R T

THE UNIVERSITY OF MANITOBA
SCHOOL CR SOCIAL WORK

4 STUDY OF THE RELATIONSHIP BETWEEN THE
ACADEMIC PERFORMANCE OF BLEMENTARY
SCHOOL CHILDREN IN A DEPRIVED AREA
OF THE CITY OF WINNIPEG AND THEIR
ATTENDANCE AT
CULTURALLY STIMULATING ACTIVITIES

Being a repert of a study submitted im
partial fulfillment of the requiree
ments for the Degree of Master
of Soelal Werk

by PN

April, 1966 Winnipeg, Manitoba




ABSTRAQT \

This is a deseriptive study of a selected szample group of forty-
-seven elementary séhael children, twenty of whom were successful and
twentybéeVen of whom were unsuccegsful., All the children concerned
in the study lived in an environmentally deprived area of the Gity ef
Winnipeg, as desigrated by the Planning Division of the Metropolitan
Corporation of Greater Wimnipeg. The study was undertakenm in order te
consider the relationship between atteadance at culturally stimulated
activiti;s outside of the homs and scheol performance,

Information was obtained through face~to~face interviews with the
parents of the children in the sample gfeup. The interviews were baged
on a schedule of questions prepared by the research group, designed te
query attendance in four speeific areas of culturally stimulating
activities--Religious Activities, use of Library facilities, and seeular
activities both within and outside of the immediate community. |

It was feundvthat successful school perfarmanee was positively
ralated te the child's use of library facilities and te his attendance at
secular activities lecated outside of the immediate community. Uasuceéss»
ful séhoel performance was found to be negatively related taaattendaméé
at Religious activities and secular activities within the immediate
commnity, . f | |

Overall, findings of the study were incenclusive as twe of the
areas selected as eulturally stimulating activities, and formulated
inte sub-hypotheses, were shown te be megatively related to schoel
perferménae. Twe of the areas selected as culturally stimulating
activities, and formulated inte sub~hypotheses, were shown to be posi= -

tively related to schoel performance.
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CHAPTER I
INTRODUCTION

It is generally accepted that education is becoming mere
and mere a prerequisite of living in eur aaeiety today. There
: | is a general awareness of the fact that our society is becoming
increasingly more industrialized and urbanized, Asseclated with

and aceempénying these develepments have heen the striking advances

made in autemation, sciemce, and technoleogical skills. These

e

advances are the result, and have resulted in, a greater expansion

R

of all types of knowledge., Individuals being born into and
raised in eur seciety are having placed upen them greater demands

for acquiring a mere extensive and elaborate education than was

required of seclety's members only decades ago. In simple terms, |
life has become complex, | |
At the same time our society is al present enjoying what is
commonly referred to as the "age of abundance™; we generally
regard ourselves as living in an "affluent seciéty“a That is, the
advent of industrialization and the extension ef'ﬁeehnelagical skills A
., have combined to preduce one of the highest standards of living in'_'_""'
the world for our seci-ty as a whole. |
Hewever, in recent times we have also beeéﬁs;aware of evidence

 which reveals that this high standard of living is net all pervasive




throughout ﬁhe various groups and subsections of our society, In
our stratif@ed society we have become aware of the fact that the
lewest socio—aconomic classes or status groups have not increased

or bettered their position to the same extenx or in the same pro-
portion relative to the higher socio-sconomic Qlasses or status
groﬁps. Paradoxically, the "poor", 'culturally disadvantaged® or
“culturally?&epriVed", as they are khown, are being left further

and further behind the general advances that society as a whole is
making. It is thought that a good part of the explanation for this
lies in thé{?écb that the members of this eulturall& deprived group
generally have not been able to meet the demands for more education
and skilled?training. The writings reviewed in the following
chapter give ample account of the difficulties that children of this
culturally depriVed group experience in the educational system.
Generally, they are noted to do poorly in school, often dropping

out at an eérly ages It is felt that this is the result of not
possessing %he necessary skills, attitudes and language experiences
that are required. The writings and works e¢onsulted in the aucceed—zyiu
ing chapter p01nt to the geveral facts of the problem more fully. 5
However, sugfice it here to say that they illustrate and describe

the effects of thevch;ld's home and cubsidevof the home qnvironmant
on his or hgr performance and adaptation in school. Out of the
vafious culigral, motivational , attitudinal, educational ang socio=

economic factors involved, it was felt the life styles of the
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families of sgcheol e¢hildren would reveal differences in the éxtent

"o which they initially prepared and comtinued to contribute to the

child's school performance.

This project was done as a part of a larger inquiry instituted

by the Masters' students of the School of Social Work, University

of Manitoba;:into the variations in the educational and culturally
stimulating experiences of the families of a selected group of
elémentany'sgheél ¢hildren living in an environmentally deprived a

area of Winﬁipeg, whose school achievement is satiafactory and a

group from a similar area whose achievement is unmsatisfactory. The

educationally stlmnlating experiences of the parents and their
school children respecbively, as well as the eulturally stimnlating
exmerienees of the schaol chi;dren in the home, were investigated
by members vathrée ether project-groups. The purpose of this study
was to idenﬁéfy certain characteristics of the culturally stimuilat-
ing aetivitibs outside of the home which may be related to the
successful or unauccessful school performance of the children;v'The
study was made during the period of beptember, 1965 to April, 1966.

- It was felt that variations in life style are acutely manifested
in the individual ahild's contacts, activities, and experiences
outside th& home. Fﬁrther, it was thought that the outside of the
home environment greatly affected and influenced the child through
the various possible sources of cultural stimulation, It was
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reasoned thét'children~who had had greater exposure to these cul-
turally stimulating experiences or activities would have a greater
knewledgé or better perception of the wide enviromment in which
he lived in;éomparison to children who had had less exposure to
culturally étimulating experiences, Further, it was felt that these
culturally stimulating activities, depending on tha-child's expos-
ure to them, could contribute significantly to his or her develop-
ment of basic learning skills as well as to the development of such
intangibles as curiosity and desire to learn. The amount of stim;
ulation a child experiences, as well as its sequence and variety,
is thought tc be ¢losely related to his or her developing adeqﬁate
language and verbal skills, attention span, and(mativation necessary
for formal sghool learning.l At the same time it was noted that |
the aulturaily deprived family, generally, has little contact with
organizations eubside of the home and that they involve themselves
very little in any community activities.® Thus it was thought that
there was a:plausible connection between the lack of involvement of
the family, and specifically the child, in outside of the home cul-
turally stimulating aétivities and the ehildé school performance.
L 3 _ .
1y, aeut.sc:h, "The Disadvantaged Ghild and the Learning Process";
Health of the Poor, ed. F, Hiessman, J. Cohen and A.
, (New York: The Free Press, 1965) p. 177. .
2 A Hollingahead and F, Redlich, Sogial Class and Mental Illness:

A Community Study, (New York: John Wiley and Soms Inc., 1958)
Pe 135,
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The mainlhypothesaa»of the study was that:

The successful or unsuccessful school performance of a
seleched group of elementary school living in envirommentally
deprived areas of Winnipeg is related to their attendance at
culturally stimilating activities outside of the home

