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A HISTORICAL SURVEY OF SOME MAJOR
ASPECTS OF PRE-SERVICE TEACHER EDUCATION
IN MANITOBA-

The purpose of this study is to provide information on the de-
velopment of the teacher education programme in Manitoba. This inform-
ation might give some guidance when future plans are formulated in the
field of teacher education.

The historical survey reveals an interesting pattern of devel-
opment in the teacher education brogramme. The conservative attitude
towards change runs like g red thread through the enbire period from
1871 +to 1960 but much more forcefully during the period from 1935 to
1960. Although the conservative characteristic has werits; it has caused
a serious lapse in the development of the teacher education programme
during the last three decades when the people in Manitoba, like else-
where in Canada, have experienced rapid sociological and economic
changes.

The growing cowplexity of our world gives rise to many problems
which are experienced by all members of our society. The problems can
be classified under headings such as: ‘the increase in population, the
rapid technological changes, the extension of knowledge, the rise of
new nations and the world-wide rivalry of ideologies., These problems
influence and alter the roles of the classroom teacher. Teacher edu-
cators must remain keenly aware of present roles and in addition be able
to anticipate to some degree the roles of the future teacher.

The rate of adjustment in the teacher education programme has

not kept pace with the changes in our dynamic society. The limited



revision of the elementary teacher education curriculum dvring the past
three decades illustrates one phase of the Programme that has not re-
ceived its due attention. A more forceful programme of assessment and
revision in the field of teacher education is highly desirable in order
to keep the teacher education brogramme sbreast with the changes in our
society.

The preparation of future teachers wiil require a much longer
period than the period currently allotted. A sound teacher education
must include: a substantial brogramme of general or libersl education;
a knowledge of the subject or subjects to be taught; a knowledge of the
social and behavioral sciences; an extensive Pre-service classroom ex-
perience. There are strong indications that teacher education, in the
future, should be considered a rart of the main stream of higher edu-

cation in colleges and universities.
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CHAPTER I

THE PROBLEM IN ITS SETTING

I. THE NEED FOR THE STUDY

The significance of education for personal and social accomp-
lishment has never been more fully realized than today. Demands for
improvement in education are constantly being made by the citizens of
Manitoba. The focus of attention is naturally upon the teacher who
constitutes the most vital link in any school system. The effective-
ness of the educational program therefore depends upon the quality and
the devotion of the classroom teacher and of this fact the members of
Canadian society are becoming more keenly aware. As a result, the
demands on the classroom teacher are consbtantly on the increase; undoubt-
edly, the demands within the basic roles, will continue to grow and
develop in the future years. The teacher will become a very important
person within the framework of the complex social instibutions in the
community. Finis E. Englemanl significantly states:

"The complexities of the teaching job are almost frightening.
Not only must the successful teacher interpret the cultural heri-
tage and guide the individual destinies of a heterogeneous group
of children or youth, but he must know and practice sound human
relations at the adult level and be a respected and dynamic com-
munity participant as well. The teacher charged with the respons-

ibility of conserving and creating culture as well as developing
every potentiality within each child assumes obligations filled

1 Ruth A. Stout, "The Indiana Conference Charts a Course,"
The Journal of Teacher Educabion, Vol. I, Sepbember 1950, No. 3, p.18k.




with adventure and danger."
The teacher educabion institutions are responsible for the preparation
of teachers who will fill these compléx roles of which Finis E. Engleman
speaks; it is evident therefore that these institubions hold s strategic
and responsible position. Teacher educators, generally, are keenly aware
of this responsibility towards the present and future citizens of Man-
itoba. In order to discharge this responsibility the teacher educators
have assessed the teacher education program at various intervals dur-
ing the development of Manitoba. Such assessments are essential to
the maintenance of a wholesome perspective in teacher education. The
present trend is expressed in the statement of H. Cs Andrews.l

"o o o It is significant that in recent years there has been

a general shift in emphasis from 'teacher training' in the narrower
sense to 'teacher education', involving a much broader and more
comprehensive viewpoint. In a training program, the objective is
to develop a degree of technical skill; consequently specific
methodology and classroom management techniques are given major
emphasis. In an educational brogram, the emphasis is on growth
and maturity of the student and on understanding of child develop~
ment and social needs. While it is recognized that certain spec-
ifics must have attention, methodology is largely treated from the
viewpoint of general principles of education and a broad concept
of teacher-pupil relationships.”

II. PURPOSE OF THE STUDY

The purpose of this study is to provide those persons respons-
ible for teacher education with information on the development of tea-

cher education in Manitoba which could serve as a guide in formulating

1 H. C. Andrews, "Teacher Education”, Education, Vol. I,
(Toronto: W. J. Gage Company Limited, 1954-56,) p.65.
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future plans in teacher education. In the study the author will make
references to historical events related to areas of teacher education
such as: courses, entrance qualifications, certification, training cen-

tres and the philosophy of teacher education.
IITI. THE PROBLEM STATED AND DEFINED

Reference was made to the present trend in teacher education
aé expressed by H. C. Andrews. The shift from the narrow sense of
teacher training to teacher education has been brought sbout through
social evolutionary changes. It is the responsibility of the teacher
education institutions to anticipate trends and changes, in order to
provide the necessary facilities and personnel for the educational
institutions of the province. The Department of Education has conbtin-
uously made alterations in administrative policies but the alterations
have been more pronounced within the last decade. As a result of the
alterations, the educational structure of Manitoba has experienced a
considerable change with the emphasis on more physical facilities.
Many new schools are being built and others are being planned for the
next decade to take care of the changes in the field of education. In
order to provide adequate facilities, educators must observe the trends
in school population. The trends are indicated in the statement of

1
annual comparisons as at June 30, 1961.

1 Report of the Department of Education, 1960-61, (Winnipeg,
Manitoba: Queens' Printer, 1961), p.llL.




TABLE I
STATEMENT OF ANNUAL COMPARISONS AS AT JUNE 307TH
Decrease
or

1958-59  1959-60  1960-61 Increase

1. Total Number of Pupils
Enrolled 176,389 184,338 192, 7h7 8409 +

2. Number Enrolled in Ele-
mentary Grades 1k2,615 147,941 152,836 4805 +

3. Number Enrolled in Sec-
ondary Grades 33,77+ 36,397 39,911 3514 «

L. Wumber of Roows in Which
Classes are Registered
6,450 6,615 7,189 574
5. Number of Collegiate

Institutes 83 109 129 20 +
It is essential that well equipped schools be provided for the ever
growing school population and, what is equally important, that these
schools be staffed by capable, well-trained teachers.

The provision of competent teachers for a growing school pop-
ulation remains a perpetual challenge to those responsible for
teacher education in Manitoba. Teacher educators have already taken
important measures, however, further improvement in teacher education

will undoubtedly be necessary in the fubure to provide competent

teachers.
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The definition of a competent teacher needs clarification be-
cause the concept implies value Judgment. What factors determine a
competent teacher? The value attached to the term depends on the
culbure the school serves. A ﬁeacher_classified as competent in one
social setting might be classified as a poor teacher in another sebbing;
thus, the assessment of a competent teacher becomes a matiter of inter-
pretation according to cultural values. The definition of a competent
tescher will remain dynamic, changing with the cultural changes in g
society.

The gualified teacher is more readily defined than the compet-
ent teacher. The definition is established within the framework of
regulations set up by the licensing body in Manitoba, namely, the
Department of Education. The gqualified teacher is considered as one
who has fulfilled the requirements set by the Department of Education.

Teacher education programme in Manitoba indicates a noteworthy
characteristic, in that, the training programme has not been a static
system bubt rather an evolutionary process. The trend in teacher ed-
ucation since its inception shows a trend of continual adaptations
in the wain aspects of teacher education. The adaptations and trends
are developed in the subsequent basic sectilons.

In chapter two education prior to the provision of teacher
education is analyzed. This chapter includes the parish school sys-
tem from 1812 to 1870 and the education system under the Board of
Education from 1871 to 1882. This brief survey is provided as back-
ground information for the ensuing chapters.

Teacher education was under the control of the Board of Education
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from 1882 to 1890. though the Board of Education assumed the re-
sponsibility of teacher education only for a short period, the ground -
work was well established during this time. The initial work in teacher
education under the Board of Education is discussed in chapter three.

From 1890 to 1937, education was under the control of the Advisory
Board which, by statute, was given power to initiate and +o formulate
educational pelicies. The responsibilities of the Board included all
pPhases of teacher education. The revisions of the Education Act in
1937 placed a greater responsibility on the Department of Education.
Although the Department of Education assumed more of the responsibilities
in teacher education in 1937, the Advisory Board continued to be in-
fluential in the formulation of teacher education policies. In chapter
four the author discusses teacher education under the auspices of the
Department of Educabion.

Chapter five gives an account of the admission standards that
were observed by the Board of Education and the Department of Education.
In addition, the curriculum of the normal schools is analyzed.

Chapter six deals with the professional education of secondary
school teachers and demonstrates the role that the University of
Manitoba played in the teacher education brogremme. In 1935, the
Board of Governors, acting upon the recommendation of the University
Council, created a Faculty of Education and established the degrees
of Bachelor and Master of Education.t The nev Faculby was endorsed

by the General Faculty Council and the Advisory Board of the

1 Annual Report of the University, 193k-35, (Winnipeg,
Manitoba: 1935), ». 5.



Provincial Department of Education. The significance of this Faculbty
b L2

was explicitly stalted by The President, Sidney Smith,l

"The task of training teachers for our schools is second
‘to none in importance, and the University is undertaking this work
with a seriousness of purpose.”

The policies in teacher education have been subject to constant
change of the social and economic conditions acting as dynamic forces
in the development of teacher education policies. These dynamic forces
have influenced trends in the development of the teacher educaiion
programme. The concluding chaplber is an analysis of the underlying
policies in teacher education which have functioned during the periods

under consideration.

IV. SOURCES OF DATA

Data concerning the development of teacher education in Mani-
‘toba has been obtained from the Legislative Statutes and from various
histories of education. The Annual Reports of the Department of
Education furnished the core of the information. Supplementary and
related materials were obtained from books and pamphlets. These sources

have been listed in an appended bibliography.

1 Annual Report of the University, 1934-35,(Winnipeg, Manitoba:
1935,) p.5-



CHAPTER II

EDUCATION IN MANITOBA PRIOR TO THE ESTABLISHMENT
OF TEACHER EDUCATION

A. PARISH SCHOOL SYSTEM (1812-1870)

Many early settlers in Manitoba indicated a keen avareness of
the importance of education in the development of the settlements and
of the country. The interest in education was stimulated initially
by Lord Selkirk who built up this enthusiasm and interest in ‘the col-
onists through his representative, Miles Macdonnell,l The iunterest
of the colonists in education is reflected in the lebter Lord Selkirk
wrote to Miles Macdonnell? on Jume 13, 1813.

“"The settlers who are now going out have expressed much
anxiety about the means of education for their children. There
is so much of a laudable spirit in their desire that it must be
attended to, and it is in every view time that a school should
be esteblished.™

The first Protestant school was organized by Miles Macdonnell in
January, 1815. A Scotch Presbyterian, John Matheson, was engaged as
the first teacher for a period of four months. This project was

discontinued due to the differences which prevailed between fur-

traders and colonists.3 In 1818, the first Romen-Catholic school.

1 D. 5. Woods, Education in Manitoba, Part I, (Published by
Manitoba Economic Survey Board, February 1938, p.l1

2 E. H. Oliver, The Canadian North West, Tts Early Development
and Legislative Records, Vol. I (Ottawa: Government Printing Bureau,
1914) pp.52-53

3 G. M. Newfield, "The Development of Manitoba Schools Prior
to 1870" (unpublished Master's Thesis, University of Menitoba, 1937)

p.34-35.




was established by Father Provencher among The French-speaking people.l

"Tn July, 1818, Father Provencher and two companions arrived
in the colony; by the time snow fell they had a house contalning
a chapel and in the latter they opened a school. The following
vear the missionaries had two schools, in which they baught reading,
writing and the catechism. In 1821 they introduced the teaching
of Latin, and shortly afterward they began to give instruction in
agriculture and weaving to the natives.”

The interest of settlers in the field of education continued
to grow; indeed, the vision of missionaries from the various denominations
in addition to the interests of the people, brought to fruition the
parish school system. During, this period (1818-187C) these parish
schools did not receive any financial aid from public taxes. The

cducational setting is well portrayed by D. S. WOods,2

"From 1818, for one half a century, the story of educational
development is set in the missionary enterprises of the Roman
Catholic, Anglican, Presbyterian and Methodist churches at Red
River, at outlying trading posts, and on the plain. These efforts
received sympathetic support and, in part, monetary aid from the
Assiniboia Council and Hudson's Bay Company; indeed, the Anglican
foundation was in the beginning a Company enterprise.”

The merger of the North-West and Hudson's Bay Fur Companies in
1821, introduced population changes at Red River. Many of the trappers

and traders became unemployed as a result of the merger, giving rise

to a migration of unemployed traders and trappers to Red River. The

1.C. ©§. Phillips, ihe Development of Education In Canada,
‘Toronto: W. J. Gage & Company Limited, 1957), p.l>2
) J J )}

2 D. $. Woods, Education In Manitoba, Part I, (published by
Manitoba Economic Survey Board, February 1930), pp.2,3.
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cultural and racial backgrouand of this group was a contrast Lo the
cultural and racial background of the colonists. The lesders and
administrators realized that a fusion of the two cultural groups vas
highly unlikely. The churches were concerned about this problem and
assumed responsibilities to deal with it. The role of the various

denominations is indicated in the subsequent quotation .-

"We consider that all these people ought to be removed %o
Red River, where the Catholics will naturally fall under the Roman
Catholic Mission which is established there, and the Protestants
and such Orphan Children ss fail to be maintained and clothed by
the Company may be placed under the Protesiant Establishment and
Schools under Rev., Mr. Wesh,®
Out of this setting evolved the dual parish system which rep-
resented two main divisions, one of the English Protestant patteran
and the other of the French-Canadian-Catholic pattern. The two groups
were distincet in religion, language, cultural background, moral code,
community customs and habits of industry.2 Bach major group developed
a system of parish schools which would influence the adhersnts in the
desired direction of each particular group. The parish school systen
functioned well under the then existing economic, scecial and political

system. The schools were established to meet the needs of the various

religious groups. A list of the various schools, their dates of

2 D. 8. Woods, Education In Manitoba, Part I, Published by
Manitoba Economic Survey Board, February 1938) p.i.

2 Ibid., p.l.
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establishment énd their denominational affiliation is given in appen-
aix J.b

Following the year 1850, the population movement was away From
the original settlement; consequently, denominational churches were
established in outlying districts. Together with the church, the
schools became a basic part of the community pattern. The descripbion

of the early outlying school at Portage la Prairie is cited as an

example of the early schoolse2

"Here a day school was opened by Mr. Peter Garrioch as
teacher, and as there had not been time 4o erect a building for the
purpose, school was held at his own place. The room used for this pur-
pose was really Mr. Garrioch's workshop and as it had neither floor
nor windows, the school was transferred to his kitchen for the winter.
There were gbout twenty~five pupils. School material was so scarce
that the greatest economy and ingenuity were necessary in order that
everyone might have a little. The alphsbet sets used were nearly all
made by hand, and to insure their safety were securely pasted on to
short pileces of board. In the way of writing paper there was none.

The writing material consisted of slates and pencils. The pencils
were given out only in short pieces which were inserted inbo holders

of which an inexhaustible supply was procurable from the acres of reeds
growing in the svamp only sixty yards away."

The system of parish schools functioned reasonably well for a
veriocd of time but the rapid expansion of parishes and communities
brought with it the problems of giowth and development. The meople
of isolated parishes were coming into contact with people of differ-

ent cultural backgrounds which initiated the process of culbtural fusion.

1 W. M. Wall, "The Advisory Board In the Development of Public
School Education In Manitoba', (unpublished Master's Thesis, University
of Manitoba, 1939), p.4OC.

2 A. C. Garrioch, First Furrows (Winnipeg: Stovel Company ,
1923), p.120.
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Gradually the children from various denominational backgrounds were
educated in the same school; for example, the children of Presbyterian
settlers at Red River atbended the Anglican parish schools.

The administrators of the Presbyterian denowination recognized
a need for change in school administration policies. The Presbyter-
ilans organized a school district for the adherents of their church which
introduced a new principle of school administration to the Red River
area. The school district did not receive church endowments, neither
was 1t under clerical control. The itrustees were elected at a public
meeting and the management of the school was in the hands of the trushees.
The financial support for the school came mainly through taxation. These
new principles in school administration became the foundation For the
public school system as we know it today.

The new approach to school administration set into motion the
wedge that brought greater cleavage between the English-speaking and
the French-speaking people. The Roman Catholic church did not support
the ﬁrinciple of church and school separation as it was advocated by
the Presbyterians. Furthermore, the Red River insurrection introduced
a greater wedge between the Protestant and Catholic groups. These
events, during this period, built up barriers between the two groups
which had harmonious associations up to this time. The implicationsr

of this breach are suggested in the subsequent citation.l

1 D. 5. Woods, Education In Manitoba, Part I, (Published by
Manitoba Economic Survey Board, Februsry 1938), p.ik.
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"The closing days of rule by the Hudson's Bay Company in

western Canada, and of its creation the Council of Assinibois

at Red River, were completely occupied with the events of the Red
River insurrection. The direction of that occurrence and sone

of *the hsppenings associated therewith produced strong racial and
religious feelings in what had been a very harmonious associstion

of two communities subscribing to two different philosophies. The
English-French breach crested during this period of transition
reacted upon the future évents, especially in the field of education.”

The French-Catholics were desirous of retaining their ildentity in the
field of religion as well as in the field of education. The deter-

mination to rebain this identity was expressed in the agreement that

e
I

e Provisional Provincisl Government made with the Federal Government.i

that the Provisional
GCovernment of Louls Riel included in their settlement with the
Tederal Covernment a secret "Bill of Rights” which demsnded sep-
arate schools, according to the system of the province of Guebec
where a similar duality of population and educational provisions
prevailed.”

The prevaeiling atbitude of the people in general towards a non-
denominational school system at the close of the parish school era
was expressed by the Superintendent of the Probestant Section of the
Board of Fducation.?

"Though personally altogether in favor of educabing all
our children without respect to denomination, yet inasmuch as the
majority of the Protestants and Roman Catholics never do, and 1
suppose never will, agree to have thelr children educated together

in the same school, I would, under certain circumstances, allow
'separate schools'...”

T W. M. Wall, "The Advisory Board In The Development of Public
School Education In Menitoba® (unpublished Master's Thesis, University
of Menitoba, 1939), p.42.

2 Report of the Superintendent, Protestant Sectlon, Board of
Bducabion 1872, p.l2.




2. EDUCATION UNDER THE BOARD OF EDUCATION

1. The Manitoba Act and lLegislation of 1871.

The racial and religious cleavage within the Red River popul-
ation set a definite frame of reference in legislation. The traditions
and philosophies of the populstion would of necessity demand attention
on the part of the legislators. The Manitoba Act of 1871, was drafted
to meet the needs of the multi-ethnic population. Clause 22 of the
Manitoba Act is quoted to show the provisions for such a population.
The HManitoba Act, Clause 22:

"In and for the province the sald Legislature may exclusively
make laws in relation to education, subject and according to the
following provisions:

1. DNothing in any such law shall prejudicially affect any right or
privilege with respect to denominational schools, which any class
of persons have by law or practice in the Province at the Union.

2. An appeal shall lie to the Governor-General-in-Council from any
Act or decision of the Legislature of the Province, or of any
Provincial authority affecting any right or privilege of the
Protestant or Romen Catholic minority of the Queen's subjects
in relation to education.

3. In case any such Provincial Law, as from time to btime seems to
the Governor-General-in-Council requisite for the due execution
of the provisions of this section is not made; or in case any
decision of the Governor-General-in-Council requisite for the

due execution of the provisions of this section is not wade; or
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in case any decision of the Governor-General-in-Council, or any
appeal under this section is not duly executed by the proper Pro-
vincial authority in that behalf, then and in every case require,
the Parliament of Canada may make remedial laws for the due exe-
cution of the provisions of this section, and of any decision of
the Governor-General-in-Council under this section.”

The Manitoba Act, Clause 22, was the foundation for the educat-
ional structure in Manitoba. It made provision for the formation of
a Board of Education consisting of the Protestant section and the
Roman Catholic Section. The Act to establish a system of educstion
read in the following manner:

"Statutes of Manitoba, 34 Vic. 1871, Chapter XIT. An Act to Estab-
lish a System of Education in this Province.
Section 1. The Lieutenant-Governor-in-Council may appoint not less
than ten and not more than fourteen persons to be a
Board of Education for the Province of Manitoba, of whom
one-half shall be Protestant and the other half Catholics.
2. The Lieutenant-Covernor may appoint one of the Protestant
members of the Board to be Superintendent of Protestant
Schools, and one of the Catholic members to be Suyerinteﬁd—
ent of Catholic Schools, and the two Superintendents shall
be joint Secretaries of the Board.
3. It shall be the duty of the Board:
1. To make, from Time to time, such regulations as they may

think fit for the general organization of the Common Schools.



Section 10,

§§ction 11.

Section 12.

Section 13.
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2. To select books, maps and globes to be used in the

Common Schools, due regard being had in such selection
to the choice of English books, maps and glébes for
the English schools, and French, for the French schools;
but the authority hereby given is not to extend to the
selection of books having reference to religion or morals,
the selection of such books being regulateé by a sub-
sequent clause to this Act.
3° To alter and sub-divide, with the sanction of the
Lieutenant-Governor-in~Council, any school district
established by this Act.
Each section shall have under its control and management
the discipline of the schools of the section.
It shall make rules and regulations for the examination,
grading and licensing of Teachers, andifor the with-
drawal of licenses on sufficient cause.
It shall prescribe such bocks to be used in the section
as have reference to religion or morals.
Trom the sum appropriated by the Legislature for the
Coﬁmon School Education there shall first be paid the
incidental expenses of the Board and of the Sections,
and such sum for the services of the Superintendents
of Education, not exceeding $1C0 each, as the Lieutent-
Governor-in-Council shall deem just, and the residue
then remaining shall be appropriated to the support and

maintenance of Common Schools, one moieby thereof to the
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support of Protestant Schools, and other molety to the
support of the Catholic Schools.

Section 14. FEach electoral Division, with the lines as fixed by the
Lieutenant-Governor-in-Council and as amended by any Act
of this session, shall in the first instance be considered
a School District.”

The basic organizational structure of the education system esta-
blished the first Board of Education with eight ecclesiastics and four
laymen. This board exercised authority in areas sgch as:

(1) general regulations in orgaﬁization of schools;

(2) selection and authorization of text books and equipment;

(3) recommendations to the Lieutenant-Governor in regard to

alterations and sub-divisions of school districts.

Fach section of the Board of Education exercised control in the
establishment of regulations dealing with areas such as:

(1) examination, grading and licensing of teachers, and with-

drawal of licenses on sufficient cause;

(2) to prescribe books for moral and religious instruction.

The Act of 1871 established the school districts on the basis of
existing electoral Divisions:

"egch electoral Division, with the lines as fixed by the Lieu-

tenant-Governor-in-Council and as amended by any Act of this session,
shall in the first instance be considered a School District.”

T Statutes of Manitoba, Section 1lk.
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The school districts within each section of the Board of Educatbion
were governed by a board of three trustees which was eleched at a duly
called public meeting. Here we see further application of the school

ministration principle introduced by the Presbyterians a few decades
earlier. The responsibility of the trustees was two Ffold as indicated
in the citation.

"Trustees were charged with the responsibility for providing
schools and engaging bteachers from those examined and licensed by
thelr respective section of the Board of Bducation.”

2. ZFducation Problems Related to Population Changes.

The populgtion changes introduced many educational problems.
These problems had their roots in the rapid population increase and in
the significant changes in the proportions of racisl elements. The

changes in population are indicated in the subsequent table.t

1l D. S. Woods, Education In Manitoba, Part I, (published by Manitoba
Economic Survey Board, February 1938), DP.19.
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POPULATION OF MANITOBA, RURAL AND URBAN, 1871-1936

Total
Year Population Rural
1871 25,000
1881 62,260 52,015
1891 152,506 111,498
1901 255,211 184,775
1911 461,394 261,029
1916 553, 860 312,846
1921 610,118 348,502
1926 639,056 360,198
1931 700,139 384,170
1936 711,216 ﬁoo,289

TABLE IITL

Per Cent

Urban Urban
10,2k45 16.45
41,008 26.89
70,436 27.60
200, 365 43,543
241,01k 43.52
261,616 42,88
278,858 L3, 6L
315,969 45,13
310,927 43.72

POPULATION OF MANITOBA, 1870

Whites « o o o o ¢ ¢ o o s o
English Half-breeds . . o « o o

French Half~breeds « o « o o o &

The provision of educational facilities to accommodate the rising

school populstion presented a major problem.

increase in the number of schocl districts as indicated in the following table.

. 2,000

e e e+ e . 5,000

e e e o . 5,000

This is evident by the

1 J. 8. Ewart, The Msnitoba School Question. Toronto: The Copp,

Clark Company (Limited) 1894. p.31L
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TABLE IVL

FORMATION OF SCHOOL DISTRICTS IN MANITOBA

Number of Number of
Year School Districts Teachers
1376 52 -
1883 310 | ;
1891 e 886
1896 985 1143
1901 1206 1669
1910 1551 2774

The third problem had to do with the racial elements of the
lMenitoba population. The influx of setblers started during the first
decade of its existence. Each ethnic group had its religious and pol-
itical pattern that it sought to retain and transmit to its own rising
generation. The diverse cultures of the groups presented a problem
in the co-crdination of the educational system, and more particularly
did it present & real problem in the provision of competent, qualified

teachers for the various racial elements in the population of Menitoba.

1. D. S. Woods, op. cit. p.19.
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RACIAL ELEMENTS IN THE POPULATION OF MANITOBA, 1881-1911

Racial Groups Originating in 1881 1901 1911
Great Britian 38,285 164,239 266,562
Canada (French) 9,949 16,021 30,952
Scandinavia 1,023 | 11,924 16,k21
Western Europe 9,168 (a) 38,315 (b) 148,586 (¢)
Eastern Europe 2h L,976 51,735 (a)
Palkans - 125 1,167
Ttaly Ly 217 Q72

a) Includes 8,652 people of German Origin
b) Includes 27,265 People of German origin
¢) Includes 34,530 people of German origin
d) Includes L42,80L people of Ukranian and Polish origin.
3. Provision of Qualified Teachers Under the Board of Education.

The school system established in 1871 was under the control of
the Board of Education, whose members were appointed mainly on the
religious basis. This Board was concerned primerily with matiters of
general policy. Most of the control was vested in the two denominational
sections of the Board which functioned separately to retain control over
matters of racial and religious significance. FEach section was vested
with power to make rules and regulations for the exawination, grading and
licensing of teachers,and for the withdrawal of licenses on sufficient

causes.

1 D. . VWoods, op. ¢it., p.19
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During the first few years, each Section arranged for teacher's
examinations. The examinations were generslly under the Superintendent's

supervision and successful candidates were given certificates valid
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L. The greatest portion of the examinabtion desl
subject matter.

2. Only one out of sixteen hours was assigned in the examinations

to what might be called a professional subject

o

These peints reflect the main emphasis that existed in the

teacher education. Since the RBoard of Education did not provide a

teacher educstion programme; examinations could include only subject
matter.
lates in Winnipeg and

Portage la Preirie during the month of December. Fifteen candidates

)
L

te the examination, of which, fourteen were classified and received

certificates. Wine received second class certificates and five received

third class certificates. The provision of qualified beachers could

on

l“"'

hardly be adeguate in the light of the increases in total school enrol-
o L o

')

ments indicated in the subseguent table.®

1 Report of the Superintendent, Protestant Section, Board of
Educsation, 1875, p.2h.

2 D. 8. Woods, Education In Manitoba, Part I, (published by
Manitoba Economic Survey Board, February 1938), p.21




THE GROWDH OF THE SCHOOL POPULATION AT INTERVALS 1871-1936

Year Total School Enrolment
1871 817
1876 273k
1881 k919
1886 15926

The shortage of qualified teachers was also experienced by the
Catholic section of +the Board of Education. In 1883, the report of
the Catholic superintendent expressed a concern about this shortage.L

"The scarcity of teachers occasionally obliges certain
districts to close their schools for a time.™

The provision of competent teachers was another problem that
was faced by the Teacher Examination Board. The need for properly
. . . . 2
trained teachers is expressed in the report of the Protestant section.

