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HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS ii

Abstract
Research shows that many immigrant families face challenges maintaining their
heritage languages. A heritage language is more than just a means of
communication; it embodies and transmits the cultural values, beliefs, and behaviors
of the heritage community. For an immigrant Korean family living in a multicultural
society such as Canada, maintaining the Korean language facilitates a strong sense
of belonging and cultural identity within the Korean community.

This research analyzes case studies of Korean immigrant families in Canada
regarding their attitudes and efforts toward Korean language maintenance. Through
the life experiences of Korean immigrant families, this study examines 1) the role of
the Korean language in Korean immigrant families, 2) parenting methods and
attitudes towards maintaining the use of the Korean language, 3) challenges
regarding cultural adaptation, and 4) the effects of Korean language loss within
Korean immigrant families. Perspectives from Korean immigrant parents will be
explored to examine how Korean language loss impacts the family in the context of
relationships, cultural values, and identities. Furthermore, the ability of future
generations of Korean immigrant families to maintain the Korean language will be
discussed. Finally, the study will suggest alternative approaches to maintaining the

Korean language to assist Korean immigrants in the future.
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Chapter One: Introduction

The current era is defined by increased mobility, cooperation, and
globalization. Improved information and transportation technology rapidly connect
people to one another everyday across vast distances and national boundaries
creating a truly “global village” (Archibugi & lammarino, 2002, p.99; Hermans &
Dimaggio, 2007). Globalization has had a significant impact on the social, economic,
and cultural lives of individuals (Diaz & Zirkel, 2012). Today, in the new global
village, better economic opportunities and an enhanced quality of life is within reach
of many immigrant families, which has contributed to the steady growth of
international migration (Mariana Shimpi & Zirkel, 2012).

Immigrants in a new and foreign land often experience dramatic changes that
affect every aspect of their lives (Choi, Dancy & Lee, 2013; Kim, Han, Shin, Kim &
Lee, 2005). Living in Canada as a recent Korean' immigrant, | can identify with the
cultural and social challenges faced by Korean immigrants. As part of my work with
new immigrants in the Entry Program?, | regularly encountered new Korean
immigrants. My role at the Entry Program was to help new Korean immigrants to
understand the program and translated the presentations by government
representatives (e.g., Winnipeg Police or Child and Family Services). The Korean
immigrants | met were excited for a better life in Canada. At the same time they
were anxious and worried about learning English and finding secure employment.
The Korean immigrants | worked with often came up to me to share their journey of

why their family decided to come to Canada. Interestingly, most of the Korean

! In this thesis, Korean refers to people from South Korea or the Republic of Korea.

2 The Entry program is a non-profit organization funded by the provincial government.
When newcomers arrive or become a permanent resident, they are encouraged to
take a four-week class at the Entry program. The purpose of the organization is to
help settlement of immigrants and provide basic information about living in Canada.
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immigrants who had school aged children shared a similar motivation for migrating to
Canada. Several Korean parents informed me that the primary reason for their
immigration to Canada was for the sake of their children’s education.

In 2012, approximately 329,000 foreign students were enrolled in educational
institutions across Canada; the top three source countries were the People’s
Republic of China, India, and Korea, which together made up 49% of the total foreign
students (Citizenship and Immigration Canada, 2013a). According to Li (2009) and
Ong (1999), the decision of Chinese/Asian immigrants to immigrate to North America
for education is driven by the perceived quality and status of a formal Western
education. Waters (2006), for instance, described that the Canadian education
system highlights the creativity, personality, and independent style of individuals
while the Hong Kong education system, at the time of the research, emphasizes
memorization and academic achievement. Arthur and Flynn (2011), in addition,
stated that a Canadian education provides foreign students with diverse cultural
learning as well as academic development, which enhance their employment
opportunities in response to global mobility (Ong, 1999; Waters, 2006). With the
purpose of giving a better education and future to their children, a number of

immigrant families are consistently motivated to migrate to Canada.

The Importance of English Education to Koreans

Many Korean parents believe that living in Canada and being able to speak
English fluently will provide a better future for their children. Education is highly
valued by Korean parents who believe that it is the pathway to achieving success
and social status (Cha & Kim, 2013; Jung, Stang, Ferko & Han, 2011; Zhou & Kim,

2006). Korean parents often identify themselves by their children’s success as it is
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viewed as “a reflection of their parental efforts” (Anderson & Kohler, 2013, p.207).
As a consequence, competitive pressures often lead some Korean parents to spend
substantial amounts of time and money on private education® every year. The total
private education expenditure in Korea reached 19 trillion won or 17.7 billion US
dollars in 2012, of which 46% was spent on English education (Statistics Korea,
2012).

English is not only a global language, but also “a class maker” (Park &
Abelmann, 2004, p.646) in Korean society. Through global events, such as the
Seoul Olympic Games in 1988 and the Korean financial crisis* in 1997, Koreans
increasingly realized the importance of the role English plays in the globalizing world
(Anderson & Kohler, 2013; Park, 2009). As of 1997, English became a mandatory
subject at elementary school across Korea. This encouraged more parents to send
their children at younger ages to private English programs in Korea and overseas
(Cha & Kim, 2013; Park, 2009). Some Korean families who believe English is
essential for success choose to be separated for the sake of their children’s
education abroad (Anderson & Kohler, 2013; Lee, 2010). In these families, typically
the fathers stay alone in Korea to work and provide financial support for the whole
family while their wives and children live in English speaking countries. The family

may live apart from only a few months up to over 12 years or more. These new

% The private education includes all extracurricular lessons: private academic
institutes, one-on-one tutoring, group tutoring, after-school programs and English
courses abroad.

* Korea had a financial crisis because the cumulative external debt in Korea reached
five times more than the foreign exchange reserves in 1997. The Korean
government received $58 billion bailout from the International Monetary Fund (IMF)
in December 1997. The Korean financial crisis caused corporate bankruptcies,
massive layoffs, and influenced people to find opportunities outside Korea.
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formations of Korean immigrants are known as “gireogi family (wild goose family)”

within the Korean social context. Studying abroad at a young age may provide
educational benefits to children but the long separation within a gireogi family can
cause strain on the family. The gireogi family may experience a lack of
communication (Cho & Shin, 2008), intergenerational conflicts (Cha & Kim, 2013), a
higher divorce rate, and a higher suicide rate of the gireogi father (Lee, 2010). In
spite of all the negative consequences, the number of gireogi families and young
Korean students studying abroad is continuing to grow (Cho & Shin, 2008; Park,
2009).

Similarly, a global transformation of the family for the sake of children’s
education can also be found in many Hong Kong/Chinese/Taiwanese families, which
are referred to as a “transnational family, astronaut family, parachute children, and
satellite kids” (Shin, 2010, p. 8; see Li, 2009, for studies on Chinese immigrant
adolescents in Vancouver, see Goldstein, 2003, for studies on high school immigrant

students from Hong Kong in Toronto).

Heritage Languages

Heritage languages contain cultural values, beliefs, and meaningful resources
(Fishman, 2001; Hornberger, 1998), which are much more than just a means of
communication. However, developing a person’s heritage language did not garner
much attention or support in English mainstream education until relatively recently

(Cummins, 2005; Crawford, 1996). After emphasizing the use of speaking English in

® The term “gireogi (goose)” stems from characteristics of geese. Geese migrate for
a long distance and they mate for life. Father geese devote themselves to taking
care of their offspring if the mother geese die. In this regard, Korean families,
separated for their children’s education while the fathers remain in Korea to support
the family, are referred to by some scholars (e.g., Shin, 2010) as “gireogi families”.
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everyday life, numerous heritage language speakers from immigrant communities
faced heritage language attrition (De Klerk, 2002; Peyton, Ranard, & McGinnis, 2001;

Van Deusen-Scholl, 2003).

Definition of heritage languages. Researchers define the term “heritage
language” differently depending on the country context. According to Fishman
(2001), in the American context, heritage languages can be categorized into three
groups: indigenous languages, colonial languages, and immigrant languages. First,
he described indigenous languages as those spoken by Native Americans or people
with Native American ancestry. Second, he described colonial languages as those
spoken by earlier groups of settlers to the United States (e.g., Dutch, French, and
German). Third, he described immigrant languages as those spoken by recent
immigrants of minority background in the United States (e.g., Chinese, Japanese,
and Korean). In other word, any other language besides English and those
languages spoken by Native Americans (e.g., Navajo or Cree) are considered as
heritage languages in the American context.

Within the Canadian context, on the other hand, Cummins (2005) noted that
languages other than English and French (i.e., the two official languages in Canada)
are considered as heritage languages. He explained that although the heritage
language is the most common term used in Canada, other terms such as
“‘international... ethnic, minority, ancestral, third, modern and non-official languages”
(p.591) are also used to refer to heritage languages in different Canadian provinces.
In addition, people who belong to Canadian First Nations tend to refer to their
languages as “indigenous or aboriginal languages” instead of heritage languages

(Cummins, 2005, p.591).
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Definition of heritage language speakers. Valdés (2001) indicated that the
use of the term “heritage language speakers” was introduced relatively recently to
the field of heritage language education. Heritage language students have been
referred to in the past as “quasi-native speakers, residual speakers, bilingual
students, or home background speakers” (Valdés, 1997, p.13; Valdés, 2001).
Researchers raised a number of questions related to the multiple uses of the term
“heritage language speakers”, and discussed the characteristics that define heritage
language speakers in terms of language proficiency and their heritage background
(Polinsky & Kagan, 2007; Valdés, 1997; Wiley, 2001). For instance, Wiley (2001)
sought to answer questions such as who is legitimately a heritage language speaker?
What level of language proficiency or contact with a heritage culture® is required for a
person to be considered a heritage language speaker? |s the heritage culture
important to a person whose ancestors never spoke the heritage language?

In addition, plurilingual methodologies introduced a perspective distinct from
multilingualism to the field of heritage language education. The difference between
plurilingualism and multilingualism is explained by Beacco et al. (2010),

plurilingualism is the ability to use more than one language — and accordingly

sees languages from the standpoint of speakers and learners. Multilingualism,
on the other hand, refers to the presence of several languages in a given
geographical area, regardless of those who speaks them. In other words, the
presence of two or more languages in an area does not necessarily imply that

people in that area can use several of them; some only use one (p.16).

® Maintaining heritage languages includes the understanding of heritage culture.
Features of heritage culture, such as custom and social norm, represent a broad
foundation on its heritage languages learning (Bradby, 2002). Heritage language
and heritage culture are closely associated from each other. More explanation about
the development of language and culture in social interactions can be found in
chapter two.
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While multilingualism focuses on a number of heritage languages, plurilingualism
emphasizes the relationships between heritage languages and heritage language
speakers. Lotherington (2013) and Piccardo (2013) demonstrated that promoting
plurilingualism in mainstream classrooms improves awareness of heritage languages
and cultures. Recently, more attention has been drawn to heritage language
speakers and heritage language learning in the paradigm of plurilingualism rather
than multiculturalism.

Valdés (2001) identified a heritage language speaker as a person “raised in a
home where a non-English language is spoken, who speaks or at least understands
the language, and who is to some degree bilingual in that language and in English”
(p. 38). Based on Valdés’ (2001) narrower definition, Korean heritage language
speakers are those who are raised in a home where Korean was spoken and have
some degree of language proficiency in Korean and English. Cummins (2005), on
the other hand, defined heritage language speakers as people “who have either
learned the language as their home language or who have some form of family or
heritage connection to the language” (p. 586). Based on Cummins (2005)’'s wider
definition, Korean heritage language speakers include anyone with a family heritage
connection, regardless of their Korean language proficiency or the language spoken
at home. Cho, Cho and Tse (1997) further supported the approach to heritage
language speakers suggested by Cummins (2005), reinforcing that heritage
language speakers are associated more with the personal connection to the heritage
cultural background than necessarily the degree of speaking the heritage language
at home.

Thus, based on the more inclusive approaches by Cummins (2005) and Cho

et al. (1997), Van Deusen-Scholl (2003) concurred that individuals who would be
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considered heritage language speakers vary widely from non-native speakers to
fluent speakers of the heritage language, as long as those individuals feel culturally

connected to the their heritage language and culture.

Korean Language Loss in Korean Immigrants

Since | began studying in the field of second language education, | have often
found myself relating my studies to my own Korean heritage community. The
majority of my life experiences, social and cultural norms originated within the
Korean community. Through understanding my Korean roots, | am able to
empathize with many of the challenges that Korean immigrant families face.

While teaching Korean at a local Korean language school in Canada, | was
able to observe young Korean immigrant students losing touch with their Korean
language and heritage. At the Korean language school, most students were from
Korean immigrant families or multicultural families where at least one of the parents
was Korean. | taught a beginner level class with students aged 6 to 10 years old.
Each student in the class was at a different stage of losing their ability to
communicate in Korean. Some students refused to speak Korean in front of others,
as they felt ashamed of their lack of proficiency and confidence in the Korean
language. It was challenging for me to motivate young Korean Canadian students
who did not speak Korean at home with their parents.

After one of my classes, | was talking to 7 year-old twins from a Korean
immigrant family. The twins only spoke English in the classroom so | assumed that
they must have been born in Canada. However, | was shocked to learn that the
twins actually only moved to Canada two years earlier. When | asked the twins what

language they felt more comfortable speaking at home, both of them instantly



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS

answered “English”. The twins seemed proud of the fact that English was their
primary language and not Korean. Learning Korean did not seem as important to
the twins as learning English.

The twins had an older brother in one of the other classes. Unlike the twins in
my class, the older brother did not speak English. | complimented the older brother
on speaking Korean in front of the twins and thought it may encourage the twins to
continue learning Korean. Unfortunately, the twins started teasing the older brother
for his poor English. Apparently, the older brother's English was not as good as the
twins even though they had been in Canada for the same period of time. The older
brother continued speaking Korean because he was not learning English as quickly
as his younger brothers. The mother of these children later disclosed to me that they
were in fact a gireogi family with the father living back in Korea. She explained that
the goal of the children’s education was to quickly learn English so she only
encouraged speaking English at home. The mother spoke Korean to the children
and the children mostly responded in English to their mother. After a year in the
Korean language school, the mother decided to withdraw the twins from their Korean
studies so that they could focus on other activities with English speaking children.

It was heart breaking to observe that 1.5-generation’ Korean immigrants, like
the twins, and second-generation® Korean Canadians did not recognize the value of
their own Korean heritage language. Park and Sarkar (2007)’s research, a case
study of Korean-Canadian immigrants in Montreal, indicated that the maintenance of

the Korean language in immigrant families was primarily the result of parents’

’ 1.5-generation refer to those children who are born in Korea and migrated at a
Xounger age during childhood with their first-generation Korean parents.

Second-generation refer to those who are Canadian born and have their parents as
first-generation Korean immigrants. Thus, 1.5-generation and second-generation
are classified by the place of birth and the age at immigration.
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positive attitudes toward learning Korean. When immigrant parents encourage using
the heritage language at home, their children find it more meaningful and validating
in developing their heritage language (Lao, 2004).

However, other factors outside of the family also play an important role in
maintaining heritage languages. Hinton (2008), for instance, explained that peer
pressure at school, which conforms behaviors to fit into the mainstream, contributed
to immigrant children rejecting their own heritage language. Babaee (2014) stressed
that the lack of heritage language programs in Canadian public schools made it
difficult for immigrant children to maintain their heritage language. In addition,
Babaee’s (2014) study revealed that heritage language teachers who taught in
extracurricular programs and private language schools were often not certified
teachers; therefore, they tended to be unfamiliar with the Canadian education
system and may lack the necessary teaching skills (Babaee, 2014; Coelho, 2008).
Li and Duff (2008) raised the issue of insufficient teaching materials and textbooks
for Chinese heritage language students in Canada, which were limited to a basic
linguistic coverage of grammar and vocabularies. At the time of the research, the
authors emphasized the need for appropriate teaching materials at advanced levels
of linguistic and cognitive literacy, which also “contain relevant... sociocultural and
sociolinguistic information” (p.26). Maintaining heritage languages is complex with
diverse factors and variables; therefore, proper resources and support provided by
immigrant parents and communities would improve the chances of maintaining

heritage languages (Park & Sarkar, 2007; Lao, 2004).
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Heritage Languages and Cultural Identity

While | was teaching English in Korea, a colleague of mine shared his life
experiences of growing up as a second-generation Korean American. He was born
and raised in California shortly after his parents migrated to the United States in the
late 1970s. His parents had to work long hours to support the family and to get
settled in their new country. The parents did not expose him to the Korean language
or heritage. He expressed difficulties finding his identity during his adolescence. He
explained that the most irritating comment he often heard from other Americans, was
that he spoke good English even though he was Asian. He realized that although he
grew up in America and spoke English fluently, he still felt like an outsider as his
Asian appearance segregated him as a visible minority. However, he also did not fit
into the Korean community in California due to his lack of exposure to the Korean
language and culture. He felt that he did not belong to either Korea or the United
States.

The question of his identity motivated him to come to Korea for a year after
graduating from University. His experiences in Korea helped him to better
understand his Korean roots and form a stronger connection to the Korean language
and culture. He was finally able to put some of the missing pieces together and
developed his own understanding of what it means to be Korean American.

The story of my Korean American colleague led me to wonder what it would
be like to not know or share the same culture and language as my own parents. In
many cases, Korean immigrant parents often communicate in two different
languages with their children (Lee & Shin, 2008; Shin, 2005). Korean parents speak

Korean to their children and the children respond in English. It works in some
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Korean immigrants families; however, | wonder if the parents and their children are
able to have deeper conversations and truly understand each other.

Language is one of the most important features of group identity (Cavallaro,
2005; Norris, 1998). People who have a strong proficiency in a heritage language
are more likely to have a clearer sense of identity, a better understanding of their
heritage, and a closer connection to their heritage group (Cho, 2000). In other words,
maintaining the Korean language will benefit the children of Korean immigrants by
building a positive cultural identity (Park & Sarkar, 2007) and a stronger connection
to the Korean heritage and the Korean community.

In regards to the important role that families play in heritage language
education, Fillmore (2000) and Li (2009) asserted that it is the parents’ responsibility
to provide their children with the basic elements of a cultural identity and to help
create a sense of belonging within the heritage community. As a result, immigrant
parents are more likely to form positive relationships with their children and better
understand and share in their daily life, and vice versa (Costigan & Dokis, 2006).
This responsibility also extends outside of the home to schools and the broader
community. The cultural identities of immigrant children are continuously
transformed and negotiated by their peer group and teachers at school (Goldstein,
1999). Itis therefore also the responsibility of educators and the broader community
to accommodate heritage languages within a wider social context (Hornberger, 2003;

Li & Duff, 2008).

Statement of Purpose and Research Questions
The concept of heritage language maintenance is of interest to many

researchers who look at its impact on different immigrant communities in Canada,



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS 13

such as Chinese immigrants (Costigan & Dokis, 2006; Goldstein, 2003; Li, 2009),
Japanese immigrants (Sakamoto, 2000), and Iranian immigrants (Babaee, 2014).
There are several studies of Korean immigrant families in Canada, including highly
skilled Korean immigrants (Song, 2010), Korean immigrant parents’ attitude toward
heritage language (Park & Sarkar, 2007), and gireogi families driven by the
importance of learning English and education (Shin, 2010). However, there are not
many studies focused on Korean immigrants in Canada and their experiences and
challenges with maintaining the Korean language. After working with Korean
immigrants first hand, in particular, | decided to work with some members of the
Korean heritage language community to explore some of the causes of Korean
language loss and how Korean language loss impacts members of Korean
immigrant families.

Maintaining a heritage language is often left up to parents. However,
research shows that there are more variables that affect the cause of the heritage
language attrition than parenting. Therefore, this study examines the issues of
Korean language loss and maintenance from the perspectives of five Korean
immigrant parents, and analyzes how it influences relationships between the parents
and their children.

My investigation into Korean language loss and maintenance, through
examining current studies as well as my primary research, has the potential to help
readers to understand the importance of maintaining a heritage language in a
multicultural setting. In addition, my research suggests alternative approaches that |
hope will assist Korean immigrants in maintaining their heritage language.

This thesis aims to answer the following questions:
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1) How do Korean immigrant parents perceive heritage language
maintenance and loss in relation to a) cultural adaptation, b) social
interactions, c¢) cultural identity, and d) family relationships?

2) What successes and challenges in maintaining their heritage language do

Korean parents and children face?

Every family member within the same immigrant family may experience a
different degree of cultural adaptation. While the children of immigrants quickly
become fluent in English and are exposed to the mainstream culture after entering
school in Canada, first-generation immigrant parents often tend to experience less
cultural adaptation than their second-generation children (Fillmore, 2000; Weisskirch
& Alva, 2002). Due to the different amount of exposure to the Canadian society, the
immigrant parents may experience more difficulties in learning English and adapting
to the Canadian culture (Costigan & Dokis, 2006). As Kwak (2003) explained,
generational discrepancies in cultural adaption between the immigrant parents and
their children may lead to conflicts over the fundamental differences between Korean
and Canadian cultures. Therefore, this research explores the connection between
Korean language maintenance and cultural adaptation through the perceptions of
participants.

As a language presents a group identity (Cavallaro, 2005; Norris, 1998),
heritage language maintenance may affirm a sense of belonging to heritage
language speakers and accelerate their social interactions within the heritage
language community (Cho, 2000). Korean immigrant children each practice a
different level of heritage language use depending on their level of social interaction

with other Korean language speakers. The children’s level of social interactions at
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school or their involvement within the Korean community may increase or decrease
their ability of maintaining the Korean language. Thus, exploring the relationship
between Korean language maintenance and social interactions is included in the
research question.

The cultural identity of Korean immigrant parents and their children undergo
significant changes as a result of immigrating to Canada and the U.S. (Cho, 2000;
Choi, Dancy & Lee, 2013; Kim.T., 2007). Cho (2000) explained that maintaining the
Korean language should help immigrants to develop and maintain a strong cultural
identity. For example, Lee (2002)’s study indicated that Korean immigrant children
with higher proficiency in Korean tended to have a stronger cultural identity. As a
result, exploring the relationship between Korean language maintenance and the
development and maintenance of cultural identity is involved in this study as an
important criterion.

Heritage languages mainly function as a communication tool in immigrants’
households. Depending on the degree of Korean language competence of each
family member, including extended family members, each family member will have a
significantly different relationship with one another. The research question is
focused on how Korean language maintenance and loss influences family

relationships between immigrant family members.
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Chapter Two: Literature Review
In this chapter, | present a review of the relevant literature on heritage
language education and issues relating to immigrant families. This literature review
examines 1) the international migration to Canada, 2) theories and practices relating
to heritage language loss and maintenance, and 3) cultural adaptation and its
association with heritage language loss in multicultural environments. Also, | explain

the theoretical framework of this study.

