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ABSTRACT

The purpose of thig study was to show the
relationship between the level of performance in the
school functioning of Indian students at urban training
institutions and integrational and supportive
opportunities experienced in their past lives. Factors
chosen to indicste the degree of integration and support
experienced were: the frequency of contact with a thte
settlement area, the value of adncaﬁioﬁ exemplified by
the family, the value of education exenplified by the peer
group, the predominant langnage spoken in the home,
accegsibili%y to communication medla, attendance for one
year or more ai an integrated school, experience with
formally organized groups and an experience of consistant
academic achievement.

The data obtained pertaining to past life
experiences was obtained from the respondents themselves
whereas the data pertaining to the level of verformance
was obtalned from facilities and personnel of the
Segional 0ffice of the Indian Affairs Branch in Winnipeg.

Findings indicated that a relationship existed
between a number of the factors examined representative
of integrational and supportive opportunities and the
levels of performance of the Indian students. Other

data obtained in examining some of these factors in

relation to the level of performance wasg ineonclusive,
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CHAPTER I
INTRODUCTION

Recently the social work profession, administration
of soclal agencies and other professional aunthorities have
focused much attention upon the integration problen of the
Canadian Indian as a member of soclety. This problem has
been accentuated by a rapld growth of the non-integrated
Indian population as the dominant culture has become proe-
gressively more complex and industrialized. The problem
may be viewed through humanitarisn and utilitarian cone
sideration as eriteria for evaluating the significance of
social problems,

In consldering the problem from a humanitarian
view.psinﬁg & realization has made itself evident that the
present non-effective adjustment of the Indian ean be cone
tributed not only to a lack of verception or capacity on
the part of the Indian, but alsc to the unrealistic demands
and expectations made on the part of the dominant culture,
As the complex society of the White man evolved following
his immigration to the New wariﬁgifew opnortunities were
presented for the Indilan e adapt and adjust, Consequently
a segment of the ponulation was alienated, which alienstion
resulted in many of the basic needs ofthis people remaining

unmet.

gl@
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The utilitarian concern has arisen from the prew
sultant dependency of these people upon the zoverrmment for
their livelihood, =z dependency in large, created b? the
society itself., This concern has heen magnified in the
attention focused on the number of these people in

correctional iagtitutions dne to deviant behsviour that

j’tﬂ

hag resulted from cultursl and social maelintegration.

From the viewpoint of the Indian, the integrational
problem has become acute., Beecause of 1ty they as 2 people
have become alienated and isolsated from a euliture
ﬁct@ﬂtia 1y capable of satisfying their physical, social
and psychological needs which as mention ned,; remzin unmet.

Technological advancement within modern snd ine-
dustrial socletles, of which Canada is a representative,
places great demands upon its membersg, Soclety hag
recognized that the edueational process as part of the
social welfare services of a social system, is vital in
assisting man to cope with problenms {mainly related to
enployment) associated with this bPhenomenon, Education
thus becomes instrumental in assisting men %o funetion in
this type of soclety. Hence, our research group focused
upon the educational achievement of the Indian in view of
the important role 1t plays in the integrational Process.
In viev of the culturail and soclel malintegration of the
indian in relaiion to the dominant cultureys and a

recognition that various factors of the Indian culture

stand in opposition to the values of our modern gocliety,
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concern developed about the nature of these fachtors. It

i

e educational achievewment of the

dr
for)

was conjechtured that

%

Indian student would largely be determined by his ex-

posure to the values of the dominant culture as presented

in integrational opporitunities presented within this ecultur
In representing one of three aspects of an overe

all study, the purvpose of this project was to exanmine

some of these Iintegrational opportunitiss experienced. The

topic of our study, based on the above conjecture, was to

a

determine whether there was a2 relationshiy beitwesn the
present performance of the Indian student in an urban
training instltutlion and the degree of integrational
ooportunities and supnori exverilenced in the past. The
other two groups involved velated the level of performance
of the student to his present 1living situation and to his
formal and informal associations in the community
r@spéetively. The focus of this study wasg upon the
designated factors of past 1life experiences of the students
aﬁ éhey related to present performance in the urban itraine
ing institutions. This study is of vital concern to the
profession of ﬁacial work and related social agencies since

experience has shown that failure in the integration

process as evidenced in the lack of achievement in ourp
present educational systewm leads to a diversity of social

problems,

Students sslected for this vroject were enrolled

in the different vocatlonal institutions in Winniveg




through the sgponsorshiv of the Indian Affairs Branch in
Winnipeg. This is the Manitoba Regilonal OfFfice of the

n

Indian Affairs @rén&h of the Canadlan Devartment of
Cltizenship and Immizration.t

1t ig the alm of the Indian Affairs Branch to ralse

the standards of Indian people and to furnish them

wi?h skil@s and e@me§ticg t@men@ble them‘ta %mtegyate

fully if they so desire in off-reserve life,

in order to implement the sitated purpose an
educational program was set up in 1948 by the Department
of Citizenship and Immigration to enable Indian children
to receive the sawe kind of educational opportunities as
White children. This prosran included a plan to bring
Indian students desiring & vocation which required traine
ingy the opportunity to go to 2 centre which would provide
them with the necessary training. In this psrticular
study, the students performance within the period of
September 1964 until December 1964 wog considered. The
students of our sa=ple were locabed im‘various homes
throughout Metro Winnipveg. 1In view of the purpose of
this study the group restricted its congiderations to
environmental factors rather than developmental ones.
This study applied to Indian students ranging in

age (rom eighteen to twentyefive who had been living in

the rural districts covered by tne Reglonal Office of the

ETO be referred to hereafter as the Indian Affairs
Branch,

“Canada, Department of Citizenship and Immigration,
Indian Affairs Branchy Indian in Transition, by Roger
Duhamel (Ottawa, 19461 )

5 Pe L,
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Indian Affairs Branch., The students were sponsored by
this organization. The population consisted of siztye
nine studentsy from which & sample of fifty-six students
was oblained conslsting of thirty-seven mele and nineteen
female students. These students were residin ng and study-
ing 1n the urban community of Vetro Winnipeg.

This study limited itself onlvy to the factors of
past 1ife experience in relation to present zcademic DEP-
formance, as the other two.study groups involved were to
consider some of the other factors involved that would
effeet school functioning. As previously mentioned, a
study of current literature writiten about the in%@gfa@ian&l
problem of the Canadian Indian substantiated by personal
exaerieﬁce with this issue by a number of the members of
our research group, led the group to conjecture that in
view of the alienatlon experienced by this segment of the
Canadian population in conjunction with its distinet eulsure
contalning values that contradict some of the basic values
of the dominant culture, past integrational opportunities
would effect their current acadenmic functioning. In view
of our concern sbont the relationship between the present
acadenmiec functioning of the Indian student and hisg past
1ife experlences, the following hypothes is emergeds that
the level of performance of Indian students at urban train-
ing institntions varies directly with the degree of

integration and support exverienced in thelr pasgt.

Level of performance is 2 measure of & studente
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academlc and disciplinary standing as evalus
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‘guldance counsellors of the Indian Affsirs Branch. This
weg based largely upon information forverded by the ree
spective institution. For the purpose of this study,
performance was cabegorized into three levels: level I
indicates that a student did not meet winimal standards,
level II indicates that a student met minimal standards
only, whereas level III indicates thabt = students standards
excelled the minimal standard., Urban training institutions
are formally organized educational institutions carrying
functions general to all schools, as a part of the
educational system ineluding high schools, pre-vocational
and vocatlonal training institutions, Integration ?e9ers
to the maintenance of & separate cultural identity of the
Indian with some sharing by them of the valueg of the
dominant White culture, The extent of this process can he
measured by their past formal and informal 1life experlences
prlor to entering urban training institutions. Formal
learning experilences are those derived through a school
setting and membership in formally orgzanized groups, namely
day, residential, and integrated schools adhering to
governuent established curriculum while grouns considered,
were those with stated educational objectives. Informal
learning experiences were those cultural and soclalizing
influences exerted by the family, peers, and significant

others in the community. Suvpport refers to educational

encouragement from the family and peers as experienced in
g ar




thelr formal and informal learning experiences along wit
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Concomitant with the main hypothesis our research
group defined some of the facbors of past 1ife experiences
representing onportunities for integration and suvvort go
2s to make them more usefnl to our socizl work practise,
We recognized that accessibility to a Whibte settlement
area would offer wmore opportunities for the Indian to come
into contact with people of the dominant culture. Thig we
felt, would increase the resvondents perception of the
breadér culture about himy resulbing in his beinz able %o
do things that would assist him to cope in & mere complex
gsetting., Assuming that these communities with which he
came into contact would offer integrational opportunities
to him and that he wonld utilize these opportunities, we
hypothesgized that the level of performance of the student
would vary with the freguency of contact he had with the
White settlement area.

In conjunction with seeing the importance of the
degree of integration as a factor in effecting a students
level of vperformance we also felt that psychological
support was a major factor as well, Because of the in-

fluence that the howme has in shaping a verson's ideas and

.establishing the basgis for an individual®s philosophy of

1ife and because of the affect that the values and beliefs

of one's peer group can have on the actions and decisions
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of the individual pevson, we hypothesized that the re-
spondente lavel of verformance would not only vary with

1ls parents atititudes to sducation bub alzo with the heliefs

£

and attitudes that hils friends had toward education.
Succass in any school in Manlitoba depends largely
upon the abliify of the student to think in absitract ternms
and nis abllity to express ldess verbally. Hence, 2 good
grasp of the Inglish language 1s esgential for satisfactory
school performance. If the student cannot handle the
1angu?gg gatislactorily he will lag in his studies and bee
come discouraged, With this iﬂ'mimdﬁ the proup hypothesized
that the present level of performance of this siudent would
vary with the fact as %o whether the student had or had not
spoken Bnglish in his home orior to school attendance.
Communication media play a vital part in communicate
ing to people ths ideas and beliefs ef the goclety in
gensral, It 1s through televislon, radioy and printed
materlal that individuals can see the progress of goclety
and what 1t expects of its members for this prosrsss Lo be
achieved, Wonld it not be reassonable to conjecture that
exposure to media such as television, radic and newspapers
would introduce the individual to The values and
expectations of the dominant culture which in turn would
effect his present level of performance at school? Ve
hypothesized that 1t was,

i
A striking factor in the testimony of the Indian

g
students of the past and other indiginous leaders of Indian
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Sub=-standard facilities and level of teaching would he

important factors. On this basgis the group hypothesized
that present performance 2t school would vary with the
consistency that students experienced in their past
academie performance.

in summary, the following sub-hypotheses were
formulated:s

1. The greater proportion of students perforning
at levels 1T and ITI have had freguent contact
with a White settlement area whereas the
greater provortion of students performing at
level 1 have not had frequent contact with a
White settlement area,

2, The greater pronortion of students performing
at levels II and ILI have had associations
with a neer group which valued edncation wheree
as the greater proportion of students periorm-
ing at level T have had associations with a

peer group which 4id not value education.

