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CHAPTER T

INTRCDUCTICH

Furpose:
The purpose of this study is to compare the Manitoba

Department of LEducablion program of studies in Geography for

Grades Iour, Five and 3Six, with those of other provincial and
state departments and with those suggested by leading geogra-

1 TT .

it ig hoped to provide some concrete

[

in

=

sugeestionsg for the improvement of the ianitoba progran
[e ) A oy (4]

°

Geography. The need to lmprove the Geography program has taken
on a new and vital urgency since the end of “Jorld Var IIl, be-

ceuse many people, not aereWy geographers, in different parts of
United btates and Canada have begun to realize and advocate the

value of geography in war, and in the promotion cof real and last-
2

b

lng peace between men in all regions of the world.

Definition of Geography:

In reviewing the program of Studies for a number of the
provinces and states, it was found that some of the Departments

had combined Geography with other subjects such as History, Civics

and Sclence, under a general heading of Social Studies. They had
not only dropped the name Geography, but had combined the work

and activities in such a way as to make it somewhat difficult to

l. Henry J. VWarman, & ograohg Journal of the Geographical #ggocl-
ation, rrincess St., ianchester 1, Wo. 167, Vol XV, Part
1, Mar. 1950, P. 33,

2. Go i, ’hluple, The Teaching of Geography, Thirty-second Year
Beok, | ational society for the Study of Lducation, Univer-
sity of Chicago Fress, Chicago, Ill. 1933, F-472,
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recognize what is actually geography. It is, thus, very ilmport-

ant that we have at the beginning a clear conception of what

o

N

geograrhers and others are referring to as geographic material or

4

o

content. The Following selected definitions express falrly accu-
rately the field of geography as seen by a geographer, a curricu-
lum maker and a disinterested person.

(1) Preston says, "Geography is the study of the earth,
including its physical structure, its resources and its life.”

(2) The Newfoundland Curriculum states that “hodern Geo-
gravhy i1s the study of the earth in its relation to mankind. It
is the study of how human beings adjust themselves to thelr sur-
roundings, especially to such physical surroundings as earth, alr
and water,™®

V(B) Webster defines Geography as "The sclence of the earth

and its life; especially the desgcription of land, sea, air and the
distribution of plants and animal life including man and his
industries."?

These definitions all have one idea 1n common that geography
is the study of the earth in relation to man. This will be used
in deciding what 1s commonly accepted as geogfaphy, and to dis-
tinguish it from the other subjects which have been combined with

it.

%3, Ralph C. Preston. Teaching Soclal Studies In the Ilementary
School. Hew York, 1950, P. 156,

4, NWewfoundland. Handbook to the Course of Studies, Soclial Studies.
Department of Zducation, St. John's Wewfoundland, 1945, P~10.

5. Merriam Webster, Vebsters Collegliate Dictionary, &#ifth LEdition,
G. and C. lerriam Co., Publishers, Springfield, Mass. U.S.A.
1936, :




t
&
i

The presence or absence of material concerned with the
study of the earth in relstion to man in the curriculum will be-
conme the essential criterion of thisg study.

Specific Problem:

The parts of the geography program which will be consider-
ed in this study are; objectives, content, texts, materials and
references ags listed in the various programs of studies.

The grade levels selected for this study are chiefly Four,
Five and Six, but in a few instances grade Three alternates with
grade Four and similarly grades Seven and Six. In such cases
these courses will be included. These grades include most children
between the ages of ten and thirteen. It is between these ages
that geography is almost always provided in Courses of Study.

4

The standards for Judging the Manitoba program will be
found in the writings of authoritative authors and, also, to some
extent those found in the majority of the departmental bulletins.

' most recent

The sources of data used in this study are theficurricula

and bulletins supplied by each of the selected departments and
the books and articles written by geographers as listed 1in the
Bibliography.

The Plan of Study.

The following chapter will contain a survey of relevant
authoritative sources to discover:

A. The major objectives of the Elementary School Geo-
graphy prograil.

B. The content of Courses in Geography recommended for
Grades Four, Five and gix.

C. The use of textbooks and other materiels in studying

geography.




Subsequent chapters will deal with the programs of each
of the selected states and provinces in the light of the ideals
and principles discussed in Chagter II.

The final chapbter will be a summary of the major fin
of this survey in order to faclilitate é final comparative
evaluation of the Manitoba program. This will be followed by
suggestlons for improvement of the program in the light of common

practice in other areas and the recommendationg of leading

geographers.




CHAPTER II

survey of Relevant Research and

Authoritative Opinion

A. Major Objectives:

In order to evaluate and offer suggestions for the im-
brovement of a current program of studles, it is necessary to
examine the general progress made in content and materialg used
during the past Tifty years or more, so as to distinguish what
has or has not been of a practical or permanent nature.

For the period from 1900--1930, lorah I. Zink5 has made
a survey of geography teaching. In her survey she found 82
studies on the Teaching of Geography. Of these only 35 were
published and the rest were in the form of liaster's and Doctor's
Dissertations,

Two, only, of these studies, Gills” in 1927 and GibbgB?
in 1907, appear to be somewhat closely related to the present
study in that they alone deal With the objectives, content of
courses, textbooks and other materials used in the study of
Geography.

Gills? ﬁﬂesis on the "Presant Status and Trends of the
Theory involved in the Elementary Schools®, gives‘an indication

of the position of Geography in the early part of the .century in

6. G. I, Whipple. Cp. cit. P, 431,
7. Ibid. P. 449,

8&.1Ibid. P. 449,
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most of the United States, and exhibits, in particular a con-
trast, with the present day ideals found in the present study, as
indicated by the following conclusions of Gills' Thesis gilven
briefly by Noran H. Zink.

"], The Concepts of education in geography teach-
ing are preparations for later life and adjustments to
social and physical environment.™

"o, methods are adapted to a development of uni-
formity and standardization, with 1little provision for
individual differences or for development of initlative
and creativeness.™

w3 Alms are utilitiarian to a large degree and
are sbated in terms too general and often not clear.”

_ "4, Attempts are made in only a few cases to setb
up minimum essentials.”

"5, Textbooks are considered the chief source of
material, with little or no attempt to use field study
or supplementary material.”

"8, There 1s a tendency to supplant mere memory of
facts with ability to grasp meanings, a%E}y principles,
arrange materials and solve problems.”

Judging from the majority of the curricula studied in
this survey, as well as recent geographic opinion, 1t would ap-
pear that all of these conclusiong have changed considerably, and
in some cases the reverse ideals hold true. ror example, (1)
more stress is placed on the importance of creating interest
among the pupils concerning their adjustment to their social
and physical environment while in school rather then a preparation
tor later life,

(2) More emphasis is put on the provision for individual
differences and the development of initiative and creativeness

through field study and abundance of reference books rather . than

a development of uniformity and standardization.

8b. Ibid. P. 449,
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(3) Alms Eee) objectives as later indicated in Table 4,
Page 31, are more practical and concise.

(4) Maximum courses have been set up by Departments such
as British Columbla and Pennsylvania so that teachers can choose
materials best suited to thelr classroomn.

(5) Textbooks are still considered as an important sources
of materlals, but should be supplemented by an abundance of
reference books, films, maps and field TLripse.

(6) A genuine understanding and appreciation of man's
relationship to his environment appears to be more important
than the learning of so many facts or principles.

According to Gibbs' Thesis of 1907 on the methods of teach-
ing CGeography, there had been very few changes in the kinad,
amount and arrangement of facts given as materials for teaching
geography for several hundred years. He also suggested that in
the early part of the century the program of the elementary school
was too closely restricted to the textbook with little regard for
the age or ability of the children,

The research carried out in the thirty years (1900--1930)
in geography was very small compared with the amount done in
other subjects such as reading and arithmetic in the same period,
thus indicating the lack of interest in geography as a school
sub ject. However, these few studies have been of the most out-
standing value in that they have stimulated many others to delve
into the values and need for the teaching of geography in the
flementary School, They have shown the deficlencles of the geo-
graphy courses in the preceding years and have pointed out the

growing need for a much greater direction in geography study, a
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clearer statement of the objectives and also a need for the deter-
mination of minimal essentlals of some kind at each grade level.,

Since 1931 much has been written in the field of geography
as indicated by the extensive Dbibllographlies given by Fairgrieveg
and Scarfelo, These authors as well as men like lackinder,
Taylor, James and Hartshorne have done much to bring Geography to
a higher level of importance in our school program in the last
twenty years. 1In genefal the authors agree with one another and
express similar ideas, but each, also, adds something different to
the general thought on the subject.

The Unesco Handbook by Scarfe lsavery closely related to
this study in that it points out many of the modern objectives of
geography, indicates the general content of the courses commonly
recommended for use in the elementary grades and also dilscusses
other materials and references used in the teaching of geography.

These suggestions from the Unesco Handbook, which are rela-
tively recent, will be referred to again following a brief review
of a number of other authors of the last twenty years in respect
of the aims or objectiveg of the geography courses.

Writing in 1934, in collaboration with Isalah Bowman,

Rose B. Clarke, a noted American geographer, lists the three major

geography in a Report of the Commisslon on the Social

b

aims o
Studies as:

®1. To encourage the child to reflect upon his im-
mediate surroundings.

9, J. Falrgrieve, Geography in School, University of London Press,
1949, Pp. 400-412.,

e

10. W. V. Scarfe, g0 . Handbook of Suggestions on the Teaching
Geography. Unesco, Paris, 1950, PP. 85-93.
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2. To stimulate thought and imaginatlon about the
world in which he lives.

"3, To help him realize how as civilization advances,
communities come to depend upon one another for the
necessities and comforts of life.®ll

These aims are definitely of a modernistic view point as
compared to Gills' findings, in that they stress the child and
his environment and also the interdependence of communities for
the necessities of 1life.

Thralls and Reeder in '"Geography in the Elementary School®
published in 1932, stress another objective. They suggest pro-
viding a cultural background so that children can read more in-
telligently newspapers or magazines dealing with geographic
locations and understand more fully the activitilies of other peoples
They say that,

®Childrents reading is influenced by geography in
two ways; through redirection and through making what is
read more meaningful. Children turn wilth greater
interest to books of travel and description dealing
with any regilon which they have studied. They have
acquired associations and interests which make them
conscious of such books. Ifurthermore, they read with
greater satisfaction because they have a background
upon which to build; they have a basis which assists
them in the comprehension of distant places and people.™

"Children are always interested in human belngs and
through a study of geography this interest develops into
a deeper appreciation of other peoples and their activities.
Thelr own and other peopleg? activities become more
significant as intellectual perspective 1s acquired.™

%A large percentage of the rank and file of the
people of all nations must have the vislon and the
ability to see social, economic, and political problems
on a world scale.™

11. Isalah Bowman, Geograpny in Relation to Social Sciences. Re-

Lo Rad

.....

Schribners' Sons, New York, 1934, Pp. 247-249.
b 3 3
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aTr g to read intellizently and
with ii:crlnlrQLlon a comgloerdbio bdokgLouqd of funda-
mental prin iples, @nurall rationg and locational geo-
graphy 1is essential .,

Thigide from its application to the immediate pro-
blems of business and political 1life, geo: Pﬂubd uds
much to children’'s present and future Lpdcrstanding and
enjoyment of life. CGeography has a cultural value. 1in
teaching children how to live, as well as hiw to earn
a living it makes a distinet contribution.®

EO ]

These modern ob jectives have been accepted by most of the

provincial and state departments as well as by the recent

autiiors on Geography teaching. Thralls and Reeder have stressed

in particular in these few quotations, six main objectives

which have been tabulated in Teble 4, page 3l.

(1) Promotion oI intermatb

o
¥

K

(2) Interdependence of pecple in various parts o

L
}:j‘
(O]

world.
(3) Understanding of present day 1living.
(4) Increasing reading vocabulary or ability.
(3) Improving child's judgment.
(&) Developing interest in geography.
Thralls adds to this list of objectives in "The Teaching

of Geography"™ published in 1933. Here, she recommends the

.

following major and ultimate objectives of teaching geocgraphy.

"The major objectives of geography instruction is
to asslst in the QSV“lOgMEHu of the child through giving
him a knowledge of the ini crr©l¢tionship efistwpg between
man snd his ﬂabhfdl environment in specific regions
and an abllity to apply such knowledge in SOlVlﬂb the

problems of living.®

"The ultimate cbjectives gained will be:

12. Zoe 4. Thralls and &dwin H. Reeder, Ceography of the hlemen-
tary School. Rand dcNally and uoa, New York, 1952, ©p.
24-33,
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(1) A knowledge of geographic facts, concepts and
relationsiips to gzgive more intelligent congideration to
current problems, individual, community, naticnal and

international.®

(2) An understanding of how the varied provblems of

peopleg are related to differences in national environ-
ment; and developed through thls understanding, an
interest in and an open-minded attitude towards the pro-
blems, achievements and possible future developments of
other people.m

(3) A growing power to sense and grasp bthe economic
and culturel interdependence of regilons and peopleg.t.

(4) A better understanding of the value of natural
resources and the need for intelligent use of them."™

(5) The ability to make a worthwhile use of lelsure
time through the vitalization of local field trips, of
more distance travel, and of reading because of an under-
standing of the interrelationships between man's working,
playing, living and the elements of the natural environ-

ment . ®

(6) The recognition and appreciation of the variety

of human labor in the major types ol regions through the
world, arising Tfrom an understanding of mant adjustment
to his natural environment.'ld

From these quotations from Thralls another six objectives
may be stated briefly so as to correspond with those Tound in
Table 4, page 3l.

(1) Understanding the effects of location and physical
environment on human life.

(2) Development of Ciltizenship and Lemocratic ideals.
(3) Understanding natural resources.

(4) Developing individual personality or character.
(5) Achieving a general geographic knowledge.

(6) Obtaining a familiarity with the various occu=-
pations.

1%. Zoe A. Thralls, The Teaching of Geogzraphy. Thirty-Second
Year Book of the hational Soclety for the 3tudy of Educa-

-

tion, 1933, P. 201.
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These objectives have also been ALigted by most of the
provincial and state departments. They are also similar to those
expressed by N. V. Scarfe in the Unesco Handbook of Sugg
published in 1950, Thig volume was written asg a report of a
Seminer at which geography experts of 2% different nations were
making an intensive study of geogra

aphy teaching for six weeks and

should thus be consldered the lates

0]

t in geograpvhic opinion.

C‘l

Cl
‘_I.

The Tollowing quotat

ong Tfrom the Handbook give the

principal ob jectives expressed.

"The funotlon of geography 1s to train future
citizens to imagine accurately the conditions of the
great world stage g0 as to enable them to think wisely
about political and socilal conditions in the world
around them."

Human life on the earth cannot be understood
without reLereuoe to its setting and some knowledge
of the geography of the whole WOFld is reguired in
order to unqerstan the probleas of today."

"The urgent need to study the world stage and not
only the national scene 1s due to the growing inter-
dependence of peoples in &ll parts of Lhe earth.”

"The participants at the Unesco Seminar concluded
that there were four main purposed for which seography
might legitimately be taught: +o encourage children
to think for themselves, to prepare them for one of the
mnany careers which demand a knowledge of geography, o
increase thelir enjoyment of leisur e—tlme occupations

such as reading or travel, and lastly to provide a
training in world citizenship or in other words, to
create_a spirit of international understanding and good-
will.®

These paregraphs from the Handbook emphasize in particular
the importance of the following objectives.
(1) Developing higher ideals in Citizenship and Democracy.

(2) Increasing geozraphic knowledce,
<D bl A o

-7

(&)

14, W. V. Scarfe, Op. cit. Po.
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(3) Growing interdependence of people in vérious parts of
the world.

(4) Improving the child's Jjudgment.

(5) Increasing the reading vocabulary or ability.

(6) Promoting of international goodwill.

Other objectives as listed in Table 4, Page 31, are suggested in
other parts of Unesco Handbook and are also quite commonly ex-
pressed in variocus curricula of the provinces and states.

These authorities have been guoted at length in order to
zive precise justification for the following selected list of
objectives which will be used as a standard by which to judge the
curricula of the various provinces and states.

The teaching of geography in the Llementary Scﬁool should:

(1) Enable the child to understand the effects of location
and physical enviroﬁment on human life.

(2) Increase the child‘'s reading vocabulary.

(3) widen the child's comprehension of distant places and
people and the problem of the interaction of people and places.

(4) Make travel more interesting and enjoyable.

(5) Develop skill in the use of maps, graphs, diagrams and
in reading books, periocdicals and other sources of information.

(8) Develop responsible citizens, who can solve some of
their daily problems and live cooperatively in their community
whether nearby or far away.

(7) Develop desirable social attitudes as critical Jjudgment,
tolerance, respect and loyalty wherever they may be.

(8) Help in the preparation of the child for certaln

careers or vocations of life.




(9) Help to develop international goodwill.

These aims or objectives should be found in each program
for geocgraphy, in brief, or in a more expanded form so that each
-teacher, and more especially the beginning teacher, may have a
clear view of what could be developed from the geography course.

These objectives will be seen as very comprehensive and
not necessarily restricted to Geography only. It has been the
deliberate purpose of this thesis to interpret geography widely
so that the comparigons with the various brograms shall be fair-
ly and impartially stated. It has, also, been necessary to
state a larger number of aims than one geographer or curriculum
would need, in order, that the selected objectives may at

least ©ind favour with the majority of leading geographers.

B. Programs of Study:

Since the general programs of studies for the Elementary
grades have a conslderable variation from one curriculum to
another, it is very important for us to consider the viewpoints
and suggestions of a number of outstanding geographers so as to
discover what is most commonly accepted.,

In discussing British Geography, Fairgrieve gives his
opinion of the general content for each year. He says:

"It would be better to have in each year refgions
which hang together in some way, but which have sufficient
contrast between themselves to make teaching easy, and
have also contrasts with the sritish Isles to ensure
revision of what has been done. One arrangement of work
which seems to have those advantages is that in which
in esach of the three years is taken one of the north-
south sections of the world--the Americas, Asia and
fustralia, surope and Africa. There is sufficient con-
trast within each years work to ensure interest. In
cach year there are contrasts of physical conditions




and there are examples of societies in almost all
stages ol civilization.®

This system of using contrasting areas, suggested by
Fairgrieve, is now quite commonly used in both Uanada and the
United States. It is also important to note that the Luropean
schools have a geography curricula very much in common witih the
Canadian and American Departments as indicated by the following
guotation from Rose B. Clarke in Bowman's Report of Commission
on the Zocial Studies.

"A summary of the geography curricula in different
countries reveals definite similarities and diversities.

Among the similarities are the following: In the

elementary school, formal geography, which is usually

based on detailed study of the community, includes
general geography, the geography of the h@me land aﬁd.

a survey of foreign lands and continents in less debtall.

The diversities are evident in the sequence of topics,

the time allotments for the study of various regions

and the plan of introducing the facts and principles

of general geography".

A more detailed approach to the subject matter has been
suggested by Zoe A. Thralls in her list of six principles for
the selection of materiasls for a specialized geography curricu-

lum.

l. Subject matter in geography should be selected
in relation to a functionary knowledge of the interrela-
tions existing between man and his natural environment.®

"2, Materials in geography should be so selected
and so organized that, at each stage of development,
a few important geographic units with clear cut major
understanding are treated thoroughly rather than many
topics superficially.®

- "3. All geographic material should be carefully
graded on the basis of its relative difficulty.?

")
(V]

° Ci‘bg 4 e 5506

o]

15. J. Falrgrieve, O
B

16. Isaiah Bowman, Op. cit. P. 292,



"4, In determining the emphasis to be placed upon
the various major understandings selected as worthwhile,
the principles of relative values should be recognized
and applied in so far as such values can be determined.®

"S5, Materials in geography should be so organized
that the relation of minor facts and understandings to
major understandings is apparent in all cases.?

"6, The subject matter should be so selected and
8o organized, by means of careful study directions pro-
viding for specific but varled activities on the part
of the learner, as to lead him toward mastery of the
interrelations betweei the human patterns and the
natural environment .%? :

These principles of Thralls are somewhat vague, but there
are a few points worthy of congideration.

(1) Subject matter should be closely related to man and
his natural envirounment.

(2) Courses should be limited to definite units which can
be studied thoroughly within the allotted time rather than just
superficially.

(3) Materials should be graded on the basis of relative
difficulty.

(4) Materials should be well organized.

(5) The subject matter should offer opportunitiss for
varied activities of the pupils.

Using these principles as a guide, we may examine a
typlcal list of topics, such as those submitted by B. B. Wesley
in "Teaching of Social Studies in the Ilementary Schoolt.

"Grade IV. Clothing, farming, occupabtions, life in
foreign lands, industries, geography and geographical
regions.™ '

"Grade V. Geography of the United States, of Worth
America, of Western Hemisphere, of Hurope, of Asis and

17. Zoe A. Thralls, Teaching of Geography. Op. Cit. P. 207,
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Africa, life in other landsg, environment, lumbering,
mining and fishing.

"Grade VI, Communications, transportation, indus-
tries, conservations, world geography, geography of
South America, of North America, Africa, HZurope and
Canada,"18
This program of ﬁesleié>, according to Thralls! principles,
allows sufficient variety of activities and a study of relations
between man and his natural environment but is rather too ex-
tensive in the number of topics suggested. Thralls recommends
the use of a few important geographic units with clear cut major
understandings to be treated thoroughly rather +than many toplcs
superficially.

In contrast with this brogram Thralls sets up a general
Plan of programs based on three levels of difficulty, one for
each grade. In the fourth grade the child is presented with a
series of units which confront him with direct, simple geographic
relationships that are both interesting and comprehensive to
him and that can be understood and expressed by the use of tools
he can manipulate readily,

Thralls' Committee believes that the main points in plan-
ning a fourth grade brogram are:

"l. that there should be included in it, repre-
sentatives of regions in very low latitudes, in middle
lattitudes, in high middle latitudes, of polar regions
and regions in both hemispheres,®

"2. that these regions should be such that most

of the things people do in them are related directly
and simply to a few very outstanding natural facts: and

18. E. B, Wesley, Teaching of Social Studies in the Elementary
Schools, D. C. Heath and Co., Boston, 1946, rp. 26-31,




3. that progressions through these regions in a

northerly or southerly direction 1s desirable in helping

a child to see gradual changes in seasons and length .of
day and night.®

"The Committee recommends a selection Tor grade
four as follows:

1. The Sahara and its Cases.

Z. kediterranean Coast lands.

3. Switzerland.

4. The Hetherlands,

5. Lapland, Lskimos or Greenland,
6. North Polar Regilons.

7. Antartica.

8. The Amazon.

D ?ne Congoe 1g
10, World view."

From these, and previous recommendations, the following
ma jor understandings may be suggested for the fourth grade program.

(1) An understanding of relationships of food, clothing,
shelter, means of travel and simple types of work, were a few
natural facts such as marked aridity, are outstanding and where
much of what people do is explained by such striking natural
facts,

(2) 4n initial understanding of the world based on the
relation orf simple humen activities to simple types of natural
environiment at varying distances from the equator. It is to De
noted that these understandings involve only relationships be-
tween kinds of work, play, and living on the one hand and out-
standing features of the natural environment on the other hand;
such iltems as distribution of people and of work are not inclu-~
ded.

Thralls also glves an excellent resume of the program in

<3

both grades rive and Six, which may be found in Appendix A, As

19. Zoe A. Thralls, Op. Cit. Pp. 218-226.




with the Grade Four program, they are well planned, but may,
depending on the teacher De somewhat beyond the comprehension
and interest of the average pupils,

Thralls recommends that under each section in CGrade ¥

},_Ju

Ve,
that particular attention be placed on:

(1) Agriculture--including grazing, mixed farming, truck
farming, irrigation farming, market gardening, dairy farming,

etce.

——
I

) Manufacturing.

(B5) Logging and lumbering.

These topics appear to be especially well sulted to this

ge level, where children are beginning to take an active inter-

est in thelr environment and are vitally concerned with the
activities of men in the various occupations.

At the Grade 38ix level the main emphasis, according to
Thralls, should be placed on the study of the £wo Continents,
Furope and Asla with s.ecial stress on the major work activities,

stribution of population, standards of living, and other

[o3)
o

characberistie humen items in a specific country as related to
the natursl environmental conditions.

A more recent approach to the study of Geography in the
Ilementary Grades has been prepared by the Unesco Committee in
the Handbook. The main ideas of thils report may be found in
Appendix B, In brief, according to the author, the main stress
should be placed on the study of the homeland, with comparisons

to sample communities in various parts of the world rather than




- 20 -
a detailed sbtudy of a continent or two as suggested by Thralls.
Such cortrasting studies should help the child to understand his
own environment in a more clear and comprehensive manner.

geestiong from the Handbook provide plenty of

=
[y
¢}
0
[

materials for developing a very practical and interesting course
without too many demands or requlrements which might overcrowd
the course. This allows more time Tor creating interest and
enthusiasn in geography.

Another writer, Olive Garnett, in "Fundamentals in School

Geography" gives her opinion as to what the Elementary child
should know by the end of Grade Six. 3She lists the following:

"(g) The names, shapes and relative position of
the continent and oceans, with some clear realization
of their relative sizes; a little about their major
surface features, gg., where there are vast areas of
level country or mountalin ranges, etc., where the
greatest rivse rlow., (The Nil Cong Amazon, ebc.) ™
greatest rivers flow. (The Mile, Congo, Amazon, Ce

#(p) The position of the most important countries
on each continent and the names and position of some of
the great cities of world importance.™

#(¢) Some facts of interest and importance con-
cerning a few countries or regions and production,
trade and transport; a little about climatic differences
and possibly about the characteristics of some of the
major natural reglons.™

"(d) Meanings of such terms as port, market,
range, plateau, pass, valley, delta, etc.”

This program by Olive Garnett, although not given in de-
tail, seems to show, as does the preceding one by Unesco, greater
congideration for the age level of the pupils in Grades rour o -
3ix. It is hardly conceivable that children of this age can de-
velop a real interest in so many regions in such a short period

of bime ag was suggested by the progrems of Wesley and Thralls.

Such an extensive program would not allow a child time to con-

20. Olive Garnett, Fundamentals in School Geography, G. G. Harrop
and Co. Ltd., London, 1934, P. 36,
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sider his own environment, gain much enjoyment in living or ful-
fil & number of other objectives expressed earlier by the
avthoritative writers. Nevertheless it was necessary to con-
sider them all to meke sure that no relevant detalls were omit-
ted. The newer programs, however, seem to provide for material
better adapted to the needs and age of the children.

