate cro ss -univers i ty
comparisons.

The Brook et al . (1989)) survey was field-tested with a

class of Education graduate students in Spring Session of

1989 at the University of Alberta. Some modiflcations were

made in the wording and organization as a result of the

feedback from students. In addition, the Director of Summer

Session at the University of Alberta reviewed the instrument

on two occasions. during initial development and during

field testing. The Brook et aI. (1989) questionnaire was

revised with the assistance of the Director of SuÍrmer

Session at The University of Manitoba. Fiefd testing of the

questionnaire for The University of Manitoba Summer Session
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survey was carried out in an Intersession Term One

undergraduate course. Modífications were made to the

wording of some of the survey items. participation in the

survey was voluntary. An information sheet explaining the

survey and the volunteer natu¡e of student participation was

attached to each questionnaire (Summer Session Survey

Questionnaire, Appendix A) .

Procedures

Data Änalvs i s

To facilitate data entry and statlstical analysis, all
compfeted questionnaires were coded as folÌows: (a) subject

number, (b) facuÌty offering the course, (c) course number,

(d) acadernic session and terrn, (e) course credit hours. The

data were entered on the malnframe computer at The

University of Manitoba. A check on the accuracy of data

entry was undertaken by selecting 10 guestionnaires and

matchrng the data on the computer lo the original student

responses on the questionnaire. The verification was

conducted by an individual not involved vrith the data entry.

The computer program, SAS (system of Elementary

Statistical Änalysis), was used for data ana.Iysis. For some

questrons on.Ly frequencies and percentages were analyzed,

for other questions the mean scores of agreement were added.
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The SAS was Llsed to determine 1f signiflcant refationships

existed among and between se.Lected student characteristÍcs

and student experiences with Summer Session. Student

characteristics were cross-tabulated with student

experiences. The Chi-square procedure was used to determine

where relationships existed. For this study, a relationship
was considered to have been identified when p < .01.
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CI1APTER FOUR

Results and Discussion

The resu.Its of the data analysis are structured
according to the major headings of the questionnaire. Under

each heading is a brief description of the section, its
subsections and the nature of the response required. The

presentation of the findings includes tables which summarize

the data. The interpretation of the findlngs are based. on

mean scores or percentages. Due to rounding of nunbers,

some categories may not equaÌ 1OOU. To accornmod.ate tabufar
data presentation sorne questions appearing in the tables are

abbreviated versions of those which appear on the

instrument.

Where possibfe, the results are dlscussed in refation
to the information contained in the literature review. The

díscussion lnc.Ludes implications of the findings for The

University of Manitoba Summer Session.

Part 1. Backqround Information

This section deals with information about the

respondent demographic and academic characteristics.
Denoqraphic data includes: age, qender, permanent residence,

occupat.ion, work time commitment, and education levef.
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Academic data incfudes; registration status, facuÌty. and

preference for three-and six-credit courses.

Responses across questions and categories are

summarized in Tabfe 15, Appendix D, Student Demographic

Backgrounds and Table 16 Appendix D, Student Academic

Backgrounds. The number of responses in each category and

the valid percentages are reported in the tabÌes.

Demooraphic Data

Äoe. By a slight majority, the Sunìner Session

partlcipants are non-traditional students as defined by

lheir age; i.e., 23 years of age or older (53.5?). The

proportion of adult students in SuÌnme r Session is cÌoser to
the 1991-1992 Canadian aduÌt student population of 56.22

than The University of Manitoba aduft student population of
44.62- Adult students were âÌso in the majority in Ämerican

universities and were 61 .92 of the respondents in the Brook

et af. (1989) study. The trend towards continuing adult
education and lifeÌong learning makes the adult learner an

important cÌientele of North Ãmerican srunme r session. The

lower adult student population in The University of Manitoba

Summer Session is indrcative of a traditional institution.
The bafance between adult students and the traditionaÌ 1g to
22 year old student in The University of Manitoba Summer



Session has implications for programmrng, access to

resources and instructionaÌ qual ity.

Gender. Femafe students (52.32) slightly outnumbered

mafes (48.0?) in this study. They comprised 55.5? of the

199T-1992 Canadian university popuÌation and 51.2? of the

generaf University of Manitoba population. The increase in

fema.Le students at The University of Manitoba in the past

decade is a substantial demographic change in the student

population whlch warrants administrative attention. The

University of AÌberta respondents were 68.8? female. This

large percentage of fema.Ies respondents may have resu.Ited

from the sample being selected from only the Arts and

Education courses.

Resídence. Occupation and Work Comnitment. A Iarge

number of Summer Session students (71.0?) reported Winnipeg

as their permanent residence, In the Brooks et af. 65.42 of

the students reported Edmonton as their permanent residence.

Only 5.73 of the respondents were beyond commutlng distance

from Winnipeg. At the University of Alberta 20.92 of

respondents were beyond commuting distance. The low

participation of rural Manitobans in Summer Session at The

University of Manitoba warrants investigation.
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Internationaf students/ those whose permanent residence

was outside Canada, comprised 12.62 of the respondents. As

the literature review suggested, international students

constitute a larger proportion of the Sunner Session

population (I2.62) than their proportion in the general

Canadlan population (4.3?) or the generaf University of
Manitoba populalion (5.0%) . The reason presented in the

literature review for expecting a larger proportion of
internationaf students in Sunmer Session, 1s, that their
internatronal student status does not permitting them to
work except on campus. International students from Red

River Conmunity College, Brand.on University and the

University of Winnipeg conLribute to increasing. the number

of international students in The University of Manitoba

Summer Session. The University of AÌberta study did not

identify international students.

The majority of partÍcipants decfared their occupation

as "student" (61 .93) . This is consistent with data

indicating tinat 62.72 of the students were attending
University fufl-time. Teachers were in the next highest

category, but comprised slightly less than one-fifth (19.42)

of the Summer Session population. The responses to the
question about emp.Lo\.ment time corunitment confirm that the

occupation of the majority of summer students is their
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academic study; 55.7? of sunmer students were either not

working or on feave from their positions. Brooks et aÌ.
(1989) reported 51.0ã decfared their occupatlon as "student"
and 54.13 were attendinq fulf-time. Teachers were also the

next highest category at the Universlty Afberta 126.IZ).

The proJ-iferation of fulI-time students who declared their
occupation to be "student",. relnforce the perception that

The University of Manitoba Suîmer Session reffects the

traditionaf nature of the larger institution.

Education Level . Most respondents reported high schooÌ

as theír híghest fevef of education (55.1å), and the next

largest group reported havlng graduate degrees (29.L2).

This question b/as not incfuded in the Brooke et al . (1989)

s tudy .

Academic Data

Reoístratíon Status. The data indicates that
undergraduates are, by a large majority. the major

participants in Summer Session (73.62) with graduate

students (11.8U ) being the next largest group. Nearly all
of the students (99.1U ) were taking sunìmer courses for
credit. At the University of AÌberta 59.7å of respond.ents

were underqraduates and 7.4? were graduates. A substantial
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number from the University of Alberta were "unclasslfied"
students (17.5U ) .

In the prevlous Reqular Session at The University of
Manitoba, 62.'/Z af the respondents were fufl-time students

and 24.22 were part-time. At the University of AÌberta
54.L?: of the respondents were fufÌ-time students and 14.9%

were part-tlme students. The University of Manitoba's

summer ratio of undergraduate students to graduate students,

and full-time students to part-time students para.Ilel those

ratios in Regular Session. These characteristics identify
Summer Session as an extens.ion of ReguÌar Session.

Facufty. Students from lhree faculties made up three_
qr-rarters of the Summer Session survey sample. Education

comprised 26.62, Science 26.32 and Arts 23.22. If the

sample se.lection is representative of the Summer Session

population, Sunmer Session has equal representation from the

three main Faculties at The University of Manitoba.

Information about the Facully representation in Sunmer

Session ís valuable ín programming planning and marketing.
In the Brooks et al. study; 40.08 of the students responded

"other" Faculty, 36.68 of the students were in the Faculty
of Arts, and 18.9? were in Education. These data mav not be
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representatrve of the Sulnmer Session population at the
Univers ity o f A.Iberta .

Course Credit-Hour preference. The fast six questions

in this section on academic information asked about

registration for three- and six- credit hour courses in the
three academic periods of Summer Session. More students
registered in three credit courses in alf three academic

periods; Intersession (3 cr. hrs. t43-B?1, 6 cr. hrs.
[2I .OZl ), Summer Evening (3 cr. hrs. t50. g%l , A cr. hrs.
t7.4ål), and Summer Day (3 cr. hrs. ï-44.221 , 6 cr. h¡s.
122.9321). The University of Afberta respondents reported a
definite preference for three-cred.it courses.

Traditionally, most facurties and. schoo.Ls offer more three-
credit courses in all academic periods of Summer Session.

Part@

Student Reasons for Reoistrali on

fn Part Il of the instrument the registration
motivation of students and their reasons for dropping
courses were explored. Responses are reported in Table 1?,

Appendix D. The nuÌnber of responses and percentages are

ranked frorn high to fow. Responses were recorded either
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'yes" or *no". The number of the question on the survey

.instrument is listed to the left of each statement.

Only two items receíved a majority of ',yes" responses.

The two most popllf ar reasons for enroflment in Summer

Session b¡ere ouestion 18/ "to speed up degree completion"

(69.52) and Ouest.ion 22, "to ease course foad in the ReguÌar

Session" (52.0U ). These findings are consistent with the

fi rerature reviewed.

The next four reason for enro.Ilment in Summer Session,

in orde¡ of importance, are euestion 23, "Lo focus attention
on one course"/ Question 33, "for personal interest",

Question 26, "enjoyment of the fearning experlence" and

ouestion 34, ',for professionaÌ development or

certification".

