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Chapter I

Introduction

Purpose of the study

While the years of(eight.tc twelve may be,as Bagley sayst
"The time for developing gpecific moral habits=-=-with very
iittle~@ttampt at "moral sﬁasianf,bu@ rather a chief devendence
upon arbitrary autherity?l,it is probably also true that "If he
yéthe adolescent,ages 12 to 18 years)cannot see in what manﬁar
the inhibitions and repressions that are demanded of him will
conduce to his ultimate well=being,it will be next to impoaaihﬁe
to compel these restrictions through physicalaferce and at the
same time fail to work an irremediable injuvy92¢$his thesis is
undertak@n for the purpése of examining some éspe@ts of the
adolescent boy's coneception of justice in whieh it ie felt that
a better nnéerétanding of his views will be of value to those
in au@hority over him'in the persans of hisg father,his teachers,
and the lagal authorities. ‘ | |
| The particular phases of this fiéld of interest which
are gubjected to investigation are:

() The relation of the feeling of having suffered injustice
to the problems of mental health,discipline,and juvenile

delinguency.

l.wm;ﬁhandlér'aagﬁey.VThe'Eég¢aﬁivéuE$éeeég.
New Ybrk:ThebmacMillan”deﬁanﬁ,igaﬁ. P&Iﬁ#.

2.Ibid. P.200,
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(b) A boy?s estimation of his own misdemeanors as e@mpared
with similar ones on the part of other boys,

(e) Types and Severity of punishment which boys at differ-
enﬁ égé levels consider appqpriate coming from home,school,
and legal authorities.

(d)The extent to whieh boys of different ages appreciate
eqﬁié& in lieu of Jjustice in the more impersonal sense.

Between the ages of 12 and 18 years boys (and girls also)
paés through one of the mosﬁ difficult stagés in the proeeés
of adapting themselves to the world of social relationships.
The boy finds himself’suddenly a man,and 18 elearly expected
io act like one,but has yet to learn how.So far,scientific
social research has had little to offer toward solutlion of his
problems,having confined itself mainly to the simpler study of
the prewadolescentBand insofar as it has directed attention to
the field of adolescence it has largely been toward the stuéz of -
instruetional and immediate behaviour problemsg of educators.

It is felt therefore that in the pursuit of the present
studyranﬁepportunity presents itself for making a timely con=
tribution toward a more ihﬁélligent approach to the problenms con=
fronting those in authority over adolescent youth.lt is hnped
that it may lead to a fuller understanding of,énd 2 deeper
sympathy for,the methods of discipline which boys‘@cnsider
may Justly be used by the external authority by whom they

"““w-w

3 huryhngardn@r‘and Lois Barclay Gardner EXperimental

Psz@helegz Harper and Brcs‘1931. P.1l.
4 Ibid. F.B&l
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are gcvernéd ag their contacts with others branch out from the
home to the sechool,and to soclety proper.Some apprecistion of
the value of such an understanding may be gathefed from consid-
ération of the opinions of such writers as Tracyf?oung sand
Burt?,to the effect that unjust,unwise,and otherwise defective
aiseipline does untold harm to the character ofkthe child,and
1s an outstanding cause of juvenile delinquencye.

Method of attack:The writer has not been able to disco ver

repdrts of studies of this or any very closely related subject,
but from the work which has been done in investigation of pere
scnality differences,attitudes,and similar problems,it would
gseem that the most promising choiée of proeéedure should be one
of the "§én and paper" techniques.The one used is based in gen=
eral on the plan of the Burdick Apperception Test,sec.IX,as
deseribed by Hartshorne~and.may§5n important modification in

the appfca@h ié_that whereas the Burdick Test deseribes an hypo=
thetical situation and instruects the subjects to "Write what you

think happehed nextgyNever mind what ought to have'happenedﬁ,it

is precisely the question "What ought to haVe‘happened?"thét the
3ubjects of the present atﬁdy havé been asked to answer.It is,of
caurse,ﬁhat he thiﬁks ggggg_ﬁe have happened that is of inﬁerest
in the study of the boy's conception of justice.

S,Erederiek Tracy. The Psyehology of Adélescence.
New York:The MacMillan Company,1920. DPp.LTT and 222,

6.K1mba11 Young.Sourece Book of Social Psychelogvo
ﬁlfred AKnopT,1927.pp. 3120

Tc@yril,Burt.The Young Delinguent.,
Univergity of London Press,1927.pp.9%6.

8.Hartshorne,H.and May,E.A. Studies in-Deseits | .
New York:The MacMillan Company,1928. pp.287-8,
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Confidence that this type of technique should be particularly
applicable to studies concerning boys of adolescent age would
seem to be justified by the remarkable cooperation which T.E.
Jonesw;reeeived from boys of ages 15 to 25 yesrs,while making
a etudy of eulture among the mountaineers of Japan.He found
that boys of this age are more willing than any others to answer
questions designed to revesl their attitudes and opinions.

It would be impossible in attempting to understend the
budding man of today,to ignore the picture of the &hild he was
but so short time ago,and which was in reality the young man in
the making.Likewige,in pursuing the study of the adolescent
boy's conception of justice it would be folly to ignore the
valusble background which has been provided by'thdse who have
‘directed their attention to the nature and development of the
pre=adolescent.Foremost among these 1@ probably the Frenech
investigator,Jéﬁn Piaget,and to such an extent are the interp-
ergtions offered in this thesis based upon the psych@lagy
expounded in his book "The Moral IudgmentAof‘fhegﬁhildégggthat
1t meems advisable to give a short résumé of it before‘proceeﬁ°

ing further.

kagxiﬁxigéardner and Lolg Barclay Gardner.
Op.cit.P.30.
10.Jean Piaget. The Moral Judgment of the Child.

Harcourt ,Brace and Co.,1932.
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Chapter Two
The Moral Judgment of the Child

| Piaget,in dgi&ng with the development of justice as a moral
judgment,diyides the process into three stages.

Duriﬁg~£hé"fir9t‘stage;justiee is not distinguished from
;the authority of law,although justice has no meaning except as
- something that is above authority.This 1s tantamount to saying
f that the small child has no eonception of justice as sueh,but
is imbued with a sense of universal and automatic law imﬁ?hent
in the world about him.Frém,his birth,in addition to external
regularities,he has imposed upon him certain moral obligations
which become the soﬁrce of further regularities,so that when
he first begins to observe his conduct,he 1s unable to distin-
guish between the pressure of things and the constrsint of his
goeial environmemt,or btetween either of these end the urees
that come from within hiuwgelf.As & result,he Teels an uncuest-
loned confidence in adult authority,whi@h commsnds a unilsteral
regsnect ,and forms the basis of a deen a@ense of duty to snesk
the truth,fe@neat the pronerty of othsers,and obev o code of
laws which of their verv nsture cenaot bhHe hroken ﬁithont
vunigshment falling unon the one who bresks them.

The second stage is characteriged by the growth of eaual-
f“itariaﬁiSm ag the ¢hild beéomes proeresgively free from sadult
é Super?iSiéénaﬁd?ﬁggﬁciatea with others on a cooverstive basis.
E This dévelépmént ig first avpparent between children,but grade
;;ualxv the child comes to feel himself more and more on the
game level =8 =2dvultsg.This fact,coupled with the almost inevit-

able eircumstance that his parents ob teachers will at times
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submit him to unjust treatment,cannot fail to lead to a critiecal
examination of the bases upon which they exereise their authority.
As the distinction between right and wrong emerges, justice is |
conceived to be that which upholds the right,and the preatig@ an
authority continues to enjoy will be conditioned by the extent to
Whi@h it measures up to this new requirement.The ehild feels a
| responsibility to be the judge himself when dbedienee to external
authority would cause eonflict with his inner ideals,and-autonomm
replaces conformity as cocperation takes the place of constraint{
- Sinee rules and laws are no longer regarded as good in themselveg,
; buﬁ rather as means toward ends being sought through cooperative
endeavors,the breaking of = law is no longer considered bad in

itself,but only as 1t threatens to frustrate the purpose for

’whieh the law exists.

Einally,aﬁring a third stage,mere @qualitarianism makes
yfway for s more subtle eonception of justice which we may eall
j5equity.Here the sanetity of law and the aspirations of the soeial
‘unit give premcedence to the position of the individual in caleule
iating the seriousness of his moral lapses.His age,érevioas
Ere@ord,social background,and any extenuating circumstances are
jtaken.into consideration before judgménﬁ is passed on him.The
5indiviaualgaa might be expected,does not pass from one to |
gnother of these stages by sudden bbunds,but a8 the cooperative
activity gete under'way the changes consequent upon it begin to
aypear;and gradua11y~e;ist parallel,and finally in conflict with
the simpler morality of heteronomy.Neither can the ages at which
the changes take place be defined at all clearly,because of the

many variable influences which make themselves felt.An individual



may be subjected to such impressions by persistence on the part
of the external authority that he will take carry-overs from
the firét steage all through 1ife.On the other hand,parents or
teachers who encourage cooperative activity on the part of the
children under them may see a Verv early development of the
aporeciation of digtributive justice.In an experiment at Neu=
chatel 1t was found that about 75% of the children of 5 to 7
years of age defended obedience while 80% of those between.a‘f
and 12 defended equality.The consideration of equitv is just;
making its asvpearance at sbout the ame of 12,and does not
figure orominently in the ehildren concerned in Piaget's
investigations. “

The place of nunishment in the distribution of justice
and the types of vunishment suited to th&s purvose will be devv
termined lareelv by the gtsge to which the mors1 judgment of
the ¢hild has developed in this respeet.As there are two ﬁypes
of rules corresponding to two fundamental types of social rel-
ationshinsg,so in the realm of retributive justice there sre Bwo
modes of reasction snd two types of vnunishment.There abe ggggg_“
ory vunishments which go hand in hafid with‘eonstraint and the

rﬁ%&s~9f‘authority,andfihere are punishments by reeivroecity
which go hand inéﬁéﬁﬁ“ﬁ?ih~eq¢p§§étiagian& the rules of equality.
Roughly sveaking the younser children favor expilatory punishment
and the older ones punishment by recinrocity,although as might
be expeeted in =ccordance with the observations concerning their
conceptions of justice,both types meet with varving messures of

approval at all ages.
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Evidenée that equality of treatment supersedes punishment
as a method of distributing justice is shown as the result
of an experiment in which l3-year=old c¢hildren recommended
punishment in only 40% of situations in which it was rec=
ommended by 70% of the 6=year=clds,the turning point being
at about the age of 9.

From this point on it is important to disﬁinguish between
the iegal and the moral point of view with regard to punishe
ment.As a matter of faet,there is always sémething ambiguous
about the ides of punishment from a moral point of view,aﬁd
~ the least that can be sald for it is that it renders aubtonomy
;of conselience impossible.Erom a legal point of view,punish=
meni is considered necegsary for the defence of soeciety,and
the child®s appreciation of the place of the individual in
gsoclety aﬁd of his responsibility'toward others will play an
important part in datepmining his views as to what constitutes
just punishment.The complexities of this problemimust be
taken into account in pursuing the study through the period

of adolescence.
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Chapter Three

Collection of Materisl

In gathering material for the study,use was made of a questionn=
aife,aomposea of two parts,each a unit in itsélfgené part describes
"4 boy"of about the age of the boy answering the gquestionnaire,
énd thé other experiences involve the boy himself.Each part is com=
prised of 18 hypothetiecal gibuwations in which a boy is deseribed
ag8 being in é@ﬂfliat with the suwthority of his home (father),his
school (malé teaeher);and the law enforcement officers.The ﬁypesk
of offeﬁces used weré seié@ted frém ﬁhe’réports of what'am@h
Investigetors as Lynd and‘Lyﬁﬁl,Searsg,maPFQB,Triplett:,
@en§a5918905,and ﬁbrriscns,faund to be the most common sourees
of disagreemsnﬁ.fhese gources are reported in the appendix to
this study,where'the ones used are marked by asterisks.With s
view to allowing for a maximum of informstion pertaining to a
given situstion,and at the same time to keeping the length of
the questionnaire within such limits as to make it practical of
adminigtration in one,or at mostktwo gittings,the situations

were arranged following ome another in sequence.

1 MurphysGardner and Lois Barclay Gardner. Experimental

Pgyeholo Harper and Bros. 1931. P.353,

‘QQG.Stanley'Halle édolescenee.
. De.Appleton and Co.3917.P. 346.

3a Ibid P.346.
4, Ibid. P.347,
5. Ibid.F.332.
6. Ibid. P.33Le
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'Ehe,plan followed in arranging these situations,showing
the situation numberg,gources of conflict,and the authorities
with which the boy is in conflict,is diagrammed on the follow=
ing page.By way of explanation of this diagram:

Sechoon1 grades is a source of conflict between the boy
and his home(described in situation no.l) and also between the
bov ~nd his school (deseribed in situation no.2).Carelessness,
on the other hand,is trested as » cause of conflfict at sehool
only,and such conflict is described in siﬁuation 3.Truancy,
howeVerﬁgéts‘the boy into trouble with his home,his echool,and
with the legal sauthorities as well,and 1s dealt with from those
various aspects in situstions 5,6,and T respectively.An effort
has been made to make situations 3 and 20,4 and 22,10 and 25,
eté;,as nearly objectively similar as possible without making
it too avparent to the boys answering that thev are parsllel
situations which should call for the same trestment.It is
intended also that the somewhat different sequence of situations
in the two parts will aid toward this end.

In the first draft no punishﬁents were suggested.The
situations were deseribed by reading the questionnaire to a
group of boys,whé were instructed to think of the boy inveolved
as belng of about their own age,and to suggest methods of
treatment which they thought would be proper under the ecircum-
stanceseThey were told thgtAthev might suggest more than one
treatment for a situation if they wished,but were urged to
suggest at lesst one.Answers were obtained from a group of 24
inmates of the Manitoba Home for Boys at Portage La Praéirie,

and also from a groun of 24 publiec and high school bovs from
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Plan of Questionnaire

School
éérelessness(B) ,
Truancy (6)
Incorrigibility(14)
Quarrels & blows(1T)

School grades (2)
Diseipline (11)

School |
Carelessness(20)
VTruancy (27) ».
Incorrigibility(32)
Quarrelé‘&\blew3€35)

School grades(21)
Discipline(29)

Part I

Home
Friends (4)
Truancy (5)

Incorrigibility(13)

Quarrels & blows(l6)
Use of auto(8)
Seheol grades(l)

Part I1

Friends (22) |
Truancy (26)
Incorrigibility(31)
éﬁ;rrels»ﬁblaws(34»
Use of Augav(24i
Sehool grades (19)

Society
Theft (10)
Truancy(T7)
Incorrigibility(15)
Quarrels & blows(18)
Use of auto(9)

Diseipline (12)

Society
Theft (25)
Truancy(28ﬁ
Incorrigibility(33)
Quarrels &blows(36)
Use of auto (23)

Diseipline (30)

#* The numbers in brackets refer to the situation numbers in

the questionnaire.
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MaeGregor School.