“Our Board hopes to raise the standard of exsmination for
its teachers as soon as possible. The next examination will take
place during the mid-summer vacation. The need of properly trained
teachers is a great drawback to the efficiency of most of our schools.
It is a matber for very great regret that no provision has yel been
made for training teachers: still, until the province generally is
prepared to pay the highest salaries to the best teachers, the
"standard is not likely to be as high as it ought to be, for persons
to whom the responsibility of educating and training our children
is entrusted. Trustees must be prepared...........t0 offer such
remuneration to beachers as will enable them to live respectably
veeess..I am told there are several persons in the Province holding

1 Report of the Superintendent, Catholic Section, Board of
Education, 1883, p.5.

2 Report of the Superintendent, Protestant Section, Board of

Education, 19875, p.5.
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first class certificates, gained elsevhere, who are deterred from
offering themselves as teachers because of the smallness of the
salaries which they would receive. They find they can earn bebter
wages in other positions.®

The Education Act of 1871 did not make any provision for teacher ed-
ucation. The Board of Education was empovered only to examine and
license teachers, therefore, to fill the need for more teachers it
vas compelled to obtain beachers Ffrom other provinces, countries and
continents. The training of the incoming teachers was varied which
resulted in problems clearly expressed in the citation.l

"In my opinion the time for establishing a normal school
for the training of teachers for this Province has Tully come.
It is true that a large number of our teachers are drawn from the
ranks of the teaching profession in other Provinces. o doubt
this will be the case for some time to come, and no one extends
8 warmer welcome to good teachers frow other Provinces than myself.
But with these who are really good, and who are almost certain
to do well wherever they g0, there are many who have been failures
elsewhere, and a number whose attainments are Tar from satisfactory.
Those who have had anything to do with our teacher examinations
know that a number of those who cowe to the Province with third
and even second-class certificates are scarcely able to pass our
examinations. At the last examination the ignorance displayed
in reading and spelling, not to mention two other subjects, was
most glaring. Teachers profess to know a great deal about Algebra,
Geonetry, Chemistry, Natural Philosophy, and so on; they can give
you pages of grammar, and yet they can't express themselves cor-
rectly either in speaking or writing. We require them to pass an
examination in a number of subjects, that as teachers in country
schools they will never need--I am not speaking of the value of
these subjects as educators--and although probably seventy-five
per cent of all children who go to school never attbain at any
very high standard of intellectual excellence, but really need to
know how to read and write and spell and so on, we ewmploy teachers
who have never been taught the true value of these subjects and
who are unable to teach them as they ought to be taught. I am
not blaming our teachers. I find fault with the system under which
they have received their training. In a training institution of
our own, we could make thoroughness in reading, spelling, writing,
accuracy of speech, composition, a sine qua non, and it would be
much easier than it is at present to advance to the acqguisition of
subjects which, however valuable they may be, are not so essential.”

1 Report of the Superintendent, Protestant Section, Board of
Education, 1881, pp.7-8.
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The Superintendent of the Protestant section of the Board of Education
made two recommendations as steps to correct the lack of qualified

teacherssl

"We ought then, in my opinion, to have in Winnipeg within
the next twelve months, a first-class Normsl School building,
thoroughly equipped. With exbent and value of our school lands,
there should be no difficulty in getting the funds required for
such an object, and if a site could be obtained near the Central
School, the departments there would suit for Model Schools. But
if we can't get a building specially for the burpose, we ought to
meke an arrangement with the city trustees whereby those persons
throughout the Province who desire %o become teachers may have
the opportunity of studying in the higher departments of the
Winnipeg Public Schools."

The second recommendation was made on the strength of the evidence

cbtained ffom the teacher examinations.2

“In the last two teacher examinations those pupils of the
city schools who were candidates were as s rule very successful;
and some of the most valuable of our younger teachers have had
their sole training in them ™

1 Report of the Superintendent, Protestant Section, Board of
Education, 1331, p.d.

2 Ibid., p.8.



TEACHER EDUCATION UNDER THE BOARD OF EDUCATION
A. INITTAL STEPS IN TEACHER EDUCATION

The Protestant Superintendent made a recommendation in January
1882 that teacher training should be started in Manitoba. This re-
commendation was received favorably by the Board of Education and the
Provincial government. In 1882, the Legislative Assembly of Manitoba
passed an Act to establish a HNormal school Department in connechion
with the Public Schools of Winnipeg.l

"1l. The Protestant and Catholic Sections of the Board of RBi-
ucation are hereby respectively empovered:

(a). to establish in comnection with the Protestant
Public Schools of the City of Winnipeg and with the Roman
Catholic Schools of St. Boniface, Normal School Departments,
with a view to the instruction and training of teachers of pub-
lic schools in the science of education and the art of teaching.

(b). %o make, from time to time, rules and regulations
necessary for the management and government of the said depart-
ments.

(¢). to arrange with the trustees of such public schools
all things which may be expedient to promote the objects and
interests of the said Normal School Departments.

(d). to prescribe the terms and conditions on which stud-
ents and pupils will be respectively received and instructed in
the sald departments.

(e). to determine the number and compensation of teachers,
and all others who may be employed in said departments.

1 Report of the Superintendent, Protestant Section, Board of
Education 1382, pp.3,4.
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(f). to apply out of the amount apportioned to each Sec-

tlon respectively from the grant amnually voted by the Legis~
lative Assembly, a sum not to exceed three thousand dollars
for the maintenance of the said Normal School Departments.”

The Provincial Normal School session (September 1, 1882 -

January, 1683) was the first step to the development of a teacher
education programme in Manitoba. The initial session had its problens,
in that, the new Normal Department experienced a lack of accommodation
at the very beginning. A permsnent room in Old Central School was
assigned at the close of the first terw instead of at the beginning

of the term. This naturally caused considerable inconvenience in
organization and instruction.

The Principal, E. L. Byington, M. A., gave daily lectures to the
elght students and in addition the students observed and taught in the
classrooms under the supervision of the Principal and classroom
teachers. The lessons taught by the students were evaluated and re-
corded on printed report forms. A committee of the Board examined
the six students who continued their course to the end of the Lerm.
Four students were awarded the Normal Certificate which in conjunction
with the First or Second Class Literary certificates authorized the
teacher to beach permanently in the Province.t

The Buperintendent of Education for Catholic Schools reported a
serious shortage of teachers to the Catholic section of the Board of
Education in 1883. The scarcity of teachers required certain districts
to close their schools for a time. The Superintendent, T. Alfred

. s . . . s . 2
Bernier, made a recommendation to rectify the situation.

1

Report of the Superintendent, Protestant Secticon, 1882, p.7.

b

el

2 Report of the Superintendent, Catholic Section, 1883, p.5.
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"The scarcity of teachers occasionally obliges certain dis-
tricts to close their schools for s time. In order 4o provide against
this serious inconvenience, as much as possible, 1t has been thought
well Lo take advantage of a provincial law, . . . which authorizes
the formation of Normal Schools in comnection with +the public schools
of St. Boniface.®

A beacher training program was started by the Catholic section during

L
the year of 18863. However, the provisions for instruction were limited

0 womenol

"In order to try this sysbem the Reverend Sisters of Charity,
who have direction of the schools for young girls, have consented
at the request of our Venerasble President, Monseigneur the Arch-
bishop of St. Boniface, 10 open a course in Normsal training, We
hope and we have every reason to believe that this experiment will
prove to be successful as it will supply female teachers. We have
not yet found means to offer a similar edvantage to male teachers.”

1 Toid., p.5.



B. FIRST PROVINCIAL NORMAL SCHOOL REGULATIONS

The Protestant and Catholic Sections of the Board of Education
were empowered to draft regulations for the Normal School Department
in each section. The Protestant section drafited the regulations for
its section in 1882 which were submitbted to the Board of the Protestant
School Trustees for the City of Winnipeg. The trusiees approved the
regulations,l

"Provincial Normal School Department in conneclhion with the
Protestant School Department for the City of Winnipeg

1. That a Normal School Department be established in
connection with the Protestant Public Schools of
~ ‘the City of Winnipeg, and that this Department be
opened at the commencement of the next term of the
school year. Second term of 1882.

Z. That the two terms of this Department shall correspond
to the terms of ‘the school year; and the professional
course shall be completed in 1 term.

3. That an annual grant of two thousand dollars be made
by the Protestant Section of the Board of Education
to the Board of Protestant School Trustees of the
City of Wimnipeg for the maintenance of the same.

k. That the Inspector of Protestant Schools for the City
of Winnipeg shall direct the Teacher of the Department
as to his duties and the subjects to be taught, and
generally supervise the Department under the direction
of the Superintendent of Education.

5. That a teacher be appointed for this Department by the
Protestant Section of the Board of Education, with the
concurrence of the Board of Protesbant School Trustees.

6. That the Board of Protesbant School Trustees shall pro-
vide suitable class rooms for the Normal School, and
make provision for the practise of teaching by its stud-
ents in the various schools under their Jurisdiction.

1 Report of the Superintendent, Protestant Section, Board of
Education, 1862, pp.L,5.
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T« That gpplicants for admission tc the Normsl School
Department be required to make application the Super-
intendent of Education at least one month before the
commencement of the term; and that in the admission of
candidates the inverests of all parts of the Province
shall be carefully guarded.

8. That in order to be admitted to the Normal School the
candidates must be, if males, eighteen; if females,
sixteen years cf age, and of good mworal character; and
possess literary qualifications corresponding to the
requirenents for promotion in Standard IX of the pro-
gramme of studies Tor use in citiles and towns.

9. That all the classes of the City Schools shall be open
to the students of the Normal School, as the Inspector
mey determine, without payment of fees.

10. That the Superintendent of Education way require any of
of the students in training to do dubty as cccasional
teachers, in supplying the places of such of the reg-
ular steff as may be tewporarily absent.

3
Ul

1l. That in addition to literary subjects which they are
sble to take, students shall recelive instruction in the
gcience of education and art of teaching, and in such
other subjects as may from time to time be prescribed
by the Protestant Section of the Board of Education.

12. That Students shall board in such places only as the
Superintendent of Education may approve of, and they
hall be under the supervision of & clergyman in
pastoral charge in the City, whose certificate shall
be a condition of graduation.

13. That at the close of the term the Superintendent of
Education shall pay every successful candidate, whose
home is not in Winnipeg, his actual travelling expenses
incurred in travelling from his home in the Province to
Winnipeg and back agesin, together with $2 per week for
the Normal School term.

14, That every student shall declare his intention to teach
Tor at least two years, as a condition of receiving a
training in the Norwal School Department.”

During the first session of the Normal School, it became evident

to the teacher educators that there was a need for revision of the rules

and regulations. The Provincial Normal School general regulations were
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revised and adopted by the Protestant section of the Board of Education
on December 1h, 1883, The Board of Protestant school trustees of the
city of Winnipeg concurred with the revision.l

"l. A Normal School Department shall be maintained in
connection with the Protestant public schools of the
ciby of Winnipeg, and an annual grant of two thousand
dollars shall be wade by the Protestant section of the
Board of Education to the Winnipeg Board of Protestant
School Trustees for the maintenance of the same.

2. The appointment of a teacher for this department shall
be made by the Protestant section of the Board of Educ~
ation, with the concurrence of the Board of Protestant
School Trustees of the City of Winnipeg.

3. The Inspector of Protestant schools for the City of
Winnipeg shall supervise the work of the Normal School
Teacher, under the direction of the Superintendent of
Education.

b, The Inspector may under the direction of the Super-
intendent place students of the Normal School in the
rooms of regular teachers temporarily absent, reporting
such cases monthly to the Superintendent; but this
supply shall not as a rule, be made in cases of more
than one week of continuous absence.

5. Suitable class-rooms for the use of the Normal School
Department shall be provided by the city Board of
Protestant School Trustees provision shall also be
made by them for the practice of teaching by the stu-~
dents in the schools of the city, and all classes in
the city schools shall be open to the students of the
Normal School as the Inspector may determine, without
payment of fees.

6. The sessions of the Normal School shall be as follows:-~
One session of five months, frowm the first of November
to the end of March following, in the City of Winnipeg;
the second session shall consist of institutes for the
instruction and training of third-class teachers only,
and may be held at such places in the Province and for
such periods as the Board of Educabion may determine;
provided that the Board of Trustees at each place
selected be able to offer, through the local inspector,
sultable accommodation and to secure the attendance of
at least ten students for each course.

1 Report of the Superintendent, Protestant Section, 1883, pp.l5,16.
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Te In order to afford intending applicants for training
in Winnipeg an opportunity of attending before April
Tirst, 180k, the present session shall be closed on
December 23rd, 1883, and another session of three
months shall begin on 3rd January, 188k,

8. In the admission of students for Normal treining, the
interests of all parts of the Province shall be carefully
guarded.,”

More specific regulations were drafted for the winter and summer sessions.t

WINTER SESSION

1. Applicants for admission to the winter session of the
Normal School shall, through the locsl inspector, notify
the Superintendent of Educabion of their intention one
month before commencement, and in order o be admitted,
must present proof of good moral character; must be, if
males, eighteen, if females, sixteen years of age; must
bossess literary qualifications, corresponding to the
requirements for promotion in Standard IX of the pro-
gramme of Studies for use in cities and towns, and must
declare their intention of teaching for at least +wo
years in the Province as a condition of receiving a
Normal training.

2. The students in training shall be required during the
session, to place themselves under the care of one of
the clergymen having pastoral charge in the city, to
board only at such places as mzy be approved by the
Superintendent, and 4o be faithful and punctusl in the
discharge of all their duties.

3. Students whose deportment and work are favorably re-
ported upon by the Principal at the close of the term,
and who succeed in passing a satisfactory exemination,
shall be awarded diplomas authorizing them to teach for
one year without any other certificate; to teach four
years after passing the non-professional examination
for third-class, grade A; to teach during the pleasure
of the Board after passing the second or first-class
non-professional examination, except that candidates
for first-class professional certificates wust, in
addition to Normal training, show evidence of one vear's
successful teaching.

1 Thid., pp.16,17
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L, Those cbbaining diplomas at the close of +the term,
whose homes are not in Winnipeg, shall receive their
actual travelling expenses incurred in travelling from
their homes in the Province and back, together with
such additional sum toward the payment of other ex-
penses connected with their attendance, as may be
available from the funds at the disposal of the Bosrd
of FEducation for that purpose, bubt not Lo exceed in
any one case at the rate of four dollars per week,

1. Candidates Tor admission to a course of training, as
provided by these regulations, shall be reqguired to
present the same evidence as to age and character
reguired for admission to the winter session, and must
possess literary qualifications at least equal to those
required for a third-class certificate, grade B.

2. They shall be punctual in their attendance upon such
classes as may be established for their benefit, and
shall assume duty in any school or schools assigned-
to them for practice.

3. Students whose deportment and work are favorably
reported upon at the close of the course, shall
receive diplomas which, in connection with third-class
non-professional certificates, shall suthorise them
to teach, in the case of grade A, for four years,
and in the case of grade B, for two years.”

C. COURSE OPF STUDY
The Tfirst Normal School Departmeﬁt course was drafted by the
Protestant Superintendent of Education in 1882. His circular letter
to the Protestant Inspectors of Public Schools reveals the basic content

of this course.l

1 Report of the Superintendent, Protestant Section, 1882, p.6.
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"In this Department special prominence will be given to
Reading and Elocution, Spelling, Composition, and Penmanship,
Hygiene, the theory and practice of Teaching, snd Deportuent.
Pupils will have the privilege of receiving instruction with any
of the higher classes in the City Schools, subject to the Inspector's
approval; and they will be required to practise teaching on such
occasions and in such schools as may be debermined on.”
By 1885 the aims of teacher education were more precisely defined.t
The course of study used in training teachers was wodified to include
two distinct categories; nemely, the sclence of teaching and the art
of teaching.2
1. Science:
1) Physiology - the study of the physical nature.
2) Psychology - the study of the intellectual nature.
3) Ethics - the study of moral nature.
L) Bistory of Education - methods, theories, systems.
2. Art:
1) Methods - lectures, obgervation, practice, criticisms.
2) School Management - buildings, grounds, patrons, children.
(=l A & 2 7
3) School Law - funds, districts, officers, returns.
D. REGULATIONS OF THE PROTESTANT SECTICN OF THE BOARD OF EDUCATION
FOR THE EXAMINATION AND LICENSING OF TEACHERS
The Board was aware of the need of qualified teachers in order
that a high level of achievement might be dbtained in the classroom.

Therefore, the Board demanded the highest practical standard for persons

entering the Tield of teaching. The qualification standards for

1 Report of the Superintendent, Protestent Section, 1885, p.56

2 Ibid., D.57
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certification were demanded in three areas: (1) character,
(2) literary abilities,
(3) training in the art of
teaching.

The academic and professional attainments of candidates vere tested by a
written examination. Certification was based on the subsequent regulations
and procedure.l
¥1l. No Person can be lawfully employed as a teacher in any of
the Protestant public schools of Manitoba unless he holds a
certificate or license granted under the auvthority of the
Protestant Section of the Board of Education.

2. Any school board employing an unlicensed teacher forfeits
its right to a share of any school fund.

3. The certificates granted by the Protestant Section of the
Board of Education shall be graduated as Ffollows:

First-class, two grades, A and B; Second-class, two grades,
A and B; Third-class, two grades, A and B.

These certificates shall be termed professional and non-
professional.®™

The regulations governing the granting of professional and non-professional
certificates were established in 1883.2

First Class Certificates

"l. Professional certificates in this class valid during the plea-~
sure of the Board.

2. In order to obtain a professiona, first-class certificate, can-
didates must present satisfactory evidence that they have been
trained in some Normal School and also that they have taught
successfully for at least one year. Candidates failing to fur-
nish evidence with regard to either or both these requirements
may obtain a first class non-professional certificate good for
two years.

Second Class Certificates

1. As Wo. 1 for First Class Certificates.

2. In order to obtain a professional second class certificate,
candidates must furnish satisfactory evidence

1 Report of the Superintendent, Protestant Section, 1883, pp.18,19,21.
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that they have been trained in some Normal School.
Candidates failing to dc so may obbain & second class
non-professional certificate good for one year.

Third Class Certificabes

1. Professional certificates in this class, in grade A,
are valid for four years; non-professicnal certificates
in grades A and B are valid for one year.

2. To obtain & third class professional cervificate, grade
A, candidates must present satisfsctory evidence that
they have been traived in some Normal school.

3 In order that a candidate may obtain a non-professicnal
certificate of any class, his marks wust amount, for
grade A, to 67 per ceat of total marks dn all the sub-
jecte, and forty £

vty per cent out of the maximum of marks
awarded on each sub &

of total marks, and
each subject.

™

ect; and for Grade B, LU per cent
25 per cent of marks awarded on

Interim Certificates

ed at the examination were
rtificates.

Candidates wno having fail
recommended for Interim Ce

Details on Non-Professional Certificatesl

1. Hon~professional certificates may be obtained by per-
sons presenting satisfactory evidence of good moral
character, proof of bheing eignteen years of age in the
case of males and sixbteen years of age in the case of
fewmales, and passing the examination of teachers held
annually in July.

non-professional certificate shall be valid as a lic-
nse to teach in a public school in the Province, as
“ollows:

Hy @ >

First-class for one year;

Second~class for one year;

Third-class, Grade A, for one year;

Third-class, Grade B, for any period, not exceeding one
year that the Superintendent, in his discretion, may fix.

1 Report of the Superintendent, Protestant Section, 1885, pp.50-58.
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A non-professional certificate shall not be rencwable,
except upon the recommendation of the local iaspector

and with the sanction of the Board.

Annual Examination

The annual examination of candidates for non-professional
certificates shall be held on the third Tuesday in July
of each year, at such places as may be decided upon by
the Board, of which due notice will be given.

SUBJECTS OF EXAMINATION

First~Class
The subjects of examination for first-class certificates
shall be ag Tollows:

Reading; To be able 10 read intelligently and expressively
any exbract in prose or verse.

Spelling: To be able to write correctly from dictation an
extract from any avthor; the papers written on
the other subjects must also be free from ortho-
graphical errors.

Writing: To be thoroughly acquainted with the principles
of pernmanship and o be sble to write a good
running hand.

English Lieterature: To have s general acgquaintance
with English Literature and its history, and
t0 be able to give a critical analysis of a
play from Shakespeare, or a work of some other
author assigned for examination from time to
time by the Board.

(In 1885, candidates for first-class certificabtes
will be examined upon the Literature assigned
for second-class, instead of the above.)

Crammar: To be thoroughly acguainted with the origin
and construction of the English language and
to show familisrity with its correct use in
speaking and writing.

Composition: In addition to the work for second class,
to show, by passing an examination on this
subject and by the character of their answvers
in other subiects, an acquaintance with the rules
of Rhetoric and a habit of wribting English with
clearness, force and taste.



Geography: To have a thorough knowledge of the mathematical,
physical and political geogrephy of the world.

{istory: As for second-class, together with the history of
Greece and Rome and such portions of CGreen's Shorter
fHistory of the English People, as wmay be assigned,
from time to time.

N.B. For 1885, Chapter VII, and VIII, of Green's History are
assigned.

Book-keeping: To be acquainted with single and double entry.

Arithmetic and Mensuration: To have a thorough knowledge of
Arithmetic and the mensuration of surfaces and solids.

Algebra: To the Binomial Theorem, inclusive, in Todhunter's
large Algebra.

Buclid: Books I, II, III, IV, and VI and the definitions of
Book V; with deducations.

Statics, Hydrostatics and Physics: As conbained in the pre-
scribed text books.

Physiology and Hygiene: As for second-class, with a knowledge
of the brain and the nervous system.

Chemistry and Botany: As contained in the prescribed text books.

Books prescribed and recommended for the use of candi-
dates for first-class certificates:

Spalding's History of English Literature; Mason's English
Grammar; Bain®s Rhetoric and Composition; Pillan's First Steps
in Classical Geography, to be used in connection with Smith's
Swaller Histories of Greece and Rome; Green's Short Hisbory of
the English People; Withrow's Canadian History; Kirkland's
Elementary Statics; Hewblin Smith's Elementary Hydrostatics;
Balfour Stewart's Elementary Physics; Gray's How Plants Grow!
Huxley's Elemenbtary Physiology; Bukbon's Health in the House:
Roscoe's Elementary Chemistry; Todhunter's Algebra, McLellan's
Teachers' Handbook of Algebra; Page's Physical Ceography; Pott's
Euclid.



Second Class

The subjects of exemination for second~class certificates
shall be as follows:

Reading: As for first-class.

Spelling: As for first-class.

Tl

Writing: As for first-class.

English Literature: To be acquainted with the outlines of
the History of English Literature and 4o bhe fam-
iliar with the work or works of some English
author, assigned from time to. time for special
preparation.

N.B.--5cobtt's Lady of the Lake, with special reference to
Cantos V and VI, is assigned for the examination in 1885.

CGrammar To be acquainted vwith grammatical forms and the
rules of Syntax, and their correct application to
the use of language in speaking and writing.

Composition: In addition to the work for third class, to
show by the composition of Abstracts, Paraphrases
or Essays an acquaintance with the rules of punc-
tuation, and a fair mastery of the art of writing
good English.

Geography: Mathewatical, physical and poli

History: To be thoroughly acquainted with the history of
England and Canada.

Book~Keeping: By single and double entry.

Arithmetic: To be thoroughly acquainted with the subject as
far as percentage, including interest and discount.

Books prescribed and recommended for situdy by candidates for
third-class certificates:

Mason's Outlines of English Grammar.

Morrison's English Composition.

Campbellts Geography.

Collier's School History of the British Empire.
Jeffers! History of Canada (primer).

Hughes' Topical Histories of England and Canada.
Hamblin Smith's Arithwetic.



A professional ificate shall be valid as a license +o tesch
a public school in the Province as follows:

First-Class: during the pleasure of the board.
Second~Class: during the pleasure of the board.

Third-Class: Grade A: 7For four vears.

Third-Class: CGCrade B: for two Vears.

Any person holding a non-profes
tificate, who atbends a five month's o
School, held in the Cit

J

one year's successful bveaching and Upon passing a speci :
ination before the principal of the Normal Zchool on the theory
and practice of teaching, as conteined in Fitch's Lectures on
Teaching and Lendon's School Management; on Ethics, as contained
in Wayland's Horal Science; and on the School Laws of Manitoba,
shall be entitled to receive a professional first-class certificate.

]

Second Class.

Any person holding a non-professionsl second-clas

s cer-
ificate, who attends a five months' session of the Hormal
0

chool; held in the City of Winnipeg, and who is, at its close,
ound duly qualified, or who presents satisfactory evidence of
Normal training obtained elsewhere, shall receive a professional
second~class certificate; and any person who has not passed +he
examination for second-class certificates, but who may be admitted
to such session of the Normal School shall receive a diploma,
valid as a license to teach until the ensuing annual examination,
and upon passing such examination, shall receive a professional
second~class certificate.

Third Class.
Any person holding a non-professionsl third-class cer-

ificate, who attends any session of the Normal School, held
or the training of third-class teachers, and who is recommended.
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vy the Principal as duly qualified, shall receive s professional
las rtificate, valid for four years in the case of
Grade A and two years in the case of Grade B; and any person
not holding a non-professional certificasbe, who may be admitted
to such session shall, upon the same recommendation, receive a
diploma, valid as a license to teach until the ensuing annual
examination of teachers, and upon rassing such examination, shall
receive g professional third-class certificate.

Any student in training at the Normal School, holding a
second or third-class certificate, Grade B, who is recommended
by the principal for speclal excellence, may be granted & prof-
essional certificate of Grade A of the same class.

Collegiate Certificates

Any graduate in Arts of any university in Her Majestv's
Pominions, who presents proof of good woral character and of at
least one year's successful teaching, upon passing a special
examination upon the theory and bractice of teaching as contained
in Fitch's Lectures on Teaching, Landon®s School Management and
Quick's Educational Reformers, and the School Laws of Manitoba,
shall be entitled to receive a collegiate certificate of quali-
flcation, valid during the pleasure of the Board as a license to
teach as master or teacher of any collegiate departwent estab-
lished in connection with the public schools in cities and towns,
or as teacher of any public school; and any person holding a
professional first-class certificate, who may have passed the
Manitoba University Previous Examination, or its equivalent in any
British University, shall be eligible to teach as assistant in
any collegiate department.

Special Certificates

Any graduste in Arts of any University in Her Majesty's
PDominions who presents proof of £004 moral character, shall be
entitled to receive & non-professional first~class certificate
(if an honor wan, Grade A, if a pass man, Grade B); and every
under-graduate of such University, who has passed an examination
equivalent to the Manitoba Universibty previous examination, upon
presenting proof of good moral character, and of being over
eighteen years of age, shall be entitled %o receive a second-
class non-professional certificate (if an honor man, Grade A,
if a pass man, Grade B).

First-class certificates granted in +the Province of
Ontario under the new regulations relating thereto, and such
other certificates, obtained elsevhere, as the Board may con-
sider equivalent, may be permanently endorsed by the Superinten-
dent, in which case they shall entitle the owners to all the rights
and privileges enjoyed by the holders of first-class Provincial
certificates.
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Interim Certificates

The Superintendent is empowered by the Board to grant

interim certificates to persons holding teschers' certificates

of good standing in other Provinces of the Dominion, and to

such other persons as may be able to satisfy him that they pos-

sess the reguisite gualifications and that they are of good

moral character; and such certificates shall license the holders

to teach in any of the Protestant schools of the Province for

any period not extending beyond the ensuing examination of

.

teachers, that the Superintendent may fix.

The Superintendent is further empowered, in his discr
to revcke at any time any interim certificabe issued by him,

and the certificate of any teacher licensed by the Bosrd, majy
upon investigation, be suspended by the Executive committee for

icient; but such su

any cause that mey by them be deemed suff
for final decision.”

pension shall be reported to the Board

E. INSTITUTES

The general regulations (1883) made provision for two mein

etion

if’

S._

types of sessions. The long session was conducted in Winnipeg from

¥

Novenber lst to March 30th. The session from September 1882 to

Janvary 30, 1883 did not meet the needs. Therefore it was recommended

i,

that the second session should consist of institutes for the instruc-

tion and training of third-class teachers only. The second session

was introduced to take care of this specific need. A large propor

-

of untrained third-class teachers formed the teaching staff and in

crder to improve the training of the teachers, the short institute

O’

sessions were established. The principal of the Normal school was
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the Province

1 Report of the Superintendent, Droues tant Section 1883,

tion
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duration, time of year and location. A summary of

B R

April, 188L; Birtle « . ¢ ¢ 4 4 . 0 e s e . 15 passed
May, 188L, Brandon . . 4 0 o 6 4 e o0 s o e 8
June, 1884, Repid City .« « v o o 4o « o o 23 ¢
September, 1884, Pilot Mound . . . . . . . g ¢
October, 1884k, P. ILa Prairie .. . « . « . & 21 "
Jenvary, 1885, Winnipeg « + « « o o 5 o o "
April, 1884, Brandon ¢ . o .+ o 4 o s . o s 3¢
May, 1885, Pilot Mound .« o o o o 4 o o o . i
June, 188L, Birtle . . . . . & . o ¢ . o . RECHEN
September-October, 1885, P. lLa Prairie . . 21 "
Jeauary-Febrvary, 1885, Winnipeg . . . « . 38 ¢
plomas received by the successful students entitled them to the

essional certificates if they passed the annual 1it-

erary examination.

b
chk

The two-fold purpose of the institutes is indicated in the

Protestant Superintendent's report.g

"These are the short summer sessions held at local
centres  Tor the training of the third-class teachers. They
are intended Lo give beginners such preliminary training as
will ensble them to commence teaching with tolerably clear
ideas of whalt they are going to do and how they are going to
do it. They also enable the normal school master to study
the conditions and needs of the rural schools on the spot.”

o
i

2

1 Report of the Superintendent, Protestant Section, 1885, p.2h

2 Ibid., p.5k



CHAPTER IV
TEACHER EDUCATION UNDER THE ADVISORY BOARD
AND THE DEPARTMENT OF EDUCATION

A. ROLE OF THE ADVISORY BOARD AND THE DEPARTMENT OF EDUCATION

1. Legislative Changes in 1890.

On May 1, 1890, the Department of Educabion was established by
Chapter 37 of 53 Victoria. It consisted of the Executive Council or
& committee thereof appointed by the Lieutenant-Governor-in-Council.

At the same time, the Advisory Board was established as a policy-
making body. The pattern of vesting basic control in a separate body
was retained. This Board remained the policy-making body until 1937.
The Legislature changes of 1890 sltered the history of education in
Manitoba.

