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Abstract

This follow-up study surveyed graduates of an adult
high school business education program within a school-

division in Winnipeg, Manitoba between the years 1-987 and

1989. The purpose of this study was to add to existing
knowledge concerning reasons for participation,
participation barriers, and satisfaction concerning the

appropriateness of the training.
One hundred forty-four surveys were distributed with a

cover letter and self-addressed, stamped envelope. Three

follow-ups, by telephone, v¡ere made to those who were slow

replying. Seventy-two graduates responded, 61 graduates

could not be located.

The majority of graduates were vromen who wanted to
update or develop net¡ skilIs in order to obtain immediate

emplolrunent. Over 76 percent of respondents reported

multiple reasons for attending the program. Approximately

42 percent reported obtaining a mature high school_ diplorna

as one of the reasons for attending the program.

The availabliity of training at no charge was

identified as an important factor in choosing to attend a

high school. Convenient location and hours $/ere also noted.

Approxinately 39 percent of graduates experieneed

barriers before ent,ering or during the proqram. Most



barriers were situational or attitudinal/dispositional.

Financial concerns, horne responsibilities, and lack of

confidence vrere frequently reported problems. Flexibility,
determination, and support from others v¡ere identifíed as

important to overcome barriers.
The najority of the graduates obtained employment

within the first year of cornpleting the program and were

satisfied with the training they received.

The direct applicatíon of skills and knowledge from the

program to work appeared to be an important factor in
determining the usefulness of a course. An evaluation of
the program revealed two aspects received a lower rating:
equipment and vocational counselling.

By cornbining various demographic characteristics of the

graduates with their reported barriers it was determined

that a high percentage of graduates:

(1) over 45 years of age,

(2) with previous education below high school graduation,

(3) with previous education between 6 to 10 years and over

L6 years prior to entering the program, or

(4) who were separated/divorced with children

reported barriers.

IT



Acknowledgements

f wish to express sincere gratitude to a number of

individuals who have supported and assisted me in this

educational endeavor.

Dr. George Porozny, ry advisor, for advice and guidance

during this project. Dr. E. MacPherson, Dr. H. May and Dr.

c. Pangiman, members of my cornmittee for providing helpful

feedback and suggestions which contributed significantly to

this thesis.

Mr. K. Hardy, Mr. N. B1ain, Mrs. J. Ackerschott, Mr. G.

Boyko, Ms. S. Wilson, Mr. P. Stein and Mrs. B. Bingham for

reviewing the survey instrument and providing valuable

suggestions for improving the final version.

Mrs. H. Mann, Mrs. J. Ackerschott and their adult

students for testing the survey instrument.

Mrs. S. Christie, Mrs. D. Cummings, Mrs. O. Bate, Mrs.

o. I,iiese, and Mr. L. Harris for assisting in deterrnining the

population surveyed.

Graduates who took the time and effort to complete the

survey.

Family, friends, and coLleagues for their encouragement

and interest.

Douglas for his support and patience.

1l_l_



TABLE OF CONTENTS

Abstract

Acknowledgements

List of Tables

1

r11

vl_

CHAPTER

1. Introduction

Significance of the Study 4

Linitations 6

Definition of Terms . I
2. Review of Literature

Adutt Participation in Education 10

Secondary School Adult Programs 13

Adult Business Programs 14

fmportance of Follow-up Information 16

Related Studies L7

Survey Methods and Procedures . l_9

3. Methodology

Sample 25

Instruments 25

Research Design and procedures 27

4. Results

Response to Survey

Survey Analysis

Description of Respondents

29

30

30

iv



Program Participation and
Participation Barriers 4L

Post-training Activities and
Program Evaluation 53

Further Analysis - Responses
Combined 69

5. Summary, Conclusions, and Recommendations

Summary 94

Conclusions 1-01

Suggestions for Further Research LO4

References 105

Appendices

A. Letter of Request for Approval
to Conduct Study LLz

B. First Cover Letter LL 

C. Survey Instrument LL7

D. Graduatesr Comments to Survey ltem 1-08--
How did you overcome these problems or
barriers L26

E. Graduatesr Comments to Survey Item L4--
P1ease make any additional comments,
remarks or suggestions concerning the
adult business program 131-

v



List of Tables

Table Page

1. Response Rates for First Mailing and Follow-up
Activities 30

2. Program Entry Age and Gender of Respondents

3. Prevíous Level of Education before Entering the
Adult Business Program 33

Name of Previous Program of Studies before Entering
the Adult Business Program 34

Length of Time since Previous Leve1 of Education
and Entering the Àdu1t Business Prograrn . 36

Work Experience Prior to Entering the Adult,
Business Program 37

Most Recent Type of $Iork Experience prior to
Entering the Adult Business Program 38

Type of Activity Just Prior to Entering the Adult
Business Program 40

Marital and Dependent Status 4t
Reasons for Enrolling in the Adult Business
Program 43

Reasons for Attending a High School for Business
Training 45

Types of Certificates/Programs and Number of
Semesters to Complete Requirements . 47

Problems or Barriers to Participating - either
Before Entering or During the Program 48

Identified Problems or Barriers to Participating -either Before Entering or During the program . 50

Activities During First Year After Training 34

Job Titles/Descriptions of Respondents Irfork
Activities in First Year After Conpleting program
and Application of Acquired Skills and Knowledge 56

31

4.

5.

6.

7.

8.

o

t_0.

11.

1,2.

13.

1-4.

1_5.

]-6.

VI



L7. Continuing Education Activities After Completing
the Adult Program 59

18. Frequency of Courses Taken During Prog:ram with
Most and Least Useful Courses Identified

L9. Reported Reasons for Courses Chosen as Most
UsefuI

20. Reported Reasons for Courses Chosen as Least
UsefuI

2L. Overall Rating of Adult Business Program 66

22. Rating of Specific Aspects of Adult Program 67

23. Age and First Ranked Reason for Attending the
Àdu1t Prograrn 7 L

24. Previous Education and First Ranked Reason for
Attending the AduÌt Program 74

25. Age Category and Ranking of Barriers or Problems
Experienced Before Entering or During the
Program 77

26. Previous Education and Ranking of Barriers or
Problems Experienced Before Entering or
During the Program 81

27. Time Perj-od Since Previous Education and Ranking
of Barriers or Problems Experienced Before
Entering or During the Program g4

28. Marital/Dependent Status and Ranking of Barriers
or Problems Experienced Before Entering or
During the Program 87

29. Age Category and Overall Rating of Adult
Program 90

30. Previous Education and Overatl Rating of
Program 92

60

62

63

vl-l_



CHAPTER I

Introduction

For rnany years public schools have undertaken the

secondary responsibility of providing learning activities

for adults. Usually these activities, both credit and non-

crediù opportunities, have taken place during evening school

programs (Darkenwald & Merriam, L982; Moore & Waldron

1981). However, over the past several years various

articles have reported a growth in adult day programming at

the secondary school level.

In Canada and the United States, innovative programming

has been developing to respond to the needs of local
residents of some communities.

Adult high school programs exist because many
adults need and desire the skills and knowledge
that an effective high school experience imparts.

Today, these skills are a prerequisite for
many training and ernployment opportunities
(Delker, 1985, p. 151).

One of the najor influences on this type of educational

progranming is the accelerating pace of technological

change. Àdults require retraining and updating for new

careers and technological advancements (Behymer & Schafer,

l-990; Calver, 1989; Galbraith, 1984). Jobs require more

sophisticated skiIls and higher levels of educational

attainment than many adults possess (Industry, Science and

Technology [IST], L989). Thirty percent of Canadian high
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school students drop out before completing Grade L2 (IST'

1989) and there are millions of adults with less than Grade

9 education (Rachlis, 1983).

Social change such as the decline of traditional roles

places new demands on the education system to provide career

training for re-entry vromen (Cross, 1981). Demographic

changes have also influenced this type of prograrnming.

Schools faced with the declining enrollment of ttraditionall

açte students have opened their doors to adults--offering

them quality staff and facilities in a convenient setting
(Ca1ver, 1989).

Many adults are interested in updating or learning new

skills for business and office occupations. Business

education has taken an active role in providing adult

educational opportunities for many years (Behymer & Schafer,

1990; Galbraith, 1984; Policies Commission for Business and

Economic Education IPCBEE], 1980); however, secondary school

business departments are just, beginning to respond to the

lifelong educational needs of adults.

This exploratory study examines graduates of Adult High

School Business Education programs; their characteristics,

activities and opinions. Data collected from the graduates

are used to examine demographic variables, reasons for

participation, participation barriers, satisfaction IeveIs,

and their reflection concerning the appropriateness of the

training they received.



More specifically, this descriptive study is designed

to answer the following questions:

1. What was the age level, marital status, and

dependent status of the respondents before entering the

program(s) ?

2. What educational background and work experience

did the respondents have before entering the progran(s) ?

3. l.fhat factor(s) led then to decide to enrol in the

program(s) ?

4. hlhat factor(s) Ied them to decide to enrol in a

secondary school?

5. How long did it take them to cornplete their
program(s) ?

6. Díd the participants experience any problems or

barriers before entering or during the program(s) ? and how

did they deal with then?

7. Duríng the first year after completing the

prograrn(s) what activities were the graduates involved in?

8. What courses from the program(s) did they find

most and least useful in their new activities?

9. What was their level of satisfaction with various

aspects of the program?

10. What conments, remarks, or suggestions do Èhey

have concerning adult business programs?
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Significance of the Study

According to shurman (1985), adurts are becoming the
most important student population. programs sponsored by

traditional and non-traditional providers of adult education

will need to expand as the demand for rearning opportunitied
increases. cross (1981) considers rnultipre providers a

rrproper goal of the learning society, and all citizens
shourd be guaranteed access to the rearning opportunities
most relevant to their needs at any stage in liferr (p. 49).

The rol-e of the high school as an adult education
provider is expected to continue to grow. Research

concerning the deveropment of business education programs

for women re-entering the workforce, persons requiring
retraining and updating for business occupations, and.

persons requiring keyboarding skills are cited as issues

requiring special attention by Lambrecht, Dronofrio, Jones,

and Merrier (1981).

Several authors (Borg & GaII, L9g9i Hi1lestad, A977 ¡

rssac & Michaer, 1981) consider research an irnportant

component for development and improvement of educationar
practice. Research rnay aid decision rnaking (Gay, 1981),

guide program planning (I{entling, i-990) , or indicate
effectiveness or desirability of a program (Best & Khan,

1s86)

Determining why adults participate in a particular
program is of significant research importance. A large
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najoríty of adults participants are voruntary learners.
Darkenwald and Merriam (L992) view research concerning the
participation of adults in educational programs as essential
for designing effective policies and programs that, will
ensure equality of opportunity. watt and Boss (1987)

suggest barriers to participaÈion are also of research
importance:

By obtaining sociodemographic profiles onparticular.groups of adulL learners in specificlearning situat,ions, Ít nay be possible Loidentify barriers irnportanL ror- these and simirargroups. with this information, the researcher canassist the crassroom teacher and the adninistratorto identify barriers which are within contror ofthe progranpr planners and to thus identify
problems which may be corrected (p. 3,2t).

one of the major goals of Business education proglrams

is to prepare students for irnnediate employment. Many

adul-ts who choose to retrain or update their skilrs wish to
obtain suitable employrnent as quickly as possible upon

conpletion of the program (Roderick, j.g}7). The

relationship between training and employment is extremely
important. According to Heg.nan and chaney (L986), rt[i]n the
fínar anarysis, the success of a program is measured by the
success of those who graduate from itr (p. 6). campbell
(L987) suggests the experiences of graduates in the
workforce are excerrent indicators of the appropriateness of
training they have received. Graduates may also provide
valuable information to update curriculum for relevance
(Fry' 1983; Hegman & chaney | !9g6; Lea, LgTg) , indicate new
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trends (Pound, 1981), evaluate the success of a program

(Lea, L979; Pound, l_981), and provide a strong basis of
support (Fry, l_983).

Dispite the growth in Adurt Business Education day

programs within the secondary schooLs of canada and the
united states, a review of current riterature identified
forlow-up research studies conducted in order to examine

status of these graduates and their opinions concerning

training. Descriptive research, using a forlow-up approach,

can be conducted for the purpose of examíning their status
and seeking their opiriions concerning the adequacy of this
type of training.

The resul_ts of this study, using the folÌow-up
approach, will add to existing knowredge concerning adurt
high school programs and may benefit other secondary schools

in program planning as they expand services to incl_ude adurt
participants in the future. The resurts may arso provide

inferences of generar varue to individuars in the field of
Àdult Business Education or others considering research in
this field.

Limitations
There are three rinitations of this sÈudy in terms of

contributions it nay make to understanding adult
participation in High School Business programs.

First, a reratively smalr sample of graduates onry was

used in this study. participants who did not complete the

few

the
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graduation requirements were not contacted. More data

concerning participation barriers may have revealed by

incruding alr participants rather than just graduates. Data

to be studied $/ere collected frorn a sample of J-44 graduates

of st. James-Assiniboia school Division Adurt High school

Programs from L987 to 1989 in Winnipeg, Manitoba. Sixty-
one graduates could not be located due to:
(1) moved, address unknown

(2) incorrect address in records

(3) unknown at telephone number supplied t or
(4) telephone no longer in service.

There may be factors unique to these graduates; thus,

liniting the generalizability of this study.

Second, data was collected using two methods. The

first distribution of the survey was made by mail and

folrow-up activities were conducted using the telephone.

The first follow-up was a reminder to return the survey,

whire the remaining forrow-ups invorved obtaining data over

the terephone. Respondents contacted by telephone for data

may not have had sufficient tine to reflect, on their
responses to open-ended questions.

Third, the study represents a cross sectional approach

for the collection of data. Graduates were requested to
recall certain aspects of participation at one point in
tirne, the point at which they completed the survey. A



longitudinal approach wourd arlow for colrection over a

period of tine and could result in different data.

Definition of Terms

The following terms are defined as they apply to this
research study:

Adult student: any person 18 years of age or ol_der

Adult education:

a process whereby persons whose rnajor social roles
are characteristic of adult status undertake
systematic and sustained learning activities for
the purpose of bringing about changes in
knowledge, attitudes, values, or skil_Is
(Darkenwald & Merriam, L9BZ, p. 9) .

Adu1t business certificate prosram: a two-semester,

eight-credit secondary school program availabte free to
adurt residents of st. Jarnes-Assiniboia schoor Division,
Winnipeg, MB

Enriched business certificate prograrn: a one-semester,

four-credit program beyond the adult business certificate
availabre free to adult residents of st. James-Àssiniboia

School Division, Winnipeg, MB

Mature graduation diploma: a high school diplorna

presented to adurt students who complet,e 4 senior Ievel
credit courses as part of their business program if they
have not previously graduated frorn high school

Business education: a vocationar and generar education

program educating students for entry into and advancement in
business occupations and for preparation as effective
consumers in handling personal_ business affairs



credit: the varue assigned to a student record for
conpleting a llO-hour course of study

secondary school/high school: the highest level of
public school, usually including Grades 10 to 12

semester: a five-month period of time beginning in
september and endÍng in January or beginning in February and

ending in June.



CHAPTER 2

Review of Literature

Literature from periodicals, books, government

publications, theses and dissertations were reviewed on the
topics of (1) adult participation in education, (2)

secondary school adult programs, (3) adult business

education programs and their participants, (3) the
irnportance of forrow-up information, (4) rerated studies
(business education and adult programs) and (5) survey

methods and procedures.

Àdult Participatíon in Education

For many years adults have been active participants in
educational activities. Adu1ts of varying age, gender,

race, schooring, and income characteristics participate for
a wide variety of reasons.

rn previous research, adults have identified reasons

for participating in educational actÍvities thaÈ may be

described as: knowledge, personal, community, religious,
social, and escape goals; obligation or personal

furfillnent; curturar knowledge; and/or other reasons. of
those reasons, knowledge, personal, and social goa1s, ês

welr as personar furfillment were cited more frequently.
Knowledge goals incrude beconing better informed or to

satisfy curiosity; personal goals include getting a nert¡ job,

10
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getting a certificate or licenser or attaining a degree;

social goals include rneeting new people or feeling a sense

of belonging; personal fulfilrment includes being a better
parent or spouse or becoming a happier person (cross, 1-9g1;

Darkenwald & Merriam, L9B2).

Charner and Fraser (1986) suggest three basic

categories of reasons adults participate in education: job

or career, personar or social, and for general education (p.

55). cross (1981) suggests "(m)otives differ for different
groups of learners, ât different stages of rife, and most

individuals have not óne but murtipre reasons for learningrl
(p. 97). Watt, and Boss (1987) , in an Ontario study of one

hundred and forty adults updating or completing high school

skilrs or requirements, found all respondents reported more

than one reason for returning to school:

when asked their most important reason for
learning, 682 specified a goal orientation, 3Oeo a
learning orientation, and 22 a social orientation.
These reasons v/ere not related to demographic
variables (p. 117).

