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ABSTRACT

The purpose of this study r¡as to identify the current

status and concerns of teachers of business education

programmes in the selected Eastern Caribbean states of

Àntigua/Aarbuda, Montserrat, and St. Kitts/Nevis.

Respondents to the questionnaire instrument were business

teachers from three Eastern Caribbean States. In this
survey, three types of schools nere identifiedi colleges,

secondary schools and private business schools. Letters
lrere sent to selected individuals in Caribbean countries

requesting information regarding business education. Forty-

five business teachers were surveyed from 20 institutions
and forty-three (96%) respondents from 1 9 institutions
returned the questionnaires.

The results of the study revealed that: vocational

education vras identified as the primary aim of the business

education programmes, and the majority of teachers nere only

somewhat satisf ied with the yray this aim was being met.

The curricuLum for business education includes

typewriting, accounting, principles of business, shorthand,

office practice, bookkeeping, business arithmetic and

business communications. Most examinations for these

x



subjects are administered through

from Great Britain.
overseas examining boards

The majority of business teachers hold some professional

gualifications in the form of certificates and/or diplomas.

Most business teachers, however, have little or no business

experience and limited years of teaching experience.

Business teachers have experienced limited professionaL

updating via in-service workshops, reading professional

publications r or partic ipating in professional

organizations. They did, however, make some use of the

resources of their communities regarding field trips and

inviting guest speakers.

Business education facilities, eguipment, and supplies

were found to be inadequate for instructional purposes.

Teachers indicated an immediate need for updated texts,

typewriters, filing cabinets, photocopiers etc.

The business education programmes at the colleges and

private business schools are more effective in meeting the

needs of both students and business since most student

graduates in these institutions find jobs upon graduation.

One reason for this success might be the effective work

experience programme which is an integral part of their
training, an experience missing from secondary school

business programmes. Based on the results of the study,

some recommendations for irnprovement of business education

and suggestions for further research were formulated.

xt



Chapter I

INTRODUCTION.

1 .1 BACKGROT¡ND OF THE Sqry..

During the past three decades, many Caribbean countries

have met the challenge of change in their school programmes.

Among these, and occupying a place in secondary education is

the business education programme. In recent years the role

which business education development plays in the economic

system has gained some recognition due to increased

technological changes in business and industry, and more

recently the introduction of the Caribbean Examinations

Council (CxC) business offerings. These developments have

helped to reveal the critical gaps in the quantity, quality

and relevance of existing business education programmes, as

the quality of experience and training determines the

quality of the results.

There seems to be a general agreement that some emphasis

on the provision for business and vocational education stems

from the consideration that there is a need for a variety of

skills in the community at large. In British Colonial

Africa and the Caribbean it was the antidote recommended by

various commissions to reduce unemployment, increase

productivity, and improve rural Iife (okwuanaso, 1984).

1
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Academics, especially science subjects, are stressed in

the educational institutions of the Eastern Caribbean. This

situation is regrettable in a time when business and office

workers are in demand. Most of these business and office

workers can be trained in the field of business education.

Criticism about the aim of business education is fairly

common. Business education or training for business in the

Eastern Caribbean took on the characteristic of looking

toward the passing of some external examinations to indicate

competence. The aim of the learner is toward the studying

and passing an examination and not necessarily to become a

well-rounded person. Business education is an area of

education which develops skilIs, attitudes and

understandings essential for the successful direction of

business and personal relationships (Aremu, 1974).

Janos (1983) states that "sometimes any concern of state

interest causing educational change is reflected at the

national leveI" (p.409). He believed that one of the main

reasons for failure in business and vocational education in

many developing countríes was due to those nationally

responsible for education. They were usually competent in

the general area of education but lacked experience in the

vocational area especially business education. They were

thus incapable of appreciating the substantial expenditure

involved in providing vocational training, the high degree

of specialization required of the teachers and the
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difficulties of starting up production processes to serve

educational purposes. Nevertheless, a successful business

education programme depends upon both competent

administration and effective supervision. It seemed vital

and therefore essential that a study of the status of

business education be undertaken.

This study was concerned with the status of business

education in the selected Eastern Caribbean States of

Àntigua and Barbuda, Montserrat, and St. Kitts/Hevis. The

various governments of. these states have little available

data concerning business educat ion. Consequently,

documented information about the current status of

programmes, facilities, training of teachers, or need for
more development is limited. Investigation revealed that no

systematic investigation had been done on business education

in the Eastern Caribbean. For this reason and from the

experience of the investigator as a business teacher in the

Eastern Caribbean state of Àntigua and Barbuda, a study on

business education in Eastern Caribbean states was selected.
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1 "2 STATEMENT OF TIIE EBqEI,EM.

The problem v¡as to identify the current status and

concerns of teachers of business education programmes in the

selected Eastern Caribbean States of Ànti gua/aarbuda,

Montserrat, and St. Kitts/Hevis. The study answered the

following questions:

What are the aims/objectives of business education

programmes in the selected Eastern Caribbean

countries?

What is the current status of business education

regarding:

a ) Curriculum

b) Teacher qualifications

c) Facilities, equipment and supplies

How do business education teachers perceive the

effectiveness of these programmes in terms of meeting

the needs of graduates and those of business and

i ndust ry?

1.3 PT'RPOSE OF THE ST['DY.

The purpose of the study was to determine the status of

business education with regard to programmes, curriculum,

leacher qualifications, facilities, equipment and supplies.

This data was used by the investigator to suggest

improvements and to make recommendations for remediating

1

2

3



vreaknesses in the

selected states.

5

business education programmes of the

The investigator further identified the purposes of the

business education programmes in these states.

AdditionalIy, data obtained from this investigation wiII

be useful in determining how teachers perceive the

effectiveness of their business education programmes in

meeting the needs of graduates and the needs of business and

industry. FinaIly, the investigator felt that data gathered

could aid to set guidelines for improvement of these

pr09rammes.

1.4 SIGNI FICÀNCE OF THE STUDY.

Business education in these selected states is at present

in its embryonic stages. Not enough recognition has been

given to it by the various governments. Thus, pârents who

weigh their decisions heavily on educational policies and

practices, look upon business education as a 'dumping

ground' for students who lack academic ability. This lack

of interest on the part of government and parents has helped

to hinder the growth of business education. As a

consequence, many secondary school leavers are denied the

opportuni ty of the benef i ts from training in business

education during their secondary school years, thus leading

to unemployment among many of these students.
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Àccording to Mouly (1978), educational surveys identify

present conditions and point to present needs" They do more

than merely uncover data; they must interpret, synthesize,

and integrate these data and point to their implications and

interrelationships. This investigation wiII therefore be

useful in revealing deficiencies in Lhe present status, and

through interpretation and synthesis of the data, will

indicate possibilities for improvement. A comprehensive and

objective study of business education will serve as a basis

for modification, organization and improvement if the

information is analyzed and interpreted in the Iíght of the

social and economic conditions of these states.

Economic development brings with it a need for many kinds

of technicians for supportive positions in government,

business, and industry. À programme in business education

can supply workers for these positions by preparing young

people to be clerks, secretaries, bookkeepers, managers of

their ovrn businesses. To meet the needs for such positions,

business education programmes are necessary to train people

in a variety of different standards of achievement.

Marlsbury (1974) indicated that as business and government

services expand in developing countries, there will continue

to be a demand for trained business workers.

The early secondary schools in these states had a narrow

function that of academic, making the curricula a narrow

and restricted one. Because of this, students who wanted to



enter the business fíeld attended private schools

their skills on the job. Usually the teachers

7

or learned

who trained

them vrere unqualified and many inexperienced. This resulted

in students achieving low occupational competencies and

business. Oxtobyworking below the standards required by

(1977 ) indicated that:
To be really effective, vocational and technical
courses should be started in secondary
schools....Essential to this concept is the need
for students to actually work in their chosen
fields in the commercial sector. Efforts should
be directed towards the establishment of co-
operative programme between schools and businesses
where students would obtain guidance as well as
practice. (p.229)

The emphasis here is a need for vocational and technical;

specialized education at the secondary level with a co-

operative programmme between schools and businesses. This

communication between secondary schools and businesses is
lacking in these states. Àccording to Oxtoby (1977)z

The failure to strengthen out-of-school education
and training constitutes what is probably the most
serious shortcoming inherent in current attempts
to come to grips with youth development in the
Caribbean region. (p.2a0)

The success of business education rests heavily on a

meaningful dialogue between educators and businessmen. Work

experience programmes have benefits for both school and

community and develop in students healthy self-concepts,

good work ethics and positive relationships with fellow

workers (Sapre 1977; Jennings-Wray & Teape, 1982). Schools

must provide more opportunities for structured, supervised

work experiences.
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Vocational and technical education is very important to

the people of the Caribbean if they are to meet the

challenges of economic development. The educational

objectives and policies of St. Kitts/levis ( 1 983) states

that:
Secondary education, once geared in the main to
achieve academic AoaIs, is being vigorously
modified to provide a wider range and greater
emphasis on Technical and Vocational subjects
hitherto neglected to better reflect the country's
need. (rndependence Magazine, p.33)

Society is becoming very technical and it is unfortunate

that at a time when technological change is bringing about

widespread changes in commerce and business, there are not

many courses dealing with this in commercial studies. It is

important that students become aware of changes in the

nature of office work and are prepared to cope with the new

technology. thus, there is a need in these countries for

courses such as microcomputer education.

Information obtained from this study regarding the status

of business education will be significant especially Èo

administrators and business teachers in planning and

carrying out the programme for schools and colleges, also

for education officers and supervisors in business

education in co-ordinating the complete programme in Èhese

states.
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1'5 I,IMITATIONS.

1. Cost of travel to these countries made a survey

questionnaire the rnost practical means of gathering

information for this sLudy.

2. The study was further limited to the interpretation
placed by respondents on the wording of the

instrument and the understanding and interpretation
of the questions asked,

3. Another ma jor Iimitation to the study v¡as the

published and accessible Iiterature available in Èhe

area of business education in the selected states.

Although several writings v¡ere done in the context of

general education, there was IittIe written on

, business education.

1.6 DELIMITÀTIONS.

The research was delimited to selected Eastern

Caribbean States: These vlere: Àntigua and Barbuda,

Montserrat, St. KiÈts and Nevis.

The study was delimited to secondary, postsecondary,

and private business schools offering one or more

courses in business education as recorded in the

Directory of Opportunities and Resources for

Antigua/narbuda and provided by the Ministries of

Education in the various States.

2
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I .7 Àssttl'tPTloNs "

The investigator assumed that the questionnaires were

completed by business teachers, and that this was done in a

sincere manner.

It v¡as further assumed that whatever information was

obtained was based on their past and present experiences.

1 .8 DEFINITION OF TER}IS.

.l :'i

Business Teacher: A teacher who teaches one or

business subjects on a part time or fuII time basis

recognized educational institution.

Business Education: That

develops skilIs, attitudes, and

the successful direction
relat i onships .

schools offer
graduation or

area of education which

understandings essential for

of productive business

more

ln a

that

for

Caribbean: The islands that lie in a line 3 
' 
000

kilometres long stretching from the united States to the

north coast of Venezuela. They form a natural barrier

between the Atlantic to the east and the Caribbean Sea which

Iies to the west.

Commerc ial Education: Equivalent to Business Education"

Curri eulum The content or material of instruction

the student in order to qualify him

certification in a major field of study.



G..C.E.: General

external examinations

Offered at two levels

11

of Secondary Education, prepared by

board, offering secondary school

Certificate of Education prepared by

board for secondary school leavers.

ordinary and advanced.

ç..9". E .: Certificate
exami nat i on s

examinations.

external

Ieavi ng

C"E.C.: Caribbean Examinations Council the Caribbean

examinations board that handles examinations in the gritish

speaking Caribbean. Was established for the purposes of

replacing traditional secondary school Ieaving overseas

examinations; catering for a wider ability range and

assisting individual participating Governments with

examinations as requested, where possible.

Eastern Caribbean: Those islands located in the eastern

section of the Caribbean.

L.C.C.I.: London Chamber of Commerce

external examination board which offers

leaving overseas examinations.

OCOD:

Development.

aids in the

countries,

trainees and

and Industryr ên

secondary school

'ì'

Organization for Co-operation In Overseas

À Canadian based sponsored programme which

development of teacher education in developing

by providing funding to assist in programmes for

supplying materials needed for workshops.
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OECS: The Organisation for Eastern Caribbean StaÈes.

These include the countries of Montserrat, Grenada,

Dominica, St. Kit.t.s/Nevis, Antigua/narbuda, St. Lucia and

St. Vincent. This organization assumed administrative

control of the Eastern Caribbean Common Market which had

been in existence since 1966.

Secondarv Schools: The school division following the

elementary school comprising of Forms I to VI and between

the ages of 10 and 18. Could be public or privately owned.

Pr i vate

c ont ro 1 Ied

Caters for

write and

Business Schools: Schools privately owned and

and which offers business subjects for a fee.

students 1 3 and above provided they can read and

for working people.

R.S.A.: External examinations board that offers
secondary school leaving examinations at three stages I,
II, and III called The Royal Society of Arts.

Technical Education: A type of education that emphasizes

the learning of a technique or technical procedures and

skiIIs, and aims at preparing persons in the technical areas

of distribution and marketing, in the more sophisticated

areas of business and office education.

Technical,/State

education. CoIlege

the community and

Colleqe: Institutions of

set up to meet the educational

offering two year training,

higher

needs of

e i ther
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terminal or preparatory in professional or liberal arts

f ields "

Vocational Education: A programme of education below

college grade organized to prepare the fearner for entrance

into a particular chosen vocation or to upgrade employed

workers; includes such divisions as trade and industrial

educat ion, health educat ion , agr icultural- educat ion ,

business education, and home economics education.

Vocational Guidance: The process by which persons are

assisted in a selection of occupations and if adequate

training for them is realistic in the light of actual or

anticipated opportunities for gainful employment.

West Indies: EquivalenL to Caribbean.

Work Experience: À school-sponsored learning experience

in an occupational area for persons preparing for full-time
employment, conducted in connection with a course of study,

where the student spends a part of his time on an actual job

in a regular business or industry.
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.T GI ORGANTZATION OF THE STUDY.
let

Chapter I of this study gave the background, the

staLement of the problem, purpose and significance of the

study, Iimitations and delimitations' assumptions, and

definition of basic terms.

Chapter II presented an overview of selected Eastern

Caribbean states as well as historical information on the

Caribbean, education and business education in Britain, the

United States and the Caribbean.

Chapter III described the development of the

construction of the questionnaire instrument,

participants and the collection of data.

study topic,
selection of

In Chapter IV, the study presented its findings.

Chapter v included the summary, conclusions from the

findings and recommendations of the study.



Chapter II
REVIEW OF THE LITERATURE.

The purpose of the review of Iiterature was tvro-fold:

I " To provide a view of the characteristics which have

been considered in det.ermining the nature of business

education in the selected Eastern Caribbean states. This

was attempted under the following headings:

A. Physical Description

B. Education

C. Socio-economic Background

II. To give the historical developments of education and

business education in Britain, the United States, and the

Caribbean and to describe how the educational movements in

Britain and the United States influenced education and

business education in the Caribbean. The following

categories formed this section of the review.

A. Brief History of the Caribbean

B. History of Education in Britain and the United

States

C. History of Education in the Caribbean

Ð. History of Business Education in Britain and

the United States

E. History of Business Education in the Caribbean

15
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2,1 À VIEW OF THE SELECTED EASTERN CARIBBEAN STÀTES

The purpose of this section of the lilerature s¡as to give

a brief account of the characteristics which have been

considered in determining the nature of business education

in the selected Eastern Caribbean states.

2.1 .1 Phvsical Descriotion

Àntiqua ^rbuda

The state of Antigua and Barbuda (figure 1 ) set in the

northern group of the Leeward islands chain in the Eastern

Caribbean, comprises three islands. According to the 1983

Statistical Yearbook for Antiguâ, the total population for
Àntigua vras 78 ,241 . Barbuda has aproximately 1500 people.

Antigua (17" 09'north, 61" 49'west)

square miIes. Barbuda (11' 41'north,

Iocated 30 miles north of Àntigua.

is an island of

61 ' 48' west )

108

is

Redonda is an uninhabited rocky islet of approximately

half a square mile, located some 25 miles south-west of

Antigua. Barbuda is a flat coral island of 62 square miles,

its highest peak reaching to only 145 feet. Àntigua is a

very dry island, its highest peak reaching 1,330 feet. The

annual rainfall of 45 inches gives the country a dryer

climate than most of the other Caribbean countries. The

eastern and northern parts of the island are composed of

limestone, whereas the western parts are composed entíreIy
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of volcanic rocks. Continuous cool trade winds blows

steadily throughout the year thus maintaining a pleasant

atmosphere. The Èemperature in Àntigua and Barbuda never

gets cooler than 65"F and on the hottest day rarely exceeds

86"F.

st Kitts,/¡¡evis

The state of St. Kitts and Nevis (rigure 2) lies in the

northern part of the Leeward group of the eastern Caribbean.

Both islands are separated by a channel approximately two

miles in nidth. St. Kitts/Hevis rndependence Magazine

showed the last census held in the state y¡as in '1980 and it
gave the total population of St. Kitts/Hevis to be 44,404

(st. Kitts 35,104; Nevis 9,300).

St. Kitts (1z" 20'north, 62' 48' west) is oval shaped

with a narrow neck of land extending like a handle from the

south-eastern end. The island is 23 miles long and has an

area of 65 square miles. The central part of the main body

consists of a rugged mountain range whose highest point is

Mount Misery (3,792 feet). St. Kitts is of volcanic

formation and most of its beaches are black volcanic sand.

Nevis (17' 10'north, 62' 35' west) f¡as an area of 36

square miles. Its central peak rises to a height of 3,232

feet, giving Nevis a beautiful appearance from the sea. The

soil is stiff clay studded with volcanic boulders.
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The climate of St. Kitts/Nevis is pleasant and healthy.

As the islands lie on the path of the north-east trade

winds, there is a steady cooling breeze throughout the year.

The highest temperature ever recorded is 92"F and the

lowest, 62"F" The humidity is low and there is no rainy

season. The average annual rainfall is 55 inches"

Mont se r ra t

Montserrat is a small island colony situated in the

eastern Caribbean, 25 miles south-west of Antigua. It has

an area of 39.6 sguare miles. Figure 3 shows a map of the

island of Montserrat. The island has lush vegetation,

numerous mountains and green scenic beauty. The last census

of 1980 showed Montserrat to have a population of 12,073.

The island of Montserrat is fanned by the cooling north-

east trade winds and is referred to as the Montpelier of the

west because of its cooling and bracing climate. The mean

average temperature is 79"F.
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2.1 "2 Education

Ant i qua /Barbudê

The new labour Leaders who assumed pov¡er in the 1940's

used education for bettering the social conditions of the

people of the state. There y¡as considerable expansion of

secondary schools and during the 1960's and 1970's attempts

were made to broaden the then academic curriculum to include

vocational education. The policy and priority of the

government of Àntigua for educational development in the

1980's include the following objectives:

a) To reduce wastage in

educational output.

To link education with

To preserve and enrich

the level and quality of the

The administration of education is the concern of the

state (rigure 4). ÀI1 State-controlled schools are free but

privately operated schools are fee-paying although some

receive grants from the government. The compulsory school

age is 5-16 years, but the 1973 Education Act stipulates
that a child can remain in school until he is 20 years of

age. Entry to the state controlled secondary schools are

through examinations conducted by the Ministry of Education,

Entries to the state college engineering and commercial

departments are based on the passing of the college entrance

examinations or the possession of a minimum number of

b)

c)

productive activity, and

the indigenous culture.
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G"C.E. 'O' levels determined by the college. To qualify for

entrance into the teacher training department of Èhe

college, a teacher must hold at least four G.C.E. 'O' Level

passes including English and/or Mathematics and must have

taught for at least two years. A student must obtain a

minimum of four G.C.E. 'O' leve1s to enter the sixth form

'À' Ievel department. A student who did noÈ get an

opportunity to enter secondary school may continue through

the post-primary classes and at the finat grade (senior 3)

be allowed to sit the post-primary examinations, which, if
successful, gives him an opportunity to a secondary

education. Figure 5 shows the structure of the educational

system of Antigua and Barbuda.

There are twenty pre-primary schools and fifteen primary

schools that are privately operated. There are eight public

schools consisting of primary grades only and twenty-two

consisting of both primary and post-primary grades. À total
of fifteen secondary schools are operating throughout t.he

state; six of which are privaÈeIy owned. Private business

schools offer business courses to students from the age of

thirteen, providing they can read and write.

Curriculum guidelines for the primary and secondary

schools (Forms I-III ) is prescribed by the Ministry of

Education while that. of the secondary schools (Forms lv-v)
primarily follow syllabi prescribed by overseas examining

bodies, officially recognized by the state. These are (a)

:r,ì ': ,
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G, c. E. 'O'

SocietY of

within the primary schools, each class is normally

assigned a teacher who teaches the class all the subjects in

the timetable. In the secondary schools and other level-s

there are subject teachers, each of whom specialises in one

to four subjects which he/she teaches in a number of Forms.

Àntigua/narbuda has a teaching staff of approximately 707

teachers to serve a school population of an approximate

16,092 students. The status of the teacher depends on the

category in which he/she falIs. The following are the

teacher categories for primary and secondary schools:

Secondary School - University degree, with or
Assistant Graduate without teacher training
Specialist Teacher - Teacher trainedi no degree

with at least one year
specialized training in a
specific subject area

Assistant Teacher - Teacher trained with basic
entry requirements for
teaching four 'O' levels.

Probationary Uncer- - Teacher in training or
tificated Teacher teacher with basic entry

requirements and teaching
experience in excess of
two years.

Supernumerary - Recruit with minimum entry
teacher requirement including English.

for

aI1

the

other

Examinations Council (b) Cambridge and

levels (c) London Chamber of Commerce (d)

Arts and (e) City and Guilds.

24

London

Royal

Except

teacher,

secondary

teacher s

school assistant graduate

may be posted to any school
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within the state, The present educational policy does not

make any provision for graduate teachers to be placed in

primary schools either in administrative posts or otherwise.

The college provides teacher training for probationary

teachers and supernumerary teachers to advance to the level

of assistant teacher. There is no formal provision for

teacher training in secondary education in the state.

The

(ocoD )

Organization for Co-operation in Overseas Development

has contributed greatly to yearly in-service training

for teachers in Antigua and Barbuda. Nevertheless, school

programmes are constantly being interrupted as many trained

teachers, attracted by higher salaries, Iost annually toare

theprivate industries. This often forces country to import

trained teachers from developed nations on one to three year

contracts. The 1981-1983 report on the education division
for the state of Antigua/Barbuda states:

The Technical-Vocational subject areas of the
curriculum continue to be beset by serious
staffing problems. Generally, over the period
under review, the staffing situation has been
precarious.... Meanwhile, the continued staff
shortage has Ief t t.he programme, in most
instances, ineffective. The failure rate for
students continues to be high where candidates are
presented for external examinations. (p.41)

ÀIthough education is growing in the state,

education has not been accorded enough priority in

school structure. A well-organized system of

education did not start until the 1960's.

bus i ness

the total
bus i ness
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sr. Kitts,Á¡evis

The government's Education Policy and Objectives are

designed to give a dynamic approach to the process of

educating its people to reflect and satisfy the needs and

reguirements of a changing society. According to this
statement, education, if it is to adequately serve a people

must necessarily meet:

a) the immediate needs by supplying the educated and

trained manpov¡er on which its social and economic

progress is being built;
b) it must envisage as far as humanly possible the long-

term needs as perceived within the parameters of the

country's social, cultural, and economic objectives;
c) it should be flexible to the extent that domestic,

regional and international changes, which impinge on

the lives of our people, are catered toi
d) it. should act as a beacon to guide the wholesome

perceptions and aspirations of a developing people;

e) it should be universal in content so as to reflect the

perceptible differences in matters of religion, and

accepted individual preferences;

f) it should act as a unifying force, welding all of our

people into a nation with one common outlook and a

determination which strives towards Èhe continuous

advancement of social justice;
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g) it should serve as the facilitator in producing a

people of high moral quality.

Figure 6 shows the organizational structure for the

Minislry of Education" PubIic education in the state is

subsidized by the government, as weIl as some private

schools. The greater portion of the states total government

expenditure goes into primary and secondary education.

Public school education is free and compulsory for

children between the ages of five to fourteen, although no

pupil is permitted to leave before the age of 16 years. The

structure of the educational system for St. Kitts/Nevis is
shown in Figure 7 " Entry to secondary school is through

automatic selection and transfer in most cases. Not all
students, however, gets a chance to attend secondary school

due to lack of space and other factors. Students who are

unable to gain entrance to a secondary school remain in the

senior departments of all-age primary schools. There are

twenty-five primary schools in this state, six primary

schools with post,-primary divisions and one junior secondary

school. There are six secondary schools, one of which is
privately owned. One private business coIlege, operating

since 1961 offers a wide ränge of business subjects to

school children and working people.

The syllabus

prescribed by the

for primary

Ministry of

and al1-age schools

Education. A number

1S

of



vocational and academic courses at the

follow syllabi prescribed by overseas

recognized by the government. These

Iisted for the state of Àntigua as

(Certificate of Secondary Education).

Acc ord i ng

educat i on ,

ava i lable .

Education in

30

secondary leveI

examining bodies,

include all those

well as the CSE

The college offers several programmes including

secretarial-. Students have to gain an 80% pass on the

college entrance examination and have a pass in 'O'Ievel
English along with CXC Basic or RSÀ stage I certificate in

typewriting before they are accepted into the two-year

secretarial programme. At the end of the course, successful

students are awarded the college diploma. St. Kitts/Nevis
has a teaching staff of approximately 590 teachers to serve

a school population of 11,636 students.

The status of teachers in the state depends mainly on the

category to which he/she betongs. The following are the

recognized categories of teachers in the state:
graduate teacher

spec ialist teacher

trained teacher

untrained teacher

to t^Ieisberg (1983) for effective delivery of

trained and qualified personnel must be

The 1 985 Quarterly Review of Èhe Ministry of

St. Kitts/tevis states, "teacher education must
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adapt to meet the needs of the country in its various stages

of development" (p.27) . Teachers are trained at the college

tor primary and all-age schools. There are no facilities on

the island for training of teachers for secondary schools.

This is done through nearby teacher training colleges in

other islands. Some teacher training is done in North

America, Britain, and other countries.

Various in-training courses and workshops are provided

for teachers in all categories in order to improve their
teaching effectiveness. Ongoing yearly workshops are held

by the Organization for Co-operation in Overseas Development

(OCOD) and the Caribbean Examinations Council (CxC).

The general education system for St. Kitts/Hevis has made

some progress, but, like Ànti9ua, business education in this
state has not been accorded sufficient priority within the

total system and thus this area lags behind"
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Montserrat

The present education system of Montserrat is based on

the 1956 Education Àct which makes attendance of children

between the ages of five and fifteen compulsory. Under the

constitution of Montserrat, the Minister of Education is

responsible for all matters pertaining to education and is

assisted by a team of administrative and professional

officers (rigure 8). Education is free in alt government

institutions. The education system of Montserrat is based

on its philosophy and broad goals. The education policy is
positioned on certain fundamental beliefs and ideals, among

which are:

a) social justice and equality of opportunity

b) the total personal development and individual
fulf illment of aIl citizens

c) maximum development of our human resources

d) the primary values and attitudes such as integrity,
initiative , civic pride, the co-operative spirit,
self-reliance and commitment process

e) the need for a system which is closely related to the

goals of national development

f) the importance of continuous participation by alI

citizens in learning and culture for the building of a

national character and maintenance of an enlightened

workforce.
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There are nine nursery schools throughout the island

administered by the Nursery School Àssociation with

financial support from government. Eleven primary schools

around the island are government owned, The year 1972 began

what is termed Junior Secondary Education. It is unique in

that all students who fail to gain entrance to Montserrat

Secondary Schoo1 and have reached the age of 12 are

transferred to the two junior secondary schools for three

years. The school is both a remedial as well as a terminal

institution. Those children, wbo, by the end of the three-
year programme prove capable of further academic studies are

transferred to Form III of the Montserrat secondary school.

