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ÂBSTRACT

PROBLE{S OF THE ISOLATEÐ AI'TD NON-TSOLATED

INDTAI{ FÐ'IA],E STUDMITS IIü MANTTOBA

PURPOSE

The pur;oose of the study was to report on and comparo

the problems of j-sol-ated and non-lsoiated Indian fenale students"

The stu.dy exa¡nined the problems of fndian fe¡oa-les of

varlous ages, 1n various grades, and 5-n various educat:lonai

eettings, Sut¡ects v/ere al-so requested to stat,e l¡hether they

deslred. more opportunities to look at thelr problems.

STATN,In{T OF lIiE PROBLI]4

The problern und.er invesiigatÍon v¿as what are the problem

areas and specific problems of female Indian strid.ents? Com-

parÍ-sons rvere macle on the basis of grade, locati-on of school,

arid period of time anray from home.

TÍTE SA}4PT.E

The sample of this stucly consisted. of 64 students

attend,ing federal day school-s Ín their fina-1 year, either grade

I or p, and 81 students attending secondary school-s j.n

Metropolj-tan fíinnipeg. Al1 students were 1n regular academic
' proþaos.

PROCEDURE

The Mgsne¿ BæþlSg Chnc! L.i.qL was used to survey the

problems of the subjects. Pêrmlsslon to survey Ìuas gra.nted by
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the Dlstrict superintendent of Education, Departnnent of Indian

Affairs and llorthern Development. Guidance counselLors from.

the Department surveyed the students.

problem areas and speclfic problerns 'i¡Iere obtaineC' fron

the tabulatìon of the data.

PRINCTPLE FII{DT}TGS AI{D CONCT,USIONS

The totaL lndian fema]-e Sroup as well as the lsolated

and, non:lsoLated groups ranked' the ÎtAdjustment to School Vlorkrr

area first and the rrPersonal-Psychological Relationstr area

second in both major and minor responses'

The lsol-ated, fenale Indian groups desi6nated. more items

in all eleven areas of the MPcf, than the non-isolated grotlps.

Isol-a.ted. €;irls were especia-L1y rnore concerned with probl-ems in

the tsocia-L-Psychol-ogical Relationstt area than the non-isolated

girls. l,lore cul-tural d.ifferentiation nay be erperlei:'ced by the

.isolated students a-long rvith ]-ess facility in the EnglisLr' ]-anguage

may account for the greater concern evinced- than the non-isolated.

lfore cultural dlfferentiatj-on along v¡ith 1es.s facility

in the ftigXish }angUage may account for the greate¡ concern

evinced. by the isolated, students tha¡r that expressed by the

non-isol-ated students.

The grade 9 girls from lsolated communities Living in

the lïinnipeg area for the first year -selected the most prob)'ems

in sj.x c¡f the eleven ì'1PGL areas. Areas selected rvere concerned

with heafth, recreation, socia} and personal psychoLogi'ca1
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relations, courtship ?ttd ethical areas. The unfa¡aiIi-arÍty of

urban living and 1o-ss of fanily and peer 81'oup relationshÍ-ps

nay distress younger students ln thelr first year more than the

lsolated. grad.e 10 group. Thj-s grade p group also selècted many

problems from the school area. Students nay find additiona-1

hardship at the grade 9 l-evel with the lack of options avaÍIab1e.

More problems may arlse for students who have academlc difficul-ties.

Finances and social-psychoLogieal areas vJere of inost

concern for the grad.e 10 isolated. group Í.n the urban setting

for the first Year.

. The non-isoLated grade 11 students l-iving 1n the tr'/innlpeg

area for two or nore years chose the most iterns of all Sroups

in the schoo1 a¡rd. cumicul-um and teaching nethod. Ït seems

that these students feel freer to elrpress thelr dissatisfactj-on

along lines similar to their classmates. On the other handt

this group i.ndicated the second largest number of problems in

the social-psychological- relations area. These girls appear

more sophisticated. but apparently are stì11 very conscious of

the reactions of others to their vrord.s 
'and actionsr âs the grad'e

9 and l-O urban groups were.

Grade 12 groups select.ed the fewest ltens of any of the

stud.ent groups. Isolated grade 12 glrls showed some concern

y¡:ith finances, vocatÍ-ona-l planni-ng and school work. I'faturation

and fa¡nilíarity v¡ith urban living possibly play their part in

the outlook and acljust:"aent of these stuclents.



x

STIMMARY AI{D IMPLTCATIOT{S

Fenale fnd.ian students fro¡r lsolated areaÊ have rnore

r¡*c fnnnr nnn-{ nn] ¡lted âî'eâproorems than fenale fndlan students from non-l-6o1ated areasG

Grade p g:irls from isol-ated conmunltÍes encounter more ' 
","

difficultj.es in their first, year in an urbap environment t'han

the other student groups. Grade l-2 students indicat'e the

fev¡est probLems. Fenale fnùtan stud.ents selected' problens in ':': :

conmon with findings of studi es on non-rndian popuLations. 
,,.,:, ,, :'

Recommend.ati ons from implj.cati.ons of these resul.ts are:

1. That, counsellors be attached to ele¡nentary and junior

high federal schools to provÍ-d.e sel?vices of a preventative

. rather than crisis nature such as:

assisting the teachers w:ith curriculum adaptati-on

60 that stud.etrts nray find thej-r school- erperleilces nore

mean1ngful.

assl-sting the parents a¡rd schooL commlttee members

to tahe a nore supportive role in the education of th.eir 
,,, :, , ,

chl-l-dien. ,

assisting the teachers to be nore aware of culf;¿re

. varlance and its affect on their students not only within their

classroom but in more gradual preparation for stud'ents leaving '#

home for hlgh schoo]- in a different society. : ' I

for group and indlvÍdual counsel-l1ng perta:ining

to aspects of concertl of the students

2n Shat, lnformational servlces contaÍning guida:rce

resource and iefererrce areas be set up 1n federal- schools for
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asslsting students in their vocationalr educationdr aIId

personaL concerns. 
.

3. That parenta-l delegate rrisitations to students in

the urbar¡ area be continued and expanded to provlde additional

etrcouragement and support for thelr childrents education,

especially for the first year alvay students to hel-p aleviate

their feeLi-ngs of alienation (as wel-L as the fears of the

parents for their safety). ' Parents nay also become more avare

of vocationaL opportunities and training available for their

chlldren.
, 4. That, admi-nistrators of both fecleraL and provinciaL

schools ensure that part of the Teacher fn-Sei¡¡ice Training be

con.cerned wj-th the study afld importance of interpersonal

relationships fi thin a classroom for student grovrth. A gu-idance

outl-ook rvill corelate with a-11 subjects and encourage the

stUdent ttafrald. to speak up ln class di-scussionsrf . Cross-

cultural- understanding is a¡rother importa¡rt in-service axea.

5. That teachers beoome alvare of the vocationa-L

Lmplications of their subjects to the every day 11fe of the

student because the stud.ents have indicated they nust face a

vocatl-ona1cho1cewhichtheyarenotprepared'toneet

6. That counsellors 1mpl-ement on-the-job work experience

for all- students, not only the O. E. Q. and grade tlvelve

business education and. industrial students, bu.t al-so those rvho

errpress concern about vocational goals even if at tlie grade B

*"'-':.:,i.îffiAçv
(:,.r1jçÞ 

-''rc)s 
".i tri lO$A

i-r*iì¡;rii:'tf 
it -" *"



xil'

or 9 leveI. That service clubs a¡rd cbanbers of commerce be

approached to support and' assist' 1n these endeavours'

?. That Indiarr Af fairs Bra¡rch arrd school counsel].ors

1n the urban setting naintain a closer liaison w:ith teachers

of nelv students to fae.ilitate better under'st'aridlng cruc|a} to

smoother adjustment.

8. That a-11- school personneJ- cultivate a more personaì'

concern for nervcomers in all aspects of the schoo]' program be

1t curyicuL,.:m ad.aptatlon, variety of teaching nethods, rernedlal

work where necessary, or encouragement to join and understand

the' extra-cumlcular activi-tles'
g.ThattheCross-Cultura.lCourseelectlveatthe

Faculty of Education be nade a requlsite cou-rse for all- leveLs

of Teacher TrainÍ-ng. That the Teaching of Language Arts include

a section on the teachi-ng of E:rgli-sh as a second J-anguage to

lntrod.nce the icì.ea to all teacher trainees that they vcllI

encounter students from non-ÉÌrgÈish bachgrounds'

lo.Repeatthestudyutili.zingrespondentsfrom
residentia].hostels,Srouphomes,studentsj.npri.vatehome
p}acement in smaLler urban centres and tovms to see 1f

d,j-fferent settings aliel-lorate studentsr adiustæent problems'
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CHAPÎER Ï

STATE,íIîTT OF PROBLH4 AND DEFÏI'TÏÎÏON OF TETi].íS

r. INTRODUCTTCI{

- Tndlan stuCents attend federaJ- day åchools to obtaln

their elementary education. Although soine of these students

aay nolv be attending provinciall schoolsr. the majority are

still- in federa-1 schools" Federal day schools, hol'uever,

. offer a l-inited education, terrni-nating at grad'e 6, B, or g.

During the l-ast year in the fed.eraJ- schools the students ancl

parents choose a provi-ncial- school ivhere the students will

contj-nue their studies. This means that' the stuclents rcay

attend the prorrincia-1 school- from their'horne, student

residence or boarding home.

TT. THE PROBLE}4

The pur=pose of the study lvas to report on and compare

the problems of j-solated a¡d non-isolated female fndian

students. Cottparisons !'rere made on the basis of gfade,

Location of schooL, and period. of tirne ar'/ay from hone.

The l,Íooney Pr.oble¡r Check l,i-st,, Forrn IItn, lvas the

instrurnent used in thi.s study to describe and cornpare groups

of Indj-an students as they responded to instrtlment.
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rII. LIMITATTOI{S OF THE STUDY

The study was.limited !o students boarding 1n private

homes in l.fetropolltan tl,Iinnipeg and final- yea¡. students ( Srade

I or 9) attend.ing federal day schools 1n the Eastern

Education District. No consider¿ttion was given to students

living in stud.ent residences or fi-nal year students (grade 6)

attending fed.eral schools or students attending provincial

schools from their homes on the reserves'

fV. DEFIÌ'TITIOIÍ OF TERI"IS

The followlng terms used Ln this study require oefirrinS.

,Indian - An Indian is a person of treaty or registered

status, as defined by the fndian Act.

Isolated. Conmunity - An ïndian community not accessi-bl-e

by road.

. Non-Isol-ated Community - An Indian coi¡munity accessi-b}e

by road btrt not 1n the Metropolitan ltiinni-peg area.

Home Commu+itJ - Community 1n u¡hich the parental- home

of the student i-s located"

rederal.gg¿Schoo],e-Schoolsoperatedbythelndian
Affalrs Branch.

' Private Eome P]acemen_t stu.dents - rndlan students on

educatJonal assistance boardinS in private homes and attending

junior or senj-or high school 1n the I'letropolj-tan l{inn|peg area'

urban stucìents :- Indian students in private home

pl-acement.
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R,"al- students - Indian students attending grade eight

or nine in federal school-s.

Mino{ Prgblqn - Any problem checked on

readirrg of the Ùfoonef, Prgblem Cbe-ck L1st will-

as a ninor Problen.

Major Problem - Any problern checked on

read.ing of the }focneu Problem Check List wi-ll

a6 a rnaJor Problem.

the first
be designated

the second.

be designated

V. IMPORTANCE OF THE PROBLEU

Theprimaryfunctionofthi.sstudywastoaidpersons
assoclatecì. with fndian students to minimize the diffÍculties

encountered by these students d'ue to a cha¡ge i'n environ¡rent

necessitated. by their d.esire to continue their educafion

beyond the federal sYstem.

Thls study cou.ld aid the in-school grti-dance program Ín

federal schools. The orientatlon prograu for new urban stu'dents

coulcl be rnore meæringfuì-ly planned with the results of the

study in mind.

Adni-nistratorsr counsellors, and teachers of luletropolitan

school-s may better appreciate the problems of the Indian

student based. on the results of the study'

l¡Iith an increasing number of Tndian far¡lilies movi'ng

lnto ,,Jinni-peg the school board cottld use. the infornation from

thisst'u.d.yincurrj.cu]-uurpla.rrni-ngoradaptation.
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The provincial departrnent of education and other

.indivÍdual school divisions conld benefit froln this stndy as

plans are made for the complete integration of federal and

provincÍ-a1- 
"¿¿ç¿!i 

on sYstems.

VT. ORGA]'TTZATTOI{

chapter Ir contains the Revielv of the Literature.

fn Chapter III the t'iethoCoiogy is presented. Chapter fV

includes the Resul-ts and Discussion. Suntmary of Restrlts and.

' Implications are found. Í-n Chapter V.
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CHAPTER IT

REVIElry OF THE I'TTERATURE

There 1s a dearth of studies pertaining to the India¡¡

people of canada. Although the rndlans are the orlgi'na3-

cf.tizensofthecountry,theyseemtohavebeenneglectedin
terms of attempts rrade to und.erstand them in their present

cultural environment. consi-d,erable research is avallable on

the various tribes of the Indlan population Ln the united

states. Therefore, a greater part of the revievl centres on

the A¡rericar:' India¡.

lPwo najor areas revierved' weres

a)prob].eEsofninorltieslnNorthAlrerica'
and b) resul-t's of studies employi'ng the Moongy- E"o¡fgg

Check List.

I. PROBLMTS OF I'ÍI}TORITY STUDID{TS

Studentsofrrfnorj.tygroupsd'onothaveproblemsconmon

to all students. vlith few exceptlons students belongin8 to

nJ-norJ-ty Sroups pass through the d'oors of one or nore of our

educatlonal instltutions. Hovrever, in the procèss of educating

' 
theÁe stuclents, stud.entsr com'on needs and' need's particular to

a studentfs minority group nust be met for thern to derÍve full-

benefj.toftheed.ucatj-onalprocess"Peopl.eempl-oyed.byed-

ucatlonaL {nstitutions, therefore, must become aware of

student.r s particular neeri.s especially those needs of etudents

belonging to mlnori-tY SrouPS'
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stuùies which lnvestigated Mexican-Arnerican Sroups

shoy¡ed. that student: of this nrlnorf.ty group had particular

problems steming fron many sources.

Howe II (1968) bel-ieved that the notion of Anglo-

cultural superiority is the blg problen ln the education of

Mexlcar¡-American stuclents. Almo¡ at the unco¡tscious 1eve3.,

the white educator i.ncuLcates his ot¡n values and seems unal'¡are

that there are any other values.

Anderson (1968) surmize¿ that i.n order for l,Íexican-

Arnerj-can students to be successful in the present school

system, achi-evement, motivation, Ðd greater self-confidence

were needed.

Eerna¡.dez (1967) stated that the philosopliy of the

Mexlcan-Amerj-can is different than the rtlf you want to, you

can do lXtt phllosophy of the doninant society" The Mexlcail-

.Anerican believes that ttlt 1s in the ha¡rds of Godtt and dces

not presume to tar,per w:ith the Divine.

Elarn (1961) showed. that Peurto RÍcans also experience

dLfficulties in mahlng the move to a v¡hite society. She ci-ted

that school chj.ldren rvere particularÍ.l,y affected for they nust

have two sets of values operative: one for the home and lmmediate

community arrd another for the school eorrtmunity. Social values

were nost affected as Puerto Rican boys and. glrls are con-

sidered by thelr famili-es to be trvo distinctly different types

of human belngs. Almost by decree, boys and g.lrls d.o nct

associate with each other very rquch, u,rhile the mÍddLe class

educational society inslsts on a co-educational systern.
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Flnocc¡iaro (Lg54) asserted that compulsory school-

attendance consti tuted. a major problern for the h.erto Rican

in A¡r¡erica. She also pointed out that administrators and

teachers l'rere very insecure j-n thei-r relationship to these

newcomers.

fn a stucly of the Spanish A¡nericansn 
"Vibaryi 

(1958)

founcl that stucl.ents had difficulties rvith the curriculturt.