Adults participate in a wide variety of activities.
According to Moore and waldron (L981) adults want learning
activities that are "highly practical, highly applicable,
very meaningful, and related to their personal and

professional growth and developmenttt (p. 35). The type of
progranming rnost popurar, of alr adurt education activities,
is work-related or vocationally-oriented training (canadian

Association of Adult Education tCAÀEl , LggZ; Cross, L}BLì
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Darkenwald & Merriam, J.982; Devereaux, 1993; shurman, l-9g5);

general and academic education ranks second (cross, tgBL¡

Darkenwald & Merriam, 1982).

Àlthough rnany adults partÍcipate in educational_

activities, some do not due to various barriers (cross,

L981; I{att & Boss, r9g7). previous research had isorated
four types of barriers:

An informational barrier implies a 1ack of
awareness of the available educational resources.
Situational barriers are obstacles related to
oners general life situation: health, finances,
family, or work responsibilities. fnstitutionai
barriers are the social, economic, and cultural
characteristics which deter institutions from
adapting to the needs of learners such as
restrictive adrnission practices, inconvenient
locations and class schedules, deficiencies in
curriculum planning, or nonsupportive faculty
attitudes. Àttitudinal barriers are the beliefs
and values that inhibit participation in formal
learning experiences; these may stem from the
individualrs self-concept in gènera1 or from
attitude toward education (I{att & Boss, !987, p.
r-14 ) .

Even participators may have experienced these barriers
at some tine. A synthesis of research by Cross (L9g1)

identified various reasons in each barrier category. some

of the situationaL barriers incrude: cost, not enough time,
home responsibilitiesr Do chird care, and friends or family
don't rike the idea. some of the dispositionar barriers
r¡ere: afraid that they are too old to learn, not confident
of their abirities, not enough energy or stamina, and donrt
enjoy studying. Darkenwald and Merriam (LggZ) point out

that issues concerning participation, for example, v/ho
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participates, what they rearn, their reasons and barriers to
participation, are of considerabl-e research importance.

The ontario study of the adurts updating their basic

academic and business skilrs or completing a high schoor

diplona reported past and present barriers before entering
and during the program (Watt & Boss, 1-}BT). The most

frequently reported barrier was an uncertainty concerning

their abílity to handle the program successfulry. other
barriers reported included: lack of support from family and

friends, a dislike of teachers and classroom practices, and

lack of self-confidence. I{att and Boss (L997) suggest that
research to obtain sociodemographic profires of particurar
groups in specific learning situations may help

adninistrators and instructors pran programs that may lessen

barriers (p. Lzt) .

Secondary School Adult programs

In recent years adult secondary school programs have

developed because many need or desire the type of skilrs and

knowledge provided at that level. According to Delker

(1985), these skills and knowledge !,¡ere not as important in
the past, but are requirements for jobs and traininçt nor¡¡.

Manue1 (1985) suggests the rschool-of-second-chancel

phenomena may cont,inue to grow because of life-long learning
demands, high unemployment and decreasing school enrollment.

The daytime use of secondary schools by adults is
increasing and there are various reasons why. Anschuetz
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(Lg82) identified some of the reasons from a pilot
counselling service at ontariors Huron Heights secondary

schoor during the earry 1980ts. participants reasons for
attending a secondary school íncluded: to save money,

satisfy social needs, meet educational requirements, achievå

status or recognition, provide variety or change, learn a

new skilL or update an old one. rnformation from Toronto

secondary schools identified costr âs werr as, a comfortable

setting, a method of testing abílities or to obtain a

diplorna (Magder , 1987) .

one of canadars first secondary schools to open their
doors to adurts was Torontors Bathurst Heights secondary

school. Rachris (1981) provides several observations based

on their experiences with adurts: they must feel welcome

and their first experiences should be positive, some wilr
fear teenagers, many need help to revive study ski1ls.
Theír fanilies must be supportive of their decision to
return to school, they need to feel they belong, and the
experience must be practical since many return to schoot for
specific job or career goaIs.

Adult Business Education programs

Business Education has provided educational

opportunities for adul-ts for many years (Ack1ey, 1990;

Behymer & Schafer, 1990; Galbraith, 1984; PCBEE, 19gO).

According to Fisher (1987) | high school business programs

offer a wide variety of skills that enable graduates to
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obtain inmediate employment upon completion of the program.

Since many adults seek vocationally-oriented training, some

secondary schoor Business Educatj-on day programs have been

developed for, or expanded to include the adutt learner.
A large portion of the participants are vromen who wish

to rre-enterr the labour market but lack the necessary

skills or need to brush-up o1d skilts to obtain a job. Many

have been raising children, others have had changes in their
personal lives (ie. divorce, widowhood), some are just bored

(Roderick, L987; Schmidtke, l-987). Most want t,o l_earn as

much as possible, as quickry as possible, to obtain suitable
enployment. Many participants want to obtain employment in
modern, automated offices and require ski11s relevant to
these jobs (Roderick, L987).

Adurts who do participate in secondary school Business

Education day programs vary in age, educational background

and Iife experiences. Research and observations of
instructors of adult programs indicate that adurts respond

favourabry to a warm, supportive learning environment (Knox,

1981; Thiel, 1985; Ustanko, 1"984) offering a curricula
rel-evant to their needs (Ackley, 19BO; Roderick, L9B7¡

Theil, 1985). A friendly, open learning environment is
considered inportant for building self-confidence (Knox,

1981). Instructors shoul-d be knowledgeable and relate
effectively to the adult learner (Ustanko I J,gB4l, , creating a

learning environment that is not threatening or condecending
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(Ackley, 1980; Knox, 1-981; Rachlis, 1981-). The availability
of índividual counselling is considered an important

consideration (Theil, 1985) .

ïmportance of Follow-up Information

Using the follow-up approach to obtain descriptive
information concerning the participants of a program may

provide new and valuabre information to the current body of
knowledge concerning adult education at the high school

Ievel. This new information may be useful to other

researchers or to practitioners in the fie1d.
For vocational programs, such as Business Education,

the relationship between training and employment is
extremely inportant. Graduates can provide valuable

information concerning their success in the workplace and

useful-ness of the courses they completed during their
studies (Hegrman & Chaney, i-986) .

Fry (1983) considers follow-up data to be a neglected
rrsource of valuable information for program planning and

evaluationrf (p. 99). She suggests follow-up data nay

provide useful information for four key areas: requipment

update, curriculum revision, ernployment stability, and

ongoing training needsrr (p. LO2).

Lea (1-979) identifies graduate feedback as an important

component for identifying program success areas and areas in
need of improvement. Scott and Chapman (1981) consider

follow-up data necessary for curriculum review and revision.
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Related Studies

Several studies dealing with high school business

program participants vrere examined.

Wilson (1989) followed up l-986 to l_988 graduatJ_ng

seniors of Business and Office Education programs at
Garinger High School in Charlotte, North Carolina. The

findings of the study were used to determine whether the

graduates would be empÌoyed in business related jobs or

cont.inuing their education, the benefits of the program for
college and non-college bound students, and the impact of
the program on the community and unemployment. A one-page

survey instrument was used to obtain the data.

Sandall (1987) used a five-page mailed survey to
follow-up 1983 and 1984 graduates of Kent school District
Business and Office Education programs. The findings of
this study provided information for accountability and

evaluation purposes. Little previous data was available
concerning graduates post-training activíties and opinions

concerning their training. Graduates v¡ere surveyed to
determine their current activities, obtain their perceptions

concerning training, and identify equipment and skills
currently used.

McDaniel (1986) obtained follohr-up data of 1980 to LgBz

Office and Marketing graduates of Muskegon Heights High

School, Muskegon Heights, Michigan, for the purpose of
evaluating the program and providing infornation for sÈaff
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members concernj-ng graduatest preparedness for employnent

and types of post-training activities. A five-page mailed

survey was used to collect the data.

A portion of Neillts (1984) study concerned contacting
7977 to 1981 graduates of GreenevilLe High School,

Greeneville, Tennessee, to determine their perception of
Business Educatíon training at the high schoor. The purpose

of this study was to provide evaluative data for
administrators. A four-page survey instrument was deveroped

to collect the data from graduates.

Forlow-up studies of colrege and university Business

programs \¡rere also reviewed.

HegTman and Chaney (1986) contacted 1-976 to l_995

graduates of an office Adninistration program at Mernphis

State University to deternine their success and obtain their
opinions regarding their training. A two-page survey

instrument was prepared and mailed to graduates. Their
follow-up activities included a second l-etter and telephone

calls to non-respondents. Findings provided details
concerning the activities and accomprishments of grad.uates,

as welr as usefur information for the evaLuation of the
program.

Himelstein (1984) surveyed Lg77 to lg8L graduates of
Essex county college Business programs in Newark, New Jersey

in order to provide data for program evaruation and to add

t,o the existing body of research concerning college and
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university Business programs. Himelstein developed a

survey, reviewed by a panel of experts and pilot tested to
colrect the data. Follo$r-up activities incruded a second

nailing of the survey and telephone contacts.

Several studies revíewed involved the follow-up of
adult education program participants.

Mitchell (1981) conducted a follow-up of qraduates of
an adult high school program of St. Croix, U.S. Virgin
rslands for the purpose of exproring associations of student

characteristics and measures of career success. Analysis of
the data indicated the program had little impact on their
success.

Giles (1985) conduct,ed a follow-up study of
participants of a Horticultural extension program at the

University of Alberta for the purpose of evaluation.

students opinions were corrected through naired surveys and

telephone interviews. The study rras designed to provide

additionar information concerning the adurt learner and add

to existing knowledge of adult education.

Survey Methods and Procedures

Descriptive data may be obtained through a variety of
methods. fvro meÈhods frequently used are personal

interviews and mailed surveys (Gay, 19gl-) .

Gay (1981) points out that the interview method a1lows

a flexible, adaptive atmosphere that may result in more

accurate, honest ans$¡ers and unclear responses can be probed
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byby the intervievrer. However, this method may be affected
interviewer bias and is tine consuming and expensive as a

collection method (p. 166).

When compared to the interview method, the nailed
survey requires less tine and expense, and allows collection
from a larger sample (Bai1ey, L9B7; Gay, 1981; Hillestad,
1977). Hillestad (L977 ) suggests the naiLed survey allows

more candid and objective replies. According to Bailey
(L987) and Hillestad (7977) the threat of interviewer bias

is decreased since all respondents receive the sarne

questions in the same manner. A nailed survey allows the

respondent more time to consider answers that they may

complete at their convenience (Bailey I L9g7; Hillestad,
L977; Issac & Michael, 198L).

Bailey (L987) identifies a serious disadvantage of the

mailed survey, a low response rate that may lead to biased

results. However, various suggestions are provided by

methodology textbooks to increase the response rate of the

mailed survey.

According to Hillestad (L977) various factors affect
response rates. The development of a good survey instrument

is suggested as one method of improving results. euestions
should have clear, complete directions; grouped in a logical
sequencei easy to answer; and all related to the purpose of
the study. The instrument should have an attractive
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appearance: vrell arranged, plenty of twhite spacer and as

short as possible.

Gay (L981) also suggests the use of an easy to answer

format, âs well âs, providing distinctry different choices

for responses. Each question should be precisery worded,

rerated to a single concept, including crear directions on

where to record the answer. The underlining of key phrases

and words is suggested to clarify the meaning of quest,ions.

Borg and Gall (1989) suggest using closed-form

questions so that analysis can be completed efficiently.
Each itern should relate to a specific objective of the

study, worded in language the respondent, will understand.

They suggest using bold print for the brief, clear
instructions.

According to Bailey (1987), the closed-form response

format is easy to code and analyze, saves tirne and money,

and may provide crarification of question meaning. Arthough

respondents often find them easier to answer, Bailey

cautions the use of closed-forn questions. Respondents may

become frustrat,ed if the appropriate response is not risted
and there is no opportunity to clarify answers. Gay (j-981)

suggests using an rotherr catagory for unexpected responses.

Best and Khan (1986) suggest reviewing instruments from

previous studies before developing questions for the survey.

The use of underscoring of key words or phrases for speciar
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emphasis and clarification with the survey instrument is
also suggested.

Hill-estad (L977) and Best and Khan (1996) suggest

composing a well-written cover letter to accompany the

survey. Bairey (7987) considers the introductory statement

of the cover letter to be the deciding factor for whether

respondents will be cooperative. Àccording to Bai1ey, there

are five irnportant iterns to include in a cover letter:
1. fdentification of the individual conducting the study.

2. The importance of the study.

3. The importance of responding.

4. The assurance of no right or wrong ansv/ers.

5. The assurance of confidentiality (p. I37).
Bailey also suggests mentioning in the cover letter that the

survey will not take long to complete.

Bailey (L987) points out that, while it is wise to offer
anonynity, it nakes foltow-up activities more difficult to
complete. Studies may offer respondents a promise of
confidentiality and use a numbered survey system to aid

follow-up activitíes. Onty the numbers not yet returned

would be contacted. The survey, ttwith no name, but a number

night make the respondent, assume identification will be

impossible" (p. 168).

Gay (198L) suggests that the cover letter be

individually signed, with a specific deadline date stated,

and each letter addressed to a specific respondent.
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Lea (1-979) and McKinney and Oglesby (L977) suggest

contacting graduates who have completed the program for over

a year. these graduates have had a chance to reflect on the

relevance of their training and may contribute more

meaningful comments. Time spans of no more than five years

have been suggested since separating training from other

experiences becomes more difficult as tirne passes. Borg and

GaII (1989) suggest that respondents may not recall
information accurately if it is too far in the past.

Pretesting was identified in all methodology textbooks

reviewed as an important step in preparing a survey

instrument. Best and Khan (1986) suggest submitting the

developed instrument to faculty or fellow class members for
critical analysis, then pilot testing with a group sinilar
to those in the study. According to Bailey (L987) | the

pretest group should be instructed to critically analyze the

survey instrument for anbiguity, clariÈy, and parismony.

Issac and Michael (1981) suggest checking the response rates

and examining the question responses of the pilot study.

Problem areas should be revised before producing the final
copy of the survey instrument.

According to Best and Khan (1986), the revised, final
copy of the survey instrument should be attractive, neatly
organized and clearly reproduced. Several survey studies

reviewed used light-coloured, 11t, by LTtt paper (Hegman &

Chaney, t986; Lea, 1-979). Hillestad (L977 ) suggests leaving
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as much twhite spacet as possible, with precoded, closed-

responses lined up at the right to aid in data analysis.
Bailey (L987) and Gay (1981_) suggest including a

stamped, addressed, return envelope with the cover letter
and survey. Baileyts synthesis of research on factors
affecting rnailed survey response rates indicates that
virtualry all surveys provide a return enverope as it makes

it, easier for the respondent to reply
Best and Kahn (1986) and Bairey (L987) suggest offering

an inducement or reward such as money, miniature pencirs, or
prize draws for completing the survey. The reward, included

with the first mailing of the cover letter and survey, is
considered an indication of trust on the part of the

researcher.

severar follow-ups are suggested in various methodology

textbooks as an effective rnethod for improving the response

rate of the mailed survey. Both Bailey (L997) and Best and

Kahn (1986) outline similar follow-up routines for pursuing

non-respondents: one to three weeks following the nairing
of the first cover retter and survey instrument a courteous

reminder postcard is suggested. A week or so rater a second

foIlow-up, in the form of a personal letter with another

copy of the survey, shourd be nailed to the non-respondents.

A telephone call is suggested for the third fotlow-up
procedure.



CHAPTER 3

Methodology

Sarnpl-e

The graduates of Adult Business and Enriched

Certificate programs within the St. James-Assiniboia School

Division from L987 to 1989 hrere the popuLation of interest
for this study. After obtaining approval from the

Superintendent of Secondary Schools (Appendix A), the total
population vras determined by reviewing all schoolsr records

for the conpilation of names and addresses of graduates.

One hundred and forty-four graduates vrere identified. All
L44 graduates v¡ere contacted to collect the data.

Instruments

Preparation of Data Gathering fnstrument

A review of related literature did not indicate the

existence of a data gathering instrument already developed

to collect the specific information outlíned for this study.

However, various follow-up studies vrere reviewed for similar
questions and methodology textbooks also provided guidelines

for the development of the survey instrument (Appendix C).

Questions included in the survey !.¡ere based on the

research questions stated in the Introduction section of the

Proposal. Response categories were developed using

(1) previous research, (2) rnethodology textbook guidelines,

and (3) program promotional materials as a guide.

25
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The survey instrument consists of three sections. The

first section, General, includes questions such as: gender,

â9ê, previous work and educational experi-ence, activities,
and personal status and situation, prior to enrollment. The

second section, Program Participation Information, asks for
reasons for enrolling in the program(s), reasons for
choosing a secondary school, type of program and length of

time to complete, barriers or problems experienced prior to

or during the program and how they overcame them.