- The treatments suggested by these boyes were classified

- a8 far as possible according to the classification suggested

by Piaget?,who arranged them in the following order of increas-
ing severityicensure,restitution,retaliation,deprivation of

what has been abused;immediate end material consequences of the
act,and exclusion from the socisl group.In tabulating the
punishmentgﬁthere is a2 column left for tﬁeatment& which do not
seem to eonstituke punishment at all,and also one for recording
suegested trestments where the boy exvressed a feeling that the
circumstences should be more fullv investigsted before vpunishment
is meted out.There are,as might be expected,a number of suggest-
ions which do not seem to fit into any of the fore~going classes,
and these are recorded as "anlassifie&“'.

It is unlikely that any two investigators would place all
the trestments in exactly the same c-tegories.The present writer
therefore reports a number of rules followed in this study in
classifying some of the more common suggestions:

(L) Writing of "Lines" is considered a form of censure.

(2) a warning or threst is econsidered a form of censure.

(3) Any treatment manifegtlv demigned to humiliste the
offender 1is classed as censure.

(4) An apologv is considered as a means of n=king

restitution.

ToJean Plaget. MOrg;‘Judgménﬁ of'tge’dﬁgg;g
Hareourt,Brace and Go.,1932. B205.

#Pable VII.
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(5)Punishment apparently for the sole purvose of punishment,
(e;ggc@rporal punishment),is e¢lassed ag retaliatory.
o (6% Retention after gchool hours or keeping home at nights
is congidered restitution if for failing to have work done;
retaliation if for offenses such as fighting. = ..

(7) 4 fine is usually a means of retsliation,but if specified
that it be pald by the boy himself out of his pocket money,it
is deprivation. ,

(8) Deprivation is sometimes denisl of things other then
those directly abused.

(9) Being sent to bed is usually retslistion;but if the purpose
1s avparently to keep the boy from the company of his pal,it is
seclusion.

(10) Suspension and exvulsion from school are treated as

types of seclusion.

In an attempt to vary the approach ,and at the same
time make the study more objective,the procegdure was altered
at this noint in that instead of asking the boys to suggest
trestments which might be suitable in the given situations,a
list ofvfive suggestions ﬁasnprovideé in eachrecase,and the
subjecta were asked to indicate Which one they considered the
moest appropriaste.ln compiling these lisﬁs of.suggested
treatments,the coéperation of the superintendent of a reform
gchool,an eBperilenced male school teacher,and the father of a
| teen-age boy was enlisted.These men were =gked to suggest four
- possible punishments in order of increasing severity,taking

¢eore theat the firgt resllv constituted a punishment.and that
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the last was not so sévera that 1t would never be resorted to.
With ?iagét*s clagsification again as a gulde,these
listswwere revised to suit the purvose of this experiment,the
choice of "No punishment" being added,making five in all.
Since it was thought undesiréable to have a cbice of more than
five?ggsbeaae@,and since Plaget suggests gix classes and a
@hoicé of "No punishment" would mean seven vnssibilities for
each situeotion,it is dbviousvthat all classes could not be
suggested for the same situetioneBesides,all kinds of
punishment do hot lend themselves to use in the same situation.
It was de@ided,theréfore,since restitution,retalistion =nd
aepriVation are listed in consecutive order of severity and
occupy the middile of the scale,that only one of these three
shovld as a rule be included in each list.Execeptions were made
' to0 this rule in cages where the situstions do not seem to lend
themselves to the pomsibility of punishment by immediate and
naturs=l conseduences of the act.Also,becsuse of = interest
in the development of the feeling,that elreumstances should
be token into consideration in determining punishment,three
suggestions of thst kind were injected at convenient voints.
the order of choiees sccording to severity was disarronged
for' the purpose of administrstion as set forﬁh'on the following

page,and the exercise given according to instructions.

'Replies to the questionnaire in this form were obtained
from 85 boys of East Kildonan,Waskada,Sanford,Sydney and
Carberry schools.One of the boys' answers were discarded because

he repes~tedly sugeested "No puniéhment".This would undoubtedly



=] 5=

Distribution of Types of Tre~tment Throughout Questionnaire

-rC T AR EERREE HIEER EEEEEE EEREE "NV A £
Nos/ 1 2 R 4 5 N@} 1 2 3 4 ’ 5

1 No P | Cens.|Dep. Nat.CsSec. 19 Dep. | Ngt.C.Sec. | Cens. No P.
2§ Rest. Nato.CiSec. | No E;j@ens¢2Q§den&9‘HofP. Nat.Ce.Sec. !Dep.

3 Cens. yaea; Ne ,u‘NatQG‘Dapm 21 Cens. Sec. |No BQ‘Regg, Nat.C.o
heiSec. |Nat.CyRetaliNo P. Cens.22 Sec. Nat.C)RetallCens. No P.
5§\R€St- Ne P Nat.C.Sec. ‘@ens;ej'xa,?; Cene. ! Dep. | Nat.C.See.
€ Nat.C. Dep. [No P. Qéns. Sec. 24 Dep. iNo P. Cens, Nat.C.Sec.
7;'@ens‘ Nat.G'Se@? Dep. (No Pio5.Cens. Dep. ﬁét.@fSeee No P.
8+[No P. |Cens. Dep. |Nat.C|Sec. 26,Rest. Cens.|Sec. |No P. Nab.O.
"g;fff“s SEe. |Nat.G,No P. Dep. 27sSec. Dep. ;No P, Nat.C,Cens.
10¢Sec. |Nat.C Rest. Cens. No P28 Nat.C.Cens. Sec. /Dep. No P,

1l¢Reat. Nat.G4No P. Sec. ;Cens¢29 No P. Rest. Nat.C Sec. [Cens.
IQ‘NelF. +Cens. [Rest. |See. Reta}3@>Qen$.stI, Sec.  NG P. Retal.
13;Nat.C. See. |No P.|Cens. Retal3l Cens. Mo P. Dep. Sec. (Nat.C.,
I#}Dep. Nat.ﬁyﬁee. Né P |Cens .32 Nat.C (Dep. ’Sec, jNo. P, iCens.,
15jRetal. No P.|Rest.|Sec. |Cens33:Sec. Mo P.|F.I. ‘Cens. |Rest.
16¢No P. |Rest.|Cens. Sec. |Nat.§34 No P. Cens. Rest. Nat..Sec.

174Retal |Sec. [Nat.CiCens. No P/35 Retal.Seec. |Nat.C.Cens. No P.

18iSec. Rest.!No P [Retal,Cens.36Sec. F.I. jRetal.Cens. No P,

Note:The following abbrevietions are used in the forewgoing tables
No P.(Np punishment; Cene.(Censure); Net.C.(Natursl consequ-
ences );Sec. (Sealusion), Rest. (Restitution),Retal,(Retaliation)

F.I.(Further investigation of cireumstgnces).
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be an interesting case to study individuslly,but it is felt
that its inclusion in this réport would unduly distort the
fp;cture of the group.Four other papers were incomplete,leaving
80 which could be usedf?

Data pertaining to the effects of infiliction of punishe
ment tﬁ@erYar@ﬁnéiaartunjust and to their appreciation of
equity wefe'gathsred from the answers to gspeeific questions
appended to the previously=-deseribed questionnaire.S8ixty nine
of the boys gave complete answers-to these questions,and in
addition,use is mede of the anéwers_to question I of the
avoended 1ist given by 5 of a grouv of 21 reform school in-
mates to whom the questionnaire was given,but whose replies are

otherwise trested sevarately.

* The replies of these 80 boys are reported in Tables I to VIe
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Chapter Four

Relation of the Feeling of Having Suffered Injustice
te The Problems of Menmal.Health Digciplinsgand Juvenile Delingu-

ency

There are two widely divergent schools of thought which hold
fundamentally different views as to the bssic nature of the human
being.One,represented by Corre,suggests that to magnify the soul
efithe child before its more animal instincts are reduced to due
proportion and centrol by coneecience and reason,would produce the
most menacing &rim&ﬁall.The other,exvounded by such writers as
Gomprayfe,goes so far to the other extreme as to say thaty“lf,the
child has not been subjedted to bad influences,or if a diséipline
of repression =2nd regtraint hos ﬁot driven him to seek g Pefuge
in dissimﬁlation,he is usually frankness snd sinceritvitself"Qe
Certainly if the educator favors the first of these views,and
even if he accepts the second and attributes the child's misbe=
haviour to the reflex of the incompleteness of society,he must
see it as his duty to study the strugele between the good and the
evil,with a2 viéw,toufostéfing the growth of the one and eradicat-
ing the other. | '

Aithgughkfrom one voint of view it may be argued that all

punishment should be regesrded as evil for the reason that it

1.G.Stanley Fall. Adolescence.
D.Avnleton and COaQIQi?}F;335.

2,Bdward Westermsrk. The Opigi

The Obigin and Bevelonment of the Moral Ideas.

MeMillan 2nd Co.,1917,P.125.
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causes sufferiﬁg syet eVen those who would contend thuS'Would'
perhaps admit that dlseinline,being a condition which one must
achieve in morality before he can reali-e himself4gis.an essential
part of educationjand the maintenance of disecinline without
punishment is,whether in sehool or elsewhere,a power possessed only
by the;éxeeptionali@ewalf,ﬁéweVQr,correetion ig to serve its nurpose,
it must be deserveds,aﬂd accnording to one writer (Johnson in
"Introduction to Ethies"), justice is a virtue to which most children
are exceedingly sensitive o
In speaking of justice,one must be csreful to distinguish
it from law,since the letter of the law (a codificstion of the
pagt) and the ide=l of justice (the prophetic antieipation of the
future)joften contradict esch other,even in an advanced ecivillzed
soeiety7¢
The partiecular subjects of study in this chaspter are the

effects o feeiing'of having suffered injustice mav have on the
mental heslth of the adolescent boy,ond the bearine such a feeling
may have on the erestion of nrobléms of his further disclvline

and possible delinauency.It may be useful at the outset to quote

briefly from a few writers who have expressed views relevant to

the dquestions under consideration:

- 3eToFs G.Dexter and AOH Garlick. Psvcholomzmnn the Sehaolroomm'
Longmang Green »nd Co.,1898. P.384.
4y AQK White and A MﬁBeath,The Moral Selannd itstevelonment,

Lundon; Edward Arnold and Co.,1923. P 215.
5 e Ibid @ Pe IQQC
6.Ibid. P.219.

Tohs Wyatt Tilby, The_ Evolution of GonsciouqnessffiFiSher UnWin,l922t
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First from Frederick Tracy:

9Itkseems annroprisrte at this point to emphasize the
nimpertanée of évoiding with the vwtmost esre 21l such trestment
of children as leaves behind 1t a sense of injustice fankiing
in their minds,whether warranted of unwarranted in striet logie.
sescascscsThore s=re few things more ddtrimental to the dis-
position,the temver,snd the whole chsracter thoh thisg."
Then from,Mhrphytg ' |

| "In particﬁlar,delinquents of both sexes seem to show

mere.tendency“tovdenression.and worrysoccasionally ideas of
kfeference or of persecution sre reported",
From Kimball Young:lc

”If authority is too vowerful and srbitrary,it may crush
~out =211 initiati?e and capscity for individual develovment in
the ¢hild.On the other hand,if the ehild esnnot be so easgily
subdued,it mev make him » rebel,an iconoclsst;a skevtic, incap~
able of conforminé,tc any éuthority....ote.e.;.,Néw,on the |
other hand,if realitv is overwhelming,the short-=cut is by the
pathway of fantasy,day-dreaming,creating an imaginarv world in

which wishes come true to replace the resl world in which they

do not".

The,Ps, QQdﬁwﬁdolésqencée

8.Fredefickffraey;

r¢hol og

MeMillan Go.,1922. P.222,

9;Mﬁrphy>Gardner and Lois Barclsy Gardner,Experimentsl

Pgychology.Harver and Bros.,193L. P.397.

IO;Kimhaii Ybung. Source Book for Social Psycholosy.

Al fred A.Knonf.1927. P.312.
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And finally Cyril Burtg

"The group (of\causes} showing the closest connection
with crime consists of those that mey be suﬁmed up under the
headine of defective disciplinec.csecscsssOVerstrictness was
revorted in 10% Of MY GaSE€H.e......Downright rebellion may
never occur to him,and vebt.........his general attitude grows
at length into = deev sntagonism,silent,sullen,»nd sustained.
ceeessosDefeetive discipline (wes found) in 61% (of delincuent's
hemes»,.;..ean the other hand,smong the non*delinquent,viéious
and4ill-discinlined homes were comparstively rare,the proport-

ions being 6 and 12% respectively."

Effect on Mental health: The implications of the fore=

goiﬁg‘referencés to depreééion,wcrry,day=dreaming and fantesy
a8 being congeduent unon s feeling of having suffered injustice
seemed ﬁo suggest the oossibil 1ty that such feeling might
freguently be the cause of serious mental illness.The materinl
at hand did not Seem.to offer anv definite clues‘leading toward

I

attempt to tap other sources more intimste with the subject

an estimstion of the significance of such a factor,so in an

under investigeation,letters weré written to the superintendents
of the mental hospitals at Brandon snd Selkirk.Both gentlemen’
were obliging enough to reply,and the writer's eofrespondenee
with them is reported in épgand12%£1x;to this study. The favor
asked was briefly whether they could givé any information,

'statistics,or references estimasting the extent to which a feel=-

11.Gyril Burt. The,?bqu Deiinquento'

University of London.Press,IQQ?. P.o6.
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ing of having suffered 1njustiée affeets the mental health of
gdolescentsaExtraets from the replies beariﬁg directly on the
question under review are duoted as follows:

Dr.Pincock (Brandon):"We have no statisties such as
you refer to.You will no doubt realize that the extent to which
a Teeling of having suffered injustide affects the mentsl health
- Wwould be Very vague when so meny other causes are invelved in
@ausétion;wheraas if it is imaginary injustiece,then the adolese=-
ent is already in the throes of a somewhat advanced eondition!

Dr.Barnes (Selkirk):If & sense of injustice finds a place
in the determination of g psyehosis,x would be inclined to the
epinion that it does not suffice of itself slone to produce the
reaction,but is only one of a group of factors,and vossibly the
least potent of the group.....I eannot recall,offhand,any*litévﬁ
ature to which I could refer you on this special subject."

On Dr.Pincock's suggestion a letter was written té the
‘Ment=1 Health Instituﬁe,Mbntreal,in~reply to whieh the Director,
Dr.Mitechell,wrotet"I do not know that we have any cliniecal mat=
erial which could be analysed to throw. sny considerable light
on the problem which you have selected.”

The conclusions to be drawn froﬁ,thisﬂinVestigation
would seem to be: (L)No selentific attempbfgas been made to de=
termine the extent to which subjection to unjust trestment tends
- to undermine the mental‘health of adolescents.

(2)Emperts in the field of mental disorders deo
not consider unjust treatment as a significant cause of mental
~iliness.Thev do,however,recognize a possibility that such

treatment may contribute to the causes of such illness.