For the others, the curriculum is structured that students

can experience in school the earning povrer of the skills
that have been acquired. In other words, the opportunities
provided must bear direct relationship to national and

economic trends (uxeSco 1981; Thomas 1982).

There is one secondary school in Montserrat which

provides full secondary education. Children from the

primary school enter this programme by a selective
examination. AI1 children follow a common curriculum for
the first three years, but after that they follow syllabi
set by overseaas examining board. Some business courses are

taught at the Montserrat secondary school. Free vocational

education is provided at the technical college in the areas

of commerce and business studies, building and engineering.
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These programmes last for two years and lead to the local

college certif icate, craft and trade certif icate of City and

Guilds of London and the Roya1 Society of Arts certificate.

Students for the college are drawn from the junior secondary

schools, all-age primary and the Montserrat secondary

school, where students showing greater aptitude for

practical work are transferred to the college. Figure 9

shows the structure of the educational system for

Montserrat.

Montserrat has a teaching staff of approximately 160

teachers to serve a school population of 2,174 children.
The teachers are categorized into primary, junior secondary

and secondary teachers as follows:

Pr imary

Temporary Àssistants

Junior Secondarv

Graduates

Specialists

Sec onda ry

Graduates with professional

school ing

b) Secondary school dropouts
with three years minimum
secondary education

c ) Secondary school leavers
with three or more 'O'
levels.

Holds degree, but not
necessarily professionally
trained

Trained teachers to follow
Z-year diploma course in
particular subject

a) Elementar
leavers vr

1 0 years

school
th minimum

v
i
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training
Graduates (no professional
training
Non-graduates - mainly trained
primary teachers

The Montserrat Technical College has a staff of 100 percent

trained personnel, some being expatriates on two-year

contracts. The indications are that this will continue to

be the trend for some time ahead until local personnel can

be identified and trained (uNnsco, 1981)"

Montserrat has no Teacher Training CoIIege of its own,

and has always relied on external institutions such as the

Àntigua State College and the St. Lucia Teachers Training

CoIlege. The majority of teachers are exposed annually to

in-service training, through locaI or regional workshops.

The workshops focus on teaching approaches in the core

curriculum areas language arts, mathematics and sciences

although courses have been offered in administration,
guidance and counselling, and physical education.

A position paper for Montserrat ( 1 985) states that

"currently technical and vocational areas have more

potential for employment and school leavers are not equipped

for these jobs" (p.14). Thus there is a need for expansion

of the existing programmes to include a stronger element of

technical and vocational training.
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Montserrat's educational policies are based on broad

philosophies, beliefs, and goals" It has a unique system of

junior secondary schools in that their programtnes are based

on different objectives but of similar educational vaIue.

There is a very close articulation of junior secondary, all-

age primary schools, Montserrat secondary school and the

college. The staff at the college are all qualified while

Lhose at t.he primary levels are mostly unqualified. It

would appear that education in Montserrat is given more

priority at the higher leveIs. Business education in

Montserrat did not start until the 60's with the private

sector and today, even though it is offered at the secondary

and college levels, the programmes are lacking in many areas

thus it is felt that there is a need for expansion.
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2.1 .3 Soc io-Economic Backqround

The people of these selected states are of African

origin, descendants of slaves of the 1 7th and 1 8th

centuries, brought to the islands to work on the sugar

plantations. Colonized by the British, their official

Ianguage is English and various English dialects are spoken.

The ethnic composition of the people are predominantly black

or mulatto with a few Europeans. The people are mostly

christians in the realm of religion, the majority being

Anglicans. Ànt ígua/narbuda and St. Kitts/Hevis became

states in association with Britain in 1967 but

Àntigua/narbuda became an independent nation on November 1,

1 981 . St. Kitts/Hevis attained their independence on

September 19, 1983, two years later. Montserrat, however,

is still an island colony. This is mainly due to the sma1l

population of Montserrat, which is a migration oriented

soc iety.

Ànt iqua /Barbuda

Ðue to its geographical location, Antigua is a principal

gateway to the Caribbean tourist islands for tourists from

Europe and North America, making the tourist industry the

mainstay of ÀnÈigua's economy. The economy of AnÈigua has

performed well since 1977. Às a result of growth in

manufacturing, Iivestock and tourism, output has increased

T&:åffi. å"iNåVH.ffi$åTY Ogr &44þååT#ffiA l-l ffi ¡"{;Af{åKffi



at aR average annual rate

Referendum, 1982).
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of 7.5 percent (Information

The UNESCO Sector Survey (1982) for Àntigua showed that

only a very small percent of the total government estimated

recurrent expenditure was spent on education. It was felt

that Àntigua must increase its IeveI of expenditure on

education in the light of this underinvestment if progress

is to be made in the country's development. There is not

much data regarding the manpor.rer and labour market in

Àntigua. À preliminary study carried out by the Ministry
of Labour showed an increasing demand for labour in the

short run especially for technicians, electricians, managers

and mechanics.

In March 1980, the Ministry of Economic Development drew

up a Socio-Economic development p1an, covering the years

1980 to 1984, with two revisions in 1981 and 1982, rolling
forward the planning period a year in each case. The plan

gives special recognition to the needs of Barbuda, which is

Iacking in economic and infrastructural development. Thus

far, the country can point to a remarkable degree of success

in achieving its aspirations.

The major exports of the state are fish, lobsters, sand,

bananas, citrus fruits, vegetables and postage stamps. The

consideration of tourism, agriculture, fishing and trade

services offers an almost complete picture of the economy of



the state. Since these are the major

follows that the increase in the

operation wiIl benefit greatly the

state and the welfare of its people.
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economic activities it

efficiency of their
general economy of the

sr. Kitts,/Hevis

Sugar has been the main determinant of economic activity

for the state of St. Kitts/Nevis. Recent1y, however, there

has been a decline in volume and falling world prices which

presents serious implications for the economy. The

government's development strategy has been to lessen

dependence on the sugar industry by implementing an economic

diversification programme from agricultural production to

promoting manufacturing and tourism. This diversification

of the state economy will provide greater employment

opportunities for the youth of the country, generate higher

income levels, improve the balance of trade, and increase

foreign exchange earnings.

The state of St. Kitts/Hevis spends Iittle of its budget

on education, according to the UNESCO survey of 1982. It

was felt that there was no doubt about the ability of the

state to increase this investment in education. There are

problems with the manufacturing industry due to lack of

managerial and technical expertise, Iack of we1I planned

development strategy or industrial development and lack of

long term f inancing for investment. In the 1 983
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Independence Magazine for the state, þ1t Hugh Heyliger,

Economic Advisor to the Prime Minister, reported that:
In the development and expansion of the industrial
sector, government will rely heavily on the
dynamism of local entrepreneurship, encouraging
self-employment and encouraging the establishment
of small and medium size manufacturing industries
with a view to increasing industrial output not
only for domest ic consumption, but also for
export. (p.31 )

Industrial products include soft drinks, garments,

footwear, electrical appliances produced primarily for the

export market. FinaIly, it is expected that serious efforts
and specific projects would center around the utilization of

raw materials which is expected to increase the efficiency
and economy of the state.

Mon t ser rat

For the first half of the century cotton had been the

island's main export but suffered a set-back during the 50's

and 60's. This was attributed to mass immigration from the

island during that time period and a change in the

governments' land tenure system. Economic Arowth is partly

due to outside investment factors. This is encouraged by

the government who of fers f i fteen years of f iscal

incentives.

Montserrat has a

agricultural sector.

narrow resource

There are few

a struggling

resources and

base and

natural
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the island relies for its income on tourism, development

grants and remiÈtances from emigrants. The aIl important,

development objective in Montserrats' economic planning is

to encourage the growth of labour-absorptive policies in

agriculture, tourism and industry. The main growth sectors

of the economy are construction, tourism and industry which

has led to a decrease in unemployment. Montserrat spends

little of its budget on education and it has been pointed

out that to neglect the areas of education will run the risk

of frustrating the governments' developmental- goals, which

depends on a continuous supply of trained manpower for their
implementation (uNesco 1982) .

It is hoped that the implementation of recommendations of

the country's economic plan wiIl be increasingly effective
for future development efforts.

2.1.4 Summarv

From the physical description of the selected Eastern

Caribbean states, it is well noted that the environment is
generally conducive to various types of human activities
including education. The selected states are within close

proximity to each other in the eastern section of the

Caribbeani none of the islands more than fifty miles apart.

As well as being geologically stable, most of the land

surface are low, thus lending themselves to sites of

educational complexes.
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Educationally, the various governments of the selected

states have not made effective use of these environmental

opportunities. Despite favourable conditions for the high

performance of the educational systems, school leavers show

low achievement standards, and, in most cases have not been

adequately prepared for the working conditions they face

when they leave the system. The ratio of vocational to

academic areas is low with greater government attention to

the latter. This is particularly true where educational

planners give more attention to the expansion of secondary

schools and their more broader curricular content at the

expense of vocational content. Both teachers and students

preparation into the educational system is in favor of the

traditional academic setting.

Àlso, the various government attempts to re-structure the

education system have only met with Iittle success. There

are few business teachers and their curriculum guidelines

are mere reflect ion of overseas syllabi in a totally
different geographical setting and culture. There are no

formal provisions for teacher training in secondary

education in the selected states.

The socio-economic background of the people of the region

has no solid educational foundation. Socially, the people

are st i l1 trying to re-establ i sh themselves in a nevr

environment, and economically, are sti11 somewhat dependent

on their old colonial masters. This, and other factors have



brought about under-investment in

states. Nevertheless, much effort
and industry in an ef fort

opportunities for the people and

and improvement of these states.

for the economic welfare

education ín

is being put

to provide
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the selected

into tourism

employment

2.2 HISTORY

The purpose of this section is to present a brief history
of the Caribbean, to examine the literature written
regarding the history of education and business education in

Britain, the United States, and the Caribbean and to show

how the educational developments in Britain and the United

States have influenced educational movements in Caribbean

states.

2.2.1 Brief Hi story of the Caribbean

Since this investigation deals with business education in

selected Eastern Caribbean states, it is important to give

some background information about the historical
developments of the surrounding Caribbean region which I

hope wiIl be helpful in understanding the basic problems

from a broader context.

The Caribbean sea borders the east coast of Central and

South Àmerica from Mexico to Venezuela. It is separated

from the GuIf of Mexico in the north and the atlantic in the
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string of islands, known as the Caribbean (nigure

The discovery of Àmerica in 1492 and the first permanent

white settlement in Hispaniola in 1496 were followed by

widespread colonization during the 16th and 17Lln centuries.

AIso, there ?¡as an almost entire destruction of the Caribs

and Àrawaks the native population (Campbe11, 1 980;

Mitche1l , 1972). For almost 300 years, the inflow of

Àfrican slaves and later n the arrival of immigrants,

indentured workers from India, China, Syria, France,

Denmark, the Netherlands and England struggled to colonize

the territories of the Caribbean with England being

triumphant in colonizing most of them. During the 1960's,

many of these islands gained fuII political independencies

from Britain even though the British influence is stiIl
obvious. The Commonwealth territories make up approximately

three-quarters of all West Indian societies.

Each West Indian island has a particular racial mix which

reflects its own individual history. There are divergencies

in ancestry, language, population, size of islands,

political organization, climate and natural resources but in

spite of these differences the countries of the Caribbean

share a common culture I a common bond - that of their
sometimes paralIel experiences as plantation colonies
(xnight, 1978; o'Lough1in, 1968; Lewis, 1976). This creole

culture is based on subtle differences which are not
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apparent to the uninitiated" The first impression of a

visitor is one of resemblance but a closer observation will

reveal unique variants and characteristics. Sociologists

and anthropologists can account for over fifty West Indian

societies with dist.inct ethnic and physical gradations among

them. The French and Spanish past of Trinidad and Tobago

can be best exemplified in differences of social structure.

This can be contrasted by the exclusively British history of

Barbados. WhiIe most soc iet ies have a language and

tradition of their own, this vras not true in the West

Indies. The former slaves had been robbed of their
Ianguage, forcibly dispossessed of their marriage customs

and their whole social background. Marriage and education

vrere discouraged. As a conseguence, when emancipation came,

the former slaves had nothing of their own; they yrere

conscious of no means of escape from poverty and ignorance

but by becoming more like Europeans (¡nderson, 1984).

Today, the Caribbean is uncovering its Àfrican roots.

Their is a nevr pride in the creoles as true Caribbean

languages, which can take their place alongside the

'official' English and French of the islands. The main

problem now is that the economies of the former colonies are

stiIl strongly influenced by the needs of their old masters.

The Caribbean nations are stiIl working for economic as well

as political independence.
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2"2"2 Historv pf Educ_ation in ¡rÍtain and the Llnileé
States

Great Britain

Britain has a long tradition of education for those

wanting to go to university but the provision for all dates

only from the end of the nineteenth century, when the

government began to take a more positive responsibility for
soc ial welfare.

From the start, education in Britain developed two

systems of education, the grammar schools for the sons of

the economically better off and the voluntary-society

schools for the children of the labourers. The grammar

schools had a curriculum biased toward the classics while

the other schools had a curriculum offering basic number,

reading and writing. Nearly aIl these schools were

religious foundations. The better grammar schools vrere run

by graduate clergymen. Curtis (1976) expanded on this when

he wrote that "the teaching of the classical to the grammar

schools was good, but the poorer pupil left school with a

very low standard in classical knowledge and an even lower

one in English" (p.151). It would appear that both those

systems were unsatisfactory. Britain s¡as slow in developing

a change because Parliament had no wish to concern itself
with social welfare which would involve the raising of

money. The first government grants for education were made

in 1833, but the main development of publicly provided
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education dates from the Elementary Education Act of 1870

which accepted the principle of compulsory elementary

education with government aid and whose object was achieved

by the end of the nineteenth century. The 1830's when

Parliament made its first grant for education, was also the

decade in which the first Reform Àct, and a law abolishing

slavery in the British empire were passed. The 1870 bill
came about because it vras felt that Britain had nothing to
contribute to the reconstruction of society which vras felt
to be urgently needed through the realization that a number

of other countries with well developed education systems had

achieved dramatic military and economic advances. An

explanation of the bill of 1870 given by Forster vras summed

up by Middleton and Wertzman (1976) z

Upon the speedy provision of elementary education
depends our industrial prosperity. It is no use
trying to give technical teaching to our artisans
without elementary education; uneducated labourers
and many of our labourers are utterly uneducated
and, for the most part, unskilled labourers, and
if we leave our workfolk any longer unskilled,
notwithstanding their strong sinews and determined
energy, they wilI be overmatched in the
competition of the worId. (p.59)

The chief provision of the Act was to create a place in
school for each child, helping to create a better life
chance for everyone, The effect of elementary education yras

to emphasize how much needed to be done for secondary and

for scientific and technical education and also for the

adninistration of the educational system (plowden Report,

1966; Smith, 1967; Baron, 1965).
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Grants were made for science classes in 1 859; the

Technical Education Act empowered local authorities to spend

part of the rates on technical instructioni and some school

boards started to provide secondary education realizing that

they could not restrict themselves to providing elementary

education where facilities for secondary education were in

demand and were obviously inadequate. The Bryce report
(1895) made recommendations on the content of secondary

education. The government pov¡ers were strengthened by the

Educational Act of 1899, which established a Board of

Education and provided for a consultant committee.

University education dates from the late twelfth to early

thirteenth centuries with the foundation of Oxford and

Cambridge, until the nineteenth century when thirteen others

were founded. Relations between the state and universities
developed during the 1 940's. UntiI 1914 the universities
lrere self -supporting but thei r f.inancial dif f iculties af ter
World T,Iar I led the government to set up the University

Grants Committee in 1919. Its original function was to

advise the government on university finance and to

administer government grants. In 1946 this was widened and

the amount of government finance has steadily increased.

The Education Act of 1902 introduced for the first time

co-ordinated national systems of education with its emphasis

on locaI administration. Local authorities were responsible

for the provision of secondary and technical education and
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teacher training" As the Plowden Report (1966) pointed out,

"great shortages of teachers had been shown up by the

extension of education" (p.6) . The education system

developed rapidly, The Education Act of 1918 (ftre Fisher

Act) charged local authorities with providing advanced and

practical instruction for older children in secondary

schools. The Education Act of 1921 consolidated the Àct of

1918 and earlier ones. Widespread development took place in
the twenty years after the first World War, especially in

the increase in the number of publicly provided secondary

schools, development of separate senior schools for older

children from elementary schools and the advance of

technical education.

The Education Act of 1944 superseded all existing
Education Acts. It reframed the public system of education

and provided for the inspection of schools outside the

system. For the first time, the Minister was given

effective power to secure development of a national policy

for education. The otd division into elementary and higher

education was replaced by the threefold classification of

primary, secondary and further education. Further Àcts !{ere

passed in the later years to supplement and improve details
of the 1944 Act. Since the 1944 Àct secondary and higher

education, especially technologicaJ. have aroused much

interest and attention.
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United St.aLes

Education in the United States, like Britain had its

start in the traditional system and classes of people.

Schools srere established on the basis of those of the

nritish as the background of the people were mostly

Europeans.

The first American educational theory and practice tended

to reflect European patterns even Èhough the instances of

transplantation without modification were few (eulIiam,

1976). The periods of Àmerican education are usually

divided into two phases the Colonial Period from 1607 to

1787 and the National Period from 1787 to the present.

The reÌigious motive vras very strong in colonial America

and it permeated colonial education, for when the colonists

arrived in Àmerica, they established schools like those they

had known in Europe. The objectives of colonial elementary

schools were purely religious. Johnson (1982) claims that
it was felt that a child should ]earn to read so that he or

she could read the bible and thus gain Salvation. Thus, it
was logical for the clergy to do much of the teaching since

they possessed the ability t.o read and write.

The early settlement fell into three general groups of

colonies namely the Southern colonies, the Middle colonies

and the Northern colonies. The Southern had two distinct
classes of people and so the education provisions evolved
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around these conditions: few missionary schools to provide

education for the slaves and private tutors hired to teach

the children of the rich landowners at home. The people who

settled the middle colonies came from various national and

religious backgrounds which made it impossible for the

people to agree on a common public school system.

Consequently, the respective groups established their ov¡n

schools. The northern colonies were settled mainly by

Puritans. They held common religious viewsr rnâking it
possible for the people to agree on common public schools.

This led to early educational activity and to the 1642 law

in Massachusetts encouraging citizens to look after the

education of children. Five years later another law was

enacted that encouraged towns to provide education for the

youth. These laws served as models for similar laws soon

created in other colonies. Several kinds of elementary

schools sprang up in the colonies; adaptations of schools

that had existed in Europe for many years. In 1852

Massachusetts passed a compulsory elementary school law, the

first of its kind. Elementary education had traditionally
been formal and impersonal. The ideas of Rousseau,

Pestalozzi, Herbart, Froebel and Montessori helped to change

this condition and make elementary education more student

centered (Pniflips , 1976) 
"

The first form

the Latin grammar

of secondary school

school established in

in the colonies was

1635, concerned with
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the teaching of the classical subjects. This changed later

in 1751 when Benjamin Franklin proposed a nevr kind of school

geared to prepare people for employment. Many of these were

established throughout America. Àround 1910, the first
junior high schools vrere established in the United States,

The aims of American public education have gradually

changed over the years. In 1892 a committee v¡as set up by

the National Educational Association to study the function

of the Àmerican high school. They were known as the

Committee of Ten and president Charles W. EIiott vras a well-
known member of the committee. They made educational

policies based on the needs of youth. Àgain in 1938, 1944

and 1952 the Commission set forth other statements of

educational objectives. Some of the topics they discussed

were: Cardinal Principles of Secondary Education, Purposes

of Education in American Democracy, Education for all
American Youth and Imperative Needs of Youth (grickman 1967¡

Oryshkewych, 1982) 
"

Teachers in colonial Àmerica v¡ere poorly prepared. IÈ

was commonly believed that to be a teacher required only

that the instructor know something about the subject matter

to be taught. Teaching v¡as not considered prestigious and

the pay vras poor. Nevertheless, it was not until 1823 that

the first teacher training institution was established. It

was called a normal school after its European counterpart.

Horace Mann Ìras instrumenÈal in establishing the first
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schools increased and later came

col1eges. Universities entered

large scale about 1 900. Most of

established during the period

Iargely in the south.
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in 1 839. These normal

to be known as teachers'

teacher-preparation on a

the state universities vrere

1791- 1825, and they vrere

have not been afforded equal

1n the United States. ColoniaI

education for girls in any

first efforts to provide better
offered by lroy FemaIe Seminary

was not until well into the

were generally afforded access

HistoricalIy, v¡omen

educat ional opportun it ies

schools did not provide

significant way. One of the

education for women was that
in New York in 1821. It
twentieth century that women

to higher education.

In the United States, education is a function of each

state even though the Federal government has been active in

educational affairs from the very beginning. In 1785 and

1787 the Continental Congress passed the Northwest Ordinance

Acts to provide the establishment of schools in the

territory. The Àct stated that "religion, morality and

knowledge being necessary to good government and the

happiness of mankind, schools and the means of education

shall forever be encouraged" (Johnson, p.281). In 1862 the

federal government passed the Morrill Land Grant Àct when it
became apparent that colleges v¡ere not providing the

vocational programmes needed. The Hatch Act of 1877

established agricultural stations across the country. Other



Acts were passed later but moreso after

Russian space vehicle was launched.
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1957 when the first

The history of Àmerican and gritísh education telIs of

successes, failures, of individuals' thirst for knowledge,

of humble beginnings. These historical evenÈs have much

implications for the present. Modern educators can l-earn

much from educational history by Iistening to the messages

from the past.

2.2.3 Historv of Education in the Caribbean

The importance attached to education in the United States

and Great Britain have a strong impact on the whole

Caribbean area. It could well be that the educational

Iegacy of colonialism has been the most inviduous in the

West Indies, for as was remarked by a leading student of

Caribbean soc ieties, Beckford (1972\ , "the greatest

affliction of dependent societies is the colonised condition

of the minds of the people" (p.23) . Almost the entire
educational scene in the tlest Indies is a legacy of colonial

education.

.Before emancipation, almost no educational facilities
were established. Very few churches, with the exception of

Barbados, succeeded in establishing schools. There was no

economic need for the products of schooling. Formal

schooling yras established on the momentum of emancipation.
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The churches set about the task of providing primary

education. There was littIe or no articulation with

secondary education which emerged as a highly selective

sector, access to which was already appropriated by the

whites and creoles. Whereas primary school teachers were

rarely educated beyond elementary leve1, secondary teachers

were often graduates of ¡ritish universities.

After the 1833 Àct for the abolition of slavery in the

¡ritish colonies v¡as passed by the gritish Parliament, ân

annual grant was made to the colonies for Negro Education by

1835 called the Negro Education Grant. The first payments

v¡ere made to the religious bodies and missionary societies
who were already involved in some educational work, in order

to subsidize the creation of new schools and for payment of

teachers . Thi s v¡as done because there vrere no publ ic

departments concerned with education. The Rev. John

Sterling, who was asked by the British government to assess

educational provision in the British West Indies felt that

if the grant was given to the assemblies or legislatures,
they would not support the education of slaves when they

needed them to work on the estates (Gordon , 1 968; l.?hi te,

1979). This grant vras paid out for ten years before the

British government thought it time for the people of the

West Indies to pay for their ovrn education systems. The

churches and the tegislature were now faced with the

responsibility of education. The West Indian legislatures
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were slow to espouse the cause of popular education. The

1840's were difficult years for both Britain and the

colonies as the British were faced with economic and social

consequences of their industrial revolution. Nevertheless,

the 1 850' s saþr the establ i shment of most of the f i rst
government education authorities in the West Indies. The

economy of the West Indies was weakened by droughts,

epidemics of cholera, yêIlow fever and malaria. PubIic

expenditure vras now needed for hospitals and medical

services and t.his dimini shed the amount of money f or

educat i on .

The passing of time lead to the emergence of two

authority in education that raised the question

kinds of

of f inal

control. According to Gordon ( 1 968 ) :

In several colonies the legislature was content to
subsidize the church schools as long as they met
the undemanding standards of their inspectors and
committees. In Trinidad, British Guiana, St Lucia
and Dominica, the governments joined issue with
the churches. In each place there was a strong
attempt to use public money only for government
schools. (p.13)

Even though common gritish colonial exposure of the

Caribbean has resulted in basically similar patterns of

differences in the availability,
education are evident. Education

education, contemporary

quality and structure of

in Trinidad, for example, had to deal with a multi-racial

of religious bodies.síÈuation and with a variety
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Reports on education on various Caribbean islands such as

the Sterting Report, 1835; Keenan Report., Trinidad, 1859;

Mitchinson Report, Barbados 1876i Lumb Report, Jamaica,

1898i Trinidad Report 1916, and the Bain Gray Report,

gritish Guyana 1925, all were of the opinion that aII

children should be given elementary education. According to

these reports, such education would make a better labourer

than would be the case wit.hout school training, specifically
in the habit of obedience, order, punctuality and honesty.

It ylas assurned that elementary education was the term to

describe the schooling of the poorer classes. The

Mitchinson report adopted completely the contemporary

English organization of education by cIass. The Lumb

Commission report of 1898 attacked the effects of payment by

results as a system of elementary education and recommended

the introduction of fixed salaries for teachers setting out

a new curriculum with well-defined aims within the capacity

of teachers and scholars. The 1916 Education Commission

ReporÈ in Trinidad also abolished the system of payment by

results and grading of school by inspectors was substituted

as a method. The purpose of elementary education was not

explicitly defined in the Trinidad report but its importance

was clearly stated in the words, 'on the efficiency of the

school the future welfare of the colony in a great measure

depends'.



63

The early benefactors of education in the West Indies

þ¡ere concerned with the education of free people" In the

Late 19th century, secondary schools vrere being established

in various islands. By far the most integrated notion of

secondary education came from Sterling at Èhe foundation

stage of the school systems. He savr it as a condition of

success for t.he future of general education in the West

Indies - that there should be available a higher and more

mature education than that of the primary. Resources which

could not provide an elementary education would certainly
not be able to compass the provision of higher schools as

welI, thus Sterling suggested that the secondary schools

should open to pupils of all classes and colours between ten

and eighteen years, whose parents could afford to pay a

weekly fee. These fees would provide some of the expenses

of the school. The only school Lhat. pursued such a course

was a private Catholic college in Trinidad in 1836. While

the negro grant assisted the churches in their provision of

elementary and teacher education, no assistance vras given to

churches in their attempt to provide secondary education

during the latter part of the 19th century. The churches

attempted to meet this demand and many secondary schools

were establ i shed dur i ng t,hat t ime . The government of

Jamaica under the Secondary Education law of 1892 attempted

to meet this need. The recommendation of the Lumb

Commission could have influenced the governments' attitude

to the provision of schools. The need to develop secondary
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schools vras never argued in Barbados after the second half
of the nineteenth century. It was by definition middle

class education; its recipients were regarded as middle

class by virtue of reaching the schools, vrhether by ability
to pay or outstanding ability in competitive examinations.

WhiIe Barbados yras concentrating on middle-cIass education

and Trinidad was providing for the upper middle class from

public funds, the Jamaican government had by the 1870's made

only the most random efforts at creating secondary schools

(riguero, 1971).

By the twentieth century most parents wanted their
children to have a secondary education and they bought it
even when they could only afford two or three years of

attendance for their children. They valued it as a passport

to white-collar occupations and a recognised social status.

In the 1930's Marriott and Mayhew, commissioners, introduced

to the West Indian society new ideas on secondary education.

