THESIS

DIVORCE FROM THE CHILD'S PERSPECTIVE

by

Nichole N. Yenard

Submitted in Partial fulfillment of the regquirements for the
Degree of XYasters of Education in Counselor Educaticn in the
Division of Educaticonal Psychology in the Graduate Program

of The University of Manitoba.

Thesis Committee:
Dr. Ray Henjum, Thesis Advisor
Dr. Zana Lutfiyya, Committee Member

Dr. Rayleen De Luca, Committee Member



i~l

National Library

of Canada du Canada

Acquisitions and Acquisitions et

Bibliographic Services
395 Wellington Street

Ottawa ON K1A ON4

Canada Canada

The author has granted a non-
exclusive licence allowing the
National Library of Canada to
reproduce, loan, distribute or sell
copies of this thesis in microform,
paper or electronic formats.

The author retains ownership of the
copyright in this thesis. Neither the
thesis nor substantial extracts from it
may be printed or otherwise
reproduced without the author’s
permission.

Bibliothéque nationale

services bibliographiques

395, rue Wellington
Ottawa ON K1A ON4

Your file Votre reférence

Our file Notre refgrence

L’auteur a accordé une licence non
exclusive permettant a la
Bibliothéque nationale du Canada de
reproduire, préter, distribuer ou
vendre des copies de cette thése sous
la forme de microfiche/film, de
reproduction sur papier ou sur format
électronique.

L’ auteur conserve la propriété du
droit d’auteur qui protége cette thése.
Ni la thése ni des extraits substantiels
de celle-ci ne doivent étre imprimés
ou autrement reproduits sans son
autorisation.

0-612-32942-9

Canada




THE UNIVERSITY OF MANITOBA
FACULTY OF GRADUATE STUDIES

Sl de ki

COPYRIGHT PERMISSION PAGE

DIVORCE FROM THE CHILD'S PERSPECTIVE

BY

NICHOLE N. MENARD

A Thesis/Practicum submitted to the Faculty of Graduate Studies of The University
of Manitoba in partial fulfillment of the requirements of the degree

of

MASTER OF EDUCATION

Nichole N. Menard ©1998

Permission has been granted to the Library of The University of Manitoba to lend or sell
copies of this thesis/practicum, to the National Library of Canada to microfilm this thesis
and to lend or sell copies of the film, and to Dissertations Abstracts International to publish
an abstract of this thesis/practicum.

The author reserves other publication rights, and neither this thesis/practicum nor
extensive extracts from it may be printed or otherwise reproduced without the author's
written permission.



TABLE OF CONTENTS

AbSEract ... e e e e e e e e e e e e e e e
Dedication . ... .. i i it et e e e e e e

Acknowledgements ........ .. ... ... ...

CHAPTER 1: INTRODUCTION
INLroduction ... .. i i ittt it e e e e e
Statement of the Problem ............

Significance and Purpose of the Study

CHAPTER 2: REVIEW OF RELATED RESEARCH

Parental Conflict ...................
The Child's Perspective .............

ConNCluSioOn . i it e e e e e e e e e e e e e e

CHAPTER 3: RESEARCH DESIGN AND METHCDS
Research Methods and Design .........
Research Design ............ ... co....
Provisions for Trustworthiness ......

Research Methods ......... .. ... . .....



Recruiting Participants ......... ... . ... 42
Why Recruiting Participants was Difficult ........ L6
Possible Solutions . ... ... .. ... i 48
Ethical Considerations ........ ..t nnn. 30
Participant Profiles ....... ..« . ... 332
Data Collection ... ...t i e et et ee 36
Data ANnalvsis . i i i e e e e e e e e e e 62
O T 1 3 o U L3

ER 4: RESEARCH FINDINGS

Research Findings - ot ot i i i ot e e e e e e e e e e £l
Two Homes., Two Parents ... ... . @ i, 54
Iifa With Each Parenil oo i it et e e e e e e e e e e e e T

Is v Family "Normal”: A Definition of Family .... 75

“emories, The Need To Know Why ... . ... ........... S2
Individual Roles in a Family ..................... ST
Advantages and Disadvantages ....... ... 0 3£
Coping Styles ... i e e 1¢¢C
CHAPTER 5: OUTCOMES AND IMPLICATIONS
Divorce is Divorce ........ e e e e e e e e e e e e 106
Adapting to Life ... ... . ... e 107
Dealing with the Losses ....... ... . ... . ... 108
Societies Perception of Divorce ................. 109

REesiliencCe .o it i it e e e e e e e e e e e e e e e e e 111



Feeling Supported by Both Parents ............... ila

Help is on the Way? ...ttt e et 116
Limitations of the Study ......... ... ... 119
Implications for Counselling and Education ...... 121
Implications for Future Research ................ 123
Conclusion .. ... i e e e 124
RefErenCES . . it i et e e e e e e e e e e e e e e e e 127
Appendisx A L e e e 132
APPENd IR B L. e e 132
Appendix C L. e e 134
APPENndin D e e e e e 135
Appendix E L e e 237




ABSTRACT

This study presents parental divorce from the
perspectives of children who have lived in either joint
custody with equal time-share, or in the custody of their
fathers. The reported experiences are compared to those
in the research conducted with children who were in the
custody of their mothers.

This study follows a gualitative research design.
Interviews were informal using semistructured open-ended
guestions. Data was analyzed following an emergent design
based on the constant comparative method. The findings
and outcomes focus on the common themes identified in ths
data. Four participants were recruited through the use of
purposive sampling. The participants were between the
ages of 13 and 23, their family life experiences were very
different with the one common factor being that their
parents were divorced.

The findings demonstrate that children experiencs
life in a family with divorced parents in the same way.,.
whether they are living with their mother or their father.
As indicated by the participants in this study, living
with divorce is difficult and having support is needed.
However, there is a lack of resources and support for

families living with divorce. Children need to feel

ii




supported and accepted by both their parents, along wittl
feeling accepted by their community and group of peers.

Longitudinal research is needed on how children perceive
life in the custody of fathers and on joint custody with

equal time-share.
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CHAPTER 1
INTRODUCTION

A 5-year-o0ld child named Lee-Ann has just discovered
that her parents are getting divorced. Her father left a
few months ago; nevertheless, it feels like to her as if
he has been gone for years. Even though Lee-Ann visits
her father every second week, she misses him and wonders
if he still lo§es her. When Lee-ann talks about her dad.
her mom gets angrv, so Lee-Ann does not share her feeliings
with her mom or anyone else. for that matter.
id

n Lece-Ann is afraid, and she worries that her

t—‘
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Mm

mom wiil 1 just as her dad did. She savs to herself

3V

n
m

"mom savs that she loves me but she also used to love
dad”. Sometimes Lee~-Ann has nightmares that her wmom dies

and there is no one around to take care of her. Lee-Ann's

once safe world in which she could relv on th
in her life has been turned upside down. Frightened and
alone, Lee-Ann cries herself to sleep at night. UWhen she
finally falls asleep, she is awakened by nightmares.
Lee-Ann's parents are both hurt and confused also,
and they feel that their hopes and dreams have gone up in
a puff of smoke. In their pain and anger, they constancly
bad-mouth each other in front of Lee-Ann which hurts her
feelings. Lee-Ann is beginning to feel pulled in opposite
directions as her parents fight for custody. Lee-Ann

loves and needs both her parents; she pravs every night
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that they will stop fighting and be a family again.
Unfortunately, Lee-Ann's parents cannot see what they are
doing to her. Their own hurt and anger is blinding them
to Lee-Ann's pain and her struggle for understanding.
Relatives, neighbours, friends and even Lee-Ann's
teacher feel the pain within this family. The once
outgoing, sociable Lee-Ann has become withdrawn. Her
aprarent eagerness to learn is overshadowed by Jdavdreams
and the consuming fear that her mom will not be home after
school. The more Lee-Ann internalizes her feelings. the
more confused she feels because she does not know why she
feels so sad and angry. Lece-Ann, like many other c¢children

experiencing the diverce of their parents. 1s not

-
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receiving any sSupport Oor counselling. She 1is

with her distress and confusion all on her own.

Statement of the Problem

For better or for worse, divorce as an option for
marital difficulties is here to stay in our society.
Statistics Canada (1991) estimated that the actual number
of divorces since 1970 has tripled with approximately 35%
of these cases involving children (cited in Kurtz, 1993).
Last year in Canada, an estimated 60,000 children were
involved in custody disputes (Driedger, 1998, p.40).

Children suffer especially because they do ncot have

any control over much of what goes on during a divorce.
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Outsiders decide on when and where visits will occur, and
whom the child will live with. Few listen to the
children's thoughts and feelings. A stronger awareness of
how children feel about parental divorce is needed.
Children need to be given the opportunity to speak and to
be heard on this topic.

Researchers have written volumes on how children

adjust to divorce by examining psychological problems,
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r
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intellectual deficits. and development. The
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esu are
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largely based on the parents® perspectives and o

that measure aptitude, self-esteem, aggression. and

o
M
o

our. but a true picture of the child's experience is

o8
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not presented. Yhat is shown is the number of children

T
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who fit into preset categories, for example out of the I0C
children of divorce, 30 of these children used avoidancs
to cope. 20 used distraction, and 30 used support. The
researchers are looking for children who fit ready made
categories rather than creating categories from how the
children describe their experience.

I believe that a test cannot accurately reveal a
child's feelings and thoughts in association with a real-
l1ife event. To understand an individual's experience from
their perspective, a researcher needs to become a part of
that person's world, which can best be done through
qualitative research. But, qualitative research in the

area of divorce and children is rare. The studies that do
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exist, although very helpful, are not recent.

Wallerstein and Kelly (1980) provide some very useful
information in regard to the way in which children are
affected by divorce according to their age and gender.
Even more helpful are the 10-year follow-up studies
conducted by Wallerstein (1985, 1984}). These studies
explore the long term effects of divorce on children from
the child's perspective. Such studies are invaluable
because they reflect the children's thoughts, feelings.,
wishes, and dreams using the children's words and stories.

~
-

As a counselor, I find these studies very helpful in
my work with both the parents and the children. %“hen
something is written from the child's perspective. parents

USe
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cem to take more of an interest in the results. b
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it is in the child’'s words that an adult can begin to s
that, "Yes, children are affected by divorce and do care
about who they live with and what happens.” I believe
that recent research in the area of divorce from the
child's perspective would benefit anyone who is
experiencing a divorce as well as anyone who is working

with families in the midst of divorce.

Significance and Purpose of The Study

The purpose of this study is to gain an understanding
of how children perceive their lives living with parents

who are divorced. The main focus of this study is to




develop a deeper understanding of the categories and
labels used by children to describe their life experience
when they are either living in joint custody with equal
time-share or in the custody of their fathers. Joint
custody means that each parent has legal say as to what
happens for their child. Equal time-share is when each
parent spends an equal quantity of time with their child.
In this study,.l will document the parcticipants’ though:s,
feelings. and experiences around not onlyv their parents’

divorce but how living in a Jdivorced family has made an

I am particulariyv interested in how divorce makes an
£ children because a majoricy of my
lients are experiencing their parents’ separatien or
divorce. v role as a therapist is to help the client

-

P

process her or his emotions and develep wayvs of coping

her or his present life. As a result, I Jo not have the

]

opportunity to hear the client’'s full life experience.
Since I have not experienced a parental divorce, [ also
cannot draw on my OWNn experiences.

Working with children creates an additional obstacle
in that children learn and process life events through the
medium of play (Bergen, 1987). I often draw upon what I
have seen from other children and what I have read in play
therapy literature to gain a deeper understanding of what

the child is attempting to tell me. Since there 1is very




little research in the area of divorce from a child's
perspective it becomes difficult for me as a therapist to
connect quickly what is happening internally for the
child. I believe that by interviewing young people about
their experience with divorce, I will gain a deeper
understanding of the factors that affect a child's
adjustment to their parents' divorce. I may not find the

answers to the guestions I seek, but instead I may devel

1

an understanding of the child's perspective that I coul

ded

e

In the past. most custody cases were dec
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favour of the mother: as a resulr., much of the resea
has been conducted wicth children in the custody of their

v, more father seeking <

n
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many Jourts are awarding joint custody with or without
egual time- share (Driedger, 1939S8). Research is thersfore
nesded on children who are in the custody of fathers and
on children experiencing equal time-share. It is
important to understand how these custody arrangements
affect children from their own perspectives. Children
need to be given a voice and recognized as an important
part of the divorce process.

The purpose of this study is to gain an understanding
of how children in the custody of fathers or in joint
custody with equal time-share perceive their parents’

divorce. I will also determine the way in which these



reported experiences compare to those in the research
conducted with children who were in the custody of their
mothers. The focus is to learn about parental divorce
from how children describe their experience. I hope that
this information will help parents and anyone working with

children better understand divorce from the child's

perspective.



CHAPTER 2

REVIEW OF RELATED RESEARCH

Despite the overwhelming amount of research that has
been conducted in the area of children and divorce., a
remarkably small percentage of the studies focuses on
divorce from the child's perspective and experience. The
majority of the research emphasizes the tyvpes of
rsvchological problems divorce creates for children.

Rescarch in the areas of aggression, sex roie development,

m
n

ntellectual deficits are common. Another highly

re

and

studied area is age and the way in which it relates te the

o

re

M

child's adjustment to parental divw

Children's adjustment to divorce has been categoriczed
Ly the many studies conducted. However. very few
researchers have actually talked to the children about
these matters or explored the categories children

about

P

themselves might have used to describe how they fee

s,
%
—
-

the divorce experience. In the following pages. 1
examine several studies of children and divorce according
to the way in which the following common themes and
categories relate to children's adjustment: age and
development, gender differences, transition and loss,
visitation, parental conflict, and the child's

perspective.
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Age and Development

Children of all ages are affected by parentatl
divorce. However, it has been found by several studies
that, because of differences in development, each age
group encounters a particular set of difficulties. In a
ten-vear extensive study involving observation and
interviewing., Wallerstein and Kelly (1980} provided an
importan: framework for understanding the link between age
and adjustment to divorce.

1

Several tudies refer to Wallerstein and Hellv s

wi

study., and use their findings to explore the effects of

n

1P l (W}

ren. Yalkin (123S&8) and Peck (19S3 al

fa

divorce on <

>

rrovided some beneficial information in relation to some

T

common wavs one might expect a child to react to thelr
rarents’ divorce. These findings will be explored bw
examining the tvpical behaviours and reacrions within the
following three development stages: infant. preschool. and

adolescents.

Infants: Birth to 3 vears. There is little written

about the effects of parental divorce on infants. “alkin
(1986) stated that children in this age group exhibit the
following when their parents separate: regression in
toilet training, increased distress after visits with the
non-custodial parent, separation anxiety, increased

irritability, sleep problems, and increased aggressive
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behaviour and tantrums. Young children especially have a
difficult time comprehending what a divorce is and
therefore ask many questions about the missing parent.
The danger for infants centres on their strong
dependance on their parents for basic survival and

security. Consistency at this stage is vital to the young

L~

l1d's optimal development (Peck, 1989; Hickey, 19%2i).

chi

The upheaval and extra demands put on the primary
caregiver can be difficult. This strain accounts for the
lack of consistency and the inability to meet the ¢child's
nurturing needs. This inability can cause a regressian

and a Jdelav in the child's development.

Preschoolers: 3 to S vears. Infants and preschooiers
respond similariy to parental divorce. Both age groups are

4
b |
T

s .

ct

in a stage where thev depend highly on their paren
rredominant difference is that the preschooler believes

rthe whole world revolves around him or her. This b

Ih
r—t
"
n
Lo

causes the preschooler to think that he or she is the
reason one parent left.

Children during this stage of development sece
themselves as the cause of all that happens around them.
This age group tends to blame themselves for the divorce
and believes that they are being rejected. Fear of
abandonment can lead to separation anxiety. With the

stress of divorce this age group may regress



developmentally in a number of ways, including: bed
wetting, clinginess, and fear of leave taking (Wallerstein
& Kelly. 1980).

Preschool children display intense upset, neediness,
and a high incidence of regression when their parents
separate (Wallerstein & Kelly, 1980; Malkin, 1986). This

age group displays the most distress in response to the

rt

family break-up. Wallerstein (168s) found that even

t
mn

e

chiidren who seemed to be unaffected by their parent

)

1A

Jivorce began to develop difficulties 18 months late
After five vears, one third of these children was {ound to
have moderate depression. Ortherwise, most of the chlildren
usted well to their new life. The studies reveaied

vstment occurred earlier in families that worxed

}
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at providing a richer more, gratifying 11

In WwWallerstein's (1984 10-vear follow-up. most of
the children claimed to have no memories of the intact
family. Children were most likely to remember parental
conflict, but memories of violence were unavailable.

While this age group has the most difficulty with parental
divorce, the children do not live with the memories. It
appears that it is the memories that are difficult to live
with and that hamper the adjustment to parental divorce.
especially so with older children who are more commonly

put in the middle of their parents' conflicts.




School Aged: 5 to 12 vyears. Wallerstein and Feily

{1980) found that 6-8 year olds respond to divorce with a
great sense of personal loss. They display feelings of
rejection and abandonment, and believe that the intact
family is necessary for their well-being. The 9-12 vear
olds are also likely to exhibit extreme anger at one or
both parents. Children in this age group belicve that the

rarents should be able to reconcile:; if the parents do

)

not. the children feel that zhev are se.fisnh. This ag=

group was also found to express shame and embarrassment

Children in this age group secmed to be the most affected

-nrs’ divarce, and the divorce was re

Ldren.

0
10
(g
°3
pa
yoa

the
their family to be back together.

