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The purpose of this study was to examine, by means of a

69-item questionnaire, bhe ideal image of a high school

counsel-or held by high school- si,ud.enLs when seeking help w-ilh

differenL personar problems. specific types of prob]-ems

exarn-lned in relalion lo the ideal- counselor image weres

a) anger problems, b) sex problems, c) educaLional-vocalional

problems, d) school work probr-ems and e) eourses and teaching

meLhod problems. Further, the srudy exa¡n-ined: a) student

discomforb, b) hesitaLion to seek help and c) expeclatj_ons of
receiving help from a, counselor for different personal probrems.

The sample consisted of 399 stuaunts enrolred in grades 10,

11 and 12 aL Etnrwood High school, a lower rniddre class winnipeg

high school' Eight null- hypoùheses were tesled using the chi

square analysis" One nu]r hyporhesis r¡{as tested by examining

the sum of lhe rankings of counselor characLeristics. The

characLeristics investigated were counseror sex, age, experience,

val-ues and acquai_nLanceo

Significanf findings were:

lo High school fenral-e students admit more Lo di-scomfort

in seeking help for sex problems than males;

2" Mare high school sLudenùs admiù nore to disconforL in
seeking help for educational--vocational_ and school_

work problems than females;

3, High schoor females ad,mit more Lo hesitafion in
seeking help for sex problems than males;

iv
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4" High school ¡nales and fernales prefer rrsame sexrr

counselors for alì- problens exanined;

iligh school- fennle sLudenLs are less coneerned than

males regarding the age of lhe counsel,or chosen Lo

help with educaLional-vocational- problems;

High school females are less concerned Lhan mal-es

regarding years of experience of counsel-or chosen

to heÌp wiùh a sex problern;

High school femaLes are less concerned than maLes

regarding group guidance acquaintance w-ith a

counselor they would choose to help with educalional-

vocational problems.

Additional Fj-ndings

general rank-order assigned to the characteristics

for all- five problems were as foLl-ows:

Both ¡na1es and femal-es ranked counselor rexperiencerr

and rracquaj-nLanceil flrst and second, in LhaU order,

mosL often;

Both males and females ranked counsel_or rsexil most

important for sex problems and l-easL important, for
all oLher problenns;

Overall- counselor rrvaluesrl , "age" and rsexn were

ranked Lhird, fourlh and flfth, in Lhat order, by

both male and female high school students for

5.
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counsel-ors to help luifh all problems examined except

tlsexll problems.

The ideal counselor for bolh males and femafes has the

following characteristics: is a ttsame sexrt counselor, he is

20-29 years of age, definilely under forty, has had five to

ten years counsel-ing experience, holds lhe same val_ues as lhe

studenL and has group guidance class acquaintance with Uhe

student.
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The purpose of this study is to examine bhe id,eal image

of a high schoor counselor hei-d by high school students when

seeking herp with different personal- probrems. F\rrbhern lhe

süudy examines: a) student disconfort, b) hesitaLion !o seek

he1p, and c) expectations of receirring help from a counselor

for different personar probLemso specific problems investi-
gated in rel-ation Lo the ideal counselor imege are: a) anger

problems, b) sex probrems, c) educat,ionar-vocaLionar- problems,

d) school work problems, and e) courses and teaching neLhod

problems.

Conceplual Framework

ïn spife of Lhe many references in eounseling riteraLure

to the importance of the crient-counselor rerationship, few

studies have focused on clienL preferences regarding character-

istics and behavior of counselorso Much has been done Lo

research the perceptions, values, biases and expectaLions of

crinicians, buL littre in the area of clienL preferences.

The initiar point in counseling when the cl-ient begins

the counsering process seems Lo be lhe l-east researched and yeL

it is perhaps the nost irnportanf, rL is at this point fhat the

studenL¡s perceptions, preferences, and expeclaLions of a

counseLor can faciLiLate or hinder quick deveÌopmenL of a

THE PURPOSE A}iD SIGNIFICANCE OF THE STUDT

The Purpose of the Study
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working relationship" The ideal counselor im.ge a clienL

holds may operaLe at lhis t,i¡re to deternine the type of

problen or problems which he will present lo the counseloro

F\rbher, if this perceived image deLermines the relationsirip

to be established, iL follows that cl-j-ent acceptance or

rejectíon of assisLance is conLj.ngenL upon this irnage" It

may also be Uhat different client problems operate to change

a clienL¡s ideal counselor image, and further thaL male and

female j-deal counseLor images may be different"

Research generalLy supports the idea that studenL expecù-

ations of the cou¡selorls role are related to Lhe type of

problem ùhey bring to the counselor (Glaastein, LJ6l3 Goocisùej-n

and Grigg, t959; Heifron, 1960; King and Matteson, lg59;

Blocker, tg63; ïüarnÊn, L960; Dunlop, L965; GranL, L954; Jenson,

1955; Strong, Hendel, BraLton, !97L; Resnick and Ge1so, L97L)"

F\¡rbherrnore, Bordin (tgSS) reporLed thaL counselor

characLeristics deemed desirable by a client were related lo

the kind of problem the cLient presented in bhe inùerview,

Grater (19ó4) found that cLienLs with personal-social

problems consider affective characterisLics of a counseLor

more imporbant than cognitive characLeristics" This in

conjuncLion with Bordints finding clearly shows that

characterisLics the client considers significanL in the

counselor are indj-cative of ùhe type of problem bhe client

will discuss"
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ït woul-d seem Lhat age and sex variables may have some

bearing on Lhe sLudenl perception of the counseLorls role.

It is known that high school and college counselorts rol-es

are vi.ewed by students lo be different. The evidence in

this area is conflicting. Some evidence indicaLes that, high

school- and university studenls view the counselor as one who

helps with educational--vocaLional problems but not personal-

social problems (Dunlop, t965; GranL, L954; Jenson, Lg55;

ttarrnan, f960)o More recently Slrong, Hendel, Bratton (I9?1)¡

Resnick and Gelso (fgZf) reporbed that r:niversity studenLs

viewed counselors more appropriaLe for social-personal

probÌens now Lhan a decade ago, buL that they slill- vj-ewed

educational-vocaLional type concerns more appropriaLeo

However, Gladstein (19ó9) coul-d find no support for Lhese

findings. On lhe other lend, Heil-fron (1960) found that

high school students expected counselors Lo devoLe Lhemsel-ves

fo individual-s who overtly exhibifed lhat they had serious

problems. The students did nol t hink thaL trweLl adjusled't

students were in need of counseling. Cou-l-d ib be fhat

students who do go to a counselor for help with a personal

problem mighf noL expect Lo benefiL from the experience?

The sex of the sLudenLs also seems Lc be a critical

source of varied expecLaLions and percepLion of counselor

role (Koile and Bircle, L956; Ekb1ad, tg69; Hebert, l9ó8;

fiuller, f96L)o Studies suggest ùhat in the beginning
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stages nale and feroale preferences for counselors varyo },la1es

and fenales generally prefer mal-e counselors more than t,hey

prefer female counselorsu O[her sex-type student preferences

may exist for counselor characteristics, but little research

has been done on how they nay operateo

Litt1e is known but evidence indicaLes that sLudents come

w'ith preconceived model-s of the type of person from whom lhey

would like to receive he1p, but the evidence is very skeùchy

(Or:n1op, t965; Koile and Birde, 1956)" It nay be that such

factors as similarity of values beLween counseLor and cU.ent

are viewed as imporlant by studenLs. It nay be that a

counselor whom a sLudent is personally acquaint,ed wiùh

through a group guidance cl-ass nay be perceived as more

accessible and more helpful ùhan a cor¡nselor with whom the

student has not had a group guidance class,

The value which male and fenale students place on the

compler of characteristics they would use to describe their

ideal counselor is an area tt¡at has been vÍrbually unexplored,

It has been found ühat counselor sex is important initially,
but is thaL Lrue for a variety of problems? !ùou1d nale and

fenale studenfs consider values of counselor more imporlanL

Lhan his sex? Mal-e and femal-e sludents may consider

acquainLance with the counsel-or more imporLant than values

or sex when asked to rank order cou¡selor characterisLicso

Research suggests Lhat sLudents¡ expectatS-ons may be

*l+-



related to the type of problem presenLed (Bordin, l-g5;-l. GraLer,

L96l+). Therefore, Lhe type of problem presenLed could affect

the values Lhat a st,udenl would place on a particufar

eounsel_or characteristic, AcquainLance of a counselor may be

more important lo a rnale studenl with certain problems and,

noL be imporbant for other problemso rn other words, students

preferences for counselor characterisLics nu.y be related to

the t¡1pe of problem presented.

Price and Iverson (1969) found that cl-ients formed

positive impressions of herpers who conformed to the counsering

role expectations. Therefore, perhaps posiLive i-npressions

wouLd be formed of herpers who conformed to the ideal counselor

eharacteristics preferred by students. This is further

supported by Ziemehs (1974) who found thal students enLering

a counsel-ing situation with a positive expectancy revealed a

more favorable counseling oulcomec

Price and Iverson (fgó9) further state thaL what is

needed is a clearer concept of how counselors should not

behave ralher Lhan what they should d.oo This coincides y¡ith

Ziemeris t (L974) stat,emenL abouL client expeeLations regarding

counselingo He reporled that prevenLing clients from

estabrishing negative expectat,ions about bheir counselors may

be rnore irnporlant than arousing positj-ve exþecLations. These

studies indicaLe Lhe imporlance of finding out wheLher parti-

cular eounselor characlerisLics are seen as posiLive or

-5-



negativeø

Therefore, Lhe ideal counselor inage that a student

carri-es to a counseling situation i-s imporLant. This paper

purports to explore this i-urage wit,h respect Lo the studentsl

problems, (sex, anger, educaLj-onal-vocatlonal-, school work,

and course and teaching melhod probJ-ems); and the forrowing

counselor characLeristics (.gu, sex, experience, values and

acquaintance)o F\rrbher it intends to explore the differences

between ¡nare and female preferences for those counseror

characteristics wifh lhese problemso

ÞJhile Grant (L95h) found that students saw counseLors

as most able to rnake accepùabre contributions j.n the area of
educational-vocational problems, research on client expecta-

t,ions of receiving help for other problems has not been doneo

This is al-so true for student discomfort in seeking help and

student hesiùation to seek help.

Therefore this paper will also examine: a) student

discomfort, b) hesitation to seek hetp, and c) expeelatÍons

of receiving help from a counsel-or for: a) anger problems,

b) sex problems, c) educaùiona1-vocational problems,

d) schoor work problems, and e) course and Leaching melhod

problems.

Significance of the Sfudy

The importance and value of fhis study are derived fron
the fact that it invesLigates lhe rel_atlvel_y unexplored area

of student preferences for counselor characteri-sLics, To date
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the research in Lhis area i-s very sketchy and certainly not

sufficienLly developed lo wamanL major interpretation.

The need for this fype of research has been pointed out by

F\r1ler, (19ó4); Rosen, (L967) and Pratte & Cote, (19ó5)"

Research does suggesL thal potenbial and actual clienLs

¡¿vs implicit and explicit ideas concerning lhe characterisLics

they would like manifested in ùheir counselors. These prefer-

enees might deter"mine to a significant degree whether or not

they seek counsel-ing, length of counseling, various aspects

of client-counselor inleraction, their subsequent evaluation

of the experience and oüher measures of the effectiveness of

counseling. Since nany of the critical- aspects of an effect-

i.ve guidance program may be influenced by studentsfpreferences

for counselor characLerisLics it is imporùant that they be

explored more fu1Ìy,

The presenl sLudy recognizes the need for further exami-

nation of preferred counselor characteristics and also the

need for feedback on whether student expecLaLions and student

preferences for counseror characLeristics are rel-aLed to ùhe

type of problem presentedo

Essentially this study shouLd provide a description of

an idear counselor image for male and female students for:
a) anger problems, b) sex problems, c) educ-alj-onal-vocational

problens, d) school work problems, and e) course and teaching

nethod problemso It should also provide val_uab1e evidence !o
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suggesL whether or noL mal-es and females have dj-fferenù ideal

counselor inages. A! lhe same Lj-me the research shouLd provide

a valuable examination of: a) student discomfort, b) hesitation

to seek help and c) expectaLj-on of receiving help from a

counselor for the above problem areaso This area is almost

totally unexplored. Th-is infornation shoul-d conLribute Lo a

better understanding of the client and aid lhe effecLiveness

of counseling" Information in this area can assj-st counselors

by giving the¡n a clearer understanding of their clientst

perceptions and expectations in counselingo ALso in lhe

pronoùion of new guidance programs parlicular attention can be

focused direcüIy or indirectly to Lhe areas needed, in a nanner

appropriate to thaL area.

Pl-an of the Study

A six-section, óg-item questionnaire was administered to

399 senior high sLudents in grades 10, 11 and L2. The sample

was drawn from Rlnncood High School, a lower middle class

Winnipeg trigh schoolo

The for"nat of lhe questionnaire incLudes general inform-

ation in Section I.

Section II begins wibh a brief description of an Anger

Problen to orient sLudenLs lo Lhe problem. students are then

asked to indicaLe: a) student discomfort, b) hesitation Lo

seek help and c) expeclalion of receiving help from a

counselor for an anger problem, on a four point scafs. Then



students are asked to rank order five characLeristi-cs of a

counselor to help wiLh an anger problemu These charact,eris-

tics are:

1o Sex of lhe counselor;
2. Age of Lhe counselor;
3" Þ<peri-ence of the counselor;
4" Values heJ-d by Lhe counselor;
5" I{y acquaintance with the counselor"

(How weIl f know himr/irer)

rn the lasf parb of section rr students are asked to deter"nine

specific qualifi-caLions they would prefer for each of the

counselor characterj-sbics for heJ-p w.ifh an anger problem.

Sections III, IV, V, and VI each represent a different

problen area for which the process ouLl-ined in secLion rr is
repeaLedo

Seetion III - Sex Problems.
Section IV - EducaLional-Vocalional problems.
Secti-on V * SchooL Work Problems.
Section VI - Courses and Teaching Method problems.

A Chi square Tesl was used to analyze the data. The accept-

ance level of significance was set at oO5o

Organization of Lhe Sùudy

The purpose, significance, and conceptual framework of

the study has been discussed in Chapler I. A procedural

surrmary has been included,

chapter rr will revi-ew the pertinenL literatureo student

perceptions of counserors role and type of probren will be

presentedo Afso current knowledge on counselor characterisLics

will be sumnarized"
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Chapter III will include a description of the sampJ_e,

the developrnent of Lhe instrument, sLatement of hypotheses

and a detailed description of Lhe procedures.

Chapùer IV wil"l present and, describe the findingso

chapter v will inlerpret and consider the implications

of the findings. Li¡nifations of the study as well as

suggestions for furbher research wilr also be incruded in
this chapLero
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Upon reviewing fhe liùerature relaLed to the topic, two

probrens become evidento First, it appears that research about

student preferences is sporadic and unrelated; and second Lhat

research in the area of clienL expectation is subject Lo

disagreement about what should be encompassed urder Lhe heading.

The problem is whether or not in so¡ne sLudies clienbs (and

researchers) have inlerpreted. rtexpeetationsÍ to incLude

trpreferencesrro For the purposes of this paper studies from

both caùegories are included except where the inlent could

not be i-nterpreted to i-ncl-ude preferenceo

The revier+ of Lhe literature will be broken dou¡n into

three areas: a) Role of the Counselor and Typo of pr.oblem;

b) student Expecùafion and, sabisfacùion Regarding counselor

Bole and characterisfics; and c) Exisbing Research on student

Preferences for counselor characteristics" The last area wi].l

also include research on sex sLereotyping in our culLureo

Bole of Lhe Counsel-or and þpe of problen

Role of Lhe Counsel_or

-11-

Gtepter II

REVIEV,I 0F TI{E LITERATURE

hlhaù studenLs view as the role of Lhe counser-or seems to

be an area of confusion" GoodsLej-n and Griggts (1959) research

on saLisfaction wj-th the counseling process came Lo Lhe con-

clusion thaf cl-ienL percep'r,ions and expectaLions are imporLant



factors in the counsering procees but littIe is knovrn abouL

these perceptions and expectaLionso Some evj.dence j-s

ar¡ailable on how counselors are viewed prior to ùhe firsf
contact. High school- studenLs in nine schools in New Tork

viewed the counselor as being mosl able to make an accepL-

able contribution in the area of educationaL-vocaLional

pranning. students faired to see Lhe counsel-or as a vital
source of herp in the area of personal-enotionar problems

and usually preferred others for discussion of personal-

emotional difficulties (GranLt 1954; Jenson, lrg5j)"

Hellfron (19óO) in a study using a questionnaire wj-th

high schoor jr:niors found ühal students expected counselors

to devote thensel-ves to individr¡ars who exhibit overlly that

they have exLreme forus of emot,i-onal and mental- problems,

The students did not think that wel-l adjusLed students were

in need of counseling,

I'Iarman (rgø) in attenpLing to identify the counseling

role as this role is perceived. by various relevant campÌrs

peopre, found that al-I groups of subjects incl-r¡ding stud.enís

consi-dered problems of vocational choice most appropriate

for discussion wifh counselors, college rouùine problems

second and adjusLmenl Lo self and others l-easL appropriate,

counsel-ors, on the oùher hand, saw t,hej-r rore as having to

do with problems of adjusbment to serf and oLhers as first
priority,

-l-2-



Fbrbher supporb for this was found by Kerr (t962)" He

invesLigated high school seniorsi percepLions of counselor

role in the college decision-making processo He found that

studenls viewed counsel-ors mosl helpful as a source of

inforrnationn

King and Matteson (tgSg), measuring student attitude,

found students mosL free to take education problems bo lhe

counseling cenLre, followed by vocational problems, social

problems and finally, personal problems" They tended to use

the cor:¡rseling centre for either personal/social problems or

educational/vocational Lype problems, but not both"

Then, to ùhe contrary, Gtadstein (tg6g) using secondary

high sehool students found no indicaLion as in previous

studies ùhat clients expected prinarily educational and

vocati-onal he1p" Students only reluctantly looked for help

in the personallsocial areas. ALso afLer studenùs completed.

counseling, fewer indicated they had expected to receive help

in the vocational areao

Strong, Hendel, and BraLton (f9?1) found Lhat college

students viewed counseLors and advisors as more appropriate

sources of help with educaLional-vocationaÌ problems and

considered psychiatrisls more appropri.aLe for specific

personal problemso However, students also viewed counsel_ors

as potential sources of help in increasing self-knowledge and

self.'development,

n:-3n 
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Resnick and Gelso (fgZf) in replicating Wannants 1960

study found as did l¡Ia¡rnan that counselors viewed rradjustment

to self and otherstt Lype problems as more appropriate than

did any other group, bul they perceived college routine

probJ-ems as Less appropriate than did faculty and clients,

All groups viewed ttadjusLment Lo self and othersrr type prob-

lems as more appropriaLe at ùhe time of the study than a

decade earliero The findings do not indicaLe that counselors

have achieved measurable success in changing the st,udentst

perceptions of ühe problems thaL are appropriate for discuss-

ions with counselorso

Further, Gelso and McKenzie (L973) found that for students

to alter percepLions of Lhe appropriaLeness of personar problems

for counseling, and their willingness Lo seek counseling for

such problems, it uas necessary to give students bolh written

and oral infor"nation.