They were charged to comment on relations of secondary

education to vocational training with reference to economic

and industrial conditions and professional and domestic

needs. They recommended a differently reconstituted

secondary school or modern school and that it should be

provided with staff and equipment on a level with the

classical school. The courses to be provided were to be

practical, not, merely vocational or utilitarian. English

was to be the cultural subject par excellence.
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The opinion of all the reports is that teachers were

inadequate for their work, that there vras great need of a

better class teacher who should be trained suiÈably.

Schemes were put into effect for the training of both

elementary and secondary school teachers by the opening of

Teacher Training Colleges in various islands. Marriott and

Mayhew had found in 1931 that 16 percent of the teachers in

the Eastern Caribbean v¡ere trained. Trinidad with 27

percent trained was the highest and there vras only one

trained St. Lucian teacher in the service. There was a

revival of the scheme for a central Training Institute of

the West Indies, which had first been approved at the West

Indian Education Conference held in Trinidad in 1921.

Àccording to Vlhyte (1977 ) "for higher education to be

possible there must be an adequate supply of suitable

entrants" (p.69). These entrants would have to be people

who have had secondary education or its equivalent. The

inadequacy of such people in the early part of the 20th

century frustrated aIl attempts at higher education. AIso

there vras much expense incurred in going abroad for such

educat i on .

The University CoIlege of the West Indies was established

in Jamaica in 1948 and financial support v¡as given by

participating territories on a population basis. Up until
1962, the University CoIlege was in special relationship
with the University of London so that its students earned
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external degrees from London. Expansion of the University

has taken place in terms of facilities, departments,

additional campuses, and local degrees. Barbados and

lrinidad have acquired campuses while other territories have

extra-mura1 departments.

Religion dominates the value system of the West Indies

and most religious groups organised schoolsi one reason why

religious knowledge is stiII a subject in some West Indian

schools. The latter half of the twentieth century saw the

evolution of new systems of education, under the

jurisdiction of the various departments of education.

Education in the West Indies can be divided into sections

such as Preprimary, PFimary or Elementary, Secondary and

Higher Education. Preprimary education include children

between the ages of three to five years. The Primary level

includes the age group 5 to 12 years. In most of the

islands there is an entrance examination called 11+ that
primary students take in order to enter secondary school and

only those who are successful are allowed to go on to

secondary school. Upon completion of secondary school,

students write external examinations.

In order to break the colonial connection and influence,

the nations of the 'British West Indies' have collectively
instituted the Caribbean Examinations Council, established

in 1972 and incorporated in 1973, with headquarters both in

Jamaica and Barbados. This is to replace overseas

traditional secondary school leaving examinations.
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Progress has been slow and co-operation between member

states difficult to obtain in some areas, due to the

genuinely individual nationality and culture of different
West Indian States. The outcome has on the whole been to
produce syllabuses and examinations not radically different
in style from their predecessors. In other words, the

colonial model has persisted" CXC has made some success in

decolonising parts of the curriculum, and has potential for
more.

Curriculum change has also been in the hands of

individual governments, especially in respect of primary and

lower secondary schooling, and some have established

curriculum development centers. However, the style and

organisations of such innovations is, for the most part

based on gritish and North American models.

In conclusion, colonialism has been a dominant

West Indian Education, and continues to be so.

puts it:

force in

As Demas

For the most parÈ we remain prisoners of either
expl ic it or impl ic it ideologies (whether of
liberal capitalism, communism, or West European
social democracy) developed abroad to suit other
peoples' exper ience and needs decades and
sometimes centuries ago. Undoubtedly, we are
stiIl to a large extent intellectually colonised
(p.55).

Looking to the future, the nations of the British West

Indies face the challenge of a life and economy more insular

and restricted than before, therefore, for education this
means adaptation to more localised objectives.
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2"2.& HisteEI of Business Educ_ation in ¡ritain and the
united States

Great Britain

Business education in Britain, Iike vocational education

yras associated with the guild system, and the operation of

the apprenticeship system. However, the upper and middle

classes of Britain relegated all- aspects of training for

business to the working classes. Those of the privileged

class clung to the classics. It was further noted that John

Locke, a famous English educational philosopher proposed the

establishment of 'working schools' for the poor in every

English parish. Thus, one can see the reason for the slow

development of business education in Britain.

GradualIy, as most middle classes began demanding a type

of education closely related to the problems of everyday

Iiving, private schools vrere opened in which sciences and

modern subjects such as commercial studies, were stressed.

During the 19th century, the British parliament took steps

to build a better educational system. They extended

educational facilities to encompass the needs of all
classes. If this was not done, Britains' industrial and

trading superiority would be jeopardized because industrial
leaders were complaining about the shortage of clerks and

bookkeepers and of the necessity of hiring foreigners who

vrere much better trained in foreign languages and general

business education (Moreland, 1977) .
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Educational leaders, anxious to eliminate the barriers
between the classical and the practical subjects took steps

to offer business courses at the University level. This

took place in 1829 through the University of London. Àt the

beginning of the twentieth century, more and more commercial

schools were being opened all over the world. Egual

opportunity was gaining wide appeal and the old class

sLructure concept ?ras breaking down. Education was now

being geared toward the needs of all people. The shift in

educational perspective helped to stimulate the development

of business and vocational education around the world. Àt

this time, business education in Brit.ain was lagging behind

other parts of Europe. Writers and the British Chamber of

Commerce were acutely aware of the situat,ion and so they

proposed a resolution which stressed their desirability to

see young people specially instructed in subjects

appertaining to commerce. In order to encourage the

provision of such instruction, and also to secure facilities
for business education so that it will not be inferior in

Britain compared to other continents, they sayr it necessary

that government aid be extended to the teaching of

commercial subjectsr âs it did in the teaching of art and

science (Moreland, 1977 i Curtis, 1967).

Towards the end of the nineteenth century,

of Commerce persuaded Cambridge and Oxford

examinations in business subjects, but because

the Chambers

to conduct

of the small



70

number of candidates, they were soon discontinued. The

London Chamber of Commerce offered business subjects and

this v¡as betÈer patronized. The first public body to take

the initiative in providing business courses in schools was

the County Council of the West Riding of Yorkshire. They

encouraged the teaching of business subjects in day and

evening schools. The evening classes were given in local

technical schools and the subjects offered werer cornrlì€rciaI

arithmetic, geography, history, principles of commerce,

business methods, a modern language and correspondence.

Classes to train teachers yrere started and provision for

inspection was made. Other British local authorities took

sÈeps to improve on the situation but there was a need for

national recognition of business education with grants to

support building and equipping of schools, training of

teachers, and provision of texts.

Britain for a long time placed primary emphasis on the

academic programmes of the public schools and this decision

is what has caused business education to lag behind other

countries such as Germany and Holland. It was as late as

1944 that the Progressive Education Act attempted to create

a more closely integrated system by providing equal

opportunity for aIl through secondary school education.
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United States

Business Education had its beginnings in the need to

prepare workers who could perform the job duties that

accompanied employment in business off ices. Business

education of a sort can be said to have existed for many

centuries. It had its roots in the apprenticeship system of

ancient times. Young boys worked with their maste'rs until

they acquired the skills to mold the chalices, shape the

wheels, or cast the accounts. rhis was education for

business of the times (Moreland, 1977).

The time came, however, when businesses needed workers in

business offices who could keep records, write letters, and

calculate amounts of money involved in business

transactions. Attempts were made in colonial America and in

the early days of the public high school, to include

practical subjects in the schools; but only a small number

of business courses became part of the curriculums of the

schools until after the private business schools had proved

the value and popularity of such coursês.

Business classes were the first vocational education

courses introduced into the curriculum of Àmerican schools.

The instructions of the Plymouth colony in 1 635 Yras

concerned with the teaching of casting of accounts. By the

early 1700's, bookkeeping was a part of the curriculum of

schools in New York and Pensylvania. One goal of Franklins'
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academy was to traín its students in business and commercial

subjects and the teaching of bookkeeping was required in the

high schools of Massachusetts by law after 1827.

Because the public schools did not provide adequate

preparation for employment in business, the private business

schools vrere developed to meet the need for occupational

training. Tonne (1981) states:
The private business school was a weII-established
part of the U.S. school system by 1850. A form of
business education had been offered well before
this time. A few business-type courses had been
offered in colonial times, and the academy, the
precursor of the U.S. public high school, usually
provided courses in business subjects. (p.507)

The private business schools fiIIed a void that existed in
public school programmes, and during the last half of the

nineteenth century, private business schools expanded very

rapidly until eventually there was a business college in

almost every community of any size (Nolan, 1967; Nanassy,

1967). In the main, bookkeeping, arithmetic and penmanship

made up the curriculum of these schools until the 1860's

when shorthand was introduced. Shorthand made slow progress

until the typewriter i{as invented in 1873. By 1885,

instruction on the typewriter and in shorthand had become

inseparably joined together in the business colIeges.

Much of the history of the business education curriculum

is found in the private business schools during the years

1850 to 1900. The main purpose of business education in

these schools was vocational preparation. Such preparation,
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however, l¡as soon expanded beyond the deveropment of

specific skills to include an understanding of such topics
as the functions of the business enterprise in the U"S"

economy, legal aspects of business and the factors of
production. There is rittre doubt that the private business

schools were very influential in the development of business

education curricula in the United States.

Às the pubric schools began to absorb the courses from

the private business schoors and to incrude more and more of

Èhese courses in their curriculums, the course offerings
vrere almost exact replicas of those that had been offered
for many years in the private business schools. Not only

were the courses moved to the public high schools, but the

teachers of business subjects in the public high schoors in

the earry 1900's v¡ere recruited mostly from the private
business schools.

À number of important devel-opments in business education

took place during the nineteenth century when private
business schoors had the monopoly on business education in
the United States. As Daughtrey (1974) indicated:

the private business school met a great need in
the American educational scheme for almost half a
century. It is peculiarly American, growing out
of an Àmerican demand met by the forces of private
enterprise. (p.a)

Daughtrey also cites some practices of the

influenced business

as individualizing

private business schools

education in the high schools such

educat i onal

that have
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instruction, using a typewriting textbookr oFiginating

collegiate-level business instruction, developing a

methodology in teaching business subjects, offering basic

business subjects, holding meetings for improving

instruction in business subjects and organizing business

teachers in a professional society.

The vocational objective for business education was

carried into Èhe public high schools from the private

business schools. It was not possible for all subjects

offered in the private business schools to find their way

immediately into Èhe public high school curriculum. The

high school curriculum of the 1900's was patterned after the

beliefs that certain subjects trained the mind, and these

subjects were required of aII students in school. Not much

room was left for business courses, or for any other

vocational courses. Until about the 1920's, the high school

business curriculum consisted of bookkeeping, typewriting

and shorthand (McCIure, 1985).

The great demand for office workers in the early

twentieth century caused a groyrth in the number of students

taking business education courses in the public schools. Às

a result of reports of several committees, status was given

to business education in the high schools. As with the

private business schools, high school business education

curriculums expanded to give breadth to the programmes.

However, the programmes have mainly been designed for

training for office occupations.
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Business education was given its start at the higher

education level by General Robert E. Lee in 1869 (Nanassy,

1977) " He proposed providing of college education in

business and so the first college of business was the

Wharton School of Finance of the University of Pensylvania,

established in 1 881 . Other colleges began to offer
education for business on advanced levels due to the growing

demand by students for business education at the college

1eve1.

There were few qualified teachers in the colonies. Most

of the teaching work was done by the clergy class and by a

few persons brought over from Europe as teachers. The early

teachers of business subjects yrere business persons who had

interest in teaching but who were not prepared to teach

business subjects except for what they had learnt on the job

or in private business schools. They prepared students to

master the simple skills then needed to obtain a job, but as

business education expanded in the private and high schools,

there vras a demand for qualified teachers. Some normal

schools attempted to prepare business teachers but much of

the training was done by private business schools. By Èhe

Iate 1920's, most colleges and state universities vrere

providing courses in business teacher education (No1an,

1967).

Business education in the United States

from a smal1 beginning during the colonial

extensive field it is today.

has developed

period to the
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2 "2.5 History of Business Education In The Caríbbean

The history of business education paraIIeIs the history

of education in that bot.h education and business education

attempts to keep pace with economic developments to meet the

economic demands of the times.

In the early colonial times, Iittle or no attention was

given towards the teaching of business subjects in the

Caribbean. Curricula offerings at that time focused on the

Iiberal arts to prepare students for such jobs as pastors,

teachers, lawyers and administrators. Most of the office
jobs such as typing and letter-writing vrere handled by

retired civil servants who learned their skills while in

service.

The history of business education reveals the evolution

of business itself. Just as the demands of business for

better-trained employees brought about the introduction of

business education into the early schools, so have the

demands of business been Iargely responsible for the growth

of business programnes throughout the years which followed

the establishment of business education in the secondary

schools and colleges throughout the Caribbean during the

first half of the twentieth century. In turn, the better-

trained employees have aided the growth of business activity

so that there has been a continuous progression of

efficiency in the preparation of business and in the
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corresponding educational developments of the Caribbean.

when considering the present status of business education,

many important influences of the past upon the current

philosophies and practices of Èhis branch of education are

revealed. The present is the resultant of numerous past

developments (Àremu, 1977) .

It was the early twentieth century that the Mariott

Mayhew commissioners were charged to commment on relations

of secondary education to vocational training with reference

to economic and industrial conditions and professional and

domestic need. They recommended a different type of

secondary school on a level with the classical school that

should provide practical courses. The decades between 1920

and 1950 were marked by a search for vocational. training

throughout the Caribbean. Many secondary schools and

colleges began offering business education. Technical

schools and colleges were opened in Trinidad, Jamaica and

Barbados. Business education subjects were offered in

secondary schools in Àntigua, St. Kitts and Montserrat

during the 1960's and during the 1970's business education

was added to the existing programmes in the colleges.

D'Oyley (1979) sums it up by saying:

GradualIy the process of tidying up the education
system gained favour. Vocational subjects such as
business and commercial education, technical
education, and trades training came to be seen as
legitimate activities in the secondary and post-
secondary stages, diversi f ied to meet the
burgeoning needs of national development in the
Iate 1 950's and after. (p.1 09)
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and vocational exposure for

vras restricted to those who had

in public or reputable private
adolescents and young adul t s

placesnot been favoured with

secondary schools. these persons were absorbed into less

prestigious employment at the lower clerical levels and this
provided justification for popular rejection of these

apparent dead-end avenues of such education. During the

1970's various governments expanded public provisions for

this type of education on par with other styles of

education. Action and proof of commitment has been slow in

some countries and advanced in others moreso in Barbados,

Trinidad and Jamaica. Dr. Jennings-Wray (1982) makes this
claim about business education in Jamaica:

The "in thing" now is Business Education. Most,
if not all, of the 1 40 secondary level
institutions in Jamaica are offering courses in
Business Education and considerable curriculum
development activity is going on presently in that
field in the Commonwealth Caribbean, including the
initiation of Caribbean Examinat.ions Council (CxC)
examinations in Principles of Business and
Typewriting. The importance attached to Business
Education is not only underscored by the ideology
of the present Labour government, but it is also
evident in the proposed initiation of a Bachelor's
degree in Business Education at the College of
Arts, Science and Technology beginning in the
summer of 1982, for the first time in the island's
history. Research has also shown that Business
Education is presently the most satisfactory
vocational course both from the point of view of
meeting the students'needs and interests and
meeting labour requirements of the nation.
Needless to sây, most schools place their best
students in Business Education courses. (p. 285)

In the selected eastern Caribbean states, Business Education

is not as advanced as it is in Jamaica. Scarcity of
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resources is part of the problem but a large part of the

problem Iies in the higher electoral povrer of fulfilling

desires for the restricted type education. The practices of

the academic type of education contain some of the

explanation for the lower valuation of the business

education area. Parents and students justified the

introduction of business educa!ion on the grounds of its
vocational objective rather than its general education

objective. There are two types of business education Èhat

are desirable (i) the training in those phases of business

which concerns every member of society and (ii) specialized

or vocational business education for those who wish to

prepare for work (Tonne , 1971). Às business courses

demonstrated their capacity to meet the urgent needs of

changing economic societies, some modification of attitudes
on the part of parents, employees and administrators finally
allowed business courses permanent places in the countries

educational systems.

The private business schools throughout the Caribbean

that vrere founded in the beginning of the twentieth century

$¡ere organized to offer a meager clerical training to those

wishing to enter minor positions as clerks, typists and

bookkeepers. Some of these schools v¡ere usually housed in

one or two rooms of a home. The most common subjects taught

in these schools vrere typewrit ing, shorthand and

bookkeeping. Pitman and Gregg shorthand were the systems
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taught in these school-s and this has been the trend until
today in many of the countries. There were practically no

textbooks and the subject matter vras often taught from the

experience of the teacher who was usually unqualified and

untrained. Most of these schools v¡ere run on a commmercial

basis and fees were charged on the basis of student

enrollment - fuII time or part time, and on the number of

subjects taken. Students of the private schools generally

consisted of dropouts from elementary and secondary schools,

or workers who wanted to improve their skiIIs. Courses

varied in length of time, Iasting from a few weeks Èo two

years, after which the students sat for some external

examination. In addition, some institutions awarded

certificates of proficiency but some of these were not

recognized by business employers. These schools, though

inefficient and poorly organized in terms of curriculum and

equipment helped to pave the y¡ay for the present-day

business education programmes in the Caribbean. Many of

these school-s are still present in the Caribbean, but with

competition from the public secondary schools business

departments, they are forced to improve their standards. In

the selected eastern Caribbean states, it $¡as the private

schools that started business education and some of them are

stiIl functioning. For example, Wilkins Secretarial CoIlege

in St. Kitts began in 1961 with two typewriters and 18

students. The courses offered vrere shorthand and

typewriting. Today, it has grown into a large school with a
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total of 140 students and twenty typewriters including six

electrical typewriters. The courses presently being offered

are typewriting, shorthand, office practice, business

commmunications, principles of business and computer

appreciation. The school is operated on a full and part

time basis. This school has and continues to make a valid

contribution to the area of business education in the state.

Two similar schools in Antiguâ, Goodwins' Comrnercial

Institute and Muriels' Commercial School started in the 60's

and are stilI operating today.

Provisions for training of business education have

gradually increased over the years throughout the Caribbean

region. Many teachers receive their training at the College

of Àpplied Àrts, Science and Technology (CeSr) in Jamaica.

Other institutionsr two in Barbados, two in Guyana and two

in Trinidad devote themselves specifically to technical and

vocational education (Carrington, 1978).

As the research shows, business education in the

Caribbean islands began at different times and are now at

differing stages. Limited research in the area of business

education throughout the Caribbean makes a detailed

historical perspective impossible.
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2"2"6 Summarv

Education in Britain and the United States have

influenced historical movements of education within the

Caribbean. This is because many of the countries of the

Caribbean at some time were colonies of Britain, thus,

educational activities revolved around those of their
colonial masters. Most of these countries have novr gained

ful1 independence from Britain but have not yet succeeded in

establishing a system of education of their own.

Education in Britain and the United States progressed

steadily during the 17th and 18th centuries. As time went

by, these countries began to give vocational education

greater attention vis-a-vis traditional education. This

came more early during the 19th century as a means of curing

social ills of the society, but even in these two countries,

vocational education was not without its setbacks.

Àfter a series of trials and errors, vocational education

gradually took its rightful position in Britain and the

United States as a means of preparing youths for gainful

employment and for the future. Às a result, business

education subjects under vocation education courses, were

first introduced into the curriculum of modern schools in

these two countries.

Àt this time, most Caribbean states were stiII colonies

of Britain. Educational standard was dictated according to
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the needs of the colonial masters; an exploitative type of

education t.hat did not take the environment and the cultural
setting into consideration. There l¡as no vocational

preparation of the indigenous people. The few schools that

vrere provided offered instruction only in the three R's and

few academics.

At the end of colonization for most Caribbean countries

and especially the first half of the twentieth century came

the need for educational review. But here, very Iittle was

achieved as political freedom did not tantamount to

educational freedom. The colonial masters did not leave a

solid base for education in general, and upon departure, the

various governments of the region lrere still looking forward

to them for revitalization of their educational programmes.

During the 1960's vras the time when business education v¡as

introduced into the curriculum of the selected Eastern

Caribbean states through borrowed syllabi from overseas;

mainly Britain and the United States. Àt this time more and

more teacher training were being done overseas as well as

bringing foreign trained teachers into the region.

Therefore, what we have today in the educational system of

the selected Eastern Caribbean states, though not an exact

replica, do bear some rudiment of the European system. For

business education, its true picture is still embryonic.

But there is great hope for the fulure as the region has

made impressive efforts in setting up business departments



84

with a view to offering a more well rounded business type of

education. What is needed now is to create a more flexible
room r+ithin the curriculum to provide a type of education

that wi 11 be suitable for the technological world of

tomorrow. The Caribbean Examinations Council has t,aken some

steps in that direction.



Chapter III
PROCEDURES.

Introduction

The major purpose of this study was to determine the

status of business education programmes and concerns of

teachers in the Eastern Caribbean States of Àntigua/earbuda,

Montserrat, and St. Kitts/Hevis. This chapter incorporates

an explanation of the events which led to selection of this
topic for study and the procedures employed in its

complet i on .

3.1 THE DEVETOPMENT OF THE STT,'DY TOPIC.

The investigator's interest in this study topic grevr from

developments which arose while acting as co-tutor for

business education workshops sponsored by Èhe Organization

for Co-operation in overseas Development (OCoo) during the

summers of 1983 and 1984 in Àntigua and also from experience

as a business education teacher in Antigua. It was observed

at the workshops that there were many problems and

constraints that yrere Iimiting the success of business

education in aI1 schools offering the programme as indicated

by the business teachers during Èhe workshop. Teachers

85
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expressed concern regarding the existing programmes. It was

felt that the business programmes had no proper development

plan of objectives thus it was difficult for teachers to

agree on issues regarding content, facilities, equipment or

staff for making business education effective. It $ras

pointed out that the programme vlas not allocated sufficient
f unds and this vras attributed to the f act that there viere no

supervisor of business educaÈion attached to the Ministry of

Education Iike other vocational areas. Even in the few

schools where it was felt that the programmes v¡ere

functioning reasonably we11, there were problems especially
with proper maintenance of equipment. These observations

and the knowledge that there were no formal studies done on

business education in Àntigua motivated the investigator to

start thinking of the need for studies to be done in the

area of business education.

While enrolled in the Business Education graduate

programme at the University of Manitoba in faII of 1984, the

investigator thought of examining the area of business

education in Antigua. There is very Iittle information

regarding business education in Antigua and no formal

studies have yet been done in this area. It was felt that a

study of this nature would be beneficial to business

teachers and education officers concerned in helping them in

the improvement of business education. In January of 1985,

the writer approached Dr. George Porozny, her major advisor

concerning the topic of interest and was encouraged to
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proceed v¡ith the investigation and to expand on the area

chosen for the study. It was suggested that the writer try

and visit as many countries in the Eastern Caribbean as

possible while on vacation to her home country in the summer

of 1985 and to gather as much data as possible. Às of

February, 1985, the investigator began writing letters to

selected individuals in Caribbean countries requesting

information regarding business education (Appendix À).

Business Education Index and the Education Index vrere looked

into for relevant articles and theses. Theses pertinent to

the topic were requested through inter-Iibrary Ioan.

3.2 SELECTION OF PARTICIPÀNTS.

During the summer of 1985, the investigator visited the

States of Àntigua/narbuda, Montserrat and St. Kitts/Nevis.

Interviews vrere held with ministry officials, principals and

business teachers in secondary schools, colleges and private

business schools.

The investigator identified seven secondary schools in

the state of st. Kitt,s/Nevis, six of which were public

secondary schools. There tras one Technical College and one

privately owned business college. There y¡as one secondary

school in Montserrat, one technical college and one private

business school which had business education offerings. The

state of Antigua/aarbuda had fifteen secondary schools, nine

of which were public secondary schools. Six secondary
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school-s were offering business programmes at the time of the

visit " The Àntigua/Barbuda State college and two privately

owned business schools vrere also offering business courses.

The investigation further revealed that a total of

twenty institutions throughout these states offered business

education and that there was a total of forty-five teachers

at these institutions. Às such, it s¡as decided that all
business teachers would be included in the study, Lhus

questionnaires r.¡ere mailed to forty-five business teachers"

At the time of the visits, the writer obtained a list of

addresses and names of persons who agreed to help in the

study by collecting the questionnaires in order to speed up

the mailing process and to ensure that questionnaires lrere

completed and returned.

3.3 DEVELOPMENT OF THE OUESTIONNÀIRE.

The questionnaire entitled Business Education Teachers in

Selected Eastern Caribbean States was developed during the

fall of 1985 while the writer vras enrolled in a course

entitled Seminar in Business Education (81.514), in which

graduate students worked on research in business education.

The course !¡as under the direction of Ðr. George Porozny in

the Faculty of Education. with the help of the members of

the class who were mostly business education teachers in

Manitoba, many suggestions were made. The writer also



surveyed literature

important by other

questionnaire was

questionnaire for

vras revi sed.

The second section

information regarding the

education programmes.
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to determine practices considered most

researchers, Based on these I a survey

designed. The teachers studied the

understanding and then the questionnaire

More specifically, the instrument vras divided into five

sections:

The f i rst sect ion sol ic ited some school/inst itution
information, such as the type of school, number of teachers

and students in each school. Attempts were made to find the

number of schools which had separate business education

departments, and of these, what number had department heads.

of the questionnaire

aims/objectives of the

sought

bus i ness

The third section solicited information on business

education programmes regarding subjects offered, strengths

and weaknesses of programmes, types of examinations, work

experience, and teachers opinions concerning students and

the programme.

The fourth section sought information

teachers regarding their professional

development.

from business

training and



The final section

supplies in business

dealt with facilities,
educat ion "
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equipment, and

A copy of the questionnaire used in this study is found

in Àppendix B of this thesis. ÀI1 questionnaires were

mailed by December 1985. À covering letter (eppendix C)

accompanied each questionnaire which explained the nature

and purpose of the study, and informed respondents that they

would not be identified by names, but by number. To protect

their identity, all data collecÈed is aggregated. Questions

concerning the above sections wiIl be presented in tables

and narrative in chapter 4 of this study.

3.4 COLLECTION OF DÀTÀ

Questionnaires were mailed in

twenty institutions and forty-five
December, 1 985 to the

teachers identified.

By the end of January 1986, thirty-six questionnaires

were returned. The researcher made two telephone calIs by

mid February to Àntigua and Montserrat concerning those

questionnaires that had not been received and requested that

they be completed and returned. By March 3, 1986 forty-
three returns or 96 percent of the questionnaires were

rece i ved "



Chapter IV

FINDINGS

4.1 INTRODUCTION

This chapter presents the perceptions of forty-three
business education teachers in selected Eastern Caribbean

states regarding the current status of business education"

À total of 43, or 96 percent of 45 business education

teachers returned the questionnaire.

In this survey, three types of schools were identified;
colleges, secondary schools and private business schools.

Results in this chapter are presented in tables and

narrative. Percentages are based on responses from 43

business education teachers coming from 19 institutions.

This chapter is divided into four areas of the status of

business education. Each area will be examined in relation
to the three questions posed under the statement of the

problem on page 4"

The first responses are discussed under General

School/I nstitution information.

91



The second area deals with the

business education programmes

institutions.

92

aims and objectives of the

throughout the various

The t.hird area discusses the current status of business

education under the following sub-headings; namely, the

business education curriculum, educational and professional

preparation of teachers, and facilities, equipment and

supplies.

The fourth

the business

graduates and

teachers.

area gives details about the effectiveness of

education programmes in meeting the needs of

those of business and industry as perceived by
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t.2 çENERÀÍ, SCHOOL }lsTtnnroN ¡xronxÀTION.

