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ABSTRACT

The purpose of this paper was

the strengths of various identified
determine

students

district
Tt

the choice of music course

prior to entering a junior

to those people responsible for junior high

whieh would help i.n formulating a policy of

elective music at this level.

of Winnipeg, Canada"

was hoped that information would be

It was further hoped that sinee the students in the study

were required to take a musie course in Grade Vff but had a

choice of one of three different music optionsu information

would be made available regarding the relative strength of the

ínfluences as they applied aeross and within the option groups.

Students u opinion of the option choice system were also

sought both over the total sample of 26O and within the option

é{roups o

Information and data were col-lected from the students0

responses to a lp unit questionnaíre" This questionnaire was

organized in eight sub-scales each representing an influenee

or factor and scored on a Likert scale. Several computer pro*

grammes were used to analyze the data.

The findíngs indicated that over the total sampleu the

ii

to examine and eompare

Ínfluences which may

options made by Grade VI

high school in a suburban

made available

musie programmes

compulsory or



student's pereeiveci value of his chosen option was the strong-
est infl-uence ' This was followed. by the influence of informa*
tion from course description sheets and the elementary music

specialist" The influenee of peers was the next strongest
influenee and finally the influence of parents" The difference
between eaeh of these four identÍfied main influenees was at
the statistically significant level"

A further finding was that the relative strengths of these
influences changed when the sample was d.ivid.ed. into option
groups although perceived value of chosen option still remained
the strongest,

Peer pressure which was identified as the influence Least
eondueive to sound educational d.ecisions was found to exert an

influence to a eertain degree but did not appear to be strong
when the actual d.eeision regarding option choice was mad.e,

Peer pressureu howevern was found to correlate negatively with
every other influence or factor"

General- attitude to musie had the highest positive eorre*
lation, with four of the síx other influences and faetors.

students appear to like the option ehoiee system both
overall the totaL sample and by option group"

The study0s main recom¡nendation is that the information
flow between junior high and erementary grade schools be

improved so that the studentus perception of the options be

as factual as possíble,

This increase in the student,s knowledge about the options
may serve to lessen the dependency on the peer group and may

iii



help present the music options on an equitabl-e basis" This

latter Ís speeially important since the study appears to show

that different optíons attract students of very different
motivation and potentíal"

The study concludes with severar recommend.ati_ons for
further study on topícs reLated. to the area of research covered

in this papero

iv



ACKNOIJüT,EÐGI!ÍENlS

The writer wishes to express his appreeiation for the

encouragement, assistance and positive criticism given to him

during the preparation and revisÍon of this study" Sincere

thanks are therefore offered to Dr, H, I\{ay, Professor J"

Redekopp and Professor M" Bonneau"

The writer is indebted to Dr. Joanne Roggan and Norm

Mayer for their assistance in the statistical sections of the

thesis and their help in running the computer programmesø

Síncere thanks are also extended to Diane Walton for
typing the final eopyo

Finally the writer is grateful for the support and

encouraélement of his wifeo not only during the preparation of

this study but also throughout many courses and papers"

v



TABI,E OF CONTENTS

Pagg

ABSTRACTT " 6 o o o o € o o è o o o o o é o € ô . ii

ACKNOWITEDGMENTS c o o o o o o o o ô ê ô o o o @ " V

T. INTR0DUCTION" . o o o o o o o o o o o o e o o o o

Statement of Signifieance of the Study o o € o

StatementoftheProblemo o ô o o o o s o o o

TheoreticalAssumptions" " o o ó o o o o o o o

Statement of Limitations and Delimitations 6 o

Statement of Defínitíons o o o o o c o o o € o

Attitude. " o o o e o o o o o o o o o o o o

Option. " o ! o c o o o o o o ô o o ø 6 o o

0rganizationoftheStudy. " o ô o o ô ô o o o

REVTEUüOFTHELTTERATURE. O O O O O O O O ô O @ þ

Music: CompulsoryorElective? o o o o o o o o

Pger Pressure. . o ð c o o o o o o o ô @ o o o

Pgrceivgd Value" " o o s o e o o o o o o o o o

RgvigwofResearch o o o o o o o o o o ô ô o o

RESEARCHPROCEDURES o 6 o o o o o s o o o 6 o s o

Sources for Data o o o o o o @ s o o o o o 6 o

Proeedures forCollectingData o o o o o o o o

Trgatmgnt of Data' . o o o o o ø o ô o o o o s

TNTERPRETATTONOFTHEDATA. " 6 O O O O O O O O O

SUI\0úARY oÞ@ o o c o o o o ê c o o o o a o o 6 5 ô

FindingsandConclusions o o o o o o ô o o o o

Tmplieations o o o o o o 6 o o o o o o o o ø o

Reõommend.ationsforF\.rrtherStudy' ô o o o o o

ïI.

IIT.

ïv"
v"

BIBIIOGRAPHY. o o o o o o o o o o o o o o o o o o 68

APPENDTX Iu ô o e 6 o o o o o o o o o o o @ o o " 72

APPENDIX II o ó o o o a o o o o @ o o o o o o 6' 78

APPENDTX III" o o o o o o o o o o o o s e o o ô o 81

1

5
7
B

9
9
9
9

10

11

11
L5
20
2a

25

25
26
2?

32

56

59
61
66

vL



1, OverallMeansoflnfluencesÏ-IV". o o 6 o o é

2, 0vera11 Means of Influences I*IV' Rank
OrderedblithMeansDifferenee o o o o o e o o o

3, Cross Tabulation Sex By Option Choice
ofPopulationUsedinStudye e o o @ o o o e o

4. Comparison of Tnfluences I*IV Aeross Option
Groüps and StatÍstieal-ly Significant
TnfluencesWithinOptíonGroups o o o o o o o o

5" Comparison of Influences Over the Option Groups

a. PargntS o ô o o ô o o e o o o o o o o e o ô

b" Peers o o e o 6 o o o o o o o o @ o ô e o o

Co Information o o o o o ó o o o o o o o o o o

d" PgrceivgdValue o c e e o o o ó o o o o o o

êø Homg iUusic Background o o o o o 6 o o o o ô

fo Generat Attitude to Music o o . o o o o o o

g" Åttitude to Singing o o o e o o o o o o o o

6, Froduct Moment Correlation of All Seven
Influgnces and FÞ'etro""" " o o o o 6 o o o o o o

?, Means and Standard Deviation of Questions
Relating to Attitude to Option Choiee Both
ByOptionandOverall o ô o o e o o o o o o o o

I,TST OF TABI,ES

Page

"3?

09

oo

33

39

43

90

oo

t+9

/+B

t+7

I+4

t+6

t+6

46

v1.a

ooSr

ooSl+



CHAPTER 1

INTRODUCTION

To say that educators and administrators cannot a€lree

about what to do about musie at the junior high level is to
be guilty of understatement. currentLy in North America

there is a plethora of amangements for musie at the Grade

vïï-IX level" This is due not only to different sizes of
schools, but to competing views on (l) whether music is a

worthwhile pursuit at this age levelu and (z) what is to be

the nature of the musieal offering?
There is for example a school of thought which claims

that in the pursuit of rneeting ind.ívidual need.s (thougfr

often this ís confused with individual desires which need

not be the same thing) stuclents should be allowed a eonsider-
able measure of freedom" There are however d.ifferences about
what is the best age for the student to be al_lowed this
ehoiee. As a result of these d.iffering viewsu there are
curyently in Manitoba junior high schools whichn

(a) offer no music at al-l
(b) offer music only as an extra eurri_cul_ar

activity
(c) offer music as an elective (usually in a

performance area like band or choral)



(d) offer music as a compulsory subject at
least for part of the time (usually

Grade VfI and optional ín Grade VIII
and IX)

Even the latest junior high curricurum guide in
Manitobal offers no guid.ance Ín this area" rn it the desire
is expressed that students will- stay for three years in what-
ever musie course they begin, but there is no 65eneral reeom-

mendation as to whether music generally should. be compulsory

at any of the three junior high levels, This seems to be

typical of North Americao d.escribed by Marple as having
u'no normn uo?

This confusion is in sharp contrast to the wid.e

acceptanceu avail-ability and eompulsory nature of musíc in
elenentary schooLs" students usually follow the same pro*
gramme from K-vr and if some acknowledgement is given to
índivíduar preferences it usuarry takes the form of extra
eurricular activities (lunchtíme or after schoor choir) 

"

Occasionally these pursuits are incorporated into an activity
períod within the regurar timetable. rndeed in some rural
elementary schools the whole curriculum j-s centred l_argely

around the music programmeu

2

lDepartment of Education, l,Íanitoba, Junior Hieh
CrÀrliculup Guide Grade vII-IX (Interim\ (wiffiãpãrtment

2"_-Hugo D" Marple, Jqnior Hieh l[usicu (Dubuqueu Ïowa¡
!{m" C" Brown company pubm" rou '



All this begs the question--if musíe is a compulsory

part of the curriculum in el-ementary school, why is its status

in junior hígh so much in doubt? Also it needs to be asked

on what pçrounds d.ecisions are made regardíng which subjects

are optional. Whyu for examPleu are eleven year olds (and

their parents it is hoped) in some school dívisions given

the opportunity to drop French and required to take Physical

Education?

Part of this writeras interest in this problem derives

from having been both a student and a teacher in a dj.fferent

system (ln the United Kingdom) and although it would be fool-

ish to even suggest that North America and Britain each have

monolithic educational structuresu ít is generally aeeepted

as tnre that in Britain optíons are not as readily available

as they are here.

I¡tusic in Britaín is seen to be part of an educational

paekage and. along with Art, Physíca1 Education and Religious

Instruction are requÍ.red at least in theory from Primary 1 to

Second.ary 6 " ( Tn praetiee this depends on the availabilíty

of suitable teachers" ) These subjects may be offered only

once or twice a week and in the case of music at the 'oappre-

ciation'n level- but they are seen as being necessary to

becoming an all-round educated person even Íf no credits are

gained. At the Secondary 1-1II leve] there ís no question

of |Wusic being dropped and. indeed students can opt into a

hígh1y special-ist programme of six to ten periods per week,

though few i-n fact do, and still be required to take the



eonpulsory music classes"

The Hlunn ReportS is now recommending that students

in Scotland be required to take an aesthetic subjectu ehoos-

ing between Artu illusicu Creative Danceo and Drama as well as

a regular eore programmee but this choice is to be made only

at the Seeondary fII level" The curricular diet for
Secondary I and II levels must be the same for all students"

This íneludes a compulsory music unit,
The reason for the widespread viewpoints mentioned.

above can be traeed in most cases to differing views regard-

ing the maturíty of students in Grade vr and their ability to
make soundr sensible judgements regarding their musÍc eduea-

tion future" In Britain the system infers that students

entering junior high are not ready to do thisu whereas the

opposite viewpoint is more aeeepted. in North America"4

In the school division used in this study, one of the

few which requíres music for al-l- students in Grad.e vrru stu-
dents are required to choose between three possible alterna*
tive musie courses when they are eLeven years o1d" These

courses ares Bando Choralu and General Music and at first
glance seem to be well defined and. quite different in con*

tent" However the courses do have a lot in common, includ.ing

4

þMusic Educators National



musie reading, notational and Listeníng skills" Students

who join the band programme just "to play an instnrmentuo find

there is more to the course than this, Students who choose

choral because they u'want to singu' rnay be surprised to dís-

eover a heavy emphasi-s on other music skills. T,ikewise u

students choosin65 General Music o'to avoid singSing" find that

this is not the ease.