3. The greater proportion of students performing
at levels IT and III have come from a family
which valued education whereas the greater
proportion of students werforming at level I
came from a family which d4id not value
eduncation,

b, The greater provoriion of stndents performing
at levels II and III have come from & home
where the predominani language spoken was
English whereas the greater proportion of
gtudents nerforming at level I came from a
home where the predominant language spoken was
not English.,

The greater proportion of students verforaming
at levels II and III came from a family where
they had access to communlcation wedia where-
as the greater proportion of students perform=
ing 2t level T came from a family where they
had limited access to communication media,

The greater proportion of students performing

2t levels II and IIT attended an integrated
school for one year or more wihereas the greaber




proportion of students performing &t level I
had experienced only day and/or residential
schools,

7. The greater proportion of students performing
at levels II and III had experienced one or
more formally organized groups whereas the
greater proportion of students performing ab
level I had not experienced membership in any
formally organized groubp.

8. The greater proportion of students performing at
levels II and IIT experienced consistent aca-
demic achievement whereas the greater provortion
of students performing at level I did not ex-
perience consistent academic achievement.

In determining the frequency of contact with a

White settlement area the group decided that the dividing

line with regards to frequency of contact should be three

contacts or more per year, and/or & residence period of one

year or more in a White settlement ares excluding living

arrangements at a residential school in a White settlement

area after grade seven. Value of education on the part of

the family and peers was defined in terms of encouragement

" given to the resvondent in relation to educational achieves

ment, The term family was used to describe the unit of

husband, wife, and children regavdless of the legality of the

marriage, Communication media referped

of radio, televis newspapers and magaszines in the home.

Limited aceessibility to communication media cccurred when

the student had access to two or less of the media mentioned.

An integrated school represented 2 school located off the

reserve and attended by both Indian and White students,

while formally organized groups were those with explicit or

implicit educational objectives. Consistent acadenic
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éehievam@m% is the abllity of the student %o progress withe
cut failing more than twenty per cent of hig grades,

It was assumed thet these students as members of an
ethnic group would share a common value orientation, with
many beliefs that conflicted with the dominant culture, 411
the teachers of the sample students were sssumed to have
attained at least the minimal level of teaching qualif-
ications and skills required by the Department of Education
for their respeetive grades taught and that 211 students
received uniform exposure to these qualifications and skills,

The method of our study was to interview the Indian
students attending urban training institutions in thelr
boarding homes, using the formal interviey technigue, Bew
canse of social and ecultural differences between the ine
terviewer and the interviewee gz series of several interviews
were undertaken with the respondents so that a relationship
could be established wherein the respondent would feel free
to answer the guestions listed on the schedule, Following
an exnloratory interview in December 1964 the respondents
were interviewed twice in January 1965 to complete the
questionalre., Questiions were structured to secure infore
mation relating to the variables as stated in the sube
_hypotheses. Questions such as those regarding farily size,
oceupation, and education of parents gé?e asked to further
indicate the support orp lack of support that the studerts
we?e experiencing with regards to their educational eh»

deavour., All guestions were incorporsted into a composite
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schedule designed %o obtain 21l the information relevant

%o our studv. The schedule was tested on a group of Indian
students who hed previously completed voeational courses in
Winnireg 2nd fo lowing an analysis of data, revisions were
made, Recorde of the resvondents as kept by the Indian
Affaires Brareh contalning reporits of the students academic
standing suonlemented by the verbal reporis of the guidance
counsellors vrovided the other relevant data,

In the snalvsis of oup findings, our group decided
on a specified number of contacts whieh served as a divide
ing line to determine whether these contacts were frequent
or infregnent, Thereunon the respondents were classified
aceording to their level of prerformance and in turn, the

stndents aceording to their levels of perfornance were

3

crose~classified with the number of contacts they had with
a White settlement area. The respondents were then
divided into two categories sccording to their assoclation
with the vartienl bear grouv. The levels of performence
of the stndents were also cross-classified with families
which 414 or d1d not value education, In 1like manner,

the students were classified into other categories such

]

as: those who had limited or adequate access %o communication
meﬂia§ those who axperienced integrated or just day and

?wgzﬁmnﬁﬁﬂl gchool, those who belonged or did not belong to

one or more formally organized groups, and those who exw
rerienced or 414 not experience consistent academic achievee

ment. These categories were then cross-classified with the
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level of performance of the students, Within the limits
of our study, other interesting and relevant data wes

noted and analyzed,




BACKGROUND OF THE STUDY

The topic of this study is concerned about the ree
lationship between the degree of educational achievement

and the past life experiences of the Indian student. In

this chapter, a close look will be taken at the ex-
periences of the Indian as a member of his ethnic group

and how these experiences relate to the integrational

process with the dominant culture. The distinet cultural

or value orientation of any ethnic group plays a major
part in Influencing the actions and ideas of the individusl
who emerges from that grouv. Zﬁ gxamining the Indian
culture and recognizing its distinctions from that of the
dominant eculture, one can appreclste the difficulties enw
gountered 1n the integrational process by the Indian in
our society today.

In the recent pagt much has been writiten on the
"indien Problem" as experienced by both the United States
of Amerlca and Canada., Whereas variance is shown in the
treatment plan or method chosen to cope wiih this problem,
even on & state and provincial level within the respective
countries, the ﬁi&gmssis thereof 1s always common and cone-
slstents the problem being dealt with concerns itself with
a soclo=cultural conflict and not a racial conflict.
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George A, Boyce, in a lecture prepared for the sizth
‘annual conference on Indlans and Metis in Winnipeg stated
that Y"the primary cause of the problems faced by Indians

il This statement is verified

and YMetis is 2 cultural one
by a study that was performed in 1958 on the Indians of
British Columbia:

For ths middle-class Indian in Vancouvep varticsl

wobllity, social participation, and inter-marriage

are not restricted. The soeial distance between

Indians and Whites in Vancouver 1s not significant

on the scale of distances betwsen Whites and other

Whites of different statuses and interests., There

is considerable interaction between Whites gnd

Indians on this general middle-class level,

In other words, the factor which alienates or
isolates the Indian as an individual or as s member of an
ethnle group from the dominant culture of the soclety iIn
which he lives 1s his cultural orientation which does not
‘parallel that of the dominant group-nembership within society.

Culture very often is thought of in terms of the
material as expressed in the unigue peculiarities exhibited
by a eultural group., With reference to the Indian, the
teepee, the raln dance, and the feather headdress, are
usnally assoclated with the Indlan culiure. It is true

that these tangible oddities do comprise a part of the

iﬁeayge L., Boyce, "New Goals for People of Indian
Heritage," Paper read at the 6th annual conference on
Indian and Metis, Winnipeg, Manitoba, Feb. 24=-26/60,
Ds 10 (mimieographed)

“H. B. Hawthorn, C, S, Belshaw, and S, M.

Jamiesony The Indians

e tndians of British Columbia (Los Angeles:
Us of California Press, 195 38
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Culture is & us batraction, not & pile of
physical objects It 1s a systenm of beliefs,
values and expressive symbols which governs man's
relations to his fellow man and to his envircen-
ments It is §§ss@ﬁ on to new generations vie
communication,

& simpler formulation of this eoncept is presented

in the following definition:

Culture is defineable as the soelal inheritance,
the set of customs, attitudes §m§ beliels acgulred
by 2 member of a soclal group.

~ﬁultufal influences play a vital part in the pere
sonality and character formatlon of any individusl as a
& member of a minoriiy or a
groups LEvery distinet soeciety communicstes to
1%s new generation very early in life a standard pilcture
of valued ends and sanctioned means of behsviour that ig
appropriates Thug the behaviour chayaéteris“i&ally taken
is determined in pert by the culbure of the ocietve
In reviewing the definitions given for the concept
~of ecultnre, utmost significance is vendered %o the none
material sgpectgs namely its beliefs, velues, and attitudes.

The values of a culturs from which are derived its beliefs

and atbtitudes sre seen as "those things or achievements

lHarold L. Wilensky and Charles W. Lebeaux,
industrial Socisby and Socisl Welfare (Vew York: Russell

Sage Foundetlon, 1995), D. 342

QH@ B Hawthorn et al. on. ¢its Pe 17.
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which the communiiy considers goody and therefore Lo be

sgaght“i e&nd thus are the driving forces behind the actions

of an indlvidusl as a member of that ealture. Thus,

3y
e

¥historically derived sad selectbed values ropresent the
ggsential coro of different culiures which can be dise
tinguished in terms of such values."s

There is a philosephy behind the way of 1life of

every individual and of every relatively houo-

genous g?agp at any given polint in their
higtoriess-

In the past frequent attempis have been made to
integrate winoritlty groups existing wilthin a dominant group
by changing the external cultural expressions of that group
to parallel those of the dominant culture. With reference

to the Indian, matters such as ceremonials and language

[

wers seen as basie facborg standing in the way of successge
ful integration. Many of the early residential schools

forbade Thelr students fto speak their own languages, feele
ing that 1 these were changed the process of integration
would be greatly enhanced. In view of what has just been

said zbout culbure and the siznificance of its value

1Ifwin Ts Sanders, The Communltvs An Introduction

. _Social System (Wew York: The Ronald Press Co.,

y

251vin S. Shapiro," Social Conflict and Changing
Values in the Frocess of Acculturation of the Indian
Canadlan: Some Implications for the Practice of Social
Work" (unpublished Masters dissertation, School of Social
Work MCGill Unlversity, Montreal, 1962), v. 2.

