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Tttle of the Thesis: TEACLüR EVALUATÏON

{qtllor; Robert Ï{enry Alexander Gray

ABSTRACT

Teacher:s in school systems shoulcl be carefully and coil-

tinuously evaluatod" This can be done successfully 'by adequately

trainod^ aöainistrative officers who will treat teaching staffs

cotlsiderately and who will solicit the ald of these staffs Ín

setting up an evaluation prograrlrlles

Criteria by vuhich teachers ave to be evafuated can be

established by authoritative op5-nion and scientifi-c analysls,

Authorities agree that criterla should. be chosen fron certaln

areas of teachi-ng aetivitS'e naTnely: l,fethods of fnstructionu

Knowledge of the Subject, Professi.onal Tntenest, Relatlons wiËh

the Cornmunity, Relations with Pupíls, ancl Persc:ra1 QualÍtios
(health, ete., ), Teachers should be evaluated. in each of these

areas ö

Seve::al devices and procedures should be used. by evaluat-

ing of¡îicers to give a cønplete assessment of a teacher in each

of these areas" A teaeher should also be evaluated by more than

one adequately trained observer" The results of these evalua-

tj-ons should be kept on a personnel file avaj-lable only to the

adninistrative staff" This file will be used by them to

determj-ne a teacher"!s positlon jn the school system.

An original questionnaire on evaluatfon practices sent to

seleeted eities and faculties of oducaù1on in Canada, the UnS,A.

and. Britain disclosed the follovri-ngs (i) å close agreement

betwoen clties and teacher training colteges on the nost



Ímportant cniteria to be used for assessing teachersu (iL) a

tendency of Amerlean instiüutions to utilize modern technJ.ques

and devices for teacher evaluati-on in the elassroon and outside

it, ( iii) a conse:'vati-ve trend ín Canadian cities to confine

teacher ovaluation to sjmple classnoom observation,

The entire stuff 'bended to prove that evaluation of

teachers i-s practicalu necessaray, and beneficial l¡oth to the

teachers and to the educational systen"
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GEAPTER T

TIWODTIqEION

The best means of elval,uetlng teaebers le to wait untll- lt 1s

posslble to exa¡nlne the reeultlng eontrlbutlone they or thefr puplls nake

to hlstory" Eocrates anû -Arfstotle for lnstance, are eonsidered to be

great teaehers beeauee we now how that by poreonel lnfluenee they pro-

dlueed a Plato anil an Aleænder tbe Great. The greateet Teaoher of all

so lnspfred tselve of flie pupils that they changed the whol-e worId. Tiatt-

ing for the judgment of hlstory fs obvfously tbe ldeaL methocl, but lt ie

much too elow and f.mpracttcal todayr and eo thie thesle le eeekf.ng an

aêequate means of obtaLning a elear asseesßent of a teaeheroe ablLltlee

whll-e he etllL le at work |a the sehool and in the eonm¡nity'

In these clays of maeE edueation, teaehlng rrarely lnvol-ves fn-

tlnate contaet between a teaeher ancl a few favoureil puplle, Eo eomnon tn

the ltset " Thus !t ls often thought tbat the eimplest &eans of Juttglng

the sueeees of thle motlern lmBersonal ty¡re of teaching ls by examinatton

results. The best teaeh.er will be the one wbo gets moet puplle rthrougbn¡

eonvexsely, a poor teaeber wllL be one who€e puplls fail to pass a etsreo-

typed examlnatlon, fhls Le eortafnly an tmrnedllate meane of aesesenont o

but 1t 1g at the oBpoelte ecale of reLlabtllty whon eompared with the

jutlgnent of history'

Beeltlee gettlng BuBlls through exand.Datfons, teaehsre haY€ h.ad

ln reeent years other rosponslbllltlee lmposedl on tbæ by eoetety, fudg-

ment of th.eir eueeess as teaehere often depends on how well tb.ey can
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handle tbeee aèdect oblfgatlons. Many oLder evaluatlon systams do not

take into aeeor¡nt this erteneion of eocfal responeiblltty and are there-

fore out of ùate. Íthis thests attempte to brlng teaeher evaluatlon uB

to date by analyzlng evatuation methods of the Bast anil by lnvestlgêtlng

publlehed anû unBublfehed methode of the present"

Let us eonelder a few of the aâdeü reeponsibllittee whlch were

lgnore¿ fn olcier methoåe of teaeher evaluatlon. Puplls are now reEufredl

by law to etay at echoo1 longer than prevtously. Teaehers must prepare

tbeec older etuôente ¡vho bave Llvecl longer 1n the artlfictally eoft world

of the elaeeroo¡l for the worlô outsLtle wbleh is harsb" Ehey must al'so

reeonetle students wlth fncreased ex¡renienee of the worLd to a l1fe at

sehool whleh they may feel ls too far removecl from reallty to be of any

Talue, Nelther undertaklng !e An eaøy Oner nor J.s eaey to evaluate.

Teaehere muet fngrain good. work babits lnto chfldrenr etnce

anything of worth requlree effort Lf 1t is to be learned. In these diays

whæ etudent,e of every callbre reraain at Eehool thls meane thÊt teaehers

must inepire those lrlth lletteê abll1ty ae well as thoEe wfth great ab1l-

lty to uee their talents fu1lY"

In many crowdecl urban areae the home Ls no longer the eentre of

eoelal llfe. Moral teachlngs, eoeial graeee, andl other ttrtnge once

taught in the home must be learnett eleewbere - lf they are to be, Lea:rrecl

at all" In eome of theee areae thls funoslon hae been taken over by the

sehools, Thls pLacea an aclditlonal. responsf.bility on the eboulôers of

the teaehorE tn theee gehoolE. How well this reeponslbtLfty ls cÌleehargoct

wllL be refleetecl by the lm¡nct of thelr Bupile on soeiety,

llheee lllustratlons are used to show tbat teacbing is a copplex
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Broeess and that evaluatlon of Lt beeomes inereaeingly diffleul-t, yot

nany eclucatlonal eyeteme stltl base evaluatlon of their teaebere on the

use of ¿ slngle devlee or techníque 1n the elassÏooltro 0n the grounde

that sueh a proeeclnre ls lnaüequate, thls thesle wil-l deecribe otben

mean€r for obtalniag e eomplete evaluatlon of the teaeher 1n the clase-

roffi and outslde lt"

Tbe wrltercs lnterest 1n thie problen of teaeher evaluatlon

wae firet arougedl by q cou:rse on odlucatfonal- suBervieion given by tbe

Faculty of Ectucatlon at tbe Unlversity of l@nltoba" Part of thle eouree

tncludted, a etutty of devlces uEeù by supervlsore to aesese teaehere, âd

regeareh on thle phase of eupervlsion provided stimuLating materfal for

a paper on the subJeet" Slneo then the field of teaeher evaluatlon has

not been f.nveEtiggtect by anyone at the Unlvereity, It therefore seênecl

sorthwhtle to pureue furthæ regearoh on thie subJect'

Initial reeeareh lnto teacber evaluation methods ln rural Manl-

tobaprovedclleaBpolntl¡¡g'Althor¡ehthegreatmajorltyofteacbereln

the Brovinee work ln rural areas andt s¡ralI toçne, tbry are evaluatecl

qulte sub J eetlvel-y anð haphazardly(aLbeft coaEelontfouslyr by provinclal

inspectors wb.o nay oonduet eemf-annual. or even annual vfsits only" Re-

ports of theee inspeetions ere eent to Local eehooL boarde for tbeir Ln-

fornatlon. feaehors may or nay not reeefve coBles, ilependlng on tbe ln-

divlôuaL ins¡metore" 0n the baeie of these reporte often depende the

status of the teacher for the cornlng yeare Íhe report ts a flve potnt

rating saale eonslstLng of about twenty lteme, with Erytaoe provtdled for

genoral e6ament, The fnspeetor may epend eonslderable time slth a teacher
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lf the need ie gtreat, @ he may spencl very litt3.e tlmeo for lnspeetors

aet in the eapaef.ty of holpere of teaehere as weLl ae aeseseors" Àt the

eame time the lnspector evaluatecl the eehool Blant for the benefit of the

BrovlnelaL epvernment and the Loeal eehool board. Slnee the Brovineial

grants for educatlon can be helô up by an fnspeetor, most eebool boarilE

¡0111 heed hie advlee. Preoleely the eame Broceclure 1s followetl ln the

large towns of the provlnee, Thue eclueatlonal evaluatlon of teachers ln

most of ldanÍtoba 1s sn annual or eæf-annua1 affair 1n r¡hLch one Bereon

untrained ln standarilfeoil a¡d up-to-clate evaluatíon proceiluree sfte fn

Juclgpent for a few hours 1n an attenBt to aesess the firLl value of a

teaehgrts year of work"

So far as f e h.own tbese lnspectors have no trainlng or guld-

aneo orr methoctE ancl syrtematlc proeedures of teaeher evaluatlon, Some

nay pfek up lnforrnatlon eleewhere ancl trrerform exesllently but there le

no etantlarcl conmoa to all. Ðleeovery sf such a meagre teaeber evalua-

tion prograurme eo eloee to home was an arltleå fneentlve to flntl a better

one anal BreEent lt ln w¡ltten fonno fhls theele wtl]. tborefsre try to

descrtbe tbe best proeeduree and methotls ueecl to Juclge teaehers tn varl-

ous parts of Canaclau Amerfea, andl Britain"

llhe onLy urban eentro la the provlnce for which we have an

aeeurats report 1s the ctty of WinnlBeg' hovlnclal ins¡metors of

scbooLs were brougbt lnto this city eyetem about slx yaare ago. Fre-

viously, supervlsore and menbere of the suBerintendentrs clepartment cilil

the asseeelng of teachers - partieularl-y those on probatlon. Stnee the

lleavis Survey, supervlsore have been delegeted. the task of beLptng

rather than assosçlng mabers of the teachlng sta39' PrineflÊLs of
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gehools are ¡1ow agked to gubnlt reports on the teaehers of thefr etaffs

at least onoe a yea3 on an evaluatlon fonn wblch Has prepared by the

teaehers anil adnlnlstrators" Provlneial lngpeetore vigtt teacbers Í.a

tbe lower sehools of the ctty once a year, and eubmit thelr reports to

the sehool boarcl, One high echool lnsBector vislte the high echools of

tho city on a rotatloa basfs eo tbat nost hi8h eohoole ale lnspectetl

every two or three yearE. Thug most eity teaehers are evaluatecl by more

than one person eaeh year" They are also eontlnuousLy antl Ey8tenatleally

evaluate(ln

'therefore in l\{anltoba a rural area doee not haTe as aclequate a

eyetem of teaeher evaluation ae doee an urban eentre. It nay be aseumecl

that einil.ar eonclltlons exlêt ln other provlnees antl ln other eountriee.

Thie entil,e stu(ty of teaeher evaluatlon ls therefore eonflned to urban

areas where tbe beet proeeiluree of teaeher evaluatlon are foLlowed'" fuiost

unfverslties are eetabllEb.ed in or eLose to theEe areaso Teaeher traln-

tag colleges attaehedl to tbese universltles were also eontactecl to flntl

out how teaehers-tn-tratnlng were evaluated"

Eavl'ng deefded to llmft the lnvestLgetion of teaeher evalua-

tion crlterla to urban eentres 1n these three countries, the ains of the

etudy rcere set forth ae follows:-

(a) To lnquire by means of an original questionnalre about present

teaeher evaluatlon practieee 1n cltles and teaeher tralulug centres of

Canaêa, the Üniteit States, and (to a Limttêd erüenti Great Brftain'

(U) to revlew crltieally the past praettces 1n teaeber evaluatfoa

ln Canada, tbe United States, ad Great Britaln by a etudy of published

materfal"
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and neans of toaeher evaluation most eonmonly ueed at the preeent time"

(a ) to iteetde by reaeonecl argument the beet eriteria ancl devleee

for evaluating teaehers Ln the Llght of tbe etuciy mad.e'

0nLy one of these alms hail to be ¡lodifletl to ftt conclttlons

whteh cleveloBed ae the etudy progresseil. It was found that the only

avaiLable llteratr¡re on tho subJeet of teaeber evaluatlon wae.Amerlcan

in orlgin, The reading revlew on the subJeet le eonffnecl to praetlaee

of teacber evaluatlon ln the Unlteil States. FortunateLy this eonpriaEcl

an extenslve Llterature.

Tho otucty was begun by preparÍng the quosttonnaire aud maiL-

lng !t to each centre or lnetltution" Eaeh was lnvited to eomplete the

queetlonnaire and to submit ilevfcee used to evaluate teaehergu

While waiting for theee responees to the questlonnalre, ptae-

tfces 1n teaeher evaluatlon were revleneil by reacllng the avallable L1t-

erature on the eubJect. Shfs prcrecl to be an extensive undertaklag and

gave a valuable picture of togcher evaluatÍon, at leaet 1a the U¡ltecl

States"

Chapters II to IY are the cllrect reEult of this reaillng re-

vfew. Cbapter II de¿Ie wlth the followlng maJox Broblems of teaeher

evaluatloal

(a) Îhat teaeber evaluatlon le a deeirable praetlee
wben carriecl out Broporly;

-(b¡ That evaluation ðevicee are of two kfndls - those
whleh are used dttrectly ln the claesroom to Judge teaehers,
and thoee ueeð outetdo sf the elaseroom for tesoher 8.se9s8-
nent "

(e) fhat teaeherE have a more eompLex role 1n eoelety
tb.an they hail fifty f€ars agoo 0onsequently the problem of
deeläing toacher evaluatlon erlterla 1s a difftcult one"
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Chapter III presents a ehronologlcal survey of etudfes on

teaeber evaluation from 1929 to 1949, ancl brings out these inportant

ldeae;

(a) Authoritative opfnlon anil scientlflc analysie
have eEtabllsbed the fact that certal.n criterla are
prasent in good teaeherE ancl abeent ln poor teaehers;

(b ) tbare le no agreæent on all of the erfterla
whteh eonstitute the suceessful teaehing act;

(c) fnere i.s some agreement on tbe broad areas
unÉler whleb various criteria can be plaeetl.

Chapter IV presents sone of the eurrent metbods andl devlcee

usecl ln teacber eval-uatlono Euch as::

(al natlng ecalee baeecl on teaeher-pr¡pll rel,atlooehlps;

(b) Gunulative personnel file deviees for the eomplete
evaLuatlon of the teaeher;

(e) The use of the School Community tounell,

Chaptor lI contalns a study of the results of the questÍonnaire

alreacty mentLoned. fbirty-efght questÍonnaires were malled, twenty-four

to Canadlan eitlee and lnstitutlons, ten to .American eltles and lnstltu-

tions, æd four to Britieh eentres and edueatlonal eoLleges. It took

about four months to collect replles Êfnce some of the questlonnalroe

had to travel long ctlstÊñeee, Twenty-eeven questlonnairee were filleil

in, whieh was a vêry encor:raglng resBonse" lfhe findfngs reprêsent the

oplnlons of a seLecteil sampllng of Canadlanr Ameriean and. British ln-

etltutlons on Teaeher Criterla, Methods of Teaeher Svaluationr âtrê

Ivaluatlon Devices"

OhaBter \rI coneludee the etudy by: (1) Eumnarizing tbe re-

eults obtalneå frora the read,ings and the queetlonnelres eoneernlng erl-

terla and means of teacher evaLuatloa in use; ana (tt) ch.ooeing the
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beet criterla antl dleviees whieh can be ueeci to evaluate teaehers.

Deffnitlone. In thie stucly the terme: faetorsr traite, quaL1-

tles, ebaracterletleg, anrl criterta, all refer to thoee personal pro-

porties and abfLlties posseseed by lnclivicluals in the teaebing profes-

slon, whlch cllstfnguish thø one from the other. The terns: ratfngt

efflcleney rating, evaluatlon, teaeher evaluatlon, judgfng, and. aseese-

ing, al1 refer to the aet of measuring abÍlltlee and personal assete of

teaehers or teaehlng" The terms: rating offlcer, Juclger raterr euBer-

vlsory offieer, adrninietrative offLeer, or prinelpl, are all used to

lndicate eo.me person who must perfom the aet of ratlng.



6HAPTER TT

PROBTE}F OF ÍEACEER EVALUATION

It wltl be neeeegry to begin this cbapter by preeenting botb

sides of the argument on teaeher evaluatlon for there have always been

tbose who favour 1t anct thoee wbo oppose the praetl.ee" The final alg

will be to show by reasonect argument that evaluatfon is a deElrable

practiee"

This wtl!- be atte'npteiL despite the faet that an analysls of

the eonditione shows that teacher evaluation 1e a praetlee whieh 1s on

the wane in many school systets in the Uniteil gtates. It w111- be shown

later that thÍs is probabl-y due to Ineffiel-ent praetfees of evaluatfon"

The ebangfng eoncepts of teaehers and, teaeblng have, of course'

aditecl greatly to the eomplexlty of the taek of deeidlng Juet what should

be evaLuateil, for the eoneept of teaehlag bae movetl out from the four

walls of a classroon lnto the eommunity around the echool. lfllth this

shift the demancls mado on teaehers have lnereaEeil. It ls thereforo neces-

sary to eleeeribe these changee before a final assessment ean be made.

In adlditlon tbe number of dleviceE for evaT.uattng teaehers has

aleo inereaeed and so these d,evlees w1ll also be cleeeribecl.

1" Argumen, ts for and agaf nst Teaeb.er Evaluatlon

For 1. In thíe dlay and ago when teaehers are beÍng paid proportÍonateLy

hleber wages, the parents who foot the bllL feel that tbey bave a perfoet

right to haow what they are getting for their mon€Y. Heaee there Ís a

growing clemand for evaluation of toacher effeetivenees" Ln other clvilian

-9-
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profgssfons atteapts are made to pay peopLe aeeordlng to thefr worth

1n a particular Job. A man who gets a raise in pay or a hÍgher Bosltlon

with a better Balary usuaL1-y earus it by b.le own efforts or abll1ty"

fhÍs eame person, ae a taxpayer, thinks he has a rlght to oppose a

sal-ary eehedule whieh automatieal-l-y glves a teaeher an f.nerease in pay

sÍmp1y beeause he has taugbt one nore year. 3ilr. Taxpayer gets a ralse

tn pay beeause be has lncreasedl his own effectivenees in a eompetitive

market" Some states (e,9" New York) apply the eame prlnciple to the

granting of teaehersr sa1arlee.

&, Eaeh year ln educatlonal systems, toach.ers are requfred. to

evaluate the work of pupils. Eaeh year aÀministrators are faeed nltb

the problem of promotlug teaehers to filL vaeancies in tbetr ecluea-

tional qrstems. They nust have Eome means of Judgtng whieb teaebers

are nost worthy of aåvaneement" In the case of pupiLs, thls is deefded

by examlnatlons. In the ease of teachers, somethlng elee Ls usually

uEed"

3. A systematie evaluatlon is reo.ulrecl for all teaehers çho are

hirecl by educational systeme on a probatlonary basls. Thie may vary

in length of tlme. But ft 1s used to insure tb.e permanent aBBointment

of only those who can best serve puplls in the eehools.

4" Where ealary sehecluLes set up by eitlos are based on teacher

merlt, syst@atic teacher evaluation wlll bo aeeessary. Aeeordlng to

Reavls and Coopor thie practice was on the lnerease 1n the United States

fn 1945¡
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Th,e Regeereb Ðtvielon of the NetfonaL Edueatlo¿ AsEo-
elatlon reported that, in 1930, LO"6lo of a eample of LrO??
eitiee ueed ratíng or efficiency ecales to determine a
teaeherrs plaee on tha salary Eeheèulo. By L948 .'. ?,94

cfties of a sampte of L{?31 were uging effÍclency ratlngs
nln paying regular inerements on the eaLary schedulen coo
(which) te L3.6fo of tbe sampLer,a sllght fnerease 1n the
use of ratlngs 1n recent Years"r

5. Some types of evaluatlng tleviees allow the teacher to self-

evaluate. ffhen thiE |s oompared co-operatlvoly with the ratlng maile

by a rating offieer, stlmulus can bo glven to the professlonal gForstb

of the teaeher"

6, If a eehool syetem hae a dleflnlte eet of evaluatlon reeorcle

for each teacher, these nay eorye a ueefuL purpose 1n protoeting eaeh

teaeher. Wftn cha¡ges ln aômtnietratfve Bersonnel, and wlth ehanges

in eleetecl Boarè offfelaSs ¡ Þetty antagonlens sometimes ilevelop and

hasty Juclgrnents are apt to be macle against teaehers who have been in a

Eehool, systæ for Eome tlmeo A favorable Evaluatlon record shoul,û Pre-

elude gross inJustiee being d.one"

?. Aeeordfng to Reavis and Cooper, trIn eðucatlonal adnlnf.stra-

tion reporting to superlor offfcerE anci to the publlc ls aeeeptecl as a

maJor Tesponsiblltty of exeeutÍves.'r& Unless some attempt is macle to

eval-uate the teacbing staff, informatfoa as to the qua}tty of the pro-

fesslonal etaff cannot be tllvulgecl. fhle evaluatton shoulcl be as ac-

curate as poselble so that tb"e morale of tbe teachlng etaff wlLl not suf-

lReavie anct Cooper, EYaLuatlon of Teaeher Merit ln Cltv
School SyEtæs, Supplementary Edueatlonal Monograph No' 59, Pub

@sity o'f Chicago hess' 1945)'

R&lge B"10"
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fer fron mfsstatements ¿lue to basty Judgnents which may be given to the

publlc fn the newspapers.

B" The welfare of the puplls ln the sehools ls tbe nal-n eoncern

of aay ediueatfonal system. Poor toaehing ean be b.arnful to thls welfareu

It is a resBonsibfllty of aclmÍnistrators to proteet chlldren from poor

teaehÍng. An adequate evaluation programme ebould help to reveal euch

wgaheEges.

Aaeinet 1. In splte of these arguments for ratlng ecales, e¡il ln sBlte

of the euggeetecl evldence that more cttiee are uslng sueh ecalês to

plaee teaehers properly 1n the salary scbedule, thero 1s deflnite evl-

dence that the over-aL1 use of ratÍng seales ln schools throughout the

tnitetl States (at least), ls on tbe d,ecltnee

In 1940-4I, aeeording to an NEA Beseareh Bulletin .'-
some sort of rating tleviee was ln use in 40 pereent of
the eltfes of the eountry wblcb reported their practlee
in the natter. Oltles wtth 1001000 or raore poltulation
favorecl the use of rattngs more than eittes from er500
to 51000 Bopulatlon. 0f the fo¡mer 67 pereent ueedl rat-
lngs, while only 55 pereent of the latter ueeù tbæ"
A1tho 40 pereent represent a considæabLe number, 1t ls
a clecline f¡om the 57 pereent reeordecl twenty yeare ear-
lier. .&t that tlne 82 percent of large eities and 51 l
pereent of srall eommrntties made use of ratlng clevieee.-

2o In large sohool systems 1t fs lnBoseible for the euperln-

tencle¡rt to evaluate each teaehê¡, He must delegato thle taek to othere"

The presant trend 1n adnfnlstratlon is to let supewfsors act as aA-

visors and guides to teaehers, - not as crltles. Thfs meane tbat Ln

average eizod anê mall schools the task of evaluatlon falls on one

lNatlona1 Eclueation Aesocfatf on, þ9þl-þ3;þg, DlseussÍon
PamBhtet No. 10 (Waebineton; Natfonal Eðueation Assoeiation, I050J p'5.
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person - the prlncfpal. ÉvaLuation may tbus be resoLved into the ex-

pression of One personrs optnion on a¡other person?s teaeblng" If the

rating offfeet itoee not lfke the teaeher as a person, this nay go bard

on tho teaeher. fhis lnterplay of personalftfes makes tbe rating too

subJeettve to be of mueh use.

Bu feacblng 1s an act which ineludes tbe functlonlng of a great

many tllfferent faetore. lhe mechanlcal onee can Boselbly be observedl

reaillly by someone trained for that taek, .A's yet tbere exlete no re-

Iiable means for neaguring intanglbte factors (personallty, emotlonaL

etabiLltyu etc.). The critlee of ratlng feel that ft |s too much to

expeet that a rating officer can adequAtely perfom sueh a feat by ob-

servfng a teaeher in a cÌaeeroorûo

4, Few persons !Íel-eome erltiefsr" Adninietrators kro¡p that the

evaluation of mæbers of a teaehÍng staff 1s bounct to lnvoLve critiefsm

ae well as praise. For that reason it le felt that a barrler ¡viII be

raised between the rating offfcer and the teaching staff which prevents

frieurdl-y relatlons between them.

5" Juctgnent made by a ratlng offleer !s taken by many teaehere

a personal crltlelen becauso teaehing ie a matter of personallty

1t is ilifficult to cliEtingulsh erlticim of teaehfng fro¡r erltiefsn

the teaeber as a perrsone

6, Teacbers feeL that aclnrinistratlvo officers teven tf they are

pronoted from the teaehing ranh) gradually lose the {fee}w of the

elassroom wtth its many probLens anû sltuatfons. Íhese offleerE aro

therefore not alwaye ln a posltion to conStruct a valld clovlee for

as

and

of
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evaluatfng the teaching proeeeso \{here sueh a method !s used the

teaehers feeL tbat it is unfair " If teaebers were invited to work

with aùninistrative officers on the eonstruetlon of an evaluating

ileviée, sueh a critieisn eoulcl no longer be applletl"

Most of the argunents againet teacher evaluatfon are not

aimect at ratlng at all. fhey are arguments ageinst bad ratlng,rltrac-

tices wbleh have crept lnto the evaluatlon proeees ltself. For that

reason they can be easily refi¡ted.

In the firnt place tt 1s beeauee of these evils of praetlee

that evaluatlon was reeorcled aE being on the wane tn 1941. i¡lhere lt

ie used purpoÊefully and sensibly it is stilI golng etrong" Tbls ls

ehown by the lnerease in teacher morlt ratlng, as lndlcated Ln 1945"

Where ratlng iE used wÍth euceeser Broeedu¡es have been aI-

tered to eLintnate many of the faulte Just mentionetl. To avoidl the

lnterplay of pereonaLitlee shfch nigbt creeB lnto ratlng these eities

make eertafn that more than one pereon wlll rate eaeh teacher" In

our own etty (lYlnnipegi, teaehers are rated by prlnelpels end also by

inspeetors. In oth,ar Large Americen eitles many seh.oole have head

of departmeuts anil vlce-prinelpals rating teaebers on the staff"

The argument that teaeiring is an aet compoeed of maay faetors

whicir eannot be evaLuatett elther by subJeetfve opinion or by oìJectfve

test has besn at Least partly refuted" Large elties like New York as$¡me

thls to be the caseo Therefore dren they evaluate a teaeirer tbey colleet

aII the info:r,ation on that teaeher and keep |t on fl}e. Thie wil} in-

elude sueh itæs as aetlvltles ln groups outsitie ecbool, publ-lcations
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made by tha teaeber, and. eo on. fheee will lnclÍcate sone of the other

faeets of the teaeherrs personality. When an evaluatlon hae to be

¡ad.e¡ alL of tbls evldence 1s used aloag with eclucational abfllties in

the school aad elasstoom.

Aclministratlve offfeers ean foreetall unfriendly reLatlons

cropping up between themeelvee and a teacbing etaff. If tbey eonffne

any evaluations whieh have to be made to only those tlmes wben tb.e

teaeher may be due for a move or another appointment, unpleasantneee

should bo conslderabl-y recluced.'

Teaehers ean be etlueated by rating offfcers so that tbe feel-

ing eoneerning a rating wllL be that ft ie an act intended to he3-p witb'

eonstmetlve aêviee, and not a personal affront. Tbig will derpend' to a

Ìarge exÈent on the attttude toward ratlog that ie helct by ratlng offl-

cgrse If they go at lt in a frfeûdly mannero teaehors wi}} take wbat

thay have to eay in a friendly splrit"

To offeet tho erltlelsn that teaehere have no ¡nrt in the

eonstruetlou of ratlng devicee, ailninistrative offieers now brlng a

repreeentatlve group of the teaching staff to heì.p conetruet the evaluat*

fng clevlee. Cinclnnati (eee Ghapter T, Bage 11t+) has Just followed sucb

a BLano In this clty teaeb.ers are even givon a voice ln the evaLuatlon

proeess iteelf, Teaehers rate thm.Eelves flrst 1n terms of thefr weak-

nesses and etrengths. fhe evaluatlng officer (usually the prlncfpal)

then rates the teaeber" Then princiBal aüd teaeher eompare Dotego 'å

plan is then worked out from this cosference to heLp tbe toacher In
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his weak aroas of teaching. Thus rating ie intended to be used not

as a means of comBaring one toaeher witb another but rathex as a neâns

for Loeattng teacher weakn'esses so that remedial lnetruetlon can be

earried out" This is a new progranme in this sehool system, and lt

wlll take a year or two to see how tt worb,

It ls thus possible to refute the argtments against evaL-

uatfon, whereas the argumente for lt are fncontrovertible. This fs

asEurrfng that the evaluatlon under diseueEion ls effeetively earriecl

out "

.*.*Ff f eetige Evaluat ton

å.n effeetive evaluating tlevice ¡viLl dleeovsr a teacher0s

etrongths anil weaknesees. fhose who help teaehers eãn use thie infor¡ra-

tion to set up a remedial progranme for lmproving the calfbre of ths

teaeherrs work. Sueh a Brogrâmme is considered to be a funetlon of

supervision. Íhus, effective evaluation beeomes part of the procese

for inproving the quallty of iastructfou"

The N,E.A" p¡rq¡hlet on Rating l1sùs the eharacterlstics of

effectlve rating. tflth eonsfderable erqlaneion ancl clarificatlon the

eharaeteristics are as follows¡

(1) Effectfve rating slrould Ínvolve some method whleh mininlzes

the eubJeetlve judgnent of the rating offleer. Thls 1e a dtffleuLt

tblng to do. lhree approachee to tbe solution of this probLem have

been:
(a) to train al-I the ratlng offieers to uEe a seale

the same way;
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(b) to deEerlbe itene to be measured. i.n sueh dletall
that rating offÍcers have only to ehoose tb.s moet
aclequate doserlptlon ae a gracltng for the teaeher;
ancl

(e) to bave more than one expert rating offfeer Juclge
a teaeher.

In thie reay a more lmpersonal judgment shoulcl be the reeult, lf it 1e

baEed on separate ratings" Evaluation deviees shouj-d aIEo be con-

strueted so that they will succesgfully meaeuro only the aepeet of

teaehlng whfch they purpoee to measuree (t.e",they must possees valld-

ity. i These clevieee shouLcl aLeo be so eonetrueted that no matter ho¡r

many pereons uee them on the sa¡¡e Ns¿sher, they will get the same re-

sglt, (1"e,, they must possaes rellabitity.) It ie possible to gauge

these two aspects statistÍcally" Authors of evaluation clevices ehould

never be satisfied with a device unlesE they can show tbat it has a

falrty htgh ilegree of both valtctity and rellabillty"
(Ê) Raters must do thelr beet to remove any teneions betweea tbem-

eelveE and tbe tãachere concetrned.

(g) TÍhere rating 1s to be usecl, lt ehoulil be prececlecl by an 1n-

tenel-ve eampaiga to edueate teaehers anil publie alike as to lts worth

as an ald for those hetping teachers fmprove the calibro of thelr work"

The publle ls awere of the effieleney er¡rert who seeks to fmprove a

busfness by first findfng the weahoeecee ln lt and then by euggesting

means for eltnluating theee weaknegses' Supervlsory officers in etluca-

tloa must have eome means of doing a eimiLar Job. Evaluatlng clevicee

Brovide one Eueh 4QânBo
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(4) S.nyone ratfng a teacher should be thoroughly aequainted with

the teaehercs work,

(5) Teachers should be rated on equlvalent teaching loaile of workn

Some teachere wlth a heavy programme of work eannot posslbly give as

much attentfon to alL phaees of thelr work, as eân others who eamy a

much llghter teachl-ng load" The rater must keep thls 1n ml-ncl wben he

makee hie Judgnentg"

(6) Teaehers ehould be gfven posltlve guiclance by tbelr ratlnge"

Rating officers shouLcl start from the strong polnts of a teaeher, a.u.tl,

usfng tbaee as a base, shoulð stlmulqte the teaeher to greater effort.

Wbere 1t fs neeessar]¡u raterg may have to gulde teaehers out of tbe

teaehlng Brofesslon ent lrely"

(Z) ¡'atrness andl honeety should be dlfsplayecl by all ratfng offl-

eers.

(e) Supporting evlôence ehoulct a3.ways be avalLable so that atr,

evaluatlng offieer has Eomethlng on whleh to base hls opinione.

(g) Teaehere should have something to clo wlth the oonstructton of

the ratlng seale which wtlL be uEeil later on them by the admtnistratlve

Etaff" Any other proeedure is unôeüocratlc ancl atouseE hoetiLtty among

the Brofesslonal staff. Furthsrnore, when teachers have been rated.,

the adnlnistrative offieer doing the retlng should let the teaehe¡r Eee

the reeult"

111" Wb.at $hou1d be Evalueteô?

A.t first glance the answer to thie questlon appears to be
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qufte sinpl,e. Teache¡s ancl teaehlng are the tbings that ratlng offt-

eers seek to evaluate" In the early days teachers and teaching were

Judlgecl very e1mply. Toclay ft ls not such an eaey matter' Important

1n the pioneer clays was the element of cllsetplfne, or eontlol. .4. goocl

teacher was one who could make puplle behave themeeLves" If the puplle

learned to reaä oraIly, to write a legibl-e hand, and to ealcuLate sfmple

Broblems ln arithmetie, most sehooL boardls were thorougbly satiefled.

If the teaeher kept a tldy classroom, wae ticly himselfr ânil lLvetl a

sober ancl morally uBrigbt lifeo so mueh the better" In ehort, teachers

were juclgecl by easily observable Etanclards whieh requlred no expert

oBinf on" In thoee tlays befor.s eumfcuLa were etandardized, teachere

macle up thelr own program¡tres. Tberefore the quallty of the sehoollng

clependecl entlrely on the teaeher, ChÍI-ëren wh.o were lueky enougb to

bave eomeone who hacl been thoroughly trained learned eoneiclerabLy more

tha¡ those who had poorLy trafnect (Bosslbly fttnerant] teaehere on1y,

Several thlngs happenedl to education to cllsrupt tbls sinple

pieture. A new prophet naned trobn Ðewey ehallenged, the teecher-aentreil

eeb,ool" Hls gospel proeLalmedl that the sehool wae for ehfltlren, ancl

shoulcl be eeutrod about them" This was a raðfea1 fnnovation" In the

ltght of this doetrine, currloula were examined and found to be sadly

d,eflelent. Tb.ey were coÈtrBoeed Largely of adult ldeas, expreeeod ln

aduLt terms. Theee eu:rlcula Lacked any ki.nd, of unlfornlty" .A'nê so

tbe ggeat movenent to lnrprove what wae taught in the eehools got tts

start" Âbout the eame tlme mon began to use scientiflc nethode of ln-
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vestfgatlon ln eclueation. Devl.eee rÍere eontrived to meaeure a chlld0s

lntelligenee aad many of his potentfalltles" Tosts were derivecl and

stanêardized to nreasure ablllties and aptltuCes of alL ehtl-dren, no

matter whore they were loeateè geographically'

Naturally theee movements Teere organized by men devoted to

their work" Eaeh one tn the true seientlflc splrft beeane a epeeiallet

in bie own LLne. Thus the day of th.e onnieetent etiucator passed, and,

the day of the speclallst la ed.ucation arrived. In tbls age of selenti-

fic lnquiry, the syrmboL is the questlon mark" Reeeareh workers ln edu-

eation are eontfnually tryÍng to flnd the answers to dlffleult questfons"

Wntle these novemente were afoot 1n educatfon, eoclety was

undergoing enolmous Changes as well. The economy in CanadA was a}ter-

ing from a predomlnantl-y agrariel' one to an lndustrÍal, one. Populatlon

shífts were fro¡r country to efty. Ehe family as a unit was 1n the Bro-

cese of rlisintegratlon. Cb.lldren were etaying ]-onger at school, be-

eause they were no longor needect to dO ehoreS around. the home. Tbe

neecls ln eilueatlon were no longer satlsffed by the three FîE as a cu¡ri-

eulu¡n, It vas rapldly bocoming a teehnieal age. To keep abreast of ft'

technlcal oducatlon had to be brought fnto tbe sehools.

AII of those changes have plaeecl a heavi.er loað on the eehoole.

Natrrrally mueh of thls load falLs on the ehoulders of the teachere ln

theee schooLs, What eonstitutes an atlequate Job of teaehing in a city

echool in 196ê, wiLl cllffer radÍeally from the sane task 1n tbo same

area flfty yeare ago"

Consiûer eome of the ehangge, In the olcl elaye a youngeter
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went to Eehool- untiL he sas needed on the farn, or untll- he, eourd, no

Longer do the sehool work" fhen he tlropped out of slght and the teacher

sigheti with reLfef at havtng Lost one dunee who was getting rather large

for the eeats in tb.e elassroom" Toclay, jobe are hardler to get, so be

says at Echool. If he ealtet do the work he will have to be glven speclal

attention"

Ïn eo many homes toilay both parents work. fbus chilclren no

longer have the securfty and aalvlee whieh parents ean Brovide. The

sehool fs expected to provirle eouneeL and eomfort when problens arise.

Whether 1t 1s the Job of the sehool or not doesnrt matter" Most parente

of such familtee eeem to think 1t is.

In the o1d days the Eebool night put on one eoncert a year,

Today tbere are so many exbra-currleuLar actlvltles 1n progrese that

the teaehers gometfmes ¡sonder lf any aetual learnlug 1s gpfng on at al,I.

rn so nany eaEes, hovever, eueh activlttos keep oecupled ehlldren who

woulcl othermise b,ave no pl,aco to go after sehooL hours, antl nothlng to

dlo but get lnto trsuble"

TEaohere may have been illgnifiett indivictue),s flfty yeare ago,

- too cllgnifiecl to eonsiôer themselves as profeesloaaLs. foday teaeh-

ing ie regarded as a trrofeselon" As menbers of that Brofesslon, teaeh.-

ers are expeeted. to keep uB eertaln standarcts of trainlng anû growtb

from year to year. This they do by ertenslve study on their oua tine.

Thus there are maay thfngs whlch make up a teaeher, anil whlcb

eonstltute the teaching aet. fhe list see¡Ès to grow longer eaeh. year.
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Tbe task of deeictiag whfeb things make up the teaehing act ie one of

the maln purposes of thÍe thesis. For tbe problem of tleeiding what should

be evaluateè ís a difflcult one whích ls not nacle any eaeier by the faet

that the role of the teaeher is beeoming larger ancl larger ln soeiety.

lv, &aluatlon Devlegs

Barr, Burüon, &d Brueekne¡ have prepared a IÍEt of dlevlees

which can be usetl to observe the teacher at work. These are cleecribetl

in eome detail. Unfortunatelyr there bas not been atloptecl aE yet a

uulform set of ercreEelone wb.Ích will descrlbe a clevice used to ob-

serve teaehers and teaehing, Consequentlyu no two authore wlll use

the sa.ue term to ileecrlbe a sixciLar clevleeu Where neeeeÊary a âeeoriB-

tion of the teehnlqre will be given' lfhe List reade as follows:

Io Cheek ListE,
Au Queetlon cheek-Ilste"
B. Aetlvity cheek-lists.

IL Otber [þpee of Recorde snû Recordlng Devlces"

A, lfritten reeords of varioue eorts"

1" Stenographle reports.
Ê" Ðlary recortis'
9" AneedotaL reecrds"

B " Meebenlcal record.ing tlevlees.

]. Tfme-reeording tlevieoe"
8" Souncl reeordlng'
5, The sound motfon pleture.

C" Personal clata reeortls.

1' Becorils of trainÍng; lnstitutlonal anð
non-fnstitutlonaL,
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A" Reeorcle of exBerienee; professional and
non-profeselo&al.

5, Data relating to health, acadenÍe achLeve-
ment, 1ntelltgenee, emotlonal etablltty'
and general cultural baekground,

III" Ratlng Scal"es"

A. Point sealee"
Bo Quallty seales.
A. Ðlagnostle eealee.
Ð, Graphie geales"
En lfuman Eea1ee.
Fo Contluct sealee,

IV" Teets,

A" Growth and achievement tests"
B" Intellfgenee tegts"
C" Teste of teaehlng aptitucle,
Ðu Teets of eharaeter, personaLlty, etc"

V" Interviews, Questlonnafres, and Inventorles.
'l

VI" lfeaguree of PUB1I Growth.-

The two types of chêck llete mentioned are rÌevtees which have

useful functions. fhe questlon eheck list eoneiets of a serles of

questlons to be answeroal by the rating offlcer. lhe queetlone are

eoneerned. with observable eharaetoristles of the aetione of a elaegroom

teacher. The rater wil]- have his own way of answerlng tbe questlons on

tbe form (eheck marke, Seem, flNotr, ete")" Eere is a Bartlal e:rampLe:

Io The Organlzation of the Rom for Work.

1. Attentlon to physieal cond.itions"

(a) Are the Buplls seatecl eo that they get

1B.r"u Buxton, and Breucknerr Superviston, (New Yorkl Appleton,
Century, Croft Inc" 1947), p,3,42"
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the best light avall-able?

(b ) Are such deviees as are available utll-izeit
to provlcle an abunclanee of fresh air?

(e) ls the heat fn the room malntalne$ at an
evon and eomfortable temperatr¡re?'

The aetivity cheek I1st ie qulte eimilar but deale with the

aetuaL teaehlng Broeeee going on in the claseroon;

ABBlicatton of Drill Prlnctples
fo A eorrect start foLlowed by correet practiee must be

lneured' Speed must wait upon aeeuraeyo

(a) Ie tho teachen alert to see that all have
the eorreet respoase or reaetion before
etarting ctrtl.l?

(b) Is she trntlent ln eecuring aceuraey fron 
^aLI, rather tban a higb. speeû from a tew?ã

the wrltten reeorcls invoLve the ap¡rlLoation of variouE devlees

stlll ueecl ertensively. Persons obsorving teachere at woric often keep

a dllary of the leEsons taugbt eaeh ilay, and the progress macle by the

teacher. åneedotal recorcls shoulcl be keBt by supervlsory offlcere as

a neans of supportlng any Juclgment whieh they may make of a teaeher" It

is not goocl praetiee to state, for example, that the teaeher observeê

has a goocl senss of humor. A report of lncidents observeil where the

eharaeteristic ie brought lnto pl-ay sb.ould be recorcleil. Stenographle

reports lnvolve the aetuaL copylng ilown fn shorthautl of the eonverea-

tlons oeer:ming in the el¿esroom durlng the progpeeg of a lesson. Iater

IBErr anå Burton, The Supervieion of nneâruetion, {NEw York¡
D" Appleton and, Company, L926) p"l&P,

b¿g, p'184"
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tbeee may be transeribeil and. typed and placed in the personal flle of

the teaeher.

Time recoardtng dovices such as stop watehes and clocks can

be lnvaluabLe wb.en the penson judgiug the teaeher wisbes to ffncl out

exaet]y how the minqbeg of a teaehing ¿lay are spent. One'of tb.e ear-

lleet uses of time analysls was made by Breucher ln the stucly of read-

lng actlvities ln certaln sehooLs of Minneapolle, ln gratlee one to four.

Part of the analysle follows:

TA3IE T

ATERAC'E NUIvßgR 0F MINtjtES A T{EEK DEVOU1D TO VARI0U$
READI}TG .ê.CT]TNTIES IN GR.AÐES I TO IV IN ffiVEÂ]

NüNNE.APOLIS SCHOO&sl

1þpes of Actlvity

Pure Bhonetle clrlll to cleveloB intlepend-
ence in word recognftion

lïorct itrills eonneetect with dally readlfng
work for meaning and pronunciatlon

0ral reading, books, blaekboarils, earcls,
etco

Sound recordlng is befng usoü these deys when magnetfe taBee

ean be manageil so easily" If a tape ls run ln a elaeeroom flurlng a

Lessoa ancl then Btayedt back aftenwarcleo it can be used to estlnate tbe

worth of the teaehing. Some echool eystems have a two-way publte ad-

l¡94", p,188,
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drees system whicb le controlled by the eentral offfee. Any roon in

the sehool ean be tuned in by the prlneÍpaI. In this way he ean super-

vize the vrork of his staff without ereatlug an artificial eltuation in

a elaeeroo¡n whieh might arise from bfs presenee ia the roon while the

J-eeeon ls golng on"

Souud motion pietures arê not ueetì to neasure eriteria, ït

woul-d be a rather erpeneive Broceclure to make a eound pfcture of each

teacher fn aetion ae a neans of JuitgË.ng ,hie, teaehing" Good educatlonal

fllqrs are publlshed to fLlustrate good teachlng habÍts for puplL teach-

€XS "

Personal data records are al} invaluable anil sbouLd be kept

1n a file for each staff member" In this file wlll go a3-Ì the recorås

of eeholarshtp, trafning, aetivitiee both lnside anél outsido of tbe

seb.ool syetem, results of other tests (lutelLtgenee, ete"). Motlern

praettee lnsists that each teacherre file be kept on a eunulative basle

so that the teacherre growth may be observed from the records,

lhe thlrd group of ileviees on Bam, Burtonu ancl Breuelmorrs

Llst ls rating eealee. The first type of seales which they neatlon are

point scaleE, (See Appendlx, page 1?5J) A¡ry eeale whieh requires ths

rater to give the eharaeterieties a definite nunerleal. weigbting, can

be ea1led a point geale. For e:ømple, eehool inspectors in tbe city of

Toronto are aeke.i to grade public eehool teachers on four ltemes Be-

bavlour Guldanee, Instruetlonal Skil1, Oontrfbutton to tffe of Ssb661,

and ProfeselonaL Growth. The top ratlng is tndicateô by the aumber 1,"
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fhe botton ratlng fs lndlcatetl by the nunber 5"

Qualfty ecales requfre the observlng offieer to dlecide what

method of teacbing is being useð by tbe teacher (eomBulston, motlvatlon,

teacher preparatlon), fhe teaeber 1s then rated aceordÍng to whlehever

of the methods ls belng ugecl. ProviEion is also macle for a dleserlBtfon

of methods tn terms of units of work. Sinee thie requfres a detaiLecl

deserlption of at least three kluclE of teachfng for eaeb unit of some

subject on a eurrleuh:m, the uee of guallty scales is declileðly restrieteil"

Dlagnostic ecales are rating scaLes whieh leave nothing to chaneeo

Eaeh tlegree of a eharacterlstic 1s doscrlbecl to help the rater classify

the teacher under observatfon, (See Appenûlx, page L7Í,) IIero ie p,art

of the scale from the Oakland h¡b1tc SehooLs:

1" Character
010

Pocsesses highest
icleale

Poeseeees goodl
lcleals

Poseeeses low
ldleaLs

A, Pereonallty
Wtnntng Agreeable Unattractlve

the ratEr places a oheek mark 1n one of the ten spaeee above

the illagnosie, This mark wÍ1l fndfcate the estÍ&ate of the rater for

the partleular eharacterfstic uncler revtewo

[$any polnt eeales are comblnetl to form graphic seales. Sucb

seales are usually arrangeil so that the numbere or values are 1n a vertl-

eaL eoLunn on the l-eft-hand edge of tbe page. The qualltiee to be Jud'ged

are arrangecl

scale eard,.

1n

If

a horlzontal row at either the top or the bottom of the

the rater now plots on the card tb.e vaLue for each qualfty'

't*Reavis and Cooper¡ -9_p:_9._it., p.58"
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and Jolns the plots, he wlll bave a gaph or proflLe of the teacher"

A straigÞt horlzontal line w111 fndieate that in the raterre oplnlon

the teaeher has oqual abillty in all eharacterletice. If thÍs line

runs from tbe mid.dle number value etrafght acroes tbe page, lt wlll

indicate an average teacher"

Hunan scales are tlevisecl somewhat as foIIowE. The rater puts

dlown a IiEt of twenty teaehers he lmows, Next be turne to the eharacter-

lEtlcs to be rated. Suppose the first one ls Vital1ty. Íhis will have

eeveral degreeg such as I Very $uperlor, Superlor, Average, InferÍort

ancl Very Inferfor, Iu tbe spaee next to Very Superlor the rater writes

the name of the teacher on the l-ist of twenty names, who has thie quallty

to a marked tlegree. Tben he wrltes down 1n the epaee next tr: Yery In-

ferior the name of tb.e teaeh.or on the l1et of twenty who hae very llttIo

of the qual-lty of V1tal1ty, fbls præedure ls eontinued for tho remaln-

der of the ratings. Ihe ratlng offlelal- now will have a human seale

whlch he can uge ae a standarct for Judging tbe charaeteriEtie of Vftallty.

Íhe eame proeedure le followed for each ltem to be Juclgeit. Wben all the

items have been gl.ven a hurnan seale rating, the rater ean use tbe earcl

to appraiEe nevt teaebers unåer hfs supervisionn

Conèuet seaLee are used to rate teaehers eltber by their own

behavfour patterne o or by the patterns of the children uncler tbolr 1n-

struetlon, A partial. exanpLe whore teaehere are judged by puBtLe? be-

havlour reads tbue:

ln" Ethical- SoLf-Control |n SltuatÍons Socially SÍgnlflcant.

General deflnittons Itrhibftton of actlons whicb
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woul-d lnterfere wlth ea:ryÍng forsard the pur-
poses of soeial groups@

Ðefinltlon of etanrlardl; InhlbÍtlon ln tbe elasE-
room, and other group unlte of the eehool, of
conduct lnterfering wtth carr3t'ng forward e{lueattve
actlvity,

Conerete aete:

1, 0beys requeets promptly and. cheerfutly,
8, Obeys the rules of the school"
So Enters the room and lea,yee the roqn

quletly and inconeplcuously, espeefally
cluring ecb.ool bours"

4u -Avolds coughing or spittlng in publfe,
5o Ðoee not üd.elay the gamen"
ô, Does not lntrud.e on anotherrg prlvacy or

take hte tfme unjustl-y, n " 
t

The rating officer has quite a few eimllar situatlons to ap-

pralse. Eaeh one fe usually given a weighteil value of eo many points"

ghe srim of all the weigb.ti¡ge w1LI repreeent the rating offÍeer0E

opfnf on of the.teaeher.

fb'e nerü group of devLees mentLoned ln Bam, Br:rton, ancl

Breueknerrs l1st for etuclying teaehere le tests. lúany types of teste

have been devlsecl for etudyfng the varlous abfLÍties of the toaeher,

Tbeee ean be clasElfled lnto¡ a) teste of teaching abfltty; b) teste

of professtonal lnforaatiôn; e) tests of elasero@ proeedure; d)

tests of soeial- behaviour; e) tests of attitudes; f) tests of per-

eonallty; g) tests of mental eapaclty; and h) teete of actvaneeil

subjeet mattero Some of theee have Broven to be quite reliabLe" Iu

fact few wouLd question th.e rellablllty of the etandardfzeel teste

I
'Barr and Burton, 9p,e_g&. ¡ po485n
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that are ueeil to meaeure mental eapaelty. $o many of th.eso teete beccme

linfted when one attempts to use the results obtained. from them to pre-

diet teaehing abtLlty. One carnot say that because a teacher receivecl a

higb score in the test for mental capacity, it naturally follows that be

will- be an outstantling teaeher" There 1e no doubt that this is one of

the factors whieh woul-d be helpfuJ- to anyone ¡vbo ls a teaeher. Apparently'

however, 1t le only oao factor of many whieh make up a sueeeseful teaeher.

Besides the teste for mental- abilltyr tests

seen to have been used ertensivoly" lheee are; tests

1a

of

three other ftelds

teaching abiLlty,

teste of classroom proeeôure, aad teete of personality. In the field of

teaching abilfty, the Bathurst-Ihight-Rueh test o the Stanforcl Eclueatloral

Aptitude Test, and the Coxe-Onleans teet have been ueed oxËensively,

These doal with such ftems ae the tbeory of teaching (as 1n the Bathuret-

ltulght-Bueb test ) ;

flllEORY AND PRJ.CTICE CIT TEACHINC

1" eourtis f s the author of a well-h.own teet in arlthmetle ., of F
2n The Stanford-Blnet teet 1s often used to neasure general

EchOol, aecompllehmento o ô . o . r . . . c . . c o.. û c . o o ) e . o. r . e e. c e o . .' .T I

5n The mentaL attftude of a puptl has llttLe to do wlth I
gfflgignt WOfk. oo ooo oc oooo oco.oo. co oo o. cooooroorrca o' oo". oo.T 3

or with clieelpllne eaee probtr-æs (ae in the Stanforcl Aptitucle test)¡
Al-ternatives (eelect one) å

A, Tell h.ln (or then) how bad the act ls.
B" Ðo nothtng"
C. Atlmlnlster corporal punisbrnent"
D" Rebuke hfu (or tbem) before the claEs.
E, Deprlve hlm (or them) of ee:rtaln clase prlvileges"
Fu Aek him (or then) to promise to ilo better,

1B*", Burton, ancl Breuekaer, Eggþlg, (New Tork: -Appleton
Century Co", 1958) p.461"
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Degrees of Certaintyl
L, Very eertaln.
2, Falrly certainn
5" Rather uncertain"
4, Very uncgrtain"

Caee ]- Flrst-grade gfrl, Pereists Ín writfng ber nafte
wlth yell.ow erayon aeross her desk cluring clrawlng
Ieeeon every Élay" tA1ter¡natlveS A B C D E F" Certainty: L 8 5 4 ., u o

The tests on classoon proceelure set out a eeries of situatlons

and ask the person doing the tost to plck the best Brocetlure for eaeh

Eituatlon" Teste have besn erpandeti to lnclude the varlous subJeet

fielde of the eurrÍeuLum"

One of the beet hown teste for personallty 1s the Morris

Trait fndax t¿ (See Appendix, page176) This test ls eelf-applied,

wlth no time Llmit. It ís cllvided lnto five sectlons. Stle ftrst eoe-

tion d.eals with a serlee of actione which require the person takfng the

test to lnctlcaìe bfe attltucle towartl eaeh one, fhls he will dlo fn ter¡ûs

of lflres and cllsllkes. The eeeoncl seetion glveE a eerles of probable

teaeher comments to dlfferent ty¡les of puplls (eogn, bright ones, tlull

onee, ete,). Pereons taking tho test are aeked to tleelde to whom they

would clirect eaeh. renark of a l-ist of fourteen. Section three d,eecribee

a serles of actions which take plaee in cLassrooms and around any normal

sehool. Tb.e person taking the test is aeked to descrÍbe how he (or she)

would reaet to eaeh one" (Ïfould they find 1t amusing enbarraesin€, etc")

Sectlon four requires the oplnion of the person taking the teEt on a

t&!g., 
Bn46å.
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serles of aetions baseel on human behavlou¡, llhey exprees thelr oplnfons

ln terms sueh as, malways truerf, nusuaLly trueff, nrarely truett, ete" é.

portion of section flve ls reproilueed as a üeans of description:

For eaeh of tb.e following eeven sltuations place a croeE (X)
ln wbicbever ono of the six parenthesee woul-d represent -Uour
most natìrxal attltud.e.

I. If a teacher mentlonecl revfewing work every two weekg
whieh idea would probably oeeur to you?

1,(

å"(

3u(
4r(
5.(
6" (

The orly way I how to revfew 1s Just to
go over the work again,
For revlew it ls intereetlng to have men-
bers of the elass queetlon eaeh other"
Repetltlon lE eseentlal to learning,
Usually I learn something new when I review.
I like frequent ch.aneee to go, over ¡sork.
Repetitlonfstedious" o o ot

Sometimes the beEt way to'find out about a teaeher fg to ln-

tervlew h1¡n;" l\,lost Echoo1 systems have some forn of lntervf.ew with pro-

speetive teaehers before they hire tbemn Ee¡e 1s a portlon of such a fortl

SCEOOL DISÍRICT' OF THg CITY OT'

IIEPORT OF II{TIûBV]EW

Nang of applteant ..o..c. c eco o.oo. oo.oo oeo ôeo co o

Date "..co....o..o.o.oc...... o

FERSONAÏ.T$T
I HlgheEt.o.e '; High..'oe! ft{fddLe.ooo.! tow....'; Iorleet'.o.o!

1" Personal appearanee¡
Neatnessc ! o e o ; Attraetlvenegg. oo., ! Proper attireo o.o o !
Posturg..ono!

2. voice _ zTone"ecoo! ?iteh",..of Rate of speaeh.u.nøf

I511zabeth H" Morris, @ (BLoomington¡ Public
School Publ-lshing Cou) 8"6"

fueavis and Coope¡, .p3g-g!þ., Po50'
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the form also deals with Mental Healtb and Use of the Englfsh

Language. lhe lnterviewing officer is requlred to rate the eaad.lclate

on theee three fielcts" Spaee 1s provided. to eheck any faetore (Neatness,

ete,) 1n whlch the applfeant 1s dlefieient. Tbe in.terviewlng offleer is

also asketl to underllne tbe factors in whleh the appllcant exeels.

Q¡restlonnåires are often used to got tnformatlon from teaehere

when lntervlewg are impractieal o:r fmpossible. During the Reavle self-

clireeted survey of fllnnfpeg school-s the questlonnalre was used ertensively

to get teacherst views on varioue mattors trrertalnlng to the eciueatlonal

eyetorn" Intemiews would have aeeompllshecl the same thlng, but wou1il

havo been too elow and tos eostly.