ItThe children that drop gut of school do so becanse the

curriculum j.s not satisfyirlg their needs.tr (p. 5Ð Spanish

American students, ïJibarri continued, nistrust changes ancl

are present orie¡ted rvhich is the exact oploosite of the

future orientation of the edu.cational systent. Also, the

systemts ernphasis ou incì.ependence appeared. contrary to the

cultural bacitground. of the Spanish .&aerica¡s who ascribe

l-i-ttle value to indePendence.

Gehlbach (1966) referred to the problerns of the

American T,Ïegroes. She stated that the probletns of the lÏegroes

were based. heaviLy on the poor educational- facilities, dis-

interested teachers, and lack of motivation because of the

schooL ineffectj-veness. Gehlbach cjted' other problems

lnclucling nobility of stu.dents, lack of proper diet, æd poor

ho¡ne condi-tions. She concluded that it is within the pover

of the educational systern to alleviate half of these problems'

Gordon (:-]96Ð statesl ll'','r'lrat the black cominunities are

sayÍ-ng to us (and vre shculd really talk about rninority group

communities) is tha.t their youngsters need to see i-n their
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school-s and conununities, their people in positions of attthorityt

lnfluence, and l-eadershiP, people with rvhom they can easily

ideirtify.tt (p.5)
- Like other mi-norlty Sroups, Indian students ap;oear to

have similar as v¡el-l as unique problems and characteristics.

Bryde (çg6Ö states, ItALthough culturat variation

erists among different tribes of Ïndiarrs, there seeln to be

almost universal psychologicaf characterj-stlcs of Tnclians in

general.rr (. 16) He cítes frorn l,Íct{ickle (Crge} ItThe Dolrinican

nonks vrho in 1544 described. Ïndians as rnot accluisitivet and'

f satisfied vrj_th having enou8h to 8et along on from day to dayr,

î¡ere descrÍbing tra-its that are cornplajned of in modern

tlrnes. . . .lr (p. 6
Bryd,e Qg6O quotecl Lesser lvho noti ced- traits a¡nong

the cherolcee and }lavajos of ttinner Indian feelings about the

rvorld and mants place in natu.re, the sane non-competitive

attitud.es, the salne clisinterest j-n the Àrnerican drive for

pro6ress and. change.rr (P. l-7)

Bryde ç966) also quoted. Lee concernin8 responsibj'lity

Ln the Daliota value system who reported that ï.. respotrsi-

billty arose fr.r¡m feelings of relatedness rvith the universe.

' The'se1f was coextensive lvith the universer Yet cornpletely

aUtono,*¡ous....rt Coercion and. persqasion vJere unaCceptabl-e to

the,-rl since no person cou-1d decide for another. (p' 37)

Harvthorn |.]-g6n statesr ttAll Athapascans may share

conmon characteristics bur each small group of Athapascans
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scattered throughout the cou.ntry has features uni-que to

itself .rt (n: 1OB) llawthorn continues that although fndia¡

chlldren and non-Indian slurn children exhibÍt similar

behaviour .in classrooms the causes dif fer s.í gni ficantly.

According to Bergan (1959), the solution to the

acculturation of the Indian people lies chiefly in the edr:cation

of Indi-an students in non-segregated. schools. He believes

that integrated. educat-ïon l','ould. most rapidly bring about tìre

accttltttration of Ind.ian stu.dents.

rn a residential school 0f Dakota Indian stuc-ì.ents,

l,facgregor og4û found. a nurnber of factors which affected the

change experienced by these stu.dents. Extre¡te cloclc orienta-

tion of sleep and meals, stress on cleanliness, age-grade

retardation, and. economical difficu-'lties at horne due to the

studentrs absence contributed to the dj-fficu-Iti-es encountered

by Indian stuc'ì-ents in a residential- school.

fn a study of the llavaho fndian, Leighton (f9tr3¡ fottnd

several problerrrs that face ¡¡" lndian student. She noticed'

that the stress on cornpetiti on betleen individuals v¡as quite

foreign to the l,Iavaho. A further observation sholved that the

adult-like d.eirancls on chi-ldren by vrhite ed.ucators presented'

probler:rs as ltravahos al-low their chil-d.ren to be children.

Leighton al so found that present-future tine orientatÍon

differs between the two cultures and ltra.vaho stttclents live in

both systerns. Thett to conclude her articì-e, l,si6hton shorved

that confuslon existed in the ccnscience as described by the
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whlte na¡, and the fear of the supernatural- of the Navaho

culture, thus compoundÍ.ng the problerns of those stuclents v¡hp

Iive j.n both cultures.

Poehlnan a¡d others (1966) descrlbed a va-lue different-

lation¡ ltIt is part of l¡/estern culture to tLook you in the

€¡r€l .... The Inùian youllgster, hovrever, has been toLd ln hls

hone not to look you 1n the eye but in a gesture of respect

to lov¡er his eyes.tr (p. 9) They conti-nue, stating that rrfin

fnùian chil-d may be very relucta¡rt to anstrer questions about

his personal 11fe. Another releva¡rt obser¡ation lndicaterl

that permissiveness in the reLationshlps of adults to children

f.s part of Indian culture....tf (p. 6)

Hobart (1968) refers to the influence of school on

acculturation in Greenl.and. FIe states:

TJhen a child grovi's up ln an envlronment
ln which there j-s continuity -- in physical-
facitÍtles, l1ving arrangements, lalSuaget
primary group daily associates, pat-t-erning

" òf interpersonal relatj.onshi;os, skills,
vaÌues, motJ-',rations, disciplines, world-
viel'rs -- he is able to identify wi.th role
models, internalj-ze values and di-eciplines,
master ski.l.ls, and Srov{ tot'¿ard a sequence,
of goalsr some proximate, some more di-stant.
(P' 11t¡)

Hobart (1968) found different results in the Canadia¡r

Arctic. Here, the Eskimo Chlld is frequently removed from

home early in life and transpl-anted into a mid.dle-class

oriented school and way of life. He is then torn betrveen the

tr¡¡o envifonments, "...he 1s tlo persoÌìsr tulo vlays of'life.rt
(p. I15) He Leal|\s to disl-ike the Esldruo way of life but ls



¡

11.

not wJïite enou8h to enjoy fu1ly the rvhite vúay of life' rtThe

resu]-t must be a mounting self-hatred', and a deepening of the

split rv'ithin lulmsel-f .rt (p. 115)

Bryde(r.966)quotesVJaxandWaxregardingthetensÍons

of Sioux chil-dren in urodern white schools'

Teachers d'o encounter d-iffj-cuLti.es in
conducting their classes, because solne

pupfiÀ ão-not wish to recite publÍ-ca-ì-1v
är ao not wish to be Placed-in a com-
pétiii"ã si-tuati orr r,¡ith their classmates.
rne-ãiriicurty here is not one of dj-rect

: contiiãt-v;:ith',yhite and rndìan values, so

tru"n-ãã-" ãiittegle betveen schocl and'

Indian-p""r "oõietY.tt 
(P' 114)

Bryde cornments that frthe peer 8roup, in turn is sabotagin8

the ed.ucati onal process more than parents and teachers

rea-lize.tt (p.3ü

sal-isbury (1966) reported that the natLves of Alaska

e>çerienced difficulties ln school d'ue to the lndividual

competiti,rnthatteachersfostered'Thesenativeshavea
bacliground which is strongly group-oriented and competitiou

between individuals is foreign to their cuLture' Thereforet

conpeitÍ-on when promoted. in the educational- system can trul-y

be an obstacle to learning'

.MickleburghCrg6Ðfeelsthereishopeinresolvin8
theprobleursoflnd.ians.Hefeelsthatj.fteaclrers

can Learn hovr t'o he1-p the Dogrib or the
SaU-;h "ftif¿ to claim ancl shape aP hi:-
o*-ili"-ãiãc:-p11nes of inquirv inlg aL1

t"p";I; oi reälitv, wì'thcut violating
' ' iltál-ðñiiã'" cultirie and ident+tv' tl-"t

those teachers v¡ill- have helped us al.l
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to solve the sarne probl-em for al-l the
students rve encounter in every school

. in Canada. .(p. Ð

A second important change rvhich l{ickl-eburgh menti ons refers

tothenecessÍ.tyofchangingtheimageofthelndiansas
presented in our courses of study and texts

shacl< .1969) adrnits there are no hard' and fast solutì ons

which woul-d meet the needs of the Tndian pupil presentl-y in

our educa-r,ional- systen. she states that the problern must be

tackled at its orig'Ín. she proposes nurseries for children

of ïnd-ian parents. Here the infan'r, rvould receive aiTrple

physj-cal nourishntent as rvel-l as love and' childhood experience's'

conpetent personnel wottld provid.e a counselling servÍce to the

mothers over a cup of coffee. Nursery schocls lt'ould also be

openata]-ltirnestoparents.Thj.sclosecontactbetl'leen
parents and the school or nursery would provÍ-de the necessary

bachgrou.ncl for academic success in ou'r public schools'

Kllbourneog6Ðdescribestheimplenentationofa
four-year-old kinclergarten class on an Indian reserve' she

feelsthatsuchaprograrnJ.sthemostli}celytoprevent
. failure. Acceptance by parents of the kindergarten prograa

was readilY achÍeved.
,Gordon(1968)paraphrasesBernsteinthat:

;å;31î"*Ïäil'äffi'å?ï:l'" i:;""::äiî:iiï ""1
success (ãnd gõa1s that are often conÌ-
preiårv unreufi=tic,. 8aY?1 their edu-
catÍ-onäI backgrouncls) without apparent.

"o""ã.à 
about the nris:natch beti'¡een thei-r

striáa-gou.r. and their current posi-tions.
(P. 13Ð
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lorr"rru" lg6n takes the opposite viel to Bernstej-n'

she states that the disadvante.ged youth as;oired to v¡ork

sinilar to their parents and v¡ere not. motivated to cornplete

high school- in order to obtain rrbettertt jobs. These findings

were based on resul-t,s of her study of students frotn the

Gil.lan, Brochet, and Duck BaY areas'

Poehlman and others (196Ö snpport Goncher in statj-ng

that, ttThe fndian yotrth ordinarily has a very l-ir¡ited knoivledge

of the rvorld of work, because he 1d'entifies r';ith the limited

occupational activities of his pa-r'ents and grandparents'rr

(p. 8)

Leonard,DirectoroftheDeveloprnentalProjectof

Career Guidance for Inner City Youth states'

torvlevelsofaspiration,Pogrself-conce;ots,
1ac}iofad.equateacadernicandsocia-1s}rills'
decéleratinf scales of uotivation: these
ana-many otñer characteristj-cs found a.rrron$

vo""ãÀiärs rvhose lives begi ¡1 and tahe sll'ape

at iñe uottom of sccietyts social structure
n*.rå"ü"ã;-ã;;";ib;á ãs"i" and asain!" (p' 4)

Leonerd.assertsthattheneedforabroaderspectrumof
ex-oeriential knolvl-ed8e alnong culturally disadvantaged

younSsters is necessary if they are to parti cipate equal-l'y

in the adva¡rtages of our affluent soci'ety'

Goucher 096?) pa-raphrases the 1962 Alaslian stndy by

Ray.

Differences betl';een the dropottt- and- the
stayi¡ are not i-n intelliSence levels nor
ãihäi¿ backgrouncìs. The dropout i-n contrast
rvith the "t"vi"i 

ai iÀ sociai-l-y isolaied'
t) ta"ins a sên.e of pe'z'sona1 worth neces-
iâ"y iã" motj-va'uion, achiev€r]ent and stlccesst



14.

c) does not have a sense of beLong:ing in-
sôfrooil 

- á) is unabl_e to comnand the v¡ork

. ñàbj.ts-necessary to succeed, e) 1s caught' io the cultúraL confli_ct betrveen the ex-
pectations of the mlddle class vrhite
teacherarrd'hisorvnfrequentlynon-verba-11zed
valué system, f) feels a personal sense
of futiiityr'and 8) belleves that no one
teacher haê'any peisonal interest in hi¡a
as an in,tividuâl-. (p" 9)

Gordon (1968) in CounselJ-ing thg Cutturallv Djlsadvantagg3

quotes Haggstrorr statj-ng that

..c.ã poor person may have the-necessary
srnc"iiiyr-ir,t"rrtion, and skill to embark
on a couíäe of action but there i-s so

mmr¡'chunconsciousuncerteåntyaboutachieving
psycftðlóet""1 returns through success that
theaetionmayneverbeseriously.att.empted.
...f;;-ãitil"í reasons, (they Pay) tel-I to

"t 
y. tãot"rful person what they beli-eve he

Írairtä to hear. (p. 13Ð

Gordon (1968) a-1so cj'tes Boutwell t s L962 stu'dy

concerning motlvation stating that v¡hl-Ie lot:rer class pareuts

tend.ed. to set high values on ed,ucation, they also tended to

e:rpect disappointment. Parental behaviour does not lend

support to their verbalized vaLues. ttThelr chlldren cLo not

6ee them reading or writing; there are no books or magazlnes

1n the house; the parents clo not enquire about and' fol-Iow

thelr childrenrs school progr€ss'tr (p' L4?) The parents

dld,not dlways talce responsibillty for getting their children

to school on tirne, nor vlere they always abl-e to provide

enough nourishment to keep their children auake ancl alert

duríng school.
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Hav¡thorn (o96Ð notes, ttNo sanctions are applled'

withj.n these (Indian) communj-tÍes against early school

Ieavers because there are no strongly hel-d convictj'ons

about the vàIue'of completing hlgh school.rt (p' 141)

Gordon (1968) a]-so mentlons the effects of discrininatlon

on the culturally d.isadvantaged' person who 1s rr"'tlloItê 3'ikely

to lnterpret failures to get a job as an 
.instance 

of prejudice

against hlnself than he 1s to entèrteuin the idea that there

nayhavebeennopositionsopeni-nthecompany.'|(p.139)
Gordon noted the lack of experience in tr"'fiot knorring vrhat

todoorhowtogoaboutfind:ingout....lt(p.14o)
At a conference on Indian education, Forbes Q967)

listedseveralreasonsvrhylndlanchl]drendonotachieveon
the sane level as white chiLdren: a) inadequate advantages

athomerlackofbooksr].ackofprivacy']-i-mitedvocabulary;
b)parentaldrinkingproblem;c)lnadequateeducationof
teachersoflndians;d)unco-operati'veadministrationt
hostile teacher attitud.es as ftlnclians are ignorant and lazytr;

e) insufficient guidance by rnen; f) lnadequate textbooks;

8) lack of realizati-on of proble[ls; h) poverty; 1) ]-aclc of

.learning;j)inadequatecommunicationbetweentheraces.

Crawford |j-]g6n stated that aany ChÍ'ppewa India¡t

pupj.lsexerted'].íttlepersonaleffortj-ntheiredu'cational
pursuits. ttltls a rvaste of t1¡ne, there are ülore important

things to do.rr (p. 41) He also notlced feelings of futility

concerningthefuturebotheclucationallyandvocationally.
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Studentt s attendax.ce ln school was not inportant to the parents.