It is possibS-e thatn as the eleven year old student

makes his option choiceu the subtleties of the respective

programmes may be lost on himu unless other supporting

influences such as good course description sheetso are avail-
abIe" ThÍs study will examine the relationships between

various identified influences and other possible factors

which might be an influence on the stud.entus decision rnaking

process as he ehooses his musie option"

Statement of Sisnificanee of the Sf.r-rdv

5

Tn the Introduetion, and in a part of the Review of

the l,iteratureu the problem of compulsory versus eleetive

musie for the junior high grades is identified as a core pro*

blem. ThÍs study would make inforrnation available to people

such as curriculum planners, school boardsu pri-ncipalsu musíe

supervisors and teachersu who have to make deci.sions regard-

ing the status of music at the junior high level-" The study

will also present the studentsu views on taking one aspeet

(option) of musi,e and having to drop the rest"

Speeificallyn in the writeros school division where



musie is compulsory in Grade VfI but the student has to make

a ehoiee between music options u the stud.y may ind.icate that

Í-mprovements are necessary if it is shown that students in
Grade i/I are making uninformed decisions or are unduly

influenced by non-musical eonsiderations "

The way that improvements are made eould range from

remedial action, such as the institution of a better infor-
matíon flow from junior high to elernentary sehooLsu to the

formulation of a decÍsion that renoves the choíce of optíon

from the student and gives it to the teaehers concernedu

This shoul-d not be regarded as an extreme or unusual idea,

since stud.ents are often put in courses on the recommenda-

tion of a teacher"

A. major coneern of the study will be to compare the

effeets of four important influences, namelye

(a) parental Ínfluence
(b) peer pressure

(c) information from course descriptíon sheets and

from the Grade VI music teacher

(d) the students perceived value of chosen option'

These identified influences will be compared with each

other and with other possible modifying factors both over the

total population and. between option groups" A study of these

various effects and relationships may supply information

whích eontributes towards formulating a polícy as regard.s

compulsory versus elective music at this age leveI.



since the study is looking at the individual studentss

basis for choj-ce in hi"s optionu information may be made avail*
able whíeh might give a better indieation than exists at pre-

sent as to the desired degree of freedom ofs or restriction
onp the student as he chooses a music option"

Staternent of the Problem

There are three music options available in Grade VTI

at the junior hish sehooL used in this study" îhese are

Band, Choral and General Musie" Students enteríng from

Grade Vl must take one of these options"

Each optíon group will be asked where the ínfluenee(s)

eame fron whieh hel-ped that person to decide which option to

apply for. The study wil-l also try to assess the relatíve

strength of these influenees and the possible liniting effect

of having to ehoose one option only"

The study will seek answers to the following questionss

(1) ïùhat is the strongest slngle factor influeneíng

Grade Vf students when they make thelr music

option choice.

(2) 't¡ltrat is the nature of the relatÍonshíp betr¡¡een

option ehoj.ce andu

(a) parental ínfluenee

(b) infLuence of Peer Pressure

(e) inforrnation from eourse description sheets

and elementary musie teacher

(d) the stud,entus perceived value of his chosen

optS.on



(e) the quality of the stud.ent's home musical

background

(f) the student0s general attitude to music

(S) attitude to singing activities?
(3) Íùhat is the nature of the relationships among all

the following influences and faetorsc
(a) parental influence
(b) influence of peer pressure

(c) information from course description sheets

and elementary music teacher
(d) the studentus perceived. value of his chosen

option
(e) the quality of the student's home musical

background

(f) the studentos general attitude to musie

(S) attítude to singing aetivities
(4) Do students like the option choiee system?

the ore ti cal_Asgumpt i ons

From discussions with students it seems that most d.o

not make their decision regarding a musie interest area in a

vacuumo The student will get sorne information on the options
from the elementary music specialist and perhaps also from

the regular classroom teacher" The student may bring the

problem to their parents to hear what they have to say"

Visits of performing groups from the juníor high school may

influence hi-m,
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The assumption ín this paper is that most of the dis-

eussion about the optíon choice goes on in small groups of

fríendsu the peer group, and that the i¡rfluence and maybe

even pressure of thís groupu and the attitudes within itu
play a significant part in the studentus final deeísion"

It is also assumed that of the various influences

listed in the study peer pressure is the least desirabLe for
making sound musical and edueational jud.gements in the option

choice.

Sta,te{nent of Limitatiglrs_and Delimitations

The d¡manics of the soeial- influence process are such

that it is not feasible to list all the possible influences

whieh may come into the studentss decision makíng proeess"

This study identified four rnain influences only and limits
possibLe mediating factors to three,

The study ís concerned only with the four feeder schools

to the junior high school and is therefore not applicable to

the whole school division"

Þtatement of Definitions

Attitude

Thís term refers to the frarne of mind which determi-nes

the partieular way in which a student reacts including the

strength and direction of his motivation and his perseveranee"

0ptiofr

The choiee offered to a student withín a subject area

ê"g, Bandu Chora1 or General lt{usic.



0reanization of the Study

The purposee sigyrificance and Límitations of the study

are deseribed in Chapter I.
Chapter fI will review the relevant literature and

researeh on areas identified as core problems in this study.

Thís ineludes sections on compulsory versus electíve music

at the junior high leve1 and the influence of peer pressure

both i.n general ter¡ns and how it may apply specifieaLly to
this study. A paragraph on perception is included"

Chapter III presents the sources for datau the pro*

cedures for eollecting data and information how the data is
treated 

"

In Chapter IV the data colleeted from the questionnaire

is presented in statistical fornrø analysed and interpretations
of the results are offered. These interpreta.tions deal

directly with the questions raised in the Statement of the

Problem.

Chapter V presents a surnmary of the studyu lists
important fíndings and conclusions and addresses itself to

the implications regarding music options at the juníor high

level.
The final chapter lists several areas of possible

interest to the researcher which are related to this study.

10



CiIAPTER T1

REVTEIIü OF THÐ T,TTERATURE

Ulusic ¿ Compulsorv or Electlve?
As mentioned earlieru there are many different arrange*

ments for music at the junior high level" some arrangements

are l-argely or at least in part attributable to such things
as the size of the school or the availability of music

teachersu but other arrangements can be traced to differing
views about the place of music in the curriculumo and, in par-
ticular the extent to which it shouLd be compulsory.

As far back as 191? the then United States Comrnissioner

of Educationu Philand.er p" Claxton said.u

"ff I were to make a public school cur-riculum, I would pu!- ir ? little reading
and wrítirgu a little arithmetrcu alittle^history and geography and a great
deal of music"". Hlusíc-is-the most [rac_tical thing in our sehools.'f I

Accord.ing to sources quoted in Marpl"uz th" Commissioner

was not saying anything which implied a rad.ical d.eparture from
what was actually the caseu beeause in a rg],6 study3 the

- 
lDo,w" pvkema and c. H. Farnsworthu ,olhe rmportanee ofsehool Musico "- Music Educators Journal (Ée¡,--ig6-ttl:'

r.,- fHugh g" Marpler_ @u (Dubuqueu fowa;
l¡trm" cu Brown company puuffi; g;----a---' -

3hubrey Augustus Douglasso The Junior Hieh School.
_(Bloomingtolra IllÍnois c Public Sc 

u1916), pp. 78-87 u quoted in Marple p, B.



L2

figures for junior high schools in the United States offer*

ing eompulsory and elective musie were as followss

Comoulsorv Elective
Grade 7

Grade I
Grade 9

63/"

6L%

4Of'

r3/"

z2/,

tþo/,

More recentl-y Harry l,Íoses was elaiming that sputnik

had. pushed. music u'formerly featured. as part of the re6çular

scheduleu to the outer extremities of the roster"u4 and Broud'y

was saying that "otle can claim elective time for almost any-

thingu let the argument be directed to the claim for required

time.u'5 Sur and Schuller support the view regardíng Sputnik,

"sínce the early sixties.,.heavy pressures for academic and

ubasicu ed.ucation have threatened the very existence of

aesthetic experienees for students in many second'ary sehools"'6

However they also claim that "Fortunately, strong voices have

been raised j-n defence of the arts n u uu'? in the guise of the

National Association of Seeondary Schoo1 Principals who in a

position paper of L962 call for not only "broad curricular

offerings in the arts for all studentsn', but insist that the

4Ht"*y l,loses, Developi{rg, and A4miniFterFre, a
Comprehensive Music Pñ,granr, (Vüesd-Nyacfiu New Torke Parker

a

5Harry s" Broudyo ouEducational Theory and the-Musie
Currieulüflt'ir"P*tsp""tiiu" ín IVIu"i" Edt 

".tiotr 
Sou""u Book 3'

orr{il-liam R" Sur and Charles F" Sehuller' Uggþ
Ed.ucation for Teenagers o Znd. ed" e (wew Yorke Harper and' Rowu

TçqTITW
?rbid", po 3?g.



sehool needs to províde "defj-nite time during the d.aysuu8 for
these activities.

This is not to say that the principal-s were recommend*

ing eompulsory music since u'providíng definite timeou ean mean

offering eleetive courses and indeed Sur and Schuller them*

seLves define o'a well balanced (music ) education" as one whieh

offers general music plus eLectives (usua1Ly in performance)

but make no recommendations that any of the eourses should be

eompulsory, though like the principa}su position paper they

wish to see regular and not extra eurricul-ar seheduJ-ing in
music 

" 
9

This position is taken one step further by Frances

Andrews whou aclmowledging the problem of eompul-sory versus

el"ective u states e

u'In projecting the eurrieulum for a given

13

the qualifications for scheduling elective r

sto"Ë;, -;;ã-iãi-iime ana cre¿ii--ã11;ñ;;i-,,10
She offers the eclectic solution that there should be both

required and elective music courses,

schooln it is necessary to decide(a) all the courses that shall be
(b) whether they sha1l be electiv
(mv

National Association of Secondary School Príncipalsu 1962u
po 30" quoted in Music Education for Teenagergu Sur and
Schuller.

B"Th" Arts in the

(Englewood Cliffsu New Jersey:

9srr" and Schulleru
roFrur,r""s Andrews u

pp. ll'-15 
"

on
offered

Comprehensive Seeondary Schooluu

IVIusic Education for Teenage¡gu

Gene
, ïnc. u L9

pu 20,

i,



Marple addresses himself to a different angl-e of this
question asking u'At what a6çe should musj-c beeome eÌective

and no longer compulsorygrrll He does not answer the question

directly, but sayse

"Recentlyo more administrators have returned
to the position that some general music
should be required. for each level of the
junior high schoolo with specialísed
ensembles being offered as electives in
addition. n' 12

He further suggests thatu

"În considering the requirement question,
administrators (of junior high schools)
have usually taken the advice of the loca1
music teacher and have required litt1e or
no nusie unless the local teacher has
requested it. In addition they have
altered the requirements when a nevr
teaeher came into the system" At times
music teachers have traded away require-
ments in general music in order to spend
more time with high sehool and elementary
classroorn teaching and preparationn'u L3

This is not an uncommon teachers' víewpoint and part

of the demise of junior high non performance music has been

the music teachers' unwillingness to try to deal with students

in required musie eourses whom they see as being potential

discipline problemso This has had two effeets" First, it
creates and spreads the u'how to survive in general musicu'

mentality"l¿u Secondlyu âs Reimer states o'u 
u uthê general

1¿e

11Marp1",

12rbíd." u p" 10.
I3rbid.,, p" 13"

a book
14

Junior Hlgh_l\üB-slcu po 10,

is aetually the title of
ts Publishing n Memphis u I97l+ 

"
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music program suffers from an intolerable level of
uusuperficíalityun15 and u'childishness 

'uul6 l{arple puts it a

little less stronglyu pointing out that since students enter

junior high from a number of elementary sehools,
u'This heterogeneous grouping of musj-cal
interest and talent leads to some musi-e
teachers feeling unable to cope with the
sÍtuation andu thusu littl-e or no music
is taught" " n

One reason for the possible discipline problems Marple

conjectures may be that 'osubmíssive and adaptiveu' t¡pes as

defined. by HavÍghurst and Tabal8 tend to take music electives

whereas the required general music elass has to take all
t¡pes 

"

Peer Pressure

One of the factors whieh might influence a student

when he is makíng a choiee between subjects, or in this ease

a ehoiee of interest areas within a subjectu is what his

friends are thinking and doing5.