A common repeating theme was the loss of the father.
no matter how close the father lived or how accessible he
remained. It appears that this age group takes the
divorce as a personal rejection and continues to feel

rejected by the noncustodial parent. Interestingly,

)

several of the children also expressed feeling rejected by

their custodial mothers. any said that their mothers



were busy with work and were uninterested in them. alkin
(1986) also found that children in this age group commonly
felt rejected by one or both parents. Malkin adds that
children ages 7-10 have a very difficult time dealing with
their feelings of sadness.

It is no wonder that children in this age group are
often involved in lovalty conflicts. They are so afraid
of being abandQned that they are especially careful iIn
front of both parents to prevent losing them. Loval:ty

conflicrs present a major danger for children in the

latency stage (Peck. 198S: Hickey and Dalton, 137%%.

Chilliren In this szage have 2 rudimentary sense of right
and wrong and a concrete approach to all events. At this
stags. thev may be drawn into parentified ruies z:3

confidantes or caretakers of smallier children.

{a

ims when children need adult suprort an
reassurance, becoming a parent’'s means of support could
interfere with leading a normal childhood. This resulcts
also appears to be common with adolescents. Fortunately,
adolescents have the ability to engage themselves in
activities outside the home, which allows them to break
away from becoming a parental support. The danger exists
with those teens who become loners and spend all their

time taking care of the family.



Teenagers: 13 to 18 vears. Wallerstein and Keliy

{1980) found that, among adolescents, anger, intense
sorrow, and acute depression are common responses Lo
parental divorce. They also found that many teens with

divorcing parents are guick to grow-up. While some can

meet this challenge and become helpful, others still need

a family base. Similarlily, Peck (1988) and Hickeyvy (1354

state that. even though the teens' primary {focus is on

M

s

Y

elr peerse. teenagers need extra parental guidanc: o

launch rhem inteo adulthood.

Talkin ¢ 13Se Jescribted the divorcs process 25 ais
"extracrdinariiy painful” event for adolescents who fe<!
substantial amount of sadness and a sense «:f Fervraval b
their parents. Their intense feelings of shames and

feelings with even their closet friends. “alkin 1388

3

)

concludes that "the pain of parental divorce at
adolescence mav remain a persistent and unresaived asped
of the psychic life of the individual®” (P.19).

It is evident in reviewing the literature that the

effects of divorce vary according to the developmental

stage of the child. Each stage of development contains a

range of typical reactions to divorce. But, what 1s

strongly apparent is the child's adjustment in accordance

with the parents' ability to provide support and

nurturance. “any of the negative reactions to divorce



have heen linked to inadequate parental suppaort. A strong
theme focuses on children feeling responsible for
supporting their parents.

Several studies do state that a major component in
how well children adjust to divorce is linked to
parenting. “ost of the literature suggests that
parenting practices after divorce break down in
cunsistency and effectiveness (Emery, Hetherington,
Diislla. 19S84; Belskyv. Lerner & Spanier. 19Si; Hickey &

1

Y. The studies commonly note

w

ton., 1954 Levin. 19
that parents are often so engrossed in their own pain and
ring that theyv cannot Le there for ¢
and thev do not have the energy to be consistent i th=ir
. Even though parenting ability appears Lo Le 2
major factor in how weli a child adjusts to theilr parents’
divoree., I could not find studies that
specifically in this area.

A topic that has been well documented is that of the
effects of divorce on children according to their gender.
“ales and females respond to a variety of things
differently. In some cases, the argument exists whether

this response is because of nature or nurture. In

divorce, the differences appear to rest more on nature.




Gender Differences

Several studies have shown that girls and boys
respond differently to their parents’' divorce, with most
indicating that boys are more overtly affected by divorce
than are girls (Emery, 1982; Hetherington, 197G; Hodges &
Bloom, 1984; Wallerstein & Kelly, 1980: Neugebauer., 1389).
Bovs from divorced families show a higher rate of

ehaviour disorders and problems in interpersonal

o

reiationshiprs in comparison to girls from divorced
families and bovs from intact families t(Hetherington.,
1373y .

Wallerstein (1982 fournd that 18 months after a
rarental separation. bovs at the preschool level displawed
significantly more trouble ar school, on the plavground.
and at home comypared to girls. Emery (1982) suggests

that girls in contrast to hoys externalize their emeocional
upset about divorce: the reason why boyvs display more
hehaviour problems is that they internalize and often ac:
aggressively to relieve negative emotions. Girls, on the
other hand, will seek support.

Wallerstein (1985) discovered that male and female

children between the ages of 6 and 9 had fewer

(9]
m

differences surrounding their attitudes about the divor
However, girls were much more likely to reach out for

support from peers, to engage in extracurricular

-
e
.
.

activities, and to become involved in dating more gquick



Bovs tended to show more caution in maintaining and
holding back from relationships. A common theme among
both age groups was a strong fear of betrayal and
abandonment. Girls emphasized betrayal, while the boys
focused on the fear of being unloved.

Though there is little research on children who were
in the custody of their fathers, it has been suggested
that such an a}rangement is best developmentalliy far bovs
(Santrock and Warshak, 1979). Santrock and Warshak (1377%
found that girls and bovs raised by the same sex parent
ibovs by fathers and girls by mothers) were more mature.

-~

e, independent. znd had higher self-esteem cthan

=
e

sociat
bovs and girls raised by the opposite sex parent.
rchell 1383 also discovered that children f2lt

rejected by the same sex parent. even years after the

1y

Wallerstein's 10 vear study found that. for male
children ages 6-11, the father-child relationship was
significantly linked to how well boys functioned
psychologically. A poor quality relationship was related
to low self-esteem, poor academic achievement, weak
aspirations, and intense feelings of rejection by the
father. These studies seemed to demonstrate that
identification with the same sex parent was vitally

important for children. Since mothers are often the
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custodial parent. bovs may have a more difficult time with
adjustment compared to girls.

Therefore, it would be heneficial to study children’'s
adjustment in the custody of their fathers. Research thus
far has been conducted mostly on families where the mother
has custody and the father visits. Since girls tend to be
able to seek support from friends. it appears vitally

important for parents to <¢nsure that their boys have

access to some type of support. It would seem thar that
supror:s would need to be a male, since it is the male role
model that is missing. While research in the area of
gsender and development has rrovided some Important
suidelines, the categories do not fit every child. and
everyv chiid experiences their parents’ divoerle

differentis The child's changes and lasses also differ

Loss and Grieving

Divorce brings about changes in daily routine.
family structure, living arrangements, and future plans.
Children often lose their relationships with friends and

family, possessions, neighborhood, social status, and

their understanding of family. A natural reaction to loss
is to grieve. Yet, research on grieving in relation to
children and divorce is non-existent. Hetherington (18793

stated that children’'s most prevalent early responses to



divorce were anger, fear. depression, and guiit. These
are the same feelings associated with loss and the
grieving process.

Hickey and Dalton (1994) identified 5 stages of grief
in the divorce process: 1) Shock and Denial: children will
deny that there is a divorce: 2) Anger: children will feel
anger at the world, they will think it is unfair, and may
feel becrayed:}3¥ Bargaining: children tryv to g=t far=nts

back together:; 3) Depression: children feel sad and

v

lelpless: 3) AccCeptance: the parents are divorced. Lut the
child understands that she still has a mom and Jdal.

esSemb L those wf the grieving Svele.
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T would bhe interesting ta see if children describe the

(]

process as such and how they would name each stace.
Considering the research in the area of divorce and

development stages, one might guestion whelther
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grieve and naturally adjust to their new famiivw
situation or adjust with maturation. As children grow aund
mature, are they better able to cognitively understand
divorce and the reasons for it? With their new
perspective, are they able to move on and recognize that

the problem rests with their parents?

Visitation
The research indicates that children need to spend

quality time with both parents. The way children feecl




about themselves is closely correlated with the
relationship they have with each parent. Children suffer
immensely when their parents argue about visitation and
custody rights. It also hurts deeply when the non-
custodial parent stops visiting, or does not spend qualltly
time with them.

children vhose visitation arrangements did not mec<t
their needs felt deprived of contact with the non-
custodial prarent (Neugebauer 1959, Yet. BHelly 113310

found that children who had frequent visits and those who

Rad ianfreguent visits all compiained that their visics
were inadegquate. Although, the c¢hildren who had freguent

Ies Jid express fewer feclings of hopelessness and

b
abandonment than the children whose visits were sporadis

and irreguiar. Another important factor in how children
felt atout their visits was the length of the visit.
Children whose visits were less then 3 hours and Jdid ot
include sleep-overs felt deprived and feared that thew
were losing contact with the visiting parent.

One of the most important factors in how positively

children felt about their visits is the qualicy of visits,
not the quantity (Wallerstein, 1985; Mitchell, 1985;
Kelly, 1981). Children who described their visiting
parent as too busy, forgetful of birthdays, in a hurry to
end the visit, or absorbed in other activities and people

during visits felt intensely hurt and rejected. These
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children and adolescents did not like their visits and
felt very negatively towards the visiting parent (Kelly,
1981).

Wallerstein (1984) discovered that the number of
visits noncustodial fathers had with their children did
not directly link to the child's attachment, nor did it
predict the child's interest and concern. Children with
fathers who ra}ely visited longed for a reiationship.

This interest in the absent father increased when the

v

voungster reached adolescence (Walierstein., 1584
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G730, “anv of the children in both Wallierstein's
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Trover's studies lounged to have a relationship with
non-custodial father. In these interviews., chi

raiked about their fantasies of visiting dad more when

-3

hev also expressed sadness and confusion
atuut why Jdad was nut visiting them more cofren now.

Peck (198S) suggests that the type of custody should
be worked-out according to the child's needs. Joint
custody may not be the best situation for all children
(Peck, 1988). Infants and preschoolers need a consistent,
predictable environment, which could be hard to achieve in
a joint custody arrangement. Living in two different
households with different schedules and surroundings can
be very inconsistent and indefinite. Research in the

areas of gender and development reveals that the child's



gender, developmental needs, and ability to adjust to two
separate environments needs to be considered.

It is obvious that the courts and parents need to be
wvell-informed before making judgements regarding custody
and access. All of the custody and visitation
arrangements are decided upon solely by adults, leaving
many children pnhappy about the decisions. If children
were somechow included in the process, perhaps they would
feel that they were listened to and empowered. Even if
thev did not get what they wanted., at least they wouid
have been able to state their feelings and needs.

Another factor that has been shown to effect
children's adjustment to divorce is conflict before.
Juring. and after the divorce. Research has found that

s for children can occur in th
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difficulti
tovalty conflices, inconsistent discipiine., and
development of pro-social skills as a result of seeing
rarents unable to solve problems. When the conflict

between parents is extreme, children may even reject one

parent.

Parental Conflict

Children of divorce commonly have long histories of
exposure to parental fighting. The majority of the
rescarch indicates that parental conflict both before and

after divorce is related to a multitude of emotional,



psyvchological, and social problems in children (Emscy,
198¢; Holden & Ritchie, 1991; Hershorn & Rousenbaum, 1753
Cummings & Davis, 1993; Cummings, 1994: walsh &
Stolberg.1989). Reported problems range from
externalicing disorders, such as aggression and conduc:
Jdisorders, to internaliczing problems, such as anxliety and
withdrawal.

Chi ability to cope with marital conilic:e

.
Shildr
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greatly affects how well they adjust. G Brian, Xargoiin.
and John 1393y Jdiscovered that children cupe wizh
parenta: conflict in three wvavs: 1) by involving
thenselves in the conflico. 20 Ly avoilding and Jdiszancing
themseives from the situation, or 3) by finding suppor:
From others. Children whu vuoped by getting Involinved In

arguments reported feeliing high levels of
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children whe avoided the conflict. However. chiildren whoe

P

avoided and withdrew reported feeling helpless. anxious.,
and at fault. Children who received supjport from others
were least affected by the conflict. All children
regardless of coping mechanism reported feeling depressed.
Resecarch in the area of parental conflict as a
predictor of children’'s adjustment to divorce is
extensive. Studies in this area report that high parentatl
conflict has a larger negative impact on children’'s

adjustment over the Jdivorce than does parental loss



{Emery. 1982; Walsh & Stolberg, 19893). A study conduct=!

-

v Tschann. Johnston, Kline & Wallerstein (199C) indicate

{.

that conflict during and after divorce was most
problematic for a child when one or both parents put the
child in the middle, thus involving him or her in the
conflict. it was found that children involived in parenta
conflict exhibited an array of emotional and behavioural
he strongest areas of difficulcy were Iounld o

the wav that the children coped with stress and praf iems.

"y
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their low self-csteem. and their considerable amount ..

Parental conflic:s i3 very harmful espscoilaily when In
conflict invelves children in custody and in acless
Jisputes. When a parent open.y criticizes and Jdegriales
their divorced spouse in front of the children. <hic
children feel pressured to align with ovne ravent Fride
Pioske, 19%94; Dunne & Hendrick, 19945 Clapp, 19SS, When

children align with one parent they may rejecil the olller.
which can result in parent alienation syndrome.

Parental alienation syndrome involves intense
rejection of one parent after divorce. Gardner (19S§7)
Jefined this syndrome as a disturbance occurring in
children who are preoccupied with exaggerated degradation
and criticism of one parent (cited in Price & Pioske,
1994). Dunne and Hedrick (1994) stated that parental

alienation syndrome is seen in children whose parents are

q




consumed in extreme conflict, with one parent criticizing
and placing blame on the other in front of the c¢hiid. The
children who are likely to be susceptible to alienation
rresent a feeling of responsibility for one parent’s
emotional survival (Dunne & Hendrick., 1994). The child
helieves that, by rejecting one parent. the other parent
will be fine.

Nnessing parentde

-

any studies recugllize that wi

confliict before. during. and after divorce negatively

rn
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ts chilldren's adjusimentz. The children who zare most

83 (SR

affected are those who become involved in the conflict or
3Te ;uz in the middle. One of the strongest negative
effects was the rejection of ane parent. The view that it
i: Letter Lo come from a bLroken home than to grow-2p i
one is well-supported. However. research conducted {rom

the child s perspective shows that this was not aluavs the
case. Some children would rather deal with parentail

conflicet than have to deal with feelings of rejection and

The Child's Perspective

Findings in the area of how children feel about their
parent's divorce are conflicting. In Neugebauer's (1989)
study children expressed relief over their parents’
separation, saying that home life was quieter. Oppawasky

{1989) found that, even though children were happy that
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there was less fighting, they could not see anything
positive about their parents' divorce. In a finding
similar to that of Mitchell (1985), many children thought
that the divorce was a mistake. After five years, many of
these children felt that their parents had made the right
choice. Few children in Wallerstein and Kelly's (1980)
study had seen divorce as a solution to an unhappy
marriage. Eveﬁ ten vears after the divorce, these
children had secret wishes that their parents could be
back together.

Children in Oppawsky's {1989) study also revealed

that they had a secret wish that their parents would
reioin. Interviews with the children uncovered that a

major reason for this wish was fear that they were
unlovable. The most common situation where children felt
unlovabtle, unprotected, vulnerable, and isolated was when
they were put in the middle of parental discord. In these
cases, children struggled with lovalty conflicts. They
felt that they could not seek support from either parent,
which demonstrates the importance of outside support for
children in these situations. Children need access to
adults to whom they can talk and trust. Grandparents were
found to be an important support for children in
Neugebauer's (1989) study.

Loyalty conflicts were also a problem for children

thrown into enmeshment, which includes parentification;



that is., being used for emotional comfort and
conversation. Children in these situations described
themselves as feeling frustrated, confused, and angry.
Children experienced similar conflicting feelings with the
parent who went to a great extent to give gifts, and take
them on trips and outings during each visit (Oppawsky,
1989). Children stated that they liked the attention but

had doubts about the objectives as well as guilt feelings

for liking it. The final area where children felt loyalty
conflicts was when they were used as messengers. In thesc

ituations, children described themselves as feeling

n

cure. guilcty, and compelled to choose sides.

M

ins
Family change is inevitable during the divorce
rrocess. One aspect of this transformation occurs in
cCconomic status. Changes in financial status wvere found
tv hit the hardest for children between the ages of eight
to twelve (Trover, 1979). Children at this age are self-
conscious about what they wear and what they own, and
there is a huge pressure to fit in; sometimes fitting in
means having the very best. Another common difficulty was
seeing parents fighting over money and putting children in
the middle of these arguments. Children expressed feeling
as if they were a burden on their parents; they felt
guilty for the lack of money, and, at the same time, they
expressed anger at the parent who was not paving his or

her share (Troyer, 1979).




It appears that children struggle with their parents’
divorce on a daily basis, though the most difficult times
in the eves of a child are holidays and birthdays (Trover,
1979). Children wait in anticipation of their birthday
and of special holidays such as Christmas. It is
unfortunate that for many children this day of confident

xpectation becomes filled with feelings of guilt, inner

m

conflict., and disappointment. Helidays and vacations
often involve shuffling children from one parent to the
other. In c¢cases where the non-custodial parent s seldom
around. these special days turn into huge disappointments
for children as they anxiously await a visit or phone catil
(Troyer., 1879).
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interescing to hear a child's advice on

1¥7]

marriage and divorce. A child's wisdom reflects his or
ner family experience and learned reality. any of the
children in Troyer's (1979) study thought that marriage
should be made more difficult to attain. Along the same
theme, other children suggested that people should not get
married at so young an age. The most common advice given
bv male children in Mitchell's (1985) study was basically
to accept what has happened and move on. Girls were more
likely to suggest that parents talk to their children and
hide their bitterness towards each other. Another common

suggestion was for parents not to put their children in

the middle. Children in Oppawasky's (1989) study said




that parents should stop fighting. It is evident from
these comments that a child's insight is remarkable and
needs to be heard more often.

The research in the area of divorce and children in
relation to the child's perspective seems to suggest that
the effects of divorce on the child are likely to be

mediated by the child's perspective of the divorce.