The third section, Post-training Activities and Prograrn

Evaluation, asks for graduates activities during the first
year after completing the program, which courses they feel
have been most/least useful, a rating of various aspects of
the program(s), and their additional comments, remarks, or

suggestions.

Most survey questions were closed-response, providing

an rotherr catagory for respondents. These questions ï¡ere

pre-coded to aid analysis of data.

Validitv and Reliability Measures

Suggestions outlined in methodology textbooks (Bailey,

L987; Best & Kahn, 1986; Borg & GaII | 7-989; cay, 1981) for
irnproving validity and reliability of survey instruments

$rere foIlowed.

Concurrent validation of the survey instrument was

attempted through a comparison analysis of previously
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developed survey instruments for foIlow-up studies. Items

were compared to determine similarity and appropriateness.

A panel of experts were requested to critically examine

the survey to judge the content validity of the instrument.

A second draft was developed, after considering the comments

and suggestions of the review experts, and was administered

to a class of adults in their final semester of an adult

business education program. The students vrere instructed,
by letter, to complete the survey and return it within a

specific period of tine. They erere told they \iüere

participating in a research study. They were requested to
critically analyze a1l aspects of the survey, add comments

concerning any problems they encountered, and record the

amount of tine required to complete the survey. Results of
the pretest were reviewed for percentage replies, comments,

items left blank, and analysis of data.

Research Design and Procedures

Research Design

A descriptive-survey design was used, including
qualitative and statisticat analysis of the data.

Administration of Survey

Each subject was assigned a distinct number that was

printed on their survey copy to aid follow-up activities.
The survey instrurnent was nailed to the subjects along with

a cover letter, a stamped, self-addressed return envelope,

and a pen as an incentive. The cover letter explained (1)
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vrho vras conducting the study, (2) why it. is important, (3)

\.rhy it is important they respond, and (4) that. their
responses wirr be strictly confidential. A suggested return
date was included in the letter (Àppendix B).

Three weeks after the first nailing a follow-up
terephone carr was made to non-respondents reminding them to
comprete the survey at their earliest possible convenience.

Three weeks following the first reminder a second foIlow-up
was made, again by telephone, to the remaining non-

respondents. Respondents rárere asked during the f irst and

second follow-up if a nevr copy was required in order to
complete the survey, if so, a ner¡¡ copy eras sent to them.

Three weeks following the second follow-up non-respondents

vrere contacted by t,elephone to obtain the information

requested in the survey.

Analysis of Data

Closed-form data from the completed surveys vrere

analysed for frequencies and cross-tabulations. open-ended

questions were grouped, tabulated, and summarized where

possible. Entire responses to open-response questions are

presented in the appendices.

various demographic characteristics were combined with
responses concerning participation, barriers, and program

rating to determine possibre connections beÈween responses.



CHAPTER 4

Results

As discussed in Chapter lt the purpose of this
descriptive study was to examine Adurt High school- Business

Educat,ion program graduates characteristics, activities and

opinions in order t,o add to existing adult education

knowledge concerning participation, barriers to
participation, satisfaction with and appropriateness of
training in AdurÈ High school Business Education programs.

The purpose of this chapter is to anaryse the data colrected
from the survey responses.

Response to Survey

For the years studied, L44 adults graduated from the
program- All graduates were initialry contacted by mai1,

forlowed by telephone follow-ups to non-respondents. rt was

possible to contact 83 of them, of which 87å responded to
the survey. Response rates for the first nairing of the
survey and forlor¡-up activities are presented in Tabre 1.

29
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Table l-
Response Rates for First Mailing and FolLow-up Activities
(n=83 )

Tvpe of Contact

fnitial rnailing of survey

First follow-up telephone call_

Second follow-up telephone cal1

Third fol-low-up telephone caLl

Number of
Responses

58

4

3

7

Response
Rate

702

5

4

8

Total 872

Survev Analysis

The data vrere analysed in four parts: the first three
parts correspond to the three sections of the survey. The

fourth part combines data from the first three sections in
order to exprore possibre connections between responses.

Descríption of Respondents

The first section of the survey was concerned with
general characteristics of the respondents prior to
enrollment.

Aqe and Gender. Respondents were requested in euestion
1 to indicate whether they were females or ma1es. The

najority of the respondents were femaLe (99.6å). In

Question 2 respondents were asked to respond to the question
rrWhat vras your age at the time you first entered the

72
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program?rr lwenty-five percent of the respondents !,rere under

25 years of age at the tj-me they first entered the program.

srightly over 20 percent were between the age of 40 Eo 44,

L6.7 percent v¡ere 35 to 39, and l-2.5 were 2s Eo 29. Al_most

10 percent were 45 Eo 49,6.9 percent were 30 to 34,5.6
percent were 5o to s4, and 2.9 percent v/ere 55 and over.
Table 2 presents a sunmary of the program entry age and

gender of respondents.

Table 2

Program Entry Àge and Gender of Respondents
(n=72)

Age

Under 25

25 29

30 34

35 39

40 44

45 49

50 54

55 and over

Female

18

I

5

L2

15

7

4

2

MaLe Total

18

9

5

L2

L5

7

4

2

Percentaqe

25

L2.5

6.9

1,6.7

20.8

9.7

5.6

2.8

7tTotal 72 100
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Previous Level of Education. Respondents rrere

requested in euestion 3 to j-ndicate their highest level of
education prior to entering the adult business program.

Tabre 3 summarizes the previous education revel of the
respondents. A srnall percentage of the respondents, 4.2
percent, had partially conpleted or compreted only Junior
High school. Approximatery sixty-five percent of the
respondents had partially completed or compreted High
school; whire 30.6 percent reported higher revers of
education attempted or completed. Respondents wíth less
than High schoor graduat,ion represented 3g.9 percent of the
total respondents.

Previous program of Studies. Respondents were

requested in Question 3, part B to indicate the nature of
their previous program of studies. Approxinatery fifty-
five percent, of the respondents identified previous

educationar programs not related to business. These

programs included high schoor Academic or Modif ied programs 
r.

university Arts, Science, Music, Teaching and DentaI

Assisting; and hospital Nursing programs.

Twenty-five percent of the respondents had partialry
completed or completed business related programs at the high
school, cornmunity/private business colrege or university
leveI. of the twenty-five percent only L2.s percent had

previously compÌeted a business program. These programs

included high school business and cornbined
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Table 3

Previous Lever of Education before Entering the Adurt
Business Program
(n:7 2)

Level of Partially percent-
Education Compl-eted Completed Total agefzfz
Junior High 1 I.4 2 Z.B 3 4.2

High School:

Grade 10 4 5.6 3 4.2 7 9.7

Grade 11 7 9.7 4 5.6 1l- 15. 3

Grade L2 5 6.9 24 33.4 29 40.3

Community Cotlege/
Private Business
College 5 6.9 6 9.3 11 15.3

University I 1i-. 1 Z 2.9 l_O 13 . 9

Other:
Hospital 1 L.4 j_ 1.4

Program

Total 30 42 72 l-00

academic/business; community/private business college
secretarial, general business, bookkeeping and medical

receptionist; and university commerce programs. Table 4

provides a sunmary of all identified previous educationar
program names.

Approxirnately 18 percent did not provide the name of
the program they conpleted.



34

Table 4

Name of Previous Program of studies before Entering theAdult Business Program
(n:7 2)

Name of
Educational
Progrram TotaI

3

Partially
Completed Completed

Junior High:
High School:

Grade 1O
Academic
Business
Acad/Bus.
Not given
Grade 11
Academic
Business
Not given
Grade 12
Acadernic
Business
Àcad/Bus.
r04ll
Not given

Community/Private
Business College:

Secretarial
Business - General
Bookkeeping/Machines
Medical Receptionist
Not given

University:
Arts
Science
Commerce
Music
Teaching
Dent,aI assisting
Not, given

Hospital:
Nursing

3
1
1
2

5
3
3

20
2
3
1
3

1
2
1

18
1
2

L
1
2

4
1
2

2
L
1
1

1
1
2

4
1
1
1
L

3
1

4
1
1
1
4

4
1
1
1
1_

L
1

1

Percent-
age

4.2

4.2
L.4
L.4
2.8

6.9
4.2
4.2

27.7
2.8
4.2
L.4
4.2

5.6
t.4
L.4
1.4
5.6

5.6
L.4
L.4
L.4
L.4
L.4
L.4

L.4

1
1

30 42Total 72 100
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Lenqth of Time since previous Education. Respondents

!.rere requested in euestion 3, part c to indicate the length
of time since the last level of training completed before
entering the adult high school business program. over 23

percent of the respondents reported 16 to 20 years since
their last level of training. Armost 2J- percent reported 1

to 2 years. Respondents reported between 3 to 5 years and

11 to t-5 years at a rate of i-L.l- percent each. slightly
over I percent noted 6 to 10 years, while L.4 percent
reported between 21 and 2s years. Three respondents did not
provide a time period. Table 5 presents a frequency and

percentage chart of the survey responses.

Previous work Experience. Respondents vJere asked in
Question 4 if they had any prior work experience. The

majority of the respondents, gr.7 percent, had some type of
work experience prior to entering the adult business
program. Almost seven percent reported no previous work

experience. Frequencies and percentages of responses are
presented in Tab1e 6.

Respondents with previous work experience were

requested to list job titles or a description of the
activities they carried out, starting with their most recent
experiences. of those respondents with previous work

experience, approximately 6g percent had experience in
activities usually associated with business skÍlrs and
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Table 5

Length of Tirne since Previous Leve1 of Education and
Entering the Adult Business program
(n=7 2)

Number of Years

12

3-5

610

11 1_5

L6 20

27 25

over 25

Not given

Freouencv

15

8

6

8

L7

1

L4

3

Percentacre

20.8

11. 1

8.3

1_1. i-

23 .6

L.4

L9 .4

4.2

Total L00

knowledge: secretarial (L9.62), computer (1.5å), clerical
(30.38), sales (L2.tZ), advertising (4.52), and management

(9.1å) activities. Approxinatery 4.5 percent had worked in
the restaurant/hospitarity field, 9 percent were invorved in
education or health care. slightry over seven percent did
not provide a job title or description. Table 7 presents a

sunmary of the reported job t,itles or activities, their

72
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frequencies with sub-totals and percentages for grouped

categories.

Table 6

Work Experience Prior to Entering the Àdult Business program

(n=72)

Previous Work Experience

Yes

No

No response

Frequencv

66

5

1

Percentaqe

9L.7

6.9

4.4

TotaI 100

Activities Prior to Entering Program. In Question 5

respondents were asked to respond the the question rrWhat

statement(s) would BEST describe your activities just before

entering the adult business program?rr Forty-three percent

of the respondents reported they were ernployed, either futl
or part timer or self-employed just prior to entering the

adult business program. Over 18 percent vrere unemployed or

recently laid-off, l-5.3 percent reported they had been

engaged in responsibilities at home on a fu1l time basis,

5.6 percent were attending an educational institution on a

fuIl or part time basis.

72
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Table 7

Most recent Type of I{ork
Adu1t Business Program
(n:66)

Job Tit1e/Activity
Secretary:

General
Medical
Executive
Adninistrative

Computer Operator
Clerk:

Office
Store
Bank
I{arehouse

Sa1es:
Ticket Sa1es
Telephone Sa1es
Sales Representative

Advertising:
Creative writer
Layout artist

Management:
Volunteer co-ordinator
Assistant manager
Manager
Entrepreneur

Teacher
Child Care
Health/Dental Care:

Registered nurse
Nurses aide
Dental assistant

Restaurant:
Waitress
Cook

Floral Designer
Hairdressing
Housekeeping
Bus Driver
Security person
No response

Freguency Total_ percentaqe

Experience Prior to Entering the

L0. 6
1.5

30.3

L2.t

4.5

9.1
3.0
1.5

7.6

4.5
1.5
1.5
1.5
l-.5
1.5
7.6

7
1

20

2
l_

2
2
1

7
1t

1
L

2
2
4

6
2
1

3
1
1
1
1
L
5

1
2

2
1_

2
L
2
1

1
3
l_

2
1-

1
1
1_

1
1
5

Total 66 66 100



39

Over 40 percent of the respondents reported nultiple
activities. Eighteen percent of the respondents had been

invorved in some form of vorunteer work along with another

activity. Table 8 presents the various reported activities
with frequencies and percentages.

Marital and Dependent Status. euestion 6 requested

respondents to identify their marital and dependent status.
over 55 percent of the respondents were married at the time

they entered the adult business proçtram. Approximately 32

percent vrere singre, 11 percent separat,ed or divorced. The

two largest groups of respondents v¡ere married, with
children (40.22) and single, with no dependents (2SZ).

Tabre 9 provides a sunmary of the marital and dependent

status of respondents with frequencies and percentages.
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Table 8

Type of Activity Just prior to Entering the Adult Business
Program
(n=7 2)

Àctivitv
Employed:

fuII time
part time
part tirne/responsibilÍties

at home
part time/responsibilities

at home/volunteer work

Self-enployed: manage ovrn business/
responsibilities at home

Volunteer work/responsibilities at
home

Unemployed:
with responsibílities at home
with illness or injury
with responsibilities at hone/

volunteer work

Recently laid-off /responsibilitiesat home

Attending educational institution:
full tine
part tine/ responsibilities at

home/volunteer work

Responsibilities at home

Just moved to province

No response

Frecluencv

1l_
I

6

5

1

3

1_

L1

1

3

Percentacre

1_5. 3
L1. 1

8.3

6.9

1.4

L2.5

4.2
4.2
4.2

4.2

r.4

4.2

1,.4

15. 3

L.4

4.2

9

3
3
3

3

72Total 100
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Table 9

Marital and Dependent Status
(n:72)

Marital Status

Married Separated/ No
Divorced Responsefzfzfz

Dependent Status

Dependents:

Children

Relatives

Children/
Relatives

Children/Spouse

Dependents

response

No

No

SingIe

fz

3 4.2

l_ 1,.4

18 25.O

1 L.4

29 40.2 6 8.3

1 1.4

2 2.8

7 9.7 2

L 1.4

2.8

L 7.4

Total
(100)

23 3l_.9 40 5s.6 11. 1 1,.4

The second section of the survey vras

factors related to enrolling in the adult
for attending a high school for training,
for completing the Èraining, and barriers
or during the program.

concerned with
program, reasons

the time period

experienced before

Reasons for Enrolrinq in program. euestion 7 requested
respondents to use a ranki-ng system for reporting their
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reason(s) for enrolling in an adurt business program. Tabre
10 presents the first, second and third most important
reasons identified by the respondents. one respondent did
not comprete the survey question and three respondents

incorrectly rnarked responses so that their ranks could not
be determined.

Of the 68 correctly marked surveys, 5S.g percent
indicated their most irnportant reason for enrorling was to
develop new skills to obtain imrnediate employment. Slightly
over 13 percent v¡ere interested in deveroping nevr skilrs for
personal use, 10.3 percent wanted to obtain a mature high
school diplorna for personar satisfaction. Approxinately 13

percent indicated a desire to upgrade previously learned
skíIls in order to obtain inrnediate (10.3å) or future (2.92)
employment. Approximatery 4 percent reported a need for a

mature high school- diproma in order to continue education.
one respondent reported enrolling in the adurt business
program to prove to a fanily member that rearning activities
can be undertaken at any age.

Fifty-two of the 68 respondents (76.s2) identified a

secondary reason for enrolling in the aduÌt program. over
24 percent indicated they wished to upgrade previously
learned skills in order to obtain immediate (232) or future
(L.92) employment. Slighly over 1_9 percent indicated
developing nev¡ skills to obtain immediate employment,
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Table 10

.""=""= f"r 
""r"llffihe 

Adult Business program

First Second ThirdReason Response Response Responsefzfzfz
Develop new skiIls to
obtain immediate employment 3g 55.9 10 j_g .2 4 L6.7

Upgrade previously learned
skills to obtain in¡nediate
emplolrnent 8 1l_.8 L2 23.L 3 L2.5

Develop new skilIs to start
my ohrn business 1 4.2
Develop new skills for
personal use 9 L3.2 6 11.5 3 L2.5

Upgrade previously learned
skilts for personal use 3 5.8 1 4.2

Obtain a Mature High School
Diploma for personal
satisfaction 7 10.3 10 Lg.2 6 ZS.O

obtain a Mature High Schoo1
Diploma required in order to
continue education 3 4.4 3 5.g

To meet new people 3 5.g 5 ZO.B

Prove to fanily member -
never too old to learn 1 l-.5

Upgrade skills for future
emplolrment 2 2.9 1 1.9

Obtain a Business Certificate 3 5.g

High Schoo1 required for
better employment 1 1.9

Personal therapy 1 4.2

Total 68 100 52 100 24 100
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another 19 percent wanted to obtain a rnature hiqh schoor

diploma for personal satisfaction. Approximately 11 percent

wanted to develop nen skills for personal use. One

respondent indicated hígh school cornpletion vras a

requirement for better employrnent.