There is generaÌ consent in psychology as to the

importance of peer pressure in adolescence' Macl:ellan and

FeLsenfeld write u'because boys and girls are re-examining

their standards and values during adoleseenee.."the peer

l5Be.rnet Reimer, A Philo orl ø ( I.Iew
Jerseya PrentÍce Hall Tncu o

16rbid.,, p' Lzl+"
I?M.*pLuu @u P" 28g'
l8Robert J, Havighurst and HiLda Taba,

l-9t+90 PPn 118*119'
pu 178"
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group becomes extremely important" " The authors see the

peer group as "an important referenee group", u'through which

they eano " ogain support and seeurity" and o'gain status and a

feeling of belonglng. "l!
Perrone, Ryan and. Zeran state that "the emerging ado-

leseent (whieh they partly define as obeginning in the fifth
or sixth grade'¡20 d.raws his value structure from others of

his peer 6çroupo'21 and quote opinions from other writers to
elaborate this statement"

Thusu Sehmuck is quoted

o'Peer groups are not hesitant to suggest
to individual members $¡ays of coping
with problems, and members accept the
suggestion of the group whereas they
would be less amenable to the same sug-
gestÍon offered by adults or non peer
individuals of the same age. To the
adoleseent the significant others are
the group,'o 2?

Sanford makes the point that
o'ff one of the eharaeteristlcs of the
emerging adolescent is his inability
to know exactly who he is or what he

T6

olurnbia University

198""y"" Maclennan and Naomi Felsenfeldu Çroupline and Psvchotherapv with Adolescentsu (New York¡
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wants to becomeu it ís safe to say
that immersion in the peer group will
bring conflict as he strives to
become identifiable as an individuâl"'o 23

Frankel0s book, Manus Search for l/leaningu is quoted

as follows

'u o " uMan in the beginning lost some of the
basic animal instfncts and hence had to
make choicesu which in turn require
information. More recently the tradi*
tions util-ized to back up his behaviour
have been rapidly diminishing, Sinee no
instinct tells him what he has to dou
and no traclition tel-ls him what he ought
to dou the question arises as to how soon
it will be before he won0t know what he
wants to do" When this happens he will
be functioning more and more at the whims
of others and hence falls prey to con-
formíty" " 24

Perrone, Ryan and Zeran see this as a corollary

"fítting well with the eharacteristics of
the emerging adolescent and his confirmity
to peer pressures which occur at the very
time in his life that he is seeking self
identi-ty" u' 25

Kuhlen says that "Students drop out of school to
escape what to them is an intolerable situation when com-

paring self against group requirements 'u u26 and Lohman warns

L7

2i^--'Nevitt_sanford, lrlhgre col-leges Failn (san Franeisco:
Jossey-Basse 1968), quoted in Perronen-þ.10õ"

24vikto" Frankelu Man's Search for Meaningu (New york¡
Washington Square Press, , pp"99*100.

26R"y*orrd Kuhlenu
Develgpmentu (New York:
in Perroneu p"100.

21^-.Herrone, Guidance and the Emerging Adolescentu

Harper, e PP. o quoted

p " 100,



teachers that u'vaLueso 
" oârê related to other aspeets of the

(studentsu ) culture found in the various 'worIdso a student

goes back to each day after school "*27

Ir{arpler28 sirrgleton r2g Hoff"*30 et al" aeknowledge

the importance of peer groups and devote whole seetions of

their books to theories of adolescent growth and develop-

ment" More directly in terms of this studyu Marple stated
uoFor any elective subjectu the group
impression becomes irnportant" Since
the adolescent student is more often
influenced by the considerations of
other studentsu music can be an 'out'
subject in many schools." 3L

He also says "A required class will not have the same dís-

crimination, and wíll thus be placed. on an equal footing "u'32

Curtis sees the peer group as u'dominating thought and

behaviour patternso'33 and o'havin65 a vital part to play in

1B

2BM""p1"u op, cit, e pp"164-213"
29lrru Singleton, Music in the Secondary Schoolsu

(Bostona Alyn anð Bacon

2TJoseph D. lomondu

y of California Pressu

$C¡gglgo Znd ed,o (Belmontu California: Viladsworth
eo . Jnc . u I9?3) , pp "l,27 -I72 ,

a

31Ma"p1"u op, cito, p.184"

32Tbid.", p.1B/1.

33Strnt"y Curtisu o'Growth--Typical Characteristics
of Adolescents as Factors of Instruction in Seventh Grade
General Musico' (Mastersu thesisu State University Collegeu
New York u 1975) o p"34'

3ocharles R, Hoffer, Teachine l{usic in the Se
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helping to shape the Ínterest and attítudes of the adoles*

cgnt".o""3&

Allport lists four ways in whlch attitudes are

developed the fourth being u'Development of an attitude by

adoptÍone ioê. when an individual merely foll-ows the opinions

and exampl.es of friends or parentr""35 and HaLloran states

"In many ways it is true to say that attitudes stem from the

group, u'36 This influenee of peers on the individual is seen

by Holmquist as powerf\¡l, and espeeially important to musie,

""""individual children tend to take on
attitudes which are common to the group,
The eondition of group attitudes is
especíally vital to a musíc class since
music is largely a group effort." 37

It is indeed difficult to find wrj-ters who opÍne to

the contrary though Curtis38 quotes Gesello flgn and Ames

who state that although they like to know what their fríends

think, adolescents will often take an independent stand after
becoming aware of friendsu opinions"39

I9

34rbid"u p" iz.
35co"don Allportu

Psyeholoeuu (üloreester,
pp.7B9-Bt+4,

36J. D. Galloranu Attitude Formatio chanee-p
(Leicesteru England, r,eic , p"lp0,

3Tlouise H. HoLrnquistu 'oConstruction of a t{usic Atti-
fude Seale'uu (t{astersu thesis, Uníversíty of 0maha u L96O') u p"3"

3BSt*nley Curtisn o'Growth--Typical Characteristi.cs of
Adolescents u 

no

39Arnold Gesello Frances I1g and Louise Amesu Youth:
The þars from Ten-to Sixteenu (New York: Harper an¿ ñîil956).

uuAttitudes" from Handbook of Soeial
Mass"¡ Clark univeffiu



Denison4o prod.uces figures which indicate that at

the junior high leve1u although students who dropped musie

had friends in eleetive musie to the extent of boys ?7%

and girls 96/r, only 20/' of boys and 3O/, of gírls had

received encouragement from frj-ends to join music classes"

Moreoveru only one student out of the 116 (out of a total
of 228) not interested in taking an elective vocal music

course gave as his reason anything vaguely related to what

night be understood as peer influence"

Perceived Value

One of the main i-nfluences identified in the study is
perceíved va1ue" A sub*scale in the questionnaire attempts

to measure the studentus perceived value of his chosen option

and deternine how this measurement relates to other identi-
fied influences 

"

There is support for the view that a personBs behaviour

is determined by his pereeption" The phenomenological

approaeh argues that "411 behaviour without exception is com*

pletely determined by" u,the perceptual field of the behaviour

organism"r4l or put another wâVo "people behave according to

how things seem to them, "&2

20

408.r.,"" Ðenj-son, o'Students Reasons for Dropping Vocal
Actívíties Upon Entering the Seventh Grade at Burlington
JunÍor High Schoolu Burlington, !ìlisconsin"u' (Research paper,
Wiseonsin-State Uníversity, Irtrhitewater, 1970), p. ?8,

&lA"thu" W" Coombs and Donald Snyggsu Indívidual
Beheviour (New Yorka Harper and Row' 1959)' pn 20,

4Zrbid, u Þ,3a?,
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Thís viewpoint has implíeations for this study, lf
it is aceepted that "people ean only behave ín terms of

those perceptíons which exist for themu'&3 it is possible

that some studentsu perceptions of the options will be at

variance wÍth reality" It would therefore appear desirable

that the studentsu perceptual field be enlarged and expanded

to mínimize this possibility. This sugEçests that other fac*

torsu in particular information about the optionsu should be,

ideally, a strong influence.

Review of Rgsearch

Two studies were found whíeh touched peripherally on

thís study. The St, Boniface Questíonnaire on lJiusic

Attitud""44 surveyed attitudes to music generally and. was

administered to Grade IV, The Assessment of Attitude toward

Musi"45 surveyed. general attitudes to music in the United

States0 eomparing regions and the following age groups*-

nine, thírteenu seventeen and adult.

Neither study examines influenees or discusses options

but ín the area of general music attitudes both may make

interestíng comparisons with the results of this study"

&3rbid", p' zltþ'
&4St" Bonifaee SehooL Dívision, lriínnipegu u'Questíonnaire

on Music Attitudes in St. Bonifaee SehooL DivisioTlrn' Winnípeg'
1977,

5naucation Commission of the Stateso u'An Assessment
of Attitudes Towards l¿iusieuu'Washingtone Ð"Cne l9?l+"



The researeh in the book Courses and patterns of
student cnoice46 Ís a stud.y of the problems of and. reaetíons
to the introduetion of the mandatory credit system in Ontarj-o

in L972*?3" This study documents the change between the pre*

dominance of compulsory subjects as late as the ¡i00s and

60's and the wide range of options avail_able in j_9?4"

Ït presents the case both for and against the increased
freedom of choiee and is therefore relevant to this study"
Those against the lnereased freedom of choice arguee
u'students drop courses" 'oparents have no say because they
donet understand" n'easy courses are overshad.owing languagesu'

'ustudents are not mature enough to choose and. stiek to their
ehoíeeo' u',n"students cannot be eonvinced of the merít of
retaining a subjeet not needed for a diploma or eareer pur-
poses.o." and, uuthe siek eannot diagnose their own disease

and preseribe medícine aeeordingly, "4?

The optimist view states that students (82"7"7 and staff
(9t+V") víew the eredit system favourably, aecord.íng to prin-
eípalse rating""&B ït is stated that "whlle ít is possíble

that more students are making worse choices under the credit
system, more nay also be making better eholces,oo4g

22
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In any evente even admitting uothe strong resídual

doubts about studentse ability to handle the freedom of

ehoieeu"oãt least for the junior Sradesu' it is stated that
u'advice rather than eompulsionuo and uubetter counseling*50

is the best method to all-ow freedom of ehoice and to mini-

mise the danger to future educatj.on or eareers"

It must be remembered that these comnents are about

students j-n Grad.es IX to XII, Since thís study is concerned

with Grade VT students, the argument for freedom of ehoíce

must lose its strength accordi-ngly, sínce there is more

agreement for this freedom as students get older.

Summary

The material available for review on the question of

compulsor$ vo elective musíc shows that the position of musíe

as a required. part of the curriculum has ehanged over the

years " The required status for musi-e changes al-so from one

country to another.

During this eentury there seems to be a steady lower*

ing of the age at whieh music is to be compulsory" For the

most partu this seems to have settled at the Grade VI level'

In high school, eleetive musie seems to have remained

strong despite being threatened in the immediate post*

Sputnik years" Compulsory music at the Grade VII and beyond

level is not wid.espread in North America, though several

5orbid,, Þø l+2"
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writers are not sure that Grade VT is the best year to end

compulsory musi-cu There also seems to be Some move towards

restoring required music in Grade VÏI.