The reasons for Sunmer Sesslon registration which

received the least number of rryes,' responses were euestion
32, Lô take a course from a visiting professor (l.l.ø),

Questíon 30, to make up program deficiencies from other

institutíons (4.22), euestion 29, to make up Universrty of
Manitoba program defictencies (6.6ã), and euest:-on 24, Lo

take a course from a particular instructor (6.8ã)

The six main factors that motivate students to register
in Sunmer Session at The University of Manitoba are highly
refated to acquiring a degree or certifrcation. The desire
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to l1mit course load in Regular Session appears to be at

odds with speeding up degree comp.Letion; however, it may be

an indication that lighter course Ìoads produce better
grades. It coufd be speculated that fewer courses permit

students to work part-time or attend to personal

responsibilities. The third and fourth reasons, "personal

interest" and "to enjoy a learning experience,', are

relatively new motivations to appear in the .Literature.

These personal development reasons for attending Summer

Session may be a reflection of the findings in the

Statistlcs Canada 1992 survey of university and communíty

college graduates; students rated acquisition of job skills
befow thelr motivation for attending university or college.

This indication of disiffusionment with the belief that a

degree or certificate woufd provide marketable job, skills,
ís evidence of a changing perception äbout what students can

expect from attending institutions of higher education. A

balance in expectations for better job opportunit.ies and

expectations for personal growth and development may be a

more realistic approach in the current economic and

poÌitical clrmate. The typical S lìnme r Session student

desires to speed up her degree, yet ease course .Load, and is
probably taking trvo Summer Session courses to accomplish
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this goal. This strategy is llkeÌy possible because she is
not working.

Reasons for Withdrawal from Summer Session

Data on prior Sumrrre r Session attendance and withdrawal

from previous st tmer session course (s) is presented in Table

18, Appendix D. From 689 responses, 351 students (51.8ã)

had attended Summer Session before. One hundred and thirty
seven (20.4?) had dropped a Summer Session course. In the

Brook et al. (1989) study 43.14 had attended Summer Session

before and 18.53 had dropped a course in sumrner. The most

frequently cited reasons for dropping Summer Session courses

at The University of Manitoba Summer Session were euestion

40, "insufficient time for reading" (50.T2), euestion 39,

"pace was too fast", (41 .I), euestion 38, "course was too

difficult" (36.09), and Question 43, "course did not meet

expectations" (29.62). Question 35, asked for written text
on reasons not listed, the only siqnificant responses were

"to obtain a Post Baccalaureate Degree in Education" and "to
take a required Co-Op course offered only in Srnnmer

Sess.ion". Respondents in the Brook et af. (1989) study

repo¡ted the same three main reasons for droppinq a course

that respondents in this study reported.
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It appears that stìtdents who drop Summer Session

courses do so for reasons related to course difficulties
which are primarlly related to lack of time. There is a

general lack of informatlon about attrltion in universities.
The need for research on institutional attrition as wefl as

attrition in Summer Session is we.I.L docunented.

PaLt 111. Summer Session ExÐeïiences

In Part III of the survey questionnaire participants

were given a choice of 5 responses on a Likert scafe: (1)

strongfy agree, (2) agree (3) neutraf, (4) disagree, and (5)

strongfy disagree. For ease of analysis the scaÌe was

collapsed into three categories: agree (includes strongfy

agree); nerÌtraf ; and disagree (incfudes strongrly disagree) .

In this section of the questionnaire data on student

experiences related to course adninistration, access to
resources, other (c_Lass) experiences and pre-session study,

were coflected. Resr.rlts reported in Tables 1,9 to 22,

Appendíx D are in decreasing order of the mean ralings of

agreement.

When a student responds to a questíon choosing (5)

strongly aqree, (4) agree, or (3) neutral, no probÌem exits
for that student. When the mean score of agreement is 3.0

or greater the average response is neutral, when the mean is
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Ìess than 3.0 the fevel of disagreement is indrcat.rve of a

general problem.

Ãd,'rìini s L rat ion ExÞerien ces

Student responses relating to their experiences with
the administration of SuÍüner Session courses are reported in
Table 19, Appendix D. The híghest mean score of agreernent

in this section was euestion 47, "calendar available in
time" (72.93 agree, mean 3.98) . Second highest mean score

was Question 46, "preliminary course schedule was useful,,
(1I.62 agree, mean 3.93). Other questlons which confirmed

that Summer Session information was avaílabfe and adequate

were Question 48/ "calendar was well organized" (7I.22

agree, mean 3.80), and euestion 49, "calenda.r was compf ete,'
(69.52 agree, mean 3.77) . The third highest mean score was

Question 50, "registration was satisfactory" (-lS.3e" agree,

mean 3.81).

Questions about the schedulinq of courses received
moderate mean scores. Most students reported that morning

was the most appropriate time for cfasses (euestion 64 _

65.13 agree, mean 3.68), with evening next popular (euestion

66 - 45.7å agree, mean 3.19), and afternoon least popular
(Question 65 - 36.8? agree, mean 3.02). preferred

scheduling for Ìaboratories were mornings (24.62 agree/ mean
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3,07) and afternoons (25.j2 agree, mean 3.11) as compared to
evenings (2A.22 agree, mean 2.87) . The majority of
respondents were neutral on time schedulíng of laboratories
for afl three academic periods. Weekend cfasses were not

popular (15.0U agree, mean 1.90) . This does not rate as a
problem because weekend cfasses are not part of the Summer

Session. The Brook et af. (1989) data on student

preferences for the time-scheduling of courses was virtually
identical to student preferences in this study.

Few student preferred a different time format for
courses (Question 62 - 15.0% agree, mean 1.09) . Three_

credit courses taught over six weeks (euestlon 61 - 42.5e"

agree, mean 3.11) received onfy slightly more agreement than

three-credit courses taught over three weeks (euestion 6O _

41.3? agree, mean 3.07). These questions were not included

in the Brook et al . (1989) questionnaire.

The greatest cause for dissatisfaction with

administrative aspecLs of Summer Session relate to euestion
53, which asked whether the cost of tuition and books ís
reasonabfe (20.02 agree, mean 2.42, 56.5å disagree). On

Question 54 "there was a sufficient variety of courses",

most students dlsagreed (29.3? agree, mean 2.69, 48.6e"

disagree) . Student perceptions that more courses are needed

may, in part, relate to student problems with scheduling
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conflicts (Question 58 - 21 .92 aqree, mean 2.75) and the

fact that these conflicts prevented req.istration (euestlon

59 - 2'7.5? agree, mean 2.70). Responses to euesl_ion 56

indicated that students want more program-refated courses

offered (60.8å agree, mean 3.77). In response to Ouestion 57

about the need for more non-proqram courses only 17.5U

agreed and 66.52 were neutra.L on this question. fn the Brook

et af. (1989) study students wanted more courses that were

program-related.

Question 50, "resolution of administrative prob.Lems was

effective", received agreement from 28.92 of respondents,

62.'72 of the respondents were neutral and 9.5% disagreed.

The neutral respondents likely had no experience with

administrative prob.Iems. The few wrítten text responses

about administrative problem were primarity telephone

registration problems and problems obtaining Ìetters of
permission from department heads and deans.

Students identified two problems wlth the

administration of Su¡tùner Session: (1) the cost of tuition
and books is not reasonable; and (2) students want more

course varlety and a Ìarger number of program-related

courses. More courses would reduce the scheduling conflicts
that prevent reg.istration. The cost of tuition and books is
a problem related to nationaf economic circumstances that
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have resulted in governments under fundíng univers.ities.

The external source of this probÌem is beyond the Summer

Session mandate. Providing a larger roster of course. and

more program related courses has both internaf and external

implications. External factors such as under funding,

cultural decline and inefficient management, a1Ì contribute
to reducing the opportunity for growth and deveÌopment. The

.internaf factors may be more relevant in addressing the

probl-em of additionaf courses.

Access to Resources

Generally students perceived access and avaÍlability of
most resources at the University during Summer Session as

relatively satisfactory (Table 20, Appendix D) . The

questions that received the fowest mean score v/as, "access

to food services adequate" (Ouestion g2 - 24. 1? agree, mean

2.99). Availability of academic counsefling rated second

lowest for student satisfaction (euestion gO - 24.6 agreetà,

mean 3.10) . Competition for reference materiafs (euestion

16 - 28.22 aqree, mean 3.21l) rated third lowest for student

salisfaction. Most students in the Brook et al . (1989)

study were satlsf ied i..rith access to food service (59. gZ

ag'ree), but reported that computer facifities were the main

prob.lem. In both studies access to reference material and
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academic colÌnse]f ing had relativeÌy ]ow mean scores, but was

not lndícated as a general problem.

The probÌem of inadequate food serv.ice is external to
the Summer Session mandate. The role of the Director in
this issue is to inform the appropriate authorities of the

probfem and cooperate with any actions that address the

problem.

Other (Class) Exoeriences

Questions 83 through 88 deal with student perceptions

of (other) exper.iences refated to the cfassroom. The

results are reported in Table 21, Appendix D. Students were

most salisfied wlth Question 83, "cÌass size was

appropriate" (79.9? agree, mean 3.96) . The majoritv of the

respondents were satisfied with the course pace, workÌoad

re.Iated to the length of class, interaction with others and

assignment timeliness. The most dissatisfaction was

expressed with examination preparation time (40,42 agree,

mean 3.01), and course reading time (46.2% agree, rnean

3.14). In the Brook et aI. (1989) study the same two

questions ¡eceived relatively low mean scores, but were not

major problems.

Lack of time for reading and exam preparation are

inherent in the condensed Summer Session time frame. This
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could be viewed âs an internaf issue: however/ any major

change in the time format of Summer Session would be a

decision of the larqer institution. S.ince most students

are not dissatisfied with the exist.ing format, some minor

acconmodations, such as pre-session study may be possible

using internal resources.