For theypurpoae of our study successful school performance
will,be.defined as that which is identified by the classroom
teacher as being above average., Similarly, unsuccessful school
performance is that which is failing to meet the expectations of
the school programs Environmentally deprived areas are those areas
defined by the Planning Division of the Metropolitan Corporation
of Greater Winnipag as being in transition and falling below
socially accepted standards. Culturally stimulabing activities

. are those agti#ities»whieh increase the child's interest and abil-

ities,invsugh areas as verbal apd visual skills, abstract thinking,
social inteiaction‘and attention span.
.. - The following sub#hypet.heses were formulated:

1. A gréﬁter proportion of the successful children than the
unsuccessful attend religious activities.

2, & greater propertion of the successful children than the

unsuncessful uze liorary fauilit*es‘

3. A greaber proportion of iie successful children than the
unsuccegsful attand s§¢ular activities inside of the immediate

community .
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be A greater praportion of the succeasful children than the
unsuecessful attend secular activities outside of the immediate
~ community.
| It was felt tha£ there are specific institutions and activities
outside of the home which were somewhat more closely related to the
school system than others. In specifically choosing the areas of
religious aetivities and the use of library facilities as culturally»v
stimulatingz;:}"aétiviﬁies it was recognized that these would provide
a child,_sﬁ%ﬁld he or she be exposed to them, with an experience
that resembléd‘qr contributed to his formal clasg-room learning,
1eeuy takiﬁg»lessonS'és part of a group and being provided with
books and o’aher reading materisl, It was felt that the experience
with nooks and read;ng material oubaide of the school and home
would be anvamportantvfactor in a child's initial and continued
developmenﬁ Qf reading ability and vocabulary. Thé estimates of
~ reading inability amnng culturally deprived school children is
thought to bevquite abave that for the normal elementary school
 population as a whole,3 At the same time it was felt that religious
activities and the use of library facilities were culturally stime
ulating activities that were available to a child to attend at a
fairly early aga.
For the purpose of ouwr study religious activities are defined

as being only ‘those experiences of religious service and where

religious instruction is predominant. ILibrary facilities are those
' ‘ ild, (New York, Harper
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servic;as which a public library provides. Example would include
the showing of movies, the telling of stories and the loaning of
books. It was thioughlthat there was a ‘certain number of secular
activities fi{;ixside the immediate commﬁnit;y provided through various
organizgt.ions and c;l;bs, It was felt that a child could find his
or her membership :i.n“»Such a ¢lub or érganizabién as being culturally
stimulatmg. It was also felt that these activit:.es could be des-
ignated by name and thus make possible a quantitative analysis of
'attendancelby the schéol ¢hild, Similarly, it was felt that out-
side of theﬁ_{;}_ixmxiediat;e community there existed a myriad of institu-
tions and récilities. which could be designated as providing a
child with the opportunity for experiencing culturally stimulating
activities, These also could be designated by name to t}xus make
possible a quantitative analysis of attendance by the school child,
For the purpose of the study secular activities are those cul- .
turally st,imula'&ing ’ei;periences which are non-?religious in "'néturev.
Some of hhese activities would include those which occur in |
Nea.ghbourhood Service Gentras, in parks and on vacation t.rn.ps.

Th@ immediate cozmnunity is that area which encompasses all the homes - g

of the samp”e_g group and in which all daily living activitles take
place, Thefiéfora, for the purpose of this study, the immediate com-._»;ﬁ{jﬁ_
anfty will be bounded by the following: The Red River to Redwood
Avenue, to ,gglt,er Street, to the CPR Tracks, to MeFhillips Street,

to Notre E)ame “venue, to Balmoral Street, to Ellice Avenue, to
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Notre Bamb‘Avenue, to Portage Avenue, to Main Street, to the CFR

Tracks, to the Red River. The immediate community as defined above,
allows for the inclusion of all of the environmentally deprived
areas in whiéh the school children reside.

| These p;rticular environmentally deprived areas in question

are marked for eventﬁél slum clearance, spot clearance or rehabilf
itation. There is a high proportion of multiufamily dwellings and
low rental %}opeﬁty within them. The average income pef family is
$2800 - $3600 per year. The population demsity for these areas is
high4although there is very diverse land.useage with light industry
penetrated ggto residential areas. Generally, there is little

open space Qith teQ parks or recreational arcas.

The ¢hildren seleéted as the sample group for study were from
families whéirésided in these environmentally deprived, Mblighted®
areas. 'Thi$5groﬁp of forty-seven school children attended four
schools which»were‘lacated within the referred to areas. This group
of childrenfwas comprised of twenty successful and twenty-seven
unsuccessfui‘studénta, all of whom were enrolled in grades one to
three.

The seope of the study is limited to elementary school children
of this par%icular geographie location. The group of children
ddentified for\the study were not randomly selected. We also do
not know whether the teachers all used the same criteria in

identifyinggﬁhe students for the sample group, The scope of the
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study is limited to the extent that certain specific activities or
facilities in the outside of the home environment were selected to
the exclusion of other possible sources of cultural stimulation for
the‘childfv;,Fer the purpose of this study we are not taking the
health of the children in the sample group into account.

- Ib was~aséumsdithaq in the study that the selected culturally
stimnlatingvactivitieé experienced by the children were positive in
nature. 1n turn, it was assumed that these positive experiences
would createipositiVe attitudes in the child, As assumption was
made that eaghvchild had an equal opportunit& for classe~room learn-
ing, It wa;faiso assumed that the unsuccessful children had the
game basic iﬁﬁelleqtual potential as the successful children for
performing-Satisfactbrily in school. Ve have assumed, in our study,
that any poésible diffarences in thé.eriteria used by the teachers
in identifyihglthe school children will not significantly affect
the findings. In regard to the imterview schedules it was assumed
that each parent knew and gave anbacqurate account of the activities
which his or her chiid had attended or is presently attending,
| The information on the attendance of the children at cultually

stimulating activities was obtained from their parents through a

face-to-face interview with the use of a constructed schedule. It

was felt this method would elicit the most accurate results for the
purposes of this stﬁdy. The information obtained through the sched-

ules will~be:¢lassified in order to effect a comparison between the
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successful and unsuccessful children.

In summation, it is felt that the problem of the culturally
deprived child, and his unsatlsfactory school performance in many
cases, is of major concern to education and social workers as well

as to other members of the community. It is hoped that this study

- will centribute to the understanding of some of the factors which

facllitate or impede the functlonlng of the culturally deprived

child in the schaal system.}-
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CHAPTER II
BACKGROUND

In the past several years there has been a resurgance of
interest in the problem of poverty generally, by individuals and
groups workihg in the social welfare field, The recogﬁition that
poverty can be a disadvantage is not new. Even in biblical times
it was not new.l Today, however, it has also become evident that

our industrial society and its increasingly complex technology is

leaving the poor person further and further behind. The increasing
need for higher education and new technological skills is very
mueh a facﬁquef life today. 3. M, ¥Miller states:

"Skill and educational requirements of industries are

 inereasing ..« new labor is employable only if it is high

skilled or educated; consequently, the low educated,

especially the young, are more disadvantaged in relation

to the economic system today than similarily low

educated were & generation or two ago."?