As regard.s peer influencen the review indicates that

this is a strong course in adolescent lifeu No evidence

about its role in choosing music optíons could be found

though there were some opinions stating that it had an

effect on attitudes to music generally'

The importance of perception in ehoosing optiorls was

mentíoned sj-nce an important school of psychological thought

postulates that behaviour is a function of perception.

ln the following chapter the research procedures are

described, Thís includes a deseription of the sources for

data, the proeedures for collecting data including the pilot

and a description of the statistical analyses used in treat-

ing the data'



CHAPTER ITT

RESEARCH PROCEDURES

Sources for Date

The school divisíon used in this study is ín a

suburban area of wÍnnipêg" rt has two main sub*streams-*

French and Ðnglish, The northern part of the school divi*
sion comprises three French only schoolse one bilingual
school and one English only school"

The maJoríty of the English only schools are in the

southern area of the division although there is also one

French only sehool and one popul-ar and expanding French

irnmersion school 
"

The junior high and its four eLementary feeder schools

used in this study are situated in this predominantly English
speaking area which comprises mainly single dwelling homes

aged between fifteen and twenty-fíve years and of average

cost 
"

The sample used was the total Grade VT student popu-

lation in these four elementary feeder schools" Thís was

originally 285 students, The final number was 260 d.ue to
absences and a few spoiled papers"

This eompared with a total of 606 Grade VI students

in the whole school division"



Proeed.ures for Collgctin& Lata

Information and d.ata was col-lected from a 39 unit
questionnaire (Appendix 1). Thís questionnaire was adminis-

tered to each Grade VI student in the above mentioned

feeder sehools on June Znd, I9?8. Two sehools were inter-
viewed in the morning and tr¡ro in the afternoon" This was

one month after the students had ehosen their music option"

Ansurers to the questions on the questionnaire were recorded

on a t-4 Ï,íkert scaLe"

Prior to the distribution of the questionnairen it was

piloted by a sample of students to see if the wording was at
a suitable level and that students understood what was being

asked " Students were requested to put a question mark at

anything they did not understand" Since only one question

mark appeared no changes were made.

The students who did the pilot were already at the

junior high in this study and this sample included. 86 stu*

dents made up as followst

26

Gen. Music
Band

Choral

These students eould respond anonymously if they

desired. f\uenty students who identified thernselves were

intervíewed on a one to one basis to see if their verbal

responses matched their written ones, Since it was not

Boys

13

1B

6

3?

Girls TotaL
10 23

16 3t+

?2 ?2
t+g 86
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possibl-e to find within the wrïter's school- division

Grade VI students who had the same choice to make at the

Same tj.ne, und.er the sane circumstances, this was perhaps

the only practical way to demonstrate a measure of validity

in the studentsu resPonsês"

The questionnaíres were seored and the results

recorded on IBI¡I scoring sheets " This was doubLe checked

and. the scores were then printed on computer cards at the

Uníversity of Manltoba. A eheck of every tenth card wíth the

seoring sheets was made in a further effort to ensure âCCU-

racy of results"

Treatrnent of Data

Suestion (1) in the Statement of the Problern asked;

þJhat is the strongest single faetor infl-uencing Grad'e VÏ

students when they make their option choice? The influences

identified in this studY warê e

(a) ¡nrents
(b) peers and friends

(e) ínformation given out by Grade VI musíe

teachern including course descriptions both

verbaL and lurítten
(d) the studentus pereei-ved value of the

ehosen oPtion"

To measure (a), the infl-uence of parents, questions

2O, Zt{u }Bu 32 s.nd J6 were scored (&ppendix I)' High scores

indicated more parental influence and l-ow scores less



parental j-nfluenee.

The influenees of (b), peers and friends, were

measured by questions ?Io 250 29 and 33" Low seores indi-
cated strong peer ínfluenee, !ühen measuring (b), peers and

friends against the other lnfluences, a score reversal_ pro*

eedure was used"

The ínfLuence of (e)n the Grade VI musíc teachers0

information and eourse description, was measured in ques-

tions 22, 26u 30, 3l+ axLd 3?. High scores indÍcated strong

influenee and low scores less infLuenee,

The influence of (d), the perceived value of each

option choieee was measured in questions 2Ju 27" 31u 35,

38 and 39. High scores indicated hish percelved val-ue and

low scores indicated low pereeived vaLue"

A two-way anaÏ-ysis of variance with repeated measures

was carried. out" The programme used was the Bio-Medieal P2v1"

Sinee the F ratios were significant the Tukey method of muL-

tiple eonparisons of the means was used to determine statís-
ticaJ-ly signíficant differences between the means,

Suestion 2 in the Statement of the Problem asked ¡

what is the nature of the relationship between option choiee

and

(e ) parental i.nfluence

2B

lanipp Biomedical Computer Programsu p*seriese Lg??,i'Health Sciences Computing Faeillty Department of Blomathe-
matíes"u Sehool of MedÍcine, Unj"versÍty of Cal-ifornia"



(b) peer pressure)

(c) information from eourse deseríptíon sheets

and elementary music teacher

(d) the studentus perceived value of his chosen

option
(e) the quality of the studentus home musical

background

(f) the studentus general attítude to musie

(S) attitude to singing activities?
Influences (a)n (b), (c) and (d) were scored as in

Question 1" To rneasure (e)u home musical backgroundu ques-

tions 1, 2o 3o 4 and 5 in the questionnaire were scored"

High scores índieated good home musical- background." To

measure (f), general attitude to nusieu questions 8u 91 11,

1J and 17 were scored" High scores indicated a good general-

attitude to music" To measure (g), attitude to singingu

questions L2, 14, 16 and 18 will be scored" A high seore

índieated a positive attitude to singing"

The BtilD P2V programme used in Question I was also

used in Questíon 2" This indlcated through the F ratios that

1" There was signifÍcant differences between

option groups eol)-apsed over the influence

factors.

2o Regardless of option group there was a sig-
nifieant difference in influence factors"

3u There was signifieant interactfon between

option choiee and infLuence factoru i"e"

20
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for some option grÕups some infl-uences were

stronger than others"

Question J in the Statement of the Problem asked;

What ís the nature of the relationship among the following

ínfluences and faetors;
(a) parental influenee

(b) peer pressure

(c) information from course deseription sheets

and elementary musie teaeher

(d) the student's pereeived value of his ehosen

option

(e) the qual-ity of the student0s home musieal

background

(f) the studentus general attitude to musie

(g) attítude to singing aetivities?
These influences were scored as in Questions I and 2,

A correlation matrix was set up with the seven influenees"

fhe resulting product mornent correlations were tested for
significance o

Questlon ¿l in the Statement of the ProbLem asked¡

Do students like the option choice system? This was measured

by scoring students responses to questions 61 7r 10, 1J and

L9. High scores indicated satisfaction with the option ehoice

system" Means and standard devíatiorrs for each of the above

questions and also overall were caleulated, This was done

for the total popuLation of 26O students and for each option

groupo



The foLlowing chapter presents the information made

available by the statistieal procedures outlíned ín the

above seetíon of this ehapter and offers and interpreta*
tion of this data.

3r



CHAPTER IV

TNTERPRETATTON OF THE DATA

Question I in the Statement of the Problem asked¡

What is the stronpçest single factor influencing Grade VI

students when they make their option ehoiee, The influenees

identified in this study will bes

(a) parents

(b) peers and friends

(e) information given out by Grade VI music

teaeheru ineludin€ç course descríptions both

verbal and written
(d) the students' perceived value of the chosen

option

The F ratios Índieated that there were significant

d.ifferences in the strength of influenee factors both regard-

Less of option group and aLso between opti-on €iroups " The

overall means on a 1*4 Likert scaLe for al-l 260 students

were as follows;

TABI,E 1

OVBRATT IJIEANS OF INFLUENCES T-IV

fnfluenee I
ï1

IÏÏ
ff

Parents

Peers

Information

Percei-ved value

2 "L3

2.30

2,50

3"05



Ranked ordered wlth the means compared pair-wise the

between means dífferences areB

TABT,E 2

OVERALT, ITIEANS oF INFLUENCES I*Ïv,
RANK ORDERED !{TTH TMANS DTFFERENCE

Using the Tukey methodn differences of '16 or more

are sigçnificant at the "0I level (Appendix IIfa)'
This means that the strengths of all four influenees

ídentifíed in the study are statistícally signifieant from

each other" It also appears that the students perceÍved

vaLue of his chosen option seems to be by far the strongest

single factor influencing his option ehoice deeision' This

seens to indj"cate that students ehoose their option pri-

mariLy on the basis of whether they think they will enjoy

ít, (q,"2? ) and learn from it (q"31). It also indicates they

feel their choice of option is the best (q"23) o and they

would be disappointed if not aceepted in the course of their
choice (q,39) " 0n1y 3L"5/'are planning to drop music in

Grade VIII and even less (?.6"5%) are upset at havíng to take

music in Grade VIï"
The differences between the means of influences ÏÏI'

II and I are smaller but still statistically signífieant.

Tnfluenee IV

IIÏ
IÏ
I

33

3,O5
.55

?,5Q
'202"30
,L7

a,13



As eould be perhaps gathered. fron the mean of ?"J on a seale

of L-4 the influence of information from the course deserip-
tion sheets and the elementary music specialist shows no

clear and definite trend"

For example, 60"B/, of students answered Strongly
Disagree or Dísagree to q " 3l+ ,uI rel_ied a lot on what my

eLementary music teacher said about the optionsu,, and only
L9 'r/, thought it necessary to ask for u'extra information
about the different eourses so r could g;et a better und.er-

standing" q,37" This seems to be not because students did
not need the extra information beeause although B0% n,found

the eourse description sheets helpfulo' (q,.26) n 56,6% o'would

have liked more inforrnation" (q,zz) " Also 3of, u'stíll did.nst
reaLly know what they v¡il-l- be doing in their music optÍon
next yearo' (q"30).

A past concern was that elenentary musie speeialists
might be Ínfluencing students and guid.ing them towards one

particular option rather than putting each option on an equal

footing' This may not be as big a problem as feared since
students seem to find the course description sheets more

helpful (q,.26) tnan the elementary music speeialist (q,34).
ït appears from the data that there are reasons to

improve the counselling and information frow about the

courses from Junior High to Elementary.