3Florence R Xluckhohn, "Dominant Variant Value
Orientations,” Personality in Nature, Socciety and Culture,
ed, Clyde Kluekholn and Henry hA. Wurray (New York: Alfred
A, Kﬁ@pfg Inﬁag 1961}5 Do 32‘?’60
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orientation, the folly of this rationale becomes apparent.

Rather bthan the vrocess of integreation belng enhanced, it
was reiarded as the Indian

7,

i
ien felt that the few things that
he did possess were being taken from him by the White man.

In speaking to an Indian a CBC radic announcer commenteds

One of the essential siemenis is langusge. In
many parts of Canada it was officisl policy %o
forbid the Indians to use their own languages,

to force them te learn Fpnglish, And this
together with suppression of the native religions
and ceremonles, resulted in the situation Ceorge
Clutesy and his sister, Mrs. Annie Hayes are
Lrying to remedy:

George Clutesy comments: I think we should not

have gone down so low as we done orior to the

coming uv again. In the process "they" had a

great deal to do with the killing of our spirit,

with the wrenching from our vary iilves of the

incentive to be our own selves.-

Because we are concerned about the past experiences
of Indian veovle in this project and want Lo see the effect
that this experience hes upon their thinking ang doing
1t vould do well to briefly examine the value orientation

of this eculture and see how it compares and contrasts with

that of the dominant culture of our society. Even though

recognition will be given to & general over-zll Indian cule
ture the writer is aware that there are Indian groups "each
of which we assume to have its own distinetive eultural

values and patbterns of character@“? Geographical location

itself is often responsible for variations within a given

loanadian Broadcasting Corporation, Ihe Uav of
the Indian (Torontos CBC Publications, 1961), pe 27.

2 . .
H. B. Hawthorn gt al., 0v. ¢its P. vi,




iy aomtrast
g, Howevar Gian does pPossess Lons
common culitural valuoes and patberns of character just as
the White or ¢

orientsation,

common reaciion
ing observation:
Simca our primary concern wag the needs of the
ndlsns in relation to legislablon and offizlal
aeti@n we havg essaved rather Lo set down the average
or over=-all reactlons of Iadians to a numher of
common but gital situationg such as involved in law
anforesuent, employment, education znd adwminisiration,
In examining the valu@.@yi@atatiaaﬁ of
Florence Kluckhohn's ¢ 2l scheme will be
scheme ag pressuted “permiig a systematic ordering of culw
turael value orlentations within the framework of common
humaneuniversal-probls ssetne first fundamental
assunptlion upon which ths conceptual schems is hased lsag
There is & limitsd nunber of basic human problems for which
all peoples at all times and in 211 places must fine scme
solution,"?
0f Tive common human problems singled out as those of
key importance, the four will be stated that wost set the

Indian culture apvart from that of the White enliure.

‘Ibid.

2F§6?@m@@ Re Kluckhohny 0bs clbs pe 346
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1. What is the relation of man %o nature?
2« What 1s the significant time dimension?
3. What is the valned personality tvpe?

Y

Y. What is

b

the dominant modality of the re-
lationship of man to other man?

Thus, whereas the problens can be regarded as
constant in any one soclety, the range of possible solutions
will vary, and in varying are responsible for the different
value orientations possessed by different cultural groups.
The orientation of the Indian presented within this frame-
work 1s the general over-all reaction of the Indian who has
experienced a mininunm am@unt of acculturation with relation
to the dominant culiure of our society.

In examining the Indian personality, perhaps the
most striking factor encountered 1s that he is present
orientated in contrast to the future-orientated individual
of the Whilte eulture., Satisfaction occurs if the demands
of today are met wheress satisfaction for the White person
occurs only when the deménds for Lomorrow are being met es
well. Because of his h@?itége$ the Indian learned to put
himself in harmony with matu?@’iﬁ order to satislv his
basic needs; whereas the White attaches value toc the
conecept of mastery over naturs and achieves satisfaction
in adjusting this to suit his needs., The result is that
the Indian is havpy and content with who he 1s and 13 not

that concerned about Becowming which can only be achieved

through doing which is twypical of the thinking of the White
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man, Whereas the Indian out of past necessity has Ffound

1. 8

it necessary to think of other, the White, out of present
neecegsity thinks only of himself,

Thus the value sysbtem of the Indian 1s based on

two central concepts: sharing and feelings, »..88
the greatest virtue wag to equalize possessions

and food between the haves and have-nots. «..thers
segmed to hin to be no use in trying to master
nature because he believed that only by his feeling
for nature could he understand and make productlve
use of her and ceccasionally outwit her.

In contrast, with twe concepts central to
the White valune systenm conslsted of acguiring and
thinking. This engendered & high regard for the
accunulation of material goods on an individual
basis mainly through, the "rational man"” whose basis
is reason and logilc.

In view of the conflicting value orientation be-
tween the Indian cunlbture and that of the White culiturey, the
situaﬁieﬁ has presented itself where a aminoriiy group of
p@éple has become isolated and alienated fron the soclety

at large. There was a time vhen this minority was a

guite canable in coping with its immedlate environmente.
It wes his present exposure o another culture, since
having become the dominant culture, which has resulted in
hig inheritance of the %itle "inferior citizen" of our

society, He is seen in terms of deviancy not only as an

Pl

ndividual but as a group at large.

The Indisn had technical and even social superiority
under one set of conditions and that the new cone
ditions favor the Whites %eeaasg they are derived
from the culture of the Whites.

IE1vin S. Shapiro, 0D, cit. De Do
zﬁa B, Hawthorn et al. 0D. e¢it. De 59,
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Beeause of the vast numbers of lmmigrants thatu
arrived in this counbtry within a relatively short time
span bthe vericd in which the Indlan people became a
minority group from a majority group was very short. Time
was not available for the Indian to adap»t and adjust
gr&du&liy to a way of 1ife which stood in marked contrast
to what %@'reyreseﬁtede A social struchbure soon arose
whiech valued achievement and econoric progress, and because
the Indian did not Fit into this parbtleular syndrome he was
pushed aside., Tracts of land were given to the Indlan and
a situation was created in which the Indian could maintain
his was of thinking and doing. Hence as the deominant cule
ture continued to achieve and to progress the dlstance
(social and econonile) between them and the Indian segment
of population, nicely put away in these tracts of land,
continued to increase. It was when the number of the
minority began to increase %o the point where the solution
of the past as sought in allenation was no longer adequale,
that a concern for the Indiazn arose. The Indian had now
become a problem because the soclal distance between hime
self and the dominant culture about hinm had bsconme so
great that he could no longer fend for himself, soclally
or economiecallyv., Thus the Indian Problem developed as ve
know it today.

For a soclety that values economic progress and

achievement the Indian Problem now had become one of

great concerns
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For a progressive economy, the most iluportant of
all resources are the people. A healthy econonmy
and prosverous citizenry go hand in hands When
any segment of the population is not contributing
to the economy to the fullest extent and 1ls lead-
ing & ﬁ&?ﬁlﬁal or sub-marginal @Xﬁsuemceg it is
cauge for study and correctlon.=

Because of & social system thet has been created

in which there i1g no functional place for the traditional

Indian, with the result that they have become & dependant

segment, the time for siudy and correction has arrived,

ind the importance of eéducation in modern society
is not limited to the higher orders of talent, A
corplex socliety is &@peﬂa&nt every hour of every
day uvnon the capacity of its people to read and
write, to make coumplex jJudgements, and to act in
the light of fairly extensive information., When
there is not this kind of base on which to build,
modern sociazl and economic developements are simply
impossibles, And if that base were to desappear
suddenly in any complex society, the whole injiricate
interlocking mechanism would grind to a halt.

Reference has already been made to an attempt put
forth by the government to cope with the presented problem.
Reserves were established with the hope that the natural

resources therein would provide an econouy grealt enough to

satisfy the Indians' needs, while alienated frow the rest
of soclety. In the meantime, howevers resources have been

devleted, which never really appeared to have been adeguatle

liean H. lagasse, @geA?eggﬂgwgfmlwa“anuAaQ%fp?“
n Manitoba, & Study of the Population of Indian Ancestry
Living in Manitoba, Winnipeg, Manitoba, Febrmary, 1959,
Tnderteken by the Soeial and Economic Research 0ffice
(Winnipeg, Manitoba: The Dena?tm:nt of Agriculture and
Immigration, 1959) 1¢$ 12k

270hn W, Gardner, Excellence: ﬁa;wg B il
&“Excelwentw%@o? (New York: Harper and now Publvsh@rsg
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for the Indisnsg’ needs, and rether than & solubtion being
? &

found to a problem, the prohlem 1tself appeared Lo have

with the Indian Problew have unaniwmously reached the
decision that the answer to the problem lles not In
alienztion but in integration.

Fiad

esothe underlying vurposge of the Indian Adminige

tretion has been tﬁ prepvare the Indians for full
cibizenship with the sewme righits and responsie
Bllities as those enjoyed and accepted by other
wenbers of the communiiyes The ultimate zoal of
our Iadian nolicy i% the integration of u%e Indians
into the general 1life an& econowy of the country.”
Eﬂtegwa ion is & %?ocess that must be consclousliy
worked at by both sectavm of the population inva?vaﬁg the
majority a8 well as the minority. The ninority aust be
willing to utilize the opporitunitles presented lor entry
into the dowminant culiure bubt the onus lieg uvon the
majority to oresent the opportunity Lo the minority for

this purnose. 1t would seem that "we stlll think of our

predecessors on Canadian soil as primitive and backward if
nod deg@ﬂ@?ategﬂg mainly becauge the opportuniity has not

heen adeguately presented to the Indian in the past for
him to prove himself capable of becoming soclally and

economieally independent. In areas where opportunities

T

Canada, Deparitment of Citlzenship and
Immigzration The Cenadisn Indian A Reference Paper,
(Gttaw&9 1957,

10.