The responses about pre-session study are reported in
Table 22, Appendix D. Very few courses required pre-session

study as evidenced by the low number of students responding

to Questions 9l and 92 and the nunber of neutraf responses

(52.f2 and 50.33, respeclively) . The 60 respondents who

likely had experienced pre-session sludy reported thal it
was worthwhife (ouestion 92 - 37.3? agree, mean 3.31). fùhen

questioned about whether the course shou.Ld have had pre-

session study, respondents disagreed (26.22 agree¡ mean

2.85, neutral 40.63), disagree 33,2tà) . pre-session study is
not a problem for Surì,'ne r Session students. presently there

is littfe pre-session study required. This appears to be an

area for further investiqation. Respondents in the BrÕok

et al. (1989) study were more positive about pre-session

study than The Un.iversity of Manitoba respondents (53.SU

agree), however, in both studies respondents were not hiqhly
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corunitted to spending time studying before the cornmencement

of classes.

Anafvsis of Backoround, Enrol lmenf. and F.xncrion¡ae

One purpose of this study was t.o determíne if there

were any significant refationships between selected student

characteristics (äge, gender, work, undergraduate and

graduate classrfication, faculty, and ful l-t ime,/part- time

status) and student reasons for registration, administrative

experiences, access to resources, other (class) experiences,

and pre-session study. The cros s -tabul ation for this
section yields 3 x 3 or 3 x 4 tabfes when student

experiences are cross-tabufated with student

characteristics. These data are not presented due to the

volume and detaifed nature of these analysis. Because the

Chi-Square procedure reveafs onty the existence of
statistical significance and not the nature of lhe

significance it is often difficult to identlfy the source of
significance. In some cases the significance may be

attributed to the large difference between the percentages.

fn othe¡ cases, the significance appeãrs to be conceptually

meaningful due to the nature of a response such as atl high

or low responses¡ a consistency or lack ôf consistency/ or a

clear pattern to the responses.
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The probability .LeveIs are reported in Tables 23-28,

Appendix D. A significant relationship is identified for

thís study when p < .01. Relationships that are significant

at p < .01 are highlighted in the tabÌes in bofd with an

asterisk. The Brook et al. (1989) study identified

significant relationships where p < .05, In the Brook et

al. (1989) study there were no relationships sígnificant at

the p < .01, therefore, no cornparison of relationships

identified in the two studres 1s attempted.

The questions about the reasons for registration have

been condensed to accommodate a tabu.Lar presentatíon.

Student characteristics have been collapsed to accommodate

reporting. Age is reported rn three categories: L8-22

years, 23-30 years and 31 years and over. Hours of work are

reported as working and noL working. Academic cfassification

is categorized as undergraduate, graduate, or other. Faculty

1s reported as Arts. Science, Education, and Other Faculty.

Backqround Factors and Reasons for ReqistratÍon

Tables 23t 24, and 25, Appendix D provide the

refationship analysis of selected student characteristics

with student reasons for registration. The frndings and



11

discussions are organized accord.ing to student

characteristics.

Age--seven reasons for registration were significantly
refated to age. They incfude the two most important reasons

students repor:ted for reqistering; to speed up degree

completion, and to ease Regular Session course foad. The

five other reasons for registration refated to age were: to
pick up a dropped course, to pick up a failed course,, course

offered only in Sunmer Session, enjoy a learning experience,

and for professionaf development and certification.
Although aÌÌ age categoríes reported ..speeding up degree

completion", as most important, aduft students over 30 years

of aqe were most committed (80%) and the youngest group the

Ìeast committed (61?) . Easing a ReguÌar Session foad was

most important to the youngest students (6OU ) and feast

important to the ol-dest students (33%). Brook et al . (1989)

reported the same findings and suggested that younger

students had greater difficulty with academic requirement in
Regular Sessìon, perhaps dealing with a heavier course load

than was attempted by older students.

Gender--two reasons for registration were related to
gender: to focus attention on a course or courses/ and to
pick up a failed course. Both males (32?) and females (38?)

agree reported speedingi up degree conpletion as thear
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primary reason for attending. Easing Regular Session foad

was the second reason both mafes (47?) and females (563)

gave for attending. Personal interest was important to both

males (322) and females (39å) . The Brook et at. (1989)

analysis did not include gender.

Work Commi tment--picking up a dropped course was the

only reason for registration refated to whether students

were working or not working. Speedíng up degree completion

was most important to working students. Easing Regular

Session load vras lmportant to both working and non-working

students.

Cfas s i flcation-- s even reasons for registration related
to undergraduate/graduate status. Six of the seven reason

were the same reasons that were related to aqe. The refated
reasons for registration included: speeding up degree

completion, and easing a regular course load. These two

main reasons for attending Summer Session are reported in
both traditional and more contenporary studÍes. In thls
study, speedinq up degree completion was more irnportant to
graduates (87å) than undergraduates (683).

Facufty--the six reasons for registration that
signiflcantly relate to Eaculty affiÌiation are the same

reasons related to age and undergraduate / giraduate

classiflcation. Again, speeding up completion of a degree
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was most important to students of aÌl faculties, and easing

Regular Session load was the second most important reason

for attending Sumrner Session.

Registration Status--the five reasons for regístration
that had significant re.Iationship to student fuff-time/parL-

time status incfuded: speeding up degree completion, and

easing ReguÌar Session foad. Both full-time students (65?)

and part-time students (83%) reported speeding up degree

completion as their main reason for attending Sunìner

Session. Eocusing attention on a course or courses was next

most important to both undergraduates and graduates.

The student characteristics that have the highest

number of refationships with student reasons for
registralion are: age. faculty, undergraduate / graduate

classification, and part-líme / futl -time status. .ê,ll five of
these characteristics were significantly related to the tv,ro

main reasons for reqistration: to speed up deqree completion

and ease a Regular Sessíon load.

Backqround Factors and Adminisf-rati ve F,xoerienr-es

Table 26, Appendix D shows 9 reÌationships between

administrative experiences and Faculty, srx relationships

with age, and four relationships with the

undergraduat e/ graduate cÌassificatron. Faculty and age were
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both reLated to

questions about

was not related

cost of tuition and books and to three

duration of courses. Work commitment

admin i stratíve experiences.

Backoround Eactors and Access to Resources

Student experiences accessing resources are presented

ín Tabfe 27, Appendix D. Age was significantÌy related to 6

student experiences accessing resources. There were

significant relationships between the faculty characteristic

and 4 student experiences accessing resources. Age and

faculty were related to student attiludes about Iibrary and

supplementary reading resources. i,ûork commitment and fufl-

time/part-time characteristics had no slgnificant

refati onships to accessjng resources.

Backqround Factors and Other (CIass) Exoeriences

Table 28. Ã.ppendix D indicates significant

relationships between faculty and age characteristics and

a.L.L other (class) experíences. Work commitment and the

undergraduale/ graduate character.i s ti cs, as wefl as age and

faculty, were related to the questaon about reasonable time

to prepare for exams.

the

the

to
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Backqround Factors and Pre-Session Study

Table 12, Appendix D identifies one significant

relationship between the faculty characteristic and student

perceptions that the "course would have benefitted from pre-

session study".
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CIIAPTER FIVE

Summary and Suggestions

The summary is presented under four headings:

Background Information; Enrollment Information;

Administrative Experiences; and Method and Procedures of the

Study. fn recognition of the complex and political nature

of Sulrìne r Session, the current probÌems in higrher education,

and the difficulty in assessing the impact of the external

environment, the suggestions offered are tentative and

provi s ional .

The University of Manitoba Surmer Session poptrÌation

is relatively slmilar to the Regufar Session populatì_on.

Fuff-time undergraduate students, who are not working are

the student majority in Summer Session. These student

characteristics are corÌtmon to traditiona.L universities.

However, the Suîmer Session balance between males and

femafes and between adult students and students I8 ta 22

years of age is indicative of a more contemporary

institution. The proportion of part-tlne students in Summer

Sessíon (24.22) was fess than the pnoportion of part-time
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students either nationaLÌy (379) or at The University of

Manitoba (38%). Part-time students often have special needs

due to their emplol'rnent or other personal circumstances.

Accommodatinq their programmj,ng needs as weff as providing

access to physical resources would make their learning

experience more positive. There may be a polenliaf for

increasing the nuîbers of part-tine students attending

Sr-rjnmer Session.

The adult learners whose presence is Ìarger (53.53) in

Surrùner Session lhan in Regufar Session (44.62) afso have

special needs related to family and emplol'rnent

circumstances. Their nurnbers warrant appropriate physicaf

resources and instruction that recognizes their knowledqe

and experiences. Meeting the needs of speciaf groups in

Summer Session has been a major problem discussed by a

number of authors. The University of Manitoba Sunmer

Session's bafance between aduft and younger students

presents an instructional challenge. Annual data on the

population mix in Summer Session is necessary for developing

strategies to meet instructionaf needs.

SUGGESTTONS:

* The data collected on students attendíng Regutar Session

is al-so required for students attendínq Surnmer Session.
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Institutional action on this issue could result in the

dewelopment of a comprehensiwe, historic data base on summer

students. The deans/directors of Canadian uníwersj.ty sumner

sessions might cooperate in launching. a natíona1 initiatiwe

to prowide Statistícs Canada with comprehensive

institutional data on sunmer session students.

* Target part-time students in marketing Su¡mner Session.

* Student access to physícal resources such as parking, food

service, library, and book stole, could improwe through

cooperation and coordinetion between Sunûner Session

personneJ. and personnel ín the sereice units responsible for

the resources.

* The Director of SuÍuner Session should have ínformation on

the instructor/course evaluations to assess the general

quality of instruction and to determine whether the needs of

students are being met.