From the preceding survey of authoritative opinion concern-
ing the program of studies, the following arrangement of topics
for the three grades, would appear to be quite justified as a
standard for judging or comparing the programs of the various
states and provinces.

Grade IV.

A selection from the following topics should provide a
comprehensive study, and should, of course be dealt with at a
level suitable to the ability of the children in the class.

1. Local geography.

2. Life in distant communities such as;

Amazon or Congo Basin,

HMountainous Regions such as Switzerland,
Lowlands, such as the Hetherlands.,
Polar Regions.

lediterranean Coast Lands.
Degert lands.

HOo oo

General dlscussion of the following btopics in the above

(o}

areas: (1) Food, clothing and shelter.
) Travel.
) Types of work or occupations.

[SXIFAV]

Grade V,

1. Geography of Horth America.

2. Uccupations such as lumbering, mining, fishing and
agriculture.

d. Distribution of population in relation to the natural

environment of the regions.
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Grade Vi.

1. Geography of two or three other continent such as
South America, Burope and Asia.

2. Geographic terms.

3. Use of maps, globes and atlases.

4, The effects of position structure, relief, climate,
goll and minerals.

5. Occupations such as transportation, communications,
commerce and industry.

6. Textbooks, Reference:Books and other aids to Geography
teaching.

The use and provision of geography teaching aids have been
radically changed during the past fifty to one hundred years.
Thus 1t is essential that our modern program ol studies should
make reference to as man?igg possibiéhéb that each teacher may
draw upon these.resources to the fullest extent.

This section 1is thus a resume of some of the geographer's
opinions and suggestions on the use of these alds in teaching
geography.

During the nineteenth century, according to Mnnroe,Zl
most of the American schools teaching geography followed one
method~~the pupils memorized the words of the textbook without,
as a rule, any real comprehension of the meanings or significance
of the materials studied. During this period a number of text-
books were published by such authors as Zmma Wellard, Woodbridges,

Smiley, VWorcester, Parley, Smith, Cornell, Cotton and Fitch,

21. Paul Iunroe, A Cyclopedia of Zducation, New York, Mackilllan
Co. Vol. 3, 1926, P. 33,




Frye and Tarr and ¥ The earlier texts placed most of
the emphasis on physical geography, but the later ones began to
show some interest in the human side of geography. By 1900 the

and was

ct

human side of geography had become more significan
given more adequate consideration.

According to the Unesco Committee, textbooks are now uni-
versally accepted as a necessary ald to teachingagg They help
to consolidate and extend the work, but have a tendency in many
cases to cramp or limit the activities of the geography classe.

The textbook should not only contain factual materials, but
should provide opportunities for the.children to organize and
discover relationships for themselves. The use of laboratory
workbooks under the guidance and help of the teacher can, also,
do much to improve the geographical thinking in the classe.

In recent years, as evidenced by discussions at Teachers’
Conventions, many teachers have become firmly convinced that not
only is a textbook essential, but many other aids such as supple-
mentary readlng, plctures, meps, films, radio énd outdoor excur-
sions are needed if school geography 1s to be a full and realistic
gstudy of places and peopls,.

The supplementary reading should enable pupils to gather
factual material as well ag provide independent reading suitable
for the children at all levels. 'I'he supplementary reference

list sheould include such books as:

229 G‘o 1\/{0 Y\M;l’lippleo Opo Cite :Pe 9"'26:

25. Ne Vo Scarfe. Op. cit. P. 56.



1. Yearvooks,

2. sncyclopaedias.,

3. Geographical reviews and articles.

4, Travel DOOKS.

5. Books of fiction having an avthentic geographical
background .

6. Albums and Scrapbooks prepared by the pupils and
teacher.

7. Other textbooks.

The use of rictures in the classroom for Geography teach-
ing have been discussed by G. I Whippleg4 and by the Unesco
Committee®d 'hey suggest that many useful pictures can be cole-
lected over a period of time from newspapers, magazines, and
other sources. These should be filed in suitable containers so
as to be readlly avallable for classroom use. The pictures should
be simple, and clear and show some human activity or settlement
in its natural environment. It is important that the pictures
be up~to-date and typlcal of an area-thus depicting lite as it
would ordinarily be seen., Plctures that show signs of human
activity in its natural Setting gre of high géographic quality
because they show or suggest what men actually do, and the kind
of places in which they work. They, also, Show ways in which
the natural and cultural facts help to explain the adjustments
people have made to thelr natural environment.,

The Unesco Committee have also provided an excellent re-

sume of the uses of maps and globes, Pages 52-55. From this it

24. G. M. Whipple, Op. cit. P, 163,

250 1\1‘-0 Vo Scarfe’ Opo Cito Ppu 4—5"4.8o
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would be indicated that the use of certain types of maps in the
elementary grades can hardly be over stressed, provided the
children are learning to read them intelligently.

| The following are a few of the types of maps recommended
for the elementary grades.

1. Wall maps made by the children and teacher.

2. Physical-political maps.

%. Geonomic geography maps.

4, Outline maps printed on black material.

5. Maps showing climate, vegetation and population.

6., Globese.

7. Atlases.

8. Large scale maps of small areas.

In all cases the maps should be clearly drawn and printed. They
should be of a convenient size and without too much detail. It
is preferable for each map to have only one central idea.

In recent years the use of films for teaching geography
have become quite widespread. They have, of course, much the
same use as pictures. The two main types of film are the film
strip.and sound films. The filmstrips are by far the cheaper
and are especially valuable in that they are easy to operate as
well as belng very flexible in use. They can be stopped and
turned backwards without any difficulty and thus permit more dis-
cussion and gquestioning during their showing.

The sound films are often of an excellent quality, but
extreme care must be taken with their use. They should not be
introduced for their entértainment or for relaXation in the class.
Like pictures, the films must give a typical and true impression

if they are to contribute to a proper understanding of the lives



of people and of places.

The use of radios in the clagsroom is, as yet, quite
limited, but may become more practical when schools are equip-
ped with tape recorders or other machines that will enable the
teacher to repeat or control the radio prozram, and thus use
them when they fit properly into the lesson series.

Other alds to geography teaching such as field trips,
museum visits, and model constructlion have a definite place in
the elementary grades. Thelr use depends to a large extent on
the location of the gchool, the responsiveness and interest of
the pupils, and the resourcefulness of the teacher.

Complete infbrmation COncérning all of these teaching
alds should be avallable in the program of studies, so that all
teachers will be able to use as many as are practically possible.
The bare Tact fhat they are recommended by the local department
will often help the teacher in many areas to convince the local
school boards of the ﬂeed or advantages for more adeguate teach-
ing facilitieg. It 1s not expected, hbwever, that every teacher
- should have or use all of these suggestions in one school, but
there is, in general, a great need for more equipment or teaching
alds for making geography a more interesting and realistic sub-
ject in the elementary school.

The various programs, will thus be examined to find out to
what extent they have provided this much needed informetion in
their programs of studies, or have recommended the appropriate
uge of the materials.

It is with these three topios:' Objectives, program and
teaching aids, fully in mind, that it is possible to evaluate

the Manitoba Geography program for Grades IV, V, and VI.




CHAPTER TIX
Manitoba

The ifanitoba Curriculum®® for the Social Studies in the
Llementary Grades is published in a separate bulletin, and in-
cludes both Geography and History. The ifanitoba program, unlike
many others, stresses Geography in Grade Four and omits it in
Grade #ive. At the CGrade Five level geography is practically
forgotten except where an individual teacher can emphasize it
in the Units on Exploration and DisooVery of Canada. Manitoba,
however does provide a reasonably adequate program in geography
at the Grade Four and Grade Six levels, which is quite in line
with that of the authoritative writers. This lapse of one year
would not be so serious if it were not for the fact that very
little geography is provided in Grades Seven, Light and Nine.

It is not until the Grade Ten World Geography Course that the
child receilves any adequate teaching in CGeography. By this time
many of the fundamentals and skills are practically lost. Many
of these need continuous growth throughout the school years so
as to be retained for the future,

The Tables I, 2, 3 and 4, on pages 28, 29, 30 and 31 are
included in this Chapter so as to show the relative position of
Manitoba in regards to the main topics used at the three levels,
4, 5 and 6, and also the objectives expressed throughou£ the pro-
gram. They will, also, be referred to frequently in the following

chapters.

26. Manitoba. General Introduction and Social Studies, Grades I-
-¥1, Province of mManitopba, 1950 . ~
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The objectives and content of the Manitoba Curriculum are
given in more detall in Appendix C. The objectives listed follow
quite closely those gilven by Thralls and Unesco, as will be seen
in Table 4, on page 31l. The seventeen objectives referred to in
the Table seem to be fairly commonly stated in the varilous curri-
cula as well as in the writings of such authorities. ~ as Thralls
and Unesco. The degreé to which the individual teacher may hope
to reach these Tine objectives depend on several vital factors
wirich differ considerable from school to school.

l. Classroom facilities such as maps, atlases, reference
books, etce

2. Local environment and the extent to which it can be used.

S. General ability and interest of pupils within the class.

4. The background of geographic knowledge or experience of
the individual teacher.

The ianitoba program for Grade Four is quite similar in
content to that of British Columbia, guebec, Saskatchewan, Wew
York and Pennsylvania. 'Yhis may be seen from Tables 1, 2, and
3 on pages 28-30 on Regilonal Content, Occupations and klements of
Geography. The program, also, follows much the same plan of work
as recommended in Chapter II, as being a course embodying the
main features suggested by several authoritative geographers.

program at this level 1s especlally designed to give the

The 1
child as wide a view of the different world communities as
possible, and at the same time develop within them the need for
soclal development and their dependence on the rest of the world
for their food, clothing and other essential materials,

At the Grade i'ive level ianitoba varies considerably from

some other Departments and also from the recommendations as put
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forth by the authors referred to in Chepter II of thig Thesis.
-The danitoba Course 1s almost entirely historical and the amount
of Geography introduced is largely dependent on the interests of
the teachers in charge of the class.

lost of the Provinces and states have a continuous program
which keeps the pupils interested in CGeography rather than leav-
ing a gap between the Crade Four and Six programs. 41t is, how-

ever, possible for an enthusiastic teacher to introduce congider-

.L

a3

ne units on the Exploreation of Canada or Zarly

=

;w

able geography in

Life in Canada, but unfortunately many may be deprived of this

I_I

pericd of geographical growbh.

i
oo

At the Grade Silx level Manitoba offers a much better geo-
graphy course. It has much in common with the other provinces
and states as well as with the recommendations given in Chapter II.

o

It 1s, however, limited to the geozraphy of North and South

America, while some departments include. parts of Burope, Asia,

British Tsles and Australia. This seems sonmewhat unfortunate

for the nitoba pupils as few recelve much further geography

until the Grade Ten level, at which time many have discontinued

w

thelr schooling.

The ianitoba Soclal Studies program has no reference to
Textbooks, supplementary reading, films or school broadcasts. It
dées, however, on the last page, refer to the Teacher's Guide,
~Manitoba Textbook Bureau Catalogue, the Department of Zducation
livbrary list and the Supervisor of School Broadcasts. These, in
tum, list a number of other bulletins.and catalogues which are
availeble on request. This makes it necessary for each teacher
to consult fromvsix to ten bulletins in order to get an over all

view of the lac¢llules or aids for the course of studles.
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The Curriculum does, however, refer to such aids as
globes, maps, sandbables, murals, scrapbooks, newspapers, trips
and plctures, but in no way does it make clear as 10 how o use
these aids or where to get information concerning them.

The Manitoba progrem of studies could be much enriched by

oL

following some of the Tfeatures of the British Columbia program

2
]

or the suggestions made in the previous Chapter, such as:

1. The listing of reference books and textbooks For both
teachers and pupils of the various grade levels., (This is now
provided in a separate booklet,)

2. The listing of the titles of Ffilms and film strips
available.

3. Giving more detail on radio programs and the techni-
ques for using them, both before and after the brcadcasts are
made .

4. Reproducing photographs of the actual projects and
muraels in the prograi.

These and other suggestions to be made later would simplify
the work of many teachers and probably help the new and permit
teachers in establishing an effective and comprehensive progran

in social studies.




Saskatchewan

4 ]

The 3askatchewan CurrioulumBV; perhaps resembles that of
Hanitoba to a greater extent than any of the others. Both pro-
grams stress world communities at the Grade Four level, the Zx-
ploration and Zarly Life of Canada in Grade Five and the Americas
at the Grade Six level,

The objectives and activities of the Saskatchewan program
are given briefly in Appendix D, and are summarized in Table 4,
Page 3l. The objectives listed by the Saskatchewan program apply
to Social Studies, and are not necessarily resgstricted to the
Geography courses. For example, the prime cbjective. stated is
the'development of intelligent, democratic citizens, Thig: could,
naturally, apply toc most any other subject in the curriculum,

The other four objectives lisgted briefly have a somewhat greater
bearing on geography.

1, Our dependence and responsibilities to others in
various parts of the world.

&. A knowledge of economic efficiency in regards to:

(a) occupations. .
(b) Judgment in buying and selling.
(¢) Cooperation between producer and consumer.

3. Civic and social responsibility in the home, school
and community.

4. A knowledge of the primary needs of food, clothing and
shelter.

The failure to list certain objectives, Wumbers 8, 12 and

27. BSaskatchewan, Elementary School Curriculum, Grades I-VIII,
Authorized by the Minister of sducation, Regina, 1947,

- 35 -
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cate that the Curri-

e

17 as shown in Table 4 on Page 31 might ind
culum Directors were less interested in or had not realized the
full importance of geography in their Social Studies Program.

The content of the courses may be seen from the condensed
outline given in Appendix £ from the Saskatchewan Curriculum.
The general topics referred to in the Tables 1, 2 and 5 on pages
28~30, show the grade levels.,

In grades 3 and 4, the main stress is placed upon the

study of community life, which is quite similar to that in

Manitoba as well as to the program recommended by the authorit-
ative writers. Discussion about life in our communities lead
naturally to a realization that there are many diffefent kinds
of communities such as village, town and clty. From fhis study
the examination of conditions of community life in othep times
and in far away places follows quite readily°

The progrem for Grade Five 1s much the same as that used
in Manitoba and leaves very little place for Geography; It is
possible, however, for an enthusiasgtic teacher to bring in con-
siderable geographic material in the lesson referring to Zxplor-
ation, Settlements and Occupations of the people.

The Grade Six program, although closely related to history

has a wider field of geography. The regional content of this
program is rather limited as indicated by Table 1, page 28,
while most of the occupations and elements of geography are re-
ferred to at either the’Grade Five or 3Six levels.

The Saskatchewan program does not authorize a specific
text to be used in these grades but does submit a. list of nine

books which are permissively authorized, and thus may be used as
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reference bocks or in some cases as a regular textbook. Unfort-
unately none of these follow the toplcs or outlines gilven in the
courses for the three grade levels., The difficulty with having
large number of books suggested is that many schools will have a
copy perhaps of each but not sufficient of any of them for a
class of 20 or 40 children. Ziach child should have access to the
reading material on any particular topic during a class period,
and thus should not have to depend on what a Few can find from a
single copy. |

The use of films is not mentioned in the curriculum, thus
the teacher is required to seek for this information from other
Sources.

The radio, in the same way is not referred to in the program,
but in another bulletin supplied by the Canadian Broadcasting Cor=-
poration, there are listed a number of radio Programs which could
be used quite suitably during the Geography lesson--for example:
(1) Builders of the vWest, (2) The West goes to work and (3)
Pathmaker's Tales of the Plains.

The Saskatchewan program does, however, suggest the making
of scrapbooks, visiting of local farms or important buildings, the
starting of school museums and other Projects. These suggestions
are all very helpful, especially to the beginning teacher. They
are, however, not quite as attractively shown or described in the
Curriculum, as 1s the case of the British Golumbia bProgram, which
includes photographs of groups of children working on special pro-
jects.

The use of maps and globes seems to play quite an important
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place in the geography program, dbut little mention 1s made of the
typres of maps or globes that should be available in the class-
TOOms

Thus, from this survey, it would indicate that the Sask-
atchewan program could be somewhat lmproved by the inclusion of
more material or suggestions in the bulletin, as well as supple-
menting the Grade #ive program with more geographical material

as recommended in Chapter IT.




CHAPTER V
ALBERTA

The Alberta ProgramZV differs somewhat from the lianitoba
‘ . . . . : . specificalls
program%t the Grade rour level, by dealing mdre~with fgbal sur-

oundings rather than the remote communities. They refer to

]

Znterprises instead of projects or pupil activities. Their ob-
Jectives, however, are quite similar in attempting to produce
worthwhile citizens with a high standard of social living.

At the Grade Five level much stress is put upon the Explor-
atlon of Canada and the marly Life of the people. They, also,
introduce considerable geography such as locations, climate,
seasons and geographlcal terms as shown in Tables 2 and 3 on
bages 29 and 30. Iention is also made of the important Tarming
areas, Torest areas and industrial areas.

The program for Grade Six differs from Manitoba in not
referring to the United States, South America or any other Con-
tinent . The main emphasis seems to be on such toplcs as latitude,
longitude, time measurement, distance, map projection, survey,
weather, seasohs, transportation and trade routes.,

The purpose, approach and program for the Grades Four, Five
and Six are given at considerable length in a Bulletin of the
slementary school, and are given briefly in Appendix ¥,

The objectives which are foremost in the Alberta program
are: 1. The enrichment of the heritage of every child through
the folklore and activities of the IZarly vpioneers and Settlers

of the Community.

27. Alberta, Dlementary School Bulletin II. Authorized by the
Department of Lducabion, Frovince of Alberta, 1942,

- 39 -




- 40 -

2. The building of sberling qualities of character such
as lnitiative, gelf-reliance, and personal courage .

d. The understanding and knowledge of the home province.

4. in understanding of present day living.

5. The understanding of the relationship between physical
geography and the activities of man.

6. The understanding of the facts of physical geography .

It is quite evident, however, that the first two of these
objectives might be realized through history courses as well as
geography, but in any case the study of geog yraphy would be
beneficial,

The two objectives missing in Table 4 on Page 31, (9) In-
terdependence of people in various parts of the world and, (11)
Promotion of racial and religious tolerance, seem to be quite
outstanding especially when compared with the fact in Table I,
Page 28, that almost no foreign countries are studied in Grades
Five and S8ix. This might be considered as a weak point in the
Alberta program. However, in most of the other points, the al-
berta program is guite similar to the rest of the Departments.

The Alberta program, as a whole, endeavours to create with-

in the child a vivid interest in his home locality and province.
It also tries to give the pupil a firm grasp of geographic tools,
as well as a firm grounding in the fundamentals of geography. It
does, however, appear to be somewhat beyond the capabilities of
the children at the Grade Four level to. introduce . the study of
Continents of South America, Australia, Europe and parts of Asia,

trade and commerce and consumer education. These EOD@gﬁhE@QQ%%%
a ’ T e

r e & T,
however, be only dealt with in an elementary mannef o as to be - %
m ¢ ‘ -L&e? R B mg -

somewhat similar to that suggested for the Grade x&%f program.
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The Grade Five program, although somewhat hisbtorical like
Manitoba, introduces a great deal of geography. In fact, consi-
derable caution would have to be exercised by the teachers in
teaching too many terms of topographical reference, place, names,
winds, seasons and eclipses, to deaden the enthusiasm or interest
in the real geography.

The Grade Six course, also, appears to be gsomewhat techni-
cal and advanced Tor the grade, especially by including such
topics as map projection, longitudes, latitudes and trade routes,
According to the standards suggested by the Authorities, the
Alberta program could be considerably enriched by the inclusion
of saue American geography as well as some of +the other contin-
entse

The Alberta program for geography seems to be somewhat
hidden or disguised under +the ‘plahmgé of Imterprise which is a
combination of history, séience, health and geography. The gen-
eral topics are dealt with in each subject according to a number
of subtopics_or questions. ZHEach toplc is accompanied by a
biblicgraphy of books sulteble for the unit. There 1s no author-=
ized text which provides the bulk of the course materials., In
another bulletin entitled “interprise Activities for Elementary
Schools™ authorized by Hon. Ivan Casey, there is a much extended
list of social study references for the teachers.

in the regular curriculum, only minor reference ig made
to the use of pictures, newspapers, megazines, radio, films,
travelling or observational trips. However in Bulletin 2,

l,y&:&%:{\xz;% . .
"flementary School®, there are a number of g0g&. photofraphs of
F ' o &R

%

children at work on their interprises, with éumerogﬁ suggestd
%’ S )



of bulletin boards, models and school papers.
There is little doubt “ fhat @ . experienced teachers

d provide quite an ade=-

&

would use many of these teaqhiﬁg aids
gquate foundation of geographic principles in these grades, but

it is considered that the organization, materials and suggestions
might be more readily available for the young or less experienced

teacher.




CHAPTER VI
British Columbia

The British Cclumbia program of Social Studies®8 ig perhaps
the most outstanding publication in all of Canada. It consists
of a single book of 180 pages, well illustrated with photo-
graphs of various projects and murals found in the schools of
British Columbia, also pictures of children at work in the
classroons.

It is, also, outstanding for its wealth of suggestions
and outline of courses Tor each grade level. 1t even suggests
the amount of time that might be devoted to each topic, and
the approximate month for each unit.

The British Columbia program follows closely the general
suggestions outlined in Chapter II in giving the child a good
DPicture of the local geography, as well as an introduction to
world geography,.

The main functions, purposes and program are given in
condensed form from the Curriculum in Appendix G&.

It is to be noted from Table 4, Page 31, that the chief
aims and objectives of the British Columbia program are very
much the same as found in the Unesco Report and Thralls' "Teach-
ing of CGeography®. As with a number. of other Departments,
British Columbia offers a Social Studies Coursge with no in-

tention of separating the History and Geozraphy. This makes

28. B

ritish Columbia, Social Studies for the Blementary Schools,
Department of Education, Victoria, B.C. 1950,

ES
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it, somewhat, difficult to distinguish the cbjectives for the
geography content from the history content.

The chief aims seem to be particularly concerned with the
social, civic and personality development of the child. Iere
they stress the interactlon between groups and their physical
environment. They are interested in how the peoples of select-
e¢d human-use regions carry on the basic soclal functions in
relation to their environment, and also as to how the influence

of man's physical snvironment acts upon his methods of carrying

out the basic activities of group life. Besides these general
objectives, considerable stress is placed on the geographic
content or Tactual material. They are particularly concerned

with the development of a very clear and comprehensive picture

of the world by using varilous types of globes, maps and graphs.
This 1s very much in keeping with the function of geography
stated earlier by the Unesco Commnittee "to train fubture citi-

f

zens to lmagine accurately the conditions of the great world
stage so as to enable them to think wisely about political and
soclal conditions in the world around them™, and also one of

Thralls' objectives given in Chapter LI, "If children are going

to read intelligently and with discrimination a considersble
backgro ¢ fundamental principles, generalization and loca-

tlonal geography is esgsentlal.® Thig program seems to aim at
developing a lasting intersst and enthusiasm for geography in
the young child as well as giving him a good foundation in the
principles of geography and the tools of learning most useful

in the social study field.

©

,J)
-

The Grade four program 1s quite similar to that of ilanitob

and 1g much the same as the suggested program in dealing with



program of Ilanitoba in dealing
America and South America. It
gested progzran in spending mos
bringing in many of the common cccupationsg; effects of physical

environment, and other toplcs such as producing, consuming and
transporting. The program, however, also includes a great deal
of exploring and historical work which might tend to make the
course too extensive for the time allowed at this level,

The Grade Six program is quite different from anitoba 1in
dealing with other Continents such as Burope, Asla, Africa and
Ausbralia, rather than the Americas. It doesg, however, follow
the suggested program in introducing other continents and
stressing such things as maps, physical environment such as
soil, relief and climate as well as the common occupations.

Hdere, again, as in Grade Five much historical study is included
making the program gomewhat extensive for the level 1f covered
tworoughly by the teacher.

As mentioned previously, the British Columbila program seems
to have more of the teaching alds and suggestlons than most of
the‘o*her programs dealt with in this study. The British Columbia
department prescribes a text for each grade level, but makes 1t

-

clear that the textsare not to be studied exhaustively, or page

by page, but are intended to be . ready source® of information
“lep. btie units of the course, - instrument®Tor teaching

Scclal Study skills, and as o bool® for enrichment and for free-




time reading.

~2

The program lists extensively (Fages 157-178) the suitable
Several pages of the brogram are devoted to the descrip-

tion of various gloves, charts, and wall maps available for

classroom use. It alsc, lists the approximate price and where

hey may be purchased.

J

[

British Columbia also stresses the use of audiowvisual aids.
several pages of sound films and film strips dealing with Social
Studies are listed, and mention is made of projectors available
on loan from the Provincial Library. The Provincial Library

also provides many books ang Pilctures related to the Social Study
programo.

The Curriculum, likewise, devotes several rages to School
Radlo Broadcasts indicating the time of broadcast and suggestions
for activities that may be carried on before the broadcast,
during the broadcast and after the broadcast.

Not only are these suggestions written in the program, but
there may be also found many pictures of murals and projects dis-
played in various classrooms. These contain a wealth of sug-
gestions for the teacher, for example, the two pictures on
"Congo Villege™ Page 93 and "Living in the Far North page 94
show typical vegetation, dwellings and inhabitants in esch aresa.

It is, thus, quite evident that British Columbia offers an
exceptionally fine program of geography in the Ilementary grades
as compared with the suggested program of Chapter II, and at the
same time makes reference to most of the aids avallable for the

enrichment of the course.




CHAPTER VII
Ontario

Unlike many of the other provinces and states, Ontaric has
only a small booklet giving the programme of Studies for the
Zlementary Grades. In this 132 page bulletinzS, only sixteen
.pages are devoted to Bocial Studies. The purpose, treatment
and outline of the courses may be found briefly outline@ in the
Appendix H.

The chief objective of the course is to help the child
understand the nature and workings of the social world in which
he lives. Little emphasis is placed on the learning of a lot
of facts and Tigures concerning the world, but rather in the
development of understanding, the growth of interests and the
forming of attitudes., The treatment of current events within
the scope of the children's understanding Torms a vital part
of the course, as maps and globes are used, where possible, in
digcussing the news items.

