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ÁBSTRACT

The purpoee of t'he thesis is &o find out the rarmber of teachers

using child drama in winnlpeg schoot Division 1, the type of drama that
ís being done, and the attitudes of the teaehers toc,rard åhe subject"

Once these aspects are investigated recommendatione for bhe inÐrovement

of the ehild d.ranra are made 
"

,& quesbionnaÍre ís eonstrueted to determine the teacher attitudee

and Ëo survey &he amount and type of ehild drama teaehing" The questíon*

naire sent to one hundred and. fifty elementary sehool- teaehers of Win*

nipeg School- Division }u represenÈe some fifbeen percent of bhe toÈaj-

elementary school teacher popu,lation of that divisåon" The responses

are anal¡raed by divíding the respondents i.nto Èhose røho do teach and

those who do not teach child drama" Ðemographic scales for the tv¡o

groripst agee sex, and grade of instrl.cÈion are set upu and percentages

are the ehief tool of data collection, pie*graphs and block-graphs are

used to exprese the data ptctorial-ly"

The questíonnaire was returned by ninety*six teachers, fíve of

tuhom did nob corçleÈe the forms" The resulës fndíeaèe that oirer half
of Ètre respondents use ehild drama" 0f thoee öha& do not, uee ehil_d

drama &he majority eibher have &aught it in Èhe past, or are using a type

of inprovisat"ion t'hat i.s not eonsíd.ered ehild drama by the studyre def:

inif,ion" The teaeher then, shærs a eonsiderable interest in ehild drare

of one sort or another. The reeultg also express concern for problems

ín the teaching of the dramabic activityu and &he lack of training in



the su'oject,

From the questi-onnaj-re result,s three recommendatíons are made 
"

Shorter drama courses are suggested" These are not to replace the

Ionger credit courses offered by the Faculty of Education, but to be an

additíonal type of course " ldorkshops and i-nservice programnres should

be considered and attempted more often" The job of these courses and

inserviee progranunes woìlld be to encourage a kncnøledge of the dramatic

philosophy, and to point out the probleros that are líkety to occur v¡hile

teaching the acèivibies" The linking up of these bøo aspecÈs would be

the job of drama advisors, employed by -u{innipeg $chool Ðivísion I,
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CHAPTER T

T}üTRODUCTIO¡{

&etågnale *ggs._Child Drema "

trianiboba echools have kmwrnr of the ehíåd drama teehnique for

eome &imee ar¿d it has beer¡ practåeed freguenöly" Despibe thås frequeney

the euccess in the teachíng kras been Llmited" Thia IåmåËed guecess måy

be due to the f,act thaü drama ma¡r be taught as an íntegral. subJect" a

more effectlve means of utåliøíng i-ö ån sah¡oo1c mågþ& be üo uee åü ae

an ird:erenö part of the teaehing erq.erlence as a teehnåque or method of

learnång, It can be suecessful as a methodoLogr in language arte and

sociaL studies, This method of ëeaclring has interested a number of ed-

ucators who bel-ieve that the drama is essenti.aå for children"

One streh educatoru Peter Slade, Ðrama Advj.sor to the Cíty of

Bi.rmingham Education Committee, and ÐLrector of the Edueational Ðrama

.&ssoeåation, states &hat ehíld drama j-s fundamental to nental heal-thu

for:

Ðram¿ means ñdoingn and ttsbrugglingK" It ie the greê,b aetivity;
it never eeases urhere there is llfe; it ls eternaS"ly bound ugl
çrith mental health. It is åhe Arè of Liwing" It vrorks right
only urfren &he fi¿Ll,healbhy emoÈiores3 side Íg eorrectly balaneed
erith the physical o!

In order to baLaneo the physical and the enTo&ional- sj.de Peter

Slade considers play as the fundamen€al activiÈy" It is one of the

mosf iryortanb tools a ehil"d uses to find out about hås world. Drama

lPuö** $tadeu Cf¡:Uf4-Lrames (tondon; Unåversl&y of tondon u 196g),
Þ' 25"
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ås a developmenb of playu axrd åL provides man urith whaÈ R.N"Pedrerton-

Bi]tríng, Director of the Oetagon Theatre, Bolton, Englandu and J,Ð"CXegg,

of Cb¡orley ColJ-ege of Educationu taneashi.reu Englandu a tbasle needB n

They point out that 8fuom the earli.eob days drame has fu1fil-led a basie

need. in ren" Ib has enabled him to come to terms v¡iÈh himeel-f and his
/

envjsonment"r* The chfLd comes to terw wi&h håmseLf in drama througþ

íbs ability to be an essential medíum in whåch t}¡e ehlld cen eqpress

his ideae:

The chíLd is conbi*rtually gathering ímpressions and facbs
absub himeelf and bhe u¡orld around him. It, fs only by eryree-
sing hcmr he feels abcut, öhese irpressíons and faete that he
&riIl be abLe to sort, ot¿t for himselfu üo clarifyu understand,
and develop them"3

The cþril-des deveS-opmenb ås iryortarrt al-so to GeraLdine SÍks,

Frofessor at Èhe Unåversity of Washingbon, and a J-eading creaÈi-ve drama

speeialist in North .America" She eryresses this point by stresslng the

irportanee of ehíId drama in sthe effeetiveness wÍðh uyhich creatåve

arbs e4lerienees eontribute üo freedom of grcwth and personality devel--
t.

opmenL" ¡+

SinilarJ-y Brian ltay, Ðlrec$or of the Sheatre Centreu London,

England, vskro has given a nr¡mber of ehjåd drama ånseryice prograrmes in

Canadau maínbains thað tþre dramatie aebivíty:

ä,lg"p"oøert,on4il 1 ing and uI "D,GJ-egg, Iggeþing-æameu (Londons
Universiby of tondonu LTIA)' p" J-9"

3Penbertor¡=ÐíLling and CJ-egg, lggebåag-Ðngma e p" 22,

l+GeraLdine Brain Síks, tEggt$r'e*_ÐEerûa-tícÉ"__an art__{oq__çhi].dggrt-,
(Næ¡ York;

*et 
,

Harperu L958)e p" 6"
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@ o " ås closely ínüemroven in öhe practlcaJ- irpl-ement,atíon of
every Edrcation Aet that has ever passed, especÍel-ly èhe idea
of the development of Èhe ftsrfrole¡r person. e e E&rcatíon is
concerned w:ith individuals; drana le concerned vr'åöh the índ*
ívidualiþ of j-ndividuals, rølth Èhe un-i.queness of eaeh F¡unan
essenee.2

The belief Èhat chjåd drama can prøride for the inùtvidr:a}åty

of åndåvidual-s has the apprcv'al of man¡r educators, ffid ån l{anítoba t}ris

approval has been turned into concrete supporÈ. The Ðepartmenë of

Eduea&ion, Wånnåpeg Sehool Divlsion J-, l&nitoba Theatre SchooL, S4anitcba

Ðrama teagueu and the FaeuJ.$y of Educatåon at, the Universí&y of l,bniboba

&rave offered teachers q)porturritfes to learn about ehiåd drama,

The DeparbmenÈ of, Eô:eatlon has stressed tþre åryortanee of ehil-d

drama by inbrodueíng i& into ëhe eurriculum" Ib has reeognåzed the

drama for both elemenÈary and high schooS-s" For &he eLementary school-s,

i"n the currÍeulum guide on lnÈeraediete T,englaÊe Arts, ít is sr.rgges&ed

bhat drama ean be ueed for aidíng speeeh work, The guåde devo&es flire

pages to &he topieu suggesting åechnåques and the general- phiåosophy of

drama, lncludång a usefbl bfbliograpkgr" IS accepÈs the {nporbanee of

the dramaËic aeÈívit'y by sta&ång ¡Authoriti.es agree ühat ereatlve dra-

matíes afde the physieatr , emotlonaJ-e soei.al-,and aeeÈhetle dw'eLopment

of the indivådual ehild.86 The Department has expressed thle eoncerrr

for ehil.d drama by hiring a drama specialåsÈ.

"[t the beginning of, the L97Z-73 sehøol year ôhe Ðepartment of

Ed¡caÈåon hi-red Bråan WatkS.nsu former lecturer aå bhe Unåversíty of

Birmingþam, EngJ.and, &s a Drana ConsuLtant fon ëhe Researeh ar¡d Pl-an*

5B*i-uo !Say, Development throueh !Ëems, (toradone Longmans, Green
and Co. L,tde Lg67), 

"pffi-
/o¡,bniboba Department of Edueation, üærieulunr &"iide,

Inte seêåate Íêq$eeg_4Ïte u L968, p" 36,
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ning Braneh" IIe net vri-f,h interested child drama teachers at the Maniüúa

ÍheaÈre CenÈre on September 26tk:. Lg72u and more workshops and meetÍngs

have follcþ¡ed, The 5ryebus and ef,feet oS Brlan WaÈkins? work çrj-l} not

be fert, immediately perhapsu but his presenee is a eonerete exaryLe of

the Ðepartmentes coneern for chítd drare ín the Pronånce of }4anitoba"

3&nit'oba also denons:t"rated chå].d drama eoneern ån the form of

Èhe l{anåt&a Theatre $ehoo}. The sehoo} offered evening elasees to etu-

denös aged seven &o baaenty*fiveu beacher w'orkshops, and adviee 6o ånter-

es&ed teachers ån &he publie sehool- sysÈen on ehåJ-d dreme acùlvif,åes.

the sehool no I-onger exisÈs, but it,s contributåon t,o t<nw}edge of ehll-d

dram in the publåe sehools has been coneiderabl_e"

The Faculëy of Edit¡ea&åon a& the Unåverså&y of }&nååobau i-s also

aeÈive in eÌ¡iåd drama. À number of eourses &re offered bo student and

qualåfied teachere. One eoutrse ås coryul.sory to all elementary student

teaehers" All students plannång to Èeaeh erementary grades, trained at
the }bnitoba Teaehens CoLLege and Èhe Faeulty of E&rcatåon ån the laet
tvrenÈy-five yearÊe have had the experåence of aÈ teaEt one couree in
ehÍLd dram&n The tisre alloted t'o &he compuLsory ccrulrse has been reôreed,

but the eGtrse ie eÈåll offered. The drama leeturere also provide prae-

tåea]. advåee in sehools,

The winnipeg sehool Ðåvåslon l- has ar-so sh@ãr¡ lts supporb of

ehll-d drama by offering ånsemåee progrenmÞB for inÈerested teachere.

Î&¡merous Pngl-ish Language åneervåce sessåo¡ae hawe been held, witle sec*

ÈÈons devoted èo ehfld dramau There has been one inserviee workshon

solely csncerned w:tðh drarna ín the 1-asÈ fø¡r yeatrso

The Bbnitoba Ðrama League, w*rieh existed from l-935 &o 1969, has

eontríbuted tcqøard the present knøledge of ehfLd drama in Ïbnåtoba.
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The teague offered urorkshops ëo any ånbereeted persons, and eov.ered

n¡ral }bnitoba as welt as W$.nnåpeg,

The åns&i&ubåons men6åonedu wåt&r varying degrees of emphasls,

å're eo&eerned v¿t€h ehiLd drg.rng. ín sehooLs, ?håe eoneern Ls iryortant,
bub the tSrpe of concern is causing dåsquiet among drama specåalists,

Brian Wetkins elaboraèed on &hie point in an interyLeva on Èhe Zgth Sep*

åember L972" He e4pressed. &he belief thab chål-d drama fnterest Le noè

inereasing in Britain as üuer¡ as w&s hoped by ühe drama enûhusåaet* The

enthusiast ån Britai-¡r believ'ed thab åS' ehåld drama eould be inÈegrated

ånt'o ühe eehool tl-me-Èableu Èhen åå would be reeognized ag ari iryortant
disciplåne, and seen &s educationalþ valuable. The åntegration of
chåld drama ånto the sehooL time-table as an åndependent subjeet, eon:

Èrary to eryeetaÈ5.ons, did noË !reLp ibs repuÈatåon to any gx"eat degree"

A fb]-t bj¡tetable of ehj-ld drama eaused the €eaehers to beeome emotío¡r-

alþ drained, and there were a nuuber of nervous breakd.owns" The aver-

age chiJ-d drama beacher remaÍned Ín teaehing for eíghteen monthsr". rn
Britain, as a pesult of åeacher fatígue, &he subJeeb has nog gaåned the

respect and recogrú8åon expeeted. Edueators outsåde the fÍeld of drame

stiil look upon the dåseipllne ¡cÍåh a eertain amotrnt of seeptíeism"

Thls sceptåeisrn may weLL eontånue as long as drama is need.Lessty separ-

at'ed from other zubjeets" Dtrama should be Lnterdependent wÍth and not

åndependenö of other subjecLs.