25lvin S. Shapiro, Qne ¢lt. p. 25,




have been presented to the Indian, acculturation has taken

place as the Indian has not only integrated bub assimilsted

otn

nto the dominant culture.

T

The grestest opporbunity that the donminant culiture
can provide for integrational opportunities is that of
education,

The Honourable ¥llen Falrclough, Minister of
Citizenship and Immigration has stated 1% (gim of
our government) clearly. "The fundamental ainm of
the government's policy towards Indians, she said,
1s the gradual integration of our country's
fagtest-growlng ethnic group into the Canadian
community”, With this end in view, she makes
education her chiefl agent, "Education is the key
to a promising future for the Indians, she sald,
and our policy is to make school ga@iliti@s
aveilable to every Indlan child."

It is demceratically sound for the larger soclety
o ineglst on providing education of the type which
will reduce dependance on social welfare agencies
and increase the economic stability of people to a
polint where they are susjaining expenditures for
thelr public facilitiles.

As was emphasized in the beginning of this chapter,
the developnent of personality and character is molded by
the culture within which this formation takes place. It
has been sald thate

the baslc personzlity tyve for any soclety is that

personality configuration which 1s shared by the

bulk of the soclety's members as a result of_ the
early experiences which they have in covmon.

18&%&&39 Department of Citizenship and Immigration,

Indian Affairs Branch, Indian in Tr tion, by
Roger Duhamel (Otbtawa, 1961); p. 10 ‘

2Jean H. Lagasse, op, eit. II, 118,

3Florence R. Kluckhohn, obs. ¢it. pe 34,
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Because of this acespled fact, the importance and
signifi@aﬁee of school experiences for the young Indian
cannot be over-estimated. TFor the young Indian the school
becomes an opportunity where he can become acguainted with
the values of the dominant culture which will assist him
as he grows older to establish himself independently withe-
in socilety,

Aeg Kelly, an official of the Indian Affairs

Branch and himself = Halds Indian admits "at last

we are waking up to the stark fact that if we

want to gel ahead, we must educate ourselves.—

Because of past experiences which have not brought
forth the best of the Indian, doudbt has been cast upon the
capacity of the Indian to become educated and cavable of
coping independently in 2 modern industrialized socileby.
However recent experience has proven otherwise. Inspite
of the limited amount of osul-of-school experiences which
the Indlan has experiencedy; to prepars him for educational
combat, the following has heen stated:

Some of the Indian students achleve a goond level

of scholarghip, and a2 few have taken honors in

their classes. Teachers indicate that as a2 group
they do ng better or no worse than the White
students.”

However, in order to achleve the goal of integration

through the educational process not just any school

lcanada, Department of Citizenshi and
Immigration, % ian A%fa? graﬂch, 00, cite. Pe 15,

2John Dallyn and Frazer G. Farle, A Study of
Attitudes Towards Indlans and People of Indlen Descent
(Toronto: The Canadian Council of Christians and Jews,

1959)9 Do 12o
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situation will suffice:
In areas where Indisn and White families live in
the same district, the present policy of having
Indian children a%ﬁemd their own school falls '?
short in terms of the goal of cultural assimilation”
Senator James Gladstone, & sueccessful Blood rancher
says, "When an Indian is sent to an Indian school
and mixes only with the people of his own race he
does not get the training ﬁeeessagy for hinm to
compete in the world azround him.”
The almp or goal of education with regard to the
Indian is not to provide an education for the sake of
glving him an education but to use 1t as & tooly as an
ingtrument, in bridging the gap» between the two cultures,
permitting soclal recognition and sconomic stability for
the Indian.
The average deprived person is interssted in
education in terms of how useful and practical it
can be to hinm, Education provides the means for
more and different kinds of employment, 1t provides
a more secure future. Education is degired to ene
able him to cope battﬁf with the everyday problems
of a complex soclety,
In secordance with the aims in mind, it is hoped
that the education given will thus assist to develop an
enployable personality who hag acauired marketeble skills.

if one considers the develooment of & work personallity as

170int Submission by the Canadizn Welfare Council
and the Canadian Asgociation of Social Workers to The
Special Joint Commission of the Senate and the House of
Commons to exemine and consider the Indian Act, January,
1947, p. 8: (mimeogravhed)

QCaﬁada5 Department of Cltizenship and lmmigration,
Indian Affairs Branch, Indian in Transition, p. 19,

3ppank Riessman, The Culturally Deprived Child
(New York: Harper and Row Publishers, 1962), pe 13,




growing out of the soclo-cultural environment in which a
person lives then 1t is hoped that by changing the cone
ditions (a8 in zn aggressive aducstional programme) birith
will be given %o 2 work personality thet csn cope with
the demands of a modsrn complex saaietyul

The desglire for better educstional facilities will

continue Lo mount as formal schooling bhecomes the

surest way tg_achiéve social recognition and
gconomic security.

Thus in taking @« very pragmatic approach in the
provigion of education to the Indlan pesple the goal can
be achieved in which the Indian can be recognlzed as
becomlng a psrt of the general socleltyy, as one who is
sble to galn economic security for himself and thus
maintain the dignity and worth that is becoming to any
menber of 5 democratic society.

If agpiration-changing type of informstion is made

available along with vocational itraining

opportunities; the type of 1ife followed may be=
come ﬁifferen% both for those who nmigrate to urbhan

arsas and thoses vwho ramain in reserves op
settlenents,

Reference has been made $o ths value orientztion
common Lo the Indians as a group who have been ascculinrated
only to a minimal extent, However, we have also seen how
the Indilan will respond to cpportunities presented by the
dominant culture for the development of his welfare,

«

within the framework of & different socisl structure, by
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making the neces
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ments to make th

s possidble. The Indian llke any other

P

pergon wants the bsst for himself and his own. His
traditlonal value orisntation provided this in its

appropriate sebtting,. His new value orientation as acqulred
through an educational process will again enable him to
develon to his full potential,

o person or group of people ¢an change from one
way of 1life to another 1in a shart periocd of time, The
material aspects of culture mey come and go gulckly with
the advent of new inventions, but values and bellefs in
becoming an integral part of the p@rsanality can only be
modified a2t & gradual vpace. A person's heritage consisis
largely of values, beliels, and customs., No persecr thinks
lightly of his heritage as this constltutes a vital part
of his identity aﬁ“ worthiness as an individual member of
a society, be he a member of a dominant or of & sube
culture.

In contrast %o the general culiural change, many

Indian communitles show little sizn of losing

their zeparate identity. I

One of the important things to know if possible

abont a person's d@vaiagment is the identification

he has made along the way. Absence of strong or

worthy i@%ﬁ%iii@&%iﬁg figures may badly cripple
hig own integration.

14, B, Hawthorn et al. Ope Gite. De 13.

2riexander H. Leighton, John A, Clausen, and
Robert ¥, Wilsonm, @éﬁiQFatiQiswiﬁwﬁﬁgiﬁlmﬁﬁYﬁﬁiayﬁv
(New Yorks Baglc Books Inc, 1957}, pe 22,




On the basis of this avgument, those concerned

with the Indien Problen btoday will strive te bring reform
through a process of gradual integratlon rvather than ,

o o e e ss n gz s s
foreed asgimilation. Foresed assimilation only brings

shout & change of ceiion wheress gradual integratlon will

:sis from which
directives emanate that lead to the goal of success., It

appears inevitable on the basils of past expsrience that

integration will lead to assimilation but this process

must come from within and cannet be imposed from without.

If present trends are maintalned, change will gzo
on fo 2 finsl point of nserly complete cultural
agssimilation and racial amalgamation. In contrast
to this however the majority of Indians and the
majority of their communities are still separate
and different from the nom-Indians® in language,
attitudes, gconomy, and socilal relationships and
other ways.”

Within careful limits, then, the goal of policy
should be an adaptation to present and to future
needs, but a sharp distinction should be malintained
between trying to force assimilation and allowing
For continuing change wlth careful attention to
timing and initiative,

The process of gradual change is best demonstrated

in the Community Development programmes as established in

the province of Manitoba:s

The terms Community Develcpment has come into
international useage Lo conncoie the processes by
which the efforts of people themselves are united
with those of the government to improve the sconomic, ~
social, and cultural conditlons of communities to ~
integrate these communities in the 1life of the

1H, B, Hawbthorn et a8l. 0p. cit. v, 12,

21p1d, pe 1.




nation and to enable thew to contribute fully ito

national progress. se..an attenpt to help people

help themselves. ...1t provides the only reason-
able opportunity for the people helped to parti-
cipate in the process and to take part in
decisions that inevitably shape thelr lives,.t

As economic securlty and soclal recognition are
attained within a communlty, those out-of-school
experiences will be experienced which are reguired for
any child to succeed in school. Thus those educational
experiences which are responsible for ereating the
necessary out-of-school experiences for children will he
reinforced to the point where the final goal of
integration has been completed,

Most of the Metis and Indians born and raised in

a2 predominantly White e@mmunitg are well on the

way to successful integration.

Because of this recent success, a faith in the
capacity and potentials of the Indian people has been
strengthened to the polnt where those concerned with the
Indian Problem are now assured, that given the opportunity,
the Indlan will resolve his own problems with assistance.

Higher education means of course that Indian

individuals may choose the path of noneiribal

agsgimilated 1life,s But it z2lso means that Indian

compunity 1ife will soon be in the handes of a

generation of educated Indians. Some communities

may choose to disband with thelr members going

their separate ways; others may want to carry on
group life for an indefinite pericd. In either

e

lnrnest Grigg, "Why Community Development® Paper

read at the first annual conference on the Indian-Eskimo
Association of Canada, Winnlpeg, ¥Manitoba, November, 1960,
P 1. {mimeogranhed) _

2Jean H. Lagassze, 0p. cits Do 13,
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case the decigion is likely to be made by
informed educated peovnle sware of thelr_past and
also of thelr vossibilities in America.

The differences of the Indlan culture in
comparison to that of the dominant culbture have been
reviewed, In this review, education has been recognized
as being instrumental in bridging the gap between the
cultures that exists today. The need to offer inte-
grational opportunities that will predispose the young
Indian to educational achlevement whieh willl in turn
facilitate the integrational process 1z the challenge
presented to not only the profession of soclal work

but the entire system of the soclal welfare services in

society today.