TABLE 1

DISTRIBUTION OF 19 EASTERN CARIBBEAN
INSTITUTIONS INCLUDED IN THIS STUDY

Ant igua /
Barbuda MontserraÈ

St. KitÈs/
Nevi s

EasÈern
Caribbean

Type of
InsÈitution

Col I ege s

Secondary Schools

Private Business
School s

TOTAL 9 100 2 100 I 100

t L2.5 3 .L6

6751368

L L2.5 3 16

19 100

No. "L No. % No. % No. %

1 11

667

222

1

1

50

50

Tables 1 and 2 summarize the distribution of
institutions included in the survey and the number

teachers who participated in this study.

the

of

The majority (68 percent) of the institutions represented

in this survey hrere secondary schools. Threer oF 16 percent

each represent correges and private business schools. of
the 13 secondary schoors surveyed, six are located each in
St. ttittsr/Hevis and Àntigua. Two of the private schools are

in Antigua and one in St. Kitts. There is one college
Iocated in each state.
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TABLE 2

DISTRIBUTION OF 43 EASTERN CARIBBEAN
BUSINESS TEACHERS T.JHO PARTICIPAÎED

IN THIS STUDY

AnÈigua /
Barbuda Montserrat

St. Xitts/
Nevi s

EasËern
Caribbean

Type of
InstituËion

Colleges

Secondary Schools

PrivaËe Business
School s

No. % No. 7. No. % No. "L

6 32 3 75

2L

2 10

80

10

11

26

26

60

t4

9

4

47t2516

62

TOTAL t9 100 4 100 20 100 43 100

of the 43 business education teachers, the rnajority (60

percent) are in secondary schools, with el.even or 25 percent
in colreges and six (l¿ percent) in the private business
schools. over three-quarters (80 percent) of the teachers
in st. Kitts/Hevis work in the secondary schoors with tÌro,
or 10 percent each in the private business and college.
Àrmost harf (+l percent) of teachers in Àntigua/Barbuda are
in secondary schools, six or 32 percent at the correge and

f our Ql percent) in the private business schools. Three-
quarters of the teachers in Montserrat teach at the college.

of the 43 business teachers surveyed, 19 are Located in
Ànti9uô, 20 in st. Kitts/Nevis and four in Montserrat.



Question 3 asked participants

of students and number of teachers

Responses are summarized in Tables 3

to indicate

in their

and 4.

95

the number

i nst i tut ion "

Threer or 16 percent of institutions had one to ten

teachers on staff. These were all private business schools.

Five institutions each had a population of eleven to twenty

teachers and twenty-one to thirty teachers. Three secondary

schools had a teaching staf f of thirty-one to forty
teachers. Two secondary schools (ll percent) naA a teacher

population of forty-one to fifty teachers while one had in

excess of fifty teachers.

One-third of the institutions surveyed (33 percent) had

an enrolment of one hundred to two hundred ninety-nine

students, evenly distributed by type of schools. Five, or

26 percent of schools had a population of three hundred to

four hundred ninety-nine students. These were alI secondary

schools, Ànother five secondary schools had a population of

five hundred to six hundred ninety-nine with another

secondary school in excess of seven hundred students. The

data revealed that secondary schools had the largest student

populaÈ ion.



TABLE 3

DISTRIBUTION OF TEACHER POPULATION IN T9
EASTERN CARIBBEAN INSTITUTIONS

SURVEYED

Teacher PopulaÈion
Type of
InsËlËuËlon 1-10 % 11-20 % 2L-30 7. 31-40 7" 41-50 7" 51-60 7" Toral 7.

Colleges

Secondary Schools

PrivaËe Buslness
Schools

2r0 15 3 16

683164213162111513

3t6 316

TOTAL 3L65265263L62tI1 5 t9 100

r¡)
oì



TABLE 4

DISTRIBUTION OF STUDENÎ POPULATION IN 19
EASTERN CARIBBEAN INSTITUTIONS

SURVEYED

SÈudent PopulaÈlon

Type of
InstlÈutlon 20-99 % 100-299 % 300-499 7, 500-699 7. too-999 7" Torat 7"

Colleges 15 211 3 16

68Secondary Schools 2TT 526 526 1 513
Private Business
Schools 15 211 3t6

TOTAL 210 633 526 526 1 5 19 100

rt{
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TABLE 5

NUMBER OF INSTITUTIONS T.¡ITH SEPARATE
BUSINESS EDUCATION DEPARTMENTS

AND HEAD OF DEPARTMENTS

Ant igua /
Barbuda MonÈserrat

sr. xtrrs/
Nevl s

Ea s Èern
Caribbean

Type of
InstÍtuÈion

Col I ege s

DeparËment
DeparÈment Head

Secondary Schools
DeparËmenÈ
DeparËment Head

No. No. No. No. "L

1
1 I

8
4!

3
2

1
1

4
4

27
33

73
67

Respondents nere asked whether their school had a

separate business education department and if so, nas there
a head of department for business education? nesponses to
these questions are summarized in the above table.

Teacher responses indicated there nere a toÈar of 1 1

institutions which had separate business education

departments with eight, oF 73 percent in the secondary

schools in Antigua and st. Kitts/Nevis. Each colLege had a

separate business department and department head nith the
exception of Montserrat which did not have a head of
department. of the institutions surveyed, there nas a total
of six department heads. Fourr o! 6? percent of these are

in secondary schools in the state of st. Kitts/Hevis. None

of the secondary schoors in Àntigua had department heads.
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4.3 ÀIMS ÀND OB¡'ECTTVES OF BUSINESS EDUCATION PROGRÀMMES.

Table 6 indicate that 42 percent of teachers felt that

the aim of business education in their institution was to

provide vocational education. Almost one-third (32 percent)

of the respondents indicated that the aim of their business

programme was to provide a broad business background, while

elevenr oF 26 percent said business educaÈion vras to
contribute to the general education of all students.

Question 6 asked respondents to indicate the degree of

satisfaction by which the aín/objective of their
institutions vras being met. Table 7 indicate that most of.

the teachers 07 percent) responded that they vrere somewhat

satisfied. Six, or 14 percent of teachers in secondary

schools indicated they nere not satisfied. Four, or nine

percent of teachers indicated they v¡ere entirely satisfied.
AII of the entirely satisfied teachers vrere from private

business schools (50 percent) and colleges (g percent).

Teachers yrere asked to comment, on their responses. Ten

teachers (2q percent) said there vras not enough equipment,

working materials, textbooks or course offerings in their
institution and they believed this contributed to the aim

being partially met or not met. Five teachers (lZ percent)

stated that the type of students entering the programme (Iow

ability students) was a problem while one teacher indicated

students did not get enough exposure to business situations.



TABLE 6

AIMS AND OBJECTIVES OF BUSINESS EDUCATION AS
EXPRESSED BY 43 EASTERN CARIBBEAN

BUSINESS EDUCATION TEACHERS

Col leges
Secondary
Schools

PrivaÈe Business
Schools Total

Aim/Objecrive No. % No. % No. "L No. %

To provide vocaÈional
education 764 623 583 18 42

To provide a broad
business background

To conEribuËe to the
general education of
all sËudenEs

436 10 38 L4 32

10 38 t77 11 26

TOTAL 11 100 26 100 6 100 43 100

o
ct



TABLE 7

DEGREE OF SATISFACTION WITH CURRENT BUSINESS
EDUCATION PROGRAM AS EXPRESSED BY 43

EASTERN CARIBBEAN BUSINESS TEACHERS

Col leges
Secondary
Schools

Prlvate Business
Schools Total

Degree of
SatÍsfacÈion No. "L No. % No. % No. 7"

Entirely saËisfied

Somewhat saÈlsfied

NoË saËisfied

19 3

3

50

50

[+

33

6

9

10 9L 20 77

23

77

6 t4

TOTAL 11 100 26 100 6 100 43 100

o
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It was revealed that secondary school teachers were less

satisfied with the aim/objective of their programme. À11

teachers expressing dissatisfaction vrere secondary school

teachers. Comments from teachers concerning the degree of

satisfaction by which the aims/objectives are being met are

in Appendix D.

Table I shows that, of the number of subjects listed by

the various teachers, twenty-fourr or 56 percent indicated

accounting as being of general educational value followed by

typewriting (Zl percent) and Principles of Business (35

percent). Typewriting (zO percent), accounting (51 percent)

and shorthand (33 percent) were ranked highest as being of

vocational educational value. Àccounting and typewriting

both ranked as being of general and vocational educational

value.



TABLE 8

BUSINESS SUBJECTS IDE¡ITIFIED BY BUSINESS
TEACHERS TO BE OF GENERAL AND

VOCATIONAL EDUCATIONAL VALUE

Colleges
Secondary
Schools

Prlvate Buslness
Schools lotal

SubJecÈs GEV* VEV* GEV* VEV* GEV* VEV* GEV* 7. VEy* 7.

Accountlng

Typewrltlng

Prlnclples of Buslness

Shorthand

4

3

2

7

7

3

19

10

t2

1

13

t9

5

8

L2 21.

16

t5

L

56

37

35

2

22

30

3

ll.

5t

70

t2

33

3

1

h

3

*GEV
*vEv

General EducaÈlonal Value
Vocatlonal Educatfonal Value

o
l^,
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4.4

4.4.1

cttRRENT STATUS OF BUÉIÌ{ESS EpUCATTQN.

Curr iculum.

Engaging in curriculum work in business education is a

co-operative venture by teachers, administrators, and

businessmen. Various factors influence curriculum practices

such as the general philosophy of the community and many

soc iological factors.

À total of 12 business subjects were offered in the

institutions during 1985-1986. Table 9 shows the subjects

offered in most institutions $rere typewriting (g+ percent),

accounting (68 percent), principles of business (58

percent), shorthand (Sg percent), off ice practíce/procedures

(58 percent) and bookkeeping (53 percent). Only one private

schoot (located in St. ¡<itts) taught computer appreciation

and two secondary schools in St. Kitts/Hevis taught

economics. None of the private schools taught business

maths or accounting.

In order to determine whether the present business

subjects are adequate, Question 10 to the business teachers
yrere asked. Table 10 shows the composite picture of

business subjects which business teachers wished to have

added to their present business education programme. Ten,

or 23 percent of business teachers stated office practice

should be added to the present programme. Most of these

were secondary school teachers (9). À total of niner or 21
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percent indicated word processing should be added, six of

these being secondary school teachers alI located in

Antigua. Eight, oF 19 percent indicated shorthand should be

added to the business programme. One teacher at the

Montserrat Technical College said business law should be

added, the reason being that since teachers are preparing

students for the business worId, students should kno¡v of the

laws that govern business.

Most teachers who indicated that office practice should

be added stated that this subject gives students a well-
rounded or broader business background making it easier for
students to find jobs. Àccording to these teachers, office
practice provided a better business foundation for students.

Four

bec omi ng

added.

teachers indicated that
an important widespread

word processing is
activity and should

now

be

Five of the teachers r+ho indicated short.hand should

included in their programme commented that there vras

demand for shorthand typists and that it was easier

students to find jobs if they had shorthand.

be

Only one teacher indicated Èhat shorthand

deleted from the programme and t,he reason given

vras felt that shorthand was becoming obsolete.

should

was that

a

for

be

ir



TABLE 9

NUMBER OF BUSINESS SUBJECTS CURRENTLY BEING
OFFERED BY L9 EASTERN CARIBBEAN

INSTITUTIONS SURVEYED

Co I lege s
Secondary
Schools

Private Business
Schools Total

Subjects No. No No. No. %

Typewriting
Accounting
Principles of Business
Shorthand
Office Practice
Bookkeeping
Business Arithmetic
Business Communications
Commerce

Business MaËhs.

Economics

Computer Appreciation

3

3

L

2

3

2

3

3

1

1

10

10

8

6

6

7

5

2

5

2

2

3

2

3

2

1

1

2

1

;

t6
13

11

LT

LT

10

9

7

7

3

2

7

84

68

58

58

58

53

47

37

37

t6
It

5

o
Or



TABLE 10

OPINIONS OF EASTERN CARIBBEAN BUSINESS
TEACHERS REGARDING BUSINESS SUBJECTS

üffiICH SHOULD BE ADDED TO PROGRAM

Colleges
Secondary
Schools

PrivaÈe Buslness
Schools Total

Subjects No. No. No. No. 7.

Offtce PracËlce

tlord Processfng

ShorÈhand

Princlples of Buslness

Bus lness CommunÍcaÈlons

CompuEer SÈudles

AccounËlng

Buslness Law

2

1

2

1

9

6

6

5

3

1

1

3

1

10 23

2r

19

l4

7

5

5

2

9

I
6

3

2

2

1

o\¡
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Respondents vrere asked to indicate the areas of their
business programmes they felt had particular strengths or

that needed improvement. Table 1 1 shows almost three-

quarter Q4 percent) of the teachers responded that the

strength of their business programme lras lighting and

ventilation. Two-thirds indicated qualified teachers was a

strength of t.heir programme. Course offering and supplies

scored low with teachers mostly in colleges and secondary

schools. Only fivet ot 12 percent of teachers indicated

equipment as a strength. None of the private business

school teachers indicated equipment as a strength of their
pr09ramme.

Table 12 shows the responses of business teachers

concerning the type of examinations for which they prepare

students. Business education institutions in the selected

Eastern Caribbean States prepare students for a varied

number of examinations. Elevenr or 58 percent of the

institutions prepare students for the Caribbean Examinations

Counc i1 (CxC) exams while nine, oF 47 percent of

institutions surveyed prepare students for the General

Certificate of Education (CCn) exams and another nine (ql

percent ) prepare students for the London Chamber of Commerce

and Industry (fCCf) exams. A total of sevent ot 37 percent

of the institutions prepare students for the Royal Society

of Arts (nSe) exams. Only the private business schools

prepare students for the Gregg and gritish Society of



Commerce (nSC) examinations. The Certificate of

Education (CSg) examination is offered only at two

schools (aI1 tocated in St. Kitts/Hevis).

109

Secondary

secondary

Except for the Caribbean Examinations Council (CXC)

examinations, (appendix J), all other examinations are from

Great Britain and the United States. It is hoped that

eventually Lhe CXC wilI replace alI overseas examinations.



TABLE 11

EXTENT TO WHICH BUSINESS PROGRA¡T HAS
STRENGTHS AS INDICATED BY 43 EASTERN

CARIBBEAN BUSINESS TEACTIERS

Colleges
Secondary
Schools

Prlvate Busfness
Schools 1oÈel

Areas No. 7. No. 7. No. 7. No. 7.

LlghÈtng

VenÈ11aÈlon

Qualtfied teachers

Course offerlngs

Suppltes

Equlpmenc

9

I
11

5

5

1

82

73

100

45

45

9

t7

2T

13

I
3

4

65

81

50

31

L2

15

6 100

350
583
583
583

32

32

29

18

t3

5

7lt

7lt

67

ô2

30

t2

o



TABLE L2

TYPES OF EXAMINATIONS FOR T.THICH STUDE¡ITS ARE
PREPARED IN 19 EASTERN CARIBBEAN

INSTITUTIONS SURVEYED

Colleges
Secondary
Schools

PrivaÈe Business
Schools ToÈal

Types of
Examlnatlons No. 7" No. "L No. 7" No. 7.

Caribbean Examlnatlons
Council (CXC) 267 969 11 58

London Chamber of Commerce
and Industry (LCCI) 646 3 100 947

General CertlflcaÈe of
EducaËlon (GCE) 133

3 100

8

3

62

23

9

7

47

37RoyaL SocleËy of Arts (RSA)

Certlflcate of Secondary
EducaËion (CSE)

133

215 2

2

11

11Gregg 267
BriÈish Soclety of

Commerce 15133
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TABLE 13

NUMBER O}' INSTITUTIONS OFFERING T^JORK
EXPERIENCE TO STUDENTS DURING THEIR

COURSE OF STUDIES

Antigua /
Barbuda Montserrat

St. KitÈs/
Nevi s

Eastern
Caribbean

Type of
Institution No. No. %

Col I eges

Private Business
School s

3 75

25

TOTAL 4 100

In Table 13, the responses showed that arr coJ.reges
throughout the sel.ected . states and the private business
school in the state of st. Kitts/Hevis offer students the
opportunity to receive work experience during their course
of studies. Two of the institutions - the Montserrat and
st. Kitts/Nevis Technicar colreges offer three weeks work
experience to their students whire the Àntigua state correge
and the private business school in st. Kitts offered work
experience of two weeks duration. None of the secondary
school. students throughout the region receive any work
exper ience opportuni t ies.

No.

L

No

1

1

2

1

1

1

1
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Teachers at the Antigua State College and the

St" Kitts/Nevis Technical College believed an approximate

41-60 percent of their students gain direct employment due

to work experience while teachers at the Montserrat

Technical College indicated a 21-40 percent direct
employment for students. Teachers in the private business

school stated 61-80 percent of their students gain direct
employment due to work experience.

Question 19 asked teachers if they could make one change

in their business education programme, what would it be.

Comments appear in Àppendix E.

Seven, (16 percent) of teachers responded on the area of

work experience. They stated they wouLd Iike to give

students job attachment during school or vacation in order

that students will gain some practical experience and

exposure in the business worId.

Another seven teachers said they would provide more and

better up to date equipment v¡ith which to work. Five, or
(12 percent) of business teachers commented they would offer
more business subjects, ä1so allowing students a choice ot.

subjects. All teachers who commented regarding work

experience were secondary school teachers. This is because

secondary school students are not exposed to work experience

programmes.
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tL 
"4 "2 Educational and Professional Preoaration of

Business Teachers.

Since the success of the business department depends to a

large measure upon the teacher, the educational and

professional preparation of business teachers was examined.

In this survey of business teachers, pertinent information

such as qualifications, years of teaching and business

experience, teaching load, membership in professional

organizations v¡as obtained.

Of the forty-three
eight¡ ot 19 percent

percent were female.

teachers represented in the

were male and thirty-five,
study,

or 81

TabIes 14

qualifications

the study.

and 1 5 summarize

of 43 business education

the professional

teachers included in

Business teachers possessed a number of certificates,
diplomas and degrees ( ¿O cert i f icates, diplomas and

degrees). Eight (19 percent) of the teachers possessed the

Diploma in Business Education, while another eight (19

percent) held certificates in Education. Seven (11 percent)

of teachers possessed the Diploma in Secretarial Science.

Five r ot 12 percent of teachers held Bachelor of Arts

degrees; three, or I percent the Bachelor of Commerce degree

and another three (g percent) held Bachelor of Science

degrees.
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teacherTable 1 5

qualification

groups

thaL was

the information concerning

presented in Table 14"

Àpproximately half the teachers (Aø percent) are non-

degreed teachers who had earned one or more certificate(s)

and or diploma(s). Most of these $¡ere college and secondary

school teachers throughout the region. Six teachers (1¿

percent) each held a university degree. Five (12 percent)

of teachers possessed a university degree and one or more

certificates or diplomas. Ten, et 23 percent of teachers

did not possess any professional qualÍfications. Eight of

these lrere secondary school teachers and two private

business school teachers.

Table 16 gives the names of the colleges and universities
where teachers obtained their professional qualifications.

As the data indicates, teachers studied in institutions
throughout the Caribbean, North Àmerica and Great Britain.

Niner oF 21 percent of teachers indicated receiving their
qualifications from the College of Àpplied Àrts, Science and

Technology (ceSt), in Jamaica. Four, oE 9 percent obtained

their qualification from the University of the West Indies.

Two teachers each indicated receiving their qualification

from the Caribbean Union CoIlege, Urìiversity of Toronto and

Ryerson Polytechnical Institute. Other institutions
ment ioned vrere: Algonquin CoIlege, UDiversity of

Massachusetts, McGill University, Ur¡iversity of Edinburgh,

and Rochdale CoIlege.



TABLE T4

PROFESSIONAL QUALIFICATIONS OF 43 EASTERN
CARIBBEAN BUSINESS TEACHERS

Secondary
Schools

PrivaËe Business
Schools TotalCol leges

No. No. 7"No.No
Teaching
QuallficaÈion

Bachelor of Arts

Bachelor of Commerce

Bachelor of Science

Commercial Consultaút ,(EBSC )

Diploma in Business Education

Diploma in SecreÈarial Science

Diploma in MarkeËing

Associate ArËs Diploma

CerËiflcate in EducaËion

Certlficate in Secretarial Science

Private SecreÈary's Certificate

5

3

3

1

I
7

1

1

I
2

1

1

T

1

3

1

3

3

5

1

1

3

2

2

1

4

2

5

T

T2

8

8

2

19

t7

2

2

t9

5

2
Oì



TABLE 15

PROFESSIONAL QUALIFICATIONS OF 43 EASTERN CARIBBEAN
BUSINESS TEACHERS ACCORDING TO THEIR DEGREE

AND cERTIFICATE/PTPIOUE COMBINATION

Colleges
Secondary
Schools

PrivaÈe Busfness
Schools Total

Teaching
Qualification No. "/" No. % No. 7" No. 7.

Non-degreed teachers; (one
or more cerÈificaËes and/
or diplomas )

UniversiËy degree

UniversiËy degree(s) and
one or more certifÍcaËe/
diploma

No professional qualifications

Dld noE lndlcaÈe

764rL42 233 20 46

L9519 6t4

2L8 28 1L7 512

831 2

1

33

t7

10 23

19 25

TOTAL 11 100 26 100 6 100 43 100

J
J
\¡



TABLE L6

NAMES OF INSTITUTIONS WHERE BUSINESS
TEACHERS INDICATED OBTAINING

THEIR QUALIFICATIONS

Colleges
Secondary
Schools

Private Business
Schools ToËal

Name of InstituËion No. No. No. No. %

Caribbean:
Universit
College o
Science,

Caribbean

y of the l,rlest Indies
f Applied ArËs,
and Technology (CAST)
Union College

3

4

5
2

1

49
9
2

2T
5

North America:
University of ToronËo
University of Massachusetts
McGill University
Concordia University
Ryerson Polytechnic
Algonquin College

1-

I
1
1
L

L

1

1

2
L
1
1
2
1

5
2
2
2
5
2

GreaË Britain:
University of Edinburgh
British Society of Commerce
Rochdale College 1

I 1
1
L
1

2
2
2

@



Question 22 asked respondents

years experience in teaching

business and industry"

119

to indicate the number of

business subjects and in

Table 17 show the majority of business teachers included

in this study (eS percent) trad no business or industrial
experience. Approximately one-fifth (19 percent) trad one to

three years business exper ience and four ( g percent )

indicated four to six years business experience. One

private business school teacher had 10-12 years experience

in business and industry. ÀImost three-quarter (73 percent)

of the secondary school teachers and 50 percent of private

business school teachers had no business experience.

In Table 1 8, almost half (44 percent ) of business

teachers indicated having one to three years teaching

experience. Àpproximately two-thirds (62 percent) of

teachers in secondary schools across the region lrere in this
category. Half of the private business school teachers had

over 1 5 years of teaching experience as well as one college

teacher ( located in Antigua) . Ten, or 23 percent of

teachers had four to six years teaching experience and one

secondary school teacher had seven to nine years teaching

experience. Twor or 5 percent of teachers (all located in

St.Kitts/Nevis) had 13 to 15 years teaching experience.

More than half of the teachers surveyed had less than six
years teaching experience. Teachers at the privaÈe business



schools had the most teaching experience"

teachers had very few years of teaching

little or no business experience"

Tab1e 20 summarizes the number

the 43 Eastern Caribbean business

study.
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Secondary school

experience and

of class periods taught by

teachers included in this

Table 19 indicated that business teachers taught quite a

number of subjects. Most teachers taught accounting (ql

percent) and typewriting (qZ percent). Twelve, oF 28

percent taught shorthand while eleven (26 percent) taught

principles of business. One teacher from the secondary

school indicated teaching science, while one teacher from

the private business schooLs taught computer appreciation.

The data revealed that accounting and typewriting were

taught by most teachers"

Colleges and secondary schools throughout the region

surveyed operate on a thirty-five period week. Class

periods are approximately 35 to 45 minutes duration.

Private schools vary. As indicated by the data, twenty (+e

percent) of teachers have a twenty-one to thirty period week

workload. Half the secondary school teachers fell into this
category. Ten t ot 23 percent of teachers indicated teaching

over thirty periods per weekr six of these being secondary

school teachers. The data indicates that secondary school

teachers carry a heavier workload than college teachers.



TABLE L7

NUMBER OF YEARS OF BUSINESS/INDUSTRIAL
EXPERIENCE OF 43 EASTERN CARIBBEAN

BUSINESS EDUCATION TEACHERS

Col lege s
Secondary
Schools

PrivaÈe Business
School s ToËa1

Years of ExperÍence No. "L No. 'L No. /o No. 7"

1-3 Years

4-6 Years

7-9 Years

IO-tz Years

No business experience

327 5 19 819

218 233 49
2 8 2

1

5

2IL7
6s5 19 73 350 28 65

TOTAL 11 100 26 100 6 100 43 100

N
J



TABLE 18

NUMBER OF YEARS OF TEACHING EXPERIENCE
OF 43 EASTERN CARIBBEAN BUSINESS

EDUCAÎION TEACHERS

Co1 leges
Secondary
Schools

PrivaÈe Business
School s Total

Years of Teachlng
Experience No. % No. % No. % No. 7"

1-3 Years

4-6 Years

7-9 Years

LO-LT years

13-15 Years

Over 15 Years

3

4

28

36

L6

4

1

4

1

62

15

4

15

4

233
L9

10

I
7

2

4

44

23

2

t6

5

10

218 LT7
L9
T 9 350

TOÏAL 11 100 26 100 6 100 43 100

N
À,



TABLE 19

SUBJECTS CURRENÎLY BEING TAÚGHT BY
43 EASTERN CARIBBEAN BUSINESS

EDUCATION TEACHERS

Col leges
Secondary
Schools

Private Business
Schools ToËa1

Subjects No. No. No. No. %

Accounting
Typewriting
Shorthand
Principles of Business
Bookkeeping
Office Practice
Business Communications
Business Arithmetic
Commerce

Business Maths.
Economics

Science
Computer Appreciation

5

6

3

1

2

3

3

t
1

L

15

10

6

9

5

2

2

2

2

2

T

;
3

7

L

2

2

1

1

L

20

20

!2

47

47

28

26

T9

T6

L2

9

9

7

5

2

2

TL

8

7

5

4

4

3

2

1

1

N)
t¡t
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TABLE 20

NUMBER OF CLASS PERIODS TAUGHT PER
I^IEEK AS INDICATED BY 43 EASTERN

CARIBBEAN BUSINESS TEACHERS

Co I lege s
Secondary
Schools

PrivaÈe Business
Schools Tota I

Periods per hleek No. % No. % No. "A No. 7"

1- 10

LL-20

2t-30

3L and over

L

4

4

2

9

36

36

19

3

4

t3

6

L2

T5

50

23

TL7 5 t2

L9

46

23

8

350 20

233 10

TOTAL 11 100 26 r00 6 100 43 100

À'È
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The teaching subject preference of business teachers are

identified in Table 21.

Most teachers ( 1 5) indicated they Iiked teaching

accounting most. Reasons given v¡ere that they liked to work

with f igures and they also found the subject very

interesting to teach. Nine teachers stated they liked
teaching typewriting most because they found it easy to

teach and students showed much interest in the subject.

Subjects teachers liked teaching Ieast were: principles
of accounts (5), office practice (3) and shorthand (3).

Teachers stated that principles of business was too much

work; that it was not a challenging subject and that

students found theoretical work uninteresting and dul1. It
was indicated thal the CXC syllabus for office procedures

was too broad and there v¡as not enough equipment and

supplies for teaching this subject. Most teachers who

commented on shorthand said students found it a difficult
sub ject and there Ì{as a high f ai lure rate.



TABLE 2L

BUSINESS SUBJECTS MOST/LEAST PREFERRED
BY 43 EASTERN CARIBBEAN

BUSINESS TEACHERS

Co1 leges
Secondary

School s
Private Business

Schools ToÈa I

SubjecËs MosË LeasÈ MosË LeasË MosÈ Least Most LeasÈ

Accounting

lypewriÈing

Bookkeeping

Business MaÈhs.