Previous research indicates that much of this persp=ctive

differs according to how well the ¢hild can understand
wh2t is happening. This understanding is largeily af
bv age. developmental strage, and the way that the parents

involve the children in their disputes. To add o this. L

would sav that the child's perspective is also linked o

i

codv arrangements. visitation, cultural and relisicus

~vy
~

beliefs about marriage. and the passage of tims.

Conclusion

Divorce, like most negative events in life. 1s often

pe

seen as something that happens to other families. VWhen
divorce becomes a reality, shock and disbelief may be
considerable for the children, especially since they are
usually the last ones to find out and are often not given
the chance to express their thoughts and feelings about
the issue. At this time, parents often become preoccupied

with extra responsibilities, arising difficulties, and
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stress. Their ability to be there for their children 1is
minimal.

Children, as we have seen. need support even if they
are not openly displaying difficulties. Relatives,
friends. and professionals can help a child express and
understand his or her feelings. Support may also empower
the children to communicate their emotional needs to their
rarents. This would be veryv helpful for children caught
in the middle or for those wheo are dealing with lovalow
cenflices. The following poem written by S. Raviv
demenstrates the difficulty with communication betwe=sn

rarents and children:

hen I come home mald
From dad.

I hiss at the cacz.
Kick the mat,

and den't oeven want Lo
Talk to mother.

~11 he savs then.

Yy da s

. -~ .

t's YOUR imaginaction,

OUR imagination.

I'm sorry I'm late,

But I have to state,

That with ™E he's never

A bother.

{cited in Ayalon & Flasher, 19G3)

Marital discord has many negative effects on
children. If divorce reduces marital conflict and thus
lessens parental stress, optimal child functioning can be
elevated. Therefore, one would think that Jdivorce Is in

the child's best interest, although the probability 1is
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slim that the parents will be able to resolve their
problems and no longer fight. I[f this was possible, the
parents would not have divorced in the first plac-. In
some situations, parental discord increases following
separation. When parents stop fighting and stop putting
children in the middle, it is without a doubt that
"Jdivorce is in the child's best interest.”

From the perspective of zhe child. divorce

in

stressful and confusing. Children do not see any terneiils
0l Jivorce and seéem to live with fantasies of a familvy
they wish they had. Their perspective is cioselv

Jovrre=i2cteld with the wav that their parent
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the diverce. Children feel lovalty conflicts when paren:s
pez them in the middle. Theyv feel abandounel and re-coiceld
when visitation deoes not mect their needs. The adversc

cffects of Jivorce seem to far ouvtwelgh the probabilizy of

experiencing benefits.

(A

t is evident from the research presented that the
effects of divorce on children are multifaceted. Xore
research needs to be done in the area of the child's
perspective, because it is the child's perspective which
largely effects the child's adjustment and acceptance of
their parents® divorce. A more accurate understanding of
children's needs and desires regarding divorce, custody.
and visitation may help to dispel common misunderstandings

about the "best interests” of the child.
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The following chapter details the methods [ used to
explore the following research question: How does a child
who is in the custody of her father or in joint custody
with equal time-share perceive her parents’' divorce?
Additionally, are these perspectives similar or different
from the above research which has been largely conducted

with children in the custody of their mothers?
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CHAPTER 3

RESEARCH DESIGN AND METHODS

Research in the area of divorce and children is
extensive. Yuch of this research has been conducted with
children in the custodyv of their mothers. The main {ocus
of many of the studies has been to categeorize children's
reactions and adjustments to divorce using guantitative
research approaches. While the categories are of
i1ldren. they are not named by the children.

guiry was to understand che

8]

he focus of my 1
experience of divorce from the terms and lakels given byv
children and how the children come to adopt such
understandings. The children were either in the custadw
f their fathers or in joint custody with egual time-
share. I was also wondering if these perspectives would
be similar or different from findings reported in the
studies conducted with children in the custody of their

mothers.

Research Design
This study follows a qualitative research design.
The goal of qualitative research is to better understand
human behaviour and experience (Bogdan & Biklen, 1992).

It is a process of discovery whereby the researcher seeks




to make sense of personal stories and the ways in which
these stories intersect. The outcome 1is a deeper
understanding of the perspectives of those people in the
study.

Individuals who are in the study are "participants”
from whom the researcher gains knowledge and
understanding. The four participants in this study were
children of divorced parents, two of whom had lived with

their fathers and two who were in an equal time-share

situation. Each participant was interviewed individualily
for one hour. on three separate occasivns. an intsrview

is a joint product of what intervieweses and interviewers
tzlk about together and how they talk with each other

{“ishler, 1986: cited in “ayvkut and “orehouse, 1994, p.

=t

followed an unstructured interview format using
opren-ended questions. Closed questions can cut off
conversation, whereas opened questions give the
participant room to speak in the areas that are relevant
and important to her. I listened actively to understand
the participant's story. What the participant said guided
my next question or led me to probe for additional
information. I followed the participant and, as a result,
the focus of my study changed as I developed a deeper

understanding of divorce through the participants’ eyves.




)
(o]

This study followed an emergent design based on the
constant comparative method as outlined by Maykut and
“orehouse (1994), which is a non-mathematical method
designed to identify themes and patterns in qualitativw
data. The design involves collecting and analyzing data
simultaneously, thus allowing for important information tao
be discovered gnd then explored further. This method of
dara analysis is thorough in that the researcher s
continually refining initial and new categories so as <o
fully understand existing relationships.

The study's design emerged over time: I had an

[
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inizial semi-szructured interview guide. the subs

interview guestions, themes, and avenues for exploraticn

tYy

all came from zthe daza. The data in this study came from

was written up in such a way that it re

participants®’ experiences in their own words and language.

Provisions for Trustworthiness

The question of trustworthiness asks basically: "To
what extent can we place confidence in the outcomes of the
study? Do we believe what the researcher has reported?”
(Maykut and Morehouse, 1994, p. 145). The detailed
descriptions of the research design, methods, and outcomes
should provide readers with a foundation to determine the

credibility of this study.



In qualitative research, the researcher is the
instrument and, therefore is responsible for both the
collection of data and the extraction of meaning from the
data. Qualitative researchers perceive reliability as a
"fit between what they record as data and what actually

occurs in the setting being studied” (Bogdan & Biklen,

N

1692, p.48). To maintain the quality of the study, I
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Jed not only to establish a trusting relation
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the participants, but also to identify my perscnal blases.

Alditiognally. I needel to be aware of reacrtivity. the
unintended effects of the researcher on the outcomes of
the s:udy (Havkut & Morehouse. 19910,

Establishing a trusting relationship.

the data collscted were valid, I spent time building zand
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mz2inraining a relationshiy with the participants. The
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length of the interview depended on the participant to

he interview site was mutually agresd
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upon, chosen by the participant, and it remained censtant
throughout the data collection process. Each participant
was interviewed on three separate occasions, to ensure
that his or her perception was understood clearly.

Identifving personal biases. To ensure that the

analyzed data was trustworthy, I acknowledged my personal
biases and feelings through ongoing personal reflection
and review of my research journal. I also checked and

rechecked my analysis for additional perspectives and ways




of confirming or not confirming the emerging themes.

had a genuine interest in each participant’'s story;

result,

reactivity did not pose a problem for me.

I

believe that I responded to each participant without

leading their answers with my tone of voice,

or manner of questioning.

Prevention of reactivity.

¢ careful not to ask questions

in the role of researcher during

body

interviews.

that

\'-'O u

tell them. At times. this becomes a3 fine
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) -
[

n
o

regzrd. and gprobing for adiizional
necesssry as a researcher and as a
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therapist,
asking them. I would ask myself,

this question?”

informa:z
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therapist.
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that [ was no:z stepping into the

"What 1is

are

I would think twice about my gquestions

I found it difficulrc
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as a

to process their stories rather than sim

<

s of active listening while showing genuine perscnal

-
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tefore

the intent of

If I felt intuitively that my intent was

to ask the question so that the participant could gain a

deeper understanding,

question. Journalling,

self-reflection,

and having

I knew that I needed to rethink my

some

of my fieldnotes read and commented on helped me to remain

in the role of researcher.



Lastly, the methods of data collection and analysis
which I employed left a permanent audit trail. All
materials were kept, including: interview tapes, the
research journal box, field notes, transcribed interviews,
and unitized chunks of data. The audit trail allows me to
walk people through my research from beginning to end,

which ensures that the path I took can be fully

understood. Upon completing my thesis all taped
interviews will be destroved to protect the participants’
identicies.
Research Methods
In the methods section I will help readers zo follow
my audit trail so that the process by which I toox to
arrive at the outcomes is clear. There are several

components to be covered, include: the sampling strategy.®
ethical considerations, participant profiles. how I
collected data, how I analyzed the data, and a summary

discussion.

Sample

The participants in this study were selected using
purposive sampling (Maykut & Morehouse, 1994). In
qgualitative research, the sample or setting is carefully
selected based on the potential that each participant or

setting will increase the variability of the sample.
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Since this study focused on a small sample, I felt it
important to increase the variables commonly found in the
social phenomenon represented in the data. Purposive
sampling increases this likelihood in contrast to randeom
sampling which achieves variation through random selection

and large sample size (Fraenkel & Wallen, 1996).

Participant criteria. I intended to select four
participants between the ages of 12 and 18 (two maie and
two female). Selection of the four participants was tased

on the following criteria:

1% Parental divorce had to cccur when the

w

nd 1Z2.

[\Y)

participant was between the ages of
2) The parents’' divorce occurred no sooner than 2
vears prior to the commencement of the study.

1) Two participants are male and two are female.

%) There was an absence of domestic violence during

the parents’ marriage.

"
m

5) Two participants (one male, one female) are or
were in the custody of their fathers.

6) Two participants (one male, one female) are or
have experienced joint custody with equal visitation.
7) The participant does not have a mental
handicapping condition.

8) The participant does not have any critical
psychological problems.

9) The participant speaks English fluently.




It was very difficult to find participants who
matched all my criteria. To allow for more referrals to
the study, I changed the age criteria to include young
adults up to the age of 23. 1 also accepted two
participants whose parents separated when they were 3
vears of age. By the time the actual divorce went
through, these participants would have been four years
old. which was'close to my age criteria of five.

Participants accepted into the studyv. I was able to

interview two participants, one male and one female, who
wvere in a joint custody situation, and two participants,
one male and one female, who lived with their fathers.

Two participants were 16,17, one participant was I13. znd

the other participant was 13. The two female parcicigancs
orew up in small towns. The two males grew up in the
city. Oniy one participant lived in a differentc province

I intended to select participants from nominations
received by counselors at several counselling centres in
the Winnipeg area. I notified counselors at all locations
about the purpose of my study and the participant criteria
(see appendix A). Because of difficulties in securing
participants, I had to write to an additional set of
counselling agencies in the Winnipeg area. From
counselling agencies I received ten referrals, of which

only two became participants.



I received six referrals from friends, cclleagues and
friends of colleagues, out of which two became
participants. Many people who knew about my study also
knew someone who fit my participant criteria. For ethical
reasons, I did not accept nominations from friends. I
gave a letter describing my study along with my phone
number to the person who knew a possible participant. The
participants called me directly, at which time I answered
their questions. If they were still interested in the

study, I arranged {for us to meet and go over the purpose

rt

he s
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of udy. sign consent forms, and schedule our first
interview.
Parcicipants under the age of 18 needed to ckbrain

consent from their parental guardian or both parents to

rarticipate in the study. Participants were iaterviewed
in their home unless they chose otherwise. Interviews
lasted no longer than one hour. Interview location

remained constant so as to build familiarity and comfor:.
which helped in establishing a relationship and rapport
between myself and the participant. Interviews were
scheduled not to interfere with school, outside
activities, or visits with the non-custodial parent. All
interviews were solely with the participant; I found that
parents completely respected this need for

confidentiality.



Recruiting Participants

Finding and securing participants for my study was
rather difficult. I believe that this was because of a
variety of reasons. I started recruiting participants in
“arch., 1997. At this time I had received four names, one
17 vear old, a 13 year old, and two 12 year olds. I was
introduced to both the 17 year old and the 12 year old at
my place of eméloyment. Both children scunded =agsr to tbe
interviewed, unfortunately the 12 yvear old did not match
my criteria because. even though she was living in a Zoint
custady arrangement. she rarely saw her father.
started interviewing the 17 wyear old the following

week . The third referral matched the criteria, buc

During the time of the flood. [ received two
additional referrals. I met with one referrail and his
father. The boy matched all the criteria and had bsen in
counselling for almost a year. The counselor involved
said that she was closing off with this child, whom she
described as very wverbal and who could easily talk about
his experience. The father thought the study was
interesting and he asked me to mail him additional
information. I mailed some information about the study

and followed up with a phone call, but I never heard back
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from this parent and child. I imagine that the parent was
either too busy to put time aside for the study, or simply
did not want to tell me verbally that he was not
interested.

The second referral came from an unknown counselor
whom I had spoken to about my study in May, 1997. He left
a message on my answering machine saying that he had a

potential participant and asked me to mail him additional

cr

information zabout my study. I mailed out the information
and {followed up with a few phone calls. I never heard

back frcom this counselor.,
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a 13 vear old girl and 2 17 year old boy. Th

were siblings and were living with their father.
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to the mother on the phone and mailed her informacion fo

Foth herself and the father. She called me back :zo

th
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that theyv were interested in the study and that her
daughter would be participating. I offered to meet with
both parents, but only the mother wanted to meet with me.
The daughter called me the next day and we arranged to
meet that weekend, however the next day, she called and
cancelled the interview at which time we rescheduled. She
asked me to pick her up, but when 1 arrived at her home
the day of the interview, she was not there. I left her

several messages, none of which she returned.



I called the mother to find out if I could have done
things differently. The mother met with me for 30
minutes, she was surprized that her daughter did not start
the study. The mother offered to drive her daughter to
the next interview. I thanked the mother for being so
helpful, but felt that the daughter was probably not ready
to talk about this subject. The mother said, "Xaybe, but
her father and.l think that this would be good for her:
she needs to talk about this.” I then realiced that this

ew byv her
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voung lady had been talked into the interwy

I explained to the mother that talking abocut
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this subiect <¢can Lring up many difficult feeiings and if
her daughter was not ready to deal with the feelings
arcund this divorcs, it would not be fair to gush her iatco
the interview process. The mother talked about wanting
her Jdaughter to seek counselling: and her hope was that bty

talking to someone, the girl may decide to go.

The mother asked me to call her daughter back and
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give her another chance. I did not make the phone
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because at this point I realized that even if this
old did come for the interviews, she more than likely
would need a counselor to process her feelings. I knew
that because of waiting lists in the city, finding her a
counselor could take a good 6 months or longer.

In September, I received a referral for a 12 year old

girl. This girl had been in counselling for 1 year and
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was living in a joint custody arrangement with equal time-
share. The counselor said that both the mother and the
daughter appeared enthusiastic about the study, amd when I
spoke with the mother on the phone, she described how
difficult the last four vears had been for the family.

The conversation ended with the mother saying that the

daughter would have much to tell me. A week following
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that phone conversation, I called the mother to set up
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inital interview. She told me that she had spoken
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daughter about the study and that her daughter had

very upset afterwards. asking if she could resume her
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ing. I did not zccept this girl into thes study
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her counselor was on a maternity leave and i
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cared to me that she was still having difficulcie
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dealing with her parents’' divorce.
In the next two months, I received no additional
referrals, so I decided to widen the age group to include
reople who were older and therefore would have had more
time to process their family life experience. The ethics
committee and my thesis committee both approved this
change. I notified additional counselling agencies of my
revised study, however, I did not receive one referral
from any of these sources, but I received two from a past
source and six by word of mouth. [ was able to secure

three participants out of these eight, ages 13, 17, and

3.



Why Recruiting Participants was Difficult

I came up with three possible reasons as to why 1
was difficult to secure participants for the study. 7T

following will focus on these reasons and possible

suggestions for future studies.

t

Stage of development. It is evident that the parents

wanted their childrn to participate. vet the children
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~oI make it in for th
me that the children did not want to be interviewsd.
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vears of age. and

stage of development marks a time when children strugy:
o 5o
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with fldencisy issues Tamon =d.. 1389 childrzrn ac this
age are rather self conscious. are struggiing with f=<sling
3oc2pted. and waiver when aaxking Jdecisions. This za_e
Sroup places a great Jdeal of importance on peers and on
srending Time with pzaople their own age Shildren In his
256 groupr are alse entering into a new stage of
Jevelopment.

According to some theorists, children who have worked
through issues of divorce may encounter a new set of
issues when they begin az new stage of development. The
issues arrise because of a newly formed cognitive and
emotional understanding of the event. Talking to someone
about the parental divorce may be too much to handle, even

if they received counselling in the past.