1plexander Lesser, "Education and the Future of
Tribalism in the U.8.: The case of the American Indian,
"Social Service Review, XXXV (June, 1961), p. 8.




CHAPTER 111
METHOD

In order to secure the necessary information for
our study, two sources of datz were used. One source
related to the past 1life experiences of the student
while the other source related to the present level of
educational performance, In obitaining data related to
pagt life experiences, the student was interviewed through
the use of the formal interview technique with Information
being recorded by the interviewer on a schedule contalne
ing the specific gquestions 1o be asked., In order to
obtain the data related to present school functioning, a
number of siudents of each research group were delsgated
to wislt the Indian Affairs O0ffice and record the
information available on file supplemented by the verbal
reports of the guidance counseliors. This information
wag recorded on the designated schedule,

As previously mentioned, our study of the level of
performance of the school functioning of the Indian stu-
dent in relatlon to his past experiences was but a part of
2 larger studys The twe other aspecis of the study
related the school functioning of the student to his

present living conditions and to his formal and informal

asegociations in the community. For interviewling purnoses,

- 34 «
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a composite schedule of three sections, with each section
relating o one aspect of the over-all study, was
administered. A fourth sectlon which related to obltalne-
ing data in order to =sstablish Tthe academic level of the
8

1
student was clagsified ag Part 1 and wasg not & part of the

composite schedunle rinistered to the respondents,

Hence, one interviewer would administer the three-part
composite schedule to the respondent with the fourth part
completed by 2 gelected delegatlion of students at the
Regional Office of the Indian Affairs Branche.

Part I, along with Part II of the composite
schedule can be found in the Appendix of this study,
Part 11 containg the dgnestions related to past 1life
exveriences and ig the revised version of a previous

guestionnaire that was drawn up after the research group

had postulated the hypothesis and subshypotheses of the

study, The questions were eventually grouped into eight
sub-sections besides a group of introductory questions:

(1) family (2) general (3) peer group (W) language

(5) communication ({(5) proximity (7) groups (8) school
experience,

The introductory gquestions were agked to obtain
identifying information about the interviewee., The purpose
of this was to provide a focus for the interviewer so that
a feeling of rapport between the interviewer and intere

viewee could be established., Questlons regarding fanmily

were asked to see what supports and opportuniitles were
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presented in the home Por thse student %o achleve at schoole

4

t wag felt that factors such as family size, occupation

]

{f parents, sducation of parents and siblings, and parental
encouragenent were velevant to the study. The general
guestions were to glve an indication of the motivating
factors that played inbo the students deciding as %o
whether or not to go to an urban training institution.

The two dquestions relating to peer group were to give an
indication as to whether or not the friends of the inter-
viewse supported him in his acadenmic endeavours. With
regard to language, the research group felt it was
necessary to know the language spoken in the home,

whether his parents could read, write or speak English,
and whether the resgpondent c¢ould speak English before he
went to school. In subesectlion V the respondent was
guaestioned regarding his accessibllity to communication
medls such as televislon, radio, newspapers and magazines.
With regards to proximity, the respondent was questioned
regarding nearness to town, frequency of econtact, and
asked aboul ths possibllity of ever having lived
temporarily in a2 White settlement areas., Following
guestions vosed to determine the kind and number of formal
groups belonged toy the respondent was questioned about
his past school activity; type of school attended, number
of schools attended, preference of type of school chosen

if choice would have been possible, and so On.

The original schednle was tested by intervieving
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Indian students who had previously enrolled and gradusted
nsbitutions., Fellowing this testing
and & brief analysisg of the data thus obtained, revisions
were decided upon by the research group that would result

in obtaining information more relevant to the purposes of

wn

the study. Not 211 of the changes that transplred are

listed, &8 some were only of ninor significance. However,

the rationale for some of the major revigions will be ree
lated zt thig tine, In sub-section III the wording of

~the guesbions vwas revised so that the questions could be

asked in a non-judgemental manner, as the wording of the
guestions in the original schedule subtly conveyed the
meaning that the friends of the respondent probably Qﬁit
school as soon ag they coulds In order to clarify and

gpecify the meaning of the guegtions, the ters "wani' was

ped

changed to "encourage® in subesections I and III with re-
zard to parental peer influences upon academic agplrations.
In subwsection VI it was fell unnscessary to lnquire about
distance to the nearest town irn the revised schedule as
accessibility to a White settlement area was belng
measured in terms of frequency of contact and not geo-
graphic proximity.

The students were interviewed in December 1964 and
Jarmary 1965, Of the populstion of sixtyenine students,
the number brought in for study purposes by the Indian

Affairs Branchy, fifty-six constituted the sample. Of the

thirteen stndents exeluded from the sample a number were
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enrolled in the up-grading courses of which only a randonm
sampls of gtudents had been tskene Othsrs were involved
in courses in which only one student was enrollied such as

the universliy student, the wmale nurse, and the orderly.

Thoge 1 g in an institutional seiting, be 1t that of =
residential school or of 2 eolileze reslidence, were excludsd

b
]

studentg, fifty-one were interviewed regarding past 11
¥ e was intervieved us
some of the sbudents had voluntarlily withdrawn from their
studies betuesen the time of enrolliment and the beginning

of our interviewlng process,

As 2 part of the interviewing process, each student

Fod
2
S‘_,}
[£1

seen in an initroductory interview which was to serve

purpose of bridging the social and cultural gap between

ot
o
&

the interviewer and respondsnt, and to establish a rapport
or relationshlp in wihich the student would fesel free to co-
operate for the coapletion of ithe guestionairs. Prior to
the introductory visity the students involved had besn
informed by letier from the Indian Affairs Branch of the
nabure and purpose of our visits.

Following the interviewing process, several
limitations of the study were noted by the research grouds

As 1s often the ecase in research laterviewing, 1t was felt

A

that the subjective feelings of the regpondents in the

sample could enter into the answers gilven. There was no

]

way to determine whether the students involved felt that
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Indian student fear giving an acceurate response if he fali
it may jeovardize his gtatus with the Indian Affairs

Bpanch?) It was slso recognized that the resnondents mas

ok

e ragpondent concerning the confidentiallity of

intsrview but there was no way to discern a suspiclon, for

examplse that information recelved wight he shared with
the Indisn Affairs Branch,
A limitation also recognized was tha guestions

the interviewsr who may not 2lways heve been auware of the

intention of the questlonsg, Turthsrmore, the gpecificity

not inv d in the 58 ¢ evelopning Part I of the
not involved in the onrocess of developi Part II o h
schednle, which part related to the past 1ife sxperiences

£ the regrondent. To reduce incorreet Interpretation o

2

a minimum, all interviewers were brlefed before making

their calles, Compounding the possibility of error wes the

£y

poseibllity of misinterpretation on the part of the

regnondent, whose perception may have been effecied by 2

.

limited knowledge of the English langusge along with

le negative attitudes toward the White university

2
noseib

student,
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The level of verformance at Christmas time also
may not have been an indication of the final grade obtained

by the students of the gamvle. The validity of eqguating

levels of performance of differing skills would be another
limitation to the method used in this study.

2

Ag a group, we acknowledged that there were many
other factors that affected school functioning and that

our study was limited only Lo factorsg of past 1ife
experiences. Some of these faeotors were covered by the
other two student grours involved in this project.

Before our research group could analyze the data,
we had to arrive 2t & formule to measure the level of
perfornance., The areas selected in whieh the level of
performance was determined were the academic, (represent-
ing the theoretical aspect) the technlecal, {(representing
the practieal asnect of the programme) and the
disciplinary aspect which included the respondents
relationships with other students.

Criteria for levels of performance wevre orviginally
established on the bhasis of the standards published by the
various educatlonal institutions. This had been done on
the understanding that each institution revorted regularly
in writing to the Indian Affairs Branch with respect to
sach student's progress., This, however, proved not to be
the cagse especially with respect to those students enrplled

at the Manitoba Institute of Technology. Reports from this

institution were recelved verbally by the Indian Affairs
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guidance counsellors who had freguent contact with each
of the instructorssy simllarily with students in &pmgfa@ing
gourses. Thus, in a generzl way the criteria reflected
the standardis regquired hy each gehool, but for gtudents
at the Manltoba Institute of Technology the criteria was
in terms of revoris received verbally from the guidance
counsellors. Thus bthe data may have been subject o
limitations due to the necesslty of relying on the
counselloris ability to recall verbal renorits and also
due to the possibility that the counsellor's might in
some instances have reported performance in terms of what
might have been & gatisflactory level for a particular
student even though he wasg not altogether meeting the
minimam siandards set by the school, On the other hand
these factors may have been less limiting than they at
first appeareds Certainly the particular interest and
concern of the counsellors was likely to mean that they
were very puch aware of those students who falled to neet
minimum standards, ‘

Neverthelegs with these possible limitations in
mind, specific criteria were established as follows:
Level I3

If 2t a business college:

Academic and technicales=the student had a
#Tailing" or "Incomplete” grade in any one subject and/or

his performance at typing and shorthand are reported as

presenting a severe problem, and/or
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Discipline~--atiendance is less than 309

or the student's behaviour iz reported as unsatisfactory

Relationshins with other students-ethege
have been reportsd to be such ss to threaten the
gusnension of the student.

If at a hairdressing school: -

bs for Manitoba Institute of
Technology excepting with the addition of relationshions
with customers--s student 1s considered i0 be perform-
ing at this level i1Ff these relationships are reported
as a problem 1likely to threaten her failure or
suepension.

If at high school:

Academie-=the student’s average mark is
less than 507 or if the student has a mark of less than
504 in each of three or more subjects obher than Art or
Shops, and/or

Discipline and relationships with other
students=«as at business college.

In general a student at any school was considered
to be performing at this level i1f he/she wzs repvorted to
be Yon probation' Tor reasons of academic failure or
diseinline.

If at Manitoba Institute of Technology or in

upgrading courses:
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The counsellor reported the studentils

performance to be unsatisfactory for any one or more of

acadsmic, technical skills or discipline.