Inveatories or l"iets of aetfvities aesociated with tbe teach-

ing aet a¡e often usecl by traf.ning col-l-eges to find out what the varique

teaehere ln traintng axe tloing to asseet themÊelves 1n their trainlng.

Such llste also help to glve teaehers or prospectivo teaebers some 1ôeas

as to tbe type of aetivitioe they ehould be taklng part Ín to lmprove

tbeir statue ln the profession.

Fupll growth is mentioÉed laet in the List of Balro Burton,

and Breueher, l,{any years ago tr¡ie0a1l stated the ease for the meaeure-

ment of teaehing sueeees Ín terms of thlE growth¡

lu fhe pupil 1s the eentre of gravlty or sun of the eduea-
ttoaal s¡retem. Teaehers are satelLítes of thf e süllo o o

2" All the Barapheroalia of eilueatfon exist for Juet one
purposê¡ to make deeirable ehanges ln pupils,

8u The worth of the psraphernalia ean be meqçured 1n Just
onq way, by ttetennining how many clesfrable eha¡gee they
mako ln pupils.
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4, Henee the only just baefE for eeleetin€ anil pro- 1

moting teaehere ts tbe ehanges made 1n pupils. " . o

He fr:rther pointecl out that teachers were sel-eetetl and promotetl

usualLy on their personal attributes, but at that t1¡ne (more than thirty

years ago) no one harl euceeecleð in tlemoustratlng that there Ìlae atry re-

latÍonship between desÍrable changes in pupÍls and these attributes"

ï{hat Mc0alL statect thirty yeare ago applles to a large ertent even totlay'

lhe eonetructlon of tests which will meaeure deslrable pupil

chango has been the work of many prominent ed.ueators for the past genera-

tion. Consequently, tbere are üany standartllzecl group or lndividual

tests whieir ara useû to meaeì¡ïe pupll gtrowth" Many are reliable¡ i"€u

they measr¡¡e consletently what they are suppoeed to neasurec lÍost of

these tests are obJoctlve ln that the marking of them cloee not requlre

any eubJeetlve Juctgment of the eeorer. lh.s main diffÍeul.ty with eo

many of tb.eee tests is that they measure only certafn aspeets of a eub-

Jeet:

Sven though tbe inctlvldual (or group) tests meot
stanclarcls of rellabillty or valldity" o .they may not
measure tbe whole product whieh is aime¿I at ln the sub-
Ject. Consfder for example, a test 1n mathematlee whlch
measures only certaln sklI1s. Tho obJectives of that
course nay state tbat the eourse ains to clevelop attl-
tudee, kuowledges anil sbills, as well as polÍEr to use
theee abilltles 1n problem sltuatione.ó

TJeua13.y this can be partly sol-ved by using a battery of tests

llÏiLliu*.ê., Mc0all, (New York: Tb.e

MaeMiLLan Co", 19å2) p. 150"

bepartnont of Supervlsors, gc.1e!.t-1!le
Prosrammoe (New York¡ Columbia Unlverslty, l9E4
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so that all aEpecte of a subJect are completely eovered. ünfortunately,

no battery of teetE wiLl eover a1l of tb.e fieLde of productfvity whieh

a teaeher may eultivate ln chlldren under hts lnstructlon"

In certaln llmiteð teets of abÍltty (sBell1.ngu readlng, wrftl.ng,

ete.) Ímprovement in pupil growth ean be aecurately nea,euretl. But growth

ln ebaraeter, persoråIity, tnterest tn a subJeet, mannersn etc', eannot

be measured by a etandardllzecl teet. .Ancl yet alL of these are desi¡abLe

BuBil growths, Perhape Boavis and Cooper have stated the only possible

answero üA more aeceptabl-e view of the matter would seen to be the aceept-

anee of pupll results, carefully measured, as partlaL lndlcators of teaeh-

lng effeetlvenees.ttl

v. What Teaehere Tbink of EvaluatÍon or Rqllne

In their cllEeueston Bamphlot on Teaeher Rating, the N.EoAu

reproduee a tabLe from one of their earlier reeearch bulletlns whteh

gives some laÌea of the teacherre reactlon to efflciency rating. ThiE

table, reducerl somewhat to eonform to the sfze of thl-. paT¡err appears

on the following Þage ¡ heaclecl 8able P,

Apparently the great naJority are in favot¡r of some system of

evaluatlon of teaehing effleieney. fhe most eatlsfied group are those

who are rated 1n their seb.ool systems as either wsatÍsfactoryrt, or flu.E-

satlsfaetotXrn" lhose who are not rated at all, wiLL naturally Look upon

this cleviee witb sone sueBleLon. Tbte appLles onl-y to the Unitect gtates,

slnce no sueb table exfets for Canacla"

heavis and 0ooper, -W!!g, p.1-01,
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TABÏE 8

SEOTTI,D TEACEERS BE GTVEN ffiFICIM{ì]Y RATINGS?I

'Based. on repllee of 4005 urban eLaseroom teaeherg ancl ?5å rura!. elass-
room teachers" Beported ln the N,En.A. Researeh Bul-Letln, rfThe Teacher
Iooks at PersonneL Atlmtnlstrationrn Ðecembor 1945, B,105.

vl-" Conclusione

The followlng argunents 1n favour of some syetem of teaeher

Reporting group

Pereent of teaehere indieatlng
eaeh oBfnlon

All
rated

annually

Those
on trlal
rated

No
ratlng
at aLl

0ther
opinlons

Ibom eitfes wÍth conparatf.ve
rating Eeale anil several
l-eve1s of efficlency

From cities wlth Funsat,ie-
faetoryrr or ftsetiefactoryn
ratinge

n'rom clties with ratings on
several quallties but no
single eomparattve seore

tr'rom eltles wbere no ratlnge
are glven

All urban teaeherE

Rural teaehers

64%

6Fj%

5L%

4ôlo

6ú/"

?o1É

zÙr/"

zgdþ

37f'

s7%

Zgf'

LW,

4/"

070

LLo/o

L1r/o

elb

tLl"

4%

s%

t%

2/,

gf"

eo/"

lNatlonal Ettucatlon AEsociation, Op,cfto, p.19o
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evaluatlon were preeented :

lo Promotlons and eal-ary Íncreases shorùd be glven to teachers

on the basie of abillty,

2o Promotion requfres some neans of Judging teaehers"

5. Teaching abllities of those on probatlon need meaeurfng.

4. A system of merit ratlng for ealariee ls on the fnerease.

5, Self-evaluation should be eneouraggd"

6o Aceumulated evidenee prevents unfaf¡ treatnent"

'lo The publfc wlsh the quallty of the teaehlng staff aesesgecl.

8" 0b.11dren neecl protection from weak teaehers.

The folLoçing arguments lvere presentecl in oppositlon to the

practiee of teacher evaluatlonl

lo lhere has beon a cleeline ln the general u€e of rating devfees"

&. Evaluation of a teaeher is often made by only one Bereonc

g" ÍIeachl¡g eonslsts of too many faetorE which have not yet beon

ad.equateLy measrrred by any neang.

4o Oriticism of teachers by rating offleers raises a barrler be-

tween these two grouBe.

ã. Teaehers often take critieism of their teaeb.lng ae pôrsonal

eritieism,

6u Evaluation clevlces are often conetrueted by adminietrative

offÍeers who heve lost toueh with the elaesroom sltuatlon.

Theee different arguments against a system of teaeher evalua-

tion were refirted as folLoÌYs;
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Itom 1u The deeLÍne in the uee of teaeber evaluatlon cleviees ls

probably clue to poor ratlng praetices.

Itens 2, 4, anct 5 are not condemnations of ratlng', but of Boor

rating pr€ctfoee,

tho finaL fault in Itenr 6 ean be eorrectod by the atlminlstratorE

tbemeelves"

Itæ 5. No one will deny tb.at at preeent there are ao neens for

aeeurately measuring many of the faetors aseoeiated wlth teacbing" How-

ever, ff a personaL flle ls kept on each teacher eontalnlng a reeord of

alL of the teaeberfe aetlvltlee, ft sh.ould help evaluatlng offieore to

Judge the teaeher ae a eomplete personø

fbus the erguments for teacher eval-uatlon outweigh tbose op-

posed to tt. Therefore 1t is a cteslrable practiee lh edueatÍon when

capied out effeetlvely. EvÍelence was provldeil to shovr that teaohers

in the Unlted Statee eupport this vlew"

Figures, bowever, indleate that formal evaluatlon of teachere

1s on the wane 1n edlueational syetens ln the ÏInlteû'Süates. In many

plaees where 1t hae been attomptecl, evaluation hae been tllecarcle¿l ae a!.

lneffectlve d,eviee. A review of the eriticiEms of evaluatÍon w111 re-

veal why. Each erltieisn points out a fault or eerles of faulte wh.fch

have ùefeated the attempt to use evaluatlon in an eclucatlonal system"

For evaluation to be effoctlve, certain basic prineiples must

be followeð. If they are not, tbe ratlng eyetem wtII fail. Here are

a few 1n review:
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(1) Before reting ie to be trledo teaehers and publte must be edu-

catecl as to ite rvorth. Past ex¡lerfenee has ehown that an evaluatton

programme eannot be foreecl on an edueational systen. Thls is e,qpecfally

true if fts purpose is not underetood. by all those ln the eystem.

(E) Wheu a rating systea is to be establfsheil, teaehers shou!-d be

glven a part ln preparing the devtces whleh wÍl1 be used for evaluation"

If this ls not clone, a feellng of boEtility can easÍl,y be aroused be-

tween atlmfnistratore ancl teaehe¡s which wfLl doon the plan to faflure,
(g) f¡e neasure to be usetl on a phase of teaching elroulct be ae ob-

Jeetlve, val1d, and rel,lable as t,hose setting it up ean make 1t, These

are diffleult standartl-. to aehieve. ïn effect, the d,evice must depend.

oa personal oplníon as little as possÍble; 1t must aetually measure

what it is supposecl to neasure, anå not eomething elee; and no ¡catter

how many uee the device, for the same teacher they ehoul-ct all get the

same result" This means that several asseeeors may be nçcessary to get

an aceurate Judgment of a teacher,

Since eval-uation Íe lmplementecl by prlncÍpal-e and other aiìnlnie-

tratfve offf.eors, much of tb.e euceess of sueh a progrernrne depends on them"

th.ere are eertaln precepts which they can foLlow to make their prt fn

tbe scheme effeetive,

First, they must try to be as ff,iendly as possible towarcls

those whom they must rate" îh1s wfll maice the task mueh easler" Seeonil-

ly, thoy shouJ-it ailopt a hetpful- and eneouragiag attltutte by startfng

with the strong points of a teaeber. fhlE wlll holp teachers to over-
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eome wea¡rlessee without losin€ self-confld.enee. Thtrctly, they shoul-cl

never try rattng eomeone on work which they ilo not hrow thoroughly then-

eelves. If they clo, teaehers will feeL that they are being subJecteil

to an uufair erltfels. Fourthly, they must be ae honeet about th.e

rating as possible. Rating officers wbo telL a teacher one thlng, and

report sonething elee to their own superlorE are defeating the purpose

of rating. The main pr:rpose of evaluation should be to obtaln lnfoma-

tion on a teaeher whieb will enabte the aôminlstratlve staff (ff neeee-

sary) to set up a remedlal Brogra$ne for lmproving the callbre of the

teaeherts work. Teaeb.ers must be given a true ptcture of thefr ablLfties

and ôefleleneiee" Fifthly, due aeeount should always be taken of the

actual teaehing load when Juttgtng teaehers" Some may have a much hoavier

teaehlng progrelrme than otbers, Thus they may not be able to do as

thorough a Job ln Inrtlcular subject flolels as othere wfth a llghtÐ load,

last, ancl poesibly mosb important of all, no Judgment ehould be macle of

any teaeher without sullBortlng evld.enee" To get thls evldence the ratfng

offfcer may have to spend a conslderable tlme ln a teacher?s claesroom,

Tble wllL preclucle any hasty oplnions belng formed wlthout a flrn basis

of fact'

îhe matter of what should be evaluated ls the obJeet of this

entLre study" At this Juncture evidence has been brougbt fo¡nvarct to

show that the teaching task has changed eonelderably 1n the last fifty
years. What was expeeted of a teaeher in the ea¡l-y days wi!.l not sufflee

today. The teacher ls erlleetett to clo more than teach in a elaesroom from
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nfne to four" These adclod cluttes bave macle the task of ðeelding what

shoulcl be evaluated a very dtfffcult one lndesd. Methods of attaeklng

thie problem w111 be deserlbed la later ehaBters"

Evaluatlon cleviees are of two kinds¡ (1) those wbich are

usetl dÍreetly in the cl-aesroom to Judge teaehers and thelr teaehfng;

(e) tlose whieh are useå anywhere to Judge teaehers and thelr eapabilf-

ties lncì1reetly. Arnong the former are: check lists and ratlng seales,

etenographie reports, dlarles, snecilotal records, reeording dlevices,

and measures of aecomBLishment after exposure to learning sltuattone,

Anong the latter ares intervlews, various clevlces to tleterrnine ebar-

acteristics and, eapabllities of teaehere, and a1l data rel-atlng to

training, ex¡lertenee, healtho baekground,, etc' Both ty¡ree of evtdenee

are requlred to give adnfnietrators a eomplete pÍeture of teaehers oa

their staffe. fhis will enable thern to make wiEe deeislons concerning

teaeher appotntment and cllsposal'

Deseriptlons of so Eany devleee reguire a eonslderabLe amount

of spaee, Søre of tb.ese teehniques are clescribed in mueh greater dotafl

than othere. Thls le true of check llsts and rating scales, whieh are

usecl more widely than other devfeee for teacher evaluatlon. It ie aleo

true of testfng Brogranxnes for teachere anci pupils. llhese are not only

wideLy used itevlees for evaluation, they aLso represeut the attenpt to

develop sefentifie means for teaeher evaluatlon. Thus it wil-l be seen

that the probLeme of teacher eval-uation aTe

solutlon ls qvailable.

very eomplex, and no easy
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4. CHROT{CIMGTCA¡ SIIRVEY OF SEI,ECütrD SI'ÜDTES ON

TEACHffi TAÍ"UATIOS CRITWTA

Intr oductfon

The purpse of this cbapter is to review some of the methoûe

use¿l to cletermÍne those qualltloe of teaehers and teaehlng whlcb. ehoulä

be in an evaluatlon eeheme. fhe suxvey covels the years 19Ê9 to L949,

and eonEiders only that materlal which was proeurable, for some of the

source material otr the subJeet hae gono out of prlnt. It is felt, how-

evere the material surveyed gfves an adequate pieture of the researeh

ôone in teaeher evaluatlon erfterfa. The studtes eurreyetl a¡e ae fol-

Iowe ¡

l-" Meaü.ts sum¡rary of studlles on qualttieE of merlt In teachere

up ttll 1999, and his o¡rn cb.eek-Ilst study on quaLftlas of merit in

good anci Boor teaehers.

2. Hartts atternpt to determino effectlve teachere! qualltles by

eanvaesÍng pupll opfnlon presenteil a new app¡:oach to the Broblem, For

this reason lt is ineLudeil" lhe book eontalning the orfginal study

was not available, but ¡trany exceLlent tleserlptions were availabLe¡ ancl

theee were gathered together to ileseribe liartts approach.

6n The Comrnonwealth Toaeher Trainlng Stucly was available in totou

The ffrst part of tb.is study deaLe with the qualLtles which are to bo

found in good teachers, Their netboè of deter¡ninlng thie and their

-4e-
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coneluslons Tr111 be reBrodlleoil.

4. Youlges analysis of rating seales used by elties 1n the Unlted

States to diseover what quallties !Íere coneiû.ered wben rating teaehers,

1s another etud.y on the same subJect. In the study there is a detalleil

deseriptlon of rating ecales. Thfs has alreacly been dlfseussed ln Chap-

ter II, so wae not lncluûeê fn this Bart of tbe study,

5. A large nu¡nber of teets have been ueed on both teaehers and

pupils to see 1f the qualftles clesired. ln teaehere eould bo measurecl

thls way. One of these etatistical studlee 1s reported, - that of Barr

aaù his assoeiates or1 Eomo of the echools 1n Wiseonsin. Thle methotl

represents another atterapt to determine quallttes bf teaeher sueeoss,

and deeervee nentfon,

6" Baxber notl.ced that there were a lot of actlvitles lûhich went

on in a elassroom between teachers and thelr pu¡lfls. She clecirled that

teaching quallties could be determinecl in part by observing tbis fnter-

play of eharaeters. These reLatlonships, Barter notÍeed, eould be

grouped under rleflnlte headlngs for purposes of evaluation of teaehers.

lhis etucly wilL be reBorted as another aspect of evaluation.

?, Part of the stucly made on teacher ,etlueatfoa in the state of

Micbigan d,ea1t icith teaeber evaluatlon. TLre recomnenclations of the

corunittee on this matter are ineluded 1:r the stucly. They represent

the co-oBeratlve findfngs of the teaehers and edueatlve offieers in tho

state " Their nl,tet of eompetenelesñ was eoneidered. to be a definite

eontributlon to the study of teaeher evaluatisn eriteria"

8o Tb.e onLy Manitoba effort available was the work of the eo¡l-
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mtttee on Teaeher Evaluation during the Reavis flr::sey of tbe lTfnnfpeg

sehools. fhie lnvoLved the sollcitÍng of teacher opinion on evalua-

tíon, by meane of a questfonnafre. It was includocl beeauee it Le a

local effort, anð the resuLte of the study are feLt by all nenbers on

the l{lnnlpeg staff who are evaLuatecl"

g" Beeeheres apBroach to the problem of teaeher evaluation erl-

teria was not a new one, bu.t it represented a bringing together of all

the studies eoneernlng pupflsf oplnlons of cleelrabLe eriteria tn teacb-

ers. From these he Eet up his o¡vn standard for teacher evaluatlon'

This reaclfng was lntrodlucecl beeause 1t representecl a mod.ern approach

tc evaluatlon in termE of behavlour of teaehers toward pup1ls"

The value of these studtes wÍlL be sunmarlzed at the entl of

the chapter but some lnterim eonelusions follow most etudiea presented,.

lhe_Stuclies

Up to the yaar 1989 Mead lnfornE us the reEeareb on good and

poor teaehers hacl been earried on ln one of these five ways: 1) Juclg-

mente of puplls as to qualitÍes of teachers by whom they bad been taugbt;

2l Juctgments of eehooL offlcers eoncerning the teachere whom they hacl

suBervieed; 5) qualttles of toaehers analyzecl from Lists eet up by

plaeenent bureaus; 4) problens anci dlffleuLties oneoubtered. by teaehere

themselves aet a meatrs of identlfyrng clesirable teacbers; and 5) various

other studies repreeenting a combination of one or more of the above ap-

proaehee to the problem,

The flrst three of tbeee approacbes are roeordecl 1n thls artf-

cle by means of descrlptlons of eone of the etrlÉlies carrlecl on by earlfer
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lnvestlgatorso -{ratz, Bfrd, Davis, Book, antt Knlgþt al-l publlsheil

stualies based on the opinlons of pupils eoneerning their teaehers.

The youngest eehool group whoee oplnlon wae solÍcitecl was from a Grade

2leve1 (ln Kratzts stucly). lhe oldest gtoup was from Normal School

girls (1n nfrdte stucty). lbe numbers lnvolveil fn theee stuclles ranged

fron 600 to well over 151000 studente"

0f Lbfehtts study Mead reportel

Puplls wrote on a sheet of papor the names of alL tbe
teaehers tb.ey had ever had," Tbey were then inetrueted to
eeleet the best one from the group, then the next bestu and
so on ln deEcending order. Pupils in the seventh and ofghtb.
gpacles and in the htgh sehooL macle the Juilgnentel Knlght
thus seeured a general merlt ratlng of teaehers"'

Beudlger and Strayer worklng together set up a quality list

from the suggestions of some ?,6 prlneipal-s and supervieore. C1-app also

set up a llst of ten quallties frorn the eane type of souree. This }let

was then userl by superintendents and prlncipals to rate thefr beet

teaehers,

Osburn seeuxeê blanks from appointment bureaue or conmittees

of over lO0 instltutions (including uormal eehooLe ard unlverelty bu-

reaus), From this, a I1sü of twelve qualities vsas cleveloped..

fhe results of these elght lnveetlgations are euünårized. fn

tabular form on page 46, I'orty-for:r qualitlee are mentloned 1a the

elght etudies. lhe etudlee tbemeelvee epan fro¡l 1896 lfratz), to J.9Ê5

(fnteUt), It 1s diffleult to find very much agreemento particularly

lA, Ru lvlead, nQuatrlties of Morit 1n Goocl and Poor Teachers,ñ
foursal of Edueattonal Beseareþ, XK (November s L92'9, p"l?AL"
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concerning rsnklng. Klnd.ness oT Synpathy is tb.e only quality given the

seme rank by nore than two Ínvestigators" It is ranked firet in order

of mertt 1n three out of the four studLes ln whleh 1t ie mentlonedo

Possibly the only noticeable agreement is in some of the qualf-

ties eboeen, ftrere are eight qualltieo which oeeur 1n at least four of

the studies. Theee aros Personal Appearanee, Soeiabil.ity, Neatnees,

Kfnd,ness or Synpathy, Sairneee, Prep,aration, .Abtltty to HoLcl Interest,

and. K:aowleclge of the SubJeet. Therefore one may aasume that at leaet

half the Ínvestigators agroe on the ehooelng of these as quaLitfee of

merit. Fhey do not aeree on how theee should be rankeil"

Mead ancl hfe aesoelatesu uslng these earlÍer works as a baee,

eonEtruetecl a check-l1st of qualftj.ee whÍch tbey felt shoulil be founil

1n goocl teaehenE, One hundred and. flfty-eigbt ltens appeared ou thls

list" Theee were cllvidecl into five areas¡ ltems of technfque or methoû,

Itens of soholarehlþr ltems of Brofeselonal intereet, items of eonmunlty

relatione, and. personal qualltieso

Forty ltems are llstecl uniler tecbnfque or methode. Theee 1n-

eLude; daily Ieeson preparation, clrlLlrrevfew, quostloning, use of teets

and examfnations, ea:re of suppllee, etc. Siualltles of sebolarsbiB con-

talns fourteen ftems, and lteme of professionaL intereet has twenty-four"

PersonaL quaLities eontafns a list of slrüy-four ltsns" (See Table 4

on page 48 for the lis,t of tbeee qualities.)

Eo determlne if these qualftiês were aserocfated wlth gooil
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T.ABT,E 4

f"Itr' 0F TEACruR qUAI,ITIE$ USED BY MEAD-

I, CLeanllness in person ancl h.ablts
2, Co-oBeratlon
5. Oourage
4. Ðecislon
5o Enthugiasm
6, Expresefve eountenance
7" Gooê foll-ower
8. Ooorl loser
9" Goocl mtxer

10. Ideallem
Ll" Induetry
18. Inltiattvo
I9" Intelligence
L4, Leadership
14q. open-¡olndedness
L5, Loyalty
16, Ìfanner
1?. Modeety
18, NeatneEs
19. 0ptlmlsm
Ê0" PerÊlstenee
21" Personallty lfkeabl-e
82, Poise anil earriage
25" Presenee eonmandlng attentlon
24" Beltabllity
?5, Reserve and dlgnfty
86, ådaptablltty
27. A1ertneEs
&8, Sense of orcler
29, genge of humor
50. Seaeltive to soclal Broprleties
9å. Sy:npathy

õ5, lactfulness
54. Vlgor
55" Vlvacfty
56, Volce
5?o Ádrtrese
58, Appearance
59" Good mental and phyeical health
40, Sense of Justiee
41, Fower
4Ê, Taete
4ü. ludielal sense
44. Love
45" Effort
46" Klnilnees
47" SeLf-rellance
48. Self-eonfLdence
49o Fromptneee
50. Í'aith
51, Patience
52. Frlenelehip
55. Interest 1n others
54. PolftenesE
55, 0heerfulness
56. Fir¡rness
57. Vltallty
58" Falrnesg
60o Integrity
61, Self-eontrol
68. Resourcefulness
65, Gootl nature
64. Reverenee

teaehere, eheck llsts were distributed to principals, superintendents ancl

supervisore" lhese peopLe were asked to uee theEe eheck lists on the best

teacher they had under thoir supervlsion, and al,so on the worEt teacber
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they eupervlsod. The aetual eheeklng was to be clone from momoryn not

by obeervatlon. It was felt that ¡shatever eoulcl be ræembered about

e teecher some tlme after observatlon woulil be a more poeltive record,.

Eaeh of the lteure was to be eheckerl ln one of threo wayso

If, 1n tbe oplnlon of the eupervlsory offleer, the ltem wae a promta-

eut feetor ln a teaeherte work, lt was cbeeked with a tt / Ìt mark, If
the lten eoulcl be fcl,ontlfiecl aÊ bolonglug to a teaeher, but waE not

Bromlnent, 1t was checked witb. a sr - tr mark. If the item was eon-

eiderecl to be abeent, Ít was to bo ehecked wlth a r? n r¡ mark, Lfets

were eonpleted for a total of L50 teaehers¡ fron elementary sehoole,

high eehool-s, and, mtseellaneous sourees. 0nLy PI of these were claesl-

fleil ae poor teaehers. It le obvlous thea that Eome of the eo-eaLled

woret teaehere wore not oonsltlerecl to be poor teaeh.ers,

One sma1l group aetually eompletett the cheek-Iiets by lntery-

viewing suþerylsory officars. Eaeh opinlon that the offlcer made hadl

to be supportetl by eonerete evidence f¡om a teaeherrE aetlone, CIbeck-

llets for nine teaehere Ìvero eompleteil thts way. the clata obtatnerl

fron the erea Items of Oonmuntty Relatlons wltl be reprodueed to Ehow

how lnfomatlon wae handLedl, Tho term, nndlee,Itt, refers to the nLne

eheek-liete done by lntervlewlng the suBervlsory offleers coneernlng

tbe teaehers belag appralsedo ilPf, åeelgnates the Boor teachers,
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TABI,E 5

RET/TION OF ITTE TEAOHER TO rJiE COIüMUNT1Y

ReLation

1" AclJuetment to boartl anci room o c

2" Courtgsy to patrone o.oooroc.oo,
5, Wlllingnegs to co-operate

wlth lntroDS o.ôo.e c,clo.oreco
4, Underçtanctlng of pollcy of

sehool towards 1Þ eonnurnity o

5" Partlclpatfon ln eornmunlty
aetlVitigs .".. ¡. eec, o,.c o. o e

6u Ïiar¡aonlzÍng with best moral
gtandafcls o. o o oc.. ô oo oo. oo o oe.

?. HanorontzLng wlth best soefal
standarcls oe. o . oo c oc o... c. û.o.

Use of taet ln loeal politleal_
mattgrs ooo o E eoo oo or so. e o o oc øo

Uee of tact in loea1 religious
mattgfs ooerocscoooo..c.oûôooo

Use of tact ln relatlon to
gOSSip .e c Òo.c c.. oro. ec oo orúo.

Diseretion 1n eonvereation
with patfoIls cû o...co o.c o oo eoo

Avoidanee of aroueing anta-
gonlsm by other causo tban
thosg above ooo o. o.o.oc o. ooeâo

Ahfllty to s¡reak bofore
eoEnrDalty audfonces o e o ooc o o o o

Buginggs rglatione òcoo o eco.oe oo
Oo-operatlve work with loeal

Libra¡igs coo ô o o o.o eo o o oc oô oo o

Partielpatlon in connunity
f6ú' eatlOll8 o.cco e o. e,... c c c ¿ ô

Types of teaehers wfth these
I

x
x

x
ô

Ã

:r

x

x

a

o

10,

LI"

TA,

19.

L4.
15"

IÞo

x

tr
x

'10

50
14

NOTE; .Among 40 elenentary teaehers, 10 relatíons are outstandÍng; among
50 high-school teaehers lo rerations are outstand.ing, ete,

t&åg, 
Po856 '

q
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Fron the table, lt wlll be seen that among the poor teaehers there were

fewer quaLitiee of merit whlch were outstandlng, On1y flve rel-atlons

with the commenity were outstantting Frnong tbe twenty-one poor teacherso

Si¡lilar results wôre obtaíned ln th.e other four areas anal-yzed. Poor

toaehere were outstaading in only four ttems fron the forty LiEted.uncler

methodls. Threo of these involvad matters of routlne management. lIuûer

qualftles of sehoLareb.ip Boor teachers were outstandiog in two lte¡re (out

of fourteen); general- lnfonnatfon about the local communlty, and know-

Ledge of the rules and regulations of their own echool systems" A simller

pattern appeared ín the area of professlonal interest. 0f the twenty-four

items listed, poor teaeherE ï¡ere reported to be etrong in onÌy three of

thern,

fhus 1t was found that almost all- of the qualities of merit

were outstanding in teachere who $tere consldered to be good by tbef.r

supervfeory offieers. It was also found that very few of the qualltles

of morlt nere eonsidered to be outsta¡cling in teachers whom tbe super-

vieory offleers judged to be pooro Ths eonclr¡sion whieh naturally fol-

loweû. was that a gooû teacher wo¿Id b.ave more of tb.ese 158 qualttfes of

merit to an outstandlng degree, than wouLd a Boor teaoher" fb.erefore

the constructed. eheek-llet did coataln quallttes of merft whfch woulcl

be outstandiug in good teaebers" nheee qualltles or eriteria eould be

used as a basis for teaeher evaluatfon.

fhe nerü study, by Hart u lavolveil the method of pupll Juclgrnont

of teaeher qualities, nentioned by liiead" Hartes study was lncludeil because

It afforded the most detalLed description of thie methocl"
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Ifart sent a questionnaire to some 101000 hlgh sehool seniors

ln slrty-six hlg!. seh.ooLs eeatterecl througbout the Unlted States. The

questlonnalre eontained thege querles:

Considerlng all of the teacbers you have had 1n higb
sehool thÍnk of the one you have likecl best and, without
mentioning the teaeherrs name wrtte down fn the space
below as aecurately as you ean your reaeon for llklng
this teaeher best. CalI thls teacher, tfTeaeher A[, Note
that thfs is to be the toaeher you llke best, not neces-
sarily the best teaeher. (Space fe provided for an ade-
quate response. )

Now think of the one you have liked least of aII, ancl
wrfte down as aeeurately as you ean reasons for not Llk-
ing this teacher. Call thls teaeher, nTeaeher Zno

(S¡nee ls providetl for response" )

Ir

2o

3, I'fas the teacher you
that is, the one who
l¡Ías t$eacher Zrt the

like beet also the beet teacher;
taught you most effectlvely?.

best teaeher?

4" If neither HTeaeher Arr nor nTeaeher Zrr wag the best
teacher you have had, write down as elearly as you ean
just how your best teaeher differeËl from trTeaeher Aflo
Cal.l thts teacher, üTeeeher Ïilr" trTeaeher EË illffered
from nTeacher .Atr 1n the foltowihg waye: (Spaeo ls
provlüeit for reeponse.)

5o Counting aL1 the teachere you are now having vsork with:

many are noro llke ttTeaeherlil than ttÎeaeher Erf?
nany are more like s"feaeher Zff than ftTeacner 8ã-

Torar 

-iIn all there were 5r?35 bigh echool senlors who replled to the

questionnaire, llbe regl¡onses to the first two questlons are given in

tabular form (eee Table 6, page 55), There were forty-three ctifferont

reasons glven for lfking toacher A best and thirty reasone given for

llkfng teaeher Z least. Th.e resuLts can be eombÍned to shor¡ the most

aJ $ow
o, .hrow

IBor, Burton, and Brueclo.er, Op"eÍt., pB,g68 , g63o



-53-

TABIE 6

SO}fE FEÁSONS FOR I,I¡CTNG WTEACHER .9.1I BEST, &}ID FOR TJKTN-E fiTEACTìEB

Ztf I;EJ.\ST, B.AS$D 0N BESP0N$ES T0 HARTTS QI}ESTIONNAIBE r

Teaeher A Teaeher Z

1o Helpful wíth work, expLains 1" Cross, crabby, losoe tsper
eloarly

2o CheerfuL &o Not hei.pful with nork
5o Companlonable 3. Partlal, has pete
4" Interestecl in pupils 4n Superlor, aloof, haughty
5, [rlakes work lnteresting 5, tr'lean, unreasonab].e
6" co¡imands respect 6u unfafr ln merking and gracllng
?n Inpartlal ?o Inconslderate of pupilêe feelings
8u Not eross, grouchy, sarcaetÍe 8" irTot interesteil in pupits, cloes

not understand thom
9" YJe lea,rned the eubJect g" Unreaoonable aeslgnments artl

noneworK
L0, ?leasing personality 10" Does not co¡nmand resBect
11, Patlent, kÍnd, syæpatb.etle Ll" Ttoes not stlck to subject, talks

roo nucþ
1.2" Fair fn marklng, grad,lng Le" We dfd not learn shat we were

tests supBosed. to
19. tr'alr anel equare I5. DuIl, stupid, uninterestfng
L4. Yüork must be tlone pronptly L4" Too o1ô

and proBerly
15, Oourteous to claes I5. Not falr and squaTe in Bupil

deallngs

slgrrifleant reasons glven by these hlgh school puplls for their l-lkee and

disllkes. The reasons gfvea ln Table 6 are the flret fifteen given by the

pupfls, in order of ranku

Tb.e table shows that lack of the quallties which made teaeher

A ]-ikeable were the main eause fos iltsU.klng teaebex Z, Therefore qualitiee

listed under teacher A eould be taken as eriterla for euceessful teaehing, -
et least from the vlewpoint of hÍgh echool stude!.ts. Eaeh of these ltkeaþle

t$q., pp,563 ,364"
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qualltlee deçeribed, the behavlour of teaehere tn the elassroom" Eart did

not shot¡ that pup1ls ean bo pretty aeeurate juûges of teaehers, Thls was

tlone by later tnvestigatore. (See pageBÐ. However, thls study presented

a ehallenge to téaehers which has not dimi ehed with the paesing of tima.

Ït also gives us a eet of evaluatlon criterla for teaebers based on their
behavlour in the el-assroom" Beeeherl gives a few of the responses eent in
to Hartts guestlonnalre by pupils. It night be a good idea to reproduee

some of them here:

. I llkeù teacher A best because be lsrew e:ractly what he
was cloing all the time. He very seldom made mfetakes and waE
arways eonsiderate 1n arything being dieeuseed.. He had eom-
prete eontror over his pupils¡ vet everyone liked hlm. rf a
pupll askecl him a questlon he would aneiwer it fulty and ex-
pLain everythfng, lf he thougb.t the pupil was fntereeted, He
ha¿l mueh patienee wfth tbe puplls and no one was afrafd to
aek h1m anything - b.e was more of s tlp¿ltt than a rtbosglro -tle
was vely falr ln grading students and no one ever eomBlained.2

rn contrast to this we have one aceount of a teae]ner zz

Teaeher Z leeturetl aI1 the tfme llke a pbonograph recorcln
courdnct keep ord.er ln tb.e classroom. É{e eoultt put anyth:Lng
over on him¡ even make him berlEve that he haclnf t given us
an aselgnrnent. He was htgh-hat. Oarled on eertain few arl
the tfm.e. lïhen eomething fr¡rny happened, he wourd mgke funny
faces to keep from Laugluing, T[hy couldntt he 1augh?o

One examp'ìe should be given of a teaeher H, who was supposed.

to represent the best teaeher the student had, if Seacher ¿. clid not fill
that capaclty. Here 1t le:

Ðwight E" Beeeher, The Evaluation of Teaqhing (syracusor
S¡rracuse Unfversity Press, 1949) B,5?,

Þ&1g., Þ.58

5&ig,., p'60
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She does aot make me feol uneomfortabl-e in her elasses and
at all tÍmes I feeL free to e4press my own ideas and to ask
questlons. I also I1ke very mueh tho way she speaks to me ln
tbe eorriclors. No matter how big of a humy she is in she aL-
ways has tirne to epeak. She seems more of a pal to me than a
teacher" She.ls not eas¡r in her grading' She has good orcler
in her elase,l

Hartts study aetually had L1000 of these reeponÊee printecl

in the report ltself. Onee agaÍn, one is struck by the shrewd lneigþt

of the pupils coneerned. It should be explained, that the ldentlty of

puplle and teaehere was kept secret, so tb.at aII judgnents were made

1n strietest eonffclence"

Turning from Ïlartrs study of teacher qualitlos, r¡e next come

to the Commonwealth feacher Training Stuily" This was a higbly organized,

thorougbly flnaneede proJoct to ctetermlne (ln part) t¡.e tralts most

essential for sueeess in teaehing tbe varÍoue gracle levels.

The Commonrvealth Teaoher-Training Stuily set out a master liet

of teaeherst trafts. Ninety-seven different people were later:viewecl

to diseover what they bel-ieved to be tbe traits mosü eEsential for suc-

eeÊs ln teaching the various gr€Ae levels in dlfferent ty¡res of cornmunl-

ties. Ineluded 1n this large grollp of peoBle weret admlnlstrators (41),

teaehers le'î), parents (14), pupll-s (f0), representatives of teacher

agenel-es (5), professors of eclucation (2). In the lnterview thoee being

queetioneû were asked to give examples of the trait ae erq)reseed by

actlvlties whieh teaehers would exlribit, From this,81800 actions fn-

dieating the possesefon of traits were obtaineû," Teaeber levels ln-

elucted: High scb.ooL (both Junlor and eenlor), Intermediate (Grades three
T* Iþig' ,P.59
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to si.x) , Prlmary (Eindergarten to grade two) , and Rurar schools. riere

is the queetlon list on high sehool- teaehers:

L lïbat are the fuaportant qualities that a hfgh sehool
teaeher ehoui.rl possese? Holq are they shown?

2o (a) Tnint of the best teacher anong al1 the high eehool
teaehere you have ever lcrown" Why fs he or ehe the
best teaeher?

(b) Dfa he (or she) have any bad quallties? i-fhat were they?

3o (a) Tnint of the poorest teaeher you have lsown among your
eo-workers. tThy was he or she so poor?

(¡) pia he (or she) have any good qualttles?

4' Can you mention any traits that euceessful teachers neecl
in higb. echool more than Ín grad,e echool work?

5" ïn respect to what pereonal traits d.o suceessf,ul women
teachers differ from srceessful men teachers?¡

Twenty-ono juitgee *traaelatecltt the arg0o actions fnto tralts"
The meanings of tralts were then deflned by taking four different ille-

tlonarles (New standard., websterts rnternational, oxford, and century),

and uslng tbe d.efinition agreed upon by any three of the fouro '¡lhen

this ¡sas completed thore were 88 traits deflned. $ueh a numbor would

bo rather impractical for ordinary use. A sBeelal etaff was asked to

combine as ma,ny of these traits with elmilar meanlngs as they could"

This operatfoa (hlown ae trtelescopfngn) was earrled out with the id.ea

that about &5 wourd be a suffieiently rarge number of traits to be

handlecl by teaeher-tralning instltutes.

rW, Ì',¡o Charters and Douglas Tlaples, The-lggnnen8Cglth Teaeher-
$gf+å39. Stg&, (0hlcagoi The üniversity of C 

o
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EABLE 7

IEA,TTS OBTAT}EÐ ON iiMA}TSÍ*ATIOSI'I IN THE SOMMON{ÍEAI,TH
TSAGTffi STTIDTI

1. Aeeuraey
2, .Adaptabllity
5. Alertnees
4, AmbitÍon
5. Animation
6, Appreelativeness
f" Approaehabillty
L Attraetive persoaal

appearenee
9" Breadth of thterest

10" Cal rnnggs
11" Carefulness
1?" Cheerfulness
15, Cleanllness
14' Consltler.atenees
15. Consisteney
16. Conventionality
17, Co-operation
18" Courage
1-9. Courteey
80, Decisfvenese
?1, Ðefinitenese
På" Dependability
23. Dlgnity
84. Di-oeretion
25" Dlspatcb
26. Enthusfasm
P,7. Fafrness
88, Filmness

traits for five types of teachers¡ senior

lntermecliate grades, kindergarten-prfmary u

56. Open-míncleclness
57. Optimlsm
58, 0riginaLfty
59, Patieaee
60' Perseverance
61" PleasantneEs
6P. PolEe
63. Progressiveness
64" Punetuality
65, &rrposefuLnees
66" Refinement
67. Reservo
68" Resoureefulnese
69" Seholarship
?0. Self-confidenee
71. Self-control
7å" Sense of humor
?3, Sinplteity
74" Sobriety
75. Soclabtltty
?6" Spontaneity
77. Sy:orBathy
78. Tact
79" Thoroughness
80" Thrift
81" Uneelfishness
8Ê. Toice (Bleaslng)
8õ, ftittlness

high sehool, junior high scbool,

antl rural- sehooLs" The adninls-

After this, twenty-five ad.minfstratore were asked to rank theee

trators represented fourteen states. Seven of thæ. were elq)erleneed prl-

nariLy fn elementary schools, anal eighteen 1n eeeondary sehool-s. $ix of

89,
500
91,
82,
Ð11"

940
'zE

56"
97"
58,
59.
40.
4L"
42,
45.
44.

45.
46,
47"

Fluency
Forcefulnese
Soresight
Franhless
Good Juclg¡nent
Good taste
Health
Helpfulness
Honesty
Imaginativenees
Independence
Industry
Initlat ive
Insight
Ineplratlon
Intellectual

eurloelty
InteLlfgenee
Interest (comnunity)
Iaterest

iBrofessional )
48. Intereet (pupil)
49" Klndlinees
50. Lead,ersblB
SL l,oyalty
52" n{agnetlsm
55. Modesty
54. Morallty
55" Neatnese

þ1, pp"64r65'
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the administrators were superlntendents; four were fnstructors fn

teacher eollegesi seven were prinelpals; two lvere supervlsors of speelal

subjeets; two were state department officials; and four had no speelaL

elasslflcatfon"

These a(lministrators were asked to rank the twenty-five traits

in cnder of their importanee in the judgÍng of the five types of teaeh-

êrsn This was eoneLated sith the rankings of twenty-five teachers

cturing the course of the study. The eoefficient of eorreLatÍon between

th.e two sets of rankings was found to be so higb ("861), that the Judg-

ment of the adminÍstrative offieers wae considered valid enough for the

stud,y. It had been planned to do the same for other groups, sueh as

parente, etc,, but this was not considered- necessary after such a high

eor¡e1atlon was obtained. Th.e ranklng by the adninistrative offleers

tben, represents the rankfng for the study,

Thls neans that for a trait sueh as Adaptability, the admln-

letrators gave ihe followlng ranksi 1) in Brrral Scbools - of flrst

importance; 11) tn KinAergarten to Primary Sehools - of slrùh lnapor-

tanee; itl) fn Intermediate Scbools, ancl iv/ 1n $enior Hlgb Schools -
the eighth most rmportant trait; antl v) ln Junlor Hlgh Schoole - the

tenth most fu¡portert eharaetelistic" It sb.ould be noted 1n passing that

th.e nteleeeopedñ traite were not all repreeented on the orlglnaL table

by one word" Space l-initatlons macle it aclvlsabte to use only the main

word 1n the foregoing tab1e"



-59-

f*BtE I
RANK - LIs*f OT IIIELESCOPEÐtI 1TEACffiRS' SRATTS DONE

BY AÐMINISTB.NT'OBSI

Traite
Rank for Teaehers of

Senior
Tfc

trunior
ïfc

Inter-
ned.fates

Kilg,
Rrim"

Eural
$clrool

1" Adaptablllty c o ô' c.o c.
Ê" Attractiveness o. o. ôo o

5" Breadth of interest ôc
4r Carefulngss o oooo ooo oo

5. Consfderatenggs ooo ooo
6" Co-operation oo,ooocoo
7" Ðependablllty ooooooo o

8" Enthusiasm rocoooo ooo o

9. FIugneS .t.þc oo oco. o oc

L0" Storeefulngss o o oooôoøô
lL. Good judgment .c,ôoooo
1&' Ilealth ". "c c.ooo c ooc ooô

I5" Honesty'" oo. o oo o' ooo o

L4. Industry .ooe.ecoooc o o

15" Lgadgrship . ccc.o..eoo
16" lrfagnetlsm .. o.o o. oooa o

].7r NeatneSS ococoo..ôo ooo

18" 0penmindetlness ôo c.coo
19" 0r1gÍna.11ty . o. o ococc o

20. ProgreÊsive!.ees cooc..
Pl. Promptngss co o"ooooeo
22. Refinement o¿ oa o sø c.o o

29. Scholarghip . o o. ooo'oo
P4" Self-eontrol e. e o e. c eo

25. Thrfft ooo! oro oeoôoooo

I
L7

L
1L
T?
11
L4

26
5
z

16
7

L9
4

11
20

o

z2
g5
Ê1
14

2
25

IO
L4
10
l_g

B

v
19
4

a4
+
I

L6
LE
I
?
4

Lg
eCI

22
23
L4
Ê0
16

2
a5

I
I

11
I
I

'la
L6

2ã
Ie-

3
LZ

7
L4
19

15
2g
16
22
20

2
8t

5
24

o
10
15
L4
I

16
L'l

2
îß
I9
4

L0
I

Lg
2L

g

4
'î4
LE
zo
Ig
I

a1
6

25

1
15

2
LE

6
6

t5
11
25
Lg

4

I

L'I

o

18
22
L9
2a
2L
1s
20

o
in

As a matter of faet, tbe ntranslatedft traits and trait aetlone

repreeent an enormous amount of work, oecupyln$ soüe tlqenty-one pages of

the monograph aloneo lach trait is deserfbed in el-aborate detall. One

b,¡u, p,18.
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example shouLd suffiee ae an expLanatfon, The trait Good Judgment hae

about the highest ranklng 1n Tabre 8" Here fe ite deeeription, whieh

cor¡1d eerve as ân aid to teaehers tn trainine;

Good Judgnent:
a) Gives gooil reasons when he advises that a plan or

project shoulcl be tliscarded"

.b) Waite until ehildren are eal¡a to talk thlngs over
witb them"

e) Does not think that teachers are superlor to others,

tl) Ðoes not try to check up on every Littte thing that
does not coneern him,

e) Ðoes not spend too much time on non-eesentials,

f) Makes an effort to know eonditione baek of a
eituation.

g) lakes crfticiso in the rlgbt splrtt"

h) tfears elothes that are appropriate for echool.

l) Dfstingulshes effort from seholarehip,

J) Seee good tralts in people who are not soeially
ref inecl"

k) Seeks oplnlon of head of d.epartment about changes
within the delnrtment.

l) Groups etudente aecording to abíl_ity.

m) Does not give Buplls too many Llbortiee,

n) Dlettngulshes between good entl bad work.I

Thie study estabLisheat tralte or qualittes whieh teachere re-

qulre for sueeese at any ecbooL level" These tralts were basecl on the

exBert anarysie of a wido variety of optnfone on eueeessfur teaehing.

h!.U,, p"838"
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Somo of these qualitfes were consldered, to be more lmportant than others,

fre ty¡le of school (Hfgh Seb.ooL, Rura! Sehool, ete.) was a lerge faetor

in determining this relative lmportance. To aid teaeher training, every

suceessful teaching aet assoelated. wlth eaeh treit was also describeil.

fn another work pubi-ished at about the same tlme, Young pre-

sents an extensive study of teacher rating scales ln different Ameriean

clties. In moet caseg these seales we¡e used. to determine the teaeherrs

plaee in the salary eehedul-e,

fbe lntroductory re¡narks polnt out that the devel-opnrent of

measuring and testfng programmes ln eclueatlon, ancl the fnfluenee of the

ebfld-centred. sehool-, trhave ehifted the attention of oûueation from the

teaeher, the subject matter, or the method of inetruetion, to the child,rtl

To T'oung, tbe basis of any rating plan should be nteaeher aecompLishmonts

as measurocì by subjeet-matter test results, pupil activfties, co-oper-

atlve atmosphere, creative work, and self-control,nP

Thirty-eight teaeber ratlng eealoe were studied from different

eltiee in tbe United Statee" lhe factors found. on theso Eeales Tvere

tabulated by Young, Tb.e frequencies of eaeb. faetor were also Llsted.

This lras then eompared with two similar studles (see Tabi.e 9, page 6å)

made in 19P5 (tenyeare earlfer), and 1n 1915 (twenty years earller),

It is interesting to note the changes wbich have oceurued in twenty

IY6oog, The Ad+lgiatrat,i,on of l{orit-ÍVpe Teaebers' Salary
SeheduLes, (New York: Colr:mbia üniverEfty, L93,3) e pol5o

*æ, 
Pn14.
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TABTÆ 9

FACTORS TNCLI]ÐED TN TETRTY-EIGIIÍ' IEACÍIER
COX/FjBÐ 'IïITH SruDIäS BY KNe AND

PÁTIlq.SCAÏ,ES
BOYGE'

!'actor

Teehnf que of lnstr:uetion
Co-operatlon
Personality
$cholarehip
Classroom management
Teaehing reeults
Frofessional attitude
InfLuence upon charaeter

of pupll"s
Iieal-th or vitality
Class dlEeiBllne
Initlatlve
Attentton to details of

eehool businose
Daily preparatlon
Frovieions for lndividuaL

help
Conmunlty llfe
Belations witb. patrons
.A.billty to iutoreet puplls

in v¡ork
fra¡nrovæ.ent
fuilgnent
Exeeutive abll1ty
Erüra eumtcular activitiee
K:nowleilge of co¿rge of etucl
GeneraL intelligenee
AttentÍon to iluty
Partf cipation ln edueationa

¡r"gggç{'za:! {_pne

Senee of humor
.A-daptabtllty to work
Sehoolrom atmosphere
I{raowledge of eurreat events
Uee of edueatlonaL reeeraeh
Soelal balanee
$oeial- serviee
'rlaLuo to sehool system
Abfllty of puplLs
Va1ue of vaeatfon erperlo

antl traveL
hmise of suecess
Years of sewLce
Convereational abf lity

Boycer s
study##

60
60
40
64

16
g?r

ã-,
98

26

Frequeney
thie study

g7

w
44

aã
%'
24
2Å-

t6
16
L6

L3
Ig
18
11
I
I
7

6

o
o
5
+
4
4
8
4

3
2

a
I
¿
I

9?
90
e7
oÞ
65
65
6g

34
%
g2

a9
24
2L
18
t6

L6
L6
1s
11
11
I1
I

Ð

5
a

?7

96
52
86
56
62
58
5V

å8

::

1 
" , P'54 /Å',iua" 1n 19P6 íh¡,¡øae in tgtb
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year€. The earlier scales eontained faetors whieh would not be too

iÌiffieult for alinost anyone to observe 1n the elassroom. The later
ecales show a trend towarcl tbose faetors which can only properly be

observed by a person with some training in the teehnique. The earller
forms tend to rate the teaeher on what goes on in the elaesroog" The

laet forms (ln particular) are movlng out from the four wa1ls of the

elassroom to judge the teaeher,

A eloeer serutlny of Youngfs table reveaLs some other pertf_

nent faets" Thero is no mentÍon of how many scalee wero ueed by Boyee

or King in thetr analyses. slnce rating ecaLes reachod a popular higb

in the thirties, they like1y analyzed fewer than young. Nine factore

were mentioned ín the lglS anatysis. Yot ten years later this had only

inereasecl by three faetorso Thus very littLe wae added to the 1ist in
the ten year porlod from 1915 to 1945. This eould inctieate a lack of

lnterest fn ratlng seales ln that Berfod,

From Boycets 1gr5 study, Diociprine ïras the onry faetor eom-

mon to the ratlng scalee analyzed (it ç.as found ín ggd/o of thsn). Tech_

nlque of Instruetion and Personallty were the only faetors falrLy eom_

mon to the seales analyzed by King ln Lgp5. youngrs analysis produced

only three factors conmon to ¡aost seales, - Teehnlque of rnstruction,

co-operation, and Personality" The percentagee fo¡ the neEt of the

faetors 1n all three studloe indicate a wide lack of agreement on what

shouLd be incrucled on a ratfng seare for juctging teaehers.

the eurlous thing about the etuct¡r made by young was that,
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although õ8 factors were mentlonedr only I2 of theee were ueed by more

than half of the citfes reportecl. Seventeen of the remalnlng Ê6 factors

were found on the rating eeal-ee of IesE than one elty tn four. fhe new

trend to rato teachers on work tlone outslcte the cLassrooa wtll be found

fn thoee I7 faetore Just mentlonerl. Thus, only a emall number of eltlee

rated teachers on theEe outelcle actfvltleE. The maJorlty stfll eonftned

th,eir ratlng to the earlLEr Battern of claeEroom actlvlty.

Let us now tur"n our attentl.on from Younges ana1ysle, ancl foLlo¡c

Barr anil others? attempts to flurt the vallctlty of certaln lnetnrments

wployeè to meas¡re teachlng abf lfty, Ib'elr study involved 66 teaehere

and their claeEee fn four sehool eyeteme of Yffeeonefn" the averrage e:r-

perienee of eaeh teacher was ten ¡rearso The average nr¡mber of puplls

per elaes ças 36u Gretles tnvolved ln the test ranged from two to sevêno

Fupl}s were testecl for gain ln aebievemont, lnteIl!.gence¡ gafn

1n arithnetfc achievement¡ and for thelr aecomBllsbmeat quotlent, The

aehlevement tests useal were the Sta¡fortt Aehievomeat Tests" Three ln-

tellfgeuce tests were usetlt the Detrolt Primary IntelS.f.gence Teet, the

Otle Self-Adnlnietering Test of Menta1 Abilfty, anct the Ternan feet of

Mental Ablltty. Galne tn aehlovement were obtalned by subtractlng the

Eeeond raw seore on aehievement from the flret one made at the etart of

the term" Arlthmetfe sehlevement waE obtalned ln the sârne manner, b¡r

taktng out the seBarato score obtafuecl on the artthnetle part of the

whole test" Aeeompl-lsh.nent quottente were obtalnect for each eLass by

dlvfdlng the mesn eelucatlonal aga (as evlneetl by the test roeuLte) by

tbe mean mental age of the claseu
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Teaehere were subgeeted to a battery of tests ineluding:

Social Intelllgenee Test (Moss, Ilunt and Omwake), Psychological Exam-

Ínatlon for Eigh Sehool Graduates and ColLege I'reshrnen (Thuretone and

Thurstone), The Momis Tbait Index L (8" H" Morrfs), Aptftude Test for

Elementary and Hlgb $ehool feachers (Bathurst, I{night, Rueh, and TeL-

ford), New Stanforil .Arlthmetfc Teet - X'orm T'. (Ketley, Ruch, and Ter-

man)¡ Pereonal l{ealth Standard a¡d Scal,e (Tfood),'VocatlonaL lnterest

Blank (8" K, Strong), Professional Informatlon (unurbllsbed teet by

Torgerson) , æd Personality as meaeured by an informal ten-point scale

for the rating of thirty-three persoaalfty traite drawn from the Com-

monwealth Teacher Training Study. This reqúired four sitttngs of from

one and a half to two hours eaeh.

In ad,dition to these teete, teachers were rated by the super-

visory staffE of the eystems ln the study. Each teaeher was ratecl

twiee on eaeh of the following seeles: Strayer-Engelhardt Teaeher Rat-

lng Card (Sboft 3'orm) , lt[lehlgan Edueation AEsoclation Teaeber Rating

Card (Long Sorn), Pennsylvania Teacher Rating Score Card, Giles Recl-

tatlon Seore Card, Alrmy-Soræ.Eon Rating Sca1e for Teachers (ef ., Appen-

dix, pagel?5), Schutte Scale for Bating Teaehers, and, Torgerson Dfeg-

nostic Rating Seale of InstruetionaL Aetivitleo' (cf ", Appendix, page 1?l)

The lnvestfgators deeided that teaehing effícieney woul-d be

determined" ln thls study by: i) gains in pupil aehievement as indl*

cated by the Stanford. Aehlevement Teet; ii) a eomposlte rating from

the seven rating ecaLes already llsted; lil) a comBosfte score ob-
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tained from the battery of nfne tests already llsted; tv) a composfte

seore obtained frø six of the teste in the bettery of nine (Personal

Health Stand.ard, Vocational Interest Blank, and Personality rating ex-

cluded); r) a conposite seore from all of the ltens used in the study;

and seeond, a eonpoelte made up of the combined scores of two lteme in

pupil achievement, seven rating sealos, and the nine measures of quaLl-

tles assoclated wlth teaehing suecess,

Thoy juetlfy theee eriteria by means of a dlvereffied alpgu-

mento Most people would be wiLli¡g to aecept the faet that pupfl aebieve-

ment is one eharactoristie w'hich shoul-d be aseoefated with good teaching.