Investigators of the problem of poverty have come to recognize
its position in a cycle of cause and effect which involves many

different variables. For one thing, as Schneiderman states, BSocial

l E. Heraag, “Some Assumptions About The Poor", Soecial Service
Reviews XXXVII, No. &4 (December, 1963), p. 390.

2 3.4, Eiller, “PrOVerty and Equality in imerica"; Implications
Health h

for the Scaial Services, "Mental
Riessman, J.: “ohen and A. Pearl (New Yerk:The Free Press 1965)p.13‘
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work has become more and more sensitized to culturally derived
variations in social behavior and attitudes."3 He says further
that, "The inclination to view different socialwe¢onomic or social
class groups as manifesting distinctive life styles or cultures
has fourd g:owing, expression in social science and professional
literature." Herzog writes that the term, "the culture of poverty",
has come into prominence in the field of welfure research during the
past sevarai years.5 Iﬁ has been difficult to define precisely
what is mea;t by the culture of poverty. The group of people
affected are often refe:red o by a number of names such as, "the
underpriviedged,” "the culturally deprived", the disadvantaged®,
the lower ci&ss," as well as others. There has also been a newer

| rt 6

tendancy to refer to them as the ?poq».e Herzog writes:

Pheference to the poor does not, of course, mean the lower
layer of a three-way breakdown into upper, middle,and lower
socialeeconomic graups, We have had abundant evidence that
this lower segment of the traditional three«way break is
itself divided into a number of layers. We have evidence
too that the life ways of thewery lowest layer differ from
the others in this same band more than the so~called upper-
lower differs from the lower-middle".7

3 L. Schnelderman, zge Gnlture of Proveggz - 4 otggx of the Value-
£t C 1 I ]

b Ibid, pe5e

5 Herzog, 69 eiby pe391
6 Herzog, ep cit, p.389
7 Herzog, 92*2;3, p+390
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The use of the term "poor" or any of the other terms is not

generally applied to the stable, respectable working class.8 What
is usually agreed upon is that the "poor® or “culturally deprived"
live at, or hear, or considerably below what is commonly regarded
as the subaistence level. Honey is not the sole determinant of
membership but it is used by many investigators.~'uany of these
persons have found certain characteristies to be more prevelent
among the people living in improverished circumstances than at any
" other leVal. In her summary article Hergzog paints these out. She
gtates:
“Poverty involves under-emplcyment and seattered irregular,
miscellaneous employment often at undesirable occupations;
it involves extensive borrowing through formal and informal
sources, use of second hand clothing and furniture, and
over crowded dwellings and lack of privacy. The poor have a
higher death rate, a lower life expectancy , lower levels of
health « physical and mental « and of nutritubtion, than the
proaperous, they depend more on home remedies and folk medicine,
since medical c¢are is expensive and frmghtenlngg they are
relatively unlikely to be members of labour unions, political
parties, and other organizations; they are more inclined to
excessive drinking and to violence than the prosperous®,
‘here is a fairly general consensus that the "poor" or the
"culturally”déprived“ share patterns of thinking, feeling, and
behaving which deviate ih some respects from those of the larger

culture and which happen to create some dysfunctional relationships

8 Herzog, o ‘cit,;p.jﬁl
9 Herzog,,q s8ib, p¢392.
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between themselves and the wider society.,’® What has been noticed

as, Sehneiderman statea, is that, "The inevitable product of pro- |

longed poverty is a distlnctive lee style or culture shared by the e

impoverlshed and transmitted from generation to generation through

the family‘s-acculturatxcn of its children into the culture of poverty,"ll
Part offghe characteristic picture of the life style of the

culturally deprived is a noticable inverse relation of education and

income. Edu@ation,vat least until recently, has been the most use-

ful single indicator of socid?économie status. This is the view of
Herzog who ﬁrites:

"Sometimes it almost seems as if all the other differences
flowed from that one, so over whelming are its apparent
resultsiin the lives and thoughts and feelings ol the poor.
Associated with low edugcation are low school stimulation,
lack of motivation to education - often coupled with unreal-
istic aspirations and unrealistic faith in education as an
open sesame to getting on in the wcrld.“lz

It is recognized that children from impoverished circumstances
do not genyfélly, as a group, fare as well in school as children
from more prosperous circumstances. F: Riessman writes that, "clearly

one of the moat pressing problems facing the urban school today is

the 'cultnrally deprived child'+*!® He states that, "The deprived

child is not happy at school, does not read well, appears unmotivated,

10 Schneiderman, op c;t, p.8 |
1l gehneiderman, op cit, p.2

12 Herzog, Qp. cit., pe392.
13 F. Riessman, The Cultura

1d, (New York:

Harper and Row,'l962)'p.l
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is antagonistic to the teacher, possesses no well-formulated career
plans,,(and).hasvno‘quiet place to study.“lh Riessman also goes
~on to say that the general estimate of reading inability among
school children is fifteen to twenty percent, while among education-
ally deprived children the disability is as high as fifty per cent -3

In discussing the school-child and education, Jones writes that,
u,,.Social Class shares with intelligence the distinction of being
a major iarluﬁnce,eonhributing to variations in scholastic aspe-
irations and achieVement.“16 The problem of the culturally deprived
within the edusational system is perhaps best summarized by Deutseh,
who states: ,

Among children who come from lower-glass socially

impoverlshed circumstances , there is a high pro-

portion of school failure, school dropouts, reading

and learning disabilities, as well as life adjustment

problems. This means not only that these children grow up

poorly equipped academically, but also that the

effectiveness of the schcol as a major institution

for socialization is diminished. The effect of this process

is underlined by the fact that this same segment of the

population contributes disproportion all; to the delinquency

and other social deviancy statistics, "L

Social Class differences in educabtional behavior are generally

thought to operate through the differences in nature of family

14 1oid, p.li2,

15 Ibid, p.115. , ;

16 F- Jenes'nge Sogial Bases of Bducation, Canadian Conference on
_Children, Toronto, 1965, p.ll.

17 m, Ueutsch, "The Disadvantaged Child and the Learning Process“

Mental Health of the Poor, ed. F. Hiessman, dJ. ohen
“and A. Pearl (New York: he: Free Press, 1965) p.172.
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relationshipsy family values, and other familiarvahgracteristiGSs
Jones states that,; "one reason for upper class superierity in the
various aspects of educational behavior ...may be in social élass

differences in certain patterns of child»rearingf"lg
bb He goes on to says

"By defining values, geals and social expectations for their

‘ehildren, in the course of socialization, parents can communicate

the importance they attach to education, as an activity

valuable in itself or as a valued means to oceupational

success. In addition, parents may communicate the more gemeral

values which ald scholastic achievement by emphasizing the

-gatisfactions of individual success and the wisdom of

deferring immediate gatisfactions in order to achieve

more distant goals."l?