Principles of Business

Commerce

Business Communications

Office Practice

Shorthand

4

1

2

1 1

T

2

11

5

2

1

1

2

1

4

2

3

3

1

1

L

1

1

15

1

L

T

5

2

3

3

9

5

2

2

2

1

Ñ'
Oì
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TABLE 22

SCHOOL ASSIGI{MENTS PERFORMED BY
43 EASTERN CARIBBEAN

BUSINESS TEACHERS

School Asslgnments

AsslsÈ Secretary with
Typlng

Typtng of School Programme

Taking Minutes of General
Staff Meeting

NoÈ called upon

No. % No. % No. "L

19 519 614
3L2

Col leges

18

B2

Secondary
SchooI s ToÈal

37

2

9

25
18 69 27 63

Table 22 lists the school assignments teachers

they nere usually called upon to perform because

position as business teachers.

i nd ica ted

of their

À totar of six, or 14 percent of business teachers
indicated they r¡ere usuarry called upon to assist the
secretary with typing work. Five of these were secondary

schoor teachers. Three, or 7 percent of teachers said they
¡rere asked to type schooÌ programmes. These nere all
secondary school teachers. Two business teachers, both
corl.ege teachers indicated being called upon to take the
rninutes of generar staf f meetings. More than harf of tt¡e

teachers (63 percent) indicated they were not called upon to
perform any school assignments because of their position as

business teachers.
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Ä number of factors are instrumental in providing

favourable environment and growth of business teachers.

Such factors include belonging to and participating in

professional organizations r r€ading professional

publications, attending professional meetings and workshops,

involvement in community support methods with a view to

improving business education.

In order to determine Lhe number of teachers belonging to

professional organizaLions, Question 26 to the business

teachers was asked. The responses are analyzed in Table 23.

Responses revealed that business teachers in the selected

Eastern Caribbean States are not very much involved in

professional business organizations. Four teachers ( g

percent ) were members of the National Secretary's

Association while two (S percent) were members of the

Association of Certified Accountants. Two percent each v¡ere

members of the British Institute of Management, the British
Institute of Commerce, Chamber of Commerce and Industry and

Catherine Gibbs Alumni. More than three-quarter (81

percent ) of business teachers did not belong to any

business organization.

Tab1e 24 Iists the publications read regularly by

business teachers in the selected Eastern Caribbean States.

Six, or 14 percent of teachers read the Pitman Memo. Five

(12 percent) read Today's SecreÈary while four (9 percent)

read the Times. Some other publications read were: Business



Education Q percent), Economist (S percent),

percent), Banking World (Z percent) and Office
percent). The survey revealed that over half the

teachers (58 percent) aiA not read any business or

education publications.

129

Comlon ( S

Skills Q

bus i ness

business

Question 28 asked teachers to indicate community support

methods they used to help in business education. In Table

25 almost half the teachers (49 percent) indicated they used

field trips to help in business education. Sixteen, or 37

percent said they invited outside speakers while six (1+

percent) indicated using fundraising methods. None of the

college Leachers indicated using this method. Àpproximately

one-third (30 percent) of teachers indicated they used no

community support methods to help in their business

education programme.

Table 26 indicated that twelve (ZA percent) of the

teachers had attended Business Education OCOD sponsored

workshops, seven of these being secondary school teachers.

Fourteen percent attended the CXC Item Writing and

Orientation workshops, while threer oF 7 percent indicated

attending CXC Marking Exercises. Two, ot 5 percent of

business teachers attended Computer Àppreciatíon/f.iteracy

workshops. Over one-half of teachers surveyed (Sg percent)

did not attend any workshops/in-services.



TABLE 23

NUMBER OF BUSINESS TEACHERS ü¡HO ARE
MEMBERS OF BUSINESS ORGANIZATIONS

Col lege s
Secondary
Schools

Private Business
Schools Total

Business
Organizations No. No. No. No. 7"

National SecreËary's
Association 1 2 1 49

AssoclaÈion of
CerEified Accountants 2 2 5

BriËish InstituÈe of
Management 1 t2

British InstituÈe of
Commerce 1 L2

Chamber of Commerce
and Industry

1

1 L2
CaËherine Gibbs Alumni

NoE members of any
Organization

t2

10 20 5

(^,
o

35 81



TABLE 24

BUSINESS AND BUSINESS EDUCATION PUBLICATIONS
READ BY 43 EASTERN CARIBBEAN BUSINESS

EDUCATION TEACHERS

Secondary
SchoolsColleges

No. No.

Private Business
Schools

No.

Total

No. %

t4
t2

9

7

5

5

2

2

2

2

25

Publications

Pitman Memo

Today's Secretary
Times
Business EducaËion
Economist
Comlon

Banking l^lorld
Office Skills
ManagemenE Today
Business hlorld
Royal Society of Arts
Magazine

BSC Bulletin
Gibsonian
Certified Accountants

News letter
Read no Publication

L

3

;

t

4

2

1

1

1

4

2

3

1

6

5

4

3

2

2

T

1

I
L

t
L

I

1 2

2

2

2

1

1

t
J(,t

5 5818 2



TABLE 25

COMMUNITY SUPPORT METHODS USED TO AID IN
BUSINESS EDUCATION AS INDICATED BY

43 BUSINESS EDUCATION TEACHERS

Col leges
Secondary
School s

PrivaCe Buslness
Schools ToÈa I

SupporÈ Methods No No No. No. 7"

Field Trips Èo
Businesses 6 13 2 2I ¿.9

InviËe OuËslde
Speakers 4 10 2

2

16 37
Fundraising

Used No CommuniÈy
Support Methods

4 6t4

3 I 2 t3 30

(,
À,



TABLE 26

BUSINESS EDUCATION I{ORKSHOPS/IN-SERVICES
ATTENDED BY 43 EASTERN CARIBBEAN

BUSINESS EDUCATION TEACHERS

Colleges
Secondary

Schools
Private Buslness

Schools lota1

ltorkshops / In-s ervLce s No. No. No. No. 7.

Buslness Educatlon
(ocoD) 2 7 3 t2 28

IEem t{rlÈtng and
OrlenÈatlon (CXC) 1 5

3

614
Marklng Exerclses (CXC)

CornpuËer Appreclat ton/
LlËeracy

How Èo Make BetÈer Use
of Ëhe Bank

37

1 1 2 3

1 12
Dtd not AtÈend any
tlorkshops 7 13 3 23 53

Lt
t.,
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4"4,3
Facilities Equipment and SupplÍes,,

To properly provide for an effective and adequate

teaching and Iearning environment, instructional material,
facilities and equipment must be ably selected to meet the

needs of the students and instructional goals.

Question 31 to the business teachers asked whether the

following items were satisfactory as they apply to business

education classrooms-- lighting, bulletin boards, desks,

ventilation, supply cabinets and chairs. Table 27 shows the

responses of teachers concerning classroom conditions.
Lighting (86 percent), ventilation (g¿ percent), desks 07
percent) and chairs (ZO percent) seem to be the most

satisfactory classroom facilities while supply cabinets and

bulletin boards v¡ere considered unsatisfactory

The survey instrument questioned teachers about the

adequacy /suítability of textbooks in business education.

Tab1e 28 shows that the majority (gS percent) of teachers

responded positively. All private business school teachers

were of the opinion that textbooks were suitable.

Àlthough many teachers indicated positive responses, many

comment,s were made regarding suitability and adequacy.

Teachers indicated that even though some texts !{ere

adequate, they were .not sui table and where some were

suitable, they were not adeguate. Teachers commented that



they

that

F).

needed more reference material

there was a need for more up

to supplement

to date texts

135

texts and

(Appendix

Table 29 lists the type and number of equipment being

used in the teaching of business education throughout the

Eastern Caribbean states surveyed. NearIy all the equipment

used (312 ) were manual typewriters. À total of 42

calculators vras indicated in the secondary schools. There

were 13 tape recorders, 10 electrical typewriters and eight

record players. Office machines apart from those indicated

by teachers are not usually found in the business department

of the schools within the selected states.

Teachers were asked to list the immediate needs of their
programme regarding equipment and supplies. Table 3O shows

the needs expressed by teachers in order of priority. Most

teachers (6S percent) indicated their immediate need as

typewriters (both manual and electrical). Twelver oE 28

percent indicated photocopiers, 26 percent indicated

textbooks and 21 percent indicated dictaphones. OÈher needs

listed were projectors, filing cabinets, word processors,

duplicators and computers.



TABLE 27

EXTENT TO WHICH CLASSROOM FACILITIES, EQUIPI{EI{T
AND SUPPLIES WERE SATISFACTORY AS INDICATED

BY 43 EASTERN CARIBBEAN BUSINESS TEACHERS

Col leges
Secondary

School s
Prlvate Buslness

Schools Tota I

Facilltles, EquipmenË
and Supplies No. % No. 7. No. 7" No. Z

LighËing

VenEi lat ion

Desks

Chairs

Supply CabineËs

Bulletin Boards

11

10

10

9

6

2

100

91

91

82

55

18

2L

22

18

16

5

4

100

85

69

62

19

15

5

4

5

5

1

1

83

67

83

83

t7

l7

37

36

33

30

L2

7

86

8r.

77

70

28

16

(t
Oì



TABLE 28

EXTENT TO I,JHICH PRESENT TEXTS USED ARE SUITABLE
AND ADEQUATE AS INDICATED BY 43 EASTERN

CARIBBEAN BUSINESS TEACHERS

Colleges
Secondary
School s

Private Buslness
School s Tota I

SulËabi1lcy/ndequacy
of Textbooks Used No. % No. 7" No. 7" No. 7,

Yes

No

6 55 L6 62

38

6 100 28

15

65

35545 10

TOTAL 11 100 26 100 6 100 43 100

t



TABLE 29

TYPE AND NUI'IBER OF EQUIPMENT BEING
USED IN BUSINESS EDUCATION

Col leges
Secondary
Schools

PrivaÈe Buslness
School s ToÈa1

Type of EqulpmenÈ No. No. No. No.

Manual EypewrlÈers

CalculaÈors

Tape recorders

Electrical ÈypewriÈers

Record players

64 r54

42

5

I
2

94 312

1.2

13

10

8

3

3

3

5

6

3

TOTAL 73 204 108 385

lr,
@



TABLE 30

IMMEDIATE NEEDS FOR EQUIPMENT AND SUPPLIES
AS INDICATED BY 43 EASTERN CAIIIBBEAN

BUSINESS EDUCATION TEACHERS

Colleges
Secondary
Schools

Private Business
Schools Total

Immediate Needs No. No. No. No. %

Typewriters
Photocopiers
Textbooks
Dictaphones
ProjecËors
I,üord Processors
Supplementary material s

Computers
Filing cabinets
Tape recorders
CalculaÈors
Duplicators

6

6

2

4

3

2

3

1

2

18 4

4

L

3

2

2

28

L2

tt

65

28

26

2L

L6

L6

2

I
5

4

2

3

3

3

3

9

7

7

5

5

4

3

3

2

L2

L2

9

7

7

5

(^,
ro
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4"5 TEÀCHERS PERCEPTTONS QF WHETHER ÞUSTNESS PROGRÀMME rS
MEETING THE NEEDS OF STT.'DENTS AND TAqSg OF BUSINESS

Table 31 shows that over one-third of the teachers (37

percent) mostly from colleges and private business schools

indicated that seventy-five to one hundred percent of their
students find jobs in their field after graduation. One-

third (33 percent) stated that less than 24 percent found

jobs in their f.ields. Most of these respondents were

secondary school teachers. Fivet ot 12 percent indicated

fifty to seventy-four percent of their students found jobs

in their field after graduation. A total of seven (16

percent) indicated twenty-five to forty-nine percent of

students found jobs in their field after graduation. The

data reveal that students who are exposed to work experience

seem to find jobs in their fields as compared to those who

are not exposed. It is evident that students from colleges

seem to be better prepared for the business wor1d.

Table 32 shows a

held by teachers on

composite picture of positive responses

cerÈain issues relating to graduates and

the business programme.

Thirty-six, or 84 percent of teachers st.ated that their
business programmes provided entry-level job skiIIs for
students. AII college and private school teachers feLt this
way. Àlrnost f our-f if ths 09 percent ) of teachers indicated

their business programme provided a basis for further
studies in a college or university.



TABLE 31

STUDENT GRADUATES }THO OBTAINED EMPLOYMENT IN
THEIR FIELD AS INDICATED BY 43 EASTERN

CARIBBEAN BUSINESS TEACHERS

Colleges
Secondary

Schools
Prlvate Buslness

Schools Tota I

Percentage No. 7" No. 7" No. 7" No. 7"

less than 247"

25-49%

50-747"

7 5-L007"

did not lndicaÈe

2

9

13 50

27

LL

8

4

rt7 t4

7

5

l6

1

33

16

12

37

2

18

82

7

3

2

1

583

TOTAL 11 100 26 100 6 100 43 100

rÞ



TABLE 32

POSITIVE RESPONSES OF 43 EASTERN CARIBBEAN
BUSINESS TEACHERS REGARDING CERTAIN

ISSUES IN BUSINESS EDUCATION

Colleges
Secondary

Schools
PrlvaÈe Buslness

Schools Total

I ssues No. % No. 7" No. 7" No. 7.

Does your busine ss program
Provide: (a) entr level
iob skllls Eor gra ua es ? 11 100 19 13 6 100 36 BIt

(b) A basis for further
sËudles ln a col lege or
universF 8 73 2t 81 583 34 79

Do you believe there ls a
tendenc Èo channel Ëhe

ow-a s n n o
S ness uca on 982 2t 81 30 70

Do buslness aduates s-
ses s e necessary s s
Èo sÈarE -Ehe:ir own
businesses?

7

È
N

218 L¿t 3
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Teachers vrere asked whether they felt there was a

tendency to channeL the low-ability student into business

education (Àppendix G). A total of thirty (zO percent) of

teachers from colleges and secondary schools answered

positively. Seventeen of these teachers commented that low-

ability students do just as poorly in business subjects as

any other subject area because of their poor English skiIIs.
À special programme was suggested for low-ability students

by some teachers.

Only three teachers Q percent) indicated they betieved

graduates possessed the necessary skiIls to start their own

businesses.

None

services

of the

for its
schools in the survey provides guidance

graduates.



SI'MMARY

Chapter V

coNcr,usroNs, AND RECOMT{ENDATTONS.

The purpose of this study was to identify the status and

concerns of teachers of business education programmes in the

selected Eastern Caribbean states of Ànti gua/narbuda,

Montserrat, and St. Kitts/Nevis.

Chapter V wiII therefore present the summary,

conclusions, and recommendations based on the data obtained

from varied sources concerning the three problem statement

of the present study and from observations of the writer.

Data for this study was collected by means of

questionnaires sent to 45 business education teachers in 20

institutions throughout the selected states. À return of 43

questionnaires or 96 percent vras obtained from 1 9

institutions. Additional information was obtained through

literatures and personal visits.

5.1 SI'MMARY.

The following is the summary of the findings of the

study

More than two-thirds
were secondary schools

144

the institutions surveyed

approximately two-thirds

of

and
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of the teachers surveyed (60 percent) taughL in the

secondary schools"

2. One-third (33 percent) of institutions had student

population of 101-300. Five schools each had student

population of 301-500 and 501-700. Secondary schools

had the largest student population.

3. A total of eleven institutions had separate business

education departments with eightr oF 73 percent of

these in secondary schools in Antigua and in

St. Kitts,/Hevis. Of these institutions, six had

department heads, four of which are in the secondary

schools of St. Kitts/Hevis. À11 colleges had

department heads. None of the secondary schools in

Àntigua had department heads.

4. Most of the business teachers surveyed (qZ percent)

considered vocational education the aín/objective of

their business educat ion programme. These were

mostly coJ-Iege and private business school teachers.

Secondary school teachers throughout the states were

equally of the opinion that the aim of the programme

Ì¡as ( i ) to provide a broad business background and

(ii) to contribute to the general education of all
students.

5. Over three-quarter of the teachers were somewhat

satisf ied with the vray the ain/objective of the

programme vras being met. Most private school teachers

indicated complete satisfaction. Six teachers, all
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from secondary schools indicated dissatisfaction.
Teachers felt that insufficient equipment, materials,
texts, and course offerings contributed to the aim

not being met or partially meÈ.

6. Àccounting, business communication and typewriting
were ranked highest as having generaL educational

value while typewriting, accounting and shorthand

were ranked highest as having vocational educational

value.

7. The typical business subjects taught throughout the

region are typewriting, accounting, pFinciples of

business, shorthand, office practíce/procedures,

bookkeeping, business arithmetic, and business

communications.

8. Business teachers believed that certain business

subjects not offered at their institutions should be

added. Subjects listed were off ice practice,

shorthand, word processing and business law.

9. Approximately three-quarters of the teachers

responded that lighting and ventilation were

strengths of their programme. Two-thirds indicated
qualified teachers as a strength. Supplies,

equipment and course offerings need improvement.

10. Students are prepared for a number of examinations.

These include the Caribbean Examinations Council
(CxC), Royal Society of Arts (RSe), London Chamber of

Commerce and Industry (rCCr), and General Certificate
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of Education (CCe) " All examinations with Èhe

exception of the CXC are overseas examinations from

Great Britain and the United States.

1 1 . Students from the colleges and the private business

school in St. Kitts receive work experience for a

period of two or three weeks. Às a result of this
many students receive direct employment. Students at
the secondary schools receive no $¡ork experience.

12. The data from the present study would seem to
indicate that the typical business teacher in the

selected Eastern Caribbean states:

a) holds some professional qualification 02
percent). Almost half (qC percent) are non-degreed

teachers with one or more certificates and /ot
diplomas, while 14 percent hold degrees and 12

percent hold a degree and one or more certificates
and/or diplomas.

b) had no business or industrial experience. À tot.a1

of 35 percent of teachers had some business

experience - most of them for one to three years.

c ) was teaching f or l-ess than 1 0 years wi th
approximately half (+q percent) teaching for one

to three years. Private business teachers

averaged over 10 years teaching experience.

d) teaches over a twenty-one to thirty period week.

e) is teaching accounting, typewriting, principles of

business, shorthand, of f ice practice and
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bookkeeping" Secondary school teachers carried a

heavier workload than college teachers.

f) Iiked teaching accounting and typewriting most and

principles of business, shorthand, and office
pract ice Ieast.

g) does little professional reading. Fifty-eight
percent of teachers indicated they read no

professional publications

h) is not affiliated with any professional business

organ i zat i on .

i) did not attend any inservice/workshops. Over half
the teachers (53 percent) indicated this.

j ) made some use of the resources of their
communit ies in regard to f ield tr ips, guest

speakers, and fund-raising.
13. Business education classroom facilities, equipment,

and supplies were satisfactory regarding Iighting,
ventilation, desks and chairs. Bulletin boards and

supply cabinets r.rere unsatisfactory.
14. Textbooks were adequate but unsuitable in some cases

and suitable, but inadequate in others. There yras a

felt need for reference or supplementary materials.
1 5. Àdequate of f ice machines ( other than manual

typewriters) were not available for instructional
purposes in most schools and were not representative

of those used in businesses of the employment

community. Teachers indicated an immediate need for
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manual and electrical typewriters, texts,
photocopiers, projectors, and filing cabinets.

The business programmes at the colleges and private

business schools are better meeting the needs of

graduates and those of business and industry" Most

teachers in these institutions vrere of the opinion

that over half their graduates found jobs within

their fields after graduation. Most secondary school

teachers indicated that less than 24 percent of their
graduates find jobs in their field after graduation.

Seventy percent of teachers believed their v¡as a

tendency to channel the low-ability student into

business education and it !¡as strongly felt that this
practice vras not justified.

The majority of teachers (93 percent) were of the

opinion that graduates did not possess the necessary

skills to start their ovrn businesses.

Most of the business teachers stated that their
programmes provides both job entry-1evel skiIls for

students and a basis for further studies in a college

or university.
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5.2 CONCLUSTONS.

Conclusions drawn from this study were as follows:

1 " The majority of institutions surveyed were secondary

schools and these schools had the largest teacher and

student populations.

2. Vocat ional educat ion r'¡as ident i f ied as the pr imary

aim of the business education programmes by most

teachers. The majority of teachers v¡ere somewhat

satisfied with the way this aim was being met in

their institutions.
3. The curriculum for business education includes

typewriting, accounting, principles of business,

shorthand, office practice, bookkeeping, business

arithmeÈic, and business communications. Most

examinations for these subjects are administered

through overseas exarnining boards from Great Britain.
4. The majority of business teachers hold some

professional quali f icat ions in the forms of

certificates and/or diplomas which they obtained from

colleges and universities in the ttest Indies, Great

Britain, and North America. The majority of

teachers, however, have I ittle or no business

experience and Iimited years of Èeaching experience.

5. Business teachers have experienced limited
professional updat ing via in-service workshops,

reading professional publications, oF participating
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in professional organizations. They did, however,

make some use of the resources of their communities

regarding field trips and guest speakers.

6. Business education facilities, equipment and supplies
yrere found to be inadequate for instruct ional
purposes. Teachers indicated an immediate need for
updated texts, typewriters, photocopiers, and filing
cabinets, etc,

7. The business education programmes at the colleges and

private business schools are more effective in

meeting the needs of both students and business since

most student graduates in these institutions find
jobs upon graduation. One reason for this success

might be the effective work experience programme

which is an integral part of their training at these

institutions, ân experience missing from secondary

school business programmes. ÀIso, students entering

the secondary school business programmes are mostly

low-ability students.

5.3 RECOMMENDATIONS E'OR IMPROVEMENT OF BUSINESS EDUCÀTION.

The investigator made the following recommendations for
consideration by business teachers, school administrators,
supervisors and education officers in the selected Eastern

Caribbean states. These recommendations are limited to
practical, lvorkable suggestions to help in remedyíng the



present

eastern

situation of business

Caribbean states.
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education in the selected

1. In view of the lack of standards in admission of

students into the business education programmes of

most secondary schools, it is recommended that

students who show interest in business subjects and

those showing practical ability should be selected

for business programmes. Such selection and

placement could serve to improve the image of

business education and better meet the needs of

students.

2. Schools should reconsider their curricular in

relation to the needs of students and the community.

Less emphasis should be placed on overseas

examinations from Britain and the United States and

more emphasis on local business curriculum if
business education is to be successful in meeting the

demands of business employment.

3. The business curriculum should keep pace with modern

business which is changing at a steady pace. In

order to do this, curriculum must continually be

revised and research undertaken by business teachers

to discover nevr ideas in business education.

4. More textbooks should be written more adaptable to

Ioca1 needs.
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6.

7.

8"

o

10"

11.

1s3

Business students from the secondary schools should

be exposed to the world of work through work

experience and field trips.
Business teachers need to take more professional

interest in their work. Membership in business

organízations, reading more periodicals and books in

the field, can add considerably to the performance of

the teacher in guiding pupils in preparation for

Iiving and earning a living in their communities.

Support for in-service workshops should be provided

for business teachers at regular intervals to allow

them to become current in business education.

The states government should award more scholarships

for business education in an effort to decrease the

shortage of teachers in this area.

Equipment need to be purchased for business education

programmes. This should include electrical
typewriters. Where funds are not available to

purchase modern office machines such as computers and

word processors, students should be taken to

businesses to see such machines and how they are

operated.

Sufficient and appropriate instructional materials

should be provided for students and teachers so as to

increase the efficiency of instruction.
There should be adequate budget allocations to

support the ongoing business education programmes

once they are established.
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12" In recognition of Lhe fact that business education

properly occupies a place in public and private

education and that some school administrators are not

conversant with the field, it is essential that there

be competent leaders in the field of business

education attached to the Ministry of Education to
provide the needed leadership in business education.

5.4 RECOMIIENDATIONS FOR FTTRTHER RESEARCH.

Additional studies should be conducted

the needs of business and industry and

of business education programmes.

Placement and follow-up studies should

establish teaching effectiveness and job

to establish

the adequacy

2 be done to
prospects 

"
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February 8, 1 985

Dear

I am a graduate student enrolled in the Faculty of
Education, University of Manitoba where I am undertaking
studies in the area of Business and Vocational Teacher
Education. I was born on the island of St. Kitts but live
and work in Àntigua.

As one of my research projects, I wish to investigate the
present status of business and vocational educat.ion in both
secondary and post-secondary educational institutions in the
Caribbean, with implications for the improvement of such
programmes.

I would like to include in my study. You, in your
official position, are able to suggest and comment upon
issues and concerns about your programmes in these areas.
In this manner, business and vocational education in your
country will benefit from this study.

I am seeking your assistance in identifying studies already
completed in the areas of business and vocational education
in your country and to determine how I might be able to
secure copies of such studies. I will be in Àntigua during
the period May 15 to Àugust 15. My address in Antigua is
P.o. Box 1 1 81 , st. John's.

Dr. George H. J. Porozny, Associate Professor in the Faculty
of Education at the University of Manitoba is my advisor.
Dr. Porozny has background experience in education in Third
World countries. He has worked in the Caribbean, Àfrica and
Àsia for more than 1 5 years and has recently travelled to
these areas to study the impact of nevr technology on
education. His area of specialization is Business
Educat ion.

I would appreciate an ansv¡er at your earliest convenience as
I wish to present my proposal in April, 1985.

Yours truly,

Hope Davis
Graduate Student



September 30, 1 985

Dear

I am a graduate student enrolled in the FacuJ.ty
Education, University of Manitoba, Canada where I
undertaking studies towards a Masters degree in the area
Business and Vocational Teacher Education. I was born
St. Kitts but live and work in Àntigua.
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of
am
of
1n

I have undert,aken a formal study of the development and
present status of Business Education in the Caribbean
(Leeward and Windward Islands) with implications for the
improvement of these programmes.

I am seeking your assistance in obtaining educational
materials (i.e. formal research studies, reports, conference
proceedings etc. ) in the area of Business/vocational
education that you may have in your possession and which
would be useful in my study. Is it possible to obtain these
mater ial s? I f so , how mi ght thi s come about ? I v¡ould be
willing to pay the cost of mailing them via registered mail.

My major advisor is Dr. George H. J. Poroznyr ân Associate
Professor in the Faculty of Education. Dr. Porozny has had
more than 15 years experience in International Education
having served with UNESCO and CIDÀ in Àfrica, the Arab
World, Asia as well as the Caribbean. Do not hesitate to
communicate with him at this address, should you wish to do
SO.

I would be happy to share my
you would like to receive a
not hesitate to request it.
I look forward to a favourable rep1y,

Yours truly,

Hope Davis
Graduate Student

research findings with you.
summary of my study, please

If
do
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to

Place Name
RepIy

Rece i ved
Mater iaI
Rece ived

UnÍversity of the
t^?est Indies, Trinidad Dr. E. Gift x

Caribbean Examinations
CounciI, Barbados Dr.

Mr.

Mr.

B.

L.

t.

Drakes

Denn i s

S ingh

x

Aylsham, Jamaica

Guyana

Ministry of Education
Montserrat Mrs. M. Fenton

Chief Education
Of f icer

x

Angu i I Ia

Ministry of Education
Grenada Mr. R. Rathan x

Ministry of Education
St. Vincent Permanent Sec.

Ministry of Education
Dominica Mr. J. Henderson x

Ministry of Education
St. Lucia Dr. N. Frederick

University of the
West Indies, Jamaica Dr. Z. Jennings-Wray X x

University ofglest Indies
the

Dr. D. Broomes x

University of the
West Indies, Jamaica Prof. Craig

University of the
West Indies, Trinidad

usAr D RDO/C
Barbados

Mr. Kn Jarvis x

x

x

Mr. S. Griffith x

x
USAID, Washington,
D. C. Mr. D. Evans
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CÀRNEIÐ, Barbados Mr" L" Thomas

Dr" S.L. Thomson

x

x

x

UNESCO, Ottawa

University of the
West Indies, Barbados Mr" D. Broomes

University of the
West Indies, Trinidad Mr. B. Beddoe

University of the
West Indies, Barbados Dr. W. King

Univeristy of the
West Indies, Barbados Mr" D. Clarke x
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I ô

1

2

3. Do you have
school ?

school/college:
school/college:

BUSINESS EDUCÀTION TEACHERS TN SELECTED
EASTERN CARIBBEÀN STATES QUESTIONNÀIRE

(Please check or complete the bl-anks as indicated)

SCHOOÍJ NSTITTTTION INFORMATION

Indicate type of institution in which you work;

Techn ical/State CoIIege
Secondary School
Private Business SchooI/CoIlege

Indicate the number of: Teachers in your
Students in your

a separate Business Education Department in your

Yes

I f y€s, does
for Business

Yes

Ent i rely
Somewhat
Not sati

Comment:

is the primary aín/
school/c oI Iege ?