International Migration

Today’s migration presents greater changes in terms of the scale of the
population movements and the variety and complexity of motivations for migration.
Increased economic integration and the mobility of individuals facilitate opportunities
for employment around the world that leads to mass international migration (Diaz &
Zirkel, 2012; Soroka, Banting, & Johnston, 2006). Countries that provide better
economic opportunities attract more immigrants, which lead to a concentration of
immigrants in certain areas. According to Mariana Shimpi and Zirkel (2012), the
majority of immigrants choose to migrate to developed countries and regions,
especially those that are members of the Organization for Economic Co-operation
and Development (OECD)®. Approximately 40% of the total population growth from
2001 to 2011 in OECD countries was a result of immigration (OECD, 2013).

Canada is one of the countries receiving the highest number of immigrants

® OECD is an international economic organization for governments to cooperate and
provide economic growth and financial stability. Currently, 34 countries are
members of the organization: Australia, Austria, Belgium, Canada, Chile, Czech
Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland,
Ireland, Israel, Italy, Japan, South Korea, Luxembourg, Mexico, Netherlands, New
Zealand, Norway, Poland, Portugal, Slovak Republic, Slovenia, Spain, Sweden,
Switzerland, Turkey, United Kingdom, United States. Retrieved from
http://www.oecd.org/about/membersandpartners/list-oecd-member-countries.htm
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every year. Between 2006 and 2011, Canada accepted approximately 1.2 million
immigrants, which increased the total Canadian population during the same period
by roughly 3.5% (Statistics Canada, 2013). In the past decade, Canada has
admitted between 230,000 and 280,000 immigrants per year. As of 2011, there are
6,775,800 foreign-born'® immigrants living in Canada who together represent 20.6%
of the Canadian population or one in five residents (Statistics Canada, 2013).
Furthermore, in the past decade, approximately 63% of immigrants to Canada were
aged 25 to 44 years old (Citizenship and Immigration Canada, 2013a).

Immigration policy in Canada has evolved by needs of the labor market in
response to Canadian industrial developments and expansion of the economy (Reitz,
2013; Harell, Soroka, lyengar & Valentino, 2012). Reitz (2013) noted that
immigrants in Canada are expected to contribute to the economic growth of the
country; therefore, the largest group of immigrants arriving in Canada is under the
“economic class” "' (Citizenship and Immigration Canada, 2013a). Since 1967, in
particular, the “points system” was introduced in order to give priority to economic
class immigrants, who have employability in Canada (Banting, 2010; Reitz, 2013;
Triadafilopoulos, 2013). The points system emphasizes the selection of highly
skilled immigrants where a large number of points are given for educational
credentials, work experience, and official language proficiency (i.e., English and/or

French). In 2014, the government of Canada planned to admit between 240,000 and

1% Foreign-born refers to anyone who did not obtain a citizenship of the country at
birth. It also includes anyone who has become a citizen through naturalization,
permanent resident, and temporary migrants.

" The economic class immigrants include skilled workers, business immigrants,
provincial and territorial nominees, Canadian experience class, and live-in caregivers.
These immigrants are selected for their skills and ability to contribute to economic
needs in Canada.

17
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265,000 new immigrants, which consist of 63% economic class, 26% family class'?,
and 11% humanitarian class'® (Citizenship and Immigration Canada, 2013b).
Among all recent immigrants to Canada, people from Asia are the largest
source of immigrants. Before 1970, only 9% of the foreign-born population in
Canada was from Asia, however that number grew to 57% in 2011 (Statistics
Canada, 2013). According to the latest immigration statistics, China is now the
leading source of immigrants with a total of 33,000 immigrants to Canada in 2012,
which is 12.8% of the total immigrants in 2012. The Philippines and India followed
as the next leading sources accounting for 12.6% and 11.2% of immigrants to
Canada in 2012, respectively. The top 10 source countries of immigrants to Canada
in 2012 were China, the Philippines, India, Pakistan, United States, France, Iran,
United Kingdom, Haiti, and Korea (Citizenship and Immigration Canada, 2013a).
Koreans are no exception to the recent influx of immigration to Canada. From
1972 to 2013, approximately 206,000 Koreans immigrated to Canada, which ranked
as the fourth country™ containing the most Koreans residing overseas (Statistics
Korea, 2013). Between 2002 and 2012, Canada ranked as the second most
preferred country’ that Koreans choose to immigrate to, which consist of 15 % of
the total Korean emigration (Korean Ministry of Foreign Affairs and Trade, 2013).
Korea has consistently been one of the ten top sources of immigrants to Canada

since 2003 (Citizenship and Immigration Canada, 2013a).

2 The family class immigrants include spouses, dependent children, parents,
grandparents, or any other close relatives sponsored by their family member of a
Canadian citizen or a permanent resident living in Canada.

'® The humanitarian class immigrants include refugee claimants, humanitarian and
compassionate cases, and people granted resident status based on public policy
consideration.

' China was first with the United States and Japan following as second and third.

'® The United States ranked first, which consists of 59% of total Korean emigration.
Australia and New Zealand followed Canada accounting for 6% and 4%, respectively.
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Heritage Language Loss in Immigrants

Immigrants create diversity in societies in terms of both languages and
cultures. The rise of multicultural and multilingual societies is viewed as a beneficial
resource to the host country (Hornberger, 2002; Wang & Garccea, 2002); however,
the immigrant families are faced with the challenge of maintaining their heritage
languages within a bilingual context (Bialystok, 2007; Jeon, 2007, 2008; Lee & Shin,
2008; Valdés, 1997). This section investigates the factors and consequences of

heritage language loss in immigrants.

Factors in heritage language loss. Heritage language loss causes second-
generation immigrants to lose a significant degree of their heritage language skills,
which in turn causes even more heritage language loss in third-generation
immigrants, and so on (Fillmore, 2000; Veltman, 1988). Valdés (2001) identified the
general patterns of heritage language loss in immigrant families settled in the U.S.
The study indicated that first-generation immigrants are often to some degree
bilingual in English and in their respective primary heritage language. Second and
third-generation immigrants, on the other hand, tend to speak fluent English as their
primary language and only use their heritage language to communicate with their
first-generation family and community members. Valdés (2001) continued to
describe that fourth-generation immigrants exhibit near complete heritage language
loss and become essentially English monolingual.

When young children of first-generation immigrant parents start learning
English, their heritage language is quickly replaced with English as their primary
language (Cummins, 2005; Fillmore, 1991). Especially, the process of heritage

language loss is accelerated as the children enter English schools (Jeon, 2008; Lee
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& Shin, 2008; Shin & Milroy, 1999).

In some immigrant families, first-generation immigrant parents choose to
speak English at home rather than their heritage languages to better assimilate with
the mainstream language and society (Arriagada, 2007; Hinton, 2008; Jeon, 2008).
For example, most Korean immigrants migrate for the sake of their children’s
education (Cho et al., 2013; Jung et al., 2011). Korean immigrant parents often
emphasize the importance of learning English so that their children can achieve
better grades to enter higher ranked universities (Jeon, 2008). Korean immigrant
parents are concerned that their children’s poor academic results would translate to
their failing as a parent in the eyes of the Korean community (Anderson & Kohler,
2013; Jeon, 2008; Jung et al., 2011). Immigrant parents may emphasize English
development due to the pressure and anxiety of assimilation (Peyton et al., 2001).
As a consequence, it is often challenging for Korean immigrant parents to maintain
the Korean language within their families. Lopez (1996)’s study showed that at the
time of the research, second-generation Korean Americans had the highest degree
of language attrition amongst the Asian heritage communities in Los Angeles. The
results of the study revealed that 78% of Second-generation Korean Americans
spoke English at home rather than Korean whereas only 36% of Viethamese spoke
English at home rather than Vietnamese.

Fillmore (1991, 2000), however, stressed that learning a second language
should not come at the expense of losing a primary or heritage language. She
continued to explain that when children of immigrants focus only on learning English
before their heritage language is fully developed, the children are more likely to lose
their heritage language. Fillmore (1991) asserted that heritage language loss is

more related to the timing of learning English so that parents and educators should
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be patient to allow time for both languages to develop properly.

On the other hand, peer pressure through classmates at school is as
important as parents’ attitudes towards maintaining heritage languages (Campbell,
2000; Costigan & Dokis, 2006; Hinton, 2008). Children of immigrant families,
exposed to mainstream norms and cultures at school, may experience internal
conflicts between their heritage backgrounds and the mainstream norms. This
internal conflict may lead immigrant children to feel different or left out from other
students in the mainstream (Giguére, Lalonde, & Lou, 2010; Hinton, 2008; Li, 2009).
For example, Li (2009) discussed the experiences of Chinese immigrant students at
a high school in Vancouver. Her study revealed that the immigrant students were
afraid of being mocked for their heritage language and cultural idiosyncrasies in
class. As a result, the students experienced low self-confidence and had trouble
fitting into the mainstream peer groups.

Acceptance by peer groups, in particularly during adolescence, is very
important (Giguére et al., 2010) so that immigrant children tend to be less willing to
identify themselves as being different from the mainstream at school (Wang &
Garcecea, 2002). Due to overwhelming peer pressure, heritage language students
often disassociate themselves from their heritage languages and cultures in order to
conform to the mainstream, which is a contributing factor to heritage language loss
among immigrant students (Campbell, 2000; Costigan & Dokis, 2006; Shin, 2005;
Hinton, 2008).

According to Fillmore (1991), educators and policymakers assumed that new
immigrant students were not learning English fast enough in bilingual programs to
keep up with other children in the class, which resulted in falling behind in their

academic studies. She explained these beliefs by educators’ emphasis that learning
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English is more important for immigrant students than maintaining their heritage
language. Pacini-Ketchabaw, Bernhard and Freire (2001)’s study discovered that
some educators discouraged Spanish immigrant children in Toronto from speaking
their heritage language at home in response to their low academic achievement at
the Canadian public schools. Similarly, Cummins (2005) and Jeon (2007) pointed
out that in the United States, the “No Child Left Behind Act’'® accelerated heritage
language loss in immigrant children and maximized the use of English at schools.
Cummins (2005) observed that heritage languages had a low priority and educators
considered heritage language as either irrelevant or a barrier to learning English.
Goldstein (2003)’s study on linguistic diversity of immigrant students at a
Canadian high school in Toronto revealed that the use of heritage languages at
public schools creates linguistic tension and dilemmas for both teachers and
students. Teacher’s attitudes and interactions can strongly influence how heritage
language students perceive their heritage backgrounds (Cummins, 1996), which may
inadvertently deter immigrant students from maintaining their heritage language
(Pacini-Ketchabaw et al., 2001). Therefore, prevailing sentiment towards heritage
languages in the education system discourages immigrant students from speaking
their heritage languages at school and contributes to heritage language loss
(Cummins, 1996, 2005; Fillmore, 1991; Fishman, 2001; Goldstein, 2003; Jeon, 2007;

Pacini-Ketchabaw et al., 2001).

'® “No Child Left Behind Act” was introduced in 2001 for the purpose of promoting
standards of education achievement in the United States. The Act requires all
schools to have annual academic assessments in reading and math to ensure that
all students meet the academic standards. All immigrant students and
disadvantaged students are included and if schools fail to make adequate yearly
progress, federal funding is not provided to the schools (Bush, 2001).

22
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Consequences of heritage language loss. Heritage language loss in
immigrant families may have negative effects on family relationships and the lack of
communication creates barriers and distance within the immigrant families (Cho,
2000; Choi et al., 2013; Fillmore, 2000; Hinton, 2008).

A case study of Korean immigrant parents by Shin (2005) examined how
Korean language loss influenced communication between Korean immigrant parents
and their second-generation children in the United States. The researcher asked
what the Korean immigrant parents did when they did not understand their children’s
English. The findings revealed that 58% of the parents asked their children to speak
English more slowly or repeat to explain again, whereas 30% of the parents asked
them to speak Korean. The remaining 7% of parents asked their children to write
down what they wanted to say and asked another family member (e.g., father or
eldest child) to interpret or use a dictionary to communicate. The second-generation
Korean American children in the study expressed that although they tried to explain
in simpler terms and speak slowly in English to their parents, it was still difficult to
communicate in a meaningful way. After all, the study revealed that 15% of second-
generation Korean American children gave up repeating what they said to their
parents and just said “never mind” (Shin, 2005, p.133). Eventually, Korean
immigrant parents and their second-generation children struggled to have
meaningful conversations due to the Korean language loss in the family.

Similarly, Choi et al. (2013) conducted a study to understand the relationship
between parents and children in immigrant families. The authors interviewed 21
Korean immigrant parents, who were born in Korea and had children aged 11 to 14
years old, to investigate the challenges and difficulties of raising adolescent Korean

American children in the United States. The results of the study indicated that the



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS 24

Korean immigrant parents felt “inadequate” and “powerless” (p.512) raising their
children in the United States because of their unfamiliarity with the American school
system and their lack of English. Korean immigrant parents in the study preferred to
avoid embarrassment and took “passive and reluctant attitudes” (p.510) toward their
children’s school activities.

Moreover, Cho et al. (2013)’s study revealed that Korean immigrant parents
believed that North American cultures had changed their second-generation Korean
immigrant children to “become more selfish and less respectful to adults the longer
they lived” (p.511) in the host country. In this regard, Jung et al. (2011) claimed that
conflicts in the North American culture between Korean immigrant parents and their
children were often caused by “the Western values of independence and
individualism” (p.33). The authors explained that the Korean culture places more
importance on the benefit of the group. In other words, Korean immigrant parents
with a strong connection to the Korean culture tend to encourage decisions that
benefit the family or community rather than the individual (Jung et al., 2011). Kwak
and Berry (2001), for example, explained that Korean immigrant families in Canada
may experience conflicts between the parents and their children when second-
generation Korean immigrant children make an independent decision without
negotiating with their parents within the hierarchical family structure.

In the same way, Costigan and Dokis (2006) conducted a study on 88
Chinese immigrant families in Canada; the research revealed that children of
immigrants may suffer from different expectations and values between the Canadian
education system and their heritage cultures at home (Campbell, 2000; Giguére et
al., 2010; Li, 2009). Children of immigrants are widely exposed to the Canadian

culture through school and media, and are more likely to adopt the values and
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behaviors of the Canadian society (Costigan & Dokis, 2006). The Chinese
immigrant parents in Costigan and Dokis (2006)’s study, on the other hand,
encouraged their children to follow traditional Chinese behaviors and norms such as
obedience to parental authority for the sake of family harmony (Dion & Dion, 2001;
Gigueére et al., 2010).

Enforcing traditional Chinese norms and values at home, such as duty and
obedience, may conflict with Canadian norms and values, such as independence
and autonomy, taught at school and as part of the larger western social context
(Costigan & Dokis, 2006). For instance, Li (2009) reported that Chinese immigrant
student in Vancouver were often frustrated with the traditional Chinese way of
parenting that tended to emphasize academic achievement, parental authority, and
overall discipline (Giguére et al., 2010; Kwak, 2003). The children of immigrants in Li
(2009)’s study noted that the prevalent parenting approaches limited their
participation in other activities perceived to be distracting from academic success.
This influence can extend to children’s career choices, where Chinese parents may
direct children to certain practical careers that are valued and recognized by the
Chinese community (Giguére et al., 2010). Imposing traditional discipline with top-
down parenting may result in relatively low self-confidence in immigrant children (Li,
2009) and, furthermore, cause negative emotional attitudes towards maintaining their

heritage languages and cultures (Giguére et al., 2010; Lalonde & Giguére, 2008).

Heritage Language Maintenance
Maintaining heritage languages requires a wide range of support and

cooperation among parents, educators, heritage communities, and the broader
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mainstream society. In this section, the challenges and advantages of maintaining

heritage languages are discussed.

Challenges in maintaining heritage languages. The rising diversity of
multiculturalism in Canada (Banting, 2010; Soroka et al., 2006) is increasing the
interest in bilingual programs for parents who see learning languages as a valuable
resource (Christian, 1994; Dagenais, 2003, Park & Sarkar, 2007). In particular, the
French Immersion program that is offered in the Canadian public school system to
develop two official languages (i.e., English and French) has witnessed rapid growth
in enrollment in response to increasing immigration in the Vancouver area (Dagenais,
2003). However, Dagenais (2003) expressed concern that the children of
immigrants in the French Immersion programs may not have opportunities to
develop their heritage language. As an example, Park and Sarkar (2007) described
that some Korean immigrant parents in Montreal decided not to teach Korean to their
children; learning French and English at the same time was already challenging for
their Korean-Canadian children. Speaking a heritage language at home is often
undervalued to the extent that little attention and support is given to heritage
language education (Babaee, 2014; Bialystok, 2007; Cho et al., 1997; Lee & Shin,
2008; Park & Sarkar, 2007).

Babaee (2014) reviewed heritage language programs at public schools across
Canada, and determined that only the western provinces (i.e., British Columbia,
Alberta, Saskatchewan, and Manitoba) provided bilingual programs in heritage
languages (e.g., Arabic, German, Hebrew, Chinese (Mandarin), Russian, Spanish,
and Ukrainian). Otherwise, heritage languages have to be learned as an

extracurricular course in community-based heritage language schools in most
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Canadian provinces (Babaee, 2014). Heritage language programs, in addition, have
difficulties in finding relevant materials for instruction (Li & Duff, 2008; Shin, 2005)
and professional level heritage language teachers (Babaee, 2014; Coelho, 2008).
To benefit from multiculturalism and encourage students to maintain their heritage
languages (Banting, 2010), society and educators should provide more opportunities
and systematic support for learning heritage languages in schools (Babaee, 2014;
Shin, 2005).

On the other hand, Shin (2005) examined 251 Korean immigrant parents in
the United States regarding their attitudes toward Korean language loss in their
second-generation children. The research revealed that 82% of the Korean
immigrant parents felt “bad, shameful, or unacceptable” (p.135) in reference to the
fact that their children were not able to speak Korean. However, only 42 % of the
Korean immigrant parents sent their children to Korean language schools on
weekends to continue learning Korean language. The remaining 58% of parents
chose other extracurricular activities for their children or had trouble transporting
them due to work. Shin (2005) further stressed that the Korean immigrant parents
decided not to speak Korean at home because of their children’s objection to

learning Korean.

Maintaining heritage languages in bilingual context. Several studies have
explored the advantages of maintaining a heritage language in multilingual societies.
Bialystok (2007) described that children who are raised in bilingual environments
experience improved social, cognitive, and linguistic development over those who
are raised in monolingual environments. The author indicated that monolingual

children learn how to structure their thoughts and perceive the world within only one
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cognitive dimension. Bilinguals, on the other hand, are able to interpret the world
through enabling two different language structures or lenses (Bialystok, 2007). For
example, learning English and Korean introduces two perspectives for bilinguals that
serve to broaden cognitive development and social interaction.

Similarly, Cummins (2001) and Portes and Schauffler (1994) claimed that
students who are bilingual in English and their heritage language are more likely to
perform better academically than those students who have not maintained their
heritage language. A study by Portes and Schauffler (1994) specifically indicated
that students who spoke their heritage language demonstrated higher performance
in mathematics in the 8th and 9th grade than those students who lost their heritage
languages. Malakoff and Hakuta (1991) pointed out that bilingual students
developed more complex language structures than monolinguals, which are more
likely to improve academic language skills.

Dagenais, Day, and Toohey (2006) and Fishman (2001) suggested that
promoting heritage language education to the public (particularly if educators and
policy makers take the lead in doing so) would provide more possibilities to improve
the quality of teaching and learning heritage languages. Public awareness will
support the value and existence of heritage languages in multicultural societies
(Fishman, 2001), which helps to understand and accommodate the linguistic
diversity of heritage language students at school (Li & Duff, 2008). Taylor and
Snoddon (2013) pointed out that the linguistic complexity in a Canadian classroom

n17

draws attention to “plurilingual competences”'’ in many English monolingual

" According to Coste, Moore, and Zarate (2009), “plurilingual competence” refers to
the ability to speak several languages, at least two languages, in order to socially
interact with other people. Plurilingualism includes varying degrees of proficiency in
languages and cultures that reflects individuals’ transmission of social paths
regarding their desire for languages.
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domains. Teachers should acknowledge a paradigm shift of promoting
plurlingualism (Campbell, 2000; Taylor & Snoddon, 2013), which implies developing
heritage languages for the purpose of communication with other social groups
(Coste, Moore, & Zarate, 2009). As Cummins (2001) described, heritage language
students can be empowered through positive experiences in developing their
heritage languages at school, which educators can promote in classrooms. In
situations where teachers and peers view marginalized languages positively in
multilingual classrooms, heritage language students are more likely to share their
linguistic and cultural knowledge of heritage through collaborative activities in
multilingual settings (Dagenais et al., 2006; Goldstein, 2003; Taylor & Cummins,
2011). According to Goldstein (2003) and Li (2009), teachers should not overlook
challenges and conflicts, driven from the power relationship between the dominant
society and heritage communities, and need to find how to negotiate the diversity of
languages and cultures in educational context.

Additionally, Cho et al. (1997) conducted empirical studies on motivation for
learning Korean, which supports the view that maintaining heritage languages has
economic benefits. Korean American participants in the study believed that learning
Korean would provide more job opportunities and make them more marketable in the
Korean business community. De Klerk (2002) further noted that promoting heritage
languages would empower and protect many heritage communities, which is

valuable not only for individuals but also extended societies.

Heritage Languages and Cultural Adaptation
Immigrants in predominately multicultural countries, such as Canada, the

United States, Australia, and the United Kingdom, get fully immersed in a new
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“multicultural” culture and social context (Berry, 2005; Choi et al., 2013; Kim et al.,
2005). Immigrants have to quickly adapt to a new job or school, a new culture, a
new society, new social norms, and possibly a new language. Berry (2005) claimed
that to successfully blend in to a new society, immigrants may have to significantly

adjust their pre-existing behaviors and attitudes to the new culture.

Cultural adaptation in immigrant families. In the context of increasing
contact between cultures, Berry (2005) defined the term “acculturation” as “the dual
process of cultural and psychological change that takes place as a result of contact
between two or more cultural groups and their individual members” (p.698). Many
studies have been conducted that revealed the consequences and complexity of
acculturation relating to international migration (Berry, Phinney, Sam, & Vedder,
2006; Cabassa, 2003; Duff, 2003; Lee & Tse, 1994; Redfield, Linton, & Herskovits,
1936; see Berry & Sabatier, 2010; Lebrun, 2012; McDonald & Kennedy, 2005).