The. declsÍon to attend reste{ v¡ith the inùividual student.

roverall, 1t appeared that the Indian students in these par-

tlcular second,ary schools had very few successful- and satisfying

learning experÍences. rt (P. 4Ð

Hawthorn Q96Ð stressed' the ¡nlsunderstandlngs existing

betv¡een parents and school personnel concer:ring the elqpected

behavlorir of students. For exampl-e, parents salr dj.scriminatj-on

when a stud-ent v¡as picked. out for bej.ng late, and failure at

school was seen as a personaì- relationship fa-1lure betrveen the

student and the teacher-

Havlgþurst Q99n attributes to the different motivation

of Indian stuclents the drcp j-n academlc achievenent notecl as

the students grow older. Ov¡en (I94Ð testing students of Nev¡

york fou-nd that mean achievement scores for Indian grade nine

students vrere beLoi'¡ those of the wh-ite control- students'

Wltherspoon J:962) found that separatlon of academic

achlevement of Ute a¡rd. white students became greater as they

progressed through grade school. \¡litherspoon also polnted

out that in the nroving from one cul-ture tö another, predicta-

.bllity ln social relationships Ís destroyed. AIso, Indians

tended. to fear non-Indians because they do not know v¡hat to

erpect about reactlons a¡rd behaviour of non-fndÍanso

Kayser 396Ð asserted that Ute students shov¡ed ttpealr

performancett in third and fourth grades and rvhite students

progressed more from the sixth grad'e on. KaJser attributed'
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the achievement discreparrcy to motivatj.on of the white students

tosard a more trreallzable goal of co11e6e attendancert.

Townsend Q96Ð studying readlng achievements of eleventh

and twel-th grade fndian students asserted that, as a Sroup they

,generally achieved tfat least five years belovl grade levelfr.

Townsend , ZIntz (3gØ), Safar (1964), Goucher (196?), and'

Handley (196ô stressed the inportance of teachers understandi-ng

the cultural background of their students.

Goucher 096?) concluded that the strongest recomnendation

derived from her study on dropouts at Frontier Collegiatet

Ma¡it,oba (Crea, Saulteattz, MetÍs etudents) is the securi-ng of

quallfied teachers, supelrvlsors and administrators. She

defined qual-j-fied as meaning the teacher

¡¡ith the flexj-bj-llty that rulll enable him
to neet the student at hj-s level of ex-
perience and lead h-1m to acquire the rneans
of preparing hirnself to do vhat he wants
to do rvfthin the limi.ts of his capabilities
and to fit i.nto his rightful place j-n
Canadian society. (p. 32)

Tabulated reasons for academic fal.lure as seen by the

. Cree, Saulteauz and. I'fetis students replying to Goucherrs (f967)

qUestlonnaire were! rf.,.â) lack of teacher encouragenent

b) lack of stud.ent interest, c) laziness, d) poor teaching,

. a¡rd e) poor attendancê.rr (p. :-.7)

Hav¡thorn Q967) v.¡oul-d require additiona]. quallfications

for teachers. Teachers trshoul-d have a knowledge of Indlan

psychol-ogy, of native cultures and of the work situation facecl

by those vrho live on the reserve. rt (p. l-7Ð



LavaLlee (1968) sharply criticizes the cumj-cul-um used

in .our 
present ed.ucationa-L system. The image of the Indian

ln our Social Studies texts nust be changed and presented

real-1sticalIy. ItThe crux of this challenge is to find the

authentLc Indlan and Eski.no and give him back to the

Ca¡rad1an6. . . . rr (p. 3Ð She advocates a study of all ninority

groups in our schools. Ind:ian education was d'eplorabl-e 20 or

JO years ago. rt is responsible, she claims, for the chaos

among the Indian ad.ults. Adult educatlon, upgradingr a¡rd

community development progralns are essential in bringing

order to the chaos.

LavaLlee (1968) a]-so states that more responsibilities

need be g:iven to school conrmlttees. The committees also need'

to be educated in what their roles ârêr

Educatlon should not be geared to change
him (fndian studeñ-Lj j.nto a carbon copy
of eorneone else but education should enri-ch
the personality, the character, and the
lntegrity of the indivi dual. by taking a'.ray
lgnorance, llliteracy and gi.ving back .to
hlm somettring of value lvhich he can apply
to himself, hi.s home, and his comrcunity.
(p. 35)

Both Goucher Q96n a¡rd Poehl-marr a¡rd others (1966)

stress recognltion of the learning factor that English, the

langUage'of lnstruction, is the studentst second l-a¡gUage.

PoehLman also noted, that translation may create severe

restrictions in the counselLing process.

Goucher Q96n emphaslzed that the students stressed

home-sickness as the ttchief reason for fi-ndi-ng thelr life
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and cha¡¡ge in
in that order

(p. l_g)

Bryde (196O utillz1ng the Minnesota Mul-ti-phasic

PersonalÍty fnventory r¡ith Sioux students at Pine Ridge con-

cluded. th-at, fffndian eighth graders further reveaLed. themselves

as feelÍng caught and carried a-long by circumsta¡rces beyond

their côntrol, hence they were more rejected, depressed',

paranoid., yrlthdrav¡e and a-lienated fron themselves and others.rr

(p. 1æ)

rndian twerth graders shov¡ed no signl-ficant
dlfferences between themselves and a-]-L white
students j-n feelings of rejection, genera-1
depressÍon, hysteria, psychopathic deviationt
paranoia, èocial isolati-on, need for achieve-
ñent, egó strength, dependgncYr notion of
exteinal- coercion and emotional a-].l.enatj-on.
(p. L33)

Bryde affirned that trthe centraLlty of the concept of

aLLenation ls suggested. as the integrating pattern erplalnlng

the behaviour of the Indlan stud.ents stu.died.tt (p. ]-33)

Slashington (1968) in gounsell-ing thS: Disadvanta*ed

youth delineated the dì ffi-culties encountered particularily

by. the girl-s. She noted'

An adolescent girlr nore often than a maLe
contemporary, has difficulty in choosin8-
occupatÍ.ona-l roles and conmitting herself
to sþecific ideals. She ls too confused
by the contradictory models she sees 1n her
houte, her communitY, her school, her
leisure-tlr¡:e contacts, her church and i.n
the mass media by which she j-s surroulnded.
(p. t7Ð

19.

difficuLt. Lack of free time, change fn foodt

klnds of ways of havfng fun were ra¡lced next

as belng reasons for di.scontent 1n general.tl
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she renarked on the llnited reLatlonshlps that the

disS.dvantaged, garl has experienced. The grrlr s needs of the

moment outranked. vocatLonal p]-annlng for the future.

Eead (1961) lndlcated that lack of success 1n the

educatj-onaL system, for Navaho chlLdren, was due to lnapprc,-

prJ.ate motivation. \¡Ilth the appropriate type of notivation

fndia¡ students wou]d. achieve equaLLy well as white chil-dren'

Thompson (1964) stated. that r'!'1e11 rounded life

experiences in home and. communi-ty must soneholv be achieved'

for Indian chiLdren if they are to succeed better academicallyt

and. vrant to 6tay in school longertr. (p. 82) She reported

that ln one.schoolr run by the Bureau of Indian Affairs¡ thre

staff d.etermined, using the $34 I9g!þ Inventorf,, tha't the

blggest problem was a lack of study skills. Seventy-tvro per

cent of the stud.ents checked the ite¡a ilI vrish I knerv hos¡ to

study betterrt.

Bryde (.]:96O su¡rmarized. from studies he revieled that

the young Sioux people met the demands of the doninant culture

îrith a passive resistârcêo Hovrever, this Ln lt'self caused'

hosti3-ity, withciravl and a general feeling of rejectj-on'

. rrThey cannot turn baclc a¡rd are not motlvated to 8o forward'rt

(p: 39)

Poehlman and others (196O stipulated that counsellors

nust rernain alvare that the basj-c needs trto receive attention,

love, sympathy, understandÍ-ng, and. to have the feel.ing of

being wanted. and trustecllr are cornmon to Indj-an amd non-IndÍan

children. -(p. 4)
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In 6unmary, Mj-l_l_er (1968) poj-nted. out that, Indian

chil-dren have probLems just like lvhlte children. However,

they have ad.djtional probJ-e¡cs brought on by the merging of

tv¡o dlfferent cultures.

TI. REVIEI'J OF S1TIDTES USING THE MOO}IEY PROBLB4 CHECK LÏST

In some of the ear1Y research

that the check l-i-st could shed soüÌe

questions such as:

Vlhat are the particular problens of
nlnority groups? Do you-th fro¡n hones
of mlnolity rácJ-al, reli-gious, and
nationa-lity grou.ps have problerns whi ch
bre ¡ust aËoüt tÏre sa"tie äs those of
youth from other groripsr or are their
þroblerns distinctive and especially
ãcute. (p. 222)

Smith (1961) sunreyed and compared the problens of rura-l

a¡rd urban southern negro chÍIdren. The three problems that

were of major concern to rural youth r¡/ere Financesr Living

Cond.ltlons, and EurpJ-oyment, Adjustment to School V/ork, and'

the Future, Vocational- and, Educational. Among urban students

the importa¡rt problerns v/ere Adjustnent to School- V/orkt

Curyicul-un and. leaching Procedurêsr and Personal--Psychol-ogical

Relations. Rural- youth ra¡rked Curricttl-uln and Teaching

Procedures least disturbing, v¿hereas urban youth stated that

Home and Fanily presented the l-east concerns. '

Pup1]s identifj-ed as behaviour problenrs by teachers r¡rere

asked to respond to the Iníooney Problern gh"ck List, junior

Mooney (L94Ð cLatmed

light on longer-range
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hl.gh form J, j-n a study by .[mon and 'Ilashington (1960). The

boyst greatest concern centqred on School-, t¡ith I'foneyr lTork

a¡rd the Ftrture ranking second. The girls !'rere most concernecl

about Self-Centered. Concerns, vrith School being a close second.

fn a comparison stud.y of the probJ-erns of certain Anglo-

and Lat,in-Anerican junior high school students !"'Í-therspoon

(1960) found several obvious differences. The area of

greatest difference between the Anglo and Latin gÍ-rls l'¡as in

the problern rrNot smart enoughtf w:Lth the Latin 8Êr1s much more

concerned. The Anglo girls were mucir nore concerned about

rrTeachers not practicing lvhat they preachft than the Latin

g:irLs. Between the boys the greatest difference was v¡lth the

problem ttGetting 1-or.r grades in schoolrl, the Latin boys being

nuch tiore concerned. The Anglo boys v/ere much more concerned

about rtTeachers not pþracticing what they preachrr than the

Latin boys. Anglo boys were nost concerned, about grades in
generaL whereas Latin boys vrere concerned about getting low

grades. .Anglo gi-rls were most concerned about dulI classes

while Latin girls were equally concerned about gettlng ]ow

grades and arithmetic.

Garrison and Cunninghqm (lg5Ð i-nvesti-gated the probLems

Of nirrth-grade students ln several small tol'¡ns in Georgla.

Agaln School ranked. highest in the number of problems marked'

by students. Money, lVorli, the Future ranked secotrd follor¡ed

by Self-Centered Concerns and Boy and GirI Relations. Of

Least concern to these students v¡as TIome a¡d tr'amily.
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?,unich Q962) surrreled l¡o jun:ior high schooL students

afrd their parents. . Of the studerrtsr girl-s evid-enced a higher

frequency of problemso Gi-rl-s vere nore concerned tvith prob-

lens of School, Home and Family, Money, lttrork, the Future, and

Boy and Girl Relati ons than the boys, vfho had a hiSher

frequency of problems d.ealing vrlth Health and Physical Develop-

nent and Self-Centered, Concef,Ils¡ The hÍ-ghest number of

problems for the girls appeared in the area of ReLations to

Peop1e 1n General, and. the lor,vest i-n the area of Self-Centered

Concerns. Boysr o0 the other hand, had the highest number

of problems in the area of Sel-f-Centered Concerns, and the

lowest number in the area of Boy and GirI Relationship.

In a study of 128 eletlentary schooJ- Sraduates Pflieger

(lg4?) found that the probLen area '¡,¡ith the Largest nunber

of responses lvas School.

Dragan and Derenchuk 0967) observed that the area

Adjustnent to Schoo1 ts/ork ranked first for a-11 stud'ents in

a suburban school division. Persona-L and social concerns

ranked. next Ín ir,iportance. Of least concern lvas the area

trlrture: Vocationa-l and. Educati-onal. The lte¡a aost frequentLy

.selected by students rvas ft$ot ependi.ng enough tine in studylt.

One ha-Lf of the students sunreyed indicated that, if Siveñ the

Chance, he or she would like to talk to someone about sorne

of the probler-ns marked on the check li-st.

ït appears that studj.es with ninorj-ty poputations

utilizlng the MPCL are limlted.



SHAPTER IÏÏ

MESTIODOLOGY

- ÎlTE SAT{PLE AND PROCEDURE

The Moqq€X Probl-em $SSE List was adnlnistered to 81

fema-l-e IndÍan students on educationaL assistance in

Metropolltan Winnlpeg. It was also adrufnistered to 64

fina-L year fenale Indian students, grade B or 9, attending

. federal day schools 1n the Eastern Education District.

The students were aslted. by aq fndian Affairs Branch

CounseLlor to conplete the Mog4g¿ Problerri Cþeck Llst during

the perlod November 1, L969, to Februarr L5, l97a' The

fo11-orvlng instructions were given.

a) The theck l,1st Ís not a test.

b) E\reryone has Problems.

c) If there is anything in the .Check Lj-st you d.o not

understand Please ask me about it.
d) Read the instructioñs on the fi.rst page carefully.

The y.oglggJ Ero¡rem gþs-g Lis.t, was handscored. comparisons

betv¡een Ísol-ated. and non-lso1ated Indi-an female students were

' .made on the basis of grade, location of schools and period

of time avray from home. (See rlppendix A for copy of I'ÍPC,T',)
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TNSTRUMM{TATÏON

The Moone¿ Problgli Chegk List, (t'tpCf,), Form Hm, uras

used. the MPCT, g1.otrps problens into eleven areas of concern.

Health and Physical DeveloPment

tr"inances, LivÍng Conditions ancl Ðnpl-oyrnent

Social- and Recreational Actiuities
Courtshlp, Sex and Marriage

So cial-Psycholo gi cal- Relations

Personal-Psycholo gÍcal. ps1¿1J ons

Morals and Religion

Home and Farn5-lY

The trl¡ture: Vocational a¡rd Educati-onal

Adjustment to School 'J/ork

Curriculu¡a a¡rcL Teaching Procedure

rrThe Mootley Problern .Check l..i.st' is not a

HPD

TT,E

SRA

CS¡,f

SPR

PPR

MR

HF

trvE

ASV¡

CTP

test. ft does

not yield scores on tra-lts or pennit any direct staternents

about adjustment status of the person who made the responses.rt

(Krugnran , 1953, p.L33)
'Jones (L95Ð ln Buros The f''ourth Mental l'leasJrrernent

Yeglbook, states that, rr...no normative or correlatJona-l- data

concepts of reliabillty and validity. Chief attention is

directed to the individual itei¡s as the significant data.rr

(p. t32)
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fr1he (¡,fpCn) manual is painstakingly exhaustive especiali-y

con*erhlng nisi-nterpreting results.tt (Burgess t L965, p. 3I8)

' rr...thê va-lidity of the lnstrunent is difficult to

ascertain since this is in part a function of the i-nterpreter

(ttre interpreter j.s 1n the mldst of the process) yet I knov¡

of no a-lternative or comparable instrunent designed for the

. sane purpose.tt (Lentz, 1949r PP. 1l-9-12o)

trThe Judgment of experts i-n the cl-assi ficatlon of

problerns lnto general areas is to be respected as a val-uabie

' tool too infrequently used . .. the increased preclsÍon tt'hich

results from statistical. analysis is essential- for maxinum

lnterpretative value.rr (Bedell, Lg4g, p. 118)

rrAs an lnd.ependent instrument j.t has value mainly for

research purposes.rt (Krugman, 1953, p. 333)

The I.ÍPC,T, is a learning experience. It a-l-l-orvs the

stud.ent to respond. as a ffself-initiatÍng controllertt of the

guantity of materiaL he v¡i1l reveal-'

RESEAR0HDESIGNA}IDSTATISTICALPRoCEDURE

Slith the data obtalned froln the I'ÍPC1,, isolateci a¡rd

non-lsoLated. rndian fema]e stud.ents were compared on the

. basis of grad.e, l-ocation of school, and. period of time away

fron home.