No

4. your school/college have a Head of Department
Education?

No

II. AIMS/OBJECTI\TES OF BUSINESS EDUCÀTION

5. In your opinion, which of the following
objective of Business Education in your

6

To provide vocational education
To provide a broad business background
To contribute to the general education of

thi s

all students

ain/Check your degree of satisfaction with which
objective is being met:

sat
sat

sfie
isfied
isfied
d

7 List, in order of importance, three business subjects you
believe to be of:
General Educat ional Value Vocational Educational Value



8" Tn your opinion, does the Business
your school/college provide:

168

Education Programme inr

a. Beg i nn i ng/ent ry
for graduates?

Ievel job skills
Yes No

b. À basis for further studies in
college or university? Yes No

LLL'

9.

BUSINESS EDUCATION PROGRAMME

Identify the business subjects which
offered in your institution:

are currently being

Account i ng
Bookkeeping
Typewriting
Principles of

Shorthand
Business

Procedures
Business Communicat ions

Other:
Commerce

(Please list ) :

10. In
be:

your opinion, are Èhere any business subjects that should

a. Àdded to those offered in
Yes No

your school/coIlege?

If yês, list these

Why should they be

subjects:

added?

b. Deleted from those
Yes

offered in
No

your sehooL/college?

If yês, Iist these

Why should they be

subjects:

deleted?

1 1 . Indicate those areas in which
Programme in your institution:

you feel the Business Education

a. Has particular Strengths (place S beside
b. Need Improvement (place I beside space)

space )

qualified teachers
lighting
suppl ies

equipment
ventilation
course offerings
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12. For which of
student s ?

the following examinations do you prepare

Caribbean Examinations Council (CxC)
Certificate of Secondary Education (CSe)
General Certificate of Education (CCe)
London Chamber of Commerce & Industry (f,CC
Roya1 Society of Arts (nSe)
Gregg
Pi tman

Other: (PIease Iist)

L)

13. Do business students in your
expe r ience/attachment dur ing

institution receive any work
their course of studies?

YeS No

how long?If y€s, approximately for
1 week
3 weeks

2 weeks
4 weeks or Ionger

direct14. Does your work
employment for

experience/attachment lead to
any of your graduates?

NoYes

I f yês, what percentage?

20% or less
61 -80%

21-40% 41-60%
more than 80%

15. Do you have guidance

yes

services in

No

your school/college?

16. To the best of your
business graduates
after graduation?

knowledge., what percentage of your
find full/part jobs in their field

less than 24%
50-7 4%

25-49%
75-1 00%

17. In your opinion,
necessary skills

do
to

business graduates possess the
start their own businesses?

Yes No

18. Do you believe that there is
the low-ability student into

a tendency to channel
Business Education?

Yes No
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If yes, do you feel this practice is justified?
Comment:

19. If you could make one
Programme, what would

chair n9e in your Business Education
be

,)

Ill.
20.

21 .

THE BUSINESS EDUCATI ON TEACHER

Sex: MaIe Female

Describe your professional Training:

Certif icate( s), oiploma (s)
and- r Deqreã(e)@- - Name of Educational Institution

22. Experience Ln: a) Teaching business subjects
b) Business/tndustry _ yrs

_ yrs

23. What subjects are you currently teaching?

Name of subiect(s) No. of classes No. of periods per
week Þer class

24. Which

Most:

business subject do you Iike teaching

whv?

Least: t{hy?

25. List any school
because of your

assignments
position as

you are called upon to perform
a business teacher:
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26" List the professional business
organizat ions in which you are

or business education
a member:

27. List
read

business or business
regularly:

education publications that you

28. Which of the following community support methods do you
use to help in Business Education?

Fundraising
Invite outside speakers

Other (P
FieId trips to businesses
lease indicate):

29. Indicate Business Education workshops/in-services you have
attended during the past five years:

Theme of Workshop Lenoth of Workshop

V. FACILITIES, EOUIPÈIENT g SUPPLIES

30. Are the following items satisfactory in your institution
as they apply to business education classrooms? (Place rrsrr

beside space for Satisfactoryt "U" for Unsatisfactory)

lighting
bulletin boards
desks

ventilation
supply cabinets
chairs

Comment:

31. Àre the present textbooks in business education suitable and
adequate in your school/college?

Yes No
Comment:
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32, Tndicate type and number of equipment
used in the business programme in your

cprrently being
[cinool-fcollege:

rvpewrirer" : Ëî::Ëlr"
Ca 1c ulator s
D i c taphones
Record players
Tape recorders
Overhead projectors
other (Please describe) :

33. What, in your opinion,
college for equipment
(Please Iist in order

are the immediate needs in your school/
and supplies for business education?
of need)

1

2
3
4
5

34. Additional comments.
business education in
country generally.

Please feel free to
your school/college

comment about
and in your
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December 6, 1 985

Dear Business Teacher:

As part of my graduate studies at the University of
Manitoba, I am conducting a survey of the over-aIl
business/commercial education programme in selected Eastern
Caribbean States. It is my conviction that a good source of
information for such a study is the business teacher;
therefore your assistance in completing the attached
questionnaire will be greatly appreciated.

I wish to emphasize that your replies wilI be treated
confidential. Your questionnaire wiIl be identified by
number on1y, never by name. À summary of the findings of
this research will be mailed to you at the completion of the
study.

PIease return the completed
possible to Mr. who
batch to me on or before January

I
vr1

1

uestionnai re as
II in turn mail
5, 1 986.

soon as
the whole

Thank you.

Sincerely yours,

Hope Davis

Enc.
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Comments from Teachers concerníno the deqree of Satisfaction
þa which

the å,imlobiectíve of ¡uFnõãTducation is beino met"

1. Lack of adequate textbooks and machines,

2. Not enough equipment Lo carry out aim.

3. Not enough working materials to impart skills.
4. Enough business subjects are not being taught.

5. Can do with a stronger business programme to include
better equipment etc.

6. While providing vocational education, we should also
provide necessary equipment and supplies.

7. À proper busíness education programme should be set
up as the present programme is lacking in many areas.

8. There is an absence of a good overall business
programme.

9. Programme is more or less in its infancy and has some
problems.

10.

11.

Insuff icient equipment and supplies.

From the institutions point of view, the objective
may be met but because of the quality of students
leaving the department, one could come to the
conclusion that the objective has not been met.

12. Some students are not yet ready for the higher forms
and hence take a lot of time to reteach.

1 3. Students enter the college with limited English
terminology.

14. Most students entering the
difficulties in language skiIls.

programme have

15. Too many low-ability students enter the programme
they require more than two years to master
ski 1Is.

and
the

16. Insufficient exposure to actual business situations.
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Conrnenlg from Teachers ConcefnÍnq one Change Ëhev rould make
ín their Business Education Proqramme Íf thev could"

1 Give students job attachment during vacaÈion

Have more links with the business sector for business
students.

3 Teach basics onIy, have more practical sessions in
business places.

Give students the opportun i ty

exper i ence

to get work experience.

during their course ofGive students work
studies.

Get students
institution.

some internship at a business

7 Give students more practical exposure and experience
in the world of business.

2

4

tr

6

8.

o

10.

11.

12.

13.

14.

Provide more

and

up

qualified Èeachers.

Get more better equipment.

Get more to date equipment.

Set up a proper business education programme with
necessary facilities and equipment.

Provide the necessary equipment with which to work.

Get more modern equipment.

Provide students the opportunity to visit businesses
to see how modern equipment is being operated.

15. Offer more business courses to students and let
make a choice of the ones in which they
interested.

them
are

16.

17.

Offer more subjects.

Omit subjects like Biology and French and stress more
of Accounting, Shorthand, and Office Practice.

18. A structured business education
necessary business subjects for
students.

19. Offer more business subjects.

programme with the
business interested



Appendix F

CoMMENTS FROI,Í TEACHERS TO QUESTION 31

179



Teacher Comments AO yh€lhet Textbooks are Suitable and
@ffiãõiltileqe. --

180

Books are sadly lacking.

It is difficult to get any one text that covers any
entire course.

Texts are limited in working exercises.

Not adequate, but suitable.

Need more up to date texts.
The present text for Principles of Business is rather
vague and not very informative.

Difficult finding texts that comprehensively cover
the CXC courses"

Enough texts are not available, and those available
are inadequate and inappropriate

Shortages and limited variety is a problem.

More reference material should be made available.

We need more reference mat,erials and a better
Iibrary.
Books are adeguate, but far from suitable.

Need more modern textbooks and supplementary
materials.

We have good texts.
Serves the local needs of students.

Students buy their ovln text.

1

2

3.

4.

5.

6.

7

I

14.

15.

16.

o

10.

11.

12.

13.
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Teecher Comments as to Whether thev felt Channellínq the
Low-abilily

student into ausiñããEffiion is ilustified.

1. This is because this type of
intelligence and ability Iike any

2. Not in cases where the level
student is so low that they never
well in writing or speaking.

education requires
other discipline.

ot ability of the
express themselves

3. Low-ability students perform
subjects.

poorly at business

4 One must have the ability
education subjects as with

to cope with the business
the academic subjects.

5. These students do badly at business subjects as well"

6 Not low-abitity students but students with interest
in this field should be allowed to enter the business
education programme.

7 It has been the trend and will continue unless those
in authority see otherwise.

8. This should be changed so interested students can
benefit.

9. To succeed in business education, one
determined and willing to work hard. I
much work as any other field of study.

13. In order to achieve the maximum the
offer, you must first be an average
student.

needs to be
t involves as

10. Some low-ability students achieve very low standards
in some business subjects because their English is
poor.

1 1 . Some of the low-abi1it,y students are not interested
in the subjects and most of the time is wasted.

12. It seems to have become a fad for all slow-Iearners
to do business subjects. This hampers the class as a
whole and Ieads to disastrous examination results.

cour se s
or above

have to
avera9e

14. Students who are high achievers (academically) tend
to do better in business education programmes.

15. These students
failure rate is

have very poor English skills' thus
high.



16" Low-ability students are also
not motivated to work.

183

not interested and are

17. At this stage, most low-ability students have been
turned off by school and the fact that they are
marked and pushed into the programme makes their
performance even worse"

18. A special programme is needed
Iow-ability students such as a

to meet the needs of
remedial programme.

19. Students can be given a combined programme at a level
they can achieve.

20. Low-ability students need a remedial programme if
they are to benefit.

21. A programme should be set up for these
Iow ability to improve their reading
ski IIs before they are placed into
programme.

students of
and English

any other

22. The low-ability student can achieve some skills so
they can find jobs.

23.

24.

Yes, because of the exposure they will get.

I t helps to
can develop

cater for students who
even entry-1eve1 skiIls

are
for

weak so they
employment.
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General Comments fren Teachers on Business E¡luç¡rtíoq,

18s

better ability1 I would like to see students with
enter the business department.

3

4

2. The courses offered could be widened so that students
. would not just acquire skills, but would acquire

additional business knowledge so that they can make
intelligent decisions relating to the business worId.

Business education subjects need to be expanded to
meet the needs of students and business.

Business education is gaining momentum because alI
concerned are now beginning to realize its importance
in general education. More students are entering for
business subjects for CXC and there seems to be a
general improvement in the programme.

The equipment are not sufficient and they keep
breaking down because of age. There is an urgent
need for proper working equipment if the programme is
to achieve its objective in preparing students to
enter the world of work.

5
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Antíqua and Barbuda

The Antigua Girls' High School
St. John's, Antigua

Princess Margaret Secondary School
St. John's, Àntigua

Jennings Secondary School
Jennings, Antigua

Pares Secondary School
Pares, Antigua

Seventh-Day Àdventist School
St. John's, Antigua

Christ The King High School
St. John's, Àntigua

',.,: :..

: :,.a..

Muriels' Commercial Centre
St. John's, Antigua

Goodwins' Commercial Institute
St. John's, Antigua

Antigua State College
St. John's, Antigua

I{ontserrat

Montserrat Secondary Schoo1
Plymouth, Montserrat

Montserrat Technical
Plymouth, Montserrat

CoI Iege

st. Kitts/Nevis

Basseterre High Schoo1
Basseterre, St. Kitts

Cayon High
Cayon, St.

School
Kitts

Sandy Point High
Sandy Point, St.

SchooI
Kitts
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Convent High School
Basseterre, St. Kitts
Charlestown Secondary School
Charlestown, Nevis

Gingerland High School
Gingerland, Nevis

Wilkins' Secretarial
Basseterre, St. Kitts

CoI lege

St. Kitts/Nevis
Basseterre, St.

Techn ical
Kitts

CoIIege
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SYLLABUSES FOR EXAMINATIONS IN BUSINESS EDUCATION SUBJECTS

Rationale of Business Education Subiects

The CXC Business Education syllabuses have a twin role, On the one hand they are intended to make a social con-

tribution: they are desigrred to ensure that students, immediately on completion of the course, can take their place in the

economic system as productive members of society. This involves in each subject area the development of skills, knowledge

and attìtudes which will make initial employment mutually beneficial to student and employer. On the other hand they 3re

intended to contribute to the personal development of the student: they are desígned to provide a basis for further studies in

specialized areas of ìnterest, to allow for occupational mobility and to increase competence and confidence in coping with
aspects of the world outsiCe schr:ol. This ìnvolves a requ¡rement that the objective of a balanced education should be met.

Business Studies have conventionally been accorded a purely vocational importance. But it ¡s contended that a carefully
structured programme of Business Studies does not stand ìn any necessary opposition to a carefully structured academic pro'
gramme, but is rather an alternative route to the same goâ1. But individual Business Studies courses do not amount to a

Business Education. A Business Education inheres in a suitable combination of individual subjects, of which the majority are

drawn from the Business Studies area.

fhe Organization of Course Offerings

ln the Business Studies area, CXC will offer for examination in 1980, four single subiects; Principles of Business,

Principles of Accounts, Office Procedures and Typewriting. Each subject is a two year course, designed for the final two
years of a five year secondary school programme and is commensurate with an 'O'Ievel. lt is recognised that some prepara'

lory work may have been undertaken at an earlier stage but this is not a prerequisite.

Each of these courses can be taken as a single subject and it is assumed that with proper guidance many students w¡ll

take just one or perhaps two of the subjects for personal use or to further their educational aspirations. lt is hoped, however,
that teachers w¡ll differentiate belween such students and those who are taking courses for vocational reasons in preparation

for initìal employment. A student may therefore take Typewriting or Principles of Accounts or Office Procedures alone, but
he or she will not thereby be fully prepared for work in an office or business. lt ¡s recommended thatvocationally oriented
students be guided towards combinations of subjects ¡f the twin objectives of a thorough vocational preparation and a general

education are to be met.

Allied Subiects

To a combination of business subjects, students should be encouraged to add English A {Basic or General), Mathematics
(Basic). eìther History or Geography or Socìal Studies and either Spanish, French or lntegrated Science, if the objective of a

balanced education is to be met.

The Obiectives of Business Education

The general obiectives of Business Education are

(i) to help students acquire knowledge, skills, understanding and attitudes necessary for success in different
types of business and administrative organi.zations;

{ii} to â¡d students ìn developing an understand¡ng of the Caribbean economies, particularly of the business

sector of these economies;

(iii) to guide students to explore the function¡ng of business withìn their respect¡ve lerritories and to help them

to relate this knowledge to activities in other parts of the world;

(iv) to aid the student in understanding how his or her personal decisions (as a consumer exercisirrg an economic
vote) f it into the total economic framework;

(v) to motivate students with the desìre to use the skills and knowledge gained and attitudes developed

to maximise productivitY;

{vi) to inculcate in students an awareness of the importance of analysing their business or economic problems

before making decisions;

(vii) to make clear the scope that business careers offer for self realization;

(viii) to ìnstil in students the need to exercise business ethics in the d¡str¡bution of goods and services as a moral

obligation of citizensh ip;

(ix) to a¡d students to develop abilities which make for intelligent consumers;

(x) to provide students with a good base for further studies.
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The Certification of Business Educât¡on Courses

one of the syllâbuses forming part of th'e Btnines Education course offering, principles of Business, has as its primaryfunction the broadening of the student's appreciation of the nature of economic activity and his role in the world ol business.Thishasbe€ndesignatedasasubjectcmtr¡but¡ngtothegeneral educationofastudent. ltwill becertificatedintermsof Basic
and of General Proficiency.

The other syllabuses, Principles of Accountr, Typcrriting and Off¡cs procedures all have primarily a vocational ¡ntent -viz thedevelopmenlofemployableskills. Thesewillb€certifiedmainlyinreferencetothecriter¡onof thestudent,sab¡litytoperform in the world of work. For each of these syllabuses, a single examination will be offered and will be certificated interms of General Proficiency.

The Syllabuses

The syllabuses proposed for the following single subjects are attached:
'1.

2.

J.

4.

Principles of Business

Principles of Accounts

Office Procedures

(page -
(page -
(page -
(page -

t\

14 I

21 I

Typewriting

As the council will exanrine lhese subjects for the first time in 1gg0 teaching to these syllabuses should begin inSeptember 1978. A syllabus for Sho¡thand will be available for examination in 1ggt.

.'..

.:
'.. . :'

a

l

:
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SYLLABUS FOR EXAMINATIONS IN PRINCIPLES OF BUSINESS

General Obiectives

The primary aims of the syllabus in Principles of Business are

(i) to help students gain insight into, and develop an understanding of business practices;

(i¡) to help students develop an understanding of the role of business practices in the socioeconomic

systems of the Caribbean;

(¡i¡) to expose students to a perspective which is intended to help them appreciate howtheir own subse'

quent career roles or functions will contribute to the economic structure of the territory;

(iv) to enable students, through the insight gained into business practice, to make sound decisions as

consumers of goods and services;

(v) to provide the students w¡th the necessary background for study in specialised areas of business.

Structure of the Syllabus

The syllabus is presented as a series of eleven units of work, each with its specific obiectives. As can be inferred

from the general objectives there are three major focal points; Un¡t ll, Orpnisation of Production; Unit V, Marketing; and

Units Vlll, lX and X which all examine the role and worklngs of government. The other un¡ts, with the exception of Xl,

Regional and lnternational Business Envitonment, can be seen to support one or other of the three main areas. Learning

exjeriences based on these un¡ts should allow students to observe how business is organised and conducted in their immediate

environment. Unit Xl, on the other hand, is intended to g¡ve the student the opportunity to appreciate the extenl to vvhich

ihese local problems áre in fact local, or are Caribbean, or are characteristic of a developing econoníy or are indeed character-

ìstic of any economy.

lnspection of the. specific objectives of each unit will reveal that wh¡le the balance varies from unit to unit, overall,

the main types of objective - knowledge, interpretation and application, analysis and evaluation - occur in the rat¡o 2:1:1.

The knowledge objectives involve both text book information and information gleaned at first hand from direct observalion

and enquiry by the student, This knowledge in its turn will form the basis for classroom discussion in which the interpreta-

tion, analysis and evaluation objectives can be met. Thus, while a text book should be used for general informat¡on it is

urged that teachers encourage students to become directly involved in the collection and evaluation of information from

observat¡on, leaflets, newspapers, government information services, etc'

The distínction between Basic and General Proficiency

The same syllabus applies to both examinations. However, students who are taking Principles of Business as an

exposure course rather than as â preparation for further study in the business area do not require the same detailed knowledge

of the syllabus. While they should be aware of the broad scope and nature of business act¡vity they-can quite properly confine

a more cietailed studV to those units which are of direct relevance to their everyday lives and to those issues which they find

of particular interest, Such students will take the Basic Proficiency examination which emphasises a knowledge of the broad

scope of the subject and offers a choice of ìssues for discussìon.

General Proficiency candidates who will normally expect to proceed to specialised business courses should be. able to

respond atsome length to any of the issues raised in the syllabus and in doìng so to showclear evidence of analysis and evalua-

tìon of lhe points involved.

ln consequence, rhe.exam¡nat¡ons for Basic Proficiencv and General Proficiency differ in

(i) the weight¡ng of the abilìties to be assessed: knowledge caÌries 60 per cent of the marks in the Basic

Proficiency Examination and 45 per cent of the marks in the General Proficiency Examination.

(ii) the intens¡ty of treatment of the major issues as exemplifìed by the greater weighl attached to Paper 2

in the General Proficiency Examínation.

(ii¡) the syllabus coverage required by the different degrees of question choice in the second paper.
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The Format of the Examinations

BASIC PROFICIENCY
Paper I

(1% hours)

A 60- item multiple choice test of recall, inlerpretation and application objectives in the
rat¡o of 5:3:2.
The items will b€ distributed as follows:

Un¡t No. of ltems

I

il
ilt
IV

VI
vil

vill
IX
X

XI

5
11

6
6

11

5
4
5

2

4
1

60

Paper I I

(1% hours)
Seven essay questions from wùich the cand¡date musr attempt four. units ll, V, Vlllto
X, and Xl will always be represented on the paper. Each question will be worth 12 marks
of which 5 will be for recall,4 for the application of knowledge and 3 for analysis and
evaluation. Paper 1 and paper 2 will carry equal weight.

GENERAL PROFICIENCY
Paper I

( 1 7¿ hours)
Paper common to Basic and General Proficiency

Paper I I

12%hoursl
section l. six compulsory quest¡ons on business s¡tuations. The section will carry 36
marks and will assess interpretation, application of knowledge and analysis and evaluation
in the ratio 1:3:2. Ouestions may be drawn from any unit of the syllabus.

Section ll. Four essay questions from which the candidate must attempt two, Each
essay will be worth 20 marks, with 6 for recall, 5 for application of knowledge and 9 for
analysis and evaluation,

Papers I and ll are weighted in that ratio 2:3. ln both examinations the units-will be
represented approximately in proportion to the number of specific objectives in the syllabus statement. The alloca-
tion ol marks to the qualities ti be assessed is as follows:

BASIC PAPER GENERAL PAPER

2 Total2 Total

(46)

( 15)

(271

112J

Recal I

I nterpretation

Application

Analysis and Evaluation

25

15

10

20

16

12

45

15

26

12

25

15

10

12

o

28

30

a1

21

38

30

(2e)

(171

(30)

\241

50 48 50 76 126 (100)Totals 98 (100)



Cert¡f¡cation

ln addition to the overall grade given for the candidate's performance in either the Basic Proficiency or the General
Proficiency exâmination, a profile report will be given under the headings:

Knowledge Understanding

The knowledge point w¡ll be based on the recall and the interpretation marks, and the understanding point on the application,
analysis and evaluation marks.



UNIT I

THE NATURE OF BUSINESS AND
THE BUSINESS ENVI RONMENT

UNIT II
ORGANIZATION OF PRODUCTION

6

THE SYLLABUS

OBJECTIVES

The student should be able to
1. describe the development of econo-

rn ic activi ty;

2. list the functions of a business;

3, state. the types of economic systems
and identify their institutíonal char-
acteristics and goals;

4. identify the differences between
private and public sectors;

5. classify the d¡fferenr types of pro-
ductíve activities;

6. state what types are carried out jn
the region;

7. compare types of production ¡n
the region w¡th types in other parts
of the world.

The student should be able to
1. l¡st the various production levels

and assess their contribution to the
economy;

2. identify factors ¡n the production
of goods and services;

3. I¡st the ma¡n natural resources of
the Caribbean and identífy indus_
tries based on these;

4. define'cottage ¡ndustry, and discuss
opportunities for developing cottage
industries ¡n the community;

5. define 'linkage industry, and cjte
examples of such industries;

6. discuss the opportunities for ancl
importance of developing linkage
industr¡es among Iocal comrnunities
and Caribbean countries;

7. define 'human resources,and dis_
cuss its ¡mportance lo productivity;

CONTENT

Man as an econom¡c animal:
early economies - direct satisfac_
tion of wants, barter systems;
development of money economy -producers and consumers, indirect
satìsfaction of wants.

Functions of a business e,g. produc-
tion of goods and services, creation
of iobs, profit motive.

Economic systems:
free, planned, míxed.

Characteristics of private and public
sectors,
Differences in motivation and orien-
tat¡on.

Types of production:

(i) Extractive (agriculture,
mining, fishing);

(¡i) Consrruction(building);
(i¡¡) Manufacturing(assembling,

refi ning);
(iv) Service (transport, com-

munícation, tourism).

Production levels:
subsistence, domestic consumption,
surplus and export,

Factors of production:
natural and human resources, capi-
tal.

Natural resources:

form (raw mater¡als, energy), loca-
tion, usage, ownership.

Cottage lndustries:
development and importance espec-
ially in rural areas and ;n small
handicraft industries.

Linkage lndustries:
thejr importance êt national and re_
glonal levels (e.g. agriculture and
canning; agriculture and tourism;
bauxite mining and alumìna by_
products).

Labour and entrepreneurial skills:
value and ¡mportance of labour;
factors affecting rhe supply of la-
bour; efficiency of labour (includ.
ing education. health and workjng
conditions).

Mobilisation of labour e,g. seif.help
and community work.
Migrâtion and its effects on the
labour force,

8. state the economic contr¡bution
of self,help and community work;

9. discuss effects of migration of pro,
fessional and skijled personnei;
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UNIT ll (contd.)

UNIT III
INTERNAL ORGANIZATIONAL
STRUCTURE OF BUSINESS

The srudent should be able to

10. state the inportance of organiza-
tional skills and the decision making
role of the entrepreneur;

1 1. def¡ne 'capital' and discuss ìts role
in production;

12. state the factors which determine
the locat¡on of industries; identify
these in specific cases;

lmportance of entrepreneurial/or
ganizational skills.

Capital:
definit¡on; form and role (capital

goods as the basis of production).

Location of ìndustry:
factors affecting the location (e.9.

geographical, availabilitY of raw
materials and supplies; infrastruc-

ture - Power, water, transport,
health fac¡lities, labour supply, gov-

ernmental intervention).

Economies of scale:
advantages and disadvantages of
large-scale and small-scale produc.
tion; limits to large-scale production
including the law of diminishing
returns.

Role and function of the small firm.

Capital intensive versus labour ín-
tensive production in developing
countries; mechanisation and auto-
matíon.

Trade unions:
organízation and growth; benefits
to employees (security, education,
improved working conditions etc.).

Rewards of work:
monetary remuneration ; satisf action
of basic physiological, social and
psychological needs,

Major functional areas in a business:
production, finance, marketing and
person nel.

Forms of business organizations:
definition, formation and manage-
ment of

'13. discuss the advantages and
vantages of large-scale and
scale production;

disad-
small-

14. discuss the place of the small firm
in an economy;

15, discuss the economic and social im-
plications which may result from
automation and mechanisation:

'16. discuss the role of the trade unions;

17. identify the various needs that are
sat¡sfied through work.

The student should be able to
'1. list and explain the major function-

al areas in business;

2. identìfy and state the characterjs-
tics of various forms of organiza-
tional units;

3. discuss the relative advantages and
disadvantages of different forms of
or gân i zati ons;

4. identify regulatory practices institu-
ted by governments for the setting
up of various forms of business
e n terpri ses;

5. describe procedures for the day-to-
day operations in the various forms
of organizations;

6. state procedures for distribution of
profit or absorption of losses in var-
iorrs forms of btrsiness etìterprisesj

7. dentify and ìnterpret formal and
.nfgr¡¿¡ rel,lt,orìslìl'Js extstllg ¿ì.

Inong employees of rn organ'z;triurr;

sole trader;
partnersh ips;
co-ope rati ves;
companies (including
conglomerates and
multi-nationals);
state corporations and
nationalised industries;
government departments
local and municipal au-

thorities.