The Grade IV program, although given very briefly, appears
to be guite similar to the Menitoba program, as well as the

suggested program. It stresses, in particular, the local regions,

life in other lands, and general geographic topics as travel,
communiceation, food, lumbering, mining and manufacturing. The
program, as outlined, with the suggested discussions and stories,
should provide a splendid introductory course to geography well
within the range and interest of Grade I¥ children.,

The Grade Five program, like the lanitoba program dwells
) ’

z8. Ontario: Program of Studies for Grades I-VI of the Public
and Separate Schools, Minister of Zducation, Toronto, Ont-
ario. 1941.
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extensively on the exploration and discovery of America, with
little mention of geography except the constant use of maps and
globes when dealing with the explorers.

The Grade Six program is a continuetion of the Grade Five,
and 1s quite similar to the History Course given in Grade Five
in Manitoba. There appears, on the whole, to be very little
geography listed in the curriculum. An enthusiastic geography
teacher might, however, work in a considerable amount of geo-
graphy under some of the headings, While otherg might teach
very little of it in covering the year's program.

The unfortunate part of the Ontario program is that it pro-
vides practically no aids for the teaching of the geography
courses. There is no mention of textbooks, reference books,
visual aids or radio programs. It ig possible, however, that
other bulletins may be avallable to the classrcom teacher. The
program does suggest the use of excursions, picture books, maps,
sand tables, current events and stories, but does not give any
information as to how they may be used or where additional in-
formation or aids can be obtained.

Thus, 1t would appear, that little interest is taken in
geography in the Ontario Schools as compared with British

Columbia and some of the other States and Provinces,




CHAFTER VIIT
guebec

. &R, . . o e

The general aims and objectives of the guebec Socilal

o s o . s . . P o ..

otudies program are guite in keepling with the other provinces
as well as the written authorities. They particularly stress
the effects of environment on man's life. They aim to develop

his soclal attitudes, improve his readin ability, and lead him

g2

to a better recognition of the interdependence of the people of
the world.

The program for each grade resembles closely the outline of
the suggested programs at each level. The Grade Four dealing
with home and distant communities, the Grade Five with Canada
and.her neighbours and Grade Six expanding to take in United
States and the Continents of South America and Hurorpe.

The program is divided into two main sections, grades I-IV
and V to VIII, but these may be compared with those of the
other provinces in Grades IV-VI. The courses in five and Six
separate the geography from the history. The History Course,
although not mentioned here, is quite similar to the course for
the Llanitoba Grade Five in dealing with Canadian History, and
would thus contain considerable geography.

The main parts of the program have been reproduced pbrieily

page I24
in the Appendix Iafrom the Handbook for Teachars,

This program gives greater continulty to geography in the
Llementary school, rather than leaving a gép at the Grade Five
level as in ianitoba,.

The quebec program authorizes a textbook for Grade Four,

29. Quebec: Handbook for Teachers in the Protestant Schools of
the Provinces of Quebec., Department or Education, gyuebec,
19561,
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"Wisits in other Lands™ by Atwood and Thomas, and another one
"Canada and her Heighbours"™ by Taylor, Seiveright and Lloyd for
the Grade Five and Six. It 1s not intended, according to the
program, to adhere minutely to these texts or overburden the
pupils with facts about every country. The teacher 1s expected

to concentrate on developing an understanding of geographical

2
areas, and thus create an intelligent interest in man's rela-
tionship to his environment 1n any part of the world,.

While no lists of reference books are given the Curricu-
lum does draw the teachers attentlon to the Professional Library,
which contains a number of books of travel and others dealing
with particular geographical data, such as the ocean, the work
of rain and rivers, etc.

Congiderable emphasis ig placed on the use of maps and
globes, uooal area maps and maps built up by pupills from paper
mache or other materials are recommended.

The radio is also stressed as being an effective way of
bringing the student into direct contact with life and experience.
It 1s a means of bringlng actuality into the classroom, and can

thus make the "dry bones of book learning come alive through
music, drama, the spoken word and the living personalityaﬁgo

The Department of Education, also provides an extensive
£ilm library and teachers are urged to send for the catalogue so

that they may be able to borrow the films best suited to the

clasg activity,

Since all these aids and suggestlons are combined in one
bulletin, it makes 1t much easier for the individual teacher %o

plan and carry out a fuller and more interesting program in

Social Studiese.

0. Ibid. Page 229.



CHAPTER IX
Newfoundland

The program of studies for Newfoundland.in Social Studies
is divided into three distinct sectlons: Geography, History
and Civics. The aims dﬁ& objectives llsted unaer the first are
thus strictly geographical rather than partially historical and
therefore Tfollow the suggested objectives recommended by lead-
ing geographers more closely. They stress in particular;

(1) A greater realization of the pupils in the relation-
ship which exists between the geographical environment and the
life of the people,

(2) Better knowledge of other peoples and other lands.

(3) Development of a better understanding of the common
interests, and of the interdependence of the people of the world
that will help to bulld peace and brotherhocd among the nations.

(4) The guidance of pupils in developing an ability to
use geographical books, apparatus, models, maps, etc.

Other objectives 55% aims less strictly geographical may
be found in more detail in Appendix J.

The program for grade four is world geogrephy, or life in
other communities in various parts of the world such as Holland,
Japan, Bast Indles, Egypt and Argentina. Life in these areas
is compared with that in the local environment of Newfoundland,
so0 as to arouse a feeling of sympathy and admiration for the
far away people who send them so many of the necessitvies of life.
According to the Tables 1, 2 and 3 on pages 28, 29 and 30, the
Newfoundland program 1s quite similar to most of the provinces
in its regicnal content and elements of geography. It does not,
however, place much stress on the occupations until grade Tives.

- 51 -
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The grade five program, unlike many of the others, has a
very extensive geography program. It includes an excellent
survey of the local geography of Hewfoundland and Lavbrad.o:c';g
Certain fundamentals of geography such aé globe study and climatic
conditions, and an introduction to the other continents of the
world. It isg not intended bthat the continents be dealt with in
detail but rather for an outline .  of a world picture. Only
three or four toplcs are.éuggésted for each region, for cxample,
the topics listed for Asia are:

(1) The Indian Tea Grower.

{2) The Chinese Rioe Grower.
and (5)(ﬂm Japanese 3ilk Grower,

e six program consists of a study of Worth America,

o

The gra
South America and a little of Africa. It is in many ways quite
similar to the Hanitoba program. Considerable time is pub on

the geography of Canada,--including map work, fishing, farming,

]

T

menufacturing and mining. It also includes the Hlements of

Geography as listed in Table III, page 30, stressing, in particu-
lar, climate, latitude, longitude and physical features. The
emphasis on Unlted States, liexico, Central America and South
America is about the same as in the ianitoba program. Newfound-
land differs, in that, Africa is added to the list of regions
studied.

The Newfoundlend Uepartrent authorizes a definite textbook
to be used in each of the grades and also a number of reference
.books suitable for both teacher and pupils. There is no mention

mede in the HandbookSl or the Syllabus®® of any visual aids that

8l. Newfoundland. Handbook to the Course of Studies. Soclal
Studies. Department of zducation, St. John's, Wewfoundland,
19450 :Ppe lo~25@

Newfoundland. Syllabus 1951-52, Department of Zducatilon,
5te. dJohn's, Wewfoundland, 1951.

(&)
2iV)
@




- 5% -
are available, or to any radlo programs that might be used.
The use of maps and globes is stressed, however, and a nwiber

of trips or lmaginative journeys are suggested.

3

"hus Ths

Ind
ke’

program Tor Newfoundland in objectives and content
is more comprehensively geographical then a number of the |
provinces, but is unfortunately lacking in suggestions for
audio~-visual aids and other materials which could be of congi-

derable assistance to the new or inexperienced teachers.




The Hlementary Course of Study for FPennsylvania is printed
in one large bulletin®d of almost 600 bPages. Chapter IV of
this bulletin is called "Social Living"™ and includes Geography,
Higtory, Civiecs, ilementary Science and Social Learnings.

Thus the aims, objectives and ocontent of the courses are inter-
woven between these subjects. However, it appears that £e0~
grapily occupies a very central position. The emphasis on
Social Living seems to be closely related to the country's re-
sources and natural environment, as well as the interdependence
of people whether close at hand or in distant lands. The Fen-
nsylvania program emphasizes in particular the need for develop-
ing international good will, tolerance, and responsible citizens
as well as widening the child's comprehension of distance,
places and people,

According to Table 4, Page 51, almost all of the aims and
objectives suggested can be found in the Bulletin, thus indica-
ting the geographical view point held by the Pennsylveanian
Curriculum makers.

The grade four program, reproduced briefly in Appendix K
devotes much time to the local and state geography, being chiefly
interested in how the people live and work. This background
is followed by the way beople work and live in other lands such
as Norway, Holland, Switzerland, Italy, Zgypt, Amazonia,

ustrallia, the Polar Region and others. The reglons listed are

338. Penngylvania. The Llementary Course of Study. Bulletin 233=3,
Interim Report, 1949. Department of Public Instruction.
Commonwealth of Pennsylveania, Harrisburg. Pp. 196-254,
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quite similar to those used by the majority of department
this grade level.

The grade five program, similar to many others, stresses
the historical viewpoint. However, much geography is included.
The chief geographical regilons at thls level are the United
States and Canada. Farticular emphasis is placed on the
natural background or environment in relation to industries,

agriculture and other occupations.

Like the ilanitoba program, the grade six course is restrict-

ed to North America and South America. These countries are

-

studied in such a way as to show the contrasting ways of life. RN

®

Considerable emphasis is given to manufacturing, transportation
and communications. The outline, given briefly in Appendix X,
indicates that the countries of South’Amerioa are receiving
much more attention than in Manitoba,.

The Bulletin issued by the Department of Public Instruc-
tlon in Pennsylvenia is in many ways similar to that of British
Colwmbia. Its chief difference is that it contains materials
for all subjects, while the British Columbia department has a
special bulletin for Social Studies. e

There is no mention of any auvthorized textbooks in any of

the grades, but they do supply an excellent bibliography of
books closely related to the fields of study, both for the
ovupil and for the teacher,

Like the British Columbia program there are a number of
photographs throughout the bulletin showing typioal classroom
scenes or projectss

Extensive use seems to be given to the audio-visual aids.

Reference is made to film supplies, mounted pictures, maps,
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globes, charts and museum materials. Not, only is the radio
ugsed, but devices are suggested for the transcription of radio
programs, and the use of disc recorders, tape recorders, wire

recorders and phonographs.

ct

This organization of the work and the wealth of sugges=-
tions in one bulletin should be of great assistance to any
teacher in planning the years’ course, and is recommended to the
directors of Curriculum in the various state or provincial

departments.




CHAPTER ¥I
Worth Dakota

Somewhat similar to Newfoundland, the North Dakota course
of studiess4 glves separate programs for geography and history.
The objectives are listed qulte briefly as compared with some
of the programs. Theee may be found in Appendix L. The main
aims seem to stress; the relatlonships between man and his
activities and his natursl environment, development of the
interdependence of peoples and regions, and a realization of
the need for an intelligent use of and a conservation of our
natural resources.

The content of courses for these intermediate grades in
geography 1s, perhaps, closer to the suggested program than
any of the other states or provinces. In grade four the chief
topics included are; the local regiong, life in distant com-~
munities, and such phases of geography as food, clothing,
shelter and climate. The distant communities are guite similar
to many others in comparing regions of hot and cold, wet and
dry, and high and low lands.

The grade five course 1s very similar in regional content
to the grade six program in lanitoba in studying the United
States, Canada, Mexico, Central America, West Indles and South
fmerica. The course, also, includes most of the occupations
and elements of geography as listed in Tableg 2 and 3 on pages

29 and 30.

34. North Dakota. Course of Study for the Elementary Schools.
Revised Edition, 1948, Garfield B. Nordrum, Superintendent,
Bismark, North Dakota. Pp. 46-=139.
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The grade six program continues on with the suggested pro-
gram in dealing with the other continents of Zurope, Asia and
Africa. In each of these areas, the emphasis is placed on
location, climate, size, manufacturing, mining, agriculture,
transportation, physical features, fishing and tourist trade.

The gzrade six program as well as the four and five are given

briefly in Appendix L.,

Fh

Judging from the standards of atbtainment listed for the

grade sixz pupils on page 139 of the Curriculum, geography must

hold a very important place in the school brogram. Since
major emphasis 1s also placed on History, La guage , Sclence,

Arithmetic and others, it would appear that much more is ex-
pected of the pupils in geography than in most places. How-
ever, ags in most eleJEAter gwogrdms, the work is only sug-
gested for the guldance of the teacher, and no compulsion is
referred to as might be the case in high school courses.

The Horth Dakota course of study includes all +the work be-

rades one and eight in a bulletin of 340 vages. Con-

the teacher to choose from. There are also a number of
supplemnentary books listed for the pupils and teachers. A4 list
of recommended encyclopaedias, meps, globes, bullebins and
pamphlets are likewise included.
The field of audio-visual instruction covers all the

s and materials used in bringing reality to the puplils
through the seeing and hearing experiences in the ClaoSTObl and

elsewhere. They suggest motion pletures, phonos graphs, stereo-
A 3 ny

scopes, stlll plctures, trips, radics and dictaphones. They



include a list o
as well ss a list o
and other recordings.

Since these suggestlons, as well as the exbensive outlines

b

of the content of the courses, are all contained in one
bulletin, it gives the new teachers, especially, .a much

better opportunity to organize the year's work.




California
sl 1 ral i 4 . 2 595 . . -
The Californian program of Soclel Studles®? combines the

-

views of both geographers and historians. According to Table 4,
Page 31, the purposes or objectives are gulte in keeping with
those set up in Chapter II. They stress, in particular, the
development of an understanding of the world in which they live
8o that they may adjust themselves happily and successiully to
it. They are concerned as to how man operates in a physical
environment, and ﬁow he provides his bagic needs of food, cloth-
ing and shelter whether he lives in the tropics or the frozen
north.

The grade four program as listed in the Appendix i 1is
guite different from most of the others. The chief emphasis
ig on California and Mexico with little reference to any other
region. It is, also, to a large extent historical rather than
geographical. It stresses the earlier settlers and explorations
of the country in great detall and only briefly dbes it deal
with the physical environments and such topics as fédd, clothing,

shelter and transpoxtation.

3

-
{

ne

o1}

srade Tive program i1s somewhat similar to Manitoba in
that it stresses the local and American history under such topics

-

as the Colonial Period and the Westward movement. It does
briefly, however, deal with the basic human needs for food,
clothing and shelter in California, contrasting modes of life in
the city and country, and certain geographical Teatures related

to agriculture, industry, mining, and conservatilcn of natural

resourcese.

%5. California: The Socilal Studies Program for the Public Schools
of California. Bulletin Vol., XV1I, No. 4, Aug. 1948, PP. 15~
20, California State Department of iducation, Sacramento.
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The grade six program, although slightly more geographical,
containg much history and science. The scope of the Geosras
£ <O %

appears to be somewhat similar to Manitoba in dealing only with
Horth and South fmerica, The chief ain appears tc be that of
creating international understanding and good will through the
good neighbor policy. The program, as in Appendix M and also
in the Tables, pages 28-31, includes mény of the toplecs found
in our program such as climate, occupations, transportation,
location, communication and products.

Commission allows a great deal of latitude for local variation
and suggest that the program be used as a guide to co-ordinate
the work throughout California,.

This freedom for teachers is probably an excellent thing
for a certain percentage but it ig doubtful if all teachers,
and especially the new teachers, will make the most of it. In
the Social Studies program there is no mention of any textbook
or reference book to be used in any of the grades.

There 1s no reference to any maps, globes, or audio—visﬁal
equipment or other supplies available or authorized Tor USE,

It is possgible, however, that some lists or pamphlets are

to imagine
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avallable to the individual schools as it is har
that any Department of EZducation would not provide films or
reference books or other materials for social studies wnen they
issue a bulletin of 42 pages entirely devoted to the Social

Study program.




CHAPTER XIIT

Wisconsin

7z

The Social Studies Bulletind® for Wisconsin of 75 pages
outlines the whole program from grades one to twelve. The out-
lines for grades four to six are, however, found in five pages,
and consist largely of questions arcund which the toplcs may
be developed. The Bulletin expresses most of the objectives
suggested in Table 4, page 31. Particular stress isg placed
on the ways and means of developing democratic citizens with
the abllity to take .part in the organizing and plénning of a
better community. Other understandings, attitudes and skills
or abilities as listed in the bulletin may be found in
Appendix N,

The program for grade four is set out on less than a page,
and consists of fifteen guestions concerning Wisconsin and the
World under the general heading of “How and where did different
kinds of Communities develop?" No mention is made of any parti-
cular Community or Country. This type of brogram could be very
extensively developed into a course quite similar to the
suggested program but yet again it méy form a very meager course
if just answers to the questions were provided.

The grade five course resembles the lianitoba course in
belng largely historical--dealing with settlements, American
way of life, American leaders and improvements in living con-
ditions. As in many cases, it is possible to include much of

the geography of the United States and Canada as well as the

natural resources and occupations concerning shelter, food and

86, isconsin. Scope and Sequence of the Social Studies Pro-
grami Bu%%etin No. 14, Nov., 1947. Illadison, Wisconsin,
—_?’P, 8 - Lao .
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clothing, if the teacher is geographically inclined.

The grade six level program seems to follow more closely

-

the standards set up, in that it deals with Zurope, British

ot

Isles and Asia in relation to their transportation, communica-
tion and the various way of living and working in each.

Ag the programs in each grades were given so briefly, very
few of the points on the Tables 1, 2 and 3, Pages 28-30, could
be checked, but it is probable that many more would be used in
a well organized program in any of the Wisconsin schools.,

Likewise the reference to textbooks, reference books and
audio-visual aids is completely lacking in the bulletin. The
bulletin does however show several photographs of school child-
ren in a room having a globe; wall maps and radio so that it
can not be suggested that the Wisconsin schools do not have or
use the most up-to-date devices for teaching the Social Studies.
It is,nonetheless,unfortunate that all such suggestions or
alds could not be published in one volume so as to be readily

5

availlable to the teacher in planning the social study program.




CHAPTIR XTIV

New York

i
o

he Mew York State Education Department has issued three
pamphlets on Social Studies: namsly,

(1) An Approach to a Social Studies Program in the #lemen-
tary school. (28 pages)

(2) A Summary of Progress in the Development of a Social
Studies Program for Zlementary Schools. (76 pages)

(8) Exploring the Environment. (174 pages)

Theée bulletins indicate the importance of the social studies in
the Llementary classes. They dwell ab length on the objectives
and concepts of social gtudies, as well as the social study re-
sources found in the New York state. The objectives are quite
similar to those listed in the Tables and in Chapter II, in

that they stress:

(1) The influence of the environment.

(2) The interdependence and good will ameong people.

(3) Greater enjoyment in living.

(4) The development of skills in social studies in the
geography field.

(5) The development of social characteristics such ags ef-
fective cooperation, honest, and sceial justice,

The general content of the Social Studies program is found
in the second pamphlet mentioned above. The main items of
these programs are listed in the Appendix 0.

The programs for three and four and also five and six are
usually alternated so as the classes may be combined. The

grade three and Tour programs begin with the study of commun-

[




>

- 85 -

itles around home, then in distant countries such as Switzerland,

China, Brazil, Spain, Zgypt and Horway in much the same way as

The grade five course includeg the two Americas and many

of the general topics commonly used in this grade such as natural
resources, climate, transportation, and exploration. It in-
cludes a study of man's activitlies in the various regions of

the world and the relationship of each regilon to the community

=1, bl

and to the region in which the child is living.

At the grade six level the range of regions 1ls extended
considerably beyond that of lanitoba and the suggested program
in including Africa, Zurope, Asia and Australia. This would
appear to be much beyond the comprehension of this grade level,

unlesg dealt with in a very meager fashion. t might, then,

e congldered valuable as an introductory course to Tfuture
study of world reglions. As’the Soclael Jtudles program varies

ed text, bubt teachers are provided with a good lis
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of reference bookg, gulde books and magazines. In many classes

textbooks and work books are ugsed, but these vary conglderably.
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The Curriculum provides extensive informa

tate Forest Wursery, and oll wells,

(€

dine
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Gardens, Lron R
Particular emphasis is placed on the vigiting of historic gltes,
museums, parks, companlies and Tarms.

The importance of auditory and visual alds 1s also stressed

[

so that it is likely that lists would be available for the

teachers in planning thelr courses,



graphs of pupils and projects throughout the bullebin.
The New York program would be improved if the contents of

]

the three pamphlets could be reorganized into one bulletin, as
they have most of the ildeas and suggesticns which are valuable

to a teacher in the social studies Tield.
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amount of similarity between the Geography programs of the

States and Provinces is remarkable., 0On the other hand the

Fa
L

ew major exceptions in ideas or programs of studies are in-

teresting, and help to throw light on the Manltoba situstion,.
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%%? objectives expressed by the authors of the

state and provincial curricula seem Lo follow closely the
standards set forth in the second chaptere.

While some of the bulletins, such as issued by Ontaric
and Wisconsin, are extremely smell and very limited in scope
or expression, others like Saskatchewan, Alberta and Pennsyl-
vania elaborate extensively on the purpose and function of
the Soclal Studies Program.

It is evident that all departments have foremost in
mind that the geography teaching should encourage the child
to think about his environment. This i1s also shown by
Table Lipage 28, which indicates that the local environment is
particularly emphasized at the grade four and five level. The
development of a suitable background for general reading,
although not specifically mentioned in each Program, is quite
evident, from the four Tableg on pages 28, 29, 30 and 31,
Some Departments provide a very extensive program covering
almost all the ideas mentioned in the Tables. This is
particularly noticeable in the bulletins issued by British

Columbia, Newfoundland and Wew York. Here all continents are
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introduced as well as the majority of the topics listed. In
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contrast with this, Cal its regional area to
North America and the British Isles, and does not dwell very
extensively on occupations or geographic ideas., The lanitoba
Program seems to it midway between these extremes in offering
a reasonable background for general reading in the Western
Hemisphere,

The third ideal of widening the child's comprehension
of distance, places and peoples, seems to be fairly well dealt
with in most of the programs with the probable exceptions of
Wisconsin and New York which do not stress the map work and
geo$ aphic terms as indicated in Table III, page 30. It nust,
however, be kept in mind that where certain ideas or topics
are not mentioned in the Curricula, it does not necessarily
follow that the teachers in the class rooms will not introduce
them quite Trequently in the course of the year's program.
This may be illustrated with reference to the Wew York Program
where no particular mention is made of map work in Grade five
and gix, yet it is expected that the pupils will make a study
of all the continents.

The provision for greater enjoyment in living depends
perhaps more on the individual class room teacher than on the
aims and objectives ez xpressed 1n the Program of Studles. It

also depends on how the individual teacher provides excusion

trips, develops certaln enterprises, or other activities

that make the program interesting for the pupils. The Curriculsa
g &

of British Columbia, Alberta, Saskatchewan and Pennsylvania

are particularly good in their suggestions offered for making



the course, not only practical but very interesting. The de-
velopment of goclal study skills needed in the use of maps, |
graphs, diagramg and general readlng e likewlise dependent on
the local teacher.

The development of responsible citizens is definitely
emphasized by the majority of Curricula. The ianitoba program
lists as one of its objectives the desire to promote a sense

of

pride in Canadian citizenship and to promote the desire of

keeping our democracy strong and healthy. The Saskatchewan
program refers especlally to the pupil's civie and soclal
responsibilities‘in the home, the school and the communlty.
The New York bulletin lists as one of 1its chief purposes the
need for glving the pupil the truest and most realistic know-
ledge that 1s pogsible of the community, state, nation and world
in which they are to live and make their way. In the same way
of responsgsible citizens. The growth of such social character-
istics ag a critioal‘judgment, tolerance, respeot, loyalty and
consideration for others wherever they may be, 1s especially re-
ferred to in the programs of New York, Pennsylvania, California,
Alberta and Manitoba.

The idea of preparing the child for one of the many careers
or vocations of life received practilcally no direct reference
in the curricula, but in looking at Table II, page 29, the oc-
cupations are dealt with in the majority of programs. It is
probable, however, that these are dealt with from the informative
view point without much stress on the preparation of the child

for a particular career.
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The final 1deal of developing international good will is
particularly mentioned in the programs of Pennsylvania, North
Dakota and ianitoba, and to some extent in most of the other
provinces and states when they stress the study of communities
in various parts of the world as shown in Table I, page 28, on
Regilonal Content. PROGRAL  CONTENT

The actual content of the courses in many cases alsco Tollows

the typical course listed in Chapter II. At the grade four
level the Courses in Manitoba, Saskatchewan, Alberta, British
Columbia, Quebec, Newfoundland, North Dakota and New York are
all similar to each other as well as to the typlcal program out-
lined in dealing with the local environment and coumunitiesg in
meny parts of the world.

The Ontario program to a lesser degree tends to cover a few
of the world communities as well as their own locality. Calif-
ornia, however deals almost exclusively with ilexico and Califor-
nia leaving out mention of the various types of communities.
Likewlse Wisconsin limits her regional content to the local. state,

According to Table IT, page 29, on Occupations it would ap-
pear that the various occupations are dealt with generally at the
grade four level., New York and Newfoundland, however make little
reference to them.

In most cases the geographic ideas are introduced in Grade
Four with the probable exceptions of Wisconsin, California and
Ontario. These are noted in Table IIL, page 30, on Geographilc
Ideas.

At the grade five level some of the provinces such as lan-
1toba and Ontario deal largely with history rather than geogra-

at do_ however,

ry

phy and thus no regional area is listed. Those t
g
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usually include Canada, United States, South America and the
British Isles. Some, however, such as Newfoundland and New York
touch on most of the other continents.

Jith the exceptions of Ontario and Wisconsin, most of the
others deal with the varlous oocupatibns at the grade five
level, These two and California likewise do not stress the
geographic ideas at this grade.

The geographlical authorities quoted in Chapter II recommend
for grade six a study of two or three other continents. This is
the general practice for six of the twelve departments--namely:
British Columbia, Quebec, Newfoundland, North Dakota, Wisconsin
and New York--the latter includeg all continents in a general
Wéyo The Saskatchewan and Alberta programs are general and do
not touch on the other continents while Manltoba includes South
America, California takes in the British Isleg, and Ontario
includes Europe.

The use of maps and globes are quite generally stressed
at the grade six level in all departments except Wisconsin and
New York where no emphasis, according to the bulletins, 1s made.