0f direet interest to this study are the results of
the scores on peer pressure" This influence lvas rank

)t+



ordered third and. was found to be statistieally less síg*

nifíeant than both the influences of perceived value and

information, On the other hand peer pressure was rated

statistically sigtrificantly different from parental influ-
ence (Tnfluence I). Tt ís interesting to note (and this
is discussed in detail in Suestion 2) tne differenees in
strength of peer pressure which seem to operate within dif-
ferent option groups"

A breakdown of student responses to questj-ons on peer

pressure seem to indicate that students general_ly are inter-
ested in what the other students are saying and doing about

their option choíce (65"8%, e,21)n anA 60% u'want to be in
the same music course as my best friend" (q,29) " Howeveru

when it comes to the point of doing the same as their friend.s

only 19"6% agreed or strongly agreed wíth the statement u'f

changed my mind when I heard what some of my friends had

chosen for a music option'o (q.25) u and only 20.5/" apçreed or

strongLy agreed with the statement in q,33 'uI got together
with a few of my friends and we decided together whích music

optíon to take o 'n

This seems to support the view of Gesellu Ilg and

Ames quoted by Curtis and. mentioned in Chapter fI of this
study that u'aLthough adoleseents l-ike to know what their
friends think, they will often take an Í.ndependent stand

after becoming aware of frj.ends0 opinionsuu'

The responses to Suestion 21 indicate that 34"2% of

))



students u', 
u "wêre !1ot interested in what other students were

saying or doing about their option choiee"no Îhis writer has

reservatlons about this figure or at least the reasons why

this figure is so highu One possibllity is that students may

be told that the correct way to do the option choiee is to
n'make up their own mind and never mínd what anybody else is
d.oÍ-ng* u' To some extent their scores nay respond, to this
ideal of independence even though ín praetiee they rnay be

more interested in what other students are doing and sayíng

about theír option ehoice than their score suggest"

Peer pressure and parental influenee had the cLosest

differenees in pair-wise compari.son of the means--"17, This

still makes for statistical signifícanee al.though it was

hard to deeide if there is any practical sienificance which

ean be attached to the difference"

l¡trhat is ind.icated is that parents seem to exert very

little infLuence on students option choíee although agaín

there are some interesting between groups comparisons (Q,e)

in the Statement of the Problem,

The seores of Question 36 indieate that 69"2% ot

parents feel ít is important to take the coruect music course

but only I+5,5/" make suggestions to their chiLd whieh the

child went along wíth (q,28)" In faet 49"6/, of students

strongly agreedu and another 33,5% agreed with the statement

posed in Suestion 20 u'My parents let me decide my option

choice by myself" "

It could perhaps be argued that even though sueh a
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high pereentage of parents let their child decide on his

option ehoíce by himselfo it is possíble that the parents

stíll had consíderable ínput into the decision making processo

It might be that the parents made their point and left the

deeision to the child" Reassurín€t as thÍs would be' it
d.oes not seem to be supported by the data"

6t,9% of students agreed or strongly agreed with

Question 32u which stated; "My parents had no views about

the opti-on choice in music and said it was up to rlê u'o The

indieation that parents are quite happy to leave the deei-

sion up to the ehild seems to be amply supported by the

seores in Question ?Lv where a mere 9"3/" of students agreed

or strongly agreed that their lmrents had told them what

eourse to take" This leaves 93"7% whose parentsu whatever

guidance they may have given (and the data indicates this

ís not much) are prepared to leave the final decision to the

ehild, even though it is indieated that parents realised the

ímportance of this decision"

A case could be made that perhaps the parents saw

this decision as an opportunity for freedom of choice and a

chance for their ehild to make a mature decision about an

aspect of his education. This argument would be rnore corl*

vineing if the scores on Quest|on JZ were higher" Giving a

chíld the right to make a decision does not exempt the parent

from the responsibility of helping in that proeesso

It may be simply that most parents see a wrong deei-

síon in music eourses as being less potentially disastrous
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compared. wíth other areas of the currieul-um where a ehoiee

is offered, lhis may sten from the knowledge that music is
eompulsory for only one more year and,/or a vj.ew which does

not hoLd music as being of mueh importanee.

It is possible also that uoparents have no say beeause

they donut understand" quoted from Cogrsgs agd Patterns of
S_l9udent Choice OISE. in Chapter II of this study,

In surunarl¡u the answer in Question 1 in the Statement

of the Problemu it seems that of the four ídentified influ-
ences and regardless of optÍon chosenu the strongest single

faetor Ínflueneing the Grade VI student when he makes hi-s

musÍe optíon ehoiee is how he pereeives the value of that
eourse to be.

The infLuence of parents seems to be almost non

existent" The infl-uence of peers seems to be felt but not

general-ly to the poínt of ínfLueneing the actual option

choi.ce deeision" The ambíva]-enee of the scores on the influ-
ence of ínformation seem to suggest improvements need to be

made in this important area so that students have a better
understanding of what ís inherent in eaeh eourse, It makes

sense that if students are most influeneed by the value they

see in a course then the oblígation j-s there to gíve them a

reasonably true perception of all the courses offered"

Question 2 in the Staternent of the Problen askedg

ltühat is the nature of the reLationship between option choice

and g

(a) parentaL ínfluence
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(b) peer pressure

(c) information from course description sheets

and elementary music teaeher

(A) the student's pereeived value of his chosen

option

(e) the quality of the studentus home musical

background.

(f) the student's general attitude to musíe

(S) attitude to singing activities?
Information on numbers and percentages for option

ehoiceu for both boys and girJ.s in Grade VI is found in the

followíng cross tabulati-on. This is the population sample

used Ín the study"
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Count

Row PCT
Col PCT
Tot PCT

Gír1s

TABT,E 3

CROSS TABUI,ATTON SEX BY OPTTON CHOTCÐ
OF POPUT,AT]ON USED IN STUDY

General l¡lusie Choral

Boys

53
39,3
53,5
?o 

"tþ 46

36,8
46"5
77,7

99

38"1

23,7
76 "212,3

Bagd

50
3? "O42 "O
19 "2 69

55,2
58.0
26,5

32

10

8"0
23,B
3,8

42

16.2

l.35
5L,g

]-25
¿l,8"1

?.60

100,0
Ì19

45,8



rt should be pointed out that the above numbers had

ehanged. when the classes were finall-y fo¡rned. in Grade VII"

General Musie now had 110, Choral J6 and Band 94" The Choral

count inereased sinee those who applied for Band and were

unsuceessful tended then to choose Choral" General Musíc

picked up those few students not accepted for Choral and one

or two Band rejects.
Since this questionn and indeed the whole studyu is

primarily interested. in students0 preferences and those

influences and factors v¡hich may determine those preferences,

the examples in the eross tabulation table provides more rele*

vant data than a perusal of the final Grad.e VII figurêsu

Both the number and the percentage of students choosing

Choral is relatively 1ow* Out of l.25 boyse only 3'B/" (10)

chose this option, More girls were attracted but the per-

eentage (23.?%) and the number (32) is sti1l low compared to

the other two options' the problems of changing voices could

be expected. to dissuade some boys from Choralu but thís would

not in itself aceount for the very 1ow interest' It may

simply be that most students, espeeially boyso do not see

much value or enjoyment in a year of singing activities,

Howevero aeeording to the d'ata onry 3l+"6/" disagreed

or strongly disagreed with Question 12; u'singing is an enjoy-

able part of the music lesson in Grade VI" and 62 'ly'o agteed

or strongl-y agreed wíth Question 1l+; o'1 think I am a pretty

good sJ.ngeru "

This apparent contradiction between low enrollment and
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positive views towards singing may be partially expJ-ained

by stud.ents seeing a Choral class as almost exclusively

singing" In other wordsu they may enjoy singing as part of

the mr¡sic class (q.I}) but seem to have litt]e enthusiasm

for a course based. (as they perceive it) exclusively on

singÍng.

Perhaps more revealing are the scores on Questions lB

and 16" These show an almost even split between students who

agree and those who d.i.sagree with the statements u'I eanot get

exeited about síngíngot(q"18) and nnI like to sing songs at

home or at a fríendss home" (q'16) Both these questíons pro*

duced scores which suggest a neutral overall attitude to

singing but certainly not a fulL explanation for the Choral

f Í-gures,

Both GeneraL Music and Band attracted respectable

numberso In General Music girls accounted, for 53'5/, of the

optíon total compared. to 46,J/o boyso and in the Band the

situation is reversed-*42% girls eompared with JB/, boys'

General iilusic accounted. for 38 'I/, of the overall sample '
Choral L6,?/o and Band l+5'B/o"

The percentages of boys and gi-rls joining eaeh option

ls similar to what had happened in the past aLthough the

overall divísion of students has tended to be more a three

way split. Choral numbers however are always slightly lower"

Therefore for the purposes of eomparisonu the popula-

tion sample used in this study of Grade VIus was símílar to
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what had happened in the past in the percentage of boys and

girLs in each option" The relative strength of Choral was

lower but not by much than in previous yearso This resulted

j.n a slightly stronger support of both General Musie and

Band,

the four main influences identifíed in Question 1

were 1) parents 2) peers and friends 3) information from

Elementary lHusic Specialist and eourse description sheets

4) student's pereeived value of ehosen option, Question I

dealt with these influences over al.L ?60 students regardless

of option choiee"

Using the same BMD PZV programme as in Questi-on lu

data is supplied which enables comparisons of the four

identified influences within each option group to be madeo

Since significance was found when option choice was a factor

Tukeyus method for multiple comparisons of the means was per-

formed and produced. the folLowjng tables (see Appendix IIIb).

înfLuences bracketed. are statistically significantly differ-

ent at the ,01 level.
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TABTE 4,

COITPARTSO}I OF TNFLUENCES T-TV
ACROSS OPTTON GROUPS AND

STAîTSTTCATI.,Y SIGNTFICANT INFTUENCES
TüTTHTN OPIION GROUPS

Rank
Order BAND

I Perceived Value
Mean ( 3 "I+1)

2 Inforrnatíon
(2" 59)

3 Parents
(?"?4)

4 Peers
(2"10)

cHonAt

Pereeived Value
(3,10)

Information
(2,1+B )

Peers
(2"32)

Parents
(1" 98 )

Significance

P = .27

t+3

The BMD P2V progsamme also enables comparisons between

eaeh option group on a gíven influenee or factor" Again

using Tukey, (see Appendíx IIIç) ttre levels of statistieal

significance between option groups are as foll-ows:

GeneraL Muslc and Band '?)
General Music and Choral "32
Band and Choral '31

Seores marked. with an asterisk indicate that a statls-

ticalLy signifieant Level has been reached at the *01 level"

From Table 4 and the following tables (5 (a) u (b) 
'

(c)u (d), (e)o (f), (S)) it is possible to make comparisons

GEN. I\'IUSTC

Pereeived Value
(2 "60)

Peers
(2.5")

Information
(2"39)

Parents
(2"09)

P= ,36 P= "23



both for the i-nfluenees within the three option groups and'

also across the oPtion groups"

Pereeived. value ís the highest mean for each option

group but there is al-so statistieal- signíficance between

eaeh group.

(1) Band
(Mean) 3.¿þl

(1)

(2')

(3)

TABT,E 5(d)

PERCETVED VATUE

This means that the student'á pereeived value of his

chosen option seems to be the strongest single factor both

regardless of option (8.1) and also within each of the three

option groups. It appears that Band students have a higher

pereeíved val-ue of their option than students choosing ChoraL

or General Musie" Al-so Choral students seem to have a higher

pereeived. value of their option than students ehoosÍng General

Musie" The d.ifference between Band and Choral students just

reaches the level- of statisticat sígnifieêrlcêe

It is this writeros contention that the high per-

ceÍved. value of stud.ents choosing Band is caused mainly by

tlvo faetors. Finstu students see Band. as an opportunity to

d.o something in musie which is newu different and promises

to be exciting, Further supporting evidence can be found

(2) Choral
3"10

" 31*

t+4

(3) Gen" Mugic
z,60

' B1*'

.50*



in Band students0 enthusiastic endorsement of the option

ehoice system in Questions 6u ? and 13 (see Appendix II).

If they perceive choral to be mainly singing (and this

aetivity is an intrinsic part of the elementary music pro-

gramme ) and General ilir¡sic to be rnueh as they have done ín

elementary school, the move from elementary to junior high

is a convenient moment to branch out in new directioris--â

new school coinciding with a new music courseo

secondly, it has been the eustom in the past for the

Band students already in junior high (and espeeially the

Grade VIII0s and IX0s) to visit the feeder schools and per-

form to the Grad.e VI students' This visit has usually been

timed just prior to the date when stud.ents select their

options, The combination of popular music and shining new

instruments ean be a compelling attraction. It is possible

that these faetors account in no smalt measure for the high

percei-ved. value shown by those students who choose Band as

their option,

Students choosing General Music have the lowest per*

ceived val-ue of the three optionsu statistically lower than

both Choral and Band students" Tables 5 (e)u (f) and. (S)

Índieate the support for this writerss view that the General

Musie option tends to attract students who have least liking

for musie (Table 5(f) ), have a poorer attitude to singing

(taule 5(g) ) and usually come from poor home musical back-

ground.s (Table 5(e)).