{i)
(i¡)

{¡ii)
(iv)

(v)

(v i)
(v ii)

Organizalion:
form¿:l structure (line or direct,
functional, rrnmiltee and staff);
¡nformai st,rcture {grouo organiza-
flons e tc.)
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UNIT lll (contd.

UNIT IV
MONEY, CAPITAL AND THE
FINANCIAL SECTOR

Ïhe student shoLrld be able to

3. interpret organization charts;

9. state the effects of growth on the
organizational structure;

The student should be able to.

1. slate the character¡stics, functions
and importance of money;

2. describe the functions and services

offered by commerc¡al banks and

demonstrate the ability to use these

se rv i ces;

3. state the principles of sound monéy
management and demonstrate the
abil¡ty to apply them to Personal
si tuati ons;

4. define and identify var¡ous types
of long and short term capital;

5. state the sìgnificance of collateral
and other forms of securities;

6. distinguish between insurance and
assurance protection; the various
types of insurance policies; state
insurable risks;

7. state the principles underlying in-
surance contracts;

8. slate the main features and func-
tions of the Central Bank and/or
Currency Board and their relation-
sh¡ps w¡th commercial banks.

The student should be able to

1. define the term 'market';

2. descrjbe marketing activitjes;

3. analyse and explain the behaviour
of consumers in given situations;

The structure of organization charts.

The effects of growth on the organi-
zât¡onal structure e.g.:

(i) increased capital invest-
ment and personnel;

(¡i) greater specializatìon or
division of labour;

(iii) increased internal com-
munications and control
in business,

Money:
characteristics, funct¡ons and value

Commercial banks:
funct¡ons and services.

Personal budgeting:
allocation of income relative to
comm¡tments; forms of saving e.g.

banking, insurance, credit union;
methods of payment (standing or-
der, pay sheet deductions, Personal
finance record).

Sources and types of capital:
Money market; sources and tYPes

e.g. commercial banks, credit union;
Capital market; sources and tVPes
e.g. insurance compan¡es, stock ex-
change, development banks, buíld-
ing societies;
Personal savings e.g. jndividual sav-

ings, partner hand/meeting/sou sou/
box.

Collateral as a means of raising capi-
tal e.g. insurance policies, land ritles.

lnsurance and Assurance Protect¡on:
insurable risks, ìnsurance as an aid
to trade.

Principles of lnsurance.

Central Bank, Currency Boards
features and funclions.

Definitron of market:
major activiries in marketing -
markel research. sales, distribution.

[\4arket research: identify consu-
mers, faclors affecting consumer
behaviour (choice, taste, tradition,
income, brand loyalty).

UNIT V
MARKETING



UNIT V (contd.l

The student should be able to
4. list the methods of promotíng sales

and discuss their advantages and dis-
advantages;

Marketing strateg¡es:

(i) advertising - functions
and forms;

(iì) promotion - trading
stamps, issuing premi-
ums for savers, special
offers, loss leaders, etc. .

Public Relations:
business entertainment, offering
special awards, e.g, scholarships,
expense-paid trips, sponsorshíp of
community activity e.g, sport.

Packaging:
presentation, use of brand names.

Sel I i ng:
salesmen and the approaches em-
ployed to ensure effective selling
e,g. merchandising and adjustment
of prìcing policy, methods of main-
taining good customer/firm relation-
ships e.g. after sales service.

Determinants of selling price viz.
supply and demand, turnover, fixed
and variable costs, profits.

l\4arket practices: competition, ¡m-
perfect competítion e,g. monopoly,
oligopoly, cartels; government inter-
vention e.g, price controls, subsí-
dies; trade associations e.g. Cham-
bers of Commerce.

Terms of sales: cash, cred¡t, hire
pu rchase.

Cash and trade discounts.

5. suggest forms of packaging and pre-
sentat¡on of goods;

6. assess the techniques of selling;

7. discuss how stated factors affect
the pr¡cing of goods;

:' .
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8, identify the various forms of market
practices and discuss how they in-
fluence changes in the price of
commodities;

9. discuss the advantages and disad-
vantages of various terms of sales;

10. distinguish between cash and trade
discounts and calculate these from
given data;

11. define the role and function of
consumer organ ¡zat¡ons;

12. identify units in the chain of dis.
tr¡bution and state the contribu-
tion of each;

13. identify methods of retailing;

Consumerism: the rights and protec-
tìon of consumers.

The distribut¡on chain: manufac-
turer, wholesaler, retailer. consumer.

14. state the importance of transport
in marrciing;

15. discuss the various forms of trans-
port; their advantages and disadvan-
tages;

Outlets for d¡str¡bution: shops, de-
partment store, mail order, auclion,
telephone, vending machine, etc.

lmportance of transport ìn domes-
tic, regional and foreign trade.

Forms of transport: land. air and
sea.

16. suggest methods for transporting
specific goods;

lVethods of carriage: containerisa-
tion, a¡r freight, pipelines etc.
I nternal distribution: transportation
storage; disposal of surpluses.



UNIT V (contd.)

UNIT VI
BUSINESS DOCUMENTS

UNIT VII
NATURE OF MANAGEMENT

10

The student should be able to

17. identify the problems likely to be
encountered in distribution and Iist
preventive measures.

The student should be able to.

1. select and use the correct document
in a given situation;

2. explain the necess¡tv for adequate
documentati on;

3. identify, interpret and use various
transport documents;

4. recognize the format of instruments
of payment;

5. interpret information given on in-
struments of payment;

6. state the uses of ¡nstruments of
payment;

7. state how each instrument ¡s treated
by the bank;

The student should be able to
1. define the functions of manage-

ment;

2. identify the responsibilities of man.
agement

Relationsh¡p between the availabili-
ty of airport, harbour and docking
facilities and the efficient distribu-
tion of goods,

Factors governing choice of trans-
port: airports, harbour and docking
facil ities and re{ated procedures, e.g.

the work of the port authorit¡es,
handl ing charges, warehousing costs,
insurance: direct cosl, energy, depre-
ciation. Problems of distribution
(delayed shipment, spoilage, mis-
direction of goods, inadequate ware.
housing facilities, lack of proper
security measures, industrial unrest,
ineff ective commu nication).

Format and uses of trade docu-
ments: catalogues, quotation, pur-
chase requisition, invoices, credit
and debit notes, statement of ac-
count, documentary credits, tenders
and estimales, stock cards.

Source and ¡ntended routing of each
docl¡ lien¡.

Documents used in transporting
goods to internal and external des-
tinations (e.9. import licence, btll
of lading).

Format, uses and natuÍe of instru-
ments of payment: legal tender,
money order, bank drafts, telegra-
phíc money order, cheques (includ-
ing crossed, manager's, certified),
letters of credit, promissory notes,
bills of exchange.

iVìanagement funclions:
planning, organizing, directing, con-
trolling, co-ordinating, delegating,
motivating,

l/anagement respons¡bil ities to:
(i) Owners (by maximisinq

efficiency and creating
su rp I uses )

(ii) Employees (e.g. provid-
ing adequate urorking
conditions, training,
maintaining good com-
municatíon and human
relations);

(iii) Customers (producing
goods of a marketable
quality at reasonable
prices);

(iv) Society {social responsi-
bil¡t¡es),
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UNIT Vll (contd.)

The str.rdent should be able to
3. define the various leadership styles Leadership stvles and their ìmpact:

(authoritarian, democratic, laissez
faire).

4. dìscuss the importance and essen-
tials of good Ieadership;

5. identify basic rules for establishing
good management/worker relation-
sh ip;

6, evaluate the importance of team-
work in the success of an organiza_
tion:

i\4otivation and ¡ncentives:
establishment of lines of communi-
cation; gr¡evance procedures.

Group integration:
factors in the creation of integrated
groups (e,9, common goals, interests,
age).

Channels of internal communication
(e.g, consultation, suggestion
schemes, meetings, bulletins, re-
ports, memoranda, manuals).

7. identify methods of creating effect-
ive communication flow.

UNIT VIII
THE ROLE OF GOVERNMENT The student should be able to:

1. discuss the respons¡bil¡ties of gov-
ernments;

2. identify measures which govern-
ments use to provide protection
for consumers;

Role of government:
security of the state; protection
and general welfare of citizens
(econom ic growth and development,
full employment, improved stan.
dards of living, favourable balance
of payments).

fi/ìeasures by which consumers are
protected:
(e.9. price controls, food and drugs
standards, endorsement of consu-
mer protection associations, hire
purchase legislation).
Methods by which government regu-
lations affect business activity: leg-
islation, regulations, taxation, sub-
sidies.

Taxation purposes:
revenue raising; income redistribu.
tion; the.influence of varicus taxes
on economic activity,

Taxation - types and examples.

3, identify regulatory measures by
which a government controls or in.
fluences business âctivity;

4. state the purposes of taxation;

5. distinguish between direct and in-
d¡rect taxes;

6. identify agencìes through wh¡ch the
governments assist commerce and
ìndustry and state general forms of
assístance;

Nature of assistance to local busi-
ness enterpr¡ses (e.9. institutions for
lending capital, training awards and
programmes, government research
agencies and information centres,
subsidies, grants, technical assist-

ance).

7. identify social services provided by
govern ment.

Nature of services provided by qov-

ernments (e.g. health including Na-

tional I nsurance Schemes and sanlta-

tion facìlities, education, roads and

transportation).
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UNIT IX
LEGAL ASPECTS OF BUSINESS The student should be able ro

1. define a simple contrac4

2. state the essont¡als
contraet;

of a simple

Offer, acceptance and consideration
as the basis of a legally binding
âgreement.

Requirements of a contract:
deliberate agreement i.e. offer and
acceptance, competent part¡es, con-
sideration, legal purpose, voluntary.

Special contracts of hire purchase,

mortgages, sale of goods, sale of
land, insurance.

Termination and discharge of con-
tract (e.9. mutual agreement, per-
formance or impossibility of per-
formance, repudiation).

3. identify and describe rhe character-
istics of specialitV contracts;

4. staíe the ways by which a contract
may be terminated or discharged.

UNIT X
SOCIAL ACCOUNTING AND
INTERNATIONAL TRADE The student should be able to

1. discuss how the standard of living
might be measured and defined;

2. def ine National lncome and its
various components;

Standard of Living lndices, Gross
National Product, Per Capita ln-
come; other factors e,g. pollutjon,
I ife expectancy.

National lncome:
rts components, income-expendi.
ture-producti on.

3. discuss the relationships and im-
portance of the distribution of in-
come with the standard of living
of a country;

4. d¡stinguish between savings and in-
vestment;

5. define growth and development and
discuss their relationship;

6, discuss the reasons for and impor-
tance of international trade;

7, d¡fferentiate between balance of
trade and balance of payments;

Savings and lnvestment as they re.
late to capital formation,

Growth and development:
definition and relationship.

lnternational trade:
principles of international trade.

Nature of balance of trade (includ-
ing visible and invisible trade);
nature of balance of payments (in.
cluding visible and invisible items).

Methods of correct¡ng an adverse
balance of payments (e.g. import
restrictions - tariffs, licences, quo-
tas, bans, exchange control, deval-
uat¡ on ).

Methods of balancing or covering
an adverse balance of payments (e.g.

borrowing from another country,
accepting gifts from other coun-
tries, importing on credit, drawing
on the lnternational Monetary
Fund).

L discuss the measures which a coun-
try might adopt to correct and to
cover an adverse balance of pay-
ments.

UNIT XI
REGIONAL AND INTERNATIONAL
BUSINESS ENVIRONMENT The student should be able to

'1, state the role of maior local and
Caribbean economic inst¡tutions;

Caribbean economic inst¡tutions
e.g. Chambers of Commerce, Manu-
facturers Associations, Caricom and
Caribbean Development Bank,
IRDB.
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The. student should be able to

2. list major current trade agreements

and state the¡r sÌructure and func-
ti on;

Domestic and foreign trade:
trade agreements and cartel arrange

ments e.g. ACP, OPEC, CARICO¡I,
ECM,

Problems related to industrialisâ-

tion, unemPloYment; PoPulation
and migration etc.
Economic dualism in the region'

Training and develoPment of man'
power and managerial and entre'
preneurial skills.

lmplication of local and foreign in'
vestments.

National isati on:
social and economic effects.

' tl:ì .

..:.:

; ,.:,.'::

3. identify major economic problems
in the Cáribbean and discuss poss"

ible solutions;

4. discuss the role of education in the
economic development of the Carib-
bean;

5. discuss the ¡mporlance of local and
foreign ¡nvestments;

6, discuss'the advantages and disad-

vantages of national isati on.

****+**++++*+*****+***+*+****x****+*******+
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SYLLABUS FOR THE EX,AMINATION IN PRINCIPLES OF ACCOUNTS

General Objectives

The primary aim of the syllabus is to provide students who have completed the course of study w¡th an acceptable
level of vocational competence for init¡al employment, as well as to provide a foundation on which those students who w¡sh
to pursue further work in the subject area might build.

Students on completing the syllabus should be able to

1. apply accounting principles, procedures and terminology in business;

2. appreciate the importance of accountability in both public and private businesses;

3. grasp the significance of accounting as a tool for recording;

4. use accountinq practices as a tool for effective business management.

The Format of the Examinat¡on

A single examination having General Proficiency status wìll be set on the syllabus.

The examination will consist of two (2) papers, a multiple choice paper and a problem paper. At a later date, a

school-based component of the assessment will be introduced.

Paper I

(1% hrs.)

A multiple choice test of 60 items testing recall, use of accounting procedures and the ability to

draw conclusions about the state of the business from accounting data in the rat¡o 3:5:2. The items

will be distributed as follows:

Unit No. of ltems

I

il
ilt

vil
vilt

IX
X

XI
xll
xill
XIV
XV

2

7
1

J

b

b
4
3
2

2

J
t
b
7

4

60

Paper I I

(2% hoursl
A problem paper dìvided into two sections. Each section w¡ll test knowledge, application of account-

ìng procedures and interpretation of accounts in the ratio 1:4:1'

Section | - Two compulsory questions drawn from units V, Vlll' X' Xll and Xlll'

Section ll - Four questions of which the candidate must attempt two.

ouestions may test any of the syllabus objectives. ln both sections questions will be worth 24 marks

each.

Paper I : Paper ll will be weighted I:2.
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Note on Sl Units

CXC has adopted Sl units wherever appropriate, and will therefore be using a space rather than a comma to indicate
thousands. For example, $1 ,543.2O will be written as S1 543.20 and $75,320.96 w¡ll be written as $75 320,96.

Certification

The results of the exam¡nation will be reported on a five-po¡nt scale - Grades I - V. ln addition to the overall grade

there will be a profile report on aspecls of the candidate's performance under the following headings:

Knowledge: Application I nterpretation:
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THE SYLLABUS

UNIT I

INTRODUCTION TO
PRINCIPLES OF ACCOUNTS OBJECTIVES CONTENT

The student should be able to

1. describe the account¡ng cycle;

2. give a diagrammatic presentat¡on

oT the accounting cycle;

3. state the purpose of accounting âs

a tool in the efficient management
of business.

The accounting cycle (graphlcal

presentation ).
Discussion of accounting as a busi-

ness practice.
Simple definition of the terms
'book-keeping' and'accounting'.
Purpose of accounting.
The accounting cycle in relation

to-
{i) a sole trader;
(iÌ) a partnership;
(iii) a company;
(iv) co-operatives;
(v) governments;

{vi) other specialìsed bodies.

UNIT II
THE BALANCE SHEET The student should be able tc

'1. define a Balance Sheet and identify
its components;

2. construcÌ a simple Balance Sheet ìn

basic format;

3. use and inlerpret the Balance Sheet
Equation;

Definition of a Balance Sheet; com'
ponents (assets, liabilities, capital).

Simple examples of a Balance Sheet

of a sole trader.

Th; Balance Sheet Equatron

C=A-1.

4. identify examples of different types

of assets and liab¡l¡ties and arrange

them in order of liquiditY;

Assets:
fixed e.g. land, building; current
e.g. cash, debtors, inventorY.

Lrabilities:
short-term e.g. bank overdraft,
credi tors;
long-term e.g. debentures, mortgage,
bank loans,
Definìtion of liquidity; order of
liqu idity.

Defin¡tion and calculation of work-

ing capital.
The working capital ¿PProach to
the Balance Sheet.

Basic ratio analysis in relation to

business obiectives e.g. liquidity
(current, acid test), operal¡onal
( debtors/cred itors ).

5. define and calculate workingcapital
and show its significance for the
operation of the business;

6. state the relationship of assets, lìa-

bilities, capital, working capital to
the Balance Sheet and interpret

, their implications for the financial
position of the business.

UNIT III
ACCOUNTS: FORMAT AND
CLASSI FI CATI ON The student should be able to

1. draw up simple account formats

neatlY and accuratelY;

Simple format:
debit and cred¡t s¡des, meaning of
debit and credit.
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The student should be able to

2. recognise different types of ac-
counts:

Classification of accounts

3. distinguish the significance of debit
and credit in each type of account.

(i) nominal e.g. wages, bad debts,
profit and loss, capital and

drawings etc.

(ii) real e.g. stock, mach¡nery etc.

{ìlì) personal e.g. debtors, credi
tors, etc.

UNIT IV
THE GENERAL JOURNAL The student should be able to

i. record ìtems in a General Journal;

2. distinguish between cash and credit
transact¡ons;

3. use the double entry system;

4. predict which items in a Balance
Sheet wíll change as a result of
various transactions.

The General Journal and its format
lnterpretation of transactions;
types of transactions. (cash, credit)

Meaning of double entrV.

UNIT V
THE LEDGER The student should be able to

1. make detailed entries in the Ledger
from original Journal entries;

2. make up a Trial Balance;

3. state the uses of the Trìal Balance;

4. use the Trial Balance to detect
errors in the Ledger;

f\4eaning of posting:
postìng from Journal to Ledger,

The Trial Balance of total debits
and lotal cred¡ts.

5. balance and close all classes of
accounts;

Balancing accounts:
taking Triål Balence of the balances;
closing accounts,

Stock-taking and valuation 
.

Preparation of goods or trad¡ng
accou nt;
profit and loss account and Balance
Sheets.

6. calculate the value of stock;

7. prepare simple fìnal statements of
goods or trading account, profit and
loss account and Balance Sheet;

f. interpret final statements.

UNIT VI
THE CASH BOOK AS A SUBSIDIARY
BOOK The student should be able to

1. use the Cash Book;

2. state reasons for using the Cash
Book;

3. define and state the use of specified
documents and make entries in the
Cash Book from related documents;

Cash Book; one, two and three
columns (cash, bank and discounts).

4. record receipts and payments of
cash and cheques;

Documents related to the Cash
Book: 6ur¡ vouchers, receipts,
cheques, bills of exchange, bank
statements.

Cash receipts; cash payments; dis-
counts receíved and discounts al-
lowed,

5. distinguish between d¡scount receiv-
ed and discount allowed and record
each;

6. balance the Cash Book and post
entries;

Balancing the Cash Book; posting
from the Cash Book
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UNIT Vl (contd.)
The student should be able to

7, reconcile the Cash Book balance

with the bank statement balance;

8. define and record imprest cash,

Bank Reconciliation Statements

Definition of Petty Cash and lm-
prest system; recording of êntries.

UNIT VII
OTHER SUBSIDIARY BOOKS The student should be able to

1, define and demonstrate the use of
specified subsidiary books;

2. define related documents and design

and complete formats;

3. distinguish between trade and cash

d iscou nt;

4. record entries in Journals for pur-
chases, sales, returns inward and

returns outwards from related do-

cuments;

5. post entries from specified subsi-

diary books to the Ledger; .

6, prepare Trading Account.

Purchases, Sales, Returns Outward
and Returns lnward Journals.

Related documents, viz. invoice,
credit note, debit note.

Calculation of trade and cash dis'
cou nt.

Jôurnal entries.

Posting to the Ledger.

Transferring of balances to Trading
Account.

UNIT VIII
FURTHER USES OF THE GENEBAL
JOURNAL The student should be able to:

1. state uses of the General Journal;

2. recognise and record opening, clos'
ing and intermediate entries;

3. state why adiustments arise ând

make simple calculations and appro'
pr¡ate entr¡es to take care of such

ad justments;

4. correct errors by making journal
entr¡es;

5. make out a post-closing trial ba-

I a nce;

6. use work sheets.

General Journal.

Opening entries, closing entr¡es and

intermediate entries.

The treatment of ad,usting entries
e.g, depreciatíon, prepayments, ac-

cruals, provision for bad debts and

for discounts.

Correction of errors; SusPense Ac'
cou nt.

Post-closing trial balance.

Work sheets.

UNIT IX
THE PAY-ROLL The student should be able to:

1. fill our the part¡culars on tìme
cards/sh ee ts;

2. transfer particulars from time
cards/sheets to payrol I ;

3. calculate employees' gross earnings;

4. make the necessary deducÌìons from
employees'earnings.

Time cards/sheels, employee earn'
ings records; deductions e.g. income
tax, social securitV, etc.

Preparation of paVroll and wage

documents.

UNIT X
THE FINANCIAL STATEMENTS
FOR A SOLE PROPRIETOR The student should be able to

I prepare Trading Accounr, Profit
and Loss Account and Balance
Sheet rn detailed form for a sole
proprieÌori

2. explain the importance oI rhe fìnal

accounts and Balance Sheet;

Trading Account.
Profit and Loss Accounl
Balance Sheet.
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UNIT X (contd.)

The student should be able to

3. analyse and interpret the financial
pos¡tion of a business as regards
rate of turnover. average stock and
simple ratios.

Trading Results:

rate of turnover, average stock,
simple ratìos.

UNIT XI
ACCOUNTS FOR NON.TRADI NG
ORGANIZATIONS The student should be able to

1. distinguish between capital expendi.
ture and revenue expenditure;

2. distinguish the differences in ac-
counting procedures for trading and
non-tradi ng organ izatíons;

3. prepare a Receipts and Payments
Accou nt;

4. prepare an lncome and Expenditure
Account.

Capital expenditure and revenue
expenditure.
Accounting procedures for trad¡ng
organ ízations.

Receipts and Payments Account

Income and Expenditure Account.

UNIT XII
TREATMENT OF INCOMPLETE
RECORDS AND CONTROL ACCOUNTS The student should be able to:

f. identify single entry iecords;

2. draw up a statement of affairs
from such records so as to show
capital;

3, state disadvantages of single entry
recordi ng;

4. convert single entry into double
entry;

5. state the reasons for Control Ac-
coU nts;

6. prepare simple Control Accounts.

lncomplele records.

Disadvantages of single entry
book-keepíng system.

Conversion to double entry.

Control Accounts.

UNIT XIII
PARTNERSHIP ACCOUNTS The student should be able to

1. define a partnership business;

2. state the reasons for establ¡shing
partnersh ips;

3, state the essential legal provisions
of the Parrnerships Act (1890);

4. apply the special accounting pro-
cedures involved ìn:

{a) recording capital,
(b) setting up current accounts,
(c) appropriatingprofits,
(d) drawing up balance sheeU

5. define and calculate goodwill;

6. make entries f or adm ission of a

new partner.

Partnerships as a form of business:
structure of a partnership;
role of a partnershrp;
comparison of a partnership with
a sole proprietorship.

The legal implications of a partner-
sh ip.

Recording transactions oÉ a partner-
sh ip:
raising capital and recording current
accounr of partners; appropriarion
of profits; preparation of a Balance
Sh eet.

Goodwill in a partnership.

Admission of a partner and goodwill
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UNIT XIV
COMPANY ACCOUNTS AND
ACCOUNTS OF CO.OPE RATI\/ES The student should be able to

1. define the legal status of a jo¡nt
stock company and a co-operative

Joint stock companies and co-opera-
tives
formation and operation

2. state reasons for establishing

{a) ioint stock compânies,
(b) co-operatives;

3. state essential provisions of
(a) the law relating to

compan ies,

{b} laws relating to co-operatives;

4. define different types of shares and
debentu res;

5. apply the accounting procedures in

(a) recording capital,
(b) appropriatingprofit,
(c) drawing up Balance Sheet.

Raisíng capital

Appropriation of profits.
Preparation of a simple Balance
Sheet.

UNIT XV
SIMPLE MANUFACTURING
ACCOUNTS The student should be able to

f . identify elements of cost;

2. establish the cost of manufactured
products;

3, calculate the gross and net profit
from a Manufacturing Account,

The elements of cost.

Accounting procedures for record-
ing costs.

Preparation of accounti for a manu-
facturing concern:

(i) Manufacturing Account;
(ii) Trading Account;
(iii) Profit and Loss Account.

*+****++*+*+***x******x*******x+x+*+x****+
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SYLLABUS FOR THE EXAMINATION IN OFFICE PROCEDURES

General Obiectives

The general objectives of the syllabus maV be stated formally as follows:

At the end of the course the student should

1. lÊ aware that the formal organization of any social acl¡v¡ty involves office procedures;

2. know how office activities are structured and organized;

3, . appreciate that office procedures are designed to promote the effic¡ent working of the organizat¡on.

4. be aware of employment and promotional opportunities in business.

Structure of the Syllabus

The syllabus in Office Procedures is intended to provide a direct preparation for the student who will be entering

the office environment immediately after secondary school, while at the same time being of sufficient generality to provide

a sound foundation for the student who is intending to pursue specialized business studies. To achieve these aims it is

important that students explore a range of office activities either bV d¡rect exposure e,g. work-study or by part¡cipating in

school-based simulations. This approach implies that while a textbook will provide the bas¡s for knowledge of the subject
everv opportunity should be provided for the student to relate that factual base tô a personal experience of office procedures.

ln particular, students should have the opportunity to become familiar with the equipment levels, procedures, and
organizational structures characteristic of local offices.

The Format of the Examination

A single examination having General Proficiency status will be set on the syllabus

The examination will consist of two {2) papers, a multiple choice paper and an essay paper. At a later date, a

school-based component of the assessment will be introduced.

PAPER I

(1% hours)

PAPER II
(2 hours)

UNIT

I

il
ilt

vil
vilt

IX
X

XI
xil

A multiple cho¡ce test of 60 items testìng recall and comprehension of the im-
portant facts, concepts, principles, processes and procedures involved in offìce
work and the application of these. Recall, comprehension and applicat¡on will
be tested in the ratio 3:1:2. The items will be dlstributed as follows:

NO, OF ITEMS

5

11

7

4
6

J

4

7

4
4

2

3

60

Cerl¡fi cati on

An essay paper divided into two sections.
Section L Four compulsorV questions, coverìng Units l-Vl and Unit Xll.
Section ll. Four questions from which the candidate must attempt two. The
questions will be drawn f rom Units Vll-Xl.
Each question on this paper will be worth 15 marks, rvith 3 for recall,3 for
comprehension and 9 for application.

Paper l: Paper llwill be weighted.l :2.

The results of the exam¡nation will be reported on a five-point scale, Grades l-V. in addition to the overall grade a

two-point profÍle report will be given under the following headìngs:

Knowledge : Application

The knowledge profile point will be based on the recall and comprehension components.
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OFFICE ORIENTATION
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THE SYLLABUS

OBJECTIVES

The student should be able to

CONTENT

1. describe the role of the office in

the business activ¡ties of produc'

tion, distribution and exchange of
goods and services;

2. describe how office activ¡ty may
be organized accordínþ to the s¡ze

and nature of the business;

3. discuss the contr¡bution to eff¡-
ciency of various types of office
equipment ¡n given situations;

4. identify and describe skills and
'att¡tudes needed by employees in
a variety of office situatlons;

5. state how good human relation-
ships contribute to office effi-
ciency.

Functions of the office e.g. collect-

ing, processing and preserving data,

disseminating information, control
(organizatronal and legal)'

Organization of office activities;
organizational structure (posts, re'

spons¡bil¡ties, relationshiPs) ;

centralization and decentralization
of servìces e.g. duplicating, filing,

tVpinS.

Types of office careers; skills and
traìning; att¡tudes.

lnterpersonal relationships - with
supervisors; with colleagues.