Twenty-four of the 68 respondents (35.3å) who answered

Question 7 identified a third reason for enrolling in the
program. Twenty-five percent of those respondents noted

obtaining a mature high school diplona for personal

saÈisfaction as a third most important reason. srightly
over 20 percent of respondents noted meeting nev¡ people.

one respondent indicated enrolrment for personal therapy.

Respondents were arso requested to use a ranking system for
Question I in order to indicate their reason(s) for
attending a high school for their training. AII 72

respondents provided at least one reason for choosing a high
school for training. Tabre 11 presents the first, second

and third nost, important reasons identified by the
respondents with frequencies and percentages.

The first nost irnportant reason, reported by 4L.7

percent of the respondents, was that there vrere no tuition
or book charges. srightly over 23 percent noted the
convenient locat,ion as most important, while armost i-o

percent reported that training coul-d be compreted in a short
period of Èine. slightry less than 7 percent each cited



45

long waiting lists at other types of institutions and a

chance to test abilities before attenpting a higher revel of
education.

Tab1e 11

Reasons for Attending a High school for Business Training

Reason
First Second Third
Response Response Resþonsefzfzfz

No tuition or book charges 30 4l-.7

Other friends vrere enrolling l_ L.4

Long waiting list at other
types of institutions
Convenient location
Training completed in a
short period of tine
Convenient hours

Faniliar/comfortable setting
To test abilities before
attempting a higher level
of education

Obtain High School Diplona

Co-op Education available

Received advertising in mail

5 6.9 3 4.8 2 3.7

L L.4

1 L.4

1 L.4

5 6.9 3 4.8

L7 23.6 27 43. s

7 9.7 8 L2.9

3 4.2 13 2L.O

1 1,.4 1 1.6

7 11. 3 1_0 18.5

1 t_.9

11_ 20 .4

9 r.6.7

18 33.3

3 5.6

Total 72 100 62 100 54 100
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Sixty-two of Ene Zz respondents (B6.LZ) provided a

second most important reason for choosing to attend a high
school. of the 62 respondents, 43.5 percent reported
convenient location as their second reason, while 21 percent
noted convenient hours. Almost i-3 percent cited training
compreted in a short period of time. srightly over 11

percent chose no tuition or book charges.

Fifty-four of i'lr.e 72 respondents (752) provided a third
most important reason for attending a high school. of those
54 respondents, approximately 33 percent reported convenient

hours, while 20.4 percent chose convenient location.
srightly more than 18 percent noted no tuition or book

charges, and 16.7 noted training cornpleted in a short period
of tine.

Tvpe of Program(s) conpreted. euestion 9 requested

respondents to identify the type of progran(s) they
compreted while enrorled at the high schoor and how long
they took to cornplete the prograrn(s) . Tabre L2 presents a

surnmary of the responses.

Approximately 36 percent of the respondents obtained a

Business certificate onry, while 27.8 percent obtained both
a Business certificate and Mature High school Diprorna.

Armost 10 percent completed onry the enriched requirenents
(8.38) or enriched along with a High schoor Diploma (L.42).
Over 26 percent of the respondents obtained both
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certificates; slight,ly above L2 percent obtained a Business

and Enriched Certificate, while 13.9 percent obtained

a Business and Enriched certificate arong with a Mature High

School Diplorna.

Thirty-three of the 6s respondents (50.9?) compreting

Business certificate requirements attended the program for
two semesters. Àpproxirnatery 26 percent attended for three

Table L2

Types of certificates/Prograrns and Number of semesters to
Complete Requirements
(n=7 2)

Number of Semesters

2345Type of
Certificate

Business

Business/Mature
High Schoo1 Diplorna

Enriched

Mature Hiqh School
Diplona/Enriched

Conbinations:
Business/
Enriched

Business/Mature
High School Diplorna/
Enriched

l-5

No
Resp Tota1fz

26 36.1

L 20 27.8

6 8.3

)
) e t2.5

)
) 10 t_3 .9

l-674L

24

3411
72

18
82

L.4

Total 72 100
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semesters. Over L2 percent attended for four semesters, 7.7

percent attended for only one semester, and 1.5 percent

attended for five semesters. one respondent did not record

a time period.

Sixteen of the 25 respondents (642) completing an

Enriched Certificate attended for one semester onIy.

Twenty-four percent attended for two semesters and j_6

percent attended for three semesters.

Respondents were requested in euestion l_O to indicate
whether they had experienced any problems or barriers
participating - either before entering or during the

program(s). Approxinately 61 percent of respondents

reported no problems or barriers, while 39.9 percent

responded that, they had. Tab1e 13 presents a sunmary

responses.

to

of

Table 13

Problems
Entering
(n:72)

or
or

Barriers to Participating - either Before
During the Program

Response

Yes

No

Frequencv

28

44

Percentage

38.9

61. 1

TotaL 72 100. o
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Respondents who indicated they had experienced barriers
or problems erere requested to provide details of the types

of barriers or problems they experienced using a ranking
process to identify all probrems or barriers in their most

significant order. Tabte L4 presents a sunmary of the
problems or barriers with frequencies and percentages.

of the 28 respondents reporting barriers or probrems,

22 (78.62) reported situational barriers as their first
significant problem, L7.g percent, reported

attitudinal/disposit,ional barriers or probrems, and 3.6
percent noted institutional barriers. Reported situational
barriers included: financial concerns (ZSZ), home

responsibilities (2L.42) percent, rnot enough tine to study

or comprete workt (L7.92) , rfriends and family did not like
the ideat (10.72), and rtoo much aII at oncet (3.62).
Attitudinar or dispositional barriers incruded: 'afraid r
was too old to learn (L4.32) and 'difficulty settring down

to studying againt (3.6å). One respondent provided an

institutional barrier: pracement in the incorrect skitl
Level of a course.

Twenty of the 28 respondents (7r.42) reported a second

personally significant problem or barrier. The responses

were about evenly divided between situational and

attitudinal/dispositional barriers or problems. The

situational barriers included: financiar concerns, home

responsibilities and Inot enough tine to study or complete
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$/ork assignedt reported at J-0 percent eachr. child care
probÌems, rnot enough energy or stami[âr, and rstressfur
personal lifer reported at 5 percent each. Reported

attitudinal/dispositional barriers included: Inot confident
of my abilitiest (4oz), rafraid r was too old to learnr and
runcomfortable/afraid around high school students reported
at 5 percent each. one of the respondents reported an

institutional barrier: an instructor was not wil_ring to
provide extra help outside class time.

Ten of the 28 respondents (3s.72) reported a third
significant problem or barrier. situational barriers r{ere

reporÈed at a rate of 60 percent, attitudinal/dispositíonal_
barriers at 40 percent. situational barriers included:
tfriends and/or family did not rike the idear and Inot

enough energy or staminar reported at a rate of 20 percent
each, rnot enough tirne to study or comprete work assignedr

and financial concerns at 10 percent each.

Attitudinar/dispositional barriers included:'not confident
of my abilitiest (30å) and tafraid r was too old to l_earn

(10?).

six of the 28 respondents (2L.4e") identified a fourth
significant barrier or problem. over g0 percent of these
ttere situationar and half of these respondents reported
financial concerns.
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overcominq Barriers or probrems. Respondents v/ere

requested in Question 10, part B to explain how they
overcame the barriers or problems they experienced. of the
28 respondents who identified barriers or probrems, 20

provided details of how they coped with these barriers or
problems. Appendix D presents the respondents detaired
comments.

Respondents detaíIed comments vrere grouped by type of
barrier experienced, where possible, and. reviewed to
determine simitarities in responses. Respondents reported
the forlowíng ways they coped with home responsibirities:
all fanily members became responsibre for home jobs, spouse

did household jobs, reduced outside activi-ties, cut out
entertainment, became better organized, or stayed up tater.
Respondent,s who reported they had not been confident of
their abilities cited deterrnination, pracing education as a
number one priority, and a good support group as helping
thern get through. fn order to find tine to study and

comprete assignments respondents reported: sett,ing up a nehr

routine, cutting down on houseworkr or staying up Iate. To

ereviate financial concerns some respondents noted furl or
part tine employment, social assistance, or cutting down on

spending.
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Post-traininq Àctivities and program Evaluation

the third section of the survey vras concerned with the
respondents activities in the first year after completing

the adult business program, the courses that vrere rnost and

least useful to them, and an indication of their
satisfaction with the training they received.

Post-training Activities. rn euestion 1l- respondents

were asked rrwhat statement(s) woul-d best describe your

activities in the first year after conpleting the adult
business progran?rr Table l_5 presents a sunmary of the
responses with frequencies and percentages.

Approxinately 6L percent of respondents reported the
single activity of enployed for vrages, either furl or part
time in their first year after compreting the program. An

additionar L9.4 percent were ernployed either fulr or part
tine along with other activities duríng the first year after
the program.

Fourteen respondents (Lg.42) reported seeking

employment as a single activity or along with other
activities during the first year after training. euestion
i-1 requested these respondents to províde details of whether

they eventually found employment. Nine of the L4

respondents eventually found emproyrnent. Four respondents

did not find ernployment; two of these respondents noted lack
of experience as their probrem, one respondent, became irr.
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Table 15

ActÍvities During First Year After Training
(n:7 2)

Activity
Enployed for wages:

ful1 tine
part time

SeIf-employed

Volunteer work

Continuing education, full tine
Seeking employment

Did not seek employment

Multiple activities:

Enployed for wages:

full and part tine
part ti¡ne:
and volunteer work
and self-ernployed

Seeking employment:

and employed fu1l tine
and employed part tine
and volunteer work
and continuing
education, fuII time

No response

Frequencv Percentaqe

35
9

1

1

1

3

5

48.6
1,2 .5

L.4

L.4

4.4

4.2

6.9

2.8

2.8
1".4

1.4
]_L. 1
L.4

1-.4

1.4

2

2
1

l_

8
1

1_

1

72Total 100
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One respondent did not indicate whether employment was

found.

Description of Work Activities. Question lL requested

respondents to provide details of the type of work they did
if they reported employment (ful1 or part tine), self-
employnent or volunteer work. Respondents hrere al_so

instructed to indicate whether they v/ere using the skilrs
and knowledge acquired in the program. Table 1-6 provides a

sunmary of the responses with frequencies and percentages

regarding the titles or descriptions and use of acquired

skills and knowledge.

Sixty-one respondents experienced work activities
during the first year after completing the program. Twenty-

one of the 6L respondents (34.42) reported secretarial,
reception, or administrative assistant work activities.
Fifteen (24.62) were involved in office or clerical
activities, 10 (1-6.42) reported accounting related
activities, 6 (9.8å) were working in sales rel_ated

positions, 4 (6.62) reported computer rerated positions, 2

(3.3å) were involved in management activities, j_ (j_.6å)

reported maintenance work, and i- (t-.6?) reported senior
citizen support activities. One respondent provided no

tit.le or description of the work activities they were

involved in.
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Table 16

Job Titres/Descriptions of Respondents work Activities inFirst Year After cornpreting program and Application of
Acquired Skills and Knor¡ledge
(n:6L)

Use of Skills/Knowledge

Job TitlelDescription
Secretarial:

General 9
Medical- l_

Executive 1
Administrative i-
Legal 3

Administrative Assistant L
Receptionist 2
Secretary/Receptionist 1
Medical Records/

Receptionist

ClericaI:
Office
No description

Office:
No description
Various temporary

Accounting:
Technician/CIerk
Tax preparation

Response Yes

fzfeo
No No

Response
fzfz

L.6

1.6

1.6

1.6

l_4.8
1.6
1.6
L.6
4.9
L.6
3.3
1.6

1.6

1_0 L6.4
L 1_.6

9 L4.8
L l_.6
1 1.6
1 1.6
3 4.9
1 1.6
2 3.3
l_ 1.6

1 1.6

9 14.8
1 r_.6

2 3.3
1 L.6

2
2

I
1

3.3
3.3

13.1
1.6

6.6

t_. 6
1.6
L.6
3.3

1.6
l_. 6

7
1

Computer data entry 4

Sales:
Pari-mutual clerk l_

Loto ticket sales 1
Telephone Sales Àgent l-
Clerk 2

Management:
Assistant Manager 1
Entreprenuer l_

l-
1
2

1
l_

tL.4
L.6

6.6

1.6
1.6
3.3

l_. 6
t_. 6

continued on next page
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Table L6 continued

Use of SkiL1s/Knowtedge

Response yes No No

Response

JobTitle/Description f Z f Z f eo f eo

Maintenance 1 1. 6 l_ 1. 6

Senior citizen care -bankíng/shopping 1 1.6 l_ 1. 6

Combinations:

Bookkeeping and casual
worker-hospital 1 1.6 1 1.6

Reception/Sales/Bank
Teller 1 1.6 1 1.6

Various caregiving/
Sales Clerk i_ 1.6 1 1.6

No title or description 1 j_. 6 1 l_. 6

TotaL 6a l-00 53 86.9 6 9.8 2 3.3

Fifty-three of the 61 respondents (86.gz) reported
using skills and knowledge acquired from the program, 6

respondents (9.88) did not use newly acquired skiIls.
Ar1 respondents indicatíng secretariar, reception, or

administrative assistant (34.42), computer data entry
(6-62), and management, (3.2) activities reported using
skills and knowledge frorn the program. Approximatery 1.6
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percent of respondents j-n each of the forlowing categories
felt they were not using the new skills and knowledge:

accountj-ng, office or clerical, maintenance, and senior
care. slightry over 3 percent of respondents indicating
sales related activities felt they hrere not using nev,

skills. Two respondents did not indicate whether they !{ere

using their skills.
continuing Education Activities. Respondents v¡ere

requested in Question L!, part B to provide details of any

continuing education activities they became involved in
within the first year 'of cornpleting the program. only 5

respondents (6.92) reported involvement in continuing
education activities. one respondent, continued education of
a fulr time basis, while 4 were involved in part tine
activities. Tabre 17 presents a sunmary of the responses.

courses compLeted Durinq procrram. Respondents were

requested in Question L2, part A to indicate the courses

they took during the program. seventy-one respondents

compreted the question. Tabre 18 presents a summary of
course frequencies and percentages.

The most frequently reported courses v¡ere office
Procedures 3o2 (gL.sz'), Data processing 2o2 (BB.7z), Data

Processing 302 (95.93), Accounting 2o2 (Bs.gz), Accounting
3o2 (83.1å) and Typing zozlzos (73.22).
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Table L7

continuing Education Activities After conpleting the Adul_t
Program
(n:5)

Activity Frecruencv Percentaqe

FuII ti¡ne:

University degree program 1

Part tine:
University cert,ificate program 1
Volunteer program 1
Work sponsored courses 1
Professional program 1

20

20
20
20
20

Total 1_00

Part B of Question L2 asked respondents: rof those
courses [taken], which ones do you feer hrere most usefur to
you?rt sixty-two respondents marked most usefur courses (see

Tabre 18). of the six courses most frequentry reported as

taken (Part A), Data processing 302 reported the híghest
most useful frequency (73.8e"). ryping zo2/zos reported a

rate of 67.3 percent, and Office procedures 3O2t 66.2

percent. courses taken by a rower frequency of respondents

identified as most useful by a high percentage of
respondents included: Typing 3OZ (7L.gZ), Executive

secretary 305 (65?) and co-op Ed 305 (56.3a). computer
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Table 18

Frequency of
Least Useful
(n:71)

Courses Taken During Program with Most and
Courses Identified

Course Name

Accounting 2O2
Accounting 3O2
Business Law 302
Business Math 305
Communications 305
Computerized

Accounting 305
Data Processing 2O2
Data Processing 302
Economics 30L
Executive
Secretary 305

General Business 101
Office Procedures 3O2
Typing Loz/

Keyboarding 105
Typing zozlzos
Typing 3o2
Medical Office 305
Legal Office 305
Math 301
Co-op Ed 305
Managernent 3O2
Computer Awareness
Electronic
Communications

English (Upgrade)
Marketing 2O2

Taken
fz
61-
59
L2
22
24

33
63
61

1

20
5

65

Most
Usefulfz

26 42.6
24 40.7
6 50.0
8 36.4

11 45.8

11 33.3
33 52.4
45 73.8

13 65.0
2 40.O

43 66.2

L2 46.2
35 67.3
28 7L.8
3 33.3
3 42.9
2 40.O
9 56.3

l_ l_oo. o

1 100.0

Least,
Useful
fz

85.9
83.1
16.9
3L.0
33.8

46.5
88.7
85.9
\.4

28.2
7.O

91. 5

36 .6
73.2
54.9
12.7
9.9
7.O

22.5
2.8
L.4

t.4

L.4

L2
t-6

2
7
6

6
15

5
1

5
2
7

1,9.7
27 .7
t6.7
31. I
25. 0

l.8.2
23 .8
8.2
L.4

25.O
40. 0
10.8

2 7.7
2 3.8
L 2.6
4 44.4
3 42.9
1 20.O
2 1,2.5

t_ t_oo. o

26
52
39

9
7
5

76
2
1-

1
1
1

Awareness and Marketing 2O2, reported by one respondent each

as being taken, $rere also considered most usefuL.