A study of the weather and climate seems quite general
in most of programs excepting Ontario, wuebec, Wisconsin and
New York. Other geographic terms or ideas, also recelve con-
giderable emphasis in most of the regions.

Reference to such ildeas as natural resources and population,
seem very much less noticeable, but will likely appear in the
actual courses 1n a general waye.

The occupations are usually stressed in one or other of

the gradeg, and in some case all grades. Manitoba, Saskatchewan,
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Ontario, North Dakota and New York stress these at the grade

six level as well as the grade four, while Alberta, British

Columbia, Quebec, Newfoundland, Pennsylvania and Wisconsin emn-

phasize the occupations chiefly at the grade Tive level.

With reference to Table IV, on page 31, dealing with the

. gﬁ% o .

general alms objectives of teaching geography, it is worthy
of note, the close relation between the aims and objectiveg of
each of the twelve departments with the two authoritative
articles which have dealt with this subject in detail. This
indicates a very close collaboration of the writers of curricu-

lum and the authoritative authorse. TTEMS IN COmioW

In conclusion, it has been Tound that there 1s a great
deal that is in common between the programs of the various de-
partments and the authoritative opinion and research. Thogse
items according to Table IV, page 31, which appear to be uni-
form throughoult the courses are:

(1) an understanding of the effects of location and
physical environment on human life.

(2) An ability to read mapse.

(3) A familiarity with the various occupations.

(4) A general geographic knoviledge.

(5) A development in citizenship and democracy.

(6) An understanding of natural resources.

Cther items which are almost universal include:

(1) The dependence of man on the climate.

(2) A knowledge of the meaniﬁgs of sympbols and other
geographic terms.

(3) Interdependence of people in various parts of the

W'Orld L4




(4) Promotion of international good will.

(B) Promotion of racial and religious tolerahce.

(6) An understanding of present day living.

The Manitoba Progrem Tor thege Llementary Grades occupies
a medlan position when compared with the other provinces. Its
chief weakness as Tar as the geography is concerned comes at
the grade five level. The reason for this seems to be due to

the combination of Higtory and Geography in the Social Studies

rogram. Here the higborians have more or less monopolized
<O B

the year, allowing little 1f any geography to appear on the
Course. This does not seem reasonable, according to the author=-
itative writers, who feel that the growth of geography 1is a
continuous program and should not be omitted for any term. The
Meanitoba Junlor High 3chool program seems also to have been
dominated by the historians because little or no geography is
definitely prescribed until the grade ten level. This is quite
different from other programs such as that from Pennsylvanla,
guebec and Newfoundland, where a geography course is gpecified
for ecach grade from one 0 eleven, 7L Gocdeameam o mccma—— ————
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As a result of the present study, the following suggestions

are offered for the reorganization of the Manitoba Social
Studies Curriculum in Grades IV to VI, in light of the expert
geographic opinion and of the predominant practice in varilous
provinces and states.

1. The program booklet should be bound with the rest of

e klementary School subjects in one volume, so that a clear

ct
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picture can be provided of the complete school course at any

level.



2. An authorized text or texts in geography should be

suggested for each grade go that in the smaller and less full
L

3 s

eguipped classrooms each pupil will have a nminimum source of

-

materiel from which To draw. It is not sugzested that the

-

be prevented fronm

)

pupils should follow the text page by page or

consulting other reference books, if avallable.
S. An adequate list of reference books closely related to

.

the courses should be provided. (This is given in a "Teachers!

4, A list of useful maps and globes with some description

of each (with the approximate cost) should be stated.

5. Sources Trom which todtaln relevant pictures might be

&h
liste

6. A list of Tilms and film gslides as well as projectors
couvld be added or the gource of such inf wation indicated.

7. Lists of radio programs and gramophone recordings
avallable on the subject would be valuable.

8. A list naming the kinds of places that might be visited
in the school area such as the names of the musetums, parks and

industries for each of the larger towns, (as 1s given in

e

New York program.)

9. A separate course in geography should be provided for
each ~rade. This would be preferable to the method of alterna-
ting geography with history year by year.

10. Geography courses should be divided into separate unlits
~and each given iIn reasonable detall. This would still peramit
close correlaticn with other subjects such as history and

sclence,




Sugzestions such as 2, 3, 4, 6 and 8 might prove unneces-

sary 1f a %eacher stayed in cne school long enough
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students arx
,one
f“om/lbvel or grade to another. Illany teachers change
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every year and in some cases, schools have had three or more
teachers Iin one year. One must also consider the fact that

o

hundreds of children transfer from one school to another during

Yor these reasons, the writer feels that a more helpful
program in geography, with these suggestlons, might
so that all the boys and girls in the province will be assured
of a minimum standard of geography whethier 1n one school or

another. These suggestlons, however, do not imply that llanitoba
OO 3 b i

is seriocusly behind other provinces or states, but are suggested

Manitova the best possible geography prosram.
From this study, however, it cannot be gaid as may have
been sugzested at the beginning that the cause of the alleged

tidespread lgnorance of geography in United States snd Canada

((

‘S

is due to ignorance on the part of ad winistrators about Geo-

grephy. Clearly, in most cases, a good program and fine ob-
jectives are envisaged for the Zlementary Schools. The fault

I—~’

loes not lie on Depart tal effort for Elementary Schools.
The fault, if any, is that 1ip service rather than sgolid support

iven to Geography. The subject is rarely taught in the




secondary school, and gc is crowded intc the Elementary school.

Zven here, because no one learns its extensively at the secon-

[6]

dary level, few teachers know enough to teach it well.

]

vital subject throughout the school if they wanted 0. They
write good things without being convinced that geography is
necessary in all education. They hope that it can all be done

in the flenentary School rather than throughout the whole school

system.




Vo oand VI by Zoe A. Thrall.

Level two may be allocated to
v the time the children have
grade they should have gained the
] aﬁd to think in terms of

!

to natural environment.
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tionships to which the pupil
are less simple and direct
Lnap those in ourth grade units. Stress may
be laid, for example, on r;latiox ships dealing with
mans' work amd also alstributione Rolitlonsalﬂs
pertaining to food, clothing and shelter continue
'to play a part--although a minor one in comparison
ith that ulayed by relatlonships conoerned with
work of various kinds and with the types places
on which sgpecific kinds of work are ca“rled O

It seems best to this committee to treat at
the second level the adjustments man 1s making to
his environment in the United States and Canada.
The units are selected from the United States and
Canada for two reasons;

(1) +they seem to serve as well as any in
developing the types of relatively simple
relationships that can be understood at
this level;

(2) it is imporbant for the child to gain

a knoviledge of his homeland at ag early a

stage as practicable,

Four major understandings are set up for the fifth-grade
program ag follows:

(1) An understanding of how the major work
activities and the distribution of population in
specific regions in the United States are related
to the natural environment in these regions.

(2) An understanding of how in outlying varts

of the United States, the work of the people
differ from that in the United States proper, in



part because the natural envircnment lg different.
As a result some products needed in the United
States are produced in thege outlylng parts and

are shipped to the United States.

(3) An understanding of how the sparce popu-
lation of Canada, the concentration of this popu=-
lation in the southern sectlons, and the work act-
ivitles of the people similar to those found in
the northern part of the United States are related
to a natural environment similar to that of
northern United States; also how the sparse popu-
lation of Indians, hunters, and trappers and the
slight development of northern Canada are related
to 1ts high latitudes, its forests and the
abundance of native animal life,

(4) 4 concept of the world as made up of
special humen-use reglons, each characterized by
certalin outstanding uses of the natural environment.

This Committee believes that the main points
to be kept in mind In planning a £ifth grade pro-
gram are:

(1) that regions characterized by some
outstanding type or types of human activity
that differentiate them from other regions
should be depicted;

(2) that the more complex these types
are, the later they should be introduced; and

(3) in each reglon the relation of the
outstanding work to other actlvities in the
reglon should be shown 1n such a way as to
give a balanced idea of the varlous aspects
of life in it."

"The understandings of this third level of
difficulty are concerned with two types of reglons;
(1) regions where the work activities are complex,
and where what the people do and the way they llve
depend to some degree upon natural and cultural
factors outside their immediate natural environment;
(2) regions vhere such abstractions as low standards
of living, religious ideag, and other more abstract
human characteristics affect the people and thelr
activities and conseqguently affect the way the
people make use of theilr natural environment.

In the sixth grade it 1s proposed that reglons
of the world be introduced in terms of the major
understandings of Level Three. By this time the
pupils should have gained the ability to recognize
and to think in terms of more complex relatlonshipse.




They should be able to use a variety of geographic
tools with considerable faclility. They should be
able to apply to new situations the concepts, 1ldeas
and relationships already gained.

AT this level the political unlit seems the
logical and psychological one to use as the organ-
izing center, This work is gomewhat more difficult
than that with human-use reglong, as it involves
the weaving together of all the human-use regions,
within a political region to reach a major under-
standing of the country.

The Major understandings to be gained are:

(1) An understanding of how the major work ac-
tivitiesg, their distribution in varilous human use
regions, the distribution of population, the density
of population, the relative rank of the country, the
standard of living, and other characteristic human
items in a specific country are related to the natural
environmental conditions characteristic of that
country.

(2) A concept of the world as made up of
Countries each characterized by outstanding adjust-
ments to natural environment.

The major points to be kept in mind in planning
a program for the sixth grade are:

(1) That all units be concerned with developing
understandings of the environmental adjustments thet
give distinctive character and standing.

(2) Yhat emphasis be varied with the importance
of the region to the aversge citizens;

{3) '‘hat enough time be gpent on each country
treated Tor a thorough understanding, on this level,
of its geographic individuality;

(4) That the order of presentation be in accord
with the relative difficulty of the major under-
standing involved.,

After due consideration of ell proposals, it
seems that the following alternative possibilities
should each be represented in the programs proposed.
It is to be noted that the first does not provide for
a completed world view; whereas the second and third
do.

(1) Yhether or not a child is to leave school at
the end of the intermediate grades, the sixth grade
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work may be devoted to the Countries of Hurasia and
to the development of those attitudes and abilitles
that the gaining of interpretive ideas concerning
them engender. Among the at taLﬂAGDtS thug developed
are habits of thought and ability to use tools that
will eguip these children with greater power Gl
they would get from a less thorough-golng tresa
of many reglons.

han
toent

(2) Types from the remalning countries of the
world, including one or two representatives each of
the western Ifurcpe group, the eastern Asla group,
the intermedlate group, Latin America, Africa, and
Auvstralia may be selected., Again, all regions should
be treated in accordance with tnlfa—level ideas.

If the child goes on to Junior-high school work in
the subject, he willl have the opportunity, in connec-
tion with the geography of centers and areas into
which expansion has been made, to do fourth-level
thinking.

(3) Mostof the time in the sixth grade may be
devoted to the Countries of Zurope and Asia. In a
Tfew closing units may be included some outstanding
parts of other lands in Latin America, Africa, and
Australia, with no attempt to do more than introduce
major problems. The Countries suggested in programs
are as Tollows: British Isleg, france, Germany,
Scandinavia, kediterranean Countries, Russia, China,
Japan, India, Africa, South 4america, and Australia.®

APPINDIN B
Report from the Handbook prepared by the Unesco Com-

mittee on the content and activities of the Geography pro-

gram in the Elementary School.

*In most countries,” according to the handbook,
the subject of instruction during these early years
is the homeland, but in several instances the study
of type coumunlbleu in lands around the world 1s
undertaken., In a few countries the children have an
opportunity to study their own country, not as an
isolated unit, but in its world setting. By the age
of eleven, children in many parts of the world are
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being introduced to nations and continents other
than their own. At this stage stories of life and
work in typical regions of the world and of the
journeys of famous explorers and of modern travel-
lers are to be recommended. Through such geogra-
phical studies the child can gather a small but
increasing body of significant facts and useful
geographical terms. By drawing simple comparisons
between life in the home community and life in
other lands, he may learn something of the signifi-
cance of varying geographical conditions, and he may
gain some appreciation of the interdependence of
people round the world. Here, too, is a t'ine op-
portunity for developing in the child a real sense
of respect for the achlevements of other peoples

in utilizing their environment. In order to de-
velop true appreciation of the conditions of life
in other lands, most teachers consider it important
to study a few small communities thoroughly rather
than many superficially.

A1l children, and many adults, have great
difficulty in understanding concepts of time and
space, With the aid of some calculations and -
using the local landscape as a measure children can
be given some idea of the immense size of the earth
as a preliminary to studying distant reglons in more
detail,

Observation and discussion concerning, for
example, streams and rocks, woods and farms, rail-
ways and shops, will help the child to develop his
powers of reasoning, of classifying, of soclal
understanding within the community, and particularly
some realization of the dependence of his own
community on others.

The first year might be devoted to a systematic
study of how men produce the things used in dally
life, and a description of the kind of surroundings
in which production takes place. The sum of such
work would be to show what a great variety of skills
and what a large amount of effort is reguired to
provide people with the things they need. The year's
course might therefore include such topics as the
following: the areas that produce corn, sugar cane,
meat, leather, wool, cotton, lumber, tea, coffee,
wine or fabts that people need.

A study of physical aspects of geography, if
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carried out as direct observation or through pic-
tures, is usually of great interest to children at
about this age.

As year succeeds year, the courses can gradually
be organized in a more systematic, geographic ways.
At the age of 10 or 11, we could, for instance take
examples of community life in the major climatic
reglons of the world and show wnat a variety of food,
clothing and shelter there exists on our earth. A
start could be made with three type Communities
in the equatorial forests of the world, one from
the Amazon Bagin, one from the Congo and one from
the Bast Indies. It 1s important to make sure that
the studies include typical wild plants and animals
as well as simple aspects of human society. Three
examples could also be given from the savannah lands
of the world. To illustrate conditons in Mediter-
ranean areas, the life of the California fruit
growers, the Italian grape producer and the Chilean
onion farmer will provide excellent sample studies.
In like manner we might deal with monsoon countries,
and areas with West Buropean climate, continental
climate, temperatbe east coast climate as well as
coniferous forests and tundra. It 1s important not
to omit mountain peoples such as the Incas, the
Tibetans and the Swisse

. Wherever possible more than one example should
be given of community life in any large climatic
region. It is necessary to demonstrate that within
any one region there are similarities, as well as
to show that each region differs from another in
climate and in the 1life of its people. It cannot
be too often stressed that all these toplcs need a
considerable amount of time for study.

In particular this stage should see the organ-
ization of systematic recordings of daily weather
data by the children. Sun altitudes and direction,
cloud types, temperature, rainfall and wind can all
be the subject of daily observatlion and record.
Generalized terms like hot, warm, cool, dry, moist,
windy, gradually become associated with more exact
statistics, and can be used as a means of assessing
the climate of a new country in relation to that of
the home area.

By the time children have reached the age of 11,
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they are usually ready to make a more complete
geographical study of an area. This year might be
devoted largely to the making of an extended survey,
first of the school district and then of other small
regions in the homeland. This work would have three
main objectives. It would show that there are many
more factors than climate wnich influence the life
of people., Rellef and structure are spedally im-
portant. Secondly the children would be introduced
to the study and use of atlas maps. The difficulty
of representing a curved globe and of. drawing relief
on a flat pilece of paper would have to be egonsidered.
Thlrdly, and most important, children could be

given more direct teaching on what geoorabhy is and
how its various tools are used.

There 1s, in many countries, a tendency to deal
with pairs of contrasting regions, for instance
North and South America, so that the effect of
position, structure, relief, climate, soil, minerals,
etc., are thrown into sharper focus. In other
countries the normal practice is to study regions
in the homeland in the order of their geographical
proximity to, and cultural and commercial relation-
ships with, the area in which the children live,

Children of this age enjoy active occupations,
Thought is quickly translated into action, and the
wise geography teacher makes ample provision for
practlcal ways of learning. These are many: Ob-
serving and recording facts in the locality, making
collections, maps, models, and scrapbooks, corres—
ponding with other schools, writing articles for
school maga21aes and newspapers, and taking part in
gchemes for ship, school or town adoption.

The first maps used by the child should have
been those which he drew himself, and they should
continue to provide opportunities for the children
to develop their skill in the making and reading of
maps. 1t is a mistake to expect children to read
atlases, maps or globes before they have themselves
had some practice in the intricacies of mapﬁmaklng.
They will no doubt have studied pictures in theilr
earlier years but they will not necessarily have
learnt the art of interpreting them geographically.
From @ to 13 years is an appropriate time during
which to develop technical efficiency in the use of
these two essential aids to geography--maps and
plctures. During this period also, with a natural
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good memory and sharpened intelligence, the average
child can learn much of the terminclogy used in
geography for definition and description. Some
mechanlical exercises may be necessary for this kind
ow work, but the additions to the child's vocabu-
lary will teach him to be more exact and will help
to meke his more advanced geography studies
comprehensible,™
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FINDIX ©

Objectives and Program of the Manltoba Curriculum.

") childs' horizons gradually expand from his
family group to the neighbourhood group and event-
ually to a wider association of age-mates in school.
In these groups many direct experlences contribute
to the child's learning. 4As a child grows older he
learns vicariously through reading, films and radio
about other lands and other peoples. Accordingly,
the Social Studies programme is designed to develop
the child's knowledge and understanding of how
people live in several typical regions of the
world. '

As the title "Ways of Living in Meny Lands™ of

the Crade IV programme suggests, the emphasis is

mainly upon how people of other lands live. To
understand how they live, it 1s necessary to have
some knowledge of the geography of the regions.
Likewise, a certain amount of historical background
is significant in studying the life of the various
people. '

The CGeneral objectives for Grade Four are;

(1) To help pupils develop an understanding of the
asize of the earth and its land and water masses.

(2) To show pupils how location on the earth af-
fect human l1life.

(3) To emphasize the influence of the poSiﬁion of
the sun in the regions studied.

(4) To teach pupils the meanings of simple symbols
which are used to represent geographic features
on globes and maps.

(5) To develop skills in map reading.
(6) To develop the basic skill in reading for meaning.

{(7) To develop an understanding of how people in one
region of the world are dependent on those of another

reglon.

{8) To promote attitudes of world mindedness, respect
for others, co-cperation and inter-cultural under-
standing.
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The Course for Grade IV consists of the follow-
ing units:

i OQur World
IT Life in Hanitoba

IITI Life in a Hot, Uamp Region--The Amazon or
Congo Valley

IV Life in a Hot, Dry Reglon--Egypt or Arabia.

V Life in a Mediterranean Region--Spain, Italy,
Greece or North Africa,.

VI Life in a Mountainous Reglon--Switzerland.

VII Life on an Island--Japan, New Zealand or Hawaii.
VIIT Life on a Rocky Shore--Norway or Sweden.

IX Life in Lowlands--The Netherlands.

The Grade V Course is primarily a study of ex-
ploration and early life in America with emphasis omn
the development of Canada. Although the approach 1is
historical, it is quite impossible to develop under-
standing of the full significance of events in the
growth of Canada apart from a study of the geogra-
phical nature of the country. It is essentlal,
therefore, to give due attention to the inseparable
relationships between the history and geography of
the regions studied. '

The Grade VI Course is a study of the geography
of the Americas with emphasis on 1life in Canada. The
Course is planned to complement the Grade V Course
which deals with the higtorical development of
Canada. Though the emphasis in the Outline for

rade VI is geographical, the development is planned
largely around the various occupations through which
the Canadian people maintain their livelihood.

The General Objectives for Grade VI are:
(1) To help pupils acquire information about the
geography of the Americas in general, and Canada
in particular.

(2) To study the physical features, elimate, people
and industries of Canada.



(3) To nhelp pupils acquire knowledge and understand-
ing of how people of Canada earn thelr 1living.

(4) To develop an understanding of the position of
Canada with respect to her neighbours and other
countries of the world.

(5) To develop an understanding of the relatlonship
between the historical development and geographical
nature ¢of the country.

(6) To promote a sense of pride in Canadian Citizen-
ship and the desire to keep our democracy strong
and healthy.

(7) To promote the belief that co-operative action
between racial and religious groups can bring about
peace, prosperity and happiness.

The Course for grade VI consists of the follow-
ing units;

(1) The Americas.

(2) Canada

(3) United States

(4) Agriculture

(5) Mining

(6) Fishing

(7) The Forest Industry
(8) The Fur Industry
(9) Manufacturing

0) Transportation

1) Recreation

2) Canada and the World.

Bach unit is designed to contribute specifically
to the general objectives of the Course. All units
should be approached through experiences and under-
standings which are familiar to pupils.
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Correlation with reading, oral and written
language, arts and crafts, science, arithmetic,
health and music, should be made where they logi-
cally arise in the development of the Course.

Cutcomes should, of course, be closely related
to the objectives. This Course should add to each
puplls knowledge, glve him new understanding, de-
velop skills in the use of maps, reference books,
library, etc., and contributeto language develop-
ment through an increase in meaningful vocabulary
and betber command of oral and written expression.®

APPENDIX D

Objectives of the Saskatchewan Curriculum.

"The pupils activities in 3Social Studies are
chiefly in that field of human experience formerly
studied as history, geograpiy and citizenship. In
a democratic society, however, all the activities
of the school have as thelr prime objectives the
development of intelligent, democratic citizens.
iven when the emphasis was placed on the mastery
of Tactual material, as arranged in a textbook,
it was never possible to define exactly the bound-
ariesg of any subject. However, the stressing of
the use of one textbook only meant that the teach-
ing of the subject, rather than the pupil,was the
main goal. This procedure excluded the possibility
of choice and discrimination. Now with increasing
emphasls being placed upon activities growing out
of children's interests in and curiosity about the
world in which they live, the former divisions of
subject matter are beginning to disappear.

Since the nature of the world is largely in-
fluenced by its physical environment, and since it




is fully understood only in the light of the past,
in the elementary school, geography and history
merge and fuse to the extent that the understanding
of one throws light upon the others., Citizenship,
likewise, 1s not a course which can be taught by

the dictating and copying of notes. ZHach action

of the child, all his daily experiences, within

and without the schoolroom, determine his person-
ality, not only in the Social Studies, but in health
education, the language arts, arithmetic, natural
sclence, music, art, dramatics, playground activities,
the child's attitude towards the totality of his
experiences, largely determines the kind of citizen
wiich he 1s as a child, and which he will be as an
adult. The pamphlet, "Citizenship, Our Democracy,™
already in the possession of all schools, emphasizes,
on every page, the fact that citizenship cannot

be taught as a subject--it must be lived from day

to day in the home, and school,and community.
Naturally, abundant opportunities will be found,
through the activities invelved in the social
studies, whereby the democratic principles of

mutual helpfulness, individual self-disciplined
freedom, and service t6 others may be practical.,

Democracy 1s a way of thinking and living. It
is only through the constant practice of the
principles of mutual helpfulness, 6f individual
self dlsciplined freedom and of service tc others
that democracy as a form of government can be
realized. In every genuinely democratic society,
human beings and ideals are more important than
material things. In the activities involved in the
teaching of the social studies, the four democratic
objectives of self-realization, human relationships,
economic efficiency and civic responsiblility are
constantly to the forefront.

L. The Objective of Self Realization.

To be properly adjusted socislly, a child must
have the opportunity of realizing his own potentia-
lities. He must, therefore, have a mastery of the
fundemental tools of learning; he must know how to
guard his health and the health of the community;
he must learn how to use his leisure time wisely;
and he must glve responsible direction to his own
life,
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2. The Objectives of Human Relationships.

Good homes and good communities are the basic
unit of democracy. Through the social studies, the
child becomes acquainted with the world in which he
lives; its physical aspects, its communities and
their ideals, and how people have learned to work
together in achieving those ideals., The child be-
comes increasingly aware of hils dependence on
others and also of his responsibilities to others.

3. The Objectives of Economic Efficiencye.

Through the soeial studies the child learns how
society has created and satisfied its material wants.
He discovers that work is a fundamental basis of all
progress; that only by means of work can man satisfy
his desire for comfort and safety. The child learns,
therefore, the necessity not only of choosing an
occupation, but of becoming efficient and maintaining
his efficiency in that occupation. He also realizes
that he must use good judgment in dbuying and selling,
and that as a producer or consumer he must take
appropriate steps in co-operation with others, to
safeguard his interests.

4, The Cbjective of Civic Responsibility.

These involve the pupils?! civic and social
responsibilities in the home, the schook, and the
community. In their wider aspects they include
the citizens' responsibilities in the community and
the province, in the nation and Empire, and in that
great international brotherhood, the world. They
embrace the desire for social justice and social
understanding, constructive criticism, tolerance,
law observaunce and unswerving loyalty to democratic
ideals. .

Mastery of facts and principles, development of
the skill in the use of books, charts, maps, and
other tools, acquaintance with the vocabulary of
the subject, ability to observe, read, study and
interpret are all important in the teaching of soclal
studies. But they are only important as a means of
assisting the young to live today so that living and
functioning in the complex environment of to-morrow
will be easier, nobler, and more satisfying.



Specific Methods of Teaching Scocial 3tudies.

Chronology and geography are the two eyes of
history. These time and place relationships mean
that historical events and movements can only be
understoocd in the light of the physical and social
conditions in which they originated and developed.
Therefore, the integration of history and geography
should be as complete as possible.

The child does not come to school each day to
gsolve a set of provlems in the social studies that
have been artificially created by the teacher. It
is not enough for the teacher to assign a problen
to be solved--this may be a problem only in the mind
of the teacher. The teacherts task is to gulde the
pupil to the problem that exists. This demands
teaching skill, It demand the use of the inductive
method. It places a ban upon the use of ready made
notes. It insists upoa the skilful use of appro-
priate maps, globes, charts, pictures, books and
illustrative materials of all kinds. Generally
speaking, the best lesson 1s the one followed spon-
taneously by questions from the pupils, and the most
successful activity is that which inspires further
study and investigation.

It has already been stated that in the elemen-
tary school increasing emphasis 1s being placed upon
classroom activities growing out of children's
interests in and curiosity about the world in which
they live. Such emphasis is particularly necessary
in the teaching of the social studies. To the
elementary school child, past events and developments
have meaning, only in so far as these events and
developments are related to the child's underatanding
of his present environment. ZEnvironment 1s not
uged here in a narrow sense. It means, first of all,
democratic living in the home, the school and the
community. Becoming broader, it means democratlc
living in our province and nation. With the widening
of the pupils' mental horizon, the child's environ-
ment includes the British &mpire, and becoming still
wider it embraces a vision of life within that world
of nationg, in which all peoples are actuated by the
democratic principles of co-operative living, of
individual self-disciplined freedom, and of service
to others. It must, therefore, be remembered that,
in the teachling of any aspects of the past, the




application to the present must be understood,
Otherwise teachling becomeg mere verbaligm, and the
pupil's study a memorization of meaningless facts.