The educational system established in 1871 met the political and
social needs of the time. However, the population changes in the pro-
vince from 1870 to 1890 indicate the reasons for the legislative changes
in 1890. 1In 1870, the French Catholics and the Anglo-Saxons in equal
nuubers constituted basically the total population. On this basis it
was necessary to ensure the‘religious and language privileges of both
groups. By 1881, the population proportion had changed considerably
due to The influx of English-speaking settlers. By 1890, the French
population was decidedly in the minority, which resulted also in a

French minority in the Manitoba Legislative Assembly.l

L Adapted from Department of Education Reports:

1870 1881 1901
English-speaking 4,083 38,285 18k,239
French-speaking 5,756 9,940 16,021

German-speaking - - 8,652 27,265
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The provincial population changes became also evident in +he
respective numbers of Catholic and Protestant schools. The two
Sections of the Board of Education contro 1led and administered an

1 -

equal number of school districhs in 1871,1 During the two decades

from 1870 to 1890 the number of Catholic school districte increased

. 3

from 12 %0 90 and the number of Protestant districts increased Trom

12 to 629. The dusl educational system caused considerable dissatis

fection in the Protestant population. The English-speaking ropulation

he revision of the educational system proposed by the Protes-

tant population ran contrary to the views of some ebhnic groups. The
sectarian snd language issues of the day were very significant to +the

Mennonite and the French-Catholic group. The debates in the Manitobs

Legislature indicated “the bitterness and strife which developed during

this period. The newspapers reflected the struggle and strife that
was waging. The newspaper writers attempted to assist the Provincial

Government to clarify some of the issues to the Manitoba people. The

subsequent citation is a Free Press report on the proposed legislatbio

with clarifications.<

"There is now proposed & radical change and to place the
schools in the hands of a responsible minister of the Crown . . . .
Among the Provinces of the Dominion there is only one which has
a Minister of Education . . . the Province of Ontario. In that
province a system somevhat similar to that ab Present in force

‘1 Education Act, 1871. Sections 15 and 16

2 Free Press Reports of the Legislative Sessions, March 5, 1890.
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in this province was in operstion for many years. Dr. Ryerson,
in the early years of Canada, took charge of the educational af-
fairs of Ontario and conbinued for many years to fill the office
of Superintendent. The change in the school law of that province
was made at the insistance of Dr. Ryerson himself. He made 2
report urging most strongly that the Government should change the
system from that of an irresponsible head and from an irrespon-
sible superintendent to that of placing the affairs of education
under the dirvect control of the representatives of the people in
The form of the Executive Council. Tt was right that the schools
should be so placed under the control of the people . . . . It
was urged that education should not be placed under the control
of the Government simply because it was claimed that politics
should not be brought into the schools . . « « It had alsoc been
claimed that this system (with a Minister) which it is rroposed
to insugurate here, had worked badly in Ontario, and that most of
Mir. Mowat's difficulties came from the adwinistration of the Educ-
atlonal Department. Well, if the administration of education in
Ontario is not fair 4o the people, it is right that the Covernment
should be blamed. Under the present system everything way g0
wrong, may be conduched badly, and there is no one +o blame. There
is the Board of BEducation. What are they? Gentlemen who under-
take arduous duties purely as a mabtber of honor and of good feeling.
No one can be blamed. o doubt they have done their best. A
government, on the other hand, may be blamed if they conduct
educational affgirs in an unsatisfactory way. Since he (Hon.
Martin) had been in the House he had always felt ..... and he was
sure that other members felt likewise . . . the disadvantage of
the House someone compebent to discuss the adnini-
chools; competent to explain the vurport and

S 5 oe

Fforce of any proposed legislation . . . . It is the spirit of +the

constitution that the heads of the department should be on the

floor of the House so thabt the office under their control should

become a matter of discussion with & view to altering the law if

it was found to work badly . . . In the bill o specting the Departs-
ol o

2RO

(v i <
ment of Education it is proposed that the Government shall under-
take all execubive achs; but, as far as specis knowiedge and
training are required, they would still avail themselves of the
skill end knowledge of the educationists of the erovince through
the mediuvm of an Advisory Boerd . ., .

b et

The Tribune Reports of the Legisiative Sessions also supported
rroposed legislation.

"Ihe principle of the (Education) bill before the House was
that the expenditure of the public money should be made under the
control of those responsible to the pecple. The technical matters
would, of course, be commitied to speclalists who shaell be appoint-
ed for that purpose.
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He (Mr. C. Sifton) defended +he
for an Advisory Board and regarded as
men might be appointed or selected . . . .

lause in the bill providing
allacious that irresponsible

81

c
T

L

The Public Schools Act of 1890 abolished +the dual Education
Board. This Act created a Provincial Department of Education zs a

sub-department under a Minister of the Crown. The Advisory Board?

‘;

eplaced the +two controlling sections in the Education Bosrd and the

ontrol of the public schools was placed in the hands of this Board.

Q

The administrational and financial control was ve ted in the Depart-

ment of Education which was headed by the Provincisl Secretary.

Ti
!

1 Mr. C. Sifton,
March 10, 189C.

ribune Reports of

2 Statutes of Manitoba, 1890. C. 37, en Act respecting the
Department of Lducation.

L. There shallbe a Board constituted as hereinafter provided,
to be known as the Advisory Board.

5. B5aid Board shall consist of seven mexbers. Three menbers
shall constitute a quorum for the transaction of business.

6. Four of the members of the saild Advisory Board shsll be
appointed by the Department of Education for a term of two years.

(1) Two of the members of the said Advisory Board shall
be elected by the Public and High School teachers actually
engaged in teaching in the Province.

(2) The Department of Education shall, from time to time
divide the Province into two districts, so that the beacners
in each district may elect one menmber of said Board.

13. The seventh mewber of said Board shall be appointed by the
University Council, by ballot, from time to time, for a period of
TWO years...."
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The racial, cultural and religious elements of the wmulti-ethnic

population were considered Lo a degree in the nevw adminisbrabive struc-

ture. Inglish became the official school language, although certain

bilingual privileges were allowed the French and other minorities after

the Laurier-Sifton Agreement of 1896. Furthermore, the public school

system became tax supported, free and non-sectarian. Religious exer-

cises were subject to the regulations of the Advisory Board.

2.

The Rele of the Deparitment of Education.

The Department of Education was established as the administra-

tive body in the educational framework in Manitoba. As such, this

department was under the supervision of a commititee of the executive

council and under direct jurisdiction of +the Provincial Secretary.

The Departwent of Education wasg given statutory control in

various aspects of administration. The responsibilities were also

delegated to this body in the Field of teacher education.t

"The Department of Education shall have power: (a) To appoint
inspectors of High and Public Schools, teachers in Provincial
Model and Normal Schools, and Director's of Teachers' Institutes.
(b) to fix the salaries of all inspectors, examiners, Normal and
Model School teachers and other officials of the Department. (d) To
provide for Provincial Model and Normal Schools. (e) To prescribe
Tor the proper examination end grading of teachers and the granting
and cancelling of certificates. Certificabtes obtained outside the
Frovince may be recognized instead of an exsmination. (Transferred
to the Advisory Board by an amendment in 1891)

The Department of Education shall nominate one of its members
to sign all certificates granted by the Department.

1 Statutes of Menitoba, 1890. C¢. 37 S8. 2, 3, 15.
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The Department of Educaticon shall report annually to the
Lievtenant-Governor-in-Council upon the Model, Hormal, High and

Public Schools, with such statements and suggestions for promoting
education generally as may be deemed useful and expedient. N
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granting and
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assessing certificates obtained outside the province

Further organizational chsnges were inst

iy e

The Department of Iducation ?

Service with a responsible

the public for the work of

without power to influence

Board retained the power to formulste

educational policies.

the Manitoba education system demanded further

revision of the organizsat fTramework. The dewmand for central

government control was a logical outgrowth of an exbremelv com lex,
enormous educational systewm. The elected govermment officials were
required to account Ffor the distribution of public funds; thus, the

elected body advocated that education should be a direct responsibility

the governwent i

duced "An Act respecting

In 1937, T

e Minist

er

of Education intro-

the Department of Education"

Ty

The new Act

made the Minister responsible for educationsl policies and the Ad-

visory Board functioned

nly
(9

in the advisory capaci

3/



The division of educational control into administrative and
legislative aspects appeared to be an unnatural division. The Depart-
ment of Education and the Advisory Board were independent and sovereign
bodies in thelr respective fields.
The Advisory Board did much of its work from 189C +o 19C8 through
four standing commitiees.

1. Regulaticns Committee

2. Testbocock Committee

ee

ct

3. Standing Commit
I, University Liaison Committee on Examinations.
Additional committee were formed as the need arose for them but were
Cissclved when the task of the committee wag completed. This procedure
vag continued until 1927 when there was 2 reorganization within the
Advisory Board to meet the demands on the Board. TFive standing com-
mittees were organized.
L. Committee of Certification and Standing
2. Committee on Teacher Discipline
3. Committee on Examinations
L, Committee on Texts and School Libraries
5. Comnittee on Relabed Institubions
In 193k, two more commititees were added to the above list.
1. Emergency Committee

2. Hormal Admissions Committee
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The statutes of the Manitobs Legislature enacted in 189C, made
the Advisory Board responsible for the teaching personnel in the
province but directives were extremely limited in the Bducation Act.
The statutes™ required that the certificates were to be of the first,
second and third classes; that the teachers were to be of & £00od moral
character and of certain age; that they were to pass certain examinabions
of the Board and of the Department; and that they were to teach accord-
ing to the regulations of the Public School Act, This was the basic
foundation and guide in the teacher education and certification programue.

The statutes of the legislature passed in 1890 placed the res-
ponsibility of certification on the Advisory Board. Except for the
few main directives cited, the Board was given complete freedom %o
develop its policy of certification. From 1890 to 1898, the Board
granted the non-professional and the professional certificates. After
1898, the Board required professional training of all teachers in
order to be certified,g

The initial certification regulations of the Board read in the
3

ensuing wenner:

1 Statutes of Manitoba, C. 38, S. 131, 1890

2 W. M. Wall, "The Advisory Board In The Development of Public
School Education In Manitoba' (unpublished Mashter's Thesis, University
of Manitoba, 1939) p.9k.

Minutes of the Advisory Board, August 28, 189G
7 2
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"The certificates granted by the Advisory Board of Education
for the public schools of the province of Manitoba shall rank as

~m

of the first, second, or third class. Those of the first class
shall be sub-divided into Grades 4 and B; those of the second and
third classes shall be each of one grade oanly. The first and
second shall be valid during the pleasure of the Board: the third
class certificates shall be valid for three years.”

The temporary third-class certificates were issued to teachers recommended
by the Normal School teachers.

"Teachers certificates were granted to the students sttending
the Third Class Normal Sessions in Winanipeg and Brandon ending April
18th, according to the recommendstions of the HNormal Teachers. "+
In all cases, the Board retained the right to terminate certificates
at any time. By 1908, the Advisory Board was ready to accept the
recommendation of the Normal School Staff for certification of second
class Teachers,

"That for the year 1009 all students in abtendsnce at Second

Cless Normal be given certificates on the recommendation of the

flormal School Staff without examination (set by the Board) . . .'@
Although the Advisory Board accepbed the recommendations of the Normal
School teachers for the initial certification of third and second
class teachers, the Board retained the right to issue all permanent
certificates. The Board relied heavily on the written recommendation
of the inspector. The significance of the inspector's report in
permanent certvification is established in the minutes of the Advisory

Board.

Advisory Board, lay 28th, 1890,
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2 Hinutes of the Advisory Bosrd, December 29th, 1908.
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Q,
Hy

George S applie or a professional Second Class
certificate. Inspector B has refused to give him
the necessary recommendation. The Board decided to allow Mr. S
Vo] ach in another Inspectoral Division so that snother Inspector

te
would have the opportunity to report on his teaching.

I

The Advisory Board undertook to Fformulate new policies which
would iImprove the qualifications of the teaching personnel. This was
g matter of great urgency in view of the limited cualifications of the
public school teachers. The provincial teaching personnell in 1890

consisted of men and women with the subsequent certificates.

Collegiate Certificates - °
First Class Certificates - 71
Second Class Certificates - 207
Third Class Certificates - 258
Permits or Licensed - 123

Tobal 668

The rapld growth of the school system, placed a two-fold -

Advisory Board. The in-service teschers reguired further extensive
training and also, additional new teachers would be required to meet
the needs of a growing populstion.

During the perio 8Qu to 1900, there was a great influx of

teachers from other provinces and it was the responsibility of the

Advisory Board to screen and certify the incoming teachers. Scme

teachers were reqguired to write examinations set b

were certified on the basis of

2 Depertment of Educatiocn Report, 1902, ».7




Year First Class Second Class Third Class Interin
18¢0 15 110 16 124
1831 ol 112 &0 be
1892 30 140 Q¢ Th
1893 65 122 b1 53
1894 Lo 106 19 56
1895 L1 106 23 34
1866 58 1k 2L 43
1897 76 17k 2h 11
1898 b1 67 5 :
1899 12 35 7 10
L9C0 57 7L 11 L7
1901 13 L6 7 90
1902 12 73 18 189

The credentials of each candidate were carefully examined by members
of the Advisory Board mainly at the reguler meetings. The burden of
his task increased grédually and by 1910, the nuwber of such certif-
icateé granved was 200.

2

‘he Board also influenced the teaching personnel that was trained

in the teacher training ianstitutions in the Province. The Board deter-
mined the level of academic work required for admission 4o the teacher

training institutions. Thus the Board could raise or lower the academic
reguirements as conditions ﬁould permit.

In addition, the Advisory Board exercised the pover to set up
Normal School courses. During the first decade, the Board undertook
to prescribe the professional courses for all the teachers-~in-training.

The wmembers of the Board prepared the syllsbus and prescribed the



subject fields for professional ex amWﬂaulocsol

A detalled syllabus for Teachers' Certificates was adopted
Janmuary o. 1891. It prescribed the courses and the text-books
to be studied for the First, Second and Third Class Professicnal

Certificates.”

In addition to the responsibilities meunbtioned so far, the Board also

assigned examiners for the teacher candidates in the Normal Schools.@
"Rev. Prof. Baird and Mr. ¥. H. Schofield were appointed

Bag

examiners for the Hormal Schoel and First Class Teachers' Lroles~
sional Exsminations."

The Advisory Board attended to a great amount of details in the teacher

education progrem. For example, 1t made decisions on the type of

Hormal School.

writing to be exercised in the
"That Vertical ! tlng be taught in the Normal Schools and
that candidates be reguired to wrlte the vertical hand at the
o

e

1LY
professional examinations.’
By 1900 the members of the Advisory Board began to realize that they

could not poseibly attend to all the details. The Board started t

o

delegate some of the duties and responsibilities to professional men.

"In Pebruary 1902, the Board adopted the Syllabi for the
First and Second ?rofu551onal Courses as presented by Dr. M.
McInbyre, principal of the Normal Schocl. The subjects to be
taken were: Philosophy of Education, History of Education,
Psvchology, Logic, Methods, School m 1agement, School ILaw, Music,
Drawing, Drill, and Menual Training"

1 Minutes of the Advisory Board, August 1891

2 Minutes of the Advisory Board, 1891, p.61

el

LA
LI
U1

Minutes of the Advisory Board, December 1895,

Lo

L Minutes of the Advisory Board, February, 1902.




56

]

The Board continued to delegate responsibilities to professional men;
1

however, the Board constantly examined the beacher education programme

in order to adjust the programme to the needs of the time.

B. TEACHER EDUCATION CENTRES UNDER THE DEPARTMENT OF EDUCATION
The Advisory Board carried the responsibility of providing
teachers Tor the province. The Board had to take into coasideration

.

the teachers employed at the time. Also, the Board was obligated to

anticipate Tuture changes in the educational field in order to satisfy

-
the demand for gqualified, competent teachers. The educational aubhor-

ities were vitally concerned gbout the competency and qualifications

=
i)

of the employed teachers The Board felt obligated to provide in~

service training so that the teachers could improve their scademic
and. professional gualifications. The table below provides an overall

view of teacher standing from 18683 to 1915.

1 Adepted from the Department of Education Reports, 1901, ».5



TABLE VIII

Yeax colliegiate First Second Third Interim
Class Class Class Certificate

1883 2 37 T 88 35
1885 6 b7 148 200 75
1888 8 62 190 298 159
1890 5 § 279 369 12k
18c2 9 86 302 3Ly 7L
1895 18 1 525 395 3k
1900 Lo 2h3 767 1o7 L7
1905 59 2Lo 1092 602 279
19190 80 273 1452 718 251
1915 93 298 1359 1130 96

The taeble shows a high number of teachers in the category of
interim certificates from 1885 to 1890. The Normal Institubes were
established throughout the Province for interinm

The teachers could work towards the

The Advisory Board from the very beginning opposed in principle
untrained teachers in the classroom end discouraged issuing permits

to non-professionally trained teachers. ‘This principle was observed

-

by the Board, as closely as possible, which resulted in a gradual decrease

interim certificates from 1889 to 1898.

1 Report of the Department of Education, 1899, p.h3.




In 188k, & recommendation was made that the Sormal Institutes

sessions should be extended in order to reduce some of the limitations

>
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the Normsl Institutes. As resul the local norn
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established to provide a more thorough training for third-class teachers.,
The provincial normal schools were designated to train second and first

B - A

class teachers. In addition these schools provided +the basic directives
in teacher education for the entire Province.
In the ensuing section the tra ining centres are classified into

three groups: normal institutes, local normal schools and rrovincial

normal schools.

Winnipeg Provincial Normal School.

The history of the W

;.J.

eg Frovincial Normal School reveals
the main trend of teacher education in Menitoba. The school was in-

e Tvime that the ard of Educabion was in charge of

ol
O
I_J

uring tl

fon]
vy

itiated
aducation in Manitobs. In 1875, C. Cyprian Pinkham expressed the need

of a teacher training centre.?

‘Our Board hopes to raise the standard of exsminebion for
its teachers as soon as possible..... The need of properly trained
teachers is a great drawbasck to the efficiency of mwost of our
schools. It is 2 matber for very great regret uhat no provision
has yet been made for training teachers. . . . .

The Protestant section of the Board of Education made the sub-

seguent recommendation as the first step to the initiation of a teacher

training program.

1 Report of the Superintendent, Protestant Section, Board of
Bdueation, 1384, .L&

2 Report of the Superintendent, Protestant Section, Board of
Education, 1872, ».5.




October, it
tructed TO pro eed as soo0n as
i

"At & meeting held on L7th
O
ins c

es, Tor the purpose of visi

the superintendent be hereby

th
ol
possible to the easbern Provinc

iting
some of the principal Normsl, Mo aeW and High schools of the Dominion
and on his return to report to the Board upon a system of training
schools for teachers and of high schools, for the Pr ovince of

N i
Manitoba. '~

The Legislature made statubtory provisions for a NHormal School
in 1882 which initiated the teacher education programme. E. L. Byington was
appointed principal of the school and the supervision of the Normal School
was placed with the Inspector of Winnipeg schoois, Mr. J. B. Somerset.

In 1884, D. J. Goggin became the principal of the school who
provided the leadership in the development of the Winanipeg Provincial
Wormal School as well as the Norwal Institutes for eight years.

W. A. McIntyre joined the Winnipeg Normel School staff in 1880.
In 1893, D. J. CGoggin was succeeded by W. A. McIntyre as principal of

RN}

-
the school and continued to serve in this capacity until July, 1933ed

He exercised great insight and forsight in the development of the
teacher education program. A constant assessment of the socilal changes
was made by him in order to make the adjustment in the teacher training
programme. One example is given to illustratbe the point.
"The presence of so many men in the class has indicated the
necessity of variation in the training. What suits young girls
about to enter the elementary rural school will not suit men who

are to take charge of Intermediate schools, or serve in the High
schools. "3

1 Report of the Superintendent, Protestant Section, Board of
Education, 1681, p.4

2 Report of the Department of Education, 1892, p.ho

(,..

3 Report of the Departwent of Education, 1920, .95
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The men who held the position as principal of the Winnipeg
Hormal Schecol changed more frequently after the long service of Dr.
Helntyre. A summary of the men who served from 1882 to 1962 is given

in the table.

PRINCIPALE OF THE WINNIPEG PROVINCIAL NORMATL SCHOOL

Hame Period Years of Service
E. L. Byington, M. A. 1882 - 188k 2 years
D. J. -Coggin 1884 - 1893 9 years
Dr. W. A, McIntyre 1893 - 1933 Lo vears
Herbert McIntosh, M. A. 1933 - 1935 2 yvears
Dr. W. A, Cowperthwaite 1835 - 1937 2 years
R. M. Stevenson, M. A.

Acting Principal 1937 -~ 194 5 years
D. Bruce Moorhead, B. S. A, 1%L2 - 1951 9 years
R. W. Lightly, B. A. 1951 - 1957 6 years
G. W. F. Brisbin, M. Sc. 1957 - - - -

The Provincisl Normal School functioned under severe handican
at first. The school was without buildings, apparatus or a school of

practice; whatever was at the disposal of the school came from the

Winnipeg city schools. The available facilities were not specificall

designed for a teacher education programme, consequently, the Normal

sSchool had a very unsettled position as long as it did not have its

own facilities and building. The details on the location of the

S

nnipeg Normal School are given bo illustrate the variations.

.‘ﬂ

1 Adapted from the Reports of the Department of Education.
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Dat Site
Septenber 1882 Carlton School {Home rcom for

education students not available)

February 1883 Carlton School
o (1) s e
Septenber 1888 Vacant Store, Main Street, Winnipeg.
January 1889 Stobart Block, Winnipeg.
fad pe /2> 7 "
Septenber 1804\ Wulvey School
~(3)
Sepbember 1006\~ Normal School, William Avenue
Septerber 1946 Tuxedo Normal School; Tuxedo
From 1883 to 1906, the Hormal School was conducted in rented quarters.

The unsettled situation generally hindered the teacher educa

Duretion of Normal Institute Sessions.

The segsions of instructio
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during the first few decades. The school initially started wi

month session. The following table gives the detail on the first six

sessions.

1 Report of the Superinbtendent, Protestant Section, Board
Woucati n, 13888, p.C.

o

- . . i
Report of the Department of Educabtion, 1804, .26
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Fis
Session Dates

First session September '62 to February '83 L passed
Second sesslon  TFebruary 183 %o July '83 2 passed
Third session August '83 o January '8k 5 passed
Fourth session  Jesnuary '8h to March '8k 13 passed
Fifth session Noverber '8k to April '85 22 passed
Sixth session November 85 to April 86 36 passed

o

In 1604, the work of the school was modified +o provide one five month

session annually in Winnipeg for the training of first and second class

[
.

i
T

teachers., The remaining months o

cation of the programme resulted in a number of short sessions of a

month to six weeks which became known as'Normal Institutes”. The

E»

sessions of the Normal Inst ¢0 show the distribubtion
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of centres.

Session Centre Third Class
April, 188L Birtle 15 passed
May, 188L Brandon 18 passed
June, 1884 Rapid City 23 passed
September, 188L Pilot Mound 9 passed
October, 1884 Portage la Prairie 21 passed -
January, 1884 Winnipeg L passed
April, 188L Brandon 39 passed
May, 1885 Pilot Mound 11 passed
June, 1885 Birtle 10 passed
September-October 1885 Portage la Prairie 21 passed
Jenuary~February 1885 Winnipeg 38 passed

he Superintendent, Protestant Section, Board of
L

2 Ibid., p.2kh
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The institutes functioned as an auxiliary section of the Pro-

vincial Normal School. During the first decade, the instructors for
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re mainly from the Winnipeg Provincial Normsl School.

nstructional duties in

o
e

The inspectors gradually assumed wmore of +th

the institutes. During the turn of the century, the institutes developed

into teachers conventions and thus the teacher training centres became

more restricted in nuwber.™ The main outlying training centres were
Ldentified as local normal schools in 1891, The inspectors carried

the major responsibility of these local normal schools until 1905,

The institutes served well in the traini ng of third-class teachers when

there was a great demand for teachers during the 1890 +to 190 period.
& J P

The Department of Education had a Pormideble task at this time. The

=

number of teachers increased from 840 in 189¢ +o 2,275 in 190 5 The
need for teachers can be realized in the growth of the population

which inereased from 25,077 in 1890 to 68,157 in 1904,3

Duration of Normwal School Sessions.

The normel school sessions were classified into the long and
short sessions with the duration of the sessions varying over the
period of time. Generally, the short sessions were from ten to fifteen

weeks in duration and the long sessions ranged from five months Ho ten

months.
1 Report of the Department of Bducetion, 1901, ».33.
2 Report of the Departwent of Education, 1910, .9

3 Ibid., 190k, p.h,
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The sessions for third-class teachers commenced with four weeks
in 186k and then increased to six weeks in 1885. Tn 1892, %he
in 1o04 and then increased to six weeks in 5. In 9 e session

was increased to ten weeks in the local normal schools. It was not

M

until 1895 the

o
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the Winnipeg Provincial Hormal school o gave a ten week

i

session for third-class teachers. 'The ten week session for third-class

vas a vevision of entrance virer &1
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short session of 11 weeks for third~class teachers was increased to

no

-t

The long session started with a five montl period in 18382 and

-

continued until 1016. In the revision of entrance requirements angd

courses, the long session could refer o a 22 week pericd and alsc to
J & e

g 10 month period. L A third-class teacher was rermitted to take the
professional training in two steps. The Tirst step reguired s short

15 weeks and after one year of exverience, the teacher was
permitted to tske the 22 week course. The two courses were eguabed o

b month, 6 month

~

the 1

O\

n 1916,

=l

a full year of professional +ra ining.

e

and 4 month sessions became the basic periods of instruction and this

no

patbern continued until 1925, The four month session was discontin nued

-

in 1925 and the six month session was discarded in 1928. A five month

session was inﬁroduced in 1922 for university gradustes but was changed

-~

to 10 months in 1924,5 The 10 month period was retained for the graduates

1 _Zeport of the Department of Education, 1916, p.2kL.

2 Report of the Department of Education, 1926, p.

0
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when the School of Fducation was established in Fort Garry. When the

<

School of Education was replaced by the Faculty o

[a)
]

ducation the ten
wonth sessions were LGerminated. The ten month session for second~clsss
teachers remsined in force from 1816 to 1538 and the ten month session

class-one Geachers continued o 1962. Appendix C shows the overall

picture of the Provincial Tormal School sessions from 1880 to 1933.

andon Normal School.

:
jiv]

",

The Winnipeg Provincial Normal School hag remained the main
training centre through the history of Manitoba. As already mentioned,
the Winnipeg HNormal School could not train an adequate number of teachers
to meet the demands. To rectif Ty the deficiency, Normsl Institutes were
established at suitable centres in the Province.™ Tn 1884, Brandon
was selected as one of the Normsl Insbtitute centres and conbinued as
such until 1896. The four week institute sessions were conducted until
1888, when the course was extended to six weeks.

In luO6 the Brandon cenbre was ass igned to train third-class
teachers for ten weeks and became established as a normal school centre.

J_

t continued to train third-class teachers until 1916 when a revision
of the teacher training program introduced changes in the duration of
training sessions. At this time the Brandon Normal School was assigned

to train alsc second-class teachers and in addition, the school started
J

: . X . o 2 s .
to provide the ten month course or the full year's course. Until +this

1 Report of the Department of Education, 188k It
by 2 2

2 Report of the Departument of Education, 1915, p.12
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time, Winnipeg provincial Normal School had exclusively given the full
year's course but the new assignment gave the Brandon centre the status
of a provincial normal school.

The building programme initisted in 1912 assisted much in the
establishwment of Brandon Normal as a Provincial Normal School. A site
of eleven acres in the southern part of the City was selected for the
erection of the new building. The building had two large classrooms,
library, menual training rooms, and a gymnasium. The main purpose of
the school was designed to train teachers for the rural schoolol Third-
class normal course was disconbinued in 1922 and the second-class course
was continued until the year 1938.2 From 1938 to 1942, Brandon Normal
school provided ounly first-class normel school training. In 1942, the
school was discontinued and the Normal School building at Brandon was
relinguished to the military authorities to be used in connection with
the artillery training centre. The library and equipment was moved to
the Winnipeg Normal School; the museum was transferred to rooms in the
Fleming School in Brandon.3 In 1955, normal school training was resumed
under the Feculty of Education in Brandon College.

The development of the Brandon Normal School was largely duve to
the capable leadership of a few key educators. During the period from

188k to 1896, the Brandon Normal Institute was primarily under the

1 Report of the Departwment of Education, 1913, p.13

2 Report of the Department of Fducation, 1923, p.92.

3 Ibid., p.10.
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supervision of the Winnipeg Provincial Normal School principal. In
1895, the Brandon Normal Institute assumed the role of a normal school.
The inspectors from adjacent inspectorates were required to assist in
the Brandon Normal Institute as well as the Brandon Normal School. The
inspectors found the dual role of inspector and normal school instructor
burdensome. Gradually the inspectors were released from the duties in
normal schools. In 1905, the responsibility of training third-class
teachers was placed directly and completely on the Normal School staff,l

In 1906, B. J. Hales Joined the civil service in Manitoba. The
Department officials did not reslize the significance of this appoint-
ment. B. J., Hales was destined to become the key educator in the devel-
opment of the Brandon Normal School.

The service of B. J. Hales started as staff member in the Winnipeg
Provincial Normal School. As a staff member ne assisted in many of the
local normel schools, and also, he conducted normal schools at Manitou,
Portage la Prairie, and Brandon. In 1911, he was appointed as principal
of the Brandon Normal School which he continued 4o serve until 1938.2

Mr. Clarence Moore was appointed as acting principal in 1938.