Effect on Problems of Discipline and Delinguency:Since

"Delinquent" child are separated only 1egally,being the same
ééy@h@lcgicélly;therekis no real line of demarcation bhetween
the second part of this chapter's topic and the third.The
difference is merely one of degfae,anﬁ any pendency to>aggravw
ate the §r@blem.of disciplining a boy may s;e him one step
nearer the point where he will be classed as delinquent.

In an attempﬁ to estimate the effect of a rankling‘sense
of injustice on the disposition and character of a child which
might incline him to antisgoccial and rebellious behaviour,the
following two questions were appended to the questionnaire
which the boys taking part in this experiment were asked to
answer:(1)Do you feel that you have ever been too severely
punished for anything you ever 4id?

(2)1f sogby whom were you punished,and what was the
effect on YOu?

These questions were answered by 86 boys,17 of whom were
from a group of 21 inmates of the Manitoba Home for Boys.Of
the 17 delinquents,9 answered "Yes" and the other 8 "No" to
the first question}of the n@n*deliﬁquents,lS answered "Yes"
| and the other 51 "No".Of the total 27 who felt that they had
been unjustly treated,the authorities who inflicted the punish=
ment were:Teachers in 18 eases Father in 6 cages

Judge in 4 eases Policeman in 1 case
Other boys in 1 case
(Three of the boys mentioned two different authorities.)



The effeetaaan themselves were not described by any of‘the
delinguent group (although 4 of them deseribed the unfair treate
ment),and by inyrlT of the non-delinquent group.The descripte
ions of these 1T are reported verbatim as follows:
Re.Teachers:"Hated her always afterward,and it made me feel
like I always ﬁanted to get revenge on her,and therefore I did
not do some of her work."=-="Never liked him ever since.'"s -=
"Mede me dislike him and always wanted to tell him what I thought
of him."---"I didn't 1fke him."-= ="lade me dislike her,"--=-
"Angry with the teacher."- -"Made me a 1little mad at the teacher."

--="Got mad.Did no good."---"Resentment to him."-~-"Made me toughl

--"Rebellious"- -"lore rebellion."--"Effect not so'bad."=="Bétter!

' Re.Fathers: ?ﬁade me feel like doing the same thing to him.?

=--"T do not want to do it again."= EBetter". )

It would appesr that of the three authoritles this study
is concerned with (home,school and 1aw¥,parents are the ones
least frequently aéeused of inflicting unjust treetment.Teachers
come next in order,and;theylaw enforcement officers appear to be
considered the most unjust.The basis for this last statement
mag not be at once anparehﬁ,but when the fact is considered that
5 out of 17 boys who had had dealings with tge nolice and judge

considered they had been deslt with unfairly,whereas all 86 who

®#Thig propartion is roughly the same as thst reported by Dr.H,
Atkinson,Suverintendent of the Manitoba Home for Boys,in an
unpublished Report of & Survey Made among Boys in Reform
Schools in Canads,where in reply to the quegtion "Did they (the
police)treat you fairly?”,62 out of 363 replied "No",and to the
question "Did you hsve a.fair trial?",87 out of 207 said "No",



angwered had been under the guthority of ﬁeachersaﬁhe perecent=
ages work cut to around 29% in the one case and 21% in the
other.It would certainly be true that injustices suffered from
Lteachers would be sooner forgobten than those from judges,for
example,and alsc those from parents would make the lesst lagte
ing impressions.This undoubtedly accounts for the actual per=
éentages of cases cited becoming higher as the suthority
represents a larger sgocial unit and is regarded with less
familiarity and more prestige.It seems reasonsble to suppose,
however,that any 111 effeects resulting from a feeling of having
suffered injustice Will'be;in direet proportion to the extent
to which.Zﬁat Teeling weighs upon and rankles in the mind.Legal,
school and home suthorities in the order named seemingly then
are in danger of doing harm by imposing punishments which the
boys concerned do not recognize as deserved.The hypothesis

that harm to the disposition and character and more antisoecial
and rebellicusg behaviour ig the result:of a rankling sense of
injustice‘seema te be preved by the frequency with whieh
expressidns of resentment and hatred and of the urge toward re-

venge and rebellion occur in the boys® own descriptions of

their reactionss
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Chapter Five

o

Punishments Boys Recommend for Themselves as Compared
with Those They Suggest for Others
Aceording to Piagetl,the child,up to the age of 7 or 8 is seo
ego=centric in his nature that he experiences the greatest diffe
eulty in entering into anyone elses point of view.The result ie
that his judgments are absolute and not relative,fér a relative
Judgment involves the simultaneous awareness of two personal
points of view.Although this ego=centrism and the accompanying
exaggeration of self«pity under-=go drastic modification after
the age of 7 or 8,it is not until the age of about 11 or 12
that formal thought makes its appearance,and enables the child
to reason from given or merely hypothetical pr*emisesg°
Just to what erxtent this peculiarity of child logie
might continue to characterize the mobal jJjudgment of adolescent
boys,and g0 eolor their conception of what constitutes just
punishment (1) for themselves,and (2) for other boys,occurred
to the writer as a problem_wcrthy‘éfAinvestigation;The only
experimental study of sympathy reported in the material at hand
geemed to be Baumgartem®s study of Einfﬁhlung,Band it was con=
e¢erned with young @hildfen°3hort simple stories were told to
1300 children,and‘they were asked what the persons invdlved

1. Jean Piageﬁ. Judgment and Reasoning 1n “the Ghil&.
Harcourt ,Brace and Go. 19:&% N P. 215“‘16° |

2.Ibid. P.243,

BOME?@hnyo & L.B. Gardner.Experimental Psxeholegz Harper & Bros.
1931.P.298.
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would feel or think.It was found that some of these children
were totally unable ;for various reasons,to project theméelves
into the other person's feelings;some were able to do so in a
ecold "Correct" way;soﬁe could do so for anger,but not for joys
and some were ahle to identify themselves with the other person
guite ceompletely.

In a preliminary experiment with 25 boys between the
ages of 11 and 19 years,the writer deseribed hypothetical
gituations designed to elicit answers to the following queste
fonss (I)What should you do if(a)your pal, (b) "A boy"committed
an offence against you? )

(II) What should your pal do if (a) ycu,(b)“g bog"
@ommitteé an offence against him?

(III) What should "4 boy" do if (a) you,(b) your pal,
eommitted an offence against him?

(IV) What should a father do if (a)you, (b) your pal,
(e) ?Akﬁéﬁ";eommitted an offence againét\him?‘ |

" (V) What should a teacher do if (&) you,(b) your pal,
(¢) "A boy",committed an offence against him?
) " (VI) What should the law enforcement officers do if(a»
you, (b) your pal, (e) "4 boy",aommitted an offence against
society?

The situations were presented in eonfused ordef,wiﬁh
three ﬁunishments suggested for each,being in what the experie
menter considered order of inecreasing severity,and rated
accordingly 1,2,and 3.The subjects were asked to indicate the

nunber of the suggestidn they eonsidered most appropriate for

each situation,and these numbers then constituted scores,which
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When tabulated and summed,gave the following totals:
When the subject was the 0ffenderececceceocecoscsse29L
When a pal Was the OffenA6Tecccecccccccccsscsss2B5
When "4 boy" was the offandere.eogge.e@ee.ae.QQQL

The indleation here seemed to be that there iz no difference

between the severity of punishment a boy approves for himself
and that which he would preseribé for any other boy.It was in
an attempt to further investigste this question that the test

used in the presgent study was divided into two parallel parts,

as set forth in the plan deseribed in Chapter III of this reporﬁ;

The responses given by the 80 beys whose réﬁiies were used

were tabulated in ?iaget*s order of increasing severity of types

as shown in Tables I and ‘IT.Table I shows the number of times
eaeh type:of,punishmsnt was re@ommended,ana these numbers are
corrected to dompensate for the unequal number of timaé Restite-
ution,Retaliation,and D@@rivation are offered as choices in
the two parts of the test.Thus Restitution was recommended 166
times for self where the choles wae offered 8 times and 118
tim@s for the other boy,where the choice was offered only 5
times.@he figure 118 is therefore multiplied by 8/5 to get a
unber (189) whieh is comparable to the figure 166.The correcte

ed figurea d@ not seem to indicaste any imp@btant differene@s
in the types reeemmenﬁed for the bays=themselvés and for other
boys.The greatest differences are 23% {?198@161)1@@/261@ 25%‘}
for Hatural @onseguences and 19% for No anishment,neither of
which are striking enough to appear significant.

In Teble IT the scale in each part of the test is dive
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ided into lower and upper halves,the lower half of Part I cone
taining 1/6 of the responses in the Retalistion column,to
inelude 45 choices in each section.(i.e.in the lower section
there are 18 choices of No Punishmeﬁi,lS of Censure,8 of Reste
itution,and 1 of Retaliation,while in the upper section are
the remaining 5 of the Retaliation eolumn,7 of Degprivation,
15 of Natural Consequences,and 18 of Se@lusionoi Since 3 of
the choices in Part II are not eénsidered punisﬁments,ﬁﬁﬁra
are only 87 choices,so the scale is divided 2.5/4 or 5/8 way
through the Retaliation column,which places 37 responses in
thé lower section and the remaining 22 in the upper.This div%
ision finds 831 in the lower anﬁ 609 in the upper half of Part
I,and 780 in the lower and 554 in the upper half of Part II.
Worked out in percentages,there are 58% in the lower and bog
in the upper half of each seals. | ”

| The almost exactly equal severity of the punishments
recommended for the boy himself and for the other boy are quite
remarkable-=<the more so in view of the faets thatt (1) the
Qlasaifieations are considered by’Piaget himself as éniy
"Roughly" in order of severity,and (2) it was hardly hoped,in
' épite ofﬁdeliberate efforts to make‘tﬁem,so,that the two parts
of the test would be so objectively similar as to merit exactly
the same severity of trestment.

Wnile it is still considered that these factors may be

somewhat unstable;and that therefore there may e a compensation
of errors hiding a possible tendeney to favor mome lenient

treatment for oneself than for another,it is very doubtfui



ﬁ}lﬁh

whether either faetor can be unstable enough to admit of
the likelihood that any such tendenecy is at all aignifiaanﬂ.
This interpretation is in accord with Piaget's theory that
the moral judgment,like intelligenee,develcpé,not cont inu=
eusly;but in waves and periods,and that the sudden favér
which punishment by reciprocity gains over expiatory punishe
ment at the 11«12 age level ig attributable to an equally
suddan burst of mutual understanding which gives &hildren
the habit of constantly plaecing themselves at points of view
which they did not previously hold.It is also in accord with
the last century philosophical ccneiusions of SullyA,who
wrote:"As his power of sympathy grows,his indignation agiinst
Wrcngﬂéoing takes a wider sweePess....the final outcome of
this habit of sympathetic indignation agiinst wrong is a
diginterested repugnance to wrong when done by himselfecococos
When this stage is reached,at which the child not merely puts
himself under the moral law,but on the side of it,taking up
ites cause gs impartially against himself asg against others, .
he may be said to have a conscience in the full sense of the
word's

' The eonclusion, then,would seem to be that by the time
a boy has reached the age of adolescence,he has so far
emerged from the stage of autistic thought that he can so

identify himself with others as to justify the assumption

4Qiééeﬁesdiiyo Outlineé>éf‘PSyéhologya

Zongmanfs,&réénAahd.Gé.,1885;;P,564.
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that punishment whiech he approves being inflicted on others
will be (in thedry)accepted ag just when applied to himself,
This doeé not meannthe punishment accepted in theory may not
be overtly protested against when actuslly imposed upon the
boy in a practical situation,because it is recognized that
his theoretical reflections are a year or two behind his 1life
reactionsB.This is probably because of g carrywover of the
emotion of éelfﬁpity,whieh is not uncommonly observed even

in adults .It is not felt,however,that any punishment approved
in theory is likely to cause the boy suffering it to harbor
feelings of reséntment.If he accepts the punishment in theory,
he will probably admit it to be just in practice,although he
may pity himself for having to submit to it and seek to avoid
it.

Assuming the fore=going conclusion to be velid, it would
appear that the test as a whole may be considered as reason-
ably reliasble.Furthermore there is no apparent reason why
the two parts comprising it may not,for the purpéaé of the

next phase of this investigation be considered as one.

B.JEan ?iaget The Moral Judgment of the Ghild,

Harcourt Brace and Go.,l932. F;?TBQ
6.Leta S.Hollingworth. The Psyehology of the Adolescent.

DQADpIeton and Go.,1928. P‘209«



Chapter Six

A Study of the Treatment Boys Expeet from
Different Authorities

The Possible influence of Environmental Differences asg g

Disturbing Factor: From an ethical point of view a man's chief

concern is to develép his moral character;th@ nature of which
will depend upon the modifications brought about in his orige
inal or inherited self as a result of such experiences,thoughts
and actions as may be effected by his interaction with his
énvironmentl;Ths virtues which he is under persistent preésure
ﬁe assume in oraer to 1ivé@ in harmony with his fellows are
just the proper names for the laws of morality,which are in
turn Eut the habits of men in a particular civiligation.Just
what constitutes a migdemeanor on the part of an individual,
then,willkdepend upon the nature of the particular soclety in
whieh he finds himself.

Presumably with such considerations in mind Piaget2
expresses the view that such observations as he made concern=
ing the developmeant of moral judgment and iﬁgas of punishment
on the part of small children might eagily be quite different

in obher "Socisl Mileux"'ln an attempt to determine whether

adult 1n11uence is a significani factor in determining the

1.4.K.White and A.McBeath.The Moral Self,its Nature and

Development .Edward ArnoldJaﬁd;Sén;Ldndoﬁ,EQEB.ppelq‘

2.Jean Piaget.The Moral Judgment of the @hild;

Hareourt,Braeé,and Co.,1932 PP.209,
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course of development of a sense of justice or whether it is
devendent uvon the mere fact of cooperatién hetween ehildren
and a characteristic of development per se,Ha?rowerzexperimant@
ed with two groups,one of which was caleulated to resemble
Plaget's subjects,and the other to differ from them.The econel=
usion érrivad at wae that adult influence,both direct as i
ﬁéaehing and indirect as in the spirit of the schools and
atmosphere of the homes,is of such potency as to make it eap-
able of at least acecelerating or retarding,and probably even
of - redirecting the development process as Piaget ohserved
it.This finding is in keeping with those of studies in dele
inqaency and citime,which have long noted and shown objectively
that haveoe wrought by the eonfliet of moreé such as oeeurs in
"Second generation" immigrants,or the children ef‘immigrants4.

' On the other nand the theory that the "Soecial milieux" are so
5allﬂpewarful would seem diffieult éo Pécbneile with tﬁe finding
gof Hartshorne and mayathat there is no correlation between the
;mprél knowledge of children and their:public or sunday<school
teachers,and only coefficients of .35 and .55 between that of

¢hildren and their friends and parents,where the common factor

of intelligence may be significant.