The ltems most frequently responded to by ttre students

v¡ere tabled givi-ng the number of the iten, the ltem de-

scrlpti.on, the number of responsesr the percentage, and' the
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cogespond.ing problen area of MPCî,. Comparlsons of responses

nade by 40% or nore. of lsolated and non-isol-ated students,

the iten numbers, the ltero descrlption, the number of

¡responses, the percent and the corresponding probl-en areat

were aLso considered.

The responses lndicated by 4V6 or more of the etudents

on the eleven problem areas of the MPCT, !{ere compared'

MaJor and minor responses vlere rank ordered under

problem areas.

' Chl .quare ¡tras utLlized on the yes-no ansviers.

General comments made by the students were categorized

according to the eleven areas of the MPCL'
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RESITLTS AND DISCI]SSTON

_!þe. ggsu_Its- of this study were presented and dlscussed

by tables and. d.escrlptions. MaJor and mÍnor responses to the

l,fooney Problem Check Lj-gt (leCf,) were considered for the total
Indlan fe¡nale group of students from isolated and non-isoLated

conmunities. Items sel-ected by the forty percent or more of

the stud.ents yJere grouped in a similar manner for considerati on.

The ltems selected from the el-even problem areas of the MPCL

were tabuLated and inspected by grade, location of school-, arrd

period of time av¡ay from home. The Chi Square Comparison Test

was utl-Iized. on the yes-no a¡rsvJers and. observatfons were made.

Cateogrization of surnmary remarks made by stu-dents v¡ei'e exanined.

An inspectlon of Tabl-e I reveal-ed that isoLatedt

non-isolated, and total student groups, in both major and

¡nj.nor responses ranked the ASVI area first and PPR area second.

This is J-n agreement with the findings of Dragan a¡d DerenchuJr,

0967) based on the non-Indian Transcona-Spri ngfj-eId junior

and senior high school population.

The total student groups both ranked. the trT,E, SRA' l,fR

and, CTP areas the sane. In the major responses selected by

the total group the SPR area ranked fourth whll-e for minor

responses the same area ranked eighth. Possibly this mqy

mean that although the isolated students lrere very concerned

w1th the SPR area the sa¡ne concern r'¡as not exhlbited by the

non-isolated studentso
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T¡JIE I

RAI{K ORDER OF I'IAJOR AND T4TNOR I'lPgL AREA

RESPONSES SHECKED BY ISOLATED'
NON-ISOLATED AÌ'TD ßITAL Fm'fALE

INDIAT'T STUDX}TT GROI]PS

Areas Major ResPonses

N=24
N = ?1 Rank l{on- Rank N = 145 Rank
rsolated order Isolated order Totaf- order

IIPD
l'f,E
SRA
csl,l
SPR

. PPR
I'IR
TIF
11/E
AST¡J

CTP

t37
't 12
ttz

87
151
1¡g
LoL

98fo,
2].7
96

4
4
5

10
3
2
7I
6
I
9

4
3
,I
4
¿
7
9
6
1

Lo

209
211-
191
I45
209
233
7.57
L43
164
3rt
118

?2
79
,9
58
fr
75
,6
4'
59

t34
42.

3
4
,
6
6
2
7I
5
l"
9

Areae Minor Res;conses

N=74
Rank Non- Rank
Order Isolated Order

N=71
Isolated

N =L45
TotaJ-

Rark
Order

6
3
5
9I
2
7

LL
4
l

10

282
317
335
222
211
35'
?.69
2L7
32L
,23
L96

,
3
7
8
4
?.

,
10

6
l-
9

1Be
406
367
34]
19i'
,28
389
286
387
57"
32o_

6
3
4I

10
.2
7
9
5
t

11

67L
741
702
,63
6oz
883
698
Ð3
?o8

1.og5
5r-6

HPD
rï,8
SRA
csM
SPR
PPR
MR
HF
IVE
ASl¡i
CTP
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The isoLated, students couLd be erperiencing the clash

betrveen thelr life experiences of limj-ted contact vrith the

non-Indian socJ-ety. The lsoLated. students nay not know what

1s erpected, of them in their new environment and temporarily

retreat vrlthin thernselves. Perhaps the use of English as a

spoken 3-anguage cause6 the concern in this area or fear of

rj-dicule over gra¡nmar slips and. accent. Both Goucher Q967)

and poehlnan and. others (1966) stressed the significance of

the Ðoglish as a second' language'

Thetopthirteenltensrespondedto]ov40%ormoreof
the studentsr âs observed. on Table 2, shoived that three itenns

each $fere seLected t"o"* ASI,ir fl,E a¡d PPR areas, and one

ltem each from the FVE, SRAr ÌfR a¡d sPR areas. No iterns v¡ere

chosen froi¡ the HPD, CSI'{, }IF, or CTIP areas. It appears that

echool, flnances a¡d personal concerns vtere shared with the

Negro students of smithr s (1961) stud'y and Garrisc'n and'

Cunnj.ngha&r s (1.952) d.ata on non-Indian ¡çrade nine students

from small tor'¡rs 1n Georgia'

llhe ltem 116r ttVlanting to earn solne of my own moneytr'

appeared second on TabLe 2 and v¡as ranked tbj.rd by non-Indía¡t

students in the Dragan and Derenchuk Q967> study' Other

'items from Tabl-e 2 comnon to those responded to by the non-

Indian students were 3O, nWorryingtf (a great nationaL passtime),

Lur rt',Äfanting to buy more of my orvn thÍ-ngstf, and 211, rfTroubl-e

v¡ith ¡nathematlcs?r, yfítherspoon (1960) fountl that Latin gir]-s

fndicated nost concern with the probLems of arithrnetic and



gettlng good Srades. Therefore, rrTroubl-e

eay.be a problem to all students.

Rank f te¡n
Order No. ^-DescrÍptlon

TABLE 2

*^r, oRDffi or rus t*ìt rrn{s , THE Nïn'rBER, DEscRïPTroN AND

AREA FROIVI THE MPOL NIIMBER O}' RESPO]ÍSES AND % CHECKED
By 40% OR MORE OF THE F-E[\'ÍA],E rNDrAlI STUDET'IÎS

3L.

wi-th nathematlcsrr

.Item
Area Number %

L

2

].o5

116

45

t-4

Afraid to speak uP f.n
class discussio¡rs

llanti-ng to earn some of
my ovm noney

Wanting advice on v¡hat
to do after ÌLigh schooL

Trouble in keeping a
conversation going

lïorryi-ng

Not going to church often
enough

Afraid of fall1ng in
schooL t¡¡ork

FÍndi.ng i-t hard to talk
about my problems

Wanting to buy more of
ny o$rn things

Too few nj.ce cl-othes

Afrald of maklng mi.stakes

Forgetting things

Trouble vrith mathematics

ASW 93

trT,E 8r

F\TE 7L

SRA

PPR

t{R

ASl'l

SPR

TT,E

Try,E

PPR

PPR

ASW

64.3

55.9

49.O

47.7

47.7

44.1

44.1

43.O

42.L

4l."5

I+I.5

40.1

40"1

69

69

64

64

6z

to

3t

t?.4

,

6

I

9

10

11

L2

L'

299

f,L?

6t

lrB
83

211

61

6o

'6o

58

58
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As seen tn Tab1.e J, \Ool or more of the isolated students

checked. twenty-nlne .Ítems. seven items n'ere selected from the

PPR area, five items from the SPR arear four ltems from the

ASIT and trT,E area, tlvo j-tems from the SRA, MRr and ED areat

and one ftern from F\IE, CTP' and IIF area. No items were chosen

fron the cslrf area. ' Feel-ings of alienatlon and insecurity

could be surmized. by the preponderance of responses made to

the PPR area. The concern expressed in both the PPR and sPR

area possibl-y were reactions to finding themseLves as a

rnlnority group member for the first time, wÍthout the supportive

famlLy or fanj.liar peer group relationships'

Tab1e. 4,indicated that 40% or more of the non-isclated

students chose nine items. Three itens vrere chosen fron the

ASVI area, tl,ro from the Il,E and one lteur from FVEt SR.A'' PPR

and ÞIR areas. No ltenrs were selected fro¡n the HPDI CSI{, SPRI

ffi or cTP areas. It j-s lnteresti-ng to note that there lYere

nore than three times the nu¡¡iber of items responded to by the

lsoLated students in coraparison to the aon-isoLated students.

The first tvro ite,nF 1O5, ttAfrald to speak up in class

dLscussiohilr and 3-1-6, frïJanting to earn some of my ount moneyrr,

.were chosen by both isol-ated. and. non-isolated groups. Item

. 45r.rrl,fantÍ.ng advice on v¿hat to d,o after hÍ8h schooLtrr was

corrmon to isol-ated. and non-isolated Sroups. It appears that

both grorilps may need vocational info¡:nation due to unfamiLiarity

ï¡:ith types of rvork not performed. by their parents, relatives

and frlends. Restricted job opportunitles Ln their home
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TAEitE 3

IlEvfS CHCISH.{ ON THE MPCT, BY 4U/O OR MORE ISOLATED FE}Í.A],E TNDÏAI{
- -- stuouv" 

s$'*igräfr Ëår}TfB#¡rRi33Ïåil'å3'J¿"Tf,¿ 
Nui'Í8ffi

ften
No. Item psss¡iption

.Area
Item Number %

Lo5

116

299

T4

30
L1B
L32

45

324
].)2
108

28
7L

rj.?

lgo

196

81
137

21r
81

140

76
L34
r5U^

5
57
6r

234
119

Afrald to speah uP l-n class
ùiscussions
Tiranting to earn soae of mY'olwl
noney
Flnding it hard to ta1k about nY
problems-Trouble in keeping a conversation
going
Worrylng
Afraid of malilng mÍ.stal<es
Being tlmid or shY
Wanting advice on v¡hat to do after
hlgh school
Afñaid of fa:iling in school work
Unable to elipress mYself in words
So often feel restless in classes
Being nervouÊ
IIot goíng:: to church of ten enough
Vfanting to buY more of mY our:r
thl-ngs
HavÍ.ng feel1ngs of extreme
loneliness
Canrt forget some mistakes Irve
rrade
Forgetting things
Trou¡le mat<i-ng uP nY ov¡n mj-nd

ASlV

FT,E

SPR

73.2

6]-.g

,7.?

54.9

54.9
54.9,3.'
,2.L

,2.1
fl.7
49.3
47.8
ry7.8
47.8

47,8

47.8

,2

44

41

39

t9
39
38
37

37
36
3'
34
34
t4
34

34

SRA

PPR
PPR
SPR
r\/E

ASlV
ASi'l
CTP
PPR
¡fR
trT,E

SP,R

MR

PPR
PPR

ASITü

PPR
PPR

about things
Troubl-e v.d-th
DaydreamÍ-ng

mathematics

ftd never beenSonetimes vrishÍ-ng
born

33 46.5t3 46,5

33 46.532 4r"l32 45.1

32 4r.l3t 43.6.30 42.330 42,-33A 42..7,o 42.130 42.329 40.8

V{anting a more pleasÍng personalÍ-tySP!
Getting embarrassed too easi.ly SIR
Death ln the fa¡ailY EF
tlring very easily HPD
!¡/'eak èyes HPD
Too few nice clothes fÏ,8
rrVanting to improve ny appear¿ance SRA

Needin[ to fiñd a part tir¡re iob FT,E
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TABTE 4

ITÐ4S CHOSEIV O1'I THE l,fPCÎ, By 4eÁ oR MORE NON-ISOLATÐ Fm',lAÏ',E

INpIAt{ s.fltDnTTS GTVT}IG ITü"1 NUlufBIf,ì 
' _ qISqEIITION ' -AREA 

'OF RESPONSES ' IN DESCfi'{DING ORDER OT 7o

Iten
No. Iten DescriPtion

Area
Iten Nr.¡¡aber %

105

116

45

50

158

.L4

30

3t
6r

Afraid to sPeak uP in cLass
discussions

Wanting to earn 6one of mY own
money 

:

$Ianting advice on v¡hat to do after tr'VE

high school

Not spending enough time in ASW

studying

Not lnterested 1n some subjects ASVI

Trouble in keeplng a conversatlon SRA
going

itrIomying PPR

Not going to church often enough MR

Too few nice clothes EtE

ASlï 41 55,4

trT,E 37 50.o

34 45.9

34 45.9

3t 41.9

30 40.5

to 40.5

30 40,5

30 40.5

communities may al-so be a factor. Aspirations for jobs

traditionalJ-y viewed. as tfr,l,¡hi-te manrstt luith'no exa.npLes of Inùlan

people perfonning in that sa.me capaclty may automatlcal-ly disraiss

that Job frorn consideration by rndlan students.

Goucher |-96Ð supported. the suggestion that Indian a¡rd

Metis stud.ents aspired. .to rvorlç si¡nil-ar to that performed by

their parents. Gordon (1968) sunmarized Bernstelnts opposing
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view that disadvantaged youth often verbalÍze hi6h vocatlonaL

aspirations rvhich he. termed compl-eteLy unrealistic considering

their educational background.

Another common ltem, 14, ItTrouble Í'n keeping a

conversation golngtt, could. be rel-ated' to íten L0! rvhich may

stem from difficuLties v¡here English is a second language'

Perhaps the difficul-ty here is compounded by colloqu-ia-1 sla¡18

u6age, insufficient knolvleCge or the practice Ín the rrsoclal

graceslr of the najority society, for exanple, topics of lnterest,

or sna-11 talk (other than boys!).

ItlVoryyingtt, item JO, Ís another probl-en chosen by both

g3.oups as vras. item 61, ItToo fev¡ nice clothestt, ancl ítem JL,

rlNot Soing to church often enoughtr.

The isol-ated, group indicated. item 299, tttr'inding i-t hard

to ta-1k about ny problemstl, ranhed third lvhile the item díd

not appear as a problenrr for non-isolated stud-ents. Neverthe-

less, this i.tem placed sixth on Table 2 of the totaJ- students

responses. The isol-ated. group may again find the langUage

bamier a problem. Posslbly not havíng their family or o!'¡n

persona-l- friends in rvhom they confide avaiLabl-e 1s a l-arge

factor. The non-Ísolated student is able to visit home and

.friencts readi-l-y throughout the school year whereas the Ísolated

student may be fcrtunate to return home for christmas ho1idays

throughout that sanne Peri ocL.

The non-isol-ated group hacl concerns in comrnon 
:ruÍth the

non-Indian student findiirgs reported' by Dragan and Derenchulc
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(Lg6n on item fr, rÏ$ot spending enough tiure in studytt, a¡rd

ltem 158, 'l{ot intere.sted' 1n some subjects|'. Ït appeared t,hat

the non-isol-ated group, possibly as a resul-t of more exposure

to the dornlnant society through persona-l contacts and the

T.V.media,respondedtotheseitems,whll.ethelsolated
Sroup dld not.

Perhaps the isoLated stud.ents ex¡perience a much greater

degree of cultural conflict than the non-isolated students'

For example, indlvidual competition 1s not an ingrained Indian

va-l-ue. rlJax and Wax quìted by Bryde (1966) çensi def,ed a coü-

petitive situation in the classroou not so much an rnùian-'IIlnite

val-ue conflict ftas a struggle betvreen school a¡rd fndian peer

societyrt. (p. l-14) Hov¡ever, leighton (1948) and Salisbury

(1966) reported. that schooL fostered individual- competition was

foreÍ-gn to both Navaho and. native Al-askan cultures

Another value di fferentiation rvas described by Poehlman

and others (1966) v¡here the fndiaÏì youngster is taught to lower

his eyes as a gesture of respect as opposed to itre V{estern

culture adnonition to Look soneone j-rr the eye'

Re].uctancetoansÍ¡erpersonalquestj.onsorquestion

adul-t actions are perhaps both sicles of the sane coin in the

Indian val-ue of personal autonorny of both children and adul-ts'

Stud,ents on the other hand are expected to ask questions ln

order to learn in the educatj-ona-l cl'iscovery method' Both

poehl-man and others ( :196ü and Cra'vford Gg6n noted' that

permissiveness vras the chil-d' rearing practÍ-ce of Indian parents'
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aCrawford (::96Ð noted that, decision to attend school was

chililt s prerogatlve.