Too close to the event. All the children wha did not

attend the first interview were still living in the
Jdivorced situation. A few of the parents wnhom I spoke to
did say that they were having difficulties with their ex-
rartner about visitation and parenting. One mother told
me that her daughter recently expressed an interest in
living with her father full time. If there are many
things going oﬁ in the family environment, the child ma:x
he feeling stressed, and trying to fit in three one-heour

interviews may not be a big priority for children

experiencing a busy home life. Addicionally, the chill
mayv fear that her parents will read the study and be angry

-
S T -
sShe S5ald.

rn

Hard to match participant criteria. The difficulrey

is not in finding families, but in finding children who
Live with their fathers or live in an <=gqual time-share
situation. According to Statistics Canada {1994). fathers
received custody of their children 9.8°% o0f the time and
joint custody was awarded 20.5% of the time while mothers
received custody 69.6°% of the time (Driedger, 1998, p.30}.
Considering the size of this population, I am not
surprized at the length of time it took to find
participants. Having experienced the difficulties I had
in recruiting participants, I believe that if I had opened
my study to a diverse variety of referral sources, I may

have been more successful at recruiting participants.
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Possible Solutions

Taking the above into consideration, I thought of 3
rossible solutions that may help researchers conduct

similar future studies.

interviewing an existing children's divorce group. I

It may be easier for children ages 12 to 16 to talk about

rarental divorce in a group setting, which could be
arranged by asking an existing Divorce Group for Children
1f T could interview the group for half an hour =zach groug
session The group members will feel safe in their
sxisting group of alresady established pesrs. plus the
sroup would be able to process what they tzlk abour with
thie facilizator With this idea in mind., I called severzal
couns<1ling agencies in the Winnipeg area to see 1f groups
for children experiencing a Jdivorce existed. I found ouc
that such groups are rarely offered accept in the schoed

3
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Rroadern the referral sources. T recruic=d

participants from counselling agencies; so, while it 1is
good that the children have probably received counselling.
a problem lies in that it may not have been the parents’
divorce that brought them in for counselling. Some of the
parents I spoke to said that the child had experienced
abuse and/or lived in a situation where there was
alcoholism. To broaden the referral sources., I would

suggest that recruitment also be aimed at resource
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centers, community newsletters, and groups for divorced
parents.

Conduct a survey. I think research with children

living with divorce who are in the custody of their
fathers and in joint custody is impertant. If I wers o
run a similar study in the future, I would first conduct a
survey which would be a quick questionnaire that parents

can complete bhefore they or their children go to their

Jounsclling session. I weuld also conduct the survey 3%
claces that offer mediation services. The survey woild be
coenfiildzntial with the ortion of leaving the parzicipnac’s

name with the counselor or mediator in the e
ar<s choesen for a privaze interview.

The z2oal ¢f my survey would be to identify common key
~ithin the diverced population so that I may
seiect participant criteria based on what is evident In
that population. A& survey would also help me to idencify
which locations of the city have the participants [ am
looking for. I could find the major themes present in the
surveys, then select my participants according to the
names that match the themes. Initially, this process
would involve a great deal of work, but it would

potentially help to prevent some of the problems that I

have encountered in recruiting and securing participants.



Ethical Considerations

I believe that my primary responsibility as a
researcher is to protect the rights of individuals
participating in my study. Guidelines for ethical
rescarch attempt to ensure that "[s]Jubjects enter research
projects voluntarily, understanding the nature of the
study and the dangers and obligations that are involved:

and subjects are not exposed to risks that are greater

than the gains they might derive” (Bogdan & Biklen, 1932,
0.2y, To ensure that the interests of the participants
in my study were protected, I followed the Faculty of
Ziucation's ethical guidelines by doing the following:

information occurred.
Z; All participants were made fully aware thart

they could withdraw from the study at any time or
request that data collected about them not be used.
3) Research was overt; participants were fully aware
of the nature of the study.

4) All participants were told that a summary of the
study would be shared with them.

5) All participants, upon fully understanding the

goals of the study and how the results would be used,
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were required to sign a "consent to serve as a3
participant in research” form (see appendix C).

6) People under the age of 18 needed to receive
rermission from their custodial parents before the
commencement of research. Legally designated
caregivers were asked to sign an "authorization for a
minor to serve as a participant in research” form
(see appeﬁdix B). Children needed to agree to bes in
the study:; it was their choice, not their parents.
7)Y All tape recorded interviews will be destroyved
upon the completion of the thesis.

S} Data were not collected until the Resszrch Ethics
committee reviewed the study and allowed it tfe

proceed.

{u

3} Previous or past clients of mine were not acc

fh
M

b
for the study.

10) Participants were informed that, if they
disclosed any information that they or someone they
knew was at risk of being hurt, I would need tc
report the disclosure as required by the Manitoba

Child Protection guidelines.

Although the participants were not expected to suffer
from their involvement in the study, the topic of divorce
could possibly conjure up difficult feelings and personal

discomfort. Therefore, I paid particular attention to the



comfort of the participants when they were spearxing.
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saw any signs of anxiety or difficulty handling a

question, [ asked the participants 1f they wanted a break,

or if they wanted to end the interview. Additionally, I

r

did not pursue possible participants who appeared to be

interested in

encouragement.

the study out of their parents

Interestingly, all participants told me that thesy
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in the study. There were no questions tha

could not answer.

t¢ stop the intervisw for fear of losing thelr zrain af
thought. If I had felt that a participant needed
sounselling, I owould have referred her te zn appropriate
counselling agency. However, al four participants were
37 2 place in life where thev had accepted their parsnis’
divorce and had found positive wayvs of coping.

The interview data were held in confidence. Taps<

recordings, transcripts, and index cards where identified

by codes, and
separate from
participants’

committee had

a

the list of participants was kept completely
the data. Only I had access to the
names. Only myself and my research

access to the transcribed interviews.



Participant Profiles

This study is about the children of divorced families
and it is based upon the responses of the following faur
rarticipants. They reveal their thoughts, feelings, and
insights in confidence to me, knowing that their
identities would be safely concealed. However because of

the explicit nature of these stories, a parent, after

1

reading this study, may be abtle to identify zheir child.
I arologice to the participants if this recognition should
“wolir and they are embarrassed. I ¢could not have

concealed their experiences any further without falsifying
o

their Sntires story.

Ash.ev Ashley was my flrst participant; she was 17
317 zhe time I interviewsd her at my office. ashleyv wasz a
very busy, yvoung giril She appeared to have a large Sroug
8 friends, and parcicipated in 3 variety of school
activities. tshley also enjoyed being physically active
She spoke with ease during the interview process and was
never short of words. Ashley has two siblings from her

mom and dad.

Ashley's parents divorced when she was in Elementary
school. For the first 7 years, Ashley lived with her
mother and visited her father every second weekend. After
these initial seven years, Ashley asked to live with her
father, so her parents agreed on a joint custody

arrangement with equal time-share. Ashley had much
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freedom within the equal time-share because she was
allowed to go back and forth as she pleased.

Matt. Matt was my second participant; he was 13 at
the time I interviewed him in the living room of his
mother's house. Matt did not enjoy sports; his favourite
pastimes were cartooning and playing a musical instrument.

-

watt struck me as extremely laid back, the type of

m

ives 1n the moment and is not Loo
concerned about vesterday or tomorrow.

att's parsents separated when he was 3 years of zge,

and they divorced when he was 4 years old. “att has
aiwavs lived in 2 Jjoint custoedy arrangement with =gual-
time share. He has three siblings from his dad's side and
he is the only child from his mom's side.

David. Cavid was my third participant; he was 23 at
the time I interviewed him at my office. David was

attending University and was involved in a variety of
personal activities. David spoke with ease and at great
length. He has two siblings, both from his mother and
father.

David's situation is unique in that his parents
separated when he was a teenager and they have not, as of
yet, divorced officially. David has always lived with his
father and visited his mother. He was the only
participant who could recall what life was like living in

an intact family.




Sabrina. Sabrina was my last participant; she was 17
vears of age when I interviewed her. Sabrina was living
on her own, and so I interviewed her at her apartment.

She was an active young adult, busy with her friends and
after-school activities. Sabrina also enjoyed drawing,
which she would be working on before I arrived to

interview her. She spoke very easily and had much to

Sa%rina has two siblings, both from her mother zand

father. Sabrina's parents scparated when she was 3 vears
f age. and she telieves that they were divorcel z year
after that time. Sabrina has always been in the custady
0f her father; however. she has lived with several

differen: families, geoing back and forth between her dad
and the families with which she lived.

The four participants come from very different family
situations, but they all have one thing in commoen: cheir
parents are no longer married. Yet with just one common
event, they all spoke about similar feelings and
experiences. Thanks again to the four young people who
shared their world with me. It is in their words that I
have discovered a great deal about the world of children

who are living with divorce.




Data Collection

As a method of data collection I used indepth
interviews with an open-ended question format (se«
appendix E for the interview guide). Interviewing allows
the researcher to gather descriptive data in the
rarticipant’'s own werds. To deepen my understanding,
alse kept a research journal in which I wrote a persona

record of insights, working hunches, ideas. gquestions.

srodess.  Finally, I recerded fileld notes., which zrs 2

< - - + -~ P -, - .- - - £ - -
written record of what I obtserved and hsard before,
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LS. Iinformal intervicews do not

involve any specific type or sequence of questions s
primary intention in using an informzl interview was to

buiid rapport and to provide an initial set of data which
would guide the subsequent interviews. I wanted to Lzse
the interviews on the information that I was receiving
from the participant, not on my research questions.

1 used semistructured questions to gain a deeper
understanding of the emerging themes. A semistructured
format bases subsequent interviews on previous
information. However, I did follow a similar interview
pattern with all four participants. The first interviews

focused on getting to know the participant. The second



interviews focused on the themes from the first interview,
as they related to the past. For example, in the first
interview a participant mentioned that his mother had a
bovfriend. In the second interview I asked, "What was it
like for yvou when your mom started dating?”

The third interviews focused on the emerging themes
as they relateq to the present and future. For example. a

theme for the above participant was his parents® inabiliry

to communicate; so, in the third interview I asked. "In
the future, what would vou like to see differently in how
Vvaur parents communicate?” Basicaily, I never asked =z

vestion akout something that the participant did not

K&

alrezady mention or talk about. Following this procedure
aitlowsd me to follow the participant and record their
story, nct the story [ was hoping to hear. I did deviate

slightly from this interview format with Fatt {se=

I offered an introductory interview to all parents
of participants under the age of 18. The purpose of
having an initial interview was to inform them of the
purpose of the study and to explain the parameters of
confidentiality (see appendix D). During the first
interview with the participant, I explained the purpose of
the study, the meaning of confidentiality, their rights as
a participant in my study, and then I commenced the

interview process (see appendix E).



The only parent who wanted to meet with me was the
mother of Xatt. I met with both the mother and the
participant together. With both of them present, I
explained the purpose of the study and the meaning of
confidentiality. I talked a little bit about mysclf and

answered their guestions. I then asked the mother to sign

the consent form. When I had my first interview with
Yato, T reviewed everything we talked abouts and zsx<s! him
to sign a ceonsent form. I raised the questicon =3t a
separzle time to =nsure that 1t was he who wantzd - Lo &
the study.

The tweolle Interviews foor place 3t a times and
locztion that was mutually agreed upon by myself and th-
cartilirant Jnces we d=eollded o a2 loczzion, thas looati oo
remained constant, hut the time varied according o he
carcicipant's schedules T parvticipants reoguisat=l hat
the interviews take place at my counselling ffice. =nd
the other two participants requested that we tailk in their
living room at home. Interviews were no longer than one
hour in length. To create a more comfortable, relaxed

atmosphere, I always provided some refreshments.

I recorded my field notes on coloured index cards.
Each participant had a different colour, which
corresponded to the colour of paper that I used to print
their transcribed interviews. Field notes are a written

account of what the researcher hears, sees, experiences,




and thinks during the time of collecting and reflecti

e

upon data (Bogdan & Biklen, 1992). These notes became

especially important because the tape recorder could not

capture the body language, the environment, and the extra

remarks made before and after the interview.

There were times when I ran out of tape before the

interview was over, but the participant continusd

The funniest situation occurred when I wmet with 2
prarticipant for an introductory interview. After

explained the study, he talked about his parents’

v mind was racing: first of all, I did not bring
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story again when I had my tape recorder at hand.

A vesearch journal was difficult te maintain.

to

talk.

Jivorce.
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guod laugh, then I racea home Lo write down as much
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just so happened that my best thinking occurred while
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driving to work, or sitting in a restaurant with friends.

There was no way to tell when an idea would pop into my

head. As a result, my journal ended up being a box of

'y

assorted papers, in which I could find my working hunches,

frustrations, titles for new categories, and discussions

had with colleagues.

Il




Data Analysis

I analyzed the qualitative interview data following
an emergent design based on the constant comparison method
as outlined by Maykut and “orehouse (195%4). The emsrgent
design allowed me to develop and refine my collecting and
analyzing style as the study progressed.

I fully transcribed onto my computer each interview
ong with the field notes. Each page of transcroibted

material was coded to its source, s Aas to re«tarn To Loe

original data s<¢t when necessary. Cuded, transcribed
mAaterial was then printed and photocopied onto coleireld

(t

r2per. Each participant had 3 diffcrent colour payper.

Once a complete set of interviews was transcribed and

rrinted ountu the coloured paper, [ identiflied chunks or
units of meaning in the photocopied data. These units

oS
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ource then taped to Index

[#]]
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were SJut oubt o and coded to the

cards. As each new unit of meaning was selected, I
compared it to all other units of meaning and subsecguenily
grouped them which allowed for continual refinement of
relationships, units of meaning, and patterns among the
chunks.

When I was working with my first set of data, I
started with a colour coding system. Using coloured
markers, I coded the chunks of data to their emerging

categories. I found by the second interview that this

method was not working because, as I collected more data,




the units of meaning changed, which meant that T had to
change the colour code. So instead of using a colour
system for the categories, I simply wrote the categories
on cards and filed the data under its category.

When I started analyzing my next set of interviews, I
encountersd 3 new dilemma. I needed to be able to see
clearly which participant belonged to which data. O
selve this problem, I Jdecided to print the transcripts
anto caleured paper. Each participant had his or her own

~n T i e P T SO S ST ~a T e - E B, e I
Solouwr, 3nd whichever colour they had was the Zolour I

z2lso used when I wrote field notes abtout their intervi-uw.
The colouresd pager 3lzo helpsd me when [ nesded to goe back
into the filed cards to retrieve a set of data that, a:

e time, J2iJ et ozprly oo oany of the catsgorices

of data grew, I clustered t.gether several categories

lled 2 possible theme. I wou
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theme a proposition rule which indicated what chunks of
data could be included in that cluster. For example, the
theme titled, "Life with each Parent” had the following
propositional rule for inclusion: Children compare their
parents according to; the kinds of activities they do with
each parent, what the parent’'s expectations ars, and the

kind of stuff the parent has in their home. As
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propositions were created, I examined them continually for
possible connections and patterns.

At this point in the analysis process, the data was
falling into place much faster, especially the newly
transcribed data. When all the data were organized into
themes with proposition statements, I still found mysel

reorganizing these themes as I explored the relationships

or iack there af, between them. To g=t 2 Letter senze of
how the themes related to each other, I taped the them=:
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data were subsequently filed in my working box, separs

from the data that I decided not to use. I used the
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hemes, quotations, and written work freoem this btox to

’-l
r
bor
o}
I8

write up my data and outcomes. However, even when wri
up the data, I would see a new connection and remember a
quotation from the unused theme's files. This was e€asy to
do because all chunks of data had been carefully coded and
filed for easy retrieval.

In summary, the constant comparison method as

outlined by Maykut and Yorehouse (1994) provided me with a
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thorough means of collecting and subsequently analvzing
the data. The finished report reflects the feelings,

thoughts, and experiences of children living in a family

with divorced parents. It is the reader who must decide
whether the findings of the study apply to other people o
settings. It is expected that the reader will reflect on

the research report and take from the study whatever

dgrplies to them znd their weorld.
Conclusion




CHAPTER 4

RESEARCH FINDINGS

m

The findings presented in this chapter focus on th

seven majoer, common themes identified in the data. Eac

»

theme describes a component of life in a family with

divorced parents from the perspectives of the four

participants whe I interviewed. The significance and
relcovance of these themes 2o children, their familizs, and
the professionals whoe work with children will be explored
in the last chapter.
Two Homes, Two Parents

The fouur participants had different wicizing
arrangements and different experiences with the paren: who
was no longesr living in the household. The ways In wnich

the rparents acted arcund their children and the amount of
time they gave to their children were bLoth imporcanc
factors in how these participants adjusted to their new
living situation.

The absent parent. Every child needs the chance to

maintain a meaningful, healthy relationship with both
parents. Unfortunately, divorce often means that the
child loses contact with one of her parents. Three of the
participants in some way experienced an absent parent, one

who is gone often or who is no longer in the child's



everyday life. From the perspectives of these
participants, having an absent parent is difficult because
children need to feel that both parents are some how
involved in their lives.

Sabrina’'s mother lived in a different province and
basically had no contact with Sabrina, "I can count on one

na
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hand how may times I've seen her”. Additionailly, Sa
did net have the opportunity to write or to talk on the

rhene with her mother because of the family's financial

14
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situation. Sabrina described not having her mothsr around

=

h

the "worst thing that could have happened” teo her znd
because of her mom’'s absence, "there's always going to be
something missing.”
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said that her father was never around whel she
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wa&s vounger: "my dad lived in Winnipeg which was far
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didn't see him very often.” Ashley descr
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if there was something missing: "I just had Sm
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feeling, I always missed him." Sabrina and As
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had an absent parent at a young age and, as a result, they
felt as if something was missing. In this case, the
common variable is that the parent was not readily
available to the child. Neugebauer (1989) found that
children whose visitation arrangements did not meet their
needs felt deprived of contact with the non-custodial
parent, though increasing visits does not necessarily fill

the need (Wallerstein, 1984; Kelly, 1981). David' s
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experience tells me that the child requires the freedom to
fill the need as it arises.

David had an absent parent in the sense that his
mother worked a great deal and was not around much when
his parents were married: "when we were kids my mom wasn't
around all that often.” Since David did not see much of
his mother, for him it felt as if his father was a single
parent: "he was the parent..... she was never arcound.”
David reacts differently to the parental abtsence than do
sshley and Sabrina. David did not talk abcut having an
empty feeling or suggest that he missed out on something

s because, even though Javidi-'s
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mother was gone physically most of the time, she was

living under the same rcof, and her presence cou

felt. Since David's mom was still living in the house. he
hazd free access to her. He even sayvs that when he had a
problem she would be there to help. Hickey and Dalten

(1994) write that the most important thing for children is
that both parents are available. I define available as
meaning freely accessible, at hand when needed. 1If both
parents are perceived as being available, the child will
feel supported by both parents because both parents are
just as easily accessible.