Sakamoto (2006) examined acculturation or how immigrants negotiate and
reconstruct their cultural values when they encounter multiple cultures in a host
county. She explained that when immigrants encounter new culture(s), they
experience cultural differences and re-evaluate the host culture and their original
culture. During acculturation, some immigrants may feel resistance to the host
country and do not want to adapt to the host culture, which results in returning and
maintaining the original culture (Duff, 2003; Sakamoto, 2006). Or, immigrants may
tend to assimilate to the host culture and not maintain the original culture (Arriagada,
2007; Liao, 2008). After re-evaluating the host culture and the original culture,
immigrants may negotiate cultural values between the host culture and the original

culture and accommodate to some degree of cultural integrity (Sakamoto, 2006).
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As the process of acculturation is complex, immigrants may experience
different patterns of acculturation depending on their individual choices and
behaviors (Berry et al., 2006; Cabassa, 2003; Lee & Tse, 1994; Sakamoto, 2006).

When exposed to sudden changes in culture, immigrants can often suffer
from “culture shock”, which can lead to cultural conflicts (Berry, 2005; Jung et al.,
2011) such as racism (Li, 2009; Mariana Shimpi & Zirkel, 2012; Rodriguez, 1983;
Shin, 2012), mental stresses (Choi et al., 2013; Weisskirch & Alva, 2002), severe
depression (Hurh & Kim, 1990; Kim et al., 2005), and a lack of communication within
the family (Shin, 2005). Berry (2005) points out that a process of acculturation
affects individuals and communities differently in varying rates of changes and
degrees of adaptation.

A case study of a Chinese immigrant family by Fillmore (2000) supports Berry
(2005)’'s observations of different patterns of acculturation. In Fillmore (2000)’s study,
the Chen family, who immigrated from Hong Kong to the United States several
decades ago, showed that each family member stayed at different phases of
acculturation and a number of variables affect their experiences differently. The
author described that the two children from the Chen family exhibited different
English proficiency and rates of acculturation after attending the same public school
depending on their personality and attitude. Eventually, the children became fluent
in English and adapted to their new culture more quickly than their parents
(Weisskirch & Alva, 2002). Fillmore (2000) explained that the parents in the Chen
family did not adequately assimilate to the new society as they had to work long
hours in the Chinese community and did not have the same opportunity as their

children to learn English (Costigan & Dokis, 2006).
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Language brokering in immigrant families. In most cases, second-
generation immigrant children attending public schools are more likely to adjust to a
new culture and language faster than their first-generation immigrant parents (Buriel,
Perez, Terri, Chavez, & Moran, 1998; Fillmore, 2000; Weisskirch & Alva, 2002). The
children of immigrant families, who speak better English than their immigrant parents,
often serve as language translators (Choi et al., 2013) or “language brokers” (Tse,
1995; Weisskirch & Alva, 2002) for their families. Tse (1995) defined language
brokers as “intermediaries between linguistically and culturally different parties”
(p.180). She further explained that language brokers are not only transferring
content between two languages, but also becoming decision makers. Thus,
language brokers are distinct from language translators in terms of having an
authority to influence the decision-making process.

Weisskirch and Alva (2002) examined a case study of 36 bilingual Latino
students in California in order to investigate the relationship between language
brokering and its effects on the children of immigrant parents. The study revealed
that the materials the bilingual students translate for their immigrant parents varied
from simple notes to more complicated documents such as rental contracts or
insurance forms. The bilingual students in the study expressed that language
brokering was challenging and stressful. The task demanded high levels of linguistic
competence while the bilingual students were still in the process of language
development (Malakoff & Hakuta, 1991; Weisskirch & Alva, 2002). The results of
the study further described that young children of immigrants often felt obligated to
translate for their parents. Through the experience of language brokering, the
children of immigrant parents often felt responsibility for the decisions of their parents

based on the information the children provided (Buriel et al., 1998; Weisskirch & Alva,
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2002).

Tse (1995) and Buriel et al. (1998), on the other hand, pointed out the
positive effects of language brokering. Tse (1995)’'s study suggested that speaking
two languages during language brokering provides the children with a better
understanding of their parents and heritage. The process of language brokering can
also help the children to learn English faster and encourage them to be more fluent
in their heritage language (Malakoff & Hakuta, 1991). She further stressed that
language brokering develops a strong sense of independence and maturity in
bilingual children of immigrant families. In addition, Buriel et al. (1998) highlighted
that the children of immigrant families have more chances to be involved in
biculturalism through the process of language brokering. In consequence, the
students can build interpersonal experiences that eventually enhance self-
confidence in the children of immigrant families (Buriel et al., 1998). Similarly,
Malakoff and Hakuta (1991) explained that appropriate translation requires not only
conveying the meaning of language, but also inputting the meaning into restructured
sentences. Therefore, language brokering can advance the language proficiency in

both English and the heritage language (Malakoff & Hakuta, 1991).

Heritage languages and self-confidence. For Crawford (1996), languages
confer a sense of “personality, way of thinking, group identity, religious beliefs and
cultural rituals” (p.47), and symbolizes who you are (Hunt, 1966). In this regard,
language and identity are closely linked (Noels, Pon & Clément, 1996) and self-
confidence of heritage identity can be determined by proficiency of the heritage
language.

Cho (2000) recognized the maintenance of a heritage language as not only a
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language competence, but also an important sociocultural advantage. She
conducted a case study of 114 second-generation Korean Americans and analyzed
the co-relationship between Korean language proficiency and self-confidence. The
research findings described that the “strong Korean competence” group showed a
stronger attachment to their ethnic groups and culture, and had a solid ethnic identity
(e.g., being proud of Korean and actively interacting with Korean speakers). In
contrast, the “weak Korean competence” group experienced frustrations and
isolation from family acquaintances and Korean communities (e.g., avoiding phone
calls at home). Not being accepted due to a lack of Korean competence may cause
negative self-confidence in children of Korean immigrants (Cho et al., 1997). As
Fillmore (1991) indicated, losing a heritage language affects every aspect of social,
educational, and cultural development. Therefore, it is important to note that
developing and maintaining a heritage language can reinforce a positive cultural
identity in children of immigrants (Cho, 2000; Noels et al., 1996; Park & Sarkar,

2007).

Theoretical Framework

Languages form a meaningful connection between individuals and society.
People use languages as a tool to learn and communicate knowledge as well as
express thought and emotions. It is through the process of communication and
expression that people use language to create and transmit culture (Origgi &
Sperber, 2000). Norris (1998) highlighted that “language is one of the most tangible
symbols of culture and group identity” (p.8). The use of a particular language ties
people together as part of a group or society that share the same social and cultural

identity (Garrett & Baquedano-Lopez, 2002; Ochs, 1999).
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In respect of language use in the social and cultural context, the purpose of
this study is to explore, through case studies of Korean immigrant families in Canada,
their attitudes and efforts toward Korean language maintenance. Through the lens
of language socialization and sociocultural theory, this study examines influences on
Korean language loss and how it impacts the family in the context of relationships,
cultural values, and identities.

Language use and acquisition occurs in social contexts (Young, 1999). There
have been several studies undertaken to help understand how bilingual acquisition is
related to language socialization (Bialystok, 2007; Duff, 2003; Garrett & Baquedano-
Lopez, 2002; Schieffelin & Ochs, 1986; Weisskirch & Alva, 2002). Schieffelin and
Ochs (1986), who first established the notion of language socialization, differentiated
between language acquisition and language learning. Language acquisition refers to
learning how to use the language in appropriate social contexts, and understanding
linguistic proficiency (e.g., morphology, syntax, and vocabulary) at different
developmental phases (Schieffelin & Ochs, 1986), which can be acquired in natural
environments of language use. Language learning, on the other hand, is the result
of formal language instruction that learners consciously acquire the knowledge of
language skills (Krashen, 1981; Ray, 2012). Therefore, Garrett and Baquedano-
Lopez (2002) indicated that language acquisition is a further subconscious
development of language learning that involves “culturally relevant meaning-making
activities” (p.342). In the process of language acquisition, young children and adult
novice speakers also acquire knowledge of the culture and social practices
associated with the language in particular communities, which is known as language
socialization (Duff, 2003; Garrett & Baquedano-Lépez, 2002, Ochs, 1999). Duff

(2007) refers to language socialization as
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[a] process by which novices or newcomers in a community or culture gain

communicative competence, membership, and legitimacy in the group... itis a

means of foregrounding social, cultural, and linguistic knowledge and how it is

gained, across a variety of language learning situations at various age and

stages of life (p.310).
Language socialization requires having not only the knowledge of linguistic aspects,
but also understanding social and cultural practices of the society where the
language is being used. Thus, language acquisition and language socialization are
mutually inclusive; in other words, complete language acquisition cannot occur
without language socialization, and vice versa.

Language socialization is a process that immigrants undergo when they first
learn their mother tongue and again when they learn a second language (Duff, 2003;
Itzigsohn & Saucedo, 2002; Zuengler & Miller, 2006). Duff (2007) indicated that
immigrant families may feel conflicted about becoming socialized into the new ways
of their adopted society. First-generation immigrants often prefer to keep their
cultural traditions and heritage community affiliations. Immigrant parents and their
children have to deal with more complicated processes of language socialization
involving their heritage language at home and a dominant language in the new
society. In Canada, immigrant parents may consider enrolling their children in
French Immersion to acquire the two official languages of English and French
(Dagenais, 2003). Multiple languages are used in the society that immigrant families
may happen to cooperate with several languages besides English and their heritage
languages. Immigrant families have to continuously negotiate between the values
and practices of the new social group and their own heritage group in order to

maintain communicative language competence and memberships within both
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communities (Duff, 2003, 2007).

According to Schieffelin and Ochs (1986), people socialize through the
language use and at the same time, people are socialized to use language; therefore,
the functional interface and relationships between language and culture are
important to understand the role of Korean language and the effects of Korean
language loss within Korean immigrant families.

Language socialization widely shares aspects from sociocultural theory, which
is inspired by Vygotsky (1978). Vygotsky (1978) emphasized the important role of
social interaction in developing behavior and consciousness as people learn a
language. In light of sociocultural theory, social interaction leads people to develop
appropriate language use and creates meanings in cultural communities (Lantolf &
Pavlenko, 1995; Vygotsky, 1978). Lantolf and Thorne (2006) explained that
sociocultural theory is “mediated mental development... that focus[es] on
communication, cognition and meaning rather than on formalist positions that
privilege structure” (p.4). People internalize concepts of communicative language
through meaningful social interactions; so that, sociocultural theory helps to
understand how individuals, socially and culturally, develop their behavior and
consciousness in a particular social context (Johnson, 2006; Mahn, 1999; Vygotsky,
1978; Zuengler & Miller, 2006). Bucholtz and Hall (2005) employed sociocultural
theory to analyze cultural identity that socially emerges from a particular linguistic
interaction as a social and cultural phenomenon.

In light of the important roles social and cultural factors play in language
learning, perspectives from language socialization and sociocultural theory are
employed for this study to document and analyze the experiences of Korean

immigrant families. The theoretical framework underscores the importance of social
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interactions in the development of language and culture that broadly explores what
successes and challenges the Korean immigrant parents and their children face in

maintaining their heritage language.
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Chapter Three: Methodology
In this chapter, | outline the research methodology employed in the study. A
qualitative approach of case studies including a description of participant recruitment,
the procedure taken for data collection, and data analysis are provided. Furthermore,

the issues of the researcher’s role in the study are discussed.

Research Design

Qualitative Research. A qualitative approach was selected for the current
study. As Freebody (2003) explained, qualitative research in education is
fundamentally related to social relationships in communities as educational activities
involve social interactions. Guba and Lincoln (1994) pointed out that qualitative
approaches allow researchers to describe human behaviors with rich insights, which
leads to exploring an “unstructured” or “open-ended” methodology (Bogdan & Biklen,
2007; Burnard, 1991). The open-ended approach “allows the informants to answer
from their own frame of reference rather than from one structured by prearranged
questions” (Bogdan & Bilken, 2007, p.3). Within these flexible settings, participants
can freely respond and add more depth and richness through their own words to the
study (Bogdan & Biklen, 2007; Freebody, 2003; Yeh et al., 2005).

This approach allowed me to take a closer look at my participants’ life
experiences, enabling me to explain particularly meaningful situations and feelings
that the Korean immigrant parents experienced (Bogdan & Biklen, 2007; Freebody,

2003; Sandelowski, 2000).

Case Studies. Gomm, Hammersley, and Foster (2000) defined a case study

as a method to identify a particular case of inquiry in the field of social research.
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According to Bogdan and Biklen (2007), a case study is a detailed examination of a
particular group of people in a certain setting, whereby participant observation is
used to gather the data. Stake (2005) indicated that case studies are useful in the
study of human interactions, but common generalizing from a single object of the
case study to a large population of the target group should be avoided. Bogdan and
Biklen (2007) further introduced multi-case studies that include more than two
subjects and settings in the study. They described that researchers who undertake
multi-case studies compare and contrast data from each subject and setting so that
the multi-case studies bring more diversity into the study.

As every individual has different experiences and family backgrounds, the
method of multi-case studies is suitable for research with Korean immigrant families.
Korean language loss, including challenges and efforts to maintain the Korean
language, is a current social phenomenon in many Korean immigrant families (Shin,
2005), which concerns parents and Korean immigrant communities. Qualitative case
studies help enhance description and analysis of the life experiences of Korean
immigrant families. Furthermore, this study offers the potential for people to
empathize with what it is like to lose a heritage language and the challenges to
maintain heritage language in Canada, providing in-depth insights through personal

interviews with Korean immigrant families.

Researcher

A researcher plays a critical role in qualitative research. Information and data
in the study are gathered, developed and interpreted directly by the researcher
(Bishop, 2005; Hatch, 2002; Lichtman, 2006). Through case studies of Korean

immigrants, | was able to understand what difficulties the participants experienced in
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maintaining Korean language in Canada. | found that | could personally identify and
empathize with the opportunities and challenges of living as a Korean immigrant in
Canada. However, it is important to understand my role as an insider and outsider
with respect to this study.

As a Korean immigrant in Canada, | was considered as an insider within the
Korean community here and personally shared some similar experiences with my
participants. My membership in the Korean community likely made my study of
Korean language loss and maintenance more easily accepted than if an outsider to
the Korean community were conducting the same research. The participants
showed eagerness to share their personal stories and hoped that their participation
would help the Korean community. As a researcher that shares the same Korean
language and many shared cultural characteristics as the participants, | was able to
conduct in-depth interviews with the participants in Korean and to empathize with
some of their feelings and beliefs. In other words, conducting research within my
own heritage community and language facilitated interactions with the participants
and made them more meaningful.

As an academic researcher, it was important to avoid assumptions and
personal bias in order to maintain the trustworthiness and credibility of the qualitative
data (Angrosino, 2005; Lichtman, 2006). | conducted the interviews in an open-
ended manner with semi-structured interview questions. During the interviews, | let
the participants express their thoughts and feelings as much as possible. The
participants sometimes got off the interview questions and discussed off-topic
subjects such as events at church of the week or favorite soccer players. In these
cases, | rephrased the interview questions to stay focused on the topic of the

research.
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While listening to the participants’ life experiences, | suggested that the
participants clarify any ambiguous statements or implied meanings for clarification
and greater accuracy. Sharing the same heritage language and culture as the
participants, they sometimes omitted explaining details of the phrases they used and
assumed that | would understand their implications. For example, when the
participant referred to “the typical Korean” during the interview, | had to ask the
participant to describe what the typical Korean meant. Even though | was familiar
with common notions being understood in the Korean society, | requested the
participants to rephrase their answers for better explanation and understanding of
the research.

Using my own experiences as an example, | believe that living as a
plurilingual speaker has enriched my immigrant life in Canada. Being able to speak
both Korean and English has provided me the opportunity to teach Korean at the
Korean language school and work as a translator for the government helping other
Korean immigrants in Canada. | believe that maintaining my Korean language
reinforces my cultural identity and enables cultural belonging within the Korean
community. Being an active member of the Korean community in Canada has
allowed me to socialize and share my experiences with other Koreans who have
undergone a similar transition to living in Canada. Being apart of the Korean
community has further enabled me to fully appreciate and express my Korean
heritage language and culture within the greater multilingual Canadian society.

| hope that when | have children of my own, they, too, will be able to learn and
maintain their Korean language. | believe it is important for my children to learn
Korean not only to have a strong cultural identity, but also to be able to form a

meaningful bond to my family and relatives back in Korea who do not speak English.



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS 43

Participant Recruitment

To respond to the need for research on heritage language maintenance, |
recruited five participants, which consist of one grandparent and four parents, from
three types of Korean immigrant families living in Canada: a) third-generation Korean
immigrant family, b) second-generation Korean immigrant family, and c) a gireogi
family: 1.5-generation Korean immigrant family. | chose three different types of

Korean immigrant families to bring diverse perspectives to the study.

Figure 1. Overview of the participants

Type A: Third-
generation Korean
Immigrant Family

Type B: Second-
generation Korean
Immigrant Family

Type C:
A Gireogi Family

eone grandparent
*one parent

*one parent

*one gireogi father
*one gireogi mother

Five Participants

Through the life experiences of five Korean immigrant parents, this study

examined how Korean immigrant parents’ attitudes and efforts influence Korean

language maintenance in their children.

In order to participate in this study, the participants had to meet the following

criteria:
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Table 1. Criteria of the participants

Type A: Third-generation Korean Immigrant Family

0 Both first-generation Korean immigrant grandparents were born and raised
in Korea and immigrated to Canada over 10 years ago.

0 Second-generation Korean immigrant parents and their children, third-
generation Korean immigrant, were born in Canada or immigrated at a

young age and use English as their primary language.

Type B: Second-generation Korean Immigrant Family

0 Both first-generation Korean immigrant parents were born and raised in
Korea and immigrated to Canada over 5 years ago.
0 Second-generation Korean immigrant children were born in Canada and

use English as their primary language.

Type C: A Gireogi Family

0 Both first-generation Korean immigrant parents were born and raised in
Korea and one of the parents immigrated to Canada over 3 years ago.
o Children of a gireogi family immigrated to Canada at a young age and

educated in both Korean and Canadian public schools.

Depending on the length of residence in Canada and the formation of the
family, each immigrant family in this study experienced different progress of Korean
language attrition and challenges in maintaining Korean language. In particular, as
they lived longer in Canada, the participants expressed more difficulties in
maintaining Korean heritage languages in their children. The second-generation and
the 1.5-generation (gireogi) immigrant families in this study expressed that they
tended to emphasize the importance of learning English prior to helping their children

to learn Korean language. The participants wanted their immigrant children to be
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well adjusted in the Canadian society. Likewise, after living in Canada for 40 years,
the third-generation Korean immigrant family faced Korean language loss in the
family. However, at the time of the interview, the 1.5-generation immigrant child in
the third-generation immigrant family started revaluing Korean culture and language
and tried to help his own children to learn the Korean language. Including five
participants from three different types of Korean immigrant families enabled me to
explore how each immigrant family perceived maintaining Korean language over a
period of time and family situations. Therefore, the variety of perspectives in this
study improved the quality of the research.

The participants were purposely selected through my personal networking in
the Korean language school and Korean community. | let a wide circle of
acquaintances know about my research and the criteria of the participant recruitment
along with my contact information. Patton (2002) emphasized the benefits of
purposeful sampling that “[t]he logic and power of purposeful sampling lie in
selecting information-rich cases for study in depth. Information-rich cases are those
from which one can learn a great deal about issues of central importance to the
purpose of the inquiry” (p. 230). Sharing personal stories of Korean language loss in
their children may be sensitive issues and private matters to some Korean immigrant
families. Thus, my connections as the insider of a Korean community were helpful in
finding adequate participants for the study.

Status of Korean language loss is hard to be determined because proficiency
of Korean language and expectations are different within each Korean immigrant
family members. Therefore, the participants in this study were the Korean immigrant

parents who acknowledged themselves that they had difficulties communicating in
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Korean with their children or were concerned about maintaining Korean language in
their family.

In the process of recruitment, my friends or family members were not included
and | was not in a position of power vis-a-vis any of the participants. After finding the
suitable participants, | arranged the interview schedule with each participant by
phone and email. Before the interview, | explained to the participants that
participation was entirely voluntary and there was no anticipated compensation for

the participation.

Procedures and Data Collection

For the purpose of the qualitative research, this study employed 1) in-depth
interviews, 2) researcher’s field notes, and 3) episodes of Korean language use from
participants for the data collection. All data gathered from data collection were
merged under relevant categories in the research findings.

Two sets of interview questions (Appendix A) and an informed consent form
(Appendix B) were provided to participants before the interview. The informed
consent form was used to explain the purpose of research and what involved with
the participation. By distributing the interview questions beforehand, the participants
had time to think about the answers and were fully informed about what to expect at
the interview. The participants were given an option of choosing either Korean or
English to use during the interview at their preference. Among the participants, four
Korean immigrant parents chose to use Korean because they felt more comfortable
speaking Korean than English. Only one participant who is the 1.5-generation
Korean immigrant parent chose to use English because he spoke English as a

primary language and lost a large portion of Korean proficiency. Also, all research
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materials provided to the participants were written in both English and Korean for the
participants’ convenience.

The participants were engaged in two individual interviews for 45-60 minutes
each at a time at their home. The interview questions were open-ended so as to
allow the participants to share their personal stories and feelings relating to
successes/challenges in maintaining Korean language in their family. At the
interview, | audiotaped the conversations with participants’ permission to ensure the
accuracy of the data and to keep a record of the interview. At the same time, | took
the field notes on the interviews to describe the interview setting, atmosphere,
participants’ body language, and my own observations.

In addition, the participants were voluntarily asked to share one of the positive
or negative experiences relating to using Korean in an English dominant
environment in Canada (i.e., referred to as the episode of Korean language use).
The episode of Korean language use provided the participants an opportunity to
reflect their thoughts and explain detailed description of the situation, impressions,
and reactions to what happened. Guideline for the episode of Korean language use
(Appendix C) was given to the participants to guide them in describing their story.

| conducted individual interviews with each participant to ensure comfort and
openness to talk about issues that may be sensitive between the participants and
their children. The participants willingly answered all the interview questions and
preferred to deliver their episodes of Korean language use by oral narratives after
the interview.