Bnian Watkåns considere i& of fundamental åryortance that Han-

Itoba does not make this nristake of separa&ång chíld drama from other

subjeets, He eees limited iralue ån åntroducing ehå].d drama lnto sehool-s

unless it' ås used as a meèhodoJ-ory. The èechrriquese or methodoLory of

ehil-d drama ea¡a be used ån at leasÈ bøo subjeetsc Soeia1 Studies and



Language Årès" T&ås drama ap¡lroaeh Èo learnång eonstS-tutes an exeitÍng

and ànteresti-ng stj¡mlant' to childrenu and helps the ehlldren undereÈand

and ap¡rreciate the contenÈ gtven bo then ln eaeh subjeet" It åe thls

method whåch Herbert Read saÈr as so ímportant;

Ðrama is absoluteþ essential ån aLL stages of education,
Indeed I regard it as that form of acbivi-ty vùrich bes& coord-
ån¿tes all other forms of edueation througþ art" Sinee, in
my viw, educatlon thrcargh ar& should be the basic method of
education v*ratsoeveru iÈ wi.lL be seen thab too hígh a va"h¡e
cannot be pJ.aeed upon ehiLd draroa,T

Brian Watkins! opinåon is based on knærledge of the ehíLd drama

situatÍon ín l&r¡åboba" The educaôåonal ånstitutions ln l4ar¡ítcba offer

advice and eo¡rcrete aÍd for teachers, but, there has been no research or

enpirical da&a fqrnd on bhe teaeher aÈbitudes bcsuard. ehfl-d drama"

In 6hís stud¡r'uvimlpeg Sehool. Dlvåsion I wåLt be èhe pool for

èhe beaeher sample for flndång orit the exbent and type of eÞrild drama

being used å¡? bhe elemen&ary schools, and the attitudee of ëhe teaehere

tcxøard tk¡e child dran's acèívities. This teaeher pcpulation seems a

suitåbLe sample beeause it ís the largest eehool dívisíon ån ter¡ns of

schoolsu pupÍ3s and teaeher numbere in }bnitcba"

Ië hrill be the coneern of this Èhesås üo relate Èhe amounÈ of

ehild drama taugþt in Winnipeg $chool DåvlsLon I elernentary sehools &o

th¡e Èeaeher atëitudes Èæ¿ard bhe subjeeå, and to see Þrtãe&her the draræ

òaugþf ís tåmetabl-ed as a separate discípline, or u¡hether i-t is in&egra$*

ed sriöh o&her subjecbs,

?P*t*" SJ-ade, Chil-d Drama, (tondons Uníversfty of tondonu
L969), p, L22, qaoting ggrbq
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Tbq__Qåæ¿_f åqeqc e _e{__!,he_å ludfl ,
Tlee sigreffieance of bhe tlresj-s lies åv¡ &he inporÈanee of ehi1d

d-ra¡na' If íÈ is eseentiaL to bhe ehiLdÍs development, as Èhe Department

of Educatíon elaims ít is, then the presence or lack of lt ín the scho,ol-s,

and Èhe mnner in wleåeh it is used, ås a fundamental leeue, If Èhe teae*

her does noè practice Ít ln the schooJ-s, then the chíld ie not reeeiving

the educatíon he needs" If some teachers practiee åt, buü feel thab bhe

facilitlese eneouragement, and trai¡ring offered to them ere insuffieient

to do the chiJ.d and the drama justice, then there is a need Èo commtgF

icate this attitude, By tooking at the attÍtudes of the teachers these

probleme may be eNposed, and this may add a new di.mension to the under-

standing of &he ehitd drama prcblemsu aad possibly enÏ:anee lts effect-
åvene$s, aad &herefore learni-ng in Túiruripeg eehools, lf the study can

eontribute to íf,s effeetiveness and learning ån hfinntpeg sehool-s, then

the stud¡r çriJ-l be significanü"

In order for ühis sígn-ifieance ùo be reali.zed the educatlonaL

arJministrators mrst appreciate its irryort&r¡ceo The Ðepartment of Edr¡-

catåon has shcnsn some interest in &he resul-ts of the stuqr, and Brian

Wa&kins e4pressed his beli-ef that the Currieulum Braneh eoul-d benefit

qaite eonsiderabþ from a:ty reseêreh pertaining to beaeher a&èiüudes,

and zuch a study could eontribute to :new ¡lroeedures of eurråeulum *hunguf

The si.grlfåeance of bhe thesis ie Èherefore ühat lt propeses to

obtaí¡¡ ånformation on the amo¡¡.nÈ and t¡rye of ehåld drama teaching" It is
hoped that some of &he prcblems facång ehild drama teachere vøiL} be

%r¿an i{atkíns, pråvate interTriw ab MeMaster Hou$en Novenber
?bhþ L972"
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elassifåed, and that bhÍs will trelp ín gaining an sser-all viep¡ of the

ðeacher atbitudes" I& ie essential for the Departmenö of Eù:eatlon bo

}mcn¡r noà only vøhat shcmld be done ån edr¡cationu bu$ al-eo wtrat is possí-

b1e withín t'he J.ånitatÍons of &he schools; bhe &escher attitudes beÍng

one lirnrtation" With èhis k'røøledge the Ðepartment nraSr produce an

acceptab}e programne that u¡otild give bhe chfld and the Èeaeher the

benef,ib of, 6he drana Ín bheín edueation.

S!e&ement_gt_thg._8rgÞIçe"

Á,s has been previously mentloned &he prólem ls to find the

amount and ki.td of ehåld draæ being caeried on ån lfinrripeg Sehool Ðåv-

ision 1 elementary schooS-s, and to see åf these faeÈors are deternrined

by &he abtit¡¡de of the t,eaehersn

DeU.mitations"

(1) The bhesÍs ls eoncerned only urith e]-enentar¡r sehool teaehers of

Idf.wripeg Sehoo.L Ðsvision I (kfndergarÈen to grade six, includS:r,rg

speeåal edr¡eaü*on el-assee).

(2) The queståor'¿r¡aire Ì¡üåLL be ser:È onåy to fifbeen percent of Wírrnipeg

$ehool Divíeåon 1 eleaenåar¡r sehoon- åeaehers,

(3) The queståonnaire eonsåsts ordry of, elosed queståons"

(i+) The defàned. tîlryrovisatiorsts exeludee drama presenöed ouseide bhe

teaehers g þromeroonn"

{5) The queståonnaire repliee eoll-eeö opånion only ån (a) tfre pr61-ems

of ehåld drasia &eaehfng, (U) the re&sons for ðeaehers noÈ pracÈåe-

ing ckriJ-d drama"
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¡imí@&åqee"

(I) The response to bhe questíonnaire wjLl be less than one hundred

percenb" The saryIe ís €herefore lefb in dcn¡bt.

(2) Wånatpeg Sehool Ðånision 1 ís no& typieaJ- of Ï,bni-êoba in two sreyss

(a) IS ls Èhe largeet dinísion ln terms of schools, pupi}s, and

teacher nurnber,

(b) IÈ is an urban sample,

(3) The questionnaire vri^Ll be sent orrly to fifbeen percent of Winnipeg

$ehoo.L Ðivision 1 elenrenÈary school $eaehers,

(lÞ) Ttre study vøae unable to find irlforma&åon wkråch would give arry proof

of, validíty or reliabil-iby"

lgË!¡llÈiq¡¡ and C1ar$:lea@,

In order to defåne chiLd drama certain nat¡ral progresslons have

to be follø¡sed" To provide,a statemenÈ or phrase which wraps ehild

drara inËo a neat parcel- of J-anguage faíls to eapbrre tkre conplexity

of bhe child drarp dåseíp}5rre, and falls short of the aim of a definítion"

$Ínce tDrama is as lntangible ås personality iteelfs9 care is needed

ån díscussing its definitfon, To define a term means 8To determj-ne or

set dør¡ the bo¿rndaries, , . To determine and süate ö}.¡e l-imå&s and

¡rature of" , . descråbe exaetly, , " bo give dístånguishfng ehêraeter*

åståes of" ó ô to etate or ery3eån bhe mear¡s of.u10

In t'he tíght of Websterse etatement ehi-ld drama ecritd be said

&o be Èhe vehiele whiela stimul-ates bhe chåldren to aet rr,rith the use of

a
'Brian Tfayu Ðevelopmenü thrqr$r Ðranae p, ?u

}%eueteres 
ÐicÈåoÐerffe Jrd. ed, ,3 Lg56"
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eharaeberisa$ion" Such a definåÈåon describes, but, å6 does not Bdeöer-

mi:re and state åhe låmåts ofo ehåId drama* In order to aehleve a fi¡l_l_er

definå&åon ib ås neeessåqf to flnd t'he boirndaries wåthin rsåhich the drama

exists" rf &he analory that chåId drama is a Llvlng being ís aeeepted,

Èhen åðs }ímf&s wråll- }i-e *¡lthin a bÍological framework, Paul- B, WeÍsz

in ÉlemenLg- o:[-Eåo]oryll dirrid** hås book into (r) The Living tr{orLd-

orågÍnu (e) trre Livång @ganåsrc--classi-fåcaËåon, (3) ¡ætauoå*sm,

(lç) Sefg-perpetuatåozl" Tt¡ese dívåsåons provåde a parallel !.ñith &hose

of chåld dram in bhås s&udy" Tt¡ese sectíons ene (1) child Ðramss

0rfgin ån l{anu (2) ghåld Ðrama as an ArÈu (3) chfld Dra.ræcs Medla of

Eqlressåon: draræ8s grærth, heartþr and enerry depends on she st,a&e of

åte media of eryression¡ åts speeeh and movement" Wåtho¿t &hese eryres-

eåons åÈ eannot gtr@s and iè wlbhers and dies " It eanr¡ot eonvert bhe

&hougþÈs and emotåons ånêo a funetåoning being, Tkre expreseion ís åhe

ps"ocess of gåving Life to the dramae its metaborism" (4) chåld Drama

as a Continuing Frocess, r¡oÈ a product: ín bíological self-perpetuation
lcell*dtvåslonru wtrieh is ceIL aetivS-by, is a form of reprodr:eÈiore" fn
drama the self*¡lerpetuation oocurs through the eonti¡ruJ.ng and develop-

j.ng proeess of erea&ive aetív5.by, Á,e bhe eeti.vitieg occur eo the låv-

ång drarna ås perpetuabed, Iå ie born and re*born Èhrougþ tk¡e continu:

ång proeess of, ae&ivity" Chr"ld drar¡a then çrål-l- be looked. at from theee

four standpointe,

Chå}d Drama8s Onigin ln Man,

Drama has iÈs origin in manu for draru is a human aetiviëy,

l1--Paul Bn trdeisze Elesrgnþg of BÍolotr, (Toronto; McGnaør-HÍ.3-1,
L97L) s pp, i*iå.i. 

-
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aahåel: is skilled bttü to a large exbenb uneonseísurs. I& devel-ope from

Èhe ehåld8s eommrruicatåon with kl.{s vvorrdu vrhåch devel-ops in play,

PeÈer Slade undersbande ehi].d drama as rborn of playr.lz FIe separaÈes

play into spersonals and eprojectedt play.

Personal- play is obvíous drarna" lt occurs u¡È¡en Ëhe røho].e persone

or aelfu ås used. T{ovement and characterisationu danee and eryerience

of beång things or peoplee &re al]. eharacterisëics of ¡rersona1 play"

Projected play is arso dramâ, buÈ Èhe m-ind is applied more fl¡l_ly" The

body is noö used as obvlously as in personal playe for the actLon takee

place ouåsåde &he body" Mental projection takes pJ-aee, and at zueh

times &he ehi-]-d may stand sbil-l, si&, J-ie prone, squat,u and operate

ehrlefl¡r his hands.l3

Tkrís play develops naturali-y i:lto dramabic play. Robert side

reeognized that:

Drama íE a form of play; in fact thís is an aetivÍty in
rshich ít ís often difficult to distinguish between work or pJ.ay,
smarl ehildren p]-ayÍng among themselves comorùy dramatize ev-
ents and situations fn order to entertain themselves" Âs drama
.is play, and play acbivities are ones fn which nost peopLe ex-
pend considerable amount,s ef enerry, dramabic_pl_ay is a way of
uüiJ.iøing and channelÍng some of this enerry,4

Flay ie nob used by children ín order just Èo entertain ëhem=

selvesu as RoberÈ side suggests, PJ-ay is, as ehåld drama åsu llwång

again bibs of, låfe they like, but åt ås also an ou&Let for trnpS-easant

sit'uations, In the Home Eeonomles Sfursery Sehool at Èhe Universíty of

Manitoba Professor Ð"H"T\¡rner ån&roduced drama Èo the ehiådren" Tl¡e

12*Slade, th¡Id_Degmas
1?--Slade, ÇÏ¡i]È_Ðqema,
i/,"'RobenÈ Sfde.