Indeed, as difficulL as it seems to al-ter sùudentsl per-

ceptions of lhe appropriateness of personal problenis for

counseling, Blocker in (19ól) pointed oul that confusj-on of

the counselorrs role j-s a very real problem, and that the

counsel-orrs primary task is that of communicating his image

as a helping person Lo sludents. However, generally the

research supports Lhe idea Lhaf studentsr expectaùions of the

counselorfs role are relaled Lo the fype of problern the

student brings Lo the counseloro
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In a study wiùh universiùy sLudents Bordin (L9j5)

reporbed thab characteristics the client deemed. desirable

for a counsel-or were related to t,he kind of problen Lhe

clienL presented in Lhe interviewo

Bordin (L955) found LhaL universiLy sLudenLs approach-

ing counseling with the expect,aLion of receiving help in a

particular decision viewed the counselor as a source of

infomeLion" He also found that clients with personal

problems r'rere more likety to see counsel_ors I personal

characteristics as important, FurLher, he noted that

clients with educational-vocational problems bended Lo see

counselors I impersonal eharacteristics as importanto

Grater (1964) found Lhal university stud.ents wibh

personal-social- probrems found. affective characteristics of

counselors more imporbant Lhan cognifive characterisLics.

This daüa in conJunction w'ith Bordinrs findings erearry show

that characteristics the crienL consid.ers significant in Lhe

counselor are indicaùi-ve of ühe type of problem fhe crienL

wiLl discuss"

severinsen (rçóó) found Lhat university cLients seeking

rreducational¡r counseling expecled the counseLor Lo be author-

iùaùive and to deal more with facts than feelings.

Little research has been carried out relating type of

personar problem to crlent perceptions of helpfur character-

_15_
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istics" Reuiewing the literature, studi-es were found that

discussed counselorsl views of Lhemselves, descriptions of

clients characLeristics, counselorsl perceptions of clientst

percepLion of the counseLor, characteri-slics of desirable

clients, the naLure of t,he counseling process, and beJ_iefs,

expectat,ions and aLtiLudes toward counseling serviceso But

no research could be found on the relalionship of ühe lype

of problern present and to the cl-ientrs preference for

counselor characterisLics. Indeed, Lhis relationship seems

to be unexplored.

Student Expecfat,ion and Salisfaclion Regarding
Counselor Role and CharacLeristics

It has been documenled fhaù clients have certain pre-

conceptions as Lo how counselors are supposed Lo behave and

that, ùhese expectancies usualLy define accepLable role

behavior. Any deparbure by counsel-ors from these norms wor:ld.

be predicted to arouse rel-aLively unfavorable reactions,

especialJ-y on the first encounter. Support for this conten-

Lion has been supplied by such j-nvestigaLors as Bordi-n (Lg5;-),

Goodstein & Grigg (1959), Patterson (Lgig), and severinsen

(ffOS¡o Severinsen (1966) suggests that satisfacLion seems

to be a funcLion of how cJ-osely the counselor approxj¡etes

the clients¡ expectations and noL wheLher he is rtfactr or
trfeelingtt oriented in lhe interviewo
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Price and Iverson (f9ó9) j-nvestigated the effecL of fhe

achievement sLatus of the counsel-or and fhe efficacy of

cerbain verbal behaviors on his parf in obtaining favorable

reactions in initial- interviews wi-th clients. He found bhat

university studenLs formed positive impressions of helpers

who conforrned to Lhe counseling role expectaùj-ons" Therefore,

perhaps posiLive i.mpressions would be formed of helpers who

conforned to the ideal counseLorsl characteristies preferred

by studenLs"

I'urlher support comes from Ziemel-ist (1974) study of

the effec! of clienL preference and expecLancy upon iniùial

interview. He found that sludenLst posilive expecLancy

inductions regarding counselor preferabilify and assigffirent

revealed a more favorable counseling outcome than negati.ve

expectancy inducti-ons.

Price and Iverson (f969) furLher state lhab what is

needed is a cLearer concept of how counselors shoul_d noL

behave rather Lhan whaL they should do. This coincides with

Zienelis t (f97L) statement abouL client expectaLions regard-

ing counseling. He reported thnt preventing cllents from

establishing negaLive expectations about their counsel_ors rrey

be more importanù than arousing positive expeclations" These

studj-es indicate the imporLance of finding ouù wheLher

parLicular eounselor characterisLics are seen as positive or

negaùiveo
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The research in this area is Linited, widely spread,

and at ti¡nes vaguely related. In order to provide a

perspective, general research on studenL preferences for

counselor personal-ity and procedure wi}l be reporLed firsü;

then existing research on sLudent preferences for cou¡selor

valueg, age, experience and sex will foIlow,

SLudent Preferences
for Counseffi proced.ure

Student Preferences
for Counselor Charact,eristics

-I8-

To begin, Miller (L965), using the Sixteen Personality

Fbctor Questionnaire, found that ci-ients perceived emoLion,

enthusiasm and conscienliousness as those characteristics

exemplifying helping behavior. Students also preferred

active parbicipation on bhe part of the helping personc

This research was consistent with Goodstein and Grigg (Wn)

who found fhat high school students had significant prefer-

ences for an acLive, somewhaL directive roLe for the

counseloro

Grigg (1961) also found that as counselors a-cquire more

crinical- experience they are perceived by crienLs as shi.ft,ing

fro¡n more acLi-ve, more verbal, more prone Lo give forfh with

interpretaLions and advj-ce, to being more of a carefu]

lisLener and parbner with Lhe client in assisLing him to ¡¡ork

through Lhe problem, Perhaps then, if students do prefer a

more actíve and direclive counselor, they wou-l-d prefer a l-ess
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experienced counsel-or which, in most cases, would be a younger

counselor"

Mc0Lain (I9ó8), using the Sixbeen Personality Factor

Quesbionnaire, found that personality characteristics relevant

for success in counseling vJere not Lhe same for men and womenc

ldale counselors raLed most successful tended to reflect

nasculine characteristics, and female counselors rated most

successful tended Lo reflect, fe¡ninine characleri-sùics.

Arbuckle (tgS6) found fhat students preferred counsel-ors

who showed a higher degree of confidence, were ¡nore nonnal

tlan cl-ients, and showed a tr-igh degree of interesL in such

areas as social- serrrices, persuasive J-iterary, and scientific

acLivities"

Sonne and Goldraan (tgll) found that high school- seniors

with aut,horitarian attitudes had greater preference for an

eclectic eounseLi-ng approach than for a client-cenLered

approach" Generally, they found that alL groups preferred

the eclectic counseling approacho

Stefflre (19ó4) found that counselors chosen by bheir

peers as effective had: a) nigner acad.emic perforrnance,

b) sonewhat more appropriate Strong scores, c) l-ess dogmatism,

Generally Lhis research does suggest that sLudenLs do have

implicit and explicit preferences concerning bhe characterislics

they would like renifested in fheir counseloro



Little research has been done on what effect the studenLst

perceptions of val-ues held by the counselor has on Lhe counsel-

ing proeess, Hollingshead and Redlich (L953) and Meyers anci

Schafer (lgSl+) have, in fact, suggested that selective factors

nay work lo Ìirnit choice Lo those who are like the ùherapist

in outlook, values and social background. Some supporl can

be found in congnienL studi-es for fhe implicalion that

counselor values operaLe lo influence the counseling relat,ion-

shipo

Tuna (1957) atternpted ùo deterrnine lhe effect of clj-ent

and cor¡nselor personality characteristics on client learni-ng

in counseling found that close resemblance between clients

and counselors on personal-iùy variables is associated r..¿-ith

relatively better crit,erion performances by clients.

Potllnan (1961), sfudyi-ng changes in client preferences

during counseling, for:nd thaL the cLientts expectatj-ons

become more congruent uith their counseloro

Another study by Ge1ler (L965) suggests that congruence

between client expectations and counselor role percepLions

has at best a ¡aini¡ral reLationship to outcome"

Cundick (L963) concluded from his sLudy that counselor-

cl-ient expecLancy congruence was not significantly related

to saLisfaction.

Val-ues of Lhe Counselor



ZiemeLis (L974) concluded that most subjects showed

i-ncreased preference for counselors seen despj-te congruence

or incongruence beLween lheir expectatj-ons and experienceo

l,^lhile Lhere is supporl for 'r,he view that counselor

values operate Lo influence the counseling relationship,

the evidence is nixed and not clearo Further research is

needed. Also research i-n the area of the relation of values

held by Lhe counselor and specific problems has not been

doneo Such research is neededo

Age of Cor:nselor

Research in this area seems Lo be neglecLed. but perhaps

some direcLion can be found in the GoodsLein and Grigg (tçSl),

and Lhe Grigg (fg¿f) researcho

Goodstein and GrÍgg (L957) found that hÍgh schooL students

have significanL preferences for an acLivg, somewhat directive

role for the counsel-or. Fìrrther Grigg (1961) found that clients

perceived less experienced clinicians as more active, more

verbal and more prone Lo give forth with interpretation and

advice. This suggests Lhat perhaps, then, yoÌrnger counselors

wourd be desired since Lhey would probabry be ress experienced."

Counselor F}perience

Research in the area of counselor experience has also been

neglected. The Strong, Hendel & Bratton (1971) study provides

the on].y direcLion in this areao They investigaLed college

sfudentst views of campus herp givers - couflsel-ors, adrrisors,



and psychiatrisLs. They found bhat sLudents described

counselors and advisors simiì-arly as more warn and friendly

Lhan psychiatrisùs who were consi-d.ered more inLerlectual,

analybic, decisive, col_d and cri-lical_. Studenls viewed.

counselors and advisors as more appropriaie sources of herp

v¡ith vocational and educational probJ_ems and considered

psychiatrists more appropriate for specific personal_ problems,

counselors were al-so seen as polentiar sources of help in
increasi-ng self-knowledge and self-devel-opmenL" The auLhors

conclude Lhat as probrems become more severe and difficurL,
the more knowJ-edgeable, anal-ybicar and intense psychiatrist

is more appropriate. rt can be concruded that the psychi_atrisü

would be the most experienced, folrowed by ùhe counselor and

Lhen t,he advisor. This paper shour-d shed. some light on student

preferences for experience of help givers.

Counselor Sex

A considerabre amount of liLerature on the sex preferences

of persons in differenL age groups, situaLions and cul-t,ures

supports the noti-on fhat mal-es and fe¡nal-es have distinct
preference patterns r¡hich are fairly consistent (Brown, Lg56;

Brown, t957; Canpbelt, 1939; Harris & Tseng, Ig57; Mead, L9t+9;

Lynn, t959; þ1er, L947)o These findings were consistent with

Koile and Bird (1956), who sLudied preferences of freshmen for
persons from whom lhey wouJ-d seek hel-p, They found t,haf



although mal-e freshmen preferred a ¡nale counsel-or on far more

problems lhan they preferred a h¡oman counselor, and women

freshmen preferred a woman counselor on far more problens

+-han they preferred a nan, the proporbionatenumber of problems

on which hromen lvere willing to consult a man was greater lhan

the proporlionaLe number on which men urere wilring ùo consurt

a wonano rn addilion, the men expressed a preference signifi-

cantly more often lhan did the womeno

In anoLher study, F\¡Ller (f96ù investigated. university

cU-ents¡ and non-clienL preferences for sex of confi-dantes

or counselors seen as a source of help for vocational_ or

personal problems" She found lhab both maLes and fenales

prefer rnale counselors over female counseì-ors, and Lhaù

preferences for rnale counselors are more stable than prefer-

ences for female counselorso

Male non-cl-ienLs prefer male counselors and confidanLes

nore frequenùly ttran did females for bofh vocaùional and

personal problems. MaIe non-clients also stated. they would

prefer female counselors and confidantes l_ess frequently

than did females for both voeatj-onal and personal probJ-emso

Males expressed some preferences more often on a personal

than vocaLional- probÌem, and more ofLen when choosing a

counselor for a personal problem than when choosing a

confidante o
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Fema1e clients with personal problens preferred nale

counselors more frequently t,han fer¡al_e non-ch_entso CU_ents

who preferred fenale counselors before counseling were rnore

likely to change preferences afLer counsel_ing than were

clienLs who had preferred maLe counselorso

Although different methods were used for d.etermining

sex preferences Gustafsonts (f9ó9) resulLs were in agreement

with the previous research findings. Girl-s r{ere more variabLe

than boys in thei-r sex preferences, and boys have a much

stronger preference for males than girls do for females,

Sex Slereot.ype in our CulLure
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For the purposes of Lhis study iL appears importanl to

mention the stereot¡rpe of sex in our culLure since Lhis may

have an effect on preferences for nale and femare counsel_o?sj/

Both boys and girls assign greaLer prestige val-ue to the

nasculine than the feminine role (Brovn, L956), Boys prefer

boy playrnates while girls seem evenly divided (Campbelt,

L939)o Girl-s express more negaLive atLltude bor^¡ard their ov¡n

sex wiLh increasing age (Hamis & Tseng, t957; Flawkes,

Burchinal, Gardner, L957) and older males attribule more

unfavorable characLerislics to women than any oLher age-sex

group (Secord, L95S)o This prLtern is apparently noL pecuJ_iar

to this cultureo rn a study of sex-dependent di-fferences of

national sLereotypes (Soahi, Bergues, Holzkomp, 1956), both

men and Ïromen altribuled more highty valued characteristics
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to men than they attributed to wornen"

These studies seem eonsisLent in bhe view that in our

culture and others Lhe female stereotype has less prestige

than the male stereotype.

Summary

Three ûtajor segments of research have been reviewedo

The first showed the relationship of sLudent perceptions of

role of the counselor and type of problem" IL was pointed

oub that role of the counselor, as viewed by studentso is

confused" Previous research gives no clear-cut sLudent

view of the role of the counselor" IL appears that client

perceptions and expectaLions of the counselorls roLe are

inporbant facbors in the counseling process, but little is

known abouL these percepLions and expectations. Research

indicates that type of problem is related to student expect-

ations and that cl,ients with personal problems consider

counselorsl personaL characterisLics as more important than

impersonal- eharacteristics" No research has been done to

see if the clientsr preferences for particular counselor

characteristics changes with type of sLudent problem"

This research j-s needed.

The second segment of research presented current know-

Iedge of student expectati-ons and saLisfaction regarding

counselor rol-e and characLeristics" It was pointed out that



cllents have cerLain expectations and preconceptions regard-

ing counselors and that departures from Lhese expectations

and preconceptions can be predicted to arouse unfavorable

reactions, especial-Iy on lhe firsL encounter. This was

supporbed by fhe research. Therefore research is needed

to dete¡:nine whether partj-cul-ar counselor characteristics

are seen as positive or negative by clients"

*2Ç

The fhird segment of research reviewed available inform-

ation aboul sLudent preferences for counselor characLeristics

relevant to this study" General research on sLudent prefer-

ences for counselor personality and procedure were presented

first, followed by existing research on counseLor values, ags,

experience and sex. Students generally preferred an active,

directive, confident, expressive counselor. Congruence

between counselor and student val-ues has been shown Lo be an

imporfant factor operating in the counseling process, buL

evidence j-n this area is mixed and inconclusive.

Besearch on age and experience of cou¡selor is almosL

non-existent, buL sùudies indicaLe contradicling trends,

StudenLs seem to prefer young, but experienced helpers"

Student preferences for counselor sex has been Lhe

nost thoroughly researched area, BoLh males and females

prefer male counselors for mosL probJ-eæs, and males have

stronger preferences for mal-es than females do for femal-eso



I¿st it was shown t,hat in our cu]-ture and oühers the

fenale stereotype has less prestige lhan the male stereo-

t¡pe" This, it was pointed out, could have an effect on

studenL preferences for male and female counselors by

both sexes"

-27_



DESIGN OF TIfi STUDY AND PROCEDURES

The present study sought, to examine, by means of a

quesLionnaire, fhe ideal image of a high school counselor

held by a trigh school sLudenL when seeking help with

different, personal problemsn Specific types of problems

to be investigated in relation Lo Lhe ideal counselor image

Ì¡eret a) anger problems, b) sex problems, c) ed.ucational-

vocational problerns, d) school work problems and e) course

and teaching nethod problems" F\rther fhe study ained Lo

examj-ne; a) slud.enL disconTforb, b) hesiüation to seek help,

and c) expectati-ons of receiving help from a counselor for

different personal- problemso

The Sample

The sanple consisted of 399 students (2t4 females and

185 males) enrolled. in grades ro, 1r, and !2 al Elrnvood High

School, a Lower middle class lrtinnipeg High School. Whi1e

represented by boüh of upper and lower middle class on lhe

socioeconomj-c scale it may be safely characterized as a

lower middl-e class areao The combined popuJ_aLion of fhe

school, junior and senior high refrecL Lhis same distribution

and, therefore, coul-d perhaps be consid.ered socioeconomj-cal1y

representaLive of Lhe lotal popuration of noL only lhe local
area but Lhe enLire Winnipeg No" I School disLricto

_28_

Chapter IfI



The questionnaire was given to the entire hÍgh school

student populati-on present and in classes in May, Lg?L.

As a resulL of students having individualized timetabres it
i*as impossibre to adminisLer the survey Lo Lhe entire stud.ent

popuratÍon" rt was therefore necessary fo pick a Lime srot

in which a najority of sLudenLs wouJ_d be in cJ-ass, and. also,

all course options would be represented" The resulting

sample consisted of 399 subjects" Due to absenteeism,

sLudent spares and student subject withdrawars, f59 students

of the school-st high school- populalion ürere not includ.ed in
the data collecLed"

Description of the Sample

Table 3:0I presents descriptive informaüion about Lhe

sample, ineluding inforrnation about sex, grade, former group

guidance crass experience and whether or not students fel_t

they knew ùheir counsel-ors beLter as a resu.l_t of that

experience.

From the data in table 3:01 we can see Lhat:

a) males and. fenel-es are fairly evenly balanced.

in the sample. 0f the 399 subjecLs, 53.6

percenL (N=214); were females and, 46"3 percenL,

(N=rg5); were males.

b) approxinalel-y lf .1 percen¡, (N=l4B) i_ndicated

grade 10; 38"ó percent çU=U4); indicated

_29_
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grade 11, and 2/a"l percent, (lt=97)

indicated grade 12.

c) t¡re rajority of students of both sexes

had forrner group guidance class experience

M=97.8 percent, (Itl=f8f); and p=J6"3 percent,

(trl=ZO6)" Approxinrafely 80 percent, (n=I48);

of the mâLes, and B9,Z percent,, (tri=t92); of

the femal-es had al leasù ùhree years or more

group guidance experienceo

-3o-

a) tfre majorify of sLudents of both sexes indicaLed

that as a result of former group guidance class

experience they knew their counselors better

M=55"1 percent, (U=fOZ) i F=57.3 percent (¡¡=IZZ).