*Seek f,undíng for research on Sur ner Session instruction.



The two most ímportant reasons for Summer Session

registration hrere lo speed up deqree completion and to ease

course load during Regular Session. The fourth and fifth
most important ¡easons for attendance were personaì- interest
and to enjoy a learning experíence. These sef f-development

motivations have emerged in contemporary studies.

The student drop-out rate for Summer Session courses

is substantiaf and more information about the reasons

students drop courses could provide vafuable insight. The

suggest.ions related to helplng students speed-up degree

cornpletion and easing their course foad are discussed under

Student Experiences with Administration, .A.ccess to Resources

and Other (Class) Experiences. The following sugqestions

rel-ate to Summer Session attrition.

SUGGESTTON:

* The pressing need for research in Summer Session is well

documented. Àttrition Ín Su¡runer Session appears to be a

problem for further research. Comparisons with the Regular

Session attrition rate woul_d be useful .
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Administratíve Experiences

Students taking part ín the study were most satisfied

with the information available about Suïmer Session.

Students are mainly dissatisfied with the cost of tuitÍon

and books. There ls Ìittfe potential for SUIùner Session

administrative intervention in this problem. The main

probÌem reLated to the internal operation of Surnner Session

is that students want more courses offered and, specificalÌy

they want more proqram-related courses. The data indicate

that one-third of the respondents wanted a different format

for schedulinq courses, but they reported the same fevel of

agreement that three weeks .is appropriate for a three-

credit côurse (4I .32 agree) and that six weeks is

appropr-iate for a three-credit courses (42.52 agree) . The

problem students have with the condensed time-frame of

S lüìme r Session may be resolved by creatlng a third academic

term equivalent to the fall and spring terms of Regular

Session. Investigation of such a major change is beyond the

scope of this study. The present format makes optimtxn Llse

of the sunmer months; students have three academic periods

when both three and six credit courses are offered.

Respondents preferred morning classes (65.14), with

evening classes next popular (45.12), and afternoon cÌasses

least preferred (36.8?) .
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SUGGESTTONS:

* The present size of SuIrunêr Session and the potential that

exist for its expansion to meet student needs calls for

full--time administrative attention from the Director.

* To determine the courses that are important to students

the course offerings should be based on surveys of student

nêeds. À mêchanism could be deweloped for determining,

annually, what program-related courses students need in

Summer Session.

* Expand the existingi long-range plan (Rotating plen of

Courses) for Surfiner Session course offerÍngs. Minimize

cancellation of courses on the Rotating pIan.

* Maximize use of morning and ewening class times.

Access to Resources

Afthough improving food servíce and academic

counselling appear to be a formldable task for the Sumrne r
Session administration, in an institution where the Summer

Session is based on a cooperative and coordination model- the
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Director of Summer Session has the advantage of direct
communication with academic and service units that are

invofved in Summer Session. These access problems are

related to the external environment, particularly the

funding problem. The suggeslions are for developing a more

user- fr i endly campus.

SUGGESTIONS:

* The results of the s tudy should be published and

distributed to both acadêmic and service uníts. Therê

should be folLow-up meetings with all units that hawe an

interest in addressing the problems.

*Direct conununication between the Director of SuÍûßêr Session

and the administrators of the food service and counsellÍng

should focus on solutions for improwed service.

Other (CÌass ) Experiences

Inadequate course reading time and time for
examination preparation were the prob,lems in this area.

Suggestions a¡e limited to activities over whlch the Suïmer

Sesslon Director has some conlrol.

SUGGESTIONS:
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* Encourage academic units to make course outlines availabfe

in advance of Sununer Session.

* Assist with the coordination required to havê course texts

awail¡l-'le in adr¡ance of Sununer Session.

* Encourage academic units to extend the assignment due

dates beyond the last schedul-ed day of class.

* E:q)eriment with pre-session study in cooperatiwe academíc

units.

Ref ationshin Betv.¡êen Backororrnd Fâr-t.\rq F.nr.\I lmôn1- âñ¡l

Experiences

The data analysis has identified the existence of

refatìonships between student characteristics and their
satisfaction with Summer Session programming and some

personal experiences. Student age. faculty affiliation, and

undergraduate/graduate status was re.lated to a number of

aspects of Summer Session registratl_on motivation and

administration. Determining the existence of refatlonships

provides some information for speculation, however,

informatron on the strength and direction of the

refationships is necessary to evafuale the interactions. The



90

suqgestion is for more research on reÌationships that Iend

themse.lves to further productÌve investigation.

SUGGESTION:

* Facilitate research on the relationship between student

characterí stícs , partícularity faculty and age, and student

reasons for registration and satisfaction with SuJr¡mer

Session.

Replication of the Brook et af. (1989) study proved to

be usefuf in testing the methodology of the original study.

The questionnaire used at The University of Manitoba

accommodated the purpose of the study and answered the

research questions. Comparison of The University of

Manitoba results and the resrìlts of the Brook et af. (1989)

study was useful . Concfusions and recommendations are

offered about the methodologry related to data collection and

instrumentation as weff as about the procedures used in the

data analysis,

Sample SeÌection

Selecting courses on the basis of a proportionate

stratified sample contributed to producing a representative
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sample. In a few cases where selected courses had to be

repÌaced by substitute courses, attention was given to

ma.intaining a representative sample.

Some problems arose related to the decisíon to give

course instructors a choice of administering the survey

independently and returning completed questionnaires to the

Summer Session Office or providing time for the researcher

to admlnister the survey during arranged cl-ass tíme. Due to

unexpected faifure to adminlster the survey in cÌass,

students in several courses were surveyed by mail. The

return rate on the maiÌ surveys was less than the return of

cfass admínistered surveys, afthough a second mailing was

done.

The 689 survey co.Llected fell short of the estimated

800 surveys. .Arì adequate sampJ-e size was obtained but there

was some risk involved.

SUGGESTIONS:

* Tt is important to select a representatiwe sample so that

the findings can be generalized to the sunEner session

population.

* One standard survey procedure should be used.
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* À surplus num.ber of courses should be selected and

surveyed to avoid any shortfall in the e>çected sample size.

fns trumentat i on

Pifot testing of the original instrument as welf as

the instrument for this study contributed to the

reliability. The few questions that had a space provided

for a sinqle word response in written text did not produce

vafuable information and required tedious analysis by hand.

Suggestions:

* Ä guestionnaire based exclusiwely on numeric choices,

such as yes and no responses and the Likert Scale for a

range of responses, accommodates efficient data entry.

Conduct focus-group ínterviews as part of the study.

Data.Anafysis

The SAS computer analysis was efficient and produced

the required data analysrs. The Chi-Square analysls simply

identifies a relationship between variables but does not

provlde information on the strength or direction of that
relationship. Tf p < .01 it is certain that some
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relationship ex.ists between the student characteristic and

the student response to that question. Determininq the

existence of a relationship can be the basis of further
research.

ConclLÌs ion

Courses in suîrner are an important cornponent of a

studentrs academic program. The Unlversity has a

responsibility lo strive fôr excelfence and quality in
proqramming and service. The two primary goaÌs of The

University of Manitoba are to provide the highest possible

quality of teaching and an environment conducive to

inteffectual and personaÌ growth. Recelving and responding

to students' expectations and experiences can go a long way

in increasing the effectiveness of summer programming.

SUGGESTIONS:

* The Uniwersity of Mãnitoba shoul_d undertake a study of the

nature and scope of summer programming in order to develop

policies and procedures that best accommodate the needs of

students. The study shouLd on institutional issues such as

the organizational placement of Surnner Session and the walue

of an adwi sory commíttee.



* Efforts should be

to initiate a study

made through professional associations

of Canadian SuInmer Sessions.
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STIJDENT PERCEPTIONS OF SI]IVTMER SESSION
AT TIIE

IINTVERSITY OF MANITOBA

On a random basis, your class was chosen to be part of a shrdy of
student perceptions of the Summer Session at The Universiry of
Manitoba. The study is supported by Summer Session, Continuing
Education Division and is i¡tended to g¡in an overall sense of student
experiences i¡ Summer Session. This study is not a course or instructor
evaluation; but seeks to examine the Summer Session from a student
perspective.

You¡ involvement in completing this questionnai¡e is entirely volun-
tary. Neither you nor your course will be identified in aay reports of
this study. Information will be reported in aggregated form only, or by
use of pseudonyms. To ensure confidentiality, all questionnaire
materials will be kept in a secure location. Original data will be avail-
able only to the project researcher, who has no connection with your
course, nor is in a position to evaluate your performance as a student,

A report based on the collected data r¡¡ilI be produced for the Summer
Session Offi.ce. Findings may also be published in scholarly and/or
discipline journals. In reporting, the anonymity of respondents will be
respected.

If you have questions or concerns about the project, please feel free to
contact either of the followilg individuals involved in the project:

Audry Laliberte, Researcher,439-7772; or Dr. Bill Kops, Director,
Summer Session, Continuing klucation Division, 47+6198.

PLEASE K-EEP THIS PAGE FOR YOUR OWN REFERENCE



Summer Session Survey

The purpose of this survey is to gsthor information ss part of e reses¡ch pro¡sct sntitlod Student perceptions
of Summer Session at ltre University of Manitoba. Äs a Summer Session student, your cooperation in completing
this questionnaire will be appreciated.

Participation in the survey and/or ræponses to individual qusstions is voluntary. The return 0f tho complstsd
questionnaire will be interpreted as conssnt to participato. To ensuro anonymity, please do not identify yourself
on tho qusst¡onn8ire. lnvolvsÍtsnt in this proþc't has no bearing on the svaluat¡on of yorr pøformanca h this
counìê.

Part l: Background lnformation

The following questions address the background of students attending Summer Session. please

respond by circling the number of the appropriate response.