UNIT II
COMMUNICATION The student should be able to:

1. describe the various means and

channels of communication and

their appl¡cation in business;

Means of communication :

oral, written, visual.
Communication channels:
Oral - courses for trainees, inter-
viewing, meetings and conferences,
radio/TV; telephone etc.;
written - corresPondence, agenda

reports, etc,;
visual - charts, graphs, signals, etc.

2. select the most appropriate medium
for sendinq specific information;

Factors to be considered in select-

ing communicat¡on media - urgen-

cy, oral/written, cost etc. .

Preparation of communication:
letters, memoranda, reports, charts,
¡ti neraries etc.

Types and uses of stationery.

3. communicate information in writing
using an appropriate format;

4. select appropriate stationery for
use in a given situation;

5. select and use relevant references; Use of reference material: d¡ction-
aries, offìcial gazette, telephone
directories, maps, schedules etc.

The business telephone: telephone
et¡quette, recording telephone mes-

sages, nature and use of the tele-
phone directory.

Telephone services: local, long dis-

tance and overseas calls, slation-to-
station and person-to-person calls,

conference calls.

6. use proper telephone techniques to
receive and relay messages:

7. state the varìous servìces a telephone
company can offer;

8. use the servìces of the local tele-
phone corporation;

9. determine time accordìng to geo-

graphìcal location;
Time zones and lheir signifrcance.
Expressing time e.g. 1.00 P.m. or
1300 hours.

Functions and operations of switch'
t¡oards.
Types and use of in¡ernal communi'
cation links and paqing devices.

10. demonslrate a knolt'ledge of the
various rypcs of internal communr-
câtion l¡nksi
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UNtT ll (contd.)
The student should be able to

1 1, state procedures for sending inform-
ation and/or money by tele-com-
munication and select appropriate
medium;

12. prepare information for transmis-
sion by telecommun¡cation medi¿;

Methods of communication: tele-
gram/cablegram, telex, radioPhone,

etc. Classes of telegrams/cablegrams.

13. describe the serv¡ces offered by
Post Offices and discuss their con-
tribution to the effective operation
of an organization;

'14. select the appropriate postal serv¡ce
for specific purposes;

Preparation of information: inputs,
completion of forms, comPutation
of costs.

Postal Services: classifìcation of
ma¡l {first class, second class, sur'
face mail).

'15. describe procedures for receipt and
despatch of mail in large and small

offices.

Business reply service:
postal boxes - procedures for ob-

taíning and using;
regulations for sending money and

other valuables;
parcel post services - nature ând

use; procedures for sending and re'
ceiving parcels;

franking machine; post office bank.

Receiving, recordlng, stamping and
routing of incoming mail; treatment
of remittances and registered mail;
organization for despatching mail;
preparation of mailing lists;
use of postage books;
mechanisation of mailing activ¡ties -
use of addressing machines, franking
machines, letter openers;
organization of a mail room.

UNIT III
FI LI NG The student should be able to

1. use and maintain filing systems

2. discuss the importance of preserving
and retaining records and of observ-
ing legal stipulations;

Procedures for the use of the fol-
low¡ng systems:

alphabetical, geographìcal, subject,

chronological, numerical.
I ndexi ng;
lvìethods and procedures for cross-

refere nci ng:

charge-out procedures and follow-

up systems; out sheets, tickler file,

card indicators, use of colours as

signals etc.

f\4elhods and procedures for keep-
íng inactive tiles: use of micro-
filming, disposal of fíles, retention
pe r i ods.

Filing equrpment and supplies:

- types of f¡llng cab¡nets -
for folders, stencils, índex cards,
mìcrofìlm, maps, etc.

- file iackets, minute sheets,
charge-out cards, dividers, etc.

Organization of centralized and de-
partmental filing.
Organization and operetion of fìling
systems for small businesses and
departments in large scale businesses.

3. demonstrate a knowledge of equip-
ment and supplies used in filing;

4. state the differences in the organ-
ization of cenlralized and depart.
mental filing.



UNIT IV
RECEPTION

UNIT V
MEETINGS

UNIT VI
TRAVEL ARRANGEMENTS

UNIT VII
THE PERSONNEL OFFICE

UNIT VIII
THE ACCOUNTS OFFICE

24

The student should be able to
'1. state the importance of good rela-

lions between the personnel of an

organization and members of the
public;

2. demonstrate a knowledge of the
respons¡b¡lities of the receptionist;

3. demonstrate the ability to plan,
make follow-up and cancel appoint-
ments for an executive;

4. state the ¡mportance and use of
reminder sYstems.

The student should be able to

l. state the reasons for holding meet-
ings and the¡r importance to the
organ izati on;

2. demonstrate the ability to organize
a meeting;

3. state the importance of reports of
meetings and of following uP deci'
si ons;

The student should be able to
f. interpret schedules prepared by car-

ier organizations;

2. prepare ¡t¡neraries;

3. identify and list documents required
for travel;

4. state currency regulations and pro.
cedures for buying currency.

The student should be able to

1. state the funct¡ons and importsnce
of the personnel office;

2. ioentify the records used in a per-
sonnel office and appreciate the
ìmportance of confidentiality;

The student should be able to

1. describe ihe functions and
tance of the accounts office:

rmpor-

Duties and responsibilities of a re-

ception¡st and their imPortance:

receiving and screening visitors; in'
troducing vis¡tors; keeping the re-

ception register, receiving letters

and parcels.

frlanaging and maintaining the re'

ception ârea.

Procedures for making and can-

celling appointments on behalf of
an executive.
Receiving and filing business cards-

Nature and use of reminder systems:

the tickler file, diaries, calendars'
Recording entries for appoinifnents.

l\4eetings and their relevance to the
organ ¡zat¡on.

Administration of and Procedures
for formal meetings.

Preparation of notices, agenda,
minutes.
Basic legal requirements of Annual
General Meetings,

Follow-up procedures:
filing and indexing of minutes.

Use of air, sea and land travel
schedu les.

Preparation of ¡tineraries (including
scheduling of appointments) ; travel
folders, etc.

Documents required ior travel:
passport, visa, etc.

Currency regulations and purchase
of foreign currency.

Functions of the personnel office:
recruitment, induction, deployment,
evaluat¡on, training, staff welfare,
disciplinary procedures.
Statutory provisions for employee
protect¡or'.

Records:
contracts of emploVment, service
records. leave, personal history, la-

bour turnover. performance evalua-
tion, etc.; filinq of Personal
records.

Functions of the accounts office:
payroll, credit control, collection
of accounts, treatment of debit and
credit notes, preparation for audit.



UNIT Vlll (co*d.)

UNIT IX
THE PURCHASING OFFICE AND
STOCK CONTROL

UNIT X
THE SALES OFFICE
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The student should be able to

2. interpret a simple statement of âc.
count;

3. list equipment used in the accounts
office and state the functions of
each item;

4. demonstrate a knowledge of me-
thods and procedures for making
and receiving paymenq

5. write cheques and interpret the
information on cheques;

6. identify and discuss entríes in a
bank statement:

7. reconcile bank statements;

8. prepare petty cash records.

S¡mple statements of account.

Calculators;adding/billing machines;
machine accounting.

l\4ethods of and procedures for mak.
ing and receiving payment (includ-
ing payments through banks and
Post Offices).
Records of receipts and payments.

Types and uses of cheques:
post-dated cheques, certified
cheques, crossed cheques; endorse-
ments.

The student should be able to
1. describe the work of the purchasing

otltce using appropriate term_
rnology;

2. demonstrate a knowledge of pur_
chasing procedures;

3, demonstrate an awareness of the
international system of measure_
ment (Sl units) and the reasons for
its introduction;

4. complete all documents which arè
used in the purchase of goods and/
or services and be able to file re-
cords;

5. demonstrate a knowledge of
methods and procedures of stock
control.

Bank statements: debit and credit
entries, service charges, outstanding
cheques, outstanding deposits.

Procedure for the payment andcontrol of petty cash ustng the
imprest system: vouchers, cash dis-
bursement sheet, summary of ex_
penses.

Purchasing funct¡ons: relationships
wíth other departments.
Terminology and abbreviations used
in purchasing documents and litera_
ture f.o.b., c,i.f., c.o.d., e. & o.e.,
etc.

Procedures for purchasing: catalo-
gues, prico lists, tenders, etc.
Ma¡nta¡n¡ng an lndex of Suppliers.

Units of measurement used in pur-
ch asi ng.

Documents
etc.

order forms, invoice,

The student should be able to
1. demonstrate a knowledge of the

work, importance and functions of
the sales office;

2. demonstrate a knowledge of the
equipment in a sales office or to
which employees of a sales office
may have access;

Stock control: importance of, me-
thods, procedures and forms to be
used for efficient stock control.

Functions of the sales office; rela-
tionships w¡th other departments.

Equipment: calculators, cash regis-
ters, ¡nk and spirit duplicators,
addressin g machines, etc.
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UNIT X (conrd.)
Therstudent should be able to

3. prepare, complete and d¡stribute
the necessary corresPondence in a

given sales transaction and file re'
cords in the office.

Preparation, routing and comPle-

tion of forms and documents used

in a sales transaction: quotations,

invoices, Proforma invoices, etc'

Filing of records.
Mailing lists.

UNIT XI
THE FACTORY OFFICE The student should be able to

1. l¡st the functions of the factory or
works control office;

2. demonstrate a knowledge of the
forms used in works control;

3. demonstrate a knowledge of the
work and functions of the despatch

and transport office;

4. demonstrate a knowledge of the
forms used in the despatch and

transporl office and in a given sit-
uation complete, distribute and file
these.

Functions of the factorY office:

importance; relationship with other

departments.

Documents: job cards, planning
mâsters, cost cards, etc.

Despatch and transport office:
functions; goods for overseas.

Documents: destination sheets, de-

l¡very notes, bills of lading, customs
forms, insurance certif¡cates, a¡rway
bills, etc.

UNIT XII
JOB EXPLORATION The student should be able to

f. identify and list sources giving in-

formation on job opportunities;

2. write solicited and unsolicited appli.
cation letters;

3. complete application forms;

4. write follow-up letters if a reply to
the applicat¡on is not received or
there ¡s rro vacancy;

Sources of job information:
newspãpers, employment bureaus,

electron¡c media, etc.
Factors to consider when seeking

a posit¡on: iob descriptions, person-

al taste, training, promot¡onal oP-

portunities..

Procedures for makinq appl ications.

Preparation of follow-up letters e.g.

(a) no reply rec,eived to appli-
cati on,

(b) six months after being ad-

vised that there is no va-

cancy.

b. prepare for a job ¡nterview; Preparation for a job interview;
conduct in the interview.

Preparation of job accePtance, re-

fusal and resignation letters'
6. write letters of acceptance, refusal

and resignation.



SYLLABUS FOR THE EXAMINATION IN TYPEWRITING

General Objectives

On completion of the course the student should

1. have acquired the knowledge and skills of typing which will satisfy the requ¡rements for initial employment;

2. fu able to use the skills and knowledge acquired to obta¡n maximum product¡v¡ty;

3. be able to undersland and carry out ¡nstruct¡ons quickly and accurately;

4. have developed desirable work habits and attitudes necessary for efficiency; .

5. be aware of employment and promotìonal opportunities in business.

The Format of the Examination

A single examination having General Proficiency status will be set on the syllabus, lt will have four componenrs,
three of which make up a school-based assessment accounting for 40 per cent ofthe weight ¡n the final grade. The fourth, a

Production Test, will be conducted during the normal examinat¡on period.

Production Test
\2'/' hours; 60 per cent of marks)

Production Assignments
(15th January - 15th March in the
year of the examinatìon; 18 per

cent of marks)

Typist's Reference Manual
(to be completed by 1sth lVlarch in
the year of lhe exam¡nation; 'l 2 per

cent of marks)

Prof essional .Attitude

(end of the first and second terms
of the academic year of the exam-
ination; 10 per cent of marks)

Section l.

Section I I

Copy typing test for 5 minutes.

Not less than 5 tasks to assess lhe production of Ietters, tables,
busìness forms, creative dìsplays, manuscripts.

Six assignments wiìl be set by CXC, to be completed by lhe candidate on

stationery provided by CXC and marked by the teacher to a CXC marking

scheme. They will vary in the amount of time and level of skill required for
production,

Using an appropriate format the student will prepare a personal file of reference
information which should include a specimen of each of the italicised elements
ìn the syllabus content statement. Assessment of the file will be made by the

teacher ìn the March preceding the exam¡nation. All files wrll be returned to
students for their future use.

Teachers will rate each cand¡date on a CXC Student Appraisal Form under the
following heads:

indivìdual respons¡bility;
organisãtion of work area;
care of the typewriter;
pu nctu al itV;
groom ing;
cou rtesy;
willìngness.

Each rating will be on a three-point scale to performance criteria laid down by
CXC.

Procedures for School-based Assessment

By 30th September in the year preceding the examination, head teachers should ìnform CXC through its Local

Registrars of their intention to enter candidates for the examìnation and g¡ve an estimatÞ of the number of candidates and of
leachers involved.

Teachers should develop a folder for each student ¡n which will be kept:

{a) the student appraisal form issued by the Caribbean Examinations Council;

(b) the completed production ass¡gnments for the period 15 January to l5 March of the year of the

examinatìon;

{c) any work samples which show outstanding work and special skills which the student has acquired eg'

creatìve designs produced on the tVpewriter;

(d) anecdotal records and such other evìdence as bears on the student's professìonal approach'
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The items in the folder should be used as supportive information from which the teacher will evaluate the perform-

ance and the professional approach of the student.

By January in the year of the examination the fìrst set of student appraisal forms should be dispatched to CXC via

Local Registrars, The student appraisal form will be designed to produce a duplicate copy. The duplicate only should be sent

to CXC. The top copy, signed and dated by the teacher,- should be g¡ven to the candidate who may use it as part of employ-

ment references.

By 1st April ìn the year of the examination the second set of student appraisal forms and a Mark Sheet provided by

CXC showing the marks and grades awarded to each production assignment for each candidate should be dispatched to Local

Reqistrars. The production ass¡gnments themselves should NOT be sent'

Moderation of School'based Assessments

The product¡on ass¡gnments will be moderated against performance in the Production Test' While the standard and

range of marks awarded bV tÁe teacher w¡ll be adiusted auiomatically, the rank order assigned hV the teacher will be adjusted

only in special circumstances, ând then only after the teacher has been asked to submit the production ass¡gnments them-

selves for re-assessment by CXC examiners'

ln June, teachers will be required to submit the folders and the Typist's Reference l\4anuals of a sample of students

named bV CXC. The Typist's Reference Manual assessments wìll be moderated agaínst an independent assessment bv CXC

examiners.

No direct source of moderation data for the Professronal Approach assessments is available though one aim of the

system of duplicate reporting is to ensure an informal scrutiny of the teacher's rank order. The Professional Approach

assessments will be scaled tea;her by teacher to a common mean and standard deviation except where a marked divergence

from the norm is supported by an equally marked divergence in the standards of care exhibited in the presentation of the

Typ¡st,sReferencelVlanualsandinthecompetenceshownbylhegroupintheProductionTest.

The Typist,s Reference Manuals will be returned to schools by CXC at the end of the exam¡nation period' Teachers

should reta¡n the folders on each student unt¡l grades have been ìssued'

Certifi cati on

The results of the examination will be reported on a five-point scale, Grades l-V' ln addition to the overall grade

there will be a profile report on aspects of the cand¡date's performance under the following headings:

Accuracy: SPeed: Presentation:
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THE SYLLABUS

UNIT I

KNOWLEDGE AND MANIPULATION
OF THE TYPEWRITER

OBJECTIVES CONTENT

The student should be able to

1. use different tVpe sizes;

2. demonstrate correct typewriting
technique through efficient use of
the operative parts;

Knowledge of tyPe Prints:
pica, elite.

Keyboard manipulation:
correct strok¡ng teôhnique of al'
phabetic and numeric keys, throw-
ing of carriage etc.

Operation of specialized parts:

margin release, carriage release, mar-
gin set, variable line spacer, tabular
mechanism etc.

Combination characters, inferior

and superior characters, sloPing
fracti on s,

General care of the tyPewriter e.g,

dusting typewr¡ter and table surface,
cleaning type basket, cover¡ng type-
writer when not ¡n use.

Changing ribbons and correcting
simple typewriter defects.

Copy typing with speed and ac-

curacy.

3. tvpe combination characters, infer.
ior and superior characters and
sloping fractions;

4. keep the typewr¡ter in good work.
ing conditior-r;

5. change typewr¡ting ribbons cor-
rectl y;

6, type at a minimum rate of 35 net
words per minute for 5 minutes
with an error tolerance of 2 per
cent.

UNIT II
SELECTION AND USE OF
STATIONERY The student should be able to

1, ident¡fy types and sizes of papers

and envelopes.
Stationery:
Paper sizes: "4" Series; foolscap,
quarto, octavo, etc.;
Types and qualities: bond, onion
skin, flimsy, carbon, .stencils, etc.
Envelopes: Range of ìnternatìonal
sizes; quality and types including
air mail, window envelopes.
I I I u strati on s of fo I dí ng.

2. select and use appÍopriate station-
ery for given assignmenl.

Letterhead, memo, copy paper

UNIT III
PRODUCTION: PRESENTATION The student should k¡e able to

1. judge placement in terms of line
spacìng and margins;

2. set out typescript from manuscript
or tyæd notes using accepted rules
governrng paragraphing, abbrevia-
tions, word divisions, typing of
figures and ellipsis;

3. use correct spacing after punctua'
ti on;

4. set out reporls with proper inden-
tations, side headings, sub-headings

and sub-paragraphs;

5. interpret printer's correction signs;

Preparation of:
reports, (including footnotes and

bibliography), memoranda and min-

letters including insets, continua-
tion pages, notations, enumerations,
tables, etc..

{The Typíst's Reference Manual,
should rnclude a typed rough clraft
of a report with printer's correction
slgns and final copyl
accounting statements e.g. f inancial

sútements and balance sheet;

spec if ications,'
legal documents.
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UNIT lll (contd.)

The student should be able to:
6. correct mistakes, (including squeez-

ing and spreading);

7. type letters in various styles using
appropriate stat¡onery ;

8. produce and route carbon copies;

9. type ink stencils and/or sp¡r¡t mas-
ters which,will produce good clear
copies;

10. prepare correspondence from skele-
ton notes.

Preparatíon of ink stencils and/or
spirit masters.

Composition at the typewriter e.g.

notes, memoranda, lettefs.

UNIT IV
PRODUCTION: FORMS The student should be able to

1, design andtype from given informa-
tion a simple form e.g. application
for entry into a club;

2. complete forms at the typewriter
according to stated instructions.

Preparation and completion of
form s:

applicatíon for jobs, scholarships
etc.;
business documents - invoices,
statements, pay slips;
telegrams,

UNIT V
PRODUCTION: DISPLAY The student should be able to

1. use typewriting technique to pro-
duce effective and creative display
given a specifíc task.

Centerîng and display work;
columnar work, ruled and unruled;
organization chart;
invitations;
programmes, notices, agenda, menu.
plays (The Typist Reference Manual
should include an excerpt of about
one page).

UNIT VI
PLANNING AND ORGANIZATION The student should be able to

1. demonstrate the ability and capa-

city to plan and order priorities to
ensure acceptable standards of
work;

2. demonstrate desirable habits and
work attitudes.

The typist at work:
organization of work and work
area;
subm ission of typing assignments;
attitudes e.g. punctuality, co.opera-
tion, consistency, tolerance, work-
ing without supervision, meeting
deadlines, etc.

f\4 ay 1 978



CARIBBEAN EXAMINATIONS
Secondary Education Certificate

COUNCIL

BUSI NESS EDUCATION SYLLABUSES
ADDENDUM

SHORTHAND
GENERAL PRO FICIENCY E XAMI NATION I 98 3

Correspondence should be addressed to:-
THE REGISTRAR, CARIBBEAN EXAMINATIONS COUNCIL.

THE GARRISON, ST. MICHAEL 20., BARBADOS, WEST INDIES.
Telegraphic Address: CAREX, BARBADOS.

Copyright 1981 by Caribbean Examinations Council



r -
I
::l

::

:,

',,

':.

SYLLABUS FOR EXAMINATION IN SHORTHAND

The syllabus for Shorthand will be offered for examination for General Proficiency cert¡fication only as from
June 1 983,

Rationale

The syllabus is designed to prepare students with a vocational skill. Such students should be capable ofproducing work of anacceptable standard in the business world. The examination will therefore test the kinds and levelsof skills required in offices, e.g. continuous and office-style dictation, composition of correspondence from skeleton
notes and transcription on the typewriter.

General Objectives

On completion of the course of study the student should have
(i) acquired a vocational skill as,well as a foundation upon which higher ¡evels of the skill can be

built;
(ii) acquired the ability to use the knowledge and skills to obtain maximum productivity in job

s i tuati ons;

(i¡i) developed the abiliw to record sounds spontaneously in shorthand;
(iv) developed the ability to concentrate to take shorthand notes for a maximum period of ten minutes

excluding intervals;

(v) developed the ability to produce typed mailable transcripts from shorthand notes;
(vi) developed desirable work habits necessary for efficiency;
(vii) developed awareness of initial employment and career opportunities in business,

Organization of the Syllabus

The syllabus is presented in four units - Theory, Dictation, Transcription and organization. The syllabus has
been arranged so as to stress the importance of candidates,

(i) acquiring a thorough knowledge of the shorthand system selected;
(i¡) developing the skill of taking off ice-style dictation;
(i¡i) developing the skill of typing from shorthand notes;
(iv) applyíng typewriting techniques and practices to produce mailable transcripts;
(v) developing habits which will contribute to the eff¡ciency of a shorthand typist.

Systems

Notes may be written in any of the four following systems:

1. Pitman: New Era

2. Pirman: 2000

3. Gregg: Simplified

4. Gregg: Diamond Jubilee

The Format of the General Proficiency Examinat¡on

The General Proficiency examination will consist of two components - a School.based Assessment component
accounting for 30% of the marks and a Final Examination accounting for 7oo/o.
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Final Examination

The final examination will test the candidate's ability to take notes in Shorthandand type mailable transcripts

of the shorthand notes in a given time.

Preparation

Candidates will be allowed to use the normal English dictionary but the use of a shorthand dictiorury is NOT

permitted.

prior to the dictation of the tact of the examination, a preliminary pasvge witl be dicøted. This is not included

in the examination time allotted for dictation.

Dictation

(i)

(ii)

(iii )

15th January - 1Sth l\Iarch in the
year of the examination

Shorthand notes of these passagesand the shorthand draft of the ass¡gnment at (iii) must be submitted.

2. Transcription

Total transcription time for the above exercises will be 90 minutes.

School-based Assessment

One passage of continuous dictation at 80 w.p.m. for a specified period within a time frame of 2 - 3

m i n utes.

Office.style dictation at an average speed of 80 w.p.m. (in the range 60 - 100 w.p.m') for a specified

period within a t¡me frame of 3 - 4 minutes'

Office-style skeleton notes dictated at 80 w.p.m. for approximately 1 minute.

The total dictation time w¡ll not exceed 10 minutes including 1-minute intervals allowed between

ta kes.

CXC will provide not more than five assignments which will be dìctated
and marked by the teacher according to a marking scheme provided by

CXC. The level and style of difficulty of the dictation texts willvary.

Procedures f or School-based Assessment

By 30th September in the year preceding the examination, Headteachers should inform CXC through their

Local Registrâr of their intention to enter candidates for the examination. At that t¡me Headteachers should give an

estimate of the number of candidates expected 1o enter for the examination'

Assignments completed by candidates during 1Sth January - 1Sth March must be stored by the teacher in a

secure place,

By 1st April in the year of the examination teachers should record the student's marks and grades for each

assignment on a mark sheet provided by CXC and-submit these to CXC through the Local Registrar.

The assignments used for the school-based assessment should NOT be sent but should be retained by the school

in a secure place untilthe examination ¡s completed and grades issued.

ln May/June, teachers will be required to submit the work of a sample of candidates named by CXÇ.
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Moderation of School.based Assessment

Ïhe marks obtained on the school-based assignments will be moderated against performance in the final
examination. While the st¡ndard and range of marks awarded by the teacher will be adjusted statist¡cally, the mark
order assigned by the teacher will be adjusted only in special circumstances and then only after the the teacher has been
asked to submit the assignments themselves f or re-assessment by CXC Examiners.

Certification

The results of the examination will be reported on a 5-pointscale, Grades l- V. ln addition to the overall grâde
there will be a profile report on aspects of the candidate's performance under the following headings:

Accuracy/Speed : Presentation

The profile Accuracy/Speed will reflect the quality of the candidate,s skill in recording shorthand notes and
transcribing them.on the typewriter, while the profile Presentation will reflect the candidate's ability to demonstrate
desirable work habits in:

(i) using shorthand notebooks;

(ii) employing acceptable methods for correcting notes;

(¡ii) producing a typed manuscript using appropriate layout and format.

THE SYLLABUS

OBJECTIVES CONTENT

UNIT I

THEORY The student should be able to:

write outlines using principles of
the selected shorthand system;

The development of the skill;
writing words, f igures and punc-
tuation using correct shorthand
outl¡nes and symbols.

The automatic writing of most
commonly used words and phrascs
(includ ing shortf orms, contract¡ons,
i ntersecti ons ).

2. write automatically in shorthand
the most commonly used words
and phrases;

3. write shorthand outlines correctly Penmanship: proporticns, position
and pressures as requ¡red by the
system being used.

UNIT II
DICTATION The student should be able to

use the selected shorthand system
to take continuous d¡ctation of
unfamiliar material at 80 w.p.m for
a period not exceeding 4 minutes
with at least 97o/o accuracli

lnformation for dictation in the
form of reports, letters, memoranda
and notices including display and
columnar material.
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UNIT ll(confd)
The student should be able to:

2. use the selected shorthand system
to take offìce-style dicþt¡on at an

averaç speed of 80 w.p.m., in the
range 60 - 100 w.p.m. for a perioci
not exceeding 6 minutes with at
least 97o/o accuracy;

Note-taking at uneven rates of
dictation, making changes and

corrections as directed, referring to
previous corresPondence or other

relevant information'

3.

4.

use the selected system to take
notes at a meeting; Note-taking at meetings, interviews,

lectures, ctc,

Correcting shorthand notes, e.g' by
circling incorrect outline and

writing correct outl¡ne above or
placing correct outline in margin.

make corrections io shorthand
notes using an acceptable method.

UNIT I¡I
TBANSCRIPTION The student should bé able to:

1. transcribe notes written in short'
hand on the typewriter at a

minimum speed of 15 w.P.m. with
97% accuracy;

2. type transcripts using acceptable

typewrìting Prâct¡ces;

3.

Transcribing shorthand notes on
the typewriter. Proof-reading trans-
scripts and making corrections on
the typewriter.

Typewr¡ting practices - letter
styles, preparing envelopes, formats
of reports, rules governing word-
division, f i gures/words, etc.

use correct spelling and grammar in
preparing transcripts; Spelling, Grammar: nature of

grammatical constructions, para-
graphs: Use of punctuation signs,

cap¡tals, etc.
4 use the dictionary as a reference

book for spelling; Reading and preparing typed tran-
scripts from cold notes.

5.

b.

7.

read and type transcripts from cold
notes;

prepare typed correspondence from
skeleton notes;

Typing mailable transcríPts from
dicuted skeleton notes.

Preparing carbon copies.

make carbon copies and use carbon
copy notations.

UNIT IV
ORGANIZATION The student should be able to:

1, organise his/her work and handle
prioriÇ and confidential work;

2. use and care for shorthand note-
books efficiently.

Transcribing dictation including
urçnt and/or confidential work.
Arranging finished work for
signature.

Efficient use and care of shorthand

notebooks, e.g. practices to facilitate

a stenographer always opening her

book at a clean sheet when called

for dictation. Dating dictation -
practices for indicating that notes
'have 

been transcribed' Storage of

notebooks which may contain

conf idential material.

Destroying comPleted notebooks'August 1981