The HpD area ås observed from Table 5 Índj-cat'ed that

l.solated rural students and the isolated flrst' year urban group

designated ltem 57, 'rvfeak ey"s,;r â6 a common problem. Dlfference

ln chlLdhood, diet tnay partia-L1y account for this concern'

vislts by eye specialists are rare in lsolated areas' This

cou.oled. $r:ith the distance and type of mail service avaiLable

for send.ing out Slasses are perhaps pertinent as rve11.

Items Ytere checked. by all lsolated student Sroups

except the grade 12 group. The lsoLated Srade 9 Sroup in the

urban locatlon for thej-r flrst year selected the ¡nost items'

Four of the non-isolated Sroups di-d not indicate problems in

thi-s area and. of the three non-isolated Sroups, vrho did, only

five iterns were selected.

An exasrination of Table 6 discLosed the FT'E area as one

containing proble¡ns selected. by a-l-I Sroups of students' The

Ítem 1L6, trr,rVanting to earn some of ny ovrn noneytt' was checked

bf, a-|l but the non-isolated. urban grade L2 Sroup' lt$Ia¡rting to

buy lnore of my own thi-ngstf , ltem ]:L? t lras chosen by síx of the

Beven lsol-ated. groups and, two non-isolated SroupÊ.

of the four nrra-l groups the ruraL non-lsolated grade

g group and six of the urban Eroups chose 1tem 61r ftToo felv

nlce clothestr, as a problem. Ha].f of the urba¡r gr<iups checlced

item 119 r ttNeedin8 to find a part-time job norfrr, while th'e ltem

was not checked by rural student groups. r'inances concerned
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ITE,ÍSFROMTHEHEAITITA]'TDPHYSTCAIDEiTS'OPI{HSTASEAOFTÍTE
MPCI cäõsnq -eg 4æ/o oR l.,fop¡ oF TIIE ISSLATED ¡JID

NõÑ-iIOr,ÀgEó rITUT¡W STUDN'TTS GROUPED BY
:--enÃóg, scgoor-, l,ocATroIT' AND PERToD

. 
OF TIME AYíAY FROM HOI'ÍE

TotaL
Tfme lte¡n Numbers bY ltems

Grade Number Location Away Rank Checked'

fsol
Non-IsoL

Iso1

Non-fso1

Isol

Nqn-Iso1

Iso1

Non-Iso].

Iso1

Non-Iso1

Iso1

Non-IsoL

fsol
Non-TsoL

20 Rural

6 Rural

16 Rrrra-]-

22 Rural

I urban

6 urba¡t

Ll" Urban

11 Urbar¡

6 ufba¡r

6 urban

7 Urban

TZ Urban

3 Ilrban

Ll- Urban

111,3r276rr7

].66

5197 ,]',]-lrJ.zo

Gr. I
Gr. I

Gr. 9
Gr.. 9

Gr. 9

Gr. 9

Gr. lO

Gr.l-O

Gr.IO

Gr.lO

Gr.Ll

Gr,ll

Gr.12

Gr.L2

1

1

I
I

2+

2+

2+

2+

2+

2+

?:1Í{l¿åto'¡}'166

l+

1

4

o

9

o

3

o

2

2

4

2

o

o

,rL66rr7

]-66r]..Lz

Ir1rLl,

2r3rLLzrL?O

]-66r27 6
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TABTE 6

rflE'{sFRoMfHEFINANcES'-LIVINGCoNDITIoI\TSANDE"ÍPLoyI'TEI.ITAREA
oF TÍIE t"lPcI, cHosH'I BY +oØ o¡-¡rglE^gÏ TIIE ISOLATED AivD

NON-TSOLATED INDTAÎ'i 
,STUOTN'-TS 

GROUPED BY GRADE'-sõHõoi ioc¡.rtott, rND PsRroD oF TIME
A1VAY FROI4 HO}4E

ltlme
Grade Number Location ArvaY

Ite¡n Nunbers bY
Rank

TotaL
ïtems
Checked

Iso1

Non-IscL

Iso].

Non-Iso1

Iso]-

Non-Isol-

Iso].

Non-fso1

Isol-

Non-Isol

IsoL

Non-Iso1

Isol
¡qn-JsoL

Gr. I
Gr. 8

Gr. 9
Gr..9

Gr. 9

Gr. 9

Gr.l-O

Gr.LO

Gr. ].O

Gr.].O

Gr.Ll-

Gr.11

Gr.12

Gr.L2

Rural

Rur31.

Rural

Rural-

Urban

Urban

Urban

Urban

trban

Urban

Urban

Urban

Urban

Urban

20

6

t6
22

I

6

1L

l-l-

6

6

116,117

Lr-6

: .6rl:tz,L?419,l-L6

6 ¡]:L? t61,l-16

61 , rl-6,119 ,6 ,rL7
L20

9 r6Lr6ZrLl6

L 6l19 r6ZrLL6

Z+ 1L6rI17

2+ L16r117 ,lr9 164
L73,LTI+

2+ 119r ? 161,L16r120

?+ 6l-,1161119

2+ g ,6\,l-16,117,119

z+ r.74

7

12

3

Ll"

,

3

5

t-

2

1

5

4

6

4

Lo

4

2

6

i)

L

I 116, 621119 rLaO,7
8,6Í,1i?,1?1,2BI
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both lsolated, a¡d. non-isolated. students. The scarcity of iob

opportunities.ln the .rural areas aay be relevant here with the

students lack of e{periencer poor intervieuring skillst aJId

scarclty of'contacts in the business worl-d'

IntheSRAarea'asshor,¡nbyTablef,bothlsolatedarrd
non-isolated. student Sroups Índicated problens' Both grade twelve

groups ùid not. the grad.e twelve students may be better adjusted

to urbar¡ living, the various types of recreation availabl-e, and

' the school settinS' IÈem 1l¡' tlTrouble 1n keeping a conversation

6oingtr, was the nost common item seLectect by five isol¿rted groups

and three non-isoLated groups. Rural grade I groups dld not

view this item as a probLen. Perhaps bein8 younger students in

a fa¡rÍlj-ar environment has some bearing here. Of the five gËoups

placingiten}4first,l.t¡wasselectedbythreeofthefirst
year students gtroups in private home placernent'

Table I revea-1ed that the CSl4 area was not conslCered a

problern area by six of the non-Ísolated student Sroups' It is

lnteresting to note that item f1, ItNo suitabJ-e places to go on'

dates[, was selected by the youngest non-lsolated rura]- grade

I group and. the ieoLated rural grade nine 8roup. ParentaL

permÍsslon for dating may not have been extended' to this age

'group. Also in fsolated communltÍes the fact that everyone Soes

to the dances or movies nay pose an additiona-L concern here'

lheiso].ated'grad.enlneSrouplivingj-nMetropolitan

TJinnlpeg for the first time checked' the most items' Changed

datingpractlces,]-essparental.contro].,andselrarationfrom

{
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IAILE 7

rrE4s FRol'r rHE socrAl, AND REOREATTONAL Acrrvrrrgs AREA oF THE!'{PCT, CäosEN Þy +uÁ oR MoRE oF THE fsõi,Ârno .AlsD NoN_ISoLATEDrNDrAr,r sTUDÐ{Ts eRoupED_ry_cntryl-sc¡rooi r,oðãriou,
AND PERTOD OF TT}48 A}TAY.FROI,I IToI,fE

Grade Number LocatÍon
Iten Numbers by

Rank
TÍme
Away

Total"
f te¡ns
Checked

fso].

Non-Isol

fsol
Non-Isol-

Isol-

Non-fsoI

Isol
Non-fsoL

IsoL

Non-IsoJ.

Iéo1

Non-IsoL

Iso1

Non-Isol

Gr. B

Gr. I

Gr. 9

Gr. 9

Gr. 9

Gr. 9

Gr.10

Gr.1O

Gr. lO

Gr.10

Gr.11

Gr.lL

Gr.12

Gr.12

Rural-

Rural

Rura-l

Rura-L

Urban

Urba¡r

trban

Iirba¡r

IIrban

trba¡r

Urban

Urba¡r

Urban

Urban

20

6

L6

22

I

6

1I

L1

6

6

7

12

3

11

L

l-

I
I

2+

2+

69 r].,2r23r

70 r]-78

L4r7O 1286

234

\) ¡ 234, 232 ,l-1 , 121
233

L4,l?2

14111 ,234,67 4

234 I

296,69 2

L4, 6? t 69 ,?o 4

l?rL4r234rl_L, 67rl-21 6

lL r234rl4r233 4

o

o

3

2

3

I

6

2

2+

2+

2+

2+
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TABLE 8

ITn4S FROM THE COURTSHIP, Sffi AND I"ÍARRIAGE AREA OF THE MPCT',
--iltos¿rq ¡y 4æ,6 on MqRE oF THE IS9LATED At{D NON-IS9LATED

INDTAI'T STUOUqTS GROUPED BY GRAÐE'-SCHOOL LOCATTOÌ{'
AND PERIOD OF TTME AI'íAY tr.ROI'I HOI{E

Time
Grade Number Location AwaY

Item l{unbers bY
Rank

Total-
Items
Checked

fsol
Non-Isol-

Iso1

Non-IsoL

Isol-

Non-Isol

IsoL

Non-Isol

Isol
Non-IsoL

IsoL

Non-Iso].

Isol
Non-Isol

Gr. I
Gr. I

Gr. 9

Gr. 9

Gr. 9

Gr. 9

Gr. lO

Gr.LO

Gr.l-O

Gr.10

Gr.lI
Gr.Ll-

Gr.12

Gr.12

RuraL

RuraL

Rura-L

{ura-L

ürban

Urban

Urban

Urban

Urban

IIrba¡t

IIrban

ttrban

Urba¡t

Urbart

o

t-

3

o

I

o

o

o

1

o

3

o

o

o

20

6

16

22

I

6

t-l_

1_1

6

6

7

T2

3

11

7t

?l,r].1c 1237

l- 295,l.3O,L82r237,17
?r,Lg3,z3B

I

L

L

2+ 295

2+

2+ 18,128,295

2+

2+

2+
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frj-ends may be relative here. Possibly d'iscrimination and'

Tfhite st,ereotypes of ltsquanvrt uray be ad'd'ed to the concern evinced'

bythl.sgroup.Also'arranged'narriagesincertai.niso].ated'
cormunlties may cause dlfficuLties that reLate to ¡rcourtshipr

Sex and. Mamlagetr.

Inspectlon of Tabl-e 9 shovred' that a-lL the lsol-ated stud'ent

groupsselecteditensfromtheSPRarea.Threenon-isolated

Sroupscheckedltemsfromthisarea.Flveofthesix1solated
.studentSroupsrespond'ed'toj-tem299,'tFindin8ithardtotalk

aboutmyproblemsl'.Perhapsthestud.entsnotonlymisstheir
fani.lies and friends but al-so find that discusslon of theÍr

probLems ls a va-Lue confLict. It couLd be that the probLems they

are encountering are not understood by thelr parents or those

they come l-nto contact rvith ln the schooLs or counseLling

faciLlties or boardi-ng horoes in this culture conflict' The

ability to erpress their thougirts and fee]'ingé and opinlo¡rs in

a second ]-anguage probably is a confining e]-ement' The non-

de l.L groups selected' item 299 as weII

As obset'ved from Tabl'e 3'o, the PPR t""1 concered a-l-l-

student groups. except tire ïon-isoJ.ated ruraf- grade 9 group'

ItemLfr,|tÀfrâidofmatcingmistakesl|'wasche'ckedasthe
greatest problern by nrral isolated' students'

Six.ofthesevenisolated'studentgrbupscheckeditem

13? t rrÎroubLe making up ,my 
nlnd about thingsrr.'l This concern

.,Was shared by one non-lsoLated.8roup, the Srad¡ J'I urban group'
I

Cost of a1r fafe and distances from home could, conceivably pose
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TASLE 9

ITM4S FROM THE SOCTA],-PSYCHOLOGTCAT RT,ATIONS AREA OF TIIE MPCT'

cHosH{ By 4Or1, OR }ÍORE OF IHE TSOLATED A}ID }IOI{-ISOT,ATED
rNDIAll STUDH'ITS GROUPED BY GRADE, SCHOOL I,OCATÏON'

.AND PMIOD OF TN'IE AI'.¡ÀY SBOM HOME

Total-
Ti.me lten Numbers bY Items

Grade Nunber l,ocation Avray Rank checked

fsoL Gr. I
Non-Isol Gr. I

fsoL Gr. 9
Non-IsoI Gr. 9

Isol Gr. 9

Non-Isol Gr. 9

Isol Gr.l-O

Non-fsol Gr.10

fso]. Gr.lO

Non-IsoL Gr.LO

Isol Gr.ll-

Non-Isol Gr.l-l-

Isol- Gr.l-2

Non-IsoL Gr.l-2

Rural

Rura].

RuraL

RuraL

Ilrban 1

Urban L

Ilrban I

Urban I

Ilrban 2+

Ilrban 2+

Ilrban 2+

Urban 2+

trban 2+

Urban 2+

2gg tL32 r19O ¡ 78 ,t34 
'o

76rt34rl9) rL1" 4

o

1go, 299 r75 r1-3Z r\13 10
2?,244 r78 ,r34 rl".86

2'I

7 6 1299 ,23 ,Ll]- ,L32 7
19O,244

o

? 6,z99 2

76 rl9} ,ãt+I '242 4

78rZ99 rl3rrl32rl34 5

299,78 rL33 3

l-32,t33 2
-o

20

6

16

22

I

6

11

L1

6

6

7

12

3

1I
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TAEIE 10

ITn,,IS FROM THE PERSOIVAL-PSYCHOLOGTCA], REÍ'¡.TTONS AREA OF TFE

Mpcr, cgæEir"äl"io.,l. ón-r.,ronu oF Tr{E rsoLATÐ Al.rD

NoN-IsotÁino ¡IDIAN STUDENTS GR9UPED BY GRADE'

SCHOOL LOCATION' Al{Ð PERTOD OF TII'18
Al¡TAY FROM }IOME

-t=

Time rtem Numbers bY i?:*
Grade Number Locatlon Alvay Rank Checked

fsoL

Non-fsoJ

feol 
_

Non-Iso].

IsoL

Gr. 8 20 Rura-l- fzq rP3rz9'3o'81
t37 rt95

Gr" 8 6 Rural PSrJOrBrrl4o

Gr. 9 16 R¡ra-1

Gr.. 9 22 Rura-].

Gr,9 8 Urban L

&38 ,85 rt3?,11¡o, Jo ,
üo

L5
i1'Ç:?ï¿i\a?i¿7?îz6u
L951246rzrj 1302

Non-Isol

f sol-

Non-IsoL

Isol-

Non-Isol-

'IsoI'

Non-IsoL

IsoL

Non-Jsol

Gr. 9

Gr.10

Gr.lO

Gr.l,O

Gr.LO

Gr.11

Gr.l-L

Gr.12

Gr.12

Urba¡t

Urban

Urba¡t

Urban

Urban

Urban

Urban

Urban

Urban

6

LL

11

6

6

7

12

3

11

1 83 rz9,14o t

1 30 ,L$O ,26 128,81 ,83 7
L,?