After data collection, | transcribed the interviews and sent the transcripts to
each respective participant to confirm its accuracy, which is referred to as “member

checking” (Lincoln & Guba, 1985). Member checking reduces the chance of
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misleading or misinterpreted information from the interviews (Krefting, 1991). The
participants were informed that they could withdraw from the participation or omit
certain parts of the transcripts if they did not want them to be included as part of this
study. In the end, the participants did not request withdrawal or omission.

Any identifying personal information of the participants, gathered during the
course of the data collection, remained strictly confidential. | replaced all the

participant’s names under a pseudonym for the purposes of confidentiality.

Data Analysis

Data was analyzed by using a coding system and theme/category approaches.
The researcher transcribed interviews and an original copy of the interviews was
stored until the study was completed. Any data collected in Korean from the
participants was translated into English by the researcher. All relevant data,
including field notes and the episode of Korean language use, were combined

together under each theme/category for the data analysis.

Analysis procedure. The following steps of the analysis are based on
Creswell (2013)’s inquiry of the qualitative research methodology.

First, | read through my interview transcripts, field notes, and the episode of
Korean language use to gain a general idea of the overall information. While reading
through my notes, certain words, events, and patterns emerged (Bogdan & Biklen,
2007). | made notes in the margin to indicate these patterns, which is called the
coding process (Creswell, 2013). As Burnard (1991) suggested, colored highlighting
was used to distinguish and organize topics in the transcripts and field notes. The

coding process helped to select relevant data and topics for the study.
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Second, after the coding process, similar topics were grouped together under
a broader theme. Each coded section from the transcripts was placed under a
particular theme of the study. As Creswell (2013) advised, a small number of
themes were chosen to describe the research findings. For example, the four main
themes for this study are 1) internal influences in the family, 2) external influences
within school and community, 3) maintaining family ties, and 4) negotiating cultural
identity.

Third, coded sections may lose a piece of referring words when it is directly
cut out from the original transcripts (Burnard, 1991). Therefore, | put additional
words or phrases in the bracket to clarify meanings in the contexts. Also, the original
data collected in Korean and its English translation by the researcher were
presented together in the research findings and discussion for the purpose of data
accuracy. Various quotations from the transcripts were used to portray particular
events or feelings of the participants through their own perspectives. Narrating
everyday life experiences with Korean language attrition and maintenance is
intended to generate greater understanding of and appreciation for the issues
studied (Glaser & Strauss, 1965; Sakamoto, 2000).

Fourth, after investigating all the themes, | included my own interpretation of
the findings. Wolcott (1994) suggested that qualitative research can be properly
analyzed by reducing the stories down to the underlying facts to highlight similarities
and differences. Using this approach, | compared and contrasted the research
findings from each individual interview to highlight important contributions and
relationships (Lichtman, 2006; Wolcott, 1994). At the end, | summarized the results
of the research in response to the initial research questions and disclosed any

inadequacies of the research during the interview.
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The trustworthiness of the study. In order to increase trustworthiness in
qualitative research, Lincoln and Guba (1985) initially developed four criteria to
evaluate accuracy of the research findings: credibility, transferability, dependability,
and confirmability. Based on these criteria, the researcher was able to show more

validity of the qualitative research.

Credibility. In qualitative research, credibility refers to evaluating the truth of
research findings from the participants’ point of view and interpretation by the
researcher (Cope, 2014; Lichtman, 2006). Krefting (1991) claimed that triangulation
is a useful technique to minimize distortion and avoid biased information in the
qualitative research. Stake (2005) defined triangulation as “a process of using
multiple perceptions to clarify meaning... by identifying different ways the case is
being seen” (p. 454). A diversity of perception through triangulation helps to
enhance richness and in-depth understanding of the phenomenon (Denzin & Lincoln,
2005; Flick, 2002). In the process of data analysis, | used three data sources from
the participants, which were the field notes, transcripts of the interviews, and the
episode of Korean language use in order to triangulate my final results of the
research. Multiple data sources and data collection increased the credibility of my

research (Krefting, 1991; Lincoln & Guba, 1985).

Confirmability. Confirmability refers to how the research findings and
interpretations reflect the experiences and thoughts of the participants, rather than
the expectation or preferences of the researcher (Hoepfl, 1997; Lincoln & Guba,
1985). Prediction or biased assumptions by the researcher should be avoided in the

process of data analysis. To ensure trustworthiness of this research, | included
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many quotations from the interview transcripts of the participants, which explained
the rational behind the data analysis (Cope, 2014). Presenting original data from the
transcripts allowed readers to understand how the research findings and conclusions
were made. Four participants chose to use Korean in the interviews so the

transcripts were translated into English.

Transferability. Instead of making generalizations, transferability in
qualitative research can apply the results to other individuals, who are particularly in
similar settings and contexts (Lichtman, 2006; Lincoln & Guba, 1986). By providing
rich and thick description of the participants, readers interested in this research
should be able to “associate the results with their own experiences” (Cope, 2014, p.
89) and decide whether the result is transferable to them. This study provided
information about how data was collected from the participants. In addition,
materials used for the data collection are included as an appendix. Detailed
descriptions of the research procedures may enable the readers to form a
connection to other immigrant families who have had similar difficulties in

maintaining heritage language at home.

Dependability. In this research, dependability was validated through the
consistency of the research process and the research data. Lichtman (2006)
emphasized that it is a researcher’s responsibility to describe and identify any
changes that occurred during the research, which affect the reliability of qualitative
research (Hoepfl, 1997; Krefting, 1991). This study described what was done in the
data collection process. For example, any rejections to the interview questions or a

choice of language use in the interview were addressed. In addition, the
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dependability of qualitative research could be enhanced if another researcher is able
to present replicable research findings by following the procedures in similar

research circumstances (Cope, 2014; Lincoln & Guba, 1985; Krefting, 1991).

Conclusion

This chapter presented the research design of this study. It also explained
the researcher’s role within the research, participant recruitment, procedure and data
collection, and data analysis. Chapter four will present an introduction of the

participants and discuss the research findings.
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Chapter Four: Research Findings and Discussion

This chapter focuses on the life experiences of three types of Korean
immigrant families in regard to their challenges and successes in maintaining the
Korean language in Canada. Depending on the length of residency in Canada, three
Korean immigrant families experienced different degrees of Korean language loss
and cultural adaptation. The results show that the participants faced similar
challenges and struggles in raising their children to be plurilingual speakers in both
Korean and English; however, the participants’ attitudes and approaches to Korean
language maintenance were different. Therefore, perspectives on the importance of
Korean language maintenance are investigated through the perspectives of five

Korean immigrant parents.

Introduction of the Participants

Before discussing the research findings, a brief introduction to the three
Korean immigrant families is provided. The introduction below is focused on 1) a
description of family members, 2) how the participants immigrated and their
adaptation to Canada, 3) the position of Korean language use at home with each
family member.

For the purpose of confidentiality, pseudonym family names (i.e., Kim, Park,
and Lee, which are the three most common Korean family names) are given to each
family. Participants’ first names are also replaced with either Korean or English
pseudonym names, depending on their official names being used in Canada.

To clarify family relationships with each participant in the family, a family tree
is included respectively below (see Figures 2, 3, and 4). The participants, who

participated in this research, are highlighted in color for their identification.
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The five participants are:

1) Dahee Kim (Mother to participant Roger Kim)

2) Roger Kim (Son to participant Dahee Kim)

3) Sujin Park (Mother)

4) Minsu Lee (Husband to participant Jiwon Lee)

5) Jiwon Lee (Wife to participant Minsu Lee)

Table 2. Profile of the participant, Korean immigrant parents

Participant The Kim family The Park family The Lee family
Characteristic Dahee Roger Sujin Minsu Jiwon
Approximate Age 70 45 37 40 40
!_ength of residence 40 years 40 years 10 years 6 months | 4 years
in Canada
First language Korean English Korean Korean Korean
Birth place Korea Korea Korea Korea Korea

_ Son and Son and
Number of children daughter daughter Two daughters Son
) Roger (45) Jacob (5) Karen (6) i

Age of children Sarah (42) | Olivia (3) Lauren (4) Hyunjun (9)

Children’s birth place Korea Canada Canada Korea

Language use with Korean and ) Korean and

children English English English Korean | Korean
Master’ ESL

Education in Canada None asters College College
degree school

In the interviews, the participants tended to discuss the oldest child in the

family. In the Park family, for example, Sujin discussed more about Karen than
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Lauren. In the Kim family, Dahee mainly talked about the oldest son Roger because

he was the participant in the study.

Story of the Kim family: third-generation Korean immigrant family

Figure 2. Overview of the Kim family relations

First Grandmother /" Grandfather
Irst- .
. Dah
generation ahee Jaemin
Immigrant Korean: Fluent
\_ English: Fluent
15 Daughter Son [Daughter—in—law
. Roger i
generation Sarah oge Linda
Immigrant | Korean: Beginner Korean: Not fluent
English: Fluent Gnglish: Fluent

\_1_A& _1 _J

Thi Grandson Granddaughter
ge::;ation Jacob Olivia
K )

Immigrant orean: Not fluent Korean: Not fluent
English: Fluent English: Fluent

Dahee is a well-educated grandmother in her 70s who willingly shared her
family’s story of immigration to Canada. She graduated from one of the top
universities in Korea and married her husband, Jaemin. Before the marriage,
Jaemin went to the United States and graduated with a Ph.D degree in economics
and was fluent in English. Returning to Korea, Jaemin became a professor in
economics at one of the universities in Seoul and married Dahee. Jaemin and
Dahee were financially and emotionally well settled in Korea with their two children,

Roger and Sarah. Roger described that “My dad was doing fine. He was a
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professor at the University [in Korea]. So he was doing fine. He would have had a
good life [in Korea].” (Transcript C, p.5, Line 29-30)

After a few years, however, Jaemin and Dahee thought that living conditions
in Korea were quite different compared to Canada during the 1970s'®. Dahee
wanted her children, Roger and Sarah, to have a better quality of life and education
in a more developed country. Dahee explained,

") o] 9| Skell A FR- Aol k. o}, 9] Fell = 17 Al ohu ek
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“My husband [Jaemin] studied abroad so we knew that the western society was
different. We wanted [our children] to have a better life. Better quality of life.”
(Transcript A, p.1, Line 12-14)

At that time, Dahee’s father and her two sisters had already immigrated to
Canada just a few years prior so Dahee also decided to immigrate to Canada with
Jaemin and their two children. Roger explained that “My parents realized that my
mom’s sisters came out to Canada first... around in 1972. So they decided to follow
[them] along to Vancouver.” (Transcript C, p.5, Line 20-27) They moved to
Vancouver. Now, the Kim family has been living in Canada for 40 years.

During the 1970s, settlement in Canada was not easy for the Kim family as early
first-generation Korean immigrants. Shortly after they arrived in Vancouver, Jaemin

worked as a teaching assistant for a year at a community college while searching for

'® For a period time after the Korean War in 1953, Korea was considered one of the
poorest countries. However, from the 1980s to the late 1990s, Korea’s economy
advanced rapidly with a Gross Domestic Product (GDP) per capita of only $2,300
per capita in 1980 increasing to $ 33,700 in 2013. According to the World Bank
(2014), Korea’s market economy ranks 14th and it is one of the wealthies countries
in the world.
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a full time position as a professor. However, opportunities were not available for

Jaemin to continue his career as professor, even though he had his doctorate from a

U.S. university. Roger described,
He [my father, Jaemin] started off at the community college and was doing
marking... But then there wasn’t any opportunity for him. So he bought a
grocery store. A few years after, he found a good job with the Korean
shipping company... He worked as an executive. And then he was
transferred to California. He went by himself and three of us stayed in
Vancouver. But then the company went bankrupted... It was a short term.
Not more than a year. Then that job was gone... So he came back to

Vancouver and worked at the grocery store. (Transcript C, p.5, Line 33-44)

In the end, the Kim family continued working at their grocery store to
financially support the family. Jaemin and Dahee worked long hours at the grocery
store and later on owned and worked at several different restaurants and grocery
stores. After immigrating to Canada, the first-generation immigrant parents in the
Kim family had to substantially change careers and lifestyles to provide a better
future for their children.

Roger, who was five years old when the Kim family moved to Canada, is now
in his early 40s. Roger is married with two children, Jacob and Olivia, who are third-
generation immigrants in Canada. At the time of immigration, Roger was fluent in
Korean and able to communicate only in Korean with his first-generation immigrant
parents, Jaemin and Dahee. After entering an elementary school in Canada,
however, Roger’s dominant language quickly switched from Korean to English and

he started losing his proficiency in Korean. Roger explained “My mom said | was
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fluent in Korean when we [first] came to Canada. But then | started learning English
so | just used English with them.” (Transcript C, p.1, Line 22-23)

As a result, he is now only able to understand a basic level of Korean. At
home, Dahee mostly would speak Korean to Roger but Roger responded in English
to her. Roger always had conversations in English with his father, Jaemin. Dahee
described,

-l S ol ® AT o AaF ol Z HUzF ER o] gilela. &
HAEZIHU7L. FARES H3E Aok, 2 s olopr] S ol
slofshzl ths =R 2AE Jol 2 dstsh 1A Beglel o

“My husband [Jaemin] spoke English well so he communicated well with Roger.

Also, between men, they kept their conversations short. But as a mother, | wanted

to talk more [with Roger]. But Roger spoke English to me and | spoke Korean to him.
So that was frustrating.” (Transcript A, p.6, Line 14-16)

Roger is married to Linda, who is an Anglo-Saxon Canadian who speaks
English as her first language, so the primary language used in their home always
has been English. Roger explained that, “We cannot communicate other than
English... So our common language [at home] is English.” (Transcript D, p.5, Line
25-27)

After becoming a father, Roger started regretting his Korean language loss,
which he was fluent in at age of 5. Interestingly, when Jacob turned five years old at
the time of the interview, Roger decided Jacob should learn Korean and sent him to
a Korean heritage language school. The Korean language school provided two-hour
classes once a week on Saturdays. Atthe Korean language school, Jacob started
from a basic level of class, which focused on learning Korean alphabets. Roger lost

his Korean proficiency so he needed to reach out to external resources to provide a
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Korean language education for his children. At the interviews, Roger reported that
he believed in positive results from learning the Korean language and wanted to
embrace the Korean language and culture in his family for himself and his children,
who are third-generation Korean immigrants. Roger described,
[l want] to help [my] kids learn more Korean and to learn more about the
culture. Ultimately, it [would be]... helping them with their understanding of
themselves and feeling positive about their backgrounds... And plus, there is
a social part of it, too. [At the Korean language school], they interact with
other children and develop social skills. So it is language, culture, and social

part of it, too. (Transcript C, p.6, Line 10-13 & Transcript D, p.2, Line 11-13)

Story of the Park family: second-generation Korean immigrant family

Figure 3. Overview of the Park family relations
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Sujin is a busy working mother in her late 30s. When Sujin and her husband,
Taewoo, were newly married in their middle 20s, they were young and ambitious.

Taewoo acknowledged the benefits of fluency in speaking English in the job market
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in Korea; so that Sujin and Taewoo decided to study English abroad. Considering
the living costs, tuition, and other circumstances, Canada was the most appealing
country to Sujin and Taewoo so they chose Canada for their English education.
Sujin explained,

Tretol ol 8. AEFAINE ofo] 5ol U] Wl -2 & F-shaL Zol Ak G o
TRE 9. S E Solu At $-2 Al A1 et
AAAA & 1717} Ui wrejeh e, (£8) 2aA U=l gol e

“[We initially came to Canada] for studying. We were married but did not have
children [at that time] so we decided to study abroad. When searching for schools...
to study English, Canada was the best choice for our circumstances... In terms of
the financial situation, it was the perfect fit. (laugh) So [we] came to Winnipeg.”
(Transcript E, p.1, Line 13-22)

In the beginning, Sujin and Taewoo planned to only stay temporarily in
Canada and then return to Korea after studying English. After a few years, Sujin
thought that Canada would be a better place for her children’s education so the Park
family decided to immigrate to Canada. Sujin described that
‘A= o7 A ofolEolF A FAH U= o717 8y wEbH o r HES A
2ol A witel olvl =7 ofyar & e gk Atk By 7zt 2] ol
7hoR A7k th= o Bk gk o AT U= o 7] e AT
“l thought it would be better to live here [in Canada] with my children. | liked the
culture here... We came [to Canada] for studying, not immigrating. But as living [in
Canada], | began to think that ‘Do we really need to go back [to Korea]?’ [l told my
husband] that | do not want to go back [to Korea]. | would like to stay here instead.”

(Transcript F, p.6, Line 21-23 & 29-30)
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Sujin and Taewoo improved their English skills and also advanced their education in
Canada. Taewoo achieved his Master’s degree in theology and Sujin recently
attained a certification in accounting from the college. At the time of the interview,
Sujin and Taewoo have been living in Canada for 10 years and were permanent
residents.

Suijin, in particular, reported satisfaction with their decision to immigrate to
Canada after having two Canadian born children, Karen and Lauren. Sujin
described,

Aol A A AHES P w o) gro] ohulel A A W Eo] Al

Aota . zo7F = e v e, AFHET T J 28 8. S|AFE Ty A
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When | was working in Korea, my life didn’t belong to me. | felt like | was

living to work... | came home late and always felt exhausted... | felt more

tired back then compared to now [that | am working and raising two kids]. |
had to follow the prevailing work ethic in Korea so | did not have my personal
life... Because of [long working hours and high competitive at work], | don’t

want to go back to Korea. (Transcript F, p. 6, Line 24-30)

Compared to the competitive education and work environment in Korea, Sujin
appreciated having a more liberal education and lifestyle in Canada for her second-

generation Korean immigrant children. Sujin explained,
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“In Canada, people have a gentle approach to children. They definitely act softer
than Koreans. | noticed at daycare that teachers well explain things to children and
do not force them to do something. [The teachers] make sure the children

understand and not force it.” (Transcript F, p.1, Line 10-13)

However, Sujin was concerned about helping Karen and Lauren to learn
Korean, who were 6 and 4 years old, respectively, at the time of the interview. Sujin

expressed that

il
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‘[Karen and Lauren] spend most of their time at daycare or school. So | think they
may easily lose their oral skills in the Korean language... | heard it [from other
immigrant families] that [their] children don’t try to learn [heritage languages]
anymore as getting to a higher grade [at school]... If | don’t assist [learning Korean
language] when [Karen and Lauren] are young, they will not [be able to speak
Korean] just like the other second-generation Korean immigrant children here [in
Canadal.” (Transcript E, p.4, Line 2-3 & p.5, Line 8-10)

At home, both English and Korean were being used to communicate between

the parents and their children in the Park family. Karen was able to understand and
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express herself in Korean to her parents; but she could not read or write in Korean,
which limited her from developing an advanced level of Korean proficiency. Sujin
explained,

ML ool wol7h ol =wojsha. AA7IA = Hehs Ax AL A
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Karen asks about Korean words if she doesn’t know. So far, | think her
speaking is OK... But she has difficulties in writing... | read Korean books for
her but | didn’t help her to learn how to write Korean... It would have been
better if | taught her [both reading and writing]. For her to maintain the
[Korean] language, | should have helped her [learning Korean alphabets]. In
the last couple years, | was very busy [with work and school] so | just didn’t
have time to help her learning [Korean alphabets]. (Transcript E, p.4, Line 6-9
& 18-21)
Lauren, on the other hand, was not able to communicate in Korean and only used
English with her parents. Suijin tried speaking Korean to Lauren to improve her oral
skills; however, Lauren got confused and did not respond so Sujin ended up
repeating in English.
The first-generation Korean immigrant parents in the Park family encouraged
speaking Korean to their children; unfortunately, they perceived that using English
was necessary for their second-generation Korean immigrant children to have

smooth conversations with their parents. Sujin described,
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“When my children speak English to me, | respond in English as well. And then |
teach them [how to say that] in Korean. Younger kid [Lauren] doesn’t know Korean
at all so she only understands English... | do not force or give pressure [on learning
Korean] but | [sometimes] tell them like “[Use] Korean please. It would be nice if

you guys use Korean”.” (Transcript E, p. 3, Line 4-8)

Story of the Lee family: a Gireogi family (1.5-generation Korean
immigrant family)

Figure 3. Overview of the Lee family relations
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Minsu and Jiwon are in their early 40s and their son, Hyunjun, at the time of
the interview, was in Grade 4 in Canada. Minsu was a gireogi father who was living
alone in Korea, while his wife and son were living in Canada. Minsu was an
elementary school teacher for 14 years and stayed in Korea to financially support the

family.
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In the beginning, Jiwon and Hyunjun expected to return to Korea after a
couple of years. After living in Canada for one year, Jiwon thought that Canadian
society offers better opportunities for education and work, compared to Korea. The
Lee family decided to stay as a gireogi family for a longer period of time. Jiwon

described,
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[In the Canadian society], there are less social restrictions on what you want
to do or what you want to become. Compared to Korea, the Canadian system
is more focused on individuals. Of course including education... The Korean
education system triggers unnecessary competition. Everyone has his or her
personal interests and talents but | think those are ignored and not respected
[in the Korean society]... But [in Canada], | think my kid doesn’t need to have
unnecessary competition with other kids and it would be easier for him to do

what he wants to do. (Transcript I, p.1, Line 38-44)

However, being apart as a gireogi family led to negative consequences in the
Lee family. The Lee family reported that due to language issues, Hyunjun did not

get along with other friends at school and because Minsu lived in another country he
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had difficulties helping Hyunjun. After four years apart, the relationship between
Minsu and Hyunjun was strained and Minsu eventually decided the best solution was

to permanently move to Canada with his family. Minsu explained,

F83 4177 goba... E8)Lh ool 7k BB o M A 0= U7
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[Hyunjun] was having a hard time [at school]. He couldn’t speak [English] but
wanted to be friends with classmates. To get attention from the classmates,
he decided to act silly. But then they teased him for being silly and he got into
fights [at school]... | was very worried about him... | could have stayed
longer as a gireogi father [in Korea] and occasionally visit them [Jiwon and
Hyunjun in Canada]. If | worked for another 6-7 years [in Korea], | was
eligible to get my pension [at work]... Then [my family] would have been
financially more stable and secure than now. Nevertheless | [gave up the
pension plan] and came [to Canada] because [Hyunjun] needed a father. [l

believe] there is a critical period of time when kids need their father more than
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anytime in life... Especially, [Hyunjun] was going through difficulties [at
school] so | thought | should be there [for him] for his emotional support...
The presence of father can reassure confident to a child... That was the
decisive reason why | decided to immigrate to Canada. (Transcript G, p.5,

Line 20-23 & Transcript H, p.7, Line 17-25)

At the time of the interview, Minsu spent most of his time in Canada learning
English and planning his new career. Jiwon, on the other hand, graduated from
college in Canada and was working as a massage therapist. Jiwon herself was well
adjusted in the Canadian work place and community. Jiwon expressed that
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“Now | got used to [working in Canada]. | have been working [as a massage
therapist] over a year and half. [At work], most of [my co-workers] are Caucasians...
When | first started working... | am not sure if it was only me feeling awkward or
they [the Caucasian co-workers] were feeling unfamiliar [with me] (laughs). Anyway,
it used to be a little bit awkward at work. But now | overcame [and cope well with my
co-workers at work]. | enjoy working [in Canada]” (Transcript |, p.1, Line 8-10)

At home, Korean was the dominant language being used in the Lee family.
Hyunjun attended a preschool and a few months of Grade 1 at elementary school in
Korea so he was fluent in Korean. At the time of the interview, the participants

reported that Hyunjun mostly spoke Korean with his parents so he had strong

communication skills in Korean including reading and writing. Minsu and Jiwon
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believed that Hyunjun is not likely to lose his Korean proficiency, considering his
current level of Korean language and his age. Jiwon described that
AFE o7t B F A7) tho] el A Bk Woluzka... A o7k
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[Hyunjun] speaks Korean well enough for his age now... | believe that my kid
will maintain his Korean language and become a bilingual. We use Korean at
home and go to Korean church and have a plan to invite his grandmother to
immigrate [to Canada and live with us]. So the possibility for him to lose his

Korean language proficiency is pretty low. (Transcript |, p.5, Line 1-5)

In contrast with the Kim and Park families, Minsu and Jiwon, at that point,
were more concerned about how to advance Hyunjun’s Korean language ability
rather than Korean language loss, especially in terms of vocabulary. Minsu noticed
that Hyunjun’s vocabulary has not developed since Grade 1, the time he left Korea.
At school, Hyunjun continuously learnt new vocabulary in English, in accordance
with his grade, whereas his Korean vocabulary did not progress. To the Lee family,
the concern was how to raise their 1.5-generation Korean immigrant child to become

a proper plurilingual speaker in both Korean and English in Canada.