Design of the Instrr.uent

Instrument conLenL was synLhesj-zed from the content of

the following:

a) Mooney Probl-en Cheek List (High School Forrn, L95O)E

b) ResuJ-ts of Mooney Problem Check List (High Schoo}

Form, 1950) gj-ven to male sLudents j-n grades lO

and 1I in I97Z;

c) F"F. Fulle¡ts (f9ó4) research on preferences for

Male and Female Counselors;

d) Albert Rosenls (fgó?) articLe rrClient preferencesg

An Overview of the LiteraLure"il ;

e) Discussions with sùudents, counselors and instructorso



Sunnary of Samp1e Description Data
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Table 3:01

GRADE: 10

}I
L2

FIRMEA, GROUP GU]DANCE CLASS
EXPER,]ENCE:

One ïear
1\o¡o ïears

Three Years

Four ïears or more

None

ÏOTAL

MaIes

72 38.9
6t+ 34.6

49 26"5

185 I00"0

Do you know your counselor

beùter as a result of Group

Guidance Classes;

ES

NO

T.OTAL

Females

76

90

48

2U

11 5"9

22 11"9

68 36,8

8o 43.2

_-4 2"2

I85 r00"0

35 "5
42"r
22"4

100.0

3

It
77

115

I
2L4

Ì"4
5.L

36"O

53"7

3.7

100.0

J-:Oz 55"L

-92 L4"9

]85 100"0

L22

-u
2r3

57 "3

42"7

L00o0



The instrumenL h¡as a quesbionnaj-re consisling of 69

forced choice items" A pilol survey conducted wiùh IO

sLudents (tive males, five females) pre-tested the

instrumenL. Discussions with Lhese sLudents and. examination

of lhe resurts l-ed lo the conclusion ühat the instrument did

not have any special difficurties" The purpose of the study

was sLa.ted at' ùhe beginning of the insLrument " rn addition,

specific instructions hrere given aL Lhe beginning of each

section and sub-section. A copy of Lhe lnstrument, and lhe

answer sheet appears in Appendix Ao

The quesfionnaire consisted of six sections. Each

sectj-on and lhe content it was designed. Lo survey is
surnnarized in Tabre 3202" rn section r general inforrnation

abouL the studenL was gathered" In Sections II to VI

students were asked counselor preferences for five personar

problems, The seclions were as fol_lows:

Section II Anger probl_emsn

Section III Sex probLemso

Section IV Educational_-Vocational Froblemso

SecLion V School_ Work probl-ems,

Section VI Courses and Teaching Method problemso

rn order Lo orient students, or to give them a frame of

reference Lo the problem, a brief descripLion of a problem

vras presented at the beginning of each of Lhe sections rr,
IfI, fV, V and VI respecLively" The descriptive phrases

"J¿-
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Table 3:02
Sunmary of Questionnaire Contenù

Section

I
II

U'
É
q)

F{

-oo
t{

O{

o
b0
Ê

Items

1-4

5

6

7

8-r_2

ConLent

General- Information

Discomfort seeking HeJ-p

Hesitation to seek Help

E:cpectat,ions of receiv-
ing Help

Rank Order Preferences
for Counselor CharacLer-
istics
Preferences for
Qualificati-on of Coun-
selor Characberistics

ïu

ct

o)
-{.oo
¡{

Ê{

X
0)
Ø

13-L7

I8
T9

20

2L-25

2Ç3o

Lhesis

-ldg
o

.Fl
{rl(dl
olool

351d -olcoloÈl

ã*lolilEI

1a

2a

3a

4a

5a; 6; 7a;
8a; 9a.

Discomfort seeking Heì-p

Hesj-tation to seek HeIp

Expecbation of receiv-
ing HeIp

Rank order Preferences
for Counsel-or Character-
istics
Preferences for
QualificaLion of Cor:n-
selor CharacLeristics

il 3t
32

33

34-38

39*43

Tb

2b

3b

4b

5b;
Bb;

DiscornforL seeking HeIp 
I

Hesitation to seek Hefp I

Expectation of receiv- 
|

ing HeJ-p 
I

Rank order Preferences 
Ifor Counselor Character-{

isLics 
I

Preferences for- 
|

Qual-ificaLion of Coun- I

selor CharacLerisLics 
I

ób; 7b;
9b,

Lc

2c

3c

4e

5c; 6c;
8c; 9c"

7c;
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Table 3:02
(Continued)

Sumnary of QuesLionnaj-re ConLent

Section

V

t{
o3
r{
o
o
C)(n

Items

l+l+

45

46

47-5L

52-s6
Ê
(¡)

-'l
-oo
ß{

O.

Content

Discomforl seeking Help

Hesj-tation to seek Help

Drpectations of receiv-
ing Help

Rank order Preferences
for Counselor Clraracter-
istics
Preferences for quali-
fications of Counsel-or
Characteristics

oúo
'c, -CÊ+)
d0)ãooh0oC
ß{ .rl

oc)()d
(¡)

E{

vï 57

58

59

60-6U

lypothesis

Id
2d

3¿

4a

5d; ód;
8d; 9d"

Discomfort seeking HeIp

Hesitation to seek Help

Þ<pectations of receiv-
ing HeIp

R¿nk order Preferences
for Counsel-or
CharacterisLics

Preferences for quali-
fications of Counselor
Characteristics

65-69

7d;

Ie
2e

3e

4e

5ei 6.; 7e;
8e; 9e.



were adopted frorn the Mooney Problem check Li-sL probren

descriptors' These items are particularly suited Lo the

orienLation since an addiùional ai-m of the authors of fhe

Mooney Problem check List ¡¡as ùo serect items whi-ch would

secure a naive, rapid rrfeelingrt response from ùhe studento

spontaneous rather than deliberate reacLion was soughte

The general information gathered in Seetion I of the

questionnaire incl-udes sex, grade and. former group guidance

class experj-ence of the studentso

The purpose of questions 5-7, LB-ZO, 3I-33, h!-t+6, and,

57-59 was to examine studenLst a) discomfort j.n seeking herp,

b) hesitation to seek help, and c) expectaLions of receiving

help for: anger, sex, educational_-vocaLionaL, school work,

and courses and Leaching method probremso For each of these

itens sLudents were asked to respond eibher: A1ways, UsuaIIy,

Rarely, Never; whi"chever response accurately deseribed how

they feel aboub seeing a counsel_or.

Rank order preferences for five characreristics Lhaù

described counsel-ors they would choose to help then with the

five problems were asked in secLion rr (Anger problems),

iLems 8*12; Section.III (Sex problems), items ZL-ZJ; Section

rv (Educational--vocational- problens), iLems 3L-3s; section v

(schoot work ProbJ-erns), iLerns LT*5]j and section vr (courses

and reaching Method Problems), items 6o*6u respectively"

These characLeristics are as foll_ows:

-35*
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a) Age of the Counselor;

b) Sex of the Counselor;

c) Experience of the Counselor;

d) Va1ues held by Lhe Counselor;

e) Acquai-nLance wj-th the Counselor.

The purpose of Secùion II (items I3-L7); Seetion III
(itens 2Ç3o); Section IV (items ?.g-L3h Section V (i¿ems

52-56); and Section fI (ibems 65-6Ð was to deterrnine

specific descripLj-ve qual-i-ficaùions students woul-d prefer

for each of the counselor characteristics for each of the

five problemso In addition to specific opLions for each

of the characteristics, a ttno preferencert option r,ras

included.

When stating descriptive qualifications for t,he sex

of the counseLor, the sLudenLs were to selecL ¿ rrmalsrr g¡

nfenalerr counseloro

To detennine Lhe studentts preference for age of

counseLor, sùudents were asked Lo serect from Lhe following

categoriesz 2O-2J, 30-39, 4}+g,years of age, and 50 years

and older

To assess the amount of experience the students woul_d

prefer their counsel-or Lo have, students were asked. Lo

selecL from the folrowing categories: Less Lhan five years

experience, five Lo Len years experience, more than ten

years experienceo
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In assessing student preferences for values held by

Lhe counselor, students were asked Lo selecl from bhe

following categories: val_ues the same as mine and values

differenf fro¡n mineo

The l-asL characLerisLic studied was acquainLance with

t,he counselor they woul-d choose ùo herp them with a personal

problem. students r+ere asked Lo state their preference for
acquai-ntance with a counselor w"ith reference to group

guidance classes. They were asked to select from t,he

following categories: a counseror rrith whom they had lsd a

group guidance cIass, or a coÌrnselor with whom they had not

had a group guidance classo

Collecfion of Lhe Data

Each of the twenLy-three teachers who assisted in fhe

administralion of the j-nstrument were personarly conLacLed

and inforned regarding content and purpose of the question-

naire" rn addition, a rrritLen statement of adrrinistraLi_on

instructions hras provided which lncruded insLrucLions for
teachers and students (see Appendix B)"

The questi-onnaire Look approxi-rnately z5-3o ninuLes and.

was given to Lhe entire high school populaLion present

(grades l-0, 1I, and I2)o Those sLudenLs absent were noL

incruded in bhe sample and. no attempt was made to contact

them"



The responses of 2I4 femal-es and 185 males Lo the

quesLionnaire were transfemed to data cards and analyzed

by the IBl4 360/56 Computer using Fortran IVo An iten

response analysis consisLing of frequency and percentage

of responses for each item was computed for Section I

(Genera1 Inforroalion).

The chi square sLatistic, using 2x), Zx[n and 2x5

eontingency tables, vras cal-cul-ated for quest,ionnaire items

5-7, L8-2O, 3I-33, l+4-46, and 57-59 which were included to

test hypotheses about student: a) discomfort, b) hesitation

ùo seek help, and c) expectation of receiving help for fhe

five problems selecLed," The chi square statistj-e was also

calculaLed for items l3-L7, 26-30, )9-l+3, 52-56t and 65-69

to test hypotheses abouL differences in student preferences

for the selected qualifications of the five counselor

characteristics for the five problems selected for exatr¡:ina-

tion, llhen the expected frequencies j-n any of Lhe cells

was less than five, Tatest correctional factor was co*Ona"Oo

The reJection of all hypotheses was seL at the ,05 J-eveJ-,

excepL for the ones. referring Lo the rank-order preferences

for counselor characteristicso

To tesL the hypotheses about the rank-order preferences

of counselor characùeristics made by nale and female students

for the five problems, Lhe sums of fhe ranks was computedo

ôó-)ö-
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SLatement of Flypotheses

Nine null hypotheses were tesled in this sLudy" Each

hypothesis contains a sLaLement about each of lhe five

problem areas selected for study"

NulI tlypothesis l: There is no significant difference

between male and femal-e students¡ ad.rnlssion of

feeling discomfort j-n seeking help for: a) anger,

b) sex, c) educational-vocat,ional, d) school work

and e) courses anrl Leaching meLhod problems.

Nu1Ì HypoLhesis 2: There is no significant difference

beLween male and fenale studentst admission of

hesj-taLion in seeking hetp for: a) anger, b) sex,

c) educatj-onal-vocaLional, d) school work and.

e) courses and teaching melhod problemso
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NuIl tlypolhesj-s 3: There is no significanl difference

between male and femal-e sLudentsl admission of

expecLation to recej-ve help for: a) anger, b) sex,

c) educabional-vocaLional, d) school work and

e) courses and teaching meLhod problems,

NulI Hypolhesis 4: There is

between r¡ele and female

preference of counselor

for help with: a) anger¡

no significanL difference

students r rank-order

charact,eristic s chosen

b) sex, c) ed.uca'r,ional-
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vocational, d) school- work and e) courses and teaching

meLhod problemso

Nu].l Hypothesis 5: There is no significanL difference

beLween male and fenale sLudent preferences for sex

of counselor chosen to help wilh: a) anger, b) sex,

c) educational-vocational, d) school work and

e) courses and teaching meLhod problems.

NuJ-I þpothesis ó: There j-s no significant dj_fference

beLween male and female student preferences for gg

of counselor chosen Lo help with: a) anger, b) sex,

c) educational-vocaLional, d) school work and.

e) courses and teaching method problems.

Null Hypothesis 7: There is no significant difference

beLween male and female sLudent preferences for years

of experience of counsel-or chosen to help with¡

a) anger, b) sex, c) ed.ucaLionel-vocational, d) school

work and e) courses and Leaching method problems,

hlu1l HypoLhesis 8: There is no significanL difference

between male and female studenL preferences for varues

held by a counselor chosen lo help wilh: a) anger,

b) sex, c) educational-vocational, d) school work and

e) courses and. teaching meLhod problemsu



Hypothesis t; There is no significant difference

between r¡ale and femal-e student preferences for

acquaintance with cou¡selor chosen lo help with:

a) anger, b) sex, c) educational-vocaLional,

d) school work and e) courses and teaching method

problemso
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Analysis of the dala wiIL be pi.esented in f,hree major

areasc Separate analysis will be rnade in each area for male

and fema.l_e students. First, Lhe area deating with sLudent

a) admission of disconfort, b) admission of hesitation Lo

seek help and c) expectations of receiving herp for the five
probrens under examination (anger, sex, educationar-voeaLionar,

school work and courses and teaching nethods) will be analyzedo

second, rank-order preferences for five counselor character-

istics w'iIr be analyzed for each of the five student problems.

The five counsel-or characteristics und.er examination are age,

sex, values, experience and acquainLance. rn lhe last area

the preferred qualities of each of lhese characleristics will
be analyzed for each of the five problemso

Chapfer IV

ANALTSIS OF THE DATA

-l+z*

The presentation of the data fol-l-ows the sequence outÌined

the statement of hypotheses in chapter Three" Each hypothesis

listed and fol_Iowed by Lhe analysis,

by

is

Null Hypothesis I
There j s no signifi-cant difference beLrr¡een ma.le and.
femare studenLst admission of feeling discomforL in
seeking heJ-p for a) anger, b) sex, c) uañUiãñf-
vocatj-onal, d) school work and e)-course and ùeach-
ing rnethod probÌems"

Table 4:01 presenLs the resul-ts of Lhe chi square analysis



for itens 5, l.8, 3l-, 4L and 52" AII chi square val_ues were

deterrnined using a 2 x 4 contingency rable with Lhree degrees

of freedo* *2 ^ -,^t?7^82^
"ar(3)=7 "82.

TABLE 4:01

SIX4I4ARY OF FREQUENCT RESPONSBS,
VALUES FOB QUEST]ONNAIRE ITM,IS

-l+3-

f%f%
Iten

5" Discomfort in A
Seeking HeIp for U
Anger Probl-erns

Response Males

18. Dlscomforb in
Seeking HeIp for
Sex Problems

PERCENTACES AND CHI SQUARE
REIATED TO HYPOTHESIS I

3L' Discomfort in
Seeking Help for
FducationaL-
Vocational
Problems

R 48 25"9
N 65 35.2 66 30.8 ,76
T l.85 100"0 2y+ 100"0

30 16,2 35 1ó"4
42 22,7

A
U

R
N

I

b4. Di-scomforl in
Seeking HeIp for
SchooL Work
Problems

Fe¡nales t

45 24"3
45 24.3
46 24,9t+9 26.5

185 100"0

A
U

R
N

T

50 23"4
63 zg.t+

57" Discomfort in
Seeking HeIp for
Courses and
Teaching Mebhod
Probl-ems

11 ó.o
L5 8.L
46 24.9

r13 ó1.0
185 100"0

7L
õ,
48
30

2U

A
U

R
N

T

Iægend:

33.2
30.4
22.4
14.0 LO"27 x

100"0

22 IL"g
31 16.8
41 22"2
91 49,1

185 100"0

5
IO
36

L63

2Ll+

rI
U

R
N

T

A = Àl-'¡¡ays

df=3
#'= p. (o05

tæf 
= p.(o0I

2,3
4,7

16"8
76,2

I00"0

23 r2.4
26 f4"1
45 24.3
9r L9.2

r85 100,0

u
22
68

ILO

2L4

U = Usually

6"5
10"3
3L.8
5r.4

100"0

9.77 x

u 7.O29 L3.6
5L ?3,8

119 55.6
2r4 100"0

R = Rarely

9.37 x

N=Never T=Total

3.18



Anger Problems" The analysis of item 5 shown in Tabte 4:01

indicates there hras no significant difference between riere ancl

female sLudentst admission of feeling discomforr in seeking herp

for anger problemso Therefore lhe null- lypothesis was acceptedo

rt was observed from Lhe frequency data lhaL the largesL response

category for both rales (3j"L percenL) and females (30"8 percent)

was the rrneverrr caLegory, and the smallesL response category for
boùh nrares (16"2 percent) and females (ró.4 percenL) was the

tr¿f¡¡¿ystt category. The majority of both mares (ór percenL) and

females (59"5 percent) made responses in Lhe ,trarefyrt and rnevern

categories. Fewer females (30.8 percenf) than males (35.L

percent) reporfed rrnevertt feeling discomforL seeking a counselor

about an anger problem.

Sex Problems" Referring again Lo I'abl-e 4:OJ-, there were

significanl d.ifferences between mal-e and fernale sLud.ent responses

to item LB" Therefore, the nulj_ hypothesis was rejecùed.

rnspection of Lhe data revealed LhaL more females (j3.2 percenl)

than males (24"3 percent) responded in the ilal-waysn cell,

rnversery, more mares (26.L percenb) ttran femares (t4.0 pêrcenù)

responded in the rrnevern cello The majority of nales (óf"3

percent) made responses jn fhe ,trareryrr and ilnevern celJ-s, whil-e

the najority of females (63,6 percent) indicaLed Lhey would

rralways" or rrusuallyrr feer di-sco¡nfort in seeking help for a sex

problemo

-l+l+-



Educationar-vocaLional Probrems. Tabr-e 4:or indicates that

there were significanl differences beLween male and femal_e

sLudenl responses to iLem 31. Therefore rhe nurl hypothesis

was rejected, Inspection of lhe data reveal_ed fhat relaLively

few males (t4.t percenL) and females (?.0 percent) indicated

that they rrarvüaysrr or rrusuall-y, feel discomfort àbout seeking

help for educational-vocational probrems" while fhe najorj-ty

of both males (61-"0 percent) and fer¡ales (76.2 percent)

indicated ttrarery, feeJ-ing discomforf, thÍs was expressed by

females (76"2 percent) more ofLen Lhan mares (61.0 percent)u

School lrlork Problemso From Tab1e 4:OI l=8.j2 fot item 44o

?herefore, the null hypoLhesis was rejected. There were

significant differences between nare and fenrale studenL

responses lo adrn-issi-on of discomforL in seeking help for school

work probrems. A smal-l- number of both mal_es (zg.T percent) and

females (15,9 percent) indicated ilafsaysil or rusuallyr feeling

discomfort abouL seeking herp for school work probrems, while

approxi-rnaùely half of both mal_es (49"2 percent) and females

(51"4 percenü) indicated rtneverr feering discomforL in seeking

help. More than Lwice a,s nany mares as femares (M=ÌÌop percent

and F =5"6 pereenf ) adrnitted to ,arwaysrr having discomfort in
seeking help for school work problemso

-45-

Courses and Teaching MeLhod problemso

shown in Table 4:0f indicaLes lhe nu-l_l_

The analysis of i.Len 57

hypobhesis was accepLedo



There is no significanf difference between male and female

studenLst adrnission Lo feering discomforL in seeking heì-p for

courses and teaching method problems" rt i+as observed LhaL

the largest response cell for both males (L9"2 percent) anC

females (55"6 percent) was lhe rtneverrr cel-Io Relalivel-y few

mal-es (t2"4 percent) and females (Z,O percent) indicated that

Lhey "alwaysrt feel discomforb seeking hetp for courses and

teaching method problemso

Comparison of the Five Problems. Both males and femal-es

expressed most discomfort in seeki-ng help for anger and sex

problerns, whi-Ie 50 percent of both mal_es and females st,ated

rrneverrr experi-encing discomfort on seeking herp for educational-

vocational, school work and courses and Leaching rnethod problems.

Mares and fema,res differed significantly in fheir expression

of discomforl in seeking help for sex, ed.ucatj-onal-vocafj-ona1

and school work problemso

NulI Hypothesis 2

There is no .significant difference beLween male and
female studentst adm_issj_on of hesilation in seeking
help for a) anger, b) sex, c) ããurrûtõããr-vocaLionãI,
d) school work anã e) courses and, teaching method
problens.