Demographics

1. My age group is:

1. 18-22 2.23.25 3. 26.30 4. 31.40 S. 4t-80 6. Over b0

2. My gender is:

1. Male 2. Female

3. My pernanent residence is:

l. W¡thin the CÍty of Winnipeg

2. 0utside lYinnipeg but within commut¡ng distancs 0f The university of Manitoba

3.outs¡ds winnipeg and beyond commuting distance of The university of Manitoba

4.Outside the province of Manitoba

5. 0utsids of Canada.

For A dainist"ative Uss Only

Subjsct

Faculty

Course

Ssssion/Term

Crsdit Hours



2

4. My current occupat¡on or career relates primarily to:

1. Teaching 4. Student

2. Govsrnment 5. Homemaker

3. Businsss or ¡ndustry 6. Other (pl6ase sp€c¡fy)

5. How much time do you spend at your smploymont whils you sre sttond¡ng Summer Session 1993?

1. 35 hours or mors per week on average.

2. Between 20 and 35 hours per week on average.

3. Betwsen I and 20 hours per week on avsrsge.

4. None - Iam on vacation or leave.

5. lone - Iam not cuÍsntly employed.

Academic lnformation

.2. 
high school completion or equivalent 6. Universityf Community College Diploma

3. Bachelor degree

4. Master's degree

T. .UniversitylCommunity College Certificate

8. Other (please specifyl

7. This Summer Session, lam:

l. An undergraduate studont 5. A visiting graduate student

2. A visiting undergraduate student 6. An occasional student

3. An undergraduate mature student 7. A special student

4. A graduate student

8. I sm registered in Summer Sæsion 1993 course(s):

1. for credit 2. as an auditor

6. My highest fevel of education is:

f. incomplete high school

g. Currently, my Facultylschool ¡s:

l. Arts

2. Science

3. Education

4. Management

5. Doctorate

5. Continuing Education (General Studies)

6. Human Ecology

7. Social Work

8. Othe¡ {please specify}



3

10. Cunently, my major area (program) of study is in ths dopsrtmsnt of

11. During the period Ssptombsr'April {Regular Session} 1993. my registration status st The University of
Msnitoba w¡s:

L Full-time (registered ¡n at lssst 4 full course equivalentsl

2. Part.time (registered in læs than 4 full course equivalents)

3. I'lot registerad

12. During lrtrssssion lSB, the number of S crdt cu¡sa¡ lam registered in is:

1. None 2. One 3. Two 4. More than two

13. During Sunnu Eyairg 1993, the number of 3 c¡dlt cu¡s¿r lam registered in is:

1. None 2. one 3. Two 4. More than two

14. During Surnr Day 1993. the number of 3 ¡rdt cn¡ses lam registered in is:

f. ilone 2.Ûne 3. Two 4. More than two

15. During lrtrssss¡on lgg3, the number of 6 creüt cq¡sss I am registered in is:

L None 2. One 3. Two 4. More than two

16. During Srnn*' Erañg 1993, the number of 6 .'eft cursas Iam registered in is:

l. None 2. One 3. Two 4. More than two

17. During Sunnr 0ry 1993, the number of 6 c¡eút cu¡ses I am registered in is:

l. None 2. One 3. Two 4. More then two

Part ll: Registration lnformation
The following questions relate t0 registration in Summer Session. Please respond to all questions

by circling the appropriate answer.

I registered for a course (or coursesl in Summer Session lgg3:

'l8. To speed up compfetion of my degree L yes 2. No



ts.

20

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

4

To pick up e dropped course

To pick up I course that lfailed

To take a course that was only offered at this time

To ease my course load during the regular session

Because lsxpeetsd ths cfâss sizs to bs small

To get a particular ¡nstructor

To maintaifl continuity between regular sessions

Because I snioy the Summsr Session learning experience

To take a courso wh¡ch was not required for my program

To be able to focus all my attont¡on on a certain course 0r coursss

To make up program def¡c¡enc¡es incurred as a ¡esult of transferring from one

faculty or program at ths Univ€rsity of Manitobo to anoth8r

To laks a course f¡om a visiting professor

For personal interest

For profæsional development or certification

1. Yes 2. No

1. Yæ 2. No

1. Yss 2. No

l. Yes 2. No

1. Yes 2. No

1. Yes 2. No

1. Yes 2. No

1. Yes 2. No

t. Yes 2. No

1. Yss 2. No

1. Yes 2. No

L Yes 2. No

l. Yes 2. No

1. Yes 2. No

1. Yes 2. No

To make up program deficiencies ¡ncurred as ¡ result of trânsfon¡ng f¡om another

institution to the Un¡versity 0f Man¡toba 1. Yes 2. No

Because I was unable to gain entÍance to this course during the regular session l. Yes 2. No31.

32.

33.

34.

35. For reasons not listed here (please specify)
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The following questions relate t0 registration in Summer Sessions in previous years (prior to

f993). Please respond by circling the number of the appropriate response.

Registration in University of Manitoba Summer Session pilor to tggS:

36. Havs you registered in summer session courses at The university of Manitoba prior to lg93?
l. Yes 2. No lf yes, when? 18_

37. Have you ever dropped (withdrawn from) a University of Manitoba Summsr Session course?

1. Yæ 2. No 3. ldon't remember

lf you answered "No" or "l Don't Remember" to Ouestion 37 skip to part lll, Ouestion 46.

The reasonlsl I dropped lwithdrew fioml a previous University of Manitoba Summel Session

coufse{sl was:

38. Becauss the course was too difficult/damanding

39. Because the pace of the courss was too fast

40. Becsuse thers was insufficient time for in-depth readinglanalysis

41. Because there was too much competition for course.rsl¡ted l€sourcas

42. Because th6 courss d¡dn't msot my sxpoctations

43. Because ths instructor didn't m0et my sxpsctstions

44. For personal reasons

l. Yes 2. I'lo

1. Yes 2. No

1. Yes 2. No

1. Yæ 2. No

l. Yes 2. No

1. Yes 2. No

l. Yæ 2. No

l. Yes 2. No

45. For rsasons not listod here (please specify)
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lnPart lll: Experiences Summer Session 1993

The ststsm€nts in this section refer to your experiencæ as a studEnt in Summsr Session 1993. Please circle

the number which expræses ihe ertent to which you agree with ths ststomsnt. Use the following scale.

sd

1

stroflgly

dsagree

d

2

disagree

n

3

no opinion

or n6utral

a s8

5

strongly

4

ogrs€

Administration of Summer Session Coursrs

46. The Preliminary Course Schedule was useful in allowing me to make edvance

plans for my summe¡ schedule

47. The Summer Session Calendar was available in sufficient time to plan

my summer schedule

48. The information in the Summer Session Calendar was well organized.

49. The information in the Summer Session Calendar was complete.

50. Registration procedures for Summer Session wgre sstisfactory

51. Resolutio¡ of administrative problans was effective, specify problem(s),

52. Timslines for registration changes (e.g. edding, changing, dropping courses)

were appropriate

sd d n asa

12345

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

l2 3 4 5
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53. The cost of tuition and books for Summer Session course{s) was ¡gasonabls

54. A sufficient varioty of coursss was offered this Summer Session

55. I was awaro of ths travel/study coursgs offe¡ed in Summer Sæsion lgg3

56. Summer Session should have offered mots coursos rslated to my program

57. Summsr Session should have offered mors non.program related coursæ

58. Course scheduling conflicts wera a problem for me in Summer Sæsion lgg3

59. Course scheduling conflicts prevented me fiom taking a preferred course

60. ln Summer Sæsion, three wsoks is an approp¡iate duration for a

3 cr€dit course

61. ln Summer Session, six weeks is an appropriate duration for a

3 credit course

62. I would prefer different course formats (re: course durationl

63. Summer session class t¡mss are too long

&1. The morning is an appropriate time to conduct Summer Sæsion classæ

65. The aftsrnoon ¡s ¿n appropriato time to conduct Summer Session classes

66. The evening (5:00 p.m. 0r later) ¡s an âpprop¡iats time t0 conduct

Summer Sæsion classes

67. The morning is an appropriate tims to conduct Summer Sæsion labs

68. The afternoon is an appropriate timo to conduct Summer Session labs

12 3

12 3

12 3

12 3

45

45

45

45

45

45

23

23

12 34 5

12 3 4 5

2345

2345

12 3 4 5

12345

12345

12345

1234 5

12 3 4 5
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69. The evening (5:00 p.m. or lated is an appropriate t¡me to conduct

Summsr Ssssion labs

70. lVeekends should be included in the scheduling of Summsr Sessíon elassæ

Access to Resources Duilng Summer Session

71. Library hours of operation were adequate

72. LiWary r€sourcss were generally available

73. Bookstore hours of operation were adequate

74. RecommEnded courso t€xts were available when requirod

75. Supplementery course materiels were availabls when required

76. Accæs to course.related refsrence naterials was l¡mited by competition

77. Access to instructors out 0f class time was reasonable

78. Âccsss to courss laboratory facilities was sufficient

79. Access t0 computer facilitiæ was rsasonable

80. Access to general academic counselling was reasonable

81. Access to general ¡dminist¡ative services (eg. relative to parking,

registration, fees, enquiries) was adequate

82. Access to cafeteria/food services was adequate

12 3 4 5

12 3 4 5

123 4 5

123 4 5

123 4

123 4

123 4

12 3 4

123 4

123 4

12 3 4

123 4

123 4

123 4

5

5

5

5

5

5

5

5

5

5



I
0ther Erperiences

83. Iïe dass sizo was spproprist€

84. ïme avgilable fo¡ background reading was ¡easonabls

85. ïims available fo¡ conrpløtion of assignments was reasonable

86. The workload was conpatible urith tho longth of ths crurse

87. Tha pace of ths course was appropriate

88. The time available to prepare for oxams was rsasonable

89. There was enough opportunity to intsrsct with fsllow students

90. IÏere was a good mix of lecture and group discussion

lf the course y0u are taking did not require pre-course study, please proceed to Ouestion g3

91. The process for acquiring tha presaibed precourso study materials was appropriate

92. Tïe præcribed pracourse study was worthwhil€

93. The course I am now taking would havo bsnefited fiom precourse study

123 4 5

12 3 4 5

l2 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

12 3 4 5

Thank you for Your Participation!