Discussion
All the relevant data, collected from the participants for this study, were
grouped together under a broader theme. Similar topics were selected for

discussion and categorized under four conceptual themes: 1) internal influences in
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the family, 2) external influences within school and community, 3) maintaining family
ties, and 4) negotiating cultural identity. Research findings, developed from stories
of each family, were compared and contrasted under the emerged themes with the
researcher’s interpretation. Furthermore, relevant literatures on each theme were
discussed to strengthen the research results.

Direct quotations from data collection were used to enrich the quality of the
research. The quotations were included to describe the participants’ thoughts and to
convey expressions through their own voices. For the purpose of accuracy, the
original data collected in Korean from the participants was presented in Korean as
well as its English translation by the researcher, which was followed after. By using
transcription conventions (see Appendix D), the researcher inserted additional words

and phrases to clarify meanings and indicated omissions in the context.

Internal influences in heritage language maintenance. In the following
context, related factors in maintaining Korean language at home are examined
through the perspectives of the participants. Challenges perceived from the
participants regarding Korean language maintenance are defined as the internal

influences in this research.

Immigrant parents’ attitude. As an immigrant parent living in Canada, every
aspect of daily life may have been a challenge. On top of the normal responsibilities
of raising children, immigrant parents also needed to overcome the daunting task of
learning a new language, finding stable employment in an unfamiliar job market to

support their family, and adapting to the Canadian culture and system. In order to
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successfully settle in Canada, numerous life challenges and adjustments awaited the
Korean immigrant parents in this study.

According to the participants, the primary concern, during the settlement in
Canada, was to establish a stable income to support the family. Minsu in the Lee

family described that

A 2 G2 AT ok A S A ARl ok U Zb 2w A E Al EA A
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“In my case, | am not settled in yet. | hope to find a secure job and have a stable
income. That is my priority. Until | get settled in [financially], we don’t have a plan to
visit Korea at least for 3-4 years.” (Transcript H, p.1, Line 8-10)

Also, Dahee in the Kim family expressed that
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“l focused on working hard to feed my family for living. That was all | could think of
doing ... If I didn’t work, my family was going to be hungry. | worked day and night
[to support the family].” (Transcript A, p.5, Line 5 & p.7, Line 30-32)

First-generation Korean immigrant parents of the Kim family managed to
acquire and operate several grocery stores and restaurants that occupied most of
their time. Dahee described that they worked 7 days a week for at least 10-12 hours
per day. Dahee was dedicated to working hard to support the family. By the time
she came home from work, her son Roger was already asleep, which did not leave
enough time for social interaction at home. Roger commented that, “[because] my
parents were working a lot... | didn’t really have that kind of feeling to talk to my

mom about problems [at school] or things like that. | felt kind of not sharing a lot with
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my mom or dad” (Transcript C, p.4, Line 1-6). In Fillmore’s (2000) study, the
immigrant parents needed to work for long hours to make a living in the new society
so that they did not have time to teach their heritage language to their children. In
this case, the participant Dahee was too busy working to consider helping Roger to
learn Korean.

By the time the Kim family immigrated to Canada, about 40 years ago, Dahee
did not acknowledge the importance of Korean language maintenance at home.

Dahee explained,

Aol g-efuhel gz Al o] Sl e 72 e RRlel L
ool = o] 7hd g vttt dojM s S 7HA AL meksa vpE R AL
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Before, | didn’t feel proud of my country [Korea] so | didn’t think about
teaching Korean [to my children]... Korea was known as a poor country that
people [in Canada] wanted to help and sympathized with [Korean
immigrants]... Now, Korea is a developed country that | feel proud [of Koreal].
But at that time, | did not feel proud [of Korea] so the idea of teaching Korean

did not come to my mind. (Transcript A, p.1, Line 6-16)

As a result, Roger quickly started losing his proficiency of Korean language
after solely learning English at school (Jeon, 2008; Lee, & Shin, 2008; Shin & Milroy).
In Grade 4, Roger stopped speaking Korean at home; since then, his dominant
language switched from Korean to English. Roger described,

| don’t know how that happened... When | went into Grade 1, there weren’t

any other Koreans. It’s not like | was speaking Korean in the classroom or
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anything. | was just trying to learn English. But | don’t know how it became to
be that | stopped speaking Korean. | don’t know. It's just because | am in
Canada, | felt like English is the language | speak. (Transcript D, p. 6, Line 26-

30)

Similarly, the results of the Park family reveals that active interaction in
Korean language at home could be an important factor in maintaining the Korean
language. Karen and Lauren, who were raised in the same household, showed
different levels of Korean language proficiency. Karen was able to communicate in
Korean with her first-generation immigrant parents. Although Karen often switched
between English and Korean, she mainly spoke Korean at home and mostly
understood what her parents said to her in Korean. Lauren, on the other hand, did
not fully develop her proficiency of Korean language and did not use Korean at home.
At the interview, Sujin indicated that the exposure of Korean language use caused
the differences between Karen and Lauren. Sujin explained,
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Karen stayed with me at home until she was 5 years old. She speaks good
Korean because she spent [a lot of] time practicing Korean with me at home...
But Lauren went to daycare when she was only two and half years old
[because | had to work full time]. [She was] still very young... Lauren stayed

at daycare for 7-8 hours everyday so we didn’t spend much time [on using or

learning Korean] at home, [compared to Karen]. (Transcript F, p.1, Line 19-21)
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Depending on how much interaction in Korean Karen and Lauren had at home, it
may have affected their possibility of developing Korean language proficiency at a
younger age.

Sujin acknowledged the importance of maintaining heritage language, but she
expressed that it was challenging to motivate using Korean and finding spare time
for helping them to learn Korean when her children were primarily exposed to the
English speaking society. Sujin mentioned,

“g-2] 7} ol M 2oL Avprp ARk ofo] Eo] - AL = dojAE Yt

o Ee] o] B Qo= AP H 02 ol a1 mEoliz Yol v} opd st 7o) Hoj e
“Korean is being used at home and | speak Korean. But my children are exposed to
the English speaking society... Speaking English is more natural for them. Honestly,
| think English is their first language and it should be their first language.” (Transcript
F, p.8, Line 24-26)

In this study, the Korean immigrant children from the Kim and Park families
fitted into Valdés (2001)’s patterns of heritage language loss. The progression of
Korean language loss was accelerated after entering English schools (Jeon, 2008;
Lee & Shin, 2008; Shin & Milroy, 1999), which quickly replaced their primary
language from Korean to English.

According to Fillmore (1991), learning a second language should not come at
the expense of losing a primary language. However, the Korean immigrant parents
in this study expressed that it was difficult to embrace the importance of learning
Korean at home as their children were mostly exposed to the English speaking
society. Their immigrant children naturally adopted English as their primary
language at school and used English to communicate in the larger society. Also, the

Korean immigrant parents in the Kim and Park families were busy working to adjust
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into the Canadian society so that the participants and their children tended to have
less interaction in Korean at home. Consequently, the immigrant children in the Kim
and Park families only maintained a basic level of Korean proficiency in order to
communicate with the participants in this study.

The Lee family, on the other hand, had different opinions and approaches to
maintaining Korean language in Canada. Hyunjun, a 1.5-generation Korean
immigrant, had been educated at the Canadian school from Grade 1; at the time of
the interview, he was in Grade 4 and still in the process of learning English. The

participants in the Lee family described that Hyunjun primarily used Korean at home

and his Korean proficiency was strong enough for his age in terms of writing, reading,

and speaking. So far, Hyunjun was able to maintain Korean language as his first
language.

Minsu and Jiwon, the parents of Hyunjun, reported that Hyunjun felt more
comfortable using Korean than English because his English was not fluent yet and
the Lee family always have been using Korean as their primary language at home.
On a daily basis, Hyunjun was able to practice Korean at home with his immigrant
parents. Minsu indicated that Hyunjun sometimes used English words and short
phrases in English when he did not know how to explain it in Korean; however, the
participants in the Lee family perceived it as a minor issue in communicating with

Hyunjun in Korean. Minsu explained,
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1L FTUE UshE T 4 1 2 FAL oA 8 (44T BAE
ol 2.
We use Korean at home [so Hyunjun speaks Korean with us]... Hyunjun’s
Korean pronunciation is accurate. He even speaks English like he is
speaking Korean. (laughs) [Hyunjun] still has a Korean accent... He
sometimes uses English [at home] but he doesn’t make a full sentence [in
English]. He only uses English words or phrases... When he is explaining
what happened at school [to us in Korean], without noticing, he sometimes
uses new words in English that he learned here [in Canadal... But [we are
not concerned] because we can still communicate [mostly] in Korean [with
Hyunjun] so it is not too serious to worry about [Hyunjun’s Korean proficiency]
yet. (Transcript G, p.4, Line 15-21 & Transcript H, p.5, Line 20-21)
Therefore, at the time of the interview, the Lee family paid more attention to learning
English rather than maintaining the Korean language. Minsu expressed that
Hyunjun needed to practice English more to be fluent like a native English speaker.
To improve Hyunjun’s English skills, Minsu borrowed English books from the school
library and Jiwon helped Hyunjun to advance his reading skills and vocabularies in
English. Due to the pressure to improve English skills, the Lee family hesitated in
helping Hyunjun’s Korean development. Minsu described,
“ol2 2 A7} ol & FHAEAER Jof7F I AE I ob Y7k Al AR
Fol M= H TostA=LR. obA Fof wiiol el ws AL = Y7t
Jolze] M F S 27 U] T gloj R
“[his] English skills are not strong enough yet for me to push him to studying Korean.

Right now, learning English is more important [for him]. Because [Hyunjun] still
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experiences difficulties in learning English [at school] so [we] focus on [his] English
education more [than Korean] ” (Transcript H, p.2, Line 5-6)

At the interview, the participants in the Lee family were also concerned about
improving their own English skills. In order to have more opportunities to practice
English, Jiwon and Minsu tried speaking English between themselves and wanted to
help each other to advance their English skills. Jiwon mentioned,
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Minsu and | should practice speaking English more... | often get stressed
because of English. So does Minsu (laughs)... We should practice English
more... Between husband and wife, we tried having English conversations.
[We] tried several times... Hyunjun doesn’t participate [in having English
conversations] but he helps to correct my pronunciation if he hears me saying

something wrong. (Transcript J, p. 4, Line 1-6 & 16-17)

As Arriagada (2007) and Hinton (2008) pointed out, the first-generation
Korean immigrant parents, Jiwon and Minsu, expressed the pressure of learning
English to better adapt to the mainstream language and society. Learning English
was already challenging for the Lee family so that it may have influenced the little

attention to maintaining Korean language at home (Lee & Shin, 2008; Park & Sarkar,

2007).
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Supportive attitudes towards learning the heritage language at home from the
immigrant parents should improve their children’s proficiency in the heritage
language. Lao (2004) and Park and Sarkar (2007) considered the parents’ attitudes
as an importance factor in maintaining heritage languages and examined how it
influenced their children’s heritage language maintenance at home. The results of
the studies by Lao (2004) and Park and Sarkar (2007) suggested that the parents’
positive attitudes led their children to supportive environments in learning heritage
languages at home, which was an important factor in determining whether the
heritage language will be maintained over the next generation or not. In particular,
Lao (2004) highlighted that immigrant parents should encourage using heritage
languages at home to gain conversational fluency. According to Lao’s study, the
Chinese immigrant parents should provide a variety of reading materials and expose
their immigrant children to conversational Chinese as much as possible at home.
She indicated that immigrant parents’ commitment and support are very important
elements in maintaining heritage languages. However, the results of the interviews
show that the participants tended to focus more on learning English rather than
maintaining Korean language at home due to the pressure of adapting to the
Canadian society. The Korean immigrant parents in the study wanted to make sure
that their children could speak English well in order to fit into the mainstream.
Therefore, the participants supported learning English at home prior to maintaining
Korean. As a consequence, the pressure of learning English may have influenced
the participants’ attitude and the possibility of maintaining Korean language in the

participants’ children.

7
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Priority of learning English. At the time of the research, Hyunjun was in
Grade 4 and his language development was ongoing, with rapid development of new
English vocabulary at school. Minsu, father of Hyunjun, recognized that Hyunjun’s
vocabulary in Korean had not progressed or passed a basic Grade 1 level, which
was when he left Korea. Given the family’s understandable desire for Hyunjun to
succeed in Canada, the participants in the Lee family prioritized Hyunjun’s English
more than Korean language at the time of the research. The Korean language was
only used for the purpose of communication at home so the participants in the Lee
family were hesitant to fully support Hyunjun’s improvement in reading and

vocabulary skills in Korean on a regular basis. Minsu described that
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“['think Hyunjun] is exposed to enough Korean [at home] in a natural setting. [We
don’t] spare or invest time on helping him to improve his Korean yet... Once it
becomes difficult to communicate with [Hyunjun in Korean], then | will start [consider
helping him to improve his Korean language].” (Transcript H, p.5, Line 11-12 & Line
14-15)

At the time of the interview, the Lee family reported that Hyunjun sometimes
struggled to understand Korean readings in Grade 4 because it contained more
vocabularies for a higher level of comprehension. Less support in improving Korean
language at home may have discouraged Hyunjun’s development in the Korean
vocabulary, which stayed at Grade 1 level. However, with his parents’ help of

explaining the meanings of the Korean words, Hyunjun still enjoyed reading Korean
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books so the participants were not too concerned about his Korean proficiency.
Minsu explained,
AE Avt7E 2 B U7t Eol Bk g, o Al & Lol vfal ZojH R, Al
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He asks me about the meanings of the Korean words when he doesn’t
understand while reading Korean books. He asks me in Korean “what does
this mean?” But, for now, he still enjoy reading Korean books if it is an
interesting story regardless of the Korean words that he doesn’t know... | am
waiting for the right timing to decide when is good to start teaching Korean...
At one point, he might refuse reading [Korean] because it has too many words
that he doesn’t know... Before he reaches that point [of rejecting to reading
Korean books], | will help him to improve his Korean. (Transcript H, p.5, Line

22-33)

In the Lee family, the timing of learning English may have influenced the
motivation for maintaining the Korean language. Fillmore (1991) indicated that the
immigrant children are more likely to lose their heritage languages if their immigrant
parents overly concentrate on learning English before the heritage language is fully
developed in their children. Minsu acknowledged the delay in Korean language
development in Hyunjun, whereas Hyunjun was advancing his English skills.

However, a lack of Korean vocabulary did not affect Hyunjun’s school performance
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or daily communication at home; so that Minsu may have not motivated helping
Hyunjun to learn or improve his Korean language.

Similarly, a lack of motivation for learning Korean was also found in the Kim
family. After realizing the importance of maintaining Korean language, Dahee sent
Roger to a Korean language school and Korean church for him to practice Korean.
By that time, however, Roger had already lost his interests in learning Korean and
used English as his first language. Roger described, “My parents wanted me to
speak Korean... My parents wanted me to go to Korean church... But it was more
like they forced me... | just didn'’t feel like trying so much.” (Transcript C, p.2, Line 1-
3). Roger was not self-motivated in learning Korean and it was more challenging for
his immigrant parent, Dahee.

In addition, the participant in the Park family experienced difficulties in finding
time for helping her children to learn Korean alphabets at home. Learning Korean
alphabets requires repetitive practices but she had to spend most of her time at work
to support the family. Sujin mentioned,
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[For my children], getting familiar with [Korean] alphabets is difficult... In
Korea, kids repeatedly practice writing Korean alphabets at school and

teachers give them a number of tests and homework [to learn Korean

alphabets]. But here [in Canadal], it is solely left on me at home. Most of
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Korean immigrant parents go to work like us. They don’t stay at home. Some
[Korean immigrant mothers] may stay at home if the kids are too young but as
they get a little bit older, they usually go back to work. Unless you particularly
plan to spare time for teaching Korean [alphabets to your kids], you will not
have time or a chance [for your children to learn Korean] (Transcript F, p.3,

Line 13-18)

The results of the Park family suggest that maintaining Korean language
largely remained as the participant’s responsibility in order to promote learning
Korean, starting at an early age, and encourage Korean language use at home.
Heritage language programs were mostly offered for a few hours a week within the
community (Babaee, 2014; Lee & Shin, 2008). Therefore, the Korean immigrant
families in this study had limited opportunities to develop their children’s Korean
language in the community and tended to rely on their own resources at home.

A number of researchers have indicated that maintaining heritage languages
should enhance literacy and academic skills in immigrant children (Cummins, 1986;
Park & Sarkar, 2007; Tse, 1995). However, the Korean immigrant parents in this
study expressed that it was difficult to dedicate time for helping their children to learn
or improve Korean language due to work and the pressure of adaptation to the
Canadian society. Shin’s (2005) study suggested that maintaining Korean language
did not directly influence the children’s school performance so their Korean
immigrant parents showed more concerns about developing English. Fillmore (1991)
suggested that to maintain heritage languages, parents should allow enough time

and support for both languages to develop properly. However, the pressure of
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learning English to better adjust in the society may have been important internal

influences at home in the Korean language maintenance.

External influences within school and community. In the following context,
the external influences, perceived by the Korean immigrant parents in this study, are
investigated in relation to Korean language maintenance. Besides interaction with
the Korean immigrant parents at home, the children of the participants extended their
social groups within school and community. Through diverse interactions in the
society, the children of the Korean immigrants in this study experienced challenges
in maintaining Korean language. The external influences within school and

community are examined below.

Peer pressure. Outside of the family, when the children of the participants
were young, they spent most of their time at school. As the 1.5-generation/second-
generation Korean immigrants in this study were exposed to the mainstream
language and culture at school, they noticed differences between the mainstream
culture and their Korean heritage background. Roger, in particular, had negative
conflicts between the two cultures with the mainstream peer group. Peer pressure at
school may have influenced Roger to reject his Korean heritage background and
learning Korean. Roger described,

| graduated from high school in 1986. So back in those days, people were not

so comfortable... [with] the influx of immigrants. | think there was a feeling

that there are just too many [immigrants] from Hong Kong... When | was in
elementary school, people would call Asians derogatory names... It's more

like teasing or bullying type thing. Kids would not want to play with [me]...
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That kind of made me little bit unsure about my identity and where [ fitin...
That was an important aspect of my growing up. | wasn’t really too

comfortable with myself. (Transcript C, p.3, Line 9-12 & 29-31)

Roger’s negative experiences with peer group and internal conflicts made him
feel different from other students in the mainstream. As Li (2009) pointed out, a fear
of being mocked for Korean language and cultural idiosyncrasies at school may have
influenced his attitude towards the Korean language and culture (Campbell, 2000;
Costigan & Dokis, 2006; Giguére, Lalonde, & Lou, 2010; Hinton, 2008). Dahee
shared an incident of how Roger initially started rejecting his Korean heritage
language and culture at school. She described,
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One day, after coming back from school, [Roger] asked me what “dummy”

means. It really broke my heart... Kids at school teased him [because he did

not speak English well] and said, “Are you dumb? Are you dumb?” His

feelings were seriously hurt. He complained and said, “Why did you bring me

here? | want to go back to Korea.” | couldn’t explain it well to him. He was

only five years old. It was too difficult for him to understand [why we
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immigrated to Canada]. | just told him, “We brought you here to have a better

life.” | couldn’t teach him better. (Transcript A, p.1, Line 24-29)

Getting older, Roger refused to identify himself as a Korean immigrant and
stopped participating in the Korean community, such as Korean language school and
Korean church. Being mocked from the peer group at school, due to having a
different culture and language, may have been a negative effect on Roger’s Korean
language development and he conformed his behaviors in order to fit in the
mainstream in Canada. In Grade 5, Roger even constantly called his mother, Dahee,
a dummy because she did not speak English well. Dahee expressed,
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“l scolded him. | disciplined him not to say such a thing to mom... No matter how
many times | tell him [that in Korean]. He covered his ears and didn'’t listen to me.
He hated Korea but then | kept talking to him in Korean. So he hated Korea more. It
was so devastating.” (Transcript A, p.2, Line13-14 & 24-26)

Due to the overwhelming peer pressure and bullying from school, Roger
disassociated himself from Korean language and culture that Korean language
maintenance became more challenging for the Kim family. Dahee described,
“oln] A& WobA Fpatgolgl= A AAE HAolet=d 8. et ==
okl 7142 ghol. 3Ha Abghol ehul & o} Q1 gbo] F S dhar
‘[Roger] was hurt [from the peer group at school] so he disliked being Korean. He
didn’t participate in anything if it was related to Korean culture. He looked down on

Korean people and almost treated them as his enemy” (Transcript A, p.2, Line 20-23)
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Growing up as a child of Mexican immigrant parents in the U.S., Rodriguez
(1983) shared his similar experiences of rejecting his own heritage background and
assimilation to become a dominant English language speaker at school. In his
autobiographical essay, Rodriguez (1983) described himself “as a socially
disadvantaged child” (p.18) because teachers in classroom did not treat his fluent
Spanish language skills as a valuable asset and imposed “to learn the language of
the public society” (p.18), which is English. Rodriguez (1983) recognized the
difference of importance between English and Spanish in classroom that he
progressively disconnected with the heritage language at home. In addition, similar
to Roger, Rodriguez (1983) expressed that he felt uncomfortable with his different
appearance from other Anglo Saxon students; and this discomfort might negatively
influence immigrant children’s attitude towards their heritage language and culture.