The Stanford Test used to meaeure tbis has high ctegreee of both vat ldity

and reLlabillty" RatÍng seales are Juetlfied ae a crlterlon of teaehing

suecêse because:

(f) tne uee of rating ecale-q provldes a eonprehensive
measure of teaeher ablllty enebling the rater to take
lnto eonslderation a large aumber of qualitles, activitiee,
and achieve¡¡ents ueualLy aseoelated with teaching euceess;
(e) teeause a composlte of rating eealoe constitutes a
certain coneenÊue of expert opfnion as to the character-
leties of goocl teaehing; (g) Ueeauee the ratÍng scales
composing thie criterion have already been widely usecl
1n tbe measurexÊent of teaehing abÍlity; anct {4) beeauee
tbe seal-es employed_ in thi-s tnvestf gation are highly re-
Iiable (.89 to .95)r

The battery of tests was justlfiecl because they atterapt to

neasure itens eonnonly assoclated wlth teaebing success, sueh ae 1n-

teLLigenee, personallty, health, ete. Aecording to their authore tbese

b*=, Torgerson,
fuBloyed in tbe [leaeurement
Teaehing Effieiealey, ed" by
l9B5), p,87"

et al., trThe VaLldity of Cortain Inetrurents
of Teaching Abllityt,, @
HeLen iYalker (New Tork¡ The MaeMillan Co",
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te,.ts were amo&g the most rellab1e and vaLid lnstruments in use at that

tfme for tb.e measurement of these charaeterlstics. Each teet ¡neasures

a nsrrow field, but taken all together the investigators felt that they

eouLd. neasure a large number of teaehing abilities. lhe six-teet eon-

poelte was felt to be more objeettve than the complete nlne-teet battery"

This ts why 1t ¡vas ueed,, Tkre eomBlete eonpoeite was ehosen because, ttÍn

the abeenee of arr ideal erlterlon, a conposite of a nunber of lnstrr¡nents

for the neasurenent of teacbing abillty ... probsbly constitutes the

most trustworthy criterion of teaehing abillty now available"L

The rezul-te obtained were disappointing. It was found that

eorreLation was r.miformly lors between the measures of teaching ab1L1ty

and gafn in pupll aeb.ievement as measured by the Stanford Achievement

Test. That is to sayr 1f a teacher rated. a higb score in the battery

of effÍcieney tests, it illd not necessarily follow that her pupils would

have a hlgh seore in the achlevernent test. If both measures were vaLid

lnstruments for fndieatlng teaching efficieacy, then both ecoree ehould

bave been high. The eame thfng rqas found for the other criterla usetl

1n tbe study. CorreLations between difforent eriteria were so Low as to

be eonsiderod insignificant. So¡ne tests ancl rating seales cÌ1it inclfcate

a sltght amount of valldlty with respect to others 1n neasuring teaehing

effleieney. But the people 1n ebarge of the study were foreed to conelude

that many of the so-ealled eriteria whieh they were eertaln would be vaLicl

neasÌrree of teaching efffeieney, wero not when treated statistieally.

Other reeeaneh workers have attempted to eorrelate teachfng

tIÞ.g, po89.
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effÍeieney statfetieally with eertafn tralte assoefated with teaching

itself" The results of several sueh studies b.ave been ananged in tabu-

lar form. Part of the tabte is reprodueed herowith:

T4ET.E 10

coEnFIcIEIflIS úF ooRFmArroN FoR úEETATN TRAITS
ÂND TTACHTNG EFI'ICIMIGYI

Trait
Board-
man
I9e8

X[oruis
I_9?8

ULman
L9g1

Barr
1935

PhiIIips
19s5

0den-
wflder
1956

age

Sxperlence

Schol-arshtp

Iatellfgenee

Profeeslonal
howledge

Pêreonalfty

Intereste

.w2

,989

.Bg2

"256

"545

"233

.5I8

"40-.50

.15

"L4

"08

.17

"96CI

,55

r&6

.20

.8Êg

"95'1

,ICI¿

I"46

" 
291

.2â6

tqÂ.t

NearLy all of the studles reprodueed ln the table show Emall

poeitive coeffieients of eo::relatlon. It harilty seeírs lfkely that there

should be sueh a smaLl relatlonship between teaehing efffeieney a¡1d each

of the traite mentioned (excepting perEonality). The measurlng deviees

ueed may not be aclequate. In some c&ses the eorrect picture may aetuaLly

lBor, Burton, ancl Breuel¡norr -Qlg-cft. o p"g76n
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be presented" LlttLe ls done about professlonal knowledge ln teaeher

trafning lnstituttons, eo lt ean have only a small bearlng on teach.er

suceesee Personality 1n two of the studies is slgnlficant, the only

encouraging result of tb.e wh.oLe list "

S1r years after Barrrs study, there appeared a emall volume

by Bernlce Baxter on feacher-Pupfi" äelatloaehiBs" This vúork has been

so weLl reeelved that by 1950 it hacl been re-publtshed slx tlmos.

The questionnaire whleh appoare as Table lL on the followfng

page was sent to 380 teaehers from four geograpblcal reglons. Group

one was composed of senlor etudents 1n San Francisco State Teaeherse

College, all of whom hacl one yea" of student teaching prior to fllllng

out tbe questlonnaire" Group two was a summer-scb.ool cLass in the same

eol,lege, consisting of teaehers, princfpale and supervÍsors from various

parts of Callfom.iao ëroup three eonsisted of teaehers from sehoole fn

New llaven, Oonneeticut, used as demonstration sehools for the State

NormaL School (located in New Haven). Group four consisted of teachers

of the ïfeet ìdfdille District Sehool- of Hartford, Conneetlcut"

The author had two other pereons vlth wide erçerienee h.etB

ber claselfy the responses to the queetl.onaaire. In all, they found

that alt pupll-Seacher sftuations could be Blaeed ln forty-four differ-

ent eategories. Th.e whole thing 1s tabulated ln hor monograph, ancl

oecuples a sBaee of five ,Fages. The first Bage of the tabulatÍons

is eet out on the followlng page as TabLe 12"
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QIIESTIoNIüIIFE sEisT oUT BY B]-KT'¡;R To sguÐy EEAOTR - ptTpIL IìEI¿.TION$I

Evidencee of Pupil - feaeher Relatfoasblp
Ex¡llanatfon: There are evidenees of the interactton of teacher and pupiL
personallties ln every elassroom., The effeetiveness of the teacher ie often
Judgod on the baeie of observable evidences of tble interplay of personalfties,

W111 you please llst signlfieant evldenee eneh ae any obeerver
nfght ¡!5}$ in a classroom" fhe following is presented as tbe form to follow:
ffiiPrL¡ Beeitf.ng, looklng cllreetry [EAcEm: smillng, nodding approval"

at teaeher,

PüPII; Seowllngly and haltfngly IEACEER: IIo1dlng out hand. Body
banding eomething to teacher, rlgid and tensen

T.ABIE 1¿

PA3T 0F BÁrÍEiR'S TA3r,E $HoWING ËËrUIìlIS T0 qqE$TI0NIüAIAE
ON PT'PIL - TEACEER NEI,ATIONÉËIPS6

PUPI¿ IEACHlR
ñ¡ ee

t I g 4 Totals
Ir Disturbe either 1n-

tentfonally or unin-
tentlonally - does
uot do expeeteci
tbÍng - makes error.
Happy, eager, entbu-
elaetic, interested
and co-operating.
Nervous, sh]¡, tiaid,
hesltant, stanmering

Brings ln eomethlng
of fntereEt.
Aecldentally break-
lng sonethfng, not
eomplying, maklng
all êrrorc
Obetinate, sullen,
refusj¡g to worlc,
disgruntLed "

Roadlng haltlngly,
nervq¡,s, uneertaln,
late ln complying.

2o

rz

4.

oo

?,

By poeture, geeture of
faeial erpression calle
attention to pupllrs
shortcoming.

Alert, cheerful, -dnthu-
sÍastic, helpful, viviil
faeial expression.
belpful, leieurely real&.,
unruffLed, trntient,
soothing"
Show*" lnterest, eommencls
and ehowe to class"
Shows illsaBproval, eor-
reeting flrmly aacl
tleeÍeively"

Inpatlent u loslng tem-
por, fault-ffndÍngu
curt, sarcaetie"
Impatient, eritleal,
nervous, tappÍng foot

I

2r7

4?

g9

at

g8

19

58

5CI

58

e8

2T

15

10

11

59

10

7

1-9

L?

1t

o

LZ

?,2

18

L5

7

tr

t0e

105

96

85

85

4t

5?

IBernlce Baxter, Teaeher - Fuplt Relationehipe, (New york; flhe
Ivi,acli{iLlan Company, L950} p, L4"

Sloi*, p"15"
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The four gFoups are the ones numbered unCer the tfFrequeneiesff ,

4L1 of the situatione are arranged in order of frequeney with the ex-

ception of nt¡nber 6. It should have been plaeed ninth in the list to

be consfstent. That is a emall point, however" fhe idea is that there

ls presented in tabular form a serÍes of situatlons whieb do oeeur ln a

el-aesroom' The pupil cloes one thlr€, and the teaeher reaets to it.

n'ro¡a thfs questlon¡alre Baxber felt that it should be poegÍbLe

to obsevve teaeher - prrpil relatlonehips in the classroom, slnee so many

teachers from widely separated points had agreed that many sueh inter-

aetions did oeeur" she tried cloing a series of trial obeervations in

various elassroomsu each trial in the company of one of three persons,

ttex¡rerienced in judglng teaching effectiveness."l Barüer founct that her

judgment agreecl almost completely with the eompetent pereons who loew the

teaehers and pupils coneernecl. (She had never encoultered either puBite

or teáchers judged before.) Satisfied that there were relationships be-

tween pupils and teaehers rshich could be obeerved and reeorded by an ex-

perieneetl obeerver, Baxter nert began a study of six teaehere eeLected

by competent judgee" Phe study Lasted for a period. of six months. rt

was earrted out by direct observation in the classroo¡n and. subeequent

reeording of any relationshfps seen in the grouB"

As it turned out, three of the teaehers studied were realLy

competent in thelr work. The other three were not too sueeessful 1n

their relationships wlth pupil-s in the elassroom" CLasses tenclecl to ab-

sorb the personalfty of the teaeher direeting then. fh.us, a ealm well-

t&¿.gr¡p"2ou
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organlzed teacher prod.ueed calm,

ful, and rathor loud teaeher had

Barber su.mmarizes the

thus:

well-organized pupils" A harsh, force-

a el-ass full of pup1ls who mulated her "

eharaeteristies of good and poor teaehers

The good teaehers were free from the restricting ia-
hlbitfons and. restraints cotunon to the poor teachers. they
sought ways to lmprove thefr teaehing and. were open-mintlecl
and cles1roue of suggestlons, Tbe poor teachers defonded thoir
shortcomings whether ealled upon or not to do so and ealletl
attention to that whieh tbey thought would lead, to eonunenila-
tion"

ïn eontrast to ineffeetÍve teaehers who reeorted to
threats and to loud, d.ominating demands, the superior teach.-
ers guided children by quiet, huaoroueo and. sometimos in-
audibLe suggestions, Enthusias and. spontaneity were found
to be prevalent ln the rooms of the good teaehersn In the
classrooms of the l-ess euceessful teachers, nagging, apathy,
and a complete absence of zostful enterprise prevailed,

o o . fhere were a friendllne-.s and eourtesy in tbe
classroome of the good teachere but there lryas a dleregartilng
of personallty as sueh in the elassroome of the tense and.
striving poor teachers. Teaebers and pupÍIs ehowe¿l a co-
operative fnterest in the undertaldngs in tbe elassrootns
of tbe botter teachers. Co-operatlve purpose and Blanning
were eonspleuously lacking ln the other classrooms.'

Convineeil that pupfL - teacher relationshiBs gave a clear-

cut neans of dfstlnguishing strong and weak teaehing, Baxter exüencled

her stucly to thirty-e1x nore teachers who were unseleeted as to the

quallty of their teaching" lYhen observations were complete twenty-

one of these teaehers exhibited relatlonships whieh corresponded to

the pattern already set by the three strong teachers of the flrst study.

Fifteen eoul,d only be groupod as iaeffective teaehere"

1@., pp,go, 5L"
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Gradual-Ly it beeame possible to deecribe eertain aets which

qent on ln elae*ooms und,er eertain definite headlngs" Good teachere

exhibited what Baxber calls, fipositive behaviorrff to these situations"

Poor teaehere e¡rhÍbited rrnegative behaviourtt, Here ls one of her ex-

amI¡}es:

IISTERESMD IN FUPIIS AS PERSONS

SanBte(s) of Posftive Behavlour:
Teaeher 9, Remarke to obeerver¡ [I want pupils in my room

to be lntereetecl in afljustlng to members of
thoir own soclal group rather than ln dolng
gooci work Just to please me. I try to learn
as mueh ae I ean about the home and baeþround
of eaeh child. Eaeh ehíld has many of hls own
problems to face ancl Bolveurr

Ëample(s ) of i'[egatlve Behavlour:
leaeher 59" nThese ehildren eome from dreaclful homee. I

b.ave to treat them as I do or they would run
over me, ALl I ean do ie to keep them busy
and ehout thern down, lhey dontt appreeiate
arrything eLse. H'

One eomplete ehaptor of thls monograph clescrlbes in some de-

taiL the cb.araeteristies of an effeetive teacher. fhe wrÍter cleeldoE

that tho effective teaeb.e¡r (ealLed, rMtss X.rt) hae throe prominent

eharaeterlstiee which are responelble for her sueeess 1n teaehlng.

The flrst of these 1s open-mlncl,eûness or freedon from projuctiee and

restraint, thls led to the puplls belng allowed to form their own

opinlone about things" lhe elassroaúx also lacked strain and restraint,

The second charaeteristie mentioned fs that of reeoureefulness. The

teaeher had wide interests of her own and eonveyed mueh of hor broad

!

" ¡ pÞ.?Lt'74"



74-

enthusiass to her puBils. The third eharaeterlstle of thls teaeher is

a genuine lnterest in her puplls as hurnan beinge. She hrew a1l about

the Íntereste and hobbies of eaeb one in her c1ase.

Baxter eetabLiehed that for eaeh pupil action there is a

teaeher reaetion in the eLa$sroon, This aetion-reaetlon pattern can

be foLlowed by observatfon ln the classroom.ttserf" x'or effectlve

teaehers the puplL-teaeher pattern $¡as a ea]¡a, eo-operative, balaneed

and happy one. For ineffectfve teaehers the pattera was usually bectic,

¡¡nco-cperative, unbalaneed, and unpleasant"

Teacher pereonaLity as it inpinged. on pupils greatly influ-

eheed pupll-teaeher relationslrips. A teacher who was well-baLanoed

emotionally and phyeieally tendecl to pass some of her normal_ey on to

her class, Converselyr an emotloaally upset teacher would pass some

of this lmbalanee on to hen pupils,

Barber felt that teaehers coulê be partly evaluatecl by obser-

vatfon of these inter-aetione ln the el-aesroomso In the elaeses of good

teachers observations nould, ehovr that pupllså responded to the teacher;

were frlenctly toward everyone; were made to feel saeu¡e; were emotlonal-Ly

stabl-e; were taught to be origlnaL ln their thinking; and were eneouragoci

to be deBendent on tbelr otsn resoureeeo

Next, let us turn to another sturiy of teacher evaluation eon-

clueted 1n an Ameriean state" This ti-ne tb.e state was Miehigan, rhe

Iviiehigan Cooperative Teachers Study wae mado by edueators of that state

on teaeher eclueation. The problem rvas to diecover ways and means of
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lmproving teaeher eüucation 1n the state. Á.11 phases of teaehing were

studied ineludlng¡ reeruitnent, general edueatfon, professional ed.uea-

tion, corununity relationsu teacher supply and dernand, evaLuatÍon, grad-

uate etudies, extension prograffnes, and. lnter-fnstltutional relatlon-

ships" The eoneern of this etudy was the work of the eo¡nmittee on eval-

uation"

This eomroittee suceeeded tn preparing three forms to be used

througb.out the entire state. Two of these for¡rs clealt with the foIlow-

up programtre on teaeher graduate-q.. This was found to be one source of

weakress from their study of trainlng institutes" No untfo::n poliey was

being fol-Lowed throughout the state" The eorn-rnlttee presentetl a stanclard

procedure to be followed" One of the forms devised wae for gracluate

etud.ents. They were aeked to report on their teaching situations to

the coll-ego from wh.ieh they b.ad. graduated. fb.is roport Ínclud.ed an

estimate of their progress in teaching, thelr problens, the typo of

community, tbe type of school, and other lnformatlon eonsidered pertl-

nento The other fo:nn included ln this etandard proceilure was for the

use of tho colleges, They were requirecl to rate the graduate teaeher

on available evidence, for the purpose of state eertifieationu

The other form prepared by the eonmittee on evaluatÍon eon-

talned detailed statements of eonpetencies desired in aLl teachere by

the -qtate of Mi.chigan. AE sueh it representecl a Ilet of crlterfa or

quaLitles whieh Ivfiehigan ex¡peeted woui.d be found ln good teaeher-q" It

was thls part of the lcork by the evaluatlon eommÍttee that merited the
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ineluslon of the tuli.ehigan etudy with other studies of evaluation erf-

teria.

This fo:nr was sent tc every eehool and edueational training

lnstltution in the stato. ït was to be used by alL teachers. Nerv

teaehers and teaehers ln training wouLd find the folm useful beeause

it gave an aeeount of the activities 1n which teachers were ex¡lected to

participate ln the perfoxmanee of thelr dutiee. In outllne lt reacl thus:

l
A Statement of Compotencies Desl3ed ln Teaeher{

ï. fhe teacher as a person!
A, Works with growing philosophy of life that eon-

trlbutes to the lmprovement of his own life and
the lives of othere,

B" Lives a rieh personaL life"
C' Develops and malntains good social relationeb.ips,
Ð" Exhibits Bhysical fitnees and attractive personal

appearâneoo

II, lhe teacher as a professlonal worker;
A, Is guld,ed. by an eclucatlonal phllosophy baeie to

tho preparation of good citlzens in a democxâcfo
B. Perefsts in gainiug and malntaÍning a functlonaL

conrcancl of hls eubjeet fleLd.
C, Uses stcilfuLly a wide variety of teaehing methoôs.
D. Is a etudent of ehild growth and cleveloBrnent,
E, I\4akes cLaesroom routine a prt of the learning

e4lerience of puplIs.
F, Carefully plans his work and makes adequato pre-

paration for it.
G" Praêtiees denocraey eonslstently,
ï1. Develops and maintaÍns constructive teaeher-

pupil relationships,
I. Partlclpates in establlshlng and maintaintng

co-operative and eongfruetive rel-ationshlps with
teaehers and administrators,

J" Evaluates puptl growth fairLy,
K. Participates actively in matters affecting his

own growth.

¡ 0uteomes of the lVliehigan Cooperative
Êtudy on Teqeher EducatÍon, pp.175-18l" Edited by Ðavid M, Trout. (Bemon
SBrings, trliehigani fhe Coli.ego Press , l-94g.l
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III, fhe teaeher as a citizen of the conmunity:
A, Shows by his eoncluct arr underetandi-ng of the eon-

munity baeþrouncls, interest and needs"
B, Has sklIl in teebnfques for lncreasing b.is uader-

etanding of eonmunity resourees and neecls,
C. Aetively partieipatos in eommunity betterment"
Do Is an effective ex¡lonent of tbe school and the

teaching profession in the eommunity"

From the ffif.chigan study of teacher competeneies, ret us ne¡çt

turn to the self-directed Eurvey of the vlinnipeg schools. rn this

etudy the teaehere were asked by questlonnaire to express an opinÍon

on teaeher appraieal. No one fÍI1ing out the questlonnaire ¡vas requiredl

to sign this questionnaire. Alt they were requlred to do was to answer

*yes* or flnorr to the queetione"

Although there does not seem to have ever been a 100/o responso

to a4y of the questlons, it would see¡n to tnttícate that the maJority

of those who firled ln the questionnake (teachers in Grades r to rx)

favorecl teaeher appraieal. At that tlme 0_g4B), pupi.l teaehers and

teaehers ¡cho were not appointed permanently to the ltinnipeg staff rvere

rated by prlnclpals or supervisors on thei.r current work and on thelr
prospeets for eueeeseful teaehlng" Judges reere required to pofnt out

weak points and. etrong points ln work and personality. The raters reere

also requfred to indieate at what leve1 the teacherts talents could best

be employed. A eonment was also required on the health of the teaeher

being rated,
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TÁBüE 15

frEgpt)t\lgE$ f0 QUE$ÍIONNAIHE 0N TEACHIR .A.P¿qR"ÀISAI" I'ROM REAÌES IIËFORT
O$ ffiTF-DTAECMÐ ffiTEY OF WTNMFEG SSHOOTÉ (1948)1

Percentage
ResBonses

1,
&o

Q¡reEtions

Ie a fo:xraL system of merit appralsal desirable . c o o o.
Vihat should be the purpoee of sueh a syetem?

a) åppolntnent to the staff? .,o.,oe?...coo.oÉ,ooco
b) Promotion within the system? oo.,e,,.coooocooooo
c) Reprimand, trangfer, or dlsmiseal? oooô.oooo..o.

l{ho should prepare sueh a eystør of appraisal?
a ) Aanintstrators (superÍatend.ents,

supervisors, principals)'? " ".o.o ooo... o.o Ê c o.o?o
b) Repesentatives of aclminlstratore

ancl tgachgrs? ooc.o o.o....... áseooooooroooo
Who shouLd make the aetual appraisal?

a) SUpervigofS? oo o oo o oo o o o o o ô ó o '. o ' o' o@oe o ô., o oo oo

b) Princfpals? ô6oô o âo o ô ooco o ø oèe oo o ô o o o o oo êo o o6 ooe
e) I'g11ow-tgachgrg? .,o ô6o.. o... o o..o o c. o o o oo oo.,oo

Eo whon ehould the appraisal- be made?
a) gheschoolBoarit? ooooqo.o.e óô..è .ooço
b) The Superlntendent? oc oo oo ôo o o o o c. o o c c oo.... e. eo

lÏhen should the fomaL appraisal- be made?
g).å.n.aualtry for all teaehers? oooooooooc e.cooe
b) Before permauent appointment? ..ooo ooôcc. c. oo.oo
c) At the request of the Superintendent? o"ooc..ooc
d) At the request of the principal? ...o..c.......o

$hould teaehere have the right to hoq the results
of his or her appraisal? u...o.oooo.o.....o...occcqo.c
Ðo you consider the present system of appraisal
in lÏlnnipeg sehools satlsfaetory? .c.oo.. o.o...oo oooo,

Seven hr¡nôred and forty-three eembers of the teaching

Grades I to IX, supervlsors, and princlpals were asked. to give

on twenty-four Ítæ.ê suggested for a Teaeher ÀBpraisal Scale,

e
,
I

t7qrô

5
a

L8

15
I

L7
1
5
o

4.

6'

,lo

8.

staff from

their oplnion

gg

59

62
80
1_9

L4
e4

g1

68
34
50

94

68

lRoport of the Ðirected Êolf-Survey, Y{lnnipeg lublic gchooLs;
Reports of Core Committees, Vol. II, Part VII, Teaeher .A.pÞraiggl,
(ComnÍttee on FieLd Serviceo Department of Eclucationo University of
ChÍcago, September, 1948), pp"86-103,
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8.ANK OF FESPûNffiS TO XÍEn6 SUGGES:IED FoR TEACEER .APFBAISÁI, SCALE
By 749 r/lRil4BERS OF WINNIPre SCEoOL gySTEMr

Itens

Personal Traits: coooooo

Attltude Towards Pupflsl

Understandlng of People:

hofessional Attitude; . .

SehooL Aetivitieeg oc ooo

Conmunity Activftiest o oc

ïnstruction: ê oo oo o o. o oo

Routine SehooL Duties:. .

Wlth. theee resronses

suggested. Teacher Ratfng Scale

ln mind, the sub-conmittee

for the Winnlpog Sehoole"

¡2

L4
2
I

16
I
4

I3
L9

L7

2L
94

10

a4

o

18
ao
2A
It

o
5

7
1e
15

preeented a

This original-

EmotlonaL etabllity
Appearanee and drese
Voice and mannor

Ùoooocaoaooo0

oooaoêtóaaùao

Kindlinees and sylrpathy o, o,. . . o o 6

Friencl].iness

a) Hand.ltng Broblæ.s of conduet . . . o,
b) Reletions with other teachere

and other members of staff o c. o o o o

e) neLattons with the publtc oooooooø
a) Support of professiona!

organf.zatlons
b) Readlng of professlonal

literaturê oo o o o oo.o.ø o

e) Additlonal professioaal courses .,
a) Interest in general- sehool

activltlge "ooôc co€ c oco
b) Interest ln exbra-eumicular

activitfog ".¡. occ o..o,
c) Co-operation with other

teaehgrs cc,.eo..o.,.
a) ifaowledge of soeial probLems ooo.o
b) Knowledge of eommunfty life "oo3oog) School and conmunity oooo..oocÒoô
a) Organlzation of work ooc.coêo.coo
b) Ihowledge of eubject matter ooocoo
e) Control and lnterest of puplls .,u
a) Attentfon to rtilos and

regulatlons
b) Care of schooL property oooo6ooooo
c) Housekeeping of eLassroom .oooo..o

tÞ.i.g. o
p"9Ê.
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for¡r rsae eoneidered by the prineipale and others eoncerned wÍth rating

to be too eumbersome. The modffled form now in use ie discussed aLong

with other ratfng fo::¡rs used in different eities ln Chapter V,

The suggested Teacher Rating Scalel was dfvlded into four

maln areas; Handling of Routine Sehool Dutles, Instructlon, Underetancl-

ing of People and RelatÍons with. Them, and Certain hnportant Basic At-

tituclec, The suggested scale wae a four point one. If a teaeher rated

an ta!n he (or sho) was, Éefficient ancl prompt, lnitÍates fmprovementen,

A tbl rating was, flefficient and prourptË, Ä tet rating lndicated that

the teaeher, rrhas to be ehecked up occaEionallyil" A td: rating lncll-

eateci that the teaeher wae, flhabitually neglectful or lmpatient?r"

Undor Eaadl-ing of Routine Sehool Duties the teacher ls ex-

peeted to attend to rules: and regulatÍons, take reaeonable eare of

school property, attend to the houeekeeplng in his or her orsn class-

ro@., and see that condltlons for workiog 8rê: as satlsfaetorry as pos-

eibLe in the room ltseLf" Theee items are of a neehenical nature and

wouLd be easy to eheck off 1n rating a teaeh.er,

Under tho area of InEtmetlon, raters are to loolc for a good

organlzatlon of work, an adept handllng of eubject-matter difficultÍes,

a good hoowledge of tho subJeet ltself and an lnterest in the subJeet,

a firm control of pupll-st work and work habits¡ ptrcl a eueeessful attatn-

ment of a good standard of work ln eo-operation with the puplls of the

claes' Thfs area ean aleo be observed. and rneasurecl by the rater.

tryo pp,9?, 98.
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Ïn the area dealing with Relationsu the rater ls requfred to

observe how the teaeber deals with pupils, etaff membere, and the goneral

publÍe in the daily routine which aceompanies the teaehing aet. Thie

region requires an erq)reseÍon of opinion on the part of the rater rvhieh

wtll have to be basecl on observations ovel a eonsfderable perÍocl of time.

Tb.e laet area on Baslc Attltudes eeeks to gauge the amount of

lnterest the teacher has in the school ae evidenced by the uneolieitett

time that is put ln on ertra activities which wiltr help tbe eehool as a

whole. It also seeks to gauge tbe amount of interest shown by the teaeher

for oaeh indivÍdual puptl fn the elass"

Eaeh of the ltems mentioned in the separate areas is given four

dlfferent deseriptione, eorrespondíng to the â, b, e, or cl rating, the

rater was aeked to pfck the doserfption whieb best suited each teaeher"

From thÍs quostíonnalre stutty eertain coneluelons ean be mad.e.

Coneerning the methods of teacher appraisal, the majorlty of thoeo answer-

fng the questionnaire agreed that;

1o Formal appralsal of teachers sas desirable.

Ê. Appralsal shoul-d be used for the purpose of appofntment ancl

promotlon, antl not as a basis for disaissal, reprimand¡ or trqnsfer of

t eacherg.

3o Teaehers ehould help the admlnietratfve staff pre¡nre the

appratsal form,

4n Priacfpare sbouLd do moet of the appraising, supervlsore a

certain amount, but teaehers should not rato oaeh other"
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5' ApBraisa1 results ehould be made hlown to the SuperfuÌtendent

and not to the SehooL Board.,

6. Teachers should üeflnftely be appraised befo:e permanent ap-

Bolntment to the eity staff.

?" Teaehers sh.ould have the right to hovc tho resulte of the

appraiEaL mad.e ou them"

Coaeerning eriteria to be used in Judging teaehers, thoee

answering the quostion¡aire eoasfderecl theee crÍteria of leaet impor-

tanee:

(1) Profeseional Attitude, - w'hieh involves support of professlonal-

organlzations, reading of profeeeional literature, and the taklng of

professional eourges"

(e) Comnunity Aetivities, - whfeh involr¡es loowledge of soelal

probLems, hrowledge of community lffe, -echoor 
and eomnunlty"

Winnlpeg teachers did consider these criteria tmportant;

1" Pereonal balts, - Ínvolving stability, appearanee, voieo, and

mar.ne30

2" Ättitude Toward Pup1ls, - involving klndllness and, eympathy,

friendliness, and, fairnesso

S" ïnstruetion, - lnvolving organization of work, hrowledge of

subjeet matter, anrl control and interest of pupils.

4" Routlne Sehool Ðuties, - invoLving attention to rulee, eare of

eehool property, and housekeeping of the eLassroomo

Th.fs left the impressÍon that opinion favoured teaeher aB-

pralsal- of actÍvities dlreetly eoneerning eeh.oolo Aetivftfes outeide
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of tbe sebooL itself were not considered very important,

The most reeent avaitable study on eriterÍa was tbat made by

Beeeber in 1949" rle obtained his criteria from an analysÍs of the

etuclles made on pupil opinlon of teacher behavlour. Thie dtffers radl-

cally from the Ì1lln:ripeg approaeh., whieh used teaehersl opinlons. äartts

etudy of pupil- opinlon has already been deeeribed, Beecher tlaeeribes

many othere. One or two will be mentioned in hfe study"

Ðavis in 19Ê4 obtalned. the voluntary responses of over IgrO00

puBils in I75 hlgb echools coneeralng the quallties of thelr beet teaeb-

ers and the qualltles of their poorost teaehers" ile then groupeet theee

responses lnto traits and arranged the¡r 1n tbe order of frequeney men-

tloned. The qualltios of tho beet teachors werer (I) capabirit]' or

howledge of sub ject; (e) cnaracter, force, dispositlon, syrnBathy; (g)

Fairness; (4) Good natureo humoru klnd.ness; (S) Dfseípllne; (6) AbiLlty

to hold lnterest i ft) Clearness; (8) Willlngnees to help; (O) person-

ality; (:d Soeíabfllty; 111) Patlenee; (fA) Appearanee" fhe qualftles

eharaeteristfe of the poor teachers were (l) Unfatrness and favorltism;
(â) Failure to erçI-aln and make cÌear; (g) rÊer of diseiBrine; (¿) l¡¡-
lnteresting and uninterestedness; (5) Nervouenese an¿l ]_aeklng in pep;

(O) 0verstrfctnese", (?) Easinessi (8) Ignorance of subJect; (9) Laek of

eynpathy; (10) Impatlenee; (Il) Sarcasm; (IB) Sloven11n""",t

Varlous lnvestigators have shown statisticatly that when the

ra.nking of teaehers was compared wlth the ranklngs made by offieials on

lBeseher, !!dË., pp"4b-42,



84-

the same teaehers, the rellabfLlty eoefficient wae higþ" Thus the

pupllsr rankings of teaehers were for.¡nd to be ln almost eomplete agree-

nent with offlefal rankings" There is some justificatfon Ín Reavis and

Cooperfs remark tha¡, nOf a1t pereons who may apply ratlng devices to

the teacher, pupÍ}s appear to be 1n the best posÍtion to use them to

good advantage.tl

From th.e anatrysis of arr the sfgnlficant pupil etudies of a

simtLar nature Beeeher choee six eategorlee as the ones most frequently

mentioned in over 501000 pupll expreeslons of opf.nlon on teaehers and

teaehlng. The six were: Indicatlons of Fairneee; Indicatione of Gheer-

fulness; Indications of Sy:u.pathetfe Uncteretanding; Indications of Control;

Indications of Abillty to Get Pupll Beeponse; Indieatioas of l(:oowledge

and Slclll. Ilsing these as the main headlngs, thirty-eigþt criterfa were

Iieted for ratlng teacher behaviour. Eaeh of theee reprôsented teacher

actÍons 1a the elassroom" The list is eontained in fable l-5 on page g5,

[b.ls ].ist was submltted to ex¡lerteneed state suBervlsors, prlneÍ-

Fels, teaehers, and to a group of puBil teachers, for thetr oBlnlons

of tha items on the Eca1e. At a later conferonce they alL agreed that

tbe ftems on the orlglnal llet Trera an atleqr¡ate representation of what

sh.oultl go otL in a classTootno

Beeeher established criterla of effeetive teaeher beh.aviour

by an ê:ùLs.lyels of previous studies of pupilse oplnions of teaehing"

TheEe opinions were eonsidered valid beeause eeveral statlsticaL etudles

lReavls and Cooper, Op.cit., pog4o
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TåBLE 1.5

BEECEm'S rISl 0F CRITmIA BEPBESNTING tÐEAr ÏSÀCEER BEHAVIoT]R
IN TEE CT,A.SSROOTII

Falrnesg
1. Does not Junp to eonclusions.
Ê, No favoritism shown to pupils
5" Respeet Ehown pupll opinfon
4, Wlllfng to belp pupils who need

lt,
5u No exeessive eriticis of pupíLe
6" Rating and grading fair and

rellab1e
Cheerfulnese
1" Eappy faefal expression
P, Never lmpatient
S, Never cross or nagging
4" Has a gense of humour
5" Can Laugh off trouble
å, Frfendly in msnner to aLl pupits
SymBathetie E.nderstandÍng,
1" Alert to ind.ividual weaheeeee
Ê" Critleism is construetlve
Ei" Shows an lnterest in lntllvfilual

cornmente
4" Encou¡ages all pupfl efforte
5" Not superior or aloof ln manner

Buglne ss-ltke Proe eduree
1" Consid,erate of pupiLet feelings

fn preeenee of claee
å. Pofsed, at oase

Buelneee-Like Froeeduree {eont tct 
)

9" Unquestioned authority
4" PuplLs are not trying to get

away wlth something
5" Teachlng objectÍves elear
6" Insistent on order and obedienee
7. Has fulL eontrol
8. Thorougb Blannlng of work
9" Ineists on thorough work done on

time
Pupil Reelonse
1" Insplres eager pupil response
Ê" Has personal enthusiaEm
5. StimuLates puBfl-s
4. Interested ln all pupll effort,

no matter how emall
5" Never disregards pupil lnterest
6, No duIL, dead periods
Knowledge

ln Thorough howleclge of subJect
e, Er¡)lalns Lessons, anewors, and.

aseignrnents clearly
6" Creates interest by exampl-e
4" Antieipates diffloultÍes 1n

assignments given to elasse-o
5" Assign¡aents definlte and clear
6, Providee for repêtltlon of the work

hacl shown that, for the same teaehers, pupll judgments wore Ín agroement

wlth judgnents of trained observers"

this author decldeù that pupils were looking for theee abilÍtiee

in good teaehere: a fair and sSnnpathetÍc understanding of all; a frienclLy

and eheerful aBprmeh to elassroom eÍtuatlons; a business-Iiice way of

lBeeeher, Op.Cit . ¡ Þpo 69 ,?O"
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cloing things; an abillty to get response from pupils; a thorough how-

ledge of the subjoct plus an ability to put lt aeross.

Beeeher eonstmeted a teaeher rating devlce using theee lndi-

catlons of ability as the core. The ecale contained 58 ite¡le. To a

llmÍtecl ertent the author proved that it was a valld ingtrument in the

hands of skilled observers. He also diecovered that 25 1tæs of teach-

ing were enougb to observe in order to pass judgment on a teacher" This

will be diseussed in the next chapter whieh deale with actual mothode

used to evaLuate teaehers.

Conel-ueione

Besides the interl'n concLusions whieh follow many of the studles

deseribed 1n this chapter, these broad eoneluslons ean be nade from a1l

of the studiee presented:

I. Qualitiee, eriteriao or cbaracteristlcs desirable ia teachers

bave been well establiehed by authorftative opinion or scíentlflc analysis.

2. These opinlon-. or analyees are made by teachers, supervisors, prin-

eipaLs, pupils, and parents.

S" Theee oplnione are obtained by quostionnaire (Hart, Baxter, ete,),

lnterview (lviead, conmonwealth study), eonference (lt{tenígan, lfinnipeg),

or by aaalyzing the opinion of others (Young, Beecb.er).

4. the eriterla eetabllehed. are found in gootl teaehers, and are abEent

in poor teaehers (niead, Hart, Beecher),

5" Efforts to estabtish objectivo tests as eriteria of teaching suceess

have not beon sueeessful {Barr and others).
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6, Íhere is no agreement on all of the eriteria whieh constitute

the sueeessful teaehlng act (ivieadts sumnary, Young?s surTxmary, etc")

? " There ls eome agreement on the broad areas under whieh various

criteria ean be plaeed. fuiead., Young, Tbe iviichigan Conf æenee, and the

-tflnnipeg survey all agree on these areasi a) Technique or meêns of in-

struetion; b) The amount a teacher kno¡vs about the subject or subjects;

c) The fnterest of teaehers in their profeesion and their attltude to

others 1n the profession; d) A teacherrs relations with the eonnrunlty;

e) All personal qualitiee, eueh ae health, speeeh, manner, vftality,

eten The Commonwealth Study mentions all of thsse areas exeept Community

ReLations. Hart, Baxter, encl Beeeher exelude Professional Intereste and

Community Bei-ations. Since these studies deal v¡ith pupil opinion in the

classroom, it is natural to suppose that anything whieh goee on outside

the classroom will not bo of any tnterest to pupils.

8o Criterfa lists wb.en established are normally used to appraise

teaehers, or to aeeist Bupil teachers. This method of appraÍsal wilL be

dieeussed. in the next chapter,

g, IIart, DavÍs, Beecher, and. others have either assruted. or b.ave

proved to thetr or',rn satisfaetlon that pupils can establÍsb eriteria for

judglng t,eachers as reell as qdïil.ts.

10, Modern edueators agree that eompetent teachers must have eertain

attributes to ensure sueeessø



CEEHTER fV

SOME DEflTTES A¡{Ð }ÆTHODS FOR TEAOHER ÏVAITIATION SEËEC@ TBTM
BEAÐINC'S ON TEACIIER EVATüATION CBITERIA

Introiluetlotr

The purpose of thie ehapter is to present in detail three de-

vlees and three methocle wbich can be used (or are betng used) in teaeher

evaluation. The three devices are scales. The first two were eonetructed

by Barter and. Beeeher, The method of applicatlon used by each of these

authors wae d,iseussed fn the prevíous chapter" Barter rates a teacher

on personal effectfveness with the pupils. Beecher rates the teaeber on

behavÍour toward the pupils" Although there is no evÍdence of widespread

use of elther of theee seales, they are presented as satisfaetory means

of partiaL teaeher evaluation. lhe third Ecale is the Ohio Teaehing

Record. It 1e not intended to be used. as a rating eca1e, but as a devlee

to aid teaehers in their Tvork. This form haE been wiclely aeeeptedl in

the state of Obio" It wiLl- be deeeribed in cletail.

Three nethods tsllL also be deseribecl, fho first of theee Trill

describe the evaluation of prospeetive teachers and teachers-in-trainiag

as carried out in two Ä"meriean trainÍng eolleges" Proepeetive teaehers

ave subjeeted to a battery of tests and are intervlewed by soeiaL workers,

peychiatrists, and school prlncipals. From the lnterviews it ie decided

what appltcants lack the personalÍty required for teaching. these are

not admitted to the teacher tralning eol}eges. Succeseful eandiclates

-88-
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whose test results indicate defieieneles in scholarship are given rome-

dial- training in thelr weak subjects ae well as regular teacher train-

ing" Bl' eliminating undesirables from the profession and by using evalua-

tlon to find wealmeeses whieh ean be treated remedlallyo these trainfng

eoll-eges hoBe to raise the standards of the teaehing profession" The

second, method of teacher evaluation Ís advoeated by Reavis and. Cooper,

Thfs invoLvee the use of a eumulative personnel f1le for eaeh teaeher Ín

which wÍLl be kept avallable reeords of the teacherrs trainlng, aetivltiesu

and abilities, Such elties as Chieago and New York uee this as a partlal

means for teacher evaluation. The third metbocl of evaluation ls the new-

est approaeh. It is reeomrnendecl by the I$'8.4, llrle ¡aethod advoeates tbe

abol-itlon of rating scales or merit ratlng plane, and the establlshxûent

of a eouncfl eomposed. of members of the communltyo teaehers and. admÍnistra-

torE. This group attenpts to appraiee educational faeil-ities, and to af(t

teaehers ln finding their right Blaeo 1n the communityo lhe Cornmunity

Council seeks to guide toachens rather than to rate them one against the

other"

Ðevieee

When eonstnicting her rating seale for teaehers, Barüer ôid so

with the idea that¡

Too many ratlng seales etlll- glorlfy the aeadæie
aceompliehments of the teaehers . . . The ggeat majority
of ratfng scaLes overlook, fn their items for evaluatlng
teachfng, the effect of the impaet of tbe teacherts Ber-
sonallty upon the Énmediate bebaviour of pupl1s,r

She based her seal-e on the evaluation of rfthe effoct of aclult

haxter¡ op"cit. ¡ p.15â.
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teaehing personalities upon ehiLdrenus eond.uet,o,I fhis effeetlveness

was rated Ín six areae! (f) fn gettfng pupil response; (¿) In creating

a friendly elaseroorn atmosphere; (g) fn establishing a feeling of eeeur-

lty; (+) In exerting a stabilizing lnfruence; (5) rn insplring originaL-

Íty and tnitiatlve; (6) In cleveloplng pupil self-rel-ia¡eeo

Eaeh of these Eix areas was gfven a flve-polnt grading. The

polnts were described in detaiL to ald a person who mÍght use the ecale

to judge a teaeher. .4. gradlng of one xepresented the best teaehtng

praetiee in the area doseribed. A grad.ing of flve represented Íncom-

petent teaehing" The entlre seale fs set out as Tabte 36.

Baxter elaims she used thls seale to separate eompetent from

lneompetent teaeh.ers. There 1s no mention of the Euecese whieh others

may have had using the ealne scale. The deserlptions for eaoh sftuation

m1gþt make 1t a trÍfle diffieult to deelde the precise ratÍng for a

teacher, Grade I and. Grade Ê under the area of Fupl1 Response seem to
be quite simllar. The former is represented thue: trTeaoher - genulnoly

intereEted fn puplls as persons; enthueiastlc, vltaL,il The ratter, thus:
trTeaeh.er - dynamlc and purpoeeful; interested in pupir effort.r? surely

the dlfferonee is a subtle one, requiring eonsiderable observatfon to

note lt. In the same area there shouLd be no great díffieulty fn separate-

lng Grade I, Grade 5, and Grade 5 teachers. The same eritfeism eould be

Levelled at each area. The ¡vriter contends that ilris seale would be

greatly facÍLitated lf it graded teaehers on a three-point basis rather

than on a five-point one,

l&ig., p"r5P"
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Ileaeher-genulnely
lnterested 1n pu-
p1Ls ae petpsons;
enthusiastfc,
vftal
PuBii-s-wh.o1e-
hearted ln re-
sponse (physteal
and mental
alerbness )

t
Teaeher-conversa-
tionaL, frlencll-y
and with a sense
of bumor; eeeing
puplls' polnt of
vlew
Puplls-rnoeting
teacher naturally
and freely (per-
gon to person
relatlonship)

L
Teaeher-gneour-
aglng, eonstruct-
ive , st imulating,
eonfldenee ln-
Epirin€;

Pupfl-e-'lil11lfne to
try; unilleturbeCl
bi'role_fakos; par-
ticfpating 6€ner-
elly and wlth ease

1

Teaciror-Equal to
varying clemancls;
courteous ancl pol-
lshed (voice and
manner)
Pupf Is-ControIi.ing
volees; eourteous;
gware of eaeh
otherrs welfare

Í¿BtE L6

A B.ITING SSAI,E OT' fiffi ÍTIACIÍERIS FERSOT{AI, EFTEC'III¡E}WSSI

fsaeher-dynamic ancl
purpoeeful; lnter-
estecl 1n pupll ef-
fort

Puplls-responillng
to teacher most of
the time

I. In Gottfng Pupll Response

23
Teeeher-varylng from
direet lnterest fn
puplle to obllvlous-
neee of puplle

Pupf.ls-varying from
eager responsivonees
to wandering fnat-
tentlveness

Teacher-frtendly
wlth an untlerstand.-
lng adult polnt of
view

Pupf 1s-respeetful ;
obedlent, wllllngly
conforming

II"
2

4
Teacher-more con-
cersed with rou-
tlne than puplls;
unanimatecl

Puplle-listIeee,
eonformlng ctulty;
showlng 11ttLe
concorn for
teacher

Teacher-serÍoue ¡ Te-
eerved and ercacting;
etlrrlng competttive
effort

Pupflssself-centred ,
unwlIling to share

6â
Teacher-eonsiiruct-
lve ln guldlng
pupil effort

PuplLe-lvloet þupiLs
willing1y partfci-
pating

III" In Establl_qh_l¡g a Feeling

5

Teaehor-apathetfe ,
dtull; dlsregartlf ng
puplL purpoees

PupÍIs-lgnoring
teaeher; flndfng
lnterest fn each
othor; nolsy and
eareless

Teacher-aloof,Ittallcing tlown to
Fupt1e; tutrpatfent
wfth lnte:rruptfons
or tllgresslons

PuBfle-lntol€Tant ,
stralned, rude to
eaeh other ancl to
teaeher

8
Teaeher-overlooking
opportunfties for
brfnging out vleaker

Pupfl s-Capable , self-
confident, monopo-
}1z1ng opportunltlos;
weaker puplls not
respondlng

2

Seaeher-Poleed
but with evlilent
effort

Pupils-GeneraLLy
attentlve to oTen

taske; co-opera-
tive wlth eaeh
other and wfth
teaeher 

lFn

5
Teacher-critfcal
fault-finding,
harsh, clefinftely
unfriendly

Iìrpll-s-su1len, re-
belllous or delib-
erately illsturblng
to each other antl
teachor

h

Teacher-lntoLorant
of mlstakee, cle-
mancling, oritlcal

Popu"-¿rr"iu ,"
try; seLf-eon-
selous; restrained
or rebellioue

L

Teaeher-0riginal.
Ln matruer; in-
genious, re-
eoureeful
PupfIs-Respohefve
to erËent of of-
ferfng f.cleas ea-
gerly and wlth
enthusiasm

L
Teaeher-Sntering
lnto pupli[e o ae-
tivities without
domfnatlon; €x-
changtng ldeas,
encouragfng pu-
p1l deeielon

Pupl1s-Initiat-
lng; suggosting
ways and meane;
solvtng probl.ems

of Socurity

ïV" In Exe¡ti_qg a Stabl].lains Inf1ueneo

4
Teaeher-permitt lng
puplls to laugh at
mfstakee of others
or be over}y
erltlcal
Pupils-Uncertain;
covoring up om-
barrassment 1n
various ways

Ð

Teacher-OeoaslonalIy
rusbed, impatient
ancl discourteoug
to puplLs

Puplle-At timee un-
d,lreeted; abandonfng
taeke; easlly dfs-
traetecì

ïn Inspirlng OrLglnaLlty
2

Teaeher-lüotivat lng
work through the
use of lnteresting
devi cee

Pupils-Sbowing in-
terest ard wí1LÍng-
noss to particiBate

4
Teacher-Indeeisive,
uneertain, dle-
traoted; torn be-
tweon sevoral
cløancle

Puplls-Impatlent
wlth eaeh other;
quanelsome,
lrritable; laek-
fng purpose

and Inltfatlve
6

Teacher-ûsfng an habi-
tual proceclure; pos-
sesslng typieal
cLaseroom mannerÍems

Pupile-tr'ollowing 1n
routlnized way;
showlng little ln-
lt lative

2
Teaeher-Puttine
puBils on thelr
own; guitling and
suggestlng

5

Teacher-Fluetered.,
humled, rushing;
stralned, lmpatfent,
laeklng contral
purBoee

Puplls-Using ehrlLI
voices; noley,
blustering, eelfish,
rude; tlemancling
attentfon

ïrI. In DeveloUlng PupiL Setrl-Bo]-fance

Pupile-Aoeepting
ro sponelbilÍty
1n terms of
teaeherre sugges-
tlons

4
Teach.er-No varfa-
tion 1n Language;
clull, prosaic

Pupits-Bored rhaLf-
b.earùecl, without
purBose or
cllreet lon

¿

Teacher-Expeeting
pupil-s to try for
themseLves but over-
soLicitoue; hovering,
protectivo; unwt}llng
to trust puptl Judg-
ment

Puplls- Overanxlous
about results; eon-
stantly referring to
teacher

uJÞ.¿.q. , B.L44,

5

Teaeher-Y{holly
lacking 1n abflity
to intrigue pupi.Le

Puplls-WhoIIy
a¡nthetle,ilul1 i
a prevalent |td,onrt
earett attitutle

4
Tsaeher-In didactle
manner, te1L1ng
pupils exactly
each step to take

Puplls-Re1ylng on
teaehor; ehowing
Ilttle abllity to
think for them-
eeLves; ilependent

R¿

Teacber-Apart, re-
noved., gfvlng Long
tlletanoe diree-
tions; demancllng
confo:cnity

Puplls-Àssuming
no responEfbtltty;
showÍng practl-
eally no eoneern
for thelr own
aetl.ons; uneon-
troLlecl
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The seale fs noteworthy beeause 1t Blaces aIi. the æ.phaeis

on how teaehers get along wÍth pupils. ThÍs mlght be too lf.naited a

juclgnent to be taken as the sol-e one. Barter admits that:

A ecale whÍch coneiders the interacting behavfour of
teaeher and pupii- ls not sufficiently compreheneive to make
a complete evaluation of teaching. It 1s euggesteaÌ that
this geale be used in aclclitfoa to others whieh are generally
used.r

As such this ecale fs suggested ae one means for the evaLua-

tion of teacherso

A similar scale of teacher bebavlorrr was preparetl by Beeeher,

The mothod used to prepare tb.is scale hae already been deseribed (see

Bages 85-86)" After the seale hatì been Bropared with the aid of educators

of the etate of New York, Beecher tben usecl the scale himeeLf to rate a

group of teaehers trrlice to cheek Ïris own consisteney of evaluation. A

satlefaetory result ¡uas obtalned, He nert eompared hÍs ratings using

the eeaLe rvith the judgrnent of a number of experienced. ed,ucators" The

number of orperte ehosen is not mentionod, but they eano from the ranks

of state supervisors, supersieory prlneitrlals and euperintendente" Íhey

were eelected after tortensive consultatÍon with state deparüment super-

vlsors and ilepartment heads.rf2

A samplf.ng of flfty teachers was used for the test. Tbey were

chosen from all tbe grade Levels in the elementary and high schools,

Teaehers of aIL the dlfferont subjeet fields wero fneluded, ae wexe

teachers from urban, rural, Bnd consolidatecl sehools, Two eomplete

tp,¡1', p.151

z&.ig" , p"?3.
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ratlngs were made for eaeh teacher" Tbis required as many as flve

vfsits to some eLassroorrs, fhe teaehore themselves had no lnkllng of

what Boeeher rqas d,oÍng. Slnee he is a researeh aesoeiate for New York

state Departoent of Edueation, hÍs appearance on any scene wourd not

likely arouse ¡nueh eurloeity. The experienced judges were aekecl to

prepare their ratings of the teaehers in terms of superlor, average,

and pooru These ratings were given to the investigator g&q, he had

made hls own ratings antl convortecl then from seores to qualfties. Bee-

eher found that at no time was it possible to eheck off tho BB items in

one visit to a cLassroome If as many as P5 of the items eould be noted,

they apparently eonstituted a range large enough for a rating.

ïlhen tb.e rating of Beecher for the 50 teaehers was eomfared,

statistically with the judgnent of tbe erperieneed raters, the coefff-

eient obtained wâs o88" fhis seemed to lndieate a signlfteant amount of

vaLidity between the lnvestlgatorre ratings ueing his ecaler and thoee

made by the exporieuced Jud.ges"

The scal_e was then tried, by two other pereons who applled 1t

to an aclditional 50 teacherso Yfhen these ratlngs were eompared wtth the

Judgments of er¡rerlenced raters for these 50 teachers, the coeffieient

obtained was hlgh enough to lndleate a slgnifleant amount of valldlty
("?s)"

Others have ueed Beeehen!s eeale, end. all agree that¡

The behaviours are easily obsorvecl,
The items are epecifte and not subject to any great
varlanee of lnterpretatlon.

Ir
2o
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5, The attentlon of supervisor and teaeher fs foeused on
praetlees necessary in meeting vital pupil neecls and
therefore there are some Ín-serviee trgfnlng valuee
lnvolved 1n tbe use of thÍs proeedure.l

fhe use of the ecale appeals to be easy to underetand.. Sup-

pose while observing a teacher in a classroom, the rater notes that tho

teacher starts a leeson in a very pl-easant manner and lncludes aII the

pupiLs 1n her rornarks, OBposito eaeh ltem there is space provided for

the rater to lndÍeatr" ttftt marks if the items are observed in a favorable

llght¡ or rr-tt rnarks if the Ítøs obEervecl are unfavorable" In the fn-

stance mentfoned above, the rater wourd place nftf marks opposite itans

7 and I3' The final trseorerr is the number cif plus ltems observed divided

by the total nrxnber of ftems observed" This can then be convertecl to

whatevor type of eeore is desired, rt is suggested that åt least two

vÍslts wlll be required to a classroom to get a sufficient number of

itsrs rated to gÍve a signlfieant seore.(Ê5 is the suggested nr.¡mber of

items which çhould be lnvolved in a seore for a toaeher" )

Beecher concludee this small stuôy with two warninge ancl ono

suggested use for the eeal-e" Sueh a seale shoultl never be used as a

sole baels for a merit rating of a teaeher" The seale should be used.

co-oporatively with teachers to help improve tholr teaehing, and should

never be used on them" rn the hands of teachers themseLves, sueh a

scale night have its greatest use Ín self-evaluation since it gives

the teacb.or sone idea of what pupils e4pect from good teaebers.

Thts ecale is like Barterîs in that it is based on the rela-

þoi.g, po?â"
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TABüE }.7

A SCAI"T FOA }ìATING EÍÏECTI\¡E SEACËER BE]íAV'TOIIBI

Indicatlons of I'afrness

L" Praise and critleis basecl on faet; no
Junps to eoneluslonso

å. No favoritlsm shown; no pets
5. Ratlng and grading of puplls fair and

reLiable
4, Respeet shown for pupil opinion and

suggestions
Hffll-lngness to help atl-
appears
No exoessive eritielsm
pupils

Indicatlons of Cheerfulnees

7" Smiling; happy faclal expreselon and
voice

6u

pupils as need

of individuaL

Aneedotal Reeord
of 0bservation-s

A¡aecdotal Record
of Observatione

8 Never shows aggravatioa or impatienee
9o Never eross, erabby, or nagging

10" Sense of hr¡ror; lncludee amusing thought
antl interpretations; can take a Joke

11" Minimizes aeciilents ancl nisfortunes of
elass, seLf and envlron¡nent; ean nlaugh
off troublerr

12, Friendly in manner and tone of voice to
all pupils

I3" ALert to individuaL weahesees ancl
trrob1ems, never evad.es individual
questions or apparent needs for individ-
ual help, sympathizes 'lrith failr¡re due
to genuine dÍfficulty or othor reasoa-
able eause

14. AIl eritieism eonetruetlve
L5" Erpreeçes interest in indtvldual com-

ments even lf frrelevant
16" Eneourages all-, fndieates approval of

pupll effort at every opportunity
1?, Not superior or aloof in ¡ranner, does

not pretend to rflü.ow everything'r, easy
rather than tense, conversatlonal man-
ner in dleeussion with þulils

heeeher, -Q¡3Ë. e pp,69 ¡ ?0.



_96_

T¿BIE 1? (eontrd,)

Bus inees-l1ke F¡oeedure
in Controlled Sltuations

18, Coneiderate of pupilsr feelinge in pree-
ence of class

L9, PolEed, at ease
Ê0. Authority unquestionecl
21" PupiLs do not rftry to get away wftb

somfthingrl
P2. 0bJectives elear to teacher qnd,;puBil
å5. FulL control - aeceptable prlpil eon-

duct without frequent reprimands
24. Inelstenee on ortl.er ancl obedience
å5" Evidence of thorough planning
86" Insistenee on thorough work done on tÍme

Abflity to Get Pupil Responee

27, Inspiros eager responses from pupil_s,
many participating

28. PersonaL entbusiasrpr, we1L-lnfleeted
votee o vlvaeious

89, $timulating, encourgges responee and
indivitlual- eo¡ment

5O. Interest ehown fn all pupil effort
even Íf small

31" Evitlent pupil- interest never ilisre-
garded.