&

t any institubtion excenting high school and
Manitoba Institute of Technologys

¢ and technical--lp failing or

| i

Acaden
incomplete grade in any subject and & passing performance
in technical areas, and:

Discivline--no major problems reported in

74

any areas: atiendance 205 or above, behaviour reported as

sabisfactory with respect to puncituality, complilance with

P
g

rules in classroom, shop; and 80 On.

Relationship with other students (and,

8]

where applicable, wiith customers) no problems renorted.
If at high school:

Aecadauic—~an average mark above 50% butb
below 75% with a wark below 507 in no more than two
subjects, ands

Diseipline and relationships with other
students~--no major problemns reporied,

If at Manitoba Institute of Technology or in
upgrading courses:

The ecounsellor revorted the student %o be
satisfactory but no above average with respect to both

the academic and technical areas and reported no major

discipline problems.
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Level ITT

At any institution excepting hizh school and
Manitoba Instibtute of Technology:

Leademic and techniaai«»&ay\afs (1) an
average mark of 70% or sbove and an above average
verformance in technical subjects or (2) an averagze
wark of 70% or above and = passing performance on
technical subjeects or (3) an average mark of 50 to 70%
and an above average performance on technical subjects.

Diseipline and relationships with other
students-=no major problems reporied.

At high schools

Academice=2n average mark of 75% on all
subjects and 2 mark no lower than 60% in any one subject.

If at ¥Manitoba Institute of Technology or in
upgrading courses:

The counsellor reported the situdent
ag above average in either one or both of the acadenmic
and bvechnical areas and reported no major discipline
problems,

The next step of our vesearch group was to
analyze the data consisting of the responses of the
respondents to the questions in the interview schedule
alémg with the information received from the Indisn
Affairs Branch regarding 1evéls of performance.

A selected nunmber of gtudenits from our ressarch

group were chosgen to interpret the information recelved
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from the Indian Affzirs Branch regarding levels of pere

formance. After the scheduies were hand-sorted, the level

4

of performance for each student as established by this
group was then recordsd on the regpective schedules go
that the data as obtained could be related to this variable,

Fellwing the above procedure the level of DEP=
formance was then tabulated in relation to the eight
factors as wentioned in the sub-hypotheses recorded in the
first chapter which indicated the degree of integration
and support experienced.

Level of performance wag tabulated in relation %tos

= the frequency of contact that the student had
with the White settlement area, 1in relation to the
frequency of contact, the respondents were divided into
tWo sub-categories, those who had frequented a White
settlement area and those who had note The norm chosen
to deternmine frequency of contact was a two-fold cney 1if
the student had contacted a White sebilement ares three
or more times per year and/or if he lived in a White
settlement area for twelve months or more excluding living
arrangements at 2 residential school in a White setilement
area after grade sevens

- the value of education exemplified by the family,

This concept was determined by the answers given to the
question In the schedule that inguired about parental
encouragement. Two sub-categories were established on the

basis as to whether encouragement was experienced or not,
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« the value of education exemplified by the peer
roup. This was determined by ansvwers gilven in response
to the guestion regarding

him., Again, two subecategories were established on this
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In response Lo qu:

the students were clasgified into two sub-categories -
che predominant language
apoken and those homes where Inglish was not the pre-
dominant lanpusge spoken

- ageegeld

the medis nmentioned in the schedule,
catepories were establicghed on this basgis. This number
was chosen in responsge to the discovery that the average
rumber of wedias experienced by the student was 2.6 .

- attendance for one yeay or nmore at an ilntegratved
school, Sub=categoriss were established on the basis of
those who attended an integrated schoosl for one year or

wore and those who attended a day or residential school

-~ szoerisnce with formelly organized groups. By
ersating subecategories in terms of those who attended
one or more groups and those who did not attend any groups
clagsifications weres possibles

the experience of conslistent acadenmic achleve=

e
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ment, Defining consistent academic achievement as the
ability of the student to progress without falling more
than 20% of his grades two sub-cabegories were established
on this basis making cross classification possible,

This then describes our method to secure and
analyze the date of our study. An analysis of the data
obtained in accordance with The above mentioned framework
will be presented in the following chapter, Other relevant
information and data obtained 1s also ineluded. The
statistical findings are presented in the text with

percentages caleulated to indicate any significant trends.
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CHAPTER IV
ANALYSIS OF DATA

The sample used for the purpeses of this study
smounted to 56, Of this number, 5 resvondents were not
interviewed as they had chosen to withdraw from thelr
studies and reburn home. Ag a result, our research group
exemined 51 completed schedules from which the data for
our study was obtained,

The first step in our analysis was to group the
51 respondents according %o their level of performance.
According to our definition of level of performance, 9
respondents were functioning at level I, 25 respondents
were functioning at level II, and 17 respondents were
functioning at level I1I. Thus the greater majority of
the sample were functioning at level II and I1I; a number
of 42 or 2 percentage of 82.k in contrast %o a very small
minority functioning at level 1, a number of 9 or & per-
centage of 17.6.

in congidering the factors that were to indlcate

a desree of integration and support as represented in the

9Q

sub-hypotheses, our next step wes Lo examine the Presponses
concerning the freguency of contact the respondents had
with a White setitlement area prior to their coming to the
city. We noted the distribution of the respondents
acc@ééimg to their level of performance in relation to the

- 48 =
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number of contacts they had with 2 White setblement area,
In establishing this cross-clagsification we noted that
whereas 7 of 9 or 77.8% of the students performing at
level 1 had frequent contact with a White settlement ares,
30 of 42 or 71.4% of the students performing at levels II
and II1 had freguent contacts with 2 White settlement
area., Henece, there seewms to be no direct asscciation
between the levels of performance of the student and their
frequency of contact the respondent had with the White
settlenment arsa,

In gather daeta with reference to the influence
of peer values in relation to the level of performance of
the student; 1t was noted that there was & relatlonship
between the level of performance of the student and the
previous acadenic psyformance of his peers. Whereas only
b of the 9 performing at level I or bk, 4% had peers who
achleved beyond the level of grade nine, 12 of the 16 stude
ents perforaing at level III or 75% had peers who achieved
beyond the level of grade nine., Howevers in relating the
encouragement received from these peers with the level of
verformance of the respondenis 1t was discovered thai
whereas 4 of the 9 or a percentage of uh.h4 students per-
forming at level I felt they received encouragement, only
19 of the 42 students or 45,27 of the studenis performing
at lsvels II and III felt they received encouragement from
thelr peers. Hence the factor of peer influence as

subjectively experienced by the respondent 4did nol apnesar

instrumental in determining his level of nerformance.
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Our resgearch groun had hypothesized that ?ﬁé level
of performance of the student wonld vary with the @é»
coursgenent recelved from his home, be it in @&@~§&fﬁ,s§
direct parental encouragement or as seen in the example of

elder siblings. From the data recelved 1t was intereste

Iy
e B
TR

to note that of the 35 students who had older siblings
and who fslt they were encouraged by Thelr parents, 16 or

45,7% had siblings who achleved beyvond grade nine., Of the
7 gtudents who had older siblings and who felt they were

not encouraged by their parents, only 1 or 14.3% had older
siblings who achieved heyond grade nines At the same Tlne
however, whereas all the 9 students or 100% performing at
level I felt they recelved parenital encouragement, 32 of

th

By

4o gindents verforming at levels II and III or 76.2

o

felt they received parental encouragement, putiling our

narenbal

&

supposition of level of performance in relation to

encouragenent in a tenuous positlion.

tH

In considering the relevance of the level of

(FQ

arformaence of the student in relation Lo the nradominant
language spoken in hils home, it was discovered thal whereas
% of the 9 or k.44 of the students performing at level 1

came from a home where Engl:

sh was the predominant

fogs.

i
language spoken, 1k of the L2 or 33.3% of the students

3

pepforming at levels II and IIL came from & home where
the predominant language spoken was not English. These
findings 2s such would not suppvort our hypothesls regarde
ing the knowledge of the English language as a factor of

support experienced

-

Qea

indicating the degree of integration aw
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in relation to academiec perfornance.

The next stepr taken by our group was to classify
the responses according to these who had access to
communication media while living at home and those who
had limited access to communication media. In cross-
clagsifying these responses with the level of performance
of the respondents it was found that whereas 4 of the 9
or 4l k% of those performing at level I had access to
communication media, 23 of the 42 or 54.8% of those
performing at levels II and 111 had access to communication
media, In accordance with our suppositiony there is a
positive relation herey, be 1t slight, between the two
factors stated in this sub-hypothesis.

In examining the influence of the type of school
previously attended as a factor determining the degree of
integration and support experienced, the responses waré
divided into the two categories: those who had experienced
an integrated school and those who had not. In relating
these findings with the level of performance of the stude
ents we found that 5 of the 9 or 55.6% of the students at
level I experienced an integrated school whereas 21 of the
L2 or 507 of the students at levels II and IIT experiencsd
an integrated school. The supposition as stated wag not
proven. However, the date indicated that vhereas only
55.5% of the students at level I experienced an integrated
school, a greater majority, namely 64.7% of those at level

111 did, Other relevant information obtalned indicated
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that whereas only 66.7% or & of the 9 siudents performing
at level I had attended 2 school where White children also
attended, 82,47 or 14 of the 17 students performing at
level 111 attended a school where White chilldren attended,

Dur group then conslidered the relevance of the
respondents atiendance at formally-organized group meetw
ings. HNo positive relationship between the level of pers
formance of the respondent and his having experlenced
forrally organized groups existed., Of the 9 students
performing at level I, 6 or 66.7% experienced formally
organized groupss OFf the %2 students performing at levels
I and IIT, 26 or 61.4% experienced formally organized
grouns., This would indicate that this atiendance could
be a factor contributing to academiec achievement, but only
a contributing factor as both categorles, that 1s level I
in contrast to levels II and IIT indicated that a majority
of the students had attended such grouns.