Jackson Toby also stresses middle-class parental interest and
encouragement as a major facter in explaining the scholastic sup-
eriority of middle-class children in comparison to lower class
children. He states that, "Middle~class parents convey te their
ehildren subtly or explicitly that they must make good in schoel
if they want to go on beingkmiddle~elass.“2° Referring to the middle-
class child he says that, "apparently his preschool training pre-
pares him much better for scholastic competition than his lower
class classmate...he is stimnleted...by the rewards he receives

from his parents when he shows vertical preemcieusness.“Zl
Referring to the lewer-class child, Sanders statess

18J05¥138§,' 62? ‘.gi,?.'" Pe 27.
nganes, OPs eit!op Pe 39

207, Toby, ”Ofientatien to Education as a Factor im the Scheol
Ealadgustment of Lower-Class Children", Secisl Forces,
3533 (1957), 262-63., |

2l1pid,
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" ... it is apparent that some of them fail to
develop the kind of orientation which will enable
them to submit to school diseipline, particularly
if their parents do not support the authority of the
_school zg do middleeclass parents, Nor are they able
to help the child or provide the encouragement and
praise which will give him incentives for school
accomplishment at the time when he is facing up to the
new situabion in schools Furthermore, the child may
have mechanical ability but lacks the netessary verbal
facility which a competitive advantage reguires., It
may also be that he is less familiar with the kinds

of situations treated on standard intelligence tests. |
‘hus the gocial milieu conspires against his educational
S'U.CC:aaS [

The undgrprivilegéd or culturally deprived child often comes

from a hﬂmeéﬁhich is busy , crowded and noisy, where no one child
~is focused npon 23 Riessman also writes that the underprivileged
child seems tc have enormous difficulty expressing himself ver~
bally in maay situations* There is the recognltion that_theba
children do not realize their potential often because of formal
language'diffieienciés. 2 Deutsch contends that the lower-class
child enteré'the sehool. situation so poorl& prepared to produce
what the scheol demands that inltial failures are almost 1nevmtable,

and the school experiences become negatively rather than positively

reinforced. He goes on to say that, "Children from under-privileged

eﬁvironmant%iténd to come to school with a qualitatively different

he .o Intreduction to a Social System,
New Yorks Ronald Press Co., 1958, p.283. '

23 Rieasman, ge. gite, pe37
2h Rlessmn, QEQ c:_l,t., Ps T

2 I+ Sanders,
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preparation for the demands of the learning process and the
behavioral :équiramﬁnts'of the class-room."?? It becomes
evident that there are various differences in the kinds of
socializing experieﬁcéa that these children have undergone as
contrasted ?ith the middle-gléss child., The type of stimulation
the culturaily deprived child receives in his environment is part
of his family‘s genefél life style, Besides living in over-
crowded, sub»standard housing there is little opportunity for
individuatlon. The child's home is often characterized by a scarcity
of objects of all types, especially such things as books, toys,
puzzles, peqailg and scribbllng paper. AL the same time, this
c¢hild is ré;ﬁricted to his immediate environment. The world beyond
his small néighbourhood is rarely, and often never,seen‘26
Hollingshead and Redich in their book Sogisl Class and Mental
Illness, aogment more or less directly on the general life styles
of the var%éus,sacial classes they had established as exisﬁing
~in New Haven, Conns in reference‘to the lowest socio-economic
level (Clasgfv), they staﬁe that, "low educational level combined
with :ecenb?gﬁhni¢ origin is correlated with a pasucity of reading

in all ages."7  They go on to say that in their study, about

25 })eutsch,.;{;' QgCi o3 P'l'?z

26 Deutsch, op.¢its p.176
27 A Hollingshead and F. Redich , Sgcial Glass and Mental Iliness:
&

Tnc., 1958) p.lzvf
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eleven per cent of the adults at the lowest socio-sconomic

level did'hgt éuhscribe to any newspaper or magazine, nor did they
use £he pubiié library. The authors state, that of this group,
"Seventy-six pef cent of the familles are completely isolated from
formal community associations-unions, social clubs, lodges,
political a;ébaiationa and so on,"?® It is evident of this loﬁeat
socio-economic group that only a small minority of the families
belonged to_and partiéipated in organized community institutions.
Sanders wriﬁgs that, "Within any community it soon becomes apparent
that peepleﬁwith different occupational orientations and different
income levels develop different styles of life, which includes
variations %ﬁkrecreational persuits”.29 Buell also states:

"Some m:ﬁberé of the community furnish their own recreational
satisfactions; the gréater their financial resources the Qider the
range of pogsibilities. Their homes will have more space and
equipment uééful both to old and young for leisure activities ...
Those in th;’lowesbdgrackets (who are often on public assistance
rolls) will have litgie or no money with which to buy recfeatianal

exxras."3°'§;

28 Xbido, p-128 ’
29 Sanderﬁ’ Oggc;to) pt338

30 g, Buell and Asgociates, Community Planning for Human Services,
(New York: Columbia University Fress, 1957/ p.363.




This would meany of course, that what is lacking in recreational
resources in‘thevhame of the culturally deprived child will also be %
lacking in aéurces_af stimulation. It would also follow that the v |
culturally deprived child, coming from afamily with meagre economic
resources, would also lack the opportunities for stimulation in
the recreational and eultural world of the outside commnity. The
above mentioned researchers have found that families of lower
sccio«economic status generally have a low level of involvement in
the sommnni%&. The consequences of this for the child of such an
under&priviiéged family are many. However, in relation to the sch901 
~and educational perfafmance within it, the consequences of the lack

of opportunity for stimulation in the outside community environment

are, for thé under-privileged child, unfortunate. A4s Deutsch states,
"A child frdm any circumstances who has been deprived of a substane

tial portion of the variety of stimulation which he is maturationally

capable of responding to is likely to be deficient in the equipment
required for learningg"Bl

31 Deutsch, 9psgite, Pe177




CHAPTER 111
METHOD -

In the process of attempting to determine the relatigaship
between scheol performance and atiendaaee at culturally stim-
| ulating activities eutside of the home the follewing gemeral methed
~was employed, After the main fecus and scope of the study had beea
decided upom and a review of thg‘available background material had
been made; discussion of the areas that were considered significant
were iselated, Here the major questiens inherent in the study lead
 te the f@rmnlatiaa of the major hypotheses and four sub-hypetheses.
Based on thg:faéus of the hypetheses, a schedule was drawn up and
later adminiétered to the parents of the selected sample of elem-
entary scheel children by means of face~to-face interviews. The
information, im regard to the scheel childrem's attemdance at
culturally stimulating activities outside of the home,thus gained
s was compared to the individual child's schsel perfmrmanee. From
this, further’ebserVatiens, analyses and cemclusions were made
in respect to what relationship existed between the school perform-
ance of children and their attendance at selected culturally

stimulating activities outside of the home.