It is, of course, essential that the chilld
knows how the primary needs of food, clothing and
shelter have been met. He must also appreciate the
fact that a nations greatnesg is measured by the
extent to which the nation has risen above these
needs to a recognition of God, to heroic and Just
actions, to achievements in Science, Architecture,
Music, the arts and in literature. With this in
view, the course directs the child to stories of
men and women who, through their unusual gqualities
of courage, self-sacrifice, inventive genius, and
intelligent understanding of the world's problems,
have extended the boundaries of knowledge, of
aesthetic apprecilation, and of individual freedom.

The demands of the course will be met satis-
Tactorily if the use of a wide range of suitable
material and the intrinsic appeal of the subject
matter becomes more important in the child‘'s mind
than the amassing of facts under the stress of
having to pass an examination. Mastery of factual
material is necessary for reasons other than passing
formal tests and standing high in his grade. Fre-
guent and carefully chosen dlagnostic tests will
free the more gifted child from uninteresting
drills; they will ensure that the slower pupils
has sufficient basis of facts and skill to keep
abreast of the requirements of regular assignments.
If, in part of the testing programme, the pupils
are allowed access to reference materials, the
tendency to place memorization of factual material
above Judgment and gskill will be overcome.

Vividness and reality are essential in the
teacher's presentation of the subject. A keen and
growing interest is adequate protection against
bringing only the material of a text or teachers!
helps to the recitation periocds. The teacher who
has travelled or lived in localities dealt with in
the lessons can give the pupils a wealth of detail.

While the technique of teaching by radio and:
moving picture has not yet been worked out fully,
the judicious use of these aids in teaching is
meeting with success in those schools were equipment
is availlable. However, the teacher must depend on
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his own reading for the vital quality of his teach-
ing. The progressive building up of schocl libraries
and of COWﬂUﬂlty libraries become an essential part
of the duties of every wide-awake teachsr.”

APPENDIX B

Program of 3tudies for Grades III to VI from the

Saskatchewan Curriculum.

AR ~ Qur Homes.

Picture scrap- -books of good houses, of
rent kinds of rooms with their furnishings
ent kinds of clothing, and of essential

*“SCD

(2) Pupils planning of a house. As a result
of their own observations, puplls should report
on the materials necessary for construction, and
sultable plans for erection. Out of this might
arise a digcussion of the work of the lumber
agents and his sourse of supply, of the duties
of the carpenter, of
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the architect, of the plumber, of the interior
decorator, and of other people co-operating in the
work of bullding a home.

(3) What 1s a home? What makes a home attrac-
tive? Is it possible to have a good house without
having a good home? The actual constraotlon of a
house and its furnishings out of apple boxes or
cardboard boxes might be undertaken. In the spring
or summer a work bencn might be erected in the coal
shed or barn,

(4£) The weaving of rugs, the making of ruanners
for the dresser, the making of soap, the congruction
of a medicine cabinet, the making of dbutter, the
maﬂlng of dishes from basKatcnew@ﬂ clay, the draw-
ing of designs for linoleum--all these are splendid
activities.

(5) Picture scrap-books of attractive farm
buildings A model ferm yard or school yard might
be sketched showing partlculerly the advantages of
treces on the open prairie.

#p" _ Qur Communities.

(1) The interdependence of the merchant and
commercial traveller, of the doctor, the teacher, the
postman, the carpenter the pastor, the interior
decorator, the elevator man, the station agent, the
conductor, the engineer, and the farmer can be
realized through a series of activities. The teacher
should not outline the duties of each on the black-
board. By the a@poimtmenu of pupll committees, the
various aspects of community life can be gathered
from the actual observation of these people at their
work. The pupils may wish to invite representatives
of the various occupatlons and professions to visit
the school and give some account of thelr experiences.

(2) The Indians,.

(3) The people who lived in caves.

Materials should be available in the school
library or in the community which will provide a
starting point for one or more activities connected
with the following:

(1) The people who lived in lake houses and
villages.



(2) The people who lived in land houses and
villages.
(3 e people who lived in trees.

(4) The homes of the desert.
(3) The first real homes.
B - Course -- People in Far-away Places.

Under this topic a study is made in Tar away
Places. 1In imagination, journeys are made to widely
separated countries, in which waysSof living differ
greatly from our own. The effect of cllmatu and of
other geographical conditions upon community life are
noted. In every community, no matter where located,
interdependence will be seen to be a dominant :
characteristic,

In the following outline, several regions are
suggested for study and in each reglon different
countries or areas are indicated. Of the regions
suggested, one typical country or area in each of
these regions should be studied in some detail.

(1) Life in Desert Regions--typical oountvles or
areas are Arabia and the Sahara.

(2) Life in IZquatorial Regions--typical areas
are the Amazon River and the Congo River Valleys.

(3) Life in Mountain Regions--Switzerland and
Norway.

(4) Life in the Low Lands--the Netherlands.,

(5) Life in Cold Reglons--Life among the Eskimos
in Northern Canada and among the people in Lapland
are typlcal examples. Some attention might be given
to life in the Antartic Regions.

(86) Life in Thickly Populated Countries--such as
India, China or Japan.

The Courses of Programme for Grades Five and Six
are also given in "AM™ and "BY Courses and may be
taught in alternate years. The general topic for the
Course 1s "The Ideal of Individual Freedom realized
through mutuslly helpful living in our Democracy.

%’
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grluclul@b of democcratic citizenshipy permsate every
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l. Pabriotic aActivities,

2

£, Introducing Our Country.

2

5. Exploration of and Barly Settlement in Canada.

<

.

6. Life in New France during the Seventeenth

7. The ¥rench Scl&ni@s begome British.

8e v Settlements in Canada, leading progressivee
1y to Confederation.

9., People at work in Hasbern Canadse Today.

10. People at Play in Dastern Canada Today.

The topics in the “BY Course are outlined as followsk
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. Canada, Today ahd Yesterday.
4, Introducing Western Canada.

5. The Lxplorers of Vestern Canada.

6. Ruperts Land, A Fur Trading Reglion.
e 2 o S

7. The Beginnings of Settlement in Western
i 4] S
Canada,

8. Settlement moves Vestward.

9. B3ettlement on the Pacific Coast.
10. Western Canada at Work.
11l. Western Canada at Play.

ith the integrating of history and geography
such geographical concepts as latitude, longitude,
the poles, the zones, etc., are presented in
natural setting and must not be taught in abstract
terms. This applles also to the natural reglons
of the Country, the climate, and the general
physical Teatures.

The Courses broaden out to include the geography
of thw world. The Continents and Uceans are learned.
Particular attention is given to the continent of
Europe in the "A" Course under the general topic,
"introducing Our Country®. Other opportunities will
be Tound Tor the gtudy of other countries.™



Program of Studles for Alberta. - 28 -

"Section A-~How Pioneers settled the New World.
Purpose: In a land as young as Western Canada a
unit on pioneer life can be an interesting experience.
Many evidencss of our early settlers remain and
classes will enjoy the effort to re-live the days and
deeds of pioneer times. Among the various outcomes
of such a study the following have a valid place:

l. The children should participate in the ro-
mance and adventure of living in a new land. The
fact that at this age they respond readlly to the
appeal of the past can be used to foster ideals that
are desirable and lasting. The frontier has played
an important part in determining our way of life and
boys and girls should learn to appreciate 1ts story.
Only the hardy and the resourceful pushed beyond the
edge of civilization to seek opportunities of all
kinds. Some came seeking wealth, some seeking homes;
some came to corrupt, some to christianize. It was
a rough, colourful life where all men met on equal
terms. TXur Traders in northern woocdg, prospectors in
.mountain valleys, cowboys on the southern plains,
mounties in scarlet, migssionaries and whiskey-traders,
all had a share in the stirring story. The west has
a rich folk-lore which 1s the heritage of every child.

2. The sterling gualities of character that
seemed almost commonplace among pioneer people should
not be lost to the children who read thelr story. The
fine qualities of initiative, self-reliance and personal
courage among pioneers can seldom be matched in history.
Today, when individual strength of character seems
sometimes buried under collective projects and group
activities, the examples of pioneer men and women
should not pass unnoticed.

3. Some knowledge of our own province can pro-
Titably be introduced at this grade level. If the
pioneer group selected for study is connected with
Alberta much of the information accumulated may be
quite applicable to a contemporary study. While a
specific spot has been selected for a survey of
Alberta, every opportunity for understanding our own
province should be utilized.

4, Since the understanding of presgent day living
is a constant objective, the strong contrast between
pioneer life and modern living should be emphasized.
The reliance of the pioneers on the immediate fruits
of toil is a complete reversal of the specialized
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living in our cities today. How the same needs we
experience today were met many years ago without
modern organization and conveniences should be a
revealing study for Grade IV pupils.
lMost Alverta districts are reasonably well
supplied with contacts or reminders of pioneer days.
Community resources should be used for motivating
and learning purposes at relevant points. Teachers
may find most tales of folk-lore at a vocabulary
level too advanced for easy reading by youngsters.
Such stories will nevertheless be enjoyed when read by
an exceptionally good reader or by the teacher.
Numerous topics suggest themselves for enter-
Prises in this section. Teachers will utilize ideas
of their own and will devise combinations and
variations to suit their own situation. The follow-
ing are suggestive only: '
l. The "Cattle Kings® of Alberta.
2. Barly Farming on the Prairies.
3. Fur Trading with the Hudson's Bay Company.
4, Li Te at Fort Edmonton.
O. The Coming of the Mounted Police,
6. The Story of the C. P. R.
7. liissionary Work in Western Canada.
8. The Yukon Gold Rush.
9. The Habitants of ©¢ld Quebec.
10. The Pilgrim Fathers.
11l. The Red River Settlement,
The Major learnings at the Grade Four level are:

l. The offer of free land was a great attraction
to immigrantse

2. Town, cities and villages grew up around
trading posts along the river.

3. Some migsions became centres for towns.
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4, Homes were constructed from native materials.
5. Laws were few.
6. Clothing was made by hand,

7. Recreaticn consisted of dances and parties of
various kinds.

8. lany native plants and animals contributed to
the focd supply.

S Travel was slow and time-consuming.
10. FPioneers often wasted many natural resources.
1l. Hospitality was an inevitable customn.

Section B--How we live and work in the Modern World.,

Purpose: The primary purpose ol this section isg
to broaden pupils understanding of contemporary living.
The areas of study for this section includes those
people and countries representing advances in social
living. The suggested topics will include many lands
of favourable location and development where men have
lived in some comfort and enjoyment. Investigation
will reveal that in favoured spots on the earth men
have been most active in invention and discovery, in
advancing soclal and individual enlightenment, in im-
proving all those conditions we generally lump together
as "the standard of living". The improvements they
have devised have spread by one means or another to
other sections of the world, and as a result nearly
all of mankind has reaped some degree of benefit.

The basic reasons for the unusual activity of
some nations are varied and generally beyond the com-
prehension of elementary school pupils. But the
nature of distributing such benefits can be understood
in simplified form. When casual factors are concrete
and of an obvious nature they may be included in the
expected understandings.

The countries suggested for study in this topic
represent the original homeland of most of Albertats
settlers and may be introduced from that angle. The
inTormation the class acquires respecting the nations
that have contributed to Canadian culture and popu-~
lation 1s a definite gain. To be most effective, the

election and planning of a unit must be worked out
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by the teacher with due regard for class interest,
maturity and abilities. Reference materials are
scarce regarding many countries. Whenever possible
visual alds should be utilized for this section.

Approach: The emphasis of this sectlon lies in
the area of modern living. If the section follows a
study of piomneer life the contrasting ways of life,
separated by a hundred years or less, should be com-
prehended by Grade Four children. There 1s, however,
no obligatory connection between this sectlon and the
one immediately preceding it. In a multiple-grade
class, for example, this section might be neatly
introduced following a detailed study of the home
community. An enterprise from this section should,
in effect, create a further acquaintance with the
methods of living and working in those lands respect-
ing which the class will have only indirect information.
The cultures they observe will, in general, enjoy at
least some benefits of modern technology, differing
from our own daily civilization primarily because of
variance in natural influences and in national
traditions and values.

One approach that should be used frequently in
an enterprise from this section is through the
activities and interests of children in distant lands.
the consideration of any country too easily slips into
a presentation of problems concerning adult activities
in which children have 1little or no participation.

The actions of other children carry a major appeal for
children of nine or ten years of age. Iurthermore,
through a discussion of the role other boys and gilrls
£ill, their games and sports, their food and clothing,
their school and holidays, the factual information of
appropriate conseguences can be learned with greater
ease,

In preparing an enterprise from this sectlon, the
matter of suitable bibliography should be carefully
examined. The possible range of toplcs 1s very wide
and in selecting a title the amount of suitable
reading material available should be reviewed and
checked. The success of a study of modern living in
Russia, while potentially a worth while topic, might
hinge almost entirely on the amount of authentic
reading material of proper grade level.

Among the topilcs that will prove most valuable
for this enterprise will be the various countries and
world regions. In some cases certain citles might
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form the focal point. Some class might undertake a
study of "Life in the United States™, another might
select, "Life in Southern United States®™, while a-
nother would seléct "Life in New Orleans®. The list
of possible topics is lengthy.

Suggestions would include:
(1) Continents such as South America or Australia.

(2) Countries such as United States, Great Britain,
Russia, France, Germany, Wew Zealand, Brazil, Argen-
tina, Mexico, China, India, Italy, Norway or Sweden.

(%) Cities such as London, Ffaris, ioscow, or “
New York.

Section ®CH

Purpose: One of the most tangible bonds between
Alberta communities and the rest of the world 1s the
exchange of goods that makes up the trade and commerce
of the world. While physical necessities (food and
clothing) are most vitally affected, few phases of
modern living are not touched by the activities. To
the child whose interests in other people are thorough-
1y aroused a study relating to commercial interchange
can be most stimulating. An Enterprise developed
around this theme has many educative possibilities.

(1) Instruction in global geography can be intro-
duced on a carefully planned basis and on a fairly
comprehensive scale. Commerce .reaches to far-away
places, crosses all political boundaries, deals real-
istbically with global distance, utilizes all available
technology, adjusts to geographical environment and to
a large degree disregards raclal and national contro-
versy. Distance, climate, waterways and mountain
barriers in all parts of the world may have direct
consequences on our daily living habits.

(2) The interdependence of modern people as ex-
pressed in a world wide exchange of goods and products
can be effectively illustrated through a study in this
section.

, (3) The problems involved in judicious personal
buying, consumer education 1f you like, can have some
real significance to children. This sectbion would
seem to offer opportunities for some such instruction
in its proper setting. The matter of relative need,




of season demend, of mechenized handling and proces-
ging can be discussed in an elementary fashion. The
factors that go to make up a fair price, labour, raw
materials, transportation, etc., can be consldered
with respect to goods of variocus types.

(4) Modern living involves an understanding of
the methods and results of modern production using
technical power, improved materials and specialized
labour. Appropriate illustrations in this section
can expand such concepts and understandings. The
story, for exemple, of how we get a sult of clothing
introduces some consideration of the basic place of
agriculture, the productivity of semi-automatic
machinery, the matter of design and style, the pro-
blems of factory and piece work, the function of
salesmanship and advertising and other understandings
related to social living. The child can realize that
the specialization of modern production methods con-
tributes much to comfortable living but ralses pro-
blems that cannot be dismigssed lightly.

(5) The concept that ideas and services have a
marketable value comparable to tangible goods may be
new to many Grade IV pupils. Investigation will
reveal that a large share of the cultural phases of
living as well as a good part of the physical phases
are enjoyed only because of these less tanglble
factors. Any discussion in this area opens up the
guestion of good taste, personal value patterns, and
the effect of individual choice in determining the
collective cultural value of our socletye.

Approach: This section can tie in closely with
the study of the home community or our home province
of Alberta. The concepts of geography should be
developed through the use of the globe, and should
feature the location of Canada and “#lberta. Major
attention should centre on the relative position of
land and water, upon the usefulness of the oceans
for transit rather than as a barrier, the location
of the major temperature zones of the world, their
typical climate and use of their products in our own
community. Baslc terms of reference such as North
and South Poles and fZquator can be established through
usage.

An introductory study of Alberta through her re-
sources and products can be linked to this section
if the teacher so desires.
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The scope areas most naturally concerned in an
Enterprise from this section will be those dealing
with earning a living. Some attention should, never-
theless, be directed to ways in which government,
conservation, art, education, etc., are affected by
our commercial relations with other parts of the world.

In selecting typical products for study, the
available source meterials and bibliography should
be carefully checked. Important items of consequence
to children such as food (bananas, cocoanuts, splces,
rice, oranges, etc.) can be balanced by export items
of importance from Alberta--wheat, sugar, meat, etce.

The mobtif of the Interprise should suggest an
approach broad enough to introduce a variety of
activities. These suggestions might be considered
typical:

(1) Stories from the shelves of a Country Store.

(2) stories from a rallroad car (or a harbour
wharf.)

(3) A child's journey around the world.
(4) Ships of Canada.
GRADE V

Section A--How Canadians established themselves
from sea to sea.

Purpese: Thig section aims to emphasize the
historical concepts for the Grade Five year. The
discovery of the New World and the stories of the
intrepid adventurers who explored it from shore to
shore, make one of the most thrilling chapters in
history. The popularity of the theme is reflected
in its frequent use in Enberprise classes. To boys
and girls of this age the men who mapped the new
land are herces indeed. From their lives came
lessons valuable today.

The matter of historical and geographical place-
ment comes up for repeated consideration. The geogra-
phy covered is that of the American continent. The
history covered is simple narrative reaching back to
the fifteenth centrury. This section should establish
some adequate conception of thse perspective of time.
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Understanding of geographical space 1s more easily
established since children are more familiar with
the concept of distance and devices such as maps,
charts and illustrations are commonly used. Some
effort should be made to develop a comparable under-
standing of time as 1t applies to the discovery and
growth of Canada.

Some knowledge of the ways of living of long
ago is a valuable aid to better living today. This
action offers more insight into the background of
our culture. The story of exploration is coupled
with the expanding knowledge of science and its
application. The growth of government, of trade and
commerce, of population and industry, are all parts
of the virile health of a new country. To learn how
these people accomplished their goals for better
living offers guidance in modern problems.

A close accompaniment of globe and map will make
this section rich in geography teaching. Careful
attention should be given to the physical features
and to the distance relationship that were so vitally
important long before political claims were ever
considered,

Section B--How Alberta provides for her People.

Thig is another section devoted to a fuller un-
derstanding of modern living in our own area with
all the benefits that science and education have thus
far been able to provide. Its object is to acqualint
pupils more fully with the people, the customs, the
industries, the resources, the traditions and the
possibilities of our own province. Imotional attach-
ment to our home region is a natural humen attribute.
The school should take an active part in promoting
some deserving pride in Alberta in the mind of every
child. That esteem should spring from a sense of
worthwhile accomplishments and from an apprecilation
of the distinct promises and possibilities of our
land and people.

The fact that Alberta ranks as one of the most
fortunate areas of the world from the standpoint of
natural resources has been established beyond guestion.
The mineral resources, the soil fertility, under
either natural conditions or irrigation the wealth of
forests and streams combine to create untold opportu-
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nities for material improvement. Our citizens should
be justly proud of what this province oifers, and
duly cognizant of the obligation to develop such
regources intelligently. But faith in Alberta must
stand on a broader basis than realization of natural
wealthe

We must avoid at all costs the fallacy of believ-
ing that Albertans will be happy, prosperous people
simply because they live in a richly endowed land.
Abundance in itself 1s no guarantee that people will
benefit and prosper thereby. Improper management
can bring discontent and dishonesty. The basic con-
gsiderations lie with the people themselveg. Theilr
ideals, their goals, their personal and collective
behavior will determine whether or not this province
develops in a purposeful rational fashion. School

children should be acquainted with the people of Alberta

and with what they are doing to bring the frults of
labour and of peace into their homes., They may be
proud of the progressive steps these people have made,
in our modern cities, on our fine farms, in our pro-
ductive mines, in schools, in government. Mogt of all
they should realize that the hard work and the sound
judgment of our piloneers developed this province in
less than fifty years. Continued work and loyalty to
ideals are the only safeguard for happy living and
cultural progress in this province.

This section should represent a consilderable

share of the year's Enterprise activities. The general

opinions among Alberta educators is that in the past
insufficient attention has been given to this important
study. While a definite regponsibillity 1s assigned

to this section for a survey study of Alberta, the
introduction of information and investigatlon concern-
ing our province 1s not thereby excluded from other
sections of the sequence. The class should emerge

with some knowledge and appreclatlon of Alberta's roman-

tic history, geography, resources, industrial, soclal
and cultural growth. They should realize that as we
widen our community horizong the more fully and com-
pletely are we working together to satisfy the needs
that arise in our present day livings

Section C-=How Globsl Patterns Affect Us.

Purpose: The trend of world events over the past
ten years should stand as complete justification for
an emphasis of global geography at the earliest
feagible grade level. The purpose of this section is
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to build up basic concepts and increase detailed
knowledge of the world as a whole. The basic con-

.

cepts involved might be classified in two groups:

(1) understandings concerning the facts of
physical geography; and

(2) understandings concerning the relationship
between physical geography and the activitleg of men.

While the second of these outcomes 1s admittedly
the more significant, fundamental place of the first
can never be dismissed lightly. It must accompany
the second, and indeed serves as a means to achleve
such understandings.

If the problems of geography have been presented
in the lower grades the children of Grade Five already
realize in gsome degree to relationship between the
things men do and the regions in which they do them.
To promote further this desgirable accomplishment this
section should attempt to:

(1) Increase the fund of information concerning
the nature, size and placement of the main land
magses of the world, with particular emphasis upon
the strateglc alignment across the artlc regions.

(2) Delineate clearly the factors involved in
determining climate--attitude, latitude, ocean
currents, winds, etc., and relate closely the effects
of climate upon humen activities and natural resources.

(3) Impart specific information regarding our
own continent and our own country.

(4) Bstablish some concept of the distribution
of human beings on the earths' surface, and discuss
the most obvious reasons for observed grouping.

(5) Introduce more opportunities for the use of
maps and facilitate map reading.

(6) Impart some kunowledge of the major geogra-
phical features of each contiment--mountains, rivers,
deserts, etc.,-—and discuss thelr relationship to
man's activities, particularly transportatlon and
migration.

(7) Illusbtrate the resourcefulness of man in
establishing himself in practically all sections of
the globs with some. degree of comfort and permanencye.




I8 =

Approach: This section tends to break away from
the pattern of selected social situstions that
characterizes this sequence. This variation is
acceptable on the thesis that the soundest possible
understandings of global geography are necessary for
sound thinklng on local, national or international
provlems. The items of the scope are not abandoned,
even temporarily, but are to be applied to a broader
view thean used previously. They represent the normal
ectivities of men, and the primary responsibility of
modern geography teaching has to do with the relation-
ship between activities and environmént. The scope
accordingly still offers guidance for investigation
and discussion in geography teaching. In considering
this basic relatilonship Jjust mentioned, attention
should be drawn to:

(1) the limitations natural surroundings place
upon man's activitles; and

(2) the constant activities of man to overconme
these limitations.

The story of civilization has been marked by the
constant improvement in men's expanding control over
natural phenomena.

From this approach it can readily be appreciated
that, for these grades, political boundaries and sub-
divisions should be minimized. The physical, cli-
matic and social features takes precedence, and nat-
ional boundaries remain for little more than con-
venience of location.

The use of maps is to be encouraged, with due
warnings respecting the erroneous impressions that
may accompany flat maps of all kinds. Reference to
the globe should be sufficiently frequent to dispel
any misunderstanding gathered from flat projections.
It should be noted that the main point of this in-
struction should go beyond how to use maps to include
the widest purposeful use that can actually be made
of them. A word should perhaps be sald regarding map
reading. Standard symbols, markings and colors have
been established to denote phygical features. These
should be learned and used consistently. Maps should
be limited in the amount of information they present
for elementary pupils. The only justifiable informa-
tlon on a map beyond that relevant to the immediate
study should be features that facilitabe placement and
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identification. It should be noted that commercial

map companies have recognized this need and are publish-
ing maps and globes admirably suited to elementary
school uses.

Finally, care should be used in selecting illus-
trations and in setting up any essential definitions.
Formal definitions too freguently consist, from the
student's viewpoint, of substituting meaningless
sentences for meaningless words. Make sure that
definitions are limited, purposeful, and well illus-
trated.

Some suggestlve concepts are listed here. They
are in no case specifically obligatory, and are in-
cluded solely for teacher guldance.

(1) The Continents of the world--thelr nanes,
shape, placement, relative sizes, major climatic and
topographical features, distribution of population.

(2) The ocean of the world, names, placements,
effects on human activities.

(3) Major islands of importance in connection
with continental study.

(4) Terms of topographical reference--island,
ocean, continent, pole, equator, isthmus, peninsula,
coastline, bay, gulf, range, pass, plateau, etc.

(5) Major rivers of the world--two or three on
cach continent that have most influence with respect
to human living.

(8) Major mountain ranges--from standpoint of
influence on human behavior.

(7) #ain farming areas of the world--main forest
areas--main grazing areas--main mining areas--main
industrial areas.

(8) Prevalent winds systems of globe--in relation
to discussion on climate.

(9) Seasons and eclipses.

(10) Zarth's place in the universe--sun, planets,
moon, stars, ebco




GRADE VI

Purpose: The concept of a round earth is much
more difficult to establish than mest adults remember.
The evidence of our senses 1n childhood is definitely
against such an idea. Iuch of our ordinary experience
adds to the incredulity. In every day experience
water does not rest naturally on opposite sides of a
ball; rapid whirling motion does not pass without
notice or physical sensation, gases do not cling to a
spherical solid gyrating through space. Yet these are
Tundamental phases of our understanding of the earth
and its movement. One purpose, then, of this section
is to insure that some pupil-time and teaching effort
will be given over to the consideration of these
concepts that at first glance appears almost contra-
dictorye.