Matt did not talk about missing a parent or fecsling

empty, nor did he refer to one parent as never being



around. Matt talked mostly about his dav to day life in
each of his homes. It was evident that “att spent an
equal amount of time with each parent. When Matt talked

about summer break, he said, "this depends on how much

time parents get off, but it’'s probably about even.” Even

when Matt's parents had a conflict in their parenting

schedule, they made sure that “Yatt still spent equal time

with each of them: "If my mom is doing something spscial

on the weekend, switch weekends so I can have

they

weekends in 2 row at both my mom's and my dad’'s.” “hat

M
L

surprized me most was that Matt goes to his dad’'s ev
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homework. " matt's dad doesn't have to be

o g0 to the house. because Dad’'s house 1is !

Yatt's having equal access to both parents

houses allows att to feel supported by both

Wallerstein and Kelly (1980) found that

frequent and free access seemed to feel less
children with restricted access. The common

is "free,"” because free means that the child

over the amount of access. During a parental
child's world is turned upside down and it is

who make all the decisions. Allowing the chi

children with
hopeless than
denominator
has control

<

divorce, th
the adults

1d to have
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control over something gives the message that what the
child's needs and wants matter, too.

Do I "visit” or do I "stay"? The participants who

were in an equal time share arrangement referred to the
time spent with each parent as "living with"” or "staying
at”. Matt doesn't "visit" his parents, he "stays” with

his parents. Ashley uses similar wording when she talks

ct
——

about her life in the equal time-share arrangemen

(4

3an always go to my mom's house 1f I don't want to ke with
my dad. and if I don't want to be at my mom's, I can go to
my dzli's..
en Ashley was living full-time with her mother. shs
led time spent with her father "visiting”. The concept
ifferent from staying at or living with.

To visit connotes a sense that the time is brief an

-~ -~ - - A AR - .
concentratesl. 181tz
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1, means doing special activities znd

’

spending special time with each other, whereas "living
at” gives the image that you are there, but each perscn in
the home does their own thing, which sounds more natural.
Sabrina's situation is unique; she not only had an
absent mother but she often lived apart from her father
for varying amounts of time. Sabrina never indicated that
she missed her father during these times away from him.
She had "visits” with her father during these times and
said that the visits helped improve her relationship with

him, "it was like so much fun, we would spend time




together, go for walks, go shopping....” Whenever Sabrina
talked about her father, she spoke of a dad who was having
a difficult time learning how to be a father; the time
they did spend together when she lived with him involved
cleaning and fixing the yard and house. When Sabrina got
to visit her dad, it represented "time spent together
doing stuff.” Therefore she actually spent more time with
her dad when she didn't live with him.

Children need different things from both parents.

When the participants talked about their parents they
described each parent differently pointing out that <ach
parent has different interests. Matt describes his
as being "more scientific¢” and "stricter” than his mothsr.
“att said that he does different things with btoth his
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parents, "I deliver flyers with my mom,” "I go

=

s the

"
s\

t

M

kwon-do with my father,” and each parent celeb
holidays differently, "For Thanks Giving ! go to the lzke
with my dad, then I come back here and have more pie,”
“"When I'm here for Christmas I get to open my presents
Christmas Eve...At my dad’'s I open them in the morning.”
“att talks about the differences in a casual manor as if
surprized that I am interested in this part of his life.
Matt did not state that he preferred one way of doing
things over another, but rather that he enjoyed both.

Ashley noticed that she needs different things from

each parent, and she can tell when she has not had enough



time with one parent over the other. Ashley describes
this inner knowledge in the terms of feelings: "I teel

kinda lost..like an empty feeling..l haven't been with
them enough.. I haven't seen her in two weeks.. I'm
missing something like maybe that motherly advice.”
Ashley also recognizes that it's the things she does
with each parent that she is missing: "if I am with my mom
z2nd I haven't seen my dad for a while I feel like I'm no:z
active enough...when I am at my dad's [ miss doing stuff
with my grandparents.” DPavid shares a similar vizswreint.,
he talks about the importance of having both parentcs,

ather than himsel?f.

"

o] ralizes it to children
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they {(the children) know that they can tal
of them about their problems or count on €ither one ©

em for support.” David and Ashley perceive that tzalance
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is important, they recognize that for themsclives
free access to both parents 1s necessary.
Sabrina, having searched for most of her younger
yvears for a mother figure, recognizes all the more the
importance of having access to both a mother and father.
The solution for Sabrina is for the single parent to play
a dual role: "You have to try and expose them to the
mother type and the father type..children need the parent

to try as much as they can to fill the roles of both..it's



just taking you through anything in life....it's wusually
not the same person who enjoys all those things.” Sabrinz
talked at length about needing a mother and what she

missed out on because her father could not play the mother

role.
A significant life event for females is when their
bodies begin to change and they begin to menstruate.

[77]
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abrina talked about the difficulties during this time <f

her 1life. She did net feel comfortable talking to h
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fzther zbout what was happsning te her body. Satrinszs

ot

savs. “"Going through all the changes of 1life I wzsn't zas
educzared as every other girl. The guidance counssllor =z:
school really helped me. I really missed having a mom.”
Wren I asked Szbrina what would be different {f she nzd =z

ained that she. "couldn't talk to her dad

m
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nem. Sabrinsa

zhout her periods, I was embarrassed and didn't even =ll
him for two years. I was embarrassed by all the changss

that were happening., my dad never talked akout the changes
so I tried to hide them." Sabrina also said that she
could have talked to her mom about dating and boys but not
her father. Hearing Sabrina’'s story helped me understand
why it can be so difficult for children who grow-up with
one parent. It would be difficult for one parent to
expose their child to the culture of both genders.

These participants are saying that children need both

their mother and father. Sabrina points out that children



at least need the one parent to play both the mother and

father roles. Several researchers do say that a major

component in how well children adjust to divorce is tiled

to parenting. Parenting practices often break down in

consistency and effectiveness because the parent does not

have the energy to do everything (Emery et al, 1284,

Belsky et al, 1984; Hickey & Dalton, 1994; Levin, 1988).

'

thile children need both a mother and father figur

e

difficult for one parent to meet all the needs o

Put in the middle. Cavid made an Interesting

comment when he talked about the importance cof
communication Letween divorced parents. He said that

communication is not possible, it shouldn't be where

Cavid added that he believes that some children are
"trainwashed” by one parent not to li
Dsvid never did say that he was being pushed toward hi

father, btut when David talked about visiting his moths

said, "I can go for months without visiting my mom. it
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cels like thev are Yeing pushed towards on=s side.”
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doesn’'t cross my mind.” David attributes this attitude te

"fecling uncomfortable about visiting his mother and

worrying that he may hurt his father.” These feelings of

discomfort interfered with both visits and with speakin

to his mom on the phone. What David is talking about

84
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fits with the definition of parental alienation syndrome

(4itchell, 1985).



There is very little written aktout "parental
alienation syndrome,” but the studies that de¢ =xis:
describe it as an intense rejection of cone parent by the
child after divorce. The children who are likely to ke
susceptible to alienation present a feeling of
responsibility for one parent’'s emotional surviwval :Dunne
& Hendrick, 1994). The child believes that by rejecting
one pare=nt the other parent will fecl betoor. A maloricy
0of rarents who fall into the behavicrs which causs
zllenaction ¢fzen 30 not realize that what they 3re Juing
is harmful (Dunne & Hendrick., 1294 They telieve that
ths ¢ther parsnt 1s sruly bad zol that is why the ZRIL2
does not want to s<e him her.

The participants’ storizss Jdemonsiratse that farenus
P12y an Important rele in helping their childldren zi5us:t .
Tife In z family with divoresd parencs. These
rarticipants needed not only quality time but ths
assurance tha:t they Jould contact their parent when heyw
needed to. No one person is the same, as a result each
parent is different and can expose their children o
different activities and ways of doing things.

Life With Each Parent

The participants' view of their parents affected

their need to live or spend more time with one parent over

the other. I already described the need of the
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rarticipants to form a connection with each parent.
the participant is missing that connectiovn, she or he
feels a need to spend more time with that parent. How the
rarticipants view their parents either confirms or
disconfirms the need to spend more time with one parent
over the other.

The need to compare. Ashley compares her parents to

t

h her dzad.

pae

confirm why she wants to spend more time w
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.
n her, flawv an
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e expectations that each parsnt has

impeortant role in this decision making process:
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I like living at my o= <Causs can Sust ldo
whatever and he'1ll trust me...I don':t have o
c_ean as much 25 my dad’'s...my mem's alwayvs oo ok
cass. She's alwayvs wanting me to do steif. I
CEn' L jusi relax.
Along with having morse frecdem at her dal's, Ashlcl Sces
many similarities between herself and her father. Sh=

szvs that they are both active which motivatss her o lo
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more physical activities. Finally, Ashley o
her father as someone she can talk to, wvhich is important
to her.
...my dad can really express his feelings...we're
really close, we talk about stuff...mom is harder to
talk to.
.

I can totally more communicate with my dad and I just

get along with him really good, we just have this




bond...I feel nervous talking with her, she
exaggerates all the time, she's pretty judgmental, [
don't seem to know her that well.
1is special beond Ashley describes and the fact that
Ashley perceives that she has a strong rapport with her
father, further confirms for Ashley that she ne=ds to live
with her father.

nts o ths same

~ s 3 L - - -~y ey - 3
Zavid Jdees no: cempare his par

h

extent as does Ashliev One reason for this is that Cavid
Jiuzs not nesed o Justify why he wanis to live with c¢ns
parent over the other When David's parents separatel nI3
mether said, the chillren z2are Detter ofI living wiih
their father. David alsc believes that his mother Zocos
et ne=sd him I the same way as his fzcther., Tavid savs.

(28 1 did not live with
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there would be extra gullt on my shouiders
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there would be no one around, things would be
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happier (for his father) cause there would be nc one
around.
Additionally, David does view his relationship with his
father to be like a friendship, "he's like a dad and a
friend, we have the same sense of humor, we have some of

the same interests too." David was not only given

[
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permission by his mother to live with his father, but a



has convinced himself that his father nesds him and hi

in

mether does not.
Sabrina does not compare her parents, which makes
sense since she doesn't need to justify why she wants tc

live with cone parent over the other. Her mother remzinsd

in Alberta and Satrina was never given the option of
visiting or living with her mother. Sabrina alsc f=lt
that her mother did not want her, "I think shs Is tctaily
s=lfish, she doesn’'t really cars zboul ©s 20VMOIs 02
actually she never did." Sabrina knew her mcother had zar-
zlliictions preotlem, £o0 the thought of living with her
mother was not an issue, 1t was not something that she
neclel to make 3 decision akour.

When att talked atout life with bkoth his parenits, It
sounded 2s 1f the two houses were run Jifferencliv, Loc
MatsT savs, "1 guess it's different, I den’t kKnow 11°s
screz the same. ™ I+ was svident that sven though things
were slightly different, ¥att did not need to compares Ihc
differences to justify why he would live with ons parent
instead of the other. Matt does different things with

both his parents; his dad has a bigger house, is more
stricter (he says this with a laugh), and is more
scientific. Matt says that the chores are different at
both houses; he doesn't always want to do the chores but
he does them anyway. The relationship Yatt has

established with both parents is within a natural setting,




not based simply on fun activities with one parent while
the other does the actual caregiving. “att does not nesdld
to decide on who he will live with because he already
lives with both his pzrents and both his parents are
e€asily available to him.

Deciding on whe to live with. Ashley did net h

W]
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much contact with her father when she was veoung, and at

this point in her lifs, he is the pzarent with whon she
wants to 1ive
.0 2ildnt s think I osaw him much s I ozsked my mem IF
I could live with him half time, she =sz3id thzt s vour
cheics I'm thinking ¢f moving In full time. . .1
talked o my dad aboutr it, he savs that vou're zlwWwaws
SeLooms to live hers.
Czavid would rather live with his dad., "if it were my mom
e ended L in the house z2nd my dzd moveld zwayv., I oszill
would have gone with my dad.” Yet David did not sec much
0f hiscs mom while growing up.

.he'd take us to our activities, help us with cur
school work, put a house over our head, help us
through problems we have. When it comes to problems
my mom was also just as big a part, it's just that my
dad was always around.

...my mom was never around, it was like having =z

single parent.



Since David’'s mother was not around much,

that David doesn't need to

There is a distinct di

n

David’'s situation.

needed her; it is not

David's mother was available

s

why 1s 1t

spend more time with her

fference between Ashley and

when h

M

as if she was living in a different

house. David had the opportunity to form an understanding
of who his mom is and feel supported by her. Since ashley
Larz1ly saw her father, she did not have the opportunit:y to
form her own perception of him All she had were the
stories which her mom told her Ashleyv alse did not have
many chances to confide in her father and discuss problilems
until recentiy.

Iz is not tecsssarily the guality of time nor he
guantityv: what appezared to be important for the
participancs was knowing that they had access to ezch
parent Wallerstein and Kelly (1982} found that children
felt helpless and wvictimized by inflexible visiting
schedules. While this did not come out in my study, it 1is
evident that the time spent with each parent plays an
important role in how the child perceives each parent and
themselves. The perception that the participants had of

their relationships with ea

ch parent ultimately guided

their decision on who they wanted to live with.



Is my Family "Normal": A Definition of Family

The messages the participants received about their
family members and how their new family operated, all
impacted upcen their definition of "family." These
messages were largely given by parents but also by the

many systems of which the participants were a part, (i.e.

scheol, peers, society and community). The participants
teliefs of whether they were "normal” or “"different

Jeprended on their perception of theiv family in comparis
o other families and their definition of what makess a3
family., crmal
“here my family end:s z2nd beoins The four

rarticipants all described their families differentl;
Family for Ashler znd David censisted ¢f two famili=s:
family with a father and a family with a mocther. atcs
rallked zbour his family as ens family living in twe
housss Wwhen he drew his family. he drew himself, his

dad, and his two sisters on one page and his two mothers
side by side on the other page. When he described his
family in the present, he named all of these people
together. Sabrina had a different description of her
family; she said, "actually I have 4 families, my foster
family, my dad's family, a different foster family, so
there is a lot of family.”

View of family and self. Each participant defined

the way their family looked; three of the participants



referred to the intact family as “"normal” and/or
"traditional.” While referring to their own family system
as "divorced.” Two of the participants, Ashley and
Sabrina, compared their families with friends' families,
and other families in the community. Through comparison,
the two participants not only developed a negative
rerception of their family, but of themselves, toco.

Ashley calls her family a "divorced family” and calls

other families "normal or traditional” families. She

e

b

defines a traditional family as "nermal, hagpy peeple who

live in the same house.” Ashley formulates this
definition from observing the families of her friends

M
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.1t was a big change just becaus
different from everyvhbedy else’'s familiyv. o friends

excluded from zil my {friends...
just wanted to have the same kind of family as them;
they seemed to have such a nice family. but for me it
was going back and forth.
Ashley felt left out because she perceived her family as
different from the norm. The norm for Ashley represented
the majority, and her friends were part of that majority.
Ashley says that she would prefer the "traditional
family,” but she says that she does not know what it would

feel like to have a "normal family with mom, dad, and

sisters."” Ashley's inability to remember her family



before the divorce leaves her to think that the
"traditional family” is somehow btetter. Her perspectivs
is evident when she says, "..I didn't want the divorce, I

wanted a family like everyone =lse had...l den't remember

what my family was like before the divorce...I've alwars
wanted to know how that feeling was...” Not knowing

somehow makes it harder because it is difficult te

urndersiand something that vou've experisncsd Ul J3nno:s
remcmber

Satrina like Ashley bzcame very obssrvant ol sther
reorle’'s families. Sabrina often talked atousr fesliing
l1ike an "ouvtczsr” and having ne Irisnds bsozuse zhe was
the only one in her cemmunity that had 2 divorced family:

I woull Le anm cutcasi. I was the only <on=
with divorced parents so facing that kinda thing in
siheel was tough.

peoplie whe had divorced

we were not good kids because we didn't have a

stable family.
Sabrina perceived that having divorced parents was
unacceptable to others where she lived, and as a result
she felt unaccepted by them.

Sabrina wanted to feel accepted which is a natural
human need. Maslow suggests that everyone has sclf-esteem

needs: the desire to believe that we are worthwhile,
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valuable people (cited in Adler & Towne (19933) p.%). TG
feel worthwhile, Sabrina needed to find someone who also
had divorced parents: "I would remember in the yearbook, I
would look at every single person and be going no. no, no,
no, they all had parents, we were the only ones.”

‘i

@]

Sabrina believes that, if she could have found onz pers

who had divorced parents, she would not have felt s¢ alone

- »r 34 - -

and Gifferent.
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Zavid referrsed zo intact families as nermzal onl

things together Like the whole family. and we funcoicnsl
1ike a noermal. gueote unqguote, family.” Cavid is

indicating thzt a "normal family is defined 33 2 family
that exists with both parents living together David nzs

normal or different. The unfortunate side to this is that
the labels created by society ultimately affect an
individual's perception of self, if the label is negative
the person feels that they have negative qualities.

The view that society has of divorce needs to change
so that children don't feel different and alone. I do see
that this change is happening slowly from some of the T.V.

programs that portray families where the parents are



divorced. Divorce is not going to gn away, it has bscome
a fact of life.