P" 19"

pF" 29-30"

L969) ø t+3]."
rr0rea&ive Dramam, Elementar: En$åshu lr6u (AprÍl,
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chj-Ldren were three Jrears of, ageu yet they were preoecupied with unpleas-

anü sítuabåone. They srere adama¡rÈ abml& playing aü sÁEtbul-anees r . The

chjl-dren wislred Ëo be bandaged up and taken Èo hospitat"l5 urpleasant,

situat'íons are parÈ of lífe, and ehitdren use play to herp ühem under-

etand thelr world of the preasant and &he unpleasanÈ" pLay Ís a vnay of

coming to terms vø'ith both enJoyable and unpJ"easanb siöuatíone ån life,
and ie part of m¡e.¡¡es adaFtatåon bo his existence, This poÍ-nö wÍll be

eonsådered more fuLLy under 8ehí1d drama ae a continuång proeess, not

a producf.E

Chi-l-d Drama as an Art"

As well as being a human aetívåty ehi-Ld drama ís also defined

as &n art fn åts wn rigirt. rt is a¡: aröu with i&e cøqn structureu

pattern and development. To define it as an art there has to be a

elear understanding of drat an art, is, The dictåonar5¡ defi¡aibåon

e&abes bhat art ís EHuman abiJity ëo make thíngsí erea&iveness" @ o

ski]l, ø ø aryr speeifie skílL or !t,s appHcatj.on, . , Gp€åtíve work

generalåy, or it,s prånciples¡ making or doÍng of things"rl6

Through play mn has an abiJå&y to make tbri-ngs* This abiJity

ås reeognåzed by R.N.Pembertoñilling and J.D,Cleggu ffio conslden &haå

bhe drama íe a ereatíve acÈínityu for i& 0provådes a medium Shrorgþ

wÈlíeh the åndåvådual ean e:(press hås ùdeas. " " &nd by expressing &hem

Learn to evaluate 6hem" tL? The proeess of äÌre eryreseion íe the ere*

l5Prof*s"or Ð.H"Turnere private ínÈerwÍæ¡ at the FaculÈy of
Education, Februar¡r L?tlne L973,

4oeUeterss Dåetåonarye Jrd ed, sâ Lg56.
1?*-'FemberÈor¡4åI[ing and Clegg, IgCgh¡ng*lrama, p. L7.
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ative ae&ivity"

Thås ereativeness íe al-so defined as a skiIl" Peter Sl-ade re-

cognÍøes child drama as a shiLl, for j-¡r Looking at lt, we see an aet-

fvity ç¡hieh ås sk5iled, lthough Èhís skåLl ie to a large e¡rbenÈ uÍreor!-
'rÉ

scious"r*" Herbert Read underst¿nds the drama in these åerms" I&¡ch

art is unconseious, thougþ sSiL[ a ski]I, The ehåld bríngs bbe ekiLl

6o Èhe dram¿ Èhrotgþ bhe sdoi-ngt, througþ the aeüivity, .&s the shjLd

painter uriJ.l bring tris abÍJíty through the proeess of painüing so the ehíId

wåÏL ev"eate and shøæ hís skåI1- 8ührougþ! Èhe dramaöie process. The idea

of skiJl beång uneonscious, and part, of m&nss netural possessíon pro-

videe a eontrest wibh the idea of a skill being ímposed thrmrgþ traÍn-

ing, There is a diff,erenee betwseen the ånfan€ searehJ"ng his irøorld vfüÈh

his hands, and Èhe eobbler Learning to use his hande to repajr booÈs

and shoes. The ehlLd ùs learnång öo uge his hande skillfui-ly, bub it is
an unconscious activíty" IÈ is Euch an actir¡ity that is refemed to in

the drams.üíc process,

Ðorobhy Heathcote in her filn slmprowised Dramatl9 shors the

drarnatfc process evoking öhe skill, The sktll in question is She cre*

ative ab5-Lity to achieve aÈmosphere and öhe buåld up of cLimax" The

exampLe is taken at the poånt where a policeman (a chíJd) enters èhe

Itgangsters hideoufu¡r" The gangsters weit, e4peetan&}yu eonsentraËing on &he

políeeman, The polieeman ie lookång for aÞ êssassj-n of, the Presådent*

Tk¿e assassin has a blood-stained eoat," He exehanges his eaat wi.th a

l8slud", chilg-Dregee p" 1g,
IgDorothy 

HeathcoËeu ï@rovåsed Dramsu .ÀvailabLe from &he Vi.sual
Edueation Branehu Ï&ni&oba DeparÈmenÈ of Edueabion"
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feILøø eonspirator before bhe policeman enters" T?re polieeman w'aLks

slcnøly are¡nd thre roonnu buiJ-ding the elimax by híe delåberaÈe movemenÈs

ar¡d lrås sil-ence, When the policeman finds the coat he ralses ít, looks

ai í& intenblyu gþnces at Èhe men &round híme and sløIy and purpose*

fuffy vralks to öhe assassin, He s&ops at the assasslnu waits, buf].d$.ng

the elimax, and qrie&Iy orders him to try the jacket on" rt ffÐs" The

polåeemn¡s abålit'y to ereate &he mood and the feeLing of increasÍng

elimax uras reaL, unëaugbt, and spon&aneous" The activity book approx*

imabely five nfnutesu and &he bujJ-ding of bhe elimax began the inebant,

Èhe polilceman enüered ëhe roon" Thís ereaèion of nsood and cLímax ås an

example of a dramatj-c skill, ås sueh it is an ar&"

Dramar as ar¡ art, sharee eertain characterieties ¡çith other arb

forme. There are eertaj.n dev'el"opments ån art v¿hích a,re eommo¡r to a1.l-

arü f'ormsu be åt paintfng oF drå,ma. The ei.rele ie st¡eh a development"

In chå].d art the eírcle ís an early manifesðat5-on" Brian hray gives an

exarryle of thåsu describi-ng a chi.1-d Bsueking a finger whiJ-e at table

ar¡d deseribing a eirele wtth a wet flnger on the tabte, on rrpaínting"

with sptttle in Ètre more loca-li.sed mwement of ühe sideøays bhresh.rzo

Brian Way8s descríption of the eírcle dræn in spitt1e coåneådee

with the aeêive cireular novemenÈs of bhe ehå]-d,

ÅJ.most as soon as &he baby has argr confidenb balænce in
sitËing up (and even more so u"ahen sitbång dcm¡r¡ a J.ittle later)u
we find, together with the banging of heels, a sideways shove
w'å&h one or bobh feeü" Tl¡is shove kras ühe ef,feet of turning
tlle child round, and is bhe firsb cbvious sign of the eírcl-e
or ring shape whieh &akes so iryorëant a parb in all eliild act*
ívity, and in priniÈive comm¡ni.ties, Here bhe ehild slte and
describes a cirele rråth kris feeb" whi]-st self turns on the eit*
tíng=dcruøn parë of Èhe bod¡r.2I

Z%*i*r, Way, ed,u CBrå].d-Qrgmau by Feber Sl-ade" , pt, ?3"

ã$1*d*, 
Çh:[d Dnarna s p" ã;5,
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In eXementarSr schooJ- the cirele ín painbing is cortlnone and in

drama bhe circle ís apparenü" On enterång ühe room (or voherever drama

&akes place) the ehildren ÞniLl run ín elrcles or spirals, in vfnat Peter

slade ealle &he rthappy entrylt " hming Èhe lessons chr-Ldren wål-L fre*

quently qrork ín gro\rps of cfreles w1thout arry direcsion from the teacher"

The eirele ie not resèrieted to paínting and dr&ma" In dance it
is also apparent, In some Afriean tråba} dancee there ås eonstant use

of &he círeleo Other dances, like the Ábbots Brourley Horn Dance from

Staffordshire, 6ng1and, are eited by Slade, The eirele is proninenü in

the danceu which represents in riÈual movements the hunting of the

deer, Ële suggests ûhat the eirele is often associated vrith the hunters

and the ehaseu as in the Horn Dance" The rings of the targe& ín arehery

and modern shooting are si-Eilår exarnpl-es, He be1.ievee ëhab the eirele

is assocj.at,ed wiðh the very weepons of Èhe chaseu and that this e4pres*

sion is seen in &he arts"Zz The art forms nu,nifest then similar phen-

oflÞnå from man¡s ex¡lerience: they all starè vrith self expressionu ht
the difference is l-n the media used for eryressing the phenomena.

Child Ðramars loledia of .Expression"

The varicn¡e art forms have their charaeterisèie methods of ex-

pressíon, In paint'i.ng, åhe eombination of form and color¡.r ås the media

of expressi"on" In rrusie i& Ís the eonbinati.on of rhybhm and notee, and

ån drama ib is movement and speech,

nsL^d" 
u Chllù-Ðqama, P, 85'
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Drama is a creative subject in which èhe child expregses
himgelf througþi the nredla of speech and ¡novement, ån the same
Þray as in art he expresses himself through forn and colour and
in corpos*tion througþ the sqmiùten word,Z3

Robert såde recognizes bhree media of eryressionc (r) eoneen*

t'ratíonu (2) movenent, (3) diarogue" wållíam Ï{arbin and Gordon vaL:

lins exbend the media to four, as drama rreaches dæør $o the depths of

bb¿e cu].Èural reeeseee of mankind**it belongs Èo the world of speech,

novement, thoughtu comrnrnica&ion experlment,u gpovrrth. t24

These slrtlls are co¡dri-:aed wå&t? lmaginaÈion, and are all neces*

saqr for the forms of drarna that can be elassified as rgames, draraatfs-

ations, free expressåon, improiri-sationu activity nethod, and creatí.cre
,E

dra!'nå" t-'

Chåld Ðrama as a Contùnuing Froeess, not a Froduet,

The forms of drama are plairlly visíble, and êheír iryortance

].ies i¡ì another aspect of art ?&ieh ís åhe essence of the drama, and

that Ís the ridoing'r of the activity" Peter Slade points out that drama

means ¡¡¡doin€r¡ and. *sùrug€ling!', rt is the great actjrvíty"a26 Brían

}/ay defånes i.t as 8to praetiee livfng,t4 rt is bhe procees of actlvity
that ls ehlld draræ.; Èhe acåivity, the experience as i-È oeeursE The

chlef aim is participaticnu not the producÈ: it ie e grcarp experåenee

23Pu*bu*ton'3iJ-ling and Clegg, lgegþing-D-qepa s p, 35"
&Wifliu* ¡&röjrì and Gordon ValJ-lns, geþqg!åen-Ðqg8êu Teaeherss

Booku (London: Evans Bros Ltdu Lg68), p" Í.-
e5$lud*, Cruld JgeEAu ¡r" 19"

26stud*, child Drgna, p.25"
217*'Way 

s leve-Iopment_thrcÐgb_Ð{g&au po 6*
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in s¡híeh revery child ås guided bo eryress hinself, as he ¡øorks and

plays ççith others for the joy of ereati.ag 1nçrov'lsed drama.rÆ When a

chj-}d becomes lnvoLved ín Ìiis creaüing he speaks freeþ for a characÈer

as he expresses hinnself. This free erçresslon ís the point of ehlld

drama acfivity. The drama is eoneerned vrith action; røith Èhe ehildren

doing &hings" The acbíon ås ex&ended by conflict, includi-:ng the cre-

atlon of mood and atmosphereu and then to a concern with hunan motive,

Ðorothy Heathcobe defines drarna broaùly on Èhåe point by staüíng Èhat it
ls:

o @ , role taking; eå$her to understand a soclal sítuatåon more
&hororighly or to eqrerience Ímaginatívely via identi-fieabion in
sosial situatåons. o o Dramatfe acÈlvi&y is the dlrect reeul-t
of manss abli-lÈy öo nol-e plays or Èo want to kncns lewt å€ feeLs
to be in soneone elsee shoes" Thremgþor¡t hÍs 1-ÍfeÈåne each
person possesses ùhe gif& bo a greater or lesser degree to id-
entífy ¡øith oühers and to re-Lii¡e or pre-J-ive sÍtuations of
trFortance Èo hím. IÈ is one of the most effåcíent ways o{-
gleaning informabi.on w'ithout kraving the acbuaL eryerlence"Z9

ï'{arÈi¡r and Vallins zubsèanbiate Ðorottry Heathcotess last poinb

by stating Èhat ¡drama is an elemenù of corrlng to &erms with emotlonaL,

imaginative, soeial, intelleetual and aetive aspecbs of living,t3o

This ídea was briefly e4rressed in the secöÍon under tGhild Ðrama0s

Origin ån Har:8 " In order to eome to terme wíth these aspects of låvi"ng,

drana utíllzes an elemenÈ from everyday J-l-fe, Tt is the spontaneous

response of Èhe unfolding of an uneryected si&uabion. It is the eon=

2Q*"Siksu 
GLeative Drarnabj-cs, F. 19"

20
Dorotkry Hea&heote, "Hesd doee Drame serrye Thinkång, Talkång,

end Writingtne ElenengexTr Eng].islx,, l+7, (Decenber, 1970), p. 1077"

3Sæ*tr* and Valli¡¡se Expl.ofqtion Ðramap po 1,
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structíon of a vehiele to stimrlaiie the group to ae&" Tbre response is
fhe esseriøe of the dranø, for thc. process is ähe dra,man

rt is because ehiJ-d drama is a proeess and not a producÈ that

it is regarded separately from theatre. Theatre is coneerned wíth dev-

eloping Èeehniques for the sole purpose of cornm¡nícating a proùrct to

an audienee, and requíres an aetor to bring to life his ideas and con-

flicts for &he benefi& of his a,rdience"3l ¡Theabre ie J-argely eoneerned

with comrunication and an audience,u32 ghifd drama is not concerned

with audåeneeo Theat're is tk¿e art of shæring: in order to shæi, by

movement and speech, bhe actor k¡as to develop &echniques &rhfeh i.ryose

severe limitat'åons orr self*expression" These Limlta&íons are seen ån

t,erms of scripÈs and teehnj.cal aids" $cripts produee Ii¡res &o be read

or reciÈed, movemenüs to be remes'ibered, and the need for effeetive pro*

Jectíon, Child drama hae no such limitations on the ehildss expressi.on"

ft allck¡s for the clelld8s cmm observations of life, hÍe cwn speeeh and

movementu and his @n xüay of reaeting bo situations" Theatre does not

do &hås; it is not ehíld drama, for srheatre is only a mårror of, tife"
Drama is Life åtself,u33

Conclusion"