Table 4:02 presents Lhe resurts of the chi square anarysis

for items 6, L9, 322 t+5 and 58. Arr the chi square val-ues were

deterrdned using a 2 x /¡ contingency table with three degrees

of freedom. the x2 
"95(3)=7 "82"

-46-
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ÎABLE 4:02

SUTß{ART OF FREQUBNCT RBSPONSES,
VALUES FOR QUESTIONNT\IRE IT¡,]vlS

Item

6o HesiLaLe Lo
Seek HeIp for
Anger Problems

Response

19o Hesitate Lo
Seek Help for
Sex Problems

A

U

R
N

T

PERCENTAGBS AND CH] SQUARE
REI¡,TED TO HTPOTHES]S 2

32. Hesitate to
Seek Help for
&lucational-
Vocat ional
Problems

Males

54 2g "254 29.2
34 18.4
l+3 23"2

L85 100,0

A

U

R
N

T

45" HesiiaLe to
Seek HeIp for
School Work
Problems

Females

43 23,3
55 29"7
37 20,O
50 27 

"O
185 loo,o

b¿

55
46
51

2Il+

A

U

B
N

T

58" HesiLaLe to
Seek Help for
Courses and
Teaching Melhod
Proble¡ns

29 "r25"8
2L"6
23.5

I00"0

12 6"5
26 14.1
5L 27"6
96 51.8

185 100"0

76
61
44
33

2Il+

A

U

R
N

T

Legend:

35.5
28"5
20"6
l-5"L+ 10.50 *

I00,0

18
48
4o
79

185

,67

6 z.g
29 13,6
4Z 19.6

L37 64.0

2r4 100.0

A

U

R

N

T

9"7
25 "9
2Lo6
l+2.8

100.0

A;Always

df --3
*=po(o05

',i',c = pe (.01

27
39
4+
75

185

u
l+5

54
101

u.6
2I"I
23"8
40"5

100"0

U =UsuaIIy R=R¿refy N =Never T = ToLaL

6.5
2I"O
25.2
47 "3

100.0

6,gl

1ó
48
49

101

7"5
22.h
22,9
l+7 "2

100"0

2.40

4.92



Anger Probl-emso From Table 4:02 fhe analysis of iLem ó indicabes

no significanL difference between male and female sLudent ad.mission

of hesitation in seeking help for anger probrems. Therefoi,e,

the nul-I hypothesis was accepted. A rnajority of both ¡rø}es (5g,4

percent) and fenales (54.9 percenL) inAicaUed they ¡ralwaysrr or
Itusuallyrr hesitated Lo seek herp for anger problems. A smal_I

nwnber of both rnales (t9.4 percent) and femal-es (2L,6 percent)

responded in the tr¡¿¡sfytt cello

Sex Problemso The analysis of item J-! shown in Table 4:02

indicates Lhere were significant d.ifferences between mal_e and

fe¡nale student responses. Therefore, Lhe nulJ_ h¡pothesis was

rejecLed. rnspection of lhe dala indicaled Lhat afmost Lwice

as nany males (z?-a percent) as fenal-es (r5.4 percent) admitted.

to rrneverrt hesitating to seek helpo converseJ-y, more females

(35"5 percenf) than males (23.2 percent) stated they would

rrâJ-waystt hesilate to seek help for sex problems.

Educational-vocational probrems. The anaì-ysis of item 31 as

shor¡n in Tabte 4:02 indicales Lhere were no significant differ_
ences beLween male and female studentsr admission of hesiLati-on

in seeking help for an educali-onal-vocationar problem. A majority
of both mal-es (5t.9 percent) and females (64.0 percent) chose

the rrnevertr categoryo Al-so more femaÌes (ó+.0 percenl) than

mal-es (5r.9 percenL) slafed they would rnever, hesitaLe to seek

heJ-p for educaLional_-vocaLional problemso
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School Work Problems. Referri-ng again Lo Table l+ñ2, there

were no significanL differences between male and female studentst

responses Lo iLen 45" Therefore, the nul_I hypothesis was accepLedo

The majority of both males (64.4 percenL) and femal-es (63.5

percent) inOicated rrrarelyil or rrneverrr hesitaLing Lo seek help

for school vrork problems"

Courses and Teachins MeLhod Problems. lab1e 4:02 indicates that

there were no significant differenees for male and femal-e studenLs r

responses to item 58. Therefore, lhe nuJ-I hypothesis was accepted.o

A small number of students, and almosl twice as rÊny males (f4.ó

percent) as females (?.5 percenL), responded. in Lhe ttalwaysrr

category, A majority of both males (6L.3 percent) and females

(70"1 percent) inaicated. rtrarely" or ilneveril hesitating Lo seek

help for courses and Leaching meLhod problemso

-49-

Compari son of lhe Five Probl_emso Älmost twice as

females stat,ed they hesitaled rtalwaysrr or rrusual-Ìyrt to seek

for anger and sex probÌems Lhan for educatj-onar-vocational,

work and courses and Leaching method problems"

Null Hypothesis 3

There is no sienificanl difference beLween nale and
femal-e sludentst admi-ssion of expeclaLion Lo receive
help for a) anger, b) sex, c) ãffinal-vocati-ona],
d) school work and. e) courses and. teaching meLhod
problems"

lbble 4:03 presenls the resuf_Ls of chi square analysis for
items 72 20, 33t 46 and 59. All chi square val-ues were deternined.

many males and

help

school



using a 2 x I contingency table with Lhree degrees of freedomo

The x2.0, (3¡=?.82.

TABLE 4:03

SUMMARY OF FREQIIENCT RESPONSES, PER,CEÀITAGES AND CHI SQIJARE
VALUES FOR QUESTIONNAIRE ITEÞIS REIATED TO HT^POTHBSIS 3

Item

-50-

7. Expeclation
of Receiving
Help for Anger
Problems

20. ExpecLaùion
of Receiving
HeIp for Sex
Problems

Response

A

U

R

N

T

33. Expectation
of Receiving
Help for Educational-
Vocation¿¡I Probl-ems

Males

17 9"2
43 23"2
47 25"4
78 l+2.2

185 loo"o

A

U

R
N

T

46" Expectation
of Receiving Help
for School Work
Probl-ems

20 l-008
l+7 25.1+
38 20"5
80 L3.2

r85 100.0

Fernales
f
22
5T
60
81

A

U

R

N

T

59" Expectation
of Receiving HeIp
for Courses and
Teaching Mefhod
Problems

10.3
23 "g
28.0
37.9

L00,0

5l+ 29 "250 27 
"O33 17"8

48 26"0

185 100.0

x2

2J
61
58
74

zll+

A

U

R
N

T

Legend: A=Always U=Usuaily R=Rarely N=Never T=ToLaI

9,8
29"5
27,'L
34,6

100.0

Aî=2qr -,
*= P"('05

t_X.= p.(.01

37 20.O
55 29 "7l+l+ 23"8
49 26"5

185 loo.o

.56

68 3r'8
6g 32,2
43 20"L
31+ L5.9

2L4 100.0

A

U

R

N

T

35 18,9
l+6 24.9
5L 27,6
53 28"6

185 100,0

3"50

38 r7"g
67 3L.3
63 29.4
46 2L"5

2Il+ 100"0

5,45

37 L7 "35L 25"2
61 28¿5
62 2g"O

2r4 100"0

2,O2

o08



Anger Prob1ems" Table 4¡03 indicaLes there were no sj-gnificanL

differences beLween rÊle and female sLudentsr responses to item

7. Therefore, Lhe nult hypothesis was accepled. Examination

of the data shows thaL a majoriLy of nales (67,6 percent) and

females (65"9 percent) chose Lhe rrrareJ-yrr or rrnevertt cell;

whiLe few males (9.2 percent) and females (10,3 percenl)

indicafed rralwaystt expecting Lo receive help for anger problems.

Sex Problerns. Analysis of item 20 as indicated by Tab1e 4:03

did nol show significanl differences betrveen male and female

studentst responseso Therefore, Lhe null hypothesis was

acceptcd. By splitting the response caLegories at the middle,

it was observed fhal boùh nal-es (63.7 percent) and fema.les

(61.7 percent) ptaced more responses in the rrrarelyrr ancl trnevertr

cells lhan in Lhe ttalwaysn and rrusuallyil cel-ls (ll=36,2 percent;

F=38"3 percenL). In ad.dition, responses in lhe rtneverrr cell

were greaLer for males (lr3,Z percent) ttran females (31*.6 percenL).

Educational--vocational Probrems. Referring again to Table hzo3,

there were no significant differences belween maLe and female

student responses to iLem 33. Therefore, the nuII hypothesis

r"ras accepùedo Inspeclion of Lhe data indicated lhaL a majorily

of mal-es (56"2 percent) and females (64"0 perccnt) staled rralwaysrr

or rrusuallyrr expecting Lo receive heJ-p for educational-vocalional

problems. There were nore males (26"O percent) Lhan females

(l-5"9 percenL) in ttre rtnevern response ceLlo
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schoor l{ork Problems" The analysis of item 46 shown in Table

4:03 indicates Lhere ulere no significant differences berween

mare and female studentst responseso Therefore, the nulr

hypoùhesis was accepLed" Irlinj:na] differences were observed

between male and female students, and afr cer-rs were fairly
equally choseno

Courses and TeachinÂ MeLhod Problems" Table 4:03 indicates

there were no significant differences beLween mare and female

student responses Lo ilem 59. The nul_I hypothesis was accepted"

Observafion of the data revears that a majority of mal_es (56,2

percent) and females (57"5 percent) sùated bhey would rrrarely,!

or rrneverrr expect ùo receive help for courses and teaching

method problemso

compari-son of the Five Probrems" Both mares and females had

less expectation of |tallraysrr or rtusualÌyrr receiving help for
anger and sex probJ-ems, compared with educationar-vocationar,

school work and courses and Leaching meLhod problems"

NulI Hypoühesis 4

There is no difference between mal_e and female studentsr
rank-order preference for counseror characteristics
chosen for help with a) anger, b) sex, c) educati_onaf-
voeational, d) school work and e) courses and Leaching
nethod problemso

since Lhe forrrulalion of this hypoùhesis d.oes noL lend

itself to deLerrnine significanL differences, on.ly directional

Lrende and other observaLions can be reporLed.o

-52-



TäbIe 4:04 presents Lhe results of the su:n of Lhe rank

order preferences for anger problems (items S-l-2); sex problems

(iterns 2J.25) ; educational-vocaLional problems (items 34-35);

school work probJ-ems (itens 4?-51) and courses and leaching

nethod problems (items 60-64),

ÎABLE 4:04

SUMS OF MALE & FEMALE RANK-ORDER PREFERENCES FOR
COUNSEI¡R CTIA,RÀCTER,ISTICS - HYPOTHESIS 4

Anger Problems
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Males Rånk Characteristic Su¡n of Females Ranl<

Males

I
2
3
4
5

Acquaint ance
Experience
Val-ues
Age
Sex

Males

I
2
3
4
5

Sex
Acquaintance
Experience
Val-ues
Age

Rank

MaIes

487 Fernal-es
53o
65t

3

Sex Problems

I
2
3
l+

5

Educat ional-Vocat ional Probl-ems

677

ExperJ-ence
AcquainLance
Val-ues
Age
Sex

Males

425
503
577
608
&6

Characteristic Surn of
Iùank

T
2
)
4
5

l_

2
3
4
5

.lcquaintance
Val-ues
Experience
Sex
Aee

Experience
AcquainLance
Values
Age
Sex

!'emales

Males 3 Values
l+ Age

5 sqx

School Work Probl-ems

387 L Experience 391-
483 2 AcquainLance
538 Fenales 3 Va1ues
ó18 h Age
728 5 Sex

I
2
3
4
5

Courses and Teaching MeLhod Proþlems

Sex
AcquaÍntance
Values
Age
Exnerience

2 AcquainLance
Experj-ence

568
59o
8]t
BL5

4r3
462
5r5
623
752

492
529
7ol+
718

Femal-es

427
475
t+95

623

I
2

4
5

739

Experi-ence
VaIues
Acquai-ntance

I
2

Females 3
l+

75o 5

506
558
800
95L

Age
Sex

Acquaintance
Experience
Val-ues
Age
Sex

407
560
582
790
9L7

4
503
578
734
glr9



Anger Problems. Observation of Lhe data in Ta.ble 4l04 reveal s

that bolh mares and femares ranked tracqriaintancert wiLh counselor

highest when choosing a counseLor to help wiLh anger problemso

Males ranked rrexperiencerr and rrvaÌuesr second and fhirci, while

fhe fenaLes ranked rrvaluestr second. and ttexperiencer Lhi_rd"

Sex Prob1er,rs. The data in Tabl_e 4:04 reveals that both males

and femafes ranked counselor rrsexrr first and taequaintancerr

second when choosing a counselor to help wiLh sex probJ-emsu

EducaLi-onal-Vocational Problems. InspecLion of' the data in

Table 4:04 reveals lhat mal-es and femal-es ranked lhe five

counselor characterisLics identlcally ("experi,encer,

rracquaintancerr, rrvaluesrt, "age", lhen rrsexr) when choosing a

counselor lo help wiùh educalional-vocalional problems. CounseLor

experience Ïras mosL imporLant for both mares and femal-es, whj-le

sex of the counsel-or was l-east imporlant for boùh males and

femaleso

School- Work Problems. Referring again Lo Tabl_e 4:04, both

rnal-es and females ranked rrexperiencerr of the counseror mosL

imporbant, and rtagerr and rrsexr of lhe counsel_or as LeasL

imporbant v¡hen choosing a counselor ro herp with school work

problemso

^51+-

Courses and Teaching Melhod Problems. Male and female

of the characleristics were

ranked rrexperiencetr highest

almost identical-o However,

fol-Lowed by I'acquaintanceil

rankings

males

with



counselor, while females ranked rracquaintancerr highest,

foLlowed by ttexperiencetr of counsel-oro Then both males and

females ranked rrvaluestr nexL, folLowed by rragetr and rtsextr of

counselor as the l-east imporLanL characteristic when choosing

a counsel-or to heì-p with courses and teaching method problemso

Comparison of the Five Problemso l4ales and females consisL-

ently ranked trexperiencert and rtacquaintancelr wj-th counselor as

first or second for all- except sex problemso rrAgerr and rrsexrr

of the cor¡nselor were ranked consistently fourth and fifth,

except for sex probl-ems where nsexil l.ras ranked highest by

both males and fe¡¡ales. Apart from that exception, rtager and

trsexn of the counselor seemed to be the l-eas! important

characLerisLics for boLh nale and female sLudentsn

lüull tlypothesis I

There is no sj"gnificanL difference between male and
female studenL preferences for sq{ of counseLor
chosen to help *itfr ") anger, b)-ãex, c) eduealional--
vocational, d) school work and e) courses and.
teaching method problemso

lbble 4:05 presents the results of the chi square

analysi-s for ilems l3e 26, 39, 52 and 65. AII chi square

val-ues were deLermined using a 2 x 3 contingeney Lable with

two degrees of freedom. The x2 ^-,^,=5099, and 2
o5e)= 

5"99,- "no **,oor(e)=

13"82,
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TABLE 4:05

OF FREQUENCY RESPONSES,
FOR QUESTIONNAIRX ITEMS

SI.JI,ftIART

VALUES

Item

13" Counsel-or
Sex for Anger
Problems

26. Counselor
Sex for Sex
Frobl-ems

Response

Male
Fennl-e
NoPn

T

39 " Counsel-or
Sex for
Educational-
Vocational
Problems

PERCENTAGES AND CHI SQUARE
RELÂTED TO HTPOTI{ESIS 5.

MaLes
dþ

Mal-e
Fe¡nal-e
No Po

T

75
1B
92

185

52. Counselor
Sex for School
r¡Iork ProbLens

40.5
9"7

49,7

100"0

Male
Female
No Po

T

101 51+,9
28 !5.2
55 29 "9

185 loo"o

Females

65, Counselor
Sex for Courses
and Teaching
Method Problems

L2
89

113

53 28.6
10 5"1+
22 65.9

r85 loo.o

Male
FenraLe
N. Po

T

zlJ+

5.6
4L"6
Ã1 d
)'c¿

100.0

Iægend;

14
L73
)n

,*

*

U+u
130

Male
Fernale
N.Po

I

6,6
80"8
LZ.6 L74@95++ii+v,r.

100e0

90o37ä#t*

NnP. = No Preference

9
23

182

df =2* = P" (oo5
It-* = po <.o0Ì

Itlc*rr= p" ("00I

23.9
5.9

70"3

100.0185

Anger Froblems" Täble 4:05 indicales thaL between male and fenrale

students, preferences for item 13 were significantty differenLo

Therefore, the null hypolhesis was rejecled. A large nunber of

50 27,0
17 9.2

1r8 63.8

185 t-00.0

2U

l+12
10,8
85"0

100.0

L5
24

175

2L4

7.0
11r2
81.8

100.0

l+3 øgLr.Hçx'

L5
29

170

2U

7.O
13"6
79.4

100"0

21.90+x+*

28.\i+ìt'¿f'},{aì+



both males (40,5 percent) and femal-es (4t.ó percenL) preferred.

a rrsame sexrr counsel-oro AlmosL Lwice as many males (9"7 percent)

preferred rrfenalerr counsel-ors, as femal-es (5.ó percent) chose

rrìnalerr counsel-ors for help with an anger problem. A r:najority

of bolh males (1r9.7 percent) and females (52.8 percenù)

indicated lhey hac trno preferencerr r.egarding sex of counselor

chosen to help them wilh an anger problemo

Sex Problems" Analysis of item 2ó shown in Tabte 4:05

indicates that t,here i^¡as a highly significanL difference

beLween male and femare student preferences for sex of counselor

chosen for help with a sex problem" A nrajority of both mares

$4"9 percent) and females (80.8 percent) chose ¡rsame sextl

counselors. More females (80"8 percent) preferred nsame sexn

counselors more often than males (54"9 percent), A1so, more

males (15"2 percenL) preferred. femal-es, than females (ó.ó

pereent) preferred mal-es. In addilion, over twice as many

males (2g"9 percent) fraa ttno preferenceir than feniales (12.6

percent), suggesting thal femal-es consider the sex of the

counselor more important than males for help with sex problemso

Educational-Vocationa.I Problenso Referring again Lo Tabl_e I+:OJ,

Lhere were significanL differences between male and female

-57*

student responses to iùem

was rejected" InspecLion

many males (28.6 percent)

sexrr counselorso A large

39" Therefore, tlu nuJ-t hypothesis

of the data reveals thaL over Lwi-ce as

as femal-es (l-0"8 percent) chose rtsame

nejority of both males (65.9 percent)



and females (85.0 percent) staled Lhey would have [no preferencer

for sex of counselor chosen to help w-ith an educaLional--

vocaLionat problemo fn addition, more femal-es (85,0 percent)

than males (ó5.9 percent) responded in the rtno preferencerr cell,

suggesting that mal-es consider Lhe sex of Lhe counselor chosen

to help with educational-vocational problems more importanL than

fenales doo

SchooMork Problems. The resu-l-ts from Tab1e 4;05 indicate a

signi-ficant clifference beLween male and female student responses

to item 52. Therefore, the nuJ-I hypothesis was rejected. The

data revealed lhat more males (23.8 percent,) prefer rtsame sexr

counselors than females (t1"2 pereent)o Also a large majority

of nales (7O.3 percent) and females (81,8 percent) chose the

rrno preferencett cel-l-o Again the suggesti-on is that mal-es

consider sex of the counselor chosen Lo help with school work

problems more imporlant than fernales doo

Courses and Teaching Method Problemso The analysis of iten 65

presented in lãble 4:05 indicales Lhere were significant differ-

ences between male and fenale sLudent preferences for sex of

counselor chosen lo help wiLh courses and teaching method problemso

Therefore, the nulI hypothesj-s was rejecLed. Almosl twice as

many nral-es (27,O percenL) as females (f3"6 percent) chose rrsame

sexrr counselors, and a majority of both males (63"8 percenL) and

females (79"4 percent) indicated Itno preferencert regardi¡g s"*

of the counselor chosen fo help wiLh courses and teaching method
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problemso This seems Lo indicate Lhat males consider the sex

of the counselor chosen to help wiLh courses and leaching melhod

problems more importanl than females d.o.