Memories, The Need To Know Why

What the participants remembered or had been tcld
about their parents divorce helped them better understand
the event. With understanding, they could better accept
what had happened, recognize that it was not their faulc,

-

and move on. The participants who did not know the
d together memories and stories to

reasons why., plece

create a reason of their own.
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thought their parents broke-up. Two of these participznos
weErse nNcet guite sure why, but they had put cogether bti:ts

and pisces of what they had heard to formulate a rezscn.

"z three participants whose parents divorced when thev
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Sabrina said that she could not remember what her dad
had told her about why her parents broke up, "I don't
remember.. that's weird because I remember that my dad
told me stuff on the day that it happened, I remember the
car ride, and when we got to our apartment in Winnipeg..
we stopped at Dairy Queen." Ashley also does not
remember what was told to her when her parents broke-up,
but she does remember seeing her parents fight the night

it happened: "like when it happened me and my sisters were




peeking, they were fighting, they always fought."” Ashley
believes that a reason why her parents divorced was
because they fought all the time. When I asked if things
would have been different if her parents had stayed
together, Ashley explained that, "they would have been
fighting still so it's better that they are divorced, they
always fought, it was annoying."

“att did not talk about why his parents broke-up, tuc:

se

he did mention that the night his parents split-up "it was
in our old house, there was the stairs, the floor and the
stairs had a whole pile of stuff piled up there...l
remember secing a teddy bear lamp.” Matt, Sabrina, and
Ashley grew-up not knowing why their parents divorced.

For favid it was different., his parents separated when he
was an adolescent, so he could understand cognitively and
formulate what a separation meant for him and his
siblings. As a result, he can "recall clearly what each
parent said to him about why they broke-up.”

David, unlike the other three participants, had many
memories of his family before the parental separation.
His parents didn't fight but appeared to get along fine.
David would recall the past to try to determine what went
wrong for his parents. David said that it was in
"hindsight” that he recognized that his parents didn't

really talk much in the last two years. "I noticed that

when I was younger everyone would wake-up and they would
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talk about their days at work, as time went on that kinda
stopped.” Recalling the past helps David understand what
his parents could have done differently.

Knowing why is helpful. Sabrina and David both say

that knowing why is helpful. For David, knowing why
opened the doors to communication: "you can make sense of
why. and I feel that I can go talk about it." David alsc
felt that "getting as much out in the open as possible
helprs put things into perspective much faster.” Sabrina
never could not remember what she was told abcocut why her
dad lefrt, she had a “vague idea, but it was never

hat not knowing
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elaborated.” Szbrina said
o feel bad: "I felt guilty, I felt embarrassed by it and
I f=lt ashamed.” She added that, when you don't know
why, “vou just keep thinking worse and worse,” but whsn
vou know why it just helps yvou to let go of it, you have
an answer, it helps you deal with it.”

David felt that it was important for parents te tell
their children about the divorce at the same time. He
felt that it would prevent the children from feeling
confused by hearing two stories. David's parents spoke to
him separately and, as a result he heard the same story
from two different perspectives; he said that it was
difficult. Similarly, Ashley heard a different story from
both parents, and as a result, Ashley processed what she

was told and decided on what she thought was the truth.
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Unlike Ashley, Sabrina did not have a parent who
talked to her about what happened. Sabrina says that it
would have helped if her dad could have shared something:

v dad would never share whether they be good
moments or bad moments, he'd never bring it up.

Just things that would help us understand, like we

didn’'t know why they got married, how they met or

anvthing.

sliirsrstein & Kellxr (1980) found that the majoricy of
children in their study were not given an explanaticn or
an zssurance of continued care The parents difficuicy in

The need to know why is strong for these
participants. They asked questions and looked into the
past to validate what they have been told by their parents
and develop understanding of why their parents divorced.
According to these participants parents can help their
children adjust by keeping things in the open and

encouraging conversation about the past.



Individual Roles in a Family

The participants in this study established different
roles within their families. People play different roles
depending on where they are and who they are with (Aadler
and Towne. 1993): at work he is a ruthless lawyer, at home
he is a caring father. The roles adopted by the
participants depended on how they perceived: their

parents. themselves, and themselves in comparison to

others

Sabrinz: the unlovable one. Sabrina's parents
divorced when she was yvoung, and her life after this event
was filled with many transitions and perceived rejzctions.
Satrina spoke often akout the times from her past when she
felt that no one liked or loved her When talking zbout
her parents she gives the perception that her father loved
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her tut her mother did noct. The main reason f{or
unloved was the fact that her mother was not there for
Szbrina and her mother could not change, she could not
stop drinking.

Sabrina said that her dad was never around and that
she did not feel very supported by him; however she does
view him in a positive light and identifies positively
with him.

...I love him for who he's become, he has improved

so much, I think us leaving was a good thing cause

for that he improved himself, my step mom is super
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nice. He's really into the arts so [ get my musi
from him and my talents too.

Sabrina perceives that her father changed because of

losing the children, for Sabrina this validates that he
loves her. Sabrina does not fecl the same way about her
mother. Sabrina's mother was not able to change, and for

Sabrina this means that her mother did not care abtout her.
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in her eves
She"s very selfish, her dis<ezss has tzkso
over...she doesa't rezlly care abtou: us anymers Zus
aczuzllv never Jd13...01'm mad zg her Zdesp Zown, 17T
not mad st my dad anymore, I've come O TETms
ztout Rim, turt my mom I ostill have 2 grudges wilh
her...I love my mom because she's my mom
SzzZrinz loves her mozther even though she believes thzatl ner
mother wants nething to do with her. The love Sabrinz has

for her mother scunds like the universal love z chill has
for her parent.

For Sabrina, divorce meant not having the love thart
others had: "...1 also realized that I didn't have in my
l1ife what other people did, my mom and that, I didn’'t have
a relationship with my grandparents, I just felt really

unloved.” I asked her how she knew that others received

more love than her, and she said:
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I don't know they'd just have more stuff than
us. around Christmas they'd always have more...it wzas
also a reputation thing, at school everybody had more
than us, net many people wanted to be friends with

us., like their parents didn't allow them to be

friends with people who have divorced paresnts. They
thought that we were not good kids because we didn't

have a stable family, money and stuff.
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a mother and a father The perception that othszrs did nac
1ike her beczause of her family situaticon confirms her rols

Szbrinz lived with three different familics. wo of
which were foster families. Family is very importzn: to a
crowing c¢child, and it 1s zaken for granted ezsily Ty those
who have never been without one. Sabrina says with &
sheepish loek that she chose to livs in {oster care. 3hs

e
.

says that she was selfish for wanting to live in a famil
and in her selfishness ended up in a "bad"” foster family.
As Sabrina talks about her first foster home, it becomes
painfully apparent that her perception of herself was
negatively affected by her experience in this family:
I was treated like dirt, I literally had to do
everything, I babysat....every single day...do all

the clean-up, all the cooking, everything...l was
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really disturbed there too, I wasn't gocod in
school and I almost failed a class and I didn't go to
school.
What struck me was that, earlier on, Sabrina had said more
than once that she was very good in school: "I was blessed

with the academics...Il like schocel I really enjoy going to

school.” Sabrina not feeling good about her scholastic
achievement had more to do with how she felt about hersslf
then on her ability to do well in school.

“hen talking about this foster family. Sabtrinz
mentions that they did not have a good reputation in th=
cown, "the yvucky family, they Jdidn't have a gool
reputation in the town cause people knew that they wsrs In
sgacs.” Through-vut ths three interviews Sabrina oftsn
talked about having a bad or good reputation. Sabrina

reputation, then she tcoco had a bad reputation.

Sabrina then moved into a second foster home. she
refers to this family as the "good family." Sabrina savs
that when she moved into the "good” foster home her
reputation changed from bad to good:

Oh it was perfect, within 2 weeks 1 had a

job, a boyfriend, I got my license, I just kept

getting happier and happier. I didn't miss one day

of school...my report card grades were going up.
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teachers were saving great attitude... my
reputation in town sky rocketed.
What an incredible change, and much of it had to do with

the way Sabrina now perceived her situation and therefore

.

o)

herself. She felt that others believed she was "good” and
therefore she felt good. For Sabrina, a "good” reputation
was important; she wanted to belong, te fit in. A

speaking at great length about this family, she smiled and

said thaz: she was "so thankful for the opportunicy to have
iived with a good family.”
David: taking care of Dad. David's perception 2%

farher, and this concern is a strong theme throughout ail

three interviews. David believes that his father is
inhappy 2nd lonely David perceives tha: his “dad

"

changed after his mother left,” and therefore it is nis

mother's fault that his dad is so unhappy. Since 1t 1is
his mother's fault and his father was the main caregiver.

David feels that he cannot talk about his mother with his
father. David is so uncomfortable about the situation
that he cannot even tell his father when he is going to
visit his mother: "I couldn't tell dad outright that I
was going to go to mom's." David does not see or talk to
his mom regularly partly because of the overall perception

that his dad is uncomfortable hearing about his mother.
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I asked David if things would be different if he
lived on his own, but David could not even imagine such a
situation; his reply was, "I think I would really want to
live with my dad, 1 think I would feel guilty.” Some of
PLavid's worries are also built upon the knowledge that he
and his siblings "are his dad's only family.” His mother
has a bovfriend so¢ she has someone, whereas his father has
ne one but his children.

Towards the end of the thrse interviews. David came

to an interesting cenclusion: "I1'd like to sec thsm g=t
things wurked ocut...so that I don't fe<l guite so
uncomfortable doing stuff with my mom.” Yhen 7 think of

cnfiict., I envisien two psople velling and saving
terrible things about each other te the children. TCavid's

B 3 g P, . - - Lo e e a5 -
situation demonstrates tha: there can be silent conilcot.
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Children can be put just as easily into the middl
par=nts are cheoosing not to talk about their difficulcics.

Speaking to David reveals that just because a child
is older does not mean that the event of a parental
divorce is easier to cope with. Even an older teen or
young adult can be put in the middle, feel a confusing
sense of loss and a sense of responsibility for a parent’'s
well-being.

Ashley: keeping the peace. Ashley talks a lot about

the fighting that occurred between her parents and between

her mother and older sister.



That's their biggest problem, that they (moem and dad)
fought so much, they both had different rules,
different ways of doing stuff.

...when it happened, me and my sister were peceking in
the other room, they were fighting, they always
fought, like a lot...

Yy gister and my mom always fought., I think caus<s sh

m

was rebelling.

shicyv having seen a lot of fighting in her family takes

(¢
A}

o
L1
.
b

on the role of tryving to keep the peace, "I alwavs
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with my friends. I alwvayvs try to stay on the goold
people.”  Ashleyv wanting o keep the psace Jdogs nol Tol

her mather that she wants to move in full time with her
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sh ive with her father. her mom will reacs Wi
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disappwintment and sadness:

4

I'm thinking of moving in full zime...I szillL
have to talk to my mom about it, I think she’'1ll bLe
disappointed and sad....Il think she kinda gives me

a guilt trip...It's the way she pouts about it.
Ashley's perception of her mother combined with the role
that Ashley has taken prevents her from speaking to her

mother about living with her father.

Matt: No need to compare. “Matt perceives that his

parents are friends: "like they are still friends, they



are not sworn enemies ... that's cocol. Since his
parents are still friends, “att does not feel the need tc
take a side or to be responsible for a parent's weil

being. Matt goes with what ever happens in life; he sces

that he has a different role in each home, and he fiils

'.J
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the role without complaint: At my dad’'s I usually c
my room. I have my own VCR and TV... I don't do as many

cartoons at my dad's, I Jdo mest my Jartoons Nere.. .1 D2Us

all my clothes here (az his mom’'s).” Yatt taiks about
rhe different chores he has at both homes and atout his
rtole as a big brother which involves babysitting his twe
sisters

v father is more ike a friend. The par=nt whe 1is
given less blame for the divorce happens to be the parsnt
o whom the participants Jdescribe feeling closest toe

Ashley often refers to her dad as someaone she can taiyx o,

and she savs that they have 2 special bond. That Ashilev

13

perceives her dad in this way supports why she needs to

n her mind. He is not as bad as her
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mom made him out to be, and he is maturing and more
responsible:
..he's irresponsible, well like he's
responsible, but he's really a kid at heart, but

more and more he's maturing..



father daughter relationship,
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similar ma
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..we're really good friends, it’'s not like A

my dad can really
ss his feelings..
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We're really lose, he's really nice, we talk

stuff..

along with him really good, we

have this bond...

about this special bond which

secs herself in her dad,

n
s

to

n

the same sense of humor,

that r ne

in

{

spect
end..he'1ll talk to us about things and vice
David and Ashley beoth visw their fathers in a

nor. The perception these two participants have

of their fathers guides their choices in regard to whom

they want
blame on.
Each
different
of his fat

was going

to spend more time with and who they place more

participant's role, healthy or unhealthy, was

and seemed to serve a purpose. David took care

her because he needed to know that his father

to be happy, was going to feel wanted. Ashley
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became the peace keeper because she needed ton find wavs f
solving her problems without fighting like her parents.
Sabrina wanted a family, being the unlovable one, helped

her continue to search for a family that would nct abandoen

=]

her. Finally, MYatt did not fall into one specific role,

instead he filled the many rcoles that were assigned to
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Advantages and Disadvantages of Parental Divorce

The ability to see and search ont the positives is
one factor in how well zhese four participants alustesl o
1life in a family with divorced parents These
pEvticiypzants were ablc 1o Zialznce the positives with tihz
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negatives., and recognize what is changeable and wha
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“att made an interesting point when he said. "there ars

coed and bad things zbeut both houses.” Yats taixcsd a2
lot about the differences between his two homes. He never

said thar he felt negatively about the differences. but
more that he came to accept the differences and to live
with them.

“att describes the positive things that have happened
for him:

get more brothers or sisters.. bigger house with

more stuff.. living near people you know.. living



close to both parents.. not having to change
schools.. two different sets of rules and chores,
like you may get to stay up later at one house, if
your parents were together you probably wouldn't te
allowed to ... more presents at Christmas time and at
birthdays.

att also describes what he thinks are the negative things

about having divorced parents:

18 a parent gets remarried that means there 13 o
way for yvour parents to get married again.. you
can't just g0 se¢e them when you want.. moving a _ot
is hard having two different sets of rules and
chores confusing cause people ask wihere you live
and it's 1lixke here and heres. bringing stuff
tack and forch

S few of the things from the twe lists coverliap. which

or the

m

shows that 1t is possible to see both the positiv
negative side of a2 situation.

Ashley explained that when she was younger she woulld
often think about what she liked and disliked about her
family situation. She says it was a way to "console”
herself and feel better about her situation. hkhen Ashley
looks back into her past, the disadvantages that she talks
about are related to her feeling different and alone.
Ashley did not like having to pack her clothes on the

weekends; she said that she felt like she didn't have a
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home, but that she was always visiting. She said tha:t her
friends never knew where she was living, and this was
annoying. Ashley talks about feeling different btecause
she was the only kid whose parents were divorced.

The advantages for Ashley are in what she has gained
by being able to spend individual time with each parent.

She says that she knows both her parents better, and she

knows them in a "different way.” She doesn’'t gst tired of

in

her parents because she does different things with each of

them, and she has the freedom to wvisit or call whzanever

she wants. Ashley recognizes that she gets two of
everyohing I get twice the bunnies” on taster. Finally,

{1

g rtgr her farther would follow her mother's rules and

elementary school years. Even though Sabrina had a
difficult time during her early years, she talks more
about the positive things that grew from her parents’
divorce: "If I could deal with them getting a divorce, I
can deal with any kinda thing...I've learned a lot more
than a person whose never known what a problem is.. I
learned that it is okay to say good-bye, I also learned

that there can be problems, life isn't perfect.” Sabrina
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believes that her parents’ divorce gave her the 1ife she
had, and her life made her who she is today. She says
that she likes who she is and would not want to changs.

I'm the only one. Ashley and Sabrina both talked

about feeling out of place during their elementary schacl

Vvears. They both felt that they were the only chiidren

with divorced parents, which according to many researchsrs

Ig nermal for children in this stage of developmenc.
Children aged € to 12 commonly feel ashamed of thsir
sarents’ break-up and have difficulty explaining it to
sthers. As a result, children during this time f=<l
anzeclied and ceonfused ghout what is really happsning
iDalton & Hickey, 1994 The probability exists thats
Sztrinz and Ashley were cthe only children in their zown
with Jivorced parents The fact of the matter is, it is
the child's perceprion that shapes how she feels zbou:
herself. There are not too many children who want to
srand out or be perceived as Jdifferent.

Accepting life how it is. David did not describe

things as either negative or positive. When I asked him
if anything positive came out of his parents’' divorce he
said, "she is in a good mood all the time...generally
speaking my family me, my breother, my sister and my dad
are a lot closer together. Those are basically the
positives that 1 see."” David did talk very much about

feeling worried about his dad and feeling uncomfortable
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talking to his dad about his mom or even being in th- same
room with the two of them at the same time. However, he
did not describe these situations as having negative
outcomes; it seemed as if he had accepted life the way it
was .

Accepting the negatives while searching out the
positives helped these participants adjust and cope with
their parent's separation and divorce. Additionally., tv
locking on the bright side of life these participants were

abtle to accept their parents’' divorce and move on.

Coping Stvles

that is mos:t difficulr,

n
[ig

It is not the actual divor
but the dayv to day life after the parents have split-up
that is most strenuous and which takes time to adjiust to.
How well these participants adjusted to their new family
situation depended largely on their coping skills and on
the amount of support they received.

David describes his parents' divorce as a major event
in his life, an event that created significant changes for
him and his family: "When parents split-up, you start to
worry about them more, well when anything major happens.,
you start thinking about it a lot...when something major
like that happens, every day after effects your life."
David has a good point; parental divorce is not something

that children deal with in a prescribed amount of time. A
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parental break-up impacts upon the child's everyv day l1ife
into the future.