52. Not tied by ¡outine, no dulL, d,eacl
periodls"

I(nowledge and Technlque

55" Eviôences thorough kowledge of
sub Jeet

54" Explains lesgone and, answers queetlons
clearLy and thoncughLy

55. Assignments definite and clear
36. Aaf,isipates diffieulties ln assigntrents

and orplains 1n ad,vaneo.
9?. Creates interest through exampleo

praótieaI appLlcations ete"
58. P¡ovicles for repetitlon

Anecdotal Reeord
of Observatlons

AaeeclotaL Record
of Observatlons

.A¡ocdotal Reeord
of 0beervations
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tionsbips between the teaeher and the Bupi]-s, rt Ís unlike Baxterrs

seale 1n strueture o however, being much sborter and sfmpler. îhe rating
offÍeer using Beecherts seare hae only to deeide whether a charaeteristÍe

1s present or absent in a teaeher. He does not have to grade each iten.
It night be rather ctlffieult for any teaeher to attain some of these ftsns

arl of the time" ITu¡rbev ? for example, rfsrnfling; happy faciar erpression

and voieerr, would be a difficult asslgnment for every minute of the teach-

lng day' The rating officer presunably decides the average for eaeh item.

Beecher hinself feels tiiat only 25 Ítems would be a eufficient
number on which to rate a teaeher. unfortunately, he does not speeify

which 25. His lnsistenee on ânecdotal observations to support ahy oplnion

is an exeellent id,ea. Sueh a proeedure would eliminate snap juclgments,

and would make hasty observations lmpossÍb1e,

Th'ls scale 1s preseuted as a new approach to teaoher gvaluation.

It has been used 1n a l-imíted way apparently with sueeess. It is Efmple

to adrofnlster, and seeks to measure somethin8 vital in the teaehing pro_

cesso Beeause of this it 1s presentecl from the llterature on the subJect"

Let us turn from eeaLes pre¡nred by indiridual authors to a

Sroup effort on thÍs matter of teacher evaluatlon, .mad,e by teachers and

edueatorsu In i-959' a Tepreeentative grorip of faeulty suporvisors, pupfl

teaehers, and teaehers from the schoole of corumbus, Ohlo began the ex-

ploration of the problens of evaluating teaehersr effectivenesso Hundreds

of situations were cleseribsd. ln whtch this gxoup fel-t the qualities of

teaehing eom¡etenee could be observed. An attempt was made to classlfy
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these eituatlons under certain question headlngs" Five headinge were

d.eveloped tbus:

ÌVhat proced.ures were emplolred to st{mulate thinking
and planning on the part of the students?

Did the teaeher identffy eome of the need.s of different
pupils and how did he try to meet these needs?

$Ihat meehanies of teaching were used?

lilere the proeeeses of teaehing (for pupils the processee
of learning) clemocratic?

Vfhat effects did the teaeherj s personallt¡r have upon the
t eaehing-learnÍng situatf on?r

Uader each of these questions a series of speeifie facts or

aetivitles was listed. fhis was completed early in Lg40. Sinee then

two revislons of the record fo:mr have been nade, - oach one with a

little more detaiL than lts predeeessor. The second revised for"m is
the one that is now dlstrlbuted on a conmereiaL basis.

The ehanges which have taken plaee are shown by using one

speclfie area as an exampl-e. This area in the present editlon deale

with Pupil ProbLeme. the orlgluar seetion Tsas entitred, nMeetlng fupil
Needsil, and eontalned 16 different needs. The observer was requfred

to note with a check mark vuhether tbe need was met or was not met by

the toaeher. A emall space was provirleô under eaeb need for anecdotal

observations to support judgment. fhe second edftion contalned p6

different needs" Th.e obgerver was aeked, to cheel< one of three eoLumns:

tfEffielently Metti, 'rrnefffcientl-y fuIetr, or thifssod, a chanee,, space

for aneedotal- evldeneo was provÍded only at the bottom of the page and

the observer wrote 1n the au¡nber of the need when ho er¡rLained h.ow the

1-Troyer ancl Pace, ¡;valuatlon'=1n Teaeb , iWashlpgton,
ÞuCnr ê¡neriean Councll of Edueatfonn 1944) p"30"



-99-

teaeher took eare of 1t o

This sectlon ín the present editÍon has the full titLe, rfHoril

Did the Teaeher Eelp Students nlitil Their Own Pereonat Problems?rr Two

pages are devoted to this questlon" The Left-hand page contains the

regÍons in which the problems are considered to !ie. fhere are eight

of tbeee risted, ancl eaeh 1e deseribed in some detall, The probrem

regions are:

See. 1. Probleme ReLating to Eoa1th and physical
Develotrnaent "&u Problaras Relating to Personal Temperament

3u Problems Relating to Soeial Disposftions
4o Proble¡ns Relating to Home ancl Fanily
5" Problems Rel-at1ng to Vocations, Work end.

Money
6, hoble¡rs RelatÍng to Schocjl Activities and

Situatlons
?" Problens Relating to leiEure-llrne Activftles
L Probl-ems Relating to ünderstanding of, the

Oonnunity, tbe CuLture, the Universe.r

The right-hand page is dÍvided horizontally into three equal

parts. Eaeh of theee represente an obeervation period, and the rater

use$ th.e spaee for writing down aneedotal eviJeneeu lhe sâms ¡*. oueg-

tione are found ln eaeh of theee three eectlons¡
1, "rllhat porsonal probleme were touched upon?

How were they handLed?
lYhat dfd both teaeher and stuclents say and do?

8. \{hat eritieims, sl¡gggstlons or co¡lments do you have?
Defend your conments"o

Thus thls oae çeetion has developed frori a list of needs to a detailod,

aeeount of student probl-ems, wlth ailequate elpace províded for an anee-

Universlty (Columbus: Ohio Stste University prees, l94b) p,16.
tJþiÈ'' P"r?.
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dotal recording of the means used by teaehers to handle them"

A Descllptlon of the feaehÍne Reeord Now in Use-

the form itself is thirty Bagee in length" It is divided into

four parts¡ ïntroduetion, 3-reas of leaehing Effectiveness, summary of

the feacherrs Effectiveness, and. the FoLlow-up Interview. Thue it can-

not be thought of as a handy little gattget whieh will fit comfortably

into soüeor.ets back poeket" (See Append.ix, page 1?8)

The lntroduetion to the teaehing reeord. eontains the authors?

views on teaehors and teaeher training, These views are lneorporated

lnto the reeord. itself. Anyoue who does not agree with these coneeptÊ

1s ad.vised against using the for¡r at aIÌ.,

The authors belleve 1n demoeratie soelal values belng used

and aclvoeated 1n the sehools" The thinking process requires greater

emphasis in the sehools, and students sbould be given a greater oppor-

tunity to think and plan togother. ldot enough attention is being given

in the schoors to individual problems of pupils, and to behaviour pat-

terns of groups of students working together"

The autbors aleo dlsapprove the ueing of their record as tho

sole device for evaluating a teacher. Tb.e fom shoulcl be usecl to aid

in making teachiug better, Only teaehers who approve of the form should

be evaluated by 1t. This shoutd be aeconpliehed by the supervisor and

the teacher working together. Both shourd have fn mlad that teaeb.ine is:
o 6 , a proeess, a co-operatlve inquiry, clireeteai towards
the elarlfieation of the bellefs of both teaeher and etu-
,dents, and. emphasizing ô s . the clevelopment of self-
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directfon on the part of the studente. Ttre whole enter-
Brl*oe Ís charaeterizod o o . by a supremely high regard 1for the personal- ¡vorth of every individual partieipating.'

there are eight areas of teaching effectivenees, - three more

than Ín the origlnal reeord. forrr. fho areas are divided thus ", T,

Materials of Instructlon, II. Purposee of Inetruction, III. Methocte

of rnstruction, rv. Effectiveness of rnstruetion, v. pupir probrems

(deseribed already), Vl. Sehogl-Comrnrrnity ReLatlons, VII" Democratle

Relatlonehips and Attitudes, VITI, Human Relationshfps" Eaeh of these

oeeupies two pages, The left-hand page sets out the situatÍons, and.

the rÍght-hand page is d.ivldect into three parts for anecdotal record-

fng"

$ectfon IJ( eontains a guided summgry" Cortain questlong are

askecl about the toaeher 1n four eclucational areas. These bring the

teaehing act whieh hae been obeerved lnto a sharp foeus" The observer

is asked, to deserÍbe tbe teaeherts contribution in terms of :

I" Expressing in Action a Clearly Formulated Soeiat and.
Eclueational Philosopby.

1. Possesslon of an educational phiS.osophy whieh
funetions 1n teaching.

8. RepresentÍng the icleaLs of the profeseion.
3" Contributing to sehool and, eonm.unity llfe.
4. Helping etudents to elarifrr their values.
5, Aeeopting responeibilities to the eehool ae a

wh.ole.

II" Effeetively Pronoting the Growtb and DeveloÞment of
Boys and GirLs"

1" The oonscious application of principLes of
child develoÞment"

1&, p'4.
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3" Deallng effeetively with iudlvldual
differonces âmong students.

õ, Consciously applying the principlee of
funetlonal gUldance procedures in teaehing.

4" Partielpating construetlvely in the erüra-
eurricular astivities of the school"

IIï, Expreesing ln Action and Developing in pupfLs
Effective Per-oona1 and Communfty Relationehipe"

1. Appl,ying the prÍnciples of healthy soeial
adJustnent 1n personal Ltving ahct in deal-
lng with otb.ers.

2" Applying the prfncÍplee of healthful living
(rnental and phyeicaL) to personal lÍvine
and teachÍng"

5u Interrelating sehool andl conmunlty in
teaehing.

4" Uelng the vartoue media of eommunieation:
oral and written ex¡rresslon, the flne artsu
erafts and muEfe 1n teaehing.

$, Speahing with clearness and p]_easant effect-
ivenesg"

IV, Utillzing All AvaiLable Besourees - in l\{en, Mtater-
ials and leeb,niquee in the Learning Proeese,

1" Utílizing the ploeess of planning in daily
living and in teaehing,

A. UtfLlzÍ¡g proficiently a wide range of
materials and methods of instructlon.

5. Continuouely evaluating educational afuns,
proceeses, and results.

4, Gontrol of the h.owledge in the field
withfn whleh one teaehes and. the abitfty
to uee thÍs ln ternrs of inereasing the
etudentst intelligence about the worlcl in
whieh they Ilve.

5. Cenying out appropriate and effeetive
methods in the management of pupils in the
elassroon and with trextra-curricularrl
aetivities.

6. Äpptying eritical reflective thinking
(eelentlfle method) to tne solution of
problems, exemplifying if, and teaehing for
it ln school gituations.r

1
'.Ibiê." o pp.R6-39"
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The baek Bage of this booklet provid.es EBaee for a follow_

up interview where raters and teachers get together and discuss the

findings made on teaehers. Any addftional lnformation about themeel-vee

whieh teaehere ean supply 1s noted, as well as any inforrnatiou on the

use of tho fon:r itself. The last section requires the rating offieer

to te]-[ what teaehers eould do to improve their effeetiveneseo

There is a suggestfon made in the general discussion ln the

teaehing record that teaehers use," the fo::n on themselves after a teaeh-

lng session, to appraise their own effeetivonees, fhfs would probably

be an exeellent idea for beginning teachere"

The leaching Reeord, represents the most elaborate devlce for
teaeher eval-uation discovered in tbe readlng on the subJeet" It must

be aeeepted rather widery, beeause it is sold eonmereÍarry. The faet

that Ít has been revised several- times would seeua to indlcate that those

responslble for its orfgin are using it eonetantly and sre aware of any

linltations as they arise. Its great bulk makes it literally impoesible

to uee the Reeord as a quiekmeans of teacher asseesment. The purpoge

of sueh elaboration must be to aÍd both teaebers and aclminietrators in
their edueational thinkÍng" Sueh thinking vrlLl be direeted toward long

term planning rather than a short term erltieisn of the toaeher. Be-

eause the Record le intended to help teaehers more than to crÍtieize
thftl, it fs presentod as a deviee for eonstruetive teacher evaluatfon.

Methoôe

The schooL of Ed.ucation of syracuse universlty in i-941 published
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a monograph whieb. contains in it a eeetion ðeal1ng with the choice of

students who wilr become teaehers" rhey justify great eare in selee-

tion of future teaehers thus¡

1" Students in tbe higþ schools Eerved, by the School of
Education ehouLa be assured. of vuorthy l-eadership and
eompanionshlp in their ed.ucational experienceso

Ê, Students preparing to teaeh should be assured. that
regardLess of erbraneous factors, they will be eompoting
only wÍth eand.idates for posltions who meet a minlmum
but high etandard of qual.ifications"

5. Those wbo think they want to teaeh should oxtrrerÍenee a
gulda¡ee proceilure which will elther verify or eall lnto
questlon their teaehing quaLificationsn . o o

4, Through the selectlon of students who-ee qualificatlons
rank with the best in other professfons, tho SchooL of
Eduoation " ; . rnay attain a positlon of leadership and
respeeto . ,'

Thfs $chooL sets out eigþt criterla or groups of criteria

which are used, as a baeis for judging tho worth of etudents to become

teaebors, Slnee no mention is made of ranking these, presumabLy they

are of equal importaneo. Howeyer they will be reeorded ln the same

order as they oceut 1n the monograph. Physieal sta¡nina and vitality

are requlred by tb.ose who would become teaehers. l.lmotfonal stabllity

is reguired so that the teacher wÍl-I not bring into the eLaseroom sn

unbalanced attitud,e clue to his or her otqn personaL probLems. A cer-

tain soeial eompetence Ís an lmportant faetor whieh wilL be in evid.ence

whenever co-operation with others, good mannere and a enart appearanee

l0urricuLum Committee, Sehool of Sducatlon, Syraeuse üniver-
sity, A Funetional Program of Teacher EÅucationr pp"f9-4I (Anerlcan
Council of Educatton¡ l{ashington, DoC. ¡ 1941. )
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are requlred, ae part of the teachlng aet, slnee eaeh of these ie ln-
portant all the time a competent teacher will possose them to a markerl

clogree. feaehers should h.ow eomothing of the learning proeess so that

tb.ey can pass it on to their pupire, Good teachers are expectect to be

among the leaders of the eommunity. They should be widely read on alL

matters of interest and cul-ture. Any teacher must be abLe to elrprese

hle or her thoughts both orally and on paper in a eompetont m.antrer, To

be a teacher one m¡st have some eoneept of the philosophy of edueation,

of the great atlvances made in peychology of educatfon, and of the soelal

trends in edueatlon.

Sinee the maÍn coneern of thls paper is th.e eriteria used to

judge teachors and teaebing, the eheek-list found in the Appendix of

this voLume is of interest. It contains those eharaeteristics which

the faculty at syraeuse apparently 1s rooking for in apprentice teach-

ersc There are tvsenty in the list. The person doing tb.e rating is
provided with a flve-pofnt eeaLe set down boslde eaeh charâeteristle.

The scale ratings are: Inferior, Below Average, Average, Ábove Average,

and Superlor. lhe charaeterieties are set out in Table 18 on the fol-

Lowing pageo

Some of the items would be rather diffieult to Judge in a

student taklng hls or her firet year trainlng in teaehing. Items fou:r-teen

so twenty would reo,ulre a eonsiderabre amount of actuar teaching in

one partleular school before much evidenee wouLd be available on them.

.A.ctually the entlre lfst looks líke a good, one for teachere on probation
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TABI,E æ

ffiARACTERISTICS OF AFFRETETICE TEACEERS .AS SET OTTT IN A CEECKusr BY THg 8cH00L 0F EÐucAgtON' gvaAgusE irÀrruERsrrYt

L. Syrupathetie understanding of
boys ancÌ girls.

2. Comnand of eubjec! matter and
general backgrouncl of teaehing"

5" Personal appearanee (dress,
attraetiveness, posture, neat-
nese ) .

4. Inltiative"
5" Ðependabillty.
6" gkill in teaching teebniques.
7" Abílity to seleet and organlze

learnfng experienees"
8 Ability to dÍeeern anÈt Brovlde

for indlvf clual dlffereneee.
I, Abitlty to direct diseusslon

wíthout domfnatlng ito
10" Sk1lI 1n soclal controL

( dl seipline )

1I" Abfllty to enploy good English
e:çrossfon"

IÊ. Abillty to gafn the fuLl
eo-operatlon of puplls.

l-9. Sklll in testing and other
evaluatlng techniques.

14. General abitity to seeure
desirable learnlng reeults.

L5" General professlonal attitude,
L6" Capacity for professlonal gromth

as ovideneed, 1n own sebool.
17, WilLingness to assume additional

sehool responsíbilÍtíee 
"18. lTillÍngnees to partieipate in

eonmunity affairs,
L9" Ijllllngness to aeeept and aet

on supervisory suggestions,
e0, Ability to hanclle reguLar school

routine.

fn some rarge system, after they have had at least a yearrs training in
eome sehool of ed.ueation.

Troyer e¡d Paee8 report in their monograBh on the eval-uation

nado by the edueatlon facurty of l[ayae universtty, Detrolt. very heavy

emphasls is laid on tho selection of puplls who a¡e to beeome teaehersn

before teaeher tralning 1s begun" From the data eompired only six out

of ten wbo apply originalry qual.ffy for entranee to the faeuLty of edu-

eation" ï'lhen the entraneo proeed,ure fs enamined, more e}oeely, it fs not

1

ll!lÊ,, p.pbb.

anå Pgqar j!,.j1!re p,E0o
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difficuLt to see w]ny aOd/o tlrop out. Here ls what each student vrho seeks

entry must do. Ïie must make his orrrr artFngements to take the following

tests: The Ameriean Councll on Edueation Psychologieal Examlnation;

Go*operatÍve tests in Engllsh, General Oulture, Contemporary Affalre i

the Ðetrolt llandwriting Seale, the Stanford Achievsnent and Dletation

Test 1n Spellfng. He must arrange to have a general physleal ercaminatÍon,

speelal tests of hearlng and speeeh, and an interview with a psychiatrist

who will test hirn with the Bernreuter Pereonallty Inventory to obtain data

on mental heal-th. fhe proslnctlve teaeher must also obtain ratings on

hÍs probabl-e fÍtness for teaehing, and on his personaLÍty from six pre-

vlous lnstruetore, four publie echool prineipats (one of whom he ean have

had previously), his eurrieu-Lum aåviser from his major field in University,

from an offlcer fn a soeial ageney where the student has glven serviceo an¿

from a prevloue empLoyor,

The psyehlatrlst is provÍded, ¡vith a rating blank on whlch he

ranks the candidates on: Sueeees in Soeial Relationships, Stgnifieant

ExperÍenees, and Physlcal characteristics. lhe ranklng is done on a

five-point ba**ie whlcb ranke the proepeet as; suBerior, Good, .A.verage

but BeLow Desired Stand.ard, Very Doubtful, and ÐefiniteLy Undesfrable.

Tb.e same basfs of ranking 1s used by all the others who interview the

eandidate, with tbe exceptlon of the social ageney"

The soclal ageney fo¡m has a space at.the top to indieate how

long the candidate worked with thø¿, aad what he dÍd, lhey uso a flve-
pofnt scale for rankitrg ae weLl, It 1s not the same as that used by tbe
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others" This scale runs from Poor, to Low Average, to Goocl Average, to

Superior. Strnee f s provldod to lnclleate 1f there ls no evidonee on whielr

to baee a judgment. The crlteria they uee soen. pertlnent,

TABT,E ]-9

CATTERT¿, ITÐ BY SOCIAT C;ROUP ffORK AffiCIES ON PROæECTT'IE
TEACSERS I'oR WAYTE CofJ,trffi, DETROITI

L" vl{orker seeures good rapport wlth group; gets on welr rsith arr
¡rembers; secures eonfldenee and is rtat ho¡nen with thæ; is
pleasant and patfent,

P, fflllingness to learn; open-minded and adaptabl_e; has good
attÍtude in usÍng euggostions of supervisor.

5. Studles and respects personaLities of aII meraberg of hls gïoup;
aids them in adjusting, even outside the speeiffc group situation"

4" I]ses co-operative and demoeratic rather than dictatorial methods
in group leailership"

5" conseientious and reeponsibre 1n matters of record-keeping and
other neeessary adminlstrative or routine matterg"

6' seems to havo BropeÌ baLanee in his own emotÍonar life as it
relates to group or supervision.

7. stlmurates indÍviduar or smrL group to ereatÍve work; resource-
fuL in aidlng them to pLan, executo, and evaLuate their BroJeets.8" Has a cleslrable combÍnation of fnterest in the ehlldren and in
the program of the group.
consistent in po]-icies in admlnlstering neeeesary dlscipLinary
control within the group"
Appearance anrl approprlate groomlng.
vital and energetie; usos own personality to the best Edvantage
of the programo

12. Apalyzos Job and considers lmpllcations of his work,

o

10.
11"

fhe results of

a profile ehart for the

who were aeeeptecl had to

aL1 the teets and fnterviews are sunmarlzed in

dean of the collego. it4ore than half of those

be given remedlal treatment for defielencieE

1Ãþ.L4.-, p"gb.
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whÍch had boen e:rposed 1n the sel_ection process. ir/arke already ob-

tained at the University Tvere also used, in judging acadonie eompetenee"

Teaehíng sucee*es was found to be hlghly correlated with reeommendations

from faeurty advlsers, psychiatrie ratinge, and soclal worker rati.ngs"

x'rom a glanee at the ratfngs usecl by tbose in soclaL. work, it
should appear rather obvious that there is very l-ittle dlfferenee be-

tween the goals set up by those in social work antl the goals deeired by

those 1n edueational worlc. It would eeem to be an excellent testine
ground. for those who nigbt want ùo becone teaehers"

The methods of these two colLegee are mentioned in eonneetion

with evaluation beeause they Índieate a trend, The trend 1s toward a

greater emphasfe on evaluation as an eliminative and eorreetive proeess

at the start of teacher training. iüany of tho faults of teaehere, if
observed at an early stage, can be eoreeted or ellminated. ìvlany of

tbose who eould weaken the teaching profeeslon wilt be guided out of lt"
fhus the standards of the professfon will be ralsetl by preltmlnary evalua-

tion"

0f the two, Syraeuse represents a eoneeïvatlvo approach to this
prellmlnary evaluative process. tlfayne University, howover, has set out

sueh an enhauetive entranee procedure that one cannot help but feeL that

the enthuEiaem to eLiminate undeslrables from entering the teaehing pro-

fessfon bas been earried too far. lhe nu¡nber of tests to be takeo by

prospoctive teaehers ie apparring. 0n tbe other hand, the uso of the

psycÏ.iatrie ínterview and (more particularly) ttre soelaL agency reBort
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on thoee seeking to be teaebers, represent eound praetiee" feaehers

çhould be mentall-y healthy. Insistenee on previous er¡rerienes in soeial

servÍee work will help to orient the prospeetive teaeher.

lhe other two methode of teacher evaluatfon represent the

attitude toward thfs su'ojeet which is held by two men, Reavis and Cooper;

aod by the N"8""4.. of the Unfted States, one of the official educationaL

bodies of that eountry, Íbe fo:sner preeent their suggested method fn

cletalL. The latter have come forward wlth an entireLy new ldea, wbieh

is not described in too great detail" Both sources reJect most of the

run-of-the-mil-L methods whieh have been used to evaLuate teaehers and

teaehing,

In spite of considerable research on the problem there ls lÍtt1e
obJeetive informatioa available on what constltutes teaching efficfeney

or on the criteria aeeocfated. with it. Ihere is an abundanee of opinf.on,

mostLy eonftricting. Even eeÍentific studies have failed mlserabl.y in
determiuiag what constitutes teaching sueeesso Reavls and Cooper think

that the reason for this 1s the false assr:mption that tho earne pattern

can be apptled. to all succeseful teaehers and their teaehing. There are

too many other ecmclitioning factors, such as t¡rpe of eommunlty, maturity

of pupiLso ete"

The eame authors hold the vlew that persons responsible for
teachers 1n each sehool system should deelde what general factore anil

what speelfle factors are prerequlsite for the suceess of teacherE in

a particular positfon they may hoLcl wÍthin the syeten, The factors or
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eriterfa required for teaching suceees in one syetem may not be quite

the same for another"

Those ¡vho tlo pass judgrnent on teachere within sehooL eystems

often spend too mueh of their time rating teaehers on methodo ancl not

enough tjoe 1n dete:mining how much pupils are aetually learning from

the teaeher" In faet pupil ratfngs, anil the effoets procluced on Bupils,

other teaehers, and parents, are all faetors which couLd be used 1n the

rating of a teaeher,

The collectíng of evldence about teachers fs another phaee of

teaeher ratlng or eval-uation. fhis cumul_ative record proceclure wil1

provide an atlequate eouree of evidence with which atlninistrators can

make vaLld judgments of teaehers" This evÍdence ean be useclå

ø ø . (f) to refresh the memory when judgnent is being
passed; (2) to compel evaluators to lnqul¡e into the
facts; (g) to prove to critlcal teaehers that the faets
are avalLable; (¿) to glve top admlnistrators a more
adequate means of eontror over subordlnate aclmínlstrators¡
(S) to faeilitate reporting on pereonnel to the eehool
board; (6) to provfcte eontinuity of evaLìratior through
changes in aûministration i ft) to enab!.e school systems 1to eondr¡ct a continuous etudy of their personnel Broblems.'

Tfhe!. eueh evidenee is collected it faciLitatos any roporting

which administrative offlcers must do eithor to tholr superiors or to
the public" Sehool systems persiet, although administrattve offleers

ehange. rn order to have a eontinuous record of personneL, a eumuJ.a-

tive system ehourd be install-ed. lhis wlll- then precrude the neces-

sfty of a new administratlve offlcer having to go over grou!.cl whieh

lBeavis and Cooper, !.p-sg!t-¡ pu10g,
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has already been thoroughly eovered by his predeeessors. changes ln
working condltions, poLieies, eehool popuratlonsu and the rike, are

always going on wfthtn elty sehool systeme. New teaehers in partieu-

l-ar lfke to hrow as mueh as possible about the echooL to whfch tbey

are assigned.. A eontlnuous survey of the entire system is required

to have this infonnation avaiLable, ald to anticipate changes whieh

may be requlred..

It is euggeeted that the eviclenee whfeh ean be colleeted con-

eernlng the profossionaL staff should contaln items eoncerning the work

done by the teaeher; items whieh wil-r intlieate the respeet that the

teaeher eommande from pupfrs, other teachers, and parents; and items

which will, lndicate how wel-I tbe teacher is trying to keep abreast of

the latest dovelopments in hÍs teachlng fieLd,, rtems of teacher pro-

ductivity can be obtained from varlous soureee, The following means

are Euggeetecls

seores made 1n stand.arctizecl teets anð d,erived seores fro¡n
standardized teets.
ReBorts of efforts to aceomplish results in areae not
oaelly measure¿l by stanctardlzed teEts - epeelal proJects
untlertakea, speeial methocls develoBeci, and speclaL faeil-itlee $rovldeel"
Reports fn ertra-eunfeulum aetlvftles - resBonsibÍrltfes,
schedules of oxtra-eurrieulum aetfvities, programe of Bubl_icperformaneee, photographs of dlsplays,
Reports of servlces as member or ehairman of conmlttees and,
special responslbllities on sehool staff"
copies of reporte ancl materials produced in the performanee
of faeuLty resBonsibilit ies"
Reports of eornnr¡rity actÍvlties undertaken by the teaeher.l

I"

2'

4

4n

q

Þo

tgqg,, pp"Il0,Lll"
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fhe puplI-testing progranme should be of wlde range, and ehould

be varled from tlroe to tl¡re to prevent the teacbers teaching for the test

rather than for mastery of the eubject" In areas of puptl development

not easily measured by tests (responsibility, inltÍativo, etc,), reports

of teaeher projects to develop these characterieties should be pLaced on

flle by supervisory offieers.

The teachers themselves can furnÍsh a I1et of tho ertra-currieu-

lar activities in whieh they particlpate for the eake of reeordfng it 1n

the eumulative file. lhe fact that teachers serve on eonmittees should

be duly noted by the eentral adminlstration, and plaeed on thelr respectfve

fiLee" Sueh nork constftutes çerviee for whieh there is no rernuneratfono

ancl eredit should be given for it"

Turning from tb.e real-m of teaeher Broductlvity to that of

prestlge ox respoet, lt shouLd be noted that the eueeessful teacher has

the respeet of at Least four groups of persons, rkreEe are: the pupil-s

they teaeh; the parents of the communlty thoy serve; the other teaehers

¡vith whom they work; and the ad¡rínistratfvo officere who must rate them"

Rating 1s a eoLieited measure of the respeet a teaeher has galned from

a superior. This reepeet or prestlge is often forrned from ratfag scalee

with a lot of superfLuous faetors Listed on them" As measures of prestigo

these scales ehould allow the rating officere to in¿licate whether tbe

ex¡lerience of visiting a teacheres roon was pleasant or not. They should

also a1low the rater to indicate how easy or how cllfficult it was to work

with the teaeher. Niost seaLes clo not havo space for theee ltaas on the
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J.let, but there Ís adequate rom at the end for remarks. lvlany rating

offieers uee this space to note sueh general impressions as have just

been mentioned.

llowever, 1f lt is possÍble to obtain unsoltcited. meaeures of

a teacheris prestige, these are more deslrabLe" The spontaneoüs rêâc-

tlon to a teaeherrs personallty ean sometimes telL those in positlons

of authority more about a teacher than the earefully prepared reports

of rating offieere. CommunieatÍons eontaining commend.atlon or eritielsm

of teachers might be kept on the filee of the teaehers eoneerned.. Such

expressions of approvaL or dÍsapproval would require careful anaLysis

by administrative offtcers eo that items havlng no basis of faet wouLd

be excluded from files"

feaehers are pert of the eehoole today, I{owever, nSehools may

be good today, but it 1s par'ü of the Aneriean dream that they shall be

better tomonow.*l This means that teachers wiII never be done with

Ímproving their own efficiency. Thís ean be done ln two ways. They

nust see that thetr health remains unlmpafreð; and they must keep abreast

of the tlevelopnents in tbelr special fleLds of instnrction. llrost schoo}

systems have sorne d.efinite reeord.s on the heaLth of the teachers kept on

fil.e. Eviclence of professionaL growth should also be placed on eaeb.

teaeherrs Bersonal file. Thie may bo expreesecl in a numbor of wayse

Courees of stutly taken at University summer sehools, pl,anneû traveLe

(especiaLly for those teaehÍng social studles), and speeial jobs done

in the so-ealLed vaeation perlod whfeh will iacrease the teaehefrs kno¡v-

ledge of his (or hen) speclaL subjeet field, ehoul-d all be ptaeect in the

1&i3*., p.119.
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f il-e"

It is suggested that the evidence eoLlected. in theee eumula-

tive personnel files be usect onLy when neeeseary decisions coneorning

new appoÍutments for teaehers must be mad.e, As yet, ùhene has been no

way found to eliminate the making of these deciefons on the basis of

oplnloa' The oplnion should be made only after a full exanination of

the evidenee" But someone has to make lt¡

'ro argue that an eval-uation syetø remain sensitfve to
the personal Judgments of those in authority in a school
s¡rstem 1s not to say that the baeie of evaruation eharr be
whimçicar and indeterminate. fhe polieles which ehall goveln
evaluatlve decislons shalr be etated as preeisely and as eom-pletely as possible" Furthermore, thoee porieÍes may repre-
sent highly eo-operative effort by the entire staff, But
polieles should operate to guide rather than to bind the
hands of responsibre offieiars" , . (h.owever) pereonaL Judg-
ment muet re¡nain ae tbe final arbiter"r

Systems can appoint representative committees of teachele"

Íhese co¡nmitteee should be pernltted the rfght to reco¡nmencl on matters

of teaeber appointment, dismissal, transfer, anil promotion" sueh a

group wourd not likely be givon Bow€re of decision which belong to

adminfstrative offieers. fhis woulcl tend to take some authority away

from these officlaLe"

To introduee the iciea of a cunuLative persorurer system of

teaeher evaLuationo arlmiatstrative officers eould elçIain the broad

plan to the tsachere ancl leave them the task of working out the flner
details" Such a syetem shoulð bo as simple as poseible, and ovalua-

Ëion proced,uree should have tho eo-oporation and approvar of the

rÞ¿g., p.!',i,.
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teaehers. All data on each teaeher should be loeatetl in one eentraL

plaee, and sbould, be kept as prlvate a matter as poesibLe"

I\ileagures of any kind whieh are used to judge teacher compe-

tenee are based on opiniono Reavfs and CooBer point out that there is

no u¡.iversal agreemont of oplnlon on those eriterla which shall be ueett

to judge aLl teaehers. Theee authors suggest that something besicles

opinlon ean be used to augþent teacher evaluatfon. ThÍs is a cumula-

tive personnel file qrsta. A fil-e for each teacher rciLl contain: an

aceurate aecount of the teaeherte abÍl1ty to fmpart hoowlectgo to students;

an aeeount of the edueatÍonaL contributions made by the teacher wlthin

and also beyond the sehool system; and. an aecount of attempts on the part

of the teacher to Ímprove his teaching by additÍonal studyo

such a system wfII require a staff to administer it. This

wlLl- confine its use to urban and highty eeutralized rural aroag. It
is used suceessfulty by many large citfes (New york and chieago, to name

only two) o For this reason it is presented as an aid to teacher evalua-

tion whfch attompts to mfnlmize oplnion, w'!th one provlso. This is that

those uslng the files to eval-uate teachers pLace firet emphasis on teaeh-

tng abÍL1ty. No other activtty should be allowod to impair a teaeherts

ability to impart haowledge to pupflsc

The N"E.A' pamphlet, rBetter than Ratingtf contains the moet

reeent (L950) sumnary on the methods ueed to evaluato teachers in the

Unlted States" the booklet also suggests another approach to the ratlng

problom' For these reasons its eontents wil-r be ineluded"

The authors of the Banr.Bhlet state that the function of teaeher
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evaluatlons

o o . ls to enablo people to improve their living by
helplng then better the qual_lty of theÍr choÍces as 1they work together in claseroom, school , and. eornrnunity.'

Present rating plans do not fuLfll this functfon, é. deseription

of these plans wilL show wh-ri this 1s the casee

Moet teaeher rating echemes require the jud.gment of one or two

individuals. In some school systems the principals rank the teachers on

their staffs in order of thefr effectiveness, Teachers ranked ln the

lowor portions of sehool- staffs have to be reported on individualty to

the eentral authority. In other systems rating officers give teaehers

ân ovor-a1l mark on their competeney" No analysis is made of the teach-

lng at all. Some educationa! sJ¡stems require a written statemen¡ correorrr-

lng the efforts of the toacher being rated. Fonns are often providecl to

guide the ratlng offleers in forú1ng thelr opfnions. The majorlty of

systems analyzed., however, use the ratirg seaLe" TheEe seales were found

to contain as few as four faetors and, as many as forty. Rating offieers

are oxpeeted to grade teaehers on each faetor soparately"

Some edueational eentres have abandoned the idea of ratlng

teaeb.ers from the judgment of one or two persons. In one elty teaehers

serve for a period of eight years" If their work has been satisfaetory

up to that time' further promotion or salary inereases will depencl on

the judgment of a special board of evaluatlon. Thle board has teaehers

on it as v¡el1 ae administratlve officers" Tb.e idea seens to be that

IAssoclation for Supervision and. Curricul-ar Development, &!!EThan RatÍnE (Washington: National Ed.ucational Á.ssociation, f950) , E;-6,-
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rvhen erueial matters of salary or promotion are invoLved, a large group

of people w1ll make a more ilnpartial judgment"

In New York at the end of the sixbh, nfnth, twelfth, and fif-

teonth years of serviee, the teacheris career is reviewed by an advisory

eommitteo. fhis group eontains teachers ae well_ as administrators. They

make use of the cumuLative record f1Ie on each teacher to help them in

theÍr judgments. Ïf the review of the file proves to be satisfaetory,

advancement to a hÍgher salary braeket and to a high teaehing status takee

pl-aee,

All of these sehemes use rating to determine ealary and pro-

notion" Three types of rating fo::ns are mentioned. in this pariphlet which

do not have this funetÍon, fhe first kind ls the self-evaluation formo

Teaehers are encouïaged. to use this type of form to assess theÍr own

strengths aud weahresses. sueh a form ls deseribed on page 76 of Ghap-

ter III (ftre tvlicnlgan Cooperative Conference). Some school s,ystems use

a Jolnt evaluation plano Th.is lnvoLves a eomparÍson of ratings between

the teaeher (who rates himself), and the supervisor (who rates the teacber).

Such a plan is ueed. by Cincinnati, and is described on paee 1ê4 of Chapter

V" The thírd form mentioned by the authors of the pamphlot is the 0hfo

TeachÍng Record.. Tbls has al-read.y been deseribed elsewhere fn this chap-

ter"

Aeeordlug to the N'E'A" the aor¡ect function of teacher evalua-

tion isl (f) to tunprove the teaching professlon by belping those ln it

find thelr proper place; antl (å) to eneoÌtrage cooperatlon between society
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anil the edueatlonal system toward that goaL. 0onefrlgr hovù th.e prectico

of merft rating fuLf11s this functloË. Teaeb,ers are often eompared to

some ldeal teaeher who exfsts only 1u the mÍntl of the ratlng offleer"

Such an unrealletic approacb will lnprovo ¡lo oue. l4any rating officere

have very def lnlte ldeas about certaln eclucatlonal Broced.ures. Teaehers

lo.ow that lf the¡r follow tb.eEe lcleas thoy wfll recelve a goott ratlngu

and benee an lnerenent ln salary, Rather than uee thefr own ldeae (whieh

w111 herp them find. their proBer pLace) they real-ize that it ls more

profltable to uee aomeone elsers. Ratlng one teaeher agglnst another

(1"e., ranklng thæ) breaks down co-operatlon between teaehers tbem-

selves. rnetead of trying to herp one another, they try to outetrlp

one another fn order to eurry favour. iúerit ratlng eehemes are often

tmBosed on teaehers by adminletratlve offleers" The lnstnrctlonal

staff ts given no ehanee to offer advlee or to make suggeetlongo Sueh

a proeetlure fe neither helpful nor eo-operative. In generaln then, the

N'E.A. feel that the practiee of merlt ratlng ls not a functlon of

teaeher evaluatlon,

EvaLuatlon proceclures vshich are not of the rerit type seem

to have a useful funetion. fhey are co-operatlve ventrr¡es whfeh help

teaeh.ere 1n thelr work. None of them, howevero glve the eonmunity any

part in the ventr¡re. The N'E,A' feel that the eonmunity ehoulcl BLay a

Bart ln teaeher evaluatfon,

School" Beop1e or eltlzeus or botb wltl want to haow how to

go about find.lng a better way to hel.p teachere groro profeeslonall,y"
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Thie requfres a eomprehensf.ve programmo of ed,ueatioaal appraieal, ae

tllstinet fron meehanleal types of rating cleviees. To lnitfate Eueh an

ap¡nraisal Brograrune an organlsatlon must be developed, which wlll be fn-

cLusfve enough end specifle enough to represent tbo eehool eounrnlty,

Plaaning should help the eehool, cllqcover lts place as a vttal
ancl LivÍng Bart of the eonmunityo ïhe organlzatlon best euitect to

evolve a progralme of eclueatfonal appraisal 1n pubLfc schoole le tbat

ereated for the purpose of co-operative currleulum clevelopment" This

eould be ealleel a Sehool Conmunity CouncLl,,

It Is suggested that thlE Councll keep the fotr Lowtng Brln-

elples in mlnd;

Iu The proeess ls to be a co-operatlve enterprise lnvoLvlng pupf.ls,

eehool people and lay cltlzeae.

2. Th,e Brogranme of appraisal sterts where teachers are and goes

on from there.

3. Evaluatfon must be an lntegrar part of the echool eommunltyts

progra¡me for lmprovl.ng the eclueatlonal. process, never an end procluet,

nor lnposecl by adminigtratlve order,

4" ?he Brogranime of appraieal ie continuous anil eomBrehenelve,

5" iviethoils ancl proeecluree for evaluating teaching eervlees muet

be eo-operatfvely aad loeally evolved, eince obJoettves set by one

group ¡vil-l not be exaetLy slmiler to thoee eet by another groups

6' Teehnlques must be developed for gatherlng evlilence of lnitlviil-

ual g¡owth ancl cleveLo¡ment,

7' An evaluatlon Broeess nakeE lntelllgent uee of obJeetlve teet-
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fng lnetrumente whleh are available or ean be eonstïucted.

Tble tb.on is the suggested answer to the ratlng of persons

fn Edlueatfon,

The wr'ltere of thle pamphlet contacteil eelected eehool sys-

tems to aEeer"taln teaeher evaluatlon praetices, ?he maJorfty of theEe

syetems uee a rating fom eontatning a llst of qualltles whleh are

eupposeil to be assoetatett with effectlve teaehlng" Teachers aTe rateal

on tho pr€eenee or abeenee of theee qualltlee. Abilfty to cletect these

qualities ln taaehere reste ln the handE of prlneipaLe, supervleors or
other adnintstrative offleers. 0n their Judgment (macle at internlttent
lntervals) tne teaeher¡s pay anil poeitlon tlepends. Thls is merit rat*
lng, antl the N"E"Ao a.FG oBpoeed to lt"

Opposition fs baeeâ on the lnterpretatlon of the funetlon of
evaluatlon" As Braeticed, its funetlon ie to deternlne salaryo pro_

motlon ancl tenure" Thfs fs not enougb. rüs prlnelpal. funetfon ehould

be to nake teachlng in any coûmunlty a more pÌeasant Job. Íhis ean be

aceompÌleheft by helping teachere in their worko this heLB wirl come

fro¡o admfnistratfve offleere, other teaehereo and members of the com-

nunfty 1n whteh the echool system is Ettuated" fhfs group will be

eali-ed the Sehoo1 Comntrnlty Councll"

Eaeh eommunity shouldl decide what lt wants from its eclueatlonaL

eystem and fsom the teaehere ln the syetem. Everything should then be

done to attaln theEe goale. Thls wtrL be the task of the council.

whether the eommunfty sbourd be ail.owed to delve so cteeply

lnto etluoatlonal affalrs i.e another natter. As long as tho lay members
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of tbe Sehool Conmrenlty Councll were sr.¡fficiently fnformed on aIL

matters of eclueatton, thelr aclviee anil eo-operation woulcl be a great

he1p. But ln areas where sueh members mlgþt be of L1¡olted backgroun¿

thelr advlce and aetivlttee mlght be of great ha¡n. preeunabry lt
would be trled flret ln areas vltally fnterested in eclueatfon"

Íhls ehapter has doecribecl devfeee ancl methods but has af.so

ahowa that¡

1o A teaeher ratlng ecare ean be constn¡etedl oa the baelE of

the lnter-aetion between teaeher andl etuclent personatltles¡ and sueh

a seale ean be sfmpLlfiecl by redueing it fræ a five-polnt to a three-

pofnt seale,

?' A teacher rating geale ean be eonetructecl on the baels of the

eondluct of teachere toward those whom they teach, and again eueh a

seare can be sinplfftecl by reduelng the number of fteus fron 5? to

e5.

õ' Scalee are only partial ilevleee for thE evaluatlon of teachere

and Ehoulil be use¿l fn conJunetlon wlth other means to obtain an aecu-

rate evaLuatlon of a teachet.

4u Teaehers ean be evaluated by usÍng the Ohlo feaehlng Reeordl"

Thls itevlee lnvolves an entfre phllosopby of eilueatlon baeedl on the

use of demoeratrc social valuee ln teach-tng. rt is wf.dely ueeil to

gulde teachers 1n thelr work, Its buLk nskes it a iÌlfficult ileviee

for hasty evaluation sf teacherso but an exeelLent one where eoneldere¿l

Judlgment f s requireil"

5u some teaeh,er tralnfng collegee are trylng to ralsê the stand-
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arde of the teachlng profesefou by naking ft more rtifficult for pro-

epeetfve teaehers to galn adlmfttanee, and by lnelsting on a high degree

of echolarehip fn eueeessful eanttfdlatee.

6, lhere 1s no unlversal agreement on a eet of standardte by whlch

aLl teachers may be Judgecl" A fatr assessment can be matle if a flle
1s kept on eaeh teaeher. Thle flle will eontaln aoeounte of the teacherts

eontrlbutlons to the Echool fn which he ie worklng (puptLsr reeultg fn

standard teste, ertra-currLcular aetivfties, etco), Juelgments oa hle

work (ratlng seales, ete,i, and records of atternpte to better hie know-

Letlge fn hfe own eubject fleLd by frrther study or travel. When Judg-

ment has to be macle on a teacher, those reeponslblo for such deelstons

w1ll use thie f1le.

?. Tbe use of ratlng seales for the purpoees of determfnlng teaeher

ealary, tenuro, ancl Brmotton 1e the only evaluatlon praetleoil 1n many

edueatlonal syeteme. A better coneept of teaeher evaluatlon would be

to make lt a co-operatlve proJeet to help teeehers fincl thef.r Broper

Blaee ln the echoole of the conmunlty. This eouLd be carrled out by

a School Comnaunity Councll eonsletlng of laSrmenu teaehers anil acl¡nln-

lstratore"
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Á. QI|ESTIoNNAISE s[UDy OF ErrÀrTrêSI0N PRACTTCE$

In adclltlon to the book etudltee, ft was tleciileô to prepare

an orlglnal queetfonnaire to be eent to Canacllan citlee and to teaeher-

tratnlng lnstltutes attaeheil to Unfversities aerose the Domfnlon, Tble

was l-at6r expanded to lneluôe solne .AmerÍean citles and toacb.er-tratnlng

lnstltutes, and, also a ferq ln Britaln" The purpose of the quostlonnalro

was to preseat a l1st of crfterla about teaehlng to each of tbe syetems

or inetltutions anil to ask thee for an opl.nlon of thfe lfst. lbenty

crLteria were 1Ísüed" AII edueatlonaL organtzations contacted were ln-

vitacl to atkl to the Ltst. Ehey were algo aekeû to rnnk the erlteria 1n

order of LmBorts[cês

Ineluileil as well was a List of five suggested.nethocle ueed

to apply theee eriteria" Space was provlrlocl for any artditlonal methoûs

whieh mlght be ueêd by the party eoneernedl. To thts wae appendleê a brlef

llst of ûevlees whlch mlght be uEecl ln the actual appraleal. SBace wae

also Brovicleil for ailctitions to thie,

Tbe erfterla ltst was preBareil ffrom tb.e forn used by lnspeet-

ors of eehools in the provlnee of ûfanitoba to evaluate teaeb.ers. Raelal

0rlgln anit Rellglous Baekgrounil were edlùeil to the IÍet to see tf certaln

preJuûlcee etlll eriEted" HeaLtb was aleo ailcled to make a totaL of twenty

ltsrE. fbls was consldErect to be an actequate number of erlterfa without

any furth.er aildltlons.

.Læ*
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CJìITENIA

Oi,;osite each item place a check mark in the appropriate column, The order
of i*po"tance of each item wilt be indicated by the column chosen' Thus A
will indicate primary importance,X will indicate that the item-in your
opirr1on should* bõ .*är,r¿äd, and côlumns B to D r,çill indicate a decreasing
oiAu" of importance intermediate between { and X,

Criteria
Manner....,f..
Voicer...?....
Personal-ity' . Ò | ' .

Personal APPearance o .

Tact...o..Çatt,"t"4
Spirit of the Classroom' o . . . c .

ClassroomManagemenl... a.. . ' c

Ðiseipline . . t . . | . .'' t t''
Speech of the Teacher . o . c . . . .

Àttitude toward i{ork, . . { . .', .
Knor,uledge of the'Subject . . . . a, I

TeachingMethods r. o '. ' .... .

Pupilst Interest e . ' , . . . . . ' .

?upilsl E>cpression ' . . . e . ' ' ' .

StimulationofTnitiative '.. '. e

Sympathetic Contact . . . . . .' D .

iìacial Origin. ' ',,. ......
Health t t | ., . . . t'' t'' t'
Genez"alEffectiveness e..... c .

iìeligiousBackground'. ... o e '.
Please . c .
addo..
othetrs . , '

Please place

Method Frequentla

Teacherself-api:ralsal ... '.. . ' "
?upil appraisal of teacher . . . . . o Ò'''''
Principal(headmaster) appraisal of

teacher.3...."""
,Supervísorappraisal-of teacher o o " " o " ' '
ScLoolinspectorapilraisalof teae'her ' ç " ' Ç "

IflJgEODS

a check mark in the appropriate column to inetricate frequency
of method used to aP;llY criteria.

aa

Plgase....rt"ô"""..'
ad-d. . r.. .. t"' c tt" i tt t t'

^J-1^¡sa\rul.ftixÐ t a . t t . a t Q t t 
' ' ^' t t t c t ' 

I t 
'

please do the samê to indícate the frequency of the d-evice used

Ðevice
thecklistsandratingscales..., ' e ' ' ' ' '
Personal observation in the class i r''' o ù''
Standarcl tests on Professional

I

P
t\0
Ül

€

sutojects..
Interview and conference . . .

PleaSe......u'.'it
addcrctt.rtr"c
Othefs . I t . . . . . . .

,sometime s Never
.a.o

aaaaaa

aaaa

FrequentlY

aa

aaaa

o

óaaa

al.ee

a a o o.

a a, 6 a

.a aoo

Sometimes

aaaaaa

aaaa

aöaøO

Never

a6aao

aatat

aaaa

ea

aa

aaaac
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forn lettere {eee page LÊ?) were sent out wtth the questlon-

nalre (see alEo page 18Þ) to ntiae Canattlan, four Amerfcan aadt two Britfsh
teaeher eolleges attaehedl to unlversltles. Theee instÍtutlone were aLeo

aebd to senil aloag any of their own Epeelal clevfces for student-teaehsr

evaluatlon. seveÐ, Oanadfan eolleges, three Anerfcan colleges, and one

Brlttsb eollege ffllect ln the queetf.onnaire. Theee werei Ðalhousle Unf-

verslty, University of New Brunswlek, Ieval Universlty, Ontarfo CoLLege

of Etlucatfon, Unlvereity of l\fanltoba, Ilnfverelty of $aekatehewano Unf-

verelty of ALberta, lfa¡me Unlverelty, S¡rraeuee Unfveroity, Teaeb.erer Col-

I-ege-0olurabfa, antl the Ïlnlverslty of Blrminghan ln England" one Canacliaa

Universtty (Brftish Golunbia) eent along all th.e fonne it uEee, but failed
to f111 ln the questlonnaire. A¿ Ámerlean collegp ctfd not answer at all,
One BrftfEb unl-versity answereet by mall, but iHd not fiLl tn the queEtton-

aatre.

Turning to the elties, flfteen epread aeroee Caneda were malledl

queotlonnelxee and form lettere, Slx ln the Ilnttecl Stateen and two ln
Brltaln were aleo lnelucleit ln tbe Iiet" Ten Canaclian eftlee fllle¿l out

the questl.onnaire' Flve Anerfcan eitlee aLeo oblfgedl. one Brftfeh cfty
anewered rerry pollteLy, but nelther ef.ty on the oth.er elde of the Atlantte

would ftll ln the questionnaire" Eere ls the Liet¡ In Canadlar- Victoria,
Eilmoatonu Calgary, Reglnan Wlrnipeg, Toronto, Hanlltonr Q¡rebec etty, EEtf_

fax, St, ÍobneerNewfotrncllanclo In IToSoA,- tos Augelesu Denver, phoonlx,

Ctncinnatl, andl Chfeago"

Tbie neant that in all, eleven eollegeE ancl flfteen elttee

f11Lecl ln queettonnalreg, The baEle of eeLeetion for nallfng ehoulil, be
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ipãts(headmãsters)or other special officers'

i Dear Sir:
a

i ¿s e M.Ed.thesis Slroject f an-making a stuCy of treach,er evalua-

ltion críïez.ia in some of ltre largel eclucatíonal centres of Canaclarthe
iUnited States and Great Brit¿iin,tnls is being,sponsored by Dean Scarfe
,of tire Faculty of lducation at the Universíty of Manitoba'

: Most educational centres have some system v¡hich is used to eval-
juate teachers when they are on probationrand lateollo judge their prog-

iõ;r,Ceneraffy,it is appfied to all teachers,no matter at what level or
ieugr"u of speöía3.lzatí-oir. This may be admínistered by inspectorsrprinc-

Encl-oserf is a rough check list to indicate the sort of thing
we are iseeking, please p1,aðe ¿ check mark beside each item to inclieate
your opinion õf its importance as a criterion in judging a t'eaclneru 

_

bpo"" is provided for ã¿¿itionat items which you feel. should be ínclu-
ded, Your õompletíon of this woulci be greatly appreciated,

In adqlitíon, if you coulcl inform us on this same form of your
methods and enclose'whaÍever forms are used to implemernt themrwe would
be most grateful"

Yours trulY,

Dear Sir:
As a M.Ed"thesis project I am making a study of teacher evalua-

tion crltería in some of tire larger educational centres of Canadarthe
unitec states and Great Britain, õhis ís being sponsored by Dean scarfe
;ï-th; naculty of Education at the University of Manitoba'

Almost aJl teacher training institutes have some system which
j-s usecX to evaluate teachers in tráining and which Ís admj-nistered by
members of the staff'

llnclosed ís a rough check list to indicate the sort of thing
we are seeking, please p1aõe a check mark besi'de each item to Índicate
your opinion õf it* imiortance as a crlterion in'judging a prospective
teacher, Space is proviãecl for .additíonal items which you feel shouLd
be incl-udedo your ðompletion of this woul-d. be greatly ai:preciated.

In ad-cLition, if you could inform us on the same form of your
metho<ls ancl enclose whatever forms az'e used to imlllement themrwe rT¡ould'

be most grateful,
Yours trulYt

Ff.g,8.--Form letter wh{cb aeeompantecl questlonnaire to ettåee

Sfg' õu--3orm
facultles of etlueation.

LeÈter which aeeompanleð queetf.onnalre to
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mentLoaed before ¡roeeeôfng further, In Oanacla, two eltlee per provtnee

were maf.Led forms (where there lvere considered to be two of sufflelent

sfzejn One unlvereity per provinee (Newfoundland was exeluded) recelvecl

tbe queetloanaire" In tb.e Unlted States those eities whieh ws hew fron

prevlous work were fntereetedl ln edlucational etuiìfeE, !Íere nalledt fornas"

feaeher tralning colLegee whieh were lnterested ln teaeher evaluatlon (ae

evlncecl by BublleationE sponsoretl by then), were aLso mallecl fo,rms. The

Brltleh elties anct coLlegee werê suggestecl by Ðean Searfe¡ recently ar-

rivetl from Brftaino

$one f.nstitutions aacl eltLes dtfal not flll in the questfonnalre,

but replfetl rather extenelvely. The naturê of their reeponse ls worthy

of note beeauee 1t repreeents another side of the plcture, rn part, the

chtef rnepeetor for the eehoole of rondon, h.gland, statee: Fo . "we dlo

not c o nba9e our aBseEsnent of teaehers on ageeesmente of separate quaLf-

il¡.tleg. o e "any such nethoct generally proilucee the wrong engw6r.

Inelilentally, there 1s no erpLanatlon of how tbey dto

assesement of teaehere ln that ârsao gurprfslngl.y enough, the

of anEwer eane fron the elty of New York, where we were aeeureal

. o .we have 1n the publie eehool eystør of Nes york
Clty no standard scales for ratlng teachers sr evaluatlng
their work, Our teaehetrs atre rated ae elther Satfsfactory
or Uneatiefactory. o .

Tbte aleo eemedl to mlss tb,e Bolnt. What we wantecl to þrow waE

the baels used for the satlsfactory or uneatlefaetory ratlng. rf they

ao

baee thelr

eame eort

that!

rp"¡t
England.

fuart
of Schools, Neln

of a Letter fuom A,G,Hughes, Chf.ef Inspector, Í,onclon,

of a letter from ÍuGroenberg, Assoelate $uBerlntendent
Tork Glty,
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cllcl not use rating scaLes, there was room on the questlonnatre for thø
to Lndleate that fact. fhe naJorlty of cltLes eontacted got the fdea

rf ght åwafc

The Unlverslty of Edlnburgh aneweredl by af.r matl, but dlct not

f1L1 fn the questlonnaf.re. rhery kept 1t inEtearl. Fart of thelr reBly

wtll tndlcete their poeltlon on the matter:

e o .Ae you w111 u:nderstanil, we aÍm at appointlng to our
supervleory etaff people who haolc goocl teacbfng when they
see lt, and I am eceBtfeal whether any analytlcal aeoount
of what gooil teachlng consfets ln wguLd do mueh to lmprove
the qualtty of their fntuftfon" , o.

The letter doee not expraln how theee people how good teach-

lng when they see tt. Íurlging teaehing by iatultf on eeøe to be a

hfghly daugerous state of affalrs,

[he reet of the correeBondenee cane from tboee wbo anewereil

the queetloûûalre" It wfll be lntrocluced into the ctiecwsl.on ¡vhen

apBroBrj.ate.