SuLR.Harrover. Soeisl Status and the loral Development of the

Child.British mmafﬂ c;f maegtiam Psydhéidg*y,f‘?éé <1934 ,P.76.

4,ﬁarphy56ardner and Lcis Barclay Gardnﬁr§Experimsﬁ$a1

Psychology.Harper and Brog.1931.FP. 377,
B.Reborted by W.I.Thomas and D. S.Thomas.The Child in Americs.

Alfred A.Knopf, 1928, P.429,
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It is not the purpose of the present thesis to seek .
further evidence on this problem,but it is felt in fairness
to the study of types and seferity ot punishments which boys
recommend,that the material used eould not be assumed to be
valid without an emamination of the possible influenee of the
envifcnmﬁntal factor The sechools providing subjects for the
main part of the invesfigation,were deliberately selected to
provide an average sample of Manitoba boys;The punishments
recommended from each sechool (Garberry and Sydney are grouped
together) are shown separately in Table III,where the number
of suggeétions made in each @ategofy is corrected for the
- number of boys replying,so that the second line across for
each school is eomparable with the corresponding lines for
other schools.By studying the corrected figures,then,it is
pogsible to eompare the types of punishment recommended by
each group.For the purpose of comparing the severity of the
punishments7reaommended,thé scale is ﬂivideé,B;S/IO or T/EG
ﬁay'through the retaliation column,and the percecentage of the
total recommendations falling in each part ecalculated for each
g8chool.The reason for putting 3.5/10 of the retaliation column
in the lower half of the scale and 6.5/1@ in the upver half
is that of the total 177 choieces given whieh are regarded as
punishments (ﬁhe three ealling for further investigation of
eircumstances not being séfregardedI,SS.B sh@&id be made to
fall in each section, |

The most striking observations to be made from a study

of this ﬁable gseem to bes
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(1)The wide discrepaney in number of times Retaliation is
recommended by boys from the different schools.The range here
is from 69 times by group III down to 12 times 5y group ZI.

(2) The similar wide discrepancy in the number of times
No émﬁiéhment is recommended ;the range being from 64 times
by group III down to 32 times by group I.

(3) Thé’éomparaﬁively few times Seclusion is suggested as
& method of treatment by the group from sechool III .

(4) The greater severity of treatment recommended by some
groﬁpé ﬁhan othefssand espeeially the exceptional leniency of
the suggestions eoming'frem group III.

With reference to the first two observations,it may be
noted that if the groups aré arranged 1n'the order in which
the treatments concerned meet With‘de@reasing favor,the order
will in both cases be the same,and the groups will be seen in
the order in whieh the median ages of the boys increase.Furthere
more,where the differenece in median ages between two groﬁps
is only two months,as between groups III and IV,the number of
times retaliation is reecommended fallé-from 6§ to 64,whereas
When inerease in age is greater,being 6 months between groups
IV and i[,the fall in number of recommendations is also greater,
being from 64 to 42,Thus there appears to be a striking inverse
relationghip between the ages of‘the boys and the favor with
whiéh they regard punishment in general and retaliatory
punishééh% in particular.This interpretation 1is perfectly in
harmony with Piaget§s findings with younger children,and is

further examined laier in this study.lMeanwhile it is advanced
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‘as the probable explanation of the observed differences
between groups in these two categories of trestment.

A study of the severity of treatment recommended by
boys from the different schools reveals also a close inverse
relationship with median age.The boys from group I,age 16
years 8 months,put only 42% of their recommendations in the
upper half of the severitywscale while group II (median age
16 years) shows 44%,and group IV (median age 15 years 6 months)
have 497 in the upper half.A conclusion that approved punisgh-
ments do decreage in geverity as boys grow older would also
be in harmony with Piaget6,and will be another subject for
further scrutiny later ;n this chapter.Meanwhile it will be
observed that group'IIIQbeing"the youngest group,has never=
the-less the‘smallést‘?ercentage (38%) of its recommendations
in the upper half of the scale,and does not, therefore, seem to
s@pport the proposed 1nterpretati©n.1t is suggested, however,
that the unexpected 1eniency of this'group‘s propoged treate
ments:as measured on the adopted seale maynbe attributable to
the marked disfavor which they have been dbserved to display-
‘toward Seelusion as a type f’e:ﬁi-pumshmé;;ﬁag
o Thié aversion to Seclusion exibited by group III,then,
ié the énly evidence there seems to be which miéht péint to
the existence of significant disturbing factors due to
environmental difféfenees.A more intimate knowledge of the
community and of the typeérof treatmsnt the ‘boys aré accustom=

ed to would be necegsary bef@re the - writer could:- presums to

6;5ean~?iaget.~0g.cit. P. 215»‘
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suggest a possible explanstion of the unpopularity with
them of this particular type of punishment.ileanwhile it is
not felt that there are any differences in the "Social
milieux" of the boys involved in this study which threaten
seriousiy,or even appreciably,to invalidate the findings
which m ay come of it.0n the other hand,the consistency eof
the trends observed in the separate groups seem to point to

a satisfactory degree of rellablity for the test.

Ghanges in Eypes and Severity of Punishment Recommended by

which led him to the eonclusion that the puniéhments
aporoved by pre=asdolescents are lafgely determined by the
gtage they have reached in the development of their moral
Judgment,it would seenm reasenable}to expedt to find a
continuance of the sam e relation=ship into and through the
pertod of adoleseen&e.?relimiﬂary work with the Shield‘
Moral Judgment EXamination7,eovering an age range of 6 to
20 years,seemed to indicate that there is a gradual devele
opment of moral judgment from childhood to maturity,or at
least to well over 16 years of ége on the average.That the
development should be gradual rather than.wpe@taeuiar is in
keeping with other recent investigationsswhiah have tende@l

tc diseredit the theory that speeial and peculiar character=

7 E A,Lincoln and F J.Shields An age Seale for the Mﬁasureﬁ

ment of Moral Juﬁgmanﬁ-Journal of Educational Researchomareh
...... 1931.P.195,

Samnrphy,Gardner and Tois Bar&lay Garﬂner@ Op.eitaP 426.

,,,,,,




istics develop dramatically at the moment of puberty.
Advancememt of this view here should not be regarded as
inconsistent with the writer's previous aeceptance of
Piaget®s eonclusion that moral judgment,like 1n$eiligenﬁe,
develoﬁs by waves and periods.
With a view to eomp aring the types and severity of
- punishments recommended by boys of different ages,and of
discovering any changes that may take place in their ideas
of the nature of what constitutes just punishment as they
grow older,the replies of the 80 boys were tabulated as in
Table IV.Three age groups are recognized,the ragnge in each
being about 2 years.The number of recommendations made in
each category of treétment ~{% shown in the first row
aecross for each age group,snd in the second row these
vnumbers are shown eorrected for'thevnuMBer answering,in
the ‘group,so as to get comparable figures.The third row
across for each group shows the figures further corrected
to allow for the fact that they were not all given an equal
number of times as cholices.Comparison of these corrected
figures in any of the three rows in which they appear will
give a pieture of the relative popularity of each type at
that age level.The severity scale is divided 3.5/10 or T/20
way through the retaliation eolumn ag in figure III,and
the percentage of responses falling in each_half'éf the
gcale ealeulated for each age group.
The following observations may be made froﬁ a

study of this table:

(1) No Punishment and Censure are recommended con<
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giderably more frequently by the older boys then by the
younger ones,while Retalistion seems to loge favor with the

older boyse

(2) Deprivation is regarded with marked approval by the
y@ungérmbéys,

(3)Examination of the figures as corrected for the
numbef éf choices reveals that were the Retaliation and Dep=
rifation eolumns interchanged in position,the effeect would be
to produce a fairly smooth severity curve,de@idedly skewed to
the gide of leniency,and becoming more so as the boys grow
:elderoThie is graphically illustrated in figure 1.

(4} The punishments recommended become gteadily less se=
vere With adVaneing age as indicated by the inerease in percent=
age of suggestions falling in the lower half of the scale.

The Tirst and last of these observations appear to verify
the conelusions sugéeste&‘by the relationships noted between
the trends and median ages in TablekIII¢The only apparenﬁ
difficulty here séems to be that the loss of favor observable
for Retalistion among the older boyé does not appear as
- marked as might have been expectedsIt may be thaﬁ the environ=
mental factor does play a role hereyand it may even be that
it ie a signifieant factor.A plausible éxplanation of why
the suggested punishments may be expected to grow less severe
as the boys become more mature is advanced by Susan Isaacs,

when she says,in speaking of younger children t"As with us

9;Sﬁ3an Iséacse The Children We Teachs,

University of London Press,1935.P«87.
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grown=ups too,they castigate in others the very faults they
are struggling against in themselves.They can only dére to
be mild and tolerant of the wesknesses of others when their
own impulses of anger and fear are more firmly legshed,and
their own skills more securely won."It will be reecslled here
that the change in outlook taking piéce about age 11 or 12
is one in which the boy comeg to identify himself with others,
so that it is not surprising to find that from this stage on,
he also bedomes more lenient with himself as he approaches
emotional maturity.

The increasing tendency fob the older boys to suggest
gensure és a method of treatment is probably accountable teo
their developing cooperative tendency inclining them to regard
the authorities over them on a basis of equality with theme
selveg,and to a consequent feeling that the fumetion of those
authorities is to advise and direct,rather than merely to
eorrect them;The same consideration may throw some light on
the corresponding deerease in favor of Deprivation,and the
writer is at a loss to suggest any other explanation for it.
If the interpretation here offered is correet,it would seem
that the much greater differendes between the Censure and
Deprivation recommended by the first two groups as compared
with the last two,lend support to the hgpothesis that the
nature of apvroved punishment continues to reflect the

quality of the moral judgment,which Shield's Examination

gshows as approaching maturity agter the age of 16-



The observation made concerning the relative popularity
of DépriVation and Retaliation would seem to suggest that
they should be interchanged in order of severity.This would -
not be gurprising,since,as has already been pointéd out,
Plaget does not claim that the order give is anything but
a "rough" one.

= #a

Comparative -Study off Punishments Approved from Home,School

and Law Suthorities ss the Boys Grow Older: Hartshorne and

10 )
right and wrong conclude thats"The wide differences in means

and the relatively low correlations between the same children
in the different situations indicate quite elesrly that a
c¢hild does not have a uniform generalized ecode of morals,but
Varies according to the situations in which he finds himself.
In other words,he hasva home code,a school eode,a sunday school
éoﬂe,eteggor else adapts 2 ecode fundamentally his own to meet
the more insistent demands of the occasion."The observation
that the savage 1s a good father,perhaps husband and tribes=
men,with a kindly nature,but that all his virtues are expended
on those hearest him;lgreeognition‘of the moral importance of
the family as the institution serving first te develop
sympathy with others and considerction of their interests and

¢laimsjrealization of the fact that at school the child first

10.HsHartshorne ;M«AMay -and -others.Testing the Knowledge of

Right and Wrong.Religious Eﬁ.Ass?n;Mbndgraph'Nb.igiQQ?;P;47¥8;

11.G.Stanley Hall.Adolescence.D.Appleton & Co.,1917.P360.
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becomes acquainted with the authority of an organized world;
and the figure of the boy passing into the Wcrl£ at large
with 1ts severer code as analagous to the smsnéipated negro
passing from the paternal jurisdiction of his mastar12,are
all suggestive of the possibility that a comparative study of
the punishments an adoleccent boy approves as coming from;the’
Various authorities over him may reveal some significant
differen@es;For the purpose &f making such a comparative study
the data at hand were organized as in Table V.

The same three age groups are feccgnized ag in Table
IV, but are sub=divided to show the nunmber of treatments'in
éaeh category recommended as coming from the home,schocl,and
legal authorities separately.These figures are again equated
to the largest group to allow for differences in the number of
subjects,and so to obtain figures which can be compared.The
severity secales are divided into equal parts as before,the
division in each case being made at the point in the scale on
either side of which lie half the choices of responsed& offered
in the test.

The points of interest emerging from a study of this
table are: (1) Punishment® expected from home are the most
lenient,those from school next,and the ones from the law are
the most severe.This does not hold with the youngest group,
who seem to expeét the most severe trestment from school.

(2)The severity of punishment from home declines

decidedly ag the boys grow older.

12. Ibide P.333.
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(3)Treatment aporoved as eoming from the legal authorities
appeéré'te be of about the same severity at all ages,although
the oldest group shows a slight tendency to expect greater
leniency.

(4)Seclusion is less commonly approved from home,but more
so from the law as the boys grow older.

(5) Retaliation is noticeably more favored as the authore
ity becomes mope impersonal.

That the boys expect more lenlency from home than from
the other authorities is no doubt due to the fact that from
that quarter they look for charity and forgiveness in lieu

o8 striet equalitye.Moralists have often laid stress on the

econfliet between justiece and 10?&131n which justice often
Prescribes what is reproved by love and viece Versa.lIn the
home the rule of authority is Peplaced by the rule of love to
a degree the boys do not dream of expecting in the school or
in goeciety at large.

A plausible explanation of the comparatively severe
treatment expected from,thé schoolkat the 12 to 14 age level
lies in recognition of a period of extreme vitality,ecalled
by BHihler "The period of extreme self“power"lé,whieh precedes
what is known as the "Negative phase'of devélopment and is

characterized by a teﬁdency toward boastfulness.Thet boys at

13.Jean Plaget. Op.cit. P.323. |
14.Charlotte Buhler.Soeial Behaviour of the Child.Hsndbook of

Child Pasychology(Garl Murchison).Glark University Pgess,l931.
) " Pob15.



o4Ge

this stage are particularly trying to teachers was shown by
Marrolaawho found that teachers who described T70% of boys®
conduct as "Good" at 11 years of age and T4% at 18 years,
applied thaibadjéctive to only 58% of the béys of age 14 .
It is understandable that the characteristics of this stage
as described would have a greater tendencjﬁib get the boy
into dffficulties with his teacher than with either of the
other authorities with whieh this study is concerned.

The very slight tendency on the part of the ¢ldest
:&gr@up to suggest less gevere treatment from the law would
not in itself appear significant.Considered in the light of
the findings of Lockharth,howevef,it is interesting to ob=
serve that the tendency is in the same direction.Lockhart
gtudied the attitudes of 3500 children from the 4th to the
12th grades toward the lawyand compared these attitudes with
a criterion set up from replies to the same questions by 50
lawyers.The mean scores showed a fairly consistent drift

toward the adult attitudes from the 4th grade to the 8th.

From the 9th grade there was a period of no advance,and then

a decline.Just what the significance of this decline may be
is not suggested,and the present writer has nothin@to offer
by way of interpretgtion.