As a final analytic procedure we classified the
respondents into two categories, those that had experienced
consistent academic achievement and those whe had act, OF
the students performing at level I, 8 of the 9 or 88.9%
had experienced consistent academic success with 37 of the
42 or 88,1% of the students performing at levels II and III
having experienced consistent academic success. These

figures of course did not indlecate any significant trends.

The findings confirmed our initiel doubts regarding the

a
1idity of this subehvypothesis thinking that perhaps

<
€
3l
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students who had not achleved any measure of consistent
acadenic success would not have achieved academically to
the extent that enabled them to come to an urban training
centre., 1t wasg a general concensus among the group that
kindergarten attendance by the respondents would effect
their present level of performance, In tabulating this
data, the group discovered that whereas only 2 of the 7 or
22,2% of the students performing a2t level I had attended
kindergarten, 7 of the 17 or 33.5% of those performing at
level IIT had attended kindergarten. Again, the trend
though slight, may be of significance.

The final step of our research group was to relate
the aforementioned findings te the gquestions asked atv the
beginning of aur.ﬁﬁud?a Our conclusions and an assessment
of their significance are recorded in the concluding

chapbale




CHAPTER V
CONCLUSIONS

In order to achieve a2 betler understanding of
the educational experience of the Indian student, the
students in the Master's year at the School of Socilal
Work at the University of Manitoba undertook a research
project to examine the scademic functioning of the Indlan
student in an urban training institution. The object of
our research groun, representing one of three aspects
involved in the over-2all study, was to study the acadenmic
functioning of the student in relation to hils past 1ife
experiences,

Our study was specifically interested in the level
of nerformance attained by the student in relation to the
degree of integrational coportunities and support ex-
pverienced. Factors chosen to indicate this degree of ine
tegrational opportunity and support werej freguency of
contact with the White settlement area, peer and family
values, the predominant language spoken in the home, the
accegsibility to communication medie, attendance at an
integrated sgchool, membership with formally-organized
groups, and the experience of consistent academlc success,
Our study was thus limlted to the aforementioned factors.

As 2 measure of the level of performance attained by the
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student, three catég@ries were established: those who did
not meet the minimal standard, those who attained the
minimal standard only, and those who exelled the

minimal standard.

While our sample consisted of fifty-six studenis,
only fiftv-one schedules were complsited and examined as
five students withdrew from their studies before our
interviewing vprocess had been completed, The samdle was

-

small and any conelusions drawn of obssrv must
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be viewed in this lipht. Our [indings were representative
only of a select numher of Indilan students who had been
chosen 28 potentially capable of psrforming satisfactorily
by the Indian Affairs Branch and therefore were not
indicative of just any group of Indlan students in the
area covered by the Reglonal 0ffice in Winnipeg.

The hypothegls tested was: that the level of per-
formance of Indian students a2t urban training institutions
varies directly with the degree of integration and support
experienced In their past, with variations in the level of
performance related to the factors indicating the degree
of integration and support as stated Iin the beginning of
this chapter. The variations will be deslt with as we
relate our findings to the subehynotheses. With regard
to the academic performance of the Indian student,; our
findings do not support the central affirmation of our
hypothesis. In examining the factors that indicated the

degree of integration and support we discovered that the
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majority of thenm 414 not correlate positively with the
academic functioning of the student. Some of our findings
were either inconclusive or showed no direct agsociation
between the two varisbles examined. Others however, were
relevant and indicated significant relationships,

In connsetion with the main hynothesis, our ree-
search grour encountered difficulty in establishing the

lavel of performance of the students, Orizinally the

ragsearch group had hoved to oxamine the reporis of the

b

students forwarded by the respsctive training centre and
filed at the Regional 0ffice of the Indian Affairs Branch.
However, we were unable to obtaln these reports in 211
ingtances and thus in soms cases, had to rely upon the
verbal reports ziven by the guidance counsellors which
nade accurate discrimination difficult. In regard to
determining the factors that werse to indicate the degree.

o

of integration and suvport it was impossible to eliminate

-.&

the guess work of the respondents as all of these lactors
involved represented aspects of past life experlsnces,
These two limitations undoubtedly had 2 marked effect on
the nature of the data obtained,
A%t the beginning of our study we positulated that

the level of performance of the Indian student would vary
directly with the degree of integratlion and support ex-
perienced. Right different factors were chosen %o ine-

dicate this degree of integration and support,

Pirst, we hypothesized that the greater proportion
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of students performing a2t levels II and III will have had
fregquent contact with 2 White settlement area whereas the

greater proportion of students performing at level I will

not have had frequent contacts with a White settlement
area, Thes data obitained dild not substanilate our
supposition as siated, Whereas 7 of 9 or 77.8% of the
students performing at level 1 had freguent contact with
the White settlement area, 30 of the 42 or 71.4% of the
students performing at levelsg 11 and III had frequent
contacts with a White settlement area. However, in view
of the rfact that a greater majority of the students pér-
forming at levels II and III experienced frequent contact,
it could be conjectured that this factor is instrumental
in determining level of verformance but for those
functioning only at level I, other factors involived
mitigated the positive effects of this experience. Because
of the time factor invelved, the group was not able to
exemine the relevant schedules and determine if this was
sC., An unknown variaeble in this aspect of our study was
the nature of the contact experienced. It was felt that
a contact which resulted in a satigfaction of a social
need would be of greater significance than a contact mede
to satisfy & physical need such as seelng the doctor or
buying groceries at the store.

The second sub=hypothesis of this study stated

that the greater proportion of students perforaming at

levels I1 and ITI will have had assoclatlions with & peer
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group that valued education whereas the greater proportion
of students verforming &t lsvel I will have had
associations with a peer groun that 4ld nob value

ducations The date obtained in relation to this cone

©

3

jecture proved interesting, The criteris which the group
used to determine whethey the anondents had sxperienced
a peer groupr that valued education was a subjectlve oney
that is, 1f they felt thelr friends valued sducation and
nence @380 ged Lhems On this basis, of
perzarmlﬂg a2t level I, b of ¢ or 44,47 received sncoursgee
nent, whereas of the 42 students verforming ot levels II
and IITy 19 or 45.2% felt they recelved encouragoment
from thelr psers. Hence, on the basis of what they felt,
perhans a conjecturey our supvosliion proved to be Incone
clusive. The interesting factor to nole hovever,
that the lsevel of performance varied with the educational
achievenments of their peersy, as of the 9 students pere
forming at level I, % or Lh.4%% achleved beyond the level
of grade nine whereas of the 16 studenits performing at
level III, 12 or 75% had peers who achieved beyond the
level of grade nine. A wvarisble that was not tzken ianito
conaideration was the racial crigin of ths peers. The
nature of The encouragement recelived could vary with this
factor.

Closely related Lo the above subshypothesis was
the third sub-hypothesis which sitated that the greater

proportion of students performing at levels IT and I1I1
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will have come ffe& & family which valued education
whereas the greater proportion of students verforming at
level I will have come from 2 family which d4id not value
education. The findings obiained 4id not support our
sub-hypothesis asg stated, 1In both categories of students,
those who verformed at level I and those who perforwmed at
levels 11 and II1 the grezter majority of students ex-
perienced parental encouragement. Agaln ws could con-
Jecture on this basls that thig varlable could be & cone
tributing factor to effective academic functioning and
that other factors experlenced by those performing at
level I mitigated the positive influences of this varishle.
Of the 9 students performing at level I, 9 or 100% ex-
perlenced parental encouragement while of the 42 studenis
performing &t levels II and III, 32 or 76.25 experienced
parental encouragement, Thus of the 52 respondents, 41
out of the 92 or 78.8% experienced parental encouragement.
Our above conjecturs would be confirmed by the corrobo-
rating datas that of the 3% students who had older siblings
and who felt they were encouraged by thelr parents, 16 or
L5,7% nad siblings who achieved beyond grade nine in
comparison to the 7 students performing at level I with
these identical qualifications, of which 1 or 1%,3% had
older siblings who achleved beyond grade nine. This trend
would indicate that parental encouragement 4id effecty to
some degree, the academic functioning of the children of

the familles involved. 1t was felt by the group that the




regsvondents may have fell obligated to answer the guestion

regarding parental encouragement in the positive in
accordance with societal expectations to whiech they at .
this stage had all heen exposed. A negative responsge

would have put thelr parents and family in a bad light,

b

It was also hypothesized that the greater provortion

I and III will have come

!

of students performing at levels
from a2 home where the predominant language spoken was
English whereas the greater proporition of students performs
ing at level I will have come from & home where the pre=
dominant language spoken was not Fanglish. The results
indicated that of the 9 students performing at level I, %
or Wi, b7 came from a home where English was the predominant

language spoken whareas 1B of the 42 or 33.3% of the stue

dents performing at levels I1 and III came frowm a home
where English was the predominant langusge spoken. In
view of the faect that of the 52 resnondents involved in
this study only 18 or 32.7% had exverienced English as the
predominant language spoken in the howme, this factor would
appear to be 2 common handicap experienced by the majority
of Indian students. Other factors mentioned along with
such variables as inhenerent intellectual capacity would
enable certain students experiencing thils handiecap to
Punction a2t a higher acadenic level,

Communication medisa have long been recognized as

being instrumental in communicating to peonle the ideas

and bellefs of the soclety. On the bagls of this cone
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jecture it was hypotheslized that the gr er @ém@ tion
of students performing at levels II and IIT will have
come from a family where they had access Lo communication
mediz whersas the greater proportion of students performe
ing at level I will have come frow 2 family where they
had limited access to communication media., The data obe
tained regarding this factor velidated our supposition.
Of the 9 students verforming abt level I, 4 or k. 4% had
access to communication medisz, whereas of the k2 students
performing at levels II and III, 23 or 5%,87 had access to
communication media. Hence there 1is a nositive relation
herey, be 1t slight, between the two varizbles of this
sub«~hypothesis,