The sphericity of the earth provides no fixed
points of reference, with the possible exception of the
uninhabited poles from which to measure distance or
direction. Human ingenuity has accordingly imposed
its own arbitrary invention, a network of imaginary
interesting lines to fix locations and designate
direction on the earth's surface. It is obvious that
this invention, while of great utility to trained
adults, was not devised with any thought for ease of
comprehension by school children. Otherwise it would
surely have included at least a polar equator or some-
thing comparable. Functilonal understanding of
latitude, longltude, time zones, international date
line and similar concepts requires study and careful
teaching. Undoubtedly maturity adds to the ease of
comprehension and for that reason material for this
section is assigned to the final year of the elementary
progran. 4 further purpose, then, of this section is
to establigh some Tunctional knowledge of the devices
men use to maintain reference polnts of time and space
across the surface of the world, and to insure proper
grade placement for such learnings.

To clarify space concepts maps of many kinds have
been printed, many of them aimed at illustration of
specific points. Flat maps invariebly offer distcrtlions
which must be recognized. Such procedures as great
circle navigation and the land survey system used in
Western Caneda reguire explanation and i1llustration.
This section, then becomes in reality an extension of
Grade V.
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Approach: This section replaces the study of a
particular social study group by an interest in the
widespread efforts of general society to extend man's
control over the geographical environment. This sec-
tion should provide a genulne challenge to both
class and teacher. The ~information is fresh and con-
crete, and directly concerns the problem of travel and
communication which in turn represents a major activity
of modern civilization. ' '

uch of the increased importance and interest of
this material hinges upon the development of the air-
plane and its adaptation to purposes of war and peaces
A ready motivation exists in the normal interests
of most classes, particularly of boys, in aviation
and kindred topics. Questions relating to longitudes,
latitudes, time, map reading, navigation and meteoro-
logy are brought into sharp focus by the extended
range of modern air travel. The unique position of
Canada with respect to air travel over polar regions
gives added emphasis to this approach.

One concept that should not be overlooked 1s
the. translation of distance units into time units.
Digtances are most significant because of the time
element they represent in travel. The automobile
and more particularly the airplane have upset all
former ideas of distance as a mathematical sense,
in a social and political sense 1t decreases as men
learn to move with greater speed and ease. With
the promise of rocket projection and supersonic
speeds Ffor airplanes the concept of a shrinking
world is vitally lmportant.

Another phase that should be stressed is
that of direction. Our sense of direction has
been established by the travel route we have tra-
ditionally followed. The use of the alrplane has
put direction on a global basis, and the implications
for Canada are tremendous. The great powers of
furope and America are no longer only on a west—
east line, but alsc on a north-south line running
directly over Canada. What conseguences such re-
alignment may have only time can reveal, but our
pupils must be taught to think in the new terms.

Obviously the use of maps and globes will have
an undisputed place in teaching this sectilon.
Again the use of the simplified globe is recommended.
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The introduction of map symbols, scales and meanings
must be geared to the child's level of maturity.
Careful teaching is needed to guarantee proper
gpatial orientation, and increased understanding

in mep interpretation. -

Certain concepts are listed here as a guide
for teachers in thelir selection of material. The
desirability and order of presentation are left
to the discretion of the teacher.

1. Latitude -~ north, south, high, middle, low;
the equator, parallels, Capricorn, Cancer, Awbic
and Antarctlic circles; determined by angle of North
Star or angle of the sun.

2. Longltude ~ east, west; prime meridian,

Greenwich; convergence at Poleg; determined by
Chronometer.,

3. Time measurement - day and night, solar
day, standard time zones, international date line.

4. Distance and directlon - great circle,
nautical miles, distance a function of time, mag-
netic poles. '

5. Ilap projection - scales, legends, symbols;
mercator projectiong, "equal areaprojections, polar
projections.

6. Land survey in Alberta - ranges, townships,
meridians, sectlons, guarters, correction lines.

7. Seasons and their causes.
8. Weather forecasting.

9., Hclipses and their causes.

10. Trades routes, harbours, canals, locks.
1l. Irrigation, dams, water supplies, reser-
voirs, gates and ditches.

12. Roads, tunnels, bridges.lg

1¢. Elementary School Bulletin 2. Authorized by
the Department of Education, Province of Alberta, pages
54 - 82..
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British Columblia rrogram of Soclal |

"he major function of education is to gulde
each individual in the formulaticn and achlevement
of his purpose and to enrich soclety through the
highest realization of individual personalitys.

The field of the social studies, dealing as 1t
does with human beings and thelr complex relation-
ships, provides learning situation in which
children may progressively grow in thelr regard
for humen welfare; in which they may become loyal,
active community members, and at the same time
preserve the indispensable sense of freedom wihich
is at the root of all perscnal creative effort.




The Social Studies are those subjects which
are concerned with the interrelationship of people
in groups, and with the interaction between those
groups, and thelr physical environment. Some of
thege subjects are history, geography, civic,
economics and sociology. In the elementary school,
material is drawn from all of these subjects to
form the basis for experiences that will explain
to the chlild his soclal and physical environment,
and will afford such practice 1n wholesome living
in that environment as will help him to achieve
soclally competent self-realization.

The fields of experience for the inter-
mediate level are asg follows:

GRADE IV  WORLD FOLKS

Unit in Grade IV will give children a simple
understanding of how people in their own regions
and in several type-regions of distant lands carry
on the basic funcétion of group life. ILmphasis
will be placed upon the way in which each different
environment influences these activities of man.

GRADE V  PEOPLES OF THS AMERICAS

The experiences of Grade V ghould show how
the peoples of selected human-use reglons in the
Americas carry on the basic social functions in
relation to their environment, and also how the
carly exploration and settblement of these areas
were modified by the same natural factors.

GRADE VI  OUR WORLD NEIGHBOURS

The field of experience for Grade VI is a
gselected group of important areas of the world
apart from the Americas. Again, the influence of
man's physical environment upon his methods of
carrying out the basic activities of group life,
both past and present, should become evident as
a result of the experiencing. Areas from which
human-use reglons will be selected for units include
the British Isles, Australia, Africa, some parts
of Asia and some parts of Continental Europe.

The Units listed for Grade IV are:
(1) How we satisfy our needs in our home re-
gion.

(2) Getting ready to travel; the globe.
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(3) Living in hot, wet lands near the eguator
(Congo or Amazon Basin)

(4) Living in mountainous Country -
Switzerland or Peru.

.

(5) Living in a Tar northern region - Norway
or Lskimo-land.

(6) Living is hot, dry lands - Sahara Desetbt
and Nile Valley.

(7) Living in a Temperate Region - Holland,
France or the Yangtze Valley of China.

(8) Return to the Home Province for Purposes
of Comparison. Suggested topics are:

Salmon Fishing and Canning.
Cattle Ranching.
Bulb and Seed production.

P T P ——
O Po T
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Manufacturing industries.
Grade V Units: |
(1) Discovering North America with the ex-
plorers {(globe) :
(2) Living in Western North America.
) Living in Bastern North America.
) Living on the Great Central Plains.
) Living in Southern United States.
(65 Living in Middle America.
(7) Looking back at North America.
(8) Living in South America.

Grade VI Units:

Grain Tarming in the Peace River Area.

(1) Living in Britain in Early Days and To-day.

(2)

Li
(3) Living In Australia, New Zealand, and
the Pacific Islands.

ving in Africa.
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The bagic Activities of Social Life: In each
unit, emphasis should be placed upon the vasgic
activities of group life which include:

1. Living in the home.

2o Providing for and using leisure.

3. Providing civic services.

4, Organiziig social life (Clubs, Church, Commun-
ity Hall, etcC.,)

5. Consuming (selecting, purchasing, and caring
for food; clothing, shelter, fuel, etc.)

8. Producing (earning a living, organizing in-
dustry, etc.)

7. Communication (the press, the telephone,the
radio, the motion pictures, etc.)

8. Transporting.

On the intermediate level some of these basic
gocial activities are more suitable for deeper ex-
ploration than others.

The average child of nine to eleven years is
not ready to study the detailed social and economic
activities of wide and heterogeneous areas; he
needs specific, particularized experiences.
Accordingly, limited human-use regions should be
chosen for centres of interest within each unit.
Moreover, an attempt to cover all the main activities
of any region is likely to produce confusion and
to destroy that joy of experiencing that should be
the right of each child. Therefore, there will be
selection of centres of interest within any reglon,
and ocmission of many phases of real importance.

If the child lives through an experience permeated
with absorbing interest, he will secure possession
of many factual learnings of worth and gain the
desire to return to this centre of interest in
leisure time.

Training in Citizenship: At the primary level,
where all centres of interest were related to the
home area, it was possible to avold verballism about
such soclal traits as cooperation, unselfishness,
and courvesy by including in all units definite con-
tent relating to those traits and by providing
frequent opportunity for their practice.

At the intermediate level, where we begin to
look far afield from situations so closely related
to the environment and experiences of the daily




1lives of the children, there is a great necessity
for research and experiment in ways of bullding
good citizenship.

It is evident, that our failure to include
sufficient content appropriate to the development
of understanding and practice of these desired
traits of good citizenship, may lead to ineffectual
exhortation. If children are to continue their
growth in the technigues of democratic soclal
Iliving, they must first of all grow in understanding
of the needs for these methods. When accepbance
of their desirability has been achleved, the chil-
dren must be given opportunity to practice them.

One way in which children may be given oppor-
tunity to practice these desirable technigues of
democracy is to increase the scope of group pur-
posing and group planning in the development of
unite more than was possible at the primary level.
The teacher should deliberately seek ways to guvide
the children into taking a large part in choosing
and planningse.

Use of the Prescribed Tests: Text-Books have
been prescribed as a ready source of information
about the units. These texts are not to be regarded
as indicating the content of any unit. Above all,
it is very definitely directed that the text-book
is not to be covered page by page. Such practice
would be contrary to the intention of this prograume.

While the majority of any class, therefore,
must not be held responsible for the contents of
large portions of the text-book since certain por-
tions lie outside the units of the course, these
parts of the book will serve excellently for free-
time reading. IZspecilally will they serve as a
ready means of enrichment for superior pupils, who
should be held responsible for a wider knowledge
than the rest of the class.

Geographic Tools for the Intermediate Level:
4 systematic process of training for the use of
geographic tools as an aid to the understanding
of our ways of life has been under way throughout
the primary level. Teachers of the intermediate
level pupils should know not only what knowledge
these children have gained byt the manner in which
they gained it; for example, what actual rivers
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lakes, hillis, mcuntains, plains, and valleys they
have visited or congidered in puilding up their
concepts; what river they used to learn the meaning
of "up-stream”, ®*down-stream®, "tributary™, and

so forth. The reason for so doing 1s that oppor-
tunity may be given for these actual specific
concepts to function again and again in comparison
with the more distant land and water forms which
are now the centres of interest. DMoreover, the
local environment may thus be used with better
effects when new field-trips are being made. In-
this way vicarious experience will be rooted in
direct experience.

The Globe: Globes, maps and graphs are intro-
duced at the intermediate level. The globe is intro-
duced at the beginning of Grade IV, and constant
reference should be made to it from then on. It
should always be the map used for first approach to
any new area. Bach intermediate level class must
have availlable for its daily use a globe of 12
inch cr larger diameter. TFor the intermediate
grades the globe should be & physical-political one
which emphasizes physical factors, such as elevation,
and subordinates political considerations.

Problem-Project Globe: A proplem-project globe
is a desirable addition to the equipment of the
intermediate grades. The problem-project globe has
a slated surface with the continents in black or
brown and the oceans in blue. Lines may be drawn
on such globes to represent lines of latitudes,
rivers, routes of travel, and names may be printed
or writben on continents and oceans.

Simplified Global Perspective Maps: Iiap Compan-
ies are beginning to provide global perspective maps
for the introduction to maps made in Grade IV. Such
maps will show INorth and South America somewhat as
they would appear 1f a picture had been taken of
that section of the globe. A wall-map of this na-
ture gives the children the impressicn of looking at
an enlarged globe. Greater detall may be seen than
when looking at the globe itself, while the global
idea is still kept before the children.

Wall~-maps: The emphasis at the intermediate
level is not political but physical. The maps
selected should therefore be physical-political maps
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rivers, trivutaries, bays, islands and so Torth
must be carried on. It 1g as necessary to teach
children how to read a map as it is necessary to
teach them to read a book and the process is a
much longer one than is commonly realized,

Graphs: Children of the intermediate grades
shiould learn to interpret and to make graphs. They
will often use graphs when making reports to the
group. There follow a list of graphs, with the
grade where research has indicated they are best
introduced.

(1) Pictorial Graphs--make the greatest appeal.
It is advisable to keep all units the same size,
showlng regions of greatest importanoe with a larger
number of Enese units than other regions (Grades IV
or V).

(2) Bar Graphs--Gradeg IV or V.

(3) Circle Graphs--Grades V or VI.

(4) Line Graphs--CGrade VI.
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Purpose of the Social Studies.,

The alm of the Course in Soclal Studies is to
help the child to understand the nature and workings
of the sccial world in which he lives. Since the
nature of that world largely depends upon geogra-
phical factors, and, in part, is conditioned by the
heritage of the past, wide use is made of the sub-
Ject matter of geography and history; and the study
of current events becomes an activity of growing
importance,

The Course alms, also, to develop in the pupills
desirable social attitudes. Consideration for
others, willingness to accept responsibility and to
work with others in order to get things done;
attitudes of helpfulness and loyalty to friéends, honme,
school and community should be major outcomes of the
course if it 1s properly conducted.

Since these qgualities of the soclally satis-
Tactory person are not things merely to learn aboutb,
but are to be galned only by use and practice over a
conslderable period of time, it is expected that
much of the course will be carried out through co-
operative activities of various kinds. The method of
the enterprise 1s particularly appropriate to the
Social Studles, and almost any topic may serve as
the centre of interest around which activities of
various kinds will grow.

Treatment of Current Zvents.

To understand the present it 1s necessary to be
infTormed of those events that are occurring in the
world to-day. HHence the discussion of such current
events as come within the interests and the scope
of the children's understanding, forms an important
part of the Course.
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The events that affect our lives or stir our
interest from day to day have roots in the past,
immediate or remote, and their occurrence is fre~
guently due to some factor in the physical environ-
ment. When the capacities of the children and
their fund of general knowledge make it appropriate
to do so, such casual elements should be carefully
explained.

In Grades IV, V and Vi, events of interest that
occur in Canada should receive particular attention.
When these events are under discussion constant use
should be made of the map, and the children should
be accustomed to thinking of the occurrence in its
location. If this procedure is regularly followed,
the pupils will have a good working knowledge of the
map of Canada by the time they have completed the
work of Grade VI.

Geographical and Historical Information:

As children progress through the Course they will
acquire and perhaps retain an immense amount of geo-
graphical and historical information. It will be ac-
quired in the natural way through experiences and
activities, and will therefore be uvnorganized. This
is not a cause for anxiety. Children of the element-
ary school have not yet reached the maturity required
for systematization. The purpose of the Social Studies
activities is not the amassing of knowledge in neat
lists and summaries, but the development of under-
standings, the growth of interests and the forming of
attitudes. It is to be expscted, however, that each
child out of his owm interested activities will
really learn more facts and better facts to add to
his personal fund of information than he would by
memorizing ready-made second-hand compendiums.

It is probable that more has been included in
the outline for each grade than can be covered in a
school year, and the teacher is not required to cover
all the topics in the grade outlined or to have her
pupils engage in all the activities suggested. Topics
that seem inappropriate to the local situation should
be omitted. Those items should be selected by the
teacher which seem to have the most value to the
class, consldering the interests, needs abilities and

Siles

experiences of the children.




The Grade IV outline in brief consists of:
(1) BExploring the Countryside.

Hills, valleys, rivers, lakes, bays, etc.,
of the locality.

(2) The Story of Travel.

Nearby cities, bowns and villages. Roads,
railways, waterways, alrways.

(3) The Story of Communication.
v

In the community--telephone, telegraph,
radio, letter, messenger, newspapers.

(4) CGetting focd from the soill.
A study of an Ontario farming community.
(5) Making a living.

In the local communitye.

A lumbering community in Ontario.
A mining community in Ontario.

An Ontario Manufacturing Community.

(6) Life in other lands.,

tish Isles, South Africa, ifexico, Ice-
\rgentina (selection of two or three)

(7) Stories from the lives of people.
Stories showing good humen relationships.

The Grade V program entitled "The Age of Dis-
covery" is largely historical but has certain geo-
graphical values. It's theme "Rolling back the
Glouds™ aims to reveal the world to the child as 1t
was revealed Lo the discoverers and explorers. fFrom
the stories of these men should emerge a wide acquain-
tance with the earth's geography. Continents and
islands, seas and rivers, mountains, volcanoes and
glaciers will be met with informally as the stories
unfold; and constant reference to maps should give
the child a knowledge of their position. The storles
will show, too, strange new peoples in their desert,



Jungle, or tropical island homes. The child should
be led to see the appropriateness to the environment
of their food and clothing, their weapons and tools,
their social customs and superstitions.

GRADE VI

Exploring America

The Grade VI ccurse represents the more detailed
study of one part of that map whose unfolding the
children observed in the previous grade. The New
World, with specilal emphasis on Canada, become the
subject of the social story. The Course assumes
that the child's own part of the world has now be-
come for him the object of special interest.

This field of study presents many opportunities
for successful enterprises. The study of the various
units suggested will be given purpose in the eyes of
the pupils when it leads to modelling, map-making,
dramatization, picture-making, and other such act-
ivities.

The arousing of a deep and abiding interest in.
the geography and history of Canada, and an under-
standing of the relationship of its history to the
geographical nature of the country, are perhaps the
chief ends to be achieved as a result of the course
for this grade.

As a result of the Grade VI course, including the
study of Current Ivents, it should be expected also
that the pupils will have gained considerable skill
in the use of maps, that they will have a fair know- .
ledge of the physical geography of their own country,
and be familiar with the location and importance of
some of its chief centres of population.

The outline in brief for Grade VI is as follows:
(1) Current ZEvents
(2) Unrolling the maps.

The Spaniards Ssarch for Gold.

The Search for the Road to "La Chine™,
The Wealth of the Fur-trade.

In quest of new homes.

The Lure of the Western Sea.

On the Pacific Coaste.

>
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APPENDIX T

Quebec Program of Studies,

Social Studies (Grades T - Iv)

The chief object of any programme in the Social
Studies should be to give to children an ever-widen-
ing understanding of life, outwards in space and
backwards through time. To make this approach mean-
ingful it mgt begin with the child and hig exper-
iences ang gradually work outwards as his abilitieg
are developed ang his interests are extended to
take in the whole wide world,

Grade IV

Journey Geography: the how and the why of
life in various regions of the world where the re-
lationships between environment and life are fairly
simple and obvious.

In Grade IV the children are for the Tirst time
introduced %o Geography as studied from g text. 1Im
this year many new skills must be developed; the
ability to °xXpress simple ideas on g blank map.
These skills must be taught systematically., MNore-
over, all new patterns of life as discovereqd in
other landgs must be constantly Compared and con-
trasted with the known pattern of the home locality,
Only thus can ideas of life in other lands be made
meaningfrul, :

General Objectives,

The objectives of the course in Grade IV are
the acquisition by the child of an increased know-
ledge ana understanding of the world about him, the
development of desirable soclal attitudes based upon
Such knowledge and understanding, and the develop-
ment of new skills.,

(1) to help the child to understand the kind
of world in which he lives:

(a) by showing how people live in different
areas, how man is influenceq by his environment
and, conversely, how the environment is
modified by man; .

(b) by pro¥iding practice in order to a-
chieve some Tamiliarity with the globe and itts
land and water masses,

(2) To develop desirable social attitudes:
(a) by showing how individuals ang nations
depend upon one another;




(b) by providing situations and experiences
through which the oh17a nay develop a sense of
rvSOOJS¢UlllC to his home, his school and his
community;

(c) by encouraging reading from varied
sources (history, geography, literature, the
Bivle) with a view to developing an understand-
ing of and sympathy for people of dher lands
and an appreciation of good character traits
such as co-operation, courage, loyalty,
initlative and perseverance.

(3) By systematic teaching to develop new skills:
(a) the ability to get new ideas from the
printed page.
b) the ability to read maps and pictures.
) the ability to use an indeX.
-(d) the ability to express simple ideas
on a blank map.

Aims:

(1) To acquaint pupils with the baslc physical
and cultural distributions over the earthst surface.

(2) To afford a sympathetic understanding of the
life and work (including trade, industry and social
habits) of people in the different regions of the
world.

(3) To lead a recognition cf the interdependence
of the people of the world and the necessity of
right relatlons among them.

Geography is a study of human activities as re-
lated to environment. This relationship between man
and his physical environment should be studied to
discover how he works and lives in particular geo-
graphical areas, how his 1life and occupation are in-
fluenced by his environment and to what degree he is
able to control and adapt that environment to his
liking.

In the informal social studies of the first three
gfaaes the pu01ls entered upon a study of their im-
mediate environment. ”hrouoh observation, discussion
and reading there was developed a spirit of 1nqu1ry
with resoeot to the pupils' physical surroundings and
the 1life about them. They have begun to understand
the dependence of people upon one another as well as
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upon their physical environment. They have learned
too how to use the natural resources of the earth to
answer his wants. They have garnered much informa-
tion, as yet unorganized, of the earth, i1ts shape
and movements, 1ts relationship to the sun and other
heavenly bodies. Some understanding has been devel-
oped of land and water forms, of weather, of the
seasons, and of theilr part in the production of
food, clothing, shelter and other needs cof man.

They have learned something of directions and dis-
tance, of diagrams and maps. In short, they have
learned many simple geographical concepts.

In Grade IV, by means of Jjourney geography, the
pupils' horizons have been greatly enlarged. Here
again the approach has been informal. Life in
several more or legs representative communitles has
been studied in much the same way as that of the
imnediate environment in the primary grades. The
use of the globe and maps has taken on more specific
significance through these travels and visits to
people of other lands. The geographical concepts
learned have been increased and applied on a much
wider scale even though still largely unorganized.

In Grades V, VI and VII an attempt is made to
provide a "one-cycle" treatment of the major countries
of the world. It 1s here perhaps that we run the
greatest risk of rulning a puplls' interest in geo-
graphy. If the puplls are overburdened with facts
about every country in the world, with an undue em-
phasis on retaining these facts for examination
purposes, the value of the subject 1s lost and puplls
will desplse Geography. Yet, even though the course
of study for these three grades covers the geography
of the entire world, this need not happen 1T the
teacher concentrates on developing an understanding
of geographical areas and knows Jjust how much emphasis
to place on particular areas or countries. This
emphasis should differ from teacher to teacher and
from school to school, depending upon the particular
books, maps and other resources avallable as well
as upon the interest that the teacher is able to
develop in the pupils. This aim of creating an intel-
ligent interest in man's relationship to his environ-
ment, no matter in what part of the world, is
egsential for the successful teaching of Geographye.

The teacher's approach to the subject will not



always be times a psychological or
informal mosgt effective; at other
tlmes ther d for a formal or logical

e
treatment ods are complementary, and
both are essential. TFor example, a unlt of study
on a prairie farmer's life readlly arouses interest
and a desire to know more about his daily work, his

occupation. Yet a pupil is groping in the dark un-
less he elther has or is galning some systematic
knowledge of the physical geography of the region,
including land surface soll and climatic conditiouns.
He must know something too of the means of trans-
portation, the availsbitlity of markets and such
other factors as tend to determine the farmerst
activities. It will also be necessary to know some-
thing of the history not only of the particular
region but of the people fromcther regions who have
settled there, for what a man has been accustomed
to in the past, influences him greatly in his

-

present mode of life.

Geography 1s related not only to History but to
many other schoeol subjects. Arithmetic 1s necessary
Tor the calculation of distance, estimating location
and reading graphs. Geography in the hands of a
good teacher will inevitably lead to elementary
science. Fupils will Inguire why certain phenomena
happen and why rocks, minerals, flora and fauna are
Tound in certain reglons and not in others. Thege
questiongs call for some knowledge of physics, chemistry,
geology, zoology and botany. A knowledge of geography
is alsc necessary for the understanding of literature,
which has to do largely with man's adventures and
achievements in the world.

The importance of freguent reference tTo the
globe at all grade levels cannot be overemphasized.
o map can show directlons and dlstance correctly.
The concepts of great circle direction, day and night,
time differences and the seasong can only be appre-

iated by using the globe. Its early and frequent
use will make it unnecessgary later on to unlearn
some common misconceptions. IMany of these miscon-
ceptions arise from too prevalent use of the mercator
projection, which provides a distorted view of the
world. Care should be taken when using particular
projections to draw attentlion to their limitations
and inaccuracies in representing the surface of the
globe,
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As much practical work as possible should be
done 1n Geography. The use of maps and charts should
be taught by the constructlion of these for local
areas, with proper attention to scale. If a local
mep 1s understood and 1ts value recognized, the
transition 1s easily made to the map of the country
and the world. A topographical sheet of the home
locality may be obtained free of charge by any
school from the Department of Mines and Technical
Surveys, Ottawa.

A map showing the various heights of land
and the contours is invaluable. Such a map, 1f pur-
chased, 1s expensgive. An enterprising teacher or
pupil or even a class can, however, make excellect
ralsed maps by uslng a mixture of salt and flour,
with a plece of heavy cardboard or beaverboard as
bagse., Asbestos powder ls excellent as a substitute
for salt and flour. It is inexpensive, clean and
easily painted when dry. Other pupil or teacher
made maps are very effective in stimulating interest.
Varlations of them can be made to illustrate products,
transportation and trade routes, population, vegeta-
tion, rainfall, prevailing winds, ocean currents
and many other geographical facts. Of great use
too, are the individual pupil blank maps, on which
a varlety of map exercises can be carried out.

Many other practical means of presenting and
collating geographical data are available for teachers.
The uge of visual materisl is of great value. Still
and motion pictures, properly selected and thought-
fully used, make difficult conceptg clear and easily
remembered. Pupll-made booklets consisting of pic-
tures, maps, reports and summaries provide an excellent
challenge to the pupils to make a systematic present-
ation of any topic or country under consideration.

Activity projects should be undertaken in con-
nection with the course in Geography. They are time-
consuming, but because they stimulate interest in the
work and provide a greater understanding of the topic
under study, they are well worth while,

Details of the course are as follows:

Grade IV

How People Life Together at Home and in Other
Lands.
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Grade V: Canada

Text: Taylor, Seiveright and Lloyd, Canada and

her Helghbours, pages 1-183.