Similarly, the Lee family experienced difficulties due to peer pressure and
bullying at school. Hyunjun had a hard time adapting to the mainstream in class.

Minsu explained,
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“[Hyunjun] couldn’t speak English at all in the beginning. His school didn’t have an
ESL program either... Other students were being mean to him [because he didn’t
speak English]. They mocked and bothered Hyunjun... He even got into fights”
(Transcript G, p.5, Line 15-16 & 21-22)

Hyunjun was the only Korean student at his school. He was often excluded
from the mainstream peer group when there were social activities such as playing

soccer. Minsu expressed that teachers did not actively help Hyunjun to adjust into
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the mainstream that Hyunjun further had negative attitudes towards the teachers at
school. Minsu described,
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“Even though other kids bothered Hyunjun first, he always became the
troublemaker... because he couldn’t explain the situation well in English when the
teacher asked what happened. After [experiencing the similar situation several
times], he didn’t trust the teacher. Hyunjun felt that the teacher was being unfair.”
(Transcript G, p.6, Line 7-12)

As Goldstein (2003) and Li (2009) indicated, educators should understand
and accommodate the linguistic diversity at school. Heritage languages are more
likely to be maintained when it is perceived to be valuable and accepted by others in
schools and society (Hinton, 2008; Wang & Garccea, 2002). However, the
participants in the Lee family expressed that Hyunjun did not get support or positive
experiences from teachers and peers in classroom. Minsu felt that teachers often
avoided or simply neglected the challenges and conflicts that his immigrant child
faced at school. As a result, peer pressure and negative experiences from teachers
and other children at school may have discouraged the Korean immigrant children in
the Kim and Lee families from valuing or taking pride in their Korean heritage, which
in turn may deter their motivation for developing Korean language.

In a multilingual society like Canada, Goldstein (2003) suggested teachers
should accept student’s heritage languages in multilingual classrooms. Fillmore
(1991), however, pointed out that the linguistic diversity was often not valued in the

States and Canada. In addition, younger immigrant children were more likely to be
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influenced by the social pressure of learning English in the classroom, as they had
not completely developed their heritage languages (Fillmore, 1991). In order to
support maintaining heritage languages, it is important for teachers and classmates
to not overly emphasize English only in classroom and to be open and tolerant
towards multilingualism (Campbell, 2000; Piccardo, 2013; Taylor & Snoddon, 2013).
Cummins (2014) further suggested that more collaborative activities that allow
students to use their heritage languages in the classroom may contribute to
immigrant children having more positive experiences in maintaining heritage

languages.

Resources for Korean language education. Korean language school was
one of the teaching resources that the Korean immigrant parents in this study could
access outside of their home. The participants in this study had different
perspectives and expectations from Korean language schools in Canada. Based on
the participants’ experiences, the effectiveness of Korean language school and
teaching materials are examined in relation to improving Korean language in the
children of the participants.

As Suijin in the Park family could not dedicate spare time for helping her
children to learn Korean at home, she decided to send Karen to the Korean
language school for the first time this year. Karen was in the beginner’s class with
other classmates ages 5-7. Sujin expected Karen to learn Korean language more
systematically at the Korean language school.

Korean language school provided opportunities for Karen to socialize with
other students, who had the same heritage background. She enjoyed going to

Korean school and meeting new Korean friends. Karen always had a positive
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attitude towards Korean language and culture until she watched a video of the
Korean War at the Korean language school. Sujin noticed Karen’s first rejection of
Korea and was concerned about its influences on Karen’s motivation for learning
Korean. Sujin expressed,
o Hel ghZetulo A g iAol A Bl gk tf g 57 2 1A
AAM G o, «“Arh, o Sk b7 of gkl Y& Rk Stolal Y=
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AF-HEg-o] flA=dl 1A gh=roll thal A A yEbd A b0l 3lol ..
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After watching the video of the Korean War, she has negative images about
Korea. “Mom, I'm not going to Korea. Korea is too dangerous... | will never
go to Korea”. [Karen] doesn’t have a full understanding of the history yet. |
explained it to her over and over... But she doesn’t believe that [the Korean
War happened in the past]. She imagines current Korea would look like as
the video she watched... She said she only likes Canada from now on. That
was the first time she showed a negative reaction to Korea. | thought |

shouldn’t send her to Korean language school anymore. (laugh) (Transcript E,

p.7, Line 20-25 & 31-34)

Li and Duff (2008) pointed out that at the time of the research, teaching
materials and textbooks were limited for heritage language students in Canada. In

Karen’s case, the graphic video of the Korean War, at the Korean language school,

88



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS

may not be an appropriate material for the students’ age 5-7 in classroom; and the
lack of explanation of the content in the video could have negatively influenced
Karen. Suijin believed that it discouraged Karen in terms of her cultural connection to
Korea. The results of the Park family suggest that negative attitude towards Korean
culture and the nation itself may deteriorate the possibility of maintaining Korean
language for Korean immigrant children. In the same way, Dahee also experienced
Roger’s resistance to Korean culture, through the old Korean history books from
Korean language school. The book contained graphic pictures of Korea right after
the Korean War that influenced Roger to have negative images and low self-esteem
regarding Korea. The experiences of the Kim and Park families indicate that Korean
language school should employ up to date teaching materials that are appropriate for
the respective maturity level of the students.

On the other hand, the Lee family faced difficulties in finding an advanced
level of teaching materials for their 1.5-generation immigrant child, Hyunjun. The
participants explained that 1.5-generation immigrants like Hyunjun had already
developed a basic level of linguistic grammar and vocabularies and required a more
advanced level of literacy materials (Li & Duff, 2008). Jiwon mentioned that the
Korean language school in their jurisdiction did not offer higher level of Korean
literacy classes for 1.5-generation Korean immigrants like Hyunjun, who already had
strong oral skills in Korean. The Lee family indicated that teaching materials and
methodologies employed should be different from the beginner’s level of Korean

classes. Minsu explained,
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Teaching materials used at Korean language school are mostly focused on
basic conversation or letters. But our situation is different. [Hyunjun] can
speak [Korean] but his speaking, listening, reading and writing are not equally
developed. For him, these kinds of textbooks and teaching materials are not
appropriate. Textbooks used at Korean language school are only good for

kindergarteners or foreigners, who just started learning Korean from the basic

alphabets. (Transcript H, p.11, Line 28-33)

Therefore, the participants in the Lee family excluded Korean language
schools for teaching resources because their immigrant child could not benefit or
advance his Korean language proficiency from the program. The first-generation
Korean immigrant parents in this study revealed that teaching resources and
materials were limited in the community, considering ages and intellectual levels.
Especially, the Lee family expressed that there were not enough teaching materials
for advanced level of Korean language, particularly for overseas Korean children. As
Li and Duff (2008) and Shin (2005) pointed out, a lack of relevant materials and
instructions may have challenged the Korean immigrant parents in this study for their
children’s Korean language maintenance. Also, as Babaee (2014) indicated, in most
Canadian provinces, heritage languages are taught in community-based heritage
language school; therefore, heritage language teachers were often not certified

teachers. Babaee’s study (2014) pointed out the lack of heritage language schools,
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as they did not offer the same caliber teachers as those in the Canadian public

school system.

Maintaining family ties. Reflecting on their time living in Canada, the
participants observed that the dominant language, which was being used at home,
was slowly shifting from Korean to English. The participants expressed that Korean
language loss may have caused a dysfunctional relationship between family
members (Cho, 2000; Choi et.al., 2013). Struggles and barriers caused from Korean
language loss, which were perceived by the participants, and the purpose of
maintaining Korean language are investigated through the Korean immigrant parents’

point of view.

Communication issues. Due to Korean language loss, Dahee reported
experiencing communication issues with Roger. Dahee could not fully express
herself in English to Roger and therefore she often felt frustrated. Roger, on the
other hand, did not share much about his school or friends with Dahee due to
language barriers. Roger had to use simpler English words to communicate with his
first-generation Korean immigrant parent, Dahee (Shin, 2005). As a result, Dahee
had a hard time of understanding and building an emotional connection with Roger.
As Dahee described,
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| felt so frustrated... When something happened at school, Roger only told
me the conclusion. But | wanted to know all the details like how he played
with his friends or what they talked about etc. Even if Roger explains it to me
because | asked him for the details, | didn’t understand some of the English
words he used. | couldn’t be connected emotionally [to his stories]... Roger
knew that my English was not so good. So Roger skipped all the details and
just only delivered the conclusion. | couldn’t say what | wanted to say in
English so | just stopped [the conversation] there. It was very frustrating.

(Transcript A, p.5, Line 11-17)

As a parent, Dahee wanted to have the words to teach Roger; however, most
of the conversations between Dahee and Roger were basic Korean and simple
commands such as “did you eat?” or “where are you going?”. Roger understood
daily communication in Korean; but as an adult, Dahee wanted to have a deep
conversation with Roger that at the time of the interview, it caused more frustration
for Dahee, compared to the time when Roger was a young child. Interestingly,
Roger did not report any issues of communicating with Dahee because he was able
to say what he wanted to say in English.

Insights from the Kim family suggest that from the Korean immigrant parent’s
point of view, the parent felt inadequate in the family relationship with her children
due to a lack of communication and reported it as the consequences of Korean
language loss. Korean language loss may have disturbed the relationship between

Dahee and her children from having a meaningful conversation (Cho et al., 2013;

92



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS 93

Shin, 2005). However, from the immigrant child’s point of view, the lack of Korean
language was not an issue in terms of family bonding and communication with his
Korean immigrant parents. The immigrant child, Roger, did not necessarily feel the
need to have a deep conversation with his parents; but he felt there was nothing
lacking in his family relationship. Therefore, according to Roger’s case, Korean
language loss may not influence family bond or cause a lack of communication
between the parents and their children. It is possible that the lack of communication
could be related to individuals’ personality or generation gap rather than the lack of
Korean language.

In the Park family, Sujin did not experience difficult issues in communicating
with Karen in Korean yet, but she reported Karen’s behavior of ignoring her Korean
instructions and responding in English when being scolded. Sujin described,
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Karen takes advantage of [speaking English] when | scold her. She uses this
trick. We were speaking in Korean before and | know that Karen understands.

But when | discipline her and say, “I told you not to do that. Why did you do

that?” Then, she pretends she doesn’t understand [Korean] and responds in
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English. [Then | say] “l am scolding you now. Why are you speaking
English?” All of sudden, Karen mumbles and complains in English. [Karen
says] “l don’t know why my mom is doing that. She doesn’t understand me”

and she goes on and say, “what? | don’t know what you are saying.” She

takes advantage to avoid the situation. (Transcript E, p.10, Line 9-20)

Suijin disciplined Karen’s behavior and taught her not to pretend like she did
not understand Korean when she was in trouble. The situation made Sujin upset
and she was worried that Karen may become less respectful to her parents growing
up in Canada (Cho et al.). However, as Li (2009) reports, imposing traditional
discipline with top-down parenting may cause negative emotional attitudes towards
maintaining Korean language (Gigueére et al., 2010; Lalonde & Giguére, 2008) that
Suijin tried to adopt Canadian parenting and balance between traditional and western
values. Sujin explained,
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| think children might reject Korean culture if | keep speaking to them in

commanding tone like “Do this quickly. Come out after [you are done]. Finish
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it quick.” Some of my Korean-Canadian friends told me that they didn’t like
Korean culture because of the way their parents talked to them. Korean
parents kept telling them, “Don’t do that. Don’t go out. Don’t sleepover at
friend’s.” So they didn’t like Korean parents’ [command] parenting...
Eventually they also disliked Korean language and Korea [because of Korean
parenting]... But then | see my Canadian friends treat their children with
respect... They talk in a gentle manner like, “| would want you to do this.
Could you do this please?”... | should learn Canadian parenting. But it's hard

to actually do that for me though. (laughs) (Transcript E, p.8, Line 7-18)

The results of the Kim and Park families suggest that a lack of Korean language
development may cause emotional frustration and conflicts in communication,
especially for the first-generation immigrant parents. Fillmore (1991) supported that
due to the heritage language loss, immigrant parents often experienced difficulties in
imparting their personal values and beliefs on their children. Not being able to share
everyday interactions restricted the immigrant families from developing close family
relationships between the parents and their children (Fillmore, 1991).

On the other hand, the mother in the Park family tried to avoid forcing Korean
traditional parenting because it may influence her immigrant children to have a
negative attitude towards Korean culture and the relationship with their parents. For
example, Li’s (2009) study showed that Chinese immigrant students disliked their
parents’ top-down parenting or the parental authority at home, which caused
frequent conflicts with their parents. When the Korean language is maintained, it

may help the participants to share and better understand cultural values and
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traditions in their family. However, a lack of heritage languages did not support or

improve communication issues in the participants’ family.

Strengthening family relationships. The participants in this study indicated
that a major reason for maintaining Korean language was to strengthen their family
relationships in the household, including grandparents in Korea. To maintain family
ties, the Lee and Park families encouraged their children to keep in touch regularly
with their grandparents in Korea via Skype. In particular, the Lee family was a
gireogi family for four years that the gireogi father, Minsu and his family, Jiwon and
Hyunjun, communicated through phone calls and Minsu visited Canada several
times to meet his family. The participants reported that maintaining continuous
contact with grandparents reminded their Korean immigrant children to acknowledge
the importance of communication skills in Korean for the family and relatives.

In the Park family, Sujin set up a video chat for her children to communicate
with their grandparents in Korea. The family talked on Skype once a week for about
2-3 hours each time. The Korean immigrant children in the Park family could build a
cultural connection with their grandparents that Karen felt closer to her heritage
background. Sujin also helped Karen to use proper Korean words and respectful
forms to her grandparent, which advanced Karen’s communication skills. As Cho
(2000) explained, immigrant children with a strong proficiency in their heritage
language tend to have a closer relationship with their heritage group. Therefore,
Sujin expected that maintaining family ties with grandparents would motivate her
children to learn Korean language and to build a positive connection to the Korean

language. Sujin mentioned,
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| tell Karen that we should speak Korean when we meet grandparents [in
person] later... We can only meet every a few years... | encourage Karen to
keep practicing Korean so that she can comfortably have a conversation with
her grandparents. On Skype, her grandparents are always nice to Karen and
adore her that she loves her family in Korea. | told Karen that grandparents
couldn’t learn English [so she needs to learn Korean to communicate]. | can

see that it motivates Karen to study Korean. (Transcript E, p.3, Line 11-17)

Similarly, the Lee family emphasized the importance of maintaining Korean for
the communication with grandparents to Hyunjun. At the time of the interview, they
had a tentative plan to invite Hyunjun’s grandmother to immigrate to Canada in a few

years. Jiwon explained,
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“My mother-in-law lives alone [in Korea]. | would feel more relieved if she lives with
us [in Canada]. If that happens, Minsu and | would be working most of the

time...[and grandmother would stay at home with Hyunjun]. (She is afraid that)
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Hyunjun and his grandmother won’t be able to communicate [if Hyunjun can’t speak
Korean well]. (sigh) | don’t think that is right.” (Transcript, J, p.2, 30-34)

The Park and Lee families demonstrated concern that Korean language loss
among their children may cause negative influences on their family relationships.
Therefore, the participants stressed the importance of maintaining family ties and
hoped that their children may be self-motivated to learn Korean language and form a
meaningful connection to their immediate and extended family members.

In addition, the Lee family shared their experiences of the time when they
were a gireogi family. Minsu was a teacher in Korea so he was able to visit the
family during the summer and winter breaks at school. However, as the Lee family
was being separated longer, Minsu noticed the lack of family relationship with his
son, Hyunjun. Minsu described,
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Sometimes, | desperately missed them. For example, on holidays or when
feeling sick... [As living apart], Hyunjun felt insecure and wanted to be
protected [by his father] emotionally. Because he was still very young...
Even if a father doesn’t speak English well, just being there for him will make
him feel more secured... | think [being a gireogi family] is not a good idea...

especially for the kids’ emotional comfort.” (Transcript G, p.7, Line 27-28 &

Transcript H, p.9, Line 15-17)
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The Lee family reported that in order to strengthen their family bond, the gireogi
family decided to reunite. Sharing daily life with Korean language at home, the
participants in the Lee family described that they could become more supportive to
each other.

On the other hand, Roger noticed how the relationship between his mother
Dahee and his son Jacob had improved since Jacob started going to Korean

language school. Roger reported,

Generally, my mom and Jacob get along pretty well. Especially, the last visit...

They’ve got closer together because he’s gone to Korean language school...
Jacob calls her a professional Korean speaker (laughs). It has been really
good for him to learn Korean and to know... [that] there is another language
and another culture out there. That’s a part of who | am. (Transcript D, p.1,

Line 13-23)

At the time of the interview, Roger’s family and Dahee lived in different
provinces in Canada so that they were only able to see each other about 7-8 weeks
each year. Since Jacob started learning Korean, Roger asked Dahee to speak
Korean as much as possible to Jacob at home. Getting more mature and visiting
Korea in Grade 11, Roger appreciated his parents’ decision to immigrate to Canada
and their dedication to support the family. Roger started realizing how important it is
to understand his parents’ heritage background so he also wanted to help his
children, the third-generation Korean immigrants, to build a connection to Korean
language and culture. Dahee was excited that Roger supported learning Korean in

his own family. Dahee explained,
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If [Roger’s family] works hard to study Korean language and learn Korean
culture, it will bring a lot of changes [in my family.]... Due to the language
differences, [there were] certain things [they] couldn’t understand and [also
because of their lack of knowledge in the Korean culture... Because of the
cultural differences between my [Korean] culture and their [Canadian] culture,
| noticed that they [sometimes] felt a little bit displeased with my [Korean] way
of disciplining [Jacob.]... [If they understand the Korean culture], it is not an
issue at all... [By learning Korean language, | hope Roger’s family] gain
knowledge about the [Korean] culture and it would help us to have a better

understanding of each other. (Transcript B, p.1, Line 22 & p.2, Line 22-30)

The results of the Kim family show that developing Korean language helped
the third-generation Korean immigrant, Jacob, to feel closer to his grandmother. The
participants in the Kim family expected that improving Korean language would
enhance better understanding of the parents’ heritage background that it might
create a cultural bonding with their Korean immigrant parents. The results of this
study suggested that maintaining Korean language would allow the participants to
share the same heritage culture with their children and it might help to strengthen

their family ties between family members.
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Negotiating cultural identity. Language represents social and cultural
identities of the individuals (Norris, 1998). In this study, the use of Korean language
connected the participants to the Korean culture and the community, which in turn
may have influenced their cultural identity. According to Cho (2000), immigrants who
maintain their heritage language are more likely to have a strong sense of cultural
identity and a better understanding of their heritage culture; therefore, this study
examined how Korean language maintenance was related to the development of a

cultural identity in the participants and their immigrant children.

Name change in cultural adaptation. Names contain many aspects of
individuals that symbolize their cultural identities (Bodenhorn & Bruck, 2006; Maalouf,
2001). In particular, choosing a name for their immigrant children reflected how the
participants perceived the value of maintaining heritage traits in Canada. Research
shows that a number of immigrants in North America adopt an English name for the
purpose of assimilation into the mainstream (Watkins-Goffman, 2001; see Liao, 2011,
for studies on Chinese immigrants in Vancouver; see Kim. T., 2007, for studies on
Korean immigrants in Toronto). In this study, the participants chose their children’s
names for them that it constantly represented their cultural identities through social
interactions in the society. As a result, a cultural identity of the children of the
participants may be related to their parents’ beliefs and perspectives whether they
adopted an English name or not (Kim. J., 2009; Kim. T., 2007; Kim & Lee, 2011).

The participants in this study demonstrated different attitudes and
expectations towards adopting an English name for their children. The Kim and Park
families chose to use English names for their children. The Lee family, on the other

hand, decided to keep their Korean names.
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In the Kim family, Roger kept and used his Korean name until entering a
school in Canada. On the first day at school, the principal at Roger’s school showed
Dahee a list of English names for boys and suggested her to pick an English name
for Roger. Dahee randomly chose the name Roger, which became an official name
for her immigrant child since then. Roger’s Korean name was no longer used and
only the English name represented Roger in the society. Dahee explained,

o] & WA S Awe o] 7] 9hA Abizd), o] 7] AbgrEo] Wbl RE 9l

o1 &g A OF A oFFE ML BEFA L 3 o] 5 Wk o

o] g o] ¥ehaom eha A o] & Bolm Lzt vl il y) R ElaL,
Ak ol 5= Aok ol &= AT AUA] ... F-2l= Aol Y7 W o] &

A 8hokA ol & rhel =7} Y1z,

We are living here [in Canada]. It's better to have a name that people in
Canada can easily pronounce. For anywhere and anyone... When | say
Roger’'s Korean name, people kept asking, “What is your son’s name, again?”
It was a hassle to repeat his name every time. And | thought giving an
English name would make Roger feel more comfortable. | didn’t think that we
should keep Korean name because we are Korean. (Transcript A, p.8, Line 1-

5)

On the other side, Roger reported that he did not like his English name when
he was growing up. The name, Roger, was a popular name for older generations
and at that time he did not feel comfortable having older man’s name. Dahee,
however, was not familiar with the Canadian culture to acknowledge the trend or
image of English names. She only assumed that adopting an English name would

make Roger more recognized in the Canadian society. During the family’s process
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of cultural adaptation, preserving Korean identity through maintaining their Korean
names was not considered valuable for the Kim family.
Similarly, Sujin experienced that people, at school and work, could not
pronounce her Korean name properly. She mentioned,
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Canadians don’t remember my [Korean] name very well... In class, teachers
or classmates always ask me “how do you pronounce your name?” and |
thought ‘Ah, my name is so difficult for them to pronounce’... If the name is
difficult to pronounce, people hesitate to call the person... It always has been

that way, even until now. So | am thinking about changing my name [to an

English name] when | apply for a Canadian citizenship this year. (Transcript F,

p.5, Line 27-31; p.6, Line 15-17)
Difficulties of addressing a Korean name in the Canadian society discouraged Sujin
to keep her Korean name; furthermore, she decided to give English names to her
second-generation immigrant children instead.