45



(1) Band

?,gL

(1)

(2)

(3)

TABLE 5(e)

H0t'm I'IIJSIC BACKGROUND

(2) Choral
2,56

,35x

(1) Band (2) Choral-

2 "66 z.Lll+

( 1) '22
(2)

(3)

rABrE 5(f)
GENERAT, ATTITUDE

3) Gen 
" _ I\{us j.c

2,Lt'q'

" 5?*

"12

t+6

TO MUSTC

(1) ChoraL

3.03

(1)

(2)

(3)

(l)

îABI,E 5(e)

ATTITUDE TO SINGING

Gen* Iliusie
Z,Ll+

" 52x

"30

General Musíe students are rank ord'ered third on each

factor in Tables 5, 6 and ? and are statistically sígnifi-

cantly lower than Choral students with regard to attitude to

sineins (Table 5(g) ).

(2) Band

?,52

'5L4+

(3) Ge$, Music
z"l+6

'57*
.06



It is interesting to note that choral students ane

rank ordered seeond in every infLuenee or faetor exceptu

not surprisinglvu (Taute 5(g) ) (attitude to singing) n where

they are rank ordered. first statistically significantly

ahead of both Band and General Musíe students"

The seeond. overall influenee regardless of optíon

choíee in Question I in the Statement of the ProbLen was

ínformation from course description sheets and elementary

musie teacher (Tabl,e tl), This was aLso the case for both

Band and Choral students" Tn both instances it was statís*

tícaLly signifieantly lower than perceíved vaLue" Informa*

tion was also statisticaLly significantly higher than the

infLuenee of parents for all three options (parental influ*

enee being rank ord.ered third for Band students and fourth

for Choral and General Music students)" Across the options

the difference in the means for ínformation did not reach a

s.üatisticaLly significant level (Table 5(c) )"

TABL,E 5(e)

INFORMATTON
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(1) Band

2" 59

(1)

(2)

(3)

This indicates that the

to be statistleallY the

(2) Choral
2,48

,Ll

(,3) Gep" Muslc
? "39

'20

"09

ínfluenee of information ean be said

sane for eaeh option group"



The relationship of Influence 2 (peers) and Influenee I
(parents) shows that for Band students parents are rank

ordered ahead of peers but not to a statistically significant

1eve1, For Choral students this is reversed and the influence

of peers almost achieves statistical sígníflcance over

parents" In General Music students peer pressure is ranked

seeond although there is no statistieaL signifÍcance between

the first three influences" Howevere peer pressure is statís*

tícatly sígnifieantly hígher than parental influence'

From Tables 5 (a)u (b), (c), (d)' (e)' (f)' (e)' ít

ean be seen that General Musie students are ranked third in

every infLuenee or factor but one o ltlhere they do come first
ís in the influence assumed in thís study to be the least

cond.ueive to sensible option choiee. This is peer pressure

in whfch General- IUusie students are rated statistieally sig-

nlf íeantly higher than Band stud.ents (ta¡te 5(b) ) .

TABT,E 5(b)

PEERS

¿+B

(1) Gen, ftiusie
2" 5?

(1)

(?)

(r)

This information may be seen as eonsistent with the data

available in the correlation matrix" Ïf peer pressure cor-

relates negatively with every other influence or factor and

(2) Çþoral
2.3?

'20

(3) Band

2"10

"Lþ2+.

'2?



and General Musie students Seore highest on peer pressureg

it is not surprislng to find that they have the lowest mean

on alL the other influences or factors, Also the differences

are at the statistically signifieant Level with at least one

of the two other option groups on everlr influenee or factor

except one (informationu Table 5(c))"
Returnj.ng to parents-*it is not surprising that Band

students are statistically more ínfluenced than General

Music students since in most cases the parents have to spend

several hundred, doll-ars to purchase an instrument.

TABIE 5þ)
PARENTS

(1) Band

? "?4
(1)

(2)

(3)
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Vilhat is surprising ís that despite thís considerabl-e eost and

the indication that Band students score statistically sig-

nificantly higher on the home musj.e background factor

(Table 5(e)), parentaL influence is still not statistically

significantly higher than peers" I\{oreovers it is statistically

significantly lower than both perceived value and informatíon"

Perhaps fínancial eonsiderations are not a factor or possibly

parents find out too late that their child has opted into

Band"

(2) Choral
2.08

.16

(3) Gen" Music
1. gB

,26x

,10



The interpretation of the data provided in the answer

for Question 2 can be summed up by saying that there is a

relatíonship between option choice and the seven ínfluenees

or factorse as followse

Stud.ents ehoosing Band tend to be influeneed more by

the perceived value of their chosen oþtion and slightly more

than the other options by parents, They tend to come from a

better home music baekground and have a better attitude to
musie than both Choral and General l\{usic students" The eon-

trast is more pronounced between Band and. General Musie with

statistical significance being reached in five of the seven

variables, General l'fusic students scored statistically
higher only on peer influenee eompared to Band' Choral stu-

dents scored highest on attitude to singing but elsewhere

seem to occupy a middle ground between Band and General

lVlusie students.

Question 3 in the Statement of the Problem asked;

Vthat is the nature of the relationships among the followi-ng

influences and factors; (a), parental influence (identified

in the matrix as Infl-uenee 1r) (b), peer pressure (Tnfluence 2)o

(c) o Ínformation from course deseription sheets and elementary

music teacher (Influence 3), (d), the student0s pereeived

value of his chosen option (Influenee ll)u (e), quality of the

stud.ent's home musieal background (Influenee 5) u (f )' the

stud.entus general attitude to musie (Influence 6)u (g) attl*

tud.e to singing aetivities (Tnfluence 7)? These infl-uences

and faetors were scored. as in Questions 1 and 2.
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The correlation matrix produced the following scores

and significance level-s" The number of cases is always 260u

i"€u the total population of Grade VI students regardless of

option cho j-ce.

I, Parents

?. Peers

3, ïnforma-
tÍon

4" Pereeíved
vaLue

5" Home rnusic
background

6" General
attitude
to musíc

?, Attitude to
singíng

PRODUCT
SEVEN

12

TABLE 6

MOMENT CORRET,ATTON OF ATI,
TNFT,UENCES AND FACTORS

-"1&
S= 

" 
013

'16
S=.00&

-.15
S=" 006

,11
S=" 032

- '?6
S= 

" 
001

.41
S=.001

"20
S=" 001

-" 10

S=,059

"32
S=.001-

"l+6
S=,001

It can be seen that Influence 2 (peer pressure) cor-

rel-ates negatively with every other variable (tlre correlation

with fnfluence f was actual-ly - "0006). It is in faet the

only influence which shows any negative eorrelati-ons among

aLl the variables" ThÍs indicates an inverse reLationship

between peer pressure and the other influences or faetors.

'1?
S=" 003

-, 11

S=,032

'l+6
S =.001

,67
S=,00L

"52
S=.001

'06
S=" 155

*"00
s-,496

"13
S =,017

"31
S=.001

.21
S=.001

,37
S= 

" 
001



These ínverse relationshÍps can be descríbed as low nega-

tive correlations with Influenees 3o l.þ" J and 6 and uero

eorrelation or no systematic relationship with fnfluence ?"

The signifíeanee levels are meaningful with the exception

of Influence 7 "

This suggests that whereas peer pressure was not found

to be particularl-y strong as an overalL j.nfluence in option

choice (Questlon 1 above)n there is some evídence to suggest

that where it is in evidence tends to exert a negative influ-
enee" This may suppl-y some a posteriorí support for this
writeres theoretical assumption that of all the identified
infl-uenees o peer pressure was the least eonducive to makÍn6ç

sound Judgements regarding the optÍon cholce.

The highest positive eorrelation was r=,6? between

TnfLuence 6 (General Attítude to l{r¡sic) and Influence 4

(Pereeived Value), fn fact the highest eorrelation for
Tnfl-uence ? (Attitude to Singing)u T="37, Influence 5 (Home

Musie Baekground) r=.52u Influenee 3 (Informatíon) r="46 and

as mentÍoned Influence 4 (Perceived Value) r=,6/u were all
with InfLuence 6 (General A^ttitude to Music) " All were at

the 5*.001 level" This means that there is a direct rela*
tionship between high scores on the General Attltude to
ïlusie questions and four out of six of the other infl-uences

or faetors,

fnterestingly, Influence 6 correlates with Influence I
(Parents) at the r="1? l-evel, 5="003 and lnfluence ? (Peers)
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r=.11e S=,O32" This means there is respective}y a low posi*

tíve and no systematic relationship indicating no direet

reLationshíp between the varÍables.

Influenee 4 (Pereeived Value) whieh was identified in
Suestion I has the strongest overall- identified ínfluenee has

high positive correlations with Tnfluence 3 (Information) 
u

¡=,41, Infl-uenee 5 (Home Music Background) r=ul+6, fnfluence 6

as mentioned above and Tnfluence 7 (Attitude to Slnging)

r="31, All these correlations are at the S="001 level"
InfLuence I (Parents) shows 1ow positiveu low negatíve

and no systematie eorreLation wíth the other variables, It
appears that there is little d.irect relatíonship between

parental influence and alL the other influenees or faetors"

Even with Influenee 5 (Home Musie Background) the correlation
only reaehes r*"20, S="001"

Question 4 in the Statement of the Problem askedr

Do students l-ike the option choice system" Questions 6, 7u

10, lJ and 19 were seored for all 260 students and also for
eaeh option groupê

These questions were as followsc

Question 6 I am glad we get to ehoose a musie optíon in
Grade VïI"

Suestíon 7 Choosing an option gives you a chance of

beeoming really good at something in musie.

Question 10 I realLy didnct care whích option eourse I
got ínto"
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Question 13 It woul-d be better if we didnut have to

split ínto options.

Question 19 I believe students should be allowed more

than one option in Grade VII"
Means and standard devíations for eaeh question were

caLculated and the results are listed ín the following tabler

TABLE ?

IWEANS AND STANDARD DEVTATION OF
QUESTIONS REI,ATTNG TO ATTITI.JDE

TO OPTTON CHOTCE BOTH BY
OPTTON AND OVERAI,I

Qu 6

Q, 7

8" 10

Q" 13

8" rg

General-
Mean

3 "29

3"10

3'l+6

3,r2
2.5

54

Illusic Choral
$ .D " I{ean S.D 

"

" 
81 3,71t, ,54

.7r 3"48 ,59

"69 j,6z ,66

"82 3,L2 ,91

1,06 ?,o2 ,92

0vera11 3"09

ït appears from the answæs to these five questlons

that students are generally ín favour of the option choiee

system, It also appears that this feeling is evident in al-l

option areas aLthough students choosing General l\{usie appear

slightly less reluctant to endorse the system,

Question 19 "f believe students should be allowed more

than one musie option in Grade VII" had both the lowest over-

all mean and the híghest standard deviation of the five

Band
re""--E o,

3.71+ ,5l+

3"33 "66

3"?lt' ,5L

3'71þ "66

2,1+5 "99

"81 3"2

Overa11
Mean S "D.