For the sixth sub-hypothesls, we stated that the
greater proportion of students performing at levels I1 and
11T will have atten@ed an integrated school for one year
or more whereas the greater vroportion of situdents per-
forming at level I will have experienced only a day and/or
residential schonl. Information obtained from the schedule
showed that whereas 9§ of the 9 or 55.6% of the students in
level I experienced an integrated school, 21 of the 42 or
50% of the students verforming at levels II and III ex-
perienced an integrated school. The svidence gathered in
relation to this sub-hyvothesis proved t@ be inconclusive,
However, in retrospect, our groupn ?ealizeﬁ the limitations
of this subehypothesis in view of the assumptlions made

with regard to integrated schools. In establishing the
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questionalre we assumed that an integrated school wonld
be a public school off the reserve while a segregated
school would be a2 day school on the reserve or &
residential school., As the data was being anslyzed it
was discovered that the day schools on the reserve were
not necessarily segregated as some White children were
attending these schools as well. The date indicated that
whereas only 66.7% or 6 of 9 students performing at level I

attended 2 school where White children also attended, a

greater majority, namely 82.4% or 1k of 17 students per-
forning at level 111 attended a school where White children

also attended. This evidenced that the presence of White

children in the schools where the Indian children studied
may have had an effect on the present academic functioning
of the student. The information obtained however was not
concluslve enough to validzte our supposition regarding
this factor,

We then hypothesized that the greater provoriion
of students performing at levels II and III had experienced
one or more formally organized groups whereas the greater
proportion of students performing at level I had no ex-
perience in formally organized grouns. The results obe
tained here were very lnconclusive., Whereas 5 of the 9
students or 66.7% perforrning at level I experienced
formally organized grouns, 26-ef the 42 students or 61.bL%
performing at levels II and 111 experienced formally

organized groins. Rather than seeing this variable as a
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contributing factor towards academic achievement as hasg
been indicated with other factors where both categories
were experienced by the greater proporition of students
involved, the group realized that limitations regarding
this factor were very great. From the responses obltalined,
it was obviocus that & wide variety of groups fell within
ocur definition of formelly organized groups so that
attendance at some of these grouvs was not a deternmining
faétcr in relstion fo academic schisvensnt.

Ag a final factor the group considered the ime

R,

sy

portance of consistent academlc success in the experience
of the students The subehypotheslis steted that the greate

er oproportion of students performing at levels II and IIl

will have experienced consistent academic achisvement
whereas the greater proporivion of students performing at
level I did not sxperience consistent academic achilevemsnte.
The data obtained did not validate our sub-hypothesis, OF
the students performing at level I, 8 of the 9 or 88.9%
had experienced consistent academic success with 37 of

the 42 or 88.17 of the students verforaing st levels II
and I1I having exverienced consistent academic success.

As previously mentioned our doubts regarding the vali@i%y
of this sub-hypothesis were confirmed., Mention has been
made of the possibility of the fact that students who had
not achieved any measure of consistent acadenic achieve-
ment would not have attained a level of education thatv

wag required ag prersquisites for an urban training
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institution. Howsver there wsre those of the rasearch
grouy who conjectured that some students way have Finally

acadenic achievenent would he predisvosed to betber
seademic functioning in the present than those who had not

sxnerienced this. However this rationale was counteracted

by the feact at thoese students represenied a select group
as chosen by the Indian Affairs Branch who no doubt will

have considersd past academic achievement as a vreregul-

Ty

he findings in relation to kindergarien atitendsnce

way be of slgnificance sven though the trend signified was

«

very siight. Whereas only 2 of the 7 or 22.2% of the stu-

4.

dents performing at level I had attended kindergarten, 6
of the 17 or 33.57% of those psrforming at level III had
attended kindergarten.

The conclusions of onr study indicated the rele-

&

ed ag indicating a

o

vance of a number of the factors examls

degree of integretion and support 1n relation to the
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acadenic functicning of the
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Indl
the limitations wentioned and the fact that thers were a
number of yariables involved in the sbtudy, conclusive
datavregafdiﬂg the direct associatlon of any one of the
factors and the level of performance the student atislned

was difficnlt. It appears that no one factor in itselfl
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PART T

APPFENDIX A B

e i el

UNIVERSITY OF MANTTOBA

Humber
RECORD OF STULEHT'S PERFORMANCE:
General: {(Please print)
1s Schedule completed by
2, Student's name Band
3¢ Cilty Address
4, School Attended ‘ Course/grade____
5. Date ecourse commenced
6. Date of last report on file

Academic and technlcal grades:

e

i

Academics: (Complete (a) ONLY if marks are
reported for individual subjects and (b)
ONLY if 4individuals marks are nolb reporied,
Yote: In (2) write "F" beside each mark
which is a failing mark)

{(a) varks {Write actual marks in spaces

orovided)
() Gwv)____ {vii)___ (=)___
(11) V), (wiii) (xi)
{114) {vi) (ix) (z1i) Average mark_

(b) CGeneral statement {(Check that category
which most closely describes what is
reported about the student's academic
performance)

= 66 =
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Bd{b) (i) A Pailing or unsatisfactory

Pagsing or satisfactory only

faddar
fotu
S’

{3

{1131) Passing or satisfactory and above average

Technical skills {(4pplicable only to studenis
taking trades or vocationsl training. Check that
category which nmosit closely describes what is
revporbed about the studentls level of technical
gkillse=i.e., in typing, shop work)

{i) Unsatisfactory

{11i) Satisfactory

{111) Batisfactory and above averag

D

Disgeipline:

1. Attendance {Complete (a) ONLY if =
of days is revorted and (b) ONLY i
are NOT reported)

tual number
2

£ zctual days

(2) Write ins (i) Fumber of possible days__
(i1} Yumber of days absent
{1ii) Days absent as percent of

possible days

{B) Check appropriate cabegory:

{1) Attendance unsatisfactory
{(11) Attendance satisfactory

2, Punctuality (Complete (a) ONLY if actual number
of daysg is reported and (b) ONLY if actual
nunber of days is WOT revorted)

(1) Humber of possible days
(11) Humber of times late
ii1) Times lste as & percent of

total nossible days

{a) Yrite in:

{b) Check appropriate category:

(1) Punctuality unsatisfactory
(ii) Punctuality satlsfactory
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Co 3. Behaviour in clsssrooms, shops, ebtec. (Check

that category which most closely describes
what is reported about siudent's behaviour)

(a) Uns
{h) Sat

atisfactory
isfactory or not mentioned

1

Relationships with other students {(Check that
category which most closely describeg what is
reported)

1. Unsatisfactory
2s Satisfactory or not mentioned

Relationships with customers (complete only
for those studenis whosge training--as for
example in hairdressing--requires direct
eontact wikth eustomers)

1. Unsatisfactory
2, Satisfactory or not mentioned

For office use only=-=-D0 HOT COMPLETE
Overall rating of performance: (check)

Level I s II o TIT____

NOTEs This rating is alse to be transferred
to the avppropriate space in esach of Parts 1l
11T, and IV of the schedule)
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Schedule Numbsy

Level of Performance__

g
3
I

ervievers Initiel

Hesearch Group I

vior Iife Txnovicnces
Introductory Gueshionz: 1) How old are vou?
2) Arve vou married or

gingle?
If married, Date of
Harriage ;
3) What type of school
are yvou attending at
present (e.g. Hi-School,
Yocational or pree
vocational -
“) What was the last year
you completed_

I Family:
1) How many nembers are there in your family?
Who are they? a) father __ age
mother_ . &ge
others,

3)

)

53

Ordinal position of respondent?

¥

a) What did vour father (or head of household)
do for a living?

h) If father's occupation wag away Irom home,
did whols family go with him? ‘

3y
ogar?

If your mother went to school, in what grade
was she when she left school?

b) If your father went to school, in what grade
wag he when he left school?_

What grade did your older brothers and sisiters
complete at school, ovr if still in school, in
what grade are they at present? List

Did your parents encourage you to go 1o school? __




II Cenerals

1) a} Why d4id you want to go to (hi-school, pre-
vocational, vocational) school?

b} Did anyone in paritieuviar encourage you Lo
¥ t g 3
zo to (hi-school, pre-vocational, vocatlonal
school? (if so, 1list)

1} siblings ii) peers__ ..
iii) father_______ iv) mother
v} other (specifiy)_

=

1) How long did wmost of your friends at honme
go to school?
2) Did your friends encourage you to go %o
sehonl®?
IV laneuage:
1) What langusge wag spoken most in your
home?__ x «

S

2) a) Did your wother read _ write_ speal_ FEnglish?
b) Did vour father read _ write__ speak__ FEnglish?

33 Could vou spezk PEnglish before you went %o
schook

¥ Compunication:

«

1) Whieh of the following 414 you have ab houme?

1) Television
131) Radio
111) Hewspapers
iv) Magazmines_
v) Televhones

VI Proximitys
1) How often 4id you get to a White setilement?
1) How many times a week?

i1i) How many times & month?
31i) How wmany times a year?

2) ¥hat was the name of the settlement? ,




33 Did wou ever live in a White settlement?__

1) a) Did you have an augivtun’*y to belong to
any groupsy @,b, Hy Boy Scouts, Gh&rch
ae%iviti@gg ebCe ) .

b) If so, how many?_

VII Schools
1) Did you ever atbtend:s

_Yhat kind?

a} boarding schoonl? N how long®
b} day school on reserve? how long?
# ¢) publie school off reserve? how long?

% (If respondent answers “e ask following
guestion) Wers you living in & hoarding
school residence while a%%aﬁdinw publie
gchool off the reserve?

23 How maﬁy schools d1d you atbend

Where were they?

33 Did you ever change schools during any one
sechool year?

L) Were you ever absent from school for more
than thirly days during one school year?
{not necessarily consecuntive days) ,
1f g0, for how long%____ Wny?

53 Did you ever sttend kindergarten?

6) How old were you when you started school?_

73 Did you like sehool®
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VII School continued:

8

¥
L P

foud
3
Rt

11)

fod
N
et

a) residential
b} day
¢) integrated

If you had had your cholce, what type of
school would wvou have preferred to atiend?

Why?
Were there white children in the schools
that you atiended? _  If so, were most of

them white?

Did yvou do homework pricr to coning to

Winniveg?_

-4
.t

£ noty why"

bid you fail any grades?
If g0y which ones?
Did you come to (hi=-school, pre-vocational,

vocational) school immedistely after you

left grade school?

If no, what did you do in the meantime?
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