1 26130 2

2+ ,o rLT? ,zfl t
2+ L4or192 2

2+ 14Or 28,81 J39 ,25O 1].93 6

2+ 30,81 ,29 rr37,24612? 10
g3,t3B rrg3,2go

2+ 28 r7O rLï? t
z+ þr83 2



'- -:r- jV:'ì .....t;*¿..

46.

problems for the isolated students who may wish to conslder the

advlse of their parents. It may be that parents through inex-

peplence in the urban environment are unable to advise stttdents

ln nany of the decislons they must make. Lack of adequate

lnfo¡matlon or experience in decision malcing of thls nature

cou1d. also create a Problem.

The lsolated grade p students LlvLng for the flrst year

1n the urban locaticn selected the most items fron this ârêâ.

It is interesting to note that the non-isolated urban grade l-1

stud,ents were very concerned. about thís ãrea as wel-l.

As shorvn in Table 3-1, the seven isol-ated student Sroups

aII designated ite¡us in the MR area. The isoLated grade 9

etud.ents ]-ivlng f,or the first year 1n private home pLacenrent

responded to the ¡nost ltems. The non-isolated students living

at home and the grad.e L2 urban Sroup ùid not, select any iterns.

Eight of the ten urban SÏ.oups responded to Í-tem Jlr trNot

going to church often enougbtt, vrhiLe none of the ntral groups

selected. this item. Hal-f of the urban groups responded' to item

¡.¡96, rtganf t forget some rnlstakes Tfve madett, but onl-y one rura-l

group responded to this ltem. It appears that students Living

in the cíty encounter more difficultles. This nay be the result
.of encountering more ttte¡lptatj-onstr or needing their o!'rn xnore

supportive faniS-y and community stability'
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TAEITE ]-1

ITT},1S FROM l'ÉIE MORAIS AI{D RÐ,IGTON AREA OF TITE I"IPCÍ-, CHOSEN
gv t+æ/" oR t'foRE OF rHE ISOLATED At{D NON-ISOLATED

inorntt smDEþITS cRouPED BY GRADE' scuool,
LOCAIION, Al{D PERIOD OF
- ÎIME AÏIAT FROM HOME

Grade Number Location
Iten Numbers bY

Rank
tlne
Avray

Tota-l
ïtems
Checked

Iso]-

Non-IsoL

Isol-

Non-IsoL

Isol

Non-IsoL

IsoL

Non-Iso1

Isol
Non-fsol

Isol.
Non-Iso1

Isol
Non-Isol

Gr. I
Gr. I

Gr. 9
Gr.. 9

Gr. 9

Gr. 9

Gr. LO

Gr. LO

Gr.10

Gr.lO

Gr.11

Gr.Ll

Gr.12

Gr.l-2

Rura.].

Rura-1

Rural

Rural

IIrban

Urban

Urba¡t

Urban

Urban

lIrban

,- Ilrban

Urban

Urban

Urban

20

6

t6
22

I

6

1L

1L

6

6

7

12

t
1L

1

I

L

I

2+

2+

L96

L45,199 ,89

,1,L41 ,L96r3O9 r25l
306

3t

3lr25r r89

3trtg6rzfl

Lg6,Bg

3L

L

o

3

o

6

I

,
4

2

1

4

2

2

o

2+ SL r9g ,L96rL97

2+ tI,89

?.+ 311196

2+
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The HF area as shown on TabLe 12 revealed that' six of

the seven isol-ated. stud.ent Sroups, and four non-isolated groups,

respond.ed to ltems. Five groups responded to j-tem 76, trl'troffied

about a ¡nember of the falrllyrr. Three grcups selected item 91t

ItNot living with my parentsrt. It is possible that the urban

students could have responded to this area in tv¡o vlays by

considering thei.r ovût home and family and thelr boarding farnily.

As obsen¡ed. from Table LJ, i-tems from the FVE area vrere

chosen by a13- student Sroups but the non-isoLated grarle 9 urban

first yêar group. Nine groups sel-ected item t¡5, ttl¡fantin8 advice

ou Trhat to do after high echoolrt. The students may need

vocatLonal i¡fornatlon and actual v¡orh erperierrce or obserr¡ation

1n a work setti-ng in order to broaden their horizons due to

restricted employment in t heir hone conrnuniti.es. Restricted

enploynent at home may be further conrpl-icated by students

selectj-ng a nrral- or urban vrorkÍ-ng environment.

In the AS$I arear âs shov¡n by Tab}e 1{, a-11" student Sroups

indj-cated severa-l problems. The five isolated grade Sroups

sel-e.cted more problems ttran the comparable non-isoLated groups.

Tbe position lvas reversed. for the non-Ísolated second year

.grade l-O and the non-isolated grade 1-1 Sroups'

The non-l-so1ated. urban grade 1-ì- group responded to the

most, Ítens i-n the AstJl area. rt is i-nteresti-ng to note that this

group of stud.ents al-so responded to the most itelns in the PPR

area. Perhaps the school and. persona1 dlffícuLties are tr,'ro way

streets. Both lsolated. first year urban Sroups checked the
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TABLE 12

THE HO}48 AND FA}4ÏLY AREA-OF TI{E MPCL CHOSM\T BY 4Ú/O

oF THE ïsotArE;"oÑö Uqry-rsoi'ÃrED rNDrAll sruDEl{TS

cRoupED ev cñiDË;-scr:-o9¡-1'ocArrory' ND
PmroD oii-tirilr AI¡IAY Fçolr Hol'rp

tine Item l{umb-er bY

Grade Number Locatlon AwaY Rarlk

Items
Items
Checked

Isol Gr. I

Non-Isol Gr. I

Isol Gr. 9

Non-Isol Gr. 9

Isol Gr. g

Non-Isol' Gr. 9

Isol Gr.lO

Non-Isol Gr.10

Isol Gr.lO

Non-IsoL Gr.LO

IsoI Gr'11-

Non-Isol- Gr.11

IsoL Gr'L2

Non-Isol- Gr.12

20 Rura1

6 Rural

16 RtrraL

22 Rr¡ra].

I llrban 1

6 llrban

lL trban 1

lL Urba¡ L

6 Urba¡r 2+

6 llrba¡r z+

? Ilrban 2+

12 Urban ?+

t Urban 2+

11 Urban 2+

,6 r9L r1Lj
g,

36r39,2O4

9t

3l3136rt,o

9l-

zfr
36

19
I
o

I
o

t
I

1

o

I
t

1

1

1

,6
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T¡F,E 1'
ITn'{S FROM lHE FTJTURE: VOCATTONAI A}TD EDUCATTONAI AREA OF THE

cHosEI{By40?6oR'MoREoFTHEISoLATEDANDNoN-ISoLATED
INDIAII STUDII{TS GROUPED BY GRADE, SCHOOL LOCATÏON'

A}fD PTRIOD OF TTME AIYAY FROM HOME

Grade Nr.mber Location
fte¡n Numbers bY

Rank
Time
Away

Tota]-
Items
Checked

f sol-

Non-Isol

Iso].

Non-Isol

fso].

Non-IsoL

fsol
Non-Isol

fsol
Non-Isol

IsoL

.Non-Isol-

fsol

Non-IsoL

Gr. I
Gr. B

Gr. 9

Gr. 9

Gr. 9

Gr. 9

Gr. lO

Gr.10

Gr.l-O

Gr.l-O

Gr.11

Gr.lL

Gr.L2

Gr.12

20

6

16

22

I
6

11

11

6

6

7

L2

3

1L

Rural-

Rura].

Rural

Rura]-

Urban

IIrban

Urban

Urban

Urban

Urban

Urbap

IIrba¡t

Urban

lIrban

2]-o r4rr43

45

45

45 rl5r- r97

1 JL? t 4r rzLO ,97 ,l.54

1

1 97 
'411316

14'

2+ t:-,?

2+ 43r45r96rJ'r]-,316

2+ gS rtÊr441263 1264
3]-9

2+ 98 1265rl.C,0 1316

2+ 43,42r45,96,98,262
3r-6

2+ Loo

3

I

I
3

q

o

,

I

1

,

6

4

7

t



Êa¡ne number of items, which Proved

urban grade Ll group..

q.l

to be second to the non-isoLated

wa6Item]:)srttAfraldtospeakupinclassdlscussion'srr'
chosen by trvelve of the fourteen student groups' Item 2l-1t

rrrroubre wj_th nathenaticsn, and lten Lo?, trlfnable to elq)ress

nysel-f well ln word'st|, $¡ere each checked' by eight, student Sroups.

Perhaps the lack of continulty and erperience of the teaching

staff has ramificatì ons here. The fact that the trainln8 of

qua-lified teaching personnel may be Ínad'equate in that there is

.noe}q)osureto,forexamPle,cross-cultura-lstudiesorthe
teaching of Ênglish as a second' l-anguage. Parenta} support or

J.nterest 1n acad.enic proficiency nay be non-exlstent or mlnirsaL

asDeutchersugsested.theparentsd.onotknov¡howtobesupportive

totheschoolprografiì.Discrepancybetvleenparenta-leducation
and, student achieve¡aent may appear adequate to the parent and

student but inadequate to the business rvorld or tra-ining insti-

tution. Harvthorn C.jg6n noted that neither the India¡r community

aorparentsnorstud'entswereconvincedofthevalueof
completing h18h school'

Frorr Table 1}, the CT? area was disc]-osed' as a problem

area by all the isolated Sroups and t'hree non-1solated SroupE'

'Four.non-iso]-atedsroupsdldnotrespondtoarryltems.

Sixoftheseveniso].atedstud'entSroupslndicated

concern ln ltem lOBt ttso often feel restless in cl-assesrr' Only

thenon-isolated'secondyearurbangradel.1.Srouprespond.edto

l-tem lOB ae well as choosing the mos'L 1te¡rs in thÍs area' Four
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Tå'BIE 14

ITEl,fs FROl,l flHE AÐJIIÞÎ"íHST 10 SCHOOT' woRK AREA oF THE MPCI

cHosnf nv+w"nn ¡,loin 9F-TEE ISOLATED At{D NoN-ISoLATED
'"ÏfrË Afi 

-'ffi 
Tffi; SijõXe,ul rl; iffi ?';"3fi '3310" 

o c Ar r oN'

line rtem Number bY ii:*
Grade ber Location Af'¡aV RanS Checked

Gr. B

Non-Iso1 Gr. I

ïsol Gr. g L6 Rr¡ra-L

Non-Isol Gr.9 2 RuraL

fsol Gr.9 I llrban

Non-rsol- Gr'9 6 urba¡t

zo Rrrral !?Z:îLà:Zî\,:ïZ,

6 Rura-l ZLL, 269 ,L58 1324 4

.Iso]. Gr.J-O

Non-IsoL Gr.LO

Isol Gr.J-I 7 ÏIrban

Non-IsoI Gr.II LZ Ilrban

IsoL Gr.LO L1

Non-IsoI Gr.lO IL

IsoL G-".:12 3

Non-Isol Gr. L2 l-1

u;*" z+ 1ol- ,ro5 Jrg ,323 4

Urba¡r 2+ IOL 
' 
15? ,]-r9 ,z]-,L 1268 

'

LO5 r 46 ,5O ,324,69

1O5¡ 50r158,160

1 324r:-:o5r2]-.!r]-:ozrL58 1"O- 
119-Õ4;47,269,325

1 1O5r 2?O rro rLo?1269 6

t24

L 1O5, 3?.4,LO¿^'160'211 l"O

323,48 rL57 ,r59 ,2?8

1 j.o5,w,t59,158 ,?tL 7
32L 1724

2+ 1O5r1o2rl-58'21L 1268 6

321

Zi+ 158, 21L , 2.6-9 t34l_,1-o2 L6
to5.L57 ,l-60, 245 z\? ,
5O;LO3,i59 ,266 r32L,
324

2+ . 1O2 ,IQ5r2L512681269 7
322,rfr

2+ 50,LOZr1O5

c

4

Ilrbast

IIrban

6

6

Urban

Urba¡
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TAETE 15

ITH.TS FROM THE CIJRRTSULü'T. AND TEACHING PROCEDURE AREA OF THE

MpcL cliosirv si 4ú,6 on llonu oF THE ISSLATED AITD

NON-TSOi,ATE'D.INDIAI{STUDEI\TTSGROUPEDBÏ
cñADE; süIool LocAtroi'i' AND PERToD

. 
OF TÐ,fE AU/AY FROM HOME

Grade Nunber Locatio" Tiä;'
ftem Nurnbers bY

Rank

Total-
Items
Checked

Isol
Non-Isol

Isol
Non-Isol

fsoL

Non-Isol

fsol
Non-Isol

Iso1

Non-Iso1

IsoI
'Non-fsol

Isol-

Non-Isol-

Gr. I
Gr. I

Gr. 9

Gr..9

Gr. 9

Gr. 9

Gr.10

Gr.lO

Gr.lO

Gr.LO

Gr.LI

Gr.lL

Gr.12

Gr.12

20

6

l-6

22

I
6

L1

LL

6

6

7

12

3

L1

Rura-]-

RuraL

Rura].

RuraL

Urban

IIrban

Urba¡t

Urba¡l

Urban

IIrba:r

lIrban

Urban

Urban

Urban

2

1

2

o

5

o

2

o

2

I

I

4

2

o

2+

2+

52r1L

161

L09,1O8

1 1O8, LO7 
'2?O

1

L 1o8,2L6

2+

2+

2+

2+

1O8,L62

54

Lo8

54,lOB,t62r2L6

,4,LoB



54.

non-l-solated groups did not check any of the ltems. Ït seems

that the olcter students in Metropol-ita¡r trItrinnipeS grade 11 and

'lzfelt that itenr !I¡, trMade to tatce subjects Ï dontt liketf'

was a problern. Mathe¡aatlcs has already been pinpointed as a

problem. Posslbly History v¡ou1d be hard' to accept from the

slanted textbook evaluation of canadian History. Business

fundamentals nay be another problem subject" This course would

have a foreÍgn vocabulary and a concern v¡ith banking, income

tax and. credit buying that nay never have been heard' of before.

A CHr SqUARE
ISOLATED

TABLE 16

COI{PARISON TEST OF YES' }ÍO RESPONSES I'ÍADE BY

AND NON-TSOLATED FN4AT,E II{DIAN STUDH{TS
TO qUESIION r oN THE MPCL

Questi-on Yes Answers

fo fe

Ansrvers

fe

No

fo Tota1 P

Ibol- 6t 62.2
Ñon-rso1 6? ?r.8

Total 128 128

P.Or' = 3.84 for ldf
P.OI = 6.64 for ldf

As noted from Table 16, there v¡as no sígnificant

rel-ationship in the anslvers of isoiated and non-isol ated students

as related to the question trDo you feel that the itenls you have

marked on the List give a wel-I-rounded picture of your problems?rl

6 4.8
4 

'.L10 9.9 L.54 NS

67
7t

l-38
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TABLE 17

A. CHr SQUARE COMPARISON TEST OF IES ' NO RESPONSES MADE BY

. ISOIATPP AND'NON-TSOLATED FEqAIJE TNDI¡N SfliDN'ÏTS
fCI QIIESTTON J ON THE !PCr,

- 

ri - : = 
-

QuestÍ.on Yes AnsrJers No Answers

rsol 36 29.3 26 22.7- 6Z
Non-rsol 24 9.? 41 34.3 6,

- Tota-L 6o 60 6? 6? t2? ,'6? 
'.oj

P.O5 = 3.84 for ldf
P.OI = 6.64 for ldf

llhe data in Table 1? inùlcated a significant relationsh.iP

for isolated female Indian students at the .O! Ievel of confid'ence

ïrhen compared. to the non-lsolated &irls on yes-no responses to

the questlon 5, ttrlJould, you f.ike to have more chances in school

to write out, thlnk about, and dj-scuss matters of personal

concern to You?rr

Slgnlficantly more isolated stud.ents anslvered. rrysstt to

thls question. The dlfferences in responses between the Ísolated

. and non-isol-ated Sroups may be a result of ùifferences in

e:4rerlence with the dominant society. Non-lsolated stndents

,lnay have visfted an urban settlng during v¡eek ends or for

holidays or had nore social contact with non-Indian society not

onLy in their home comrnunities but through more vicarious

errperiences related by their families artcL fri-ends.

fo fe fo fe Tota-l *2 P
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TAtr,E 18

A CHI SQUARE COMPARTSON TEST OF YES, NO RESPONSES MADE BY
ISOLATED AND NON-ISOLATED F&ÍAIE I}ÍDIAII STUDHVTS :1

TO QUESIToN 4 ON THE MPCT,

Quest,ion Yes Answers No Ansv¡ers
IVA

fo fe fo fe Tota]. *2 'P

Isol 94 46.6 L3 2o.4 67
Non-f so1 42 49.3 29 2L.-6 ?L

Toral 96 95.9 ç 42 L3B 7.46 .O1

P.O! = 3.84 for ldf' P.O1 = 6.64 for l-df

From Table 18, Í.t was obser¡¡ed that there sras a significant

relatlonship for isol-ated students at the .O1 Level of confi-
dence y¡hen compared to the non-isol-ated glrl-s on the yes-no

responses to question l¡, ltIf you had the chance, rvould you like
to talk to soneone about some of the problems you have marlçed

on the llst?rr The 1-solated students indlcated they lvould Like

to talk to soneone about their probleras, Perhaþs the fact that

there are no counsellors attached to federal school-s is relevant

because the parents may ,,ot t" able to anticipate the stud.ents

problems.