In addition, Sujin indicated that using a Korean name may disadvantage their

children in employment in Canada. Sujin expressed,
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[Canadian employers] may not even take a look at the resumes [which show
Korean names]. When there are hundreds of applicants for one job opening,
[the employers] would just put them away [without a glance]... If the
applicant’s first name is Minsu, [the employer will think] ‘Ah, he is not
Canadian’. If he is not Canadian, his English may not be good. There are so
many people out there with equivalent work experiences, whose name is
Jennifer or Kimberly etc. Why would [the employer] want to hire someone
with a Korean name?... Legally, you can’t discriminate applicants because
they are not Canadian... But | think there can be disadvantages [of having
Korean names]. (Transcript F, p.5, Line 8-17)

Canada accepts a great number of immigrants for the “expansion of the economy”

and “the needs for the labor market” (Reitz, 2013, p.149). As of 2011, nearly 6.8

million foreign-born immigrants were living in Canada that it represents one out of

five residents in Canada’s population (Statistics Canada, 2013). Among the recent
immigrants between 2006 and 2011, 78% of the immigrants who arrived in Canada

identified themselves as visible minorities'®. Although Canada is becoming more

and more culturally diverse, the visible minority immigrants like Sujin in the Park

' People who are not Caucasian are defined as visible minorities in Canada, under
the Employment Equity Act (Statistics Canada, 2013).

104



HERITAGE LANGUAGE LOSS IN KOREAN IMMIGRANTS 105

family may be concerned about employment discrimination due to misperceptions of
not speaking English well.

As the study by Cheryan and Monin (2005) showed that Chinese and other
Asian Americans were more likely to be perceived as less American than European
Americans. The researchers found that Asian Americans in the study often got
questions such as “Where are you really from? or Do you speak English?” (Cheryan
& Monin 2005, p.721), nearly five times more than White Americans, that it
challenged their social identity to be seen as American. In the same way, the
participant in the Park family wanted to avoid any possible disadvantages to her
immigrant children in Canadian society; therefore, she decided to adopt an English
name instead of a Korean name.

According to the results of the Kim and Park families, the Korean immigrant
parents, Dahee and Sujin, believed that adopting an English name was more likely to
help their children to successfully adapt to the mainstream at school and attract more
employment opportunities. Using an English name creates “an English speaking
identity” (Liao, 2011, p.104) for the Korean immigrant children of the participants that
may make it easier for them to be identified in social interactions and adjust to the
host society (Kim & Lee, 2011; Liao, 2011; Suoto-Manning, 2007). For example,
Liao (2011)’s study showed that the Chinese immigrants in Vancouver felt more
secure and self-assured as a part of the society after adopting an English name; and
it was more convenient in employment because they could avoid being misidentified
or repeatedly correcting other people’s mispronunciation of their Chinese name.

On the other hand, the Lee family contended to keep the Korean name for
Hyunjun. Jiwon also experienced that her co-workers could not remember her name

or pronounce it properly; but instead of adopting an English name, she shortened her
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name for the convenience of other people, such as addressing herself Ji instead of
Jiwon. Jiwon expressed that using an English name did not match her Korean
appearance and cultural identity so she wanted to keep the Korean name. Jiwon
explained,
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| think it is good to keep the Korean name... Rather than using an English
name... To be honest, using an English name is a little awkward to me [as |
am not a native English speaker]... | think Hyunjun is a better name [than
any other English names]... This is Canada... [l think] Canada is where all
different cultures and heritages can be maintained and they are well
harmonized together... | think that is Canada... [If Hyunjun] maintains [his]
Korean [heritage] culture, it would be beneficial for him and also for the
Canadian society. [l think] keeping a Korean name [as a part of the Korean
culture] could enrich [Hyunjun’s] cultural diversity and [characteristics]... [l

think] people [in Canada] are more likely to tolerate cultural diversity so that it
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makes it easier to maintain my own cultural identity. (Transcript J, p.1, Line

15-16 & p.2, Line 40-41 & p.3, Line 4-5)

As Liao (2011) pointed out, discordance between cultural identity and using
English names may generate identity confusion in the children of the participants.
Therefore, Jiwon emphasized maintaining a Korean name and the Korean culture so
that it would help Hyunjun to develop and maintain his Korean cultural identity. The
results of the Lee family show that building a strong sense of cultural identity was
seen as a valuable asset so the participants wanted to support their immigrant child
to have a cultural connection to his Korean heritage background. Furthermore, Kim
(2009) supported that maintaining a Korean name would provide membership in the

Korean community to Korean immigrant children.

Strategies in maintaining cultural identity. Learning a language involves
understanding social and cultural practices of the society. The process of language
learning requires inclusive knowledge of culture and linguistic proficiency that both of
them are influential to each other in order to maintain heritage languages (Duff,
2007). The participants in this study attempted to facilitate their children’s cultural
and social connections to the Korean culture. Through social and cultural
interactions within the Korean culture, the participants hoped that getting familiar with
the Korean culture might help their children to learning Korean language.

In the following section, the strategies in maintaining cultural identity, which
implemented by the participants, are examined in relation to Korean language

maintenance.
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The Kim family reported that an effective strategy for maintaining Korean for
their family was a trip to Korea. Up to Grade 9, Roger apparently did not have much
interest in Korean culture and refused to learn the Korean language. Dahee felt
frustrated with his resistance and rebellious attitudes towards Korean culture.
Fortunately, the scholarship for Korean immigrant students in North America,
sponsored by the Korean embassy, brought a dramatic change to Roger’s attitudes

in Korean language maintenance. Dahee explained,
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| saw the advertisement in the Korean community newspaper. [It was a]
scholarship specifically for Korean immigrant students. So | wrote a letter to
the Korean embassy. In my letter, | said, “my son doesn’t have pride for
Korea and is so rebellious [towards Korean heritage]. So please recommend
him for the scholarship. Please give him an opportunity to learn about Korea.”

And he was actually picked to go to Korea. (Transcript A, p.2, Line 29-34)

The scholarship program was a workshop in Korea for two weeks for the
purpose of educating and informing children about Korea to Korean immigrant
students. By that time, Korea as a country had made significant advances compared
to the old Korean history book that Roger envisioned Korean would look like. After
the program, Roger stayed with his relatives for another month and half in Korea.
During that time, Roger learnt about the Korean history and cultures and regained

his pride for Korea. Roger described “I became more interested in the [Korean]
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culture once | saw what Korea was like... | felt proud of being Korean. Somewhat, [l]
felt more comfortable being in Korea because people look similar” (Transcript C, p.2,
Line 26-28).

After visiting Korea, Roger had a better understanding of his parents and his
heritage identity as a Korean. Roger felt that his cultural connection to the Korean
society made him feel more comfortable to be Korean-Canadian. Furthermore,
Roger regretted his Korean language loss at younger age. He expressed,

| felt like | was raised in Canada... So English is something | have to learn.

But | didn’t feel like | had to learn Korean. But [now | think Korean is]

something that | probably should have learned. When | went back to Korea

(pause), | felt like | needed to learn more. Just try to be able to communicate

with my family and my relatives in Korea. (Transcript C, p.2, Line 44-48)

Through his experiences in Korea, Roger tried to relearn Korean in high
school after a while and also took a Korean language class at the University. The
trip to Korea provided him with a reason and motivation to learn Korean and stay
culturally connected to the Korean society. Visiting Korea influenced the
development of Roger’s cultural identity, which encouraged him to maintain Korean
language; moreover, it made him feel comfortable to know who he is as a Korean
immigrant in Canada.

Interestingly, at the time of the interview, Roger was positive about his Korean
heritage and he wanted to support Korean language learning in his own family. In
particular, Roger tried to share Korean culture and language with his son Jacob, who

is a third-generation Korean immigrant. Roger revealed,
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[From] my experience... | realized that it's important to have a good self-
concept about who you are. And then | realized that when | was younger, |
didn’t have that until | went to Korea and started to learn more about the
culture. For Jacob, for him being mixed, | think it's important to understand
where his dad’s side came from... So | wanted to make sure he started off
with a good foundation where he feels like he can know about... [his] Korean

culture. (Transcript C, p.6, Line 4-10)

Roger tried to expose Jacob to Korean culture and language at home. Roger
casually put Korean videos or audio for kids’ song at home and sometimes played a
Korean traditional game, yuknoli, with Jacob. Roger explained that he did not want
to push Jacob too much into Korean culture and language but engaged him enough
to be interested in learning more. In natural settings, Roger expected that Jacob
could learn simple Korean words or how to count numbers in Korean by playing the
Korean game. Roger also pointed out Korean culture that surrounded Jacob. Roger
described,

If there is something Korean... Like gangnam style® (laughs). We try to help

him realize “oh, this is Korean.” And try to help him know something that he

can connect to... We may ask him “how do you say this in Korean?” or “can

you say this in Korean?” something like that... We don’t really force him. We
are more casual at this point... We have some posters and Korean alphabets
in his room. We try to expose him to the Korean culture and language... But

it's not like we are trying to drill it into him... If he shows interests in learning

20 Gangnam style is a Korean song, which became popular in North America.
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more, | would definitely be able to help him with that (Transcript C, p.6, Line

29-38 & p.7, Line 2-3)

Similarly, the participant in the Park family believed that both Korean and
Canadian cultural identities should be negotiated and developed at younger age.
Sujin mentioned,

o7t Ol ok Qlofeof fvkar s oL 2] g2 = ghell A sl Al gk
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| think Karen should have both [Korean and Canadian cultural identities]. But
| grew up in Korea so | feel more attached to the Korean culture. So | hope
Karen can build her Korean cultural identity. It can’t just happen all of sudden
when she gets older. So from now on growing up she should build [her

Korean cultural identity along with her Canadian cultural identity] (Transcript

E, p.8, Line 23-25).

In order to maintain Korean cultural identity, Sujin practiced Korean traditions
at home and engaged her second-generation Korean immigrant children with
aspects of Korean culture. The Park family celebrated Korean holidays in Canada
and cooked Korean food together at home. On New Year’s Day, for example,
Koreans have ddukguk, rice cake soup, for wishing a good luck as a tradition that
they had ddukguk and Sujin explained the reason to her children. Also, Sujin made

Karen wear Korean traditional clothes, Hanbok, on special days. Sujin explained,
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Karen wears hanbok on special days at home... | teach her how to bow in
hanbok and she bows to her grandparents on Skype (laughs). Karen is

always excited to wear hanbok because she knows that hanbok is for special

days. (Transcript E, p.10, Line 1-6).

Suijin tried to develop positive images of Korean culture to Karen so that she
could naturally build a positive attitude toward being Korean and learning Korean
language.

Knowledge of heritage culture and social practices is an important factor to
develop a heritage language (Duff, 2003; Garrett & Baquedano-Lépez, 2002) that
Roger and Sujin employed their own ways to embrace Korean culture at home. The
participants in this study expected that their children might be able to connect
themselves to Korean culture that it eventually would lead their children to build a
strong sense of identity.

Considering Hyunjun’s Korean proficiency, on the other hand, the Lee family
attempted different approaches to maintaining Korean culture and identity. Jiwon
emphasized having pride and knowledge about Korea so that she encouraged
Hyunjun to research his homework as it related to Korea. She also sent Hyunjun to

take Taekwondo classes, which is Korean martial art. Jiwon explained,
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If his homework is to research about rock formations, then we research about

mountains in Korea, instead of the Rocky Mountains. [We] cannot visit there
so we use the Internet and books [for his homework] and | explain [it to
Hyunjun]... Taekwondo class helps him to be proud of being Korean. In
Taekwondo class, [the instructor] uses Korean for numbers and simple words.
Other people in the class often ask Hyunjun about how to say things in
Korean so he feels proud [to be able to speak Korean]. For extracurricular
activity, | think Taekwondo is great. Hyunjun is not ashamed but is very proud

of being Korean. (Transcript J, p.2, Line 2-11)

Through school and extracurricular activities, Jiwon hoped that Hyunjun could
continue his interests in Korean culture and be proud of his cultural background. In
addition, the Lee family regularly attended Korean church in the community.
Through social interactions with other Korean immigrant families, the Lee family
maintained a sense of belonging to the Korean community in Canada and Hyunjun
was able to extend his Korean usage outside of home.

After immigrating to Canada, the participants in this study all had to adjust
their behaviors and attitudes (Berry, 2005) between Korean and Canadian culture.
During the process of cultural adaptation, each participant adjusted to the new

Canadian culture in different ways and each employed different strategies for their
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children. Overall, one view that the participants shared, to some degree, was that
maintaining a heritage language may support building a strong sense of cultural
identity (Cho, 2000). Each participant attempted to develop positive attitudes
towards Korean culture in their immigrant children. The results suggest that a
positive cultural identity is more likely to encourage the development of Korean

language maintenance.

Conclusion

This chapter presented a description of the participants and the research
findings under four themes: 1) internal influences in the heritage maintenance, 2)
external influences within school and community, 3) maintaining family ties, and 4)
negotiating cultural identity. The research findings were compared and contrasted
from each participant and with the relevant literature on heritage language loss and
maintenance. Chapter five will present a summary of the research findings,

responses to the research questions, and recommendations of the study.
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Chapter Five: Conclusion and Recommendations

In this chapter, | summarize the research findings in response to the initial
research questions and suggest recommendations. Through the experiences of five
Korean immigrant parents, this study investigated and discussed the factors that
may have influenced Korean language maintenance in the participants’ families.
The results show that the participants experienced both internal and external
challenges in helping their children maintain Korean language and culture in Canada.
The Korean immigrant parents in this study also discussed their own strategies for
motivating their Korean immigrant children to be interested in learning Korean
language.

This thesis aimed to answer the following questions:

1) How do Korean immigrant parents perceive heritage language
maintenance and loss in relation to a) cultural adaptation, b) social
interactions, c¢) cultural identity, and d) family relationships?

2) What successes and challenges in maintaining heritage language do

Korean parents and children face?

Factors in Heritage Language Maintenance
Cultural adaptation. This research demonstrated that the participants and
their family members all showed different degrees of cultural adaptation in Canada
and that it influenced the level of Korean language maintenance in their families.
The participants described that the first-generation Korean immigrant parents,
Dahee, Suijin, Minsu, and Jiwon, maintained, to a certain degree, their cultural
connections and belonging to Korean heritage and the Korean community. The first-

generation Korean immigrant parents in this study felt closer to their Korean heritage
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culture and used Korean on a daily basis with their spouses; however, they wanted
their 1.5-generation/second-generation immigrant children to fit in more with the
mainstream Canadian society.

Based on their experiences, the participants were concerned about the
possible disadvantages of being immigrants in Canada so they tended to emphasize
the importance of learning English and the Canadian culture in order to be accepted
into the mainstream. Dahee and Suijin in the Kim and Park families wanted their
children to be perceived as Canadian and chose an English name. In consequence,
Roger, Karen, and Lauren, the 1.5-generation/second-generation Korean immigrant
children in the Kim and Park families, quickly adopted English as their first language
and identified less with Korean culture.

Similarly, Minsu and Jiwon in the Lee family stressed the importance of their
son, Hyunjun, learning English more than Korean. Even though the Lee family
primarily used Korean as the dominant language at home, Hyunjun did not develop
his Korean language skills further because learning English and cultural adaptation
were seen as more important to the Lee family. As a result, Hyunjun’s Korean
proficiency had stayed at the same level as when he came to Canada while his
English proficiency developed in step with his academic progression.

The results of this study suggest that due to the pressure of cultural
adaptation, the Korean immigrant parents in this study emphasized learning English
at home and hoped that their children could be successfully adapted to the
mainstream. As a result, the children of the participants may have not
acknowledged the value of maintaining their heritage language and culture in the

Canadian society as English was a dominant language being used. In conclusion,
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this study indicates that the pressure of learning English may have influenced

Korean language maintenance in the participants’ immigrant families.

Social interactions. Each of the participant and their immigrant children
demonstrated different degrees of Korean language usage depending on their social
interactions and social groups in Canada. On arrival in Canada, the first-generation
immigrant parents in this study established social groups with other Korean
immigrants and used Korean regularly in their social interactions outside of the home.
Unlike their parents, the 1.5-generation/second-generation children in the study did
not foster the same connections to Korean social groups and therefore had little
opportunity to use Korean in their social interactions outside the home. The children
of the participants became a part of mainstream Canadian social groups at school
and after school activities so were primarily exposed to social interactions in English.

For example, after entering the Canadian school system, Roger and Hyunjun,
the 1.5-generation Korean immigrant children in the Kim and Lee families,
respectively, experienced social and peer pressure at school. Other children at
school made fun of Roger and Hyunjun for not speaking English well, which may
have influenced their attitudes towards maintaining their Korean language and
culture. In particular, Roger felt he was negatively impacted by being perceived as
different from the mainstream and as a result attempted to disassociate himself from
his Korean identity. Roger wanted to focus on being fluent in English and fitting in
with his peer group at school. Dahee, Roger’s mother, tried to get Roger involved in
Korean social groups at the Korean language school and Korean church, however

Roger refused to participate. The peer pressure Roger experienced at school and
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his refusal to participate in Korean social groups may have contributed to his lack of
motivation for maintaining the Korean language.

Hyunjun also had difficulties fitting in at school because of his limited ability to
communicate in English. Like Roger, this encouraged Hyunjun to learn English to fit
in and succeed at school. However, unlike Roger, Hyunjun participated in Korean
social groups outside of the home and school that allowed him to have social
interactions in Korean. For example, at the Korean church, Hyunjun was able to
practice by speaking in Korean with the other Korean immigrant children, which may
have re-enforced his sense of belonging within the Korean community. Another
example was at his Taekwondo class, where Hyunjun recognized the benefits of
being a plurilingual speaker by explaining Korean words used in the class to the
Canadian students, which made him feel that knowing the Korean language was
important. In Hyunjun’s case, the Korean social groups he established outside of the
school and home encouraged him to maintain his Korean language. However, it
may have been easier for Hyunjun as he lived in Korea longer than any of the other
children of the participants in this study making it easier for him to build social
interactions within the Korean community. The positive results of the Lee family
indicates that providing the opportunities for speaking Korean and forming Korean
social groups outside of the home could promote Korean language maintenance in
Korean immigrant children.

Karen, the second-generation immigrant child in the Park family, did not
experience peer pressure at school as she was born in Canada and could speak
English fluently. The Park family experienced difficulties in getting Karen to learn
Korean and participate in Korean social groups as she had never lived or been to

Korea. Suijin, the mother of Karen, chose to enroll Karen in the Korean language
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school to offer her the chance to learn Korean and socialize with other Korean
immigrant children. However, at the Korean language school Karen continued to
only speak English with her classmates because it was more comfortable and
natural to use. This is likely because Karen and her classmates were at the
beginner level and could not fully communicate in Korean. Sujin found that the two
hours a week at the Korean language school were not sufficient to improve Karen’s
Korean language proficiency. Furthermore, Karen had a tainted view of Korea after
watching a disturbing movie on the Korean War in class. Sujin thought the Korean
school was not helping and decided to go over Korean alphabets and basic
vocabularies with Karen at home at her own pace instead. As a result, Karen did not
succeed in forming any Korean social groups outside of the home and her exposure

to the Korean language and culture remained in the home.

Family relationship. Among the participants, the Kim and Park families
experienced the most difficulties in communication between the parents and their
children. In the Park family, the first-generation immigrant parent, Sujin, wanted to
encourage her children to use Korean language at home, especially for the purpose
of being able to speak with their grandparents in Korea. However, when Sujin asked
them to speak Korean at home, her children, Karen and Lauren, shortened their
conversations with Sujin or did not respond promptly. As Sujin was not as
comfortable expressing herself in English, she was concerned about a deteriorating
family relationship with her children. She was also concerned about Karen’s
rebellious attitude when being forced to use Korean language at home. In the end,
the Park family decided to not force the children to use Korean at home and to use

English at the children’s convenience to have smooth daily conversations.
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The experience in the Kim family showed how the lack of using the Korean
language over a longer period of time might negatively influence the family
relationship between the parents and their children. In the Kim family, Dahee, the
first-generation immigrant parent, who did not speak English well, often mixed
Korean and English to be able to express herself and communicate with her son,
Roger, who would only ever responded in English. Due to the language barrier,
Dahee could not fully share her thoughts and feelings with Roger so she felt
frustrated and powerless, especially when it came to being involved with his
development at school. Roger did not share details about his school to Dahee
because he assumed that Dahee would not understand his English. Roger, also, did
not want to make efforts to speak Korean so that the conversations between Roger
and Dahee were limited and not meaningful. As a result, the Kim family reported
having cultural conflicts, possibly stemming from lack of communication that resulted
in emotional distance between Dahee and Roger.

The Lee family, on the other hand, maintained use of Korean at home to
communicate. Unlike the other immigrant children of the participants in this study,
Hyunjun felt more comfortable to speak Korean than English so it was natural for the
Lee family to communicate in Korean. Even though Hyunjun, the 1.5-generation
immigrant child, had room to improve his Korean language, his oral skills were
strong enough to have a meaningful conversation at home. In particular, when
Hyunjun underwent difficulties at school due to peer pressure and lack of English, he
was able to freely express his feelings and thoughts to his immigrant parents. By
maintaining Korean language at home, the Lee family was more likely to be able to

share more with each other and formed stronger family relationships.
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Cultural identity. The findings suggest that depending on the formation of
cultural identity, the Korean immigrant children of the participants showed different
levels of interests and motivation in maintaining Korean language. In addition, the
participants’ attitude towards maintaining Korean heritage in their families may have
shaped their cultural identity.

The first-generation immigrant parents, Dahee and Sujin, in the Kim and Park
families, tended to expect their children to be recognized as “mainstream” Canadians
rather than maintaining their children’s Korean cultural identity in the Canadian
society. In the Kim family, Dahee tended to emphasize learning English to her
children in order to succeed in Canadian schools and fit in the mainstream. In
addition, due to the peer pressure and bullying from classmates at school, Roger
refused to identify himself as a Korean immigrant, which may have further
discouraged him from maintaining the Korean language.