He continued to serve in the same capacity until the school was closed
in 1942,

In 1955, the teacher training course was established under the

1 Report of the Department of Bducation, 1905, p.22

2 Report of the Department of Bducation, 1938, p.l2.




Faculty of Education in Brandon College. As Dean of Education, Dr.
MeCutcheon has vnreservedly given his time ang energy ©o build up the

teacher training course.

Local HNormel Schools.

The development of loecal normal schools basically followed the
same pattern as the provincial normsl schools. The local normal schools
went through a'process of constant adjustment and change. The initial
step in the development of the local normal school was the establish-
ment of the normal institube. As the teacher education program devel-
oped, the normal institute became inadequate. The institutes developed
into local normal schools wherever conditions Supported this type of
development. Usually the institutes in msin centres developed into
normal schools while the institutes in smaller centres discontinued.

As the social, economic, political snd educational conditions changed

the local normal schools slowly disappeared. The life span of the

various normal schools is given in the table.



TABLE XIT
Centre Years
Brandon 1889-1911
Virden 1891-1895
Emerson 1892
Manitou 1892-1933
Gretna 1889-190Lk
Portage 1895-1923
Birtle 1896
5t. Boaniface 1899-1922
Fort Rouge 1004
Altona 1905-1906
Morden 1810-1915
Dauphin 1911-193k4
Ruthenian School 1605-1913
Winnipeg Training School 1909-1913

Cn
O

In the year 1934, all the local normal schools ceased to function. The
schools had served their Purpose during the time when a rapid population
increase took place. The two provincial normal schools were now able

to provide an adequate teacher education vrogramme for the Proviace.

Special Normal Schools.

The settlers came to North America for two main reasons. The
improvement of the economic status was foremost in the minds of most
settlers, and also, North America promised freedom. It is true, the
economic reason was not the primary concern of all the groups. To some
settlers the migration was the release from constricted control which
they experienced in England, Western Europe, Eastern Europe, Balkans,

and Scandinavia. The discussion in this section will be confined to

1 Compiled from the Department of Education Reports, 1899-193L.
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the French, Mennonites, Polish and Ukrainian settlers. These were
particularly concernéd about freedom in religious exercises and in the
usage of language.

The Manitoba statutes of 1871, made provision for this freedom
sought by the multiethnic population. Each section of the Board of
Education had the power to regulate matters related to the conduct of
its own school. The Roman Catholic population, Primarily French-speaking,
selected French as the language of school instruction. In 1874, the
Mennonites started to settle in the Red River valley. This group
received a statement from the Federal Government which gave them free-
dom and liberty of religion and of education.-~ The Mennonites therefore
adopted the German language as the language of instruction in their
schools. The majority of the Ukrainian and Polish settlers immigrated
after the dissolution of the dual Board of Educstion. As a result, the
language problem was not as acute with the Polish and Ukrainian settlers.
However, the church prompted the setilers to insist on bilingual teaching.2
The traditions of the people were deeply imbedded in the basic way of
life in the various ethnic groups. The Department of Education and the
Advisory Board faced the task of establishing an educational system that
would begin to weave the various groups into one public school system.

The traditions of the various groups stood like Ffortresses against the
integration programme which was advocated. The Department of Education

considered the teacher training institutions as the main key to the

Historical and Scientific Society of Manitoba, 1951, Series III,
(Winnipeg; Advocate Prinmters Liod. 1951), p.52

1
Number 6

2 Ibid., p.5h

m——
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gradual harmonious fusion of the public school system.

Normal School For French-English Teachers.

The Catholic section of the Board of Education indicated the
need for teacher training schools in the report of 1883.1 During the
same year, the first Normal school was established with the public
schools of St. Boniface under the direction of the Reverend Sisters of
Charity. This arrangement made provision for the training of women
teachers but it did not provide for the training of meno2

The Superintendent of the Roman Catholic section in the report
to the Board of Education summarized the value of the Leacher training
programme to-the French-speaking people. In the lengthy report, he
states the role of the teacher in the development of the faculbies of
the pupil. The account provides considerable information on the philo-
sophy of education held by the Roman Catholic educators. The account

is in two major categories: intellectual education and moral education.

"Intellectual Education

Although the care of the teacher for the health of the pupils
in his school is not unimportant, it must be added that the parents
of the child, exercise, on this head, a supervision infinitely more
direct and efficacious. This is not the case, however, respecting
education. The teacher, in this respect, can only count upon himself;
the greater number of parents who have placed their children in his
hands being uneble to second his efforts, through want of intelli-
gence or by the nature of their occupations. He must therefore

1 Report of the Superintendent, Catholic Section, Board of
Bducation, 1883, p.5.

2 Ibid., D.5.
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always keep in view the fact, that the intellectual progress or the
ignorance of the rising generation is alwost exclusively in his
hands, and that to his neglect will be attributed any want of suc-
cess, should such be the result of his labors.

Of all the faculties of the youthful mind, without contradiction,
memory is the one wost fruitful. It should be cultivated with part-
icular attention, Everyone knows that the knowledge acquired in
early years accompanies us throughout life. The lessons given should
be frequent enough to render the memory elastic; varied enough ©o
break the monotony of instruction; and wisely enough to be in har-
mony with the progress of the age.

Many methods have been contrived to give scope to the wmemory,
and it is not rare to see sufficiently curious effects of the de-
veloﬁment of this faculty obtained by the methods known as memo-
technical, but these methods are all based upon a principle which
can never be accepted by the prudent teacher without mistrust--
namely, the exclusion of the process of reasoning. Far from ever
depriving memory of this precious gquality, a good teacher, on the
contrary, will make them concur, both one and the other to the
common goal; he will bring the one to the assistance of the other,
by waking his pupils commit to mewory only such lessons as he will
have made lucid by his explanations; he will in particular take
care to clearly explain definitions and formulas; and to better
assure himself that no obscurity remains in the mind of the pupil,
by a system of interrogation, conducted with care, he will know how,
in his teaching, to recall those words and meaning of which might
have been the object of some doub®t, and he will insist upon obtain-
ing thelr exact sense.

Thus, the power of reasoning, all feeble though it may be
in a child, will nevertheless receive that degree of culture to
which it is entitled, and memory, in its turn, will gain by being
more exact and more tenacious. With the same object recourse might
be had to general rehearsals of a certain grouping of lessons
already learnt; care being taken, above all things, that the
recitations do not resemble a kind of sing-song. Without under-
taking to give the pupils lessons in theatical declemation, they
should be accustomed from an early age to ubtter their ideas in
a tone befitting the subject, and not to acquire that mode of
recitation uniform and monotonous, which ordinarily bespeaks a
lesson committed without understanding.

The imagination merits no less the sttention of the teacher.
If we bring to mind that for us this faculty is the sense of the
purest joys or the most unhappy aberrations, we shall understaad
how necessary it is to moderate and to regulate, at an early peri od
a Taculty on which often depends the happiness or misery of a
lifetime.
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Even when the imagination, in certain minds, appears to be
inactive, we may be certain that from the earlisst years it is
being prepared for the lmportant part it is to play in later life.
Not only;is it amassing by continuous observation, the materials
on which it will soon be exercised; but it cowbines the images per-
ceived by the senses, and forms reveries more or less fugitive; -~
in a word, it already creates. Is it prudent; then, as some severe
moralists pretend, to repress this luxury of the intelligence of
childhood? +to turn aside to the advantage of the other faculties.
The sap of a precocious imagination, withdrawn perhaps from the
culture of memory and of the judgment? No; without doubt, nature
mist be guided and mastered; but if wmust not be repressed. If you
present to childhood images too varied, you adopt as a means of
education too rapid a succession of objects which occupy the sight
without giving the intelligence the time necessary to compare them;
you risk accustoming the mind to a want of precision; and you dis-
pose it to vague contemplations, snd the seductiveness of uncert-
ailnty. And yet it, through fear of those dangers, you prefer o
stifle the cause, you attempt an undertaking both impossible and
unfortunate. That which God has done is well done ! If he has
willed that in every child the imagination should be enkindled
in a certain degree, he has not accorded you the right to destroy
his work. To preserve and direct, that is the work of every en-
lightened teacher. .Moreover, in vain shall we seek to repress the
imagination, which will always find an outlet in some direction;
and, not having been skillfully managed, its flight will be all
the more perilous.

Here then are the rules which appear to us useful to ob-
serve for the guidance of this faculty; remove from children, as
much as possible, images which are strange, ugly or terrifying;
multiply, on the contrary, those which may, at an early age,
familiarize them with the beautiful and inspire them with taste;
avoid exciting them by marvellous narratives and romantic tales;
and above all things regulate the imagination in its first efforts
by practicing the pupils in composition.

Composition is a matter too much neglected in the schools;
it is, nevertheless, a means of exciting interest in studies of
a fastidious nature; of bringing the teacher's intelligence into
intimate relations with the faculties of his pupil; finally, of
vtilizing, by application, the limited treasury of knowledge which
the latter has already in store.

It is not intended here, be it well understood, to impose
upon the children of our school essays in rhetoric, but to disci-
pline thew in clearly expressing, whether in writing or by word
of mouth, their thoughts in a reasonable manner; to combine their
ideas; and to give an agreeable form to their recitations. The
exercises, confined moreover, to the higher divisions, might often



Th

replace with advantage the dictations; they would accomplish
the same purpose, that is %o say the perfecting the young pupils
in the knowledge of orthography and grammar.

It must be wade a rule to select the subjects of these
compositions in the sphere of popular needs and the ideas belonging
to the youthful age; as we have already written. Short pieces
on history, and on natural history; descriptive pieces; and cor-
respondence; which we must be careful to correct in full cless,
while being careful not %o discourage the pupils by oo great a
severity of criticism. These exercises, by directing at a early
stage the awskening faculties must produce a grester influence
on the direction of the mind than might be believed.

In many of the distinguished primary schools, and part-
icularly in those of Germany, it has been Thought good to set apart
certain days of the week, and certain fixed hours, for the disc-
ipline of the judgment. And although this practice may have given
satisfactory results, we have no reason to expect that it will be
adopted here. We have explained with sufficient clearness our
views on the importance of the Judgment. And although this pract-
ice may have given satisfactory results, we have no reason to expect
that it will be adopted here. We have explained with sufficient
clearness our views on the importance which we attach to the de-
velopment of the reasoning faculty, to escape the reproach of not
being fully alive to its necessity. If we repudiate the practice
in question, it is because, on the contrary, we fear that after
one or two such classes per week the teacher may not consider
himself bound to do more, being, as we believe, from morning to
night, in respect of all his classes, obliged to summon the reason-
ing power to his assistance as the bouchstone of instruction.
Grammar, arithmetic, reading, geography, are separat sciences
which should be taught at fixed times; but the judgment is the
common basis of all these objects of study: it may be cultivated--
it cannot be taught.

Moral Education

The cultivation of morals--is it necessary to repeat it--
is of preponderating importance. Compared with physical educ-
ation, it has the superiority which the soul has over the body;
with intellectual culture the advantage which virtue has over
talent. Physical education and the culture of the intellect may
supply the state with sound and robust bodies, with enlightened
and upright minds; but moral instruction forms the Christian, the
devoted citizen, the steady soul, the grateful child, the good
Tather;--almost the whole of man.
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this direction that the teacher should bend the
weight of his efforts.
The religious sentiment is the foundation of all society;
and the teacher should cultivate it in the hearts of his pupils
with assiduous constancy. The contemplation of the grand spec-
tacles of nature, and the power of Cod manifested in his WOrks;
the exposition of the leading facts of Christianity, will often
being to his lips the homage due to the divine wisdom, gooduess,
and justice. By this means his pupils will learn to better
understand the holiness of prayer. ‘

The example of piety amongst their teachers, short but
serious and interesting reflections on the parasbles of the old
and New Testament, which make the object of their readings on
‘the happiness resulting from the love of God, on the nobleness
added to all the other Teelings by that affection, will leave,
in these yet tender souls, an impression that will last a life-
tine.

The atbachment to the great principles of order, the respect
due to the laws and to the rights of others, are also social
virtues that the teacher will teach the children to understand
and sppreciate; he may exemplify them by well selected historical
traits brought in in good time, and ably developed. The young
age 1s not generally the time of passions of hatred, nor of inter-
ested calculations; nevertheless sometimes, the envy, Jealousy,
ambition, selfishness, deadly vices to every society commence to
appear; the teacher wust fight these incessantly. The same as he
can be lenient to defects which may be excused by the ardor and
inexperience of youth, as much must he show barron for those vile
inclinations which destroy all ties of brotherhood between men,
and are pregnant with seeds of dissolution in society. To the
contrary, he will always encourage the opposite qualities--he
will praise disinterestedness, and truthfulness; he will support
a generous emulation which allows applause to the merits of rivals;
if he shows more interest for endeavors than for success, for
Tulfillwent of duty than for the eclat of the reward, he will make
the defeat less painful and the victory less odious. FHe will
prevent envy and jealousy amongst some, aud the ambition and Pride
amongst others; and, in the end, he will teach his pupils always
to keep between themselves those mild and polite forms which make
the charm of social relations.

There is still another service that society must expect from
the wise direction given by the teacher of the minds of children.
Under the pretext of criticising the age that we live in, 1t is
impossible not to notice the disgust which everybody entertains
for his position, and the blind action that brings so many young
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men out of the paternal sphere or vocation. The principle of this
emulation may be worthy of praise; but the excess is bad, an in-
telligent teacher will have to fight against its spreading.

Men want consideration and welfare--the improvement of the
condition of the inferior classes, which now attracts the attention
of all well-minded wen is not only a duty of charity, but a way
suggested by prudence to re-establish the equilibrium between the
various elements of the social organization. The teacher, it is
true, can only have an indirect influence in this work; but as
far as to the first esteem that every man is desirous of, he is
in a position to show to children that it may be had in all ranks,
and all positions; there are no such humble positions that the
party who has it cannot be proud of. EHe may, without affectation,
without exaggeration, prove that consideration is acquired by titles
altogether outside of superiority of fortune or condition; that
it is the tendency that it becomes more and more personal; and
that, to acquire the respect of our fellow men, we have only to
deserve it.

It is useless to say that the teacher must, before all, show
good example; if he makes use of rough and offensive expressions,
if his tone of voice is harsh, if his jestures are intemperate,
it would be better for him not to speak of mildness and polite-
ness; if he is not exact in the fulfilment of his duties, if he
lacks regularity and order in the lessons snd the work of his
class, he might dispense with recommending order to his pupils:
the desks will be out of order, the copy-books will be soiled with
ink or torn; if the whole appearance does not show that he takes
some care of his person, without nevertheless attaching too much
importance to his toilet, I am very wuch afraid that cleanliness
appears to be less important to children, and that they come to
school with dirty hands and uncombed hair.

It is very importent, for the authority that the teacher
must have, that he will keep his temper always the same. If
he inflicts a punishment, he must not show any other motive than
Justice, especially his physiognomy, his gesture, his voice must
not betray any anger. If he revards, favor and caprice must nob
dictate his choice. A teacher who understands his position will
accept with pleasure the epologies from a child; he will listen
with interest 4o his Jjustification, when made in a respectful way;
he will inflict no public punishment except for public faults.
The privste faults only call for a reprimand in private. The
guilty child is less humiliated, and the example of his wrongs
does not become contagious for his comrades. To indulge in Jjeering,
railery, and sarcasm is to compromise respect; it must moreover
Ttend to make a Tault thus provoked appear less serious. The teacher
should therefore avoid, unless in exceptional cases, employing the
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power of ridicule; ridicule, among all the means of education,
that which is least calculated to produce a profound action on the
formation of character.

The teacher should prepare his lessons with care; this is
& point to be insisted on. Children are werciless in their cri-
ticism; the oan teacher accepted by them as a good one 1s he who
is infallible.”

It 1s difficult to ascertain the exact date when the St. Boni-
face Normal School was discontinued under the Board of Education. The
writer was unable to obtain the 1889, 1890 and 1891 reports, however,
A. L. Young, inspector of French schools in 1892, made the ensuing

) . 2
comments.

i

« « .« . About twenty percent are teaching without certifi~
cates, these being young lady graduates of the various convents
who have begun teaching since the closing of the St. Boniface
Normal School.”

The Department of Education re-established the S%. Boniface

Normal school in 1899. The school was established specifically for

the purpose of training French-speaking teachers. The school trained

third-class teachers during the regular sessions. When summer school
sessions came into vogue, the school was extensively used for summer
school sessions.

In 1903, the Provincial Government of Manitoba erected a Normal

School building in St. Boniface to train teachers for the French Bi-

lingual schools.3 The move became necessary as a result of the agree-

1 Report of the Superintendent, Catholic Section, Board of
Education, 1370, pp.3-3

2 Report of the Departwent of Education, 1892, p.51

3 Historical and Scientific Society, op. cit., p.53
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ment between the Manitoba Govermment and the Federsl Goveranment on the
"Manitoba School Question". This agreement was ratified by the Manitoba
Legislature in 1897. The ensuing clause will substantiabe The need

for a Freunch Normal School.

"...where ten of the pupils speak the French language (or any
language other than kEnglish) as their native language, the bteaching
of such pupils shall be conducted in French (or such other language)
and English upon the bilingual system.”

The St. Boniface Normal School was operated by the Department

of" Education with Inspector Goulet in charge of the school until 1617.

In 1822, the St. Boniface Normal School was closed.
The first session in the new buillding was held in January, 190GL.

Dr. Fletcher gives an account of some problems that were encountered

"The minimum scholarship requirement for admission to the
session was known as Part, Third Class, or Grade X in today's
curriculum. Prior to Jenuray lst, 1904, the Department had received
one application from a young woman gualified to enter the school.
On the opening day between forty and fifty young men and women
presented themselves. A few possessed Grade VIII standing, but the
majority had not gone that far in school. It appeared that the
chief qualification required was the age limit, sixteen years for
a girl and eighteen years for a boy. Knowledge of the English lan-
guage, both written and oral, was strictly limited. That was the
nmaterial with which we had to strive to build a proper bilingual
system. I saw some of these people at work in the schools later.
French was the language of instruction, and even attempts to teach
the children to read English the teacher gave her instruction in
French.” The schools in effect were not bilingual, as intended by
the legislation. Yet while the French teachers mainly were incom-
petent to teach English, the French parents were insistent upon the
teacher being quite competent in the French language. Instance the
Union Point case where the trustees were fined on complaint of a
French-speaking parent that the teacher engaged was not competent
to teach French. His daughter was preparing for entrance to high
school and did rot speak English. He charged that the teacher spoke
English while teaching French. Please note that this girl did not
speak English, although she had reached the top grade in the school

1 gtatutes of Manitoba, 1897, 5 Vie. Chap. 26, Sec. 10.




and was the product of the so-called bilingual system“l
The full purpose of the St. Boniface Normal School was not

completely realized. However, the school did serve as & modifier and

stabilizer during the transition from the dual school system to the

public school system.

Normal Schools For (Germen-English Teachers.

The general basic attitude of Mennonite people towards educ-
ation has been subject to considerable change. A pronounced change has
evolved in the attitude towards civic suthorities and the democratic
system of govenment during the last four decades within some segments
of the Mennonite population. Historical accounts tend to confirm gen-

table positive outliock oun education.

the Reformation period the Mennonites had some highly
educated mwen. The ranks of educated men depleted during the period of
persecubion that ensued the Reformation. This was largely due to the
gravitation of the people, away from cities, to more remote countiy
side areas; consequently, the educational advantages were removed under

this ©Trend of movement. Thus

A

» Tthe Mennoniltes developed a social and
cultural way of life which was isolated from the rest of the world.
The period of isolation introduced a general neglect of education.
There were always individuvals within the group who realized the error
of this neglect, however, the neglect developed into an opposition to

-

ed_ucatio:ﬂ,a

1

)

istorical and Scientific Society, op.cit., p.53

2 I. I. Friesen, "The Mennonites of Western Canada with Special
Reference to Education"”, (Unpublished Master's Thesis, University of
Saskatchewan, April 1934) p.13.
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The main cause for their opposition 4o education rrobably dev-

eloped from their own experiences with state and church agencies. The

.

learned men from the state and church had been their chief enemies
during the persecutions. During this period, The institutions were

either under State or Church control; thus, they looked upon schools

as state, political or ecclesiastical agenciesal

The migration from country to country over the centuries caused
the solidification of cultural, educational and religious views. The
settlement in Russia developed into s very prosperous colony. With the
prosperity the educational standerds began to improve and in fact, there
was a pronounced surge of interest in education.

"In 1843 the St. Petersburg government granted a limited
jurisdiction over the schools among colonists. The president to
Tthe Agriculbure Commission, Johan Cornies, used his auwthority to
greatly improve educational standards of the colony. To raise
educational standards, reforms included the erection of model school
houses in each village, licensed teachers, compulsory attendance,
training schools, teacher's conferences and uniform text books.
However, in every case religion was to come first. Cornies said:
First implant the fear of God in the child and the Biblical vir-
tues. When that is done you can teach him his ABC and other things.

The Chortitz Central Schule founded in 1840 and the Gnadefeld
Bruderschule orgsnized in 1857 as well as the Ohroff Vereinschule
in the Molotschna were all strong forces in elevating the educational
and spiritual interests of both colonies. In 1859, all these insti-
tutions received government éecognition as proper schools for
training Mennonite teachers.

During the decade of 1860-1870, Russia was introducing changes

in colonial policies. By 1870, there appeared definite indications




that the Mennonites would lose exclusive rights over btheir schools.

The Russian language would replace the Cerman language. This became

a matter of grave concern because wost Mennonites equated Mennonitism
and Deutschtum.t Also many doubted whether it would be possible to re-
tailn their religion without their German culture and languege. The
leaders, therefore, turned 4o the idea of migration as a possible sol-
ution to the problem. Canada appeared to offer the best setitlement
privileges from their point of view. The conditions of impigration were
expressed by the Secretary, J. M. Lowe, Department of Agriculture,
Immigration Branch, Cttawa, on 23rd July, 1873.

"The fullest privilege of exercising their religious princ-
iples is by lasw afforded to the Mennonites, without any kind of
molestation or restriction whatever, and the same privileges to
education of their children in schools.”

The gquoted privilege was subject tQ & great variation of interpret-
ations. The interpretation of the Mennonite group was within the

[

Tramework of their concept of freedom. The Privilege was interpre
ated to provide freedom from all institutional control exercised by the
state. This was deduced from the setting they had experienced in Prussia
and in Russia. In this way, the group could remain isolsted and thus
enforce the mores and religious beliefs basic +to their way of life. The
concept of freedom held by the Anglo-Saxon population differed from

the concept of freedom held by the Mennonites.

When J. M. Lowe granted the privileges to the Mennonites in 1873,

1 Ibid., p.28.
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he likely did not envisage the social, political, economic and cult-

ural changes of the future. The rapid changes during the early decades

=

of' the present century remained a constant challenge to the members
of the legislature and government administrators. To retain an isolated
status by a group was virtually impossible. The rapld technological,
social and economic changes demanded constant communication and exchange
of ideas.

Sub-groups among the Mennonite setbtlers began to recognize the
changes that were taking place and some leaders realized the need for
an adjustwent in the educational policies. The policies were strongly
influenced by the leaders of the various groups.

"In 1877 Shanz felt confident in testifying before a Parlia-
mentary committee that the Manitoba Mennonites, despite the Priv-
ilege granted them, did not want separate schools. His opinion is
in part borne out by the census of Protestant (public) schools in
Manitoba for 1878 which listed ten Mennonite school districts with
750 pupils (41k boys and 336 girls) while there are 56 English
school districts with 3,733 pupils. 't

. By 1880, the number of school districts had again reduced to six. The
influence of the West Reserve Furstenland group on the Bergthal Gemeinde
and Kleine Gemeinde on East Reserve caused changes in the trend of
educational policy. By 1835, the intra~-group conflict became evident.
The West Reserve Bergthal group was generally more inclined to consider
the customs of the Anglo-Saxon neighbors and was quite receptive to the

argument put before them by members of the Provincial School Board.

The Board encouraged the improvement of schools in order to give the

1 E. K. Francls, In Search of Utopia, (Altona, D. W. Friesen
and Sons Ltd., 1955), p.l65




children a better chance in a competitive society and also, future
economic changes would demand an adequate knowledge of English.

After 1880, there was a gradual decline in the guality of schools
and in the number of public school districts. In view of this situation,

& group of members of the Bergthal church in the West Reserve, including

e

lder Johann Funk, took the first step to correct the problem. The
group attributed the downgrade of schools to incompetent teachers. They
formed an association which opened & Mennonite normal school in Gretna

=

in fall of 1889.

Gretna Normal School.
The Educational Association decided to provide a building Ffor
normal training in Gretna. In February 1889, the Association drafted

g |

a plan to build s building 30" x 50 The interest in the project was
indicated by individual mewbers of the grovp donating as much as 300,

In August the school was officially opened with William Rewpel
principal and teacher. Mr, Rempel had thirteen years of teaching
experience but the task developed beyond the scope of a single man.
Within the year, enrolment increased to 6U; of which only a part of the
number were teacher candidates. The difficult situation caused the
resignation of the principal at the end of +the year.l

The Department of Education realized the potential of the Men-

nonite Education Association. The department officials recognigzed

1 P. J. Schaefer, Heinrich H. Ewert, Lehrer, Erzicher and Pred-
iger der Mennoniten (Der Manitoba Yugendorganizetion der Mennoniten
Conferenz von Canada, 19k5) pp.4s,us
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this organization as a possible channel in the development of schools
in the Mennonite areas. The progressive movement of +the Association
in teacher training was the key to the development and improvement of
Mennonite schools. The Department of Education and the Mennonite
Associlation worked together to reopen the normal school. Through the
cowbined efforts of the Department and the Association, the services
of H. H. Ewert, principal of the Mennonite Normal School in Halstead,
Kansas, were secured. H. H. Evert assumed the duties in Manitoba with
considerable previous experience in the field of +teacher training.

The position H. H. Ewert accepted was not 4o be envied. His
duties included giving instruction in the upper grades in the public
school, offering the teacher training course, inspecting the Mennonite
schools, and maintaining good public relations. The maintenance of
good public relations was a difficult task. The intra-group conflicts
increased as the educational policies from the department began to
impinge on the absolute autonomy. H. H. Ewert was accused of supporting
the Liberals in the provincial elections and the political machinery
was strong enough to cause the dismissal of Mr. Ewert in 1903. Dr.
Flecher provides an account of this situation.

Following the passing of the Public Schools Act in 1890,
the Liberal Govermment secured the services of a Kensas men, Mr.
H. H. Ewert, whose duty it was to persuade the Mennonites to
adopt the public school system and to supervise the schools which
they might establish under the Act. All things considered, he
met with fair success. Education, hovever, was bedevilled with
politics and my first official act, two days before I actually
entered upon my dubties in the Department, was to visit Gretna and

inform Mr. Ewert that he had been dismissed and to arrange with
someone else to take over the class in training under him in a



The contributions of E. H. Ewert towards the education in
Menitoba can hardly be assessed. It is unfortunate that the political
pressure from discontented ultra-conservatbive groups of Mennonites
should have limited the development of his rotentials. The tribute
of Dr. W. A. McIntyre, reveals the greatness of H. H. Ewart.

There has been no one in the province actively interested in

education that has exercised & wiser nor more gracious influence.
Cf him, as of the great Pestalozzi might be written the words:
'Bverything for others; nothing for himself; blessed be his name!
He was scholarly, broad in his sympathies, progressive in his
attitudes, capable in every way of directing (his) work . . . .
The work he has done will last forever, fgr in those who have
learned from him 'the dead yet speaketh'.

Altona and Morden Normal Schools.

In 1905, the Mennonite Education Association experienced & split
which resulted in the esteblishment of the Mennonite BEducational
Institute in Altona. The normal school was moved Tfrom Gretna to Altons
and continued in Altona until 1909. At this time, the Department of
Bducation requested that the normal school should be moved to Morden
where it conbinued until 1916.

The conflicts within the Mennonite group caused a counsiderable
difficulty in the training of German bilingual teachers. The Depart-

ment constantly faced the problem of maintaining harmonious working

relations. There were a number of factors that caused difficulties.

1 Historical and Scientific, op.cit., p.5k

2 W. A. McIntyre, The Western School Journal, January, 1935.
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However, the main difficulty appeared in the field of communication.
The language barrier contributed significantly to the misunderstand-
ings that developed. Inspector Ewert made the ensuing observations.
When visiting schools or conversing with people about school
affairs, I have often heard the desire expressed that the school
law might be translated into German. Perhaps not more than one
percent of the Mennonites have a sufficient knowledge of English
in order to understand or read intelligently the provisions of
the school law. What they know of it is from hearsay, and some-
times very erroneous notiong in regard to the Public School system
prevail. I am convinced, too, that a considersble amount of the
trouble that has existed in some of the districts has arisen to a
great extent from the people’s ignorsnce.
Galician Preparatory Schools.

The Manitoba Legislature passed the bilingual clause in 1897,
which established a bilingual public school system. The legislation
was passed primarily to sabisfy the demands of the French-speaking
population; but the influx of Mennonites, Polish and Ukrainisn set-
tlers exposed the implication of the bilingual c¢lause. The various
ethnic groups were entitled to the same rights as the French-speaking
people. Thus the problem of schools for the children of the ethnic
groups had to be solved.

In 190k, Inspector John Baderski mede observabions on problems
related to Galician schools in his annual report.