4The group of eighty-eight elementary school ehildrem selected
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for the study attend four scheels in the envirenmsntally deprived
areas of Winnipeg, referred to previeus;y in chapter one. They
are in gradeé one to six, The Research Committee at the Scheol
of Seeial Work acquired through t&e,eeeperaﬁien of the Direeter
of Research of the Winnmipeg School Distriect, the names and addresses
of these chi@dren éad were praéicéd with a perfarmanéa rating for
each child. i.e. successful er:unsﬁeéessful, ag ddentified by the
" teachers in the scheels. o -

The praétest_saﬁple for the study was eriginally te have been
a group of twenty~four children attending a pre~kindergarten class
in a fifth scheel within the ddsigmated environmentally deprived .
areas of Winnipeg. Since, hewever, only féurtaen of the original
sample of eighty-eight were in grades four to six, it was decided
that the saés ehildren would cemprise part of the eventual pre~test
group. As a: result the size of the sample group was reduced te
seventy-four.. Of these seventy-four children in grades one to three,
thirty~five were successful gnd thirty~nine were umsuccessful in |
their scheel performance. Te enlarge the number of children in
the pre-test group fourteen names of families with childreﬁ'wara
chesen from Henderson's Directory. These families were chesea by .
the fesearch Committee of the School ef Social Work em the basis ef
living next~door te children alreaéy comprising the pre-test greup.
Hewever, of this ineéeasad_petential pre~test sample of twenty-eight,
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eight of the families did mot wish te participate, seven ef the

families chesen from Hemdersen's Directory had me schoel age

children, and twe families had since moved. These eliminations

resulted in a final pre~test sample group of eléﬁea. The initial “.;?‘i
pre-testing was done in November, 1965, Of the sample of sevaﬁﬁyb

four, net all of the parents of these scheel children were avail=

able for the interview employing tﬁe revised schedule, Four were
eliminated from the sample as one child was actually earolled in

kindergarten, three were net living with their own parents at the

time, and three families were nmot lecated. Twenty families did
net wish te participate im the study, Therefer@, in the final testw
ing ef the schedule the sample group rumbered forty~seven, Of these
forty-seven éhildren, twénty were successful and twéntyhseven were
designated as being unsuccessful. Interviews were made in eafly'
January when the schedule was adminiatared te‘the'parents and the
information regarding their childrem's attendance at selected cultw
urally stimulating activities was obtained. Sinmce éhis sample was
| 'Q selected, rather than being a random ome, the extent to which the
results of this study can be ultiized to draw generalized conmclusions |
is limited, o » [

In order to gain this required deta im regard to attendance ;

. P

_ : 1

at eculturally stimulating activities outside ef the home a formal ~ i

schedule had been developed. The major hypothesis and sub-hypotheses : |




had been formulated and them a schedule was sebt up that seemed

apprepriate teo our ebjectives in the study. Questions were re~

lated te measure attendance at selected culturally stimulating

activities outside of the home, specifically te the areas cevered : .
by the four sub-hypetheses. These questions were decided upen
after comsideration was given to whether attendance could be meas~

ured for certain aetlvities, whether they were culturally stim- S |

ulating and whether these selected activities were available withia
and eutside the immediste commwsmity. The schedile was pre-tested .
~and ‘Jater an analysis of the data received was made, From thik»_f

analysis miner revisions were made which consisted mginlyvin the e

‘ ref@rmnlatiaﬁfef some questions 8o as to ensureggreatér‘e;arfﬁffy»
and precisioms In relation te the questions pertaining ta'étﬁggJﬂ

ance at religieus activities, it was felt that they wzie'tae‘éiﬁggf
ed teﬁavd one religious faith, Several questions were'rgvisediégflkgl
as te be made applicable te the sample greup considering age, séx*f- _
and religious faith. In addition several questions were added te 3% ;{ »¥ 
the schedule 36 as to measure the amount ef oppertunity and enw ’\ﬁ éiz
couragemsnt availavle te the children in the sample. A aepy‘ei the %Q kx

revised schedule 2s administered 1s found in Appendix &, - 7 Do

The four sub=hypetheses referred to four different areas of 'ﬂ %JT
attendance at culturally stimulating activities cutside of the _% : ?*

I

homs, For each of these areas, groups of two, three and four o




=25

,qgesti@ns'were made applicable te the sub~hypetheses. Fer example
thei%ié%tﬂand seeond questions dealt‘with attendance at library
facilities. tThé ninth, tenth and eéleventh questions dealt with
attendaacé at secular activities outside of the immediate commmnity.
Several of the questionms were develeped to measure both presemt
attendance and attendance before the child entered schoel. Several
questions were designed to elicit respomses in regard te attendance
at a varlety of similar activities as well as im regard te frequency
er quality. The focus of this study is limited, in a semse, te
attendance at activities that were speeifically éuﬁlinad in the
schedule, although provision was made fer the iabterviewers own res-
ponses. For mest of the questions,; responses of eftem, sonmetimes,
rarely, andkaeVar were subsbituted for yes @r:ae QnSWers. Fer>th§
purpese of the study the gragp<eansidered the first two, eften;an@
'samatimas,ver a "yes" answer to denote a peositive anmswer and the 1a§§
twe, rarely and mever, er a "no" answer to denote a nagatiVQbanswer.é\\
A range given to elther positive or negative answers was espleyed
se as Lo make it pessible to assign relative‘weights to the respéas@s
and thus meagure quality of attendance more acourately.

The interviews, for the purpese of adminisbtering the schedule,
were carried out by all the Masters students partieipating im the

larger four-pard study, Each member of the four researech groups

‘-\ e .
was assigned a family to appreach, and if pessible te interview, hyxﬁ;f

1
¥

!
‘,
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the Research Committee, The interviewers were provided with letters
of intreoduction te take with them to the familys' hemes. Since

each of the four groups cmployed a schedule, the four schedules

were combined inte ane'cempﬁsite schedule which was then administered
in one face=iow=face iﬁterview. A face sh@et for the purpese of

acquiring socie~economie data for each family alse comprised part

of the tetal schedule, To ensure reasonable uniférmity in the actual

administering of the schedule all the Masters students met and twe
representatives from each group reviewed the questions eof thsir

particular sectiom. Here the rationale for the various questions
was explained, meanings interpreted, and questions clarified. The

questions were werded in such a manmer as te call fer specifie

answers, although several open end questions were retained. For our L

group the epem-end questions were designed primerily te measure thé' 

amount of @ppartunity afforded to the school children in thé/séﬁpla .

group.

The compesite séhedule was organized to proceed from questiens’
en the child's experiences to the parent!s experiences in order te
remain as non~threatening as pessible. The interviewsrs were nob

aware of the schoel perfermance of the child at the time of the

interview in order to aveid bias. After completion of the inﬁerviBWS»“‘

letters of thanks were sent to the families which participated.