States and the minor
uoutq America, BEurope

Cu

Grade VI: The Unit
countricg of North Ameri
in general, the Britis

A

APPENDIX J.
Program of Studies for Newfoundland,

"iodern Geography 1ls the study of the earth
in its relation to mankind. It is the study of
how human beings adjust themselves to their sur-
roundings, especially to such physical surround-
ings as earth, alr and water. Pupils are taught
to observe and study the natural environment in
its relation to themselves and others, and they
scon recognize that humen activities are involved,
and this leads to an understanding of the "™Why"
of these activities.

Since, therefore, Geography is the study of
this interaction between man and his environment,
the mere memorization of lists of boundaries,



capes, islands, peninsulas, continents, oceans,
rivers, and the like, 1s not the study of Geography.
Far more important is the interpretation of the part
these play 1in assisting or hindering man's effort

to live. TFor while the "new"™ gecgraphy, like the
Told" still continues to deal with the esgsential
facts of alr, earth and water, 1t does so only in
relation to their effects on human life.

The aims of Geography instruction:

1. To guide pupils to a realization of the re-
lationship which exists between the geozraphical
environment and the 1life of the people.

2. To help the puplls to become acguainted with
Gher peoples and other lands.

5. To help to develop an understanding of the
common interests, and of the independence of the
people of the world, that will help to pressrve
peace and brotherhood among the natlions.

4. To asslst pupils through the study of the
physical environment to gain an appreciation of the
beauties of nature tc be found in their own and in
other countries.

5. rc assist pupils te an interest in, end an
intelligent readinO of geographical reference in
thelr daily reading in the newspapers, magazines
and in various school subjects, such as nlstary and
literature.

6. To develop, if possib lb, in the pupils, a
sympathetic and intelligent unaerSUana1»Q of the
problems and QlLfloululeS of the nations of the
world.

7. To guide the pupils to develop an abllity
to use geographical books, apparatus, models, dia-
grams, maps, and tables, and to be able to extend
that abllity to after school days.

8. To develop an ability to use accurate under-
standing of the relationship between man and his
environment in solving everyday problems

e are the general gims of all geography teach-
nore immediate ailms would desl with the
uring of certain definite facts of position,
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succegsful
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relief and rescurces necessary for Tl
solution of a geography probplem

4 ]
GRaDE TV

Jorld Geograghy, or Journey Geography:

o
<,-‘
S

The Geogranhy course in Grade IV is intended to
gilve the Du01ls a bird's eye view of that wider
world lying outside the Doundarles of theilr own
country--Newfoundland; the object being to bring
to the attention of the pupils facts new and strange;
te introduce them to the peoples living in other
countries, or to help them become better acquainted
with them; and tc show them how these geople are
found, like themselves, tco be mainly dependént on
lanc end wabter COLRGLTIONS.

4As a means of bringing thls about, the puplls

wre taken in rancy €rom onc country to anecther on
journeys or observation. In the study of these
lifferent regions the children should galn a
patnv for, and an understanding of, the people
o_ other lands. They should be taught not vo

hink of other peoples as being lazy or queer be-
cause they are not 1lik oeoplc of their own ooqu“y,
but that they are different because of a different
environmental ianfluence. for instance, tﬂe skl
are Tound dressed in thick furs, while th
temporaries of the tropics often discard a
clothinz except such as will serve to prot
bodies from bthe burning rays of the sun. &
dressed suitably to the climate In which he

Qicon r\)

9]
»5 c<;

theseproposed jJourneys numerous exawples
sent themselves by means of which the
¢
1
_LJ

teacher can 1cad the pupils to discover how such
factors as latitude, climate, elevation, abundance
or lack of plant life, insect, bird, and other
animal life, are to-day determining, as they have
for countless ages determined tpe activities and
the social characteristics of many different

people.

After the pupils have been gradually led
comprehend all tﬂis, through comparing other
nationg with thelr own, the nwuuTQW result should
be a feeling of sympathy and aOﬂlrathn for those
far away peoples who send us so many of the so-
called necessities of life. TFurthermore, the
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pupils, by this natural method of instruction, can
easily be made to understand why other lands begldes
their own contribute each its individual share to-
wards the needs and the luxuries of the modern
world., In leading the classes of Grade IV to ex-
amine all thegse Tacts for themselves the teacher
can be sald to be truly educating them, for she is
giving them a wider and more humane view of life
as 1t 1s actually being lived all over the world.

Ohjectiveg:

1. To develop in the pupils a sympathetic under-
standing of peoples in other lands.

2. To enable them to understand that there is
always a geographical explanation for different
modes of living.

3. To contrast the lives of various world
types of people with life ag it is lived in Hew-

focundland.

4, To help the pupils to understand how environ-
ment helps to develop character.

5. To develop an intelligent understanding of
the common interests and interdependence of peoples,
and so lead the puplils to see the possibilities,
of fworld peace™ and "hunan brotherhood®.

6. To help the ouplils realize that people
everywhere need food, clothing, shelter, fueid, tools,
means of communication, and means of transportation.
Further, that these needs grow out of and are partly
provided by the immediate physical environment.

7. To bring the attention of the puplls to a
few elementary facts connected with wind, weather
and temperaturc, in the regions studied.

8. To call attention toc many interesting fea-
tures of various kinds such as earthquakes, volcanoes,
hot springs, geysers, and strikingly beautirful
natural scenery. Alsc, type or kinds of building
used as a result of the building materials available
or the climate conditions or the topography of the
land,

9. To build up a conception of the shape of the
earth. The school globe should be much 1n use 1in
Jjourney geographye.



trative speclmens.

1l. To enable them to acgulre some facillity in
the use of geographical readers, pictures, graphs,
maps, charts and the globe.

12. To teach the use of text-book, other geo-
graphical readers and books of information.

13. To show the pupils how to get 1lnTormation
from other people.

14. To help the pupils become famillar with the
continents and oceans, as they Journey from place to
place.

Content and Frocedure.

The lessons should be almost entirely conversa-
tional, and the pupils should be encouraged and even
prompted, to ask as well as answer questions. To
succeed in this is difficult, yet it can be done even
with the youngest pupils.

Topics referred to:
(1) Transportation routes of the world.
(2) Regions to be located on the map and globe.

(3) Terms such as pole, equator, latitude,
longitude, cold belt, hot belt, temperature, op-
posite seasons on different sides of the eguater,
the direction of the winds and other climatic bterms.

(4) Journey suggestions:

Horth America Indians and Eskimos.
South America--Amazon, Argentina.
Hurope--Switzerland, Holland, Norway.
Asia--Japean, China and India.
Australia--New Zealand, &ast Indies.
Africa--Egypt, Sahara Desert, Congo.
Winds and Clouds.




GRADE V

The Geography Course in Grade V comprises a
detailed study of Newfoundland and Labrador, to be
followed by World Geography of such a nature as may
impart a fundamental knowledge necessary for the
further study of the contents in later grades.

Objectives:

1. To give the pupils a general knowledge of
their own country in a practical way.

2. To help pupils to become familiar with the
leading locational facts, land forms, water bodies,
natural resources, climate, towns and industries of
Newfoundland.

%, ‘To enablé them to contrast intelligently
the industries and trade customs peculiar to New-
foundland and Labrador with those of such foreign
countries as were touched upon in Grade IV or
which may be het in this Grade.

4, To give a general idea of world products
as well as such fundamental knowledge of Physical
Geography as 1s necessary to determine climate and
industries. : ‘

5. To learn the further use of the textbook
with its maps, dilagrams, pictures, graphs, index,
statistical tables.

6. To learn how to use reference books of all
s
kindse

7. To learn to secure help from wall maps.

8. To develop a sympathetic attitude towards
the problems of Newfoundland and Labrador, as well
as to awaken interest in the problems of other
landso

9. To learn how to collect, select, and study
plctures.

10. To continue the study of the earth, consi-
dered as a sphere.



Content and Procedure:

The content for this Grade has been chosen for
the following reasons:

1. The home country and its greatest dependency,
Labrador should be the first to receive detailed
study.

2. This will be fittingly followed in the
succeeding Grade by a Study of the New World with
which the history and development of Newfoundland is
closely assoclated.

3. The latter part of the course is planned soO
as to afford pupils some knowledge of the greater
world outside, such knowledge as will incite
curiosity, develop a reading interest, and provide a
geographical background for other studies.

The importance of maps cannot be overestimated
in this and the following grades. If at all possible,
every school should have good physical-political
maps of each of the continents as well as of New-
foundland and Labrador. Some desk outline maps will
be found very useful, and such types as vegetable
or plant maps, weather maps, climate maps, population
maps .

Different methods may be combined in teaching
the geography of this grade. Some knowledge could
well be galined by the observatloaal method in the
study of our own country; the journey method could
be used for giving information about remote places
in the island and on Labrador as well as for those.
countries met with in dealing with World Geography;
the problem project method may be employed in the
study of all countries under discussion.

Imaﬁlnatlve journeys can be made to the paper
making towns of Newfoundland, to the mining towns,
and to the log ging centres. A trip through the
country by the wewfoundland Railway, noting the route
of the rallway, the junction and the branch lines and
the reasons for these, will help pupils fix the
locations of places along the route and gain a
knowledge of industrial centres.

Likewise, trips to Labrador and Coastal trips
around Newfoundland may be made interesting and
informative.




The main facts in the history of Hewfoundland
and Labrador should be taught in connecticon with a
study of the geography of our country. The posi-
tion of Newfoundland as Britain%s oldest colony
should be stressed, the story of its colonization
and gradual development can be correlated with much
of geography teaching.

The maln topics listed are:

(1) Wewfoundland in detail--23 sub topics.
(2) Labrador in detail--14 sub topics.

(3) Certain fundaments of Geography.
Rotatlion

Poles and Eguator

Globe study
Climatic conditions

P e s g
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(4) World Geography

(a) North America and Artic 6Hcean.
(b) South America.

(c) Burope and Atlantic Ocean.

(d) Africa.

(e) 4sia.

(f)

Augstralia and Oceans.

GRADE VT

The geography for this Grade consists of a study
of North America and South America, to be followed in
lesser detail by Africa. Because of its importance
as the nearest continent to us, North America has the
first claim. Newfoundland has many controls with
the major countries of North America and the history
and development of our island correlate with the story
of the Dominion of Canada and of the United States.

South America is chosen second because of its
simple outline, and also because of our trade with
some South American Countries. Historically the
development of South Amerlca colncides with the
northern portions of the New World.,

Africa has been added to the Course for Grade VI
because of its similiarity in contour to South
America. Certailn fundamentals of geography, such
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as latitudes and the effects of climate upon indug-
tries, can be very easily taught from a study of
these two continents.

Ob jectiveg:

(1) to create sympathetic understanding and an
appreciation of the various peoples studlied, as they
are confronted with external and internal problems
which grow out of their physical environment.

(28) to see what these peonles can gilve to the
rest of the world and what other peoples can give
to them.

(3) To emphasize further the importance of
cause and effect as 1t is seen in geography, especi-
ally with regard to racial habits, occupations and
locations of industry.

(4) To have the pupils note the imports and
exports as well as the natural route of other
countries in order to ascertain the commercial ad-
vantages to Newfoundland latent in each, in the way
of reciprocal trade,

(5) To encourage pupils to test the clearness -
and accuracy of their own statements and findings as
well as those of their classmates by frequent dis-
cussions or prearranged geographical problems.

(6) To encourage the use of geographical pic-
tures, maps, appropriate statistical material, and
reference books, as a means of stimulating and
fostering a genuine interest in the study of geo-
graphye. .

Content of Course:

(1) Certain Fundamentals of Geography.
(2) North America

Canada

United States of America
Spanish North America
Panama GCanal

West Indies
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(3) South America.

(4) Africa.
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Pennsylvania Program of Studies.

Fourth Grade was once considered to be the
place where formal geography, history, and science
began. In this bulletin the Social Living Area
is so organized as to avold the abrupt beginning
of specialized study anywhere in the elementary
school. The materiel is so set up as to contri-
bute comulatively to the idea of the ever expand-
ing community. In the primary grades the children
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have studied and discussed ways of living and making
a living in thelr immediate communities., Toples
about living and working at home and at school were
the centers of interest in Grade I. The child's
community grew larger, when, in Grade II, he
learned and talked about ways of living and working
in his home locality. In Grade IIT his Jjourneys,
either real or imaginary, to visit his farm or

city neighbors enlarged his community. He discover-
ed that his community depends upon other areas for
a part of its necessities and services.

It is a logical development in Grade IV to
expand the child's idea of his community to show
it i1s a part of the county, the state and the world.
Through the study the child begins to realize that
people live in communities in all parts of the
world and that people all over the world are alike
in many ways. All need shelter, food and clothing.
A1l carry on some kind of work and use certain tools
in thelr work. They have ways of transporting goods
and people from place to place. They like to play
games and have good times, too. The ways in which
cther people live and work may differ in some
respects from our ways of living and working. The
differences are explained in part by the kind of
land in which the people live and by the kind of
people who live in the land--what they have learned
Trom thelr ancestors and what they are educated to
dOo .

At this age level children are Cubs and Brownies.
They are collectors whose pockets are full of every-
thing from hoptoads to bubble gum. They are hero-
worshippers. They want to know the human interest
detalls in the stories of people of other times and
places. It 1s the function of the teacher of this
grade to direct these interests through a wise
selection of material. It is the task of the indiv-
idual teacher to gelect from this general outline
those topics and concepts which are suitable for her
group of children.

" The county resources should be utilized as much
as possible. Countles have varying amounts to offer
Jin natural and human regources, historical events
and local festivals, ways and means of living, and
cultural contributions to the world. A county where
nmanufacturing, mining, and farming are carried on,
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and one which is rich In historical events would
present more materisel Tor study than a county pos-
sessing only one of thege resocurces. Whether or

not the county provides sultable material at the
childs' maturity level, a brief survey of the county
in its relation to the state should be made; the
gtudy of communities in other parts of the world
will be the larger part of the year's worke.

The yﬂar s schedule for the relative propor-
tions of time should be planned by the teacher with
her principal, supervisor, or superintendent, alter

due congideration has been given to the above points.

A1l units, however, should be evaluated by the
following criteria:

1. What has the unit contributed tc the develop-
ment of the éequral understanding that man's ways

living are in part related to hls cultural herit-
age and ip part to his natural surroundings?

2, Did the unit arouse curiosity and stimulate
interest in man, his heritage and his environment?

3. Did the concepts developed’lead to new
problems?

4, Has the class shown growth in appreclation
of other peoples and thelr problemsd

5. Jhat did the unit contribute to t%e under-
standing of the interdependence of peopled

6. ‘hat growth and mastery in the use of tools
are evident? (Map signs that function in abllity to
interpret maps; growbth in recognition of landscape
items and in reading relationships from pictures or
lendscapes; habit of seeking for informatlon in
pictures and maps.)

7. What new vocabulary terms were mastered?

8. How well has the habit of checking informa-
ion been established?

9. What new interests in the home landscape were
stimulated through the unit study? (Conservation,
beautification, realization of relationships.)

10. What has the unit contributed to the ldea of
a spherical world?,
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The main topics on the Grade IV Course are:
(1) How People live and work in our County?
2) How people live and work in our State?

(%) How plants and animals help or harm each
other?

(4) How people live and work in other lands?d

(a) How fisherman Tar from the eguator
have adjusted their ways of living uO a North-
ern Land with few natural resources? (movwaj,
Iceland or Labrador).

(b) How the people of the Netherliands
have reclaimed land from the sea ana have de-
velOﬂed it into a prosperous land?d

(¢) How the pecople in Switzerland nuve
used their landlocked mountainous countrysd

(d) How the people of lediterranean Lands
have Titted their ways of living to lands OL
Sunshine, summer drought, and winter rains?d
(Spain, Italy or Greece)

desert live as

(e) Why the people in the
(Tigris, HAuphrates

Nomads and Oasis Farmer?
Valley or the Nile)

(f) How people Tit their ways of living
to a h%p, rainy land covered with dense
forests (Amazonia, the Congo, or New Guinea)

(g) Why people in Northern Australia R
raise bananas and sugar cane while people in TR
Southern Australia raise wheat and herds of
cattle?

(n) Why only explorers have visited the
Polar Reglonsy

(5) Neighbors in Space. (sun, moon, stars
and planets) :

(6) Holidays and Special Days.
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Introduction:

The idea of an ever-expanding community has been
developed from kindergarten through Grade I¥. The
fifth-grade child is ready to gain a knowledge of his
whole homeland and to £it hig homeland into the
initial world understanding attained in Grade IV,

In order to do thils he must study the historical
background of our nation, the natural backgrounds
which have controlled and still do control to a

great extent, what we do and are in the United States,
and the advances in sclentlific and technologlical
knowledge which have affected us. Children need to
understand cause-and-effect relationship, the con-
stant elements of interaction and change, and the
growth of our ways of living.

Through a study of the units included in this
grade, the child will come to realize that where peo-
ple live in the United States today, the kinds of
work carried on, and the standard of living are ex-
plained in part by the knowledges and skills of the
people and in pert by theilr natural environment. He
will understand why ways of living in the scattered
lands of the United States differ in some respects
from that in the United States proper, and why these
outlying areas of the United States are valuable
parts of our country.

He will understand why and how Canada's history
parallels that of the United States, why work
activities in southern Canada are similar to those
found in northern United States, and he will begin
to understand why we have such friendly relations
with Canada.

He will begin to build new world understanding -
that the world is made up of "human-use" regions and
that the "human-use" regions are interdependent.

He will begin to realize that people with many dif-
ferent kinds of backgrounds have contributed and are
still contributing thelr specific traditions and
skills to the growth of our Country.

The units in this grade are so arranged as to
develop an awareness that our country has expanded -
it has been growing over a period of three hundred
years - and that our way of living has changed and
improved due in part to our sclentific achievements
and in part to our wealth in natural resources.
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Therefore, within each unit the history, geography,
and related science of that area are included.
This will cause the children to get the sweep of
events from earlier times to now and will emphasize
growth, change, and develooment.

Some teachers may wish, at the end of the year,
to spend a week or two in reviewing or looking at
these fields again from a new polnt of view. This
may be done when the teacher believes it will be
fruitful of understanding for her group, by clagsi-
Tying events from all the unit areas in general -
chronological order, or by taking such as toplc as
communication and tracing its growth, or by develop-
ing product maps from south to north or north to
south, or by other devices by which the children
will look at the ideas they have gleaned during the
year from a new point of view in a different or-
ganizational pattern.

We realize that some teachers prefer to present
units in order of difficulty. Others prefer to
introduce and teach a unit when some event reported
in the newspaper or when some experience in the
classroom leads naturally into the study. =Each
teacher should arrange the year's units to her
satisfaction both as to order and length of time,
with the approval of her principal, supervisor, or
superintendent.

The main topics cf Grade V Course are:

(1) How trade and travel lead to discovery and
xploration?

(2) How man learns about his environment?

(3) Why is the Northeastern part of our country
called "The Changing Northeast™?

(4) Why aid people settle in the south and
how have medern machines built a "Wew South®?

(5) Why did people move into the Agricultural
interior and how did they develcp this regilon?

(6) Why have the Western States grown so
rapidly?

{7) Parts of our nation that may sometime be-
come states.

(8) Our Common Interest with Canada.




GRADE VI

Introduction:

Johnny twelve-year-old comes to you with a
cumulative background of scientific, historical,
and geographical knowledge. He has explored the
town, the county, and nation to a Tair degree. He
hags looked at the sky and explored its mysteries.
He knows something about sall and rocks. But he
has more then enriched understanding. He has
techniques and skills that have been growing cumu-
latively. He has been meeting problems which have
been growing successively more complex.

Now he is becoming congcious of local and
national happenings. News broadcast catch his ear,
and the newspaper 1s becoming more than just the
comic page. He is ready to expand his community
concept to include neighboring nations. He is
ready to get some understanding of how living and
working in all the Americas are "tied up" with
living and working in our country. e is ready to
see that there are some problems that the people
of each American Country must solve for themselves,
and some that we must all work on together.

This twelve-year child wants to be able to
identify trees, and birds and to know the rules and
regulations governing their control. He is in-
creasingly curious about the composition of materi-
als. He is ready for more information about fore-
casting weather, the skies at night and changes in
the earth's surface.

hhe Concepts to be developed and the skills
to be mastered at this age level are set forth in
the following unit outlines. These outlines stress
associative learnings. For example, the child
studies the geography of Latin America and Canada.
He learns about how the Spanigh, French and IEnglish
helped in the development of our country. The
historical understanding reinforce the geographilcal
understandings and help the child to understand the
patterns of living in the americas to-day. Weather
and climate are phases of geograpay; sclence and
many of the activities suggested will enable the
child to understand the why's of weather.

The two units entitled "Our Nearest Neighbors
to the South®™ and "How the Natlons of South America
have developed® are basically geography units.
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It is Telt that at this time the conflicting ideolo-
gies in Eurasia are more difficult for a twelve-year-
0ld to comprehend than the dual cultures of Latin
America. Therefore, the Americas have been selected
for study at the sixth-grade level. ©Since one can=-
not understand any country unless he knows something
about 1ts history certain historical concepts are
included in each unit. The same is true of natural
sclence. ‘

_ The time line should receilve a great expansion
in the treatment of South America., If fifth grade,
the children thought in terms of Tour hundred years
of background in our own country. The Aztec and
Mayan settlements go back some two thousand years.

Care should be taken to expand the time concept so

that it has the maximum of real meanings.

The two units entitled "The Growth of American
Institutions®™ and "Transportation and Communication
in the Americas"™ are basically history units. Since
history is a story that never ends, the units lead
from pagst to the present, emphasizing interdepend-
ence and cooperation in the Americas.

The uge of comparison 1s a particularly valu-
able technigue at this level. South Americans did
“experilence and are experiencing a pattern of events
very similar to those of our own country. Many
"geographical contrasts and similarities are also
evident. The existing difficult environment has
made the efforts of these people t0 establish a
satisfying economy even more difficult,

While there is a tendency to overestimate the
difference between the natural cultures of Lurope,
we are often likely to assume that our Latin-American
countries represent a silngle cultural pattern with
little differentiation in history, inhabitants and
customs. To possess such aoncept is hardly the way
to promote friendliness and understanding. Hach of
the twenty-two republics of Central and Scuth America
has individual pride in its national heritage, its
origin, its struggle for freedom and its social and’
econocmic development into a natilon. Our children
need to get a personal view of the countries, to
know the national heroes and their history-making
deeds, to know how the people live, and at what they
work; to know what the industries are and how the
climatic and physical characteristics have influenced
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1€Mm. & they need to know how cooperation
N sos b pe
is benefiting both continents.

s Tc the problems should be made
¥ th the understanding that the
ﬂouytry could bp stvdibd Trom a variety of angles.
The material should not be interpreted to be all-
inclusive, or to be Tixed in content or extent.

The following units are samples of ways of “treating
this body of content. Ior example, sixth graders
are going to study liexico; to that extent the work
will be gimilar; but a wide varLet] of approach,
emphasis, and dur tion of time will be experienced
in the schools of the State.

Units:

(1) OF vhat are substances composed?
(2) Our nearest nelghbors to the South--iiexico
and Central America.

(3) How weather changes and how we predict
weather.

(4) How the Nations of South America have
developed.,
(a) The Caribbean Lands--The est Indies,
Venezuela, The Cuianas, Colombia,
(b) The Andean Countrie es--licuador, Peru,
Bolivia, Chile.
(c) The rlata River Countries--irgentina,
Uruguay, Paraguay.
(d) Our largest Southern Keighbor--Brazil.
(5) Transportaulon and Communicatiocns in the
Americas.

(6) The Growth of Americsn Institutions,.

(7) Holidays and Special Days "




Program of Studies,

phic training in the elementary School
1 to the extent that 1t contributes to
ocie or more of the major alwms of general educatlon.
The emphasls given to the subject should be in
j ce of

direct proportion to the number and importan
these aims.

rge the childs knowledge of his

(a) To enla
cial environmendt.

natural and so

(b) To assist the child to distinguish between
the elements of his natural environment and of his
soclal environment as he reads the text, supple-
mentary materials, observesg pictures or makes uses
of graphs, maps, or obther visual aids.

(c) To give the child an understanding of bthe
relationships existing between man and his activities
and his natural envircnment.

(&) To show him how a recognition of these

relationships will aid in solving the problems of
everyday living.




(e} To enable the child to use these principles
and concepts in any discussion of current problems-
~individual, local, naticnal or international.

(f) To develop in the child an understanding of
the interdependence of people and reglons.

(g) To bring the child to the full realization
of the need for an 1lntelligent use of and a counser-
vation of our natural resources.

(h) To assist the child to builld up a concept
of the world as a group of communities.

General Suggestions:

(A) Since a geography text book will present
many new words to the child's vocabulary and back-
ground of experiences, a teacher must glve much help
with the vocubulary and use explanation plctures,
objects, models and stories to ald in his under-
standing. Time should be taken at the baslc reading
time or from the geography period to traln pupils
in using the pronunciation guide given in the index
of most texts, explaining the use of the tables of
contents, maps, illustrations, chapter headings and
study helps. A4s the need arises they should be
shown how to locate materials in the encyclopedias,
and other texts. They should learn to outline,
summarize materisls and make oral and wriltten reports.
Geography assignments should clear up difficulties
that may arise and give the pupils definite pur-
poses for study.

(B) Geography may be correlated with history,
literature, oral or written composition, news items,
poems or stories should be used. Children enjoy
making booklets, preduct maps, relief maps, table
representations of interesting scenes or surface
features, scrapbooks, plcture files, and arranging
bulletin board exhibits. Children should plan theilr
models after reading and seeing plctures. The
models can be made in the school yard, or on the
floors, tables, in box lids or sand tables. Bits
of wire or pipe cleaners make foundations for
people, or animals to be covered by cotton, papier-
mache, crepe paper, or salt and flour. Cardboard
fisures may be used. Local clay, grass, twigs, weeds,
and boxes cost nothing and a few representations
made through the year will add much interest.
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(C) One series of texts should be used through-
out the intermediate and upper grades. The units do
not have to be taught in the order that they are
given in the text or in the outline. All units, how-
ever should be covered by the end of the year.

There should be occasional reviews of essential

facts and understanding. Iiaps and a globe should

be avalleble at all times for the use of the student.
Geography games, riddles or contests should be used.
It is impossible to place in the outline under the
title "Suggested Procedures™ all the things that a
teacher can do in developing any given unit.