Comparison of Lhe Five Probrems. Both males and females sbrongly

prefer rrsame sexrr counsel-ors for anger and sex problemso sLronger

rlsame sexrr preferences for both sexes were observed for counselors

to help wiLh anger problemso A large majorily of both males and.

females indicated they had ilno preferencerr for sex of counseror

chosen lo help with educational-vocational-, schoor work and

courses and teaching method problemso IL was al-so noled that,

femaresl rrno preferencerr celrs were substantiarly Lr-igher than

¡nalesl for educational-vocationar, school work and courses and

teaching nethod problemso This seems to suggest that rnal_es

considered the sex of the counseror chosen for help with these

probrems more imporbant than femal-es d.id. conversery, it was

noted that fenelesl rrno preferencer cell_s were substantialJ-y Lower

than malest for sex problems. This seemed Lo suggest that fenrales

considered the sex of the counselor more important than males for
help with sex problemso

NulI tlypoLhesis 6

There is no significanL difference beLween mal-e and.
female studenL-preference for age of counseror chosen
to hel-p with a) anger, b) sexrþ educationar-vocational,
d) school work and e)-course"-".rá teaching method probleírs"

Table 4:06 presenLs the resul-ts of the chi square analysi's

for items l.4,2721+O, 53 and 66. AlI the chi square vaf¡ss çs¡s

determined using a 2 x 5 contingency bable wiLh four degrees of
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freedom, This was subsequently correcLed to a 2 x { contingency

table w'iLh four degrees of freedom via Ta.tets Correctionaf factor

when Lwo, three and four cel-Ls out of 10 had expected frequencies

of less fhan fj-ve. The *,O,(Ð=g,49r.nd x2og1 ç4¡=I3.28"
TABLE /+:0ó

SUM,IART OF FRBQIIENCT RESPONSES, PTNCENTAGES AND CH] SQUARE
VALI,IES FÛR QiIEST]ON\I\IRE ITEMS REI/ITED TO HYPOTI$STS 6
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Item

U" Age of
CounseLor for
Anger Problems

Response
in Tears

27, Age of 20-29
Counsel-or for 30-39
Sex Problems 40-49

50-0ver
NO PO

20-29
30-39
40-49
50-ûver
N. P.
T

T 185 100.0 214 100"0

Mal-es
f%

40' Age of
Counselor for
Educational-
Vocational
Problems

9I l+9 "23u lB,4
l+ 2o2
2 1.1

5l+ 29 "2

53. Age of
Counselor for
School Work
Problems

185 100.0 2u IOO.0

Females
adLþ

LIz 60,5 110 5l.433 L7.8 5S 27.L

20-29
30-39
40-49
50-0ver
t\l D¡lo I O

83
U+

5
2

BO

r o"5 1 O,53S rB"9 4u 20.6 6.22

l+ 2"2

66" Age of
Counsel-or for
Courses and
Teaching Method
Probl-ems

3g"g
20"6
2"3
0.9

37 "lr

*

61 33"0

20-29
3o-39
40-t+9
50-0ver
NO PO

T

38 2O,5 45 21.0
19 10.3 11 5.r

6l+ 34.6 111 5L,9 LL.5gY,lðr

185 l-00"0 zrt+ 100.0

3 L.6

1 0.5

Legend:

74
38
11

4
58

l+.29

20-29
3o-39
l+0-l+9

50-Over
NO P'

44 26.2

40"0
20"5
5"9
2"2

3L,4
100.0

NoPo =No Preference

3 1,1

ô
C)

df=4
* = p"<,0J

-le,f=p.(,01

73 39.5
40 2!"6
L3 7.o3 r,6
56 3O.3

61
46

9
2

oA

. < "005

28"5
2r,5
4"2
0.9

4l+.9

69
5z
10
I

B2

T = Total

o0
2aa)aõ¿
2l+.3
4"7
o,5

39.3

8"55

4.10



Anger Problems. The resulLs presented in lable 4:06 indicate

there were no significanf differences between male and female

student responses to iten I4o Therefore, Lhe nuJ-I hypolhesis

was accepted. The most popular response category for both

males (Lr9"Z percent) and females (38"8 percenL) was lhe n2}-29n

years category. A majority of bolh males (67"6 percent) and

femal-es (59"4 percent) stated they wouÌd choose counselors rr20-

2ln or n3o-39n years of age to help r,riLh anger problemso More

reles (49.2 percent) tnan females (38"8 percent) responded in

Lhe tt2Q-29'r years cel-Io fn addition, large differences ,¡Iere

observed in the trno preferencetr category (M 29.2 percenLi

F 37.4 percent). Very few males (3.3 percent) and females

(3.2 percenL) chose cou¡selors rr4O years and overrro

Sex Problems. Tabl-e 4:06 indicaLes Lhere were no significant

differences between male and female studenL responses Lo item 27o

Therefore, the nuJ-l hypothesis was accepted. Observation of the

data reveals notable differences beLween male (60"5 percent) and

fenele (5t"4 percent) studenL responses Lo tt2O-2p1r years cel-l-o

More females (2?.1 percent) preferred the "3o-39tt years category

th¡an males (17"B percenl)" However, nearJ-y as many mal-es (f8,9

percent) as fenrales (20.ó percent) naa rrno preferencett for

counselor age. Very fe',v males (2,'¡ percent) and females (1.0

percent) preferred counselors tr4O yearsof age or older,t to help

them with sex problemso
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Educational-l¡ocational Problems. The analysis of question dO,

TäbIe 4tO6, indicales that there was a significant difference

between male and female sLudent preferences for age of counseror

chosen lo help with educational-vocational problems. Therefore,

lhe nul-l- hypothesis b¡as rejected. Iarge differences were observed

between nale (34.6 percent) and female (5t"9 percent) studenL

responses to the rrno preferencerr category, Al-so more nales (33"O

percent) ttran females (26"2 percent) chose counselors uZO-.Zgn

yea.rs of age" A counselortrl¡O years of age or oldern was l_east

prefered by both mal-es (tt.9 percenb) and females (ó.2 percent).

Schoo1 1¡Iork Problemso Referring again to Tabl_e 42Q6, Lhere were

no significanù differences between male and female responses to
--iLem 5Jo Inspection of the dala reveals l-arge di-fferences

between male (40.0 percent) and fenele (28.5 percenL) stud.enL

responses to Lhe tt2o-29n years ceIl, and inversery, more femares

(41n"9 percent) than males (3t,4 percent) staled rrno preferencerl

for age of counsel-or chosen Lo help with school work problemso

very few mal-es (8"1 percent) and fernal-es (J.r percent) preferred.

counselors tt40 years of age or olderrr o

courses and reaching Method Probrems" The resul-ts presenteci in

Table lr:06 indicate Lhere were no significant differences between

naLe and fenrale sludenL responses Lo item óó. Therefore, the nu-ll

hypothesis was accepted" More np.l-es (39"5 percent) ttran fern.l-es

(32.2 percent) preferred a counselor ,2o-2jr years of age. whil-e

more females (38.3 percent) than males (30.3 percent) staled fhey
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had rrno preference'r for age of the counsel-or chosen to heÌp

then with courses and Leaching meLhod problernso SLudents

of bolh sexes preferred counselor" tt/¡O years of age and

oldertf least (U= 8.6 percenL; F= J.2 percenl)"

Conparison of the Five Probfens" Females consistenlly chose

the rrno preferencetr category more Lhan males, and mal-es

consisLently chose tt2}-29tt years caLegory more ofLen lhan did

females for all five probl-ems. This could suggest Lhat males

consider the age of a counselor chosen to help as more

imporLant than females doo For both males and femal-es the

most popular category was n20-29n years when choosi-ng a

counselor ùo help wifh all five problems. However, females

seemed to be less concerned wilh age of the counselor for

educational-vocaùional- problems than for the other four

problems. A ¡ninimal number of students preferred counselors

over d0 years of age"

Null tlypothesis 7

There j-s no significanf difference between male and
female sLudent preferences for years of experionce
of counselor chosen Lo help with a) ang"ilTf@
c) educational--vocational, d) school wõrk-and e)
courses and teaching rneLhod probJ_emso

Table 4:07 presents Lhe resul-ts of the chi square analysis

for j-tens 15,28,4I, 54 and,67. Al-l the chi square val-ues

¡¡ere deter¡nined using a 2 x l¡ conLingency Lab1e with three

degrees of freed.om" The x2 ^ - , ^,=7 o82u
"o5lt )
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TABLE 4:07

SIIiU{ART OF FREO-UENCY R.ESPONSES,

VALUES FCF- QUESTIONNAIRE ITENIS

Item

L5. Experience
of Counsel-or for
Anger Problems

Response
in Tears

28" Experience
of Counselor for
Sex Problens

>5
5-10
{r0
N. P.

T

Pffi,CBNTAGES, AND CHI SQUAP;E

R.T]LATED TO HYPOTHESIS 7

Mal-es
îdLþ

4l-. Experience
of Counselor for
Educational-
Vocational
Problems

20
79
20
66

>5
5-r0(ro
NOPO

T

10.8
42.7
r0"8
2Fã))" (

100"0IB5

54. Experience
of Counselor for
School Work
Problems

Femafes
f%

3z r7.3
82 4Lç"3
L5 8"1
56 30 "3

r85 100"0

25 IÌ.7
s3 3B.L
a t.t/ +aÉ

97 l+5.O

zll+ 100"0

>5
5-r0(10
ÀfD

T

/a

o / o .Eù(perlence
of Counselor for
Courses and
Teaching Melhod
Problems

20 I0"B
8r 43.836 l'6,5
48 25,9

r85 1oo"o

*2

25 LL.7s5 3g.z
8 3"7

95 Lt+"g

2L4 loo"o

>5
5-LO
{10
NN P'

T

Legend:

7 "47

18
82
24
ó1

L5
94
28
77

2Lt+

>5
5-10(10
ÀrD

T

9.7
44.3
t3.o
33.o

100"0

N.P. = No Preference
( = more lhan

185

7"O
43.9
13.1
36"o

l-00.0

9 o96 *n

22 1l.g
s3 4t+"9
21 11.4j9 3r. e

185 100"0

df=3
* = p.( "05

+i+- = p,(,01

L6
90
oi
85

2U

7.5
42.L
10"7
LJ-

I00"0

5.73

T = ToLal

L9
a)
2L
B2

B.g
tn3 "o

9.8
?o?

}OOþ2r4

L.59

) -- less than

L"50



Anger Problems. While Table 4:07 jndicates there were no

significanL differences between male and fenal-e responses to

iten 11, the chi squa.re value 7.t+7 was jusl shorf of being

signifi-canL" Therefore, the nuÌI hypolhesis was accepted..

The mosù popular experience category for both males (t*2"7

percent) and femal-es (39.t percenù) ror." lhettfive Lo ten yearsrr

experience category. Twice as many males (tO.g percenl) as

females (4.2 percent) preferred. a counsel-or wiLh rrmore than

ten yearsfr experienceo A large number of males (35.? percent)

and females (45"0 percent) staled lhey had rno preferencer for
years of experience of the counsel-or chosen to heì-p with anger

problems. More females (45o0 pereent) tfran mal_es (35.T percenl)

chose the rrno preferencerr cello

Sex Probl-ems. The analysis of item 2S, shown in Table l+ßT,

indicaLes that there were significant differences beLween nal-e

and female student preferences for years of experience cf

iounsefor chosen to dear with a sex problem, Therefore, Lhe

nulI hypoLhesj-s rvas rejected. The largesL counseror experience

category chosen by both males (41r.3 percent) and femares (39"7

percent) nnu" the 'rfi-ve Lo tent' years category. subsLanLial

differences were observed in afl categories" More ;nale s (t7.3

percent) tiian femal-es (tt.7 percent) preferred counselors with
ttless than five years, experj-ence. substantialry nore females

(3o"3 percent) than nrales (4/+.9 percent) chose the rrno preferencerr

ceIl" A sma]l number of boLh mal-es (8.1 percenü) and femal_es

_65-



-6Ç
(3.7 pereent,) chose a counselor with rrmore Lhan ten yearst

experienceo

Educational-VocaLional Problems" The resul_ts presented ì-n

Table 4:07 indicate there were no significant di_fferences

between male and fenale responses to iLem 41" Therefore, Lhe

null hypothesis was accepted" The most popular response

category for both males (43,A percent) and females (43.9 percent)

wa,s the rrfive Lo tenrr years experience caLegory. A large

number of students, femaÌes (36,0 percent) more than males

(25"9 percent) indica¡ed they had. rtno preferencerr regard.i.ng

experience of counseLor chosen fo help with ed,ucatj_ona1-

vocationaì- problems,

School l^Iork Problemso Referring again lo Tabf e 4zOl, Lhere

were no significant differences between male and female

studenL responses Lo ifenT l{. Therefore, the nurl hypothesis

l.ras accepLed. Male and female sLudenl preferences were almost

identical with one notable exception. More fenales (39"7

percent) Lhan mafes (33"O percent) expressed nno preferencerl

for counselor experienceo The l-argesL counseror experience

caLegory chosen by bolh mal_es (l.lr"3 percenL) and femaleÈ

(42"t percent) was lhe trfive Lo Len x€ârs¡r experience caLegory,

while Lhe least chosen caLegory by both males (!.J percenf)

and females (7"5 percent) *"" Lhe rrless than five yearsrl

experi-ence category,



Courses and Teaching Method Problems. Tab1e 4:OZ indicates

no signifi-canl differences beLween male and femare sLudent

responses to item ó7" Therefore, the nu]-l hypoLhesis r^ras

accepted. Again male and female responses were almost

identical except for Lhe rno preferencerr category (U =31.g

percent; F =38'3 percent)" A nrajority of both mal-es (44,9

percent) and fern.Ies (43"O percent) preferred. a counselor

with "five to ten yearsrr of experienceo

comparison of Lhe Five Problens. Femar-es consistenlry chose

the rrno preferencetr category more ofLen than mar.es for al1

five problems, The majority of mares and femares consistently

preferred counseLors wibh rtfi-ve to ten years,r experience Lo

help fhem with the five probl-emso

NulI l{fpothesis I

There is no significant difference between rtale and
fenale studenL preferences for values held by a
counselor to herp with a) angerl-Ë["x, c) äducational-
vocationar, d) schoor work and é) coursås and teaching
method probÌemso

Table 4:08 presents the resulùs of the chi square anaþsis

for items 16,29, 42, 55 and ó8, Alr the chi square val-ues

were deLeru¡-ined using a 2 x 3 contingency Lable wilh Lwo degrees

of freedom. The x2"0, (Z¡=5.99.
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TABLE 4:08

SUMMARY OF FREQUENCY RESPONSES,
VATUES FOR QUESTIONNAIRE TTEI'{S

Item

ló, Counsel-or
Values for Anger
Probl-ems

29o Counselor
Values for Sex
Problems

Response

Same 75 l+O,5
Different 39 zL.L
NoPo 7l 

"8"1+T 185 L00.0

l+2" Counselor
Values for
ftlucational--
Vocational
Problems

PERCENTAGES AND CHI SQUARE
RELATED 1Ð HTPOTHESIS B

MaIes

Same
Different
No Po

T

55. Counselor
Val-ues for
School Work
Problems

Same
Different
t\l Ì)
Iloa o

T

86 46.5
35 18,9
6t+ 34.6

I85 100.0

Femal-es

68. Counselor
Values for
Courses and
Teaching Method
Problems

B1
29

104

2L4

6z
3I
o)

*t

Sane
Different
No Po

T

37 "g
L3,6
48. ó

L00.0

101
22
9r

2L4

tegend:

#

33.5
16" I
l+9 "7

100,0

Same
Di-fferent
NTDllo¡ O

T

47 "210,3
l+2"5

100,o

7t
26
88

5"64

72
2T

T2I

N.Po = No Preference

38,4
f4"1
47 "5

l_00"0185

df =2
#'= p" (.05

*= P. (oo1

Anger Problems. Analysis

lhere were no significanL

responses. Therefore, Lhe

6B 36"8
28 15.1
89 48"1

r85 loo"o

33.6
9.8

56.6

100"02U

5,BB

7o
19

l-25

2Il+

32.7
8.9

58.4

L00.0

3,gB

79 36.91B 8.4
rL7 5h,.7

zJh loo,o

of item 16 shown in

differences beLween

null hypoLhesis was

4"85

3.74

Table 4:08 indicates

mal-e and femaLe

accepi,ed" The daLa



revealed that while a large number of bolh males (4O.5 percent)

and fernal-es (37.8 percent) chose lhe rrsametr ceII, an equaì-Iy

large number of both males (35,4 percent) and femal-es (48.6

percenL) stated they had rrno preferencerr for values held by a

counsel-or to help with an anger problem. Iarge dj.fferences

were observed in Lhe ttno preferenceil category (M =38.4 percenL;

F=48"6 percent), In additÍon, mcre mal-es (2I"Ì percent) than

females (l-3"6 percent) preferred counselors with rrdifferentrt

valueso

Sex Problems. Tbble 4:08 indicales that there were no

-ôY-

significant differences beLween mal-e and female sLudenL responses

to item 29" Therefore, the null hypoLhesi-s was accepted, The

mosL popular response calegory for both males (4ó.1 percent)

and females (47"2 percenL) *"" the rtsâmerr values caLegory. In

addit,ion, more females (42"5 percenl) ttran males (3Lr"O percent)

had rrno preferencerr regarding values held by a counselor to

help them with sex problemso

Educational-Vocational- Problems. Referring again to Table 4:08,

the resulLs of the chi square analysis for iLem 42 indicales no

significant difference belwcen mal-e and female student responseso

Almosl a maJority of bolh males (1n9.7 percent) and females (56"6

percenL) expressed. rtno preferencert for values held by a counselor

to help lhem with educational--vocaLional problemso More males

(1ó.8 percenL) ttran ferna.Ies (9"8 purcent) chose Lhe rrdifferenf rr

cell-. In addilion, responses in Lhe rrsamert cell- rvere almosL

identical (14=33o5 percent ; F --33oó percenL)"



School i¡Iork Problens" The results presented in Table 4:08

indicaLe there were no significant differences between mal_e and

femal-e studenl responses ùo item 55" Therefore, lhe nul-I

hypot,hesis was accepted. I^arge riifferences were observed in

the rrsametr (ll--3t"4 percent; F= )2.J percenl) and rrno preferencerl

(¡t= 4?.J percent ; F'-58.4 percent) cells. l¡o.u *t"s (f4"I

percent) tfran females (8.9 percent) slated they would prefer a

counselor with values 'rdifferentrr Lhan theirs,

Courses and reaching Method Probrems" Table 4:08 indicales there

-7o-

lras no significant difference betlveen male and female student

responses to item ó8" Therefore, the nulI hypothesis was accepted..