In Table IV it might have been observed that the

popuiarit& of the method of punishment by seclusion remains

15.G.Stanley Hall. Op.cite Po345.
16.Murphy, Gardner and Lols Barclay Gardner. Op.cit. P.383.



almost unchanged throughout the three age groups.fhis at first
thought appears disconcerting,since in view of the‘fact that
No Punishment and Censure,the mildest form of punishment,are
recommended more frequently by the older boys,it might be ex=
pected that Seeclusion,the most severe form,should eorrespond=
ingly decrease in favér.?he explanazian of why 1t remains con=
atanﬁvig revealed from the observation from Table V (shown by
graph in figure 2) that while it becomes less favored as coming
from home,it at the same time gains approval as coming from the
authority of law.It seems clear,in consistence with the theory
in line with which the general decrease in severity of treate
meﬁt and increasing approval of @ensure have been interpreted,
why Seclusion should lose favor as coming from one®s father.

It remains to explain why the older Dboys more so than the young=
er oﬁes ghould condone 1ts being inflicted by the legal author=
ities.A prdbable light on the quéstion is seen in the findings
of Bchasfer (Germahyi,who in studying answers to the question
"Why is stealing forbidden?",discovered that general respect
fcr sdciety or law in@reaseé between the ages of 12 and 17179
It is gubmitted thet as this general respeet for the rights of
others increages,it will become ih@reasingly important that the
laws of society be honored.There may at first thought appear
to be a diffieulty here in the fact that punishment in general
does not show an inerease in severityibut the answer to that

would be that Seelusion may not now be looked upon primarily

L7.Murphy,Gardner and Lois Barclay Gardner. Ibid. P,112%1.
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a8 a means of avenging the law,or even of merely protecting
Soelety,but rather as an attempt to accomplish that latter
end by reforming the individual through providing him an
epportunity to meditate and take stock of himself;

| It is not at all sarprising’that retaliatory punishe
Ements éhauid be recommended with inereasing frequency as
;eeming'frcm,the authorities the boy meets in order in widen=
éing his socilal horizon as he ventures outward from his home
4to school and socliety p@cperQWhen.he leaves his home to
attend school he has gone a imohg way toward establishing
himself on a basis of equality as 2 member of the family,
but is just a beginner in the classroom.Likewise,when he
gtrays from the paternal proteection of the home and beyond
the persgconal authority of the zchool te the ecold jurisdicthon
of "Bhe law",where he is just another "One",he is agiin a
noviee,and his moral judgment and consequent ideas of justice
mnst fxe) thfough the procesgs of developmsnt in a new realm.
The process here is .similar to that which takes place in
518 home and school aascaiationsgﬁut of necegsity lags behind,
'aﬁd will praﬁablyyhéwer proceed as far,because of the @Bsta@w
les the dignity and impersonaiity’of the authority place in
the way of the individual feeling himself on a bassis of
equality with it.



Types of Punfishment Approved by the Boys as Coming from

Various Authoritles for Specific Offences: With s view to

types of offences,thelr treatments were tabulated as shown in
Table VI.The table follows the structual plan of the queste
ionnairé as diagrammed in Chapter III of this thesis,and shows
the distribution of choices of treatment for each type of
conflict with each authority.The figures given are the sums
of the recommendations made for the parallel situations in the
terg parts of the test.In a few cases the same choices are not
offered in both parts,and where this is the case the numbers
are underlined to show they had only half the chances of being
¢hosen that the others had.This fact must be taken into cone
sideration whin making compérisonso

A gtudy of Table VI reveals in particulasm the follow=
ing points of interest: ’

(1)In most individual situations,as in the totals observed
in previous tables,Censure is the treatment most commonly
approved.It will be recalled that this was made to ineclude such
treatments as writing lines,humilistion,and warning,as well as
reproof,

(2)Deprivation (in this case of valued privileges) is most
oftem Sﬁggested as a method of dealing with carelessness in
school work;

(3% Restitution in good measure of the thing stolen,to-
gether with deprivation of something of the boy's own are the
favored methods of punishing for theft, ’
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(4) While a father is still expeeted to continue to re-
monstrate with his son after he has openly defied his
authdrity (incorrigibility),the boys are prepared to accept
the most drastic treatment (emelusion from sehool) from the
teacher or higher school auéhoritiesa | )

(5) Quarreling and Tighting appear at first thought to be
dealt with rather severely,and it is interesting to observe
that the treatment increases in severity as familiarity with
the authority econcerned deereases,Piagetls found that with
the children his study involved,there is a tendeney which
inereases with age to consider it legitimate to give back
the blows ond has reeeived.The younger children think they
should not take their own révange,but should call in a growne
up.By the age of 9,however,they feel that the thing to do is
to ﬁakh the matter into their own hands.In view of this,it
is rather surprising to find adolescents‘approving adult
interference in their quarrels to a degree which would justify
imposing such severe~punishments as they recommend.The indie=
ation would seem to be that the tendency noted by Piaget is
reversed about the age of 12,and the explanation of why it
should be 80 is prébably found in the sudden development at
that stage of the ability to project oneself into the posit=
ion of anothér.The boys are acquiring a fuller appreciation

of the righbs of others,and observe that might is not always

on the side of right.Consequently they look to authority to

18.Jean Piageﬁ. Og‘éita P.30Le
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gee that justlice is done in situations where younger boys
might prefer to see the issues fought out on a basgia of
equality.That the types of punishment should become more
severe as the authority becomes more remote is in accord
with the observations made from Table V,and may again be
explained as being attrihutable ic»the obstacles in the way
of the individusl eultivating a feeling that he is on a
basis of equality with the more impersonal authorities.

(6) There is a Very decided tendency to make treatment
eominé'frem,hcms more severe than that coming from school
when school marks are unsatisfactory.This is a striking cm=
trast to the tenﬁeney’elsewhere evideﬁt to feel that school
punishments should be more severe,or rather,as it has been
interpreted,that the home authority should be more generous
because of the influence of the element of love in that guarte
er.The writer 1is at a loss to harmonize this observation with
the‘psychologieal theory so far followed,or for that matter
with any theory extant in the literature he has perused.There
is the possibility that the situations deseribed,or the éhoi@a
es of treatment suggested for this partiéular type of econfliet
may not be such as to elicit responses valid for the comparige
’ans made.It is felt,however,in view of the evidenée of satis=
factory validity of the test as a whole,that any such laek in
these particula? gituations as/mighﬁ account for so unexpect=
ed an observation as has been made here,could be detected by
study of the test.Since no such laeck is evident,an explanation'

must be sought elsewhere.An interpretation hesitatingly
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offered here is that the boys,while they may appreciate

the fact that their parents are the ones responsible for

their education,and while they apparently recognize

"Schooling" to be an essential part of that education,

§ét £2i1 to see in the teacher one to whom the parents have
delegated a partieular task.It may be that they fail to
appreciate the prineciple of é@legation of respongibility, or
it may be that they look upon the teacher as representihg
an ingtitution superimposed upon the community rather than

created by the cooperative endeavors of their own parents.

A @om@arati?e Study of Punishments Recommended by a Normal

and a Delinquent Group of Boyst It has been said%hat no

considerations of the problems of childhood and adolescence
can be &ansiderea at all adequate today without an attempt

to evaluate the bearing they may have on Juvenile Delingu=
eney.With a view to detecting any signifiéant différenees
there might be between what the average boy'considera Just
and prbper punishment and what the less satisfaetorily adjuste
ed delinquent regards as such,the questionnaire in its pregent
form,but without any suggested ehoices of treatment for the
given situations,was submitted to a group of 24 inmates of
the Manitoba Home for Boys,and also to a conveniently placed

group of 24 bbys of approximately the same ages in elementary

and secondary grades at MacGregor School.The questionnaire

19;Muf§hysGarénsf‘ahdAﬁbiévﬁéfelay'Gardner. Op.eit. P.384,



was administered and the suggested treatments elassified
ag described in Chapter III of this report.The results
appear in tabular forn in Table VII.Since the same number
of suggestions was not obtained from each age group,the
gectual figures obtained are not comparable.Directly béneath
the totals,therefore,they are shown aquatedito a percentage
Easis;

Examination of the parcentages,by which Qomparisons may
be made,leads to certain observations:

(1} No Punishment is recommended more often as the boys
grow older,and about 50% more often by the delinquents than
by the non*delinquentso'

{2) Restitubtion and Deprivation are suggested much m@re
often by the older boys than by the younger.hmongst the
younger boys the delinquent group suggests these oftener
than the nohﬁdelinquen’c,while amongst the older boys the
reverse is true.

(3) Retaliatory punishment is the type suggested most
frequently when the boys are left to think of their own
punishments;It is still much more often recommended by the
younger boys'than by the older ones,and least of all by the
older non=delinquents.

(4) Immediate natural consequences of the act are
seldom,éuégésted.
(5) Seclusion is recommended muéh more frequently by the

nonedelinguents than by the delinquents,except in the 14=16
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Figure 3.8howing the persistency with which delinquent boys

- continue to recommend resaliatory types of punishe
ment,while the non=delinquent onesg suggest them
less frequently as they grow older,
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age group,where the reverse is true.

(6)In but very few instances is it suggested that circum=
stances should be more fully investigalted before éreatment is
decided upon.

(7)The punishments recommended by the non=delinquents
centre slightly higher up the scale of severity than do those
by the delinquents.

This last observation,together with the fact that
: dalinqﬁenﬁs more frequently than others recommend No Pumish=
ment,would seem to pohnt to the conelusion that thé delinquent
group,while compriged of the boys who at first thought might
geem to be the ones most familiar with severe punishment ,are
at the same time the ones least disposed to recommend its
infliction.The suggestion is offered,however,that the delinqu=
ent boys are probably not the ones accustomed to the most
severe treatment,bui that rather the reverse is trué.Sueh an
interpretation seems to be suppoete@ by Burteowha sayst"Even
commoner (among delinquents) than a discipline that is overs
seVere,isAa discipline toe ﬁeak and egsy=going.Ilt is reported
in one case out of every four".It may be,as Piaget susgects2§
that"Only those who nave gcne through the external diseipline
imposed by a master will be capable later on of an inner
aiseipline?The faet that the boys sre inmates of the reform
school is evidence that the development of that inner

20.Gyril Burt., Tie Young Delinquent.

Un1Versity of London Press 192?, B‘?Ta

21 .Jean Plaget. ap_.ei  P.366.
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 discipline is not advanced to a satisfactory degree.

The striking favor which Restitution and Deprivation
suddenly acquire with the non=delinquent group,and the earlier
but less marked appearance of the same favor with the delingu=
ents?appears too significant to be overlooked,and yet the
present writer hasg no @atiefactory explanation to offer.It
would appear that some passing atﬁitudégchara@terigtic of
the "Negative" phase of development appear earlier bub less
striﬁingly in the cases of boys who constitute the
delinguent group.

The parsistehcy with which the delinguent boys eontinue to
recomﬁen& retaliatory punishments while the non=delinquent ones
suggest theﬁ 1@53 frequently as they grow older,is probably
attributabie te & lag in the development of the moral gudgmant
which at their age would normally substitute types of treatment
more in harmony with a maturing morality of forgiveness and
understandinggﬁhié lag may partly explain the fact that the
progress of théir adjustment process has been unsatisfactory.
They are not advanced to the stage where charitable sttempte
ét "Moral Suasion" oﬁ any higher basis than thaﬁ of sheer
egﬁéxity are ap@ré@iated suffieienﬁly‘ﬁc Serve ag effective
di@@iplinary‘treatment;That some such evidenee of immature
mérql juégment is te be'expe@téd,fallaws from the almost

22

exiomatic observation that moral judgment is to some extent

&épendenﬁ upon intelligence (although by no means entirely se),

22. E.A.Lineoln and FoJ.Shields. Op.oit.Pel93.
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and the experimental findings of Blatz and Bott and others

that an inverse relationship axisia béﬁwaenfintalligen@e
quotient and persistent behaviour problems among boys.Sinece
these boys are no slower than the normal onee to elsim the
priwileges an&yfreedom of aetion aeccorded their fellows, their
failure to acecept a corresponding measure of moral Pe&p@ﬁsibilﬁ
ity 1s at the root of their sonflict with authority.The fact
that those in authority @é often lack sympatheti@ un&erstandﬁ
iﬁg of the @@gsa of the situation does not make it any more
probable that a satisfactory adjustment will be msde.

The very few times Natural Consequences are recommended
here is quite‘sﬁriking when eompared with the mueh grester
favor ghown that method ef treatment by the béys to whom it was
offered as a swgg&sﬁion,and whose cholces are reported in
Tables I to VI.The difference can probably be guite easily ex=
plaine&;howevér;by ﬁhe quite undersﬁandable failure to think of
éueh punishment as being inflicted by the home,achool,or law;
It is rather an evidence of "Justice Imminent in Things"which
has been taken for granted ffém the béginning,andAthe aétion
of the authorities in refraining from interfering in the
distrib&ticn of sach Justice,being negative,is not recognized
as action at all.Ineidently it may be remarked here that

Herbert Spencer and Jean Jagues Rousseau reecommended natural

23 Murphy;Gardner and Lcis Barclay Gardnaro an@ita P, 39l¢
24.’E;K., Why Children Steal and Tell Lies,

‘The Scottish Educational Journal. March,l936o P.380,
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punishments bhecause they are @erﬂain,and‘he@auﬁa they f£it
the @rimegﬁ.Thamaenaérefutes the first of these pbints,
affirms the é@eond (which those who advocate making punishe
ment fit the criminal might deny),and points out that they
are to be éésiréd because they side~track resantment against
a person.It is submitted here that this last also might
pfdfitablj be subjected to experimental examinatién by
making a study of the extent to which adults feel resentment
toward those who were in authority over them as children |
and sdolescents for thelr failure to take positive sction
where such failure meant the infliction of mereiless

natural punishment,

25,T,F.@.Dexter and A.H.Garlick.Psychology in the Schoolroom.

Lénéman§s Green and Co.,1898. Pe3T30

26;G¢H0Th§msonoln$tin@t,Inﬁelligence,and Ghara@tare

George Allen and Unwin,Lt'd, 1932, P.243.
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Chapter Seven

The Extent to Which The Principle of Equity is Appreciated

By Adolescent Boys at Different Age Levels

Although one nust neeessarily assume that even a small
,@hild has some rndimsntary apprehension of right and wreng
and must take some respongibility for ite own conduct upen
itgelf,"When due regard is paid'te the child's almost total
dependeﬁﬁe upon its ac@ial‘environmenﬁ,aﬁy éﬁiti@ism offered
te the ehild‘s Eehaviour>fails primerily upon the socigl eﬁ*
wironment itself,and especially on narents and teachers thraugh
whom.saeiety s demands are iﬂterpreted to the chilﬁ.?lrf thie
ig true of a small @hild it is surely yet more true @f an
adolesgcent ,whose world is Just so mueh more @omplez;an@ r@quiras
80 much more interpretation.This view,eoﬁf%d with what is
known as the "New" Shilescﬁhy of Eduaaﬁlon set forth by sueh
proponents as professors Dewey and Kilpatrick,and neatly
summed up‘in Kilpatriek‘s ‘dictum that "%rusting the child is
the Only path in edué@atienﬁg,has lea those in.authgrity wha
attempt to keep themselves versed in psychological theory ﬁd
general aceceptance of the wiew that each inaividﬁal case of

diseiplins‘must be treated as a varticular problem.This means

1.A.K.White and A.fcBeath. The Morel Self,Its Nature and

Eevelapmenta Edwar@,Arnold ‘and Co. Lcnﬁon, 1923. F‘198ﬁ9§

2°Eqrnest M;Henﬁersen. The Journal of E&u@ational Resear@h.