IlaLf of the elties and co3.leges answering the questlonnaire

sent along the euBplearentary materfal whleh they uee to ava1uate teach-

ers ancl teaehf.ng. Cltlee dlolng thls weree ühlcago and Cfncf&ûqtl fn

the u.sua."; stu Johnis, Hallfax, Toronto and lHinntpeg in 0anada. Teaeber

training inetltutfons eonplylng wlth the request were¡ Wayae College anit

Syracuse College from the U"S,A,; and the educatlon faeultleE at Brltfsh

Columbia, alberta, $aekateb.ewan, Toronto, antl New BrunEwf.ck in Caaacla.

fheee devlcee slLl be dfeouseed fn the latter part of the ehapter"

llrart of a l.etter from trobn Pflt.ey,
Iúoray Houso, Ecllnþurgh Unlverslty.

hofeseor of Eclueatton"
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Repl.les tg the q¡eettonnalre

When the questlonnairos were alL eolleeted the replies were

sunmarfzecl" OBposlte eaeh of the twenty crltenla ftve columns were

arranged" Thoee anewering were aEked to gradle each crÍterion from A

to E' The choiee of ¿' for a crLterlon would lndieate that ln the opln-

lon of the correspontlent tbat erlterion wae of first ".¡s 
.tnFortance

1n Juðging teaehing" she ehoice of E,wourd indlcate that ln the Juctg-

ment of the person answerlng, that partteul-ar ertterlon should be onlttêd

from any Juûgment of teachlng. Cholcee of B to Ð would Índ,icate a dle-

ereasing order of ìnrportaiteeo

From the reeul-te obtaf.neô (see Flg" 4 on IEge t gr) , no cri-
terlon obtainecl 26 A ehoices; nor itld any eriterton reeefve p6 E ratlnge,
A, few criteria reeelved a Large numbsr of A ehotcoe. t-hese were; At-

tltuðe towarct Ïfork ií4,), Personallty (?.2'i , spírlt of the 01aEsroo6 (te¡,

and Stfmulatlon of Inltiative (lg)" As was enBectect, Recial Origfn

was glven a Large number of E ratlngs. Twenty-two of thoee answerlng

lncllcated that this criterfon should be reJeetecl, on1y half of those

reBlyf.ng wourtl rejeet Rellgtoue Baokground ae an tmBortant qualtty in
a teaeher (13). 0f thte number g were fmm the U.S"A. where a teaeherfe

rellglous background. apparently is not given any welght, Thle neans that

1n only four Canacllan questionnafres was there aa lnüleation tbat Relig-

lous Baeþround woul-d not be used as partial Judgntent of a teaeher"

rf theEe crlterla are ¡rankedl by givfng eaeh A choi.ee a weteht
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oi,osite each item place a eh:lee]r mark ín the appropria-be column' The order
of impor-bance of each item will be indicated by th9 column chosen, lhus A

will índícate primal,y importance;E will indicate that the item in your
opinion -qhould be excluded, and côlumns B to Ð wil-l indicate a decreasing
oid"" of importance intermediate between A and n.

Criteria
Manner....'r"
Voice . o t . Ç | ' t '
PersonalitYr ., ? t " ' Ç ) " '
PersonalAPPearance.. r. r ' 4 r '
Tact . . . o . . t I t t t t t t t t '

Spirit of the tlassroom " Ç . . .'
ClassroonManagement.. r. " ' Q '
ÐisciPline . . . .'''''' t u''
Speech of the Teacher' . e . o' u''
AttituOetoward\,fork.. ? ". o o '
I#rovledge of the Subiect . o' { { t Ç

TeachingMethods ).6 Ç

Pupilst Interest . | . '
Pupilst Expression, . t . c c o ' , '
Stimulationoflnítiative.. ' " q

Sympathetic Contac-b . . . . . .', ç

Iìacia]-Origín.. '.. " " ' "
Health t , 2 . ' . t ." ' ' a o ' ' '
General Effeetiveness, . . . . ., .

iìeligiousBackgsound'. .. ' c.. '
¡'l ^ - a.^
-HJO¡-fSe t, a | . . . t t t t " 

o t'

addoo..e.tt""t¿tÇ

othetrS ", . t . . ¡ ¡ . c . ) t' t'
aoatatattott'et'

,9.
L?,

L

10,
p
a

I
xl
Ia,

1
ç
I
I
7

t4n
,6,

]t

l5
L.A

,al

l,ili'1H0lS

please pl-ace a check mal'k in the appropriate colunn to inctricate frequency
of method use,l to ap;lly criteria'

g

L
P
I
I
a
2
I
?

Method Frequen-t¡a

Teacherself-a1:praisal ..., " " 9 "
Pur:il appraisaiof teacher... ' ' c

Þrinc:-päi(headmaster) appraisal of' tõacher . u . . . . .,11 .''
,supervisor appraisal of teacher ' :: ' ' ' ' L?' ' ç

Schoot inspector ûpilraisal of teae'her ' ç ' ' '8' ' '
Pleaset...")t""t"""'
ad.d- , . . . t t 

' 
t t t ' 

t t 
,o 

t I t ' t ' 
t t '

OthefS , . . . | ' t t ' ' ' t o o t ' c Ç t ' I t '

ta

,

a

ã
ae
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e

*a
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?
1
a
?,,

v
g,

please d.o the same to inclícate the frec¿uency of the d-evíce usedo

Device Frequen-tty

Check lists and rating scales . |' a "''T" c

Personalobservationintheclass' ' '; ' þo ' '

a

aa

al

,a

Standard tests on Professional
subjects..

Interview and conference . . .

PleaSe.....'rtctáo
Ad.d..e.r,)'c'c'
Othefs . . t . t . . . ' ' t '

P
CtIP
0

t

footals clo not always eone to &6 for eêeh f.temu Sbfs le beeause

soaûe clt1es and ""It"g*u 
ialleù to ex¡rreeg an gplnlon on thoee f'teme"
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a wefgbt of 3; the C?s a welght of

Erg a welght of 0, their ranks witl

8; the Ðîs

be¡

TABI,E EO

RAIÍK CIF ORTTEÊI.A .A,5 DETFRMII.TED BT TEACTIEHS?
TOTJNæS ANÐ ].ARGE OITBS

0rfteria X'aeulty Benk

Manngf ooo.. o ôè eoooc eoe.. c oo co. oco oo
Vofeg ocooeo.ocoooe.oô.êooo.o.oo o.o
Pgr sonalfty . " o o o s o s o ø ø o o o e o o o o o c o o o

Pgrgonal Appea:caneo so. ê oo o. o o oó c o o ô

Taet oooooêooôocoeooooccoo.occ ocorø

Splrit of the Claseroom oocoooeoooøe
0lagsroo¡0 nÍanagement .o o oo o, o o o oo ô ô o

ÐfeelpLtuê o. u oooro o oc oê. oe'o o.o coe.
Speech of the Tgaeher eooooeoeoco,eo
Attltudg towaril Work "cô,oooôe e oo.oo
Knowlectge of the SubJeet ooooooco.c.
Teachfng Mgthods e o... o o o c. ô c c o c. o.o
Pupllsr Intoresü .. o o . . . o . o . o o . . . o. e

Ðrp1Iel ExpressiolL co ¡ c. oco e.c ô.. .,.
Sttnulatlon of Inftlatlve oeoo... ooe
Synpathetlg Contact ...o.c o. ...o o..o
Iiaelal Orlgfn cóe..c... co.o.o c..o.o.
Hgalth oo.o o........ooooûr oøqooo o oo.
Ggngral EffggtlvgnêÊs o. c. o . o o c o o. o o

Rellgfous Baeþror:ncl oo o ... o o oo c G oc o

there fs some agreement 1n'tbe two rank!.ngs" Both would lgnore

Raeial 0rlgln and Re1iglous Backgrounä ln Juðelng t,eaeh,ers, Eight erf-

terla are rankedl by both types of lnstltutlone ÌeLthln the flret ten, aL-

thougb not 1n the Eame order. llo both groupg Personallty, Spirft of the

Claesroomr Attltude toward Work, I(nowleitge of tbe Sub jeet, TeaehÍng meth-

ode, Pupflst lnterest, Stlnulatlon of Intttetlve and Syrn¡rathetl.c Contact

IO
15

g

1ã
1t

5
15
1s

rî

L
a
I
,l

L5
6
5

P,o

1?
15
19

¡.7
18
1

15
18

7
7

10
14
g
6
5
2
o

4
10
2,o

16
tg
19
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are erltsrfa deslrabre botb in teachers and in pupli. teaehers"

The wlcle clivergence ln rankings of eome eriterfa (e"g.,

Dieelplinel nay be ilue to the dtfferenee in the teaehfng act aE tt
1e eartlecl out ln t¡alnlng lnstltutes and 1n aetuaL classro@e" Dls-

elpllne would ecareel-y eater the pleture as a ileterralnlng factor at the

eol.I-ege, wberoas ln the clty eraesroom ft nilr be Bresent. The Bame

wlLI be true for Claesroom Managenent. How ean it be rankecl in a train-
lng eolJ.ege when the pupj.l teaeher never has a classroom to nalege for
any apprecfable length of tfne?

TABT,E EI

quggfIoNNAIm SWMAi{y 0N ¡ffiquENc'y 0F nffirEoÐ usÐ Bo
ÁTPBATffi ffiACE8,S IN 26 CTTIES A}TÐ f,EAC[Tffi ÍRAIN-

ING COLÍEGÐS I¡i cAldâÐA, uosuAn, ÆgD BRITAIN

eatecl by

appraiee

Twenty-four out of twenty-sfx syeteme

thelr answers to the questtonnaire that

the teachers on hls etaff" Almost the

or lastituttone lnrlt-

the prlnelpal ehoulcl

Eame number eoneu:rrecl

Method Ueecl Not ueeil No oBfnfon

Teacber appralses eelf .o.eooêe

Puptl aBpraiEes teachor .o.o...

Prf.ncl¡nl appraiêee teaeh.etr ., n

Supervtsor a¡rprafees têacher uo

Inr¡leetor appralses teaeber uo"

L?

6

'i4

a2

14

I

18

1

e

5

I

I
2

7
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wtth resBeet to the supervf.sor" School tnepectors are a v.ant*ing breed

fn many.Amerlean loeaLltiee, tbus Beven quastlonnalree lgnored hle func-

tlon onttrely" The encouraglng part about tbe replles fs that seventeen

of then 1nôlcated a wfLllngneEs to permit teachere to appraiee thæselyes.

Such a reaotlon lnclleates that the ratLng aet ltse1f ls befng thought of

¡llors and more ae a devlce for the guldance of the teaching etaff" Ce¡taln

forme (e.g., the Ohto Teachlng Reeorcl) a¡e exeellent clevfces for teaoher

self-appraisal, They Bermlt teaehers to asgess thelr own etrensthe and

weah,egses 
"

In spite of the fact that several etudlfee show that pupfls ean

evaluate teaehers aeeuratol"gs very few of the questf.onnÊlree lndfeatect a

wllllngnees to allow thls to be earrleil. out. Perb.aps there are too nany

acl¡ni.nistratlve probLeas to be oyereomer(guarèing fulentity of pupiLs,

wil-llngnesE of teaehere, etc.)

T¡ETE 82

QUE$TIONNATfiE Stlfl¡¿ARY ON FREqT]ENCY OF DEVICES USED TO APIR.AISE
ÍEACT{EES IN P6 CITIES AND EgACTER TBATNII{G COLTÆæS TN

c,a¡IADA, U.S.A., AllD BRIfAIN

Devlce UEedl Not Ueecl No 0plnlon

Check lfste a¡¿l ratlng ecalee ".

Pereonal observation ln elass ""
Standard teste on Brofeeslonal

eUbJeetS eèoo ao o e. oø óoa ooc â e oe

Inte¡view antl eonferenee ô.ooooo

17

86

L4

25

Y

6 Þ

I
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A1L anEwering the queetlo¡nafre agreecl that personal observa-

tlon 1n the elaeg@tn was neeessary for arlequate appraisalu Inte¡view

and conferenee between the teaeher and the adlnlnistratlge offlcer eon-

eernefl wtth the appraloal wae âIEo ehoEen by nearly everyonoe Thle woulcl

be tbe natu¡al follow-up ln the procese of congtnretfve suBervfslon.

Cheek ListE and ratfng scalee dtfdl not fare aE well. A.bout one-

quarter of thoee anewerlng the questlonnatre lnilicatett that they illct not

uee theEa devleeeu A¡. anatysls of the responees (Appendfx, pagse I?g-LgL)

reveals that only Canadlan lnstitutione itld not make uEe of sueh devieeg"

Thus' for the eemBllng of the queetloanalre, eheck llets ancl mtlng eealee

are ueed more ertenelvely by Amerlean than by Canadtlan ingtitutíonsu

why such a large goup faÍlect to express any oplnlon on teete

on professlonal eubJeets le difflcult to erB1ain, Soveral Bossibflf.tfes

eome to ¡ntntl. Certalnly no test bas yet beea ctovÍseil lrhleh w111 yielct

a satlefaetory resuLt. Íhoee anwerlng may noû have lo:rown what wae meant.

In any eaee only fourteen lnitlcated that they ueeil euch teste at a1l,

on1y one of tbat number ueect sueh a Élevtee frequently. It ls a bit difff-
eult to Lmagine tbat soneone rsho could get a hlgh seore on chllti psyohol-

ogy (aE appLiect to eåueatloni ¡voulcl automatieally be rated ae an exeeL-

lent teaeher' Such hcov¡Ledge mlght helB to make a teqeber betteru but

eoukf onLy be ueed, as a partla} baele for Juilgment of the conplete teaehEr"

Tab1e 28 wae prepared. to show the Canadian viewtrþfnt wlth re-

epect to th.e queetfonnaire crlterla, To both grouBs euoh erlterla ae;

Personalltyu 9ptrit of th,e C1asEroom, á.ttitucle towartl Work, Knowleûge of



-Lg6*

rÁBrFi a5

AAHE OT. CRISBRIA åS DETF,AIvITNED BY üA¡IADIAI.T CTTTES
¿{h]Ð FAgüLfI&g O!' ED{ÍC¿ITI0N

Criteria .u-aeulty Rank

Manner roo. ôc oc. oo.c c oo c o. ooûc c¡ oer o .co
Voieg ..oogocoocogôoôooooogoo.oogooooo
Pereonallty o.c.. ce eo å oo oo o o. o o o.. o e o o
Pgrgonal .ApBearanco eso oo ôoooo.o oo o.oo
Taet c.€¿oo.oeoooooo.ooooo€cooococroe

Splrlt of the CLassrooE oo,ooooooocôeoc
Olaggroom Managemont ooo.o øøø oø.ro oooo
ÐlSeipllne qrr.o.roooo c..o. o. ô. oooo èrq
SBeeeb of the Tgaehor ooo,c.ô.oooooôco
Attttudg'6owarit Work .. cccooe.o oooooo o

Knowleclge of the SubJect eøeøøcoooo.oqe
Teachtng Mgthoclg ..'. .o Ò...o.cooo o o. .o coe
&rpflet Intergst'nooooo.ooûo o.ooooøoo
Pupllsr Erpresefon oooc coôrcoooo.o.oôc
Sti¡nulatfon of Initfativ€ o. oo. oo.
Sy:npathetic Contagt .oc......oceo oo..o
Raelal Origln ...r.oôoco.oc..co.e..ô.
Hga1th ô.o.o...c.oeoa.co...c.oe..ocro
Ggneral EffgetivgneeE ccro¡,..oe...coo
Rellglous Backgrouacl oo. o c c..o c o .. c c. e

the Subject, Tess¡lng Methods, PuBllat Interoet an¿l S¡mpathetlc Contaet

are pl.aced çlthln the ftrst ten ln ¡s¡kn fhle 1s eraet]y the eame (aL-

though not neceese.rfLy fn thE same ortler) group of eritgria as were

praeed 1n the ffrst ten by the whoLe gãoì¡p (canaitlan, ameriean anil

Brltteh eo¡nblned¡ Gfn, Table Ê0). There ls one othor arlterlon giv€n e.

¡anklng wlthin the firet ten by Canadlan lnetltutlons only, andt that ie
Speech of the Teaeher,
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8wo other tr'olnts of lnterest arfee out of Tabre ag. One le

the great dfvergenee of opl.nlon on the erlterion Stlmulatlon of Inftla-
tlve" Gltles rank tbiE as seconcl, Fotr some lnexplfcable reason facultieE

of etlucatfon renk tble foutrteEnth" Ehe other point ls the large qmount

of agtreement found. wfthln the faeultles lsith re4rect to inportsnee of

eaeh ertterÍo¡t" fhls becomeÊ apparent when the ltems are glven a welgbt

and tben rankeil' lúany eriteria were found to have exactLy the samo welgbt.

$or erample, &danner, Pereonar ApBearaneo, Taet, anil splrit of tbe class-

room were eaeh given four A, eholces, two B ehoicee and ono C eholee" Ue-

lng the wefghtlng enggestetl glves eaeh of theee a vaLue of twenty-four

points. therefore they are all of equal renk" The erfterlon Vofce aleo

garnerecl twenty-four points, but tbls wae eompogeå of o[']y three A ehoiees,

Shue lt was ränkedl below the other four. Such ffno dlstlnetfone were only

neeclecl in deaLlng wlth the results obtalnetl from Canad.lan untversl.tlee,

In the ffret elxteen eriterla tho pofnt sprearl after wefghtlng was only

from twenty-efebt down to twenty-q¿e potnts. Sueh unanlntty wag ünex-

Beetecl' It woulcl also eosm to ladlcate that ln Eucb a eltuation, rank1ng

fe not neeessary elnee so na¡y erite¡la are given almoet squal lqlortanee"

gåBÏE 24
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IN CAIfADA

Methoô t'eed Not Useil No 0pá.nfoa
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By eonparfng thle tebre with the composfte one on ¡rage J,6B ft
becomes aBparent at onee that 1t is the Canacllan lnetltutlonE whlcb malce

up the large naJorlty of opfnlons agelnst the teaeher ratlng hlmself, or

the puplls ratlng the teaeher.

TABTE å5

QûESTÍONIVAISE SInruARy 0N $IEQIIENCY 0Í, DE'IIICES USED g0
APtsRAISE fEACffiRg ]N 10 CITIES AÌ{Ð 7 TEACHER TBAIN-

IÀTG COLIEçRS IN TAIüÐA

Device ldo opl.nlon

Cheek lletE antl ratfng eealeo ".oo,.
Fersonal obeervatlon in elaee øeoeoo

Standaril tests on profeeslonal
eub J eCt S o ô o o c o o e o o o ô o . c o ô c . o . . o . o

Intgrvfew anil eonferê[c€ oeco. co.o..

By con¡nrlng thte table wfth the composite one on page 1t54 ft
f.e lnteresting to note that aLl seren of the fnsüttutlone not uslng eheek

Liets anê ratlng sca!6g are loeatetl i.n Canaila" Thus aLl tbe sueplclon of

an ftemlzecl analyete of teachfng Eeans to be centred ln ta¡eda, lhere fs

the Bossibtlf.ty of eouree that certain eûueatfonal axeae Ln our dominfou

bave not yet consldered sueh a clevfce.

A few eorreepondents aildled other erlteria to the Llst of twenty

whieh appearecl on the questlonnalre. thçEe wereå Mental Health (the only

on€ Buggested move than onee) ¡ Rapport bet¡veen PupLlE aacl Seaeber (splrit

of the ClaeerooÌû aurÞì$r ls tbe eane thf.ne); WtlLl.Dgnese to go beyonrt 0bLl*

gatlon fAttftrrde towarcl Work covers thls); Psyohology of Iæernlng anð

2

L

I

t?
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16
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5
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Shf.loeophy of Eðueatlon (Teaching Methodls andl Knowledge of the Subjeet

lmply thesei ¡ Abfllty to earry througb. orl an aestgnnent (bere Attitude

towarcl Work isould also aBply). fbere are several not eoyereil by those

ln the queetlonnaire. TheEe were! RelatlonehlBs with Othæ Teaehers,

Relatlonshlps wlth Comnunlty, El1c1te Parentsc Co-operatfon, anil F1exf-

btlity to Acljust to New Situatlonsu

lhe flrst three mentionerl fn thls laet grouB are erlterla whteh

¡slLl be found outside the olassroottr. ¡ufrgment of a teacher Ehoulcl laeludle

theee relatfonehlBs wftb eol.leaguee, wlth parents, ancl with the colraunlty

at J.arge" A eaeual vlsltor woulil not be abLe to tleternfne how weLI a

teacher fiil.s these criterfa. lhey are lmportant elements to teaching

fruc8egg.

Devlcog lleecl fo¡ Teacher Evaluatlon

1" By Amerlean Cltles

fvo Amerlcan eltfee sent forme for teaeher evaluatlon whLch

provecl to be very lnteresting. Tbeee caurs gror Cbfcago andl CinelnnatÍ,

The Chl.eago form for teaehgr apptaieal coneietE actually of

two fo¡nrs" lbe Long form eontaf¡e eight Bagee ancl roust be made out fn

etupllcate, - ore eopy to be retalnect by the teaeher anil the other to be

fll€d Ín the eehool offiee" lhe ehort fo:m Ls a EÌrnm.xìf whtch f.s keBt

fn the central offfeeE, Tho long form 1s to be ueed, trBrlnarlly ae a

¡neane of helplng teachers to tmprove thelr effeetlveouurJ" It is ueed

only for teachers on probatÍon. PerueaL of euch a fom by theee teaehers

ehouLd givo them a good ld,ea of what ls ex¡reeted of then ln Chtcago

eehools"

I

-*f@ of Teacher.s fnlE o P
SÉbsole, Chlcago Pr¡bl-ic Sehoole, Departnoat ot@r,
195å, p,É'..
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Prlnellnls are requireil to asquqint Brobattonary teaehere

thoroughLy wlth the fom. Teachers are encourageit to eelf-rate anil

eeLf-Evaluate, uelng the forrno

Cbleago aêvocates keeplng an evaluatlon flle on teaebere to

provide evÍtleuee whieh wllL hetB ln the flnal appraleal,

In thf e ftle wtll be tncl.udeil various klncts of noterlal,
Euch ae coples of arü1elês or books publlsbert; errmraaries of
epoeches macle; cleeerfptfone of ereative work; reeorcle of
sueoessful teachlng ex¡rerlenee¡ aceounts sf travel; or recorilE
of eervlee 1n the sehoor, the cllstrlet or the oounnrnf.tyu The
teaeher may wieh to lnclucte aleo echoLarehip reeords or data
on professl0nar actlvttleE, Efther prfnciBal 0r teaaher nay
aûd eomegpodaenoo or aeeounte of lneictentE fn Journal forn
wlth epeclfic data, I

The form ltself lfste E¡even areas for appraleaL, The,y are;

Pereonal Qualf.tlee ae They Affect C1ase lfianagement, Instruetfoaal SkL].LE,

feaeher-Studlent Relattonebip s o Teaeher-Parent Relat lonehtps, oonmunlty

Belatlonehfpe, Teacher-Staff Eelationehlps, and Þofeeelonal Growth,

Eaeh area le fully ctescrlbed on the fo¡m so tbat the Xrereoa ttofng the

ratlng wllL not be 1n tloubt ae to wbat le wanted"

One of the areaE ls cleeerfbeil thus:

1, Pereonal Qualltlee as îbey Affect Glaes &fanagemeut

Menta1 aad phyeleal_ polse
Ëooil grooming
Goodl ¡rooture
Pleaelrg quallty of volce
Evldent love of teachlng
Deilieatlon to rlæoera.tie prineipLes
^4, o¡lLrit of eathuelase
BesoureefulneEe and fnitiativE
Habits of punetuaLlty
Hablts of handllng routtne praotloes effeetivaly

t**, 
¡ pogo
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Habtte of keeptng reeords aeeurately
Eabtte of maintalning an attraetlve elassroo&,

(ltffs'rA¡lDrNG¡ All porsonal- qualltles Listect f.n notleeable
tlegree wtth several qualltles in higþest ctegree of exeor*
lenee,
ÌrNgarrsFAgrOFfY¡ A eonspicuoue lack of one or nore of the
destrecl personaL qualitles, wlth no e@peneatlng supeÌ-torlty 1n any other qualfty,
CEECK ONE

At the enct of the form Epace is provfrted for a Geaeral Battng

whieh wflL be eitber Outstandlng, conpetent or ünsatfsfaetoryu The

flret three arese are to be welgb.eet heavlLy in the Generar Ratfng. To

be rated ae Outetanding a teaeher must be outetandfng in theEe tbree

afeas (Pereonal Qualfti.es ae They Affect Class Managenent, Inetruetional
Skll1e and Teaeher-Stuttent Re1atlonshiBe). To be gracled as Uneatlsfaetora.

a teaehe,r must be rated as rrrgatlsfactory fn theee sÊÍìe areasc

On the baek of the form, space 1s provldeit for the teaeher to
wrlto any eontnents ancl sfgn then after readlng the rating ma¿e by the

prtnel¡nl' 9ueh a form l,eaves very little to ohance. Eaeh area to be

appralaedl fs rather thorougbly tleserlbed, so that the aBpralsing offi-
eer hows eæetly what le wanted. For teachers ueing tbe form as a

eeLf-apprafslng clevlce the eame thing may be eaicl to apply. They ean

read for thenselves what thelr eyeten expects to be done in the teaehlag
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act. rt seems to be qufte eLear that onee a toacher passes the pro-

batlonary perlod th.e forn wirr be ueed to neaeure eerf-lnprovæent,

Clncfanatl. le uelng for the firet time thie Irear a revfseô

appraleal proeedlure. rn the report sent wlth tb,e appraisar form, the

Olnclnnatt Bureau of Govenmental Reeeareh reeomruerdecl to the Boarct of

Etiucatlon that, Hsalary sehedulee be related to teacber merft ae estab-

Liehett by appralsalttol fhe profeeeional Etaff rejeated thle ldea ancl

urgeil the Superf.ntendent ancl Boarrl to ilo I1kew1ee. (fhe reason nfght

be that the profeseional Etaff felt that ln Bayf.ng by merlt the teaeher

who hae demoaetrated that he le not worthy of a pay fncreaee often

stays on the echool etaff wlth no fnereaee f.n pay" fhey advoeate rather

that an ettenpt be maùe to henB eucb a teacher, anil that f.f he doee not

responil to eueh aeelstance, he shoul.cl be flrecl"J fhe Boaril agreed with

thle reemmentlatfoa of the profeeetonal staff but dleciileô that ln any

eaee the teaeher aBpralea1 systern neetled a eomplete overhaullng. thlE

wae dlone by an Appraleal Proceiluree tommlttee ehosen from the pro-

feesfonaL Etaffo In agreeing wfth the teqcblng staff that nerft ratf.ng

shoultl not be eonneeteil to salary eehealulee, tbe Boarcl held the poe1-

tlon th.at:

o o .rather than to JuetLfy lnferior teachlng by pro-
portionalLy lower payn lts obltgatfon ls to ineiet that alL
puplLs have lnstrletlon of hleh merLt. Tgwa¡d thls endl,
the Board belfeves that lt shoulil continue lte polfey of
expeeting tte teachere. , ,to effeettvely cHseharge the
full responetbllltfes of their assl_gments¡ falling ghiebo
eeparatlon from servÍee ehouLcl be qulck abdl certaLn,o

2ÃÞ,¿&o 
Þ.,.
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The form for evaluatlng teaeher perfomanee le eom¡loeedl of

four pagee. The flret Bage eontafng the lnstnretions for the use of

the fo¡:¡l' Spaee ls aleo provf.cletl for the inttteatlon of I when Eelf-

appraisal was earriect out by the teaoher; when a conferenee was heLd

between tbe teaeher and the pr{.neipal; wbea the prlnci¡nL appraised the

teaeher; antl ¡chÊt reeonmendatf.one wers made by the prfnei¡n1 concernf.ng

the teaehen.

The appraieal fonn ftself eovers three areas! Personal- e.tlalf*

tiee and Perfornance, $@chlng Performance, and, IlrofeesionaL Q¡¡alitles.
Personal Qual-1tles anrl Performanee b.as tbree eub-a:reaE; .4." Staff Re-

LatfonehiBe; B' Cotæunlty RelEtlonehlps; aucl C, ApBearance andl Ìrannçsn"

Í[eaehlng Perfonoanee deals wlth¡ A" feaehing Technlques; B" C]aeEroon

Envlronment; C, PuBtl Growth. Elgbt ebaracterietlce are 1fetedl under

Profesef onal Qualltlee"

In aLl there are forty-four itens to be evaluatecl. Orre colr¡nn

ls provlded baetile these ltme for the teacherts self-apBraÍsar. The

seeondl coLunn ls Brovlcleil for the uee of th.e prlnetrBa1" The eonment

eoluwm ls provldect for lnterpretatlons of qualltfes which elther the

teaeber or BrlnelBar may wlsh to add. Ffg, 5 preeents Bart of trngE two

of tbls forno

More tban a Bage of oBaee fs provkleit for the teaeher to ln-
dloate eupplerentary lnfomatÍonu Thie ¡ElLI eoneern exüra-eu::"ricular

aetlvlties engagetl ln, and exÈra fnetructlon belng taken by the teaeher

to obtafn higher aeaclenle qualtffcatloae" Spaee 1e aleo provttleel for
the teacher to lnclleate the nature of helB given by the euBervleory



-L44-

0otle for eelf-aÞprsleal¡ to be
usect ln gotuma ili

I * one of my strongest
ehsraeterf.etleE

0 @ nelther one of ry etrong-
eEt, nor one of my woak-
eet oharaetorietlee

- ã one of my weaheet eher-
aoterfstl.es (one whleh I
wou!.d Llke to fnI¡rove)

0odlø for Brlnclpal?e app:aieal, lf
any; to be used in Colunn (e)

S e eatlefactory
Ìüf s needle helB
ü = uneatlsfactory

l{0 = no opportunlty to observe
Berfomanee 1n tbie area

0oM[ffi]¡T

A, Staff !ìelatlonshf¡rs
ln Promotes frlendly intra-sehosl

rglatlonships, o o c o o e, oc o o oca,o eo
8. AclJueta easlly to changee in pro-

eeilure¡ iloeE not conslcler hfe own
Bfogra¡nme all-lnBortant . o e o ¡ o o o o

5" Garrles a falr share of or¡t-of-
elase responsfbilltloe oo oe o o eo co

4" Aecepte crltfelertr ot reoognf.-
tlon graegfully ré. "o o . o oo o.e ô ec o

5, AeeeBts grouB tteeleione wlthout
ngeggg8rlly agreeil$ c o. cc .. o...,

6u UseE cltseretion andt eonelcleratlon
1n epeaklng of hts Echool or ool-
leagUee or o..ro e o., c oc e oo o.r.c c ee

7o Oo-opêrates with lmneillate ad¡d.n-
f etratorE antl euBeryieorÉ¡ . o c. e o,

B, 0onmunlty Relationehlpe

8" Worke und,eretanctingly anct eo-op
eratlvely wltb. Barentg u ocoo oo.,e

9, Supporte ancl partlclpatee ln
parent*tgaeher groupg so o o, oo, c oo

1.0. Partielpatee in eorsnrnity aetlvi-
tlgg a . o o o , o o. o . o . c o o o . . â c c c. o . e oIL, Interprete the eehoolrs program
anrl Bolielee to the conmratty ae
OOeagfOn peffnite" c o o.. . o e . . e o c o ø € ò

0, Âp¡learance and ÍÊaner
LPo llreEeee apBtoltrfateLy; is well-

gromecl and ¡rolÊed .àu oôèaooooo@o
13' Speaks c1ear1y, uslng good Engllsh

fn a weLl-nodulateå voicg oeocooo
L4" Shows gFnuine respeet, eoncêrn ancl

warn*th for others, botb ebf ldt aact
aêULt oøaoocoro.ooo..ooo oo os 6 êooô

Frg.E"--Fart of the seeoncr pag€ of aa Evaruatlon of reaehing
lerfsmauee for the Pub1ie Sehools of Cinetnnati"

l" PERS0I{AL qUAÍ,XTIES A}rD PBRFoAIûA¡ICE
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offlcers to make teachlng more effoetlve" Stress ls lald on the faet

that the eoôe ls tlesfgnecl speeffically, nto Brevent comparfson of one

teacber wfth anotb.er" o 
I

11. By Oanadllan 01tf es

Fsur Canadian eltlee were obllgiag enough to provlcts the for¡ns

shlch they use to evaluate teaehere. Two of these (Soronto and St"

Johnts) are for:ne whlch fnepeetore of eehools con¡lLete. Tbe other two

(HaLf.fax antl Ï'llnntBeg) are forme conp)-etecl by eehool prinelpals,

fhe etmBlest forlre are thoee used by the lasBectore. In tbe

loronto eohools, four itemE are to be gractedl¡ Bohavtor¡¡ Gulðanee, In-

etruetlonal Sl:i.II, tontributlon to Life of Sebool, ancl Profeselonal

Growth. Top grad.lng for each ltffi Ls üfd" Spaee le also Brovfdted,

for tbe lnepeetor to note any speeial ektlle (eubJeeteo teachfng methoil,

extra-eunteular work, etc, ) whteh the teacher may Boesesso

She forn from Stu Johnes ean be useü on teaehers and also on

teaehlag prlnefpale. Xt reBresents a Étwmary of wbat has already been

observed by the lnepeetor and sent 1n tletailed form to the teaeber eon-

eernetl. Ratings are¡ Exc€llentu Goodl, Fair, andl Pooru Sl¡ace 1s aleo

provldecl to lnclicate that there iE no eviclence of the abiltty u¡ûer

eonsld.eratlon.

Teaehers are obeerved¡ ln terms of the aetfvltles Tchlch go on

1n thelr elaeæooms; by tbe orgaaizatlon and ma]3agenent whicb their

work poesêecles!; anil (tf tUey are prlneipale) by the way ia whtch they

coniluet teacherst meetLngsu keep sehoo¡. reeorôso antl supervlee thelr

teaehers" Rating of aetlvltles ls to be ctlreeted towarô; teaeblng

1 h 8".1""tt"" "f f"".
ÏgþX!9--Eçhggf.c" Clnclnnatl, 0h1o, pol"
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ablrlty, cllreetion of seat work, and tbe work tbat the pupile dto

th@eelves. Orgaalzatlon aad nanagetrent of; reeorcle, routlne taske,

anel the physieal eilucatlon progrsmme are to be evaLuated by the in-
speetors. SBaee 1e aLeo Broviðett on thl.e form for any eomment whleh

the rating offleer may wieh to nake,

No er¡rlanatlpn is made of the meanÍng of any of the terrns

ueeÈt by either of tbese foms " Presumably all fnspeotors &re fulry
lnfomecl as to what ie wanted ln eaeh câB6o Let us hope that they,

ln turnu ex¡rl"ain 1t all to the teaehere"

The Prlncipal-ns card for supervtslon, provldeil by tbo Harlfax

schools, has greater ctetall than thoee fonnE alroacty mentloneil, The

forn Ltserf rates teachers fn four areas! Routine Ðetailso Ro@ 0on-

rlitions' cLass ÐfseipIlne, and Organlaatlon of work, lhe first two

Èeal wlth the mechanlcE of eilucatlono The largest area fs covereil

by 0rganizatlon of work. Tha ftret eeetlon ln tbie area asks thê

Brfnelpals to rate the presentatfon of a Ìeeson by anøwerlng eLevea

quostlons whieh are eet out to cllreet thelr €upervlelon. posslbly

they represenJ e Lot of ground. to be coverecl Ín oae reEson perlocl.

Eere 1s the particular sectlon as tt appears ou the eards
(Ll LeEson: SubJee ToBte Minutes

(a) ¡s lesson related to pupllst lnterestg? o..ô.o..c..eo¡cooo
(Ui Uae there been a reqiew of prevlouE work? oo.oooo.ooooocôo
(e) Eavg errpranatlone begn Edgquate? oo€. co ooâoôooøoooo eo ocooø
(¿) ilave teaching alds bggn uggil? oooóooo.o.oo.ooôô,coôeocoooe
(€l Was an attenpt made to eheok succeeg of leEeon? "o.co?ooooir) Were tbe queetlone wglr ehosgn? oooeoeo¡oooooooso.oooooooo
[g] Were questioue well dlstributect amotrg pupils? oo.øo.âàoooo
{n) nra thg claEe gllJoy tbE lggson? .ooôooô'eooo.o.ceooeceo,ee
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(f) Is wrÍtten work carefully eheeked for neatcese
and aeeurael? r.o o. c c. o ooc o. o.!. o o o oo ro eo c. có e oo o occ c aoo

(J) Ðoes teacher eneoì¡rage careful eauneiation? ooc.coooo..o(r) re reasoaable tlme devotecl to orar ilrfrr? ooooeoooooeôeo(1) Other wo¡k observed clurlng the perlod:l

fhe renalulng seotions und,er 0rganlzatlon of lÍork deal wfth

leseon asslgnmearts, undleretanclfng of chtlitrenn pupll response to tha

teaehe'r, aÞ.d geaeral remarks r¡hfch ean be macle ln the teachertg favour.

Spaee 1e then BrovÍdedl for euggestlons antl roeo¡nmendatlons'by the prfnei-

pa!-' A note at tho encl etates tbat theee euggestlons, eteo &üst be matte

krown to the teacher. lb.e teaeher fs also givan the rlght to revlew ths

entiro foro at any tlme (prosumably wlth the prlnelBal),

there ls no way of knowing how the form ueeil by Hallfar prfnof-

PaIs was clerived, but the lÍlnnipeg ferm wae o¡e of the outgrowthe of the

Beavie sursey of lllfnntpeg eohools, lhe work of the teacher eonmlttee on

evaluatton hae alreacly been tlfeeuseed ln Chapter lfi" The form uee¿ at

present ie a mueh EJmpLer one than the origlnal, It Ls very brlef and.

to the polnt. Teachere are raùerl on three categælos of efffcfenoyl

Attention to GeaeraL Sehool Duties, Instruetion of Pupl1s, anal Geoeral

claes controL and ReLatlous rvith PuplLe. Íheee are eummartzeil by a

êeneral Ratlng of the teacher" Prtnefpat-e are askeil to inttieate teaebor

fnprovement or ¿ltrGwft eince the last time of ratfng. fhie must be eup-

porüed by wrltten evltleace. spaee 1s provlded for the prlncipars to

lnclleate the stepe that have been taken to alil teachere with ôiffieul-

,låli""t*tq" S*ù - g"""tt , Board of Sehool Conmfselonere,
Hal1fax, N,S"



-Ld8-
ties or woeheeseso ûniter the heacllng of General connent or suggee-

tfonso epeelal abltlties of teachera âre to be noted" Relatlone Trltb

other etaff membere and with the pubric are praceit uader the eame

geetlon"

-A.t the bottom of the forn, direetfors are gtven eoncerning

the frequency of ratfng" PrlnefpalE w111 ¡ete; when they have changeil

thelr oBfnlon of teaehers slnce they ratecl them !.aet; when they have a

new teaeher; when tbey are new to the Eehool themselvee; annuarly for
teaeh.ers on probatlon, otherwfee, rating le to be äone every thres

yeargo

EvaluatLon,Ðgv:Lces for PuplL Teaeherg

1" In Ameriean lleacher Col]-esee

fhE two teaeher trainlng eollegee whlch seùrt thelr dlevieee

useil to evaluate Bupll teaehers were Wa¡nre Ïlnlverstty of Ðetroit, andl

syracuee unfverslty. Botb of theee eorleges have arready been men-

tloneil ln the dlseueslon, (Cnapter IV)"

The for¡r used by S¡rracuse 1s an aaeeclotal report On çhlch are

lletedl fourteen ctlfferent aepeets of teaehfng. Uncler eaeh one of tbeee

a deeerlptlon ls giveu, eo that the reBorting teaeher will hEve an tdea

of what the faculty of edueatlon want. 'Ihe flret two of theee read as

folLows:

I" SOMIiIANÐ OF SI}BÍECT T¡A5TER

(Mr. N" was ¡vell Lnformedl ln Blology ancl kept cloee
traek of eurrent clevelolments relatect to tb.e subJect. Ho
¡saE weak 1n Physt cs. )
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¿. T}TIEREST IN A¡TD T'IilDER.S!åNDTNG TI' 'I'I{F: TEARNEA

{trfr' N. made no notl.eeable attenBt to beeome aoqualnteil
wfth hls Bupfre as lnctfvitiuals but treated tb,en as a grouBo CIn
one oeeagfon when a pupir was recoverlng from an lrrness he
ehoweô real s¡mpathy +nal underetandl.ng. lhfe tras the exeeptfon
dluring ble teachtng" )r

A consiclerable epaee ts left untlerneath each of theee examBlee

of the t¡re of aaecdote deslred, Teaehere fil-i-ing this out are ashedl to

tlo lt near the endl, or at the encl of the practlee teaohing tem,, fhey

are askedl for epeciffe faets about the stutlentrs teaching. Íhaee go fn

the anecclotal spacee" The for¡nteen aepects of teaehlng on whleh conment

ls d.esirecl are preeentecl in table folmu

TABI,E Ê6

a.smcTs 0F TEaCEING ÀS Tffiy .AppEÀiì oN Érl'RAgqiÈ
0'NIr¡ånSItYfg PUPIT mACmR ETÁtUAgt0N $0nMé

1" 0ømancl of SubJeet Miattsr

5. Sklll ln Seleeting anil Dl-
recting Learnfag Experleneee

5. Skll-} ln Evaluatlng PuBtI
hogress

?" Profeselonal l,lotivatlon
9" Relatlone with Co-rforkers

lL, Sktll ln Comnunlcatlon
15, Role fn Conmunlty (for

extra-mural teaohlng only

8" Intoreet ln anû Unclerstandlng
of the learner.

4. Skll1 ln Managfng Group Fro-
cegsgs

6. Habfts of Incluetry anrÌ Depenct-
abtlfty

8o Pereonality Arl Just!ûent
IO" Hanclltng School Boutine
1å. PerEona1 .Appearanee
14" C1ass teailershfB

0n the last lnge of thls form

all aBprefsal, for atldttlonal eornrents,

there fs a sBaee for an over-

or for both" fbere ls epaee

tr
Unfverglty,

ent Teachers, Fora C, Schoo1
of Eilucatfonu i

*to*
New York, pol.o
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Brovltlecl aIBo for the reporting of any lnformatlon to the faotrlty whleh

the evaluatlng teaehor night wleh to çlthhold from the etudent teacb.er,

Ï{aytre Unlversity 0oL1ege of Eclueatfon have both. a 1ong ancl a

ehort evaluatlon forn for reportlng etuclent teachfng, üopies of the

long fo:m aro given to eupervlslng teacherE and to tbe pupfr teaehers

1n their charge" This for:r eontaÍtre a rletailed deseription of eaeh

eharaeterlEtf.e untler the four categorieE ¡rhleh are to be appraised,

Eaeh charaateristie te deecrfbect 1n terme of three LeveLe of teachlngr-

Lowo mldÌdre, anil high" At tb.e entl of the praetlee teaehlng tirne in a

gehool, student teaehers make a self-appraieal of their own strengthe

andl weahoeestee 1n the spaee provlclecl at the encl of this Long form" The

shorter form ls a Eurunary and ls eompleted by the supervlsory teacher,

who gives the student a mark and Eends thts along to the facuLty,

lhis lnstrunent of eval-uatlon:

e ' o oÍIalf serve: (l) as an atd. to students ln eontinuous
.¡elf-evaluation; (e) ae a guide ln co-operatlve efforts
of all concernecÌ with the cleveLo¡rment of etudent-teachere;
(g) as a guide in rnaking recommenrlatione for Eubeequent
placement of students; and, (4) as a souree of lnfornatlon
regardfng studentrs capabllftlos snd competencies in class-
room sftuatfong.r

The four eategorfes on whlch etud,ent-teachers are to be eval-

uated are: Belatlonship mtth chiltlren; Effectlvenoss in Developing

Learnlng Ex¡reriences; llelationehips wlth the Conrnuntty; and ReLatlon-

EhiBe wlth the Frofeseion, Self-Adjustment, Integration. There are

thlrty-¡so eharaeterlstiee under these four categorfes. lhe compLete

thlrd category wllL be reprodueecl on the nert page to give an tctea of

what Wayne College le trying to clo"

I'Iayne Universlty, Colloge of Edueatlon, p,l.u
StuclentRerort
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. TÁBI;E 27
gI{E ,rr1IRD OAIEGORY OF CzuRACITERTSTICS ÐËSIAED FOR PUPTL TEACEERS BY WAYIqE ÜOTIüE@

OX'EDUCATION1

ÏIT. IIELAÎIÛNSITIF ÏTITH TEE OOMÌIT'NITY

A" Ertends Claes Aetivities to SchooL-Wide leveLs lI¡here Sueh Interactiot¡ Is Beneftelal

Conducts elasg
inclepenclently
echool grouBs

B" Utlltzes Conmuntty to Snrlch Chllitrents Learntng

aetlvttles
of larger

floes not use resourcoe;
or

Seee eømunity as a lLmlt-
lag'factor rather than as
a ehall-enge.

Co GuLilee $chool 'rfork TlBon

ens unaware of comnunlty;

BeeomeE aequalnteit wftb total
Echool program; foll.ows own
elase of chlldren through at
least one total sehool day

lng erl¡erfenceE unrelated
to eommunlty problens

lecte tradltloral learn-

D" Btr.leite Parent Ço-operatlon {under the direet

cøraunlty backgrountlE and
rêEoureee; makes some Jue-tlflable uee of euch tn-
fotraatlon"

Connrunlty Problems

econeË aware of home and

Barents to do thelr; ao-
cepts verbally the neetl
for co-oBeratlon but cloee
nothing to furtber ft"

s own tJobn anil er¡rects

Sees eehool as & co-operative eom-

s awar9

munlty¡ Go-operates ln inter-elaes
and eehool-wkle aetlvltles; util-
lzee echool reeourees for profit-
able learnfng.

probl-ens;
eatlon of

of oommunity
suggests appll-
materiaL learnecl

ourteoue and helpful to

d

¡nrents; lnvltes thefr
co-operatlon

laboratoryo UseE superior Juclgmenttn taklng purposeful fielcl trlps
anel bringlng Beople ancl materfale
lnto sehool to further ebiltlrenis

s of the eonrmunfty a learnlng

r¡ncleretandlng.

supervislon of eupervislng teaeher)

problæs of llvlng as a cbalLenge
to the eehool; eenters l_earnfng
erBerleneee uBon oonmunlty problene

ncle soelal and eeonomlc

See
lpatlon in the Eehool to the encl
that aL[ work eo-operatlvel,y for
maxfmal tleveloBnent of ehlldren

parent lnterest anil partlc-

I
H
cn
H
I
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There are flve pages of materlaL arrangpcl in e si¡nllar nanner

to deeeribe eaeh eharacteristic of the four categories. Sueh a clevlee

fndfeates an enortnoue amount of work on the Bart of the eclucatlon faculty"
They have nade their ldea of good teaching praetleee absolutely clear for
the beneflt of aI1 coucer¡.eil.

fhe fort ltself d.oee not pretenct to meaeure alL those lntan-
gibLes whleb go lnto the teaehing aet" rt ie to be used merely as a
gufde. lhus the mark given by the eupervisory teaeher to the etudent

teaeher cloee not have to be precisel-y rolated to the findings on the out-

llne fonn. Poesibry the best thlrg about eueh a form ls that it gtves

student teaehere a falrly preclee fdea of somo of the d.eeirable praetlces

fn teaehlng,

1i. In Oanadlan Teaeher Colleeee

lhe following Canadlan Unlversltles very kl.ndly sent the nate-

nlals they use to appralse 1nrp1I-teaehere¡ Brlttsh Col¡mblar Alberta¡
Saekatehewaa, Toronto, andl New Brrraewtek. only one of the flve clld not

have an e-valuatlon form for uEe on Bupll teaehers, Thie wae Toronto,

They ilo uee an lnüerview rating fonn, but eteactfaetly have refused to
use a teaehlng ratlng form. Ilhe Dean, by wqy of explanatl0n 1n the eover-

fng letter Etates:

ø ø " .In general I have three naln faetors (whfeh go to nahe
up the eapable teaeher)¡

(I) Personal_tty
(8) Knowledtge
(3) îralntne

o o " .Oritles sometlmee flnd it diffleurt to evaluate the
stualent andl ask for a Eeare by whieh they ehoulcl mark, we
have eteaclfastly refusedl to provlcte them wlth eueh a Srardl-
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etlek, Each etudent durlng the year will b.ave ? or I cliffer-
ent eritfcs Bo that we hava evaluatlons from a number of
eritles ae weII aÊ an evaluation by eaeh member of our etaff,l

Toronto0s lntervlew ratlng eheet fE E eta¡d.ard. one, Ca¡ili-

clatee are rated on Potsonal ABpearanco, Expreselon, Self-Confldenee, ancl

on the GEneraI Impreselon they ereate, The lntervlewlng offfeer rates

thsm on a flve pofnt basle fron Verry Poor to Excellent.

lhe renaining ünlvereltlee have forme for evaluating BuBll

teaehf.ng. [hege are aIL eo simllar that one deseriptlon wlL]- Euffice

for then all. Íhe moet elaborate one eomea from.Brltieh CoLumbla. The

moet comprehenslve one eo!ßes from ALberta. Êenerally epeaklng, evalua-

tlon te eamied on 1n three areasa Theee are eometfmee not gtven qulte

the eame tftles, but the neentng fs almoet ldentteal when tbe charac-

terl.Etle s under the nain headinge are emmtnecl, Porgf¡na1 -b'ltness. or

Feqeonal Qualttles. o¡ Student feacher ls one area uncler Fblch ie con-

siðeredl pensonallty, scholarshfp, oo-oper.atlon, voiee, sxtr¡reeelonu eto.

teeeon Pre'o$ratlon fe aaother area used by alL faeultlee in whleh evl-

clenee can be plaeocl on the amount of work pupll teasbers But !.nto Lee-

sons before they are taught' rnetn¡etlonaL sklrr. Freeentation of

Ï.e$eon" or hoeed.ure fe the other heaillng into which devalopnent of

LeEson, queetfoning, use of alds, ete. ean be plaeed" grpil cogtact,

classroom management will aLso come uniler the heecting of proceô¡re"

0nly one faeulty aeks for a genoral comment antl not a speelfi.c

letter rating" All the others with eval-uatf.on fo¡ms requÍre either a

lPortlon of a letter reeeiveil fron A, C, I¡owfe, CIntarto
College of Eilucatlon"
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three polnt quality judgment or a three to five polnt letter Judgnent

on eacb. puptl teacher. Saekatcbeyran reae the oaly Unlversity to mentfon

fn thefr eorrespondenee anything about stuôent teaeher eelf-appralsaL:

In aclditfon ws place very great etress upon etudent
teachersf self-apBraleal" The etuctent uses the fo¡n and
emmlnes h1e own Beneonal fitness for teachlng, hie 1eeeon
preBaratioD, nnfl ble lnstructional skill ln the Lleht of
the polnts etressecl on the foruo " "fhe student le often
asked to glve an oral appraleal of hls own lesgons and
of the methods which be uses¡ Ênil tbe etudents are en-
eourageil and glven dlrectlon 1n evaluatfng eaeh otherte
work.r

No tloubt other facul-tfee do the Eame thing, althougb none men-

tloned it ln their eorreepondæ.ee,

If alL sevea ratlng fon¡e are examined, it ls Bosslble to group

the nain faetors lnto seven areago Some are repeated on more than one

forn. Tbey ean be arraugetl as a table with those havlng the greateet

frequeney at the top.

TÁÊT,E E8

.åfiEÁ.S BY WEICE T,T]PIL TEACEEIìS .ARTË EVAITÌAED
TN SEMSN EATEER COüËË¡ÊES OF CAÌüAÐA AND

THB IT.S.A.

l" Qualltlos and Personal Charqacterietfcs

å, Coq.taete Maûe wlth the &rptls Taught

5" The Aetual Proeess of Teaehfng

4" Abf.Iity to Ftt lnto the feacbing Profeeelon

5, Kraowletlge of the SubJect Being tbugbt¡ rpcl
Svidenee of Care 1n leseon PreBaratlon"

6, Abillty to Hantlle Routlne Mattere of Sehool atril Claserootrro

7, RelatlonehiBe wlth tho Cornnunlty

bart of a Letter fror¿ Prof, foombe of the Faculty of Edueatton,
Sasisat ehewan Unlver s ity_-
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Only Aaeriean teaeher eolleges give tb.e eeventb ttem any spaee

on thefr folr,s. Perhape tbe Canadfan faeultles feel that thLs area will
searcely be touehetl in the pupll-toaelrer year. Tbere is no doubt, how-

evêrr that suceeEe 1n teaehtng 1s often geetly lnfl-ueneed by toaeber-

eonnunity relations" this wlll be espeelally truo in a sasl1 eonnunfty,

whlch used to be the place whsre most teaehere got their first start,

0n Crlteria

1" fhese qualltles fn a teaerrer were coneidered more

than all others: /rttitude toward lìIork, personallty, Splrlt
Classroonû, ancl $tfnu-Iatlon of Inltiative,

'lmBortant

of the

2u Th.e Racial 0rigfn of a teaeher le one quaLity whleh aLl twenty-

Elx who ane!îered the queetionnaire inctlcated woulcl not be taken lnto
aceount.

30 ïn Canada, the Rellglous Baekgror:nd of a teacher 1s of 1m-

portanee ln eome areae of the country (euebecr Ecl¡lonton)" rt tg givea

no eoneideretlon fn the tnltecl States"

4" Tesober tralning eorlegee anit efties ehoïved agreement ln

elght out of the firet ten quallties whieb they dleefretl ln teachere or

puBfl teaehets. Theee were! Attitude towarcl lïork, PerEouallty, Splrlt
of the ClaEeroom, Sti.mulatlon of Inittatlvo, Knswledge of the Sub ject,

Teaehing lr¡fethods, Pupilst rnterest, and sympathetlc contact,

0a Method (Who SÀoulA Evaluate?)

5' Nlnety Bereont answering the quEetfonnaire favoureil the ap*
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Braisal of teaohers by princlpals and eupervfsore,

6. Seventeen out of twenty-elx favour teaehers evaluating then-

EelvEEu 0f those who are not in favour of thls nethod, É¡even eone fron
canacla. Thus canadfan inetituÈlone reBresent the burk of those opBoeeËt

to sueh a praetioe"

?' about &z'/o ot those answering fevoreil puplrs appraislng the

teaehers or pupil teachere. Thls tnilleates that for the instltutions
canvaesed, pupll appraleal is not a eonEon praetlce" Those who ealcl

they macle uee of sueh a dlevlee were tn the ratlo of three Á¡rertean to
one Ca¡aillan,

0n Ðevleeg (How EvaLuation wae Carrled out)

8' There TraE a Lo}rþ agreement on the uee of pereonal observatlon

of the teaehe¡ or puBll teaeher tn the elaeeroom ae a meane of cteter_

mining hls worth,

9o lwenty-flve out of twenty-six lndlcated that lnter"vlewe anil

conferences worê ueeil erËeneively ae devlces for teacher evaluation.

10. Sixty-five pereent of thoEe eanvasgecl useil eheck liete anct

ratlng seales. All lnetftutlone whieh lndieated that they did not uEe

sueb ilevlces nere fn Canaila" Tbis eame to a total_ of seven fnsüf.tu_

tlons out of the grancl Canactlan total of slxteen. Thue for the Cana-

cllan lnstltutlons eanvaesed., tbese devleeE are deffnftely not pogrlar,

0n Crlteria ådclert to the Q¡reetiorutalre

lL' Most of the suggesteû aditttlons could be Blaced fu oao of the

twenty crlteria aLreaily there" Therefore, the llst as it ¡sae flrst
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¡ûeile out seens to be fatrly adlequete,

12" Four excoptlons to thle lnctleate a new trend in teachEr

Evaluation" These were! ReLationshipe wlth Otber Teaehers¡ Relatlon-

ships with Conm¡¡lty, Ellette Parentsr Co-operatlonu ancl Flexibllfty
to Aclapt to New Sltuatlone. The flrst three mentioned luclicate the

trendl' Inetftutlons are using qualltfes whlch wllL not be exhtbitect

in the eraesroon, but outslale of ft, to evaruate tbeir teaehere aad

Bupl1 teaehereo

The reacler eboul-cl keep ln nÍnd the fact that these eoneLuslone

appLy onlv to thoee eltfes antl lnstitutlons ln the Unlteil States and

canacla whieh angwered the questtonnaire. (Frus one Brltlsh teacher

tralnlng eollege') rt nlgbt be eafe to say tbat ae sueh they lnctlcate

certaÍn tlenilE. But Ít woul-d. be most unwfee to aesums that the con-

cluslons a ply to all etlucatlonaL lnetltutions in thls eountry, in the

United, $tates, or in Brltatn,



ÇgAHTEB VI

coNcr.usIoNs

Í[h.e dlata ancl argumonte preeentetl in thle theels favour the

Braetloe of earefrrl antl contlnuouE teaeher evaÌuatlon. Xt le neeesgary

fn sehool syetørs for the followlng reasonss (i) foaeberE applying for
apBolntment to eðueational systems have to be agsessed ln eome way be-

fore befng €f.ven a permanent appolntment. (11) In these sane sysüens

teaehers on ths pemanent etaff need. to be evaluatecl anct a reeord kept

of thelr work for promotlon purBoses ancl to proteet them from unfalr

praetlees whleh changee ln adminletratlon eor¿etines produee, (ill) A

souncl BrlnetX¡l-e for eclueatf.onal adnlnlstratore fs to keep themeelves

eeientLflcally fnformed of the sallbre of tbe teaching staff fn a

ecbool. eystem. Thie can only be done when there fs an aclequate and

Juet aeeeesment naile of eaeh teaeher. (lv) flhe prlne consfcleration

of any erlueatlon eyetem, however, Le the welfare of the ehflclren, aü

adequate teacher evaluatf.on prognamme w111 proteet this weLfare by de-

teetlng thoee teach.ers who may be harnful"

The organfzatlon antl lmplenentatlon of a programme of teaeber

evaluatl.on Le, of eourse, a cltff lcrrlt matter requlrlng great taet anô

eonslalerateneee on the part of Edmlnlstrative offfeere" Certafa Bro-

eeclureE have been hfehly suceesefuL when folLowecl by systens witb

teaoher evaruatlon eehemee. The writer bertevee that theee steSle

shoultl be followed by any eyetem wbich hopes to have an evaluatlon

Ilrograrule whleh will firnctÍon, Tbe etepe to be followeil are¡

-158-
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(L) citteE ehourd flret convinee teaehers and the publfc that

such a Brogream€ ie neeeeEary anil beneflelal"

(Ê) vfnen this hae been aeeompriehedn teaehere ehourd be gf.ven an

opportuaity to heLp construet the measure wbieh ls to be ueed to ae-

eertaín thelr offeetlverêBeo

(g) The r.neasure evolved ehourd depend on eubJective opinion ae

lltt1e as poeelb1e, andl glve tbe seme reeulte when ueecl by dtfferent

rating offleers on tha sæe teaehe¡e. Bheee e-eal-ee Ehou1d be fntel-
lfglbl-e to teaehers and herp them lnow the type of abfLlty anct quarity

whfeh ratfng offieere are Eeeklng"

{4) nacn teacher should be assessed fn theee efties by eeveraL

competeat Jutlgee eo that a teaeheres poeftion ln the eystem wlrl not

depencÌ on one Bereonts Juclgment only"

(5i Sehool systeme should reeognize that all factors involvecl in
teaehfng eannot be egslly.neasured at any one time" ,ro get ae oomprete

a pleture of the teaeher aa poesible they eboulil have an incliviclual

flltng syeten anil pì.aee ln lt all of tbe itens coneêrning a teaeheres

aetivltfeE both inslde anil outelite the elassroom.