Finding support. The amount of support directly

affects how well the child copes because support opens the
doors to communicatioen. When the child is given the
freedom to talk, he no lconger feels so alone. David
believed that children without siblings particularly
needed support: "Especially single kids cause ycou got to
have somebody. like they don't want te feel alienated and
think thev are the only ones.” Unfortunately, it is
difficult to pick out which children need added sugpor:
and which ones do not.

There are children whe cope by withdrawing and cther
children who some how find outward wayvs to cops by secking
support (Emery, 1982: Hetherington., 1279: Neugebauer,
1989). Children who are able to find suppert feel bectter
about chemselves and about their family situation.
Interestingly, I found that Ashley, David, and Sabrina had
four things in common: they all like to talk; they believe
that communication is important; they appeared to be
active both individually and socially, and, at some point,
they said that seeking support is helpful.

Matt did not fall into the same categories, he was
not extremely talkative during the interview process and
did not talk at all about having friends or being involved

in extracurricular activities. Matt mostly enjoyed doing



solitary activities: Tae-kwon-do. delivering flyers,
drawing, and playing the clarinet. On the surface Matt
appeared to be coping well with his parents' divorce.
Unfortunately the data I collected from Matt did not
indicate how he copes or whether he has received some
support from family and friends.

Where support was_ found. Ashley mostly spoke to her

mother when she was younger. as she grew older this

rransferred to her father. who she described as very

supportive and a good listener. David had both friends
and famiiyv to talk with: "my sister and I talked a lot,
and myv girlfriend. I had many outlets.” Sabrina says

that there was no one to talk rto, but that did not stop
her from finding a way to express her feelings: "I didn't
b ly taik to people abouzr it ..I wouldn't realize it but
I would express what I was feeling on assignments.”
Sakrina believes that a counselor could have helped her
deal with her emotions and answer some of her guestions.
David and Sabrina both felt that it would be more helpful
talking with someone who had or was experiencing a
parental divorce. David said that this approach would be
"more interactive as opposed to someone who listened but
could not fully understand.”

Additionally, I noticed that the three participants

were the types of people who searched for answers; as

Sabrina said, "knowledge is power.” For these three
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participants, the quest to find people to talk to helped

them understand and better cope with everyday life.

Sabrina attributes this to her curiosity: "I'm the curious
one. Okay, I'm going to try and make this better how do [
do this better. I'd ask the questions." David needed

answers from his mother, so he asked the questions and
from there was able to better understand why she left and

from there begin to build a new relationship with her.

(t

Difficulties coping, choosing not to seck supper

These three participants each had a sibling who had a
difficult time dealing with life after their parenrts’
divorce. These siblings were described as having
difficulties with communication and in reaching our for
support from inside and/or ocutside the familywy.

Ashley described her sister as having many probisms:
she watched her sister and decided that she didn't want to
be like that: "She reacted by being a rebel, she was very
different, I don't know if insecure is the word., but she
was very angry and she took it out on everybody.” Sabrina
watched her brother go through much of the same: "Instead
of looking for a mom he shut himself down, he just hated
the world,” "he was more of an angry person...he seemed
distant..he didn't want any help.” Sabrina recalls

trying to talk with her brother about things only to be

turned away.



David noticed that his brother dealt with things by
not talking: "For the longest time my brother wouldn't
talk to my mom. He wouldn't talk to my mom for about a
vear." David thinks that the reason why his brother did
not easily cope was "because he didn't have anyone to talk
to...he didn't really have any friends that he could talk
to. "

David's brother was the youngest in the family.
Therefore, he would have watched how David and his sister
coped. Additionally. David made the effort to talk to his
brother and take him to visit their mother. Even though
his brother did not reach out for support, at least he was
surrounded by people who would listen when he was ready to

der

=

talk. whereas the other participants’ siblings were o

and diéd not have a role model from which to learn coping

From the participant's stories and the suggestions
they gave, it appears that expressing feelings is helpful.
Also, knowing as much as possible and talking with other
children that are living in a family with divorced parents
is crucial to a child's feelings of self-worth and
acceptance. Children who do not talk about their
situation, who appear to be holding in their feelings, and
who do not have many friends are at a greater risk of
having a difficult time adjusting to their new life

(Wallerstein & Kelly, 1984; Troyer, 1979; Kurtz 1995).




The stories told by the four participants outline
seven issues that children encounter when their lives have
been changed by divorce. The seven themes were also found
in previous research demonstrating that while divorce is
experienced from different perspectives, it is an event
that ceontains common difficulties for many children. In
the following chapter, the outcomes and the implications

of the findings will be presented.
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CHAPTER 5

OUTCOMES AND IMPLICATIONS

The outcomes and implications are discussed in this
chapter, focusing specifically on what children need to
adapt successfully to life with divorced parents. The
findings will be discussed in relation to prior research,.
literature. and implications for education. counselling.

and future research.

Divorce is Divorce

Children expericnce life in a family with Jdiverced
Farents in the same way whether they are living with their
mether ¢r their father. NOo matter what the living
arrangement, diverce is divorce. I interviewed 4 very

’

different young people from 4 very diffe

"

ent familw
situations, yet each participant described his or her
experience of divorce using similar terms and themes.

When comparing my study to previous research,l found that
other studies also found similar themes among their
participants, which tells me that there are typical day to
day events that are common for children living in a family

with divorced parents.
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Adapting To Life with Divorced Parents

Much of the literature and the results from this
study suggest that adapting to life with divorced parents
is a process that occurs over time. The process involves
adjusting to new roles within the family, creating a new
definition of family, reestablishing a self-identity as a

child of divorced parents. and trying to figure out why.

Additionally., as a child grows and develops, she changes.
her needs change, and her understanding of the Jdivercos
changes. Divorce doesn’t just happen, then goes awayv.
Children deal with Jdivorce on a daily basis right inte tho

futures, from answering their friends’ gquestions :o

[
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remembering tu tell pecepic which house they will be

For Xat:. it means continuously adapting to one
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lives In twu sSeparate homes.

means finding the right time to tell her mether thzat she
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wants to ilive with her facher. For Davi
worrying about his father and trying to figure out a way
te deal with being uncomfortable around both parents. For
Sabrina, it means never knowing her mother and trying to
find a place in her stepfamily. These are the things
about living with divorce that the participants are
struggling with today; by next year it could be something
totally different.

In the literature review, I stated that if adapting

to divorce is a process occurring over time, one would



think that time would bring understanding and adjustment.
I did not take into account that divorce is the child's
life, and 1life brings with it new challenges everyday.
With that in mind, divorce is not a black and white event;
it contains a variety of different factors for each family

that experiences 1it.

Dealing with the Losses

Fer children the losses associated with parencal
divorce and death are similar. In both events, children
are dealing with the break-up of the family home and the
necessary adjustments that the family must make to
accommodate changes in family structure and roiec
allocations (Worden., 1%996). For a child to make this type
of an adjustment, she needs to grieve her past situaticn
and perception of the future (Hickey & Palton, 199i:
worden, 1996). To fully grieve is difficult for chilliren
of divorced parents. A significant difference exists,
because death as a permanent loss, helps the child and
family get on with the task of rebuilding the family unit,
whereas in divorce, hopes of reuniting the family may keep
the reality of the loss at a distance (Worden, 1996).

As each participant in this study as well as in
several other children from previous studies indicate,

children of divorce keep a silent wish that their parents

will remarry (Wallerstein & Kelly, 1980; Troyer, 1979).
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Holding onto this wish prevents them from fully letting go
and moving on. The research on divorce states that
children wish for their parents to reunite so that they
can be a family again (Wallerstein & Kelly, 198%4; Troyer.
1979). Interviews with the children in Oppawsky's (1989
study uncovered that the major reason for this wish was

the fear that thev were unlovable. The participants in my

wn

tudy alse described wanting their parents back for

similar reasons, but the main reason was because they

perceived the intac: family as normal and the divorced
familv as abnormal. This tells me that children are
receiving a message that divorce in a family 1is unnmatural.

Societies Perception of Divorce

I am not what I think I am.
I am not what you think I am.
I am what I think you think I am.
saron Bleiberg & Harry Leubling
{cited in Adler & Towne, 1993, p.50)
As children define who they are in their new life,
they also try to figure out what kind of a family they
have. As previously discovered in the data findings, how
a child defines the meaning of family impacts upon their
perception of self as normal or strange. Children of
divorce, more so than not, perceive themselves as

different (Troyer, 1979). Yet, according to Statistics




Canada (1991), the divorce rate since 1970 has tripled in
Canada with 30% of these families involving children
{cited in Kurtz, 1995). So the fact of the matter is,
children living with divorced parents are statistically
more normal than net. Unfortunately, more normal is not
how children of divorced parents perceive themselves.

The different environmental systems that people come
into contact with such as school, church, extended family,

community., friends, and the media transmit infermaticn

abour family and the meaning of divorce. These messzages
shape the child's perception of self and familyv. ~s in
Sakrina's and Ashlev's cases. their communitcy gave the

impression that they did not approve of divorce. agnd as a
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result, these twu girlis viewed their family st
atnormail.

. PP
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children fecel that their parents
unacceptable. they will have a difficult time talking
atout it and learning how to adapt to izc. It would be
helpful if society, as one of the environmental systems,
talked more openly about divorce and offered more support
services for parents and children. In Winnipeg, there is
very little that is offered to families experiencing
divorce, but in Alberta, British Columbia, Nova Scotia,

and Ontario, this is not the case. All parents who are

seceking a divorce are required to attend a mandatory six-
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hour course called Parenting After Separation {(Driecdg-r.,
1998 .

Some movement to help divorcing families is beginning

[N
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to occur, although it will probably take more than a s

heur parenting course to help families adapt to their new

life situation. Wallerstein and Kelly (1984) identified
that there was an absence of resources and guidance for
divercing parents. Their study suggested that par<nis
Teceive csounselling and proper suppoert in prepzarzsieon for
the many changes brought on by divorce. While I bteiievs
that this is very true for todav's divercing parsents. o
wonder how many more parents would seek the help 18 i
WEre mMore <Sasily attainatle
Resilience

Resilience is a persen’'s akility o cope gesirtively
with and survive stressful life events. Literature and
pr=evious research written on children's zabtility o adiusc

to divorce all agrees that divorce is a stressful event
for children. However, there is little mention of which
coping strategies work for children during this time.
Studies that do write about coping skills d¢ not focus on
how to help children develop positive coping skills, but
rather on the negative behaviors which are seen as a

result of parental divorce.



Wallerstein and Kelly (1980) attributed positive
adjustment to being socially mature, self-confident, being
able to seek support from friends and teachers, having a
healthy relationship with at least one parent. and
understanding why the divorce took place. Troyer (1973
concluded that self-reliance was the main factor

associated with a positive outcome for children of

Jiveorced parents. Kurtz (1993) identified the abtillty o

secek social support and engage in probtlem sclving as

Important characteristics toward positive zad

the participants in this study, the following factors wsre
identifiiel as helpful when zdapting o 1ife with Jivorcosd

supprort. having €gual access to both parsnis, haviag the
ability to negotiate with se¢lf and see the positive
aspects of Jdiveorce. and feeling accsried by othsrs at
scheoel and in the communicy.

Werner and Smith (1982} found in their sgudy that

certain temperaments play a role in developing a child's
resilience. Resilient children tend to have positive
social and emotional skills. Non-resilient children tend
to withdrawal and have low social and emotional skills
(cited in Zeitlin & Williamson, 1994). Research on
resilience emphasizes several personal characteristics
that help a person cope with life's misfortunes: faith in

the future or a higher power, human support, ability to



wJ

set geals. belief in oneself, ability to recognize

personal strengths, and the development of strong coping

skills (Blum, 1998, p.36). Coping skills are the types of
behavioral patterns that a person draws on to manage
stressful situations. Children with positive coping
skills have the following behavior traits: flexibilicy,
independent problem solving, expression of smotion,
genceralization of learning. s<li initiatien, and the
ability to seek human support {(Zeitlin & wWilliamson, 137+,
c.52 & 1T
"ALL people have the capacity fur resiiiends.  tc

just have to learn to draw it out and to support them™

Sroethery cized in Blum, 1338, p.38:. Iz iIs helpful o
know that resilience can be taught. It is aiso <vidsnt in

several of the behaviors described above. The children =
mosc risk of maladjustment to Jdiveorce are those whe
withdraw and have few social supports. Therefore, it Is

important to identify the children who appear non-
resilient and to help them by providing support and Lty
teaching them positive coping skills through peer support
groups and/or individual counselling. This information
would z2lso be helpful for parents so that they can find

ways at home to help their children develop resiliency.

et



Feeling Supported by Both Parents

If anvthing, this study validated for me the
importance of parents in the lives of their children.
Children need support, especially from their parents.

They need to hear why the divorce happened and what the
future will look like. Children need to hear that it 1is
alright to love both parents. “ost importantly., children
ne<d to perceive that both parents have a genuine interest

in who they are and what they du.

i)

Every child deserves the opportunity to have

v .
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relacionships are part of the child's identity, zand tu
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Jdisrupt the bond between z onl

father is traumatic” (Hickey & Dalton., 199, p.I:¢ -
this study. 1t became cvident that children nesd boih 2

mother and father figure. and that the twe rolées and

: Tined 31} ~ - I F - | S v ~ M - T v -
individual persons are Jdifferent. This relognition a..ows
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e
,
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the child to develop all needed areas of self, view
from different perspectives, and learn thact it is alright
to be different.

Two participancts in this study said that the main
caregiver needs to try to be both the mother and father
figure. David's father played both roles even while his
parents were married. Sabrina said that she would have

liked it 1f her dad could have been both a mother and

father. While 1 believe that it may be possible for one



parent to play both roles of mother and father. I Juestion
how successful a parent could be at it. Xy reasoning
behind this is that one human is not both male and female.
There are simply some things that one sex cannct fulily
understand about the opposite sex. Sabrina experiencesld
this reality as she struggled to find a female role model.

someone who could show her what being a female was al.

atout.

What became most dpparent in my study was the nized
for balance. Balance is noet necessarily egual time: 11 i
thie child beling permisted to spend the kind of time thazt
she needs with cach parent The time needed may Chang- 23
the child grows and deveolops. "hat 1s impertant Is That
the child feels fullv-supperted by both parents znd wKndws
that she 2301 g0 to elither parent with her prublems or
Questions This will reguire parents not only <& Ful The
chiild's needs first Lut alse to trust chat the child is
able ro identify what she ne=sds. It would also regquire

the parents to understand their own behaviors and how
those behaviors can cause brainwashing, parent alienation
syndrome, and loyalty conflicts.

At this time, there is not enough data in my findings
or in previous research to establish the right time when
parents can begin to give the child more freedom in
choosing her visiting schedule. I would say that parents

need to consider child development and truly listen to the
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needs of their child when determining the type of living

M

schedule the child needs. As Sabrina said, "knowledge is
power"” the more informed parents are, the better able they
will be to make decisions in the best interest of the

child.

Help Is on The Way?

ty of the resecarch concludesd tha:t children

}oe
[}

A malor

need suppoert from people outside their family (Wallerst=in

e e Tema . T amma. ety . . )
& Heliv. 13S%4: Trover. 379: Malkin, 198%. Neugehbzucer,
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1389 The participants in my study also 1ndicated tnRatl
SUppurI o wEs necessary and helpfuel, and the one participant
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availatle because sometimes parents and siblings are net
prepared to talk about the past. Xost of the literature
asserts that parents are often so engrossed 1n their own
pain and suffering that they cannot be there for their
children (Emery, Hetherington, Dilalla, 1984; Hickey &
Dalton, 1994; Levin, 1988; Wallerstein & Kelly, 1980).
Fortunately, the key factor is having someone who will
listen and be able to respond to the child's worries,

fears, and pain.




Considering that much of the divorce rescarch on
children was conducted in the late 70's and eariy 80's, *
am surprized that there are not mere resources and support

svstems for divorcing parents and their children. This

study and previous research demonstrates that adapting to

life with divorced parents is difficult. The process of
adapting involves an array of tasks from letting go of the
rast and once-perceived hopes and dreams ¢ starting 2. a
nsw home and organicing new living arrangements {or the
children. The many tasks are stressful and difficuls o
accompliish because many parents do not have their own
persenal histories to draw from. As a resuit. parenis
make long-range decisions bazsed on emotion rather than on
poanned thinking

The help thar 1s presently avallable. I Winnlipes.

there is Family Conciliation which offers divorce
mediation and an informzcion seminar for parents. “For
Sake of The Children."” Schools with counselors are doing
their best by providing groups for children. There is
also a support group for divorced adults called New
Beginnings, which alsoe runs a parallel support group for
teenagers. While these services exist, few people know
about them. Another road block to receiving counselling 1is
the cost, because when parents are divorcing. their moneyv
situation is often wvery shaky. In Winnipeg, there are few

organizations that offer affordable counselling, and the



places that do often have waiting lists ra

from 6 months tc one year.

In Ottawa, Rainbows,

children, was offered in 1987. Now,

the adolescent and adult versions are offe
870 schools,

churches, and community cente

Rainbows as

v
e
g

nging in

a program for elementary school

well as
red in more

rs across Canadsa

(Jenish., 1398). It is a relief to see that adult wversicns
are being offered because I think that adults zre often
the forgotten "children” of Jdivorce. I omy s:tudy, Mact
was an adult and was coping with feeling weorrield about and
responsibtle for his father. Just beczause someone 1= an
clder teen or an adult does not make parental divorce an:
casicr.