Part C of

which courses

Question 12 asked respondents

were least useful. Forty-five

to indicate

respondents
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marked least useful courses (see Table 18). Of the six most

frequently reported courses taken (from Part A), Accounting

3O2 (27.LZ) and Data Processing 2O2 (23.82) reported the

highest least useful frequency. Courses taken by a lower

frequency of respondents, identified as least useful by a

higher percentage of respondents included: Medical Office
305 (44.42) , Legal Office 305 (42.92) , General Business l_01

(4oz) and Business Math (31-.8å). one respondent identified
English (Upgrade) as taken, but least useful.

Respondents r{ere requested in Parts D and E of euestion
L2 to indicate why they fett the courses they had marked in
ParÈ B and C vrere most or least useful. Responses were

summarized and grouped into response categories, where

possible. Table 19 and 20 present frequencies and

percentages for the all the responses.

Of the 62 respondents who indicated most useful
courses, 61 provided comments concerning why they !{ere

considered most useful (see Table 19). Thirty-nine (62.92)

of those respondents reported that they used the skills or

knorrledge from those courses in their job. Almost l_O

percent indicated the courses were useful for basic

knowledge. Over 6 percent noted that the courses had

upgraded or updated their skills and knowledge, 4.8 percent
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Table 19

Reported Reasons for Courses Chosen as Most Useful
(n=62 )

Reason

Used in job everyday

Useful basic knowledge

Upgraded/updated skills and
knowledge

Interesting/interest,ed in subject

Increased comfort level and
knowledge of computers

Used for personal use

Developed confidence

f^IiII use when job search begins

Instructors explained concepts well

Useful to continue education

Personal expectations met

Conbinations:

Increased cornfort level with
computers and self-confidence

Useful in job and continuing
education

No response

Frequency

39

6

1

1

l-

1

L

1

1

Percentage

62.9

9.7

6.5

4.8

1.6

1.6

1.6

L.6

L.6

1_. 6

L.6

1.6

1.6

1.6

4

3

t

1

Total 62 100
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Table 20

Reported Reasons for Courses Chosen as Least Useful
(n:45)

Reason

Donrt use skills in job

Common sense or not new knowledge

Not taught well

Presently donrt use skills

Information too general or no
pract,ical value

Not personally interested in
course

Not necessary knowledge

Outdated materials for learning

Did not develop good command of
subject

Do not have enough work experience
to apply knowledge from course

Combinations:

Not presently applying skilIs/no
practical application

Not necessary knowledge/not
enough skill or knowledge

Not taught well/not personally
intending to use

No response

Frequency

l-9

5

4

3

3

Percentagre

42.2

11. r_

8.9

6.7

6.7

4.4

4.4

2.2

2.2

2.2

2.2

2.2

2.2

2.2

2

2

1

1

1

I

45Total 100
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reported that the courses vlere interesting or that they

hadbeen interested in the subject content. Other responses,

reported at a rate of 1.6 percenÈ included: increased

comfort level and knowledge of computers, used for personal

use, developed confidence, will use when job search begins,

instructors explained concepts wel1, useful to continue

education and personal expectations met. Two respondents

provided several comments for why courses vrere most useful:
increased comfort leve1 with computers and self-confidence,
and useful in job and continuing education. Of the 45

respondents who indicated least useful courses, 44 provided

comments concerning why they were considered least useful
(see Table 20). Slightly over 42 percent indicated they did

not use the skills or knowledge from these courses in their
job. Approxirnately 11 percent reported that the courses

vrere conmon sense or did not present new knowledge. Almost

9 percent report,ed the courses were not taught v¡eII.
rlnformation was too general or of no practical valuer and

tpresently donrt use skills't¡ere reported at a rate of 6.7

each. Four respondents reported they were not personally

interested in the course (4.42) or did not feel that it was

necessary knowledge (4.42). Other responses, reported at a

rate of 2.2 percent each included: outdated materials for
learning, did not develop good command of subject, and do

not have enough work experience to apply knowledge. Three
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respondents reported several reasons for why courses tirere

least useful: not presently applying skills or no practical

application, not necessary knowledge or not enough skill or

knowledge, and not taught well or not personally intending

to use knowledge.

Overall Ratinq of Adult Proqram. Question l-3 asked

respondents: rrOverall, how would you rate the adul-t

business program you participated in?rr A five-point rating
scale was used. Tab1e 21 presents response frequencies and

percentages. Three respondents did not provide an overall
rating of the program. All other respondents indicated a

rating of average or better. SlighÈly over 44 percent

indicated a rating of excellent, 38.9 percent indicated the

program was above average, and L2.5 percent reported the

program $¡as average.

Rating of Specific Aspects of Adult Progran. Question

13, Part B requested respondents to rate ten aspects of the

adult program using a five-point rating scale, adding an

additional choice for iterns not applicable to the

respondent. Table 22 provides a sunmary of the response

frequencies and percentaçtes.
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Table 21

Overall Rating of Adult Business Prograrn
(n=72)

Rating

ExceIlent

Above average

Average

Below average

Poor

No response

Frequency

32

28

9

0

0

3

Percentaqe

44.4

38.9

L2.5

0

0

4.2

TotaÌ 100

Àpproxirnately 48 percent of respondents rated the

qualíty of instruction as excellent, 37.5 percent considered

it above average and 12.5 percent reported a rating of
average. One respondent did not provide a rating.

Slightly over 90 percent of respondents rated teacher

interest and support as above average (4O.32) or excellent
(50å). A1most 7 percent reported a rating of average, L.4

percent noted a below average rating. One respondent did
not provide a rating.

72
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Instructional materials and aids were rated as

excellent by 38.9 percent of respondents, above average by

31.9 percent, and average by 26.4 percent. one respondent

did not consider this aspect appticabre to them, and one did
not respond.

Slight1y over 38.9 percent of respondents rated
vocationar counselling as average. Approxinatery 1g percent

chose not to rate this aspect of the proçtram as it did not
apply to them. An excellent rating was noted by 1-6.7

respondents, above average by L5.3 percent, below average by

6.9 percent, and poor by 2.8 percent. One respondent did
not provide a rating.

Approxirnately 61 percent of respondents rated the
programrs job interview preparation as excelrent (26.42) or
above average (34.72). Twenty-five percent of respondents

noted a rating of average, 6.9 percent a below average

rating, and 4.2 percent a poor rating. one respondent did
not rate this aspect of the program as it was not appricable
to them, and one respondent did not provide a rating.

Slightly over 36 percent of respondents rated the
practicar apprication of the training to their job as above

average. Tr,¡enty-five percent provided a rating of average,

while 22.2 percent rated it excellent. Respondents rated
this aspect of the program as below average or not

applicable to then at a rate of 5.6 percent each. One

respondent felt it was poor, and one did not respond.
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Armost 74 percent of respondents felt the programrs

provi-sion of employability skirls was above average (44.4e")

or excell-ent (29.2e") . slightly over t9 percent noted a

rating of average. A bel-ow average and poor rating was

reported at a rate of 1.4 each. one respondent did not feel
this aspect of the program applied to them, and two

respondents did not provide a rating.
The time schedulíng of courses was rated by S2.B

percent as above average. over 30 percent noted a rating of
excellent, 15.3 percent provided an average rating, and J-.4

percent gave a poor ráting.
Equipment was rated as average by ¿1.7 percent of

respondents. slightly over 52 percent gave an above average
(30.6å) or excellent (22.22) rating. A rating of below

average or poor was reported by 1.4 percent each. one

respondent, did not provide a rating as it was not appricable
to them, and one respondent did not provide a rating.

Program l-ocation was rated by g9 percent of respondents
as excell-ent (68.1å) or above average (20.8å). Armost 10

percent rated the location as average. one respondent did
not provide a rating.

Respondent comments, Remarks. sugqestions. Respondents

were encouraged in euestion L4 to make additional comments,

remarks, and suggestions concerning the adurt business
program. Àppendix E presents the respondents detailed
comments. Forty-four respondents (6Lz) provided cornments
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that Ì,vere organized into categories. sixteen comments vrere

categorízed as positive concerni-ng the program, g concerned

serf-confidence, 2 vrere regarding counselling services, 5

related to instructors, and 13 were not grouped under a

specific category.

Further Analysis - Responses Combined

In this section various demographic characteristics are
combined with responses concerning reasons for attending the
program, barriers or problems experienced, and overall
rating of the program to determine possibre connections
between responses.

Acre and Reason for Attending program. Tabr-e 23

presents the results of combining the respondentsr age

categories wj-th their first ranked reason for attending the
program.

The runder 25r age category reported rdevelop new

skills to obtain inmediate employmentr at a rate of 72.2
percent. ÀpproxÍrnatery 1-1 percent reported rdevelop new

skílls for personal user. rupgrade previously l_earned

skilrs to obtain im¡nediate employmentI and robtain a mature

high school diplorna required in order to continue education'
vrere reported at a rate of 5.5 percent each. one respondent

incorrectly rnarked responses so that ranking courd not be

determined.

Respondents between the age of 2s and 29 reported their
first reason for attending was to rdevelop new skirls to
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obtain irnmediate emplolnnentr, at a rate of 55.5 percent.

'Obtain a mature high school diplona for personal
satísfactionr or r...required in order to continue
educationr were reported at a rate of 22.2 percent each.

Sixty percent of the 30 to 34 age group reported
rupgrade previously rearned skirl-s to obtain irnmediate

enploynentr. Twenty percent indícated rdeverop new skirls
to obtain immediate employmentr. One respondent incorrectly
marked responses so that ranking could not be determined.

ApproxinaEery 42 percent of respondents in the 35 to 39

age group indícated rdevelop new skilrs to obtain inmediate
empJ-oynentr. other responses incruded: robtain a mature

high school diplorna for personal satisfaction. (252) ,

rupgrade previousry learned skilrs to obtain immediate

emplolrmentt (L6.72), and tdevelop new skiLls for personal

usef (16.72) .

The 40 Eo 44 age group reported rdevelop new skilrs to
obtain inrnediate employmentr at a rate of 33.3 percent.
rupgrade previously learned skilrs to obtain inmediate
employmentr, rdevelop new skiLls for personal user, and
rupgrade skills for future employmentr vrere reported at a

rate of 13.3 percent each. 'obtain a mature high schoor

diploma for personal satisfactionr and rprove to family
member never to ord to learnr were reported. at a rate of 6.7
each. one respondent incorrectry narked responses so that
ranking courd not be deterrnined, one did not respond.
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Over 7l_ percent of respondents in the 45 to 49 age

category reported rdevelop new skiIls to obtain immediate

employmentr. rDevelop new skills for personal user hras

reported by 28.8 percent of these respondents.

Respondents of the 50 to 54 age category reported
rdevelop new skills to obtain imrnediate employmentr at a

rate of 75 percent. rDeverop new skirls for personar usel

v/as reported at a rate of 25 percent.

Respondents in the over 55 age category reported
rdevelop new skills to obtain immediate ernproymentr (50å)

and tobtain a mature high school diplona for personar

satisfaction (5OZ).

Previous education and Reason for Attending program.

lable 24 present,s the resurts of combining the respondents

previous lever of training and their first reason for
attending the program.

Àpproxirnately 66 percent of the 3 respondents with only
junior high school partiarly compret,ed or completed reported
their first reason for attending the program vras to obtain a

mature high school diploma either for personar satisfaction
(33.33) or it was required in order to continue education
(33.3å). Slight1y more than 33 percent indicated to
rdevelop new skills to obtain immediate employmentr.

Of the 25 respondents with high school partially
complet,ed, 40 percent indicated participation in order to
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develop new skills to obtaín inmediate employment. 'Develop
new skills for personal user and robtain a mature high
school diplorna for personar satisfactionr s¡ere reported at a

rate of 16 percent each. ,upgrade previously rearned skirls
to obtain imrnediate employment| and robtain a mature high
schooL diploma required in order to continue education' were
reported at a rate of g percent each. one respondent (4e")

indicated their first reason for attending the program ü/as

to prove to a fanily member that individuars are never to
old to rearn. Two respondents (8å) incorrectry rnarked

responses so that ranking courd not be determined.
Approximatety 69 percent of 22 respondents with

completed high schoor as their previous level of training
indicated participation in order to develop nevr skirls to
obtain irunediate emproyment. rupgrade previousry learned
skills to obtain in¡nediate enploymentr and rdevelop new

skills for personal user hrere reported at a rate of l_3.6

percent each. one respondent (4.s2) incorrectly marked

responses so that ranking could not be determined.

Respondents with cornmunity college or private Business
col-lege partiarry cornpreted or compreted reported various
responses for participation in the program. Responses

included: develop nevr skilrs (27.32) or upgrade previous]-y
learned skílrs (18.2å) to obtain immediate employment,

upgrade skills for future employment (].B.ZZ) | obtain a

mature high school diprorna for personal satisfaction
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(L8.22) | and develop new skills for personal use (9.f-?).
one respondent did not provide a reason for participation.

Of the i-0 respondents with university partially
completed or completed 90 percent reported rdevelop new

skills to obtain inmediate ernployment|. Ten percent

reported tupgrade previously rearned skil-ls to obtain
inmediate employment.

The respondent with a completed hospital nursing
program reported participation to develop nevr skills for
personal use.

Age and Ranking of Barriers or problems Experienced

Before or Durincr Program. Table 25 presents the results of
combining the age categories of respondents with their
reported barriers or probrems experienced before or during
the program.

Five of the 1g respondents in the under 25 age category
(27.82) reported barriers or probrems. The first ranked

problem or barrier reported by aIl five respondents (Looå)

vras situational. Four of the respondents (Bo?) reported a

second barrier or probrem; 75 percent were situational, zs

percent institutional. Two of the respondents (4Ot)

identified a third barrier or probrern, both situational.
one respondent (2oz) reported a fifth problem that was

situational.

Of the nine respondents in the 25 Eo 29 age group,

three (33.38) reported barriers or problems. The first
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ranked problem or barrier reported by arl three respondents

(L00å) was situational. Two of the respondents (66.7e")

reported a second problem or barrier; situational and

attitudinar at 50 percent each. one of the respondents

(33.3?) identified a third problem that was attitudinal.
one respondent of the L2 in the 30 to 34 age category

(8.3U) reported a barrier or problem. This problem was

identified as situational.
Of the t2 respondents in the 35 to 39 age category, 5

(47.72) reported barriers or problems. sixty percent of the
first ranked problems erere situational; 40 percent,

attitudinal. Four of the respondents (80å) reported a

second problern: situationar or attitudínal- at a rate of 50

percent each. Three respondents (60å) identified a third
problem¡ 66.7 percent were situational, 33.3 percent

attitudinal. Two respondents (4oz) reported a fourth
problem. Attitudinar and situationar problerns !,¡ere equarry

reported. One respondent (2OZ) reported a fifth,
sítuational problem.

Five of the 15 respondents in the 40 to 44 age group

(33.3?) reported barriers or problems. The first ranked

problem vras reported by 60 percent as situational and 20

percent each as attitudinal or ínstitut,ional. Two

respondents (4oz) indicated a second barrier or probrem;

situational and attitudinal were equally reported.
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Of the seven respondents in the 45 to 49 age category,
four (57.L2) reported barriers or problems. The first
ranked problems were situational or attitudinal at a rate of
50 percent each. The four respondents reported a second

probrem: attitudinal problems v¡ere reported at a rate of 7s

percent, situationar at 25 percent. Two respondents (50å)

reported a third probJ-ern that was either attitudinal (50?)

or situationar (502). Two respondents (50å) reported a

fourth, situational problern. One respondent (25e")

identified a fifth, situational problem.

Three of the four respondents (7sz) in the so to s4 age

group reported barri-ers or probrems. The first reported
problem was either situational at a rate of 66.7 percent or
attitudinal at 33.3 percent. The three respondents also
identified a second. attitudinal problem. one respondent

(33.3å) reported a third, situational problem.

Both respondents (100?) in the 55 and over age category

reported barriers or problems. The first reported problems

were situationar. one of the respondents (50å) reported a

second, situationar probren; a third, attitudinal probrem; a

fourth, situat,ional problern; a fifth, attítudinal problen;

and a sixth, situational problem.



Exr¡erienced Before or During program. Tabre 26 presents the
resurts of combining the previous education of respondents

and their ranking of barriers or problems experienced before
or during the program.