(g) lV¡en ratlng ls actually earried out in theee

offleers shoulal try to be ae frlendly as posslble to

Judge, atrd evaluate teaehere onÌy when neeesÉ,ary@

(f) fury ehoul¿t fmprese on the teaehers tbat thoy

ctties ratfng

those wbæ they

are tryf.ng to

help then as well as assees the¡r,

(8) Íneee ratlng offieers shourd not attempt to Juttge a teaeher

sn work whfeh thoy rlo not frr].ly underEtand tb.emsel.ves"



-x60-

(9) Tney should try to glve eaeh teaeher an ho¿ost pleture of their

findllags afüer the rating has taken plaee,

{rc) rn EueeeeEful eity progra&mes of evaruatfon, ratlng officerg

shoulcl kee¡r in nlnû thet the purpoee of teaeher ratfng ie to obtain

lnforuatlon on a teaeher whieh wf}l enable the actninistrati.ve staff
(lf neeesgæy) to eet uB a remedlal programrne for imBroving the calibre

of a teaeheres worku

(11) Iiatlng offieere Ebould aleo take lnto aceount tbe teachlng Load

when evaLuatlng a teacherts wsrk" Teaebere wlth heavy programtree have

not as mueh ttme for preparation ae thoee wlth a lfghter teachlng Load"

(låi i'ÍnaLLy, theee rating offieers ehoultt make no Judgnent of a

teaeher wfthout sufflefent evideneo' fbey shourd therefore spencÌ

enough tlne with eaeh teacher and use enough dlfferent clevieee to ob-

tafn a wfde range of conerete evldenee of abillty.
Perusal of the llteratu¡e on the subJeet of teaeher evalua-

tlon ln varlous ty¡res of school syeteme has shown that wbea a seheme

for eval-uatlon haE been etartetl ancl has then brokon clown, the fatlure

ean be traeed to the omisslon of oare or tnore of the proeecluree out-

linad ln the precetÌlng paragraph. Bhe reacler wflI note however that

the calfbre of the aclmintstrattve offieers wae the flret thlng men-

tloned ln the paragraph" 0n theee tbe ultj-uate success of an Evalua-

tlon seheme will clepenðu

Mentton was made ln the impLenentation of a teaeher evaluatlon

progrerme that teaehers and adminletrative offlcers should work to*
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gether when eonetrueting an evaluatlon cleviee" ft was also suggeeted

that the dovlce when eompleted should be reLtabte aad valid" Notb.ing

was sald however about what should be evaluateil" To find thie out the

writer turnecl to the large number of stuctiee on teaeher evaluatj.on erl-
terla. Sbono the dtfferent stutllee he ehoee thoee eriterla ueecl moat

frequentry by d!.fferent authoritles" Brlefry the etudles mey be cle*

seribeil as foLlows¡

l4eadlr ehoee a lÍst of quaLlties whieh fn hle oBfnion were

aesoelated wlth good teaehtag. Rating off!.cere who usedl this lfgt
confirmecl thls by açsoelatlng nore of the qualltles with gooct toaehers

than wlth Boor onese

Harta eanyaEeed a large number of htgh scbooL studlents to
flnd out why they lfþd some teaehers and dlglikact othere. In general

he found that etuctente were favourably impreeeeit by teaebere who were

herBful, eheerful, lnterestlng, ancl who heit eontror of the cLaEs oomc

Tbey cllct not I1ke teaehere who were croes, unxerpful, partlar, anci

ur¡fair,

Ithe ëonnonwealth Teacher Trafning $tuôyg eetablfehedl a Eerlee

of traite requirecl by eueeessfu¿ teachere at alL school Levele 1n cltf-
ferent ty¡res of sehool.s" Ehis was itone by intervtewlng eclucators and

those fnterested fn etlucatton and obtaining from them deseriptione of
aetlvltfes or tralts aeeocfated with suceeeefuL teaehlng" It vsae founcl

1-See ¡ngeE 44-5L "

fuee puge"
gsee pages

51*55"

55-61.
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that the lmportanee of theee teacher tralts depencls on tho ty¡le of

eehool 1n whieh they are to be uEecl" Breadth sf Interes.t waE ranked

as the most lmportaat tralt for High School teaehere" Gooð Íudgment

wae ranketl ffrst ln the Junlor Hlgh" Conslileratenese was the moet

fmportant tratt in rnteruedlate, Klnctergarten, an¿ primary teaehere,

A Rural sehoor teaeherts nost lmportant tralt was Á.daBtabirlty,
1

Young* eought eriterla whleh were useil ln teaehor evaluation

by aaalyzing the rating gealee of cllfferent Anerfcan efties fron IglS

to L9ú5" He fo¡nd only tb.ree erltæ1a ln eommon uee in a largo nr¡mber

of ratlng seaLes. Theee weres Teeb.ulque of InEtruetion, Co-operation¡

anil Personallty"
IBarr- and his eo-rsorkers triecl uslng a Etanrlarctfzect testlng

progrs¡@e to evaluate teaebers" fhe reEulte of subjeeting teaehere to

a battery of teste were supposect to glve a ptetrre of their abillties.
fhe puptls whom they taught were also teeteat before lnstruetlon anrl

after to tlleeover thelr achlevement quotiento Íhe inveetigatore hoBerl

þhat thls progratrme of teetlng woulct be an atlequate mea!.s for revoal-

fng a teaoheres abll1ty, The reEuItE Lndieatecl that a test!.ng prograemê

by ltself f.s oot aa atlequate means of evaLuatfon" Othor iaveetlgatore

have fountl the same thlng, Tests ara invaluabre afele ln herplng to
assese teacherer but eannot be used ae the eole means of evaluatfon,

rn her etutty on teaehen-¡lupil relationshfpg, Bernice BarterS

fuee pages 64-69

a
"soe page e 69*?4

18"" ¡*gre 61-64
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gt€gegted that for eaeh pupll actlon there fe a teacher reaetlon wh.ich

Le obsErvablo ln the elaesro&, With effeetlve teaehere these xaao-

fione are ealmr eo-operatlve, baLaaeecl, and pleaeant ones; for lnef-
fectlve.teachers tb.ey are preelsely the opposlte,

Ïn an attenpt to lmprove tes.eher eclueatfon tn the etate of
Mtchlgan, a relrresentatlTe eommittee of edlucatorur pr"pared a uet of
competeneles whieh fn thelr oplnlon were cleslrable in teaehere. f,hese

eompeteneles eentreô about the areaE of: (t) pEreonaL lffe and hablts

of th.e teaeher; (ti) tne profesefonal abil_ity of the teacber; ancl (ffi)
the contrlbutlons nade by the teaeher to the eounuafty, S¡rraeuee and

flayne Teacher colregese also sougbt to fmprove the callbre of thetr
teaehæe tn tralnlng by ralslng the entranee requlrenents anel by maln*

talnfng a bigher level of seholestfe attainment among the EtuclentE"

Evaluatlon teeh¡lques anCl rlevfces were used tr6 rnFlement botb of theee

proJeets. At the tlme eueh a proeeênre may have been an admlrable one,

but the wrfter feelE that the shortage of tesehers today r:afortunately

neeeesitates the abandÌo¡ment of euch a prograln¡úeo

Durtng the Reavle surveyÏ tho teachers of ïìlfn¡iBeg ¡vere aeked

to e4rresE tbelr oBinlons by roeans of a queetlonnaire on methocle of

teaeher appralsal.o anil on the lmportanee of erlterla to be uEerl fn

Jutlging teaçhers' Bhe reeponses iudleated a favourable attltude to
formal appraisal of the teachlng Etaff by princtpals and suporyisore

lFor deeerf.ptfon see Bage e ?4-?? 5Su" 
¡,"g"s ??-85

fu*" p*e"e t0õ-110
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to dletenainE teaeher appofntment entl pronrotton on a fo:m prepared by

toaehors aad admrnietrators. Personal l¡afts, Attitutte toward fuplls,
ïnetructfon, and Routine Sehoo1 Dutles were chosen by the Winü{peg

echool etaff ae the most important erfterla wben makLng aËeeesment of

teaehere"

Beeeherl deeldeô from an analysÍe of earlfer etudles that

teacher evaluation crtteria eoulil be baseil on pupitst oBLnions of

teaeher behavlour torsard thæ. fn the claEeroorls He grou¡nrl theee

criterla of behsvlour lnto ffve areas: understancling of Atl Prrpile;

.å' Frlentlly Claesroom .A'ttttucle; Efflelent Classrooû Proeerlures; Áb1ltty

to Get Pup1l Responea; ancl A lf¡osledge of the SubJeet"

Al-I- these etuôles show that eriterla whlch are ileslrabl-e Ía

teaohers can be eetablished by authorftative oplnlon ancl eclentlfle

analysf.e" theee oplntoae and analyses heve been matle by actmlnletra-

toreu supervisorsn prlneLpaLs, teaehers, puplls, andl parents" Shey

bavo been er¡rreseed ln questlonnel¡ee, i.nterviews, eonferenees, arrdl

analyees of the oBlnlons of others. Sone of the stutllee laclleate that

the crltoria ere Breeent fn goocl teachere ancl are not founil fn poor

teaebers' Efforte to use the reeults of obJeetfve teete as the solE

crlterla of toaehing suceese have been a failure. the evaruatlon

Broeess muet stlll depenct (1n part) on the use of erlterla establJ.sheê

by the optnlons of eompetent authorftiee"

ünfortunately theee authoritlee do not agree oa the speeffle

lsee Xxegêe 89-86
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@riterfa whieh ehould be ueeci to assees teaehers. Most of the etuctlee

bowever Ehow sone agreenent o¿ broad areaE from whlch. the criterfa may

be choeen. The a?eas of agreement are; feehniquea or l[eans of Inetruc-
tfon, Ifinowleclge of the SubJect, Profeseional Intereat anct A.ttf tude,

Relatlone wlth the Gornmunlty, anrl Personal eualttlee (health, eten)"
A new area lsas aleo revealect tn some of the more reeenü studtes on thê

subJeet (lneludlng the queetlonnaire stutty which wilL be mentf.onect

later), that of Re!.atlone wfth Prnpll-s" In the writerls opfnfon, tb.eee

slx areae of actlvlty repreoent çhat should be evaruated,

rf teaehere and admlnlstratore are to get together in a

syetem and eonetruet a devlee for the partial evaLue,tion of the tEacb-

lng etaff (as was enggestod earlfer ln this ilfseueslon) tney might or-
ganlze lt around these elr areas of teaeblng actlvlty" sfnce ao two

eyetems are exactry atike, each syetem would have to ehooee epeeiflc

erfterla to be tneluded uader each area,

Tlco of tbe areae of teaching wblch authoritles agreecl shouL¿t

be evaLuateil were Ibofeesional Tnterest and Attltucte, ancl Relatlons

wfth tbe communlty. Nelther of theee couLcl be aesessecl by a raülng

offleer ln a cl-aeEroon beeause they are aetivitlee whloh usually take

place eleewhere' To obtaln thfs lnforration eo&e meane would have to
be usecl other than a ratfng geaLe"

Thle suggests that even a eareftrlly eonstructed clevlee eon-

talnlng erlterla psrtaintng to the slx areae agred uBon eoñnot give

eomtrllete teacher aeeessment. Åuthorlttes on teaeher evaluatlon (euch

as Feåvfs ancl 0oopor) agree on thls polnt" Thls author tberefore
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Balntalns that along with a eonEtnretect ratfng eeale otber devices

and technlquee ehould be used to aeelet in teaeher evaluatlon"

.{eeorctfngty thle theste eontains cteeerlptlone of Eeveral-

tlevieeg and teebnfques {cf" cha¡rter rr, also Appenclix r) which have

been used wlth gueeess to evaluate eertain phaeee of teaehfng. some

of theee dovleee and techniques were gÍven greater spaee than others

(ef" Chapter IV) beeauso they wero new or becauEe they were eonsiilereü

to be of greater lmportanee' Among these were lneLuùeil: Barüeres ancl

Beeeirerrs Ratlng SeaT.BS¡ fhe Ohlo Teaehtng Beeord, The Teacher person-

ne1 Ffllng Syetom, and The School, Cornmunity CounclL" It ie the writer's
contentio¡. that a toaeher evaluatlon programme Ehould make usg of Bomê

of thege ilevtees and proeeôuree 1f lt ls actoqu.ately to asgesE tte teaeh-

€19 o

Sither of the ratlng Eeales eonstruetecl by Barter or Beecben

ehoultt be used because they eontain the onLy adlequete clescrlptfon of

the aetlvlties to be useil in judglne teaehen-BuBlr rerattoaehfpe. BaE-

terte eeale (whfeh 1g more thorough than Beecherts) ratee a teaoherrs

personal effectivEnees in theee aetivtties: (fl gettfng pupir reeponsgi

(11) creatlng a friendl-y elaEsoom; (tii) naktng pupfls feel seeure;

(lv) produelng ernotfo¡ral1y etable puplls¡ (v) fnsplrlng pupll origtn-
allty; anrt (v1) etoveloping pupl1 EeLf-rel.l.Ênce"

Every eehool eystem ehould uge The Ohio Teachlng Feoord for
the gulclanee of tts teacherg and rating offieere, ÍhtE dtevlcê @on-

pletery clescribes teaehing proeeilrree in arl of the sreas alreacty

agrøecl upon tn thle str¡dy (arthough the worcllng may not be qutte th.e
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ssme)" It also lndieates what eonstitutee gooil ratlng praetleos" AE

sueh lt 1e a tleviee whleb can be ueed orüensfvely for fnserviee traln-
ing of botb teacherE ancl ratlng offleere" fhe great 1ength of the i1e-

vÍee makes ft a rather awkwartl ilocmrent for ovaluating all of the teachers

ln a system. It eouLd be used very effeetive!,y, howevor, on teaehere yrbo

requlre specf.al help Ín thefr work,

It has alreatly been astabllehed tbat sueh deviees as are cle-

eoribed hers aod elsewbere ln the tbesle should be usecl to aict in the

aÊseesnent of toaehers. There must be eome way, however, of brfnging

the reeulte of alr of theee separate aegessments togethæ when a eomplete

Juclgnent of a teaeher has to be nade" Shle can be aeeompLtehed by uslng

the pereonael ffle eystemu A private folilee ls kept ln a central office

on eaeh teaeher and contains: (l) evldeneee of the teaeherrs abl1lty to
lmpart howlectge; (fi) evldenees of the teaeber0s eontributions to ectu-

eatton w1thln the eehool antl beyond 1t; (ttf) evfctenees of the teaeherrs

attenBts to {mFrove hfe teachtng abfllty by aÉldltloaaL atudy" irhen

teaehers have to be evaluatect the totaL evlclence accumulated on Eueh a

ffle le uee¿l by the ailmlnlstratlve offleers. Thfs wrlter eubeorfbes to

the uEe of such a method in 1argo educatlonal systeme shere there le an

adequately trainedt staff to keep lt f.n operatfoa,

In saaller eommunltles where 1t 1s not possfble to maintaia

sueh dletalleil recordsu the Sehool Corununlty Counctl (eonslstfng of ed*

mlnietrators, teaehers, puBils and cittzenE) le a suggesteil means of

be1Blng ln teaehen evaluatloa. Íhis Counctl clecicles for thenselveE

what will bs requlred of teachers in thelr conmunlty anct then helpe
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the teaehers meet these requlrements" This plan le a good one fn that
It attenpte to get the conmunity aetlvoly interesteå in eclucatfonn

All of tho prececiing discuseÍons of teaeher eva!-uatlon wer,e

basedl on llteratrr¡e on the eubJeet dating from 19Êg to lg5o" To as-

certaln up-to-clate teacher ervaluatf.on praetleeE a question¡alre study

was mafle of Eeleeted efties anil teacher tralning co!.Ieges 1n Cana¿a,

Ameriea, ancl Brftafn" lhtrüy-seven efties aacl teacher trafning in_

stltutlons were eontaetecl 1a lgb3, and, twenty-sfx reprieel,

Thls questfonnafro contalnod twenty crlteria whlch night be

useal to evaluate teachers" Inetitutioae contaeteËl were aeked to ehooee

the moet imBortant of theee orfterla" Four quallties wero eonsldereil

more lmportant than all the others by those repLying" These were: At-
tftude towarrl ffork¡ Personallty, splrit of the CIlaEeroø, and stinura-
tlon of Inltlatf've' Whon renkfngs of thege crfterla narilo by oitiee a&d

teacher tralnfng eolleges reere eanpareit ft was found that the two grouBs

agreeil on eight of the first ten oriterla. Besldes the four alreacly

mentlonecl other enlterla werei Knowledge of the SubJeet, Teaching Meth-

otls, Pupllts Interest, and Syrn¡rathetle Contaet, It eame as a refresh_

fng ourprfee to find euch el-oee agreæent on the most inporta¡¡t evalua-

tlon erlterÍa"

Spaee wae Broviciedl fe the attdtftion of otber erlterla whleh

eorresponilents thought Ehould be fnoluiterl on tbe 1iet. Sh1e proilueed

three eriterla dealfng wlth teaeher relatf.onehfps between themselves,

the conmunlty, ancl betwee¡r parentso Eaeh of these omphasfzes the fact
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etucty) that teaehore are befng evaluated

for their work outslrle of the clasgroom as

lwo criterla were placect on the llet to see ff certaf.a Bre-

Judlleoe ettl1 Exieteô when the merfte of a teacher were uncler conslcl-

eration" These were Religfous Bac@round and Raelar 0rigfn" sacl to
relate Beltglous Backgrouacl fe eonelcle:rerl of gs¡s {mportanee in ¡nrte
of 0anacla' It is glven ao eoneidoratlon by the eentres eoataetect in
a¡rerlca ancl Brltain" Raetal orlgfn wae given no consfdleration fn
teacher evaluation by any of those anewering the questl.on¡aire,

Íhe queetionnalre aLeo aeked for ex¡lressfons of oplnlon on

who ehourel Judge teaehers, Ninety Bercent of thoee repryfng agroeü

that prinelpals and suBervfsore should evaluate teaehereu About one

thlrdl of those eontaetecl inclleatecl that there wae no purpoee servecl

by teaehere evaruatfng theneervoEo rt is intoresttng to note that
alnost arr of thle group were canadllano very few (ebout one 1n flve)
agreedl that teaeher evaluatlon eoulcl be earrleci out by puplle"

The flnal section of the questlon:caíre deart wlth means

ueetl to evaruate teachers. Bveryone reBrylng agreod that BorEonar

observstlon 1n the claEsroom 1g one neÊns, All but one reBLy agreerl

that lntervlew ancl oonference between the teaehæ end the ratLng of-
fLeer were other adequate raling devtces, Ámeriean eeatree arr fa-
vourecl the uee of oheek llsts ancl ratlng sealee, about one-half of
the canatlian reprlee lnalieated that theg ctld not ueE such devicee"
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n'rom tbe 1iterature ancl the queetionnalre etucly the fo].I_owfng

eourse of actlon ¡vheu evaLuating teachers ls suggestedl:

1" Teaehe:re shourd be evaruateð fn the folLowfng arêae by theee

mean8:

(a) -TegÞgl n can be ratecl by

usfng cbeek liets, eerüa1n eonmnereial rating searee (Ohto

Teachlng Beeorcl, Almy-Sorenson Ratlng Scale, etcu), obeerva_

tion in th.e ctasEroom, anit the uee of varloue meÊnE for as-

eertalnlng Bupi1 aehievement 
"

(b) Knowlettp_glt tlerfubjeet ean be appraf sed by observa_

tlon ln the elaseroon if it ls earrled out by a person who

krowe the subjeet well and ts tralned to obeErve anat aesese

teaehlng.

(e) hofeEulooel rntore"t antt professrorr"l Attituqg can

be evaluatecl by heeplng on a eentral fiLe the reoordte of
profeesfonal courses tabn, along wlth recordle of positfons

herd on teacher organizattone, lhe eEteenr of feLlow teaehers

ancl eo-¡corkers can alEo be estinateô by rating offleere"
(d) Relattons wfth the connunftv ean be estinÊteat by keep-

lng a reeord on ffle of actfvftles earrieè out by the teacher

la the eonmrrnlty ancl of poÊitlons of reeponsibirity herd ln
communlty,

{e) PersonaL A¡alitlee (neattn, etc,) can be assessed by

physleal exarnlnatloneo Íntervlews, eonferenees anil by koepfng
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oE ftlê the reeul-ts of eertain fairly rerfable teEts of 1n-

tel-3.lgenee, persorality, leatterehlp, ete,

(f ) Berattons wttn Pupl.Le can be eval-uated by a qualiffert

observer 1n the elassroom uslng a seale i.fke that suggested

by Beecher or Baxter, orr some eeare ¡vhich helBe hfm assess

claestroom atmoepbere.

&' TeaeherE shouLcl be evaluatod by more than one adequate1y tratneif

Bersono

3, If evaluatlon l-oeates certain weaheeses fn a teaeher, a reroedtal

pregsamme Ehould be fnstf.gatail to cure these weak potnts"

4, Whore a eehool eystem wlehee to prodluee a dlevice of its own for
the partial evaluatlon of lts teaeherso both teaeher and adnfnfstratore

shoulal work together on lte eonstruetLon so that lt wflL fit the needle

of the syeten,

5u Evaluatfon of teachere ehould be a eontlnuous proeese ancl not

an lnterrnfttent oae. Records of the evaluatlons of eacb. teaeher ehould

be kept fn a flLe avalrabre to aitministratlve offleere"

6" Thls record ehoulct be uEeil: (i) Before appolntlng a teaeher to

a Bermanent poeition on the staff; (1i) Before reeo¡¡nencllng a teaeher

on the staff for promotion to a higher posltlon; (fff) Before {rnB1e-

mentlng a remeêial programme for a weak teaeher, anct qfter the Bro-

grarrne 1e conpleted; (Lv) Before etiemlgeal of a teachero

From the weight of the date anct the cogeney of tbe argr:me¡rte tbe

author 1s 1n no cloubt that eva}uation of teachere ie praetical-, neeeesary

an'cl beneflcf.al both to tbe teashere ancl to the edueational Eystee.
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Beavis, lflll.lan c", antl cooper, Ðan E" Evaruatton of geeeh_er lr{erlt
1a City SchooL SyEteme"- Chleago¡ t

Mc0all, Wllllan A"
lflLlan Co,, 19å2" FB"

Prees, 1945o Pp, vi # Læ.

Report of the Ðlrectecl Self Su¡vey, WfnntBeg Pub1Íc
Part I, R,eDorte of Core qo itteee"

Se:þnt:LlP:Lq-líe¡qhoit in $upervleory Programs,

r72 -
Ihe $eventh Yearbook of
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the DeBartment of Sups¡ylslon anrl Ðlreetors of Instruction"
New lork¡ Bureau of Publfcatfons, Teacheres colrege, Oolunbla
Univereftyu LVUL" Fp, xlff I Lg+,

fhe Etlucation of Teaehere, Outconee of the \rilehigan co-oBeratlve
Teaeher Edueation studly" Etttted by Davfcl M" Trout. Berrl.en
Slrrfnge, ùllchlgan: Tbe CoLlege Frees, Ig4g. pp, ¡r y' ZOO.

Íroyer, Maurlce, ancl Paee, c" Robert, Evaluatlon ln TaacheJ: Eclu-
eationu Fashfngton, Ð"C. ; .¿L¡aerlean Counell on Uaueation, f9a*,
E']Trr # søe,

taited Statee Department

Publfc Doer¡nente

of the Interlor, Offiee of Edueatlone
oIIa onofl YoL" V

D"C": Unltecl Stateg Government
wL / 4e¡6,

IdlEeel3.anegu.e

Better than Ratlngu Aeeoclatlon for sr¡psvvieion and üurricurum
Ðeve!.opment' ltaehlngton: Natlonal Edueatlon Aesoetatlon, L950"
Pp" 83"

Teacher Battne. DieeuEslon Pamphlet No" 10. waehington: l[ãtlonal
Edueatlon *A.esoelation, 1950. Pp,84,

Sr¡¡vev Studies" Waehlngton,
Prlnting Off1ee, L955. PB"
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A¡¡og€øam
Râtln{ gcclc
fc Teachcrs

Name of Teacher Rateil

Name of Bater
St¡hnnl

D¿te

1. &esourceful¡ess-Means for meeting situatíoils and overcoming them.
l0 0 8-;:' 7 6 õ 4 3 2 | O

I Skillfully llauelly equal Eueeeeaful - 
B¡ther neehan- ' U¡eble tocopo

Ino€tr eyotJr ' to every i¡ mo¡t I io¡L Ofte¿ rvith difrcultie*
itiflculty. ilincdty. aitu¿tiour. ovorcomo. Eaaily .rlooroùtt

2. Enthusi¡rm-I-rively manifestation of zeel and eamestness.
100876õ43210
ttlI 

showa liveþ t .,g.8 ¡tsrtor.t, I Is morterateþ 
t qoit" deetl e¡il t D..d. I

intorest lleuelly se¿lóug. intliferont. In¡¡in.eto,
t¡tere¡teil.

H¡bod la It 8. Á-

ÅI.Ntrg.gOEE¡[8OS B"å,STNG 8OAT"E FOB TE.å,CHEBS

3. f"eaderahip0apacity or ability to inetil into aetion.
r00876648

.-.-Remarks..

City entl Stete.......-.-

rshole-he¡rteil teaohæ fail to ohiklren ero eoniloctiag
r€Bponr6. ectlvats ohiltl¡e¡. responaive. chiltlren"

Cooporation-Collective snd eoncurrent efiort or labor.

City aarl State.

oommon obJeotive. eonrnorr c¡rtleavor. giveo nor takeo.

...-Position-

5. Tnutworthlne¡s-T9'orthy of eonûdeneeCan be dependecl upou.
¡00876õ

Älweyo tle- Very ¡olilon Generally
pendoble. Doos fail¡ to ilo wo¡È to bo

wotk 7001o. properln t¡usteal.

6. Sonesty-F reedom from ileeeption or trickery.

76õ48

å.lwoys ¡rin the Seti.rfaotory. Not' Ävorage. Givea Often e
open " anil tbought of in little. or ¡o littlej¡abovo'boiril;tt tàie respect. ümuble. ttîory.tt

Fai¡ness-A state or condition of inpartiality and juøtice.

Baeis for Judgment

ttl
Deûnite Gleneral Inedequete

I

8. Synpathy-Fe.llowfeeling-Appreciation of ano&her's feelings anil elifrculties.
100.87øõ¿3¡lo

ttl

86{

Âlweys wirely 'tra tloughtful of
responsive to :. '. other¡t tlifl-

otherst feelingo. culties.

Deûuite Oeneral Ineilequete

Score

Ilaeortsi¡.
9pemoilie.

lll
Dsflnito General Inadequate

()

Døvolops
frioaillineea
by contoct.

I

Hrn
$l
¡

Ilnreliable.
Cant aceopt
truat or iluty.

I

I

l. r.

Deûnite Gle¡or¡l Inailoquete

()

Yóry oelilom
gtveø of,enoo.

Bcaaonably
respoueivo. : i¡difis¡ent.

Docøptivo. Er.
gages ia
trickery. :

lll
DeÂnite Ge¡eral Inailoquato

()

Ordinerily gotø
elong with

othore.

Quite colil enil

lll
Do6nite Ge¡eral hailequate

(,)

Ofitea'6rub¡
tùø wrong

wÂy. to

Ent¡r€lt immu¡e
to othe¡a t

feelirgu"

I

lll
Døfnits Gloneral Inadequatc

()

åatagonizos
aearly evory

one.

lll
Deûnite Gensrsl Inailequato

()

llll
Delnite Ge¡oral XnadeWate f \\./

7íO'Zp

()

()



oâ,oswso fm
À{ffiis Trait lEdex L

Pri¡ted ia U. S. A.

Mr*RRfJ=ffi'ï i'i.EX r-
Ey

EÍ.IZAtsE,TH Fã" &{OR.RIS, Fh" D.
Profestør of EdrucaÍ'ùon'

\Íew Yotl¡ Strøte College for Teackere

The ansrvers are so spaced that they matcb the test exei-

eises. tsy foiding along the vertical lines, the anslsers may

be brought closo to the test exercises.

Give one point credii for each â,nsweì'that agrees with the

oÌre given in the answer keY'

, It !s suggested that more accurate and rapid results are

obtained if the scorer completes one page of all the test papers

before proceeding to the next.

A space is provided at the end of each section of the test

for recoiding thà score on that section' Fol Sections I, III,
and. IV, there are also provicled spaces for recording the sepa-

rate scores for the five types of answers'

Transfer the score on each section to the upper right-hand

corner of the front page of the test booklet'

For further instructio¡s for scoring, see "Directions for

Scoring," oo page 3, and' "supplementary Suggestions,"

on pages 5-? of the Teacher's Ilandbook'

ANS'WEtsg

Pege 2 Page 3

hoÞ
OO F
P,V. d'{n- _-_

SECTION I
1. (l-M)

3. (LM)

s. (L)
4. (LM)

5. (L)
6. (L)
7. (N)

B. (L)
e. (L)
10. (L)
11. (LM)

72. (LM)

13. (LM)

i4. (LM)

15. (N)
16. (N)
17. (L)
18. (LM)

le. (LM)

2Ð. (LM)

21. (LM)

22. ( Lrv{ )

23. (LM)

2+. (LM)

25. (L)
26. (N)
27, (N)

28. ( LM )

2e. (DM)

30. (DM)

31. (DM)

32. (L)
33. (L)
34. (L)
35. (LM)

36. (LM)

37. (LM)

38. (L

SECTION II
1. (3)

2. (r)
3. (1)
t. (2\.

5. (3)

6. (4)
t. \tl

8. (6)

e. (4)

10. (3)

11. (2)

12. (4)

13. (6)
14. (4)

Èo
Ê.û
Qo düz



-{Ì\ÌSI1/ERS FOCA h4@RR[5 TRÂ.Ï'F INÐEX F- (Continued)

Page 4

too
ó
4'Jry À

SHCTIÛT.ü Ïfi
1. (5)

2. (4)

3. (4)

4. (3)

5. (3)

6. (f)
7. (2)

e. (1)

10. (1)

(3)

t1. (1)

(1)

(2)

(3)
(5)

(4)

14.

15.

16.

Page ã
I

I

-1"--
l

¡o
4ç'À,ú
Qo Éäz

SECTÏO} Tfl'

1. (B)
2. (B)
I /A Io. \11 _/

4. (C)

5. (D)
6. (B)
7. (D)

8. (D)

e. (B)

10.

11.

to

14.

1õ.

16.

L7.

18.

19.

20.

27.

oq

Ðe

24.

25.

26.

28.

25.

30.

(B)
(D)
(c)
(B)
lrJl

(ts)
(B)
(B)
(B)
(c)
(E)
(B)
(B)
(Ð)
(c)
(D)
(A)
(A)
(c)
(E)

(D)

(E)

(E)

(D)

SECTION V

1.
c)

ù.

4.

b.

6.

1.

0,
À

5.

6.

()
()
()

()
()

II.
(x)
(/
()
()
()
()

1.

ó.

4,

5.

6.

()
(x)
()

()
()
()

utr.

Pe.ge'i

4A

1. ( )

2"()
3. (X)

1.

2.

ð.

L

5.

6.

4.()
5. ()
6.()

5. ()
6. ()

()
()
(x)
()
()
()

vr.

VIT.

1. ( )

2.()
3.()
4. (x)

1 ()
2. ()
3.()
4. ()
5. (x)
6.()

Pâgû I

Fon Colom¡-rs



Class Record Sheet for
ÀÂorris T¡ait Indes L

CT."ASS R.ECOR.Ð SHEET"
FOR,

&4OR.R S T'R..AÍT TF¡ÐEX r-
By ¡ir !ZÄEE-fH I-I. MORF.IS, Ph. Ð.

Total Number
ES OD Section I Section IVStudents

l-
___l__

10.

11.

12.

13.

15.

16.

t7.

18.

19.

Sum of Students' Scores

(Sum -+ No. of Students

SffiomfPruþ&s&sm

Prtnted. II1 û. S. Â.

.4.v

SEE NEXT PAGE FOR INSTRUCTIONS ON HOW TO {.JSE THIS RECOR.D SHEET
719-zp



ïr'rstnÃåctions for F'illing On¡t Class R.eaond SÏaeet

T'he ¡.¡se of tlaås record is optÍomaÄ with the teacher"

1. The record sheet provides spaces for recording the scores of each member of the class. It is suggested
Lhat after the test has been given and scored, the students' papers be arranged according to their total scores,
from the highest to the lorvest. 'Ihis arrangement will show the standing of each member of the class.

2. To fiil out the class record sheet, proceed as follows: Recold the name of the first student on line
numbered 1. Place his total score on the entire test in the "Total Score" column.

3. Next, record the score on each section for this student. These scores are obtained from the upper
right-hand corner of the test booklet.

4. Next, record the information called for in the last four columns. This information is obtained from
the end of Section I and Section IV of the test booklet. Ä large number of N answers indicates a lack of emotional
breadth. The number of LM's, DM's, A's, and E's together give the total number of extreme answers, indicating
emotional intensity. A large number of C's indicates a lack of assurance. See page 7 of the Teacher's Handbook.

5. Each student's sco¡es are recorded in a similar manner.

6. When the scores for each student have thus been recorded, the class average may be determined. To
deterrnine the class average, add up the number of scores in each column and place the number opposite "Sum of
Students' Scores." Divide this sum by the number of students, and place the average thus obtained after "Averâge"
on the record sheet. The averages for total score are given on page 4 of the Teacher's Handbook. Averages for
the separate sections, etc., have not yet been computed.
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'Ï fi A'i;:l ï-{ jjiii' $i n;rii\i -r"' ${}ü} ì:{.

í"ì.
iill.,i.lr.È ¡ --sf-.:: r1,1 i;:',,-i;-

Il r_,
-'J

-i ii .'nÌ;rl.t :1 . ¡)/: :ii; :i

i-Ë $ í,ii::;l--PTiÛbi 3'iïÐ tslJÉ:'F LlSi¡l

.L:eaô*rsiiip i,l¡ a ,.,¡:e!i, ..'¡]r!i,.: '¡ .l'i]lg:,-: :ejr.:'.si i* glc]- ge].jeÏ¿ìi!;l I€í].]g.

niz:rj ,:rs ¿ì11 irtpoz'i,L:lt 3ú'ìpií:i'l'r:)l;, lc :lie'¡;' i:'tei'ccruaL rbii! ;.i.- ";:re 'ibiì'liy
t+ i'ri¡i a fa.,or¿lric kjnC cf pr,;iij,.itin'¡e e¡â is i':li-tí;,:'e iines ¿i action, taiies

I ie.oruni {cl¡:rq i.e öiffeieni ki;:¡.:'"r giì wcr'lt; i'ut aL:rays it euggests a sompleã

i.,iç,;rii. o:f ,1".iaiities ro¡¡ú.¿h are ai greaì scciai sig'nifi'cance' These quaiiiies are

srrìeìrl.rat i¡,ctieatecl l:y pe,-:scni;'likes aÈd dislikes aed b;" their characteristic

iìreÌ i55.s and aitjtucles- sileh attitudes eÏt tften !.]1dir:aied by slight differ-

,:ree;.i¡r rcs,rlo1lses "ii: glven. situations. Fcr example, the person who con-

sj,r-ieis fi,-¡e of ten u-t¿ni,io",ed. situa.'rions ao.iLsing, twç ci'he:s ernba-rrassing'

;; 1¡*" i:rteres',ing, äiffers fron¡. i,lie peïsû-n who eolsiders flve cf these

r¿rr*e sitr¿aticns e:nb¿rrassing, three ínteiesting, a11d. ';wo amusi.ng" $ín:-

}.a-rLy, a la.:'g,e ':i---rr:rÞer of, e>;treme å?ls'ueÏ[*sueh ae marking statelqenis
n,a}ïays tr.ue" (i-iitttaü of "lls'¡.¡.'liy i.r-aê"), cr'*åislike very æucb" (in-

steaoL *f u:el*ly,,dislilie" ü "¡,ei:;}i¿r ljke nc¡: dili-likeo';"*euggests 8, ííroïË

;+osiiive guo."u1 cutl.rck æ.nd a grcater i::.'i::nsíiy of expreseion abo',;i feeling

t'i:an r 3.arge propc::'Ljon ¡t ::iä-Ð:i;le:ns J,lss,,€Ïs. Ðcmment about' feeüng

uray ,iiffer eonsideraì:ly fr¿ï acåu¿rl ::r"iensiiy oÌ feeiing-'ione, since, how-

e.¡e¡, s¿:ne äjü¿ cf explessi,:r, tf pelsoeal charaeÈelisties deiermines mueh

ef r;åeir sccial sigu-ificai.ae, it ur;e tbought appropÏiate to s¿eure sorne esti-

¡rate û,f feelinga iàrough ve:'baL exgiressions about ther:i; a''¡rd results bave

deriionEtratect the useil',.r-tness of srlú a aÊilsure"

Mqst pecFle âîe) ûf úûriïss" ieaõers at sorce tìmes a.nd ilabituøIlÍ fol-

lorvers-io "tae= 
sii;u¿tions. Tt dis¡:overing iireir in'iivåduaL differences,

iherefore, it j.s essen-lial to ånd ihe p:redìcrainatiag tread. The ourpose of

this Index is io preser:t enoug,h c.ff-ere¡ri typical situaiicns in each of ûve

u*tioou, cr types oi apprcaeh, "lo sÈcure th¿ geuer"al tre]ld of an índividuaÏ's

u*u"ti.nu **-thuy ,åc-or rio nol i.::lp1y 1ead,ersb.ip, eopeciaily for teachiilg'

DIRECTTONS F'OR GTVTNG

tr. T'rait Tndex l-¡ is eelf-aämíuisteing because of the instructions on

page tr of tbe hooklet anå t'he faat tbat there is no time limit' It may be

ûlled out indivrduaily or in groups" The group situation has the advantage

ofdjseouragingulduedeliberationoverparticularitemsoraskingun.
nece.ssâry questions"

2'.{bout40ninutesshouldbeallowerifcrfii}ingoutthebooklet,since
few people eomplete it in less than thirty ruinutes and few need' rnore than

:ñ-eW.

3. -Attention may be directed to the importanee of sincere expression

of personal attitudes by sayiag, "As you note in the directions on the Êrst

page, this is not utest of krowtedge' The:efore do rnt give answers prin-

cipally in terms of your 
"*u'ootd 

eonellrs:lcns' but sincereþ ehoose tle

&nswerwhiehmostnearþrepresentsgourlt'sun.l,feeti'ngoraltitud'ø,The
value of your answers deiencls upon tbe degree to ¡phich they indicate yolrr

cøz¿attitudes'ooegood'waytobeaccurateabou.tyorirfeeliagsisto
iudicate as nearly as pãssible the way you have nosl often felt in the past."

4.Thoseinchargeofhavi:agbookletsfillecloutshould'notsttggest
that the ïnd.ex is a meluro of qualities øt'!,eoÅ,ers'ttd,p. They may inðicate,

however,thatthepurposeofthelndexuitofindoutabouiaharacteristics
wlhlch d'iffer from intellectual traits'

ÐI}ìE CT'TONS F'OR SCOR,T}dG

1. There is just one scorable ânsweÏ for each item' It should be

remembereclthattÀescoringisd'iagn'osti'c'rLotd'escri'pti'tse'Oftenthescor-
able answer is not that wnicn is most characteristic of strong teachers; brrt

itisthe&nswerwhichservestotlistinguishthestrongfromtheweak
teachers.(Cf.p.1.9-26,..FersonalTraitsand,SuccessinTeaching.'')

2.Thescoleisthenumberofanswerslikethosoofthescoringkey.
Enter these scores at ends of seetions and. on froni page'

FRESENT' STÀNDÄRDS

Tot¿lscoresmaybecomparedwit,hüraphlwhiehgívestTredistribu-
tion of 31? scores made by ooUtgu freshmen in New York State College for

ru"*hu,u,whohadmadea,.everageofs4orraoreisRegents,Examinations
in high schools.

I-'

$,

l

l

, f'or desnriplion oi -ihe thecry uoder'lying eoastrurciion- of this fng,exr lfra *"9f99 ?:
nurorirrg-scãre-"àlue¡,for r:r.¡isid.ir¿l ite-ma, comparir'.;'. oÍ scoreg vlth otller ,'rn.s oÏ
Ðrstül=..:,ec, eac. s1igge3;-ro¡¡ is ¡o ¡rooiii¡atió": ¡6'¡.gi,:,e:' r-r.'Jeó, Èeo (rP-e:so,lal Tr¿ii¡ snd

ä;;;;;;-j; i.".l1i¿'; bo"-Eúub;th ja. i""r'ric, ccrt''ibutioe to Education l[o' 342-'

";;hu;, 
Coiiego Brirea.r if eo¡liã"ti"on, {.ci*m?ii: ïniveroit1,, 1929. Se¿tio¡s I to V'

,Lîì"ìïu, ãi. tirî p,.,r:r.¡ "¿i¡i.* 
oî ih¿ í{or¡i; Iïsi: lbdêx L ':oire-opond ieapeetivetry to

Sectiozr¿ ï" åIE" flC, ¡ g, !ìã- V-ol'l¡" or.lgio*l edli;ioc- of Tr¡it T¡rðex T-' as 'lo¡c¡ibed
in Ðsc,1¡r'i:4or¡G''sóol.';¿entio¡:ed s'bove.

3
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gn'.-pq T
317 ?OTAL SCÛRE8 Û}T rrRAI? INÐ&X-L

(f,ower lioit: crT sNcp-intervals indio:¡úed)

dd JS ss' $r ss qr.f ds s/$ dtT #g s¡ ..eg ds w dy é/ é9 ss d7

S{JFFåEFIE fi?' ¡\Ii,y 3:l _ï{rü g rr*r.**ru
1" Sigii. totai sccre is ¡nor: r-f s, ïeci1:ir..Ër-e:¡rd¿r.ti,,¡i_i c;jj a te¿,.aiie:: li¡ag_ i:;,:

scorr iB cor.derrrnatíûn.

^ -2' 
The sco*ing ire'¡¡ rtas het':,, ãtaai¿;::ec, [;rr!*,*rfi1¡ lrr usa ui,iìi æi,leEe

lresíurnew ultc ara prepari;-tg ia -l:,r:::"i¿ ,.:,,,'.,¿.:1.5!t.sú.i.1¿,,,. 
- 
ir,ü,, .-:i¿ïn?ic, i,nsr..ûiE fcrr item 1U of section -lT:s Lire scû.::i:e rliì-::"!-iìl .1,.,ì,.,,.:r.¿.ii.,:,.-.,2..,¡

whei'eas answÊr c wor:Id be t¡e scc.il'- 
"=,Jr. 

.r, i.', u.,pu.i.....ã ì,.r1i...":
$iiaü.ady, rrM seeros to Ì:e tjle eigr:.i:î.cal:.t â.!_ì.sli¡çï fu¡: i-i¿ire Í) anr:i lû oisection i as g'ivsll by experienced. ¿ì¡:lil.ent.¡.:,1,, il:¡_i;her¡_:. 'i iot1t.s i.or t¡iititj¡.,
scori'ng s,j1,slÐers sea,'n'ittapprapriaía iæ cer-tai,i;, .Jroü"ils) i:t;irl..j, i.¡e tíiscard,eã,or ïescored, a,nd, res'ul-ts co¡tsid,¿red, {rccard,i,tîi¡ii: ,i;r"ti¿ia of wir;rt, ref erence ro
çLor?ns gíuen,in títe,preced,ing pa,rt of i;!,,is hai,,d,!¡oalc,. ûe.jv b-_¡ .iabljaiion
of resu]is from adcli'ii.:nai groi.lns 'nolijcl r*r L.: ,:1:1,;,;iirã nl jJnoi,riy 

.Dos-sessi:tg cr lacklr-rg ì.ead:rship, c,,Ìr jli.¿seitl. rcorê v.i,li,¿rs i;r hetpf*liy chenge.:i,.l't is esseçiîiti !;a regartr, sÐtres ¿:s indî,cs,t,;na ctr,ti s,ti,g¡¡est:íuz ,:g-i'rzer f;its,n t¿s
f,nal.

ü. Þ'*hetåey because of .ùire iraii::g ?Ê;¿l¡¡i C,u:rr.ng fcur yeers efp:'epar"al)io::. fcr ten,ehing, oi î:ee,li:ee û'^ l.r¡.iir:¿l grlx.i,li, sci:.ior r:tïderrisueually score e fe-ø points HgÌ:er than f:.,eslun.e::.

4" Á.nswers in Tr¡i,iÈ Tncrex r.¡ ciï.ri ¿ir.e:c:1, -rjæitìees .pcssibijlr;ies j:¡¡r
alaÏytieaX treatinent- ït naay ?;,.;::agsit:i+ ,:c ci,;:c::p s"ir.lrl*,=-r.c: i,';ri;;:Jout e-¿rdenees of initiative and of other traits, iry: nctìig speriic.l,ae.¿¡ûrÈ
such as ihcse.io ite¡¡.s 6 tnrl 26 i:r _ceirtio¿ ï, ,3ûilisectio*.iV, stc.

Fi" T'he mosi l,i¡;eful. t¡"eatr¡r*irt of resr-:ì:;:i as yet elrpioyed hy ihe all-tÌ:¡:
has rleen the making e.rf profire charis:lor inclixdual siucenis. Å elr,::i
sì-1.ows a etuderrt's ra.nl<, ccinpaled. to othe;:s cf -rris ciriss, j", respi:ot io Lea¡¡ler_
ehiçr in general, eocial" a'itit:¡d.es, soeiar feeÌings, sociar 3"uci¡a-rer.t, d*g"u, ,,-i
Ð'ssuranee, emotional intensity, aud. emoiionai bread,th. These rankin8s ai€
espeeially s:gæificant pzì:.en combinerl rriti:. tlics* :u. ¡reu¡ib, ãtu$ig.ro.*,
emoiional stahility, ,ìeeuir¿rcy, a,nrì- avci."a.ge of prepal,aiory sehool reec:i.ladividilal djÈerences are mr:râ marke,L li plctted ln te:....s o:i deei.ie rank
thair in terms of step-intervais for the d.i.stii_hutlon c¡i scores" Vaìnes ean,of eorarse, he approximated ¿noj can be i:rcjurlectr fu. a rauge of uo or eig,ht
ranlrq íf it ís desircd to ciiÉere+tiatc ie;s iì:¿ ,ïoste id¡rds of m.e;t$ure$ tha¡ iriotherw" Furthermore, mea.E-uïes eaa ì:o variou,siS, weìghiled sc efi ;c i1å,,,¡;
¡nue& or littÏe influenaa ca tÌre composíte sco:e.

ïlse üf thie device hetrps ia Tocaî,ing tire gacioîrs as.qeuts enr ;rearieessegiir -lhe personaÏ. m*ke-up of dåfferent ind:viqlu¡,r_s. rÈ has beeil f+u:r¡l Llrai
variatíons in aeeulacy (as m.easured by *rnbe;: cf right 

""*furua t+ n..;m.
ber *f right pTus wrong &u'swsïE on aa inteE-ip:eace tesil") r***. to;ru u;i-ãJ;;
h¿niÈ-icr¡:.: if they fall ¿s Low as the :L-r:st ¿wo cecires, ¿¡:ti å dÈË.rtite 

":.ssei:r they fsil ns high.".s.:be tni.¡ i.;r;" .,.iithin t,rc:r:i,<l-ls ãryí,;=n,r=,.,n..
õ

q

Ð
e¿

g f
\

f.A-i-rIÐTTY ¡\-TdÐ Ë,EI:T.Á-ts IÐITY

- Ðetermi-cing 'trhe varidity s;r T'r¿it rndex L was, of course, difficulthecause of tl¿o r.aciç of a saiisfaetory criierion of reádership" since the
Il9*" was especial-ly prepared for usL witrr studeats p"upuJåg to teach inhigh schools, seores have iree¡r eo.rripared ¡vrth the -iraì"trri-"aes in prae_iice teaching.

That Traii ï¡rdex r-r rndicates protrabre_ sJccess ån teaehing is shomr byåe fact tå.at, for stucrente ranking i¡r the highest sixth of tuã *u* gradesirr practice teaching, ihe average icore*n was 
'trb 

compared to L,B for thelowest sixth. l['he higher ut*"r!* for strong praetiee teaehere oceurred. c,on-eistentiy in each of trre six seetions of ,che lndex, tr* gruuirut advantagefleiag ;_n secticils l, IIn, V, and Vf. For a group of students for ¡vhomdetaüed esiimates of teaehing abiüty **** 
"ruìhbte, 

the *;;-;g* Bcor€ wê6I'i'* for those who "win eor,iiar coöperatÌon" of pupils, and only trúd fcrth'osa ¡rot so rated" ähis vaËcatis¡r is subjeetive but signifieant, sineoeoråial eóöperation of pupiSs is an indicaticn of teaderehip on th.e part ofthe 'ieaeher.

-a prohability tahle æ somerimes e hetter índic¿tÍon of the varue ofeertain meâsures than is the ccefficient of correr*tioo, heeãuse of co"ru-un:ondenee between measuîes in ceriair¡. pa.rts of t&e se¡:íee evea though
**iu p dis*epanev ira orher pæ:,rs. ¿. icc.:re j" il ffi; ãåo-se¡s oeTrart lndex results wae found tG snean e æ% chancs of sìn,itrar rank ínpractiee terching for the group *tensiveþ eùudÍed. ø"zv ør" of thoee

fj:::1i:9::l;l: in fifrh i&,¡*¡r r*ee* seores were i-rÊ rïie trowesr sf.,å:ê ¿vf svurw eçðu:i!l¡g"

--;û'' th. originei form r:Í 'orre test, r¡hì.eh had a posslbro toÈar of p25 ooi:ris.
4



d.i{Ieve¿ces are at much Less signiflcance. Tc scove ra¡l<s o-¿tside of thls
¡nidciie range lvoul'-.l- penaìize cr credit tco hea.,'ily, helic¿ ¿ceula,ey is not
weighted for the conposi're plofile seore" Ii is iurporiant as a glalt of the
picture, iror¡evc¡:.

Reiative coasisteney in raniriags in 'tbe dlr€erent measüree makes a

irrorc fa.vcrai:le pirof,le th.a::- great va;-'ie'cy of ranxings. Furthermo e, it kas

repeatediy apper:.red that eveu if discrei,.¿r:úy û€cür*, !t is rnoro eeriou$ iÊ
scnl: instances 'ri.aa in cthe-¡s" é, studer,t, who has a :¿:a¡lk of ollly 2 in
intr-:iiigenee bui' I j.q eir:.oiicnal stabilii;ø he-q be'Lter cha,nces tor soccess in
teaciiång than ¿no'lher studeat ',vhc l¡as oniy 2 ru emotional stebÍÌ.ity and
$ in í:rlelligence. (This refers, oî course, to rank within the stuðeqt gËoup.

Ê r¿nli of oa-ìy 2 in i.nteiligence dces aot rcee,n low ìntelligence comglared

io¡ i.-eopie in generatr.)

Graph ltr slcws hcw piof;les vary for two promising studènts (cne rep-

lese¡rted by a suecrssion of Cash-dots - " the other by dashes - -* 
- -) anrl h'¿y¡ both ditrer from ihat of one rvho see¡ns to ia.ck leadership

for teaching irepresented by a solid Sine 

---). 
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eolirposite scores ð.ïe for the siudent represented by dashes. Because of
probabiiity of growth, it seemn.s weii in proflles for freshmen to cre<üt ranks

6 thrcu-gh L0 iri scores or:. sectiûns TII azrd IV but +ot to penaüze for ralrlEs 3.

through õ" Trait ïndex I-¡ fui:aishes the fcllorsing possiÏ:iìities for sep-

erate meagules:
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Nøø Yorl¡ 8tatu Aoùega for Teaokara

L?6 *

F ill out all of ths blanks, grving all information as aceurately as you can. TMrite plainly.

Na,me

Flace

Teaehing experionee--

Dí,rections

The purpose of this trait index is to fin¿t out how you. feel about a numher of thinge. It is æoú liko e¡s

intelligemce test in whie.h only certain answemr ane right, nor like an info¡mation test requiring specifrc item-s of

bowledge; bøt is a ohenes for you to show w1wt gou t'lti'nk and, f øeL.

There are five sections of this trait i:rdex. $'or ea¡h section you will find a sample situatíolr and reelpoaee

øs an illustration of how you s,re to follow directions for that section.

Tfrhero you calr choose a, response from the pupil's standpoint, conside¡ youreelf as a pupil. In the other

situations åmagi,ne yourself in the position of teacher" or other person indicated, and choose tho response you

feel would be the hest.

Eaeh timo read the various possible responses very earefully, then mark earefully to give ihe correet i:r'
dieation of your attitude. Answer pramptlg but do rnt feel, hurried,, tince gou wíIl' not be restricted ta æ ú'oft"

wdtø tdmn Lirnåt.

DO NOT OMTT ÁI{Y TTEM IN THE FIVE SECTTONS.

TF YOTJ $-"&VE ÁNY GENER"ÂÏr QUESTIONS, "åSK THE1W Ï{OSV'.

Sections
I and IV

N

LM

DM

Section III

...llate-

--*aeP'

676-8p
Prlntod fn U. S. ¿,.



SEOT'TON X

&xplanation of marking:
ïrM means ddtike very much.r,

L means,,like.r,
N mearìs ,,neither like nor djsXike.,,
D means " djslike.,,

ÐM means "dislike very much.,,

SAMPÏlE of use:
3, ( ÐM ) Bei-ng unfairly treated.
e. ( T, ) Kiadiy peoplo.

For eech of the following items, write the appropriate letter or letters in the
feeling:

28.

9A

40.

31.

ô4.

ÐÁ

ó;).

36.

ðt.

Ðo.

(

(

(

(

(

(

(

(

(

(

-Lol6*

) KeePirg at a thing'

) llngtemnatiealEnglish'

) fnaceuracies i¡ mathematics'

) Ðoirg work aerely well enough to ût the oeession'

) Knowing about other peoplo'e exporienees'

) Eaabiilg a mueic-lover ta heer a eoneørt'

) Scientifrc erpe¡iments guch ss thoeo iq physies or chertlstry'

) Interpretiug historical eveats'

) Justico.

) Having high ideale'

) Í,ollowing custome a,nd eÆ¡erûonies'

Scoro, Section I'.. -..

ï.M.. ...
L.. "....parenthesis to indieate your
t{

r." (

2.(
3.(
AI

xt

,3. (

r. I

B.(

:t0. (

ai. t

12. (

13. (

14. (

L5. (

16. (

L'.l. (

18. (

1e. (

20. (

21, (

22. (

23. (

24, (

25. (

s6. (

27. (

) Büudying. (ia general)

) Eeading. tó 6c

) Gemes. t¿ ¿8

) fravel. 16 ¿t

) Work, tt ¿6

) Directiag othere.

) tseiag aloao.

) Ilavirg respoueibility.

) Peoplo bof,ween L and 6 yearo of age.

) Feople between ? and j.l. years of agø.

) People betweea i.p a,a,L Ì.8 yoaro of age.

) People botween 25 and Sö yea,rs of age.

) People betweon õ0 and €0 yoare of age.

) tsright pupils.

) Slow pupils.

) Meeting emergeneies.

) Variøfy.

) Being with poople.

) Folloring tli¡ectio¡s explicitly.