ïnspection of the daLa reveals thal a majority of both mares (49.t

percent) and females (51o.7 percenL) stated lhey had ttno preferencerl

for values held by a counselor to help lhem with ccurses and

teaching method problems" More Lhan twice as mar{y males and.

females chose the rrsamerr cetl (M =36.8 percent; F=J6.9 percent)

than chose the rrdifferentn cell (M=t5.I percent; F=8.4 percent)o

Comparison of the Five Problems"

rtno preferencerr caLegory more tha.n males anrì males consj-sLentry

chose lhe "differentrr category rnore Lhan femal-es. consisLentry,

Lwice as man}' ma,l-es and fernales chose the rsamerr category over

ùhe rtdifferentil ca,legory.

NulI F{ypothesls 9

There is no significanl difference between rnale and
femal-e studenL preferences for acqua.inLance wil,h
counselor chosen to help wit,h a) anger, b) sex
c) educalional-vocalional, d) school wórk-anci e)
courses and beaching method problemso

Fenrales consisienLly chose the
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lable 4:09 presents the resul-Ls of the chi square analysis

of iLems L|r 30, tû,56 and 69. ÀI1 the chi square vaLues were

deLernined using a 2 x 3 conLingency table wilh lwo degrees of

freed.om. The x2.0, (Z¡=5,99.

TABI,E 4:09

SUI.{MARY OF FREQUENCY RESPO¡JSES, PE-R,CENTAGES AND CH] SQUARE
VALUES FOR QUEST]ON]NAIRE ITEI,IS RELATEÐ TO HYPOThES]S 9

ïtem

17 " Counselor Having I07 57 "BAcquaintance for Not Having 19 I0.3
Anger Problems NoPo 59 3]-"9

T 185 100"0
3a. Counselor
Acquaintance for
Sex Probleins

Response Males
f%

43, Counselor
Acquaintance for
Educational-
Vocabional
Problems

Having I0I 54"6
Not Having 27 L4,6
No Po 57 ?0. B

T L85 100.0

56. CounseLor
AcquainLance for
Sehool Work
Probl-ems

Having
Not Having
N. PO

T

69, Counselor
Acquaintance for
Courses and
Teaehing Mefhod
Problems

Females *
f%

I32 6L.7
25 11.7
57 26"6 I.03

2U 100"0

Having 95 5L.4
NoL Having 18 .9o7NoPo 72 )8"9
T 185 100.0

94
r4
77

185

Legend: Having = Having Group Guidance cl-ass Acquaintance with
Counselor

Not Having, Not Having Group Guidance Class Acquaintance
with Counselor

NoP" -- No Preference T =Total

50.8
7.6

4L"6
100"0

r29
2B
57

2U

Having
NoL Having
No Po

60"3
13"1
26.6

100.0

87
9

118

T 185

r05
L5
6S

2U

40.7
4.2

55,L
100"0

df =2
*' 

= p.(,01
#= p.q.01

1.00

56,8
9"1

35.r
100"0

9B t+5 "814. 6.5
O2 t+7.7

2r4 100.0

7,L9 *

r03
It

t00
2U

48"1
5"1

l+6.8

I00"0

2.89

l+"75



Anger Prob1ems, The results presented in Tab1e 4:09 indicate

there lras no significant difference between male and female

sùudent responses Lo ite¡n 17. Therefore, the null tç.rpothesis

was accepted, A najority of bofh mal_es (57"9 percent) and

females (6L"7 percent) preferred tthar,ingt group guidance cl-ass

acquainlance. Lj-kew-ise, few males (I0"3 percent) and females

(tt.? percenL) stated. they preferred rnot havingr group guidance

class acquaintance r¡rith a counseror chosen to help them with

anger probrems. rn addition, more mares (3r"9 percent) than

females (26"6 percent) chose the ttno preferencer cel_l,

Sex Problems. Tabl_e 4:09 indicaLes there ,,^ras no significant

difference belween mare and femare studenL responses to itenr

30. Therefore, the nuJ-l hypoLhesis uras acceptedn A najority
of both males (54,0 percenL) and fer.eles (6o.3 percent) chose

lrhavingtr group guidance class acquaintance with counseror to

help them with sex problems. rn addition a relativery rarge

number of males (30.g percent) and females (26,6 percent) slated

they had rrno preferencerr regarding group guidance crass acquainL-

ance w-ith lhe counselor they woul-d choose to help them wilh sex

problems.

Educational-Vocat,iona,l Problems. Analysis of item 43 shown in
Table 4:09 indica,tes there urere significant- differences beLween

male and female responses. Therefore, the null hypothesis was

rejecLed" I'Having" group guidance class acquaintance wiLh

counseror v.'as chosen more ofLen by mal-es (50.9 percent) than
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females (l*O.7 percenL). 0n the other hand, more females (55"1

percent) tnan mal-es (41.6 percent) chose the rrno preferencet¡

cell.

School Work Problems. Referring again to T'ab1e |zOJ, Lhere was

no significanl difference behveen male and female student responses

to item 56. Therefore, the nuJ-I hypolhesis was accepLed. More

females (47.7 percent) ttran males (35"9 percent) chose the rno

preferencelr category" Likewise, more males (5I.4 percenl) tnan

femal-es (45.5 percenL) preferred the nhavingrr category. In

addition, more males (9"7 percent) Ufran fenal_es (ó.J percent)

sLated they prefemed rrnot havingrr group guida.nce cl-ass acquaint-

ance with the counselor Lhey woul-d choose fo help them wiLh

school work problems"

Courses and Teaching Method Problems. Tabl-e 4:09 indicaLes Lhere

was no significant difference between mal-e and ferlale responses

to item 6p" Therefore, Lhe nul1 hypothesis was accepted.

fnspecLion of the daLa reveals thaL almost a majority of both

males (56"9 percenL) and females (49.1 percenl) preferred nhavingr

group guidance acquainlance with a counseror, whiJ-e rela.tively

few mal-es (8.Ì percent) and females (5,I percent) slated they

preferred rrnoL havingrt group guida.nce cl-ass acquaj-ntance with

the counselor chosen lo heJ-p wilh courses and Leaching rneLhod

problerns. Iarge differences were observed in lhe rno preferencerl

category (ltt=35.1 percenL; p= l¡6.8 percent).
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Comparison of Lhe Fi.¡e Probl-emso A majorily of males preferred

trhavingtt group guidance cl-ass acquainLance v¡iLh counselor to

help with all five problems. A majority of females al-so preferred

rrhaving" group guidance acquai-ntance with counselor for anger and

sex problems. Males preferred rrnoL havingn group guidance

acquaj.ntance with the counselor consistenfly more lhan females

for all five problems. In addition, over five tj¡res as many

students preferred rrharringtt Lo rrnot havingrr group gu-idance class

acquainLance with counseJor chosen to help them with all five

problems.

Summary
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A summary of the findings of this study foll_ows in Table

4:10 for anger, sex, educatj-onal-vocationa,l, school work and.

courses and teaching method problems"

TABLE 4:I0

SU}ß,IART OF TI{E FINDING REIAI-ED TO HTPOTFßSIS 1 To 9

Nul] Hypothesis *

No Differences between male and female students
1. DiscomforL on Seeking Help for

a) anger problems 
"76b) sex problems IO,?|x

c) educalional-vocaLional problems 9olJ.+
d) school- work problems 8"J7x
e) courses and leaching method problems 3.IB

2n Hesiüation to Seek Help for
a) anger problems .67
b) sex problems 10.50*
c) educa.lional-voca.tiona,l problems 6"87
d) school vrork probÌems Z.4O
e) courses and leaching rnethod problems \.g2

A

R
R
R
A

A
R
A
A
A



.)
)ø Expectafion of Receiving Help for

a) anger problems
b) sex problems
c) educational-vocational- problems
d) schooJ- work problems
e) courses and teaching method problems

Rank-order preferences for Counsel-or
eharacteristics for

a) anger problems
b) sex problems
c) educational-vocational problems
d) school work problems
e) courses and teaching meLhod problems

4o
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5" Preferences for counselor sex for
a) anger problems
b) sex problems
c) educalional-vocational problems
d) schoot work problems
e) courses and teaching method problems

6. Preferences for counselor age for
a) anger problens
b) sex problems
c) educat,ional-vocaLional- problems
d) school work problems
e) courses and ieaching method problems

.rO
3.50
5.45
2"O2

.08

7 o Preferences for counselor
a) anger problems
b) sex problems

A,

A
Ìt
A
A

c) educational-vocaLional problems
d) school vrork probJ-erns
e) courses and Leaching melhod problems
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SU}fl,fARY AND CONCLUSIONS

Summary of Design and procedures

The primary objective of lhis study hras Lo examine the

idear image of a high school- counsel-or herd by high school

studenLs when seeking help with different personal problemso

F\rther, the study purporbs Lo exami-ne: a) studenl discomfort,

b) hesitation to seelc help and c) expectations of receiving

help for different personal problemso The problems lo be

investigaled were: a) anger problems, b) sex problems,

c) educalional-vocaLional- problems, d) school work problems

and e) courses and teaching method problenis; and the counselor

characteristics incl-uded in lhis srudy were counseror sex, age,

experience, values and acquaintanceo

A six-section, 69-item questiori:raire was developed. for lhe

study" section r asked for general information. section rr
began with a brief description of an anger problem to orient

students to Lhe problem. studenLs were lhen asked to indicate

a) sùudent discomfort, b) hesitation Lo seek help and c) expect-

ation of receiving herp from a co,nseror for anger problem on a

four poinL scal-eo Then sLudenLs were asked to rank-order five
characterisr,ics of a counsel-or they deemed desÍrabIe when seek-

ing help with an anger problem. These characlerisLics Ïrere:

1o Sex of Lhe Counselor;

2o Age of the Counsel-or;
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In the last parl of Section II students were asked to

determine specific quaÌifications they wou_Ld prefer for each of

the counselor characteristics for help with an anger problem,

Sections III, IV, V and Vf each represented. a different

problem area for which the process outl_ined in section II was

repeatedo

Section III -- Sex Problems.

Seclion ÌV -- EducaLional-Vocational Problems"

Section V -- Schoo} l^lork Problemso

Seclion VI * Seu¡5ss and Teaching Melhod problemso

The questionnaire was administered to 3gg lower middle

class !'Jinnipeg senior high school students in grades J-0, Il
and l-2" The quesLionnaire was adrninislered in home rooms by

home room teachers in May 1971, aL Elmwood High SchooJ_"

Nine nul-I hypotheses were examined. Each nul_l hypothesis

contained five sections; one section for each probrern area under

study. An item response ana]ysis consisling of frequenc;r and

percentage responses for each iLem was compuLed for aII j_tems.

F\:rthermoi'e, lhe chi- square sLatistic using Z x ), 2 x { and

2 x 5 conti-ngency LabJ-es, i^¡as calculated for ite¡ns 5^?, J.B-ZO,

3L-33 t 4l+-46 and, 57-59 which were incl-uded to test hypotheses

about sLudenL a) discomforL, b) hesitaLion to seek help and

E<perience of Lhe CounseJ-or;

Values held by the Counselor;

5. Acquaintance with the Counsel-or (How well I know
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c) expectations of receiving help for ùhe five problems

selected. The chi square statistic w-as ¿1"o calcul_ated for
items 13-l-7, 26-9), 3g-L3¡ 52-56 and 65-6g to test hypotheses

aboul differences in student preferences for t,he serecLed

qualificaLi-ons of lhe five counselor characleristics for the

five probrems sel-ected for exanination. The sums of ranks

were computed for items 8-L2, ZI-25, )b-38t t+T-|.L and ó0-64

to tesL the hypothesis abouù fhe rank ord.er preferences for
counselor characteristics made by male and female sf,udents

for the five problemso

Limitations in InterpreLing Results

ïnterpretaLion of Lhe results of this stud.y should be

guicl.ed by the a\^rareness of the timitdtions imposed by the

experimenLal- design" Specifically, fhe sample, Lask and

instrument used require that eauLion be exercised Ín general-

izing from the findings.

1" Due to Lhe soci_oeconomj_c background of the sample

Lhe obvious probrem exists concerning i-nterpreta.ti-on

of the findings. Have social and cu-l_tura1 biases

of t he lower-niddle class sample, however slight,
infl-uenced the effect of sLudent preferences?

This being the situati-on the representativeness of

the sample for purposes of generalizing t,o other

populations (of different socioecononric backgro*nds)

woul-d be suspect" Therefore, generalizations would

be l-imited to Elniwood High schoor- studenLs who are

enrolled in grades l-0, It and I2o
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2' The fact lhat reliability data for Lhe survey

instrument is lacking raises furLher reservaLions

on Lhe interpretati-on of the findings.

The fact that the sample was comprised entirely of

high school studenLs from one high school_ i_nposes

furbher restrictions on the inùerpretalion of the

findings. Since no other leveLs were represented,

j.n the sample, concl-usions lhaü are drav¡n or

generalizations Lhat are ¡nade must be confined ùo

high school students,

3^
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4" The survey questionnaire ilself places additional

constraints on the j-nùerpretatj_on of the findings.

Due to the fact that the survey was very repelJ.tious

by nature, Lhe findings may be subject to criticism

due to a combination of fatigue and boredom. AIso due

to t,he fact that the problems vrere presenLed to all
students in fhe same order may have inLroduced a seL

bias by having some problems first and others l_ast,.

Conelusions

The concl-usions of the study were based on Lhe U-sLing of

the nul-I hypotheses. Since onJ_y eighl of the nine nuJ.l-

hypobheses could be anaJ-yzed for statisfical significance and

since each hypothesis w"as composed of five hypotheses, an acLual-

total of forly hypotheses were statistically analyzed." Of lhe



forty null hypotheses tested

Ieve1"

Significant dif ferences

were found for:

1o NuJ-1 tlypothesis 1. High school fernale students

admit more to discomfort in seeking help for sex

problems than rnal-es.

2o NuJ.I llypoLhesis 1, H:igh school nate studenLs adndt

more to discomfort in seeking heJ-p for educational-

vocaLional and school work problems than females,

3, Null ttypothesis 2. High school females admiL to

more hesitation in seekj-ng help for sex problems

than maleso

4, Nu1I Flypothesis 5. High school males and fenal-es

prefer nsame sex'r coutfselors for al-l five problemso

5. NulI Flypothesis 6. High school femal_es are less

concerned Lhan rnles regarCing age of counselor

chosen to help with edueaLional-vocati-onal

p¡oblems"

6. NuJ-l Hypothesis 7. High school females are less

concerned than males regarding lhe years of

experience of counselor chosen to help with a sex

problem,

7, Nul1 Hypothesis 9. High school- fenales are 1ess

concerned Lhan ma.les regarding group guidance

acquaintance wj_th a counselor Lhey would choose to
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between maLe and female students



Since Null Flypothesi.s 4 regarding differences between mal_e

and fenere studentsf rank-order preference for counselor

characteristics did not lend itsetf to determining signifÍcant

differences, only directionar rrends and other observaLi-ons

can be reported. The generar rank-"order assigned to the

characteristics for a.ll- five probrems were as fol-rows:

1o Both males and fen'p1es ranked counselor rexperienssrr

and acquaintance firsl and. secohd., in that order,

most oflen;

2o Both nrales and fenp,res ranked counseror .sexr mosL

important for sex probrems and reast important for
all other problems;

3' ûverall counselor rrvaluesfl.: 
'ragsrr and usexn were

ranked third, fourLh and fifth in lhat order by

both male and femal-e high school sludents for
counselors Lo help with al1 problems examined

except rrsexn problemso

help wit,h educational-vocational problems"

Addi.tional Findinss
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'raryÞ pr-erer d. flld_Le, ¿Q-¿y years ol ege, v¡iLh five to Len

years counsel_ing experience, who has the same val ues as the

studenL and who has had group gui-dance cl-ass acquaintance with

the sludent" This pattern is consistent for a1l five problems,

ùhe only deviation being a stronger rno preference'r choicc in

Counselor Image to Help lulale High School Sludenls

Mafes prefer a male, 20-29 years of age, v¡ilh five to



some of the categories"

Ideal Counselor Image lo Hel-p Femal-e Hieh School Students

Females prefer a female¡ 20-29 years of age, wiLh five Lo

ten years of counseling experj-ence who has the same values as

the studenL and has had group guidance class acquaintance with

the studenL" Again the pattern is consistenL for all five

problems, lhe only devj-ation being a slrcnger rrno preferencetl

choice in some of Lhe categories,

Discussi-on

The presentaLion of the discussion will foIlow the sequence

outlined by lhe slaLement of hypotheses in ChapLer III.

NuJ.I Hypothesis 1

There is no significant difference between male and
female sludenLs t ad.rn-ission of feeline discomforL in
seeking help fcr a) anger, b) sex, c) e¿ucat,l.rnaf-
vocaliona,l, d) school- work and e) courses and
teaching method problems.

Differences between nale and fena.le studentst ad.mission to

discomforL were found to be slatisLicarly different (p.(.05 o.

beyond) for sex, educational-vocational and school vrork problems,

but not statisLically significant for anger and courses and

teaching meLhod probrems. High school- femal-e studenLs expressed

more disconforb lhan ma.l-es in seeking help for sex problems and

males expressed more discomforL in seeking help for ed.ucaticnal-

vocaLional and school work probl-ems. Mare and fenare sLudent

discomfort was rel-alively lorv for educationaÌ-vocaLional, schoo]

work and courses a.nd Leaching method problens; and highesL for



sex and anger problems. For Lhe problen of sex, dg,J pe.cenL

of the males and 63.6 ¡rercenL of the females ad.mitted torralwaysrr

or ftusual-Iy" feeling discomforL. For Lhe probl_em of anger,

38o9 percent of lhe males and 3!.8 percent of the females acimiùted.

to rralwaysrr or trüsuallyrr feeling discomforL.

ït a'ppears thaL sLudent discomfort is probrem and sex

rerated and varies depend.ing upon the problem presented. i^ihile

freedom of sexual- expression is more acceptabre Loday Lhan

previousì-y, boih males and females expressed more arxieLy for
discussion of sex problems Lhan any of the other problems, and

females expressed more anxieLy lhan males. rt may be that males

feel- less free to express their discomforb than femal-es. perhaps

males perceive if as a weakness of Lheir rmasculiniLyr t,o divulge

such feelingso rL may be that the sexual revoruti_on lhaL has

been reported sv¡eeping North American culture, while arrowing

more freedom for sexuar expression has not yet gone beyond the

superficial level and may be onry a novelty rhaL has noL yet

been culturally accepred. on the other hand, perhaps males and

females have made considerable progress Loward freedom of sexuar

expression and the findings indicate that they have a J_ong vray

to go,
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Final1y, it is aÌso possible thal

of disconfort by sludenLs of both sexes

problems is an acLual measure of ùheir

for that discomfort"

the greaùer expression

aboùt sex and anger

willingness Lo seek help



NuIl Hypothesis 2

There is no significant difference beLween male and
female studenLst adndssion of hesitation in seeking
help for a) a.rrger, b) sex, c) ffiãtlonaf-vocationãI,
d) school work and e) couises and teaching meLhod
problems"

Male and female differences in admission of hesitaLion in

seeking help were found Lo be significant (p"1.05) for only

sex probrems. High school femal-es admitted more hesitaLion in

seeking herp than mal-es for sex problems" Armost Lwice as many

mal-es and femaLes sLated they rralwaysrr or Itusually¡t hesilated.

to seek help for anger and sex problems than for educationar-

vocational, school work and courses and Leachi-ng melhod problems,

The najority of both males and females admj-tted to rrrarelyr or

'neverrr hesiLating to seek herp for educatj-onar-vocationar,

school work and courses and teaching meLhod problems.