Two of the three respondents (66.72) in the junior high
category reported barriers or probrems. The two respondents

indicated attitudinal problems (1ooå) for both first and

second ranked probrems. one of the respondents (50?)

identified a third and fourth situationar problem.

Ereven of the 25 respondents (442) with high school,
partiatly cornpleted, reported problems or barriers.
situational probrems were reported at a rate of 90.9
percent, attitudinal at a rate of 9.1 percent, for the first
noted problem. Eight of the respondents (72.72) reported a

second problem. situationar problems were reported at a

rate of 62.5 percent, attitudinal were reported at 37.s

percent. six of the respondents (s4-.ss") reported a third
probrem; situationar and attitudinar probrems were equarly
reported. Tr¿o respondents (LB.2e") identified a fourth
problem, situationar and attitudinal problems vrere reported
equally. One respondent (9.l-2) reported a fifth,
situational problem.

of the 22 respondents with high schoor compreted, 8

(36-42) reported problems or barriers. The first rated
problern r¡as reported as situationar by 87.5 percent,
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attitudinal by L2.s percent. Four of the respondents (50å)

reported a second probrern; 50 percent were situational,
while attitudinaL and institutional problems were reported
at 25 percent each. one respondent (tz.sz) reported a third
and fourth problern that was situational.

Three of the 11 respondents (27.3e") with community or
private business college training reported barriers or
problerns. The first rated problem was either situational
(66.72) or institutional (33.32) in nature. Two respondents
(66.72) reported a second, third, fourth and fifth probrem.

The second reported problems were either situational (soå)

or attitudinar (50å). Third reported problems víere

attitudinal, while fourth reported probtems were

situational. Fifth rated probrems hrere situationar (50å) or
attitudinal (503). one respondent (33.3?) reported a sixth,
situational problem.

of the 10 respondents with university revel training, 4

(4oz) reported barriers or problems. The four respondents

reported both first and second ranked problens. At both
l-evels the problems were situationaL and attitudinal aÈ a
rate of 50 percent each.



presents the

respondents

barriers or

program.

rl_

results
previous

problems

of combinj-ng the time period

level- of training and their
experienced before or during

Two of the 15 respondents (13.3å) who completed their
previous education 1 to 2 years prior to entering the
program reported two barriers or problems. The first
reported probrems were situational. The second noted
probrems v¡ere situationar or institutional at a rate of so

percent each.

of the I respondents who completed their previous
education 3 to 5 years prior to entering the program, 3

(37 -52) reported barriers or problems. The first noted
problems were situationar. one respondent (33.3å) reported
a second, third and fourth problem that was situationar in
nature.

Three of the six respondents (50å) who completed their
previous educat,ion 6 to 10 years prior to the program

reported problems or barriers. The first noted probÌems

were situational. The three respondents noted a second

probrem: situational probtems vrere reported at a rate of
66.7 percent, attitudinat at a rate of 33.3 percent. Two

respondents (66.7e") reported a third probrem, situational or
attitudinal reported at an equal rate.

labl-e
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Of the I respondents who completed their previous
education 11 to L5 years prior to the program, Z (2SZ)

reported problems or barriers. The first rated probrem was

reported equal-ly as situationar or attitudinar. one

respondent (50å) reported a second, attitudinal problem.

Eight of the L7 respondents (47.r2) who compreted their
previous education i-6 to 20 years prior to the program

reported barriers or problems. The first reported problem

vras either situational (7sz) or attitudinar (zsz) in nature.
six of the respondents (7sz) reported a second barrier or
problerni approximatery 67 percent were attitudinal, 33

percent situational. Five respondents (62.52) reported a

third probrem, 6o percent were situational and 40 percent
were attitudinal. Three respondents (37.s2) reported a

fourth probrem; approxinately 67 percent were situational
and 33 percent t¡ere attitudinar. Two respondents (2sz)

reported a fifth, situational problem.

The one respondent who completed their previous
education 21 to 24 years prior to entering the program

reported a problem. This problem vras reported as

situational.

Eight, of the i,4 respondents (s7.Lz) who completed their
previous educat,ion over 25 years prior to entering the
program reported problems. First not,ed problems were

situational (62.52) and attitudinal (33.3å). Seven

respondents (87.52) reported a second problern.
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Approxirnately 57 percent were attitudinal, 43 percent

situational. Two respondents (2se") reported a third and

fourth probrem. The third probrems were equalry reported as

attitudinal or situationar. The fourth problems v/ere

reported as situational. one respondent (L2.sz) reported a

fifth, attitudinal problern and a sixth, situationar problem.

one respondent who did not provide a time period since
their previous education reported an institutional probrem.

Probrems Experienced Before or Durinq proqram. Table zg

presents the results of combining the marital and dependent

status of the respondents and their ranking of barriers or
problems experienced before or during the program.

seven of the 18 respondents (38.9å) who vrere single
with no dependents reported barriers or problems. The first
noted problems were situationar. Five of the respondents

(7L.42) report,ed a second problem: situational and

attitudinar were reported at a rate of 40 percent each,

institutionar hrere reported aE 20 percent. Three of the
respondents (42.92) reported a third problem. Attitudinal
problems ïrere reported at a rate of 66.7 percent,

situational at, 33.3 percent. Two respondents (28.62)

reported a fourth problem, attitudinaL or situationar
report.ed equaIly. one respondent (r4.32) report,ed a fifth,
situational problem.
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of the 29 respondents who were narried with children,
1l- (37.92) reported barriers or probrems. The first rated
probrems v¡ere situationar (s4.sz) or attitudinal (4s.sz).
six of the respondents (s4.sz) reported a second problem.

Approxinately 67 percent were reported as attitudinar, 33

percent hrere situational. Three of the respondents (27.32)

reported a third, situational probren. Two respondents

(L8.22) reported a fourth, situational problem.

The one respondent who was married, with children and

relatives as dependents, reported two barrj_ers. A

situationar barrier was reported first, followed by an

attitudinal barrier or problern.

one of the two respondents (50å) who was married, with
children and a spouse as dependents, reported three barriers
or problems, all situational.

Of the seven respondents who were married with no

dependents, one (L4.32) reported two barriers or probrems.

These problems were both situational.
Four of the six (66.72) respondents who were separated

or divorced with chirdren reported barriers or problems.

The first noted problems vrere situat,ional. The four
respondents arso reported a second problem, 75 percent were

situational and 25 percent v/ere attitudinal. Two

respondents (50å) reported a third, fourth and fifth
probrem. The third probrems v¡ere attitudinal, fourth rirrere

situationar, and the fifth problems were equarry situational
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or attitudinal. One respondent (2SZ) reported a sixth,
situational problem.

The two respondents who v/ere separated or divorced with
no dependents reported problems or barriers. The first
noted problem was equally reported as situational or
attitudinal. The two respondents reported a second problem

that was attitudinaL. One respondent (5OZ) reported a

third, situational probÌem.

One respondent, who did not provide a marital and

dependent status descrÍption, reported an institutionar
barrier.

Aqe and overall Ratinq of program. Tabre 29 presents

the results of combining the age categories of the
respondents and their overall rating of the program.

Approxinatery 55 percent of the 18 respondents in the
runder 25r age group rated the program as above average. An

excerrent rating was noted by 33.3 percent and 1j_.j- percent,

rat,ed the program average.

The nine respondents in the 25 to 29 age group rated
the program as excellent (66.72) or average (33.3å).

Of the five respondents in the 30 to 34 age group, 60

percent reported an excellent rating while 40 percent

reported above average.

The L2 respondents in the 35 to 39 age group reported

an excellent or above average rating equally.
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Of the 15 respondents in the 40 to 44 age category, 40

percent rated the program above average, 33.3 percent gave

an excellent rating, and 20 percent rated the program

average. one respondent did not provide an overal_l rating
of the program.

Approximatery 57 percent of the 7 respondents in the 4s

to 49 age category gave the program a rating of excerlent.
A rating of above average ltras reported by 28.6 percent and

average by r.4.2 percent.

Of the 4 respondents in the 50 to 54 age category, 50

percent rated the program excelrent. Twenty-five percent

rated the program above average. one respondent did not
provide a rating.

of the two respondents in the 55 and over age category,
50 percent rated the program above average. one respondent

díd not rate the program.

Previous Education and Overall Ratincr of program.

Table 30 presents the resurts of combining the previous

lever of training of the respondents and their overall
rating of the program.

The three respondents in the junior high category rated
the program as excellent (66.72) or above average (33.3å).

Of the 25 respondents with partially completed high
school education, 44 percent rated the program above

average. A rating of excelrent vras reported by 40 percent
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and average by L2 percent. One respondent did not provide a

rating.

The 22 respondents with completed high school rated the

program excellent (4O.92), above average (36.42), or average

(t8.22). One respondent did not provide a rating.
Over 45 percent of the 11 respondents with

community/private busi-ness college education rated the

program as above average. SIighEIy over 27 percent rat,ed

the program excellent and 78.2 percent reported average.

One respondent did not provide a rating.
The L0 respondents with university Ìevel training rated

the program excellent (7OZ) or above average (3OZ); while

the respondent with hospital nursing training rated the

program excellent.



CHAPTER 5

Summary, Conclusions, and Recommendations

This study !{as an attempt to add to existing adult

education knowledge concerning participation, barriers to
participation, and satisfaction with training with respect

to high school business programs.

fn this chapter, the study is summarized, conclusions

are drawn, and recommendation for future research are

presented.

Sumrnary

Data obtained from the respondents revealed:

1. The rnajority of the respondents were female

(e8.6å) .

2. Approxinately 37 percent of the respondents were

between the ages of 35 to 39 (t6.72) and 40 to 44 (20.8å).

Twenty-five percent were under 25 years of age.

3. Approxinately 38 percent of respondents did not

have a high school diplorna prior to entering the adult

program. Thirty-three percent reported high school

graduaÈion as their highest level of education.

4. Approximately 55 percent of respondents reported

previous educational programs not related to business.

Eighteen percent did not provide a program name.

5. Almost 24 percent of the respondents had completed

their previous leve1 of training 16 to 20 years prior to

94
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enrolling in the program, 2I percent had completed their
previous education only l- to 2 years prior to entering the
program, while 19 percent reported over 25 years.

6. Previous work experiences v¡ere reported by

approximately 92 percent of the respondents.

7. Forty-three percent of the respondents v/ere

enployed, either fuII or part tirne, or self-employed just
prior to entering the program. Over 19 percent v/ere

unemployed or recently laid-off and 15.3 percent were

engaged in fult time responsibilities at home.

8. Over 44 percent of the respondents were rnarried,

with dependents. Twenty-five percent of the respondents

!,/ere single with no dependents.

9. Approxinately 69 percent of respondents indicated
the most important reason for attending the program was to
develop new skills to obtain immediate employment (5S.9U) or

for personal use (L3.22). Upgrading previously learned

skills, either for irunediate employment (11.8å) or for
future employment (2.92) was reported at a rate of over L4

percent. Over 76 percent of the respondents reported

rnultiple reasons for attending the program. Approximately

43 percent reported obtaining a mature high school diplona

as a first, second, or third reason for attending the

program.

10. Approximately 42 percent of respondents reported

the most important reason for attending a high school for
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thantraining was no tuition or book charges. Slightly more

23 percent noted convenient location. Of the sixty-two
respondents reporting a second reason, 43.5 percent reported

convenient location. Fifty-four of the respondents noted a
third reason, convenient hours was reported by 33.3 percent.

11. Respondents reported receiving single and rnultiple
certificates and/or diptonas. Over 76 percent of
respondents reported receiving a Business Certificate.
Approximately 36 percent reported receiving an Enriched

Certificate. Mature High Schoo1 Diplomas were reported by

43 percent of the respondents.

1,2. Over 77 percent of respondents who completed

Business Certificate requirements attended the program for
two (50.8å) or three (262) semesters. Eighty-eight percent

of respondents who completed the Enriched Certificate
requirements attended the progra¡n for one (642) or two (Z4Z)

semesters.

13. Twenty-eight of the respondents (39.92) reported

experiencing situational, attitudinal/dispositional, or

institutional barriers before entering or during the

program. Over 78 percent of the first noted barriers t¡ere

situational. Financial concerns (252) and home

responsibilities (2LZ) v¡ere more frequently reported.

Second barriers vrere reported at a rate of 71 percent.

Situational and attitudinat barriers $rere equally reported.

A lack of confidence in abilities was reported at a rate of
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40 percent. Third barriers r¡/ere reported by 35 percent of

respondents. Sixty percent of these barriers vlere

situatj-onal; however, a lack of confidence in abilities
(attitudinal barrier) was noted at a rate of 30 percent.

More than three barriers v¡ere reported by 2t of the 28 (75e.)

respondents.

t4. Approximateì-y 71 percent of the respondents who

identífied barriers provided details concerning how they

coped or overcame them. Strategies included: reassignment

of responsibilities, time management, priorizing activitíes,
personal determínation, support group development, financial-

budgeting, financial assistance, and employment to eleviate
problerns experienced.

15. Eighty percent of the respondents reported fuII or

part tirne employment, as a single activity or in combination

with other activities, within the first year of conpleting

the program. Fourteen respondents (1-9.42) reported seeking

employment as a single activity or along with other

activities, nine eventually found employment.

16. Àpproxirnately 75 percent of the 6L respondents

reporting work activities held clerical, secretarial,

reception, accounting, computer, of other office related

positions. Almost 10 percent worked in sales positions,

while approximately 3 percent were involved in management.

L7. Fifty-three of the 61 working respondents (86.92)

reported using the skiIls and knowledge from the program.
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18. Five respondents (6.9e") were involved in
continuingr education activities during the first year after
the program.

19. The most frequently taken courses reported by the

respondents were: Office Procedures (9L.SZ) | Data

Processing 2O2 (88.72), Data Processing 3O2 (BS.9e") |

Accounting 2o2 (8s.9å), Typing 2o2/2os (73.22).

20. Sixty-two responder¡ts identified most useful
courses. Five courses receiving a highest rmost usefull
rating by these respondents were: Data Processing 3O2

(73.82), Typing 302 (77.8e"), Executive Secretary 3O2 (652),

Typing 2O2/2O5 (67.32), and Office Procedures 3OZ (62.22).

2L. Forty-five respondents identified least useful
courses. Five courses receiving the highest rl-east usefull
rating by these respondents were: Medical Office 305

(44.42) , Legal Office 305 (42.92) | General Business l-01

(4O.OZ), Business Math 305 (31.8?), and Àccounting 3O2

(27 .Lz) .

22. Approxirnately 63 percent of the 62 respondents

providing a tmost usefuÌr course rating noted the reason vras

the skills were used in their job everyday.

23. Approximatety 42 percent of the 45 respondents

providing a rleast usefulr course rating noted the reason

was the skills were not used in their job. S1ightly over l-1
percent indicated the course was conmon sense or not new

knowledge, 9 percent noted the course vras not taught well.
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24. The program received an overall rating of average

or bett,er by all respondents who completed the question.

Eighty-three percent noted a rating of above average or
excellent.

25. Over 80 percent of respondents rated quality of
instruction, teacher interest/support, tirne scheduling, and

location of program as above average or excellent. A rating
of below average or poor was reported by 10 percent of
respondents concerning vocational counselling, while 39

percent noted an average rating. Job intervie$¡ preparation

v¡as reported by 11 percent of respondents as berow average

or poor. Equipment was given an average rating by 42

percent of respondents. An approxirnatery even distribution
of ratings between excellent and average vrere noted with
respect to instructional materials and aids and practical
application of training.

26. The combining of responses for age categories and

first noted reasons for participation revealed: over 7O

percent of the runder 25r, 45 to 49, and 50 to 54 age

categories enrolled to develop new skills to obtain

inmediat,e employment. Sixty percent of the 30 to 34 age

group enrolLed to upgrade previously learned skills to
obtain imrnediate employrnent.

27. The combining of responses for previous education

and first noted reasons for participation revealed:
rdevelop new skills to obtain immediate employmentr was the
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highest, percentage response in all leve1 of education

categories except junior high. For respondents with junior

high as the previous education level obtaining a mature high

school diplorna was highly rated.

28. The combining of responses for age categories and

experienced barriers/problens revealed: all age categories

experienced barriers or problems. Barriers r{ere reported at

a rate of 75 percent or higher for age categories 50 to 54

and 55 and over. Over 57 percent of the 45 to 49 age group

reported barriers.

29. The combining of responses for previous education

and experienced barriers/problerns revealed: approximately

67 percent of respondents with junior high training reported

barriersr' attitudinal barriers were the first and second

most, significant barrier identified. Fourty-four percent

with high school partially completed reported barriers;
situational barriers vrere identified as first and second

problems more frequently.