A great drawback in getting the school into operation after
the district is formed is the lack of bi-lingual Galician-English
teachers. The people do not like to go to the expense of building

a school if they must afterwards see the school stand idle for
want of a teacher. I notice that the attendance is larger in

1 Report of the Department of Education, 1894, p.hl
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schools taught by bi-lingual teachers than in those schools where
the teachers do not speak Galician. Teachers being scarce it is
difficult to secure qualified and experienced ones For the Gali-
cian schools, and if a district be fortunate enough Lo secure such
a teacher it is difficult to retain his services for any length of
time because of the isolated situation of the district. In many
cases where the teacher is not experienced and probably not oo
well educated, and does not speak the Galician language, the par-
ents come to think that the children are not making progress and
they take them from the school altogether,l

Furthermore, the church of the Polish and Ukrainian settlers prompted
the adherents to press for bilingual teachinga2

Inspector Baderski made the ensuing recommendation 4o correct
the problem.

In order to meet this lack of suitable teachers I would
recormend the establishment of a special preparatory school for
bilingual (Galician-English) teachers who would be able to £ill the
positions in these schools more usefully and to the greater sat-~
isTaction of the parents and the Department.

In 1905 the Department of Education established a special training
school in Winnipeg. Young men of Polish and of Ukrainian nationality
who enrolled in this residential school, were required to have some
education in their native tongue. The greatest effort was made o give

1,
the teachers a working command of the English language.”™ In 1907 the

Ukrainian students were btransferred to Brandon and the school became

known as the Ruthenian Training School. The school for Polish teachers

1 Report of the Departmwent of Education, 190k, p.L6

2 Historical and Scientific Society, op.cit. p.5k

3 Ibid., p.kb.

L Historical and Scientific Society, op.cit., p.5kh
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became known as the Winnipeg Training School. The two schools continued

o

unction until 1914 when the Ruthenian School in Brandon was inte-

o
h

o]
grated with the Brandon Normsl School. The Winnipeg Training School
was discontinued in 1916.

The aims of {the Ruthenian Training School were clarified by
J. T. Cressey in 1908,

"Our purpose is to train teachers siving them the necessary

L 3 J

non-professional qualifications for service in the bi-lingual,
Ruthenian-English schools in ‘the Province . . - o We wish bo instil
into their minds the true Canadian sentiment, . . . . . Our chief

aim is character building and to show them the true principles of
'how to live' so that they will set g00d examples in the community

in which they may be called to work.'l
The same basic aiws were expressed by the principal of the Winnipeg
Iraining school in 1909.

1. The study of branches, which incite students to create
higher ideals and strive to realize them in the form of work to
be undertaken by them in life.

2. The teaching which leads to accuracy and love of truth.

3. The discipline, which results in voluntary obedience to
Just regulations through worthy motives and develops promptness,

truthfulness, kindness and justice.

The statements on aim reveal the areas of emphasis. The
schools were designed to:

1. Overcome the language problem;
2. Provide non-professional training; and
3. Assist in the acculburation program.
The Galician Training Schools observed regulations in ‘the conduct

of schools.

1 Report of the Department of Education, 1908, p.106.

2 Report of the Department of Education, 1909, p.116
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1. No young man can be received into the training school who
has not passed through a course of instruction in an elementary
primary school, nor can any young man be received of the excellence
of whose character there is ground of suspicion.

2. The pupil-teachers of this school are so conducted as %0
Preserve them from the dissipations and habits of life which are
not suitable to their fubure profession, but without subjecting
them ©to monastic seclusion.

3. The course of instruction lasts three years, according
to the regulations laid down by the Advisory Board, and leads %o
obtaining a third-class teachers certificate.

The evaluation of the bilingual normal schools is to a degree
assessed in the citation.

Needless to say, these teachers were ill-eguipped to give
instruction in Boglish, but it is only Ffair o say that they did
their best under trying circumstances. This is borne out by the
Tact that their schools ranked second in the matter of progress
in English in the special surve?fﬁgag'under Dr. Thornton's direc-
tion in 1915. The Mennonite public schools were placed first and
the French schools rated & poor third.

1 Report of the Department of Education, 1910.

A

2 Historical and Scientific Society, op. cit. p.54




WAR EMERGENCY TEACHER TRAINING COURSE

The contributions of the Manitoba educational system to the war
effort were in many directions. Teachers were called Lo serve in varied
capacities. Men left the classrooms to enlist for active service; obhers
were called to instructional positions in the educational system of the
armed forces. Women teachers assumed responsibilities in offices and
in war industries in order to release men for active duty. The response
of teachers 1o the call for service greatly reduced the nuwber of gqual-
ified teachers in the classroom.

The first indications of a teachér shortage appeared in 194C.
Twenty-five unqualified teachers were put into the classroom during
that year and in 1942, the shortage of teachers spiraled to two hundred
and fifty. Some of the vacancies were filled by qualified teachers
who returned to the classroom in order to alleviate the acute shortage.
In spite of the excellent response of the qualified unemployed teachers,
it was necessary to issue one hundred and seventy-~-five permits.l The
vermits were issued to those who expressed s desire to enter the teach-
ing profession in the future. The people selected were reguired to
have the Grade XII entrance to Normal School standing and in éddition,

the permit teachers agreed to a monthly $10.00 deduction from the salary

which would provide in part for the expenses of a Normal course.2

1 Report of the Department of Education, 1940-41, .9

2 Ibid., p.9
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The Department of mumﬁ&em r&wgza&%@é the shortege of teschers
28 o serious problem. Durisg the yeer ighl-hi, the shortege incressed
by spproximetely two pundred which required the Depariment of Bdveation
o feme 200 lettews of aﬁ“&hari*&yi The Department m&' Bduestion could
only enbicipate & greater &aﬁammw in :w%zw in mﬂﬁw w medify the
risiog shortage; s siz-week course for Grade XII students vas estobliched
by the Depariment of E&@cm’a@m The ﬁ%ﬁm tazchers mﬁ piven &
eoures %%m prepaved them partly for the task mﬁ‘ wmmg\. The ﬁﬁ%%@ﬁ*
ful candidetes were glven m&i&l authority to ‘:matzh ia wﬁtﬁ-% &n i;hea
understanding that they would proceed to %&m& &&Bwl the fﬁl&wms
year. The six weeke vourse carried the «:am%:z:a ﬁsﬁ‘ une &mm‘ %&mﬂ.

sesaion for permanent mﬂ&:ﬁimﬁmﬁ

*33%% W mmm "ﬁ&aﬁ:&‘mﬂ& with
specisl suthority ﬁ*m,m o meet the &%ﬁ% for teuchers in 1@3@5 There-
fore, one hundred Grade XII amﬁama were ﬁeﬂ.’% oub @i“‘*wut any Miaixag
When the supply of Grade XIX students wes gxhavated In feptesber, it |
was found mmmry 50 mm&% maturs %ﬁém@ﬁ &;im Grade 1T standing.
The student teachers mﬁ%& mere than ﬁ'@%}r g&r ceat of m ong-TUem
rural schoole in June :Lg}%g, The amﬁwm ;gm»mmém noraal cqurse
continued over a period of awga%ga yeurg. The tmpam mrmay
neagure extended well into %ﬁmwm&i&ﬁm peviof.

Y fispork of the Depertwent of Pdusstion, 1941-42, .10

2 Repert of the Department of Pducstion, 142 - b3, p.9




The entrance qualificabions of students to Teacher Education
institutions have uandergone continous ch wwnges since the establishment
of teacher education in Msnitoba. The devel opment is complex, for,
social conditions, policies and agencies chan nged from time to time.

P

wetimes conditions would favour and somebimes discoursge higher ad-

=

ilssion requirements. The minimum entrance requivements have always

been closely associated with the supply of teachers. It has heen virs-

ually impossible %o procure an adeguate supply of candidates with

N

high gqualification

m
y

Tor teaching, except when economic conditions have
made it difficult to find employwent in other Ffields. In general, the
teacher started with very limited qualifications and a low grade cert-
ificate. Those teachers who ascquired higher academic and professional
ualifications were given higher certificates.
Teacher education institutions did not exist before 1882. Tt

is of interest to note how teachers were able +0 gualify for a license
prior to this date. In 1871, the Education Act established two sections

of the Board of Education each of which were given the power to draft
/

[N

for

(o]

regulations deemed vali ts particular section. The rules and
g

regulations covered the examining, grading and licensing of ‘teachers.

Also, each section had the power to withdraw licenses if evidence war-

f=d

anted such action. The admission of candidates into the teaching

profession prior to 1882 rested on two wein points. Fach section of
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of the Board drafted mn examination for its candidates. An analysis of
the written examination showed a strong emphasis on knowledge of subject
mabter. (Appendix L) Thus the results of a written exemination were
significant factors in the selection of a teacher. In addition to the
literary requirements, bthe character references of the candidate were
asseséed by the Board of Examiners.

In 1882, the Winnipeg Provincial Normal School adopted the first
set of regulations which established the admission reguirements. In
order to be admwitted to the Wormal school, the candidates were required
to be, if males, eighteen; if females, sixteen years of age, and of good
woral character. The literary gqualifications had to correspond to the
third class B which was the eguivalent of promotion in Standard IX of
the program of studies.l Although students were admitbed to professional
training schools with a non-professional third class B certificate,
professional certification was based on; the non-professional third
class A and the successful completion of a professional course. The
third-class non-professional grade B certificate remained the minimunm
entrance qualification. However, the minimum entrance reguirements

were disregarded when special circumstances demanded an adjustment.
Particularly was this the case when the candidates for the bilingual
normal schools were considered. The authorities were unable to demand
the same entrance qualifications as they demanded for the local and

provincial norwal schools. The ensuing guotation is a statement on the

1 Report of the Superintendent, Protestant Section, Board of
Education, 1862, p.7




gualifications of French-speaking teacher candidates in 190k,

"On the opening day between forty and fifty young men
and women presented themselves. A few possessed Grade VIII
standing, but the majority had not gone that far in school...t

The minimum entrance requirement in 1904 was Third class A or Grade X.
Even though the basic requirements were waived for the bilingual nor-
mal schools, the general upward trend was advocated.

In 1916 changes in basic entrance reguirement to normel schools
were instituted when Grade XI became the basic academic entrance re-
quirement.

"In 1915, a resolution was passed by the Advisory Board
requiring Grade eleven standing for entrance to Normal schools
instead of Grade ten."?

In addition to the academic changes, all candidates were required

to be eighteen years of age; formally girls had been accepted at six-
teen years of age. The academic standing of Grade XTI remsined the
minimum entrance requirement for the second-class professional normsl
course until September 1938 when the second class normal course was
terminated .3

The struggle to raise the admission standsrd from Grade XI to
Grade XII extended over decades. As early as 1921, the teachers in

Manitoba made a recommendation to the Department of Education and Ad-

visory Board that the minimum academic entrance requirement to first-

1 Historical and Scientific Society op.cit.,p.53

2 Report of the Department of Education, 1915, p.10

3 Minubes of the Advisory Board, November 26, 1936. p.273
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class normal school course should be Grade XII. The University Council
made a recommendation in 1927 that a complete CGrade XII should be the
entrance requirement to Normal school. The Council also recommended
the recognition of University Junior Division standing as an acceptable
standing for entrance. The Advisory Board passed a resolution which
esteblished the entraunce requirements for the first-class normal school
as (1) first year arts stending and (2) Grade XIT with one or two lang-
uages.l Although the above resolution was passed in 1927, the selection
committee exercised indirectly the resolution as early as 1925 vhen
preference was given to University and CGrade XII cendidates. In 1932,

the Advisory Board raised the first-class normal entrance reguirements
o N

¢t

0 a 60% pass in Grade XII or Grade XI Departmental examination for
second-~class normal entrance. Further changes in second-class normal

4

in 1936, when a T5% standing in the Grade XI Depart-

[oN)

were institute
mental examinations was required. Effective September 1938, the min-

imum academic entrance requirements to first-class Normal school were:

1) Grade XII with an average at least 60% in the department-
al examination.
or 2) Grgde XI with an average at least 75% in the departmental

examination.
In 1940, the Advisory Board passed new regulations on conditions

of adwission to the Normel School .o The academic reguirement for

1 Minutes of the Advisory Board, December 28 1927. .77
Y 5 3

2 Minutes of the Advisory Board, November 1936, r.273

Report of the Department of Education, 1939-40 p.130
P L s LID ke
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hool was Grade XIT standing clear of all

-

o
o
(WQI
}-Jc
'.l .

tions, with an average on the first examination of not less than

o0% in the prescribed English and 555 in the other subjects as a group.
Those who did not obtain the sbove standing in English subjects at the

first time of writing were required to rewrite any English papers on

which their marks were below 6% and secure at least 50% in each of

]

these papers. Those who did not atbain an average of 55% in the other
subjects as a group, at the first time of writing, were required to
revrite any of the papers of this group in which their marks were below
55% and secure at least 6C% in each of these papers.

The war impact on man power became more evident in the educational
system. In 1943, the adwission standard was still Crade XTI although
English was the only required subject. FEven though the standards of
admission were lowered, it failed to provide enough teachers for the
Manitoba classrooms. In 19&21 the Department of Education institubed
the special training course for a six-week period. TFor the first session,
only Grade XII students were admitted but in 1943, +the teacher shortage
was s0 acute that students were adwitted to the course with Grade XI.

In 1951, the admission requirement again was raised to Grade XII. The
special training course continued until 1959.2

The acadenmic admission to Hormal Schools moved higher very slowly

In 195G, the minimum entrance requirement was raised from two to Four

1 Report of the Department of Education, 1941-L2, .10

2 Ibid., 1958-59, p.128
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papers in Grade XII.l Further changes ensued in September 1961 when

preference was glven to candidates with a full Grade XII. However,
some students were admitted with a deficiency of one Grade XII subject.
The year 1962 marked the introduction of a complete Grade XII entrance

standard.

1 Report of the Department of Education, 1960, p.l13



CURRICULUM

The curriculum of any educational system has been formulated by

& number of contributing forces. The contributing forces may well rise

-

out of backgrounds such as; known knovledge in the various fields, trad
e social

s .

ivions, structure and needs of the society, stability of +th

group, financial statbus of the system and the main current educational

theories.t The curriculum changes must be viewed against this back-

grovnd. It is very dificult to assess the full impact of a course of
printed curriculum or the descrivtive curriculum is only a

7

study. The
shadow of the course of study in actusl practice. Therefore, the anal-

yeis of this chapter must be considered from the descripbive point.

The Tirst Normal school course of study was drafted during August

1882 by W. Cyprian Pinkham, Superintendent of Education. In a circular
letter to the Inspectors of Protestant Public Schools the course sub-

Jects were listed as; Reading and Elocution, Spelling, Composition,

Penmanship, Hygiene, Theory and Practice of Teaching and Deportment,2

In addition to the above subjects, students were permitted to take

high school subjects in the Winnipeg schools.
The first course of study wzs revised and expanded by 1885 when

the purpose of the Manitoba Normal school was defined much more speci-

fically. The normal school was identified as a purely professional school
and the academic instruction was the responsibility of the collegiate
departments. The professional normal school had three distinct aims:3

1 Luella Cole, A History of #ducation, (ilew York: Rinehart & Co.

1958) 1.630
2 Report of the Superintendent,
ucation, 1885, p.55.

Protestant Section, Board of Ed-

3 Ibid., pp.57-40
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1) To train teachers,
2) To elevate the Educational Ideals of the people,
3) To assist in Tormulating a body of Educationsl Doctrine.

In order to realize the Ffirst aim, the subsequent course of study was

"PHYSIOLOGY

Mental activity depends largely upon physical conditions.
The students learn how to secure the conditions most favorable
to effective mental action how to utilize physical activity, how
to made allowance For physical veakness, and how to regulate the
strain upon the brain. They study the effects of food, air, light,
heat, exercise, rest, etc., upon the human body, and how to apply
this knowledge so that the pupils may increase in physical vigor
as they grow in mwenbtal power.

PEYCHOLOGY

The tescher deals Principally with the wind, and should
be as familiar with its laws as the Physician is with those of
the body. Teaching is concerned with the imparting of knowledge
and the training of faculty. To accomplish these aims intelligently
a knowledge of psychology is necessary because it accounts for Lhe
menner by which the mind gains knowledge--~'examines into the Taculties,
determines the manner and the conditions of their working, and
traces the order of their development'. The teacher who is fur-
nished with its resources will do his work reationally instead of
empirically. Principles will direct his practice. All practices
not in accord with the natural action of the mind in acquiring
knowledge for itself will be condemmed. Ie will be able to look
beyond the knowledge he is imparting to t raining which he de-~
sires to occasion and his work will be changed from a lifeless
routine into an intellectual pursuit.
studied by introspection, by observstion, and
tudents are led to examine their own acts, %o
the acts of obvhers, children especially and
of different writers with their own experience.



The Tormation of character is one of the leading aims of
& school. The child needs to be sc taught and governed as to
develop the power of self-control. He needs to be surrounded by
influences that will strengthen his will to choose the right and
reject the wrong. He needs to be made conscious of his acts and
of his obligations to perform them. ie needs to be taught the
duties that individuals owe to each other, and to be trained %o
act in accordance with the truths taught.

In order that the teacher may intelligently assist in ac-
complishing these aims, ethics, which is the 'rational explanation
of our moral actions, moral nature and moral relations,' is care-
Tully studied. Students sre taught how to make practical applica-
tion of its principles in the discipline of a school; how, by direct
authority, by precept and by opportunity, the child may be guided
from that period when as a man he should reason and reflect and
act from principle; how habits founded on right motives may be
formwed and the wmoral constitubion strengthened till the will is
able to execute what the intellect advises and the conscience
aPProves.

HISTORY OF EDUCATION

"In order that we way share in what men are doing in the
world of intellect, we must share in what they have done. The
past alone can make the present and the Future intelligible."
- Dr. Whewell, 'The first dubty of a modern teacher is to begin
by carefully collating the recorded results of the past centuries
of effort.' - Compayre. These assertions cannot well be controverted.
Through the history of education may be learned the results arrived
at by those who have made themselves famous as educators. The
ideas that inspired them their experiments, their successes, their
failures are full of valusble instruction for him who would begin
his work, as far as possible, where his fathers left off, He who
would understand the systems of education that now exist, and,
avoiding wasteful experiments and wrong tendencies, would dili-
gently further sound school legislation, must study the systems
that existed in the past, the causes that produced them and the
effects upon nationsl life that resulted from them.

Students read and giscuss the doctrines and wethods of
Aschem, Cowmenius, Locke, Pestalozzi, Jacotot, Froebel, Spencer,
Herbart, etc. comparing them with each other and with those of the
present. The systems of instruction employed by the Greeks,the
Romans, the Jesuits, etc., are briefly sketched and compared.
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METHODS
Fach lecture begins with a ‘conversation'. The method of
investigation is followed. Lecturer and students together think
out the objects to be aimed at in teaching a certain subject, say
Reading, and the methods by which these cbjects may be accomplished.
Suggestions are examined and retained or rejected according to the
truth that is in them. The students are guided by suitaeble ques-
tions and forced 'to bring their notions to +the light of day, to
the test of facts.' The lecturer's business is +to train them +o
think rather than to load their memories with the thoughts of
others. When he has thus ascertained what knowledge they bring
to the consideration of his subject, he proceeds with his lecture
which consists of an orderly summary of the results Just obtained,
with such additional information as may be necessary to make his
address complete and exact. At its close a class Ffrom the practice
school is brought in, and the lecturer teaches a lesson illustrating
‘the methods recommended. Next day the students accompany the lec-
turer to the practice school and observe a class teacher conduct 3
lesson on the same subject. They then return to the lecture pyfeleiss
and report what was done. The lechurer also reports, in order to
teach the students how to observe. After a time he contents him-
self with supplementing their reports and drawing attention to
points of special excellence.

Every day a class of about ten children is brought into
the lecture room and a student who has nmade special preparation
teaches a lesson in presence of the others, who take notes. After
the dismissal of the children, the students in turn state what was
done and criticise the methods employved. The lecturer then crif-
icises the criticisms.

At a later stage the students accompanied by the lecturer
visit the practice school, and one teaches a whole class of chil-
dren. The lesson is criticised immediately afterwsrds in the lec-
ture room. In these criticisms constant reference is made to the
principles which the lectures on the science of education are un-
folding. Methods are explained and defended by an appeal to prin-
ciples. At a still leter stage the students are divided into small
classes and sent to the different roomsin the practice school +o
teke part in the instruction, management and general work of the
school. They are under the supervision of the class teacher, who
reports regularly to the Principal. They also act as substitutes
for absent teachers.

In the preparation of lessons the selection, arrangement
and presentation of matiter receive careful consideration. =ach
student submits an outline of the lesson he proposes to teach and
recelves such assistance as may be needed. After considerable
practice in this way, preparation is made independently.
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This subject is discussed under the following heads:--

Buildings--Tt cir location, drainage, heating,
lighting and ventilation; their furniture, apparatus

and outhouses.

Grounds~--Their care, drainage and ornamentation.

Patrons-~The duties that teachers owe to parents
and trustees; the duties of these o the school; how 1o
interest them in school work.

Children--Their registration, classification and
attendence; the construction of timetables; school tactics;
reports; promotions; discipline.

Each 'student is supplied with a copy of the H nitoba School
Act and the Regulations of the Provincial Board. The following
topics receive special attention: School Tunds--how raised and
how expended; formation and alteration of school districhts; powers
and duties of inspectors, trustees and teachers; annual and semi-
annual returns; census reburns; certificates; textbooks.

LITERARY SOCIETY

Teachers have to speak much in school and should be trained
to speak well. The literary soclety which meebts once a week af-
fords this training. Subjects are debated. Essays on professional
topics, and abstracts of books obtained from the library are read
and discussed. These with readings and vocal and instrumental
misic enable the students to spend & pleasant and profitable even-
ing. The Principal scts as critic, but the society is managed by
the students. The reading tsble is supplied vlth the leading
English, American and Canadian School journals. '+

1 Report of the Superintendent, Protestant Section, Board of
Education, 1805. p.60
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The Advisory Board was established in 1890 when the Manitoba
Education Act was revised. A year later, the Advisory Board was made
responsible for teacher education in Manitoba. The Board immediately
undertook to draft a syllabus for the Normal schools and in January
1891, a new course outline was adopted by the Advisory Board.

"I FIRST CLASS
L. The science of education -~ Nature, form and limit of education,

development and training of man, educational values, psycholo-
gical and logical seguence of subjects, general method.

2. The art of education - (1) Application of principles derived
from method and sequence to the teaching of each subject on
the course of study, school organization, school management,
physical culture, practical training in music and drawing.
(2) Practice in teaching.

3. The history of educstion - Systems and theories of education,
eminent educators - Socrates, Plato, Aristotle, Quintilian, Aschem,
Aomenius, Locke, Rousseau, Pestalozzi, Jachot, Froebel, Herbari:,
Kant, Spencer.

IT GECOND CLASS

1. The science of education - The nature and aim of education,
teaching, and instruction, psychology and ethics as the scient-
ific basis of the art of education: their application to the
development and training of the intellectual and moral powers.

2. The art of education - (1) Outlines of general wmethod; its ap-
plication to the teaching of each subject on the public school
course of studies~-school organization, school management,
rhysical culbure, practical training in music and drawving.

(2) Practice in teaching.

3. The history of education - systems and theories of education,
eminent educators.
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III THIRD CLASS

1. The science of education - Nature and aim of education, beaching,
instruction. Outline of useful portions of mental science; ap-
plication of the principles derived therefrom to teaching and
goverument.

2. The art of education - (1) Methods of teaching each subject on
the programme of studies for rural schools. School organization,
School Management. Duties of teachers and pupils as set forth
in the public school law agd regulations. Physical culture.

(2) Practice in teaching".

An analysis of the course indicates thab the course was adapbted
to the academic background of the student teachers. History of educ-
ation was deleted from the third-class course; consequently, the
course was made much less demanding for the student with a Grade X
background.

The Advisory Board reviewed the Normal School course in 13800
but only minor revisions were made.

In 1906, Dr. MceIntyre submitted a report to the Department of
Education which gave detailed information on the second-class course.
The table® below shows the subjects, number of class periods and

the hours of homework required.

1 Minutes of the Advisory Board, January 6, 1891, pp.60,61.

2 Report of the Department of Education, 1906, p.2k4
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SUBJECTS CLASS PERIODS HOURS OF HOMEWORK
Philosophy of Education 13 16
History of Education 25 20
School Management 20 12
Logic 30 15
Psychology 35 25
History 30 6
Mathematics L5 5
Geography 30 10
Nabure Study 30 10
Composition 18 -
Grammar c 12 -
Reading & Literature 35 15
School ILaw ' 7 57
School Arts 20 50
Drawing 16 -
Drill 16 -

Although the course of study shows an extensive course, the
intensity of the course was questioned by teacher educators. Dr.
McIntyre expressed a concern sbout the limited literary qualifications
of the students in the normal schools. The students showed exténsive
deficiencies in some academic areas; consequently, the normal schools
were compelled to teach some academic work,®

The Advisory Board assessed the course of study for normal school
in 1907 and the ensuing recommendation was made by the Board.

“That it is the opinion of this Board that the syllabus
relating to Third and Second Class Normal courses should be

simplified and greater prominence given to the practical side of
the work, . . ne '

1 Report of the Department of Education, 1906, p.2k

2 Minutes of the Advisory Board, June 28, 1907. p.398.
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The modifications that were recommended graduslly appeared in
the course of study. The siplification was rather proncunced in the
Science of Bducation and History of Education. The practical emphasis

ndwork, Physical
Bducation, and Tests and Measurements
The subseguent course of study outline was basically observed

from 1912 +to 192k,

sclence of Aducation P ychology 30 period
FPhilosophy of Education 3G B
History of Education School Organization 30
Art of REducation General Methods Lo ;
Special:
English 30 N
Mathematics 30 B
Science & Nature Study ‘ 20 “
History 30 B
Geogvapby 30 B
Primary Methods 50
Special Studies Music and Voice 30 B
Art and Hsndwork 30 A
Physical Bducation Lo K
Tests & Measurements 20 H
Practice Teaching 100 i

Periods: L5 minutes

In 1924, the course of study was further modified when Philosophy

of Education was replaced by Principles of Educatio on, School Organization
wes expanded to include School Organization and Management and further

acadewic study in English was introduced in addition to the Fnglish

Methods course. Gradually +the special studies were encorporated with



the methods courses,
part of the general
of study incressed ¥
gave greater weight
more emphasis on the

resulted in the cour

in other words, the special studies became a
course of study. The reorganization of the course
he nuwber of subjects on the reguired course which
to the art of education. In addition, there was

practical aspects OF a course. The revision

se described below.

L. Principles of Education
2. Psychology
3. School Organization and lManagement.
4. History of Education
5. English - Further study as well as Methods of Teaching
6. Teaching of:
Spelling
Grammar
History
Geography
Wature Study and Elementary Science
Mathematics
Music
Art
Handwork
Sewing
Physical Training.
T. Social Education
8. Cbservation and Practice

Visitation of Good Schools
Demonstration before Class
Practice in Classroows in Country and City

9. Notebood and Seat Work

Academic deficiencies of the student teachers continued to be

a wajor problem. The Normal School Faculties wade recommendations in

1930, in order to help rectify the situation.

e

"1l. As regards Grammar, the field is comparatively narrow
and specialized so that it is possible to give the necessary re-

view to teachers

At

after they enter the Normal School and in connec-

tion with the regular course in Methods of Teaching.



10

e

2. As regards Arithmetic, the field is so broad that this
is not possible. While much review work will necessarily be given
in comnection with Methods, it is felt that a certain minimum
mastery of fundementals is essentisl to profitable professional
work end that this mastery should be attained before entrance to-
the Normal School.

3. A certain minimum of skill and power of comprehension
in silent Reading is also essential and should be demanded for
entrance to professional work.

. Adequate Oral Expression should also be required. While
it is hardly practicable to test this before entrance, 1t is sug-
gested that school principals be asked to advise students contem-
plating attendance at Wormal School that they will be tested im-
mediately after entrance and that any marked deficiency therein
will bar a student from continuing the course.

To help remedy this situation and to help to direct those
who need a review or additional training in Reading and Arithmetic
the following proposals are made:

1. That g brief test in Silent Reading and in Arithwmetic,

as per attached samples, be given by the High School Prin-
cipals to a2ll students who contemplate attending the Nor-

mal School.

a) A first test to be given to all such students sbout
October the first, the tests to be returned to the
Department of Education who will arrange with the Nor-
mal 3chool staff for their warking. Students found
deficient should be warned that the deficiency must be
made up before they can be adwitted to the Normal School.

b) A second test to be given in May to all those who
showed themselves to be deficient on the first test.
Also any students who had no opportunity of taking the
first test might take the second. Students found to
be mwarkedly deficient on the second test should be
refused admission to the Normal School.

c) A third test of a more complete nature to be given ©o

all students on entering the Normal School. This would
include Oral Expression as well as Silent Reading and
Arithmetic. The test will serve ag an additional check

on the two tests preceding and students found deficient will
be asked to withdraw.'t

1 Minutes of the Advisory Board, June 20, 1930, p.69.




The recommendetions were adopted by the Advisory Board in 183G
and teacher educatbtors tried to prepare the students in ascademic work
before they came to the normal school. 1In addition, the weaker stu-
dents were screened before they made an appearance in the normal school.

Thus the high school priuncipals played a significant role in the sel-

In 1931, the Advisory Board appointed a nuuber of educators
to work on the content of courses in the course of studies. The

KR

ensuing outline was drafted and adopted by the Advisory Bosrd.

"OUTLINE OF COURSESL
(This does not take into account training for the Senior High School grades)
Group I -~ Methods in the Elementary Grades.
1. Art, Grades I to III (Including Handwork)
2. Art, Crades IV to VI (Painting and Drawing)
3. Music, Grades I bo III
L, jusic, Grades IV to VI
5. Primary Methods (Wot including Ari)
6. Language and Reading Problems
{.Geography and History, Grades I to VI
8. Nature Study, CGrades I to VI
9. Speech Arts (Story Telling and Voice Culture)
1C. Mathematics, Grades I to VI

11. Health, Physical Exercise, Grades I to

1 Minutes of the Advisory Board, May 22, 1931, p.9gC




Group II -

12.

s
—J
.