Appendix B

The University of Manitoba Organization Chart
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Appendix C

The Universlty of Manitoba Mission and Goafs Statement



IHE LINTVERSITY OF MANTIOBA

Y::tn!:^:::i1:tr. W ?lltu,hg to: the deoetopment of .an ectucatcd. and enríghtrned.

l!!f!-":3!bte,of,infonuÅ iudgment and responsíbte citízcnship; the aøailability ofþa*ns
?y,yy, :y lio.toledgerskijb qnd nd¡ptabitity_requird by public ànd yioate entaVríså, or byty:1yyß:rfng,yofæsional sæoíce; and the ad.oancanent of lotoioknge, sHII'and hunancaeatnty- tt ß tt¡thin this cnn.tat ata! tn1.uyøTsíty of MtnÌtoba has ørt¡iuloted the þIlowÌngstateñent concøning its missíon, goars, distinctioe íoti and 

"r*"",øtüÇ.-

MiSSION

lhe \is-sion of the lrníoersity of Manítoba is to aente, præerce and. communiø.te

\yUaæ 7"arthøeby,.contriliute to the culturat, socíit and. eø"r*¡iiä_UAiC
of the penple of Manitoba, Canada and the world.

GOAI.s

In fulfiXing its mission the UniversiFy of Manitoba seeks to:

i) qooíde the ltg!çt eosst- te-quatity ot' undrgraduate and. grad.uate
unioasìty teaùing ín the humaníti.æ, sociat scíencæ, nolur¿ aø
applied sciencø, the fine anL performing arts and tIæ go¡æiotts;

ít) enlanc¿ shd¿nt succø;s by t'ostering an mvironmcnt conducioe to
intellectual and. personal grttotlt; -

iiÐ cond.uct original sdnlarshíp and basíc and apptiel, reseøch, and.
produce aeatioe uorks - of highæt qualüy as j"dçrn by
íntertutíonal standorils; :

io) yT .Y community dírectly by mnkíng its spqtíse aoailable to
mttaúutß and. instítutíons, and. by prooídíng as much access totlu Unioersity's inteJlec{at, r;íh;;d:;;ilc on¿ physícat
rsources as its prhnary tuching and ræenrclt ræponsibilítíes
permit;

C-\Èrission8 22/7 /93
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Table 1

Canadian Universitv FuÌ1-Time and part-Tíme EnroÌlment t gTt .

19 81 and 1991

t971-19't2 1981-1982 199L t992
Fuf Ì-T.ime Enrollment
Part-Time Enrolfment
Tota.I Enrollment
Percent Ful.I-Time

Percent Part-Time

323 , 026

155,38?

4',7 A , 4I3
6'7 . 5Z

40L, 662

251,851

653,513

61- 5?

532, 130

3L3 , 421

845.551

62.92

From Education In Canada, St.atistics Canada. 19'12, IgB2 and 1992.

Tabfe 2

Chanqes in Canadian Univers'i lv Frrl i -Tìmc anr.ì Þ:rt-Tina

Enro I fment

chanqe

19?1-1981

Change

1981-1991

Change

L97I-1,991

Full-Time Enrollment

Part-Tíme Enrollment

TotaI Enroffment

+242 +322

+242

+292

+65å

+IO2Z

+'11e"

NqEg. Percentage Change calculated f.rom Table 1.
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Table 3

The Universitv of Manitoba Ful=l-Time and part-Tlme Enrol lment

1971 , 1981 and 1991

I9',71"-I97 2 I98),-L982 799L_1,992

Fulf-Time EnroÌlment. I3/3't'j 13,236 15,105

1,701 6,465 9,329Part-Time Enrolfment

Total Enrollment

Pe.rcent Eu.Il-Time

Percent Part.-Time

15,078 19,701 24,434
88.7å

11.38

6'7 .22 6L .9e"

Note, From The University of Manitoba presidentrs Report. Ig'll_Lgj2,
The Unive.rs.ity of Manltoba ls Book, 1981-1982 and 1991-1992.

Table 4

Chanoes in The Universitv of Manitoba FlrI l-T.ime and part-

Time Enroflment

Change Change Change

1971 - 1981 1981 - 1991 19?1 _ 1991

Full-Time Enrollment -. 01¿

Part-Time Enrollment +2eOZ

Total Enroflment +31å

+I4Z

+442

+242

Note. Percentage change calcufated from Table 3.

+13t

+448?

+622
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Table 5

Cânadian Universitv Enrollment by Aoe and Status 19g1 and

r99L

L98I-1982 199L-t992
Status 22 years 23 years 22 years 23 years

and under and over and unde.r and over
Fulf-Time 264,AA9 \3't ,022 338.513 2L5| 4:.B

Part-Time 29 | 490 222 | 3BS 4I, L6L 2.12 , 260
Total 294 | 3-19 359, 40.1 37 9, 67 4 4A1 , 61A

Note. ¡'.rom Universities: Enrolment and Degrees. Statistlcs Canada, 19g1

and 19 91.

Table 6

Chanqes in Canadian University Enroflment by Age and Status
19 81- 19 91

Changes 19B1-1982

to 19 91- 19 92

Status 22 Years of Age 23 years of Age

and Under and Over
Fufl-Tlme

Part-Time

Total
+40t

+57å

+222

+368

Note. Percentage chang.e calcufated from Table 5.
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Table 7

The Universitv of Manitoba Enrollment bv Aqe and Status 19g1

and 19 91

t98!-L9B2 799I-L992
Stãtus 22 Years 23 years 22 years 23 years

and Under and Over and Under and Over
Eull-Time
Part.-Time

cor-respondence

Total

o ,)q^ atr¿ó -t0,025 4t9.t6
7,392 5034 3344 4, g6L

392 r'1'1 8? 911

LO,663 9 t '154 1,3t456 10,848

Note. From The University of Manitoba fS Book, L?A1_L\AZ and 1991_1992_

Table I

Changes in The U. of M. Enrollment bv Ä.ge & Status 19g1 and

19 91

Changes 19AL-1982

to 799L-I992
Status 22 Years of Age 23 years of Age

and Under and Over
Fu11-Time

Part-Ti-me

Totã I

+08r.

+1402

+262

+15å

- 01*

+11å

Note- Percentage change caÌculated from Table 7
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Table 9

Canadian Universítv Enrollment bv Gendêr anci Slal]rs igRt an.ì

1" 99I

L98L-1982 L99I-L992
Status Males Femafes Males Females

Full-Îi¡ne 21A,194 183, 117 26j ,643 ZB6t2Ba
Parl-Time LO'7,!'t6 144,699 118, ?51 386/ 394
TotaL 325 t 9'10 32't,816 386,394 480,958

Note- F.rom Unive.rsities: Enrolment and Degrees. Statistics Canada/ 19Bl

and 19 91.

Tabfe 10

Changes in Canadian Universitv EnrolImen1- l-¡r¡ Gcndar ¡nrl

Status 19 81 and 1991

Status Changes 1981-1982 to

L991,-1,992

Males Females

¡'ull-Time
Part-Time

Total
+ 11å

+19t

+563

+4'72

Note. Percentage change calculated from Table g
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Table 11

The Universitv of Manitoba Enrollment bv Gender and Status

19 81 and 1991

Status I9BI-1982 L99r-1992

Fu-Lf-Time 7¿ 838 5,.740 't,.745 .t,256

Part-Tlme 2,6'/3 3¿ 753 3,60.t 4,6ge
Tota.I 10. 511 g , 493 II, 352 11- , gS4

Note- From The University of Man1toba lS Book. 1981_1982 and 1991_

1-992.

Table 12

Chanqes in The Universitv of Manitoba Enrolfment bv Gender

and Status 1981 and 1991

changes 1981-1982 to 199L-f992

Males

Fufl-Time
Part-Time

Totaf

Note- Percentage change

- 013

+35t

+08å

calculaLed from Table

+262

+252

+26e"



Table 13

Sefection of Proportionate Number of Fâc|ll-v Corrrscs

Facultv

Arts
Educ.