Êat. /4.

TABTE 19

A CIII SQU.qRE COMPARISOI,I TEST OF YES, 
-NO 

RESPONSES MADE BY

fSOr,gi-nO- ÑO' ¡ïON-f SOLATED FH'IALE I'ATDIAN STUDET¡I.S

T0 QUESTTON 4 oN THE l'lPÇT'

Questlorr Yes Answers No Ansrvers
IVb fo fe io fe TotaL f P

fsoL 25 24.3 t7
Non-IsoI 22 22.7 t6

Tota1 47 4? ?3 ?3 12o '06 Ns

P.O5 = 3.84 for l-df
P.OI = 6.64 for ldf

Table .L9 dÍscLosed. that, there v¡as no signi ficant

reLationship 1n the way isolated and non-lsolated students

respond.ed. to the second part of question 4, ttlf so, do you have

arry particular per*sotr( s) ln nind iÃfith whom you vrould lilce to

talk?rt

7'r:7 fi
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TAELE 20

CATEGoRIZATIoN'BASEDoNTHEtr,E[IB.rMPctÆE4s¿*9FTIIE
SUÞíyl,t\RïEs MADE BY ISOiAfuO ¡tqO NON-IsOT-,ATED Fm4AIE

IND'Ñ sniDÐ*i' TO *UE'TION, ?r_"Ho\{ lv.ULD YoU

STN,N,TANTZEYOUR*TTNF'PROBLN'ÍSTNYOUR
OVfN VIORDS?'' OF TÍ{E MPCT,

,-:=:

Isol Iso].
Rr¡ra1 ÏIrban

Non- Non- Tota-L
IsoI IsoI Total- Non-
n""à Urban IsoI Isol TotaJ'

IIPD

TT,E

SRA

CSl,l

SPR

PPR

MR

}IF

FVE

ASW

CTP

tota]
No ResPonse

N

,

2

t
L

I
I
o

6

z

4

L

5L

L7

t6

1

2

1

o

o

4

I
t-

1

4

o

L5

7

35

3

5

o

2

1

2

o

,

4

2

22

L2

2g

1

4

4

1

I
t7
I
7

6

t3
I

56

22

46

4

4

4

1

1

12

I
7

t
I
I

46

24

7L

4

7

4

t
2

Ìg

I
t2
10

t,
L

78

34

74

I
1l-

8

4

3

3L

2

tg

L3

23

2

f.24

,8
1.45

Asobserved'fronTabl.e20,nota]-]-studentssummarized.

thelr problerns. of the 145 etudents who did, both isolated a¡d

non-isol-ated students d.escribed problems from tbe PPR area as

bothersome. The ASIV area was indicated by both Srou'ps as the
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aecond. problen area and. the HF the thi.rd most troubl-esone one '

Almost trvice as ma¡y Ìesponses were made by the non-lsolated'

group whereas on the check llst portion. the reverse resulte

were noted. ' The tota-l Sroup of. students mentioned bej-n8 womied,

tlmld and shy, unable to express their feeLings, and' the desÍre

for a nore vîinsome persona-1-ity. Fear of fa11in8, poor gradest

a¡rd not being able to speak up 1n cLass discussj-ons were

promlnent arong the school diffictilties. Sorue of the students

stated. that, their probl-ems did not ttbotherrr them so muchr or

d1d not state the main ones. Others fel-t they had delineated

their problems on the check lÍ.st'
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GSAPTER V

SÚM"ÍARY AÏ'ÏD T]"ÍPLICATÏONS

chapter v wilL present a su-n¡nary of the study and

lmpJ-ications from the results.

The broad purpose of the study rfas to ùLscern what

problenrs Ind-ian femaLe students were concerned' about when

noving from their bome comrnunity to attend hlgh schools in an

urban location a¡¡d the Írnplications for counsellors lvorking

¡r:ith these stud.ents.

The sarnpl-e of this study was comprised of 145 femaie

Indian students, of v¡hom 64 girfs were at home attending grade

I or p, their fína-1 year in fecleral schools, and BI girls v;ho

were living in private boarding honoes attending grade 9 to 12

in various schools of Metropolitan l|innipeg" The stuclents

were grouped by grade, location of school-, and the period of

time spent attending school avttay from home'

A reviev¡ of l-Íterature covering tv¡o nain areas lncluded

problems of minorfty groups 1n I'Iorth America and studles of

Junior and h15h school students utilizj-ng the Mgoney Prob1e¡n

Check Lj-s-Þ.

Rank order for major and. minor responses made by the

l-sol-ated., non-isolated. and total- grollp of Indian female stttdents

to the lloogs¿ Problem th-eck ti€L (lipcr,) s/ere tabled. Items

sel,ected by 40% or more of the girls simllaríly grouped' rvere
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tabLed.. Yee - Do answers were compared' uËing t'he Chi Square

test¡ SumrnarLes in the girls ovm vrords lvere categorized

accordlng to the el-even problem areas of the MPSL. "

Resul.ts indj-cated that the fndia¡r femal-e groupr âs we}l

as lso]ated and, non-lsolated g¡'oupings ranked the ttAdiustnrent

to school worktt area first a¡rd the r¡Personaf--Psychol0gical.

Relationsit area second for both major and ninor reEponses- this

fÍnding is consistent v¡ith other studles on non-Indían popula-

tlons such as DragatÌ and Derenchukr s (Lg6?) resuLts on the

Transcona-Springfield suburban population.

Smltht s (1961) study q¡:ith Negro students and Garrlson

and Cunninghamt s (1952) d.ata from grade ! students from smaLL

towns in Georgia corraborated. t:ne 40% or more female India¡r

students concern B"ith schooL, finances a¡.d personal- problerns

ae j.ndlcated by thei-r responses to the top lJ i-tems from the

MPSL.

Isolated girls deslgnated more items in all eleven

problem areas of the I'IPCT, than the non-isolated student 8rollps.

The lsolated students vrere especially nore concerned v¡ith

difflcul-tÍes in the social-PsychologicaL area than the non-

lsolated. stud.ents. Less contact vrÍth the domlnant society

,and less facility j-n the English langu-age are possíbl-y the

6reatest dlstinctions accountj-ng for the preponderance of

concern elçpressed by the isoLated students"

The grade 9 girls fror¡r isola.ted, areas Living j.n the urban

locatlon for thej-r first year selected the most items in slx
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of the eleven problen areas. The areas chosen ltrere rtilealth

and physical Developnentrt, ttsoci-al and Recreationaf Activitieslf r

rrcourtshipr Sex atrd Marrlagett, Itsocial--Psychologfcal Relationstr,

tfpersonal--Psycholog:ical Relatiolrstf , and ftMorals and' Religionlt.

The wrench from the farnil-y unit and cultural variance may

cause more distress to students rvho are younger or to those

etudents who have a hlstory of academic difficulti-es. It nay

be that the lack of optlons avaiLable at the grade nine level

causes additional hardshfp..

The lsolated. grade lo students 11vin8 in the urban

envj.ron¡nent for their first year were second to the isolated

grad.e nine group expressing concern j-n the ftsocaÍ1-Psychol-ogica!-

Relationstt area. Tire isolated. grad.e 10 grollp chose the most

of any of the Sroups j-n the financia1 area.

the non-isolated. grade 1-1 Sroup l-iving Ín the urban

settln6 for the second year or nore designated the most iterns

checl<ed. by the students in the trAdjustment to School l'/orklr ,

and. tf Curri culum and Teaching Procedurett area. These students

perhaps are not as intinidated by their changed envíronment

and feel freer to exlpress thej-r dissatisfaction with the school

setting much along the lines of the Anglo girls in Tfitherspoonf s

(fgeO) study. This grade 11 6rou-p tied vrith the l-solated grade

10 group in selectlng the second nost iterns 1n the rrSocial-

Psychological Relationstr area. It appears that v¡hile these

stuclents nay feel free to exÞress ttremselves on schol-asti-c

problerns they are sti1I very conscious of horv other people regard

the'lr word.-s and actions, as were the isolated grade p 5ir1s.
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trcourtship, Sex and Mariagett and tT{orals and. Religiontt

d.ifficulties u/ere concerns for isolated. stud.ents much Íìore than

for non-Lsolated. students. Both these areas tvere og to"i con-

cern to the nelv urban grade p g'roup. It nay be one thing to

practi se v¡hat you have been taught under the parental eye and

qulte another to try to follow the same princj-p1es in the more

tenpting urba¡ Location. Loneliness and desire for independence

may aì-so lead. to more erperimentation auray from home.

IsoLated and non-j-solated grade tr¡¡eLve g:irls did not

lndicate problems in the health, recreational- or boy-gir]

relatlons. Isolated grade 12 students sanv finances, vocational

planning and schooi l','orh as probl-eru. areas. Both grade tvielve

groups indícated the fev¡est items selected by the Indiarr female

stud.ents. It may be that fa:nlliarity with city living e1imi-

nated soriìe pfobll eirl areas and rel-egated other areas less

formidable. Maturaticn ancL sophistication seem to be factors

in the otttlook and adjustnent of these old.er stud,ents. Bryde

(1966) noted that feelings of alienatj-onr âs j-ndicated by grad.e

nlne students, were barely noti ceable in the better adjusted

grade tv¡el-ve SÍoux students. Goucher ¡967) stipul-ated similar

feeli-ngs of alienation lvere one of the causes of dropouts in

Cranbemy Portage.

It appears that the fe¡nale ïnd.ian stud.ents have probl-erns

in coi1mon wlth findings of studies on non-Indian populatiolls.

Isolated, students have rnore problems than non-Isol-atecl strr.d.ents.
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Orrera-ll the problems are simll-ar but the numbers sharlng the

probl-em seeru greater to more. isolated than non-isol-ated stud.ents.

The writer 6ees implications fro¡n the resuLts for the

foLlor¡ring recoünendations :

1. That counsell-ors be attached to elementary and juni-or

hfsh federaL schools to provide services of a preventative

rather tha¡r crlsis nature such as:

asslsting the teachers vrLth curricuLun adaptation

60 that students may find their scllool eiçeriences more

' neaningful-.

assi-stlng the parents and school conmittee members

to take a more supporti-ve role in the edu-catÍon of their

chj.ldren,

assi-sting the teachers to be more a\rare of culture

vari-ance and its affect on their stud.ents noi only l'l'ithin their

cl-assroom but in more gradual preparation for stuclents J-eaving

home for high school ln a different soclety"

for group and j-ndividua-l counseLling pertalning

to aspects of concern of the students.

2. That lnformatÍonal- services containing guidance

reÊource and. reference areas be set up 1n fed.eraL schools for

. assisting students fn their vocational-, educational, and'

personal concerns.

3. That, parental delegate visitations to students in

the urban area be continued and e>rpanded to provide adclitionaL

encouragement ancl support for their chi-ldrenr s education ,
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especj.ally for the first year away stud'enis to help aJ-leviate

their feelings of alienation (as wel-l as the fears of the

parents) for their safety). Parents may al-so become more .av¡are

of vocational opportunitj-es and. tra-lning available for their

chlldren,

4. That admlnistrators of both federal and provincial

schools ensure that part of the Teacher In-Sen¡j-ce Tralning be

concertled. rvith the stud.y and importance of lnterpersonal

relatlonships w:lthin a classroom for stud.ent gro\'/th. A grridance

outLook rvill coryel-ate vri th all subjects and encoura8e the

student ttafraid to speah up in class discussi-onsrr. Cross-

cultural und,erstanding is another lmportarrt in-service area.

u. That teachers become avrare of the vocational

implicatÍons of their subjects to the every day life of the

student because the students have indi cated they rnust face a

y6ç¿!ìona1 choice which they are not prepared to meet'

6. That counsellors inplement on-the-job lvork experience

for all students, not only the O. E. C. and grade tv¡elve

business education and. lndustrial students, but aLso those who

erpress concern about vocatÍonal goals even if at the grade 8

or 9 }eve}. that service cl-ubs and Chanbers of Comrnerce be

appfoa-ched to support and assist in these endeavours.

?. That rndla¡ Affairs Branch and school counsellors

l-n the urban setting maintaln a cLoser liatson vith teachers

of nevr students to facil-itate better understand,ing crucial- t'a

snoother adjusttnent.
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8. That a-11 school personnel cultivate a more persona-Ì

Concern for nervcome¡s ln a}l aspects of the school prograur be

It cuplculum adaptatlon, vari-ety of teaching nethods, remediaL

v¡ork where necessary, or encouragenent to join and understand

the extra-curri-cular activiti.es.
g. That the cross-cuItural course elective at the

Faculty of Education be macle a requisite course for alt levels

of Teacher Training. That the Teaching of Language Arts incluCe

a sectión on the teaching of ftrglish as a second language to

lntroduce the ldea to all teacher trainees that they v¡il-1

encounter students from non-English backgrounds.

10. Repeat the study utilizi-ng respondents from

residential hostel-s, Sroup homes, stud.ents in private home

placernent in smal-l-er urban centres and towns to see Íf

C*ifferent settings au,ellorate studentst adiustnertt problenls.
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Your na¡ne or other identification,
if desired.....

Date

DIRECTIONS

This is not a test. It is a list of problems *.,hich are ofien troubling students of your age-problems
of health, money, social life, home relations, religion, vocation, school lvork; and the lil:e. So¡¡e

of these problenrs are likely to be troubling you and some are not. As you read the list, pick out
the problems rvhich are troubling you. There are three steps in rvhat.you do.

First Steþ: Read through the list slorvly, and s'hen you comc to a problem lthich suggests some-

thing rvhich is troubling you, underlíne it. For example, if you are troubled by the íact that
you are undenveight, underline the 6rst item like this, "1. Being underrvcight." Go through

the whole list in this rvay, marking the problems rt'hich are troubling yolt.

Second Step: When you have complcted the first step, look back over the problems you have

unde¡'lined and pick out the ones rvhich you feel are troublíng you most. Shorv these problems

by makiug a circle arcund the numbers in front of them. For examplc, if, as you look back

over all thc problenrs you havc unclerlined you decide that "Being underrveight" is one cf
those which troubles you most, then make a circlc around the number in front of the item,

like thir, " fÀ--Þrilg-I.,d"Ir*rlgt,."--\"-l.-
Thírd Step: l\¡hen you have completed the sciond steP, anslver the summarizing questions on

pagcs 5 and 6.