Chi-i-d drama ås the proeess of worhi.¡rg Ëogether ín {rryrovåsed

så&uabåonse or role p1a¡rlng, lt ås improvisatåon, where children aeÈ

out spontaneously an idea or sËory, us5.ng monenenè ar¡d speeek¿. rt, åe

3lpenUerton-Billing and Clegg* Teaehing-Ðngmau p" 18,

31¡u1u Devel-spmegÞ throgeþ-Ðrama¡ pp , Z*3,

33$Ludu, Chlld Ðrama s p. i13B"



L9

noå theåtree for èk¡eaÈre is eoneerned çrith audienee, seripts, and

technieal properties wfrieh are of, no eoneern to chjJ-d drama" It ie

because of this faet that the quesblonnaj-re interests åtself iqrith v¡Ìiet*

her or not &he teachers present the elass i.mprovisations o¡:tside &he

kromeroom. If drama is the process of åhe action and no$ the producb,

then the re-produeing of the pro&rc& is noð chlld drama. For the ques-

&ioni:aire bhe defini-&ion holds ërue. If the t,eacher u.ses inprovåsatåon

(where the chitdren act ouü spon&anously an idea or story, using speech

and movement) and present it to ENobody erteide your homeroom8, thenthe

Èeacher practiees ehfld dramå"

Reg¿W_gf_bhe t¿!gqe!'urg"

It !qd.11 be eeen fron the forgoång eeetions that the Ii-berature

Mieh has been researehed eoneerns, itsel-f uråth a worklng defínåtåon of

ehlld drama f,or f"he quesblonnaire" In order ü<¡ vaLidate the question-

nairess definltion of ehi-l-d drama mrnerous source naterial Þ¡as used"

The questionnaire assuu¡es Èhat it is &augþt v¡Ï¡en the teaeher uses fnp*

rovisation (wtricfr is not presented outsåde the homeroom). Geraldi¡re

SiksI statenen& previcn:sly quoted on pege sevenÈeen of thåe study, sums

up èhe child drama effectiveþ" She defånes ib

o @ . &s e group experåenee in ldeåeh every ehild ls guided &o
eryress håmself as he works and plays wåth others for &he Joy
of ereabing ímprovísed drama, 

^Irmprovísed 
drama means chiådren

ereate drama exÈemporaræously. J4

Fon the defåniËion of chl"Ld drama bhis study ueed the works of

Peber $Ladeu Brian Way, R.N.Penberton-B'î11lng and .î"Þ.01-eg8¡ Geraldine

2t.*Síks, Creative ¡ramaticss p" 19,
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$iks, ar¡d Dorothy Heathe otu35 ex&ensively" Al-L these authorse as e&n

be seen on t'he 'Ðefi-nition and clarÍfåcaÈion of chil-d Ð?amas, eryressed

clrild drama8s defínjtíon ån a simiJar fashíon to Gerald.ine Sfkss quota*

tlon, and ¡rrovíde bhe basis for the definfÈåon used ån the queståore

nêire 
"

ResearcrÀ of t,he problern has been done usÍ¡rg Eríc Fll-es, edi.lea-

tåoræ.} perÍodieals si.rree Lg65þ ineludlng; ElementarLEngLlgh; Þegggh

TcgEbgr; childhood,$ducasioni Grade_lgaeher; rnsÈructor. Ibster of

Eduea&åon t'heses i-n North American univereities ei.nce L96Op and Doctoral

theees sånce 1SóO reveal no perti.:rent ínformaöåon, The study has fo¿nd

no researeh or related literature on fhe problem of åeacher atðftud.es

in &he creative arte field vahich has helped bhe formuLaüion of the thesls,

There ås , hø'rever, evldenee Èhat &he Depar&ment of Educabion has shcnøl

ånterest in the creative arts fåeld, and Bore especiai.þ år¡ ehiLd drana"

The l&nltcba Deper&mer¡t of Educationsg interest ån ehiJ-d drama

has been mentloned on page three of Èt¡ls sÈud¡r" The Ðepartrnent points

oub &haf the drama is iuportant i.n deweleping bhe indivådual child

eno&ionaJ-1y, soclal-Ly, physically, and aesthetieally.

The Departmen&ls viævs are held by other leadång e&reati-onal-ists,

sueh as Fetec" Sl-ade, Brian Way, Geraldine Sikeu R"N"pemberton4illíng

and J"Ð"Cleggu and Dorobhy HeathcoÈeu tdno ex.p3-aån in bheir respecbíve

works t"he value and ¡teçessåby of 6eaching ehå1d drama in eehool-s " The

Ðepa,ntmentss vi@{s refleet the ideas of &hese leading educati.or¡ali.sts,

35$1*du, 
-thi.ld-Drema" t waÍp

Pembertør4il] i¡g and Clegg, Teachin
Heathcote, trHc*tr does Drama serve Thinkingu
ElenenbarT¡ Enålish,



2L

bu.t no i.nformation has been færnd ulnich tel]-e of the effect of theee

viewe on Èhe teachers in Winnåpeg Sehool Ðivision l- elemen€ary sehool-s,

or any obher sehool disårief, ån Canada or Èhe Unåèed States of Ameriea.
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EXPffi,T}@ÎüfÁL ÐESIGN

Scmrces of Daöa"

ln order to eollect information on teaeher attitudes a queståore

naire wae developed" the questionnaire was sent to 150 elenentary

achool &eaehers of Winnipeg Sehoo} Diwision 1" Thie select,ion of Seaehers

represents approximtely fifteen percent of the eLenen&ary echool ðeaeher

population of Winnipeg School Divåeion 1,

The ques$ionnaire recåpåenbs were ehosen by randon sarryIe, They

were selected åndiscrimirætely from the r¡umerals I bo LrO@" The L5O

nusbers were correlated wi&h an al$rabeålcal- list of beachers in the

SehooX Dåvåsíon. This J.ist vaas lcindly lent by the Winnípeg leaehers

Assocíation,

PiemoA gnd ProeeAure.

The questionnaüre, w'it'h aeeoryanyång Letter and staryed addres-

sed enrrel-opee was sen& out to ttre 150 eLementary eehooL beaehers8 ?rome

addresses. The response was disappointång, 0n1y 46"6 percent of *he

qrrestionnaire reeflpåenbs repS-led wtthin ôwo v¿eeks" Àfüer this perlod

of, time a letter of remi:rder w&s senÈ t'o thoee teaehers Mo had not

re&urned Èhe queetionnaå:re, Thre eubsequent replies broughä bhe total

response t,o ninety-ske v¿hiEla ís slxLy*fcn:r pereenb sf the sample,

1?rís rurmber represents 9"ó0 pereent of the elementerryr school &eaehers

of WJ-nnipeg School Divieion l"

?z
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The queståonnaire examines teaeher aÈtitudes in relaÈion tos

(1) The &eachers evaluabion of, bhe wortk¡ of, ehild drama"

(2) The enca¡ragement neeeived fron the educatåonal instituÈions to

teach ehå]-d drama"

ß) The adequacy of trainíng off,ered ån ÏbnÍt&a i-n chiJ-d drarna teeh*

niques,

(/+) The adequaeSr of' faeålibies tur Winni.peg School Ðiirlslon l- elemenbary

sehools for Seaching ehlld dran¡ao

(5) The probleme teaehers faee in using child drams"

The queståonr¡aj-:re docunente¿

(6) The amount, of ehil-d drama taught in Winnipeg School Ðiv.isio& I
elementary schools,

(7) The mrnber of Seaehers v¡ho use ehild drama ae a t,eehnique bo re*

inforee ins&ruction ín other subjeeÈs"

(8) The amount of ehlld drama not taught in Wånnipeg School Ðivrsion l-

elennentar¡r schoolsu divided into;

(a) The rmnber of teachere wt¡o do not want to teaeh chå-Ld drama,

(b) flie nuÈer of &eachers who are interested in, but do not teach,

ehild dr&må.

(e) The vmmber of teaehers who Lrawe some trairrång i^n ehild drarca

aÈ ï&,nitoba edueational inebitutíons,

the Sueetíonnaire.

The quesbionnaire aequaints the reeípíent v¿ith the objee$ives of

the nesearch" These are 8&o gain inforrna&ion on the amount of chlld

drama done in }fínnipeg Ðj.vision 1-, and to determine Èeaeher attiÈudes

tørard chíId drama" E The çestionnaire then explains åhe pracedr¡re the
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teacher ås f,o use bo answer ttre form"

The purpose of, ühe first section ie to fÍnd out if the t,eaeherss

agee sexe and grade leveL have arry bearíng on bhe teaching of chíld

drama in Wimipeg Diuision I eLementary schools.

The fjvst major question relates bo the teach5.ng of child drama

in Wiruripeg schools 
"

Ï&S NO1. Ðo you use the technique of IþPROVISÀ?T0N in . ø ø ø

your Leaching? (i"e" Children acå or¡t, spon-
taneansþ an ídea or sÈory using movenent and
speech. )

ïf È'he recipient replies affi-rmatively to the question, he has

four categories to indieate to rqfÀowr the children present &he chiJ-d drama

bechnåqre:

If gS do the chj-l-dren present yES $O
these lryrovisatiora to:

(a) Pargnts? e s ø @ o o o o e @ @ ø 6 s ø ø o @

(b ) Other classee in add.itåon
toyourho¡ngroom? o o o ø ø e ø ø @ @ o

(c) Nobodyoutsideyourkromeroom? o o ø ø ø ø ø

(d) othgrs? o 6 ø ø ø e @ ø è @ ê o o ø o ø @ @

P1ease speeify.

The defin-1Èion of chíld drama ueed in this bhesís ís gÏrryræis-

ation (pøhere chj-ldren acå out, spontaneously an idea or story using

movement and speech) wf¡iefr is no& presenÈed ouüside the homeroom. s The

first, qnest,ion is set up t,o fl¡rd or¡t v¡taieh teachers use child drama

aecording to the studyts definition. By anmvering affírmatively to Èhe

finst par't, of Èhe quest'Í-on, and to tetter c in the second part of the

seetionu Èhe respondenë i¡rdieatee that he teaehes ehíld drarnê"

The second parè of the questionnaire reLa&es to &he time spent
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on chil-d drama in Winnipeg Schoolss

2, Do you use Improvisatj-on regutr-arly?

ïES NO

If the respondent repJ.ies affírmaÈively èo thíe question he has

four categories bo indieate the time devoted to ehil.d drama:

I{ YES answer bhe follcnøing: yES N0

(a) I spend up to haI-f, an hour
adayonÏry-rovieation. ø ø e o e o o o ø ø

(b ) I spend over half an hcmr
adayonfuprovfsêtion, ø@ eooo ø@eø

(e) I use luprovisation regularl-y
as a techni-que Èo reinforce
ínstruction ín other subjeets, " ø ø ë ø s _*

(d) T uee Inprovísation on
special oceasíons during
åhe school year(Ctrristmas,
Easter et€) * o @ @ ø e @ ø @ ø @ o o ø ø ø __

The second question will enabLe the sbudy to obtai¡¡ an or¡eral-l

vieur of the anounÈ of child drama teaehing being done ån the sehooL

yearo Ib will al-so ,express the by¡pe of improvlsatÍon being taugþt" By

answering affirmaöively to section C the respondent ís Lndleaüing his

use of child drama ae a nethodolory, a learning eryeríence for other

subjeets.

The third sectlon of bhe questionnaåre asks q¡hether Èhe respon-

den&s teach, or have at any time &augþtu ch5-1d drarna:

3, Do you n@a,te or have you ever uged YES roO

Improvisationinyourclasses? @ e ó @ @ @ e ø @ "*
Thfs qtestion ¡ri-LL indicaàe &he number of teaehers who have

aÈÈempted, in åhe course of thejr teachlngu to use ehlld drama" The

r¡¡merical differenee bet*reen the affirmative &nssrers of questÍon L and

3 wi-tl give the m¡mber of non*pracöic5,ng drama åeachers in the sarple,
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Quesbion J eonbirures by suggesting problems

If__ES, have you founde

i-n teachång chiJ-d drama:

YES NO

ia) Childrenbecome embarrassed? o @ o o o ô o

(b) Chlldren beeome nofsy, exeåtab1e,
and dåff,icult to conôrol"? e o o e o ô

(e) Teaeher finde dlffieulty
in getting ideas?, " @ @ ø ø @ ø ø o ø o o

(d) Arqrobherproblems?e o ø e @ o ê oe @ o o ø__

This section eovers bhe three rmJor probJ-ems of, ehil.d drarna

teachÍng" The replies should reveal some of the probLems encountered

in teaehing ehil-d drama.