Science

Others

Total

å Ã.ll Courses

2',12

100å

PlannedCourses Selected

( 40x. 37 ) =15 !'/
( 40x.2'l ) =IA 13

(40.2L):08 09

( 40x1s) =06 os

44sa
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Table 14

ProÞortionate Stratified Course Sef ect.i on

INTERSESSTON (60) ST'MMER EVE (37 ) ST'}4MER DAY (153)

ARTS COURSES
(36)

.ARTS COURSES
(s7)

ARTS COURSES
(53)

3 cr(10)
Term 2

(10)

Select
1*

6 ct (26)
TerIn 3

(26)

Select

3 cr(17)
Term 1 2

(8) (e)

SeIect
1* 1*

6cr (20l
Term 3

(20)

SelecL
3*

3cr 129)
Term 1 2

lr'1 ) (r2)

Select
3* 1*

6cE 124)
Term 3

\24)

Select

EDUC. COURSES
(4)

EDUC. COURSES
(17)

EDUC. COURSES
(s9)

3 cr(4)
Term 2

Select
0*

6 cr(10)
Term 3

(0)

Select
1*

3cr (15 )

Term 1 2
(14) (1)

Select
3* 0*

6cr \2)
Term 3

(2)

Select
0*

3cr (55)
Term 1 2

(44) (11)

Sefect
6* 2*

6cr(4)
Term 3

(4)

S el ecil
1*

SCIENCE COURSES
(e)

SCIENCE COURSES
(34)

SCIENCE COURSES
(26)

3 cr(7)
Term 2

('7 ì

Select
1*

6 ct (21
Term 3

(2)

Select
0*

3cr(28)
Term 1 2

(1?)(11)

Select
3* 2

6cr(6)
Term 3

(6)

Sefect
0*

3cr(12)
Term 1 2

(8) {4)

Sefect
1* 0*

6cr(14)
Term 3

(I4)

Select
2*

OTHER COURSES
(11)

OTHER COURSES
(1s)

OTHER COURSES
(15)

3 cr(8)
Term 2

(8)

Select
1*

6 cr (3)
Term 3

(3)

Sefect
0*

3cr(15)
Term 1 2

(10) (s)

Se.Iect
2+ 0*

6cr(0)
Term 3

(0)

Select
0*

3cr (3)
Term 1 2

(2) (1)

select
0* 0*

6cr (!2)
Term 3

í12\

Select
2*

* selected nu$be.r of courses - Total 44
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TabÌe 15

Student Demooraohlc Backqrounds
Demoqraph-ic Characteristic Number Pe.rcentage

Age

L8-22 yLs.
23-25 yrs -

31-40 yrs.
26-30 yrs -

41-50 yrs -

>50 yrs.

318
108

85
59
10

46.6
15. I
15 - 0

I .'1

Gender

Female
Male

359

Residence

!ùinn.ipeg
Oulside Canada
Corùnuting D.istance
Beyond Conunuting Distance
Outside Manitoba

484
86
59
39
1-4

1L.O
L2.6

5.7
2.7

Occupation

Student
Teacher
Busines s / Industry
Other
Government
Homemaker

422

63
36
18
11

6L.9

2.6
1.6

comrlitment

Not workíng
1-20 hours
>35 hou.rslweek
on leave from work
20-35 hours week

29I
115
105
88
B1

42-8
r6 .9
15.4

11.9

Education Levef

Hiqh school
Bachelo.r's degree
Other
Univ. or Corun. Coll. degree,/dip.
Univ. or CoÍùnunlty College ce_rt. -
Master's deg ree
Incomplete hagh school
Doctorate

3'7 5
198
35
2'1
26
15
5
0

29.r
5.1
4.0

2.2
o .'1
0-0
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Table 16
Student Academic Backqrounds

Academic Information Numb e r Pe-rcent.age

Re9'ístraLion Status

Undergraduate student
Graduate student
VÌsiting undergraduate
Speciaf student
UndergraduaLe mature
occasionaf sLudenl:
Visiting grad student

500
BO

32
26
25
11
5

't3.6
11¿ I

3 .',l
L-6
0.7

Reg. Credit/Audit

credit
audit

6',7 8
6 0-9

Faculty of MeÍìlce.rship

Education
Science
A.rts
Other
Management
Human Ecology
General studies
Socia.l l{ork

180
159
96

18
15
1

L4.O
4.A

2.2
0.1

Maj or

460 respondent.s (66.8å) reported their maj o.r area of study in writtenLext. From more than 50 majors reported. the fargest nu¡ber ofstudents were, Computer Science (I2.42), Economics (1,2,4s")l
Educationaf Psychology ('t .22) , arld, psychology ( 4 . 9t ) .

RegistraLion Status

Full--t1me

Not registered

Numb e r Percentage

62 .'t
?A 

'

428
165
90

InLersession
3-Credit Cou_rses

361
746
100
35

None
one
Two

>Two

56 .2

15 - 6
5.5

TabÌe 16 continued on followrng paqe
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Table 16 continued

Student Academíc Backqrounds

Academic Informalion Nurìber Percentage
sunmer Evening
3-Credit Courses

None
One
Two

>Two

175
100
60

49-r
26.6

9.1

Sr.rruner Day
3-Cxedit courses

None
One
Two

>Two

r45
L12
30

55.8
22.3
L',7.3
4-6

lntersession
6-Credit Courses

None
One
Two

>Two

494
L74
T2
6

19.4
18. 1
1.9
1.0

Sr.Ìrùner Evening
6-Credit courses

None
One
Two

>Two

5't 6
38
6
2

6-I
1.

Sunmer Day
6-Cr:edlt Courses

None
One
TvJo

>Two

485
L25
16
3

'7 '1 . t

0-5
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Table 17

ReqlstratÍon fnformation

Reasons for Registrat.ion Agxee Drsagree

Speed up degree completion

Ðase course load

Focus attention on one course(s)

For pe-rsonaL interest
Enjoy learninq experience

For professional dev. or cert.
Maintain continuity
Pick up dropped course

course offered only in summer

461

341

2 5"Ì

204

196

L8',]

113

110

69 - 5

52-O

30 - 5

35_6

31.4

30 .2

L't.3

L6.9

201 30.3

315 48.0

393 60.5

415 64.4

424 68 -6

454 69- I
464 71.3

54L 82 -'1

547 83. 0
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Table 18

Previous ReoÍstration and I^lithdrawaf from Summer Session

Quest.ron Ag.ree Disaqree

Nå
Attended Sùrùller Session before

Dropped a Su.nuner Sessj-on cou_rse

fnsufficient time for reading

Pace was too fast
Course was too di fficult
fnstructor d-id not meet expectations
Course did not meet expectations
Other reasons

Too much competiLion for course
resources

351

r3"¡

68

64

49

43

40

35

L4

51. I
20-4

50.7

4'1 ,!
36-0

??l

29.6

44.3

LA.4

32',1 48 .2

522 '1'7 -'7

66 49.3

'12 52-9

87 64.0

91 6'7 .9

95 70.4

44 55.7

t27 89. 6



Table 19

Student Exoeriences [{ìth Adminìstration of Courses

euestion Mean Ag.ree

N

Calendar avai.lable in t.ime

preliminary course schedule us e ful
Reglstration s ati s factory
calendar was r.rell organi zed

Calendar rnas complete

Should offer more program-related
course s

Morning approprrate for classes

Tlmelines for course changes
appropriate

Aware of travel/st.udy cours es

Effective resolution of problems

Eveníng èppropriate for clas ses

6 weeks approprÍate for 3 credits
Afternoon appropriate for labs
3 weeks appropriate fo.r 3 credits

3.80

3.68

3-19

3.11

3. 11

3.07

4A2

483

512

'7L.6

'71 .2

?5.3

60.I

65.1

52.O

28.9

42.5

25 .',l

4L .3

Neutral

410

438

359

161

30?

286

L',1 r

21',l

a2

138

L3I

L2L

90

L2.I

1?.8

20.5

31.6

29 .5

62 .'7

25-O

59.4

24.I

L23

Disagree

2AO

2L3

199

349

168

185

395

L62

59

'15

'78

65

9'/

8.7

11.5

11.0

11.5

9.6

14.4

15. 0

18.5

8.5

29.2

29.9

34.6

101

't 25

4',1

196

207

99



Tab-Ie 19 continued

Student Experiences With Administration of Côurses
euestions Mean Agree

Morning approp.riate for labs
Prefer a different format

Ä.fternoon appropriate for cla s ses

More non-program offerings
Evening app.ropriate for labs

Scheduling conflicts a problem

conflicl prevented xegistration
sufficient variety of o ffe rlngs
class times too long
Cost of tuition and books
reasonable

tr^lee kends should be inc.Luded

3-0?

3. 03

302

3.01

2.70

2,69

2^59

t ac

1.90

L64

199

2 4'^7

119

L34

188

198

L26

24 .6

36.8

20 .2

?1 A

18. ?

20.o

15.0

Neutral

391

303

212

446

181

1?5

L49

208

t_58

'11

58.7

45.4

66.5

26 .9

26-O

2t at

30.9

10.6

135

100

124

D.i s ag ree

111

168

2L3

106

L'|3

304

31,2

329

380

49',?

L6 .'1

3L.'7

15. I
26 .I

46.4

48.6

50.5

56.5

'74.A



TabIe 20

Student ExÞeriences Accessino Resources

euestion

Lrbrary Resources Available
Instructor access reasonable

Course t.ext available
Bookstore hours ðdequate

Computer f aci.I a ties reasonable

supplementary materials available
General administratlve services adequate

l,ibra ry hours adequate

Lab facilities sufficient
Academic counselling available
Refexence material limited by competition
Access to food services adequate

3.54

3.4'7

3. 43

3.26

3. 15

2.99

Agree

398 59.3

380 56.6

400 59.5

399 s9.5

291, 43 -'7

307 46.0

2qa ¿a o

351 52 .7

I52 23 .1"

163 24.6

189 28.2

228 24 .I

Neutral

Ng
189 28 .2

2I5 32.A

1,'7 3 25 .'7

t-5B 23 - 5

322 48.4

305 45.1

2',75 41.0

414 '7I.9

434 65 .'J

353 52-6

239 35.7

L25

Disagree

NT
84 r2.5

16 11.3

99 I4.'7

L1-4 17.0

52 '7.8

101 15.1

'70 25.3

33 5. 0

64 9.'7

1-29 L9.3

202 30 .2



Table 21

Other lClass) Exoeriences

Question

Class size appropriate

Course pace appxop.riate
'I4Torkload related to class length okay

Sufficient studenL intexaction
Asslq'nment timetines okay

M.ixture of fecture and discussion
Reading time r ea sonab.L e

Exam preparation l-ime reasonable

TabIe 22

Þra-qac - ì ^ñ cl-,,¡.,

euestion

Mean Agree

N

3.96 533

3.43 389

3.35 3'74

3,41 352

3.35 37 4

3 .2-7 299

3.14 2L1

3.01 2't2

Prescribed p_re-sess_íon study worthwhile
Materia.L acquisi¿ion okay

Course should have pre-session study

'78.9

4.3

46.2

40.4

Neutral

108

139

L3',?