 As with any schedule, one limitation in regard to the schedule
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was that a question may limit the parents' respomses because of
either emoticnal involvement or distrust and flsunderstanding ef
the purposé of the imterview. This latter factor may have speeial
significance in that many of the interviewees were members of
various mimerity ethnic groups, eftem relatively recent arrivals inm
this coumtry, Im spite of the prior erientation to the various

parts of the compesite schedule the interviewer may met always have

béen'elear of the intentions of, er rationale for, certain queatiens.f:”“ |

Since many of the interviewess were not well-versed in English, .
questiems'may'mat have been clearly er accurately cumprehended.
The pldn'ef'amalysis centered upon reiaiiﬂgﬁéché@ll?arféraanee»“2
‘o attendaaﬁé'at”eultuially:sﬁimulétingVaetivitias outside of thg‘_‘,CT
home. The maﬁer'catégeries were based on successful andxunsueeeséfﬁl:
school perféﬁﬁéﬁce and attgndahce and nom-attendance at eultufa11y1=f
stiaﬁlating’gbtivities. The subwcategories were directly related te:

the four subshypotheses and were comprised of religious activities,

library facilities, secular activities inside the inmediate community, ?“\

and secular activities outside the immediste commumity. The relating
of scheol performance to attendance or nonwattendamce of culturally
stimulating éctivities were effected separately for each eof the four

suh~eategpriés. For each of these four sub-categories it was detepr-

mined whether each child was an attender or a nom-attender. As eilther

groups of twe, three ar four questions were related te each sube
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hypotheses and thus a particular subecategery, regponses to each
questions were considered in determiming whether a child was an

attender or a nom-attender. Per sach guestion often, sometimes,

er & "yes" answer was teken to dencte attendance. Rarely, never
or & "ne" amnswer was taken to denobte nen-attendance, Relative num~
erical wieghts were assigned te the different frequencies ef athendw

ance deneted in the ringe of pessible responses, These namerical

welghts represemting differences im quality of attendance were
tabulated for each child, Ia relation to the first subecategery,
i.e., religious activities, a child was an attender if he was
clagged as such imbbath related questions, For subwcategory three,
a ¢hild was an attender if he ﬁas classed as an attender in twe of
the three related questions. Fer the fourth subwcategory, a ohild
was an attender if he was classed as such in three of the four ree |
lated questions.

Bentfasts were shown both in the form ef percentages aﬁd by
means ef propertions, taking inte consideration the weighté agsigned

to the different frequencies of attendance.

The results were compiled im tabular form. The ebjective here

was Lo test the four subshypotheses and therefore the analysis follewed
clesely the implications already given in the hypetheses. Considerw

ation was alse glven to the relaﬁive significance ef other facters

such as income and mobility te the major categeries and sub~categ@ries.“

| Analyses of findlngs and observations follew in Chapter 1V.




CHAPTER 1V
ARALYSIS OF DATA

For sub=hypothesis one, attendance was tabulated for each
ehild in relation te the twe applicable questions., Fer schedule
question four, regarding ehurch attendance, nine of the twenty
suceessful children were cl#ssed as attenders, These ﬁumbers were
weighted so as te make a prepertion cemparable te the mumbers of
unsueccessful children, As a resull, the preperti@n_@f successiul
attenders to the total number of sucecessful children was 12,12827,
Of the twenity-seven unsuecesaful~children, eighteen were classed as
~ attenders. Thus the preportion of nmsuccessful“attenders to the
total number of unsuccessful children was 18:27. For guestien f@ve,lgn’;F{ >w
regarding attendance at religious ihstruction classes, ten @f\thef‘ e
twenty successful children were clagsed as attenders. Aftér‘waigﬁ%éfﬁg_
ing, the propertien eof successful attenders te the tetal nuﬁher;af~y\?» ~€f;
usccessful children was 13.5:27. Of the twenty=seven nnsuaeéssfﬁl v£§1‘ ﬁh3
children, seventeen were classed as attenders, Thus the prep@rtiégv5“

}
of unsuccessful attenders to the total number of unsucceseful =~ \

children was 17:27. For this sub~hypothesis the results for beth %\ SN
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questions four er five, Thus it was found that eleven of the

suceessful ehildren were e¢lassed as attenders, Similarly, twenty-

~ two of the unsuccessful childrenr were classed as attenders. In

percentage terms, 558 of the successful children and 81,4% of the

unsuceessful were found to have attended religious activities. This

is contrary to what had been anﬁieipated in subehypothesis one. ' '

For sub-hypothesis twe, altendance was tabulated for each
¢hild in relation to the twe applie&blé‘quesﬁimns. Question twe,
regarding the use of the public library; was eliminated, however,
because of the insignificant number of respenses., Only six of the
total sample group of forty~seven used the full range of library
facilities. It was later found that the mobile library served twe
of the scheoels se that it was impossible for the children to use
the various library facilities as listed on the schedule. Fer
 guestion one,; regarding the bringing home of beeks frem the publie
library, seventeen of the twenty successful children were elassad,:
as atbenders. After welghting the prepertien of successful attend»ﬁa
ers to the total number of successful children was 22.95127. Of the H\"
twenty-seven unsuccessful children, f@urt?en were classed as attendw 3{% |
ers to the tetal number of unsuccessful children to the total nunbég',;"V\f
of unsuccessful children was 14427, In percentage terms, 85% of th;\xf”.;[fﬁk<
suecessful children and151.7% of the unsuccessful used library ‘\ L
facilities. This affirms what had been antiéipated in‘aub~hyp@thegis;

two. | | ; EEAR
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For sub-hypethesis three, attendance was tabulated for ezch
child in,reléﬁi@n to the twe applicable schedule questions,
~ Question ten; regarding athendaﬁce at mavieé,-was eliminated, hewevesr,
after it was found that the werding was such that the responses
could net be related to the sub~hypothesis. Consequently, only
the responses to question eight; regarding attendance at Neighpour*
hooad Serﬁice Gentres,,B@ys'}Club,aand local playgrounds were utilized,
Por this question it was found that eleven ef the twenti suceessful
children were classed as attenders, After welghting, the prep@rti@a
of suecessful attenders to the tetal number of successful children
was 14,8527, Of the twenty~sevem unsuccessful childrem, twenmty=-
thgée were classed as atlenders. The prepertion of uasuccaséful ;
attenders to the total number of unsuccessful children was 23327.
In perecentage terms, 55% of the suceessful children and 85.1% of
the unsuccessful attended secular activities inside of the immediate
community. This is contéary to what had been antieipated in sube
hypothesls three,
For sub~hypothesis four, athtendance was tabulated for each
;i child in relation to the four applicable questions. As stated in

regard to subehypothesis three, question ten was eliminated after

it was feund that the wording was such that the responses could net i

be related teo the éub*hypothesis‘ Question twelve, regarding musie

lessons, was eliminated because of the insignificant number of

o




responses. Only thtea~e£-the total sample group of forty-seven -

ehildren took music lessons. For question nine, regarding attend=

ance at such -activities as the ballet, children's theatre, 200 and
Husie Festival, nineteen of the twenty suceessful children were
classed as atbtenders. After welghting the proportion of successful
;tténder;'ts’thetotal’number of successful children was 25.,65327.
Of the bwénty;seven unsuccessful children, twénty@%wu were'claséed
as atﬁeﬂdersa The preportion of'uasueaessful attehders to the total
rumber ef'unsuceessful’children»wnsv22:27. ‘Fer question eleven,
regaréiﬁg trips to the lake or farm, éther vacétimn tripé and
at@eﬁdance st Day or Resident Camp, seventeen of the £Wénty sucecessful
‘ehildren wére classed as attenderss After welghting, the proportion
of successful attenders to the total nuaber of successful ehildren
 was 22.,95:27, Gf‘the‘twantywseVen‘unsuccessful children, twenty-
thiee were classed as attenders. The propertion of unsuceessiul
‘attenders to the total number of unsuccessful children was 23327;i'A$‘
for sub=hypothesis one, the results for both questions were combined.
In this case, a child was classed as an attender only if he was
e¢lassed as such in both qnestioas nine and eleven. It was found,
after weighting, that the proportion of successful attenders to the

total number af”subeeszul‘éhildreﬁ‘ﬁas’21.6:27. The proportion of

unsuccessful attenders to the total number of umsuccessful children |

was 19127, Invﬁercentaga terms, 80% of the sucesssful children and
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70.3% of the unsuccessful attended seeular activities outside of ‘ I

the immediate community., This affirms what had been antieipated

in sub=hypothesis four.