The findings support lhe contenùion thab student hesiLation

to seek help is both sex and problem related. Differences

between nale and fenal-e studenLs t hesitation on sex problems

supporbs the sex relalionships and the.varying patLerns of

expression of hesitabion changing for different, probrems but

remaining consistently the same for males and fenal_es (except

for sex problems) supporls the problem relationship theory,

The sLudentsr wilJ-ingness Lo seek herp for educational-

vocational, school work and courses and Leaching method problems

may be due to l-ess arxiety attached Lo Lhcse problems than anger

and sex probrems. This would seem to be supported by studenLsr
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strong admissj-on of discomfort in seeking help for anger and sex

problenso

ït is interesting to note Lhat males expressed less

hesitation in seeking help for sex problens Lhan females. rt

appears thaf in spite of vari_ous movement,s in our eul-lure to

promote more sexual frecdom, especially for women, females

express more hesitation in seeking a counselor for sex problems

than maIes. The discussion of such a finding wou-l-d be the same

as has been discussed previously for discon,forb j-n seeking help

for sex problemso

NulI þpothesis 3

There is no significanf difference beLween male and
fenale studentst admj-ssion of expeetation to receive
help for a) anger, b) sex, c) ffiiãr-vocational,
d) school work and e) couises and teaching method
problems.

The flndings indicaLe there rrras no statistical- difference

between male and female sludentst adn-ission of expectaLion to

receive help for al-l- five problems. while the response pattern

was varj-ed and different for each problem, male and female

responses were alnost identical for each problem. A majority

of boüh nale and fernale students stated they rrrarelyrr or rrnevertl

expected to receive help for anger, sex and courses and teaching

method problemso

Expectation of receiving help 'iras l-owesL for anger and. sex

problems. It nay be that counselors are not viewed as capable

sources of help for anger and sex problems as Lhey are for



educational-vocational, schoo] work and courses and teachíng

method probrems" supporl for bhis conclusion can be found. in
previous researcho lrlarman (fg¿O) and Resnick and Gelsc (fgZf)

also found thal sLudents considered problems of vocationar

choice most appropriate for dj-scussion with counseror, corlege

routine problems second and adjustmenL Lo self and others reast

appropriaLe"

Stunmar.y Statement of Sbudent Disconforl. Hesitation

-8ó-

Tþe of problem appears to be relevânt Lo studentsr view

of discomforL in seeking help, hesitalion Lo seek help a.nd

expectation of receiving herp" For both sexes Lhere was most

di-sconfort, mosL hesitation Lo seek herp and least expectation

of receiving help for anger and sex problems.

ït seens sbrange that whil_e anger and sex problems are

the mosL anxiety producing probrems (in terms of dlsco¡nfort and

hesilalion to seek help) they were al-so Lhe problems for which

the student enpecùed lo receive Lhe reast amount of help. courd.

it be fhat studenLs are afraid fo deal with such problems, or

coul-d it be thal counselors are ncL vi-ewed by stud.ents as being

capable or wil-l-ing to deaÌ with such probrems? supporb fcr this
contenLion can be found in the strong, Hendel- and Bralton (r9?r)

research. They found that college students viewed counselors

and advisors as nore appropriale sources of help for educationar-

vocaLional problems and considered psychiatrists more appropriate

and ExpecLation for All- Five Problcms



for specific personal problems. Furbher research is need.ed tc

clarify this, but the resulL seems Lo support this concrusion,

rt appears lhaL Blockerts (19ól) statement is slil-r relevanL

today' He poinLed out that confusion of the counserorts rore

is a very real problem and lhat the counselorrs primary task

is Lhat of communicating his image as a helping person lo

student s o

Null llypothesis 4

There is no significant ciifference beLween male and
female sLudentsl rank-ordel preference for counsel_or
characterisLics ctlã,"errEeip with a) anger, b) sex,
c) educationa.l-vocationa.l, d) school rort aná e)
courses and teaching method problens"

ft wa.s expected that rank-order preferences for Lhe seven

counselor characteristics woul-d be significantty different for

mares and femalcs" since the forrnulation of this hypoLhesis

does not lend iLsetf fo deLermine differences, Lhe d.i-scussion

must be based on direcLional Lrends and observaLionso

Observation of lhe data reveals thal students of boLh

sexes tended to agree on the reraLive imporba,nce of the same

characteristics for the same problems. rndeed iL was surprising

Lo observe lhe relative consj-stency between the sexes for lhe

five problemso
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The sex-role palterns described by Mead do noL appear to

distinctively evidenL. SomeLhing apparently is happening

erase the sex-rore identify boys and girJ-s learn from mother

be

to



and father through child rearing practices. perhaps this is

the resul-l of the new rrr^".odernrr rol-e for women described b¡'

Mi-rra Komarovshi (1946)" She describes il, in a sense, as no

role at all because it parfly obtiterates Lhe differentiaLion

in sexo women take on the same virtues, patterns of behavior

and attitude Lhat men of corresponding age haveo

Both ma,l-e and femal-e students ranked counsel-or texperiencsrr

and rra.cqua.intancerr firsL and second most often, except for sex

problerns, where rrsexrr of counselor was ranked highest by bolh

sexeso Understandabl_y, sex of counsel or is an important

characteristic in choosing a counselor for sex probrems. The

evidence indicates that rank-ord.er preferences for counsel_or

characf-eristics are more problem related than sex rel_atedo

F\rrther discussi-on concerni-ng male and female ranking of

counselor cha.ra.cteristics for each problem forl-ol¡s in the

di-scussion of the hypoùhesis concerning the quali-ties of lhat

charactei.istic,

NulI Hypothesis 5

There j-s no significant difference between nale a.nd
femare sLudenb preference for sex of counsel-or chosen
lo help with a) anger, b) r"*rl eCucaliona.I-vocat.ional,
d) school u¡ork and e)-courses'and teaching meLhod
problems.

significant differences bei,ween ma-ì-e and fema.le student

preferences for sex of counseror chosen were found for all- five
problems a,L Lhe .00I l_evel and beyoncì. BoLh mal-e and fena.le

dó



studenL prefer rrsane sexrr counsel-orso Male students prefer a
ilmalerr counselor more Lhan female students prefer a rtfemalerr

counselor for educalional-r¡ocational r school- work and courses

and Leaching meLhod problems. Femal-e sLudenls prefer a 'rfemaferr

counselor more Lhan mal-es prefer a rrmalerr counselor for sex

problemso In addition, for help with sex problems, more females

(80.8 percenL) prefer a. "femal-err eounselor than mal-es (54"9

percent) prefer a rtmalert counselor" For help with anger problems

male and female preferences for rlsar¡.e 
""*" "o,rarsel-or 

were almost

idenLical-. A large number of bolh male and femal-e sùudenLs

indicated rrno preferencerr for sex of counselor for anger,

educalional-voca.Lional-, school- work and courses and teaching

nethod problems" AIso males chose rrfemal-e'r counselors more often

than females chose rtmaferr counselors for anger (M=9.? percent;

F =5.6 percenL) and sex problems (NI=L5.2 percent; l:6.6 percent)o

Previous research indicaLes that both males and females

prefer mal-e counselors more than they prefer female counselors

(IUUer, L964). The findings of this study do not supporb that

conclusion. lvlales consisLenlly preferred rtmalesrt over rrfemelesrr

and fenales consistent-l-y preferred trfemal-estt over rrmalesrr for

all five probrems" Arso no support can be found for Lhe previous

research findings of Koile and Birde (lgse) lhat females are more

willing Lo consul-t ¿. mal-e Lhan males are wilJ-ing tc consult a

female. The findings of fhis sLudy v¡ere the exact opposiLe for

anger and sex problens. Males chose rrfemalerr counselors more

-.qq-



than females chose rtmaleü counselorsu Sor:re support can be

found for Koile and Birde ¡ s (1956) starement Lha.L ¡oales

express preferences significanlly more often than females for
sex of counsel-or. This was the case for eclucational_-vocaLionar,

school wcrk and courses and teachÍng rnethod problens, However,

to the contrary, more fer¡ales (g?"4 percent) fhan mal-es (?O,t

percenL) expressed preference for rsexr of counsel-or for sex

problems" supporl can arso be given to fheir find.lngs that
ïrcmen are more J_ikely to say rno preferencer Lhan meno F\:l_l-erts

(L96Ð finding that mal-es expressed. sone preference more ofben

when choosing a counsefor for a personar- problem, was supported

for both maLes and femal_es.

rn general, counseror sex is ranked highest when ranking

characteristics of a counser-or to herp with sex probrens, buL

deemed of Littl-e importance when ranking characLeristics of a

counsel0r lo help with anger, educationar-vocaLional, school

work and courses and teaching merhod probrems. The conclusion

is dravm that üype of probrem and sex of student appear Lo be

relevant factors when students choose a counselor fo help with
a problem.

NuII ilypothesis ó

There is no significant difference beLween male and.female student-preferences for age of co,nsel-or chosento help with a) anger, b) sex, ãfeducalional_vocaùional,d) school work and e)'coirses and teaching meLhod problemso
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Significant differences (P.<"05 and beyond) were found"

between rnare and femal-e student preferences for age of counselor

to help w'ith educaLionaf-vocational probJ-ems only. It is

berieved thaf significant di-fferences wou-r-d arso have been

found for school work prob]-ems if rales CorrecLionar Factor had

not been used" Iarge differences v¡ere observed. belween male

and female studentsl expression of trno preferencen for

educational-vocational (M = 3t+.6 percent; F = 5I.9 percent) and

schooL work probtens (M=3I.4 percent; F=44.9 percent)o For

both nales and femares the most preferred counselor age uas

n2j-29n years for aÌL five problemso Consislent,ly, fenales

more t,han males stated trno preferencerr for age of cou¡sel_or

for arl probrems. Thj-s seens Lo suggest that femal-es are less

concerned wilh age of counsel-or chosen to help Lhem than mal_es.

Both males and fenales ranked counselor age as of rittl-e
imporLance which is consistent wiLh the high expression of rno

preferencelr for counselor age. The findings supporl the

suggeslion derived from the GoodsLein and Grigg (1952) and

Grigg (19ó1) research Lhat young counserors woul-d be desi-red.

The findings indicate that counserors nzo-zo, years of age are

most preferred and counsefors 't40 years of age and oldern are

leasl preferred. Perhaps studenLs feer they can identify and

cornnunicate beLLer with counselors closer Lo Lheir own age; or

perhaps il is a reaction against order counselors and tea.chers.

The exact reason for Lhe ,2o-zg, years of age preference needs

further stuCy"
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The evidence suggesls thal student preference for age of

counselor appears Lo be problern and sex related.

Null l{ypothesis J

There i.s no significant difference between mal-e and
female sludent preferences for years of erperience
of counselor chosen to help with a) angeifT)@
c) educalional-vocabional, d) school work and.
e) courses and Leaching mebhod. problems.

Significant differences were found between male and female

studentst preferences for counselor experience for only sex

problems (p.(.05)" !ühile mal-es and fema].es differed in all

experience categories for sex problems, the largest clifference

was in Lhe ttno preferencert caLegory (M =3O,j percent; F= l+h.9

percent), MosL male and fema.le students chose a counselor with

t'5 lo l0 yearsrr experience Lo help with all problems. llbouL

one-quarLer of boLh males and fenales indicaLed rrno preferencetl

for years of experience of Lhe counselor for al} problems and

femal-es consistently chose the Itno preferencett category more

ofLen fhan males, fn addilion, while significant differences

were not found for anger pi'oblems, the sLatistj_c vras very close,

and wiLh a larger sample sj-ze there would probably be significa.nt

di-fferences betr'¡een ÍË.Ie anc fema.Ie sLudents. Iarge differences

rvere observed in the I'no preferencerr (W=35"/ percent; F= 45.O

percent) and t,hetfmore than l-o yearsrtexperience (M=10"8 percent;

F=4.2 percenl) caLegories for rnle and female sLudenLs with anger

problems.



suggesls that as problems becone more severe and d.ifficulí, a

more knowredgeable, analybical and experienced helper r¡.ås s€€r

appropriate. rt is difficult to find. support for this conciusj-on

because while studenls overwhelmingly preferred. a counseror with

at l-east "5 Lo l0 yea.rs'r experience, rela.tiveJ-y few wanted a

counselor with rrover l0 years'r experience or a counselor rrover

d0 years of age"o Also, in ranking characteristics, both males

and females ranked counsel-or experi_ence first for educa.Lional-

vocational_ and school work problems. Males ranked experience

highest for courses and teaching method probrems, whire femal_es

ranked it second for courses and teaching method probrems. This

indicates thaL sLudents see counselor experience of parLj_cular

importance for these problems but noL for sex problems thus

indicaling that sLudent preference for counseror experience i-s

both problem and sex rel-aLed-.

The data suggests that females a.re not as concerned. as

mal-es with the experience of counselor chosen fo help wifh any

of the five problemso

NulI þpothesis I

Therc is no significant difference beLween ma_ì_e and.
female sludenl preference for val-ues herd by a cou¡rselorto herp with a) anger, u) sexrT)ãducationàr-vocaLiona.1,
d) school work and e)-course"-.ná Leaching meLhod
problems.

significanl dÍfferences beLween male and femal_e sLudenLs

were noL found for preferences for values held by a co,.mselor

Previous research Strong, Hendel and Bratton (19?1)
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for a.ny of the problems. consistently twice as nany males and

females preferred a counselor l¡ith values the rrsamerr as Lheirs

than rrdifferentrr. rn additionr rt5,e¡¡sr counseror values appeared

more imporlanl for sex problems lhan others. rrNo preferencen

choices were higher for educalionar-vocational, school_ work and

courses and teaching method probì-ems. Females consistenLly

stated rrno preferencetr more often than males and rnal-es consist_

enlly preferred counserors with 'tdifferenL' val-ues more Lhan

fema.les"

values was consistenLly ranked third in ord.er of preference

of characterj-sLics by both males and. females. Exceptions occuryed,

when femal-es ranked values second for a,nger probrems and mal-es

ranked values fourLh for sex problems.

Previous researches, Hollingshead and Redlick (I!ll) anA

Meyers and schaf ur (lg5Ð, have suggested that factors rnay work

to rinrit choice to those who are l-ike fhe Lherapist in outrook,

values and social background. This conclusion is supporLed

by the daLa in Lhis sLudy. Mal-es and females consistenlly

preferred counsel-ors wiLh Lhe ,samen r¡al-ues as Lheirs. fn

acldition, while counselor values t{ere seen as importa.nL, olher

characterisLics of fhe counser-or were seen as more importa.nt;

namery experience of counselor and acquaintance with counseloro

rt may be tha.t as st,udents ranked Lhe chara.àterisrics, rhey

were confusing acquaintance with val-uesu
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Judging from the rrno preferencert responses, females dc

not seem to be as concernqd as mal-es wilh the values held. by

a counselor chosen bo help wit,h all_ five problems. The fact

that consistenLry more mares lhan fenales chose a counseror

hr-ith differenL values supports this interprelation.

Nu-l.l Hypothesis 9

There is no significant difference betr,¡een ma,le and
female sLudent preferences for acqrraintance with
counselor chosen to help *ittr a)-ãS]-Ë)-sex, c)
educa.Lional-vocational, d) school work and e) courses
and t,eaching methocl problems.

significa.nl differences between male and femar-e student

preferences for acquainLance wiLh counseror exisled for only

ed.ucaLional-vocalional problems (P.4"0¡). More mal-es (50.8

percenL) tnan females (LrO"7 percent) preferred rthavingrr group

guidance class acquaintance with counselor for educaLional-

vocat,ionaJ- problems, while more femafes (55.1 percent) Lhan

rnales (4t.6 percenL) iraa rtno preferenceil for counsel_or

acquainLance. Over five Limes as many slud.ents preferred

rrhavingtt to rtnot ha,vingrt group guidance class acquaintance with

counselor chosen lo help with alr five problens. Both nnres

and femares e.Kpressed stronger ,no preferencerr choices for
educalional-vocational, school_ work and courses and teaching

method probrernso This suggests thal mal_es and females seem to

be less concerned whelher lhey have had group guidance cl_ass

aequaintance with counselor chosen for educational--vocational,

school work and courses and leaching method probrems than for
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anger and sex problems" Therefore type of problem appears to

be relevant v¡hcn students consid.er preferences for acquainlance

with counseloro sex of lhe student arso appears Lo be rerevanL

when students consider preference for acquaj-ntance with counseLor

for educaLionaÌ-vocalional problems.

-AcquainLance with counseror was considered imporLanL Lo

students seeking herp. rt v,ras ranked almost consisLentry first
and second for all problems under study. The rowest ranking

acquaintance received was third for schoor work probJ_ens by

females.

The data seems Lo supporf the contenLion LhaL group

guidance class acquaintance wÍth counsel-or j-s considered important

to students seeking he1p,

ïnplications for Counselors

IO Communj-catj-on of__QqqÞgling RoIe of Counsel_or

Program.

sLudenfsr di-scomforL in seeking he1p, hesitaLion Lo seek

herp and expectaLions of receiving heJ-p are reLated to the

t¡.pe of problem. For example students expressed more

diseomforù, more hesitation and expecLed Lo receive help

least for anger and sex probJ-ems Lhan for educationar--

vocati-onal, schoor work and courses and teaching melhod

problems" The implication here is lhaL counsel_ors must

reduce some of lhis anxiety for stud.enLs by befter
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acqËinling students with lheir progran and lheir roleo

There is need for communicating to sLudents thaù

counselors are abl-e to herp wit,h such probl-ems and that

students can be helped viith such problems,

Tfpe of Problem"

studenl preferences for counsel-or characteristics is
related to type of problem. For example, for anger

problens acquaintance wiüh counseror is mosL important.

For sex problems sex of counselor is most imporbant"

For educationaL-vocational prob]-ens counseror experj-ence

is most important,. Awareness of ùhis information could.

be useful- in assigning counsel_or to students, hi-ring

counselors and. planning counseling programsc

Counseling ProÊrarns and personnel.

The implicalion is lhat high school counseling deparLrnents

should be wel-l rounded. They should. include counsel_o¡s

of both sexes, shoul_d offer group guidance class

acquai-ntance for counseror and studenL and. have most of
their counsel-oi's und.er forty and preferably nz}-Zgtl

years of age with at least 5 lo l0 years experience.

They shouJ-d also try to have counselors with varying

poinLs of vierv so as to acconrnodate cl-ient preferences

for counsel-ors with vafues Lhe rsamerr ás t.heir owno

2u

3,



4" Group Guidance Classes.

This study has shown that group guidance crass acquai.ntance

wiLh counseror appears to be an important consideraLion of

sLudents seeking help for ar] problems" The implication

is t,hat group guidance classes provide a very important

funcLion; that is Lo acquaint students and counselorso

' The fj-ndings would suggest that this part of lhe

cou¡seling program should be continued ancl promoted..