The fø¡mth sectlon of bhe ques&åonnaire eËressee drarûå üra5:ring

in l&nitoba. The five ins$i$utions that offer courses are nentioned:

l+, Have you e"¿er abtended any courses or
inserviee programaes on ehild dra¡na
sponsored by: tES NO

(a) WinnipegSchoolDivisionl, Þ E ô é ø ø e e

(b) Ivþniboba Theatre Conbre . " ø ø ø ø e e o o

(c) FacultyofÊdueation. @ e ø @ e o o e ø øø

(d) Ðepartment of Education " o @ ø e e 6 o o @

(e) Oôheri-nstitutåons? o e o ô o @ ø e ê o @ o__

The replies should j¡adÍeate the desire of the teaehers to beeone

aequainted with ehild drama,

The last iÈem on the qtres&åonnaire defines the no¡r-users of

chíld drarna into three eategoråes: (1) Tkrese beaehere udro do not v¡ant

Èo teaeh child drama, (2) Those teachers who woul-d Iílce to teach ehi-Ld

drarna bub cannot, (3) Those teachers ufuo do noä underetand whab drama

entaifs" These öhree eategories are dlvided ínto seetions, aad eaehr

nora.-praebieing drama teaeher prts himself inëo ome CIf--$nhem. ¡mden his
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chosen section he checks ühe apgrropriaÈe reasons for his ånaetiviÈy

ehild dramå,

LN

A I do not want &o
Èeaeh
ïmprovisation"

Reasons:

(1) Lack of ;
a, TåmeÞoøEo €b, FacÍlibies_
c" S¡raceø o o o eÐ
d" Trainingo "*e" Support Ín

bkre school
system" ø ø ø_

(?) Children de
nob benefit
from the
techniqueo e e ø_

(3) Course subjects
are too lmport*
ant Èo sacri.ficd
tine on
ImprovisatÍon_

(l+) Iryrovísation
does noÈ

Ínteresö me""

$) Othersoooêooo_
FLease specify"

This item should indieate

ques&åonnaire not teachíng ehåld

have bøsard child drama"

C I do not under-
etand v¡hat
Iryrovisation

(1) I¡aek ofc
a" Timeoøoo@é
b, FacilÍtíes
e" Space,",
d" Training,
e, Support in

the sehool
sygtem". "

(2) f see no value
ir¡ the Èeeh-
nique@oo6oøæ

(3) Othereoøoo6
Please spee

the reasons for the recipåenbs of &he

dramau and f,he general- abtítude they

ï u¡ould ]-Íke to
teaeh Ïryræis*
atíonu but I
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Treelmeg qf-Ðê&e_*

The rezults of the quesËionnaire røere tabulat,ed and organtzed

as fo]-l@rs;

(1) The number of queståorrnaireg returned"

(2) The division of questionr:ai-re respondents into:

A" Teachere çuùro use chiLd dr&,ma"

B, Teachere u¡ho do not, use chíld drama.

(3) The divåsion of questiorrnaire respondenbs who use ehjJ-d drama by

sexe agee and grade teachi:rg"

(4 ) The dåyision of questionnaire respondents v¡ho do not, use ehíl-d

drama by sex, age, and grade teaching.

(5) Tt¡e division of questionnaire respondents who use chj.ld drama ånüo:

A, Teachers ¡uho use chiJ-d drama as a mebhodolory ùo reinforce

insëruetj-on in other subjects.

B " Teaehers dro do not, use child drama as a methodolory to

reinforce instrlction ín other subject,s,

(6) The claesification of, respondenÈs erho d.o noö use ehild drama into:

A" Teachers wfio use improvisation but present, the work outsíde

the homeroomu and so, by the studyss defínítíonu do not üeach

child dram&.

B. Teachers v¡ho do nob ¡¡se ehild drama, but have tried it in &he

past,.

C" Teaehers who have never used ehild drane"

fi) The åíme spent on ehitd drarna ån Èhe sehool- ye&r.

(B) The number of teacL¡ers rerho have experienced problems whåLe teaehing

chiJd drama"

(g) The problems Èhat teachers have e4perieneed pd:í}e teachS-ng ehild
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drat@ 
"

(fO) ffie nur¡ber of ques&ionnaire respondents esho have atôended coursee

on ehiJ-d drama"

(Lt) The Èeachers ç¡?ro do not use i-rryrovísationu divåded ånÈo:

A. Teachers who do not want to use Íryrovisat,ion,

B, Teachers who ¡øould like to use improvisatÍonu but u*:o eannof,.

C, Teachers who do noÈ kncna¡ what inrprovÍsation entail-s.

(fe) Ure reasons teachers do nob use inprovisaöion,

Eaeh problem v¡iLL be expressed in tabular form, and pereen&ages

u¡i}l be used to elaråfy the major points, Pie-graphs wiLL be used to

shc*.u sigrutfieanb faets pictorially.

Anslv.sis of the_Data"

(1) The number of qaestionnaires returned was 96. This represeRts

64 percen& of the total sample group(see figure J-").

Key:
X Non-Beturned
@restiormalres,

11 ReÈurned
Suesüionn¿ires"
Teachers us5mg

child dran@,

îf1 Reåurned
Saegtíonreíres,
Teaehers not
using ehiJ-d dramå"

1V Returned
QresÈlonnai.tr€s "Ineory3-ete"

Fig" l,*Pereentages of
@resbionnaire Replies 

"
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(2) The division of the qresðionnaire responden$s into drane and non*

drama teachers shcçved t"hat" 52"71 pereenë of bhem use eb¡lld drama, and

l+7 "25 percent do not use child drarp,,

TABT,E N

DTVTSTON OF. RESPOI\IDENTS TNTO TEACIS,F"S AND
NON*TEACHSRS OF CHTI,D DBAÌ44.

Teachers Percentages

Teaehers using
Chiåd Drâ¡rÊ"

Teaehers not
using ChiJ.d

Drama"

52"75

l+7 "25

Total 1æ"00

Table I indåeates that there is a signiffeanb rnrrnber of ehjåd

drama teaehers in Winnipeg School Dåwi"síon Iu but the bype of chi^Ld drama

being used and bhe fhrther divísion of the amount will indåeaðe, elarÍfy

and explain 6t¡-ts number,

(3) The majority of the respondents were femaleu Èhey o¡ubnun'bered She

males seventy-sjx to fifteen(see table 2"). The majoríty of the fes¡ales

teaeLi ån the earlier grades of kindergarten to ryade ãT, and a]i- the

nales teaeh eiöher grade Ve VT or speeåa-l edueaÈion cl¿sses"
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TABI,E 2

TEACHFA RESPoNDENÎS By AGS, SEX9 AND GRADE TEACHII{G

Under Bebseen Over Total
@ADg

Kínder-
garben

Grade I

C'rade 11

ffade 111-

Grade lV

Grade V

Grade V}

Special
Edueation

310
213
2.8
3 rce

LA /

5îO
1V

?.

o

1

x

!

)

5

9

6

x0

a

&

4
t

Under Betpreen Over Tota1

o

n

o

0

0

4
t

7

U

o

o

2

2

0

00
00
00
00
oo
03
og



TJBT,E 3

TEACHffiS 0F CHITD DBrtri.{A BY AGE, SEXe AtüD C"RADE TEACHING

G.RAÐE

Ki-nder-
garten

Grade l-

Grade LL

Grade 111

Grade lV

Grade V

Grade VI

Special
Educafion

ToÈal-

MALS

Jnder Bebøsn 0çrer To&a} %

30 30-l+5 h5
Under Betp¿ûn Over Total f.

o

0

U

ñ

ñ

0

0

CI

0

o

ô

IJ

0

0

0

L,'

o

o

o

T

00
o0
00
00
\J TJ

2 66"6

2 n"2

160

50
51
50
6n
00
30
0?

2

x

,|

2

(,

)
s
Í

2

770
7 53"8

675
9 6l+"3

2 22,2

660
3 k2.8

36o
22n5 ?J+ 5 I+ l+3

2.5 50 '!00 25 6X "5 38,5 58,3 56,5
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TÁBIE 4

NON*TEACHERS 0F CHITD DBAPTA BY Affi' SEX, AND æAÐE TEAOHII{G

GRiiDE

Kinder*
gar*r,en

Grade L

Grade 1l

Grade 111

Grade lV

Grade V

Grade V}

Speeial
Ðducation

nder Betu¡8n ûrer Total- 18

o2
l+n

'U
40
l+n
rr
03

33CI
6 t+6"2

225
5 35.7

7 77,8

l+ l+O

h 57"2

Beüøgn Over Tota1 16

00CI
o00
000
000
00CI
?00
52CI

o0
00
00
00
00
1 33"&
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(l-) The tables shcsø that" 25 percent of the male teaehers use child

drama, and that Jó,1 percent of the female teachers use child drama"

The male teachers teach in Grades Ve VLe arrd speciaL education classes"

0f Lhe female teachers in Grades V, ffi and speelal education classesu

54,5 percent use child dramn, Over half of bhe female t'eachers in each

of the levels of klndergarüerau Grades Ie IIe TfTe V and special eùrcabion

classes use child drama, In Grade IV the users drop to a lcsn¡ of 22'2

percent of bhe total Grade fV female respondents and in Grade V¡f the

ueere of chiåd drama drop to 1a2,8 percent of the total grade VI fernale

respondenbs, There is also a drop i.n the femal-e users of child drara

ín Grade 1," In kindergarten 70 percent use child drarna, and in Grade

TT 75 percent, but in Grade I this percentage drops Lo 53"8 pereent,'

Äs far as the three age ranges are eoneerned the main factor is the

fact that the lUnder JOa group represents 53.8 percent of the total

respondents" 0f the females in this gl'oup 61 ,l percent use chi-l-d drama"

Of the males in this gr.oup only 25 percent, use child drama" Ïn lhe

second age groìf,p, that of bhe teaeherstBeöu¡een 3A*Lr58ø 41 'X percent use

chitd drama. This gor.ip shcnus 38.5 pereent of the females using child

drama, ard 50 percent of the males using child drama." In dealing iøith

ühe mal-e sample öhe pereenbages may be inclåned to produce a misleading

pictureu because the sampJ-e size ís so smail-" The 5O percent who tangh&

ehild drama in this gt'oup r¡:mbered orrly 2, The third age group, that of

teachers tCner lçJø u ehows thab 58,3 percent of the females use child

drama, Thera is one male respondent in bhis age eategory and he teaches

child dramau The percentages of the teaehers using chíld drama aceord*

ing to the age eategories are shcn*n: in figure 2,
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1t1 lll

,rffi*

Key:
I - Under 30

LL * Between 3@lç5
lIL * Onrer 45

f-] Teachæunt¿tl å,rama@

Wz"y:u"reaen unå-!-d
Ðrama,

FLg" 2, Teachers of Chifd Ðrama According to Age.

Figure 2 shohrs t}¡at, the age group bebøeen 30 and {J has J-ess

than haLf of their teachers using chÍrd drama, whereas the other two

age groups shcn¡¡ that over half of their teachers use chjJ-d df,ana,

$) The Èeachers urho use child draroa represent, as hÍe have statedu

52"75 percenb of the completed questfonnalres. The teachers of child

drama are ncn¡r dívided inbo those who use it, as a nethodolory bo rein*

force instruction in other subjects, and those who do not"

T"ABI,E 5

THg TYPE OF CHTT,D DRÆqA TEACHITüG

The nutùer of
Èeachers usÍng child
drama as a technÍque
to reinforce other
sub.iect

Ln



Table 5 states t'hat' 35"4 percenb of child drama beachers use

it as a methodolory or a &eehrrique to reinforce other subjects" This

is a most, importanè factor for 6he figure of 35"4. percent indicates the

limit'ed exposure ëhis type of drama Èeaehing is receív-ing" To accentu.ate

Èhe lack of Èhís type of teaching ehild drama i¡ echools, Èhe study ÌÊr:ij-l

cot$)ere the ¡rurqber of åeachers using this technique bo the rest âf the

quesfionnaire respondenbs" thie ç¿i"LL be seen i_n fågure J.

Figure 3' shcmrs thaü ou& of the totat respondents only 1?"6

percent use chíld drama as a methodologr to reinforee other subJecÈs"

Key:

I Teachers using ehíld
drane as a meÈhodologr.

11 Teachere not usíng
ehiJ-d drana as a
methodologr"

Fíg" þ-The AmounÈ of ChiLd Ðrama tsed as a Flethod.olory
in Relation to the Total Respondents.

(6) In order Èo find åhe abtiÈudes of teaehers tæ¿ard child drama it ie

i.mport'ant bo fir¡d out ühe reasons for teachrers noä using ehiåd drama 
"

Table 6. dívides Èhe teac}¡ers noò Èeaehång child dr¡rna lnto (T) ffros"

I
I

L7 
"6%
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r¡iLro use iryrovisat'ion, but presenÈ bhe work outside the homeroom, (rr)
Those who do not, use improvisation but have done in the past, (¡rr)
Those who have never ueed chi].d d.rama"

ÎÂBT,E 6

DIVÏSION OF TEACHEBS }üOT USTNG CHTTÐ DRAT,N

I{AL,E FEMATE

t,2 2

3l+"9

)ft

This divisi"on ås shwt pietoriaLtry J-n fígure {"

Key:

I Teachers usíng imp-
rc¡vlsaÈion, but present-
íng it, outslde the hone*
roomø

X1 Teachers r:ot usång
inprovisation but have
done it ån the pasb"

1'll T'eaehers þ*to have
never used iryrovi.satíon,

Fig" l*--A Division of leaehers
nob using chil-d dtrama.