Vol. XVI, 1927, leSO.
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in effect that the idea of justice which demands s tooth fcr.
a tooth,and is no respecter of persons must give way in their
ideals and practiece to the idea of equity,which Piaget defines
as "Bqualitarianism tempered by'relativity?4,er=in@ﬁher words
ﬁWhiéh.@onsists of never defining without iaking account of
the way in which each individual ie situated“s

In the course of developing the preséﬁx experiment
the writer »in searching for a criterion against which to
msasura the severity of the boys' pnnishments;saouteafthe
p@saihility of setting up a standard of treatment appropriste
to the described situations on the basis of recommendati ons
to be made by representatives of the three adult authorities
(parents,teachers,and law enforaemenﬁ"dfficialﬁ);Tha plan did
ﬁot prove feasible,beeause of the insistence on“tﬁe part of
the adults (especially those better traimed f@r the exercise
‘of their auﬁhoriﬁyﬁthat they could not make recommendations
to fit hypothetical situations in which the circumstances
were bﬁt meagerly deseribed.This ébje@tion,mn @oﬁﬁrast,has
apparently stikingly absent in the less sophisticated m@ﬁas
of the boys,and the qﬁestions were ralised as to whether the
boys might attach less importance to the cir@umat&n@es,aﬁ&'if
80, whether they would appreciate the efforts on the part of

the auwthorities to take them into consideration.

3°T E G.Dexter and Ae H.Garlick. Psyehology 1n.the S@hhalream.

L@ngman‘s Green.and Co.,1898, P. 353.

:&.Jean Piaget‘Thg“mbraquud«uent of the Child.
Hareourt ,Brace .and Co.,1932. P.515.

5, Tbhid. P.284.
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Just why the reform school group,as reported in @hapter
IV;shéuld have respondeikto the question "What was the effect
(éf evér*severe punishment) on you?" by a description of the
énfair*treatment they received is not known,as the quéstion
was put to them exactly as it appears in the questionnaire®,
The replies are inﬁeresting,nerertheless,aﬁd are reported here
in.the belief that they point to evidence of harmful @onSQQﬁé
eh@es resulting from presumably @Qnse;entious attempts oﬁ the
part of authorities to modify treatment aeeorééd j@uthful
offenders in the light of extenuating circumstances.

Quoted in the words of the boys themselves,the replies
weret (1)"He (the judge) said I a1d something and T never did
it,and somé people never trusted me after that".

(2)”3@ (a “@@p } slapped me with a pair‘of leather mits
beeause he don't believe what I smay".

(3)"1 gtole some clothes.There were three other boys
and I éoi;ﬁwo years here and they never got nothing.That is
unfair". |

(4) "There were three of us,and he (the judge? gsent
two of us and left the ome who did the most",

The first two replies describe an inxured sense of °
honor,wﬁich if the boys are to be bellieved,is very regret=
able===s0 regretable as to suggest that the boyfs story '
ghould be accepted if there is any shadow of doubt in his

favor.The writer is cbviously mot in a position to judge inm

* Appendix III.
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theae Qaaea,and it is the last two quotations that bear
particularly on the subject under eonaideration.Here although
again the eireumatanaes are not kn@wn,it woula saem fair to
aurmise that the judga,in.dealing -with the boys eoncerned
took eircumstanees,previous,reeerds-ete.,into @ansideration
and attempted tecraccerd appropriate treatmenh on an equitable
basis to the Aifferent boys involved 1n the same offenee.This
would seem quite the falr thing to do if one aceepta the modern
theory that punishment should £1t the crimjnal instead of the
erime.It is not therefgre'suggésied that the authorities were
'.né@essérily wrong in doing what they did,beeause the other
parties to the criﬁe would have to be considered as well as
the boys here expressing grievance,and it might be that these
otherm would have felt no less aggrieved‘had_their ecircum=
gtances ggﬁ,been taken into,éonsideé?tiqﬁinevérthelesé,becauaé
of the iﬁpdrtance of having the nunishment recognized as just
bg the boy,and in view of the resentment obviously harbored
when 1t iz not, the guestion arisei ag to what extent equity
in lieu of justice (which would maka the punishment it thi
fcrime) is appreciated by adolescent boys.

It_was for the purpose of investigating this aspect of
the boy's econception of Justiee that the ﬁhree suggestions
were maéé (for 30,33 and 36) that eircumstances should he
further investigated before methods of treatment were decided
upanéélso it was for this.purﬁcse that Additional Question II

was appended Lo the questionnaire.Three general answers were

aalled for as follows:
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"Suppose you and another boy were caught stealing apples
from another fellow's lunch kit.Should you both get the same
punishments L.IT thé other boy took one apple for himsgelf
and gave you one? "

2.1 you were older than the other bay?
3eif the other boy was hungry and you were not?"

The(answef "Yes" in question I and "Ne" in 2 and 3 are
interﬁreted as célliﬁg for equitabie treétménﬁoTha answers
of the 69 boys whose replies were complete are tabulated in
Table VIII. |
‘ Thé ﬁnmber'of times Eaﬁthar Iﬁvestigation.af Cirecum=
sﬁan@és was re@émmendea wﬁem suggésted to the bqys in specifie
situations is reported in Table Ii.The'iéé times it was
chosen out of a possible 240 (3 times for eseh of 80 hoys)
seems to iﬁ@ieate that the @héice was quite popular.It ma&'be
noted here without attempting to explain the disarepéncy
that it is reported in Table VII inly 22 times out og%a total
of 1606 suggestions made when the boys were free to deseribe
thelr own ideas aé to methods of treatment.The further
analysis of repliés shéwn in Table V for thé purpose of
exanining changes in types and‘severity of punishments
recommended as the boys grow older,does not reveal any
gignificant trend toward 5Béaﬁer appreciation of eguitable
treatment by the groups at the higher age leVels.This dis=
appointing observation may be attributable to the fact that
all three of the gituations in which Further Investigation

of Cireumstances was offered as a choice of treatment,were
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Table VIII

‘Showing Replies to Questions Desgigned to Reveal Trends in
“  the Development of the Ides of Equity

Age Group Quest.I | Quest.II Quest.III Total
T T T TFor TWet
No Yes Yes | No |Yes No equ= for
ity equity

12:5-14t6 Replies 6 8 8 6 12 2 16 26
Percents, 43 | 57 57 43 86 fl& { 38 | 62

.

14:7-16:6 Replies | 4 19 | 617 12 11 47 22
Percents 17 |83 |26 T4 | 52 48 68 32

16:7=18:6 Replies = 5 27 13 19 | 16 16 62 34
.~ Percents 16 @ 84 41 59 | 50 50 &5 35

Note: The answer "Yes" in question I and "No" in 2 and 3

are interpreted as calling for equitable treatment.
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situations in which the boy was in conflict with the authority
of law,and the analysis made in Table V does not reveal any
tendency for treatm ents eXpe@teé from that dquarter to undergo
any significant changes with advancing age.
The trend lacking in Table V,however,is quite apparent

in Tablé VIII,where the appréach to the problem has been more
genéralgHeféva study of the percentages of replies ealling for
application ¢f the principle of Equity reveals,both in the totadls
and in the separate aspects ¢OVere& by each dquestion,a de@iéed
increase in demand for it by the two older groups over the
youngest.It would appear that there is very 1ittle inerease in
appre@iation on the part of the 16é18 year groupiover the 14-16
one,and in faect question 2 reveals a decline.It is sué%sted,
howevar,that this decline can be explained subje@tively by
consideration of the fact that in the matter of considering
the age of an offender,a spread of g year or two at the age of
17 demands less allowance for difference in moral reaponsibil;ty
than does an equal age spread at 15.

There is a point of interest in connection with question
1 (where the one boy did the actual stealing and the other
knéwingly received the stolen goods) in that the factor of
colleective resmonsibility enters 1n‘here°Piaget6100ked in vain
for evidence of this,and explained 1ts absense by observing
that the child,as hs grows up,frees himself more and more from

adult authority and traditibnoSueh is accepted as being the case

6.Ibide Pe234e
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with children at the age levels studied by Piaget,but 1t
has been seen%that upon emerging from the "Negative phase'
and entering the stage of adolemcence propér,that tenﬁen@§
may be expected to reverse, as the individual more and
more comes to see himself as part of a cooperative soeciety
which will refleet the influences of its individual members.
It is,in fact,only on the basis of assuming such an dxpecte
étion,thatran affirmetive answer to the question eould be
interpreted as calling for equitable treatment.The fact that
the percentage of such answers inereases from 5?%fin.the
12<14 age group to 83% in the 14=16 one is taken both as
confirmation of the‘ggsgmption,and aaleﬁiden@e of an-
ih@reased appreciagtion of ﬁhe prineiple of equity.

" The indication,then,seems to be that the stage at
which the'bog?s attitude toward punishment comes to be
characterized«by the feeling of wguity (which stage Piageﬁ
observed as setting in about the age of 11=12) is fairly
Well advanced by the age of 16,and continues to develop
slowly till at least 18.Whether it ordinarily stops there,
eontinues sléwly,crradvanees in another wave when the indive
idual finds himself in a position of aguthority,is not known,
ﬁut the writer's experience in attempting to elicit answers
to the test uséd in the present experiment from men espece

1ally trained for the exercise of authority,leads him to the

% Ghapter VI.? 49,
‘TO Ibi&o F0314°’160
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conviction that it may be further developed by a formal process
Of learning.The trend throughout the age range studied is shown
graphically by the heavy line in Figure 4.The dotted exbension
¢learly points to agreement hetween the fiﬁdings here and those
of Plaget,

It is perha?s significant that the two boys quoted as
being~fesentfu1 of treatment whieh has been assumed to have been
accorded them on a bagis of equity were of ages 15 years 2 monthe
and 14 years 5 months.CGonsidering that they are delinguents,
their mora% judgments may,in aeéord&hﬁ@ with the findings of
this study be sdmewhat retarded,placing them at a stage where
. eonsiéerations of equity are not within their conception of
jus‘bi@e.l‘wview of the evident resentment the treatment has
engenderéd in the boys,it would appear that a word of caubhon
might be in order to those in authority,against allowing their
own more mature ideals to determine the treatment to be dispensed
to those by whém sueh ideals are not understood.@ertainiy in
éénaiﬁering the eircumstances surrounding a disciplinary problem,
an important eonsideration in the case of one boy must be the
manner in which it is determined his accomplices are to be dealt
with.If ﬁe ig judged more deserving7of punishment than they,it
should be recognized that should he fail to appreciate the
grounds upon which they are treated less severely,any additionsl

punishment imposed upon hifi will loom large in his estimation.

* Page 59.
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Chapter Eight

Conelusions

The main conclusions arrived at as a result of the
invesﬁigaticn which has been made may be summarized as
follows:

(1} No selentific study appears to have been made of
the extent to Whiah fantasy,depression and worry caused by
repression of the feeling of having suffered injustice may"
lead to serious mental disorders in adolescents.The opinions
expressed by experts in the field of mental healﬁh support
the hypothesis that such feeling may be a contributing
factor to such disorders,but incline to the view that it is
not a very pdtent dhg. |

(2} Boys freéaently harbor feelings of resentment,hatred,
anﬁ.aésiré for vengeance as a result of the infliection upeon
them of punishments which they do not regard as just.The
authorities of law,school,and home,in the order named,are
prone to do injury to the disp@sitions and characters of the
boys they are called upon to discipline,and at the same time
to aggravate theilr disciplinary problems, by inflicting
‘punishment whieh the boys regard as undeserved or over=sgevere.

(3)After the age of 12,boys may be assumed to acecept
punisﬁmént which they would approve being infliected upon
others as just when applied to themselves.

(4)There are no significant variations in the concepte=

ion of jésti@e of adolescent boys attributable to such
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differences in adult influence as may be found between
typieal Manitoba communities.

(5) Approved punishments in general become less severe,
and in particular No Punishment and Censure are more favored
and Retaliation less gso as the boys grow older.

(6) Mbre forbearance is expeected from the home than from
the écﬁool or law,and least of all from the law,MQPeﬂover;
treatment approved as coming from home shows the most accel=
erated trend toward greater leniency as the boys grow older,
.ané;su@h a trend is not observable in the case of thet coming
from the authority of law.

(7) While Censure is in most situations the form of
treatment most commonly approved,Deprivation of valued prive
ileges is the type most often sugéested for dealing with
carelessness in school work,and Restitution'in good measure
of the thing stolen,together with Beprivation of something
of the boys own are the favored meéhods of punishing for
theft. | |

(8)The tendency which Pilaget observed for children to
regaﬁdﬂihe settlements of their quarrels and fights as more
and more their own affairs,gseems to be reverszed through the
period of adolescence.Attacks agalngt the person are viewed
more and more seriously by the older boys,and there is a
grewing tendency to approve the interference of adult author-

ity to see that the diétributiéﬁvof jusﬁiee ig not at the
mercy of brute force.

(9) study of the punishments recommended by delinquent
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boys as compared with non=delinguents,reveals in the Tormer
a clinging to retaliatory types suggestive of a lag in
flevelopment of the moral judgment.Contrary to what might be
expected in view of such a lag,the treatment they expeet by
way of punishment ig less sgevere than that approved by none
delinquents.This i1g interpreted as indlcating that the discép=
line to which they mve been accustomed hasg been unduly weak
and easy=going.,

(10) It is not to be assumed that considerations of equity
Whieh‘may appear to those in authority as the essence of justlee
are appreeiated as such by the boys they are ecalled ﬁpon to
diselpline.It is particularly important that this fact be
recognized in dealing with a group of boys implicated in the
game offan&e;Wheﬁ it is judged that in the light of the circum=
stanees they do not all merit the same punishment,much harm
may be done 1f the ones subjected to severe treatment fail to
~ appreciate the grounds on which thelr accomplices are dealt
with more leniently.If the punishment is to fit the eriminal,
3t must f£it his conception of justice and must be modified in
sueh instances to make allowance for that conception belng
immature as measured ageinst the ideal gtandard in the mind
of the one in authority.The indication seems to be that
conciderations of equity begin to find a plaece within the
boy's concept of justice about the age of 12,and steadily

gain prominence until at least 16.
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Appendix I

Sources of Disagreement Which Investigatore R@p@ﬁt
to be the Most Gommon Causes of Conflict Between Boys and

Those in Authority over Them

Sources of disagreement between parents and boyss
Lynd and Eyn@l: *) ,Use of the automobile
” ” - #2,The baya and girls you choose as friends
3°$pending money
A;Timﬁsiyou go out on sehQQLVnighﬁg
5.The hour you get in at night
#6,Grades at sechool
To.Home duties
Baﬁhﬁr@h and Sunday Sechool attendanee -

Sourees of disagreement between boys and sechool s

.2 < 3, 4
Marro s , Sears ¢ _ Iriplett ¢
*1.Quarpels and blows ‘L.Disorder. t ﬁlgEighﬁing
#ZBreaches of diseipline #2,Discbedience Bullying
BQUnﬁidiness ' *BQ@arelassneﬁa Teasing
¥4 o Truancy 4.Running away #2,Truaney

%5.Quarrels & fights 3.8tealing
6.Lying hoLying
7.Stealing #5,Disobedience

lamnrphngardner and Lois B,Gardner@EXperimentaE Pay@hal 5x
- Harper Breog.,1931.P.353,. B L

QQG.Stanley Hall, éd@leseeneegm.éppleten & Co.,lQl?. Pe346,
36 Ihi&. P.346. - 4.;b1a, P34



Sources of disagreement between boys and Societys

ﬁerris@n?: @ensus,18§0§
#1 ., Truancy #1 ,Theft
“EQEegging ggﬁying & vagabondage
#3,Incorrigibility #3,Digobedience to parents
#4, Theft %Qeraaney
*5,Asmsaults #5,Assaults

5.Ibid.Pe331e

6oIbide Pe332.