Ar%, Grades VII to IX
usic, Grades VII to IX

VII to IX

TT TR

Mathematics, VII to IX
Latin, VII to I¥
French, VII to IX

Voice Culture and Dramatic Art.

Health and Physical Exex rcise, Grades VII

Academic Studies

English, Grade XII

One of Inglish IT, Histo ry 11, Mathemstics
Zoology II, French II

.

One Third Year University as prescr
Board. (For Grade A Standing)

(=

General Courses
Child Psychology
Adolescence

11
The P

sychology of

Pupil Study Habits (2 wks)

-
1

Tests and Measurements
Bducational Sociology
The History of Modern Fducation

Classroom Management and Ors ganization

Extra-Curricular

O

ped by

bt
-

D/L

Botony 1T,

Advisory

The Maladjusted Child {2wks)

Activities and the Modern World



Courge selection requirements for Second-class teachers were:

[..1
~

two courses from Group I;

2) one course From either Groups I or II;
/

3) courses 25 and 27;
L) one other course from Group 1IV; and
5) course 22

Course selection requirements for First-class teachers were:

1) one course from Group I;

2) two other courses from Groups I or II;

3) courses 23, 26 and 27; and

L) any other course from Group IV."

The course outline reveals a reduction in the total number of
courses required and the students were permitted to select from a much
greater range of subjects. The emphasis was less on the art of educ~-
ation and more on the science of education. Apparently, the course did
not produce the results that were anticipated. It is possible that the
range of selection was too great for the number of students attending
the normal school.

The coufse of study underwent further modifications in 193k,
The wide range of options was removed and the étudents were confined
to a more rigid course of study. Higher entrance standards were set,

in order to reduce the amount of academic work in the normal school.



Normal Schools.

the situation.

other subjects were added; namely,

WINNIPEG NORMAL SCHOOL SUBJECTS (1934-L0)

Methods in Mathematics
Psychology

History of Education
School Management
Pedagogy

Voice Culture

Methods in Social Studies
Methods in Reading
Methods in Science

Art and Language Work
Physical Education
Methods in English
Music

Tests

Practice Teachiang

Bach period consiszted of 45 minutes.

56 periods
56 £
28
28

~ i
28
56
28 51
56 I8
56
56 11
28
28 ¢

2 weeks rural; 2 weeks

city

World War II influenced counsiderably the course of study in the
The calibre of the Student teachers during this time

was not as good as that of the student teachers during the depression

Consequently, the course of study had to be modified +to suit

A number of courses were removed such as; History of
Bducation, Art, Tests, Reading Methods and Science Methods and two
b b 2 O

Health Eduction and Writing.



NORMAL SCHOOL COURSE OF STUDY 19h1-Lé

Ho. of periods No. of weeks Total hours
English Methods L 34 102
Mathematics Methods 3 3L 76
Socisl Studies Methods 2 34 51
Speech 2 34 51
Physical Training 3 3k 76
Music 2 3h 51
Health Education 1 34 25
Writing 1 16 12
School Management 1 20 15
Principles of Education 3 3L 76
Psychology 3 34 76

Fractice teaching - three weeks in Winnipeg and suburban schools

Fach period consisted of L5 minutes.

When the ilwmpact of World War II became less pronounced, the
teacher educators were again able to provide a greater range of in-
struction. Academic work reappeared on the course of study in the
form of Remedial English and Remedisl Arithmetic. The art of educ-

tion was strengthened by subjects such as; Ars Methods, Reading
Methods and Science iMethods. The writing course was removed as a
subject by itself and the mabterial was encorporated with the English
Methods course. The Psychology course was reduced to & specific
pPhase of the course, namely, Child Development. In the general trend

art of education continued to hold +the prominent position on the course



study,

offered as an option.

NORMAL SCHOOL COURSE OF

STUDY 1G46-

51 lo r,"'

Subjects No. of periods Yo. weeks Hours
Art 2 3k 51
Classroom Management 2 3k 51
Social Studies 2 34 51
English I (Teaching English) 2 3L 51
English II (Speech) 2 34 51
English IIT (Remedial) 2 3L 51
Basic Techniques 2 3L 51
Physical Education 2 3k 5
Health 2 3L 51
Mathematics "a" 2 3k 51
Mathematics "BY (Remedial) 2 34 51
Science 2 3L 51
Child Development 2 34 51
Music 2 34 51
Library (Part time instruction and

part bime study) 2 34 51
Practice teaching - three weeks in Winnipeg and suburban schools.
Eech subject consisted of two 45 minute periods per week as above.

e

The revision in 1952 resulted in two additions

%o the course of

Primary Methods reappeared on the course and French Methods was

1952,

course of study.

‘there have been no significant changes



CURRICULUM FOR THE WAR EMERCENCY TEACKER TRAINING COURSE

The course of study for the permit Geachers was similar to the
regular course. It was impossible to cover in six weeks what was nor-
mally done in ten months, therefore, the regular course was wodified
and adjusted to the need. From 1943 1o 1945, the ensuing subjects of
instruction were givenel

Social Studies

Speech

Music

Physical Education

Health Bducation and Guidance
Arithmetic

,)r.:.

Primary Seat Work

School Management

Library and School FProblems
English (Language)

Tests

e

c

In 1946, two courses were deleted from the prescribed courses, namely,
Primery seat work and Tests. But at the same time, a number of courses
vere added to the course of study.
Dramatics
School Administration
Nature Study
Primary Reading
In 1950, Psychology was added to the course while Mental Health and
Yeacher Relatbions was included on the course of study only during 1952

and 1953, In 1959, Alcohol Education was included with the Genersal

Course of Studies.

1 Regort of

N

Ibid., 1959 p.18k.
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ne subjects thet consbitubed the basic core of the curriculium

3
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a consciou ffort on i ~t of educators to fill i
basic deficlencies of permit teachers. The introduction of courses
such as: Teacher Relation and School Problems indicated & serious
problem in public relstions. Although, the courses undoubtedly as-
sisted the permit teachers, many of the public relation weaknesses did
not stem basically from lack of instruction. The basic problem of pub-
lic relations had its root in the immaturity of the permit teacher.

The social and personal immaturity of the teacher contributed to many

of the public relations problems.

1 Adapted from the Department of Educabion Reports, 1945 - 6&C.
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of the University of Manitoba in 1899, who had First or second class

standing in Honor Courses, or in the Genersl Course were reguired %o

pass examinsgtions in bookkeeping, agriculture, botony, music, and

draving as prescribed for second class certificates, in order to obtain
. . 3 . . o o

the first-class non-professional Grade A cercificate. Undergraduates

of the University of Manitoba received the first-class non-professional

cervificates subject to the ensulng conditions. Candidates credited

.
T

with the Preliminary Examination (1892 and thereafter

~—

e required

to pass the same examination subjects prescribed for +the graduates,

However, the candidates were required to obtain 50 percent of the

, . i 2 P
aggregate marks, and 34 per cent on each subject. To qualify for

Y
1Y

professional certificates the subsequent conditions were reguired.

—»x

A. COLLEGIATE OR HIGH SCHOOL CERTIFICATE
(Principals of Colle giate or High Schools must hold this certificate)
1. To have the degree of Bachelor of Arts from some University

in Her Majesty's Dominions.

2. To have a professional first class certificate.

B. COLLEGIATE OR HIGH SCHOOL ASSISTANT'S CERTIFICATE

Ll. To have standing equivalent to that of the previdus e: zamination

in the University of Manitoba.

1 Report of the Department of Bducation, 1899, p.1o
2 Ibid., p.10
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2. To have a professional first class certificate.

Until 1922, the first-class Hormal Course was the professional
course for all secondary school teachers which was under the direction
of the Department of Education.

In 1920, the Advisory Board recommended to the Minister of Edu-
cation, a first class professional course for secondary school teachers.
During the 1021-22 session the Winnipeg Normael school included z class
of university graduates. The course, however, was only of a Tive month
duration and Dr. McIntyre recommended in 1922 that the course should
be extended to ten months. It was Further recommended that; half of the

year should be spent in High Schools and after the year of training a
suiteble reading course should be required,2 In 1924 the Advisory
Board required university gradustes to abtend normal school for ten
months in order to obtain a Tirst-class professional standing. The
course vas primarily on elementary school teaching during the firs+t

=

term.-

1 hid., p.10

2 Report of the Department of Education, 1921-22, p.98.

(98

Yinutes of the Advisory Board, larch 27, 192k, p.335




The course of study fo

the course of study prescribed for the first-
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The emphasis during the

elementary school work.

and Geography courses.

In 1929, further

which change remained in effect

teacher educators recognized

Philosophy of

COURSE OF STUDY

-

cr the graduvate class resembled closely

]

class normal school but
the deficiencies
of studies was revised to include

Education

E=I vt}

History of Education
Psychology

Tests and Measurements
School Mansgement
General
Elementary
Advanced Elementary
English

History
Geography
Composition
Arithmetic

. Latbtin

. French

6.5cience

Method
Methods
" Methods

e

oche course was mainly on the

h

]

first nalf o

:

The mid-year besbs terminated the Elementary
revision in the course of study was introduced

until 1935.

1 Minutes of the

Advisory Board, April 29, 1926, p.l12
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"COURSE OF STUDY (3_929-35)l

General and Elementary Methods

English Grammar

Junior Mathemstics

Junior Reading and Language
Composition and Literature
Geography

History and Civics

General Courses

History and Theory of Education
Fractice of Teaching

Clessroom Management in the Elementary School

School Administration and Law
Mental and Achievement Tests
Educational Psychology "a®
EBducational Psychology “b™
Philosophy of Education ¥a"
Philosophy of Education "b™

Practice Teaching

At least 20 per cent of the time.

OTHER COURSES GIVEN

Physical Education - one-half day
Drawing and Painting

Music

Speech Arts

Health Teaching

Writing and Printing.”

Although the graduate class was discontinued
in 1932, the course of study was used in the

and in the Paculty of Education during +the

1 Information released by the Director
Department of Education.

per week

in the Normal School
School of Education

first year

of Teacher Training,
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The enrolment figures from 1922 to 1935 show on v slight variag-
tions with one pronounced increase in 1932. The ecconomic recession of
Caneda could well account 0 some degree for this unususl increase in

the enrolment.

o

TABLE XIIT

SHOOL AND SCHOOL OF EDUCATION

Year Nunber of Students
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indicate the steady rise in the percentage
1 Figures compiled from Department of Hducation Reports and

University of Manitoba reports.



school students as compared with the percentage of elementary school

population.
TABLE X1V
DISTRIBUTICN 55 AT INTERVALS
Year Grades I1-VI Grades VII-IX Grades IX-XIX
ig21 82.9 13.8 6.7
1926 78.5 16,4 9.2
1931 7;.& 18.7 11.9
1930 63.9 22.5 1k.5

The enrolment in grades I¥ to £LI, generally classified the high school
grades, incressed frow 6.7 percent in 1821 to 14.5 percent of the tobal

- .

enrolment in 1936. The school population in these grades increased

n 1921 to 20,712 in 1935. The total school? enrolment

N
&

[N

from 8,615

;_

decreased by 11,071 during the period from 1931 to 1936 while bhe

secondary school population increased by 2,368.

e} ,-

From 1922 to 1932, the Normal ool and the School of Education
trained a total of 567 university graduvates. Ixcept for the pronounced

surge in the high school population during 1922, 1923, 1931 and 1932;

the Hormal School provided an adequate number of graduates to accom-

T 2 o)

modate the increase. Although the supply of high school teachers was

satisfactory, there appeared 1o be a def ficilency in another phase of the

1 D. 5. Woods, Education In Menitoba, Part I, p.53

2 Tbid., p.53



123
teacher education programme. The demand for teacher educabion beyond

the diploms course was becoming more evident.

Dr. D. 5. Woods, Director of the School of Education from 1933
to 1934 recognized the need Tor post-diploma education courses. Dr.

-

Woods envisaged a Paculty of Hducab
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on that woul
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demand for education courses. The support of the University Council
was solicited, however, the University authorities were not favorably

disposed to the idea of a Faculty of Education. In 1934, President

L

Jd. A. MacLean clarified the position of the University authorities in

the mapner given.

"As a part of the public schools system the University has
& very vital interest in the professional training of teachers.
Although all the other provincial universities have recognized
their responsibility ia this field by establishing faculties of
education, Manitoba has made no advance in this direction and a
comparison of our educational literature with that of any of these
provinces will indicate the extent of our loss. There were two
chief reasons for the delay. First, a practical moratorium on all
Torms of expansion was declared almost at the beginning of the
present financial depression and second, it was believed--and
there is much material in the histories of other universities o
warrant this belief--that a university faculty of education is

e

not the best solution to the problem.”
The concern of the University adwinistrators about the financial
limitations can readily be conceded. The full impact of the economic
recession at the time was felt in every phase of the educatbional pro-

grampe in Manitoba.

The Unilversity authorities proposed an alternate plan which

7.

2 Annuval Report of the President, University of Manitoba, 1934,p.2.
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included the basic content of the plan cited.

ield of the Winnipeg Normal School be extended

“A. That the f
the whole professional area represented by a Teachers'

t0o include
College.

B. That some of bthe courses be indebterminate in length and
include not only the professional training but all the necessary
non-professional instruction not furnished by the public schools.

C. That there be a college division for the training of
teachers for the secondary schools and that this division be granted
some form of affiliation with the University.

D. That the adwinistration and wainbainance of the Teachers'
College be continued as at present in the office of the Minister
of Education, or as he may determine, in an advisory board report-
ing directly to his office.

E. That in the appointment, promotion, and teaure of the
heads of departments in the college division, the initilative rest
in the joint recommendation of the Minister of Education and the
President of the University.

¥. That those heads of the departments in the college division--
at least three ia nunber--receive the status of university prof-
essors, and thet the subjects taught by them be made electives for
University credit.”

The recommendations in sections C, E, and ¥ appear to be incon-
sistant with the whole purpose of the University and also, there ap-
peared to be biased views on education faculties. However, the bases
for the position of the University authorities were not given to sub-~

stantiate the position.

The disadvantages of & Faculty of Education were given by the

"A, It leaves the Normal School with a one year course abt 2
dead end.

the President, University of Manitoba 193k, p.3.




B. It perpetustes an
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the University.
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another, the Departme

D. Members of the staff and
Teachers' College devoted entirely to bteachiung.

E. Friction wi
capable under this T

vnfortunate division
cachers--those trained in Hormal School and those
n

students do be
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faculty of education are handi-
i neir training
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work in a

Minister of Education is almost unes-

rganization.”

The gttitude towards a Faculby of Education on the campus chan

when Dr. Smith becawme the President of the University of Manii

Smith visuvalized the Faculty of Educatlon as an essential part

izing the baslc objective

of

s

ne

Universibty.

The objective of -

University was stated explicidly by the President as Tollows:

University Senate when Dr.

ment was done within the framework which is

the standard of higher education in the

» wembers of all classes and

which may be alfforded by universities.

an education facullty was reconsidered by

Smith became the President.

"It has been possible to Fformulate the plans o
Faculby in the light of the development of the course and the
Method of its administration during the past five years in the

Summey School and the two years of

s R . 3
on the University premises.”™

1 Annual Report of

the President,

2 Annval Report of

the President

3 Annual Report of

A
che

resident,

the Graduate

University of

University cf

University of

denominationg to

)

the

The reassess-~

cited below.

of the new

Manitoba

Manitoba

Manitoba

Trgining Class

1ged
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Woods had been closely assoclated with the teacher

o s,

education of university graduates from the very beginning. The oub-
standing work of Dr. Woods and his associates gave the University
Senate confidence in the proposal for the education faculty. In 1935,

the Board of Governors officially established the Faculity of Educatilon

on the following bases:

"After several months of study and investigation, the Board
of Governors, acting uponthe recommendation of the University
Council, created a Faculty of Education and established the degrees
of Bachelor and Master of Education.

The plans of the new Faculty were previously endorsed by the
General. Faculty Council and the Advisory Board of the Proviacial
Department of Education. The prescribed course of study provides
three years of professional. training for graduates with the degree
of Bachelor of Arts or an equivalent degree. The first year, which
will be taken during the regular session of the University, will
qualify the successful candidates for an Interim Collegiate Cert-
ificate granted by the Advisory Board. In the second year extra-
mural study and instruction in the Summer School will lead to the
degree of Bachelor of Education. The third year, similarly ad-
ministered, will lead tothe degree of Master of HEducation.”

There 1s evidence that Dr. Smith realized the problems in intro-
ducing a new faculty in a university. The major problem appeared to
rest within the ranks of the academics. The insight of Dr. Smith is
substantiated in the statewent which he made.

"o spirit of rivalry bebween Faculties and affiliated Colleges
should be permitted to obscure that (University) objective.®

The challenge of Dr. Smith remains as valid today as it was in 1935.
A Liaison Comnmittee was established in 1935 as a channel of

communication between the University of Manitobs and the Department of

1 Annual Report of the President, University of Manitoba 1935, p.

5

.
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Bducation. The University Council and the Advisory Board each appointed
four members to this commitbee. This commithee was responsible Tor the
germination Of ideas on academic policies which were of common interest
. s . 2 s . 1 s .
to the University and the Advisory Board. The Lisison Commithee was
the medium whereby harmonious relations were mainbained bebween the

y and the Department of Education.

Dr. D. S. Woods was the key educator

x_l-

n the development of the
secondary school teacher education programme from 1932 to 1952, He
gave leadership in the development of courses for graduates under the
auspices of the Department of Education. The thorough work in the school
of Education was the fruit of his untiring effort and drive. The estab-
lishment of the Faculty of Education was approved largely on the basis
of the good work done in the School of Education.

The Faculty of Education was established with definite object-
ives in mind and Dr. D. S. Woods, Dean of E ucatlon, insisted that
those objectives be wmaintained. The Faculty of Bducation was estsblished
to fulfill a function which the Teachers' College could not perform.
The University students were much more mature and had better academic
gqualifications. Counsequently, the curriculum for the Faculty students
could have greater emphasis on fields of study such as principles of
education, psychology, and research. The amount of time devobed bo
methods was much less than the time spent on methods at the Normsl Schools.

There were two factors which determined this variation.

1 Annual Report of the President, University of Manitoba, 1934-35,p.5




1. The necessity

for eyuended study in subject matter at
the Norwal School as a bac

kground for method.

2. The University graduabte had greater range and power in
.

reading end in the use of the library.

o T

Faculty of Education therefore was able to make greater provision

=
=
o

for background professional theory in education than the regulsar normal
school provided.

The basic purpose of the diploma course was given by the Dean of

ordingly
d ger eLa_, provides oppor-
c ry and practice, in so far as

done within one year. This is not COHSide?ed a com-
neither is it though growth through the exper-

follows will counstitutbe a welL—rouaJea tTalﬂlﬂb. Hence,

Fiv st year 15 consw Jered but a step toward the

o
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ience whic f
the work of t
degree of Bach

From 1935 to 1939, the diplome course was geared for secondary
school teaching however, in 1939, the shift of ewmphasis started. The
elementary work gradually became recognized as an essential part of the
high school teacher education programme.

“The distribution of diploma students to teaching positions
has made 1t advisable to provide professional training during the
first year to meet the needs of elementary grades as well as the
secondary. In any case, this is sound prachbice as the problems
of the classroom are the problems associated with the growth of
children and these problems are not peculiar t0o, nor may they

L Annval Report of the President, Unive sity of Manitoba 1938, p.92.

2 Education Calendar, University of Manitoba 1936~37, .10
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ecessarily have a begilaoning at a particular level of learning.

+ is essential to the teacher of any grade that she undersband,
rather clearly something of the nature of child growth and learning
at 2ll levels, and the problemws peculiar to the different types of
subject matter across the entire school life of the individual.”

The dual emphasis can be justified on two counts. The first
point, is clarified in the guotation and the second point is related

to ‘the individual difference of teacher candidates. To assume that

all university greduates are suilted to secondary school teaching is

a fallacious assumption. Some graduate students £it wore readily into

the elementary school setbting; therefore, the teacher education pro-

gramme should make provision in the course of study, Tor the individual
differences of teacher candidates. The provision for individusl dif-

ferences was exercised to a liwmited degree. However, it remained im-

practical to provide an elementary course and a secondary course when

the enrolment was low.
The underlying educational philosophy of Dr. D. S. Woods played

a significant role in the development of the secondary teacher education

orogramme. The ideas might well be considered as guidelines in the

development of future teacher education policies.

"There is no substitute for longer periods of training if
instruction would rise above formel routine. Professional matur-
ing is a life~long process, initiated only by a year or more of
training in which theory and practice dovetail, and immediately
following which professional study should continue to enrich and
guide experience. Bxperience implies the continuous examination
of pupil personality, and work and play problems and growth in

ability to make appraisal thereof. So it may be that continued
study by way of reading, supervisory guidance and graduate classes

1 Annual Report of the President, University of Manitoba, 1940,
0]
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is becoming a fundamental part of the brocess of professional growth.
Above all, the problem of training involves the growth of an at-
titude of inguiry which seeks the best from all that has been sccum~
ulated by way of principles and ideals, plus being well informed

in the best which the immediste present_is acquiring through ex-
perimental and other research studies.™

l...)

-1
t

» order to develop professional insight and professional class

competency, the Dean of Education instituted the subsequent approach in

the diploma course,
"The programme of the First Year is s mosaic of many imporitant

rarts directed by specially gualified instructors. A course on

Principles of Teaching and school management is the guide for

observation and practice teaching; sebts the standards for genersl

method and serves as the unifying agent for sll courses. In =0

far as it may be done within one year, sbtudents make vital conbacts

with many aspects. of the changing elementary and se 2condary school
and are given every possible opportunity for classroom practice.

A course peper, preparaed during the i 3 of teaching,
provides cpportunity for critical examinstion of some school pro-
blew and points the way to the advanced study of post-graduate vears.'

ied practice teaching as one of the most sig-
nificant phases of the teacher education prograrme. He was fully aware

theory and

rractice, nevertheless, his position on this matter can be assessed
from the citation.

"Althou gb in general, all such inforwmation provides for a
more intelligent approach to the study and guidance of students
of the first year, nevertheless, pracitice teaching and +the contin-
uous execution of pieces of work, dovetal ling lectures with practice,
reveal personality characteristics and abtt tud s which, in the final
analysis, are important elements in professional success and growth.
Bvery effort is made to secure impressions from classroom teachers
end principals and, regardless of what the standards of faculty

i
5

1 Annual Report of the Fresident, University of Manitoba, 1943,0.10

2 Annual Report of the Presid dent, University of Manitoba, 19L0-~-L1
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staff members may be, these additional gleanings from an outside
instructional body has great value. Continuous observation and prac-
tice teaching in the laborztory of the schools, builds courage and
wisdom, makes Taculty lectures intelligble and provides a golden
opportunity for the study of each individual in action under the
grestest of all character builders, acceptance of responsibility.™”

1 Annual Report of the President, University of

s

danitoba, 1942, 1.107.




COURSES OF STUDY
In 1935, the Faculty of Education followed the same course out-
line which was observed by the School of Education. A new course was
drafted during the first year that the Faculty of Education functioned

which became the basis for the successive modifications in the course.

"OUTLINE OF COURSE IN EDUCATION-
(FIRST YEAR)

8. (1) Elementary School Methods: Oral and Written Expression,
Reading, Grammar and Composition, Arithmetic, History and
Civies, Geography, Music and Drawing, Art and Art Appreciation.

(2) Observation and Practice Teaching in the elementary and
intermediate grades.

b. (1) Students may elect any two of the following methods
courses for the secondary school: Latin, French, Science,
Mathematics, English, History and the obther Social Studies.

(2) Cbservation and Practice Teaching in the intermediste
and high school grades. Throughout the year, each student
will be required to teach at least 50 periods.

c. Physical and Health Education. One afternoon of each week
will be devoted to Physical and health training. This course
is compulsory for all students unless exempted by medical
certificates.

d. History and Philosophy of Education.
The Philosophy of Education, (Winter Term).
The School in the Social Order. (Winter Term).

e, Science of Education.
Principles of Teaching and Classroom Management.
Educational Psychology.
Mental Achievement Tests.

£. School Administration and Law.
(1) School Law and Regulabions.
(2) School Administration.

1 Education Calendar, University of Manitoba, Winnipeg, Manitoba.

1936-37, p.10.



g. Term Report. Each student will be required to submit a
Term Report on some topic to be arranged in consultation
with the Dean and to be completed after the close of the
year's work as a requirement for permanent certificagtion.”

3|

The course for Education I had only minor modifications for a
number of years. In 194l the course of study for Agriculture and Home
Economics graduates underwent a change; in which the Faculty of Edu-
cation, Faculty of Agriculture and the Faculty of Home Economics agreed
in principle that the Faculty of Agriculture and the Faculty of Home
Economics would devote half of the last two years of a student's train-
ing in the University Lo courses in Education. On successful completion
of the University career there would be conferred a degree in Agric-
ulture or in Home Econowmics and a diploma in Educaﬁion,l
The course of study for Honours Gradustes was the same as the
course for pass course graduates. However, the Department of Education
gave special recognition of the academic status in the ensuing manner,
"Acting on the suggestion of Dr. R. O. MacFarlane, Deputy

Minister of Education, the Faculty Council recommended to the

Senate, and it was approved, that Honors Craduates upon conmple-

tion of the Diploma Year, be granted a Specislist Certificate by

the Provincial Department of Education in the field of each stu-

dent's academic specialization."?

In l9h9, Art and Music courses were removed from the compulsory

list and were placed with +the optional courses. The courses were

classified with the auxiliary courses in methods, *thus studenhts were

permitted to select one of the series in the auxiliary wethods courses

1 Annual Report of the President, University of Manitoba, 194L,p.108

2 Annual Report of the President, University of Manitoba, 1946,1.88
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Art
Music
Advanced Physical Education
Manual Training

The following year, Mental Health was introduced and in the succeeding

yvear the Speech course was encorporated into the diploma course.

ADMISSION REQUIREMENTS

The minimum academic entrance requirements to the Faculty of
Education have varied from the time of establishment. In 1935, the
teachgr candidate was reguired to have s degree from g recognized
university and this regulation remsined the minimum academic require-
wment for many years. Gradually the admission requirements were spec-
ified more in detail in the undergraduate course reguirements. The
graduates in Arts, Science, Home Economics and Agriculture had to meet.
specific details in order to gain adwission. The specific details

were as indicated in the subsequent material.



I~

A student appl

FIRST YEAR IN EUDCQTIf‘l

Gradvates in Arits snd Science:

.
Bducation on the bas'
Lrts or Bachel
regulirements.

A. For the applicant presenting the Ceneral Degree: In the
- - - . o - (o] Ry
unior Division, (1) 8 units in English, (2} at lesst b
units in either History or Economics.

B. For e applicant pﬂosc

Graduates in Home Fconomics:

There will be required from students holding the degree of
Bachelor of Home Economics, beginning with the Session 1939-
1940, credit as follows for sdmission to the First Year in
Education:

ENGLISH: -- 12 units, being the required English of the

o and Second Years and an elective course in English
of four units in either the Third or the Fourth Vear.

.

ART: ~- 8 units
ele

; being the required First Year course in
lective course in Art n F

i O
of 4 units in the Fourth

DUCATION: -- 2 units, being the course in the Fourth Vear
in History and Philosophy of Education and Art Appreciation

1 Bducation Calendar, University of Manitoba, 1938-39, .28,
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which enticipates the work in these subjects taken by students,
other than Home Economics graduates, in the First Year in
Educaticn.

ITT Graduates in Agriculbure:

ot

Graduates in Agriculture holding the B. 3. A. degree who have
taken the General option oa the basis of the present curricu-
lum will be admitted to the First Year in Education.

The academic entrance reguirements had served as a valuable
screening agent, but the academic screening process showed definite 1i-

mitations. The Lisison Committee recognized more and more the limit-

ations of this approach as the Faculty of Education conbtinued its work.
The Admissions Committee recommended that factors other than academic

jualifications should be considered.

"The Admissions Committee, sppointed by the Liaison Committee
to study the academic gqualifications and personality records of
students seeking admigsion © irst year has endeavored to do

as thorough a piece of work as information svailable permitted.

The eppointment of a University Personnel Comuittee, the aim of
which is to secure data on pupil success in high school and to
add, through examination upon entrance o the University, data or
general intelligence and reaching ability, will afford the Admissions
Committee a broader base for estimabing bthe probeble success of
students entering the Faculty of Eduction. It has been the prac-
tice in the Faculty, for several years, immediately after the
opening of the Autumn session, to adLanbter tests of intelligence,
reading and general informatvion.”

1.

The Admissions Committee did not underestimate the value of academic
knowledge in teaching. In fact, academic work was considered an enrich-

sent in the cultural background of the teacher. But it was difficult

o

for the Admissions Committee to maintain the academic requirements

when there was an acube shortage of secondary school teachers. The

1 Annual Report of the President, University of Manitoba, 19k2,
P.107
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secondary school teacher shortage after World War II called for def-
inite changes in the academic entrance requirements. The first adjust~
ment was within the framework of sequences in undergraduate work.

"The shortage of the high school teachers has caused & mea-
sure of relaxation in the academic sequence reqguirements for ad-
mission to the Diploma Year in Education. The present regulation
requires two sequences applicable to high school teaching.™

Further changes were introduced during the following year when a Bach-
elor of Pedagogy degree was instituted.z The change was designed to
encourage the teacher to improve %is acedemic and professional status.
This measure was parvicularly introduced for teachers without a degree.