) M*urg good grartes ia your ovrn work

) Knowletlgo.

) Eeflnment

) Otherst gooil opinion.

) nnbüeetoally eurious pupile in a class you toacü.

) Obedient pupils ae elass met€s.

) Tafking to atrangere,

) Entering into othe¡ p,ooplots hobbies ancl lntereetß.

Go right on with ihe other seetions:

SECT'ION TT

Meny good teachers are careful to word com'ments in various ways for diffevent kinds of pilpils' Some ol

ihe different kinds of PuPiIs are:
1-bright ones

Z-dul.l ones

3-careless ones

4-lazy ones

5-" btru-fers' '
6-conscientious oües

Read the foilorving SAMFLE:

{2) ]:fow Ùhat you undorstaad the problom, E0 o'of eaeh etep slowly and ca,reftriiy agoh so ,lb'at you wiÏ stj]] unðo:atanr]

the whols uoblem tomorrov¡'

vou notice that nu_mber 2 is placed. in tbe pâïenthesis before the statement to inclicate th¿'i the sampie s'atcme¡'l

is probably mãrrsuiiu¡le for the duÌ1 ones than for any olhsr kind of pupiis Tì¿ìrncd 'abcve'

tsy v,'riting in the parenthesis.the proper num.t¡er to j:rdieate 
?1. 

of 
,Jin"_:]:..::*c1s 

of pupils, yGl]. aÌ,e .i0

show to whieh kind. you thinh eaeh of the following comments might ?,¿osú appÏcllriatcly be roade:

1, ( ) nn your c'ase quelity is rno¡e i-mportaet than qu*ntity'

2, ( ) Wo expecl oxeeptional achievement f"rom you'

3. ( ) Theeo mistakes are ((iate[igent" ones but unpordonablol

4'()Ïtieesiøportarrtforyoutofi¡doutwhyyouransweriswÌonggsforyoutolearatheeorrectangwor.

õ, ( ) Th;nk tlrice to recito oncol

6,()Yourworhrspassiagrbutnotsatisf,actorybesaueenoi;nearlyasgoodwo¡kasyoucando"

7.()'(Youpayforever¡rtbilgyortgot'i¡tLieworlð'"

8. ( ) úr-A-ll wo¡k and no play makeo J¿ek e dull boy't'

9. ( ) Meraly satisfactory work isn't enough'

10. ( ) Be suro youtro right' then go aheadl-

11.. ( ) Work for clear unde¡st¿nding more than for epeerl in eolving theso problome'

12. ( ) Wero tho quantity of your work up to ite quaåüy' you might have a good record'

13.()ßelectionofthebest¡efe¡encegforyourpurpo8ewilibewiserthanihoreadingofallsoggestedreferences.

14. ( ) rúFractice makes perfect." you koowi Try going over things you sle to learn an extra time or two'

I

] Score. Secíion II... "t'



SEOTTON TV

Ðxplanation of marking:

"å means "alwaYs ttue'"
ts means "usuaIIY trüe'"
CImeans..sometimestrue,sometimesfalse;justasapttobeoneastheother.,,
Ð means "ratelY true't'
E means "never true'"

SAl,{Pf-;E of use:

( E ) tlea¡ djreetione s'¡e followed better t'han aro e¿rslesa onea'

ïndicate whether you consider the following stateroents true always' usuøÌlg' soqlat'imeso raralgu oÎ n¿uefz

by writing tnu upp"åp"iaìe lette" i:i the parønthesis prececling eaeh statement:

l. ( ) Ït ie easy to arouee ot'hor peoploto i-nterest and ecriosity'

g'()Whenonowayofsolviagaproblemfails,agtu.lentshouldtryanothermethod'

3. ( ) -A- poor recitatio¡' is uasatiefactory s'8 e piece of work'

4.()Highachoolpupilspreparolessonsbecausothoyareassignoclrathertha¡becausooÍi¡te¡eati¡thoeoat€nt'

5. ( ) E[ow long it wiJl take ie ths most important thirg to know about an assignment'

6. ( ) It is interesting for tho teaehor to preparo leeso¡e'

f. ( ) ft' is harð fo¡ me to recite'

8. ( ) It is bard for me to iist€n in class'

Ð. ( ) T am apt to loolç up related articlee or other informatio¡ when assigneð materiâl doesa't maks clear the probløvl

for atudY.

) ïn making a :recitatioa ono should think of the way ho erpresses tho poiat he wishes to mahe'

) Fupüs shoulcl explai-n to teachers that they could¡'t get their le¡sons beequee they didr't have time'

) \!Aen marking paPers, the tea¿her ehould' irnow whose paper he is markirg'

) Pupilu are apt to have a real i¡tereet il preparirg lessons'

) Oompetition for academjc honorg is enjoyable'

) It is intæresÙing to expta'ín idea¿ to ot'her pooplo'

) It iB easy to i¡teresl othere irwhat I am doirg'

) I liko to work to a top-aotch posi-iion'

) To keep work up to clate is easy fo¡ me'

) Tho motives and rea¡one for other people'a actio¡¡ puzzle mo'

)Sarcastiecomme¡tbytheteacherisagoodmeansofclreclri-ngthoover-conûdeatpupil.

)Eighschoolpupilsadoptcertainideals¿nd¿6heroes,,mo¡econsciouslythaldopupiìsintheelemeutarygtades.

) succeseful teachers conform in some deg'r:ee to the stan¿lards of tho conrrunity in which they teach'

)Torememberventilatiouundproperlighti.ngeswe]lasthesubjeetmatte¡ofalessonÍedifficultforateacher.

) It iB ¡1iffìcult to keep appointmeats promptly'

) It is diñcutt to continue to ¡ecite when a visitor has come into the room'

) It i8 more important to etress exact facts i¡ esie]ltific stutly than in literary appreeiation'

)tlasstliscussiondoegmorotohelphighsehoolpupiìsi-ninterpretingfactsthanilsecurirrgaccu¡atei¡fo¡mation.

) fndustrious dull pupils surpass bright careless onos'

) It is alt right for the teacher to laugh when a pupil says somethirg funny il order to be rrsmarü'"

)Beingslrowahowtoteachalessonigmorointerestingthanthilkingoutamethod.ofmyown.
5

i sEcTroN Ïrr
School situations may somdrimes be eharacterized as:

1-amusing

Z-embarrassing

3-necsssitating firm conttol

4-interesting

' 5-necessitating correction of ¡nistake

Read 'ihe following SAMPLE:
(4) Àt the begiming of English elass e pupil eaye, rrMias X, befo¡e we tako todayrs queations su--arrzing çpø¡ú¿oe wo

ehould like ten mi¡¿fus to debat's the iesue: Eesolvecl that gir TValtor Scott hold.e a placo of hjgh importance euong
histori.a¡¡,, t

You see that number 4 is placed in the parenthesis before the statemeni to indicate that,,intsesting,'is prob-
ably the best char¿cterization of the sampLe statement.

For each of the following situations, w¡ite the comect oo-t*" in the parenthesis to show how you wou-ld
:har¿,cte¡ize the situation from, tlrc stanrl'point of t\¿e teacher. If the situation could be charaeterízed in more
.;ha.n one rvay, indicate the one which you feeL wor:ld usus,tltl repïesent the characterization yoo *oold make €s:leac'l¿er:

" i. ( ) Fupiìs call attentioa to tåo fact that a wo¡d which ùho teacher has ¡sritten on the bjactboard ie misspelled.

'2' ( ) À stucLont who ha¡ had an airple'ne trip durilg the summer desc¡ibes it ag a surprise fo¡ ihe class, who had. oxpectod
to hear a book report.

( ) Fupii a"eks a question rel¿ted to the worh but beyontl the teachsrts kaowledge.

( ) In botany class a pupil reacls "p^trt' for rrpoùs" and tho rest of tho pupiìs laugh uproariously,

( ) Pupils drkeep oiep" with anyone who goes to the front of the efurly h¿li to u¡e tho clictionary.

( ) Oa class-clay the senio¡s present a lçeen a¡rd oxaggeratecl drtake.offr, of tho teachersr peculiaritiea.

( ) Afte¡ a meeting heìtl by the pupils constituting tho ath-letic board, Mr. Y, eato¡s his room with a viritor, aad d¡ds
acraps of paper and cliecarded l¡aJlots ecå,tte¡ed about.

) Girle i¡ a ce¡taia-high echooi'go to their teache¡ of sewiag with the fra:nk objection that they donrt see why they
shoultl have to wear eornme¡cement clres¡ea mado in tho domestic art department when the boys are freo io u,ry
whatever clotäea they eåoose.

) Olass laugls as the. tallsst boy takes his eeat, u-nconecious of a ilI'resh Ài¡ I'u¡cl fo¡ BabiesD tag p;nr.¿ to his beck,

) Tho teschæ i¡sista on e. hov2s removi:cg his coat for brief g'ymrasi,ic exerciaes, ancl 6¡ds that his objection had besn
because of a much .patchecl shirt.

11' ( ) Tn chemistry clage afte¡ the professor hail saicl, 'rPlease notice the deatlly oclor from the chlori¡e generâ,torrl one pupil
gÐtd, .. yeg, as we pass out.r,

'i3. ( ) -4. popular member of the class çallrs i¡, u:rco¡scioug that a black mark on hie noss a¡d cheek gives his faco a com.
ical expression. Some pupils laugh.

t3' ( ) The principal, who has been in the ¡oom half of the class perioci, says to the teacher in the prsseüce of tha pupile,riMiss X, you ask too many questions requirilg memory ¡ather than thought.t,
{4. - ( ) Pupils impose upon some f¡ee¿lom the teacher has allowed as to when themes should be ha¡clecl ir.
t5' ( ) The replies which pupils make to questions askecl by the visiting principal, inclicate that they have not ha¿ onoughdrill on the wo¡k.

16' ( ) é'fter the physics teacher has describecl a tlyna*o desigaetl to generate tlirect elect¡ical current, Earry J, givea a more
compieto tlescription of the one he has seen in the city light plant,

| *.or", Section frr

'aL"

6.

8.(

r0. (

11. (

trP. (

13" (

14. (

15. (
16. (

L7. (

18. (

Le. (

20. (

21. (

22. (

23. (

25. (

26. (

27. (

28. (

2e. (

30. (

e.(
r0. (



SECTNON V

'u' 
l'Î"1'"î^;T ;:iåå':Ëi:i"ï':"'ii',i":iîJl;..;;:l,r 

å'å'r,;,i,u*:ï,,,;å,ïb""fii",,mes rhey wou,d doRead the sample given below, and note that response No. i might represent th:. No' 2 or No' 5 or anv or the resr ;""d au.."i¡u inïi;;ü';; uootñu.l Ë#.;ä.."-,årr"#Ji:ffiliJ5y-sAÞ{pLE:

-4. iecfure¡ hao ir¡au*¡n*-o;äJ'ä¿:i1r-i1å#îåi'emont"r'ovs and sirto ãe nigl schoor ago shourd be raughó in s€pe¡âÉe sehools.,,I. ( ) I doa,t ag?e€ with that,

, --. i i yî#î:1.."i":ï.*ffi rhe oppoe*e opiaion.4. ( ) I wonde¡ what his reaso¡s â,r0.
ì õ" ( ) I doubt it; þ¿¿ ¡i: 6. ( ) rhero a¡e ; ;;;r-;ï;'ffi rå1T;1unúil he sives his Feasoz,8.

*n'fl:-rîTiJï:ïî:i;îîiiff"#ä-siiuatioas ptrace a eross (x) in whichever one or rhe six parenrheeee wouìd
Ã. Xf e *eaehe¡ meatiouod revlowrng ?¡or& eve¡v ¡lwn ç^^r-^

å i ì fr "o, wav r uoJ 
'-";#-'".iå'å"î;:T:l;:ï#ïiåbab,v 

oeeur ro you$

s. { ) *n".iöj'å"îtr*åï,.î*f;1 *u*uui 
"*io"i,*, qo.*ioo each orher.

$. ( ) [Isually I lea:a uo*.tniog ou* wheq ï rayiecr.ã. ( ) rhlie
6. ( ) *_J,i;iïïåî:î" fo go ovor work.

ãf. If asked (beeauso_of,a recent law) .to ineludo ia your English r¡o¡k eomo ÉeacLing eonaerai
you probably thi¡k io youroelf î ' -- ,*4uuÞ rs Jrou: -lunglish r¡o¡k eomo ÉeacLing eonceraing 6o-e-prevonÉioa, whaù would1' ( ) r ean tåiak of seve¡âJ ways to co¡abiae the two Bo as n2' ( ) r iravo enougå to do arreeay 

*"-: û!e r'wo eo as not to got beh;¡d ru onr regtrrar Engriura wor&-s. ( ) *wi,,;:"J,*"nïåTäY;",
4, ( ) ït srill take too nuch timo. 

iatorestlng Éo ìrigh echool pupils.
.q, ( ) Irli need suggeotioas of weys to e¿nbi¡ro the Éwo.S. ( ) That witrl fu¡aieh gooa ou*"thåo bpÍes.

IU" Your teachsr hos aaicl, úrBeside the essip_¿e,helpfpl'rr g* tlnr' - ---'6--d work I shall g'ivo ole additioael referenee, nof reqalred buÉ iatoreetin' aad3. ( ) That,o füa; and I may S¡d more msfu¡iaì zuyeslf Ig" ( ) Goodi That *.uou ,ooiu ;;;g' ( ) îheeo addrriona.r assig,uenr, **i^tt*i i::'* for it;.but J- don"¿ heve ro fesr burde¡ed.expcctedl *-ae mo fired' The othe¡ ro eaough ," a* 
"ori 

iii4. ( ) r cei'faiuly donrt propooe to do moro *ho- _^^-_: 
--b* !u qvi 

'3uÈ 
tileðo dúnot rsquired" c$s, B.r€

s. ( ) why. aot make essigzrn.ut, duff.rlotu 
thaa roquiredf

6. { ) r,n goiag f,o aek whethe, t¡.u tu,trr 
Now ¡ve don,t kno¡r

se&or Éh-¡nks rrd betto¡ u' 
vlat is really ex¡lectedl

- 
o thet suppleneatary wor&.

Û

-136*

rv' Suppoeo thq.Ú iÈ is your eoeond ¡veek of teaahiag sehoon ead that e lesson you had carefuJ.ly plan_ned úrweni flet.re wbleèwould grrobably bo your feeliagg

L. ( ) I wieh comebody w.ooìd teU øro wharl wes wrong.
2. ( ) l,ve got to f¡d o¿t why that leeroa wes poor.
3' ( ) what new ean r leamg i,et'e see-aid åheô iessor ga (éflat,t' becauea ï did the talkiag iaetead of täe pupile;or beeause they weleart ready for it, ete.g

õ.

) Thaú corteil_ly wes dieeoorøg'ing! T d.onrt &now what to try next,
) rtlÌ ehow ùhose pupils ¿crt time that tbey've got to do bett¿r evea if they do think üro rdgroon.rr
) Not so fatal for a bogiar.er; but T nush,É iot it happea againl

v' rn workirog with th¡ee or four otheril, d.eeorating for &, b&ze,ar, you think of a differe¡t ard very attrastive wo¡; ¿" use theeolorod streamerg. you feel:
1' ( ) If I proposed something cliflerent f;he etraírman rnight tlin?r me fo¡ward.
2. ( ) f'll teii them T think eomething diflerenú would bo bettor.
3, ( ) r'll sek.if they wouid-r't iike to try this othe¡ aover arrangement.
4' ( ) r wonder whether to euggeot a clifierent &mång€ment or just help with thio.õ' ( ) Might as well tlo what ia propooecli That'e easier, a,nd besides ï donrt want any å.iction.6, ( ) Let,s ¿lo it another woyi I,lI ehow you.

vr' supposo thaô ag a high-school juaior (expec-ted to aperd one hour in preparation of a math. lessdn) you rvo¡ked f¡omI to I P'M' and got all buå ole problem which you trÍed twice. Becauee you.rvere ftl rrtrainiilg' for e baekot-ball con-t€st yoü we¡e oupposecl to go to bed at g:30. Tndies¿o the way you probably woulcl havo felt aboÛt working 1õ minnteømor€ on. the rofractory problem:

t' ( ) rtve doue the required a'roouat, go T'm entitlect to etop. Eeeides, ï have all but one problen; thatrs bsttÐrúhan moet of the claas will do.

31. (

32' (

33. (

'When a fellorv member r

grasp ctearly, r fnd it l-{in".:'iss doeea't untle¡stand a poiaú which r
Gooil teacho¡s a,r.e mo¡e 

drfficult to eee why he fails t" g"¿.til;;;;:-.
than in 

";-";;;;";;':it1*'1d-itr 
the conúrol

peopre who are very *;::^::1* 
,;;' " vu!!¡'or thev have over pupils

esting. e¡ent f¡om thoso r associato wiilr, are uninte¡_

Ð

ð.

d,

b.

8.

( ) rt would bs much more fun if r could get tb*t Ífth problem too. T,ll r-ry one more Ìya.y.( ) r eupposo tr ought to keep at Number 5, but r reaüy donrå w¿nt tor( ) ouess T'11 just have tims to try NErabor 5 onee more! Tf I iake E rureeh sheot ï ought to eorrect nny mi*tako I may h¿vo made t¡eforo.
( ) r can't thi¡k of another way to try that probrom, so it,Il iravo ro gor
( ) Borry not to havo Number 5; but can,t helrr it!

Êuppoee the principat unexpectedly esks you f6 l¡q¡d i¡ a cortain report before you go home. .would 
you:

L' ( ) Feel thet you must øay, ¿tyery woil" though you ry€re reafly thizkirgr d,r have to!:rg2' ( ) Feel t'hat' you hatl to refuso, because you had to catch a trair immsfisþly after cla¡sg3. ( ) Decitle to accept the eituation, but feor thaâ you were t¡eatecr uafairtyg4. ( ) Think you must aek to be excuseclg
6' ( ) Decide to explaia your speciar haete this time, ancr ask if you couìcr give him tho report nert day?6. ( ) Enjoy this proof of the clema¡ðs nede upoo teaehe¡eg

vff.
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'lhe 1\{easu¡'ement of Teaching Success

Thc mcasnlement of teaching sllcccss is to-clay being,^ coirsicleled from scv-
er"al poiirts of vicrv. Valicl and reliable measllrcs of the efficiency of tcachers rvill
selve thc foì'lorving pulporics: (a) a basis for the selection of teachcrs to be
tlainecl, (l:) a basis for cletermining the effectiveness of the teacher training
progr'¿ìrr1, (c) a guic-le in the irlacernent of teachers ¿rftcr tlaining, ancl (cì) a
scieni,ific basis fol the implovement of tcachers in sclvice. It is nory generally
felt that training in selvicc is not onl¡. of paramount impoltance to the begin-
ning teacher but tiiat it is tìre basic proÌ:lem in a supclvisory program for the
cntire teaching staff.

'Ihe Torgelson Diagnostic Teachcl Rating' Scale of Instructiolral -{ctivitics
is a valid ¿rnc1 rcli¿rblc instlnrncnt fol the nreaslÌremellt of teaciring eflìciency.
It is cspecial11. acÌaptccl to a plogram fol tlie improvemcnt of tcachers in se.rvicc.

üriieria of Teaching Success

\\¡hen is a tc¿crher a srr-ccessful teacher'? The arlslvcr to this qncstion rvill,
in a largc incaslll'e) clcpcncl upon what rve consiclel to l¡e the true function of
thc tc¿rcher. It is geirci:ally acknol'lecìgecl that the all important function o1

the teachel is to plocìucc clcsirable changes in her pupils. What these changes
shoulcl be rvill c'lepend, in some ûreasule, on the objeciives formuiatcc-l by the
school. It is gcncrally agreed, horycver, that a teacher is a succcssful teacher
l1'om the stanclpoint of instrucl,ional shill lvhen she has producecl satisfactoly
pupii grorvth in achio'ement. With gain ir-L pupil achjer,ement as a cri'Lcrion,
onc mar' rca.dily cletclmine thc validity of mcasuring instluments usecl in rating
1c¿rchcrs. histcac-[ of measuring the teachel and what she is, a more vaiicl anc-[ di-
i'cct rncthod of r.neasuring hel success is to measulelvhat she clocs. Iu othcr tvoLcls.
Ìncaslrrc the effcctiveness of lier teaching plactices. fn solving this ploÌrlem, the
f¿rctor of utmost importance is to secure a valicL ancl reliable criterion. A valicl
alcl rcliable mcthocl of m.casuling gain in pupil achievement is afforclcd by the
usc of stanclarc-tizccl achievement tests, if cale is talien to select tests that havc
a high cun'icul¿rr valiclity and a high leliability.

Validity and Reliabiliiy of the Scale

The oliginal form of the Torgelson Diagnostic Teacher Rating Scale of
Instluitional Activitics consisted of forty aspects of teaching based upon tra-
ditional teachcl rating scales and the literature of educational mcthod. Under
each aspect of teaching rvas listecl fir'e statements of leachcr ol pupil activities.
These statements clescribed activities or practices on diffelent levels of merit as
jLrdged by the opinions of a gloup of experts. Each of the forty groups of
statcmetrts rvas given rank values from one to five but the statements rvere not
alrangecl in orclel of merit nor were the rank values of the different statements
desigrratccl on the scale.

In rating a teacher, the supervisor checked the one statement uncler each of
the for"ty aspects of teaching listed in the scale that best dcscribecl the character-
istic behavior of the teacher or her pupils. The scoring was done objectively by
a liey which gave the ranh order values for each of the statements. The scale
thus provided for a possible range of scores from 40 to 200.

'lrvo clitcria of teaching success n,ere set up in ordcr to validate each aspect
o"[ tcachirlg as well as to determine thc valiclit]' of tire entile scale. The tlvo
criteria used wele: gain in pupil achievcment and supervisors' raultiitgs oÏ
the instructional sliiÌl of their teachers. Gaiu in pupil achicvement rvas cleter-
minecl b¡' applying a standarclized achievement test to tlle pupiis near the be-
ginning of the year ancl again near the encl of the year'. Ranliings of the instruc-
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ï. Ðiscrission Period.
a. Class discussion limited io brightest pupils.
b. Majority of pupils participate in the discussion.
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c. Majority of pupils show lack of interest in the discussíon.
d. Teacher discourages discussion or questioning.
e. Discussion period seldom provided.

z. Pupii Diagnosis.
a. Only class difficulties analyzed.
b. Only obvious difficuities of class given any attention.
c. Special attention given to retarded pupils only.
d. Individual pupil difficulties basis for remedial teaching.
e. No attempt to analyze class or pupil difficulties.

fnstruction.
a. Reviews and reteaching based upon individuat pupil diffi-

cuities.
b. No reviews or reteaching províded.
c. Carefully prepared class reviews v/ith addifional help

dull pupils.
d. Occasional class reviews.
e. Carefully prepared class reyiews.

Drill Material.
a. Teacher makes up supplementary drill material.
b. Drill material rarely ever used.
c. Standardized drill practice exercises generally used.
d. Unsystematic use of drill material.
e. Standardized drill practice material used at times.

Measurement of Individuai Ðifferences.
a. Teacher estimates each pupil's ability.
b. Individual difierences not measured.
c. Only extreme differences recogïized.
d. Objective achievement tests used.
e. Objective achievement and intelligence tests used.

6. Provision for Individuai Differences.
a. Ability grouping with subject matter and standards of at_

tainment the same for all.
Ability grouping with differentiated subject matter for each

F'oup.
Special attentiorr given to dull pupils only.
Differentiated assignments or individual instruction.
Subject matter and standards of attainment the same for

all pupiis in the same course and ørarìe

a.

b.

11

e

3. Remediai
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7. Technique of Measuring Resuits'

a. Traditio'aì essay examinations supplemented with occa-

sional use of objective tests'

b' O¡¡tttltt examinatio"' *ith ottasional use of standardized

achievement tests

only tradition"t ".t"y 
examinationt Ïit-l-.

Ëssay, objective, ""¿ 
tt^''¿"dized achievement tests used'

õo:".i*" "xarninations 
always used'

i:::::t i:t'äI"ï. indifferent to generar crass criticism'

b' Pupils resent criticism offered'

c Many ñ;;" '**"11 :1ï:::::lJJå"-"i;

c.

d.

o
O!

g. PuPil

rl. (Jfl$ urrS'uulre r*r- . 
uninterested.

;. Mtjo,ity of the class indifferent ano '

Pupil ActïvitY'
a' Fupils show purposeful activþ when directed closeþ by

the teac-her'

Pupils show spontaneotls' purposeful activity'

tlrrgrria.a, misdirected activitY'

ä; u.rr*'t'o and initiative discouraged'

Purposefui activîty t""id on by the majority of the elaes'

i iïltäï"u;;" ;;;;'tive or destructive depending upon

the mood of the teacher'

e. Fupils are stimulated by criticism and shownhow to improve'

Attention.

a. OntY a few PuPils attentive'

i. i.liJï.ffi; fu 
".t 

*:**11¿ctive attention'

ï: ;.,*;"**rion demanded and ":":"1'
i iffi ;J*n*""* *u :lî:1ï::;"1*îi'll,
i. ;:lå::1i:ö;'"rr' to' 

"oention 
with rittre resurt'

b.

c.
Iû.

e.

Io. Results of Motivation upon Fupils'

--.- a. Sustained interest lacking'

b' Interest present and well sustained'

c. sust¿ineã interest and spontaneous enthusiasm for work'

cI' o"ry b;i;t"" eopil": T: :1ï: 1'-"^'î::Ïi::;r..



tz. Attention to Heating, Lighting, and Seating.

a. Serious maladjustn:ents reported and correction insisted

upon.

Serious maladjusbnents reported.

Very slight attention given to these items.

Only extreme maladjus'iments given any attention.
e. Adjustrnents made are oniy those under immediate control,

rg. Use of Instructional Vlaterials.

a. Reference books, lnaps, dictionaries, etc., not conveniently
placed.

b. Materials tLqed extensively but not economically.

c. Nfaterials conveniently placed and used efficiently.
d. Rarely uses available supplementary teaching materiais.
e. Supplementary materiais not ready for class when needed.

Control over Pupils.

a. Very little control.

Only occasionai necessity for exercise of authority"
Forced military control.

No disciplinary problerns arise.

Considerable attention to infraction of many disciplinary
rules.

15. Method of Handling Problem Cases in Discipline
a. Frequent recurrence of disciplinary cases.

b. Problem cases referred to superior officer.

c. Sliglrt attempt ta analyze each case and apply remediai treat-
ment.

d. Problem cases studied carefully and corrective treatment

. applied.

e. Each case promptly punishecl.

t6. Corrective Measures.

a. Punishment which inhibits but does not correct.
b. Corrective treatment rather than punishment.

c. Punishment which reflects partiality and favoritisrn.
d. Corrective treatment which tends to eliminate disciplinary

problems.

e. Punishment which cârlses resenfment

tional skiu "i hi:lT.'å',î,?JiiÏ"Tï:,:'.'$Lî1 :åÏ,ïîï:!li;|1î:ilì:ï'*i':iËä#; ;;-rq thT tXï 
Ciassification Test ""ï ,rrå"'sl".iórù ,Ac'icvcmcnt Test'

ilärrfi;f iy .tl-: 9Jt.o.o of the to"rv u.pË.i."äi t.*.rti"g o'isi'allv listecl on

The vahdrtY or .'

the scaie was determrîXä'¡' aìïia*.q]1t.,c..tiìt" it'to trttõ1 e1'u''Ds on thc l¡asts

or rh eir crit e'on ..o,1å **o, a äomp ut in g llffi ;Tlii lt 5 ;1, *'l î:t.î,: i: ti'å-

inE for each crrrerron group. Those "t|::.1t"',.'-i,;ä.,";i,i'i;sh .c'itt'rio.. sl'oups
'JåË.üåri-r'*l*: t::å ìîïîï jfl'' Jjåji",l ;;^ i;iÌ.d, 9,r ¡:ll"."r 

at e bct n een

ïËt.'"ú*i";t:l,Jlo,r.nrees of merü. ,.nï'i'r.-r.,-rt scal* co'titi's thc sixtce.

i'.*rtils of ,known ' 
that did clisc'rmrnatã tåi'utott pocr' a'ci'¿rtc' antt goott

úif::"f +lî"X'iì,*u,,, c_oerfrcicnts to, tnä ,.'i*'¿ si'-'ie cri-poirrL scr''': ai'c sct

iåiii'î tn" rollowi'g table'

VaËditY üoeffiaien'cs

connpi'¡'nrox "" iff;^åif.',ï iîî;ff åî'Åft :Ï " 
s c'rr' n s co nns

ExPerimental ,--:¡-! r

$rB:B:B É ;:;;; 3Å , " *"u' 
i'äï5i";i'iff-*' 3tå

rhe above validitv cocfncients'. 
"f-1'.i',1^fJ;iî1"å,*ïii,::-ïîìi:l#;ËËi

iåtîîï*i J 
t"nîn:" 

ä;T='.'.isoi:.ii;i'f iî iipì i- o'r'i'u c.ì'|ì e Ù t is *s e d as a

eùterion, it i, ..."iäuiìIäi-ift" *to"^iåuår'ot 
'i'.'ittiig*'.'cc tnrl tire 'variabilitv

äïi,.t.'íe.,,..'",::{iþj$iî: îtitç1mt i1! ;lll îtr.;^liä:
f,:.'*î fJfi ;:'.ïï;';'"'ì.ti"4,ï::iËþf :Tt'it"¡'å r'""1"'3å -^'f,1'" 

i:r':',tü;ffi ;f :f ,*l'[Ult,.-i';ruU^*n'"f E"i'i*li$t'"l""i*t**'å;î
ment for ctasses *,iíîîï;;ii'tatigur,."ìiäiiE 't" tttye^t" q9' and l-10 was -" 'o ¡ r '

Another serious ;äil;iil¿. facior t--i;;;;.i"al familiarity among supe^I.

visors with the ;åîî';ilh?ir.teachers.^'"Th" 
uï""uge supervisor is not sum-

ä'liH"';å:Ïlå.-îHT:j,itrh;.ffi 
'#'*#;iiï;îti:'9îþ-tîilî*öit

å'J.IïfTsiTi"Ï:î$.r.; 
j6;iïîJ*ii'r^Ji*hltt'::*üt"î'"il"ã"aeþ

sunervisorvvisitsiãóinsù*ii1.-t1-9ä;ht"s;;ivitiôs:naudcdinthescale'
ffiit. the above tåãå"i-"it* o"' ooo*ooilf"ffi *î;:îä"i':'fti:::ltltt; f;
.ä.-i*i*, they are considerably l9*u1,

i#li"Jr"i"-"J"lfi:lli"**t¡n*t*,':lç:,:fi':J*,Tiäiîå1*-ï"î1,¡
two sirpervisors rate the sáme *t?t"t1-

the scale. rne coeiåcient of 
^correlati.ir 

tät*à"gqthe tlo s¡.is of râtings was '986'

.{ statisticai measuÏe- of thc reiiaiiliîv""ilrc "11';"1b1îllå*'ll"niJtätT'*ð

lÏff"äìäT;"i*lrl;.'1htå;ty"AilJ-;ïil"'öiå*'åiï';;il;;áorïev.
cral weeks, vitrå"ä"tåädtiï"ït "t 

reliabilitv of '86 arrct '6v'

GeneraL Natwe of the Scaie

The 1'orgerson Diagnostig {ealher 
R'ating S'cale is' l¡asicailv a check list

rvhichp*mits;;'ñ''ï*;''*'lq#ä"îi-ïfigii*t¡il3li"nalactivitiesofthe
teaciieri. rh" .äi"ï;i-^tãìir'.to*iäiJ't'";i;;;hj'is' 

each of whieh is de-

ó

b.

c.

d.

t4.

b.

c.

d.

e.



., .,\ôì. (,r..cr.¡r rrÍ,cricc. 1, .ïììi,,ltîÌì,1:]Jïi

::,,,.:îfìi,":îi,i.^ìì,iliåT#;¿;îï,tll"Hl 
r:'.l,'-*j1* 

j":*'lsl;'î$ åîïî.füË ot *ri''"o'i;'e r'ï"''.' ':;;sreé 
îrses rc:

ïHiirîi';hïl¡;i#'ffiç1ïÏfiili-ïL*îiiti3ïii$i î 
îîiliù^*:.lll: iirr$ü]:,1 ,,,.,,c $i s "'.ï::',¡::::::

asi,ects or.lcachirg j'?Ji ffii:i'lffiiï;;";íì,1; range of l'.o'':: l'::"i:"'"i,ï 
ù' 

!.*'tr^{ìî}"ì ì;i¿ü 1à mot " 
ùn 0D' 

,s o1,jcciive1.v 
a'cl

thõ objcctiv" r.or,,,j^î..y rvhicìr *^i..ur,,'-ii'riìi.,:iì'gì. àr.r.o,'lr'î,;;i' iö'tô go"' o |:.iiìi¿','''';i;i;ìiiñ ro n*rrc irr. "r'

The teacrrcr *;;r; trre scare t* " =i*t1 .t-r t lltl{î: utt orv* teachi's e' if ltllþ]lt 
- t"..i,:: 

ro .r*,u^r" rrcr. ì'sii'u.tioiirr' :" iì"ilri

ate these Practlces'

rating scorc may oã iî"î*ä"iòd into " 
piì.à"ìii" tãJte ¡v refcrling to thc pei'- -nf 

tc^tÌ'c'* tltìii';'t';iter: trLrtlcrsti

ee'ti1e noïms "* ;;;;'-i. TItg tto"='îo'i'-t""1' "tp*ti 
of. tcachiug may lre o 1l bri'gs ruo

thc rcac.rrcr..s strength ancr. rvcaknc* i,-, i''""t,Liiåììãiì"il. 1, 
i1=.ìlîÌtfi"i'.iii'iì¿11ìrs 

sccttr-c ¿r

General Ðirections uttoty pr-ogl'àm'

rhe supervisor in using the scale,shouldconsider, "Î"ililv 
tl'Le frrr activi- 

General Principles Ünderlvins åqîî:î'.. .-ïï:'''"*l*

rl;t:lî*:nft''r'',i'r,äiiïii**#:"*tti:'ri*'ii,:i'îå*îî.lliff .,' r,.å-ïfiìifigijgi;i,;,ïjìffi"J,üï:,::ïlt
the teacher i'"' ""ìg"inõlessoris 

is to,sa'r' "Fot to-mol'ro\'>æ'-t"'ni'ftä¿ 
"* ,ì1*eoostic terìcn

lrcst five pagcs, ;t.-iìi;"";;t cÌirtpter," litetL stalernent D srìotrILì rru rr¡(rr'*"* -' 
tc,-cst ïri irnp¡¡

slro\\'n bclori': ? ilt,ii,il

^::iî:î:l': a rnclennir. i:.1ïllì:t.l *..,,.nn,. fffì:î:'ii*i'.t*¡;:l:1ï"liiiÄTä l;:;l^'fl:ì':rrî,':Ïiîl;Ull;il;l;:;x i '''i;[i:i:fiiË* f¡i,]:.1::?ìl;",. 'n' ';i:ï]:iíi:*l:','å:lii':J'i;ù*.î,11";ìi$',
. :: : . :. 'döt;: 

"':l*;il:ll^rrom 
textboorr

,,.:1 i i:1*:-i;tl.*t',:!läËi:::i:,, :i;'ll.l:iïîi;ÏtåiiÏttinÏl'liiiitî-,'ltïJl..llïrül lrì.|ìî,ì;liJ\î:ììi¡:ì
:,,1i.*r*[Ï:"*î".''åîir{Ttr:ìöilåÌå#d*,',.11ìïJï:'.::.ï'

;*,,.r., i"î*l:flätfii;T,;:AËî*l.r,lt,*-.î,î.,-,i*åîï 
*'.'t5t*i+,¡çi*ili;*;ï:l''iìi*.li""ffiiïüiliii*i*¡*ii*

of teaching at a ttmr

ir";l::";"1*l;,llt\:t',i':'.,ii#tfüi','.'-"'.i1;Ïi,,im*,îlìî:"#;ili 
i;Ìr':'i: HJi"ili;ìi:i:,1i:i:i."fi'lt¡iç:lrr".uï'ì*i=o' ' r .'c

ã*n'lot bc rn;r<lc "" tnï'ï"'ìt oi gcnc'al tîllÏïlil;cl*rcss'orilcl cotrcc.trate-on l"lr:;ìi;'.iï'-Ììl::;-'ì 
¡[ t'c It;tu'rrct" 

b



1. The principal oÌ supervisor shoulcl call his teachers into con-ferciï:t"ll: Pe,-ccirtilc
beei;ing oith. y.o" a'cl place in their hands the Torgerson Diagnostic 'I'eacher Score

å;i;, S-cale. O...rirrä'l¡,ir*ão"iã".".., he shoulcì aÃa¡yze the scale calefully " 
gO

;iå'H^täi.;t í"'ih; staff its general nature ancl p'rpoie... He should instruct 80

his teachers to urlofír"-iheir'"tcaching proceclurei carefuLly during the ne'xt ñ
*ãa., L.àpi"g in miäd the sixteen aspects of teaching set foÌth in the scale. 10

During the follorvi'e ì".ãi;, thÁ lu"at."i sihould talie an inventory of their teac¡- 60

Lu pì-^ãiiã* by.h;.i;;;'orr. tt..scate.the activity uncler each of the sixteen 50

aspects of teachi.g tfräï"¡.tt ivpii,.. their ow. procedures. If the activities

tliat chaïacterize the wàr]i of a ieo.he, vary with the subject taught, she shoulcì

use â sepaïate scalc tãt-eacft subject' , ---- ¿L^¿ L^ ^r^^,-;r 
1'

2. The p'incipd;;J;;;t'i*r"sho'id inform Lhe teachers that he aiso will

rate them, 
'sing 

the ;;;;¿;i., and that the t.çvo ratings rvill be compared.

3. Tlre stlperl,i,o,y-om"." snould rate t]re tcachers only after' careful study

of their work. 8".h";ip;;;i;;ry visit should extend, if possible, throughout.an fl'
entire class periocl t"liñ';1,u 

";it."i,o" 
focrr.sed upon tñe aspects of teaching

listed in the rating ..äi..- lt must be emphasized thirt, unless the princip.al

becomes thoroughly ioäifiot with the rvort of his teachers, his ratings rvill

have no validitY.
4. When the supervisory ofÊcer has completed liis luli"q' he should call

eae¡ teache' into pri,räie^ .ïíf.t*".. for a comparison of the two ratings' In

cases of clisagrccment;;; "ttt;;i-ttioot.t 
be made to agree up-on the proced'ures

rvhich ¿rr.e most charaät*'iJiããr'"thã teach_er's teaching. Further visitation may

be necessary before #;i;;;Ã;;; *" be reached. 
- Up to this point, the ob'

icctiue lvas been to ,lilin-i"-lgrrrn nnt as to th'a facts-of tha casa; th'ere'lt'as

'lt7t"'Ão iitt*pt to eualuøte whttt tlte teacher d'oes'

5. Àfter o' ng"u.;;niho* f u..t reached bàtvneett the supervisory ofÊcer and

the teacher about ttre la;;;ilit; case, th_at is, what the teacher's teaching activi'

ties act'ally ore, tt "'J."oiü 
ily ;ilotd b" 

'apptied in order to evaluate these

teaching Practices.
6.ThetotalSco},eontlrescaleshouldthenbetransmutedintoapercentile

score a'cl ttre scores ;;;¿h;;p;ct of teaching transferred to the proflIe chart

ãna a dupticate made for the teacher' 
-

7. Thosc aspects" 
"r 

ì.".ii"ð ihat have the lowest scores_should be selected

for. special st'dy by th. 
";;;¿Ë; 

during the iollowing montìr or remainder of

semester. The teacherlüo.ti¿ .åi..t the refãences- givõn in the manual pertain-

ilä;ilii..p,ãlåiîîiïJ;^;îi;;;";;lt yhi.h sÀe iJweakest and' make a carerul

sf.urlv of this mateuai:''il* ;ù;;;;tt; li tft.-*"p""visory ofñcer should be to guide'

äii;Jr:iläï;iö"îi'" iu"a'er in every warpossible to strengthen her particular

*t"llttåi; 
self ratings ancl the supervis_ory^ ratings shourd be repeated at the

cnd of the semester aäd again at the 
":.d 

of the year' ^ i

9. summary 
"f 

î;;"?;; ît;.rltt"" ttu p"os"aa for.the teachers, (2)

have thc teachers orJtnä scale t'o'tnut e utt inventoiy-of their teaching activi-

ties, (3) tire ,operrrisåï-.rr"ii¿ .se the--scale to make an inventory of the

i.ïån¡ãá p"i.iiäär"i:;h;;;r.,.", i+j_tr'u su_perv^isor and teacher should con-

fer and compaïe t"ti"ö, óï. t;;tò îtte -sca'le after an agreement has been

reachect, (6) preparä"tf,'ii.àäíti"g-p;'oqrg, (7) select the asp-eets of teaching in

which rhe teacher li,;;"ri.*i-6;Jfe.iot'.ìoay,-(8) cons'Lt the sp-e-cial }ist of

references to be uså äJ;-t";i, ìoJ'rt"ay, tsi the supervisor shourd direct an

imÞrovement prog.i**}* r*h teac¡er tu*.á *pon lier weaknesses, and (10)

rcrìear the *se .f th;'""tiöt.uiðiitft. end of the training period in order

Suqeested Steps in a Frogram-.for.the lroprovement-of 
Teachers ín Service

Norms,*,ä""î.ïïï.îËt^-J':;Ji:,îi{'fii;""**"î",,t?:,:^*
Bating Scale

Scorc
'fi)
ãd
l/)
11
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68
65

À Selected Lisb crt Reîe-ren¿es
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ffi,NüfuiATÌY OF ¡IEPTTES Ítso¡Í ÜA¡{AÐTJÅT cIfTE$

CrìIlEiIA
0"";osíte each item place a check mark in the appropríate col-umn,The order

of importance of each item wí11- be indicated by the column chosen, Thus A
will indicate primary importance,I w111 ind.icate that the item in your
opínion should be excl-uded, and columns B to Ð will índicate a decreasing
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PREFACE

Three editions of this rvork have been produced and used n'idely in the schools of Ohio and many other
states. ûIore than 1,000 teacliers have used the booklet and several thousand prospective teachers have studied
the material it contains and have useri it as a tentative guide for observations of class¡oom practice, The
present edition is not the l'olk of a single author; many persons have suggested inrprovements ¡vhich have
been incorporated in ít.

The usei shoulcl bear in mind that forns of any kind are dangerous. They are not flexible enough to

meet the detailed lequirements of any particular situation. They are used stupidly rvhen they aÌe followed
slavishly. They ale used most inteliigently when they serve as guides or points of departure. So used this
form w-ill provide a frame of reference for observing the teacher at work in her ciassroom. If that is done

the Ohio Teaclúng Iìecord q'ill have been successfully used.
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DESCRIPTION OF SITUATIOh{

Name of Teacher Observed

Name of Schoo1................,....

Number in Class or Group..........

charlacteristics of situatiol (seatins Arrangements, Room Equipment, Heating,Lighting, Ventilation Facilities, etc.)

characteristics of Pupils (All one sex, Race, .A.ge, Economic status, etc,)

Other Descriptive Data :

(1)



BRIEF GENERAL FICTURE OF OBSERVATIONS

Running Account of Observation 1:

Running Account of Observation 2:

F"unning Account of Observation 3:

(2)



INTRODUCTION TO THE USE OF THE RECORD

o'It is not possible ol desirable for ail teachers to be alike, lVhile all teachers need to be competent, different
'ones will develop competency in varying ways and to varying degrees, in accordanee ',vith their individuatities
and the areas of service for which they are making preparation. No two will show the same pattern. Similarly,
we must recognize that the programs of different institutions will vary in accordance with the circumstances
within which each operates. Each institution, in ways appropriate for it, should work at the task which is
common to all."

. Sonie ilIajor Factors in Competency for Teaching
College of Dducation, Ohio State University; May, 1941

(Mimeographed)

Many observational forms are so designed thar
users may only record final judgments. This form
was designed in a manner which requires the record-
ing of observations on which the judgment is to be'based. Many forms are thought of as complete eval-
uative instruments in themselves. This form was
projected to aid in collecting sueh evidence about
.classloom teaching practice as will ground ot wúr-
razú judgments of that practice. Teachers and su-
pervisors together, it was assumed, would study that
'evidence and would do the evaluating. No device can
perform that function.

Il{any makers of evaluative devices declare that
their instruments are "neutral" so far as social out-
Iook is concerned. These evaluators make the point
trhat as,lues enter into the educational picture only
when the data collected are acted upon, The makers
of the present form do not subscribe to that doc-
trine. Our values are in this form and rve would not
want it otherrvise. 'We are concerned that democracy
as a r¡¡ay of life shall flourish. 'We believe that stu-
dents and teachers should practice denrocracy in
their daily living, that teachers should teach fo¡ it
and shculd make students consciously aware of dem-
ocratic social values. The form, we believe, empha-
sizes this point of view. Moreover, lve believe that
people who differ from us in this respect cannot and
should not use the form.

'We believe that a greatet emphasis should be
placed on the thinking process in our schools, that
ideas should have a more central position, that plan-
ning should be a mueh mot'e common activity-in
short, that students should have more freedom to
think and plan together. 'We believe that ,,thinking',
has been restricted all too frequently to problems
whose answers are already knowa; we believe that
good thinking cannot be done unless all of the im-
portant aalues involved are considered, and that it

is every bit as dangerous to leave any important
value out of the pieture as it is to overlook an im-
poltant "fact."

We believe that not enough attention has been
given in our schooìs to the personal problems of in-
dividual students and that not enough emphasis has
been placed on the development of more co-operative
patterns of behavior on the part of groups of stu-
dents rvorking oî com.mon tasks. Because we hold
these values high, they are emphasized in the form.
Hele again, those lvho take a significanbly different
point of vierv cannot very rvell use the form to
advantage.

Notrvithstanding our care in the construction of
the form, despite our advice not to use the instru-
ment unless our values are esteemed, it is certainly
possible for individuals to use the materials for ends
rvhich rve think are vicious. 'We disapprove the use
of. thís single deai,ce for evaluating teaching. There
aÌ'e nrany points to consider besides those in this
form. Other evidence is needed.* Then too, the
rvorth of the data collected through use of this form
rvould clepend upon the adequacy of the sampling of
teaching situations observed, We believe, too, that
the form should be used primarily to øid, in the im-
prouement of teaching and not merely to pass judg-
ments upon the teaching observed,

'We believe that this observational form should be
used only whe¡e its use has been approved by the
teachers who are to be observed. 'We believe, too,
that teacher-s who are observed should have an op-
portunity to discuss at some length the ¡ecords made
by the observer and that final evaluations should be
the result of a co-operation on the part of teacher
and supervisor. We believe, that is, that the form
should be used cuith teachets, not on teachers.
i!ãPoge r.

(3)



Recording Observolions

Every observer sees rvith his own eyes, hears with
his orvn ears, and is directed in that seeing and hear-
ing by his own particular purposes. What he sees,

what he heals, will be clependent upon his back-
ground of experieuce, his alertness in the classroom
situation, the techniques he uses in recording his
notes (much will be gained if the observat'ions are
recorded on the spot, or shortly afterwards) and the
conceptions held by the obselver of what constitutes
teaching and learning. A detailed statement of the
factors in eompetency for teaching as conceived at
Ohio State University is a part of this record and is
to be found on pages 25 to 29. Underlying that
formulation, in the opinion of the writers, is the
conviction that teaching is a process, a co-operative
inquiry, directed torvard the clarification of the be-
liefs of both teacher and students, and emphasizing
throughout the development of self-direction on the
part of students. The whole enterprise is character-
ized, perhaps even conditioned at times, by a su-
premely high regard for the personal worth of evely
individual participating.

Leøt'niltg may be and has been defined in a num-
ber of ways, and legitimately so, Although the pres-
ent form allows observers to record learning of many
different types, it is here acknowledged that an em-
phasis has been placed upon learning as the seeing
of relationships. A student i,s leat'níng when he sees

relationships between what he is norv doing or what
he now believes, and certain beliefs or practices
which formerly he cherished, disavowed, or was ob-
livious to. He ís learni.ng when he sees relationships
between what he is now doing or rvbat he now be-
lieves and certain probable future consequences of
his present actions and beliefs. The student is in an
excellent position to leat'n when the environment
calls to his attention certain inconsistencies oÏ con-
flicts between belief and action, belief and belief, ol
action and action. As was stated in the previous
paragraph, in this form we have emphasized the
need for teachers to aid students to identify their
beliefs, and to help thenr in the never ending process
of further clarifying those beliefs. The writers rvould
be among the first to admit that the confusions in
our present social structure are anlollg the pressures
rvhich mal<e necessary this emphasis on teaching and
learning in our schools today. A good teacher, in
our estimation, wiil strive hard to bring béiiefs out
into the open, rvill motivate students to relate their
work to their convictions and to the probable future
consequences of any plans of action,

This emphasis rnay cause some inconveniencê to
supervisors of student teaching, or to supervisors of
teachels in service, if they happen to nrinimize the
importance of these aspects of teaching and learn-

ing, and yet lvish to use this folm fol purposes of
improving the teaching ín their situations. They
rvill probably make less frequent use of some of the
guides which bear upon these points, but outside of
that, there is no reason why they cannot make effec-
tive use of the record Jorm.

The usual advice to observers is to record only
those tlrings heald and seen which ate signif,ccLttt
and not much niole can be added in the present in-
stance. The word signi,f.cant needs clarificationt if
what i,s seen or heard, co,n be acted upon in a zaal¡ to
illzntinate good teaching ot' to improae the teachi,ttg"
tlt en i,t i,s signif,cant ø,ttd, sh,ould be recorded,. Wt,at
you rvrite in the booklet should be a basis for dis-
cussion rvith the teacher and if acted upon should
improve the quality of teaching, or reassure the
teacher of the soundness of her practices. It follorvs
then that the most competent recording of observa-
tions will be a product of those who have an hypothe-
sis of what constitutes teaching and what constitutes
learning. Without such hypotheses observers would
have no criteria for selecting noteworthy things.
Recording would be a hit-or-miss matter and dis-
cussions of the observations with the observed
teacher might lead nowhere.

This does not mean that everyone must develop a
cletailed outline of what constitutes good teaching
befole he attempts to utilize a form of any kind.
Everyone concerned with teaching and lealning has
some conception which guides him, even though it
has never been eonsciously or eomprehensively ex-
pressed. ,4,n individual may be aided in the develop-
ment of a better conception of what constitutes good
teaching through using various forms and discussing
his observations with others nrore cornpetent than
himself. It is easily possible that throngh the use of
this present form as a point of departure, many of
the users will emerge with a conception of good
teaching much at valiance with the one expressed
here. Nevertheless, an observel u'ho has not folmu-
iated for himself what he believes to be the essentials
of good teaching is 'lvarned not to attempt to improve
the teaching observed tlirough a discussion with that
teacher of his recordings, We repeat that it is prac-
tically impossible to write a consistent series of an-
ecdotes, significant anecdotes, unless one has a rea-
sonably clear conception of t'hat he conceives good
teaching to be.

One does not just recold evelything, and even if
he tried, he rvould be selecting whal h,e saw or heard.
As an observer continues rvork rvith a teacher, as he
makes repeated observations, he may decide to focus
his observations uporl certain particular aspects of
teaching competency and may decide to record only
those items which have relationships to these selected
points. The observel may frequently omit the writ-
ing of anecdotes rvhjch are for all praciical purposes
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exact duplicates of events already described, but if
he does omit thenr, it v¡ill be wise to indicate the
freqnency of this type of happening in the classroom.

It rvill be obvious to the users of the form that
we believe that the effectiveness of. teaching in the
classt'ootn can be fairly well asce¡tained by directing
inquiry (co-operative inquiry) along the tines of
eight major questions:

1. What were the ntatelials of instruction?

2, What was the futrction of the subject matter used?

3. \\¡hat methods of instruction were employed?

4. Horv effective rvere the materials and ntethods em-
ployed?

5. How did the teachel help students with their own
¡rersonal problems?

6. What was done to plomote better school-comrnu-
nity relations?

?. How were democlaiic attiiudes and relationships
fostered ?

8. Horv were good human r.elationships furthered?

Two pages in the booklet are devoted to each of
these questions. One page is given over to a series
of SECTION HEADiNGS which cover what we be-
lieve to be the essential points if the major question
is to receive the serious consideration it cleserves.
Each of the section headings is in turn supplemented
by a series of questions which, we hope, give opera-
tional meaning to the respective sections. While
many questions and suggestions are associated .with
each section, it was impossible to include all of the
questions or suggestions which conceivably belong or
relate to it, What is norv there is only iliustrative.
Those who use the form will find many additional
illustlations in their observations of classroom prac-
tice, and undoubtedly too, observers may wish to
make and ."vrite in additionai section headings. Do
not be bottnd, doto'tt by the form. Use it in any way
that will contribute to the improvement of teaching.
Add to it, subtract from it, change it, if that witl
contlibute to our major purpose.

Opposite each page of Section Heai.íngs, the user
rvill find a page divided into three approximately
equal parts. Here the observer is expected to record
significant anecdotes relating to the questiorrs on the
page of section headings. One space is to be allowed
for each of three different periods of observation,
Here again, the form is not something to be follorved
slavishly. If your notes of one day's observation
take aII of the space reserved for three observations,
then tuck in a blank paper and record. {uture anec-
dotes on that.

Usíng the Record Form

In 1940-41 the flrst edition of this observational
guide was tried out experimentally in 41 pubtic
schooÌ systems in Ohio. Approximately 600 teachers
participated in this experinrent. A plan was devel-
oped whereby each of these 600 teachers was ob-
served once each week over a period of ten weeks.
We then studied the question of the number of ob-
servations which should be made of each teacher if
an acìequate basis for making recommendations for
changes in teaching practices rvas to be provided.
On the basis of a study of the filled-in booklets, and
after discussions with supervisors who were inter-
ested in the question,lve came to the conclusion that
we did not need ten observations of every teacher
and that, in general, \¡/e could have done equally well
with six. This does not mean, of course, that every
teacher should be observed six times. That is a rea-
sonable point of departure, hotvever, and observe¡s
are cautioned not to place too much weight upon the
results of one or two periods of observation.

Duling the experimental try-out all supervisors
agi:eed that the observer should be in the classroom
for at least one full period; the periods varied in
length rvith the age and grade of the children and
the particular subjects studied. It was also agreed

-and this was very important-that no teacher
rvould be observed lvho objeeted in any way to use
of the form. Another point of agreement between
teachers and observers .rvas that the time of obse¡va-
tion would not be announced in advance, that it
would vary with respect to the time of day and the
day of the week.

As might have been expected, the follow-up in-
terviel,vs between teacher and observer constituted
the greatest value of the experimental use of the
observational form. The teachers v/ere not very
nruch interested in the improvement of the instru-
ment. They *'ere interested in improving their own
teaching, They leported a feeling of satisfaction
rvith theil own growth, they felt a distinct improve-
ment in their relationships with their administla-
tors, and they approved heartily the participation of
faeulty meurbers from teacher-education institutions
in the process of improving instruction in Ohio.

Sonre observers took the form into the class¡oom
and ¡,vrote their notes in the booklet while class ac-
tivities r,vere going on. Others jotted notes on blank
paper and transcribed them to the booklet at a later
time. Most of the teachers in the experinrent indi-
cated that they would not mind the introduetion of
the booklet into the classloom and they dicln,t mind
the rvriting of notes in the booklet while they were
teaching. Notwithstanding their judgments, there
are many supervisors who oppose vehemently this
method of using the form.
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A number of teachers used the form "on tlienr-
selves." After a period of teaching they rvouid v'rite
down from memory the items which they believecl
were significant. After securing a collection of these
items, pondering on them, and raising questions
about their own practices, they had interviervs rvith
their supervisors and discussed the data and the
questions.

À small nunrber of teachers asked to be observed
by their colleagues, They preferred to have their
friends observe and record, and they followed up the
procedure by discussing the observations at a later
hour, Where teachels invite and prefer this prac-
tice, it is undoubtedly all right, but as a general
policy it probably has numerous dangers.

The most general practice in the experiment was
to have a teacher observed by her supervisor, by her
principal or superintendent, or by a supervisor from
a neighboring university. In some instances it was a

very ditlcult matter to work out a plan whereby ali
the teachers participating could be observed once
each week over a period of ten ç'eeks. I{ere and
there it was impossible to adhere rigidly to that plan.

Besides its use by supervisors for the improve-
ment of teaehing, the original form was used ¡ather
extensively in introductory coulses in education. The
topics listed in the form were the subject matter of
discussions centering around the question: What
constitutes good teaching? Students were asked to
observe experienced teachers at work and to record
their observations in the form. These observations
were reported in class and summaries were made of
the discussions which follo',ved.

The relationshíps between teachers and their su-
pervisors ordinarily are, and always sirould be, di-
rected toward the improvement of teaching, To
improve teaching a supervisor must have a reason-
ably clear conception of what he considers to be good
teaching and he must have d,atøbeafing on the prac-
tices of a particular teacher or group of teachers. ,4,

conrpetent, informed supervisor is one who has for-
mulated for himself the major factors in teaching
competency and with this as a basis for liis observa-
tions, has collected relevant evidence and has used
tllis evidence with the observed teacher in ways
which will further that teacher's growth. Without
a formulation it is impossible to collect evidence that
has meaning. In fact, observations or facts become
data onTy rvhen they ale related to some hypothesis,
and in the observations of teaching practice that hy-
pothesis is concerned rvith what constitutes good

teaching.