30. The combining of responses for tíme since previous

education and experienced barriers/problems revealed: over

57 percent of respondents in the rover 25 yearsr cat.egory

reported barriers. Approxirnately 47 percent of respondents

in the t16 to 20 yearsr category reported barriers.
Situational barriers !,rere reported more frequently by both

groups.
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31. The combining of responses for marital/dependent

status and experienced barriers/problems revealed: 67

percent of respondents who were separated or divorced with
children reported barriers. situational barriers r{ere

reported more frequently.

32. The combining of responses for age categories and

overall rating of the program revealed: over go percent of
the respondents in the runder 25r,30 to 34, and 35 to 39

age categories reported an excellent or above average rating
of the program.

33. The combining of responses for level of education

and overall rating of the program revealed: over g0 percent

of respondents with junior high, high school partially
completed and university reported an excellent or above

average rating of the program.

Concl-usions

Based on the findings of the study the following
conclusions have been drawn:

1. The najority of the adult high school business

program graduates were women who wanted to update or devel_op

new skiIls in order to obtain immediate employment.

2. The program attracted a variety of individuals.
Unemployed, individuals who had at home responsibilities,
and employed individuals enrolled in the program.

3. As in previous studies (Cross, 1981), graduates

reported nultiple reasons for attending the program.
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4. A high percentage of graduates v¡ere young adults
(under 25) or between the age of 40 and 44 when they
participated in the program.

5. A high percentage of graduates had completed their.
previous education only 1 to 2 years, 16 to 20 yearsr or

over 25 years prior to entering the program.

6. The availability of training at no charge !,/as an

important factor in choosing to attend a high school for
training. Convenient location and hours were also

inportant.

7. The najority of graduates received a Business

Certificate, within three sernesters.

8. Most barriers/problens identified were siÈuational

or attitudinal in nature. Financial concerns, home

responsibilities, and lack of confidence were frequently
reported problems.

9. Flexibility, determination, and support from others

hrere identified as important in order to overcome

barriers/problens.

10. With respect to the relationship between training
and employment, the program appeared to be successful in
providing skills leading to employment for the rnajority of
graduates within the first year of graduating fron the

program.

L1. The najority of the working graduates r¡rere

involved in various business office work activities upon
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completion of the program.

12. The direct application of skilIs and knowledge

from the program to work appears to be an irnportant factor
in determining the usefulness of a course.

13. The most useful courses to graduates were tskil_lt

oriented courses (ie. cornputers, software, etc. ) used in
Èheir jobs.

L4. The least useful courses to graduates !,¡ere general

knowledge courses (ie. math, english, etc. ) or skills not

used in their job.

15. The majority of the graduates were satisfied with
the training they received from the program.

16. The quality of vocational counselling should be

carefully monitored to ensure participants are provided with
appropriate support.

17. Equiprnent should be updated on a regular basis to
ensure they natch current business standards.

18. A high percentage of graduates over 45 years of
age reported barriers or problems.

19. A high percentage of graduates with previous

educat,ion below high school graduation reported barriers or

problems.

20. A high percentage of graduates with previous

education between 6 to 10 years and over 16 years prior to
entering the program reported barriers or problems.
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2L. A high percentage of graduates who v/ere separated

or divorced with children reported barriers or problems.

Suggestions for Further Research

The following reconmendations for future research are

presented as a result of this study:

1. Replication of this study should be completed using

other adult high school business programs in order to
compare findings and determine the similarities of results.

2. A longitudinal study should be completed following
adult business education program participants from entry
into the program until one year of post-training activities
have been completed. The study nay provide more indepth

data concerning barriers and how they v¡ere overcome or why

they hrere not,.

3. Case studies of participants reporting barriers or

problems should be undertaken to collect data concerning

methods of coping or dealing with problems/barriers.

4. Considering the presence of adults in the high

school setting is a relatively new programming

consideration, a study investigating the feelings and

reactions of administrators, teachers, and ttraditional-, age

students who are part of this type of prograrnming may

provide valuable inforrnation to program planners and other

researchers.
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1990 09 27

ttfr. T. Carlyle
Superintendent of Secondary Schools
St: James-Assiniboia school Division
2574 Portage Ave.
I{innipeg, MB

Dear Mr. Carlyle

To complete the requirements for a graduate degree in
nducation at the University of Manitoba, I wish to conduct a
study concerning the adult graduates of business programs at
st. James-Assiniboia high schools.

My data will be obtained by rnailing a survey to 1987-1989
giaduates. More information concerning the study and the
survey instrument are included in the attached proposal.
My advisor, Dr. George Porozny, mâY also be contacted.

This study may provide useful evaluative information for the
various high schools within the Division, âs well as, add to
the existiñg knowledge of adult programs at the high school
level. Resutts will be shared with the various business
departments and school ad¡ninistrators as reç[uested.

May I have your permission to conduct this study?. If sor
pläase sign, date, and return this letter of pernission to
me.

Your approval of this study will be greatly appreciated.

Yours sincerely

(l{s. ) Dawn Hícks
Graduate Student
Business Studies Instructor

EncÌosures: ProPosaI

Signiture of Supéy'intendenÈ
û,t r/2"

.,j,A:LE '
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IDate]

[Respondent Name and Address]

Dear [Nane]:

The attached survey is concerned with the current
status and opinions of adult graduates of high school
business programs. It is part of a study f am
conducting in partial fulfillnent of the requirements
of the Master of Educatíon degree at the University of
Manitoba. The results of this study will add to
existing knowledge of adult participation in business
programs at the high school, âs well as provide useful
information to program planners considering adult
business programs.

YOU have been chosen to be part of a small sample of
the graduates to be surveyed. Your opinions are very
important to us. The survey should take only 15
minutes to compJ-ete.

Please return the conpleted survey prior to [JanuaryL5, L99L using the stanped, self-addressed envelope
enclosed. Analysis of the information cannot be
completed until all forms have been returned.

AII replies wilI be held in STRTCTEST CONFIDENCE.
Ànonymity is guaranteed. Your name will be in no way
connected to the findings of this inportant study as
data will only be reported in aggregate form. The
number placed on the survey will be used ONLY to
contact individuals who have not returned their
completed survey.



1_16

P1ease accept the mechanical pencil enclosed with your
survey as a token of our appreciation for participating
in this study. Shou1d you require additional detãils
concerning the study, please contact my advisor, Dr.
George Porozny aE 474-9OL4 or myself at the telephone
number listed below. Thank you for your cooperation.

Yours sincerely,

Ms. Dawn L. Hicks
Graduate Student
(Work: 888-4867,

Enclosures:
1. Survey
2. Stamped, self-addressed envelope
3. Pen

If you wish to receive a sunmary
please complete the section below
completed survey.

of the study results
and return with your

Yes, f wish to receive a sunmary of the results of this
study. Please send to:

Name

Address
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gtRvEr æ ÆDLT E'EiIIIEÍI5 EfIru[IclI PNæRÈi GRâI¡(nIIES

--------- --===============================
Most of the guestiq¡s in this sr:rvey concern facts about you - beforeentering, drrring, arujl after graduating frcrn the progran. please ansrwer these
as best you c€rn frcrn nr=rory. other questic¡rs as¡< tór yow opiniqr. There aren9 r-røht or wrong an¡¡wers to these questions; s,e are interGffi what ycu
ttlink.

All replies wi1l be held in sIRrcIESf @¡rFrlrEllcts
-_____--____:_i_==_==__=================____-

General

2.

1. Gender (CIRCLE OûrE æDE)

What was your age at Èhe
(crRcLE oNE æDE)

Code
Fe¡rele ...... OI
!,fale. ....... 02

tine yotr first entered the progranr?
Code

tJnder 25 .. . .. Ol
25-29 ..o2
30 - 34 ..... 03
35 - 39 ..... 04
N - 44 ..... 05
45 - 49 ...... 06
50 - 54 ..... 07
55 ar¡d over . .. .... . 0g

Partially
Ccrpleted Cc¡releted

A.3. what r¡as the HIGHEST level of educatior you had ccnpleted orpartially ccnpleted before entering the adult br¡siness progran?
(crRcT.E cNE æDE)

Elcrørtary sctrool (crade I-G)
Jwrior high sct¡ool (crade ?-9)
High sctrool: Grade I0 . .u ..

L2 ..
Ccnnr,n-ity College
Private h¡sinæs college
Ilniversity . ..

Other: (ple¡oe specify)

01
03
05
07
09
11
t3
15

L7

B. What was the nane of the progfram you ccrçrleted or partially
ccrpleted? For exarple: High Sct¡ool Acadgni.c
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3. B. A¡proxùrately horr lørg had it be€n betweerr your highest level of
educatiqr and enterinq the Adult Brrsiness progranr?-
(crRcLE oßtE æDE)

i: í,*;":::: : : :::::::, : : ::H
16 - 20 years ..... 05
2I - 25 years ..... 06
over 25 years ..... Oz

4. Did you have any work experience before entering the adult business
prograrn? (CIRCLE ONE æDE)

Yes . (Ar¡swer *44)
No .. (skip to 5)

4 A. What tyæe of work ex¡rerience did you have?
(crRcLE o¡fE coDE)

Business-related crly . (skip to 5)
Nq¡-h¡giness ørly (ensner *aB)
Both h¡síness arul nqr-h.¡siness... . . . (enswer laB)

5.

4 B. 9lhat types of nqr-h¡si¡ress work ex¡nriesrces have you had?(tIsI JOB TrlT.ES OR A DESCRIPTICII)

f{hat statengrt(s) would BESI describe yotrr activities jrrst beforeenterirg the adult h¡siness progrranr?
(crRcx.E ALt ÀpFRopRrArE REsipoNsE æDEs)

Code
Elrployed for wages, full tirrp . . .. ... Ol
trrployed for wages, ¡nrt tire . ...... 02
Recently laid-off ....... 03ttnerployed .. 04
Attending an edr¡catiøa1 institutiqr, full tirrr . . ..... 05
Attending u¡ educaticr¡al institutiq¡, paÉ tiÍr . ...... 06
Volr¡rteer work . ... O?
Respørsibilities at hc¡re ...... OgRetired ..... 09
Other (please explain) .. IO



6.
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t{hat state¡rs¡t(s) wot¡ld BESI describe yotrr statw and persøral sitr¡atior¡just before entering the adutt h¡siness progran?
(cIRcLE ALL AppRomrÀTE REttpoNsE æDEs)

6 A. Single
l,larried
Separated/divorced
f,fidæed
Cosidering a clrange in narital status

6 B. Depender¡ts (any age) at hcne? Code
Yes . ....(Ànswer 6 C).... 06
No . . .. ... (skip ro 7)..... Oz

6 -C. I?pe of [Þpendent(s)
Childre¡r
Relatives
q)ouse
Other (pleooe specify)

Code
01
o2
03
04
05

Code
08
09
IO

Proora¡ Participatiør Inf onratiqr

7. Why did yot¡ decide to ecrrol in the adulÈ h¡siness prograni? IF tfoRg 11IAN
ONE ERCI€R APPLIED, please rank your answers starting rrith nr¡rùer L as
MOSI ilporta¡rt, 2 as next nnst inportant, ar¡d so s¡.

Derrelo¡¡ nefl skills to obtain inmediate açloytrænt ...
tlpgrade preyio.rsly learned skiils to obtain i¡nrediate

enployrænt
Develo¡r nelrl skills to start my qm h¡siness
tlpgrade previorsly learned skills to start my orrrr

br.r.siness
Dwelop nerl skills for perscnl use .
Upgrade prenio.rsly learned skills for persøral use
Obtain a lf¡atr.¡re tfigh Scl¡ool Diplcna for perscnal

satisfactist .
Obtain a l,l¡ature Eigh Sctþol Diplcne reqr¡ired in orderto ccntínr¡e edrrcaticr¡
To neet ne*l peqrle ...
Otber (please exBlaín)

RANK
()

()
()

()
()
()

()

()
()
()
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8. fihy 4id you decide to atteod a hioh school for your training? IF ì,IORE
TTIA¡{ ONE FBCTOR APPTIÐ, please ran}r your Ëmswers starting nith nr¡n¡er t
as IIúCSI inportant, 2 as next npst irçortant, and so on.

RJA}IK

No tuitiør or book charges ( )other friends_were enrotling ....... ( ttmg raiting list at other ty?es of instituticns ( tCo¡verrient locatiqr ( tTraining ccnpleLed in a short period of tine i )Cq¡verrier¡t hor¡rs ( IFarÉliar/ccmfortablesetting ......i tTo test abilities before attanBting a higher
level of educatiqr .

Other (please e:çlain)

what tfæe of progran(s) di¿ you ccnplete? (CIRCtE æDES)
Code

Bwinæs Certificate .. .... OI
llature Graùratiør Diplcna ....... 02
Ë¡riched Certificate (SGSS cnly) .. . 03

Ho+r ¡ty senesters (S-nrcr¡th period-s) did you talce to ccrrplete theprogran(s)? (CIRCLE AIISI.IER)

H¡siness Certificate
No. of Ssrcsters I . 2 ...... 3 ...... 4

More (please specify)

trriched Certificate
No.of Serûesters I. 2.,.....3 4

More (please specify)

pi{ rou erperience any problenrs or barriers to participating - either
before enterinq or dr.¡rinq the progran(s)? (cIRq,E AODE)

Code
Yes . . . (Answer l0 A) .. .. . . 01
No . . ...(skip to 11) ....... 02

()
()

9.

B.

10.
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t'¡hat statgrsrt(s) wor¡ld describe the proble$x¡ or barriers you
experienced before enterinq or durinq the progran(s)? IF yq,
EI{PERIENCÐ Ì,l3R.E 1IIAN Ot{E BàRRIER/PROBIEM, please ran}< yor:r
Eui¡rerers starting with nurber 1 as MoSr sign-i.fica¡¡t , 2 as next npst
signrificant, anl so on.

RANK

Hcne respørsibilities ( )
Not enorgh tirre to sttdy or ccrplete work assigned ... ( )Child care problen¡s . ( )
Frier¡ds a¡d,/or fanily did not like ttre idea . ( )Afraid that I was Èoo old to learn ....... ( )
Not cq¡fider¡t of my abilities . ( )Don't enjoy str.rdying ( )
Unccnrfortable/afraid aror¡rd high sctrool str.uler¡ts .. ... ( )Fir¡ancial concerns ...... ( )
Not enorgh energy or stanina ( )other (ple¿se explain) ( )

B. Hor¡ did you overccne tl¡ese problars or barriers?
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Post-traininq Activities and Prooran Euah¡atiør

11. What statencnt(s) would 86I describe your activities IN $IE FIRSI I'EAR
after ccnpleting the adult br¡siness progran? (CIRCT.E ÀPPROERIATE CODF.S)

Code
trrployed for wages, fuII tine .(Answer lI A)..... 01
Erpioyed for wages, Þart tfurr . (Answer 11 A)..... 02
Self-e¡rployed. .....(AnswertlA)..... 03
Volunteerwork. ...(AnswerlIA)..... 04
Ccrtinuing educatiq¡, fuII line . ....(Answer ll B)..... 05
Cortinuing educatím, ¡rart tire . .....(Answer Il B)..... 06
Seelcing enploynænt ... ...(Ar¡.swer l1 C)..... 07
o'ther (please specify) .... Og

11. A. What type of work did you do?
(Lrsr JoB Trrr,E(s) 0R A DEscRrFTroN)

Did this work use the skills and knc¡Iedge you learned in the
adr¡lt brjsiness prograd (cIRcT.E æDE)

Code
Yes . ... 01
No .. ... 02

co To QUESIIoß¡ 12

B. In what tn¡e of ccntinuirq edrrcaticrr activity did yor¡ ¡nrticipate?

Nare of Progran or Course

Nane of Institutim
æ 1r) QIJESTTCN 12

C. Did you eventually firut enploynænt? (CIRC[.E CODE)
Code

Yes . .. 01
l{o .. ... 02

Please ex¡¡lain
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What corrrses did you talce during the progran(s)?
of those courses, which ccres do you feel were I'fosr r.¡sefu1 to you?
WtÉch ones were LEhSI useful?
(crRcx.E coDEs)

Course Nane

A. B. C.
Most Least

Taker¡ Useful Useful

AccormtJ.ng 202 0l ...... Ol ....... 02
Accor.nting 302 . .. 02 01 .. ..... 02
Bwiness taw 302 .. 03 OI . . . .... 02
Business Math 305 .... 04 OI ....... 02
Ccnnn¡nicatiq¡s 305 . OS ...... OI ....... 02
CcnputerizedAccor¡rting 305 .... 06 0I ....... Oz
Data Processing 2O2 . ...... O? Ol ....... 02
Data Processing 3O2 . 08 ...... OI ....... 02
Ecqrc¡nics 301 . . . 09 OI .. ..,.. 02
Exectrtive Secretary 305 . ... 10 01 .. ...., OzGeneralBr¡sinessIOt. ....11 Ol .......02
Office Procedr.ues 302 . .... 12 Ol . . ...., 02
Bæing lO2/Keyboardins 105 . .... 13 OI ....... 02
Ðping 202/205 ... 14 01 . . ..... oz
Tyt¡ing 302 .. .. t5 Ot . . .,... 02
Medical Office 305 . 16 . Ot .. ..... Oz
tegal Office 305 . ,... I7 Ol .. ..... 02
Math 301 .. 18 01 .. ..... Oz
Co-op Ed 305 .... 19 OI ....... 02
Other(s) please specify