*Note: The sourees of disagreement marked by asterisks are

the ones whieh are incorporated in the quesgtionnaire.
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Appendix II

The Questionnaire
Ingstructions for Administration

I.Have questionnaire replisd to by boys of ages 12 to 18 years,
iI;The boy's age in years and months to be put at the top of
" the pagéefﬁo name asked for);
III.Boys to give their own repiiés without consulting others.,
i?;Eaeh situation to be described to the boys as writteny,and the
. five suggestions for dealing with it to be read in order.This =
to be repeated with each situation before pfoceeding te the
neX‘t».;
V. The questionnaire ig NOT to be read to the boys beforé they
are to give the answers.It is TMPORTANT that they should not
know the following situation béfore'haﬁing'de@ided on how to
deal with the one before ite
VI.The boys should record only the number of the situatien and
. the number (1,2,3:4,0r 5)of the treatment selected.It is
not neeessafy that he ghéuid entirely approve of any treatment
suggested,but should select the one moat nearly suitable.
VII.The questions may all be replled to at one sitting,or,if
" more convenient,the first 18 and the last 18 (i.e.numbers
XIX to XXXVXEbmay be given at different times.
VIILThe boys should be instructed to try to think of the boys in
the situations ae being of sbout the same ages as themselves.
IX.Make clear that they are to say what SHOULD be done rather
ﬁh&n,and regardless of,what probably WOUEbee dones

Xe Do not hurry.Give the boys time to considers
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Part One
I. There once was a boy called Harry.His father was very
anxious that he should get along well at sehool,but iﬁstaad of
his reports getting better all fhe time,they had been getting
wors&@and it looked as though he was likely to fail his grade
at the end of the year.His father thought it was because he
was too fond of playing ball and reading stories,so told him
that if he did not improve the next month,something would have
~to be done about 1t.At the end of the month his marks were
poorer thza ever,and his teacher remarked that he was not
applying himgself to his work.About how severely do you think
his father should deal with him?

l.He should do nothing@

2.8¢01d him and warn him that he will be punished if he

fails to show improvement next month.
3.41Tow no more reading or vlaying until he shows a good

report on a month's work.
4,Tell the teacher not to bother with him,and let him

repeat his grade next ye=r.,
5.Take him out of school and pubt him at heavv work.

IT. Harry's father wrote to the teacher and told him that his
son had nothing but. his sechool work to do at home and that he
was anxious that he should pass his grade at the end of the year,
The teacher warned Harry that he would do something drastic if
he did not show improvement the following month.The teacher d4id
2ll he could to help him,but Harry 4id not like school work,and
failed baaly at the end of the month.How geverely do vou think
the teacher should deal with him?

l.Make him correet all his work before leaving after 4.

2.Let him go his way and fail at the end of the year.
3.0rder him to have his work done before returning to

school.
~4.Do nothing about it.
S5.Make him feel ashamed of wasting his opoortunities

and give him one more chanee.



X;Io The teacher told Harry that he reslly thought he could
have péssed and made gabéjmarks if he haé.been more careful in
writing his exam&,and had not masde so many simple migtakes in
Spelling and @Qmpcsition and in arithmetie.He had spoken to
him about the matter often before,and that very day,when‘he
gent him to put a mathemati@al.préblem on the board,Harrv eop= .
ied it down inecorrectly fmm;m‘*ss:bé@ks.'ziewr geverely do you 'énmk
he deserves to be dealt with for not taking more pains with
his work?

(1)Require him to write the motto "Be Gareful" at the top

of each new page in his scribbler. -
(2)Send him out in the hall until he gets his exercise

done .correctly.

(3)Nothing should be done about it.

(4) He should be allowed to fail,even if he does know his
work,if he is too careless to put it down correctly.

(5JHe should not be allowed to play ball or read stories
until his work is satisfactory.

IV, Harry had a very close friend of his own age called Dick,
Eut his sther did not think Dick was the kind of boy his son
should chmm with.In spite of the fact that Harry knew how his
Father felt,he and Dick beceme more =nd more friendly,and at
last his father gold him definitely he m ust have no more to do
with Dick as a chum.The very next day Harry®s fother met them
walking arm in srm on the street.About how geverely do you

think he deserves to be trested?

(1) He should be confined to his room on Saburday.
, (2)He should be given his choice of either giving up Dick
or leaving his home.
- (3)He should be given a sound thrashing.

(4)Nothing should be done to him.

(5)His father should explain to him that as long as he ,
seceepts his 1iving from home,Harry owes him certain duties and

obedience.
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Ve One day Harry and Dick wanted to go toc a plenic,but their
teacher was taking up an important lesson that day and their
parents gaid they must go to schocl.They started out for school
in the morning,but on the road decided to play truant and go

to the picnic.How severely should their fathers deal with them

when they f£ind out?

(L¥have them work hard and get up the work they missed at

. .school.

(2)They should do nothing to the boys.

(3)Take no further responsibility for their education and

- .1et them grow up in ignorance.

(4)}Send them to a training school for awhile.

(5)Point out to them the consequences of neglecting duty
for pleasure.

VI. Suppose their fathers did not find out,bul their teacher
learned that they had played truant.What should the teacher do?

(L)Let them miss that work and get behind,even if it means

. falling and having to repeat the grade.

(2)8end them home on Friday afternoon when there is a party
at the school. ‘

(3)He should not let on he knew anything about it.

(4)Point out the error of their ways to the boys.

(5)Suspend them from school for a time.

WIIQ If the teacher,imstead of dealing with the case himself,
reported the boys to the hruaﬁﬁ officer,how gseverely should
they be dealt with?

(1}The truant officer should scold the boys and warn them.

(2)No attempt should be made to sse that the boys get the
work they missed,and they should Just be allowed to get
behind and repeat the work next year.

(3})The bogs should be suspended from school for the rest
of the term.

(4)}The truant offieer should cause them to stay home from
the school Field Day the next Friday,by requiring them
to report to him that day.

(5)Nothing should be done about it.



VIII. This pienic was about ten miles from home,and in order
téuget there the boys took Dick's father's’ecar,without asking.

permission,of course.How severely should Dick's father desl with

him?

1.Do nothing about it at all.

2eShow him that there is no difference in prineciple
between taking his father's car and anyone elses.

3.Cancel the special trip planned for the next holiday. .

4.Report the ecar stolen and refuse to interfere with the
course of the law. :

5.5hut him up in his room over the weekend.

Ix; It is against the law for a boy to drive a car before he
1s sixteen,and Dick is not yet that old.At the pienic a police=
man investigates;How severedy ahould Dick be dealt with for
driving while under age?

1.The policeman should warn the boy that if he catches
- him driving a car again,he will tske him before a magistrate.
2.He shoyld be sent to a keform school for a short time.
: 3.The policeman should take the ear keys and make the boys
walk home and get Dick's father to come for the car.
4.,No notice should be taken of the matter.
5.The magistrste should order the car locked up for a time.

X. There is not enough gss in the ear to get home with,and the
boys have no money,so when it gets dusk,Harry goes to a ear which
is parked behind a elump of bushes and takes a paﬁi of gas out of
the'tankglust when he has the can full s policeman catcheg him
at it.How severely shoﬁld Harry be dealt With for taking the gas?

l.He should be sent te a reform school for awhile.

2.The policeman should see that no one gives or lends him
any gas or monev,so he will ha ve to walk hone.

3+.He ghould be required to fill up the tank he was robbing
and pay for it out of next month's spending money.

4.,The policeman should order him to put the gas back and

warn him.
Nothing should be done.
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Xle After all this trouble wags over,everything went along
éﬁoothly for awhile,until Dick and Harry decided one dsy to
put a tack on the tescher's chair.When the teacher sat on it,
all the pwplls thought id was a good joke.If the teacher found
out ﬁhat 1t was Diek who actually put 1£ there,how severely
gshould he deal with him?

l1.Have him apologize in class.

2.Take the joke and tell the pupils that sinece Dick has
broken the law,there is now no law to protect him and they can
do anything they like to him for the rest of the daye. ‘

3+The Beacher should never let on anything happened.

4.Dick should be suspended from school for a time.

5.He should be ghown the childishness of his act.

XII. Suppose the teacher decided that Dick had been giving him
Edé muech trouble,and was disturbing the discipline of the school,
80 sasp@ndéd him and reporteﬁ him to a higher authority.How
geverely should that authority desl with him?

1.Just let him go back to school as usual.
2.Make clear to him that he must show proper respect for

his teacher. ,
3.Require that he apologize to the teacher.
4 ,Refuse him permission to attend school for the rest of

the year.
5.Ingtruct the teacher to strap him for what he did to him.

XIII. Dick's father promised to see that his son behaved him~
yaelf,sobhe~was allowed to go back to school as though nothing
ﬁad happened.The next dav Dick ab®olutelv refused to go te
School.How severelv ghovld his father treat him?

1.Put him at harder and longer work thah school and let
him go through 1ife without the benefit of further education.

2,Put him out of the family until he is ready to obey.

3.Just leave him alone and let him get ower 1t.

L ,Show him how foolish he is in denving himself an

‘edueation. - ‘
5.Give him nothing to est until he returns to school.



XIV. After Dickfs father had done his best tc make him bee-
haﬁé himself;he tcld hils teacher to use anv means he wighed in
handling him,and he wonld back him upeShortly after that, just
to show the tescher he was not afraid of him,Diek ovud another
tack on his chair.How severely should the teacher desl with

him this time?

1.Do not allow him to sit in his ewn seat,but have him
stsnd up to do his work for s dav or two.

2.,Take the joke,and tell the nupils that since Dick had
broken the law,there was now no law te protect him,and they
eould do anything thev 1iked to him for the rest of the dav.

3e.5ugpend him from sehool for awhile.

4..et it pase ss though nothing had havpened.

5.8how Dick how mean =nd childish ne had acted.

XVe If the teacher again suspended Dick from school and reported
him to higher school authorities,how severely should thev des=l

with himfthis time?

1 .Instruct the teacher to stran him for what he hsd& done

to himto
2.They should do nothing about it.
3.Require that he apologize tn the teacher.
4 ,Refuse him vermission to attend school for the rest of

the year.
5.Make clear to him that he must show prover respect for

his tescher.

XVI; One day when Harry wae o ver at Diek“s place,Dick accused
him of suggesting the ide= of the fack and so esuaing all the
trouble.Harry denied it,and thev cuarreled =nd then started to

fight.Dick®s father ecame along and saw thet Harry had a black

eye and a blocdv nose.How gseverely should he deal with Dick for

quarreling and fighting with Harry?
1.He should not interfere at all.
2.Havé him apologize to Harry and shake hands with him.
3,Tell Dick what a coward he is.
4 .,Keep him at home after sechool hours for a few weeks.
5.dJust let him lose his frienés gnd some day he will be

beaten Upe
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ZVII. The next dav at school the two boys started to fight
again,and Diek had Harry down =2nd was kicking him when the
teacher came along.How shonld the teacher deal with Dick when
he found out it was he who gtarted the fight?
1l.He should strap him.
2.8uspend him from school for awhile.
3.Tell the rest of the boys that he would take = walk
while they saw that Dick got what he deserved.
4,Tell Dick wha t a cowardly ead he is.
5.He should not interfere at all.
XVIII.Dick made up his mind that he would 'sometime fintsh the
beating whieh he had gtarted twice now to give Harry,and had
been stovped,once by his fatheryand again by his teacher.One
day‘when he gsaw Harrv storting off down a lonely roasd,he foll-
owed him,and best him up so bsdly that Harrv had to go to the
doetor.Harry's father revported Dick to the police.How severely
should the legal authoritles deal with him?
'l’Ha should be sent £o a reform schoel for awhile.
2.He should be reauired to pav Harryv's doctor bill.
3.Thev should not vay:rany attention to the case.
4 ,The magistrate should order Dick to be whipped.

5sThe poliece should talk to him and warn him that he
will be arrested for =gsault ﬂnd battery if sueh a thing ocecurs

again.
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Part Two

X;Xg - One evening one of your friends was going to a movie
show and you wanted to go too.You knew wou should stsv home
and study because you were having an examination the next day
and you had not been making as good merks ss you should have.

Ypu asked vour £sther about it snd he told you that he would
rather you would stay home and thst he would be verv disanpoint--
ed if you failed on vour exam next dav.You went to the show and
failed the exam.About hew severeky should your father deal with

you?
1.A110ow vou no more movie shows until you show a good

report on a month's work.
2.Tell the teaecher not to bother with vou and let vou repeat

the work next year.
3,Take vou out of sehool snd put vou at hesvv work.
4.8cold vou =snd warn you that vou will be punished if you
fail to show improvement next month.
5.He should 4o nothing 2bout the matter.

XX. Suppoose that vour exomination was not until afternoon,and
you had all f@rénoon to nrepare for it at school.¥You hurried
away for school in the morning and forgot to take your books
with vou,and that was the secomd time that week that you had
done that same thing.About how severelv 4o you think your
teacher should deszl with vou te make you remember your books?

1.Require vou to write the motto "Be careful"at the top
of each new page in vour scribbler.

2.De nothing gbout it st all.

3.Let vou fail even if you do know your work,if vou are
t00 careless to put it down correctlve.

4,.8end you out in the hall until you get vour exercise
done neatly and correctly.

5.Not let you play ball or read stories at recesses

until vour work is satisfactory.



XXI, Your teacher loaned you a book and told you what vagsages
towstudv for vour exam,and then caught you reading another’ bosk
whieh you thought more interesting.You wrote your exém after
dinner snd failed.Whst should your tescher do to make you aoply
yourself in school?