Teachers should consult all possible texts or sources
of information to supplement the materials in the
text book,

GRADE IV

Outline of Content:

Unit 1. The Earth we live on.
2. Living in the hot wet lands.
3. Living in the hot dry lands.
4, Living in the lands of hot dry summers
- and mlld rainy winters.
5. Living in lands of hot rainy swmers
and mild dry winters.
6. Living in the cold lands of the Northe.
7. Living in high mountains.
8. Living in high mountains by the sea.
9. Living in a lowland by the sea.
10. Living on islands,

GRADE V
Outline:

Unit 1. General survey of North America.

2. County Geography.

3. North Dakota.

4, The North Central States.

5. The Northeast.,

6. The South.

7. The West, Land of variety.

8. Canada and Hewfoundland,

9. Alaska.
10. Our Qutlying Possessions.
11l. Mexico.
12. Central America and West Indies,
13. South America.
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. urope.

o British Isles.

. Northwestern furope.

. wastern and Southeastern murope.

« Union of Soclaligt Soviet Republic
Russia.

lediterranean Hurope and
Mediterranean Africa.

7. Africa, the second largest Continent.

1
2
3
4
5

o

California Progream of Studies.

"Social Studies are those studies that provide
understandings of the physical environment and its
effects upon man's way of living, of the basic needs
of man and the actlvities in which he engages to
meet his needs, and of the institubtions man has
developed to perpetuate his way of life.

Man operates in a physical environment. The
structure and functlons of his organism create needs
that must be met o insure his complete physical
development. 3Basic neceds of food, clothing, shelter,
are common to man, whether he lives in the troplcs
or the frozen north. The ways in which man satisfies
his needs are strongly influenced by the conditions
and resources of hls environment.

In Indo-China the rich soil and the hot moist
climate are ideal for growing rice. The streams
abound with fish. Most of the people eat practically
the same food, fish and rice, day after day. In the
frozen areas of Alaska the vegetation 1s scarce and
the reindeer i1s the chief source of food. ILxamples
could be multiplied of the influence of man's
physical environment upon the kind of food he uses
to satisfy his need for nourishment. In the same
way 1llustrations could be drawvn from all parts of
the world to show how the conditions and resources
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of man's environment influence the kinds of clothing
he wears and the types of shelter he builds,

The geographic factors in man's environment not
only influence the kinds of food, clothing, and
shelter he uses to satisfy his physical needs, but
they affect his social organization and his ways of
working with others. They largely determine places
o settlement and greatly affect modes of trans-
portation and communication. iian is influenced not
only by his physical eavironment but by a complex
social environment. The kind of society in which

he lives creates needs that must be met to insure his

soclal development. Soclal needs of security, feeling

of belonging, likeness to others, worth and recogni-
tion, and symbols for communication are common 0
all culture groups. In one soclety a man may gain
recognition in ways diametrically opposed to the
ways of another soclety. The kind of society in
which he lives determines the behavior man uses o
meet his soclal needs.

In spite of differences in physical and soclal
environments man everywhere engages in common activ-
ities to meet his basic needs. These common activ-
ities or major social functions provide the scope for

the social studies curriculum. Although the activities

or functions are common to every culture group, the
ways in wihich they are carried on vary widely among
different groups. HNumerous factors operate to cause
the variations. The topography of the land, the
natural resources, climatic conditions, traditions,
customs, and values of the soclety are all factors
that condition the ways in which groups carry on ac-
tivities to meet thelr basic needs,

The social studies are concerned with man in a
particular enviromment, the ways he has used science
to control his environment, the institutions he has
developed to perpetuate his society, the record of
events and achlievements in his environment, and the
ways he has enriched his living.

Purposes of the Social Studies:

Instruction in the social studies should help
children to understand the world in which they live
s0 that they may adjust themselves happily and suc-
cessfully to it, to achleve and make satisfactory
human relations in it, and to contribute to the
moving stream of civilization by their participation
in the progresive improvement of the soclety of which
they are a part.
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Civic literacy 1s the price of maintaining a
democracy. Children are born into a complex world.
The school must provide the experiences through
which the child will come to understand the world
and his place in it. If democracy is to survive,
its citizens must understand the institutions of
democratic living, the problems related to the pro-
duction and distribution of goods, the historic
background from which our present sociebty has
evolved.

It is commonly agreed that a major aim of all
education is the development of the highest quality
of ecitizenship. The soclal studies program is the
pPrincipal part of the total school program that
has as 1ts major purpose the accomplishments of this
aim; hence the importance of the soolal studies in
the school progrem.

The extent to which individuals understand the
world in which they live and acquire certailn skills
and values determines the effectiveness of their
participation in that world. It is 1mperat1ve, it
rublic schools are to peroetuate and to improve the
democratic society which maintainsg them, that boys
and girls be helped to acquire the common understand-
ings, common s&llls, and common values necessary for
thelr effective participation in a democratic
soclety. Our socilety will progress as individuals
acquire these understandings, skills and values
which will free them to develop to their ultimate
potentialities and to make thelr greatest contribu-
tions.

mvaluation in the Social Studies Field

Since the major purpose of the social studies
program is the dcvelopment of the highest quality of
ClBlVSHSﬂlp, learning in this field must be evaluated
in terms of this purpose. Appropriate tests and
observation can be used to reveal the extent to which
pupils have acquired the knowledge, skills, and
attitudes that provide the basis for behavior as a
good citizen,

Evaluation procedures should reveal the follow-
ing: A. Extent to which there is knowledge of:

1. The physical world as it conditions man's
living.

2. Human relationships as they modify living.
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5. The work of the world.

(a) In conserving and improving natural
and human resources,

(b) In communicating ideas through
language and art.

(¢) In producing, processing, distributing
and consuming goods. ' _

(d) In satisfying aesthetic and spiritual
impulses through religion, appreciation, and
creative expression.

(e) In extending freedom through social
controls, customg, education, and new knowledges,

B. Extent to which understanding has been develop-
ed, of change in customs, institutions, industries,
modes of transportation, standards of living, human
belngs.

C. Extent to which the learner uses authentic
research in gathering and Presenting data.

D. Extent to which the learner can deternine
differences and likenesses in thelr own environment
as contrasted with that of other people of today and
yesterday. :

E. Extent to which the learner can use with
facility the materials involved in +the soclal studies,
books, maps, graphs, charts and so forth.

F. Bxtent to which the learner has:

(a) A knowledze of the laws which individ—
uals must obey. :

(b) An appreciation of the need of law,
and the desire on the part of the individual to
meke laws as means to ends.

Grade IV Program

farly California--primitive life in California,
how the Indians lived in California, their food and
shelter, tools and weapons, trade, travel, government,
education, arts recreation; important tribes and their
geographic distribution.

The early explorers; Cabrillo, Drake, Viscaino.
The early settlements: the missions, the rancho
period, government under the Spanish and iexican rule.
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The coming of the Yankees, the fur trappers,
Americans in the Great Valley, llexico loses California,
the gold rush period, California becomes a state.

Life Study of iez rico--how the Mexican people
'satbisfy their need for food, clothing, shelter,
tools and utensils, transporation communication,
eguoation, recreation, government and religion.
About Mexico as a countﬁy of geographic cont’asts,
a typical study of man's adaptation to the environ-
mental conditions; effect of altitude on the life
of the peonle life in the temperate high attitude,
and life in the tropical low altitude.

The history of llexico, the primitive inha bltaqts,
the Spanish conguest, the place of Ikexico in the
.history of California and the United States in the
period of exploration and colonization. The economic
and cultural relations between United States and its
southern neighbor; the importance of the good
neilghbor policy.

Mexican-Americans in California and the United
States; the contribution of this group of Americans
to our culture; the lmportance of friendliness and
understanding among all Americanse.

Contrasting Latin American Countries, with
emphasis on Central America and the Caribbean
countries.

“Grade V

The study of the United States recommended for
Grade Hive may be organized into Lqe following units
or areas of experience.

The Colonial Period on the Hastern Seaboard.
The period of discovery, exploration, and early
settlement; contrast with studies in Tourth grade on
the dlscovery, exploration and early settlements in
llexico and California.

Life in contrasting colonies; effect of geogra-

phic environment on life in the colonies; way of
life in a typlcal colony; how the colonists sabtis-
fied their basic human needs.

The Westward Movement and Ploneer Life--The
development of the Appalachian region: Daniel Boone
and the early pioneers, routes to the West by land



and sea; the work of Lewis and Clarke, life of the
pecple en route to the }est, the oovere" &
laticn of pioneers to 9«1m1u1ve Peo DIro
in the use of natural
home, contrasting set
roads and the CveWoy

re k
tlement in Dﬂe«WeSt; th
ort of the JWest.

The Vestward movement still golng on;
61 n sclilence and invention, in social pioneer-
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California~--The settlements in California prior
to the discovery of gold; the gold rush; events in
California following the discovery of gold; the
effect of the discovery of gold on the population;
development of industries and life in California from
the period of the discovery of gold to the present;
the effect of the discovery of gold in California
upon the United States and the world.

Activities of the people of California today
as they satisfy basic human needs for food, clothing,
shelter, transportation, communication, the arts,
education, recreatlon, government and religlon.

Contrasting modes of life in cities, small
communitiles, and the open country.

The Geographic features; agricultural areas and
crops produced; industrial areas and products; mining
areas. Need Tor conservation of resources; soil,
forests, oil and mineralg, wild life, natural beauty.

The effect of invention and technolcglcal change
on life in California.

Grade VI

The State Curriculum Commission recommends the
Western Hemlsphere and Pacific Area, emphasizing the
function of transportation and communication as inte-
grating factors. The following units or areas of
experience are suggested:

Latin American Neilghbors--The major cultures of
Central and South America; ways of life in contrast-
ing cultu““s, effect of climate and topography on
llLL of people; products; occupations; modes of
trangportation; location of populous areas.
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The influence of Spanish, Portuguese, french,
and Hegro settlers on mores and institutions of
Latin American Countries and thelr present relation-
ship to the United States and to Zurcpe. Import-
ance of interrational understanding and goodwlll;
the good neighbor policy.

Our Neighbors to the North--the exploration,
carly settlement, and historic develcpment of
Canada; present relation to Great Britain and the
United States; similarity of way of life of the
people of Canada and the United States; products,
industries, art. The relaticn of the life of the
people to climate; effect of modern means of
transportation and communication of the develop-
ment of Canada.

Cur Neighbors on the Islands of the Pacific--
The major cultures on the large islands and groups
of 1slands in the Pacific; way of life in contrast-
ing cultures; effect of climate and topography on
life of people; products; occupation; modes of
transgportation; location of populous areas.

The influence of Luropean and Asiatic conguests
and settlers on mores and institutions of the
Islands of the Pacific and their relationship to
other countries in the world. The effects of
changes in modes of travel upon the peoples of the
islands.

Aeronautics--ilan's conquest of the alr: History
of aeronautice, lighter-than-alrcraft; heavier-than-
alrcraft; what makes an airplane fly; types and uses
of modern aircraft; Tfacilities needed; alr routes
of the world; passenger and freight service; place
of airplane in warfare.

Global geography through mapping of air routes
to all parts of the world; the meaning of distance
and time; the relation of weather to flight.

The effect of aviation upon the lives of the
peoples in the Western Hemisphere and Pacific Area;
the alrplane as one of the integrating factors in
modern life, making all the people of the world
neighbors.

operation of
iting; program

production; broadcasting; histcry of communication;

telephone; telegraph; television. Pcssible future

Communication--The use of radlo;
radio broadcasting station; script wr
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developments in the field of electronics. The
effects of communication services upon the lives
of people living 1in the Western Hemisphere and
the Pacific Ares.

Devices for communication as one of the
integrating Tactors in modern life bringing the
people of the world together. The newspaper as
a medium of communication. The operation of the
modern newspaper; news gathering; news writing
and editing; propaganda in modern life.

The development of the modern newspaper;
how records are kept; how people in other times
have endeavored to keep records; records of pre-
historic, primitive, ancient and medieval times;
the culture of the people; the development of
records from the earliest times to the present;
the long, slow process of civilization as
revealed through records.

The effect of newspapers and records upon
the lives of the peoples on the Western Hemlsphere
and the Pacific Area. The effect of the news-
paper and records in bringing the peopnle of the
world closer together.,




APPENDIX H
Wisconsin Program of Studies.

The Social Studies program should foster
growth of children and youth in the following
understandings, attitudes and skills.

I. Understanding.

(a) OFf the democratic faith znd its
meaning Tor human welfare and happiness.

(b) Of the application of democratic
faith in the development of the American
heritage.

{(c) Of the forceg which have made for
world interdependence and the need for
world organization.

(d) Of the historical and geographic
reasong for the behavior of regional and
national groups.
he

(e) Of the local community and its pro-
blems and the need for wide participation
in community concerns by all citizens.

(£f) Of the significance in social pro-
blems of the mental health and emotional
balance of individual human beings.

2, Attitudes.

(a) That all human beings regardless
of race, national origin, color, or any
matter over which they have no control
are entitled to equal rights



to live, liberty and the pursult of happiness.

(b) That we concern ourselves with achieving
and improving human welfare and democratic
liberties everywhere in the werld.

(c) That all citizens should participate
actively in working toward the solution of community
problems for soclal betterment.

(&) That refliective group thinking can serve as
an approach toward the solution of soclal problems.
Such thinking on a group basis 1s necessary to bring
about an inTormed and enlightened public opinion.

%. Skills and/or abilities.

(a) The ability to take part in group discussions.
(b) The ability to take part in group planning.
(c) The ability to think reflectively on socilal
em

(d) The ability to search out and use valid and
adequate sources of information.

(e) The ability to evaluate ildeas and oplnions
on controversial problems oiffered by and through radio,
movies, newspaper, periodicals, books, etc., in a
manner which will contribute to the general welfare.

probvl

)
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Fourth Grade Level

Each problem of the Fourth Grade Sequence should
begin in the home state and then move out into related
world regions. Units are designed to develop under-
standing of people whose ways of living differ be-
cause of physical eanvironment or cultural herltage.
Well-guided activities concerning contributions of
other nationality groups and pleasant satisfying ex
periences with children representing these groups
will lead to the strengthening of desirable group
relationshins.

The undersbanding of changes man has made in his
environment should 1ead to the reallzatlon that notv
all Ch@ﬁge is progress. There have been changes both
good and bad. Surely, if children see the trabedy
of early forest destruction in Wisconsin, they may
use the knowledge as the basis for cooperative plan-
ning in a congervation program.

Social studies skills should be developed con-
sciously and systematically. These skills include
map reading, globe reading, picture interpretation
and the like, as well as the use of indexes, refer-
ences, and other study and reading skills. The
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practice of limi
should be obviat

e
]
o

pupils study to one texthcok

Schools wishing to make use of books now on
ons™ will find it

follow this sequence
proach to each unit as

possible to do so and stil
if Wisconsin is made the ax
is recommended.

- Topics for Grade IV

s
How and Where did different kinds of Commun-
ities develop?

Grades V and VI

In the social studies children deal with import-
and phaseg of group life on levels increasingly more
mature. Through the development of many units they
learn that everywhere man has certain cowmmon needs.,
The cooperative theme begun earlier is continued here.

Children need to be familiar with their country
as it is today and also to know how it has developed
from its early beginnings. They need to understand
that individuals and groups of people frommmy lands,
with different backgrounds, abilities, and interests,
have come to America for many varying reasons, and
that each has made a contribution to our American
heritage.

The problems suggested for the sixth grade may
be used to help children understand how modern civil-
ization developed. They observe how it originated in
the river valleys of the Near Zast and how it has '
moved westward through Europe to their own country.

They come to understand how climate, rivers,
coastlines, soil, and mountains have influenced man's
activities, and, on the other hand, how man has
made adaptations to all of these factors. They
sense the smallness of the modern world and begin
to reallze their own responsibility, for ways in
which world relationships may be improved.

Fifth Crade Level

How can we Dbetter know and understand our
neighbors in the United States and Canada%®



Problens:

ple from other continents come
settle where they did?

(3) How did our American way of life have its
beginningzs?

- (4) How do the people of the U.S. and Canada
live and work today?

(5) How have great American leaders and their
services contributed to our way of life?

(6) How may we help to make good living con-
ditions possible for all people?

Sixth Grade Level

How can we learn more about Burope and Asia and
the relationships that bind us together?

(1) How can people in our oonmunluy help us ap-
preciate what their mother countries have contributed
to us?

(2) How have ways of living and working in the
reglions of Europe and Asia bvcome what they are
today9 (Selectional optional)

The Near East ,

The Mediterranean Lands

France and the Low Countries.
Ocntral EurODe

NOfEh@fu gurope

Soviet Russia :
Southwest Asia (China, Japan, India)

PN N N, S i, o, o,
B O 0 o
N s S Mt N Vs St o

(3) How is each region affected by the way in
which people live and work in other regions or
countries?

(4) How do air transportation and radio communi-
cation help in these cverjday relationships of world
regions?

) How can we by "thought, word and deed® help
ngthen and to promote worldwide friendships?

=
o}
S

(
to str
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APPENDIX O
Hew York Program of Studies.

"The social studies are concerned with human
relations primarily, and other things incidentally.
It is the human relations aspect of the social
gtudies which distinguishes them from other school
sub jects; but the distinction is not absolute.

One of the tasks of the committee on social
studies in the elementary schools was to relate the
brogram of this particular area to these larger
controlling objectives of the whole curricului,

The committee formulated this relationship in
much the same language as is glven below.

(1) To understand and practise deslirable
soclal relationships.

(2) To discover and develop his own desirable
individual aptitudes.



{a) Reading and making charts, or rephs,
maps and globes for representing igcasg

(D) Using atlases, indexes, reference
books and octher materials Tor cbtalning inform-
atlion needed in the solution of problems.

\C) vhecking the sc curacy oi cne's own
WOrk, tThe vellidity o one's own conclusions.

16) Tc develop a sound body and desirable mental
attitude.

the selection

Other purposes which e o}
a lassrcom ingtruction:

and crganization of materi:

ve pupils the truest and most reaslistic
is possible of the conw Uplty, 5tqte
rld in which they are to live and mak

(')

(2) To prepare pupils TOT
HOore eliecTlve Cooperation amo
GLViGUals, groups, GOA&UhlElLU,

1Ve Duplils a love
L OTas DCdLLWLul a Dent
TOWara goou, ane 4 will and cesire TO use brculwu‘
Tor Tihe DelellCent and Scclal encs,

(O] L0 aevelop character-—toe
CL Truth, an appreciacion

O

(4) To train pupils in the intellectual processes
indispensable to the Iunothﬂlﬂé of society--acquisi-
tion of knowledge, skill in use of knowledge, skill
in selecting and vewlfylm ﬁacts, skill in ezxplorll:vP
and statlnb soclal isgues, and skill in discussing
and WelgblﬂQ them,

Among the major concepts influencing the selection
of content are:

1) Man becomes social through common experiences
th

with other men.




(2) Man is conditioned by the earth's surface
and 1s influenced by his environment.

(3) For effective living man needs: Food,
clothing and shelter.

(4) len works to live, to acqguire the nec-
esgities and to achieve a richer life.

(5) Interdependence among people is furthered
by: Communication and Transportation.

(6) Len form social organizations to aid in
meking life more secure and enjoyable.

(7) Mean strives through his organizations to
attain the ideal of greater soclal Justice®,
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®The program for these two years broadens out
into more detalled analysis and reaches beyond the
neveqborhcod into the community. The emphasis begins
to move into wider geogreaphical settings and into
historical epochs, thus preparing for the reglonal
studies which come later.

- The topics which have been reported include not
only living and working the rural community or in
the village or city community of which the child is
a part tecday, but also the interdependence of city
and country and the interdependence of communities
in other parts of the world where geographic features
and historic backgrounds are markedly different from
those of the child's own home community.

The child learns that the Lndlans who lived in
his community lonb ago 1llustrate cas of the stages
of development of a primitive peogle. He digcovers
that the people who settled his community lived
simply with the 1little machinery to help them, with
few convenlences and much hard work; that these and
later comers to his community have brought with them
material things and ways of living; that living in
his cemmunity today shows development in many differ-
ent ways; that climate has great influence over life
in any oomﬂunity and that geographical features-
influence man's activities. olmllar facts are
learned about types of communities in Asia, Africa
and Burope. The child begins tc read and to use
maps and the globe regularly. He discovers that
there are present-day communities in the Anericas,
Africa, Asla and Europe where people still live with-
out much machinery or modern conveniences; that these
oommunities, nonetheless, differ considerably from
pioneer living in his own community. He discovers
that there are communities scattered all over the
world, under varying climatic conditions, where people
have thoughts, needs and feelings much like his own;
that these communities are influenced by geographic
features, customs and historical background which
distinguish each from the others; yet all are inter-
dependent in m“py 1nportant ways and that modern in-
ventions and man's increasing control over nature
emphaslze significant relatlonsnlp s which bind all
men together., Again he is drawn into the life of
his community throumh celebrating holidays and fes-
tivals which are commemorated locally and he finds
that similar feast and festival days and national
holidays are celebrated in many other parts of the
world.
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Topics in Grades Three and Four: Studies of
Communities.

(1) Living and working in the child's own com-
munlty today; in ploneer days; and in Indian times,
including celebrations and festivals as enjoyed in
each period.

(2) Living and working in selected types of com-
munities in other parts of the world, including the
various folkways of celebrating holidays and festivals.

Suggested Communities:

(1) Life in a Community in a hot damp region--
the Amazon basin or the Congo.

(2) Life in a mountain community or on a high
plateau, Switzerland, Scotland, Mexico or our south-
ern highlands are used as the locale in which a
particular community is studied.

(3) Life in a desert community contrasted with
living in a community where the land has been made
b - <
productive by a great river.

(4) Life in a community on a temperate island,
peninsula or sea coast--in a community in Ireland,
coastal Spain, Italy, Greece, Cuba or along the New
England Coast.

(5) Life in a Community in a cold country--Alaska,
Iceland, Newfoundland, Norway or Lapland.

(6) Life in a community of an Oriental country--
China or Japan.

ix
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Grades Five and

..

The program in the fifth and sixth grades is en-
larged to meet the expanding social interests of ten
and eleven year old boys and girls. It includes
studies of men's activities in the various regions of
the world and the relationship of each region to the
community and to the region in which the child is
living. Many studies still begin in the pupils' im-
mediate neighborhood or community but they now move
out each time from the immediate to the unational or
even its world implications. Problems are more
thoroughly analyzed and thinking becomes more compleX
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and scientific. Iliore and more emphasis is placed
upon cultural likenesses and differences and upon
the slow upward struggle of mankind for a more demo-
cratic way of life,

From the meny reports received it is clear that
the cooperating schools place emphasis at this level
upon helping the child understand variations in and
interdependence of living in the various regions of
his country and other countries of the world and
how these are influenced by physical features and
historical backgrounds. The child learns how settle-
ments are related to migrations; that people in some
sectiong of the United States have turned to manu-
facturing as a means of msaking a living; that making
a living through agriculture in different regions of
the United States has been greatly influenced by
geographical features and by the people who settled
in those regions; that our ways of living in some
sections have been influenced by the location and by
our development of natural resources--metals, forests,
the plains, wabterways; that seasonal changes, tempera-
ture, amount of moisture, altitude, soil, food and
work alffect modes of living; that climates in varilous
parts of the United States and the rest of the world
are due to differences in latitude, altitude, distance
from bodies of water and winds, and that peonle in
various sectlions of the world have become very inter-
dependent bYecause of diversified living conditions.

In brief, as developed in the cooperating schools,
such a study includes a preview treatment of the his-
tory and geography of the United States. It is not a
detalled study of the rise and development of our
lemocratic civilization such as would be undertaken
by young people in the junior or senior hizh school.
Rather it 1s the background and foundation for such a
study.

During these two school years the cooperating
schools also help the child understand more about the
lands and peoples of Zurope, Asla and Africa. The
treatment of this content is also a regional treat-
ment. The boy or girl finds that these lands, Too,
are made up of different regions and that in these
regions people live differently, do different kinds
of work and have different customs. He discovers
that people are constantly becoming more dependent
upon each other for the necessities of life; that
industrialism tends to center population in cities
and in certain regions, and that within broad -
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but derinite limits set up by the natural environ-
ment there are alternate ways in which every reglon
can be occupied and utilized. He finds that no matter
how far apart people may live, they are brousht closer
together by modern methods of rapid communication and
transportation. IHe becomes Familiar with and gailns
an gpreciation of the varied cultures of countries
other than his own. He begins to see that out of all
of these contributions, America is now developing a
culture and a background of her own, peculiar to our
ways of living and to our democratic beliefs, and
that since men are traditionally competitive, they
need constant practice in cooperation to insure the
survival and strengthening of democratic ways of living.
The following plans of organization for the
Grades Five and Six will give the scope of the work
for this level.

Grade Five

Suggested arrangement for regional study of the
United States: Northeast, Southeast, Middle States,
Northwest, Southwest and far west.

The following topics might be considered in re-
lation to each area:

dxplorationy discovery and settlement.

incorporation as part of the ilation.

Watural resources and climate.

Ihe people, their homes and communities.

Industrial, agricultural, mining, manufacturing
development s,

Cultural development.

Important leaders, places and events.

Contributions to the American way of life.

Other regions in the Western Hemisphere:
S i

Mexlico and Central America.
South American regions.
"Islands of the Caribbean.
Islands of the Pacific,

4l aska.

Canadian regions.

Topics to be considered:

Natural resources and climate,
The people: human resources.
Manner and customs,

food, clothing, shelter and fuel,



Transportation and communication.
Home and community life,
Progress toward democratic living.
Ways of making a living,.

Contributions to our mcde of living.

Play of CGrganization for Grade 3Six:

e

2]
o]

u

ested reglons of the old world:

po
&5

0

Africa:
Undeveloped reglons--primitive and jungle.
Reglons developed by outside nations,

Industrialized areas, Japan.
China, an ancient civilization.
Near Hast.

India.
fZurope:
Scandinavia,
Medlterranean Countries.
Jestern Zurope.
Entral Zurocpe.
Russia.
The Lowlands.
South Tast Burope.
The British Isles.

, O

Reglons of Asia, Africa, ZEurope, Worth America,
Australia and other island regions, South America.

Topics to be considered:

Watural resources and climate.

The people: human resources.

Manner and customs and religion.

Food, clothing, shelter and fuel,
Transportatlon and communication.

Home and community life, »
Progress towards democratic living.
Ways of making a living.

Contributions to our mode of living;"gg
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