Thusy subehypetheses one and three were refuted, while sub- ' |
hypotheses two and four were substantiated. In relation te the F
main~hypotheses, the results are inconeclusive. _ ' }

An analysis of other data was made as well. It was found

that for the families eof the successful children the mean income
was $4336. The median income was $4200. For the families ef the
unsuccessful children the mean income was $3285, The median income
was $2800. "

Cross=«classification was made between the variables of ﬁch@éﬁf ! o ;

. N ‘.\ . {X
A

performance, attendance at eulturally stimmlating agetivities, and ”\ _ ' %

income. The numbers of successful and unsugceuaful ehildren whe

3
were classed as attenders for each of the four subehypetheses were Vo [

" tabulated. It was found that seveny or 35% of the successful chii%@ i \;{' 1
E
I

ren were attenders im each ef the four subehypetheses, Similarly;la A

eight, er 29.6% of the wasuccessful children were attenders in i
gach of the four subehypotheges, Of the successful group the aVeragei
income per persen in these fomilies was $951. For the unsueccessful

group the average income per person in these families was $757. o ﬂ%_ %
' Tl
!

Caleulations were alse made specifically in relation te sub*hypetmesigiz BN

1
:
4
|

S
)

\
"1

|
community. For the successful children who were classed as attenders = %
5 ’§

four 1.e.y attendance at secular activities eutaide’ef the immediate vE'“
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the mean family income was $4610. For the uﬁsucceséful children

who were classed as attenders, the mean fsmily income was $351L.

For the successful children who were clessed as non-attenders, the
mean family inceme was $3225., Feor the unsuccessful children whe
were classed as non-atbenders, the mean family income was $2712.
Calculations were made on the effects of family mobility
upon school perfermance. It was found that twelve oy 60% of the

successful children had changed their place of residence within the

past five years. Of this group of twelve, four children had moved

within the immediate commumity while eight children had moved inte
the immediate community from the eutside. This is in contrast to
the twenty, er 74% of the unsuccessful ehildren whe had ehanged"

their place ¢of residence within the past five years. Of this group -

of twentyyelght children had moved within the immediate eemmunity
while nine children had moved imto the ismediate community from the
outside., For the remaining three children, no precise data was avaimn.a;
able as te thé rature of their mobility. Chapter V of this rosesreh

- study shall deal with a summary and cenclusions resulting frem the

analysis of our collected data, = iﬁjf'ﬁ'




CHAPTER ¥
GONGLUSIONS

The fecus of this stﬁdy was to determine whether school per=
y

formance of elememtary school children was related to attendance é:
seleeted culturally stimulating activitles outside of the home,

The main hypothesis of the study wes that "The successful or
unsuccessiul éeh@@l perférmamce of 2 melected group of elementary
school children living in an eavironmentally deprived area of
Winnipeg is relatéd to their attendsmce at culturally stimulating
activities outside of the home." This main hypothesis was not
substanblated and the findings were lmconclusive, This seems due,
in the maln, teo the limitations under which the study cecurred and
because of the mamner in which the sub-hypetheses had been form=
ulated. This finding will be diseussed in relation to each of the
four subehypotheses.

Sub~hypothesis one stated that "A greater proportion of the

successiul children than the unsuccessful attend religious activities."

It was found that 55% of the successful children and 8l.4% of the
unsuecessful attended religiocus activities. This sub=hypothesis
was not substantiated and the resulis wers centrary te what had

been antieipated. As with each sub-hypothesis, the numerical




limitations of the sample limit the extent to which one can make.
generalized conclusions from this finding, H@wéver; in any casey
thé”qualitative or differences in frequency ef_attendance‘between
the successful and unsuceessful children would not be véry great,

due to the/narrew range of possible attendance periods possible

/ & one m@nth peried. In this case, a child Was classed’aé~
an attender 1r he had attendad either ‘e¢hurch or religious instructlon
classes at leaat:once‘a morithe  Purther research may clarify

__whether“ﬁhere‘éctgally isa relatiénship‘beﬁweén school performance

3
ak

and attendance ag,religiéué activities.

‘Snb-hyp@thééis‘ two stated that "A greater proportion of the sue-
éeésfuifchildren than the unsuccessful use library facilities,"
It was found that 85% of the successful children and 51.7% of the
unsuceessful used library facilitxes. This sub—hypethesis was
‘substantiated. The greater use of the public library by the success-
ful ehildren woulﬂ'éppear to indicate that they are reading ﬁére‘
toward learning.

The findings of the study alse reveal the fact that a very
small number of the total sample group used the full range of library

facilities, i.e. for doing hoﬁewark; reading;stary telling hour

and the movie programa. This findlng raises qnestions about the family%"

awarenass of these services or the eppsrtunities afforded them as
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residents of enwiranmeatally deprived areas.

Sub=hypothesis three stated that "A greater propertion ef thé
successiful children than the unsuccessful attend secular activities
inside of the immediate community.” "It was found that 55% of the
successful children and 8531% of the unsuccessiul attended secular
aq@ivities inside of the community. This sub-hypethesis was not
substantiated and the results were comtrary to what had beea anti-
cipated. Again the numerical limitations in the sample preclude
any gemeral conclusions. It is werthy of note, howsver, that
the emphasis of the guestions applicable te ﬁhis sub=hypothesis
referred mainly te infermal, unorganized activity. This was in
respense mainly te what the members of the project group felt was
a scarcity of formal, organized activity withiﬁ this immediate |
commmnity,especially in view of the age range of the children in
| the samples Thus the results, at least in part, might reflect the
faet that children living in an environmentally deprived urban
area are not participants in formal, erganized activities. This
was found to be the case im a study of families of comparable reside
ence and soclio—-economie status_elsewhera.l At any rate the findings
of the research group indicated that there was a probable lack of |

" epportunity for cultural stimulation for this age group of childrenm

La, Hellingshead and F. C. Redlick, Social Class and Mental Illness:
A Community Study. New Yerk: Wiley and Sens Imec., 1958, p. 128.
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within the imediaté comnpaity.