The Rainbows gprogram was found to Lte wvery
successfully in helping children recogniczce tha: they are
eI the only vnes with divorced parenzs. However.
Wallerstein savs that while childrsn need the connection
with other peers, they often also nesd individual therapy

(Jenish, 1998). Cnfortunately,

advertised so again a person has to know s

about the program if they are interested in it.

most children in Winnipeg attend either pu

schools, the ideal place to inform parents

the program is not

omeone who knows
Since
blic or private

of such

programs could be through the monthly school newsletter.

The chances af such programs developing and growing

depends on the amount of interest in this

type of service.
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However, if no one knows of the services., it appears ta

the service provider that no one is interested.

g

Limitations of the Study

P

The greatest strength of qualitative research 1s the
attainment of a deeper understanding of the way that
reorle experience life. it 1s the belief that each p=rson

is a unigue individual whose behavior cannot be

¥

(I
.
.
{)
ot

redetermined or categerized into predictabic units

marKes gqua.itative rescarch mecaningful feor those whe read
ind lcarn from 1t. The worth of 2 gualitazive ztuly L3

andersianding (Bogdan & Biklen, 13232 Imnothis studv. the
grimary method of colliecting dats was through unstructursd
interviews, and this is where Bwoth the limictatiens zand fhe
strengths of the study design can be feound

The subject of parental divorce i1s difficulz o Talk
aktcut, and for this reason participants in the study ma:
not have discussed all aspects of their experience.
Possible reasons could be the fear that their parents will

read the study and identify what they said, or that some
things are very emotionally difficult to talk about and as
a result are avoided during the interview process. 1 was
aware of these factors and structured the interviews in
such a way that would build rapport and trust. I was aiso

receptive to the participants' body language to ensurc
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that sensitive information could he comfortabiy dischs:s
However, [ will never know i1f a participant avoided a

subject or embellished the truth.

vy
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A related reality is my time line and the numbe

interviews I had with each participant. There is a {ins

ct
[
s
m

line when conducting qualitative interviews in tha

r

interviewer does not want it to become therapeutic.

arcicipan:

t up envugh rapprors sco that the

e

wanted to s
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could comfortabtly share their experiers

rapport which weuld create a therapeutic relgtlienship for
the participant To prevent this., I decided ta fntervisw
cach participant three Zimes. I found tha:t he thres
interviews worked well. and by the third interview., m=n.
)T the same themes were Zelnyg refedled. Howsver. I woalld
Rave 1iked 20 have interviewed more participants. -
larger sample would have snatled e to Defier CJounceal hc

1
1

rt ants’ identities and possibly discover addicional

ct
wn

<l

ap]
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chemes and cutcomes.

"

Refilecting on the fact that I interviewsed fou
(=]

participants, and that it is possible that they did not

@]
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1

talk about their complete experience with divorce,
say that the findings from this study are generalizable.
and if so who are they generalizable to? Considering the

scope of this study, I believe that the findings

P

accurately reflect each participant's experience with

divorce. It is up to the reader to decide how the results
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arply to them and their waorld. I cannct say that alil
children experience divorce within the same caontext as
this study. However, I can say that parental divorce is
Jifficult for children and that from this study and
previous research, it is evident that divorce permanently
changes a family's life; it is these changes that children

trv to adapt to and cope with.

Implications for Counselling and Education

t

The results of this study indicate that adapcing -
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throughecut this process. However, the needed supports are
~ot readily availabizs or easily attainatle. Tezchzrs 2annd
school counselors are in a position in which they can hely
children adapt to a family with diveorced parents. Thesc
two professions can help by advocating that suppor:
programs be offered in schools or in the community. Sincs

teachers are with students the majority of the day. they
can help identify which students are in need of individual
or group support. Counselors can facilitate support
groups for children and pass on needed information on
resources, support, and guidance for the parents.

Schools can also help by changing the perception

children have of being the only child with divorced
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parents. All grade levels teach family life, and this
subject is the perfect place to teach children abuut
family. Teachers can talk to the class about divorce and
let children know that there are many children living in
families with divorced parents. Divorce needs to be
normalized for children so that i1t does not carry the
stigma of shame that it apparently does. "aking

ctions with other thildren is territly imreortant for
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hildren in the middle. Parents may need some guil
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finding resources and support services for themselves, and
therapists need to be knowledgeable about the services
that are offered so that parents can make use of them.

An additional implication is that children may need
counselling support through-out their life span. Parents
may remarry, have more children, or combine two families
into one. Children also encounter new difficulties with

their parents' divorce when a new stage of development



occurs. As children grow older their cognitive

b
understanding of what happened between their parents

develops. A deeper understanding can bring on additionatl
grieving and the need to ask more questions. [t would be

helpful to inform parents that this is normal and that

additional counselling can help.

Implications for Future Research
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arrangemens for chillren of
divorce, so there is little known zbout whether iz Is

he octher living arrangement

05

which is rarely seen is children in the custody of their
fathers. Research in this area will demonszracte the
importance of fathers in the lives of their children. it

may also dispel any myths about fathers not having the
ability to provide adequate nurturing and care for their
children. Granted, research may uncover the opposite.
that fathers are not capable of taking care of children,
but whichever the case, research is needed so that parents

and professionals can make more-informed decisions.
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A third area of research is in the area of resilience
and the role it plays in how well children adjust te life
with divorced parents. It would be beneficial to explore
in greater depth which coping skills most help children
cope with the many changes and stresses involved with
rarental divorce, along with understanding how children

acquire these c¢oping skills and how these skills can be

LA final area of necded res<carch is on the

effectiveness of individual and group therapy for chi

and parents of divorce. Fuch of the literature states
that familics need support, vet rescarch in this area Is
sparse. Im would be helpful to know wha:t percentage of

services and for how lLong. Additionally, de Jdivoresd
parenting programs make a difference in how parents choosc
v setrtle their divorce and arrange their children's

living schedule?

Conclusion

There is no doubt that parental divorce is difficuiltc
for children. I have not yet read a piece of literature
or a research study that can say parental divorce is a
positive event for children. And judging by the
difficulty I had with securing participants for this

study, it is clear that parental divorce is a difficult



subject to talk about. Additionally, the three
rarticipants who had siblings all described one sibling
who displayved negative behaviors after the divorce and
refused to talk about the divorce with family members. 4
am not advocating that parents stay unhappily married, but
rather I hope that parents can find a way to have a happy
divorce. and part of having a happy divorce is develaping

r understanding of how children cope.

M
1

1 bett

1ife. Children need te know and develonp zan understanding
of whoe thelir parents are so that they can develop 210
aspects of their identit: an aspect of developing a
sense 0f self is feeling fulls suppourted L Lol parsnis.
“hildren need to know that they can go to Tath farenis

il thelr provlems. Familyv is the ideal place o relgive
support, but it is not alwayvs possible to ger the needad

suprort frem parents and siblings.

Parental divorce is difficult for children and for

Ls

families. As indicated by the participants in this study
and in previous research, having someone to talk to is
important. Speaking to an adult or to other children with
divorced parents helps children recognicze that they are
not the only ones. However, in the City of Winnipeg there
appears to be a lack of resources and support for families

living with divorce.



I hope that the results from this study will call
attention to the need for additional research on divorce
from the child's perspective focusing on both egual time-
share and children in the custody of their fathers.
additionally, it would be beneficial for children cof
divorced parents to have access to groups for children of
divorce, along with affordable counselling and suppor:

S=T\V1Ce

h

for the whole family.
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APPENDIX A

LETTER FOR COUNSELLING CENTRES

Nichele *enard

23213-163 Victor Lewis Dr.
wWinnifpeg, ©2.

R3E 2A3

Cear .

tevter fuiurs s
Sarticirants in the study will be interviswed =0

ccmpletsd the thesis. Parsicipants 2t any tizms Jduring
withdraw. ar refuse ¢ answer Jusesticns when ths rese
all parcicipants will rsceive z summary of the resul:ts

Farticipants need zo te terween the es of 12 and I8,

their first family divorce between the ages of 3 and 12

t

diveorce two vears prior to the commencemen
mental handicapping condition or a psvchologica. disord
English fluently. If vou have any clients who gualify

interested in the study please contact me at 489-€740.

cf the studs

a gua.itative

e

er and sgeak

and migh: te

y—s
s
ro

gree in Educational Fsvcholaogy acs

I

Ve
("
Iy

I would be able

to come to vour office and provide vou with the needed information and

consent forms for vour client{s). If yvou have any questions vou mayv

contact me at 489-6740 or myv advisor Dr. Rav Henjum at
Thank vou for vour time. I look forward to vour
this beneficial research project.

Sincerely,

Nichole enard

L74-87LC.

involvement

in




APPENDIX B

LETTER OF CONSENT TO PARENTS AND GUARDIANS

Yichole “enard
~223-193 Victor Lewis Dr.
winnipeg, ¥B.
R3P 2A3
L86-¢740

Cear Farent‘'Guardian,

I am enroc.led in a rTaster’'s Jdegree in Educational Psvchclouy at
the Universityv of Yanitota. [ am presently conductine a jqualitative
research preiect for my master’'s thesis. I am interested In
understanding *he experience of divorce from the child's perspsctive.

“v gcal is so interview four people betwesn the ages of 12 and 13 wheo
zither are or were in the custodv of their fathers or in fcins cusznd:
with sjua. =ime share. The co.iected information will he.p in
unders:and ng how children adiust and cope with diveorce sc as :n provids
better futurc services for Jiveorcing famiiies.

Your son dauchter will bte asked %o participate Iin thres, onz hour
inzerview sessions which will take place at vour hcome c¢r anv other
mutua..v acreed upen locacicn. If vou or vour son/daughter hzs <¢
withdrawl his her parzicipation In “he study. vou mav Jc so a: anv sizs
Jurine the ccurses of the preoiect without pena:l ‘y «n vourse.f or the
child. VYour son-dauchter will bte informed of the purpese of this szuly
and will te asked to share her-his thoughts and feelings atcut hsr ‘his
parent s diverce. Shehe will bz informed that sheshe conlv has tc shars
what she /he wan:s too and tha: she he mav drop ocut of <hs s:zudv a:z anv
tize withour pemaltyv.

The infcrmatinn wathersd atous vour son daughter wi £ SLTIlTLV
confidenctial 211 informazion will be placed under 3 rpss plibael
protect her his anenvmizy.  ALL lnterview ssssions will © red ani
chen ¢ranscrited. ALl tapes will be erassd upon the coxp cn cof <he
shesis. 2 summary of the studyv's results will bte shar=i] a..
rarticirants in written feorm. Youncer participants wil:l te civen
3 verfa. descripticn.

_f vou require anv addizional informaticon akcut the study pleass
centacs myvself. Nichole “enard at 486-€740 or myv advisor, Dr. ZRav EenZucx
at =7--872C. Thank vou for vour involvement In this s:tudy I olook
forward to werking with vou and vour son/dauchter.

Nichole renard



APPENDIX C

LETTER OF CONSENT FOR PARTICIPANTS

Nichole Yenard

L123-63 Victor Lewis Dr.
winnipeg, ¥2.

R3F 2A3

486-€74C

Cear Participant,

I am enrclied in a Yaster's degree in Sducational PFsvchcocloev at
the University of ¥anitoba. 1 am presently conducting a qaa-;:a:ive
research profect for mv master’'s thesis. [ am interes: in
understanding the experience of divorce from the pe*spec*"ﬁs of
children. v goal is %0 interview four people bezwzsn thz agzs of 12
and 18 who either are or were in the custody cf their fathzrs <r In
foint custodv with ejual time shars. The colleczed infeormation Wwill

<.f in understanding how children adiust and cops with diverce so as
tc provide bester fulture services for divorcing families.

You will te asked to pa**‘czp te in thres, one hour Intzrviszw
sessions which will take piace a*t vour heme or wherz sver vou fz=o
zmest cozfeortable.  You wi-l te asked questions which will help vou ==
shar< vour though:zs and feelings akcut vour parent's livoroces sl
mav refuse *c answer anv juestion or ta:k atous : : c
wish *o withdrawl 7 stulv. vou zav do so
the ccurse of the ¢t without penalty toc vour

The inferzmation gzzhered akous "CL sef will
ceafidencial ALl ;nfcrrat:on will be placed under -
protect vour anonvmizy. ALl L terviews wil. ke zape r
thzn <ranscribzd. ALL tapzs wil.l bte erassd urcn - £ o=
thzgis. A suzmary of *he studyv's resulzs will te ghared wizh al.
rarticirants in writtzn forz:. Tf vou reguire any aiditional
informaticn about the study please contact myself. Nichols Menard at
-8G-€7.C or myv advisor. LCr. Ray Henjum at 474-87iC.

Thank wvou for \Ju. inv l‘cm;nh in this studv. I Zzck forwzsod
t¢ werking with vou on this valuabtle prciect.

Sincers.v.,
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APPENDIX D

INITIAL MEETING WITH THE PARENT(S)

Introduction

- Who I am, name and educational background.

- Description of the research project, who I will be
sharing information with (research committee).

- Inform parents that their child is one of four peopl=s
= interviewed. Explain confidentialiity., the
right to withdraw the child from the study, and the right
for the child fto withdraw from the study or from =znswering
quesrions. Exrlain thar the child will be choesing a =

name so as to protect his or her anonymirty. Explzain thar

The child will also he reminded that he or she does not

have to answer the question.

Interview Process

- Describe the interview process, that it will be tape
recorded and that I will take notes after the interview to

ensure that I did not miss anything.

- Inform parents that interviews will take place at the
child's home or any other place which is mutually agreed

upon. Let parent(s) know that I would like to provide the
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child with a snack and a drink. I will ask parents if this
is okayv and if their child has any food allergies.
Interviews are not to interfere with school,
extracurricular activities or visits to the non-custodial

parent.

- Tell parents that a summary of the findings will be

given to each participant. and for vounger children it

will be explained o them verbally

Consent Form

- Hzve parents r=zd the Jense=nt form and ask any gu=stlons
before they sign.

- Inform parents zhat thelir child will also bEe signing s
consent form and 1if theyv choose not tae be in the study.
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APPENDIX E

UNSTRUCTURED INTERVIEW GUIDE

Introduction

- Who I am, name and educationzl background.
- Description of the research project, who I will be

sharing information with (research committee).

}

il

- Inform participant that he or she is one of four
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who will be interviewed. Explain confidentiaiity,
right to withdraw from the study at any time and chooss a

fake name.

Purpose of the Study

The purpose of this szudy is to expiore how chiildren
perceive their parent's divorce from their terms. latels
and categories. I am parcicularly interested in vour
perspectives and experiences, as they relate to vour 11
as a child whose parent's are divorced.

The stories from all the people I will interview will
be combined into a summary that I will be sharing with my
thesis committee and hopefully will submit to be published
in a reputable journal. I will also be sending you a copy

of this summary.



- Explain the interview procedure which involves, tay-
recording. note taking, and confidentiality. Let the
participant know that the interview will be tape recorded.

Explain that tape recording allows for the true capturing

g

of their words and ideas. Then explain that notes wiil E
taken after the interview so as to record anvthing which
was missed. Tell the participant that nothing they say

ver be identified with them personally, and te
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frotect their identity they will choase a false nam-.
Choose the name before starting the tape.
Turn on Tape Recorder and Test it Together
For vounger parcicipants have blank papsr and markzrs

the particifpants =now
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handy for doodling and drawing. L
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that the paper and markers can be used
have a squish ball on the table for participants ta help
with any nervousness.

The initial interview will be unscructured using

=

single open-ended questions. The participant’'s answers
will lead me to either ask another question reiated to the
response or to probe for additional information. Xy focus
for the initial interview is to build rapport with the
participant, listen to their life story and wrap up the
interview. The following open ended questions will be
used:

1. I am interested in knowing a little bit about you. How

would you describe yourself? (Here it would be good to
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obtain general information such as age. likes and
dislikes, favorite foods, how many siblings, grandparents,
cousins, ect..).

2. I would like to know what a regular week looks like for
vou? (Here I am interested in seeing how the participant
describes his/her daily life).

3. I am wondering how you celebrate special occasions? (I
am seeking to understand how the participant views

holidayvs and birthdays with family).

J RN

In two months it will be summer vacation. whza=z Zo vou
do during the summer break? {(Here it would be benefical to

if time is spent with both parsents and whzt that time

n
n
[N

looks like).

cring this time I will review what was said and
thank the participant for their time. At this point I
will also offer a snack and a drink. This is time to
relax and put closure to the interview.

These interview questions will differ according to
the age of the participant and how they answer the
questions. This is a general outline which will give me a

broad base to build from and will help to direct the

questions for the next interview.




APPENDIX F
MATT'S INTERVIEW PROCESS

I needed to change my interview format for “att
because he was having difficulty elaborating on his
dNSwWErS. I noticed from the first interview that he
recalled information visually and that he needed a loz of
time to think about my questions before answering thex.
Afrter I would ask a guestion Xatt would lock up at ths

ceiling as if to be visualizing the guestion, he would

chen answer with one sentsnce. I had 2 3ifficuls cims
sesking more information or knowing where to go because ot
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frer his parents' divorce. I decided to

because during the first intervi he showed me aill his
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cartoons that he had drawn. He felt good about his
drawing ability, so I thought that it would be a positive
vehicle to use in talking about his family. I asked
questions about the family members in both pictures. This
worked for Matt, he was able to elaborate on his answers
and talk at greater length.

During the third interview I asked !Matt to pretend

that I was a student at school whose parents just got
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divorced. I knew that his parents were divorced so I
asked if he could talk to me about what it was like liviag

in a family with divorced parents. Matt laughed when I

-
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asked him to do this but started talking immedia

talked for an hour in this fashion. I even ran out of tarpe
and had to take notes on his last comments.

Changing the interview format to suit Xatt

helped by enatling “att to sl meorse at ease wizh ta.ming
abtcout the subject. He still needed much time t¢ answer
cthe guestions, ut his answers were longer and contained
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TEST TARGET (QA—3)
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