.......02

....... 02

D. ['rhy do you feel the cor.uses you have narked were tfosr us$rjt?

E. f{hy do you feel the cor:rses you have narked were LEAsr us:EFuL?

01
01
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A. QV€æIL, ho¡ would you rate the Adult Br¡siness prograr you
¡nrtici¡nted in? (CIRCT.E CODE)

Excellent

5

Abor¡e
Average

4

Average BeIo+¡ poor
Average

321

B. Now please rate the follordng specific aspects of yor:r adult
program using the scale shonn belæ¡:

Excellent . ........ s
Above average ..... 4
Average ..... 3
Belcn¡ average ..... z
Poor . ....... 1
Not applicable ..... 0

(crRcr,E RATIT{G æDE AT RlGIrr)
E

Quatity of instnrctísr . 5 4
Teacher interest/support ...... 5 4
Instnrctiqral neteriaÌs and aids ... S 4
Vocatiqnl courselling . ...... S 4
Job inten¡ier¡ preparatiqr .... 5 4
Practical a¡plicatiør of training to yotr job . 5 4
Providing erployability skills .. ... 5 4
Tfurc sct¡edulirg of courses ... S 4EquiEÍEnt .... 5 4
Locatiqr of progral ..... 5 4

À. PN.¿å

3210
3210
3210
32L0
3210
3210
3210
32r0
3210
3210

14. Ple¡qe nake any additimal ccnnrents, r€í¡arks or suggestiq¡s concerning
the Adult Business Prograr.

YC['R PARTICIPATIOII IN TTIIS SJRVET IS GREATT,Y APPRECIATED!
IF YC[' WISH TO RæEIVE A g¡.¡'fAFg OF II{E SITEY RESUTTS PLEãSE æt.fgtETE TITE

E¡ÍCT¡SED RELY CNRD A¡ID RTIT'RN T{IIH YCT'R g'RVEY.
TTTãNK YOT'
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APPENÐIX D

GRÀDUATES I COMI{ENTS TO SIIRVEY ITEM ]-O B--HOW DTD YOU
OVERCOME THESE PROBLEI,ÍS OR BÀRRIERS?
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Afraid that I was too old to learn. Not confident of my
abilities
rrSmiJ-ed, grinned, cried and with determination got thru.'l
rrr enrolled, with the deterrnination to prove to ny childrenyou're never too old to learn, and that if you work hard
despite being old and scared to death you can succeed.. rl

rrProfessional help with doctors. Hard vlork.rl

rrWhen my children with my husband I s backing told me I was
too old I got angry and set out to prove them r{rrong. The
oldest two were in Grades 11 and 12 when I started. Only
the youngest thought it, was a great idea and helped me
study. f let the two oldest get part-time employnent to
satisfy their expensive tastes.rl

rrl just got married in January and school in February. My
husband had to get used to me studying. A tot of people
said I was to old to learn but I proved them wrong. I was
scared of hitting the hrrong keys on the typewriter and
computer but I had to get used of it. With only one !.rage
coming in it was hard but we managed. One of my sons got
into trouble and it was hard to carry on but I decided I
canrt live for my kids and the other one started to skip
school so there vrere rules put down. Everything worked
out. rl

Friends and/or fanily did not like the idea, Not confident
of my abilities
rrl v¡as just determined.rl

Friends and/or fanilv did not like the idea, Financial
concerns

rrEventually my husband supported
courses. Financially we learned

ny
to

decision to finish the
manage on what we had. rl

aþilities, Friends and/or family did not like the idãa,
Financial concerns



Home responsibilities

"By staying up later to complete assignments and studying.
ÀIso reduced outside activities.rl

Home responsibilities, Financial concerns
rrl had two teenagers at
through a very troubled
spending and for myself
values and if they chose
choice and this is what
myself and for them.rl

L28

home - one of which was going
time. Divided home jobs, cut down
I realized I had gíven my kids their
a different road that was their

I was going to do (school) for

Home responsibilj-ties. Stressful situations
rrI began [the progran] at
stressful and it caused a
elirninated that particular
that point in time.'l

a period in my life that was
sporadic learning pattern. I
stress that was in ny life at

Homg responsibilities. child care problems. Friends and/or
family did not like the idea
rrDetermination and good neighbours. I

Home responsibilities, Not enough time to study or comprete
work assigned, Not confident of ny abilities, Financiai
concerns, Afraid that I was too old to learn, Not enough
enerqll or stamina

rrBecame better organized, part-tirne employment and budget to
deal with finances, gained confidence by working hard, cut
out TV watching and entertainment, made friends my otrn age
who were fantastic support group for the niriad of probrems
encountered, gained self-esteen by striving for best
grades. rl

Attempted too much at once, Not enouqh time to studv or
compÌeÇe work assiqned. Not enough enerqy or stamina,
Financial concerns

rrl tried to do too much at once. It was probably the
hardest five months of rny life. I didnrt overcome them
[problens] I kept trudging along unt,i1 f vras done.rl
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Not enough tirne to studv or complete work assigned, Home
responsibilities
rrToo much homework! ! [,ias taking five courses in one
semester. stayed up until 1 am to comprete assignments andIet husband do most of household tasks.rl

rrVery tiring as f r¡orked fuII-time nights and attended
school ful1-tirne. r ended up missing a few classes to catchup on my sleep. rl

Not enoucrh time to study or comptete nork assigned, Lack ofextra help from instructor
tr!'Iaited until schoor finished then stayed late to comprete
assignments, sometimes having to call work and say rJ canrt
make it in todayr. Teacher was not wilring to exþlain on a
one-on-one basis. Talked to another teacher or nãa other
students explain Ít to me.rr

Financial concerns

rrf,lorked part-t,irne. tt

rrWorked every weekend.
No social life. tt

Relied on parents for care of child.

Financial concerns. Not confident of mv abilities. Not
enouqh energy or stamina

rrr feer that urc should sponsor these programs even though
they are in a high school. It puts an extra burden on
people who try and improve themselves. So I collected
student aid for two semesters and worked at evenings for the
other two got good marks and kept on studying gave up all
out,side activities tilI I was f inished. "
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Difficulty settlj-ncr down to studvincr again
rrI found that trying to settle down to study t¡as thehardest. r have been out of schoor since LTTL and forgot
how to study. rt didn't take long untir r had a routiñe. rrearly didn't experience any Iother] problens or barriers
during or before entering the prográm. r had support fromboth my fanily and husband and daughter. we aLI- shared homeresponsibilities and rny daughter was ord enough to take careof herserf while r studied. rf r experienced some type ofproblems f always discussed it with my farnily and the
communication was always there. That is very Ímportant insucceeding. we also had good friends at schóol wno netpea
each other v¡ith their schoor work. we became almost atfamily unitr who always herped each other and was alwaysthere to lend a shoul-der. r thing adults try very hard to
do their best at getting high marks in their subjãcts and
sometimes it gets the best of you. Itrs nice to have
someone to tark to about the stress--whether itrs a spouseor crassmate. The teachers were excerrent and herped us atall times. rl

Friends and/or famillr did not like the idea
rrStress, argued a lot. Just kept on until finished.tt

Not enough time to studv or complete work assigned
rrHousework suffered. rl

trstudied after children went to bed. rt
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APPENDTX E

GRADUATES I COMMENTS TO STIRVEY ITEII{ I4--PLEASE MAKE ÀNY
ADDTTIONAL COMMENTS, REMÀRKS OR SUGGESTTONS CONCERNTNG THE

ADULÎ BUSTNESS PROGRÀM
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Positive
Itr think its an excellent prograrn, especiarly for peoprelike rnyself who are forced ¡aðx into Lhe worr forcä. Theteachers and regular students v¡ere great. rt

rrPlease continue this program. rl

rrThis program is great! rf there is an enriched Businessprogram r vrourd rike some information forwarded to me.rl

'r think that the program is an excerlent way to learnpractical, on-the-job information. r especiälly benefitedfrom the co-op program, where r gained wärk expärience andv/as able to put the knowledge gained in the clãssroom toreal use in a work environment. rl

rrrt helped me in a lot of ways to find a job, and when r gota job, the skilrs r learned herped a lot. rf r hadnrt takenthese courses I would have been lost! rl

,r think this is an excell-ent program and think it helps theadurts to further their education and work knowredge. tt

rrrt $¡as a very good course and r would recommend it to
anyone who was interested. tl

rrThis is an excerrent and much needed program. rt enablesindivíduaIs witlrout adequate financial resources to acquirenecessary training and confi-dence to obtain employment orfurther their education in a supportive and rrienäry
atmosphere. rl

rrT very much appreciated being able to take part in thiseducational upgrading and espèciarly found tñe computercourses (data processing) very fascinating as r haä not beenexposed to computers before and was actuaÍly afraid of them.rt.was a very exciting year in my life and r made many newfriends. r am currently enployeã at [office enpioymentl
and enjoy ny work. rtrs much easier than workíng iir adepartment store which j_s what f was doing beforã. tt

Itr would highry reco¡nmend the Adurt Business Educationprogram. It I¡¡aS a rewarding experience.rl
ttEnjoyed it, irnmensery. onry wish r had taken it a few yearsearl-ier. rl

rrNot enough computers. r thoroughly enjoyed everyday r wasat school. rt al-so gave me . a great awaieness of wnaL rnykids yerg going through as it had been 25 years since r wasin school and a great deal- had changed. tl
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rrMy answer to the above question [above average ratíng ofÀdurt Business progranl is just a guess becauãe r havenothing to compare with. r found the courses good but
someone who had been ersewhere may have a different view.rl
rrExcellent program. rl

ltl.Iell- worth taking. rt

rrr feer . . . tscr_rgol namel offers a great opportunity toupgrade yourself and the staff support waè- great. I
reconmend the_courses to people who talk abóut wanting to goback to school. The courses are very beneficial and iettiñga job was easy because of the work elperience program they
have. rl

trThere should be more programs rike this in all schools. rl

Confídence

rrTaking the program gave me the confidence to look foremployment. r found that arthough the teachers vrere good rlearned better-from [one particular teacherrsl style ofteaching than from the other teachers r had. r aiso ioundthat, for me, work experience was a total waste of timeaIL it, did was put me weekrs behind in arl of my assignments
and thus added a great deal of stress to my lifã. The workT did.during work experience was sornething r already hadexperience in so r was more herp to then tr¡an they ívere to
me. ll

trr think the Àdult Business program is a great opportunityfor adults to return to the work force. irre prolramprovided the necessary skilrs to enable a person to re-enter the work force with confidence. The adurt can offergood skills and feeL good about themselves knowing they havesomething to offer regardless of age. r rearned ã rot fromoffice Procedures and Executive seõretary in regards tohandling any situation that comes about. r am Íearning
something new everyday and r am grad that r decided to takethe AduLt BusÍness Program. rl

ItTaking this course at ... [schoor name] was the best thing rhave done for myself in years. r enjoyed ny 1 L/z yearsthere very much. r gained a lot of coñriaeñce and êelf-respect. r am employed at a job r never would have appliedfor before this course. r have reconmended this course toany adurts r have net that r^/ere thinking of goíng back toschool. A few have gone. r hope they iina Ënis course asuseful as r have. r am very grateful to alr the people who
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are invorved in Adurt Business Education and feer it is the
besÈ thing to happen to our schools.rl
Itrt helped me build more confidence. when r was finished, rknew f could do anything I wanted. n

Itr learned to be more confident in myserf and rny abilíty ofthe work r do. r arso have reconmended the prolrarn to éornevery close friends of mine and they have enjóyeã it very
much. rl

,For this course r attended ... fschool name] and woutd
reconmend any adurt to do the same. rt v/as an educationitserf to be in a day-to-day environment with young peopre.
The staff lrere a preasure to work with and taking i,närecourses gave me a feering of confidence in nyseri which rdid not have previously.,t
rrThe course was a great confidence builder.rr
rrThe program herped me upgrade my skirts in order that rcould return to the work force after 15 years absence when rstayed home with ny chirdren. rt gave nã confidence and theopportunity to improve rny skitls aña rearn computer
processing. t,

Counselling services
rfcounselling:_ r was lucky. r had had counselling at [acommunity collegel and knew exactly what I needed.... Ischool] counsellors have littre knowledge of Businessrequirements. f told the counsellor my needs.rl
rrcounsellors do not know how to counser adurts. They cause
more trouble and work for adurt students. Maybe thal . t?].the meaning they didnrt want us there rnaking good marks. -

Donrt overbook at beginning of semester the-wãy they do.rl

Instructors
rrone teacher we had would yerr at you in front of the class.lihen you wourd ask [the teacher] something [the teacher]
wourd yerr rrwomen, $¡omen, woment. Everyoñe would look up atyou- so r woul-dnrt ask fthe teacher] anything after tthäteacherl did that to me once so I ended up astling a
classmate to help me. rl

rrrtrs unfortunate that teachers armost promise a job to youwith these skills (eg. [teacher name] ) , yet in ali ny eiintcrasses onry two peopre received and took jobs they iearÍy
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hranted. Two more took jobs just because it was a payingj ob. t'

rrThe reason euality of rnstruction was only Irated] averagewas because when r attended ... fschoor nanái (19g8i, theyhad just begun to inplement the business programs lnev¡computer softwarel and rrm not sure the iñstiuctorå realryknew exactly how to properly teach the required skiris. rt

rfThe teachers were great. rl

rrReally good program.
with. ftrs important
Ioad as well and they

Some teachers srere difficul_t to workto remember adults have rhomer courseare not litt]e kids. 'l

rrorder women should be told before going for an interview toget rid of their gray hair. RegardÍess of the law about ager was tord more often to go back to ny kitchen and chilareñor tif you donrt want t,erL us your age you canrt have aninterviewr or tsorry we want sõmeone-wrrä isnrd i"*irvoriented. I rl

rrNeed more on-the-job experience in more than one office tosee what yourre best suited for. Also to gain experience ondifferent makes of rnachines and word proceèsors--Lhey allrequire severar days training. rt woùta be a great ñerp ifbusiness schoors had training programs for worã-]Tã"è==o.=e.g. - Word perfect, [.Iang, Xerox, O1ivetti, Micoin,Panasonic, Murtimate, Displalnrurite, sony, also eråctronictypewriters of all differènt-makes. tt

rrr found that some of the courses moved too sLowry andsometimes srere $¡ere treated too much rike childreñ. some ofthe crassmates liked that but r think the rnajority didn't.r still canrt see the need for attendance when the rest ofthe crass is just doing catch-up. My tirne is rnore val_uabrethan that. rl

rrAn update of materiars and business machines (especiallycomputers) wourd give students more of an advant,age whenapprying for jobs. Most companies have more updated
equipment than the schools. Also update courses.rl
rrwith the exception of one teacher r enjoyed learning thesubjects r enrolled in from the stafr aÉ ... [schoor name].rtrs unfortunate that because of one teacher r would notreconmend taking a certain course. rt
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frThere shourd of been a word perfect word processing course
and more computer time, also to 1earn the calc pad ón
computers which r have since been taught thru emproyment.rl
frr r^¡as in the very first semester of the course fnewequipment and softwarel. Hopefurry there have been some
improvements. students shourd recãive some financiar
support from business - at least bus fare. rt shourd bestressed that students should keep course load Iow, or hoursrequired to fulfulI program be decreased. rl

rrPlease try to obtain a better way of employment
opportunities in the field the students ãre-trying to get
into. In ny case I am stuck in a job I was trying to get
out of . r!

rrAt my attendance time they still had TRS 80 | s [Radio shack
equipmentl and were teachiñg scripsit Iword proðessing
packagel to half of the course which r was unfortunatãry
scheduled for - the rest had word perfect - which r wasforced.to acquire later. My personal feerings vrere that the
one thing the course did not prepare me for was a panel
interview and.the on-the-jo¡ ètrèss of excerrence. Alr jobs
quote a certain I of error rate. Thatrs a rie. only errorfree will do and the stress of that can be quite
overwhelning in the early part of your job ãnd being anexcellent proofreader should arso be stressed. À cóurse onstress for the mature student could be an asset.rl
rrThe one disadvantage of high schoor is it needs to make
allowances for adults re attendance.rl
rrProgram time was too fast.rl
rrAdults need to be treated differently than regular
students. More infornation on computer systenè needed.
counsellors need to be more specific in help to adults--look at their specific needs. There was a shortage ofcomputers. The teachers $¡ere great. rt