196

L3'7

L47

r6't

16.0

2A .6

20 .3

32.9

2r.a

24.8

L26

Disagree

NC
34

746

163

L25

163

22L

234

2.A5

5.1

21,.6

24.2

18. 6

24.2

2t 1

32.9

34.8

Agree

60

58

L2',l

35. 6

Neutral

B1

85

l9'7 40.6

Disaqree

NE
20 1,2.4

20 12 -3

161 33 -2



Table 23

Brckoround Factors (Aoe 
"nd Gender) 

"nd Reasons for Reoistration

a# Reasons fo.r Registration å By Age (years)

18 Speed up degree completion

19 Pack up dropped course

20 To pick up a falfed course

21 course offered onty in Ss

22 Ease Regular Session load

23 Expected smafl class

24'Io get- a particular instructo.r
25 To ma.inta.in term continulty
26 ED)oy a learning experience

27 To t.ake cou.rse not required
28 To focus attention on a course

29 Make up fac-lp.rogram def.
30 Make up instit- transfer def.
31 Not avaifable in Regular Sessìon

32 cet visitinq professor

33 Personal _interest

34 P.rofessional dev. and cerL.
p < 01

LA-22 23-30 >30 prob Ma.le

61 '76

24 13

13 04

12 r7

60 54

16 l't
06 06

32 31

cq

15 L2

43 36

a'7 10

04 06

09 13

00 01

3s 38

15 30

'78

10

03

. o0*

00*

.00*

.00*

- 00*

.30

.02

. o0*

.05

.26

.02

.2'7

.01

.'7 6

00*

25

L2

10

20

43

0'7

3',?

03

03

0?

03

34

60

å By Gender

66

16

L2

15

4',1

L4

05

31

2',l

10

33

09

05

72

01

32

26

L21

Fema.le

'73

I9

05

19

56

Prob

.05

.33

.00*

. r'7

.02

.42

. t'7

.01

11

.00+

.06

. 4'7

a2

.29

.05

.44

L',7

08

2',1

36

74.

45

05

o4

0'1

o2

39

34
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Tabl,e 24

Backcrround Factors (lnlork and Classification) and Reason for Reqistration
a# Reason for Regist.ratlon å By Work å By cfassification

18 speed up deg'ree completion

19 Pick up a dropped course

20 Plck up a faÌled course

21 course only offe¡ed at this time
22 To ease Regular Session foad

23 Expecled sma11 class
24 To get particular instructor
25 To maintain term continuj-ty
26 To enjoy a learnÌng experience
27 To take a course not requi.red
28 Focus attenLion on cou.rse

29 Make up fac,,/prog. t.ransfer def,
30 Make up institution transfer def.
31 Unable to gel course in Reg. Sess.

32 To take course from visit. prof,
33 Personal interest
34 Professlonal dev and cert.
P < .01

Wor

66

23

09

L4

56

12

08

2',1

1,2

36

05

03

o'1

o2

38

28

No work P.rob

08 t6 68 8.7 64

13 00* 22 03 a4

08 .56 10 01 03

79 .09 1-4 31 2A

49 .08 5'7 36 4s

19 .02 18 09 09

06 .44 08 a4 01

32 .03 31 22 20

35 . oA 29 4.7 30

13 .86 13 09 15

42 -11 42 38 30

0B .05 0'1 0o 05

05 .25 03 01 1L

12 .05 11 05 08

01 .50 01 00 02

34 -25 33 42 41

32 . 2'7 20 .12 46

G.rad Othe.r Prob

.00+

.00*

- 00*

.00*

.00+

.42

.02

.04

.01

.46

.08

. o0*

. 3',1

. L'7

.00*



Table 2.5

Backoround Factors and Reqístration Information
O# Reason for Regj-strati.on g By FacufLy

18 Speed up deqree

19 Pick up dropped course

20 Pick up failed course

21 Course offered only SS

22 Ease Regular sess load
23 Expected small cÌas s

24 cet particular instructox
25 Maintain term continuity
26 Enj oy learning experience

2'7 lake course not required
28 Focus attention on course

29 Fac /prog transfer def
30 lnstit - transfer def.
31 Course unavailable j-n Req.

?5 59 '16 66

25 16 11 18

0B 10 01 L4

13 14 29 1L

51 50 45 64

19 15 0B 22

99 92 93 89

32 33 20 30

32 26 45 23

15 12 0B 15

44 3't 33 45

a1 12 04 03

02 0'7 05 03

06 L2 13 0'1

science

Ses s -

32 Take course from visít. 01
prof -

33 Personal lnte_resL 4I
34 Profess.ional dev. and 14

cert
p< .01

Prob. I By Ful1,/part Time

. o0*

.01

.00*

. o0+

o0*

.01

.01

.05

.00*

.16

.06

.01

.10

.04

. o0*

Fulf Part Other

65 83 69

24 0',7 0s

11 03 05

L4 23 22

60 39 36

I'7 t4 10

08 0't a2

33 26 12

29 38 36

13 72 0B

43 34 36

08 04 0'7

03 05 06

11 09 06

01 03 01

34 34 45

18 46 5s

L29

01

29

15

01

4L

6B

.00*

00*

.01

.02

00*

. r'1

.L9

.00*

- 10

.46

.L2

30

.34

.10

.18

.00*

03

32

20



130

Table 26
Background Factors and Student Experiences With
Administration

$ Experience With Adnlinistration Significance By

Age l^Iork Cf ass Fac.

Prob Prob Prob Prob

46 Prel.iminary course schedule was
useful

4f calendar was available in time

48 Calendar was wel-l organized

49 Calendar ínformation was complete

50 Registration procedures sat.i s f actory
51 EffecLive resolution of

adninistrative problems

52 Time for registration changes approp.

53 cost of tuition and books was
reasonable

54 There was sufficient. variety of
courses

55 Awareness of travel and study cou.rses

56 Wanted more courses re.Lated to
program

57 Wanted more non-program related
courses

5B There were course scheduling problems

60 Three weeks is approp- for 3 c.r.
courses

61 Six weeks is approp. for 6 cr.
courses

62 Prefer dífferent course duration
63 Class j:ime too long

64 Morning is an appropriate time for
classes

65 Afternoon is an approp. time for
classes

66 Eveninq is an approp. time for
classes

67 Morning is an appropr.iate tlme for
labs

68 Afternoon is an approp. time for fabs

69 Evening .is an approp. tlme for labs
70 Weekends shouÌd be included in

schedufe

p < .01

.06 -62 .63 .oo*

.06 .34

.01 .55

.o2 -46

.o4 .54

. o0* .55

- o0* .94

.44 . o0*

, 6't . oo*

.44 . oo*

.14 .03

. B0 .05

00.t .01

.01 .o0*

.10 .55

.01

- 04

- 00*

-3'l -00* -01

.2L .01 69

.22 -07 -08

.42 . 04

- 00* - 04

.01 -L4

. o0* . 08

.00* -94

.01 - 11

. 05 .20

-'7 2

. r'7

.25

.00* 29

- 03 . oo*

.18 . oo*

. 01 . o0*

.L7 .OO*

.64 . oo*

.32 .42

-03 .00* .00* .13

.'10 .'74 -49 .01

.46 .33 .11

.01 .08 .09

.BB -06 .61



Tabfe 27

Backoround Factors and Student Exper.iences With Access to Resources

a#

71 l,ibra ry hours adequate

12 Llbrary resources gene.ralf y available
?3 BooksLore hou!s are adequabe

J4 Course texts v¡ere ava.ilable
?5 suppfementary course materials were avaiÌable
?6 Access to resources Lim.iLed by competition
77 Access to resources was reasonable

78 Access to lab facilities was suffícient
J9 Access to conputer facilitíes was reasonable
80 Access to generaf academic counselling reasonable

81 Access to general admlnistrative services
82 Access to cafeteria/food services was adequate

Access Lo Re s ource s

p< 01

Age

- 00*

.00*

.01

.00*

, o0*

.00*

.15

. r'7

.03

.00*

Ìlo.rk

Sagnífícant By

CLassi f - Ugrad,/Grad

.42

.36

. L',7

62

.01

.'7 2

.'7 9

.00*

.02

131

Prob .

.04

.03

L4

. 61"

.40

-23

.42

-12

. 4',7

,01

Facufty

.00*

.00*

.01

.01

.00r

.00*

^ 01

,01

.01

.42

.03

- 01



Table 28
Backqround Factors and Student Satisfaction Ífith Other (Class) Experiences
A# other Experiences slgnjficant. By

Age ltork Class.
Ugrad,/grad

B3 class size appropriate
84 Reasonable time for reading
B5 Reasonable time for assiqnments

86 Worktoad compatible with course length
87 Pace of course approprj-ate

88 Reasonabfe tíme to prepare for exams

89 Opportunj-ty to interact with other studenls
90 Good mix of lecture and group discussion

Table 29

Backoround Factors and student Exþeriences V{ilh pre-sessio. studv

a# Bxperlence wlLh Pre-Session Study Significant By

Age ¡tork Classaf. Facul ty

91 Appropriate process for acquiring pre-sessj-on material
92 P¡escribed ple-course study worthwhiLe
93 present course would have benefitted from pre_study

p< .01

ob

, o0*

00*

,01

¡ 00*

.00*

. o0*

.00*

.00*

Prob

.42

.'1 0

.01

,05

:00*

I32

.01

.05

.10

.L4

- 00*

.30

.03

Faculty

,00*
.00*

- 00+

,00*

.00*

. o0r

,00*

.00*

.01 .16 .32 .03

.o'1 .10 .33 .a2

.05 .19 .39 oo*

rob. Prob. prob.