Sub~hypethesis four stated that "A greater pfspartion of the
suceessful children than the unsuccessful attend secular asectivities
outside of the immediate community." It was found that 80F ef the
suecessful ehildren and 70.3% of the unsuccessful attended secular
activities outside ef the immediate community, This sub-hypethesis
was substantiated. Through the difference in-prépartion @f'atteﬁdr
ance between the successful and umsuccessful ehildren was not very
great, ﬁhe findings did -appear to indicate that the successful
ehildren attended a greater number of the various activities sub-
sumed under this subehypothesis. Limitations in analysis arese
from the manner in which attendance was defined., The mature of the
activitiea precluded measurement of atbendance in terms of quality
» @gvfrqugncy; bgt instead had to be on the basis of quantity alone.
ii is thigrvariéty of culturally stimulating experiences which is '
deémed to beam important facter.® Hewever, sirietly quantitative

measurement of atlendance limits the reliability amd validity of the

i‘e sulis.
In considering the results ef the study it is worthy to nete

that a slightly higher prepertion of the successful children tham

RM. Beutsch, "The Disadvantaged Child and the Laarnlng Progess.”
- Mental Health of the Poer, F. Reissman et al (eds) New York: Tha
Free Fress, 19 5e p. '
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the umsucesssful ehildren were. attenders in relation te each of the
four sub~hypethes§s.' Alse, at the same time, the reader might
remember that there were a greater number and varlety of activities
subsumed under the two sub-hypotheses that were substantiated. This
might suggest that the successful children did actually attend a
somewhat greatér number and variety ef culturally stimulabing
activities than their umsuccessful counterparts.

The influence of twe other variables studied might be commented
upon here. It was found thal the rate of family mobility fer the
unsuecessful ehildren was 7i% while the rate for the successful
children was 60%. One might speculate that the higher rate of
m@biliﬁy for the unsuceessful ehildren suggesis that iﬁ aauld.ba
& disruptive facter that influenced their school perfermance. The
ﬁigheé incomes noted for the families of successful children has
been found in similar studies eof schoel perfarﬁance and s@ei@?‘
aaemamie.elasé.B This may suggest or indicate aeneenitant‘faaﬁetg'

of different class or valuewerientations between families of success=

ful and unsuceessful ehildrem generally. It might also suggest dife

ferences in the amounts of eppertunity afferded ehildrem im these
familiess

As previously mentioned, the limitations under which this study .'ff 

_écéﬁr:ed could be held te accourt for the divérse'results ebtained.

' sf Edugation, Canadian Ganference on
Children, Terente, 19 5y De 27 ‘
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.Tﬁese'limitatiens‘aiise froa the aéall numerical aize of the sample
and from the fact that it had also been a selected one. It is alse
likely that the eriteria for atbendance used in this study, amnd inm
relation te each of the four sub-hypotheses, could not yleld ascurate
qualitative measurements. This study was limited te tﬁe extent,
that attendance at’eulturélly stimalating activities was considered
enly for the period of time since the children had attended schoel.
In most cases, this would have been éaly a shert peried of time
from one ﬁ@ﬁth to twe years. The influemce of culturally stime
ulating'aetivitiés upon schéol performance might well depend on
the chilé's exp@éuraxtebthese activities and experiences aﬁ aé
earlier age. This view is, in fact, reflected in4releven£vﬁeseareh.
': In Sumsary, it 'is h@béd that this étudy has made e@ntributi@n
to t&é kﬁéﬂiedga regarding the relation between schoel perfbrmanee
~and expésﬁré of the child te eulturally stimulating experiences.
Further reSeaféhg refining our mistakes and métkgas’eaﬁid‘lead to
m@réiéenélusiﬁe”d&té'ﬁseful’ﬁezbéth the education and secial work

préfessisaﬁy"

,ADQutSGh, QB? @igo’ P 173.
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Part I INTERVIEW SCHEDULE

Researeh Project 1965-66

" "Schedule Ne,

Intefvieweg
Family Name v Performance SU
Address  _ e Scheol A BCOD
Family Members Name Age _Living at Home
Father v v Yes ___ Ne ___
Mother ' —
Children et e

Marital Status (if one parent family) Diverced Separated  Widewed
Others in Housshold:

Relationship

Ethrie Origin « - - Father Mother,
JLanguage spoken by male ancester on arrival im Canada)

Length of Residence at present address

Length of Residence In Winnipeg
(1f appropriate) Where else have you lived im Winmipeg during past 5 Years?

Father' 8 Oceupation

Mother's Yceupation




- Fary D

‘l.‘ vDVe'e.s your child brixig home books from the public library?

Often — _S@métimes | — Ré.re.ly_; _Never,

2, Does your child use the public library fori

a) doing homewerk Yes ... No__

b) reading - - Yes . Ne |
e) swry ’éelling hour Yes N r
d) the movie program o Yes, __no__ | .

3. Does your child» bring home reading vmterial (i_neiuding comic 'Bo@ks)
from anywhere other than the publie library? If yes, from where?

a) berrewing.

b) school library (other than _
texts)

e) other (explain)

L. Dees your child ge te church often?

”“s'amatims S

rarely

naver

' $. Does your child attend religiaﬁsy.ig‘structi@n classes?
(e.g.Catechism classes, Sunday Scheol, ete.)

@fteh

 somstines

ravely

never

6. If the answers to (4) and (5) are other than never, who takes.
the child to the Church or te his religious instructions?

a. himself

b. Parent

e. sibling (brother/sister__

d. other

#Hoften - two or more times monthly #igomelimes - once a month
¥#parely - less than once a womth -




Part D cont'd
7. If the snswers to (4) and (5) are never, why dossn't the child go?

-1 .distanee is too greab

be lack of money for fare

e. other

8. Does your child attend, or has he/she ever attended, any club in

this area?
' Attends - has Attended

Boys$ |  Speeify  Of Se Ra Ne*

Neighbeurhoed Service |
: Centres —— e o e — |
Winnipeg Central Boys
Playgrounds (loeal) . e e e e —— |
Girlss F

Neighbourheed Servies = . = | l

| Centres —— a ome omn J— R

Plajgmund# (1oeal) .. - — |

9. Which of the fellowing has your child attended:

Kildenan park

before he = gimce he -
started scheol started scheel
zeo (Assimaboine Park) R
| a;rem‘(eiz*éuié, hoekey) .
: ‘Easeum |
st.adinm (feé_tbaii, ;été.)‘ - -
;ﬁildra:n‘s.,,;thseatre I
ballet _ e ——eeraen
swimﬂng pq@ls ——— e
smhew e —

Musical Festival




9. contld. | E J

Other .
S i
10. Does your child attend movies? ;
often __ Sometines . rarely . hever §
| %
If answer is other than neVer, to what movie theatre(s) dees he/she ;
usually ge? %
Il What has your child done during vaeations: |
.3!:2.5. 1964 ;L.9.§.2 |
Trips to the like or farm |
Vacation trips (ether than te
 lake or farm)
Day Camp
Resident Camp
Other (specify) et = - }
12, Does your child take music lessons? Yes - Neo

If yesyn , I
8; what instrument? : :

' be where are lessons. t.akea?

13. What other activities d@es your chi;.d d@ eutside of the hem?

a. after school

b, after supper

¢. Saturday and Sunday,_

R

1he Do you own a family car im geod operating condition? Yes Ne |

If yes, do you use the car to take the echildren te any :
of the above activities? ‘Yes___ Ne

ST———— Smmoskinn