The entrance standards were ielaxed further in 1952 when the
diploma course was made available to second, third, and fourth year
Arts and science students. Successful candidates in the diploma course
were awarded according to the academic status. A student with a com-
plete second year received an Associateship in Education and a student
with third year completed obtained s Bachelor of Pedagogy General De-
gree. OStudents with a pass degree were awarded the Bachelor of Pedagogy
degree,3

In 1957, the academic entrance reguirements weré changed and

the minimum requirements to the diploma course were raised to a complete

third year university s*tanding..l’L The change called for an adjustment

1 Annual Report of the President, University of Manitoba, 1947.p.106

2 Anaual Report of the President, University of Manitoba, 1948.p.10L

3 University of Manitoba Calendar, 1952-53. pp.280,281.

L Annual Report of the President, University of Manitoba, 1957-58

»D-132



very 1, 1959, the Bachelor of Pedagogy {(general) was withdrawn. The

(]

Bachelor of Pedogogy replaced the Bachelor of Pedagogy (Honors) degtee,L

Further chenges in minimum entrance requirements have not been insbhi-

T o] LR <) Ty £ 1 b
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high school teachers has been subject $o 2 num-

ber of influences, the main one being » fluctuation in high school
population. The high school population changes could possibly stem

1
b
s

frow the economic, social and political over-

tones of any particular periocd. The economic recession from 10230 +o
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2 Compiled from Department of Educetion Reporis.



Lgh school populaticn in two ways: in the first place

the immedistbe impact caused a pronou
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ropulation because ewployment was readily obteined, end in the second

place many young men entered the armed forces.

3 reagse [ .Y 41 1o L
j Or decrease (-, in the high school populstion in Man-

he period of national upheavel caused generally an in-

crease in birth rates. The increase in birth rates during World War II

1955 +2,810
1956 +2,17h
1957 +1,736
1958 +2, 061
1959 +3,127
1960 22,0623

1 Data compiled from Depsrtment of Education Reports.

2 Date compiled from Department of Education Reports.
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The rapid increase in the student high school population from
1953 to 1956 caused a serious shortage of qualified high school teachers
and the Departwent of Bducation took definite steps to correct the defi-

e

clency in qualified teachers.

e

University of Manito
school sessilons which were eguated to the regular diploms course. In
May 1957, the special program was Ilnitiated consisting of three sumuer
1

sessions of twelve, six and six weeks respectively. The course of
study was the same as the course for the regular winter session. The
only difference in the swmer course appeared in the deletion of prac-
tice teaching. The summer school course did nobt include practice teach-~
ing under the supervision of Faculty advisors. This was replaced by
the reports of the Inspectors for the ensuing two years.

The special measure introduced in 1957 appeared to increase the

number of newly licensed teachers each year.

1 Annuvel Report of the President, University of Manitoba, 1957-58
p.131.
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TABLE XVIIIl

Attendance figures for the twelve-week course (1957-1961)

YEAR WUMBER OF STUDENTS
1957 Lo
1958 59
1959 6k
1960 120
1961 106

Although there are indications that the new measure produced the de-
sired result, the increase could not be solely credited to the new
measure. The revision of the public school grant structure, which in

turn increased teachers salaries, gave support to the higher enrol-
2 gt [&1

ment in the diploma course. The envolment figures of the Faculty of

=N

Fducation are given in the subsequent table.

1 Data compiled from Department of Education Reports.



ENROLMENT FIGURES, FACULTY OF EDUCATION

YEAR UNIVERSITY OF MANITOBA UNIVERSITY OF MANTTORA
and BRANDON COLLEGE
Regular Course Twelve Week Course
NUMBER OF STUDENTS NUMBER OF STUDENTS
Male Female Total
1935-36 19 Lo 59
37 17 31 L8
36
39 12 30 L2
iTe} 9 25 3k
Ly 5 2k 29
Lo 7 2l 31
L3 8 1C - 18
Ly 3 8 11
L5 1 ik 15
L6 5 18 23
L7 16 23 39
48 26 27 53
9 37 28 65
50 37 3k 71
51 60 2k 8L
52 ok 18 hp
53 34 33 67°
5L 20 L3 63
55 3k 62 96
56 56 35 91
57 Y] 32 72 ho
58 3k 38 72 9
59 .3k 25 59 6l
o 51 56 107 120
61 L3 36 77 106

1 Data compiled from Departmentof Education Reports.

2 The figures from 1953 to 1961 include the number of students

enrolled in the Brandon College Diploms Course



The Faculty of Education in Brandon College was established lars-

<

Do J. R. C. Evans, President of Brandon

h

ely due to the forsight o
College. Dr. Evans gained the sanction of the University Senste and
the Department of Education to begin the work of teacher education in
1952. Dr. J. E. M. Young, the first Dean of Education, assumed the
leading role in the initial development of the education diploma course

in Brandon College. In 1955, Dr. W. W. McCutcheon replace

o

Dr. Young,
as Dean of FEducation.

The Faculty of Bducation was subject to the regulations set by the
University Senate, consequently, the education diploms course has par-
allelled the diploms course at the University of Manitoba.

The Education I enrolment Tlgures for the Faculty in Brandon

College are given below.

STUDENT ENROLMENT BRANDON COLLEGE (Diplome Course)
Eduestion Diploms Course

Year Number of Students
. 1952-53 7
1953-5h 9
1954-55 7
1955-56 16
1956-57 13 .
1957-58 5 (one withdrew)
1958-59 8
1959-60 13
1960-61 11 (one withdrew)
1061-62 22 (one withdrew)

1 Compiled from the files in the Faculby of BEducation, Brandon College
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The philosophies of weny teacher educators have determined +the
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ceaciaer education bub the educstional philosophy of Dr. D.
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sociological, psychological economic forces. the organization, bthe
scope of the work and the procedures em nployed have undergone chanse

as the conditions changed in the Province. Teacher educators have

endeavored to make adjusbments as the conditions in the Province have

changed.
In 1871, the Manitoba School Act made provisions for teacher
certification but the Act failed to provide for teacher educ 1 bew

=y

cause the members of the Manitoba legislature did not see the need for

.

such a provision. The need was nob recognized due to the fact that

9

ewerged. The Legislators did

-

the trends in population changes had no

.

envisage the population changes from 1871 to 1910. However, the

P

no
leading educators were aware of the rapid chenges that were taking place
and as early as 1875, the Protestant Superintendent expressed the need
for teacher education
"The need of properly trained teachers is a great drawback
to the efficiency of most of our schools. It is a matter for very

great regret that no provision has yet been made for training
-, fag &
teachers.

ore the Legislators by the Superinten-

)

The need was constently held be
dent and in 1881, the Superintendent made & strong appeal for a teacher

education institution. The deficiencies of incoming beachers were

T the Superintendent, Protestant Section, Board of
- P.5
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ut forward; which in the opinion of the Superintendent

e rectified through a training institubion. The leading
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educators continued to urge their case upon the Legislators but the
latter failed to perceive the significance of the recommendations for
teacher education institutions. The persistant efforts of the Super-
intendent finally produced results in 1882.

Until 1882, the improvement of the teacher came through waste-

ful experimentation rather than through speciel traininsz. After 1882,

o

the best teaching results were envisaged through Normal Schools which
were considered the agenciles capable of providing the necessary profes-
sional training. The value of teacher education was expressed by a
leeding educator in the subsequent manner.

"AlL competent authorities agree in theopinion that a course
of special training in the theory and practice of teaching should
be insisted upon as a prerequisite to the occupation of teacher.
In no department of school economy is there a greater waste of the
public money than in the employment of untrained teachers. My own
experience and observation in the direction and supervision of
normal schools of all the different descripbions known among us,
and of city schools lead me to conclude that during the first
years of service, the trained teacher is worth about twice as much
as the teacher who has had no professional training.

The Normal Schools were considered to be exclusively professional
schools in 1885, Although, academic requirements played a significant
role in the selection of candidates, collegiate departments of the
public schools assumed the responsibility of academic instruction. The

purpose of the HNormal Schools had three dimensions.

1 Report of the Superintendent, Protestant Section, Board of
Education, 1881,

2 Report of the Superintendent, Probestant Section, Board of
o

1885, p.56.
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“A. TO TRAIN TRACHER

Education is a sclence and an art. Scilence consists in
kmowing, art in doinrr° The teacher should know child nature so
well that through the art he practices he may do his share in
bringing sbout the resul -ich an education hs intended to
accomplish, viz: <©he giving a child command of his physical,
mental and moral powers.

=

B. TC ELEVATE THE EDUCATIONAL IDEALS OF THE FPEOPLE

The people of this province desire good public schools.
T wt they have clear ideas of what a good public school is cannot
so readily uffirwea, They are so occupled with matters per-
iqi to material progress that they are likely to devote little
time o the c0ﬂ51deraoloa of those pertaining to intellectual
advancenent. The Drosperity of the Province demands that the
one shall keep pace withthe other. The ormal School, through the
Institute and the Press, undertakes to keep, so far as it can,
this fact before them and to elevate their educational ideals.
The Institutes that conducted during the summer months in the
smaller towns afford the people opportunities of seeing advanced
nmethods of teaching and cause thewm to value trained teachers wore
highly. At the public meebings held at the close of each ingti~
tube prominent educationists address the people on the claims of
publilic education, on the best methods of promoting the welfare
of the schools, on recent legislation, and on the educabtionsl
experience of other countries. The Presz by publishing these
addresses and contributed articles on similer topics helys te

1 o

o“D"

N

cducate public opinion. IHow these 1nstitutcs are valued may be

inferred from the fact that there was not sufficient time to
visit half the number of places ring for them.

C. TC ASSIST IN FORMULATING A BODY OF EDUCATIONAL DOCTRII

There is every year an increasing nuwber of investigator
in the field of educational science. New idess, new methods are
promulgated. These need to be put to a practicsel test. The
Hormal School; through its experienced teachers, can do this work
wmore ezfeCulvely, more economically, and diffuse the results more
widely Than any other agency. mbrouwh it the successful experi-~
ments of the few may become the common property of the many. While
doing this very necessary work and while making an independent
study of educational science deductively and inductively, it is but
reasonagble to expect that some new applicatioans of old principles
will be made, some new methods of instruction invented, something
added to that hody of educational doctrine which is surely if slowly
forming, and which will eventually elevate teaching from a vocation
1o a profession.’

1 Repor} of the Superintendent, Frotestant Section, Board of Educa-
tion, 1885, pp.59,60



In 1890, the changes in bthe Public School Ack did not alter the

basic function of the Hormal Schools. The professionsl preparation

of teachers remained the wain purpose but the Advisory Board defined

direction when the new Normal School syllabus was drafted in 1891. The
al

emphasis in the syllsbus was Pplaced in three major aress: hist tory of

on. In the firsht-

f._h

education, science of education, and art of educat
class course, the three major areas received equal attention but in the
second-class course the emphasis was less on history of education and

science of education. In the third-class course the major ewphsasic was

From 1890 %o 1910, there was a gradusl shift in policy which was
caused by the changes in the course of studies in the public school
system. The Advisory Board expanded the public school curriculum with
the addition of new subjects to the course of study. The Board retained
the established subjechs even though it added new ones and as a result,
the public school course of study was more dewendin ng for the pupil angd

the teacher. The table illustrates the Preceding point



1890

Reading

o) ue.._llﬂ.’)
Composition
Crammar
Arithmetic
Bookkeeping
Writing
Geography
English History
PhVo .:.OlO 2

all the subjects,

ing. At £i

as special studies.
the special studies became classified with the art of

Greater emphssis on the art

TABLE XxTL
SUBJECTS OF THE PUBLIC SCHCOL CURRTCULUM
1891 1893 180l
Reading Reading Reading
Speliing Spelling Spelling
Composition Composition Composition
Grammaxr Crammaxr Grammar
Arithmetic Arithmetic Arithwebic
Bookkeeping Bookeeping Bookkeeping
Viriting Wribing Writing
Geography Geography  Geography
English History Englich Hsty Eng. History
Physiology Physiology Physiology
Morals Morals Morals
Literature Literabure Literature
Algebrs, Algebra Algebra
Physics Physics Physics
Can.History Can. History
Botany Botany
Buelid Euclid
Music Music
Agriculbure
Temperance
Drawing

The

wore emphasis was

rractice was

Well,

School T dunaclon in Manitoba
of Manitoba, 1939,) ».150.

"The Advisory Board In
. (Unpublished

continued until

of education could

1kh9

rithmetic
Bookkeeping
Writing
Geography
English Hisvory
Physiology
Morals
Literabure
Algebra
"Dhys ie

Can. ﬂwstory
Botany
Euclid

Music
Agriculture
Temperance
Drawing

Nature Study

In order %o prepare the student teacher for the task of teaching
adually placed on the art of teach-
rst the methods courses for +the new subjects were classified
the early 30's when
education subjects.

only be given at the

the development of Public

Magber's

Thesis University
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cxpense of the two other major fislds. History of Education courses

were reduced gradually and by 1931, wany of the courses were optional.

=

In 193k, History of Education and School Management courses were again

made compulsory. In 1941, History of REducabion was removed from the
course of study. Only School Management, Principles of Education and
Pgychology remained from the two major fields, Science of Education
and Hisbory of Education.

The general trend in emphasis over the period of years indicates
g definite change in basic philosophical views on teacher education.
In 1893, Dr. McIntyre made the { following observations.

"An increase in the scholarship of some of those who
present themselves, in the direction of a wider acquaintance with
general literature, would ensble the school to do much more effect-
ive work than is now possible. But, although the work that is ab-
tempted is affected by the wide differences in the age, experience
and scholarship of the students, its general nature is determined
by the needs of the public schcols of the country. Most of those
who graduate enter rural schools, and their work is for the most
part with junior pupils. Hence it is necessary for the Normsl
School in its instruction to have specisl regard to the work done
in the lower grades. This, however is no mis fortune, since the
principles of teaching are best illustrated by reference to Junior
classes. The discussion and application of these principles lead
to the great studies of a Hormal School, the Science of Education,
the Art of Education and the Hisobty of Lducauloa,

5
o

Nothing is more important for the teacher than clearly
defining in his own mind the aim of education. Because of misap-
prehension on this point, the almost universsl effort of the school
in the past has been to produce finished scholars rather than good
men and good women. The products of education should not be only
knowledge and skill, but power, self~emancipation, character. The
teacher vho would secure such products in the lives of his pupils
wust understand the laws of development of the human mind, must bhe
able to estimate the value and determine the order of stuQLee and.
e““fCT ses, rise ebove custom and imitation, end in everything re-

e his practices to the principal revealed throuch the study of

£5LL

la
chysiology, psychology, logic and ethics. These are the Ffoundation



studies in a Hormal
vrinciples may hexe
be assented to, they
necessity of l;miti45
dependent work may be

.

nted out

T

ORYEW .

[eTEN=N

]

[oTIN oy =
o0

3

&
£

s

H
o

N
i

o
o

A wd
QM

o

®

ook

o

i
]

k]

¢

bl
3
®

=
=

¢ o b
.

h
x
b
6]

f

O cw o

A
B o

5 R

1

—t

I practice. It
hasize the art of ©
had some
of -
not to be thought
can be any exhaustive
ebhics and logic; but
Tar as they had wedag
Hone of the

[ T i R O]

l._‘x

S
P
those Tno have
the sbtudy

(O

e‘/
1
|93

L
(%

o
v

of Tthese sci
can be reviewed and

physiclogy, aest hOulcs,

iences in s0
¢l interpreted.

should be studied for its own sa

bear1n°°°2

FPifty-six years later, the teac

"
(V3

o
ce

o
[ERmEN

2) alance in th

3

(&4 st

sain

-

TO m e proper

Education and the Art of Educstion referred to by Dr.

the Department of Education,

e

NG i

the Department of Education,

010 bear
instructiocn
ut reference o

h

ke, bult because o

Education,

O
-y

B

P ok
=<
3

[¢]
<

0 R
O

«
ch

I._h
3
l——‘ 68

in me
the scie
is fo¢nd
eac
pe
he
a

e
v

sC
f

MeInt

yre.

@)

[N}
0]

O ¢t ¢
o
ct

o @ <@

i
ol
i

&

cr

e

nces
th

at

Pp.22,23.

school-~
thods n

(=5
e

I

o2}

[}

e

1.._1

,-_,
L

2!
]
[
Qo

[
[

%

4

sacn

OO

oz‘y be
7L l(,(l




-
U1
no

are strong indications that this balance is being disturbed. Art of

Education appears tc hold such a prominent position in the course

[
e}
l»,

chat the two other major fields are over-shadowed sericusly.,
The emphasis on Science of Fducabion snd History of Education has been

reduced consequently the Artof Education courses lack psychological and

The personal guslities of student teachers have received exten-

.

sive congsideration on the part of teacher educators. Competence depends
on the personal qualities of the teacher in =2ddition Lo the professional

training., The background of experiences

of meturation are factors which play a significant role in the profes-

gional training of student teachers.
The teacher educabors in 1882 set a regulation which has re-
mained in force until 1960 with only a slight modification in 1916.

In 1882, the first sdwission regulations required the candidates to be,

=

males eighteen; if females sixbeen years of age. In addition the

1
candidate was required to have good moral character.~ By 1893, the

ad o

teacher educators realized the immaturity of student teachers which is

indicated in the folliowing observations made by Dr. McIntyre.

"The age at which persons are permitted to teach in +this
Province is, for ladies sixteen years, and for gentlemen eighteen
years. This may be a necessary provision just now, but at as early
g, date as possible the sge limit should be raised. It is = mistake
for any one to take charge of a school who is not old enough to
btake a serious view of life, or who cannot appreciate the respon-

= Na i

sibilities of the Teacher's office. The extreme youth of many of

1 Report of the Superintendent, Protestant Section, Board of
Education, 1862, p.0.




those who attend the school from year to year prevents them Trom
ecelving the full benefit of the instruction given."

The immature student teacher has been at & disadventage in two respects.

%

The immeturity hinders the student beacher in recelving the full ben-
efit of the courses and the student is not ready to assume the full
a class room bGeacher after the professional course
In 1916, +the Advisory Board established the policy that all

female candidates were required to be eighteen years of age. This

requirement has not chenged since 1916. Since 1916 there have been no
further wodifications in the policies related o age. It is true that

1

maturity cannot be guaged enti irely by age; since there are many other

0

factors in the consideration of student maburation. However, age is
one very important factor which debermines the Type of academic and
social experiences of the student which provide the basis for maturation.
3

The general qualities of teacher candidates

eriod from 1882 to 1960. Teacher educators

o
iy
6]
s}
€]

concern throughout the pe
have recognized the imporbtance of personality characteristics in teacher
preparation. In 1900, Dr. MeIntyre made reference to rather signi-
ficant personality attributes.

fotwithstanding all that High Scl and Normal Schools
i ] v sh

5
might do, it is impossible tha 3 Uld fit some persons o
the calling of the teacher, for some have been denied by nature,
home env 1ro1nent or self—culture, the possession of these qualities
which are essential to men and women vho are 40 mingle with 1littlie
children. The listiess air, the peculiar speech, the rude or awkward

of Education, 1893, p.ko.
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acadewic grounds, has
commitbee on Hormal School Admissions reported to the Advisory board.
*The cowmm

raising some
stfactoxy, po
&5y

o teach. "
same year the commitlbee recommended To the Advisory Board that
doubtful candidates were t0 be interviewed by the FPrincipal of the

Hormal School. Thus
teacher education institution.

One Tactor remains Tundamental in the selection of teacher can-

didates. The Admissions Committe hould concentrate on the sccial and

I
423
>
@]
<

educational changes within our soclety which will determine the primery
roles and the secondary roles of the classroom educator. The defined

roles would have & bearing on the selection of candidates; in that,

the candidates selected for teacher educabtion should have the poten-

tials to prepare for the defined roles.
1 Report of the Department of Education, 1906, p.2h.

he Advisory Board, January 26, 1934, p.1o2.
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PRINCIPLES GOVERNING TEACHER EDUCATION DEVELOPMENT
Teacher educators face the same” fundemental problem today as the
educators faced five decades ago. Dr. dMcIntyre pin-pointed the fundamen-
tal problem in teacher education in 191k,

"It was impossible in s country developing so rapidly, to
bursve any other course than that adopted, according to which +the
organizations and activities of +the Training Schools were modified
from time to time to meet the changing conditions of sebtlement.

No one could foresee, even in a dim way, the scope and nature of
the work that would be demanded when the land became settled, and
centres of population fixed.”
To forsee and predict future needs is very difficult. Yevertheless, it
Ticant treads related to education are identi-
Tied to the maximum degree possible,
The growing complexity of our society gives rise %o manv prob-
lems which are experienced collectively. The problems could be class-

ified under headings: +he increase in population, the repid techno-
1) M b

logical changes, +the discovery of new forms of energy, the extension of

Imowiedge, the rise of

=]

ew nations and the world-wide rivalry of

)]

ideologies.=
The public school teachers must take inbo consideration the

1 3 -

trends in the society because the learning experiences in the clasg-

by

oom ere designed to meet the needs of +the soclety. Ia turn, the teo-
cher educators carry the responsibility of preparing teachers who will
be able to provide the learning experiences.

The complex society influences and problems will alber the role

n

of the classroom teacher. These roles will in the future excead the

1 Department of Education Report, 1913-1L, p. ks

«
P

2 J. L. Trump and D. Baynham, Guide to Better schools, Chicago;
Rend McNally end Company, 1961, v.3.
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tresent roles. During the last decade studies have been conducted o

determine the present roles of the classroom educstor. This informaiion
- I 1 ER s . =R - lr-
would indicate the trends in the roles of the fubure teacher. These

need for further evalustion of our vresen

m

s8ix major roles™ indicate

1

teacher education progrem.

. Director of learning
. counselor and guidan

ce worker
nediator of the culture

member of the school community
liaison between school and community
merber of the profession
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preparation of teachers will require a longer period of time

-
than the time presently allotted. A one~year program makes rrovision
for enough time Ho start the students on the art of education, but this

oes not provide for a thorough background in history of education and

o

the science of education. The background informetion in history of

P e

jucation and in science of education will be much more significant for

4

the classroonm educator of tomorrow.

The ensuing quotation provides a general suamary of the current
teacher education trends.

"lJone of +be various wrograms for teacher education has

dren whom the teachers w1ll teach. The var'ables are oo comalcx;
the results cannot be known until the teacher has taught for many
years; and there is insufficlent agreement sbout proper goals of
education.

There is, however, widespread sgreement that any sound

1857, San Fraencisco:
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- Paul Woodring, "A Century of Teacher Education,” Th
dumber 2, October 1962, .50

Digest, Volume
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(1) The ex

eminer st each of ucd
in & sepsrate eaveTUQ
(2) The Fresiding examiner shall heve responsible charce of
the papers, and esch envelope shall be opened by him only at the bine
cated in the time teble, and inthe presence of the candidates.

he necessary stationery ready at the proper
o) dwaﬁruns} O?'book” having reference

5 nave been removed from the room, and
shall sssign an isolated position to each C”l@idﬂﬁe,

L} Pu metually at the time appointed for the commencement of
the examinabion in each subject, h— shall distribute the question
papers Lo the candidates and at %l spiration of the allotted time,
shall cause the candidates to stop writing and o hand in their papers.

(5) The presiding examiner shall be present in the room during
the whole of the time appointed for easch subject.

(6) In the event of a candidate copying from another, or
allowing another to copy from him, or Bahxng i to the roow in which
the exemination is held any books, notes, or anything from which he
can derive assistance in the examinabion, it shall be the duty of the
presiding examiner, if he cbteins clear evidence of the fact at the
time of its occurrence, to cause such candidate at once to leave the
room; neither shall such candidate be permitted to enter during the
remaining part the exemination, snd his name shall be struck off
the list of candidates. If, however, the evidence of such copying
be not clear at the time, or if it be obtained after the conclusion
of the examination, the examiner must report the case to the Super-~
intendent.

{7) At the close of the examination the Fresiding examiner
hall secure in separate parcels the papers in each subject and shall
orward the package containing these parcels to the Superintendent of
sducation together with the surplus examination pap ers, and an alpha-
betical list of the names of the candidates, males and females separate,

o

and necessary information as to age, etc., place opposite each number.

oy w

1 Report of the Superintendent, Protestant Section, Board of
Education, 1685, pp.5.1,52.
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IT RULES 70 BE OBSERVED BY CARDIDATES

(1) Ceandidates in preparing their answers, shall write on
ide only of each ncet, placing the nurmber of each page ab the
top in the right hand corner daving written his nsme at the bottor

T each page, and having arranged his answer papers in the order of
he gquestions, each candidate shall Fold his papers once across Lrom
he bottom upward, and write on the outside, on separabe lines.

1) the name of the place of examination, (2) his name, (3) the class
T certificate for which he is candidate, and (L) the name of the

(2) Candidates shall be in their places punctus, 1ly at the
appolinted time, and shall, when the order +o stop writing is given,
obey it immediately. No candidate shall be permitted to make any
alterations in his answers after they are once handed in; or to put
in supplementary answers, and no extrs +time shall be given those who
arrive late.

(3) Any candidate Found violating the provisions of regulation
6, as sbove, or giving or receiving assistance of any kind in the
xamination, shall be reportved to the sSuperintendent by the presiding
exeminer.

candidate shall, upon the
£

T first day of exam 'naﬁiOﬂ
dan examiner, a slip of pa n

1. Age on last birthday.

2. Kind of certificabte last held (if any) and where
obtained.

3. Neame of Normal School (if any) where trained.

L. Length of experience in teaching.

5. Name and address of person signing certificate of
moral character.

6. Candidate's name in full

T. Candidate's pogt-office address.



Year Session  Males Females Total  Aversge  First Second
age Class Class

1882 lst 2 6 i 19

1683 2nd 2 6 8 23

1583 3rd 5 10 15 17

168k bt 5 15 20 20

1884 5th Y 19 23 19 2 13

1885 6th 17 21 38 21 3 2L

1886 Tth 12 19 31 21 7 21

1887 8th 2l 20 Itk 25 10 34

13868 9th 17 25 hp 22 18 23

1889 10th 8 03 31 21 5 25

1890 11th 12 12 2h 22 ] 15

1891 12th 22 L6 68 21 11 57

18¢2 13th 2l 35 59 23 5 5k

1893 1hth 36 36 72 15 57

The table omits the 694 teachers who received training in the
Provincisl Normal School during the short sessions for the third-class

teachers.




The tables indicat
of sessi
Ho. of Students at

Instructors

e the number of MNormal School Inst
ssions and the attendance figures.

Long Sessions

4.

TABLE I+

Students at Numb
o)

Short Sessions Long S

-t
(o))
1

ructors, the number

er of Tumber of
essiong Short Sessions

Yegr Prov. Local

1883 I 16 2

188k 1 35 89 2 P
1885 1 31 93 1 L
1886 1 38 83 1 3
1887 1 31 99 1 1
1888 2 Lo 108 1L o
1889 2 35 iz2 1 3
1890 2 28 59 1 2
1801 2 5 o7 iz2 1 5
182 3 12 60 153 1 6
1893 3 9 63 85 1 4
189k i 8 75 1ok 1 5
1895 b 9 189 1ko 2 5
1896 L g 136 102 2 5
1897 i 9 1h3 101 .2 i
1898 6 9 18k 20k 2 5
1899 6 13 37 2h7 1 7
1900 6 13 66 197 2 7
1901 7 13 90 161 2 7 7
1902 7 ik 86 23h 2 7
1903 7 1h &2 237 2 7
190k 7 1h 129 261 2 7
1905 8 18 171 320 2 8
1006 6 1k 148 328 2 9
1907 5 1 128 272 2 - 8
1908 5 10 131 279 2 8
1909 5 10 136 312 2 7
1910 5 10 122 381 2 9
1911 6 11 126 502 2 11

L1 Report of the Department of Education, 19CL, p.6.
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The table shows the number of students atbtending the normal courses in Winnipeg

and Brandon College. (1942-1960)

Partial XII

153

225

NUIDbEY with
HNumber of Number Conditions in Academic Status
Year Hale Female Tobal|Withdrawals|Successful {Normal Subjects Full XIT

19&2-43"V35;’ 268 | 303 10 272 17

1gh3-hh 15 1301 | 316 21 249 Ll

1okk-bsl 9 237 | 2uh6 6 228 5

19h5-L6] 36 236 | 272 8 235 2h 145
19h6-4y 9i 279 | 370 10 315 Ll 199
10h7-48) 98 1289 | 387 2h 329 33 213
1048-ko} ¢6 {301 | 397 15 315 5k 190
19ko-50, 93 1267 | 360 15 314 31 . 192
1950-511 79 287 | 366 5 312 hg 213
1951-521 12k  |305 | h29 5 352 72 20k
1952-531100 {287 | 387 7 320 S5k 137
1953-54] 85 357 | hk2 5 339 o7 7T
1954-551158 [L40o8 | 566 15 356 19k 208
81955-56{190 the2 | 652 1L hog 136 256
1956-571 131 Lok | 555 18 391 139 211
}957-58 131 {470 | 601 19 431 150 238
1958-591179 | 5hk | 723 2k 529 16k 293
1959-601195 495 | 690 21 489 173 296

a Note: The figures from 1957 to 1960 include the students in the Brandon

~ College, Teacher Training Course

1 Compiled from the Department of Education Reports 1943-1960
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The table shows the number of students attending the six week emergency
teacher training course and ‘the number of permits issued each year under

the auspices of the Department of Education.