Igmake vou feel ashamed of wasting your opportunlties
and give you one more chances.

2.8end vou home with orders to have your work in shape

before returning.
3.,The teacher should just overlook the matter.
4. Make vou correct all vour work before leaving after 4.
5.Let vou go vour own wav and let vou fail at the end of

the yesr.

XXII. Suppose now that when vou asked yonr father about geing
to'the movie show,he told you he did not mind vou going by your-<

self or with your brother,but because he did not like vour

 friend,he strietlv forbade you going with him.In spite of your

father's warning,you went with the other boy.How severely do

you deserve to be dealt with?
1.Your father should confine you to vour room on Saturday.
2,Give you your dhoice of your home or vour friend.
3.,You should have a sound thrashing.
4 . Your father should point out that as long as you are
staying at home,you owe him certsain duties and obedlience.

: 5.¥our father should not say or do anvthing to you.
XXIII; The show you wanted to go to was quite a distanse away,
80 ydu took your father's car without his knowing it,and vnarked
it in front of = theatre,which 1s against the law.When the
policeman found : it there he hunted you up and asked you for
your 1icenpe.ﬁbout‘how severely 8hould the authorities deal with

you when they find out you have not got one?®
(Next page)
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XXIII(Cont'd.) 1.They should make no fuss about it at all.
. 2.,The policemsn should warn vou that if he cotcheg you

driving again without a licence he will arrest vou.
' 3,The magistrote should order the car loeked up for a
couple of weekse

4. The policema n should take the esr keys and make you
walk home and get your father to come for the car.

5.You should be sent to a reform school for awhile.

XXIV. About how severelv should your father desl with vou
when he finds out you took the ecar without asking him?

1.He should cancel the special trip planned for the next

holiday.

2.He should not say or do anvthing to you.

3.He should show you that there is not mueh real différence
in prineiple between taking your father's car and anyone elses.

4 ,Report the esr gtolen and refuse to interfere with the
law.

5.8hut vou in yoﬁr room over the week=end.
XXV. When you got to the theatre you discovered that neither
vou nor your friend had any money to buy tickets.While you were
gstanding at the Wickét a man came up and gave the girl who was
selling the tickets a five-dollar bill.She pushed out two tick=-
ets,and while the man was counting his change you slipped them
into your vpocket.Neither the man nor the girl saw you 4o it,
but there was gfdetective in olain clothes watching you.About
what treatmﬁnt’do you think you deserve?

1.The detective should make you understand that if you
are ever caught gtealing agafgyou will be taken to court.
2.,¥ou should be reguired to buy the man two tickets for

next week"s show out of your own gspending mone¥.
3,.The detective should see that you go home without

gseeing the show.
4 .You should be sent to a reform school for awhile.

5.You don't deserve to have anything done to you.
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XXVI@ Now forget all about taking the car and the tickets,and
just remember that $&a went to the show when you should have
gtayed home and studied for exams.The next moraning you reslizéd
that you would not be able to pass vour exsms,sc vou and your
friend deédded to spend the day at the river.How severely should

your father deal with vou when he finds out vou did not go to

school?
l.Have you catch up yvour school work in svare time.

2.Point ou+ the conseauences of negleeting duty for

pleasure.
3.9end vou to a training school for awhile.

4 .He should do nothing sbout it.
5.Take no further responsibility for your education,

and let yvou grow up in ignorance.

XXVIT. If your father doceg not find out,but your tescher,in
enquiring ag to why you missed your exams.,learns all about it
next dsy,ho severely should the teacher desl with you?

1.He should sugpend vou from school for awhile.
2.8end vou home on Friday afternoon when there is a varty

at school.
3.He should do nothing about it.
4.Let you miss that work and get behindyeven if it means

having to repeat vour grade.
5+Point out the error of your wavse anﬁ warn vou not te

~dn it agsin.

XXVIII. Suprose that while vou were at the river the truant
officer came along and caught you.How should vou be dealt with?

1.No sttempt showld be made to see thst vou get the
work voun missed,but vou should just be allowed to get behind and
reneat that subject next yesr.

2.The truant officer should scold vou =2nd send you back

to school.
3.You should be suspended from school for the rest of

the term.

4 ,Your should be required to stay home from the school
Field Day on Fridav and report to the truant officer.

5.The truant officer should not say or do anvthing to

you.
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XXIX. A couple of weeks after all thés trouble,you found &
lafge piece of elastic,from which vou mede 2 fine big catapult.
You took it to sehool,and ong time when the teacher's back was
turned,you out a bean in it and hit him on the back of the head.
How severely do you feel the teacher should deal with you?

1.He should not notice the incident at sll.

2.You should be reouired to anologize in class.

3.The teacher should take the joke and tell the pupills that
gince vou had broken the law,there wss now mo law to protect
you,and thst thev ecould do anvthing they wished to you for the

rest of the day.
4.You should be suspended for awhile from school.
5,The teacher shonld exvlain to vou how mean and childish

you were.

XXX.Suppose that your teacher handed your case over to a higher
authority.How severely do vou think ybu should be deéit with?

1.They should m ake clear to you that you mugst show proper

respect for your teacher.
2,.They should find out whether anv of the other boys are 1in
the habit of misbehaving in elags,and if so,should not trest

you any worse thah the others.
3.Mou should be refused permission to attend gschool for

the rest of the year.
4 ,Nothing should be done about 1it.
5.,The teacher should be instructed to strap you for what

you did to him.

XXXI. When vour father heard that you had taken the catapultl

to échoal, he told you quite definitely that vou must never do
it again.The next day he saw you coming home with it.How severé=-

1y should he deal with vou?

1.Explain to vou that yvou might hurt someone some day 2nd
be sorry for it all your 1life.

o2.He should never let on he saw you with it.

3,Give you nothing to eat for = day or two.

4 ,Put you out of the family until vou are ready to obey

him.
5,Put you at harder and longer work than school,and let
you go through 1ife without the benefits of any more schooling.



- ).;.(}4 =
a&gag;@

XXXII. One other day shortlv after all this happened,although
your teacher alsoc had warned you not to bring the eatapult to

school,you shot a stone at him as he was sitting at his desk,
How severeav should he deal with vou this time?

1.He should teske the joke and tell the rest of the pupnilé
that since vou haé@ broken the law there was now no law to
protect you,and they could do =nything they liked to you for

the rest of the dav.

2.He ghould mnot allow you to sit in your own seat,but have
you stand up to do vour work for the rest of the day.

3.5uspend vou from school for awhile.

4.He should ignore the incident entirely.

5.8how you how mean and childish you had acted.

XXXITII.Suppose vour teacher agein referred vour ease to a
higher authority.Ho would you sav thev should desl with vou
this time?

1.They should refuse you permission to attend school for

the rest of the term .
2.They should let the incident pass without making any

fuss about it.

%3.They should try to discover what was the matter with the
tescher that you should have such disrespect for him.

4,Make clesr to you that vou must show proper regpect for

your teacher.
5.You should be recuired to apologize to the teacher.

XXXIV.All this time your chum héd been bringing a catapult to
gchool,but had not been caught with it.He came over to your

home the next Saturday after you had got in%@ trouble,and

began teasing you about being afraid to také vours b=ck to school.
Y0u started to gquarrel,and finaliv Eegan-fighting,and you hit

him over the face with your catapult.Just thén,your father ecame

along and caught gou fighting.What shéuld he do?

(Next vagel



XXXIV(Cont'd.) 1.Just let you fight it out and not interfere.

2.Tell you how cowardly you are.

3.Have you apvologize to vour chum and shake hands.

4,Just let you lose your friends and get the name of being
a fighter,and some day you will be beaten up yourself.

5.Make it impossible for this to occur agsin by keeping
you in your own yard for awhile when you are not at school.

XXXV, You did not consider thst you were even with vour chum
yet,a0 the next day you were at school you started at him again
and blackened beth hi s eyes.The teacher came along and caught
you fighting.How severely should he deal with you?

1.He should give vou the strap.

2.5uspend vou from school. )

3.Tell the rest of the boys that he would take a walk
while thev saw that you got whet you deserved.

4.Tell vou what a cowardly cad vou are.
5.He should not interfere at all,but just let you fight

it out.

XXXVI. When you had failed both at home and at school to make
the other boy take back what he had said about you being a
coward,you did not give in,but decided to get even with him
yet.One day you walted for him behind a chump of bushes,and
wheﬁ he was going past,shot at him with your catapult and hit
him on the head with a stone.He was cut above the eye =2nd
knoeked unconscious.A policeman saw him fall and caught you
with the eatapult.How severely do vou think the law should
deal with you?

1.You should be sent to a reform school for awhile.

2.The policeman should enquire into the cause of the
trouble and make the other boy take his share of the blame.

3.The magistrate should order you to be whipped.

4 ,The policeman should talk to vou and warn you that you
will be arrested for assault and battery if such a thing occurs
again.

5.Nothing should be done at all
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Additional Questions

I.Do you feel that you have ever been too severely punished
for anything you ever did?

IT so,by whom were you punished,and what was the effect

en you?

III.Suppose you and another boy were caught atealing apples
'fromfanother Tellow's lunch kit.Should you both get the same
punishment ¢
g.If the other boy took both apples and gave you one?
b.If you were older than the other béy?

¢.If the other boy was hungry and you were not?



 Bppendix III

- Gorrespoﬁdenee concerning the investigotion of the effeects
a feeling of having suffered injustice may have on the mental

health of adolescents

Rethwell,Man.,
My 21,1934,

The Superintendent,
Mental Hospital,

Dear Sir,

I am a graduate student of Edueation here in Mahitoba,
and am studying;the question of "The Adolescent Boy's Conception
of Justice" with a view to writing a thesis on that subject.

By way of introduction to the subject,I thought it
‘might be useful’ to arrive at some ebtimate of the extent to
which a feeling of having suffered injustice (whether real or
imoginary== i.e;real to the ﬂubje@ﬁ)affeeta the mental health
of adolescents,espeecially bovs.

If you could give me any information on this subject,
either,statistics‘br»aase historiewm,or if you could refer me to

some literature on the subject,I would aporeciate it verv much.
Yours truly,

(Signed) Wesley S.McGill
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Brandon Hospital for Mental Diseases

‘Brandoﬂgmanitcba.
June 1,1934.

Mr.Wesley S.McGi11,
Rathwell,Manitoba.

Dear Sir:

I have been thinking over your letter of May 2Ist
regarding the problem of the adolescent boy's coneception of
Justice.We have no ststistics such ss you refer to.You will
no doubt realize that the extent to which the feeling of
having suffered real injustice affects the mental health
would be very vague when so meny other factors are involved
in causation,whereas if it is »n imeginery injustice,then the
adolescent is slready in the throes of a somewhat sdvenced
mental condition.There is a:book by Healy entitled "The
Individual Delinquent" which might give vou something of this
nature.It is at present out of our librsry,having been loaned
recently to a neilghboring dockor.

I would suggest that you might communicate with the
Mental Heslth Institube,531 Pine 4ve.Weet,Montreal.This
Institute maintains a lending library of books on mental
hygiene,child tresining,education,and many =1lied toviecs.The
pvrivilege of taking books out is free to study group members,
and to others on payment of a nominal secretarial fee of one
dollar.This Instibute also publishes a monthly bulletin whieh
is very valuable,and they might be able to direect you to some
sulteble re=ding,as they advertise ss the objectives of their
organfdyation the vroviding of facilities for research in the
field of mentsl hygiene,and educationsal service and a
e¢linical service.

Yours sincerely,
(Signed) T.A.Pincock
Medieal Superintendent.
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Hospital for Mental Diseases
| Selkirk,Manitoba
June 11,1934,

Mr.Wesley S.MeGill,
Rathwell ;Manitoba.

Dear Mr;Mpéills

- I have your letter of May 2lst re "The Adolescent
Boy's Conception of Justice".I am afraid that I cannot be of
much help in assisting you to evaluate the degree to which
injustice may afféet the adolescent boy.

My experience has been entirely confined to mental
hospitals,to which are admitted individusls suffering fronm a
more or less fullyv develoved psychosis with the primary etio=
logiecal factors so submerged of rendered confused and indefin-
ite by the emotional »nd sensory experiences,together with the
elaboration of delusionsal ideas,that their place in the causat=
ion of the upset is very difficult to determine.

If 2 sense of injustice finds a place in the ddéter=
mination of a psychosis,I would be inelined to the opinion that
it does not suffice of itself alone to produce the reaction,but
18 only one of a group of factors,and possibly the least potent
of the group.This opinion applies to adolescents.In adults of
more mature yesrs a sense of injustice very frequently provides
a8 basis uvon which a deep-seated systematized del usional scheme
is erected and posaibly adhered to through the years that follow.

I cannot reeall,offhand,any literature to which I
could refer you on this special subject.I think that the Juvenile
@ourt judge and the soclal workers assoclated with him might be
able teo give you some very valuable information.Not infrequently
- adolescent delinguents become.  such as a result of faneied

injustice in the home or on the part of the authorities.

Yours SIncerely,
(signed) E.C.Barnes,
Medical Superintendent;
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Rathwell, Man.,
June #,1934.

The Mental Health Institute,
531 Pine Ave.West,

Montres=1,Quebec.,

Desr Sirs,

I am studying the question of the Adolescent Bov's
Goneention of Justice,with the intention of writing a thesis
along that line for the degree of Master of Arts in Eduestion.

As an introduction to the subject,I thought it
might be useful to xmﬁke gome investigstion of the extent teo
which a sense of heving suffered injustice mav cause a youth
tg‘bro@d over his wrongs,2nd orobsbly develon such unsocisl
attitudes as msy lead td delinduency or even mental disorder.
Personal exveriences and QbserVaﬁions lead me to suspeet that
such feelings of resentméﬁﬁfdo prey upon mental hesalth and
character,but I have not been able to find any literature on
the subject.Dr.Pincock of Brandon Mental Hospital has Feferred
- me to you,and I would be very glad if you could give me any
infermation or refer me to 2ny literature which might bear on

the subjeét.
Yours truly,

(signed) Wesley S.MeGill
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Mbnial Hygiene Institute
531 Pine ﬁvenue West
Montreal July 10,1934,

Mr.Wesley S.MeGill,
Rathwell,Man.

Dear MrQMbGiil,
‘ In reply to your letter of June 4th with reference
to your study plen.I do not know that we have =ny clinical
materisl which could be snalysed to throw any considerable
light on the problem which you have selected,namely the felt
kinjustices of the sdolescent and the effects of these feelings
on the subsequent behaviour of the individual.We have a good
deal of literature in the librory dealing with studies of
sdolescents and I am glad to encleose a selected bibliogrsophy.
I am wondering,in connecﬁion with your vplan,whether or not you
are gaing to have aceess ﬁc‘any congiderable number of adolese-
ent individusls for studv snd how you are going to svnoroach
the »nroblem.

If I ean helv vou further in connection with your

gtudving,vlease let me know.

Sincerely yours,
(Signed) W.T.B.Mitehell,

Director.