3,57 ,69

3,?6 " 
68

3"6r ,62

3 "Zl+ "?B

2.4L 1"02

"72 3,33 ,67 3.22 ,?6



questions" The ambivalence which is índicated here and the

faet that the questions gets right to the root of what an

option choice isn namely taking one course and giving up

anothero may be sÍgnificant,
By their answers to Questions 6u f and L0 especially

students appear to see the positive aspects of the option

choiee system, However when it comes to dropping some aspect

of music and limiting themselves to one course of music study,

students tend to be more cautious" For example u 53"L% of alJ,

students believe that "Students should be allowed more than

one music option in Grade VII"'u This may mean that students

sense and distrust the perceived exclusiveness of differing
and distinct music courses, It could also indieate a relue*

tance among some students to leave behind the familiaru sínee

the elementary rnusic classes have no such option divisions"
Tn other words, students see the possibíLitíes of the option

ehoice system but are as ]ret not toally convíneed it is the

best system"

In this chapter a considerable amount of statistical
ínformation was presentedu anal-ysed and interpreted in detail,
The following chapter presents a summary of the study, lists
important findings and eonclusions and suggests implieatíons

regard.ing music options at the junior hieh level"

The final chapter ($hapter VI) Recommends severaL

areas relatíng to aspects of this study which the interested

researeher may wish to explore.
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CHAPTER V

SUI/IIVIARY

This study was partly a resul-t of this wri-teros

interest in what happens to musie programmes at the post

elementary Ievel. It was noted that there is a wide range

of possibilities at the junior high leveI, It is hoped that
the findings of this study might be of help to curriculum
planners when they have to make deeisions about what to do

with music at the Grade VTI*IX level.
In partieular the study examined the system operating

in the writer0s school division in ldinnipeg, This system

requires music as a compulsory subject for Grade VfI but

offers tsandu Choral and. General Musíc as options. Students

nay choose one option only and may eontinue with or drop this
musie option in Grade VIII" The decision on the Grade VII
musíc option is made by students during the final months of

Grade VI"

This study mainly examines the sources and strengths

of influenees which might come into play as the student

decides on his music option, The study also sought answers

to whether the students like the option choice system.

The dynamics of the soeial influence process are such

that all the influences whieh might shape this option choice

decision could not be measured, Nevertheless seven influences



and faetors were identified. these influences and factors

were identified. as a result of d"iseussion with students and

the writer's previ-ous experienee" They utere as follows;

1) parents

2) peers

3) information frorn Grade VI music specialist
and eourse description sheets

4) perceived val-ue of chosen option

5) horne music baekground

6) general attitude to music

7) attitude to singing activities
Using these seven i.nfluences or factors o the Statement

of the Problen asked;

1) tilhat is the strongest single faetor influeneing

Grade VI students when they make their option

ehoiee? (tfre influences identified here were

Nos" 1-&, see above)

2) I¡ühat is the relationship betrryeen option choiee

and the above seven influences or factors?

3) ïùhat ís the relationship between all the

influences and factors?
l+) Do students like the option choice system?

Information and data were collected from a 39 unit
questionnaire which was divíded into eíght sub-scales. Each

sub*scale represented an influence or factor and the questíon-

naire was seored on a l,ikert 1-4 seale" Thus it was possible
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to derive and quantify a measure of eaeh influence or factôr.
The sample used was' 260 çrade VT students frorn the four eLe*

mentary feed.er sehool-s to the wríter's junior high school" The

questionnaíre was admínistered on June Zndu 1978"

To answer Questions I and 2u a BMD PZV computer pro-

gramme was used" The model was a 7x3 two-way ANOVA wÍth

repeated measures, The within factor was the seven influenee

leveLs and the between factor was the three option groupsô

It indieated;

1) there was a signífíeant dífference between

influences regardless of option choiceu

2) there was a sig:rificant difference between

option groups over all the influences,

3) there was a signifieant interaction between

option ehoice and ínfluence, that is different
option groups were more ínfluenced by some

factors than others.

The Tukey method of muJ-tiple comparisons of the neans was used

to deterrníne if the differences between pairs of means was

statistically signífícant *

Questíon 3 was answered by using a matrix in which eaeh

sub-scale (ínfluenee or faetor) was correLated against the

others.

Question 4 was answered by scoring student responses

(Uotyr overall and for each option group) to the questions

dealing with attitude to the optÍon choiee system" Overall

means and standard deviations were ealculated"
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The rna jor findings are listed as follows;
1) the studentss pereeived value of his chosen optíon

was the strongest influence of those identified ín this stud.y,

This was true for the whole sample and for eaeh of the three
option groupso

2) Information receíved from Grad.e VI music specialist
and course description sheets was the second. strongest ínflu-
ence for the whol-e sample, This was true also for two of the

three option groups--Band and Choral"

3) The influence of peer pressure and parents was not
a signifieant factor j-n option choice decj-sions"

4) The four identified influenees were rank ordered as

fol-1ows;

a) student0s perceived value of chosen option
b) information from elementary rnusie specialist

and course descriptíon sheets

c) peers

d) parents

À11 inllluences were statistieally significantly different from

each other at the ,01 level"
The conelusion whieh might be drawn here is that when

making their option ehoiee for music in Grade VII, most

Grade vf students re6Sardless of option choice base this d.eei-

sion on how they perceive their option choiee eourse to be,

They are influenced to some extent by information from eourse

description sheets and their el-ementary musie teacher but are
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not influenced to any significant level by peer pressure.

The influence of parents appears to be negligible"

5) There was a signifieant differenee in influences
regardless of option choice"

6) There was a significant difference in option groups

eollapsed over all these influenees"

7) when the sample is divided into option groups there
ís significant interaction between option groups and the

seven influenees or factors"
a) Band students tend to be influenced rnore by the

perceived value of theír option and slightly
more by their parents than the other two option
groups s

b) Band. students tend. to come from better home

music backgrounds and have a better general

attitude to music than the other two optÍ_ons"

c) General Musie students tend. to score lowest on

all- influences except peer pressure" whieh is
identified in thís study as being the influence
least eonducive to good judgement regarding

option choiee"

d) Choral students tend to occupy a middle ground

between Band and General llÏusic stud.ents in all
influences and. faetors exeept attitude to sing-
ing whereu not surprisínglyu they scored highest"

rt appears that there are significant differences
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between eaeh option group wíth reg5ard to the seven infl-uences

and factors identified in Questíon 2. It may be eoncl-uded

that Band students are more informed and are more positíve

towards their option choice and towards musie generally than

either Choral or General l{usic students" Band students are

also more ínfluenced by parents and less inclíned to heed

peer pressuren fn sume within the límitatíons of thls studyu

they appear to be the best of the total sample" General

Musie students appear to be the group most likely to be least

motivated and Choral students are somewhere betr,veen General

Music and Band,

B) Peer pressure correlates negatively with other ínf1u-

enee or faetor, This suggests that whereas peer pressure was

not a signifieant factor overallu it does have negative corrno-

tations where it is in evideneee

9) General attihrde to music (Influence 6) has the

highest eorrelation with four of the other six variablesu

i"e" (Influence 3) Tnformationu (Influence &) Perceived Valueu

(lnfLuence 5) Hone Muslc Baekground and (Influence ?) Attitude

to SÍnging"

10) Students like the option choice system" This applies

to the 'overalL sarnple and to the individual option groups.
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Impl-íeations

At the beginning of this study mention was made of the

di-fferent attitudes to the availability of optíons at the

Grade VII level in the United Kíngdom and in North Ameriea"



The question was raised regarding the suitabilíty of eleven

year olds to make decisions in their best educational

interest 
"

The study (question ¿t) indicates that the option choice

system in music courses at the Grade VII level such as ís
available at the wri-ter's junior high schoolu Ís very popular

wíth students. Thereforeu to the extent that acceptability
by students is taken into consideration (and it must be one

of the criteria for evaluating the system) the Ímplieatíon is
that the option choiee system is a good one and eould be

eopied by other school divísions who see the need to continue

with post elementary music edueation, The high level of stu-
dent satisfaetion with the system found in this study shoutd

offer encouragement to supervisors, prinelpals and eurriculum

pLanners and perhaps serve as a model for the strueturing of

compuLsory Grade VII musie classes.

A further implieation is that during the compulsory

year of musj,c (Grade VIT), eourses must be developed to keep

students interested so that not only will they enjoy their
year in Grade VIT but will wish to eonti-nue with thelr option

throughout junior high"

In this regard the writerus school has a good record"

Band experiences very Little dropout from Grade VII to

Grade VTTI, Choral retains about two*thirds of its oríginal

number and General l'fusie (when it has been offered) was suf*

fieÍently attractive to interest 50% ot the Grade VII numbers

ín applying for GeneraL Musie in Grade VIII. The new Junior
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High Music Curriculum in l{anitoba also addresses ítself to

these problems,

However it is one thing to say that students like the

option choice system and another to show that they are mature

enough to make good deci-sions, The study indS.cates o to begin

with the posítive, that peer pressure is not an important

faetor in option ehoice decisions. However it also indieated

that where peer pressure was in evidence it tended to exert

a negative influence" There ís probably no way to erase the

influence of peers though some suggestions will be made which

it is hoped wiLl mínimise j.t,

The main ímplícation of this study would seem to be

that ít is írnperative to improve the ínformatÍon flow to the

students in Grade VI" There are three reasons for thisg

1) If students ehoose an option on how they perceíve

it to be it makes sense to present those options as closely
as possÌ.ble to what they are in real-ity" In other words, the

student0s pereeption of the course he chooses must be real*
ístíc and based on faet"

2) The built in advantages of the Band option must be

minimised and each option must have a more equal opportunity

to attract the more musically inclined student" This means

that presentation of the options must be co-ordínated and

excessive picking and choosing of talented students dis-

couraged" It is important that Choral and especially General

Musi-e courses are seen not as second or third resorts, but

as courses in music which have equal digrrity and usefulness
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when compared with Band, This will never be the ease if one

option ereams off the best studentsu leaving the less motivated

to congregate in (especially) General Music. This is pre*

cisely the problem referred to earlier in the study, Good

students must be informed of the attractiveness of non-Band

programmes o

3) The influence of peers can best be minimised by

i-ncreased informati.on. The more students are not clear on

what each option is aboutu the more they might tend to seek

the answers in the group. Tncreased. and better information

may reduce the dependency on the group for deeísions"

It is quite possible that Band and Choral wíll always

attract the "doers" in music since these courses might always

be perceived as performance eourses" l¡ühatever the ease in
the futureu it appears from thís study that in the past the

Choral option may have suffered in that recruitíng for pro-

grammes was set up in such a i{ay that Band enjoyed a built*in
advantage and tended initially to attract the n'doerso'. These

students were then screened and the end product was usually a

student of excellent musical motivation and potential"
It appears that ways have to be devised to attract more

initial interest in the Choral optionn especially among boys.

Perhaps a choral festival in the division or visits and,/or

inv-ltations to elementary schools to observe Grade VIf junior

hígh choral efforts" Tt may also be necessary to rernind

Grade Vf music teachers to present eaeh option equalIy, giving

encouragement to boys to pursue the Choral option,
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Another problem i-s that although General l/iusic

attracts enough numbers it also attraets a less motivated

student" In this regard it is interesting to note the

response by option to Question JB o'f wish f didn0t have to

take any music in Grade VII'' (Appendix III). It appears from

this that a lot of the students opting into General Music

U+8,5%) would take no music course íf they were not eompelled

to" Over the total population the number drops to 26,J/0,

This implies that the teaeher Í-n charge of General

Musie elasses in Grade VIT will tend to have a more difficult
time interesting the students than in either Band or Choral"

Howeveru that in itself is not sufficient to drop the eom-

pulsory nature of musie in Grade VfÏ' 0n the eontraryu si.nce

the vast majority of all students don0t mind taking musíe in

Grade VII and have demonstrated their likíng of the opti.on

choice systemu those responsíble for sehool progranmes should

not be defensive about requiring rnusic at this level especially

if option choiees are available"

Such a systern appears to synthesize the best of United

Kingdom and North American attitudes in that whereas musie is

compulsory in Grade VIle an element of freedom of choice is

offered,
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Reeommendations for Further Study

There is much discussion in educational circles regard*

ing the pros and eons of a K-Bu 9*I2 school system eompared to

a K^6, ?-9, 10-12 set up, This controversy is strong in the



writerus school division"

It would be interesting to compare the results of this
study with results obtained from a Grade Vf class in a K-B

sehool" Sinee students in a K-B set up would be in daily con*

tact with students and teachers at the Grade VfI levelo it
would seem that they may be in a position to know more about

the options (always assumin65 tha'b the numbers available guar-

antee the timetabling flexibility needed to offer three musie

options) " It certainly would be very easy to pass on a flow

of information to the Grade Vf students,

Another interesting study might be to compare the

results of this study with results from a French school under

the same circumstanees. Some people believe that French

schoolsu developing from a classical base0 are more authori-
tarian and traditional in outlook and therefore might tend to
produce students who are more deferential to authority" This

authority could be parents and,/or teachers. If this were the

ease it is possible to speculate that parents and the informa-

tion from the Grade VI nusic teacher might have more infl-uence

than was the ease with their English counterparts"

Finally the study found that the vast majority of stu-

dents donBt mind taking musie in Grade VIf, However this
eould be because they larow they have no choiee and must learn

to live with it" If this compulsory aspeet was removed and

elective options remai-n what would be the result of a study

which asked these questions?
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1) How many students would stilI take musie?