Copyright l95O by Thc Psvchological Corporutíon.

All rig¡ts rcserved. No part of tl¡is check list may be rcproduccd in arty fornt of prínting or by any other rr,eans, elec-

troníc-or nrcche'Ícal, ir,ì¡rding, but ¡rot lirníted to, photãcopl'i¡rg, audiovisual rr'cordi¡Ìg ancl transnrission, aírd portra¡ra.l

or du¡rlícation irr arry infonuãiio¡ storagc and retiicral systcro, rvithout pcnrrission in rvritirrg f¡om tl¡c publisher.

@
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First Step:
trf.l r,. l.: ,

Rçad.thc list slorvtY, and es you conre to a problenr wl.rich lrortl¡lcs yott, rrnderli¡rc it.
Page

l. tlcing undcrrveiglrt 56. l¡req-ucnt Ìreadaches

: 2.Bcinlovenveigñt : .. : . ,57.1V-eakcyes-
; 8. Not letting enãugh exercise '' -': I d8. Often not huugry for-m}' meals

4. Getting sick too often .' 59. Not 
-eating-the 

riglit food
' .. 5..Tiring-very easily

6.
7.
8.
9.

t0.

tl.
t2.
13.
14.
r5.

Needíng to learn horv to save motìcy
Not knorving horv to spend my moncy rvisely
Havíng less money than my fricnds have
HavÍng to as* parents for moneY
Having no regular ollorvance (or income)

Slorv in gett¡ng acquainied rvíth people
å.rvkrvard ín meeting pcople
Being ill at ease at social affaírs
Trouble in kecping a conversatíon going
Unsure of my socia[ etiquette

16. Havíng dates
i7. litLi"îtd iu making a date
18. Not nrixing rvell rvith the op¡losite sex

t9 Not being attractive.to the opposite scx

20. Not being allorved to have clates

21. Getting into arguments
22.'Hurting people's fcelings
23. Being talked about
24. Being macle fun of
25. Being "different"

Losing my temper
Taking sorne thìitgs too ser:iously
Being nervous
Gettirrg excited too easily
\\'Zorrying

Not going to church oltcn enough
Not living up to my ideal
Puzzled about the meaning of God
Doubting some of the religious things I'm told
Confused on sorne of my'religious beliefs

86. \Vorried about a member of tlte famíly
37. Sickness in the family
98. Parents sacrifìcing too much for me
89. Parents not understanding me
40. Being treatecl likc a child at home

41. Unal¡le to euter desircd vocation
42. Doubting thc rvisdom of nry vocationr'¡l choice
d3. Needing to kncrv my vocationirl abilities
44. Doubting I can get a íob in my chosen vocation
45. Wanting adi'ice on rvhat to do after high school

46. lvfissirrg too matry clays of school
47. Beíug a gracle bchind in school
48. ^Acljusting to a nerv school
49. Taking the rvrong subjects
50. Not spcnding enough time in stucly

51. Ilaving no suitablc place to study at homc
52. Family: not tìnclc.rstnnding rvhat I havc to do in school
53. Wantirrg strLrjects tlot offcred by tlte school
54. Ifade to tnkc srrl;;'ccts I clon't like
55. Strbjecis ¡tot rel¿rtecl to qveryclay life

61. Too ferv ¡rice clothes
62. Too little money for recreation
63.' Famíly vvorried about money
64. Having to rvatch every penny I spend
65. Having to quit scl¡ool to rvork

66.
67.
68.
69.

.70.

7t.
72.'78.

' 74.
75.

76.
77.
78.
79.
80.

81.
.B?.

83.
84,
85.

Not enough tirne for recreation
Not enjoying many things others enjoy
Too little chance to read rçhat I like
Too üttle chance to get out and errjoy nature
Wanting more time to myself

No suitable places to go on dates
Not knorving horv to entertain on a date
Too ferv dates
Âfräid of close contact rvith the opposite sex

Embarrassed by talk aliout sex

'Wanting a more pleasing personality
Not getting along rvell rvith othcr people
lVorrying horv I impress people
Too easily led by othcr people
Lacting le:'rdership ability

Dayclieaming
Being careless
Forgetting things
BeÍng lazy
Not taking some thírigs seriously errough

Parents nraking me go to church
DislikÍng church services
Doubting the v¿rlue of rvorship and pr.ryer
Wanting to feel èlose to God

^AJfected by racial or religious prcjuclice

Not living with my parents
Pare¡rts scparated or divolced
Father or mothc'r not livirlg
Not having any fun rvith mother or dtrd
Feeling I don't really have a horne

26.
27.
28.
29.
30.

81.
32.
83.
94.
35.

. 86.
87.' 
88.
89.
90.

9r.
92.
93.
94.
95.

96. Needing to decide on an occuprrtion
97. Needing to kuorv nrore about occu¡lations
98. Restless to gct out of school and into a jol:
99. Can't see that school tvork is doing nle any good

100. Warrt to bc on *y oî

l0l. Not really iutcrested irr books
102. Unablc to express myself *'ell in rvorcls

103. Vocrbulary too llmited
104. Troublc rvitÌr oral rcports
105. Afraid to speak up in chss cliscussions

106. Te:ltbcoks too hlrd to unclcrstancl
107. Teachers too hard to uncìelstartd
108. So often fecl rcstlcss in cla.sses

109. Too little fiecdorn irt.cl¿rsses

ll0. Not enough discussio¡t in classcs



i' ..-.'.; I :a:.!. i
Page 3

ll1. Nct as strong and healthy as I should l¡c
ll2. l{ot gctti¡ìg enougl¡ outcloor aÍr and sunsl¡Íne
ll8. Not getting enough slcep
ll4. Frequent colds
lI5. Frequent sore throat

116. \4tanting to earn some of my own nìcney
ll7. Wanting to buy more of my orvn things
ll8. Necding money for education after higlt school
ll9. Needing to find a part-time job norv
120. Needing a job during vacations

l2l. Nothing ir:teresting to do in my spare tin're

122. Too little ch¿rnce to go to shorvs

123. Too little chance to enjoy radio or television
!24. Too little cLa¡rce to pursue a hobby
125. Nothing interesting to do in vacation

126. Disappointed in a love allair
127. Girl friend
I28. Boy friend
129. Deciding rvhether to gô steady
lS0. Wondering if I'll find a sultable mate

l3l. Slos, in making fricnds
132. Eeing timid or shy
133. l'eelings too easily hurt
184. Getting embarrassed too easily
I85. Feeling infcrior

136. trloodiness, "having the blues"
187. Trouble making up my mind about things
138. Âfraid of nraking mist¿rkes

189. Too easily discouraged :

140. Sometimes rvishilrg tr'd never been born

l4l. Wondering horv to tell right from rvrong
142. Confused on some moral questions .

143. Parents old-fashioned in their ideas
144. Wanting to understand more about tl¡e Bible
145. Wondering rvhat becomes of people rvhen they die

146. Being criticized by *y parents
147. Parents favoring a brother or sister
148. Iúother
149. Father
i5O. Death in the family

I5l. Choosing best subjccts to tal¡e next term
152. Choosing bcst subjects to prepare for college
153. Choosing best subjects to prepare for a iob
154. Getting needed training for a given occupation
155. lVa¡rting to lcarn a trade

156. Not getting studies done on time
157.iNot liking school
158. Not interersted in some subjcets
159. 'pan't kee¡r my mincl on my studies
160. pon't knos'horv to study eflectively

I

16l. Ñot enough good books in the library
162. Too mtrch rvork requírecl in sorne srrbjccts
163. Not aìlorved to t:rke sonre subjects I rva¡rt
164. Not gctiing along rvith a teacher
165. School is too strict

'166. Þoor complcxÍon or sliin t¡ouble . Ô:-'

'167. Poor posture
168. Too short
169. Too tall .

170. Not very attractive physically

l7l. Living too far from school
172. Rela¿ives living rvith us
173.'Not having a room of my ou'n
174. flaving no place to entertain fricnds
175. llaving no s:u in the family

176. Not being allorved to use the family car
177. Not allorvecl to go around rvith the people I like
178. So often not allorved to go out at night
179. In too ferv str¡clcnt activities
I80. Too líttle social life

l8l. Being in love
182. Loving someone rvho doesnt lovc me
183. Deciding rvhether I'm in love
184. Deciding u'hether to become errgaged
185. Needing advice about marriage

186. .Being criticized by others
187. Being called "high-hat" or "stucliup"
188. Being u'atched by other people
189. Being left out of things
190. Ilaving.feclings of extreme loneliness

' l9f. .Afiaid to be left alonc
192, Too easily moved to tears
193. Faíling in so mnny things I try to do
194.. Can't sce the value of rnost things I do
195. Unhappy too much of the tirne

196. Can't forget some mistakes I'r'e macle
197. Botherecl by idcas of he¿rven and heìl

' 198. Afraid God is going to punish me
199. Troublcd by thc bad things other kids do
200. 

l:1nS 
tempted to cheat in classes .

' 201. Being an only child
202. Not gettirrg along rvith a Lrrother or sister
203. Parents makírrg too many decisions for me
204. Pare¡rts not trusting me
205. lVanting more freedom at home

¡'.;
206. DecidÍng rvhcther or not to go to college
207. Needing to knos' nrore about colieges
208. Needing to dccíde on a particular college
209. '{fraicl I rvo¡r't be admitted to a college
210. .Afraid I'll nevei l¡e al¡le to go to college

2ll. Trouble rvith mathematics
912. Weak in rvríting
213. lVeak in spelling ol grârnmar
214. Trouble in outlining or note taking
215. Trouble in orgnnizing papers.and reports

216. Classcs too duil
217. Teachers lacking pcrsonality
218. Teachers lacking interest in stuclents
219. Teachers not. friendly to stuclents
220. Not gettirìg pcrsonal help fronr thc tc¡¡chcrs



Pagc 4

22s.
227.
228.
225.'230.

231.
2,32.
ffÎ3.
254.
2¡35.

221. TroúL'lc rvith my hearing
222. Speech lranrìicap (stuttering, etc.)
,223. dllergíes (hay fever, asthma, hives, etc.)
224. Clandular dísorclers (thytoid, lymph, etc.)

- 22í. lvfenstrual or fe¡nale disorders

Parents lvorking too hard
Not having certnir¡ conveniences at home
Not liking thc ¡rcople in my neighborhooC
Wanting to live in a different neighborhood
Âshanred of ihe homc rve livc in

W'anting to learn hos''to de.nce

Wanting to learn horv to entertain
\4t'anting to irnprove myself culturally
Wanting to improve my appearatìce
Too careless rvith my clothes and belongings

'236. 
Going rvith someone my family s'on't accept

237. .AfraÍd of losing the one I love
2S8. Breaking up a louc affair
2i39. lVondc¡ing horv far to go rvith the opposite sex
240. lVondering if I'll ever get married

\il'antÍng to be more popular
Dislikíng someone
Being disliked by someone
Avoiding someone I don't like
Sometimes actíng chilclish or irnmature

Being stubborn or obstinate
Tencling to exaggerate too much
Having bad luck
Not having any fun
Lacking self-confidence

251. Sometimes lf ing u'ithout meaning to
252. Srvearing, dirty sto¡'ies
2.5'3. Ilaving a certain bad habit
254. Being unal-rle to break a bad habit
255. Lackíng sclf-control

256. Clash of opinions betrveen me and my parents
257. Talking back to my parents
258. Parents expecLing too much of me
259. lVantíug love and aflection
260. Wishíng I had a differeni farnily background

261. Laclcing training for a job
962. Lacling rvork ex¡rerience
2S3. .A,fr¿iil of unemplo¡'nrent after grtrduation
264. Doubting ability to hanclle a good job
2G5. Dori't knorv horv to look for a job

266. Don't like to study
2tr-1. Poor ncrnory
268. Slo*'iu reacling
269. Worrying about gracles
270. Wor¡'ing about e]:¿ìmina.tious

27I. Teachers not consiclerate of students'feclings
272. Teachcrs not practicÍrrg rvlrrrt they preaeh
273. Too mÍr¡ry poor teachers
974. Graclcs unfrrir ¿rs nreasures of ability
275. Unfai¡ tcsts

276. ?oor tectli
277. Nose or sinus t¡ouble 

?

' 278. Smoking
279. Troul¡le rvitl¡ rny feet

:' 280. Bothered by a ph¡rsical handicap'

281. Borrowing morìey
282. lVorking too much outsidc of school hours
283. WorLing for most of my orvn expenscs
284. GcttÍng lorv p:ry for my rvork
285. DisUking my present jcb

286. Too little chance to do rvhat I rvant to do
287. Too little chancc to get into sports
288. No good placc for sports around horne
289. Lacking skill in sports and games
290. Not using rny leisure time rvell

291. ThinLing too much about sex matters
292. Concernecl over proper sex behavior'
293. Finding ii hard to controi sex urges
294. \\¡orried about sex clíseases
295. Needing informaticn about sex matters

â96. tseing too envious or jeaìous
297. Speaking dr acting rvithout thinLing
298. Feeling that nobody unclerstands nre
299. Finding it hard to talk about m¡'t¡oubles
300. No one to tell my troubles to

301. Too many personal problems
302. Ilaving memories of an unhappy chÍldhood
803. Bothered by bad dreams
804. Sometimes bothered by tlrougirts of insaníty
805. Thoughts of suiciCe

806. Sometimes not bcing as honest as I should l¡e
807. Cetting into trouble
308. Giving in to temptatlons
809. Ilaving a troublcd or guilty conscience
310. Being.punished for something I didn't do

311. Friends not rvelcåmed at home
312. Family quarrels
313. Unable to discuss certain problems at home
814. Wantíng to leave home
315. Not telling parents everything

816. Not linorving rvhat I really want
317, Needing to plan ahead for the future
318. Family opposing sorne of nry plans
819. rtfraid o[ the future
820. Concerrred al¡out nrilitary service

821. Getting lorv grades
822. Just can't get some subjects

' 923. Not smart enough
324. Âfraíd of failing in school rvork
325. \\¡anting to quit school

326. School actÍvities poorly orgiutized
327. Students not givcn enough rcsporrsibilit¡r
328. Not enorrgh sclrool spirit
329. Ltrnch hour too short
330. Poor assenrblics

Tor.r¡,. . . .

?ttl.
242.
243.
244.
21i.

24:6.

247.
248.
245.
250.

Q-^^'..! Q;-... I ..^1. 1..,"[- ar...r tlr¡" if ¡rr.s ..r¡rr f ¡;,1-¿, ¡¡¡¡¡!.'¡.ìirr¡rl nrr.ì ni,.elr. Third St¿i,: Paets 5 ¿n'



.- , l' Tl¡ird Ste¡r: A¡rsrycr tlie follorvirrg forrr c¡rtesiiotrs.

Pagc 5

. QUESI'IONS
r. ;''.'. .1. Do you feel tl¡at the items you have marked on the list give a v;ell-rounded picture of your problems?

............Yer. ............No. Add anything further you may ca¡e to say to mal¡e thc picture ntore comPletc.

2. Horv would you sumrnarize your chief problems in your orvn rvords? Write a brief surnmary.

(Qucstions ¿r-re-cc)ntitrrred o¡r ncxt pagcr-' )



iPagc 6

. 3" Would you like to have more chances in school to n'rite outr. think abcut, and discuss ¡natters. of personal
'concern to you? ............Yes. .........,..No. Please explain how you feel on tiris qucstion

4. If you had the chance, rvould you like to talk to someone abotrt some of the problems you have marlied

on the list? ............Yes. ............No. If so, do you have any particular person(s) in mind rvith wliom you

v,;ould like to talk? ............Yes. ............No.
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