The signåficance of the divåsion ueed in Table 6" and Flgure,ft,

thab ít' shcfiùs t'hat improvisaÈion is being used by a r¡umber of teachers"

L9

L5

15

12

6

l+

3

1'¡1

20"y'f"
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Álthougþ l+7 "25 pereent of the total respond.enèe do not teaeh ehi-Ld dranra

the divisåon of bhís group indieaÈes that 8p.1 percenÈ of Èhen have

e1ther &augþf, ft ln the past or are &eaehing åmproirÍsaüion dnich does

no& agree vriÈh¡ the study8s definition. This neans &hat onJ-y 20,Ç per-

cent have never taught, improvÍsation ín any form" The rnajoråty knc*r

wÈrat åmprowísabion åsu and have practieed it" The probl-em then arises

ae 6o the reason for these teaehrers noå teaehing eh5-Ld dramau and td'ry

es rrp.ny es 4.4.2 percent of this #oup practíee an inprovisation v&lch

does not eonfornr to the sÈudyes defínltion of ekríld drama, The defån-

åflon nny be wronge br¿& æssr¡nníng ft is not, as Ít has the backing of

many edueabionalists a3-ready eibedu then 1t may be Èhat (f) gfre problems

eneca¡nbered ån beaehi-ng chiJd dram may be signif$"ean&, and (e) me

l-aek of training may aecounË for this mlsuse of improvisatLon. Before

the problens of ehi-i-d drama are e:eamined and the nr¡nbers of teaehers

attending courses are eonsidered the tfme spent on the ínnproiråsation

technfque w'iIl- be assesged"

Q) A fígure of 52"75 percent has been obtained for teachers u.sÍ-ng

ehí^Ld drama. ldhat is required nçø is the kncmrredge of åhe Èire spent

on ehiåd drarnao

Table 7. sh@s bheb l+5.8 pereent of &he üeachers use the teeh-

nique of íryrw'isation irregularly. Of the teaehers r"¿ho uee ít reg*

ulanly 35,1+ pereent of them E¿se t&¿e teeh¿nique to reånforee other gtrb-

jeets, 16.7 pereent spend up ôo haLf an lacmr a day on the teehnlçeu

Zj.J percent use lt, on special oecasions, and ao @ne uees the beeårnåque

over half an hour each day, The greaÈer pereentage then¡use the tech-

aique årregularly, Figure 5 expresses Èhe tine spent on child dr&ma"
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TABT.,E 7

TÏÏ'E SPENT ON CTTTÐ ÐRA},[A

TIN&

Up üo half an hour a
day on ehjLd draru,,

Over half an hqæ a
day on ehil-d drar¡â"

ReguJ-ar1y as a tech
to reinforee instrue
i-n other subjeets"

Special occasl-ons

].:6.7

35 "l+

tkre year (Chri.stnas,
Easter ete),

Tpro ør¡ 1 a vof r¡

29 "3

l+5 
^8

IJ vei' i- hr liegulerl y- Speeri a,l ,l rre gul a,r1y
ûccasionsa, dal¡r , a rIay. 'l{einf orc e

liJAUl{niiS

Up

:]..:
', ' TILilt SiUNT ûN i0HILIj lirlA,i,.lÀ

.... - 1 . ' ,. . r ',ï,i9" l5:-Hi s't,ogra.m ihoruing the ,tine lspent, ' , 
' -. .S{nril.ar striS'rs ind lcate t}le samê

: , di,i'f'ereat tåme e*'çegorríe*,1 I 
',

on child crama.
tùeãc:her 'in' : :--i'',-'-

il))
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Table ], and Fågure 5" express the fact Èhab very i-iètle eor:-

sist'ent use of the dramatic method is being made ín wS.nnlpeg schsol

Division l" O¡rly 1ó"7 pereent of the drame ðeachers use the rnethod

¡up to half an hor:r a day! " These 1æø fågures Ìnay be due to tþ¡e prob*

lems often encountered in teaching the subject,.

(É) 0f a}l the teaehers n¡ho have used chll-d drama, praeticed irryroiris-

aöåon whiJ.e presenûing Èhe work outside tkre homeroom, or are presently

usSng it, forty-eight, of ühem have e>çerienced problems"

TÁBLE 8

PRCBI,EId$ OF CHTLÐ FRru¿N TEACHT}üG

PROBI,E}6

Children become
embarressed"

Chi-Ldren become noisy,
excítable and diffi-
cult to control"

Teacher finds diffi-
cuJ.ty in getting
ideas "

Othere (Time),

PERCÉNÎ

50,o

69"7

22,9

25,Q

The signåf,icant probrems eppeer to be thet ehåldren become

enbaffassed, and that tlrey become noisy, excibabLe and difficuLt åo eon*

Èrol-" The former problem þdas regarded as irryoråanå by fåfty pereent

of the Èeaehers w*ro e4lerienced prcblemsu and the l-atter problem as sig-

nificant by 68"7 percent, of the teachers, some zz,g percent of Èhe

Èeaehers found difficr.llty in get&i-ng ideas, while t*renty-five percent

had sothers problems" 0f these problems time was regarded as signíficant
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by six teaehers,

(f0) The probJ.ems facing ehiJ.d drama teaehers nay we1-1- be an iryortant

faeèor 5-n explainíng the lack of drana teaehing. The lryaet of train-

ing and improvement eourses offered by the educatíonal institutions rnay

also prove significant,

TÂBtiT 9

C-IIII,D DRA}44 CCIIRSE ATTENDANCE TN T{AI{TTOBA

INSTITUTES

Winnipeg Sehool
Division 1"

l@n-ltoba Theatre
Centre 

"

Faculëy of Educatíon

Department of
Education"

08her
lnstitutíons.

TOTAÍ,
ã2 respondenbs=I-Oø)

11 50

g 36,3

za go,g

22,7

&0"9

leaehers using child drama*
Teachers using Ènprovisatlon, but presenôing
it ouÈside the elassroom,
Teaehers v¿l¿o are not using iryronisati-on"

The totaJ. rn¡¡rber of respondenÈs v¡ho aètended any eourses xlras

extnemely leø, Only høenty:fuøo of ühe ðeaehers acknqsledged that they

ab8ended any eoursesø 0f this nuniber 90"9 pereent abtended eourses at

the FaeulÈy of i4d¡eation, fifty percent attended eourses at tlie Wlnnipeg

School Dåvisíon l-e 4O.9 pereent attended conrses at instiåutions oÈher

Èhan the four menbioned, 36,3 peveent attended courses at, the }&nitoba

TheaÈre Centre, and, ?2"7 pereenö attended eourses at bhe Ðepartment of

ï
II

TÏÏ

x

å

lþ

rì

ô
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ilducaÈion,

This linúbed attendanee Èo chil-d drama coÌlrses may mean that there

ís little interest shør¡'n by the teachers in the subjectu or thaü the

ínstitutions dåd not offer eourses relevant to the teaehers needs. IÈ

is interesti-ng bo note thaf of the twenty teaehers v¡ho attended courses

at the Faculty of Education rrine of them present the worlc outside öhe

hometroom" On-ly seven of the t*,renty are still teaching ehil-d drama. The

other ínstÍtutione shcns similar trends (taUte 9) and this factor ås dis-

turbing. Added to bhis there ås the statemenb t"hab 52"75 percent of the

respondents presently ùeaeh chiJ.d drama, that 16"46 percenb have taught

it in the past, and that 20"87 percenö have taugþb inprovisation ç*rile

presenting the work outside the honeroom. This statemenå shcmae quite

clearly that the teachers aree Gr havo been, activel-y engaged ira improv-

isation of one sort, or anoÈher"

Key:

A Teachers using chiLd
dr&¡na"

1 Teachers usíng ímp:
rovåsatlonu but presenfl
the work outside bhe
homeroom,

1X Teaehers wtro do noå
use chi-ld drama nem, but
have done in bhe past,.

1X 1 Teachers rq¡ho haire
lxe\rer taught chíId drama;

Fig" 6-:The Respondentst
Use of fmrwisation

OnLy 9"89 percenè of the reEponder*denÈs have not tråed improvis-

xlx

9.83ø
1X

L6 "hE/.

20,97ø
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ation, This smal-J. number indieates that perhaps there is an interes$

in using ehil-d drama but tkrat 6here ís a failure soneu¡Ïrere along the

eduea&ior:al line of instmctåon t,o eomrrn¡rrlcate the basie attrÍbuüee of,

of child draman

(11) The informatfon already obtained suggesbs ruany reasons for teachers

not using child drama in schools"

ÎÁBLE TO

TEACHF,R$ NOT USÏNG CHÏLD DRAI4A

AEASONS FOR NOT USTNG
CFTILD DRAMTI

Teaehere who do not
wish Èo use inprov-
isation"

Teaehers who waild
liJ<e bo use iryrov-
isation buö eannob,

Teachers who do noÈ
undersÈend u¡hat
iryrovisation
entai-l-s,

PF,BCENTAG..E

TOT

Table 10. divådes the non*users of chi.ld drama inÈo three eat-

egories" Fifby percenå of lhese teachers expressed &heir wåsh to uee

child drama, but feeL that tlrey eannot" Tbrer:rby-fíve pereent ds not

wish bo use iryrovisabion, and anobher bøenty-five percent do not un-

derstand what irryrovisation entails*

(12) 0f these teaehere the first bøo sections (the teachers wtro do no&

v¿ish to use irprovisationu and the feachers ¡øho vno¡¡Id like &o use lnp-

rovisation bub cannot) have expressed thei-r reasons for not teaehing
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chl]-d drar¡å 
"

REASONS.

Lack of:

I Tåne.

fI Facilities"

ïïI Training,

fV Space"

V Support i¡¡ the
Sehool $ysben.

VI Chlldren do not
benefít from
the technique.

VII Course subjecès
are too impor-
t¿nt fo saori-
fice ti.me on
irprovfsation.

VIII Iryrovåsation
does not in*
terest me"

IX. Others.

TAB]å LX

REASOI{S FOR NCB TEACHTNG CHTTD DR,AT4J,

imrovisatíon bub I
cannot

I
1"

6

?

1

The ¡s¡nber of èeaehers anewering t'hls section is srna}l" Thås

seebåon aighg have been revealing had more of the quesÈionnaíne recíp*

åents replied" The snnll response does stress a Eiumber of points for

the sanp1.e tested, 0f aIL the reasons given the lack of time ls the

mosb often eryressed, 0f the eigþteen teachers in the two groups, thir-
teen of them see l¿ck of tíme as,a signiflcant faeÈor for theír not us*

I do nob rç¿nt, &o ¡,¡se
inprovisation
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Fig' ?*Teachers who do no'r, wish to use irrprovisaÈion, shcnniing

their reasons for not practicing iÈ"

0 J ' JI T III W V V-Mt IIIII:IX
1:'
i ,REASONS FOR,N0T TEACHING CHIIÐ ÐRAIrrr[ ',

8e*Teachers;ruho wòt¿¿ like to use írprovisation but
shcraring theír reasons f,or not practicin1 i-t,.
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ing chiì-d drama. Boèh groups sk¡cm¡ the teaehrers0 laek of training as

åryorbant" 0f the sj-N teachers who do not want to use ehlld drama four

of t'henn see laek of training as a restriction, and of the taaelve Èeachers

who would Iíke to use improvisation but feel that &hey cannot,, sj:c see

the laek of braining as a restråetion" Coryaring this figure to the

teaehers u¡ho use child drana it is interesöing öo note thab onJ-y eigþ&

of t'he forty-eíghÈ teaehers of ehi1-d draræ have had an¡r braining or

insernrfee eourses in the subJect,. The forty untrained drama beachers

teach t'he subjecö i.rr splte of the i-ack of trainÍ-ng" This laek of traln*

lng does not Lead to a laek of interest, as ean be shwn by the forty

untrained drama teaehers, but it mey eeeouret for the ånconsfsteney of

the general pracåice of, bhe subject, and bhe fact that onay 17.6 percenÈ

of the tobal respondent's teach ehild drama ae a techniçe to reinforce

jsrsbruetion in other subjecbs (see fígure 3)"

The tø¡o secbions general statemenbs for the reasons for not

using chitd drama relate to each other ån síml}ar ratios (as seen ån

fígures 7 and 8)"



CHAPTER TIÏ

SU}froIARY OF ANAIYSIS

Fron Lhe analysis of èhe response to êhe twelve iteuìs mentÍoned

i.n tTreatnenb of Datas the fo11ør5-ng observations can be made¿

(1) Ower hatf (e%) of the recipients of the ques&ionnaire eonpleted

the forms"

(2) Onrer half (52"75%) of t-he respondents use chil-d drama aecording to

the strrdyrs defi-nåtion,

(3) The majority of fhe respondenbs (83"5/.) are female, They Èeach

from kindergarten to Grade VIn ineludíng special eduea&åon, and the

æles teaeh Grades Ve VI, and special- educat$on.

(/4) The majorÍty of the female respondents (56 "5%) t"eacb ehlld dramau

røfiereas fåe rnajority of male respondent's (75fr) do not use the disclptr-ine.