In the same way, the Park family did not overly emphasize the necessity of
maintaining a cultural identity on their children, Karen and Lauren, in the Canadian
society. Sujin was concerned about the possible disadvantages in employment so
she gave her children Canadian names and motivated them to use English as their
primary language, not Korean. Sujin expected her children to identify themselves
with the mainstream Canadian culture and language rather than with their Korean
heritage. The results of the Kim and Park families suggest that building a Korean
cultural identity for the children of the participants involved the parents’ attitudes and
also many complex factors in the wider society.

On the other hand, the Lee family indicated that helping their immigrant child,
Hyunjun, to build a strong cultural identity may have contributed to his self-motivation

for learning Korean language. The parents in the Lee family encouraged Hyunjun to
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have a cultural connection to Korean culture and language through researching his
school assignment on Korea and keeping his Korean name. With the parents’
positive attitude, Hyunjun had opportunities to learn more about his heritage
background that it may have reinforced his sense of self as a Korean immigrant. As
a result, Hyunjun tended to be more interested in learning about Korean culture,
which would be helpful to support his cultural identity. In the Lee family, the parents’
positive attitudes toward Korean cultural identity may have led Hyunjun to recognize
the importance of Korean language maintenance for the sake of his sense of self.
Similarly, through negative experiences, Roger in the Kim family wanted to
make sure that his children, the third-generation Korean immigrants, built a strong
sense of cultural identity for the sake of their emotional comfort and sense of self.
When growing up, Roger himself did not have a strong cultural identity so that he felt
insecure about his identity during adolescence. Roger’s Korean appearance fitted in
Korean heritage background; however, his Korean language loss did not support
Roger to have a sense of belonging to the Korean heritage. Later on in his life,
Roger recognized the benefits of building a cultural identity so that he tried to expose
his children to Korean culture and sent Jacob to the Korean language school at an
early age. The results of the Kim family suggest that building a cultural identity may
be useful for their third-generation Korean immigrant children to have confidence in
their heritage background. Furthermore, the experiences of Roger positively indicate
that in order to support a cultural identity, the equivalent level of Korean language
proficiency should be followed to support their sense of belonging to Korean heritage.
In conclusion, the participants’ support and positive attitude towards cultural
identity may encourage their children to have a strong sense of self and learning

Korean as a part of understanding their heritage backgrounds.
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Successes and Challenges in Heritage Language Maintenance

Strategies to maintain Korean language. In the following section, the
strategies employed by the participants that helped them to motivate Korean
language maintenance in their families are discussed for the benefit of other
immigrant families. The results of this study indicate that travelling to Korea and
frequent contact with families and relatives in Korea were a helpful way to engage
the children of the participants to be interested in learning Korean language.

The participants in the Kim family suggested that living in Korea for two
months provided a valuable opportunity for Roger to learn about the actual Korean
history and culture. While staying in Korea, Roger felt relief and developed his
cultural connection with Korean heritage. Also, Roger was primarily exposed to
Korean language; and through interactions with his relatives in Korea, he realized

the importance of maintaining Korean language for the purpose of communication.

After visiting Korea, Roger was motivated to regain his Korean language proficiency

and appreciated his Korean heritage culture and language. The Korea trip
influenced Roger to have a positive attitude towards Korean heritage and Korean

language maintenance.

On the other hand, the Korean immigrant parents in the Park and Lee families

encouraged their children to have regular contact with their grandparents in Korea.

In particular, the second-generation immigrant children in the Park family did not

have much of a cultural connection or knowledge about Korea, as they had not been

to Korea. Therefore, the parents in the Park family tried to involve their children in

having interactions with their grandparents and expected them to build the family

bond. While living apart, the Korean immigrant parents in the Park and Lee families

used Skype to remind their children of the importance of communication skills to be
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able to speak to their grandparents in Korean. The participants in this study
suggested that immigrant children might not realize the necessity of maintaining
Korean language because English was what they needed to use in daily life in
Canada. Thus, through a video chat and phone call, the Korean immigrant parents
in this study wanted their children to maintain family relationships with other family
members in Korea.

In conclusion, visiting the origin country where immigrant parents were from
may be helpful to their immigrant children as they can experience and learn the
actual heritage culture and language. In addition, frequent contact with grandparents
and relatives from the origin country would help their immigrant children to build a
strong family bonding, which may encourage self-motivation for maintaining
communication skills. In the end, the Korean immigrant children in this study with
self-motivation were more likely to find it easier to have a cultural connection to their

heritage background and made effort in maintaining their heritage language.

Challenges in lack of resources and teaching materials. In this study, the
Korean immigrant families faced various challenges in maintaining Korean language
such as the peer pressure at school and their children’s lack of motivation. However,
from the Korean immigrant parents’ point of view, the participants expressed that the
most challenging factor in Korean language maintenance was lack of resources and
teaching materials.

In terms of resources, the participants indicated that their immigrant children
had a limited opportunity to learn Korean language within the Korean community. As
most of schools did not offer a credit or bilingual program in Korean language, the

participants in the Kim and Park families chose the Korean language school on
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Saturdays to get support in their children’s Korean language education. However,
the participant in the Lee family, explained that the curriculum at Korean language
school was not widely developed for different levels and ages for the students; as a
result, not every Korean immigrant children could benefit from the program and fitted
in its curriculum. In addition, the Korean language school was an extracurricular
activity for the Korean immigrant children of the participants and only offered a
couple of hours a week class; therefore, the participant in the Park family reported
that she did not experience effective improvement of Korean language proficiency in
her child.

The participants in the Park and Lee families, who did not have positive
results or expectations from the Korean language school, decided not to send their
children to the Korean language school, which was the only teaching resource
available in the community.

The participants in this study reported that they had difficulties in finding
adequate textbooks exclusively designed for teaching the immigrant children abroad.
The concerns about the textbooks from the participants are discussed below.

Firstly, most textbooks for Korean language education in Canada focused on
basic language skills, which would be appropriate only for the beginners’ level. In
particular, the Lee family experienced troubles with the limited textbooks in order to
advance Korean language skills, for their 1.5-generation Korean immigrant child,
who already developed a basic foundation of Korean language skills.

Secondly, the first-generation Korean immigrant parents in the Kim and Park
families explained that textbooks often did not include sufficient description of the
Korean culture and history for their children to fully develop their Korean language

proficiency. The participants searched for appropriate materials to advance their
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children’s knowledge about heritage culture, which was equivalent for their
intellectual levels of Korean language. However, a lack of teaching materials for
Korean history and cultures may have created a gap in their immigrant children’s
Korean language education.

In the end, the lack of resources and teaching materials within the community
may have decreased opportunities for the immigrant children of the participants to

learn their heritage language and culture.

Recommendations

This study examined what difficulties and influences Korean immigrant
parents experienced in maintaining Korean language in Canada. In order to
encourage heritage language maintenance, recommendations of this study are

suggested for immigrant parents, mainstream educators, and policy makers.

Recommendation for immigrant parents. Immigrant parents tend to have a
strong influence in maintaining heritage languages at home. Guardado’s (2002)
study demonstrated that when Spanish immigrant parents in Vancouver employed
entertaining methods and positive attitudes towards heritage language, their
immigrant children were more likely to use Spanish at home and maintained their
heritage language. Depending on the parents’ attitude and the decision of language
use at home, their immigrant children may be more or less exposed to the heritage
language and culture. Therefore, immigrant parents should encourage the use of
heritage language at home and promote positive experiences of learning heritage

languages for their children.
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In order to improve oral skills, immigrant parents should encourage their
children to use heritage languages at conversational level as much as possible at
home. Also, maintaining frequent contact with other family members from the origin
of country or visiting the country may be helpful for the immigrant children to be
motivated in learning heritage languages. To improve written skills, Lao (2004)
suggested immigrant parents to provide a variety of reading materials that may be
interesting or easy to access for their children. For example, the reading materials
may be practical from a restaurant menu to storybooks or newspaper. Immigrant
parents also can introduce children’s songs or videos materials in heritage
languages from the Internet. When immigrant parents encourage the use of heritage
language at home and help their children to have positive experiences of learning
heritage languages, the immigrant children are more likely to be motivated in

maintaining heritage languages and find it meaningful.

Recommendation for mainstream teachers. The participants expressed
the challenges involved in motivating their immigrant children to learn the heritage
language in a dominant English speaking society. Their immigrant children did not
have opportunities to use heritage languages at school and only focused on
improving their English proficiency. As Cummins (2014) described, educators at the
mainstream schools should share the “educational responsibility” (p.1) to support the
value of heritage language skills as the human capital. In particular, he suggested
several multilingual projects in classroom that showed how the educators could help
heritage language students to expand the use of their heritage language and
become a plurilingual speaker. For example, Schecter and Cummins (2003)

demonstrated a dual-language writing project, which suggested heritage language
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students to write the same stories in both English and their heritage languages. It
provided an opportunity for immigrant parents and their children to improve the
language skills as well as literacy development in both English and their heritage
languages (Cummins, 2014). The activities for multilingual projects brought attention
to the use of heritage students’ knowledge of language and culture. However, it is
still challenging to promote continuous engagement in the English dominant
classroom. According to Marshall and Toohey (2010), activities for multilingual
projects were not actively pursed because it was not seen as a real schooling but as
“something special” (p.237). In order to facilitate feasible multi-literacy projects,
continuous cooperation and support are required from teachers, heritage language
students, and parents.

Therefore, instead of emphasizing the importance of using English, teachers
should allow and support heritage language students to contribute their linguistic and
cultural knowledge to the classroom. If educators at mainstream schools treat
heritage languages as a valuable resource and employ multi-literacy projects in the
classroom, it will help immigrant children to recognize the benefit of maintaining
heritage languages and feel more able to share their heritage languages in the
mainstream classrooms. As a result, embracing cultural and linguistic awareness at

school will help immigrant children to maintain their heritage languages.

Recommendation for policy makers. Given the fact that a number of
immigrants represent 20% of the total population in Canada (Statistics Canada,
2013), policy makers should reflect the linguistic diversity in classrooms and develop

resources for heritage language students.
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Heritage language bilingual programs are being offered at public schools in
Canada; however, it is only available in British Columbia, Alberta, Saskatchewan,
and Manitoba (Babaee, 2014). Opportunities for learning heritage languages at
public schools are limited to a few languages such as Spanish, German, Ukrainian,
Hebrew, Arabic, and Russian. As a consequence, a small number of heritage
language students have access to programs in public schools in Canada.

As Korean was not taught at public schools, the participants in this study only
had access to the community-based Korean language school for a few hours on
Saturdays. In addition, as teaching materials were not sufficient or appropriate for
higher intellectual levels (Li & Duff, 2008), heritage language students had limited
access and support in the community. Therefore, providing more opportunities to
learn heritage languages at mainstream school will help immigrant children to
maintain their heritage languages. Mainstream schools should consider offering
heritage language classes or awarding credit for taking courses at heritage language
schools.

By including heritage languages as a subject or awarding credit, immigrant
families would be supported by the wider system in maintaining heritage languages.
Furthermore, other students who are not heritage language speakers also may
benefit from having resources and opportunities and become multilingual speakers.
Therefore, developing resources and policies for heritage language education can
respond to the linguistic diversity within communities and improve the maintenance

of heritage languages for immigrant families in Canada.
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Appendix A: Interview Questions

Interview Questions #1

1. Please describe you and your family.

2ol #pale] FFEo] ta) A e A 8

2. Please tell me about your process of adapting to Canada.

Auttel A -8atA | 37 ol thall A o] ok7] aff T4 2.

3. What language(s) do you speak with each family member?

2t 71% T QET} o} | o] & AEE AR

4. What language(s) do you prefer to use normally? When do you use Korean at home?
AFY LA odl Aol AgtE o] BALe? Pl dFole Al AHFFhEL?
5. Have you noticed any Korean language loss in your children?

A o) gato] A o] AshE dvkm Azbeha e ?

6. How do you feel about your children losing the ability to speak Korean?

AU7} FTol S 9ol sk ol tal A o8l YzaAke?

7. What is your attitude towards teaching Korean to your children?

A Al gharol S 7FE A= Aol YA oW B =S 7HA AL AA 7.2

8. What resources do you use to teach the Korean language and culture to your children?
APA AN Al gh=o] o} =28k E 7FE A 7] oA oju g AR S & AFE A R

9. Have you experienced any issues with your children in the Canadian education system?

If you have, how have you handled it?

Akt wgo] o2 Hom el A s olel §< He Mo Yka? ek oY

WA B4k 2?

10. How do you feel about your children at school in terms of academics, social interactions,

and adaptation to the Canadian society?

Sl A 3t AL F e 3 A ke AL A A A el A S ol st

A ZEA 22
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Interview Questions #2

1. How are/were you engaged with the school as a parent?
Bz stud e ForE sl rta?
2. In terms of importance, how do you compare learning Korean language to other subjects

or skills for your children? Please explain why.

e THEolut HE B3t v wste] AUt FFIE | SE Ao HE FREE ofw] §rha?
o] -5k G471 A3 FA 8.

3. How have your children reacted to your guidance in teaching Korean language and

culture?

A Aol B sl2A el e w2 Amd Ao B ojm it ar

4. What are things that influence your children in learning Korean?

A7} gtol g wEd QolN dFL 712 AL FAATLL?

5. Have you visited Korea with your children? If you have not, are you considering visiting in
the future? What is the purpose of those visits?

A e @ B 34 Aol ke gk, G E A gl Yoalste?

= o u
W 582 F

N
ro

7182

6. What do you hope for your children for the future in terms of their connection to Korea and
the Korean language?

g vhete} ghaol o) thal A A7t el | A2t 2r) 2 AstAha?

7. What cultural influences do your children identify with?

A7k o el 5o G Wol Wa st Sk gzhehta?

8. Would you like to add anything else?

wpRvro. 2 F7etm Al e Aol 9ol st e
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Appendix B: Informed Consent Form

Research Project Title: Heritage Language Loss, Maintenance, and Cultural Adaptation
among Korean Immigrant Families.
2|4 2] Al 3 o] Rl FHS o] Qo] =, fAl o k1 ¢

Principal Investigator: Minji Kim
Phone number: 204-***-****

Email address: umkim298@umymanitoba.ca
YA A ATt AR A

Research Supervisor: Dr. Clea Schmidt, Associate Professor, Faculty of Education,
University of Manitoba

Phone number: 204-474-9314

Email address: Clea.Schmidtc@umanitoba.ca

A A LI 22 Fm) = upAL, v e} o ek g 5t K

This consent form, a copy of which will be left with you for your records and reference, is
only part of the process of informed consent. It should give you the basic idea of what the
research is about and what your participation will involve. If you would like more detail about
something mentioned here, or information not included here, you should feel free to ask.
Please take the time to read this carefully and to understand any accompanying information.
B ot g% Folo] Ui 592 A7) 9135 Afoln] Hele] /|23 FnZ 94
ARES WS 5= S U 5o S Fall A o] Aol thgh 7] A Q1 o] & & o i g ol 7}
A0 B4 Aol gk oMo AFE UEE T AFHA e 2o BalA

S|
=
S= dardoAnd Zostd = s U o] Tl HEF H ARE 5

Minji Kim is conducting this research as part of her Master’s thesis at the Faculty of
Education at the University of Manitoba, under the supervision of Dr. Clea Schmidt. The
purpose of the study is to investigate perspectives of Korean immigrant grandparent/parents
relating to maintaining Korean language in their family within the contexts of cultural
adaptation, social interactions, cultural identity, and family relationships.

AulA = v et g sha w8 sk 4 Aababg o =g o 24 22 5] = uhabe] 7hE ol o]

YA A E Bt of Ag-o] HA4 L2 g o]l Ap 2 H-E/H-RO] A3} B4 S 55}
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b

HFHOIE FASEA B ok A5, AL BF, I Aok, el 1 1% BAle) o) m @ ol
=7 Fonr)E 91814 A e,

Your participation is entirely voluntary. You will be involved to have two semi-structured
interviews and to share one episode of Korean language use. Each interview will last for
approximately 45-60 minutes; it will be audiotaped to ensure the accuracy of the data and to
keep a record of the conversation. The episode of Korean language use is for you to
document one of positive or negative experiences of using Korean in Canada. It should be
written within one page and can be handed in person, by email or oral narrative at your
convenience time.

B e A Al Zol 2 o] 2ol Utk A Ao Fol ekl Al Hw e Qe Het gl
Abgol gt o T am g %

A5o) AREG 2L A Al 24 5
A

i
ol
Jo
ol
rr
pou
o,
b
i
oift
i
O
e N o
rO
a

o5 2t Arbrhol A o]
oA EA ke Ak @ 9 ule] BoE Ay sk A5 AE AL o] E
FER Al AZ T F AL

You have the right not to answer any question and can withdraw from the participation at
any time with no penalty, simply by notifying me orally or in writing. After data collection, a
summary of interview transcripts will be sent to you to confirm their accuracy; you may omit
any parts you do not want included in the study.

Role Qe R ARl Ushx 2 Aelzt Y g H Fel 2 AshA Lok AAEX
AFAA A FRke] A3 = Ut AR FPol Bk Tl Pue) Yo

R
=
sholahiz WX QB 2.oFR S Wel R = gHUth Ao A 278 Ak REe

Please be assured that your confidentiality will be maintained at all times. Your name will be
replaced under a pseudonyms and any closely identifying information will not be included in
any documents generated from this study. Data collected from the research will be kept
confidential in my personal password protected laptop and back-up hard drive. | will

permanently destroy all the data files after the completion of my thesis.

Bolo] AR E FHEA BT B o] FL b OR AN BAYL PHT 5
= AN ARES B AT A A H = o = BA o) % XA etk 7 H
ARES FEA7t A ATAY A wERT} SE Edtol o] 448 R YU AF
wro] g H Fol = BE RAH ARES GTA 0 A4 2 A gy
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The findings of this research will be disseminated in the form of a Mater’s thesis, which may
be presented in academic conferences or published in scholarly journals. If you would like to
receive a summary of the final report, it will be sent to you via email or in hard copy.

B oAe] Aabis At mie] FEl2 wFE Rolv] s s U AL s A e HEY

Yo HF 20 8o RuME WolE A ddivd ojrd E=Qlde=

If you have any questions or concerns about this study, please feel free to contact me at
umkim298@umymanitoba.ca or 204-***-****,

2 AT B-Este] T sk ol o] AFgko] 9l S Al umkim298@umymanitoba.ca

B 204k kx5 0] B} A] 7] whg )

Your signature on this form indicates that you have understood to your satisfaction the
information regarding participation in the research project and agree to participate as a
subject. In no way does this waive your legal rights nor release the researchers, sponsors,
or involved institutions from their legal and professional responsibilities. You are free to
withdraw from the study at any time, and/or refrain from answering any questions you prefer
to omit, without prejudice or consequence. Your continued participation should be as
informed as your initial consent, so you should feel free to ask for clarification or new
information throughout your participation.

= e A2 AT R AE Y3 AR F o] st Fojsty| = 5o S UEb Y U
G A}, F A} i B 7] gl A WA

The University of Manitoba may look at your research records to see that the research is
being done in a safe and proper way.
U En} o) st A 7k kA ska A A W o & o] ol A & ot y] 9 5}e]

AT 715E HAES S dFUh

This research has been approved by the Education and Nursing Research Ethics Board in
the University of Manitoba. If you have any concerns or complaints about this project you

may contact any of the above-named persons or the Human Ethics Coordinator (HEC) at
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474-7122. A copy of this consent form has been given to you to keep for your records and
reference.

A yUEn} ot w4 R s AT 291930l o8] S A
=2 A tg Sk Buk Abgo] oA A Slof AFE Al E &
(HEC)Oll Al 474-7122 2 A=tebd 4= A5 U & oA o AHEL S 75 9 x5 915}

=R A FAE Ad YT

After the two interviews,

SRR

____ | prefer to receive a summary of the interview transcript via e-mail.
QUEIF R ok g o]l W) & ),
| prefer to receive a summary of the interview transcript in hard copy.

QAEH fopE S QRO WIS T

After the thesis is completed,

= 9 ol

____ | prefer to receive a summary of the final report via e-mail.
EE QRS oW AR B & A

____ | prefer to receive a summary of the final report in hard copy.

EE QolR g AR o R WIS AT

Participant’s Signature: Date:
A7V A7 =g
Researcher’s Signature: Date:

SRRk )
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Appendix C: Guideline for the Episode of Korean Language use

Please describe one of the positive or negative experiences relating to Korean language and
culture in Canada. You can include a description of your observations, impressions and
reactions to what happened. The episode of Korean language use should be written within
one page and can be handed in person, by email or oral narrative at participants’
convenience time.

o] oF Fh=r E3hell Ao Aupriol A HE e A = FA AR Al tisiA
Maatal e, Al o] AR Aol el A =71 w2k, A, vbe-2 Fekske] AW etAl el 3 A

W2 2 she] 24 A=

_0|L
Y
1w
o
=,

°

\;‘

;

=}
fu
>
i
_OL
2
2
il
i)
Sl
%0
)
v
iv)

1. Setting: Please describe the event, issue or situation.
1wl 7g: skl sl A g kAl &
a. What happened?
a. 7= Aol A2
b. Who was involved?
b. & AbES Q1782
2. Action: Describe your actions related to the event, issue or situation.
2. W5 1A B | ALl 9] sl s A AR shAl 2.
a. What did you do?
a.old P5L& P a2
b. Why did you do this?
b. o 18 FFS A
3. Reflections: Identify consequences of the event and reflect on your thoughts.
3.0k 1Ak AdE ol A4l 9] A 7hS Nk sk 4.
a. What was the positive or negative consequence of the action?
a. 1L s g S AH, FAg 4 A= Folrre?
b. Did this experience change your thoughts/attitudes toward Korean language and
culture?
b. o]l S FalA ol o gy T stoll vl ek FAl o] Az e =7) vha] Qa2
c. Do you think you would do differently in a similar situation next time?
c. b Woll Bl23t A& oA Avkd & 55 sk 17k

151
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Appendix D: Transcription Conventions

The following transcription conventions are used, in order to transcribe the

transcripts in this study.

Word : Uttered in English in the Korean data.

() : Shows non-linguistic behavior on the interaction.

[ ] : Enclose the researcher’s addition of the words, which were omitted in
the context.

. Indicates an omission of a few words or sentences.