This brings up the question of how the recorded
anecdotes wiil be used in the follow-up interview
u'ith the teaeher. Space does not allow the discus-
sion of this point, which rvouid necessarily be long.
Perhaps there is no need for the warning that great
care should be exercised in choosing what portion
of the record to ernphasize in the interview. A sec-
ond warning is important: there is always the ten-
dency on the part of an observer to believe that he
has recorded "the facts." You did "see" the things
you recorded-otherrvise. you rvould not have com-
mitted them to the record-but these recordings
should not be classified immediately as facts, They
are judgments in part, and hence should be regarded
as hypotheses which will be tested in the foilorr-up
discussions with the teacher.

To some users there may appear to be at least
one curious dichotomy in the materials. On the one
hand we have set up eight major questions to direct
observations in the classroorn, and on the other hand
we ash the observels at one point to summarize their
flndings undel the headings of "Factors in Compe-
tency." These two sets of categories are very closely
related to each other. The faculty of the College of
Education of Ohio State University has postulated
certain factors as essential in competency. These,
it is assumed, are necessary in the preparation of
good teachers. But it must not therefore be assumed
that they are ends in themselves,

If the teacher has been rvell trained, if she has
made substantial achievement in these factors in
competency, she will discharge the functions of a
classroom teacher r¡¡ell. \Mhat are these functions?
The mole important ones are related to the eight
questions posed in the booklet. Suppose, howevet,
that she does not perform these functions well. Sup-
pose that she does not foster democratic attitudes
and relationships very consistently or very well and
that the boolclets contain overwhelming evidence to
that effect. It does not follow that "being told about
it" wiII help the teacher to improve. Even telling her
what she might have done in that particular situa-
tion, in several or mâny situations, may be of prac-
tically no help. The more reasonable assumption,
from our point of view, is that there is some defici-
ency in the factors of competency. Improvement
will probabiy come about if the observer is mote
concerned 'with what undet'lies this teacher's defec-
tive practices. It is wise:: to relate the defect to this
more fundamental cause (weakness in competency)
than to proceed on the basis that talking about the
unsatisfying incident rvill by itself suffice to remedy
the situation.
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CAUTIOh{S TO BE OBSERVED !N USING THIS RECORD

The results of one observation have some
significance. The results of several are more
valuable. Evidence which comes from a large
number of observations, sampling different
seasons of the year, different times of the
day, and different teaching situations would
be the best foundation for judgments on
classroom teaching effectiveness.

What Aou see and what gou record repre-
sent Eou,r selections from all the happenings
which went on in your classroom visits. Your
interpretation must therefore be carefully
drawn. If you make a judgment which is
somewhat beyond the evidence, say so. Qual-
ify your interpretations wherever necessary
but don't hesitate to make qualified interpre-
tations. If they are advanced cautiously and

are thought of as tentative and as a basis for
further study and exploration, they may in-
deed be an excellent basis for improving the
quality of teaching.

Do not try to evaluate the teacher with
only these observations as â basis. To do
that you r,vill need to know many more things
about the teacher and her work. These things
'rhich yott do not knout about her are prob-
ably best shown by your summaries under
the various factors in competency. Undoubt-
edly, you need further information on many
of these factors. In addition you would prob-
ably want to have data bearing on the growth
of the children in various ways during their
vi'orh with the teacher.
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PART I. WHAT WËRE TI.{E MATERIALS OF IN¡STRUCTION?

See.7.Visul1 Ai.d,s Etnployed,: (1) Builetin boards, ciippings, etc.; (2) ExhiJ'its of ,gr.aterials'
(B) Exhibits of 

-heãlth 
records, _te-st results, gtc.; ( _) Maps, charts,.gl*es; (5) Motlon

Èiíttpicturesofallkinds; (?) Slides,filmstrips,'radiomats, etc.; (8) Flash cards; (9)

products, etc.;
pictures; (6)
Blackboards;

Sec.Z.Au.d,i.tot'y Aid.s: (1) Phonogtaph; (2) Piano; (3)

( 4 ) ...........-...... .. .-. ; (5).......... ...-

See.B.Besearch AiÅs: (1) Library books in classroorn; (2) Mimeographgf oldqp-licated r.l?te-rials; (3) News.-"--'-'i,;p¿;;-i"-a 
^"eàií"e"; 

(¿)'pà*phlet materialsi (s) Textboóksl (6) Workbooks; (7) Dictionaries; (8)

Sec,4.Mí,sce|Ia¡zeous Equiptnent Resoz¿rces: (1) Scientificequipment; (2) Home-madeequipment; (3) Student-

Sec. 5. C omntuni,t.t¡ Resottr ces : (1) Excursions (planning or folloq'up); (2) Visiting speakers; (3)

(Write in others) (4)... .....................places s'ithin tìre school;

(5).......... .......

Sec,6.Petsonal Resout,ces: Did the teacher employ procedures which brought into play- her-own-special--- -'ãapãcities? 
Did she ãttempt any procedürei ihich called for personal resour¿es in which she was

"ãii"ãìËiv-lockingi 
Oia sËe em-ptôy as subject matter her_ own previo¡r-s experiences? Did she draw

;ñ;-i;;; t"òwlããge oi ttre studènts' home änd family backg'rourids? 'Were there evident weaknesses
in her personality õf which she seemed unaware?
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ANECDOTAL EVIDENCE FOR PART !

OBSERvarroN 1

1. Describe briefly the materials used.

2. What materials would you recommend to replace or supplement those rvhich'¡¡ere used?

OaspnvarroN 2

1. Describe briefly the materials used.

2. What nraterials would you recommend to replace or supplement those which were used?

Ossunverrox 3

1. Describe briefly the materials used.

2. What materials would you recommend to replace or supplement those which were used?
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Sec,2.Was the Subiect Mo,tter used to Promote PupìI Thinking?_'!,lhaL w¿s.done to develop inferences, hypothe----' -'.å.,-eõ"Liãiiãriio"s, applications of principlés,_ larger pioblems, distinctions between fa-cts-.and a-ssgmp-

ãi";rr:;à;;ã;liãn oi ài.iãrs in logic aïd dehnition,ãwaieness of complexity of cause and effe-ct relations,
iäãiiåutio"-ot limiiãtions and sh-ortcomings of ruies and principles, sensitivity to propaganda, compari-
Ãõn àf áut¡òiities, and the habit of open-mindedness and suspended judgment, etc.?

Sec. B. Iryøs the Subject Illatter (Jsed to Promote PuTtiI-Planning? What was done to lead pupils.to set.up their---' -' ;tr" gôãf., io"pta" wáv" oi reaching them, to ánticipate cónsequences, to r-rote conflicts-and inconsistencies,
ã" lããi'ãiãtiòtt'"ttip., tõ utilize many*resouices, to try a variety of wais of solving probl-ems, to-be alert to
¿imõ"tti"r, t" rãtãlä.,rt"..rt activities to "biþ ideai" ol la¡áe1 purÞo-se;r to.realize that a "plan" is a
flexible guide and not a fixed rvay of doing something, to develop self-discipline, etc.'/

Sec,4.Wøs the Subject Mattet'used to Pt'ot¡¿ote Valuing? _ IIow rvere controversial issues discussed? How---'-';"; p"piis eiræ" àpportunities to makeimpor_tanl_choice¡ to_see what they "really-believe,".to expless
iik;; ä;ä di.Ïik"r, tô ãsk questions they desilred to discuss? How were they led to .be sensitive to new

li"Èl""ir,Ïãipãã'tã "éàtiíe 
that ends änd means or processes and results cannot be sepa-ratedt .HSy

ff"* fËir-h;ïp.d a"-¿tr"iiv ittãir beliefs about war änd pe_ace, religion, economic.¡elatio_nships, esthetic
;i;;ã;;ãË, ìãäãf i""quálitíes, minority groups, Bill of Rights,'science ánd scientific methods, labor and
industry, conse¡vation of resources, etc.?

PÀRT II. WHAT WAS THE FUNCTION OF THE SUBJECT MATTER?

Sec.!.\Tet-e tl¿e Mateti,als of Instrttction Themseloes the Intportønt lhing? lVhat'çvas.the.place of the text-"'"' t' 
ú;i ; .o"tau of study, page by page assignments, facts, rules, formulas, memorizing, "correct" answers'
autho¡ities, etc.?

Sec.5. IZøs tlrc Su,bject Mattet (Jsetl to Prontote Greater Personal Effectiueness? -Slill ir.r using ^materiaìs,
tools, machines; wise use ãf goods and services; oecupational eipe_rience.Snd infor.nration-; familiarity
;ith'u;;-or¡iã-irtó¡jé-i a.tà "procedures; readiág, writing, or number skills; effective oral expression;
expanded interests; etc.

Sec.6.Wete Py,ltit Beliels, Cotruictiotzs, Contnte'tzts, _Que.stiotts, and, Actiaities T¡'eøted as Subject M.atter?"--'-'Íi/¿;'; i¡òv relute,í io ìtft"tj valuis or generâüåations,_úsed to. suggest. otirer illustrations? Did the
tejàher trieat them rvith dignity and utilize thenr in the teaching-learning process?
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ANECDOTAL EVIDEN{CE FOR PART II

OnssnvA,noÀr 1

1. What were the major purposes of the instruction as Uou co:uTð, bfer them from your observation? Justify
yonr statements by records of what you heat'd, or sø,xo.

2. \\hat ale some criticisms you would make of the purposes doÌr.irra'rn6, 'r'-.: al*ssroorn au", tes?

EcnE-o:-
UI
rn
(./ì

Ogsonv,rtroN 2

1. What were the major purposes of the instruction as UoxL could, infer them from your observation? Justify
your statements by records of what yov heaïd or sa'¿l,

2. lVhat âre some criticisms you would make of the purposes dominating the classroom activities?

Oesrnv¿rrox 3

1. What were the major purposes of the instruction as 1!ou eould infer them from your observation? Justify
y.our statements by records of what you heard or sd,w.

2. What are some criticisms you would make of the purposes dominating the classroom activities?
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PART III. WHAT ,\AETHODS OF INSTRUCTION WERE EMPLOYED?

see'r'IçIethods luhich ordinatily (not alwags)^.îocus Attentinn on th.e..Teacher in the Teo,ching-Learningprocess: (1) Teache¡ denionsrratio"r;" (2r. L;;i";;;ï (äî b"iiri t¿r .qiii'riá_tËltð'äï äxamrnatro's; (5)Reading bv teacher; (6) overview or'pieíiew o-t.a únìii-lti. Êt;;í't4ii"di¡ï iã"äeî; (E) preparingfor tests and examindtíons; (9) Assi¡inment ol¡ã-ériäitì''trol aiiie;;;.,t"1 ;ñ;;;worir; (write in
othei's) (11)......

in others) (11)

time; ('Write in others) (4)...

( 12 ) . ..... ... ...

sec.Z uethod's 
ö!¡úogí!ffi#í.&:":::"t:l {iffi &!iKyi:1,ffÅ!".rîf ."*:iìrîri*:ft: '*y,g%f,,H:g!and remediat reaching; -(4) oral ¡eàãínã bï-ñã;îi;;ili'ñå.tt"tñ;;ñ;;j*d;-ïãi rìí""iiä,,^; îöï'n;*;" ;1,i,".*bä,-äTitfjî,X,(îìrî"ð1".îJ,#_à,t#ä',.ift];l¡;

..; (12)..

sec' 3' Methodß wlLì'ch ord'inaritg (not always) Focus -Attentío¡¿ on Gro.up Actôaities i,n the Tea,ching-Learningprocess: (1) commftteesär'work: aái'Di.d;þüliï'"öåä,qråi!{;:!"i?i-c;;";, contests, srunrs;(6) Panel discussions; (o) ptannligérriò"C?i-ð*ín"n*r*ä"tr; -ist-biìllioi-äîîru., 
rnro sroups;

sec'A'Metl¿ods which oxlinørilg (not ølwags) Bring tha Teacher ønd, the student into ct Tutorial Relatiotz-ship with Empltøsís ott Piia'øcs: (ii frãacrrer-;"ì;; f";; ;"pií"to p-upit a.round the room; (z) Individ_ual students going to teacher'Ïor'}r'elpl isi-lE;tñc õïni"i'*ãnt" for private interviews at so'e other

(5)...... ; ( 6 ) ..... ..... . .
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ANECDOTAL EVIDENCE FOR PART III

Osspnv.lrroN 1

1. List the methods used in today's activities and briefly indicate how they were decided upon and followed
through.

2, What' methods would you have recommended for today's work and how would you have selected them? Why?

O¡sæv¿uox 2

L. List the methods used in today's activities and briefly indicate how they were decided upon and followed
through.

2. What methods would you have recommended for today's work and how would you have selected them? Why?

Ossnßver¡oN 3

1. List the methods used in today's activities and briefy indicate how they were decided upon and followed
through.

2. IVhat methods would you have recommended for today's work and how would you have selected them? Why?

*m
J

o'(]
(n
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PART IV. WI.{AT ABOUT THE EFFECTIVENESS OF T¡-IE
MATERIAI.S AND METHODS EMPLOYED?

Sec. 1.'What is the probable effectiveness of the materials and methods in promoting the ability of students to
think and plan for themselves?

Sec. 2. In terms of other available materials and methods, what do you think of the appropriateness of those
used todaY?

Sec. 3. I{ow efectively did the materials and methods secure the interest, attention, and participation of
students ?

Sec. 4. Were the materials and methods reasonably well suited to the maturation of the students?

Sec. 5.'Were the materials and methods modified to meet the needs of various individuals or subgroups
rvithin the class?

Sec. 6. Did both teacher and students share in selecting the materials and methods and modifying them as
they were used?

Sec' ?.'What about the poise, confidence, and skitl displayed by the teacher in utilizing the materials and
methods?

Sec' 8. Did the materials and methods involve students in such activities as will probably help solve per-
sonality difficulties of many individuals within the gzoup?

Sec. 9. Would the materials and methods used seem likely to increase the sensitivity of students to new
problems, sensitize them to conflicts in values (theii own, other students', sociai groups') ?

Sec. 10. Did the materials and methods appea_l to evolce a v_ariety_ of student behaviors (feelings, reflection,
activities, co-operation, purposing, rèading, writing, discuslion, etc.) ?

Sec. 11.'Was there oPportunity for students to summarize their experiences and thus become arvare of the
materials and methods employed?

Sec. 12. How suitable were the materials and methods in terms of available time and space and other resources?

Sec. 13. Did the materials.and melhods allow opportunities for the teacher to become an intelligent observer of
the behavior of students?
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AhIECÞOTAL EVIDENCE FOR P,ART IV

Onsonv¿t¡ox 1

1. Comment on the signiflcantly strong or significantly weak points in the effectiveness of the materials and
methods. Substantiate your judgments by recording behavior and conversation of students and teacher.

Ossunvar¡oN 2

1. Commenü on the significantly strong or significantly weak points in the effectiveness of the materials and
methods. Substantiate your judgments by recording behavior and conversation of students and teacher.

Ossgnv.a,rrox 3

1. Comment on the significantly strong or significantly weak points in the effectiveness of the materials and
methods, Substantiate your judgments by recording behavior and conversation of students and teacher.

rn.T¡
-?¡
rflô
J
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PART V. HOW DID THE TEACHER HELP STUDENTS WITI.I
THEIR OWN PERSONAL PROBLEMS?

.:.:s

Sec. 1. Problems Relating to Hea'Itlt' and Ph,tlsical Deuel.opmenú: physical_ handicap; poor posture; over- orunder-size; skin disorder-s; slee_pinessi ¡¡¿e"llourisir¡ae_t; _-"èiar49q srowiñ;'"õt-aï; i;õ;Ë;'y*;";;;
hearing; -unsuitable elothing; tach oi cleanliness; ireáaácnes j-ati"i"t"rï-ìä l-rrlricar a"u"ítiãå;*¡aãteeth; sickness; glandular diéorders; bad eating hâbits; etc.

See. 2. Problems Relatittg to PersonøI Tempero,ment.' nervousness; irritability; temper; moodiness; impul-siveness; dogmatisms; fears.; for_getfirlness; day-dieamins; _d"y¡n*t complaining; .""i;:i;";ì'dåìi#;lack of confidence; lack of aiins; Iãck of seniJoi tr*ãilËtti-õt iiíuåìüà-ti""-ã"î ã"åätt"rry; etc.

Sec, 3. Problems Relating to Socia| Disposi,tions: unfrienrì:ìiness; jealousy; overaggressiveness; boastful_ness ; vulga-ritv ; tacttessness ;. pug:ñacity ; glg.umeliãii"enéiË ; 
-.c¡eriìåÅ; lvi;;ï^rh;;i;ä:;fr; "i;;Ë;î

manners; shvness; oversensitivtnéss to-lr¡ti,õi¡p; irresponiiNtilil-pãóiíiaåiieT; i;.k';fÌ;t 'i"äîå.rj
inabilitv in dan_cins, sames' or other social skills jiã¿k-ðfili;;estiti 

"u*eãï;pil;tt¿.""; ove"i¡tãrã"iin same or opposite sèx; sex irregularities; ¡a¿ ieputau*;-õ;¡;;ì;r'ãn-,,iífirl;;;;d-ìÇ;;;;;;i;:

Sec. 4. Problems Relating--to-Home ønd Famílg: foreig.n_famity; milority race; poor family; broken home:onlv child; more able brother or sister: iîrespons"ibte pã"étitil tãtriÍy ãñãó"ã;;"i-'äiú":¿"îäi;;tfiil:delinquency; parents drinking; rebe-llion qg"i"Át pãie"tl;-iéar or iomeone ii familvJ member of fam-ilv in penal oi' psvchoparhic inStitution; sch"ism ir'¡;;;"r:.¿ñ;t-;'.i;lñ;;i;i;:*""'''

Sec' 6. Problems R"I"tilr_!_,!o__!-gca.t.ions,,Work, and, M-*gA.i ¡aive voeational aims; lack of vocational ainrs;lack of self-analysis -with respeét to vócationat àriitié"_i ão"i;;i";'; .åiääiiáã"ärïourses ro prepaïefor vocatior-; lack.of rvork expèrience; too many or too f'ew home dutiei; 
"ã.li-rã" 

pärt-time iob: toomuch outside work; derqi¡s -to-quit school to wõrk; littlã-.""te oÍ ;i;;'"f ñ;"y; ffi;å;i;i"*b#;for school lunchcs, books, clothès; etc.

Sec. 6' Problems Êelatì'n¡|--to School Actiaities a¡td Situøtio¡¿s.'weakness in written or oral exnression: restive-ness in class; failure to concentrate; dilatoriness; feár-'oi ii"ãli"ã,-"î"iti ãË"ì'i,iü;;'ì'"';:;';;rrorary; overconcern ïor examlnations; slow reading; failure in subjects; emotioi-ralized reaction togra.des; dis.satisfa_ction-_yllglde pladement; poòr fria.c".iJ "t"dviïtñ'çi,'ùã*ä^îo"i.; dtmóìry hund^erstanding textbooks;-antã_gonis-m to teacliei; co^nniciinâ-¡.håd"Ë; ili,ìttty"ñ'";e ;f ni*ïä"],;confusion in a new schoól envii'onment; etc.

Sec. 7. Problems R'elating to Leisure-Time Actiuities: i_nability i!-spo-rts; indiff-erenc-e to natural phenomena;naiveté in music; failure to develop use oJ hands in händicrãÌt; ir"t õlãããa ñó¡Éî"ï; pìðn ónriãä ãimovies; immature_us-e.9_f ra$io; poõr reading habits; ltàvi"-e'lí;r".;r;-";d ;liåïi'ä;";-;it"ci;;õ ;;gang; lack of companions of own-age; no tiñe for piay; iacË oi lig-m-;.;teìiïãiåi.i".; .æ.

Sec' 8. Problems R"ht?g_!9-,Vy.derstandíng of ttt'e Commttnitg,-the Czúture, tl¿e (Jni.øerse.. ignorance of com-munitv facilitie-s;.plejudice against-community s"oupsi'lá"k "f ;õr¿ ;ïii.;;;i;"l .iEiinõänõ" ;¡ õ;il-mt¡nitv; naive beliefs in virtùe of war; race-hätreåf ig";;a"c; of õ;;i.ï;;¿Jriúpt;ritv-rúã*origins of humanity. {yrl!:l of retigion, the.after lirrí., tîe-wlt ;f cóã-;'áì;;eãiã'iå"-iã;ri i;í1"""-õsense propriet-of!.ll i" public property j distorted n\iiosophy towara ft.p.À:ã;ã -õiirõr 
s'oãirr ãeen:cies; overpatriotism; crusading imputsil confusionãiãã*'oci'at-ic ¡eht'fiiin li.ËüJ"; !tc.
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AÞ{ECDOTAL EVIDENCE FOR PART V

OBSERYÄrroN 1

1. What personal problems were touched upon? How were they handted? What did both'teacher and studeuts
sag¡ and d.o?

2. What criticisms, suggestions, or comments do you have? Defend your comments.

OnsnRv¡,rroH 2

Ifow were they handled? What did both teacher and students1, What personal problems were touched upon?
say and. d.o?

2. WTtat criticisms, suggestions, o¡ comments do you have? Defend your comments.

N<o'
E¡' '1t

Eç
cn"

1. What personal problems were touched upon?
say and, d,o?

Ossgnv¿rroN 3

How were they handled? What did. both teacher and students

2. 'Wirat cliticisms, suggestions, or comments do you have? Defend your comments.

(17I



PART VI. WI-IAT WAS DONE TO PROMOTE BETTER SCHOOL-COMMUNITY RETATIONS?

Sec. 1. Is Tl¿et'e Eaid.etwe That Stud,ies Were l,Iade ol Cornnulttity Conditions, including fleld trips to courts,
factories, housing projects, industries, museunìs, alt gallelies, farms, etc.; loca_ting occupationai infor-
mation and factson local labor market; considering many local community problems in class work and
discussion; making community surveysi learning a6out locai governtnent, public ofñcials; learning about
customs, traditions, and intcresting community lore; etc.?

Sec. 2. Is There Euidence TJtat Commztnitg Resourcøs lVe¡e Ut'iLhed to Promote Learnùtg, including using
visiting speakers to address the class; using mâny illustrations from the local situation to illustrate
the principles being studied; studying local iñdustrial processes a.nd product-s; using local newspapers
ånd other publications; securing exhlbits and dispiays frcrn locai soulces; basing curriculum mainly
on direct study of local community; etc.?

Sec. 3. Is There Eaid,ence That Steps Were Talcen to P¡'onzote a Bettet' Ut¿det'standittg of the Sch'ool, inciud-
ing encouraging parents to visit the school; sponsoring school (or roorn) exhibits, open houses, fairs,
etð.; arranging:for favorable school publicity; rvriting lette:.'s and reports to parents; organizing par-
ent groups; sending out bulletins of information; etc.?

Sec. 4. Does It Appetn'Tl¿o.t Se¡'uices llere Retzd,et'ed, to the Con¡ntnrtty by th,e SchooL, including the organi-
zation of pupil con'unittees which function as service groups to the community in _cieanttp catnpaigns,
safety drives, etc.; aiding needy pupils rvith school lunches, suppÌies, ¡¡s,Tjcal and dental services_, etc.;
providing coñsumêr informatiorto pupils and parents; pronroting adult education, evening classes,
study gloups, etc.; providing serviceS such as lilirary facilities, recreational equiptnent and fa.cilities,
baby clinicS, nursery schools, etc.; using the school building as a community center; having pupils play
an ãctive part in cómmunity activities and orgarìizations and supporting community projects; etc.?

Sec. 5, Is Th,ere Arty Eaidence Tlutt Steps Haue Been Tal:er¿ to DeueloTt Jo'ítzt Responsibi,IitV on,the Part.of
School and Comnntnity for the Ednccatiue Process, including the organization of school-eonrmunit-y
groups such âs communiiy councils, PTA's, co-opeiatives, etc.; school concern for, the out-of-schoôl life
õf púpits; co-operation wilh other éducative agencies in the community such 4s the YMCA, settlement
houseS, etc.; teãchers' visits at the homes of pupils; evaluations in terms of chalges in the community
and changeÁ in the lives of pupils; development-of pupil vacation projects; drawing parents into active
participation rvith teachers in the educative process; etc.?

Sec, 6. Is Tltere Att,y Eaid,ettce That Set'uices lVere Rend.et'ed to the ScIrooI bA tlw Commtnúty, incl\ding tþe
participation of parents in school luncheon prograìì'rs, donations or loans of materials and_exhibits;.the
3ervices of parenlts in decorating or otherwise maintaining school plânt and equipment; the participa-
tion of parênts in helping with recreationâl programs, evining prõgrams, assemblies, drain_atics, mu-si-
cal actiiities, donatioi of books and magaziñes, the täaching ãf arÈs, crafts, or skills which othe¡wise
could not very well be taught by the regular teaching staff; etc.?

(r.8)



ANECDOTAL EVIDENCE FOR PART VI

OBS.ERVÀTI0N 1

\\¡hat was done to promote bette¡ school-community relations? Record relevant activities and conversations.

2. Could this aspect of the teaching be improved? Horv?

OBsmvarroN 2

1. What was done to promote better school-community relations? Record relevant activities and conversations.

2. Could this aspect of the teaching be improved? Horv?

Onspnv¿r¡o¡r 3

1. What was done to promote better school-community lelations? Record relevant activities and convel'sations.

2, Could this aspect of the teaching be improved? Ho'*'?
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PART VII. HOW WERE DEMOCRATIC ATTITUDES AND RELATIONSHIPS FOSTERED?

Sec. 1, Was there any eaidence of the teachef s l¿onest lilii,ng and since¡'e regartl f or th,e boys and, git'Ls? Did.
she treat the pupils with dignity? Respect? Was she pleasant in meeting them? ln dismissing them?
How did she react to tardiness, to incompleted assignnrents, to noise and confusion, to rvork v,'hich did
not meet /¿ør standards; etc.?

Sec. 2. Was there eaidence to itzdicate a belief on the pat't of the teaclt,er that tlrc classt'oont, was a, plo,ce to
Ieørn and not merel'¡¡ to repot't tahøt had, been learned, elseuhere? This attitude implies patience with
boys and girls who are in the learning process, a tolerance of'what may seem irrelevant to the teacher
but relatively important to the students; etc.

Sec. 3. lVas there atr¡¡ euid,ence tl¿at tl¿e teøcher h.ad. f aíth, in tlt.e ih.inking ptocess us a method f or soluùr,g oztr
more cotnplen social at¿d pet'sonøl problems? Did the teacher rvant to solve problems only in terms of
her own values? One, trvo, or only a ferv values? Or did she regard the negiect of any human and social
values invoived just as seriously as she rvould the neglect of "facts" in solving the problem? Was the
teacher determined to allow the children the privilege of coming to a conciusion through their own
processes of thinking, or did she'ri¡fsf¿1s"-rvant them to do it in "her way"? Did she place high
value on each student's "thinking through" his beiiefs and convictions? How did she handle conflicts
in values?

Sec. 4. Hou; uas LEADERSHIP concei,oed,? Were individuals singled out for leadership experiences? Was
"followership" implied? Was the election of committee chairmen, or of local, state, or national repre-
sentatives conceived as the choosing of. Ieød,ers.? Were the voters then thought of as having surrendered
their leadership? \Yere the rank and file thought of as inadeqnate for leadership? Was leadership
thought of as "the planning which emerged from group thinking"? 'Was every one concerned with,
encouraEed and expected to contribuie to, the solution of a common problem? 'Was every sfudent ex-
pected to maintain his ou'n qualities of leadership, expressing that ieadership wherever he participated?

See. 5. How were AUTHORITIES zttilàøed,? As "experüs" who have the answers to the probleins facing the
class? As possessors of "the truth"? How many autholities were examined with reference to a single
question? Were these statements of the authorities used as starting points for further exploration-as
hypotheses which would get their real test only when they were tried out? What did the teacher do
when authorities differed?

Sec.6. Inu.¡hatways,if ataIL,d,id.tl¿eteachershouanyconccl'nforth,eeconomicsideof democracE,including
decent standards of living, adequate v/ages, reasonable hours of labor, health protection, old-age insur-
ance, labor oÌganizations, participation of employees in determining policies, unemployment relief, com-
pensation for sickness and accidents, provisions for promotion and tenure? Was there a desire to im-
prove society by creating such conditions of living as would free more and more people to realize their
potentialities ?

Sec. 7. In uthat wa,gs, íf at o,ll, did tl¿e teacl¡,er sh,ozu any concel'ì¿ f or the political øspects of democt'acy, includ-
ing the relationships of governnent and business, of governinent to good living, of government to pres-
suÌe groups? How did the teacher help to preserve and extend freedom of speech, of assembly, of re-
ligion; freedom from search and seizure; freedom to change the forms of government in ways thought
wise by the generation now living? W'as there evident desire to improve our society by creating the
freeilom required if all individuals are to reaiize their potentialities?

Sec. 8. Wøs "group work" a mere bou to føshion, a form., a fot'nutla, a tradítion, a requíre,ment, "Ltztsy 'tuo't'k,"
or u)o,s tl¿et'e eu'idence of a freslù, aigorous, and. ùúelligent gt'ott1t action on yroblem.s important to th,e
group? 'Was the co-operation of a kind you could call "reflective," or was it the pulling together of
many individuals who kno'çv better than to raise problems ol questions which in this ciass might "rocli
the boat"?

(20)
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1:iiiìAI.{ECDOTAL EVIDENCE FOR PART VII

Ossr,Rvttrox 1

1, What was done to foster democratic attitudes and relationships? Record relevant activities and conversations'

2. Coutd this aspect of the teaching be improved? How?

OssEt.v.lr¡oH 2

1. What .was done to foster democratic attituiles and relationships? Record relevant activities and conversations.

2. Could this aspecü of Ùhe teaching be improved? Ho*-?

OssptsvnrroN 3

1. What was done to foster democratic attitudes and relationships? Recold relevant activities and conversations.

2. Could this aspect of the teaching be improved? How?
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PART VIII. HOW WERE GOOD HUMAN RELATIONSH¡PS FURTHERED?

Sec. 1. How dì.d the teacher help others to see ushøt tltey utere aftet' and, u.thøt theg uere doing ? Essentially the
techniques r#e use for promoting self-direction are "revealing" in nature. 'We help the other fêllow
reaeal to himself what he is worried about, what he wants to accept, what his attitudes are, etc. 'Wereaeal to himself what he is worried about, what he wants to accept, what his atti
try to help him see more clearly what his þroblem is, the thinking that he has done, the values toward
which he is striving, and the attitudes, opinions, biases, or prejudices that may be the bases of his

i..ì

ìi
a.

N

There are some unique requirements for competency in every field of teaching. These relate to specialized
knowledge and specialized skills. Nevertheless it must be said that these specialties are requirements only be-
cause thèy can cõntribute to the education of young people. A primary requirement of all teachers is associ-
ated with the improvement of good human relâtionships. When rve state that a teacher should have control of
the knowledge and the skills in the fleld in which she teaches, when rve ask for the ability to use this knowl-
edge and skill, we are asking for such use, such control, such skill as will promote the quality of iiving every-
where. The other seven sections of this record all bear upon this point in an indirect fashion. Here the
opportuniûy is presented to synthesize the work of the teacher as it bears upon furthering good human rela-
tions; upon meeting human needs.

opinions, biases, or prejudices that may
actions.

Sec, 2. How d,id, the teaclter ea¡'n th.e respect ønd, the conf,clence of others? Respect and confidence are often
gained when others are assured of our competency, training, and experience; when they see that our
opinions are inf ormed, opinions, i.e., that they are based upon reliable inf ormation; when they see that
our judgments are not unduiy influenced by our own desires or prejudices; when they see that we are
genuinely sincere and interested in the process or idea which is under consideration; when r,ve do not
betray confidence of others.

Sec. 3. Hotu did, th,e teacher secur'e co-operati.on? Co-operation inrplies rvorking together on a problem or proj-
ect. It is zoú obedience. In a genuinely co-operative enterplise people work utith you, not for you. To
work together effectively, all workers need a clear sense of the problem or activity. They need also a
feeling of having something to give. Yoø must do your share of the ."vork. The suggestions made by
those whose help is solicited must be given serious, thoughtful, appreciative consideration. Àid should
be fully acknorvledgecl

Sec. 4. How d,id, the teacher crea,te good, tuill as o, resoxtrce aah¿able ùt itself ? 'We can do many things to create
good wiil and we need not do this for ulterior purposes. We can do it because we prize good human
relations and because we are creating conditions which favor possibilities of future co-operative efforts.
By being interested in people and their experiences, by sharing our own experiences with them, through
rewards of many kinds, through enrichment of the environment in which we work, we can help to create
good will.

Sec. 5. How díd, the teachet'control conflict sitz¿ations? Sometimes we attempt to "stall off" the conflict; or we
try to divert consideration to another and less fi,erg issue; or we try to "save face" all around by point-
ing to the substantial grounds on which each position rests; or we apologize for the enthusiasm and
force rvith which rve presented our olvn vierv and challenged others; or we show that any small agree-
ment which does exist is the important thing. Sonetimes we conclude that the best way to handle the
situation is to fight it out or to ignore it.

Sec. 6. Hout d,id, the teø,cher persuød,e, constrain, or contpel otltet's to d,o what sl¿e wante(l thetn to do? Sorne-
times there are things rve want the othe¡ fellorv to do. Sor¡etimes rve want to stop him from doing
things. Under this genel'al attempt to pre-deternrine the thinking or actiôn of another person, we use
authoritative techniques, conditioning techinques, plessure techniques, and "shutting-off" techniques.
Other people use these techniques on us. We do these things consciously at times and very often uncon-
sciousiy. These techniques of pre-determination are not always bad; sometimes, in fact, they are the
only appropriate ones if life itself is to be protected,

See. 7. Hou,t tl.id tl¿e teach,er deoclop coiì1,i7t.o11. concerns tlu'ough tlte lree entet'taitúng of ideas? We do this
thlough eliciti,ttg beiiefs, values, and attitudes; we help to tu'ansf ot'm the original statements so that
evidence can be applied to them;'çve make clear the significance of likenesses and differences; we for-
nrulate statements that represent greater unity than'was present initially; we apply this new formu-
lation to the problem rvhich initiated the inquily and perhaps to allied problems; and sometimes we
intellectualize tire'rvhole process.

(22\



ANECDOTAL EVIDENCE FOR PART VIII

OssgnverroN 1

1.. Human relations are furthered when human needs are met. In what ways did the teacher meet the need for
affection and belongingness? For achievement and recognition? For an adequate standard of iiving? For
freedom from guiif and freedom from fear? For a society which aims for the growth of ail people every-
where?

illrl
.j.
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2. Could this aspect of the teaching be improved? IIow?

OssrnvarroN 2

1. Human relations are fulthered when human needs are met. In what ways did the teacher meet the need for
affection and belongingness? For achievement and recogpition? For an adequate standard of living? For
freedom from guilt and freedom from fear? For a society which aims for the growth of all people every-
rvhere?

2. Could this aspect of the teaching be improved? How?

2. Could this aspect of the teaching be improved? IIow?

O¡spnvarro¡r 3

1. Human relations are furthered when human needs are met. In what ways did the teacher meet the need for
affection and belongingness? For achievement and recognition? For an adequate standard of living? For
fr_eedom from guilt and freedom from fear? For a society which aims for the growth of all people every-
where?
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Method I
SUMMARIZING YOUR EVIDENCE IN TERMS OF THE OBSERVATIONAL GUIDES

While there are an infinite numbe_r of- ways by which you mây summarize your evidence, lve feel that two
methods- d-eserve. speeial_prominence. In the flrst you may exami-ne your anecäotes and sritt*aiir" fir"* in
terms of the-major headings appearing on the pages opposìte y_our written records. The second metloa, wt¡ãfi
?ppears. in the next se-ction of .this ,þookl.et, requìr_es yõu to ró1ate your rvritten anecdotes to some of thé m;jó;
factors in competency for teaching. To follow out, the irst method iead the directions below:

1, What Were th'e Materíals of.In^structíon_? On-the basis -of all of your observations of this teacher, what sub-ject matter does she emphasize? 'What does -she negle-ct? Yo.u m-äy þe helped in writing r ¡iief Jú**ã}l ¡vrelating as best you can your written anecdotes tõ the section headings which appear-ott pagè ã. - --" -"

2. lVhat Was tl¿e Function of tlæ. Subject lVlattet'? No one can exactly determine pul.pose through observa-tion, but wfrat was the teacher tryin! to accom-plish so far as you coüld see? Aftel *lltitrg ;h;i ;e;;;ã to
¡ro.u to. be h-e-r major -purpgses, be -sure to checÏr your judgment against her own 

"o**e.rtJ 
i" th¿ 1;jñ;--;;intelview. You may be helped in interpreting your anecdãtes by ã re-reading of all the sectìoni ã" pããä io-.

3. Wllat Metho.d's of Instruction-Were Emphasizeil? 'What methods were used over and over again? What
methods which. to you_ seemed appropriãte were not empioyed? A study of the section headingi on pae" ümay aid in writing a brief summãry.

4.

5.

().

7.

Wha't About the Efectiaeness of the Materials øtd, fiLetlrod.s Employed? Is there a general trend in the
anecdotes you Ìlave written in this section? Or was the teacher erràtið-good and bad w-ithin a slnáiã póìlóà,varyilg much from.day t_o_day, etc.? W-hatwere st-reng:ths and weakneõses as revealed in youl itIREËperiods of observation? Here again reference to the printed sections on pag'e 14 may be helþfui tõïou. -

Ilott; Did' the Teacher Help .S-tuilents with Tl¿eir Own Personal P,t'oblems? Did the teacher neglect oppor-tunities to^hel!, .stgd^en!s.-with their-personal problems? Did she tend to pay attention to probìems ói-o"ekind or a few kinds? Did she handle certain þroblem-s relatively *'e11 anditirers poorly? nãiate vour ãnéã-
dotes on page 17 to the section headings in Pait V and bliefly sùmmarize your firidingõ,

Wl¿at Wøs Don'e to Pt'omote Better Sch.ool-Commwuity Relo,tions? Do your written anecdotes indicate that
the teacher is conscious of the imp-ortance of relating school and corñmunity? What did .he ¿;ph;rir;i'What gpno^rlunitie_s ¿¡4 *". o.vertoõk?- Do yor¡r recolds leveal any sensitivit/on the part or it" õotä*"nliyto needs of the school? Relate your data Ùo the sections on page 18 and briefly sum^marize vo"" nnaingsl

Hou; 'Were Dent'oc¡'ati,c Attitudes and Rela,tionships Fostered? In re-reading all of your anecdotes cover-
ing_three^pgiods-of observation, what_can you slay_about this teacher's relat-ionship tä ttre ¿emãô"átiõ wãyof living? .Did- the teacher practice democracy? 

-Did the students live democratiöally in-sõhool? Did thä
teacher make the students conscious of democrãtic and authoritarian tendencies in theii aãily tiving't Stuay
the section headings again on page 20 before summarizing your anecdotes.

8. What EuidenceWas Thet'e of Furtherínø- Çood,Human Eelationslti,ps.? Do your anecdotes reveal significant
strengths and lveal<nesses so far as training-in the sp_ecial area iì conceräed? Is there.o*" 

"áultio".ttip?m9ng the strengths,-among tÏe weakness-es, Þ-etween lhe strengths and weaknesr"rt ii tñè t"aõttei àoãpe--tent in her specialized area? Incompetent? Why?

i
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Method, II
SUMMARIZING YOUR EVIDENCE IN TERMS OF SOA4E

FOR TEACHING*
MAJOR FACTORS IN COMPETENCY

INTRODUCTORY REMARKS

"The following statement of some major factols
in competency for teaching: was prepared for the con-
sideration of the facuity and students of the College
of Education of the Ohio State University. There is
no implication that the list of factors here given is
final or complete. The present statement is intended
merely to indicate what we no.rv recognize as some of
the more essential characteristics of the teacher
whose purpose is to function within the democratic
purpose. These are proposed as hypotheses for the
achievement of this purpose, As hypotheses they
are, of course, subject to testing and hence to change.

"Each of these factors must be thought of not
merely as arising out of a fundamental purpose
which underlies the whole school and teacher-educa-
tion program, but as intimately related to each other.
The whole is not equal merely to the sum of its parts.
In other words, these a¡e not separate competencies
but factors or elements in comTt.etencø for teaching.
These factors in competency do not exist as static
entities. Rather, they mark off characteristics of a
process, and hence, are themselves in constant pro-
cess of development. For this reason, there is no
expectation that within a period of four years these
aspects of competency will be developed in a com-
pleted sense. Nevertheless, the teacher-education in-
stitution can and should (1) aid students in gaining
control of these competencies, and, (2) guarantee to
the schools that its graduates are not too deficient
rvith respect to any of them.

"Cornpetenc¡', in the terms in which we conceive
it, ís a never ending development. Hence, gains ,on

the job'should be as normal as those 'in the schools.'
This suggests the obliteration of many present em-

a Sonte Møjor Factors in Compctency for Teachíng. College of
Education, Ohio State Unive¡sity; May, 1941. (Mimeographed.)

phases bets'een pre-sen'ice and in-service training.
The teacher-education institution should not only
plovide the opportunit¡' 1o" these aspects of compe-
tency to be gained through study, but it should also
exemplify them in its procedures. The work of mem-
bers of the faculty should be charactelized by them
and the students should be encouraged to develop
them through practice.

"It is not possible or desirable for all teachers to
be alike. While all'teachers need all these kinds of
conrpetency, diferent ones will develop them in vary-
ing rvays and to varying degrees, in accordance with
their individualities and the areas of service for
which they are making preparation. No two will
show the same pattern.

"Similarly, we must Ìecognize that the programs
of different institutions will vary in accordance with
the circumstances within which each operates, Each
institution, in ways appropriate for it, should work
at the task which is common to all. The factors in
competency as here stated provide ample opportun-
ity for different individuals and groups to work for
their achievement in a variety of ways appropriate
to their respective abilities and functions."'¡

'We beiieve that the observations recorded in the
booklet take on greater significance when they are
related to some formulation of what constitutes good
teaching, Given this relationship, it becomes possible
for the observer ønd the teacher observed, úo øcú
upon th,e anecd,otøl eoíd,ence in a manner to clarify
and illuminate t'good teaching,t' or to improve the
teaching, or both. Under each factor in competency
there is a question to be answered and space for
your comments. Obviously, these judgments of yours
are tentative. The evidence should be sufficient to
risk the judgment even though not sufficient to
"plove" or completely substantiate it.
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I. Expressing in Äction o Cleorly Formulofed Sociol ond Educqfionol Philosophy

L.'l- Possessìnn of øn edzæabi.orzøI philosophA whiah functíons in teach,ing. It is essential that a teacher should have a
vision of a total prog'ram of education and the vital service it should render to the modern world, This implies,
anrong other things, an understanding of the relation of the school to the culture of which it is an element, of the
historical development of education as an aspeet of cultural development, and of the conflicting ideologies of the
present. In a democracy (as contrasted with a totalitarian state) it is not required that every teacher be of the
dominant ideoiogy. But a devotion to freedom of thought and an attitude of open-minded honest inquiry regard-
ing such questions are essential to those who are concerned with education,

1.11 What can you say about this teacher's educationaì philosophy?

7.2 Represettting the ideals of the profession, The teacher should exemplify in her practices a devotion to the ethics
of the profession. This implies an adherence to approved practiees in her relationships with other members of
the profession and with members of the community generally. An additional implication is that the teacher not
only will be aware of what constitutes competency in the profession buü will see to it that all of her relationships
with students are guided by those standards of good teaching. Furthermore, the successful teacher will be
sensitive to the need fo¡ a continuing study of good teaching practice and for continuing efforts to improve
that practice.

1.21 From all your observations, what can be said about this teacher's attitude toward the profession?

t.3 Contril¡túi,ng to school atzd com¡nunity Lif e. Teaching offers notable opportunities for usefuÌness and devotion to
human welfare. OnIy the person who finds deep satisfaction in such usefulness and devotion, particularly with
children and young people, should enter teaching. She must believe in the public schoois as a basic means of pro-
moting and maintaining a democratic way of life. The teacher shouìd participate v'ith administrators, teachers,
students, parents, and the community in efforts to improve the quality of social services. This implies not only
willingness and desire to work with people from all social. economic, and racial backgrounds, but also such teach-
ing practices as will promote effective, co-operative plannirrg to rneet the needs of the entire conrnunity.

1.31 IVhat does your evidence shou' with respect to contributions to school and community life?

L4Hel,ping stud,ents to clarify ti¿ei.r ualues. Valuing has many points in common with planning. Values are revealed
whenever a choice between alternatives is made. Values are also reveaied, however, when choices are made with-
out planning. An important characteristic of a good teacirel is that she is not only a,ware of her own values, but
able to see the values that are important to her students and to suggest ways of making these values clear to
the student. It is possible, in terms of the philosophy here expressed, to say that education is the process bv
which students should be helped to clarify their values.

1.41 Did this teacher carry on this process? TVhat does your evidence reveal?

7.5 Accepting t'es'pottsibilities to tlw scl¿ool as a wl¿ole, Too frequently teaching is regarded as a simple classroom,
pupil-teacher reiationship. This ploposition is intended to emphasize thaL the good teacher should have a wider,
dependable loyalty to the school as a whole, and should perform a series of functions that have meaning only as
they comprehend a wide¡ view of the teacher's obligations. The good teacher is ready and willing to participate
in the development of the curriculum and in the formation, development, and selection of school policies; and to
perform a fair share of the routine or administrative tasl<s involved in such activities as schedule making, record
keeping, and committee service.

The teacher should ¡ealize and act in accordance with tire principle that the pupil experiences provided in her own
classroom are to be planned to supplement and integrate rvith other experieìces which her pupils are having in
connection with ail fhe various schõol activities. To this end the teactreì' needs to be familiai with the objectlves
and program of the school as a whole and with the pupil experiences rvhich are being provided in every other
area, and to modify her own program accordingly.

1.ã1 \Mas there evidence of this integration rvith the whole school program?
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2. Effectively Promoling the Growth qnd Development of Boys ond Girls

2.7 Tl¿e cotzsciotts application of principles of cltild deaelopnent. It is essential that the teachel have a scientific broad
knorvledge of th-e processes of development-and learning in childhood and adolescence in much the same rvay thatit is necessary for a doctor to have a broad background in physiology.

2.11 Does your evidence point to strengths or weaknesses in this factor?

2.2 Dealì,ng efrectiael'g witlt, ind,iu.idual 4i,ffet'ances dlito'ttg stud.etzts. The modern school recognizes each pupil as a¡
individual and tries to deal with each according to his needs. A teacher should thus know about botË risual and
exceptional types of cases in their various ramifications and about rvays of dealing with them.

2.21 IVas the teacher sensitive to individual differences and did she make adequate provision for them?

2,3Conscì,ouslE a4ph¡ìng the principles of functional gu.ì.d.ønce proced,ut'es in teaclúng. Each teacher should recognize
guidance-serwice-!^as an integral part_ of tþe total educatjonal program, not somtthing distinct and apart. - She
needs to be famiiiar with the breadth and scope of guidance, ãnd with the special skilts and techniquei involved.
She should l¡rrow how to assume her own guidánc-e responsibilities to her pupils and,how to make uie of special-
ized services according to the needs of individuals.

2.31 Horv successfully did this teacher carry on guidance?

2.ó.Particípatùtg constructi'aely in th,e eætra-cznl'icular progl'azt of the scltool The total develonment of the nunil
involves his social and recleational as q'ell as his acadèrnic activities. The teacher must be iñforzned about'su'ch
activities, and their important place and functions in the schools.

A teacher should be competent to.furthe¡_and_constructively supervise extla-class activities. She should partici-
pate.in vario_us personally satisfyi-ng social. and recreational extra-class activities, which should give exp-erience
bearing on the supervision of such activities in schools and communities.

2.4lIn the classroom aetivities and discussions, rvhat evidence rvas there of the teacher's interest or participation
in- the extra-curricular program?
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3. Expressing in Action qnd Developing in Pupils Effective Personal ond €ommunify Relotionships

3.L Applyittg the pri.ncþIes of hea.lthl¡ sociøL aèIjtættnent àn personal liai,ng and, í.n deali,ng with others. Teaching is
eminentiy a social profession, involving not only contacts with pupils and othe¡ teachers, but also with parents
and community. The teacher-in-training should demonstrate ability to get along with persons of both sexes, in-
cluding contemporaries, as well as older and younger people. She should be at ease and poised in social situa-
tions, and give evidence of ability to lead and to co-operate. She should enjoy social contacts and exhibit balance
;¡ her social plogran.

3.11 From your observations of this teacher, rvhat can you say about her social adjustment?

3.2Applai.ng tlrc pt'inciples of healthful li.aing (mental and, phgsical) to personal liaing and to teøching. Only those
persons who are emotionally "balanced," and reasonably free from disabling physical and sensory handicaps
can ordinarily provide normal adult associations for young people. The teacher needs to keep a nice balànce
between work and recreation; between physical and mental activity; between contacts with youths and adults;
between male and female associates. She needs many interests, and personal contacts with a variety of people,
not all of whom are associated with the schools. In other words, she should have a "zest for living" and be an
individual in her own right.
3.21 What does your evidence reveal about the living habits of this teacher?

3,3 Intemelating school ønd, contmurvítA í.n teachìng. A teacher must have a discriminating knowledge of eommunities
ranging from local to international. She must be able to think critically and constructively about current social,
economic, and political problems, She should know the problems and backgrounds of her local community, She
should participãte in, añd contribute to, its culture and help the school take its place as a force in the community.

3.31 lV'as there evidence of thÌs interrelating school and community?

3,4Usùng the øa,r;,ous med,ia of commuruícation: ot'al ønd,ut¡'i,tten enpression, the fine arts, crafts, and, m;¿æic in teacl¿-
ing. the teacher should assist children, through various art media, in the interpretation of their experiences.
Therefore, she herself must have had one or more successful experiences in fields of expression beyond those
of verbalization. This implies that the teacher will make use of art media in interpreting, illustrating, and vivi-
fying her own experiences, and will guide pupils to utilize ereatively art products and processes to the end of
more adequate self-expression and communication.

3.41 IIow did this teacher reveal this requirement for good teaching?

3.6 Speøking with clea,næss ønd, pleasant efrecti,aeness. Of gleat importance also is ability to write clearly, cor-
rectly, and forcefully. Especiãtly desirable should be proficiency, whatever the grade or subjecü, in teaching

' reading, vocabulary, and other study skills.

3.51From your observations, what can you say about this factor in cornpetency?
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4. Utilizing A,ll ,Avoiloble Resources - in Men, Moteriols, ond Techniques - in lhe Leornlng Process

4.LUtilizing the ytocass of planning in d,ailg liaing ønd, in teaching. "Planrling," "thinking," "inquiry," are essen-
tially synonyrn6us-¿nd essential in a teacher. The person who is planning ls ctarifying goals ãnd getting more
clearly in rrrind his leasons for wanting to attain thèse goals. He-constantly weighs alternatives-values, pur-
pos€s, courses. of actiol. He analyzes the gaps between what he is or does, and rvhat he wants to be or do.- He
sets up tentative-h_ypotheses_which seem to have possibilities and elects thole which seem promising. He selects
I'esour-ees from ¡vithin himself and in his environment, He folmulates step by step a progrram of action. He i' 'ses
possible results, a_nd prep-ares to meet diñìculties which seer¡ likeiy to ri,peä". f i"álty,"h" puts his prograùL i;,ito
action, contiluously nrodifying goals and precedures in terms of pi'oposöd outcomes. õne rt-ho planÊ wãlI knows
rvhai he is doing and why.

4.11 14as the planning process characteristic of the classroom ryork?

4.2Utilózittg pt'of,ciently^a zuide range of mater,íals anl, methods of itzstt'zr,cti,on Modern research, fheory, and prac-
t;.ee have yielded a fund of rich and varied materials and teð.hniques for providing experiences fõi' boys' andgirls. It is essential that a teacher should have a clear comprehènsion of-approprÍate-materials and niethods
fo.r use in_achieving desired outcomes and a sirill in utilizing theêe. The use of cËriaiir general materials and meth-
ods should be the "siock-in-trade" of a teacher in any area. Such might include skill iä the effective use of visual
and audio aids, of supplementary reading and referénce materials, ol directed study, of special topics and reports
by pupils, of guide sheets, of group discuÈsion, and of comrnunity problems and resoúrces.^

In special areas a-nd at different levels teachers should be familiar with, and give evidence of skill in utilizing, the
materiais and techniquns ìl¡liquely appropriate to the desired outcomes'for a"particular group. These migñi in-
clude proficiency in.the use of deinonitrations,-of laboratory procedures, of fielci trips, of tõots änd instrumeîts, of
dlamatic pres.entations, ef..qour*ce units,- and of various speäiålized deviées and techãiques, f¡ev migit atso lnàti¿èfanriliarity with, and.intslligent and disc'inrinating use^of, flre variet¡' of reso'rces'avaitabtä, bôih 

";¿"""1 
á"ì

humarl, particularly in the locai community.

4.21 \Yhat about this teacher's proficiency in utilizing a rvide range of materials and methocls of instruction?

4.3 Cottti:¡uto'¿rsly- etaluating educational uints, processes, and, results. A modern pt'ogïam of education calls for evai-
uation of objectives, processes, and results. 

-Only 
by means of competent evahiatiõn can it be determined *¡ettàr

or not the objectives of the school are being realizeä. Teachers shduld be alert to use thã common and the newer
e¡'aluaiion devices in their ovrn teachin_g añd have the disposition to co-opeiaiã i" *à luie;i'-¡;h;ol-*id;;;;1";:tions. skill in interpreting and using tñe results is an ob'iiouJ concomitait.
4-31 Does any of your evidence point to strengths or weaknesses i1 this factor in competency?

4.4C-o'ntr.ol-of the.hnotnledge ù_L tha fi.elci uli-thin uh.ich, one teøches und, tl¿e abilitE to use this in terms of i,ncreasì,ngthc.sktdents' int.elligence al:out the uorld, in zulù.ch theE lioe. There should bé undeistàndine òf tie-äo;l.ibuiiãñwhich such knorvledge can make to the education of young people at the level where the stüdent plans to teach.
There should be such.understanding of the.ploposed äreas- 6f i-nstruction as will make hãri éo*pãtã"i ió s"id.the,experience of prlpils. in these afeas,_and alsã to_ participate in, and contlibute ió,ïhi"Èire-;Ë'""ï;ú"*3;iã;
ln- tne comnunlty. In this connection there is need for a teacher to keep constantlv in touch with current lrnowl-
edge, to think critically, and to develop in the pupils, capacity for critiôal thinkinf.
Teaching in-eletnentaly or secondary_schools calls for breadth rather than concentration of scholarship. Thus ateacher needs some acquaintance with ali the areas as well as intensive knowledge oi ottu, t"ã;¡p¿"i;iio" of i¡ðinterrelation of differ-ent fields of knowledge. There should be scholally co*peteT;¿ will'"*p*t-t" iù; *ãt""iãii
and techniques of teachins in the subject-latter fields at the level atwhich-iË;¿"ã¿;¡iúî;d1ãäãtt. -- -

'1.41 On the basis of ..{our observatio,ns, rvh_at can you_say about this teacher's control of the knowleilge rvithin her
field and her ability to use it rvisely with her 

-studenis?

4-5Carr1.¡íng o-ut app.ropriate_a,nd efcctiue methods in the mana,gement, of ytultils in the classt.ootn ancl with,,efitro.-curriculøc, actiaiti.cs. Effi_cient in-anagem_ent includes _approñriate prôvisiãn for tighting, 
"é"iilãUð", 

heâii"g,
I",yt1"9 attendance,.as well as ability- with respect to_thè-us6 of supiplementary read"ing aî¿ reiàiu"ce inateriãti,laboratol'y and project materials, and progress records. It also inclüdes apprõpriate p-unil-teacher relationshins.
effective and co-operative leadership, and þarticipation by pupils in establishinb r"a Ëui"vi;go"tp"ti;i";. -'- --'
4.51 Do your observations point to strengths and rveaknesses here?

4.6 Applgíttg ct'itícal .yefl'ectiae tlúnking (scienti,f.c method,) to th.e solution of problcm.s, enernplifging ,it, anil teachinglor it itt school sittmtior¿s. ff teachers are to guide gìrls an_d boys in the-use of the "mêtho-d oÏ iáteuigence,' só
essentiai in, reaching decjsions concerning eduðationãI, social, anã political problems in a democracv, ii irïu.liu¡lã
that- they themselves understand its power and its limitations and put it into practice in their <iáily living and
teaching.

4.ô1 \Yhat judgment do you have to rnake on this point?
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FOLIOW.UP INTERVIEW DATA

This form can be used effectively only when teacher and observer have opportunity to discuss the record. The
observational record should not be considered "complete" until an interview has been held, If the intervierv reveals
additional significant information about the teaching or abou.t the record form, report such information below.

EXPERIENCES RECOMMENDED FOR THIS TEACHER

In the light of all your observations and your summaries, what experiences would you recornmend to this teacher
as fruitful ways of improving her effectiveness?