Year Numwber of Students Number of Permits Issued
1939-ko el
1940-41 129
1941-k2 300 389

1943 15 575

19kl 308 6l

1945 Ly 654

19L6 525 132

19h7 562 871

1948 Skt 795

19h49 505 721

1950 575 657

1951 L23 634

1952 358 568

1953 315 556

1954 373 567

1955 375 438

1956 297 335

1957 177 26k

1958 13k 3k0

1959 i71 235

1 Data compiled from the Department of Education Reports, 1939-59



APPEIDIX G

The table shows the number of Teachers employed and the professional
status of the teachers (1883-1960).”

TEACHERS EMPLOYED AND STANDING

Humber
of Collegisate Class Interim Special
- Year Teachers Male Female Certificate lst 2nd 3rd Certificate Permits Certificate

1883 246 123 123 g 37 77 88 35
188L 359 170 189 b7 118 138 56
1885  L76 231 2h5 5 Lt 148 200 75
1886 525 24o 283 7 L 1k8 236 81
1867 581 285 296 7 55 149 255 186
1888 675 267 L08 8 62 190 295 159
- 188¢ 668 320 348 9 7L 207 258 137
1890 8Lo Ls1 389 5 68 279 369 “12h
- 1891 866 hi2 L5k 6 886 318 Lik iy
1892 92 . 390 512 g 86 392 3kl Th
1893 997 435 562 10 ok 4L8 392 53
189k 1oLy 500 547 15 126 L6y 383 56
1895 1093 570 523 18 121 525 395 3k
1896 11k3 585 558 20 150 539 Lol 43
1897 1197 601 596 23 219 625 319 11
1898 1301 o5k oLy 25 22k 658 379 L
1899  1h7e 581 8o1 28 255 743 L3k 12
1900 1596 582 100k Lo 2h3y 767 Loy b
1901 1669 618 1051 ) 267 725 54l 90
1902  18hg 629 1220 Li 269 903 Lhk 139
1903 200k 328 1466 50 261 853 591 39
190k 2218 682 1536 53 268 981 5863 333
1905 2272 597 1675 59 20 1092 602 279
1906 2365 596 1769 66 256 1103 626 21k
1907 2480 595 1885 58 261 1368 567 226
1908 2520 598 1928 56 240 1350 o6ke 238
1909 2662 637 2025 59 280 1331 799 187
1910 277k 621 2153 80 273 1hs2 718 251
1911 2868 651 2217 85 305 1283 938 257
1913 2964 500 2Lk 99 254 1278 1153 180
191k 286k L78 2390 70 26k 12h3 113k 153
1915 2976 598 2378 93 298 1359 1130 g6
1916 2291 hol 2500 1Ck 260 1611 889 L5
1917 302k 530 2hok 121 2kl 1439 1026 140 52
19186 3097 524 2573 &1 251 1603 8hg 180 53
$1920  3k479 669 2810 103 365 1758 316 376 61
11921 3708 796 2912 14O Lo9 1928 965 331 75

1l Compiled from Deparitment of Educabion Reports, 19C1L-1961.
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Hunber
of Collegiate Class Special
Year Teachers Male Femsle Certificate 1st 2nd 3rd Certificate Permits Exchange
1922 3893 g2k 2969 152 hoz  2lho 9l 78 ol2
1923 3936 1046 2890 175 560 219k 1035 85 52 o
1924 3980 953 3027 220 6Ly 2212 980 90 66 3
1925 Lo28 815 3213 225 713 2208h 84l 80 100 11
1926 wo67  8hg 3218 287 818 2335 751 &9 66 8
1927 Lhoos 821 3275 295 926 2357 688 85 33 7
1928 . 4189 797 3392 308 1050 2648 370 85 30 6
1929 hore 832 3L4C 333 13kl 2682 129 85 30 2
1930 1378 831 3547 333 1368 2819 T3 87 30 1
1931 hhp7 881 3546 350 1ko6 2839 72 85 17 8
1932 Whps 921 3504 366 1582  27k8 20 62 7 6
1933 Lho6 955  3hs5L 56k 1198 2581 62 1
1934 h396 9ok 3ho2 575 1296  2kot 55 3
1935 4396 1102 3294 589 1388 2356 56 5
1936 hhot 1172 3253 076 ko1 2267 72 10
1937 W58 1170 3288 70k 1599 2077 76
19368 Lisge 1158 330k 726 1657 1992 &7
1939 hh57 1192 3265 773 1755  10hY 80 2
1940 hlg7 117k 3323 781 1911 1705 79 21
1941 hhol 1138 3353 776 2013  1hon 80 129
1942 Lh8k 1057  3Lk27 730 1958 1329 76 389 2
1943 Lhoz  9h2 3LGO 706 1914 11h0 &7 575
1okl L35k 778 3576 681 1938 1039 55 okl
1045 k353 803 3550 o860 2027 923 69 654
1946 L5 920 3555 66k 2146 852 &1 732
19k7 L5568 1028 3540 673 2127 792 105 871
1948 L595 1135 3460 ik 2272 684 96 795 N
1949 1683 1251 3h432 758 2406 699 gL 721 5
1950 4811 1hok  3hOT 775 2570 693 111 657 5
1951 Lool 1405 3556 860 2723 626 115 o34 3
1952 5118 1L05 3713 908 2839 666 122 560 5
1953 5325 1528 3797 931 3062 606 107 556 3
1954 5560 1597 3963 1001 3219 661 112 567
1955 5837 1668 4169 1055 3584 olk 116 436
1956 6080 174k L4336 108h 3905 62k 132 335
1957 6345 1866  LhT9 1129 4176 6hb 130 26h
1958 6645 1985  L660 1170 L361 62k 150 340
1959 6919 2089  L830 122k Looh 618 178 235
1960 7300 2283 5017
1061 7622 240k 5128
Elementary School Secondary School

I vears college opbetber Others Collegiate Cert. or better Others
1960 126 5022 10L1 811
1961 hhy 5165 1218 798




A

APPENDIX &

=

Factors in Teaching Competence

1. 1 Director of leamning

Adepts psychological principles of learning to individuals and

groups in providing:

1.1l Bffective and conbinuing mobtivation.
1.111 Recognizes and utilizes pupil interest, abilities,
and needs.
1.112 Utilizes pupil experiences and life situations.
L1.113 Draws on interest appeal of the subject matter
1.11Lk Uses intrinsic motivation primarily.

D
Ol

|

A variety of learning experiences.

Effective practice procedures.

Effective review procedures.

Experiences which possess meaning and structure for the pupil.
For effective transfer

For individual capacities of pupils.

= p o
=] O\ = o

e S S e
R

°

1 L.2 Adapts principles of child growth and development to planning of learning
f fo] {3

activities
L.21 Adepts lesrning experiences 1o needs and capacities, recog-
nizing

1.211 A developmental sequence of growth
1.212 Social dynamics in children's groups
1.213 Home influences
1.21Lk Community influences
2 Provides for differentiated activities and assigmments
3 Observes principles of mental hygiene in classroom activities
L Demonstrates intelligence in problems of pupil health and
hygiene.

}_J
o

Maintains an effective balance of freedom and security in classroom
1.31 Demonstrates ability to plan cooperatively with pupils

1.32 Develops increasingly pupil leadership and responsibility
1.33 Provides democratic classroom organization and procedure
L.331 Large and small group activities

1.332 Opportunities for leadership and cooperation

1.34 Provides opportunity for independent critical thinking

1 1.3k1 Emphasis on freedom of expression, open-mindedness

1.35 Provides for wide Participation, at various levels of ability
1.36 Provides opportunity to develop attitudes deemed socially,

psychologically, biologically desirable.

1 Kinney, Lucien B., Measure of a Good Teacher{Stanford: California
Teachers' Association, 1952,) p.23
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Demonstrates effective instructional procedures

1.41 Skill in meking assignments
1.42 Presentation techniques
1.43 Discussion technigues

1.4h Effective development of pupil par
1.h5 Stimulation of individusl imterest
1.46 Skillful use of supervised study

l Lcl Providing facility for study

<162 How-to-study technigques

ticiy
oy

GE an

1.h47 Developlag sell—bvaluauloa procedures
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tive activity

Plans learaning experiences effectd ively
L.51 Leads pupils ©0 define acceptable objectives
L1.511 Por the longer units
1.512 For daily classwork
1.513 For special class activibies
1.52 Integrates subject material and teaching procedure with
pupil need through selectiocn and Oorganization of:
1.521 Subject matter content
1.522 Learning experiences
1.523 Matberisls of instruction
1.53 Selects, makes and utilizes multisensor ¥ 1eu¢nrnb aids.
1.531 Blackboards, Bulletin Board, flat pichbures
1.532 Models, specimens, exhibits
1.533 Radios, recordings
1.534 Filws, slides sound
1:535 Collabteral literature
1.5351 Teaching Use of Library
1.5352 Utilization of references and suppleme
1.5353 Utilization of reriodicals and news p aper
1.536 Resource personnel
1.537 Community rescurces
L5371 Life and home applications
L.5372 Use of Community surveys
L1.5373 How to study +tae community informally
Is effective in classroom management
1.5l Routinizes sctivities where appropriate
1.52 Demonstrates careful planning in handling material
1.03 Uses time erficiently
1.0k Controls physical aspects
1.05 Is sensitive and competent
Uses di gtic and rewedial proceduy
1.71 Is mi Lagnos
fields
1.72
1.73

o

equipn

e

nen’y’
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1.82 stand rement tests
1.821 a1 ~icm the more common ones in ner Tield
1.822 lect the ones appropriate for the occazion
1.823 r them
1.82L their results
1.825 resuits effechively
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A (perier £
2.2 1Is competenx to colle»t aaﬂ utilize uignificant COUﬁSellﬂb data
2.21 Can administer sptitude interest and intelligence bests
2.22 Can interpret results of such teshs
2.23 Keeps records suitable for personal guidance
2.2L Maintains effective relationshi ip with homes
2.3 Can vutilize suitable counseling techniques
2.31 Is familiar with individual and group technigues
2.32 Differentiates between directive and non-directive counselin
2.33 Employs adeovete informabional and diagnostic procedures
2.34 Recognizes own sbilities in counseling
2.341 Understands symptoms of maladjustment
2.342 Refers severe cases to specialist
2.35 Understands basic principles of effective counseling

3. A medistor of the culture
3.1 {an direct individual and groups to signi

)

of classyroow learalng

.11 Cen utilize his field of subject ma
standing of soclal and economic pr

12 Can develop an understanding of the
his own fileld of subject matter.
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3.3 Develops an understandi
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Draws on an experiential background to enrich culbural growth of
groups and individuals.
ng and apprecistbion of current social problems

3.31 Is able to identify key problems, describe their inter-

relationships and define the issues.
3.32 Develops in puplls a desire to find democratic solubions

to current social problems.
Can direct pupils in learning to use those materials from which

i
-

¥
de

they will continue to learn after leaving school
3.41 Knows source of current informsabtion
3.42 Can teach effective procedures for using current materials

as sources of informstion
3.43 Can plan learning materials which necessibate the use of
current waterials
3:bl Can evaluate the progress of the current materials
Can develop puplil attitudes necessary for democratic pax
in soclety
3.51 Through pre-planning of teaching uanit
3.511 Knows an ef“ectlve unilt structure for the problem approach
3.512 Is familiar with maﬁv *}pas of classroom activities
3.513 Has & resource of related projects suitable to in-
dividual aifferencco 50 that the problem becomes personalized
3.514 Can list oubcomes useful as bthe basis for teacher evaluation
3,52 Through teacher-pupil planning
3.521 Develops the problem in terms of pupil needs and interests
3.522 Plans and directs research so that each pupil may make
a. contribution to the group
3.523 Plans a culwminating unit that will
use of avedilable resources 8ﬁd tale
3.524 Provides for evaluation that will e
progress.
Can develop pupil skills necessary for effective pasrticipation
in a democratic society
3.61 By developing effective discussion practices
3.611 Knows discussion techniques
3.6111 Types of discussion

rogram
icd Ocu;ﬂ cn

Y
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necessitate full
ents

3.6112 Preparation for discussion
3.6113 Effective discussion
3.611h Evsluation of discussion

3.612 Has the skills for carrying on discussion

' 3.6121 Stimulating discussion

3.6122 Following through sheps in thinking
3.6123 ‘onﬁucﬁimg self-evaluation
3.6124 Securing effective parbicipation

3.613 Has the ability to develop these skills in the pupils
3. 6131 Recognition of the steps in thinking
3.6132 Effective participstion procedures
3.6133 Effective self-evaluation



177

3.61L Can develop pupil discussion leaders
3.6141 Knows the role of leader
3.6142 Underst nis responsibilities of each at different
steps in the discussion
3.61L3 Aids pupils to sppreciate thesefactors
3.61hL St o growth in role
3.6145 Di £ vation for role
3.62 By Developing intelligent commitﬁee participation
3.621L Uses the COJﬁlbt as a leerning experience
3.6211 Develops technicques of committes organization
snd 1 n
3.6212 Aids puplils to progress
responsibilities
3.6213 Recognizes and meets
3.621 Prevents exﬁxOLJJcﬁon of
3.6215 Stimulates, ¥ Az
3.6216 Svsluates effectivencss of
pation
'D\ 1

Ly T Eo [N N e om JORE T PR A oo POT T e
L022 Use the commititee ag a contribubion to claszssroom sctivities
o ]

Preplens in terms of needs and aval e
ce
3.6222 a 4o the total Trogram
3.6223 dividual and group contributions
3.63 By Developi v participation
3.631 Knows resources, ond key peownle
3,632 Knows ons of subject matter and how
P PO | -
L0 G
3.633 Tas & nning, for follow-up, for
adapting J ividusl
T ARl T sanei i + VLoV reso e whnich are
3.634 Is sensitive to those community resources which are
for purposes of informetion only and to those which are
fields for ack il cooperation
o] g, =)
3.035 Ca 2 s 3

an evaluate the effect;vedess and the guality of
ic
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participastion and of pupil éﬂovtﬂ
3.636 Is sensitive to possible exploitation
community agencies
. A member of the school communiby
b1 Is sble to plan cocperatively on educational and sdministrative
objectives

.11 Is competent in curricular plannil
h»~9 Is competent in evaluation projects
L, 121 Definition of objectives
L,122 Collection of data
k1,123 Making diagnosis

b, 12Lh Tmproving the program
L,2 Reveals sense of responsibility for his share in the overall
effectiveness of the school
h.21 Shares willingly in administrati 3
b, 22 Participates in planning and adwinisbering exbtr
activities
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k.23 Is willing to start with schools as they are and work for
improvement

A liaison between school and community
5.1 Utilizes available education resources of the communibty in classroon

procedures

5.2 Secures cooperation of parents in school activities
5.3 Interprets the school to the community

5.4 Demonstrates

ability to assist lay groups in developing understanding

of modern education

5.5 Participates
5.51 Draws

in definition and solution of community problems
on available and appropriate school resources

5.52 Assists in defining and developing awareness in puplls and parents

A member of the profession

6.1 Demonstrates

an apprecistion of the social importance of the profession

6,11 To parents

6.12 To pupils

6.13 To other members of ‘the profession
6.14 To the community at large

Develops and

6.
6

adheres to a professional code of ethics

2
.3 Contributes to the profession through its organizations

6.31 Belongs to the professional organization

6.32 Works

effectively in the activities of the organization

6.321 Works within the organigzation through democratic processes

6.322

6.323

6.3211 Demonstrates skill in group processes
6.3212 Develops cooperation among workers in the group
6.3213 Forms policies in cooperation with other workers
6.321k Meets individual responsibilities for accomplishing
goals of the organization
Secures public cooperation and understanding in audience
situatiocns
6.3221 Speaks effectively to formal and informal audiences
6.3222 Explains topics in his special field of knowledge
6.3223 Presents controversial topics effectively so as
to increase understanding
6.3224 Participates effectively as a member of a panel
or discussion group
Maintains working relationship with lay groups and
individuals
6.3231 Finds appropriabe occasions to discuss educational
issues with lay individuals
6.32311 With lay associations interested in the
study of school problems
6.32312 Maintains contacts based on understanding
of power structure in the community

6.324 Recognizes and identifies sources of cormunity concern

on the school problems

6.3241 Enters into other-than-school problems

6.3242 Participates in other-than-school meetings

6.3243 Participates with lay organizations in analyzing
and interpreting information about schools
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6.325 Contributes to the development of an effective orgenization

6.3251
6.3252
6.3253

Contributes to activities designed to strengthen

the organization for meeting its responsibilities

Communicates effectively across subject-matter

and grade-group lines

Makes special talents available to the services

of the organization

6.32531 Writes articles for organizational purposes

6.32532 Participates in arranging for formal
meetings and convocations

6.32533 Edits and reviews materials for organiz-
ational publications

6.32534 Participates in plans of group projects
and researches

6.32535 Participates in organizational research
program

6.32536 Serves effectively as moderator, chairman,
or in other leadership roles.

SR}
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Table shows the increase or decrease in the number of students enrolled in
secondary grades (1916 - 1960).

Year Increase Decrease
1916 309

1917 Loz
1918 285

1919 224

1920 1193

1931 619

1922 211k

1923 207k

1924 73

1925 Loy

1926 184

1927 131
1928 743

1929 1129

1930 527

1931 2525

1932 1475

1933 568

1934 37k
1935 11
1936 713

1937 708

1938 k79

193¢ 509

1940 71

1941 394
19k2 6Ls5
1943 1739
194k 8 870
19k5 719

1946 1354

1947 641

1948 48
1949 710
1950 93

1951 363

1952 550
1953 1305

1954 868

1955 2810

1956 2174

1957 1736

1958 2061

1959 3127

1960 2623

I“DutaComptiedfromDepartment of Education Reports, 1916-1960
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1823

1827

1829

1833

1855

1860

1871
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List of Schools Established in Manitoba (1815-1871)

Roman Catholic Schools

Catholic Mission School at
St. Boniface

Secondary School at St.
Boniface

Schools at St. Francois Xavier,
and onthe plain.

Girls' School at St. Boniface
(St. Joseph's Academy)

Experimental Schools at
St. Eustache, etc,

St. Boniface College

Girls' schools in convents
at St. Norbert, St. Vital,
and the White Horse Plains

Twelve school districts under
the jurisdiction of the Catholic
Section of the Board of Educ-
ation. (1, 5, 6, 7, 9, 11, 12,
13, 14, 15, 16, 17.)

1815

1820
1829
1831
1833
1836

18LkL

18h7
1850

1853

Protestant Schools

John Matheson's School in the
Selkirk Settlement

Boarding School At P. Douglas
Boarding school for girls
BSchool at St. Andrew's

School at Kildonan

Red River Academy - St. John's
College

Nine schools in Protestant par-
ishes, enrolling 485 scholars.

School at Kildoman -~ Presbyterian

Five more Protestant parish
Schools

School at Portage la Prairie

1850-1860 - Many private schools began

1866

1871
1867

1871

S5t. John's College and College
School.

Manitoba College

16 Protestant Schools at the
Red River Settlement

12 school districts under the
Jjurisdiction of the Protestant
Section of the Board of Education.
(#2; 35 l“z 8: 16, 18: 19, 20, 21,
22, 23, 24.)

1 W. M. Wall, "The Advisory Board In The Development Of Public School
Education In Manitoba", (Unpublished Mester's Thesis, University of Manitoba,

1939, ) p.ko.
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Second-Class English Examination
Brandon Normal School
June 1919

SECOND CLASS JUNE 1919
ENGLISH

1. Outline in some detail your method of teaching "A Man's A Man for
A'That™. Book V. page 322.

2. Write brief notes on the teaching of Spelling - the value of the
subject ~ the method of conducting a lesson and the correction of
pupils' mistake.

3. Write a short account for a local paper of a patriotic entertainment
held in your school. Supply all necessary data.

k., Outline your method of teaching the lesson on page 39, the Beginners
Reader.

5. (a) What is a transitive verb? a clause? a phrase? subjective
complement? TIllustrate by examples of each.
(b) Outline how you would teach the Relative or Conjunctive pronoun.

6. How would you endeavor to improve the oral composition of your pupils?

7. {a) Outline your method of teaching the memorization of "The Minstrel
Boy" Book IV.
(b) What are some of the values of memorization in the different
grades of the public school?

1 Information provided by Betty Gibson, Primary Supervisor, Brandon
Elementary School Division.
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BOARD OF EDUCATION, MANITOBA
PROTESTANT SECTION
Examination of School Teachers, 1875
Programme
Tuesday, December 28th

Geography « o« v v v v . e h e e e e e e . 10 to 11:30 a.m.
Dictation and Writia e o s 6 6 o e s o & o 11:30 to 12 noon
Arithmetic . . . . . . . . . . . . . . . .. Afternoon
Reading © 5 o 6 5 s 4 5 s 6 4 see o o o e do

Wednesday, December 29th

HISTOTY o o ¢ ¢ 6 o 4 o v o 4 0 o o o v u . 9 to 10:30 a.m.

Gralfar o o o o o o o o o o o o o o o o o . 10:30 to 12 noon
School organization, etc. « o o « o . . . . 1l %o 2 p.m.
Composition « « v v ¢« o ¢ v v v v 0 . W . . 2 to 3 p.m.

Thursday, Decenber 30th

Book-keeping . . . ¢ . . . v 04 e 0 ..., 9 a.m. to 10:30 a.m.
Algebra S s s o s s s s & s o6 o s o o o o 10:30 a.m. to 12 noon
Buelide ¢ o 6 o v o 4 v v 4 4 e v e s e e .. 1tohk p.m.
GEOGRAPHY - Time -- One hour and a half.

1. Define Physical, Political and Astronomical Geography .

2. Mention the different countries of Europe, and any recent changes

in the map of that part of the world; and give the principal cities of each

country, distinguishing the capitals.

3. Trace the mountain ranges of Europe and America, and mention the
principal rivers, their courses, and where they eumpty.

L. What are the principal rivers, lakes, and capes of Africa; and
the names of some of its great travellers and explorers?

1 Report of the Superintendent, Protestant Section of the Board
of Education, 1875.
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5. What are the Principal countries of Asia, and their exports?

6. Mention all the colonies and dependencies of Great Britain, the
time and occasion of their acquisition, and their Principal exports.

7. What provinces compose the Dominion of Canada? What are their
chief cities, their rivers and lakes, and exports?

8. Give the different States and Territories of the American Union,
showing those bordering on the Dominion of Canada; and mentionthe principal
cities and towns in that country.

9. What are the inlets on the West Coast of England?

DICTATION, SPELLING AND WRITING

A ROMAN'S HONOR: - The Carthagenians were driven +o extremity, and
made horrible offerings to Moloch, giving the little children of the
noblest families to be dropped into the fire, between the brazen hands
of his statue: and grown up people of the noblest families rushed in
of their own accord, hoping thus to propltiate the gods, and obtain
safety for their country.

Their time was not yet fully come, and a respite was granted them.
They had sent, in their destress, to hire soldiers in Greece, and among
these came a Spartan, named Xanthippus, who at once took his command., and
led the army out to battle, with a long line of elephants ranged in front
of them, and with clouds of horsemen hovering on the wings.

The Romens had not yet learnt the best mode of fighting with ele~
Phants, viz: +o leave lanes in their columns, where these huge beasts
might advance harmlessly: instead of which the ranks were thrust and
trampled down by the creature's bulk, and they suffered a terrible defeat.
Regulus himself was seized by the horsemen and dragged into Carthage,
where the victors feasted and rejoiced through half the night, and test-
ified their thanks to Moloch, by offering in his fires, the bravest of
their captives.

ANALYSIS

Give soiutions of the following by analysis:

1. A man sold 4% cords of wood at $2% a cord, which was 3/k of
what he received for a ton of hay; how much did he receive for the hay?

2. Bought a horse for 20 per cent less than $150, and sold him
for ten per cent. more than $150: what ber cent was gained?
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3. A man having a span of horses forsale offered them for $480
cash in hand, or a note of $550 due in one year and eight mounths without
interest. The buyer accepted the latter offer; did the seller gain or
lose by his offer, and how much, allowing money to be worth six per cent?

ARITHMETIC

L From a hogshead of molasses, 28 gals. 2 gts. were drawn; what
fraction of the whole remained inthe hogshead?

5. What part of a cord of wood in a pile 7% ft. long, 2 £%. high
and 33 ft. wide?

6. A physician bought 1 1b. 10 oz of quinine at $2.25 an ounce,
and dealt it out in doses of 10 gr. at 12% cts. each; how much more than
cost did he receive?

7. If 248 men in 5% day of 12 hours each dig a ditch of T degrees
of hardness 232% yds. long, 3 2/3 yds. wide and 2 1/3 yds. deep; in how
many days of 9 hours each will 2k men dig a ditch of 4 degrees of hardness
387z yds. long, 5+ yds. wide and 3% yds. deep?

8. 80ld a lot of books for $480 and lost 20 per cent; for what
should I have sold them to gain 20 per cent?

9. If a men borrows $1,000 at 10 per cent interest, and with it
buys a note for $1,100 maturing in 5 mos. without interest, but which
not being paid when due was allowed to run 1 yvear 6 mos. beyond maturity,
drawing 6 per cent interest; will he gain or lose, and how much?

10. Find the value of 3V*§/6 to 3 decimal places.
11. What is a simple number, and what is a compound nuwber?
12. Whet is a Power, and what is a Roo%?
13. What is Analysis in arithmetic?
1k. What is a common multiple, and what is a least common multiple?
15. What is a Ratio -- what is a compound. Ratio?
16. Give Rules for the four following cases of percentage:
a. To find a given per cent. of any number or gquantity.
b. To find what per cent. one nuwber is of another.
c. To find a number when a certain per cent. of it is given.

d. A number being given, which is a given per cent. more
or less than another number to find the required number.



17. What is Interest, Amount and Principal?

18. Explain Simple Interest, Annual Interest, and Compound Interest.

19. Explain Arithmetical Progression and Geometrical.

20. Give the signs of Addition, Subtraction, Multiplication, Div-
ision, Decimal, Equalily, Ratio, Involution and Evolution, and explain
Rotation and Numeration.

HISTORY - Time--one hour and a half

1. Give a brief account of the different races that inhabited
Great Britain, and their permanent influence respectively.

2. State the circumsbances under which England and Scotland were
united, and Great Britain and Ireland.

3. When and by whom were the Wars of the Roses waged, and with
what result?

4. Mention the monarchs of the Plantagenet, Tudor and Stuart Houses,
and give the date of their accession to the throne.

5. Write brief notes on Alfred the Great, Saxon Heptarchy, Magna
Charta, Bill of Rights, Cromwell, Elizabeth, Naseby, Flodden, Bannockburn,
Crusades. :

-%-6. What do you regard as the decisive battles of the world?

¥ 7. By whom and with %hat result were the Punic Wars waged?

¥ 8. Give a brief sketch of the conquests of Caesar, Alexander
the Great and Napoleon Bonaparie.

9. When, why, and'by whom was Canada ceded to Great Britain?
10. Sketch the American Revolution with the causes.
11. Give any important incidents in the history of Canada.

% For lst and 2nd class teachers
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ENGLISH GRAMMAR
1. How many parts of speech are there; name and define them.
2, Give the plural of the following Nouns, and the rules for forming
iz;?éb%oaf, wish, chimney, berry, monarch, staff, potato, cameo, radius,

3. Explain Case: nawme the Cases and define each.

i, How many degrees of comparison has the Adjective? What does
each express? Compare good, tolerable, little, clear.

5. What class of Adjectives does not admit of comparison? Give
examples.

6. What is Tense? How many simple Tenses are there, and what does
each express?

7. Conjugate the Auxiliary Verbs: must, do, will.

8. How is the Passive Voice inflected? Explain the Middle Voice, and
give examples.

9. Explain the term Adverbial Phrase; give the rule for the Adverb.

10. What is meant by Punctuation? Name and give examples of the points
or marks so used.

11l. Analyze the sentence: “Of the Latin Historians Tacitus was un-
doubtedly the greatest.”

12. Parse and apply the rules of Syntax to every word of the following

sentence: “The sun rose, and from the ramparts of Quebec, the astonished
people saw the Plains of Abraham glittering with arms".

SCHOOL ORGANIZATTION AND MANAGEMENT

1. In taking charge of a school, how would you classify your pupils,
and how would you maintain order?

2, Would you use a time table? and if so, make a rough draft of the
one you would adopt.

3. How would you teach arithmetic to young beginners?

4., How would you teach a class of young children the alphabet?
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5 5. Should corporal punishment be used in schools, and if so, state
in what cases you would have recourse o it, and what kind of punishwment
you would inflict?

6. In teaching orthography, which would you prefer, the oral or
written wethod, and give your reasons?

7. In teaching a class of pupils, say under eighteen years of age,
state which of the two systems you would adopt, namely the mode of lecturing
your class, or teaching by questions and answers, and give the reasons why
you consider eitherthe latter or former mode preferable?

COMPOSITION

Write a short essay of at least two pages of foolscap, on the
benefits of a sound common school education.

EUCLID

1. What is meant by a Definition, an Axiom, a Postulate, a Problem,
and a Theorem? Give an example of each. What is meant by a Reductio
ad absurdam proof?

2. Define a plane angle, a right angle, a circle, parellel straight
lines, a gnomon, and an angle in a segment. Write down the 12th Axiom.

3. If one side of a triangle be produced, the exterior angle is
greater than either of the interior opposite angles.

L. Parellelograms upon the same base and between the same parallels
are equal to one another.

5. If a straight line be divided into any two parts, the squares
on the whole line, and on one of the parts, are equal to twice the rect-
angle contained by the whole and that part, together with the square on
the other part.

6. Giﬁe an Algebraical proof of the proposition in guestion 5.

T. Draw a straight line from a given point, either without or in
the circumference, which shall touch a given circle.

8. The opposite angles of any quadrilateral figure inscribed in
a circle are together equal to two right angles.