(5) There is no signifícant difference in the percentages of female

ehild drama teaehers in å?re age groups rUnder 3O¡ and s0ver l+5t " Over

half of the teachers in ühese groups use chil-d dramau but the number

dropped to 38"5 pereent Ln the ryA-h5t age group. The numlcer of maLe

&eachers using chíId drania is inclined to be misleadingu d¡re to t'he

smalJ- number of rnale respondentsu but' it is signifieanô to note that

öhe males teach Grades V, IVu and special Educat'ion, and on3.y fuenÈy-

five percent of them use ehild drama. 0f the female teaehers i-n the

same gradæ 5l+"5 pereenË of them use chiJ-d dram&" Tttis sugges&s thab

perhaps Èhe male üeachers are less inelined &o pracbice the drama Èhan

the ferrale teachers,

l+7
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(6) There are tp¡o signifieant points ån regard to the anounÈ of ehild

drama being used in eaeh grade;

(a) Tn arl grades exeepb Grade rv bhe pereentage of chåJ-d drama

Èeaelring is over fåfby percent," Tn Grade rY the anounÈ drops t"o ZZ"Z

pereent"

(b) There ís a rerativeLy røø percentage of child drama d.sne in
Grade I,. Seventy percent of bhe teachere i-n kindergar&en, and sevenby-

five percent of Èhe teaehers Ín Grade rr tiee chird drama, and yet in
Grade ã^ only 53"8 pereent of the teaehers use it. This anomaly is per*

haps due to &he fact thaÈ t'he mi:¡ eoneern of the teachers in Grade I is
to ånbroduee the ehil-dren to a sound basie knøøledge of reading, writing

and arithmebíe, Ðrama therefore wor¡Id be of secondary coneel:âe and most

of the tíme spent in sehool ¡sould be uoed for Èhe i^nstruetion of these

bhree subjects. The time factor would th¿us be iuportant, ad this poilrü

is aecenùuabed by the fact that of aJå probrems mentioned by thoee

teachers not using chjl-d drama, the lack of time is regarded as a sig-

nificant híndrance to using íÈ,

(7) 0f the forby-eight' teachers using ehjJ-d drama only seventeen use ib
as a teehni"que to reinforee instruction ån other subjects" This r*rr¡ber

is very signifieanö, for the ieportance of Èhe drama líes in this fiel-d

of aet'åvity, whereby iÈ is not isolated from the rest of Èhe curriculum

but, is used as a methodologz.to aíd in the teactring of other disciplínes"

(8) 0f t'he f,orby:three teachers not i"isång child drama !a2,2 pereenò use

improvisatíon, but presenb the rsork outside the homeroom. Another ?a"9

percenüu or níne respondents of the questionnaire, have never used írnp-

rovÍsatíon of argr kind" TLre exLent of j¡¡berest in öhe drama seems very
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hi$1. One probl-em bhat arises fron this high pereentage of drama

teaehers is wtry such a large nmnber use irprovisa&ion that doee no&

agree çrith the studyts defi¡eition, The prcbl-em may be answered if the

training offered these beachers ie invesÈigated. Ânother problem aríses

as to the reason ùy V+,9 pereent of bhe t'eachers have given up using

åmprovi-sati.on" ThÍ.s questíon may be anse¡ered u¡d:en the problens facing

child drama teachers are eonsidered"

(9) The training offered by tJee }&nit'oba educational institntions seem

to be mi.:nimaI" 0f the nlneby-six res¡rondents of the questionnaire only

&øenty-two aeknøledged their attendanee aè any drama courses. The

Faculty of Educatíon províded eourses for h*enty of these teachers, and

the obher instit¡Ìtfons åttraeted eleven or less of these teachers. Track

of braín-ing eould eertainJ-y aeeount for tk¡e dÍversíty of drama mebhods

mentåoned ån sectåon eighÈ, for with no guide*línes to fol}æ¡ the

teachers may well use ähe drama diseiplfne ln bheir ce*'n wayu perha¡rs

ignorent of the main cbjectives of tk¡e discipline,

(fO) tfre proìoIems facing ehíld drama åndicates ëhat, (1) chíldren beeome

noisy, excitabte, and difficul-t to contro3-u and (2) efr:f¿ren are often

embarrassed, These points represent fifby and 68"7 pereenå reopeebively

of the forby-eigþt teaehers who experienee problems urhil-e usíng chíld

dramå"

(Lf) tkre tåme spent on ehåld drama is as fol-lor¡¡sz l+5"8 percent use lô

isregularLyu 35.1+ percent use iÈ as a technutque to relnforee instrtcbion

ín other subjeebsu 29.3 percenÈ use it on special occasåons, and 16"7

percent use iÈ r.lp to half an hour 6ssfu day" No-one uses eÌli-Ld drama

over half an hour each day, The rnajoråty use it imeguJ-arly"
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(12) 0f the beaehers who do not, use chÍld drama six do nol wish Èo teaeh

åtryrovísation, b¿uelve would like to but' can¡rotu and sfx do not' understand

urhat isprovåsation entaåls" This is a very sma1-l rmmìceru and as such is

di-:fficult to dras¡ conclusions from, The staÈed reasons for Èheir not

using ehild drans do not help very much because Èhe number 1s ev'en

smal-ler" It appears hou¡ever that these reasons given eorrespond quite

favoi"irably Lo the facts already implíed from the teachers in bhe units

on training and problems" The main reasons for not using child drama

are given as 1-ack of time anå lack of training.

(f¡) fne attibudes of teachers tærard ehíJ.d drana seem quite favourable"

A toÈal- of 52"75 percent of the respondenbs use ehiJd drama, and orfl-y

9"83 pencent have never 6augkat it in one form or another, The attåtudes

of those öeaehers paho do noÈ praetiee bhe årama are diffieult to teLl

because of the small nurùer of respondents in thís eategorle and thus

the attitudes of Èhese teaehers eannot be investigated ae well- as Þ¡as

hoped"



CFIAPTEH, IV

CONCLUSTONS ANÐ RECO}4IVEÌiÐATÏONS

C_onclusions "

"À number of weaknesses eppeared Ín the questionnaíre as the

results were co¡q)iIed" These weaknesses must be mentioned so that the

conclusions caa be regarded ín the light of these prcblems. The first

i*ealmess ås fouad in the ltem on &raining sffered in i'llanåtoba. The

q,iesÈioruraire asks al-L åeaehers rnfto have had eourses or is¡serviee prog-

ranunes on ck¡ild drama to eheek tLre appropriabe ins&ítutíon attended"

Only twenöy*hso Èeaehers aclmovledged attendance af, any centre. Conçåd*

ering the statement made in Chapter One of thie study, Ëhab all eLemen*

tary student-teaehers traÍned at the FaculÈy of Education have attended

a compulsory ehiJd drama eoursee the replies to this question are sur-

prisångly snall, Thereie a chance thab the item was read as rneaning

aÈtendanee in cor¡rses and inserwice programmes after the ínitial teaeher

training" If this is the case &hen lt ljmibs the reading of any signif-

åeance inëo the figures"

Tt¡e eecond weak¡ress is due to the lack of replies by the teachers

r¿ho do not use c}¡ild dr&ma" The rep]*ies ín bhis secbion are Loo fewt

and so provS-de limited value ln the assessmenÈ of these teaeherss atti-

tudes tcøøards ch"ild dramê"

Ttre third ç¡eakness is due to bhe small. nr¡rùer of male respondenös"

IÈ seems that sevenby-five percenb of the ;¡eles do not, use child dramau

5L
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buÈ as thås represents a aere ten respondents Íö is misleadíng to assume

that a sign-ificanl number of mal"e teaehers do not use child dran:a" Á11

Èhat can be said is thab from this sreJ.l rn¡mber there seems to be a

prevaåling attitude,

WiÈh these weaknesses in mind f,he fo1-lowång conelusione are

made. There is evidence to shæ¡ that ehÍld drama, j¡ one form or an-

other, is widely used in Winnipeg School Division 1. The najority of

the teachera use ehil-d drama according to the studyss definition" The

maJority of those noÈ using chÍld dran'ra have either used it Ín the past,

or use iryrovisation which is not acceptable to the studyts definition,

This indicates a high i¡rterest in drama on the part of the respondents.

This interest is eertainly shared by Èhe femeles of the sarnple. The

majoriby of this group use drama" /tlthougþ onJ-y tvrenty-five pereent of

the rnale respondenÈs use chil-d drama this does no& indi-eate a laek of

interesÈ"ín the dÍscipline, for of the ten r¡ales who do not use it eeven

of them either present the work outside the homeroom otr have uaed the

teehnique i:: Èlte past,. The questionnaire replíes then, indicate e gen*

eral apprecia&ion of, drama in one form or another.

Despite this interest there is an underlying weaknese in the

use of the subjeet. 'Ihe type of ehild drans disaussed in Chapter One,

under tÐefinlbåon ancl Gtrarification of Chlld Ðremat, is the foundatfon

for bhis sbudyss assessnent of'ehfld drama, and i& is this type of

teaehS-reg that Ís cbviously }acking in "u{ínnipeg sehools. 0¡il-y 1?.6 per-

cent of the respondents indieate their use of thie nethod of chfl-d drama

instruetion. In Ctrapber One tine is spent expressi.ng the chll-d drar¡a

problems ín Britain" Ttrese problems have ham¡lered ühe progress of the



53

dra¡na in schoolsu and onJ.y through a reassessment of the diseipline has

ít become a more meanÍngfb} experience for ehildren" This more meaning*

ful experience has eome abouÈ w'ith the realisation that the drama is

interdependenÈ v¡Íth other subjeets, and thaÈ ib ie a method of etirmrlat*

ing and encouraging díscussion and experience, througþ speeeh and move:

menÈu in fhe realm of language arÈs and social studies" It is this

method røhieh has to be used åf child drama is Èo beeome a truly meaning-

ful }earning e4perience fn Wirmipeg sehoolsn

Tkre questionnaire, as welJ. as asseesing the type of eh¡iId drama

beÍng used, also considers öhe prob1-ems that the teachers fínd j-n teaeh-

fng fhe disciplS:re, For&y-eigþt teachers indicate that they experience

probl-ems wbil-e instmeüi¡ig the ùfscipline" The chil-dren beeone e&ar-

rassed, noisy, excitable, and di.fficuJ-t to eontrol" These problems are

signàfåeanb and difficulb bo al-l-evia&e"

Train:lng also proved Èo be an iu'portenb guide to the teaching

problenns. Taking i¡rto aecount the possible qreak¡ess in the questlonnaire

explaÍned ab the beginning of this chapter, it is feasible to stabe bhat

the instiûutions are not providing the necessary guídanee t,o drama

teachers o The diverse methods of instrucbion used åædicaÈe, a,.l-aels of a

coherenee and a corunon goal, and fhe smaI-l nurnber of teachers havlng

e4perienced a eourse or inservice programme indieates the tinited effect

these instibutlons are having on the teachers in Wiruripeg sehools.

The last bhree f,aeëors; the èype of child drama teaching, the

problems of teaching the diseiplineu and. the training off,ered by the

I,bnitoba insflitutions, will be considered in the recommendaÈions of Èhis

study.
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Reeommendationg "

The fundarnental recommendation to consider as a resu]-t of the

questionnaire is ðhe tinking together of the type of drama, the problems

facing teaehers using ehild drama, and the lack of braining reeeived by

åhe teaehers, Sn order No provide a link behøeen these aspects there

has to be a general phílosophy of drama, which ís accepbed by tkre ed-

ucatior¡al instítutions. There has to be an atüenrpb by ÈLrem to recognize

and attemp& to aJ-leviaÈe the problens facing the child drama teacheru

and an atteryt to offer more workshops on ühe subject during the school

yeare There could be Èhe introductíon of drama advåsors ín f,he schools,

so bhat, the dramatie ídea ean be transferred from the isstitutions dir*

ecëIy &o the teach¡ers in the sehool situation"

fn order to counter the dt¡rerse methods of using improvfsation

there mrst be a phÍJosophy and a general structure of &he disciplíne"

The questíor¡¡raire results shcÞr that Ímprovisatíon is used i-rregularly

by the majority of the teachers" This Írregularity indícates perhaps dis-

ål^Xr¡såor:rner¡t because of the problems that arise u*rile usíng thre teeh-

nique, or the feeli-ng that, there is }ittle time öo spend on zuch act-

ivíties, Laek of time has been stressed as a ehíef eoncern of ehriLd

drania teachers. This eoneern rnay be due bo the laek of knc¡v¡l-edge of åhe

discipline, and Èhe lack of an aurareness of öhe conÈributlon that ít ean

bríng ínt,o bhe cl-assroom" The traíning the respondents have had is

linåbed, and vrithouÈ a¡ry kncrøùedge of, b}¡e general- princÍp1es of the sub-

ject tíme ís not likety to be alJ.oled Èo this acbivÍty" Only wÍth a

larørledge of the drama uriJ-l its significance beeone apparenb to the

teaeher, 0n1y when the objeebives of the dåseipline are reeognized and

understood can the teachers appreciate the process of ehj-ld drema. ïhe



proeess of the aetivi|y is the dramau ae has been subst'anÐiated in

Chapten One, and if t,he teaeher only looks for the product, whieh is

implied by bhe results, then l:e does nob appreciabe the essential drama,

and is thus less líkely to devote his åime to such aetívåties, To pro*

vide the àeaehers çribh a philosophy an understanding of the drama is

necessery, indeed it ís imperative if the ehild ís going to benefit from

the technique"

With this general understanding of the díseåpl-fne the problems

can then be explained" Enbarrassment, is eommon among ehildren s$arting

dranm so the &eacher ransb sel-ect aetívibÍes v¡hich do not accentuate the

problem. The problem of noise and over-exci&ement often resulû from

this embarrassmenb, and the class often beeones unruly and dlffteult to

eonürol. These probl-ems are often e eonseqüence of 3-inited hcnø1-edge of

the &eehnique, Noise ís always 15*e1y in dranra, and noÈ neeessarily

somebhing to be prohibited in Èhre activj-ties, but it, is help$ul for the

teacher to know of bhe problems before he is faced lqith them" To kncns

the general phitosophy, &he prù}ems likely öo arise during bhe aetivityu

and the reasons for these problems, gives ühe teaeher eonfidenceu and

with eonfídence the desire to epend more time on the aebivity, end so

íryrove tk¡e learning sièuation for the chåldren.