Suggestions for FurLher Research

while this study has increa.sed Lhe knowledge of the ideal
counselor image held by high school- sLudenLs for various

probrems, furbher research exbending the findings of this study

is needed.

1. The sludy needs to be repeaLed to:

a) include ot,her popuJ-ati-ons of d.ifferent socio-econorLic

backgrounds in order to compa.re concrusions abouL

counselor image held by high school- students in
general;

b) include olher characteristics such as race, rerigion,

marita,l sLatus, persona.lit,y characLerÍsLi-cs, physical

appearance and aLLra,ctiveness, professionar discipì_ine,

counseli_ng procedures and counseling r,rethods;

c) exbend Lhe range of categori-es of counser-or character-

istics used i_n Lhe sLudy. For example counselor

acquainLance could refer lo various kinds of acquaintance;
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d) incl-ude a clearer definition of the term nvaluesrf

for sLudenls;

e) include an analysis of rank-order preferences for

counselor cha.raclerisLics to dele¡mine whether

significa.nt differences exisL beLween ral_e and

female high schooì_ studenLs¡

f) rotate lhe order in which Lhe problems are presenLed

to differ.ent studenls to el_inina.te bias crealed by

consistenfly having same probrems firsf- and others

lasL 
"

2" F\-rrther sLudy on the relar-ionship of Lype of problem and

idear counselor image is needed. other probrems need to

be compared with the presenL onesn

3. A crearer definilion of the values that sLudenLs d.esire in
a counselor i_s needed.

4" F\rLher research is needed to determine why mosi students

feel discomforL, hesitate to seek help and have such low

expecLations of receiving heJ-p for anger and sex probrems.

rs it, because students do noL consid.er counserors as abl_e

Lo handle such problems, or is iL arxiely over such

problens? crarification of Lhe problem is desi-rabl-e.

5. More research is needed Lo delernine whether sat_isfying

studentsl preferences prod.uces better results.

6. Additionaì- exproraLicn is needed t,o sLudy lhe sex reralion-
ship to ideal counsel-or image. This sLudy suggesLed that
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males are more concerned lhan females with the ideaf

counsel-or image" Females vrere consistently high rrno

preference¡r category choosers excepL for sex problems.

Would this conclusion be drai.¡n when oLher problems are

exanlned wiùh the presenL ones? Clarificalion of why

females were consistently higher nno preferencerl

category choosers i-s needed.

Furbher study is needed to explain the relationship

beùween rlagetl and rrexperienceil of cou¡sel-or desired.

Str¡denLs prefer a young counselor nàO-2gr years of

age, with tt5 to 10rt years experience. The suggestion

here is thaL old counselors are not desired. The

confusion arises on Lhe rankings of the characLeristics.

Ex¡perience was ranked most important while age uras ranked.

least importanL. This rel-ationship needs to be further

explored.

Finally, t,his has been an exploraLory study lhal has

examined ma.ny areas. lrlhat is needed are more definitive
studies of the specific aspects covered. wiùhin this
study" FurLher invesligaLion of these areas wirl oroduce

imporLant inforn:lion concerning lhe counsel-ing processo

7"
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STUDENT PREFERENCES FOR

COUNSBTOR C HARAC TERISTTCS

APPENDIX A

A SUEVEY



Student Preferences for Counselor Characteristics
A Survey

Purpose: Vrle would like to know what student preferences are for
certain counseLor characteristics. rrie appreciate your
assistance, for this information may be very heinful.
The information will be kept confidential and only
group resul-ts wiLl- ever be rel"eased. Your cooperation
is greatly appreciated.

Section I asks for general inforrnation
Sections II, III, IV, V, and Vf ask your preferences
for counselor characteristics for five student problems.

1. Anger Problems
2. Sex Problems
t" &lucational-Vocational Problens
4" Schoo1 lrlork Probl-ems
5" Course and Teaching Method Problems

seclio"-I

Directions: On the accompanying ans\¡rer sheet, please write down the
number which corresponds to the requested information
about yourself for items l--4. h/rite no more than one
response for each item. Be sure to make your numbers
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clear.
1. Tour Sex

2. Your Grade

t" How many years have you had Group Guid.ance claåses?

1. One year
2' lVo years
t. Three years
4. Four years or more
5" Never

I. l4a1e
2. Female

1. Grade l-O
2. Grade 11
3" Grade 12

4. Do you feel you know the counselors better as a result of Group
Guidance cl-asses:

1" yes
2. no

Directions: Each of the fol-lowing Sections If, fIf, IV, Vr and VI
will begin with a brief description of a student problem.
All the questions on that page wi}l be concerned with



Section fI

that problem, so it is important that you read the
problem description before answering the questions.

Please begin section II by reading the problem
description"

Anger Problems

PLEASE READ---I
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Directions:

- getting into arguments
- losing my temper
- speaking or acùing without thinking
- hurting peoplers feelings

5" I feel discomfort about seeking help for Anger Problems.

1" Always
2. Usually
3" Rarely
4. Never

6. I hesitate to seek help for Anger Problems.

1" A1ways
2. Usually
3" Rarely
4. Never

?. f have expectations of receiving help for Anger Problems.

1. AÌways
2o Usually
3" Rarely
4. Never

For each of the folJ-owing questions (r-7) choose the
response that accurately describes how you feel- about
seeing a counselor. Then write the number of your
answer on the answer sheet.

- beine stubborn or obstinate

Directions: Please rank on this sheet the following I characteristj-cs
which d.uscrilffiÌor you would choose to help
you with an Anger Prob_lem. Put number one (L) by the
characteristic you feeJ- is the most important one. Tkren
put number two (e) Uy the next most important character-
istic; and so on down to number five (5), the least
important characteristic,
g.
9"

10"
11"
12.

Sex of the counselor
ãF of the counsel-or
Experience of the counselor
Val-ues held by the counselor
My acquaintance. with the counselor
f know inin/ner)

(How r¡ell



After ranking the characteristics, write down the rank of each item
(8-fe) on the ans\.rer sheet.
Directions:

13. hlhen considerÍng the sex of the counseLor, I would:

l" prefer a male counselor
2o prefer a female counselor
3. have no preference

Next pick the particul-ar qualification you would prefer
for each of the characteristics you have just ranked.
Keep in mind that you are choosing a counselor to help
you with an Anger Problem" Write no more than one
response for each item"

14. Mren considering the age of the cou¡sel-or, I would:

1" prefer a counsel-or 20-29 years of age
2. prefer a counsel-or JO-j9 years of age
t. prefer a counselor 4O-49 years of age
4" prefer a counsel-or )O years and older
5. have no preference

15. !úhen considering the experience of the counsel-or, f would:

1' prefer a counselor with l-ess than 5 years experience
2. prefer a cou¡selor with 5 to 10 years experience
3. prefer a counsel-or with more than 10 years experience
4. have no preference

-1il_-

16" When considering

1. prefer a person with the same vaLues as mine
2. prefer a person with different values from mine
3" have no preference

17" When considering acquaintance with the counselor, ï would:

1o prefer a counselor whom f have had a group guÍdance class
2. prefer a counsel-or whom I have not had a group guidance

classes
t. have no preference

the values held by the counselor, I would:

Section IfI

PTEASE )
READ

Directions:

- needing information about sex matters
- not mixing we.l-1 with the opposite sex
- wondering how far to go with the opposite sex
- concern over proper sex behaviour
- worried about V"D.

Sex Probl-ems

f'or each of the following questions
response that accurateJ-y describes
seeing a counselor" Then write the
answer on the answer sheet.

(18-20) choose the
how you feeL about
number of your



18. I feel discomfort

1"
2"
3"
4"

19" I hesitate to seek help for Sex Frobl-ems"

about seeking help for Sex Probl-ems.

Always
Usually
RareJ-y
Never

20" I have expectations of receiving help for Sex Problems"

1o Always
2o Usually
3" Rarely
4" Never

-TLz-

1"
2.
3,
4.

Directions:

Always
Usually
RareJ.y
Never

Pl-ease rank on this sheet the following ) characteristics
which desc"i6õh-Ior you would choose to help you
with a Sex Problem. Put number one (1) by the character-
istic yõñTãffithe most important one. fhen put
number two (2) by the next most important characteristic;
and so on down to number fi-ve (5), the l-east important
characteristic.

After ranking the characteristics, write down the rank of each item
Qt-Zl) on the answer sheet.

21"
22"
23"
24.
25.

Directions:

Sex of the counselor
ÏF or the counsel-or
Experience of the counselor
Values heJ-d by the counselor

26" l¡iiren considering the sex of the counsel-or, I would:

1" prefer a male counsel-or
2. prefer a female counselor
3. have no preference

27" When considering the age of the counselor, I would:

1" prefer a counsel-or 20-29 years of age
2u prefer a counsel-or 30-19 years of age

Next
for
Keep
you

My acquaintance with the counselor (How well

pick the particular qualification you would prefer
each of the characteristics you have just ranked"
in mind that you are choosing a counselor to help

with a Sex Problem. lJrite no more than one response

I know himrlher)

for each item.



t. prefer a counselor 40-49 years of age
4. prefer a counselor lO years and older
5" have no preference"

28" When considering the experience of the counselor, I would:

1" prefer a counselor with l-ess than I years experíence
2, prefer a counselor with 5 to 1O years experience
3. prefer a counselor with more than 10 years experience
4, have no preference

29" !{hen considering the val-ues held by the counselor, I would:

1. prefer a person with the same values as mine
2. prefer a person with different val"ues from mine
1" have no preference

3Q" When considering acquaintance r"¡ith the counselor, f would:

1. prefer a counsel-or whom I have had a group guidance cl-ass
2. prefer a counselor whom I have not had group guidance classes
3" have no preference

-rJ3-

Section IV

PLEASE
READ-)

Directions:

needing to know my vocational abilities
wanting advice about what to do after high school
needing to know more about occupations
donr t know how to look for a job
choosing the best subjects to take next term

Educational--Vocational Problems

3I" I feel discomfort
Problems.

needine to know more about col-l-e

For each
response
seeing a
answer on

1. Always
2. Usually
3" Rarely
4. Never

32" I hesitate to seek help for Educational-Vocational Problens"

1. A1ways
2n Usually
3. Rarely
4" Never

of the following questions (lt-lÐ choose the
that accurately describes how you feel about
counsel-or. Then write the number of your
the answer sheet.
about seeking help for Educational-Vocational
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33" ï have expectations of receiving help for F,clucational-
Vocational Problems.

1. Always
2. Usually
1. Rarely'
4. Never

Directions: PLease rank on this sheet the following I characteristics
which descriEãffiìIffil-or you would choose to help
you with an tlducational-Vocational Probl-em" Put number
one (1) uy t he most
inportant one. Then put number two (Z) by the next most
inportant characteristic; and so on down to number five
(5), tire least important characteri.stic"
34. Sex of the counselor
35" 

- 

ãF of the counsel-or
36. _ Dcperience of the counsel-or
37. Values held by the counselor
38, 

- 
@¿g."a*. with the counselor (How well
I know him/her)

After ranking the characteristics, write down the rank of each item
ßt+-l9) on the answer sheet.

Directions: Next pick the particular qualification you would prefer
for each of the characteristics you have just ranked.
Keep in mind that you are choosing a counsel-or to help
you with an Educational-Vocational- Problern. I'irite no
more than one response for each item"

79. When considering the sex of the counselor, f would:

1o prefer a male counselor
2. prefer a femaLe counselor
1. have no preference

40. þIhen considering the age of the counselor, I would:

1. prefer a counselor 20-29 years of age
2. prefer a counselor 30-39 years of age
3. prefer a counselor 4o-49 years of age
4. prefer a counsel-or )O years and older
5. have no preference

41. lJhen considering the experience of the counselor, I would:

1" prefer a counselor with less than ). years experience
2. prefer a counsel-or with 5 to 1O years experience
1" prefer a counselor with more than 10 years experience
4. have no preference
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42" klhen considering the values held by the counselor, f would:

1" prefer a person with the same val-ues as mine
2o prefer a person with different values from mine
3. have no preference

41" h/hen considering acquai-ntance with the counsel-or, I would:

l. prefer a counselor whom I have had a group guidance class
2" prefer a counselor whom I have not had group guidance classes
3. have no preference

Section V

PLEASE r
READ_

Directions: For each of the following questions (44-46) choose the
response that accurately describes how you feel about
seeing a counselor. Then write the number of your
anshrer on the answer sheet"

44" I feel- discomfort about seeking help for School Work Problens.

1. Always
2. Usually
t" Rarely
4. Never

45. I hesitate to seek help for School l,Jork Problems.

1o Always
2o Usually
t" Rarely
4. Never

46" I have expectations of receiving help for School l'Jork Problems

1o Always
2o Usually
3. RareJ-y
4. Never

Directions: Pl-ease rank on this sheet the following I characteristics
which d.escrilãTÉã-õlffil-or you would choose to help you
with a School h/ork Probl-em. Put number one (t) Uy tne
ch"".ct@ the most important one. Then
put number two (e) Uy the next most important character-
istic; and so on down to number ¡ive (5), the least
important characteristic "

- getting 1ow grades
- not interested in some subjects
- not spending enough time in study

School iVork Problems

- donrt know how to study effectively
- worryinE about grades



47.
48.
49"
50.

After ranking the characteristics, write down the rank of each item
(47-5Ð on the answer sheet.
Directions:

EI
)Lo

Sex of the counselor
ãF of the counselor
Experience of the counsel-or
Values held by the counseLor

you with a School Work Prob1em" i,/rite no more than one
response for each item.

52" When considering the sex of the counselor, I would:

1o prefer a maLe counselor
2' prefer a female counsel-or
3. have no preference

53. idhen considering the age of the counselor, I would:

l-. prefer a counselor 20-29 years of age
2o prefer a counselor 30-39 years of age
1. prefer a counselor 4o-49 years of age
4. prefer a counselor 50 years and older
5" have no preference

5\" hlhen considering the experience of the counselor, I would:

-116-

My acquaintance with the counsel-or (How well

Next pick the particul-ar qualification you would prefer
for each of the characteristics you have just ranked.
Keep in mind that you are choosing a counsel-or to help

I know himÆer)

1.
2.
3"
4.

prefer a counsel-or with less than ) years experience
prefer a counselor with 5 to 10 years experience
prefer a counselor with more than 10 years experience
have no preference

55" When considering the

1" prefer a person with the same
2o prefer a person with different
3" have no preference

56. !úhen considering acquaintance with
1" prefer a counselor whom f have
2" prefer a counselor whom f have
3. have no preference

Section Vf

values held by the counselor, f would:

PLEASE
READ I

Courses and TeachinE Method Problems

values as nine
values from mine

- made to take subjects I donrt like
- classes too duIl
- subjects not related to everyday J-ife
- too littl-e freedom in cÌass
- not eetting along with teachers

the counselor, I would:

had a group guidance class
not had group guidance classes



Directions:

57. I feel discomfort about seeking help for Courses and Teaching
Method Problems"

-1r7_
For each of the following questions (>Z-Sg) choose the
response that accurately describes how you feel about
seeing a counselor. Ttren write the number of your
answer on the answer sheet"

1. Always
2. Usually
t. Rarely
4. Never

58" I hesitate to seek help for
Problems"

1" Always
2. Usually
3. Rarely
4. Never

59" I have expectations of receiving heJ-p for Courses and Teaching
Method Problems.

1" Always
2. Usually
3. Rarely
4. Never

Directions:

Courses and Teaching Method

P1ease rank on this sheet the foll-owing 5 characteristics
which describe the counsel-or you would choose to help you
with a Courses and Teaching l{ethod Problem" Put number
one (f) he most
important one. Then put number two (2) by the next most
important characteristic; and so on down to number five
(5), ttre l-east important characteristic.
6O" Sex of the counselor

After ranking the characteristics, write down the rank of each itern
(60-64) on the answer sheet.

61"
62.
A)'
64.

Directions:

ããã of the counselor
kperience of the counselor
Values held by the counsel-or
Mv acouaintance with the counse.l-or (How weLl Iv+
know him/her)

Next
for
Keep
you

pick the partj-cu1ar qualification you wouÌd prefer
each of the characteristics you have just ranked,
in mind that you are choosing a counselor to help

vrith a Courses and Teaching Method Problem. VJrite
no more than one response for each item"



65"
-I1B-

When considerÍng the sex of the counselor, f would:

l-" prefer a male counselor
2" prefer a female counselor
1. have no preference

V'lhen considering the age of the counselor, I would:

1o prefer a counselor 20-29 years of age
2" prefer a counselor 30-39 years of age
3. prefer a counsel-or 4O-49 years of age
4" prefer a counselor 50 years and old.er
5" have no preference

When considering the experience of the counselor, f would:

L. prefer a counselor with less than I years experience
2. prefer a counselor with 5 to 10 years experience
3. prefer a counsel-or with more than 10 years experience
4" have no preference

66"

6?.

68" hlhen considering the

1o prefer a person with the same
2" prefer a person with different
3. have no preference

When considering acquaintance with
1. prefer a counselor whom I have
2. prefer a counselor whom I have
3" have no preference

69.

val-ues held by the counselor, f would:

values as mine
val-ues from mine

the counselor, f would:

had a group guidance class
not had a group guidance class



Instructions:

10

2o

3.

Please vrrile dov¡n lhe nunber of your response for
each iLem. I,rlrite no more Lhan one response for
each item" Be sure lo ma.ke your numbers clear,

_1rg_

Ansv¡er Sheet

4o

5"

6.

7.

ö.

o

10.

11"

L2"

J).

'to
¿Uo

L9"

lVo

2Lo

22"

23"

24"

25.

26.

27.

28.

29"

35.

36"

_ 14" 3r, 49. 65.

37,

38.

39.

40"

41.

l+2"

43,

l+4"

45.

46"

47"

tr)

53,

54.

55"

56"

57.

58.

59.

ó0.

6r.

Oln

63.

6l+.

15.

16,

L7"

30

2,)

33.

31,"

NOTE: Beforc l,urning in
check Lo see lhat
the ansr.;er sheet.

49.

50"

5L.

Lhis quesLionnaire please go back and
you have ans'¡¡ered all queslions on
Spaces 1-69 shouÌd be used.

66,

67"

6o:

69"
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Queslionnaire Administra-.ion rnstrucLions for Teachers

rn the envelope you wirl find enough queslionnaires and
answer sheels for your class. The exact number is marked on
Lhe outside of your envelope" Please keep fighl securiLy cn
these questionnaires. This is essenLial"

The questionnaire musl be adninisiered May L, Day l¡ -Period 3. The bi¡ae rcquired wiì-r depend on tnå in¿ividual,
but it should average about 25 ,n-inures. Befoi.e handing oul
the questionnaire and answer sheels give the students |he
following insLructions.

-121-

Student fnslructions

Te1] the studenLs Lo
answers on the ansrder
Lhe quesLj-onnaires.
on the questionnai-res

when the studenLs have conpleted the questionnaire il is
essentiar that they hand in bofh Lhe answer sheet and the
questionnaire. Pl-ea.se check-ÏE-carefully.

After the crass periods would you plea.se rebui'n both the
used and unused quesLionna.ires with the answer sheets Lo me.
A check will be ma,de as to Lhe numbers of questionnaires taken
and reLurned.

ma.ke sure they put their
sheeL provided and noL on

There i-s lo be N0 identification
or the ans,,\¡er sheels.

DC If you experience
officeo

Thank Tou,

ïour òime and assistance
T. LenÍuso

any difficullies

is appreciated.

please buzz Lhe