2) Vühat would the numbers of each option group be?

Going in the other direction another study might ask the

question u'Itühat would be the reaction of studentsu parents

and teaehers to compulsory musie throughout junior high?uu
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APPENDTX ]
QUESTIONNATRE

I am (circle a girl
a boy

My fírst choice of general music
müsic option was (circle) choral

band

Answer these questions as best you eano There are no right
and wrong answerso

Qårcþ.r SA if you stronglY agree
A - if you agree
D * if you disagree

SD - if you stronglY disagree
Seore 1-4*' = reverse score

Strongly
Aqree Agree- Disagree-

1, UIy parents are SA A D

interested in
what I do in
musie at school.

2" Nobody ín my * SA A D

home can pIaY a
musical instru*
ment 

"

3. NooneinmY* SA A I)
home listens to
classical music'

I+, My parents have SA A D

asked me ín the
past if I woui-d
like private
lessons on a
musical instru-
ment or in sing-
ing,

5, My parents come SA A D

to musical events
and concerts at
my school"
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I+

3
2
I

Strongly
P¿çeergs.

SD

SD

SA

SD

SD



Strongly
Agree

6" Í am glad we SA
get to ehoose
a music option
in Grade 7 "

7, Choosing an SA
option gives
you a ehance
of becomi.ng
really good
at something
ín m.lsic.

B" In Grade 6 sA
musíc is/was
one of my
favourÍte
subj eets,

9" I donet reallY* SA
enjoy listening
to musj.c by eom-
posers l-ike Bach
and Beethoven"

10, f really didnutrÊ SA
eare which
option course
I got ínto.

11" I enjoy learn* SA
ing about notes
and how music
is put together"

L2" Singing is an SA
enjoyable part
of the musÍe
class in
Grad.e 6,

13" Tt would be* SA
better if we
didnot have to
spl-it up into
options 

"

1þ"TthinkIama SA
pretty good.
singer,

Agree

A

Dísa6çree

D

A

StrongJ-y
Disagree

SD

?t+

D

A

SD

D

A

SD

D

A

A

SD

D

A

DSD

SD

D

A DSD

SD

A D SD



Strongly
Agree

L5" T can think of * SA
many better
things to do
than l-eamring
and practicíng
musie at school
and at home"

16. r like to sÍng sA
songs at home
or at a friend's
home,

17, T would rather +s SA
take another
subject in
plaee of music
in Grade 7.

18" T eanut gef, * SA
excited about
singing"

19, Ï believe stu- å+ SA
dents should be
allowed more than
one music option
in Grade 7,

20. My parents let + SA
me decide my
option choice
by myself,

ZIn I was not inter- SA
ested Ín what
other students
were saying and
doing about their
option choice.

2Z^, I would have 4t SA
liked more
informatÍon on
the dÍfferent
music coursesj-n Grade ? "

2.3" f think my SA
option choiee
is the best
music eourse
in Grade ?,

Agree

A

Dísagree

D

Strongly
Dísagree

SD

A
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D

D

A

SD

A

D

SÐ

DSD

A

SD

A

D

DSD

SD

A DSD

A DSD



?l+ " IVIy

me
to

Strongly
Agree

parents toLd SA
which option
take 

"

25, 1 changed my åÈ

mind when T
heard what some
of rny friends
had chosen for
a music option.

26" I found course SA
deseription
sheets helpful"

27 "' I think I am SA
going to enjoy
my music course
in Grade 7 "

28" My parents made SA
some suggestions
about option
choice which I
went along with,

29" I wanted to be n SA
in the same
music course as
rny best fri.end,

30" I stil1 donut * SA
really know what
I will be doing
in my musíe
optíon next Yearo

31" I think I will SA
learn a lot in
my music option
choiee in
Grade 7 "

3?, t/iy parents had* SA
no views about
option choice
in music and
said it was up
to me,

Agree

A

SA

Disagree

D

A

Strongly
Disagree

SD

D

76

A

A

SD

DSD

A

D

D

A

SD

A

SD

D

DSD

A

SD

D

A

SD

D SD



Strongly
Agree

33" I got togethe¡x' SA
with a few of
my friends and
we decid.ed
together whÍch
music options
to take,

3t+" I reLied a lot sA
on what my ele*
mentary music
teacher said
about the
options,

35 " I am planningr' SA
to drop my
musie option in
Grade B.

36" My parents saidx SA
it wasnut all
that important
which musie
course I took
in Grad.e 7.

3?, I asked. my SA
Grade 6 music
teaeher for
extra informa*
tion about the
different courses
so I could. get a
better under-
standing"

38,Iwishf# SA
didnut have
to take anY
music in
Grade 7 '

39" I would be SA
very disaP-
pointed if I
¿iAnat get into
the music
course that Ï
wanted"

Agree

A

Disagree

D

Strongly
Disagree

SD

A

77

D

A

SD

A

DSD

DSD

A D

A

SD

D

A

SD

D SD
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OVERAT,T,

N=260
l{ean S "D.

Q .1 2 "65 ,86
2 2"gB 1.01
3 2'3t+ 1.oB
l+ z"Sr 1,10

5 2"92 ,93
6 3,s7 "69
? 3,?7 ,68
B L,gs 

" 
86

9 r.gg "96
10 3"62 ,62

11 2.55 ,gZ
r? 2"81 "gt+
13 3,2t+ " 78
r4 2,61+ "87
15 2,62 "96
16 z,3B ,9?
\7 2"97 "94
18 2" 50 .97
19 2"4I 1"02
20 L73 .B?

APPENDTX TT

I.{EANS AND STANDARD DEVTATIONS FOR AIL
QUESTIONS OVERALL AND BY OPTIOIY GROUP

GEN.

$=
Mean

z,l+7
2"?B

2 "O?
? "?B
2 "65
3,29
3,10
I,7?
I.B2
3,47

t'{USIC

99
S "D.

" 
B¿t

"gB
,99

1" 05

,92

"81
"?r
,83
,87
,69

CHORAT

I{ = l+2

Mean S"D"

2" 50 "97
2,98 1"05
2,?I 1"1&
2.36 1.17
2,93 1" 07

3"74 "56
3"ll8 .59
1"BB "Bg
2.0? 1"Il
j,6z ,66

?,1+5 ,97

3,29 "86
3,L2 ,92
z,g5 "62
2,69 1"02
2.69 ,gz
3,r2 " 

BJ

3"lg ,Bo
2 "02 .92
r"55 "89

79

BAND

N=l-Lg
l'{ean S 

" 
D.

2.86 
" ?B

3 "Ll+ 1,00
2"65 1"05
2,76 1,06
3"1¿r "84
3.74 " 5t+

3,33 ,67
2"rz "84
2"10 ,96
3 "71+ " 51

2.29 "95
2.?L "93
3,r2 ,82
?" 52 "94
2"?? ,96
2.3r ,96
2" 5l+ "97
3"32 ,97
2,53 1"06
r,?3 

" 
86

2L

22

23

24

25

2,r? .99
2 "39 ,86
3,05 "90
L, 55 "?6
3 "2L "93

1, Bg

2"36
2,55
r" 59

3"OIþ

2. 8l_

?"7?

3,3?
2,62
2"BB

2,33
3 "27
? "l+o
2"t+5

r,79

2,48
2,46
3"4?
1" 58

3 "?9

,97
,90

"88
,82

"97

,82
,93

"66
"96
,86

"gB
,82
.92
.99
,86

"gB

"84
"66

"73
,92

1" gB

2 "24
3"O5
r "36
3 "l+r

,95

"79
,91

"66
"83



OVERAL1

N =260
Mean S uDo

8"26 2,97 "74
27 3,L5 "88
28 2,3? "BB
29 ?.27 "99
30 2"97 ,g)

GEN.

N=
I\tlean

2" BB

2"68
2,?2
3,10
?"69

3r
3?

33

34

35

36

37

3B

3e

IIIUSTC

99
snD.

,?9

"86
,84

"97
"85

3"1l+ ,83
?"?,2 

"91+
3,r5 ,9t+

2"?B .91
2,gr . gB

2,83 ,83
1"93 "75
3,01 1"02

3"06 "96

CHORAT,

I{=42
Mean S.D"

3.07 ,78
3"26 ,94
2,26 1.04
2,38 1"19

3.r7 "99

3,1l+ " 
84

1" 93 "95
2"95 L,oB
?,07 ,95
3" oo ,96
z"B3 "96
1,86 "81
3 ,O2 I "O2
3 " 

ltl ,93

2,75 ,B].
2"2o ,91+

2,Bg 1.03
2,L7 

" 
BB

2,37 ,95
2,67 

" 
81

1"87 ,78
2" 50 1" 07

z,?B ,98

BO

B^qND

iY = 119

Mean S.D "

3.O2 " 
68

3"50 ,69
z. slt' " 

83

2,37 ,92

3 "L3 ,9?

),t+5
2,33
3 "t+5
2 "33
3"33
2,96
2 "01
3"43
3"27

,69

^93

"71
"92
"?7
,79

"71
,74

"81
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Díff. in means

APPENDIX TIT A

METHOD USÐD TII COMPARTSON OF
OVERALL TNFI,UENCE MEANS

zMsK ,xs/t/w

= ) ,5??9/260

= V "4?"j,l+5

s>"16 S="01

eKnJ( r-r) (x-r )/ ffi

B2

' q?,I51þ?/ væ

APPENDTX TTT B

FORI\'ÏUT^\ USED TN COIVIPARTSON OF TNFLUENCES
AT GTVEN OPTION CHOTCE

Diff, in means

t+,BB { 2

wheren=99for
4? for

119 for

2l\,1SK x S/l

n

0ption

0ption

Optíon

1

2

3

(General

(Choral )

(Band)

Music )



Option J and ol*t"
Diff. in meanså"/'t"nooled (I/no"I * I/no"3), q Judfs /ff

APPEND]X TTT C

IIMTHOD USED TI\ COMPARTNG PAIRS OF
OPTIONS AT G]VEN INFLUENCE

:
7^f"3t+9r (t +1)
\f 119 gg

>J "3t+9r (,ors5)

7m

l.{S pooled = 182.t+6 + l+l+5,55

B3

dfo = {.?OggB +

5= 
"gg?84 /

Jrdft = q 3u00

257 + I5tþ2

,31+9t

Diff, in means þ ,oeo3

wheren=99for
t+? for

119 for

" eJrdfe /ff

"z}Bg4)z /
" 
002 = L+98 

"7

= /.url! ."n q

, e3u dru/tr

fi.zorrut'/
2=00

x 2"91 =

/,{T= ;.'g1.

0ption

Option

Option

25?+( "2BBg4)2/

'231+

(General I\tiusic )

( chorat )
(sana)

1

2

3

r5¿eã