Ir¡ order to achíeire this knø¡rledge of the diseiplis¡e and its

problems, some aspecÈs of training rligþÌt be Ímplemented" The majoríty

of quesbàonnaire respondents do not go to drama courses, Tlte inëeres&

in Èhe drama is not enougþ in the majority of cases èo spend time on a

year long university eourse" If this is the case then it would seem

that bhe teaehers courd be exposed to drama througþ shorter eotl'rses
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than are presently offered,

Brian l{atkins of the Departrnent of Edueation has given workshops

of five i*aræ hour periods ín the evenings" The ínteresb Ín these Þrork-

shops vras erbensilre. The length of the eourse was long enougþ t"o ay

precíaöe a èaste of bhe drama, its philosophy and its problems, yet not

boo long to discourage teaehere who are not prepared to spend their ev-

eníngs on extra school activities. ïntroduetory workshops as described,

spread the dramatic method to teaehers, and if aq¡ teacher requires more

advanced flrainÍ-ng the longer nore exbensive courses already offered by

the FaculÈy of Education can sabiefy this needu

Inservåee programmes, during sehool hours, should be offered to

lnterested teachers, The problero v¿it'h the presenb drama ínsernlees is

bheir non*exÍsteneeo Very feiø prog'ranTnes have been offered in the last,

five years, and there Ís a need, as has been shcm¡-n by the questionnaire

results,

Inservice programmes hcñdever are noÈ enouglr to stlmuLate inter-

es&, What is probably neeessarlr is the appointmenL of a nu@er of drama

advisors. The school division could employ these ùeaehersu udrose job

wør¡ld be te use drama ae a methodolory. The advisor wol1d use the tec-

nfque where and u¡hen requesÈed, rz*t onee a day for half an hour in eaela

elassroomu but whenepes" a beaeher urishes êhe drama to help in the intro-

ducbion of a social studies bopic, to stimnrJ'a&e discussion in a story,

or to give added experience bo the reading of a poemo The advisor, it

is hoped, would stinuJ-ate the ehildren and also the teacher, He could

perhaps organiue inservÍces for individual schools as røelL as for groups

of sehools, but, the essenee of hås jcb would be to help the teaehers ín
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the eumiculum subjects, and provide an interesting stimrlant and ex-

perienee in learning. He v¡otild do this by providing Èhe knøledge of,

tLre sr.rbject, with ibs objectives and possibilibies, and by pointing ouå

the problems whfch are bound bo appear from tj-me èo bime in the teaeh-

ing of the drama,

Summary"

The purpose of Èhe thesis kras to find cut the nurnber of teachers

using ehild dranra 5n Winrripeg School Divisíon 1, bhe type of drama that'

r*as being doneu and the atbitudee of bhe teachers &cro¡ard the subJeet.

Onee these aspects were ínvesbigaÈed recomnendabione for the improvement

of the chi.ld drama sååuabion &IerG nade o

A questio¡¡naire was constructed to debermine the teaeher at&i-

Èudes and to suruey the amounb and type of child dra¡na teaehing' Ttre

questÍonnaire sent &o one hundred and fifty elemenbary schooL ðeaehers

of v{iruripeg Sehool Ðivision 1., represented sonûe fj"fteen percent of the

Èotal elementary school teacher populaöion of that division" The res-

ponses were anal¡øed by dividíng the respondenbs lnto those wLro do teach

and. bhose who do not teach chitd drama' Ðemographic scales for bhe &wo

grorpst ages sere and grade of instrucÈion were set' up, and pereentages

v¿ere the chief tool of data col-LecÈion" Pie-graphs and block-graphs

were used bo eryress bhe data pietorially"

The questíonnaåre was returned by ninety-six Èeaehers, five of

whom did nob conplete the forms" The results indieated tL¡at over hal-f

of the respondents used child drama, 0f those thab did nob ¡¡se ehtld

drama the majoråty either have Laugkrt it in the paste or E{ere using a

type of åroprovisaàion thai ís not consídered child drama by the st'udyrs
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definition. The teaehers then, shcpared a considerabLe inðeresb ån chj-l-d

drama of one sort, or another, Tt¡e results also express eoncern for

problems ån the öeaehing of the dra¡nalic acLivity, and the laek of

Èraini.::g in the subjeet"

From the quesbi.onnaire re$ùts three recournrendaÈions were made 
"

Shorter drama cor.lrses were suggestedu These are not to replace the

longer credit courses offered by the FaeuJ-ty of Edueation, but üo be an

addibional type of course. Workshops and j.nseryice programmes should

be considered and attempted more often. The job of these courses and

inservice programmes u¡ould be to encouråge a kncm¡ledge of the dramatic

philosophy, and to point out, bhe problenrs thab are likely to occur

rvhile teaehing the aetivities, The linking up of these two aspects

would be the job of drama advigors, employed by luinnipeg School Ðivisíon L.
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A Copy of the Qlestionnaire SenÈ Èo Fifteen Percent of A3-l
Elementary School Teachers of Winnipeg School Divísion 1
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304*2!35 iriaxv¡ell Fl ace u

ìifinni1.'eg, Í,ian Ë,2K 0Û8

J anu a,ry â , LgI i:, ,

Lea,r

I am presenbty itorking oÏÌ my þja,s-t,er of'uc,Lrcation degree

under Frof essor lJ.',i{ "'}.1rner, at l,h.e University of-l l"Xanít'oba "

"pàyt af my sturly involve-q ì11,n enrluÍry into ühild" Fra,ma in

lii-nni ¡reg SchooIs.

I enclo*qe e, questionni¿ire on thíl"d Lra.rna in !{innipeg-i

School i-iivi.sion I elernenta.ry schotlls. tr wo"rlcl ire grateflul

i-f yôu r'¡oulcl en,sr,'íer the que sti.onna.ire a,ncl ¡n;ri. I th e Comt]1 eted

f ()rrn in tìre enclosecl st+rr;-erJ. a,d,:l ,ressecl envelope.

, I'hs questionnaj.re responclent,sr nilrnes lvil l. not t{}e n1en*

tioned in the ttresís, anc'l- tiie biogranTrical- irif ormation i s

recluired only for 1,he cla.ssifiea{'ion of da'ta"

lour s f ai tltf uì- ly

¿\"Ü"tiennett.
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.?()4 *:jrj 5 hiaxwel I Pì. ac e ,

ïi i nn5- ¡e ¡,;,

Lian i to b a. I¿ 2Ii 0 CB

l?5 th JanuarY Ifl73
. t, "i¡ o â,T Ð1 r/ i.iA(. r-tm 

e

0n (janur:.ry titii 1973 I requÚ s {,e11 the c o-o i-}er¿¿tj on o l'

elementary :ichoi, l. teachers in ?iinniireg School ijivision I

in hel.¡:ing me bo su,rveSr the -"tatus of chj.lil dre,rna. in

iiiinnipeg school s .

'Ihe T:es,jfloÌ:jse h*,s beerr gr'.r.tìfying nut some repli.es ha,ve

stil t 'to lre re+,uT1 ne(r. If yoi: have alreacly sen't yoLlr rel-lly

.¡rlease i.¡rnore t,his rernincler"

If .yorr have no {, re¡r}is¿ na,Y I request yor-rr a'ssistance

oi1ce more. I realize that, my quest,j onnai re reacheci ycu a,t

a busy tine, but I hope J¡ou wil] ì-ie ¡lbl e Lo $ pare a f ew

rninutes no':r. f âs;:^tlre,/ôì:t it',sill- clnlv t,a,lçe minutes of your

time. rlra.nlç ¡¡ou.

Lours faithfu.llv

¿ . Ü "Ke nn e'r,t, .
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uH ILrr Ür¿41**¿ lìëlj$Aggq_åq$q.qtu--qå]rl$lql{ I

Tieis qre-q i,ionn¡lire is clesi gnea t,o rrin in-ilormatian on
lhe amolrn.'t, of' child t:¡¿1¡r1 a done j n i'/i.nniiieg Ðír'ision Le
anri to i! et'arnine teaeher n-bíibilde's; Lo*'â.rcl chíld- dranra.
i\umi:ers I bo ,l of i.lic eLtesöionnaire recluire HE,S or t¡iO
replie s . !1 e¡¿se m¿rii th e ¿,pplro.,.'r j ¿te YES or i\o li n<:
rsith ¿l e.rûss(*j._),
ltlumber 5 r:eij uiles clj l'j'cr"ent re¡.ì-js*s; I,hese iìTe ex.t¡li¡.inecl
fulty a1, the be;;ii'rning of tho ciuest:ion"

#.**)i:x*-;t:-í.),;.,tîxx:/.'.x-)+'i,.ti,..¡l¡'À!A.*.x.#kx-'É:tr.*it*.x*.-*ä.x*.,...:¡í'¡,!¡i|ii/l'ì/{**)+-kvr*#I;

_ilusg_il!)siê1.i4"

ültåilF; vo'-r å,r'e êQ6: Under :l()... .* $lJSs hiale
presently
teaching

Betweeri 30-45 
"0ver 45...""

Fenial e

rOS NO

l-, I,o yor.r u.se i;he t;echni,que cf' Ih4gliOVISÄTTûj{ in. ,

.vi)r-ìT -1;r:a,ching? (i"e" thilt'i ren a"cI out spon-
te.¡':eousJ:f ¿ln rtiea or story using movement a,nrl
speech , )

X{_{$ clo the chilCren present,
't,hese ïmprovisations t,az

(") Parents' """
/.' \(b) 0ther cl-as-*es in adfition

1,o your homeroom?..

(") 'lìol;od¡r outside vor-tl: hornerc¡om? ",.
(¿) 0tliers?.,,

tsl eass sf.ìec if y "

2"

Ãå*qEg ãnsÍrs¡ the f ol lo,r'ing:

i") 3. si:end. up to ha,lf a.n hour
a day on lmpro.rísa.tion

{b} .l si:end over half an hour
iz da¡' on fn:rprovisation..

/\(c) I rrse ImprovisaLion rep'uIarly
i-t.s a, 'LecÌrn íque to reinf orc e
i.nstruction in o Lher suir jecl;s

(.1) I use Imlrovisat,ion on
slecíal occ,;ì,sio"ns c1 r-irin¡t
tl-re schclrll- yeíår ( {Jhris1,rra,s,
J:Jast,e::, etc) "



6l+ rE]S NO

3 " Jlo .yilîr norre or have J'ror'¡ eveJ: r:sed
Im¡rrovisat,íon in Yorr e1;r,ssesÏ "

I.f' lifS, l .r¿ve Jrou f ound I

(") tii:i lcll"en i¡econe ernbn.rra-eserl'i

(,¡) ühil-Creir becorne noisy" excitai:) eu

n nd ,i i. f f i cul t to c ontro "l,'l

'leacher f ind s r: i f fl:i.cul ty in p:e t t,ing ici eas

tl " rlave you ever at,teniied a,ny cotlllses or inservice
l--,ro¿:ïaniles on chj-.1 d r1 :::im: s,)clnsore''r 'rYt

(") \?ínnipeg Schoo,L Ði-visíon 1?. " E';*-**
(tr) hJi¿ni toba iLheatre Centre? " " "(") i:aeulty of iÈlucation?
(.1) iiepa.r bmen'f of fiid.i:ca{:ion?
(*) 0tlieï' ins't,j tul,ions?

5 . t{--yg-g-jl-q.-fio LqÊe -Ig¡govi se!.i o4-, c i rc I e th e a.¡;propri ate
îeEî"'r-ã;fr; "r e;- fl,låke-îuie you circ-Ie onl-y o4g ol' thr:se
sec l'i'ons ' ijnder eacir secf ion(r:xcel'ìt c) ' 

Llrere are a nurnber
of suggost,e<l vjea,sons f or' ;"o-:r cho j-ce. F-t ea,se chech the
ai:propri aLe li.ncs(-lí ) "

i")
(d)

I iLo not, .'¡a.nt to
teach i.n¡;rovi s-
a.ti-on.

!òeasons:/- \(I/ Làcl( or:
¿ì,. lirne
h. Tracil i t,i es. " .--.
e. S¡ir:iee...
c'Ì, 'l.raining
e. SuTport j.n

'r,ho scliool
s,y s tem

(2') thi lclren rio
no t irenef it
f,rom the
technicJue,

til) üourse sub*
jects are too
im;;or{ant bo
sa,crifice time
on lmprov-
i" sati on " .

| ,'\
tA ) 1rn1;rovi sati on

iJ,o e s no'b
i nterest me " " .

(5i üthers"..
Tlease *PecifY.

tr would 1.'i-k e to
teaeh Improvi- s -
¡l,ti- on "

iìeasons;
(f) Lack of:

â.. Time
b. ll¿¿cilit,ies. ".*-e" Space".."
d {tr¡'ininrr- ,t'" "

e . Sup ,no rt in
the sehool
system. " . .

(2) I sec no
v¿r1 ue in th e

technique.."""
( 3l ot,hers

Ple¿-i.se s r:eciLy

t I do not und-ersta.ri.cl
whs.t Imi,'rovi. s a.t j-on
entails.




